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ABSTRACT 

The main purpose of the study was to explore the attitudes of grade ten students 

and their English language teachers towards group work in Entoto Amba 

Secondary School in Addis Ababa. Because of shortage of time, the study was 

restricted to 150 students and seven English language teachers at grade ten 

level. An attempt was made to identify students' attitudes towards group work, 

find out grade ten English language teachers' attitudes towards group work, to 

assess the status of group work as a mode of classroom interaction in EFL 

classes, and to raise the awareness of English language teachers and other 

researchers about the role of group work in EFL classes. To do this, the data 

were collected through classroom observation, interviews and questionnaires. To 

get the necessmy data, classroom observation checklist, two seven-item 

interview questions- one for teachers and the other for students, two twenty-item 

questionnaires- one for teachers and the other for students were designed and 

used. To avoid or minimize data contamination, classroom observation was made 

first, and then interviews were conducted and lastly questionnaires were 

distributed to the subjects. The data obtained were then analyzed and 

discussed using percentages and means obtained from computations. The results 

reveal that both grade ten students and their English language teachers have 

mildly positive attitudes towards group work. It was recommended that English 

language teachers should be given additional training on how to effectively use 

group work. 
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CHAPTER ONE 

INTRODUCTION 

1.1 Statement of the Problem 

We learn language for the purpose of communication. If this is so, stu dents a re 

supposed to par tic ipate in communicative si tuations or activities which may 

help them to listen, speak, read a n d write in the target language. In suppor t of 

th is idea, Richards and Rodgers (1986 :68) say, "Students a re expected to 

in terac t with other people, either in the flesh , throu gh pa ir and grou p work, or 

in their writing ." But to do this, the different factors tha t a ffect lea rning or 

teaching a second/ foreign language should be taken in to consideration . For 

example, the learning styles of s tuden ts can 't be th e sam e (Brown , 1987 :84-90). 

So, involving stu dents in communicative activities or u rging them to work in 

groups may create unwillingness or d isinterest among some or all of the 

students. It is an undeniable fact th at some people do not talk much even in 

their mother tongue; they prefer listening to speaking. If so, is it necessary for 

us to urge students to speak in the target language in their groups? To put it in 

Hyde's words, "Some people do not speak much in their LJ so why should they 

be obliged to do so in the target language?" (1993:347). 

In our country, Ethiopia, En glish p lays a n impor tant role. It is th e medium of 

instruction in high schools, preparatory schools, colleges and universities. 

Therefore, teaching/learning the English la n guage in an effective way is a must 

as all the textbooks and the other reference materials are written in English 

an require srudent s-ti1e-knowledge-of &flgli·sh- to tlmleJ'stancLth~subJe.cts.J:hat. __ _ 

th ey a re learning. To effective ly u se th e textbooks a nd the reference materia ls 

they get, s tudents sh ould learn the Englis h la n gu age with in terest. To achieve 

this , both learners ' and English langu age teach ers' attitu des have significant 

roles to influence learning eith er positively or negatively. Hence, researchers 

should investigate the attitudes of students and En glis h la n gu age teachers 

towards the m ode of classroom interaction th a t En glish la ngu age teach ers are 

going to apply in CLT classrooms. 



From his teaching experience, the researcher had perceived that students at 

the high school level looked reluctant to participate in group discussions. These 

are the reasons why the researcher wanted to explore the attitudes of grade ten 

students and th eir English language teachers towards group work. 

1.2 Objectives of the Study 

The main obj ective of this stu dy was to iden t ify th e attitudes of grade ten 

studen ts and their English language teachers towards group work. In the 

course of th e stu dy, the researcher wan ted to: 

~ identify grade ten students' attitudes towards grou p work. 

~ find ou t grade ten students' Englis h langu age teachers' attitu des 

towards group work. 

~ assess the status of group work as a mode of classroom interaction in 

EFL classes. 

~ raIse the awareness of English language teachers and other 

researchers about the role of group work in EFL classes. 

Based these objectives, the following research questions are designed. 

~ What is (are) the attitude(s) of grade ten students and their English 

language teachers towards group work? 

~ What is the attitude of grade ten students towards group work? 

~ What is the attitude of grade ten students' English la n guage teachers' 

attitudes-towards group~ork?------_____________ _ 

~ What is the status of group work as a mode of classroom interaction 

in EFL classes? 

2 
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1.3 Significance of the Study 

The main contribution of this study could be to m a ke cur-riculum designers, 

textbook writers, and English language teachers be aware of what attitudes 

stu dents and th eir English language teachers h ave towa rds group work. The 

resu lts of this stu dy would a lso give cer tain in s ights on the selection of 

appropriate tasks, development of suitable materials a nd the application of a 

mode of classroom interaction based on the interests of both teachers and 

students. Apart from this , the study may also be used as a starting point for 

further research. 

1.4 Limitations of the Study 

Because of shortage of time, th is study was limited to a school in Addis Ababa: 

about 153 students and 10 English language teach ers of Entoto Amba 

Secondary School. The total number of observations was only s ix as teachers 

were engaged in doing EGSECE questions. 

1.5 Scope of the Study 

The study was restricted to a random sample study of grade ten students and 

their English language teachers in the selected school. If there had been ample 

time, the number of students or even th e grade level could have been added. 

1.6 Important Abbreviations and Symbols Used 

EFL= Teaching English as a Foreign Language 

CLT = Communicat ive Language Teaching 

EGSECE = Ethiopian General Secondary Education Certificate Examina tion 

Tl = Teacher One 

T2 = Teacher Two 

T3 = Teacher Three 

SI = Student One 

S2 = Student Two 
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S3 = Student Three 

S4 = Student Four 

Ss = Student Five 

F = Frequency 

L = The Sum of 

4 



CHAPTER TWO 

REVIEW OF RELATED LITERATURE 

2.1 Definition and the Nature of Attitude 

Attitude is one of the difficult areas to study as people are often unwilling to 

express their true feelings. It has also been very difficult to define it with a 

common consensus. Different scholars have, therefore, defined it in different 

ways although the definitions have some common re:;emblances. Some attempt 

is, therefore, made to present some of the common understanding and areas of 

differences in the conceptu a lization of attitude . One of the common conceptions 

of attitude is that it is a term referring to an inclination to react to someone or 

something. 

According to Feldman (1994:489), an attitude is a learned tendency to respond 

favourably or unfavourably to a particular person or object. Rokeach (1968) has 

also defined attitude a s "a relatively enduring organization of beliefs around an 

object or situation, predisposing one to respond in some preferential manner" 

(cited in Smith, 1972: 16; Feldman, 1986:68). 

The above definitions a re similar in that they emphasize the cognitive aspect of 

attitude. These definitions are also similar in that they state that attitude is a 

tendency or an inclination to respond to someone or something. 

On the other hand, researchers such as Fishbein and Ajzen (1975) and Lett 

-;--______ ,( I 977'2N)_h ve defined attitude em hasizin its a ffective dimension (cited in 

Feldman, 1986:68). According to Lett (1977), for example, attitude is the 

amount of positive or negative feeling that someone has towards a particular 

person or group of persons (Ibid.). 

Attitude can also be defined in a number of ways by using both its affective and 

cognitive components. In this research, therefore, attitude refers to the set of 

beliefs or feelings that the student or the teacher has towards group work and 

his/her reaction to it. 

5 



2.2 Attitude Formation 

If we say there is either a positive or a negative attitu de towards something or 

someone, then what is the source of this attitude? Breer a nd Locke (1965), 

cited in Smith (1972: 15), have a ttempted to enumera te a complete list of the 

wide varie ty of individual attitudes. Some of the sources of attitude form ation, 

from that complete list, are family socialization, peer-group influen ce, 

residence, religion , education and a number of persona l variables such as age, 

sex, interest and a ptitude . As we can see from the list of things that contribute 

to the formation of attitude, we can say that parents, peers, neighbours, 

religious fathers a nd mothers, the school community members and personal 

variables contribu te to attitude forma tion. Although there are a large number of 

sources of attitude formation, it has been clear that attitude is mainly formed 

th rough learning. In relation to this, Smith (1972 : 16 ) says, "an attitude is 

relatively enduring because it is learned." Based on this, we can say that 

education, be it formal or informal, is the main source of attitude formation. 

An attitude h as three basic components; namely, the cognitive component, the 

affective component and the behavioural component (Feldman, 1994:490; 

Fernald, 1999:488) . These basic elements of attitude interact to form the 

attitude of a person - either favourable or unfavourable . They are explained 

below by Feldman (1994:490): 

~ The Cognitive Component: It refers to th e perceptions, beliefs a nd 

thoughts someone holds about the object of their attitude . 

~ The Affective Component: It contains someone's favourable or 

unfavoura ble feelings a bout something. 

~ The Behavioura l Component: It refers to the reaction tendency or 

intention to act in a certain way which is attached to one 's attitude. 

Attitude formation is often analyzed using the basic components of attitude 

together with the evaluative component of a ttitude (Smith, 1972: 16). He says 

that first there is the cognitive component which is used to perceive a concept 

6 
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or situation. After that there is the affective component, or the feelings that 

express the cognitive component. Then, these feelings are appraised , good or 

bad. This is called the evaluative component. At last, these evaluations are 

changed into the behavioural component. The attitude is then acted out (Ibid). 

Let us now investigate attitude formation in terms of the attitudes of teachers 

and the attitudes of students. 

2.2.1 Sources of Teachers' and Students' Attitudes 

Certainly, both teachers and students have certain attitudes towards language 

teaching and/ or learning, which directly or indirectly influence what they do in 

class. 

Teaching is a complex process which can be conceptualized in various ways . 

Traditionally, language teaching has been described in terms of the actions and 

behaviours which teachers show in the classroom and the effects of these on 

learners (Richards and Lockhart, 1994:29). And one of the factors that guides 

teachers' actions in the classroom is their belief system. Hence, to enable 

teachers to smoothly conduct the teaching-learning process, the sources of the 

beliefs of both teachers and students should be studied. 

2.2.2 The Sources of Teachers' Attitudes 

Although teachers' attitudes are important in determining the successful 

implementation of innovatory ideas and in understanding their classroom 

behaviour, they have been forgotten in second language research (Karavas­

Doukas, 199.6 :-L88) ._ln..Lelatioll-to_this._Ian-'Ludor (l.996.:..L3.9.) sa}'.s,~Key_play:ers 

in any form of educational innovation are... the teachers : it is, therefore, 

essential to consider th eir attitudes and expectations ... " 

According to Richards and Lockhart (1994:30), teachers' belief systems are 

based on the goals, values, and beliefs teachers hold in relation to the content 

and process of teaching, and their understanding of the systems in which they 

work and their roles within it (Ibid) . These beliefs and values function as the 

background to much of the teachers' decision making and action (Ibid). 

7 



Teachers' belief systems are built up gradually over time and consist of both 

fairly simple and more complex dimensions. Teachers' belief systems are 

derived from a number of different sources (Kindsvatter, Willen and Ishler 

(1988), cited in Richards and Lockhart, (1994:30). According to them, some of 

the sources of teachers' belief systems are: 

~ Their Experience as Language Learners: All teachers were once students, 

and their beliefs about teaching are often a reflection of how they 

themselves were taught. 

~ Experience of What Works Best: For many teachers experience I S the 

primary source of beliefs about teaching. A teacher may have found 

that some teaching strategies work well and some do not. 

~ Established Practice: Certain teaching styles and practices may be 

preferred within a school or an institution. 

~ Personality Factors: Some teachers have a personal preference for a 

particular teaching pattern, arrangement or activity because it matches 

their personality . 

.,. Education-Based or Research-Based Principles: Teachers may draw on 

their understanding of a learning principle in psychology, second 

language acquisition, or education and try to apply it in the classroom. 

~ Principles Derived from an Approach or Method: Teachers may believe 

in the effectiveness of a particular approach or method of teaching and 

-----<con·sistently tr:y-to-implemen.LiLin...the_classIQQlTI . ____ _ 

2.2.3 Sources of Students' Attitudes 

Although language teaching is traditionally seen from the teachers' point of 

view, learners also bring their own beliefs, goals, attitudes, and decisions to 

language learning classrooms. This shows that even if learning is the goal of 

teaching, it is not necessarily the direct reflection of teaching (Richards and 

Lockhart, 1994:52). 
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As we have seen under attitude formation, th e common sources of students' 

attitu des could be the family, peers , re ligion , education and th e different 

personal variables a person has such as age, sex, interest and a p titude. 

The sources of students' attitudes can also originate from th e differences In 

their learning styles a n d learning s tra tegies. 

2.2.3.1 Learning Styles 

Som e of the views learners hold a bou t language learning and la n guage teaching 

can be related to differen ces of learning style (I bid.) . Learning styles can be 

though t of as relatively stable characteristics of learner s which affect th eir 

general a pproach to learning. (Ibid : 63) and a re intimately rela ted to per sona lity 

types (Ibid: 59) . Differences in students' learning styles reflect the various ways 

they respond to learning situations (I bid. ). 

Kn owles (1982), Cited in Rich ards a n d Lockha r t (1994 :60), suggests four 

different types of learners who are characterized by the following learning 

styles : 

» Concrete Learning Style: Learners with this type of learning style use 

active and direct means of gathering a n d processing information. They 

are attracted by information that has immediate value. They are curious, 

spontaneous and willing to take risks. They like variety and a constant 

pace change. They do not like routine learning and written work, and 

prefer verba l or visual experien ces . They like to be en ter tained , a n d like 

to be physically involved in learning. 

