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ABSTRACT

T'he purpose of this study was to investigate into some
characteristics, reasons for participation, and study problems
of a group of students in Ethiopia, namely, students who have
been enrolled in the correspondence education programme,
ofrered by the Distance Education Division of the Department
ot Adult Education, Ministry of Education, The study was
carried out tnrough a gquestionnaire sent to the 560 students
oL the correspondence programme, who were found belng actively
pursuing their senior secondary courses, offered by the
Distance Education Division, t;ntéL June, 1992/93 academic
year. An 1instrument used for data collection, namely, the
guestionnaire was first developed and then wvalidated by a
group ot Judges and was adjusted for use in the light of the
comments received from the persons who performed the judging
task. Out of the 560 guestionnaires sent to students, 382
guestionnaires were returned filled correctly, 1.e. a response
of 68.2 percent,

The results of the data collected from the 382 students
were tallied and described on the basis of the total
percentage of the response secured for each item of the
guestionnaire of the variables investigated. The findings ot
tne study revealed that the typical correspondence programme
student of the Distance Education Division in Ethiopia is
petween 20 and 40 years old, married and has more than one
children. The male students comprise 81.7 percent of the
stuuent poay. ‘The educational background or the students 1s

above Jlower senior secongary school level, 1.e; above 10
grades of schociing. Tney are working students almost
invariably 1in a whnite collar occupations., They beQr the

expernses ol thne course out of thneilr own pockets, and can be
tound mostly 1n rurai areas,

Preminent oojectives 1or unaertai<ing fturther studies
inciudea ‘'to galn an oiricialliy recognized cerctlricate’ , 'to
pass an esaminatlon’ , 'to ebtain competence for better jobs’,
'to secure proressional promotion’ in their order ot

fDre{kp¢,ge s Lne student rated convenience as the main
advantage of tne correspondence stuay metnod, Because of their
WOor K commltments, they cannot avail themselves of conventional
secondary schools, :

Thus, trom the prominent reasons students gave for their
choice of the study form, supported by the findings on the
students’ objective for learning, and student characteristics,
1t was concluded that the correspondence education programme,
otftered by the Distance Education Division in Ethiopia, is
primarily chosen as a means of study by persons who, because
ot ramily situation, vocational engagements or other
obligations were not able to take advantage of educational
ofters wnich demand regular class attendance.



CHAPTER - ONE

I. INTRODUCTION

Educators and educational planners have experienced a
growing interest trom ail airections in new forms of education
during the last few decades. Among the new forms of education,
15 iLouna tne system ol distance education, The special claim
for distance education 1s that it permits the individual

_student to work at his own pace at a place and time of his or

ner choosing. It applies particulaffy, when a student already
nas a Job and 1s unable, for reasons oI distance or

inconvenience, to attend reqular classes as a full-time or

pAar L=iame student,

Jlstance education 1s, 1n part, a social change,
permitting dccess to secondary education Lor groups outside
e Seoue Ll Tormad iuda.=time education. 4+t 18 tOO, a Cﬂaflg(:}

i tne mecthoas obf tTeacning, using modern methods oL
culiiiui iCatlon Lo overdame Lre probliems O w@istance, or To
satisrty tne need ftor part-time study. And it is also a change
i equcational assumptions, depending upon new styles of
curriculum development, student learning and assessment.
inis system of teaching fuliils one of the new approaches
in educatlicn, i.e,, to place the interest of the learner above
the i1nterest ol the teacher or the interest ot the institution
tnat ofrers the programme. what this means 1s that, 1n the
provision oi eaucational programmes, tne nature of the

Learner, what ne wants to learn and now he wants to learn
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pecome the more important consideration, than wnat tne teacher
wdalrits to teacn or the requirements ol the 1institution. 1n
order to provide a learner-centred educational programme, it
1S recessdary to know “who' tne learners are and “"wny' they are
learning. This study describes the "who" and "why" of distance

education participation 1in cthiopia.

1.1 The Problem

lt 1s a common place observation that we are living in a
rapidly changing society. In such a society, education has a
particularly crucial role to play by providing information and
Knowledge that people need 1n order to cope-up witn changing

conciittions. According to Wedemeyer (1971; 137) the need to

eaucate nearly ail our citizens peyond the nign school level;
tine recogniilion wndlt no educatlion 1s any longer terminal, tnat
LOr SubsStantia. numbers educatien must be continuous througn
WU 2 EIe; TAe Iapivlty o caange that 1s one o1 vne fruiss ot

the Knowledage expliosion; the growth 1n population and in tne
moplilty 0L the population; the need to pbring a.l our citizens
to a uselful roie 1in soclety - tnese are only tne more obvious
tactors tnat seem to have ennanced tne demand for education to
such an extent cthat 1t seems impossible to expand the regular
classroom teaching channel to cope-up with 1t.

In developling countries ror instance, owing to the great
shortage of 1institutions ot rormal schooling, and due to

geographical, and other social and personal problems, a large
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number of adult and non-adult population either do not go to
school or are compelled to stop their education at a very
early age. Accordingly, the demand for the upper primary and
fi1gn schooli education 1s, tocay very great among the
population, particularly between the ages of 20 and 35 years
(Malkova & VvVulison,1988; Karanja, 13970 :262). in some areas,
particularly 1n towns, evening classes are organized as to
provide secondary education, but these are very few 1in
comparison with the maéﬁltuder of tne demand —(Periera,
197/1:333; kEdstrom,1973; Kabwasa, 1970; Flinck,Rune and Agneta
W. Flineck, 1989 ).

ln order to meet tnese conditions and serve the social,
economic, and educational needs of iearners, a new kind ot
eyguuational SsSystem 1S inevitabiy needed. The system of
distance education can pe ta<en as one example of how, with
rew melnods and meanses of ecucation, one should be able to
provide opportunitlies for coatihulng educatien tTo iarger
groups oL people, living under aitrerent circumstances (King,
1984; Eraos, 1367), In the system of distance education, tne
teacnlng-iearning process 1s uUusually conducted outside the
puplic.y provided conventional educational system ana
evidentiy constitutes tull-appsiication of the 1nnovation of
the new method of education: new target groups (persons with
varying experiences and background) ; methnods based on non-
contiguous communication (sSeparation 1n sSpace and time oOr

STtuaents 1rom a teacner); student lndependence (iree pacing,
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study at any time and place; treedom of multiple entry points
according to individual students’ possibilities) (Kabwasa,
19/u; kEdstrom, 1970, Dewal, 1988; DED, 1982).

Cne of tne purposes of education is to develop the self-
sutlicient aduit- the person wno can carry on his learning
independentiy., caQucation is not an end in itself, but a means
Lo a ilarger ena, and the individual has botn the right and the
~responsibility to determine the purposes to which he gives his
ili1re (Houle, 1962; &eaémeyéf{71971}. =

In many cultures, the idea of the idiosyncratic nature of
motivation 1s wldely accepted, that motivation springs from
witnin the individual. When knowleuge seeking behaviour 1is
instigated Dby 1intrinsic motives -tne satisfaction ot
reguiremencs for d4acpnleving a certain status, improved job
oppurtunities, tne anticipated excitement of discovery,
eaucational improvement, etc, there is gredter success (Dewal,
ldaa,;, wedelMeyer, la/%i; dowbhotham,; $971).

Moreover, 1n moaern democratic societies such peliefs or
va.ues as Lne ntegrity or the 1ndividual and equality of
opportunities nave undoubtedly an important influence on
eaucational technoiogy {(Singn, 1976). Besides having a strong
tneoretical basis and an imperative soclial urgency,
1ndependent learning (oI wihicn learning by corresporndence 1S
surely tine most popuiar methoda)] 1s supported by the lLearning
styies actualliy practised by studencts (Wedaemeyer, 1576). One

oL the pbasic tenets of teaching by correspondence is to teach
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the student how to learn independentiy. Ofcourse, the
correspondence student 1is given all the guidance that he
needs, but, essentially his progress depends upon 1initiative
and selt-reliarnce (Wedemeyer, 1988; Allen, 1971; Keegan, 1988;
Helmberg, 1967; 1971; 1981).

The students who Jjoin the correspondence courses are
generally some what more highly motivated than students ot
tormadl 5phooi_sy§tems. Many of them are economically self-
aependent, As such, they afe aware of why they are joining a
correspondence courses betftore they enrol
taemse.ves(Calidas,15/1; Wedemeyer, 1971)., Wnat 1s weak or
Mmissatig 135 that tne student 1s generalily unclear about the
real objectives of hils learning (Holmberg, 1981; Prosser,
Jiuieana ). MOST STUUEnts enro. 1Lor a correspondence course
pecause tney expect to obtain some direct improvementc to ctheir
tives tnrougn it. This may be promoticnali prospects arising
trom better qualificdatlions; improved vocational or life-skills
or 1ncreased productivity; ce¢r the enhancement of leisure
activities, If any of these are reasons tor enroling, it is
vita. to the continued motivation of students that they should
be able to see that they are acnieving their objectives (Dodd,
1983:71). That 1s, students enrol for a correspondence course
1f they think 1t will help them solve a personal, social, or
vocational proolems or make them teel happy (Lowe, 1975:53).

'nus, an individual stuaent’s decision to participate in

Qrganlized cearning activities 1s influenced by various reasons
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and preterences which must be identified inorder to relate the
programme of study with the diversified personal, social and
other needs of the students (Houle, 1962; Erdos, 1967;
Boshier, 1971; Axford, 1969; 1970; 1980; Dewal, 1988). In
relation to this, Holmberg(1981:43-44) has noted that, since
the course development, the planning of student-tutor
interaction and other factors must necessarily be based on the
knowledge of the clientele to be served, it is important as
much as possible to know about the students, their goals,
social and educational background, incentives and motivation,
why they study at a distance and what they expect.

Moreover, Prosser(1970:245) has to say the folliowing
regarding the importance of knowlng about the participants and
reasons tor thelir participation:

— - — unless more scientifically verified detail 1is

known about tne reascns as to why the students take

part 1n adult education activitles, unless some

detail 1s known about the way adults learn, and

unless ways o:i classifying students are found,
practitioners, can never be sure that they are
makling the most effective provision, objectives can

never be formulated with any degree of certainty
and evaluation becomes haphazard.

The knowledge of such information about the
correspondence students is very essential for planning new
programmes, or revising and updating the existing programme as
to make specllic 1nterests and needs of the students of the
programme get satisfied, and for developing and/or inorder to

maxe 1nstructional, counselling and other services appropriate



7
to thelr needs and circumstances (Holmberg, 1981; Mackenzie,
Postgate and Scupham, 1975; Sewart, 1988; Bock, 1980; Stein,
1971; Mackenzie, 1971).
rfowever , despilte the fact most practitioners acknowledge
the importance of gathering information concerning the
characteraistics, reasons tor participation, and study problems
of correspondence education students prior to enrolment,
during the course, and after course completion, few attempt to
do so. Presently, very little is known about correspondence
education students in Ethiopia.
ln a "Statistical Data Bulletin on Distance Education
rarticipation" Yeshimebet(1982 E.C) attempted to describe some
characteristics of the correspondence programme students of

the Distance Baucation Division in Ethicpia. Nevertheless, she

(]

it 4asi1de some o©f the most 1mportant 1ssues about the

e

students, sucn as, opjectives of the students for undertaking

L UL Lieel g dsties reasons ror toeLr choice of the

correspondence method of study, and roblems the students

L )

Lound themselives confronted with while learning by
correspondence and other aspects of the programme. Thus, in
Ethiopia, research works related to participation of students
in correspondence courses appear to be almost non-existent.

Hence, huge gaps remain in the present state of knowledge
onn the subject from the perspective of a developing country -
Ethiopia.

1.2 Statements of the Problem
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The purpose of this study is, therefore to 1nvestigate
into some characteristics, reasons for participation, and
study problems of correspondence education students in
gtniopla .
ln the light ot the problem, the foliowing are enlisted

s objectives of the study:

jul]

1. 7o 1dentity personal, occupational, educational and
other characteristics of the correspondence students

2. To i1dentify the primary educational goals and/or
motives of the correspondence education participants
tor undertaking further studies

3. To identify the primary reasons that led the
participants to adopt the correspondence study method-
instead of other forms of instruction.

4, 1o 1dentifty tne major problems (short-comings) of the
correspondence eaucation programme as experienced by

Loe parciclpants.

More specirically, the basic gquestions to be answered 1in
the course of the study are
1. Who are the participants? What are their
characteristics in terms of sex, age, family
situation, occupational, educational, and financial
packground, and geographical location?
4. wnat are the expressed educational goals (motives) of

tne participants for continuing education?
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3. What are the expressed reasons of the students for
their choice of the correspondence study method?
4, What are the major short-comings of the correspondence
education programme as experienced by the participants

during their study process?

1.3 Significance of the Study

In developing countries like Ethiopia, with limited human
4and material resources, correspondence education should have
a very important piace 1n the educational set up. In Ethiopia,
most i our young and adult peopie engaged 1n pubklic and
private organizations lack adequate formal education and
training (Apepe & Taye, 1967). Such people are not likely to
get the necessary education and training unless they leave
tnelr jops, o©or place of residence 1norder to pursue theilr
education in cunventional secondary schools. It was in this
coritexc tnat., tne Distance Educatcion Divisior of the
Department of Adulit Education was establisned in 1978/79. The
ob Jjective of the i1nstitution 1is to help those people wno have
tor various reasons been unable to continue their ecucation to
the level they desired., One of the ways in which the Division
serves the Ethiopian public 1is through offering senior
secondary courses by correspondence, the completion of which
enables them to take the Ethicpian Senicr Secondary School
Leaving Certiticate Examination (E.S.L.C.E) (DED, 1%82).

This being the objective of the programme, within 15
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years of 1ts operation (October, 1978/79 - June, 1392/93,, out
ol wne total ot about bbUU participants enroled at all grade
levels (9-12), only about 850 had successfully completed the
programme to the E.S5.L.C.E. At the end oi June 1992/93 (the
time the population for the present study were selected),
about 60U students were actively pursuing their education
through the correspondence method, and the remalning students
(about 5200) had either discontinued or dropped- out of the
programme completely(Registration & Records Documents of the
DED) .

t'rom these data, 1t can be discerned that the completion
rate ot the corresponderice programme students seem to be low
whernn measured agalnst the objectives of the programme.
However, Hoimberg(1981:23) noted tnat since distance education
programmes are often used by individual students wno 4o not
declare either theilr ultimate goal(self-actualization racner
Triatl trie acguisition of competence may be their aim, or the
period over which they 1intend to spread tneir study, 1t 1s
often i1mpossible to say for certain - unless the students are
conscious of their ultimate goals and have made thelr study
intentions known - whether non-completion means interruption
or drop-out in the sense of failure or accords with their
intentions and plans,

Moreover, the annual enrolment trend oL the
correspondence students was also observed to be steadily

decreasing 1rom year to year The following table shows the



[

yearly enrolment pattern of the students from 19738/79 to end

ol June, 199293,

1r-1I
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Thus, since correspondence students may not be homogeneous in
tnelr many d4aspects, twne basic yardstick for the design of
courses, namely the target population seem to bpe more
intangible for the practitioners. Even if they are able to

estaplisn a more or 1ess coherent acacemic stanwcard on encry,

g e VAl talLiul Ly L 1 BGHNal vl aC T e LTSS dOomesTlc,;
SCCl&al and Work BioldaZ byl GL COLE STulieliis, A3 weld &8 BOAELE
thdividaud: L a@CTivVas LGl icailillg, Thell Ieadoll ISl CuldGsing

the stuay metnod cannot b ConMmputea|saewart, 1334d).

