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ABSTRACT

The aim of this study was to investigate factoradbring students' English interaction in
ESL/EFL speaking classroom with particular refeeento grade 11 of Wolaita Soddo
Preparatory School. Also, the causes that accoomttHese factors were attempted to be
examined. Therefore, the study included 310 stisdent of 1,488. This makes 20.8% of the
targeted population. It also included all Englisadhers of grade 11. The sample students were
selected using simple random sampling technique ddta gathering instruments this study
employed were questionnaire, interview and clasarobservation. To gather data from the
students, close-ended questionnaire of 27 itemsdesigned and distributed, and interview of 4
items were employed. Again close-ended questioardi®4 items were prepared to gather data
from the teachers, and interview of 4 items wer@legred. Also an observation checklist with
16 items was used to observe the real classroonmachii@ve the objectives, descriptive method
being the main design of the research, both @uisdg and quantitative methods of data

analysis were used.

The findings showed that factors hindering studdatglish interaction in ESL/EFL speaking
classroom were related to students, teachers, ratass environment and class size and
instructional materials. These were: students' laickonfidence, preference of grammar and
vocabulary than speaking, excessive use of motimgue, poor speaking background, shortage
of vocabulary, teachers' emphasis on grammar acabutary, teacher centered way of teaching,
large class size, lack of access to teaching alistage of text books and references. Each of
these factors were also caused by different factach as: laughter of classmates when one
makes a mistake while speaking, lower grade teacfumusing on grammar than speaking,
focusing of exam questions mainly on grammar anchbolary than speaking, nature of the
English text book, having less periods for Engleshguage subject than it has to get, teachers'
experience of teaching, text books distributioobem at Regional Ministry of Education level,
lack of enough classrooms and the school's finapecablems. Finally, the recommendations

were forwarded based on the findings and the csiuts.
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CHAPTER ONE
1. INTRODUCTION

1.1. Background of the Study

English has become the Lingua Frarfoa communication, business and education. It has
become the centre of communication of economictacdkinological factors in the world and is a
vital device for communication in all fields in gaal. The final goal of studying English is to
master this language in communicating. The masiégpeaking skills in English is a priority
for many second language (SL) or foreign langu&dg (earners. Consequently, learners often
evaluate their success in language learning asasélie effectiveness of their English course on
the basis of how much they feel they have improuwedheir spoken English proficiency
(Richards 2008:19).

The purpose of teaching speaking is to enable stadeteract/talk the language using the target
language. Also, according to (Luu and Nhu 2010tB8)main aim of learning a language is to
use it in communication in its spoken or writtemnfio Classroom interaction is a key to reach
that goal. It is the collaborative exchange of tjias, feelings, or ideas between two or more
people. (Rivers 1987: 4) saythfough interaction, students can increase themgaage store as
they listen or read authentic linguistic materiah.interaction students can use all they possess
of the languagé. People speak to exchange information and alse ¢lae performance of
transactions. They also speak to maintain existimgal practices and to make new ones. It is
obvious that speaking is used for many differenppses. When students are able to exchange
their ideas and opinions in English without mucfficilty, we can say they can speak English.

Therefore, communication/interaction is the mainppse of teaching speaking.

The main purpose of communicative language teaadking make use of real-life situations that
necessitate communication. It provides opportusitiethe classroom for students to engage in
real-life communication in the target language. Témcher sets up a situation that students are
likely to encounter in real life. Unlike the audiogual method of language teaching, which
relies on repetition and drills, the communicatagproach can leave students in suspense as to

the outcome of a class exercise, which will vargoading to their reactions and responses. The



real-life simulations change from day to day. Shidemotivation to learn comes from their

desire to communicate in meaningful ways about megmn topics.

Throughout my experience as EFL (English as a Boreanguage) teacher, | have found that
speaking is one of the most desirable skills thaglish learners want to develop. (Bygate 1987)
also claims that speaking deserves more attentiertalits importance in students’ current lives.
(Bailey and Savage, 1994:7) also argue that spgakirseen as the centre skill and the most

demanding of the four skills.

A study by (Le Thi Mai in 2011) showed that therere/three main factors hindering students'
interaction. The factors come from teachers: lg@ching methods, and teacher' roles, students
related factors: like their interest, personalitiesrning style, lack of confident, attitude and

teaching and learning condition related factoke & large-class size.

In short, according to this study, the classrootaraction of the students was strongly affected
by different factors as previously mentioned abduee factors were internal and external ones.
The internal came from students themselves andexiernal factors were from teachers and

class-size as well as classroom climate.

Another research conducted by (Olansa 2011) fodrad students' interaction/speaking is
affected by lack of confidence, emphasis to learmmgnar, and vocabulary than speaking,
hesitation to participate in pair and group wopksor speaking background, frequent use of their
mother tongue, lack of adequate vocabulary and &&st to practice speaking English.
Teachers' focusing on vocabulary and grammar aiidgao provide appropriate speaking

activities, large number of the students.

Wolaita Zone is located in South Western part dfigftia, and Soddo Preparatory School is
located in the Soddo town - which is serving ascidgatal for the zone. English speaking class is
seen being affecting by the students' poor Enghséraction with their classmates and their
teacher in this particular school. Proper attenti@as not given to the study of these factors that
hinder students' English language interaction soTfaerefore, the purpose of this research is to
investigate factors hindering students from intengcin English and the causes that account for

these factors in this particular school.



1.2. Statement of the Problem

The students' oral interaction in discussion, dqaest giving responses in the target language is
very low in English speaking classroom in Wolaitad8o Preparatory School. As (Sisay
1999:2), states if we take a thorough look at thectce in the teaching of speaking skill in
English that is going on in Ethiopia high schoaday, we may observe multi faceted and deep-
rooted problems such as focusing on the grammasispects of language and inability to
communicate orally. (Middleton 2009), also arguest most EFL/EFL students are afraid to try
and to speak in a foreign language they learriBdontext, as he adds, students do not want to
look foolish in front of the class. In some othases, they also worry about how they will sound,

and are scared of sounding silly and so on.

Due to deficiency of interacting in English, theidgnts in Wolaita Soddo Preparatory School
encounter different challenges in their learningpsi/iof the students do not exchange their ideas
in English in the classroom. They do not ask qoestwhen they do have questions and doubts.
As a result, the teaching-learning of speakingl gilcounters the challenge. Since teaching-
learning process is a two way practice, if studelotsiot ask their teacher what is not clear for
them and do not share their ideas between thenssehe can say that the teaching-learning

process of this skill is not at all successfultas expected to be so.

They feel shy and unwilling to speak English inssl@ven if they are forced by their teacher. It
is very common to see that only few students aaswéto answer teacher's questions, interact

with their classmates confidently to share the#aslin English.

Most students use their mother tongue or keepegluting pair and group discussions; When
the teacher tries to move around and observe whelestudents are discussing (exchanging their
ideas) using the target language, students préketdhey are using the target language (TL); in
fact they are not using it. They use their motloeigtie or other languages to ask (if the teacher
allows) in English classes. The students' poor iEhghteraction will not affect only learning the
speaking skill in fact, but also it affects leamgpiother subjects. However, this study will focus on

ESL/EFL speaking skill classes.



If a teacher uses only the target language in disitstruction, he/she will not get a lot of
students discussing, responding and asking qusstising English. Most students during group
discussions find it difficult to interact in EngtisVery few students try to use English.

To sum up the discussion, students' lack of intemagn English obviously affects the students'
learning in different ways. It affects the interantbetween student to student, student to teacher
and student to school community and people outgideschool. It hinders not to share their
ideas, feelings, questions. This limitation advisrsdfects not only speaking skill at this class
level but also learning of other subjects and titeré of the learners, too. Thus, this research
explores factors hindering the students' Engliséraction in speaking classroom and the causes
that account for those factors.

1.3. Objectives of the Study
1.3.1. General Objective of the Study

v' The general objective of this study is to examine major factors hindering students

from interacting in English during speaking classmoand the causes that account for
these factors.

1.3.2. Specific Objectives of the Study
Based on the general objective, the study attetoptxplore:

v’ factors related to learners that hamper studentgidh interaction and their causes.

v’ factors related to teachers that impede studentgidh interaction and their causes.

v’ factors related to the teaching-learning environna class size that adversely affect
students’ English interaction and their causes.

v’ factors related to instructional materials that @@ students' English interaction and
their causes.

1.4. Research Questions

1.4.1. General Research Questions

This study is intended to answer the following gaheesearch question:



v' What are the major factors hindering students frateracting in English in the speaking

classroom and the causes that account for thegedac

1.4.2. Specific Research Questions

v' What are factors related to learners that hampelests' English interaction in speaking
classroom and their causes?

v' What are factors related to teachers that impad#ests' interaction in English and their
causes?

v What are factors related to the teaching-learningirenment and class size that
adversely affect students' interaction in Englistl their causes?

v What are factors related to instructional materitdat obstruct students' English

interaction in speaking classroom and their causes?

1.5. Significance of the Study

It is obvious that English is the medium of instroe in high schools and higher institutions in
Ethiopia. Teachers and students use it for maagtigal purposes. However, there are various
problems that hamper students' interaction in EBhgliTherefore, this study is designed to
explore major factors hindering students from atéing/speaking in English in English
Language classes in Wolaita Soddo Preparatory $gnade 11. Hence, this study could have

the following contributions to the concerned beciafies:

> It helps the beneficiaries to see factors hindestuglents' English interaction ESL/EFL

speaking classroom.

» It helps in revealing the causes for factors himdethe students from interacting in

English in the study site proposed,

» It may contribute in minimizing educational probleriat happen among students and

teachers due to lack of interaction in English;

> It may alleviate the students' problem of speakimgnglish and likely will increase

their interaction in English;

» It may motivate the students to acquire a betierraunication in English;



» Other researchers may use it as a reference fiefuinvestigation in the area.

1.6 Scope of the Study

First, the subjects of this study are gratlestudents at Wolaita Soddo Preparatory School.
Second, the study covers only factors hindestuglents' English interaction/speaking and
causes behind these factors. Third, the studystx on finding out factors related to students,
factors related to teachers and factors relatéeaching-learning environment and class size and

factors related to instructional materials hindgrstudents from speaking in English.

1.7. Limitation of the Study

The major limitations of this study were mainly dlage of time and financial constraints to

include all the targeted population at Wolaita So&deparatory School.



CHAPTER 2
2. REVIEW OF RELATED LITERATURE
2.1. Classroom Interaction

The communicative process involves interaction betwat least two people who share a list of
signs and semiotic rules. The concept of interadsodefined aSreciprocal events that require

at least two objects and two actions. Interacti@ews when these objects and events naturally
influence one anotherMoumene 2010:9). Therefore, interactions do roaiuo from one side;
there must be mutual influence through giving aadeiving messages in order to achieve
communication. The concept of interaction has aiBggnt importance in the classroom too; it
is an essential part in the teaching-learning mses.

2.2. The importance Oral Interaction

Student- student interaction, students-teacheraatien is very essential in English speaking

teaching-learning classroom. as (Esubalew 201 1jadded from (Rivers, 1981),

...through interaction, students can increase th@nmguage store as they listen to
or read authentic linguistic material, or even outf their fellow students in
discussions, skits, join problem solving tasksgiatogue journals. In interaction,
students can use all they possess of the languatees have learned or casually
absorbed in real life exchanges where expressieg tieal meaning is important
to them. They thus have experience in creating agessfrom what they hear,
since comprehension is a process of creation andreating discourse that

conveys their intentions (P.160-2)

2.3. Interaction as a type of CLT Frameworks

Many researchers have investigated about classcmmmunication that involves interaction;
they showed the importance of interactions in bogdknowledge and improving skills. For
(Allwright 1984), it is important to keep learnastive in the classroom, which means reducing

the amount of teachers' talk time in classroom iantkasing the learners' talk time. Naturally,
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they will talk to each other through pairs or greuphere each learner gets his time to talk.
Teachers usually seek to move on from getting Earralking to each other to the more
complex problems of getting them communicating, #rat is the result of what is called the
communicative approach. CLT relies mainly on théugaof interaction, person to person

encounters.

2.4. Theory of Communicative Language Teaching

As (Efrizal 2012:128), cited from (Richards andakt1999: 69), Communicative approach in
language teaching starts from a theory ofglage as communication. The goal of
language teaching is to develop communicative coempe. CLT is the name which was given
to a set of beliefs which included not only aes&mination of what aspect of language to
teach, but also in a shift in emphasishow to teach. The *“what to teach” aspect of
the communicative approach stressed the signidie of language function rather than
focusing solely on grammar and vocabulary. Admg principle was to train students to use
these language forms appropriately in variety aftewt and for a variety of purposes. The
“how to teach aspect” of communicative approactclosely related to the idea that language
learning will take care of its self and thatrl&ul exposure to language in use and plenty of
opportunities to use it are vitally important fdugents’ development and skill (Harmer, 1998:
84)

CLT aims to make communicative competencettes goal of language teaching and to
develop techniques and procedures for teachirgukage skills that are based on interdependent
aspects of language and communication. CommuneatiCompetence (CC) includes
grammatical competence, sociolinguistic, andatsgies. Communicative language abilities
include knowledge or competence and proficieitythe application of these competencies in

the communicative use of language, context, andogpiateness (Efrizal 2012:128).
2.5. Teaching and Learning Activities in Communictive Language Teaching
According to (Harmer, 1998: 1) in (Efrizal 20128 2during learning process of CLT,

students’ are hoped to communicate orally aodquer all components of communicative
8



competence and teacher is being motivatosess®r, facilitator, and corrector during
students’ discussion or speaking in front of ¢kess. In addition, the teacher also should

make their lesson interesting so the students dalhasleep during learning English

Learning activities in CLT focus on real loreommunication with variety of language

without too much focus on form of grammatigadtterns.

2.6. Theoretical background of speaking
2.6.1. Definition of Speaking

Speaking is a skill which language teachegsiite rightly, believe is particularly
important. By speaking, individuals can expressiaeepinions and feelings, understand and ask

guestions.

According to (Donough and Shaw 1993), speaking skikh which enables people to produce
utterances when communicating to achieve wicpiar end. This may involve expressing
ideas, wishes or opinions, negotiating orviegl problems, or establishing or maintaining

social relationships.

Speaking is “the process of building and sharireaning through the use of verbal and non —
verbal symbols, in a variety of contexts” (Chan&998:13). Thus, speaking is an interactive
process of constructing meaning that involpesducing and receiving, and processing
information. Its form and meaning are dependenthen context in which it occurs including

the participants themselves, their collectixpeziences, the physical environment and the

purpose of speaking.

2.6.2. The Importance of Speaking Skill

It is difficult to say which skill is themost important among four language skKills.
However, speaking seems the most importamt te closest to the goal of language

“teaching. (Pattison 1992) confirms that when pteeoknow or learn a language, they mean



being able to speak the language. Besides thiat,1996:120) states, “of all the four skill
(listening, speaking, reading and writing).eaking seems intuitively the most important.”

2.6.3. Nature of Speaking

The nature of speaking has been discussedndnyy researchers. (Byrne 1976:8) clarifies,
“speaking is a two-way process between speaked listeners involving the productive

skills of understanding”.

Also, (Bygate 1987) shows that in order t® &ble to speak a foreign language, learners
not only need to understand some grammaraludary but also know how to use
knowledge as well as language on deciding whatatp and how to say. One more thing

concerning the ability to speak is that of fluemacyl accuracy.

2.7. Factors that may affect students' English intaction

According to (Latha, 2012: 2) some of the learremtered factors affecting students' speaking
skills are: Lack of proper vocabulary, Mother-toegmfluence and its excessive use, family

background, rural background. Let us look at tlsewsion on each of them.

2.7.1. Lack of proper vocabulary

The next problem that encounter ESL/EFL learnertha they often have to search for an
appropriate word. They do not find one to fit itl@ context/content. This is because of lack of
exposure to a variety of vocabulary. This also se#ul failing in communicating fluently in
English Language, which again leads to losing c&mfce and lack of motivation to speak. As a
result learners make an excessive overuse ofdfillertheir speech and conversation or give
incomplete statements. Vocabulary is the corneestointhe English skills. Without a large

vocabulary, even the best understanding of Englialmmar will not allow one to speak English.

10



2.7.2. Mother-tongue influence and its excessiveais

The meddling of mother tongue language can affieetléarning and/or speaking of another
language. (Golabiyoska, 1990:1), states that:

One of the most difficult challenges in teachingefgn language abroad
is finding ways to help students improve their oflalency. This is

especially true in countries where students gelyesllare a common
mother tongue and have little or no exposure toliEimgoutside the

classroom.

Wolayttattoo has a particular pattern ot pronunergtintonation, stress-pattern and phonology
which has an obvious impact on acquiring anotheguage. The changes in the patterns used in
English and that of Wolayttatto often create cormfsn the learners. This influence of mother-

tongue often becomes a major hurdle in the learpingess.

There are basic differences in these two languégeglish and Wolaittattoo). To mention few,
in Wolaittattoo to form a statement Subject + Obpe&erb rule is followed opposite to English
in which Subject + verb + Object rule is followenl form a simple statement. Regarding the
pronunciation, Wolaittatoo has no a single word thegins with /f/ sound, whereas English has
a lot words that begin with /f/ sound. These arteotifferences negatively affect the learners’

English speaking skill in the school.

Learners generally tend to make an excessive usieeof mother-tongue when it comes to the
activities in productive skills namely- speakingdawriting. When the learners are asked to
perform a speaking activity, they immediately stdinhking about the topic in their mother

tongue, frame what they want to say in their metbague and then translate it into English,
which often results in mistakes, in addition tostihearners often tend to make use of their

mother-tongue which results in losing the motivdeairning the language and lack of practice.

11



2.7.3. Poor Speaking Background

As quoted in (Buzayehu 2011:28), (Tusi 1996) anggdde 1987) state that if students lack
previous speaking experience, they may not darepegak English in front of their peers.
(Teshome 1988), also states that students who tmowlege from different parts of the country
have low language speaking experience, and so,ntlagynot be active in oral interaction. Most
students in high schools of Ethiopia obviously hagey poor experience of English interaction.
It would not be very simple for them to talk/interan English in their classrooms since they
didn't come through using it from their lower gradm the same way, (Huang 2010) also found
that frequency of speaking English outside thesctasm was strongly related to students’ use of

oral interaction.

2.7.4. Teaching-learning environment

(Baird 2002: 30) suggested that the atmosphereeémwhing and learning is also a major factor to
promote students to learn. A good and encouragimgsphere can promote students’ language
learning. The Suggestopedia method, (Richards &gRis] 1986: 142) helps to create a good
atmosphere. Classroom atmosphere should be retgaxedomfortable. Under certain conditions,

a positive effect manipulation leads to higher perfance on a creative task. The researcher
assumes that if students feel more relaxed or cdaffie while learning, they feel more

confident to speak English. In conclusion, thiseegsher realized that promoting the students’

positive attitude towards language learning wasgssby providing positive atmosphere.

Teacher's good relation with the learners is esdeiot make the learning atmosphere friendly.

The learning process becomes easy and effecti@driandly atmosphere which also strengthens
the bond between the learner and teacher. Thisweike the learners feel free and express their
views and enable to shed their shyness and inbiigitiThe teaching learning atmosphere should

not be boring; it should be fun.

12



2.7.5. Students’ Confidence in Language Learning

Students’ confidence in language learning, espggcgdeaking, is one of the main factors to
drive or to inspire students to reach their go#lslanguage learning, especially speaking,
students’ confidence is one of the factors to inaprtheir learning (Kelly and Watson, 1986:4).
(Dornyei 2001) also suggested the ways to prontatdests’ confidence were through providing

experience of success, encouraging the learnersednding anxiety.

Gander (2006: 13-14) argued that many individualsear most satisfied and successful when
they have gained at least the independent or fllerels of proficiency, where they feel

confident in their work. Also (Heyde, 1979) stathat high self-confidence can be positively
correlated with oral performance. Further, highhxiaus learners might deal with their target

language task differently from one another, depsmndn their self-confidence.

2.7.6. Attitudes

An attitude can be defined as ‘a feeling... towardaa or someone’s opinions and feelings’
(Webster's New Universal Dictionary of the Englidtanguage). According to Gagne’s
taxonomy of learning outcomes, attitudes relatehoosing personal action based on internal
states of understanding and feeling. Learners’operdnce depends on their understanding and
feelings. In this project, feelings towards langaiéearning, people and events were investigated
in terms of positive, negative or neutral views. @ady observed that the hardest thing to
change is a hardening of attitudes: nothing kilarge faster than attitudes that resist it. High
self-esteem results from making small positive gesnin spite of fear. confidence comes from
conquering fear of change as cited in (Edison, 260%

(Nunan and Benson 2004: 155-156) observed thagtiage learning practices and attitudes
towards learning are unstable and change over'tiilierefore in my project, | had to try to help

and encourage students to reach their goal, pkatigwat their own pace, as much as possible to
enhance stable and positive attitudes towards &geylearning, especially speaking. Lack of
recognition and a feeling of under achievement camse stress and affect language learning
(Howarth, 2002:42). (Elyildirim and Ashton 2006r2ported that most members of the language

13



teaching profession realized that their studemigiring potential increased when attitudes were
positive and motivation ran high. (Saetan 199Ieprted that relaxed and comfortable students
can learn more in shorter periods of time and #ss lanxieties the learners have, the better
language acquisition proceeds. However, if learienge negative attitudes towards learning,

this can make it more difficult to learn (Aik & Twa2006: 30).

Gardner stated that attitudes were one of the ffa&itors that made students successful or not.
They influenced students’ language learning, egiigcspeaking as cited in (Stern, 1983:379).
(Stern 1983: 386) identified the value of positatetudes towards language learning, “learners
who have positive attitudes learn more, but alsrnlers who learn well acquire positive

attitudes.” If students have positive attitudesaois language learning, they will probably want

to learn the language, especially speaking.

2.7.7. Motivation

The key to learning is motivation (Edge, 1993: Ihtivation emphasizes basic human need,
which is replaced by ‘goal’ in the current reseaitls like an inspiration to drive the process of

successful action (Dornyei, 2001: 25).

According to Gardner, a highly motivated individuaill want to learn the language, enjoy

learning the language, and strive to learn thedagg. The Gardnerian theory of L2 learning
motivation is based on the definition of motivatias “the extent to which the individual works

or strives to learn the language because of aad&sido so and the satisfaction experienced in
this activity” (Gardner 1985). In this definitionativation is described as goal-directed; the
learners’ immediate goal is to learn the langu&grdner proposed that in order to understand
why learners were motivated, it is necessary tetstdnd the learners’ ultimate goal or purpose

for learning the language.

2.7.8. Anxiety

Anxiety is a complex affective concept associatéith feelings of uneasiness, frustration, self-

doubt, apprehension, or worry (Scovel 1978:134)xiéty is one of the most negatively
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influential affective variables, which prevents rlears from successfully learning a foreign
language. It makes language learners nervous araidafwvhich may contribute to poor
aural/oral performance. One of the personal factehsch are highly correlated with anxiety, is
self-confidence. Self-confidence involves judgmeantd evaluations about one's own value and
worth. Self-confidence can be negatively influenedtn the language learner thinks of oneself
as deficient and limited in the target languageg$btok and et al 2004: 197).

Speaking a Second/Foreign language in public, edpem front of native speakers often leads
to anxiety. Sometimes, extreme anxiety resulthiénléarners being tongue-tied or lost for words
in an unexpected situation leading to discouragénaex a general sense of failure in the
learners. Unlike children, adults are very cautiabsut making errors in whatever they say. For
them making errors would be a public display ofoigmce which would be an obvious occasion
of losing face. This is one of the major factorstfee inability to speak in English as (Latha and
et al 2012:3).

2.7.9. Problems Perceived due to Large classes

According to Dalal (2013:51) even if there is nonsensus definition in literature to what

constitutes a large class, (Hess 2001) assumed ttlass is considered large if it has 30 students
or more. As regard to Saudi context, a class dftdBents is considered to be large while in Far
East countries: Japan, China, Pakistan and Indiasa of 80 students and more is deemed to be

large and etc.

Having many students in one class can cause sopldeprs that affect the teachers and
students. Some commonly comments heard by teaenersThere is no communication, the
class is out of control, lack of individual attemtiand difficult to set effective group activities.
Other teachers always emphasize that it is implesgiconcentrate on all students and therefore
not enough reinforcement will be made to encouralgeo participate in different activities.
Participants in (Al Jarf's 2006:24) study commerited "Due to the size of the class, they do not
have enough time to pay attention to each and giery student a chance to speak and
participate (Dalal 2013:50).
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On the contrary, teachers in small classes aretalpay great attention to their students and the
benefit from the presented activities is consideiedbe high. From that we can say that it is
abundantly evident that English teachers encowgreat challenges when teaching large classes
as they encounter difficulties in knowing all statkein the class, having time for all individuals,
or presenting effective activities and thereforansnstudents especially the weak ones, tend to

lose concentration.

Another problem which was borne out in the wordghaf teachers and hinders the learning
process in large classes is identifying and colrigplstudents who tend to distract their
classmates from concentrating on the lesson. (L&8) assumes that if a student misbehaves
and begins to disturb the class, the teacher hastead the disturbance and control the noise.
Such action from one student or more in a largesc¥all block the learning of that moment and
demolish the capacity of others to learn. Thereforéarge classes, more time is needed for non-

academic activities related to administrative arghnizational procedures.

2.7.10. Methods of teaching

According to (Latha 2012:10), it is essential ttint teacher adopts different methods of teaching
to suit the diverse needs of the learners. Thexenamerous methods of teaching language like-
audio-lingual method, translation method, directthrod etc. It is necessary to modify the

teaching method according to the diverse needstyhek of the learners. It must be a attractive
and interesting method which would keep the learimarolved and motivated so that they use in

their real-life situations.

Desire to make the acquisition of a second/foréagiguage as effective and efficient as possible
is the one common aim of the numerous theoriesappdoaches of language teaching. One such
approach of teaching English Languageaisk-based approachyhere in the learners have to

actively engage in the process of acquiring thguage in order to achieve a goal or complete a
given task. Tasks can easily be related to learmedl-life language. They create contexts that
facilitate second/foreign language acquisition &clis on form. Learners are more likely to

develop intrinsic motivation in a task-based apphoaThis enables the teacher to see the

progress in the learner's ability to communicatEnglish.
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According to Mary Spratt, Alan Pulverness and Medawilliams in (Latha 2012:10), "Tasks
and less controlled practice activities give mgopartunity than controlled activities for learners
to practice, communicate, interaction and fluen@me of the major benefits of this approach is
that it is learner-centered. Unlike other tradiibapproaches, here the learner performs the task
and takes an active part while the teacher happer®e a guide, mentor and facilitator and
correct the mistakes when needed, thereby remaipasgive. This approach, when used in
teaching speaking skills enables in minimizing keactalk time and maximizing learner talk

time, resulting in the progress in learners speapkkills.

As said by Sarah Philpot: “Learners learn betteemvtiney are engaged, relaxed and having fun”.
The task based approach makes the learners engafgectd and as they get involved into the
task/activity, they derive fun out of it. Thus thatire learning process becomes enjoyable and
efficient. These are a few problems and remediesleafning English language as a
second/foreign language. There are many more fa@®@rtaining to phonological, grammatical
and other linguistic aspects which create a Igiroblems in the process of language acquisition.

Following a proper teaching strategy in the classld resolve many problems.

According to Jon Taylor: "Learning necessarily &jéace through trial and error. Students need
therefore, plenty of opportunity for such trial"péaking is one of the central elements of
communication. Effective instruction derived frommetcareful analysis of this area, efficient

language input and speech promotion activities,clviwill enable chances to speak English

fluently and appropriately. Teaching English ageosd/foreign language can be fun if it is done
in the right way. According to peter Watkins “Teach need to provide a variety of speaking
activities to reflect the variety of speaking aittes learners will engage in real life.

2.8. The Roles of Teachers and Students
2.8.1. The Role of Teachers

The teacher is a "facilitator of learning”, and nm@gd to perform a variety of specific roles,
separately or simultaneously. These include tHeviahg as to (Littlewood 1991) states in
(Buzayehu 2011:20):
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* As a general overseer of his students’ learningning aim to coordinate the activity so

that they form a coherent progression, leading tde/igreater communicative ability.

* As aclassroom manager, he/she is responsibledapomg activities into "lessons™” and
for ensuring that these are satisfaction organstdde practical level. This includes
deciding on his own role within each activity.

* In many activities, he/she may perform the famitide of language instructor: He will
present new language, exercise direct control theelearners' performance, evaluate and

correct it, and so on.

» In others, he will not intervene after initiatirfget proceedings, but will let learning take

place through independent communicative activity.

* While such independent activity is in progressiiay act as consultant or advisor,
helping where necessary. He/she may also move #t@uatassroom in order to monitor
the strengths and weaknesses of the learnerdyassafor planning future learning

activities.

* He/she will sometimes wish to participate in anvéiigtas ‘co-communicator' with the
learners. In this role, he/she can simulate andgotenew languages, without taking the

main initiative for learning away from learnersitieelves.

2.8.2. The Role of Students

As quoted in Buzayehu (2011:21), (Hill 1994:34-48jtes that students should be aware of that
everybody is responsible to initiate talk in thgioups, give and ask for information, and being
able to challenge and negotiate meanings to has dnderstandings of the topic under focus.
Moreover Hill has listed the important roles thaewy student should know to ensure their
group's effectiveness. The firstaacouragerthe ability to praise or appreciate other's eféord
contributions. The second isarmonizer the skill to settle agreement between ideasdbatn
conflicting or the ability to bring members' ideéato a whole through providing a mediating or a
negotiating idea, and the ability to maintain a\@sation when a speaker faces shortage of
words, or unable to express what he really wantsaip The third role iscompromiser:the
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ability to accept one's mistakes or misunderstan@nd try to compensate that by restating
paraphrasing or raising negotiable ideas. The lounte is:expeditor:the ability to motivate and
facilitate the pace of the interaction and paragipn of members: it also includes the skill to
monitor time and try to complete a task quicklyeTitith role is:observer:that is being able to
record or take short notes of the group's discassind giving discussion, and giving feedback

or correction when it is necessary.

The last role isfollower: he/she attends each point raised in the discussidnmoves according
to the group's pace of learning by accepting tloeigs decisions, by registering the key points
raised and the final mutual understanding of theleZmembers. By doing so, every member of

a group plays his/her roles (Wright 1987;Nunan 3988
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CHAPTER THREE
3. METHODOLOGY OF THE STUDY
3.1. Design of the Study

The main aim of this study was to investigate fexctandering students' English interaction in
speaking classroom and the causes that accoutiidee factors in grade 11 at Wolaita Soddo
Preparatory School. To conduct this study, maihky descriptive research design was used.
Descriptive study is useful when a researcher wanksok into a phenomenon or a process by
its natural contexts in order to get its overatitpie instead of taking one or some of its aspects
and manipulating it in simulated or an artificiatting, (Seiliger and Shohamy 1989). To
clearly express the ideas and feelings of the Ipedp show the situations and conditions as
they currently exist, this method is acceptable.eXamine factors hindering students' English
interaction in speaking classroom, on the basithefstudy design, namely descriptive, both
gualitative and quantitative methods were used. fBason for this basis itself on the idea of
(Hamberman 1994) cited in (Bemnet 1996) which saysvestigate issues in education, which
is a human endeavor using qualitative method sgestifiable. Using this method, the ideas
and feeling of the students and teachers, theck@séroom situation, teachers' teaching methods

used in the classroom and the students behavioe neeealed.