» Analytical Learning Style: Learners who have analytical learning style 

a re indepen dent, like to solve problem s, a n d enjoy d iscovering ideas and 

developing princip les on their own. Su ch learners p refer a logical, 

system atic presentation of new learnin g m aterial with opportunities for 

learners to fo llow upon their own. Analytical learners are serious, make 

them selves known and are su sceptible to fa ilure. 
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> Communica tive Learning Style: Learners who have this type of learning 

style prefer a social approach to learning. They need personal feedback 

and interaction and learn well from discussion and group activities. 

They thrive in a democratically run class. 

> Authority-Oriented Learning Style: Learners with this style of learning 

are said to be responsible and dependable. They like and need structure 

and sequential progression . They relate well to a traditional classroom. 

They prefer their teachers as an authority figure. They want to get clear 

instructions and to know exactly what they are doing; they are not 

comfortable with consensus-building discussion. 

Learning styles are also classified into six categories (Ibid.: 68-69). They are: 

> Visual Learners: These learners respond to new information in visual 

fashion and prefer visual, pictorial, and graphic representations of 

experiences. They ben efit m ost from rea ding a nd learn well by seeing 

words in books, workbooks, and on the board . They can often learn on 

their own with a book, and they take notes of teachers to remember the 

new information. 

> Auditory Learners : These learners learn best from oral explanation a nd 

from hearing words spoken. They benefit from listening to ta pes, teaching 

other students, and by conversing with their classma tes and teachers. 

> Kinesthetic Learners: They learn best wh en they are physically involved in 

the experience. They remember new information when thejl a ctivel}: __ _ 

participate in activities, field trips, or role plays. 

> Tactile Learners: They learn best when engaged in "hands on" activities. 

They like to manipulate materials and like to build, fix, or make things, or 

put things together. 

> Group Learners: These learners prefer group interaction and class work 

with other students and learn best when working with others. Group 

interaction helps them to learn and understand new materials better. 
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course, that people will say things that they think are the right thing to say, 

and that subsequently their actions will reveal their true beliefs (Ibid). 

Put simply, it looks as if what people say and which they do may be 
different things and therefore those involved in change 
implementation and evaluation will need to examine more closely 
why people do things and why they do not, without relying on 
statements of attitude alone (Ibid.:354). 

So, if students or teachers act unfavourably in the teaching-learning process or 

if they have misconceptions a bout English, the way it is taught or any other 

feature connected to the teaching-learning process; it will be undoubtedly 

necessary if freed from the unfavourable attitude that may harm the teaching­

learning process. Their unfavoura ble attitudes can be changed, often by 

exposing them to the reality (Brown, 1994:169). 

2.4 The Role of Attitude in Language Learning/Teaching 

No s tudent is born liking or disliking a foreign la n guage (Smith, 1972: 16). He 

adds, if a s tudent enters a classroom with somewhat neutral attitudes a bout a 

language and has a personality structure that a llows him/ her to have an 

openness and a willingness to perceive and respond, his attitudes about 

language and language learning will be highly influenced by the situation itself 

(Ibid). He says, "Attitudes develop within a frame of reference" (Ibid .). 

Attitudes are situational and can thus be generalized. Language, teacher, class, 

book and homework are within the frame of reference of learning a nd within 

the s itua tion of school (Ibid). A student who does not like learning and sch ool, 

teachers~ancl-homework can j oin a foreign- la n guage classroom and generalize­

his/her dislikes very soon (Ibid.) . 

Regarding the role of attitude in language learning/ teaching, Brown (1994: 169) 

says second language learners benefit from positive attitudes, and negative 

attitudes may lead to decreased motivation and in a ll possibilities, because of 

decreased interaction and input, to unsuccessful atta·nment of proficiency. 

/ ,. ... 
/ " bfrt tt~ ~fJ ~ifj . 

4 ~"l" ~.~lI«.<&O I1/jj 
~~;;i"(VI1Jt" ! 

---.......:::k flf1' I 
~, 

12 .~ 



In support of the above idea, it is possible to mention Gardner's (1985) idea 

that states: A lot of research has been made on the role of a tti tudes and 

motivation in second language learning. The overall find ings indicate that 

positive attitudes and motivation are related to success in second lan guage 

learning (cited in Lightbrown and Spada, 1993:39). 

2.5 Communicative Language Teaching 

In this modern age of communication, we h ave to search for new ways to 

master the complexities of communication processes and to improve the skills 

of human relations (Sprenger, 1973: 12). However hard we try and get a 

language teaching m ethod that sounds plausible to most educators, it IS 

unlikely to think of the teaching-learning process to be effective without 

studen ts; they are the heart of the process of language teaching (Yemane, 

2007:23). In support of this idea, Richards (1 985:22) says, "It is difficult to 

imagine a language learning situation without learners ... " Therefore , to achieve 

the goal of language teaching-using the target language for communication, 

students are expected to have positive attitudes. In order to develop positive 

attitudes in our students, the method/ approach of teaching should go in line 

with the taste of the students . In connection to this, Tudor (1993:26) says, 

"Teaching method needs, therefore, to be chosen not only on the basis of what 

seems theoretically plausible, but also in the ligh t of th e experience, 

persona lity, and expectations of the students involved." In a certain processing 

factory, there should be (an) interested trained person(s) to operate the 

machines to start working. In the same analogy, in a langu age learning 
---

classroom, there sh ould be a teacher who should encourage the learners to 

learn by usmg language and/or doing something. If we want our 

approach/method of lan guage teaching to be implemented, the teacher should 

a lso willingly accept it. To support this idea, Tudor says: "No teaching approach 

will work unless it is accepted by both teachers and students" (Ibid.: 26) . He 

adds, for example, if students come from a culture where the teacher is seen as 

a figure of authori ty , the attempt to share decision-making with students 
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(however well-in tentioned) may be seen as an abdication of responsibility-and 

may therefore forfeit s tudents commitment to the course as a whole (Ibid.). 

The 'plausible' language teaching methodology which is favoured by most 

educators is the communicative teaching methodology which makes students 

use group work and/ or solve problems using the target language. In relation to 

this, Richards and Rodgers (1986 :66) say: "" .it (CLT) means u sing procedures 

where learners work in pairs or groups employing available language resources 

in problem-solving tasks." 

Nowadays, 'group dynamics' IS one of the widely known methods used for 

developing communication skills (Sprenger, 1973: 12). Group dynamics has 

brought some important aspects of the communicative process, which can be 

realized by everybody without subscribing to the theory or certain practices of 

group dynamics (Ibid.). 

First of a ll , group work as pra cticed in group dyn a mics is based on the firm will 

to listen attentively and patiently (Ibid.). Communication is impossible as long 

as there is only ta lking and no listening (Ibid.). True communication requires 

the willingness of all partners to follow the speaker's reasoning with genuine 

openness and frankness , and the readiness fo r active part icipa tion (Ibid.). 

Hence, "Group work does not reach its objectives as long as only certain 

members do the talking or acting while others refi-ain from any type of active 

participation" (Ibid.). 

2.6 Roles in the Language Classroom 

'Roles' refers to the part that learners and teachers are expected to play in 

accomplishing learning tasks as well as the social and interpersonal 

relationship between the participants (Nunan, 1989:79) . In the history of 

la nguage teaching, the teacher has dominantly assumed the role of controlling 

and knowledge-transmitting in the traditional language classrooms, but 

nowadays the trend has changed: the role of the teacher is found to be a 

consultant and facilitator of learning rather than knowledge-transmitter. In 
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relation to this point, Harmer (1991:235) says, "A controller stands at the front 

of the class like a puppet-master or mistress controlling everything; a facilitator 

maintains a low profile in order to make the students' own achievement of a 

task possible." 

Since the traditional ways of teaching and the roles of teachers and learners 

were found to be boring and less fruitful, language teaching methodologies 

thriving currently have changed the way of teaching and the roles of teachers 

(from dominantly controller and knowledge-tra n smitter to consultant and 

facilitator) and lea rners (from passive receivers of knowledge to active 

participants in language learning). And as a result of this, the relationships 

between the teachers and the learners, which were thought to be givers and 

receivers of knowledge respectively, has now been changing to a collegial 

relationship. Concerning this point, Richards and Rodgers (1986:24) state: 

"Some contemporary methodologies have thought to establish more systematic 

kinds of learner-teacher relationships, such as friend to friend, colleague to 

colleague, teammate to teammate." 

2.7 Roles of Teachers and Learners in CL T Classrooms 

The roles of teachers and learners are complementary in many ways (Ibid.). 

Gluscevic (1999:32) says, "Giving the learners a different role .. . requires the 

teacher to adopt different ro les." For example, if the learner is the initiator of 

learning, then the teacher is the facilitator. 

2.7.1 Roles of Learners 

.:-------~'Phe_d-evelupm-en1-oreI:;T_h-a:s-h-a:ct_a-d-ra:mattciTIflrreTI-c-eOI'ltne roles tnar learners 

are required to adopt (Nunan, 1989:86). He says this is particularly true of 

tasks of oral interaction (Ibid.). In small group interaction tasks, learners are 

required to put language to different uses: to use language which has been 

imperfectly mastered, to negotiate meaning, in short, to draw on their own 

resource rather than simply repeating and absorbing language (Ibid.). 

According to him, this can sometimes cause problems if you are teaching 

learners who have rather set ideas about language and learning, particularly if 
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these have great difference from your own (Ibid.). In such cases, he says, you 

have a number of choices. In the firs t instance, as a teacher you can insist that 

you know best and the learners must resign themselves to doing as you say 

(Ibid.). Alternatively, you can give in to the lea rners and present activities 

around their preferences (Ibid .). A more positive choice would be to discuss the 

issue with the learners, explain why you want them to engage 111 

communicative tasks, and attempt to come to a compromise (Ibid. :87) . 

According to Richards and Rodgers (1 986:23), the ro les of learners in the newer 

methodologies of langu age teaching are as follows: 

Learners are planners of their own learning program. 

Learners are monitors and evaluators of their own progress in learning. 

Learners are active interactants in the group or with others. 

Learners are tutors to their group members or classmates. 

Lea rners are knowledge gainers from different sources. 

2.7.2 Roles of Teachers 

What is the basic role of the teacher, to learn or to teach? The basic role of the 

teacher is, of course to teach (Gluscevic, 1999:32). The role of the teacher who 

uses the communicative approach is to help learners communicate in one, two 

or all four of the language skills, preferably speaking (Ibid.). 

According to Breen and Candlin (1980), Cited in Nunan, (1989:87), the teacher 

has three main roles in the communicative classroom. They are: 

The teacher acts as facilitator of the communicative classroom. 
r------------------- ------------

The teacher acts as a participant. 

The teacher acts as an observer and learner. 

In addition to the above three main roles of the teacher, Byrne (1986:77-78) 

lists the following six roles and says that as a teacher you should 

>- select activities carefully : You should assuredly tell your students that 

the activities can be disposal. You may a lso have to indicate to the 

students how they can do this. Sometimes an activity will require new 
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language and you must decide whether you are going to pre-teach this or 

allow the students to ask fo r it when th ey realize they need it. 

~ work out the instructions for an activity carefully: Presenting the activity 

to the class will be a major factor in its success . Keep instructions 

simple, and if need be, use the mother tongue. 

~ present th e activi ty to the class: You may need to do this in the 

vernacular language, but try to use English as much as possible because 

both explaining and evaluatin g activities could be a very real use of 

langu age in a classroom situation. Give plenty of examples and give the 

students chances to make attempts. 

~ monitor the students' performance : In order to find out how the studen ts 

a re getting on, you should move a round the class and listen in discreetly 

while the activities are in progress. Acting as a student, you may also 

join in a group and help studen ts with an activity . As a rule, do not 

correct mistakes of language during a group activity but make a note of 

them and use them as the basis of feedback . The students should also be 

told that you are there for consultation if they need you, either to clarify 

instructions or to help with language. 

~ provide feedback: Although there is no set way of doing this, it will to 

some extent depend on the nature of the activity. A major type of 

feedback will be concerned with language. If you have detected mistakes 

during your monitoring of the activities, you may choose to point these 

out to the group afterwards or, if it seems appropriate to th e whole class . 

AlternatIvely, you may use errors you have 'heard or oDserved as the 

basis for remedial or further teaching. While you are monitoring, you will 

also become aware that the students could perform better if they knew 

certain items of language . Make a note of these and find a suitable time 

to teach them to the class. 

~ Keep a record: Together with any comments on the students' 

performance, it is important to keep a record of the activities you have 

done with a class. You should a lso write down any ideas for further 
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activities which happen to you or modifications of existing ones. These 

will often happen to you while you are monitoring. 

2.8 Group Work Defined 

According to Brumfit (1984 :72) group work is defined as the interaction of a 

number of people with one another who a re psychologically aware of one 

another and who perceive themselves to be the members of a group to solve a 

problem or accomplish a certain task (cited in Alamirew, 1992: 19). 

From the above definition, it is very important to note that group work is an 

interaction of a number of students to arrive at a certain solution. The students 

who participate in the group interaction should also be psychologically aware 

that they are members of the group, and hence they should contribute their 

share to the attainment of the group's objective. Therefore , in accomplishing a 

task or solving a problem using group work, every member of the group should 

actively participate . If not, the group cannot effectively accomplish a task or 

cannot totally do any activity. 

