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ABSTRACT 

This study is concerned with the exploration of the effect of institutional 

factors on the development of reading interests (RI) of First year students at 

Addis Ababa University (AAU), College of Social Sciences (CSS). The sample 

population of the study were 200 students, out of whom 100 were from rural 

background, while 100 from urban background. 

To obtain the necessary information a questionnaire with 24 items that 

focus mainly on exploring the ways in which institutions influence students' RI , 

and the perception of students about the effect of institutions on their RI was 

constructed and administered to the students . A follow-up interview was also 

held with selected students to consolidate the information secured through the 

questionnaire. 

The study showed that Freshman Students at AAU, CSS believe 

institutional factors have affected the development of their RI. It was also 

observed that students believe school and home factors have had the most effect 

on their reading interest development (R ID), followed by community and peer 

factors , in that order. Nevertheless, the actual assistance students received from 

institutions indicated that peers contributed to their RID much more than did other 

institutions. 

The major ways in which institutions influenced the development of 

students' RI were found to be through the provision of materials for leisure 

reading at home, school and community; through encouragement and help given 

by parents , language teachers and peers , and through setting leisure reader 

models. 

The result of the study also revealed the difference between rural and 

urban students in terms of the contribution of assistance from home and 

commun ity to their RID to be highly significant. The students from urban setting 

were better helped than were those from rural. On the other hand, the effect of 

assistance from school and peers showed no statistically significant difference 

between the two groups. A further finding was that students believe whether one 

is from a rural or an urban background has strong effect on individual's RID. 
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CHAPTER ONE 

INTRODUCTION 

1.1 Statement of the Problem 
In this study the concept 'reading interest' has been operationa ll y defined as the des ire or want 

a person shows to the reading act. Like most of our other behaviors and our background 

knowledge, reading interest is developed over a period of time, and is a resu lt of consistent 

reading and reading related activities . The exposure to reading and reading related activities 

is mainly created by institutions such as home, community, school environment and peer 

groups with which the individual has contact. 

The teaching of reading skill s in a foreign language, in our case English, in schools and 

higher institutions is basicall y for academic purpose, i.e. , to enable the learners to ex tract the 

necessary in format ion successfull y from different written sources. It is obvious that the bu lk 

of information needed, particularly in higher institutions, is obta ined through reading. To 

extract the necessary information effectively the learners need to have a good reading ability. 

The effort made to make students good readers could be more effective if learners are helped 

at different leve ls and by di ffe rent relevant institutions, to develop their reading interest. This 

is because regular reading practice increases the individual's comprehensior. ability. In this 

regard, one of the problems the study investigated relates to the fact that the overall trend of 

teaching reading in English in Ethiopia seems to depend solely on what is provided in the 

classrooms. In other words, the awareness of the contribution of support different support 

different institutions can offer our students in deve loping their RI and thereby in developing 



the ir reading skill s, on the one hand , and the effo rts made toward thi s end , on the other, 

appear to be low. For instance, the value of providing learners at different levels with 

di fferent reading material s so as to develop thei r reading interest is not emphasized by many 

parents, language teachers and school admini strators in Ethiopia. I found thi s problem wOlth 

investigating. 

Studying the effect of institutional factors on the development~earners' reading interest is 

important in that it shows how the effect of each institution is refl ected, and as to which 

institution bears more effect on students' reading interest development. Identifying these 

things clearly makes it easier to all concerned bodies to address the problems properl y. 

Nevertheless, no local research has been made, as far as I know, concerning the effect of 

institutional factors on the development of students' reading interest. This is another problem 

that inspired me. 

The purpose of thi s study was, thus, to explore the effect of the different insti tutional factors 

on the deve lopment of read ing interest of first year students at the Addis Ababa University 

(AAU), College of Social Sciences (CSS). The study also tried to examine whether the effect 

of institutional factors on the development of students' reading interest varies depending on 

the geographical settings - rural/urban location. Therefore, the study was carried out to 

answer the following basic research questions: 

I. Do firs t year students at AAU, CSS believe that institutional factors have affected the 

development of their reading interests? 

2. Which of the institutional factors do these students think has had the most/least effect on 

their reading interests? 
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3. Do these students believe that being from a rural or an urban background has different 

effect on their reading interest development? 

1.2 Importance of the Study 
The development of an indi vidual's reading interest can be affected by different factors. The 

factors could be personal or institutional. The personal factors include age, sex , reading 

ability, psychological needs, and aptitude, whereas the institutional factors include the 

availabil ity of books and other reading materials at home, school and community; family's 

economic leve ls; the influence of parents, peers and teachers (Purves and Beach, 1972, cited 

in Mckenna, 1986). The focus of thi s study, however, was only on the institutional factors. 

The findings of thi s study are hoped to be of some help to the following institutions and 

groups of people: 

I. Educational institutions will get a deeper insight into the ways in which they could 

positively contribute to the deve lopment of learners' reading interest; for example, by 

establi shing libraries and purchasing reading material s that satisfy the learners' reading 

interest. 

2 . Teachers, materials writers and syllabus des igners will get the awareness as to how much 

they could contribute to the development of learners' reading interests and as to how they 

may wo rk toward the desired goal. 

3. Different governmental as well as non-governmental organi zations may reali ze the 

contribution of public and village libraries, and work towards establishing them. 

4. Parents may al so get an insight into the issue and make the home environment foster the 

development of their children's reading interest. 

5. Future researchers may find the stud y a springboard for further investi gation. 
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1.3 Limitation of the Study 
The study was based on the data collected from a limited number of students randomly 

selected from first year students at AAU, CSS . Due to time constrai nts and other 

inconveniences the students at the Faculty of Natural Sciences were not included. I am, 

however, aware of the fact that had the number of subjects been increased, it would have 

been more conclusive. Furthermore, I feel that it wo uld have been more informative had I 

used more instruments in addition to questionnaire and follow-up interview. Financial and 

time constraints did not allow me to use observation of students' home, community and 

school conditions, and holding interviews with parents, school administrators and language 

teachers both in urban and rural areas. Nevertheless, despite these limitations, the study tried 

to answer some basic questions in relation to AA U first year students' reading interest and the 

institutional factors that affect it. Again , although the study considered first year students of 

AAU, CSS, it is hoped that the result would apply to students in other colleges and 

universities of Ethiopia. 

1.4 .Scope of the Study 

The scope of this study is limited to randomly selected freshman students of AAU, CSS. First 

year students were chosen for the following reasons: 

I. They are at the borderline between high school education and their future field of 

specialization. As compared to their past experience they do a lot of independent reading 

now. Thus, it was hoped that these students would refl ect better on their reading interest 

in relation to the institutional factors that affected their reading interest. 

2. They take Engli sh course which focuses, among other ski ll s, on the development of 

reading skill s. This gives them the opportunity to better evaluate their past reading 
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experi ence in light of the different institutional factors , and whether they have a real 

reading interest. 

1.5 Definition of Terms and Abbreviations 
The fo llowing terms and abbreviations have been used to mean: 

AAU : Addis Ababa University 

css: College of Social Sciences 

Institution : Is an organi zation or a group in a society through which essentia l social 

activities are organized and soc ial needs are met (Kuper and Kuper, 1996) 

Parents: Any family member (father, mother, brothers and sisters, relatives, etc) who 

may help a ch ild in different readi ng related activiti es . 

*R: Rural 

Reading interests: A desire or love an indi vidual shows towards the reading act in the belief 

he/she would get pleasure from reading. 

RI: Reading Interest(s) 

RID: Reading Interest Development 

*u: Urban 

* Used in fables only 

5 



CHAPTER TWO 

REVIEW OF RELATED LITERATURE 

2.1 Reading and Language Teaching 
Reading is one ofthe fou r major language skill s in which all students who learn the language 

fo r academic purposes are expected to be as proficient as poss ible (Cornald i and Oakhill , 

1996). In a language teaching program, enabling language learners become proficient readers 

requires language teachers to take some basic actions. One of these actions is making 

learn ing to read an enj oyable exercise. This includes the use of interesting texts and giving 

the students in engaging and vari ed tasks. The other one is making the concept of "reading" 

itself clear to the students (Widdowson, 1978; Nutta ll, 1982; Smith, 1997). Whi le the first of 

these re lates to what takes place in the classroom daily, and how the reading lessons are 

presented and what is used to facilitate the learning of reading, the second one relates to how 

reading is understood as a concept. 

To make the concept of reading cl ear applied li nguists have tried to define reading. The 

definitions given by authoriti es in read ing have some poin ts in common, despi te the 

di fferences in focus. These common points relate to the fact that reading is a mental process, 

and that it involves an interplay between the information presented in the written material 

and the background knowledge of the ind ividual who reads it (Wi lliams, 1984; Carrel , 1988; 

Nuttall , 1996). 

To see how thi s fact is refl ected in the definiti on of readi ng, Smith defi nes reading as 

"extracting in format ion fro m text" ( 1997: 99). Extracting information, according to hi m, is 
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selecti ve depending on the purpose of the reader, and the re levance of the in fo rmation the 

reader already has. Regarding the importance of the interplay between the visua l informati on 

(written) and nonvisual information (background knowledge of the reader), for Smith the 

"basic skill of reading lies more in the nonvi sual information that we supply from inside our 

head .. . than what is in the print" (1997: 99). 

Grell et's ( 1981: 7) definition of reading, which goes as, "reading is a constant process of 
./ 

guessing, and what one brings to the text is often more important than what one finds in it" is 

congruent wi th that of Smith in many aspects. The importance of background knowledge in 

reading implies that the teaching of reading should pay great attention to the background of 

the learners. Language teachers, therefore , need to have a clear understanding of this fact and 

address the problem students may face in the process of learn ing to read. 

The background knowledge that readers use as a basis for comprehending information in the 

written sources is the result of the overall exposures and experiences they had from different 

institutions. From teaching read ing point of view, the way in wh ich a language teacher may 

address learners' background kno wledge is by using materials that re late to their interest and 

experience (Smith, 1985: 140; Holdaway, 1980: 46). 

Engl ish, which is a foreign language for Ethiopians, functions as a medium of instruction at 

secondary and tertiary levels. For students at these levels all educational materials are 

presented in Engli sh. Thus reading is the onl y means by which information could be 

ex tracted from these material s . The need for the reading skills is, therefore, very high, 

particularly at higher institutions. In connection to thi s Carrel says, "for many students 
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reading is the most important of the four skills .. particularly in English as a foreign 

language" (1988: 1). Similarly, Jordan observes the role of readi ng in the general academic 

performance of students as, "the biggest requirement fo r students in universities where 

Engli sh is a foreign language" ( 1997: 50). Thi s view is accepted to app ly to our context, too 

(Taddele, 1990; Atkins, Hailom and Nuru, 1996). In studies conducted in relation to the 

place of reading in learning English as a foreign language Alvarez, Boca and Bruton (1993) 

and Ostler (1980, cited in Jordan 1997) found that both secondary and university students 

needed reading ability most. This implies that our language teachers, at all levels, should 

stri ve their best to improve their students' read ing ability. One of the means to achieve this 

objective is helping the learners develop reading interest. 

2.2 The Relationship between Reading Interest and Reading Ability 
Reading interest can be understood as an inclination for a readi ng act, or considering reading 

as an enjoyable activity. In other wo rds, it is a love and desire an individual shows towards 

the reading act in the belief he/she would get pleasure from reading. An individual who has a 

high reading interest may read regul arly for enjoyment, getting information and pastime. ,. 
Driven by reading interest such readers read materials written on various topics frequently 

and widely. This in turn contributes to the development of their general knowledge of the 

world. Moreover, it familiarizes them with the different styles in which writers present their 

messages. These experiences give them more advantage when they learn to read or read for 

other purposes (Nuttall , 1982 : 194; Smith, 1985: 5; Norton, 1997: 138). 

McConnic and Press ley (1997: 267) describe the relationship between reading interest and 
/ 

reading ability improvement saying, "one of the reasons good readers are proficient readers 

is that they read so much. A great deal of reading permits practice of reading to the point of 
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auotmaticity ." This shows that read ing interest is a dr iving motivational fo rce that leads to 

improvement in reading pro fi ciency. People who are interested in reading persevere with 

read ing. Those wi th intense interest in readi ng even dare to read materials that are beyond 

the range of their language profi ciency (Aebersold and Field, 1997: 30-40). The studies 

made by Renninger ( 1992) and Schiefele (1996) (both cited in Wigfi el and Guthri e, 1997) 

al so indicated that interest in the readi ng materi als enhanced comprehension of students, 

provided that other , variables such as general knowledge and general intell igence were 

controlled. In other words, students who had comparable general knowledge and 

inte lligence, but diffe rent RI were used and those who were interested in the reading 

materials performed better. 

From the above discuss ion we can see how important read ing interest is in the development 

of students' read ing profic iency. But how does the readi ng interest of ind ividuals develop? 

The development of indi viduals' reading interest is high ly determined by the different 

institutions in which the individual grows up . 

2.3 Institutional Factors Related to Reading Interest 
Reading interest of learners can be affected by different institutional factors, Knowi ng the 

institutiona l facto rs that bear infl uence on the development of learners' readi ng interest is an 

important step in the process of facil itati ng the teaching of readi ng fo r our students. If the 

ways in which these institutional factors a ffect students' read ing interest are identified, they 

will help all concerned bodies to take the necessary measures to solve the problems in 

question. 
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The maj or institutional factors that are believed to bear effect on the development of learners 

read ing interest deve lopment are related to home, communi ty, school and peers. These are 

the institutions with wh ich the students have some sort of contact for short or long time. All 

reading and reading related activities in these institutions can have their own influences on 

the development of students' reading in terest. The ways in which influences are exerted 

differ from institution to institution. 

2.3.1 Home Environment 
Home is an immediate environment to wh ich the ch ild is first exposed. All literacy related 

activities that take place at home can bear their influence on the development of ch ildren's 

reading interest. The effect of such activities becomes apparent when the reading interest of 

child ren who grew up in a literate family is compared with that of ch ildren who grew up in 

an illi terate fami ly. 

