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ABSTRACT

The Challenges of Language Standardization: The Case of Gamo
Almaz Wasse

Addis Ababa University, 2018

Article 3.5.10f The Education and Training Policy (1994) of the Federal Democratic Republic
Government of Ethiopia has granted citizens with legal policy grounds to use their native
languages as mediums of primary education. This legal initiative has resulted in the introduction
of many local languages to education and other official settings. The placement of the languages
into the new domains has created opportunities to develop and standardize them. Gamo is one of
the languages, which, due to such policy changes, has received orthography and is introduced as
a medium of instruction in schools. This research tried to investigate the social challenges faced
in the standardization process of the Gamo language. It argues that as a language newly
introduced into different domains, Gamo has to be standardized to fulfill the newly assigned
social roles. There is a pressing need to establish a standard language that fits the attitudes and
demands of the Gamo society. A standard language of Gamo would effectively play various
social roles if the users participate in the standardization process by forwarding their views in
different settings. So far, we do not have sufficient information about the social attitudes and
needs towards the standardization of Gamo. The research, hence, endeavored to fill in this gap by
providing valuable data about the real attitudes and needs of speakers of the language at the

grassroots level.

The research tried to address the following questions; which dialect is used as a base for the
standard norm of Gamo and what criteria determined the selection? What are the main
challenges that the standardization process encountered? How do the norm selection decisions
interplay with the actual social needs and attitudes of the speakers towards Gamo and its
standardization? And, how can Gamo be standardized best? In order to find answers to these
questions, the research adopted a mixed data collection method and employed questionnaire,
interviews, focus group discussions and document analysis. The findings revealed that “the

standard form of Gamo” was mainly based on the Dache dialect, which is one of the dialect



variants of the language spoken by the majority of the population. Other dialects like Kucha,
Ochollo and Dorze, also shared with Dache most of the words collected from the standard
language, but the Ganta dialect shared only a quarter of the words analyzed. The majority of the
respondents had positive attitude towards Dache to serve as a standard Gamo. They believed that
Dache can serve best as a base to the standard norm since it is spoken and understood by the
majority of the society identified as ethnically Gamo, and can keep social unity and integration.
However, there was a strong interest reflected by many participants of different dialect speakers
to see some features of their respective dialects accommodated in the standard Gamo. In fact,
some morphological and lexical features of those dialects were rarely used in the texts analyzed
so far, but that did not please the users since the inclusion was very random and lacks
consistency of application, i.e the dialect features were often replaced by the standard forms. On
the other hand, the majority of the participants’ conviction, from the five dialect groups, was that
words from Ganta cannot be included in the present standard Gamo. There was a concern that if
features from divergent dialects are included in the standard form, the written norm might result
in confusion and misunderstanding for others in communication. The degree of dialectal
variation, procedures followed to standardize the language, and attitudes held towards using
Gamo in wider public settings were considered to be the major challenges of standardization in

Gamo.

Based on the findings, the research concluded that the norm selection technique followed in the
standardization of Gamo was monocentric. The study considers that the adoption of a polycentric
multidialectal approach in the establishment of standard Gamo is one of the basic factors to
achieve successful language standardization. Particular features of Kucha, Ochollo and Dorze,
and other dialects not included in this study as well, should be studied further and should be
introduced progressively into the written form to be part of the standard norm of Gamo. On the
other hand, trying to entirely mix Ganta with standard Gamo is impossible due to the prevailing
linguistic Gap and may pose a new challenge to norm acceptance. Instead, pending the
development of an independent standard to divergent dialects of Gamo, selected words of Ganta
can be introduced into the current standard. That makes the standard norm impartial to the
speakers and may enable the respective Ganta dialect speakers to develop a sense of ownership

of the language of education.
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Chapter One

1.0. Introduction

In literal terms, language is a means through which humans communicate information with each
other. From socially oriented point of view a language also plays other vital roles. According to
Wareing (2004:8), language is used "referentially, affectively, aesthetically and phatically.” It is
referentially used as a vehicle of information, but could also be manipulated to show power
relations between interlocutors (affectively). It is a mechanism through which people organize
themselves or separate one group from the other. Language also demonstrates an aesthetic
potential when used very technically to please others or to sooth every day social relations
without conveying any significant information. Webb and Sure (2000:2) clearly put the symbolic
functions of languages saying that a language used at various functional occasions is not plain,
but is attached to many intangible social traits like identity, culture, experience, thought, belief
and power of its speakers. Since human beings involve complex life style they embed different

essences of their life in the language they use.

In order to display such social wealth accumulated in languages, individuals make systematic
choice of a language or a language variety they command. They may carefully pick up a
language that maintains similarities or differences amongst themselves. Nations also use a
language as a symbol to declare sameness or difference of one from the other and to create
national unity and identity. Allocating various social functions to languages has been a
mandatory situation in such countries where more than one language has existed. Spolsky
(2007:1) describes that the question of choosing a language over another for various purposes in

situations where many language varieties exist is unavoidable.

Several countries have considered their sociopolitical and historical contexts and endeavored to
handle language issues by formulating plans which declare the development and use of
languages for various functions. Hence, language planning concerns of various countries and
societies have become a regular topic of contemporary studies. Kaplan and Baldauf (1997: 65)
note that language standardization, the centerpiece of language planning, has been a popular

issue in the domains of language and society.



Due to the complex nature of language and its intricate relationship to society, the task to choose
and limit grammar or vocabulary items of a language for standardization is not free of challenges
(Kaplan and Baldauf, 1997: 66). The major challenge emerges if the standardization procedure
fails to include the attitudes and needs of the target users and the real contexts of the language in
question. The challenge gets more intense with the standardization of multidialectal languages
where societies hold distinct views concerning the language they speak. A study on language
standardization is determined to disclose the relationship between standardization processes and

the practical reflections made by the society at the grassroots level.

1.1. Background of the study

The background section of the dissertation presents a detailed account of the Gamo people, the
geographical landscape they inhabit, and the Gamo language. It briefly revisit the population size

of the ethnic Gamo society, their culture and their life style.

1. 1.1. The Gamo people

The Gamo people have mainly settled in the Gamo Gofa Zone of the Southern Nations
Nationalities and Peoples’ Regional State (SNNPRS), one of the nine regions of Ethiopia.
According to CSA (2008: 73) population and housing census report, the population size of ethnic
Gamo societies who have settled across the country is 1,104,360. The majority of the ethnic
groups (1,044,589) reside in SNNPR. From few to large number of Gamo ethnic societies are
found in all regions and city administrations of the country, and contribute to the cultural and
linguistic diversity and development of the respective places they inhabit (see Appendix A for

the number of Gamo people who live in different regions and city administrations).

The name Gamo is used to identify both the society and the language they speak. The Gamo
society share many values of life with the neighboring communities of Wolaitta, Dawuro, Zayse,
Male, and especially with the Gofa people who are administered under the same zone with
Gamo. According to the Gamo Gofa Zone Culture and Tourism Department (2004), the Gamo
Gofa Zone districts inhabited mainly by Gamos include Kucha, Boroda, Daramalo, Kamba,

Bonke, Ditta, Chencha, Mirab Abaya and Arbaminch Zuria of the administration zone. Gidicho,



which is found in Mirab Abaya, is an exceptional place occupied by other communities. The

population size of these districts is presented in the following table:

No. | Districts Population
1 Kucha 149,287

2 Boroda 67,960

3 Mirab Abaya 74,967

4 Arbaminch Zuria | 164, 529

5 Chencha 111,686

6 Ditta 83,987

7 Daramalo 81,625

8 Kamba 155,979

9 Bonke 159,089

Total 1,049,109 Source CSA (2008: 8)

Table 1: Population size of some districts of the Gamo Gofa Zone

As seen in Table 1, the highly populated area is Arbaminch Zuria with 164,529 residents. Bonke
(159,089) and Kamba (155,979) woredas occupy 2" and 3™ place in their number of people
respectively. On the other hand Boroda is the least populated area (67,960) preceded by Mirab
Abaya (74,967).

Gamos depend for living mainly on planting crops, breeding cattle and weaving traditional
clothes. A local plant called Enset or ‘false banana' is a prominent product in the highland areas
and banana is commonly croped in the lowlands of Gamo. As investigated by Weedman (2008),
some Gamo community members earn small amount of money by crafting household materials
from hides, but the profession is not that widely exercised in the area. Bombe (2014:73) also
argues that social stratification based on occupation and social descent still persists in Gamo

highlands, especially in Ganta area:

Farmers constitute the mainstream of gamo society. They belong to the highest
stratum called mala. Craft workers (potters, blacksmiths and leather
workers/tanners) who are collectively called mana/degela and considered
inferior to them (Freeman 2011). At the very bottom of Gamo society are the so
called ayle, the slaves, in contemporary context the 'descendents of slaves.'
Especially in Ganta, Bonke and Kamba, three Gamo deres
(communities/subdivisions of Gamo) the occupational groups and the ayle are
still excluded from mainstream society, though the exclusion of the latter is
more extreme.



Though social stigmatization in connection to one's occupation and ancestral background is
improving today, it is not still totally overcome in some societies like in Gamo. Bombe (2014:73)
further notes that in order to remix the social groups discriminated in either way into the
mainstream society, Gamos perform a cleansing ritual ceremony called wozzo, in which the
cleansed groups make high compensation, usually in kind, to the descendents of slave owners and

the other social members who would accept them as part of the ‘regular’ society.

In addition to wozzo the Gamo society celebrates other various traditional and religious festivals.
One of the well known ones is Mesk'el. Mesk'el is celebrated every September 26 mainly in
Chencha town. In this holiday, like in many other societies of the country, such as the Gurage,
many members of the Gamo society who live outside the area move to Gamo and particularly to

Chencha to attend the ceremony.

The other cultural aspect that the Gamo society is known for is an initiation ceremony where a
traditional community leader in different Gamo settlements /deres is appointed. Freeman

(2000:36) identifies some social structures and traditional leaderships in Gamo:

Throughout the Gamo highlands people live in scattered settlements and are
organized into many different communities, known as deres. Each community
has its own sacrificers/ek'k'a/, its own initiates/ halak'a/, and its own assemblies
and assembly places/ dabusha/ where disputes are solved and communal
decisions are made. The halak'as are said to "herd" the community/ dere hemo/.

The quote illustrates that Gamos have got several traditional administration structures and
hierarchies which are used to establish norms and orders of the community’s traditional life
style. Among them is the one that halak’as are promoted. Freeman (2000:37) explains further
that the halak’a "initiation itself takes a series of rituals that can span between two months and
two years, and includes a series of feasts for which the initiate must accumulate large amounts of
resources." The researcher analyzed different patterns involved in the Gamo initiation process
and compared them to the initiation practices held in the Cushitic language speakers of Borana
gaada system and Sidama lua. From the analysis of the experiences held in halak’a, gaada and
lua, Freeman (2000:55) argues, “the Gamo halak'a initiations are a variant of the initiations
found amongst the lowland Cushitic-speakers.” It is believed that the halak’a culture was brought

to Gamo with the Oromo settlers and was adapted into the living context of the local people.



1.1.2. The Geographical Landscape

The land inhabited by Gamos is bordered by lakes Abaya and Chamo in the East, Zayse in the
South, Wolaitta in the North and Gofa and Male in the West. The Gamo area and the society are
geographically organized in nine sub districts and administered under the Gamo Gofa Zone
which in turn is managed by SNNPRS. The three major administrative organizations (the Gamo

Gofa Zone and its districts, and the SNNPRS) are shown in the following map of Ethiopia.
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Map1l: Map of the Gamo Gofa Zone districts

It can be seen from Map 1 that the Gamo Gofa Zone is organized into 14 districts of which nine
are occupied by Gamos. These include Kucha, Boroda, Ditta, Daramalo, Chencha, Bonke,
Kamba, Arbaminch Zuria and Mirab Abaya districts. The Gamo area is well known for its



natural resources that mainly serve as tourist attractions and as sources of income to the society.
As shown in Mapl, its Eastern side is surrounded by the two lakes, Abaya and Chamo. The lakes
are the main sources of fish product in the area. There is also a natural bridge, a mountain, which
is traditionally called yd gzer dildézy which literally means ‘natural, God made bridge’. It is a
mountain that separates lakes Abaya and Chamo and makes movement between the two lakes
possible. A lot of residents and visitors travel through this route to the natural park called Nech

Sar.

Nech Sar Park, which means ‘White grass’ took its name after the long white grasses that
covered the area. The park is home to many indigenous animals including Zebra. In addition, a
natural forest which is located very near the capital city of Gamo Gofa Zone, Arbaminch city,
encompasses more than forty natural springs which supply water to the community in the town.
Investors have now started to construct complex lodges and hotels around the forest and many

tourists are paying a visit to this glamorous place.

1.1.3. The Language

According to CSA (2008:91), the Gamo language, locally called Gamotstso or Gamotstso doona,
is natively spoken by 1,070,626 people (see Appendix A for the distribution of mother tongue
speakers across Ethiopia). Gamo is a member of the North Ometo language groups that
genealogically descend from Afro Asiatic phylum, Northern Omotic, and Benoyem. Before it
took its current position under the Ometo cluster, Gamo had gone through various classifications

and reclassifications.

In an early attempt to classify the languages of Ethiopia, Fleming (1976) puts Gamo, with Gofa
and Dawuro, as the dialect of the Wolaitta language of the North Ometo clusters. The
classification considered Wolaitta to be the major constituent of North Ometo languages. The
classification took into account the prevailing close social contact that resulted in a high
linguistic similarity and a substantial mutual intelligibility among speakers of diverse Ometo

languages.

Later, Hirut (2005a) recognizes Gamo as a fully fledged language that comprises different
dialects of its own. The study conducted phonological, lexical and grammatical comparisons

among selected varieties of the North Ometo cluster and concluded that the difference of Zala,
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Dorze and Dache groups from the ones which Fleming (1976) listed to be Gamo dialects like
Ochollo, Kucha, Doko, Ditta, etc., groups is negligible that all of these varieties can be taken as
dialects of the same language, Gamo. Dorze, Dache and Zala which were each considered, in the
earlier classification, as independent members of the North Ometo group have become dialects
of the Gamo language in Hirut’s classification classification. Out of a detailed analysis of the
North Ometo clusters, Hirut (2005a:76) suggests a new reclassification that puts Gamo as an
independent member of the North Ometo cluster. Many local and international researchers who
engage in the study of Gamo, like Wondimu (2010) and Jordan (2009), take this view.

Based on the linguistic and historical accounts, it is possible to note that Gamo cannot be taken
as a dialect of another language. It is an autonomous language that consists of its own diverse
dialects and speakers whose life style has remained unique for centuries. Hence, placing Gamo
as an independent member of the North Ometo cluster is a significant progress observed on
researches on the language. Recognition of the language as an independent entity carries a
further social meaning for the Gamo culture and the related values to be acknowledged as

autonomous assets of the country.

1.1.3.1. Dialect Diversity in the Language

It has been widely attested that Gamo is a heterogeneous language that exists in a variety of
forms across the districts it covers. As has been mentioned earlier, Hirut (2005a) identifies
Dache, Kucha, Ochollo, Zala and Dorze to be dialects of Gamo. On these, Wondimu (2010:33)
adds Balta, Ganta, Garbansa, Shara, Mele, etc. In most cases, the names given to the dialects
coincide with the names of the areas they are spoken in and in some cases to the sub ethnic
groups as in Ochollo and Dorze. The dialects exhibit substantial variations from each other at all
linguistic levels. Phonologically, the Kucha dialect exhibits a major variation from the others.
Hirut (2013b: 372) identifies that in its phonetic inventory, Kucha does not have /ts/ and /dz/. In
places where the other dialects use these features, Kucha replaces /t/ and /z/ respectively. On the
other hand, Kucha contains a distinct sound /t’/ which the others replace with /d/ or /s’/. The
following instances are meant to show these phonological divergences in the words of the

dialects.



Kucha Others English
mitta mitsts/mitstsa ~ ‘tree’
hatta hatstsa ‘water’
kota kotsa ‘hive’
hezza hedzdza ‘three’
t’anta dants ‘breast’

As can be seen from the examples, the alveolar affricates, /ts/and /dz/ are de-affricatized in Kucha
and take the form of /t/ and /z/ respectively. On the other hand, Kucha uses /t'/ where the other

dialects use /d/.

Significant morphological variations have also been attested in the dialects of the Gamo
language. A grammatical meaning can be expressed with diverse elements in different dialects.
For instance, plurality in nouns is expressed via different morphological elements. In the Dache,
Kucha and Doko dialects the suffixes (-ta) or (-nta) are used to form plurals while in Ganta and
Garbansa dialects the morpheme (-ede) or (-ats’) serves the same function as illustrated in the

following examples taken from Wondimu (2010:74 &76).

Dache, Kucha, Ganta and

and Dokko Garbansa English
ifa-ta itf-ede / itf-ats’ ‘brothers’
bora-ta majd /majd-ede ‘oxen’
kana-ta kani/ kan-ede ‘dogs’
mitle-ta mit-ede/mit-ats’ ‘sisters’

As noted above, the morpheme {-ta} is used to mark plural number of nouns in Dache, Kucha,
and Dokko dialects while {-ede} is used for the same grammatical function in Ganta and
Garbansa. To mention a person and his or her group, the morpheme {-nta} is used in the former

dialects, while it is expressed by {-ats’} in the latter varieties.

Similarly, a wide range of lexical variation is observed across the dialects of Gamo. For instance,
according to Wondimu (2010: 66), the percentage of shared cognates among Dache, Dokko,

Kucha, Balta, and Garbansa dialects of Gamo ranges from 60% to 100%.



The following few examples demonstrate lexical variability in the language.

Dache, Kucha, Ganta, Balta,

Ochollo Garbansa English
zin?0 disko ‘sleep’
wotsa gada ‘put’
santsa doko ‘cabbage’
lage bela “friend’
tama budo “fire’

Some words are also interchangeably used as synonymous expressions of the same concept in all
areas. For example, the words /ékere and uunno are alternatively used in all areas to mean
'malaria’; befa and s eella/ t ‘eella mean 'see' in all Gamo areas except in Ganta which uses woza,

instead. The examples reveal that the Gamo dialects use diversified lexemes.

It is explicable that diversity is a natural sociolinguistic phenomenon of Gamo as it is for most of
the other languages. Gamo is a multidialectal language that embeds enormous speech varieties.
There is an assumption that extensive regional variation was caused partly because the language
remained spoken for a long period of time. Other reasons that account for the dialectal variation
in Gamo include “political, settlement history and topography of the area (Wondimu,
2010:117).”

Surprisingly, researchers have noted that varieties which were classified as dialects of the Gamo
language under the Ometo cluster exhibit a more complex relationship and, are no longer dialects
of the same language but varieties of distinct languages. The earliest work that comes in this
category is Wondimu (2010), who argues that some Gamo dialects are not mutually intelligible
to others that these dialects can constitute two independent languages. He made a phonological,
morphological and lexical comparison of selected Gamo dialects, namely Dache, Ditta, Dokko,
Kucha, Balta and Garbansa, and concluded that the dialects under his study can be taken as
groups of two independent languages. Wondimu (2010:179) categorizes the Gamo dialects based

on their lexical compatibility as follows:

The lexical comparison has shown that Daatetstso, Diitatstso, Dookkotstso and
K’uffatto form one group sharing 89 to 100 percent of their vocabulary.
Baltatstso and Garbansatstso form another group with 98 percent of shared
vocabulary. The average percentage of shared vocabulary between members of
the two groups is 65.



The two groups go consistently in their morphological differences as in their lexical divergence,
and the prevailing difference led Wondimu (2010:179) to generalize, “based on the analysis we

can conclude that the six dialects compared belong to two related but distinct languages.”

Hirut (2013a) has also compared Northern Ometo Gamo to Ganta, another Gamo dialect. The
Gamo language used in education was taken as the Northern Ometo group in the study. The
research found out that Ganta is a highly divergent dialect of Northern Ometo languages like
Gamo. Mohammed, Jordan and Magnusson (2015) also treat Zayse, Zargulla and related
varieties, which they list as Mele, Ganta, Shara, Zegetse, Gerbansa and Balta as different dialect
groups from that of the North Ometo Gamo dialects like Dache, Kucha, Ochollo, Dorze, etc,.
These classifications tell one that the dialects commonly grouped as part of the Gamo language
are not only dialects, but that some of them can form another member of the Ometo language
cluster called “South Gamo language”, the name Wondimu (2010) suggests for related varieties

spoken in Southern Gamo area.

1.2. Statement of the Problem

Most of the languages of Ethiopia did not receive a written standard for centuries, and their
function was confined to face to face spoken communication only. They were not used to address
high level communication needs of their speakers, like in education, media, science and
technology. As a result, standardization efforts towards those languages were very limited or
almost none. Following the 1991constitution of Ethiopia, that allows all languages of the country
are recognized and encouraged to be promoted, developed and used for various official functions
in the respective areas they are spoken. Many indigenous languages of the country received a
standard orthography. The constitutional recognition of language use in various public domains,
and the provision of legal policy grounds in the new Education and Training Policy of 1994
article 3.5.1 to use mother tongue in early primary education, established a prospective situation

for local languages to be developed and standardized.

Similarly, the written history of Gamo and its standardization process began in 1992 (two years
before the proclamation of the rights of language use in education in the Education and Training
Policy (1994), when a common orthography was developed for the North Ometo languages. It

has been first codified as part of standard DaGaGo (a language formed out of Dawuro, Gamo
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and Gofa languages), and then WoGaGoDa (a standard variety harmonized from words of
Wolaitta, Gamo, Gofa and Dawuro). Later, Gamo was used in schools and textbooks as an
independent ‘standard’ language after the former two blended varieties were brought to an end
due to a massive public protest. As a multidialectal language, the standardization of Gamo and

its implementation in mother tongue education and other areas has not been simple.

As stated in section 1.3.1, Gamo comprises many dialects and the proximity of some of these
(Ganta, Garbansa, Balta) to the others (Dache, Kucha, and Ochollo) has been contentious (see
Hirut, 2013a; Wondimu, 2010). It is very significant that these dialectal variations should be
managed and a standardized language be used in textbooks prepared for mother tongue
education. In fact, there was an endeavor to standardize Gamo in educational materials, but the
standardization did not meet the needs of various dialect speakers. Some speakers of Gamo
believe that the standard norm fails to accommodate the linguistic features of their respective
varieties. They have developed a sense of being disenfranchised and marginalized from the
publicly acknowledged standard language, and some dialect groups openly expressed their
grievance. For instance, language policy has been the main reason for the dispute that happened
in Kucha district of the Gamo Gofa Zone. Groups of Kucha dialect speakers resisted the
language of the textbooks used for mother tongue education in Gamo. They commented that the
standard language ignored varieties of the Kucha dialect. The Dorze dialect speakers have also
shown their dissatisfaction with the standardization process by resisting the Gamo identity and

claiming Dorze to be a legitimate language and identity of the Dorze dialect speakers.

In addition to the above, the present researcher also knew some individuals who criticized the
standardization of Gamo that considers all the Gamo dialects to be identical and then implement
a homogenous standard in textbooks. They repeatedly mentioned that Gamo dialects spoken in
their home villages are completely different from the Gamo variety used in education. All of
these public outcries are, hence, caused by the standardization process Gamo is undergoing. For
this reason, the idea of a standard norm remains controversial, and it continues to be defied

unless a more appropriate means of standardization is adopted.

The scope of standard Gamo has also been expanded to cover areas where divergent varieties,
such as Zargulla, which some linguists consider to be separate languages. For instance, Azeb

(2009: 199) argues that Zargulla is a language distinct from the standard Gamo and the use of
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Gamo as a medium of instruction for the community in Zargulla area should not be taken as a
provision of mother tongue education rather as a use of a second language, “The Zargulla and the
‘official” Gamo (i.e., Zeegetso or daac etso) languages are not mutually intelligible. However,
some of the members of the two language groups live in the same villages and are bilingual in
Zargulla and Gamo.” The researcher argues that though the language used in schools and among
Zargullas are not mutually intelligible, Zargullas are compelled to learn the standard language

and speak it as a second language simply because it is the dominant variety in the Gamo area.

Similarly, other researchers also criticize the Gamo Gofa Zone for its failure to acknowledge the
presence of divergent Gamo forms. Wondimu and Samuel (2004 EC:22), in a survey report
compiled for the Ethiopian Ministry of Culture and Tourism about language policy in Gamo
Gofa Zone and Wolaitta have written the following:

bdgamo gofa zon bdmdngist iwk'inna ydtdsdat't'agyaw ammist Kk ank awoyy

malatm gamoppa gofippa zaysepna oydappa giddigionna nagifdw honom bdzzih

t'inat inddtayydw gamo akkababi yamdgbabat ddrddsagiaw zik'k'itdnpa ydahonu

huldt k’»ank vawogiin inddyazd ldmaydt tagifil*al yddbub gamoppa k ank »a
sildmdnorum altdgdlds'dm

'Five of the languages, which are acknowledged by the Gamo Gofa Zone
administration are Gamo, Gofa, Zayse, Oyda and Gidicho. However, this study
identified that the Gamo area contains two languages whose intelligibility level
is very low. The presence of South Gamo language is not even mentioned in the
language policy at all.’

The quote implies that there are Gamo varieties which are less intelligibile to the standard Gamo
acknowledged by the administration. It is possible to say that the divergent varieties have not
been given independent status nor are they included in the standardization process. Nonetheless,
their speakers are identified as Gamo and are supposed to use the standard form in the education
system. Considering the existing social resistances facing the standard form, it would be

appropriate to think better ways of standardizing Gamo and responding to social needs.

Apparently, no one may question the importance of reaching agreement with the speech
community on the practices of standardization so the language policy in Gamo area would not
fail again. According to, Tulloch (2004: 30)" ... any attempt to control a linguistic situation, if it

IS to be successful, must take in to account the desires of the population that will be affected."
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But, decisions regarding the standard norm selected to be used in schools and textbooks in Gamo
were made without any prior surveys on the social views and opinions. That means its
acceptance by the respective society is not studied any time before. The Education Department
of the Gamo Gofa Zone, in fact, organizes an annual language symposium to address the
challenges and opportunities of mother tongue education in the zone. Teachers, language experts,
researchers, politicians and other concerned stakeholders participate in the conference. However,
since it is a conference that generally treats cases of the five indigenous languages of the Gamo
Gofa Zone, it is not a sufficient setting to fully address the issue with the Gamo standardization
to deal with the real problem. There is no venue to exclusively address the situation of Gamo to
improve the exiting discomforts and social inconveniences. Lack of opportunities for the society
to make their voices heard about language standardization has already caused eruption of public
protests in some areas where different dialects of Gamo are spoken, like in the case of Kucha and
Dorze as mentioned before. Hence, it would be important to scientifically investigate and address
the real challenges pertaining to the standardization practices of Gamo. It would, again, be
important to look into the implication of the standardization to social development in order to
identify possible areas of intervention and improvement. Accordingly, the centerpiece of the
present research rests on the standardization processes of Gamo mainly norm selection and levels

of acceptance.

1.3. Research Questions

In order to address issues of language standardization in Gamo, the following research questions

were framed:

» Which dialect is used as a base for the standard Gamo language? And what criteria were
put in place to choose the standard norm among the many other varieties?

» What are the main challenges of the standardization process?

» How do the norm selection policies interplay with the actual social attitudes and needs of
the speakers towards standardization?

» Are there better ways to incorporate speakers' attitudes and needs in the standardization

process of Gamo?
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1.4. Objectives of the Study

Generally the research endeavored to investigate the challenges of norm selection and acceptance

in the standardization process of Gamo. In addition, there was an effort to:

> identify the standard norm of Gamo,

» address the challenges encountered in the standardization process of Gamo,

» determine the social acceptance of the standard norm through social attitudes and needs
towards Gamo and its standardization,

» propose recommendations as to how best the language can be standardized in line with

the real needs of the Gamo society.

1.5. Significance of the Study

Investigating connections between language and society, generally, contributes to a better
understanding of how a society relates itself to its language and helps to properly utilize human
capital. Adger and Christian (2007:237) explain, “Improved understanding of, and sensible
approaches to, linguistic and cultural diversity in society are increasingly critical to promote
equity and respect, particularly in schools and workplaces, for members of all groups in our

society.”

A sociolinguistic research, a research on linguistic diversity, plays a vital role to shape and
enhance one’s view of language and society. It helps to look for ways of ensuring equal
opportunity of education, work, economy, development etc., to every member of a speech
community. Adger and Christian (2007: 237) add, “Sociolinguistics has a strong tradition of
interpreting and applying research for practical social benefit. It is in the very nature of the field
that social consciousness runs high, since many of the questions addressed intersect with real-
world issues.” It is, hence, possible to state that a research conducted under this field of inquiry
holds various social merits. Similarly, this study has envisioned contributing the following
significances:

» The research could serve as a major source of information for language standardizers,

teachers and students.

14



> It helps one to recognize language standardization practices of Gamo and plan for further
investigation of the issue.

» The research offers some explanations that help to overcome or minimize the challenges
faced in the standardization process of Gamo.

» The research also creates opportunities for the Gamo people to forward their ideas and
make their voices heard about the standardization of their language.

» By assessing social attitudes and needs towards the standardization of Gamo, the study
serves as a source of information about the voices from below for language developers
and standardizers to make the necessary interventions and remedies.

» The study can be a source of information about the level of the quality of the language
used in mother tongue education in Gamo, and creates awareness on significant issues to
be taken in to account while developing textbooks in Gamo.

» Furthermore, the outcomes of this research will serve as inputs for other areas in the

country to handle similar situations.

1.6. Scope of the Study

The time and financial costs allocated to this study necessitated to delimit its scope in terms of its
dialectal coverage and conceptual frameworks. The researcher's background in language learning
and teaching and personal interest in a sociolinguistic required to limit the conceptual framework
of the research. Hence, the researcher decided to focus on the social aspects of language
standardization and to pay less attention to the linguistic aspects of the process. Since Gamo is in
the process of standardization, surveying social views at an early stage of standardization helps
to make some important improvements in the process. Therefore, the linguistic aspect of
language standardization in Gamo is left behind for other investigators interested in the area.
Albeit the notions of language standardization are multi faceted, this research adheres to the

development of written standards in Gamo.

As mentioned in the background section of this paper, many researchers believe that the dialects
of Gamo are many in number. It was, however, difficult to consider all of the dialects in this
research. Therefore, a selection of dialects were covered in the dissertation. Despite these
limitations, there is great hope that the research will provide valuable information about the

standardization of Gamo and social attitude towards it.
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This chapter presented an introduction of the dissertation. There was an endeavor to introduce
the Gamo society and their language. Valuable explanations of significant aspects of the
language including its dialect diversity were given. There was also an effort to state the problem
identified and the objectives to be achieved. The chapter also put the significances and the
delimitations of the research.

All in all, this section of the dissertation endeavored to introduce the major thematic areas
covered by the research. It gave a brief introducation of the Gamo people and the language, and
smoothely explained the problem area identified to be studied. The section listed down the

objectives the research attempted to attain and the benefits of the research for different sectors.
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Chapter Two
Review of Related Literature
2.0. Introduction

The bond between language and society is so strong that every human kind needs a substantial
exposure to a social context to fully acquire a language. Fitch (2010:74) says "Although every
normal human is born with the capacity to acquire language, considerable external input is
necessary to activate and utilize this capacity.” This ‘external input’ is without question accessed
from a society. Bloomfield (1959: 17), in his early consideration of the social aspect of a
language asserts, “The individual's language, consequently, is not his creation, but consists of
habits adopted in his expressive intercourse with other members of the community.” This
assertion clearly points that individual’s ability to use a language for complex communicative
needs is learnt from and develops through a social context where the individual interacts with

other members of the same group.

It appears, however, reasonable to realize the fact that no language shared among a speech
community is homogenously applied. In relation to language variation, Holmes (2013: 3) notes,
"Languages provide a variety of ways of saying the same thing — addressing and greeting others,
describing things, paying compliments.” Naturally, a language is used variedly, and this variation
of use is patterned in terms of extra-linguistic social situations that pertain to age, gender,
geography, identity, education, ethnicity, etc., (Milroy and Gordon, 2003:5). Speakers use a
language in a way it consolidates their differences or similarities with their interlocutors in age,
gender, geography, ethnicity, economy, etc. Their language variation is consistent with variations
in these social features. Holmes (2013:3) relates linguistic variation to social variation as "The
choice of one linguistic form rather than another is a useful clue to nonlinguistic information.
Linguistic variation can provide social information.” In other words, one uses a language or a
feature of a language that marks the kind of social background information one aspires to display

in a certain context.

Language is also an instrument one uses to address a society. Any service delivered to a

community should deal with language issues to provide quality services. The management of
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those social services, whether it is education, health service, market deals, media, etc., is not,
however, without a problem to governments, individuals, or any other concerned body in
multilingual situations. Governments, institutions or individuals consider management of
multiligualism to be significant, and they formally or informally attempt to pass decisions on the
form of a language to be used in the provisions of those services.

One of the mechanisms used to limit a language or a form of a language to be used for various
development purposes is language standardization. Expanding the function of a certain form to
different places and users is the major goal of language standardization. It is a process which
changes the role of a language in a society and minimizes variation (Deumert, 2004:3) in it as well
as in the linguistic habitus of different social groups. So, by operating inside many social related
issues, language standardization becomes not only a linguistic question but also a social concern.
Social conditions in which language standardization operates differ from place to place.
Sociolinguistic studies are, therefore, accountable to reveal the social conditions that lay the

grounds for the standardization of a particular language (Bourdieu, 1991:61).

To this end, theoretical underpinnings pertinent to the concept of language standardization are
presented in this chapter of related literature. The literature contains various overlapping and
sometimes conflicting arguments about language standardization. There was an effort throughout
the chapter to contextualize major concepts in order to locate this research under a workable

frame of reference.

2.1. The Interplay between Language and Society

In a sociolinguistic study, it is a common and significant practice to state the different ways
language is related to society. A brief introduction of language and society in this research is
believed to establish a base to social aspects of a language. The two entities, language and society,
have subsisted together since the evolution of human kind and cannot be separated in any attempt.
Language does not exist on a vacuum as an object isolated from its speakers/owners. It is attached
to a society in many ways, and Wardhaugh (2006: 9) suggests that a language investigation should

be devoted to address the social aspects of the language in concern. The meaning of a language is
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deeply found in the living system of its users, and it is important to find the meanings a society

attaches to its language which in turn informs one about the ascribed designation of diverse users.

One of the social phenomenons that connects language and society, for example, is human identity.
Scholars have noted that a language has become the prominent feature and an essential factor of
human identity. In line with this, Fitch (2010: 1) determines, "Language, more than anything else, is
what makes us human. It appears that no communication system of equivalent power exists
elsewhere in the animal kingdom." Languages people use define them best as humans since it

reveals their capacity to communicate highly complex concepts among themselves.

It is obvious that all living things own a means of communication, but it is human communication
that has developed into a complex system of interaction through time to make them unique from
other creatures. That system of communication also serves as a means of signaling specific

identities of the users.

One major concern of linguists has recently become to uncover how language and society interact.
Wardhaugh (2006: 9-11) discusses that the relationship between language and society is believed to
be a multi-directional one. As to him, linguists view that the linguistic items of a language can
influence the social structure or vice versa. On the other hand, social structure and linguistic items
may influence each other or may not be related at all, like that of the approach followed by Noam
Chomsky to language study. Hudson (1996: 21) lists linguistic items that constitute a language to be
“lexical items, sounds and constructions.” Further, social structures, which sociologists use to study
society, are “identity, power, class, status, solidarity, accommodation, face, gender, politeness, etc.”
The correlation between these two broad sciences, that is linguistic items and social structures, is
fundamental in sociolinguistic studies that could come under micro-sociolinguistics and macro-

sociolinguistics boundaries.

The term ‘sociolinguistics’ refers to the micro aspect and ‘the sociology of language’ to mean the
macro aspect of language and society relationships. Wardhaugh (2006: 13) describes the conceptual
distinction between the two boundaries as follows:

Some investigators have found it appropriate to try to introduce a distinction
between sociolinguistics or micro sociolinguistics and the sociology of language
or macro-sociolinguistics. In this distinction, sociolinguistics is concerned with
investigating the relationships between language and society with the goal being
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a better understanding of the structure of language and of how languages
function in communication; the equivalent goal in the sociology of language is
trying to discover how social structure can be better understood through the
study of language, e.g., how certain linguistic features serve to characterize
particular social arrangements.

In micro sociolinguistics, social structures are used to explore linguistic variations in
communications. By doing so, researchers document how a language is influenced by variations
in the social structure like age, gender, geography, style etc. Similarly, macro studies apply
linguistic principles to understand broader social scenarios of a language. They explore the social
meanings anchored in diverse items of a language. Both fields operate under language and
society scenario, but their distinction lies on what a researcher emphasizes based on the expertise
they hold. Hudson (1996: 4) locates the difference between sociolinguistics and the sociology of
language to be “very much one of emphasis, according to whether the investigator is more
interested in language or society, and also according to whether they have more skill in analyzing
linguistic or social structures.” Studies may come under one of these fields based on the priorities
researchers set in mind. Accordingly, as a study of language and society which emphasizes on

the social aspects of a language, this dissertation falls in macro-sociolinguistics boundary.

2.2. Indexing (Ethnic) Identity in Language (Use)

It has been mentioned in the preceding section that language is a major feature that identifies
people, in general terms, from other living things. Particularly, people use a language or a form
of a language, among other mechanisms, to mark their distinct social identities that make them
the same or different from one another. With a language, one can index age, gender, ethnicity
and many more identities. Fought (2006:20) considers, “Language must provide ways of
reflecting and constructing the many facets of our identities, and of course it does.” It can be
noticed that a language does not only light cues on one’s identity, it also constructs it. One of the
types of identities that have received wider recognition to be widely connected to one’s language

use is the ethnic identity.

Ethnic identity can be signaled by using various linguistic and cultural resources that could range

from a dialect to smaller language units. Fought (2006:20) exemplifies:
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a person who happens to be African-American, for example, is very likely to
index his or her ethnicity through language in some way, whether by using a
particular dialect (or range of dialects), following certain norms for discourse, or
participating in oral traditions such as call and response.

Fought, further, extends the scope of language use and ethnicity and says that there are many
research works to confirm that speakers use “heritage languages,” “code-switching,” “specific
linguistic features,” “suprasegmental and discourse features,” and “borrowed varieties” to value
and construct their ethnic identities. These language resources are applied to consolidate or share
ethnic identity of language users, or at the same time they can be manipulated to mark a distinct

ethnic identity one holds and to show its value at a given language use setting.

Similarly, in sociolinguistics, various levels of linguistic features have been broadly used to
study the language practice of groups organized in age, gender, or ethnicity within a particular
language, while code-switching or borrowing are common in inter language communications.
With regard to this, Wolfram (2007:78) identifies:
In the case of different languages, speakers may make symbolic choices in their
language use or manage code switching to signal ethnic identity (e.g. Zentella
1997), while in the case of intra-language variation the manipulation of particular
phonological, morphosyntactic, or discourse variables may be used to signal
ethnic affiliation.
A language in general and any of its features in particular are endowed with the power and the
resources to reflect one’s connection to a certain ethnic group or identity. Both language and its
items are equally significant for speakers to recognize their ethnic or other sorts of identity. In
many situations, national languages are used to build national or ethnic identity of speakers.
This ideology has, especially, been popular in Europe and Asia where establishing a state took
the strategy of having citizens who can speak and are identified under one language. In those
settings, names of languages have corresponded to names of countries or identities of the
citizens who build up the nation (Ferguson, 2006:2). The objective of creating social or
national integration with a unified language is accomplished through a process called language
standardization. Many diverse concepts related to language standardization are, hence,

discussed in the coming sections of this chapter.
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2.3. Language Standardization in Language Planning

In places where many language varieties exist, governments or individuals in their actions tend to
choose a language or a language form for development. They attempt to allocate various functions to
the form chosen and expect ease of communication among a community of speakers. Such decisions
commonly referred to as language planning (LP) decisions that specify the form applied in different
social spheres become pivotal in many multilingual circumstances and constitute an essential portion

of contemporary discussions in the field of sociolinguistics.

Language planning is considered as a deliberate action of allocating various social and
instrumental functions to a language/s (Cooper, 1989: 35, Wardhaugh, 2006: 356). Language
planning is set in four types of planning activities namely status planning, corpus planning,
language- in- education planning and prestige planning (Cooper, 1989:35 and Baldauf,
2006:149). Ferguson (2006:1) extends the scope of language planning to include studies that
commit themselves to explore language planning practices of different nations. Ferguson
(2006:1) cites Christian (1989: 193) and considers, "Language planning denotes both language
planning practices, that is, organized interventions by politicians, linguists and others in language

use and form, and the academic discipline whose subject matter is the study of these practices.”

Status planning as defined by Ferguson (2006:32) is, " intervention targeted at the societal
functions of language — usually involves simultaneous activity across several social domains: the
workplace, local government, the family/home, the law, the media, education and so on." The
term is used to refer to the deployment of a language/s in several official and private settings. It
denotes the activities involved in escalating the social position of a language in different
domains. Cooper (1989:99) views that the social roles a language plays on certain domains may
develop from every day practices like the use of Kiswahili in business communications in East
Africa for example:

... the spread of Kiswabhili for economic functions in Eastern Africa was the
unpremeditated result of expanded trade within a linguistically diverse region. In
contrast, the spread of that language for political, educational, and religious
functions was the result of deliberate policy (Mazrui and Zirimu, 1978).

As can be understood from the quote, commercial movements have created the situation for

Kiswabhili to develop as a language of trade. On the contrary, the use of Kiswahili language in
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politics, religion, education and other sectors in the region was a deliberate action of politicians,
and this latter allocation of functions to Kiswahili, says Cooper (1989:99), is what is termed as

status planning.

The other language planning type, corpus planning is the codification of a language in several
publications. Cooper (1989: 122-125) cites corpus planning endeavors of different languages like
Hebrew and Irish and puts that one of the goals which corpus planning sets to achieve is
language standardization (see also Kaplan and Baldauf, 1997: 65). A corpus planning activity
brings linguistic as well as social changes to a language. In more clear words, both of the
planning types are interconnected that the presence of one creates an environment for the
presence of the other. The tasks could be of primary interests for various social groups.
According to Ferguson (2006: 21), corpus planning requires individuals with some linguistic
knowledge, but status of a language is planned by politicians and administrators. Ferguson
(2006:21) fears that although corpus planning and status planning are presumed to be carried out
by different agents and one builds on the other, both of the planning decisions are usually
dominated by social conditions:

It would be unhelpful, however, to overplay the distinction, useful though it is,
for not only are corpus and status planning intertwined — changes in the form of
a language being a usual prerequisite of its allocation to new functions — but
both are typically driven by political considerations extending well beyond
language per se.

The quote points that it is not only a status planning that is affected by political climates a
language survives in but the corpus of a language is also influenced by the political movements
the language operates in. It can also be noted that a change in one aspect of a language implies
on a change in the other. When the corpus of a language is codified and developed in different
ways, it gets attention from writers and politicians and starts to hold an important place in social
life. Similarly, if the functional status of a language in a society is changed, it soon starts to own
the attention of many political or individual agents. It seems, therefore, acceptable to view that
language standardization is situated at all levels of language planning activities. In one way or in
another, the whole concepts of language planning are connected with standardization processes.

23



One of the phenomena that relates language standardization to status planning is the allocation of
official roles to a language. Garvin (1993:40) takes a stance that languages selected to play an

official role need to be standardized in order to fulfill the required official or national roles:

Although standardization does not in and of itself constitute a defining criterion
for the notion of either official language or national language, it still plays a
very important part in their functioning. Given the multiple and complex uses of
these two types of languages in the modern world it is difficult to meet these
purposes without having achieved the high degree of standardization demanded
by them particularly with regard to intellectualization.
The idea reflected in the text is that if a language is allocated to function in official or national

settings, it has to be standardized to the extent the new official domains require and to achieve

the goals set at official or national levels.

Language standardization studies can rely on the findings of language planning researches for

theoretical frames. Language planning can be approached at national level or at the level of the
development of a particular language in a particular speech community. Studies that focus on
language planning at micro level build themselves on the findings of national language planning
studies. A language standardization research, hence, is a micro level planning study of individual
languages. It can establish itself on the theories, frameworks and models drawn from analysis of
the macro language planning experiences at large or national level (Baldauf, 2006:148). Coulmas
(1998: 11) also states language planning areas as, “Language planning operates on the micro-
and macro-levels of sociolinguistics dealing with such issues as graphization, standardization,
lexical augmentation on one hand, and status, prestige, and the functional allocation of languages
in a society on the other.” Language standardization study is, so, a micro aspect of different
language planning activities.

2.4. Defining Language Standardization

Language standardization, sometimes referred to as LS, encompasses multifaceted notions. It
refers to the processes of selecting a norm of a language, establishing its rules of use through
codification and elaborating its lexis and functions into different social domains. Different
perspectives forwarded by scholars of the field about the theme and its components are briefly

discussed next. For Wardhaugh (2006: 33), language standardization is “...the process by which

24



a language has been codified in some way. That process usually involves the development of
such things as grammars, spelling books, and dictionaries, and possibly a literature.” From the
definition, one can understand first that language standardization is not a state of a language that
occurs all at once. It is rather taken as a process that needs time, space and energy. Since
language is very complex and its relationship to a society is intricate, “the possibility to limit the
prevailing forms of grammar and vocabulary” for the codification process is not an option but a
necessity (Kaplan and Baldauf, 1997:66).

The process of standardization by codifying a language in different materials is often associated
with social, political and economic stakes of individuals, institutions or governments. Apart from
the linguistic significances, language standardization motivated by those stakes may also result
in labeling of forms as correct or ‘normal’ uses and incorrect or ‘abnormal’ uses. In this sense,
for Ferguson (1968:31), language standardization becomes “... the process of one variety of a
language becoming widely accepted throughout the speech community as a supra- dialectal norm
— the “best” form of the language rated above regional and societal dialects.” The forms of a
language established as “correct” uses in the process of standardization gain a higher status as

compared to the others which are destined out of public use with those discrimination tactics.

Milroy (2001:530) calls the tradition of associating a “best” use to a standard dialect as a
“standard language culture” which constitutes the language ideology of most standard language
speakers like that of English, French, and Spanish. These languages have managed to develop a
standard dialect that everyone perceives as “super”ior to the other dialects/ sometimes languages
that the standardization process has not considered. The standard language culture is a tendency
to consider one form of a language to be the only correct way of saying things. At the same time,
other options are viewed as violations of the commonly established standard. This tendency of
considering some forms the only legitimate speech forms is also held by speakers of languages

which are under the process of standardization.

There is no linguistic base that makes some languages or forms of a language “best uses” or
standards. They receive such positive social evaluations only because those forms are favored by
a group politically or economically significant, and probably they are the languages of those

groups. This can be understood from Bloomfield's (1959: 288) definition of standard languages
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as, “are favored dialects which, either in written form alone or also in oral, are used all over a
dialectally differentiated territory.” The dialects are given priorities for the social roles they
occupy. Milroy (2001:535) explains further that the ideology of correctness “... takes the form
that when entailed in the standard variety, it is ascribed to its speakers instead of the language.”
That means standard language speakers consider themselves to be the ones who can use the
language “correctly” while others to lack that quality in their language use. When language
standardization is used as a means to determine correct and incorrect uses of a language, it
becomes as, Shohamy (2006: 31) states, a mechanism of “... legitimizing certain forms of
language as ‘acceptable’ as opposed to others that were not, i.e., pure and impure languages, pure

and impure people.”

Through standardization, a particular language or dialect may become a means of everyday
communication. The language or the uses backed up by the standardization process mediate
interlocutors of incomprehensible dialects. Bloomfield (1959: 289) believes:

Gradually it comes that members of two dialects that are perhaps with difficulty
intelligible to each other, will use, in speaking together, the same favored dialect,
though it is native to neither of them, until at last it may become a second
language for formal and non-local discourse all over the area. Soon there will be
speakers in many parts of the country who can speak only the favored dialect.
One can understand from the citation that language standardization is capable of changing the
speech behavior of a society. A society or a group of society who have been using certain
languages or language forms prefer the standard forms to communicate to different social
members in mainly formal settings. When the society persists to use standard forms, there is the

risk that local forms end up being forgotten and become no one’s language.

Though language standardization may have positive or negative impact on social life of a group
or individuals, the whole concept cannot be entirely rejected. Constructively, language
standardization, if the process allows the participation of various social groups and their uses, is
significant to establish “basic levels of mutual understanding” among speakers of diverse
languages or language varieties. Kaplan and Baldauf (1997:66) relate standardization to creating

gffective communication:

Whereas standardisation is an important function in maintaining operative
communication, if communicants become engrossed in a concern about each
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others' correctness, it is likely that communication will be severely impaired.
Correctness plays an essential role in communication, but communication can
(and does frequently) occur with limited correctness. Standardisation, in
language planning terms, is not about correctness for its own sake, but about
achieving a basis for effective communication.

From the text, it is clear that some areas of interaction require standardization in order to create
effective communication among speakers. The grounds for common understanding indeed
demand a relative consistency of language use or standardization, so that social meanings of a
message stay clear and unambiguous across time and space. Particularly, in institutional
communications, language standardization sets mutual understanding between partners about the

activities they carry out (Milroy, 2007:134).

In addition to the mutual understanding of information, language communication needs a shared
knowledge of the social roles of the language like identity, culture, education, etc. This shared
sense of social values is effectively achieved by the consensus communicants reach. Basic level
of communication is, in turn, realized when every language or its varieties can equally contribute
to the process of establishing a language common to all speakers. No form of a language and its
speakers become superior/ correct or inferior/incorrect to qualify for the standardization if the
process equally values all social assets (Elkartea, 2010:61). Based on the concepts revised so far,
this research maintains the conviction that language standardization is a gradual process of
changing a hitherto spoken language into writing to lay the basic grounds for common
understanding among speakers of diverse dialects (Kaplan and Baldauf, 1997: 67). In situations
where the language in concern is multidialectal and a social concern, standardization should
consider the social meanings attached to the dialects of the language and represent their basic

features in the process.

2.5. Should a Language be Standardized?

Language standardization has been undertaken for various purposes pertinent to the real situation
of speakers or sometimes standardizers. It has mainly been considered to be the work of
language academies, but it is accepted that language standardization is also a concern of
governments, institutions, individuals, language societies, and other groups whose job interacts
with a particular language. Holmes (2013: 115) acknowledges the roles of individuals as,

"Language academies have existed for centuries, but it is also true that individuals have often
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had an enormous influence on language planning, and especially on the standardization or
codification of a particular variety." It is obvious that in many circumstances, language
academies are after all set by governments or formal bodies driven by social or political plans.
That means governments also put their hands on language standardization activities. Further,
individuals, like writers, actors, musicians, creators or innovators in different areas play a great

role in the standardization process of a language.

One of the languages that reached a standard level through the contribution of individuals is

English. Ferguson (2006:23) clarifies the historical development of Standard English as follows:

The standardising process is generally thought to have commenced in the
Renaissance period with Caxton’s introduction of printing to England in 1476
and his adoption of the prestigious south-east Midlands variety, centered on
London, as the basis of the print language. The position and prestige of this
variety was steadily entrenched by its use in administration and literary
production (e.g. in the works of Spenser, Marlowe and Shakespeare).

As can be seen, the standardization phase of English has begun during when Caxton started
publishing materials in it. These materials spread the codified variety over different parts of the
country. Ferguson (2006:24) also notes that the form of the language used in the publications
was also used in literary works, dictionaries and was preferred by the administration. The
materials accelerated the standardization of the English forms by positively building their images
in the materials and by eliminating the other dialects from public uses through negative

evaluations or negative remarks.

Similarly Ivar Aasen, the Norwegian linguist and poet, was the father of one of the Norwegian
standard forms namely Nynorsk (Jahr, 2003). Aasen personally navigated several rural dialects
of Norway to construct a standard written language. He then codified these rural dialects in his
grammar book published in 1864 and a dictionary of 1873 (Ferguson, 2006:24). Today, Nynorsk
is one of the legitimate written standards of Norway.

Language academies were also set to handle standardization of languages. One of the well
known academies is Academie Francaise, which was first set up as Accademia della Crusca in
1572 by a group of individual writers up until it was turned out to be a governmental institution
in 1963 (Ferguson, 2006:26). The role of the organization was, "to purify the vernacular, expand

its functions and regulate the language so as to ‘render it pure, eloquent and capable of treating
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the arts and sciences.” French was the vernacular language of France where different groups
fight with the royal king for power. Copper (1989: 5) discusses that to end that civil war and to
create order in the country, the leaders wanted to use French as a language of unity and identity
capable to displace the standard Latin. At the same time, Accademia della Crusca was renamed
as Academie Francaise and required to play significant role in making French a standard

language of the French nation.

Other wide scale social factors had great contribution in the standardization process of
languages. In some contexts, mainly in Europe, language standardization was meant to build an
independent state where people had one language and identity. Like in the case of France where
many aboriginal varieties were believed to be spoken, French was selected and standardized to
be the national language of all French citizens (Bourdieu, 1991). Haugen (1966: 930) connects
the establishment of French nationality directly to the standardization of the language, "In
France, as in other countries, the process of standardization was intimately tied to the history of
the nation itself. As the people developed a sense of cohesion around a common government,
their language became a vehicle and a symbol of their unity.” Cooper (1989:5) also points, "After
eight religious and civil wars, there was a growing body of opinion in France that disorder was
dangerous.” So, the language was the major tool that helped to overcome the prevailed disorder

and construct a common state.

Languages were also standardized to maintain solidarity or diversity of one nation from the
other. For instance, Jahr (2003:331) explains, after their independence from Denmark in 1814,
Norway did not have a “linguistic basis for a Norwegian national consciousness” and so
continued using written Danish in schools and other settings. Through time, Norwegians felt that
" it was unworthy of an independent nation that its written standard was a foreign one (i.e.
Danish).” Due to such developments in the linguistic needs of the society, Ivar Aasen formed
the Nynorsk written standard from dialects spoken in the rural areas of Norway. The idea was
that Norwegians could use a standard language created from dialects considered to be the "real”
Norwegian dialects instead of Bokmal a standard language of Danish origin (Jahr, 2003: 332).
By forming a standard written language from the rural dialects, Aasen wanted to establish a

standard that ensures the independence and difference of Norwegian from the Danish language.
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On the other hand, Indonesia and Malaysia have been trying to have a common standard

language to strengthen their Islamic religious bond (Wardhaugh, 2006:3).

Language standardization has also played a great role to preserve or revitalize minority or
endangered languages in many countries or societies. Holmes (2013: 116) even thinks that the
focus of language planning works has gradually shifted "... from the promotion of national and
official languages in countries trying to establish their autonomy, to include concern for minority
and endangered languages.” It is known that many languages of the world have remained
underdeveloped and their societies have used other languages whose forms and functions have
expanded well. The effort to develop the languages has been very low for many years, and the
respective speakers have lived far from development. To change this situation, many countries
have focused on the standardization of their local languages, and such organized governmental
efforts were believed to be significant for the development of the languages. Holmes (2013: 66)
informs us saying, “Institutional support generally makes the difference between success and
failure in maintaining a minority group language. Education, law and administration, religion
and the media are crucial domains from this point of view." Through the process of
standardization and consolidation, minority languages are brought to these social domains.
Haugen (1966) also indicates that when nations declared to have become independent states, they
faced the problem of language choice which leaves them with choosing the dominant languages
or their own vernaculars. Haugen (1966:229) suggests, “The alternative is to develop one’s own
language, as Finland did in the 19" century, Israel did in the 20".” The language that Israel
standardized and revitalized in the formation of the nation was Hebrew. Hebrew has been
brought into the modern life of the Israel society by standardization of its forms and expansion of

its functions into several social domains.

Elkartea (2010:14) also believes that standardization of languages and their placement to serve in

the social domains is significant for the its sustainability:

Every country in the world have realized long ago that in order for a language to
remain strong and healthy, we must look after its trunk, and that it is very
difficult for a language to survive unless it is used in education, cultural
transmission, mass media and the public administration. ..... in order to be able
to teach or give information in one’s own language, it must be possible to write
it, and to write it in a common code accepted and shared by its speakers.
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What can be inferred from the quote is that as languages share the dynamic aspect of this world,
they are vulnerable to extinction unless their attachment to the social life is strong enough. One
of the ways to help a language survive over its speakers is to allow it to serve in different

meaningful social domains and to standardize it in writing.

This language-society attachment is established by policy decisions. Education, for instance, is
one of the dimensions in which policy decisions show the relationship between language and
society (Spolsky 2004: 46, Liddicoat, 2004:154), and the language of education policy
determines languages to be used as a means of knowledge transfer. Education is the best
mechanism to make a society participate in development endeavors to the required level, and
using indigenous languages is believed to enhance public participation. It is the channel to
address new science and technology to a society, and indigenous languages which are brought to
function in the education sector serve as vehicles of the new sciences and technologies. A
standardization of orthography, grammar and vocabulary becomes essential when languages take
social roles on this level (Kamwangamalu, 1998:200). In the school domain where students with
different linguistic backgrounds are found, putting a standard written and spoken language is also
accepted to be vital. The presence of a standard language in the school system creates ease of
communication among different language speakers. Linguistic diversity is highly celebrated in
the present era, but it bears some challenges in multilingual settings unless a standard language is
there to bridge communication. In relation to the need for standardization in multilingual
situations, Ginsburgh and Weber (2010:27) say:

In many situations, there is a repeated claim that extensive usage of various
languages and excessive multilingualism restrict the ability of citizens to
communicate with each other and dilutes the sense of national unity and identity.
Thus, some degree of linguistic standardization is essential to balance linguistic
rights with requirements of economic efficiency and a proper organization of the
society.

The idea one can get from this assertion is that reasonable language standardization serves as a
symbol for social unity and identity. A common standard language can be understood as a source
of social unity and strength. It helps the society to exercise their linguistic rights and provides

them with the chance to compete in the global economy in their own language. This language
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development in turn entails change in the status of the languages that positively shapes social

attitude towards using the languages in other social domains (Lane, 2014:4).

Further, indigenous language standardization and the allocation of them to serve as vehicles of
education imply the transmission and expansion of indigenous culture and values as well.
Bourdieu (1991:61) makes the following connection between knowledge of language and
knowledge of culture:

The laws of the transmission of linguistic capital are a particular case of the
laws of the legitimate transmission of cultural capital between the generations,
and it may therefore be posited that the linguistic competence measured by
academic criteria depends, like the other dimensions of cultural capital, on the
level of education (measured in terms of qualifications obtained) and on the
social trajectory.

The transmission of language resources into generations is transmission of cultural assets of
speakers as languages are the main bearers of social culture. Through education, the social
culture accumulated in the languages is developed and promoted. Societies who use their
language as a vehicle of knowledge transmission, then, can shape content in their own

indigenous ways.

On the other hand, those forced to put up with a standard language that is different from the one
they use in their every day linguistic practices do not have the opportunity to live in their social
trajectory. This definitely reduces the quality of education provided to them. The culminating
effect of language disparity between the education system and the social practice is, therefore, a
decline of achievement in many development areas. Bourdieu (1991:62) further argues, "The
combined effect of low cultural capital and the associated low propensity to increase it through
educational investment condemns the least favored classes to the negative sanctions of the
scholastic market, i.e. exclusion or early self-exclusion induced by lack of success.” So, it can be
concluded that indigenous knowledge and culture can be sustained through the languages

standardized and put into the education system.

Language standardization has also helped to create a writing system for languages which lack an
orthography. Spolsky and Shohamy (2000:15) state that planning the corpus of various

languages is primarily aimed at forming a writing system to unwritten languages. In the spoken
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practice, users implement a language variedly and this cannot be avoided nor controlled. At the
same time, it is equally important to select essential elements of these variations and portray the
language in writing which would facilitate its standardization. For example, the need to write and
read in indigenous languages was the major reason for language standardization in Africa. At
earlier times, missionaries played a great role in the standardization of many colonized African
languages. The missionaries wanted the local people to read religious texts in their own
languages (Spolsky, 2004:27). But, that standardization endeavor was quite limited to a
constricted religious purpose and was not sufficient enough to combat all the language related

development problems the continent encountered.

A lot of problems directly or indirectly related to the languages overwhelme the situation of
many African nations. According to Webb and Sure (2000:3), the language related problems that
surrounded African languages include, “The uncertainty some people feel about the appropriate
way to speak in formal or public situations, or the appropriate way to write formally (language
standardization/the norms of language; the unwillingness some people feel about using their own
languages in public places." Many African languages have stayed under these language related
problems for a long time. These problems have been bottlenecks to use the indigenous African
languages in education, media, and science and technology areas. In order to overcome these
challenges, the languages needed to go into the process of standardization which would transit

them from a vernacular to a standard level of status.

The standardization of a language for various social functions should be built up on social
consensus. Since a language is socially situated and operates in context (Lane, 2014:5), there
should be an agreement on depicting several new or old concepts with culturally and spiritually
favorable expressions in formal settings to keep social communication coherent and organized
under a common aim. Hence, a socially situated language standardization that endeavors to
encourage a society to participate in the global linguistic capital is not an option, but it is what

we need.

2.5.1.The Role of Society in Language Standardization

It is plausible to heed that languages should be standardized to increase social involvement and

participation in the overall economic, political and social development process of a nation. The
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fundamental factor to address language issues of a society is to work closely with the target
people. Webb and Sure (2000: 3) reveal social contexts of a language to be the sources of
solutions to language related challenges: "We can solve language-related societal problems only
if we can understand how language works in society.” Language standardization that operates in
accordance with social attitudes, needs or interests can help to achieve the goals of effective

language planning.

Active participation of the target society in the process is a fundamental factor that guarantees
acceptance to the selected standard language. Unlike the standardization of other concrete
objects which might be fine with less social participation and high authoritative involvement,
language standardization should represent high social involvement and high authoritative
commitment. Rgyneland (2013: 54) supposes that the task of standard Norwegian language
reform in Norway has gained a considerable acceptance by the speech community due to the fact

that the process has included views from different social groups of the target language.

If social attitudes are the cornerstones of language standardization, there will not be any
discrepancy between the standardization efforts and the public interests. Spolsky (2007:2)
mentions that as a social phenomenon, language standardization policy relies on the “consensual
behaviors and beliefs of individual members of the speech community.” The success of language
standardization depends highly on the degree it includes social needs and linguistic behaviors. If
the standardization process considers ideas of the groups of speakers, there is high possibility for
the standard language to be accepted in areas it is implemented. The process should not only
include few experts and few politicians, but rather should represent experiences of people from

different walks of life.

The needs and linguistic practices of a speech community can be understood from its written or
unwritten language practices demonstrated in “everyday communication, public signs,
businesses or religious activities (Spolsky, 2004:3)”. Descriptive linguistics documents are also
significant sources of information about the linguistic features the concerned society exercises in
communication. In addition, sociolinguistic researches can also provide valuable information
about public views on language development. The possibility to consider social related language
concerns makes the standard language closer to the language the society implements in every day

communication. If language standardization fails to handle social needs and simply imposes a
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standard on the speakers, it remains alien to the intended users and implementation of a standard

language on different social domains faces a serious social resistance (Lane, 2014: 3).

The problem with many language standardization practices is that they do not include social
needs and experiences. Many language standardization activities are not open to the wider public
and do not participate target societies well to the required level. This kind of standardization
brings unexpected result and may damage language values instead of preserving it. Deumert and
Vandenbussche (2003:464) are even uncertain that standardization of this kind preserves

languages:

It is also possible that standardization — especially if it is not carried out with
the active participation of speakers and close attention to their needs and
interests — might actually accelerate the gradual disappearance of the complex
spoken language ecologies which keep unstandardized languages alive.

It is obvious that several languages of the world have survived extinction mainly because
they are spoken by their societies. The spoken domain perpetuates the diverse forms of
the language from generation to generation. The authors seem to warn that
standardization activities performed without paying due attention to the ecology of the
language, like its speakers, its variations and relationships among them, may continue to
dominate the every ay practices of a society and in the end is capable of perishing the
diverse linguistic forms of a language. Asocial language standardization approach can
also be a potential threat not only to the diverse linguistic assets but also to the cultural
and historical wealth they bear. It can cause enormous chaos and paves ways to drastic

social crisis that may have far reaching effects.

It is, therefore, significant to highlight that the effectiveness of language standardization
mainly relies on the will and expectations of the speakers. The standardization effors
should trace the will societies hold on the standardization of their language, and they
should base the process on those social expectations. At different times language scholars
have proposed different ways which they believed are important to effective
standardization. The ideologies are based on the perspectives held towards languages and
the functions it plays in the society. The following section raises different issues

pertaining to language standardization approaches.
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2.6. Approaches to Language Standardization

Language planning endeavors have been influenced by three conceptual frameworks of language
orientations. With regard to this idea, Ruiz (1984:15) states, “Basic orientations toward a
language and its role in society influence the nature of language planning efforts in any particular
context.” Before discussing on the basic language standardization approaches, it seems
reasonable to overview the language orientations which embrace the underlying principles of

particular language standardization practices.

2.6.1.0rientations in Language planning

Ruiz (1984:15) identifies three orientations toward a language. These are language as problem,
language as right and language as resource. Ruiz (1984:18-21) discusses that at the beginning,
researchers and language planners have approached the prevalence of many languages in a
community as a cause of several social and individual problems such as lack of efficient
communication among societies. McNelly (2015:4) names the assumptions that lead language as
a problem orientation as “deficit thinking.” This assumption considers individuals who do not
use standard languages to be surrounded by several socio economic problems. It takes
multilingual students and workers to have less cognitive capacity and less effective than the
monolingual ones. Language planning activities are then meant to alleviate such problems
caused by multilingualism by forming a standard language which every member of a community
can effectively use. After such movements, language experts realized that one’s legal rights are
related to language rights. Access to education and legal documents in one’s own language was
considered to be a language right. Taking on this assumption into consideration, many nations

have declared the use of different languages in education and other formal official settings.

More recently, language views have been oriented towards language as a resource. Ruiz
(1984:25) proposes that language as a resource orientations help to overcome the shortcomings

noted in the other two perspectives:

...a closer look at the idea of language as resource could reveal some promise
for alleviating some of the conflicts emerging out of the other two orientations:
it can have a direct impact on enhancing the language status of subordinate
languages; it can help to ease tensions between majority and minority
communities; it can serve as a more consistent way of viewing the role of non-
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English languages in U.S. society; and it highlights the importance of
cooperative language planning.

This orientation of language standardization is viewed as a more workable scientific approach to
empower non standard languages. It puts that languages have to be planned and standardized not
only because it is the speakers' rights to have a standard language, but also the languages and
their varieties are resources of information and play a great role in national development. One
can infer from the orientation's perspective that languages deserve development and
standardization even if their speakers do not claim their legal rights of documents and education
in mother tongue. It is possible to think that documentation of endangered or dying languages

have become very popular in recent times for they are considered to be human resources.

Earlier practices of language standardization which viewed multilingualism as a problem
exercised a systematic imposition of a standard language on a multilingual and multicultural
society. This kind of language standardization did not give considerable space and power to
societies and to their needs and attitudes. Embracing social needs and practices was not a major
consideration in the process. And, hence, scholars saw the need to formulate a new frame of
language standardization (Baldauf, 2006:152). In what follows, two views are framed towards
language standardization. The first view is the one which emphasizes on the social roles of
language standardization, and the second view considers language ecology to be the centerpiece

of language standardization.

2.6.2. Emphasis over the symbolic Functions of a Standard Language

At a time multilingualism was considered as a social challenge, the central role of language
standardization was to establish a national or an official language. The standard language was
given various social functions. A language was developed for wider national level or for official
purpose. Dominant languages are randomly selected to play wider national or social roles
without consideration of the environment they exist. For instance, Holmes (2013: 107 -132)
illustrates the language planning situation of Tanzania, Norway and Israel where a standard
language is used as a means of building national unity and identity among multilingual speakers.
These practices focused on the standardization of national languages that create unified citizens

of a nation.
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Liddicoat and Baldauf (2008:3) describe:

Traditionally language planning research has focused on the actions of
governments and similar macro-level institutions. Language planning as an
academic discipline began in the context of nation-state formation following the
end of colonialism ...The chief concerns were related to issues of creating
national unity and developing and maintaining effective communication within
emerging nations.
The authors explain that at a time when forming a nation was the primary goal of language
planning and standardization, national level efforts and activities were emphasized. Selection and
standardization of only one national language in a multilingual setting was believed to be a safer

means of establishing a state than to promote more languages in different social settings.

According to Garvin (1993:40), development of the structural property of the standard language,
expanding its functions and generating favorable attitudes are taken to be the main aspects of
language standardization in the general national endeavors. The functional view asserts that
through standardization, the language is placed to serve in many domains and its structure is
changed by receiving new linguistic forms which enable it to carry out new roles. Eventually,
change in the language’s structure and its function trigger various kinds of new attitudes towards
the language and its dialects. Holmes (2013:107) also points out that developing a code or a
variety for official use "involves issues relating to the form of the variety, the functions it serves,
and the attitudes that people hold towards it." This means that language standardization has got
to build a form of a language which structures and functions are expanded into different settings.
These structural and functional expansions are the major factors to establish attitudes towards the

language.

The functional approach of language standardization illustrates that uniformity of use inferred in
language standardization is not the only criterion of a standard language. The most important
aspect of standardization is empowering the structure of the language and building its capacity to
serve as a channel of “complex kinds of communication” i.e. higher education, media, science
and technology, etc (Garvin, 1993:37). Education, media, and science and technology always
change and improve their state. As human civilization changes in the contemporary world, these

settings renovate to adapt to the changing needs of societies in the modern world. The argument
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on the approach is that only a language that is endowed with the necessary resources can manage

to survive in these modern fields.

Administrative communication, education, media, science and technology indeed require the
presence of a standard variety. A standard form enables a speech community to experience the
benefits of modernization through its own language than through another standard language.
Garvin (1993:39) confirms that extending one’s own language to various social and cultural
domains is only attained through having a standard form. Elkartea (2010:16) also puts, in the
contexts where more than one language exist, “....if a language is unable to progress up the
staircase [of language functions], this means that it is in a minority situation since there is
another language that takes up the space it ought to be occupying.” What follows is that if a
language is chosen to perform in the upper social domains, it necessarily needs to go under a
process of standardization. Unless local languages are equipped with the required resources,

those levels of function will remain preserved for languages with standard forms.

It is also important to note that social attitude is a decisive factor in the implementation of a
language in various contexts. By expanding the role of a language into different domains like
media, education, or other public places, it could be possible to build positive social attitude
towards using and learning the language. Placing the language on the higher levels of
communication implies granting it a higher status. When the status of the language is changed,
social attitude towards it will also improve. Change in the status and social attitude towards a
language may accelerate acceptance of the language in various fields like in mother tongue

education (Kamwangamalu, 1998: 201).

Most of the language standardization practices of Africa were held with the ideology of
functional expansion of the respective languages. The officials and experts focused mainly on
using the languages as channels of education, media information and technology. For example,
Ouane (1991: 4) points out that the key issue which insisted on language standardization in Mali
was the intention to capacitate the orthography of the language to ensure adequate information in
written communication and education. However, there still remains a question on the structural

development of the languages and the production of social attitudes towards them. The languages
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are yet to go more development process to play significant roles in the economy of the respective

countries or elsewhere.

2.6.3. Language in Ecology Approach

Though the functionalist framework includes valuable concepts regarding the development of a
language structure, its function and attitudes towards the language, it does not take social

language practices as accounts of language standardization process.

The language in ecology approach, on the other hand, maintains that languages should not be
standardized in haste just for the sake of expanding their national functions and for solving
communication problems in multilingual nations. Though using a local language in wider social
domains and standardization are essential, languages also exist in ecology and language
standardization should consider that ecology. Hornberger (2002:35), one of the known language
ecologist, suggests that language planning should not separate the language from its ecology
(environment). That is to say languages are planned and standardized based on the social context
they exist. When a language is selected for national development, in addition to the function it
plays, its relationship to other languages and to the society should be dealt with. That means the
language ecology should be taken as a resource to social development. Liddicoat and Baldauf
(2008: 9) also emphasize that languages function in a limited context:

Language is something with which individuals and communities engage daily in
ways which are not relevant to national level objectives and processes. Each
language exists in its own local language ecology and it is in relation to these
ecologies that at least some language planning activity must be carried out to
resolve local problems and address local needs.

Haugen (1972:57) puts language ecology to be a field which examines “interactions between any
given languages and its environment.” It is everything about the society that uses it as a means of
communication. It can be said that the focus of the ecological approach is on the speakers and
their relationship to the language, their needs and experiences. In language standardization
process, one is expected to find out what a society does with its language and what meaning a
language holds to the society. The task is believed to achieve its goal when it closely works with

different groups of the speech community (Schiffman, 1996: 4).
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Sociolinguistic studies that scrutinize micro language planning practices situated at particular
settings are thought to be contributions to the language in ecology approach. Haugen (1972:58)
points out that psycholinguistics, ethno linguistics, sociolinguistics studies are all ecological
considerations of a language. Baldauf (2006:153) also mentions that in language planning, such
an ecological approach has been first used in the study of the planning of the French language in
Quebec, Canada. In addition, recent studies compiled in Liddicoat and Baldauf (2008) examine

language planning activities on local contexts of different countries.

In order to frame successful language standardization, sociolinguistics should take a balanced
and multidisciplinary approach. Language standardization activities can benefit from both
functional and ecological assumptions. Significant factors one needs to consider in language

standardization endeavors are portrayed in the following diagram.

Identify the ecology
of the language

/ N\

Value dialects,
Expand the language practices,
function of the ol
language attitudes as
resources

\ /

Allow participation
of all resources

Diagram 1: A language standardization diagram adapted from language ecology and
language function approaches (Garvin, 1993:40 ; Hornberger, 2002:35)
The first pressing need for language standardization to consider is to expand the role of local
languages into domains like media, education, science and technology and liberate citizens from
language related challenges. Language forms and the related status should be developed to fulfill

the needs of modern communication in these settings, and the standardization activities should
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trigger positive social attitude towards the language being standardized. However, from many
experiences, we can learn that language standardization driven by only assuming language
diversity as a national problem is imperfect. So, multilingualism should be taken as resource and
all social properties involved in the language ecology should be valued and given the opportunity
to participate in the process. The concerned society should participate from the initial stage of
standardization tasks to its implementation. Views of different dialect speakers and
standardization agents should be welcomed and entertained in the process. Through such and
more other efforts, it is possible to preserve the ecology of the language in concern in the

standardization process.

2.7. Frame of Reference for Language Standardization Studies

Language standardization as an applied field of inquiry draws on concepts and methodological
concerns from sociolinguistics schools of thought (Coulmas, 1998:11). More specifically, the
field, as a major component of language planning, depends on macro-sociolinguistics
assumptions and implements the concepts in macro or micro language standardization settings.
As Coulmas (1998:1) puts it, (macro) sociolinguistics, "studies what societies do with their
languages, that is, attitudes and attachments that account for the functional distribution of
speech forms in society, language shift, maintenance, and replacement, the delimitation and
interaction of speech communities."” As can be seen from the quote, macro aspect of
sociolinguistics is concerned about social elements of a language such as language use,

language attitude, preservation, etc.

Macro sociolinguistics considers a language to function in a social context, and so language
planning does aim to allocate the functions that a language plays in society. In its operation,
language planning investigates the social foundations a linguistic habitus is based on and
maintained, and the social values indexed in the language usages (Bourdieu, 1991:37). It
examines broad or macro language situations achieved at national level or micro (individual)
language cases (Kaplan and Baldauf, 1997: 57). Language planning at micro level, as Baldauf
(2006:155) describes it, refers to:

... cases where businesses, institutions, groups or individuals hold agency and
create what can be recognized as a language policy and plan to utilize and
develop their language resources; one that is not directly the result of some larger
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macro policy, but is a response to their own needs, their own ‘language
problems’, their own requirement for language management.

Language planning agencies which develop local language policies to fulfil local needs are also
engaged in the required language standardization activities. So, language studies can treat such
micro level standardization efforts. Based on this understanding, the present study takes

account of a micro level language standardization practice in a multilingual setting.

The linguistic data to a macro or micro language standardization study mainly come from a
social construct which scholars of the field call a social domain. The significant role a social
domain plays to gather data on language use and attitude has been indicated in Labov’s (1970:
30), cited in Wardhaugh (2006: 16), definition of the sociology of language:

It deals with large scale social factors, and their mutual interaction with
languages and dialects. There are many open questions, and many practical
problems associated with the decay and assimilation of minority languages, the
development of stable bilingualism, the standardization of languages and the
planning of language development in newly emerging nations. The linguistic
input for such studies is primarily that a given person or group uses language X
in a social context or domain Y.

In the above quote, language standardization is referred to as a social phenomenon that interfaces
with the language, its dialects and speakers. In order to collect the required information about
these related concepts, a social domain where a language or a dialect is used is very important.
Frequency occurrence of a language or a language variety in the domains studied is a basic
element of language standardization investigation. On this scale, the question of investigation
becomes “what language (variety of a language) is spoken (written) where and with what
frequency (McConnel, 1998: 240)?” Determining frequency of different language forms in a

particular setting helps to uncover the route language standardization is taking.

Studies that treat macro level language standardization use Haugen’s (1966:931) frame of
language standardization as a baseline. The model offers a descriptive approach which views
language standardization as a process. According to this frame of planning, a hitherto unwritten
language gets a standard form through a four-step process namely “norm selection,
codification, implementation and elaboration.” A deliberate language planning endeavors
always begin from selection of a language or a dialect that plays national or local social roles.

The form or the language is then codified in dictionaries and grammar books, implemented into
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different social domains, and empowered by different new lexical and grammatical features to

cope up with new social needs.

On the other hand, McConnel (2005:24), cited in Baldauf (2006:159), has adapted a modified
micro planning model from the macro language planning model. The model includes policy of
norm selection, codification, elaboration and implementation stages. While policy refers to the
norm selection policy (Kaplan and Baldauf, 1997: 30), all the other elements descend from the

descriptive model of language standardization.

Other scholars also believe that language planning analysis should involve various activities
that discover community language practices. With regard to this, Spolsky (2004: 5) puts that in

analyzing the language practice and policy of a community:

a useful first step is to distinguish between the three components of the language
policy of a speech community: its language practices--the habitual pattern of
selecting among the varieties that make up its linguistic repertoire; its language
beliefs or ideology -- the beliefs about language and language use; and any
specific efforts to modify or influence that practice by any kind of language
intervention, planning or management.

What is noticed from the above is that a community of speech owns its own means of language
rules and regulations that govern every day communication behavior. So, language planning

decisions should be based on and informed by these community practices.

Though the descriptive framework has actually been designed to study large scale language
planning activities, Baldauf (2006:148) believes that large scale language planning frameworks
can inform micro level case studies. That means the framework can be used to study small
scale language standardization efforts. Micro level studies differ from the macro level studies
mainly because they apply the framework on a particular language's ecology (Baldauf, 2006:
152). As it is mentioned earlier (section 2.4.2), language in ecology approach emphasizes on

the development of a particular language in relation to its society.

2.7.1. The Descriptive Model of Language Standardization

In his celebrated article entitled “Dialect, Language, Nation”, Haugen (1966:933) frames four
processes of language development whereby a vernacular is promoted to be a standard:
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The four aspects of language development that we have now isolated as crucial
features in taking the step from "dialect” to "language,” from vernacular to
standard, are as follows: (1) selection of norm, (2) codification of form, (3)
elaboration of function, and (4) acceptance by the community. The first two refer
primarily to the form, the last two to the function of language. The first and the
last are concerned with society, the second and third with language.

As can be seen from the quotation, the first step language development embarks on is
identification of a language or speech varieties among the prevailing options. The phonological,
morphological, lexical and different grammatical features of the selected norm are, then,
developed and codified in different written and spoken documents so the standard can carry out
new communicative needs. The next plan in a deliberate language standardization process is to
execute the selected norm into different social domains. The language form which is codified in
an optimal uniformity is applied in different settings, and acceptance becomes crucial at this
step of the process. The form can peacefully carry out the roles ascribed to it only if the speech

community accepts it as the standard form of their language and wills to use it.

The language development procedures pioneered by Haugen (1966) are used in many language
standardization studies as in research collections compiled in Deumert and Vandenbussche
(2003) and in Coupland and Kiristiansen (2011). The thematic areas are also reiterated in many
sociolinguistics books. Hudson (1996:33), Wardhaugh (2006: 34) and Holmes (2013:107) are
some of the scholars who have explained the concepts in their publications. For instance,
Holmes (2013:107) cites Haugen (1966) and repeats selection, codification, elaboration and
securing its acceptance to be the interrelated processes by which languages are planned to take

national roles.

According to Haugen (1966: 933) and Holmes (2013:108), the four planning procedures have
got two focus areas. They mention that the first and the last activities, norm selection and
acceptance, are social concerns of language planning or standardization, and the second and the
third, codification and elaboration, emphasize on the language or on the development of its
linguistic features. Social criteria mainly account for the selection of a language or form, but

language standardization is also linguistics as it bears change in the linguistic aspects of the
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language. The social and linguistic dimensions of language standardization in relation to the

form and function of a language are displayed in the following table.

Form function or attitude

Social selection Acceptance

Linguistic | codification | Elaboration

Table 2: Dimensions of language planning/ standardization adapted from Holmes
(2013:107)

As can be seen from Table 2, the form of language standardization determined by social aspects
of a language is norm selection. Similarly, acceptance is also another function of language

standardization or the attitude it serves that is again influenced by social factors.

Norm selection is social in its nature as norms are selected based on social criteria. Social rather
than linguistic base makes a variety fit for standardization than the rest of the varieties a
language holds. Regarding this, Milroy (2007:133) gives an example from English:

For example, although the expressions you were and you was are both used in
English, only one of them is considered to be the standard form. To fulfill the
requirements of standardization alone it would not matter which of these variants
were the one accepted: standardization merely requires that one, and only one, of
them should be accepted. In practice, however, the choice of one over the other
Is affected by factors outside the standardization process itself, and these factors,
taken together, are what constitute the standard ideology.

Various ways of saying things are complete enough for respective speakers to express their
feelings. As long as they serve social needs, all of them can equally be legitimate to be selected
as the “only one” standard norm. However, as illustrated in the quote, selection of a standard
form is mainly based on non-linguistic parameters. Not only norm selection, but norm
acceptance is also social for the selected norm needs acceptance by social groups who speak
different forms. Social agreement on what constitutes a standard variety of a language is very
essential to successfully standardize a language. The decision to accept or reject a norm is based

on social judgments about the norm’s influence on the society’s life as individuals and as a

group.
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Both norm selection and acceptance are essential aspects of standardization that they affect the
success of the whole process. Haugen (1966:932) takes these activities to influence the other two
phases of standardization, “Neither codification nor elaboration is likely to proceed very far
unless the community can agree on the selection of some kind of a model from which the norm

can be derived.”