(]
ai
9]
1
I
a]
11}
ct
(1]
b
e

inereiore, as thoe maln purpose of this study was to
investigate into some characteristics, reasots tor
participation, and sctudy proplems of the students, who have
peen enroled and pursuing their education through the
corresporndence programme, oifered by the Distance Education
Division oL the Departiment of Adult Education, Ministry ot

cducation in kthiocpliat
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-1t was felt that the results of this study would
help the practitioners (tutors, counsellors, course planners,
writers, editors and other concerned personalities, both in
the Distance Education Division and Ministry of Education) to
be more eifective in attracting the people who can benefit
most from the programme, 1in their attempt to reach new
cilentele ana plan new programmes of study. Because given
todays emphasis on programmes for such persons, a knowledge of
some ot the tactors assoclated with their participation would
be of value, Verner and Newberry (1958) indicated that through
the 1dentitication of those who participate, practitioners can
find significant clues to the kind of people not now involved,
but who might become more active if conditions were such as to
encourage thelr participation.

-it was aiso 1felt that the findings of this study
wou.d be of significant value for 1improving the kind of
gaucatlonal provision aiready avallable, by helping to adjust
course olfferings to the needs, interests and problems of the
Ccorrespolntence programme students;

- Moreover, the findings of thils study would add
signiticantliy to tne body of knowledge about those who study
oy correspondence trom a developing country perspective -

crtniopia,

1.4 imitation of th d
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There are many things that should be known about the
correspondence programme students., In this study, however,
were described some characteristics, reasons for participation
and study problems of a group of students i1n Ethiopia, namely,
the students who have been enrolled and actively pursuing
their senior secondary courses through cthe correspondence
programme, ofiered by the Distance Education Division (D.E.D)
ot }he Department of Adult Education (D.A.D),(}ﬂ&ﬁL June
1992/93 academlc year, |

1.5 OF A 10 the

Tnis study was organized and presented under five
cnapters. The tirst chapter presents the introduction of the
study. lIlnciuded in thls chapter are the general background of

the proplem under investigation, obpjective of tne study,

wu

basic questions, significance and delimitaction of the study.
Jne secona criapter deals with review of tne reiated .iterature
to tne problem under treatment, The third chapter treats the
aesign of the stwiy. More specifically, it elaborates the
socurces of data and the methodology employed tfor data
collection and analysis. Chapter four presents the results and
discussion of the data collected trom the sample population.
e tiitth chapter gives the sammary, concliusions and
recommencations of the study followed by sections dealing with

pibliograpny and appendices,



2 A W_OF & 2
A & rrespondence ucat
2.1.1. Definitions G 1l Cha eris

Correspondence implies that two or more parties are in
contact witn orne another in writing. Consequently,
correspondence teacning is taken to mean teaching in writing,
in the course of which the student and the teacher are in
regular contact witn each other, normally by writing to each
other, Leacnhing by correspondence 1is a natural means of

IS Truceren 3Bl & Cae inscructor atwd trnhe students are at a

vle S LanCe ITwin edern otner (nolmberg, 1:87:9). According to
lackenzie arica GOl stEetfisen (X714 el g mat.y vears
G 1 Gt IERER 4y LES et BXCLANGE L 1 ESEenE oy nald
Curprently, howeWer, They S5ald, theré are Mahy Aew approacnes

Lo Course wurk, dnd aithoughn tne mailis dre stilil the prime
means of excnanging lessons, tecnnoiogical advances are peing
introduced. "“ne 1nvention of printing and, in this century,
pbroadcasting, have enabled us to develop new methods of
communlicating with people who are not face-to-face with us,
These tecnnigues nave also made it possiple to communicate
with very .iarge number of people tnrougn a single act of
writing or broadcasting - Very many more peopie than a

tedcher, or a lecturer, could teach in a iesson or a lecture
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(Dodd, 1983:1; Wedemeyer, 13871, Edstrom, 1370).

Thus, tne wetinition of correspondence education as
teaching by mail nas aiso, at the same time conveyed the idea
of the Girect tutor-pupil relationship -n contrast with mass
reaching 1in the conventional class or lecture room, Tnis at
orice connotes, adjustment to i1ndividual and vocatlionali needs,
riexibility tor arrangement not only to individual gifts and
attainments, but also, to environmental .iimitations of the
student (Lighty, 1971:18), _

Correspondence education is, therefore, a teaching method
tnat involves a two-way communication cetween a teacher and
student, and describes teaching at a c:istance from learning
(Mwakawago, 1970:315; Holmberg, 1567; Edstrom, 1970). Attempts
nave been mauve since trne 19:20°s to use print and broadcasting
in an organizZed way, té tedacn pecple At 4 «Lstarce, Recent.y,
nowever, most prejecis nave set out o comblne print and
preadcascing f[or educazional purposes  darrls and wWil.iams,
is/7)., And tnere nas been a grow.rng recognition that
occasional meecllngs betweern sStucents ar. tutors help to make
1t easier to learn trom printed or wroadcast materials
(Kinyanjui, 1974), Wedemeyer (1973) noted tnat correspondence
education 1is one kKinu ol 1ndependent =study or 1independent
learning in which tne communication _oop is primarily in
written torm, but need not be contined T2 writing (Wedemeyer,
197.3+73 ) «

I'nus, several different expressions are used to describe
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teacrning at a distance trem learning, buring the last few
decades, the expression "distance education" has come to be
used to 1nclude any system of teaching and learning in which
the students are at a distance from their teachers for most
of the time they are studying (Stein, 1971; Holmberg, 1981;
Moore, 19/7). However, distance education can and usuaily
shoula 1nclude some itace-to-face study. In tact, in distance

teacning, some form of feedback and reintforcement, preferably

througn contact between students and teachers or between
students and ftellow students, 1s an essential element (Dodd,
laga; Avuen, 1571; Chiias, 1371; Edstrom, 1970). This seems to
lndicace tnat the distance student should pe in a position to
peguir atid 1inish his/her course whenever he wants to., There is
an 1aeological i1ssue stated by Daniel and Marquis (1973:34) as
L0LL0WS

i 1t a system has, as its chief priority,
respect for chne rfreeaom and aucgaomy of che
inasavidual student, it wiii a.low nim to begin a
course whenever ne chooses and to finish it at his

1

cornvenience,

Listance education opens possibilities for study adapted
to individual needs, wishes and conditions and can, through a
mass communication approach, ofier these possibilities to

ms Jlogical to use these

a

iarge numbers of peopie. It se
lacilitlies with out i1mposing restraints natural to classroom
s@arning, but made unnecessary by tne versatlility and
adaptabiisity ol a weil aesigned system ©if dalstance education

(doimberyg, 198i).
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in preparing & mass communication programme, it is
practical to apply metnods of industrial work. hese methods
include planning, rationaiizing procedures, division of
iabour, mechanization, automation, and controlling and
checking. Peters (1971:224-226) has made a systematic study of
these methods and has compared them with industrial work. He
then describes distance study as industrial type of teaching
and learning made possible by technical media.

The technologilcal approaches 1implied do not prevent
personal communication of a conversational character from
peing tlie backbone of distance study. Thnis applies even when
computerized communication occurs., Accordingly, Holmberg
(1981) regarded organlized distance study as a mediated form of
guilaed aedicacic conversation (Hoimberg, 1981:30-32).

By 1ts very nature, learning 1s 1uloesyncratic, wnat is
actuali.y iearned and tne rate of wnich at is learned, varies
Lrom individidal to lnaividual, dependlng upon genetic make-up,
past experience and other factors (Young, 1371),

Most of the research works in the theories of learning
has tocused its attention on the teaching-learning situations
in regular classrooms. As such, there 1s no unified theory of
independent learning (of which learning by correspondence is
surely the most popular method) (Singh, 1976).In an article on
“fhe use of correspondence education for post-secondary
eaucation, Charles A. Wedemeyer (1573:75-6) quotes the views

or scholars like John Dewey, James MC Donald, Pauline Sears,
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borocthy Lee, Sidney Jourd, and Gerald Gleason, and Robert
Gagne representing ditferent fields such as the philosophy of
education, behavioral psychology, psycho-analytic theory,
soclo-antnropological theory, and educational technology, to
provide theoretical pases for independent learning. These
dpproacres, whnich mainly reflect some modern streams of
thought, argued Holmberg (1981:33), do not constitute
conFributions to a theory of teaching, however. What 1is
necessary and adequate for our purposes 1is, to note that all
these theoriles point to the centrality of the individual
learner in any meaningful system of education,

The i1mportance of viewing distance education as a form of
independent study, is that doing so provides an important link
to general learning trneory and accepted practice in mainstream
eaucarcion (Weaemeyer, 1973; 1876; 1988). Though the stucent in
4 uilstance teaching system may beneiit f{rom the planning,

Jwiddlidce d4aIul tudition ol a tutorial organization Li-io;maerg,

l3/4,, nessne may a.so have a large degree of autonomy
(leather & McMechan, 1is:80; Moore, 18/7). Holmperg (1381:26)
states:

. . . 1n a distance study a student can as a rule
- 1n some measure decide to what extent he/she 1s
to make use ot the teaching provided. This begins
py tne reading of printed material and tne
listening into recording radio programmes and even
applies to watching video recordings to live 7TV
programmes., All this 1s a selective procedure:
everyone selects wnich seems relevant to his/her
pictures of the learning matter and its problems
and what can be connected wilth the cognitive
structures already developed, To what extent a
student really pays attention to tutcorial comments
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or makes use of tfacilities for face-to-face or

telephone contacts when such are otfered also

depends on a personal choice’

The students study in the home or in a study centre, and
L& resources necessary have to pe mace avallable there
(Erdos, 1967; Edstrom, 1970; Schwalbe, 197/6)

here are some examples of distance-teaching institutions.
Lach 1s concerned with a different kind and level of
edqucation, Th?y also use difierent methods and combination of
methods of teaching. The list of exampl;s preéented in the
toliowing chart shows, what a variety of programmes distance
eqaucaticon covers. Tthey 1nclude courses at secondary and
university level. There are programmes of vocational training,
pasic education, health and agricultural education. They also
use darierent methods of teaching: print, raaio, television,
tape recordings, study centres, home experiment kits, study

ervices and sc on. Some udse one or more of

4]

jroups, postal
tnese metnoeas separate.y, otners use tnem in a wholie variety
Ui compinations, (Dowd, 1983:3-4; Kinyanjui, 1974; Pires, E.

A and Beranard Bartram, 15/5)
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2.1.2. The Rationale of Correspondence Education

We have seen that distance education makes use of print
anda broadcasting, pnut snould also 1nclude some tace-to-face
stuay, The reasons which lead tne government authorities to
estabiisn distance teaching systems 1s judged differently in
aifrerent parts of the worla.

lt usuaily comes into beiling in order to provide for rapid
expansion of educational opporéunities. That is, sometimes a
government wants to expand a particular form of education
guickly for a group of peopie, like teachers, who cannot be
vaken oit from their jobs to be trained; sometimes demand for

a particular level of educaticon ftar outstrips the places

avallaple 1n appropriate institutions, sometimes a government

wants to harness the medla c¢i ailstance teaching to a whoie
range oi educatiena. objectives, forma: angd non-formal, to
expana ard .mpreve existing provisien and ©o facisoltave
Jnnovation  (Doad, 19s83d). Indeed, as 1S tne case with tne

classroum format, corresporkience stduy mday pe employed in
alllerent settlngs for differenc reasons.

tor instance, 1n Great Britaln tne open university was
createa  to i1ncrease opportunities for adults to obtain
university education (Scupham, 1975; Harris, 1971). By the
time the open university was iounded, many hundreds of
agencies had already helped literaliy miilions of students, to

overcome the bparriers of space, time, social and economic
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status 1in their pursult of learning (Teather and Mcmechan,
1980). In Zambia, Tanzania, Mauritius, Kenya, Ghana, Ethiopia,
andg 4impabwe, also the respective governments have established
the distance-teaching institutions inorder to provide
secondary education tacilities for persons, who have been
incapap.e for wvarlious reasons to pursue tnelr eaucation in
conventional secondary scnools (Kabwasa, 1970, Rune, Flink and

Agenta W. ft'linck, 1989; DED, 1982; Kinyanjuil, 1974; Dodd,

1963, Ansere, 19/8).

in New sealand, tne initial impetus for the provision of
public sector correspondence education was egalitarian,
coupi.ed wWith tne geographlca. 1imbalance in tnhe provision of
conventional, face-to-face teaching institutions. The three
institutions which together comprise New Zealand’'s public

gctor cistance teaching institution has reen estaplished to

w

oring wuat was already peing done in the ccmparable face-to-
tace ceacning 1instlicudtions -—-- the schec.s, colleges and
univers.ties, to potential students out of reach of the
exlsting provision (Mc Veagh, 1976 cited in Teacher and Mc
Mechahn., 1¥88:57-9),

it was, therelore, natural that tne initial response of
the tieaging correspondence 1nstitutions to their task was, in
tne malin, L0 aupllcate the teaching already provided 1in the
conventional race-to-tace ilnstitutions, not to initiate new
ventures, 'I'ne medlum was allilerent, the message was the same

(sayegh, 1889Y)., ln ail cases, distance teaching has been seen
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45 one possible way of expanding educaticnal opportunities,
10r those people wno could not be reached by conventional
methods (Schwalbe, 1976).

'he other factor wnich has contributed to the creation of
distance teaching systems has been the economic, the move
towards an 1deal cost conscious provision of education,
towards an ideal of the most 'effective’ education for large
number of people at the lowest possible cost (Dodd, 1983).
This has come to mean, not merely, a.more careful costing of
education, but also, the further education and bartntime
reeaucation or retraining of adults in employment (Harris &
Williams, 1977/). Many of the distance teaching institutions
nave peen set up to upgrade teachers, to i1ncrease the number
of teachers dana to previde supportive teaching materials. This
was Qorne with tne peli:ef that improvements in the quality of
eddcation are oiten eguated with an increase in the number of
guallried teachers, an 1mprovement in the teacher-pupil ratio,
and the avallability of good study materials (Kinyanjui, 197%;
1975; Walsh, 1971). The Pakistan Allama Igbal Open University
for instance, runs a primary teacher orientation course using
distance teaching, and in Tanzania there is an initial teacher
training scheme using distance teaching methods, to provide
enough teachers for the introduction of universal primary
education (bodd, 1983; Kabwasa, 1970; Kabwasa & Kaunda, 1973).

The otner reason that has helped to bring about the

¢reatlon ol distance teaching systems has been, to make
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cducatlion more reievant to people’s lives, The traditional
system of educatlon nave been aimed at schoolis and colleges,
wnlcn cut their students off from the worid they are supposed
to be learning to iive in, and at their curricula, which have
proved to pe 1increasingly irrelevant to tnat rapidly changing
world, Attempts to change the structure and contents of
eaucation need techniques which maximise the students’ ability
and opportunities to relate what they are learning to the
iives they are living. They must enable students to exercise
more control over what and how they learn, and to join with
tellow students and tutors in decisions about using what they
nave learned (Prosser, 1570; Holmberg, 1981; Keegan, 1988;
sewart, 1988; Wwedemeyer, 1971; Gardner, 1971). Distance

teaching has been used 1n some institutions to try to bring

dabout suca changes, ror example, INCE 1in Venezuela runs
apprenticesnip craining programme tor mechanics Dy
GO Fespulivence arida, Lrie Maurioius Cio. Lege ot the Alir

incrocuced Metalwork and agricuitural science courses 1into
seconuary scnoois by multi-media programmes (Kinyanjui, 1974,
Dodel; 1983) .