A child who has been born to a literate family has a lot of opportun ities to help him/her 

develop interest in reading. Some of the adva ntages such children may get are that literate 

parents may assist their children to read diffe rent materials; they may read different stories to 

their children; they may tell their children the story they got from reading and the ch ildren 

may become inspired watch ing the parents practici ng read ing regularl y. In add ition to these, 

because the awareness of the importance of reading is high in a literate fam ily, there may be 

found different reading materials. Therefore, apart from the reading re lated acti vities, the 

presence of the reading materials at home plays its own role in signifying the value of 

reading (McCormic and Press ley, 1997; Aeberso ld and Field, 1997). Besides, as li terate 

parents have positive attitude towards reading, they may be more wi ll ing to buy reading 
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materials fo r their chi ldren. They may even help thei r children in selecting materials that 

appea l to their interest. 

However, rega rding the role of coming from a literate fa mily, one point need to be 

remembered. Although the presence of di ffe rent reading materi als at home is an advantage, 

children who have grown up in a li terate fam il y or in an enviro lUllent full of books and other 

reading material s should not be necessaril y expected to be interested in reading . The children 

must be given support in order to become interested in reading. In relation to thi s Smith says, 

t' "Reading is not 'caught' from exposure to print, like an infecti on" (1997: l 08). Accord ing to 

him, inexperienced readers cannot become famil iar with the registers of written language 

unless someone in the family reads to them unti l they can read fo r themselves. 

Furthermore, in add ition to fam il iarizing children with peculiarities and conventions of 

written language registers, reading stories to children gives them the insight that interesting 

stori es come from printed marks in books (Smith , 1997 : 11 2) . The studies conducted by 

Southgate, Arno ld and Johnson ( 198 1) in relation to ch ildren's read ing interest development 

suggested that children's personal reading becomes an establi shed habit we ll before the age 

of \0 years. Thus they recommend that chi ldren should recei ve unqualifi ed encouragement 

to develop a read ing habit both at home and schoo l. They also indicated that the atmosphere 

at home has 3n earl y and deep-seated influence on children's attitude toward reading (1981: 

168). 

On the other hand , although homes of ill iterate parents cannot provide the above type of 

help, there are some ways in which they may help their children de velop reading interest. For 
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example, telling different oral traditions such as stori es, tales, legends and myth may cause 

the ch ildren to be eager for information (I-Iarste, Woodward and Burke, 1984: 174). The 

chi ldren who are told such oral traditions try to comprehend the stories as much as possible 

so that they could retell them to their peers or other people later. Furthermore, they deve lop 

interest in getti ng similar information from reading materials. 

2.3.2 Community Environment 
Different authorities tried to define the term community in different ways. But the definition 

by Crow (1966) is more comprehensive and suits we ll the context of thi s study. According to 

him, community is "our immed iate neighborhood, the group with whom we assoc iate, the 

town in which we live, the area by which we are surrounded, or the people by whom we are 

controlled or influenced " ( 1966: 484). As an institutional factor in the development of 

children's reading interest, a community can either promote or retard the reading interest of 

children. The community's contri bution in thi s rega rd is mainly attributed to the provision of 

different print in the community. The presence of environmental print such as labels, notices, 

adverti sements, names of organizations, streets, shops, etc.; public/vi ll age li braries, 

bookshops and news vendors can all arouse the interest to read in the hearts of the children 

(Arnold , 1996; McConnic and Pressley, 1997: 270) . 

Communities also provide students with a set of varied life experiences that shape their 

individual bases of knowledge. As readers they incorporate the knowledge and values of 

their community into their own prospective. The child who grew up in a community with 

varied community experiences wi ll have richer background knowledge to draw on when 

he/she reads (Aeberso ld and Field, 1997). Thus, the experiences of students who grew up on 

farm s, in urban ghettoes, in small towns and in inner cities will differ greatl y. 
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The other way in which a community influences the read ing interests of students is through 

the value it attaches to reading. If readi ng is val ued as one of the important human 

experiences, the attitude of ch ildren towards reading will be positive . Aeberso ld and Field's 

(1997: 8) observation which says, " ... in a comm unity where reading is highly valued the 

community members will take great pains to promote reading" magnifi es this fact. In thi s 

regard what would the effect of setting of origin (urban/rura l) be on the development of 

reading interest of first year students at AAU, CSS? And which form of assistance from 

community do these students think is more helpfu l to the development of their reading 

interest? 

2.3.3 The School Environment 
As compared to other institutions, school is an establ ishment where the teaching of reading is 

carried out as part and parcel of the whole instructional undertaking. All schools stri ve to 

equip their learners with the sk ill s of reading. However, all of them may not make their 

learners succeed in learning read ing in the same degree. This is mainly due to the wide 

discrepancy that exists between schools regard ing the quality and quantity of facilities and 

the qua lification of teachers who teach read ing (language teachers). For example, a school 

which has a standard li brary with wider co llections and ample space to read in, and a well 

trained language (reading) teachers wi ll influence the development of learners' reading skill s 

as we ll as their reading interest much more than a school which is ill-equipped with regard to 

these faci lities. 

A lthough the provision of different readi ng materials for class room use as well as for library 

use is a very important pre-condition in developing students' RI, i·t is the teacher who plays 
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the maj or role in creat ing reading interest in the students. Reading interest does not emerge 

from the blue. Especially for students who do not have any opportunity of developing 

reading interest at the ir home or community, a school is the only place where they can get 

that chance (Southgate, Arnold and Johnson, 1981: 160). Teachers can create reading interest 

in their students using different strategies. But Smith ( 1997) underlines the impOitance of the 

following two: avail abi lity of interesting mate rials that make sense to individual learners, 

and an understanding and more experienced reader as a guide. The reality in schools is that 

the person who can do the se lection of interesting materials and who can be taken as 

experienced reader-guides are mainly language teachers. The use of interesting material s and 

the presence of a reader- guide is recommended so as to make learning to read easy for 

students. As reading can be learnt only by reading, if the students find it sensible and 

interesting, they will have good appeti te for reading (Nuttall , 1982; Smith, 1997). 

Other activities reading teachers use to promote students' interest in reading include reading 

aloud interesting stori es in the classroom, arranging visits to public libraries where the 

students can read interesting materi als they choose, allowing free access to appropriately and 

adequately stocked class and school libraries (Southgate, Arnold and Johnson, 1981; 

Mulcahy, 199 1). Regarding the role teachers can play in making learners get interested in 

reading Nuttall has a slogan, "Readers are made by readers" ( 1982: 192). The quotation 

highlights the fact that students can become readers if they are properly helped by those who 

are themselves readers -- in thi s case in schools it is no body other than language teachers. In 

light of this, how much do language teachers in Ethiopia try to get their students interested in 

reading? In what ways do they try to help them to thi s end? The study will try to answer 

these questions. 
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2.3.4 Peers 
Steinberg (1996: 139) describes peers as "the other chi ldren with whom the chi ld spends 

most of his/her free time - at lunch, during free periods, and so on." Peers influence each 

other because of the inti macy they have. In their dail y interaction they exchange all sorts of 

information . The informat ion could be academic or non-academic. The relatively long time 

they pass together (in school as well as outside school) gives them more chance to influence 

each other. Consequentl y, a child is influenced by peers more than by hi s/her parents. For 

instance, Steinberg states peers' influence on children's overall academic performance as: 

Our research indicates that peers shape student ach ievement patterns 
in profound ways, and that in many respects friend s are more 
powerful influences than famil y members are . For a large number of 
adolescents, peers - not parents - are the ch ief determinants of how 
intensely they are invested in school and how much effort they devote 
to thei r education (1996: 138) 

Similarl y, Wepner ( 199 1) states that starting from earl y adolescence students begin to shift 

their all egiance away from the family, and more towards their peer group. The above 

discussion shows how stro ng the infl uence of peers is on its members. However, the fact that 
~ 

the influence could be positive or negati ve should not be fo rgotten. 

In relation to the development of reading interest, whether the peer group has a positive 

attitude to readi ng or not matters a lot. For example, a student who ends up III being a 

member of a peer group that likes reading, has a better chance of developing reading 

interest. On the contrary, if one joins a peer grou p that is allergic to reading, he/she may 

develop a negati ve attitude to reading, and may not get out of that orbit even in the future . 

Becoming a lifelong reader may, therefore , be affected by peers either positively or 
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negatively . In relation to this, what does the effect of peers on the development of AAU First 

year Students' reading interest look like? 

2.4 Previous Researches Related to Institutional Factors Affecting Reading 
Interest 

Studies that were conducted on the effect of institutional factors on the development of 

learners' read ing interest are scanty. However, 1110St studies that focused mainly on reading 

interests and prefe rences raised some points regarding the effect of different institutions on 

the development of students' reading interests. These researches can be seen in two 

categories - those conducted outside Ethiopia and in Ethiopia. 

2.4.1 Outside Ethiopia 
Regard ing the effect of institutional factors on the development of learners' reading interest, 

the amount of researches, as we ll as the institutional factors considered are limited. Among 

the research findings reported, most of them are on the effect of TV on students' reading 

interest development. To see some of them Willy ( 1966) and Barth and Swiss (J 976) (both 

cited in Wagner, 1980) conducted a study on how home envi ronment can affect learners' 

reading interest. They studied whether TV can have influence on students' reading interest 

development. The study indicated that students' reading interest increased for books that 

were covered by TV . Similarly, Hamilton (1975, cited in Potter, 198 1) showed that learners' 

reading interest for serialized books (those presented on TV as a serial) increased three times 

over those on customary topics. Aga in, Busch (1978, cited in Wagner, 1980) conducted a 

stud y on students who were polled from grades 2 - 12. About 80% of the population reported 

that they had watched at least one TV program that caused them to read a book. 
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Concerning the effect of language teachers on the deve lopment of students' reading interests, 

Gentile and McMillan (1977) conducted a research. Their study indicated that if a language 

teacher is poor him/herself in reading ability, he/she will affect the learners' read ing skill s 

and read ing interests development greatl y. According to them, such teachers do not 

emphasize the importance of read ing, they do not give adequate and enl ightening reference 

for further study, they do not cha llenge the students' thinking by questions or insights 

concerning the learners' reading experience. On the other hand , a teacher who is a critical 

reader him/herself may use different activities and strategies to improve learners' reading 

ability and to promote thei r reading interests. 

Early literacy activity has its own role in the development of children's reading interests . In 

relation to thi s, Sul zby and Teale (1991 , cited in McConnic and Pressley, 1997) studied the 

effect of pre-school storybook read ing on the reading interest development of ch ildren. They 

found that children who experienced frequent and high-quality storybook reading in their 

pre-school years are more likely to be interested in reading later. 

2.4.2 In Ethiopia 
There are some local studies that were made on readi ng interests. Some of them were on the 

reading interests of high school and university students. Two of them dealt with the reading 

interests and hab its of adults. Except the two which are independent studies by AAU staff 

(Birhanu and Martz), all of them are studies conducted by graduates of B.A. and M.A. 

degrees at AA U. 

Although these stud ies were made basica ll y to identi fy the read ing interests of the subjects, 

they somehow shed light on some of the instituti onal facto rs that are related to the 
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development of reading interest. For example, Martz (197 1) carried out a survey on the 

reading interest of II11 grade 12 students drawn from six government schools in Addis 

Ababa. The survey ind icated that about 75 percent of the students had books at their homes. 

Regarding the source of reading material s stude nts wanted to read, school libraries were 

reported to be the major source (630 students), friends , the second (511 students), Foreign 

government reading rooms, the third (434 students) and homes, the last (285 students) . 

Generally, 60% of the respondents said they had access to the books they wanted to read. 

(NB: the sum could be more than 1II1 as one student can choose more than one of the 

options) 

Tamene ( 1992) a lso studied the leisure read ing of AAU students. Th is study included 

students fro m different departments of the CSS, drawn from 2'''1 - 4th years. In a similar way, 

Abdu ( 1993) studied the reading preferences of grade II students polled from government 

schools (both academic and technical and vocational) in Addis Ababa. In relation to the 

effect of institutional factors on the reading interests, both of the studies ind icated that 

students' fi eld of study did not affect the students read ing interests and preferences. 

Moreover, Abdu's study showed that culture affected learners' reading interests in relation to 

some topics. 

Other local works that were concerned with reading interests, habits and preferences include 

Solomon (1991), Seza-arax ( 1999) and Birhanu ( 1999). All of them answered some 

questions that refl ect the effect of institutions on reading interest. In connection with thi s, 

Solomon tried to identi fy whether English language teachers of grade II used some act ivities 

that may promote learners' reading interest. All the responding teachers reported that they 
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used no activity for thi s purpose. On the other hand, Seza-arax, who stud ied the reading 

hab its of ECA (Economic Commiss ion for Africa) staff, found that the introduction of the 

Internet and Intranet service in the offi ces positively affected the reading behavior of the 

staff. Accord ing to her, fi fty percent of the subjects reported that they read more after the 

introd uct ion of the Internet faci li ty than they used to (1999: 28). Birhanu also studied the 

reading interests of the residents of Bahir Dar. His subjects were those with a minimum of 

high school education ( 12 completes). He tri ed to identify as to which source the readers get 

materials from. Accord ingly, 5 1 % of the respondents reported fri ends to be the first; 

libraries, the second; and purchase, the thi rd source. Likewise, Abdu (1993: 5) and Seza-arax 

( 1999: 27) indicated friends to be the major source of reading material s. 

All the above studies were conducted mai nly to identify the subjects' reading interests, 

preferences and hab its. The effect of institutions on the deve lopment of individual's reading 

interests were raised only by a few questions included. However, the current study focuses 

entirely on the effect of institutions on the development of learners' readi ng interests, and the 

ways in which they bear influence. 
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CHAPTER THREE 

METHODS OF THE STUDY 

3.1 Description of Samples 
The subjects of the study were sampled from fi rst year students at AAU, CSS. Out of the total 

of 968 students registered for the second semester, according to Freslunan Program 

Coordinating Office, 240 students (24%) were selected for the study. Half of the selected 

students were those from rural background and the other half from urban background. 

3.1.1 Selection of Sections 
Among the 26 Freshman Engl ish sections, two secti ons (sections 5 and 8) were excluded 

because they had been used for the pi lot study. Of the remaining 24 sections, 11 (46%) were 

selected for thi s study. The selection of sections was based on convenience sampling. 

