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Abstract 

The purpose of this study was to identify the impact of school f eeding upon 
enrollment, attendance and dropout of students in Amhara Regional State, the 
case of South Wallo zone. The method of the study was case study method. The 
subjects in this study were 29 teaches, 274 students, 3 principals, 2 supervisors 
2 focal persons, 10 parents of students who are in the school feeding beneficiary 
sites and 6 woreda educational personnels. Data were collected through 
questionnaire, interview, focus group discussion, and observation checklists. 
Documents w e re consulted regarding data analysis. Pe rcentages were used for 
some data and qualitative data were analyzed qualitatively by the interpre tation 
and description of respondents ideas. The findings of the s tudy showed that 
school feeding has a positive impact in the teaching leaming process by 
increasing enrollment, stabilizing attendance, reducing dropouts and making 
students concentrate in the classroom. Parents are highly interested to send their 
children t'o school for the s ake of feeding; s tudents also prefe7Ted f eeding 
beneficiary schools. The study a lso showed that school feeding has some 
negative impacts like ove rcrowding of students in the feeding schools and as a 
result overload on time, material and human resQurces appeared . Based on the 
findings of this study, school feeding program should include additional sites, 
and the food s hould be diversified, the Ministry of Education and the Regional 
Govemment should plan to support school feeding locally to s trengthen the 
access of s tude nts to primary education. 
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CHAPTER ONE 

1. The Problem and its Approach 

1.1 Background of the Study 

The benefits of education on economic growth and its contribution to increased 

productivity have been demonstrated. Investments In huma n capital, 

particularly in education, are more conducive to economic growth tha n 

investments in physical capital. Both society at large and individuals benefit 

from basic education (WFP; 2001) . 

Recently published researches on a relationship between education and 

development have emphasized the essentia l role that primary edu cation plays 

in increasing physical productivity, a nd its h igh socia l rate of return (Magnen, 

199 1; Psacharopoulos and Woodha ll , 1995) . A s tudy by the World Ba nk, as 

Psyacharopoulos a nd Woodhall (1 995) d iscu ss it, shows that in th e fie ld of 

physical productivity , farmers with som e level of education a re more produ ctive 

than illitera te fa rmers . According to this study, on a n average, the physical 

productivity of farm ers with 4 year s of elemcntary education may be 8.7 percenl 

higher tha n those fa rmers without education. This is a condition when required 

complementa ry inputs are not u sed . But, the s tudy further s hows that when 

complementary inputs a re u sed the productivity of farmers m ay be in creased to 

13.2 percent high er than that of illite rate fa rmers . 

In other fields too, the importance of primary education h as been foun d to be 

eminent. For example, it is stated that (MOE, 2002) "a person with 4 or 5 years 

of primary education is more responsive to attitudina l changes in nutrition, 

health, fa mily pla nning, e tc." 
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In a ve ry broad but s till u seful-sense to indicat e the importa nce of prima ry 

education (Wa ll, 1975) a lso documents the followin g: 

Primary education is a n importa nt continuing sta te in the 
tra nsition from fa nta sy to reality, from complete ego-centricity of 
thought to a more objective view, from notion to the omnipotence of 
wish to rea listic notion of self as an agent in a lawful world. 

Form the above quota tion we can infer that primary school is a n essen tia l 

instrument to d evelop mental, emotional and cultural a spects of huma n beings . 

Genera lly , it equips people with the skills they n eed to pa rticipa te fully in th e 

economy and in society (World Bank, 1996). 

Internationa l a nd n a tiona l policy documents , declara tions, conventions, and 

framework for action s regarding educa tion h ave confirmed that ed ucation is 

becoming more and more a n ecessity and a n intrins ic righ t of citizen s . For 

insta n ce the universal declara tion of Huma n Righ ts , (1 94 8) s ta tes tha t every 

one h as the right of equal a ccess to education . It es ta blish es the p rincipal of 

free basic compul sory educat ion for citizen s . Simila rly the world decla ration on 

Education For All, EFA(199 0) a lso decla res the inherent righ t of a child to a fu ll 

cycle of primary educa tion. 

Ethiopia in line with these a nd other relevan t interna tiona l policy docu men ts, 

has formul a ted and esta blis h ed nation a l, legal and policy documen ts in 

realization of its c itizen s the inherent right · to a ppro priate a n d quali ty 

education . The Cons titution and the Education a nd Tra ining Policy a re among 

the major documents tha t decla res the right to education. 

The Ethiopia n Con s titution (FDRE, 1995), a rticle 41, a nd 90 establi s hed 

uni versa l right to education. In line with the cons titution , the Edu cation and 

Tra ining Policy a lso requires universalizing primary educa tion (TG E, 1994). 