In nonformas. education for adults, a major obstacle to
traditional tace-to-face methods is geographical isolation,
rotential students are scattered in villages many miles from
the towns where most educational institutions and extension
ofificers are situated. Distance teaching can reach inte the

nomes or the communities of the learners, in the form of radio
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programmes, self-study Pampm or correspondence courses,
These can reach tarmers to teach about agriculture, parents to
teach about cnild health, or cooperative committee members to
ne.p tnem Lo learn apout thelr duties (mdstrom, 1970; Shawky,
1969; Harris & Williams, 1977). For example, the Institut
allican Four Le Developmerit cconomigue et Soclale 1n lvory
Coasc (Cote D' Volre) runs a correspondence course on better

tarming, and the Tanzanlian co-operative college runs various

correspondence and radio courses on co-operative education
(boaa, 1383; Kabwasa, 13/0). Here, tne 1ntention 1s the
encouragement of constructive learning and changing attitudes
amungest tne great majority of people who are not able or not
prepared to become registered students in any formal sense,
Lut wno can yet bhe persuaded te adjust to learn, without any

aiscipiined stuay for guwaliificatien  Harris and Williams,

Jhe SO tesding drgument irn tavour of tne creation ot
Giscance teaching insctitutions by educational planners, is
Lraw, 1t LAcreases opporwunities i1or education without
increasing costs in proportion (Holmberg, 1981). This claim is
pasea on tne lfoliowing assumptions:

1) distance teacunlng maxes 1t possible for a tew teachers to
reacn Large numoer oI suudents; (2) 1t does not reguire new
5cnools to be bulit ror expansion to take piace, it can rely
On tuig spare - time use ol existing bullaings and eguipments;

(3) it makes 1t possible tfor students to learn while they
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continue to earn; they do not need to be removed from their
productive activity while they learn; (4) distance teaching
can achieve economies of scale; once the teaching materials
rnave been produced and the system established, additional
students can be enroled with only marginal cost; the more
students there are, the lower the cost per student (Dodd,
1983:8; Holimberg, 1981; Edstrom, 1970; Kabwasa, 1970; Dewal,

1986 ; Keegan, 13588)

Besides, Sayegh, 1989, Erdos, 1967; Wedemeyer, 1971;
Allen, 1871; Stein, 1971; Sewart, 1988; Keegan, 1988; Gkach,
l%ey; nave given 4a 1ist ot few key advantages ot the

corresponaence/dlstance education as:

[y

1t 135 very convenlent tor tne student, (a) the student

can attena to hissher correspondence course at any time

i hils convenience, (o) tne student can work at ni1s own

sSpeed  Wltn out the coensequence of group pressure

CriaracLleristics oL a ciass room situation,

Z. corresponaence education is suitable tor certain
categories of vocational training, except in subjects
iike medicine and surgery. When used 1n conjunction with
“on the Jop" practical experience and short residential
sessions Ltor laboratory work, it can be used and being
increasingiy used ror teaching technical subjects,

3. a variecty of educational programmes can be covered by

triis  system o0l education, They inciude courses at

primary, secondary and university level, There are a.Lso
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programnmes ol basic education, healtn and agriculoural
educatcion.
1t 18 very tlexible interms of both tne methods and the
tecnnigues used and 1n meeting the diverse neeas ot
various students. It is a very important individualized
method of learning.
many students can be reachea trom one centre; i.e; large
groups of students can be taught with one and the same
course, allowing a kind of mass communication and
"industrial method’
1t 135 sultaple for adaptation to a variety of difficult
geographilical circumstances; it can reach students in the
most distant and isolated parts of the country.

Jnus, in distance teaching, 4 matter ot primary

[
[i1]

rent sediid 1lh 4 3Y¥8

dare compLementary way, S0 that tney reacn tne students for

WL

Lrey are 1hltehided and providae toem with a satisiying and

erfeccive means of learning (Hoimberg, 1S31). Tnis indicates

that,

stuuient, his wisnes and

]

in this system of teacning, th

environment are of very great importance than in old tashioned

ciassroom teaching, where the class as a unit tended to become

more

important than the individual, and where the teacher

spoke to his class as a whole than to a particular student

{Wedemeyer, 1971; 1988; Allen, 1971; Rowwootham, 1971; Baath,

1974 ;

Moore, 197/7).

2.1.3 Who e The Correspondent Students?
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What has been discussed so far should have shed some
light on the types of students that distance education 1is
particularly suited for, There 1s no evidence, however, to
indlcate that correspondence students should be regarded as a
homogeneous group (sSewart, 1988). The common factor is that,
wltn few exceptions, these stuaentcs are adulcs and
consequently as a rule are gainfuliy employed and/or are house
wives (Holmberg, 1981:21).

Historical evidence makes 1t fairly safe to assume that
in many countries, distance education (in the form of ‘pure’
correspondence study) was created to give a chance to study
for those who could not go to an ordinary school or university
tor tfinancial, social, geographical or medical reasons
(Sayegh, 1989; Erdos, 1967; Ologunde, 1968), Harper (1971}
also niotea thav, only those persons are encouraged to study by
correspondence, or, indeed, admitted to such study, who
because ol age, poverty, occupation, situation or some other
good reasons, can not avaii cthemselves of oral instruction. He
iturtner 1ndicated that it 1s surely an aavantage ot the
correspondence system that 1t can aid tnis large group of
peopie, who otnerwlse woula have no help and make no progress,

In tne late 1970’s and the early 1980°s however, there
appeared a growlng number of students who choose to study at
a distance even when a similar programme is available at
converitional, ftace-to-face educational institutions convenient

to them (Keegan, 1988), These group of students may 1include,
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accoraing to Sewart (1988), bright school boys and girls who,
for reasons of disposition and temper dJgenuinely prefer
studying on their own by means of the correspondence method
than any other torm of education (as part of school curriculum
or as a means of improving their standard). Moreover, at a
time when many young people could not get the education and
tralning appropriatce to their abilaity, correspondence
education provided a chance for them to educate themselves as
adults, Conditions of this kind do not entirely belong to the
past eltner 1n  the 1ndustrial or developing countries
({Hoimperqg, 188%:38) ., This shows, that distance study
facllitles are attractive not conly tor peopie (men and women)
wno for many reasons are unable to avail themselves of
conventional, face-to-face teaching institutions, but also for
peop.e, wno for various reasons are unwliiling or do not want

to atcend classes regularly,

t6]

‘hus, d:istance eaucation in the form of correspondence
study has neld out to many an opportunity of getting turther
eaucarion 1in a way sulted to conditions imposed by modern
society (Edstrom, 1970; Wedemeyer, 1971)., It also provided an
1nvaluable outlet for the educational ambitions of those who
nave peen left outside the system of higher education or have
had unsatisractory compulsory education (Lowbeer, 13970).

In general, Keegan, 1988:123; Rekkedal, 1878; BSewart,
1988; Mackenzie, Postugate and Scupham, 1975; Erdes, 1967;

Holmberyg, 1967 1981 Kempfer,; 1955; Axford, 1969; 197¢; 1986;



nave given the comprenensive .ist of tne type of students Lot
whom tols Lorm ol education has peen Lound to be useiul in

satlsrtylrng thelr varlious neeas, as na been reported by

Ul

dilllerent wistance teaching institutions., These, according to
the authorities mentioned above include: those children and
adults wno live in 1solated areas- gecographically too tar trom
the conventional eaucational institutions and are prevented by
Jdistance from enrolment; tnose in tull-time employment, shift-
WOrkKers); those 1n newiy aeve.oping countries who have
insuiiiclient euucational estaplishments to accommodate all who
wish to learn; tne home poutia (Acuse wives, the pnysicaily
Nkl Cappea, €Uc); trnose Wil are oo 0. to return to primary
and/or seconaary scnoo.s nut not ted o.d to continue an

SulUCa b il Wi lCn Wali @arilel 1lL.TterlrJdpled,; tne institutionailsed

(Priscotwecrl s, P4ALIENT3 10 AV3EitTae L8, Al ahtil womels 1A The arRy ) ;
LSS GeSAY i) Sedial €9MXrses ) LLGAE WS call LT ieave Li.eld
Lami iy O afdesd T guls ZShell JuBsd L1 /& yYedar Qf TwWo O

Specla. trailiclg, men anld women employsa in shops and upon
tarms who Ccati not re&ave tnelir aal.y work to attend school;
trose 1n midille wWho neea to prepare 10r another occupation;
the working olider person desiring to retire to a second
career . Correspondence educatien 1s for a hundred other
specilal cases wnich conventional educational i1nstitutions are

not abple Lo Herve,
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2.2. Summary of Previous Research Findings
2.2.1 Participation in Correspondence Education

Educators, pdarticularly distance ec.cators use the term
parcicipation in reterence to involvement in ewvents,
activities or programmes whose primary purgcse 15 educational,
and the dqAistant students are described as participants
{Kanocz,— 1975:172). The predominantly voluntary nature of
participation 15 on€ ol the features of aistance education
which dittferentiate 1t from other forms of education (Prosser,
18y 31, wrdos, 4ubY; Bdstréom, 19%0). THi: 31s likely so,
pecause the participant has a variety of lize roles (social
duties, responsibilities as a working member of a community,
etc) that have potential for contributing =o or detracting
prom participating  1n ledarning activizie: (Axicra, 13870;
castrcom, 1974; krdos, 196/7), LE a perscr. s=2=3 tnat relevant
ROOW tedge can be galnea trom aistdhce € :.i0a&Tion programmes,
hessne will participate, and 1f otherw.se re/she will not
(AXLOrd, l9bu). 7Thus, an 1ndividuail stiueni’s ¢ecision to
participate or not, will depend upon whether tne sponsoring
agency 1s apble to proviae him/her with oppertuinities which the
student sees as making a contribution towara =stistiylng one or
more ol nis/sher personal needs.

tactors  whaicn may be related =to  an individual’s

)

participation can be thought of as two types: Positional or

pacKgrounda (sociologicai) factors which refer to the position
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a person occupies in the social structure; and the
psychological factors which may influence the manner in which
the roles associated with the former positions are performed
(Knox, and Sjorgen, 1962). The former category often used for
describing participation include such familiar wvariables as
sex, age, family status, educational, occupational and
tinancial background, and place of residence. These are the
positional variables with which this study was concerned. The
psychological factors include wvariables such as abilities,
needs, 1nterests, motives, attitudes and anxiety level.

Studies deaiing with these factors often answer the guestions

" "

as to the "who" and the "why" of participation,

2.,2.2. Participation and Positional Variables

The 1identirication and description o¢f participants
together with the analysis of factors inf luencing
participation has been a majcr cornicern oi research ln distance
education for many years. The majority o¢f participation
stuales undertaken in the field of distance education were
mainly concerned with enrollment patterns and description of
the characteristics of the participants. Among the very few
researcn works available dealing with the characteristics of
the participants are included that of; Ansere, 1978; Rekkedal,
1872; 1978; kscotet, 1%88; Kinyanjui, 1975; (McIntosh,1976;
Glatter and Weddel, 1971; Fiinck, 1979, cited in Holmberg,

1981); Mackenzie, Postgate and Scupham, 1973; Sewart, 1988;
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Kabwasa, 1970; Wedemeyer and James, 1959), These studies
clearly demonstrated that distance education is an extensive
and pervasive activity involving most members of a society, at
severali points during their lives. And at the same time, some
individuals and groups were found to be more active
participants than others,

T'hese studies have identified several variables as having
strong relationships with participation, by presenting the
percent participating within each category of the variables
investigated,

based on these studies, the following variables appear to
be the most consistent.y reported tindings. Accordingly,
across educational levels, persons with a relatively high
ievel of education participate more than persons who had low
tevelr ol education (Mac<enzie, Postgate,and Scupham, 1975;
Escotet, 1988; Ansere, 1978; Rekkeaal, 13972, 1978; Kinyanjui,
b 5s @2 Sewar t, 1.988.; rnaopwasa, e 270 ) IF that there is a
curvilinear relationsnip between participation and age; 1i,e,
parcicipation rates decline as age 1ncreases by decades
(Ansere, 1978; Kinyanjul, 1975; Escotet, 1988; Keegan, 1988;
Sewart,1988; Mclntosh, Woodley and Morrison, 1980); that
employed persons participate to a greater extent than the
unemployed (Ansere, 1978; Rekkedal, 1978; Kinyanjui, 1975;
Sayegh, 1988, Sewart, 1988; Mackenzie, Postgate and Scupham,
1375); persons with high level of income and occupational

status participate more than their respective counter parts
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(Kinyanjui, 19/75; Rekkedai, 1978; Ansere, 1978; Holmberg,
L361); tnat married persons and housewlves particlpate more
than persons who are not married, wiaowed or separated
(meaneddas,; 1a72; 197d¢; Ansere, 1948; Kinyanjui, 18975%;
McIntosh, Woodley and Morrison, 1980; Sewart, 1988); that
coupies with children participate more than tnose who have no
children (Ansere, 1978; Kinyanjui, 1975; Rekkedal, 1978,

Mcintoesin, Woodley and Morrison, 1988; Sewart, 1988).

Thus, individuals who are well established in family,
soclal and vocational 1life participate 1n correspondence
guucation programmes than do, younger individuals who are not
marrieda, living with their parents and often coming directly
trom other conventional schools, and having only minor
vocatlonal experience, ana having a relatively low level of
education aml i1nceme (Rekkedadi, 1978:37]).

Tne lilndingd on tne positicnal wvarlables of sex, and

piLdace ol resliaence appear to pe 1NconRSistent 10 the researcn
Stuwa.es Leported, in geve,soped countries, it was investigated
tnat acress educaticnal levels, men and women partlcipate at
ADOUT tne same rate (James, and Wedemeyer, 1959; Mackenzie,
Postgate, and Scupham, 1975; Mackenzie, 1971). In less
developed countries, men participate to a greater extent than
women (Ansere, 1978; Kinyanjui, 1975; Rekkedal, 1978)
Similarly, 1in industrial and well developed countries,

most students come to the correspondence education programme

trom towns and urban areas than and/or at the same rate as do,
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the students from rural areas (McIntosh, Wood.ey and Morrison,
1980, Mackenzie, 1971; Rekkedal, 1978; Kato and Postgate,
197%; Saxe, 1971). On the other hand, in developing countries
the correspondence programme students were found to come
usually from rural areas than from urban areas (Kinyanjui,
1975; Ansere, 1978; Sewart, 1988; Yeshimebet, 1982 E.C.).
Accoruingiy, Mclntosh, Woodley and Morrison (1980) have
commented that, in less developed countries, the barriers to
access - educational, financial and cultural - are formidable
and unlikely to be over come by many, other tnan the most able
and motivated ol peopie from such disadvantaged background.