It is also accepted as true that norm selection and acceptance are affected by the will of political

powers. Political decisions overwhelm norm selection practices. Though individuals and social
groups also leave their legacy on standard norms, in many situations political authorities are the
major actors of norm selection. In relation to the role of politicians, Holmes (2013:107)
illustrates:

Selecting the code to be developed is often an entirely political decision, though
linguists may point out the different linguistic problems presented by selecting
one variety rather than another. Acceptance by the people will generally require
endorsement by politicians and socially prestigious groups. So selection and
acceptance are steps which involve social and political factors.

The quote shows that the role of politicians and public figures is also a significant factor to
approve a variety as an acceptable standard. That could also mean social efforts of language
standardization deserve different kinds of support from powerful bodies like public figures and
governments. It can be generalized that norm selection and acceptance are events where political
and social endeavors come together and create a successful standardization. Hence, this research
intends to combine the political and social aspects of language standardization and to see how
these two arenas interplay. It considers norm selection and acceptance as its centerpieces. In the
coming subsections, the activities involved in norm selection and acceptance phases of language

standardization are explored.

2.7.1.1. Norm Selection

Norm selection, in language standardization, specifies an activity of choosing standard, mainly
written, norms among the prevalent linguistic options or dialects for language development
(Deumert and Vandenbussche, 2003:4; Wolf 2000:334). In Holme’s (2013:107) exact words,
selection is ""choosing a variety or code to be developed.” Norm selection is to pass decision on

the phonological, morphological, lexical and other grammatical features of a language to be used
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as standard forms. The selected norm serves as a basis for standardization and is taken as a
standard dialect of the given language. In relation to this, Ferguson (2006:24) mentions,
“Selection here refers to the choice of one or more dialects to serve as the basis of the standard.”
This refers to the fact that the linguistic forms selected to be used as standard norms may come
from more than one dialect. They serve as bases since through time the language receives many

new words to express new concepts.

Norm selection highly depends on the sociolinguistic composition of a country or a society
involved. Everyone can speculate that there will not be any major challenge to select a standard
norm for a language composed of close or homogenous varieties. As long as there is a common
sense among the society about dialect intelligibility and related social values of it, choosing one
of the dialects for language standardization may not create any or much social problems. The
speech community can easily get organized under one standard dialect. This kind of
sociolinguistic composition is, however, very rare in the world (Haugen, 1966:932). It is hard to

find a group of society whose language is the same across social and geographical boundaries.

There is an intense social and linguistic challenge to standardize a linguistically diverse
language. Haugen (1966:932) calls norm selection decisions in a multilingual, or a multidialectal
situation, a necessary but “embarrassing decisions”. In a situation where dialects of a language
are socially and linguistically far from each other, selection of one dialect instead of the other
may not be rewarding. It creates social discomforts since, as Haugen (1966: 932) expresses, “To
choose any one vernacular as a norm means to favor the group of people speaking that variety. It
gives them prestige as norm-bearers and a head start in the race for power and position.” This
shows that norm selection is not only linguistically based but it also involves social implications.
The potential of the practice to bestow prestige and power to the group whose speech forms are
chosen, and to deprive privileges to the others might be unbearable to the concerned society.
Then, norm selection in this kind of sociolinguistic structure appears very challenging and

requires systematic approaches.

Haugen (1966:933) recommends that if a neutral dialect that may appease public grievances is

not found, a new standard can be established using three ways:
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For related dialects one can apply principles of linguistic reconstruction to make
a hypothetical mother tongue for them all. Or one can be guided by some actual
or supposed mother tongue, which exists in older, traditional writings. Or one
can combine those forms that have the widest usage, in the hope that they will
most easily win general acceptance.

The first technique is a formation or construction of an ideal standard, which does not have
mother tongue speakers. In this kind of norm selection, the standard is formed from features of
the prevailing dialects of the language. The resource dialects, as stated in the quote, should be
related both linguistically and socially. The second norm selection technique was used in
standard Hebrew which is developed from the language of religious texts. In many other
instances, numbers of speakers, their political, economical and social status have been the major

reasons to select standard norms.

Norm selection is mono-centric or polycentric. Norm selection experience of a standard language
is referred to be monocentric when norms of a single social or geographical dialect is taken as
standard. In a classical publication, Bloomfield (1959: 290) describes the tradition in the
emergence of standard languages as, “The standard language may be the dialect of the capital in
conservative form, as in France, England, and Russia (Moscow), or a mixed dialect as in ancient
Greece, where the Koine was composed of Athenian and lonic (Asiatic Greek) elements.”
Standard languages like French, English and Russian are based on varieties spoken in central
cities of Paris, London and Moscow. These cities were major places of trade and political
movements and speech forms of societies active and powerful in these social events were

selected as norm of standard usages.

However, some researchers do not believe that most standard languages, including the popular
ones, are formed from a single dialect. For instance, Deumert and Vandenbussche (2003: 4)
argue that a few standard languages of the world have developed a monocentric background.
They point out that most of them, including German, English and Dutch, are composed of
elements of different dialects and gradually maintained a prestigious form that seems
homogeneous for external observers. In another account, Deumert (2004:2) reemphasizes the

argument:

. standard languages which are based on a single dialectal source ( mono-
centric selection) are rare, and most standard languages histories have been
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shaped by dialect leveling and koinezation. The majority of standard languages
are thus composite varieties characterized by multiple selections.

It is stated that standard languages whose norm selection practice justifies monocentric approach

are rare. Rather many languages have blended standard features from different dialects.

Basically, if norm selection follows a mono-centric approach, there is less chance for the activity
to be neutral. That is to say all dialects of a given language do not have equal chance to be taken
as the only standard forms. Some dialects are given better opportunities of selection for various
social reasons. In other words, monocentric approach operates in socially biased criteria. The
dialect of a social group that holds the upper hand in population size, political participation,
educational experience, and economical power etc, is often preferred as a standard form of a
given language. Holmes (2013: 79) revises the social events that permitted for the establishment

of English standards as:

What we refer to as a standard language is always a particular dialect which has
gained its special position as a result of social, economic and political influences.
A standard dialect has no particular linguistic merits, whether in vocabulary,
grammar or pronunciation. It is simply the dialect of those who are politically
powerful and socially prestigious. Once it begins to serve as a norm or standard
for a wider group, however, it is likely to develop the wider vocabulary needed
to express the new functions it is required to serve.

A standard language continues to maintain the power of its speakers in several social settings but
is a barrier to other dialect speakers to participate in their environment (Wolf, 2000: 334). By
doing so, a mono-centric approach creates social and linguistic inequality within a speech

community.

Further, the selected standard becomes the first choice of speakers to discuss high level concepts.
It becomes the major vehicle of scientific, technological, literacy and political communications.
In relation to this, Holmes (2013:5) describes a situation that in a village of Norway called
Hemnesberget, speakers switch between the local dialect and the standard language. They used
the standard language to discuss educational concepts in schools and universities, to sing or
preach in Churches, to attend sermons and to talk with external visitors. They also used the local

dialect for local purposes like to talk to friends, family, neighbors and shopkeepers in the village.
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In order to overcome the challenges of norm selection, a polycentric approach is developed. In
this approach, standard norms of a language are selected from features of different dialects. A
polycentric approach was implemented in the development process of languages like Modern
Greek. In relation to Standard Modern Greek, Mackridge (1985:2-4) says that though the Koine
was mainly based on the “Attic dialect of Athens”, it took features from other dialects of ancient
Greek through dialect contact and individual writings. Standard language developments with a
polycentric approach indicate that though features of several dialects are permitted into the
standard norm there is always one dialect that the standard is mainly based on. In situations
where the dialects of a language do not hold any social or historical differences, one of the
widely spoken dialects can be chosen as a major source of linguistic data, but significant features
of other dialects are included in the standardization process. Apparently, if one talks of dialects
of a language, that means there are variations at phonological, morphological and lexical levels.
Speakers want to see these variations to be included in their standard language and to develop a
sense of ownership. On the other hand, when dialects of a language are linguistically or
historically far from each other, norm selection can take an approach which is called norm

harmonization.

2.7.1.1.1. Harmonization

Norm harmonization is one way of language standardization types which merges up mutually
intelligible dialects to construct a standard form (Wolf, 2000). Msimang (1998:166) takes
harmonization to be a “dialect democracy approach” which selects linguistic features from all

existing dialects of a language to establish a unified standard.

Harmonization can be strong or weak (Lauwren, 1996:3, cited in Bekale, 2012:286). In the
stronger version of norm harmonization, orthography or writing rules, phonology, morphology,
lexicon and grammar of different dialects of a language are clustered to form one standard
language. This kind of harmonization may not be a problem in language standardization if
dialects are mutually intelligible and where a speech community shares all linguistic, cultural and

historical backgrounds.

Strong harmonization risks if dialects of a language are historically and culturally exclusive.

Where there are historical and cultural bondage between speech groups, the weaker version of

51



harmonization is applied. In a softer harmonization, only the orthography and technical words of
the standard language are harmonized to sustain the social and historical bondage of the society.
Complete merging of the dialects at all levels of linguistic elements is seen impossible since it

may bear further social discomforts.

Language attitude has been considered to be a major factor for language harmonization.
Structurally similar varieties in the eyes of linguists and standardizers might be considered
dissimilar from the speakers' points of views. For example, Orman (2008) illustrates that the
attempt of researchers and sociolinguists to harmonize the Nguni and the Sotho language clusters
of South Africa failed due to attitude reasons. Speakers of each variety take their respective
speech forms to be historically independent languages from the other. So, the government’s
endeavor to have a smaller number of written standards at national level for education and other

social functions is not yet realized.

2.7.1.2. Acceptance

According to Holmes (2013: 107), acceptance is the other social dimension of language
standardization. It is the degree of recognition a standard norm receives from a speech
community. It is a social approval of a standard variety of a respective language. Acceptance can
also refer to a society’s intention to take in a language to be a standard language. Social
recognition of a standard language is achieved through different efforts. It is determined by the
roles different concerned bodies, like administrations, play. In line with this, Ferguson (2006:25)
says , “— acceptance — can reasonably be placed in the category of status planning in that it
involves conscious dissemination of the standard and orchestrated efforts to persuade the
community to accept the norm.” The point is that acceptance of a standard norm requires several
persuasive activities from language standardizers especially politicians. Wolf (2000: 337) takes
ensuring language implementation or acceptance to be the major responsibility of politicians,
“...once the standard is established, usually by the cooperation of (socio)linguists, educators,
poets and leaders of the speech community, it is for policy makers to provide for putting

decisions into practice.”

Deumert and Vandenbussche (2003:7) also backup that, “The sociopolitical realization of the

decisions made at the stage of selection and codification referred to as implementation that is the
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gradual diffusion and acceptance of the newly created norm across speakers as well as across
functions.” It is true that both the society and political leaders work hand in hand to expand the
function of a language across different sectors. Governments decide areas where a standard
language should be implemented, and a society is supposed to endorse those decisions and take
actions. Leaders are also in charge of allocating financial and material support to produce
documents in the standard language, and empower talented individuals' to create and innovate in
the language. Publications of textbooks, different dictionaries and other educational supporting

materials can be taken as government efforts to fix a standard and spread it among users.

Ferguson (2006:25-26) citing Romaine (2002:19) also takes prestige, access (diffusion) and
common ideological basis of standardization to be important factors of language acceptance. It
means that it is relatively easy for a standard norm to gain acceptance if it develops prestige, it is
easily accessible and whether it is established on somewhat common national or social ideology.
Some researchers even propose prestige planning as a strategic solution to change social attitude
towards indigenous languages of many African countries. Prestige planning is believed to make
respective speakers to establish language pride. Access to a language is also another factor that
contributes to acceptance. Speakers’ access of the standard language in different social domains
may create positive attitude towards their own language and makes them familiar with it.
Familiarity with one's own language in turn makes one to be optimist to accept its importance in
one's life. Further, if standardization is based on a common social interest, there is high
possibility for the standard language to be endorsed by the whole social group. At last, Ferguson
(2006:6) mentions the impact of encouraging the speech community with various techniques that
promote the language for different social domains. The standard has more possibility of

acceptance if it manages to be a means of better opportunities, like job, promotion, mobility.

Other factors that play a great role on norm acceptance include social attitude (Holmes, 2013:
107). Attitude of language users towards the selected norm is a great factor for its acceptance. A
speech community that thinks the selected standard to be a threat to spoken varieties is less likely
to accept it. There is often a hostile situation where part of a speech community considers the

standard variety as a mechanism of group disenfranchisement and discrimination.
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A society may develop negative attitude towards a standard variety for various reasons. Speakers
do not often recognize a variety which is significantly different from what they practice in their
everyday life. Ferguson (2006:25) illustrates, “... a quite general is the reluctance speakers may
experience in accepting a standard based on a dialect quite different from their own, and one that
they feel does not, therefore, adequately acknowledge their particular identity.” This proves that
linguistic distance between the standard norm and other dialects of a given language affects its
level of acceptance. The standard is expected to demonstrate representation of different dialects
should their speakers accept it. If not, public resistance to implement the standard variety in
different social settings may rise gradually “simply because it comes to be perceived as remote
from every day life, as an unwelcome artifice and as an impediment to education (Ferguson,
2006:25)”

Other factors that account for language acceptance also include time related issues. It is believed
that language standardization requires enough time to establish itself in a society. One can not
rush to implement a standard language into different social sectors without giving a reasonable
time for the standard to establish conducive environments. In this regard, Ferguson (2006:26)
comments that, if standardization is more rapid and the standard “has less time to accrue prestige
to itself, where it is seen as an artificial construction imposed from above, where regional
identities remain strong, or where material incentives and ideological motives are relatively
weaker, acceptance will be correspondingly more difficult.” In other words, investing time is
crucial in order to convince social groups who hold distinct social meanings about their varieties.
Through time a society may believe on the importance of having a common standard and that

standard should emerge gradually.

All in all, one can take a position that attitude is a major component of norm acceptance.
Favorable attitude towards a standard variety is obtained if the process takes public needs and
every day life practices into account. Language standardization that involves high public
participation is believed to result in positive language attitudes from the society (Reyneland,
2013:58).

54



2.8. Regional and Social Dialects in Language Standardization

It has been widely known that the distinction between a language and a dialect has remained
blurred. Both terms are interpreted differently from society to society. Even language scholars
themselves incline to use the words dialect and language interchangeably to refer to the same
concept (Wardhaugh, 2006: 28). The trend to blend the terms, Haugen (1966:922) believes,
resulted from the use of the word "language” to refer to Ancient and Modern Greek. Ancient
Greek was a collection of various dialects which were derived from a single root but had their
own independent literary history. Greek was a collective name of a group of distinct but related
written norms or "dialects". Later on, in the modern times, the word Greek is also used to refer to
the Koine that emerged from the merging of all the ancient independent "dialects” into one

standard form.

There is a belief that the word dialect cannot be used to refer to a linguistic entity unless there are
other dialects related to it. For example, Haugen (1966: 23) considers "Language as the super
ordinate term can be used without reference to dialects, but "dialect” is meaningless unless it is
implied that there are other dialects and a language to which they can be said to belong.” It is
evident from the example that a language can stand on its own right as an independent form. A
language is accepted to be an umbrella of dialects that share different linguistic features. This
assumption is held in Wardhaugh (2006: 32) who, after comparing the relationship and
intelligibility of some close languages like Dutch and German, Danish, Norwegian and Swedish,
Cantonese and Mandarin dialects of Chinese, offers his general impression of a language saying ,
“a language then would be some unitary system of linguistic communication which subsumes a
number of mutually intelligible varieties. It would therefore be bigger than a single dialect or a
single variety.” This refers to the idea that varieties that exhibit a complementary system of
linguistic features form a language. The concept language is used to indicate an entity that

constitutes the whole variations in it.

The concepts language and dialect also imply social positions of varieties. Oxford English
Dictionary (1993), cited in Locher and Strassler (2008:3), defines dialect to be “one of the
subordinate forms or varieties of a language arising from local peculiarities of vocabulary,
pronunciation and idiom ... a variety of speech differing from the standard or ‘literary’

language.” Dialects are considered to be subordinate in the prestige and functions they hold as
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compared to a language which is seen to be a standard or written form. This low position is
ascribed to them due to the internal variations they exhibit from one another. They are defined by
Chambers and Trudgill (1980: 3& 5) as, “Dialect refers to varieties which are grammatically
(and perhaps lexically) as well as phonologically different from other varieties.” The word

dialect means any of the single entities that compose a language.

The positions attached to variations of a dialect are problems because they carry those meanings
to their speakers. This reality is revealed by Wardhaugh (2006: 28) who criticizes, “a non-
standard or even substandard ... and can connote various degrees of inferiority, with that
connotation of inferiority carried over to those who speak a dialect.” This reality cannot be
denied to some extent since to speak a language is to expose identity through the language used.

So, the remarks used to identify dialectal variations are also used to identify their speakers.

In many language communities, a language is used with variations. Variations are formed based
on the regions the language is spoken (regional dialectology), or it is established by social
qualities the speakers have (social dialectology). These two phenomena, region and social class,
are significant factors for phonological, lexical, morphological, or grammatical variations
attested in a language (Wardhaugh, 2006: 44; Meyerhoff 2006:11).

In relation to regional dialects, Chambers and Trudgill (1980: 6) discuss, “If we travel from
village to village, in a particular direction, we notice linguistic differences which distinguish one
village from another. Sometimes, these differences will be larger, sometimes smaller, but they
will be cumulative. ” This asserts the fact that linguistic differences are obvious in the speech of
people who dwell in various provinces of a language zone. The variations might be socially
significant regardless of their magnitude. The magnitude of variation may become valuable when
it comes to communication. If it is smaller, mutual intelligibility of dialect speakers will be
higher. On the other hand, there is low mutual intelligibility among speakers if the linguistic gap

between dialects is high.

Mutual intelligibility of dialects depends on the spatial distance among their speakers. That
means language intelligibility is high among geographically close speakers, but it is weak in
areas remote from each other. Chambers and Trudgill (1980: 6) illustrate the influence of

geographical distance on intelligibility level of dialect speakers as follows:
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The further we get from our starting point, the larger the differences will
become. The effect of this may therefore be, if the distance involved is large
enough, that (if we arrange villages along our route in geographical order) while
speakers from village A understand people from village B very well and those
from village F quite well, they may understand M speech only with considerable
difficulty, and that of village Z not at all. Villagers from M, on the other hand,
will probably understand village F speech quite well, and villagers from A and Z
only with difficulty. In other words, dialects on the outer edges of the
geographical area may not be mutually intelligible, but they will be linked by a
chain of mutual intelligibility.

In this explanation, the distance among the letters represents the space gap between speakers and
the relative chance to understand each other's speech. There is a high degree of mutual
intelligibility between dialects spoken in adjacent areas than those found in places far from each

other.

Both regional and social dialects are chosen for language development in different situations.
Social classes like economy, education, political position, and demography of speakers influence
language standardization. In most cases, dialects of speakers who have significant or high
participation in those sectors have great chance to be taken as standard norms. In the same way,
dialects spoken in a particular geographical location might be the interests of language

standardization.

2.9. Some Instances of Language Standardization

Language standardization has been initiated because of several national or social reasons. The
independence of one state from the other, decolonization and national identity development are
among the prominent factors that accelerated the standardization of many languages in the world
today. From the international context, Norway's experience is worth noting here. After its
independence from the Danish administration in 1814, Norway was looking for a language that
binds Norwegians as a nation. In that aspiration, two written standards were developed, by two
individuals who had different ideologies. According to Jahr (2003: 332), Knud Knudson
developed one of the written standards, Bokmal, from the educated or upper class Norwegians
speech variety. By then, the upper classes or educated Norwegians spoke Danish in Norwegian

pronunciation. Jahr (2003: 332) describes the linguistic situation of Norway as:
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The variety of spoken Dano-Norwegian which developed during the eighteenth
century, and which was used by officials and the upper-middle classes, was an
interesting result of language contact. Colloquial Norwegian and written Danish
were mixed, yielding a new linguistic variety (cf. Jahr 1994: 36f).

The proponent of this variety argued that the language situation of the country should not be
changed rapidly. Instead, modifications should be introduced gradually by adapting the already

existing language practice into the new national roles.

On the other hand, Standard Nynorsk (New Norwegian) was formed from features of Norwegian
rural dialects. Jahr (2003: 333) illustrates the ideology of the linguist who pioneered this standard
form as follows, "Aasen’s idea was to create a completely new literary standard on the basis of
these popular rural dialects. He argued that, in spite of their diversity, they had certain
fundamental structural traits in common that distinguished them from Danish and Swedish as
being clearly Norwegian." By taking the standard language from rural dialects and leaving the
urban dialect that “represented Danish more than Norwegian, and was as such totally unsuitable
as a national linguistic symbol”, Aasen wanted the standard to realize unity of the citizens.
Though both Nynorsk and Bokmal were formed following a different ideology of
standardization, they succeeded to be the official written languages of Norway since then and

contributed to maintain the country's independence.

In Africa, the standardization of most of the languages was, at first, associated mainly with the
works of missionaries and colonizers. Missionaries tried to standardize the languages for the
purpose of translating the Bible into African languages and for developing teaching materials for
primary education (Wolf, 2000: 333). After the down fall of colonization, some nations were
engaged in norm selection and standardization task to replace colonial languages with national
languages. Tanzania can be raised as an instance. Holmes (2013:108) describes that after its
independence from colonization in 1961, Tanzania chose Swabhili to be the national language of
the country though there were many other indigenous spoken languages. Swahili was chosen to
be the national language for various reasons. On the one hand, it was used as a lingua franca by
many Tanzanians and was used as a language tool for the movement towards freedom from
colonial ruling. In addition, Swahili descends from Bantu language family and as a result it held
very much similarity to most of the indigenous languages of the country. Lack of a link between
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Swabhili and any of the local community and its structural similarity to the country’s languages

granted Swahili acceptance by the speakers.

Some authors hold a beliefe that the Standard Swahili of Tanzania was taken from ‘Unguja’
dialect (Wolf, 2000:335). These speech communities were not politically, economically and
socially powerful. It is believed that the social status of the dialect helped the language to spread
all over the country and to mark national identity. Since the speech community of the dialect was
not politically, economically or socially dominant, speakers of other varieties did not consider

the standard as a threat to their dialect features and an imposed form of powerful groups.

Unlike Standard Swahili of Tanzania, standard Hausa of Nigeria was formed from Kano dialect
(Wolf, 2000: 335). The Kano variety was spoken by a politically and socially dominant
community. And as a result, non native speakers of Hausa took the standard language as a threat
to their regional linguistic and cultural identity. The facts in Swahili and Hausa indicate that the
status of the speakers of a dialect preferred to base a standard language highly affects social

attitudes towards it.

The other interesting standardization practice comes from South Africa. The idea of having a
unified written standard to the mutually intelligible standard languages, the Nguni groups
(isiZulu, isiXhosa, isiNdebele and SiSwati) and Sotho sets (Sepedi, Setswana and Sesotho) has
been proposed and advocated by many researchers (Wolf, 2000: 301). But the proposal was
declined by politicians, the society and some scholars as well. However, Orman (2008:157)
thinks that the proposal would have reduced the number of official languages that work in South
Africa and ease management, promote national integration and result in effective and efficient

written communication among the societies.

Standardization effors are also evident in Ethiopia in languages like Amharic, Oromo, Harari,
Sidama, etc. For example, Mekonnen (2002:33) informs us that Standard Oromo used in
education and media texts is taken from a mixture of different Oromo dialects such as Mecha,
Tulema, Guji, Borena and others. Similarly, The Harari Language Academy is set up to

standardize the language in different domains mainly in education (Moges, 2010:148).

To sum up, the issue of language standardization does not appear to be simple to comprehend

since it is surrounded by complex sociohistorical processes. This being the fact, the present
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chapter tried to lay the possible literature grounds for the dissertation. It tried to discuss the basic
concepts that would help us to interprete the standardization experiences in the Gamo language.
The chapter first located language standardization as a major component of the broader concept
language planning, and then provided a definition with the concept of language standardization.
Main assumptions of the concept are explained and frameworks that would help to shape the
research are identified. In the end, standardization experiences of different countries are

revisited.
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Chapter Three
Research Methodology

3.0. Introduction

It is widely noted that a carefully designed sound methodology is desirable in a research which
treats the social aspects of a language. The social side of a language is believed to be versatile
that it requires a good system of investigation. Blommaert (2014:10) describes sociolinguistics
as, "A sociolinguistic system is a complex system characterized by internal and external forces of
perpetual change, operating simultaneously and in unpredictable mutual relationships. It is
therefore always dynamic, never finished, never bounded, and never completely and definitively
describable either.” If sociolinguistics is a very complex phenomenon, it is understandable that
sociolinguistic investigation is not a simple task as well. In order to tackle a research in this
complex system of the social notion of a language, “We need an aggregate of methods that
reflect the complexity of the cases we investigate and do not simplify these cases to a one-
dimensional skeleton structure (Blommaert, 2014:14).” Multifaceted approaches and tools are
very significant to understand the whole social system of a language. Meyerhoff (2006:1) also
says, “Sociolinguists use a range of methods to analyze patterns of language in use and attitudes
towards language in use.” In the same way, this research followed a multidimensional research

approach to investigate the social challenges of language standardization in Gamo.

The major aim of this chapter of the dissertation is to state the general approach followed in
gathering and analyzing data. It presents a detailed account of data collection instruments and

sampling frames.

3.1. Research Approach

A research approach involves wide range of methodological considerations. According to
Creswell (2014: 3) research approach includes, "plans and the procedures for research that span
the steps from broad assumptions to detailed methods of data collection, analysis, and
interpretation.” There are three umbrellas to cover all details of a research topic at stake. These

are qualitative, quantitative and mixed method approaches. Though the three approaches cannot
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be exclusively dichotomized, they follow various notions in terms of knowledge claim or how

reality is formed, research design and the methods they employ to collect data.

In its application of methodological concepts, the present study used an integration of both
qualitative and quantitative approach which is termed as a mixed method approach (Creswell,
2014). Mixed method approach, according to Creswell (2014: 4), is based on the assumption
that, "the combination of qualitative and quantitative approaches provides a more complete
understanding of a research problem than either approach alone.” Both qualitative and
quantitative methods provide significant data and means of analysis to understand the problem
being investigated. Dornyei (2007:39) also puts that a mixed method approach is the best way of

understanding complex phenomenon through integration of data at various levels:

It has been suggested by many that we can gain a better understanding of a
complex phenomenon by converging numeric trends from quantitative data and
specific details from qualitative data. Words can be used to add meaning to
numbers and numbers can be used to add precision to words.

This proves that a mixed method is the most preferable approach that helps to see detailed points
of the research and to get accurate information. It enhances validity of data by including different

data types.

The mixed method approach is based on a pragmatic world view of knowledge establishment.
Pragmatism applies "pluralistic approaches to derive knowledge about the problem (Creswell,
2014: 4)." In another publication, Creswell (2003:12) compares the conceptual relationship
between pragmatic epistemological notion and mixed method approach in several points, and a

select of three points worth mentioning here:

e Pragmatism is not committed to any one system of philosophy and reality. This
applies to mixed methods research in that inquirers draw liberally from both
quantitative and qualitative assumptions when they engage in their research.

e Individual researchers have a freedom of choice. They are "free” to choose the
methods, techniques, and procedures of research that best meet their needs and
purposes.

e Pragmatists do not see the world as an absolute unity. In a similar way, mixed
methods researchers look to many approaches to collecting and analyzing data
rather than subscribing to only one way (e.g., quantitative or qualitative).
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The basic ideas in both the pragmatic assumptions of reality and the mixed method research
approach that uncovers the reality can be summed up that the world is understood best through
multidisciplinary theories and methods. No single theory or method is sufficient enough to deal
with complex realities or problems of a society. A research in one of the realities of a language,
language standardization, requires application of the mixed method approaches. This approach
has gained acceptance in sociolinguistic studies. For instance, Blommaert (2014:17) welcomes a
mixed method approach in sociolinguistic studies by saying, "It is to be anticipated that the next
decade will see a flurry of innovation in the field of sociolinguistic method; it will also
undoubtedly see developments in research ethos and strategy, with more attention (and respect)

for interdisciplinarity, “mixed methods” and teamwork. This, I believe, is to be welcomed."

3.2. Research Methods

A number of methods were applied to gather data that would inform the dissertation about the
challenges in the standardization of the Gamo language. Likewise, the data collection was

designed in a manner that makes collection of valuable and sound information possible.

3.2.1. Research Design

The data collection design of a research that applies both quantitative and qualitative approaches
can be of concurrent, sequential or transformative type. The design type found appropriate to this
research was a concurrent data collection design. In a concurrent form of data collection, “the
investigator collects both forms of data at the same time during the study and then integrates the

information in the interpretation of the overall results (Creswell, 2003:16).”

The research is based on data collected in two fieldworks conducted in Arbaminch, the capital
city of Gamo Gofa Zone, and the neighboring districts. The first and the second fieldworks were
conducted in 2013 and in 2015 respectively. In both rounds, the language used to collect data
was Ambharic, except the interviews with two university lecturers whom English was used as a

medium of discussion.
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3.2.1.1. The first round fieldwork

The first fieldwork was held in 2013. The researcher travelled from Addis Ababa to Arbaminch
town. The researcher managed to establish contact with all the relevant local authorities and
sectors like the Gamo Gofa Zone Education Department, the Gamo Gofa Zone Culture and
Tourism, Arbaminch Zuria Woreda Sport and Culture Office and Arbaminch College of Teacher
Education (ACTE, henceforth). Key informants were identified in these places to gather the
necessary data. In Gamo Gofa Zone Education Department, the researcher interviewed an
official of curriculum design, and got some textbooks. The interview was tape recorded. Many

staff members of the office in fact supported the researcher to meet the official.

In addition, during this field trip, the researcher conducted unrecorded formal discussion with
two officials in culture and language growth and development sector of Gamo Gofa Zone
Culture and Tourism Department. Though recording the discussion was not possible because of
some inconveniences like offices were shared with other staffs and there were guests, the
researcher took notes and the discussion was very informative. The researcher also borrowed one

dictionary from the officials and exchanged contacts for further cooperation in the research.

After establishing these contacts with the town administrations who work on language related
matters, the researcher moved to a small town called Shelle. The researcher planned to distribute
a preliminary questionnaire to teachers in a school found in the town. However, the school
principal did not allow the researcher to have access to teachers and classes. The principal
explained that access to classes and teachers was only possible with a permission letter from the
environ education office which was located back in Arbaminch. The researcher had time
constraint to make a double trip to the same place, and went to ACTE with a support letter from
the Education Department of the Zone instead. The researcher also took a support letter from the

Education office of Arbaminch environ and went to one of the schools located in Arbaminch.

During the field trip, the researcher stayed in ACTE and learned that many students from
different districts of Gamo were admitted to the College. ACTE was, then, chosen to be the
major research site to collect field data. In ACTE, there was also the Department of Gamo
language which recruited teachers and many students from different districts of Gamo where
diverse dialects are spoken. It was, therefore, possible to find different Gamo dialect speakers in
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one place. The respondents' dialectal backgrounds were seen as valuable assets to have a fair

representation of different dialect speakers.

The researcher distributed a pre-prepared questionnaire to students and teachers in ACTE. The
questionnaire was very brief and meant to gather general information about Gamo and its
standardization. It lacked items about important sociolinguistic aspects that were noticed in the
area by then. The fieldwork just gave the researcher an opportunity to explore potential areas of
information and to collect preliminary data on the topic. Generally, the first round of the field
work helped to brainstorm the researcher's knowledge of the language situation in Gamo, and to

see the areas of improvements needed on the data collection instruments.

During the first filedwork, some of the textbooks needed to collect the lexical data were gathered
from book stores, individuals, offices, and school libraries. It was, in fact, very difficult to find
copies of school textbooks in shops. Very few textbooks were found from public shops and the
researcher was forced to go to schools and borrow some books for a very short time. Required
number of texts and pages that contain significant information about the books were photocopied

and the textbooks were given back immediately to the owners.

3.2.1.2.In between

After the first fieldwork, the researcher believed that it was important to do the document
analysis and have knowledge on the standardization process of Gamo and its standard form
before collecting the second round data from the informants. Texts were selected from the
textbooks and a number of words were taken from each text. The researcher listed the words in a
table and got data of dialects from individual speakers. The data from the texts were analyzed
and the results were discussed before the second fieldtrip. The work helped the researcher to be
informed about the standardization process of Gamo and to make valuable discussions with the

speakers during the second fieldwork.

3.2.1.3.The second round fieldwork

The second fieldwork was conducted in 2015. This time, since the researcher identified the
places to go and to collect the relevant data during the first trip, it was possible to start the data

collection work without major challenges. Data were collected from teachers, students and
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language developers in different sectors in Gamo. As has been said above, the major participants
of the research were taken from ACTE. To find additional representatives of teachers whose
samples found in ACTE were very few, some selected schools near and in Arbaminch were also

visited.

There was an effort to gather very pertinent information regarding language standardization in
Gamo. To that end, a questionnaire was distributed to the respondents. At the same time, the
researcher conducted thorough focus group discussions and interviews with Gamo native
speakers. The researcher administered the questionnaire in person during both fieldworks in
collaboration with teachers and students of ACTE. The objective of the research and the major
themes of the questionnaire were explained to the respondents. Some explanations were also
given at times respondents faced difficulty of understanding concepts in the items. The
explanations were given with great caution to avoid the possibilities to influence respondents’

opinions or attitudes.

The language used to gather data through the printed questionnaire, interviews and focus group
discussions was Amharic. All of the participants spoke Amharic as a second language and they
took lessons in it in schools and in the College. The qualitative data were transcribed in Amharic

and translated into English.

3.2.2. Sampling Techniques

Sampling in a sociolinguistic study is imperative since it is impossible to include all the speech
community in a research limited in various ways. Importance of taking a sample from a

population has been indicated by some like Gordon (2005:956) who says:

The need for sampling arises from the practical constraints we face in
investigating the questions of broad theoretical interest that drive our research.
Even the most ambitious (and best-funded) studies cannot gather data from every
relevant speaker. In this sense sampling is an issue with which all researchers
must come to terms.

As it is mentioned in the quote, the challenges that a researcher faces during the course of data

collection and analysis oblige one to look for a frame of sampling reference.
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To sample respondents to the present research, both probability and non probability sampling
designs were identified to be valuable. At first, ACTE was purposefully chosen as a major
research site to take the upper hand of the participants. The College admits students from
different provinces and districts. Accordingly, students and teachers who speak diverse Gamo
dialects join ACTE from different districts. This created a golden chance to have access to a
proportional number of various dialect speakers. Maximizing variation in the sample is one
mechanism of purposeful sampling method. As Creswell (2006:112) notes, “One of the more
popular is maximal variation sampling, in which individuals are chosen who hold different
perspectives on the central phenomenon.” So, respondents’ diversity in different social
backgrounds in a research helps to gather heterogeneous kinds of data. The respondents also had
chance to meet diverse dialect speakers of their own language during their stay in the college,
and such experiences were believed to increase their knowledge of sociolinguistic aspects of the
language. With this knowledge in mind, the respondents might make informed decisions about
language standardization in Gamo. The researcher also went to schools to find additional
representatives because the number of teachers found in ACTE was insufficient. To fill in the
gap, schools in Arbaminch and in the nearby villages were selected with purposive sampling
technique. On the other hand, a probability sampling design was implemented in order to draw

representatives from different dialect speakers in ACTE.

Social science researchers put different ways to decide a sample size from a sampling frame. In a
quantitative method some suggest a sample size of 1 to 10 percent of the total population or to
have at least 100 participants in factor analysis researches that treat diverse variables. This
implies that a fixed range of sample size cannot be applied to different research areas. Regarding
this, Dornyei (2007:88) says that a sample percentage is not fixed and a sample size lesser or
greater than that percentage can be applied in some studies. Other researchers, like Corbeta
(2003:216) and lIsrael (1992: 2) suggest that published tables which provide sample size in a
given criteria can be used in social science studies. In a research sample, not only size but also
other additional social features of respondents are believed to be important. Sampling has to take
into account different characters a given population exhibits. Based on this assertion, the sample
to the present study needed to accommodate speakers of different dialects mainly the ones

selected to be the focus areas of the study.
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During the data collection, the population size of Gamo students who were admitted to ACTE
was 2000. To take a sample from this total population, the size was determined based on
published tables revised from Corbeta (2003:216), Israel (1992:3) and Krejcie and Morgan
(1970: 608). The sample size, judged based on the population size, at 5% precision and 95 %
confidence level was 333. The samples were selected by using a systematic sampling technique
that takes every k™ item on a sample frame (Kothari, 2004:62). First, lists of native Gamo
students were collected from the ACTE's registrar. The interval ratio (k) was calculated to select
the required sample size from the students' list or the sample frame; k=N/n, where N is
population size and n is sample size, k= 2000/333, k=6. The researcher then took every 6t

student from the students' lists to fill in the questionnaire.

The number of native Gamo teachers in ACTE who filled in the questionnaire was 10.

The sample drawn from ACTE did not, however, produce reasonable size of teachers. The
researcher then planned to take additional teachers from schools in Arbaminch and the
surrounding villages, and from offices where language developers and curriculum designers were
found. The amount of teachers and language developers included in the sample, in addition to the
ones taken from ACTE, was 75. All together, the cumulative sample size of the questionnaire
was 418.

There were no-response items that forced to discard some questionnaires and there were some
copies which were not returned to the researcher, but the data generated speakers of different
dialects. Though the study has focused on five of the Gamo dialects, namely Dache, Kucha,
Ochollo, Dorze and Ganta, it adopted a flexible approach to accommodate respondents who
reported to speak other dialects than the research put as areas of emphasis. The inclusion of these
participants maximized the variation of the respondents. In this way, a reasonable size of

representatives was found to all of the dialects.

Participants of the interviews and focus group discussions were selected using purposive
sampling technique. The researcher spent ample time in ACTE and established good rapport with
students, teachers and officials. The good communication helped the researcher to easily find

different volunteer students for the focus group discussions and interviews. Individual interviews
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and focus group discussions were also held with school teachers and key language developers.
The researcher intended to include diverse dialect speakers in each focus group discussion, so
participants were selected based on their dialectal backgrounds. As Creswell (2006:112) points
out, “Purposeful sampling means that researchers intentionally select participants who have
experience with the central phenomenon or the key concept being explored.” The key concept in
this research is language standardization in Gamo in connection with its development as a
written standard. Therefore, teachers and students were believed to hold the required knowledge

and experience.

Other participants of the interview and focus group discussion sessions were also selected based
on their experience as Gamo language developers, textbook writers, and teachers. With these two
backgrounds, dialectal variation and one’s literacy skill in Gamo, all members of Gamo language

speakers in ACTE had equal chance to participate in the research.

3.2.3. Data Collection Instruments

The data used in this study were collected through qualitative and quantitative data collection
tools. The qualitative and the quantitative data were collected concurrently. According to
Creswell (2006:116) in concurrent data collection, "the quantitative and qualitative data are
collected at roughly the same time." On the other hand, it can be said that the data from texts and

the data from the field works were sequentially collected.

Range of data collection methods can be used in sociolinguistics. Ferguson (1975:4) categorizes
the techniques suitable to linguistics researches and those effective to sociolinguistics researches
like:

Linguistic research uses principally techniques of elicitation, recording, and
analysis. Such techniques are, however, only marginally relevant to a
sociolinguistically oriented survey. The four techniques most likely to prove
effective are: the culling of information from published sources, consultation
with experts and persons knowledgeable about specific areas or problems, the
use of questionnaires, and field observation and interviews.

All of the above techniques mentioned to be effective to sociolinguistic researches were used in

the current research. In other words, the instruments employed include a questionnaire, semi
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structured interviews, focus group discussions and document analysis. The researcher did the
document analysis and established ideas of norm selection in the standardization process of
Gamo and went on to collect the remaining quantitative and qualitative data. The questionnaire,
semi structured interviews and focus group discussions were used to find out multiple kinds of
data. They were mainly used to find out respondents’ attitudes towards Gamo and its
standardization and to get information about the historical development of Gamo as a standard

language.

Attitude of speakers towards a language or a language variety has been explored using different
approaches called societal treatment approach, direct approaches and indirect approaches
(Garrett, 2007:116). In a societal treatment approach, researchers use observation (ethnography)
and document analysis. In a direct approach, subjects were asked to report their attitudes and
language behavior. The direct approach is believed to be very popular and helpful in large scale

studies.

Researchers also use an indirect approach, mainly synonymous to the Matched Guise Technique
(MGT) which investigates respondents’ covert attitude in relation to a language. This approach
basically focuses on accent variation among various languages or language varieties. It then tries
to see participants’ attitude to a language’s different accents. Given all other factors are
controlled, a single speaker is recorded several times representing different accents of a
language/ languages. Respondents are, then, asked to put their judgments about the speakers'
social positions or characteristics using adjective scales in a questionnaire. It has, however,
become evident that not only accent of speakers but also other large or small scale linguistic
features affect attitude reflected towards the model speaker. With regard to this, Garrett
(2005:1254) identifies, “Choice of grammar, lexis, and idiom, use of hesitations, pauses,
repetition, laughter, topic, self-evaluative meta-talk, etc. might be influencing informants’

evaluations as much as accent does.”

The tendency of MGT to focus on accent as the only factor to inform respondents’ attitude
towards a language or its varieties has been considered as a major drawback of the approach.

Vandermeeren (2005:1322) puts this as, “The major criticism of the Matched Guise Technique is
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that it exposes respondents only to phonic input, ruling out situational conditions like role
relationship of speakers, location and topic.” That means social and environmental conditions of
speakers affect the type of response collected from participants. Further, this methodology
happened to be more effective on small-scale studies but not on large scale surveys. In relation to
this, Garrett (2005:1257) criticizes, "MGT studies in particular tended to be one of relatively
small-scale and very localized investigations that did not always allow researchers to gain
insights into the broader geographical picture, and indeed at times produced seemingly
inconsistent patterns of results across studies.”

The method is demanding to represent many dialects in recordings, and that makes researchers to
limit its scope to few manageable representations. For that reason, MGT doesn’t allow to include
as many respondents and to represent as many dialects or accents available in a given language.
Hence, MGT approach becomes too expensive in terms of time, human and financial resource to

be implemented in many studies.

Recently a new technique called folk linguistics or perceptual attitude/ dialectology has also been
adapted by studies of language attitude. Garrett (2005:1257) remarks,

Much recent language attitudes research has pursued perceptual dialectological
and folk linguistic approaches. Hence for the most part, it has focused on
attitudes to geographically based varieties, though also incorporating standard
varieties even where these are primarily social rather than regional varieties.
Perceptual attitude is a direct approach where non-linguists’ perceptions about dialect variation
in language are explored with various techniques. Meyerhoff (2006:65) explains that perceptual
dialectology is “the study of people’s subjectively held beliefs about different dialects or
linguistic varieties.” These social perceptions of linguistic diversity are other significant data to

measure language attitude.

It is believed that attitude towards a language can be scrutinized through the direct methods as
well. This assertion comes from Garrett (2007:119) who puts the value of both direct and indirect

methods like:

Although the indirectness of using verbal guises can help inhibit (for example)
socially desirable responses from masking private attitudes, direct approaches
also feature large. Indeed, Giles (1970) used both approaches and found little
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difference in the results, suggesting that not all contexts share the highly charged
sensitivities that Lambert and colleagues felt in Montreal in the 1950s.

It can be seen from the quote that the potential benefit of direct methods to extract significant
data on language attitudes was even attested by early researchers. Based on the contexts a
research is found, researchers can implement any of the approaches and can reach at a valid

conclusion of their data.

Vandermeeren (2005:1321) also shares the same belief about direct approaches, “Language
attitudes can manifest themselves in (language) behavior, reported (language) behavior and
reported language attitudes.” This shows that language attitudes can be understood from
individual’s explicit self report about their language behavior and their attitude towards a
language. Researchers can trust respondents' narratives and rely on the data they gather to make

discussions of the topic they take care of. Vandermeeren (2005: 1322) adds,

Both actual behavior and statements are attitude manifestations. One of the types
of statements revealing attitudes consists of self-reports in response to questions
in interviews or questionnaires. Self-reports concerning behavior are conative
responses, verbal statements of evaluation are evaluative responses and verbal
statements of beliefs are cognitive responses.

The responses obtained through a questionnaire, interviews and focus group discussions can help
to find out data about three attitude components which are cognitive, evaluative or affective and
language behavior. Based on these underpinning methodological assumptions, the present study
tried to find out acceptance of language standardization and the standard norm in Gamo by
studying speakers’ attitudes. Data were gathered with different questions framed in the

questionnaire as well as in individual and group interviews.

The document analysis was employed to trace norm selection in written standard Gamo. Words
were collected from texts and their source dialects were traced. By counting on the words of each
dialect in written Gamo, the research tried to identify the dialect that mainly offered the base for

standard Gamo.
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3.2.3.1. The Questionnaire

A questionnaire is one of the survey types which provide a researcher with the chance to address
as many informants as possible. Gordon (2005: 958) acknowledges the role of extended methods
as:

Survey methods offer an extremely efficient means of gathering data from a
large sample of respondents in a relatively short amount of time... surveys can
be a valuable technique for sociolinguists. They are well-suited to macro-level
research including studies of societal bi-/multilingualism.
It is explained that a questionnaire, a survey type, saves time and energy and helps to study

macro level issues.

As a macro-level sociolinguistic research, the present study tried to gain all the possible benefits
from a questionnaire survey. A written questionnaire was prepared and distributed to students
and teachers who knew, worked and learnt in standard Gamo. Some of the items were taken and
adapted from former attitude and language use studies and the others were framed from the
theories established for the current research. The questionnaire was first prepared in English. It
was then translated into Amharic. Both the Amharic and the English versions were edited and
evaluated for their compatibility by linguists and university Amharic language teachers. Based
on the feedbacks obtained from the editors, the necessary improvements were made and the

questionnaire was printed again, duplicated, stapled and made ready for administration.

The major purpose of using a questionnaire in this research was to find out users’ attitude
towards the standardization of Gamo. It particularly focused on the norm selection phase of the
standardization and speakers' attitude towards their language and its standardization. The
guestionnaire was also meant to investigate the acceptance of the standard norm, another phase
of a language standardization process (Holmes, 2013: 97). Through open and close ended
questions, participants’ attitude towards the selected norm, and their needs on language
standardization in Gamo were studied. The questionnaire also tried to investigate speakers'
language behavior with regard to using Gamo, Amharic and English in their everyday
communication. It planned to see the contribution of speakers’ language behavior to the

standardization of Gamo and to find related attitude towards it.
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As stated above, data through the questionnaire were collected twice. During the first fieldwork,
the questionnaire was distributed to 118 students of ACTE and 10 teachers. This questionnaire
helped to generally see the respondents' attitude towards the standard norm and its selection

process and their choice of a dialect to be used as a standard written norm in Gamo.

Another questionnaire was prepared for the second fieldwork. During the preparation of this one,
the drawbacks noticed from the first questionnaire were taken into account and the necessary
amendments were made. Few questions were adapted from the first questionnaire and many new
ones were added onto the second one. The questionnaire contained a total of 36 closed and three

open ended questions.

In order to get the required sample size, the questionnaire was distributed among 425
respondents, a little more than the defined sample size. Among these, 37 were discarded for
responses were vague i.e., two options were marked for a single item, and where most of the
items were left unanswered. Among the respondents who wanted to fill in the questionnaire at
home and return it afterwards, 48 did not give it back to the researcher. The results obtained from
the remaining 340 questionnaire papers were processed. Despite the drawbacks faced during
administering the questionnaire, the data from it remained highly reliable. The reliability test
produced a Cronbach's Alpha of 0.803 for 32 of the questionnaire items. The reliability test is
displayed in the following table.

Case Processing Summary

N %

Valid 315 92.6
Cases  Excluded?® 25 7.4

Total 340 100.0
a. Listwise deletion based on all variables in the
procedure.
Reliability Statistics
Cronbach's Cronbach's Alpha N of Items
Alpha Based on

Standardized Items

.803 .806 32

Table 3: Results for the reliability analysis of the questionnaire
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The first part of the questionnaire was about the respondents' background. Respondents were
asked to indicate their sex category, age, and the Gamo dialect they spoke as their mother
tongue. The second part of the questionnaire explored language use. Their choice of language in
various domains and communication skills is sought and the extent they used Gamo in line with
the other languages spoken in the area, Amharic and English, was emphasized. The third section
investigated respondents’ attitude towards Gamo and its standardization. The fourth part of the
questionnaire contained items about speakers' views about the significance of standardizing
Gamo and the last section asked their ideas about how a standard norm should be chosen for

Gamo.

3.2.3.1.1.Social Backgrounds of the Respondents

Participants of the questionnaire had different social backgrounds. Some of these backgrounds
were significant indicators of data variability and were used to analyze variable correlation. Sex,

age, education level, occupation, and dialect of the respondents are discussed in what follows.

Female | Male | Missing | Total
No. | 143 190 |7 340
% |42.1 559 |21 100

Table 4: Sex of respondents to the questionnaire

As it can be seen from Table 4, 143 (42.1%) of the respondents were females and 190 (55.9%)
were males. The others, 7 (2.1%) of the respondents did not indicate their sex category. Though
the majority of the respondents were males, there was a great effort to include as many females

in the study as possible.

The other background information was the respondents’ age. This has been indicated in the next
table.

14-20 yrs | 21-30yrs | 31-40yrs | Above 40 yrs | missing | missing
No. | 211 92 23 10 4 340
% | 621 27.1 6.8 2.9 1.2 100

Table 5: Age category of the respondents
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Table 5 shows that 211 (62.1%) of the respondents were between 14-20 years old. The majority
of the research participants fell in this category because most of them were students taken from a
college. On the other hand, a little more than a quarter of the respondents, 92 (27.1%), indicated
that they were between 21-30 years old while few, 23 (6.8%), mentioned that their age category
was between 31-40 years. Few respondents, 10 (2.9%) were above 40 years old. It is possible to

say that both young and adult social groups were included in the study.

The other important background of respondents was their educational background.

Diploma | First degree MAJ/MSC or above | Total
No. | 289 40 11 340
% |85 11.8 3.2 100

Table 6: Educational background of the respondents

Since the study emphasized on norm selection in written standards of Gamo, the respondents’
literacy skill in their own language and their encounter with different Gamo dialects were
considered to be major factors for them to make an informed decision on language
standardization. For that reason, the questionnaire was distributed to college students or
graduates (teachers). As can be seen from Table 6, the majority of the informants, 289 (85%),
were college diploma holders or the ones who were studying for a diploma. Some of them, 40
(11.8%), had first degree and 11 (3.2%) of the respondents had MA/MSC or above. Again those
who claimed to have or to be on the way to own their diploma exceeded in number here for most
of the research subjects were taken from ACTE where students study at a diploma level. Junior
school and lower grade level students were not included in the research since the researcher
thought that it might be too early to discuss about language standardization with these grade

levels of students.

Respondents' occupation, mainly as students and teachers, is discussed below.

Student | Teacher Total
No. | 274 66 340
% | 80.6 194 100

Table 7: Respondents’ occupation
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It can be noticed from Table 7 that the majority of the participants, 274 (80.6%), who filled in
the questionnaire were students. On the other hand, 66 (19.4%) of them were teachers in high
schools and a college. Schools are significant places where a researcher can get access to
enormous subjects who represent diverse society. Bearing this benefit in mind, this research was
carried out in schools and particularly in a college. So, the major social groups that constitute
colleges and schools are teachers and students. In fact, the researcher approached more teachers
and asked them to fill in the questionnaire, but many refused to do so claiming that they did not
know the written standard form of Gamo since, they said, they never taught or learnt in it. For
instance, there was a director of one junior school whom the researcher asked to cooperate for
interview and to fill in the questionnaire. The person was the native speaker of the language but
he reasoned out that he never taught in Gamo and did not know the written standard form. He

then left his office and said that he would call other Gamo language teachers.

As has been mentioned earlier, this research focused on the five major dialects of Gamo (Dache,
Kucha, Ochollo, Dorze and Ganta). To assess social attitude towards the language, speakers of
these dialects were taken as major sources of data, but there were also respondents who claimed
to speak other dialects. So, those respondents who stated that they speak other dialects were
counted and reported as “other” groups. In the following table, dialectal backgrounds of the
participants are presented.

Dache | Dorze | Ochollo Ganta Kucha | Other | total
No. | 82 65 60 49 60 24 340

% 241 19.1 17.6 144 17.6 7.1 100

Table 8: Dialectal backgrounds of the respondents

As can be seen from Table 8, nearly a quarter of the respondents, 82 (24.1%), were the Dache
dialect speakers, and 65 (19.1%) were the Dorze dialect speakers of Gamo. The number of
respondents who reported to speak the Ochollo dialect, 60 (17.6%), was equal to those who had
Kucha dialect background, 60 (17.6%). On the other hand, 49 (14.4%) of them had Ganta dialect
background. Though these five dialect areas were the focus of this research, there were
respondents, 24 (7.1%), who said they speak dialects other than those the study covered. These
kinds of respondents also took part in the interviews and focus group discussions as well. The

dialects they mentioned to speak include Gatse, Balta, Shara, Garbansa and Kogota. Some other
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respondents also wrote the language Gamo instead of indicating the specific dialects they spoke.
Gatse is assumed to be an area where the Dache dialect is spoken. Some people argue that the
Balta, Shara and Garbansa dialects are close and mutually intelligible to Ganta dialect. The
Kogota dialect is spoken around Mirab Abaya area. Though the dialects are not the focus areas
of this research, the researcher did not want to merge them to the other closer dialects, which are
included in the study. Instead, they were treated as “other” groups and the data were analyzed

and reported independently.

3.2.3.2. Interviews

A semi structured interview is a suitable means of approaching several issues related to applied
linguistics. For this reason, most researchers consider to use it as a data collection tool. In

relation to this, Dornyei (2007:123) observes:

In applied linguistic research, most interviews conducted belong to the ‘Semi-
structured interview’ type, which offers a compromise between the two
extremes: Although there is a set of pre-prepared guiding questions and prompts,
the format is open- ended and the interviewee is encouraged to elaborate on the
issues raised in an exploratory manner.

In a semi-structured interview, researchers prepare questions that lead the conversations between
the interviewer and the interviewees. But, during the actual interviews, researchers follow a
democratic and flexible approach. They raise additional questions to provide interviewees the

freedom to explain their views and opinions.

This kind of approach was applied in the present research to gather data from officials, language
developers, teachers, students and textbook writers/editors. A semi-structured interview was
preferable because it would give respondents a considerable freedom to build their views and
perspectives on the subject matter. It would also help the researcher to investigate the
development process of Gamo as a standard language and the associated language attitudes
towards it. The interviews carried out with the informants were audio recorded and transcribed

for further analysis.

During the first trip to the research site, 4 officials and 10 teachers filled in interview questions
printed on papers. And interviews with one official and two students were audio recorded.

Unrecorded discussion was held with two language developers. During the second round trip, 20
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Gamo native speakers were interviewed. Both male and female participants who were teachers,
office workers language standardizers, textbook writers and students were approached for the
interview. The interviews during the second field work were all recorded with an audio material
and transcribed for further analysis. The total number of interviewees participated in the two

fieldworks is shown in the following table.

Male | Female | Total
No. | 17 6 23

% 74 26 100
Table 9: Sex of interviewees

Table 9 displays that most of the interviewees, 17(74%), were males and 6 (26%) were females.
The number of female interviewees declined here because the researcher could not find female
Gamo teachers in the Department of Gamo in ACTE by then. In order to have female
participants, the researcher interviewed female students who did not take part in the focus group
discussions in ACTE and other female teachers in a nearby school. Interviewees of other

occupations were also involved in the study as shown in the following table.

Teachers | Students | Office workers/ | Total
former teachers in
Gamo language

No. | 13 8 2 23
% | 56.5 34.8 8.7 100

Table 10: Interviewees' occupation

Among the 23 Gamo speakers interviewed during the two fieldtrips, 13(56.5%) were teachers
and the other 8(34.8%) were students. Among the teachers were who wrote and edited books and
textbooks in Gamo, and especially one of them was a member of the group who formerly worked
as a leader of the DaGaGo (a written language formed from Dawuro, Gamo and Gofa languages)
harmonization and standardization team. He was a representative of the Gamo language during
the harmonization work. The other 2 (8.7 %) worked as language developers and curriculum

designers in the zonal administration offices, but formerly taught Gamo in schools.
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3.2.3.3. Focus Group Discussions

The other data collection instrument utilized in the research was focus group discussion. In order
to get sufficient data, the researcher conducted focus group discussions during the second field
trip. Six focus group discussions were held with 35 participants all together. All of the focus
group discussions were organized and led by the researcher. In fact, focal persons who were
students in ACTE supported the researcher to find students of different dialect speakers. The
majority of the focus group participants were students from ACTE. One focus group discussion
was also held with teachers when it was inconvenient to interview them individually. The major
focus of the discussions was to find out the participants' opinions, attitudes and practices on their
language and its standardization. In each session there was a great attempt to ensure gender

participation, and both males and females were part of the discussion.

Male | Female | Total
No. | 24 11 35
% |685 |314 100

Table 11: Sex of the participants in the focus group discussions

Among the 35 members, 24 (68.5%) were males and 11 (31.4%) of them were females. Though
the number of females decreases by half from males, there was a great effort to include females

in each focus group discussion as much as possible.

3.2.3.4. Document Analysis

Due to its young standardization history, publications and literary materials in Gamo were rarely
found. Textbooks were the main printed documents with which language standardization in
Gamo could be investigated. A few other publications including a trilingual dictionary
(Gebreyohanis, 2000), a book of Gamo folktales (Wondimu, 2015) and a bilingual dictionary
(Hayward and Eshetu, 2014), are written through individual endeavours. In addition to these,
there were a few publications, books and templates, published by the Gamo Gofa Zone Culture
and Tourism Department. They were mainly prepared to document the Gamo culture, but they
were not accessible in book stores or any places. They were not distributed for the public
consumption and cannot be accessed by the wider society. They are found only on the shelves of

the Gamo Gofa Zone Culture and Tourism, language and culture development sector.
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Two kinds of text resources were used in this study. These were student textbooks and a literature
book of Gamo entitled “Gamo Folktales” translated into English by Wondimu (2015). The other
publication used as a source of information was Gebreyohanis (2000). These materials were
selected to be used in the study mainly because the researcher accessed them from individuals,

offices, schools and book stores.

3.2.3.4.1.The textbooks

Textbooks are the main sources of knowledge received at schools. They deliver contents that are
covered in a course syllabus and the respective activities and methodologies of teaching and
learning. In terms of the language they implement, textbooks are believed to be consistent and
are expected to be free from errors. As Sebba (2007:47) puts it, textbooks are the most regulated
materials where a fixed language form is implemented. They guide students, teachers and any

kind of population as to how a language is learned and used.

Textbooks are not owned by individuals in many contexts. They are often prepared and
distributed by a government or an organization that works on language development activities
related to education. In the Ethiopian context, school textbooks are prepared and distributed by
the immediate administration of the concerned society. It mainly depends on the organization of
citizens and the languages they use in each area. Administrations at district, zone or region levels
might be in charge of preparing textbooks and distributing them. In Gamo, textbooks are
published by the zonal administration particularly by the Gamo Gofa Zone Education
Department. Therefore, including the textbooks in the study helped to explore the top down

standardization practices in the language.

The textbooks were used for two purposes. They were used as sources of Gamo words to
understand norm selection in the standardization process of the language. In addition, while
working on the norm selection aspect of the language from the textbooks, the researcher noted
that many words from Amharic and English were used. Some of the words were placed in
brackets and others out of brackets while the Gamo words were inside the brackets.

Consideration of the words taken from other languages in the research helped to note the
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influence of dominant languages on language standardization. The words given with other words

as an option in different textbooks were counted and the implications were analyzed.

In this section, a description of some background information about the textbooks is given. The
textbooks included in this research were students' textbooks published to teach the Gamo
language. Gamo language textbooks used for Grade one up to Grade four were all taken as
sources of lexical data. The whole textbooks in this early primary grade level were taken for
some practical reasons. First of all, Gamo is the medium of instruction in those grade levels for
all subject areas except for the Amharic and the English language lessons. This allows one to say
that the codification of Gamo in the language textbooks deserves a special attention since they
lay the grounds for language learning in the minds of children. In addition to these textbooks,
one textbook was taken from each of the other grade levels. That means, from the upper primary
grades, a Gamo textbook for Grade six was chosen, and from high school Grade levels a Gamo
language textbook for Grade ten was selected as a source of lexical information. The following

table provides some information about the textbooks and the number of words taken from each

material.

The textbooks Title of texts/stories Pages the Number of
texts/stories words taken
were taken from | from each text

The Gamo Language, Grade One | X’eera hanota kalana 18 8

(2012) ‘Tera does things like this’

The Gamo Language, Grade Two | fode tarike , 'a story of a frog' 21 32

(2003) wolk’ama gamo, 'the powerful lion' 55 34

The Gamo Language, Grade parane sudume, ‘the horse and the 22 25

Three (2012) frog'

bulaffa, ‘wedding’ 37 38

The Gamo Language, Grade Four | dibbanne atark’k’o, 'Dibba and 43 31

(2002) Atarqqo’
perddinande maajilaane (1462-1332), | 66 72
'Ferdinand Magilan (1462-1332)'

Gamo language, Grade six (2005) | muussa maaraa,’ Custom of eating' 24 44
katstsa zeretstsa hiilla, “Ways of 54 29
sowing crops'

Gamo language, Grade Ten nag’e sare beherawe parrke, 'Nech Sar | 36 47

(2010) National Park'
mife go7eto 42 52

'borrowing money'
Total 412

Table 12: Description of the textbooks and title of the texts from which sample words were
taken
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As presented in Table 12, the words taken from Grade one Gamo textbook were 8. The contents
in Grade one Gamo language textbook mainly dealt with letters and words. Only one short
reading text was available at page 18 and the words in this passage were taken. Since it is a
textbook prepared for beginner language learners or small children, it is obvious that letters and
words might be more important to attain the curriculum’s objectives in Grade one than texts. In
Grade two, two texts were randomly selected as sources of words. The first text was available at
page 21, and 32 words were selected from this. The second text was on page 55 of the textbook,
and 34 words were taken from this text. A Grade three Gamo textbook was also used as source
of two reading passages where a total of 63 words were selected. The texts were located at page
22 and 37. In the same way, from Grade four, 31 words were selected from a text available at

page 43, and 72 words from page 66.

The textbooks selected from the upper grade levels included a Grade six Gamo textbook. From
this textbook, 44 words were selected from a story presented at page 24. Similarly, 29 words
were taken from page 54. A Grade ten Gamo textbook was also among the materials used to
study norm selection in the standardization of Gamo. Accordingly, two texts were taken from
page 36 where 47 words were chosen and from page 42 where 52 words were picked up. All of
the words selected from the texts indicated above were used to examine the dialects of Gamo

they were taken from.

On the other hand, the above textbooks, except the Grade four and the Grade six, including a
Grade three Mathematics textbook for mother tongue education were used to evaluate the
contribution and influence of different varieties in the standardization process of Gamo. The
words used with other words in brackets were all counted and discussed in relation to
standardization trends. The feasibility of the words provided as an option in the textbooks and

their pedagogical and social impacts were analyzed.

3.2.3.4.2. Wondimu (2015)

The book entitled "The Gamo Folktales™ organized by Wondimu (2015) was the other material
used to collect Gamo words. The book is a collection of popular folktales commonly told in the
Gamo society. The folktales are Gamo oral traditions through which traditional knowledge,

values and customs sustain from generation to generation. The folktales are written in three
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languages, Gamo, Amharic and English. The Gamo versions of all of the folktales appear on the
first half of the book followed by Amharic translations. On the final half of the book the English
translations of each story are available. The book is a great contribution to the Gamo language
and society. It reflects the indigenous wealth accumulated in Gamo and gives opportunity to
readers to appreciate and acknowledge the Gamo culture. As to the information from Wondimu,
the book was prepared for use as a learning aid in schools. He also said that it was written in
accordance with the norm applied in the Gamo textbooks. From the book, three folktales were

randomly selected from the Gamo version.

3.2.3.4.3. Gebreyohanis (2000)

Gebreyohanis (2000) is a bilingual dictionary, which was published when the Gamo Gofa Zone
administration planned to use a common language for both Gamo and Gofa language speakers,
who now are using their own independent languages. Accordingly, the title of the dictionary was
stated as “Gamo-Gofatho Amarato Sima Qala Shiqo.” That literally means, 'A dictionary of
Gamo-Gofa language in Amharic.' The dictionary contains a mixture of Gamo and Gofa words
and provides their Amharic translations. Therefore, in this research, the dictionary was used to
check the presence of those words selected from the texts, and see how they were codified and
represented. Since it was prepared to develop a standard language from both Gamo and Gofa, the
dictionary did not contain a lot of the Gamo words extracted from the texts. But, its contribution

to understand the standardization process of the Gamo language is profound.

3.2.3.4.4The texts

Two texts from each textbook (which all together make 12 texts) and three texts from the folktale
were randomly chosen to pick up Gamo words. From these, 550 main words, which include
nouns, verbs, adjectives and adverbs, were selected. Gebreyohanis (2000) was used to check the
prevalence of the words in other publications, and to see how they were codified in dictionaries.
Among the total words, 412 of them were taken from the textbooks and 138 were selected from
Wondimu (2015). Due to the grammar in the language, a selected word may also contain further
grammatical information. Attested variations in all levels of language features were considered

as sources of differences among the dialects studied.
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Different scholars noted that vocabulary of a language is a significant aspect of language
standardization. They can be enumerated and enable us to report dialectal representation with an
objective figure. They play significant role in changing the status of a language through different
activities. Garvin (1993:43) stipulates that vocabulary of a language holds two facets of
standardization called flexible stability and intellectualization. He puts the two characteristics as,
"A vocabulary that is both stable and capable of being easily enlarged can serve as an index of a
high degree of flexible stability; a well-developed vocabulary that is adapted to the expressive

needs of modern living will serve as an index of a high degree of intellectualization.”

While intellectualization is about lexical development of a language, flexible stability has to do
with making the words to be used in the standard form of the language fixed or consistent. The
vocabulary in a standard language is preferred to be stable but flexible to accommodate new
words and word features which join the standard language to meet new human communication
demands. Flexible stability is a great concern in dealing with lexical standardization. In the
present research, the concern was to investigate the degree at which lexical use is stable in the
standardization process of Gamo. It also gives a chance to review to what extent the standard

language is flexible to accommodate the needs of different dialect speakers.

Dialectal variation analysis at different standard contexts is very common in other studies too.
For example, Williams (1989:182) counted the frequency of standard and non-standard English
features in students' texts. She analyzed the prevalence of non-standard speech forms in student
writings, and tried to show the strong connection of students’ life with their village dialects.
Though everyone may expect learners to implement standard forms in classes especially in
writing to teachers, the scholar found out that non standard forms were also evident in formal

classroom writings.

3.2.3.4.5.The dialects included in this study

It has been mentioned in the first chapter of this dissertation that Gamo has many dialect
variants, and there is a strong belief that all of them deserve equal attention from language
developers and researchers. This being the case, it would be overambitious to think to cover all

of the dialects in a single study. So, limiting the number of the dialects to be considered in this
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research into a manageable size was inevitable. For that reason, five of the dialects were chosen

to be the focus areas.

Those five dialects, Dache, Kucha, Ochollo, Dorze and Ganta were selected based on linguistic
and social reasons. The Kucha dialect is reported to be different from the other dialects in its
phonetics. On the other hand, the Ochollo and Dorze dialects differ from the rest in the
production of alveolar consonants. According to Hirut (2013b: 377) alveolar consonants have a
dental point of articulation in Ochollo and Dorze. The Ganta dialect also bears lexical and
enormous grammatical variation to the other dialects (see Hirut, 2013a). These facts show that

those dialects include in one way or another linguistic variation at different levels.

Further to linguistic diversity in the dialects, it is assumed that the present time written standard
Gamo is very much similar to the Dache dialect, which is mutually intelligible to Kucha, Ochollo
and Dorze in its lexis and intelligible to Ganta in its phonology. This public assumption, hence,
needed to be confirmed by a standardization research that includes Dache in its analysis. The
lexical analysis helped to identify the route of standardization by tracing the base dialect.
Speakers of those dialects were also used as a main source of sociolinguistic data. Their attitude
towards Gamo and its standardization provided data on how they see dialect participation in the
standardization process. By making sociolinguistic investigation, the research would give

empirical data about the present assumption of standard Gamo.

The word count analysis added to the other quantitative and qualitative data, as Deumert and
Vandenbussche (2003:458 & 465) note, help to explore the traditional 'from above ' language
standardization practice and to compare it to the social needs available at the bottom levels. It is
possible to explore variation reduction and dialect convergence and divergence trends in the
standard language, and to disclose the salient problems of the standardization process (Kaplan
and Baldauf, 1997:88). Since the norm selection policy of written standard Gamo is not
explicitly stated in any language policy, a thorough study about contemporary practices would
succumb to the implicit policy of language standardization. Spolsky (2004:8) makes these kinds

of studies to be very important to disclose unwritten language policies:

...language policy exists even where it has not been made explicit or established
by authority. Many countries and institutions and social groups do not have
formal or written language policies, so that the nature of their language policy
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must be derived from a study of their language practice or beliefs. Even where
there is a formal, written language policy, its effect on language practices is
neither guaranteed nor consistent.

It is clear from the note that studies on language practice and belief are significant even where

there are formally announced language policies. The studies add knowledge about how the

policies related to every day life of the concerned language community.

The other important documents assisted the job of finding out information about norm selection
and other related sociolinguistic issues in the standardization process of the Gamo language were
articles, research outputs, journals, conference manuals, published books, etc,. These materials

shed some light on the history, development and standardization process of Gamo.

3. 3. Data Analysis and Presentation

It has been indicated earlier (3.1) that the research followed a mixed method approach in data
collection procedures and in the development of instruments used. In the same way, it used one
of the data analysis techniques very known in mixed method research approach, triangulation
data analysis method. Triangulating different types of data during the analysis stage increases the
validity of the data gathered through both ways of quantitative and qualitative approaches
(Guion, 2002). Lauri (2011) also advocates the use of different data collection methods and
triangulation of the data during analysis to strengthen the findings of a research.

Accordingly, in this research the qualitative data were integrated within the quantitative data so
as to increase the validity and reliability of the information gathered. According to Creswell
(2006:118), one of the purposes of collecting data in a concurrent time frame in mixed method
research is, “to validate one form of data (typically quantitative) through the other forms

(typically qualitative data) (in the Triangulation Validating Quantitative Data Design).”

The major data used in the study were the ones collected during the second fieldwork, but
whenever the need arose, the qualitative data gathered from interviews during the first phase of

the fieldwork were also referred to.

At first, words were selected from the texts identified and sorted in the five dialects. Informants

of each dialect speakers were given lists of words taken from the texts, and they were asked to
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indicate if they used a different or the same words in their own dialect to refer to the concepts.
Words of each dialect that appeared in the texts were, then, counted to trace the path of norm
selection and standardization.Then, the dialect used to establish standard Gamo was identified

and a discussion was made about norm selection in Gamo.

On the other hand, the qualitative data gathered through interviews and focus group discussions
were transcribed and typed. The data sets were transcribed using IPA (International Phonetic
Alphabet) symbols, but the corpus data were written in the orthography of the language used for
interviews, Amharic. The data were thematically coded using words, phrases and sentences.
Some of the expressions used to code the qualitative data include - beliefs about norm selection,
attitude towards Gamo, similar/ close/ or different, standard norm, exclusion, mono-centric or
polycentric norm selection, domains, etc. These data were used to strengthen the discussions that
arose from the document analysis and the questionnaire. In the interest of keeping informants'

privacy, anonymized names were used while citing the informants in the analysis.

The quantitative data from the close ended questions of the questionnaire were processed using
SPSS wversion 20 (Statistical Package for Social Science) software and frequencies and
percentages were produced. The results were presented in tables that contain thematically
organized items, and frequencies and percentiles were used to report the outcomes. The outputs
of the five Liekert scale measurements were synthesized into three scales. That means the scales
for “strongly agree” and “agree” were summed up and reported as claims of agreement and
results for “strongly disagree” were blended with results of “disagree” and reported as assertions
of disagreement. The responses for “undecided” were analyzed independently. In the same way,
the findings for “always” and “usually” were clustered and reported as frequently and the
findings for “rarely” and “never” reported to be infrequent experiences. The Reponses for

“sometimes” were analyzed as they are.

Further to reporting frequencies and percentiles, possible relationships between different
dependent and independent variables were processed with Cross tabulation of results. The
outputs from crosstab analysis were presented in “contingency tables.” As Blaikie (2003: 91)
confirms, “Relationships between combinations of nominal-level and ordinal-level variables are

best understood with the use of contingency tables. Such tables set out, category by category, the
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extent to which two variables are or are not related. This is done by cross-tabulating the

distributions of the two variables.”

Then, the results of cross tabulations which the Chi-Square test was high and significant at p
<.05 value were analyzed and discussed further to show associations. Blaikie (2003:96) puts that
the strength of association, in the cross tabulated variables, that we can understand from a
contingency table is not enough to determine on how strongly those variables are associated.

Different coefficients can be used, and a Chi-Square was one of the tests used in this study.

Generally, the analysis section of the dissertation is presented in two chapters. The first, which is
chapter four of the dissertation, presents norm selection in the standardization process of Gamo.
The discussion is based mainly on the data collected from document analysis and from
interviews and focus group discussions. The second, which is chapter five, discusses norm
acceptance measured by speakers' attitudes towards Gamo and their needs on language
standardization. The quantitative data from the questionnaire and the majority of the data from
interviews and focus group discussions were utilized in this latter chapter. Both of the themes in
the fourth and the fifth chapter were analyzed in line with the theoretical frameworks established
in chapter two. Later, the research was synthesized in conclusions drawn from the data and

recommendations were forwarded.

3.4. Ethical Considerations

A very great effort has been put into place to meet the required ethical issues of sociolinguistic
researches. The rights, needs, and values of informants were duly respected throughout the data
collection processes in the quantitative and qualitative approaches. All offices and schools were
approached with a support letter from a concerned body at different levels. Schools were visited
with a permission letter from the concerned district administration education offices. Similarly, a
support letter was issued from the Gamo Gofa Zone Education Department to the researcher to

collect data from students and teachers in ACTE.

During the data collection procedures in the quantitative and qualitative methods, the objectives
of the research were verbally explained to the participants. All of the informants were briefed

about their rights to withdraw from participating in the research at any time they wanted without
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presenting any justification for their actions. They were also told that their identities would

remain anonymous during the data analysis at all times.

So far, this part of the dissertation attempted to discuss the methodology. It explained in detail
the general approach followed to gather and analyze data. The instruments used to collect data
were discussed one by one and all the necessary detailes about each tool were placed. Above all,
the chapter includes analysis of background information of the research participants in all data

gathering mechanisms.
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Chapter Four
Norm Selection in Gamo?

4.0. Introduction

This chapter deals with the norm selection and the accompanied challenges of language
standardization in Gamo. First, the chapter gives a brief overview about the emergence of Gamo
as a written standard language. It then provides an account of the challenges and the social
implications of norm selection and standardization. The representation of selected dialects in the
standard norm of Gamo is analyzed with data obtained from word counts. Then the role of
different varieties in the development process of standard norms in the Gamo textbooks is
discussed.

4.1. A Brief History of Written Gamo

Every language holds a unique historical background of standardization. Likewise, the
standardization process of Gamo embraces significant well known events. The standardization
process began when a common written language was developed from North Ometo clusters,
which included Wolaitta, Gamo, Gofa and Dawuro. With the advent of mother tongue education
in the country, a common Latin based orthography was designed for the Wolaitta, Gamo, Gofa
and Dawuro languages in 1993. The orthography contained letters that represent the sounds of all
of the languages in the North Ometo cluster, Wolaitta, Gamo, Gofa and Dwuro. That means, the

standard sounds of Gamo were identified and standard letters were placed to write them.

Orthography development was the first action taken to use the local languages in education and
other official settings. Placing the languages into education was believed to enrich the culture,
beliefs and practices of the respective indigenous societies. It would create a conducive
environment to preserve, spread and transfer into generations the indigenous knowledge
accumulated in Wolaitta, Gamo, Gofa and Dawuro societies. Scholars believe that if indigenous

knowledge should be sustained, indigenous languages should be used in the education system

1 A succinct form of this chapter has been published in Binyam & Johannessen (eds.) Multilingual Ethiopia:
Linguistic Challenges and Capacity Building Efforts, Oslo Studies in Language 8(1), 2016. 273-293. (ISSN 1890-
9639)
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provided for the respective society. Campbell (2006:6) argues for the use of African indigenous
languages in education to transmit indigenous knowledge, “The indigenous languages are
repositories and means of transmission of this (indigenous) knowledge and the related social
behaviors, practices, and innovations.” So, using the Gamo language in mother tongue education

created great opportunity to include different social values into the curriculum.

At the time of language development in the former North Omo Zone, the Wolaitta, Gamo, Gofa
and Dawuro languages were thought to be similar languages and their speakers were believed to
share a common culture. Indeed, these languages exhibit a high level of mutual intelligibility
amongst themselves. This has been reported by a mutual intelligibility research carried out by
Hirut (2005b:110) that showed these languages share greater than 80% of their vocabulary, but
differ only in 20% of their cognate words. With this linguistic precedence, the Ministry of
Education considered Wolaitta, due to its existing written history as compared to the rest of the
varieties, to serve as the medium of instruction in schools in the four areas. Hirut (2007: 215)
puts the rationals to select Wolaitta as a standard norm as, “The reason for choosing this
language above the others was because it has a relatively developed history as a written
language, and it was used as the language of instruction for a literacy campaign conducted

during the previous regime.”

With this ideology in mind, textbooks for early primary grades were translated from Amharic
into the Wolaitta language and published for distribution across the four areas. It seems that the
information about the decision of the Ministry of Education to use Wolaitta as a language of
mother tongue education to the others as well reached the target people before any practical
action was taken. One of the key informants said the following:

(1) Other people said, “We do not want to take this textbook because it does not
represent us, or our sounds are not there. Our language is not there, it is purely
Wolaitta. It imposes Wolaitta identity on us, but we are not Wolaitta. We are
different nations and nationalities.” Because of these feedbacks from the wider
public of Gamo, Gofa and Dawuro, the government gave us the freedom to
develop the language again in a way it meets our language needs (Saroka, Jan.
2015).
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The data show that members of the Gamo, Gofa and Dawuro society whose language was thus
relegated opposed the attempt. They considered it to be an attempt to threaten their ethno
linguistic identity. They questioned the absence of their linguistic features in the standard
language and felt that the standard could not be considered their language. So the Wolaitta only
language in the education policy did not get social support and was shot down before its
implementation (Hirut, 2013b: 376).

The officials and the language experts in the four areas immediately felt that the people's inquiry
about participation of their spoken features in the standard language needed to be replied. They
planned to establish a more inclusive language than what was proposed by the Ministry of
Education to serve as a medium of instruction to the whole society across the four areas. A
Gamo language expert, Saroka (Jan. 2015) expressed the rationale language standardizers held

as:

(2)We said, we know we are one and the same people. Why don’t we try another
means to bring these nationalities into one center? We agreed to prepare
textbooks in a standard language that includes varieties of the four languages.

It is clear that there was a hope the standard language would integrate the societies in the four
regions. They came up with the idea of harmonizing the four languages by having the words of
each dialect represented in the standard. The idea was that the four languages could be
harmonized into one form that would fulfill social needs of linguistic representation.
Harmonization was seen a better means of standardization to the different linguistic groups than

selecting one of the languages of the major groups.

The idea of harmonization did not go easily as it was expected at first. It did not suit to the vision
of some of the groups. The Wolaitta language members of the standardization group were not
pleased about standardizaing their language through harmonization. They were not happy that
the textbooks prepared in their own language were not going to be used in any of the areas.
Harmonizing Wolaitta with the others was considered like pulling it back from the level it
achieved as a standard language of textbooks and a language of Literacy campaign during the
Derg regime. It is not difficult to imagine that many social and linguistic related factors must
have been running in the minds of Wolaitta experts to refuse the merging of the languages. When

textbook preparation was commenced, the Wolaitta authorities made it clear that they preferred
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to continue using the books previously prepared in their own language by the Ministry of
Education. Getachew (Jan. 2015), in the following quote, narrated the story of policy transition

from Wolaitta to a composite language:

(3) At the beginning, what | remember was, people developed a language with
the name Wolaittatoa and prepared textbooks at the Ministry of Education. The
textbooks were sent to Wolaitta, Gamo, Gofa and Dawuro areas, which were
believed to speak very close languages. But that decision created unfavorable
reaction from the localities especially among Gamo, Gofa and Dawuro elites.
The decision to use Wolaitta language as a medium of mother tongue education
was not accepted by these groups. So the political wing of the time that
administered the Semen Omo Zone tried to find a solution. They called up on
language and education experts and asked them to rework on the materials and
bring a common textbook that could work for all groups. The textbook
preparation work started with that demand from the authorities, and some
disagreements occurred among the groups of experts who were working on the
materials. Variations occurred especially on using the sound /ts/. There was a big
dispute between Wolaittas and the others because the sound /ts/ exists in Gofa,
Dawuro and Gamo, but it doesn't exist in Wolaitta. There was a great objection
from Wolaitta representatives about using those sounds in the textbooks prepared
for all. So, the Wolaitta groups withdrew from the team work, and the remaining
Dawuro, Gamo and Gofa groups continued on harmonizing the three languages
under the name DaGaGo.

Though the ideological base to form a language blended from the four linguistic compositions
was to bring “a common textbook that could work for all groups”, Wolaittas believed that the
linguistic rights of the society after whom they worked would not be fulfilled with the
amalgamated language. The decision they made at the time created a potential opportunity for
the Wolaitta language to consolidate and maintain itself as a standard language. The rest, Gamo,
Gofa and Dawuro, were merged into one form that was not again welcomed by the respective
speakers who considered the standard to harm their individual varieties. As a result the,

development of Gamo as a standard language of education progressed very steadily.

Textbooks were written by harmonizing the words of the three languages into a standard called
DaGaGo, an acronym which stood for Dawuro, Gamo and Gofa languages, in 1995. This was the
first time when written Gamo appeared in history as a standardized text material for learning.
The textbook preparation was handled in a procedure. They were introduced into sample schools
before their final publication. Siebert (2002:6) mentions this as, “Newly developed educational

material for grades one and five was prepared for the three varieties, Gamo, Gofa, and Dawuro
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(Kullo), in an effort to standardize the three varieties into a written form.” The textbooks were
published and deployed into schools after gathering feedbacks from teachers and students in the
model schools. They were also evaluated at the Ministry of Education before decision was made
to publish them.

The writers believed that the three languages were linguistically close that a common standard
language would suffice the administrative and the educational needs of the respective speakers.
One of the Gamo representatives explained the rationale for having a common standard to the
varieties in Siebert (2002:6) as, “The plan to standardize GGD was made after a comparison of
the three varieties on the ‘morphological, syntactic, and lexical level’, a comparison which then
led to the conclusion that the standardization project would be worthwhile.” They had a strong
feeling on their side that they are one and they needed a common language that keeps their unity.