Because 1 had to make a minimum of t1u'ee visits to each section to get both background 

information about the students, and the main data for the resem-ch I had to make sure that the 

instructors were wi lling to allow me use some of thei r class time. It required a great deal of 

cooperation and patience on the part of Freshman English instructors. Before my visits to the 

classes [ talked to the instructors and got permission. 

\ 
The background information gathered in the first visit was on whether the students' setting of 

origin was rural or urban. This information was important because one of the research 

questions tries to answer whether students from rural and urban backgrounds have the same 

perception regard ing the effect of institutions on their reading interest deve lopment. [n order 

to make the groups balanced in terms of subjects studiecl, identifying studen ts as ru ral and 
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urban was important. This was so because the lesson learnt from the pi lot study indicated that 

the number of students from rural areas was less than that of students from urban areas. 

The students were given slips (see Appendix C) on which to fill the required info rmation . 

Names of towns, zones and vill ages were included to see what the geographical distribution 

of the selected students looks like from both groups. Regarding the rural-urban di stinction, 

the students were given explanation based on the definition of rural/urban in Ethiopian 

context. According to the Central Stat isti cal Authority ( 1998: viii) urban centre is defined as 

"a locality with 2,000 or more inhabitants." In fact, there are other measurements such as the 

economic activities the inhabitants are engaged in . For example, Statistical Abstract (1999: 

18) says that in order to call an area urban , the majority of the inhabitants must engage in a 

non-agricultural activity. However, I used population size as the measurement in my 

explanation . I did so because [ thought thi s measurement would be easi ly perceived by 

students than any other measurements of urban/rura l distinction. 

The place where one "grew up" was explai ned to be understood as the place in which the 

students passed most of their time starting from their childhood. For example, students who 

were born in rura l areas and attended their primary school there, but attended high schools in 

towns were told to consider the place they grew up as rural , because that is the where they 

passed most of their ch ildhood time. 

3.1.2 Selection of Students 
Selection of subjects was made based on the information obtained through the slips. Because 

the number of students who reported they grew up in rural areas was limited , they were all 

selected. On the other hand, the selection of students from urban backgrou nd was made using 

21 



random sampling. The num ber of students selected from rural and urban background in each 

secti on was equal. The total number of students selected from each section was determined 

by the number of students from rural background. That is to mean, if, for example, the 

number of students from rural background is seven in a section, all of them will be chosen 

and seven students from urban background will be chosen randomly by picking every third 

name after the ir names have been alphabetically ordered. In sections where the number o f 

students from rural background was ten to thirteen, students from urban background were 

selected by pick ing every second name. Generall y, every effort was made to maintain the 

poss ibility o f every urban student's chance of being se lected. 

In all the sections the questi onnaires were admini stered and coll ected by myself. The table 

below shows the nu mber of students in the sect ions selected and the nu mber of students 

selected for the study. 

Table A: Number of Freshman Students enrolled in the selected sections 
for Semester II and the number of students selected from each 
sectIOn f h d or t e stu Iy 

Enrollment in Semeste r Selected for the Study 
Sections II (2000-200 I) Rural Urba n Tota l 

I 37 9 9 18 
2 35 II II 22 
II 38 13 13 26 
12 37 9 9 18 
13 37 II II 22 
14 38 13 13 26 
16 37 12 12 24 
17 37 7 7 14 
21 37 12 12 24 
23 36 10 10 20 
25 38 13 13 26 

Tota l 407 120 120 240 
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3.2 Data Collection 
The instruments used for data co ll ection were questionnaire and fo llow-up interview. Both of 

the instruments contained quest ions that I beli eved would elic it important information 

regarding the effec t of institutions on the deve lopment of students ' readi ng interest. The 

language level of first year students was taken into account, and care was taken to achieve 

effecti ve communi cation in the construction of questions. Based on the feedback from the 

pilot stud y some questions were rephrased. The questionnaire for piloting had a question that 

asked the students to list items or part of them they found diffi cult to understand. On the 

other hand, to get the respondents info rmed of the purpose of the study, the questionnaire 

included a cover page that explains the purpose. 

3.2.1 Design of the Questionnaire 
In order to achieve the set objecti ves, a questionnaire consisting of 24 questions was 

constructed. The questions were concerned mainly with the perception of the students about 

the effect of different institutions on the deve lopment of their readi ng interest; the ways in 
, 

which the institutio ns influence students' reading interest development; the read ing interest 

inventory of students (what topics they are interested to read on); students' practice of using 

reading as a free time activity and other reading related activities. 

; 

The questions were of d iffe rent format. Most o f them were close-ended, while tlu'ee questions 

which were hoped to elicit the percept ions of students better were made open-ended. Some of 

the questions required the students to indicate their responses in a ranking order. The Li kert 

scales with fi ve points was used fo r two questio ns (they had subd ivisions) for which it was 

found to be more approp ri ate than other fo rmats. 
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The li st of topics presented to students to identi fy the reading interest inventory of their 

parents and to ind icate topics most often presented on electronic med ia have been selected 

from topics widely used in readi ng interest surveys . However, some topics have been 

included or excluded based on my own observation and experience. For example, top ics such 

as thri ller, modern fantasy, horror, fairy tales and mysteries have not been included in the list 

from which students were asked to choose because I thought these topics may not be fami liar 

to most of the students. On the other hand, topics such as gender, human right, crime and 

agriculture have been included in the list o f topics presented on electronic media (radio and 

TV). They were included in the list because [ felt these topics have some coverage in these 

media in our coun try. 

3.2.2 Administration of the Questionnaire 
The questiolUJaire was first piloted using 20 students randomly selected from two Freshman 

Engli sh Sections. The responses of these students were ana lyzed and interpreted. The resuli 

of the pilot study suggested that some items be mod ifi ed. Therefo re, some items were 

rephrased and one item (question number 6) was changed from a rank ordering format to a 

Lickert Scale format. It was done so because the response obtained in a rank order proved 

diffi cult for interpretation (see Append ix F). 

From the 240 questionnaire papers distri buted only 2 11 (88%) were returned. 17 students 

from urban and 12 students from rural areas did not return the questionnai re. 200 

questiOlmaire papers of the returned were used for the fi nal analysis. I I were discarded 

because three of them did not have the last page, and eight of them had incomplete responses. 
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3.2.3 The Geographical Distribution of Students 
The geographical distribution of students from urban background that were used for the final 

analysis can be seen in three categori es: those from Addis Ababa, those from capital ci ti es of 

former regions Ck ifle hager') and current regional states Ckilel'), and those from towns in a 

lower admin istrative structures. The basis for thi s distinction is the assumed quality of 

institutiona l facilities that may exist. Accordingly, the number of students from Addis Ababa 

was 27, from capitals of former regions and current regional states was 39, and from towns in 

a lower administrative structure was 34. 

The geographical distribution of students from rural background was also identified. 
I..--!..­ , 

However, because it is highly wide spread across the country, it has been~too in terms 

of Regi onal States of the FDRE (Federal Democrati c Republic of Ethiopia). Thus, among the 

100 students used for the final analysis, 40 students were from the rural areas of Amhara 

(Region 3), 36 were from Oromiya (Region 4), 14 were from Southern Nations and 

Nationaliti es, 7 were from Tigray (Region I), I from Afar (Region 2), I from Somalia 

(Region 5), and 1 from Benishangul-Gumuz (Region 6) . However, despite the above 

categorizations the analyses were made based on the responses of all students in each group 

(100 students from rural and 100 students from urban) 

3.2.4 Interview 

The purpose of the follow-up interview was to verify the validity to the responses of the 

questionnaire. A semi-structured interv iew format was used in which effort was made to 

probe more deeply to obtain important information. This kind of interview is considered 

especially useful in studies where in-depth interviewing cannot be carried out for all 

respondents (Gall , Borg and Gall , 1996:307). The follow-up interview was held with eight 
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students. A ltho ugh my plan was to interview 12 students (six from each group), due to the 

interruption of classes I was not able to find all the selected students. The selection of the 

students was based on the slight inconsistencies in the responses to some of the questions in 

the questi onnai re. So it was hoped that the interview wo uld help me check whether such 

inconsistency in the responses of some of the students was by mi stake whi le filling in the 

questionnaire or due to the actual absence or presence of the points in question 
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CHAPTER FOUR 

RESULTS AND DISCUSSIONS 

4.1 Ways in which Institutions Affect Students' Reading Interest Development 
The development of students' reading interest (Rr) is affected by institutions in different 

ways . Effo rt was made to ex plore the various ways in which institutions could contribute to 

the development of children's RI. The questionnaire had different questions in relation to thi s. 

The ways in which each institution affected students' RID will be treated one by one. 

4.1.1 Presence of Reading Materials 
The presence of readi ng materials is the basis for the development of an indi vidual's reading 

interest. Reading materi als could be obtained from different sources. However, this section 

deals, mainly, with the presence of such materi als at home. In cOlmection with this, there 

were tlu'ee items ( I, 2, and 3). For item I, out of 200 students 177 (88.5%) said they were 

able to find at least one of the fo llowing materials (books, magazines, newspapers or 

scriptures) at home. But 23 (21.5%) of them sa id there was no such material at their home to 

be read for non-academic purposes. 

The materi als reported to be most available were books and scriptures fo llowed by 

newspapers and magazines. From the 23 students who said there was no such material at 

home, 19 of them were from rural background, while onl y four were from urban background. 
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TABLE l ' Reading Materials Avai lable at Students' Home , , , , , , 
Reading Materials Respond ents 

Rural Urban Total 
Books 54 71 135 
Magazines 19 45 64 
Newspapers 35 61 96 
Scriptures 52 71 123 
None 19 4 23 

As can be seen from Table I, the result indicates that students from urban background had 

better chance to get materi als that could be read for non-academic purposes. The pattern of 

responses for each type of material s was simi lar for students from rural and urban 

backgrounds. For example, books and scriptures were indicated to be the most available, 

while magazines the least by both groups. It seems to conform wi th the reality in our country 

regardi ng the type of read ing materi als found at home. Due to the relatively high rate of 

literacy in urban areas the majority of students from urban area had reading material s at their 

home. That could be attributed to the presence of one or more adult family members who 

practice le isure reading . 

In relation to the type of reading materi als ava il able, the responses appear to be reali stic. For 

instance, if we take magazines, since the publi cation and di stribution of local magazines is 

relati vely ,a recent phenomenon, they are not found in many homes. Besides, the practice of 

buying magazines (both local and forei gn) is low due to economic and cultural reasons. 

A follow-up interview was held with selected students to verify the va lidity of the results of 

the questionnaire. The results indicated that some inconsistencies observed in the 

questionnaire were merely by mistake . For example, some students who said there we re no 

read ing materi als to be read for non-academic purposes, responded to a contingency question 

that requires answer on ly from those who have reading materi als at home. Otherwise, the 
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responses of the fo llow-up interview consolidated the findings of the questionnaire in many 

ways. The detail s will be seen in the different sections of thi s chapter. In relation to the type 

of non-academic material s students were able to find , of the eight students interviewed seven 

of them said they got one or more type of the readi ng materials mentioned either at their 

home, in their community, and from their friends , while only one said he did not get any. 

This shows that the majority were able to get some non-academic reading materials from one 

or more of the institutions in their surroundings. 

It was also noted that out of the 23 students who said there were no materials to be read for 

non-academic purposes, 19 were from rural areas. This suggests that in such homes the only 

things to be read are students' textbooks and exercise books. From our experience, we know 

that in most homes where the parents are illiterate finding non-academic reading materials is 

very unlikely. This could be attributfto the ex isting high rate of illiteracy in rural areas 
r 

(66%) (UNDP in Kassahun, 1997:2). Thus, students in such homes may equate reading only 

wi th academic reading. 

The finding concerning reading materials conforms with that of Martz (1971: 2) in which 

75% out of II II grade 12 students in Addis Ababa indicated that there were books at their 

homes. (Note: in the table above the sum of responses in each group (rural/urban) exceeded 

the actual number of students because one student can tick for more than one material). 

The students were also asked whether the reading materials at their homes were freely 

accessible to them (item 2). Out of 177 students who said there were reading materials at 

home 97 (54.8%) reported they had the access, whereas 80 (45.2%) said they had no access. 
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The ones who sa id they had no access were also asked the reasons for their being unable to 

use the reading materi als at home (item 3). 60 students (75%) out of 80 said the materials 

were not available to them, wh ile 20 (25%) sa id they were told not to touch the reading 

materials. 

This shows that the presence of different reading materials at home cannot necessaril y imply 

that they are accessible to ch ildren, as they wanted. In some homes the reading materials may 

not be availab le to children for various reasons. Keeping the reading materials in a place 

where children could not get them easi ly is one way. Some parents deny their children access 

to the read ing materials because they fee l the children may tear the material s. In other 

instances, some parents consider allowing children to use spiritual books inappropriate. 

Therefore, children are warned, particularl y at their earl y ages, to keep themselves away from 

the materi als. This practice blocks the chance of exploring, di scovering and getting inspired 

to read on the part of the children. 

I n relation to thi s, the students were asked to mention other reasons, if there were any that 

made them unable to use the readi ng materi als at home. Although only few students 

responded to this question, the reasons they provided indicated that in some homes the 

problem was not lack of access to the materia ls. For instance, two students sa id that they were 

not a llowed to read anything other than their lessons. Similarly, one student said that he/she 

did not use the materials due to lack of interest in reading them, while another student said , 

"My elders thought my behavior might change when reading the materials." The responses to 

the interview also consolidated the above result. Among six students who had read ing 
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material s at home, one student sa id she was not allowed to read materials other than her 

schoo l subjects. 

TABLE 2: Accessibili ty of Read ing Materials at Students' Ho me 

Respondents 
Grou ps Yes No Total 
Rural 36 45 81 
Urban 61 35 96 
Total 97 80 177 

The overa ll response indicated that amo ng the students who said they had no access to 

reading material s at home, the majority were those from rural background -- 45 (56.3%) out 

of 80. On the contrary, from the 97 students who said they had fi·ee access to the reading 

materials at home, 61 (62.9%) were those fro m urban background (see Table 2). This seems 

to suggest that parents in urban areas are mo re positive to their children's engagement in 

reading. This may be attributed partly to parents' awareness of the importance of reading 

practice and partly to what takes place in the community as a whole. How the students 

perceive the contribution of the reading materials to the development of their RI will be seen 

in Section 4.3 .1. 