2.9 The Importance of Group Work 

In countries like Ethiopia where there are no native speakers of English to 

interact with and lea rn the language from in its natural way, group work 

becomes an important tool to create an interactive classroom atmosphere 

where every member of the group uses English to express his / her idea that 

m ay help him/her in solving a certain problem. Therefore, group work is very 

important to create a communicative classroom situation that enables students 

fo use -th--e-English lan guage in their efforC to achieve their objective (s)-. In­

relation to this point, Nolasco and Arthur (1988) say as foll ows : 

The use of pair and group work in ELT allows for genuine 
information exchange and provides opportunities for practice which 
may not otherwise be available to students who are not living in an 
English speaking environment (Cited in Alamirew, 1992:20). 
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According to Alamirew (1992:20) group work "could be one of the best 

techniques to teach a language communicatively ." Group work, he says, is 

useful not only for its convenience to make the students use the language but 

also for its being powerful in raising the learners' self-esteem (Ibid:21). Group 

work generally has a large number of advantages . Some of them are: 

~ It gives as many opportunities to talk as in full-class 

organization. 

~ It fosters learners ' responsibility and independence. 

~ It can improve motiva tion and contribute to a feeling of 

cooperation and warmth in the class. 

~ It improves learning outcomes (Ur, 1996:232). 

According to Lightbrown and Spada (1993: 115), group work is very important 

in that it helps learners to provide each other with corrective feedback when 

they interact in their groups, if the group interaction is carefully planned and 

learners are made aware of the need for accuracy practice in their 

communicative group work. 

In showing the multi-faceted advantages of group work, Lightbrown and Spada 

(Ibid: 116) say: 

Group work is a valuable addition to the variety of activities which 
encourage and promote second language development. Used in 
combination with individual work and teacher-centered activities, it 
plays an important role in communicative language teaching. 

_--=2=-:,-=.10 Disadvanta~of Group Work 

It is undoubtedly true that we learn language for the purpose of 

communica tion, but it is not good to force all the students to speak in English 

without their in terest. Regarding this, Hyde (1993:347) says that students' 

basic right shouldn't be violated, that is, his or her right to choose when to 

speak, for how long and with whom. But if we ask students to form groups 

without their in terest and ask them to talk about something which is alien to 

them, they will be unhappy and most probably won't actively participate in 
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their group work. Therefore, "the need for a ll the students to articulate the 

language ... must remain questionable" (Ibid.) . 

Some of the disadvantages of group work are: 

~ Students may over-use their mother tongue (Ur, 1996:232). 

~ Mostly there is too much noise (Ibid.). 

~ Students do the task badly or not at all (Ibid.). 

~ Teachers do not want to use it fearing that they may lose control (Ibid.). 

~ It is time-consuming if not properly p lanned (Eggen and Kauchak, 

1999:61). 

In connection with the disadvantages of group work, Sprenger (1973: 13) says 

literature on the advantage of group work in foreign-language learning is 

extremely scarce. Whenever the possibility of group work is considered, all or 

some of the following arguments against this approach are: 

Correction of errors becomes an a lmost impossible task. 

~ It requires too much work of the teacher. 

~ Activities will become too noisy and too difficult to control. 

~ Students will not be able to communicate in the foreign language, 

particularly at an early stage. 
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CHAPTER THREE 

METHODOLOGY OF THE STUDY 

The main aim of this study as ind icated under item l. 2 of Chapter One was to 

identify the attitudes of grade ten students and their English language teachers 

towards group work. To attain this aim, the subjects of the study, instruments 

of data collection, the procedures of data collection and methods of data 

a na lysis are discussed as follows: 

3 . 1 Subjects of the Study 

The subjects of this study were grade ten students and their English la nguage 

teachers in Entoto Amba secondary school in Addis Ababa. The research was 

restricted only to th e student population of this grade level and their English 

language teachers in the school because of the fo llowing reasons: 

~ The subjects were easily accessible to the researcher. 

~ There was no plasma TV in the school, and this made the researcher 

think that he could get enough time to conduct his research. 

~ From his teaching experience, the researcher had perceived that students 

a t the high school level looked more reluctant to participate in group 

discussions . 

3.1.1 Students 

__ ---"S:...::tudents were the main subjects of the study as their attitudes greatly affect 

the teaching-learning process . Hence, th ree sections were randomly selected 

out of the twenty-three sections of grade ten students in the school. 

After the questionnaires were administered and collected, th ree questionnaires 

were found inappropriately filled. As a result of this, out of the 153 copies of 

the questionnaires distributed to students, 150 copies were filled correctly. And 

hence, the real student subjects of the study were 150 students . 
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3.1.2 Teachers 

Teach ers were the other subjects of th e study as it is either very difficult or 

impossible to get students who have favourable attitudes towards group work if 

English language teachers themselves have unfavourable attitu des towards 

grou p work. The ten English language teachers at grade ten level in the school 

participated in the research, but only seven of them (5 male; 2 female) filled the 

questionnaires and returned to the researcher. Hence, the real teacher subjects 

of th e s tudy were 7 English langu age teachers. 

3 .2 Data Collect ion Instruments 

In order to gather adequ ate and relatively re liable data for the study, three data 

collection instruments were used. They were : 

• Classroom Observation 

• Interview and 

• Questionnaire 

3.2.1 Observation 

The researcher used observation as one of the instruments of data collection in 

the assumption that students and teachers might answer questions both in the 

interview and in the questionnaire different from wha t they normally do. In 

relation to this, Ellis (1985 : 116) says, " ... a person's behaviour is governed by 

certain needs and interests which influence how he actually performs. 

owever, ffiese cannot De airect1T()bserved~hey-have-to be-inferred fFom what-­

he actually does ." 

To confirm this, the researcher primarily designed an observation checklist 

(see Appendix E) and then he observed students' and teachers' activities when 

they were engaged in group work for two periods in each of the three selected 

sections . 
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3 .2 .2 Interview 

According to Miller and Brewer (2003:254), "Interview schedules are better for 

obtaining spontaneous answers or d iscovering what the respondent really 

thinks about it." Therefore, in order to increase the reliability of the data 

gathered through the questionnaire, interview was conducted with 5 students 

(2 m a le; 3 female) a nd 3 English la nguage teachers (2 m a le , 1 fema le) at the 

grade 10 level in the school. The interview for students h ad two versions: the 

English and the Amharic (See Appendices 01 and 011) . Thinking that students 

could express their ideas, feelings, opinions or attitudes be tter, the interview 

with them was held in Amharic . 

Student interviewees were randomly selected using the lottery system (two 

students from each of the two sections, and one student from a section by 

selecting a section first from where to take a student). Teacher interviewees 

were a lso selected using the same system. 

3.2.3 Questionnaire 

A questionnaire is one of the data collection instruments that is very commonly 

used to gather information if subjects of a study wan t to be a nonymous and 

express their ideas, feelings, opinions or attitudes freely. In relation to this, 

Kumar (1996: 114) and Shajahan (2005: 146) say that a questionnaire offers 

anonymity, Kumar adds in some situations when sensitive questions are asked, 

it helps to increase the likelihood of obtaining accurate information. Hence, the 

researcher decided to use a questionnaire to get data from his subjects and 

infer their attitudes towards group work. To achieve this, the researcner 

designed two 20-item questionnaires: one for the students and th e other for 

teachers . 

The student questionnaire had two versions: the English and the Amharic (see 

Appendices BI a n d BII). Thinking that students understand th e Amharic version 

better than the English one, the researcher administered the Amharic version 

to the students. The teacher questionnaire had only the English version (see 

Appendix A). 
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The questionnaires were mainly adapted from Richards and Lockhart (1994) 

and Karavas-Doukas (1996). They have five scales ranging from 'strongly agree' 

(5) to 'strongly disagree' (1). 

As far as the form of the questionnaires was concerned, it was close-ended 

type. This was done to get well-responded questionnaires that would yield 

reliable data. 

3.3 Procedures of Data Collection 

Before he began his study, the resea rcher gradually introduced himself to the 

school au th orities and to some of the English language teachers at grade ten 

level. Then, after briefing the main purpose of the research, he m ade classroom 

observation first, and then conducted interviews and lastly distributed the 

questionnaires to the subjects of the study. 

While he was personally distributing the questionnaire to the students, the 

researcher encouraged them to ask any questions pertaining to the 

questionnaire. He also did encourage ther teachers under study to ask any 

questions that are related to the questionnaire. 

3.4 Methods of Data Analysis 

Results obtained through questionnaires, Interviews and classroom observation 

are analyzed and interpreted. The responses of questionnaires are calculated 

using frequen cies, percentages and means. The m ean of each item is calculated 

to see the subjects' average inclination in the scales--MoLel)ye.r.,JnfOJ.:Ill.a!_tui.uoJ..Jn~ __ 

obtained through interviews and classroom observation is used to support the 

d iscussion of items in the questionnaires. 
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4.1.1 Analysis and Interpretation of Data from the Students' 

Questionnaire 

4 .1.1.1 The Advantages of Group Work 

Supposing that students would have favourable attitudes towards group work if 

they like its advan tages, they were asked the exten t of their agreement or 

disagreement to two of its advan tages, items 1 and 2 (see Appendix A). The 

results are given in Table 4 .1 below: 

Table 4.1 The Advantages of Group work 

'" Agreement Disagreement 
1:' strongly 

A ree(4) Undecided(3) Disaqree(2) 
Strongly 

<ll A ree(5) Total Disaqree(1 ) Total Total 

"" F % F % % F % F % F % % F % 
1 58 38.67 74 49.33 88 10 6.67 2 1.33 6 4 5.33 150 100 
2 46 30.67 69 46 76 .67 7 4.67 12 8 16 10.66 18.66 150 100 

In item 1, students were asked whether group work helps them to solve a 

problem in a better way by sharing their experiences. As can be seen from the 

table above, 88% of the students expressed their agreement and only 5.33% of 

them expressed their disagreement. 

In item 2, 30.67% of the students strongly agreed, 46% of them agreed, 8% of 

them disagreed, 10.66% of them strongly disagreed and 4.67% were uncertain 

about the statement that says group work provides good opportunities to learn 

English using it. On the whole, 76.67% and 18.66% of the students expressed 

their agreement and disagreement respectively . The results of the two items 

above.indicate .. thaLthe-=ajority--'lLth e students have favourable attitudes to t""h",e __ 

items that talk about the advantages of group work. 
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4 .1.1.2 The Disadvantages of Group Work 

Items 7 and 9 are abou t the disadvantages of group work. Look at students' 

responses to each item from Table 4 .2 below: 

Table 4 .2 The Disadvantages of Group Work 

Agreement Disagreement 
If> strongly I Strongly E Agree(S) Agree(4) Total Undeclded(3) 0 ;sa9ree(2) 0;sagre~( 1 ) Total Total 

~ F % F % % F % F % F % % F % 
7 11 7.33 14 9.34 16.67 10 7 33 22 82 54.67 76.67 150 100 
9 21 14 31 20.67 34.67 25 17 32 21.33 41 27.33 48.67 150 100 

In item 7, students were asked wh eth er learning English u s ing group work is 

time-con sumin g or n ot . And 16 .67% of th em sa id th at it is , but the m ajority of 

th em (76.67%) expressed their disagreem en t to the s tatement. 

In item 9, stu dents were asked wheth er th ey could learn better from group 

work as there is much disturbance when they do the activities. As one can see 

from Table 4.2 above, 34.67% and 48 .6 7% s howed th eir agreemen t and 

disagreement respectively. 

The result from item 7 shows that the majority of the s tudents (76.67%) accept 

that learning English using group work is not time-consuming. They (48.67%) 

also expressed their disagreement to the statement in item 9 implying that they 

learn better from group work. 

4. 1. 1.3 Teacher's Roles 

Items 5 , 11, 13, 16, 18 and 20 are based directly or indirectly on the roles of 

the teacher. Look at Table 4.3 for the results. 

Table 4.3 Teacher's Roles 

A(Jreement DisaQreement 
strongly 

A reel4} Undecided(3) Disaaree(2) 
Strongly 

A reelS} Total 0;sagree(1 ) Total Total 
U) F % F % % F % F % F % % F % 
5 40 26.67 52 34.67 61.33 14 9.33 18 12 26 17.33 29.33 150 100 

11 17 11.33 28 18.67 30 11 7.33 34 22 .67 60 40 62.67 150 100 
13 46 30.67 37 24.67 55.33 22 14.67 23 15.33 22 14.67 30 150 100 
16 34 22.67 37 24.67 47.34 18 12 32 21 .33 29 19.33 40.67 150 100 
18 25 16.67 19 12.67 29.33 10 6.67 36 24 60 40 64 150 100 
20 80 53.33 36 24 77.33 8 5.33 7 4.67 19 12.67 17.33 150 100 
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supplementing textbooks to satisfy the needs of most students . 

In item 20, students were asked whether they want their teachers to help them 

self-correct their errors or not. On the aggregate, 77 .33% of them said they do, 

but only 17.34% of them said that they don't. This sh ows that the majority of 

the s tudents want to learn on their own through their teach er's minimum 

guidance. 

4.1.1.4 Students' Roles 

Items 4 and 10 are about the roles of s~udents in selecting group activities. 

Table 4.4 Students' Roles 

V) AQreement DisaQreement 
E strongly 

A ,ee(4L Undecidedl3l Disaaree{2l 
Strongly 

~ A ,ee(5) Total O;sagcee(1 ) Total Tolal - F % F % % F % F % F % % F % 
4 17 11.33 55 36.67 48 15 10 28 18.67 35 23.33 42 150 100 
10 36 24 32 21.33 45.33 20 13.33 36 24 26 17.33 41.33 150 100 

In item 4, students were asked whether their teacher talks about the type of 

activities they need with them. As we can see from Table 4.4 above, 48% of 

them said that s/ h e doesn't, but 42% of them said that s/ h e does. 