2.2.3 Motivational Basis of Participation

Motivation 1s a very general term <for factors and
conaltions which cause a person to begin an activity and
pursue 1t with vigour ard persistence. In everyday terms,
metivation reiers ©o the whys” of benavicur, as ability means
the cans". When we guestion students’' motivation for
.earning, we assume they can try to learn cut ask "Why do
they?", "Wny don't they?", or perhaps, Hdow can we get them
4o B (Ciarizio, Cralg and Mehrens, 1981:278),

Various studies [Ansere, 1978; Lowe, .975; Prosser, 1970;
(Mclntosh, 1976; Glatter and Weddel, 1971; Fiinck, 1979; cited
in Holmberg, 1981); Rekkeaal, 1972; 1978; AxIord, 137U0] have
peen Carrled Out 1n order to i1nvestigate 1nts the motivational

orientacions (Cbjectives for continuing education, and reasons
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students had for choosing the correspondence study method) ot
the correspondence programme students. The findings of these
studies showed that people do differ in their objectives for
undertaking turtner studies, and the reasons provided by
students for their choice of the study method were also found
to vary depending upon the type and level of the programmes
offtered.

Similarly, the findings of studies on the motivational
orientations of the students in other forms of adult and
continuing education, showed that people do differ in their
motivational orientations for undertaking further studies, and
trial tniere 1s & signliicant and positive relationship between
the type of continulng education which the person attends and
1s,ner primary reasons tor participatction (Boshiler, 1971;
1% /b ; Burgess, lLs7l; Dickinsen ama Ciark, L3873%; Doguiah, 18Y0;
pwoguLati atid Moss, 1lved,; Apepe, 1977, Sheftileld, 1962 cited in
rnelde,; 13pl2ilba; CaArteéer; Ker¥r & York, 1262; Momstain a4anda
smart, 1974)

2.2.3.1 Objectives For Continuing Education

Correspondence programmes, operated by institutions of
nigher learning are designed for students with degree
objectives or course credits, for protessional workers in many
Lieids, for technicians, for teachers and others who must meet
certitication reguirements, and tor those whose purposes are

primari.y cultural (Sayegnh, 1989; Wedemeyer, 1871:15)
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Alien, 1971; Mackenzie, Postgate and Scupham, 1975 and
Sewart, 1988 also noted that among the many learning goals of
correspondence study students, the vocational pre-dominate: to
raise, enlarge, upaate technical or protessional
gualirications in order to seek advancement, a better job,
avoid redundancy, gain some new skills created by a
tecnnological advance. An understanding of one’'s own
responsibilities in public affairs, together with the skills
associated with home and family life, are other main areas of
interest for students learning through correspondence.

A response secured from 135 students by Sloan and
reported by Childs (1971:231), showed that the most frequent
reasons for enrolling in correspondence education were "to
meet a aegree regquirement, for personal development and for
certiiication purposes,”

Iwe ol the studies (Mclntosh, 1076; and Flinck, 1979)
reviewed by Holmberg {1381:241-22), indicated that most of cae
stuwelnts seem to be stuaying to attain competence ftor better
jops or similar gqualitications, anas/or to be learning
oriented, 1.e, seeking knowledge for its own sake, where as
reasons like gailning social recognition, escaping daily
routine or personal problems seem to have Little to do with

"

the study motive." Of the reasons given by the open university
students, the youriger students stressed educational

gualifications and jobs, where as, reference to the general

widening ol knowledge increased with age.
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On the basis of a study of 309 students who have been
enrolled in the correspondence education programme, offered by
the Ilnstituce of Adult Education, University of Ghana, Ansere
(1978:14) reports that:

Occupational objectives welghed heaviest on the

students’ decision to take further studies. And

Wil in the occupational category, cdareer

preparation was the most 1important, ftoliowed by

career change, ana professionali advancement 1in thnat
order.

A second 1ncentive to study Wwas, according —to—Ansere's
investigation, the wisn to gain admission 1into higher
educational institutions. Where as reasons Liike to gain
respect trom triends and other members of the society, in
order to be o0f service to society and leadersnhip seemed to
have little to do with the study motive,

Prosser(1970) has also made a similar cobservation

- — = Thelf 1nterest 18§ €& secure the paper-

certiticate and formal gqualifications’ wnicn they

can get as supposed keys to emplioyment. - - - ‘‘heir

objective 1s Lo get through the course a

as possibie and pass the reguirec ex

(Prosger; 1970:251-252) .

ingeneral, among the many objectives for studying by
correspondence are to be found the desire to prepare for
examinations by whicin professionail or vocational
qualifications are to be gained, to furcher general education
eitner for personal cultural enrilicnment or tor professional
reasons; to take a refresher course inorder to overcome
inadeguecies in tne knowledge or skills reguired in one’s

vocation (Kabwasa, 1970; Ologunde, 1969, OCxacn, 19639; Erdos,

1967) .
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lTneretore, 1t 1s interesting to note that a closer
analysis of the educational goals or objectives of the
distance education students for undertaking tfurther studies
seem to lend strong support to Houle's (1%60) typologies,
(cited in Prosser, 1970:244) concerning adult motivation to

participate in educational activities.

2.3.2.2 Why Learn Through Correspondence?

Alien (1971) noted that, man can learn from any well-
organized educational programme, no matter what methoed 1is
dsed,  Dnere dppear to pe no signiticanct differences in
learning wnen teaching methods are compared by research
psychoiogists and educators. Childs (1971), after having made
a review of several studies, dealing with tne use of diftferent
metnodws ol instruction, have reported tnat, ‘people can, and

G, Ledrn adeguetly well under che gilsl 1t methods of

D
b
T

tnstruction” Conlids (13871:248)

Ferraton (1981) indicated that, it i1s no doubt true that
some students will prefer one method of instruction over
another, that some subjects or courses of instruction will
lend themselves to one method than another, that some people
will find it more convenient to study by one particular method
or even be limited to one method which is available, and that
costs of providing instruction by various mezTaods will differ,

‘nese, then, are the factors a student should be able to

consider wnern sesecting the method or metrnads of instruction
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Lthrough wnich ne wili learn (Wedemeyer, 13958), and tnat the
metnod of teaching 1s simpLy a reflection of the needs of the
student, tne community, and the nature of the subject to be
iearned (Alien, 1871).

Hence, there are a variety of reasons which likely lead
the learner to adapt the correspondence sctudy method.

Harris and Williams (1977) reviewed several studies
dealing with the reasons as to why the students of different
distance teaching institutions have prefterred to learn through
the correspondence study method. These authors indicated that,
tne findings ol tne studies they reviewed suggests that

The first group of reasons as to way tne students

preterred the correspondence study meticd relate to
the independence of this form of study, i.e, the

respect 1t hds 1or whe treedom and autonomy of the
lnddiviaual student, 1t will aliow himsrer to pegin
4 Course when ever he chooses ana to finisn it at
[LLs conven.eance, thie apsence Gz sulcag.e
guuCativnasr tacilities tor classroom .earning, and
the possipl.:ty of individual atcenncion and helip
POV atienl LBy ©—/ ).,

]

v

LLeSe aduLnorities coticluded trhat, tie reasons given by
students for thelr choice of the corresponasence study method
are numerous, and not all systems of distance teaching
institutions serve to meet equally all these reasons,.

Three ot the studies (Mclntosh, 1976; Giatter and Weddel,
1971, and rFlinck, 1979) reviewed by holmperg (1981), showed
that majority oL the students chose the correspondence study
methiod because it was felt easier than other study forms, to

lacllitate tne pianning ot the study programme chosen and to

assess the progress made; the predilection of i1ndividual work,
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i.e, they prefered studying on thelr own to studying in a
classroom with other people; the convenience and adaptability
of tne method of study, and this was particularly important
LOr rnousewlves; tne current or past .ack of necessary
facilities for learning; failed to get 1into or to complete
courses at conventional, face to face teaching institutions;
and that they were being attracted py the innovatory character

of the study form (Holmberg, 1981:21-22).

Rekkedal (1978) also investigated that, in Norway, most
or the students prefered the correspondence study method
pecause of the convenience and adaptapbility cf the study form,
arna due to the 1lnaccessibility of educaticnal facilities 1in
their neighbourhood. On the basis of the study of 309
correspondence students 1n Ghana, Ansere(1978), observed that
the tnree domlnant reasons f[or cnoosing tae Jdistaence type
stiuay by most ol the stuuerncs wers: ‘pecause correspendence
Sty makes 1t possips.e for mme TH earn wWwniig leatning’;
"because courrespondence study enac.es me to study at my own
time and piace of convenlence’', ana 'pecause correspondence
study aevelops my 1nitiacive for .earning’ (Ansere, 1978:14-
16).

lnus, 4as was evidenced by cne resu.ts of the above
stuales, the reasons given by most of the students for their
preierence ol ihne correspondence study metnod are numerous,
Some chose it because of the freedom and responsibility

innerent in 1ndependent study, otners offer as reasons tor
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choosing 1t the fact that distance educaticon allows them to
plan their own study programme, assess their own progress and
establilsn tnelr own pace of work, and still others, because of
worxk and family responsibilities distance education 1s the
only torm of education which provides reasonable learning

opportunities for them,

For such students, the po§sibility o§ working at theilr
owrl time and pace can eliminate the frustrations resulting
irom incorporating their Jjob, tamily and other social
responsibiliities and educational ambiticns into a too

exnausting tvime table of the conventionai face-to-face

teaching institutions.



CHAPTER - THREE

3. DESIGN OF THE STUDY

The main purpose of this study was to investigate into
some characteristics, reasons for participation, -and study
problems of a group of students, namely students who have
been enrolled and pursuing their secondary courses through
the correspondence programme, offered by the Distance
Education Division(DED) of the Department of Adult Education
(D.A.D) in Ethiopia. Based on the nature of the problem
under investigation, the design of this study followed the

procedures of the descriptive survey method of research.

The following section will, therefore, present the
description of : the sources of data and methods and

procedures of data collection.

3.1 Sources of Data

The sample population for the present study consisted of
560 students who were found to be actively pursuing their
senior secondary courses, through the correspondance proramme,
offered by the Distance Education Division in Ethiopia, until
June, 1992/93 academic year (the time the population for the
present study were selected). During the selection process,
students who had submitted at least one assignment, or

reported to have had contact of any sort with the D.E.D with
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in the duration cf the latter semester of 1992/93 academic
year were taken to be active, and inactive if otherwise.
This was made with the belief that those who ceased to
submit assignments for correction, or failed to contact
the D.E.D for the purposes related to the programme, were
considered to have had either dropped-out and/or dis-
continued. And also, it was though that students who were
found to be active would responsibly furnish the data re-
quired for the success of the study. The 560 active
students were found being scattered throughout the various
administrative recions of the country. Table II shows the
distributiion of the sample population for whom the
questionnaire were distributed and from whom questionnaire

responses were secured.



TABLE IT
DISTRIBUTION OF SAMPLE POPULATION BY REGIOY
Questionnaires
Administrative Region
Sent (N®?) Returned (Ne)
1. Shewa 97 76
2. Addis Ababa 73 52
3. Harargie 57 33
4. Sidamo 47 76
5. Gamo Gofa 46 g
6. Gojjam 39 ‘ e
7. Arsi 38 = S
8. Wollega %) Fif)
9. Illubabor 29 il
10. Bale 25 29
11. Wollo 21 ! 18
12. Gonder 1% g
13. Keffa ) 13
14. Tigray 14 _ >
Total 5¢0 252
As can be seen from the above ta* =2, thr =ample
population were fecur3 being distribut{ﬂn ¢ ir the Mi-rious
administrativs re~‘~ra of the count:r. €' =a *x =ample
population wsre scat*ered over vast - -o-~ trrouzh put the

country, it wss fourd <o be difficult te cofdest the renuired

data in a fass~te~f{3:-3 situvation usiny intsrelew worin the
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Limlted time ana resources avallabie. Conseguently, the survey
was carried-out througn a questionnalire sent to the 560 active
students through maii. This was accomplisned thrcugh the
postals awiressies ol each lndivicdual sampie student, obtalned
from Record and Registration section of the office for
visiance kducation Livision,

vut of the bol guestionnaires sent to students, 382
questionnaires returned filled in correctly, a response of
68.2 percent. Considering the return rate of guestionnaires

distributed through mail, the response was satisfactory.

3.2 Methods and Procedures of Data Collection

As was 1ndicated above, the data gatnering instrument
emplioyeq Lor tne purpose of thls study wWas & guestiornaire
SULKILVIGeU 1nilae Lour sectlions, racn ol toLe our sections of
the gquestioundire were deveiroped for gatner lng ddta cencerning

e wlak L el 8 Val (oS ued, wHE LS  dlided A s SBCLlii e wile

rature and were

T

Juestionnaire were secured £rom the iic
auijusted Lol use alvers opeing vaulidated with the hex:p ©of a
group of Jjuages., The Sudging task was pertormed py sSix
Masters’ students oi the tacuity of Education, Addis Ababa
Uaiversity. The Juages were selected from the cthree
pepartments ot the Faculity. That is, eacn two of them were
selectea trom tne Departments of, Curriculium and Instruction,

Educational Psychology, and Educational Administration, Prior

to judging, tne persons who pertormed the judging task were
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made clear about the objectives of tne study by the
investigator. ktach of the six persons selected, performed the
juaging task independently in the presence of the
investigator, Un the basls ol the collective judgements, l1tems
which were identified to be significant for the problem under
investigation were se.ected and used for tne collection of
data.:y

The variables gatnered for the purpose of tnis study with
part I o©f tne 1instrument were sex, age, family status,
educational background, occupational background, financial
packgrounda, and place of residence of tne correspondence
students o1 the D,E.bL. Tne variables gathered with part 11 and
III of the instrument were related to the learning objectives
0l Lne Studencts, ana reasons as to Why the stuuents cnhose tne
correspoendence methoa of study, instead o otner ftorms of
st ruCt Lo,
Jne wast section ol Lne guestionnalre was wesigried to gathner
<dlata about the study problems of the students., In this
SEeCiL.i0ll, Lile 1nvestlgator was lnterested to Know about some oL
tne major difficulties the students found themselves
conironted witih while Llearning through tne correspondence
programme, offered by the Distance tducaction Division, “he
stuaents were also asked to suggest tne mechanisms through
whicn the problems tney identified could pe resolved, and
througn tnav improvement in the teaching-learning process ot

the correspondence programme would be attained. The questions
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designed to gather data on student reactions were deliberately
made open—ended, to enable them mention as many difficulties
(problems) they came across while learning, together with the
reasiple suggestions they felt were helpful for minimizing the
severity of these problems on the proper operation of the
programme.

‘ne guestlonnaires were sent to the sample students
through maii. Enclosed with in the envelops used for §?ndipg
the guestionnaire were, pre-pald stamped envelops for
returning the gquestionnaires, The students were encouraged to
respond to all items ol the guestionnalre candidliy and to fill
up and return the guestionnalre as soon as possible, This was
done thnrough a covering letter, written by the investigator,
indicating the purpose and significance of the study, and that
tue (atd Culi.eciea wiil ke usea onliy for educational purpose.

Besi1ues, on tne pasis of tne reguest of tre investigator
ior cooperacion, the LzZb wrote and sent a general covering
letter to each student in the sample by the order of Ato
Getachew relemu, Head, Distance tducation Division, seeking
the cordial cooperation of the students, to f£ill up, and send
back the questionnaire as soon as possible.