Because of this the E th iopia n governmen t h as been t rying to access primary 

education to all citizen s throu gh its new Education Policy . 
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The guiding framework for Education Policy in Ethiopia is the 1994 Education 

and Training Policy (ETP). The ETP has been implemented through a series 

Education Sector Development Programes (ESOP) (Background paper for the 

Chronic Poverty Report 2008-2009). Since 1997, the ESOP has been revised 

twice with ESOP broadly overlapping with the period of the SDPRP (Sustainable 

Development and Poverty Reduction Paper). 

In the background paper for the chronic poverty report of 2008/09 

The primary trust of all three ESDPs is: 

To improve educational quality, relevance, efficiency, equity and expand 
access to education with special emphasis on primary education with 
special emphasis on primary education in rural and underserved areas, 
as well as the promotion of education for girls as a first step to achieve 
universal primary education by 2015. (MoE 2005) 

The policies and s trategies as laid out in the SDPRP and implemented through 

ESOP II are driven by concerns with equity and expanding access to achieve the 

MDG (Millennium Development Goal) (Background paper of Chronic Pove rty 

Report 2008/09). With MDG two in mind , the SDPRP declared that the 

government aims to achieve a gross enrollment rate (GER) of 65 percent by the 

end of PRSP (Poverty Reduction Strategy Paper) period (2004/05). To achieve 

this aim, the SDPRP stated that the government would construct, upgrade, and 

rehabilita te severa l thousand primary schools, (MoEd 200 2). 

These policies and strategies are inclusive of chronically poor households. 

Building primary schools and a lternative basic education facilities in closer 

proximity to communities should make it easier for chi ldren in poor households 

to enroll in and stay in school. 

Among several measures to increase enrolment in general and e n ro llment of 
, 

chronically poor children in particular include : school feedin g programs. 

ESOP II identified school feeding programs as a strategy to raise enrollment by 

boosting demand for school attendance amon g food insecure a nd vu lnerable 

households: 
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In order to improve access, stabilize attendance , reduce dropout rates and alleviate short term hunger so tha t children can attend classes attentively. School feeding program shall continue and be expanded in areas where there is serious shortage of food and that the feed ing program will actually serve as incentive to go to school. (FORE, 2002 in Rose and Dyer 2006) 

WFP and the government have been running school feeding programs in 
Ethiopia since 1994. The program h as been carried out in chronically food 
insecure a reas of Amha ra, Tigrai, Oromia , Somali, Afa r and SNNP. In 2004/05 
they reached about 544,000 prima ry school children (MoE 2005, ESOP III). 
Sch ool feeding continues to feature PASDEP. (Pla n for accelerated a nd 
susta inable development to end poverty) 

In those schools wh ere it has operated, school feeding has contributed to 
s tabilized attenda n ce, reduced dropouts rates, improvements in the abi lity of 
children to learn , and a decline in the gender gap (Rose and Dyer 2006). The 
program is getting children into school. 

Even the developed world has taken a dvantage of school feeding. Many 
countries have had or continue to run n a tionwide or target school feeding 
projects. J a pa n a nd the US a re among these examples as well as European 
countries . Therefore, school feed ing is a worldwide intervention in accessl11g 
universal primary edu cation . 

Basic edu cation is one of the m ost effective investm ents in improving economies 
and creating literate self-reliant a nd h ealthy societies . Yet, more th an 46 million 
children are out of school in Africa. They represent more than 40% of th e 
world's out of school children (UNESCO, 2002). In April 2000, 164 countries 
pa rticipated in the World Education Forum in Daka r, Senegal, a nd adopted the 
Da ka r Framework for Action to reaffirm the ir commitment to achieve education , 
for a ll by the year 201 5 . But without a strong and concerted effort to reverse 
current trends, this goal wi ll remain a dream for Africa. 
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Moreover, the world declaration on Education For All noted that poor hea lth 
and nutrition a re crucial underlying factors for low school enmllment, 
absentis m, poor classroom performance and early school dropouts. 

In many African countries learning and school performance are compromised 
due to ill h ealth, hunger and under nutrition, which affect a significant 
proportion of school-age children. Hence both nutritional and educational 
outcomes in developing countries . 

Some literatures on FFE programs suggesting that the programs h ave 
considerable impacts on primary school participation (Jacoby et a l. 1996: 
Ahmed (2004(; Ahmed a nd Del Ninno (2002), in particular for girls (Kazia nga et 
a l. 2009; Afridi, 2009). 

Despite these potential benefits of the school feeding progra m s there are very 
few studies about the impacts of the program a nd also no research has been 
done locally. Therefore it was the theme of the study to assess the impacts of 
the program up on enrollment, attendance a nd dropouts in primary schools of 
the Amhara regional state in the case of South Wollo. 