3.2. Sources of Data and Sampling Techniques
3.2.1. The Sources of Data

Grade 11 students of Wolaita Soddo Preparatory @chad English teachers were the sources
of data for this study. The other source was atesarobservation of the real teaching learning

of the speaking skill.
3.2.2. Sample Population

The target population of the research were studehtgrade 11 (social and natural science
streams) in Wolaita Soddo preparatory school. Tdmpde size of the study were 310 students
out of 1,488. This makes 20.8% of the targeted fajom. It also included all English teachers
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of grade 11. The sample students were selected asnple random sampling technique. In each
class there were about 62 students in averagesdimple students were selected using simple
random sampling because it is this technique thatldvrepresent the target population of the
study. Totally, 310 students and 12 English teackarthe questionnaire, 14 students and four

English teachers for the interview were taken.

3.2.3. Sampling Procedure

The school was selected purposefully due to itsili@mty, convenience and the school was
where the problem was openly observed. Though thed was selected purposely, simple
random sampling technique was employed in selettiaggamples. The reason for selecting the
school was also the researcher believed the réseatting has not been too much explored like

other areas such as Addis Ababa and the nearbglscho

3.3. Research Instruments and Procedures of Data Qection
3.3.1. Instruments

The researcher used questionnaire, interview aadléssroom observation, to gather the data.
The questionnaire was designed as a main instruafetdta gathering tool from both students
and teachers. The researcher also used interviewclassroom observation as the method to
collect data from teachers and students. The questire and interview were translated from
English to Wolaittattoo and Amharic in order to bleathe subjects choose the language they

understand better.

3.3.1.1. Questionnaire

Questionnaires were used to get the factors, nfoteostudents and teachers believe, that are
affecting students' classroom English interactibimey were developed as main data gathering
tool containing a series of closed-ended questibasare assumed to be hindering factors. To

gather data from the students, closed-ended quesii@ of 27 items was prepared in three
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languages (English, Wolaittattoo & Amharic) andtidlmited (See Appendix |, II, 1lI), and for

the teachers, closed-ended questionnaire of 24items designed in English (See appendix V).

3.3.1.2. Interview

Interview was used to gather more information, udetg feelings, attitudes and understanding
of the factors that hinder the students' Engligleraction in the speaking classroom, and the
causes behind these factors. It is an important toounderstand deep feeling, beliefs,
perceptions, values or the other way people ingeritre world around them. There were four
open ended interview questions (See appendix V BMhat help selected students and teachers

generate descriptive answers regarding the problem.

3.3.1.3. Classroom Observation

In order to see what the actual classroom of spegaskill looked like, structured observation
checklist was used (See appendix Xh).support of this idea, (Sarandakos 2005) clainhed
structured observation is a type of observatiort #mploys a formal and strictly organized
procedure with a set of well-defined observatiotegaries and is subjected to high levels of
control and standardization. In addition, the samgttual speaking classroom lessons were
recorded and transcribed (See appendix XV).

3.4. Data Collection Procedures

In collecting the data, first, the actual classroobservation was employed to see the real
teaching learning classroom of the speaking shill @ make an acquaintance with the students
and the teachers. Next, to obtain genuine infolmnaftiom the subjects of the study, the purpose
and importance of the research was explained tostigects of the study briefly. Next, the

guestionnaire was distributed and collected. Hmathe interview was conducted with
instructors and students.
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3.5. Methods of Data Analysis and Presentation

Both qualitative and quantitative methods afadanalysis were used in this study. Suitably,
tabulation methods, percentage value and frequeaawnts/distributions were used to analyze
the items of questionnaire. And the data that watsined through interview and classroom
observation was described qualitatively. After ttega was collected, analyzed and discussed,

some conclusions were drawn and recommendatioresmwade in the thesis.
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CHAPTER FOUR
4. DATA ANALYSIS AND INTERPRETATION
4.1. Analysis of Questionnaire for factors hinderig students' English interaction in
ESL/EFL speaking classroom
4.1.1. Analysis of students' questionnaire

Table 1 Students' questionnaire responses for studdateddactors hindering them from

interacting in English during ESL/EFL speakingssiaoom

SA Ag Un Ds

SD

No ltems f % |f % |f % |f % f

%

1.1 | I have the confidence to spe 28 9 86 | 27.7| 63 |20.3| 97 | 31.3 | 36
English freely in the class without
fear of making mistakes and
criticism of friends.

11.€

1.2 | | prefer to learn grammar ai 84 | 27 |10€|34.€| 41 |132| 52 | 16.€ | 25
vocabulary than speaking English

1.5 | | prefer teacher's explanation tt 10C | 323|104 |33.E| 41 [132| 41| 132 | 24
practicing speaking activities by
myself

1.4 | | like to participate in speakir 16C | 51.€| 66 | 21.3| 41 | 132 25 8 18
activities (e.g. presentation, group |or
pair work) using English.

5.¢

1.5 | I have poor English speakil 73 | 23.£|10C|323| 33 |10.€| 57 | 184 | 47
background.

152

1.€ | Most of the time | use my moth 1131 36.5| 84 | 27 | 32 [ 103| 44 | 142 | 37
tongue when | am asked to do
activities in pairs (groups) in Englis
class.

=

11.€

1.7 | My mother tongue langua 57 | 18.£| 8C | 25.6| 50 |16.1| 54 | 17.2| 69
pronunciation interference affects
my English, so | don't speak .

22

1.€ | I have adequate vocabulary (wor | 37 | 11.¢| 59 | 19 | 10z | 32.¢| 57 | 184 | 55
to express my ideas or opinions in
English

17.q

1.€ | I like practicing speaking in Englic | 14€ | 47 | 77 | 25 | 42 |13.£| 31| 10 | 14
in and outside the classroom.

1.1C | | like to talk/interact in English wit | 56 | 18.2 | 61 | 19.¢| 39 | 12.7| 101 | 32.¢ | 51
my class friends

16.6

1.11 | | like to talk/interact in Englishwit | 48 | 155 | 84 | 27 | 64 | 20.€| 69 | 223 | 45
my teacher

14.c
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1.1Z | | have a positive attitude towar 142 | 45.¢ 1101 |32.€| 34 | 11 | 18 | 5.€ | 15| 4.t
English Language

f=frequency = %=percentage
SA=Strongly Agree =5 Ag=Agree =4 Un=Uncertain=3 DS=Disagree=2 SD=Strongly Disagree=1

As Table 1, item 1.1 above clearly shows (42.9%poaded that they are not confident enough
to speak English freely in the class without feemaking mistakes and criticism of their class

friends. As the teachers' and students' interviemfion, the cause for students’ fear is that they
may make mistake when speaking and their clagsdsienay laugh and mock at their mistakes.

Therefore, the students prefer to keep silenthey tise their mother tongue.

As we can see Table 1, item 1.2, 61.8% respondatltttey prefer to learn grammar and
vocabulary than speaking. As students' intervieaves, the reason for this is the tests and
examinations mainly focus on grammar and vocabudaestions, and their teachers do not give
them any speaking activities or tests because ltlagg time constraints. In the next item (item
1.3) 65.8% of the total sample students respontatithey prefer teacher's explanation than
practicing speaking activities by themselves. As kmow nothing can teach students the

speaking skill as practicing the language by thévesebut here we observe the reverse.

In item 1.5, 55.8% of the respondents acted inr tresponse that they do have poor English
speaking background. Their interview evidently shdhat the cause for this is the classes they

passed through did not give any attention to tleaking skill.

Again in item 1.6, 63.5% of the respondents in@&idathat most of the time, they use their
mother tongue (Wolaittatto) when they are askeddaactivities in pairs (groups) in English
speaking class. Their interview responses (seedabR), indicated that the reason for this is that
they were not used to interact in English befoie kavel, and teachers simply give pair works
and group works, and they do not check whethesthéents use the target language or not. In
item 1.7. again 44.2% of the respondents reacted tieir mother tongue pronunciation

interference affects their English, as a resuly then't speak English.
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Regarding item 1.8, which asks if students do tedegjuate vocabulary (words) to express their
ideas or opinions in English, 36.1% said they dbhave adequate vocabulary to express their
ideas and opinions in English.

Students prefer to talk/interact more with teashttian students using English. in (item 1.10)
49.4% of the students responded that they do kettdi talk/interact in English with their class
friends, but in item 1.11, 42.5% responded thay tilee to talk/interact in English with their

teachers. From this we can say students prefentévact with their teachers than their class
friends using English. As the interview clearly wiso this is because their classmates
laugh/mock if they make mistakes while talking. &y, in item 1.12, 78.4% responded that

they have a positive attitude towards the Englishduage.

Table 2 Students' questionnaire responses for teach&atedefactors hindering them from
interacting in English during ESL/EFL speakingssi@oom

SA Ag Un Ds SD

No Items f % f % f % f % f %

75 | 242 | 77 | 24€ | 70| 22.€ | 51 | 165 | 37 | 11.€

U

2.1. | My English teacher often give
emphasis to grammar than
speaking.

2.2. | My English teacher often 84 27 86 | 27.7 | 53| 17 | 47 | 152 | 40| 12.¢
prefers to explain and
demonstrate than to create
condition for the students to
practice speaking.

2.3. | My English teacher often prefe 75 | 242 | 90 29 | 46| 14.€ | 55 | 17.7| 44 | 14.2
teacher-centered way of teaching
than student centered in English
speaking class.

2.4. | My English teacher encourages11t | 37 | 88 | 28.£ |48 | 15.8 | 35 | 11.2 | 24| 7.7
us to use the language in and
outside the class

2.5. | My English teacher provides us 98 32 63 20 |46| 15 | 55| 18 | 48| 15
with the opportunity to practice
speaking in pairs and groups in
class

2.6. | My English teacher is proficient 93 | 3C.3 | 85 | 277 | 68| 22.1 | 30 | 98 | 31| 10
enough in English to help us as
needed.
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2.7. | My English teacher provides us 32 | 10.2 | 72 | 23.z | 41| 13.z | 105| 33.¢ | 60 | 19.4
activities that promote our
speaking skills in the class.

2.8. | My English teacher uses teach 38 | 122 | 68 | 21.¢ | 67| 21.€ | 91 | 294 | 46 | 14.¢
aids and authentic materials in th
classroom to promote our speaking
skills

D

2.9. | My English teacher usually 10€ | 34.2 | 10¢ | 352 | 40| 12.¢ | 37 | 11.€| 18 | 5.€
corrects our errors while we are
speaking.

2.10 | My English teacher usually 62 20 | 10t | 33.¢ | 52| 16.€ | 56 | 18 | 35| 113
evaluates our speaking
performance through objective
questions: like multiple choice
than oral presentation

f=frequency  %=percentage
SA=Strongly Agree =5 Ag=Agree =4 Un=Uncertain=3 DS=Disagree=2 SD=Strongly Disagree=1

As it can be seen in table 2, item 2.1, 49% ofdtuelents responded that their English teachers
often give emphasis to grammar than speaking. Aloegrto students' interview (see appendix
XIV), teachers go for only grammar and vocabulaggduse there is shortage of time, and the
English text for grade 11 is too bulky to complétea given academic year. In the next item
(item 2.2), 54.7% of the respondents indicated tiwit English teachers often prefer to explain

and demonstrate than to create conditions for ttoepnactice speaking.

In item number 2.3, 53.2% of the sample respondshisved that their English teachers often
prefer teacher-centered way of teaching than studentered way of teaching in English
speaking class. As the classroom observation sealdb assure that most of the teachers teach
only the expressions; they do not let learners take and use the expressions. Regarding
student centred way of teaching, Lightbown and S§pd®99: 85) state that A learner centred
activity such as group work which forces pupilddtk to each other spontaneously, asking each
other questions and responding in a natural wagnésexample of how this can be practiced.
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For item 2.7, 53.3% of the students respondedttiet English teachers do not provide them

activities that promote their speaking skill in tass. With regard to the usage of teaching aids,

in item 2.8, 44.2% of the sample students resporitet their

English teachers do not use

teaching aids and authentic materials in the aassrto promote their students speaking skill

due to causes that are discussed under 'studetgs/iéw results (4.1.3). Again in item 2.9,

69.4% of the students responded that their Engiigbhers usually correct their errors while they

are speaking.

For the last item (item 2.10) 53.9% of the studeesponded that their English teachers usually

evaluate their speaking performance through objeduestions: like multiple choice than oral

presentation.

Table 3. Students' questionnaire responses for classrogiroament and class size related

factors hindering them from interacting in Engldilring ESL/EFL speaking classroom

SA Ag Un Ds SD
No ltems f % f % f % f % f %
3.1 | English speaking class is 64 | 20.€ | 66 | 21.3 | 51 | 165 | 73 | 23.£ | 56 | 18
entertaining
3.2 | There are large number of 67 | 216 | 74 | 23.¢ | 61 | 19.7 | 53 | 17 | 55 | 17.7
students in the class, so | don't
get a chance to speak English.
3.3 | The seats are suitable for grqu6é | 21.c | 85 | 27.£ | 5C | 16.1 | 59 | 19 | 5C | 16.1
or pair works
f=frequency  %=percentage

SA=Strongly Agree =5 Ag=Agree =4 Un=Uncertain=3 DS=Disagree=2 SD=Strongly Disagree=1

As it is clearly indicated in Table 3, item 3.2 &bpwith their reflection 45.5% of the students

responded that there are large number of studeritseir classes, so they don't get a chance to

speak English. Also, in item 3.3, 48.7% responded the seats are suitable for group or pair

works.
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Table 4. Students' questionnaire responses for instrudtroaterials related factors hindering

students from interacting in English during ESELESpeaking classroom

SA Ag Un Ds SD
No ltems f % f % f % f % f %
4.1 | There is shortage of English | 10t | 33.¢ | 55 | 17.7 | 40 | 12.¢| 5C | 161 | 6C | 194
text book in our school
4.2 | There is access to get teaching3s | 11.3 |57 | 184 |44 | 142|101 | 32.€| 73 | 23.t
aids that promote speaking in
our school

f=frequency  %=percentage
SA=Strongly Agree =5 Ag=Agree =4 Un=Uncertain=3 DS=Disagree=2 SD=Strongly Disagree=1

Table 4, item 4.1, above clearly depicts that 51@%he respondents pointed out that there is

shortage of English text books. Again, for iter2,456.1% responded that they do not have

access to get teaching aids that promote theikamgakill in the school.

4.1.2. Analysis of Teachers' Questionnaire for faors hindering students from interacting

in English during ESL/EFL classes

Table 5 Teachers' questionnaire responses for studdatsdadactors hindering students from

interacting in English during ESL/EFL speakingssi@oom

SA Ag Un Ds SD
No ltems f 1% (f %9 |f (% |f % | %
1.1. | Learners do have confidence to sp 1,183 |0 0 2 16.7| 5 |41.7| 4 | 333
freely in the class as they are not afraid
of making mistakes and criticism of
friends
1.2. | Students prefer to learn grammarand | 50 | 5417 0| O |0 | O |1 | 83
vocabulary than to learn speaking
1.3. | Learners prefer teacher's explanatip® | 50 | 4 |333| 0| 0O |2 167 0| O
than practicing speaking activities by
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themselves

1.4. | Students think theylearn English | 1 | 82 | 1 | 82 | 1 | 82 | 5 | 417 | 4 | 33
when they work in pairs or groups

1.5. | Students like to participate in 11832 |167|,0| 0 |5 |417| 4 |33
speaking activities (e.g. presentation,
group or pair work) using English.

1.6. | Students do have poor speaking |10/83:| 0| 0 |1 |82 |1 |82 0| O
background.

1.7. | Students excesvely use their mothe 8 |667|2|167|1 |82 | 1|82 |0 0
tongue language when they are asked|to
do activities in pairs (groups) in English
class.

1.8. | Students' mother tongue language| 4 |333| 6 | 50 | 0| O | 2 167 0| O
pronunciation interference affects
their English, so they don't speak .

1.9. | Students do have adequate 0| 0 |1|82|1]|82 |5 4177|5417
vocabulary (words) to express their
ideas or opinions in English

1.10| Learners like practicing 0| 0 |0O] O [ 3] 25 |7 |583]|2]16.7
interacting/speaking in English in and
outside the classroom.

f=frequency  %=percentage
SA=Strongly Agree =5 Ag=Agree =4 Un=Uncertain=3 DS=Disagree=2 SD=Strongly Disagree=1

As we can see Table 5, item 1.1, 75% of the respasdbelieve that their learners do not have
confidence to speak in English freely in the claser without being afraid of making mistakes

and criticism of their friends. In item 1.2, 91.7%most all teachers, responded that their
students prefer to learn grammar and vocabularg 8peaking. In the same way, item 1.3.
shows 83.3% of the teachers indicated that leanefer teachers' explanation than practicing
speaking activities by themselves. Teachers irr ithéerview added that their students are not
ready for pair and groups works in the English s#asrather they like to listen to their teachers
(See Appendix Xlll). When students work in pairsdagroups, they do not think they are

learning English as indicated in item 1.4. as 75%e respondents believe.

Even though the students in their questionnairdéafohe 1, item 1.4) responded that they like to
participate in speaking activities (e.g. preseatgtgroup or pair work), 75% of the teachers in
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item 1.5 responded their students do not like te tpart in speaking activities. Again, as
mentioned in item 1.6, 83.3% of the teachers belithat students do have poor speaking

background.

With regard to the students' mother tongue, imite7, 83.4% of the teachers pointed out that
students excessively use their mother tongue wheg are asked to do activities in pairs
(groups) in English class. In the same way teathetsrview also assures that they always
choose to use their mother tongue in English spgagliass. In this way students leave the TL
and go for their first language (See Appendix XIIP) addition to this, 83.3% of the teachers
agree that students' mother tongue language prationc interference affects their English

interaction/speaking, so they don't interact/spadknglish (see item 1.8).

In item 1.9, 83.4% of the respondents believe ttingit students do not have adequate vocabulary
(words) to express their ideas or opinions in EfgliAlso, in the last item, 75% of the teachers
responded that their learners do not like pragjiameracting/speaking in English in and outside

the classroom.

Table 6. Teachers' questionnaire responses for teacHatsddactors hindering students from

interacting in English during ESL/EFL speakingssiaoom

SA Ag un Ds SD

No Iltems f % |[f |[% |[f |% |[f |% |f |%

2.1 | | have been adequately trained in 3(25|9|7%|(0|] 0 |0| 0 |0O0] O
communicative language teaching to
help students as needed.

2.2 | | often give emphasis to teach languagé | 0 | 8 |66.7| 1 | 823 | 2 |16.7| 1 | 83
forms and structure than to teach
speaking.

2.2 | | often prefer to explain and 0| 0 |5|417|1| 8% |4 3352|167

demonstrate than creating condition for
the students to practice speaking

2.4 | | often prefer teacher-centered wayof 0 | 0 | 4 [ 33.5| 3 | 258 | 2 |16.7| 3 | 25
teaching than student centered.

2.5 | | provide students with the opportunity0 | 0 | 5 | 417 | 2 [ 167 | 3 | 25 | 2 | 167
to practice speaking in pairs and groups
in class because there is enough time.
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2.€ | | have a good language proficiencyto 0 | 0 | 9 | 75 | 3| 258 (0| O | O | O
help students as needed in speaking
class

2.7 | | use teaching aids like tape recorders

cassettes, radio programme and other
authentic material in speaking class tp
promote students' speaking skills

(€8]
N

16.7| 1 | 8.

€

2.€ | lusually correct my students'error | O | O | 8 [ 66.7| 1 | 8.
during fluency activity

2.S | |l usually evaluate my students language | 0 | 8 |[66.7| 3 | 25 |1 |82 | 0| O
performance through objective
guestions like multiple choice than oral
presentation tests.

f=frequency  %=percentage
SA=Strongly Agree =5 Ag=Agree =4 Un=Uncertain=3 DS=Disagree=2 SD=Strongly Disagree=1

In the above table, item 2.1, though all the tees;ht00%, responded that they are adequately
trained in communicative language teaching, in i2) 66.7% of the teachers responded that

they often give emphasis to teach language forrdssaincture than to teach speaking.

For item 2.3, 50% responded that they often préfecreate conditions for the students to
practice speaking than to explain and demonstriteiever, the students responded opposite to
this, saying their teachers prefer to explain aamhehstrate than to create conditions for them
(See table 2, item 1.2). 41.7% of the teachers adsponded that they often prefer student
centered way of teaching than teacher-centered i{gee 2.4) though classroom observation

results show the opposite (See Appendix XII) .

In item 2.7, 66.7% of the teachers responded they o not use teaching aids like tape
recorders, cassettes, radio programs and otheergtidchmaterials in speaking class to promote

students' speaking skills.

Again, in item 2.8, 66.7% of the teachers responithed they usually correct their students’
errors during fluency activity. Furthermore, innte2.9, 66.7% of the teachers also responded
that they usually evaluate their students langusegéormance through objective questions like

multiple choice than oral presentation tests.
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Table 7. Teachers' questionnaire responses for classroannoement and class size related
factors hindering students from interacting in Estgduring ESL/EFL speaking classroom

SA Ag Un Ds SD
No Items f 1% | f |% |f % f % f %
3.1 | I make English class 0| 0| 6 |50| 4 |33:| 2 |167| O 0
entertaining as | teach speaking
skill

3.2 | There is a large number of 9 |75 0] 0| O 0 3| 25 0 0
students in a class, so students
do not get equal chance to
practice speaking.

3.3 | The seats are suitable for groupl | 83| 0 | O | 2 | 16.7| 2| 16.1 | 7 |38
and pair works

f=frequency  %=percentage
SA=Strongly Agree =5 Ag=Agree =4 Un=Uncertain=3 DS=Disagree=2 SD=Strongly Disagree=1

The data in the above table 4 depicts classroonramaent and class size related factors
hindering students from interacting in English.item 3.1, 50% of the teachers responded that
they make English class entertaining as they tespebaking skill. 75% of the respondents
strongly agreed in item 3.2 that there are largalver of students in their classes, so students do
not get equal turn to practice speaking. ThougHtesits in their questionnaire (See Table 3, item
3.3) responded that the seats are suitable for guair group works, 75% of the teachers

responded the seats are not suitable for formingmand pair works (see item 3.3).

Table 8 Teachers' questionnaire responses for instruatioraterial related factors hindering

students from interacting in English during ESLIEdpeaking classroom

SA Ag Un Ds SD

No Items f % f % f % f % f %

4.1 | There is shortage of English | 4 | 33.c| 6 | 50 | O 0 1| 82 | 1 | 82
text book in school.

4.2 | There is access to teaching aids0 0 |1 |8&|2 |16 |4 335 | 5 | 417
that promote speaking.
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f=frequency = %=percentage
SA=Strongly Agree =5 Ag=Agree =4 Un=Uncertain=3 DS=Disagree=2 SD=Strongly Disagree=1

Table 8 clearly indicates that 83.3% of teachelgbe that there is shortage of English text

book in school. According to the teachers' intew{&ee Appendix XIlI), even students who do

have English text book do not bring to the classabse it is bulky and again their class friends
think that it is silliness to carry text books tags. In item 4.2, again, 75% of the respondents
agree that in the school, there is no access thitgga aids that promote the students speaking
skill.

Generally speaking, from the whole discussion, tlesults in students' and teachers’
guestionnaires exposed that students poor classEmgtish interaction emerges from factors
related to students, teachers, classroom environarehlarge class and instructional materials
such as: lack of confidence to speak English incthssroom, giving more attention to grammar
and vocabulary than speaking, having poor Engliseaking background and inadequate
vocabularies, and teacher related factors suchiasig much emphasis to teach grammar and
vocabulary, choosing teacher centred way of tegchmnot giving time to practice speaking and
the like. Students' classroom English interact®rmalso negatively affected by large class size
and by instructional material related factors kkertage of student text books and lack of access

to get teaching aids that promote their speakinits sk

4.1.3. Students' interview responses for the majoifactors hindering students from

interacting in English

Fourteen selected students were asked interviestiqns with four items (See Appendix-V for
items of interview questions) and offered the foilog responses. As it is difficult to deliver the
recorded cassettes of the interview as an eviddriced to attach shorter interview responses
(ideas) taken while transcribing from the audicsedte (See Appendix Xl & XIV).
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All of the interviewed students 100% responded #tatlents do not interact in English during
speaking classroom. According to the interview lteshis is mainly because students fear that
they may make mistakes so that their class friemitislaugh and mock at them. Therefore,
students use their mother tongue or keep silené. §¢tond reason is students didn't come
through interacting in English in their lower gradehey do have very poor background of
interacting/speaking in English. They said thisgeped for the reason that teachers at lower
grades did not encourage them to use the targgudme (TL). One of the respondents said
"When a student comes late, Our teacher asks idigbngshy he/she is late, but that students
doesn't respond but keeps silent because he/ske paactice or he/she doesn't have speaking
background, of course he/she may know the response.

The students also responded that lack of atteritorspeaking in government schools is the
other reason why students cannot interact/talk mgliEh at this level. They indicated that
students who tend to have a better experience glidbninteraction are students who are from
private schools. Students are not willing to worlgroups. One of the respondents said "We
have 1 to 5 grouping. when we are given a grougmasents, only the selected leader does the
assignment; he does not call us and discuss wittbutshe does by himself and writes our
names". "In this way without knowing the entire tant of the assignment we get marks". The
student suggestd.'to 5 grouping is not practicalt is by far better if we are given independent
works, it increases dependency of weak studentthermlever studerits Another respondent
says " | don't use English in English speakingstiasm because my class friends do not use it;
but if the class friends don't laugh, but if thexceurage when even | make mistake, | will try to
speak”. Two of the students said that most olthdents are not attentive. They stay out of the

English classroom especially if there is a presemtathey do not get in to the class.

Regarding teacher related factors hindering stwd&otn interacting in English, almost all the

interviewed students responded that teachers' iftgws grammar and vocabulary is the main
reason. The cause for teachers' focusing on gramnthvocabulary is that the focus area for the
mid semester and final examinations (includingarte exam) is grammar and vocabulary than
speaking. one of the respondents pointed out sayihgve never experienced English class in

which we learned speaking. We were never givetuatgn in which we stand up and practice
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speaking/interacting in English in the classroothé same student added thatéachers hurry
only to finish the book because the English tewkhe bulky and if the teachers do not finish it,
they will be accused by the office".

The other teacher related factor hindering studiote interacting in English according to the

students interview is that teachers translatiomather tongue. Most of the teachers write notes
on the board and do not explain it using the tal@ggguage. They translate is using the students'
mother tongue. The reason for this as interviewedesnts are: First, teachers think that students
do not understand unless they translate in studertther tongue. Teachers do this aiming to
make the lesson clearer. One of the respondents”s@iur teacher thinks that we do not

understand if he explains using only Englis®&cond, this is the way how teachers came

through in their teaching experience.

The other teacher related factor is that they dyginé their students pair and group works in the
classroom. Most of the teachers do not do this usaf shortage of time. Teachers think that
they can cover very wide portion in a shorter tiffibey think that it is wastage of time. Again

even if teachers give pair and group works, thdestts do not use the target language.

One of the respondents s&@ur teacher do not insist us to use English; Ifgush us to interact

only English in the class we will use it any waiAlmost all other subjects' teachers as well
write in English but most of the time explain i owther tongue"The same student also said.
Another responded sai®ur teacher does not insist us to interact in Estylbecause he thinks

that it is not our mother tongue and we are notdyabit."

The other factor hindering students from interagtmEnglish is that teachers jump the speaking
activities because they think it is unnecessargl, sindents do not take speaking tests. The other
student respondeddur teacher jumps the speaking activities sayiray §peaking activities like
dialogues etc are taught in lower grades not a tevel."

One of the respondents sai@ur teacher does not encourage us/help us to ugidan rather
he prefers to explain and demonstrate. He neversgus a chance to practice speaking@.he

same student suggestdtdwas good if our teacher gives us an activiydiscuss in pairs and
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groups, but he doesn'tMost of the interview respondents also said theachers do not

encourage them to use only the target language.

As to the respondents, almost all teachers do n@ gny attention to the speaking skill.
Secondly, most of the teachers do not push theidesits to use English during English

classroom.

Another student respondé&tudents are many in number in our class; alwdyes same few
students get the chance to speak Englisti.teachers try to ask others too, students may b
motivated and participate. One of the responddstsraspondedOur teacher gives chances to
only 5 or 6 students who are active and can trgriswer in English. He asks the same students
always. If the teacher also forces students whmalorise their hands, they may get prepared

thinking that the teacher may ask him/her suddenly"

With regard to classroom environment and class sfaged factordindering students from
interacting in the target language, the intervidwveed most of the respondents responded that
their teachers do not try to make the English lessadertaining. One of the respondents $hid
don't think our teacher tries to teach us the speakesson in an entertaining way to motivate
us; he just explains what we have to say when wesked in some wayOn the contrary one
students saidOur teacher tries to make the speaking classraiténg so that not only our
class students but also other class students veeyatint our English class.She added that it is

really a motivating classroom situation for her.

The other problem hindering students from interagtin the TL speaking class is the large
number of students in the class according to ttexurew results. Even if students indicated that
there is better student number this year, thestillsa problem. They informed that there were
100 and more students in a class last year andeyddat it is good now that there are 60 up to
65 students in a class. Even if this is a big ckatige respondents indicated that the number is

still a problem for the speaking class.

Another student mentionedthe larger the students' number, the less theesttelwant to use

the target language because of the fear; Ther@isme for the teacher to give a chance to each
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student or present or make dialogues in the cla&briost all of the interviewed students agree
that the large number of the learners is one ofnthagr factors hindering the students' English
interaction."As the result of the students' large number, nstgtients are dependent on the
clever ones. Only the leader does the assignmahharshe presents it. Other passive students
who did not contribute for the assignment but whaesees are written will get equal point to
the presenter. In this way students are experienthis kind of situation; they cannot do

independent worksthe interviewed student explained.

The teaching learning is highly dominated by treckeer. One of the respondents s&tldents

do not understand when our teacher continuouslysgames in English. Only a few students
understand. All other students come to understandinen the teacher revises it in our mother
tongue. The teacher takes almost all the time tolig himself."This student believes that 40
minutes may allow only about 10 students to stgmdnd practice. He added that the only place

students use English in the classroom.

The respondents also indicated that as it is argovent school, the classes do not run in line
with the school's schedule. The class does nonliggely (in September and do not go up to the
end of June). It begins late and ends before tengld time. Again there is a lot of interruption
in the middle. As one of the respondents inforniddhere is a festival, the class stays closed to
the whole week because most of the students are domntry side, classes do not start until
they return.”In this case, the teachers' annual plan, weeldg @ highly interrupted. For the
reason that teachers miss a lot of classes, th&y ta complete the text book than calmly
presenting what is useful for the learners. As lietithers’' and students' interview assures, if a
teacher does not finish the text book, he/she lvélaccused by the office. Again because of the

students' large number in the classroom, teaclaensot give chance to all learners.