The responses secured to ezcn item of the guestionnaire
were talliied, tabulated and final.y the data were expressed
gquantitatively on the basis of =z=he numper of persons who
rep.lea to each 1tem o0l the instrument, Accordingly, the

intcerpretation of the data analyzed and tne conclusion arrived
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at were based on the percentage of responses secured for eacn

1tem of the guestionnalre.



CHAPTER - FOUR

RESU DISCUS S

their senior secondary courses through the correspondence
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and discussion of the study will, therefore, begin by looking
at these characteristics.

4.1.1., Sex of the Students

The following table presents the sex distribution of the
students.
TABLE III

DISTRIBUTION OF THE STUDENTS BY SEX

Sex Number Percentage

ﬁale L "wmwéglgn.m_m st
“ Fémale-w 70 i8.3 — B

Total 3827 o 1'0% .00

As can be observed from Table III above, only about 18
percent of the students were female, tThe remdining majority
{about 82 percent) were male., Thisz zhows that the female
students are grossly under represented in the pecpulation of

correspondence students in the senior secondary level courses,

offered by the Distance education Division in the country.
In the studies conducted in some African and Scandnevian

countries about correspondence students, similar results were

reported. In Ghana, for instance, Ansere (1978), investigated

o

that 92 percent of the 309 correspondence students he studied
were male and the remaining 8 percent were female.
The survey conducted 1in Kenya 1in 1968 about the

correspondence course unit students, as has been repcorted by
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Kinyanjui (1975), revealed that 97 percent cf them were male,
and 3 percent were female, Similarly, in his study of the
correspondence students in Norway at NKI, Rekkedal (1978),
reported, that the student body censisted particularly of men
only, 2 percent being women.

On the contrary, in the study conducted by James and
Wedemeyer (1959), about correspondence students engaged in
high school courses in Winconsin, United States of America, it
was discovered that the ratio between the male and female
students was evenly balanced.

Perhaps, not =) many women participate in the
correspondence programme, cffered by the Distance Education
Division, because the courses that are made available dc¢ not

suit their needs. Thus, in order tc encourage more womeh, to
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Takle IV illustrates the way in which the students wsre
distributed according to age. In order to know the variation

t exists among the students, the data on age have been
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2
o)

cross tabulated with the data on sex,.
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DISTRIBUTION OF STUDENTS BY AGE/SEX
e e —

e i e T
Number

Sroup e e Percenktage i Cumulative
; Yale | Female Teotal . Percentage
P— | | [ = -
below 20 17 | 9 | 26 6.8 6.8
I e s . < U
20=310 , 187 : 47 | 234 . Bda«d | 68.1
1 i i
o | | L . s =g S
3i-40 | 98 | 14 | 112 | 29,8 | 97 .4
) | | ! 1 I
above 40 10 - ! 10 2.6 i 100.0
| ] | I ; I
Total i 312 | 70 i 382 i 100.0 | -
The bulk of correspondence students, that 1s about 87
percent fell below 40 years of age, with ormly about 3 percent
£2717T3Rme above S O 3 = Hormeys whea % o
falling above age 406, And among the students who were aged
peléw &0 years, the highest concenzrazilsn was in the age
bracket of Ekstween 20 and 21 yezrs TEEEE wumssred 3%
studernts and ropresented nedarly twe-Third:s f the sample.
The S22 ZIRY THAE Arises fron Theisr 3Ld o HhHsf e
senior seeondary level correspendencs gcurze studenizsz of che
BB B in Ethiopla are a relatively yourg adults, But <the
female students were vyounger than treilr male counter-parts,
the respective proportions being 67 and €60 percents. There was
no female students who was older tharn 47 years cf age, where
as there were 10 male students who passed ‘that age. The
conclusion t©S be derived from trhis Zata Is that, the
correspondence students of the DLE.D. are cincenirated neicher
in the oldest age group (above 40), nor Irn the youngest age
groip (below 20), but rether in the midile age group, 1.8,
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between 20 and 40 years of age.
The age structure of the correspondence students of the

e Educaticen Divizieon in Ethiopia, as the evidence
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WS, corresponds Wisd thie age :

correspondence students eisewhere in the world.

The study conducted about correspondence students 1in
Norway, for instance, scemed to tally with the findings of
this study. In that study, Rekkedal (1972), reported that the

students were concentrated in the age group 2C0-24, with two-

virtually the case with the secondary level correspondence

students in Ethiopila.

There was a8 pardallel situation in the United States of
America, In their resezr-h asbolu:r gorregpornisrce Ftiisats in
that country in 1989, Jas=s and Wedesmeyer [219%5), Zisceversd
Ehay mhe majority 5 tTh: seuderts WEEe L yesungsr <Than 18
years of age and no oldées than 35 years ©of age. McIntcsh and

Others (1880), reported that about 80 percent e©f the Open
University students of United Kingdom were under 3C years of
age. Keegan (1988) also reported that only 12 percent of the
Athabasca students, and 1% percent of the UNED, Spairn distance

students were over 40 years of age in 1981 the remaining being

In his study of correspondence students in Ghara, Ansere
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early fourties age group. Among the students who were aged
between 14 and 43, the highest concentration was in the age
bracket of under 30 years,

Thus, whether in developed societies or wundeveloped

societies, corresponcence students tend to be young adults,

(97}

All this fits the socilological picture cf what is known
—generally about adult students, at different stages of their
lives, Adults are dJeneralily known to be eager about

educational activities from their late teens until their late

(1]

thirties early fourzties {(Lowe, 1875),
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ferhaps, the specific reazcn for the prepcnderance of the

young adult in the correspendence education programme, cffered

by the Distance Education Division can be found in the type of
courses offered. The ZED cfferz senior seccniary level courses
wiick are desighed =2 %he proPide R als8FEative Learming
sppertunities for persaons who, for wvariecus zeasons have been

of formal secondary schools who are, with In the normal age
group for secondary level education.

4.1.3 Marital Status of the Students

marrie

Lda

How many of the students werxr zn2d how many were

i

unmarried? Among those who were ummarrisd, how many were

single (i.e, not having ever married;}, separated or divecrced?
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Table V answers the guestion,

aal E V

MARIT TATUS OF STUDE SEX

Married

Sex ; : Single ; Separated/: otal
| | | divorced ,
2 i I i T
Male i 254 | 50 | 8 .t
e s P —— . oo
Female | 42 } 24 : 4 . 70
s s A L -
Total ‘ 296 : 74 i 12 . 382
ok ISP S— | ) e s
Percent 17 . 5 19.4 3,2 '100.0

} : | g i I

As can be seen from the above table, most cf the students

~Ners married Close to 78 percent o¢f them were married,
leaving about 22 percent of them in the upmarried category.
That is ta s5ay; out of every five studentz, folr of them were
e rted

This fizding 15 ©o be expscted,; considering that mest of
the students (23.2 percent) were over 19 years of age, and,

therefore, were old enough to marry. Another iInteresting fact
is that the larger proportion of the male students were
married as compared to the female students. The respective
proporticns being 81i.¢ percent and 60 percent., Ofcourse, one
would have expected a much larger proportion of the female
students tc ke married than were actually married, because in

Ethiopia women generally marry earlier than men.
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4.1.4 Number of Children of the Students

Students were asked whether or not they had children, The

significance of

this guesticn 1s, that it helps to know
something about the conditions under which the students live
and study. Correspondence students, being persons who study at
nome, the number of children living with them in the home will
have great impact on their learning activity. Table VI

provides the data on the number of children students had.

TABLE VI

| | - |
Category SR — st Teotal | Percent
Male Female 4 ,
N bl _ -~ 4 ; i- o]
No cehildren 66 ) 31 \ g7 x 25.4
= .
a ~ < oy 2N 35 P N &% A
- - LSS T e B - 81 v I [ ) 4 2T I | o (@}
- . ~ 3 . -
& and asove X< - 42 1%2.0
Toeal 312 70 1 382 198 .U
As was revealed by the data in Tab_e VI, about one-fourth

kh
ct

he students (25.4 percent) had no children. And among the

(al

ﬁ.
(oN

students who had children, the large majority had few rather
than many children, Out of a total cf 28% students who had
children, 243 students (85.3 percent) had one to three
., and *he remaining 42 students (14.7 percent} had

four or more children. It appears that increasing family

responsibilities are associated with increased participation,
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ossibly because the demands of a larger family on a limited
income may lead some persons to use the advantages of
available educational opportunities for upgrading themselves
. an attempt to increase thelr earning capacity.

4.1.5 Educational Background of the Students

b

The following Table shows the educational background of

the—correspondence students, i.e.; the level of schooling

completed by the students before joining the correspondence

education programme, offered by the Distance Education
Jivizien
”“Z\'_:‘\‘."“ T
~ ; ik e - i -
Level of Education Number
suLmpeEted - - ; ; Percent
Male Female Eath
] Ll
: 3exes

- - - A | - - " -~ -
B gt S — 'y gy [ o I
=3 - = ) -i e | )| g 1 ;
O acle 3 i o | 9 | 51 13, 4
e i _" A~ ”"r" R '\V 5 B ’ o R I a o~ : e =
Grade: 10 98 ; 24 S | FE: 3
e e e— e i S .
Grade it 38 10 | 58 | 25.7

- S — S e —
Grade 12 25 5 | 30 I 7 28
it b 0 ~ | st s .

Total 2 S 70 | 382 | 10GC.06

As can be observed in Table VII, majority of the students
were concentrated in the category of complete the lower senior
secondary level schooling while joining the programme, 1i.e;

they joined the correspondence programme afzer having had a
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minimum of 10 grades of schooling and above. These constituted
about 65 percent of the students, and among these group, those
who had completed 10 grades of schooling were larger in number
than the other groups, followed by those whe had completed 11
grades of schooling prior to joining the programme.

From these data, it can be ccncluded that the
correspondence programme students of the Distance Education

Bivision are dominantly, those who, have had completed their

lower senior secondary level schooling.

In relation to the findings of this study, Mackenzie,

ol

r

ostgate, and Scupham (1%75:45) have ncted tha the higher

Ui
W

m
<
1y
¥
O
th
th
(]

ormal education, the mcre pcsitive beccmes the

attitude toward continuing education and the greater the

czpacity for it" Quoting Jonstone and Rivera (1965), Knowles
(1980) eXxplained the effegt of previcus formal edusation 2A
rartigipation it &y foxm of aduly educatieon, inciuding
correspondences education., He notad, That The annwual rate sf
participation was & percent among these with only a grade

¢ percent among those who ccmpleted high

(U]

school, and 38 percent among those who had been tec college.
This finding is not surprising, since in order to learn

by the correspondence study met

o
on

certain functional capabilities. These, according to
Mackenzie, Postgate, and Scupham {1975) include the skills of

purposive reading, of self-expression in writing, and of self-

crganization. Students who left full time educaticn early are



unlikely to possess these to a high

degree,

ner i

=]

their

subsequent work experience to have developed them. Similarly,

Ansere, 1978;

that those with more education teo ke per

Eds

trom, 1970; Kabwasa,

L1}

19789

.
B =t

nhave also observed

tert in attendance,

It is, ofcourse, not surprising to see persons with

incomplete

programme, because such

senior

seccndary edu

students would want

correspondence programme to complete the courses. But, one

be surprised

to

see persons who

secondary education engaged in a

=

fu
"

<

H

e O

o]

upon the grades they have already obtained i

to join higher educatienal institutions,

Regarding the different sex gJroups, 1= is notized
~he female students joined the Cirrespohdences prograsise
z slightly lower educational bsckgrouns =than their
counter parts. The respective proportions kbeing 44.2 per
annd 33.4 percent, This shows, the male students entered

secondary education. The

caticon enroled :In the
to utilize the

es. may

have acgquired complete
correspondence programme
explanatizsn is that, such

‘ersons take the correspondence programme I

e

-

programme with a relatively higher educaticna

the female students.

4.1.6

83

Tables VIII

background of

the

ational B

and IX show tne

students.

TABLE MI=ZI

round o

crder to imprcve

the formal so

as

i
ol

'
o

Z background than

the Student
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EMPLOYMENT STATUS OF STUDENTS/SEX

| s
| Number E
Employment status e Total Percent
I T . | !
| Male | Female i
e e e - i
Employed 1 278 | 28 , 306 |, 80.1
Unemployed : 34 : 19 ! 53 E 13.9
N— e IR . ‘ S
Hoasew1ves : = } 23 : 23 ; 6.0
R . . LM B
Total | 312 i 70 ) 382, 100, 0

The data on the employment status of the students
indicated that an overwhelming majority of them were gainfully

mployed while learning by correspondence. Out of the total of

m

382 students, 306 (80.1 percent) were employed, and 13.9
percent of the students declared themselves unemployed, while
the remaining 6 percent of the students were housewives. A
Jjreater proportion of the male =

cporticn of the female students whs were

H

employed than the g

0 enployed. The respective preportioans were 89,1 percent and

The results of this study, seemingly confirms the
findings of the studies reviewed by Bock (1980). In the
studies reviewed by Bock (1980) it was investigated that the
less advantaged individuals, especially the unemployed tend to
possess the characteristic assoclated with low participation

4 =

race.

l"‘

jock (1380) noted that when a low sense of educational
efficacy is combined with low self-confidence, it 1is not

surprising that participation rates are so much lower for the



£4
unemployed disadvantaged than for middle class individuals,
After having found how many of the students were in or
out of employment, it was necessary to inquire further into

what types of occupation those who were employed were in, and

what things the unemployed were doing.

o

Thirty (56.5 percent) of the unemployed students were

students in the formal schools. These may be those students
who-might have felt, it would be to their advantage to combine
a correspondence course with class room learning. This is
gquite permissible not only in Ethiopia, but elsewhere in the
world. In Ghara, for instarnce, Bnsere (1978) investigated that
about 20 percent c¢f the correspondence students he studied
o students in the formal school system,

were als

Nine (abcout 17 percent] cf the unemployed correspondence

------ 1 3= = - 1 173 = ;= - a 3 <
T €6 g I ime home servants, And 23 (6

tne students were full-time housewives,

Thus, the employed persons participate to a greater
extent than do housewives and the unemployed, in the senior
secondary level correspondence courses, offered by D.E.D.

The empioyed students were distributed among the

following occupations as follows:



CCUPATION DI UTION OF STUDENT

Number

.