The standardization process of DaGaGo was, actually, handled in a very formal and organized
manner. There were groups selected from every subject area to write textbooks for first cycle
primary grades, and there was also another group formed from language experts who worked on
the creation and elaboration of vocabulary for DaGaGo. The lexical elaboration group assisted
the textbook writing group by coning new words to concepts that are newly introduced into
DaGaGo due to education (Saroka, Jan. 2015). Since the standard language was being ready to
take roles in science and other fields of education, developing its vocabulary was a very essential
aspect of the standardization process. The other essential social aspect of the standardization of a
common language was its planned potential to expand to areas where communities are currently
believed to speak divergent languages like Zayse, Zargulla and Oyda. Siebert (2002: 6) states the
plan of DaGaGo as, “Thus GGD will be the medium of instruction, and it will also be taught as a
subject in the GGD-speaking areas. In addition, it will also be used in those areas where Zayse,
Zergulla, and Oyda people live.” It was reported that these people did not consider their language
and their ethnic identity to be part of the DaGaGo speaking community though. They were, then,
appealing for an autonomous administration and textbook production in their own language since
then. Later, except Zargulla, which was taken as a dialect of Gamo, the other two communities,

Zayse and Oyda, have been acknowledged as independent languages of the Gamo Gofa Zone.
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DaGaGo can, therefore, be taken as a standard variety which merged different linguistic groups
into one center. The merging action was not, once again, what the society wanted for mother
tongue education, and so it did not take long before the whole society opposed the amalgamation
process and the implementation of the standard in the respective areas and areas outside of the
coverage of the three languages such as Zayse and Oyda. But, except rumors heard about the
social dissatisfaction, no formal public protest against DaGaGo was documented in any research
reports. The use of the standard language in education was even halted when the need to remix
the major four North Ometo languages into another quite unique standard arose by the regional

government. Social movement did not play significant role in suspending DaGaGo.

The sociolinguistic situation became more complicated due to the decision to absurdly add
Wolaitta back to DaGaGo, and when WoGaGoDa, another written standard composed of
Wolaitta, Gamo, Gofa and Dawuro varieties, was formed in 1998. There was an effort to
evaluate the challenges encountered in the earlier standardization of DaGaGo and Wolaitta, but
the decision to harmonize the four languages was not reverted in any way. The four languages
were merged following an inclusion technique. The standardization gave priority to cognate
words which were common to the whole groups of languages. That means whenever a word
common to all or most of the varieties was found to express concepts, that word was used as a
major means of expression with tags of the first two letters of the source language. Occasionally
the remaining different varieties were included in brackets next to the main words. One major
problem encountered in the standardization process of WoGaGoDa was the difference in the
grammatical features of each of the varieties. Since all of the languages deserved representation
in the standard, the writers tried to mix up the features in the textbooks through a kind of
amalgamation. This process has been well documented in Hirut (2007: 216) who expresses:

The main problem in the process was the grammatical variation present across
the dialects. It was decided to mix up the grammatical features from the varieties
in a text. For instance, in a piece of text one word follows the conjugational
system of Dawuro, while the next one follows that of Gamo, etc so that the
linguistic features from each variety would be well represented in the hybrid.

The way the standardization team tried to handle the variations in the languages created texts full

of brackets and letters used to lable the words of each source language. Its pedagogical and
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cognitive burden on the language learners was very immense that no one was happy to learn
standard WoGaGoDa.

It seemed that the lessons received from DaGaGo were overlooked and more varieties were
merged into a unified language. For example, as indicated above (excerpt 3), the Wolaitta
representatives who sat together with the representatives of Gamo, Gofa and Dawuro to prepare
textbooks in a language that would appear central to all speakers resigned from the
standardization process for they were unhappy about letting their people learn in linguistic
features which did not exist in their languages. The DaGaGo representative who was invited to
merge WoGaGoDa even said that he expressed disagreement to the organizers on the decision to
merge the languages. That means neither the Wolaitta groups nor the DaGaGo groups accepted
the policy of reducing the two standards into one.

What is more, no survey was conducted on social opinion of people at the grassroots level on the
harmonization of the four languages. From the out set it was just done that the administration
needed to execute a common mother tongue education project. Many consider the project to lack
a proper language planning procedures and justifications. For instance, Jha (2013:1741)
observes:

... the absence of conscious language planning in case of introducing a blended
language called Wogagoda (from Wolayta, Gamo, Gofa and Dawro) into the
primary school education resulted in burning of textbooks worth 40 million birr,
death of seven people, transfer of hundreds of teachers, and chaos that resulted in
the demolition of infrastructures and even hotels.

The project was justified in terms of minimizing the financial costs that publishing textbooks in
each of the variety could have incurred. Heugh (2014:31) notes, “An official reason given for the
attempt to create the hybrid ‘Wogagoda’ was in order to reduce the costs of producing school
learning materials in four languages." Daniel and Abebayehu (2006:160) also believe that policy
designers wanted to reduce the costs of publishing textbooks in the four languages. This
comment in fact looks contradictory to the situation before WoGaGoDa. As it was stated above,
there were only two standard languages Wolaitta and DaGaGo used in school textbooks before
the introduction of standard WoGaGoDa. So, the official's tendency to defend the project as a

mechanism to save publication budgets in the four languages seems controversial. Though cost
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benefit analysis is a reality to language standardization in some situations, the case of
WoGaGoDa could not be explained in terms of budget issues alone. The decision required

analysis of wide scale social factors for its implementation.

The social implications of merging the languages were not given attention. Instead, textbooks
were published in WoGaGoDa in Hawassa, the capital city of the region's administration, and
distributed across the whole area which administratively included the Wolaitta, Gamo, Gofa and
Dawuro language speakers. The introduction of WoGaGoDa as a standard language of mother
tongue education and administration caused a more serious dispute than did DaGaGo, and so it
received more attention of researchers than did the former standard language. Most of the
researchers have shown that speakers from every corner of Wolaitta, Gamo, Gofa and Dawuro
objected to the government's propensity to consider them as speakers of homogeneous languages

and to impose a standard language (Hirut, 2007).

The researchers approached the public protest amid WoGaGoDa policy from various viewpoints.
Most of the authors have found out that the speakers of the four varieties, Wolaitta, Gamo, Gofa
and Dawuro, felt that the action amounted to a linguistic, ethnic and cultural coercion that
intended to bring them into a unified culture and identity. Regarding the adgenda of using

WoGaGoDa as a strategy to create a social group identity, Lovise (2009:157) observes:

Worth noting, however, is that one of their aims in launching the Wogagoda
language was to merge the four national identities into one ' Wogagoda' identity.
So the same political leaders who denied that the resistance to the new language
had to do with identities talked about a vision of merging these identities- in the
interest of the ruling party.

It is dubious that while the national constitution provided societies the freedom to negotiate and
reshape their own identity, the WoGaGoDa project did not present identity as a negotiable issue.
It rather looked identity as an imposable thing. In fact, ideological bases of language planning
can be initiated by leaders. Bamgbose (2004:70) puts that ideology is one of the motivating
factors for language policy and could be “determined by a party in power.” But, it should be very
true that ideological bases of language standardization should be shared among the concerned

bodies.
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WoGaGoDa language policy was taken to be a decision and a strategy of the political party that
governed the four nationalities at that time to merge the nationalities under the name given to the
standard language. As to the informants for the present research, the names “DaGaGo” and
“WoGaGoDa” were coined and given to the amalgamated languages not by the language experts
themselves but by the administratives of the time who decided the use of a common standard

language in the areas (Saroka, Jan. 2015).

In many experiences, the formation of political parties in Ethiopia follows the ethnic
organization of societies. Politicians set a party claiming that they would fight for the rights and
interests of a certain social group they represent. Hence, when the name 'WoGaGoDa' was
chosen to index a political party, the people automatically understood its implication to build a
unified social identity that might deny them the diverse identities they cherished for ages. The
officials argued that since the speakers of the four languages could speak their own varieties and
still understand each other, so they could be administered in one language by a single political
structure. What can be seen here is that while the government overlooked minimum variations in
the languages, the respective societies took their identity, diversity and independence to hinge on

those linguistic variations that make one group distinct from the other.

For instance, one of the variations found among Wolaitta and the others is phonological which
the main ones are /t/ versus /s/, /z/ versus /d/ and /t'/versus /d] or /s’/, etc., correspondences
(Hirut, 2014:46). The presence of /dz/ in Gamo but not in others was also another potential for
controversy. While these variations might create little misunderstandings among speakers, they
much less block mutual intelligibility. However, these linguistic items were associated with each
ethnic group's identity, so one group did not want to write and read the other group’s speech
forms included in the standard language though they could comprehend it. Putting the form of
one speech community in the textbooks the other used was perceived to be a potential threat to
the corresponding identity anchored in the linguistic forms. The linguistic rights were limited and
reduced in the standard language, so its implementation was taken to be a breach of the legal
provisions. Ginsburgh and Weber (2010:11) describe this kind of social phenomenon saying,
“Since language is an intimate part of an individual and group identity, restricting linguistic

rights may alienate and disenfranchise groups of individuals whose cultural, societal, historical
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values and sensibilities are perceived to be threatened.” Social groups who considered the

harmonized WoGaGoDa as a divestment of linguistic right strongly moved against it.

Some researchers also compared the public demonstration against WoGaGoDa to be an ethnic
conflict which probably occurred among the concerned ethnic societies themselves. To illustrate,
Teferi (2013: 113) compares WoGaGoDa conflict to that of Silte-Gurage fragmentation, “The
‘Wogagoda’ language conflict was the other violent inter-ethnic conflict that took place during
the same period when the Siltie-Gurage conflict occurred.” The researcher further discusses that
the violent ethnic conflict was caused because the Wolaittas were not happy about the
reorganization of the ethnic societies that constituted SNNPR. The regrouping of nations and
nationalities in the region placed Wolaitta within the Semen Omo geographical Zone. Vaughan
(2003: 258) also reports that the violent movement against WoGaGoDa was triggered by the

social dissatisfaction about the government's decision to reorganize zones of the regional state.

Though WoGaGoDa conflict might not be taken as an exclusively an ethnic based one, there
were some indications in Wolaitta Sodo town where the outraged protesters assailed “members
of other groups, e.g., Gamo people who were in police force, to vent their anger (Vaughan, 2013:
27).” Other researchers had a similar stance that WoGaGoDa policy led to conflict among the
ethnic members of the standard language. For instance, Lovise (2009:156) explains, “The
introduction of the Wogagoda language in schools and administrative offices in North Omo in
1991 led to unprecedented levels of hostility between the Wolayta and the Gamo” people. The
contention, as highlighted by the researchers cited so far, seemed between Wolaitta and Gamo
members of the hybrid language. Since these ethnic members constitute the major population
size of WoGaGoDa, they might compete to consolidate their power. One might be passionately
concerned about ethnic and linguistic oppression that the other might cause. Due to such
concerns, it turned out, that one group tried to relate the WoGaGoDa standardization ideology to

the motive of the other. Lovise (2009:159) extends observation on social assumptions:

Conspiracy theories flourished in Gamo, where people argued that it was actually
the Wolayta who had masterminded the project of unifying the language... A
common claim in Wolayta was precisely the opposite: that the Wogagoda project
was Gamo in origin. Wolayta elders behind the anti-Wogagoda campaign
pointed out that many of the words chosen for inclusion in the new language
came from the Gamo lexicon.
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The rationale behind Gamos’ claim was that Wolaittas wanted to overcome the land scarcity they
were experiencing in their area by extending their territory to the neighboring groups (Lovise,
2009:159). They considered the standard language to be a means of territorial expansion by the
other community. On the other hand, Wolaittas claimed that their words were disproportionately
represented in the standard language. All in all, these ethno-linguistic ideologies emerged as a
result of the language policy implemented in mother tongue education and public administration
in the area. It is clear from all the rhetoric that the standardization process did not please either

groups, and that none of the speakers accepted the standard language.

The intense public resistance that happened in Wolaitta and Gamo led to a heavy human sacrifice
and property loss mainly in Wolaitta. Vaughan (2003: 256) ratifies the outcomes of WoGaGoda

as:

A number [of people] refused to use the new books, publicly burning them
instead. Disturbances in the town resulted in the deaths of at least three people,
apparently shot by security forces, and several hundred protesters, mostly but not
exclusively Welaiyta, were imprisoned by the zone government.

It was confirmed that the protest was so fierce that textbooks valued around 40 million birr were
turned into ashes and hotels and many other infrastructures were damaged in Wolaitta Sodo
town. One can see the agony that language policy and WoGaGoDa standardization in the former

North Omo Zone caused loss of human life.

Bloody ethnic conflicts prompted by language policies were also documented in the histories of
other societies. One such example was the case in Sri-Lanka. According to Ginsburgh and Weber
(2010: 23), the “Sinhala — Only” language policy introduced to the Sinhalese and Tamil
linguistic and ethnic communities of Sri-Lanka in 1956 caused a deadly clash between the two
groups, Sinhalese and Tamil, claimed 150 Tamil lives. The conflict gradually grew into a civil
war persisted for more than two decades. Ginsburgh and Weber (2010: 25) describe the situation,
“The full fledged civil war was already ravaging the country. Tens of thousands of lives were
lost over the course of twenty six years of fighting, before the conflict recently came to an
uneasy halt.” It is easy to understand that hasty and non participatory language standardization
could develop into a more complicated social problem.
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The Wolaitta language’s longer history as a written language as compared to the other three
varieties and its extended use in the mass literacy campaign to the surrounding societies by the
Derg regime in 1974 gave its speakers a foundation to consider their language as a superior
variety and to protest its combination with the others, Gamo, Gofa and Dawuro, who had no
independent written history before the former amalgamated standard. Particularly, putting
Wolaitta words as subordinate forms in brackets in the textbooks was perceived to be linguistic
as well as ethnic subordination. Vaughan (2003:257) quotes an interviewee who mentioned to
her:

The problem was that when they printed the booklets they put the Welaiyta form

in brackets, so for instance ‘water’ was printed ‘hasa (hata)’. People

immediately asked ‘why? Who is lesser than whom? Why are we put under the

brackets?’ (Interview, private sector officer, wereda centre, Welaiyta zone, 22

June 2002).
Many social and political ideologies were hypothesized to be the causes for the failure of
standard WoGaGoDa. The sociolinguistic contexts that prevailed in the areas did not allow for
the standard to sustain for a long time. The communities in the four areas strongly demanded
linguistic and administrative independence. The reactions, then, necessitated the revision of
decisions regarding language administration matters in the area and WoGaGoDa was abandoned

once again in 2000.

The examples of DaGaGo and WoGaGoDa point to the fact that any attempt of language
standardization without significant social participation results in failure of the whole system
(Spolsky, 2004:31- 37). Social participation does not only mean involvement of experts and
politicians. It should include people from different walks of life to account for “the voice from
below”, (Linn, 2010), quoted in Rgyneland (2013:1). In DaGaGo and WoGaGoDa cases, the
endeavor was to create a harmonized standard that could serve as a linguistic basis to politically
and administratively unite society and create a strong regional identity anchored in the language
they speak. Since the languages exhibit considerable lexical, semantic and grammatical
differences and each speech community regard itself as ethno-linguistically and historically
independent (Hirut, 2005b:111), the effort to use language as a technical strategy to gain political
virtues did not work in either case. Hirut (2005b:111) also finds out that despite the presence of a

large number of shared vocabulary items, speakers of the Wolaitta, Gamo, Gofa and Dawuro
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languages “show low level of mutual intelligibility” that might have emanated from the
variations at different linguistic levels added to the speakers’ attitudes towards each other’s
variety. These sociolinguistic situations required policy makers to withdraw WoGaGoDa and
introduce change in the organization of the region, and in 2000 the former Semen Omo Zone was
restructured into three administrative zones that include Wolaitta Zone, Gamo Gofa Zone and
Dawuro Zone, and two special districts Basketo and Konta. This paved a way to use, develop
and promote each language in the respective areas. Consequently, since then, Gamo has been
used as an autonomous language of instruction in the locality. Though Gamo was part of the
former two standard languages, the new declaration permitted to put further efforts and

standardize the language.

4. 2. The Challenges of Norm Selection

Questions of dialect inclusion and exclusion make the norm selection phase of a multidialectal
language standardization extremely challenging. To decide on the norms to serve as standards of
a language is not easy in situations where speakers hold distinct views about their speech forms.
For instance, Orman (2008: 9) mentions that the idea of harmonizing the Nguni and Sotho
language clusters of South Africa did not work partly due to "lack of support from the population
at large and due to the great resistance showed to it." One may assume that as long as languages
or dialects are intelligible, to use a common standard for education or other social purposes
makes sense. On the contrary, intelligibility may not be a great concern to some societies who

believe to be different from each other in many other social respects.

The challenges of language standardization in Gamo are mainly emanate from dialect diversity
the language involves and lack of sufficient publications and teaching aids in it. Furthermore,
conditions that would permit selection of one norm over the others are not set by the bodies

responsible for textbook preparation (Gebreyohanis, 2000: Il & 111).

In spite of the dialect diversity and the prevailing challenges, a standard norm that writers can
apply in Gamo textbooks and other publications has been desirable. Standardization is believed
to be significant to improve the challenges encountered in the implementation process of mother
tongue education in the area (Hirut, 2007:225). It can encourage individuals to produce several

literacy materials, dictionaries, grammar books and creative works. In the current condition,
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writers are less confident to write and publish in the Gamo language. Some informants told the
present researcher that lack of an established standard norm limited their access to publication
in the language. They said that publishers and the writers themselves were unsure as to which
variety they should publish to gain acceptance of the wider readers. The written standard culture
is not yet made popular by preceding writers nor defined by law and disseminated to users.
Getachew (Jan. 2015) expressed the challenges they faced while writing textbooks in Gamo:

(4) There was no former literature that we could quote or we could refer to
decide on which norm we should use as a standard. There was no base to refer to
convince people that this variety is more preferable to that variety.

Absence of clarity on the norm selection resulted in the production of materials prepared in an
inconsistent language. Language standardizers took norms which, they thought, are spoken by
the majority of the Gamo community, but other distinct dialects were merged in the
standardization process. Even those norms which were believed to be spoken by the majority of
the population were not consistently applied in the textbooks. That means they were replaced by
varieties from another dialect. These and other circumstances are presented in the following table

which shows the resource dialects of the words in the texts analyzed.
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No. | Dialects Sample Sample words Total | Gebreyohanis
words from | from Wondimu (2000)?
textbooks (2015)
1 Dache, Kucha, Ochollo, Dorze | 177 45 222 16
2 Dache, Ochollo, Dorze 72 4 76 1
3 Dache, Kucha, Ochollo 8 6 14 -
4 Dache, Kucha, Dorze 2 - 2 -
5 Dache, Kucha 22 15 37 1
6 Dache, Ochollo - 2 2 -
7 Ochollo, Dorze 1 1 2 1
8 Dache, Ochollo, Dorze, Ganta 8 6 14 -
9 Dache 15 3 18 -
10 Kucha 23 8 31 1
11 Ochollo 1 - 1 -
12 Ganta 1 1 2 14
13 Dache , Kucha , Ochollo, Ganta | - 1 1 -
14 Words common to the five | 82 46 128 -
dialects
Total 412 138 550 34

Table 13. Words of the five Gamo dialects used in the sample texts

As seen from Table 13, most of the words (222) in the texts were the ones commonly used in

North Gamo varieties of Dache, Kucha, Ochollo and Dorze. Sixteen of these words were found

in Gebreyohanis (2000). These Gamo dialects, as has been mentioned by Wondimu (2010), share

the major portion of their lexical items, and so it is no wonder that they had many words in

common in the texts too. If a writer uses a word from Kucha or Ochollo, there is high possibility

to find that same word, or with minor variation, in the other dialects too. On the other hand,

Ganta words have both lexical and grammatical variation to these groups. The following words,

taken from the sample texts, show the lexical variation between Ganta and the rest dialects of

Gamo:

Ganta  Dache, Kucha,
Ochollo, Dorze
hate ha?i
aykuti  oyketidi
ketati  guridi

English

now
tied

early

2 A dictionary where the meanings of words were looked up
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kafo nago waiting
bizo isino one

saka bita soil
Some of the words in one group go further from simple variation and could mean a different

thing in the other groups. For example, the word kafo means ‘waiting’ in Ganta but it means

‘bird’ in the others.

The texts also used 76 words from Dache, Ochollo and Dorze and only one of these words was
available in Gebreyohanis (2000). Kucha and Ganta had different representations for these ones.
Most of the Kucha words have phonetic variations from the Dache, Ochollo and Dorze dialects.
On the other hand, most of those concepts have different representation in Ganta while very few

differ in their morphemes. It is possible to consider the following examples:

Dache, Ochollo, Dorze Kucha Ganta English

loyssidi loytidi lo7atsi doing well
sintsa sinta sino face
kumetsa kumeta kumusu  full

atsana atana assada will pass
yiza yiya yese that comes
nagiza nagiya kafesi that guards
gutsa guta uga small

giza giyay hises that is said
wotsida wotida gades that put

All of the Kucha words which are given in the above examples differ from Dache, Ochollo and
Dorze words in the sounds /t/ versus /ts/ and in the derivation process of forming nowns from
verbs with {-iz-} and {-iy-}. Some informants of this research believed that these kinds of dialect
variations do not highly influence one from understanding the other. Similarly, the first five
Ganta words have the same base to the words of the other dialects, but the last four words used in
Ganta are totally different from the words used in the rest. The ones used in the texts were the

words common to Dache, Ochollo and Dorze.
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In the earlier times, /s/ and /t/ phonemic variations were not so exaggerated. People accepted
that both forms were comprehensible in social conversations between speakers of the two forms.
But after the introduction of language standardization in the textbooks, the attitude of some
Gamo communities towards the phonetic elements has changed, and they have become more
sensitive to those features of pronunciation. For instance, some Kucha speakers were demanding
textbooks published in their own dialect to be used in schools where speakers of the Kucha and
related varieties reside. One of the informants to the present research explained the case in detail

as follows:

(5) k'ollaw hibrdtdsdb ga ydmakurdf ndgdr alld k »ank »a maldt ydhibrdtdsdbu
ydabahilu méaggdldy”y”a sildhond k ollaw ga yallaw andandu ézpan ayiwdkildnim
yammildw ammdldkakdtu alld bdrigit' yirraddawal ydddgawn yd héiland un
yirrddawal gin ydrasun maydt yifdlligal Iadmissale ydak'ug”s"a alld inpa
yawolaytta gordbet siléhonin wolaytdnpawin mdt't 'ak'am alldbin yilallu s'zhufum
mds ‘thafum ldnpa sillak bdzza mds’s'af alldbbdt bilaw ande kirikkir ansitawal
ldmissale inpa hassa ydmminnidwun bdawolaytdnpa hatta #yydtdabald ldppa
mgs’s'af alldbbdt alu inpa yihe bdtdgammir ayshonim and gamoppa sir huldtt
ayindt karikyulom mdk'érds’ k"ank awun maddakédm yihonal

‘There is dissatisfaction in some of the lowland dialect speakers. Since language
carries the society’s culture, some lowland Gamo districts residents have had the
attitude that, ‘the standard language used in schools does not represent us.” In
fact, they understand the highland or the standard variety, but they want to see
their own forms to be included in the standard language. For example, Kucha
dialect speakers once argued saying, 'since we are neighbors to Wolaitta, we
should use Wolaitta textbooks. When textbooks are sent to us, they should be
published in the Wolitta language.' They said that when the word hassa ‘water’
is written, it should be written as hatta. Then we replied to them that this can
never happen in Gamo. Devising two curriculums under one language Gamo
makes the standard language weaker' (Manna, Dec. 2015).

The narrative proves the folk’s demand to be entitled to textbooks that represent their spoken
features as much as possible. The other thing that can be noted from the quotation is that the
interest of the standardization process was at odds with the language need the public expressed.
The speakers requested for their rights to use a language they practiced in their day to day
interaction for education. They had a passion to exercise their linguistic rights by learning and
teaching in their own dialect. On the other hand, standardizers wanted to establish a standard

language that unites diverse dialect speakers. This can be understood from the explanation that

107



said, “Devising two curriculums under one language Gamo makes the standard language

weaker.”

In fact in situations where two competing standard forms exist, one of them may gain more
acceptance while the public use of the other gets weaker. For instance, in the Norwegian context
where two independent written standards were developed, one of the written standards- Bokmal-
gained wider public use than its counterpart Nynorsk. According to Rgyneland (2013:58), due to
the attitude that considers Nynorsk as an inferior form many individuals are now shifting to use
Bokmal. Added to this social attitude, the relative consistency in the application of linguistic
items owed Bokmal greater acceptance and use than Nynorsk, which allows the use of many
alternative norms in writing. In spite of their varied degree of social acceptance and application,
Norwegian has remained a strong, one of the most studied and described languages whose
function has elaborated into domains of education, science, technology, media, etc in Norway.
This shows that variability cannot be seen as a disadvantage to the efforts to maintain a language

as a standard language for its own society.

There is another social concept that justifies the standardization process better than what had
been given by the officials. There was an assumption from some informants that the ethnic
identity of Gamo is inherently established in the language’s sounds like /s/ and /dz/. The sounds
were seen as icons that index the language and its speakers to be Gamo. They culturally and
morally connect the society to their language. Irvine and Gal (2000: 37) call this kind of
language ideology that governs language users as iconization. Speakers place these forms in their
speech or written use to mark and consolidate their origin. The phonemes are symbols that
identify Gamo from the other similar languages as expressed by interviewees like the following

one:

(6)daradsawn lamat'abbak’ k'alatogy” mallayat allabbagyaw bamadsamariya
daradsa t'ik'im lay mawal vyalldbbagyaw k'alat #nna dims'ogy” mallayat
allabbagyaw gamoyppa kdhona gamoppan layyat liyarigu yammiglu dims'ogy allu
ingupa dims'osy” k'irsog” silahou mar t'abak’ allabbagyaw lamissale /ss/, I/
yamasasalu k'alatog” sildlellu lela bota k'alatogi#u tat'dbbik’aw gamopnan
masilaw méak'irab allabbagyaw lelogiim yihinnin bik ’k'abbalu t'zru yimasiénpnal

'In order to keep the standard use of the language in the textbooks, Gamo words
should be identified. The original words and sounds of Gamo that should come
on the first level of standardization should be known. In fact there are sounds
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that make the Gamo language unique. If the standard language should be taken
as standard Gamo, it should consider these unique features. Those sounds are
souvenir and must be protected in the standard language. For example, sounds
like /ts/ and /dz/ are not available in the other Ethiopian languages. So the sounds
must be protected and given a position they deserve in the standard. After all, the
words of the standard language must look like Gamo. I think it is good if other
Gamo speakers also accept this fact' (Yishak, Dec 2015).

The interviewee believed that the standardization should preserve grammatical features that
consolidate the Gamo identity. He stressed that all Gamo speakers should accept these features
as common or standard languages to all dialect speakers. The words “unique” and “‘souvenir”
were used to show that the features were very important to unite all Gamo language speakers.
There was an assumption that a standard language should protect and secure these features by
providing a first class position. The participants related their phonology to spot their ethnic
identity. The use of the two features /ts/ and /dz/, which are represented by the graphemes <th>
and <dz>, in the Gamo language textbooks was associated with the recognition or maintenance
of Gamo ethnic identity while reluctance to provide a significant position to these features was

regarded as diminishing the ethnic value and cohesion.

In regards to the role of language in maintaining identity, Fought (2006: 22) states, “Linguistic
features within a variety are a key element in the indexing and reproduction of ethnic identity,
just as they are for other aspects of identity, such as gender or social class.” Among all the
linguistic features involved in language, Fought identifies that “...phonology is seen in more
proprietary terms as an index of ethnic identity.” Phonological features are best used as indices to

identify individuals or express one’s identity than the other grammatical markers do.

It can also be seen from Table 13 that fourteen words were shared among Dache, Kucha and
Ochollo and 37 between Dache and Kucha, and the other 14 among Dache, Ochollo, Dorze and
Ganta. Two were from Ochollo and Dorze. The textbooks used two words from Dache, Kucha
and Dorze and Wondimu (2015) used two words of Dache and Ochollo and one from Dache,

Kucha, Ochollo and Ganta. From these, only two words were available in Gebreyohanis (2000).

Due to the fact that the five dialects are categories of the Gamo language, they had 128 words in
common in the texts. Most of these were lexical items like dabbo ‘relative’, awa ‘sun’, #”arkko

‘wind’, metoy ‘problem’, maata ‘grass’, etc. The presence of these common words in the texts
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has social as well as pedagogical implications. These are the words that bound the dialects in the
standard language and would create social cohesion and integration. They provide the speakers
with justification that they are speakers of one standard language that unified them as Gamo
society. Pedagogically, the students can feel confident in learning their language due to the
presence of words which they can commonly understand. As discussed above, the rest of the
words exhibit variations at different linguistic levels. Though the variations among the words

may look simple, they can be of high social concern for norm selection to overlook them.

While looking at particular words of each dialect used in the texts, one can find 31 from Kucha,
eighteen Dache, and two Ganta words. One Ochollo word was used in the textbooks. The
presence of dialectal words can be seen as a means of dialect accommodation. It may be a means
to include other dialects in the standard and to appeal to speakers who were requesting for
inclusion of their forms. The selection, however, is not clear since the application is not
consistent. In order to take the features as standard forms of the language, the words should be
applied consistently everywhere when a related concept is mentioned. For example, the word
‘small’ is gusa in Dache, Ochollo and Dorze; it is guta in Kucha, and uga in Ganta. In the texts,
at one time the word gusa was used and at another time the word uga was applied. The former
was very frequently applied in the texts than the latter word. It is not difficult to imagine that uga
is not going to benefit from the race for the standardization if it is allowed to be used in parallel
with the word gusa, which is wider in its distribution in the three or four dialects. In fact, both
forms can be introduced as synonymous standards but due to its social position the Ganta word
does not seem to fix its standard place any time soon. If the word uga has to establish as part of
the standard form, it should take the function of expressing the concept ‘small’ without the

parallel form gusa.

It is also possible to observe that in Gamo one of the method writers used to increase inclusion of
dialects was by putting parallel forms in brackets. For example, ‘water’ is sometimes written in
the textbooks as hassa/hatta or hassa/tt. Looking at these words, one may think that /t/ is
always used as an alternative in words wherever the standard /s/ exists. But this is not the case,
and in most cases other words which take /ts/ are written alone; laysa ‘year’, sinssa ‘face’,
sunsay ‘name’ can be seen as an example. Writing the same word in different ways can also be

taken as a kind of outflows and as a normal process in an early stage of language standardization.
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But its potential to delay the time to establish stability in the standard language and confuse
users, especially students, is immense. So, one can conclude that the inclusion of words of some

dialects in the norm selection process was not stable and not systematic.

The other feature that made the norm selection process random was the writers' reluctance to be
consistent with the rule of taking words with wider geographical or dialectal distribution. In most
cases, words that were common to most of the dialects were taken but sometimes words used in
one of the dialects were selected and other words that are common to most of the dialects were

left. The following examples can be cited from the texts analyzed.

Dache, Ochollo, Dorze Kucha Ganta English
yotanas yotanaw ohada to tell
s’elanas t’elanaw wogtfada to see
sas’anas sat’anaw meytf*ada to sting

It can be seen from the examples that Dache, Ochollo and Dorze dialects use the same terms for
the three words while Kucha and Ganta have each peculiar words. The ones applied in the texts
were expressions used in the Kucha dialect. These words or the grammatical features were in fact
the only features that were taken as standards from dialectal words since they are consistently
applied throughout the texts. Due to the consistency in the application of those grammatical

forms in the texts, it is important to accept the inclusion of those forms in the standard language.

Moreover, different forms were used to express the same grammatical function in the textbooks.

It is possible to see some instances from the texts:

Dache, Ochollo, Dorze Kucha Ganta English
bessizay bessiyay beyisakuyine that shows
oofstsota oosotta ootstsede works
bagga heera bagga area
immizay immiyay ingessa that gives

In the examples above, Dache, Ochollo and Dorze dialects had the same words, but Kucha and
Ganta had each words different from the other dialects. What is more interesting is that in the

textbooks, the demonstrative form was once expressed with the form used in the Kucha dialect as
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in bessiyay ‘that shows’ and at another time with the form used in the other dialects like nagiza
‘that guards’, giza ‘that said’, ko/fiza ‘that needed’, which are shown in the former examples.
This all shows the level of inconsistency in applying the standard language. The writers actually
had great chance to swing between dialect features since they were not clearly told that one form
was legitimate but not the other. They were not given any framework to choose among the

prevailing language features.

The analysis has also revealed that list of fourteen Ganta words, mostly the ones not shown in the
texts but gave parallel meanings to the words used in the textbooks, and one Kucha word
prevailed in Gebreyohanis (2000). It is a significant occasion for the Ganta words to be codified
in the dictionary because they receive orthography and they are preserved there, but seven of
them were decried as ‘colloquial expressions’. This kind of commentary, in Bourdieu's (1991:48)
term, is “a sign of exclusion.” It misshapes the attitude the society constructs towards these
words and the others which did not appear in standard written texts. It further impedes users to
implement the words in wider public settings (Locher and Strassler, 2008: 6). As Shohamy
(2006: 31) also puts it, this type of standardization discriminates against some language forms as

being “illegitimate” and others as being “legitimate” usages.

On the surface, it seems impossible to trace a single dialect that provides the basis for the written
standard norms of Gamo. However, in principle, Dache was used as a standard dialect. This can

be calculated from the number of words used in the texts listed in Tablel3.

Dialects Dache Ochollo  Kucha Dorze Ganta
Frequency of words 5143 460 435 444 145

As can be noted, Dache had 514 words and Ochollo was represented by 460. Kucha and Dorze
had respectively 435 and 444 words. On the other hand, Ganta had only 145 words, most (128)
of which were shared amongst all of the dialects (see Table 13). The Dache dialect, thus, had the
greatest representation in the standard norm since it shared many words and grammatical
features with the others. The Ochollo, Dorze and Kucha dialects were also represented with

many words as could be seen from the above enumeration.

% The numbers may look dubious since they exceed from the ones listed in Table 13. However, the number increased
because most of the words appeared in more than one dialect and counted redundantly.
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Since the Dache dialect is related in many ways to the other varieties spoken in the Northern part
of Gamo and the standard mixes forms of different dialects, some researchers, like Mohammad,
Jordan and Magnusson (2015), prefer to call the standard Gamo dialect used in the textbooks as a
North Gamo dialect. However, it should be understood that North Gamo is not a dialect on its
own but a cluster of related heterogeneous dialects (Wondimu, 2010:52). From the data
presented above and the information found from the informants, it looks reasonable to refer to
the standard variety as Dache as it is the one the standardization is mainly based on and the one
which can be considered as a central dialect which has many linguistic forms in common to each
of the rest. The dialects grouped as South Gamo, like Ganta also share some phonological,
morphological and lexical features with the standard variety, so referring the standard language

as North Gamo may limit its scope.

It was also noted that where there were alternative forms in the different dialects, the
standardization preferred those forms used in the Dache dialect. For example, those words which
Dache shared with others were written adhering to its grammatical systems. To illustrate, the
Kucha dialect uses /t/ in places where Dache uses /ts/, and the texts mainly applied the latter form
in the standard words as in misa ‘tree’, hassa ‘water’, sunsa ‘name’, etc,. Though the writers
sometimes freely provided /t/ words in brackets next to /t/ words, as mentioned above in this
subsection, they did not always do so for all words. Likewise, the past marker in Dache and
Ganta is {-d-},{-s} in Kucha and {-r-} in Ochollo and Dorze dialects. In the texts sampled so far
{-d-} is mainly used as in the words osides ‘worked’, oyigides ‘asked’, gides ‘said’, etc. This
feature is actually one of the linguistic elements that bind the standard language with Ganta. But
the Ganta dialect differs from the standard language in its lexis and other morphological
constructions which did not appear in the texts at all (Hirut, 2013a). It is therefore possible to see
that Dache appears a central dialect that shares several features to most of the Gamo dialects with
varying degrees. The shared features were greater among North Gamo, but remain less to Ganta.
Generally, it can be said that Dache was found to be phonologically and morphologically more
closer to standard Gamo than the other dialects were. Kucha, Ochollo and Dorze were also very
proximate to the standard words. It is also important to note that a very negligible number of
Ganta words were found in the texts since writers have preferred the Dache forms than the Ganta

words in their application.
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4.3. The Development of the Dache Dialect as a Standard Norm of Gamo

Norm selection procedures are almost common in different situations. Language standardization
process, it could be said, follows almost universal criteria to choose one dialect as a standard
form of a given language. The ground for choosing the Dache dialect as a standard form of
Gamo is not also out of the world's reality we know. Though it encompasses its own unique

historical incidents, it is not unjustified of the existing theories of language standardization.

Dache has gained recognition as a standard variety when Gamo was used as a medium of
instruction in schools. It has become a common dialect used in intra dialectal communication
and a language of most public speeches in Gamo. Further, every publication in the Gamo
language undergoes evaluation for its compatibility to the standard norms at the Gamo Gofa
Zone Culture and Tourism Department located at the town of Arbaminch. The demand to use the
Dache dialect as a base to standard Gamo is not set out in any legal documents. Instead, the
standard grew out of socio historical conditions pertaining to coincidence and its geographical

coverage.

4.3.1.The Role of Individual Persons

It is known that individual writers, language experts or public figures play a great role in the
standardization process of languages. In the same way, individual writers played a significant
role in the standardization process of Gamo. The Gamo language was first used as a standard
form when textbooks were prepared in DaGaGo (see section 4.1). During that time, each of the
three varieties of standard DaGaGo, Dawuro, Gamo and Gofa, had representatives who
participated in the harmonization process. The Gamo delegate, who was coincidentally a Dache
dialect speaker, used his own dialect to mix Gamo with the others. The following excerpt was

extracted from an interview with the Gamo envoy to DaGaGo:

(7) Researcher: What was your role in the preparation of textbooks in standard
DaGaGo?

Saroka: | was the leader of the panel delegated to prepare textbooks and to
standardize the three languages through harmonization.

Researcher: Did you not participate in the textbook preparation?
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Saroka: | had two responsibilities. As a chair person, | coordinated the groups,
and as a language teacher | wrote language textbooks and edited the textbooks
for different subjects concerning their language.

Researcher: When you wrote and edited the textbooks, which dialect of Gamo
did you use?

Saroka: | used my dialect.
Researcher: What is the Gamo dialect you speak?

Saroka: My dialect is Bonke, we locally call it Dache or Zega, Zegatso or
Dachetso (Jan. 2015).

The individual's key role as a language editor might have influenced the language choice of other
textbook writers for different subjects. He could control proper implementation of the standard
variety of Gamo in the textbooks. The multiple roles of the delegate in the harmonization process
of DaGaGo as a writer, editor and coordinator increased the chance for the Dache dialect to

represent Gamo in textbooks written by others as well.

Implementation of Gamo in official written settings was another incident that followed the
standardization activities. After the amalgamation process of the languages, a decision was
passed that each of the substrate languages, from which DaGaGo was formed, should be used in
official written and spoken transactions in the respective areas. Accordingly, the standard forms
that represented Gamo in the harmonization process of DaGaGo were approved for use in office

communications by the administration in areas where Gamo was spoken.

The trend to use the Dache dialect as a standard form to write textbooks is persisted by writers
after Gamo has become an autonomous language of the Gamo society. Even at this stage, a
formal selection procedure or a survey of social consent has not been executed. So, it can be
argued that the variety of the educated individuals who had the access necessary to put their

dialect into the textbooks is maintained as the standard norm for Gamo.

The role of individuals in language standardization is evident in many other situations as well.
As has been mentioned earlier, the role of individuals was apparent in the standardization of
many languages like English and Norwegian (see Ferguson, 2006:22). The role of writers has
also been profound in the standardization of French. Cooper (1989:7) elaborates in detail that the

French government who aspired to create a unified France worked closely with writers, poets,
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artists and singers who played significant role to gradually bring the vernacular French into

functions formerly covered by standard Latin.

It is, however, possible to note from others' experiences, like Norwegian, that language
standardization is not a once and for all activity. Language standardization reforms and
discussions have always survived as long as new language situations and social needs arise
(Rgyneland, 2013). But attempts to improve the situation of standard Gamo are not common in
the area. Language experts do not work in an organized manner to talk about better ways of
standardizing the language. We can assume that the former writers, the DaGaGo representatives
might have had less chance to discuss dialect diversity and inclusion in Gamo since the
harmonization was done only among three language varieties. At the time when the languages of
the area were considered to be similar, internal variations among each constituent language were
not seen as central matters. But, after that, discussions on language standardization would be

very significant to fix matters of dialect variation.

Writers who were given the responsibility to develop learning materials in standard Gamo knew
that Dache was used in the previous texts which were used in the area. They were also aware that
Dache was the one spoken by the majority, and perhaps it was the dialect that all of the textbook
writers commonly spoke in addition to their own dialects. The writers, then, had a plan in their

mind to implement it as Getachew (Jan. 2015) explained it:

(8) I remember Gamo experts were called from different sections of the society
based on the subjects they taught. There was an argument in the meeting on how
they should go on with the task of writing textbooks in the presence of dialectal
diversity. Writers said, 'at least we should have a dimension which variety we
should use as a medium of instruction, one which represents Gamo in standard
places'. There was disagreement on the discussion about norm selection on that
workshop. The writers were arguing over selecting one form instead of the other,
and some said that they did not want to use the others’ forms. The organizing
groups abandoned the idea of selecting standard norms and as it used to be, they
asked the experts to go on as it suits them as they know, which means to use their
own varieties. And that was how it went, but certain reshaping was made by
editors. There was no variety decided to be used because Gamo area is
linguistically very diverse to the extent that there is a continuum, on two extrems
on two ends. People the could not even understand each other.

When a language is standardized to be used as a medium of instruction among speakers of

“linguistically very diverse” dialects, there should always be an agreement on representing those
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diverse forms in the standard language. This was the missing link in Gamo. Though the writers
who were called on to put Gamo as standard language in the textbooks were different subject
teachers, it could be said that they were well informed teachers about the language situation in
the area. Due to their knowledge of dialect diversity in the language, they wanted to discuss and
decide on the dialect they should use to write the textbooks. However, their discussion on norm
selection was interrupted before it was thoroughly dealt with. A discussion to decide upon norm
selection was not allowed but textbooks were meant to be written from common sense. Though
the writers were told to simply prepare textbooks without worrying about norm selection, as has

been identified earlier, they rather used the Dache dialect.

The writers were very much aware of the role of the norm established by former writers to keep
the social unity and identity of Gamo as it is spoken widely in the area. Dache can be considered
as a central dialect which shares many forms with most of the other Gamo dialects, especially to

Kucha, Ochollo and Dorze. A teacher interviewee viewed Dache as a symbol of Gamo unity:

(9) ydand zdyd ydabdlayinndg linor ayigifilim zdydaw érasu day’epna zo houl naw
bibbal gamoppra bdaminndggdribbdt bahullum néaw yallaw ydand akkababi néaw
ladmaldt yasigifcggiral bahullum tésfaftval hullum ga yissdémmal séldzih ydne naw
wdayim ddagmo ydzza naw yammil ayindgt intin ydllagyawm ldmissale amardppa
bizu zaydawdyy allut gin bamidiya bamds'ihaft yallaw bahullum ydaf méfigifa na
lelog#im yinndgdral iniddzaw dag’epna bdzih akkababi babetdkiristiyan béaredio
bams'ihetogi agdlgilot yisat'al silzih issu yasadigawal biyyd asiballihu

‘We cannot say one dialect dominated the standard language. The Dache dialect
itself belongs to all Gamo language speakers. It is available in the whole areas
where Gamo is spoken. We cannot say it is a dialect of a limited area. It spread
into all places and understood by all people who reside in Gamo. So, nobody
says 'it is theirs, but it is not ours'. It is common to everyone, for example there
are different Amharic dialects but the one in the media and in books is
commonly used by all native Amharic and non native Ambharic language
speakers. Just like that the Dache dialect of Gamo in this area is used in radio
programmes, in magazines, in textbooks, for preaching in Churches and for
other public activities. Since it plays different social functions, I think as to me
the Dache dialect is the one to promote Gamo into a standard level’ (Agena,
Dec. 2015).

The interviewee considered that since Dache is spoken and understood everywhere in Gamo, it
belongs to everyone who speaks Gamo. The assumption of language experts and teachers that
took the Dache dialect to be common to all Gamo speakers made them maintain its function in
the textbooks and in schools. It was taken for granted that as long as students and the rest of the
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society understand the Dache dialect, it is acceptable to enhance its position as a standard dialect
of Gamo. The standardization process recognized that the common features the Gamo dialects

share in common make them the same and integrate them under one standard language.

It is also true that the Dache dialect of Gamo holds a lot of similarity to the neighboring
languages like Wolaitta, Gofa and Dawuro. Some the Gamo language comparative researches
even identify the dialect of Gamo used in textbooks and in the schools as North Ometo Gamo
(cf. Hirut 2013a, Jordan, 2009). Maintaining the role of this dialect to be a standard form has,
therefore, a further social value in consolidating the social bond amongst the four groups of
Wolaitta, Gamo, Gofa, Dawuro and the other societies who once used a harmonized standard
language as a medium of instruction. So, the language developers could be somehow skeptical
about including diverging linguistic features that might have less contribution to the aspired

social meaning of language standardization.

4.3.2. Geographical Coverage of the Dialect

The other factor that accounted for norm selection in Gamo was number of dialect speakers. It is
believed that Dache dialect is widely spoken and understood by different Gamo language
speakers. Owing to its coverage of wide areas, Dache was taken as the main source of standard
Gamo. Selecting a dialect that holds wide coverage of a language area has been a common
method in language standardization. As Haugen (1966:933) states, “For related varieties.....one
can combine those forms that have the widest usage, in the hope that they will most easily win
general acceptance.” The hope in selecting forms of wider public use as standard forms is to owe
social acceptance to the language and its standardization. That means standardization trusts
varieties of numerically or economically strong social groups more than forms with fewer
speakers to attract acceptance. It becomes clear that varieties with less social and geographical
coverage are not the primary interests of standardization for they might reduce the social

acceptance of the standard language.

The standard varieties selected should be related with many social areas. The speakers should
perceive the dialects they use to have strong bond. This implies that the social and linguistic

relationship of dialects involved in a language should be sorted out in advance. Spontaneously

118



selecting varieties without thinking over the dimensions they relate to each other is going to

cause social challenges of acceptance.

It is already claimed that norm selection in Gamo gives precedence to dialects with wider social
and geographical coverage. So, it is plausible to figure out the social and geographical coverage
of each of the dialects and compare their scope. Districts are the smallest administrative units
that organize societies into manageable size. Gamos reside in the nine districts or sub
administrations of Gamo Gofa Zone. In most cases districts coincide with the dialect variations
attested in the Gamo language. They sometimes refer to the respective speakers who dwell in
those areas. Table 14 shows the districts where the majority of the Gamo ethnic societies live and
the dialects they speak. By no means should the information be taken as a perfect representation
of number of all the Gamo dialects though. The table does not also include mother tongue
speakers who live in areas outside these districts. In addition, the total population size indicated
in the table exceeded from the population size of Gamo ethnic societies (1,029,374) of the Gamo

Gofa Zone enumerated in CSA (2008: 148) since other language speakers also reside in these

districts.

No. | Districts Population Some of the Gamo dialects
spoken in those districts*

1 Kucha 149,287 Kucha/Boroda

2 Boroda 67,960 Kucha/Boroda

3 Mirab Abaya 74,967 Kogota

4 Arbaminch Zuriya 164, 529 Dache, Ganta, Ochollo, Shara

5 Chencha 111,686 Kogota, Dooko, Dorze

6 Ditta 83,987 Dache

7 Daramalo 81,625 Dache

8 Kamba 155,979 Dache , Balta

9 Bonke 159,089 Dache , Mele, Garbansa, Kole,
Zargulla

Total 1,049,109 13

Population census: CSA (2008: 13)
Table 14: Population of Gamo districts and some of the dialects spoken there

As can be seen from Table 14, in Arbamich zuria, which is populated by 164,529 people, Dache,
Ganta, Ochollo and Shara are some of the dialects spoken. Bonke district, with 159,089

residents, is occupied by Dache, Mele, Garbansa, Kole, Zargulla and other dialect speakers. It

4| owe due recognition to late Wondimu Gaga Gashe who helped me to sort out some of the dialects spoken in each
district.
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can also be seen that the Kucha/ Boroda variety is spoken in Kucha and Boroda districts which
have a total of 217, 247 population. Dache is spoken in Ditta and Daramalo districts with a total
of 165,612 inhabitants, and it coexists with Balta in Kamba (155, 979 residents). In Chencha,
home to 111,686 people, Kogota, Dooko and Dorze are spoken. Some people also believe that
there is a variety by the name Chencha dialect. Kogota is also used in Mirab Abaya district

where 74,967 people dwell.

According to the sociolinguistic data, the Dache dialect is widely used across the Gamo districts.
It is spoken in five of the nine districts whereas Kucha and Kogota are spoken in only two areas.
The other dialects are limited in one district. It is also understandable that Dache exists in
Arbaminch Zuria, Bonke and Kamba, where Ganta, Balta, Ochollo, Garbansa, Mele, Kole,
Zargulla, etc dialects are also spoken. Sociohistorically the Dache dialect spread into these areas
after a group of Gamo community, called Dache, occupied those places during civil war among
Gamo traditional kings. The subjugators demanded communication between themselves and the
defeated group in their own language which is also known as Dache by its speakers. In this way,
the Daches managed to spread their language into different places and establish its popularity in
the area. Wondimu (2010: 44) explains that the Dache dialect "... had dominance over the other
dialects until the coming to power of the Derg regime. When the speakers of Dache dialect came
to the area winning wars, they demanded communication with them in their dialect.”"” One issue
that needs clarity here is that the Dache dialect has remained popular among Gamo dialect
speakers up to the present time, but since most of the citizens were oppressed to speak Amharic
than their own native language, its popularity in social domains might have declined during the
Derg regime. Hence, it is possible to argue that the political success the speakers had during
when Gamos were administered by traditional leaders helped the Dache dialect to spread into

different places of Gamo and to maintain itself as a principal dialect.

Due to the above social factor, writers have adhered using the Dache dialect to write textbooks
and other materials. Many officials and writers defend the standard variety with such numeric

reasons as mentioned by an official interviewee:

(10) bdbizuhanu ydmminndgggdrawun inna hullunim hébrdtsab bdk' dllalu
liyagibabba yammigifilawn zdye wdsiddnal.
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‘We took the standard norms of Gamo from the widely spoken dialect. We
believe that the standard language enables the whole Gamo language speakers
to communicate to each other so easily (Moges, Jan. 2013)".

As can be understood from the quote, there was hope that the standard language used in the

textbooks is spoken by the whole Gamo language speakers and is going to be welcomed.

Wider language planning endeavors of the country were also led by the same assumption of,
among other things, selecting widely used language varieties for language development

activities. Seidel and Moritz (2009: 1126) report the rationales of language planners as:

Decisive criteria for the selection of a regional language as a medium of
instruction in Ethiopia in the 1990s were mentioned by Dhaba Hundie: —
Availability of written materials such as books, newspapers etc. — Number of
educated people in the respective nationalities — Being the language of larger
ethnic groups in Ethiopia.

This report shows that the prevalence of large number of speakers to a language was a major
criterion, among other things, to choose a variety to be a medium of instruction and a language
of textbooks in the context of languages other than Gamo, too. The same situation is true for
many other standard languages as well. One such reason is the case for Nigeria's major
languages which have been promoted into official and standard status. In this regard, Adegbija
(1994:16) puts, "Hausa, Yoruba and Igbo are officially recognized as "major' or ‘main’ by virtue
of the largeness of the populations of their speakers both as first and second languages, in
comparison with other languages.” The state recognition of these languages as official languages
of the country has obviously accelerated their standardization in different media of

communication.

Despite the social reasons there is not any other linguistic parameter that makes the Dache
dialect better than the others to be the written standard for Gamo. Those social conditions which
are stated in the foregoing discussion accounted for its emergence as a standard dialect. Its
standard status is being enhanced in the textbook publications, classroom teachings, and college
courses. It can be said that it has become the non negotiable standard form of Gamo to many
people. It is believed to be the best standard solution to keep the society strongly unified and to

avoid potential social fragmentations that may arise.
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The effort to standardize Gamo in the textbooks also has other features. From the textbook
analysis, it can be said that the standard form is being used with other varieties in different
situations. The influence of using other varieties with the standard form of Gamo in the

textbooks is discussed in the following section.

4.4. Other Varieties in the Gamo Textbooks

The idea of language use in learning materials like textbooks is related to standardization. One
can normally think that a standard use of a language is strictly regulated in textbook preparation
and publication since the education sector and schools are the major sites where a standard
language is established and transmitted from generation to generation. Textbooks play a vital
role to fix standard uses of a language and to impart the related social ideologies of
standardization. In Gamo as well, the role of textbooks to standardization is immense. But this
endeavor faced challenges from language diversity which the writers tried to handle by providing
Ambharic, English and alternative Gamo words as an option in brackets next to the prominent

standard norm.

One of the informants, Getachew (Jan. 2015) called the mixing of other varieties in the
standardization of the language in the textbooks as an accommodation technique that writers

used to ensure the participation of dialectal features.

(11)When the writers wrote textbooks, they had a mindset that the Dache variety,
the highland area variety, is more widely used and spoken by other ethnic
members of the area. For example, the Amhara people who came to live in Gamo
area mostly speak the Dache variety. There was again a political dominance by
Daches in the old days. So, people in their mind just think that when they write in
Dache their message gets wider audiences. When they started to write they worry
that there is diversity. | think the textbook writers felt guilty to write everything
only in Dache. So they wanted to incorporate other features as well using brackets.

As mentioned earlier (excerpt 4), writers were told to simply write in the forms they knew (the
amalgamated languages established in the former textbooks) and the one they thought was
appropriate to be standard norms of Gamo. But the writers knew that they should maintain Dache
because of its wider geographical coverage and at the same time they wanted to accommodate
speakers of other varieties as well. Until the standard usages are fixed, using brackets can be a

means to establish clarity of messages conveyed. Without a defined system, this mechanism,
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nonetheless, has pedagogical and social repercussions. Since the accommodation was not the

result of an organized work, it created inconsistently written textbooks.

The following table and the discussions show that in addition to the Gamo words, Amharic and

English words were used as alternative ways of creating clarity in the textbooks analyzed so far.

No. | Textbooks Number | Languages alternative words were taken from
of pages | Gamo [ Amharic English | Total

1 Gamo Language, Grade 1 (2012) | 120 8 1 - 9

2 Gamo Language, Grade 2 (2003) | 62 9 4 - 13

3 Gamo Language, Grade 3 (2012) | 48 31 2 - 33

4 Mathematics, Grade 3 (2010) 140 84 14 12 110

5 Gamo Language, Grade 10 (2010) | 87 64 13 7 84
Total 457 199 34 19 249

Table 15: Alternative words and the languages they were resourced from

As can be seen from Table 15, a Grade three Mathematics textbook contained the highest
number of words (110) given as alternatives. Among these, fourteen were Amharic and twelve
were English words. The rest (84) were words from the Gamo language itself. The Grade ten
textbook used 84 words as options in brackets of which 13 were Amharic, 7 English and 64
Gamao. Thirty three words (2 Amharic and 31 English) appeared in Grade three Gamo language
textbook. Compared to its number of pages, the number of alternative words is also high in
Grade three textbook. The number of alternative words decreases in Grade two with 13 (4
Ambharic, 9 Gamo) words and in Grade one with 9 (1 Amharic and 8 Gamo) alternative words. In
most cases, the alternative words did not appear every time once they had been used next to the

main words.

The total number of Gamo words given as options exceeded those of Amharic and English
words. It was possible to know that most of the main words and the alternatives of Gamo used in
the textbooks were mutually intelligible. That means the role of the words provided in brackets

to add clarity of meaning is arguable. Words that come under this group include the following:

Gamo words  Gamo English
(main) (alternatives)

hayitsa bong o leaf
kandon hanotan like this
wok’u apun how much
mayo adala cloth
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osanfa uga working bees
asa mag’a indo a wife, a woman
ero akeko know, comprehend

As a second language speaker of Gamo, | my self can understand almost all of the main and
optional words listed above. | do not have to ask for a native speaker to find meanings of any of
those words. That means, one of the two words is enough to transmit the intended message of the
lessons. The presence of those words implies that the writers put alternatives whenever they
found a concept that can be represented in different words across the dialects though the
language items are mutually intelligible. For instance, both wok’u and apun mean ‘how much?’
Both of the words are standard uses. Though one form might be dominantly used in some areas
than the other, speakers of these dialects have equal competence in both forms. It is acceptable
that the words can be used interchangeably as synonymous expressions in the texts. But placing
one word in parenthesis next to the other simply adds burden, not meaning, to the learners. The

appearance of parallel forms in the textbooks makes the standard norm less stable as well.

An insignificant numbers of Ganta words were available outside brackets while the standard

ones were placed inside the brackets. The ones found in those textbooks include:

Gamo Gamo words English
words (alternatives)
(main)

taybetosona k’odetosona  counted

yesaso de?izaso living place

This style of standardization supposedly does not benefit any of the forms. On the one hand, the
standard words were not given the right places, or it could not be said that the standardization
expected the Ganta words to be standard uses. As has been mentioned before (4.2) the Ganta
words could not assume standard position if they were meant to be used side by side with the

already established standards.

As will be discussed in the coming chapter (5), most participants who were speakers of standard

varieties did not support using the Ganta words in the main positions. They insisted that if a
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Ganta word is included in the standard form, it should remain in parenthesis. The rationale they
maintained was the number of available users for both the Ganta words and the standard words.
They said that prominent positions in the standard language should be ascribed to the norms used
in the wider areas, while the ones with limited speakers should be used in parenthesis to avoid
confusion. Placing the Ganta words in the first positions is going to face social challenges. One
can think that had the Ganta words been used alone without the standard words in brackets, such

social resistances would not be so strong.

The other sources of alternative words were the Amharic and the English languages. Amharic is
widely used in private, official and market communications in Gamo. It is spoken as a second
language by many Gamos. English is also the medium of instruction in upper primary, in
secondary and college classes and given as a subject since Grade one. Most of the textbooks for
language and subject areas were directly translated from the Amharic version into Gamo. During
the translation process, the Gamo textbook writers brought a total of 34 Amharic words into the
Gamo textbooks indicated in Table 15. The following are some of the Amharic words, for which

Gamo equivalents were given in brackets.

Ambharic Gamo English
words(main) words(alternatives)

et’ara® k’adara fate

kilote hila skill
makina kame car
afaganaw lif”anaw to pack
bomba gelsiyo water pipe

These and other Amharic words were given in the textbooks though the intended meaning could
be fully conveyed in the target language. For instance, the word k’adara refers to ‘fate’, so the
equivalent Amharic word et ara is excess. The Gamo word hila mean ‘skills’ and the Amharic
translation kilote, which is derived from kihilot, should not be added. Some of the informants of
this research believed that the Amharic translations were very important that they might help to
easily understand meanings of Gamo words taken from dialects different from what one speaks

or understands. Different sociolinguistic factors might have contributed to the maintenance of the

5 Some Amharic words were adapted into the grammatical system of the target language
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observed behavior and the justifications used to explain it. First of all, most of the textbook
writers might have received education in Amharic, so they might be influenced by their high
literacy skill in it. Some of the Gamo textbook writers were even Amharic language teachers in
schools. These writers seemed to feel linguistically much secured with the Amharic words to
impart knowledge in the textbooks than they did on the Gamo varieties. They depended highly
on the Amharic language to mention some concepts due to its long history of standardization.
One should be concerned that the habit of linguistic insecurity to use standard Gamo in education
for science and technology may perpetuate in the future practitioners as the textbook writers are
considered to be the key models that set the grounds for language standardization, especially in

schools.
Few Ambharic words were used in brackets next to the Gamo expressions:

Gamo words(main) Ambharic words English

(alternatives)

mata mara i pupa
payatetsa t’ena health
kawoyo nigistenibe queen bee
mole oyk’etsan ak’iza asa asgariwotftf fishers
asata

By comparison to the former groups, the target words used as main forms with the Amharic ones
as subordinates were very few. Just like the former examples, these alternatively given Amharic
words do little to add meaning to the Gamo words which could have done the job of knowledge
transmission on their own. It is possible to note that the style of making possible use of other
varieties in the textbooks fluctuates very much. At one time, Amharic words were used as main
expressions of ideas, and at another time the Gamo words were used first and the Amharic words
in brackets. The justification to use the Amharic words in the textbooks to create clarity of
meanings could have been a little bit convincing had the words of the target language were used
on the first place with the Amharic words in brackets.

Generally, giving the Amharic translations as alternatives or as main expressions when the given

Gamo word can express the concept negatively affects the standardization process of Gamo, and
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delays the time to establish the standard norm on the textbooks. The widely held positive attitude
towards Amharic as a language of upward mobility and job opportunity will definitely set a
challenge to the Gamo words to gain the popular acceptance and use. No one also expects
textbooks to provide translation of words into different languages since the contribution of

translation in learning a language is already challenged by several language learning theories.

Other researchers observed a similar language behavior in other Ethiopian languages. Amharic
structure was used to write sentences in Tigrinya and Oromo textbooks. Concerning these
languages, Lanza and Hirut (2014:67) report, “In the Tigrinya and Oromo textbooks we
consulted, we found examples of expressions in both these languages that follow Amharic
syntactic structure.” The presence of multilingual practice in the school textbooks which
language is considered to be highly regulated is dubious. The school context expects a
monolingual policy to be strictly adhered. Lanza and Hirut (2014:70) explain this practice as a
phenomenon to happen in language contact situation:

One clear reason for such structural borrowing is the historical status of
Ambharic in the country and the intensive contact between the regional
languages such as Tigrinya/Oromo, on the one hand, and Amharic on the
other. Most of the speakers of regional languages are bilingual in Amharic, a
situation that allows the languages to be in extensive and long-term contact.

The basis for mixing languages in textbooks mentioned in the quote, language contact and the
standard position of Amharic, were also the major factors for the language practice observed in
many other situations like the Gamo textbooks. There is, however, technical variation between
the style applied in Tigrinya/Oromo textbooks and the one used in the Gamo textbooks. In the
Tigrinya and Oromo textbooks, the writers replaced or borrowed Amharic structures to articulate
sentences in the target languages. Amharic forms were not given as additional or alternative
items. In the Gamo textbooks, on the other hand, words redundantly appeared both in the target
language, Gamo, and the resource language, Amharic. For example, in Oromo, the writers used
the Amharic word order zeeroo digirii 'zero degree’ instead of digirii zeeroo. But the technique
was different in Gamo. As discussed above, it gave both ways of saying the same thing by

putting one form in parenthesis.
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Similarly, English translations were given to some Gamo words. It is indicated in Table 15 that
the number of English words given with the Gamo words was 19. Unlike the Amharic words, the
English options were included in the textbooks when the Gamo words were either the newly

created ones or those extended their meanings into new functions such as the following ones:

Gamo words English words English
(main) (alternatives)

k’awosa giramere® grammar
isikotsamatsa komiyunitiy community
kara topic topic
bila-t’ado poetry poetry
k’alafik’o dikifinere dictionary
sita adata direct spiff direct speech
§70?u gidi arbitrary way arbitrary way
zaribeyo irevidzine revision
aydek’oppa topic sentence  topic sentence

All of the above Gamo words were used to introduce new concepts into the Gamo textbooks.
The new meanings were not so familiar to any Gamo language speaker unless they learn the
extended meanings in schools. The English words were given to make the students familiar with
the new meanings. For example, the word kara literally means 'roof". It shows a place found on
top of a house. Its function is expanded to include the English word 'topic', to express contexts
like a topic of a passage or a discussion. Similarly, the word zaribeyo is formed from two words
zari which means 'return’ and beyo 'see’. The compound word formed from these elements,
zaribeyo, is used to express the concept 'revision’, which is to see something again. With this
explanation, it is possible to take a position that to offer English terms in such situations, pending
the Gamo words becoming well established in the standard enhances learners' understanding of
the new terms. Nonetheless textbook publications that come afterwards should revise these areas
of language use and maintain the new Gamo words in the new publications so that stability of the
standard norm can be achieved in the language.

5 Some English words were adapted into the grammatical system of the target language
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All in all, except for the case with the English words, the technique used to include other
varieties as sources of linguistic items in the textbooks makes indigenous language development
stagnant. Particularly, lack of enthusiasm from the writers or editors side to use the Gamo words
without other parallel Amharic varieties hinders indigenous knowledge development and
discourages the construction of concepts in one's mother tongue. This kind of public reluctance
to use many African languages as fully fledged conveyers of scientific concepts in education was
seen as a major impediment to develop indigenous knowledge. Regarding this, Campbell
(2006:2) criticizes:

African languages are also vehicles for producing knowledge--for creating,
encoding, sustaining, and ultimately transmitting indigenous knowledge, the
cultural knowledge and patterns of behavior of the society. Through lack of
use of African languages in the educational domain, a wealth of indigenous
knowledge is being locked away in these languages, and is gradually being
lost as the custodians of this knowledge pass on.

A language obviously bears cultural knowledge of its speakers. This indigenous knowledge is
best explored and transmitted through the languages that encompass it. As has been criticized in
the quote, lack of willingness to deploy African languages to be vehicles of indigenous and
international knowledge in the education sector does not only damage the languages themselves
but also the human capital they accommodate. If indigenous languages are not extensively used
to educate citizens, so the knowledge accumulated in them cannot be transmitted through
generation and that both the languages and the indigenous knowledge are harmed at the same
time. It goes without saying that the world cannot maintain a balanced life without the

contribution of indigenous societies who are very close to nature and know how to use it.

In the case of Gamo, the layout of the textbooks also becomes less attractive to learners since the
texts are frequently disrupted by parenthesis and alternatives which many not add meaning to the

message conveyed.

It appears very important to raise some major points of the chapter as conclusive remarks. It has
already been identified that greater number of Dache, Kucha, Ochollo and Dorze words were
used in the standard Gamo variety. Based on the linguistic principles applied in the textbooks, it
can be said that the Dache dialect is the standard form of Gamo. By contrast, only a negligible

number of Ganta words were used in the texts (see Table 13). While Gamo is a multidialectal
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language, selection of words from a single dialect area shows the prevalence of what Deumert
(2004:3) calls dialect reduction and convergence in the standardization process. The norm
selection process aspires to build a strong social bond among the Gamo ethnic groups through

unification of the dialects in one language.

The selection of standard norms from a single dialect for education has pedagogical implications
for the students who speak non standard varieties. There is a general consensus that individuals
easily participate in a system that works in a language in which they are competent enough to
perform with (Orman, 2008:156). In other words, individuals have the full psychological
freedom to learn in the language they acquire in their environment. It is clear that one's
possibility to fully acquire a language or language varieties depends highly on the likelihood of
one's exposure to the environment that functions in the language. Regarding this, Holmes (2013:
8) states,"” ... people acquire their knowledge of varieties and how to use them appropriately in
the same way that they acquire their knowledge of most other aspects of language — by extensive
exposure and a process of osmosis.” Given the limited home access or environment they have to
the legitimate standard language, which culminates in their having of inadequate competence in
it, as compared to other fellow students who acquire it at home, the achievement of children
whose environment operates in a variety quite different from the standard language obviously

declines in schools or in other sectors (Bourdieu, 1991: 259).

The other issue that may challenge dialect speakers in education comes from teachers’ attitude
towards their students’ language. In a classroom that implements a standard language use policy,
teachers evaluate students’ performances in terms of the grammatical rules of the standard
language. Fought (2006:182) describes teacher student interaction in multilingual societies to be

like the following:

Teachers are often members of the dominant ethnic group, and even if they are
not they will probably have assimilated the predominant interactional norms in
the course of their professional preparation. The students, on the other hand, at
least in most large urban areas, may represent a wide range of linguistic
varieties and interactional norms. As with other settings where intercultural
communication takes place, ignorance of ethnic differences related to language
can cause misunderstandings and lead to unwarranted negative evaluations of
students whose interaction patterns do not exactly match the school culture.
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Teachers and schools are actually the major agents of language standardization. They are vested
with the responsibility to ensure the inculcation of the standard language from time to time and
from generation to generation. Language classes in schools are meant to impart standard
language knowledge to students. So, students who do not abide by the rules of the standard get
corrections for their dialectal uses or they might be failed due to the language they implement.
So, to overcome such pedagogical crisis, the best thing for Gamo is to acknowledge plurality in
its standardization process. To create strong social cohesion and a better learning environment
for students of diverse dialects, it is good to allow different Gamo forms to participate in the
process. Teacher training programmes are also major agents to acquaint teacher trainees of Gamo
with the diversified forms of the language. Such knowledge enables them to handle dialect

diversity in the classrooms they would teache.
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Chapter Five

Norm Acceptance As Reflected in the Attitudes and Needs of the Speakers

5.0. Introduction

This chapter of the research explores norm acceptance through the attitudes of Gamo society
towards their language and their needs for its standardization. Its aim is to understand the attitude
of the Gamo language speakers of different varieties of Gamo towards their language and its
standardization. Attitude is understood as a broader phenomenon, “...which accommodates
evaluative judgments made about a language or its variety, its speakers, towards efforts at
promoting, maintaining or planning a language, or even towards learning it (Adegbija, 2000:77,
cited in O’Rourke, 2011:9).” Language standardization studies that aim to investigate language
attitudes embrace speakers' views and assumptions on the symbolic and instrumental functions
of their language and on the need for standardization. Attitudes towards the different roles of a
language have predictive values. Attitudes forecast the type of relationship speakers possibly
establish with their language. To this, Tulloch (2004:41) mentions, "Attitudes towards the
symbolic and practical value of a language indicate personal attachment to (detachment from)
the language and are, as such, indicative of individual desire and commitment to maintaining,
acquiring or giving up a particular language.” It implies that attitude studies are significant

contributions to language standardization endeavors.

By adopting language attitude and language standardization concepts, the present research tried
to find out how the Gamo language speakers relate themselves to their language and its
standardization. It is hoped that the reflections on the attitudes and needs towards the
standardization of Gamo would shed some light on its acceptance. In the sections that follow,
different concepts related to attitude towards Gamo and its standardization are assessed within

the given theoretical frameworks.

5.1. Attitude towards Language Standardization and its Implications

Several scholars have noted that any intervention with the language practices of a society needs

to work closely with the concerned community and to identify attitudes towards their language.
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Speakers' needs and expectations on language related matters have to be consulted before any
action is taken. These kinds of information are essential foundations to implement effective
language development plans. With regard to this, Tulloch (2004:30) advises, "... any attempt to
control a linguistic situation, if it is to be successful, must take into account the desires of the
population that will be affected.” Language standardization is an endeavor to manage social
services that require language as a tool. As a social phenomenon, it has to put social attitudes and
needs on its central focus. In connection to this, Deumert and Vandenbussche (2003:10) say that
standardization studies have to consider speakers’ beliefs and attitudes that contribute to the
development of a language as a standard form. Language experiences of a community and the
underlying discourses that help the language to maintain high status in a given community are

significant data.

Other concerns of language standardization are dialects and their unique features. Dialectal
forms of a language and their use enclose various social characters like attitudes and identities.
Selecting those dialectal forms to be standard uses is going to interact with those social
circumstances as well. Concerning language and social attitude, Holmes (2013:410) suggests,
"Language varieties have indexing properties which all members of the community are aware of.
Language planners must take account of attitudes when they select a suitable language for
development as an official or national language.” This indicates that choosing a norm or a variety
as a standard language should consider the social values and meanings attached to the selected or
the declined norms. In other words, acceptance of a standard norm depends highly on the attitude
the community develops towards the norm. A standard language is granted or denied with

acceptance based on the social values it indexes.

It has been widely believed that language standardization forms different kinds of language
attitudes. The social attitudes towards a standard language are triggered by the symbolic
functions it plays in the community. That means, when a standard language plays different
national and social functions, social attitude start to emerge as a result. It has been identified that
a standard language plays five major symbolic functions. These are the unifying function, the
separatist function, the prestige function, the participatory function, and the frame of reference
function. The unifying and the separatist functions are associated with the attitude of language

loyalty. Speakers develop loyalty to use the language that unifies them or makes them different
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from other social groups they want to remain separate. Prestige function is the tendency to make
a form of a language superior to all the other language forms so that speakers feel proud of using
it. Similarly, participatory function relates speakers' desire or willingness to participate in the
domains that operate in the standard language. That means speakers accept the implementation
of the standard language in different social settings. The other function of standardization is
frame of reference which is about an attitude of awareness of the standard norm to be referred to

as a model of acceptable ways of saying things in the language (Garvin, 1993: 46-47).

Though a standard language plays those symbolic roles, language acceptance cannot be realized
overnight. Favorable attitude results from various conditions. Holmes (2013:107) identifies the
factors that account for language acceptance as "... the status of the new variety is important, and
so people’s attitudes to the variety being developed must be considered. Steps may be needed to
enhance its prestige, for instance, and to encourage people to develop pride in the language, or
loyalty towards it." In short, status, attitude, prestige and pride are significant factors that play
great role to provide acceptance to a standard language. This implies the need for putting in place
empowerment strategies that enhance a language's condition like status, prestige, etc. In order to
create favorable social conditions, time and resource should be invested on language
development. Various actions should be taken to improve the social status of the language and to

enable speakers to develop a sense of pride and loyalty in their language.

Status is a crucial factor in some contexts and in others it does not play a significant role to
language acceptance. People may accept either a variety that has already assumed a high status
or in certain situations they may even accept the one with no significant political or social
dominance in the community. For instance, as Holmes (2013:107) describes, Filipino, the
national language of Philippine, was based on a variety called Tagaloge which was the language
of politically and economically powerful ethnic groups. On the other hand, in Indonesia a Malay
variety which was politically and economically powerless compared to Javanese, another variety
spoken in Indonesia, gained better acceptance than Filipino did in Philippines. Malay was
accepted because different activities that upgraded the status of the language in the country were

carried out added to the social status of its speakers.

The other social factor that affects social attitude towards a language, in addition to its status, is

its diffusion. Diffusion is the extent at which a language is used in spoken and written
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productions that make it easily accessible to the wider public. In order to be sustainable users of
the standard language at all times, people need to have access to it (Coupland and Kristiansen,
2011: 23) and access to their language helps to gradually construct positive attitudes. Speakers
cannot be actually expected to have positive attitudes towards a language which they do not have
close acquaintance. A language that is easily available in the linguistic market in offices,
business, media, public signs, movies, music, etc, creates strong association to a society, and
tends to be the means of every day communication. In light of what has been presented above,
general observations about the role of Gamo in the formal settings and the speakers’ attitudes

towards it will be examined next.

5.2. The Role of Gamo in Official Settings and Attitudes towards It

Legal and constitutional frames that provide or deny official functions to a language are capable
to generate various social attitudes towards the language. For example, according to Adegbija
(1994:36), the use of European languages as official languages of different African countries
during and post colonialism resulted in positive attitudes and strong beliefs in the languages as
the only or best ways of official communication or education while at the same time negative
attitudes were entrenched towards indigenous African languages. Other indigenous African
languages which received legal grounds to be used as official languages, during colonization and
onwards, have managed to establish positive language attitudes. An instance of this could be the
public attitudes towards Somali language in Somalia that has flourished after the provision of a
legal support to the use of Somali as a language of official communication and education.
Adegbija (1994:38) describes this situation as:

The impact of constitutional and legal provisions to affect language attitudes
is demonstrated by the fact that in 1972, the Somali Revolutionary Council
under Siad Barre declared that the Roman script would be used as the official
orthography. Since then, developments in the language as official and national
language, and as medium in primary and secondary schools have gone at a
very fast pace. Such developments laid the foundation for favorable attitudes
towards the language as a national language, as an official language, and as a
language of education and are also partly responsible, too, for the fact that
Somali is the only country in sub Saharan Africa in which secondary
education is given in the indigenous language.
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As noted in the quote, though English and Italian were used in different parts of Somalia during
colonization, the provision of Somali language an official status in the country changed the entire
language use and attitude of the people. This has helped the citizens to develop a positive attitude
towards their own language and to accept its symbolic and instrumental functions in various

national domains, including education.

In the case of Ethiopia, the use of indigenous languages in education and other official settings
was not wide before the proclamation of the country’s new constitution in 1991. Attitude of the
people towards those indigenous languages was not encouraging as well (see also Cooper, 1989:
21). The only language that was allowed to be used as a national symbol and an official language
of communication was Amharic. It was the only language in which all official goals were
attained and in which multilingual citizens were served in formal settings. It was the only
medium of instruction in schools and the only indigenous language taught as a subject at all
grade levels and up to Universities. Amharic, due to such privileges it gained from policy frames,

gained positive social attitudes for a long time and to present.

However, the provision of legal grounds to indigenous languages in the country's constitution of
1991, which was enhanced by the new Education and Training Policy (1994), has changed the
whole language scenario of the country. The new constitution provided citizens with the rights of
language use and development. In fact, Amharic is also given a significant position in the new
constitution. It is also declared as a working language of federal offices. It also functions as an
official working language of multilingual states like SNNPR and multilingual zones like the
Gamo Gofa Zone where more than five languages are recognized to exist. Due to such policy
improvements, Gamo along with many others, have received a written form and promoted to
serve as a medium of primary education and official communication (see Chapter 4). The
placement of Gamo in the new domains has provided the speech community with freedom of

language use and has created opportunities to exercise their language rights.

Though there was no major social reservation associated with the declaration of Gamo as a
medium of instruction and official communications, the codification of Gamo by amalgamating
with the other languages Wolaitta, Gofa and Dawuro in school textbooks raised a new challenge
towards its standardization and functional expansion in the new settings. The amalgamation of

words has resulted in tension and confusion among the Gamo language speakers. Unfavorable
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attitudes towards the standardization of the language became apparent. An attitude that said the

standard language does not fully represent Gamo broke out.

The standard language was rather considered as a symbol of hegemony manipulated to facilitate
political and administration operations. It was neither taken as a symbol of social unity nor did it
yield loyal language users. Most of the Gamo speakers did not want to comply with the official
written standard of Gamo but tended to prefer Amharic. For example, in an informal discussion,
informants told the present researcher that in meetings people used to speak in Gamo but wrote
minutes in Amharic. They preferred Amharic over the standard Gamo not because they opposed
the idea of standardization but they used Amharic as a tool to defy the decision to make standard
Gamo distant from what the majority of the society speaks. If writing is taken as a fair
representation of spoken forms, the users' attitude towards the use of the blended language in
education can be seen as a natural phenomenon. Eventually, due to the prevailing social

resistances, the composite standard language was dismantled into its substrate forms.

The regional government’s decision to recognize Gamo as a medium of instruction, enhanced by
studies that recategorized the language as one of the major constituents of the Ometo groups in
recent language classifications as in Hirut (2013b:379) contributed to the reestablishment of
positive social attitudes towards it. The standardization process raised public interest to use

Gamo in media and publications to some extent.

Gamo has become the language of primary education, a subject up to college level and the
language of radio broadcasting services in the local FM 90.9 radio station. The language has
started to take some new important positions in the linguistic market. For example, since 2013
Gamo has been introduced as a field of study in ACTE for teacher trainees at diploma level. In
the field works, the present researcher observed that many student teachers were admitted to the
department of the Gamo language, and most of them mentioned interest to pursue their studies
further at degree level if the programme is launched. A production of Gamo popular music has
also become common. These efforts certainly attach Gamo to the social economy by making it

the means of one’s economic benefit and development.

137



Local nongovernmental organizations showing interest in promoting the Gamo language and
culture, mainly for religious purpose, have also contributed significantly in changing the social
status of the language. Publication of books and production of films in Gamo language have been
made available. For example, the New Testament of the Bible and the Jesus film have been
translated into the Gamo language by an organization and become available for use. This has
created a positive language attitude among the society as demonstrated by a member of the
community who said:

The Word of God is a manual for life and we have never had it. Today we
receive the manual for life in a language we understand. It is a manual for
marriage, for parenting, for evangelism, for business, for relationships. Today
we can move forward in our lives with God’s instructions!
(http://blog.godreports.com: 2012/08/).

The commentator expressed happiness to read information in a language that one can fully
understand. This shows that the effort raised awareness about the role Gamo could play in public
services like religious settings. It played a vital function to create such positive attitudes towards

the language.

Though the use of Gamo in the education domain has been realized, its visibility in the linguistic
landscape and other official transactions is very limited. One can say that it has not yet attained a
fully fledged official status since its role in offices has been reversed. The dominant use of
Amharic as a means of official and public communications is still common. Gamo is mainly used
in interpersonal and in informal friendly communication domains. The linguistic areas Gamo
serves reflect the level of development it attained since its promotion as a language of education.
Language development should be compatible to its domains of use. Concerning this, Mysore
(2005: 1544) points out:

The function of the language that reflects its development status is the nature of
the domains of its use. The use of undeveloped languages is restricted to private
domains like home, kin network, local market etc., as opposed to use in public
domains like education, administration, national market etc.
That means, the extent to which a language is developed or not is understood from the social
domains it works. In multilingual settings, if a language remains for domestic use only, people

develop a negative attitude towards it, and consider it to be undeveloped or traditional.
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The condition of Gamo to continue serving in those limited social domains implies that the
standardization efforts are not enough. The reluctance to place Gamo into the public settings
through policies that promote its use in public signs and official areas is negatively influencing
social attitudes towards the language. The role of officials, writers and publishers to change the
wider publics’ attitude towards using Gamo as a standard language of everyday communication
is very limited. As noted by sociolinguists, language acceptance becomes evident with official
and political decisions and commitment that follow up the optimal implementation of the
existing language policy endeavors. In relation to this, Holmes (2013:107) considers,
"Acceptance by the people will generally require endorsement by politicians and socially
prestigious groups. So selection and acceptance are steps which involve social and political
factors.” In what follows, data analysis on the attitudes and needs of the speakers on the Gamo
language and its standardization will be presented. Before directly moving on to language
attitudes and needs, it is believed to put some general overviews about the language use situation

and the position of Gamo in everyday personal communications.

5.3. Language Use and the Status of Gamo in Different Settings

In this section, the language use tendency of respondents and the role of Gamo as a means of
everyday communication are highlighted. The respondents’ language behavior is associated with
their attitudes towards the languages they use in exchanging information. Language behaviors
show the language choice of individuals in everyday social interactions. They correspond to what
Hymes (1967 and 1974), cited in Spolsky and Shohamy (2000: 4), calls "the ethnography of
communication or what people actually do with their language.” It indicates the activities people
perform by using a language and contributes to our knowledge of the prevailing attachment

between a language and its society.