According to the students' interview, the othertdachindering students' English classroom
interaction was a problem related to instructiomalterial. In a similar way to students' and
teachers' questionnaires, the interview results alsowed that there is shortage of student
English text book in the school. They also explditigat the students borrow text books from
other students when they are given home works asgjranents. They indicated that there are

only a few English text books even in the librange though most students are not accustomed
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to reading in the library. The reason for the shget as the interview and teachers is the

distribution problem at regional, zonal level acticol level.

The other instructional material related factor théerview results indicated was lack of
reference books in the library. One of the respotgisaid'There are no reference books that
really motivate us to learn/practice the skill. Tees a serious shortage of references in our
school.” Other respondents also spdWéne references in the library are not sufficiemhere is
also shortage of English text books; in our class lave it in pairs and groupsAnother
student added thdWe depend on the text book only. Our teacher dobasa other references
that can help us..Another student indicated that there was an Endgibhequipment that was
used to listen to conversations done in real lifeasions; it was really lovely, but it stopped
immediately after its arrival. Having explained tththere is shortage of references in their
school, one student saitl don't believe that students do not interact ingksh because of the
shortage of references; it is mainly because teecte not give attention for the speaking skill.
Leave alone the reference books, we do not havegéniénglish student text book. In our class
about only 10 students have the English tedtie reason for shortage of the references

according to the interviewed students is the schdinlancial problem.

The students also mentioned that almost all stsdeho have the English text do not bring them
to the class because the books are bulky and ogrtlye book to the class is assumed as silliness

among the students.

The respondents criticized the speaking activitreshe text. one student sai@he speaking
activities in the text are not motivating to praeticonversation since they are not in a dialogue
form. It simply tells the situation. Therefore, ane wants to deal with it.They suggested it
would be nice if the activities do not have onlgtmctions, but good if they are supported by
enough dialogue to make us practice.
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4.1.4. Teachers' Interview Responses for the majofactors hindering students from

interacting in English speaking classroom

Four selected English teachers were asked intergiggtions with four items (See Appendix-
VIII for items of interview questions) and offerade following responses. The notes taken

during transcription from the tape recorder aracitéd evidently (See Appendix XIII).

Regarding the student related factors hinderindesits' classroom English interaction, teachers’
interview clearly showed that most of their studethd not interact in English in speaking class
because they fear. One of the respondents respOhtdgdbe about only 5% of the total students
in a class may tend to have the confidence to actein English during speaking classroom."”
According to the teachers, the reasons for the dearfirst, mainly students fear because they
might make mistakes so that their class friendd Veugh at them. This is felt as a
discouragement from their class friends. Thereftre, students use their mother tongue. one
respondent saidSince English is our student®2r 3% language, students may possibly make
mistakes when they speak. As a culture, we Etmegtank that when we make mistakes, we feel
guiltiness. So we fearSecondly, the interview showed that students didcome through the
system that enables them interact in English, ey tfio not have English speaking background.
One of the teachers sdiStudents fear because English is not their fisiguage, but if teachers
teach in English, encourage and support their stisléo use English starting from the lower
grades, they will get exposures, and this problemld have been minimizedStudents who
tend to use the target language in the classharerice that come from private schools. Students
from private schools use English because teachgnsosted and encouraged them to use the
TL. One of the teachers saith'private schools, there are less number of sttglenthe class,
and they are given special attention from theircte&xrs to use the target languagelhe
interviewees also agreed that students do noticttén English because they do not have enough
vocabulary to express their ideas and feelinghé L. The reason for this as to them is that
they use translated dictionaries from English tolaifattoo or from English to Amharic. Most
of the students do not use the dictionaries likdo@k Macmillan and the like that define in
English. They also indicated that mother tonguenpneiation interference affects their students
not to interact in English.
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The other student related problem is that studemgfer grammar and vocabulary than speaking.
They choose teachers who teach more of the langioage and structure. According to one
respondent, students think that whether they sgeakish or not, if they study the grammar they
think they will pass the exam. Perhaps only 3 gp&aking questions may come in their entrance

exam; all other items will be grammar and vocabular

As teachers related factors hindering studentssob@m English interaction, almost all the
interviewed teachers responded that English teactlernot use only the TL in the English
classroom. They usually translate to students' eratbngue. Teachers do this in order to make
the lessons clearer to the students. Accordingnt® af the respondents, not only English
teachers but also other subject teachers do tlssaiti"Even if the medium is English at this
level, all other subject teachers, too, practi¢gehslation. They write notes in English on the
board but they use Wolaittattoo and Amharic to #slate and explain. This is because the
teachers think that their students will not undanst otherwise. but the test/exam is in English.”
One of the respondents who has the greatest erperaso indicated that as an English teacher
when he speaks in English to his staff (Englisittied) during break, English teachers respond
to him in mother tongue. He also adds thataflm not sure even English teachers can
speak/interact in English without any problénThe teacher explains that the problem of
describing or expressing their ideas as they waiinglish is not only the students' problem but

also teachers'.

The interview also revealed that teachers do na gitention to practice students to interact/talk
using English. They do not push their students.rdieno enough support and follow up from
the teachers side the interviewees said. One rdepbvsaid'When students are given pair/group
works, students use their mother tongue; teachersnat walk around in the class during
pair/group works and do not insist the studentside the target language because the teachers
are reluctant about this, and they pretendAnother teacher also indicated that there is no
testing for speaking but for grammar and vocabulafpis may be for saving time. The same
teacher also suggestdfiteachers take the names of the students whuwaste a good classroom
participation or who use English and give some tmiat the end, other students may be

motivated for that purpose and may start to use it.

41



As to the interview, the other teacher related [@wmbis that most of the time teachers do not
teach the speaking activities part. They jump dawse they think that what students will get in
their final examinations or in Entrance examinatie@not speaking rather it is more of grammar
and vocabulary. Teachers jump the speaking padusecthey must finish the book which has 12
units, otherwise they will be accused by the office

In relation to the classroom environment and ckass related factors the respondents informed
that last year and before, the students numbardiass was too much, but this year, there are
about 62-65 students in a class in average. Thasbistter number, but still challenging to teach
the speaking, they spoke. The reason why mosteofeaichers do not let each student stand up
and practice speaking is because of large classasid the text is very broad. In 40 minutes time,
the teachers cannot give chance to every studespidak. Therefore, they go for students who
raise their hands only. One of the teacher respuadsid I' cannot pair/group students and
evaluate them speaking; their large number is \&@rgllenging. There is shortage of time, and
there are only four periods a week."

There is a problem related to the seats, One ofdbgondents explainedt 'Is not possible to
group students in larger groups (a group of 4, 56@ir because the seats are desks; so we what
we call a group is that three students seating desk. It is not suitable to move the desks from
place to place.”

Again most of the teachers responded that theytdrynake their English speaking class
entertaining as much as they can. However, mosteointerviewed students responded they are

not sure that their teachers try to make the spgattass entertaining.

With regard to instructional materials related dast teachers' interview depicted that there is
shortage of the student English text book in tHeet Also there are classes that do not have
any English text book. The respondents said thgoreanay be distribution problem at regional,
zonal or school level. The other instructional mateelated factors is that the nature of the text
book. The text book is bulky/big in volume. Themefoeven students who do have it fail to bring

it to their classes. The reason may be becausebitlky, and it is considered as silliness among
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youths to carry texts to class. The teachers beltbat this can affect the students’ classroom

English speaking activities. This in turn harmgartieassroom English interaction.

The other problem the interview disclosed waspioblem related to the speaking activities in
the text book. most of the activities lack Ethiopieontext. The names of the cities etc are
foreign. One respondent, for example, inforMi€dere is a poem written in Indian context; the
language is not clear.There are words which students cannot pronounsié/eAgain, most of
the speaking activities are not given in dialogueris. The activities simply instruct the students
telling them the situation. These students who tsha@tage of English vocabularies cannot do
them. One of the respondents adtiEde text itself is not edited; There are some akiss$/errors
in the text, but as a teacher, | try to correct soling other staff members.The reason for

problems related to the above is related to th@leasho wrote/ prepared the text.

As instructional material related factors, lackrefflerences is also indicated by the interview. In
the library, there are no enough reference bookenH there are some books, they are not in
line with the new curriculum. They are not recemiychased; they are old books.

4.1.5. Classroom Observation Results

The total of fifteen sessions were observed in famedom sections (three different sessions in
each section) to triangulate/cross check what Hgtwas happening in practical classrooms with
the information obtained through questionnaire imterview. The classroom observation results
are discussed below. Thiata obtained through direct classroom observat@smsummarized in
one check list and attached (See Appendix XII).

In the fifteen sessions observation, the followregults are found in a summarized way (See
Appendix Xll) way. The classroom observation shdlazt the speaking classroom activities do
not promote speaking. Again, observation checkish 2, indicates, the speaking activities do
not encourage the students to interact to eachr athpairs/groups. As students mentioned in
their interview, (See Appendix XIV), the reason fois is that the activities are not prepared as

convenient for dialogue. Most of the activitiesstimict, than giving the tasks in a dialogue form.
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According to the classroom observation, when wetlse@ssessment of activities (roles) related
to teachers performance during classroom observatioen they teach speaking lesson, the
teachers do not carry out the activities like iy, games, simulation etc; (See Appendix XlI,

item 3 for the observation result summary). Treehers give much emphasis to grammar and
vocabulary than oral practice (See Appendix X#mt4). They do not give time for oral practice

activities. As the observation confirms, almosttin@e is given to oral practice. In the same way
as students' interview and questionnaire indicaktesclassroom observation also shows that the

teachers prefer to explain and demonstrate tharmotade activities (See Appendix Xll, item 6).

The observation sessions also indicated that theh&es do not encourage their students to
participate in group or pair works. Let alone tine@iragement, the teachers did not group their
students throughout the observed sessions (SeendppXll, item 7). The teachers do not use
teaching aids like tape recorder, cassettes, dret atithentic materials in the class, and they use
teacher centered method of teaching (See Appenidlixtéins 8 & 9).

Regarding the assessment of students overall bwhauring the classroom observation in
speaking lesson, students do not have the confidenspeak freely in the class (See Appendix
XIl, item 11). The students were not using the Hnglish) in the classroom even when the
teachers asked. Most of the teachers didn't giwrégpaup works to their students to make their
students interact/speak in English (See Appendik ¥¢m 12). Students were using their
mother tongue. Again it was observed that studezegsed to have inadequate vocabulary as the
observation assures. As a result, students ongmated to answer individual short oral

guestions (See Appendix XV).

Finally, it was clearly observed that there wagdanumber of students in each of the classes. In
the classes there were 62 students in averagee Tvees also shortage of seats. Three or four
students seated on a desk. Moreover, the seatsnwerasily movable to organize groups (See
Appendix XIll, items 15 &16).
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According to the sample transcription of the spegktlassroom and the students’ interview
responses, most of the teachers jump the spealitigtias and move to grammar (See
Appendix XV).

4.2. Discussion of the Findings

In this part, the findings will be briefly discusselhe data gathered through different tools has
been subjected to both qualitative and quantitatie¢hods of data analysis. The data gathering
has been carried out to identify the factors himdpstudents' classroom English interaction in
speaking classroom. The discussion is based omethdts obtained through qualitative and

guantitative methods of data analysis.

4.2.1. Factors hindering students' English interagdn in speaking classroom at Wolaita
Soddo Preparatory School

As the data revealed in all results sections, fachindering students' English interaction in
speaking classroom in Wolaita Soddo Preparatorp@atmerge from four major factors. These
are problems related to students, teachers, ctlasseavironment and class size and instructional

materials.
4.2.1.1. Students related factors

According to the students' and teachers' questiommasponses, again students' and teachers'
interview as well as classroom observation probéré¢ are various students related factors
hindering students' English interaction in speakat@ssroom at Wolaita Soddo Preparatory
School. The data from teachers, students and #ssrdom observation showed that most of the
students do not have the confidence to speak Enfybely in the class because they are afraid
of making mistakes and criticism of their friend#8hen students try to speak in English, they
commit mistakes as it is not their mother tonguge.aAresult, their class friends laugh and mock
at them, so the students feel discouraged anddbeyt speak in English. The study also found
that students prefer to learn grammar and vocaptitan to learn speaking. There are different

reasons for this. First, the tests and examinatimesis on grammar and vocabulary than
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speaking. Second, teachers go for only grammarvacdbulary because there is shortage of
time, and the English text for grade 11 is too putk complete in a given academic year. If a

teacher does not complete the text in a given timeeyould be accused by the director's office.

Also English teachers often prefer to explain amthdnstrate than to create conditions for the
students to practice speaking. The cause for shihortage of time and the examinations focus
on grammar and vocabulary. Even if the studentheir questionnaire responded that they like
to participate in speaking activities (e.g. preéagon, group or pair work) using English, as |
tried to triangulate through the students' intemvieteacher's interview and classroom
observation, they do not like to do speaking atiéigi The reasons for this are, first, the students
do not have speaking background starting from logrades. Second, they do have inadequate
shortage of vocabularies. Also students think ithatenough if they do have good knowledge of
grammar and vocabulary. They consider they willspie tests/exams without any difficulty,

and there will be only 3-5 speaking questions e@desntrance examination.

The other students related factor is that theyhdwe poor English speaking background. Most
of the students do not have experience in usindignm their speaking classroom in their lower
grades. Because the teachers in lower grades tiglveoany attention for the speaking skill, and
lack of exposure to use the language. Most ofithe the students use their mother tongue when
they are asked to do activities in pairs (groupsknglish speaking class. This is because the
students’ mother tongue pronunciation interfereaffects their English, the students lack
enough vocabulary to express their ideas and fgliand again the teachers do not insist them
to use the TL in the classroom.

The findings also showed that students preferteract with their teachers than interacting with
their class friends. The cause for this is thay taee discouragement from their class friends,
while most of the teachers try to encourage theost the TL. The study also indicated that the

students do have a positive attitude towards thgiginLanguage.
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4.2.1.2. Teachers related factors

With regard to teachers related factors, the figsliavidently showed that English teachers often
give emphasis to grammar and vocabulary than spgakeachers' focus areas are grammar and
vocabulary because there is shortage of time teemaldents in groups and give time to practice
speaking, and the English text for the grade ishuaéy to complete in a given academic year. If
a teacher does not complete the book in a gives, tire/she would be accused by the office. The
ESL/EFL teachers often prefer to explain and deitnates than to create conditions for the
students to practice speaking. The causes forighisachers do not want to waste their time in
grouping, and they feel that students always pcetémey do not use the target language to
interact with one another. Furthermore, the exations' focus areas are rather grammar and
vocabulary than speaking.

According to the findings, the other teachers eslafactor was teachers way of giving

instruction. Most English teachers at Soddo Préperachool often prefer teacher-centered way
of teaching than student centered in English spgaklassroom. Rather than giving time for

students to practice interacting in English, theypdy rush to cover the portion. The teachers
dominate the class; they are the only speakersieSts are subjected to only short (yes/no)
guestions and the like. Some teachers usually jthapspeaking and listening activities in the
text book because they think that they are not mapd, and they have only four periods in a

week.

Though students questionnaire result shows that BExelish teachers provide them with the
opportunity to practice speaking in pairs and geoimpclass, the teachers' and students' interview
as well as teacher's questionnaire results shawnrtbst teachers do not give the students chance
to practice English in pairs and groups as theyehsivortage of time to do so. In speaking
classroom, group works and pair works are very ntgmd, but teachers do ngive pair and
group works to their students (See Appendix Xlimité &XIV). In support of this, (Lightbown
and Spada 1999: 85). say that "Through group waitklents produce not only a greater quantity
but also a greater variety of language functiore @xample, disagreeing, hypothesizing,

requesting, clarifying and defining)". In this wstyidents get a greater chance to practice the TL.
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The findings indicated that the teachers neitheviple their students activities that promote their
speaking skill nor use teaching aids and authenditerials in the classroom to promote students'
speaking skill. According to the interview resulisis is because there is lack of resources and

financial problem in the school.

As student questionnaire indicates, their Englesithers usually correct their errors while they
are speaking. As we know when students are codestdle they are speaking, they feel

faultiness/guiltiness, so students do not darg@éals out the TL.

As both teachers' and students’ questionnaireebhssvthe classroom observation results clearly
indicated, English teachers usually evaluate tlirdents' speaking performance through

objective type of questions: like multiple choibam oral presentations.

4.2.1.3. Classroom environment and class size retatfactors

The findings undoubtedly showed that there areelamgmber of students in each class, so the
students do not get equal chance to practice thE€S€e Table 3, item 3.2). Again, the seats are
suitable to form pairs and groups of threes. Bezdhie seats are desks, but they are not easily
movable and not suitable to make students in laggaups. As students' and teachers' interview

show, the school does not have financial freedoputchase better seats like arm chairs etc.

4.2.1.4. Instructional materials related factors

The results also clearly depict that there is stystof English text book in Soddo Preparatory
school. In some classes the books were given is,gaiother classes they were given in groups
and some sections were not given at all, as thaests' interview assures (See Appendix XIV).

The library in the school has no enough referetitatshelp the learners develop the skill. There
are only old guides purchased many years ago. flitersts do not have access to get teaching
aids that promote their speaking skill in the s¢h®bere are no language laboratories, no radios,

tape recorders, recent books on spoken Englisklppthem develop their speaking skill.
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CHAPTER FIVE

5. SUMMARY, CONCLUSIONS AND RECOMMENDATIONS

This chapter has three sections. The first segii@sents the summary of the objectives and
methodology of the study. The second section dedls conclusions, and the third section

presents recommendations as possible solutiomtproblem.

5.1. Summary
The study attempted to explore the major factonsldring students from interacting in English

during speaking classroom and the causes that mctmuthese factors in grade 11 of Wolaita

Soddo Preparatory School.

This study is intended to answer the following gaheesearch question:

v' What are the major factors hindering students fimeracting in English in the speaking
classroom and the causes that account for thesaerdao grade 11 of Wolaita Soddo
Preparatory School?

Again, the specific research questions also trgdse students related factors, teachers related
factors, teaching-learning environment and clage selated factors and finally, instructional
materials related factors hindering students' Bhginteraction in ESL/EFL speaking classroom
and their causes. In order to answer these qusstiba descriptive research design was used.
Wolaita Soddo Preparatory School was purposivdicsed as the study site for the reason that
the problem was practically observed at the schadl due to its familiarity for the researcher.
The major sources of data for the this study weagelg 11 students in Soddo Preparatory School
and the ESL/EFL teachers. Therefore, the studyded 310 students out of 1,488. This makes
20.8% of the targeted population. It also incluéddEnglish teachers of grade 11. The sample

students were selected using simple random samigaigique.

In order to achieve the intended research objextbse gathering valid, relevant and reliable
information from the pertinent sample of the targepulation, questionnaire, interview, and
classroom observation were used as instrumentstaf ebllection. Two sets of questionnaire
were employed in the study including the assumetbifa hindering students' classroom English

interaction. The first one wassed to elicit information from the students, whitdd 27 close
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ended items while the second one was used to oiofmirmation from teachers, which had 24
close ended items. Besides the questionnaire, tfafaze interview and the classroom
observation supported by a checklist were usedbtaim the pertinent data from both teachers
and students with the assumption that both areategeao play a crucial role by offering the
relevant information for study. Furthermore, 15ss@ss of direct classroom observations were
carried out while the students were learning @anggulate the data. There was also transcription

of the real speaking classroom.

Using the tools, pertinent data were carefully gegd and were analyzed in an integrated
manner using different statistical tools and naratThus, frequency counting, percentage for
guantitative data and narration for qualitativeadatre applied to analyze and interpret the data.

And then, based on the findings obtained, conchssand recommendations were forwarded.

5.2. Conclusions

The overall aim of this study was to examine fagtoindering students' English interaction in
speaking classroom and causes that account foe tlaesors in Wolaita Soddo Preparatory
School. Based on the findings, there are variougofa which hinder students' English
interaction in speaking classroom coming from stislethemselves, teachers, classroom

environment and class size and instructional nal&eri

Most of the students do not have the confidencespgeak English freely in the speaking
classroom. This is because the students are daffamaking mistakes and criticism of their
friends. Their class friends laugh and mock at treminding their faults. The mistakes they
commit while speaking/ interacting in the ESL/ERie @onsidered as a guiltiness by their class

friends. This is a barrier that hinders the stuglémm interacting in the target language.

The students prefer to learn grammar and vocabtitany to learn speaking. The first cause for
this is the tests and examinations focus on gramamdr vocabulary than speaking. Second,
teachers also prefer to teach grammar and vocgbloérause there is shortage of time to teach
speaking lessons. Most of the students and teadhers that the speaking skill is not as

important as grammar and vocabulary. There are fonlyperiods for English in a week, and the
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English text with 12 units is too bulky to complétea year. Teachers rush simply to complete
the text book they do not give the students timpréztice interacting in the TL in the speaking
classroom. This situation worsens the learners'li@ingnteraction problem in the speaking

classroom.

The shortage of time and focusing of the examingtion grammar and vocabulary made
English teachers prefer to explain and demonstlete to create conditions for the students to
practice speaking. Because the students do notdpeaking background in their lower grades
and the students do have shortage of vocabulaayn dgecause the students think they will pass
any exam if they do have enough knowledge of gramend vocabulary, the students do not

like to practice speaking activities by themselves.

Because the teachers in lower grades did not giyeatention for the speaking skill, and the
students lack exposure to use the target languaged outside the classroom, the students at
Wolaita Soddo Preparatory School do have poor Engpeaking background. Therefore, they
do not interact using English in speaking classromther they use their mother tongue when
they are asked to do activities in pairs/groupBnglish speaking classroom. The reason why the
students do not use the target language is that ti@her tongue pronunciation interference
affects their English, and they lack enough vocatyulo express their ideas and feelings. Farther
more, the teachers do not insist their studentsiteract using only TL no matter whatever
mistakes they commit in the speaking classroomeOtion English teachers using mother
tongue instead of English to explain a lessonapjmopriate and has a negative influence on the

students' English interaction.

English teachers give great emphasis for gramnaar sppeaking because the examinations focus
on grammar than speaking. Most of the time the lgpgaactivities were skipped because

English text is too bulky, the teachers rush jostamplete in a given academic year. Since the
teachers' way of giving instruction is teacher eesd, the students do not get any opportunity to

use the TL in pairs and groups.

The ESL/EFL teachers neither provide their studantw/ities that promote their speaking skill
nor use teaching aids and authentic materials enctassroom to promote students' speaking

skill. They also correct their students' errors le/tthey are speaking. Also they evaluate their
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students' speaking performance through objectiye tgf questions. Therefore, this doesn't
facilitate for the students to use the TL.

Also, there are large number of students in eaabsclifor this reason, students do not get equal
turn to use the language. Again, although the smatgood to form small groups, they are not
suitable to form large groups. They cannot be gasdved from one place to the other as they
are desks.

There is shortage of English student text book add® Preparatory School. In the school's
library, there are no enough references to prortf@dearners speaking skill. The students do
not have access to get teaching aids that prorhete gpeaking skill. All the above mentioned

problems contributed to poor students' Englishradion in speaking classroom in Soddo

Preparatory School.

5.3. Recommendations

Based on the discussions and conclusions made abfwwefollowing recommendations are
forwarded:

1. SNNPR Education Bureau and/or other concerned bodl®uld work in giving
continuous in service trainings for English teashier different approaches/Methods of

teaching the speaking skill, and they should warlualifying them.

2. Teachers should create awareness, and studentkl slrwderstand that laughing and
mocking at their class friends who try to interactEnglish and make mistakes is
inappropriate. They should rather encourage angd trir friends who try to use the
target language (English). Students should stovese only English during the speaking
classroom group or pair works. They should als@ giitention to learn speaking as they

prefer to learn grammar and vocabulary.
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3. The ESL/EFL teachers at lower grades should knaw speaking skill is so important,
and its foundation is in lower grades. They shagilet time for speaking activities that
promote students' speaking skill and make the é&rarpractice interacting with one

another.

4. The ESL/EFL teachers should advance student cenveaig of teaching (group and pair
works, oral presentations etc) than teacher cahtwey of giving instruction to involve
the students actively in the speaking activities.tAey focus on teaching grammar and
vocabulary, they should also focus on the ways t@at promote students' English
speaking/interaction. They should also assess shailents English speaking skill.
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CHAPTER ONE
1. INTRODUCTION

1.1. Background of the Study

English has become the Lingua Frarfoa communication, business and education. It has
become the centre of communication of economictacdkinological factors in the world and is a
vital device for communication in all fields in gaal. The final goal of studying English is to
master this language in communicating. The masiégpeaking skills in English is a priority
for many second language (SL) or foreign langu&dg (earners. Consequently, learners often
evaluate their success in language learning asasélie effectiveness of their English course on
the basis of how much they feel they have improuwedheir spoken English proficiency
(Richards 2008:19).

The purpose of teaching speaking is to enable stadeteract/talk the language using the target
language. Also, according to (Luu and Nhu 2010tB8)main aim of learning a language is to
use it in communication in its spoken or writtemnfio Classroom interaction is a key to reach
that goal. It is the collaborative exchange of tjias, feelings, or ideas between two or more
people. (Rivers 1987: 4) saythfough interaction, students can increase themgaage store as
they listen or read authentic linguistic materiah.interaction students can use all they possess
of the languagé. People speak to exchange information and alse ¢lae performance of
transactions. They also speak to maintain existimgal practices and to make new ones. It is
obvious that speaking is used for many differenppses. When students are able to exchange
their ideas and opinions in English without mucfficilty, we can say they can speak English.

Therefore, communication/interaction is the mainppse of teaching speaking.

The main purpose of communicative language teaadking make use of real-life situations that
necessitate communication. It provides opportusitiethe classroom for students to engage in
real-life communication in the target language. Témcher sets up a situation that students are
likely to encounter in real life. Unlike the audiogual method of language teaching, which
relies on repetition and drills, the communicatagproach can leave students in suspense as to

the outcome of a class exercise, which will vargoading to their reactions and responses. The



real-life simulations change from day to day. Shidemotivation to learn comes from their

desire to communicate in meaningful ways about megmn topics.

Throughout my experience as EFL (English as a Boreanguage) teacher, | have found that
speaking is one of the most desirable skills thaglish learners want to develop. (Bygate 1987)
also claims that speaking deserves more attentiertalits importance in students’ current lives.
(Bailey and Savage, 1994:7) also argue that spgakirseen as the centre skill and the most

demanding of the four skills.

A study by (Le Thi Mai in 2011) showed that therere/three main factors hindering students'
interaction. The factors come from teachers: lg@ching methods, and teacher' roles, students
related factors: like their interest, personalitiesrning style, lack of confident, attitude and

teaching and learning condition related factoke & large-class size.

In short, according to this study, the classrootaraction of the students was strongly affected
by different factors as previously mentioned abduee factors were internal and external ones.
The internal came from students themselves andexiernal factors were from teachers and

class-size as well as classroom climate.

Another research conducted by (Olansa 2011) fodrad students' interaction/speaking is
affected by lack of confidence, emphasis to learmmgnar, and vocabulary than speaking,
hesitation to participate in pair and group wopksor speaking background, frequent use of their
mother tongue, lack of adequate vocabulary and &&st to practice speaking English.
Teachers' focusing on vocabulary and grammar aiidgao provide appropriate speaking

activities, large number of the students.

Wolaita Zone is located in South Western part dfigftia, and Soddo Preparatory School is
located in the Soddo town - which is serving ascidgatal for the zone. English speaking class is
seen being affecting by the students' poor Enghséraction with their classmates and their
teacher in this particular school. Proper attenti@as not given to the study of these factors that
hinder students' English language interaction soTfaerefore, the purpose of this research is to
investigate factors hindering students from intengcin English and the causes that account for

these factors in this particular school.



1.2. Statement of the Problem

The students' oral interaction in discussion, dqaest giving responses in the target language is
very low in English speaking classroom in Wolaitad8o Preparatory School. As (Sisay
1999:2), states if we take a thorough look at thectce in the teaching of speaking skill in
English that is going on in Ethiopia high schoaday, we may observe multi faceted and deep-
rooted problems such as focusing on the grammasispects of language and inability to
communicate orally. (Middleton 2009), also arguest most EFL/EFL students are afraid to try
and to speak in a foreign language they learriBdontext, as he adds, students do not want to
look foolish in front of the class. In some othases, they also worry about how they will sound,

and are scared of sounding silly and so on.

Due to deficiency of interacting in English, theidgnts in Wolaita Soddo Preparatory School
encounter different challenges in their learningpsi/iof the students do not exchange their ideas
in English in the classroom. They do not ask qoestwhen they do have questions and doubts.
As a result, the teaching-learning of speakingl gilcounters the challenge. Since teaching-
learning process is a two way practice, if studelotsiot ask their teacher what is not clear for
them and do not share their ideas between thenssehe can say that the teaching-learning

process of this skill is not at all successfultas expected to be so.

They feel shy and unwilling to speak English inssl@ven if they are forced by their teacher. It
is very common to see that only few students aaswéto answer teacher's questions, interact

with their classmates confidently to share the#aslin English.

Most students use their mother tongue or keepegluting pair and group discussions; When
the teacher tries to move around and observe whelestudents are discussing (exchanging their
ideas) using the target language, students préketdhey are using the target language (TL); in
fact they are not using it. They use their motloeigtie or other languages to ask (if the teacher
allows) in English classes. The students' poor iEhghteraction will not affect only learning the
speaking skill in fact, but also it affects leamgpiother subjects. However, this study will focus on

ESL/EFL speaking skill classes.



If a teacher uses only the target language in disitstruction, he/she will not get a lot of
students discussing, responding and asking qusstising English. Most students during group
discussions find it difficult to interact in EngtisVery few students try to use English.

To sum up the discussion, students' lack of intemagn English obviously affects the students'
learning in different ways. It affects the interantbetween student to student, student to teacher
and student to school community and people outgideschool. It hinders not to share their
ideas, feelings, questions. This limitation advisrsdfects not only speaking skill at this class
level but also learning of other subjects and titeré of the learners, too. Thus, this research
explores factors hindering the students' Engliséraction in speaking classroom and the causes
that account for those factors.

1.3. Objectives of the Study
1.3.1. General Objective of the Study

v' The general objective of this study is to examine major factors hindering students

from interacting in English during speaking classmoand the causes that account for
these factors.

1.3.2. Specific Objectives of the Study
Based on the general objective, the study attetoptxplore:

v’ factors related to learners that hamper studentgidh interaction and their causes.

v’ factors related to teachers that impede studentgidh interaction and their causes.

v’ factors related to the teaching-learning environna class size that adversely affect
students’ English interaction and their causes.

v’ factors related to instructional materials that @@ students' English interaction and
their causes.

1.4. Research Questions

1.4.1. General Research Questions

This study is intended to answer the following gaheesearch question:



v' What are the major factors hindering students frateracting in English in the speaking

classroom and the causes that account for thegedac

1.4.2. Specific Research Questions

v' What are factors related to learners that hampelests' English interaction in speaking
classroom and their causes?

v' What are factors related to teachers that impad#ests' interaction in English and their
causes?

v What are factors related to the teaching-learningirenment and class size that
adversely affect students' interaction in Englistl their causes?

v What are factors related to instructional materitdat obstruct students' English

interaction in speaking classroom and their causes?