. R | _

Occocupational category e - Total | Percent
Male 'Fe“ale,

Health workers I 92 ? 13 105 ? 34,3

Teachers ; 68 2 70 | 22,9

- i
Armed forces |
(Police & Military) l

|
|
I
i iar e __};': T'_ s akads) —-L
|
|
J
|

C;er1cal/serv1ce ' 30 7 37— ——kflzﬁi

|
Technical/Mechanical :
et e et e e

Total 278 : 28 306 100 .0
As can pbe seen from the Zata in Table IX, a relatively
large nusber of the employed correspeondence students were

-, e — - - - - - v - = e —_—— - -y = - = L |
g perlERY), teacisrs [(22.F pDergerz,, armsld Iorsss (16,7
e - - - 9 o % — - A - P - - = - - -
percent ), and clerical/service worke: (2.7 pereent) in that
- 3 = Lp o3 - -~ - - - o - . = . - k]
crder, These constituted 86 percent of the total samgple of the

A greater proportion of the female students were in the

ccupational category o¢f health service than any other

O

cccupation, representing 46.4 percent of the female students
wr.o were reported tc have been employed while learning by
correspondence. The findings of the data regarding the primary
occupational background of the correspondence students of the

D.E.D seem to partially support what was generally khown about



the occupational distribution of the correspondence students
as were reported by Yeshimebet (1982 E.C.), and Flinck, R. and
A.W. Flinck (1989). According to Yeshimebet (1982 E.C,), of
th= total enrolment at the D.E.D. 3..6 percent were military
personnel and 27.4 percent were teachers, While Flinck, R. and
A.W. Flinck (1983) reported that 45 percent of the total

enrolment at the D.E.D were primary school teachers. In both

cases, it was indicated that teachers represent either the

largest or the second largest occupational group of the D.E.D.
students. The findings of this study also revealed that

teachers represent the second largest cccupaticnal group of

L)

i
141

r

correspondence

41
()]

tudents. This might be ascribed to the
minimum amount of money the primary school teachers are

rejuired to pay for the correspondence courses, According to

o L - Q - = — - — -~ 1 -~ - s S -~ 14 - 2

oEo [ LBBE: 9}, an elementary scheol teacher who iz eligible fer
. —_ - = - - - e = vy p— -~ = . | -~ -~ vy ST |
varEilllpatrion aEn He programmme Ioz upgrading ungua lfied
=" s v & o mRrAasal Eaarhave Bl msieele S T P i g _11,,__
S.enellaly STR00L cedalfhiel s -arougn SisScance auucatlon wil ay

sr.ly birr 2 per subject and a registration fee of one birr,
.&; eleven birr per grade level £for £five subjects, in
contrast to a charge of birr 143.00 per year for five subjects
at a grade level required from other students of the
programme,

It is 1interesting to note, tnat 51 o¢f the employed
students were members of the armed force (police and military
personnel)., This number is very low in comparison to the

findings reported by Yeshimebet (21382 E.C) in which 31.6
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percent of the D.E.D. students were military personnel, and in
comparison to the situation in the United States of America

where tens and thousands of correspondence students are

[

members of the Armed Forces. In fact, i1t was to satisfy the
felt needs of the Armed Forces personnel for further education
that the United States Armed Forces Institute (USAFI) was

established in 1942 (Brothers, 1971).

———If—the occupational categories of health, teaching,

clerical/service, and managerial/administrative are regarded
as white collar occupations, and the remaining categories as

blue-collar ccctupations, then the majority of the employed

correspondence students are workers in white collar
cccupations, while a small number of them were workers 1in a

blue-collar cccupations. The proportionz were 76,1 percent for

4,.1.7 Financial Background of the Students

Participation in any educational activity depends not
only on the posséssicd of & reascnable level of iatelligence

and learning sxills, but also, in a more practical sense, on
the ability to bear the financial encumbrances involved. The
D.E.D. being subsidized by the Ministry of Education, and
being a non-profit making organization, was established to

who are interested to receive their

[§]

serve those gerson
education through the correspondence programme with a minimum

payment (DED 1982). The motive being so, the Division charges
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5

9}]

birr 28.60 per subject at a grade level. And in order to pa
from grade-to-grade the student must take a minimum of five

subjects (Amharic, English, Mathematics, and any other two

wl

ubjects). Thus, in order to take the regquired subjects at a
garde level, the correspondence student has to pay birr
143,00, If we add the same amount oI money for bcoks and
statiocnery, the student has something like kirr 246.0C to pay.

— And the institution expects the students to complete the

payment within the first semester (DED 1982). This is by no
means a light burden considering the financial positicn of the
average student, and the =sconomic hardshizs being experienced
by most Ethiopians,

For this reason, the investigator inquired into the

monthly income of the students together with the sources from

which the students obtain funds to ZIinance their coursss.
Tables X and XI present results of the data on monthly income

0of the students and sources of furndin

LB
ct
]
[y}
0
e}
9
H
L]
o
(L]
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TABLE X
H INCOME OF T UDE E
" e T B
Monthly income : Number lBoth }
in Birr($) l et -~ Sexes | Percent
| Male iFemale | |
No income I 14 42 56 14.7
e e e
0-$105 | - | i - | -
. : . e e EE
$106-%250 | 182 | 21 | 203 I
i |
_$251-%500 J 111 | " | 118 30.8
above $500 % 8 : - : 5 : 1.8
I |
Total i 312 : 70 | 382 i 100.0

On the basis of the data yielded by this study, about 15
percent of the students had no monthly incomes. Seventy five

percent of these students were female and the remaining 25

e e e =1 - i e . I - = T
V‘.—f\»-ttt wel e 7= R aaaT O SERdents PR -2 ChieSe,; wWild ,
s e - - - =Y - - - - | S - - - L2 n) - -
e laled CLEeERIelVes O Lave DEa8n Rnoc ':'"‘I_.__)‘E"j iEs, SLlAace
- - : = - o Yoy A iy 3 E - 2 B ey e
Sl o L Erc‘l\.‘di—a\. oL Loe ._a_“\.AU;n..S, &L x‘__;..q._..‘ﬁj th‘: ATKRIEWIVES

were in the status ¢f the unemployed category, these group
have no regular monthly iIncome,

Persons with monthly incomes of between $106 and $250
constituted 53.1 percent of the total sample. The second
largest group of the students were thcse with monthly incomes
of between $250 and $500. The students with monthly incomes of
above $500 were under represented in the populaticn cf the
correspondence students. And those students with monthly

incomes of between $0 and $1035 were totally non-existent
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The wunder representation of students itkin this income
category might have been due to the fact that they could not

afford to pay for the courses.

326 88..3

I
|
e SERES | percent
|
|
I

|
|
|
|
A |
___Own income 2% | 30

i ' |
Spouse 1 2 : 25 i 27 i 7 L |
i § I

Parent i 8 I 14 : 2 i 5.8
i [ - | e e
Empioyer | 6 | 1 ‘ 7 1.8

NS e T ——

Total | 3132 70 Y 382 100.0

. PR P . e - - S ey 4 pe 5
courases frem chelxr own resoureces, the prepirsiss bodag 83,3
- Y ol TS — o= T - - - = £ - - - - - - - - -

percent ~nis might be Jdie to the £5cg Zizs &t of the
= o ke i 3 = = = ¥ o i By Sl e 3 TR T, ey e S e 2 o S
Stugents were gainiul.y empicy ed arnd wers SATNIES 1hRComes

ariy. Consequently, they likely use sors ¢f tkhelr monthly

oo

regu
income to finance their correspondence courzzs,

A smaller proportion (13.7 percent) pay for the courses
from sources ocutside of themselves. Among the cutside sources,

istance.

)
117}

spouses were the greatest providers of firancial a

Relatively very 1little came from parents, and resort to

(i

employers was very limite
It is interesting to note that there weres 27 students (2

male and 25 female)} who obtained £funds fr:m: their marital
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partner to pay for the courses. It seems curicus that the two
male students obtained funds from their wives for the course,
because in Ethiopia most men consider it out of place to

depend on their wives for financial suppor+t. For the female
students, the second largest source from which they secured
funds for the courses was their spouses. This is to be
expected, because in Ethiopia, women normally depend on their

_husbands for financial and other support. This finding is

guite interesting 1in that, the husband or wife who 1is

supportive of education seems to act as an sncouragement to

2 On

agf the

T

I

B

rt
-

e spouse t2 continue his/her educat

observations made by Houle {1i%3C) as «cited 1in Axford,

b

(1969:80) in his study of adult learners is that, no matter
how intensely an individual may desire to Zearn, he or she
“EE oy Jdogs not o 59 sefivewy; Zf the masrisge grunsrs has
all. GfJeciiaf e e ealdind aCTiVoAY O6E e 8ey BEE L85
noted that sneiuwxsgesent by significant Thers T sBLain
further educatieon 1s a factor infiluencing particiIpatlion oI an

4,1.8 Residential Area of the Students/Sex

Table XIi presents the distribution oI ths students by



ISTRIBUTION OF

~ a3 3 74 Z =
L oWl | 13U ' 41 | 174 | 44 .0

Country side 182 29 211 852

e I (i
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the majority of the correspondence students respond that they
live in rural areas than in towns, because for cone thing, as
the population of Ethiopia itself is largely a rural resident.

pite the le

(.'.'
w

Rather, what is likely surprising is that dZe

access to information that persons in the country side had,

tl

ity of educational opportunities, offered

about the availabi
by the D,E.D., they represented a relatively larger proportion

of the correspondence programme students 1 the country.

Another reason that might have accounted for a larger

proportion of correspondence students in rural areas than in

¥l

urban (towns) areas, i1s that an overwhelmiins majority of the

students were gainfully employed (Table VIIZ:, and that health

workers and teachers whe formed the larger proportion of
correspondence students £ the D,E.D [Tabkie IX] were
themseives _ocated mostly In Tiral areas

In the preceding secticn, attempt =as been made to

o -
e

s

escribe some charact

{u

students of the Distarice Education Division in Ethiopia. In
relation teo this, Sidhu’'s (1984) statement 1is worthwhile
quoting. According to Sidhu (1984:283), "Cr= desires to know
not merely that the sun rises regularly ir the east, but why

0. - e 5
SO 80 Lgr some

O

it rises in the east and why it is likely
time to come. It is not merely that certain phenomena behave

in certain observed unifcrm ways, but why they bshave as they
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do is alsc to be known". Thus, by analogy, after having known
who the correspondence students of the Distance Education are,
it is necessary to investigate into the motives behind their

3 had for their choice of the

(03]
(]
)
(6]
rr
e
®
Uy
ot
£
(L
1
e
T
u

learning, and rea

correspondence study method. The following sections describe

these aspects .0f the corresporndence students in Ethiopia.

4.2.1 The Educational Goals of the Students

In order to know the students’ objectives (motives) for

undertaking further studies, the investigator provided a list

of items which were indicative oI the possible motives of the
students for learning. When answering this guesticn, the
students were given the opportunity to choose from among the

rovided, the ore's which they believe

B}

several alternatives

ol

1dlcacive (ol caeir P cojecTaives it e

3
a
1]
'™
3

1

learning. Consegquently, the total sum of responses exceeded
the total sample, and the sum of percentages exceeded 100,

Tables, XIII and XIV presesnt the results c¢ the data on

students’ objectives for learrnin
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OBJECTIVES FOR LEARNING AS RELATED TO SEX, AGE, AND LEVEL
Ur 5CHOOLING COMZLETED

(Percent with in each group)

] 1 | ;
S5ex i Age | level of egucation
1
Objectives | | | completed
I T i T T T
;Hale |Feua1;];ess !20 30 131 40 ‘above:s ! 3 ] 11| 12
— S — 7'thﬂn 2017 b i k] . _l_i ——
g i | T | | ] ] | l |
B ! b [ | ! ! |
interaction IlG 3 i 5.7 | 15.4 i 11.5i 6.3 |+ :29 9|13 7] 5 | 2.0y 20.0
> . T 1 i i ¥ 1 ]
RERNERS: £2 fosz. 2o | | | . | | i |
soclety iz .8 | 12.8 | 4.6 | 12.0, 9.8 P 17 3 13.7122 1 i 6.1i -
| | i [ t f | i | |
rFror 1an
SnesH TN . i I R i | i i i
Jromation dr. 4 31.4 3.8 r 35 5, 43 3 - 27 0,54.9, 4:.1 ; 14'3‘I -
i ' L L] ' l
= f I ] ] i ] i i i I ]
n eUy
bl ol i i T i [ [ | | | i
acvancement s.00 1i.4 ; 1l.h 10.1i 7.4 30,0 11 0’ 3.1.16.5 i19.8 ™
= i i ‘ i ; i | i i i
s21lt psrteem § § i i N | i { j
& contidence [ .s.9 pALA e T Wy - B2 570 M, -
-1 1 i T il i ] '
jgcral
‘ TR . . b i oo, o | i
aCceplance 2. A7 0 182 o 33:3 4 1 20 O a4 4151 4. 45 1% 17,3 e
| ] | ' | | i i \ i
rdc. » i I} i '
examinaTiar 83.9 3506 s0% ; Su.G. 43 @ - '8 3;a< T80 7 i d :au 0
i ] ! ) I ; I ] ] T
REEdn B, i N R Ly 3lss ol [ i
wmpioyment |¢4.4 | 24.3 i 522 i la,TI 6.1 -la& I3 JZB 0 i 2 Oi =
; [ i T i i i T 1 i T
=aangneg i | | | i i i i | | |
Frofession i41,4 | 32.8 | 11.4 | 39.7| 48 .2, I'J.Clld .4;56 9I48 4 | 20.4l =
; i | 1 i i ] i 1 | i
Certification (65.7 I 74.3 i 53.9 | 68.8| 70. S' £ I? iBB 2| 1.7 | 24.5( -
t
1 1 1 T T ! 11 1
toucational | | i | | i i | | i i
Suppiementationl 1.0 | 4.3] o 1.?] 3 62 & jZ 5 i 3.9| 3.5 [T 6.7
- | [ T T i i 1 | R
Tortal numcer i i | : | i | | I I |
I
(N=3b¢) i 312 | 70 i 26 | Zldé HZi 10 ‘81 tbl |122 | 98 i 30
' re 1

Judging by the number of students who chose particular

oL ject.ves or py the Lreguencies with which particular
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o jectives were cnosen, b/.3 percent ol tne students responded
tnat they study 1in order to galn an otticially recognized
certiilcate. 1nils alternative was more frequent among students
ot tne dJdirferent grauve levels, otner tnan tnose who had
compieted their senior secondary level education. It 1s also
more freguenct among students witn in the age groups of between
2L and 40U years. 1nls 1s not surprising, since the certificate

— issued Dby the Distance Educa

ot

ion Division 1is officially

recognized by the Ministry ot Education, as of equal value
witn that of the formal school systems (DED, 1982)., The
@xperanatcion 1s tniat, the Distance Education Division is part
and parcel of che Ministry of Education, Its courses are based
on tne current curriculum and prescribed text-books of the
Ministry, wita slignht modifications, Theretore, as has been
GESCLILEd By e Dol (198411 7) & Stugent wrno Ssuccessiully
passea cthe eiynTta graace Natignal ExXaminatiin or one c¢f the
H@Ental SELdinsialy Graade ceve.s, <ah enreé. Lol oorresporndence
coUEsSes JIVER 4T a gradeée leve. e 1s epntit.eu o Jjoln, i the

LY ifaa DCHLG vl alivd ax

tn
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o
w
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s
2
@
ot
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successiully
compLeted a cercain grade level witn a minimum of five
supjects, tnrougn correspondence can joln tne equlvalent grade
ievel 1n tne formai scnool system.