The actual language practices of a society are significant aspects of their language policies.
Spolsky (2007: 3) illustrates that as a component of language policy “language practices are the
observable behaviors and choices- what people actually do. They are the linguistic features
chosen, the variety of language used.” To study a language behavior means to find out what
languages or linguistic features are implemented in what social settings. It explains the social

meanings the linguistic features or the varieties bear.
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One of the concerns of language standardization is to make a language become a choice of a
group of speakers. It aims to put the language on the users’ front and influence them to favor it to
express their ideas. Rayneland (2016: 83) mentions the major point in language standardization
to be, “... whether people see the standard as a legitimate representation of their ‘language’ and
are willing to use it” and “...whether people want to write their language at all or if they prefer
using an exoglosic standard.” The efforts exerted to standardize a language are abandoned unless
people open their minds to write in the standard language. The reward is when the society uses
its own language to carry out the functions language standardization sets out. To get the positive
outcomes, it is vital that the actual language habits should be identified. Therefore, language use
studies offer data on speakers' language preferences that need to be accommodated in the

standardization process.

Bearing the significance of language use data for language standardization attempts in mind, this
research tried to see language practices of the respondents. It focused on the prevalence of Gamo
in the public and private domains as its use in wider settings marks its acceptance. Lack of
language use for Gamo implies lack of acceptance accompanied by real actions in specific
domains. Hence, in the sub section that follows, respondents' tendency to use Gamo and the
other languages like Amharic and English in their everyday activities are discussed. There is an

effort to explain some justifications that accounted for the observed language behaviors.

5.3.1. Using Gamo in Everyday Communication

Respondents were asked to indicate to what extent they used Gamo in their day to day
communication. They were inquired to rate the frequency at which they spoke in Gamo with
friends and family members at home and outside home; they listened to electronic media
transmitted in Gamo; and read published materials in the language. The quantitative data in the
following table and the qualitative data quoted in the discussions reveal respondents' language

behavior and their attitude towards different languages including Gamo.
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Always | usually | Sometimes | rarely | never | missing | total

1. | Speaking no. 194 76 43 14 9 4 340
% 57.1 224 12.6 4.1 2.6 1.2 100

2. | listening no. 73 59 158 42 7 1 340
% 215 17.4 46.5 124 |21 3 100

3. | Reading no. 134 78 76 34 16 2 340
% 394 22.9 224 10 4.7 6 100

Table 16: Frequency of using Gamo to speak to others, to listen and read materials

Respondents were first asked to rate their experience in speaking in Gamo with their family
members and friends inside and outside home. It is observed in Table 16 that the majority of the
respondents, 270 (79.5%), replied that they very often used Gamo to speak to others. Some
respondents, 43 (12.6%), said that they sometimes used Gamo to communicate with others
verbally and very few, 23 (6.7%), responded that they occasionally used Gamo in the spoken
domain. The data indicate that the majority of the respondents speak frequently in Gamo at home
or outside home with intimate communicants. The researcher also noted during the fieldwork
that students very often spoke in Gamo amongst themselves and with their teachers. Teachers,
however, used Amharic amongst themselves in offices and outside offices, and even to their

students who tried to talk to them in Gamo.

Language choice of individuals could be influenced by the language policy of the community of
practice. The common trend in Gamo, as mentioned before (5.2), is to use Amharic in official
and other formal contexts. So, teachers tended to maintain the habit of speaking in Amharic
while at work in their offices. On the other hand, the students, like any other youth of the
country, were more loyal to use their language in their day to day interactions with friends from

the same linguistic background and with their teachers.

Respondents were also asked to indicate how often they listened to electronically transmitted
messages like music, radio, or other materials in Gamo. To this, some, 132 (38.9%), of the
respondents indicated that they very often listened audio-visual materials in Gamo, but most of
the respondents, 158 (46.5%), replied that they sometimes listened to audio-visual productions in
Gamo. Some respondents, 49 (14.5%), rated their experience to be infrequent. From these data, it
can be said that respondents' experience in listening music, songs, or any other electronically
conveyed information in Gamo was low. A number of factors might have hampered the
respondents’ experience to access Gamo with electronic devices and enjoy their own language.

The major factor for the observed behavior could be lack of sufficient audio-visual materials in
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Gamo though we can admit that things have started to change. If the resources are limited, it
goes without saying that people's access to their own language is very limited as well as the
productions are. Seen from the other side, the challenge could be the development level of the
language as well. Gamo has not yet become a strong competitor of the other languages in the
linguistic market. Those few available electronic publications in Gamo are likely to be overtaken
by the nationally and internationally casted audio-visual entertainments. So, like anyone, the

respondents’ choice could be influenced by the popular productions mainly the English media.

The respondents turn out to favor their language when it comes to reading texts in Gamo. Tablke
16 also shows that the majority of the participants, 212 (62.3%), favored that they frequently
read materials written in Gamo. Less than a quarter of the respondents, 76 (22.4%), reported that
they sometimes read materials in their language whereas some, 40 (14.7%), responded that their
experience in reading in Gamo was very limited. From the data, it can be seen that the
respondents expressed their positive attitudes towards reading in their own language. Since most
of the research participants were teachers, students and writers, they were positive to read
academic or non academic publications in Gamo. They were amongst the ones who struggle to
change the status of Gamo in the social settings by building knowledge and information in it.

They were positive to read and appreciate the culture and experience of their society.

However, just like the audio-visual materials, written publications, paper books or eBooks, in
Gamo are rarely found. In fact, respondents mentioned that shortage of materials was one of the
major reasons that hindered their effort to use Gamo in their everyday activities. The following
table presents the data for question number 4 that asked, "What factor hindered your experience

to read or to listen to materials in Gamo?"

Factors No. %
Lack of sufficient materials in Gamo 179 52.6
I do not understand the language they use well 89 26.2
They do not attract me because they do not use a | 33 9.7
standard language

Other ( ) 28 8.2
Missing 11 3.2
Total 340 100

Table 17: Factors that hindered respondents from reading or listening to materials in

Gamo
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It can be seen from Table 17 that a bit more than half, 179(52.6%), of the respondents replied
that lack of sufficient materials written in Gamo impeded their experience to use it in their daily
activities. A quarter of them, 89 (26.2%), said that their proficiency level to understand materials
written or produced in Gamo influenced their choice of language. On the other hand, only few
respondents, 33 (9.7%), mentioned that they were not encouraged to use the prevailing materials
due to the fact that the materials did not apply a standard language. The rest, 28 (8.2%), indicated
other reasons. So, from the data, it can be said that shortage of publications in Gamo was the
main obstacle that discouraged most of the respondents from interacting with their language in
different communication media. In the situation where resources in the indigenous language are
scarce, it is obvious that Amharic and English materials are abundantly available. So, the
materials produced in Amharic and English easily capture the interest and attention of the

respondents.

5.3.2. Language Use in Writing

It has been widely accepted that the written media has great potential to accelerate and fix the
standardization of a language. In relation to this, Halliday (2003:405) says, “Critical moments
occur when a language comes to be written as well as spoken, and then when it comes to
function as a standard language for some sort of nation-state.” This reminds us that when a
language acquires written resources, related sociolinguistic events, like standardization, emerge.
Languages obviously serve as a means of oral communication beginning from their introduction
into individuals’ life. However, they receive a written form when the system that humans
operate improves and demands standardization. In other words, the state of a language to be

used as a written language, in addition to a spoken one, brings its standardization.

The prevalence of a language in the written domain accrues its social status since people
commonly have high regard for the writing skill than the other skills of communication. Such
social attitudes are associated with writing for the skill demonstrates one’s level of education. In
writing, people employ their literacy skill in the language they write in. The ability to write in a
language reflects the literacy skill in that language. So, speakers’ interest to write in their own
language reveals their attitude towards knowledge or literacy of the standard language. It shows

their willingness to use Gamo in a high level communication skill that requires knowledge of its
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orthography. Therefore, in the questionnaire as well as in the interviews and focus group
discussions, respondents’ experience in writing in Gamo was explored. Their willingness to
write in Gamo and to abide by the standard written norms was emphasized. The 5" question
said, “Do you often write in Gamo in the following settings?”” The results are presented in the

following table followed by the discussions.

Domains Yes No missing | Total

A | Different kinds of notes in No. 195 145 | - 340
schools, colleges or % 57 426 | - 100
universities

B | Official documents, No. 108 231 |1 339
messages or, application % 31.8 679 | .3 100
letters in offices

C | Letters or notes to friends | No. | 211 129 | - 340
and family members % 62.1 379 | - 100

D | Personal notes, diaries or | No. 194 146 | - 340
autobiographies % 57.1 429 | - 100

E | Religious notes in Church or | No. | 120 220 | - 340
in Mosque % 35.3 64.7 | - 100

F | Messages in social media or | No. | 212 128 | - 340
emails % 62.4 376 | - 100

Table 18: Respondents’ experience in writing in Gamo in different settings

Table 18 displays that more than half of the respondents, 195 (57%), replied that they often
wrote in Gamo in the schools, colleges or universities. On the other hand, 145 (42.6%) of them
replied that they did not mostly write in Gamo in those places. Though most of the respondents
said that they used Gamo in educational settings, the number of other groups who did not often
write in Gamo is also very significant. It is obvious that Gamo is the medium of instruction in
primary schools, in the Gamo department in ACTE and a subject in upper primary grades and
onwards. The respondents' exposure to different Gamo lessons in the educational settings creates
the chance to interact with the language. Most of the teachers, for example, told the researcher
that they prepared teaching materials, designed lessons and translated textbooks into Gamo. This

experience implies that most of the respondents used Gamo to write mainly academic materials.

On the other hand, only 108 (31.8%) of the respondents replied that they handled official written
task in Gamo. The majority of them, 231 (67.9%), reported that they did not use Gamo to write
official letters, messages or documents. The majority of the respondents admitted not to use

Gamo in dealing with official matters. In Gamo Gofa Zone, every spoken or written official
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message is communicated in Amharic or in English, so workers' or customers' chance to write in
another language or in Gamo is limited. That is why the majority of the respondents said that

they did not often use Gamo to write official matters.

There are some exceptional occasions where Gamo is used. For instance, in the department of
Gamo in ACTE where the medium of instruction to the major courses was Gamo, students were
allowed to present their written or spoken cases to the department in Gamo. Notices that concern
Gamo courses or subjects were also posted in Gamo. The researcher also observed that
government sign boards that display names of offices, their missions and visions appeared to be
bilingual in Gamo and in Amharic. Apart from these practices, Gamo is not widely used to write

official activities.

Table 18 also shows that the majority of the participants, 211 (62.1%), replied that they used
Gamo to write notes, letters or short messages to their friends and family members, while more
than a quarter of them, 129 (37.9%), did not often use Gamo to convey written messages to their
close social groups. It is obvious that the major medium of communication among intimate
social groups is a language that is familiar to the communicants. In view of that, we can conclude

that the respondents used Gamo to exchange information with intimate social members.

In relation to writing personal notes, diaries and autobiographies, most of the respondents, 194
(57.1%), often used Gamo, but the other 146 (42.9%) did not often use Gamo to write personal
notes. The data proves that respondents used Gamo very often when they write things for
personal consumption. In addition to such materials, the data from interviews and focus group
discussions show that poems, songs, prayer titles, mobile notes, contact lists on mobile phones
were preferably written in Gamo. Some of the respondents mentioned that using their language
in such unregulated areas gave them the linguistic and psychological freedom to release strong
emotions. As indicated by a participant, writing in his native language enabled him to use his

potential optimally to express ideas:

(12) ine ahun lamas'afm maéli’kt |amastalalafm bihon gamoppa yik'allapupall
baamarinpa lamastélalaf bifallig yiwéasasabibippall yarase & vank a silalhona
kdgamoppa yilik' yikdbdanppall lamawrat yafallakutin - béag y"ir gize
#f"darisalldhu bagamoppa sit't’ak'am malat naw sélazih lamés'afim ldmdnagdrim
ydatinpawim akkababi lay ldmdsirat sifdllig gamoppa yimdyidanpall
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“To me Gamo is easy to convey any message in writing. If | want to use other
languages like Amharic, my idea gets complicated. It is difficult for me to write
in another language which is not my mother tongue. But when | use Gamo, |
can finish my idea very quickly in a short time. Therefore, Gamo is convenient
to me to speak, to write or to work in any area. | feel comfortable to use it’
(Esayas, Nov. 2015).

This respondent reflected a very positive attitude towards using his own language in every day
communication. He humbly expressed that his language offered him confidence and comfort to
speak or to write to others. Gamo was a means to feel linguistically secured and confident to
participate in every day social activities and to make contribution to the social and national

development.

Another participant related the chance to use Gamo to ensuring his birth right. Of course, one can

also say that it brings a constitutional right into reality as well:

(13) inpa akkababi sdwogy yamir’'t'dak'dmut bagamoppa naw  katama
yatawalladut tinni/~ amardppa yit't’dkémallu ine géin gat'ar silatawalladku
bagamoyppa ndw yamit t'dk dmdw git'm lamissale timhirt bet éyyalldhu yatimhirt
mazigiya sdast lay géit'im méinamin ak'ariballéhu bazzan gize bdgamoppa naw
yamis'i#faw ina andbballéhu inji bamarénpa alsifim betékiristiyanim yak'al mari
k&honkuny bamardypa yatas'afawn bagamoypa fatigye ndw yamasiradaw

‘In our area people mostly communicate to each other in Gamo. People who
were born in towns usually use Amharic. | was born in a rural area where Gamo
Is spoken so | often use Gamo to write in different places. For example, when |
was at school, | used to write poems in Gamo and presented them on parents'
day. | do not write those kinds of things in Amharic. When | lead a programme
in Church, | translate the Amharic script into Gamo and explain it to the Church
attendants’ (Tadesse, Nov. 2015).

Tadesse first indicated that he was born in the rural area where mostly indigenous languages
were used. So, he considered that using Gamo was related to his being originated from the rural
Gamo places where indigenous language was the major means of every day communication.
This respondent’ used Gamo not only for personal purpose but also wrote literary things like
poems or religious notes to present to others. In this case, the scope of domains where Gamo is

used has extended.

7 This participant can be considered as a major agent to language standardization in Gamo. His positive attitude to
use Gamo in the formal places like school and Church was an effort and a great contribution to the standardization
of Gamo.
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On the contrary to writing personal information, less than two-fourth of the participants, 120
(35.3%), preferred to write religious notes in Gamo. But, the majority of them, 220 (64.7%),
indicated that they did not use Gamo to write religious notes. The data may allow us to expect
that the majority of them preferred Amharic to note down religious messages. If Gamo was not
widely used in religious sermons, the respondents’ might not intend to write the messages in it.
Their experience mainly depends on the prevalence of religious publications in the language.
Publications that build knowledge of terms to express religious concepts in Gamo are not
adequately available. In fact, some translation works like the New Testament is available online
and in print, and their contribution to familiarize the society to spiritual texts and terms in Gamo
should be applauded. The researcher also noted during field work that God's prayer was posted

on the office of the department of Gamo language in ACTE.

Though the majority of the respondents, (64.7%), said that they did not use Gamo to write
religious notes, some participants mentioned during the focus group discussions that they used
Gamo in Church and in Mosque. Ahmad shared his experience in writing different materials in
Gamo in Mosque saying:
(14) ine yammis'ifaw latimhirt bamis t'ak'maw naw yimmasasalall yatimhirtunna
yanna yamiZrab wayim yakuy a and ayyinat silahond ine bazza i 't'ak'amallédhu
ine musilim ndppn izza sinor mari hoppe git'mogiin  badgamoppa naw
yamak'arbaw bizu s'thufogifin barase gamoppa s'iffe... yasawogiin sim zirzirim

sis'if... bdgamoppa ndw bizu nagar yamis'd#aw gamoppa k™ank™aye ndw
iwadawallahu

‘I write different notes using the standard Gamo. Since the standard variety is
similar to the one we speak in Mirab or in Kucha, | write different things in it. |
am Muslim. When | was serving as a leader in Mosque, | always wrote poems
and names of people in Gamo. | can write and speak in Gamo well. | like Gamo.
It is my language’ (Ahmad, Nov. 2015).

This participant had a very positive attitude towards Gamo and demonstrated pride to use it.
When the focus group discussion was over, he handed over the researcher stories he wrote in
Gamo which he said collected from elders. He ambitiously expressed his dream to see the

cultural assets and values of the society documented in their own language.®

& This informant is also another prominent agent to the standardization process of Gamo. His courage and enthusiasm to use
Gamo for public communication purpose positively shapes the attitude of members of his community towards the language.
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On the other hand, the majority of the respondents, 212 (62.4%), mentioned that they most often
used Gamo to write on social media, email communications and short mobile messages while
more than a quarter of them, 128 (37.6%), replied that they did not use Gamo on Internet
services at all. Since Gamo uses the same graphemes to English keyboards of electronic devices,
the majority of the respondents must have found it easier to apply it while writing on those

equipments.

From the whole data, it is possible to note that most of the respondents used Gamo to write on
social media, emails and short messages, personal notes, and messages to family members and
close friends. In other public settings, Gamo was not used so often. For example, in formal
gatherings, officials preferred Amharic to hold meetings even with farmers in rural places
(Zeleke, Nov.2015). This practice shows that Gamo was not used in situations even when
indigenous Gamo cultural life was dealt with farmers. It is possible to remark that the prevailing
less preference to use Gamo in formal public settings like offices and religious gatherings is a
major challenge to its standardization. A similar situation to use local languages in close social
groups has been reported to other African countries. For instance, Ayeomoni (2006:161)
describes that in Yoruba speaking community of Nigeria, people “make use of Yoruba mainly in
the family setting, but also in very formal occasions like village or tribal meetings that are purely
Yoruba cultural life.” In family or local settings people discuss family or local matters with

intimate community members.

Cross Tabulation of Teachers’ and Students’ Responses to Writing in Different
Places

The cross tabulation of results to the respondents’ occupation revealed significant differences
between student responses and teacher responses. These significant differences were observed

for writing personal notes. The results are shown in the next table.

Writing personal notes Yes No Total
Students 169 (61.7%) | 105 (38.3%) | 274(100%)
Teachers 25(37.9%) | 41(62.1%) | 66(100%)
Total 194(54.7%) | 146(43.1%) | 340 (100%)

Table 19: Crosstab results of respondents' job to writing personal note
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Chi-Square Tests

Value |Df Asymp. Sig. (2-sided)
Pearson Chi-Square 12.2962 |1 .000
N of Valid Cases 340

a. 0 cells (0.0%) have expected count less than 5. The minimum expected count is 28.34.

Table 19 indicates that the majority of the students, 169 (61.7%), expressed that they used Gamo
to write personal notes, while 105(38.3%) of them stated that they did not often use Gamo to
write materials for personal use. On the other hand, most of the teachers, 41 (62.1%), said that
they did not use Gamo. It was 25 (37.9%) of the teachers who said that they used Gamo to write
personal notes. The data indicate that students more than teachers applied Gamo in private
communication settings. The variation between these social groups might have come from their
day to day experience. The students were the ones who received early primary education and
literacy skills in their mother tongue. That experience helped them to employ Gamo in literacy
areas than the majority of the teachers who might have learnt their classes in Amharic. Even if
there were some young teachers who passed through the mother tongue education programme,
most of them who did not teach in the mother tongue claimed that they easily forgot the
orthography of Gamo shortly after they left school. The association between students' responses

and teachers' responses was significant that its Chi-Square test is x2 =12.29, df =1, Sig=.000.

Respondents from different dialectal backgrounds were also asked to evaluate their experience in
writing in different languages. Question number 6 was about their language use: “In which
language/languages do you mostly write messages to others or information to yourself?”” The

results were presented below.

Gamo | Amharic | Gamo and Amharic | English Total
No. | 76 124 121 19 340
% 224 | 36.5 35.6 5.6 100

Table 20: Languages respondents often wrote information

As seen in Table 20, the number of respondents who replied to use Amharic, 124 (36.5%), was
almost equal to those who reported to use both Gamo and Amharic, 121(35.6%), to write

different information. Less than a quarter of the respondents, 76 (22.4%), said that they used
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Gamo most often. If we add the number of respondents who reported to use Amharic to those
who used both Gamo and Amharic, we find that Amharic was used by the majority, 245 (72.1%).
Similarly, in the same calculation we find that Gamo was applied by more than half of them, 198
(58%). These double calculation of the data show that the majority of the respondents wrote
messages to others or for private purposes in Amharic. But, Gamo was also frequently used by a
large portion of the respondents. The evidence allows us to say that the respondents practiced
their bilingual skills. It becomes significant again to find out which groups of the society use

Gamo or who uses Amharic most frequently to write in different settings.

The analysis revealed significant variation between students' and teachers' behaviors on language

use. The results are shown in the following table.

Gamo Ambharic Gamo and Amharic | English total
Students 68 (24.8%) | 88(32.1%) 101 (36.9%) 17 (7.4%) | 274 (100%)
Teachers 8 (12.1%) 36 (54.5%) 20 (30.3) 1(2.2%) 65 (100%)
Total 76 (22.4%) | 124 (36.5%) | 121 (35.6%) 19 (5.6%) | 340 (100%)

Table 21: Crosstab results of language use among students and teachers

Chi-Square Test

Value Df Asymp. Sig. (2-
sided)
Pearson Chi-Square 12,7742 3 .005
N of Valid Cases 340

a. 1 cells (12.5%) have expected count less than 5. The minimum
expected count is 3.69.

The results in Table 21 show that most of the teachers, 36 (54.5%), said that they often wrote
personal or public messages in Amharic, but only 88 (32.1%) of the students believed that they
usually wrote in Amharic in public and private settings. On the other hand, 101 (36.9%) of the
student respondents and 20 (30.3%) of teachers stated that they concurrently wrote in Gamo and
in Amharic, and 68 (24.8%) of students and only 8 (12.1%) of teachers said they usually wrote in
Gamo. From the data, it is possible to grasp the idea that students reported to use Gamo and
Ambharic but teachers mostly wrote in Amharic in their every day communication. It can be said

that students enacted multilingual practice by implementing bilingualism much more than
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teachers did. They showed multilingual behavior of swinging between the two languages
whenever they needed to do so. English was reported to be used so often by very few
respondents of which 17 (7.4%) were students and only one (2.2%) teacher. The language choice
variation between students and teachers was found significant at the Chi -Square value x?= 12.7,
df = 3, Sig.=.005.

In the interviews and focus group discussions both students and teachers provided various
responses about their language use. On the one hand, some students said that they wrote different
things in Amharic except in obligatory places like in classrooms, which require lessons to be
written in Gamo. Selam (Dec.2015), an Ochollo dialect speaker expressed her view in the

following way:

(15) ine iskahun saydw kdatimhirt bet wig”y”i betdkiristiyan minamin sinhed
gamoppa tdnagirdw ayawk'um ddgmo bagamoppa s'ifdn anawk'im

When 1 see it, outside the school, people have never spoken in Gamo in Church.
In addition we have never written in Gamo.’

bamindinaw yamitis'ifut?
Q: “What language do you often write in different places?’
bamardnpna bamardnpa ndw k'alim dagmo sisdbku bamardppa naw

‘Selam: In Amharic. | write different notes in Amharic. People in my area also
preach the Gospel in Amharic, so | write Church notes in it.’

angifis bagamoppa tis'ifiyalld/?

Q: ‘How about you, do you write your private things in Gamo?’

alis'fim bagamoppa alis'ifim lamissale timhirt bet kalhond bdk'dr ézza ldne
minim ayardgilipnpim

‘Selam: No, | do not write anything in Gamo. Unless it is lessons in the school,
writing in Gamo does nothing for me there in Ochollo.’

The respondent stated that she frequently used Amharic to write Church notes and other personal
information. She thought that to write in Gamo was not important except in classrooms where
writing notes or exams in Gamo was rewarded with grades. It is possible to see the attitude

people developed towards the standard Gamo in Ochollo area.
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Other respondents also shared the same perspective as presented below:

(16) ine ydmask'amit'dw ndgdr kdtimhirt bet wig”y”i inem yaw gamoppawn
bdas'ihuf it'ak'amallédhu  biyye aliggamitmgin amardpan ydamayigilu sawoy
gamoppan bdas'thuf  yit't'ak'amallu  #org” sisdbikum  mds'ihafu  ydtds'afawu
bamardna sildhond amardpawin anbibdw bamardpa ndaw  yamisdabkut
mdzimurim bamardpa naw ydamis'afaw sildzih gamoppawin béds'ihuf ddrddsa
bizum ayit't'dk'amum bdbirom ddbidabem ldmds'afim hond bdamdsgid bds'ihuf
gamoppawin ayit't'ak'amum biye naw yamasik'amit'aw

‘Okay, what I want to say is that outside the classroom | too do not write
anything in Gamo. But people who do not know Amharic speak and write in
Gamo. When people preach in Church, they first preach the Gospel in Amharic,
they read the Bible in Amharic because the Bible is written in it, and they also
write songs in Amharic. So they do not use Gamo to the level of writing letters,
notes in offices or religious information in Church or in Mosque’ (Abate, Nov.
2015).

This student also mentioned that he has not used Gamo to write different messages though he
learnt the standard written language since elementary school. Like the former informant (excerpt
15), he further mentioned that in his area in Churches, Mosques and offices people used to write
letters, songs or other things in Amharic. A student from the Dache dialect also said that she
always used Amharic to express her idea in writing but not Gamo:

(17) ine bamardnpa naw bas'zhuf yamigalis'aw gin ydmaworaw bagamoypua naw

dabdabem yatdlayayyd s'thuf baamardppa is'dfallahu gin  yamawdaraw
bagamoppa naw

‘I use Amharic to write letters or to note any information but | also speak in
Gamo frequently.” (Asnakech, Nov. 2015).

Unlike the former students, this student at least acknowledged that she spoke in Gamo though
she does not use it for writing. As mentioned earlier (in this subsection), students still use Gamo
better than teachers especially to write personal notes. However, their language choice has been
influenced by environmental and personal factors that forced them to prefer Amharic to write
ideas to Gamo. Amharic takes more prestige in the written domain than the local language does.
As one could see, almost all publications, such as news papers, magazines or office documents
are produced in Amharic or English and distributed to the public. These kinds of resources are
very scarce in Gamo. Names of business companies (shops, hotels or other private limited
companies) and advertisements, posts were all written in Amharic and/or in English. Both the
prevalence of Amharic in the wider print media and the linguistic landscape established a
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positive attitude towards the language in the minds of the users. As a result, most of the
respondents, including teachers and students, considered Amharic as a language that enables
them to participate in offices and business companies that require Amharic skill. Amharic skill

is also a means to communicate with other ethnic members of the country.

The following interviewee blamed that the environment does not encourage one’s effort to write
in Gamo and to improve their skill:
(18) bdyydbotaw bdyydbirow gamoppa binit'ék'ém maldt ndw ydamanibdb
kéhilotagiinin yig“dmir ndbdr gin s'thuf bdyydbotaw séldleld  k™ank"awun

lémadabdr anasibawm aldbdldziya gin indzzih mastawok'iyawosy bdamardppna
siéldhonu énpam tikurdt yaminsat'aw ldamardnpa naw

‘Had Gamo been used in offices or in different public posts, it would have
enhanced our literacy skill. But since Gamo is not used in the linguistic
landscape, we do not also care to improve and develop our skill in it at all. Since
all advertisements and posts are written in Amharic, we pay more attention to
develop Amharic literacy skill than Gamo’(Mustafa, Dec. 2015).

The informant believed that the linguistic environment did not motivate him to develop his
literacy skill in Gamo. The capacity of Gamo to function as a developed written medium was not
promoted in the environment well. Rather, the language ecology empowered the literacy skills,
ability to read and write, in Amharic. Another informant also added that he always worked hard
to learn to write and read Amharic and improve his skills since all publications that are addressed
to Gamo area are written in Amharic (Zeleke, Dec.2015). So, in order to get adequate
information from the media or to contribute information to publications, one needs the required
skill. That means these media of communication made the route to literacy skill in Amharic
easier, but have had less contribution to improve one's literacy knowledge in Gamo. Due to their
status in the country, Amharic and English are the main channels of national and international
communication. So, respondents had great interest to access publications channeled in these
languages. It is also convincing that they deserved access to information in these channels. A

similar finding was reported from Philippines. Sibayan (1975: 119) puts his finding as:

It seems strange that a people who use their vernaculars for speaking, when
asked in what language they prefer to read certain types of material, indicate a
definite preference for reading in English, with a relatively small percentage
indicating a preference for their native language and a still smaller percentage
indicating for Pilipino. ... This proves the very important influence or effect of
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the language of instruction in the schools as well as the influence exerted by the
predominance of newspapers, magazines, and books published in English.
Another factor influencing this preference for English is the fact that the
quantity of reading matter in the vernacular is very scanty.

The finding confirms the potential role of publications in the dominant languages hold to
influence people's everyday communication practice. The data generally indicate that for

standardization to be practical and effective, publications should be encouraged in Gamo as well.

Other researchers also found out that Gamo speakers had interest to learn the Amharic language.
In a study, Gashaw (2012:40) interprets that his Gamo participants’ motivation to master

speaking in Amharic was to consolidate their Ethiopian identity:

...the majority of respondents’ attitudes toward Amharic were encouraged by
country level identity. This means that the respondents were enthusiastic to be
fluent in Amharic. As Ethiopians they believed that they should be fluent
speakers of Amharic. Therefore, the respondents considered Amharic as a
marker of Ethiopian identity.

The rationale to relate the prevalence of positive attitude towards learning Amharic to one's
Ethiopian identity does not seem to be working in the current situation where people’s
indigenous consciousness and diversity has risen, and it is a bit far from what Gamo speakers
aspired for. Instead, Gamo speakers' aspiration to master Amharic was primarily to communicate
to the wider society and to benefit from the economy Amharic occupies in the country. They
wanted to be part of the wider national development by utilizing their multilingual skills. It is a
fact that Amharic holds the key for one’s vertical mobility than can Gamo does. So, the
respondents knew that being able to speak and to write in Amharic would allow them to get a
good job or involve in the economy across the country. They knew speaking Amharic would
allow them to freely move outside their own village as it is the default lingua franca of the
country. In a bilingual situation, other researchers also found out the same intention from
speakers. For example, in a research conducted on Inuktitut minority language in Canada,
Tulloch (2004: 396) reports that speakers' of Inuktitut wanted to master English, the widely
spoken language in the country, for they believed that it would help them to communicate to

people outside their community area.

Individuals should believe in multilingualism. That means like the linguafranca the indigenous

language also deserves development at individual and societal level. In order to encourage
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people to develop the culture of using a local language for every day communication purpose,
landscape should meaningfully connect them to their ethnic and historical background (A.D
Smith, 1986: 183, cited in Chriost, 2003:112). This implies that there should be a reasonable

means of associating the linguistic landscape of Gamo to the local community.

It was also attested in the research that respondents maintained Gamo in their spoken
communication while they usually used Amharic to write in different areas. The reasons they
gave include, forgetting the orthography; feeling not comfortable with the orthography for it
frequently employs vowel length and consonant gemination that makes the written form
unnecessarily long and cumbersome compared to Amharic and English; and Gamo was not
developed and was not commonly practiced to write messages to others. A comment from a
teacher adduces one of these claims:
(19) ine yamiz 't'akamaw bébizat baamardppa naw gamoppa s'afi bilupn badanb

mas'af algilim banigiggir gin kabetdsabogife gar babizat yamis’t'akamaw
bédgamoyppa ndw

‘I usually write letters, notes, memories or anything in Amharic. If you ask me to
write these things in Gamo | cannot do it. But | often speak with my family in
Gamo’ (Melkam, Dec 2015).

This teacher recognized that she used Gamo to speak to close social members, but never used it
for written communication purpose. The reason given was lack of appropriate literacy skill in
Gamo. The respondent indicated that she used Gamo as a medium of learning during her early
primary education and took it as a subject afterwards, but she still claimed not to have the skill
to write in the language. The resistance to use Gamo in written communication shows the
attitude the respondent maintained towards the status of Gamo in different mode of
communications. Similarly, another teacher, from the Kucha dialect, also claimed to forget the
writing rules of Gamo after he completed school:

(20) indd ine gamoppan ladmdgbabiya yahil naw yamit 't'ak'amaw béanigiggér naw

indzi bas'ihuf bdamardppana bdingilizdppna ndw ydamis'ifaw lamin ahun ine

yatamarkut #ska hiskil dérds naw kédzza bdlay ydlldm éne ahun iéyydtdrdsapn naw

yamdt 't'aw andballdhu gin tolo tolo lémanbdb k'alatum fiddlatum yikdbduppal

‘As to me, | use Gamo just to communicate to others in speaking, but I write a
note to myself or to others in Amharic and in English. This is because | learnt the
Gamo language only up to high school, then learning and writing in it ended
there. Since | did not learn it beyond high school, I am even now starting to
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forget it. | can read it but | cannot read properly. The words and the letters are
difficult for me to identify or to read’ (Mustafa, Dec. 2015).

For this Kucha dialect speaker, the standard words and letters used in books were difficult to
identify and to pronounce. In other words, he forgot the knowledge he received in schools about
the association between the graphemes and the sounds they represent in the standard language.
The variation of the Kucha dialect from the standard norm was shown earlier (4.2). The
prevailing dialectal variations added to his tendency to forget the standard forms for there were

less interactions to the orthography, deterred the respondent's literacy skill in the standard form.

Other teacher participants clearly reflected unfavorable attitude towards Gamo by saying that
they did not like to write in it or they were not comfortable as shown in the next quote:
(21)ine bds'ihuf gamoppa tat't'dk'ime alawk'im gamoppa yamds'af ydamanbdb

#iggir ydldbippim gin gamoppa bdmds'as'af aléildmdadikum gamoppa mds'af
bizum ayyimdyifdanpim séldzih tat 't'ak'ime alawk'im

‘I have never written information for personal or public use in Gamo. | do not
have any problem with reading and writing in Gamo since | learnt it since Grade
one, but I do not have the experience to write in it for others or for myself. I am
not that much comfortable to write in Gamo’ (Aster, Dec. 2015).

These kinds of negative attitudes towards using Gamo to document information in writing could
have resulted from various factors, but one thing respondents mentioned was the orthography.
They held unfavorable attitude towards the orthography of Gamo as expressed by another
teacher participant:
(22)zim biyye sasibaw ehe amardppa las'ihuf yik'allall masaldny. 1as'zhufim
yik'allall indédgdnam radsim gize bizuhanu yallamadaw béaayimirowum
yatak'abalaw bék'a ka... intinu ahun fidalog#u lamissale las'ihuf and fidal

gamoppa ahun /dl 1amalat hulat fidal iska sost fidal yzhedal amardnpa gin "€
lamalat and fidal yi¢ 't 'ak 'k ’amal

‘When | simply think of it, the Amharic language is easy to write. In addition, it
has been practiced by the majority of the population for a long time and has
gained acceptance. For example, if you write one Gamo sound /d/ it has two
graphemes <d> and <h> as in the diagraph <dh>and it sometimes goes up to
three letters. But in Amharic, it takes only one letter <d>’ (Kaleb, Dec. 2015).

This reflection is an evidence to show the attitude the respondents have embraced towards Gamo
as a means of written communication. It can be said that due to frequent interaction with the

Amharic language in publications or person to person written interactions, people considered its
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orthography to be simple and economical to write. Gamo is perceived to have an orthography
that consumes much time and space. This attitude has been reflected by the following teacher

who mentioned earlier (excerpt 21) that she did not feel comfortable to write in Gamo:

(23) and k'al yald anababiw mds'af ayzgialim sildzih kdnd anababiw sis s'af bizu
bota yifdlligal indd amardnpnaw bday s ir gize bday s ir bota bizu ndgdr mds'af
ay#fyalim ingilizanpam inddzaw bdtinni/ bota lay bizu k'alatn mds'af yigialal
gamoppaw gin anababiw alld issum dabl sidddrrdg tandbabiwogifum inddzzaw
sidddrragu bizu bota y#yizal maldt ndw sildzih bota Idmdk'ot't'db ine
bdabizappaw baamardppana baingilizanpa ndw yamis'ifaw

‘In Gamo a word cannot be written without vowels. When every letter is written
with vowels, it takes a lot of space. It is not possible to write many things in
short time and little space unlike in Amharic. In English as well, it is possible to
write many words in a small space. But Gamo has vowels that need to be
doubled, and when consonants are also geminated, it occupies much space. So |
write notes or any information in Amharic and in English to save time and space’
(Aster, Dec. 2015).

This shows that people are diverging from using Gamo for writing purpose as it is less
economical in terms of time and space. In the current dynamic world, people's interest and
worldview has changed a lot; as a result, many citizens have become more conscious about the
time and space they spend on activities than they used to be before. They think of the duration of
time they spend on an activity and calculate the profit they gain in return. In the same way, some
of the respondents, who have become sensitive to time and space concepts felt that writing in
Ambharic was more economical than Gamo whose orthography implements diagraphs and
requires vowels to be lengthened and consonants to be geminated. These social attitudes oblige
language standardization in Gamo to look for a better means of making the orthography more

simple and user friendly (cf: Hirut, 2014).

Other participants thought that Gamo was not well augmented and established as a means of
written communication. It is not long since the standardization process started and many people,
especially elders, around them did not know its orthography. If one had to send written message
to the social members who are less familiar with Gamo orthography, they used Amharic. A
student said the following:

(24)ine  kazih  bafit yamg’t'ak'amaw baamardppra naw  bagamoppna

inindgagaraldn bihonim git'mna mézmur yabetékiristiyanm hona dabdabe
bdamardnpa ndw yamis'faw labzuhan sidamik'arb gamoppa aladagam kazih
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béfiz k’vank “affifin issu hono gin bas'huf darédsa aladagam bas'huf daradsa
yillayyal baménagagéarna bamas'af yillayyal silazih hulgize yamizs t'ak'amaw
bamaréyna naw

‘I write letters, notes and poems in Ambharic, but | often speak in Gamo. When |

write a note or song in Church to present for the wider public, | use Amharic. It
has not been long time since Gamo is standardized as a written language;
though it is our language, we do not use it to communicate to each other in
writing because it is not developed well to be used in a written communication.
Using a language to write a message for others is different from to speak in it.
So Gamo needs more time and development efforts to be used in written
communication. Until Gamo develops well and its orthography becomes known
to the people, | should always use Amharic’ (Abera, Nov. 2015).

The respondent tried to point out that the language he used to write in public settings like Church
was Amharic. He acknowledged Gamo to serve adequately as a means of spoken communication
but said that its orthography is not well known by the public to effectively serve the speakers.
The Amharic language is established as means of written communication for a very long time,

and it still requires no less time to get people familiar with standard Gamo.
Another informant reiterated the same ideology for not using Gamo to write to others:

(25) awo ahun bagamoppa lamissale labetdsédb dabdabe kés'afn bédgamopna
lins'f ingilallan gin bizu gize ine bdamardnpa is'fallahu madamariya gamoyppa
silaladdaga betésab yagamoppawn s'thuf ayawk'um yamiyawk'ut amarédnpa ndw
ina bamardpa is'fallahu betékiristiyan wist im bagamoppa inaworaldn dabdabe
sins'f timhirét bet yaminimarawn naw yamins'ifaw

‘For example, we cannot write letters to our parents in Gamo though we have the
skill to write in it. Our parents do not know the orthography because Gamo was
not standardized before. The elders know Ambharic, so | write letters or any
message in it. But in case | write a message in Gamo, | use the standard variety’
(Yenenew, Nov. 2015).

Yenenew predominantly wrote in Amharic while he could also use Gamo. Like the previous
respondent (24), this one also justified his language use saying that people in his communication
circle did not know the Gamo orthography so Amharic was the medium of instruction if one
wanted to address message through writing to elders. This has been confirmed by other

participants as well like the following one:

(26) ine babzat badamardppa ndw dabdabem betékiristiyanm yatim hona
bdamardppa naw  yamss'ifaw  laméindindw  indézza  ydminaddargaw
madsammariya yappa abatogiagyin timhirt simaru b&gamoppa altdmarum
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bamardnpa naw yatamarut silazih bamardnpa naw yamins'ifaw bagantinpam
als'#fm mikinyatum andéppa kifil sigéba baday estso ndw yadsamarkut tawaldse
iska sabat amate dirds gantinpa naw yamawaraw kazza tamalli/eé dag esstson
yadsamarkut ine barg#it' sis'f badey sso wayim bamardppa naw dabdabe
minamén sis'f

‘When | write a letter to my parents, take a note in Church or anywhere else, |
usually use the Amharic language, because our elders learnt to read and to write
in Ambharic, not in Gamo. | do not write in Ganta either because when | started
education | learnt how to write and read in Dache. | did learn how to write in
Ganta. Ganta is my mother tongue. But I learnt in Dache in school. So | indeed
write letters or anything in Amharic. In school | write notes in Dache’ (Alemu,
Nov. 2015).

The participant repeated the idea that most of the people especially the educated elders read and
write in Ambharic, but not in Gamo as they did not learn the orthography in schools. Therefore, in
order to be understood by the elders, the respondent should be writing in Amharic. The other
reason given was the linguistic difference between the standard norm and Ganta which is his
mother tongue. Since Ganta is not developed as a written language, the people had two options;
to write to each other in Amharic or to learn to write in Dache, the standard Gamo. They most

often chose Amharic as it was the language most of the people learnt as a subject in schools.

One controversial point is that attending a formal school is not a mandatory requirement to write
or to read in Gamo for educated people. Most of the textbook writers did not receive formal
education in Gamo, but they wrote the learning materials in it. This shows that individual effort

is a more important factor than a formal education to be familiar with the Gamo orthography.

Still some other participants accepted that they used both Gamo and Amharic® based on the

context they were engaged in:

(27) ine bdgamoppam it'dk'dmalldhu bdamardnpam it'dk'dmalléhu Idmissale
ahun ydbiherdsabogy” K'dn agdrogy” ydrasagiyawn bahil  ldmasayyqit
bamisdbdsdbubbdt k'dn bdgamoppa git'm minamin bdgamoppa inak'driballdn
betdkiristiyan sihed ydamis'dfaw bdaamardnpa ndw gamoppan aworalléhu sis'f
bdamardppa is'ifalldhu

9 Some informants mentioned that they used both the conventional Latin orthography of Gamo and Fidel, which is

used in the Semitic languages of Ethiopia like Amharic, to write information in Gamo.
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‘I use both Gamo and Amharic to speak to others or to write to them. For
instance, during nations and nationalities day, when people gather to show their
culture, 1 present poems in Gamo. On the other hand, in Church, | write
messages in Amharic. | speak in Gamo but | use Amharic to write any message'
(Almaz, Nov. 2015).

This participant identified the domains where she used the Amharic and the Gamo language.
Gamo was used to write presentations or poems in the culture day where the indigenous
languages and cultures of the country are celebrated. The respondent, in addition, said that in the
Church she wrote messages in Amharic. The respondent implemented multilingual literacy skills
according to the demand of the contexts at hand. Poems are creative works, so the respondent
created in her native language. That means she became productive in the language which she
commands well and expresses her feelings and cultural identity. But when it comes into domains
which require technical knowledge of a concept, like religious terms, the respondent said that she

diverted into the language in which she read and constructed religious knowledge.

5. 4. Attitude towards Gamo and its Standardization

The research envisaged to explore the respondents' attitude towards Gamo and its
standardization. Some of the concepts which respondents were asked to express their attitude
towards Gamo include but not limited to learning the standard language; their feelings in
speaking in Gamo, and the capability of Gamo to express their emotions. The items related to
standardization of Gamo mentioned its role as a medium of instruction and official
communication; its codification for literary materials and in school textbooks; its standardization
to include new words to express science and technological concepts; and whether they endorse
Gamo as a standard language or not. It was believed that the respondents’ views towards the
language have significant contribution to make the necessary intervention and remedy for

language standardization in Gamo. The table below contains the data for the items.
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Items SAY | A CD D SD missing | Total

7. Learning to write Gamo is | No. | 145 | 89 17 56 28 5 340
gasy % 426 | 262 |5 16.5 8.2 1.5 100
8. | like to use Gamo in | No. | 168 |104 |21 37 10 - 340
communication % 49.4 | 306 | 6.2 10.9 2.9 - 100
9. | am not ashamed of using | No. | 141 | 116 | 27 37 15 4 340
Gamo with others % 415 | 341 |79 109 |44 1.2 100
10. Gamo provides me words to | No. | 112 | 88 40 68 32 - 340
express my feelings % 329 | 259 |11.8 20 9.4 - 100
11. Gamo can be used to| No. |142 |59 35 67 35 2 340
teach/learn any subject % |418 | 174 | 103 |19.7 |103 | .6 100
12. Gamo is not widely used in | No. | 164 | 104 | 33 27 10 2 340
books and other literature % 48.2 | 306 | 9.7 7.9 2.9 .6 100
13. Gamo has not developed | No. |91 109 |51 55 34 - 340
l’zgmlgc;; modern sclence and o968 324 |15 | 162 |10 |- 100
14. | want Gamo to be used in | No. | 97 73 51 65 54 - 340
offices % 285 | 215 |15 19.1 15.9 - 100
15. Gamo textbooks are written | No. | 85 69 40 102 42 2 340
in a standard language that uses
words, spelling and grammar | o4 25 [203 [118 |30 124 | .6 100
similarly.
16. Gamo is a standard language | No. | 75 69 56 87 51 1 340
% 22.1 | 203 | 165 25.6 15 3 100

Table 22: Respondents" attitude towards Gamo and its standardization

As seen from Table 22, respondents were asked (item 7) to indicate whether they agree or
disagree with the idea that stated learning to write Gamo is easy. The majority of the
respondents, 234 (68.8%), showed positive attitude towards learning the standard Gamo, but
about a quarter of them, 84 (24.7 %), showed unfavorable attitude towards learning the standard
form. On the other hand, very few respondents, 17 (5%), preferred to say that they could not
decide on the issue. The data indicate that the role of Gamo as a written standard since its
introduction in the education system has made most of the respondents familiar with the standard
form and helped to create optimum attitude towards learning it. The respondents’ positive
attitude towards learning Gamo shows their motivation to learn it. They were also confirming
their knowledge of the standard language by providing favorable data. In fact, respondents might
have found it dubious to label their own language a difficult one to learn. So, their favorable
attitude on rating their standard language an easy one to learn shows their motivation to master it

and this attitude can facilitate the standardization process of Gamo in education and to extend it

10 SA= strongly agree, A= agree, CD= cannot decide, D= disagree, SD = strongly disagree
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into other social service sectors. Another study focusing on primary school students and parents
found out somehow a similar result, but relatively increased attitude towards learning the Gamo
language. That study is Gashaw (2012: 39), who reports, "80% of participants had favorable
attitudes to achieving high proficiency in Gamogna. This demonstrates that they rationed for
learning Gamogna in a formal setting.” It is interesting to find out the attitudes towards learning
the standard language declined a little bit when we go from primary school to high school and
college levels. This might be due to the fact that the respondents’ exposure to languages of wider
communication, namely Amharic and English, affected their attitude towards standard Gamo.

This claim requires a further comparative research on the subject matter though.

As shown above (Table 22), about a quarter of the respondents (24.7%) showed unfavorable
attitude towards learning the standard language. One of the reasons for these groups to restrain
from describing standard Gamo to be easy to learn could be the dialectal variation between the
standard language and the respondents’ dialects. Lack of standardization procedures that manage
language variations in the standard form could have produced the attitude. However,
crosstabulation of the results to different social backgrounds of the respondents shows that their
education level had great and significant contribution to the attitude they demonstrated than all
the rest of the respondents' backgrounds. This still justifies the international claim that educated
people or elites show interest to more standardized languages of education and

intellectualization.

The majority of the respondents, 272 (80%), also reflected that they loved their language. Their
emotion towards Gamo was very positive that they liked to use Gamo to communicate to others.
Only very few of them, 47 (13.8%), had unfavorable attitude towards Gamo, and insignificant
number, 21 (6.2), could not mention their attitude towards Gamo. The data show that the
respondents expressed positive affection towards Gamo by saying that they like to use it in their

every day communication.

The respondents reaffirmed their positive attitude towards Gamo by saying that they, 257
(75.6%), were not embarrassed to speak Gamo with other people. Few of them, 52 (15.3%), had
expressed to have negative feelings to use their language while only very few, 27 (7.9%), could
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not make a decision on reflecting their attitude towards Gamo. The data again consolidate the
claim that the respondents had strong confidence and trust in their own language to express their
ideas to others. When it comes to attitude towards the Gamo words, it was most of the
respondents, 200 (58.8%), who believed that Gamo has words to fully express their feelings and
thoughts. More than a quarter of them, 100 (29.4%), however, had negative evaluation of Gamo
words. Few of the respondents, 40 (11.9%), could not show a clear attitude towards Gamo
words. The data suggest that though most of the respondents were positive towards recognizing
their language to include the words they need to express their feelings, the number of those
respondents who did not favor Gamo words to be sufficient enough to express their world view
was significant as well. It can be inferred from the data that as educated people, the respondents

had more lexical demand that the standardization of Gamo should respond to.

The research also tried to investigate whether the respondents’ support the role of Gamo as a
medium of instruction in schools and beyond. The majority, 201(59.2%), were positive towards
the use of Gamo as a medium of instruction. On the contrary, more than a quarter of the
respondents, 102 (30 %), disfavored the use of Gamo as a medium of instruction in education,
and few of them, 35 (10.3%), could not decide. The data back up one to claim that most of the
respondents had positive attitude towards their language serving as a medium of instruction. A
significant number of respondents did not also favor the use of Gamo as a medium of instruction.
The attitude of the latter group could be affected by the reason that they did not see their
language being promoted as a standard language of wider communication. So, they might
believe that learning in a language which the learners do not use to serve the wider public is not
convincing. Lack of sufficient learning materials and issues related to mother tongue education
could be seen as the other major challenges to the full endorsement of Gamo as a medium of

instruction.

It is known that using a language as a medium of instruction demands development of the
language through publications and other endeavors that augment knowledge transmission. Some
of the items (item 12-16) indicated in Table 22 were meant to explore respondents’ attitude
towards the development of Gamo as a standard language. As the study reveals, the prevalence
of published materials that encourage citizens to build knowledge and information in Gamo was

the first concern. The majority of the participants, 168 (78.8%), took Gamo to be less developed
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in publications like dictionaries and literature books. Only few of them, 37 (10.8%), disagreed to
this point and 33 (9.7%) of them said that they did not decide on the issue. The data show that
respondents were unhappy about the magnitude of literary materials development in Gamo.
Their dissatisfaction on the development of Gamo in print materials obviously reduces their trust
to use it as a means of high level communications that, in turn, might discourage their literacy
skill in their own language (see excerpt 18). One can assume that absence of adequate
publications that diffuse standard use of Gamo may also delay the development of a stable
standard language in settings like textbook development. Lack of stability in the language of
education again affects social attitudes towards Gamo. Respondents also thought that shortage
of publications in Gamo contributed to the observed high language variability in the textbooks.
This has also been demonstrated by the respondents as presented below:

(28) ydk’vank a [iyyunndt indinor yaragaw masaratu wannaw mindinnaw
kalamadagu vyéatdndssa naw yatadldyayu bagamoppa yétds'afu mas'ihaft
alamanoragidw mat't 'ak ’dfa alamanoru yatanassa naw

“The main reason that caused high language variation in the language of education

is its underdevelopment in publications. It is because of lack of different books and

references published in Gamo’ (Mesfine, Nov. 2015).
Though diversity in a language may not necessarily entail underdevelopment, the respondents’
tendency to relate lack of publications to the delay in the establishment of standard language in
Gamo seems reasonable. The data added to the visible reality in the area indicate that Gamo was
not widely used in written documents. Only very few publications were available in the
language, and among these textbooks were the major existing documents. Even the textbooks

themselves were not easily accessible in public shops or bookstores.

Materials published in a standard language are capable to address the wider public and to
establish a standard use in the minds and practices of users. It has already been acknowledged by
scholars that accessibility of resources like textbooks, other learning aids or reference books,
electronic materials or additional literary texts are the basic necessities to effectively implement
education in indigenous languages (cf: Ferguson, 2006:188). They have the potential to establish
a standard language and to generate positive social attitude towards the languages. In the absence
of these publications, the development of Gamo as a standard language will be very slow. In

addition, lack of sufficient materials hampers the diffusion of the standard language and
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discourages speakers’ opportunity and readiness to read and to write in Gamo. The scarcity of
written materials in the language might relate to lack of interest and motivation of writers and
publishers to write and publish in Gamo. The education Department of the Gamo Gofa Zone
(2004 EC: 9) also puts that lack of interest to write in Gamo or translate different materials like
creative works into the language are among the pressing challenges of mother tongue education
efforts in the area languages. These situations contribute a lot to the observed unfavorable

attitude towards the standardization process of Gamo.

The emergence of a print media has been a major agent of language standardization in the case
of English and French, for example. Introduction of some African languages into the print media
like, textbooks, newspapers, radio and television has also changed the status and prestige value
of the languages and the associated social attitudes towards them. Adegbija (1994:39) explains
the role of print media on shaping language attitude as, “The print media had, and still has, a
very important impact on glorifying a language, making it reproduce itself and multiply its
effect, and giving it the potential to reach audiences not physically present.” Some of the African
languages whose esteem and prestige increased due to their becoming of the language of
information in newspapers and books are Yoruba and Kiswahili (see Adegbija, 1994:40). In the
same way, in order to generate positive social attitudes towards the standard Gamo, different
kinds of books including textbooks, literary materials and learning aids should be produced
adequately through time. Availing relevant publications in the language will also enhance the

quality of mother tongue education.

The result to the next item tried to prove respondents’ attitude towards the standard Gamo as
having the capacity to express scientific and technological concepts. To the item that states,
“Gamo has not developed words for modern science and technology,” more than half of the
participants, 200 (58.9%), agreed and indicated that adequate terminologies to express modern
science and technology concepts were not installed into the Gamo language. On the other hand,
over a quarter of them, 89 (26.2 %), disagreed to the idea that new words to express science and
technological concepts are not developed in Gamo. Some of them, 51 (15%), could not decide. It
is, therefore, possible to deduce from the data that the respondents' felt that standard Gamo lacks

words that could enable them to participate in and demonstrate modern scientific thoughts in the

165



education domain and in the modern life style. This is a proof for lack of proper standardization

process that involves the creation of scientific and modern terminologies in the language.

It is important to note that the language addresses the growing communication needs of people in
the education, science and technology domains if its words are elaborated enough to contain the
concepts required to do so. So far, the main approach followed by language developers in the
standardization process of Gamo appears to be simple borrowing and literal translation. At a
quick glance at Mathematics or Science textbooks prepared for mother tongue education in
Gamo, it is possible to know that writers heavily borrowed words from Amharic and English
languages, or literally translated them to overcome the existing problems of lexical development.

This has also been sensed by informants like the one below:

(29) #skahun diras ahun zém bilo tirgum naw yamitaragomaw indsi adadis k'alat
fat'ss’ara lay maléat hullum yasayins k'alat bdgamoppa yallum sildzzih yaw
gamoppan maslaw yamimat'z’u k'alat manor allabagyaw inna yanin iskahun
tasdrtval ydmil iminat yalanpim lazza ndw yamasrat nagéar bawust'e alld inna
ténné/fri: séhon #ssun sérallahu

‘Textbook writers gave a simple literal translation [from Ambharic and English]
of words to represent new concepts. But with regard to creating new words, all
scientific concepts did not receive equivalent Gamo expressions. So, | think
indigenous Gamo should be created to effectively implement science education. |
do not believe that part is done well in Gamo, so for this reason | have a plan to
fill in that gap” (Yishak, Dec. 2015).

This participant was a Mathematics teacher who was not happy about the standardization of
scientific and mathematics terminologies in Gamo. He then promised to fill in the gap by

developing a scientific dictionary in the language to realize quality science education.!!

Student interviewees also regretably mentioned the negative impact of poor lexical development
in the teaching and learning process of Gamo. One of them pointed out that the present

11 In addition to technical word development, it was the interviewee's stance that the lexical development process
needs to consider the cultural and ideological experiences of the Gamo society. Yishak and Gumbo (2014: 289) also
criticize that the Gamo textbooks used to teach science subjects like Environmental Science and Mathematics were
merely translated from Amharic versions and the whole "curriculum was non-responsive to the culture, heritage and
context of the ethnic group.” The culminating effect of this culturally non responsive curriculum is that it continues
to maintain positive attitudes towards Amharic while attitudes towards Gamo remain neutral or unfavorable.
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standardization enabled to learn basic scientific concepts. But, if one tries to explain ideas
involved in complex processes like “from conception to child birth, they need appropriate words
to scientifically describe these kinds of sophisticated scenarios (Bereket, Jan.2013)”. Indeed, new
terms are also necessary to facilitate speakers' every day interactions in Gamo. In this dynamic
world we live in, sport, science, technology, weather conditions, environment and other social
issues are at the heart of every social group's discussions. In order to address the issues involved
in these concepts and to process information, speakers seek for appropriate expressions.
Therefore, a standard language is expected to fulfill these communicative needs if it has to gain

speakers' acceptance and to maintain favorable attitude.

Though any language is structurally sufficient enough to impart knowledge from generation to
generation, we cannot deny the need to empower the language with new terms of science and
technology when it is placed to function in these domains. Especially in the Ethiopian context
where most science and technology knowledge is imported from abroad, the need to find
equivalent indigenous terms for those scientific and technological concepts and to upgrade the
capacity of indigenous languages is unquestionable. In connection with lexical development,
Schiffman (1996:41) theorizes:

In pre-industrial societies the languages lack legal, technical, scientific and

medical registers and sub varieties of these (e.g. the register that airline pilots

use to communicate with air-traffic controllers). Such languages either function

without such registers, which relegates them to a marginal status within a larger

multilingual society..., or the members of such linguistic cultures acquire

proficiency in these registers in other languages.
The languages in the countries like Africa have not been used in education, media, and other
high level domains for a long time. Indigenous language speakers have been trained in other
languages which offered the required scientific terms for the fields. When these situations change
due to the recognition for the need to mediate education, science and technology in mother
tongues, the languages have to be empowered with the words and terms the new functions
demand. The development of scientific and other essential terms, however, was very slow and
that affected the implementation of indigenous languages into different social sectors. Ferguson
(2006:188) identifies lack of language development as a major barrier to successfully use

African languages as media of instruction:

167



One of the more commonly cited, and even more frequently exaggerated, obstacles
to the use of African languages as media of instruction is that they lack the
requisite level of linguistic resources for performing this function: graphisation,
standardisation, codification, scientific and technical terminology and an extensive
elaborated vocabulary. Certainly, it is true that many indigenous languages remain
understandardised, lacking the developed orthographies and vocabulary that would
facilitate their introduction as educational media.
Shortage of the resources to deploy multilingual policies and the resulting underdevelopment
destined the languages to be accorded with a low social status level as compared to other
standard languages which serve different social needs. The low social status annexed to the

indigenous languages in turn impeded the development of favorable attitudes towards them.

Seidel and Moritz (2009:1127) also present an evidence that show the rationale for language
development from an education expert in SNNPR who said, "When science and technology are
developed and when the language remains behind, the language cannot be strong enough to
accumulate the scientific concepts. Therefore the language must try to follow the development of
technology and science.” Change and transformation in science and technology are evident, but
if a particular language remains static and does not adjust itself to the changing world, the
respective speakers tend to take it as traditional and impotent to express modern values. The
lasting effect is that users tend to implement words of the language scientific concepts are
borrowed from. The borrowed features obviously preserve the legacy of the source languages as
the only keys to open the gates for science and technology knowledge. So, without upgrading the
lexical capacity of a language, placing it to function in education makes less contribution to the

intended goal of educating citizens.

The status of Gamo as an official language is also another crucial factor for the kind of social
attitudes reflected towards it. In the research, there was an effort to know whether respondents
wanted Gamo to have an official status or not. As shown in Table 22, half of the respondents,
170 (50%), favored Gamo to be the official language of the area. On the other hand, 119 (35%)
of the respondents disfavored Gamo to function in official settings while some of them, 51 (15
%), hit undecided among the options given in the questionnaire. Though half of the respondents
showed positive attitude towards using Gamo as an official language, it is difficult to say that

there was complete consensus among the majority of them about allocating official roles for
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Gamo. Since Gamo Gofa is a place where hetro-linguistic societies reside, the respondents might
have wanted the official language policy to accommodate all linguistic groups with a neutral
language. It can be said that the respondents did not favor a monolingual policy to be

implemented in offices.

Though there is no legal frame that bans the use of Gamo in offices, the common trend in Gamo
Gofa Zone is to use Amharic for all kinds of verbal or written official communications. The
present researcher visited offices in Gamo Gofa Zone Education Department, Culture and
Tourism Department of the Zone, Arbaminch Zuria Education Office and Arbaminch Zuria
Culture and Information Office. In all of these official environments, it has been witnessed that
people spoke in Amharic. In schools located in village towns like Shelle and Shara, teachers and
officials also talked to each other in Amharic. Due to the established trend, half of the
respondents found it uncomfortable to go for Gamo as the only official language. This also
shows the persisting legacy of Amharic as the only official and a wider means of communication

(see section 5.2).

Other researchers also found Gamo participants to favor Amharic to be an official language of
their districts. For instance, Bekale (2012: 251) puts that 51.9% of Gamo participants chose
Amharic to serve as an official language of their zonal or district government but only 38.3%
favored Gamo to be the official language of their administration. But, in addition to mother
tongue speakers, the research included Gamo as a second language speakers who might have
preferred Amharic than Gamo. In addition, it can be seen that the number of respondents who
favored Gamo (50%) in the current research exceeded those who were reported by Bekale
(2012:251) as favoring Gamo (38.3%) to serve as an official language. This shows that the
society’s attitude and interest towards using their mother tongue in formal settings has improved
a lot from time to time though Ambharic is still a celebrated official language in the area. The
people started to believe that their own indigenous language as well deserves an official position
at least in the indigenous places to facilitate its standardization. As Garvin (1993:40) puts it,
providing an official status to a language facilitates its standardization by encouraging favorable

attitudes towards using the language in public settings.
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The other factor that affects social attitudes towards Gamo is the way it is standardized in the
textbooks. There was a concern to put on some light on the attitude towards Gamo by studying
respondents’ attitude towards its use in the textbooks of mother tongue education. To the item
that states "Gamo textbooks are written in a standard language that applies words and spelling
uniformly,” less than half, 154 (45.3%), of the respondents reflected favorable attitude towards
the standard use of Gamo in the textbooks, and almost respondents of that size, 144 (42.4%),
disagreed to accept the quality of language used in the textbooks. On the other hand, some of
them, 40 (11.8%), said that they could not decide. From the data, it can be said that most of the
respondents did not consider the language used in mother tongue textbooks to be a standard one.
Though some of the respondents were positive on the decision to use Gamo in the textbooks, the
standard quality of the language in textbooks still remains in question. As has been discussed
earlier (4.2), there were frequent instances where a word was written in various spelling,
phonological or morphological features in the textbooks. Writers used features of different
dialects to express the same grammatical concept at different times or places as also expressed
by a teacher respondent:

(30) alfo alfo sihétdtogy allu ydkdafu sélalhonu #yyastdakakdlin insdrallédn ndgdar
gén tirgum yamanagdnnilagyaw K'alat allu més'hafogiu dsdrbam mdigdbd k'alat
wust’im tirgumagyawin anagdnnim Ydas'as'af speliy and ayyindt ayyiddlldm
#iggiru basdfiw alld laméssale “hecda” ydamildwn k'al ézzih ga lela izza ga lela
heddw ddgmo bdlela ayyindt yis'ifallu

‘We sometimes find errors in the textbooks. They do not pose that serious
problem, or at times they do so we give corrections while we teach. For example,
there are some words whose meanings we do not know. We do not find their
meanings in the glossaries or in dictionaries. The spelling of some words is not
also uniform throughout the textbooks. This problem is widely found in the
textbooks. For example, when they write the word hed&da ‘three’, they use the
standard spelling in one place and a different spelling elsewhere’ (Ayehu, Dec.
2015).
Words which respondents considered to lack meaning could be the ones newly created and
borrowed from other languages, and they could also be the ones taken from different Gamo
dialects which respondents were not familiar with. This circumstance has already created a
negative social attitude towards standard Gamo used in education since it affects teachers’
efficiency to deliver lessons. Instability of the standard language also reduces its possibility of

acceptance by different social groups. From this, one can suggest that newly introduced words
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and their meanings should be dispatched to the users in several ways to create familiarity. At the
same time, it is also equally important to maintain a stable way of using words in the textbooks

to avoid confusion among students and teachers.

Respondents' attitude towards the status of Gamo as a standard language was the last point
among the items aimed to assess attitude towards language standardization. Less than half of the
respondents, 144 (42.3%), agreed with the consideration of Gamo as a standard language, while
a little less than that number, 138 (40.6%), did not agree to take in the role of Gamo as a standard
language of wider communication. Some of the respondents, 56 (16.5%), could not decide.
These data may indicate that there is no consensus among the respondents to confirm the current
status of Gamo as a standard language. A significant number of them declined to accept it as a
standard language. This overall respondents' evaluation of Gamo can be seen as an outcome of
the drawbacks noted in the standardization process of their language. Respondents personally
held positive attitude towards their own language and they were aware that orthographic rules of
Dache were fixed as standard norms. But again they were dissatisfied with its development as a
modern language of science and technology. As discussed above, most of them were not also
happy about the quality of the standard language used in publications like textbooks. It was also
found out from focus group discussions and interviews that respondents’ expectation of a
standard language does not go in line with the current development status of Gamo. Accordingly,
they expected a language to be widely used in spoken and written media in order to be taken as a
standard one. During focus group discussions, the participants frequently cited Amharic,
Oromifa, and Wolaitta as examples of standard languages to indicate the need to develop the
status of Gamo as a means of wider and every day public communication. It may be due to such
and other factors that respondents refrained to fully acknowledge Gamo as a standard language

of social interaction.

Cross Tabulation of Respondents’ Attitude and the Independent Variables

This cross tabulation intends to disclose the association between attitude towards Gamo and the
respondents’ social backgrounds. It assessed the respondents’ attitudes visa vize their dialect and
occupational backgrounds. A significant variation has been noted on the two of the items. The

first meaningful variation was witnessed between the respondents’ dialectal background and
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their attitude towards the use of Gamo as a medium of instruction. And the other was difference

between teachers’ and students’ attitude towards the use of Gamo in the textbooks. The next

table presents the data correlated for the first item.

Gamo can be used to | Respondents' | Strongly Agree Can't Disagree Strongly

teach or learn any | dialects agree decide disagree

subject in schools. | Dache 42 (51.9) 12 (14.8) | 8(9.9) 12 (14.8%) | 7 (8.6%)
Dorze 37(56.9%) |11(16.9) | 6(9.2%) 7(10.8%) | 4 (6.2%)
Ochollo 19 (32.2%) | 10(16.9%) | 6 (10.2%) | 19 (32.2%) | 5 (8.5%)
Ganta 13 (26.5%) | 9 (18.4%) | 4 (8.2%) 11 (22.4%) | 12 (24.5%)
Kucha 21 (35%) 14 (23.3%) | 6 (10%) 14 (23.3%) | 5 (8.3%)
Other 10 (41.7%) | 3(12.5%) | 5(205%) |4 (16.7%) | 2 (8.3%)
Total 111 (40.5%) | 47 (17.2%) | 29 (10.6) | 53 (19.3%) | 34 (12.4%)

Table 23: Crosstab results of respondents’ dialect and attitude towards Gamo as a medium

of instruction

Chi-Square Test

Value Df Asymp. Sig. (2-sided)
Pearson Chi-Square 35.1902 20 .019
N of Valid Cases 338

a. 4 cells (13.3%) have expected count less than 5. The minimum expected
count is 2.49.

According to Table 23, the majority of the Dache dialect respondents, 54 (66.7%), agreed to the
statement that said Gamo can be used to teach or learn any subject. Similarly, the majority of
Dorze dialect respondents, 48 (73.8%), and those respondents who claimed to have other
dialectal background, 13 (64.2%), showed strong positive attitude for the use of Gamo as a
medium of instruction. Similarly, most of the Kucha dialect respondents, 35 (58.3%), also
expressed their agreement to the use of mother tongue in education. The number of respondents
who agreed with the decision that puts Gamo as a medium of instruction declines when we move
to the other respondents, Ochollo 29 (49.1%) and Ganta 22 (44.9%). On the other hand, 19
(23.4%) of Dache, 11 (17%) of Dorze, 24 (40.7%) of Ochollo, 23 (46.9%) of Ganta, 19 (31.6%)
of Kucha and 6 (25%) of other dialect respondents disfavored the point while 8 (9.9%) of Dache,
6 (9.2%) of Dorze, 6 (10.2%) of Ochollo, 4 (8.2%) of Ganta, 6 (10%) of Kucha, 5 (20.8%) of
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other dialect speakers marked that they could not decide. The data show that a more positive
attitude was observed on Dorze, Dache, other dialects and Kucha dialect respondents as the
majority expressed agreement towards the use of Gamo as a medium of instructions. On the
other hand, the number of Ochollo and Ganta dialect speakers who disfavored the proposal was
greater than the rest. Throughout the focus group discussions, Ganta and Ochollo dialect
speakers repeatedly expressed with strong emotion that the standard language differs from the
respective dialects they speak in their village. This evaluation of the standard language could be
the reason for the majority of them to disfavor its use as a language of education. This dialect
item relationship is significant that the Chi-Square test output is x2= 40.34, df =20, Sig. = .005.

Another significant difference was found between students' and teachers' attitude towards use of
Gamo in the textbooks as displayed in the following table.

Gamo textbooks are | Respondents' | Strongly Agree Can't Disagree | Strongly Total
written in a standard | job agree decide disagree

language that Students 77 59 34 73 29 272
applies words, (28.3%) (21.7%) | (12.5%) (26.8%) | (10.7%) (100%)
spelling and Teachers 8 (12.1%) | 10 6 (9.1%) 29 13 66
grammar (15.2%) (43.9%) | (19.7%) (100%0)
consistently

Table 24: Crosstab results of respondents’ job and attitude towards the language of

textbooks
Chi-Square Test
Value Df Asymp. Sig. (2-
sided)
Pearson Chi-Square | 15.8052 4 .003
N of Valid Cases 338

a. 0 cells (0.0%) have expected count less than 5. The minimum
expected count is 7.81.

Table 24 demonstrates that half of the students, (136 or 50 %), agreed that textbooks are written
in a standard language, but only a little over a quarter of the teachers, 18 (27.3%), accepted the
language of the textbooks to be a standard one. On the other hand, the majority of the teachers,
(42 or 63.6%), and an average number of students, 102 (37.5%), disagreed and did not support
that the existing textbooks used Gamo in a standard way. Very few students, (12.5%), and

teachers, 6 (9.1%), replied that they could not make decision. To see the extent to which this
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association was significant, a Chi-Square test was processed and the result was x2=15.8, df = 4,
Sig. =.003.

The data reveal that teachers were very curious about the quality of the language implemented in
the textbooks. Some of them have already mentioned that high inconsistencies in the spelling and
morphological structures of words used in the textbooks caused challenges to teach in the
language. There were instances where a single word was spelled differently using different
grammatical forms not only across textbooks but also within a single textbook as well (see also
4.2). This variation might be accounted for the writers’ dialectal backgrounds added to lack of
planned standardization procedures. The level of variability in the spelling and grammatical
forms of words used in the textbooks could have been managed properly if clear and
unambiguous norm selection policies and standardization activities were enacted. There should
have been clarity as to which dialectal structure should be used in the learning materials as a

standard form of Gamao.

5.4.1. Social Perceptions of Standard Gamo

The research tried to create understanding of attitudes towards the standard norm of Gamo by
investigating respondents’ perceptions towards it and its selection process. It attempted to find
out their general evaluation of the standard norm and hoped to reflect on the level of its social
acceptance. To this end, the respondents were asked if they consider the standardization process
to fix written rules; the degree of flexibility of the standardization process to accommodate
different dialects; whether they take in the standard form as their own language; whether the
standard language used in education was creating an impact in the learning process; and whether
they consider it to be different from their dialect or not. The following table presents the range of

the respondents’ perceptions on the standard dialect of Gamo.
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Items SA A CD D SD Missing | total
17. The standardization process has | No. | 128 | 73 38 61 40 - 340
established written standards to Gamo. % 376 | 215 | 11.2 179 | 118 | - 100
18. Some dialects are overlooked in the | No. | 121 | 104 | 38 58 19 - 340
standardization process. % |356 306 [112 |17.1 [56 |- 100
19. The standard language used in mother | No. | 148 | 87 15 53 37 - 340
tongue education is my language. % 235 | 256 | 4.4 156 | 109 | - 100
20. Implementation of a standard norm in | No. | 127 | 73 31 69 37 3 340
education does not hinder different dialect

speakers from understanding lessons. % |37.4 |215 |91 203 109 |9 100
21. The standard language is different from | No. | 114 | 75 26 76 46 1 340
the dialect that | speak at home. % |335 | 221 |76 229 | 135 | 3 100

Table 25: Respondents’ general evaluation of the standard norm of Gamo

As the results in Table 25 show, most of the respondents, 201 (59.1%), agreed that Gamo has
established a standard written norm. On the other hand, more than a quarter of the respondents,
101(29.7%), disagreed to believe the standardization process enabled to realize a standard
application of written Gamo. Few of them, (11.2%), replied that they could not decide. The data
show that most of the respondents perceived Gamo to have a written standard. That means they
had knowledge of the standard norm that should be applied in the learning materials. The
respondents believed that the orthographic rules applied in the textbooks were standard uses of

Gamo.

As it has been identified earlier (chapter 4), the Gamo words and grammars which were used in
major places were mainly implemented in the texts analyzed though few forms of other varieties
were sometimes mixed. In principle, Dache was taken as the base dialect of standard Gamo
though the plan to establish a stable use of the standard language in the textbooks was not yet
realized. Stability of the language of publications especially textbooks has pedagogical and
cognitive values. It develops students’ confidence and does not create burden on their education.
According to Garvin (1993: 43), flexible stability of vocabulary is one of the structural properties
of a standard language. When the standard language is stable in applying different forms, it
becomes easy and simple for the users to implement it in their day to day written or spoken
communication. They will not have any difficulty to predict the forms of the language that

should be implemented in different public settings. In schools, as well, students will receive
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consistent form of information throughout different grade levels if a fixed language form is
already maintained. A standard language also mediates communication among diverse dialect

speakers. Haugen (1966:931) says.

The ideal case of minimal variation in form would be a hypothetical, “pure”
variety of a language having only one spelling and one pronunciation for every
word, one word for every meaning, and one grammatical framework for all
utterances. For purposes of efficient communication this is obviously the ideal
code. If speakers and listeners have identical codes, no problems of
misunderstanding can arise due to differences in language.
Though a complete consistency is not yet achieved in standard Gamo, and homogenous ways of
articulation cannot be aspired due to the prevailing dialect diversity, there is a direction of
standardization that every person is conscious of. As Garvin (1993:43) also believes,
"standardization is a question of degree: the standard variety of a given language can be more or
less standardized.” Based on this concept, it can be said that the standardization of Gamo has

created a certain degree of norm consciousness among users.

However, in the questionnaire some teachers criticized that the standardization process of Gamo
has not yet resulted in consistent written rules in learning materials. A Dache dialect speaker put

the following aspect :

(31)minalbatim wat't'" yédhond yas's’as'af zade baldmanoragyaw/balamanoru
mikinyat 1ak'vank'aw ¢dgéat alutawi tés's’no allaw bay népn

'Perhaps, | can say that lack of a consistent standard negatively influenced the
development of Gamo.'

The respondent intended to indicate the reluctance of textbook writers to apply a standard
language. As it has been noted earlier, though the Dache dialect was selected to serve as a
standard Gamo, writers did not seriously apply it. Some textbook writers tended to be influenced
by probably their own dialects when they wrote the textbooks. They sometimes used dialectal
variations than the standard forms or the widely spoken varieties. This observation has been
shared by another respondent, a teacher from Shara, a dialect much closer to Ganta dialect, who

said the following:

(32) ahun ballaw ydgamoppa as'as'af huneta k'vank'+awn mdddbdnpa ldmadirdg
yallaw t'irdt bat'am t'éru hono salld yamdammariya mds'ihaf azzdgddsadsdtoy lay
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gana yik'agral mdgs'ihafun  yammiyazdgadsdsu  sawwogy”  bdabizappaw
ydarasagiawn akkababi zdyd yit't'dk'dmallu

‘Though the present effort to standardize Gamo in textbooks and other
publications is good, a lot of language standardization issues in the textbooks
demand solution. Textbook writers are usually biased towards using their own
dialects instead of the standard ones.'

This and the former (excerpt 31) comments may indicate that teachers as users of the standard
language in the classrooms faced some language outflows in the textbooks. They thought that the
spelling or grammar inconsistency of the language reduced the quality of the textbooks. So, it
can be said that the way the language was used in textbooks was a serious challenge to the

process of constructing a stable standard Gamo.

The other item presented to the respondents, as indicated in Table 25 was, "Some dialects are
overlooked in the standardization process." To this, the majority of the respondents, 225 (66.2
%), expressed their agreement that the standard language did not include dialectal features. It
was less than a quarter of the respondents, 75 (22.7 %), who disagreed to the idea that the
standardization left some dialects out. Few of them, 38 (11.2 %), could not decide. The data
support that respondents considered the standardization process as excluding their respective
dialects. Respondents of some dialects also reflected during discussions that the standard

language did not involve their dialects like one of the Ganta dialect speakers:

(33) ydnpa akkababi ganta y:ibbalall ine tawdlidsdse yaddakut izza naw izza
yamminnawdraw zdyd alld lela akkababi yémmiyaworut lela zdyd dagmo alld
theppaw batimihirt yallaw kéinpa wat'a bald ménigad naw wada lelog akkababi
yamminnaggarawun zayd takattlo naw yatas'afut mas'hafogyu silazzih indnpih
mas'hafoy” batikikkil izza akkababi k&mminndggdaraw gar yimmasasalallu
lamalat lane yikabidaypal

I was born and grew up in an area called Ganta. There is a dialect we speak in
the village and another dialect is spoken in other areas. Since there is
meaningful difference between our dialect and the other dialects, the standard
language used in education is standardized in a different language from the one
we speak in Ganta. The textbooks are written following the dialect spoken in the
other areas. So, it is difficult to me to say that these textbooks include the
language | speak in my area, since the standard language they used is different
from ours and the relationship is low' (Gebre, Dec 2015).
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The interviewee explained that the norm selected as a standard language of education and
textbooks was divergent from the one spoken in the Ganta area. The respondent was aware that
the standard language was based on the dialects used in other areas that mainly mean Dache,
Kucha, Ochollo and Dorze. This implies that people perceived that the Ganta dialect and other

dialects as being overlooked in the standardization process.

A similar opinion was reflected by an Ochollo dialect speaker who reiterated that some dialects
like Ochollo and Ganta were not sufficiently mentioned in the standard norm:

(34) bas'thuf yatak'ammat'awn lidsoy” yirradutal k'at't'sta géin yamayinnaggarut
yazaye abalat allu ahun ine batdwaladkubbat akkababi lay og#0linna
tanagariwogy” yihennin gamoppa K'at't'ita ayinnagarutim k'alatun yirradutal
hasabun vyirradutal bas'zhufim balimimmid s'thufun yis'dfutal gin yazaye
liyunnatu geepu safa yilall wada gamo wist' dagmo lelogy” akkababiwogy” ahun
zargulla akkababi ganta gantinpa izzih s'thuf wist' yallam gantawogiim
yisamallu yihennin yaw yihe gamo gofa bat'ak’lalla bazdmad azmad yatasassara
silahona irs barssu yitdwawak'al k'alatun bat'am yisdmal andu andun méasimat
yisamal gin bas'thuf darddsa ahun béas'thuf darddsa lay yallawun k'at't'tia
tdnagariw batalay ahun inddne maldt ndw gamoppa sastémrim  bdmitast
amiribbdt sdat yannin k'+ank'va tinnaggdriyalld/ ayiddllaém ydmis'aféwun k'al
direktli tinnaggdriyald/’ bdabizappaw ahun bdddgammaw akkababi bdtdldy
kdbonke akkababi dgdmmiro yalléwun ddgamma pa:rt lay yalléwn k'al ndw
bds'ihuf babizat tat 't'dk'k'a/"hono k'alatog#in yammittagéyiw

‘Students can understand the standard language used in the textbooks. But there
are dialect members who do not speak the standard language directly. For
example, speakers of Ochollo, the area where | was born, do not directly speak
this [the standard] Gamo. They understand the idea mentioned in the words, they
can also know the standard language through education but the gap between the
standard language and the Ochollo dialect is wide. In Gamo areas, as well, in
Zargulla, Ganta... Ganta is not included in the standard norm. Ganta villagers
also listen to the standard one since this Gamo Gofa area is tied to each other in
kinship and social interaction is very high, they know each other’s language. But
they do not use the standard language for every day life activities... especially, as
to me, when | taught Gamo in schools... when you teach a language you learn to
speak it directly, right? Through my teaching experience [l have known that] in
most cases, the highland area variety, particularly the one used in places starting
from Bonke area, is mostly mentioned in the standard norm and the words are
taken from that area' (Kaleb, Dec. 2015).

The Ochollo dialect shares most of the words used in the standard Gamo as shown before
(chapter 4), but it also has its own unique features. These variations, however, as has been

confirmed by many earlier researchers and by the above interviewee, do not hinder Ochollo
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speakers from understanding the standard language. From the interviewee's perception of the
standard norm, it is possible to note that Ochollo speakers were so sensitive to their dialect
features that indexed their Ochollo personality. The interviewee deduced that "Ochollo speakers
do not directly speak the standard Gamo." By saying so, the speaker tried to highlight that
standard Gamo was far from the one learnt and practiced at home in Ochollo. Through his
teaching experience, the speaker learnt that in addition to the Ochollo dialect, the Ganta dialect
was overlooked by the standardization process. However, it was mentioned in the earlier chapter
(chapter 4) that these two dialects are not in the same state of standardization. That means most

of the Ochollo words were standardized in the textbooks better than the Ganta words were.

Another respondent, from Ochollo dialect, wrote the following on the questionnaire which asked
their ideas on the standardization of Gamo:

(35)ahun #yydtdsat't’a yallaw gamoppa wdadd and akkababi yaddlla sildhond

wddd ogifollona dorze ydmdsassdlutin zayawodif ydrdssa yamdsildanpall

‘Since the standard Gamo language used in education at the present time is
dominated by one dialect, I think | can say that it has forgotten dialects like
Ochollo and Dorze.’

The respondent intended to show the absence of features that are common to Ochollo and Dorze
dialects, which are known for their high level of similarity particularly in articulating some
sounds like alveolar consonants (Hirut, 2013b:377), in the standard form and considered them as
the “forgotten” ones. When the respondent said that the standard language was taken from one
dialect, it certainly meant the Dache dialect that contributed most of the features mentioned in
the standard language. These comments imply that the respondents whose dialectal forms were
not included in the standard language felt detached and excluded from the language development
endeavors. The overall effect of these kinds of sentiments on the standardization process is that

the selected standard norm does not get acceptance from these social groups.

Dialect representation has been reported as a major concern of language standardization in other
language situations too. For example, standard Chinese was believed to be a common form that
was used as a mechanism to unite the Chinese society under one nation. Many researchers,

however, point out that standard Chinese was based on Mandarin, one of the dialect groups of
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Chinese language, though the dialects in China are diverse that “A Mandarin speaker, for
example, may not understand Cantonese speakers at all (Liu, 2010:1).” Many other major dialect
groups of Chinese, including Cantonese were not allowed in the standard written language.
Liang (2015:13) puts the following note in relation to the development of Standard Modern
Chinese:

During the language reform of the early twentieth century ... the vernacular
written language based on Mandarin dialects was chosen as the prototype of
written SMC and rigorously promoted. The vernacular written forms of other
Chinese dialects gradually became marginalised and faded away in the process.