4.1 .2 The Presence of Electronic Media 
Electronic media (radio and TV) can play thei r own ro le in arousing RI in children and adult 

through the various topics they cover. What the chi ldren/students listen to and/or watch may 

serve as a background information for their read ing and push them to engage in reading. In 

connection with thi s the students were asked if there were electronic med ia at their homes 

(item 7).109 (54.5%) out 0[200 said thei r homes had radio, wh ile 66 (33%) said thei r homes 

had both radio and TV. The rest 25 (12.5%) said their homes had none of these media. The 
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interview also indicated a simi lar resu lt. Of eight students interv iewed seven said their 

homes had either of these media, while one said hi s home did not have e ither. 

TABLE 3' Electl'onic Media Avai lable at Students' Home , , , 
Respondents 

E lectronic Media Rural Urban Total 
Radio 65 44 109 
TV - - -
Both 12 54 66 
None 7" _ J 2 25 
Tota l 100 100 200 

The result indicated that 87.5% ( 175 = 109 (for radio) + 66 (for TV) ) of the respondents had 

access to the electronic media. The fact that TV is accessible to 66 respondents, out of which 

54 (81.8%) were those from urban areas, indicates the low distribution rate of TV in rural 

areas. The cause for thi s may not be only techno logical. Although we know that the 

transmission of Ethiopian TV program cannot be received in some parts of the country due to 

absence of receiving devices, the major reason seem to be economic. It is only a small portion 

of the soc iety that can afford buying a TV set. In relation to radio, even though it is relatively 

cheaper, in a rural home where the breadwinner is illiterate, getting even a radio is very much 

unlikely. Among the 25 students who sa id there were no electronic media at their home, 23 of 

them were from rural backgrou nd . The reasons fo r thi s could be both econom ic and 

educational. 

To see which topics the students th ink are presented most often on these med ia, they were 

asked to put in rank order the top ten topics by choosing from the list given (item 8). The 

purpose of the item was to see how far the topics covered by media most often are similar or 

different from those on which students are most interested to read on (see Section 4.5). 
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Accordingly, current affairs, music, drama, sports, adverti sement, politics, health and health 

problems, agricu lture, love stories, and crime were li sted to be the top ten topics most often 

presented on these media, from first to tenth. These topics were chosen to be the top ten 

based on the total number of students who chose the topics. Although the students were asked 

to indicate their choice in rank order and they did so, determi ning the priority based on 

rankings alone became confusing. Thi s was because no topic, except current affairs, came out 

strongly to take a particular rank order based on the number of respondents in one column 

(co lumns for 151
, 2"d, 3rd, etc). 

To make the po int clear, let us see the rank ordering of some topics. For example, the topic 

ranked first by the majority was current affai rs. It was ranked first by 99 students, second by 

27 students, and third by 8 students. Another topic to be ranked first by the majority was 

music. It was ranked first by 20 students, second by 34 students, and third by 33 students. 

Likewise, politics, wh ich received the next highest number of respondents (for the first 

column) was ranked first by 17 students, second by 20 students, and third by 16 students. 

When the ranking was made in thi s way the disparity between the number of respondents was 

wide. But when the total number of students who chose a given topic was used the di sparity 

between the consecutive ranks was minimal. For example, current affairs was chosen by 160, 

music by 158 and drama by 150. This indicates that considering the total number of 

respondents is a more re li ab le measurement than the number of respondents in each column 

of rank. For further information refer to Appendix D . (This procedure was al so used for other 

items that required ranking of topics). The ranking by each group (rural/urban) showed a 

slight difference. 
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Nevertheless, as can be seen from Table 4, the number of respondents from rural background 

was lower than that of respondents from urban background for nine of the topics. It was on ly 

for one topic (love stori es) that the number of respondents from rural background exceeded 

that of respondents from urban. This d ifference might be attributed to the fac t that students in 

rural areas pay much attention to such stori es transmitted on radio because they use it as one 

of the main means of recreation. But students from urban areas don't seem to pay much 

attention to it. This could be because they have more options as means of recreation. 

TABLE 4: Topics Most Often Presented on Electronic Media 
ReSDondents 

Grand 
Topics R RanldlH! U Rankin!! Total % Ranldng 
Current Affairs 73 1st 87 1st 160 80 1st 

Music 71 3rd 87 1 sl 158 79 2"d 
Drama 70 4"' 80 3i'U ISO 75 3id 

SDorts 72 211 ( 72 4111 144 72 4111 

Adverli sement 62 5'" 81 2"d 143 71.5 5'" 
Politics 51 6111 72 4111 123 61.5 6111 
Health & Health Problem 39 9"' 51 5"' 90 45 7" 
Agriculture 40 8"' 46 6"' 86 43 8" 
Love Stories 46 7" 39 8'" 85 42.5 91h 

Crime 33 10"1 41 7111 74 37 10"1 

Sc ience & Technology 31 11Hi 38 9"' 69 34.5 
Gender 25 12"' 36 10" 61 30.5 

From Table 4 we can see a difference in ranking made by the two groups. One of the things 

we need to take into consideration here is that the response of students from rural background 

is based on mainl y what is presented on radio, while that of students from urban is based on 

both rad io and TV. 
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4.1.3 Parents' Reading Practice 
Parents' reading practice is one of the conditions at home that contributes to the development 

of students' RI. For a read ing practice to take place literacy is the first criterion . In thi s regard 

the students were asked to indicate whether the family members (father, mother, brothers and 

sisters, and other adult famil y members) were literate (item 13). 

TABLE 5' Students' Parents who were Literate , 
Respondents 

Parents Rural Urban Total 
Father 42 77 119 
Mother 23 62 85 
Brothers and Sisters 68 87 155 
Other Adult Family Members 19 40 59 
NO lle 23 4 27 

The table shows that brothers and sisters are literate fami ly members in most homes, both in 

rural and urban areas. Fathers and mothers took the second and th ird positions, respectively. 

This refl ects the reality in our country. Si nce illi teracy is still a dominant feature of thi s 

nation, it is no wonder that there are more literate boys and girl s than there are fathers and 

mothers. The responses al so indicated that the num ber of literate parents in urban areas is by 

far greater than that in rural areas. In addition , out of the 27 students who said none of their 

family members were literate, 23 of them were from rural areas. From thi s we may infer that 

the presence of literate parents contributed more to the RID of students in urban areas than 

those in rural. 

This fact was also reflected in ' the response students gave to the question which asked 

whether their parents practiced reading for pleasure (item 14). Out of 173 students, who 
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reported that thei r parents were literate, 77 were from ru ral background, while 96 were from 

urban. Of the 77 students from rural background (see Table 5), on ly 36 (46.8%) said their 

parents practiced leisure reading, while 4 1 (53.2%) said theirs did n' t. On the other hand, out 

of 96 students from urban background who reported thei r parents were literate, 70 (72.9%) 

said the ir parents practiced reading for pleasure, whereas 26 (27.1 %) said theirs didn't. 

The low rate of leisure read ing in rural areas could be related, above others, to the scarcity of 

interest arousing reading materi als. In most parts of the country, espec iall y rural areas, 

reading materials such as newspapers and magazines as we ll as other publ ications are not 

avai lable, as they are wanted. In add ition to this, read ing culture itself is lower in rural areas 

than it is in urban areas. 

Parents' leisure reading could have double advantage. The first one is that parents who read 

fo r pleasure set good models for the children in that they signify that reading is an enj oyable 

activity. The second advantage is that the materials parents read for pleasure could be a 

resource for the ch ildren to practice reading fo r pleasure. From this point of view, the 

response of students for item 13 in the above paragraphs in which 67 (3S.7%) of the total 

population (173) said their parents didn't practice reading for pleasure suggests that these 

students were devoid of the above advantages. 

There were also two items ( 17 and IS) that relate to the contribution of illiterate parents to the 

development of students' RI. For the quest ion which asked the students the ways in which 

their ill iterate parents contributed to the deve lopment of their Rl (item 17) the majori ty 

responded negati ve ly. For instance, one student put hi s/her experience as , "They [parents) say 
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'you had better stop reading and do this. What you are reading wil l not be your lunch or 

breakfast even for one day'" (the bracket is mine). This was a good representative response 

regard ing the negative impact of illi terate parents on the development of students' RI. Only a 

small portion of students emphasized the contribution illiterate parents made to the 

development of their RI by buying reading materi als and telling oral traditions. 

In a similar way, item 18 asked the students whether their illiterate parents told them oral 

traditions. Accordingly, 78 (56 (R) and 22 (U)) responded positively, whereas 12 (8 (R) and 4 

(U)) responded negati ve ly. This wou ld appear to match the reality in most rural settings. In 

illiterate societies telling oral traditions to children is used as means of transmiss ion of 

knowledge and wisdom that has been handed down from generations. Apart from its 

instructive val ue, it is also considered a means of recreation when the fam il y members gather 

around hearth at night. But in urban settings these needs are met by other means. For 

instance, transformation of knowledge is carried out by schools, and listen ing to radio, 

watching TV and fi lms, going to different recreati on centers are used for recreation . 

The number of students who responded positively to item 18 exceeded the number of 

students who repo rted their parents were illiterate in Table 5. Presumably, this might have 

happened because in some homes some of the adult fa mily members may be illiterate, while 

others literate. It is likely that the illi terate family members might have told the children oral 

traditions. 

Item 16 asked the students to indicate the top te n topics on which their parents read most 

often. The response showed fi ction, hi story, sports, poetry, society and culture, biography, 
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spiritual writi ngs, fr iendsh ip, sc ience fic tion, and po liti cs/environmental protection to be the 

top ten topics fro m first to tenth . Thi s ranking was based on the total number of respondents. 

Howeve r, the ranking based on the number of respondents from the groups (rural/urban) was 

different, except for society and culture, and poli tics. Both rankings were incl uded fo r the 

purpose of comparison. For further info rmation refer to Appendix E. 

TABLE 6 T : OplCS on W IIC t RI M t Oft (A aren s ea( os en tdbtdt) s repor e Jy s u en s 
Respondents 

T opics Gra nd 
R Rankin !!: U RanldnK Tota l % Rankill 2 

I. Fiction 24 211U 57 I" 8 1 40. 5 I" 
2. History 18 5" 50 2nd 68 34 2nd 

3. Sports 24 2U( 38 3" 62 3 1 3m 

4. Poetry 24 211u 33 6'" 57 28.5 4'" 
5. Love Stories 21 3rd 36 4" 57 28.5 4" 
6. Soc iety & Culture 17 6" 34 5" 5 1 25.5 5111 

7. Biooraphy 16 7" 3 1 7'" 47 23. 5 6" 
8.Mus ic 19 4" 28 9" 47 23.5 6'" 
9. Spir itual Writ inos 28 I" 17 1411 45 22.5 7" 
10. Friendship 17 6" 24 1111 4 1 20.5 8" 
I I . Science Fiction 14 8" 26 1011 40 20 9" 
12. Po litics I I 9" 28 9" 39 19.5 1011 

13. Environmental Protec tion 18 5" 2 1 \311 39 19.5 10" 

The difference was very wide for four of the topics : spiritua l writings, animal stories, 

marriage and family life , and environmental protection. This seems to imply that there is RI 

difference between parents in rural areas and those in urban areas . Espec ially, the di fference 

regarding spiritual writings, envi ronmental protection and animal stories is very wide. These 

topics were ranked 1st, 5 til and 7th by rural students against 15th
, 13 th and 14th by urban 

students, respectively (see Table 6 and Appendix E). In fact, in rural areas reading spiritual 

writings seems to be practi ced by most of the followers of different religions than it appears 

in urban areas. Probably the lack o f readi ng materi als on other topics of interest in rural areas 

might have contributed to th is. Li kewise, the issue of environment and animals is much more 
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near to the Ii fe of parents in rural areas than it is to those in urban areas. For instance, 

regarding env ironment, it will not be surpris ing if the daunting cha nge occurring to the 

fores ts, wi ld life, soil , water, etc., in thei r surround ing worry them and consequently lead 

them to reading on this issue. May this difference be refl ected in the RI of the students in the 

same way? 

4.2 Institutions and Forms of Assistance They Provide to Students' RID 
As it was mentioned earlier, the institutions considered to have contribution to the 

development of students' RI are home, schoo l, community and peers. Although many people 

may have the understanding that these institutions might have some impact on students' RID, 

the different ways in which the influences are exerted do not seem to be clear to the majority. 

To make this point clear, the quest ionnaire had one item, which contains a li st of ass istance 

that may be offered to the students by each institution. This item (item 6) asked the students 

to value the help of each for m of ass istance in their RID using a Likert scales. The purpose 

of thi s item was to see how the students value the contribution of such assistance, and to see 

whether the e ffect institutions had borne on the development of students' RJ shows 

statisticall y s ignificant diffe rence between students from rural and urban backgrounds. The 

response of students concern ing the kinds of ass istance they got from each institution and the 

degree to wh ich the assistance contri buted to the deve lopment of their RI was elicited using 

the Likert scale with fi ve points. The values of the rati ngs were fro m very high (5) to very 

low ( I) (see Appendix F). 

Although the response to the item was secured using the Likert Scale, fo r the purpose of 

di scussion the responses have been presented in three categori es. Because all of the 

statements about the assi stance were worded positi vely, the responses to the first two 

39 

.' 



columns (very high and high) were considered 'h igh', to the third column (uncertain) was 

considered 'average' , and to the last two columns (low and very low) were cons idered 'low'. 

Then the responses under the two categories -- high and low -- were compared to see how the 

students va lued the contri bution of each ass istance from the institutions. The comparison 

between each ass istance from each institution was also made using the responses under the 

category 'high'. Th percentages of respo nses were calculated against each rating (see 

Appendix F). Using the responses indicated in both frequency (fr.) and percentage (%), we 

can compare the reactions of students to the effect the institutions had borne in their RID. The 

analysis was presented in the above way because I believed the comparison of the reactions 

of the two groups would be more simple and clear this way than it wou ld be in another way. 