1.5. Significance of the Study

It is obvious that English is the medium of instroe in high schools and higher institutions in
Ethiopia. Teachers and students use it for maagtigal purposes. However, there are various
problems that hamper students' interaction in EBhgliTherefore, this study is designed to
explore major factors hindering students from atéing/speaking in English in English
Language classes in Wolaita Soddo Preparatory $gnade 11. Hence, this study could have

the following contributions to the concerned beciafies:

> It helps the beneficiaries to see factors hindestuglents' English interaction ESL/EFL

speaking classroom.

» It helps in revealing the causes for factors himdethe students from interacting in

English in the study site proposed,

» It may contribute in minimizing educational probleriat happen among students and

teachers due to lack of interaction in English;

> It may alleviate the students' problem of speakimgnglish and likely will increase

their interaction in English;

» It may motivate the students to acquire a betierraunication in English;



» Other researchers may use it as a reference fiefuinvestigation in the area.

1.6 Scope of the Study

First, the subjects of this study are gratlestudents at Wolaita Soddo Preparatory School.
Second, the study covers only factors hindestuglents' English interaction/speaking and
causes behind these factors. Third, the studystx on finding out factors related to students,
factors related to teachers and factors relatéeaching-learning environment and class size and

factors related to instructional materials hindgrstudents from speaking in English.

1.7. Limitation of the Study

The major limitations of this study were mainly dlage of time and financial constraints to

include all the targeted population at Wolaita So&deparatory School.



CHAPTER 2
2. REVIEW OF RELATED LITERATURE
2.1. Classroom Interaction

The communicative process involves interaction betwat least two people who share a list of
signs and semiotic rules. The concept of interadsodefined aSreciprocal events that require

at least two objects and two actions. Interacti@ews when these objects and events naturally
influence one anotherMoumene 2010:9). Therefore, interactions do roaiuo from one side;
there must be mutual influence through giving aadeiving messages in order to achieve
communication. The concept of interaction has aiBggnt importance in the classroom too; it
is an essential part in the teaching-learning mses.

2.2. The importance Oral Interaction

Student- student interaction, students-teacheraatien is very essential in English speaking

teaching-learning classroom. as (Esubalew 201 1jadded from (Rivers, 1981),

...through interaction, students can increase th@nmguage store as they listen to
or read authentic linguistic material, or even outf their fellow students in
discussions, skits, join problem solving tasksgiatogue journals. In interaction,
students can use all they possess of the languatees have learned or casually
absorbed in real life exchanges where expressieg tieal meaning is important
to them. They thus have experience in creating agessfrom what they hear,
since comprehension is a process of creation andreating discourse that

conveys their intentions (P.160-2)

2.3. Interaction as a type of CLT Frameworks

Many researchers have investigated about classcmmmunication that involves interaction;
they showed the importance of interactions in bogdknowledge and improving skills. For
(Allwright 1984), it is important to keep learnastive in the classroom, which means reducing

the amount of teachers' talk time in classroom iantkasing the learners' talk time. Naturally,
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they will talk to each other through pairs or greuphere each learner gets his time to talk.
Teachers usually seek to move on from getting Earralking to each other to the more
complex problems of getting them communicating, #rat is the result of what is called the
communicative approach. CLT relies mainly on théugaof interaction, person to person

encounters.

2.4. Theory of Communicative Language Teaching

As (Efrizal 2012:128), cited from (Richards andakt1999: 69), Communicative approach in
language teaching starts from a theory ofglage as communication. The goal of
language teaching is to develop communicative coempe. CLT is the name which was given
to a set of beliefs which included not only aes&mination of what aspect of language to
teach, but also in a shift in emphasishow to teach. The *“what to teach” aspect of
the communicative approach stressed the signidie of language function rather than
focusing solely on grammar and vocabulary. Admg principle was to train students to use
these language forms appropriately in variety aftewt and for a variety of purposes. The
“how to teach aspect” of communicative approactclosely related to the idea that language
learning will take care of its self and thatrl&ul exposure to language in use and plenty of
opportunities to use it are vitally important fdugents’ development and skill (Harmer, 1998:
84)

CLT aims to make communicative competencettes goal of language teaching and to
develop techniques and procedures for teachirgukage skills that are based on interdependent
aspects of language and communication. CommuneatiCompetence (CC) includes
grammatical competence, sociolinguistic, andatsgies. Communicative language abilities
include knowledge or competence and proficieitythe application of these competencies in

the communicative use of language, context, andogpiateness (Efrizal 2012:128).
2.5. Teaching and Learning Activities in Communictive Language Teaching
According to (Harmer, 1998: 1) in (Efrizal 20128 2during learning process of CLT,

students’ are hoped to communicate orally aodquer all components of communicative
8



competence and teacher is being motivatosess®r, facilitator, and corrector during
students’ discussion or speaking in front of ¢kess. In addition, the teacher also should

make their lesson interesting so the students dalhasleep during learning English

Learning activities in CLT focus on real loreommunication with variety of language

without too much focus on form of grammatigadtterns.

2.6. Theoretical background of speaking
2.6.1. Definition of Speaking

Speaking is a skill which language teachegsiite rightly, believe is particularly
important. By speaking, individuals can expressiaeepinions and feelings, understand and ask

guestions.

According to (Donough and Shaw 1993), speaking skikh which enables people to produce
utterances when communicating to achieve wicpiar end. This may involve expressing
ideas, wishes or opinions, negotiating orviegl problems, or establishing or maintaining

social relationships.

Speaking is “the process of building and sharireaning through the use of verbal and non —
verbal symbols, in a variety of contexts” (Chan&998:13). Thus, speaking is an interactive
process of constructing meaning that involpesducing and receiving, and processing
information. Its form and meaning are dependenthen context in which it occurs including

the participants themselves, their collectixpeziences, the physical environment and the

purpose of speaking.

2.6.2. The Importance of Speaking Skill

It is difficult to say which skill is themost important among four language skKills.
However, speaking seems the most importamt te closest to the goal of language

“teaching. (Pattison 1992) confirms that when pteeoknow or learn a language, they mean



being able to speak the language. Besides thiat,1996:120) states, “of all the four skill
(listening, speaking, reading and writing).eaking seems intuitively the most important.”

2.6.3. Nature of Speaking

The nature of speaking has been discussedndnyy researchers. (Byrne 1976:8) clarifies,
“speaking is a two-way process between speaked listeners involving the productive

skills of understanding”.

Also, (Bygate 1987) shows that in order t® &ble to speak a foreign language, learners
not only need to understand some grammaraludary but also know how to use
knowledge as well as language on deciding whatatp and how to say. One more thing

concerning the ability to speak is that of fluemacyl accuracy.

2.7. Factors that may affect students' English intaction

According to (Latha, 2012: 2) some of the learremtered factors affecting students' speaking
skills are: Lack of proper vocabulary, Mother-toegmfluence and its excessive use, family

background, rural background. Let us look at tlsewsion on each of them.

2.7.1. Lack of proper vocabulary

The next problem that encounter ESL/EFL learnertha they often have to search for an
appropriate word. They do not find one to fit itl@ context/content. This is because of lack of
exposure to a variety of vocabulary. This also se#ul failing in communicating fluently in
English Language, which again leads to losing c&mfce and lack of motivation to speak. As a
result learners make an excessive overuse ofdfillertheir speech and conversation or give
incomplete statements. Vocabulary is the corneestointhe English skills. Without a large

vocabulary, even the best understanding of Englialmmar will not allow one to speak English.
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2.7.2. Mother-tongue influence and its excessiveais

The meddling of mother tongue language can affieetléarning and/or speaking of another
language. (Golabiyoska, 1990:1), states that:

One of the most difficult challenges in teachingefgn language abroad
is finding ways to help students improve their oflalency. This is

especially true in countries where students gelyesllare a common
mother tongue and have little or no exposure toliEimgoutside the

classroom.

Wolayttattoo has a particular pattern ot pronunergtintonation, stress-pattern and phonology
which has an obvious impact on acquiring anotheguage. The changes in the patterns used in
English and that of Wolayttatto often create cormfsn the learners. This influence of mother-

tongue often becomes a major hurdle in the learpingess.

There are basic differences in these two languégeglish and Wolaittattoo). To mention few,
in Wolaittattoo to form a statement Subject + Obpe&erb rule is followed opposite to English
in which Subject + verb + Object rule is followenl form a simple statement. Regarding the
pronunciation, Wolaittatoo has no a single word thegins with /f/ sound, whereas English has
a lot words that begin with /f/ sound. These arteotifferences negatively affect the learners’

English speaking skill in the school.

Learners generally tend to make an excessive usieeof mother-tongue when it comes to the
activities in productive skills namely- speakingdawriting. When the learners are asked to
perform a speaking activity, they immediately stdinhking about the topic in their mother

tongue, frame what they want to say in their metbague and then translate it into English,
which often results in mistakes, in addition tostihearners often tend to make use of their

mother-tongue which results in losing the motivdeairning the language and lack of practice.
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2.7.3. Poor Speaking Background

As quoted in (Buzayehu 2011:28), (Tusi 1996) anggdde 1987) state that if students lack
previous speaking experience, they may not darepegak English in front of their peers.
(Teshome 1988), also states that students who tmowlege from different parts of the country
have low language speaking experience, and so,ntlagynot be active in oral interaction. Most
students in high schools of Ethiopia obviously hagey poor experience of English interaction.
It would not be very simple for them to talk/interan English in their classrooms since they
didn't come through using it from their lower gradm the same way, (Huang 2010) also found
that frequency of speaking English outside thesctasm was strongly related to students’ use of

oral interaction.

2.7.4. Teaching-learning environment

(Baird 2002: 30) suggested that the atmosphereeémwhing and learning is also a major factor to
promote students to learn. A good and encouragimgsphere can promote students’ language
learning. The Suggestopedia method, (Richards &gRis] 1986: 142) helps to create a good
atmosphere. Classroom atmosphere should be retgaxedomfortable. Under certain conditions,

a positive effect manipulation leads to higher perfance on a creative task. The researcher
assumes that if students feel more relaxed or cdaffie while learning, they feel more

confident to speak English. In conclusion, thiseegsher realized that promoting the students’

positive attitude towards language learning wasgssby providing positive atmosphere.

Teacher's good relation with the learners is esdeiot make the learning atmosphere friendly.

The learning process becomes easy and effecti@driandly atmosphere which also strengthens
the bond between the learner and teacher. Thisweike the learners feel free and express their
views and enable to shed their shyness and inbiigitiThe teaching learning atmosphere should

not be boring; it should be fun.
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2.7.5. Students’ Confidence in Language Learning

Students’ confidence in language learning, espggcgdeaking, is one of the main factors to
drive or to inspire students to reach their go#lslanguage learning, especially speaking,
students’ confidence is one of the factors to inaprtheir learning (Kelly and Watson, 1986:4).
(Dornyei 2001) also suggested the ways to prontatdests’ confidence were through providing

experience of success, encouraging the learnersednding anxiety.

Gander (2006: 13-14) argued that many individualsear most satisfied and successful when
they have gained at least the independent or fllerels of proficiency, where they feel

confident in their work. Also (Heyde, 1979) stathat high self-confidence can be positively
correlated with oral performance. Further, highhxiaus learners might deal with their target

language task differently from one another, depsmndn their self-confidence.

2.7.6. Attitudes

An attitude can be defined as ‘a feeling... towardaa or someone’s opinions and feelings’
(Webster's New Universal Dictionary of the Englidtanguage). According to Gagne’s
taxonomy of learning outcomes, attitudes relatehoosing personal action based on internal
states of understanding and feeling. Learners’operdnce depends on their understanding and
feelings. In this project, feelings towards langaiéearning, people and events were investigated
in terms of positive, negative or neutral views. @ady observed that the hardest thing to
change is a hardening of attitudes: nothing kilarge faster than attitudes that resist it. High
self-esteem results from making small positive gesnin spite of fear. confidence comes from
conquering fear of change as cited in (Edison, 260%

(Nunan and Benson 2004: 155-156) observed thagtiage learning practices and attitudes
towards learning are unstable and change over'tiilierefore in my project, | had to try to help

and encourage students to reach their goal, pkatigwat their own pace, as much as possible to
enhance stable and positive attitudes towards &geylearning, especially speaking. Lack of
recognition and a feeling of under achievement camse stress and affect language learning
(Howarth, 2002:42). (Elyildirim and Ashton 2006r2ported that most members of the language
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teaching profession realized that their studemigiring potential increased when attitudes were
positive and motivation ran high. (Saetan 199Ieprted that relaxed and comfortable students
can learn more in shorter periods of time and #ss lanxieties the learners have, the better
language acquisition proceeds. However, if learienge negative attitudes towards learning,

this can make it more difficult to learn (Aik & Twa2006: 30).

Gardner stated that attitudes were one of the ffa&itors that made students successful or not.
They influenced students’ language learning, egiigcspeaking as cited in (Stern, 1983:379).
(Stern 1983: 386) identified the value of positatetudes towards language learning, “learners
who have positive attitudes learn more, but alsrnlers who learn well acquire positive

attitudes.” If students have positive attitudesaois language learning, they will probably want

to learn the language, especially speaking.

2.7.7. Motivation

The key to learning is motivation (Edge, 1993: Ihtivation emphasizes basic human need,
which is replaced by ‘goal’ in the current reseaitls like an inspiration to drive the process of

successful action (Dornyei, 2001: 25).

According to Gardner, a highly motivated individuaill want to learn the language, enjoy

learning the language, and strive to learn thedagg. The Gardnerian theory of L2 learning
motivation is based on the definition of motivatias “the extent to which the individual works

or strives to learn the language because of aad&sido so and the satisfaction experienced in
this activity” (Gardner 1985). In this definitionativation is described as goal-directed; the
learners’ immediate goal is to learn the langu&grdner proposed that in order to understand
why learners were motivated, it is necessary tetstdnd the learners’ ultimate goal or purpose

for learning the language.

2.7.8. Anxiety

Anxiety is a complex affective concept associatéith feelings of uneasiness, frustration, self-

doubt, apprehension, or worry (Scovel 1978:134)xiéty is one of the most negatively
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influential affective variables, which prevents rlears from successfully learning a foreign
language. It makes language learners nervous araidafwvhich may contribute to poor
aural/oral performance. One of the personal factehsch are highly correlated with anxiety, is
self-confidence. Self-confidence involves judgmeantd evaluations about one's own value and
worth. Self-confidence can be negatively influenedtn the language learner thinks of oneself
as deficient and limited in the target languageg$btok and et al 2004: 197).

Speaking a Second/Foreign language in public, edpem front of native speakers often leads
to anxiety. Sometimes, extreme anxiety resulthiénléarners being tongue-tied or lost for words
in an unexpected situation leading to discouragénaex a general sense of failure in the
learners. Unlike children, adults are very cautiabsut making errors in whatever they say. For
them making errors would be a public display ofoigmce which would be an obvious occasion
of losing face. This is one of the major factorstfee inability to speak in English as (Latha and
et al 2012:3).

2.7.9. Problems Perceived due to Large classes

According to Dalal (2013:51) even if there is nonsensus definition in literature to what

constitutes a large class, (Hess 2001) assumed ttlass is considered large if it has 30 students
or more. As regard to Saudi context, a class dftdBents is considered to be large while in Far
East countries: Japan, China, Pakistan and Indiasa of 80 students and more is deemed to be

large and etc.

Having many students in one class can cause sopldeprs that affect the teachers and
students. Some commonly comments heard by teaenersThere is no communication, the
class is out of control, lack of individual attemtiand difficult to set effective group activities.
Other teachers always emphasize that it is implesgiconcentrate on all students and therefore
not enough reinforcement will be made to encouralgeo participate in different activities.
Participants in (Al Jarf's 2006:24) study commerited "Due to the size of the class, they do not
have enough time to pay attention to each and giery student a chance to speak and
participate (Dalal 2013:50).
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On the contrary, teachers in small classes aretalpay great attention to their students and the
benefit from the presented activities is consideiedbe high. From that we can say that it is
abundantly evident that English teachers encowgreat challenges when teaching large classes
as they encounter difficulties in knowing all statkein the class, having time for all individuals,
or presenting effective activities and thereforansnstudents especially the weak ones, tend to

lose concentration.

Another problem which was borne out in the wordghaf teachers and hinders the learning
process in large classes is identifying and colrigplstudents who tend to distract their
classmates from concentrating on the lesson. (L&8) assumes that if a student misbehaves
and begins to disturb the class, the teacher hastead the disturbance and control the noise.
Such action from one student or more in a largesc¥all block the learning of that moment and
demolish the capacity of others to learn. Thereforéarge classes, more time is needed for non-

academic activities related to administrative arghnizational procedures.

2.7.10. Methods of teaching

According to (Latha 2012:10), it is essential ttint teacher adopts different methods of teaching
to suit the diverse needs of the learners. Thexenamerous methods of teaching language like-
audio-lingual method, translation method, directthrod etc. It is necessary to modify the

teaching method according to the diverse needstyhek of the learners. It must be a attractive
and interesting method which would keep the learimarolved and motivated so that they use in

their real-life situations.

Desire to make the acquisition of a second/foréagiguage as effective and efficient as possible
is the one common aim of the numerous theoriesappdoaches of language teaching. One such
approach of teaching English Languageaisk-based approachyhere in the learners have to

actively engage in the process of acquiring thguage in order to achieve a goal or complete a
given task. Tasks can easily be related to learmedl-life language. They create contexts that
facilitate second/foreign language acquisition &clis on form. Learners are more likely to

develop intrinsic motivation in a task-based apphoaThis enables the teacher to see the

progress in the learner's ability to communicatEnglish.
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According to Mary Spratt, Alan Pulverness and Medawilliams in (Latha 2012:10), "Tasks
and less controlled practice activities give mgopartunity than controlled activities for learners
to practice, communicate, interaction and fluen@me of the major benefits of this approach is
that it is learner-centered. Unlike other tradiibapproaches, here the learner performs the task
and takes an active part while the teacher happer®e a guide, mentor and facilitator and
correct the mistakes when needed, thereby remaipasgive. This approach, when used in
teaching speaking skills enables in minimizing keactalk time and maximizing learner talk

time, resulting in the progress in learners speapkkills.

As said by Sarah Philpot: “Learners learn betteemvtiney are engaged, relaxed and having fun”.
The task based approach makes the learners engafgectd and as they get involved into the
task/activity, they derive fun out of it. Thus thatire learning process becomes enjoyable and
efficient. These are a few problems and remediesleafning English language as a
second/foreign language. There are many more fa@®@rtaining to phonological, grammatical
and other linguistic aspects which create a Igiroblems in the process of language acquisition.

Following a proper teaching strategy in the classld resolve many problems.

According to Jon Taylor: "Learning necessarily &jéace through trial and error. Students need
therefore, plenty of opportunity for such trial"péaking is one of the central elements of
communication. Effective instruction derived frommetcareful analysis of this area, efficient

language input and speech promotion activities,clviwill enable chances to speak English

fluently and appropriately. Teaching English ageosd/foreign language can be fun if it is done
in the right way. According to peter Watkins “Teach need to provide a variety of speaking
activities to reflect the variety of speaking aittes learners will engage in real life.

2.8. The Roles of Teachers and Students
2.8.1. The Role of Teachers

The teacher is a "facilitator of learning”, and nm@gd to perform a variety of specific roles,
separately or simultaneously. These include tHeviahg as to (Littlewood 1991) states in
(Buzayehu 2011:20):
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* As a general overseer of his students’ learningning aim to coordinate the activity so

that they form a coherent progression, leading tde/igreater communicative ability.

* As aclassroom manager, he/she is responsibledapomg activities into "lessons™” and
for ensuring that these are satisfaction organstdde practical level. This includes
deciding on his own role within each activity.

* In many activities, he/she may perform the famitide of language instructor: He will
present new language, exercise direct control theelearners' performance, evaluate and

correct it, and so on.

» In others, he will not intervene after initiatirfget proceedings, but will let learning take

place through independent communicative activity.

* While such independent activity is in progressiiay act as consultant or advisor,
helping where necessary. He/she may also move #t@uatassroom in order to monitor
the strengths and weaknesses of the learnerdyassafor planning future learning

activities.

* He/she will sometimes wish to participate in anvéiigtas ‘co-communicator' with the
learners. In this role, he/she can simulate andgotenew languages, without taking the

main initiative for learning away from learnersitieelves.

2.8.2. The Role of Students

As quoted in Buzayehu (2011:21), (Hill 1994:34-48jtes that students should be aware of that
everybody is responsible to initiate talk in thgioups, give and ask for information, and being
able to challenge and negotiate meanings to has dnderstandings of the topic under focus.
Moreover Hill has listed the important roles thaewy student should know to ensure their
group's effectiveness. The firstaacouragerthe ability to praise or appreciate other's eféord
contributions. The second isarmonizer the skill to settle agreement between ideasdbatn
conflicting or the ability to bring members' ideéato a whole through providing a mediating or a
negotiating idea, and the ability to maintain a\@sation when a speaker faces shortage of
words, or unable to express what he really wantsaip The third role iscompromiser:the
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ability to accept one's mistakes or misunderstan@nd try to compensate that by restating
paraphrasing or raising negotiable ideas. The lounte is:expeditor:the ability to motivate and
facilitate the pace of the interaction and paragipn of members: it also includes the skill to
monitor time and try to complete a task quicklyeTitith role is:observer:that is being able to
record or take short notes of the group's discassind giving discussion, and giving feedback

or correction when it is necessary.

The last role isfollower: he/she attends each point raised in the discussidnmoves according
to the group's pace of learning by accepting tloeigs decisions, by registering the key points
raised and the final mutual understanding of theleZmembers. By doing so, every member of

a group plays his/her roles (Wright 1987;Nunan 3988
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CHAPTER THREE
3. METHODOLOGY OF THE STUDY
3.1. Design of the Study

The main aim of this study was to investigate fexctandering students' English interaction in
speaking classroom and the causes that accoutiidee factors in grade 11 at Wolaita Soddo
Preparatory School. To conduct this study, maihky descriptive research design was used.
Descriptive study is useful when a researcher wanksok into a phenomenon or a process by
its natural contexts in order to get its overatitpie instead of taking one or some of its aspects
and manipulating it in simulated or an artificiatting, (Seiliger and Shohamy 1989). To
clearly express the ideas and feelings of the Ipedp show the situations and conditions as
they currently exist, this method is acceptable.eXamine factors hindering students' English
interaction in speaking classroom, on the basithefstudy design, namely descriptive, both
gualitative and quantitative methods were used. fBason for this basis itself on the idea of
(Hamberman 1994) cited in (Bemnet 1996) which saysvestigate issues in education, which
is a human endeavor using qualitative method sgestifiable. Using this method, the ideas
and feeling of the students and teachers, theck@séroom situation, teachers' teaching methods

used in the classroom and the students behavioe neeealed.

3.2. Sources of Data and Sampling Techniques
3.2.1. The Sources of Data

Grade 11 students of Wolaita Soddo Preparatory @chad English teachers were the sources
of data for this study. The other source was atesarobservation of the real teaching learning

of the speaking skill.
3.2.2. Sample Population

The target population of the research were studehtgrade 11 (social and natural science
streams) in Wolaita Soddo preparatory school. Tdmpde size of the study were 310 students
out of 1,488. This makes 20.8% of the targeted fajom. It also included all English teachers
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of grade 11. The sample students were selected asnple random sampling technique. In each
class there were about 62 students in averagesdimple students were selected using simple
random sampling because it is this technique thatldvrepresent the target population of the
study. Totally, 310 students and 12 English teackarthe questionnaire, 14 students and four

English teachers for the interview were taken.

3.2.3. Sampling Procedure

The school was selected purposefully due to itsili@mty, convenience and the school was
where the problem was openly observed. Though thed was selected purposely, simple
random sampling technique was employed in selettiaggamples. The reason for selecting the
school was also the researcher believed the réseatting has not been too much explored like

other areas such as Addis Ababa and the nearbglscho

3.3. Research Instruments and Procedures of Data Qection
3.3.1. Instruments

The researcher used questionnaire, interview aadléssroom observation, to gather the data.
The questionnaire was designed as a main instruafetdta gathering tool from both students
and teachers. The researcher also used interviewclassroom observation as the method to
collect data from teachers and students. The questire and interview were translated from
English to Wolaittattoo and Amharic in order to bleathe subjects choose the language they

understand better.

3.3.1.1. Questionnaire

Questionnaires were used to get the factors, nfoteostudents and teachers believe, that are
affecting students' classroom English interactibimey were developed as main data gathering
tool containing a series of closed-ended questibasare assumed to be hindering factors. To

gather data from the students, closed-ended quesii@ of 27 items was prepared in three
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languages (English, Wolaittattoo & Amharic) andtidlmited (See Appendix |, II, 1lI), and for

the teachers, closed-ended questionnaire of 24items designed in English (See appendix V).

3.3.1.2. Interview

Interview was used to gather more information, udetg feelings, attitudes and understanding
of the factors that hinder the students' Engligleraction in the speaking classroom, and the
causes behind these factors. It is an important toounderstand deep feeling, beliefs,
perceptions, values or the other way people ingeritre world around them. There were four
open ended interview questions (See appendix V BMhat help selected students and teachers

generate descriptive answers regarding the problem.

3.3.1.3. Classroom Observation

In order to see what the actual classroom of spegaskill looked like, structured observation
checklist was used (See appendix Xh).support of this idea, (Sarandakos 2005) clainhed
structured observation is a type of observatiort #mploys a formal and strictly organized
procedure with a set of well-defined observatiotegaries and is subjected to high levels of
control and standardization. In addition, the samgttual speaking classroom lessons were
recorded and transcribed (See appendix XV).

3.4. Data Collection Procedures

In collecting the data, first, the actual classroobservation was employed to see the real
teaching learning classroom of the speaking shill @ make an acquaintance with the students
and the teachers. Next, to obtain genuine infolmnaftiom the subjects of the study, the purpose
and importance of the research was explained tostigects of the study briefly. Next, the

guestionnaire was distributed and collected. Hmathe interview was conducted with
instructors and students.
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3.5. Methods of Data Analysis and Presentation

Both qualitative and quantitative methods afadanalysis were used in this study. Suitably,
tabulation methods, percentage value and frequeaawnts/distributions were used to analyze
the items of questionnaire. And the data that watsined through interview and classroom
observation was described qualitatively. After ttega was collected, analyzed and discussed,

some conclusions were drawn and recommendatioresmwade in the thesis.
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CHAPTER FOUR
4. DATA ANALYSIS AND INTERPRETATION
4.1. Analysis of Questionnaire for factors hinderig students' English interaction in
ESL/EFL speaking classroom
4.1.1. Analysis of students' questionnaire

Table 1 Students' questionnaire responses for studdateddactors hindering them from

interacting in English during ESL/EFL speakingssiaoom

SA Ag Un Ds

SD

No ltems f % |f % |f % |f % f

%

1.1 | I have the confidence to spe 28 9 86 | 27.7| 63 |20.3| 97 | 31.3 | 36
English freely in the class without
fear of making mistakes and
criticism of friends.

11.€

1.2 | | prefer to learn grammar ai 84 | 27 |10€|34.€| 41 |132| 52 | 16.€ | 25
vocabulary than speaking English

1.5 | | prefer teacher's explanation tt 10C | 323|104 |33.E| 41 [132| 41| 132 | 24
practicing speaking activities by
myself

1.4 | | like to participate in speakir 16C | 51.€| 66 | 21.3| 41 | 132 25 8 18
activities (e.g. presentation, group |or
pair work) using English.

5.¢

1.5 | I have poor English speakil 73 | 23.£|10C|323| 33 |10.€| 57 | 184 | 47
background.

152

1.€ | Most of the time | use my moth 1131 36.5| 84 | 27 | 32 [ 103| 44 | 142 | 37
tongue when | am asked to do
activities in pairs (groups) in Englis
class.

=

11.€

1.7 | My mother tongue langua 57 | 18.£| 8C | 25.6| 50 |16.1| 54 | 17.2| 69
pronunciation interference affects
my English, so | don't speak .

22

1.€ | I have adequate vocabulary (wor | 37 | 11.¢| 59 | 19 | 10z | 32.¢| 57 | 184 | 55
to express my ideas or opinions in
English

17.q

1.€ | I like practicing speaking in Englic | 14€ | 47 | 77 | 25 | 42 |13.£| 31| 10 | 14
in and outside the classroom.

1.1C | | like to talk/interact in English wit | 56 | 18.2 | 61 | 19.¢| 39 | 12.7| 101 | 32.¢ | 51
my class friends

16.6

1.11 | | like to talk/interact in Englishwit | 48 | 155 | 84 | 27 | 64 | 20.€| 69 | 223 | 45
my teacher

14.c
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1.1Z | | have a positive attitude towar 142 | 45.¢ 1101 |32.€| 34 | 11 | 18 | 5.€ | 15| 4.t
English Language

f=frequency = %=percentage
SA=Strongly Agree =5 Ag=Agree =4 Un=Uncertain=3 DS=Disagree=2 SD=Strongly Disagree=1

As Table 1, item 1.1 above clearly shows (42.9%poaded that they are not confident enough
to speak English freely in the class without feemaking mistakes and criticism of their class

friends. As the teachers' and students' interviemfion, the cause for students’ fear is that they
may make mistake when speaking and their clagsdsienay laugh and mock at their mistakes.

Therefore, the students prefer to keep silenthey tise their mother tongue.

As we can see Table 1, item 1.2, 61.8% respondatltttey prefer to learn grammar and
vocabulary than speaking. As students' intervieaves, the reason for this is the tests and
examinations mainly focus on grammar and vocabudaestions, and their teachers do not give
them any speaking activities or tests because ltlagg time constraints. In the next item (item
1.3) 65.8% of the total sample students respontatithey prefer teacher's explanation than
practicing speaking activities by themselves. As kmow nothing can teach students the

speaking skill as practicing the language by thévesebut here we observe the reverse.

In item 1.5, 55.8% of the respondents acted inr tresponse that they do have poor English
speaking background. Their interview evidently shdhat the cause for this is the classes they

passed through did not give any attention to tleaking skill.

Again in item 1.6, 63.5% of the respondents in@&idathat most of the time, they use their
mother tongue (Wolaittatto) when they are askeddaactivities in pairs (groups) in English
speaking class. Their interview responses (seedabR), indicated that the reason for this is that
they were not used to interact in English befoie kavel, and teachers simply give pair works
and group works, and they do not check whethesthéents use the target language or not. In
item 1.7. again 44.2% of the respondents reacted tieir mother tongue pronunciation

interference affects their English, as a resuly then't speak English.
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Regarding item 1.8, which asks if students do tedegjuate vocabulary (words) to express their
ideas or opinions in English, 36.1% said they dbhave adequate vocabulary to express their
ideas and opinions in English.

Students prefer to talk/interact more with teashttian students using English. in (item 1.10)
49.4% of the students responded that they do kettdi talk/interact in English with their class
friends, but in item 1.11, 42.5% responded thay tilee to talk/interact in English with their

teachers. From this we can say students prefentévact with their teachers than their class
friends using English. As the interview clearly wiso this is because their classmates
laugh/mock if they make mistakes while talking. &y, in item 1.12, 78.4% responded that

they have a positive attitude towards the Englishduage.