The researcher further mentioned that the standardization process of Chinese Vernaculars in
written texts was started as early as in 618-907, and the process flourished in1368-1644. As
stated in the quote, throughout the standardization process, other Chinese written dialects were

reduced from the standard language and eventually disappeared from the public use.

Though respondents considered that some dialects were overlooked in the norm selection process
of Gamo, the majority of them, 255(69.1%), opted to consider the standard variety used in
education to be their own language. A little more than a quarter of the participants, 90 (26.5%),
were reluctant to take the standard language as their own. Very few respondents, 15 (4.4%),
replied that they could not decide. From the data, one can understand that the majority of the
respondents preferred to identify themselves with the standard language may be because it takes
their ethnic name Gamo. The linguistic similarity between some dialects and the standard
language could also be the reason for the observed positive understanding of the language. It is
possible to infer that the name Gamo given to the standard language is a bond that unifies dialect

speakers, and contributed to the development of ethno linguistic loyalty.

Since language is a means to index people's identity, the name Gamo also indexes both the
language and the speech community. So respondents might have considered rejecting the
standard language to be denying their Gamo identity. Some respondents, for example, tried to
show the extent they valued their Gamo identity by writing the common name "Gamo" when
they were asked to nominate their dialects on the questionnaire. This feeling of the respondents
shows that their consideration of the standard variety as their own language emphasized their
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solidarity with Gamo ethnic identity. As it is also pointed out by Hirut (2016: 308), Gamos, in
spite of their dialectal variation, do not compromise with anything when the generic Gamo

identity is at stake.

As shown above (item 19), a quarter of the respondents did not feel like fully endorsing the
standard language as their own. For respondents who had this view the difference that existed
between their dialect and the standard language was significant. So, even if they cannot be
considered as if they were denying their Gamo identity, the data show that they did not want to
accept the standard language. It is true that one risk of language standardization is creating this
kind of user dissatisfaction through dialect convergence. The possible mismatch between
standardization ideologies and the real outcomes is when speakers do not prefer to identify
themselves with a standard language as expected. With regard to this, Lane (2014:2) advises:

Developing a standard for a minority language is not a neutral process; this has
consequences for the status of the language and how the language users relate to
the new standard. A potential inherent problem with standardisation is whether
the language users themselves will accept and identify with the standard chosen.

Respondents were also asked whether the standard norm is different from the language they
communicated with their family at home and in their neighborhoods. Most of the research
participants, 189 (55.6%), took the standard language used in textbooks to be different from their
home language. On the other hand, a lot more than a quarter of them, 124 (36.4%), did not agree
with the statement that the standard language is different from the one they used at home, and 26
(7.6%) did not make a decision. The implication is that the majority of different dialect speakers
did not think that the standard language was similar to the one they spoke at home and in their

villages.

The results from the qualitative data did not confirm the general data from the questionnaire
though. During the focus group discussions, participants were also asked to evaluate to what
extent the norm implemented in textbooks and in classroom instructions was closer to the
dialects they spoke at home. To this, two kinds of responses were found. On the one hand,
students who were from Ditta, Daramalo, Kamba districts, where Dache and related varieties
were mainly spoken, said that the standard norm was the same to the dialect they spoke with
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their parents and in their neighborhoods. An excerpt taken from the focus group discussions
supports this idea:
(36)  firehiwor:  ydmdt't’ahut  kdkdmba ndw  yaminnimardw  inna
yaminninaggaraw yiganaypnal

‘Firehiwot: | came from Kamba. The language we learn in schools and the one
we speak at home are related.’

Mihrdt: ine kdbonke ndpn yamimaribat k'ank'+a ibet kdmaworaw gar bat'am
yiméasassalall

‘Mihret: 1 am from Bonke. The language we learn in is very similar to the one
we speak at home.’

Abata ¢bbalallahu yamat's’ahut kadita naw bamimarbat ina baminaggaraw
k'vank'»a makakkal liyyunnat yalam kaippa naw yatdwossadaw malatm rasu

yigyalall

‘I am Abate. | came from Ditta. There is no difference in the language | learnt in
and the one | speak. It can be said that it is taken from our variety.’

Sime abdrra yibbalall yamdt 't'ahut kdk'ugy”a ndw bdgamoppa anddnpa ddrddsan
tamirealldhu inpa bdk'ug”a sinnindgaggdr tinni/ andand K'alogy” yillayyallu
ydzzih ydtimhirtunna ydk'abdle k™ank™a yilldyyal inpa ga andand fiddlogy
bdatmzhirt yallutin ayyét t'ak'émum gén yan yahil... yaw tirgumu and lay yzhonal
bdgamoppa mdamaragyin lawut t'etagiin t'iru naw hagdragyin lay and lay fik'ir
yasayyal yan yahil kifu ayyiddlldm lawdddfit inddzzih biyyadg t'iru naw

‘My name is Abera. | came from Kucha district. | learnt primary education in
Gamo. When we speak in Kucha, some words are a little different. The dialect
and the standard language are different. Some letters of the standard language are
not used in our area. But we can understand the meaning. Learning in Gamo is
good for us to get good result in our education. It shows unity and love in our
community. It is good if the standardization activity continues’ (Nov. 2015).

As can be seen from these responses, students who speak Dache in Kamba, Bonke and Ditta
districts considered the standard language to be similar to their home dialect. It was also found
out that the Kucha dialect speakers had the same view like the former ones, but they were
concerned more about the phonetic variation. As shown above in the excerpt, the respondent
from Kucha tried to emphasize the sound differences between the standard and the Kucha
dialect. Though he sounded positive about the standardization, like the use of Gamo as a medium

of instruction, the participant highlighted the existing phonetic difference between the standard
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and the language people practice every day in Kucha. This concern was shared by other

participants from Kucha, namely, Markine, Lukas, Tamene and Desta (See Appendix D:323).

The standard language was perceived differently by Balta and Ganta dialect speakers. They
mentioned that the standard variety used in education was completely different from their dialect.

Yenenew, a speaker of the Balta dialect compared the two varieties as:

(37) kdandanpa iskd asrappa yatamarkut balta naw safar yamaworaw lela
k'vank'»a alla timhirt bet yamaworaw lela gamoppa ndw gamoppa bahulét
yikkafalal safar yamaworaw #nna timihirt bet ydmaworaw dagmo baday enna
naw

‘I learnt grade one to ten in a village called Balta. In my village | speak Balta and
in the school | speak the standard Gamo. The Gamo language is grouped in to
two: one is which | speak in the neighborhood and the other is Dache which I
speak in schools’ (Yenenew, Nov. 2015).

The respondent put the standard variety to be different from his dialect. He grouped his variety
as a home language and Dache a school language. This clarifies that the respondent knew the gap
between his dialect and the standard language. The point was strengthened by another fellow

who mentioned:

(38) ine béabete wist' kabetdsabogife gar kakkababiye gar yamminnagaraw
gantippa kank’a ndw timhirt bet gabigie lela day’esso yamibball gamopna
naw yatamarkut méadsamariya gin timhirt bet salgdba yihen day esssto
yamibbaldwun alawkédwim madsamariya gantippa ndw yamigiilaw bargit'
silazzih ahun k&zza bdhvala timhirt bet kigdbahu bédhvala ndw day’etstson
yawakut

‘At home with my parents and in the neighborhood, | speak the Ganta language.
When | joined school, I learnt another standard Gamo called Dache. But before |
entered to school, 1 did not know the Dache dialect. | indeed speak Ganta as my
mother tongue. So after | entered school | have learnt Dache’ (Alemu, Nov.
2015).

This Ganta informant, as well, considered that the standard Gamo language he learnt in the
school was different from his mother tongue. For the respondent the difference between his
home dialect and the one used in the schools was equivalent to the difference that exists between
two independent languages. So the respondent held the opinion that the standard language of

Gamo was different from the Ganta dialect.
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An interview with Wubit, a Balta dialect speaker, reinforces the above claim about the difference

between the standard language and their dialect.

(39) yatinpawun zadye naw yamtinaggariw?
‘Which dialect of Gamo do you speak?’
balténna naw
‘It is Balta.’
bamamariya mas'ihaf wist 't alla?
‘Is it available in Gamo textbooks?’
béabaltdynpa altds'afam bagamoypza nédw yatas'afaw
‘Textbooks are not written in Balta, they are written in Gamo.’
kabaltapna gar liyyunnat allaw?
‘Is the standard language different from Balta?’
awo liyyunnat allaw
‘Yes, it is different.’
timhérti/ lay tés'i’no allaw?
‘Does it affect your education?’

ayy minim giggir ayyamat't’am badageppa yamiyawaru tamariwogy” allu
k&inésu gar silaminimar ydsdfdiru k’vank va yik'arna balténnaw

‘It does not cause any problem on my education. There are students who speak
Dache and since we learn with them the village language, Balta, will be forgotten
then’ (Nov. 2015)

Though the student did not see learning in the standard Gamo to cause a problem on her
education, she at the same time confirmed that the standard was different from her dialect. That
means the Balta dialect was not represented in the standard form of Gamo. The respondent also
expressed her fear that the standard language might eventually end up replacing the dialect used
at home since it is the one frequently used among peer groups in every day communication.
When the standard language expands its territory over wider speakers of different dialects, it may
gradually displace some varieties from significant social domains like every day communication.

Dialects of other languages like Greek had the same fate. Mackridge (1985:2) describes the
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influence of standardization on minority languages and dialects of Greek as, “Just as the minority
languages of Greece are fast disappearing, so are the dialects, which have gradually been giving
way to a standard language since the Greek War of Independence (1821-9), and especially
during the twentieth century.” Dialect endangerment was also a feature in the standardization
process of Japanese. In the process of Japanese language standardization and national unification
through "Kokugo" dialect, “the speech of Tokyo dwellers,” other dialects spoken in Islands
called Hokkaido and Ryikyt were endangered (Coulmas, 2002:214). Coulmas (2002:214)

compares, “Like the patois of the Occitans, Bretons, and Corsicans in France, Ainu and

Rytikytian thus came under pressure.” So, the only way to stop this kind of drastic language loss

is to preserve different dialects into the standardization process.

Generally, the informants’ decision to see the standard language and their own dialect differently
is congruent to Wondimu's (2010:67) consideration of Gamo dialects into two categories as
South Gamo that includes Ganta, Balta, Garbansa, Kole, etc., and North Gamo dialects like

Dache, Kucha, Dorze, Ochollo, etc.

The research also intended to find out the respondents' perception about the impact of the
standard language in the learning process. Accordingly, most of the respondents, 200 (58.9%),
demonstrated their agreement that the standard form had no negative impact on education while
106 (31.2%) disagreed to this. On the other hand, 31 (9.1 %) of them said that they could not
decide. It is evident from the data that more than half of the respondents did not consider the
standard language used as a medium of instruction as a barrier to comprehend lessons in Gamo.
During interviews and focus group discussions, all of the participants said that the standard
medium of instruction was not difficult to understand for gown up students. This could be due to
the high social interaction among different dialect speakers that is prevailing at schools and other
social settings like markets, religious places, funerals, weddings, etc. The social interactions in
those settings might have helped speakers to be familiar to the standard norms, and so the
respondents might not see learning in the standard language a problem as long as they

comprehend it.
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It is, however, important to note that Kucha participants mentioned that early grade level
students who speak the Kucha dialect could not understand lessons delivered by teachers who
natively speak the standard dialect or the highland variety of Gamo. The following quote may
substantiate this concept:

(40)... awo gin kdagdrdse kdabonke kdganta mamhiran wéadd mérab k'olla simat'u
tinné/" ldatamariwoyy yikdabidagyawall inndgssu ydminnagdrut k'alatna #zih ga
yallut bizum bayillayyim tinnéi/" liyyunndt alld ine ahun ldpraktikam wdddzza
sthed #npaga yaminnaggdrutna izihga yaminnaggdrut léyyunndt allagyaw dzayd
liyyunndgt inddzza ayyindtn mdsihafu tatimo bihed kdand iskd arrat yallu
tamariwogi bizum layzrddu yigiilallu

‘When teachers are assigned from highland dialect areas, like Geresse, Bonke,
Ganta to the lowland places Kucha, Boroda and Mirab Abaya, it is somehow
difficult for students to understand the teachers’ accent. Though the words the
teachers speak are not totally different from what we speak, there is some accent
difference that makes listening to teachers very difficult. For example, when |
went to highland areas for a practicum course, | noticed that the language they
spoke was completely different from what is spoken in our area. If that kind of
dialect variation is included in the textbooks to Grade one to four, children may
not understand it well. I think they do not understand it’ (Ahmad, Nov.2015;)

In occasions where highland variety speakers were assigned to lowland varieties, participants
said that teachers often provided translations in Amharic or if possible in the students' dialects to

words and expressions which students failed to comprehend.

Cross Tabulation of Perception towards standard Gamo with Independent
Variables

Items presented to investigate respondents’ perceptions towards standard Gamo were Cross
tabulated with their dialectal backgrounds and a Chi- Square test processed to see if there was
any significant association between the two variables. The results revealed that there were
significant associations between respondents' dialect and the last two items (item 20 and 21) of
the questionnaire. The results for the items were summarized and presented in the next two
tables. The first table presents perceptions about the potential of a standard language to cause

comprehension problems due to dialectal variations.
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Implementation of a Respondents' | Strongly Agree Can't Disagree Strongly
standard languag in dialects agree decide disagree
education does not hinder Dache 48 (51.2%) | 21(25.6%) | 9 (11%) | 8(9.8%) 2 (2.4%)
different dialect speakers Dorze 27 (42.2%) | 12(18.8) | 6(9.4%) | 14 (21.9%) | 5 (7.5%)
from understanding Ochollo 16 (27.6) 18 (31) 4(6.9%) | 8(13.8%) | 12(20.7%)
lessons. Ganta 11(22.4%) | 11(22.4%) | 7(14.3%) | 13(26.5%) | 7(14.3%)
Kucha 24(40%) 10(16.7%) | 4(6.7%) | 12(20%) 10(16.7%)
Other 7(29.2%) 1(4.2%) 1(4.2) 14(58.3%) | 1(4.2%)
Total 127(37.7%) | 73(21.7%) | 31(9.2%) | 69(20.5%) | 37(11%)

Table 26: Crosstab results of respondents’ dialects with perception about implementation
of a standard language

Chi-Square Tests

Value Df Asymp. Sig. (2-
sided)
Pearson Chi-Square 57.725% 20 .000
N of Valid Cases 337

a. 4 cells (13.3%) have expected count less than 5. The minimum
expected count is 2.21.

As shown above in table 26, the majority of Dache (63 or 76.8%) and Dorze (39 or 61%), and more
than half of Ochollo (34 or 58.6%) and Kucha (34 or 56.7%) dialect speakers believed that
implementation of standard Gamo in educatoin does not contradict with their dialectal variations.
These respondents did not perceive the standard language to impede education of various dialect
speakers. Less than half of the respondents from the Ganta dialect, (22, 44.8%), agreed that the use
of standard Gamo does not affect one’s education. On the other hand, a majority of respondents, 15
(62.5%), from the other dialect variants and a considerable number of Ganta, 20 (40.5 %), Kucha,
22 (36.7 %) Ochollo, 20 (34.5 %), Dorze 19 (29.4%), and Dache, 10 (12.2%), dialect speakers
perceived that implementation of a standard Gamo in schools may cause a problem in one’s
education. The Chi-square test for these dialect- response association indicates that the relationship
is significant (x2= 57.7, df=20, Sig =.000).

The above data indicate that the majority of Dache and Dorze dialect respondents and most of
Kucha and Ochollo dialect respondents did not consider learning in the standard language to creat a
problem to different dialect speaker. On the other hand, the Ganta dialect respondents who favored
the use of standard language were less than half. It is also true that a good size of Ganta and more
than a quarter of Kucha, Ochollo and Dorze dialect respondents believed that the use of a standard

language in education may cause a language barrier. They thought that the existing linguistic
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variations between standard Gamo and some dialects have the potential to reduce success in mother

tongue education.

A significant variation was also observed between teachers' and students' to the same item that cross
checked if the standard language used in education was believed to create misunderstanding for

different dialect speakers. The results from the cross tabulation of the variables is indicated in the

coming table.
Implementation of a standard Strongly Agree Can't disagree Strongly
language in education does not agree decide disagree
hinder different dialect speakers Students 110(40.4%) | 59(21.7%) | 31(11.4%) | 46(16.9%) | 26(9.6%)
from understanding lessons. Teachers | 17(26.2%) 14(21.5%) | - 23(35.4%) | 11(16.9%)
Total 127 (37.7%) | 73(21.7%) | 31 (9.2%) | 68(20.2%) | 37(11%)

Table 27: Crosstab results of respondents’ job and perception about implementation of a

standard language

Chi-Square Test

Value Df Asymp. Sig. (2-
sided)
Pearson Chi-Square 22.3102 4 .000
N of Valid Cases 337

a. 0 cells (0.0%) have expected count less than 5. The minimum expected
count is 6.17.

Table 26 shows that the majority of the students, 169 or 62.1%, did not take implementation of a
standard Gamo in education to contradict with their diverse dialects, while only a quarte of
them,71 (26.5 %), of them disagreed with the idea. Contrary to the data from the students, only
less than half of the teachers, 31(47.7%), had the opinion that standard language of education
does not discourage comprehension due to dialectal variation. More than half of the teachers, 34
(52.3%), disagreed with the statement that the standard language does not cause any educational
challenge to learners. That means most of the teachers considered dialectal variation in Gamo to
put pressure on learning in the standard language. The teachers might have taken this position

from their wider work experience. It could be said that they noticed the existing variations
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between the standard and the dialects causing misunderstandings and miscomprehensions. The
Chi-square test for the data yielded that these differences in the responses of teachers and
students was significant (x2=22.3, df= 4, Sig=.000).

The other item (item 21) which cross tabulation of results with the respondents' dialects resulted
significant association said "the standard language is different from the dialect | speak at home."

The results are shown in the following table.

The standard Respondents’ | Strongly Agree Can't Disagree Strongly Total

language is dialects agree decide disagree

different from Dache 24 (29.3%) | 8(9.8%) 9 (11%) 21(25.6%) | 20 (24.6%) | 82 (100%)

the dialect | Dorze 24 (36.9%) | 11(16.9%) 3 (4.6%) 20 (30.8%) | 7 (10.8%) | 65 (100%)

speak at home. | Ochollo 15 (25.4%) | 26 (44.1%) 3(5.1%) 10 (16.9%) | 5 (8.5%) 59 (100 %)
Ganta 18 (36.7%) | 13(26.5%) | 6(12.2%) | 7 (14.3%) | 5(10.2%) 49 (100%)
Kucha 26 (43.3%) | 10 (16.7%) 4 (6.4%) 13 (21.7%) | 7(11.7%) 60 (100%)
Other 7 (29.2%) 7 (29.2%) 1(4.2) 7(29.2%) 2(8.3%) 24 (100%)
Total 114 (33.6%) | 75 (22.1%) 26 (7.7%) | 78(23%) 46(13.6%) | 339 (100)

Table 28: Crosstab results of respondents’ dialects and opinions about the standard norm

Chi-Square Test

Value Df Asymp. Sig. (2-sided)
Pearson Chi-Square | 43.753% 20 .002
N of Valid Cases 339

a. 6 cells (20.0%) have expected count less than 5. The minimum
expected count is 1.84.

As seen from the cross tabulation of the results in Table 28, most of the respondents from
Ochollo, 41 (69.1%), Ganta, 31 (63.2%), Kucha, 36 (60%), Dorze, 35 (53.6%) and other dialects,
14 (56.4%), considered the standard language as different from their respective home dialects.
On the other hand, the number of Dache dialect speakers who agreed to this concept was 32
(39.1%). Half of Dache, 41 (50%), and less than half of Dorze, 27 (41.6%), dialect speakers
disagreed to take the standard language used in education to be different from their own dialect.
Similarly, less than a quarter of Kucha, 20 (23.4%), a quarter of of Ochollo, 15 (25.4%), and of
Ganta, 12 (24.5%), dialect speakers marked that they did not perceive the standard language to
be different from their mother tongue. The Chi-square test to the dialect response relationship
produced a value of x2=36.99, df =20, Sig=.012.
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It can be said from the data that more than half of respondents from dialects such as Ochollo,
Ganta, Kucha, Dorze and other dialect seemed to perceive the standard language to be different
from what they practiced at home. However, as it has already been reported earlier (4.2), there
was high lexical correspondence that exists among the Dache, Ochollo, Kucha and Dorze
dialects in the textbooks. It is therefore intriguing to see the respondents’ claim that the standard
was different from their dialects in spite of the observed significant lexical share among them.
This opinion might be an indication of exaggerated perception of the phonetic and grammatical
variations between the standard language and their respective dialects like the variations attested
by Hirut (2013b: 377). In the case of Ganta, the claim made by the respondents about the
divergence between the Ganta dialect and the standard language was also attested in the
document analysis (see chapter 4). The existing linguistic divergence is also reported in the
grammatical system of the concerned dialect and the standard language as well (see Hirut,
2013a).

5. 6. The need for Standardization of Gamo

In different sections of the dissertation, the contribution of standardizing Gamo to generate
positive social attitude towards the language, to improve the quality of mother tongue education,
and to ensure equality in the social and economic development of citizens has been emphasized.
This assertion is going to be realized effectively when it is accompanied with the society’s needs
on the standardization of Gamo. Investigating social needs also helps to improve the situation of
language use in Gamo and to accelerate acceptance of the standard language. When the society
knows that they have participated in the process of language standardization and their beliefs and
experiences are valued, they feel confident in contributing to the development activities that
operate in their areas. They develop a sense of ownership to all kinds of activities planned to
transform the society. In regard to social participation in language standardization endeavors,
Reyneland (2016: 83) recommends, “One of the first steps in a standardization process is thus to
find out whether people actually think that they have a language worthy of written representation

and that a standard would be worth using.”

One of the major conditions for the development of a standard language is speakers' motivation
to participate in the developing world. The speakers of a given language must first believe that

their language needs to be standardized. They must have the interest to accommodate it in their
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day to day life activities. Bearing this belief in mind, the research tried to address if the
respondents supported the standardization of the Gamo language with item 22 of the
questionnaire that read: "Gamo needs to be standardized." The results are shown in the following
table.

Gamo needs to be standardized Number | Percent
Strongly agree 251 73.8
Agree 48 14.1
Cannot decide 13 3.8
Disagree 18 5.3
Strongly disagree 10 2.9
Total 340 100

Table 29: Respondents’ views on the need to standardize Gamo

The data in Table 29 show that the majority of the respondents, 299 (87.9%), supported the
standardization endeavors of Gamo. Only very few of the respondents, 28 (8.6 %), did not show
support to the decision to standardize Gamo, and the rest, 10 (2.9 %), could not decide. The data
allow one to claim that respondents showed great support to the decision to standardize Gamo in
different social sectors. They had high interest to see their language advanced and promoted in
more areas they participate. The data from the focus group discussions and interviews also
revealed the same opinion from the respondents. They believed that the opportunity for Gamo to
establish a standard norm allows it to serve in the wider public domains. It is further considered
that having a common standard form could strengthen the social identity and cohension among
members of the community. See also the response below:

(41) #nem and aynat indihon ndw yamifalliggdw madsamariya gamoppa and

aynat kahona lagamo hizb méz 't'ariya yzhonal

‘I, too, support the standardization of Gamo. When Gamo becomes a standard
language, it unites the society, and the standard language serves as a common
social identity’ (Alemu, Nov. 2015).

As can be seen from the quote, the standardization of Gamo was defended for its unifying
function.The participant aspired to see the Gamo language to be popular or known to all social
members of the country to identify the Gamo society. The process of standardization has been

considered as an opportunity among members of the Gamo community to create a unified
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identity across the various dialectal groups of Gamo. This goes in line with what Garvin
(1993:47) highlights as a function of standard language to be "a unifying function ... to serve a

unifying bond in spite of dialectal and other differences.”

Further reasons have also been given for considering the standardization of Gamo positively, like
the following one who expressed:
(42) ine yamildw ahun bak'irb silatddsamara mag w tiwlid gamoppan lamissale
oromiya amardyupan tito issun ndw yamiyawarraw damo gamo honan gamoypzawn
indd amardppa wasdan indaminit t'ak'am  kdhvala  yaldaw tiwlid  #ssun
indamiz 't'ak'am t'znat tadargo batagabiw huneta bik'oyim tatimo biwot'a t'iru naw
¢#lallahu

‘What | want to say is that the standardization of Gamo is only on its initial stage.
But in the future, the coming generation of Gamo should confidently use their
language just like speakers of other standard languages. For example, the Oromo
people have started to use their own language in every place. They have slowly left
Ambharic to communicate in the wider public domains. We should start to use
Gamo in the coming generation just like Amharic which we are using in many
social domains now. So, | say that the standard language must be carefully
prepared to give the chance for the future generation to use it in their every day
communication (Yenenew, Nov. 2015).

The participant compared that standardization helps the Gamo language to capture a higher
social status in its function like that of the Amharic and Oromo languages. This informant
understood the prestigious place the Amharic and the Oromo languages own in the public
attitude. He then hoped Gamo to attain the same status through standardization. In order to
establish standard Gamo as a means of wider communication on the coming generation of
speakers, the informant warned that it should be done with great care. This data could be
interpreted as high social participation should be involved in the standardization process to make
the language attain a significant function in science, technology and modern life. It should be

done in a way all Gamo speakers can see it as their ethnic pride.

Another participant indicated what is thought to be important to the standardization of Gamo. A

belief that Gamo should be visible in the public sphere is stated in the following quote:

(43) kalelaw k'+ank'va gar #kul #indihon yamiyadargdw wannaw mindinaw
katama lay mala: t'afu naw lamin lamissale amardnpa katdma lay talas t'ifo
sittay yak'ank'vawin idgat yasayyal |k indazzaw yanppam biléas’t'df idsdsig
bat'am naw das yamillauy

192



‘What makes the language equal [in its status] to the other languages is its
standardization. Its possibility to be posted on cities is very important for its
standardization. For example, when Amharic is posted on city advertisements, it
shows the language's development stage. | will be very happy if our language is
also posted in public places just like that. It facilitates its standardization (Genet,
Nov. 2015).’

The respondent desired Gamo to have a wider public function like that of the Amharic language
which is visible in the public sphere via bill boards and sign boards. The respondents mentioned
with great passion that they wanted to see their language to be widely used in different social

spheres and to assume a standard level.

Cross tabulation of the present item to the respondents’ dialects or other different independent
variables did not produce any significant difference among them. However, some teachers who
were from Ganta dialect strongly mentioned in the questionnaire that they did not like the way
the Gamo language is being standardized. They opposed the standardization process. Some of
their critics said:
(44) mdddbdnpa kdhond bizu limatawi gigirogifin  yasikkdtilall sildzih mdhon
ydlldbbdtim

‘Language standardization in Gamo causes many development problems. So, Gamo
should not be standardized in the present way.’

bdfis’s'um ayismamayppim mikniyatum ldidigat bdt'am  asiégiagari yihonall biyyd
aminallghu

‘The idea of standardizing Gamo in the present time never complies with my need
because | believe it is difficult for equal social development.’

bayzhon bdt'am dds yilldppall

‘I would be very happy if Gamo is not standardized like this.’
Lawdddfitim ahunim alismamam

‘I do not agree now and in the future.’

tirigumun yamayirrddu bdt'am bizu sawogy” silallu mdddbdppa madirdgu
bdt'am bdmahibdrdsdb wist' ikonomiyawina mahibdrawi giggéirin bdat' t'am
yamdt 't'al lawdddfit lak'dt 't'ayu tiwlid g immir

‘Since there are community members who do not understand the standard
language, making Gamo a standard language of the wider society causes many
economical and social inequalities and problems for the future generation, too.’
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tikkikkil ayiddllam ydk vank aw zdyd ayigdbanim
‘The standardization is not correct. We do not understand the standard language at all.’

Ganta dialect students who participated in the interview and focus group discussions already
showed their support, as shown in excerpt 41 and 42, to the standardization of Gamo. But, as
indicated in the above excerpt, individual teachers resisted the standardization decision
especially the approach followed in the process. They mentioned that the standardization process
did not comply with their linguistic needs and with their community. The data from the teacher
respondents’ show that they had a belief that standardization of Gamo by taking norms only from
Northern dialects or from the Dache dialect had an impact on the education provided to the
Ganta dialect speakers. Their intention was to indicate the need to improve the standardization
process of Gamo. They presented their justifications for opposing the present decisions on the

standardization as follows:

(45)t'inatna mérimér inddgana yasfdlligall miknéyatum Iéhullum biherdsdb gils'
yahond K'ank'va ayiddllam

‘Before the standardization takes place, the dialects of Gamo should be studied
again because the standard language is not understandable for many people.’

t'inat bat' t'am mdadddrddg alldbbdt #laldhuppn
‘I say that a good research should be done ahead of standardization.’
bat' t'am yat 't'dldak’d t'inat yasifdlliggawall wadd mahibrdsdbu bamdwrdd

‘The standardization of Gamo needs an in-depth study on the languages and
attitudes of the society at the grass root level.’

ydazdayawoyy  liyyunndt bdgt'am t'inat mddddrrdg alldbbat mékniyatum and
gamoppa zdyd bigya wut'et linordwu ayigyillam

‘The diversity of Gamo dialects should be studied well because making one of
the Gamo dialects a standard language of all speakers will not be effective at all.’

As can be seen from the respondents' comments, they did not oppose the very idea of
standardization, but they were rather against the technique implemented to take one of the
dialects as a standard form of Gamo. They suggested a thorough dialectal study to proceed the
actual standardization efforts undergoing. The respondents emphasized on the need for a study
that demonstrates the divergence and similarity of Ganta and related dialects from the standard

Gamo. Their main concern could be that Ganta deserves to be part of the standard language. The
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respondents’ apprehension in fact deserves a significant attention in the standardization process
of Gamo. It is obvious that several endeavors have already been exerted to standardize Gamo
particularly in education, so the comments from Ganta teachers and from the other respondents

can serve as inputs to improve and modify the situation of standardization in the language.

5.6.1. Functions of Standard Gamo to the Speech Community

It has been mentioned in section 5.1 that a standard language does play many symbolic and
instrumental functions to a speech community. In the development process of a standard
language, it is very essential that the speech community should first suggest its needs and
interests about the standardization of the language, and should believe in its social roles. One of
the issues the research tried to find out was the respondents’ opinions about the social values of a
standard Gamo and its different functions. The data to item 23 that said, "To what extent do you
agree in the significance of standardization in Gamo?" are presented in the coming table

followed by the discussions.

Statements SA A CD D SD Total
Standardization strengthens social No. | 222 62 14 21 21 340
unity in Gamo % |653 |182 |41 |62 |62 |100
It enhances social positive attitudes No. | 133 100 45 41 21 340
towards Gamo % 391 |29.4 [132 [121 |62 [100
It establishes a prestigious Gamo No. | 178 92 32 21 17 340
language % 52.4 27.1 9.4 6.2 5 100

It develops the Gamo language No. | 223 53 18 25 21 340
% 65.6 156 |5.3 7.4 6.2 100
It helps to further expand the No. | 202 86 20 23 9 340

function of the language in science % 59 .4 253 59 6.8 26 100
and technology areas
It supports to improve mother tongue | No. | 198 91 17 22 12 340
education % 58.2 26.8 5 6.5 35 100
Standardization helps to improve the | No. | 146 87 34 55 18 340
condition of textbooks for mother % 42.9 25.6 10 16.2 5.3 100
tongue education

Table 30: The significance of standardizing Gamo

It was significant to see the respondents' attitude towards the social, linguistic and educational
values of a standardizing Gamo. It could be said that the majority of the respondents who filled

in the questionnaire supported the whole items that stated various functions of standard Gamo. It
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can be understood from Table 30 that to the first point that stated the unifying function of
standard Gamo, the majority of the respondents, 284 (83. 5%), agreed that standard Gamo
strengthens unity of the Gamo society while the number of those who disagreed to the statement
was very few, 42 (12.4%). Insignificant number of respondents, 14(4.1%), could not decide. The
data show that the respondents acknowledged the role of standard Gamo to keep the society

under a unified identity.

Participants of interviews and focus group discussions also expressed their hope on the unifying

function of standard Gamo like the following one:

(46) and wéar't' hono més'afu t'ik'mu yamimasldnr yaw anddppa standardun
yit 't'abik'al lidsodfif his'anat bazza divelapt yihonallu sildzih ekanamikal t'ék'im
yinordwall sou/al t'ék'im yinordwall mag arrd/a lay dagmo andinatin ydgamo
andinatin yamat'all hullum saw bakul t'ik'im lay yawulawal & ank “aw lidabbir
bahilum inidazihu bazzam teknaladsi indéazaw lihon yigilall

‘Standardizing the Gamo language in different domains has different roles. First,
there will be a standard use of the language in different sectors like in the
education sector. Second, children will grow speaking it. So, standardization has
economical and social values. When all people use it uniformly for every day
communication at all places, the standard language brings unity in Gamo. The
language and the culture will develop and the society’s exposure to technology in
its own language will increase’ (Yishak, Dec. 2015).

The central idea in the data is that standardization in Gamo becomes a tool for social integration.
The interviewee imagined that when the standard language is used by every Gamo speaker,
imparted from generation to generation of the community, it becomes the social identity and the
language of commonality that keeps children of Gamo united for development. It helps them to
support each other and to defeat their enemy. The standard language is seen as a power to

different dialect speakers to participate in the process of poverty reduction.

Many languages in the world were also standardized with the idea of building national unity and
identity among speakers. For instance, when Norway got its independence from Denmark in
1842, all the officials and elites were engaged in search of a common language that unifies the
people as Norwegians, and two standard languages were formulated for Norwegians to write in
their own language (Jahr, 2003). The standard languages served to unite the society and to think

of themselves and their environment as one Norwegian nation.
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Among the respondents, it was also the majority, 233 (68.5%), who asserted that standardization
creates and enhances positive attitudes towards Gamo. Some of them, 62 (18.3%), disagreed and
few, 45 (13.2 %), could not decide. We can say that the upper hand of the respondents thought
that standardizing Gamo lifts up its status and accordingly improves social attitude towards the

language.

Social attitude towards Gamo was one of the major factors that impeded its role in social and
official communications. Respondents expressed that they did not use Gamo especially to write
messages to others for the public attitude towards using Gamo was not positive. See the
following excerpt as an example:
(47) gamoppa bizu ali't'@k'damim mindindw ahun s'thufu bawardk'at lay
yamis'afu dabdabewosiin ins'falén izza ga ins‘falan mila/un gin anagéyuum ahun
yasaw amalékakat ine ahun bagamoppa bis'if bdamardppa ndw izza yallaw

mila/u way likdbdaw yigyilall way layfaligaw yigiilall ménalbat malikten indihu
bagamoyypa s'ife améalakakat gudayogi/allu

‘I do not use Gamo to write messages to other people so often. The problem is
people's attitude towards using and learning in Gamo. If | write letters to other
people in Gamo, | know | do not get the response back in it. They reply to me in
Ambharic or in English. That is why | do not write information to others in Gamo.
Gamo may be difficult for the others or they may not want to write their ideas in
it. Simply writing a message in Gamo does not make sense unless | get the
response in it. There are attitude issues’ (Manna, Dec. 2015).

The participant pointed out that the negative attitude his interlocutors involved towards using
Gamo in writing messages to others affected his language behavior and prohibited his effort to
use his language to write information to others. In fact it is not only the receivers' attitude that
seemed to hinder opportunities to write letters in Gamo, but also the respondents’ attitude that
evaluated Gamo to be 'difficult’ for others to understand a message or to respond in it played a
significant role. So, the comments made by the respondent demonstrate the present social

attitude towards using Gamo in every day communication.
Several scholars noted that social attitude has been a major drawback to implement local

languages in various domains like in education. For instance, Turner and Wildsmith-Cromarty

(2014:299), quoted in Kamwangamalu and Tovares (2016: 2), explain:
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Mother tongue policies fail due to the negative attitudes of speakers (both mother
tongue and non mother tongue) towards the use of African languages, and the
perceptions of both parents and learners that the indigenous languages lack value
in important social and economic markets.

According to the scholars, the major challenge for language policies to implement mother tongue
education in Africa has been speakers' attitude towards the indigenous languages. The
consideration of African languages to bring no significant change on individuals' life affected the
effectiveness of indigenous language standardization. It is also evident that these attitudes come
from the fact that the languages have not been empowered to hold valuable positions in the

socioeconomic spheres.

Such social attitudes towards undeveloped languages do not easily change though. Different
strategies need to be implemented to improve the social condition of a language, and
standardization is one of the possible strategies. The observed unfavorable attitudes towards
local languages can be enhanced by standardization activities that improve their situations in
textbooks. As Adegbija (1994:44) mentions, “Language standardization in which a particular
speech variety becomes the preferred norm, is in and of itself an image boosting sociolinguistic

procedure.”

A standard language also has a prestige function to a speech community. With regard to having a
prestigious Gamo language, the greatest number of respondents, 270 (79.5%), believed that
Gamo deserves to establish a prestigious norm through standardization. A very small number, 38
(11.2%), did not think standardization could have that effect, and 32 (9.4%) could not make a
decision. It is seen that the highest number of respondents supported the establishment of high
prestige for Gamo through standardization. The prevalence of a prestigious Gamo form will
increase the interest of not only native speakers but also second language speakers to learn and to
speak it. The prestige function of the language also provides the speakers to develop a sense of

pride.

Ferguson (2006:192) takes upgrading the status of indigenous languages to be a means to realize
social equality, saying, “Laudable, too, and amply justified on other grounds — the reduction of

social inequalities, for example — is the rehabilitation of the status of African languages, to which
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their use as educational media can make a significant contribution.” He believes that promoting
the function of African languages in education and other sections helps to revive their social
status. In order to improve social attitude towards using indigenous languages, Kamwangamalu
and Tovares (2016:2) even propose a prestige planning to be an independent component of
language planning in Africa saying, " We propose prestige planning (Haarmann, 1990) as the
way forward for African languages if they are to be used like English (and Afrikaans in South

Africa), a viable medium of instruction in schools."”

Other strategies also helped to establish the prestige for some African languages like Kiswahili.
As Adegbija (1994:43) describes, some of the strategies used to increase the use of Kiswahili
are, “The Germans had a policy of encouraging it as an official language in their east African
territories. In the then Tangayika, German and African civil servants, members of the armed
forces, etc. needed to know Kiswahili to get employment. This helped the rapid spread of the
language.” Kiswahili, being spoken across different African countries, is now considered as an
international language. In China, as well, members of non Chinese ethno-linguistic groups are
provided with Cantonese language training if they want to serve in the Police army in Hong
Kong. The provision of training with the local language was believed to be important to address

effective services to the community (Lim, 2017: http://www.scmp.com, viewed on 4/05/2017).

Allocating a language to play significant roles in the wider communication areas is believed to
establish its prestige. This is stated by Elkartea (2010: 48) who makes connection between a
language function and its prestige formation as:

A language’s prestige depends to a large extent on its role in society. .... a
language that is only used within the family is doomed to exclusion from the
social domains where important decisions are made, and may eventually die out
altogether; if it is used locally, or is present in the work place or in culture, it will
have greater prestige.

The prestige for the Gamo language can be maintained through designing various strategies like
launching compulsory Gamo classes in colleges or universities, providing other official roles to it
and making it the language of every day communication. Indeed, some endeavors are being

expended to enhance the prestige of Gamo. For example, Gamo is given as a subject and a field
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of study in a College, and there is a preparation to provide Gamo at a university degree level. It

is also included in national school leaving examination programme, not compulsory though.

The linguistic value of standardizing Gamo is elaboration of its function in various social and
private domains. In relation to this, the majority of the respondents, 288 (84.7%), were positive
towards the idea that the function of Gamo will be expanded in science and technology through
standardization, while only few of the respondents, 34 (9.4%), did not believe so. Very few of
them, 20 (5.9%), could not decide. The data tell that most of the respondents trusted the

standardization process to empower Gamo with new technical words, styles and expressions.*2

Language standardization also supports the efforts of mother tongue education programmes. The
role of standardization to enhance mother tongue education was recognized by the majority of
respondents, 289 (85%). Only few of the respondents, 34 (10%), did not accept standardization
to play educational roles, and a half size of that number, 17 (5%), did not decide. What can be
seen is that the respondents believed in the standardization of Gamo to bring mother tongue
education endeavors into a better position by improving several projects involved in it like

teacher training programmes and textbook production projects.

Most of the respondents, 233 (68.4%), also agreed that standardization of Gamo helps to
improve the current status of textbooks prepared for mother tongue education. It was less than a
quarter of the respondents, 73 (21.5%), who disagreed to the idea that textbooks need to be
written in a standard language, whereas 34 (10%) could not make a decision on the issue. The
majority of the respondents, once again, showed their support to the standardization endeavor of
Gamo in order to alleviate major language related problems that persist in the mother tongue
textbooks. They wanted a strong policy decisions that ensure the quality of the learning materials
to be ineffect.

Respondents of interview and focus group discussions also pointed out different functions of

standardizing the Gamo language for textbook preparation. They emphasized that a standard

12 There were efforts to standardize and elaborate the lexies of Gamo, but as mentioned in quote 29, words were
literally translated from Amharic and English without any adaptation to the cultural context of Gamo.
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language should be used throughout different grade levels. The following quote echoes this
point:
(48) katay" sidsamiru batalayyayya mangad s'ifaw kamat'u wada andinat
mamt'atagyaw ayk'arim wada koleds akkababi simat'u batalay wada and naw

yamimar t'ut yazane yatalayyayya stail yizaw kamat'u lastamariwim giggir ndw
béyye silamasb and ayinat yaas'as'af stail bikatal yata/ala yimaslanpall

‘Though children are trained in different inconsistent orthographies at lower
grade levels, it is necessary that they come into one center especially in colleges
where a standardized language is highly required. If they come with a different
writing style, | think, that is difficult for a teacher to handle. So, a standard
language use must be followed in textbook preparation’ (Gebre, Dec. 2015).

The interviewee wanted to express that a standard language use in education enables to deliver a
consistent form of knowledge at different grade levels. It helps students to comprehend a stable
form of information that does not fluctuate whenever the grade level changes. The respondent
clarified that higher institutions deal with higher level of knowledge and demand standardization
of a language they use. Standardization of a language should be maintained beginning from

lower grade levels to support the establishement of long lasting knowledge in mother tongue.

Meskele (Dec. 2015) also stressed that standardization of Gamo helps to produce adequate and
quality publications, including textbooks in the language as follows:
(49) awo bdgt'am aminalliéhu ahun bdk'k ‘dt'ay miérimérogiim bihonu mdssdrat

yallébagifaw bdzza cengl naw mikniyatum k'vank ™aw wdtt' bdhond huneta
sisdrabbdt ydrassu yahond idgdt yinordwall

‘Yes, | totally believe that Gamo should be standardized. In the future, research
works should be done on the standardization of Gamo because when the
language is standardized, it brings different social growths.’

linor yamigyilawn idgdt yit'ak'isulippnal
‘Can you mention some of the possible growths?’

mdsik'dle: idgdtu anddnpa yamirimir sirawoyyyissdarubdtall lelaw indzih k™ami
yahonu dik/onaeriwog” inna bdtdldy ydmastdmariya mds'haftogyim bihonu
bdtdmakdld bdatdmakdld k'alat hullum bamit t'ak ‘@mibbdt gize ldidgdtu ydrassu
yahond astdwas ’s'o yinordwall béyyd aminalldhu

‘The growth is that first the language is used in research works. In addition,
when these permanent publications like dictionaries and especially textbooks
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are written in a standard language and when everyone uses standard words, it
has its own contributions for the development.’

This respondent also described the potential of standardization to upgrade the role of Gamo in
scientific researches. He stressed that writers' decision to apply standard words in textbooks
contributes to the development of the language and the society. It improves mother tongue

education by building students' confidence to learn in it.

On the other hand, participants tried to point out that unless standard use of Gamo is followed,
the publications may potentially generate negative social attitude towards the language and its

function in different domains is going to be low. In relation to this, Manna (Dec. 2015) stated:

(50) mas’s'af vyallabbat bdand malk bihon yi/alall mannim bayyarasu yis'af
katabala yatas'afu nagarogy minalbat anbabi liyat'u yigilallu yazza ayinat sigat
alla

‘Gamo textbooks should be written in a standard language. If we allow everyone
to write in their own different dialects, the materials may not attract readers. No
one will be motivated to read textbooks or literature published in a confusing
language. We have that kind of insecurity and skepticism.’

It is true that if a concept is represented in different words and if words are spelled differently,
the chance for a consistent word to appear frequently across written materials and to establish
standard use becomes very low. Using a word in a variable grammatical form creates user
uncertainty that in turn results in lack of interest to read the materials. It is obvious that if the
written materials do not attract as many readers as possible, the cost expended to write and

publish them will not generate profits.

As has been indicated before (chapter 4), one of the pressing problems that persists in the Gamo
textbooks was lack of consistency in the words and other language features. This problem was
also noted by the concerned organization it self. In a conference manual, the Gamo Gofa Zone
Education Department (2004:10) lists, lack of attention to erroneous or inconsistent spelling of
words during textbook preparation as a major challenge to mother tongue education efforts in the
zone. In other words the reluctance to carefully edit the textbooks is pulling back the quality of
mother tongue education. What can be seen is that not only access to textbooks or published
materials but also the quality of the textbooks and the clarity of the language highly influence the
attitudes developed towards the language. These kinds of language related problems can be
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overcome by language standardization activities that establish standard uses in the practices of
writers. It avoids social uncertainties about the forms of a language that would appear in
publications. Maintaining stable forms throughout textbooks of different grade levels can also
circumvent confusion which learners encounter due to inconsistent application of words. Clarity

in the language is again believed to increase the chance for its acceptance.

Textbooks are one of the main educational resources that address a larger portion of a given
society. They may be the only or major means through which the society accesses the standard or
written form of its language in some situations. Their role as a tool to fix a standard language use
and to increase its status has been widely recognized by sociolinguistic scholars. For example,
Adegbija (1994: 40), in the following text, considers that the production of textbooks in
Kiswahili and Hausa languages facilitated their standardization process and generated positive
social attitudes towards them:

In east Africa, with the establishment of an Inter-territorial Kiswahili Language
Committee in 1932, the literary and other uses of the language were greatly
encouraged. Textbooks began to be produced in the language and these
continued to spread its status and influence. Also in northern Nigeria, the
Literature Department of Zaria, which later became Gaskiya Corporation,
produced a lot of Hausa textbooks and encouraged writing in the Hausa
language. The east Africa Literature Department also produced textbooks and
general literature in the major languages of the then Tanganyika (now part of
Tanzania) and Uganda. By 1950, about ten vernacular Literature Department had
been established in British Africa. Their primary task was the production of
teaching and reading materials.

Kiswahili and Hausa textbooks that were produced by those organized bodies played great roles

to standardize the languages and to form positive social attitudes towards them. The textbooks

carried the languages on to villages and houses. That means the materials delivered the language

to the wider users.

The overall aim of language standardization is to bring overall change and development to the
language and its speakers. The majority of the respondents, 276 (81.2%), believed that
standardization of Gamo would develop the language and the society. Few respondents, 46
(13.6%), did not agree and only 18 (5.3%) said that they could not decide. The data indicate that
respondents had great hope that the expansion of Gamo into different domains, the generation of

positive social attitude towards it, its use as a symbol of ethnic pride and unity could contribute
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to its development. The standardization activities will also create the chance for the language to

be developed in different spoken and written materials.

5.6.2. Social Preferences of Norm Selection

If the need to have a standard Gamo variety was not questioned, the next concern was to find out
how respondents wanted the standard language to be formed. As has been discussed in the
literature review part (chapter 2), standard norms of a language can be selected in two ways. On
the one hand, the norms can be taken from a single dialect, especially the one which already
established as a prestigious dialect and the one with greater number of speakers as compared to
the rest. On the other hand, standard norms are taken from different dialects. They are
established through an approach that allows the participation of different dialects as much as

possible.

It was also mentioned that standard norms in Gamo were selected from a single dialect though
some words of other selected dialects were rarely mentioned in the texts analized. Therefore,
investigating social needs and comparing them with the identified selection policy would be a
major contribution to improve the standardization process of Gamo. To this effect, the
respondents were asked to state their views regarding items that put, one of the Gamo dialects
should be selected as a standard norm; monocentric selection provides equal language benefit to
all dialect speakers; the norm selection should follow a polycentric approach; one of the dialects
spoken by the majority like Dache can continue basing the standard norm; about allowing
parallel use of some established forms; creating a writing system for divergent Gamo dialects;
and their opinions about reduction of some of their dialect features to include the others. The

data on these issues are presented in the table underneath.
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Items SA | A CD D SD missing | Total
24. The norms of one of the No. | 75 67 34 69 95 - 340
dialects should be used as a % | 221 | 19.7 |10 203 | 279 |- 100
standard language.
25. Every dialect speaker benefits | No. | 80 52 23 89 96 - 340
equally if one of the dialects % |23 153 68 262 | 28.2 N 100
become a standard. ) ' ' ]
26. The standard language should No. | 171 | 115 24 24 6 - 340
include features of various dialects. | o5 | 50.3 | 33.8 71 71 1.8 - 100
27. One of the dialects spoken by No. | 116 | 92 43 54 35 - 340
the majority, like Dache can be % |341 |271 |126 |159 |103 |- 100
used to base the standard language.
28. 1 do not mind if some features | No. | 85 95 38 68 54 - 340
of my dialect are reduced from the
standard and replaced by other % |25 |2/9 |112 20 [159 |- 100
dialects
29. | think the language policy No. | 156 | 113 20 36 10 5 340
should allow parallel use of some % | 459 | 332 5.9 106 | 2.9 1.5 100
forms.
30. It is good if another written No. | 124 | 88 31 63 34 - 340
stapdard is crea?ed for dialects % 1365 1259 |91 185 110 : 100
which greatly diverge from the
present standard

Table 31: Respondents’ views on how a standard norm should be selected in Gamo

The data can be seen from Table 31 that less than half of the respondents, 142 (41.8%), agreed
with the first statement that assessed ideas on selecting standard norms from one of the Gamo
dialects. On the other hand, nearly half of them, 164 (48.2%), did not approve monocentric norm
selection approach. Very few of the respondents, 34 (10 %), indicated that they could not decide.
Number of respondents who supported selection of standard norms from a single dialect is not
sufficient enough to propose it as a best way of norm selection in Gamo. Due to their increased
knowledge about dialect variation in Gamo, the respondents rejected the monocentric idea of

norm selection.

Again, only less than half of the respondents, 132 (38.3%), believed that selecting standard
norms only from one of the dialects or Dache is good for everyone. Most of the respondents, 185
(54.4%), did not think that a kind of norm selection that leaves many dialects behind benefits all
of the speakers. Only few of the respondents, 23 (6.8%), replied that they could not decide. This
implies that there are social groups who will be disadvanged if standard norms are not flexible

and participatory. The data from both of the items (item 24 and 25) lead one to say that most of
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the respondents did not support monocentric norm selection technique to be a good mechanism

of standardizing the Gamo language.

Very few respondents of interview and focus group discussions supported that taking standard
varieties from one of the dialects makes the standardization process easy. They also indicated
that words which are used by the majority of the population should be selected to be standard
norms of Gamo. Some of them also preferred that words which are not origionally from Gamo

should not be included in the standard language. This view was reflected in the following quote.

(51)  zat'apnu wist’ kamba, bonke, dita, #’engifa inna daramallo indzih
abzappawn tamdsasay K'al yit't’dk ‘dmallu indnppih ahun ddgmo lelawogi mira,
borodana k'ug”a lela k'al yir't'dk'amallu léwolayita zon gordbet sildhonu
yawolayta k'alatin yitt'ak'dmallu wolaitawoy” ydminagdrutin.. ahun i#nga
“masa” inélalldn 'wdtdtin' maldt ndw inndgssu dagmo ézza min yilallu lawolayita
gordbet sildhonu sostu wdrddawoyy 'matta’ bilawu yit 't'dk'amallu /s/n at'fitaw
Itin yit’'t'dk'amallu inddzza ahun hullum zdy dwogy tat'dantaw abzappaw
yamit't'ak'amdw k'al sint wérdda naw yzhinin k'al yamit t'ak’dmaw sént wdrdda
naw yamayit t'ak'mdu ydgamo k'al ydtu naw yawolayita k'al ydtu naw ldzza ine
bdabilag”a dims' hullum zdy dwody tdt'dntaw abizappaw ydamiyawdraw bdzih
malik yzhin k'al mat 't'dk'am alldbbdt gamo wiérddawogy abizappaw yihinnin k'al
yit t'ak'amall yamildaw tdat'dnto béazih mdléik bis s'af t'iru naw

'‘Among the nine districts, people in Kamba, Bonke, Ditta, Chencha and Daramalo
use similar words and expressions. The other three districts, Mirab Abaya,
Boroda and Kucha use different words. Since the latter districts are adjacent to
Wolaitta area, they mostly use words borrowed from the Wolaitta language. For
example, we say masa for ‘'milk."' But the three districts speak the Wolaitta word
matta. They delete /ts/ and replace it with /t/. The words which are used in many
places should be identified from the ones which are spoken in limited areas. The
original Gamo words should be differentiated from the words borrowed from the
Wolaitta language. After that process, the Gamo words which are used in the
many districts should be taken as standard words of the textbooks’ (Tadesse,
Nov. 2015).

The respondent identified the variation among the Gamo dialects. He grouped the Kucha dialect
to be different from the rest of the dialects since it contains borrowed features. Therefore, to
secure the use of “original” Gamo words and sounds, respondents preferred the Dache dialect to
be the safest standard norm of Gamo (see 4.3 for further explanation about Dache). The following
participant identified Dache to have many speakers and wanted it to continue its position as the

standard norm of Gamo:
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(52) K'ug"a, borodana mirab nagyaw ahun wanna ydk"™ank™afifin iggir
yallabbagyaw bat'am #iggir allabbagiaw ganta day epnan yirraddal honom gin
ahun ézih baboroda mirabna K'ug”a lay yawolayita fidal yiz't'éak'amallu inpa
ahun t'immir téndbabiwogi inniz 't'ék'd@malén indssu gin ayir t'ak'amum kazza
hullu badimis' bily"a baday epna bifya mas'ihafu tatimo biwat'a inndssum
ay#yaggarum yirraddallu /s/ ina /t/ mannim basnalbona yirraddall izza yallut
mas'zhafun yandbballu yirraddallu ayigiagarum baday eppa biwat'a t'iru naw
biyya igamitalahu

‘Kucha, Boroda and Mirab Abaya are the main challenges to language
standardization in Gamo. The Ganta dialect speakers understand Dache.
However, in Boroda, Mirab Abaya and Kucha districts, people use the Wolaitta
letters. We use diagraphs but they do not. So, instead of taking Ganta words or
others as standard forms of Gamo, they do not have any problem if textbooks
are written in Dache. Psychologically everyone also understands words wtitten
in /ss/ or /t/ sounds. That means students who live there can read and understand
the Dache dialect. | guess it is good if the Dache dialect is taken as standard
Gamo’ (Mihret, Nov. 2015).

Both of the informants considered the three districts, Kucha, Boroda and Mirab Abaya,
as “challenges” to the standardization process of Gamo. The three districts were taken to cause
challenges to the standardization process because they use phonetically different words, and the
word forms which are believed to be borrowed from other languages. The respondents believed
that speakers who live in these places experience difficulty to comprehend the standard forms,
and they use words that deviate from the conventional standard uses. The participants considered
It/ sound to be the one which the Kucha dialect of Gamo borrowed from a neighboring language

or from Wolaitta.

It should be noted, however, that the varieties the respondents disputed are already maintained in
the Kucha dialect, and that the sound forms cannot be considered as outsiders anymore. There is
no scientific evidence to adduce the social claim that those variants were the borrowed ones. This

claim indeed needs further investigation.

The respondents' need to develop a written norm distinct from the forms used in the Wolaitta
language can be seen as a process of “differentiation.” The respondents showed a strong attitude
of language loyalty by demanding standard Gamo to be a symbol of separation (Garvin 1993
:47). It can also be said that they expected standard Gamo to ensure its complete divorce from

the norms used in its predecessor standard WoGaGoDa. The respondents wanted those standard
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varities to portray a unique Gamo identity. According to Ferguson (2006: 2), differentiation is a
sociolinguistic phenomenon of selecting a language that culturally unifies a nation under a
unique identity or in a direct words it is a “... conscious differentiation of the national language
variety from other related varieties through a process known, following Kloss (1967), as Ausbau
(German for ‘building away’), involving the selection and promotion of those variants in the
national variety dissimilar to equivalents in the other varieties on the same dialect continuum.” In
the process of differentiation, the varieties selected to mark social identity also imply the
difference of one society from the other.

Some countries where a single dominant language group exists, demography was, in fact, a
criterion to select national languages. This was the case, for example, in the selection of Somali
spoken by 90 % of the nation and in the development of Danish which had 98% of the country's
speakers (Holmes, 2013:106). On the other hand, according to Holmes (2013: 106), "Numerical
dominance is not always what counts, however. Political power is the crucial factor." In
countries where multilingual speakers dwell, standard norms are selected for not only they had
large number of speakers but also the political and economic power of the speakers backed up
the promotion of the forms as standard languages of a nation.

It is also shown in Table 31 item 26 that the majority of the respondents, 286 (84.1%), preferred
the standard norm of Gamo to include features of different dialects. On the other hand, only very
few of them, 30 (8.9%), disagreed with the point that mentions the importance of inclusion of
dialectal features in the standard norm whereas the rest, 24 (7.1%), of the respondents replied
that they could not make a decision. The data reveal that most of the respondents wanted their
dialectal features to be included in the standardization process and become part of the standard

language.

Participants of interviews and focus group discussions also strongly mentioned that the standard
language should include distinct dialectal forms of Gamo. They expressed that if the standard
language is taken from a single dialect, speakers of the remaining dialects may develop a feeling
of being excluded from the standardization process, and feel disconnected from their own society
and their own language. The respondents wanted the standardization to be open and inclusive

like the following informant who said:
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(53) sis'fu indalndw madabadnpa k'vank'a yahona lahullum mals yahona bis'fu
t'iru ndw and akkababi lay biyattakur malékt tolo ayalfim dagmo hizbum k'ireta
yadirbagiawall silazih madéabéyuna mahon allabbat

‘When people write textbooks, they should use a standard language that responds
the language demand of every speaker. They should take the language's situation
into account. Every dialect speaker should find itself in the standard language. If
the standard is taken from a limited area, the message cannot be conveyed easily
across the wider society, and the society may not be happy about that. The
language should be standardized like that with a pluralistic approach.” (Esayas,
Nov. 2015).

The informant pointed out that to have a standard language is the question of the Gamo society,
but their question is going to be addressed well if the standard language accommodates different
dialects they speak. If the standard norm is taken from one area or one dialect, it does not win

every speaker's endorsement whatever symbolic or instrumental functions it plays.

Other respondents even envisioned the standardization process to yield a standard language that

is neutral to every dialect speaker. This has been mentioned in the following quote:

(54) hullunim yammakkalla mahon alldbbat #yyalku batédy amari
yaméinnaggaraw kahullum zaya yallu k'alatin awt'staw bamazgaba k'alat malk
yatalayyayya zayawogyin awt'itdw and wéz 't' ydhona tirgum massés t'at allabbat
malat issu nagar bis's ‘af kazih bafit bagamoppa yatéas'afa nagar yallam war 't
béhona tas'fo yamiyasgyagir nagar kala kdzza kdmézigaba k'alatu yirréaddallu
silazih indéza ayinat nagar bis’s'af lamamarim ayasgiagiranim ahun dagmo
fyatdmaru lallutim ayasgyagrim

‘The standard language should be neutral to every dialect speaker. Some words
should be taken from different dialects, and a consistent meaning should be
given to them in dictionaries. Nothing is published in the Gamo language before,
but if a dictionary is available, it is possible for everyone to find meanings of
words they do not know from that dictionary. So, if the standardization goes in
that way, it is good for those of us who are learning in Gamo now and for the
others who learn in Gamo in the future.” (Ahmad, Nov. 2015)

This informant also supported the adoption of a polycentric approach that brings a neutral
standard to different dialect speakers through time. The point is that when words of different
dialects are included in the standard language, it is obvious that readers or learners encounter
new words which are out of their language repertoire. Though speakers have the willingness to

accommodate these new forms in their language command, as highlighted by the participant,
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access to dictionaries and other resources is of great importance to familiarize users to the

diverse features included in the standard form.

Participants also tried to remark the significance of including different dialects into the standard
norm. They believed that polycentric approach makes the standard norm closer to the practices
of diverse dialect speakers. The standard language facilitates communication among speakers as

reflected by a participant:

(55) indane kahullum zayawog# biwasad yiffalall mikniyatum ahun sdw barassu
bdhond aggalaldas’ saw badanb indigdbaw kahullum k&zihinpawm
kyaziyappnawm zaya gabto kéhullum tAwwésdo bis 's'af yilk' lasdww laanbabiw
yigaball

‘As to me, the standard language should be formed from words of different
dialects. This helps the people to easily understand things in their own ways of
expression. The standard language becomes more understandable for the people
and for the readers’ (Asnhakech, Nov 2015).

The respondent is aware of the fact that things are expressed differently across the various
dialects of Gamo, so the standard language is expected to address dialectal expressions to make
things easily comprehensible by members of the language. Inclusion would give a sense of

ownership of the standard form to all members of the Gamo language.

Still other informants preferred the polycentric way of norm selection for the monocentric
standard language ideology affected their every day communication to others. Selam
(Nov.2015), an Ochollo dialect speaker, described the problem she faced while speaking her

dialect in inter-dialect communication as follows:

(56) ine ahun iskahun izzih gibbi kdméz't'ahu ogi0linpa lanteppa ipnpa bifia
ndn kazza yamat't'ut bigya ndn yaminaworaw izihim mds'ihaf layim ayis'afim
gibbi wist'im yamiyaworu samigye alawk'im bannassu naw yaminigbabbaw
izzih sis’s'afim simarim mas'thaf layim yallam silézih indazih andand ine
kaworahu inndssu ayisamum bdrase kdtdnagdrku bdh*ala ldnndssu ifatallahu
“min #yal/ naw? “kélu #ne indazih indazih #yyalku naw biyye lannassu inna...
iskahun kamér't'ahu izzih gamoppa mas'ihaf lay tas'fom minamin siyawarum
mamzhéir siyastamirm samigye alawk'sm gamo tablan gamoppa iyawéran
“gamoppa naw inde yamitawarut méndinaw?” yilallu séilézih yarasen bak'a
alawaram #zzih k&nnassu gar bannassu igbaballahu izza kdhedku dagmo o##dlo
lantenna ndw yamaworaw
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‘Since | came to this College, what | see is that the Ochollo dialect is spoken
only by those of us who came from Lante area. | feel terrible because it is not
included in books nor known by others. We communicate with the other dialect
speakers in their own [the standard] dialect. If | speak in my own dialect, | am
expected to translate everything | said into their dialect. Our identity is Gamo,
we are identified by the name Gamo, but it is sad that when we speak in the
Ochollo dialect, my friends always said "are you speaking Gamo? What is
this?" These comments are embarrassing to me. So | do not usually speak my
dialect here. | speak to them in their dialect, and when | go to Lante, | speak in
Ochollo to my friends and family members.’

Since distinct features of Ochollo were not shown in the written or spoken standard norm of
Gamo, the standard language users developed an attitude that Ochollo dialect items looked
uncommon and strange even when they were spoken by the natives. Standard language users did
not perceive Gamo to be a multidialectal language since the standardization process failed to
accommodate dialectal features in it. Instead, speakers thought that Gamo meant the monocentric
standard, which got the chance to be codified in the textbooks and used by teachers and the wider
public. This attitude of communicants forced Selam to withdraw from using her own dialect
while communicating with Dache or related dialect speakers. It is also true that speakers often
make significant meaning out of dialect variations than the existing dialectal similarities. Though
Ochollo dialect had much similarity to the current standard (see chapter 4), interlocutors
appeared to be sensitive to the features that made Selam's speech variety distinct from the rest or
from the standard language. The features that made Ochollo different from the standard norms
were given high social value than the enormous similarities that existed between the two dialects.
In relation to speaker linguistic sensitivity, Byron (1978:398) states, "It is precisely the
distinctions, rather than the similarities, to which speakers are sensitive and to which they attach

the greatest social significance."

The language choice of individuals is highly determined by the interlocuters engaged in the
conversation (Holmes, 2013: 9). As Selam spoke to standard norm users, she noticed the need to
divert to the standard norm since she understood that her friends could not comprehend her

Ochollo speech, and they did not favor it.

Another respondent, a Kucha dialect speaker, also mentioned on the questionnaire that people's

attitude towards his dialect affected his every day communication. See the next quote:
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(57) ine ydtawolladdikut bamirab abaya wordda ndw bdand wdk'it bédy engifa
wordda bdand yamdngist mdsiriya bet siSdra ydrasen zdyd sit't'ak'dm sawoy,
"wolayita nah inde?" bilaw yit 't'dyik'unn ndbdr bdlela gize bdaziwuwur wddd
ddga akkababi hedse zdydayen sit't'dk'dm andit set "ydant dag’eppa ldnpa
ayigdabanim ibakihn bdgamoppa awura™ aldfifinn sildzin yih ydppa zdyd
bdgamo akkababi tdk'dbayinndt ydllawum ydamil hasab alldpn

‘I was born and grew up in Mirab Abaya. Once, | went to Chencha district to
work in a government office. When 1 spoke in my dialect there, people used to
ask me, "Are you Wolaitta?" Another time, 1 moved to work to the highland
area™, and when | used my dialect, a woman said to me, "We do not understand
your Dache!®. Please, speak in Gamo." So, | think my dialect Kucha is not
accepted in some Gamo areas.’

Both in Chencha and in the highland area, probably Ganta area, this Kucha dialect speaker, just
like Selam, did receive comments from local speakers. The first groups were the ones who
strictly demanded speakers to abide by the standard words and accents. Since the respondent was
from the Kucha dialect, there were language elements that made his dialect different from the
standard one used in Chencha area. The other communicant whom the respondent identified to
be a woman was the one who expected local dialects to be exercised in day to day
communication in local places. In both ways, the respondent experienced challenges to

communicate to people in his own dialect.

It can be seen that speakers’ used the standard norm of Gamo as a reference to evaluate their
communicants’ language behavior. As Garvin (1993:47) states, a frame of reference is a practice
which the language of every dialect speaker is evaluated for its proximity to the standard norm.
Everyone who fails to meet the requirements of legitimate uses is judged negatively. Then it
becomes difficult for diverse dialect users to speak with the prestigious dialect speakers. Milroy
and Milroy (1999:1) call this kind of authority in the language of others as "prescription.”
According to the scholars, "prescriptive attitudes™ highly influence the daily activities and lives
of individuals. Prescriptive attitude of interlocutors puts pressure on every day language practice

of individuals.

Though Selam and the latter respondent knew the norms of the standard language, they did not

want to strictly follow it in their speech. They did not desire to measure their Ochollo and Kucha

13 Some people commonly consider Ganta and its surrounding places to be a highland area.
14 According to informants, Ganta and related dialect speakers identify the standard language as Dache and their
own dialect to be Gamo (see Bereket, Appendix F).
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dialect speeches in line with the standard norms; instead they exercised their dialect right by
trying to speak with standard language users in their own dialects. In their attitude, the standard

language did not function as a frame of reference.

Further, out of her experience Selam wished Ochollo features to be included in the standard
language. She hoped that inclusion of some Ochollo words into the standard norm would create

awareness about the dialect to her friends. The interview continued and Selam said:

(58) silazih ahun méas'zhafu wust' indikkattat tifalliggiyalla,/?
‘Do you want the Ochollo dialect to be included in the standard language?’

Sdlam: awo andand binor t'iru ndw yasmamall lelogyim indiyawk'ut indézza
kahone y:he  k'ank'+a ayadgim malat naw manim ayawk'awum kéza kalante
wig"g”i mannim ayawukd'wum andande bis’s'af t'iru ndw biyans mulu bamulu
intin k&mil bigaba t'sru ndw

“Yes, it is good if some Ochollo features are included in it. We can agree on that.
When Ochollo is included in the standard language, the other people start to
know what kind of dialect it is. But if the standardization of Gamo continues in
the present way, the Ochollo dialect does not develop and nobody intends to
know and to learn it except residents of Lante. It is good at least if some Ochollo
forms are included in the standard language instead of totally ignoring it.’

The respondent proposed for the inclusion of items from her dialect in the standard form of
Gamo. That would enable Gamo speakers to realize the prevalence of diverse forms in Gamo, in
addition to the standard uses. Selam's native Gamo could not have been viewed bizarre if the
others had met and learnt some of its words in texts before. In her speech, the participant showed
high tolerance that other people should maintain as well. She did not inquire for taking the
Ochollo dialect as a sole standard norm. She rather reflected an inclusive approach and said “It
is good if at least some Ochollo forms are included in the standard language instead of totally
ignoring it. ” This concept is fore grounded in a give and take principle that brings mutual benefit
to a multilingual society. It emphasizes that in order to include features of some dialects in the

standard language, equivalent features of other dialects should be compromised.

Many languages have been standardized by compromising various dialects into one form. For
instance, written Norwegian (the Nynorsk version) was taken from various dialects spoken in the
rural part of the country though the urban dialects took their own direction and formed another
standard called Bokmal (Jahr, 2003: 331 -333).
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The cases discussed above show that it is not always true that speakers accept an already
prestigious and dominant dialect to be the only standard norm of a language. People can also be
optimistic and can open their minds to accept different dialectal features of a language. If
standardization allows, non popular dialects may also generate positive social attitudes towards
the standard norm. Holmes (2013: 107) compares dialects of Indonesia as follows:

In Indonesia... the government did not select the language of the political and
social elite, the Javanese, as the national language. Instead they developed and
standardised a variety of Malay which was widely used in Indonesia as a trade
language. Indeed, the successful spread of Indonesian owes a great deal to the
fact that it is a very useful neutral linguistic choice in many situations.

The variety selected as a standard language of Indonesia did not have any popularity among the
political and the educated class. It was the language of the society at the grassroots level, so it
had no social prestige at all. But, selection of standard norms from such a language variety was
considered to be a neutal choice. This experience shows that if language features are selected
from dialects which do not have wider geographical coverage, the standard language plays more

symbolic and instrumental functions and remains prestigious.

It is, however, strange that almost all of the respondents did not support the inclusion of the
Ganta dialect words into the standard Gamo language. They strongly resisted that they were
never familiar to the Ganta dialect and they did not want it to be mixed with standard Gamo.
They emphasized that since Gantas could speak and understand the standard language, they
should continue using it for education and wider communication. Lack of consent to include
Ganta was adduced in the responses of many interviewees and focus group discussion

participants.

For example, Meseret (Nov. 2015) a Dorze dialect speaker was among the ones who said that she
and members of her dialect were not familiar to Ganta dialect and it should not be included in the

standard Gamo:

(59) #nnéssu #ndalut k&hullum zayawoyi malat ndw mas'shaf biyawot'u t'sru naw
lamin baand ayinat zayd kawot't'a yazaakkababi sdw biga ndw marraddat
yamigyilaw #na katalayayyd zayawogy kawar't'a t'iru nédw lamin hullum
yirraddall kataldyayabota silamér’t'u yatalayayyd k'+ank'»a mawrat yigiillallu
nagar gin #zih timhirt bet kdgabbu bdhvala silazih inndzihin k'vank'a hullu
akkatto biwat'a arif naw giggér yallam
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‘Like what the others said Gamo should be standardized by taking words from
all of the prevailing dialects. If the standard is taken from one area, only people
from that area are able to understand it. So it is good if it is taken from different
dialects because everyone understands a standard language formed in that way.
Students may speak different places since they came from different places. But
when they join schools and colleges, they should use a standard language. So it is
good if it includes all these languages the students bring with them into the
school setting. There is no problem.’

gantapzam bigaba t'iru naw?
‘What if Ganta is included?’
yagantawogi/un ine samigifem alawk'im izih k&npa gar ganta tamarim yallam

‘I have never met the Ganta dialect. We do not also have Ganta students learning
with us here. We do not understand the dialect at all.’

The participant showed positive attitude towards the standardization of Gamo, but highly
objected the inclusion of the Ganta dialect into the standard language. Another participant named
Abate, (Nov. 2015) who was from the Dache dialect added:

(60) ine yam:falliggdw nagar yaboroda yak'ug“ana yamirab l&nna aykdbdanm
zaya binorim inkvan ldppa aykdbdim gin bégantinpa and sdw mas'zhaf
biyazzdgads bagantinpa zdya biyazzégads minim ine hibratdsabu yirraddall
biyya aligamitm lamissale bagantinpa bare malat bifalligu bdppa ahun
béboroda by engya, badita bora innilallan gin gantinnoyy maydo ndw yamilut
yihin hébiratasdbu mawok' ménim yikabdal batimhirt kaltdmaru wig”s”i mawok’
yikabdal sélézih ahun abizappaw bébzat bAminagarut mas'zhaf bis 's'af yi/jalall

‘What | want to say is that the dialect people speak in Boroda, Kucha and Mirab
Abaya areas is not difficult to us to understand. Though there is difference
between their dialect and our dialect, it is not difficult for us to understand to
each other. But if someone writes a textbook in the Ganta dialect, | do not think
the society from other dialect areas understands the information in it. Their
words are not familiar to many people. For example, in Ganta, if they want to say
‘ox’, they use the word maydo. This word is not known to others. In Boroda,
Chencha and in Ditta areas we commonly call it ‘bora.’ It is difficult to know
most of the Ganta words and their grammatical expressions unless one learns
them in school or in the local places. Therefore, | want to say that it is better if
textbooks and other materials are written in the one the majority of the
population speaks. Gamo should be standardized in the dialects already known to
the wider people.’

gantawoy#s y:heppawn yirraddutal?

‘Do Gantas understand the dialects spoken in the other places?’
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yirraddutall awo inndssu gin yanpa yalelaw hibratasab yannassun ayirraddam
bagorabet yallut nagyaw yannassun yammirraddut yikabdal ahun yzhennin
masék ’K'amat'

‘Yes they understand the Dache dialect, but the other community does not
understand their speech. Only their neighbors may understand their dialect. For
that reason it is difficult to include Ganta in the standard language.’

This informant maintained solidarity with the communities who speak the Kucha dialect™ by
saying that it is not difficult to comprehend. But, at the same time, he differentiated the Ganta
dialect from the rest and labled it to be incomprehensible by the majority of the Gamo language
speakers. In fact it is true that if speakers do not have the exposure to each others' dialects, there
is less chance for them to know the Ganta dialect. But what this shows is that the present
standard language is more frequently used in public settings where different dialect speakers
meet, and the education system is not helping people to get to know the Ganta dialect. Therefore,
the speakers are trying to defend their linguistic rights by preventing less familiar words from
entering into their standard language. They did not want to allow divergent dialect features to be

mixed into the standard language and by doing so they showed loyality to it.

The standard norm was defended with different justifications. The respondents wanted the
standard language to be taken for granted as the language of every dialect speaker. The following

respondent from the Dache dialect emphasized this concept:

(61) yihe ahun sira lay yallaw gamoppa bédaga akkababi yaminnagaraw
gamoppa naw basira lay yallaw bargt' gamoppa zayaw yilayyayyall bizu
gamoppa ayinatogy allu gin sira lay yallaw abzappawogyun yiwakkilal biyya
ndw yamiggamitaw yane ginizabe naw lamin lelogy k’dbalinpawo g4 yannin
yisdmutall séira lay yallawn gamoppa yisamutal andarsteend yarégutall liyunnétu
méndindw yihinnin yamisamu sawoyy lamissale gantippa yamibalut kole zargulla
yalutin indazih ayinatogifin indzaa tdnagariwoyy" yhin gamoppa yisamutall

‘The standard Gamo that prevails in mother tongue education is the one spoken
in the highland area. In fact, Gamo has different dialects in it. There are many
Gamo varieties but | think the standard language represents the majority of the
people. This is my understanding because speakers of vernacular idalects listen
to the standard language. They understand the standard Gamo. Even people who
speak highly divergent dialects, like the ones we call Ganta, Kole, Zargulla,
understand the standard Gamo language.’ (Yishak, Dec. 2015).

15 In the earlier discussions (excerpts 51&52), other respondents challenged the inclusion of words from the Kucha
dialect into the standard Gamo.
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The interviewee acknowledged the presence of diverse dialects in the Gamo language, but then
put that the majority of the society can understand the one selected as a standard norm. In fact,
since the standard language got the chance to spread into many places through education or other
social interaction settings like markets, public sermons, weddings, funerals, etc, the majority of

dialect speakers, like Ganta, have developed the skill to use the standard language.

Ganta speakers themselves held a similar attitude about inclusion of their variety in the standard
language. They mentioned that to include Ganta words in the standard Gamo becomes difficult
and cumbersome because other dialect speakers do not understand it. The following quote
presents one of the Ganta speakers’ views:

(62) ine ahun yépnpa bat'am yillayyal diva.rds yaddaragal tinni/ wéat'a yala naw

wat'a yilal mikniyatum bizuwogy” ahun ippan ayadamit'um ippa gantippa

sininagar ayadam:t'um lazih énpa dagmo kalén ikspousar ans'ar yappawn
inadamit'alan

‘Our dialect is very different from the standard Gamo language. It diverges a lot
from the dialects other speakers use. Its words and grammars are not common
because most of the other dialect speakers do not understand it. They do not
listen when we speak in the Ganta dialect. But due to the exposure we have, we
listen to the standard dialect’ (Gebre, Dec. 2015).

It is possible to understand the attitude the speakers have developed towards the Ganta dialect.
The Ganta dialect was considered to diverge and deviate from the standard norm since its
morphological systems do not abide by the standard rules and are not shared by any of the
dialects which are believed to be closer to the standard form like Dache, Kucha, Ochollo or

Dorze.

Wubit (Nov.2015), a Balta dialect speaker, also felt that features of her dialect should not be
included in the standard language of Gamo since the others do not know it:

(63) mdddbdnnaw s'ihuf kdand akkababi biwwdssdd yifjalall wayis ydtdldayayyu
zayawory bikatdtu yifjalall tiyallda/

‘Should the standard language be taken from one dialect or from different
dialects?’

bdday e bigia bis s'af t'iru naw

‘It is good if the standard language is formed from only Dache’

217



ldmin ydnnanitds
‘Why? How about your own dialect?’

ldmindindw baltdnpa wdyim ganitdnpa ydamayigyilu lidgogy allu kddaramalo
kakug“a kdaboroda yamadt t'u lidsody” gantdnna wayim balitnpa ayawk'um ldzza
inndssu ligodu yigyilallu

‘It is because students who live in Daramalo, Kucha, and Boroda districts do
not know Balta or Ganta. So they will be disadvantaged if the standard language
is developed from Balta or Ganta dialects.’

bdday e sis 's'af gantana balitawoy ayigodum

‘Do not you think that Ganta and Balta dialect speakers are disadvantaged when
the standard language is taken from one dialect Dache?

balitana gastawu dag’en sildmiyawuk'u dag”en mdasimat yigifilallu

‘Balta and Ganta speakers know the Dache dialect in their village, so they can
listen to lessons delivered in it.’

The respondent thought that since her dialect is not known by other dialect speakers, it does not
suffice to be chosen as a standard language. She theorizes that if her dialect is not understood by
many speakers, it cannot be taken as part of the standard norm. Both of the respondents pointed
out that their dialects are difficult for others to learn and to understand. Respondents raise the
prevailing linguistic gap between their dialect and the standard norm to be the major challenges

for dialect inclusion.

It is possible to refer to other situations where speakers rejected their own language to be a
national or standard language of a society. Adegbija (1994: 57) quotes his own work Adegbija
(1992) a study about language attitude in Nigeria where he reported an interviewee persistently
avoiding to choose her own language to be the national language of the country. Part of the

interview transcription is presented here as a sample:

I: Now, if you're asked to suggest a common language . . . Uuum . .. for this
country, what language would you suggest?

R:I'suggest, . . . suggest em . . . Hausa, Hausa language.
I: Why ma?

R: Because it's more easier to learn . . .

I: You think so?
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R: Yes. .. It's more easier . . .

I: What about . . .

R: than Yoruba and Igbo, you know . . .

I: Why wouldn't you suggest your own language, Gwari?

R: Ah ... because I know it will be very difficult for people to learn . . .
I: Is it a very difficult language?

R:It's not all that difficult but em . . . it won't be all that easy for people to
learn, easily . . .

The Hausa language, which was favored by the interviewee, is one of the major languages of
Nigeria extensively developed by standardization activities that triggered positive attitudes
towards it. The interviewee in the above citation reasoned out that Gwari does not fit to be the
national language of the country because it is a difficult language for the others to learn. These
kinds of self imposed language attitudes towards one's vernacular find their base on language

standardization processes that promoted a single language but paid less attention to the others.

The other factor that contributed to the growth of resistance to learn and to include Ganta in the
mainstream language comes from the attitude the respondents held about the status of the dialect.
The respondents had a mindset that considered Ganta as a village language spoken in a very
limited geographical place. They reflected a view that learning a language less used by the wider
public does not provide one with the economical benefits as compared to the advantages one
could have gained from learning the widely used languages. The idea casted by most of the
participants looked that while Gantas could speak the standard variety or Dache, there was no
need to take words from a dialect with smaller number of speakers as standard words. This idea
was demonstrated by the following quote:

(64) gantinpa lamindinaw yalitas'afaw ganta ahun yasafar k'ank™a naw indi

basifat ayitawak'im gamopda yawdarallu indsi gantinda yamibal k'ank'va

yallam innassu irs bars yasafar k'ank'va naw andand bota ahun mas'zhafu wist'

inpa bita'yaminildwun bita wayim saka b#law gantinpa yasgaballu gin bizu

gantippa bayigdbam ayik'og agyawm biyyd ndw yamigam:#taw lamin gamoppan

kainpa balay yawarallu gamoppan yirrdddallu yawk'allu yis'fallu his'anatim

yirraddallu gin tag"amari k'+ank'»a naw gantinna indsi bays'afim giggér yallam

gantippa
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‘The Ganta dialect is not included in the standard language because it is a
language spoken in a small village. It is not known by the wider community.
They even speak Gamo everywhere, and there is no language called Ganta... it
Is a vernacular. They use it amongst themselves but in public areas like in
Churches, schools or markets, they use the standard language. |1 sometimes see
its words in the textbooks. For example, for the word 'earth’ the writers use the
standard word bitta and then they put the Ganta word 'saka’ in a bracket. This is
not important I think. But even the Ganta dialect speakers do not feel sorry if it
is not included in the standard because they can speak the standard Gamo even
more than we can do. They can speak, read, write and listen to it. Even the
Ganta children can understand the standard language. It is an additional
language for them so there is no problem if it is not included in the standard
language’ (Mihret, Nov. 2015).