Apout 3o percent of the studernts responded that they
iearn inorcer to pass examinations, This alternative was

cnoseln by students across cnie dafferent grade levels,

including those who had completed their ser.ior secondary level
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education. These group of students might be those, who, had
been 1ailures 1n the examinations of the formal school
systems, and were learning in order to improve upon the grades
they a.ready had, so as to join the next ladder of education,
pe 1t post-secondary educational institutions, or the
immealace next grade level of schooling to wnat they were in.
Or as has been revealed by the «aata on the occupational
ackground ot —the students, majority of them were health
workers, teachers, armed forces, clerical/service workers.
cnese individuais might have been learning in order to acquire
higher academlc gqualifications through the Ethiopian School
teaving Certificate kbxamination, so as to leave theilr present
jobs for the university or take jobs in other sectors of the
gconomy where trnelr superior academic gqualifications give them
better conditions of service and/or enable them earn better
incomes., May e also, his/sher employers expect him/her to
urndgercake fturther studies, or the 1ndivicual is fearful oL
pgcoming staie,

Cn tne other hand, a reliatively liarge proportion of the
students (about 58 percent) responded that they are learning
witn the desire to secure employment. These students might be
those, wno reported to nave been students 1n the formal
scnwo.ls, and/or tnose persons who had not been employed.
According to rrosser (19/0), the major characteristic of these
group (the unemployed), 1s frustration, tempered by a thirst

Ecr more iearning.'fhe main causes of tnis frustration include
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unemployment,

ln general, apart from using correspondence courses for
certification purposes, the students were studying inorder to
pass grade level or E.S.L.C.E. examinations so, as to be
admitted into higher educational institutions, for securing
empliloymentc, to secure professional advancement, and inorder to
change trom present employment to a different one. They also
desired to use 1t in order to get respect from their peer
groups and other members of a society.

Nevertrnieless, the students seemed to be reluctant to
chuecse such objectives as kKnowledge advancement, suppliement
LOor tne 1nadeguate previous tormal education, and to be of

service to society.

4,2.2, Reasons For Choosing The Correspondence Study
etho stead F s Of Ins [
Jne wistance bLducation Division oi tne Department of

Adu.t Educatlion 1s charged with the responsibility of helping
those persons, who, for various reasons have been unable to
continue their education in the formal school systems, by
oftering the senior secondary courses through correspondence
(D=0, 18562).

In order to kKnow exactly what these circumstances were,
tne investligator asked tne respondents as to way they chose to
stuuy by tae correspondence method, instead of cther iforms of

instruction., As was cone in the previcus guestion, the
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students were instructed to select and indicate trom among the
many reasons provided, the one’'s that led them to adapt this
form of study. In addition to the list of possible reasons
proviaed, tne respondents were given an opportunity to state
their own reasons, for their choice of the study form, if what
suits tnelr taste was not included, Besides, the respondents
were also given an opportunity to select as many reasons as
possible provided that the students beli§ve i?ﬁis the real
cause behind his/her choice of the study form. Table XV,

furnishes tne data,
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Reasons Numper Percent of
| (total
| jsample
| |(N=382)
t i
veterred py tne nature ot my Jjeb irom |
atrending classes regularly : 219 | 57.3
TR . : ‘ i -
vecause of the opportunity 1t provides i
to stuay in my own time and at my own i
pace - e i 187 | 48.9
' : i g |
Lt enables me to earn while learrning i 167 ! 43,9
: : T !
pecause 1 preler to study 1n my own i /6 ] 19.9
N ) . ) ' l[
inordyer to comply witn tne wishes of L |
otner people who have intliuence 1n life 74 ¢ 19.4
S | ¥
beterred trom attending classes because ' |
of age and/or higher social position 1 73 | 19.43
. . e : : St :
SJecause ol tne opportunity 1t proviaes ¢ i
Lo iearn subjects of my own cnolce ‘ 29 . 15.0
....... e = S
pevause Ol Lhe 1naccessible eaucationaa .
tagrlities in Gnoe ared @i My Tresisence
i i:).;_ﬁ\—‘tf: e Wul' K 43 ; G o
peCause 1t enablies me to get rid of |
physical controntations : 41 ; 10.7
R . - :
LBLdUSE PRYSlcas dlsapi.lties nlnuasred |
me Irom attending classes 5 L3

As can pe seen rrom the «ata in Table XV, tne predominant
cedasun as to wny the stuuents preierred the correspondence
study metnod is that due to the nature of work (Jjob) they were
engagedw 1o, Lney were impededa from attending classes
regularly, be it on part-time or full-time basis. This finding

satisties one oi the genera. purposes of tne correspondence



instruction, which according to Allen (1971:87), 1s that it
appeals to people who have a desire to learn, but who, are
uriaple to enjoy the luxury of "going away"' to school, leaving
a jop and sheaaing personal and financial responsibilitiles.

The second and third reasons chosen according to the
students preterence were ‘“because of tne opportunity it
provides to study in my own time and at my own pace.” (48.9
percent), and "because 1t enabies me to earn and learn
simustaneocus iy (43.7 percentj.

il as we saw 1n our previocus di

tn

gussion (see Table VIIL1),
an overwhelming majsority of =the students were gainfully
emp.oyed, toen i1t ls loglcai to reasan tnat tne same students
would prefer to study by the correspondence method, because
tacy coulda hoid their jopbs wini.e learning., These students may
asualiy have consideraple professiconal, sSocial and ramily
Contatiy Ll WHACOCH Madke 1L UNIreasohia

irst prioricy to tnelr studies, rnscead, ctney want to adapt

Bas

Thelr study to their living working conditions. Thus, it

i}
|
pa

migant pe due to these practical reascens, tnat these students
preterred, the correspondence method of study, as it gives
tnem the freedom to pace their stuales as they can and want
Lo, the 1inding ol thnils study seem to confilrm, what Beardsley
(1975:131) wrote about the needs of adult students. He said:

The eduit needs to integrate nis scudies freely

wlth nis everyddy workKing and sccCida. actlivitles,; ne
fleeds a2 very llexiple means o©of galning new
knowleage and skills; one which allows him to

r
study aiw a time ana pidace ol nis own cnoosing.
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About 20U percent oi the students provided as reasons for
their choice of the correspondence study method, the fact,
that they were attracted by the opportunity it provides to
study independently. The explanation is that, the
correspondence programme students of Distance Education
Division, recognize tne fact that studying independently
develops inltiatives for learning and by implication,
maturity. In relation toithi§t_ﬁqrper }3971:12) noted, that
the correspondence student, given all necessary assistance,
but compelled to obtain everything else for himself, or write
out his gquestions and wait for the written answers is led to
investigate, to pe 1lnaependent 1in his study and to have
contidence in the results of his own investigation, which the
student who nas constant recourse to his inscructor does not
lave .,

MU eever, thie correspondence equca rogramne, olfered
Y YisTalnice educacion J1Vision, seemihig.y EMRraces a social
Objective, 1.e; to educate olider people and those wno do not
have an opportunicy to eaducate themseLlLves in a formal scnool
systems, because of thelr higher social responsibilities and
positions. In addition to this, as was revealed by the data on
stuuesnt characteristics, majority of the students were
married, had children, and that some of them were found to
nave been supportea by tneilr spouses to finance the courses,
inese students, mignt nave been obliged to obey the wishes of

their maritai partners or families to learn by the
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correspondence method,

About titteen percent of the students had chosen the
correspondence study method, because of the freedom it allows
Lo Ltedln supjects ol one’'s cwn choice, The expianation is that
in contrast to the formal school systems, where students are
regqulired to learn a relatively large number of subjects, with
in each grade level of the senilor secondary schools, the
number of subjects to be _ﬁpudied by the__cgzrg;pondence
students of the Distance Education Division depends up on
thelr prescribed learning geoals.

inat is, 1f the opjective of the correspondence student
1s "to pass rrom grade to grade, he/she must take a minimum of
tive subjects”, (DED, 1982:7). And "1f i1t is for the purposes
of revision or enlightment, the student can register for a
coutse ¢r courses ol grade ievels ne has dlready passed 1in the

13 or tor courses of

conventiana. sSeconcary Sscodl eguiva.enc
Giaule LN HY 15 BNt Tuesd | PR _,Ol:."LLiu;-? Lormea. SECOLLIaZ‘y
SChobLs" ; LUED; 19482:17-386).

Avout eieven percent o1 tne stuaents nhad chosen tae

correspondence study method pecause of the inaccessibility of
class roum teacilng taciiities be it, on part-time or full-
time pasis, 1n areas of tneir residence, and/or place of work.
his tilnding seem to Jjustify what was ones stated 1in the

Forwara™ section of the General Information Bulletin, CED
(1982), by Ato Girma Gebeyenu e then,_Head of the Distance

baucation Divisiva 1n Ethiop.: ¢ adult students had ... stay
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away from their families and friends, and had to suspend their
work 1in order to pursue their education in conventional
secondary schools, In fact, the only few lucky and able ones
could aitora to attend these formal schools.". Thus, the
choice of this reason by the students is logical and clearly
aemonstrattes tne contribution made by the correspondence
programme, ofbtered by the Distance Education Division 1in

ne.pling tnose persons who, couid not, otherwise receive the

education they desired because of the absence of suitable oral
muition, 1in the tace-to-face situation.
The rast of the least important reasons according to the
Stuagents prelerence, mignt nave been given by students, who,
were physically incapacitated in one way or another. Inspite
ci tne smaii numper of students who chose it (1.3 percent),
TIlS reasocn was importdant to learners wno were toQill or
lest.l 1O duterndd regular classes.

4,3 Reaction of The Students Towards The Correspondence

Programme

Jne  students were asked to pln point the major
dirticulties they found themselves contronted with while
_edarnlunyg wy Lhe correspondence method, as well as to suggest
tae mecrnanlisms through which cnese problems could be resolved,
cak.® avi presents Lne Sumamary oi thne maln short—-comings of

e corresponaence  programme, offered by the Distance

el

ciduCatlon wiV1Hion as% was experienced by tne scudents.
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TABLE XVI
STUDY PROBLEMS IN CORRESPONDENCE COURSES

Percentage of
Problems* NHumber of the total
responses sample (N=382)

Delayed feedback in tutors
comments 293 76.7

Environmental Difficulties
(Unfavourable conditions) 259 67.8

~ Lack of face-to face contact
with tutors & fellow students 198 51.8

*Since most student mentioned more than one item sum of
responses exceeds total sample, and sum of percentages
exceeds 100

As can be seen from the data in Table XVI, a relatively large
number of the correspondence students (about 77 percent), indicated
that delayed feedback in tutors comrents the major obstacle they
found themnselves confronted with while learning through the
correspondence programme, offered by the Distance Education
Division. This shows that the correspondence programme students
me studin Ethiopia, are seemingly dissatisfied in the frequency
and spped of the feedback system provided by the Distance Education
Division.

The explanation is that, majority of the students were found
to be located in rural areas, where the main means through which

the two-way communication between students and tutors could take

place, i.e; the postal service, is less accessible. Thus, in a
developing country like Ethiopia, where communication network
facilities are not developed, the inadequacy of postal services and the long desistance the
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instructional materiais have to travel, might nave contributed
to the low turn-round time of assignments for correction.
Jnder such conditions, 1t may take weeks or months for the
curn-round time of tutor comments on the assignments submitted
ror correction by students, through the post office.

This finding seem to tally with the out-comes of
Rekkedal’'s (1978) experiment. In an experiment carried by

_Rekkedal (1978) at NKI in Norway, on the effects of the turn-

round time of the written assignments, he investigated that
irrespective of wnich group the students belonged to, they
seemed to be satisiled with the turn-round time of one week or
iless, more than one week seemed to result 1in a large
proportion of thne students becoming dissatisfied. Holmberg

(1941) atiso nutea, tnat sctudencts seem to accept and profic

LITOM CuMMiellTs alid Cwullfecllonsg Jiverll Wltill S@Veld T tel, days
aider Al AS51(gNmenc nas Been ChOMmpLetaa, o2 i ale Uidail.y
T - . - - . . - - bo- - - - - o - gk e - - - r .
1ig el ol Lek Iy wiee delay i3 QI a TG &l vive T30, cadtll s

(19/4) stuay aiso conifirmed that a sultap.y nign treguency ol
TUIrbi—iyoutia time 13 mot.vating, in tmat toey aemcnstrate to Lne
students that he/she makes progress, and leaus a student cto
greater success than low frequency of turn-round time,
Moreover, Beardsley (1975:204) indicated tnat the shorter the
lapse oi time between the exchange of the communication, the

ter. If students have to wait up to two or three weeks

cr

De

elore responses to guestions and reaction to work submitted,

4

tne etffectiveness of the system can be jeopardized.
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1his shows that delays in the turn-round time of tutors
comments and distribution of other study materials might
likely disrupt students study patterns, and may result in high
drop-out rate, and lower comp.etlion rates among the
correspondence students of the Distance Education Division.

Anothier reason that could be mentioned as to thne deliayed
Leedback on tutors comments may be because of tne heavy

reliance of the Distance Education Division on the services of

part-time tutors to whom students assignments are submitted
for correction. In relation to this, Dodds (1983) noted that
the auvantage ol part-time tutors include, the difficulty of
control over scheduling, speed and quality, the conseguences
of which are the delay 1in the turn-round time of the
assignments submitted for correction, The explanation is that,
elther the assignments may reacn tne part-time tutor when he
15 away, or he/she may be too pusy in aisysher fuli-time job,
9 nDeysne Is guite Siiply noet Surficiernvly 1nterested and
committed to the students, to botner to try to keep to the
deddlitie,

Rexkedal (1978) has also 1nvestigated tnat one of the big
proplems which occur when using part-time tutors 15 that the
Lurn-round vime 1.e; tuae lapse of time irom the pocint when the
student sends in his/her answer until he/she gets it back from
the school witn the tutors comments on it — will be reiatively
long.

This shows that one of the basic ingredients of distance
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tutoring seems to be lacking in the correspondence programme,
oftftered by the Distance Education Division., Thus, ways of
offering quicker personal advice and help to individual
correspondence students, in response to their specific
problems and needs i1s crucial, as to minimize the severity of
the problem forwarded by the correspondence programme students
of the Distance Education Division,

The second major problem the students found themselves

conironted with while learning by the correspondence method
was environmentai difficulties, or problems arising from
untavouraple conditions, sucn as the lack of time to study,
tamily problems, and poor phniysical settings,

Since majority of the correspondence students of the
Distance Education Division were tftound to pe employed,
parents, and situated in the county side, tn:is finding has to
be expected, Because correspondence study, especially tfor
Lriiose witn dumestic and werk responsibiiitles, is an extremely
demanding way to achieve their learning goals, as 1t reqguires
among otner things "the existence of an environmental
conduclve to study, namely, a private, guite and well-lit
rooms"”, (Beardsley, 19/5%:204). However, it is unlikely to be
true ot the majority of the correspondence programme students
of the bistance kducation Division, to have these facilities,

usack of 1iLace-to-face contact witn tutors and tellow
students was the third major proolem identiiied by the data on

stuuent reactions. Regaraing the problem of isolation, Dodd
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(1983) has noted that students studying‘alone at home, far
Lrom their tutors, nave no immediate source of help, no one to
answer questions about things they do not understand, and no
one to seek encouragement from. This 1s also true of the
correspondence students in Ethiopia. The students indicated
that they do not even have the support of fellow students

experiencing similar difficulties since they are scattered

over vast areas through out the country.

Thus, the problems identified by the correspondenée
programme students ot the Distance Education Division might
nave Dbeen emanated from the weakness inherent in the
corresponlidence method 1tseiri, and are not typical of the
correspondence programme, offered by the Distance Education

LIVISLION 30 mthnlopla.

w1 Tesponse to Lne reduest 10r suggestions regarding tne
mecnanisms to be emp:0Oyed 1in order to over come these
Wi LioaGUEBres 1R an actempt o improve Tae weaching-learning

process of tne Distance caucation Division, the responses were

very limited.