Table 2 Students' questionnaire responses for teach&atedefactors hindering them from
interacting in English during ESL/EFL speakingssi@oom

SA Ag Un Ds SD

No Items f % f % f % f % f %

75 | 242 | 77 | 24€ | 70| 22.€ | 51 | 165 | 37 | 11.€

U

2.1. | My English teacher often give
emphasis to grammar than
speaking.

2.2. | My English teacher often 84 27 86 | 27.7 | 53| 17 | 47 | 152 | 40| 12.¢
prefers to explain and
demonstrate than to create
condition for the students to
practice speaking.

2.3. | My English teacher often prefe 75 | 242 | 90 29 | 46| 14.€ | 55 | 17.7| 44 | 14.2
teacher-centered way of teaching
than student centered in English
speaking class.

2.4. | My English teacher encourages11t | 37 | 88 | 28.£ |48 | 15.8 | 35 | 11.2 | 24| 7.7
us to use the language in and
outside the class

2.5. | My English teacher provides us 98 32 63 20 |46| 15 | 55| 18 | 48| 15
with the opportunity to practice
speaking in pairs and groups in
class

2.6. | My English teacher is proficient 93 | 3C.3 | 85 | 277 | 68| 22.1 | 30 | 98 | 31| 10
enough in English to help us as
needed.
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2.7. | My English teacher provides us 32 | 10.2 | 72 | 23.z | 41| 13.z | 105| 33.¢ | 60 | 19.4
activities that promote our
speaking skills in the class.

2.8. | My English teacher uses teach 38 | 122 | 68 | 21.¢ | 67| 21.€ | 91 | 294 | 46 | 14.¢
aids and authentic materials in th
classroom to promote our speaking
skills

D

2.9. | My English teacher usually 10€ | 34.2 | 10¢ | 352 | 40| 12.¢ | 37 | 11.€| 18 | 5.€
corrects our errors while we are
speaking.

2.10 | My English teacher usually 62 20 | 10t | 33.¢ | 52| 16.€ | 56 | 18 | 35| 113
evaluates our speaking
performance through objective
questions: like multiple choice
than oral presentation

f=frequency  %=percentage
SA=Strongly Agree =5 Ag=Agree =4 Un=Uncertain=3 DS=Disagree=2 SD=Strongly Disagree=1

As it can be seen in table 2, item 2.1, 49% ofdtuelents responded that their English teachers
often give emphasis to grammar than speaking. Aloegrto students' interview (see appendix
XIV), teachers go for only grammar and vocabulaggduse there is shortage of time, and the
English text for grade 11 is too bulky to complétea given academic year. In the next item
(item 2.2), 54.7% of the respondents indicated tiwit English teachers often prefer to explain

and demonstrate than to create conditions for ttoepnactice speaking.

In item number 2.3, 53.2% of the sample respondshisved that their English teachers often
prefer teacher-centered way of teaching than studentered way of teaching in English
speaking class. As the classroom observation sealdb assure that most of the teachers teach
only the expressions; they do not let learners take and use the expressions. Regarding
student centred way of teaching, Lightbown and S§pd®99: 85) state that A learner centred
activity such as group work which forces pupilddtk to each other spontaneously, asking each
other questions and responding in a natural wagnésexample of how this can be practiced.
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For item 2.7, 53.3% of the students respondedttiet English teachers do not provide them

activities that promote their speaking skill in tass. With regard to the usage of teaching aids,

in item 2.8, 44.2% of the sample students resporitet their

English teachers do not use

teaching aids and authentic materials in the aassrto promote their students speaking skill

due to causes that are discussed under 'studetgs/iéw results (4.1.3). Again in item 2.9,

69.4% of the students responded that their Engiigbhers usually correct their errors while they

are speaking.

For the last item (item 2.10) 53.9% of the studeesponded that their English teachers usually

evaluate their speaking performance through objeduestions: like multiple choice than oral

presentation.

Table 3. Students' questionnaire responses for classrogiroament and class size related

factors hindering them from interacting in Engldilring ESL/EFL speaking classroom

SA Ag Un Ds SD
No ltems f % f % f % f % f %
3.1 | English speaking class is 64 | 20.€ | 66 | 21.3 | 51 | 165 | 73 | 23.£ | 56 | 18
entertaining
3.2 | There are large number of 67 | 216 | 74 | 23.¢ | 61 | 19.7 | 53 | 17 | 55 | 17.7
students in the class, so | don't
get a chance to speak English.
3.3 | The seats are suitable for grqu6é | 21.c | 85 | 27.£ | 5C | 16.1 | 59 | 19 | 5C | 16.1
or pair works
f=frequency  %=percentage

SA=Strongly Agree =5 Ag=Agree =4 Un=Uncertain=3 DS=Disagree=2 SD=Strongly Disagree=1

As it is clearly indicated in Table 3, item 3.2 &bpwith their reflection 45.5% of the students

responded that there are large number of studeritseir classes, so they don't get a chance to

speak English. Also, in item 3.3, 48.7% responded the seats are suitable for group or pair

works.
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Table 4. Students' questionnaire responses for instrudtroaterials related factors hindering

students from interacting in English during ESELESpeaking classroom

SA Ag Un Ds SD
No ltems f % f % f % f % f %
4.1 | There is shortage of English | 10t | 33.¢ | 55 | 17.7 | 40 | 12.¢| 5C | 161 | 6C | 194
text book in our school
4.2 | There is access to get teaching3s | 11.3 |57 | 184 |44 | 142|101 | 32.€| 73 | 23.t
aids that promote speaking in
our school

f=frequency  %=percentage
SA=Strongly Agree =5 Ag=Agree =4 Un=Uncertain=3 DS=Disagree=2 SD=Strongly Disagree=1

Table 4, item 4.1, above clearly depicts that 51@%he respondents pointed out that there is

shortage of English text books. Again, for iter2,456.1% responded that they do not have

access to get teaching aids that promote theikamgakill in the school.

4.1.2. Analysis of Teachers' Questionnaire for faors hindering students from interacting

in English during ESL/EFL classes

Table 5 Teachers' questionnaire responses for studdatsdadactors hindering students from

interacting in English during ESL/EFL speakingssi@oom

SA Ag Un Ds SD
No ltems f 1% (f %9 |f (% |f % | %
1.1. | Learners do have confidence to sp 1,183 |0 0 2 16.7| 5 |41.7| 4 | 333
freely in the class as they are not afraid
of making mistakes and criticism of
friends
1.2. | Students prefer to learn grammarand | 50 | 5417 0| O |0 | O |1 | 83
vocabulary than to learn speaking
1.3. | Learners prefer teacher's explanatip® | 50 | 4 |333| 0| 0O |2 167 0| O
than practicing speaking activities by
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themselves

1.4. | Students think theylearn English | 1 | 82 | 1 | 82 | 1 | 82 | 5 | 417 | 4 | 33
when they work in pairs or groups

1.5. | Students like to participate in 11832 |167|,0| 0 |5 |417| 4 |33
speaking activities (e.g. presentation,
group or pair work) using English.

1.6. | Students do have poor speaking |10/83:| 0| 0 |1 |82 |1 |82 0| O
background.

1.7. | Students excesvely use their mothe 8 |667|2|167|1 |82 | 1|82 |0 0
tongue language when they are asked|to
do activities in pairs (groups) in English
class.

1.8. | Students' mother tongue language| 4 |333| 6 | 50 | 0| O | 2 167 0| O
pronunciation interference affects
their English, so they don't speak .

1.9. | Students do have adequate 0| 0 |1|82|1]|82 |5 4177|5417
vocabulary (words) to express their
ideas or opinions in English

1.10| Learners like practicing 0| 0 |0O] O [ 3] 25 |7 |583]|2]16.7
interacting/speaking in English in and
outside the classroom.

f=frequency  %=percentage
SA=Strongly Agree =5 Ag=Agree =4 Un=Uncertain=3 DS=Disagree=2 SD=Strongly Disagree=1

As we can see Table 5, item 1.1, 75% of the respasdbelieve that their learners do not have
confidence to speak in English freely in the claser without being afraid of making mistakes

and criticism of their friends. In item 1.2, 91.7%most all teachers, responded that their
students prefer to learn grammar and vocabularg 8peaking. In the same way, item 1.3.
shows 83.3% of the teachers indicated that leanefer teachers' explanation than practicing
speaking activities by themselves. Teachers irr ithéerview added that their students are not
ready for pair and groups works in the English s#asrather they like to listen to their teachers
(See Appendix Xlll). When students work in pairsdagroups, they do not think they are

learning English as indicated in item 1.4. as 75%e respondents believe.

Even though the students in their questionnairdéafohe 1, item 1.4) responded that they like to
participate in speaking activities (e.g. preseatgtgroup or pair work), 75% of the teachers in
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item 1.5 responded their students do not like te tpart in speaking activities. Again, as
mentioned in item 1.6, 83.3% of the teachers belithat students do have poor speaking

background.

With regard to the students' mother tongue, imite7, 83.4% of the teachers pointed out that
students excessively use their mother tongue wheg are asked to do activities in pairs
(groups) in English class. In the same way teathetsrview also assures that they always
choose to use their mother tongue in English spgagliass. In this way students leave the TL
and go for their first language (See Appendix XIIP) addition to this, 83.3% of the teachers
agree that students' mother tongue language prationc interference affects their English

interaction/speaking, so they don't interact/spadknglish (see item 1.8).

In item 1.9, 83.4% of the respondents believe ttingit students do not have adequate vocabulary
(words) to express their ideas or opinions in EfgliAlso, in the last item, 75% of the teachers
responded that their learners do not like pragjiameracting/speaking in English in and outside

the classroom.

Table 6. Teachers' questionnaire responses for teacHatsddactors hindering students from

interacting in English during ESL/EFL speakingssiaoom

SA Ag un Ds SD

No Iltems f % |[f |[% |[f |% |[f |% |f |%

2.1 | | have been adequately trained in 3(25|9|7%|(0|] 0 |0| 0 |0O0] O
communicative language teaching to
help students as needed.

2.2 | | often give emphasis to teach languagé | 0 | 8 |66.7| 1 | 823 | 2 |16.7| 1 | 83
forms and structure than to teach
speaking.

2.2 | | often prefer to explain and 0| 0 |5|417|1| 8% |4 3352|167

demonstrate than creating condition for
the students to practice speaking

2.4 | | often prefer teacher-centered wayof 0 | 0 | 4 [ 33.5| 3 | 258 | 2 |16.7| 3 | 25
teaching than student centered.

2.5 | | provide students with the opportunity0 | 0 | 5 | 417 | 2 [ 167 | 3 | 25 | 2 | 167
to practice speaking in pairs and groups
in class because there is enough time.
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2.€ | | have a good language proficiencyto 0 | 0 | 9 | 75 | 3| 258 (0| O | O | O
help students as needed in speaking
class

2.7 | | use teaching aids like tape recorders

cassettes, radio programme and other
authentic material in speaking class tp
promote students' speaking skills

(€8]
N

16.7| 1 | 8.

€

2.€ | lusually correct my students'error | O | O | 8 [ 66.7| 1 | 8.
during fluency activity

2.S | |l usually evaluate my students language | 0 | 8 |[66.7| 3 | 25 |1 |82 | 0| O
performance through objective
guestions like multiple choice than oral
presentation tests.

f=frequency  %=percentage
SA=Strongly Agree =5 Ag=Agree =4 Un=Uncertain=3 DS=Disagree=2 SD=Strongly Disagree=1

In the above table, item 2.1, though all the tees;ht00%, responded that they are adequately
trained in communicative language teaching, in i2) 66.7% of the teachers responded that

they often give emphasis to teach language forrdssaincture than to teach speaking.

For item 2.3, 50% responded that they often préfecreate conditions for the students to
practice speaking than to explain and demonstriteiever, the students responded opposite to
this, saying their teachers prefer to explain aamhehstrate than to create conditions for them
(See table 2, item 1.2). 41.7% of the teachers adsponded that they often prefer student
centered way of teaching than teacher-centered i{gee 2.4) though classroom observation

results show the opposite (See Appendix XII) .

In item 2.7, 66.7% of the teachers responded they o not use teaching aids like tape
recorders, cassettes, radio programs and otheergtidchmaterials in speaking class to promote

students' speaking skills.

Again, in item 2.8, 66.7% of the teachers responithed they usually correct their students’
errors during fluency activity. Furthermore, innte2.9, 66.7% of the teachers also responded
that they usually evaluate their students langusegéormance through objective questions like

multiple choice than oral presentation tests.
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Table 7. Teachers' questionnaire responses for classroannoement and class size related
factors hindering students from interacting in Estgduring ESL/EFL speaking classroom

SA Ag Un Ds SD
No Items f 1% | f |% |f % f % f %
3.1 | I make English class 0| 0| 6 |50| 4 |33:| 2 |167| O 0
entertaining as | teach speaking
skill

3.2 | There is a large number of 9 |75 0] 0| O 0 3| 25 0 0
students in a class, so students
do not get equal chance to
practice speaking.

3.3 | The seats are suitable for groupl | 83| 0 | O | 2 | 16.7| 2| 16.1 | 7 |38
and pair works

f=frequency  %=percentage
SA=Strongly Agree =5 Ag=Agree =4 Un=Uncertain=3 DS=Disagree=2 SD=Strongly Disagree=1

The data in the above table 4 depicts classroonramaent and class size related factors
hindering students from interacting in English.item 3.1, 50% of the teachers responded that
they make English class entertaining as they tespebaking skill. 75% of the respondents
strongly agreed in item 3.2 that there are largalver of students in their classes, so students do
not get equal turn to practice speaking. ThougHtesits in their questionnaire (See Table 3, item
3.3) responded that the seats are suitable for guair group works, 75% of the teachers

responded the seats are not suitable for formingmand pair works (see item 3.3).

Table 8 Teachers' questionnaire responses for instruatioraterial related factors hindering

students from interacting in English during ESLIEdpeaking classroom

SA Ag Un Ds SD

No Items f % f % f % f % f %

4.1 | There is shortage of English | 4 | 33.c| 6 | 50 | O 0 1| 82 | 1 | 82
text book in school.

4.2 | There is access to teaching aids0 0 |1 |8&|2 |16 |4 335 | 5 | 417
that promote speaking.
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f=frequency = %=percentage
SA=Strongly Agree =5 Ag=Agree =4 Un=Uncertain=3 DS=Disagree=2 SD=Strongly Disagree=1

Table 8 clearly indicates that 83.3% of teachelgbe that there is shortage of English text

book in school. According to the teachers' intew{&ee Appendix XIlI), even students who do

have English text book do not bring to the classabse it is bulky and again their class friends
think that it is silliness to carry text books tags. In item 4.2, again, 75% of the respondents
agree that in the school, there is no access thitgga aids that promote the students speaking
skill.

Generally speaking, from the whole discussion, tlesults in students' and teachers’
guestionnaires exposed that students poor classEmgtish interaction emerges from factors
related to students, teachers, classroom environarehlarge class and instructional materials
such as: lack of confidence to speak English incthssroom, giving more attention to grammar
and vocabulary than speaking, having poor Engliseaking background and inadequate
vocabularies, and teacher related factors suchiasig much emphasis to teach grammar and
vocabulary, choosing teacher centred way of tegchmnot giving time to practice speaking and
the like. Students' classroom English interact®rmalso negatively affected by large class size
and by instructional material related factors kkertage of student text books and lack of access

to get teaching aids that promote their speakinits sk

4.1.3. Students' interview responses for the majoifactors hindering students from

interacting in English

Fourteen selected students were asked interviestiqns with four items (See Appendix-V for
items of interview questions) and offered the foilog responses. As it is difficult to deliver the
recorded cassettes of the interview as an eviddriced to attach shorter interview responses
(ideas) taken while transcribing from the audicsedte (See Appendix Xl & XIV).

34



All of the interviewed students 100% responded #tatlents do not interact in English during
speaking classroom. According to the interview lteshis is mainly because students fear that
they may make mistakes so that their class friemitislaugh and mock at them. Therefore,
students use their mother tongue or keep silené. §¢tond reason is students didn't come
through interacting in English in their lower gradehey do have very poor background of
interacting/speaking in English. They said thisgeped for the reason that teachers at lower
grades did not encourage them to use the targgudme (TL). One of the respondents said
"When a student comes late, Our teacher asks idigbngshy he/she is late, but that students
doesn't respond but keeps silent because he/ske paactice or he/she doesn't have speaking
background, of course he/she may know the response.

The students also responded that lack of atteritorspeaking in government schools is the
other reason why students cannot interact/talk mgliEh at this level. They indicated that
students who tend to have a better experience glidbninteraction are students who are from
private schools. Students are not willing to worlgroups. One of the respondents said "We
have 1 to 5 grouping. when we are given a grougmasents, only the selected leader does the
assignment; he does not call us and discuss wittbutshe does by himself and writes our
names". "In this way without knowing the entire tant of the assignment we get marks". The
student suggestd.'to 5 grouping is not practicalt is by far better if we are given independent
works, it increases dependency of weak studentthermlever studerits Another respondent
says " | don't use English in English speakingstiasm because my class friends do not use it;
but if the class friends don't laugh, but if thexceurage when even | make mistake, | will try to
speak”. Two of the students said that most olthdents are not attentive. They stay out of the

English classroom especially if there is a presemtathey do not get in to the class.

Regarding teacher related factors hindering stwd&otn interacting in English, almost all the

interviewed students responded that teachers' iftgws grammar and vocabulary is the main
reason. The cause for teachers' focusing on gramnthvocabulary is that the focus area for the
mid semester and final examinations (includingarte exam) is grammar and vocabulary than
speaking. one of the respondents pointed out sayihgve never experienced English class in

which we learned speaking. We were never givetuatgn in which we stand up and practice
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speaking/interacting in English in the classroothé same student added thatéachers hurry
only to finish the book because the English tewkhe bulky and if the teachers do not finish it,
they will be accused by the office".

The other teacher related factor hindering studiote interacting in English according to the

students interview is that teachers translatiomather tongue. Most of the teachers write notes
on the board and do not explain it using the tal@ggguage. They translate is using the students'
mother tongue. The reason for this as interviewedesnts are: First, teachers think that students
do not understand unless they translate in studertther tongue. Teachers do this aiming to
make the lesson clearer. One of the respondents”s@iur teacher thinks that we do not

understand if he explains using only Englis®&cond, this is the way how teachers came

through in their teaching experience.

The other teacher related factor is that they dyginé their students pair and group works in the
classroom. Most of the teachers do not do this usaf shortage of time. Teachers think that
they can cover very wide portion in a shorter tiffibey think that it is wastage of time. Again

even if teachers give pair and group works, thdestts do not use the target language.

One of the respondents s&@ur teacher do not insist us to use English; Ifgush us to interact

only English in the class we will use it any waiAlmost all other subjects' teachers as well
write in English but most of the time explain i owther tongue"The same student also said.
Another responded sai®ur teacher does not insist us to interact in Estylbecause he thinks

that it is not our mother tongue and we are notdyabit."

The other factor hindering students from interagtmEnglish is that teachers jump the speaking
activities because they think it is unnecessargl, sindents do not take speaking tests. The other
student respondeddur teacher jumps the speaking activities sayiray §peaking activities like
dialogues etc are taught in lower grades not a tevel."

One of the respondents sai@ur teacher does not encourage us/help us to ugidan rather
he prefers to explain and demonstrate. He neversgus a chance to practice speaking@.he

same student suggestdtdwas good if our teacher gives us an activiydiscuss in pairs and
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groups, but he doesn'tMost of the interview respondents also said theachers do not

encourage them to use only the target language.

As to the respondents, almost all teachers do n@ gny attention to the speaking skill.
Secondly, most of the teachers do not push theidesits to use English during English

classroom.

Another student respondé&tudents are many in number in our class; alwdyes same few
students get the chance to speak Englisti.teachers try to ask others too, students may b
motivated and participate. One of the responddstsraspondedOur teacher gives chances to
only 5 or 6 students who are active and can trgriswer in English. He asks the same students
always. If the teacher also forces students whmalorise their hands, they may get prepared

thinking that the teacher may ask him/her suddenly"

With regard to classroom environment and class sfaged factordindering students from
interacting in the target language, the intervidwveed most of the respondents responded that
their teachers do not try to make the English lessadertaining. One of the respondents $hid
don't think our teacher tries to teach us the speakesson in an entertaining way to motivate
us; he just explains what we have to say when wesked in some wayOn the contrary one
students saidOur teacher tries to make the speaking classraiténg so that not only our
class students but also other class students veeyatint our English class.She added that it is

really a motivating classroom situation for her.

The other problem hindering students from interagtin the TL speaking class is the large
number of students in the class according to ttexurew results. Even if students indicated that
there is better student number this year, thestillsa problem. They informed that there were
100 and more students in a class last year andeyddat it is good now that there are 60 up to
65 students in a class. Even if this is a big ckatige respondents indicated that the number is

still a problem for the speaking class.

Another student mentionedthe larger the students' number, the less theesttelwant to use

the target language because of the fear; Ther@isme for the teacher to give a chance to each
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student or present or make dialogues in the cla&briost all of the interviewed students agree
that the large number of the learners is one ofnthagr factors hindering the students' English
interaction."As the result of the students' large number, nstgtients are dependent on the
clever ones. Only the leader does the assignmahharshe presents it. Other passive students
who did not contribute for the assignment but whaesees are written will get equal point to
the presenter. In this way students are experienthis kind of situation; they cannot do

independent worksthe interviewed student explained.

The teaching learning is highly dominated by treckeer. One of the respondents s&tldents

do not understand when our teacher continuouslysgames in English. Only a few students
understand. All other students come to understandinen the teacher revises it in our mother
tongue. The teacher takes almost all the time tolig himself."This student believes that 40
minutes may allow only about 10 students to stgmdnd practice. He added that the only place

students use English in the classroom.

The respondents also indicated that as it is argovent school, the classes do not run in line
with the school's schedule. The class does nonliggely (in September and do not go up to the
end of June). It begins late and ends before tengld time. Again there is a lot of interruption
in the middle. As one of the respondents inforniddhere is a festival, the class stays closed to
the whole week because most of the students are domntry side, classes do not start until
they return.”In this case, the teachers' annual plan, weeldg @ highly interrupted. For the
reason that teachers miss a lot of classes, th&y ta complete the text book than calmly
presenting what is useful for the learners. As lietithers’' and students' interview assures, if a
teacher does not finish the text book, he/she lvélaccused by the office. Again because of the

students' large number in the classroom, teaclaensot give chance to all learners.

According to the students' interview, the othertdachindering students' English classroom
interaction was a problem related to instructiomalterial. In a similar way to students' and
teachers' questionnaires, the interview results alsowed that there is shortage of student
English text book in the school. They also explditigat the students borrow text books from
other students when they are given home works asgjranents. They indicated that there are

only a few English text books even in the librange though most students are not accustomed
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to reading in the library. The reason for the shget as the interview and teachers is the

distribution problem at regional, zonal level acticol level.

The other instructional material related factor théerview results indicated was lack of
reference books in the library. One of the respotgisaid'There are no reference books that
really motivate us to learn/practice the skill. Tees a serious shortage of references in our
school.” Other respondents also spdWéne references in the library are not sufficiemhere is
also shortage of English text books; in our class lave it in pairs and groupsAnother
student added thdWe depend on the text book only. Our teacher dobasa other references
that can help us..Another student indicated that there was an Endgibhequipment that was
used to listen to conversations done in real lifeasions; it was really lovely, but it stopped
immediately after its arrival. Having explained tththere is shortage of references in their
school, one student saitl don't believe that students do not interact ingksh because of the
shortage of references; it is mainly because teecte not give attention for the speaking skill.
Leave alone the reference books, we do not havegéniénglish student text book. In our class
about only 10 students have the English tedtie reason for shortage of the references

according to the interviewed students is the schdinlancial problem.

The students also mentioned that almost all stsdeho have the English text do not bring them
to the class because the books are bulky and ogrtlye book to the class is assumed as silliness

among the students.

The respondents criticized the speaking activitreshe text. one student sai@he speaking
activities in the text are not motivating to praeticonversation since they are not in a dialogue
form. It simply tells the situation. Therefore, ane wants to deal with it.They suggested it
would be nice if the activities do not have onlgtmctions, but good if they are supported by
enough dialogue to make us practice.
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4.1.4. Teachers' Interview Responses for the majofactors hindering students from

interacting in English speaking classroom

Four selected English teachers were asked intergiggtions with four items (See Appendix-
VIII for items of interview questions) and offerade following responses. The notes taken

during transcription from the tape recorder aracitéd evidently (See Appendix XIII).

Regarding the student related factors hinderindesits' classroom English interaction, teachers’
interview clearly showed that most of their studethd not interact in English in speaking class
because they fear. One of the respondents respOhtdgdbe about only 5% of the total students
in a class may tend to have the confidence to actein English during speaking classroom."”
According to the teachers, the reasons for the dearfirst, mainly students fear because they
might make mistakes so that their class friendd Veugh at them. This is felt as a
discouragement from their class friends. Thereftre, students use their mother tongue. one
respondent saidSince English is our student®2r 3% language, students may possibly make
mistakes when they speak. As a culture, we Etmegtank that when we make mistakes, we feel
guiltiness. So we fearSecondly, the interview showed that students didcome through the
system that enables them interact in English, ey tfio not have English speaking background.
One of the teachers sdiStudents fear because English is not their fisiguage, but if teachers
teach in English, encourage and support their stisléo use English starting from the lower
grades, they will get exposures, and this problemld have been minimizedStudents who
tend to use the target language in the classharerice that come from private schools. Students
from private schools use English because teachgnsosted and encouraged them to use the
TL. One of the teachers saith'private schools, there are less number of sttglenthe class,
and they are given special attention from theircte&xrs to use the target languagelhe
interviewees also agreed that students do noticttén English because they do not have enough
vocabulary to express their ideas and feelinghé L. The reason for this as to them is that
they use translated dictionaries from English tolaifattoo or from English to Amharic. Most
of the students do not use the dictionaries likdo@k Macmillan and the like that define in
English. They also indicated that mother tonguenpneiation interference affects their students
not to interact in English.
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The other student related problem is that studemgfer grammar and vocabulary than speaking.
They choose teachers who teach more of the langioage and structure. According to one
respondent, students think that whether they sgeakish or not, if they study the grammar they
think they will pass the exam. Perhaps only 3 gp&aking questions may come in their entrance

exam; all other items will be grammar and vocabular

As teachers related factors hindering studentssob@m English interaction, almost all the
interviewed teachers responded that English teactlernot use only the TL in the English
classroom. They usually translate to students' eratbngue. Teachers do this in order to make
the lessons clearer to the students. Accordingnt® af the respondents, not only English
teachers but also other subject teachers do tlssaiti"Even if the medium is English at this
level, all other subject teachers, too, practi¢gehslation. They write notes in English on the
board but they use Wolaittattoo and Amharic to #slate and explain. This is because the
teachers think that their students will not undanst otherwise. but the test/exam is in English.”
One of the respondents who has the greatest erperaso indicated that as an English teacher
when he speaks in English to his staff (Englisittied) during break, English teachers respond
to him in mother tongue. He also adds thataflm not sure even English teachers can
speak/interact in English without any problénThe teacher explains that the problem of
describing or expressing their ideas as they waiinglish is not only the students' problem but

also teachers'.

The interview also revealed that teachers do na gitention to practice students to interact/talk
using English. They do not push their students.rdieno enough support and follow up from
the teachers side the interviewees said. One rdepbvsaid'When students are given pair/group
works, students use their mother tongue; teachersnat walk around in the class during
pair/group works and do not insist the studentside the target language because the teachers
are reluctant about this, and they pretendAnother teacher also indicated that there is no
testing for speaking but for grammar and vocabulafpis may be for saving time. The same
teacher also suggestdfiteachers take the names of the students whuwaste a good classroom
participation or who use English and give some tmiat the end, other students may be

motivated for that purpose and may start to use it.
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As to the interview, the other teacher related [@wmbis that most of the time teachers do not
teach the speaking activities part. They jump dawse they think that what students will get in
their final examinations or in Entrance examinatie@not speaking rather it is more of grammar
and vocabulary. Teachers jump the speaking padusecthey must finish the book which has 12
units, otherwise they will be accused by the office

In relation to the classroom environment and ckass related factors the respondents informed
that last year and before, the students numbardiass was too much, but this year, there are
about 62-65 students in a class in average. Thasbistter number, but still challenging to teach
the speaking, they spoke. The reason why mosteofeaichers do not let each student stand up
and practice speaking is because of large classasid the text is very broad. In 40 minutes time,
the teachers cannot give chance to every studespidak. Therefore, they go for students who
raise their hands only. One of the teacher respuadsid I' cannot pair/group students and
evaluate them speaking; their large number is \&@rgllenging. There is shortage of time, and
there are only four periods a week."

There is a problem related to the seats, One ofdbgondents explainedt 'Is not possible to
group students in larger groups (a group of 4, 56@ir because the seats are desks; so we what
we call a group is that three students seating desk. It is not suitable to move the desks from
place to place.”

Again most of the teachers responded that theytdrynake their English speaking class
entertaining as much as they can. However, mosteointerviewed students responded they are

not sure that their teachers try to make the spgattass entertaining.

With regard to instructional materials related dast teachers' interview depicted that there is
shortage of the student English text book in tHeet Also there are classes that do not have
any English text book. The respondents said thgoreanay be distribution problem at regional,
zonal or school level. The other instructional mateelated factors is that the nature of the text
book. The text book is bulky/big in volume. Themefoeven students who do have it fail to bring

it to their classes. The reason may be becausebitlky, and it is considered as silliness among
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youths to carry texts to class. The teachers beltbat this can affect the students’ classroom

English speaking activities. This in turn harmgartieassroom English interaction.

The other problem the interview disclosed waspioblem related to the speaking activities in
the text book. most of the activities lack Ethiopieontext. The names of the cities etc are
foreign. One respondent, for example, inforMi€dere is a poem written in Indian context; the
language is not clear.There are words which students cannot pronounsié/eAgain, most of
the speaking activities are not given in dialogueris. The activities simply instruct the students
telling them the situation. These students who tsha@tage of English vocabularies cannot do
them. One of the respondents adtiEde text itself is not edited; There are some akiss$/errors
in the text, but as a teacher, | try to correct soling other staff members.The reason for

problems related to the above is related to th@leasho wrote/ prepared the text.

As instructional material related factors, lackrefflerences is also indicated by the interview. In
the library, there are no enough reference bookenH there are some books, they are not in
line with the new curriculum. They are not recemiychased; they are old books.

4.1.5. Classroom Observation Results

The total of fifteen sessions were observed in famedom sections (three different sessions in
each section) to triangulate/cross check what Hgtwas happening in practical classrooms with
the information obtained through questionnaire imterview. The classroom observation results
are discussed below. Thiata obtained through direct classroom observat@smsummarized in
one check list and attached (See Appendix XII).