The interviewee tried to justify the reasons why the Ganta dialect was not included in the
standard norm of Gamo. In her view, Ganta is a slang used among smaller groups of community.
So, including it in the standard form was not believed to be important in any aspect. That means,
the contribution of including the Ganta dialect features into the standard language to the social
and cognitive development of the students was not recognized. The language ideology reflected
towards the Ganta dialect verifies the presence of erasure of linguistic variation. As Irvine and
Gal (2000: 38) describe it, "Facts that are inconsistent with the ideological scheme either go
unnoticed or get explained away. So, for example, a social group or a language may be imagined
homogeneous, its internal variation disregarded.” The participants did not consider the myriad
linguistic variation between Ganta and the standard Gamo even though they did not deny that
they could not understand the Ganta dialect. They rather focused on the point that Ganta was

spoken by a smaller portion of the society who could still speak the standard norm well.

Similar social attitudes towards standardization of minority languages can also be cited from
other contexts. For instance, a dialect of English in USA, which they name as AAVE (African
American Vernacular English), was viewed, by many white English speakers, as a difficult
dialect not comprehensible to a listener. One of the major points Cooke (2007:259) highlights
out of the debates emerged on the AAVE dialect says, “Many people believe that listeners cannot
understand Ebonics.” The writer mentions that when a school in Oakland, California State,
decided to include AAVE into a classroom system, many people resisted the idea saying that it is
a difficult language as well as a slang that does not deserve to be used and taught in formal
settings like schools. Cooke (2007:259) quotes a comment from Sneider (1996:1) that says, “I
think it’s tragic. . . . These are kids [who] have gotten themselves into this trap of speaking this
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language this slang, really — that people can’t understand. Now we are going to legitimize it.”
These kinds of attitudes towards including diverse varieties of a language into an existing

standard language are, hence, wide and common in the international context, as well.

A language serves in social contexts which hold the power to influence attitudes towards the
codes. In this aspect, Holmes (1973: 132) says, “The contexts in which certain speech codes are
habitually used will generally influence attitude towards these codes.” In other words, languages
which are used in domestic or local situations are going to be always considerd as low status
codes. On the other hand, if a language is used in a situation where high human development is
demonstrated, the code is going to be taken as a developed and an advanced language. From this
understanding, one can say that the situation of Ganta to remain a village language for a long
time not codified in the school textbooks and included in the standard language has badly
affected the social attitude towards it. Had the standardization introduced some of its words from
time to time, these kinds of attitudes towards the dialect could have been avoided or at least

minimized.

Only two respondents of the focus group discussion believed that since Gantas are part of the
Gamo community, they should not be excluded from the language development process. They
felt that excluding Ganta from standard Gamo may create ethnic disintegration and separation. A
participant from Dache dialect here stands for the inclusion of Ganta features in the standard

norm saying:

(65) ahun ine yamask'damit t'dw ndgdr ahun kéghullum kéhullum k'vank'+awogy
tay dafilik'o  katawdsddd — tamariwogys anbibaw  mds'ihafu  kdatdzdgadsd
tamariwogi anbibaw liyagdanput yigiilallu gin hibrdtdsabu mawdk' sildmayigifil
hibrdsdbu mdrrdddat bamigiyildw mdangdad bizdgads t'iru naw biyda asballdhu
ddagmo ydamig“dmiraw ndgdr ahun gantinpa ldppa ayigdabanim bildn binwdsid
kanndssu k'vank'va kalitdwdsddd inndssu bagamo wist' allén maldt ay#gilum
kdnndgssu linwdgsid kaligialn inndgssu allaén maldt séildmayigfifilu inpannim
bdmayigodan mdngdd kinndssu k'vank'»a mawwdssdad alldbbdt léahibirdtdasdbu
bamigdba mdngadd mdsdbsab  wdayim  mdawwdssad  alldbagiaw  biyyd
ask'amit’t'alléhu

‘What | want to put is that if the standard language mixes from other dialects to
prepare textbooks, students may understand the dialect from publications like
dictionaries. But the other society does not know Ganta. If we do leave Gantas
by saying it is difficult and not known for us, the Ganta speakers do not feel that
they belong to Gamo. They cannot identify themselves with Gamo unless the
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standard language takes words from their dialect as well. | think Ganta words
should be taken into the standard language in a system that does not harm our
dialects. A system that does not totally change the established standard should
be devised’ (Abate, Nov. 2015).

In excerpt 60, the same participant resisted the inclusion of Ganta dialect in the standard norm.
He, however, became flexible through discussions and started to support the inclusion of the
dialect in a systematic way. The participant tried to emphasize on the function of the standard
language to maintain ethnic identity and solidarity among the Gamo social members. He
believed that the solidarity among the society can be maintained by increasing participation of

different dialect groups including Ganta in the standard norm.

Other respondents who supported the inclusion of Ganta words in the standard norm restricted
that Ganta words should not be written as main words, but they should be placed in brackets next
to the standard ones. Using Ganta words as alternative forms in brackets was seen as a technique
that does not harm the major standard varieties. Bekele (Dec. 2015) a Kucha dialect speaker,
agreed with the inclusion of Ganta words in the standard language but limited them to be used in
brackets as alternatives:

(66) yaw yagantinpaw ganta bdnpa wist' yalla k'»ank'»a ndw bihonim bak'inn:f

wist' bigdba #iggir yallam gin k'at't'ita éssu katas'afa 1appa ayigdbanm séilazih
bak'inf wist' binor giggir yallam

'Since Ganta is a dialect in us, it can be used in the textbooks in brackets but if it
is written directly or alone in the books, we do not understand it.'

gantinna madsamariya hono yannan#ta bak'innif wist' bik'amat't'is?
'‘What if Ganta is written first and your dialects placed in brackets?'

inpa issun linawk' angiilm yannassu madsamariya katés'afa yanpaw bizu ndwa
saw babzat yamiyawk'aw ydupaw naw silazih yannassu k'inn:f wist' bihon giggir
yallam bizu séw yaminnagaraw yaipnaw ndw

'If theirs is written first in the textbooks we cannot know the meanings of the
words. And our dialect has many speakers. The majority knows ours. So, there
is no problem if theirs is provided in a bracket.'

The participant wanted to emphasize the importance of translating Ganta words into the other
dialects. Since he already claimed, with the others, that he did not know Ganta, he inquired for

translation if standard words are taken from the Ganta dialect. It was however, not only
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translation issue that mattered. The position given to the words also reflected the respondents’
attitude towards the status of the standard forms. For the respondents, putting dialectal forms in
main places and standard words in brackets symbolizes taking an established higher status from
the standard norms and giving it away to the non standard words. All in all, most of the
respondents did not want to abandon the established standard system. From their attitude, it can

be said that they wanted to build on the ground that is already laid.

It should be noted that language is a mechanism to include or exclude individuals or groups into
national or social systems (Crowley, 2003:56). Acceptance is also a major aspect of language
standardization that leads the efforts into success. Therefore, the data indicate that attitudes
respondents held towards Ganta were multifaceted that they make norm selection in the
standardization process of Gamo a bit challenging. In addition to the social attitudes, the attested
linguistic variations between Ganta and the standard language make the inclusion process very
complex. Deciding on the forms of the dialects to be included in the standard norm is not a
simple task. Words of the standard language and the Ganta dialect have got a complex
relationship that a similar word may have a different grammatical construction in the two
dialects. So, if one tries to entirely mix Ganta words with the standard norm, they risk rejection

from the majority of the society.

In the present research, there was also an effort to know the role Dache could play in the
standardization process of Gamo. From its historical background and from the current situation,
the Dache dialect may play a significant symbolic role in the standardization process of Gamo.
For this reason, respondents were asked to show to what extent they could agree on taking Dache
still a baseline dialect to the standard Gamo language. To the item that stated "one of the dialects
spoken by the majority of the people, like Dache, can be used to base the standard norm of
Gamo", the majority of the respondents, 208 (61.2%), were positive towards the selection of
Dache as a norm up on which standard Gamo should be based. It is also important that a little
more than a quarter of the respondents, 89 (26.2%), disagreed to this point and some of them, 43
(12.6 %), said that they could not make a decision on that. The data supplement that the majority
of the respondents had a positive attitude to the establishment of standard Gamo on the Dache
dialect. They considered Dache to be a dialect that could help them to be united and integrated as

it is a means of inter-dialect communication. Even those respondents who supported the
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inclusion of dialectal features in the standard norm repeatedly mentioned that the established
norm should not be abolished but be made open to accept the others. As has been shown earlier
(4.3), the Dache dialect covers many districts in Gamo and bears a lot of similarity to the dialects
spoken in different areas. Hence, this dialect may serve as a base and can play tremendous social

functions to bring all of the Gamo language speakers into one language center.

From these data it could be said that the participants did not oppose if the norms of the standard
language continue to depend highly on the Dache dialect, but they demanded that the norm
should include features of other dialects so that their prevalence in the language is acknowledged
and the diversity of Gamo is made known to everyone. The majority were pro the inclusion of

diverse forms in the rules of the standard norm.

One thing that went in line to their need to include various features into the standard norm was
their willingness to tolerate dialect variants. More than half of the respondents, 180 (52.9%),
agreed to the statement that checked on their decision to allow the reduction of some words of
their dialects from the standard norm. Again, more than a quarter of the respondents, 122
(35.9%), did not like the idea of dialect reduction. Some of them, 38 (11.2%), did not make any
decision. The data show that though a bit more than half of the respondents agreed that the
standard language may include features of other dialects while at the same time reducing some of
their features, the number of those who disagreed to this decision was meaningful too. We can
understand from the respondents' feeling that deciding to give up one's language feature is not

that simple.

In the interviews and focus group discussion as well, respondents reflected a mixed attitude
towards dialect inclusion and exclusion. Most of the teachers were positive that since the
standardization was meant for the benefit of the speakers, they did not regret if some of their
dialectal features were reduced from the standard language (See Meskele, Manna, Dec.2015;
Appendix F). However, student respondents were very sensitive and some were even very angry
about the idea of omitting their dialect features out of the standard language to include others
(see Hailu, Tadesse, Almaz, Nov. 2015; Appendix D). These student respondents who resisted
the idea of displacing some linguistic features from standard Gamo and replacing them with

others were the Dache dialect speakers. They still wanted Dache to continue as the unquestioned
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standard norm of Gamo. They did not support the concept of dialect reduction lest the Dache

dialect should lose its present prestigious social status.

It is important to recommend that if the standard language has to include new dialectal features
as much as possible, speakers should understand that there is always reduction of the others.
Inclusion of dialectal forms and social participation cannot be realized without involving
exclusion of the counterparts. The explanation may go like if words or some grammatical forms
of the Ochollo or the Kucha dialect have to be included in the standard norm, equivalent Dache
words or grammatical forms have to be reduced. It should, therefore, be emphasized that there is
always something to be given up for something better to come out. If standard Gamo has to be
established in a polycentric and inclusive way just like what many other languages of the world

have done, speakers must tolerate the inclusion of dialectal features in some texts.

The reduction of some dialects to include the others into the standard norm was not really seen
positively especially from the students' side. So, the other option could be to introduce some
linguistic items as parallel forms of the standard language. There was an effort to gather data on
respondents’ views on using parallel standards as an alternative. The majority of the respondents,
269 (79.1%), preferred the use some forms of Gamo like the sounds /t/ and /ts/ as standard
norms. Very few of the respondents, 46 (13.5%), did not like the idea of using parallel standards
and small number of them, 20 (5.9%), could not decide. The data indicate that the respondents
were positive if the norm selection policy allowed some dialects which embrace social concerns
to be part of standard uses. They were happy if the policy permits writers of different dialects to
maintain either of the forms in their practices. This allocation in fact has to be wisely managed in
textbook productions since the education sector should maintain stable knowledge. The majority
of the respondents, 212 (62.4%), also considered creating a standard dialect that fits to the
language needs of divergent Gamo dialect speakers, like Ganta, to be a solution. More than a
quarter of them, 97 (28.5%), did not like the idea of devising an independent written standard to
divergent dialects of Gamo. In an earlier item (item 26) most of the respondents to the qualitative
data already showed resistance to the inclusion of the Ganta dialect into the standard form of
Gamo. So, they thought that developing a standard language that fully entertains the language
needs and rights of divergent dialect speakers is a good option for both groups. The data provides

a ground for the Gamo language standardizers to look for possible ways of developing divergent
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dialects of Gamo like Ganta and the related ones through an approach that accounts both social

and linguistic factors.

5.6.3. Dialect Preference to Base Standard Gamo

In one way or in another, the foregoing sections presented respondents’ attitude and their needs
towards the standardization of Gamo. One related issue that could come under their need of norm
selection is their choice of a dialect to be promoted as a standard norm of Gamo. The majority
have actually favored the Dache dialect to continue basing standard Gamo. Though they highly
wanted other dialectal features to be introduced in the standard, they still chose Dache to be the
widely used standard norm of Gamo. Though we have this knowledge about dialect preference
for promotion, the following section still aims to give freedom to different dialect speakers to
directly put the dialect they wanted to be the major source of standard norms in Gamo. Their
responses to item 31 that asks, " which dialect should be used as a standard norm of Gamo?" are

crosstabulated with their dialects and compiled in the following table.

Respondents' Dache | Dorze | Ochollo | Ganta | Kucha | a neutral | Other | Total
dialects standard
Dache No. | 71 - - - 1 9 1 82
% 86.6 1.2 11 1.2 100
Dorze No. | 26 18 3 - 1 12 5 65
% 40 27.7 4.6 15 185 7.7 100
Ochollo No. | 5 5 16 4 2 27 1 60
% 8.3 8.3 26.7 6.7 3.3 45 1.7 100
Ganta No. | 10 - 2 12 1 23 1 49
% 20.4 4.1 24.5 2 46.9 2 100
Kucha No. | 15 3 4 - 23 14 1 60
% 25 5 6.7 38.3 23.3 1.7 100
Other No. | 4 2 - 1 - 11 6 24
% 16.7 8.3 - 4.2 45.8 25 100
Total No. | 131 28 25 17 28 96 15 340
% 38.5 8.2 7.4 5 8.2 28.2 4.4 100

Table 32: Dialect preference for standardization among different dialect respondents

226



Chi-Square Test

Value Df Asymp. Sig. (2-
sided)
Pearson Chi-Square 338.111° 30 .000
N of Valid Cases 340

a. 25 cells (59.5%) have expected count less than 5. The minimum
expected count is 1.06.

Table 32 proves that the majority of the respondents from the Dache dialect, 71 (86.6%), and the
Dorze dialect, 26 (40%), preferred the Dache dialect itself to persist its position as a standard
norm of Gamo. In the same way, a good size of the Kucha dialect, 15 (25%) and the Ganta
dialect, 10 (20.4%), respondents showed positive attitude towards Dache. On the other hand, the
majority of the Ochollo dialect, 27(45%) and the Ganta dialect, 23 (46.9%), respondents favored
the standard norm of Gamo to be neutral to all dialect speakers. That means they wanted
standard norms of Gamo to be equally taken from all of the prevailing dialects. More than a
quarter of respondents from the Kucha dialect, 23 (38.3%), the Dorze dialect, 18 (27.7%), the
Ochollo dialect, 16 (26.7%), and the Ganta dialect,12 (24.4%), chose their own respective dialect
to base standard Gamo. The difference between different dialect speakers on their preference of a
standard norm is highly significant that the Chi-Square test is x2=338, df = 30, Sig=.000.

It can be inferred from the data that the majority of the Dache dialect and the Dorze dialect
speakers wanted the Dache dialect to continue being the standard norm of Gamo. However, the
majority of the respondents from the Ochollo and the Ganta dialects preferred the standard norm
to be the one that fairly mixes from various dialects. In order to clearly figure out respondents’
standard norm choices, it is important to see how many votes each choice got. It is indicated in
Table 31 that the form of a standard that was preferred by the greater number of respondents was
the Dache dialect (131 or 38.5%). More than a quarter of the respondents, 96 (28.2%), also
wanted the standard norm to be formed from a combination of the dialects. All the other dialects
were chosen by less than ten percent of the total respondents. The data shows that the majority of
the respondents wanted standard Gamo to include features of various dialects and at the same

time they did not want to abandon Dache, the central dialect. Again, in the present item (item
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31), both Dache and a neutral dialect were preferred by the majority of the respondents. Its past
sociohistorical contexts and its level of codification in textbooks might have bestowed Dache
with the popular acceptance. The ones who wanted Dache to be the standard one might have felt
that creating a new standard may destruct the already established system and may pose a new
kind of challenge to the users. On the other hand, those who favored a mixed standard, especially
the Ganta and the Ochollo dialect respondents, were the ones who had great passion to see their
dialects included in a better way in the standard norm. In order to reconcile these varied needs, it
IS important to design a strategy that maintains the position of the Dache dialect as a base to
standard Gamo and mix standard norms of other dialects in the standard language. Forming a
standard that is neutral to the dialects seems challenging and costly because the respondents
already did not will to take the Ganta dialect into the standard norm. In addition, since the rest of
the other dialects have minor variations from the standard norm, so what is more feasible is to

represent these significant variations in the standard norm.

Generally, the discussions in this chapter considered attitudes towards Gamo and its
standardization. The data showed that Gamo was widely used in the spoken domain, in
particular, among close social groups like friends and family members. However, the
respondents’ chance to prefer Gamo to listen or read materials was discouraged by the lack of
adequate materials in the language. The respondents also preferred Amharic to contact their
absent family members, but Gamo was also used to write some personal information. Further,
attitudes towards Gamo proved to be very positive. The respondents reflected favorable feelings
towards their language, but they were not happy about its level of standardization to express
scientific and technological concepts. The respondents preferred a polycentric norm selection
method in the standardization process of Gamo. They wanted features of their dialects to be
taken as part of the standard norms. These preferences remind us that further standardization

endeavors should consider the possibility of including dialect features in the standard norm.
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Chapter Six
Summary, Conclusions and Recommendations

6.0. Introduction

This final chapter of the dissertation puts a recap of what has been done in the thesis from the
beginning to the end. It provides with a summary of main concepts that came out of the data and
the discussions. The summary section tries to revise significant activities included in the whole
scenario. The conclusions drawn from the data analysis are presented in the conclusion section.
The section tries to connect the results with the questions they addressed. In the end, the chapter
forwards possible recommendations that could be considered to improve the language
standardization process of Gamo. It forwards suggestions that different stakeholders involved in

the development process of Gamo may take into consideration.

6.1 Summary

This research was undertaken in an attempt to describe the major social related challenges of
language standardization in Gamo. The research focused on norm selection and norm acceptance
or attitude phases of language standardization. One of the pressing issues in norm selection and
standardization of a language is acceptance of the standard norm by the speech community. It is
believed that studying social attitudes and their needs towards language standardization are
significant to increase our knowledge of language acceptance. Hence, the study envisioned to

cast major events of language standardization in Gamo.

Since its introduction as a medium of instruction in early primary education, Gamo passed
through different processes of standardization. It is codified in school textbooks and other few
literary materials, given as an independent subject in upper primary and high school classes, and
promoted to be studied at higher education level. It is argued that the placement of Gamo into
these different functional domains makes its standardization very pertinent. The standardization

process should consider the social attitudes and needs of the speakers at the grassroots level.

The research was led by three principal concepts anchored in the research questions that asked:
Which dialect bases the standard norm of Gamo? And what criteria are put in place to select one

of the dialects? What are the social challenges that accompany the standardization process of
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Gamo? How do selection policies and the social attitudes and needs towards Gamo and its
standardization interplay? Is there any better way to standardize Gamo? Relevant data which
would provide possible answers to these questions and inform the research were gathered using a
mixed method approach where both quantitative and qualitative data gathering techniques were
applied. The qualitative data came from interviews, focus group discussions and document

analysis while the quantitative data were drawn from a questionnaire survey.

The research first dealt with identifying the dialect or dialects that base standard Gamo in written
texts and assessed the selection process. The section critically analyzed the development path of
Gamo as a standard language from its amalgamation with the other North Ometo languages up to
its independent standardization history. The main data used in this section came from words
collected from document analysis, and the discussions were supplemented by other qualitative
data obtained from the field work. The words selected from the texts were quantified and
presented in a table. They were sorted across five dialects of Gamo namely Dache, Kucha,
Ochollo, Dorze and Ganta. Besides, in the section which dealt with norm selection in Gamo, the
role of other languages like Amharic and English on the standardization process of Gamo was
explored. The research tried further to scrutinize the social foundations of norm selection in

Gamo.

The other major concern of the research was norm acceptance in Gamo. Norm acceptance was
scrutinized through studying respondents' attitude towards the standard language and its
standardization process. The social needs of language standardization were compared with the
language standardization decisions made from above. Based on the data acquired about these two
major thematic areas so far, number of conclusions and possible recommendations were

forwarded.

6.2 Conclusions

Analysis of the quantitative and the qualitative data enabled to draw the following conclusions

about norm selection and norm acceptance in the standardization process of Gamo.

» From the document analysis and the other qualitative and quantitative data, it is possible
to point out that the Gamo language has a standard variety that is used mainly in written

texts and in inter-dialect spoken communications. One of the major drawbacks in the
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standardization process was identified to be inconsistent application of the standard norm
in the textbooks. A word was spelled differently and used with varied grammatical items
that came from different dialects. For instance, the meaning ‘that said’ is once written
using the form gizay and again as giyay at another place. This situation obliges one to
conclude that the stability of the standard norm in the written domain was at an early

stage of establishment.

The research also revealed that the standard norm of Gamo was mainly based on the
Dache dialect. The document analysis and the social ideology gathered from the
qualitative data indicated that the Dache dialect was considered as a central dialect
understood by many Gamo language speakers. It was the only one that shared many
linguistic items with different dialects of the language. For that reason, Dache was used
as a major source of standard norms in Gamo. It meets the criteria specified on the
definitions of a standard dialect like the one given for standard English by Trudgill
(1995:5-6), quoted in Wardhaugh (2006:35):

Standard English is that variety of English which is usually used in print, and

which is normally taught in schools and to non-native speakers learning the

language. It is also the variety which is normally spoken by educated people

and used in news broadcasts and other similar situations.
Dache plays all the educational and social roles in Gamo area. It is the Gamo variety used
in textbooks and other publications. Its norms cover wider geographical areas than the
norms of the other dialects do, it is learnt by second language Gamo speakers, and it is a

means of inter- dialect communication in public settings.

The major social conditions that influenced the selection of standard norms in Gamo
were individuals’ role in the standardization process of Gamo in textbooks added to the
geographical coverage of the dialect that resulted from sociohistorical processes. Dache
had all these social privileges and gained a standard position. It was first used by an
envoy selected to standardize Gamo with the other North Ometo languages, and after that
other standardizers followed the same path since it was historically spread into many

districts where the Gamo language speakers occupy. The decision to maintain the already
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existing standard variety in fact facilitated the standardization process and reduced some
social inconveniences that could have arisen had a new standard form been introduced in

the mother tongue education.

Other dialects like Kucha, Ochollo and Dorze shared with Dache most of the words used
in the texts. Those words which make one of these dialects different from the other had
the same lexical base in most cases but differ in their phonetic and morphological
process. Very few words were used with the grammatical features of Kucha, Ochollo and
Dorze, and Ganta words used in the texts were insignificant. Some of the research
participants, especially the Ochollo dialect speakers, were dissatisfied that their dialects
were not fairly included in the standard norm. An Ochollo dialect speaker said the
following about Ochollo and Ganta:

(67) ahun yddsdmdrut bdtdyyald mdt'dn akkatto yamdsratun ndgdr naw ahun
ndgdru golto altayydm naw ogifollinpa algdbbam sél ogiollinpa béaddnb golto
altayyam inddzihu ydgantinpaw altayydam sil ydlladm ayidddllém ydne hassab
mindindw bdtdagyald mdt'an k'alatogyun béatdgyald mdt'an #yabdzu makkatdt
alldbdt

"They have now started to include other dialects in the standardization process
as much as they could, but the inclusion is insignificant. When | say Ochollo
IS not incorporated in the standard norm, | mean the inclusion is not
significant. When | say Ochollo and Ganta are not used, | do not mean they
are not available at all, but I mean that they are not proportionally
incorporated. The number of words included in the standard language should
be increased as much as possible' (Kaleb, Dec. 2015).

Even those few varieties of Kucha, Ochollo and Dorze, and of course Ganta, were
neither systematically selected and nor consistently applied. A concept was expressed in
a word from one dialect at one time and in a word from another dialect at another time.
These inconsistent applications of words in the texts reduced stability of the standard
language and the chance for those dialectal forms to maintain themselves as standard
uses. Selections of norms from dialect features were not systematic because most of the
dialectal features included in the standard norm, like the Kucha grammar form {-naw}

which adds ‘to- “ into verbs, were not the focuses of public controversies. The participants
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of the Kucha dialect speakers valued phonological differences than morphological

variations.

On the other hand, the Ganta dialect shared small number of the words used in the
standard language. The Ganta words were sometimes replaced by their equivalent forms
of the standard norm just as were words of the other dialects. When Ganta words are used
in parallel with Dache words, their chance to maintain a standard position in public use
gets small.

Based on its scope of dialect inclusion, the present process of language standardization in
Gamo can be characterized by dialect convergence. As shown above, the standardization
process followed a monocentric approach to select standard norms in the textbook
preparation. This implies that the standardization activity did not address the linguistic
needs of different dialect speaking communities. Especially the prospect of the Ganta and

other related dialects of Gamo in the standardization process is vague or unkown.

Unlike the former standard languages such as DaGaGo and WoGaGoDa, a formal or
planned procedure was not reported to be followed in the standardization process of
Gamo. Such situation, apparently, created chaos in the preparation of textbooks.
Unplanned language standardization is a fact in other societies as well. Ouane (1991:5)
describes the Mali language situation where a planned norm selection procedure was not

executed and the written productions remained awkward:

....It was decided from the outset not to operate a selection between the
languages, but to give rather equal chance of promotion to all of the existing
languages. It is obvious that such an approach could have not been adopted
towards the different dialects of each of these languages. The need, thus, for a
selection.

One major factor that challenged the norm selection and standardization in Gamo was the
degree of its dialectalization and absence of clear decisions that fix standard forms to be
used across publications. Wondimu (2010) enumerates more than 42 dialects of Gamo.

The number of the dialects involved in the language, the social meanings attached to
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them and the methods followed to mediate these dialectal variations in the norm selection
make the standardization process of Gamo so demanding. Some dialect speakers
developed a feeling of being excluded from the language development process, and they
started to resist the implementation of a standard language in education. Degree of
dialectalization and the related social values are also the main drawbacks to set

standardization policy in Mali languages (Ouane, 1991:6).

The other challenge to fix standardization in Gamo came from the widely used languages
like Amharic and English. Many Amharic and English words were used in the textbooks,
and most of the respondents preferred to write in these languages. In fact, speakers have
the cognitive freedom to exercise their multilingual skills in language choice. But the
long trend to use Amharic and English as languages of one's literacy influenced textbook
writers to have more confident on these languages to express concepts than in Gamo.
Even when a concept could be referred to in Gamo, a lot of Amharic words were used
alongside the Gamo terms. Establishing consistency in a standard language is in fact a
matter of time and process, so it may not be realized within a short history of language
standardization. Other languages also passed through the same scenario. For instance, in
relation to Macedonian language standardization, Koneski (1945: 34), cited in Kramer
(2008:40), accepts, “Of course, a language does not form a literary language in a day.
Time will have to pass before all the forms of the literary language would be strictly
applied.” Considering the duration of standardization in Gamo, the use of Amharic and
English features could be accepted as an unavoidable part of the process itself. However,
overusing other languages for a minor reason in the textbooks is a potential challenge to
the standardization process of Gamo and a burden to the students. The words also play
other social roles. They continue to maintain the positive attitude towards themselves
than the target words and their source languages. In contrast, the practice discourages the
development and transmission of indigenous knowledge through the indigenous

language.

The other social factor that would contribute a lot to the standardization of Gamo is its

role in the public and private communication sectors. In terms of this, the majority of the
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respondents, (79.5%), said that they always used Gamo to speak to other members of
their family and close friends. They (62.3%) also acknowledged that they often read
written materials, mainly educational resources, in their own language. It was only some
of the respondents (38.9%) who often listened to audiovisual materials in Gamo. Most of
them (52.6%) reasoned out that lack of published resources in Gamo affected their

interaction to their language.

When it comes to writing, Amharic was reported to be the language most often used
(36.5%) to write to others. The major social background that resulted in variation in
language use among the respondents was their occupation. The majority of teacher
respondents (54.5%) frequently used Amharic to send written messages to others and
32.1% of the students did the same. The data confirm the claim that as one advances in
education, they incline to prefer more standardized languages as means of expressing

literacy knowledge.

During the interviews and focus group discussions, the majority of both teachers and
students mentioned that they did not write in Gamo except in the mother tongue
classrooms. Teachers and students had given various justifications to explain why they
used Amharic most often than Gamo to write to others. Some of the teachers showed
unfavorable attitude towards the orthography of the Gamo language. They said that
writing in Gamo takes time and consumes space for the orthography uses diagraphs,
consonant gemination and vowel lengthening. To avoid such circumstances, the
respondents preferred to write in Amharic. They also stated that since they had frequent
interaction to Amharic through publications like books, magazines and news papers, and
since the linguistic landscape of Gamo uses Amharic and English, they had high
motivation and encouragement to use and master these languages than Gamo. That means
the media made the route to literacy in Amharic easier, but have had less contribution to
improve one's literacy skill in Gamo. On the other hand, one of the major reasons that
impeded the chance of students' from using Gamo to write to others was their elders or

parents' illiteracy in Gamo. They said that most of the elders read and write in Amharic
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but not in Gamo. That forced the students to implement Amharic in writing messages

more often than Gamo.

Attitudes of respondents towards the Gamo language and its standardization process were
also considered to be significant factors in the standardization endeavors. The kind of
attitude they hold about Gamo determines the destiny of the standardization. The data
generally allow us to claim that the majority of the respondents held positive attitude
towards their language. They were, however, very skeptical about the adequacy of the
standardization activities to upgrade the Gamo language into a vehicle for knowledge of
science and technology. The steady development of Gamo in written and spoken
publications and the related shortage of adequate terms for science and technology
affected the respondents’ attitude towards considering Gamo as a standard language of
modern life demonstration. The respondents were aware of the presence of a standard
norm that is mainly applied in the education sector. But they added that in order to be a
fully standardized language, Gamo needs to be promoted in the wider written and spoken
communication channels like Amharic and English languages. They criticized that the
standard norm was not promoted in the wider public. The data point out that a lot of
activities have to be carried out in order to establish the figure of Gamo as a standard
language of wider communication and to change the attitude of the public.

Though its role as a means of every day communication and a channel of information is
limited, standard Gamo was perceived to mark a social identity. The majority of the
respondents, (69.1%), accepted standard Gamo used in mother tongue education to mark
their ethnic and regional identity. Therefore, it is possible to conclude that the generic
name Gamo ascribed to the standard language helped to unite and integrate the society
and establish a holistic ethnic identity. Though respondents identified themselves with the
standard language, they were dissatisfied about the process of its standardization. They
felt that the standardization process did not include their dialectal features. In this regard,
no significant variation was attested among responses of different dialect speakers;

nevertheless, in the interviews and focus group discussions, speakers of Ochollo and
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Ganta dialects commented that features of their respective dialects were neglected in the
standardization process. Though Ochollo shared with Dache many of the words used in
the written texts analyzed, Ochollo participants appeared to be very sensitive on the
forms that make their dialect unique from the standard norm. These sentiments towards
the standard norm can be considered as great challenges to its acceptance in the
respective areas. In general, it is possible to understand that regardless of their dialect
variation, respondents endorsed the standard language of Gamo to be their identification
and a means of ethnic unity and cohesion.

It was found out that more than half of the teachers (52.3%) believed that implementation
of standard Gamo hinders some dialect speakers to understand lessons delivered in the
standard language, but the majority of the students (62.1%) did not think the standard
language to impede education of different dialect speakers. The data show that as one's
exposure to different dialects of Gamo increases, they become highly informed about the
difficulties that students of different dialect speakers could experience due to medium of

instruction.

On the other hand, the majority of, Ochollo, Ganta, Kucha and Dorze dialect speakers
considered the standard language to be different from the dialects they speak at home and
in their villages. The responses from Dorze and Kucha dialect speakers were not,
however, substantiated by the qualitative data. During interviews and focus group
discussions, speakers of the Kucha dialect limited the difference between their dialect and
the standard language to be mainly phonological. They did not take the difference to
deter adults to comprehend the standard language, but they were worried that children of
early grade levels could not comprehend lessons delivered in the standard language.
Respondents of Dorze and Dache dialects accepted the standard language to be the same
to the dialect they speak at home places. During face to face discussions, only Ganta and
Ochollo dialect speakers claimed the standard Gamo to be different from the one they use
at home or in their neighborhoods. They said that they did not use standard Gamo to
speak to their family members or friends from the same dialectal background. Moreover,

Ganta dialect speakers put that they learnt the standard language after they joined school.
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They had limited exposure of the standard language before they went to schools. The data
generally informs one that the majority of the respondents highly valued and focused on
dialect features that were not included in the standard norm than the ones they shared
with it.

Regarding the respondents’ opinion about the need for standardization, the majority of
the participants (87.9%) were positive about the decision to standardize Gamo. They
expressed a great ambition to see their language more upgraded to high levels like the
other developed languages of the country. This reflects the respondents’ willingness to
support and cooperate with further language development efforts. They wished to
participate in the standardization efforts because they trusted standard Gamo to play
multiple symbolic and instrumental roles in the history of the society. They believed that

the standard language is a symbol of unity and identity to the Gamo society.

The respondents’ opinions and the approaches used to select standard norms in Gamo
were found to be at odds. While written standards were selected following a monocentric
method from part of the Gamo area, mainly from the Dache dialect, the participants of
this research wanted the standard norm to be participatory that enacts the rights of diverse
dialect speakers. In relation to this, more than three fourth of the participants (84.1%)
preferred a polycentric technique of selecting norms among the Gamo alternates. They
proposed a gradual introduction of dialectal forms into the standard language to lay the
grounds for dialectal equality. This demand requires all the stakeholders of

standardization to improve the current situation in the education sector.

With regard to maintaining the established standard norms, a very striking result was
found. The majority of the respondents (61.2%) wanted the Dache dialect to continue to
base standard Gamo. The majority of different dialect speakers (38.5%), especially the
Dache (86.6% ) and the Dorze (40%) dialect speakers, also preferred Dache among the
other dialects to be promoted into the standard position and base the standard Gamo
form. From this, it can be concluded that Dache has gained a good level of social

acceptance as a standard dialect of wider communication in Gamo. It is also possible to
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understand that though they insisted for inclusion of dialectal features, the respondents
preferred to maintain the already established culture of language standardization and to

avoid a major change in it.

However, the respondents had some reservations concerning introduction of features of
different dialects in the standard norm. During the interviews and focus group
discussions, almost all of the participants did not support the Ganta dialect to be mixed
with the present standard Gamo. They defended their position by saying that the majority
of the Gamo language speakers do not understand Ganta. Ganta dialect speakers
themselves, who participated in the research, did not want to stand for inclusion of Ganta
words in standard Gamo for they thought that other dialect speakers did not understand it.
From their stance, it can be concluded that public attitude towards including the Ganta

dialect and learning it in the standard norm of Gamo is unfavorable.

Some linguistic items of Gamo, the sounds like /ts/ and /dz/, were believed to be anchored
with the Gamo identity while their counter parts /t/ and /z/ were understood as borrowed
features. So, maintaining the use of the former phonemes in the standard norm was taken
to consolidate the ethnolinguistic bond. Throughout the discussions the respondents took
phonological variations to be the critical elements to group the Gamo dialects. As Hymes
(1974:123), cited in Wardhaugh (2006:26) asserts, “...a difference of accent may be as
important at one boundary as a difference of grammar at another.” The respondents
generally understood the Gamo dialects as highland and lowland varieties. In their
perception, highland varieties included dialects spoken in the highland Gamo areas such
as Ditta, Daramalo, Chencha, Bonke, Kamba and Arbaminch Zuria districts. Lowland
varieties, as to the participants' classification, are the ones spoken in Kucha, Mirab Abaya
and Boroda districts. The participants, then, considered the Kucha dialect to be a major
challenge to decide on a common standard norm to Gamo since its sound features are
different from the rest. The Ganta dialect was not considered a problem at all because it
shares similar sounds with the Dache dialect. This public perception of the Gamo dialects

is not parallel to what many researchers believe. As to the linguists, the variation between
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Kucha and the others like Dache and Dorze dialects is not complex as compared to the

difference between these dialects and the Ganta dialect.

6.3 Recommendations

The ultimate goal of a sociolinguistic research is to forward some possible suggestions to
overcome the problems it identified and analyzed. In this research as well, a number of points are
believed to contribute to the improvement efforts of language standardization in Gamo. At first,
general recommendations as to how to promote the Gamo language in the wider public are
proposed. Later on, some comments are reflected towards norm selection and norm acceptance

in the language.

Issues that need to be considered in the standardization process of Gamo may include, but not

limited to, the following general points.

6.3.1. General Considerations

» Consent among stakeholders: Language standardization is a process that requires many
individuals and institutions to coordinate and work hand in hand. The decisions involved
in language standardization cannot be handled by a single sector. The social and language
related decisions should be carefully scrutinized in a coordinated effort of stakeholders,
like the public, the government, individuals, writers and researchers. They should reach
agreement on the objectives and directions of language standardization. These bodies are
believed to know the social and language related factors affected by the phenomenon. As
some scholars describe it, framing a language policy to choose an alternate from a given
ones involves a meticulous work that “requires an attempt to predict what will occur if
certain aspects of the language situation are modified in certain directions (Kaplan,
1990:8).” Language standardization is obviously a deliberate effort to introduce change in
the linguistic practices of a society. So, in order to carefully plan the standard, experts
from different fields of study such as politicians, historians, linguists, anthropologists etc,
need to participate. That enables to investigate the possible effects of language

standardization on several aspects of a society.
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In the standardization of Gamo, not only specialists of different scientific fields are
required, but also delegates who are native in different dialects of the language and the
whole speakers at large should participate in the process. Rgyneland (2013) considers
that the process of revising standard Norwegian gained considerable acceptance due to
the involvement of different people from different walks of life and inclusion of social
views in the process. A similar and good result will be achieved if public participation is
increased on the standardization process of Gamo. Participants of this research also
highlighted that speakers of different dialects should participate in the textbook
preparation projects. Their participation helps to identify the possible language elements
of each dialect to be selected as part of the standard norm.

Consider the language ecology: It is also essential that language standardization in Gamo
should take into account the ecology of the language, i.e., the composition of its speakers,
the degrees of variation in the dialects, language use and attitude of native and second
language speakers towards Gamo. The empirical data presented in this research about
attitudes of speakers towards the language and its standardization can serve as good

source of information to start the improvement process.

Create awareness: The wider public has to be convinced about the social values of
standardizing the Gamo language. They should be informed about the social
responsibilities necessary to transform the situation of their language. Everyone should be
aware that Gamo can become a fully fledged standardized language of education,
literature, science and technology when it is promoted and used by the speakers in
different communication domains. Its use in different media of communication builds its
prestige and makes the language strong enough to take high domains of function in the
landscape, media and education. Therefore, educated people of Gamo speakers should
take further endeavor to write and publish different materials in their own language so the
standard form could get closer to the users. The publications also motivate the public to
spend their resources to standardize the language. It is known that language use
determines the attachment a language has with its society and its life span. In relation to
this, O’Rourke (2011:12) asserts, “...the survival of a language depends on the degree to

which it is used by members of a community.” The speakers' willingness and motivation
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to practically implement Gamo in their daily life guarantees its standardization. This
sociolinguistic situation requires a meaningful connection to be formed between
individual’s life and their language. Lafon and Webb (2008:16) recommend the
promotion of Bantu languages of South Africa in different domains as follows:

...the Bantu languages be used for intellectual purposes, for example in writing,
besides school text-books, literary work such as novels and poetry, newspaper
articles, tertiary textbooks, philosophical treatises, religious theses, scholarly
journals, etc. Accompanying the acquisition of economic and intellectual value
will be the acquisition of social value. In such ways, Bantu languages will
develop into badges of high social standing.

Empower the language: The Gamo language needs to be empowered by the resources
required for standardization. In this regard, the administration, organizations and public
figures are highly accountable to facilitate the linguistic capacity of the language. The
administration should plan to support both financially and materially, and encourage
writers who write and innovate in Gamo and other less developed languages of the area.
Through such and other efforts, the area administration should show its diligence to
protect and develop indigenous resources like the languages. Administrative commitment
to support language development is evaluated mainly in terms of the resources they spend
for the related activities. This has been emphasized by Ginsburgh &Weber (2010:2) who
say, “The importance people and countries attach to their native language and culture can
also be illustrated by the substantial resources devoted to advertise and promote their

culture, language and literature.”

As Kaplan and Baldauf (1997:66) describe, language standardization is a gradual time and

resource demanding process. So, the observed compelling social needs on norm selection and

standardization in Gamo and the controversies over norm acceptance oblige it to set short and

long term plans as stated in the following way.

6.3.2. Short Term Plans of Language Standardization

The standardization of Gamo was surrounded by different factors that impeded its progress and

acceptance by the respective speakers. In order to select an acceptable standard norm, it is very
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important that the prevailing challenges should be reduced or overcome. The following points

can be considered as indispensible measures that the standardization of Gamo should handle.

6.3.2.1. Norm Selection

» Norm selection in the standardization process of Gamo requires the cooperation and
contribution of individuals like teachers, linguists, administration or politicians and
ordinary native speakers. It needs a thorough analysis of the symbolic consequences of

selecting one form instead of the other.

» As noted by Wardhaugh (2006: 35), language standardization plays diverse roles:

It unifies individuals and groups within a larger community while at the same
time separating the community that results from other communities. Therefore,
it can be employed to reflect and symbolize some kind of identity: regional,
social, ethnic, or religious. A standardized variety can also be used to give
prestige to speakers, marking off those who employ it from those who do not,
i.e., those who continue to speak a nonstandard variety.

A standard language can be used to establish and signal regional, social, ethnic, etc.,
identity. On the other hand, it can create a social border line by providing speakers of
standard norms with power and prestige, but denying these social previlages for the rest.
To overcome such negative consequences and realize social equality, a polycentric
approach where features of various dialects are accommodated and harmonized should be
followed. From an account of Quecha language standardization, Wolck (1991: 46)

suggests,

When searching for the best contemporary or historical variety to standardize
one should bear in mind that none of the world's major standard languages is
based mostly or entirely on one of its constituent (historical) dialects. It is
well known that, standard English, German, or Italian, for example, have
grown gradually through a process of amalgamation of features from several
different dialects.

If we can see that the most known languages are standardized with a polycentric
approach, it is, therefore, ideal to think to base standard Gamo entirely on one dialect and

to expect full endorsement from the linguistically diverse society. As history shows,
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elevating one of the dialects has already faced many challenges from different dialect
speakers. This is time to improve that approach and follow a pro-social way. Instead,
maintaining the role of the Dache dialect as a standard base, the lexical features of other
dialects should be introduced into the standard Gamo form. This grows the sense of
ownership of the standard language and creates equal chance to share the prestige and the
power of their language. Further, as McGroarty (1996: 20) indicates, the introduction of
“some aspects of a community dialect, such as commonly used lexical items” into the
school system creates opportunity for students to comprehend classroom instructions in a

better way.

Some other languages used this mixed approach towards standardization and created a
common standard to the dialects involved in the language. One such example is the
Shona language of Zimbabwe. According to Adegbija (1994:44), Shona:

...was created from several dialects, namely the Zezuru, Karanga, Korekore,

Manyika and Ndau dialects. The dialects were said to have an underlying

unity of vocabulary and to share particular phonetic and grammatical features.

Shona was the name given to the basic dialect agreed upon from the various

dialects.
As a multidialectal language, Gamo requires the adoption of such standardization
technique. The standardization should take actions to compromise different needs and
introduce the ones already ingrained in public use to standard norms of Gamo. For
example, from the sociolinguistic data gathered so far, it is possible to recommend that
the major public controversies of dialect variants, /ts/and /t/ can be used as parallel
standard features of Gamo. This approach was already supported by the majority of the
respondents to the questionnaire. On the other hand, throughout the texts analyzed and in
the writings of different dialect respondents, the past marker {-d-} has already been
maintained and became conventional, and this morpheme can be consistently applied into
verbs of written standards. In fact further decisions like this one need additional analysis

of the social and linguistic situation of various dialects.

In fact a more convincing recommendation would be that the democratic and polycentric

guideline that allows the inclusion of dialectal features into standard Gamo should be
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framed by native speakers who are language experts, politicians and representatives from
the grassroots level of the society. They should devise different social, political and
linguistic parameters that are built on the goals of standardizing Gamo and that enable
selection and harmonization of standard norms from different dialects. The norm
selection frameworks should, then, be made open to the wider public, and different

comments, opinions and feelings should be welcomed for consideration.

» Textbooks and other learning materials published and distributed centrally by the
administrations or institutions should be written in a standard language that applies
selected words of different dialects in a consistent manner, and maintains stable use of

Gamo in literary works.

» Writers should play a pioneering role to introduce selected dialectal features into
publications like literature, dictionaries, newsletters, fliers, etc. A dialect feature
introduced in one material should be used consistently throughout the material so that the
feature can be taken as the standard use of the writer or the material. These kinds of
materials written in local people’s vernaculars are believed to facilitate literacy among
different dialect speakers. Liang (2015:13) acknowledges the role of texts written in

Chinese Vernaculars along with the development of Standard Mandarin as follows:

However, Mandarin was not alone in developing its vernacular written
language in this period. Other major dialects, such the Yue and Wu dialect
groups, also had popularised vernacular written languages used in religious
texts, local operas, folksongs, and published literature. The circulation of
these vernacular written texts helped to spread basic literacy among ordinary
people, and contributed to the development and standardisation of the
vernacular written languages.

Texts of different kinds produced in dialectal forms of Gamo will have far reaching
significance in the knowledge development of the society who speaks the language in a
wide degree of variability. They can also introduce different dialectal forms into the
standard norm and the standard gradually grows into a common language of different

Gamo dialect speakers.
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» The folk perception about dialect diversity in Gamo, which goes at odds to the scholarly
classification of dialects, should be treated wisely. Public institutions like schools and
colleges should inform and positively shape speakers’ attitudes towards the dialectal
features. As has been suggested in the former general notes, the wisdom to standardize a

language with such public controversies comes from experts of different scientific fields.

6.3.2.2. Norm Acceptance

The acceptance process of the standard norm of Gamo as a means of wider communication
depends on the extent at which the standardization process is open to include public attitudes and
needs. Social attitude towards Gamo is affected by its diffusion in publications, its attachment to

every day economic life of the society, its use in print media and its degree of stability.

» It is very important that the surveys done in this and other researches about social attitude
towards Gamo and its standardization should be included into further revisions of the

process.

> In order to facilitate diffusion of standard Gamo, materials should be published and
distributed to the wider population. The materials create opportunities to diverse dialect
speakers to explore their potential to think, create, innovate and invent in their own

indigenous way.

> As has been noted earlier, Gamo is loosely attached to its speakers’ every day written
communication. In order to improve this condition, a lot of works that could build a
feeling of prestige in one’s own language, culture and history should be done. This,
again, requires the cooperation of many stakeholders, but the administration should take a
leading role in empowering the language by creating opportunities to individuals and
institutions who think, create and innovate in the language and want to disseminate their
skills and talents via the indigenous language. For instance, Gamos’ wealth in
knowledge, culture, history, living style, administration, philosophy, etc, can be explored
and published in the indigenous language itself so the people could see the language’s

power to express one’s indigenous knowledge and scientific thought.
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» Using a language in schools as a medium of instruction is not believed to be sufficient
enough to strengthen the sociolinguistic bond. Kamwangamalu and Tovares (2016: 3)
urge a further step to be taken as, “Language policies designed to promote use of African
languages as the medium of instruction in schools must establish unambiguously that
school-acquired knowledge of officialized African languages will be recognized as one of
the criteria for access to employment” just as it is done to other languages like English or
Ambharic acquired in schools. The language skills gained from the school environment
always need a meaningful space in the social life. That means they need to be
implemented into activities that benefit one financially or materially. Such remarkable
investments to lift up the status of the language enable speakers and others to understand

the economic advantage of learning the Gamo language.

6.3.3. Long Term Plans

It is obvious that achieving a standard use of a multidialectal language takes time and energy.

The following suggestions locate areas that need to be managed through time.

> Due to its divergence from the other dialects and the stance of most of the participants,
the Ganta dialect cannot be entirely mixed with the others in the standard norm of Gamo.
Ganta root words can be represented in the textbooks, in a better way than they are now,
pending the development of a written orthography to the related South Gamo dialects.
This makes the standard norm of Gamo impartial and closer to the respective students’
language repertoire. Other researchers also believe in the accommodation of non standard
varieties into the school system. For example, considering the multilingual situation of
Australian schools, Miller (2003:4) recommends:

Linguistic minority students must achieve self-representation in the dominant

discourses of the mainstream language if they are to participate in mainstream

social and academic contexts, renegotiate their identities in new places, and

accrue the necessary symbolic capital to successfully integrate into school and

the wider society.
In the same manner, the Gamo dialects which were considered to be spoken in
geographically and demographically limited areas need a fair representation in the school
context. This enhances the participation of the respective speakers in the regional and
national development.
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» There still exists a compelling interest in the participants of this research on the selection
of /ts/ and /dz/ versus /t/ and /z/ sounds. The feelings reflected by the participants suggest
that using the /ts/ and /dz/ sounds in textbooks distributed to the areas where the latter
dialects are spoken creates a feeling of disenfranchisement of one’s linguistic citizenship.
At the same time using the latter varieties in the textbooks of the former dialect speakers
makes them unhappy and gives them the feeling of being denied of their linguistic
identity. Both features define their respective speakers as Gamo ethnic groups. Therefore,
such social evaluations of the linguistic items require that when textbooks are revised and
published again in the future, systems that incorporate the varieties into the textbooks
should be designed. This can be done by modifying textbook management system. The
Education and Training Policy (1994) article 3.8.2 states, “Educational management will
be decentralized to create the necessary condition to expand, enrich and improve the
relevance, quality, accessibility and equity of education and training.” So, one of the best
ways to ensure equity of education for the Gamo speakers could be to decentralize
textbook management. Administrations of areas where /t/ and /z/ dialect forms are spoken
can be given the freedom to edit the Gamo textbooks in a way it responds to their pupil’s
linguistic rights, and publish and follow up the distribution in the respective schools. In
other publications, the freedom should be left for writers to use either of the parallel

standard norms. In this way, the standardization can adopt a pluralistic approach.

» It is also important to recognize the cost that publishing two forms of textbooks for a
mother tongue education would incur. In order to alleviate the financial questions, in the
future, language standardizers and linguists should work together and look for a common
orthography that can represent both /t/ and /ts/, and /z/ and /dz/ and other parallel sounds
in one and the same grapheme. The common orthography that can be pronounced in
either ways will strengthen the social integration and identity of Gamo, further to its
economical benefits. A letter that the Kucha dialect speakers pronounce differently from
the others is also available in the present Gamo orthography. For example, the Kucha
dialect speakers pronounce letter <x> as /t’/ while all the other dialect speakers of Gamo

pronounce it as /s’/. Applying this kind of single orthography system for the other
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disputable sounds would result in a far more social and economical values for textbook

and other materials published by the administration.

6.3.4. Potential Areas for Future Research in Gamo

In order to realize socially acceptable language standardization in Gamo, other more research
findings are needed. So, interested researchers can involve in many areas including the ones

noted below.

> Descriptive researches are significant to standardize the language better. The linguistic
and cultural properties of the language should be analized thoroughly and made available
for standardizers to be well informed about the language. Research works that show the
linguistic features of different Gamo dialects that speakers want to keep in the standard
norm are very valuable. This could supplement the decisions the localities make on

dialect inclusion in the standardization process.

» Lexicography works, dictionary publications and thorough comparative researches on the
similarity and difference that exists between the Gamo dialects at different linguistic
levels are also important. Especially, comparative studies on the level of lexical
semantics are very urgent. Some teachers witnessed to the present researcher that
variation of lexical semantics created miscommunication between themselves and their

students like the following Kucha dialect speaker who shared experience saying:

(68) kdatawsdand amdt bdfit bonke wist balld anddnpa ddrddsa timhirt bet self
konteind asitdmr ndbdr tdmariwogyin - wdaddsport meda  wdsidzdsd
bdgampppa "ku/e t'essa bolla wotite” biyyd tizaz sisdt't'aagifaw hullum
tamariwoyy sak'u ine "t'essa” yalkut bdnnassu wdagdb maldt alindgbdram ™
hage poko wasidi wosane” alu "t'essa" maldt min maldt ndw biyye
sitayyik'agifaw yawond bilit naw alupp inndssu wéagdbin "dabbe" yilutal

‘Once, | was assigned to teach in a self contained primary grade in a school
located in Bonke district. In one of the classes, | took my students to a sport
field to teach them sport subject. And I gave them an instruction saying ‘put
your hands on your waist.” But the word t'essa that I used to mean ‘waist’ did
not say so in the students’ dialect. All of my students laughed, and they put
their hands on their mouths. They were shocked and said, ‘No teacher. How
do we do that! That is a taboo.” Then | asked them what t'essa was in their
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dialect. They told me that it meant ‘a male’s genital organ.” |1 was so shoked
and embarrassed for using that word in front of the kids.They use the word
dabbe to refer to ‘waist’ (Meskerem, Dec. 2015)
Many other respondents were worried about the use of words which contain contradictory
meanings across the dialects in the standard language. So, it seems significant for

researches to be carried out in this area of interest.

Many dialect areas are left untouched in this sociolinguistic research. Therefore, future
researchers can take the chance to assess the social attitude and needs of other dialect
speakers like Kole, Balta, Garbansa, Zargulla, etc, towards the standardization process of
Gamo. The present researcher learnt a further fact that each of the Gamo dialect areas
deserves to be treated from the macro-sociolinguistic points of view to improve the

standardization experience.

Finally, a detailed research on the folk linguistics in Gamo informs and strengthens the
language policy decisions, and researchers should also consider this phenomenon when
they group and regroup Gamo dialects under various categories. With regard to social
views in language classification, Wardhaugh (2006: 26), citing Hymes (1974: 123),
recommends that besides the linguistic items, “attitudes and social meanings” related to

those items should also inform the boundaries made amongst languages.
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Appendix A

Number of Gamo People and Mother Tongue Speakers across Ethiopia

Regional and City Number of Number of Gamo as

Administrations Gamo people | mother tongue
speakers

Tigray 44 33

Afar 24 13

Ambhara 157 111

Oromia 13,339 11,427

Somali 32 30

Benishangul 27 13

SNNPR 1,044,589 1,030,757

Gambella 5 8

Harari 69 58

Addis Ababa 45,985 28,128

DireDawa 60 26

Especial Enumeration areas | 29 22

Total 1,104,360 1,070,626

Compiled from CSA (2008: 74-89; 92-107)
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Appendix B

Sample words taken from textbooks and their synonyms in the five Gamo

dialects
Dialects
Words from  English Dache Kucha Ochollo  Ganta Dorze
the texts
dosses he loves 16 siigees \ dosakosine \
attenna It will happen \ \ \ attase \
poo7issidi Having been late \ \ po07ussi \
guuridi Being early \ \ \ ketati \
loytstsidi Doing very well \ loyittidi \ lo7atstsi \
kufe Hand \ \ \/ kuche \
kessidi Having picked \ \ \ kessi \
eeson Quickly \ \ \ ellusi \
femppora With rest V V \/ \/ \/
diza That is present \ diya \ yesees \
wora Forest \ V V \ \
haaro Property \ \ \ \ \
uuga Small guutstsa  guutta guutstsa \ guutstsa
dere Community/ open \ \ \ \
place
issino One \ ista \ bizzo \
nu We/ our \ \ \ \ \
addappe Really \ \ \ \ \
kaya Mourning \ \ \ \ \
ekka Take \ \ \ eppa \
gootfffiza That pulls \ gootfiya \ gootfees \
medeta Creation \ \ V medutta V
mitstsi Tree/ wood \ mitta \ mints’a \
MoQoofsi Bone \ mogqooti \ \ \
Jaakkettidi Having been N v \ Jagutti \
divided
geelle Probably awakko  awakko \ anakko \
mole Fish \ \/ \ \ \
fiffay Collection \/ \ V fiffees V
omarsi Night \ \ omade f'eema Omade
bontfifees He respects \ V \ boongakosine
dogqu Up/ high \/ V \/ \/ \/
wogaa The norm/ culture V \ \ Y
dumma Different \ \ \ hara \
haatstsa Water \ haatta \ \ \
yootanaw That tells yootana yootanas  ohada yootanas

S

16 The tick marks(V) show that the respective dialect uses the same word mentioned in the texts.
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bessizayta
xeellanaw

ootstsides
gommoti
heeray
wottida
wode
ha?i
10?70
hirga
kumetsa
suntsay
oykettidi
detstsan
naago
kafo
xalla
giya
laytsa
gallas
ifyidi
oge
siya
awuppe
yiza
oyiftides
baabbiffe

S00
sintstsa
gooddda
guutsi

boora
nam77a
maaran
guppi
denddidi
zaari

fofray
woosa
wolggaamas
tohoy

quma
do?ata
ooswa

meto

That show
To see

He-worked
Kinds/ races
The area
That was put
Time

Now

Good

Fear

Full

Name
Linked/ tied
At the level
Waitng

Bird

Only

Market

Year

Day

While sleeping
Road

Listen

From where
That comes
He-asked
While feeling
fright

Home

Face/ front
Chase

Small

Ox

Two

In the order
Having jumped
Standing
Returning
you hit?
Begging

For the powerful
The leg

Meal

The wild animals
The task

Problem

\/

s'eellana
S

\/
\/

baggay

2.2 2 2 2 2 2 2 2 2 2 2 2 2 2 2 2 2 2 2 2 2

2L 22 2 2 2 2 2 2 2 2 2 2 2 2 2

00tsts0z

bessiyageta

\/

oottis
\/
\/

wottida

2 2 2 2 2 Gl 2 2 2

yiya
oyifffis
\/

sinta

guutta

2 2 2 2 2 2 2 2 2 2 2 2 2
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\/

s'eellanas

oofstsires

\/

baggay
wotstsira

2 2 2 2 2 2 2 2 2 2 2 2 2 2 2 2 2

222 2 2 2 22 2 2 2 2 2 2 2 2

00tsts0za

\/

beysesede
wotftfada

ootstsakoside
ummedhe
baggay
gaddees
\/

hatte

\/

\/
kumutstsu
sunti
aykutti
detstsuga
kafo

\/

xalala
gaaya

\/

k'amma
wuy?i

\/

\/

anafu
yeese
oyifokoside
babbiffi

zawa
sina/ sino
\/

uuga/ eeres
maydo

N
maaranna
dolli

dendi

mahi
guydday
gaze

\/

tukey

\/

do?ede
00tsts0za

\/

\/

s'eellanas

oofstsires

\/

baggay
Woftstsira

2L 222 2 2 2 2 2 2 2 2 2 2 2 2 2

Qo
>
QD
o
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@D

Q
2 =
u:g
L':E
@
w

endiri

L2222 2 2 9 2 2 2 2 2 2 2 2
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wozana
aginata
dayidi

asi

matan
ufayettidi
paraza
oonee
gides
bong'’o
dale
wurssa
ubbaa

era

bolla
harggey
f'igissontta

maduntsay
dees

ajo

kase
saxxanaw

mino
goeto
diffidayita

intes
tal?0s
baggara
metoy
yiza

pilliggidi
yelaga

ba

giza
giddon
fifJees
kaalizayttakko
gede
aatstsana
dandda?iza
erana
koJfees

woga
guyye
oykketsas
aahokko
gaaday

Heart

The months
Being lost
Person

Near

Being happy
The horse

Who

He said

Tree branch
Medicine
Finish

All
Knowledgeable
Body

Disease
Without making
pay

Sore body/ scar
He-is present
Meat

In the past

to sting/ bite

Strong
Make use of
Those grown

for you

Borrow

On the side

The problem
That comes/
follows

Having identified
Young

Go

That is called

In the middle
Collects

Are Those follows
Across

To pass

That is able

To know

Is necessary

Culture/ norm
Behind

To catch

Is wide

Luck

2 2 2 2 <444§¢<¢¢¢¢¢<<¢<4

sas's'ana

22222 2222222 222222 @ 22222 2220

< <2

x
=Y
=
=

@

=
)

2 2 2 2 2 2 X 2Q 2 2 2 2 2

maduntay
\/
\/
\/
\/

\/

\/
diftfidageta

giya

\/

\/
I\(/aalliyatakko

aattana
danda?iya

< 2

Q 2 2 2 2 2 2 2 2

res

c
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2 2 2 2 5 2 2 2

\/

ye7ees

\/
\/

sas's'anas

iftfirayit

2L 22222 2
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N
N
N
\
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\
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\/
agunnede
dayi
astsi
mataga
ufa?utti
oolloza
oodewa
gikoside
\/

\/

altsa
udda

\/

galla
\/

f'igussagie

hargutstsi
yesakkoside
ago

N

meycada

s'ligo
go?utta
diffeesede

huturo
tal?oda
bagganna

yeesees

pilggi

naato
hamma
hisees

gidda
fiiffakosine
kallesedekko
gode
aatstsada
danda?ees
erada
worgusakosin
e

\/

ginda
aykkada
E)/agﬁf akko

Q 2 2 2 2 2 2 2 2
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\/
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missena

dayettenna
bayndda

koyontta

meddees
k'akkidi
ahisana
daabura
gidana

k'ohidee
maadees
pe??ana
ddoqu
fammos
kes's'annas
mata
losisa
koyidayisa
hag{i
kehi
dentstsada
tuk'k'iza
gatso
baawa
Jaakketo
affisa

essanass
zal?7?e
gitta
gaada
bitta
koyro
ke?ada
yuuya
doomawus

hannoo
daro
hessappe
aaddifin

badala
doggiza
gawarati
ay

keena
taassi
yoota
buro
demmada

Is different

Will not be missed

Without/ in the
absence of

Without searching/

interest

Creates

Having kicked
To pass the night
Exhaustion
Enough

Has it hurt?
Helps

To pass the day
High

Let’s buy

To build
Near
Familiarize
That wanted
Today

Much

Having removed
That prevents
Delivering

Is absent
Division
That saves/
protects

To plant
Trade

Big

having said
Soil

First

getting out
Go round
She-starts

This

Very

Then/ from that
While passing/
crossing
Maize

That ghaw
The cats

What

Much

For me

Tell

Yet

Having found

malaten
na

22222 2222 222222222222 22222 22222 < <2 2

=+
w5
Q
QDD

=
o

2L 222232222 2222

\/

eexxanaw

oyidaaga
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[
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malata?a

daba?awus
banta

worgagie

medakosine
yeddi
ahada

gidokosittaam
e

k'ohaside
maadakosine
peyfada

\/

Jammaynuune
kees's'ada

mata/losusa
worgeesa
hantso

daro

dentsi
tugqees

ba7a
Jagutta
affees

essada

ada

hidi

saka

\/

kesi
3uu’’ia
aykokiide

N
N

higapu
aaddeska

\/

doggees
gawaredey
aala

mala

taro

oha

haga
dengi

malatenna

2L 2222222 222222222222 222222 @ 22222 < < 2

mangawus

<L 22 222 2
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kofattida
hameta
gudzdza
maata
miza
hytstsa
bong'’o
gooffa
wassa
aadho
ufayetta
lage
zuma
danddayida
yilottidi
tulle
yida
zaarana

became hungry
Walking

Add

Grass

That eats

Ear

Branch

Farm

Shout

Longer

Be happy
Friend
Mountain
That was able
Being angry
Deaf

That came
Answer

2L 222222222 22222 2 2 2

2 2 <2 2

53
23
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gafuttokoyde
hanta

\/

\/
muusees
haaye

\/
\/

uukka
ufa?utta

\/
danda?eesa
yiloti

\/

yeedees
mahoda/
mahada

kofatira
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Appendix C
The Amharic Version of Data from Focus Group Discussions

Focus group discussions were transcribed and presented in Amharic in the following
section.

P-E7 Lt W

P UATU79° (LT Lot APAtTe 4PLE AAPSTU- (M9 AdPNIGAU-:: PaPEavsP PR
ATIPUCT AT PPAD- D9°5 ASTE L F AT @L9° NANANLLTU- 9P G146 DG +avaqg,
OL.I° bl 102

av;: Ay favMp~t NP D8 10+:: (9% GLVLDT AOAAU-:: NCOT AT PI°T17LD-G PIPTDL-D- LIGTA::
P: DL Art APTH?

avy: (9% AYaP AOAAU- PaPMu~T NIPALA ANE DLG 101 AT P9°151LD+ pTPFT AHY PI°TTILD-
£7% eavanAd:: P4t Adeir GhT1S AAMA OH 27LF14% Ade hH Paome AP8T TINT 1@-::
ANFTISPT 015145 L9 “standardize” PP 7R 10<:: WILH ALCID+ POM-t:: A9 TG 10+
noOP PULLeNFN . ATAIEE ASAN PATT A AQTTIZPT POMF At hi 299° hH
A8 hah Adet PToICheF @aPAAAA:: hAT®« OC A28 1@< i LH A71ILS $A A Lot
o100 £ AL 10 ATIPUCTS AL PTlmport RIRPF WS RO QAR
WFPUCTE DG 2avadAA:: £7PICOIC PTLATT PATC aqdP avGCo® (17N ATAAY-::

av3: (9% aPAGT ANAAD- LaPMU~t N TF D44 10+:: PO+ @Y 290G PoLNAD- PAG: aqF RIRFT 1@-::
hAZE hah Adt 0PTF FPPLAAD-:: U-79° AN, Y270 P50 PTLOAD- -79°: 17 hAgPhE
Al APrE &40 A& DTPF NF TF PAT@- AAD OATIIAHT 10+ (LIP?9° NHM™ Adh AOCIP
AL 5 1T PAT®:: hae W78 @PfNT PS Alh ANC &40 PTPAA:: Phe o $72 AAUY
o9 ALNNLTIIO:: AT8TE HePT Phdmést NE NANPFTFT Havy 1@< W78t +dmd. (LOA
A7 RNAN, PAF 70 01O ARt VS FZEF®< hHD LPFFOY &G ATI0mNP Ak (HO-
WILteml LFOPA:: £ LA MHOPT (LELMCI® ANNU-T AK ARUPIS (H APHTICT 10+ :: (H.U-
LPTA @L ao2NF (L10A7T Adh hPAE Adh RLACAA (LRCAAT 9°79° FIC PAD-9°:: (HU- (LPTA
ASE 1D+ hAAD-::

avy: Ry favdpyet DhgP0 @24 1@<::0% 1rF LO0AA:: AT P9 7% (TS hhhao- oC
ATRIPTITTD hCO NCATT NIPTISOT AILHD ALCTY 1M+ P99 1D-::
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ans:

ar3:

any:

003:

09% AAL0 £OAA:: ParAy~t NNEG M8 10-:: ks N8 hah Al PHIICh-TS 09°G1LM7T A1R&C
NM9° +avaae, 1o ARYE PAD-GO: MG +avqALt AAD<:: PSP ATEZL hia ARYE o4
ATR7L RSO PP PART Adi: A1 ARTOICT APOPT 10 ALNNLIP:: AT £ AAU
ALNNLI:: NPAN ATANT AT80A £TE ATFICIP:: AA TIC “Refer” AGLCAIR:: e PIPILAM-
PLATT 2P AT PAG P& F RIRTT ALY 100 1 Bhe AL8AT APNTFAL TP W18 ALTE 1M<::

U-ATU-g° FavAag, Yol 1@+ PATuU-?

AP 7 08091 KhA(, P APTFE NLAE 7 ho7d OLH Paome ANHTISPT 0L P4l $A
aoeme 70 ATUISPT LNNSFPA:: AiGe 991515 PATG AHY D Liet AHIC 0LALYIC T
AT AA:: A AUT ATSDENI® OLH N2 AT D 091914 AHY 0 091574 AT ANTFD-<::
PHE ARTE AZ8H AR1HT NAT& hAh Al P +T6PT avRhé (OM@- avwlt (LSC 10+ W78
W18 H&PT Cit @L L0971 (F Pit h9POF 1L0F DL D73 WILH aPXchg OPF FH° (4L
ARLS ETAN:: ARLSIP % ANOAY-::

OOHF AQTo8@< PAETT v-ad STIHNG (19P&hé« aowt ACT 10+ 70 P7Ln0L A hA 70
TSP LAMAE 7 DL hHY DL OI°rF OL8PT OLHY Qi PA-T HI® AODH ART149°:: 17
AL LTLFF @F 9P AN, LAt 70 vl FoIC AAVF@<:: PRI 70 APT RAA::
NPTk OLSPT T @M LAA:: 890 AHU PIPIGILOG hH 9P0 NTLE P eAL PA ALY
eFAA::  hgea AhaN, PA@< AT CAA:: 7 ANFT1S ALOIPC NaPKhg avwit UG 7
LILNNSTF@- A PALAA::

L h&Tt 1L9% AL 0299460 aPIRGETHS AT NP5 +R4.D+ PTLOM PIhG Tt A28 O (P
PG 3% aviq AJAGF@- AFU- FO0ATU-?

Ab (-0 O PIPAD. PTLFA NPT NAZL: APPHA, A PPy~ 9P D8 102 PhGT 271TA
A (LFC PATT AmPAL (LAE ARG ALT SNAT AKX LIPGA::T A1LH AdPiq Pa7gavt hiPig
A®- A T9C PAC:: AHY AU-7 hPPhLA ormetG hhgP ovmet 0910047 DTG U-"79°
AI0TPFPAT A728H (LIG OU-A-9° (LI FOC PAT° A2LANT::

Az hAl PPPAM@D* OF (P 7L (9§ ASG 10-% 17 P91.94.0+ 7% V0T AAPT S0P £7E Ad
0O oaT AH RIRPTF hAax 5 2% U0t 1o o AP evhh 9. ATS OF 10-
PO FOP@-::AAHY OF (P aPAh A% X6 PLPIFD- 0P S PAF@. U9 APT Lo19° P47
He Lo9° (L9G “IAZ SUPGA Ne ANAAU-:: L9° 7% U QAT £IRD- K981 L1484 P AP
L7280 N1% A0OAU-::

hz (HY AL PPPAD- P£7E ARYTE A79.5C P10+ aow/l-t PG@- JOLHM- NATILT P14 1d-::
PFALE DG 0194 aPXh& T ANIPGLFD TINPH ZA\aPFE OFw 1< QY Log° TIMPq
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avy:

avs:

an3:

an3:

an3:

APHDE O 914 NHM'T OLSPT +ohte @24 807 (LPT Té 10+ AT AHO- (AT
0 AN, A NeRTF 10 favMyst SR TFOT AF (LOM: (H LH OF g°0 (7h, PAD- 977
CAN? &7 PA APT ADM- P17 ATTICI® NAD< ALPOA LTFAN:: AAHY hHMT OLSPT
NIV &0 AR P10 (AL ATEL AR AR 291574 Al AH O-AT OL% OAT P10 TNt j0-::
WHI® FAPaP@®< a@- NVt AAOFD- AT TOFTT 10 ARITT YNFFT 10 AAHY £ Uee
tapar@- ANAO FLCT FOAT OHY (Y Ae OF ave oM (9AD hILH (L7 10
PaLav @ 18 10 ANTLLT PIPAMD-::

P4 10+ Pavn hG av37 YUl 0PI SIPSA:: 1T PIPAD-: IPILT 1D+ AT WTRAD- NHM'T OL8PT
AT°HA, Al 0006 PUPT ALDIC ANT AMADIP P00k ALDIC AAD-:: OAHY 05 048 OO PT LUTY
2T 07N ALCY? PUUGIC H@®7° 7L FA A0 P hHM'T ©LA° forM@- ANAO +LCH
AOTETSTT 08T Fohte ANAN TIC T OHY 086 ATLHY (@OT av71 (19§ 10 A7S, hir
PL(K7 PTLRE NPT AB 04007 PIPXG NPT QU 047 NBLAN “17004P AT @ TFAA:: AT +OS
P(r7 94 £OAA:: QALY HMF79° Ohde Pl AL &% AThG 2AAN £ LAAA (HY T
AILHY K€ 0577 ALLAL STAA N71A U-bJ A28 A0 H'F7 éhCO NHN'E N3A AA A28 +Ohe
DRLLA AL TINT 10:: HE OAF ATE A0+ P379° PAII° POLFA A® @oPY AANT::  AAHY
ATLHY TOOT AL O AP P71 (9§ TG 10+

OTAL 7V AOY AT7T?

A1 A0 PG AZ4AU- (he LA RTRO7 TIHT AL TlnPar aoFh AANH:: Pk (L9¢ (@
LLAN? (IPHT @ N&G PARDT AQD- AN T 8002 (10 TLHT O-OT ANPIOM TLHT Al PV
AU D hnPAL PRT F 229° AHA (F PILPT MWADI° A0 AT9L4 10X (T avdhe
“Standardized” 9205 U1 7% AL (L&G (MI° LavFAN TP AAD:: AT PL(v7 HE (LAF
AT A ADI° 0407 (LAG aPAANE? POANOA:: AAHY 9205 T 27 (L9F NMI° LavFN
hAAD-::

AT A& avIl PN apavgP I(1C:: avavgP@m- P94 (LFL L 2997 Aha( @L MRS L9
AL £PA 10-:: AIPAA, DL AA AhA(LF OL R 7FG 4.7 L4910 AL @L H SmIA: L N4
POAN:: AT D24 O-AT PLA 1D-::

Alr Té 10+ FAAU?
A% N T4 ALLATP:: AIPT PPset DLAPT LA PhGT PO AATMmParI° LAN::
aH(l PAET AP W8T A9P?

emPTIe LLAN 17 PRIG PA RPN AAHY PAT O 2L eoLA Y210 Ara0t eFAd::
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M@ DT ANF 10 Wi PP @A TFO TALLH M PZAE NAHY MA PXhGE AR
AL109°:: IF AATLLMS AATLTv::

97 ottt AANE 07LAD- FATI9I0Y?

(LtH9° FoC PAD-9° P@- ARIY: reserved WALPT A & FAN DTG N7 LFAN:: 91994
Atk PAGTEY AN 1022 AGTE PRIGT FII4 IO TFOIC AA@? aPFchd- OO HahRe
(Lot TG PAT° 17 AR Pavaliy::

T4 YU A TINPIPMO (LTC PATIR: (LeRaPCI° IO79° FOCAT::  A79.P09° (Leh.aPC 10+
PILAAD-:: PRI (LERIPC ATRD-I° AAHUT D £7% 0 PAT AL Ad::  PAT NNMI° APDL: ARG
LavFA::  hv-7 PAT ALY APTS PAT ALY AL DATIVHT O NATICT D+ 2921000 F LH
AN ARH 477 Do 27RO He NTONL ARG hé( hdA R7R horo-L had NT0AL:
PPNt WTTT AN 1% A19°FAU-:: L9° AhIST A ... TIPUCT AL TIUCT A9 AAIR AL
PAGT D AN PAT R NATLTFA (LHANE aPfavs@ K17 7% DhOAL (A 27RO NI
PAPAD- TINTILL: WAFD-:: @Y% JPF®- hAlk:: AAHY PAH? A%F AMIST ALhNL9® %
A1 Fhu-::

MAFU- WPPF F&4ATU:: MANHT Q. 09 FmPar-t IO 10. DR ATILG?
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ay:

any:

an3:

avy:

avy:

AT Al A0 N FPUCT (LT @<6h, (LFhCAELT °G9°7 A7TE8 D95 +GLM< heM<kI° Lo1q°
NG 247 AGD-PgP::

Ng°2L7 1@ JOFLGt?

NATIZE NATILE 1@< PAIC LA AN AT 10-:: hHI® PO AL K14 ho-T D13 AL Pt
07 LaF 0 NATILE AU-T PG P50 AL NAZILT AAPT AT ATOND: 075 Ld.J v
A9°7 AHY AGPFTT ANTIeAa> NPT ALOTPIC:: OMPF 96907 LATIN AAHY DTG D ALt
AILH 10 PTLRCTF WILP V14F®- 013 P (7S AFded® Pt 0P A2L71L00F AC1D+ 0P
A4k 9GP el HON: A2910 AZLH 10+ RIPGLIM-:: AOMAT NP FAC PAT° PATITIA::

ATE AN OPF FE4LAT?
AAZGEI® DG AAZGIP:: A AT°PIA TIPUCT (LT DAY AH 9790 ALLO1I° ARL TP19° ALL19P::

A Ak P7I0PPPM@ TIC A... DTIPUCTE OVF @D6n, AR PO DPFD (ZU-E hndTlav- (1%
ANT9OTEIP:: 917 ATICET 091N LTI (XU AICE T1eth emdTIN Church @-QT
AN 0ATICT ANh@- LA ATIET 07 ATO0D< ZU-¢« hH ATILE QAT aPHaC LZ49° LI°
NATLE 10 TIZ4<t:: ALY A% IPPT07 (R0-& 848 A ALmPard® hex4g® LANSNPT7
NL.CY°: NaPALLI° PGP NRU-G IG5 D7 ALmPar-d° 1@ 10+ TIAPFOMD-: :

ALANEGS OFES UOTF 0194, NH PKh& 315 ATU- (A TFu-0 HH10eATFu-?