In item 10, students were asked a rela ted question to item 4. They were asked 

to express their agreement, disagreement, or neutrality to the statement that 

says, "Th e teacher doesn't give us the chance of selecting the con tent or the 

ac tivities that we think a re useful for u s." Here, 45. 33% a nd 41.33% expressed 

their agreement and d isagreement respectively. 

Based on the results given in Table 4.4 above, it is possible to say that students 

are not given the chance of choosing the activities they want to work on. 

But in principle, learners a re planners of their own learning program 

(Richards and Rodgers, 1986:23). 
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4.1.1.5 Learning Style 

In items 6, 12 and 15, students were asked questions about learning style. 

Table 4.5 Learning Style 

V) 
Agreement Disagreement 

E: strongly 
A ree(4) Undecided(3) Oisa ree(2) 

Strongly 

~ A reeiS) Total Djsaqre~(1 ) Total Total 

F % F % % F % F % F % % F % 

6 30 20 29 19.33 39.33 11 7.33 31 20.67 49 32.67 53.33 150 100 
12 66 44 37 24.67 68.67 12 8 12 8 23 15.33 23.33 150 100 
15 22 14.67 21 14 28.67 17 11.33 42 28 48 32 60 150 100 

In item 6, students were asked whether they want to study alone or talk much 

in group work. As one can see from Table 4 :5 above, 39.33% and 53.34% of the 

students showed their agreement a nd disagreement respectively. This greater 

number of students disagreeing to the statement shows that they are willing to 

study or work in groups. 

In item 12, students were asked if they learn better when the teacher gives 

them notes. And 68.67% of them said that they do, but 23.33% said they don't. 

This shows that the majority of the students learn better by reading their notes. 

In item 15, students were asked whether they learn better when they work 

privately. In response to this, 14.67% strongly agreed, 14% agreed, 28% 

disagreed, 32% strongly disagreed and 11.33% were uncertain. As can be seen 

from Table 4 .5 , 28 .67% and 60% of the students responded to the statement by 

agreeing and disagreeing respectively. From this, it can be said that the 

majority of the students (60%) learn better when they work with their 

;-----~partn-er(s) . 

4.1.1.6 Knowledge of the Subject Matter 

In table 4:6, two questions-8 and l 4-were asked about students' knowledge 

of the subject matter and their responses are given below. 
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Table 4.6 Knowledge of the Subject Matter 

E Agreement Disagreement 

:§l strongly 
A cee(4) Undecided(31 Disaaree(21 

Strongly 
A c.e(5) Total Disaare"el1 ) Total Tolal 

F % F % % F % F % F % % F % 
8 25 16.67 29 19.33 36 8 5.33 42 28 46 30.67 58.67 150 100 

14 51 34 37 24.67 58.67 11 7.33 23 15.33 28 18.67 34 150 100 

In item 8, they responded as follows: 16.67% strongly agreed, 19.33% agreed, 

28% disagreed , 30 .67% strongly disagreed and 5.33% were uncertain when 

they were asked whether their poor background of English deters them from 

working in groups or not. On the whole, 36% of them said that it does, but 

58.67% said that it doesn't. This implies that many students a re ready to work 

in groups despite their poor knowledge of English. 

As we can see from Table 4.6 above in item 14, 34% strongly agreed, 24.67% 

agreed, 15.33% disagreed, 18.67% strongly disagreed and 7.33% didn't decide. 

On the aggregate, 58.67% and 34% of the students showed their agreement 

and disagreement respectively to the statement that says, "I use my mother 

tongue or any other language we communicative with when we do activities in 

our group because I do not know how to express certain ideas in English." 

This indicates that a greater number of students use their mother tongue or 

their language of communication in doing activities in their 
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4 .1.1. 7 The Effect of Testing on Learning or Teaching Style 

In order to know the effect of testing on learning style, stu dents were asked an 

item-item 19, which asked them wheth er th e English they use to do the 

d ifferen t activit ies h elps them to pass exa mination s or not. For the resul ts , read 

Ta ble 4 .7 below: 

Table 4 .7 The Effect of Testing on Learning or Teaching Style 

Agreement Disagreement 

EO SIrO~~~) Agree(4) Undecided(3\ Oisaaree(21 
Strongly 

A ree 5 Total oisagree(1J . Total Total 
Q) -- F % F % F % F % F % F % 
19 19 12.67 30 20 32 .67 11 7.33 29 19.33 61 40 .67 60 150 100 

In response to this , 32 .67% and 60% of the s tuden ts showed th eir agreement 

a nd disagreement respective ly . This shows that the m ajority of the students 

believe th at it does . 

4 .1.1.8 Learning Environment 

If an effective teaching-learning process IS to take place, the teacher should 

create an environment suitable to learning. In relation to this, Lieu and 

Littlewood (1997:379) say, "Apart from tackling anxiety and attitudes toward 

learner role, teachers need to create an affective environmen t a n d more 

opportunities favourable to uninhibited yet focused talk." 

In connection to th e above idea, in item 17 , stu dents were asked to express 

th eir agreement or disagreement to th e s tatement whether the classroom 

situation is suitable for students to work in groups or not. Look at the results 

on Ta ble 4 .8 below: 

Table 4 .8 Learning Environment 

Agreement Disagreement 

EO strongly 
A ree(4) Undecided(3) Disaqree(2) 

Strongly 

Q) AqreefSl Total Oisaqree(1 ) Total Total 

::= F % F % % F % F % F % % F % 
17 24 16 31 20.67 36.67 13 8.67 35 23.33 47 31.33 54.66 150 100 
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As can be seen from Table 4.8 above, 16% of the students strongly agreed, 

20.67% agreed, 23.33% disagreed, 3 1.33% strongly disagreed and 8.67% 

couldn't decide. On the whole, 36.67% and 54.66% showed th eir agreement 

and disagreement respectively. This shows that the classrooms a nd /or th e 

materials in them a re not suitable to conduct group work. 

4.1.1. 9 Group Activities 

Table 4 .9 Group Activities 

Agreement Disagreement 
E strongly Strongly Total 

~ A (ee(5) A ree(4 ) Total Undecided(3) Disa ree(2) Disa ree(1) Total - F % F % % F 1% F % F % % F 1% 
3 31 20.67 68 45.33 66 21 I 14 18 12 12 8 20 150 I 100 

In item 3, students were asked whether the group activities m their English 

textbook are very in teresting or not. In response to this, 66% of them said th at 

they are, but only 20% of th em said they aren't. This shows tha t the group 

activities of the textbook are very interesting for most students. 
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4.2.2 Analysis and Interpretation of Data from the Teachers' 

Questionnaire 

4.2.2.1 The Advantages of Group Work 

Teachers were asked two questions, items 1 and 2, which a re based on the 

advantages of group work. Look at Table 4. 10 below for the results: 

Table 4 .10 The Advantages of Group Work 

IJ) Aueement Disagreement 

1'0 s lrone~iY 
Qisa ree(2) 

Strongly 
(j) A ree 5} A ree(4) Total Undecided(3) Disa ree(1) Total Total 
~ - F % F % % F % F % F % % F % 

1 6 85.71 1 14.29 100 7 100 
2 6 85.71 1 14.29 100 7 100 

In item 1, teachers were asked whether group work h e lps students to solve a 

problem in a better way by sharing their experiences. And 85.7 1% strongly 

agreed and 14.29% agreed . Overall, a ll the teachers expressed their agreement 

to the statement. 

In item 2, teachers were asked if group work provides good opportunities to 

learn English using it. As we can see from Table 4.10 above, 100% of the 

teachers expressed their agreement saying that it does. 

The above results indicate that teachers accept group work as a better tool of 

language teaching. 

4.2.2.2 The Disadvantages of Group Work 

Items 7 and 9 were asked based on the disadvantages of group work. These 

,-----questions indirectly indicate th e management skills of the teachers-classroom 

management and time management. If the teacher manages both the classroom 

and the time appropriately, it will be ok to conduct group work. To deduce from 

this, we can look at the results of the two items on the following table: 
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Table 4.11 The Disadvantages of Group Work 

U) 
Agreement Disagreement 

E strongly 
A (ee(4) Undecided(31 Disaaree(21 

Strongly 

:lg A reelS) Total Disaare~lL Total Total 

F % F % % F % F % F % % F % 
7 2 28.57 2 28.57 57.14 1 14.29 2 28.57 42.86 7 100 
9 4 57.14 57.14 1 14.29 2 28.57 28.57 7 100 

As can be seen from Table 4.11 above, 57.14% of the teachers expressed their 

agreement, but 42.86% of them expressed their disagreement to item 7, which 

asked them to show the degree of their agreement or disagreement to the 

statement that says, "Teaching English using group work is time-consuming." 

This shows that the majority of the teachers (57.14%) accept that teaching 

English using group work is time-consuming. 

In item 9, teachers were asked whether students could learn better in groups 

as there is much disturbance when they accomplish the activities. As can be 

seen from Table 4 .11 above, 57 .14% and 28.57% of the teachers expressed 

their agreement and disagreement respectively . This indicates that teachers 

believe that students can't learn better in groups because of the presence of 

much disturbance when they do group activities. 

4.2.2.3 Teacher's Roles 

Items 5, 11, 13, 16, 18 and 20 a re based on the roles of the teach er. 

Table 4.12 Teacher's Roles 

U) Agreement Disagreement 

E strongly 
A ree(4) Undecided(31 Disaoree(2) 

Strongly 

~ A ree(5) Total Disaareell1 Total Total --- F %-- F % -% F~ -9/0 F %-- F 0/<>- % ~ ~/o 

5 7 100 100 7 100 
11 1 14.29 14.29 1 14.29 2 28.57 3 42.86 71.43 7 100 
13 3 42.86 2 28.57 71.43 2 28.57 28.57 7 100 
16 4 57.14 2 28.57 85.71 1 14.29 14.29 7 100 
18 6 85.71 85.71 1 14.29 7 100 

20 2 28.57 4 57.14 85.71 1 14.29 7 100 

In item 5, teachers were asked whether they encourage students to actively 

participate in their group interac tion. As can be seen from Table 4.12 above, all 

(100%) of the teachers said that they surely do. This shows that teachers 
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implement their role of encouraging students. This again implies that teachers 

encourage students to participate actively in their groups thinking that group 

work is important to improve their English. 

In item 11, teachers were asked whether group work contributes little to 

language learning as the teacher can't easily monitor students' performance. 

And 14.29% of the teachers said that it does, but 71.43% expressed their 

disagreement to the statement. This shows that teachers believe that group 

work contributes better to language learning as the teacher monitors students' 

performance. 

In item 13, teachers were asked whether their feedback must focus on the 

appropriateness of students' responses rather than on the correct use of 

grammar if they want their students to communicate effectively. In response to 

this, 71.43% said that it should, but 28.57% of them were against this idea. 

This shows that most of the teachers are well aware when to give feedback to 

their students. 

In item 16,85.71% of the teachers showed their agreement to the statement 

that says, "I check whether every student understands the instruction or not." 

This indicates that almost all the teachers check whether every student 

understands the instruction or not either when s/he starts to work or while 

working in groups . 

In item 18, teachers were asked whether they must supplement the textbook 

with other materials and tasks in order to satisfy the needs of most students. 

As can be seen from table 4: 12 above, 85.71% strongly agreed to the statement 

saying that they should. This shows that most teachers supplement textbooks 

to meet the needs of most students. 

In item 20, teachers were asked if they should help thei r students to correct 

errors on their own. And 85.71 % of them said they should; no one was against 

it. This shows that most teachers help their students to self-correct their 

errors. 
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4.2.2.4 Students' Roles 

Items 4 and 10 are related items that are about the roles of students in 

selecting group activities. The results of teachers' responses are given in the 

fo llowing table: 

Table 4.13 Students' Roles 

CI) Agreement Disagreement 
EO strongly 

A ree(4) Undedded(3) Disaqree(2) 
Strongly 

Q) A , •• "151 Total DisaQree(1 ) Total Total -- F % F % % F % F % F % % F % 
4 2 28.57 4 57.14 85.71 1 14.29 14.29 7 100 

10 2 28.57 2 28.57 57.14 1 14.29 2 28.57 28.57 7 100 

In item 4, teachers were asked to express their state of agreement or 

disagreement to the statement th at says, "I do not talk about the type of 

activities they need with my students." And 85.71% and 14.29% showed their 

agreement and disagreement respectively. This indicates that most teachers do 

not talk with their students about the type of activities students need . 

In item 10, teachers were asked to agree, disagree, strongly agree , strongly 

disagree or remain neutral to the statement that says, "Students have little or 

no knowledge of the language . Therefore, they cannot select the group activities 

that they think are useful for them." As can be seen from Table 4.13 above, 

57 .1 4% and 28.57% expressed their agreement and disagreement respec tively . 

This shows that a greater number of the teachers think that students have little 

or no knowledge of the language for selecting useful group activities. 

4.2.2.5 Learning Style 

In items 6, 12 and 15 teachers were asked about learning style . 

Table 4.14 Learning Style 

CI) 
Agreement Disagreement 

EO strongly 
A ree(4) Undecided(3J Disaqree(2) 

Strongly 

~ 
A ree(5) To\al DisaQreel1 ) Total Total 

- F % F % % F % F % F % % F % 
6 1 14.29 3 42.86 57.14 2 28.57 1 14.29 14.29 7 100 

12 2 28.57 3 42.86 71.43 1 14.29 1 14.29 14.29 7 100 
15 1 14.29 14.29 2 28.57 4 57.14 85.71 7 100 
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In item 6, teachers were asked whether group work takes the learning s tyle 

differences of students into consideration or not. As we can see from Table 4.14 

above, 57 .14% of the teachers expressed their agreement saying that it doesn't, 

but 14.29% said that it does. This shows that the m ajori ty of the teachers 

understand that group work does not ta ke the learning style differences of 

stu dents into consideration. 