In the fifteen sessions observation, the followregults are found in a summarized way (See
Appendix Xll) way. The classroom observation shdlazt the speaking classroom activities do
not promote speaking. Again, observation checkish 2, indicates, the speaking activities do
not encourage the students to interact to eachr athpairs/groups. As students mentioned in
their interview, (See Appendix XIV), the reason fois is that the activities are not prepared as

convenient for dialogue. Most of the activitiesstimict, than giving the tasks in a dialogue form.
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According to the classroom observation, when wetlse@ssessment of activities (roles) related
to teachers performance during classroom observatioen they teach speaking lesson, the
teachers do not carry out the activities like iy, games, simulation etc; (See Appendix XlI,

item 3 for the observation result summary). Treehers give much emphasis to grammar and
vocabulary than oral practice (See Appendix X#mt4). They do not give time for oral practice

activities. As the observation confirms, almosttin@e is given to oral practice. In the same way
as students' interview and questionnaire indicaktesclassroom observation also shows that the

teachers prefer to explain and demonstrate tharmotade activities (See Appendix Xll, item 6).

The observation sessions also indicated that theh&es do not encourage their students to
participate in group or pair works. Let alone tine@iragement, the teachers did not group their
students throughout the observed sessions (SeendppXll, item 7). The teachers do not use
teaching aids like tape recorder, cassettes, dret atithentic materials in the class, and they use
teacher centered method of teaching (See Appenidlixtéins 8 & 9).

Regarding the assessment of students overall bwhauring the classroom observation in
speaking lesson, students do not have the confidenspeak freely in the class (See Appendix
XIl, item 11). The students were not using the Hnglish) in the classroom even when the
teachers asked. Most of the teachers didn't giwrégpaup works to their students to make their
students interact/speak in English (See Appendik ¥¢m 12). Students were using their
mother tongue. Again it was observed that studezegsed to have inadequate vocabulary as the
observation assures. As a result, students ongmated to answer individual short oral

guestions (See Appendix XV).

Finally, it was clearly observed that there wagdanumber of students in each of the classes. In
the classes there were 62 students in averagee Tvees also shortage of seats. Three or four
students seated on a desk. Moreover, the seatsnwerasily movable to organize groups (See
Appendix XIll, items 15 &16).
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According to the sample transcription of the spegktlassroom and the students’ interview
responses, most of the teachers jump the spealitigtias and move to grammar (See
Appendix XV).

4.2. Discussion of the Findings

In this part, the findings will be briefly discusselhe data gathered through different tools has
been subjected to both qualitative and quantitatie¢hods of data analysis. The data gathering
has been carried out to identify the factors himdpstudents' classroom English interaction in
speaking classroom. The discussion is based omethdts obtained through qualitative and

guantitative methods of data analysis.

4.2.1. Factors hindering students' English interagdn in speaking classroom at Wolaita
Soddo Preparatory School

As the data revealed in all results sections, fachindering students' English interaction in
speaking classroom in Wolaita Soddo Preparatorp@atmerge from four major factors. These
are problems related to students, teachers, ctlasseavironment and class size and instructional

materials.
4.2.1.1. Students related factors

According to the students' and teachers' questiommasponses, again students' and teachers'
interview as well as classroom observation probéré¢ are various students related factors
hindering students' English interaction in speakat@ssroom at Wolaita Soddo Preparatory
School. The data from teachers, students and #ssrdom observation showed that most of the
students do not have the confidence to speak Enfybely in the class because they are afraid
of making mistakes and criticism of their friend#8hen students try to speak in English, they
commit mistakes as it is not their mother tonguge.aAresult, their class friends laugh and mock
at them, so the students feel discouraged anddbeyt speak in English. The study also found
that students prefer to learn grammar and vocaptitan to learn speaking. There are different

reasons for this. First, the tests and examinatimesis on grammar and vocabulary than
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speaking. Second, teachers go for only grammarvacdbulary because there is shortage of
time, and the English text for grade 11 is too putk complete in a given academic year. If a

teacher does not complete the text in a given timeeyould be accused by the director's office.

Also English teachers often prefer to explain amthdnstrate than to create conditions for the
students to practice speaking. The cause for shihortage of time and the examinations focus
on grammar and vocabulary. Even if the studentheir questionnaire responded that they like
to participate in speaking activities (e.g. preéagon, group or pair work) using English, as |
tried to triangulate through the students' intemvieteacher's interview and classroom
observation, they do not like to do speaking atiéigi The reasons for this are, first, the students
do not have speaking background starting from logrades. Second, they do have inadequate
shortage of vocabularies. Also students think ithatenough if they do have good knowledge of
grammar and vocabulary. They consider they willspie tests/exams without any difficulty,

and there will be only 3-5 speaking questions e@desntrance examination.

The other students related factor is that theyhdwe poor English speaking background. Most
of the students do not have experience in usindignm their speaking classroom in their lower
grades. Because the teachers in lower grades tiglveoany attention for the speaking skill, and
lack of exposure to use the language. Most ofithe the students use their mother tongue when
they are asked to do activities in pairs (groupsknglish speaking class. This is because the
students’ mother tongue pronunciation interfereaffects their English, the students lack
enough vocabulary to express their ideas and fgliand again the teachers do not insist them
to use the TL in the classroom.

The findings also showed that students preferteract with their teachers than interacting with
their class friends. The cause for this is thay taee discouragement from their class friends,
while most of the teachers try to encourage theost the TL. The study also indicated that the

students do have a positive attitude towards thgiginLanguage.
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4.2.1.2. Teachers related factors

With regard to teachers related factors, the figsliavidently showed that English teachers often
give emphasis to grammar and vocabulary than spgakeachers' focus areas are grammar and
vocabulary because there is shortage of time teemaldents in groups and give time to practice
speaking, and the English text for the grade ishuaéy to complete in a given academic year. If
a teacher does not complete the book in a gives, tire/she would be accused by the office. The
ESL/EFL teachers often prefer to explain and deitnates than to create conditions for the
students to practice speaking. The causes forighisachers do not want to waste their time in
grouping, and they feel that students always pcetémey do not use the target language to
interact with one another. Furthermore, the exations' focus areas are rather grammar and
vocabulary than speaking.

According to the findings, the other teachers eslafactor was teachers way of giving

instruction. Most English teachers at Soddo Préperachool often prefer teacher-centered way
of teaching than student centered in English spgaklassroom. Rather than giving time for

students to practice interacting in English, theypdy rush to cover the portion. The teachers
dominate the class; they are the only speakersieSts are subjected to only short (yes/no)
guestions and the like. Some teachers usually jthapspeaking and listening activities in the
text book because they think that they are not mapd, and they have only four periods in a

week.

Though students questionnaire result shows that BExelish teachers provide them with the
opportunity to practice speaking in pairs and geoimpclass, the teachers' and students' interview
as well as teacher's questionnaire results shawnrtbst teachers do not give the students chance
to practice English in pairs and groups as theyehsivortage of time to do so. In speaking
classroom, group works and pair works are very ntgmd, but teachers do ngive pair and
group works to their students (See Appendix Xlimité &XIV). In support of this, (Lightbown
and Spada 1999: 85). say that "Through group waitklents produce not only a greater quantity
but also a greater variety of language functiore @xample, disagreeing, hypothesizing,

requesting, clarifying and defining)". In this wstyidents get a greater chance to practice the TL.
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The findings indicated that the teachers neitheviple their students activities that promote their
speaking skill nor use teaching aids and authenditerials in the classroom to promote students'
speaking skill. According to the interview resulisis is because there is lack of resources and

financial problem in the school.

As student questionnaire indicates, their Englesithers usually correct their errors while they
are speaking. As we know when students are codestdle they are speaking, they feel

faultiness/guiltiness, so students do not darg@éals out the TL.

As both teachers' and students’ questionnaireebhssvthe classroom observation results clearly
indicated, English teachers usually evaluate tlirdents' speaking performance through

objective type of questions: like multiple choibam oral presentations.

4.2.1.3. Classroom environment and class size retatfactors

The findings undoubtedly showed that there areelamgmber of students in each class, so the
students do not get equal chance to practice thE€S€e Table 3, item 3.2). Again, the seats are
suitable to form pairs and groups of threes. Bezdhie seats are desks, but they are not easily
movable and not suitable to make students in laggaups. As students' and teachers' interview

show, the school does not have financial freedoputchase better seats like arm chairs etc.

4.2.1.4. Instructional materials related factors

The results also clearly depict that there is stystof English text book in Soddo Preparatory
school. In some classes the books were given is,gaiother classes they were given in groups
and some sections were not given at all, as thaests' interview assures (See Appendix XIV).

The library in the school has no enough referetitatshelp the learners develop the skill. There
are only old guides purchased many years ago. flitersts do not have access to get teaching
aids that promote their speaking skill in the s¢h®bere are no language laboratories, no radios,

tape recorders, recent books on spoken Englisklppthem develop their speaking skill.
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CHAPTER FIVE

5. SUMMARY, CONCLUSIONS AND RECOMMENDATIONS

This chapter has three sections. The first segii@sents the summary of the objectives and
methodology of the study. The second section dedls conclusions, and the third section

presents recommendations as possible solutiomtproblem.

5.1. Summary
The study attempted to explore the major factonsldring students from interacting in English

during speaking classroom and the causes that mctmuthese factors in grade 11 of Wolaita

Soddo Preparatory School.

This study is intended to answer the following gaheesearch question:

v' What are the major factors hindering students fimeracting in English in the speaking
classroom and the causes that account for thesaerdao grade 11 of Wolaita Soddo
Preparatory School?

Again, the specific research questions also trgdse students related factors, teachers related
factors, teaching-learning environment and clage selated factors and finally, instructional
materials related factors hindering students' Bhginteraction in ESL/EFL speaking classroom
and their causes. In order to answer these qusstiba descriptive research design was used.
Wolaita Soddo Preparatory School was purposivdicsed as the study site for the reason that
the problem was practically observed at the schadl due to its familiarity for the researcher.
The major sources of data for the this study weagelg 11 students in Soddo Preparatory School
and the ESL/EFL teachers. Therefore, the studyded 310 students out of 1,488. This makes
20.8% of the targeted population. It also incluéddEnglish teachers of grade 11. The sample

students were selected using simple random samigaigique.

In order to achieve the intended research objextbse gathering valid, relevant and reliable
information from the pertinent sample of the targepulation, questionnaire, interview, and
classroom observation were used as instrumentstaf ebllection. Two sets of questionnaire
were employed in the study including the assumetbifa hindering students' classroom English

interaction. The first one wassed to elicit information from the students, whitdd 27 close
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ended items while the second one was used to oiofmirmation from teachers, which had 24
close ended items. Besides the questionnaire, tfafaze interview and the classroom
observation supported by a checklist were usedbtaim the pertinent data from both teachers
and students with the assumption that both areategeao play a crucial role by offering the
relevant information for study. Furthermore, 15ss@ss of direct classroom observations were
carried out while the students were learning @anggulate the data. There was also transcription

of the real speaking classroom.

Using the tools, pertinent data were carefully gegd and were analyzed in an integrated
manner using different statistical tools and naratThus, frequency counting, percentage for
guantitative data and narration for qualitativeadatre applied to analyze and interpret the data.

And then, based on the findings obtained, conchssand recommendations were forwarded.

5.2. Conclusions

The overall aim of this study was to examine fagtoindering students' English interaction in
speaking classroom and causes that account foe tlaesors in Wolaita Soddo Preparatory
School. Based on the findings, there are variougofa which hinder students' English
interaction in speaking classroom coming from stislethemselves, teachers, classroom

environment and class size and instructional nal&eri

Most of the students do not have the confidencespgeak English freely in the speaking
classroom. This is because the students are daffamaking mistakes and criticism of their
friends. Their class friends laugh and mock at treminding their faults. The mistakes they
commit while speaking/ interacting in the ESL/ERie @onsidered as a guiltiness by their class

friends. This is a barrier that hinders the stuglémm interacting in the target language.

The students prefer to learn grammar and vocabtitany to learn speaking. The first cause for
this is the tests and examinations focus on gramamdr vocabulary than speaking. Second,
teachers also prefer to teach grammar and vocgbloérause there is shortage of time to teach
speaking lessons. Most of the students and teadhers that the speaking skill is not as

important as grammar and vocabulary. There are fonlyperiods for English in a week, and the
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English text with 12 units is too bulky to complétea year. Teachers rush simply to complete
the text book they do not give the students timpréztice interacting in the TL in the speaking
classroom. This situation worsens the learners'li@ingnteraction problem in the speaking

classroom.

The shortage of time and focusing of the examingtion grammar and vocabulary made
English teachers prefer to explain and demonstlete to create conditions for the students to
practice speaking. Because the students do notdpeaking background in their lower grades
and the students do have shortage of vocabulaayn dgecause the students think they will pass
any exam if they do have enough knowledge of gramend vocabulary, the students do not

like to practice speaking activities by themselves.

Because the teachers in lower grades did not giyeatention for the speaking skill, and the
students lack exposure to use the target languaged outside the classroom, the students at
Wolaita Soddo Preparatory School do have poor Engpeaking background. Therefore, they
do not interact using English in speaking classromther they use their mother tongue when
they are asked to do activities in pairs/groupBnglish speaking classroom. The reason why the
students do not use the target language is that ti@her tongue pronunciation interference
affects their English, and they lack enough vocatyulo express their ideas and feelings. Farther
more, the teachers do not insist their studentsiteract using only TL no matter whatever
mistakes they commit in the speaking classroomeOtion English teachers using mother
tongue instead of English to explain a lessonapjmopriate and has a negative influence on the

students' English interaction.

English teachers give great emphasis for gramnaar sppeaking because the examinations focus
on grammar than speaking. Most of the time the lgpgaactivities were skipped because

English text is too bulky, the teachers rush jostamplete in a given academic year. Since the
teachers' way of giving instruction is teacher eesd, the students do not get any opportunity to

use the TL in pairs and groups.

The ESL/EFL teachers neither provide their studantw/ities that promote their speaking skill
nor use teaching aids and authentic materials enctassroom to promote students' speaking

skill. They also correct their students' errors le/tthey are speaking. Also they evaluate their
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students' speaking performance through objectiye tgf questions. Therefore, this doesn't
facilitate for the students to use the TL.

Also, there are large number of students in eaabsclifor this reason, students do not get equal
turn to use the language. Again, although the smatgood to form small groups, they are not
suitable to form large groups. They cannot be gasdved from one place to the other as they
are desks.

There is shortage of English student text book add® Preparatory School. In the school's
library, there are no enough references to prortf@dearners speaking skill. The students do
not have access to get teaching aids that prorhete gpeaking skill. All the above mentioned

problems contributed to poor students' Englishradion in speaking classroom in Soddo

Preparatory School.

5.3. Recommendations

Based on the discussions and conclusions made abfwwefollowing recommendations are
forwarded:

1. SNNPR Education Bureau and/or other concerned bodl®uld work in giving
continuous in service trainings for English teashier different approaches/Methods of

teaching the speaking skill, and they should warlualifying them.

2. Teachers should create awareness, and studentkl slrwderstand that laughing and
mocking at their class friends who try to interactEnglish and make mistakes is
inappropriate. They should rather encourage angd trir friends who try to use the
target language (English). Students should stovese only English during the speaking
classroom group or pair works. They should als@ giitention to learn speaking as they

prefer to learn grammar and vocabulary.
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3. The ESL/EFL teachers at lower grades should knaw speaking skill is so important,
and its foundation is in lower grades. They shagilet time for speaking activities that
promote students' speaking skill and make the é&rarpractice interacting with one

another.

4. The ESL/EFL teachers should advance student cenveaig of teaching (group and pair
works, oral presentations etc) than teacher cahtwey of giving instruction to involve
the students actively in the speaking activities.tAey focus on teaching grammar and
vocabulary, they should also focus on the ways t@at promote students' English
speaking/interaction. They should also assess shailents English speaking skill.
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APPENDICES

APPENDIX - |
Questionnaire for students in English

ADDIS ABABA UNIVERSITY

COLLEGE OF HUMANITIES, LANGUAGE STUDIES, JOURNALISM AND
COMMUNICATION

DEPARTMNET OF FOREIGN LANGUAGES AND LITERATURE
Questionnaire for students in English

Dear Students,

| am conducting a research on factors hinderindestts from interacting/speaking in English in
English language classroom in grade 11. Your genu@sponse to the questions will help me
gather reliable data about the problem being ingatgd. Thus, you are kindly requested to
answer each question carefully.

You are not required to write your name.

Indicate your answer by putting a ticK (under the alternatives given as: strongly agagese
uncertain, disagree and strongly disagree.

Key: 5. Strongly agree 4. Agree 3. Uncertain 2. Disagree 1. Strongly disagree

Some of the factors hindering students' interactiofspeaking in English:

No. Assumed factors Responses category
54| 3| 2| 1

1 Student related factors

1.1 | I have the confidence toeak English freely in the class without fear
making mistakes and criticism of friends.

1.2. | | prefer to learn grammar and vocabulary than sipgaknglist

1.3. | | prefer teacher's explanation than practicingakjve activities by
myself

1.4. | | like to participate in speaking activities (epgesentation, group
pair work) using English.

1.5 | | have poor English speaking backgrot




1.6. | Most of the time | use my mother tongue when | aked to dc
activities in pairs (groups) in English class.

1.7. | My mother tongue language pronunciation interfegeaffects my
English, so | don't speak .

1.8 | I have adequate vocabulary (words) to express egsiadr opinions i
English

1.9 | | like practicing specing in English in and outside the classro

1.1C | I like to talk/interact in English with my classeinds

1.11 | 1 like to talk/interact in English with my teacl

1.1z | I have a positive attitude towards English Lang!

2 | Teachers lelated factors

2.1 | My English teacher often gives emphasis to granttrear speakini

2.2, | My English teacher often prefers to explain and alestrate than t
create condition for the students to practice singak

2.3. | My English teactr often prefers teack-centered way of teaching th
student centered in English speaking class.

2.4. | My English teacher encourages us to use the lamgmagnd outside the class

2.5. | My English teacher provides us with the opportutdtyractice
speaking in pairs and groups in class

2.6. | My English teacher is proficient enough in Englisthelp us as neede

2.7. | My English teacher provides us activities that potarour speakin
skills in the class.

2.8 | My English eacher uses teaching aids and authentic materitie
classroom to promote our speaking skills

2.9 | My English teacher usually corrects our errors ehik are speakir

2.1C | My English teacher usually evaluates our speakarfppmance thrugh
objective questions: like multiple choice than gadsentation

3 Classroom environment and class size related tacs

3.1 | English speaking class is entertair

3.2, | There are large number of students in the clasisgen't geta chance ti
speak English.

3.3. | The seats are suitable for group and pair w

4 Instructional material related factors

4.1. | There is shortage of English text book in sc

4.2. | There is access to teaching aids that promceaking skil

(Adopted from Olansa Duguma 2011: App. B)




APPENDIX - I

Questionnaire for students in Wolaittattoo

ADDISAABA YUNBBURSHSHIYA
ASUMMAA, DOONAA PILGGETTAA, JORNAALIZIMIYAANNE MEET  IYA
KOLLOOJJIYAAN
KARE BIITTAA DOONATUNNE HAYYO XAAFO BILAA TIMIRTTE SHAAHUWA
Tamaaretussi shiigida oyshata
Aymalee al"o tamaaretoo,
Taani, "tamaareti kifile giddon Ingilizatto Doon&soy issuwaara haasayennaadan xubbiyaabati aybee?"

giya ano qgofan 11 kifiliyan pilggettaa oosuwa oottaydda beettays.

Intte kifiliyan beettiyagumu hanotaa yootiyoogee ha pilggetta oosoy hoolliya shocan&eehi gitaba,
Hegaa gishshawu, kaallidi imettida oyshata hayytmiwozanappe issuwa issuwa akeekan nabbabidi
zaarana mala ashkketettan oychchays.

Sunttaa xaafiyoogaa koshshenna.

Imettida 'Keehi maayettays, Maayettays, Erettenna, Maayettikke, Keehi maayettikke" giya doorotu
giddoppe intte zaarota beeriyaa malaatdavpttiyoogan bessite.

Birshshettaa: 5. Keehi maayettays 4. Maayettays 3. Erettenna 2. Maayettikke 1.Keehi maayettikke

Tamaaretu Ingilizatto Doonaa haasayaa xubboosaetattjdi qofettidabatuppe amaridaageeta

Pa. Xube gidoosona geetettidi gofettidabata Zaaruaa Doorota
514 3| 2| 1

1 Tamaare naatuura ohettida metot:

1.1 | Balaa meruwaanne ta laggeioriya yayyennan Ingilzzattuwa kifi
giddon la'an haasayiyo xalay taayyo de'ees.

1.2 | Taani Ingilizattuwa haasayaappe aattada giraanameaqaalat
tamaariyoogaa dosays.

1.3. | Ingilizattuwa haasayaa kifile oosota ta barkki astteezetiyoogqppe
asttamaaree immiyo gonccissuwa ezggiyoogaa dosays.

1.4 | Ingilizattuwa haasayaa meezetun hashetiyoogaa slolsay (dendd
eqqi tamaarissiyoogaa, waatta oosuwa, cita cosowa)

1.5 | Hagaappe kase Ingilizattuwa haasayiyo meezee tdmg@e

1.6. | Ingilizatto kifiliyan waatta oosotinne cita oosdg'iyo wodiyan daroto
ta koyro doonaa (mother tongue) go'ettays.




1.7 | Ta koyro doonay (mother tongue) Ingilizattuwa gealeesiyo wod
xubbees; hegaayyo Ingilizattuwa haasayikke.

1.€. | Ta gofaa Ingilizattuwan gonccissanawu taayyo |rgtto gaalatu gid
eray de'ees.

1.9 | Kifile giddooninne kifiliyaappe kareera Ingilizatta haasay.
meezetiyoogaa dosays.

1.1C | Ingilizattuwa haasayiyoogaa ta dosiyoy ta kifilgdatuura

1.11 | Taani Ingilizattuwa ta asttamaariyaara haasayiyaaiysay

1.1Z | Taayyo Ingilizattuwassi lo'o xeelay de'¢

2 Asttamaariyaara ohettida metota

2.1 | Nu asttamaaree haasayaappe aattidi graamariyartasuaean wudet

2.2 | Taasttamaaree tamaareti haasayaa meezetanaadartd
injjeyiyoogaappe aattidi gonccissidi yootiyoogaaoo#i bessiyoogaa
dosees

2.3. | Ta asttamaaree Ingilizattuwa haasayaa tamaariksilygan tamaaree
oottiyoo (student-centered) tamaarisso hiillaaptdi asttamaaree
oottiyoo (teacher centered) tamaarisso hiillaattpes.

2.4, | Nu asttamaaree nuuni kifiliyan gidin kifiliyaapparkera Ingilizattuw.
haasayanaadan minttettees

2.5 | Ta Ingilizattuwa asttamaaree nuuni kifile gidcwaattaaninne cita
gididi Ingilizattuwa haasayaa meezetanaadan gédadaees.

2.6. | Ta Ingilizatto asttamaariyawu nuna eran kaafanayyo &eehi gida era
de'ees.

2.7. | Nu asttamaaree nu haasayaa garatettaa dichchiy@@mauuyy!
shiishshes

2.8 | Ta asttamaaree nu Ingilizattuwaa haasayaa qaeatatteaarissuwe
kaafiyaa miishshatanne (teaching aids) tumu pdketianotata
(authentic materials) go'ettidi tamaarisses.

2.9, | Nu Ingilizattuwa asttamaaree darotoo nu haasayiieltshn nu balas
giigissees.

2.1C | Nu Ingilizattuwa asttamaaree ubbatoo nuna paacciyogenddi eqqic
adussa haasayaa oottiyo hanotan gidennan ganttavzalkeoyyiya
oyshatuuna. Leemisuwawu, dooruwa malatiya oyshatuun

3 Kifile giddo hanotaaranne naatu payduwaara ohettida metot:

3.1 | Ingilizatto kifiliyan miicciiddi kaa'iiddi tamaaretes

3.2 | Cora tamaareti nu kifiliyan de'iyo gishshawu tdanilizattuwa
haasayaa meezetanawu qaadaa demmikke.

3.3 | Nu uttiyo oydeti waatta ooscyyonne cita oosotuyyo injjetoosc

4 Tamaariyo miishshatuura ohettida metota




4.1

Timirtte keettan tamaariyo maxaafaa pacatettayed

4.2

Nu timirtte keettan tamaarissuwa kaafiya miishslifaching aids
demmiyo gaaday nuuyyo de'ees

(Baasettidoy Dugguma Olanssa (2011: App. B)




APPENDIX - Il

Questionnaire for students in Amharic

AB0 AN RZOCOL
275 (117 232 PSTE BLSA.HIP AS hoqR2h 1% hAE
Pa.ap LILPFG 175 SUG BT CTaodt
AT TIPF PELN 7o PP
a, e TGP

(+TPF ORTINHE WEA L ATIAHET FmPav@. Z1801914 291.02CT PPhIeAT) 1994 117 hed AL TGHP
KUE WG AISAU-:: N@oPR® PhGTE OC FAP 4048 AAD:: AAHY U-A° TPEPT (P1Pe AT00TFU-
WILTAAGAT 1FVTS A2 PAv-:: AN PG FONETFUI° 1PLTLE ATPAIGAD-:

9P 7RG AP U-9°

O A9 " (19° A9F7700- : A7T7F00- . ACTNT ALLAV-IP . ANNTT7797: (1719° AA(1777797"
N990F FoCemTFu-T NFAMT AT92-6T avnhd eu7 (V) PART (aombg® A38.77 Folame::

ZAF.- 5. 179° A777A0- 4. AN77900- 3. ACTNT ABLAU-IP 2. AN77779° 1. 179° AA(177°79°

+ePT OWFIHT £7% K18R1914% AR +R0T PAL G HNAD. P3O0 1TOF -

+.¢. ean 0T PCRPT

1 hta98 DC o+ 20H TaCT

1.1 | A7I0NT aSI1C AQAT AFAAU- N AANTIPPS P2L5FT T T Adds- NFA AT
1971 Pao5IC S LT hATY

1.2, | Az PAPPILHG 79°91C DovTiC BAP 914-0PC AS DHALE PATT aPTIC ADSAD-

1.3 | Az PATAHG T°1C aPAaPEPF (1910 opATIane: LAP PaPIPULT 1N hé.AIAU-

1.4 | Q7°9C aohaEPTF TINHIO:-(0TLH BN AT 2P T aPatq hdSAU-

1.5 | v &4 A7P00H5 7 29951C AL PATH9°

1.6 | NH LH aPAEPTT NATINHET NeA LH 096 AS N7 AN PAG PG F $72e7
AMPTINU-

1.7 | ta& oo F 2780 ATPIAHGT O1G1C MAP 910 AATPLLTPLTT ATILHT AAGTICI®

1.8 | val7? OATIILHT AGPIAS NE PATINTG PAT APt ANT




1.9 [ h&d @.07q nhed aop PAPINHET R7R 7°1°1C apATIave: AD8AU-

1.10 | QATIANHT av101C PPPOLM. hh&A 285 IC NF 1.

1.11 | OA7IANG av1,01C PPPORA. havgPys IC 1F 1.

1.12 | AATINHT R7% Pé Aaeahnt A0

2 had+18 OC o401 FIACT

2.1 | 9P9*Vé NFIC LAP A14-0C HhedF £ANA

2.2 | Vs ATUISPTF SR 101G K1E.ATIO0S. U< 3P NI F T AP 109
TRLAYG OCH TI0eTT LarCMA

2.3 | Vs ka6 G 0TINFTIC 271 HE SAP aPIPUC HDC PUINTIIC HET LIPCMA

2.4 | V6 MG QAT LU-7 hNEA O, ATINHT K77 Wi&mPd® POLFFTA

2.5 | ®®uitT hGh QAT 0066 M-27 PATINTT 79°C K& 70710 &N LAMSTA
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PALSA
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2.9 | PATINHT AQTTI69FT N L A7IHT K727 hOFGICT hONT AU TTT PCTIA
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3.3 | owdawen, TG 0046 AT AN-L7 N6PT Ao ST,
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(Adopted from Olansa Duguma 2011: App. B)




APPENDIX - IV

Questionnaire for teachers

ADDIS ABABA UNIVERSITY

COLLEGE OF HUMANITIES, LANGUAGE STUDIES, JOURNALISM AND
COMMUNICATION

DEPARTMNET OF FOREIGN LANGUAGES AND LITERATURE
Questionnaire for teacher in English

Dear teachers, this questionnaire is designed dgogses of research study, Its aim is to studyofact
hindering students' English Language speaking igligm classroom. in Grade 11. The success of this
study depends on your genuine responses to thestians. Please read carefully and respond to the
guestions honestly and frankly. Your identity widimain anonymous and your cooperation will be lyighl
appreciated . Thank you for your cooperation.

Indicate your answer by putting a ti€k) under the alternatives given as strongly agresseag
uncertain, disagree and strongly disagree.

Key: 5. Strongly agree 4. Agree 3. Uncertain 2. Bagree 1. Strongly disagree

Some of the factors hindering students' interactiorof English:

No. Assumed factor: Responses catego
5 |4 |3 (2]1

1 Student related factors

1.1 Learners do have confidence to speak freely irtldiEs as they al
not afraid of making mistakes and criticism of ks

1.2. Students prefer to learn grammar and vocabulary tindearr
speaking

1.3 Learners prefer teacher's explanation than pragtgpeaking
activities by themselves

1.4 Students think they learn English when they warkairs or groug

1.5. Students like to participate in speaking activitiesg prisentation
group or pair work) using English.

1.6 Students do have poor speaking backgrc

1.7 Students excessively use their mother tongue lagggudien they ar
asked to do activities in pairs (groups) in Englitdss.

1.8 Studens' mother tongue language pronunciation interferetffects
their English, so they don't speak .




1.9 Students do have adequate vocabulary (words) t@sxpheir idea
or opinions in English

1.1C | Learners like practicing interacting/speal in English in and outsid
the classroom.

2 Teachers related factors

2.1 | have been adequately trained in communicativguage teaching 1
help students as needed.

2.2 | often give emphasis to teach language forms @odtare thn to
teach speaking.

2.3 | often prefer to explain and demonstrate thantargaondition for
the students to practice speaking

2.4, | often prefer teach-centered way of teaching than student cent

2.5. | provide students witthe opportunity to practice speaking in pi
and groups in class because there is enough time.

2.6. | have a good language proficiency to help studastseeded i
speaking class

2.7. | use teaching aids like tape recorders, casse#igis programme an
other authentic material in speaking class to pterstudents'
speaking skills

2.8 | usually correct my students' error during flueacyivity

29 | usually evaluate my students language performéreeigh
objective questions like multiple choice than gnadsentation tests.

3 Classroom environment and class size related tacs

3.1 | make English class entertaining as | teach spgadkill

3.2 There is a large number of students in a classtugtens do not ge
equal chance to practice speaking.

3.3. | The seats are suitable for group and pair w

4 Instructional material related factors

4.1. | There is shortage of English text book in schoat trelp speakir

4.2. | There iraccess to teaching aids that promote studentkisgeskill

(Adopted from Olansa Duguma, 201: App. A)




APPENDIX -V

Interview questions for students in English

ADDIS ABABA UNIVERSITY

COLLEGE OF HUMANITIES, LANGUAGE STUDIES, JOURNALISM AND
COMMUNICATION

DEPARTMNET OF FOREIGN LANGUAGES AND LITERATURE
Interview for students in English

Dear student, the objective of this interview isfiiod out factors hindering students from
interacting in English in English language classeggrade 11. As your information can enrich

this research, you are kindly requested to respotige following interview questions.