ALAGS NBL AU-T Ab h&F AAD-PIP::  A1978 AOHI14 ALOTIPC 494 70 aPRh& PUP
L hG YLPT 1 TINFOF 11C AT FRE LA TIC AN Ode ALOFIC 19C G A AP
AT KS D “Church” 0728 OOF e0-tav avgh& P40 70 ANT::  hAIPS 10+ AFIPS -
AN Ftav D QP OPFX G PRO ANT:: AT D AR ATISPTF A ... 00905 avgavs Pgo
PavBavs @ RIRTFT DT QAT 009°F aPHav-CT A& 4< 10C ch. ... DAH OAA Au-T $2F LS (A
@ FPUCT 2% A ATCT TR AP (0A A OPHO 3% PR FGOP 10C 0O°F
AP INC AU-T PPT AP P QA G8TCHPTE AAEL Ade vt OAZICT 10« ATICT 10-
T, mPar@- AATINHTS (ATICT SmPTIiN::

hz9® WICHO WG D Church ®-QT aPHav<C ATHIPC 072G NATILE &LA 10-:: (DG Ké.7r
ASD-PI° 7 POIXE.D NATILG PT PTHIPLD- D05 10+

avHav-477 NATILS 94-Tv- AFHIPS (109752

AP &L 1D+ T8 DIOG jm-::
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m: AR htmebarge?

avg:  RP RKImPIPIP:: A.. nH NH 9°N70EI° M H AD- ATE T19P 2A9° 1MC 10-:: K995 hrta9 Aha(.
3L 1@+ YOI @-::

m: ALY AIPTLT 1D+ PO Ppav-t?

avg:  AIRGI° (D U LALLM NATILE 10+ WS PG pPG av9qigP (187N P9I PA9P:: ImC AhA(L
QAT 0870 APDRIP:: A ... A9UG D NP LC APT A998 070 220 0420 AAHLY AL514% ATYE,
PO LLNT LM PN:: Church 9° &LA N@- U~ NATLIIC £ P\ ::

av5: @M+ Ay PIPAD- TIC IPILT 10+ AHG D+ LH FIPUCT (b kAP DATE Adh AP QA0+ 0F
AL TICPTF W88 NNAT 9°G9°7 o6, ATC 029G PP 11C &4 17 P77 Lo (&4
TNt LT (ATILE 240+ TTNT 17 (29T 10 T.010F TNt 10 W HFNCAELTI 447
NAT tmPar@- LaP +CA7L@- (109 1@« 9L 1avsF TLHIOGF JOII° TLeLCHE NATILT
10z (] ... PPPT ALCID- LLAT VT AT L&GNi: 0194, aPEKh& LA AATTUI® AARU-I°
ANNU-T 890 1LH, POABml NI°G AAPU-9P::

av6: AT WG D TR 048 2005 AL 10+ 0100 A5 D hHY A%F BIPC Adhu-T Ak Gavt a1 DOG
L2464 £99°9° (Church?® N time AT 2 O29°F 10 TL4T@ AD+ AAH NP°F POLN:: AHY
L9 AHY haey- (A A9°G AT AT AALarT +AmS QUAG ESHI® AHY hAL OF L7 hH
A 0PF 049% FS0F7 AT HSA:: 129G 0194 X A& NMI° 8 AAT:: ATLHO- hHY N4+
294t NG W18A Az AAD-PI° 17

m: ATE PG T&4.LAT?

a6 AP NFPUCTE OF @, LHFhCAEE? AR ARLEE LA480L NPT AXéAv~:: IPT.D<F 10

LIoMmPar®-:

N2 .04 5

aop: (9% av-Amé- LOAA:: PaPMy~t NIPhGA KNP 1D PO, WT PPGOL.@. R7% e, NH NN AALT
PCCOT (LFCI° APFT +arAae heLATC:: AIPAA, NTOAL 5 P9°4-(I AOP ML DALT LPCAA:: AT
AGDs- ML MALF LaPAOAA:: PCC(F DL DAL T 1a.::

avy: 9% ap\g® LOAA:: PapMy~t NOPY4. HY &CH 10 PFIPUCE J°F hIPCOL@. OC ITHrE
ANz (LALLIC N ALALLI® ATT 1T hAd.::

av3: (199 Havy EOAA PaoMu~t N 7R 048 j1@:: AO(LAL AL PIPCDLa. havgUd ATIPUCT
rrHDE@. 70 AT AN 1T (LPT° A7 AGPLATHT ATPRG ALNTFLTTP:
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avg: (9% AOVEC 10.:: fardy-t NgnTF D24 &CH 10:: A77IC AT 72 OC LALLI® P ATANT
U7 AT PTLALE (LFGI° hAT 7% OC 91T ARS8 T AT1PNE-AT:: 090.6-6-kIP Alv::

av5: 9% HAP 10L:: DenTF @48 R71R@. 1,09° P+ALP “TUNLAN ORI° NLLAN AT8 U NPDLAZD.
PTALe PR7R ARTE ATC LTAN:IPTI® 17 LAY ORI° PATST TIWNLAN £7% N91.09ThA avAh-
hehaoe (FpZa0E A0 SFAR 990t 1@:: (1001216 QR0 & (FPLa@. AL STFAN::
@Y (tPlat 10 09100t ALY AdtS ATLLATSI® A°TFShI® OH AALHOE Ahhu-7?
TN+, hPAG 10::

av6: (9% TICILE 10 NI 94 HY o8 048 10, eavMy~t:: ATIC RIEFT D07 10, ARTE WT 73
ATAT QU7 TINT 10 Rie hatstsa AN ARTE (N9 pronunciation TOIC Ad:: f@. aPXYG< Y
AaPLE8T APOFICI® WA T

av7: A9 PO BOAN PaPMu<t N ZF 08 1@ xhhor? (D50 aogYe L9 99 TeIC
PA-NII° 17 DL A4S NEC ATEL .. A7T7 © pronounciation AT PR7% ARYF AA@.:: Ah Av-? Al
AILHGUD. DARS AL th PTLNADT &LA Ak DARFPT v (9o ALMPI*I® ¢ pronounciation
ARTT 10. KT LUT PUA ATTINNI° AT OC AGPINOFI® APNTFICIP:

avg: (9% Javy jd.:: Pavdy<t B, @44 1. pronounciation 1AL PTALLD. ATE AAQL TaPAqE
1a@.::

avg: (9% LA LOAA PaoMu~t NIPe-l AN DLK 1aL:: RIRPE WILTAAD PTALP HEM 1D ATPAN,
OL MALD PTI Mt ML &8 Pt TI°C PATT ALMPa IO :APAN, DL AL PCAT H ATINT LLH
CAN 7 ATINOT A8 OFAE KU ATTI0AN APFICTP:

T2: 0O°F 09184 11CT L4877 A0 +avaag avy18 (184 M4 10. AT~ F0ATFU;

avp: hP +avAae, (LIP7 AFFICI (Haraag APt AATLEATIC A28 221 (LT F91C PA9::

av2: Rh Té 10 hAAU- (LPT° 17 eHALe RIRPTT ATIOP AA AIC OTLE 7 IR ATIoP
QAT MPary

av3: (\hy AOTEeT RIRPT SHAL (LPRI® ooVt AHOE. (AL ALTE 7R (LHDE. ALE avife 10
0o TLNLEEI® U-T° A9INA A NST-AGP: AATPLA AIPAN, PECH &8 D Pavadn PHAL
2% 00004 AL AL NU-P® TRMPR Woh-Aar ANTPLA 1NI° AS& 1D NP 1D, PTIANAL: :

avg: W78 hp U-CP FarAdl, (LIPT L0 LATA:: AT (VT aPl88t NTFAI® O-FOAT N AL T
A7 000 1RPTF QAN U790 PN IPT aPfNG FarAde, RI% (LIPT Lo LATA::

av5: Do 1@ PRIR ARTE (LTCI° by the way 8R71% ARYTT eapM@. (Ipronunciation 9°79T 10.:: AAHY
hehAao APLR A9 797 pronunciation 019TNA aPAN: (LPLE AU-9° (1HaPAae, avphht LLCAA Nf%
ANOAD-:: PPRIEE AuT (ATS NF DhOd A D AL AA ARTT 24.TEA (A FICH ORI° AHIN
AATLLTC NALTE TS avls TOAL NALTETS AQ. NRTIRO. NPT PAD. AQ. FarCm (19°7 aPhh- 1a.
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TETN 099,410 I v-7 09T aPAh: (LPLE AFTISRI° 1PT ATLALD. AD. AE SIPTA L 1.
ernNaL.::

av7: W18 0F AL RIRPE LRVEGA APAN DL enTFT ACH PAQ. +RE (07T OF EBG JOLA)
AP POt ©F140 QALY U-r? Q970A aPAh (LAF T4 1022 AuT NACIPE IC A128& ¢ hCTP° Av-7 (1
NEC TFFa 17 AmPAL PUimebart RIRF@. +avdqe j@:: L 29° (aed 7 APAN, DL 67T
a7aeM 56 PAAPT Ade:: PALETRTAT K7 A0 LALLA:: QAHY U-79° £ £7% T%6 oA
(LHD®: (AL LA LAA (1% 1AL PTIAN@:: PAD. NEC A2 DTG NPT £77 29°F A8t LT NPy
AODI° e 1AL 2 AQI®  AGPLST ATPAN 05 PN 497 LNAA: OL hH PN NP4 LI9° KR,
LALA:: QALY U-79° £970A SM-AT° (LPL& ARTRA. APTPF 1NI° Ao 1D. (1% ANOU-::

T3: LT LI ZU-& hAZL AL LOAL LAAA @LN rFALP ANANL NOAL LAAN TAATFU-

av3: O+ ALMEI® NPT AG hu-ed® LOAL T4 10.::

av4: NATS OF NFOAL AMAD. T9C AATLLTC NTALE hU-ed® DAL Av-e9° (1970.00F apphe av NG
+avdae, (LIP7 L0 SATA::

avs5: AP LOAL AT UALTAN AL PAMT IPILIM. havpt Al PaPALeT MRIP PHLTT
At @PCEA 0% 1AL +H994@.9° TPYNLANI® 099,010.:: DN £ AL FCVT 271L9LC hirt
apf TYNLAN AL TROT NTLLTC PP 11C BC AATLLE hhALe LOAL o1 11C L1950 “I0T 1a0.:
AL TET AGPIIAZKI® HIIL@MI° LA Pt PP P AaP( ORIPTII® DL (LaPM) 1P 11C £15°A TINT
10.:: (A% AL F NP +o140.9° AHI° Pavl8t hude-kd® HI° hANAL@. OC 15T+ ALTAIP::
av7: 1T mPav(F LH LLATFAT PN ORI° ML PTLLITHNT L Ad: BUIP AL &7 OFA HLTTE
1a.::

T4: D57 (XV-§ 9°7 PUA LH FndTINTFU-?

av1: {778 A% 2977 AgPO(LP PUA 10 PPPmPard.: (17°1°1C 10 A8 N&KU-G NAILTS NATPILHG .
PIPRLM. AJPY AU-T hB OHTICh-F 2005 4.9° &40 AF 10 NH (AL PAT° A Av-T AP 10, Parma,
©AINAU U7 OATE LH P R AAINQIR DAl @I0FN A7 e Bhe ATTINA PAEIC LLAEI
ehNeFA:: PAET ALOPCar LI° (ANHT @M. AL PT10MPAT (LONG hATE (0F (F Pt 17 AAA
ALLAS & TAN AAHY NHUT PTLLEAT PAT NInPP° £F@. Lo9° A7L. tehd ATES NImPd® T4 1aL.::
avy: hy ePmPar@. (\OHF OATILE 10 PPPMPar@. I°F 24, (LT 087 aPaq ANTA:: ONHT
AL 10, 09°Z4.M.:: FATIC 17 MLHANE OC O-(OHT P9°mbara. (19975 Ha.::

av3: Ay (71°C ASHE IC PPPmbor@. (D5 10.:: (KU-§ 17 A1 L TLATEE (T 11C AL
IPF AT AOT ATEEE N8 AA QAT AL LA ATILES RTINHE 10L PPmdbara. TINTEP
OALPT T1C AR::

avq: hy (RUE 25 +mPol AADPI® D5 Pavqq a0 FeIC ANTIY° is hed E9°C 1a
PHIICht 17 PG NPRAG AAATPLNIP:: I9°G apRq: AIHIP ALIDFRIP AHY TmdPoh AADPIC::
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aos: Al LH OOEY® AmPTIAU- Ah PPPZEANT A LOASA: ANHTAT 17 DTG ATILE 1.
eIPmbar@. OAAHY::

T5: 27 \OHT A% tmPar: $RLITU- 11C 9180,

avg: W78 PO PA AGOAND. 2§ ALFAIC:: AAHY NTACANM. A2G H 0F LLAIA:: h78 ATILG .
NASC LH ARG 03 H 716 PG ALFAT: ATILHTI® ATILHA. (T 0 AL i PATT av3eq
CFAN:: DPF@. 7 AGANM. AN Al LA ALL TINLPE® AILHA. ALLT I 0N LEHA TNt
1a:: AARLY 03 Aae$m- 9°99°7 1% 1@.::

av3: Ah A7 AA RIRPT AT P1R4. 116 i PATP (109°5: apUet ANAST (0DT°F o134 A7&I°
7IC 0A9P:: A10<T AT 05 DHRMTF LOM- OATR A7HCO AQ A1dT AP0 N9PRGI° LLTSA AU-T
ACTT NTLE A aPRUET AIPAN Ak SPU~T aPRYE P40 P1FLrova@. 20009.9° AhA(, 1@ 025
Alrg°

avs: Wy PPPRGAT @ LOAIPA:: DT P9LFA A Pt NP5 AZ4Av- AANAH.L 17 NATILE 1.
PIPZ A, 2

av7: k3 ATFPLEE TLATC UPT 1IC OOIOF 1. PPPRLM:: APAN RLNCAE ISP NGt oPt
0, @AP FIC 9°697 N7LLMCOT LH ACANCATT OO°F 1@ apAxht avlB 9N POMAL
799CI° NaPREI° MNE A8 L0E AT A7E, (ANHT @ D7 AIH LH ATmPI°I°::

av3: Ah AQP ATEATO. Av-T LL&AT IMIP 097.L.9100 Atk Ak 20184 A9PAA Ak ACTLE AATTICh:
AQPPAD-:: ACTLE hAA i PRUeT TANT NACTT PHR% Ak: NACTT +R4.0. OL KTINHTS
ATLS translate TLCID. AH At 10 AL:: ML AT D U7 @L D PTLCAD. PAI® TIC OATWES
OATINHT +&6E 10 AG K107 AGTAAT AP 9PN ZU-ET9° 025 AdMN N ALLAT® ALY
A7.@.9° PAJP:: (1H I°N20T 10 T I MPaPL::

avp: Z§ AU-T PG IR0 PEaL PR AT (44 104 APT Av? OHY 02°F ANTII4I° AG
NANHT @, PIPIX4.M. NAT AL APF APT 10975 NG APO.EI® hid:: Av-7 S NAT ©4U hAT 0T
AU POF (270 POPA WG NIXLM. TINTE 10, 17 NAG (AL PPT AL@MEIP: AAHY AT PI°IRGAT
AQ. ARLS LFAN A7 10. VO, TINT a::

av7: APILIM. DTFT NZU-& L7PFmPart ATLAAD. ATPAN, (1090 14 ORI LN hAA A8 PAC-
R7R ATIE 10 AT NAAT® ATILE 10 0L RET NTLE LA ACIPT 1. 1PMLAD. AT IT°F
PTALE 10.:: NATE: D44 DL AA @28 NT7EL NANHTD. AP AATTIMPI® U-h79° LTINAD. AU-?
oL LNl NTLE: PNe K% AOHT@. aviO(L0 A%IE 1@:: haPT JC hetFage AP+ o¢ avannt
PTTAQL ATILE QAT OH 9PN70T 10 ATIE ANHT AL develope hPL1T PIPTLLM:: even NATZL:
PO OPFT OLAA POA NELT NATILE 1@ f9°7°100@ AP a0 hA ATS7E PCETT Rl
Te,mPav-t KG PINPara. A\ hs AU-T 9PNChH 028 1@, 09°(LD. hH AU-T (Al 9°79° FIC PAANT
PO (A1 NNI® shame ALALH LTAA::

T6: 27 ANL.C K7L (LIP7 Pé 10 FANTFU
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avp: (PLCAD. (PNF@. AL AT U7 T1C NImPd® TINT 1@ AN NUATT LenIPed A°T AUT A
AFPIRNM. ZU-G AT NP0F@. AAAA ATANADIC (1P RIROT A7 ATINT ATISNC ASANDIP:: 17 (LC
AL (LEC NPTINFOELD. AL (LTC Ab Av-7 PHTICHhT TIC AT 102 17 NPNF@. AL R4, T1C
N0F 0L LFC AT A1AU: A7 SH9ICh-T QAT B AT OLU-PA 4a8H ATI1LL7 Af°hi-Au-:
ATM. NA@POI® ATPT B8, AA PHTICHTT TIC revise ATILLA° LMPaPTA: :AANARL 17 AIHUY
TOFPLLPT NATILE AAPT AGP° et 09°0M@. ARG 1.::

av3: P RIR (LP7 Té& 10 ALAR A 0 Loome APTFIP Ak hAA hAA eoPta. 2905+ ARG
TOFOLL NCL AL T NTIR& LAP NATILE +LCT 2P NECTT 27.0hA Od- ORI° hitkT PoL.OhA
7C ANCE AL LAME NN ANLAL 10, 1% AAAU-:: £o9° AUT9° 8% 91.8.0@. AL P97P0TANSG-
T8 0PF Ate: Q00 719090 AN AS (IH AL D5 (P P4+ PP position (LFLM. P40 OUPT ANTPEE
PI1LLC TIC (LTC NNI° ANZAT 10.:: JPNIOEI® At PAQ. FRAL (H L Ab Av-? 09100, ¢, 7F
AL I AT7 PTLLNADIC DT APDLIP:: 16 WILE class (10 JPPTAT b L ATGT CB8A:
@ALF N74L LA NMP° i LIMav™y 1IC AP aP01sf (LA AL LI+ OALFS 1. 91 0D4eA AAP
(b AL ATFY N% (10 NOALTE 10, PT10D4F: 17 ML D9° ANA(L, DL ACOFPT R 0L n7F %L, it
L AFGCTOEP® ATPT 02T°F QAT ATIAE ALLATIC:: 0L ATILE 1@ 998 PPFI0 290G AL, AT
A7 SHON A7978 AT AI:9° ABCIN hChT (LLLANFA.: ADPT PATFALT hevahht Po14LC T1C
(LLLANF@. hG POs £ PPPPT7T 09T avdhe 20 7R (LLLA At 19779ThA LAT° A4S
ATIHE (LU

av5: TAFORLPT (DTG (LLLT AN 1aL: JPhLL+EI® AH AAMANM. 7% AANANLA. “TV0NZAN LIAK
TCILMI° (NP LUATID. LIPGA:: UL HAAEATT aPAOh T 19110 AL8°TS AATNLA. 2 FAN
TNE @ PGP FOILIAM. DT 1ANAND TPI° AL ATRLMA £LL1A. PP ID. AHOA ATRDI° ATL:
1 9P2R10. PPNC (LT A7 0NN %€ HE ANAN P9PGLCIM. (DG 1D LAG A7LI°T h&iTu- e
LPPAA:: Even NH hinitial ALIC 25 AAERLNF® TIAt Gau:: 9P7&1@. ATINE LAt AH
PrlavAnt@ AnAt (LE QAT P9L1014M Aie ARETETS TTWNLAON Alte ALOATAAE P91.20000AN
ANA Al A ARLE 10, TOMA: (e (ATILE 10 04 L PN DL HT (LPav hi
PILLANANVFA. APT hértt ACH A8C GFA: ACH ARG D aPPf Wi 09104 h1LT 1. JoN1L9+EI°
25 (10 AG AL AALLIIC PPPTAT (LEDLNT 2 ACH A4S Al TI0TAANE PANTT avdhhT (FFhhA
AFAAGA TI0T ATTA TINT 10:: PelavAnt@. Ahd 991980 activity U (ATILE 1.
Pal L &avt TINE 1a: AAHY PH2 Al PAIG TRATAA N 10. T99°1@. TINE 100z W780& 4 AT T
ATRLTC NTLLLCIM. TICTF AT Ak 10.:: AIPAN, ©Z4 AL MG ANAN “I0F0ORe ALLCT 05
AL ANVTFA. (ATILE 10 09100 AAHY PolovAnt@. Ahd 291C ANAAN NAQ 1D9°F
(LeD4. PHE ATIVNLA PAQTT AT LIARN TINTE 10 17 AILH ALTT FEATPT Lo °C LTS
K187 LLCOM::
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Appendix D
The English Version of Data from Focus Group Discussions

Focus group discussions carried out with the research participants (P) are transcribed in the

Ambharic language and translated into English. The data are presented in what follows.
Focus Group Discussion 1

Q: I thank you all for your cooperation to participate in this focus group discussion. Is the Gamo

language used at schools similar or closer to the one you speak at home or in the neighborhood?

P1: I came from Kamba district. My name is Firehiwot. In fact the language we speak and the

one we learnt is related.

P2: My name is Ahmed. | came from Mirab Abaya district. The Gamo language we speak and
we learn in school is related. But some dialects are not included in the standard language. Since
there is no Gamo dictionary to get meanings of new words, there are many difficult words for
some students who came from areas where dialects different from the standard language are
spoken. The teachers also speak a standard language. They made their language a standard one.
We find some difficult words from their speech and in the standard language. Some of the
teachers take new words out from their lessons and teach us their meanings in different dialects.
But when | learnt from Grade one up to four, the teachers' language was similar to the one |
spoke at home. Often, the language used for trade in markets and the one spoken in the lowland
areas is the similar. The same standard language is used for education and for trade. So, our
dialect is related to the standard language used in education. The standard language does not

confuse me, I can understand it. | can speak and write the standard language well.

P3: My name is Mesifine. | came from Chencha district. Gamo is our mother tongue. | learnt
every subject from Grade one up to four in Gamo. But from Grade five up to Grade eight there
was only one Gamo language subject. The rest subjects were taught in English. And there was
also only one Gamo subject in Grade nine and Grade ten. That means Gamo continued up to
Grade ten as a standard language of education. Since it is my mother tongue it is not difficult to
me to understand. Dialects of the Gamo language were created during our fore fathers. If we ask

how they were created, the Gamo community had different clans and kingdomes, and the dialect
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variation happened when one king tried to protect their territory from being occupied by the
other clan. Even if dialects were available since that time, the standard form is now making us
one and the same, and it is clear for us now. We are learning in it. If it continues in this way, and
our language is used at colleges and universities level, if it becomes a standard, there is no

problem. It is good if it goes on like this.

P4. | came from Kamba. My name is Genet. We learnt in the language just like the way we

communicate in our area. What we learn in was similar to what we speak.

P5: My name is Esayas. | came from Boroda district. When | compare the language | learnt in
from Grade one to four and the one | speak, it is very similar. There is no difference between my
home language and the standard language used in education. But there are some new dialect
words which were caused by clan differences. We are learning them now and trying to know
them. So, it is not difficult because it is our language. We do not worry and feel like we are
learning another language. We do not refer to further materials to know the language used in
education. We understand the new things easily because it is our language, our mother tongue. It

is not difficult and it is the same to what we speak.
Q: Do you all have the same idea?

P2: When teachers are assigned from highland dialect areas, like Geresse, Bonke, Ganta to the
lowland places Kucha, Boroda and Mirab Abaya, it is somehow difficult for students to
understand the teachers’ accent. Though the words the teachers speak are not totally different
from what we speak, there is some accent difference that makes listening to teachers very
difficult. For example, when | went to highland areas for a practicum course, | noticed that the
language they spoke was completely different from what is spoken in our area. If that kind of
dialect variation is included in the textbooks to Grade one to four, children may not understand it

well. I think they do not understand it.

P3: Most of the time, the teacher considers the students’ situation and based on the textbook, if
there are difficult words, he explains to students. But some around here in the eight districts do
don’t have any difficulty. But some around Kamba have got some problem of understanding.

Theirs is a bit different. It diverges from the eight other districts. What we speak here may be an
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insult if we go to Kamba. The one in Kamba is a bit different. But when a teacher teaches, he

uses the textbook and if the students have some difficulty, he explains.

Q: Wwhen textbooks and other materials are written in Gamo, do you think they should be written

in a standard language?

R1: What | want to say on my part is if it is possible the language should be written in a standard
way. For example, | came from Kamba district, if there is anyone who knows our dialect and
writes a book only in it, it will be clear for our children. But if it is difficult to write the language
in that way and if there is no one who can do it, it is okay if it is written in the standard language.
We can hear the dialect that students from Kamba or Mirab speak here. | think there is no

problem if that is also included in the standard. We understand it.

P2: My idea is it is fine if textbooks and other Gamo materials are consistently written in a
standard language. The language being written and standardized is a national resource and an
asset. There are many languages in the Gamo area, and our language is our resource. If the
language is standardized, only one dialect is going to be known. So, | think Gamo should be
standardized, and other dialects should be developed and preserved. In addition, since language

is an asset, | think the language will grow and become the language of many.

P3: What | want to say on this is that the main reason that caused high language variation in the
language of education is its underdevelopment in publications. It is because of lack of different
books and references published in Gamo. To make the language consistent to have references, it
is good if it is done in discussion among people represented from the nine districts. Why?
Because if it is taken from one place, for instance | came from Chencha, if only Chencha is used,
what does the other person from another area, like Kamba, Bonke say at that time? They may say
‘why did they take our words out? We don’t want to learn theirs?’ and they may refuse it.
Therefore, they should be taken from the nine districts. Even within one district, there are
differences when we go through small villages. There are different speeches. They should be
differentiated and known because they are our assets. Our diversity is our prosperity. So, all
these should be taken out in meetings and a decision should be made on ways of making it

consistent. | suggest that it is good if it is created in that way.
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P4: It is good. | share the other students’ ideas. But it is like, as it is now in the nine districts, for
example, 1 have my own speech and the other one has got his own speech as well. So people who
speak different dialects meet and discuss. And the writing system they create should be endorsed
by the zone’s officials. The consistent form should be created in this, but if he writes in his own
way and if I also write in my own way, others may say’ he wrote his own variety leaving ours.’
So, by representing the nine districts, it should be formed in the end by making a decision on
which one is better to be written and which one shows ours. In this way, it is better if it is written

in one way.
Q: Do you have a different idea?

P5: If someone wants to write a book, he should put the language in a balance. He should ask
which form should be written and which one does a person understand? Which writing system
should make my message clearer to a reader? He should put it in a balance, and should take a
form neutral to every citizen. It is acceptable if it is written not only to Gamo society, but it
should be written in a clear standard language that the other society can also read and
understand. If someone writes in his own dialect and we write in our own dialect, and again if
another person does the same, it makes the massage complex. Therefore, it is convenient if it is

written in a standard language.

P3: There was one dictionary. When it is seen the dictionary is written in a dialect spoken in the
highland areas. It is closer to Shala area, to Chencha and to Ditta Daramalo area. It is biased to

the these districts.

Q: Do you think that is good?

P3: In my view it is not good. Why? Because the rest districts may say’ they did not use ours.’
Q: Can’t they use the dictionary?

P3: They can use and understand it. But, their words are left aside. So, a question that says

‘where has ours gone?’ may rise.

Q: Should the standard be taken from one dialect or should it include features of various

dialects?
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P5: When people write textbooks, they should use a standard language that responds the
language demand of every speaker. They should take the language's situation into account. Every
dialect speaker should find itself in the standard language. If the standard is taken from a limited
area, the message cannot be conveyed easily across the wider society, and the society may not be

happy about that. The language should be standardized like that with a pluralistic approach.

P2: The standard language should be neutral to every dialect speaker. Words should be taken
from different dialects, and a consistent meaning should be given to them in dictionaries.
Nothing is published in the Gamo language before, but if a dictionary is available, it is possible
for everyone to find meanings of words they do not know from that dictionary. So, if the
standardization goes in that way, it is good for those of us who are learning in Gamo now and for

the others who learn in Gamo in the future.

P3: What | want to say is that if the materials are written in different districts, or if it is written in
the highland language, a glossary should be given in the end of textbooks in each language for

the lowlanders to understand it. The meaning to each word should be given in glossaries.
Q: What if the words are used inside instead of in glossaries?

R3: Well, it depends on where the writers came from. When they publish they use their area
language. If they find enough of other words, they may use it, but that is still time taking and

tiresome for them.
Q: Do you write in Gamo? Which language do you mostly use to write, Gamo or Amharic?

P5: To me Gamo is easy to convey any message in writing. If | want to use other languages like
Ambharic, my idea gets complicated. It is difficult for me to write in another language which is
not my mother tongue. But when | use Gamo, | can finish my idea very quickly in short time.
Therefore, Gamo is convenient to me to speak, to write or to work in any area. | feel comfortable

in it.

P4: 1 too feel like that. Our education is in Gamo, but in our class, even those who are Gamo and
who study the Gamo language are afraid of speaking in Gamo. That is an obstacle to post some

advertisements in towns in Gamo, too. One last summer, | saw one advertisement posted on the
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big square up there in the center of the town, I think, to celebrate culture and tourism day. |

didn’t see another post than that. We don’t know how this can be overcome but it is good.
Q: Do you mean Gamo should be used in writing widely?

R4: yes, | like speaking in Gamo in many places. When others speak in their own language, if |

hide myself and speak in Amharic, this is an obstacle to the development of Gamo.

Q: you (one of the participants) showed me things you wrote in Gamo. Did you use Kucha (the

participant’s dialect) or the one used in education?

P2: | write different notes using the standard Gamo. Since the standard variety is similar to the
one we speak in Mirab or in Kucha, | write different things in it. I am Muslim. When | was
serving as a leader in Mosque, | always wrote poems and names of people in Gamo. | can write

and speak in Gamo well. I like Gamo. It is my language’
Q: Do you have a different idea?

P1: though I don’t have a different idea, as he said the textbooks are not new to me. | can
understand the ideas written in it, and what | speak or what is spoken in my area is similar to the

one used in the textbooks.

P3: these things written in towns do not fully represent us. Some may not accept even if we
forward our ideas. But in my view, | use Gamo to write my autobiography and to write many
other things. But both Amharic and English are difficult to me to write longer texts like

autobiographies.
Q: Okay perhaps, do people write in Gamo in your areas?

P1: in church prayer titles are written in Gamo. Songs and prayers are written on in Gamo and

are posted on the wall.

P4: when | was in school, messages were delivered in Gamo. The school director was Wolaitta.
He always used his own language. But after we entered secondary school, I didn’t see this. I

didn’t see them delivering this kind of message in Gamo. They always used Amharic. In Church
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and schools, advertisements are announced, songs are sung in Gamo, but writings are not

available in Gamo.
Q: do you think it is good if it is written in Gamo?

P4: It is very very good. What makes the language equal [in its status] to the other languages is
its standardization. Its possibility to be posted on cities is very important for its standardization.
For example, when Amharic is posted on city advertisements, it shows the language's
development stage. | will be very happy if our language is also posted in public places just like

that. It facilitates its standardization.

P1: We would have been happy if advertisements in towns and in Churches are written in Gamo.
We have many talents and knowledge, but we can’t show it because we are afraid of speaking
and using in another language. We hide our talent for that reason. Most Gamo children remained
at home because of this. We want to develop our language, but we don’t have the power to do
that. Therefore, in order to develop our language and to standardize it, we should cooperate and |

am willing for that. | feel sorry for my language.
| thank you all very much for sharing your ideas.

Focus Group Discussion 2

Q: | thank you all for your cooperation to participate in this focus group discussion. Is the
standard Gamo used at schools similar or closer to the one you speak at home or in the

neighborhood?

P1: I am Mihret. | came from Bonke Woreda. Gamo we speak and we learn in is very similar.

The Gamo | speak is Bonke, and the books are published in Dache. For that they are so close.

P2: 1 came from Arbaminch Zuria district. My name is Asnake. The language we learn in schools
is clear. But if Ganta is included it will be a bit difficult. The words of the standard are easy but
Ganta words are difficult. It is easy for Ganta people. What | said easy could be difficult for

Ganta people.

P3: My name is Lemlem. I came from Chencha district. The standard Gamo we learn here is

easy and clear to all of us. For example, in Chencha we speak Gamo and mix Dorze. But what
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we learn here is better than that. When we write we use this Gamo. | learnt from grade one to
four in this Gamo. It is similar to the one I speak at home, but it is a little different from Dorze.
But here it is better. Everyone knows this Gamo. | also know it but some words are different for

there are dialects.

P4: My name is Tadesse. | came from Kamba district. The language we learn in schools and we
speak are close but what makes it different is that when we speak we mix some Amharic words.
In Bonke, in Kuca people use other Gamo words. But we may use words from Ambharic. Here in
the college they create a Gamo word for some English words. Some words are available in

Ambharic and English, but not in Gamo. They create and give us a word we know.

P5: My name is Hailu. | came from Daramalo. What we learn in here and what we speak there is
a bit different. If you ask how, like we say hase, but here in the book we use, it says hasaza. The

book is written depending on the language in Geze area. It doesn’t look ours.
Q: Is the gap wide? Is it difficult for you to read and understand the books?
P5: It is not difficult to understand.

Q: when textbooks and other materials are written in Gamo, do you think they should be written

in a standard language?

P1: The standard is better. Why? Now in Gamo there are nine districts. These districts speak
their own dialects (diratso). Now, if Kuchas, speak in Kucha, Gantas speak in Ganta, Bonkes
speak in Bonke, it is difficult for textbook writers to put all these variations into the standard
language. Instead of that, educated people should be selected from the nine districts, and they
should prepare textbooks on behalf of the districts by choosing one standard language that they
think includes all dialects or that is understandable to all. The students do understand it and we

benefit from it. I think the whole Gamo do not have a problem to understand it.

P2: I, too, want a consistent book to be published. Though there are different words in different
places, they can include the rest in brackets as options. | think it is good if they bring words from

every dialect in to the textbooks and train the people on its use.

Q: How much of it is going to be used in brackets?
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P2: No, some are too far while others are not. We can put the very far ones in brackets. If
someone writes in his own language the other may not want it. Soething bad might happen. So,

this one may convince people.

P3: | say, for example, closer words should be taken from the nine districts so that children can
understand it. If the language is standardized, to make it more understandable to children, for
example, Kucha and Chencha may not be related. We know it because we have learnt together
with those dialect speakers here. But, children do not know it. For that reason, it is good if it is

standardized together in that way.

P4: | support her idea because now there are nine districts in Gamo. One word, for example
'baked flour' is ukessa or oysa in Gamo. In order to take the common word, it should be sorted
out that how many of the nine districts use the word oysa. For example, if the seven districts use
the word oysa, by considering the majority, it is better to use this word. From the nine districts,
if six of them use the word ukesa and three of them use the word oysa, | guess it is good if the

word used by the majority, the six, is taken. I also think the standardization is good.

R5: Yes, as they said, in Gamo society there are many dialects. In order to reduce that diversity
in the dialects, nine people should be chosen from the nine districts and the language should be

promoted from a dialect (diratso) status to a formed medesida standard language.

Q: Should the standard norm be taken from one dialect or should it include features of various

dialects?

P5: Not from one. The dialect Gamo is different. Since it is different the dialect is called Gamo
(Gamotstso). And our Gamo is called Dache (Dachetstso). We rather wanted to avoid the

diversity in Dache (Dachetstso), but that dialect, I don’t know, how we can include it.
R: Do you mean it should not be included?

PS5: Yes.

R: What do you mean by avoiding the dialects?

P5: Dialects can speak like us. While they can speak like us, theirs is a dialect to be included in
the standard.
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P4: 1 am happy that this question is raised. What | want to say is that there are nine districts in
Gamo. 'Among the nine districts, people in Kamba, Bonke, Ditta, Chencha and Daramalo use
similar words and expressions. The other three districts, Mirab Abaya, Boroda and Kucha use
different words. Since the latter districts are adjacent to Wolaitta area, they mostly use words
borrowed from the Wolaitta language. For example, we say masa for 'milk." But the three
districts speak the Wolaitta word matta. They delete /ts/ and replace it with /t/. The words which
are used in many places should be identified from the ones which are spoken in limited areas.
The origional Gamo words should be differentiated from the words borrowed from the Wolaitta
language. After that process, the Gamo words which are used in many districts should be taken
as standard words of the textbooks. Like what | said, Boroda, Kucha and Mirab mostly use
Wolaitta words. It is good if it is standardized by explaining to the people that in this way they

use this word, and all the Gamo districts should use this word since most of the districts use it.

P3: | too say the whole districts should meet together and take the words that differ from each
other. Like what he said before, since Boroda, Kucha and Mirab Abaya are different, but we the
rest are many in number, from the nine the six districts speak the same language. Since their

dialect is closer to another language, it is better if ours is taken by taking the majority as a rule.

P2: What | say is like | said before it is good if it is standard. But, for example, there was one
man in our area. He always asked; ‘only Dorze is spoken, but ours, Ganta is not available. Why
is that?’ In Gamo, Ganta is a bit far and different from the others. It is close to Balta area. So, |

think it is good if they also take few from Ganta and include it in the standard.

P1: As they pointed out, what | want to say is dialect diversity is high in Gamo. The main reason
for the prevalence of many dialects is the distance between places. There are many districts in
Gamo. We are not geographically close. Due to the distance among us, dialects are created. But
to me this hasa/hata, masa/mata is not a problem. | understand it. Their language does not
confuse me. As they may not understand our speech, our major challenges for standardization are
Kucha, Boroda and Mirab Abaya. They have a great problem to understand the standard Gamo.
Ganta understands Dache. | lived in their neighborhood and | understand their language very
little but I don’t know it well, but they understand ours very well. Theirs is different and only
limited number of people know it. It is limited in small area; it is not spoken by many. But it is

called Ganta dialect. Most of them use Dache. However, in Kucha, Boroda, and Mirab people
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use Wolaitta letters. We use diagraphs, for example, but they don’t use them. Instead of that,
majority and minority rights should be respected and the books should be published only in
Dache based on the majority, and | think Gantas do not have any problem to understand it.
Psychologically everyone understands /ts/ and /t/. Those living there in Ganta can read the book,
they understand it. They don't have any trouble. | guess it is good if Gamo is standardized in

Dache.

R: Do you write in Gamo? Which language do you mostly use to write, Gamo or Amharic??

P1: I was born in Bonke, Yella Kebelle. In Yella many people use Gamo. They don’t speak
Ambharic. Since they don’t speak Amharic, if a Scripture is read in Amharic, the preacher
translates it into Gamo to the community. So, when he translates into Gamo, | write it in Gamo.
We also write the Scripture in Gamo. But in Mini-media (at school media), | write in Amharic.
But I sometimes find words I don’t understand in Ambharic, I write them in Gamo and see their

meaning from a dictionary. When | write in Gamo, | understand it easily.

P2: On my part, when | send a letter to my local place, since people do not know Amharic well, |

write in Gamo. When | also write something on my cellphone, | write in Gamo.

P3: In my area, since our fathers and mothers do not know Amharic, if people speak in Amharic
in meetings, we translate that into Gamo. In Church as well after they speak in Amharic, they
then repeat it in Gamo and make the message understandable to the public. When | personaly

write, | often use both Amharic and Gamo. But | usually use Amharic.

P5: Now, people in our area usually speak in Gamo. All speak in Gamo, but they write in
Ambharic. | too write in Amharic something spoken in Amharic. But uneducated people speak

only Gamo. Only educated people speak in Amharic. | write a scripture in Amharic.

P4: In our area people mostly communicate to each other in Gamo. People who were born in
towns usually use Amharic. | was born in a rural area where Gamo is spoken so | often use
Gamo to write in different places. For example, when | was in school, | used to write poems in
Gamo and presented them on parents' day. | do not write those kinds of things in Amharic. When
| lead a programme in Church, | translate the Amharic scripture into Gamo and explain it to the

Church attendants.

306



Q: When the standard is formed from different varieties, what do you feel if some forms of your

own dialect are reduced and others are included?

P5: I can't believe it if mine is left. When speakers of our dialect are available, why is it reduced,
from the standard language, and why don’t they take it? If Ganta is taken and ours is reduced,
people in our area do not understand the Ganta dialect, and they do not accept it. In fact, if their
words are taken, the standard language will be more understandable for them. In order to

standardize Gamo, what is more needed is that everyone should use it.

P4: If our dialects are reduced from the standard, there are some who speak Gamo like us. | don't
regret if it is taken from the six districts, for example, most of the words are the same. Except
Boroda, Mirab and Kucha, | don't regret if it is taken from Ganta, Chencha, Ditta or Daramalo
because the words are Gamo. It is not taken from Wolaitta. Boroda, Kucha and Mirab may not be
happy if theirs is not taken, but I don't regret to do that. If they are unhappy, | have to explain to
them saying “we use Gamo words, but you use Wolaitta words because you are neighbors to
Wolaitta. This is Wolaittas’.” Wolaitta doesn’t give this word for us. They don’t say this is Gamo
word. It is Wolaitta. They (Kucha, Boroda and Mirab Abaya) don’t speak their own words. They
mostly speak Wolaitta words. Wolaitta may understand each other with Gamo, but our people do
not understand if it is written in Wolaitta or Kucha, Boroda, or Mirab. | understand it but most of
our people do not know it because most of it is taken from Wolaitta. Since the rest of us in the
six districts speak the same language, if ours is taken we have to convince them, “this is a
Wolaitta word. Since you are neighbors to Wolaitta, you speak it. But after here you should try to
practice Gamo. You should continue using Gamo language. You are Gamo and you are ours.
You should practice our language and continue in our language. You should not use theirs.” We

should convince them like that.

P3: To me, if that thing happens, | ask the responsible body back. It raises a question if the
others’ is taken into the standard and mine is not. If you ask why? | would say why not ours?
Aren’t we Gamos? Don’t we live in Gamo? Chencha people may ask, ‘why isn’t ours written in
books? Since they may ask, why ours isn’t taken while theirs is taken, I say ours should be taken

as a standard norm.
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Q: For example, Gantas’ is not included in the written standard but yours is written. What do

Gantas feel?

P3: They may be psychology discouraged. They must ask, "aren’t we Gamos while we are living
in Gamo? What happened to us? Ours should be used." In my view | am going to ask back there
to the standardizers. For example, I don’t listen to Ganta, but | am happy if theirs is included.
Kucha and Mirab should also be included because excluding their forms psychologically
discourages them. They may think, "aren’t we Gamo? Why isn’t ours included?" It is because of
the distance that they use Wolaitta features. Since they are closer to Wolaitta, they speak
Wolaitta. They did not do it deliberately, but it happened in ancient times. It is good if theirs is

changed into ours.

P1: Now, we the nine districts are Gamos. Because we are Gamos, the nine districts don’t have
any problem in what we speak. It is in some places that we don’t know each other's dialects. For
example, we call ‘waist’ dabbe. They (Kucha, Boroda, Mirab Abaya) call it xessa. They use
Wolaitta. If we put their words in brackets, it is oky to include them. It is not to change the
language totally, but for the time being it is good if the standard is written like that. They don't be
psychologically discouraged, we see it equally. About Ganta, Ganta is not written because Ganta
is a village language. It is not widely known. They speak Gamo but there is no such language
called Ganta. It is a village language which they use among themselves. Sometimes, like we call
‘earth’ bita they call it saka. In the books they use bita and put the Ganta word saka in bracket.
But | guess they (Gantas) don't regret if Ganta is not used in the standard that much. Why?
Because, they speak Gamo even more than we do. They understand, know, write Gamo. Kids,
too, understand it. They don’t have a problem. But Ganta is an additional language. There is no

problem if Ganta is not written or included in the standard.

P2: I was born here. When | see it from different sides, when one language is raised up, I think it
is not good if some writers try to divert it. If you say why, for example, there is one book called
‘Hidase’ written in Gamo. The writer used words especially from his own dialect. But he did not
use Ganta or dialects used in other areas. If Ganta or others see this book, they may say ‘what is
this? Our language or word is not included here?' It or exclusion may trigger people to question

the standardization process.
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R: In what language is ‘Hidase’ written?
P3: It is written in Doko language found in Chencha district.

P2: Some of the words are easy but there are some difficult words. When a dictionary is written,

all of the words should be included.

P4: What | say is, even children in the six districts can read and understand this book except
Mirab, Boroda and Kucha. Except these three, Ditta, Chench or whoever writes, all can

understand it.
R: I thank you all.

Focus Group Discussion 3

R: I thank you all for your cooperation to participate in this focus group discussion. Is the
standard Gamo used at schools similar or closer to the one you speak at home or in the

neighborhood?
P1: My name is Almaz. | came from Ditta district. | learnt in a language | speak.

P2: |1 came from Kamba district. My name is Yenenew. | learnt grade one to ten in a village
called Balta. In my village | speak Balta and in the school | speak the standard Gamo. The Gamo
language is grouped in to two: one is which | speak in the neighborhood and the other is Dache

which I speak in schools.
Q: Is what you speak in your village different from what you learn in school?

P2: Yes, the meaning is the same but it is different a little in speech. It doesn’t affect education

but I speak another Gamo at home and | speak another Gamo at school.

P3: My name is Alemu. | came from Arbaminch Zuria district. | learnt grade one to eight in
Zegete Bakole. At home with my parents and in the neighborhood, | speak the Ganta language.
When 1 joined school, | learnt another standard Gamo called Dache. But before | entered to
school, 1 did not know the Dache dialect. | indeed speak Ganta as my mother tongue. So after |

entered school | have learnt Dache. | learnt Dache, and it is not difficult to understand. It is good.
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P4 : 1 am Asnakech. | came from Kamba district. | learnt in Gamo. | communicate with my

parents only in that Gamo.

P5: My name is Abera. | came from Kucha district. | learn first cycle in Gamo. When we speak
in Kucha, some words are a bit different. The village language and the school language are
different. In our area, people do not use the letters in the education. But that much... the meaning
is the same. Learning in Gamo is good for our result in education. It shows unity and love in our

country. It is not that bad. It is good if the language grows better in the future.

R: when textbooks and other materials are written in Gamo, do you think they should be written

in a standard language?

P5: Yes, we do think so. The importance is though the language is not standardized so quickly
like that, it will be standardized through time. Some speeches in the lowland and highland places
are different in Gamo. However, until now, we are sometimes using the different ones in
brackets or comas. | am now a third year student in Gamo language department. | am going to
graduate, but I still find new words in the language. But we are using the dialects or village
languages in brackets. We have an idea to make the consistent in the future. We think it is
important to make it consistent cooperating with our teachers and language researchers. But it is
not possible to make it today or tomorrow. Since we are many living in nine districts, it takes
time. If we make it a standard suddenly, it becomes new to some speakers. It can be one in the

coming two three years if we cooperate.

P4: 1, too, think that it is good if it is similar. Since we speak one language, it is significance if it

is one and the same.

P3: I, too, support the standardization of Gamo. When Gamo becomes a standard language, it
unites the society, and the standard language serves as a common social identity. It brings quality
of mother tongue education. So, in order for the language to be a standard, proverbs, folktells
and others should be collected and published one after the other in a standard language. | want

the standard to be a good Gamo subject.

P2: What | want to say is that the standardization of Gamo is only on its initial stage. But in the

future, the coming generation of Gamo should confidently use their language just like speakers
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of other standard languages. For example, the Oromo people have started to use their own
language in every place. They have slowly left Amharic to communicate in the wider public
domains. We should start to use Gamo in the coming generation just like Amharic which we are
using in many social domains now. So, | say that the standard language must be carefully

prepared to give the chance for the future generation to use it in their every day communication.

P1: Me too say that it is good if the language is standardized. We see that in other countries
people work to develop their language well. | support that it is very good if our Gamo should be

developed like that as well.
R: Should the standard be taken from one dialect or should it include features of various dialects?

P1: It is good if it is standard. For example, there are dialects. It should be created by including

from them as well.

P2: What | want to say is it is good if the standard is taken from different the dialects. One from
Ditta doesn’t know my Balta speech. I also do not know Ditta dialect. For that reason, | say it is

good if it is researched and taken from all areas.

P3: What I say is, indeed I think it should be standard, but after the two dialects are standardized
into one, when one from one area writes in one of it and the other from another area writes or
uses his own norm, two forms will be created. So, I think instead of creating two forms, only one

should be applied in the standard.

P4: As to me, the standard language should be formed from words of different dialects. This
helps the people to easily understand things in their own ways of expression. The standard
language becomes more understandable for the people and for the readers.

P5: Based on the question, now there are many dialects. So, all in brackets, now there are nine
different districts, it is ten including the town administration. There are who learn in Gamo from
Ganta, Garbansa and other languages. If we put each of them in brackets, it is too much. And if
we say we don’t include it, one will be disadvantaged. One of it will be diminished. Therefore,
nine districts, including the town administration should gather, it should be identified which one
is used most and the one used by the majority should be supported. So instead of saying mine

should be taken mine should be taken, based on the development of the language, the one used
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usually by more than five districts should be identified and known, and it is good if an original
writing system should be created based on that. Dialects are available in other languages too. For
example, in Ambharic 'pea’ is "bak’ela" or "baela." And there are variations in British English and
American English. Ariations in their language is not too much though, it could be two three or
four. But if we say we shall always write in dialects, they are more than twenty. For that reason,
it should be based on the major ones, and if not possible we should use only few in brackets and

we should make Gamo a standard language. It should be based on the majority usages.

R: When the standard language is created, what would you think if some features of your speech

are reduced from the writing system?

P2: With a similar meaning, it is good if it is created consistently by taking from every dialects.
It is good if it is taken equally from all dialects. None should be reduced. it should take equally
from every dialect as far as the meaning is the same, the consistent way should be taken from

every area where Gamo communities are available.

P4: All languages are the same. Nothing should be reduced and nothing should be added. So,

every language gives one meaning, but doesn’t say this one is added and that one is reduced.
R: Do you write in Gamo? Which language do you mostly use to write, Gamo or Amharic?

P2: Yes, if we write letter to our parents we can write it in Gamo. But usually I write in Amharic.
Since Gamo was not developed at first, our parents do not know the writing of Gamo. They
know Ambharic. So, | write in Amharic. In Church we speak in Gamo, but when we write a letter

we use the one we learn in school.

P3: When I write a letter to my parents, take a note in Church or anywhere else, | usually use the
Ambharic language, because our elders learnt to read and to write in Amharic, not in Gamo. | do
not write in Ganta either because when | started education | learnt hoe to write and read in
Dache. I did learn how to write in Ganta. Ganta is my mother tongue. But | learnt in Dache in

school. So I indeed write letters or anything in Amharic. In school I write notes in Dache’

P4: | express things in writing in Amharic, but | speak in Gamo. | write letters and different

things in Amharic. But | speak in Gamo.
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P5: Before now, | used in Amharic. We speak in Gamo. However, we write poems, songs in
Church in Amharic since it is presented to the public. Before this time, Gamo is not developed. It
is our language but in terms of writing it is not developed. Speaking and writing are not the
same. So, | always use Amharic. But, in recent times we started writing letters poems in Gamo. It

should continue like that and it is good.

P1: 1 use in Gamo and in Amharic. For example, in nationalities day, when people gather to
show their culture, we present poems and other things in Gamo. But when | go to Church, | write

in Amharic. | speak Gamo. When | write | write in Amharic.
R: I thank you all for your participation.
Focus Group Discussion 4

R: | thank you all for your cooperation to participate in this focus group discussion. Is the
standard Gamo used at schools similar or closer to the one you speak at home or in the

neighborhood?

P1: My name is Selam. | came from Arbaminch Zuria from a village called Lante. People speak
differently in our area. Lante is a special village. What | speak here in school is different from
what | speak in the village. Lante for example, says anta to mean ‘what.” But here they say aybe.
So, Lante that we speak is not related to what we learn. What | learn after coming here is
different. So, it is good when someone learns in his own language. | read the standard language,
it is not different but | speak a different language. | can listen and read the standard, but it is
different.

P2: My name is Abate. | came from Ditta district. Yes, it is possible to say that we learnt from
grade one to college in our own language. It is related. We don’t experience any problem since
there is no difference between what we speak and what we learn. It is even possible to say that it

is taken from our language.

P3: My name is Tamenech. | came from Bonke district. It is possible to say that the language we
learn and we speak at home is the same. It is so easy to understand. It is the same. | understand it
well. For example, there is dialect we say ‘water' hase but we learn in hasa. Therefore, like that

it is written similarly. The module and our language are the same.
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P4: My name is Bekele. | came from Kucha district. Now this Gamo is a bit different from us.

We learn a little, like when we make a sentence it is a little different.

R: Does it affect education?

P4: It doesn’t make any problem to our education. Since we are educated it is clear for us.
R: How about children at home?

P4: They don’t know.

R: When they enter to school?

P4: They know it by learning. But those who don’t go to school do not know it. They listen it
from us. It is the dialect, the dialect difference. But we learnt everything and know it. It is not a

problem for us, but our fathers who are at home have a big problem to know it.

P5: My name is Mahider. | came from Boroda district. When we learn the language from grade
one up to now, there is no much difference except the dialect in some places, the others are all
the same. There is no problem it is similar. There is nothing different. The only thing is to

develop the language up wards, but there is nothing else.

P6: My name is Meseret. | came from Chencha district. So, it is my third year since | came to
this college. When | learnt | had many good things. There is nothing difficult to me. For example
the language | speak with my family at home is similar to the one | learn here. | communicate
with students who came from the nine districts. For example, in the module we learn with, they
use the word kebeletetha for ‘bad’, and they put the word ita in a bracket. So it is not difficult for
me. Why? Even if I don’t know one, I know the other. It is good at this time. But since the
diploma programme has started in us in this college, our wish is to get a chance to continue our
degree and masters. There is degree and masters in other languages like English, Oromo, and
Amharic, but not in our language. It is not grown and there are no written books that much. So, it
means that book also waits us. Therefore, being educated well and getting good result, we have
to write or change the other (translate) in our language Gamo which we speak in the nine

districts. It is good.
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R: when textbooks and other materials are written in Gamo, do you think they should be written

in a standard language?

P6: The standard one is good for us. In the nine districts there are different languages. But if
someone from one district writes in one of it, only that person benefits from it. But children and
people who came from different places do not benefit. Why? In that district, for example as |
said earlier the word kebeletetha is ita in another district. They don’t know what that kebeletetha
is. So, it is good if that thing is written in different languages, means in dialects. I think it is good

if it is written in different dialects.

R: Is it written in a standard way currently?

P6: Yes

R: When you say it should be written differently, do you mean the current one has a problem?

P6: No, currently, it is good. So, just like that, what | want to say is that they should put the
different languages in brackets to express an idea in a sentence. The language is going to be clear

in that way.

P5: Yes, it is better if the language is standardized. When we learn here, we came from different
districts. So, for example 1 came from Boroda and | know Kucha and Mirab. Like that since |
know different dialects, there is no problem. So, when we teach later after it is written
consistently, when we teach we can teach explaining to students that, for example, if 'water’ is
written as hasa, in Boroda we call it hata in this language it is said like this and in the other it is
said like that.

P4: As they said, they are right. It is like that. Ours is not also that much different. .... A bit
different is.. . What | agree on is that, now Boroda, Kucha, Mirab, Daramalo speak similarly.
Theirs is clear to us. The language is the same. But, now it doesn’t mean it should be written like
Kucha's speech. It should be written in a way that is understandable to everyone. But we can
speak our language in our dialect in our country, but the standard should be written in a way

everyone understands it.
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P3: Now, our language can be different in dialects, but when we learn and write, like Amharic
language, when we write it Gamo becomes standard. In here, we came from different districts,
and every district is different in speaking. As has been said, hasa/ hata is dialect difference, but

it is the same when we write. So, it is better if it is like that.

P2: What | want to say is that the dialect people speak in Boroda, Kucha and Mirab Abaya areas
is not difficult to us to understand. Though there is difference between their dialect and our
dialect, it is not difficult for us to understand to each other. But if someone writes a textbook in
the Ganta dialect, 1 do not think the society from other dialect areas understands the information
in it. Their words are not familiar to many people. For example, in Ganta, if they want to say
‘ox’, they use the word maydo. This word is not known to others. In Boroda, Chencha and in
Ditta areas we commonly call it ‘bora.’ It is difficult to know most of the Ganta words and their
grammatical expressions unless one learns them in school or in the local places. Therefore, |
want to say that it is better if textbooks and other materials are written in the one the majority of
the population speaks. Gamo should be standardized in the dialects already known to the wider

people.
R: Do Gantas understand the standard one?

P2: Yes, they understand it, but the other society does not understand theirs. Only their neighbors

understand their language. It is difficult to put this [Ganta] in the standard.

P1: What | say is that all the nine districts are called Gamo. We speak Gamo, but it is different.
So it is very good if there is one standard language. There is no problem if books are written in a
standard. It is good for us and it is good for writers. It is also good for people who come from
different places. As they said | may not know the written standard. It might be written in Bonke.
Some languages are difficult, but I understand it when they write those difficult languages in
brackets. The 29 kebelles are Gamos. There are many Gamos. I don’t know some in those. Since
mine is different from Boroda, Kucha I learn what | do not know from them and they also learn

mine. So it is good if it is standardized like that.

R: Should the standard be taken from one dialect or should it include features of various dialects?
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P5: For me it is good if it is created by taking from all dialects. It is good if it is taken from every
place collected from the nine districts because after learning in the standard | transfer it to
students. Unless I do it that way, I don’t help the language grow. The language does not grow.
The language does not grow if it is standardized in one communities’ language or in the language
of one district. So, it is better if the standard is taken from everyone’s language. The similarity

and the difference between the dialects should be known.

P3: What I say is that the other district’s language may not be understandable to me, and mine
may not be understandable to the other. For example, Boroda may not be understandable to me
or they may not understand my dialect. So, I think it is possible if it is taken and standardized

from every dialect.

P1: Since | came to this College, what | see is that the Ochollo dialect is spoken only by those of
us who came from Lante area. | feel terrible because it is not included in books nor known by
others. We communicate with the other dialect speakers in their own [the standard] dialect. If |
speak in my own dialect, | am expected to translate everything | said into their dialect. Our
identity is Gamo, we are identified by the name Gamo, but it is sad that when we speak in the
Ochollo dialect, my friends always said "are you speaking Gamo? What is this?" These
comments are embarrassing to me. So | do not usually speak my dialect here. | speak to them in

their dialect, and when | go to Lante, | speak in Ochollo to my friends and family members.
R: Do you want Ochollo to be included in the standard language?

P1: Yes, it is good if some Ochollo features are included in it. We can agree on that. When
Ochollo is included in the standard language, the other people start to know what kind of dialect
it is. But if the standardization of Gamo continues in the present way, the Ochollo dialect does
not develop and nobody intends to know and to learn it except residents of Lante. It is good at

least if some Ochollo forms are included in the standard language instead of totally ignoring it.

P2: What | want to put now is if the standard is taken by merging all the languages' dialects and
books are written, students may read and understand it. But since the society cannot know it, I
think the standard should be prepared in a way the society understands it. Further, what | want to

add is, if the standard is not taken from Gantas by saying it is difficult for us, Gantas do not feel
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like they belong to Gamo. Since they can't say they are in Gamo unless we take from theirs too,

it should also be taken from them in a way which does not harm ours.

P4: As they said it, Ganta, Ganta language is within us. However, it is okay if it is included in
brackets. But if it is written directly, we do not understand it. Therefore, it is okay if it is used in

brackets in books.
R: For example, what if Ganta is written first and yours in brackets?

P4: If theirs is written first we cannot be able to know it. Ours has many speakers and the
majority knows ours. So, there is no problem if theirs is put in a bracket. Many people speak

ours. So, I say it is good if the standard is taken from many districts.

P6: Like what the others said Gamo should be standardized by taking words from all of the
prevailing dialects. If the standard is taken from one area, only people from that area are able to
understand it. So it is good if it is taken from different dialects because everyone understands a
standard language formed in that way. Students may speak different dialects since they came
from different places. But when they join schools and colleges, they should use a standard
language. So it is good if it includes all these languages the students bring with them into the
school setting. There is no problem. As she said earlier we can’t understand theirs. But in other
places, like Bonke, Zara, Ditta, Chencha, Kamba speak one language. So, it is good if all these

languages come together.
R: What if Ganta is included?

P6: | have never heard Ganta language. There is no student here learning with us from Ganta

either. We don't understand it.
R: Any additional idea?

P1: What | add is, there might be students who came from Ganta and learn here like me. We may
not know them, but they come to learn here. But, since no one listens to their language here and
since it is not written here, they use ours like me. They use theirs there and when they come here
they communicate in ours why because it is not written and people do not understand it, they use

ours. Therefore, there is no problem if it is sometimes mentioned in brackets. It is also good for
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them if theirs is written. They deliberately kept silent. They could not say ours should be written,
so they are quiet. But if it is included in brackets it is also good for us if they put one thing in

Gamo and give the Ganta equivalent. We can also know it.

R: What about children from Ganta, do they know the standard Gamo when they enter grade

one?

P6: Books should be published in their language because they don’t understand this language.
Since we are educated and know the language of every place, we can know it by reading. But
since they are only kids, they can’t know it unless they learn it. For that reason, it is good if they

learn in their own language.

P4: They know Gamo. They learn in Gamo but Ganta is reserved for them. They mainly learn in
Gamo. So, an additional book should not be produced for them except in Gamo because
everyone learns only Gamo. They are in Gamo and a different book should not be published for
they know Gamo.

R: But do you agree on including it?
P4: There is no problem if it is included but it causes separation.

P2: What | want to add is there is no problem if Ganta is included in the standard. It is even
better if it is included. If theirs is added, it brings lexical development to the language. It is
convenient for us to take words. When words are not available in Gamo, there are times when we
take words from Amharic and English. If we take words from Ganta instead, | guess it is better
than taking from another language. And for children, since our language may be difficult for
children, parents should mix the standard Gamo with their language and train their children since

their birth. At that time, I guess it won’t be difficult for children.
R: Do you write in Gamo? Which language do you mostly use to write, Gamo or Amharic?
P1: When I see it, until now outside classroom, Ochollos have never written in Gamo.

R: What language do you write in then?
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P1: In Amharic. It is in Amharic. They also preach the Gospel in Amharic. Then, they translate it
into the area language. If it is in Ganta they translate it into Ganta. Since the Bible is written in
Ambharic, after they read it in Amharic, they translate it into Gamo because most of our mothers

do not listen to it except the youth.
R: Do you write in Gamo?

P1: No, I do not write. | do not write in Gamo. Unless it is in the school, writing in Gamo does

nothing for me there in Ochollo.

P2: Okay, what | want to say is that outside the classroom | too do not write anything in Gamo.
But people who do not know Amharic speak and write in Gamo. When people preach in Church,
they first preach the Gospel in Amharic, they read the Bible in Amharic because the Bible is
written in it, and they also write songs in Amharic. So they do not use Gamo on the level to write

letters, notes or religious information in Church or in Mosque
R: Do you find many books in Gamo in the library?

P3: | have never seen it when | go to library. Once a teacher told us when he taught us that there
was a kind of note written in Gamo. In our area, there is one small Bible published in Gamo. It
was printed last year or before, | think. We Gamos were writing songs in Gamo because Gamo
was our first language. But after that when they join other departments at Universities, for
example, my younger brother was writing in Gamo, but when he joined medicine, since he went
to another department, he started writing in Amharic and currently he writes in Amharic. he uses
both Amharic and English.

P4: 1 also say that in our area in Church when we sing and write songs, we use the Amharic

alphabet. We have never written in Gamo, we write in Amharic but we sing in Gamo.
R: Do you mean you write the songs in Amharic but sing in Gamo?

P4: Yes, it is the alphabet, but it is in Gamo.

R: Don’t you use the Latin alphabet?

P4: Yes, we don’t use it because there is no one who doesn’t know Ambharic.
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R: Why don’t you use the Latin alphabet?

P4: We don’t write in it because all people write in Amharic, there is no one who learnt how to
write in Gamo well. It is a rural area and they don’t know it well. Amharic, at early times people

know Amharic alphabet well even if they don’t speak it they know the alphabet.

P5: What | want to say is that sometimes at school when there is a programme in school clubs
students write in Gamo but they use the Amharic alphabet. They use the Amharic alphabet but
they read in Gamo. In Church as well, they use the Amharic alphabet but the meaning is in
Gamo. They sing in Amharic. It is Gamo but the alphabet is Amharic. And until now | have

never seen a book written long time ago in Gamo.

P6: In our area people have been writing in Gamo for about three years. In church also they
speak in Gamo. After | came here, last year we went to Culture and Tourism office to do an

assignment, there we saw stories written in Gamo and we were very happy.

R: Do you write in Gamo?

P6: Yes, outside school, | write in Gamo in church and letters to my friends. | use the one I learn.
Focus Group Discussion 5

R: I thank you all for your cooperation to participate in this focus group discussion. Is the
standard Gamo used at schools similar or closer to the one you speak at home or in the
neighborhood?

P1: My name is Mustafa. | came from Mirab Abaya. The language we speak since there are
many nationalities even though there is social contact and closeness it is like it is not the same.
For example if we take ours, Mirab Abaya’s, is close to Wolaitta. When we speak it looks like

Wolaitta language. Its closeness is to Wolaitta.

P2: My name is Melkam. | came from Gamo Gofa Zone Dorze. Gamo language which education

is given in is related to what we speak. The difference is not that much wide. It is related.
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P3: 1 am Zemen. | came from Chencha district. The language we speak in our area is a little
different from what is used in the education. But we do not have any problem to read and

understand and to write in it.

P4: My name is Aster. 1 came from Chencha Dorze. Even if the language in education is
different from what we speak, we understand it. Though there are some differences, we try to

relate it to our way of saying and try to understand it. But still some are far from each other.

P5: My name is Zeleke. | came from Chencha district. As there are many societies or
nationalities in Gamo, there could be different languages or language differences. However, they
can communicate each other with the neutral one which is used in the curriculum. Even if the
people do not communicate each other in their own dialects, they can use the standard language.
Teachers also use the standard one when they teach. It is used in the national or regional exam,

and they are peacefully working with it until now.

P6: My name is Markine. I came from Gamo Gofa Zone Kucha district. Our language is Gamo,
but the difference is we say hatta for ‘water', but they say hassa. The major difference is the
pronunciation. There is pronunciation problem. But it is not difficult to understand the standard

language used in books.

P7: My name is Lukas. | came from Chencha district. Until now we did not face any problem to
read the books but when we go to each society, we find pronunciation and language difference.
As he said, in Wolaitta, people do not fully use the sound /ts/. Except the variation in the

pronunciation, it is not difficult to read the standard one or to communicate with them.

P8. My name is Tamene. | came from Kucha district. The difference is in the pronunciation, but

the other is the same.

P9: My name is Desta. | came from Mirab Abaya district. As the others have said, the difference
in the languages is dialect variation. For example, those who are close to Wolaitta and Kucha do
not use the diagraphs. For example, the highland ones say hedezza in order to say hezza. But it is

not difficult for us to communicate and to read some written materials.

R: Do you think that books should be written in a uniform standard language?
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P1: Yes, it is not bad for us if the language used in books is standard. If the language varies every

time, it is difficult. There is no problem if it is the same.

P2: 1 would like to say that it is good, but in order to know other languages and to communicate

with others, it is good to know other languages’ too.

P3: In my view, even if the languages are spoken in a different way, | think it is good if books
are prepared in a standard language since the language used in the curriculum is established by
mediating variations. For example, Dorze, Kucha, Ganta speak different languages, but the

curriculum is designed in a neutral language so I think it is very good.

P4: As to me, | am happy if the language is standardized. If you ask why, because even though
we understand each other to some extent, there are differences at some point so, I would be

happy if it is standardized in a way all varieties participate.

P5: It is good though there is language difference. By the way the difference in the language has
come due to pronunciation. Therefore, | think if the language is standardized in one of the
pronunciations that is common to all, it reaches all speakers in the same way. If the standard is
taken from one of the dialects, it makes difference when it is taken in to other dialect speakers. It
creates other confusion or confrontation. For that reason, the language should be standardized by
taking information from all, people from all variation should be taken and should see how the
language is pronounced in different places. I think it will be clear for students and workers if the

books are written in a standard language created in a neutral way.

P7: the languages spoken in some places are difficult for us to understand. For instance, when the
language spoken in Chencha and Dorze is written and brought to Kucha and Mirab Abaya, the
speakers are troubled. So, the standard should be written in a neutral language. When | compare
it with Oromo language, Oromos are many societies but they generally use the same language.
When we come to Gamo for example, when we come to Chencha there are 56 small villages. In
each of these places people use a different language. Thus, I think the standard should be created
by including all varieties. The language is Gamo and it is good for every one if that Gamo
language is developed. It is also good for someone to understand the other. For example, our
village is called Shama, and when we move on to another village called Ezo, people have a

different form. So, I think it is good for Gamo if the standard is taken from all variations.

323



R: Should the standard language be taken from one of the Gamo dialects or from all of the

dialects?

P3: There are educated people who speak different dialects. So, the standard language should be

taken from all of the dialects.

P4: If the standard is taken only from one of the dialects, it creates a problem to other dialect
speakers. So, | think it is convenient to every speaker if the standard language is taken from all of

the dialects.

P5: | think if the standard is taken from different dialects, it helps to overcome the attitude of
racism or differentiation some people run. The students and the society also believe this. If the
standard favors and targets on a particular language or dialect, it creates influence and triggers
something bad in the society. But if it is taken from different dialects, every one finds their own
language in the standard. It helps to strengthen unity among the society. The students are also
able to find their own dialects in the standard though it is not totally the same to their dialect. On
the other hand, if the standard is taken from one area, it does not help students to relate their

language knowledge to their environment.

P7: When people write, they exaggerate their own dialect. | think this is another form of

reflecting ethnicity.
R: Do you write in Gamo? Which language do mostly use, Gamo or Amharic?

P1: As to me, | use Gamo just to communicate to others in speaking, but | write a note to myself
or to others in Amharic and in English. This is because | learnt the Gamo language only up to
high school, then learning and writing in it ended there. Since | did not learn it beyond high
school, I am even now starting to forget it. | can read it but | cannot read properly. The words
and the letters are difficult to me to identify or to read. When they select words, | think it is good
if they take the ones the majority understands. If they take only from one area, the others may not
understand. So, we should take the words used by most of the people and use our own dialect in

our local area.

P2: 1 usually write letters, notes, memories or anything in Amharic. If you ask me to write these

things in Gamo | cannot do it. But I often speak with my family in Gamo
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P3: 1 use Gamo to speak to my grandparents. But in writing, | use Gamo to write secret things to

hide it from others. Other times | write in Amharic and in English.

P4: | have never written information for personal or public use in Gamo. | do not have any
problem with reading and writing in Gamo since | learnt it from Grade one, but | do not have the
experience to write in it for others or for myself. I am not that much comfortable to write in

Gamo.
P5: | often use all Gamo, Amharic and English. It depends on a person to whom | write.
R: What is the problem to write in Gamo?

P4: In Gamo a word cannot be written without its vowels. When it is written with vowels, it
takes a lot of space. It is not possible to write many things in short time and little space unlike in
Ambharic. In English as well, it is possible to write many words in a small space. But Gamo has
vowels that need to be doubled, and when consonants are also geminated, it occupies much

space. So, | write in Amharic and English to save time and space.

P3: Unlike the other languages, we do not find any publications in Gamo. Even the Bible was
translated very recently in 2000 I guess. If we have books in Gamo, we will be good at writing it

when we read in it. But if you see Oromo language, many books are written in it.

P5: In my case the problem is the person whom | write to. If | write to a person who knows

Gamo, | write in Gamo; otherwise, | write in Amharic.

P7: 1 write something secret to my friends in Gamo. For example, in University, when a certain
problem happened, we used to exchange messages in Gamo. We did that to hide the information

from other people, but we do not usually use Gamo.

P3: Like what she said, letters are very repeated or doubled in Gamo. It is difficult to do that. In
addition, for example I learnt in Oromia region, and | saw that many books are and novels are
written in Oromo language. Books are written in Oromo and translated into Amharic and
English. There are many books like this in the market. But all information reaches our area,
Gamo, in Amharic or English. Therefore, we read those Amharic and English books. We have

nothing to read in Gamo. It is for that reason that we do not use Gamo so often.
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P1: The major problem that hinders us from writing in Gamo is people’s knowledge of the
written language. Our elders did not learn in Gamo. If we write to people older than us, they do
not know the standard written Gamo. It is only known by the current generation like us or the

younger ones. So we fear that people may not know it if we write in Gamo.

P7: We do not use Gamo because the official working language in Gamo Gofa or in Southern
Region is Amharic. In Amhara region it is also Amharic, and if we go to Oromia region it is
Oromo language. Gamo varies in every district. If we move from one district to another district,
we do not use Gamo because there is variation. We normally use Amharic as we move from one
Gamo area to the other. Amharic is the neutral language that is used in official communications
Southern nations. We communicate to everyone in Amharic. For that reason, we always want to
develop and use Amharic. Even, we communicate in Amharic if we move from one village to the
other because there are semantically different words in Gamo. If a word has a common meaning
in my dialect, the same word may be a taboo in the other. So, instead of that, we prefer to speak

or write in Amharic because it is a common language in Southern nations.
R: Do you want Gamo to be an official language?

P1: Had Gamo been used in offices or in different public posts, it would have enhanced our
literacy skill. But since Gamo is not used in the linguistic landscape, we do not also care to
improve and develop our skill in it at all. Since all advertisements and posts are written in

Ambharic, we pay more attention to develop Amharic literacy skill than Gamo.

P3: I say it is good if Gamo is lifted up as an official language. But many people have also come
from other places. Amharic should be used in for posts to serve these people who speak other
languages, and something that represents Gamo people should be posted. | think both of these
are very important. People should be served in their own language. Other communication media
should also play a role to promote Gamo. Gamo should be given its own good position in broad
cast media. There are media transmitted by the regional administration. So, Gamo should play its
own role in transmitting information to the people. The media should play a great role to change
people’s attitude bucasue the current generation does not usually want to speak Gamo. I
sometimes see that a small kid in Chencha does not speak Gamo. Since from when they enter to

grade one they leave Gamo and speak Amharic. But what | saw in Wolaitta, for example, is that
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even when they enter into a very big office, they speak Wolaitta. In Gamo, even small children
do not want to greet others in Gamo. They always switch to Amharic. They even close radios
when the media transmission begins in Gamo. So, the media should create awareness to these
groups and change their attitude towards Gamo. | want to emphasize that Gamo should be
promoted into an official language to serve the Gamo society, and to serve others Amharic and

English should be used.

P5: Announcements, meetings and advertisements should be handled in Gamo because the local
community understands the message well if it is transmitted in the local language. The local
community listens to the information properly and applies it if it is transmitted in its own
language. For example, once I went to a meeting held in the municipality’s office. The leader of
the meeting started saying, “today we are going to handle our meeting in Gamo.” Then, after that
he continued saying, “good morning” in Amharic. Even when he initially opened the meeting by
greeting the audience, he did not begin it in Gamo. What | want to say is that the responsible
body itself gathers people in offices and talks to them in Amharic, but the audience leaves the
hall without understanding the message properly. In addition, when they go to villages and
districts from Zonal offices to have a meeting with the farmers, they talk to the farmers in
Amharic because they have not practices to speak official matters in Gamo. In those situations, |
do not think the farmers said what they wanted to say and | do not also think they understood
what the official wanted to say. The body responsible to develop Gamo does every activity in
Ambharic. At that time, I think it has its own negative impact on the development of Gamo as a
standard language. That is one of the things that discourage people from writing in Gamo. For
example, if officials use Gamo to make announcements for the farmers to pay taxes, the people
can see their effort to develop and use the language. | believe these kinds of influences hamper

the development of Gamo as an official and standard language.

R: I thank you all.
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Appendix E

The Amharic Version of Data from Individual Interviews

Data found from interviews with individual native Gamo language speakers were transcribed in

Amharic and presented below. (A= A7"; v = avAT)

PAPMLP K1

A: APA aomLP AATANCHT/O7 AGPACIGU-:: OFPV/ATG 027¢- LCATYT TI191L8FATNY?

a:  AQ. 093 LOY7P LOAAL 9274 £CO% PACOICISRE aPIPYLT FPUCTNAS: aPdPYC Th:: 0% 1@+ A8V
/20 &CaL::

At FIUCT AL LAD-T aoNG £ ORI° PhG av&F FIPUCT LTLATNTT DG F@<PPAY? AH ALN
0D+ (¢~ hA?

avoy: FIUCT AL QAD- DG ACFAU-:: NHY 041 OATE P90 T2 A° avdPylT +IPUCT DAE:
N7.04 198, 99, 2000 ANA(. PaPEarLe 0LE avgPyLTt T4 PTT AVTIPLLAU-:: faPEavse CL%
FPUCT OH aWERTT vt PEETT PBATT TCTHTRLAU- DL 95 2975 TINF Av~Y V¢
AL PADY OLH HCT9LLAU~:: AU DAS N0~ NAA L99° A1e PhlTs h&d 7P P& h&
OL D5 HCHRLAV:: hG ATLHY %R ‘experience’ A0 ::

A: PAG avqF £ FIYCT PTLATOT P05 2 U-ed® ISP T (L F @I (AN 1ol D14-0
IC Fbed. 1@2

avy: AL 2% AU-T 2¢- AR LA D9°F (1L.0 ANA(L 901740+ PG 10+ (176 AL PAD<:: (1CAT PI°F

He@< CALPNE A ALYTT I ARYRT Ak Ui7e- AL LA ANHTPET eOhAN (1% 10~
PIOIgO+@-::  Phk ITHNO, 101 AT AN POATPT 077 LaavFd:: e AL PADT DT
2aar-F “understand” £LFFA:: ARTE V18T 10 LUTT PULNG APT ATPUIA DTG PIPONT:
DA HCTA PATT RILHY GLYRTT Al RH HGI6PT LUT DG LAav-Fd:: AG $LI° e1ICh-TY
AOTE RIL19 RPICAAU-:: AR A28 LH PO ASPE D 028 Phr AQT (LHANTF ha Ahaq,
CF@-:: pA, ANANL LI9° 70 PO+ AT PA DIPF 1@<:: Ak AGT AhO(L TIAT Lo9° Ah -
Ah TINT LA° Av-7 (NG 271140 D5 ALY 10 AS PCNAPCNLTINC ALTINC QAP 27108
71C PAT:: ATLAFG ALPA ATRTALPII® PCAN 1@< 1M9P:: IS AL PPUME T1IC IPILT -
vtk ST LFFOT bR emle IC OHUS OH kA And AT85@ 2407 it @f
MATD- ALLAC AT 3900V ALTE TA PO PO9PTE PHM™T AOC AH ANONL AL9% i ALT
CFD- NS0 ARU:: ATLED- 4+ HE LALAA LFM-9° (14 LALAA Al “INT 9°7 TIAT -
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any,

ARG D WILG DY APEA TINE 10<:: PCNAPCA OAPE LATIN 1A 190 10+ PAS:: (AL
hAS Al ADAL P& APT AN TINT Av? 9°G1LD<T 5 PHAAD-T 999614 SF@-::  h4F@<7 (H
Perk GFD- A, LTLAAD+ £o19° 70 AP PAD- TIAT 10+ HE PAD- AILH ARIPE GF@- hG LA
MhIGEI® LATIN PPN 1% 1@ PATI:: NHU “experience” 9PGIC PIOTFAD: TIAE 1D<::  AAHY
AT KOFTIL A< DT KT PAD- DT I, 10+ % PIPOALD- 17 aPAAN LANT TICIP
LREA .. TPIL7 10 Al AT AN ATPPIA, DA At D79 At PAT LUIP OAG 10+ TNt
AP PAT Piet PART U PPIP AL TIPA AAFD<:: “PCET” AN HA-NAND- ATHY ATHY
“PCET” LT ANA P10 TPI° AL AGPZAEI® (LT N9°7 AL “ATNCT &1 1@+ ... Ahd avy7
ANVF@D- TINF LD 103

Ravays e avg st O (P avLNT €78 (L84 T4 10. 1AV FA0AY

AP U7 Té 10 1@ PPAD-:: AIPAN, AL ARG Az @L TLPCOT APAN DL AT I8 164
2T OLTINAD- DL PO+ 1@+ MLH 1D+ PlAl PIPAD: AA D+ LA AXG DLILPCND AK 4
eFAN ANTLTA 037807 AP T4 10 AFTRCET ATIAmNP LA .. PAPTF avaet
ANF@<:: QavBavs@ 026 aomdd® PANVTFD- PART +AL+HD- LI TF +ALAHD-E (1CAT 2°F NP
2T APF ALLCT PULTN &IOFIC Afei:  RAIE QPFTF PCOTI AAPT aPmNP ANVF@-:
AP0 Jtsf |dz] Parane PART QA A 0F PARE t P D57 PAAD- Pl AAOTFD-
MNP LUTT PO T4 LAPANTA:: JONTERI° £

NA7L: O avy1C: av94. ppav- Jo3L7 17

A28 OF PF av94« PPpav: TaoAAT PO WILE AFTECHT Sl P AST IS (H LTS
CUPGHe:: AAHY ANGILhA PPI° LTLPAT AAA TPI° LFTLPAT dPmLLA AL LA ALY PO9°
R8T LaPMAT U-g° A0+ (AR TPI® AL PONPA:: h.. RTRO ASNC WAI® AIHU- A ...
(HI® ENFACGI° AICHD APT FAA:: (R TRD- 9oNT0::

a5 PP, PRU-E R7E DA HE LOAL LAAN OLA U ° HEPT (LR T4 1@

(A% 9 AU-7 AP0 h... GOCE ANALPT ATPAA I° OOT Pht HEPT APL-LOFO ATCFFO-
PEIR A® AAPI® T U790 A& AL APAPA (LAA I°79° TLUPT T11C ALIPANTIIP::  AbAdhe
DAL TLPT ARIPANTIIP:: 1T PARTT aombd® RFAN:: Phb 190t 10<:: AAHY Phb “19°T
7T 10 hv? AAD- ANGC PARE 17 S04 NANE 097 . 09I PFO PAt WL PAT
M@ A7%7 He A78%T AN .. Au? © .. D5 P0AD- P+ (-OHT 10« OhHAO NHF QLD Al
QAT OchHA HFI° ALD+ At AAPT T184ED QAT OH £7 St PT 17 N7 PAt DAt
45 uteT T NLOAS. PHAN LAPAATA::

OAPAPTF D7 ao@-AL:( ALFAIO?
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anoy,

anoy,

any,

Al

hr RAPT® AT A780 TLFA Ut 027 APT eTLFANTT vsd (LPFE LA RATA:: U7
PE7ER APAD- ... A0 APAD- A 719V

02T F24-AV?

010 %P0V~ SANN KA 1021 PhIRE RLF PhAE: ChthL ToIPT avTI4P av%h& Ké.LAU-
TCTIRLAU-:: AA NFA IPPFT A&édAU-:: h.. A2 AT TP PTINFO-VFD- A28 v-0vt ITI°
LAV QUT 1D TINFD-AD- A.. PXAGE ATPIEI® Yl ANT LH ATND- W78 P hG AaPIE
7ol AN AA 99 PUIRINSENTACE, SN IR0 FhTAeE, h14 Add ACTHILY- 10-::
Lhh1e At vt ko (.08 ALIRO- PPy RINGENTACE, PAT ARST
ATILLA 00T MOES MANT AEFAU- PTLA Y2 AN AT APHIE Y- 10-::

AT AMZPY 10C QAN 0NI° ATPAIGAU-:: A7 P2V AQE14 i AT AuT D5 APILS
Admeé- LTI PAT OPT L7 OPHPA AU FNNAY? it LT HETLPA ANLPA AV
F00av?

A7 L0 AUt NP b FCHIP 10+ TUHLev@- WYR, ABAO PAT dmeé AL TNt PAT
PRI PAT UI° DT PAI° AAHY dPAAD- DTPGT aPAAD- P10 PAT P+ T e aOFC
ANCF@-:: hG 277 hao? FACEA PTLA A9PTF PATII AH 1@+ PaPalet TIC @-Om, AA AS H70
“@g” P77 A7 AOGAv-::

AT D977 AFT8CE 099491 LB M- 907 LUNID- AV FOOAV?

ITFY AFTRCE 09147 LLED 16 10 i LM PN A AdF eme A NAHY
PO APT ANVFPEIAT® PALAIA A A APTF AT 009%¢F X AhGI® ANALI® 09184 h...
029°F W7LHY ALY TICT eTALe MR t? 071.%4 APT TNt (AR 1.9, 0PF avw-M-t
AT A8 (W7 AF 7804 O HIOL 2UP7S A0+ @ 8100 hH 134 03780457 iLY
U5 10 AP PTLFADG O AP V14 aPPT AAVFD-::

AMI® AgPAIGAU- ::

FA nLP v\

Al

any:

Al

APA omeP ANFANCHTY APACISU-:: AIPUTS 026 &CAUT T4 AU?
AT (9% 996 £0AA ACOIPT5TE aIPYLT FIPUCT DAE 209°8 aogoyC Th::
FIUCT AL PADY aNG £ MRI° PhG & F FIPUCT PTLATNTT DG F@-PPAV? AH ALN

PO N@- (& AA?
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AP DTG W&t AL AT919.U AHU $CA L 10+ 010U-F 17 D9° AL hHU AT HY AL QAU-0HG
o0 FPVCE (LT 0 ALA 10T BIPC avquert N9IHIE T A.. FAL KTU APAT hdh AOC
Ptet et (TIHIET AL NeHT +HBvHE ARCLEAU? h.. 2% £7% HMI1T hed Ar9.8aoC
2P 14 BT FIPUCT avdPLP IC “lrt AG PPENTT 0L POLAPE Av-AE 848 TPUCT (LT Ca
APPYLE QAMG NGO TO-NTHO AHYU AT DAE (ACAPTR a9PYLT FPUCT DAE)
a @ Z38ONG HFATT TIC b 0ALCA AAt IC ALCLLAU-::

PhG avqiF £7P FPUCT PULATOTE 205 D95 U-ed® 009 SIS TTICPT Nt @ege
NARAN hTL1.97%-00F 2C tPé-d-. 1a.?

AP At A79190 A 114 P17 10 Aot 21207 o0t ARTE AU Ad:: RIR0 AT A8 hah
ATt AL M SN AP Av-T OHAL V-G QLED- AL HMITS ANLE OHHDIE. T1E4L 0T
a9 het hethk AAQT:: AT PIREaeC Al Havy OASP AHDLEFI® AP h.. aor24f (i
TOALD AAAHDIE. PGD- IR 1D+ TP ATINEIRC FIPUCET H™t AOC ATINEPC AALPY
het Adi: 0-(c7 A919ThA 92229 PANE h... h'% “Need analysis” 27.0A®+ +LCYT INC aPgavC
PINZOF PHY PhA AL ARPT PHAND<T PCOT P1 ARTIaveI° TIE4LA9° NAANT 1LH AALPY
hetk hdi: HePTY Pt eRU-G L&+ OHNFA 48417 Ui Pt oAb »IRIPY P+OAT F9PUCT
ANEIOZA 17 h.. tEavl (A v-0F LH hAovt AT AT (AA 10 A19.$PC AT 10 AT
AONT QOB aPCID- OHAPAT: 10+ 1778 heett Ad “T1ESPN AL::

AUT WO PRLTP?

AUTP° RO PRLIPT (P WH9.PPC -0t Aot (A aobeC 040 e 17 D0+ e 1cT
IC F FLeH PAFPRLNT -3 hA AOU-T £40::

29 .96 o+ AhQ. 071140+ 10 9194.0<?