In item 12, teachers were asked whether students learn better when they give 

them notes. As we can sec from the table above, 71 .43% and 14.29% expressed 

their agreement and disagreement respectively. This indicates that most of the 

teachers believe that note-giving is a better way of teaching language. 

In item 15, teachers were asked if s tudents learn better when they work 

privately. And 14 .29% and 85.71 % showed their agreement and disagreement 

respectively. This clearly s hows that most of the teachers believe that students 

can't learn better when they work priva te ly . 

4.2.2.6 Knowledge of the Subject Matter 

In Table 4.15 below, teachers' responses are given for the items that were asked 

about students' knowledge of the subject matter. 

Table 4 .15 Knowledge of the Subject Matter 

V) 
A reement Disagreement 

1:: strongly 
A ree(4) Undecided(3) OisaQree(2) 

Strongly 

~ 
A reelS) Tolal Disaqreeil ) Total Total - F % F % % F % F % F % % F % 

8 5 7143 2 28.57 100 7 100 
14 3 42.86 3 42.86 85.71 1 14.29 7 100 

In item 8, teachers were asked whether students' poor background of English 

deters them from working in groups. As can be seen from the ta ble a bove, all 

the teachers expressed their agreement. This shows that a ll the teachers 

understa nd that the poor English background students have hinders their 

participa tion in group work. 

In item 14, teachers were asked whether students use English wh en they try to 

do the activities as they do not know how to express certain ideas in English. 
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And 85.71 % of the teachers expressed their agreement saying that they do not. 

This indicates that most of the teachers know that students use their mother 

tongue or any other common language of communication when they do group 

activities . 

4.2.2.7 The Effect of Testing on Learning or Teaching Style 

In item 19, teachers were asked if the En glish stu dents use to do different 

activities in the classroom helps them to pass examinations. 

Table 4 . 16 The Effect of Testing on Learning or Teaching Style 

A~reement Disagreement 
EO strongly Strongly 

:§ A reOrS) A ree(4) Tolal Undecided(3) Disaoree(2) DisaQreel1 ) Total Total 

F % F % % F % F % F % % F % 
19 1 14.29 2 28.57 42.86 1 14.29 3 42 .86 57.14 7 100 

As we can see on Table 4.16 above, 42 .86% and 57.14% of the teachers showed 

their agreement and disagreement respectively. This shows that the majority of 

the teachers believe that the English students use to do group activities helps 

them to pass examinations. 

4.2.2.8 Learning Environment 

Table 4.17 Learning Environment 

EO 
Agreement Disagreement 

strongly Strongly 
:§ A ree(S) A ree(4) Total Undecided(3) OisaQree(2) DisaQreef1 ) Total Total 

F % F % % F I % F % F I % % F I % 
17 3 42.86 3 42.86 85.71 1 I 14.29 I 7 I 100 

In-item 17, teachers-were asked- a question that- says, "The classroom situation-­

is not su itable for students to work in grou ps." In response to this, 42.86% 

strongly agreed, 42 .86% agreed and 14 .29% couldn't decide. On the whole, 

85.71% of the teachers expressed their agreement. This indicates that most of 

the teachers clearly understand that the classrooms and/or the materials in 

them are not suitable to conduct group work. 
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And 85.71% of the teachers expressed their agreement saying that they do not. 

This indicates that most of the teachers know that students use their mother 

tongue or any other common language of communication when they do group 

activities. 

4 .2.2. 7 The Effect of Te sting on Learning or Teaching Style 

In item 19, teachers were asked if the English students use to do different 

activities in the classroom helps them to pass examinations. 

Table 4.16 The Effect of Testing on Learning or Teaching Style 

Agreement Disagreement 
E strone~~) Agree(4) Undecided(3} Disagree(2) 

Strongly 

~ Agree 5 Tolal Disagre~( 1) Total Total - F % F % % F % F % F % % F % 
19 1 14.29 2 28.57 42.86 1 14.29 3 42.86 57.14 7 100 

As we can see on Table 4.16 above, 42.86% and 57.14% of the teachers showed 

their agreement and disagreement respectively. This shows that the majority of 

the teachers believe that the English students use to do group activities helps 

them to pass examinations. 

4.2.2.8 Learning Environment 

Table 4.17 Learning Environment 

E 
Agreement Disagreement 

stron~~) 
Agree(4) Undecided(3) Disagree(2) 

Strongly 
~ Agree 5 Total Disagre~(1 ) Total Total - FL% FI % F I % F % F % % F % % 
17 3 42.86 3 42.86 85.71 1 I 14.29 I 7 I 100 

In item 17, teachers-were asked-a- question that says, "The classroom-situabon 

is not suitable for students to work in groups." In response to this, 42.86% 

strongly agreed, 42.86% agreed and 14.29% couldn't decide. On the whole, 

85.71 % of the teachers expressed their agreement. This indicates that most of 

the teachers clearly understand that the classrooms andlor the materials in 

them are not suitable to conduct group work. 
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4.2.2.9 Group Activities 

Table 4.18 Group Activities 

EO 
AQreement DisaQreement 

Strongly 
~ slranal Aqree/51 A reel4} Total Undecided{3\ Oisa ree(2 ) Oisa ree(1) Total Total - F I % F % F % % F % F % F % % 

3 2 28.57 4 57.14 85.71 1 14.29 7 I 100 

In item 3, teachers were asked whether the group activities In students' 

textbook are very interesting or not. And 85.71% of the teachers expressed 

their agreement. This shows that the grade ten English textbook has very 

interesting group activities. 

4.3 Analysis and Interpretation of Interview Responses 

In addition to making the subjects of the study give responses to the 

questionnaire items, both teachers and students were interviewed in order to 

crosscheck the dependability of the results of the questionnaires. The interview 

section for both respondents, teachers and students, has seven questions each, 

under some of which there are additiona l questions for elaboration or 

specificity (See Appendices C, and 01 and 011) . All the responses of the 

interviewees were recorded and transcribed. (See appendices F and G for the 

transcriptions.) The interview responses of both teachers and students are 

analyzed under the following headings: 

~ The AJJP!icability-o[-<:Jroup Work 

>- Students'Roles 

>- Teacher's Roles 

>- The Effect of Testing on Learning or Teaching Style 

>- Learning Environment 

>- Knowledge of the Subject Matter 
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4.3.1 Analysis and Interpretation of Interview Responses of 

Teachers 

The summary of their responses to the interview a re the following: 

4.3.1.1 The Applicability of Group Work 

At the beginning, teachers were asked whether they use group work to teach 

English or not. And all the interviewees responded that they do. When they 

were asked how often they use group work they responded as follows: TJ a nd T3 

said that they use group work most of the time, but T2 said that he sometimes 

uses it. This shows that a greater number of teachers mostly use group work to 

teach English in their classes. 

4.3.1.2 Students' Roles 

In item 2, teachers were asked what they think the roles of students are in 

learning English in their groups. They responded as follows: T J said that 

students must participate in their groups and guide the other students if there 

are some problems. T2 said that students should solve their problems by 

sharing their experiences . T3 responded that students should choose topics of 

discussion that are comfortable for them. All these indicate that teachers 

clearly understand what the roles of their students a re. 

4.3.1.3 Teachers' Roles 

In item 3, teachers were asked whether their students actively participate in 

group work or no t. Tl and T2 re~Pilnded that they sometimes do, but T3 said 

that some students are active in their participation but most of them are 

dormant ones. They were also asked why students (don 't) participate ac tively in 

their groups. In response to this, Tl said that students participate depending 

on the nature of the activities, group a rrangement, the classrooms, tables and 

chairs/benches. T2 said that s tudents participate actively as he en courages 

them to do so. T3 a lso responded that most of the students do not participate 

actively as they have the lack of language skills to speak out in class. 
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In item 4, teachers were asked what they think their roles are in conducting 

group work. In response to this, the interviewees said that they manage their 

classrooms, control students to avoid disturbance, give d irections, encourage 

students to discuss among themselves, and present a topic of discussion. All 

these indicate that teachers know their roles in conducting group work. 

4.3.1.4 The Effect of Testing on Learning or Teaching Style 

Item 5 was asked to know whether teachers think the English students learn 

using group work has a contribution to pass examinations or not. And a ll the 

teachers said that it has. This sh ows that teachers believe that making 

students work in groups helps them to pass their exams. 

4.3.1. 5 Learning Environment 

In item 6, teachers were asked whether the classrooms an d the desks are 

suitable to condu ct group work. In an answer to this question, a ll the teachers 

said that the classrooms are ok, but the desks are not suitable for group work. 

This shows the absence of suitable learning environment that enables students 

to work in groups. 

4.3.1.6 Knowledge of the Subject Matter 

In item 7, teachers were asked to tell the researcher what their students' 

English language background looks like. Tl and T2 said that their students 

have medium language background, but T3 reported that her students have 

very poor background of English. This indicates that the majority of the 

teachers believe that their students have good baGkground in English. 
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4.3.2 Analysis and Interpretation of Interview Responses of 
Students 

4.3.2.1 The Applicability of Group Work 

In item 1, students were asked whether they use group work when they learn 

English and how often if they do. Three of the student interviewees said that 

they learn English using group work, but SI and S4 said they do so for a few 

periods. This shows that teachers implement group work as a basic tool of 

language teaching in their classrooms. 

4.3.2.2 Students' Roles 

In item 2, students were asked what their roles are in learning English in their 

groups. And they said their roles are the following: 

Showing the answer of a question to the teacher, showing what s/he knows to 

his/her friend who doesn't know it, presenting what the students can , and 

speaking in English when the s tudent m akes presentations. All these indicate 

that teachers have taught their students what their roles are when they work in 

groups. 

4.3.2.3 Teacher's Roles 

In item 3, students were asked whether they actively participate in group work 

or not. And all the student interviewees said that they do . As reasons for their 

active participation, they gave the following: 

~ I'll know that the answer that I give to a question is correct or wrong. 

);>- It- helps to acquire- knowledge. 

~ It helps to get grades or marks. 

~ Group work creates a certain feeling in me. 

~ I will get something explained which may be difficul t for me. 

~ I improve myself when I speak the language. 

~ It helps me speak other subjects in English and know some words. 
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The reasons given above show that students actively participate in group work 

knowing the advantages of group work in language learning. 

In item 4, students were asked whether the teacher has roles when they learn 

in groups, and what s/he should do if s/he has. In response to this, all the 

respondents said that s/he has roles. And they gave the following roles of the 

teacher(s): 

o The teacher helps us understand a point where we couldn't when we 

work together. 

o 8/he encourages us to speak in English. 

o However fragmented our utterances may be, s/he helps us to improve it. 

o The presence of the teacher maintains the discipline of the classroom. 

o The teacher gives clues to group activities . 

o The teacher should help us to communicate ideas. 

o Th e teacher should pay attention to the kind of language we a re using. 

o The teacher also checks if we are using only English or a mixture of 

Amharic and English. 

All these clearly indicate that English language teachers are implementing their 

roles in their classrooms. 

4.3.2.4 The Effect of Testing on Learning or Teaching Style 

In item 5, students were asked if the English they learn using group work has a 

contribution to pass examinations. And all the interviewees said that it has, but 

8'4 said that it has to a limited extent. This indicates that group 'work has 

contributions for their exams. 

4.3.2.5 Learning Environment 

In item 6, students were asked whether the classrooms and desks were 

suitable to conduct group work. In response to this, 85 said that both the 

classrooms and the desks are suitable, but the rest of the interviewees said 

that the desks are not suitable, and they added the classrooms are suitable 
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although they are full of dust. In addition to this, S2 and S3 said that the dust 

on the desks dirty their uniforms and exercise books. This shows that the 

learning environment is not good for students to use group work for learning 

English. 

4.3.2.6 Knowledge of the Subject Matter 

In item 7, students were asked to tell the researcher what their English 

language background is; whether it is poor, good, very good or excellent. S3 and 

S4 said that their English background is very good, and the rest three 

interviewees said that theirs is good. This shows that student interviewees have 

enough language background that can help them work in groups. 

4.4 Analysis and Interpretation of Data from Classroom 
Observation l 

Observation 1 

Section: 10 18 

Teacher's Name: ~ 

Date: 30/03/2009 G.C. 

Time: 9:15-10:00 a .m . 

No. of Students: 50 

Topic of the Lesson: Pollution-Air Pollution 

Description of the Classroom 

-Bechon 1018--i:s a classroom that- is found on the second floor-in one of the two 

new buildings in the school. It is a lso as wide as the other two sections the 

researcher had observed . The students were learning in a crowded situation. It 

also has the same benches and desks as the other observed sections. 

1 The researcher described only three observation sessions as the rest of the lessons were the continuations of each of 
these lessons and there weren't different things to be included. 
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Description of the Lesson 

The teacher entered the classroom and greeted her students and asked them if 

they had brought their English textbooks. Most students responded that they 

had left their textbooks at home. She asked them to go to the students who had 

their textbooks and form their groups. She, then, asked them to go through the 

pre-reading questions on page 213 of their textbook and discuss them. After 

about five minutes, she asked them to read the passage on page 214-which is 

entitled as Air Pollution. After ten minutes, she asked them to do some 

questions. For example, they were asked to make a complete list of the different 

forms of air pollution in a note form by giving a heading to it. The teacher, then, 

asked them to read what they had done in their groups . When they were 

answering, she said that they were completely wrong. 