Thank you very much!

1) What are the major students related factorsadffatt students' interaction in English? What

are the causes for each of these factors?

2) What do you think are the major teachers reléetbrs that affect students' interaction in

English class? What are the causes for eaclesétfactors?

3) What are the major classroom environment andsckize related problems that impede

students' English interaction in the lessons? Vdhathe causes for them?

4) What are the major instructional material redatactors that hinder students' interaction in
English? What are the causes for each of theser&c



APPENDIX - VI

Interview questions for students in Wolaittattoo

ADDISAABA YUNBURSHSHIYAA

ASUMMAA, DOONAA PILGGETTAA, JORNAALIZIMIYAANNE MEET  IYA
KOLLOOJJIYAA

KARE BIITTAA DOONAT UNNE HAYYO XAAFO BILAA TIMIRTTE SHAAHUWA

Tamaaretussi shiigida Oychchi zaaruwa
Aymaleeal"o tamaariyawu/ree,

Taani, "tamaareti kifile giddon Ingilizatto Doon&asoy issuwaara haasayennaadan xubbiyaabati
aybee?" giya ano qofan "kifiliyan pilggettaa oosuwa oottaydda beettays.

Intte kifiliyan beettiyagumu hanotaa yootiyoogee ha pilggetta oosoy hoolliya shocankeehi
gitaba, Hegaa gishshawu, kaallidi imettida oyshh#yyaninta wozanappe zaarana mala
ashkketettan oychchays.

Ta oyshaassikka Eenada yiido gishshawu wozanappelgtays.

1) Tamaareti kifile giddon issoy issuwaara Ingitima/an haasayennaadan tamaariyaara ohettida
xube gidiyaabati/ tamaaree medhdhiyo metoti aybgeee? Hageetussi gaasoy ayba

gidana gaada qoppay?

2) Tamaareti kifile giddon issoy issuwaara Ingifimavan haasayennaadan asttamaariyaara
ohettida xube gidiyaabati/ asttamaaree medhdhiiotin aybee aybee? Hageetussi

bayratiya gaasoy ayba gidana gaada qoppay?

3) Tamaareti kifile giddon issoy issuwaara Ingilimaan haasayennaadan kifile giddo
hanotaaranne tamaaretu coratettaara ohettida gidbgabati/ merettiya metoti aybee
aybee? Etassi bayra gaasoy ayba gidana gaadayGoppa

4) Tamaareti kifile giddon issoy issuwaara Ingitisawvan haasayennaadan tamaariyo
miishshatuura ohettida xube gidiyaabati/ Eeti naiyo metoti aybee aybee? Hageetussi

bayratiya gaasoti ayba gidana gaada qoppay?



APPENDIX - VII

Interview questions for students in Amharic

Q 5
S N
Saga uns

A0 AN REACN
P78 (17 3% PG BCSA.HIP AT h7LRINT? hAE
Po. G LISPTT 178 ZU-G 4T (oo
A1TISPF PN 7omed

a,C F TGP -

(+TPT ORINHT DA LH ATINHGT FmPaod. 11801914 2910201 PN1e4T) 1994 1T° hed AL
TGHP KU-G WG ATTAU:: NaPPRI° PAGTH FONC TAP 429 AddL:: AAHY U-79° TPRPT NT79E
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APPENDIX - VIII

Interview questions for teachers in English

>
s
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ADDIS ABABA UNIVERSITY

COLLEGE OF HUMANITIES, LANGUAGE STUDIES, JOURNALISM AND
COMMUNICATION

DEPARTMNET OF FOREIGN LANGUAGES AND LITERATURE

Dear teacher, the objective of this interview isfited out factors hindering students from
interacting in English in English language classeggrade 11. As your information can enrich

this research, you are kindly requested to respotige following interview questions.

Thank you very much!

1) What are the main students related factorshimaler students' English interaction in the
lesson? What do you think are the main causethém?

2) What are some of the major teachers relatedrathat hinder students' English interaction in
the English class and what are the main caos¢sem?

3) What are some of classroom environment ands sliae related factors that hinder students'
English interaction in English class and wteises them?

4) What are the major instructional material redatactors that hinder students' interaction in

English? What are the main causes for each oétfaesors?



APPENDIX - IX

Interview for teachers in Amharic

A0 AN REACN
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APA aomPE 4. PLT P[0 hdeeMy/i hAN AgPO1SAU-::

1) +o12PTF OATINHT hEA L ATIHTT Tdar@. 11901145 918 LCT Wt o1eP T IC e+EeH- TacT
IILGFA NAY/T FO0AV/T ATHUA PT PG PN P16

2) +TPF MATIHE NEA L ATIHE? +mPar@. 17881,014 271.0LCT NavgPyey OC eHE0H Tt
POVeGF@. AV FO0AV/T ATHUA P PG PNIOET PO7LGTF .

3) tUPTF MR TIHT NEA L ATIAHT T FmPard. A18L1,01% 291.0CT hhed @0t 033G htols
®PC IC PHLOH FOCT PG Fa. NAV/T F00AV/A ATHLUA PS PS P70 POIeGT

4) T PT MRTINHT DEA LH ATINHT T TmPara. A7821014 Po1L.eLCT AaPa14P hgPtmbar-(Fa.
INGPF IC OHLOH FaACT PG A NAV/A F00AU/A ATHLVA PS PS PP 70T PPILGF.



APPENDIX - X

Interview questions for teachers in Wolaittattoo

ADDISAABA YUNBURSHSHIYA

ASUMMAA, DOONAA PILGGETTAA, JORNAALIZIMIYAANNE MEET  IYA
KOLLOOJJIYAA

KARE BIITTAA DOONAT UNNE HAYYO XAAFO BILAA TIMIRTTE SHAAHUWA

Asttamaaretussi shiigida Oychchi zaaruwa
Aymaleeal"o tamaariyanttoo/renttoo

Taani, "tamaareti kifile giddon Ingilizatto Doon&soy issuwaara haasayennaadan xubbiyaabati
aybee?" giya ano qgofan "Fkifiliyan pilggettaa oosuwa oottaydda beettays.

Intte kifiliyan beettiyagumu hanotaa yootiyoogee ha pilggetta oosoy hoolliya shocankeehi
gitaba, Hegaa gishshawu, kaallidi imettida oyshh#yyaninta wozanappe zaarana mala
ashkketettan oychchays.

Ta oyshaassikka Eenada yiido gishshawu wozanappelgtays.

1) Tamaareti kifile giddon issoy issuwaara Ingittmavan haasayennaadan tamaariyaara ohettida
xube gidiyaabati/ tamaaree medhdhiyo metoti ayageee? Hageetussi gaasoy ayba
gidana gaada qoppay?

2) Tamaareti kifile giddon issoy issuwaara Ingilimavan haasayennaadan asttamaariyaara
ohettida xube gidiyaabati/ asttamaaree medhdhiytotn aybee aybee? Hageetussi
bayratiya gaasoy ayba gidana gaada qoppay?

3) Tamaareti kifle giddon issoy issuwaara Ingilimaan haasayennaadan kifile giddo
hanotaaranne tamaaretu coratettaara ohettida gidbgabati/ merettiya metoti aybee

aybee? Etassi bayra gaasoy ayba gidana gaaday@oppa

4) Tamaareti kifile giddon issoy issuwaara Ingilisvan haasayennaadan tamaariyo
miishshatuura ohettida xube gidiyaabati/ Eeti noiyo metoti aybee aybee? Hageetussi
bayratiya gaasoti ayba gidana gaada qoppay?



APPENDIX - XI

Classroom Observation Checklist

No. List of Activities Yes | No | Undecided

1. | Activities

a. | There are activities that promoteeaking

b. | The activities encourage the students to intetaeath other in pairs/grot

2. | Assessment of activities (roles) related to telers performance during
classroom observation when they teach speaking less

a. | The teacher carri out the activities like role play, games, simulaté&ic

b. | The teacher gives much emphasis to grammar andutarg than ora
practice

c. | The teacher gives much time for oral practice &us

d. | The teacher prefers to explain and dertrate than to provide activiti

e. | The teacher encourages his/her students to paitécip group or pair wor

f. The teacher uses teaching aids like tape recardssettes, and oth
authentic materials in the class

g. | The teacher useeacher centered method of teact

h. | The teacher uses the target language ven

3. | Assessment of students overall behavior duringpé classroom
observation in speaking lesson

a. | Students do have the confidence to speak fredheirctlas

b. | Students work in pair/group using the target lang

c. | Students seem to have inadequate vocat

d. | Students only attempted to answer individual sbat question:

4. | The condition of the classroor

a. | There are large numk of students in the cls

b. | The desks and tables are easily movable to organimgos

(Adopted from Nunan 1989; 135-137)




APPENDIX - XIlI
Classroom Observation Results all in one

Classroom observation results for factors hindestoglents' classroom English interaction in

Wolaita Soddo Preparatory School. 15 observagssisns summary.

Yes No
No List of Activities

f % f %

1. | There are activities that promote speaking 3 20 | 12 | 8C

2. | The activities encourage the students to intécaeach other| 2 | 13.c| 13 | 86.7
in pairs/groups

3. | The teacher carries out the activities like rokeypbames 0 0 15 | 10C
simulation etc.

4. | The teacher gives much emphasis to grammar @cabulary| 15 | 10C | O 0
than oral practice

5. | The teacher gives much time for oral practidevidies 0 0 15 | 10cC

6. | The teacher prefers to explain and demonstnate to 15 [ 10C| O 0
provide activities

7. | The teacher encourages his/her students to paitkcip group o 0 0 15 | 10C
pair works

8. | The teacher uses teaching aids like tape recardesettes, 0 0 15 | 10C
and other authentic materials in the class

9. | The teacher uses teacher centered method biigac 15 | 10C| O 0

10. | The teacher uses the target language very well 13 | 86.7| 2 |13.:

11. | Students do have the confidence to speak fredlyaclass 0 0 15 | 10C

12. | Students work in pair/group using the target laggua 0 0 15 | 10C

13. | Students seem to have inadequate vocabulary 15 | 10C| O 0

14. | Students only attempted to answer individual sbat 13 [86.7| 2 |13
guestions

15. | There are large number of students in the class 15 [ 10C| O 0

16. | The seats are easily movable to organize groups. 0 0 15 | 10C

f=frequency  %=percentage



APPENDIX - XIlI

Teachers' Interview Responses Transcription

This interview was conducted in Amharic, but ipigposely translated to English. Only the
main points the respondents wanted to give werentalkor the convenience, the responses of all
the teachers' are written together under each iguest

1) What are the major student related factors thataffect their' interaction in English?
What are the causes for each of these factors?

Teacher (1)

| think there are mainly two students related fegtdrirst, When | speak this my 2nd or 3rd

language in front of my class friends, | may makstake When | make mistakes students laugh
at me. It scares me. As a culture, when peoplehlawge fear. Second, mother tongue

interference influence affects the students Engligtirdly, students don't use the target language
dictionary. They use dictionaries that are tramsladrom English to mother tongue. They also

expect translations from their teachers. Studergsnat ready for group and pair works. they

rather prefer listening to the ir teachers.

Teacher (2)

It is necessary for students to interact in Engbsfice students are learning it. Except few
students most of them do not dare to speak bedhegefear. Because students did not come
through the system that enables them interact gli§n Students who tend to use English are
the once come from private schools. This is bectaemehers support and encourage the students
to use the language. As we know, in private schdbése are less number of students in a class,
and they are given special attention from the teeho use the target language. They are
students learned in private schools we see usigydbrin our school. Teachers give support and
make students use English.

But when we see students who come from governnadoss, they don't dare to use English
because of thinking that they will make mistakeslevbpeaking.

* They have no enough vocabulary knowledge,

* They don't have a background /practice of intenggith English in lower grades.

» They focus on grammar only

* They are not interested when they are given spgakativities in the classroom. They
are very shy.

» They don't use the target language rather theyhesemother tongue.



Teacher (3)

As | have a lot of experience in teaching EngliBhere are about three main factors that affect
students’ classroom interaction.

> it is fear that makes students not use Englishuiside the classroom. Students may
laugh at me if | make mistakes, as | researched.

» They didn't come through their lower grades usimg target language to explain their
ideas and opinions. That is because lower gradehé¢ées usually use Wolaittatto in
English classroom, so that this affects studeptsalsing in English.

» What makes the students laugh when students laugén wstudents talk is the
pronunciation since there is mother tongue interfee. They try to keep grammar rules
while speaking this is another barrier.

To improve their interaction of English, the stutdeshould not bother about grammatical rules.
They have to be free to practice speaking English.

Teacher (4)
» Lack of experience- not practicing to interact imgksh

They use their mother tongue because when teadeaghers do not use only English they use
mother tongue too. Students expect the mother ®iigunslation. Students get exposure to use
English only for 40 minutes in the classroom. Then't use it outside.

» When they try to speak, there is discouragementm frtheir class friends
(laughing/mocking) if | make a mistake.

» The other is lack of vocabularies.

» Even other courses such as Geography, Biology, enatics etc all are in English
except Wolaitatto and Amharic but teachers use ardtingue to explain. But the exam
is in English.

» Therefore the students also use their mother toimgthee classroom activities.

» they simply prefer to listen to teachers.

But if the teacher encourage or initiate studemisse English, this problem won't exist.

It is fear that makes students not use EnglishaBse English is not our students' first language .
If teachers teach in English, starting from loweadgs, they will get exposures.

» They assume teacher as the only knowledgeablenzeeu themselves, as they are not
able to speak .

» Mother tongue pronunciation interference affectenthnot to use English/interact in
English.



2) What do you think are the major teacher relatedactors that affect students' interaction
in English class? What are the causes for each thiese factors?

Teacher (1)

» As English teachers, they don't always use onlylisimgn English Speaking Classroom.
they use mother tongue and students because toth@kentent clear for the learners.

» Even if the medium is English in this level, alhet subject teachers even practiced
translation. They write notes on the board, thengusiother tongue, and Amharic the
teachers translate because they think that thedests won't understand otherwise.

Teacher (2)

> Itis the teacher who has a greater responsibdityake students use English in the
speaking classroom. Teachers do not give attetgipnactice students to interact using
English. Teachers do not push student to use Englis

» When students are given pair/group works, studesgsheir mother tongue.

» Teachers do not follow whether the use the taaygudage or not. They do not insist Use
English because teachers are reluctant/carelessdswhis. There is no enough follow
up from the teachers.

» There is no test for speaking rather in grammaneamabulary or something that is
submitted in a written form. Listening skill is alaever tested.

» Taking active participants names and giving themesanarks for their participation may
motivate students to use the English.

Teacher (3)

Trs side to mother tongue while they are teachingligh. even a teacher in break when i speck
to English trs in English, they respond in motleergue /Amh. we tried to establish English club
in the school, but when we tried to celebrate thgligh days in which every body has to speak
in English. we couldn't have support from trs. Euerenglish class trs use Wolaitato /Amharic
that English. Except Wolaytato and Amharic all oteebjects are in English, but even English
teachers translate in Wolaitato. this is perhapgd/inmake the lesson clear for sts. i am not sure
even English trs can speak in English as expearpressing their idea as they want. the
problem of describing, freely interacting in Enbliss not only students problem, but also
teachers.

Teacher (4)

Tr related factor not giving opportunity. even whes give the chance the same sts tend to use
the language. speaking tebelo sate bisete.........



» most of the time teachers don't teach the spealdtigities part. The focus on grammar.
b/c what they will get in their final exam, or i&rce is not speaking part rather the
majority is grammar. they sts think that weathesytlspeak or not, if they study the
grammar the will pass the exam. they choose trste&ich more of grammar. only 3 -5
guestions of speaking may come on their iteranteother will be grammar and
vocabulary.

» Trs don't give sts opportunities; the text whicls B2 units the reason is 1) they rush to
finish if a teacher doesn't finish the office valtcuse.

» there are a lot of things sts can gain if tr teaith attention.

» May be 5% of the total sts have confidence to sggakish in class. very few the same
sts.

3) What are the major classroom environment and clgs size related problems that impede
students’ English interaction in the lessons? Whadre the causes for them?

Teacher (1)

Last year and before, sts number in a class wasta, but this year, there are about 62 st in a
class in average. this is better number. butdtglllenging to teach speaking.

| try to make St centered, to group Sts and malemthearn from one another to learn
collaboratively.

Teacher (2)
The reason | don't let each St stand and pragtieaksng is .....

» Large class sive and the text is very bread, | caupair /grp Sts and evaluate them
speaking in English. their large number is verylleinging. book broud time per week is
4 periods. there is no enough time. | can't mak8tal practice and | can't evaluate each
of them in that way. b/c of large no.

Teacher (3)

» That makes Sts laugh is the pronunciation sincetisemother tongue interference. They
try to keep grammar ruler while speaking this istaer barrier.

» To improve their interaction of English studentsw@id not bother about grammar rules.
they have to be free to practice speaking English.

Teacher (4)
» In 40 minute can't give chance to all Sts and #reyfew Sts who put up their hands. so |
go for Sts who raise their hands. If you ask silét, there are Sts who respond 11 |
don't know" so there will be a situation in whiabuy50 with the active once.



» | try to make my lesson entertaining. if a teachas confidence in his lesson (subject
matter knowledge he tries to entertain his class.

4) What are the major instructional material related factors that hinder students'
interaction in English? What are the causes for ezh of these factors?

Teacher (1)

» There are 50 English text books distributed in hag€ but | can see only 10 in the class.
the reason my be b/c it is bulky or it is considess silliness among youths to carry texts
to class. this affects the speaking class.

Teacher (2)

» Each St should have English text at level. othextiss not continent to learn d/t skills.
there are class that did not have any English tagte is shortage of English text.....the
reason may be distribution problem.

Teacher (3)

» The text book is very bulky.

» Examples in text book are our of our context anddsovhich Sts cannot pronounce
easily. The names of the cities/ towns are allifpréor example, there is a perm written
in Indian language. the context is Indian the lagguis not clear.

» The speaking activities are not given in dialogaemi. It simply Instructs the Ss tells
students the situation and it instructs them maé@lg up. The text itself is not edited.
There are some mistakes to in the text as a tedttyeto correct as i teach.

> In the library there is no enough references. éf¢hare books, they are not in line with
the new curriculum. The no of the Sts and the baokise library are don't match.

» 1 -5 grouping as | a teacher | say it is gooddetits learn cooperatively. In our school
context it is completely non applicable. some cteésts. are not willing to support others.
generally students don't do work together in their5 grouping rather they pretend. It is
only for a show. It is not applicable.

Teacher (4)

> text big in volume Sts collect their books and faibring to classes. that may affect their

class room speaking activities' work.



Appendix - XIV

Students Interview Responses Transcription
Abrivations

Q-Question

B/c- Because

Tr: Teacher

S: Student

Q1) St 1. The reason why students do not interaEniglish is that they do not have confidence toths
target language. Fear of the criticism from thegirfds, lack of vocabulary knowlege, fear of making
mistakes, negatively affects students' Englishraution.

1) uneffective 1 —to 5 grouping

2) Unwillingness to work in groups. they are studesho come from private schools who tend to have
better interaction.

Q2) Tr related: Trs should have emphasized on UsSimglish in lower classes

» It would have been good if the teachers insiststhdents to use only English in speaking
classroom. Teachers came across using the motiwradhan the target language in English
classroom.

» There is shortage of student text
» teachers are careless to teach speaking.
» Teachers do not give group and pair works.

Q3) class room: there is a large number of studargach class, and this does enable them to make
presentations within 42 minutes. there is a safastage of time.

Q4) Teaching aids: There is shortage of text bolksreference books only student text availablién
library. There are sections that couldn’t get teotbks. They borrow from other class sts. Few bavlen
in the library cannot take in the books to thediyr

» The cause for this is the schools budget any /&iisduproblem.
Section 2
Q1) Poor background English: - Causes: 1) mostetts dependent on clear sts come being

» This is government school and most ss here are ¢dmmtry side, they find it difficult to interact
in English.



» Students do not interact in English beacause ofdemaking mistakes. "Thinking that what
would my class friends say if | commit a mistakalesspeaking. What would my teacher say if |
do a mistaking while speaking."”

Because students mock. When the teacher leavetai® reminding his/her mistake the students
laugh and mock.

Q2) Teacher related problems: 1) Trs Think thathe®y conversations is taught in lower classes they
thing tray think sts should learn or and vocabukrthis level. Trs do not let us stand up in tsgroom
and practice conversation in pars/groups.

They think the conversation is left somewhere mdgs 7 and 8 in our school as it is governmentacho

Q3) The class doesn't big in timely in Septembet doesn’t go up to june. There is a lot of intptian.
If there is a (festival) as many sts are from rarala the class doesn't start until two weeksHis teason
after teachers they think they may not miss aflalasses they rach to finish the portion finarfe ook
they hurry or jamp unless they will be accusedihgydirector. b/c of sts’ large number trs do gige
chance to sts to practice interacting/speak Engtiglairs.

Are English speaking classroom engtertaining?

Q 4) The lessons in the text are not motivatindesIractice conversation. It is gud if a sepac#dss is
arranged for speaking otherwise we are not leartfiegkill. There are no references that motivateou
learn/ practice the skill. There is shortage oérefices in the library.

The speaking activities are not clear and not siupgdoy enough examples
There is shortage of English text
Student 3

Q 1) Sts don't talk/ interact in English. They ahgy b/c their freinds laugh if they make mistakédlev
speaking. The teachers at lower classes did no¢ iekstudents use English. so students do not use
English. The interview says he remember how hidiEimgeacher discouraged him while he was in grade
6. Even now | am afraid of speaking English botthway tr and class friends.

Q2) The Tr teaching now is gud.

Q3) He tries to make the class entertaining. Sbribiaonly our class sts but also other sectionvatst to
join our class.

»BJ/c there is no eough time to give a chance tthst$ry asks one/2 person in a line.
Q4) 1 don't think there is shortage of English teMbere are references in the library.
St4

Q1) Itis fear. Fear to speak infront of the studexnd the teacher.



Q2) There are teachers who do not let you use &nglithe class. There are teachers who take dor th
whole period and doesn'’t give any chance to thenkra. There is no time in which teachers leave
grammar and teach speaking/ make sts practiceint&lkglish. They always prepare us for the
examinations which usually focus on grammar andlatary. | have never experienced English class in
which we learned speaking. There is no situation/mclass given to practice speaking. Ratherrthe t
focus on exam question. Which mainly aims to evalgaammar and vocabulary. The team only what is
important for their examines. The book for gradasifiulky, so they have shortage of time. Theywtor
finish the text.

Q3) There is 1 to 5 grouping in the school. Butastsreluctant to work together in that group itsa@le
the classroom.

»The larger the students’ number the more theytfeapeak. If trs give test on speaking in
English, sts will try but trs don'’t b/c of time. tifie trs force us to use English sts may use
English in the discussions, but trs do not ingésbup/ pair works are never given to us. If trs
gave us, are would do.

Q4) English book are, reference they tell us tlaeeeref in the library.
Student 5
Q1) 1) Itis fear because students laugh and rabokistakes

2) lack of experience of students didnineothrough from their early grades b/c teachems'dgive
emphasis and the some even now especially govetrsoeool.

»1 —5 grouping is killing sts if a home is giveolaver st does only it.

Q2) most of the teachers do not encourage theio stse English. Even in lower grades they
didn’t encourage us. Teachers shift to other laggu&ts even expect the tr to use mother
tongue. The trs go for grammar than speaking. Theys on exams. There are teachers who
teach grammar only. Ours is better. Teachers dbangt the initiation.

Most of the trs team English in amhsd. They dageich us dialogues and etc.

»Trs do not give us group pair works even if treegbair /grp works sts don’t use the target
language.

Q3) I don't think that there is st number problérhere are only around 50/60 sts in a class. There w
100 of sts in a class.

Q4) There is shortage of text of course. The teetfidoesn’t give attention to speaking.

» There was sts like English lab — that studentslist to “conversations done in real situations”
but it stopped immediately.

Student 6

Q1) students do not have a base/background.



»Teachers do not push the students to use the targgtage.
» Teachers explain using Wolaittattoo sometimes Afchar
»1 — 5 grouping sts do not really participate prdten

» The fear. Students do not have experience in usmgjsh

Our tr do not give pair /group works. He giveslg issignment and a leader in 1 — 6 group
presents gives other ways.

Q2) 1) Teachers do not give support to the students. They simply write the notes on
the blackboard, translate then into mother tongue and leave athe class. The teachers
translate into mother tongue to make the lesson clearer to the learners and this is how
they experienced to teach English.

Some trs try to spend the lesson time only. b/g thiek it is their duty they don’t care for stsofNry to
help sts.

Q3) I don't think our teacher tries to make theadqdeg class enjoyable /entertaining.

Q4) We depend on the text only. The tr doesn’taiker references. May be there are sufficient amoun
of references is sts try to read in the library.

Student 7
They are out during the lesson.
» Most of the student do not attend regularly

Q1) only our English teacher tries to use Englisthe class. We learn almost all other subjects in
Wolaitato and sometimes Amharic. In 1 to 5 groupinty the clever ones % sts try to do the actisitie
others don't.

» Students do not use English due to fear of makiisakes and laughter from their class freinds.
» When there is presentation some sts become siletthdy fear.

Q2) If the tr ask us in English /insist us use Esigive would try but he doesn't insist. They mdsthe
time ask us in mother tongue. b/c trs think thatrtets don’t understand if they use only English.

Q3) Students are many in number only few commoardes get a chance.
Q4) In library there is not sufficient referencd bdon't tink there is shortage st text.
Student 8

Q1) It is not our mother tongue, when | speak Isfiile make a mistake, so sts may laugh at meesar| f
to speak.



Q2) Trs do not insist even in English class toksglish this is b/c the tr thinks that since ih our
mother we are not good at it.

Q3) There is no time to make sts present or ma&dees in the class.

Q4) There are a few references in the library néitgent. English text book is given in pairs £t is
shortage.

Student 9

Q1) Students do not interact in English because thessmates laugh at them if they commit mistakes
while speaking.

» Sts are reluctand not attentive stay out of class
» Students did not come across using English stpftom lower grades.
» This is b/c of the trs do not encourage them uggi&in

Q2. Our teachers do not teach us the speaking:Sqkaking lesson/activities are jumped. Trs do not
teach properly what is written in the st text besgathey think it is unnecessary and does not hestelt
was in a private school that speaking is given nattention. But here ......

» Our tr focuses on grammar.
Q3) There are about 65 students in each classutithinkable to give each st a chance to talk.
Q4) Text available, but no up to date referencasaan help us there are old guides in the library.
Student 10

Q1) Sts are not willing to participates in pair gponvorks given in the class, don't do h/w b/c thent
to write the answer when the tr does the answer.

» Fear of making mistakes and the criticism of cfassds.

Q2) Teachers use mother tongue most of the timexefbre, we also use our mother tongue to ask
guestions. Teachers use mother tongue in ordeslpous understand the points in a better way. Our
teacher encourages us to use the target languaigeedause he uses MT most of the time, we also use
our mother tongue.

Q3) It is better now that there are about 60 sttgdieneach class. Students number is high to magle e
present in 40 minutes. There are only 4 periodshf@iEnglish Language subject.

Q4) Some students do have the text individually, but most of the students don’t have it.
There are no very helpful references in the library.

Because most students do not use library, they cannot get different books.



Student 11
Q1) Starting from the lower classes, students diccome using English Language.
» Thinking that their class freinds would laugh i€yhmake mistake while speaking English.
» Students do not endeaver to speak b/c trs do gsist.in
Q2) Our teacher writes on the board and explalmeitioesn’t make us English in pairs and groups.
Q3) Sts are many in number that ss don't get echuice.
» Our teacher tries to intertain us while teachinghst we get motivated.
Q4) No text book problem: there are some references
» Most sts don't use libraries.
Student 12

Q1) The students are not confident to interactriglish because they are afraid of making mistakes i
front of their freinds.

» Evenin 1 -5 organization, sts don't interact.yCthke leader tries to guide and do the works by
himself.

» Sts use their mother tongue.

Q2) Trs focus on only some 5/6 clever sts who teecTrs focus on sts only who are able to speak
English.

Q3) Most sts are dependent on clever sts. Eaclerstednnot get a chance to use English in the
classroom due to large number of the studentsteerd tare only 4 periods a week.

Q4) There is shortage of English text even theesttglwho do have the text do not bring to the diéss
it is bulky and 2) friends think it is foolishnetscarry books to class.

Student 13

Q1) Sts use Wolayttato or Amharic.

In private schools Trs insist, here trs do notsfsits do not use English most of the time.
» Frightness —sts laugh if | make mistakes.

Q2) Teachers teaching us new seems good. If arststate, he asks in English but the st keepstsilen
He may know the answer, but b/c he lacks practispepking, he doesn’t do. He advices us to use
English.

> Trs do not encourage.



Q3) The teacher dominates the class and few ststdiim. But | don’t think he makes the lesson
entertaining enjoyable to motivate us.

b/c sts are many our tr makes us in groups foisaigament. He says “assign a leader who will ptesen
tomorrow” so, only one person will get a chanceresent. All sts cannot participate no time fot.tifa
he randomly chooses someone to present, that piitgrso that only a clever one has to do it.

Q4) There is serious shortage of text book in tasx
Student 14
Q1) Sts do not have speaking background. From |gnaates
» | cannot speak b/c its don't use it. There is & ouping but it is not practical.

» | am afraid of making mistakes. My friends laughregt; even the tr. As the result, | don’t want to
try. If freinds do not laugh and support, | wily to use the target language.

Q2) Trs do not encourage /help us speak Englisheirtlassroom.

» Conducts the class writes on the board explaingdantbnstrates, he never gives us a chance to
and practice English in the classroom.

» There is no spoken English day. We learn EnglismfMonday to Friday except Wednesday. It
is good if one day is the day we practice speakirigracting only in English.

» Gud if our tr gives us ‘topic’ to disuss using Behlbut he doesn’t do so.

» Trs do not give us group works continuously. Eviemd take an assignment to do in groups, only
a leader shoulders the responsibility. He doesiltthe group and discuss, he does it alone and
writes our names. We don't participate. If was gdade focus on individual independent
works.

Q3) Sts don't understand when our tr continuousigsents in English. Only few abt 5% sts understand.
All mother gangue. The tr takes almost all the tidfeminute may allow only about 10 sts to stand up
and practice/make dialogue. But if the tr takeslélse 10 minutes and to make us speak and it veas ni

Q4) There is shortage of references, but | doriebe that sts don't interact in English b/c there
shortage of references.

Trs don't give attention for speaking. It is trinat leave alone the reference we don’t have ensutgxt
book. In our class about only 10 sts who have thgligh text.



Appendix - XV

Classroom Transcription 1 (Section C)

To show the real classroom of speaking skill evilyetranscriptions were done in
the two random sections (Section 'C' & 'D"). Twifedtent transcription were done
in each section. The transcriptions show teacherimnt classroom and how

speaking was ignored and grammar got focus.