For better understandi ng of the effect of institutions on students' RID let us see the 

contribution of assistance from the institutions one by one. 

4.2.1 Home 
The forms of assi stance students could get from home for the development of their RI are 

many as compared to ass istance from other institutions. In their response the majority of the 

students valued the contribution of all forms of assistance from home to be low. Although the 

contribution of all forms of assistance from home were va lued to be high by less number of 

respondents, it is still poss ible to see as to whi ch assistance from home rece ived more number 

of respondents who valued the contribution to be high. The comparison was made after total 

responses of both groups under high and low categories have been summed up out of 200%. 

Accord ingly, the contri butio n of 'getting encouraged seeing parents reading (item 6. 1.4)' was 

valued to be high by 63 students (72. 18%). Next came 'buying children non- academic 

read ing materials they want to read (item 6. 1.5)' (60 = 69.23%), fol lowed by 'helping 

children to read d ifferent non-academic read ing materials (item 6.1.1)' ( 60 = 68.06%), 
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'asking the children to tell them (parents) what they (children) had read (item 6.1.6) ' (48 = 

55.75%), 'telling the children about what they (parents) had read (item 6.1.3 )' (46 = 52 .69%). 

For further information refer to Appendix F. 

The difference between the percentages of respondents for the above form s of assistance is 

narrow. With regard to thi s, the form of ass istance which was valued to have contributed very 

low was 'reading different non-academic materials to children (item 6.1.2)' (onl y 21 = 

23.98%). On the other hand , the difference between the contribution these forms of assistance 

prov ided to the development of Rl of students in both groups (rural and urban) became 

apparent. All form s of ass istance from home, but two, were valued high by almost half less 

number of students from rural than those from urban background. On top of this, 23 students 

from rural background reported they got none of these ass istance against six (6) from urban 

background. 

To see whether home factors affected the RID of students from rural and urban background 

differently a t-Test procedure was used. The contribution of assistance from home to students' 

RI showed stati sticall y highl y significant mean difference (at .05 level , df = 169) (see Table 

7). Students from urban background showed better mean in assistance they received from 

home that facilitated their RID than d id students from rural background. 
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TABLE 7: Desniptive statistics for the effect of institutional factol's on 
students' RID 

Institution Groll N SUIll Mean SD df lolls tcril P value 
p 
R 77 1054 13.69 5.60 <.0 1 

I-lome U 94 1534 16.32 5.72 169 3.02 · 1.97 
R 94 1430 15.2 1 4.82 >.05 

School U 98 1389 14 .1 7 5.02 190 1.46 1.97 
R 86 591 6.87 2.89 < .01 

Commu nity U 97 82 1 8.46 3.05 181 3.61 * 1.97 

R 92 917 9.97 3.27 >.05 
Peers U 99 970 9.80 3.00 189 0.3 7 1.97 

"slgJllficant at .05 level, nond"'ectlOnal (p< .01) 

Generally, the above result could be attributed to the presence/absence of reading materials, 

literate parents, awareness of the contribution of RI to children's overall academic 

performance, in general, and reading skills development, in particular, on the part of parents. 

The result of the interview al so ind icated that the diffe rent forms of assistance from home 

helped the development of students' RI. Encouraging children to read and buying non-

academic reading materials to them came out to be the major forms of ass istance. 

4.2.2 School 

School is an institution, wh ich offers more ass istance to ch ildren's RID next to home. Unlike 

the case with home, the contri bution of all forms of assistance from school, save one (the 

avai lability of reading material s at school library) was valued high by more number of 

students from rural background than those from urban. As opposed to other forms of 

assistance from school, the avai labi lity of readi ng materials in school library was indicated to 

have contributed high more to students from urban backgrounds. This implies that schools in 

rural areas are less equipped in thi s regard. However, as compared to the contribution of 

assistance from home, ass istance from school were val ued to have contributed high to the 

development of students' RJ by more number of respondents from both groups. 
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From the assistance schools offer to the development of students' RI, the contribution of 

'encouragement language teachers give to students to read different materials other than their 

textbooks (item 6.2. 1)' was va lued to be high by the majority (96 = 100.09%), followed by 

'the availabi li ty of different materia ls to be read in schoo l li brary (item 6.2.5)' (89 = 92.55%). 

What came in the third place was 'telling students abo ut the interesting books they (teachers) 

had read (item 6.2.4)' (72 = 75 .21 %). 'Giving different read ing assignments outside language 

textbooks (item 6.2.3)' (63 = 65.85%) was fo urth and 'reading interesting stori es to students 

in language class (item 6.2.2)' (6 1 = 63.72%) was fift h, in terms of their contribution to the 

development of students' RI (refer to Appendix F). 

The responses in the first and second rank order seem to refl ect the reali ty in our country. 

From my own experience as a student as well as a language teacher I know that most 

language teachers urge their students to read different materials. However, their purpose may 

not necessaril y be to get the learners develop their RI. It is rather to get the learners improve 

their linguistic knowledge of the language in question. In thi s connection, when asked what 

the main purpose of language teachers was in encouraging students to read different 

materials, some interviewees said it was to get the students improve their lingui stic 

knowledge than develop interest in readi ng. However, despite thi s fact, the students indicated 

that this practice contributed much to the development of their RI. 

Similarly, in many schools, school libraries serve as sources of reading materi als. Students 

who don't have non-academic readi ng materials at their home and community as well as those 

who found what they have at their disposa l inadequate can use the school library as the major 

source. The responses of the interview also consolidated this finding. It is an encouragi ng 

.,1/' 

43 



sign that these and other forms of assistance from school help the students develop interest in 

reading . 

Another interesting point about school li braries is that their contri bution to the development 

of students' RI was va lued hi gh by more respondents from both groups. Moreover, the result 

of the t-test indicated the di ffe rence between the two groups in terms of the effect of school 

on the development of students' RI to be insignificant (see Table 7). In thi s connection, the 

effort language teachers in Ethiopia make in order to help learners develop RI , and the 

techniques they employ to thi s end could be an interesting area of study. 

4.2.3 Community 
Concerning the contribution of ass istance from community to the deve lopment of students' 

RI, 'the help given to ch ildren by religious leaders to read scriptures (item 6.3.3)' was 

indicated to have contributed high by 78 (85.68%), followed by 'the presence of bookshops, 

libraries, news vendors, etc (item 6.3.2)' (45 = 47.97%). The presence of environmental 

readings (notices, names of organizations, streets, buildings, etc. , adverti sements) (item 

6.3 .1)' (4 1 = 43.46%) was in the th ird place (see Appendix F). Except the ass istance by 

religious leaders, wh ich was valued equall y by almost equal number of students from both 

groups, the other two form s of assi stance from community received ve ry low response from 

students with rural background. Besides, out of 17 students who said they got none of such 

assistance, 14 were from rural background . This result seems to refl ect the reality in our 

country. Due to absence of kindergartens in rural areas and the acute scarcity o f them in 

urban areas, most Ethiopian children are taught how to read first by reli gious leaders in their 

communi ty. 
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Further more, facilities such as public libraries and environmental readings are more 

availab le in urban areas than in rural. Consequentl y, the effect of community factors on the 

deve lopment of students' RI showed stati sticall y highl y significant mean difference between 

the two groups (see Table 7). Students from urban background were better assisted than were 

those from rural background. 

4.2.4 Peers 
In relation to the effect of peers on the development of students' RI, the students were 

presented with three form s of assistance from peers. Un li ke the contribution of assi stance 

from other institutions, the contribut ion of all forms of assistance from peers were valued to 

be high both by more number of students, and by almost equal number of respondents from 

both groups (see Appendix F). For example, 'telling each other about what they had read 

(item 6.4.1)' was reported to have contributed high by 114 (119.38%), 'giving one another the 

reading materials they had read (item 6.4.2)' by 95 (99.56%) and 'reading some materials 

together (item 6.4.3)' by 89 (93.44%). This implies that the influence of peers on students' 

RID operates almost equall y irrespective of their setting of origin. This finding agrees with 

that of Abdu (1993: 52) in which the majority of respondents reported that they got reading 

materials from their friends. Neverthe less, a difference was observed on the number of 

respondents who said they got no assistance from peers. Out of nine students, eight were 

from rural background, while one was from urban. This disparity may be related to the 

relatively low leisure reading practice and less phys ical contact the students have (unlike in 

urban areas, in rural areas students have very low chance of meeting each other frequently 

because of the di spersed location of their residences) in rural setting . Birhanu's (1999) study 

also indicated a similar finding. According to hi s study 5 1 % of the readers reli ed on 
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indi viduals (fri ends, acquaintances, and anybody wi lling to lend books) as a primary source 

for books to read. 

In general, accordi ng to the response to item 6, it seems that assistance from peers did 

contribute more to the development of students' RI than assistance fro m other institutions. 

The institution, whose ass istance was believed to be high next to that of peers was school, 

fo llowed by home and community, respective/yo Nevertheless, this response appears to 

contradict the response given to item 22, in which the students indicated that school had had a 

great effect on the development of their RI followed by home, community and peers, 

respective ly. The difference between responses to the two items (6 and 22) could be assumed 

to have come due to the nature of the questions. item 6 was specific in nature in that the ways 

in which institutions could affect students' RID were presented in the form of specific 

ass istance. On the other hand, item 22 was general in nature in that it asked the students to 

rank order the four institutions according to the contribution they mi ght have made to the 

development of their RI (refer to Table I I and Appendix F). 

4.3 Students' Perception of the Contribution of Institutions to their RID 
There were nine items, (4, 5, 9, 15, 19 and 2 1-24) which were meant to measure the 

perception of students about the effect of institutions on the development of their Rl. The 

institutions may bear thei r effects in various ways. How the students perceive the effect 

different institutions may bear on their RID is important to compare their ro les. 

4.3.1 The Contribution of Reading Materials and Electronic Media 
Items 4 and 5 were concerned with the effect of read ing materials, whereas item 9 was with 

that of e lectronic media . Item 4 as ked the students whether the presence of reading materi als 
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at home helped them to be interested in read ing. Out of 177 students who said there were 

reading mate rials at home (refer to Table I), 162 (9 1.5%) responded positively, wh ile 15 

(8.5%) d id respond negati vely. 

TABLE 8: Perception of students about the contribution of reading materials 
and hearing oral traditions to their RID 

Respondents 
Yes No Grand 

Items R U T 0/0 R U T % 
Total 

4. Did the presence of read ing materials 71 9 1 162 9 1.5 10 5 15 8.5 177 
help you to be interested in reading? 
19. Did the practice of hearing ora l 50 20 70 89.7 6 2 8 10.3 78 
tradit ions help you become interested in 
reading? 

From the table we can see that the presence of non-academic reading materials helped 

students' RID to a great extent. However, some students may not take the advantage of the 

presence of non-academic reading materi als to the development of their RID. It could be due 

to lack of encouragement from parents, absence of reader models, or lack of free time. The 

result from the interview also confirmed the above findi ng. Among the six interviewees who 

had non-academic read ing materia ls at home five reported that their presence helped them to 

be interested in reading, while one doubted its contribution. 

The students were also asked to rate the degree of help of reading materials at home to the 

development of their RI (item 5). Accordingly, out of 162 students who reported that the 

presence of readi ng materials helped them to be interested in reading 85 (52.5%) rated the 

degree of help to be high , and 72 (44.4%) rated it to be average. But 5 (3. 1 %) rated it to be 

low (refer to Table 9). 
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TABLE 9: Rating of the degree of help of reading materials, electronic media and 
Pa rents' leisure readinG to students' RID ." 

Res po nd ents 
It ems High Average "'U ncertain Low Grand 

R U T % R U T 'Yo R U T 'Yo R U T % Total 

5. Reading 38 47 85 52.5 31 41 72 44.4 - - - 2 3 5 3. 1 162 
materia ls 

9. Electronic 37 59 96 54 .9 - - - - 26 28 54 30.9 14 II 25 14.2 175 
Media 

15. Parents' 15 16 31 29.2 19 42 61 57.5 - - - - 8 6 14 13.3 106 
le isure read 
ing practice 

* Applies to Item 9 onl y 

The response in the above tabl e shows that the great majo rity of students believe the presence 

of read ing materials at home is an important condition in the development of their Rl. If 

different reading materia ls are there at home, they w ill benefit the children in two ways. 

Firstl y, they will inspire the children to practice reading. Secondly, most li kely, literate adults 

in the home as well as others that happen to visit that home may read some of the materi als. 

These peo ple may serve as reader models. This is possible only if di fferent reading material s 

are readily avai lable at home. 

In a sim ilar way, out of 175 students who reported there were electronic media at home (see 

Table 3), 96 (54.9%) rated the contri bution of media to the development of their RI to be 

high. On the other hand, while 54 (30. 8%) indicated that they were not certain of the effect, 

the remai ning 25 (14.3%) rated it to be low (refer to Ta ble 9, item 9). Thi s implies that the 

effect of electronic media on the development of students' RI is relatively low as compared to 

that of read ing materi als. The role rad io and TV play in th is connection is th rough presenting 

topics of children's interest full y or partl y so that students become eager to read more on the 

area. The narration presented on Sunday nights and Monday mornings on the National Radio 
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is a good example. The responses to the interview highlighted the effect of radio in this 

respect. Accord ingly, four of the interviewees reported that the electronic media helped the 

development of their RI, while three said they don't thi nk so. The former indicated that they 

read some literary works being initiated by the narration on the National Radio. One student 

said his home did not have both electronic media. 

The fact that the effect of read ing materials is direct might have contributed to this result. For 

example, if a child/student finds a reading material on a topic he/she likes to read at home, 

he/she can pick it up and continue reading right away. But the effect of electronic media is 

indirect in this respect. For instance, if one likes a topic presented on electronic media and 

wants to read more, he/she should get it in the written form, in which case he/she may 

succeed or fa il. Furthermore, it may possibly be inferred that the contribution of electronic 

media on the development of students' RI was less than that of reading materials because of 

the contents presented on these media. In thi s regard, comparing the contribution of radio to 

the development of students' RI with that of TV would be another area of investigation. 

