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Abstract 

The purpose of this study was to assess students ' and teachers' perception and classroom 
practice of cooperative learning in EFL classes by using grade-12 students and their EFL 
teachers in Haik General Secondary and Preparatory School. 

In order to achieve the intended purpose, the required data were gathered thruugh questionnaire 
(for students), interview (for teachers) and classroom observation. A questionnaire (consisting of 
four thematic groups which were based on the objectives of the study) of 32 items for 83 (27. 7%) 

students (who were randomly selected from 6 sections); interview with 4 EFL teachers and 
classroom observations on3 sections were administered in Febntary andMarch 2011. 

The overall findings of this study showed that majority of students and all EFL teachers under 
the shldy had positive and high level of perception for most of cooperative learning tenets. 
Although the school has a printed material on some techniques of cooperative learning, in the 
actual implementation of cooperative learning both students and teachers were not effective 
since both of them could 1I0t idelltify their major roles properly. Therefore, the study cOHversely 
reveals that there is a clear mismatch between what students and teachers perceive about 
cooperative learning and what they actually practice it in their EFL classroom. 
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Chapter One 

Introduction 

1.1 Back Ground of the Study 

For many years, foreign language teaching and learning has been a complex issue. It has been a 

difficult practice for scholars in the field to come up with a best way to language teaching and 

learning (Stem, 1983). 

In the field of education, many scholars have tried to find tb.eir own effective methods for 

language teaching and learning. They have formulated hypothesis through experiments on 

students. They have also developed their findings in to methods and approaches. They have 

formulated various teaching and learning methods as well. Out of many language learning 

methods, cooperative learning (CL) is the one which has been used in many countries. 

Cooperative learning b.as antecedents in proposals for peer-tutoring and peer monitoring that go 

back hundreds of years and longer. Slavin (1995) points out that the history of cooperative 

learning can be traced back as far as the 17th century. He cites such educational theorists as 

Comenius in the 17th century, Rousseau in the 18tl1 century, Pestalozzi in the 19th century, and 

Dewey in the early 20th century, who held some form of cooperation among student~ as essential 

to learning. Slavin also refers to Piagel's and Vigotsky's developmental theories which 

emphasized on the importance of discussion and joint problem solving among peers. 

According to Johnson et al (1994a), social interdependence tb.eery can trace its roots back to 

Kofika in the early 1990's.They also state that many experimental and co- relational studies have 

been conducted on cooperative learning since 1898. 

Although the term may not have been used, cooperative learning in some form has been 

happening for decades. Therefore, cooperative learning is not new in the history of education 

(Slavin, 1982). 

According to Diribsa et a1 (1999) cited in Beyene (2008), the teaching of English as a foreign 

language in Ethiopian educlitional settings can be associated with the introduction of modem 

education in the country. In Ethiopia modem education was introduced at the turn of the 20th 

century and it officially commenced in 1908 with the opening of Menelik II School in Addis 
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Ababa, after a long history of church education in the country. The history of foreign language 

teaching, therefore, is traced back to early 20th century. 

However, when we see the teaching of English in Ethiopian educational settings, we can observe 

many problems. These problems could be related to applying the principles of cooperative 

learning by teachers and students or lack of training and retraining in cooperative learning or 

misconceptions about cooperative learning. Or it could be. related, as many teachers complain, to 

learners' unwillingness to participate in cooperative activities. Therefore, it is important to study 

EFL teachers' and students' perception and Classroom Practice of cooperative learning in EFL 

classes to address the problems. 

1.2 Statement of the Problem 

In the teaching and learning process, it is clearly the interest of the majority of teachers and 

students to understand and implement any teaching and learning method effectively, because if 

teachers and students understand the concept and effect of the teaching learning method, they can 

identify whether the method is good for academic achievement or not. 

In order to improve one's success in the area of education, cooperative learning bas so many 

advantages. In support of this idea, Slavin (1990) states that cooperative learning can and usually 

do have positive effects on students' academic achievement. However, academic achievement 

effects are occurred when students and teachers practice cooperative learning effectively and 

when they have clear information about it. 

In relation to the perception of students and teachers toward cooperative learning, no research 

works have been conducted locally. However, related to the practice ofCL, Berhanu (2001) has 

conducted a researcil entitled "The Study of the Practice of Cooperative Learning." In his study, 

Berhanu tried to investigate the problems that affect the effective implementation of CL in 

classroom by using three governmental schools of Addis Ababa. Finally, he came up witil 

solutions for the problems that students and teachers have faced in implementing CL. Therefore, 

Berhanu tried to assess only the problems in the actual implementation of cooperative learning. 

Mulat (2007) bas also conducted his research entitled "An Exploration of Teachers' Role in 

Implementing Group Work." In the study, he was trying to state some of the roles of the teacher 
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while implementing group work. He tried to study the teachers' role by separating teachers' role 

into three types: before, while and after group work. The study shows that : 

1. Majority of the teachers are not effective in achieving their roles in group work 

2. The major factor for the hindrance of the study was negligence of group work 

3. The study concluded that group work was not properly implemented by the majority 

of English language teachers. 

Sisay (1999) has also conducted a research entitled "Classroom Interaction and its Influence on 

the Development of Students Speaking Skills in English." He used grade-II students in the study. 

His study shows that organizing group work has not become practical by the majority of the 

teachers. The study also shows that many students do not get the opportunity to exercise oral 

activity in interactive manner, because their teachers do not create conditions for the actual 

implementation of cooperative learning. 

In addition to the above research works, Zeleke (2006) has also conducted a research entitled "A 

Study toward How EFL Teachers Manage Group Work." He was intended to find the techniques 

which can assist EFL teachers to manage group work in secondary school during English classes 

by using grade- 10 students. The study showed that teachers do not pay attention for students 

understanding and also the teachers do not monitor group work properly. Finally, he came up 

with techniques that can assist EFL teachers to manage group work effectively. 

In addition to the previous local research works, the researcher has observed one foreign research 

work which is conducted by Iqbal (2004) entitled "Effect of Cooperative Learning on Academic 

Achievement of Secondary School Students in Mathematics." His study was an e~erimental 

study on grade- 10 students. In the study, he classified grade- IO students into two: experimental 

(those who have learnt cooperatively) and controlled (those who have learnt individually) groups. 

Finally, his finding shows that those students who have learnt cooperatively achieved a better 

result in mathematics compared to those students who have learnt individually. To see the effect 

of CL on academic achievement, he used pre and post tests for both groups. 

Differing from the already mentioned research works, in this study the researcher wants to assess 

students' and teachers' perception and classroom practice of cooperative learning. In other words, 

in this study the perception of students and teachers towards the principles, benefits, their roles 

3 
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