When the teacher was asking them to answer the questions, some students 

were talking their own issues and still some others were copying notes from 

their friends' exercise books. But she was encouraging them to participate turn 

by turn saying, "It is now female's turn to answer this question." 

Comments 

Although the lesson was interesting, some students were not actively 

participating in their groups. Therefore to make the topic clear and involve 

students in the activities, the teacher should have explained the title using 

different mechanisms such as by giving examples related to their day to day 

activities. 
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Observation 2 

Section: 10 18 

Teacher's Name : M 

Date: 30(03(2009 G.C. 

Time: 10:00- 1O:45a.m. 

No. of Students: 52 

Topic of the Lesson: Money is better than· Love or Love is better than Money. 

Description of the Classroom 

Section 1020 is a classroom which is found on the second floor in one of the two 

new buildings in the school. It is situated at a very good sight so that it gets 

enough light th at can help students to read and write even in the absence of 

electric light. It is wide enough to accommodate 30-45 students in a teacher-led 

EFL classroom s ituation . It h as desks and benches which are not convenient to 

work in groups as a bench and a desk are joined together for every student. 

The classroom is also very crowded; on most of the benches four students were 

sitting but a few of the students were sitting in three's. 

Description of the Lesson 

The lesson was very interesting. Most of the students were eager to hear what 

the debaters say from each group. The teacher was encouraging them not to be 

afraid of speaking in English, but most of the students were using Amharic to 

express their ideas in the m ajority of their talks. When the debaters were 

talking, some students were shouting at some of the debaters asking them to 

speak in English. For example, when a student was speakin g in Amharic; the 

students sh outed at her and kept h er quiet . 

Comments 

It was a very interesting lesson as it involved a lmost all the group members to 

use the English language. Therefore, the other teachers should try to teach 

English just like teacher M. 
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Observation 3 

Section: 10 18 

Teacher's Name: G 

Date: 30 / 03 /2009 G,C , 

Time: 11 :45-12:30a,m, 

No, of Students: 51 

Topic of the Lesson: Doing EGSECE Question s, 

Description of the Classroom 

Section 10 16 is a class room which is found on the first floor in one of the two 

new buildings in the school. It gets enough ligh t that can favour a good 

atmosphere in the teaching-learning process even in the absence of electric 

light, It is the same size as the other sections in those two new buildings in the 

school. Therefore it is very crowded like section 1020, for example, 

Description of the Lesson 

The teacher entered the classroom and greeted the students, He asked two 

students who were sitting at the back of the classroom to leave the bench for 

the researcher and started writing questions from EGSECE booklet without 

writing an instruction, He asked the students to form groups of five or six and 

finish answering them within five minutes by sharing ideas from their group 

members . Students took about five minutes to write the questions and formed 

their groups they didn't discuss much in their groups, but most of them were 

rais ing their ha nds to answer when each question was asked. When each 

s tudent was giving an an swer, most students were sh outing for a different 

an swer even if the question was correctly answered , 

Comments 

The teaching-learning process was not very interes ting, This was because 

students could not generate ideas on a question and discuss it. So, it is very 

advisable to appropriately select a task or an activity that can help students 

u se English if our aim is to enable them to use it. 
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Summary of Observations 

As observed in six periods of the three classrooms, a ll the teachers do not give 

clear instructions for the group activities. In addition to this, th e activities 

presented were selected by th e teachers themselves. Students were asked to 

form their groups as they are th ere in their seats or by turning their faces 

backward . However, they were participating in their groups as they were 

encouraging them to pa r ticipate freely. The big problem the resea rch er 

observed was teachers' harassing treatment of errors. The oth er problems were 

the presence of inconvenient desks, loud noise created by students , and 

students' continued u se of Amharic to express their ideas (See appendices J , K 

and L). 
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CHAPTER FIVE 

CONCLUSIONS AND RECOMMENDATIONS 

5.1 INTRODUCTION 

This s tudy has a ttempted to investigate the attitudes of grade ten s tuden ts and 

their English language teachers towards group work. In this attempt, the 

researcher has tried to identify whether group work is in use in the selected 

sch ool. He has a lso tr ied to see the subjects ' reactions to the a dvan tages and 

disadvantages of group work, their roles and some of the factors that affect 

group learning such as the nature of group activities, learning environment, 

learning style, the effect of testing an d students ' prior knowledge of English. 

To achieve the purpose of the study, information was gathered through 

classroom observation, interviews and questionnaires. 

Classroom observation and interviews were designed to confirm the results of 

the questionnaires as questionnaire is the main data collection instrument of 

the researcher. 

In the cases of the questionnaires, both students and teachers were provided 

with twenty-item questionnaires and the results of the questionnaires were 

analyzed using percentages. The grand means an d the mean of each item are 

also given to see the subjects' tendencies to group work and to each item 

respectively . 
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5.2 CONCLUSIONS 

If the subjects of the study accept group work as a better tool of language 

teaching or learning, they would have favoura ble feelings. In the study, group 

work was found out to be used as a better tool of language teaching/ learning. 

However, the majority of the teachers said that it is time-consuming. As opposed 

to this, the majority of the students said that it is not. 

Teachers implement most of their roles if they have positive feelings to group 

work. From the results of the study, it was known that English language 

teachers under study are implementing most of their roles they were asked in 

conducting group work. For example, they encourage students to actively 

participate in group work, check stu den ts ' u nderstanding of instructions, know 

when to correct errors or give feedback and help students to self-correct their 

errors. According to students, their teachers do not mostly supplement the 

textbooks with other tasks to satisfy the needs of most of the students . But 

teachers claim that they do . 

Students could have positive attitudes towards group work provided that they 

know their roles and implement most of them. Students know what their roles 

are. For example, they actively participate in group work, and want to self­

correct their errors . Although s tudents know their roles and implement most of 

them, they a re not given the chance of choosing the activities they want to work 

on. 

According to the-results oLthe study, group work is not taking the learning __ 

style differences of students into consideration. For instance, the majority of 

the students learn better by reading their notes, but on the contrary they a re 

found to be willing to work or study in groups, not privately. According to 

Cohen (1972:9), "Group work can be more effective than ... traditional methods 

for gain ing abstract concepts. This is not to say that group work under all 

conditions will be more effective." 
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Students would have favourable attitudes towards group work on condition 

that they use English to express their ideas to their group members, having 

enough language to do group activities. Although the subjects of the study said 

that students have enough English language background that can help them 

work in groups, they are found to have poor English language background that 

hinders them from participating in their group work. This has been confirmed 

by the fact that the majority of them used their mother tongue or their 

language of communication while doing group activities at the time of 

observation. 

If group work helps students to pass examinations, then they would have 

favourable feelings towards it. The subjects of the study reported that group 

work has contributions for exams . 

To effectively implement group work, there should be a convenient learning 

environment. If the classrooms and other materials in the school are not to the 

taste of students, most probably they won't be willing to work in groups. This 

may also develop unfavourable fee lings to teachers. The subjects of the study 

said that there is no suitable learning environment to conduct group work in 

the school. 

If students are asked to work on activities that are interesting, they will have 

favourable feelings and will work willingly in their groups. The English 

textbooks of grade ten have very interesting group work activities. 

As a whole, as we can see on appendices H and I, students' and teachers' 

responses have grand means of 3.28 and 3.02 respectively . The means of most 

of the items of the questionnaires are above the average (3). 

Therefore, a ll the above results indicate that both grade ten students and their 

English language teachers have positive attitudes towards group work. 
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Appendix A 

Q ues tionn aire for Teachers 

Deal' Teacher! 

The purpose of this research is to obtai n information about some aspects of the teach ing-learning 

process and some influencing facto rs in it. In conducting thi s research, I panicu larl y wan t to 

know your attitudes towards group work, whi ch is very crucial in writ ing a thesis for the 

requirement of a post graduate programme in Teaching English as a Foreign Language (TEFL). 

Thus, as your contribution is ex tremely important for the success of the research, I ki ndly request 

you to give the required information genuinely and honest ly by indicat ing a TICK MARK (,/) in 

the space prov ide after each item of the questionnaire. 

The researcher would like to assure you that all the responses you provide will remain 

confidential. 

D Oll 't write y01l1' /laJJI e. 

Th alli, you [or YO UI' Coopera tioll. 

IlIsrmcrioll: Iudicare YOllr respollse by pllttillg a tick mark (>1 after each item. 

>, " " >,,, 

'M" " 
'0 " - " u .. bJJ .. 

c: " " bJJ c: bJJ No Items .. "'0 o .. bJJ '" 0 '" .. on < '0 "' .. "' ~ '" c: i:S ~ .-
(fl ::> (fl'O 

I Group work helps students to solve a problem rna 

better way by sharing their experiences. 

2 Group work provie!es gooe! opportunities to learn 

English using it. 

3 The group activities in the English textbook are very 

interesting. 

4 I do not talk about the type of activities they need 

with my students. 

5 I encourage students to actively take part in the 

group interaction with their group members in 

solving problems. 
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6 Group work does not take the learning style 

differences of students into consideration. 

7 Teaching English using group work is time-

consuming. 

8 Students' poor background of English deters them 

from working in groups. 

9 Students can't learn better in groups as there is 

much disturbance when they accomplish the 

activities. 

10 Students have little or no knowledge of the 

language. Therefore, they cannot select the group 

activities that they think are useful for them. 

11 Group work contributes little to language learning 

because the teacher can't easily monitor student's 

performance. 

12 Students learn better when 1 give them notes. 

13 Teacher's feedback must focus on the 

appropriateness of students' responses rather than 

on the correct use of grammar if he / she wan ts them 

to communicate effectively. 

14 Students do not use English when they try to do the 

activities as they do not know how to express 

certain ideas in English. 

15 Students learn better when they work privately. 

16 1 check whether every student understands the 

instruction or not. 

17 The classroom situation is not suitable for students 

to work in groups. 

18 The teacher must supplement the textbook with 

other materials and tasks in order to satisfy the 

needs of most students. 

19 The English students use to do different activities in 

the classroom does not help them In passing 

examinations. 

20 The teacher should help his/her students to correct 

their errors themselves. 
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Appendix B, 

Questionnaire for Stude nts 

Dear Studentsl 

The main purpose of this questionnaire is to collect data which helps to identify the attitudes of 

grade ten students towards group work. And the data will be used to conduct a study that will 

help to write an MA thesis which is used to fulfil the partial requirement fo r master's degree in 

TEFL (teaching English as a Foreign Language). 

For the success of this study, your genuine and honest responses are highly required. 

Expressing my heartfelt thanks for your genuine and honest responses, I would like to assure 

you that any of your responses will remain confidential. 

Don't write your name. 

Thank you! 

Instruction: Indicate your response by putting a tick mark ("'1 after each item. 

"1j 

" 
,.,,, b " " :g " - " bJ)" ... bJ) ... 

C " " u bJ) C bJ) No Items ... o ... bJ) " <1l o <1l ... bJ) 
~ "1j . ~ ... "' ~ <1l C ~ .-

(fJ 
;:J 

Q (fJ"1j 

1 Group work helps u s to solve a problem in a better way 
by sharing our experiences. 

2 Group work provides good opportunities to learn 
English using it. 

3 The group activities in th e English textbook are very 
interesting. 

4 OUT teach er dO'es n-ot --ta lJ<-a bout the type of a ctivi ties-
we need with us. 

5 Our teacher encourages us to actively take part in our 
group interaction in solving problems. 

6 I don't want to talk much rather I want to study alone . 

7 Learning English using group work is time-consuming. 

8 My poor background of English deters me from 
working in groups. 

9 I can't learn better from group work as there is much 
disturbance when we do the activities. 

10 The teacher doesn't give us the chance to select the 
group activities that we think are useful for us. 
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Appendix Bn 

Ques tionna ire for Students (the Amharic Ver s ion) 

I' -I' "'I t fD )-, aD m J?,~' 

r/Lu uomJ?,~' 'PC; q ll'''1 YldlL'i' h~tI -I''''ItfD)'· 1'I0·.e:'} P'1r J'1I;I;ru·'} ~,uul'lljll ')' 1'I°'/ru;" I'O'I.L,"­

UDUI (data) 1'1006>'01'1'0 '1m· " ,eU9" 00L.e.· (data) I'IU'I'I-/''i' P,."lt IlIl ,(,tI o<l°:l.J' 1'°'Un OU'G~ 

1'I"'III .::> f:')· ('o'LJ"II'I"ItI '!'C; ,), I'I O<I!'.:L"I '/CD·:: I'III.U9" '!'C;-)' ao~/Ij 'r \'), <,"1-1' ') 'hl ll'l'i"I'l-<; ;l,o'I 'i'I'l' J'I'IO]' 

9"1I7! J?, mO:l'tI:: 

.»'}C; ;l''''/'i M U"I 0]. 9"IIi'iTu· htl·O ),J'aD/P·J'}h· ! r9"'h'ln!"l' '''n'i'm'9" 9"1I '1i O~fl"'l°'I'i'I 'r 

1l.e."'LmO~ IIL.::>"I'!'II:r-U· ),O]p'l'\U. :: 

UDuotJ':- Il'I ' l'Im+ hlln·p,,}P,· OL~'/' 'ne &,,), 1'1,(,-). O'/ ' l'Im+ fI)'. n;l ·:r- lI.e \'''P.'L-)· 9"tlh ')' (,/) 

OO~.~·L"I 9"1Ii'i:r-U" } ~aDtlh'/::: 