4.3.2 The Contribution of Parents 

Apart from buying reading materials and encouraging children to read , parents may bear 

influence on the development of students' RI by setting models of leisure readers, and if they 

are illiterate, by telling oral traditions. Two items ( 15 and 19) were included to measure the 

perception of students about the contribution of these practices. 

Regard ing the contribution of parents' practice of reading for pleasure to the development of 

students' Rl (refer to Table 9), out of 106 students who reported that their parents practiced 

reading for pleasure, 31 (29.2%) and 61 (57.5%) rated the contribution to be high and 
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average, respectively, whi le 14 ( 13.3%) rated it to be low. On the other hand , out of 78 

students who reported that their illiterate parents told them oral traditions (see section 4.1.3.), 

70 (89.7%) said that hearing ora l traditions helped them to get interested in reading, whereas 

8 (10.3%) responded negative ly (refer to item 19 in Table 8). 

The above results would appear to indicate that parents' practice of leisure reading and telling 

oral tradi tions contributed to the development of students' RI. However, the number of 

students who responded to the questions positively showed that parents' leisure reading 

contributed much to the development of RI of students from urban background, whereas 

hearing oral traditions contri buted much to students fro m rural background. This may not be 

surpri si ng because leisure read ing and telling oral tradi tions are practiced widely in urban and 

rural areas, respectively. It also may be associated with the relative ly high literacy rate and 

better access to readi ng materials in urban areas than in rural areas. 

4.3.3 The Effect of Setting of origin 
Concerning the effect of setting of origin on the development of students' RI, there was one 

item (2 1.2). This item (2 1.2) and item 2 1. 1 (which would come later) were worded negatively. 

Therefore, the responses under 'disagree' and 'strongly disagree' were cons idered positive, 

while those under 'strongly agree' and 'agree' were considered negati ve. The statements were 

wo rded negatively because other items related to the perception of students about the effect 

of institutions on the development of their RI were worded positively. Item 2 1.2 asked the 

students to rate the extent to which they agree to the statement using a Lickert scale with five 

points. The focus was on the role an individua l's setting of origin (rural/urban) may play in 

the development of his/her RI. Out of 200 students 160 (80%) valued the effect positively, 
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whereas 23 (11.5%) did value it negatively. The remaining 17 (8 .5%) responded they were 

not certain of the effect. 

TABLE 10: Perception 0 f stu d ents a b outtlee ff ect 0 InstitutIOns In genera, an d 
setting of origin on Respondents 

their RID Ne ative Ne utra l Positive G rand 
R U T % R U T % R U T % Total 

Items 
21. I Effect or inst itutions 30 26 56 28 9 10 19 9.5 61 64 125 62.5 200 
(home, schoo l, community) on 
students' RID 
21.2 Role of setting of origin 13 10 23 11.5 10 7 17 8.5 77 83 160 80 200 
on students' RID 

From the table we can see that the students strongly believe that setting of origin is an 

essential factor in the development of their Rl. This appears so because the assistance 

institutions offer to the development of children's RI are determined, by and large, by their 

settings . Thus, the faci li ties institutions in urban setting can provide are not equal to what 

those in rural setting can provide. The difference between the number of respondents from 

rural and urban background who valued the effect positively was al so small. 

4.3.4 The Effect of Institutions in General 
Four items in the questionnaire ((21.1 , 22, 23, 24) were concerned with meaSUring the 

perception of students about the effect of institutions in general on the development of 

students' RL The main purpose of these questions was to check the validity of responses 

given to all quest ions in other sections. 

For item 21. 1, which asked the students to rate their agreement concerning the contribution of 

condi tions at home, schoo l and community to the development of their RI, 125 (62.5%) of the 

students responded positively, whi le 56 (28%) did respond negatively. The rest 19 (9 .5%) 

sa id they were uncertain of the effect (refer to Table 10). The result indicated that the 
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majority believe that home, school and community conditions play much role in the 

development of students' Rl. This conformed to their responses given to other items (refer to 

Tables 8 and 9). 

Another item in thi s secti on (22) asked the students to rank order the four institutions in the 

study according to the degree of their effect on the development of their Rl. Accordingly, 

school, home, community and peers were ranked from first to fourth in that order. The 

ran king is the same in terms of the tota l number of respondents in the first column in the 

ranking and the grand total. Moreover, when the num ber of rural and urban students who 

ranked the institutions first was considered separately, the ranking remained the same except 

peers and community for urban students. It appears that the perception of students from both 

groups is almost the same concerning the degree of effect the institutions had on their RID. 

T BLE 11 A . A .. n mstItutIon w h' h h h I IC as a( a great e ff ect on stu d ents , RI 

Respondents 
1st 2nd 3rd 4111 Grand Grand 

Total Ranking 
Institution R U T R U T R U T R U T 
Community 17 8 25 19 20 39 33 30 63 12 22 34 161 3rd 

Home 22 35 57 27 30 57 20 17 37 10 5 15 166 21la 

Peers II 9 20 10 9 19 8 12 20 49 40 89 148 4" 
School 49 54 103 30 23 53 17 21 38 3 - 3 197 I" 
None I (R) + 2 (U) 3 -

As it was mentioned in section 4.2.4, there seems to be a contradiction between what the 

students ass ume the institutions had contributed to the development of their RI , and what the 

institutions had actually contributed. However, wi th the data at hand , it is not possible to 

attr ibute th is di screpancy to an y other factor than the way the questions (6 and 22) were 

presented. 
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Effort was al so made to check whether the students think they could have developed a 

different RI had they grown up in a different institutional environment than their own (item 

23). 132 (66%) responded positively, while 68 (44%) responded negatively. This result 

appears to agree with the response to item 2 1.1 (see Table 10). This is to mean that if it is 

believed that the conditions at home, school and community can affect the development of 

indi vidual 's Rl , it follows that the difference in these institutions will result in the 

deve lopment o f di fferent Rls. 

The students who said they think they would have developed a di fferent RI had they grown in 

a d ifferent institutional environment were asked to explain why they thought so (item 24). 

Their explanati ons were in fo rmative and interesting. However, for the purpose of di scussion, 

only representati ve responses were considered . The points students highlighted in their 

responses were, by and large, related to the availability of reading material s at home, school 

and community, the avai labil ity of free time, awareness and attitude of parents and 

community members towards read ing, presence of leisure readers (peers or otherwise) as 

models, ori gin of setting, and parents' economic conditions and leve l of education. 

One thing that came out apparent in the responses of students was focusing on institutional 

environments opposite to their own. Thus, while those who think they had a positive 

institutional support to the development of their RI explained they wouldn't have got that 

opportunity had they grown up in a di fferent environment, those who did not get such support 

ex plained they wo uld have got a better opportunity had they grown up in a diffe rent 

envi ronment. For instance, one student said, "1 would have got more access to reading 
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materials if I had grown in a literate fami ly." Another student said, "If my home and school 

were in city, they would have books." Still another said , "I wou ld not have seen anyone as a 

model for reading books if J had grown in a different home." 

In relation to parents' attitude to reading, one student said , "If you are from a rural area, 

parents will be angry at you if they find you reading because they want you to help them in 

house work and field work .... " Similarly, while one student justified his belief saying, "I may 

not be loaded by different work in my free time," another one said, "If I was born in urban 

area, because of less work load I can use free time for reading." 

4.4 Students' Practice of Reading as a Free Time Activity 
The practice of using reading as a free time activity is one of the basis for the development of 

our RI as well as a manifestation of Rl. The purpose of the items in this section (10, 11 , 12) 

was to see whether reading was used as a leisure activity and the extent to which it was 

practiced. For the item which asked the students whether they practiced leisure reading (item 

10) 155 (72 (R) and 83 (U) = 77.5%) responded positively, whi le 45 (28 (R) and 17 (U) = 

22.5%) responded negatively. This shows us that reading is practiced as a free time activity 

more by students from urban background than those from rural. The factors that contributed 

to thi s could be the inadequate provision of leisure reading materials, lack of leisure reader 

models and free time in rural areas. 

As to the ti me they spend on leisure reading per week (item 11), out of 155 students, 102 

(65.8%) sa id they read, on average, for less than 8 hours per week. In fact, most of them 

(40.6%) said they read fo r less than 4 hours per week. 
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TABLE 12 H ; : ours stu d I . ents spent per wee {on elsure rea d' lUg 

Respondents 
HourslWeek Rural Urban Total % 
Up to 3 hrs/w 36 27 63 40.6 
4 - 7 hrs/w 12 27 39 25.2 
8 - II hrs/w 14 II 25 16.1 
12 - 15 hrs/w 7 1 I 18 11.6 
16 and above hrs/w 3 7 10 6.5 
Total 72 83 155 100 

The result would seem to suggest that a few number of students read for relatively longer 

hours per week. The difference in hours spent in reading for pleasure is not that much for 

students from rural and urban background, except for the first two options (up to 3 hrs/w and 

4 - 7 hrs/w). Whether the low rate of leisure reading is due to lack of free time or reading 

materials, or convenient place, or the combination of all of them need be assessed for the 

future. 

4.5 Students' Reading Interest Inventory 
One item in the questionnaire (itenl 20) was used to identify students' RI in terms of topics. 

The purpose was to see if the effect of institutions was reflected on their RI inventory. The 

question required the students to list down the topics they are interested most to read on. 

Some students listed up to ten topics, whereas others listed less than that. Because responses 

were distributed over many topics, the number of respondents for most topics became lower. 

The top ten topics were selected based on the number of respondents who chose them . The 

response indicated fiction to be the first topic students are most interested to read on (109 = 

54.5%) . The second was love sto ries (91 = 44.5%) and third was spiritual writings (78 = 

39%). The rest were history, sports, poetry, biography, politics , friendship, and 

humor/comedy, from fourth to tenth in that order. Nevertheless, the ranki ng was different for 

the two groups, except for the first three topics. 
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Table 13 shows topics ranked from first to tenth based on the total number of respondents, 

and those that were within the rank from first to tenth by each group. Because each student 

was asked to li st his/her own topics, the total and percentage are independent for each topic, 

i.e., it was computed out of 200 students. For more information see Appendix G. The 

response to the interview also consolidated thi s find ing. Fictions, love stories, sports, 

detective stories, society and culture, science and technology, spiritual writings, health and 

health problems, science fiction and politics were indicated to be the topics on which the 

interviewees used to read. Most of these topics are among the top ten topics students are most 

interested to read on. However, one student reported that he was not selective regarding 

topics. He said he had read materials on every topic he managed to get. Asked as to why he 

was not selecti ve, he sa id the materials he got were limited. This shows that preference to 

topics comes when the reader has wider options. Another student said he doesn't remember 

occasions in which he had read materials other than his school subjects. 

TABLE 13 T : OplCS stu d ents are most mtereste d to rea d on 
Respondents Grand 

Topics R Ran l<in g U Ranking T % Rankin g 
I. Fiction 48 I" GI I" 109 54.5 I " 
2. Love stories 39 2"' 52 2" 91 45.5 2t1<l 

3. Sp iritual writ in os 33 yo 45 3ru 78 39 3" 
4. History 24 5" 37 4[h 61 30.5 4" 
5. Sports 25 4" 35 5"1 60 30 5" 
6. Poetry 25 4" 29 7!l1 54 27 6" 
7. Biography 15 8" 30 G'" 45 22.5 7" 
8. Po li tics 13 lOl l 27 8" 40 20 8" 
9. Friendship 20 G" 18 lOll 38 19 9" 
10. HUl11or/Col11edy 5 1611 30 G'" 35 17.5 10[ 1 

II. Soc icty & Culture IG 7" 14 It! 30 15 
12. Animal stori es 15 8" 13 13 11 28 14 
13. Envi ronmental Protection 14 9'" 5 17[1 19 9.5 
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As can be seen from Table 13, there seem to be more similari ty between the reading interest 

of the two groups. However, there is also a difference. The difference is wider particularl y 

with three topics: humor/comedy, environmental protection, and detect ive stories. 

Presumably, thi s difference is due to the famil iarity of the students to the topics which are 

more pertinent to their setting of ori gin. For example, environmental protection was chosen 

by more number of students from rural than those from urban background. This could be so 

because the students from rural areas have more knowledge and life experience to the wider 

environment and the change affecting it than those from urban background. In thi s regard, the 

RI of students agreed with that of parents (see section 4. 1.3). Thi s result seems to agree with 

that of Abdu ( 1993:8 1) which ind icated that Grade 11 Students in Addis Ababa showed a 

negative attitude towards material s related to environmental protection. 

On the other hand, students in urban areas have better exposure to written materials on 

humor/comedy and detective stori es. Moreover, the access to theaters, films, and even 

information about complex criminal acts in big town could make these students more 

interested in these topics than those in rural areas. This difference appears to conform with 

the response for item 21.2 in section 4.3 .4. 

When we compare the topics students are most interested to read on with those frequently 

presented on electronic media, and those parents read on most often, there is much similarity 

between the topics students said their parents read on most often and those they are most 

interested to read on. The similarity between top ics presented on electronic media and topics 

students are most interested to read on is very low (see Table 4). From th is we may infer that 
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the effect of electronic media in thi s regard was low as compared to that of parents' reading 

practice. 

As mentioned in the prevIous sec tions, out of seven interviewees who said there were 

electronic media at their home, two of them doubted the contribution of media to their RID. 

But a ll of the interviewees who had non-academic reading materials at home reported that 

they helped their RID. This seems to agree with the response they gave to items 5 and 9 (see 

Table 9) 
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CHAPTER FIVE 

CONCLUSIONS AND RECOMMENDATIONS 

In th is study an attempt was made to explore, analyze and describe the effect of institutional 

factors on the development of R! of freshman students at Add is Ababa University, College of 

Social Sciences. Bes ides the effect of insti tutions (home, school, comm unity and peers) the 

study tri ed to look into the role students' setting of ori gi n (rural/urban) might have played in 

the deve lopment of students' reading interest. 

To achieve the set objectives, the data was elici ted through questionnaire and a follow up 

interview adm inistered to the students. Generally, the study revealed that the students believe 

the institutions have affected the development of thei r RI, although the effect of insti tutions 

differed in degree. In othe r words, the fi ndings indicated that assistance offered by some 

institutions helped the deve lopment of students' RI more than did the assistance offe red by 

other institutions. 