Symbolsused in the transcriptions
*** Under recorded voice

Tr: teacher

S: student

Ss: Students

Transcription - 1

Transcription of classroom events 1

SectionC' observation lesson

Name of the school: Soddo Preparatory School
Date of observation: 15/Apr/2014

Time of observation: 45 min 4:00-4:45

Tr: How are you?

Ss: Fine

Tr: How was your Easter holiday?
Ss: very nice

Tr: was it?

Ss: yes



Tr: Did you enjoy it?
Ss: yes
Tr: It is about Jesus Christ our savior died for sin.
Tr: Ok, now let us return to our lesson.
Tr: Today's lesson you can find in your what? stitidext page 213. two hundred thirteen.
Tr: The title says what? Language focus " | widlitly expressions we use to express our wishestlthe
'l wish'.
Tr: When do we use the world ‘wish'?
Tr: To express your wish for present and future.
Tr: When we the wishes to express our present dradav
Ss & Tr: Future
Tr: No past. Not the past.
Tr: For example: 'l wish | were good at maths" wila¢s it mean?
Tr: I wish | were good at maths.
Tr: What do you understand about this?
Tr: What do you understand about this sentence?
Tr: I wish | were good at maths
Tr: What do you understand about this?
Ss: Itis hope
Tr: Is that hope? Is that hope?
yes, this is a problem of our students.
Tr: Sometimes you are confusing what? wishes apeé.HBut we can see after this the differences.
Tr: Ok rich man.
Tr: May | read it a gain the sentence?
Ss: (rich man) yes
Tr: Listen carefully
Tr: I wish | were good at maths
Ss: | were good at what?
Tr: I wish | were good at maths.
Tr: | it talking about past or the future? or now?
Ss: Future
S: past
Tr: Ok. Now......you are saying this because ofelve
Ss: yea, it is past.



Tr: But in the wish we are using this verb.

Tr: | wish | were good at maths means, he is talldhout now. Not the past. not the future. This@er

is what he is talking about his condition now.

Tr: He is what? wishing what? probably he is gao@hat? in geography and history. and what he is

saying to his friends now. probably he is ......

Tr: Yes, he is confused about the word the verbwhien we are using wishes now, what it says, to

express your wishes at the present and futureortbetpast.

Tr: And then | wish | were good at maths means Inatncapable to do mathematics so. | am not

good. I am ...... but he is......he is wantingeodme what?

Tr: Good

Tr: Is that possible? | don't think so.

Tr: Ok, now let's come to the next one.

Tr: Don't confuse wishes. yea. It is a problemusr

Tr: Sometimes we are what? wishes and hopes w&agieg you know the same meaning. The same use

but different. hopes are possibilities. hopes arat® possibility and most wishes are what?

impossibilities.

Tr: Now you are what? a social student

Tr: you are what?

Ss and Tr: social students

Tr: Now you will be a good lawyer for the futurewwill be. | hope you will be a good low yes. hat?
possibilities or impossibilities.

Ss: Possibilities

Tr: Possibilities

Tr: Ok. what about me? | hope | will be a good lawys that possible?

Ss: Impossible.

Tr: Impossible. my age is over fifty. | am becomimgak. | am becoming...... My power of mind is what
decreasing now. Because of the age

Tr: Now what? | wish | become a tawzer wishing vwhimpossibilities...... he can say | hope | willdbe

lowyer.

Tr: Yes he will be. you have what? possibilitieavé you understood the differences?

Ss: Yes

Tr: Have you understood me?

Ss & Tr: Yes



Tr: Hoping is what? a possibility for the futurendpe you will be one of the leadders for the feitofr
Ethiopia. you will be.

Tr: What about me? | am wishing. | wish | will bar fEthiopia. Is that possible?

Ss: Not possible

Tr: | am not a good cadire.

Ss: Laughing

Tr: Yea, it is impossible because i am not a gatte now. so, for you? yea. it is possible. for,you
take this the country. yea. you can say, i hopi#l be& a leader. yes you will. you will be.

Tr: Have you understood the differences?

Ss: Yes

Tr: Ok, Now let us see. how do you see the comparis... i hope i become a doctor. this persos say
what? | hope i become a doctor.

Tr: What does it mean? It may be ..... but i may. .

Tr: | think you will be... | hope you will becomehat? a good a wyes. it ...... what? a hard workenu
work hard, you will be.

Tr: Now this person says "I hope i will become atdo. probably is very good at biology or he is ¥ha
in a he is learning university.

Tr: He is registering for medicine. and he is stangyow, what he says, i hope i will become a doaio
probably he will be what a ..... he is a naturadsce student. he says 'l hope | will become aatokte
will be if he works hard.

Tr: But only what talking. this is hoping what? pilslities now. | hope now hope possibility.

Tr: And let us come to the next one. | wish | coodda doctor. | am doing smoothening else at imie.t
this is not possible.

Tr: probably one of the merchants sya" | hope | béla doctor:. He is a merchant; he is what? He is
shop keeper there.

Tr: Probably, hes can be very safe. and he sajshl lwill become a doctor, is that possible?

Ss: No.

Tr: Impossible because he has a plents of montheipocket in the bank etc

Tr: But he couldn't be a doctor.

Tr: Probably he is learning in a part time in &ftiene. yea, probably he will be.

Tr: But giving a priority for his study.

Tr: Now hoping is what? possibilities? wishes? Wwhat

Ss: Possibility

Tr: Have you understood?



Ss: Yes

Tr: Now who can tell me. now tell me about your bop
Tr: Give me a sentence by using ‘hope’

Tr: tamene, give me your hope for the future.

S: | hope | will be ambassador for Ethiopia.

Tr: Ok.

Ss: Language.....

Tr: Yea, you will be ambassador by only talking?

Ss: No

Ss & Tr: Or by sleeping?

Tr: How you will become an ambassador for Ethiopia?
Ss: By hardworking

Tr: By hard working. what kind of work? can youl tele? now express. what kind of work? by diging the
land?

Ss: No

Tr: By reading all the books without sleepin?

Tr: Tell me? How could you become an ambassador?

Tr: By what?

S:By ...

Tr: | didn't hear you. loud your voice pleage.

S: By studying ......

Tr: By studying what?

S: Different what? Educational books.

Tr: Ok. After that what?

S: Ambasadar.

Tr: You become ambassador, you have to suppogrthgous, the prey the present government. other it
is Impossible.

Ss: yea.

Tr: If you are what? opposing this government ane lgecoming an ambassador?
S: I don't think so.

Tr: | hading will not give you a place for that.dagise i hading is very strong.

Tr: Ok. Now this is his your hope.

Tr: Ok others. rich man?



S: Ethiopian FB team will pass again for Africara8tpion.

Tr: What ....What? Ok. say it again please.

S: Ethiopian football team will pass again for A&h Shampion.

Tr: for African shampion. for next year. isn't ftit 2015, isn't it?

Ss: yea.

Tr: We are hoping. | think you know. we have a rumlbout what? we have a coach for Ethiopian team
you know? he is a foreigner. isn't he?

Ss: yes.

Tr: Have you heard about him?

Ss: Yes

Tr: | think you will hear you know? But | heard altdhe information. | don't know which one. It's in
radio.

Tr: And one of the foreigners..he is ...... for Bffian team you know? And the salary monthly is ®hat
Eighteen thousand dollars purely but the totalrgatawhat? 25,300 dollars. When we convert itwio o
currency, it is 450,00 in a month.

Tr: Ok. now Rich man you know? you......about that.

Tr: Ok. now you are wishing our team become wh#® fest team now in Africa.

Tr: Ok. we ...... wish ok.

Tr: Now the next one.

Tr: Amanuel?

S: Yes

Tr: Would you try your hopes about the future?

Ss: Ishi, *rrrk

S: Set yiwedal.

Tr: Laughing.....

Tr: Amanuel, | am waiting you.

Ss: Teacher, | am studying for lawyer.

Tr: You are saying now. | hope | become what?

Ss: a good lawyer.

Tr: Yes. Ok.

Tr: Dereje.

S: | hope | become an economist.

Tr: You hope you become economist. Good. Alrigltoomist. You have studied what? You are a
social science student.



Tr: Ok. Others, Tsegab.

S: | hope | become a manager.

Tr: YOu hope you become a good manager. For whatrfe organization.
Tr: Asrat

S: | hope | become a journalist.

Tr: A journalist?

S: Yes.

Tr: Are you a good chatter box

S: Yes.

Tr: Are you a good.....(laughing)....... ok.

S: I don't know your .......

Tr: Emmm? Ok, Abel. | heard when you were speaking/olaytigna. Ok.
S:lhopel........

Tr: What?

S: | hope | become a sociologist.

Tr: Do you know about sociology really?

Kkkkkkkkk



Classroom Transcription 2 (Section C)

Transcription - 2

Transcription of classroom events 2

SectionC' observation lesson

Name of the school: Soddo Preparatory School
Date of observation: 18/Apr/2014

Time of observation: 42 min 2:00-2:45

Tr: When we accept this primary social impact as fragtes or no question. It is the question which we
do not. ask as or. we don't ask this questionderdo get personal information.

Tr: But simply we expect the answer. When we ask sameairight we, expect or you or | expect
alright that the listener we ask.

Tr: So, in the second case, right,............ it imsmal right to use, alright all questions. whdltements
...... yes/no question. That means we answer gegfastions. In what form? In short form. In
short form.

Tr: For example, Do you like......?
Tr: Yes, | do or? No ?
Ss& Tr: I don't we can say that
Tr: do you like dancing? Yes or No.
Tr: Or yes | do or
Ss& Tr: No ldon't
Tr: We can say that
Tr: Are you ready? Yes, | am ready.
No, | am not ready. You can say that.
Tr: So, the second one is using 'so’ using 'so'.

Tr: After some words such as: think alright? after sararbs like:..... support, expect, like hope, we
usually use short form in order to avoid repetitior when we don't want to repeat part of a



sentence.... to give a short answer. for exanapéethose people Americans? (the teacher
writes on the board) if they are Americans, wesanEmm..........

Ss: Yes
Tr: | think so.
Tr: Yes, | thinks so. we can say yes, | think so. théans, yes, they are Americans.

Tr: If we say no. Ehhh....... | don't think so. thatans, No they are not Americans. so, if it is hesé
people Americans? | think, so | don't think so.

Tr: I think so' here means. yes, they are Americadsntt think so means they are not Americans. we
can say that.

Tr: Will you be at home tomorrow morning? (the teadhevriting on the board) we can say that?
Ehhh?

Tr: | expect so. we can say that | expect so. thahmeaxpect i will be at home tomorrow morningsthi
is a positive reply. the negative form is?

Ss& Tr: No, | don't expect so.

Tr: Right, because | don't expect so. right i dorffteex so. or we can say what? | expect not. so, here
the negative form are in two ways. we can sagiitcexpect so' or 'l expect not' these are
negative, the first one is positive.

Tr: Ok now the second one, there are a lot of exani@es the second question is ‘wh' question. 'wh'
guestion what is it? what is ‘wh' question? Ehhhwhat is ‘wh' question? Sometimes we call it
information question.

Tr: Dibora

Ss. Wh questions that need explanations.

Tr: 'Wh' questions are question. Ehhhh..
Ok, it that be answered with?

Ss: 'Wh' words

Tr: Yes, 'wh' questions. especially we answer witht®litsbegins most of the time with 'wh' words like:
what when, how, where, how much, how many, how dow far, how often, how old, these
all are ‘wh' questions we call.

Tr: They are questions which begin with a questiondwsuch as: which, why, what, where, when, who,
how, whom, Ehhh...... whose, how much, how manw bld, how far, how long and so on.

Tr: Clear



Ss: Yes
Tr: Alright
Tr: Example, why are you laughing?
(the teacher writing on the black board)
Tr: This is 'wh' question. The example of 'wh' questio

Tr: When someone asks you like this: why you are lauggtsorry. ‘wh' are you laughing?" He/ She asks
you in order to get information about what?

S: Reason
Tr: Ok good about the reason. clear? about the redsght.

Tr: When will you come? Ehhh? When will you come? Y/ She asks this question in order to get
what information?

Ss: Time.

Tr: About time. information about the time.

Tr: Where do you come from? This is He / She askgjiéstion in order to get information about?
Ss: Place

Tr: Ok ..... this is about? i think you are clear vitifs topic.

Ss: Yes

Tr: Right that means 'wh' questions. correct Yesywgo,questions ..., ***xxx*

Tr: 'wh' words such as: who, why when, where.......

M—

Tr: Is it? Yes this is a question about what? the tipreabout ‘how often'.

Tr: Right, How often, whose, who, where,..... how nft® you visit your parents?

Tr: The phrase is used in the question. which somaske& Ok to get the information about frequency.
right ? about frequency.

Tr: That means the answer to this question is ‘orveeek’ every day' ..... ‘twice a week'.... everynth
we can say. yes?

Ss: Yes

Tr: Alright



Tr:

Tr:

Tr:

Tr:

Tr:

Tr:

Tr:

Tr:

Tr:

Tr:

Tr:

Tr:

Tr:

Ss:

Tr

Ss:

Tr

S.

The second one is: using 'how far'

writes on the board: 'how far is your home from sichool? ' we can say. how far is your home from
the school. this is about?

. Distance

Distance, yea
We can say that two miles', ten miles, five miteg kilometers, one km. like newu?
Yes

So, this is how far is your home from the schabi® is the question someone asks in order to get
the information about distance. Ok. about distance

How long sorry. How long have you studied? alrigbtv long have you studied? this is the question
someone asks to get information about what? akbat?

. Duration, time

Duration. about duration. about duration. meafiimgan hour, two hours, three hours, for a week,
two week. the duration. the length about timet ihé.

Ok. let me add. you about one or two exampleacfter writes on the board)

How many people will attend the meeting? thidés question. alright? Someone asks. Ok? this is in
order to get the information about what?

- Number

How many right you see? how many people will attére meeting. this is a question someone asks
to get the information about what about? the calistnoun. very nice. about countable noun.
right.

Do you know about countable noun? countable nave® Ehh...... nouns are.
Yes, Kidist. what is countable noun?

Can we count students?

Yes

: Can we count students?

Yes

: Ok. Tesfahun, what is countable noun?

Nouns that we can count.



Tr: Ok. Countable nouns are nouns that can be cougechow can we count? countable nouns? by
using numbers one, two, three etc. one teachertdachers one students, two students the
like.

Tr: With countable nouns we can use numbers we caruaksindefinite article a/an with a countable
noun. a student, a teacher, a nurse, a doctamarella, an egg, clear?

Ss: Yes

Tr: These all countable nouns. in addition to thisintable nouns are the plural form, the singulamfor
students, teachers, nurses, classes and so oarthpiural form.

Tr: Alright, so we can see 'how much money do you rieethe project?’
Tr: This is a question what? this is the question aladiat? about?

Ss: Amount.

Tr: About ?

Ss: Amount

Tr: About? Yes Dibora

S: Amount

Tr: How much, you see the difference b/n how manyrewd much?

Tr: 'how many people will attend the meeting?" thisdantable noun. then 'how much money do you
need for the project?’ this is about un countablen. right. un countable noun. un countable
about noun.

Tr: Right, what is un countable noun? what is un calietnoun?
S: They are cannot be counted , we count them by unesent.
Tr: Alright. Yes Ok. Thank you

S: A noun that cannot be counted

Tr: A noun that cannot be counted. Right excellenioEA.

Tr: Alright. Ok now it expressed not number but amoertellent.
Tr: Yes, Mulualem. what do you think about un courgai@duns?
S: They are nouns..... that cannot be counted .

Tr: Ok, they are nouns that cannot be counted.

Tr: Can you give me. Sosina, just one example aboabuntable noun?



Tr: Un countable noun. Example?

Tr: One example at least? ******  cont'd.



Classroom Transcription 1 (Section G)

Transcription - 1

Transcription of classroom events 1

SectionG' observation lesson

Name of the school: Soddo Preparatory School
Date of observation: 21/Apr/2014

Time of observation: 42 min 9:00-9:45

Tr: How are you?

Ss: Fine

Tr: How was your Easter holiday?

Ss: very nice

Tr: was it?

Ss: yes

Tr: Did you enjoy it?

Ss: yes

Tr: It is about Jesus Christ our savior died for fou

Tr: Ok, now let us return to our lesson.

Tr: Today's lesson you can find in your what? stiidext page 213. two hundred thirteen.
Tr: The title says what? Language focus " | wigiitlg expressions we use to express our
the title 'l wish'.

Tr: When do we use the world ‘wish'?

Tr: To express your wish for present and future.

Tr: When we the wishes to express our present dradav

Ss & Tr: Future

Tr: No past. Not the past.

Tr: For example: 'l wish | were good at maths" wilags it mean?
Tr: | wish | were good at maths.

Tr: What do you understand about this?

Tr: What do you understand about this sentence?

wishes.



Tr: I wish | were good at maths
Tr: What do you understand about this?
Ss: Itis hope
Tr: Is that hope? Is that hope?
yes, this is a problem of our students.
Tr: Sometimes you are confusing what? wishes apé.HBut we can see after this the differences.
Tr: Ok rich man.
Tr: May | read it a gain the sentence?
Ss: (rich man) yes
Tr: Listen carefully
Tr: I wish | were good at maths
Ss: | were good at what?
Tr: I wish | were good at maths.
Tr: | it talking about past or the future? or now?
Ss: Future
S: past
Tr: Ok. Now......you are saying this because ofelve
Ss: yea, it is past.
Tr: But in the wish we are using this verb.
Tr: | wish | were good at maths means, he is talldhout now. Not the past. not the future. Thisqer
is what he is talking about his condition now.
Tr: He is what? wishing what? probably he is gao@hat? in geography and history. and what he is
saying to his friends now. probably he is ......
Tr: Yes, he is confused about the word the verbwhien we are using wishes now, what it says, to
express your wishes at the present and futureortbetpast.
Tr: And then | wish | were good at maths means Inatncapable to do mathematics so. | am not
good. I am ...... but he is......he is wantingeodme what?
Tr: Good
Tr: Is that possible? | don't think so.
Tr: Ok, now let's come to the next one.
Tr: Don't confuse wishes. yea. It is a problemusr
Tr: Sometimes we are what? wishes and hopes w&agiieg you know the same meaning. The same use
but different. hopes are possibilities. hopes arat® possibility and most wishes are what?

impossibilities.



Tr: Now you are what? a social student

Tr: you are what?

Ss and Tr: social students

Tr: Now you will be a good lawer for the future.wwill be. | hope you will be a good low yes. Iath
possibilities or impossibilities.

Ss: Possibilities

Tr: Possibilities

Tr: Ok. what about me? | hope | will be a good lawys that possible?

Ss: Impossible.

Tr: Impossible. my age is over fifty. | am becomimgak. | am becoming...... My power of mind is what
decreasing now. Because of the age

Tr: Now what? | wish | become a tawzer wishing vwhimpossibilities...... he can say | hope | willdbe
lowyer.

Tr: Yes he will be. you have what? possibilitieavé you understood the differences?

Ss: Yes

Tr: Have you understood me?

Ss & Tr: Yes

Tr: Hoping is what? a possibility for the futurendpe you will be one of the leadders for the feitofr
Ethiopia. you will be.

Tr: What about me? | am wishing. | wish | will bar fEthiopia. Is that possible?

Ss: Not possible

Tr: | am not a good cadire.

Ss: Laushing

Tr: Yea, it is impossible because i am not a gatte now. so, for you? yea. it is possible. for,ytou
take this the country. yea. you can say, i hopil be& a leader. yes you will. you will be.

Tr: Have you understood the differences?

Ss: Yes

Tr: Ok, Now let us see. how do you see the comparis... i hope i become a doctor. this persos say
what? | hope i become a doctor.

Tr: What does it mean? It may be ..... but i may. .

Tr: | think you will be... | hope you will becomehat? a good a wyes. it ...... what? a hard workenu
work hard, you will be.

Tr: Now this person says "I hope i will become atdo. probably is very good at biology or he is ¥ha
in a he is learning university.



Tr: He is registering for medicine. and he is stangyow, what he says, i hope i will become a docaio
probably he will be what a ..... he is a naturadsce student. he says 'l hope | will become aatokte
will be if he works hard.

Tr: But only what talking. this is hoping what? pilslities now. | hope now hope possibility.

Tr: And let us come to the next one. | wish | coodda doctor. | am doing smoothening else at imie.t
this is not possible.

Tr: probably one of the merchants sya" | hope | bgla doctor:. He is a merchant; he is what? He is
shop keeper there.

Tr: Probably, hes can be very safe. and he sajshl lwill become a doctor, is that possible?

Ss: No.

Tr: Impossible because he has a plents of montheipocket in the bank etc

Tr: But he couldn't be a doctor.

Tr: Probably he is learning in a part time in &ftine. yea, probably he will be.

Tr: But giving a priority for his study.

Tr: Now hoping is what? possibilities? wishes? Wwhat

Ss: Possibility

Tr: Have you understood?

Ss: Yes

Tr: Now who can tell me. now tell me about your bop

Tr: Give me a sentence by using ‘hope'

Tr: tamene, give me your hope for the future.

S: | hope | will be ambassador for Ethiopia.

Tr: Ok.

Ss: Language.....

Tr: Yea, you will be ambassador by only talking?

Ss: No

Ss & Tr: Or by sleeping?

Tr: How you will become an ambassador for Ethiopia?

Ss: By hardworking

Tr: By hard working. what kind of work? can youl tele? now express. what kind of work? by diging the
land?

Ss: No

Tr: By reading all the books without sleepin?

Tr: Tell me? How could you become an ambassador?



Tr: By what?
S:By....
Tr: | didn't hear you. loud your voice pleage.
S: By studying ......
Tr: By studying what?
S: Different what? Educational books.
Tr: Ok. After that what?
S: Ambasadar.
Tr: You become ambassador, you have to suppogrthgous, the prey the present government. other it
is Impossible.
Ss: yea.
Tr: If you are what? opposing this government ame lyecoming an ambassador?
S: I don't think so.
Tr: | hading will not give you a place for that.dagise i hading is very strong.
Tr: Ok. Now this is his your hope.
Tr: Ok others. rich man?
S: Ethiopian FB team will pass again for Africara8tpion.
Tr: What ....What? Ok. say it again please.
S: Ethiopian football team will pass again for A&h Shampion.
Tr: for african shampion. for next year. isn'tfio? 2015, isn't it?
Ss: yea.
Tr: We are hoping. | think you know. we have a rumabout what? we have a coach for
Ethiopian team you know? he is a foreigner. isa?
Ss: yes.
Tr: Have you heard about him?
Ss: Yes
Tr: | think you will hear you know? But | heard altdhe information. | don't know which one. It's in
radio.
Tr: And one of the foreigners..he is ...... for BfFan tean you know? And the salary monthly is what?
Eighteen thousand dolars purely but the total gasawhat? 25,300 dolars. When we convert it to our
currency, it is 450,00 in a month.
Tr: Ok. now Rich man you know? you......about that.
Tr: Ok. now you are wishing our team become wh#t® Best team now in Africa.



Tr: Ok. we ...... wish ok.

Tr: Now the next one.

Tr: Amanuel?

S: Yes

Tr: Would you try your hopes about the future?
Ss: Ishi, xxxxxe

S: Set yiwedal.

Tr: Laughing.....

Tr: Amanuel, | am waiting you.

Ss: Teacher, | am studying for lawyer.

Tr: You are saying now. | hope | become what?
Ss: a good lawyer.

Tr: Yes. Ok.

Tr: Dereje.

S: | hope | become an economist.

Tr: YOu hope you become economist. Good. Alrigltioiiomist. You have studied what? You are a
social science student.

Tr: Ok. Others, Tsegab.

S: | hope | become a manager.

Tr: YOu hope you become a good manager. For wihatrfe organization.
Tr: Asrat

S: | hope | become a journalist.

Tr: Ajournalist?

S: Yes.

Tr: Are you a good chatter box

S: Yes.

Tr: Are you a good.....(laughing)....... ok.

S: I don't know your .......

Tr: Emmm? Ok, Abel. | heard when you were speakind/olaytigna. Ok.
S:lhopel.......

Tr: What?

S: | hope | become a sociologist.

Tr: Do you know about sociology really?
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Classroom Transcription 2 (Section G)
Transcription - 2

Transcription of classroom events -2

SectionG' observation lesson

Name of the school: Soddo Preparatory School
Date of observation: 24/Apr/2014

Time of observation: 42 min 9:00-9:45

Tr: Ok | think adjectives and adverbs are not nemybu

Tr: Is that clear?

Ss: No

Tr: No, it's not because when you started in fitasses you learning it.
Tr: When you are learning English, you are useitl ten't it?

Tr: You know what adjectives mean what are adjestideginet?
S: adjectives are words that modify a noun.

Tr: Yea adjectives modify what?

Ss & Tr: noun

Tr: Isn’t it? Ok

S——

(The teacher writes on the black board).

Tr: AS we know objectives what? Used before what®on. Adjectives can be used before noun. For
example. Man is a noun. Isin't it?

Ss: Yes
Tr: Big man. Big is what? Adjective.

Tr: Ok, also what? They can also be used with aieiain verbs. (come in). these are main verbgad/e
which ....... For example. He became famous.

Tr: He became what?



Ss: Famous

Tr: The word pronoun, is what? Subject.

Tr: Yea, this .....

Tr: The word ‘famous’ is what?

Ss: Adjective.

Tr: Adjective. What about ‘became’?

Ss: Averb

Tr: Verb, yea. It's verb. Isn't it?

Tr: ‘Became’ is what? If is a verb.

Tr: ‘He became famous’ he is talking about what7dtalking about ‘famous’ or the person?
Ss: The person

Tr: The person. Yea. Now this..... is talking abduis bne. What doe’s famous ‘mean?
Ss: Popular

Tr: A popular, yea a popular person, isn't it? Aolnperson.
Tr: The other thing. | will give another one.

Tr: Again, she was rich.

Tr: Who is rich?

Ss: She

Tr: She yea ‘she’ is what?

Ss: Subject

Tr: Subject and rich is what?

S: verb

Tr: What?

Ss: Adjective.

Tr: Verb? Ok Again.... Like this

Tr: Subject + Verb + Adjective. Can you give me thieo example?



Tr: Seble

Ss: He is clever

Tr: He is? He is clever? Yea. Ok He is clever. Camte here? ( teacher writes on the board)
Tr: He is what?

Ss: Clever.

Tr: ‘clever’ is what?

Ss: Adjective

Tr: Adjective. ‘He’ is what?

Ss & Tr: Subject. ‘is; is what?

Ss: Verb

Tr: Ok. If you understood one, let us come to tris.

Tr: Adjectives can also be used after verb of fepind appearance.

Tr: Adjectives can also be used after verb ofifigeghnd appearance. What is the word feeling means?
Tr: Tsegab? Hana?

Ss: Inside desire.

Tr: Inside what? In side desire. A feeling is whdtur desire. Isn’t it? What you feel. Your desiréad
what is ‘appearance?

Tr: What does the word appearance means?

Tr: Alemtsehay? What does the word appearance rieans

Tr: You don’t know the word appearance mulu?

Tr: You don’t know OK. Kibreab?

S: Appearance means something ...... student appearandavisible.

Tr: What? What? Appearance. Appearance is visibiewisible? Appearance is ....isn't it? Your
appearance, are you fall? Are you short? Bea@tlfike that.

Tr: Ok, now | will give you an example here. (wnigi a sentence)
Tr: Ok, who can read me a sentence. Sable readsaetence on black board.

S: ‘She looked be carful.”



Tr: “She looked beautiful”. She looked beautifulh¥¥ about this one. What is that?
S: Verb

Tr: Verb, isn't it?

Ss: Yes

Tr: And ‘beautiful is what?

Ss: adjective

Tr: She is what?

Ss: Subject

Tr: Now ‘she looked beautiful’ this sentence tatkimbout what? Feeling or appearance?
Ss: Appearance

Tr: How do you know? How do you know this is appeme? Instead of feeling?
Ss: Beautiful is appearance.

Tr: Yea, because the person is talking about wRatiitiness. That is not feeling
Tr: Ok now this one is what? Adjective? And thieatis subject. And this one is verb. “ looked’ isat?
Ss: Verb

Tr: Ok. The next one. (writes on the black board)

Tr: The doro wat tasted delicious.’

Ss: Feeling

Tr: Ok. ‘doro wot'’ is what?

Ss: Subject.

Tr: Subject

Tr: ‘Fasted’ is verb and delicious’ is what?

Ss: Adjective

Tr: Adjective. What is that. Is that appearancerdwot? Or the person is what telling us his feglin
Now.

Ss: Feeling



Tr: He is telling about what? His what? Appreciataibout what? The doro wot is cooked be carefully.
Isn't it? Or delicious. Ok.

Tr: Who can, who can give me another example? W&w can give me another example? The same as
this sentence?

Tr: Samrawit word like to give me? Give me.

S: like that one?

Tr: yea like this one

S: Fire is absolutely be carfuls.

Tr: Very good. (Writing on the black board)

S: Teacher, absolutely; verb?

Tr: OK, let’s discuss. Fire is absolutely be carshe said. Is that a good example for this one?
Ss: No, itis not subject......

Tr: Ok, Ashenafi.

Ss: The verb..... is not.......

Tr: Can you correct this sentence in other way?

Ss: Firehiwot looked be carful

Tr: Firehiwot looked beautiful. Yea. Ok now......

S: Teacher is it not correct

Tr: Five hiwot, | accepted your idea, but doesiki the same as that.
Ss: Appreciation aydelem? Betam appreciate addrgaiallet new.

Tr: Yea, but ..... it is not the same as that onec@irse you are right you can say firehiwot is alisty
absolutely be careful.

—
Tr: The room has horrible smell morrible. Do yowtnthe word horrible?

S: Which means very unpleasant smell.

Tr: Yea, unpleasant smell. When you smell a perfurnat kind of smell can smell it?

Ss: Be careful.



Tr: Sweet smell isn't it. But what about the sn@flhospital? When you are coming from the Christian
hospital, can you smell a good smell there?

Ss: No that kind of smell. What we call a horribieell. Exactly, for example,

Tr: when we go to hospital, a wounded people pttitrere. When you cat food with the patient there
and there is fresh air. Is that a good place? Sikelperfume? Or opposite?

Ss: Opposite

Tr: And room is what? Subject. Smell’ is verb ‘hblke’ is adjective.

Tr: Ok, now this is all about what? About adjectiVéhat about adverb? Adverb. What is adverb?
Ss: To describe verb.

Tr: To describes what?

Ss: verb

Tr: To describe verb.

Ss: verb

Tr: Ok, can you give me an example? Deginet.

S: She sings sweetly.

Tr: Sings sweetly. Yea. Ok.

Tr: She sings sweetly. Now Ok She —is?

Ss: Subject

Tr: Sweetly is what?

Ss: Adverb

Tr: Yea subject, verb adverb. What are you telfiogy. Deginet, she sings sweetly. What you arentgHi
Ss: | am telling that the quality she is singing.

Tr: The quality / the way she is singing. You alling other or to your friends she sings one slyeet
You heard her saying and you are telling about @hat

The way what she sings.

Tr: For example ........

*kkkkkhkkk



Appendix XVI

Administrative Map of Wolaita Zone
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