25 A L ATV Pt £2410< 9PILT 1@< TLLMMhAD A D° ‘YA L P
NeFPF AL PAD-T I CbtA £ ATPILT 10 AvT SAD- AL PAD- I° PLOM-T RLAA L8N
AAIPLS h... £ID<7 WrFT LOASA A... PSAD- t@AL oM+ AL CAM- NMI° LF1LA:: harqICo®
ANE a9t PTLeP T U-pd NAA OH aPAl (1M9° TLFICOHT v-3F GAA O LH AL
“0F18CLT” TLOALD- JILT 10 CHED- 1@ AD< PhHAN T AIPAD< aPBavse KHDEA
A9Tne PONGNTF vBd hA OAHY PLI@- PI1LavNIVE w3 AA (H avhhe 1@« e+HOE®-
“TIFOON

Ravays P avg st O (P avLNG £7P L84 T4 10 NAY FA0AU?
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any,

a9q. PANT (AL avAh (LIP? SAAA:: 9179° (194 29§ tOA 194 11T 9PSANT A0,
AL SFAN PH ARTE OO Ad:: 91790 (IRHSD+ A719U AOh Av-7 2% AL Pi HBPTF PC
AQD ACA 9°G9°7 10+ ACO U0t ACQ G0 10+ (PPOAD: NTF U-hI° AT TT19° Bchds h7L8L
ATHE ARG STFAA U7 (LFA OL NF18C% ONPLN v-3F U7 £TTNA (9P9940 aP9he: AL ON-T
TATTISL PIhGT AL ANt aPAl: TIHPOEF AANT ATE A eFANE AN TICTT TIHORT
ANDFE A7 AHY D SFHOP® NFP8CS aoalt HHOBEA::  AHD LA9° (0L OFALR 1T
094, A.. ATO0O- S0 TUFICOT v-33 QAA A%T T1C L9° AInHand La9° HY AL 40 NG
FPYCE 070 2hFTAN T179° A0« PIhG T AHIEE ATIATI° AT HT eVt Adt:: 9%
ATR 10 TLOHILD K% HY AL OTHAONT OC%T NAA (H 498 AAET ASA TLCT HRPTS
AHY D FPPUCTE hetmdae OANT v-33 hH Oh, 21 11C A ASACI +aoe( 1@ aHY 2%t
TPUCT A.. 1NLAT hhAEI° aoIPYeT LM PULNG(VE U= Ah:: (H aPdh APT0é- 10 PAD-
AUT (3 AQTANN° (H avdle AF78C%7T mN® AHDETFI® (H avhhe (LPHDE. LAAA:: AT
X hG A7 STAN:: ANAST AP STAN AT TICTI° P0G Zu-¢<7 et vb (L7
10 OHAAD-::

QT PID. PRU-F £ DA HE DAL LAAN ORN U-9° HEPT (LR T4 102

AP 1% W77 e (Lt 10 4 AT AvT AU-T AL PAD+ JOILT 1@< $AD- D PAD- ATGTG D
7 hA P9NLE VS AN LT AT i o RTR TN ohIdHaN LAUA aPIAsE)
AAUT SAD+ D PAD< ATG7T% HI° e Ageahirk AT7 ALONATI® PTLAD9° ha:: (CAT LL4PA
PRITD7 W¥t7T P80M7 PPLATST ATFT LLAPA:: P20 JITPTMT 0407 TI0T LAADIA::
AP0, CUN Pot) AA AU-7 @LH (458, (d PAD+ AU-T AT 458 20T OAPTT 710+ POAL S
W0t AAPTT POARFTDT aomed® AANT LAN:: 05 AST vie POALD TLOT AAPTT A
KU-471° X h$I° ARG AAh (HTD+ av9§ AANTF NAD- A28 hChC ATOTPA::  AHY oo t@-
AT AAMS AL AUATE 848 a9PYe7 AAMT NIAT 10 10« (@ALAFT AP0, (1,29°F haassa
PTLADT haatta hEA ARG (AT 29§ AANT Alc:: AT &% (A9°C ALPTI° A28 D°% OC U-\F
ALTE NN aopl R WY RIRDT T18NI° QIPTA AP (LFA 17 OL4T avlPy PANT H@PT7
£9MA H&PTFT vtk Ott7 RTC A ... © .. word APTTTT 020  HAT hPemovl RB%0:: PAT
NNt UG T TFD:: resource TF@<:: (1H avAh- he he L2@-9° hegoRI® heIORI© +PyYL. av-(IH-k
ART LmParSA U7 (TG 10 (LT MLHS AfemoPC? hPCh ATV PAD<T AD- resource
A28 ALERCA:: LT Pk PLALAISA AUt NTLAD: U-9° HBPT AKT PCOT GFm<:: (hH
@A U-9° (10 A28 A OAGP-PI° AN ::

ATt RILANAN ATV ATS At MA@ EOMA PHUT O (Lt PHUT @ @OMA A7t AU
ATRITT G4 AN ATt PIPFTICFO PAT OLI° 027% QULLT NG D 2U-§ (Ll Y2V
o7 102
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aoy

% T ALLTCI® % TINT A% PA NAA i TN 90787 10 K'Y 9OILT 10 tapdqe,
PIPAD-7 1@+ +aPAAL, TCTIP ORI° (ATINHG synonyms TLOAD- 10+ A7918.0 AL A< (TALS
HePF @-QT +aPAde FCTHI° TLANFD AT A7& PA N0 A9 &F (AN 10+ U-AT9°
OOTI° ANCT® &F ATLD- & FAA::  AHI® L9 (HALR PAT aogd~t CFAA:: OAHY (AL
He-PTF OAP PATT A.. hLtOT NLLT ALAPET KU-E ONT At  TI0t h0ltal hOd
Tt $LLLT NIMPT® T9C PAI° synonyms +aPAAg 1@< (P +avAae F+CTH® ham P@-g° 10
PAADGC 10 PRELD-GP 0 LLIMI° AM-I° 10 AH D HCTH° L7LAT NP1 ANLHAN L9 @L
“0FT8CALHAT Ah aPBavse ALAN 10« AALIGA:: AT (LT AP@ALT AT (H (19404
adh AA:: SNAIGPT Ade OH APAGPLT 1@< W7990 hH D HBPTT A10AL HI° A7 ALLAT®
oeto:: SN OAT Ad PHIN PA PPTTF APHILT 7 AT N1F 4O “awareness”
ARG CFD- 0RLIN::  NHU- side £AT° ATTUT (FHPPSL Phs HE AN 1% hb +CTav<7
NOPNTT AT AP APOTIAU- 0P FCTaPT Nl8u- 90287 10 +apaag, 10« +avaae, &F ham
0P PO hOPh A28 @« AP A80 PA AOP TINT A% AAE T4 TIC 10 ATE8 a7 heLATC::
OAHY Phz OTHA PA% T0EA P7LAD AhL H sense ALLCTTI® ARTT ALLTCI® NZLHY aPAh-
10 0L ATST PA UAT ML 929§ SNSA:: AT ATRH A912:4 NMWA Pl A79.445 b
PLg° PAID aPHIN P A IO+ AN (HO+ AD< @245 W78, AHY IC ON&hk 09k 9k +LCY
ALLAT® WTLH NT94.57 XU-4<7 POAGA::

0O T&40U?

ITG A AAMPIOI::  IOIL7T 10+ Aot KU MOLPT AL 9194 LAOSNLPTT WI%4AT AH D
AT12407 (LFA response U7 AT AT 00@- hAgvannt Ax hv-T 02°F NG AT 10+
AH PAD+ PPATE 0L, ANNLD: LTAN L ALLAID: TFAN PPSANT avhhNE? AU~ 00T &E,
Aok HAST Afeir 0ATLA AP ATET AL Al LH PFAGPRD: P@- internationally
PtAP L@« 1@ (H 1@< P9 ImPbar®- I+ LH A@< havahnt 1@< A7S AH LH AAFAIPLYIP::
LCPT AOOI® ¢H° AHY 2 TIHTISP 0 F AL 10+ Av-T I PAT R7R KIAINT AL PAD-
goey 1 FPPUCT (F AL AF 10 0L AT AINTINPT ANTHLIT ALLAT:: RV
PCF OIC &0 LCPT OO 1PT7 PHY 2° APT HO-AET P17 AIddP9:: k' OA+ATPE.
AT 0L ZUd APMPI® 16 M DL AA Ab ALI® A.. AAMPaPD-IO::  TIAMPaPD-T
AMPTIAU- TINT ANTATC:: 7 aPmPI® AANT AT Au<? OLH hPALAY- 1D« %::

257 (ZU-F A8 TFMPI° 91.LLCA B7et IPIT 107 MA@ AN ATRLMPIC PI1LL 1D
o7 102

oNIeE IOILT 10+ e AgvAnhk 10+ AgvAnhE A< Agvait “stll” CATPRLNT Uezd AA
PhT @ £P PPN~
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ANLIT® 102

AN ARIPT & PPCmPm+ IR AAPT AU-T PAG TOIC PI° ATt £C A§ 0@ IPF
QAT A28 A°7 HIPUCT AT QA A& A@ Av-T OHY (LPTA 02T°F (LPTA “hor LA vy
AHY TOALY AL (D7 '10<:: hv-? L° #2¢- NP5 IINTAL 1027 OH ARTT U5 AA::
025 A7 FUI-AV? 0295 ATPT AU FRCOAV? PPFPd- TIC 10 M ATPT A0 ATTICT
PH ALTT haeAnht Ad:: O19140-9° A@- SPICC A9 A78H ATRALC T1.LLCIM- 9°1877 10+ AT
AT GFO:: gt £9° A héth AAGPLNI® AU-T 1ATLAIC NIORIP (9PHI°

PaomeP oht

Al

any:

Al

an3 ;

a3

any:

AFPA MeP AAFANCHTY ATPACISAD-:: A°VIS 027¢- LCAUT T1°145AV?
Al 093 aogPUC ATS ANAAU-:: A.. 268 0@+ ALY DAS 2090 £ avgoyc 17y::

FIUCT AL LAD-T avfT £7E MRIP Ph&: avqF FIPUCT PTLATOTT PI°F F@<PPAV? AH ALN
AL N@- (& hAN?

AP OO Av? NHY 041 ALY DAS 1M0F 19 A28 vt PN APHIP U 10+ +LL-8-tm-
AADOMI° NHY &1 17 Ohigh school§ Junior T1MN$A aGEAT A.. T9C aAI0L K157 FaCT
N99PAN A79C A181L TEHT A 10C::

PhG aogF 2P FIYCT PTLATOTE aPfNG D95 k9P PO9°G G4 ISP TF NN DL9P
NANAN D910 IC P 102

Okay AU<7 Alk P77 1@+ O+l 10+ ACAT PP +GI6PT MHMTI° OLAPT e+00T © “dialect”
ORI° LA PPAAT ALTF TET PPOAT ARYT AN A7 A.. OPITE UT VTP PTLLADG U-PP
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Appendix F

The English Version of Data from Individual Interviews

Interviews with individual interviewees are transcribed and translated from Ambharic in to

English and presented as follows. 1= interviewer, R= responder
Interviewee 1

I. Thank you for your willingness to participate in the interview session. Would you tell me your

name and your occupation?
R1. Okey. My name is Yishak. | am a teacher.

I. Do you know the standard Gamo used in schools as a medium of instruction? And have you

worked anything on that?

R1. I worked in the standard Gamo. Before now, | taught first cycle teachers in a private college
in Gamo. | translated two modules and two first cycle books in to Gamo, Gamo means the one at
work. | translated in to that. After | joined this college I translated a grade four Mathematics

book in to Gamo. So, | have had that kind of experience.

I. How close is the standard language used in books and textbooks to the language students use at

home?

R1. Gamo that prevails at work now is the one spoken in the highland area. In fact, Gamo differs
in its dialects. There are many Gamo varieties but | think the one at work now represents the
majority of the people. This is my understanding because the other vernaculars listen to it. They
understand the working Gamo. The difference here is those who listen to this one, for example,
those we call Ganta, Kole, Zargula residents and speakers listen to this Gamo. So, let me tell you
the example | have been telling you earlier. For example, once | went to my grandparents who
lived in Kole. In Kole the variety is a bit different. My mother is from Laka. Laka is similar to
the Gamo widely used now. They [Kole and Laka] are close and adjacent. Nothing is different in
them. They are not even as far as Secha is from Sikela. What | saw between kids of the two areas
was that two children were looking after cattle in their own places and one tried to pass his cattle

to the other's area. Then they were fighting for one tresspassed the other's territory. They were

354



around seven or nine years old. Each of them used their own dialect and insulted each other. That

shows one child heard the other's speech since they were close to each others' dialect.

I: When textbooks and other books are written, do you think they should be written in a standard

language?

R1. Yes, | say this is good. For example, when | write if | write in the one which is close to me,
the one now called Gamo the main one, | am closer to that, and when another person writes, sine
he may write in the one close to him,... it is good if it keeps the standard. In order to keep the
standard use of the language in the textbooks, Gamo words should be identified. The original
words and sounds of Gamo that should come on the first level of standardization should be
known. In fact there are sounds that make the Gamo language unique. If the standard language
should be taken as standard Gamo, it should consider these unique features. Those sounds are
souvenir and must be protected in the standard language. For example, sounds like /ts/ and /dz/
are not available in the other Ethiopian languages. So the sounds must be protected and given a

position they deserve in the standard. After all, the words of the standard language must look like

Gamo. | think it is good if other Gamo speakers also accept this fact.

I: What is the significance of writing it in a standard language?

R1. Standardizing the Gamo language in different domains has different roles. First, there will be
a standard use of the language in different sectors like in the education sector. Second, children
will grow speaking it. So, standardization has economical and social values. When all people use
it uniformly for every day communication at all places, the standard language brings unity in
Gamo. The language and the culture will develop and the society’s exposure to technology in its

own language will increase.
I: Should the standard be taken from one area or should it be taken from different dialects?

R1. In my view, though | am not a language expert, if we try to mix all the dialects in Gamo in to
one standard, I don’t think that is possible. I don’t think it is possible to mix them. But it is
possible to use the words. This is my assumption. So, my assumption is the words we do not use

in the present system should be included, but they should be developed. At present, the one
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called Gamo is the one that spoken by the majority of the public. It follows the one used by the

majority, the widely used one, but I think it is good if the others can be taken at word level.
I: Isn’t it possible to take their grammar?

R1. Idon’t know. If it is possible, I am happy if language experts arrange this.

I: Do you write in Gamo? Which language do you mostly use, Gamo or Amharic?

R1. I personally wrote a book. | wrote and translated primary education textbooks and for
primary teachers’ training materials. Personally, I wrote poems. I remember I wrote two poems. I
have a plan to write a book. | have a shortage of time but | want to write a book. And another,
there is no science and technology dictionary, | am preparing myself to write a science and
technology dictionary. What | mean is when the language grows, it need word that fit to science

and technology.
I: Do you think Gamo has developed words for science and technology?

R1. Till now, concepts are simply and literally translated, but with regard to creating new
indigenous words, not all scientific words have got Gamo equivalents. So, words that look
indigenous to Gamo should be created. | don't believe that part is done well, and for this reason |

am planning to do it when | am free.
I: What is the level of standardizing Gamo currently?

R1. The standardization level of Gamo is low. It requires many things to be done. It requires
effort. So, many people should contribute to it. People who write poems, books, fictions and
other literature in Gamo should come out in different media. When it is done like this, it will get
many readers and will be established in the generations. After that, it achieves its standard and

will keep it. So many people should participate.
I: Thank you very much.
Interviewee 2

I: Thank you for your willingness to participate in the interview session. Would you tell me your

name and your occupation?
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R2: Okey. My name is Manna. | am a teacher

I: Do you know the standard Gamo used in schools as a medium of instruction? And have you

worked anything on that?

R2: Yes. When | was working in the education Department of the zone, | participated in devising
the alphabet, in writing textbooks, especially for grade five to ten. | have done everything
possible in cooperation with the stake holders to provide a short training to high school teachers
from every district.

I: How close is the standard language used in books and textbooks to the language students use

at home?

R2: Yes. It is like, the point is there are two ideas regarding the language. The language has been
used for a long time at lower grade levels. But there is some gap in the textbooks prepared for
grade nine and ten. It took long time to start it, and the writers were taken from different offices.
Sine, it was just done to start the programme in grade nine and ten, there is a shortcoming in it.
In order to create a neutral one, it should have been done by doing a need analysis at first. It was
started when there were no enough materials. It helped to start the education to some extent but
the writing process did not include dialects, it did not include all the sounds. We started it in the
knowledge that it would be improved and changed after a year or two. So, since it started in that
way, there is a drawback in the material.

I: Isn’t it changed now?

R2: It is not changed now. At that time, it was assumed that it should be changed after two years

but due to lack of budget and other related things, it is not changed until now.
I: On which area language is standard Gamo based?

R2: Most often, standard Gamo focuses on the neutral one, the one in the Gamo highlands. It
includes much of the dialects spoken in the Gamo highlands. That is done because the one in the
lowlands understands the highland Gamo. If the lowland variety is taken in the standard, it will

be difficult for the highland speakers. They can’t even listen to it. Since they have that difficulty,

357



most of the time, based on the majority of speakers, the highland one is taken as a standard. The

materials are prepared using the highland variety.

I: When textbooks and other books are written, do you think they should be written in a standard

language?

R2: They should be written in a standard language. If we let everyone write in his/ her own
variety, there is a risk that the written materials do not get readers. Until now, the dialects in
Gamo range up to forty or forty two in every Kebelle. In all these, every writer may write in his
own way, but if possible it should be close to the standard, the neutral one used in textbooks.
People should prepare supportive materials in the one used in textbooks. The textbooks are
prepared in the standard one, but if the other prepares books in different way that will be a
problem to readers. So in order to correct this, in the zone, the curriculum development follows
it. If anyone writes a book and wants to publish it, he should come to the zone. He should get
permission. This structure is available in the zone and the writer should get permission and the
book should be edited in line with the dialects and the one used in the school. If it is out of this,
there is an editor and if it is necessary teachers can also go and work. It is now done in that way.
In my view, it should keep the standard in that way and it is also good if writers should prepare
books in that way. It is good if supportive materials, fictions or other related things are prepared

following the standard writing system.
I: Should the standard be taken from one area or should it be taken from different dialects?

R2: Yes, the thing is it is good if they are included. The reason is what is available now is ...
now, there is dissatisfaction in some of the lowland dialect speakers. Since language carries the
society’s culture, some lowland Gamo districts residents have had the attitude that said, ‘the
standard language used in schools does not represent us.” In fact, they understand the highland or
the standard variety, but they want to see their own forms to be included in the standard
language. For example, Kucha dialect speakers once argued saying, 'since we are neighbors to
Wolaitta, we should use Wolaitta textbooks. When textbooks are sent to us, they should be
published in the Wolitta language.’ They said that when the word hasa ‘water’ is written, it
should be written as hata. Then we replied to them that this can never happen in Gamo. Devising

two curriculums under one language /Gamo/ makes the standard language weaker. But, if it is
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possible, in the future, the standard language should include all of the dialects. When we
accommodate others our lexical capacity increases. The dialects are our resources. We cannot
abandon them. We can take from the lowland and the highland varieties. They are our resources
and one cannot finish using his natural resources at once. But through time and a gradual
process, we can think of which one is needed immediately and which one can wait for later use.
In that way, in my view as a professional, it is good if all of the dialects are included in the

standard norm.
I: What would be your feeling if some of your varieties are reduced and others are included?

R2: This is not a problem. It means one word is replaced in the other. It means they have the
same meaning and it is like what we call synonyms in English. A word has its own context and
there are different words in different dialects that give the same meaning. A concept can be
expressed in different words. So, there is no problem if we use words interchangeably taking
them from different dialects in the writing system, the society will practice and know it. If it
gives the same meaning, whether the highland or the lowland is taken, it gives the same
meaning. The society should grow in to the standard level. There should be glossaries,
dictionaries to help the society practice it, but we can’t simple put it. If we prepare dictionaries
side by side, they create awareness in the society. On the other hand, if it gives the same
meaning, why do I oppose saying why my variety isn’t included if I understand the meaning? To
me if someone knows a new word, it is good but it is not bad. So, the assumption that says mine
is taken away and mine is taken doesn’t give me sense. It is difficult to write two words in one
place. People should understand things from dictionaries and other things, but everything should

not be put in brackets. If it is written like that, the layout will be bad.
I: Do you write in Gamo? Which language do you mostly use, Gamo or Amharic?

R2: | don't use Gamo so often. What makes the language equal [in its status] to the other
languages is its standardization. Its possibility to be posted on cities is very important for its
standardization. For example, when Amharic is posted on city advertisements, it shows the
language's development stage. | will be very happy if our language is also posted in public places
just like that. It facilitates its standardization. We use the common internationally used

languages, like English, in emails. It is not often used in offices except in schools where our
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language is widely used. It is only in schools but it is not used in other sectors. Let alone in
writing, we are Gamos and we were born here but we don’t even use it in speaking in offices.
Since this one is the trend, we are not good in using it in writing. I can’t say I use it while I don’t

use it. But | believe I should use it. | am trying to do that.
I: What is the cause that hinders you from using Gamo in writing?

R2: The reason is the first one is attitude. People’s attitude about our language is not still

changed.
I: What is the attitude? Is it about its growth?

R2: It is not about its growth. They say we already know it. Our language is not a problem we
already know it. So if someone continues his education in Gamo people would say, ‘you were
born and grown in Gamo. What job are you going to get with Gamo?’ they have that kind of
attitude. They would say, ‘why do you learn in Gamo, why do you do this advanced study in
Gamo? It is something you know? Why don’t you learn something new? These attitudes even

block the educated people from doing something good in the language.
Interviewee 3

I: Thank you for your willingness to participate in the interview session. Would you tell me your

name and your occupation?
R3: Okay, my name is Agena. | am a teacher.

I: Do you know the standard Gamo used in schools as a medium of instruction? And have you

worked anything on that?

R3: Yes, after | joined this college, | am preparing two teaching materials. They are not yet
duplicated. Before, | prepared unpublished compilations as reference materials when | was in

high school.

I: How close is the standard language used in books and textbooks to the language students use

at home?
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R3: Okay. It is related. In fact there are dialect or vernacular differences in the speakers of Gamo
in the nine districts. But mainly, the one everyone knows and listens to is Dache. In the highland
area there is one called ‘Gamotso.” In Balta, Garbansa, Kole, and Male areas, they speak
Gamotso in their neighborhood and they use Dache in common places. So everyone understands
Dache. When we prepare teaching materials, we used Dache, which everyone understands. That

means even children can understand it except very few.

I: When textbooks and other books are written, do you think they should be written in a standard

language?

R3: Since the language is in the process of development, it is good if people write in a common
dialect. If the language is used variedely, since it is not developed, people do not understand the
books due to dialect influence. Since it may be difficult to get the message, as to me it is good if

books are written in a common standard language that everyone understands.
I: Should the standard be taken from one area or should it be taken from different dialects?

R3: Other dialects should not fall under the influence of one dialect. Since it may trigger social
dissatisfaction or language hegemony, it is good if others can be included like in brackets and
have their share until a common one is created in the future. For example, when | write since
others in Kamba, Ditta or Chencha may not understand it, | use theirs in commas or brackets. For
example the number 'one' is called bizo in the highland Gamo. In some places they call it petro.
Commonly in Dache, they call it isino.. If they don’t understand the word isino they can use the
others as options. Therefore, the standard should be the same and consistent, but other dialects

can be taken as supplements. This makes the language a standard and united.
I: How long should it be written in brackets?

R3: What | say is at word level. Except to use this as an option, as | said if it is written it should
be written in Dache which all understand, but since some may not understand the words, so this
can be a means to creat understanding. But it doesn’t mean it always continues like that. At
present, it is coming from lower grade levels as a basic education. It is yet in grade ten. It is
started in grade eleven and twelve. Teachers are being trained in the language, they are now
aware of it. Since our students we teach here are now aware of it, the dialect difference will be

361



diminished. Now, the one in Kucha, Boroda and Mirab Abaya has an influence from Wolaitta
dialect. Since they are now learning in Dache, that influence won’t come into standard Gamo.
Even if they go to other places, they teach in the Dache dialect since the textbooks are prepared
in it. We cannot say one dialect dominated the standard language. The Dache dialect itself
belongs to all Gamo language speakers. It is available in the whole areas where Gamo is spoken.
We cannot say it is a dialect of a limited area. It spread into all places and understood by all
people who reside in Gamo. So, nobody says 'it is theirs, but it is not ours'. It is common to
everyone, for example there are different Amharic dialects but the one in the media and in books
is commonly used by all native Amharic and non native Amharic language speakers. Just like
that the Dache dialect of Gamo in this area is used in radio programmes, in magazines, in
textbooks, for preaching in Churches and for other public activities. Since it plays different social
functions, | think as to me the Dache dialect is the only one to promote Gamo into a standard

level
I: Do you write in Gamo? Which language do you mostly use, Gamo or Amharic?

R3: There is no question about it. I use it very much. In the future, | want to write proverbs,
stories and symbolic expressions in Gamo. | also started to write fiction but I have shortage of

time now to finish it. | often write in Gamo, but since Dache is neutral, | write in it.
Interviewee 4

I: Thank you for your willingness to participate in the interview session. Would you tell me your

name and your occupation?
R4: Okay, my name is Meskele. | am a teacher.

I: Do you know the standard Gamo used in schools as a medium of instruction? And have you

worked anything on that?

R4: Yes, | prepared modules. We prepare materials for the courses we teach. So, | have the

experience. | also know the textbooks used in schools though the time is long.

I: How close is the standard language used in books and textbooks to the language students use

at home?
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R4: it is similar. It is prepared in a consistent way. So it is similar. Though there are many

dialects in our context, it is prepared and given in a similar way.
I: Is it close to the students’ dialects?

R4: We can’t be sure. As it can be seen, since the book is prepared based on one area, they can
be different, there can be dialect difference in some aspects. Since the language is growing, until
a neutral variety is created, in the present situation there might be some dialect differences. There
are some whom textbooks are prepared directly in the language they speak. When they go to

their areas, some students find it directly and for some there is dialect difference.

I: When textbooks and other books are written, do you think they should be written in a standard

language?

R4: Yes, | believe it. First, that should be done next. Researches should also be done in that

direction. I believe in that because when the language is used consistently, it brings development.
I: Can you mention some of the developments?

R4: The growth is first researches will be done. And the other is, when dictionaries and
textbooks are written in a consistent neutral language, neutral words and when everyone uses it, |

believe it has its own contribution to the development.
I: Should the standard be taken from one area or should it be taken from different dialects?

R4: In fact it should be supported in researches but it has risk if it is taken from one area.
Language is a resource a shared resource, and sine it may create its own influence on human’s
thought, it should be done in research. There are ways in which international languages are done.
It is good if it is done by taking those worldwide experiences and focusing on the common
benefit of the ethnic group. It shouldn’t bias on to one. I think it is good if it is supported by
research and words which are used widely in many districts should be known in percentage and
selected. Obviously, it should be taken in to consideration that in this way or another, there will

be words merged.

I: What would be your feeling if some forms of your dialect are reduced and others are added?
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R4: to me the feeling is positive. It is a matter of tolerance. It is a matter of keeping balance. In
one way, if it is said only one should be taken, the language won’t even be complete. There is a
reason that the language won’t be full. A careful work that takes from this and that will make the
language full. Second, it serves as a psychological therapy in the mind of the users. | have an

idea that it is good if it mixes from this and from that as necessary in a neutral way.
I: is the present writing taken from one place or from all areas?

R4: In the present standard some are not included. Not in one district but there are rare dialects
not used in it. In the current condition, it is not taken from all areas, but it is taken from limited

places.

I: Do you think a standard writing system should be devised formally by surveying all the

dialects?

R4: Yes it is good. As | said already, we are creating awareness in our students. In the nine
districts of Gamo, there are some dialects which are not clearly used in the textbooks and written
materials. But we present these in our classes. We are getting our students mentally ready. | think

it is essential and justice to bring a neutral and an official language that is a standard one.
I: Do you write in Gamo? Which language do you mostly use, Gamo or Amharic?

R4: | use Gamo. As | am the coordinator of the department, I use it when | am working on it. |

usually use it when | speak and when | write.
I: do you think other people use it to the required level?

R4: It is difficult to dare say they are using it as required because the language is yet developing.
There is the society’s attitude. It is from this angle that I said earlier it is significant if the
language is an official language. It is only in the education sector that we are using the language
more. Except that and the uneducated society, it is not widely used in towns since it doesn’t have

a functional status in offices.
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Interviewee 5

I: Thank you for your willingness to participate in the interview session. Would you tell me your

name and your occupation?

R5: | thank you, too. My name is Kaleb. | work in Gamo Gofa Zone Culture and Tourism

Department.

I: Do you know the standard Gamo used in schools as a medium of instruction? And have you

worked anything on that?

R5: Yes, since | was a teacher formerly in Gamo. | taught when the language was in the process
of development, and | speak the language. | am ethnically Gamo and | am a speaker of the
language. among the dialects, | perfectly speak two dialects. The one is which is now used in
writing and documented in books. That is usually spoken in highlands in Bonke and other
highland areas. It is used mainly in the writing. | speak that because | worked there many years.
In addition to that | was born in Arbaminch Zuria and | speak Ochollo dialect. This dialect is my

native language.

I: Do you think the language used in schools and textbooks is similar to or close to the language

students speak at home or in the neighborhood?

R5: Students can understand the standard language used in the textbooks. But there are dialect
members who do not speak the standard language directly. For example, speakers of Ochollo, the
area where | was born, do not directly speak this [the standard] Gamo. They understand the idea
mentioned in the words, they can also know the standard language through education but the gap
between the standard language and the Ochollo dialect is wide. In Gamo areas, as well, in
Zargulla, Ganta... Ganta is not included in the standard norm. Ganta villagers also listen to the
standard one since this Gamo Gofa area is tied to each other in kinship and social interactions is
very high, they know each other’s language. But they do not use the standard language for every
day life activities... especially, as to me, when | taught Gamo in schools... when you teach a
language you learn to speak it directly, right? Through my teaching experience [I have known
that] in most cases, the highland area varity, particularly the used in places starting from Bonke
area, is mostly mentioned in the standard norm and the words are taken from that area I: When
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textbooks and other books are written, do you think they should be written in a standard

language?

R5: My personal opinion is that it is good if the standard gets closer to a consistent one as much
as possible. But creating a standard from the dialects takes time. In fact, people are now good at
communicating each other due to work, and they are working together. But this takes long time. |
think when the one at work now is improved and mixes others, it becomes one on its own time
after long time. But making it one all of a sudden is difficult. I think those people who worked on
devising the writing system and who wrote the textbooks are thinking over it. | always worry
about how they could bring all the Gamo dialects in to one. In any ways, | think it takes time. In
order to make one, it is not the word that should be one. When people are one at first, when they
bring attitude change and speak mixing it, the word itself becomes united. If we try to make it
one by taking the dialects used in the wider places while the people are in their own world
speaking their own dialects, it is difficult. These people were once speaking a Gamo Gofa
language. They are now separated and said we speak our own language. This should not
continue, and this should improve and there should be a way of mixing the words in order to
bring it in to one. If it is not difficult, some words should at least be included in brackets. When
we completely use the other area varieties, people assume that they are dominated. | think in
Gamo Ochollo variety is dominated. There is a rumor that it is not included in the written

language. So, it should be incorporated.
I: Should the standard be taken from one area or should it be taken from different dialects?

R5: They have now started to include others in the standard as much as possible. The point is the
inclusion is not significant. When | say Ochollo is not incorporated, | mean the inclusion is not
meaningful. When | say Ochollo and Ganta are not used | do not mean they are not available at
all, but I mean they are not proportionally incorporated. As much as possible, it should include
words in a reasonable amount without losing its ground to bring a unified language that makes
Gamo one and the same. It should lay a ground now and should unify the language in the future.
If every dialect is developed separately, it is difficult to unify them in the end. So, the words
should be incorporated and the language should be unified. Especially, when textbooks are
written, instead of calling one or two Gamo speakers, like if two of them are from Zargulla, or

from Ganta or from Bonke-Dache, they implement their dialect and this creates influence. So at
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least the writers are neutral and know most of the dialects, they can give it a solution in the
meantime. Like when we were studying in TTI, teachers took mainly spoken words and gave the

others in brackets if they are that divergent.
I: How long should it be written in brackets?

R5: Until the speakers speak one language, until they communicate each other, until one learns
the other and speaks it. For example, it is not difficult to me because | worked in different areas
so the words are not difficult. However, when | think of children in the area | was born in, the
dialect is completely different and the gap is wide. Now, in my area if you want to say ‘what
happened to you?’ it is anta or wakay? But here in the standard it is wanay? There is difference
here, right? As you go up there is difference. The community may be able to understand each
other step by step when they go to different places for job. At the level communication they can
listen to each other, but when it is in writing, some said ours is not totally included in the

textbooks and in the standard, but they can communicate and listen to each other.
I: Do you write in Gamo? Which language do you mostly use, Gamo or Amharic?
R5: Yes, | write in it.

I: Which variety do you use when you write in Gamo?

R5: I normally use Gamo. | use the mixed one. It is once declared in law. It was said that in
Gamo Gofa zone, every application, education material and reports should be presented in
Gamo. It was done to encourage the use of the language in offices. But later this law was

changed due to the cases related with non Gamo speakers.
I: If it is not for publication, isn’t it acceptable if you write applications in your own variety?

R5: Application letters is not written even in Gamo now. Even if | write in Ochollo, people do
not understand it. Ochollo is a difficult dialect. Ochollo and Ganta varieties are simple to the
speakers but difficult for the others. The problem for that is only that area’s community has been
speaking Ochollo. But many people have been able to speak the highland Gamo. Due to job and
other movements, it is able to spread in to towns and other the lowland areas where Ochollo

communities reside. But Ochollo speakers are usually limited to their own areas.
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I: Why do you think people do not use Gamo in writing?

R5: When | simply think of it, the Amharic language is easy to write. In addition, it has been
practiced by the majority of the population for a long time and has gained acceptance. For
example, if you write one Gamo sound /d/ it has two graphemes d and h and it sometimes goes
up to three letters. But in Amharic, it takes only one letter d’. Many languages are spoken in the
Southern of Ethiopia. Above that, many languages are spoken in Gamo Gofa Zone alone. As to
me | witnessed when these all languages had one standard language. They spoke one language to
each other. | was also one of the speakers of that standard language. But now, since the idea was
to give the right of independence to the widely divergent dialects, the divergent one is now
autonomous. | learnt in Gamo when the Dawro Gamo Gofa (DAGAGO) was implemented.
Dawuros and we Gamos took the same exam. We passed the same exam. But Dawuros left that
standard saying our language is different. They said the standard language is not related to their
language. When the people claimed to be different, the language was taken to be different as
well. The process of differentiation went that further. However, the dialectal difference in Gamo

should be managed by unifying the society through a standard language mixes the dialects.
Interviewee 6

I: Thank you for your willingness to participate in the interview session. Would you tell me your

name and your occupation?
R6: My name is Gebre.

I: Do you know the standard Gamo used in schools as a medium of instruction? And have you

worked anything on that?

R6: | often take Gamo students for teaching practice. When students go to schools, there are
forms filled in. these forms are usually prepared in Gamo. There are interview questions for
information they gather from those schools. So, | have the experience with the forms. They ask
in Gamo and fill in the form in Gamo. | read that and try to evaluate their work. Since children at

home also learn in Gamo, | know textbooks they use.

I: How close is the standard language used in books and textbooks to the language students use

at home?
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R6: Okay, our area is Ganta. | was born and grew up there. There is a dialect we speak there and
there is another dialect spoken in other areas. Since there is some difference, this one, the
standard language used in education is standardized in a different way from the one spoken in
Ganta. The books are written following the dialect spoken in other areas. So, it is difficult to me
to say that these textbooks are written in a language similar to the one spoken in my area, since
the standard language used in the textbooks is different from ours and the relationship is a bit

low

I: When textbooks and other books are written, do you think they should be written in a standard

language?

R6: | think Gamo should be written following standard form as one language. Though children
are trained in different inconsistent orthographies at lower grade levels, it is necessary that they
come into one center especially in colleges where a standardized language is highly required. If
they come with a different writing style, | think, that is difficult for a teacher to handle. So, a

standard language use must be followed in textbook preparation.
I: Should the standard be taken from one area or should it be taken from different dialects?

R6: If it is biased in to one area, it contradicts to what | said earlier. It means the other will
disappear. The other is going to disappear. | think it is good if it is neutral or taken from every

dialect.
I: What influence would it create if it is written in one dialect?

R6: The others will disappear if it is written in one dialect. The other dialects will disappear.

People may say this is not mine. A question that says this is not mine may rise.

I: Do you think Ganta dialect can go with the others like this? Should it be included with the

others or should it have its own writing system?

R6: Ours is very different. It diverges a lot; it is a bit out of the common one because many do
not listen to us. They don't listen when we speak Ganta. For this, due to the exposure we have we
listen to the other one. We listen to the others, but we don’t differentiate which one is Wolaitta ,

which one is Ganta of Gofa. People in our area do not differentiate these ones. It is just one to us.
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The language around here is just one to use. People listen to it with difficulty but they do not
speak it. And when we speak the others do not listen to us except our neighbors. Except they

learn it at work or in other means, the others do not listen to us.
I: Do you write in Gamo? Which language do you mostly use, Gamo or Amharic?

R6: | have never used Gamo to write something. When | communicate to my friends from Ganta,
when | chat to them on Facebook or on phone, | sometimes chat in Ganta. We chat in our Ganta.

Without this, in writing, since | am a science teacher in my profession, | never tried it.
I: Haven’t you ever written science in Gamo?

R6: | write in Amharic. Gamo is not common. When we started education, we learnt the
Ambaric alphabets and Ambharic writing. I didn’t learn in Gamo. It is in Amharic that I write, but

| also write in Ganta. | like writing my diary in Ganta sometimes using it in brackets.
Interviewee 7

I: Thank you for your willingness to participate in the interview session. Would you tell me your

name and your occupation?
R7: My name is Molla. | am a teacher.

I: Do you know the standard Gamo used in schools as a medium of instruction? And have you

worked anything on that?

R7: Yes, when we started the subject as a department, we only had the curriculum. So, we wrote
modules while we are teaching the courses. Before now, | taught Gamo in grade nine and ten, as

well.

I: How close is the standard language used in books and textbooks to the language students use

at home?

R7: In fact, as far as it does not create a problem to understand lessons, the dialects are not far
from each other. Like here, students came from the nine districts, but even if they speak in their
own dialects, one understands the other. The dialects are not that divergent, and since it is a

feature of a language, it is not difficult to avoid dialect difference. Education cannot be also
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prepared in a dialect that pleases everyone. When we see other languages, they use the one used
by the majority of the population, and we use that one here too. In the future when it is
standardized more, it will not be difficult for children if they know everything from the

beginning. So the dialects are not far from each other.

I: When textbooks and other books are written, do you think they should be written in a standard

language?

R7: Before now, there is no standard dialect that everyone knows of this language. For that
reason, teachers may prepare books in their own dialect. There is this risk. However, it is not
difficult to understand if it is prepared by any one. For example, | was in Chencha during my
childhood, when teachers taught us, there was no problem. So the dialects are not difficult, and it

IS not that far.
I: Do you think it is good to have one standard language?

R7: It cannot be. It cannot be a standard. The reason is people are always selfish. They have
selfish thought. Therefore, it is difficult to use one of the dialects. It would have been good if it
was like that from the beginning. But, in the present situation, since everyone wants their own to

be used, it triggers political instability.

I: So, how should textbooks be published?
R7: with the one many people speak.

I: In a standard language?

R7: It is not possible to make it consistent at once. In Gamo, there are highland and lowland
varieties most often known. We prepare harmonizing them. We use them interchangeably.
Whether we use the highland or the lowland one, students can understand. They know it. So,
since this is the fact, we don’t bother about the dialects that much. I had the chance to work in
different areas. | am from the highland area. When | speak in the dialect | grew up, they listened
to me. Since | can also speak like them, it is not difficult. We have not faced any problem
working on it until now. Gamo could be standardized through process. Nothing obstructs that. It

can be a standard through time, but it can’t be a standard at once. In order to standardize it we
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need to be able to use the modern technology. The concerned bodies (the College, the Zone and
the Regional state) should make the language to be used in a computer system so that children
know it from the bottom. This wouldn’t create a problem of intelligibility. But, to make it clear
to children since the grass root level listening materials, reading materials and visual materials
should be produced. If they grow listening to it, it won’t be difficult for them. So in that way it
goes on being a standard.

I: Should the standard be taken from one area or should it be taken from different dialects?

R7: As I said before if we say let’s take this area language, humans are selfish. In order to
develop the language as a language, the one many people use should be identified. Which variety
is used in government offices? Which variety is used in towns? For example, the capital town of
the zone is Arbaminch. So which one do people use in Arbaminch? So this should be identified.
For instance, Amharic media use the one used in Addis Ababa. So, the variety the urban
residents use should be known. They should know which variety the majority of the population

uses, and it is good if they continue in that as it has been done until now.
I: Do not speakers of other dialects raise a question?

R7: They do not rise. They do not rise. For example, even if it is spoken in Kucha, it is Gamo.
Though it is spoken in Chencha, it is Gamo. Though it is spoken in Kamba, it is Gamo. So,
learning in his own mother tongue, no one claims my accent should be used. People are different
naturally. Even twins could be different. It is not possible to create a language for each person.
Like, in Amharic there are Gojam, Wollo and Gondar accents. The Amhara child in Gojam
doesn’t say I don’t accept the Amharic spoken in Addis because it is Addis Ababa Amharic. So,
this prevails in Gamo. It is good to explain the experiences of other countries who work on this

to those who ask a question, and start developing the language.
I: For example, what would you feel if your varieties are reduced and others’ are added?

R7: I don’t feel anything. Nothing will be reduced from me as well. Nothing is added on mine,
too. It is just using what already exists. They may use what is not available in my area. Or they
may use the one in my area. For example, when the language grows and is used in literature,

when characters are created, if it is from my area, it is possible to make that character use my
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area language. The same can be done when other area characters are used. When this one comes
in to the education, it is know which one is used, so order to develop the language, a lot has to be
written in it. We should start speaking in it, and we should start doing everything in it in order to

develop it.
I: What if others are left when the one used by the majority is taken?

R7: There is nothing like others will be left. They will exist as far as the speakers or the
community exists. It has been available since humans started to live before it was used in
education. This community will exist tomorrow, as well. It won’t perish. It will live. Writers
should be ware that one common language might be a taboo word in others. They should find out
what something is in different areas. The material writers should be taken from two three or
different places. When I write modules, | first use the words I do not know in the class room and
my students used to tell me. I cross check meanings. | remember | once used a word, which is
common in my area, but some students told me that that word referred to a human genital organ
in their area. | take care of this kind of difference. When others also prepare materials, editors try
to see this kind of things. For example, one of our friends is from Ganta, and he knows what
words mean in Ganta. The other is from Bonke and another is from Chencha, | am from Ditta.
We are proportional in our department, and when we speak we don’t have a problem of

communication. One listens to the other.
I: Do you think a planned standardization is important in Gamo?

R7: Standardizing the language is good for everyone. It helps to understand each other more. In
order to standardize, it is important to exercise or practice it for a long time. If we select one
language and use only it, we create conflict. So, this should be done through time. Like we now
know new things. Once, there was a common language called WoGaGoDa, which was used in
Wolaitta, Gamo, Gofa and Dawro areas. | for instance learnt my certificate programme in it. So
now we are following the techniques of language development used in developing that language.
And if a word is used in one area and not used in another, it remains in that area. So, it is not
included in textbooks. In addition, we know what is said what in which area because we live
with many students. When one says something, the other says this has a different expression in

our area so we should know everything like that and we take care not to include that different
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word in leaning materials. So, the standardization will be realized like that through time. But it is
difficult to make it a standard at once, because for example when things are computerized and

textbooks are prepared, these differences should be written in glossaries.

I: Do you write in Gamo? Which language do you mostly use, Gamo or Amharic?
R7: On facebook, if I chat to friends who are Gamos, | often use it.

I: Do you get the response in Gamo?

R7: Yes, they reply especially after the Latin script came. If they are people who do not know the
Latin script, they use the Amharic orthography and write in Gamo. But there is no literature so it
is difficult. When teachers want to publish, there is no one that supports them. There is nothing

encouraging from the zone or the regional government.
I: How about lack of a standard?

R7: There is a consistent writing. There is a consistent writing. The problem is on using the Latin
script consistently, but it wouldn’t have reached grade ten if there is no consistent writing
system. There is a writing rule. A writing rule has been devised and education is provided in it. A
degree programme is under way to be started in this year. So, it is not possible to say it lacks
consistent writing system. It has a consistent writing, but | believe that supported by research, the
International Phonetic Association symbols should be used in the writing. For example we use
the letters /th/ as /ts/, but since the IPA uses /Z/ and /©/ sounds, we should write it in a standard
that people who come from another world can read even if they don’t know the meanings. | will

be happy if we can write in IPA. This again requires the work of educated people.
I: What do you recommend for the improvement of the development of standard Gamo?

R7: Yes, this time is ideal, but people are not awake. The government has granted in its
constitution the nations and nationalities to write, speak and develop their language and culture. |
don’t know why this has been reversed. I once learnt in Gamo and started to write in Gamo. It
was even once the language of work in the area. Posts in towns, names of bars, road writings
were once posted in Gamo. But without a known reason, this has been reversed. This idea must

have come from people hungry to develop Amharic. Even in our Zone, we have Gamo and Gofa.
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There is no language difference except politics. They are one. | learnt with Gofa and Wolaitta
children. Now, when I meet Gofa or Wolaitta people in tea rooms, I don’t speak to them in
Ambharic except in some obligatory situations. They speak in Wolaitta, the other speaks in Gofa.
But since the language is the same one listens to the other without any barrier, without any
information Gap we listen to each other. Even, instead of the difference between Gamo, Gofa,
Wolaitta, Dawro and Konta, the accent variation is wide within Gamo dialects. Therefore, in
order to develop the language everyone should take responsibility. Teachers as teachers, students

and students and the community as a community should take responsibility.
Interviewee 8

I: Would you tell me your name and your district?
R8: Wubit from Kamba.

I: Which dialect do you speak?

R8: It is Balta

I: Is it the one textbooks are written in?

R8: It is not written in Balta, it is written in Gamo
I: Is it different from Balta?

R8: Yes, it is different

I: Does it affect your education?

R8: It does not have any problem. There are students who speak Dache and since we learn with

them the village language, Balta, will be forgotten then.

I: Do you write in Gamo? Which language do you mostly use, Gamo or Amharic?
R8: Yes. | write both in Gamo and in Balta.

I: Do you think textbooks should be written in a standard Gamo?

R8: It should be written in a uniform language. There will be development in it.
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I: Do you think all speakers will benefit equally from the standard?

R8: they will not be. For example, Kuchas and Gantas speak a different language. So, they will

not equally benefit from the standard.

I: Should the standard be taken from one area or should it be taken from different dialects?
R8: It is good if it is written only in Dache.

I: Why?

R8: Why, there are students who came from Daramalo, Kucha, Boroda. They do not know Balta

or Ganta, so they will be disadvantaged.

I: So, do you think Gantas and Baltas will be disadvantaged when it is written in Dache only?
R8: Balta and Ganta speakers know Dache. They can listen to classes in Dache.

Interviewee 9

I: Thank you for your willingness to participate in the interview session. Would you tell me your

name and your occupation?

R9: My name is Ayehu. | served as a teacher for about 23 years. | was born and grew up here ,
and now | am teaching in the language. Since many things are not done in the language, students

do not have interest in it in the town. There is also shortage of books.
I: Can you speak and write in Gamo?
R9: Yes, | can write and speak in Gamo. The textbooks have many problems though.

I: How close is the standard language used in books and textbooks to the language students use

at home?

RO: It is closer. We rarely translate the different ones in to Amharic. We often speak in Amharic
here. After we speak in Gamo, we translate the whole thing in to Amharic. We were very happy
when we worked in other districts. The students understood it very much. They worked hard. But

here we try a lot we work hard but there is no result. When we give students a simple homework
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here, they come without doing it. They always said no one speaks Gamo at home, no one speaks
Gamo in the neighborhood, no one knows Gamo and they said I can’t write it so [ don’t want to

write in Gamo.

I: When textbooks and other books are written, do you think they should be written in a standard

language?

R9: When textbooks are written, it is better if the writers are taken from each area like from
Ochollo or Zayse. This will be effective to teach because the children come from the community.
I don’t think it will be good if it is worked on one Gamo. It is good if consistent meanings are

given and written in that.
I: What is your idea on the textbooks?

R9: there are some errors. We correct them since they are not serious. But we find words we do
not know meanings. We don’t find their meanings either at the back of the textbooks or in
dictionaries. There is also a big difference in the spelling used. For example, when they write the
word hecza (three), they use one spelling here and another there. But since we deeply know it

we can write it.
I: Should the standard be taken from one area or should it be taken from different dialects?

R9: No, it is beautiful if it represents all dialects. This is because children listen and speak the
Gamo we speak at home. For example, in a house where Ochollo is spoken, the child learns that
and they say no this one is said like this in our house. There is this kind of thing. As such, the

meaning confuses children. Therefore, | think it is better if it is written like that.
I: Do you write in Gamo? Which language do you mostly use, Gamo or Amharic?

R9: it always interferes when | write. When | write anything and when | save anything on my
phone, | write in Gamo. It is easy for me. Even when | was learning, teachers used to ask me
meanings of words. Since | taught Gamo for many years, | incline to it. If you ask me to write

something in it, I finish it quickly instead of writing in Amharic or in English.

Interviewee 10
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I: Thank you for your willingness to participate in the interview session. Would you tell me your

name and your occupation?
R10: My name is Meskerem. | am a unit leader and | teach Gamo as a mother tongue.
I: Is the one used in textbooks your mother tongue?

R10: Yes, it is my mother tongue. Gamo as a mother tongue has been started when | was in

grade three. So I learnt in it as well.

Interveiwee 11

R: What is your name and where do you come from?

111: My name is Bereket. | came from Bonke district from Kobo Bake village.

R: Have you learnt in Gamo in schools?

111: yes I learnt in Gamo since grade one up to four and | took it as a subject onwards.
R: Do you understand the standard Gamo used in education well?

113: Yes | know the standard language well and | also know the orthography well.

R: What is your evaluation of the standardization of Gamo?

111: What | can say about the language is that if there is a responsible person or body that can
standardize and develop Gamo, the people will be able to express their ideas and their historical
background in their own language. But what | always notice since my childhood is that the
native speakers do not pay attention to standardize and develop their own language. When they

become educated, they try to abandon their own language.
R: which dialect of Gamo is mainly spoken in your area?

111: the dialect spoken in my area is related to Zargulla and Ganta, but it is called Melle. Many
people do not know it. It is a little bit different from the others. It is similar to Ganta and
Zargulla. Even if there are words that differ from one dialect to the other, the people can

communicate to each other without a translator.
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R: Do people in your area also speak the standard Gamo?

111: What people do not get now is that our elders do not understand when we call the standard
language as Gamo. They call it Dache and they understand it to be Dache. This is because at old
ages, there were people called Dache who spoke a different language. | think that Dache is the
one used in schools to teach mother tongue education in Gamo. If you take some people like
Zayse, they do not speak Dache. But Melle, Zayse, Zargulla and Ganta listen to each other’s
dialects. As to me, the name Gamo is now given to Dache. I think this is good and common to all

people though there are some problems and inconsistencies.
R: What are the problems you see?

111: For example, there is Zargulla and there is Dache or which they referred to Gamo used in
the schools. Dache is not related to Zargulla or the textbooks are not translated into Zargulla. In
addition, the standard language is not given consistent meanings unlike Wolaitta language. Some

of the words used in the standard language look weaker as compared to the others.
R: Do you mean the language used in textbooks should be standard and uniform?

[11: Yes. A standard language should be used in books. Standardization of Gamo reduces
people’s attitude that takes Amharic to be the only appropriate language of education. It also

enables people to see that Gamo is valuable in education and worth standardization.

R: Do you think the language is standardized to include words necessary to study scientific and

technological concepts?

111: Science education given in mother tongue is good and understandable if it does not go into
specific and detail concepts. But I think it is difficult to express some scientific processes in the
present standardization level of Gamo. For example, if one needs to explain the process from
conception to child birth, they need the appropriate technical expressions. So the language

should be standardized to express this kind of sophisticated scientific scenarios.
R: What is the purpose of using Amharic and English words in the textbooks?

111: There were words taken from other languages when | was learning in Gamo. And they are

available until now. In the former syllabus, many languages were used in one textbook like
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Gamo, Gofa and Dawuro words were used in brackets and now writers use Amharic words
directly in Gamo textbooks. English words are used scientifically to introduce new concepts into
Gamo. When | see the textbooks | find Amharic and English words written in Gamo

orthography.

R: Do you think it is easy for students if words are taken from the related languages than from

Ambharic?

111: For example, if words are taken from the Wolaitta language, it is easy for students if words
are borrowed from Amharic than Wolaitta. If a student does not know the Amharic word, he or
she can ask people educated in Amharic in his or her area. In order to know a word taken from
the Wolaitta or Dawuro language, they need Wolaitta or Dawuro people in their area. But instead
of using a word from Wolaitta or Dawuro, if they take from Amharic, there are many people in
Zargulla, Zayse, or Mele who were educated in Amharic in the former times. It is easy to get
help from others if Amharic words are used. Most of our elders learnt in Amharic and it is also
the means of official communication in the area until now. So using Amharic words is more

preferable than using the other languages simply because they are neighbors or related to Gamo.
R: I thank you for your cooperation.
Interviewee 12

I. Thank you for your willingness to participate in the interview. Would you please introduce
yourself and tell me what your contribution is in the developmentand and standardization of the

Gamo language?

R11. My name is Getachew. | am native speaker of the Gamo language. | was born and grew up
there. 1 am a language specialist so | had been working with curriculum designers and
standardization team, | mean with people who worked in elementary school curriculum. |

closely now the effort exerted to develop the language.

I. When was Gamo language written for the first time? And what are the challenges in the

standardization of the language?
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R11. Writing of Gamo is as recent as the implementation of nationality languages in elementary
school curriculum in the country and the region. What | remember is during the Dergue regime,
in the literacy campaign, people used to learn in not actually in Gamo, but in books written in
Wolaitta language. The script used then was the Ethiopic script, which people sometimes call
Sabean, and | remember that was not such used beyond the literacy campaign. It was only
available in the literacy campaign materials. But apart from that...a well dealt with process Gamo
writing dates back to the beginning of EPRDF regime, 1984/85 E.C, which was around 1992/93

I. It was written with the other languages?

R11. Sure. That was like a campaign across the country. The nationality, constitutional rights,
political motives were involved in using all languages for elementary schools as a medium of

instruction.

I. SO, the language used then, was Gamo or was it the mixed one with the other Ometo

languages?

R11. At the beginning, what I remember was, people developed a language with the name
Wolaittatoa and prepared textbooks at the Ministry of Education. The textbooks were sent to
Wolaitta, Gamo, Gofa and Dawuro areas, which were believed to speak very close related
languages. But that decision created a unfavorable reaction from the localities especially among
Gamo, Gofa and Dawuro people. The decision to use Wolaitta language as a medium of mother
tongue education was not accepted by these groups. So the political wing of the time that
administered the Semen Omo Zone tried to find a solution. They called up on language and
education experts and asked them to rework on the materials and bring a common textbook that
could work to all groups. The textbook preparation work started with that demand from the
authorities, and some disagreements occurred among the groups of experts who were working on
the materials. Variations occurred especially on using the sound /ts/. There was a big dispute
between Wolaittas and the others because the sound /ws/ exists in Gofa, Dawuro and Gamo, but it
doesn't exist in Wolaitta. There was a great objection from Wolaitta representatives about using
those sounds in the textbooks prepared for all. So, the Wolaitta groups withdrew from the team
work, and the remaining Dawuro, Gamo and Gofa groups continued on harmonizing the three

languages under the name DaGaGo.
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I. What does that mean?
R11. Dawuro, Gamo, Gofa
I. Mixed language?

R11. Yes. That material served for some time about 5 or so years, and to the end of 1990s, there
was a political union among different political organizations that represent Dawuro, Gamo, Gofa
and Wolaitta. These different political organizations administer the same zone, which then was
called Semen Omo Zone. So, we are same people claimed, we speak the same language and we
are administered in the same zone, why not we develop same language same material for our
students so that can foster the union of the zone. That was the belief and with that belief people
started working on same material and they named it WoGaGoDa, which is an abbreviation for
Wolaitta, Gamo, Gofa and Dawuro. The material was actually produced and distributed among

the users schools of Semen Omo Zone. Again reaction occurred around Wolaitta.
I. How long was it used?

R11. Not much. Not a year, really. Oppositions groups, groups who oppose the political
organizations which were affiliate to EPRDF, used that as a tool and you know they aggravated
the issue and people went to the streets and said, "We do not want to say /ts/, and we do not want
to learn Gamo." And they burnt books, damaged schools and there were causalities, death.
Following that, the political elites decided to abandon the hybrid language and reconsider even
the zonal organization. We got, instead of Semen Omo Zone, Wolaitta zone, Dawuro zone,
Gamo Gofa zone, divided among these groups. To my knowledge, Basketo continued using

Ambharic and others started developing their own materials.
I. How about in Gamo area?

R11. In Gamo area, it was decided to have GamoGofaththo in the Zone because GamoGofa is
the zone. But, the Gofa area again reacted “We should not again go back to the same problem",
so they decided to have separate, Gamo and Gofa languages. In 1993 EC, in 2001 in GC, |
remember Gamo experts were called from different sections of the society based on the subjects
they taught. There was an argument in the meeting on how they should go on with the tax of

writing textbooks in the presence of dialectal diversity. Writers said, 'at least we should have a
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direction on which variety we should use as a medium of instruction, one which represents Gamo
in standard places'. There was disagreement on the discussion about norm selection on that
workshop. The writers were arguing on selecting one form instead of the other, and some said
that they did not want to use the others’ forms. The organizing groups abandoned the idea of
selecting standard norms and as it used to be, they asked the experts to go on as it suits them as
they know, which means to use their own varieties. And that was how it went, but certain
reshaping was made by editors. There was no variety decided to be used because Gamo area is
linguistically very diverse to the extent that there is a continuum, on two extremities on two ends.

People could not even understand each other.

I. Let me have one question here. For example, if the subject teacher or the subject expert writes
a textbook, that textbook is going to be used across the Gamo area, right? So, that writer's dialect
IS going everywhere and the other writer's dialect is going to the other area. Can we say a

standard language is followed in that case?

R11. That people knew, especially the organizers knew that the organizers sensed that. They
brought a question to the group to the team of experts who were called to develop the material.
The complexity in Gamo area, it went even to harm the political unity of the people. So it went
to the zonal council even. People even raised the questions, "why do you touch such things, why

do you raise such things. Everybody is....
I. What was the reason for not agreeing in giving certain form?

R11. Well, you know the problem in Gamo area is that people were administered by different
kingdoms over forty autonomous kingdoms. There was no Gamo kingdom. So, when you ask
people to pick up of these dialects and abandon their own, for example you scarify one variety
when you pick up another. So there was no agreement on that. People do not want to abandon
their own. Even | remember, one guy said, "I cannot sell my own people.”" People argued to that

extent. " | do not want to sell my people.".
I. How about using other options?

R11. Yea. There was an explanation from the organizers that standardization is the fact,
scientific fact. And, diversity is also fact even diversity exists in English. In England, even there

383



is a lot of diversity. So, taking these in to account, we can at least depend on demography,
geographical coverage. Based on those factors, we can at least have a mind set. That was the
argument. But many did not agree. Another problem is, usually there is a short time for material
development. And the zonal curriculum office was very much worried to produce the materials
because other zones were also working on it, then the fund the budget was from the region. If we

do not use the fund, we would lose it. We would be behind the other zones. So, there was this
I. What was the fund? To develop the textbooks?

R11. Textbooks editing. Already there were textbooks in DaGaGo, WoGaGoDa, but you know,
because the zone was separated in to different Gamo, Gofa, Dawuro and Wolaitta areas, people

saw it is important to develop materials based on that division.
I. The language is being used in schools now?
R11. Itis

I. So, isn't it possible to refer to one dialect one standard dialect of Gamo, which is being used in

schools?

R11. Yea. You know, the problem is there is no strong commitment, political commitment.
There is no any strong political consensus on the standardization of the language. As | mentioned
to you, because of the diversity and because of attitudinal variation, you know, you cannot really
bring people to one center. You cannot decide on that. They were unable to decide on that, and
that really created problems in schools. Teachers found it very difficult to teach the materials. In
most cases as | heard as | discussed with some teachers, what most teachers do is that they either
use the accent of the students or their own and simply use the material as a reference. They do
not hundred percent depend on the material. Sometimes they go explaining things when students
do not understand it. Sometimes teachers complain themselves saying that this material 1 don't

know it myself.
I. Why do not they know it?

R11. Because they said that what is in the material, terms that I do not know, terms that do not

exist in my own variety of Gamo.
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I. What is the major source, can you call up on a certain area that Gamo you used as a major

source to write the textbooks is spoken? or is it like what you already said?

R11. It is like what | already said because there was no former literature that we could quote or
we could refer to decide on which norm we should use as a standard. There was no base to refer
to convince people that this variety is more preferable to that variety. It is even after this that
people somehow started writing poems and some occasional magazines. Otherwise, it was not
written as such earlier. So, there was no base to refer to convince people that this variety is more

preferable to the other variety.

I. So the textbooks are written in different dialects according to the writer.
R11. in different dialects. Even in a single sentence, you can see mixtures.
. Is that intentional or not? How can one person mix dialects?

R11. That is especially when the writers write, there is a mindset that the Dache variety, the
highland area variety, is more widely used. For example, if you take the Amhara people who
came to live in Gamo area mostly these groups of people speak the Dache variety. There was
again a political dominance in the old days. When the writers wrote textbooks, they had a
mindset that the Dache variety, the highland area variety, is more widely used and spoken by
other ethnic members of the area. For example, the Amhara people who came to live in Gamo
area mostly speak the Dache variety. There was again a political dominance by Daches in the old
days. So, people in their mind just think that when they write in Dache their message gets wider
audiences. When they started to write they worry that there is diversity. | think the textbook
writers felt guilty to write everything only in Dache. So they wanted to incorporate other features
as well using brackets. After that, somehow there was an effort to adapt grammatical features

into the system of the target language.

I. 1 have seen that you edited some books, textbooks. Didn't you try, when you edited the

textbooks, to bring a standard or did you leave those varieties as they are?

R11. Well, when I edited, for example | edited grade 9 Gamo language textbook, | had this in my

mind that there has to be some sort of standard because | personally believe that the variety, for
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example, which has larger coverage, the variety which has larger number of speakers should be

the standard variety, should be promoted to the standard variety.

I. Don't you think that mixing up dialects would be more preferable?
R11. The mixing will not work for Gamo for sure.

I. Why?

R11. Because the mixing works when the varieties are smaller in number. Or for example if you
have a variety at one place dominantly used and if you have another variety dominantly used in
another place with other smaller varieties, so when you mix you should at least make it
something understandable to the whole society. But with the Gamo case, the diversity is very
high.

I. Do you think it is impossible to mix dialects?

R11. Yea. May be, if people exerted effort that could be possible, but it will take time. For
example, if you take the WoGaGoDa case it did not work.

I. It may be because they are different languages, different society?
R8. They are not different languages. They are not.

I. But the people think they are different.

R11. Yea, there is attitudinal difference.

I. But in Gamo you do not have that problem?

R11. The same problem exists. For example, currently Dorze claims that Dorze is not Gamo,
currently Kucha claims that Kucha is not Gamo, and there are people in prisons today because of

these questions.

I. What is the reason for that claim?
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R11. The reason for the claim is that you cannot locate Gamo unless you believe that the groups
of kingdoms, the conglomeration of kingdoms are seen as Gamo. People should accept the

diversity in Gamo.
I. Are the Gamo dialects intelligible?

R11. Yes, especially the North Gamo variety is mutually intelligible with Gofa, for example you
cannot really draw a line between Gamo and Gofa in the border area. You cannot make a break
between Wolaitta and Gamo, for example Kucha is believed to be Gamo, but Kucha variety and

Wolaitta are intelligible and similar.

I. My point actually is, if you say you cannot impose a certain identity on people and rather you
said that taking features of different dialects and having one standard does not work. So, isn't the
picking up of one dominant dialect going to be more imposition on the people than the other

technique?

R11. Well that is again challenging which did not work. It did not work because people did not
agree. The other way round is again very challenging. How much of it are you going to mix?
There are cases where you have for example Ochollo, Dorze within 100 kmsq you have multiple
varieties leave alone in wider areas. So, still remains challenging but what | believe is that it
requires a sit down checking on the theories, frameworks, standardization frameworks, choosing
them and really going to the people, convincing the people what they are going to work this way

or that way. But so far | cannot say that this is appropriate or that is not appropriate.
I. The language is standardized, especially in textbooks. What is your idea on that?

R11. With regard to the standardization process going on in Gamo Gofa area, | cannot really say
that there is real serious work being done. Rather people were politically motivated and started
with big bang but these days people are, you know, going back whimpering like African
politicians. For example, there are no reference materials really well written reference materials
available. There is a dictionary for example, a Gamo dictionary. It was written by one person. It

was simply an initiation by one person.

. It is not actually a Gamo dictionary. It is a Gamo Gofaththo. The varieties are now different.
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R11. Yea. The writer is from Kamba woreda, and his mother tongue is different, South Gamo,
Balta, which | believe is a different language. But because he knew the Dache variety, he used
the Dache variety. But actually he says that he tried to accommodate some other items. He said
he asked some localities, speakers of some varieties and tried to pick up some items some lexical
items and included it. And even he claimed Gamo Gofaththo, and then there was a reaction from
Gofa area saying that this is not definitely Gamo Gofaththo. There are no items that are typical of
Gofa. Actually you cannot say it is not Gofaththo at all because you cannot make a clear
distinction because when | go to Gofa area myself I cannot miss even single idea single
information. | understand it very well. If | talk on my own variety, they do understand me. That
means the two varieties are mutually intelligible. It is a matter of including some items. Some

ways of saying. Much of the difference is reflected in the grammatical items, not in the lexical.

I. Can you suggest what could be the best way of standardizing Gamo? As you already
mentioned in your discussion, | understand that there was no formal kind of process that was
used to standardize the language. What do you think could be done to standardize Gamo with its

very peculiar features?

R11. That really requires commitment from three parties who are responsible for standardization
the political wing, the community at large and the experts. People are very much discouraged to

use even Gamo as a medium of instruction in schools
I. Why?

R11. Because of these materials written by different experts from different areas. Parents do not
know the writing system and could not help their children and again some of the items are not
from their localities and they do not understand them. Similar problem is faced by the teachers.
Because of that people are very much discouraged in these days even to learn in Gamo. So,
before commencing on the job, it requires overall discussion big discussion among the people
and suggestions should be taken from the people from the society from the users. You may come
up with proposals, scientifically these and these are the ways, take suggestions, there has to be
team of standardization which is permanent and responsible for this job which should organize
this work. And again deciding carefully on the way on the methodology on the process, steps to

be taken, parties to be involved should be carefully selected. It should be done that way. | think
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the big problem was that it was a rush from the beginning. It was not well thought over. The
diversity was not well thought over at the beginning. The job was not well thought over the
expertise were very much worried about their per diem more than the produce the final product. |
think it should be carefully thought, designed, discussed.

R11. Do you think all these problems have got an impact a negative impact on the education of
the children?

I. Yes, that is what | am saying. Still what impressed me once was with all these problems
students were doing better in subjects that were given in Gamo than Ambharic as a subject
English as a subject especially at the lower level. But had it been well planned and standardized

it could have been much better.
Intervieweel3

I: Thank you for your willingness to cooperate in the interview. What was your role in writing,

developing and standardizing the Gamo language?

R12: Thank you very much for giving me this chance. Well, | am Saroka. | have been teaching in
different schools and colleges, and Universities for about 28 years. Concerning language, our
Gamo language, let me say Gamo language, it started e.... recently following the governmental
change or system change of Ethiopia. Well | can say that it came with EPRDF. Thanks to this
government who declared the equality of all languages or all nation nationalities of Ethiopia.
Then having this chance, we participated in this role or in this activity. But first it was started in
the ministry of education in Addis Ababa representing the four languages with Wolaitta
language. When they came to people with their textbooks for introduction, objections raised, and
then Gamo Gofa Zone education Department decided to reject that preparation and make another
committee to prepare another school textbooks by the techniques named amalgamations or in
Ambharic “mamakl.” Then we the four nations and nationalities, Wolaitta, Gamo, Dawuro and
Gofa came together. And from these nations and nationalities we had representatives for each
subjects, language, science, social science and the like. Then the officials the Gamo Gofa
officials ordered us to prepare new texts leaving the one prepared by the ministry of education in
Addis Ababa. Then when we started some nationality identity issues rose there, and the Wolaitta

groups were not happy about the neglecting of their prepared books since other people said, “We
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do not want to take this textbook because it does not represent us, or our sounds are not there.
Our language is not there, it is purely Wolaitta. It imposes Wolaitta identity up on us, but we are
not Wolaitta. We are different nations and nationalities.” Because of these feedbacks from the
wider public of Gamo, Gofa and Dawuro, the government gave us the freedom to develop the
language again in a way it meets our language needs. Then we said, "we know we are one and
the same people. Why don’t we try another means to bring these nationalities into one center?
We agreed to prepare textbooks in a standard language that includes varieties of the four
languages. Automatically, this effort faced another resistance from Wolaitta groups. The
Wolaitta representatives resigned from the work, and three of us remained, that means Gamo,

Gofa and Dawuro. We started preparing school textbooks.
I: Was that time when Gamo started to serve as a written language for the first time?

R12: Exactly, that was the history. We first started to prepare as four groups, languages, then
Wolaitta resigned. We three remained. We started preparing textbooks in Gamo Gofa Zone, not
in Hawassa. Then when we started preparing, we were arguing on what the name of the language
will be. That was our question. They said, “Don’t worry about the name of the language. you
prepare the books after that we will give the name as a government. We prepared the books and
they finally brought the name DaGaGo, the abrevation of the three nations nationalities. That
was the first beginning in Arbaminch in Gamo Gofa Zone. After then, the Ethiopian government
gave the freedom for the regions. Southeren Nations Nationalities took the curriculum
development responsibility. They called us to Hawassa and we went there as having one
language DaGaGo, and Wolaitta came with their own language. But what happened there was
the books which we prepared in Arbaminch were sent to ministry of education for evaluation and
for publication. But they couldn’t finish the work and we again started the work in Hawassa. All
of the books we were using were prepared in Hawassa and published by the help of the ministry
of education. So, at that time, | had a role. | was the leader of the panel. The number of the
members were about forty, 1 was a chair person or these people selected from three nations
nationalities. The teachers/ panelists were from different subject areas. We started doing grade
one textbook, after we finish that we send it for edition and evaluation processes by the experts
in the ministry of education. We sent it for publication, then we started again grade two school

texts. First we chose schools to try, one school from each area. It was works for one month or for
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a semester. We evaluated it, and the result of evaluation would lead us for publication. This was

the process we went.

I: When you led the group, What was your role in the preparation of the textbooks in standard

DaGaGo? Did you participate in the writing process?

R12: Sure, | had two responsibilities. As a chair person, | coordinated the groups, and as a
language teacher | wrote the textbooks and edited the textbooks for different subjectes
concerning their language use. There was group which was established or formed as a word
coining group. Those were language experts. One person was taken from Dawuro, one person
from Gofa and one person from Gamo. Then we three, no we two from each group, we were Six.
Then we sat down around a table and we started to create new words which they, the writing
groups faced problem with, from science, from natural science, from social science or from
language. We discussed saying “what shall we say this idea or concept?” for example the
textbook writing group did not have a word for “animal.” We do not have indigenous words for
this. So what we did was to use coinage system. We coined a word and introduced for the panel
members. If they agreed we took it. If it was from science, we asked science people the concept
of what that word or phrase could be said. Having this knowledge again we tried to create
something like, “Salosa” for “universe.” We did it in such way. That was another special
committee which was responsible for word creation or word formation committee. And | was

participating there as a member.

I: When you participated in the preparation, you represented the Gamo variety. Which dialect did

you use to write and edit the textbooks?

R12: 1 used my own dialect.

I: What is the Gamo dialect you speak?

R12: My dialect is Bonke; locally we call it Dache or Zega, Zegatso or Dachetso.

I: What was the historical challenge of developing Gamo as a standard language? What was the

challenge there when you wrote textbooks in Gamo?
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R12: We faced many challenges. The first we faced, the major one was variation-dialect
variation. Let alone with the different nations nationalities, even with in Gamo we have varieties.
The developers were called from different varieties of Gamo, of Gofa and Dawuro. When we
started to prepare a sentence in a text, there was fighting among us as to which word or phrase to
use or which one was most spread or mostly used or all people could listen, which one was
widely used. They we had to come to agreement to take that part. We fought a lot. For instance,
we asked each representative what they called the word “cow.” In Gamo is “mizzi” in Gofa it is
“miza” when the Dawuro representative said it is “miya” the man from Gofa said “this is the
sound of cats.” Then the Dawuro person was unhappy about this comment, and they even started
to physically confront each other. In addition, lack of terms for scientific concepts in different

subjects gave us a lot suffer.
I: What materials did you use as references to base your written language?

R12: We used Wolaitta’s texts which were serving in the area in the adult education written in
Ambharic orthography, and the textbooks which were prepared in the ministry of education in
Addis Ababa. So, Wolaitta texts were our references for writing. Apart from that we used
English texts, Amharic texts. These were our sources, but we did not have any written books in

the languages we developed in that time.

I: Do you think the standard language of Gamo used in schools represents all the dialects spoken

across the region?

R12: This question takes me back to how Gamo came and how Dawuro separated. As | told you
earlier, we first started as a four nations nationalities, Wolaitta went away. We prepared
DaGaGo, Wolaitta had its own textbooks. At that time, there was an order from the government
which told us to bring these four in to one in a form of amalgamation and the language was
called WoGaGoDa. WoGaGoDa really brought many challenges many problems. Even
individuals were attached on that problem. Then at that time, when WoGaGoDa started | was the
representative of DaGaGo and the Wolaitta representative was named Altaye Ayele, and we
were asked to present a report about the challenges in DaGaGo and about the challenges in
Wolaitta. Then we as professionals presented our problems strong and weak points. Then the

officials.... There was some secret agenda which we did not know as politicians. They just
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forced us saying, “This is the order of the government, especially Southern Nations Nationalities
government ordered this. You have to make one language from the whole, prepare one language
that is WoGaGoDa.” Then I said, that is very difficult for me. How many times do | have to coin
a language, these different dialects? We have DaGaGo and they have Wolaitta. Why do you
want to bring them in to one? That is nor a good direction.” They said to me, “take care. You are
the one opposing the unity of these nations nationalities. Then | said if | did that I do not want to
work in this situation. I resigned. I went back from WoGaGoDa. Then another group and leader
was selected and they started WoGaGoDa. After the preparation, books were distributed in to
different schools. Then, the introduction programme was prepared. And, then when the
developers went to different schools, they faced opposition, especially from Wolaitta side. In the
preparation of the books there is a sound which is not known in Wolaitta, but which is common
in other areas. That is/th/. Because of /th/ Wolaittas said, “Why do we take the sound which we
do not have in our language? This is not our letter.” There was fight among nations and
nationalities. Then the Ethiopian government automatically declared to stop this fight. “Let all
nations and nationalities start to use your own language.” Then having this freedom-Wolaitta and
Dawuro went away, and Gamo and Gofa stayed together. That is the historical background. Then
we started working together as Gamo Gofa language. After we discussed this we distributed in
schools. Again after a short time, another question rose. Gofas said, “I am Gofa, I am not Gamo.
Even if we listen to each others’ language we are ethnically different. So you have to give us our
right to write in our own language.” that was another challenging question. Then the Gamo Gofa
Zone gave the freedom to Gofa and Gamo. Gamo started to write his own language. This was

how Gamo started as an independent language.
I: Is the standard Gamo used in schools common to all people in Gamo area?

R12: Since dialect variation is there, the problem still exists. There is highland and lowland
variation. Even there is woreda variation. People from Kucha, Mirab Abaya and Boroda consider
themselves as Gamo but the language the dialect is very far from the other Gamo highland
dialects. Then people from Kucha, Boroda and Mirab Abaya do not listen to or understand the
Kamba people or the Ditta people or other varieties. These challenges are there. | think there are
challenges in schools too when teachers teach. What our common trend was, teachers should try

to present according to the dialects of those children. Even those who teach in Boroda, they have
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to use and motivate to tell them in their dialect. Leave alone this, even in Gamo highlands there

are different varieties. Still we are facing problem there.
I: what challenges, strong and weak sides do you see in the standardization of the language?

R12: this is really a very nice question. | can explain this as a language professional and as a
layman of Gamo speaker. Standardization is very nice if it is smoothly done, but the problem is
since the variation is very diverse, it is very diverse; it would be problematic to bring to one
dialect. Still people are claiming in their kebele or tribe area woreda. Since such questions are
there it is a problem to bring in to one dialect. So what should be done is just giving them
freedom to have their own dialect experience, and come up with different texts. But when we
come to school the problem is there. School subjects should be prepared in one dialect as I
believe. It should be done uniformly. So, to do this still the problem is there. You don’t have
anybody who declared one dialect as one language. We do not have any experts who guide you.
Having this entire problem it is very difficult. But if we get the chance to bring standardization, it
will be very nice for the development of the language. All people should try to bring that
standardization start and start to write in the standard dialect. But if the diversity is there, nobody
can write in it. Everyone will hesitate. We do not have any supporting texts written materials for
school teachers or students. Still only textbooks are there. And those textbooks are not prepared
well. The quality is not that much appreciated. There is lack of written knowledge, lack of
understanding and experience. When we have a good standardization, we will have standard

textbooks, we will have grammar books then the language will be developed.
I: What way should be followed in the standardization of the language?

R12: first, the society the owner of the language, should take the responsibility of
standardization. They have to admit it. They should not neglect any dialect or undermine any
dialect. The dialects are their properties. They have to come to agreement and select one dialect
as a standard dialect having the governmental judgment including intellectual outlook, without
undermining any or without touching anyone’s right. We come to one line I hope standardization
will come. The responsibility should be taken by the educated people as well. They should come
together and agree on how we can bring standardization. Discussion flour with the society should

be opened. School teachers, students and the society should come together and discuss about
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their own language development. If you make things open, it will be easy but if you do have
another political order or force, well the politicians or officials should participate smoothly in the

society.

The only problem in the mother tongue or orthography is the acceptance of the society. We did
not introduce the society about Latin script. That was the major weak point. Including the
politicians we did not do anything about that. People nowadays are saying, “Oh, people like you
and others learnt their education in English and Amharic, but now they are teaching our children
in our language. They planned to kill our kids.” Well, this claim seems foolish but it is not
foolish. It is rather dynamic and really tough. This requires professional to give appropriate

answer.

I: Thank you for sharing your ideas and experiences.
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Appendix G

The English Version of the Questionnaire
Addis Ababa University
College of Humanities, Language studies, Journalism and Communication
Department of Linguistics and Philology

A Questionnaire

Dear respondents:

This questionnaire is designed to gather information for a PhD study being undertaken at Addis

Ababa University department of Linguistics and Philology on the standardization of Gamo.

Your genuine response has great contribution to the accomplishment of the research

successfully. The research is purely academic and has nothing to do with any other ideologies,

and your response will be confidentially used only for the goal of the intended study; hence, you

are not expected to write your names anywhere on the questionnaire.

Thank you in advance

Back ground information

Please, circle one of the given options

Age A, 14-20 B,21-30 C,31-40 D. Above 40

Sex A, female B, male

Education A, grade 9-12 B, diploma C, 1% degree D, MA/MSc or above
Which woreda are you from? A. Kucha B. Boroda, C. Mirab Abaya  D. Arbaminch
Zuria E. Chencha F. Ditta G. Daramalo H. Kamba I. Bonke

Which dialect of Gamo do you speak as your mother tongue? A. Dache B. Dorze C.

Ochollo D. Ganta E. Kucha F. Other
Language Use

Please, give your responses according to the questions.

How often do you speak in Gamo with your family and other people?
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A, Always B, usually C, sometimes D.rarely d. never

2. How often do you listen to music, songs, radio programmes, or other electronic messages in

Gamo?
A, Always B, usually C, sometimes D, rarely E, never
3. How often do you read materials written in Gamo?

A, Always B, usually C, sometimes D, rarely E, never
4. What factor hindered your experience to read or to listen to materials in Gamo?
A, Lack of sufficient materials to be read or listened B, I do not understand them well C, They
do not attract me because they do not use consistent language

D, Other (please mention it here),

5. Do you often use Gamo to write in the following settings?Please, give your answers by putting

a tick mark (x) in the table below.

Domains yes no

A | Different kinds of notes In
schools, colleges or universities
B | Official documents, messages
or, application letters in offices
C | Letters or notes to friends and
family members

D | Personal notes, diaries or
autobiographies

E | Religious notes in Church or in
Mosque

F | Messages in social media or
emails

6. In which language/languages do you mostly write messages to others or information to

yourself?

1. Attitude towards Gamo
The following table contains statements about the Gamo language. Please, show your
attitude putting a tick mark (V) in the boxes across each statement.
SA = Strongly Agree, A = Agree, CD = Can't Decide, SD= Strongly Disagree, D =
disagree
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Alternatives

Items SA | A CD |D |SD

7. Learning to write Gamo is easy

8. I like to use Gamo in communication

9. I am not ashamed of using Gamo with others

10. Gamo provides me words to express my feelings

11. Gamo can be used to teach/learn any subject

12. Gamo is not widely used in books and other literature

13. Gamo has not developed words for modern science and
technology

14. I want Gamo to be used in offices

15. Gamo textbooks are written in a standard language that uses
words, spelling and grammar similarly.

16. Gamo is a standard language
Beliefs about standardization

17. The standardization process has established written standards to
Gamo.

18. Some dialects are overlooked in the standardization process.

19. The standard language used in mother tongue education is my
language

20. Implementation of a standard norm in education does not
hinder different dialect speakers from understanding lessons.

21, The standard language is different from the dialect that | speak
at home.

I11. On the need for standardizing Gamo

Please, circle the letter that shows your agreement or disagreement to the statement in item 22,
22. Gamo needs to be standardized

a. strongly agree b. agree c. cannot decide  d. disagree e. strongly disagree

23. To what extent do you agree on the significance of standardization in the Gamo language?
Please, indicate your ideas by putting a tick mark (V) adjacent to each item.

statements SA A CD D | SD
Standardization strengthens social unity in Gamo
It enhances social positive attitudes towards Gamo
It establishes a prestigious Gamo language
It develops the Gamo language
It helps to further expand the function of the language in
science and technology areas
It supports to improve mother tongue education
Standardization helps to improve the condition of textbooks
for mother tongue education
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Please, show your opinion on how a standard norm should be selected to Gamo.

Items SA | A CD |D |SD
24. | The norms of one of the dialects should be used as a standard
language.
25. | Every dialect speaker benefits equally if one of the dialects
become a standard.
26. | The standard language should include features of various
dialects.
27. | One of the dialects spoken by the majority, like Dache can be
used to base the standard language.
28. | 1 do not mind if some features of my dialect are reduced from the
standard and replaced by other dialects.
29. | I think the language policy should allow parallel use of some
forms.
30. | Itis good if another written standard is created for dialects which
greatly diverge from the present standard.

31. Which dialect, do you want, should be promoted as a standard for writing and for education
in Gamo? A, Dache B, Dorze C, Ochollo D, Ganta E, Kucha F, A neutral standard G, Other

32. What is your general opinion about the present standardization process of Gamo?

33. What should be done to use the language for wider communication purposes in a better way?

Thank You
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Appendix H

The Amharic Version of the Questionnaire
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