1,. 1,. 1,. :, :, 
1,.r r i= <: 1,.<: 

~'!'n)' r 
r r E'r ,~ . .,. E'r <: 

c::<: <: e r c::r 
<i <i <i <: <: 
..::: ..::: ..::: ..<: ..<: 

I \'O · ~,} P'I,. tI?"}!.~··)-'n OODM'CD'!' ~ '}.I~: '} ') ' ''Ie O-I' M uD·}·'.r: 

I'I0? :I'l'ItI .eL·P'~·tI" 

2 m~'} P'1r ), '} "11'1. 'll'n ),I'-I'm'I'OD. 1'I 0D"?e ,!,~, U·'!.;J'fD·'· ' } 

.e&,'!'lrtl: , 

J Oil ,}"Il'I.ll'i' oo"'ltJ' UD~'(hc,:: CD'fl'!' J'I'I"'" OO·.e.' '} \' '''LO<;-

uotloo:<!fD)' W!)?" .e.fl .elll'l·:: 

4 oo9"UIr '}'} ?"'} q.e 'I'1' olJt\ olJ~$D7f-' ), '}.~ 9"·}6.tI "I ~,CD J'.e·I'··} 

-~J'm;~'9": : 

5 oo9"ut·:I·'} ')' ''Ie &.'1: o If '/OJ. m.e:'} P'1r m·fl'r O,}".I<-)· 

), ').e.·'I~/ -I·~ J'OL;J' ;J' C; tI: : 

6 OO' .~·'I If" ·011 · h"?m'Ir'~ J?,tI " ·n;J·fD'I "'I'!'C;'" ),&.t:I.::>I'IU·:: 

7 I'O· .~·'I P't,,} 000nl'l'9" ),,}"II'I://>;',} ooo'le 'l./I.'} O'lfllI'} 'f(Il' " 

8 1/'1"1'>;' flf'/ CD' f), '}"II'I. II>;' UO/P L '~ 00· .e." } ), VIti M· 1l'},)o1.'/' 

lfc;·n~ t\:: 

9 00 ·.1:''1 Pt· I' -/'i'i 1'1 ~,tI "'IC9": : 9"h'lJ" /:?" ooAoo)!?) ')"} 

09",}/p1r0-)' VI, h~' / ''i' l'l1"l L'Oi'i MI'I:: 
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10 u o9u U?' I" I'?UUC":') ,ell 'I- lD,e?U 1'11>;;- m ,!l,OlL ~' ;" m' ,tI 1'1 'I 

f?u<;{J q:fm"1 ooAoo:q",:r- (' ?U')ooC'l'n ')" 1 o?:(;1 ~\ .eUJm "J9u :: 

II rn·.": '} P't, ,J: 'l1: ') 1'1 00°'1 C (' '''I.ynLh, ' ·m· >-'{J ". 'I'M, ],?U'r1 I I!)" 

I,CD_: : ?Uh 'IY":?" (/u9UtJ~· I,('nt· ') $'1'101") O<f>~I'I' ool!:J""A 

M"'I~:r'A: : 

12 u o9u Ut;.. <;"j' (Note) n'"l.nnl'l 'LlI, rnl'lm 1,'''lt·I'IU·:: 

13 uo9u ul. I> ' IP, . .I'C 00'\ I'?U6.A 'I01' ('?"~·'IL m· I, '}"II\. 1';;- 1""1'11' 

,),C'/.?" 111'101' (D,e'I?" "1M) 1](;1 lf 'I II(D' : : 

14 I'n' ,e:,} P't· n?"')UJt·n'l· '1.11, I'M:: OO~?' *'J*ft''} (IJ,e?U 

I'?D'}'1'1 'In ,), '} 1M ,J:'},J: l,m"''''II'IU':: ?Uh'}.I"':?U >-. 'I?: '} <1<'I ·n 

nl>,}'11\. 1/>;' 1,')?u7' 1,'I.I'.°~.'1A MOH(D")' 'I(D':: 

15 hn',e:,} P't· ~A,j· n",I'I, MUtpt-n+ 1.tb (" /'i'il'l 1,"'It-l'Iu,:: 

16 
oo?UV<- 1,.l"),~ ·IP'. " .o~t 'l'o' I/I''} f"h~, ,~ oolf') 1,1'100 11"1.'1 

$' L ,:> OWl A : : 

17 ('h<t::I'I ' U'''';1' nn·,~· ') 1'l00P't .", ?U;/: 1,~.I?Mu:: 

18 oo?"U~, I'ooo~t.l' oD~· (h.j·'} nl'l.l'I· :r- nn·.I'.·,} 1'100 01.1'(',1' 

n'"l.°~Ch· oo"'l t.l' "'I 'L·tYI'I·:r-<; uo(;loo ~", :"" ~.I'.'I·"'IA :: 

19 nh"A O1·{J'l' (" "M' (~ 0 0 (;100 >:"")'') 1'I0np't·'" f?" ')nl'l'?"n'l' 

I> '1'11\. 1'>;' 6. ,,-<;)"'1 1'I0~I'I<t:: (\.e.LP"Wu: : 

20 oo?DU,(, '1r:6. '~,} ('.1'1. I>'}P,C?" I>V\,LP,'1 1, 6.(;I ,:>I'IU·:: 
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Appendix C 

Interview Questions for Teachers 

1. Do you use group work to teach English? If 'yes', how often do you use it? 

2. What do you think the roles of students are in learning English in their groups? 

3 . Do your students actively participate in group work? Why (not)? 

4. What do you think your roles are in conducting group work? 

5. Do you think the English students learn using group work has a contribution to 

pass their examinations? 

6. Are the classrooms, tables and chairs suitable to conduct group work? 

7. Please tell me your students ' English language background; is it poor, good, very 

good or excellent? 
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Appendix DI 

Interview Questions for Students 

1. Do you work in groups when you learn English? If 'yes', how often? 

2. What do you think your roles are in learning English in your groups? 

3. Do you actively participate in group work? Why (not) ? 

4. Do you think the teacher has roles when you learn in groups? What do you think 

he/she should do? 

5. Do you think the English you learn using group work has a contribution to pass 

examinations? 

6. Are the classrooms, tables and chairs suitable to conduct group work? 

7. Please tell me your English language background; is it poor, good, very good or 

excellent? 

64 



_I 

Appendix DII 

Interview Questions for Students (the Amharic Version) 

1. h'}"ltl.l1'i' n?"·)''''l.;..n+ 'UI. nn',I':'} 'l''''It-II:r·V·:: "{,fP" ',Ahl'(j: 9" '} ,f'Ut\ 7.11.? 

2. nn'Y:1 pt- ~,'}"ltl. l '/'i"} {11''''1~· 1"/''''It,P>:f- Y:ci'i 9"1.e:'} "'/:OJ''! OJ,e?" 9"'} oolf'} 

~,t1fl'fOJ' +11 1'1 u/ Y(\,ri? 

3. nn·y:'} pt- w}p,:/· ·)·"I'/'t,.t1U//"f'i'l'ri? M"'}'! 

4. nn',~1 h1"ltl.lI'i'1 11+°']';": an?"u';" g:ci'i M1OJ"? ?"'} o'l.'!:t."l Mln,)-frt+ :"IItlU/,f't1'(j? 

5. hn·.'!:1 pt- 1'9",),°'1';":" h'}"ltl.l/'i' 6,1'''P>:)~'} t1"'ltl<f. ~,I1'/·(/'M. ~\tIOJ··1 

7. I'h1"ltl.lI'i' ',10<): OOUJd'U1/7i'} A+'I"lt.:~/t,'~ 'F :rlltIVl ,f't1'ri'? 1/ ;/" /' 'i' : '1'.;..: nff]9" 'P~, 

OJ,e11 ~,r!:"l nff]9" 'l'~,'1 
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Appendix E 

Classroom Observation Checklist 

Grade and section _______ _ Lesson _________ _ 

Teacher's Name _________ _ 

Date _________ _ 

No. ITEMS Yes No Remark 

I Does the teacher give clear instructions? 

2 Are the activities presented interesting? 

3 Does the teacher give supplementary activities? 

4 Do students form their groups easily? 

5 Does the teacher encourage students? 

6 Do students participate in their group work? 

7 Do students use English in their group work? 

8 Is the teacher 's error treatment appropriate? 

9 Is there much noise in students' group discussion? 

10 Are the classrooms convenient for group work? 

II Are the chairs/benches suitable to group work? 

12 Are the desks / tables suitable to group work? 
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Appendix F 

Interview Responses of Teachers 

Interviewer :- Ok Ato G welcome to this interview. I came from Addis Ababa University and I 

want to interview you some questions concerning the teaching-learning process 

here in this school and you will tell me freely what you feel. 

Interviewee 1: Okl 

Interviewer: Do you use group work to teach English? 

Interviewee 1: Yeah! 

Interviewer: If you say "yes', how often do you use it? 

Interviewee 1: I am using the group work. It, of course, it depends on the topics. For example, 

in the cases of listening, I don't know using just group work. Just they use 

their own activities, but most of the time I a m using the group work but it 

depends just like the contexts or the topics but I am using most of the time. 

Interviewer: Ok. Thank you, and the second question says, "What do you think the roles of 

students are in learning English?" 

Interviewee 1: Ok. The roles of the students ... The students must be what? Participate in their 

group works and they must what? Give their own ideas in that topics and they 

do not go out or they must not doing their own activities of personal activities 

there but they must guide the other students if some problems. In the cases of 

some s tudents if that is happen, the students must be what? guided the other 

students . 

Interviewer: Ok. The third question says, "Do your students actively participate in group work?" 

Interviewee 1: Yeah! Eh, they participate actively, but this is a lso depending on what? If some 

difficulties or if there is some new topics around there. They may be what? 

They may be some exce tionals, you see, but I am expressing the ideas or 

topics about the topics. I am giving some informations about that topics 

if...after that they what? Participate they discussing in that groups and after 

that they replies the questions of what? that ideas or that topics. 

Interviewer: Why do you think that? Why do you think is that? Sometimes they 'acticipate. ,­

sometimes they participate actively; sometimes they do not. What do you think 

is that? 

Interviewee 1: It depends on what? It is the cases is what? Some students may be what? Doing 

their own activities. That is the first one they may be. Eh, the structures of the 

groups or the numbers of the students, it depends and the structures of the 
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classrooms, the benches and the chairs it is also depending. The teachers 

cannot or just cannot get the capacity to overview all the students, that is, you 

see, if that happens the students may be do not what? Participate actively. 

Interviewer: What are your roles in conducting group work? 

Interviewee 1: I present a topic and encourage students to discuss it. 

Interviewer: Yeah! Ok, and the next question says, "Do you think the English students learn 

using group work has a contribution in passing examinations?" 

Interviewee 1: Ok. As you know our Ministry of Education preparing the textbooks in the cases 

of what? group discussion wherever you goes the topics is preparing just like 

what? a group discussions. Let's take, for example, in the cases of grammar 

the teachers gives what? Some informations about what? a certain topic, after 

that students what? participate and share their ideas. Let's take, for example, 

if our topic is the simple past, the teacher gives some information about that 

topic and the students understand in their group discussions. What is the 

forms of the simple past? What is the uses of the simple past? When we use? 

You see, if students understand this, they can what? Eh... pass the 

examinations. 

Interviewer: And ... "What do you think the ... eh ... What are the classroom situations? Are 

classrooms, tables and chairs suitable to conduct group work? 

Interviewee I: Ok. As I have mentioned before eh ..... There is some problems. Le t's take from 

.... Let's begin from the numbers of the students, you see. The numbers of the 

students is above 50-50 up to 60, you see. This means it is difficult to what? 

conduct group work, and let's take it what? Just the chairs and the tables. The 

structures it is also difficult. It is also difficult to pass and over just like 

watching the students what they are doing, you see. It is difficult. There is 

some difficulties. 

Interviewer: And the last question says, "Please tell me your students' English language 

backgrouna;is it poor, good, very good or excellent?" 

Interviewee 1: Ok. As you know there is some problems. This means we can't say they are good 

or they are bad. They are the medium one the medium background. 

Interviewer: Ok. They are good. Thank you! 

Interviewee 1: Ok. Thank you very much. 

Interviewer: Ok. Ato F welcome to this interview and I came from Addis Ababa University to get 

information concerning the attitudes of teachers and students towards group 

work and I want to ask you some questions here related to the teaching 
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learning process. Numberl. "Do you use group work to teach English?" If 'yes' , 

how often do you use it? 

Interviewee 2: Yes, of course, 1 use the group work in order to make it the students well aware 

about the teaching-learning process because how often is there is the question 

how often. Sometimes 1 use the group work regarding according to the topic . 

use it the group work. 

Interviewer: Eh ... What do you think the roles of students are in learning English in their 

groups? 

Interviewee 2: Ok. The roles of students in learning in the group work are, for instance, we can 

take an example here the students to solve their problems in a better way by 

sharing their experiences and develop their confidence. We can use group 

works because there are three kinds of students. There are medium students, 

lower students and low students, and the first ones are excellent students. So, 

when we arrange those students in groups we can get .. .. There is sharing of 

experience and develop their confidence. In addition to this, they come up with 

a new idea. The new idea must be a very essential point for their knowledge. 

Interviewer: Ok, and the third one, "Do your students actively participate in group week?" 

Interviewee 2: Yes , of course. Some of them may be participated in group work because as a 

result that I have mentioned before in order to share experience. In addition to 

this, to come up with a new idea, those issues must be very essential in order 

to cultivate their knowledge . That is why we use group works. 