The purpose of the study was to investigate into some
criaracteristics, reasons for participation, and study problems
of a group of students in Ethiopia, namely, students who have
peen enrolled and pursuing thelr senior secondary level
courses through the correspondence programme, offered by the

~ bistance Ekducation Division of the Department of Adult

Education,

More speciltically, the study was carried out on 560
correspondence students of the institution who were found to
pe active, LUHiE June 143%2/93 academic year.

An instrument for cata collection, namely, a
guestionnaire was prepareda and used 1n  the study. The

guestionnaire were distriputed to the total samp.e of the 560

[WH

students o©L the correspondence educatlon programme of the
Distance Eaucation Division threougn mail, Cut cf tne total of
56U guestionnalire sent, 384 guestionnaires were returned came
back ftilied 1n correctly, i.e., a response of 8.2 percent,
aliil was taxken to be satisftactory. The 382 students who
completed and returned the guestionnaire formed the sample
popu.iation ol this stuay.

ln the analysls ol data, the responses secured to each
item of the guestionnaire were tailied, tapulated and
aescriped py presenting the percent responded to the 1tems

wlta in eacn category of the variaples investigated,
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thus, trom what has been discussed 1n the preceding
sections, following are the summary and conclusions of the
main tindings of the study followed by recommendations, based
upon the anaiysis of the data <collected rrom the 382
correspondence programme students.

5.:1: a usion

1. Of the 382 students who were actively pursuing their

education through the correspondence programme, offered by the
vistance Education Division, 81.7 percent were male, and the
remaining 18.3 percent were female, That 1.8 the
Corresponderice programme students ot the B.E.D are
predominantiy male, and the female students are grossly under
representea.

<. aliterms o0i age, nearly two-thliras of cne student were
withnin tne age category of between 20 and 30 years (about 68

Ler CENT ) i abokt &Y percent of the stuaents were between 31

ana 40 years of age. Students within the age categories of
be.ow ZU and above &40 years were largely under represented.
Thus, since the students were concentrated neither in the
youngest (below 20) nor in the oldest (above 40) age groups,
out rather i1n the middle age group (between 20 and 40), 1t can
pe coricluded that the correspondence programme students of the
Distance Education Division are relatively young adults,

3. Majority of the correspondence programme students of the

Distance Educaction Division were found to be married (77.5
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percent ), nad more that one children (74.6 percent), and had
a paid job (40,1 percent). ‘Yhus, 1t appears that increasing
tamily responsipllities are associated with increased
particilgatlion 1in eaucational activitles, possibly because tne
demands of a larger family on limited income might have led
these persons to use correspondence education in an attempt to

increase thelr earning capacity.

The combination of family life, work and study is by no

means easy, but if 1t can be done, 1its advan;ages to thé
learner are great, He avoids the dislocation that often occurs
in family life and career when he leaves home and work to
unaertake Ifull-time eaucation in the conventional secondary
schoois. And the experience he gains while stilil participating
i Work and tamily aitalrs may give him wicder perspective,
meTiiricy, ana confidence which may help cim succeed 1n nis
agatbiaiyg  vasi, wadae whnd comlnatlicen of the three roles
DESTOWS aavantages ol the Lidivaatas, Lt hevelclésess puts a
rieavier buraen on aim. Many a time, the thiree roles clasn andg
Ttr.e stuaent otfcten finads nimself in a dilemma as to whicnh role
ne snouid satisiy at the expense of others., But since family
and job are generally regarded as more important, the tendency
ror many people is to sacriilice study when there 1s a ciash,
Inis may explain i1n part the reason why students delay 1in
sending tnelr assignments and 1n some cases decide to dropout
of the course completely.

4, lnterms ol the levels oi formal education completed by
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students, betore joining the correspondence programme, by far
the largest group (31.9 percent) had 10 grades of schooling,
the next largest group (25.7 percent) had 11 grades and third
rargest (21.2 percent) had 8 grades and the fourth largest
(13.4 percent) 9 dgrades of schooling. Students who had 12
grades of schooling were small 1n number (/.8 percent). By

cioser anaiysis ol the data, 1t can be discerned tnat there

are two distilinct classes of students, one with a relatively

nigh level of schooling (Complete lower senior secondary
revel, 1.,e, complete grade 10 and above), and the other with
a reiativeliy iLow levei of schooling (lncomplete iower senior
secondary level of schooling, 1.e; incomplete grade 10 and
velow)., Thus, students 1in the former category seem to
participate in the correspondence programme, offered oy the
Distance Laucatlon Division tran do tne latter, the progertion
pmeing bb.4 percent and 34.6 percent, respectively.

sty P

¥, Nodlly ooy percent 0f tne LoZ ITUGENTS Werd emp.oyed wnilil

(¢

learning oy correspondence, the remalning 13.3 percent were
unemployed and o percent were nousewives, Jhus, studaents who
are employed seem to be more interested to receive their
senior secondary level courses through tne correspondence
programme trnan the unemployed and the housewives,

about 34 percent of the employed correspondence students were
nealth assistants, about 23 percent were teachers, ard 16,7
were armed forces, and 12,1 percent were cierical/service

workers. Ingeneral, majority of the correspondence students
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were employed 1n a white collar occupations.

u. 53.1 percent of the 382 correspondence students had
monthly incomes of between $105 and $250, and about 30 percent
ot tne students had between $250 and $500 per month. Persons
with monthly incomes of less than $105 were under-represented
in the population of the correspondence students. It was also
found that about 85 percent of the students pay for the

courses out of thelr own resources.

In general, the data on the educational, occupational,
and tinancial background oir the students revealed that persons
ol nigh socio-economic status seem to parzicipate more in the
correspondence education programme, oftered by the Distance

Education Division, than individuals of low socio-economic

STATtUS,
/. A Yeliatively ldrge numper of tihe corresgondence students
came toe the programme rLrom rural areas (5.2 percent) than

trey «add LYOmM Urban areas ($4%.8 percent),

AsS to motives, more students seem to be studying to
secure an oitficiaily recognized certificate (57.3 percent); to
pass examinations (46.3 percent); to attain competence for
certer Jjobs , 1.e; to change from present occupation and/or
employment to a different one (39.8 percent); to obtain

proiessionas promotion (34.6 percent); where as reasons like

2

32K Ly Krnowledge el its own sake, educationail

supp.ementation, g&ain seli-esteem ana conildence, seemed to

i

nave little to do with the students motives for iearning.
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From trne Lype ol objectives students gave ror undertaking
rurther studies, 1t can pe concluded that most of them were
ot likely to remain continuous learners. These students seem
to cease learning as far as they achieve tne purpose for which
they desired learning. This was further evidenced by the fact
tnat only abocut 9,2 percent of the stucents responded that
they study to know something new and broaden their minds.

It the students’ own verdict 1is dependable, then the

practitioners of the programme 1in the Distance Education
Division and other concerned persons 1n the Ministry of
BEaucaticen, wrno provide the programme are ialiling in one of
thelr most important duties, namely, to make people want to
continue learning.

b. Au to why tne students chose thne corresiorcdence method of

staay i1asteal o©i otaer ftorms of ingtrugticen, most ©of the
sStu.envs responved thnat, wsecause of tne razire of my Job, 1
hdaa noiv time T attena Classes regu.ar-y (57.3 percent;

because 1t enamles me to study in my own timé and at my own
piace" (49 percent); "because it enacles me to earn wnile
stuaying" (43.7 percent),; and “"because I prefer to study on my
own" (19.9 percent),

Thus, trrom the predominant reasons students gave for
their choice of the stuay form, supported py the findings on
the studencs objectives for learning, and student
characteristics, it was concluded that =ne correspondence

education programme, oitered by the Ulstance Education
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Livision in kthiopia, 1s primarily chosen as a means of study

Ly persons who, because of family situation, vocational
engagement or other obligations, were not able to take
acvantage of educaticnal offers which demand regqular class

attendance.,

Thereiore, alithough tnere were certain students who

mentioned current lack

or  past lack ot educational

opportunities because of inaccessibility of rural areas, most

of the students rated convenience as the main advantage of the

method. Tnat 1s, the students of the correspondence education

programme, offered by the Distance Education Division are

wredominancly, those who will not, otherwise have been able to

continue their education in conventional secondary schools,

aue to tamily, soclal, vocational responsibilities, or other

Lhilgatlorns,

5. rRegaraing the major difficulties students found themselves

contron

ct

ed with auring trnelr study process, most of them
inalcatea uelayed teeabpack in tutors comments (80 percent),
environmentalr ditficuities, particulariy .ack of sufficient
time to study, personal and family problems and unftavourable
conditions (70 percent), lack of face-to-face contact with
TUEOTS and

ilellow students (50 percent).

Thus, 1f the students own verdict is accepted, the D.E.D of
tne Department oi Adult Education in Etniopla, seemingly

tailed to satisfy one of the general functions of distance

teaching 1nstitutions, That 1is, 1t seemed to have failed in
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providing learning materials reqularly, assuring frequent
contact between students and tutors, and organizing support
service - such as study groups among students, and other
forms of human contact between students and the institution,
which were found to help the enrolled student to persevere

with their courses.

5.2. Recommendations

The following recommendations have come out of this

study:

1. The Daﬁtance Education Division is today organized into
five panels: course development panel, Tutorial panel,
Guidance and Counselling panel, Radio and TV programme
producers panel, and Registration and Records Panel.
Inaddition to these, it would have been good if the
Distance Education Division sets up an Evaluation Panel,
to assess the effectiveness of its various programmes and
activities. This panel would for example, work out and
students' response to each lesson interms of the number
of response sheets submitted by them and the quality of
their performance. Similarly, they can find the students'
real reactions to the programme, personal contact

programmes, frequency of the two-way communication and
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other activities organized by the Institute.

The most common complaint from students was the delayed
teedback in tutors comments. So, devising means of
minimising these problems 1s crucial to the effective
operation of the correspondence programme of the Distance
EBducation Division, One o©of the bkasic assumptions
underlying these problems was, that the postal service

whiicih the 1institution utilizes as the main method of

offering the programme to the students is too slow or too
unreilanle, Fhas,; inorder to Justiiy whether the
assumption made 1s correct or not, 1t :s recommended
that, =wne Distance Educationm Divisien, through its
Evaluation panel and/or research personnel, to organize
a4 saimple test of the postal system, by posting cards or
other lLearning materials to persons 1n a number of
dliterent places tnrough out tne country, and asking them
to post them back, recording the dates tney are posted
and delivered back to the DED, and checking as far as
possiblie the number lost, This may help the institution
to know the average length of time from the date on which
the institution posted the study materials until they
were returned to tne institution. 1if the turn-round time
ot the material were found to be too slow or too
unreliaple, 4s was assumed, tnen the lnstitution has to
look for octner methods of reaching students., Among the

fatiy aiternative methods may bke inciuded, official
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transports, commercial delivery systems (such as those
used for newspapers, peer or soft drinks),

Another alternative method for overcoming these
problems may be, to decentralize tutoring by setting up
a network of local study centres through out the country.
In the Distance Education Programme, the Awraja
Pedagogical Centres can serve as a mini-centres where the

students can be provided the study materials, and where

they can deliver for correction and receive corrected
assignments for submission. In this case, it is important
1f short term training programmes have to be arranged for
the coordinators of the Awraja Pedagogical Centres and
other concerned officials 1in the District Education
oLtices, TO maxke them tamiliar witn the Distarnce
piducation r.oogramme aid alse to have them to serve as an
important link in the chain

AL Was mencioned 1ln the preceding secuiovns, the Distance
cducation oivision 15 operating courses at secondary
Lteveli tor persons who for wvarious reasons have been
unable to continue their education in the conventional
schools, Within 15 years of its operation (October,
1978/79 - June 1892/93), aboutetb00 students have been
enroiled, and the enrollment rate of the students was
also tound to be,{igcfdgtiy From year to yearn

S ) ) ) -
it 1s clear that people cannot be expected to apply to an

institution 1E they have not heard of it Not
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surprisingly, the level ol knowledge in the country as
the DED started was seemingly quite low among the general
public, although 1t seems to be likely higher among the
petter educated. Thus, a programme of information
dissemination to attract potential learners to the
correspondence programme, otfered Dby the DED is
rnecessary, using news media, brochures and posters, as

well as the rfacilities of educational radio programmes,
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Ref-N2, 44/257/144/85
Date - July 2, 1985 E.C

To Ato/W/rt

Subject: Questionnaire filling

Ato Abraham Amsalu, a Graduate student at the Addis Ababa
University, 1s dolng his Master’'s Thesis on Distance Education
Particilpatilon 1n kEthiopia. Accordingly, tne curriculum and
Instruction Department of the Faculty of Eaducation, Addis
Apapa University, haz requested the DED to cooperate him in
d4il possiplie ways at our aisposal,

Hence, since you are one ol tne many students wno have
peen enro..ed and current.y pursding tasir senior seconcary
leveldi couUurses tnrougnt the correspondence precgramme, ofifered by
the DED, you are elected to fili-up the guestionnaire., So tne
guestionnalire 1s hereby attached and you are strongly
reguested to f£ill up and return the questionnaire, as early as
possible.

Thank you in advance
signature & seal
Getachew Kelemu,

dead, D.E.D.
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Part - 1
diti s e ond tu

instruction: This section of the questionnaire 1s prepare to
find out your general conditions. Thus, respond to. the
lorlowlng guestions candildiy, by putting (X) 1in the—ééﬁsin
tront of your choice as applied to you.

1, Sex Male _ Female
2. Age below 20
21-30
31-40
Above 40
3. Marital status
- - Married = == =
Single
Separated
Widowed

4, Number of your children
No children
1-3 Chilaren
4 and above
Level oi tormal education completed before Jjoining the

o

programme,
grade 8
grade 9
grade 10
grage 11
grade 12
b, Empicyrnent status:

Employea
Unempioyed
Lf you are empaoyed, then in what type oi occupation are
you workingr
d, I you are unempioyed, then what tnings are you doing?

3. Your monthiy 1ncome in Birr 1is
No income
Below S$105
$106-%250
$251-§500
Apove $35U0J
s Whers ao you get the Tees for correspondence courses from?
Uwn income
from spouse
trcm parents
trom employer
if others, piease specify
Resiaential area
country side
Towrn

=)
[
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Reasons

1. Because the nature ot my job impecded me ftrom attending
classes regularly

Z. Because it enables me to study in my own time and at
my own pace

3. because 1t enables me to earn and learn simultaneously

4, because 1 preiferred to study on my own

5. 1n order to comply with the wishes of other pecople who
have 1influence on my life

6. because I am too aged to attend classes in regular
schools

7. because 1t makes 1t possible for me to learn subjects
of my own choilce

8. because of the inaccessibility of educational
tacilities 1in the area of my residence or place of

work = — =

Y. because it enables me to get rid of physical
confrontation and gives me an opportunity to learn
safely

10. because physical disabilities hindered me from
attending classes regularly

11. I1f other reasons, please specify

a0 ow

nedccion @ L e Parvicipancs COwWaras che cocrresgeondence

programise

instruction: Kespond to the followlng guestions 1n ycur cwn

wWoras,

Wnat are tne main shortcomings of the correspondence
education programme, offered by the Distance Education
bivision, as applied to you?

g a o

Wnat suggestions and strategies would you recommend as
solutions to the main problems of the correspondence
educat.on programme?

a

b

c

d
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