The two dominant forms of assistance fro m the institutions were found to be supplying 

reading materi als of students' interest and encouraging the students to practice leisure 

read ing. Further more the findings implied that conditions in institutions such as home, 

school and communi ty can enhance the lea rning of reading skill s on the part of students by 

creati ng read ing interest in them. The other implication for language teaching is that language 

teachers, in additions to their role in teaching read ing sk ill s, could be strong agents of 
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creat ing (developing) RI in their stude nts. The above points being general observations on the 

results of the study, the fo llowing conclusions are made in specific terms. 

5.1 Conclusions 

5. 1.1 Home is one of the insti tutions from which students got a lot of support fo r the 

development of thei r RI. The fi nd ings indicated that most homes provided the 

students wi th reading materials. The materi als most available were books and 

scriptures (see Tab le I). Rega rd ing the contri bution of the read ing materials to the 

development of students' RI the study ind icated that a great majority of students 

(96.9%) believed the help the materials offered was average and above (see Table 9 

and section 4.3. 1). Nonetheless, the effect home fac tors had on the deve lopment of 

students' RI showed signi ficant difference (at .05 leve l) between the two groups. 

Assistance from home contri buted more to students fro m urban background than to 

those from rural (see Table 7) 

5. 1.2 Parents contributed to the development of students' RI in various ways. Although the 

assistance parents provided in th is regard was val ued to be high by less than half of 

the respondents, it is an encouragi ng sign that most forms of assistance parents 

prov ided 'lelped the development of students' RI (see Appendix F) . 

The study indicated that the assistance parents prov ided in the form of sett ing leisure 

reader models and in the fo rm of buying non-academic read ing materials contri buted 

much to RID of students. On the contrary, assistance in the fo rm of readi I1g chi ld ren 

di ffe rent non-academic materials contributed very low. 
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5.1.3 Schoo ls contri buted more to the development of students' RJ than homes. Among the 

assistance from school , encouragement language teachers gave to students to read 

materials other than their textbooks, and the provision of leisure reading materials by 

school libraries were reported to have contri buted much students RID. On the other 

hand, giving different reading ass ignments out of textbooks did contribute the least 

(see Appendix F). Furthermore, there was no stati stically significant difference 

between the two groups in terms of the contribution of assistance from school to 

students' RID (see Table 7) 

5. 1.4 Community contributed insignificantly to the development of students' RI as 

compared to other institutions. Except the assistance by religious leaders, other forms 

of assistance (environmental readings, and bookshops, public li braries and news 

vendors) were not available in most communities (see Append ix F). Like the case 

with the effect of home factors , community factors contributed more to the RID of 

students from urban background than those from rural. The difference was highly 

significant at .05 level (see Table 7). 

5.1.5 There was some gap between students' perception of the effect of institutions on their 

RI and what the institutions actua ll y contributed (see Appendix F and Table 11). The 

students believed that schools have had a great effect on their RI, whi le peers the 

least. However, despite this belief, the actua l assistance they got from peers was fo und 

to have contributed very highly to the development of the RI of a great majority of 

students (see Appendix F). The effect of peers on students' RID was similar among 

the two groups. The difference between the two groups was, therefore, insignificant 

(see Table 7) 
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5. 1.6 The students strongly believe that be ing from rural or urban background has much 

ro le to play in the development of their RI (see Table 10). The fac ilities the 

institutions provide to the development of students' RI are highl y affected by the 

setting in which the institutions are located. Thus, in most cases, institutions in urban 

setting provided better assistance to the deve lopment of students' RI than did those in 

rural setting (see Tables 1, 2, 3, and 5 ). 

5. 1.7 The students believe that institutional factors have affected the development of their 

RI (see Table 10). Most of the students (62.5%) bel ieved that the effect of conditions 

at home, school and in the community play much role in the development of thei r Rl. 

5.2 Recommendations 

On the basis of the findings the followi ng recommendations have been made: 

5.2. 1 The avai labi lity of readi ng materi als and electronic med ia, and the le isure read ing 

habit of family members contribute a lot to the development of students' RI. These 

conditions are availab le in some homes, but absent in others. In line with this, parents, 

particul arl y those whose homes lack these conditions need to persevere much to make 

the home environment conducive. To thi s end, apart from providing reading materi als 

and setting reader models they shou ld read stori es to their children and help them to 

read (speciall y befo re they begin reading by their own), te ll the story about what they 

read and ask the children about what they had read . 

5.2.2 Inte rest in reading is not attained by effort made for a short period of ti me at a 

parti cul ar point in one's life . It needs rather a consistent practice through out. 

However, Il1 some homes children are denied free access to reading materi als, 

specially at earl y stages, and free time for leisure reading. They are e ither forced to 
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engage In other activ iti es in the ir free time or required to dwell on their academic 

subjects onl y. In order to help the chi ld ren develop interest in reading and thereby 

improve their reading skill s and the general academic performance, chi ldren should be 

allowed free access to reading materials at home, and be given free time for leisure 

reading all the time. 

5.2.3 In most communities conditions that favor the development of RI are scarce. One of 

the conditions a community can prov ide is the provision of read ing centers (libraries). 

The establishment of li braries in communities can compensate for what the 

children/students were not able to find at homes or schools. Therefore, community 

members and other concerned organi zations should try to establi sh public and village 

libraries where children can get different materials for leisure reading. 

5.2.4 The development of RI requires guidance from experienced readers. Language 

teachers can be potenti al candidates in thi s case. In fact, two conditions need to be 

fulfill ed in relation to this. These are giving the necessary orientation to language 

teache rs about the importance of creating RI in students during their train ing, and 

including materials that might be used for RID purpose in the syll ab us. Therefore, 

language teacher training institutions should contribute their share in raising the 

awareness of their trainees in thi s respect. Simi larly, syll abus designers should select 

and incorporate appropriate reading materia ls in the sy llabuses for different levels. 

5.2. 5 As a result of the change in educational policy of the country, cu rrentl y primary 

education is conducted in vernaculars. Since most of the vernaculars had not been in 

use for written communicat ion, there may not be reading materials in vernaculars (0 

read for pleasure. Thus, the Ministry of Education and Regional States Educationa l 
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Bureaus should work out means of producing original materials and translations in the 

vernaculars that may be used for leisure reading. 

5.2.6 Engli sh is used as a medium of instruction in Ethiop ia starti ng from grade seven in 

some regions and grade nine in others, and in higher institutions. Thus, proficiency in 

Engli sh is very important for the success of our students in their academic career. To 

benefit from the effort made towards developing our students' RI in this respect, 

students shou ld be provided with read ing materials written in Engl ish. Especiall y, 

materials meant for leisure read ing, if they are ones written in Engl ish and on theme 

peculiar to Ethiopian cu ltures, they wil l have great power to inspire the students to 

practice reading widely. 

The recently published storybooks by one Ethiopian and one fore igner are 

encouraging begirL11ings. These storybooks -- The Bicycle Girl, and The Lioness, by 

Michae l Daniel ( 1999) and The Five Sisters by Elizabeth Laird (1999) are all on 

theme famil iar to Ethiopian students. The Ministry of Education must encourage such 

endeavors and devise ways in wh ich such materials could be available in all schools. 

5.2.7 School libraries are major sources of reading materials fo r students in most 

communities . However, the number of read ing materials meant fo r leisure read ing 

seem to be limited in most school libraries. Therefore, school administratio ns should 

al locate appropriate budget for the purchase of materials for leisure read ing. 
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Dear respondents, 

APPENDrxA 

Questionnaire 
I 

The purpose of this questionnaire is to gather data for a study leading to an M.A. in TEFL 

(Teaching English as a Foreign Language). This study aims at exploring the effect of 

different institutions on the development of reading interests of A.AU Fretman students. 

It tries to identify t+ degree to which each institutional factor affected the Idevelopment of 

the subjects' reading interest. 

The information you provide through this questionnaire will be kept confidential and it 

will be used for academic purpose only. Therefore, please be honest and feel free to 

provide genuine information. Your contribution to the success of this study is highly 

appreciated. 

Thank you! 

Mengistu Dinato 

Instructions: Read the questions carefully and indicate your choice by putting 

"<I'" in the space(s) provided following each choice. Where you 

have more than one choice, indicate the choices in their priority 

order. 

Example: Which of the following is your native tongue? 

Amharic Oromifa Tigrigna .; ---

To choose more than one alternative; 

Which of the following languages do you speak? 

Oromifa _1_Amharic_2_Tigrigna_ English_4_ Arabic 3 



-

Part I: Students' Background Information' . 

Place where you grew up. 
I 1.1 Urban _ ' __ 1.2 Rural / 

Part II: Students' perceptions of the role of institutions in their reading interests 

development, ways in which institutions bear influence, and students' 

reading interest inventory. 

Instructions: Some of the questions require you to indicate your choices by putting a 

~ick mark u./" in the space(s) provided, while othersi require you to 

~ite your own complete answers or give the list oftoP1ics. Still others 

require you to put your answers in a rank order. 

1. Which of the fofIowing reading materials were you able to find at your home to read for 

non-academic purpose (pleasure)"? Yo~~k more than one, if applicable. 

l.l Books 1.4 Scriptures (Bible, Koran) . 

1.2 

1.3 

Magazil)es 

Newspapers 

1.5 None 

2. If the above reading materials were present at your home, was it possible for you to use 

them as you wanted, starting from your childhood? 

2.1 Yes 2.2 No 

3. If your answer to No.2 is 'No', what were the reasons? 

3.1 The books and other reading materials at my home were not available to 

me. 

3.2 I was warned not to touch these materials in the pretext I may tear them. __ 

3.3 Other (if any) 

4. Did the presence of these materials help you to be interested in reading? 

4.1 Yes 4.2 No 

5. If your answer to No.4 is 'Yes', how do you rate the degree of help of these materials in 

the development of your reading interest? 

5.1 High 5.2 Average __ _ 5.3 Low __ _ 

6. Below are different institutions and the assistance they offer to the development of 

students' reading interest. Rate the contribution of each of the assistance. The values 

are: 

very high = 5; high = 4; uncertain = 3; low = 2 and very low = 1. 

If the assistance do not apply to you, tick against "None of the above". 



Institution 

6.1 Home 

/ Type of Assistance' 

6.1.1 My parents helped me read different non-academic 

materials. 

6.1.2 My parents read me different non-academic 

materials. I , 
6.1.3 My parents fold me about the story they had read. 

6.1.4 I got encourflged seeing my parents reading. 

6.1.5 My parents bought me non-academic reading 

materials I \'fanted. 

6.1.6 They asked me to tell them about what I had read. 

6.1. 7 None of the above. 

6.2 School 6.2.1 My language teachers encouraged me to read 

different materials other than the textbook. 

6.2.2 My language teachers read me interesting stories in 

class. 

6.2.3 My language teachers gave me different reading 

assignments out of the textbook. 

6.2.4 My language teachers told me about the interesting 

books they had read. 

6.2.5 The school library had different materials to be 

read for pleasure. 

6.2.6 None of the above. 

6.3 6.3.1 There were environmental readings (e.g. 

Community advertisements, notices, names of organizations, 

streets, etc.) 

6.3.2 There were bookshops, public library (IES), new 

vendors, etc. in my community. 

6.3.3 There were religious leaders who helped me to 

read scripture. 

6.3.4 None of the above. 
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,I Type of Assistance 

Rating 

Institution c: I 
ij '0; 

~ 1:: 
::r: ..c: Q) .3 u 

> ~ ~ .~ > 
6.4 Peer 6.4.1 My age groups told me about what they had read. 

group 6.4.2 They gave me the materials they had read. 

6.4.3 My age-gr:rs and I read some materials together. 

6.4.4 None of the above I 
I ·"Parents" In this study represe!)ts father, mother and other adults famlly members. 

7. Which of the following electronic media was available at your home? 

7.l Radio 7.2 TV 7.3 Both 7.4 None 

8. What were the topics most often presented in these media? From the list given below 

choose at least the top ten topics, and write them from the most frequent to the least 

9. 

frequent in the spaces given below the list. 

Current affairs Advertisement 

Sports Society and culture 

Music Science and technology 

History Agriculture 

Human right Family planning 

Crime Biography 

Environmental protection Marriage and family life 

PolitiCS- Poetry 

Drama Animal stories 

Love stories OtheIj(specify) 

Gender 

Heal th and health problems 

1" 2nd 3'" 4th 

5th 6th 7th 8th 

9th lOth 

If your answer to NO.7 is not 'none', how do you rate the effect of the media (radio 

and TV) on the development of your read ing interest? 

9.1 High 9.2 Uncertain 9.3 Low 

Did you practice reading as a [Tee time activity? 

10.1 Yes 10.2 No. 
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11. If your answer to No.10 is 'Yes', on average, how many hours per week did you read 

for pleasure? 

11.1 Upto 3 hrs/Wi __ _ 11.4 12-15 hrs/w . 
/ 

11.2 4-7 hrs/w 11.5 More than 16 hrs/w 

11.3 8-11 hrs/w 

12. If your answer to No.10 is 'No', what were your reasons? 

12.1 I engaged in other activities (e.g. playing games, watching TV, 

swimming, gardening, etc.) in my free time. ___ _ 

12.2 I didn't have Jee time at all. _________ _ 

13. AIe your parents literl te? Tick for those who are literate. 

13 .1 Father I 13.2 Mother 13.3 Brothers and s isters 

13.4 Other adult family members __ 13.5 None of them 

14. If your answer to No. 13 is not "none of them", did they practice reading for pleasure? 

14.1 Yes 14.2 No __ _ 

IS. If you parents practiced reading for pleasure, how do you rate the contributioq of this 

practice to the development of your reading interest? 

15.1 High__ 15.2 Average __ 15.3 Low 

16. If your answer to No.14 is 'Yes', what were the topics on which your parents read 

most often? (indicate the top ten in their priority order (the most frequent first, the 

least frequent last). 