Interviewer: Ok. You ... you a re saying that they 'ac ticipate' ... participate actively? 

Interviewee 2: Yes, they actively participate in group works. 

Interviewer: Ok. Thank you! The fourth question says, "What do you think your role s are in 

conducting group work? 

Interviewee2: The teacher role? 

Interviewer: Yeah! 

Interviewee 2: The teacher roles are in group work are, for insta nce, managing, the classroom, 

his disturbance controlling the students wheffier m order to av61d may-be-taI 

about their homesickness may be there is if the fifth period at the break time 

they may talk about something which is not necessary about the topic. So 

giving direction. the teacher give a direction . What kind of direction must be 

used whether it is controlled or different aspects. So, in order to give such kind 

of inst ructions, the teacher eh ... the teacher-they have their own role. 

Interviewer: Ok. And then the fifth question says, "Do you think the English students learn 

using group work has a contribution in passing examinations?" That means, 

"Wh at is the role of eh ... teaching English using group work in passing 
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examinations; Does it help them? II 

Interviewee 2: Yes, it helps them because when they share about - when we talk about the 

grammar the grammar aspect we can take an example here- the present perfect. 

They can talk about the form, the use, the function or other aspects. When they 

share such kind of th ings , they can know that at the same time, the teacher 

gives a direction. The direction may be the teacher gives prepare on topic called 

present perfect when you say. The students prepare a question. Finally, they 

can do such kind of exercise. They can practice. They can discuss. When they 

discuss, I have mentioned in question number 2 and number 3. I have said they 

can share their experience and develop their confidence as a result they come 

up a new idea. They can answer the question in different ways by analyzing and 

concluding those issues that why it is very essential to pass the national 

examinations. 

Interviewer: Eh! Even national examinations. 

Interviewee 2: Yes. 

Interviewer: Ok, thank you. And the sixth question says, "Are the classrooms, tables and chairs 

suitable to conduct group work?" 

Interviewee 2: To some extent it is very .. somewhat. .. It is somewhat .. It is .. To some extent it 

is suitable. 

Interviewer: For example, what are ... the classrooms, the tables or the chairs? Which ones? 

Interviewee2: 'Le" classroom ... The classroom is very suitable, but the tables and the chairs is 

not suitable to discuss in groups because when th ey share a new idea, they 

cannot get information about them. They can talk about anyth ing else and the 

chair is not also suitable. Because of this, to some extent it is very essential. 

Interviewer: And the last question says, "Please tell me your students English background; Is it 

poor, good, very good or excellent?" 

Interviewee 2: To some extent, it is good. It is not very good. It is not poor. It is at the medium. 

It is good. Because what I am saying according to their coming from different 

kinds of schools, for example, ii1EnfOtOAmba, the ffllfl1ergh or-seven school~ 

they came from. That is why when eh ... where they came from school, they can 

be poor, very good, excellent but when we conclude-when we sum up those 

students, they are medium. So, they are average . They are good, we can say. 

So, these students may be their background knowledge needs a higher 

motivation from the lower grades that means from grade 1 up to 12, up to the 

university. They needs a motivation about regarding ... The government also do 

over these issues. 

Interviewer: Ok. Thank you very much. 
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Interviewee 2: Thank you very much. 

Interviewer: Ok. Thank you S. I came from Addis Ababa University to collect information 

concerning the attitudes of students and English Language teachers towa rds 

group work and here I want to ask you some questions concerning the 

teaching-learning process in your school. And the first question says, "Do you 

use group work to teach English?" 

Interviewee 3: Yes, I use. 

Interviewer: How often do you use it? 

Interviewee 3 : I use group work English I makeI gave them the student to get or to form the 

group firstly. After that I gave them the topic on what their discussed. After 

that I make them to choose the presentative in their groups and I make their to 

jot down the main points what they raised in their groups and to present in the 

class to me and after that I give them the .... Eh advising on their raising 

points. 

Interviewer: Ok. Thank you . The second question says, "What do you think the roles of students 

are in learning English in their groups?" The roles of students ... What do you 

think the roles of students are? When they conduct group work, what do they 

do? Or what should they do in their groups? 

Interviewee 3: In their groups, they choose the main topics for what they the comfortable 

discuss for them and the simple points- the simple topics. They help to 

discussed to each others and they discussed on that points. 

Interviewer: Ok. And the third question, "Do your students actively participate in group work?" 

Interviewee3: Some of them are maked active in their groups ; Eh ... most of them are dormant 

students. 

Interviewer: Why? .. Why? 

In terviewee 3: Because they have the lack of the language skills to speak out in the class. 

__ -,I nIl.te.G'iewer:-.Eh I k. The next question says, "What do you think your roles are in conducting, 

in using, group work? 

Interviewee 3: In group work, I encourage them to discuss to each others. And to present for me 

without any suffering, with freerly. 

Interviewer: Ok. And the next question says, "Do you think English --- the English students 

learn using group work has a contribution in pass ing examinations?" 

Interviewee 3: Yes! It have for them the contributions. Because ... eh ... most of their educations 

are come for them the exam - for exam through the English. For this reason, 

the English can help them to pass their exam. 

Interviewer: Ok. Thank you. And the next question says, "Are the classrooms, tables and chairs 
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su itable to conduct group work?" What is the students ' reaction concerning 

this? 

Interviewee 3: Eh ... it uses for thems. 

In terviewer: Do they complain concerning the classrooms, chairs and tables? 

Interviewee 3: Yes! Yes! Becau se one chair holds only three or four students. Sometimes it 

maked affect to discuss for thems. 

Interviewer: Ok. Thank you. And the last question, "Please tell me your students' English 

language background." 

Interviewee 3: Oh! This their English is skill is very poor. They can't speak any English. They 

fear. They can't spcak English. They fear. 

Interviewer: Do they use their mother tongue, for example? 

Interviewee 3: Yes! They can choose to use their mother tongue langu ages-their first languages, 

without English. 

Interviewer: Ok. So, they do not mostly use ... 

Interviewee 3: English 

Interviewer: Ok. Thank you very much. 

Interviewee 3: (She clapped) 

-----------------
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Appendix G 

Interview Responses of Students 
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Appendix H 

Frequencies, Percentages, Means and Grand Mean of Teachers' Responses to 

the Questionnaire 

IJ) 
strongly 

Agree(4) Undecided(3) Disagree(2) 
Strongly 

Total Sum Mean 

E Agree(5) Dlsagree(1 ) 

~ F % F % F % F % F % F % I X -
1 6 85.71 1 14.29 7 100 34 4.86 

2 6 85.71 1 14.29 7 100 34 4.86 

3 2 28.57 4 57. 14 1 14.29 7 100 29 4. 14 

4 2 28.57 4 57. 14 1 14.29 7 100 14 2 

5 7 100 7 100 35 5 

6 1 14.29 3 42.86 2 28.57 1 14.29 7 100 17 2.43 

7 2 28.57 2 28.57 1 14.29 2 28.6 7 100 19 2.71 

8 5 71.43 2 28.57 7 100 9 1.29 

9 4 57.14 1 14.29 2 28.57 7 100 23 3.29 

10 2 28.57 2 28.57 1 14.29 2 28.57 7 100 17 2.43 

11 3 42.86 1 14.29 1 14.29 2 28.57 7 100 16 2.29 

12 2 28.57 3 42.86 1 14.29 1 14.29 7 100 15 2.14 

13 3 42.86 2 28.57 2 28.6 7 100 17 2.43 

14 3 42.86 3 42.86 1 14.29 7 100 12 1.71 

15 1 14.29 2 28.57 4 57.1 7 100 30 4.29 

16 4 57.14 2 28.57 1 14.29 7 100 12 1.71 

17 3 42.86 3 42.86 1 14.29 7 100 12 1.71 

18 6 85.71 1 14.29 7 100 33 4 .71 

19 1 14.29 2 28.57 1 14.29 3 42.9 7 100 24 3.43 

20 2 28.57 4 57.14 1 14.29 7 100 29 4.14 

Grand Mean 302 
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11 
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18 

19 

20 

Appendix I 

Frequencies, Percentages, Means and G."and Mean of 

Students' Responses to the Questionnaire 

strongly 
Agree(4) Undecided(3) Disagree(2) 

Strongly 
Total 

Agree(5) Disagree(1 ) 

F % F % F % F % F % F % 

58 38.67 74 49.33 10 6.67 2 1.33 6 4 150 100 

46 30.67 69 46 7 4.67 12 8 16 10.7 150 100 

31 20 .67 68 45.33 21 14 18 12 12 8 150 100 

17 11.33 55 36.67 15 10 28 18.67 35 23.3 150 100 

40 26.67 52 34.67 14 9.33 18 12 26 17.3 150 100 

30 20 29 19.33 11 7.33 31 20.67 49 32.7 150 100 

11 7.333 14 9.33 10 6.67 33 22 82 54.7 150 100 

25 16.67 29 19.33 8 5.33 42 28 46 30.7 150 100 

21 14 31 20.67 25 16.67 32 21.33 41 27.3 150 100 

36 24 32 21.33 20 13.33 36 24 26 17 .3 150 100 

17 11.33 28 18.67 11 7.33 34 22.67 60 40 150 100 

66 44 37 24.67 12 8 12 8 23 15.3 150 100 

46 30.67 37 24.67 22 14.67 23 15.33 22 14.7 150 100 

51 34 37 24.67 11 7.33 23 15.33 28 18.7 150 100 

22 14.67 21 14 17 11.33 42 28 48 32 150 100 

34 22.67 37 24.67 18 12 32 21.33 29 19.3 150 100 

24 16 31 20.67 13 8.67 35 23.33 47 31.3 150 100 

25 16.67 19 12.67 10 6.667 36 24 60 40 150 100 

19 12.67 30 20 11 7.333 29 19.33 61 40.7 150 100 

80 53.33 36 24 8 5.333 7 4.667 19 12.7 150 100 

Sum 

I 
626 

567 

610 

459 

502 

490 

611 

505 

409 

434 

542 

339 

388 

390 

523 

435 

520 

363 

533 

601 

Grand Mean 
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Mean 

X 

4.17 

3.78 

4.07 

3.06 

3.35 

3.27 

4.07 

3.37 

2.73 

2.89 

3.61 

2.26 

2.59 

2.6 

3.49 

2.9 

3.47 

2.42 

3.55 

4.01 

3.28 
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Appendix J 

Results of Classroom Observation (Teacher M) 

Grade and section _---=-1"'0_2° ____ _ Lesson Debate 

Teacher's Name __ -'M"-'-____ _ 

No. 

1 

2 

3 

4 

5 

6 

7 

8 

9 

10 

11 

12 

Date: 30(03(2009 G.C 

31(03(2009 G.C 

ITEMS Yes No 

Does the teacher give clear instructions? ..j 

Are the activities presented interesting? ..j 

Does the teacher give supplementary activities? ..j 

Do students form their groups easily? ..j 

Does the teacher encourage students? ..j 

Do students participate in their group work? .~ 

Do students use English in their group work? ..j 

Is the teacher's error trea tment appropriate? ..j 

Is there much nOIse m students' group ..j 

discussion? 

Are the classrooms convenient for group work? ..j 

Are the chairs/ benches suitable to group work? ..j 

Are the desks/tables suitable to group work? ..j 
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Appendix K 

Results of Classroom Observation (Teacher SI 

Grade and section _---"-1~0_1O~ ___ _ Lesson: Pollution 

Teacher's Name __ ---"'S'-----____ _ 

No. 

1 

2 

3 

4 

5 

6 

7 

8 

9 

10 

11 

12 

Date:30/03/2009 G.C 

31/03/2009 G.C 

ITEMS Yes No 

Does the teacher give clear instructions? ./ 

Are the activities presented interesting? ./ 

Does the teacher give supplementary activities? ./ 

Do students form their groups easily? ./ 

Does the teacher encourage students? ./ 

Do s tudents participate in their group work? ./ 

Do students use English in their group work? ./ 

Is the teacher's error treatment appropriate? ./ 

Is there much noise in students' group ./ 

discussion? 

Are the classrooms convenient for group work? ./ 

Are the chairs/ benches suitable to group work? ./ 

Are tFie a esks 7ta5Ies suita5Ie to group worK? -7 
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Appendix L 

Results of Classroom observation (Te acher G) 

Grade and section : 10 16 Lesson : Doing EGSCE Question s 

Date : 3 0 ( 0 3(2009 G.C 

3 1 (03(2009 G. C 

Teach er's Nam e _ _ ---"'G'---__ 

No. ITEMS Yes No Remark 

1 Does the teach er give clear inst ruction s? ./ 

2 Are th e activities presen ted interesting? ./ 

3 Does the teacher give supplementary activities? ./ 

4 Do students form their groups easily? ,/ 

5 Does th e teacher encourage students? ./ 

6 Do students participate in their group work? ./ 

7 Do students use English in their group work? ./ 

8 Is the teacher's error treatment appropriate? ./ 

9 Is th ere much nOlse 1n students' group ./ 

discu ssion? 

10 Are the classrooms conven ien t for group work? ./ 

11 Are the ch a irs/ benches suitable to group work? ./ 

12 Are the desks/tables suitable to grou p work? ./ 

84 



Declaration 

This thesis is my original work and has not been presented for a degree 

in a ny other university and all the sources are duly acknowledged. 

Name:.L Signatur~ 

Place: Institute of Langua ge Studies. AAU 

Date of Submission: June 12.2009 

-


	MX-M464N_20220201_161318
	MX-M464N_20220201_161420
	MX-M464N_20220201_161442
	MX-M464N_20220201_161552