Adventure stories 

Society and cu lture 

Research and technology 

Politics 

Love stories 

Environmental protection 

Detective stories 

Spiritual writings 

Music 

Poetry 

Fiction 

Health and health problems 

1" 2nd 

Poetry 

Marriage and family life 

History 

Sports 

Friendship 

Animal stories 

Humour/comedy 

Science fiction 

Biography 

Other (if any, specify) _________ _ 

----
5th 6th 

----
9th lOth ----

r 



17. If your parents are illiterate, were there ways in which they influenced your reading 

interest? Specify. 

/ ( 

:. lB. If your parents are ill iterate, did they tell you oral traditions such as legends, stories, 

tales and myths? 

1B.1 Yes 1B.2 No 

19. If your answer to Noh B is "Yes", did the practice of hearing oral traditions Help you 

get interested in readihg? I 
19.1 Yes I 19.2 No __ 

20. What" are the topics ~ou are most interested to read on? List them below. (It is not 

necessarily from the list given for questions B and 16). 

1" 2~ 3nl 
----

4th __ _ 

5th 6th 7th 8th 
--- ---

9th lOth ---
·21. Rate the degree to which you agree/disagree with the fo llowing statements. 'lJick (1') 

your choice. The val ues are: 

Strongly agree = 1; Agree = 2; Uncertain = 3; Disagree = 4; Strongly Disagree = 5) 

" , .- Statements " 
e 

'. 00 
" '" w - 00 .~ 

< '. <: Q 

'" » .~ " » . " - 00 w 00 " bO 

'" " " '" 15 bO u '" 0 
- ~ l:l 

Ul <: :5 is CIl 

21.1 The effect of conditions at home, school and community on the 

development of an individual's reading interest is not much. 

21.2 Whether an individual is from a rural or urban background 

doesn't have much role to play In his/her reading interest 

development. 

22. Which of the following institutions, do you think, has had a great effect on the 

development of your read ing interest? (Indicate in a rank order) 

22.1 Peers 

22.2 School environment 

22.3 Home environment 



22.4 Communityenvirorunent 

22.5 None 

23 . Do you think y09 'could have developed a different reading interest if you ha}l grown up in 

a different home, school and community than your own? 

23.1 Yes 23.2 No 

24. If your answer for No.23 is 'Yes', why do you think so? 



APPENDIX B 

Interview Questions 

I. Before you joined the University what type of non-academic material s did you read 
most often, Newspapers, Magazines, Books or Scriptures? 

2. Where did you get these materi als from? 
3. Were the materials at your home free ly access ible to you as you wanted to use them? 
4. [n the materials you read whi ch topics did interest yo u most? 
5. If there were non-academic material s to read at your home, do you think their 

presence helped you to like the reading practice? 
6. Did electronic media (radio and TV) at your home help you to be interested in 

reading? (Can you cite examples in which rad io or TV caused you to read a certain 
book or other material?) 

7. Did your parents (father, mother, brothers and sisters) contribute anything to the 
development of your reading interest? How? 

8. What things at your school and community did contribute to the development of your 
reading interest? 

9. Did your language teachers (Amharic or English) contribute to your reading interest 
development? How? 

10. Did your age groups have any effect on the development of your reading interest 
(positive or negative)? 
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APPENDIXC 

Slip for Background Information 

Provide the information required below. Use a "X" mark to indicate whether you grew up 
in an urban or a rural area. 

Full name: 

Place where you grew up: 

a. *Urban Name of Town: 

b. Rural Name of Zone and Vi ll age: 

* Urban: In Ethiopian context, it is a locality where 2000 and above people live. 
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APPENDIXD 
Topics most often presented on electronic media 

Respondents 
Topics 1st 2nd 3'd 4th 5th 6th 7th 8tu 9th 10tn Ran-

Grand king 
Total Total 

R U R U R U R U R U R U R U R U R U R U R U 
Current 4 1 58 14 13 4 4 4 4 4 3 I - 2 I I 2 I I I I 73 87 160 I " 
Affairs 
Music II 8 12 22 16 17 II 10 II 10 I 3 I 4 4 3 2 5 2 4 71 87 153 2nd 

Drama 5 - 7 6 II 8 6 5 14 15 6 17 6 13 7 7 4 4 4 5 70 80 150 yo 
Sports I 7 12 4 17 7 16 12 4 II 9 10 3 7 2 6 2 5 6 3 72 72 144 4'" 
Advel1isement 6 10 12 16 5 12 12 II 5 7 7 5 2 9 4 I 3 3 6 7 62 81 143 5th 

Politics 12 5 8 12 3 13 2 13 4 10 3 3 7 6 3 4 3 4 6 2 51 72 123 6'" 
Health & Health 2 2 2 2 3 3 I 5 6 2 4 9 I 5 7 6 4 6 9 II 39 51 90 7" 
Problems 

Agriculture I I 3 2 3 5 3 I 5 5 6 9 8 7 3 6 6 7 2 3 40 46 86 8'" 
Love Stories - 2 5 6 3 6 5 2 6 6 3 8 7 4 5 - 6 3 6 2 46 39 85 9!1l 

Crime - I 3 3 3 2 3 4 I I 5 3 2 3 7 7 7 7 2 10 33 41 74 lOll 

Science & - - - 3 I 2 - 6 7 4 4 2 3 4 10 7 2 7 4 3 31 38 69 llt l 

Technology 
Gender - - - - - I 2 I 2 5 2 6 4 6 4 5 6 9 5 3 25 36 61 121 1 

Family - - I - 2 2 4 I I I 5 5 5 2 4 4 6 4 6 4 33 23 56 13 th 

Plann ing 
History I - I I 3 3 - 4 2 4 5 I 5 4 3 4 4 4 3 2 27 27 54 14111 

Environmental - I 2 I - - 2 I 2 3 5 I 4 4 5 7 7 3 3 4 29 25 54 14'" 
Protection 

Human Rights 2 - - - I 4 3 2 I - - 2 3 2 2 3 5 3 I 4 18 20 38 15'" 
Poetry - - I - I - I 2 - I 3 2 4 3 3 2 3 3 I 2 17 15 32 16'" 
Biography I - - - - - - I 2 I - 2 I 2 - 2 - 6 3 I 7 15 22 17'" 
Marriage & - - I - - - - 3 2 - - I I 2 - I - I 3 3 7 II 18 18" 
Family Life 
Animal Stories 1 I - - - - - 1 - - I - 3 - - - 2 - 2 - 9 2 II 19'" 

l , 
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APPENDIXE 

Topics on which parents read most often (as reported by students) 

TOP ICS Respondents 
Rural Rank Urban Rank Total % Rank 

Spiritual writings 28 I" 17 151h 45 22.5 7" 
Fiction 24 211u 57 I" 81 40.5 I" 
Love stories 21 ,co 36 4' 57 28.5 4" J 

Poetry 24 21\( 33 6" 57 28.5 4" 
Sports 24 2"d 38 3" 62 31 3" 
Environmental protection 18 stn 21 13111 39 19.5 1011 

Society & culture 17 6111 34 5" 51 25.5 5" 
Research & technology 12 91n 23 It' 35 17.5 12" 
History 18 Sill 50 211( 68 34 21\{ 

Music 19 4111 28 9" 47 23.5 6" 
Politics II lOtI 28 9111 39 19.5 101 1 

Detective stories 7 I I ii 30 gIn 37 18.5 I I'" 
Marriaoe & famil y life 12 9111 14 1511 26 13 1411 

Science fi ction 14 8'" 26 1011 40 20 9" 
Biography 16 7" 31 til 47 23.5 6" 
An imal stories 16 7''' 18 141• 34 17 13' 
Friendship 17 6" 24 I Iii 41 20.5 8" 
Adventure stories 7 11 11 17 1St 

I 24 12 1511 

Humor/comedy 5 It I 21 1311 26 13 141 1 
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APPENDIX F 

- -
Frequencies and Percentages of the Contribution of Assistance from Institutions to Students' RID 

Instit- Item Group Very High (S) High (4) Uncertain Low (2) Very Low Total Total High Total Average Total Low 
utian (3) (I) (200%) (200%) (200%) 

Fr. % Fr. % Fr. % Fr. % Fr. % Fr. % % % % 

6. 1.1 Rural 10 12.99 8 10.39 9 11.69 16 20.78 34 44. 15 77 100 

H Urban 18 19.IS 24 25.S3 8 8.51 25 26.60 19 20.2 1 94 100 68.06 20.20 111.74 

0 6.1.2 Rural 3 3.90 4 S. 19 10 12.99 20 25.97 40 51.95 77 100 

IV Urban S 5.32 9 9.57 12 12.77 30 3 1.91 38 40.23 94 100 23.98 25.74 ISO.06 

E 6. 1.3 Rural 6 7.79 10 12.99 10 12.99 18 23.38 33 42.85 77 100 
Urban 9 9.57 2 1 22.34 20 2 1.28 25 26.60 19 20.2 1 94 100 52.69 34.27 113 .02 

6.IA Rural 10 112.99 12 IS .58 13 16.88 II 14.29 3 1 40.26 77 100 
Urban 14 14.89 27 28.72 13 13.83 21 22.34 19 20.22 94 100 72.18 30.71 97.11 

6.1.5 Rural 12 15.58 I I 14.29 9 11.69 I I 14.29 34 44.15 77 100 
Urban 18 19.15 19 20.21 16 17.02 18 19.15 7' _0 24A7 94 100 69 .23 28.71 102.06 

6. 1.6 Rural 8 10.39 12 15.58 10 12.99 27 35.06 20 25 .98 77 100 
Urban 9 9.57 19 20.2 1 22 33.41 20 21.28 24 25.53 94 100 55.75 36AO 107.85 

6.2 .1 Rural 29 30.85 20 21.28 13 13.85 16 17.02 16 17.02 94 100 
S Urban 20 20AI 27 27.55 16 16.33 18 18.37 17 17.34 98 100 100.09 30.16 69.75 
C 6.2.2 Rural 15 15.96 19 20.21 19 20.2 1 22 23.41 19 20.2 1 94 100 
H Urban 7 7. 14 20 20AI 22 22.45 30 30.61 19 19.39 98 100 63.72 42.66 93.62 
0 6.2.3 Rural 18 19.15 18 19.15 14 14.89 19 20.21 2S 26.60 94 100 
0 

Urban 8 8.16 19 19.39 13 13.27 27 27.55 3 1 31.63 98 100 65.85 28.16 105.99 
L 

6.2A Rural 15 15.96 25 26.60 18 19.15 27 28.72 12 12.77 94 100 
Urban 13 13.26 19 19.39 15 15.31 28 28.57 23 23.47 98 100 75.21 34.46 93.53 

6.2.5 Rural 16 17.02 24 25.53 18 19.15 19 20.21 17 18.09 94 100 
Urban 23 23.47 26 26.53 15 15.31 17 17.35 17 17.35 98 100 92.55 34.46 72.99 

6.3.1 Rural 6 6.98 3 3A9 14 16.28 23 26.74 40 46.51 86 100 
C Urban 12 12.37 20 20.62 17 17.53 7' _ 0 23.7 1 25 25.77 97 100 43.46 33.8 1 122.73 
0 6.3 .2 Rural 4 4.65 8 9.30 II 12.79 22 25.58 41 47.68 86 100 
IV Urban II 11.34 22 22.68 2 1 21.65 24 24.74 19 19.59 97 100 47.97 34.44 11 7.59 
IV 6.3.3 Rural 19 22.09 21 24.42 9 10A7 8 9.30 29 33.72 86 100 
U 

Urban 7' 23.71 15 15.46 15 15.46 22 22.69 22 22.69 97 100 85.68 25.93 88.39 _0 

6A. I Rural 24 26.09 3 I 33.70 14 15.22 15 16.30 8 8.69 92 100 
p 

Urban 22 22.22 37 37.37 17 17. 17 15 15. 15 8 8.09 99 100 I 19.38 32.39 48.23 
E 

6.4.2 Rural 19 20.65 28 30A3 13 14. 13 20 20.74 12 13.05 92 100 E 
R Urban 17 17. 17 31 3 1. 31 26 26.26 18 18.18 7 7.08 99 100 99.56 40.39 60.05 

S 6A.3 Rural 17 18.48 29 3 1.53 15 16.30 18 16.57 13 14.13 92 100 
93.44 37.5 I 69.05 

Urban 6 6.06 37 37.38 21 2 1.21 17 17.17 18 18.18 99 100 
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APPENDIXG 
Topics Students are Most Interested to Read On 

RESPON DEN TS 
TOPI CS Rura l Ra nkin g Urba n Rankin g 

Fiction 48 I" 61 I" 
Love stori es 39 21H 52 21lu 

Spiritua l Writinos 33 3!'!1 45 3'" 
Hi story 24 5111 37 4" 
Sports 25 4111 45 5" 
Poetry 25 4tn 29 7" 
Biooraphy 15 8th 30 6" 
Pol itics 13 lOti 27 8" 
Friendship 20 6" 18 lOll 

Humor/Comedy 5 1611 30 6" 
Society and Culture 16 7" 14 It I 

Music I I It I 18 lOti 

Animal Stories 15 8" 13 13' 
Science Fiction 10 ]311 16 1111 

Newspaper 12 I I \l 13 13 11 

Detective Stories 5 1611 19 9" 
Science & Technolo~y 12 \\11 8 1511 

Environmental Protection 14 9" 5 It' 
Current Affairs 8 1411 II 14'h 
Maoazine 6 1511 II 1411 

Marriage and Family Life 10 [ 311 6 1611 

Drama 6 1511 6 16'" 
Human Ri ohts 8 1411 3 1811 

Health and Health Problems 6 I st I 2 19'h 
Crime 3 1811 3 IS'" 
Advertisement 4 1711 - -
Agricu Iture I \9 11 I 20'01 
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61 
60 
54 
45 
40 
38 
35 
30 
29 
28 
26 
25 
24 
20 
19 
19 
17 
16 
12 
II 
8 
6 
4 
2 

Ran Id ng 
I" 

211u 

3'" 
4'" 
5" 
6" 
7" 
8" 
9" 
10'h 
11 11 
I t l 

1311 

14'h 
1511 

\611 

171 1 

18t l 

1811 

1911 

2011 

21 st 

22'" 
23" 
2411 

2511 

2611 

I 
I 
J 
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