1.2 Statement of the Problems 

As stated earlier; there are no resea rches 111 the region as well as in the zone 
upon impact of school feeding as far as the researcher's knowledge of it. 
Therefore this study would fill this gap. That is why the researcher interes ted to 
study the impact of school feeding. 

At present in the Amhara Region 146 Primary Schools are beneficiaries of 
school feeding program with 138, 153 students enrollment (MoE,2003). Among 
these schools 39 schools are found in South Wollo Zone in 9 (nine) woredas 
with a total enrollment of 364 15 students of these 18606 are males and 17809 
are females (MoE,2003). 
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Therefore it was important to assess the impacts of the school feeding program. 
The purpose of th is study was also to identify some impacts of the program. 
Based on this above mentioned purpose, the study will focused on the following 
basic questions: 

1. To what extent school feeding affects the teaching learning process? 
2. What were the major impacts of school feeding program in affecting 

enrollment, attendan ce, and dropouts? 

3. What were other impacts of school feeding in the school environment? 

1.3 Objectives of the Study 
1.3.1 General Objective 

The main objective of this study was to identify the impact of primary school 
feeding upon enrollment, attendance and dropouts in the case of Sou th Wollo 
Zone in Amhara Regional State . 

1.3.2 Specific Objectives 
The specific objectives of this research were mentioned as follows : 
.:. To assess the impacts of school feeding upon teaching learning process 111 

the four selected primary schools of two woredas of South Wollo Zone . 
• :. To know the program's effect in accessing primary schooling in the four 

selected schools of the zone in the two woredas 
.:. To identify other impacts of the feeding program III relation to the school 

environment in the selected primary schools under the s tudy 

1.4 Significance of the Study 
Food Ass isted Education (FAE) is a long-standing approach to lmprov111g both 
nutritional and education outcomes in developing countries. FAE is mos t often 
delivered in the form of breakfast or lunches given to the m ost impoveri s hed • children in selected schools. It is seen as a way to improve school enrollment, 
attendance, retention of students and cognitive performance rates. Hence it was 
important to assess impacts of the school feeding program to make it as a 
support in accessing universal primary education in developing countries. 
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TherefOI·e, studying this topic would be helpful: 

L To identify some major impacts of school feeding program and forward 

some possible solutions, so that the results of the study would contribute 

its part for the program in targeting. More over it would give information 

to educational personnels and donors . 

2. To know to what extent the program affects the access of pnmary 

schooling. 

3. To give a clue for further research on the program. 

1.5 Limitation 

Currently school feeding program IS being offered by NGOs like WFP (World 

Food Program) and UNICEF in cooperation in Amhara Regional State. Therefore 

accomplishing a research work in all zones of the region and in all primary 

schools of the selected zone would be impossible for various reasons, of which 

time constraint, large number of population and wide geographical a rea a re the 

major one . 

The researcher also conducted this study passmg through any other different 

cha llenges. These were: lack of recent and related literatures in the area of 

impact of school feeding in the region and in the zone and lack of financial 

resources. Moreover it was difficult to visit frequently and observe all four 

schools in two woredas during data collection because of geographical barrier 

and transportation problem. Despite these constraints , the study was pla inly 

managed and completed according to its plan. 

1.6 Delimitation of the Study 

From eleven zones of the Amhara Region State, South Wollo zone is one of lhe 

selected area for providing primary school feeding and 39 prima ry sc hool s of lhe 
, 

zone a re beneficiaries from the program. 

Hence , to make the study manageable,- it is delimited to two woredas, and four 

primary schools (10%) i.e. two primary schools from each woreda. Furlhe rmore, 
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the study focuses on the primary schools of rural areas because the pmgram of 
school feeding is being running in rural primary schools run by government. 

The main issues covered by the research are enrollment, a ttendance a nd 
dropouts. These issues are ch osen because they a re most importa nt in rural 
primary schools. 

1.7 Organization of the Study 
The study is organized into five ch apters . Chapter one deals with the problem 
and its appmach. Chapter two deals with review of the rela ted litera ture. 
Chapter three about research design and methodology. Chapter four on 
presentation and analysis of d a ta. Finally chapter five includes the summa ry, 
conclusions and recommendation of the study. 

1.8 Definition of Key Terms 
Region·· Is a state government of administrative sub-division of the coun t ry. 

Amhara Region is one of these administrative classifications. 
Woreda- Lower ech elon of administrative division that have defined authority 

and responsibility (proclamation No. 7/1992) with estimaterl 
population of about 100,000. 

Zone- It is an intermediary administrative division between the regIOn and 
lower district (woreda ). 

Dropout- Pupils who for one or another reason leave school before completing 
the grade or the educational cycle for which they are enmlled 
(UNESCO, 1980). 

Enrollment- It is the total number of students regis tered in the school system 
or cycle . 

School Feeding- The term school feeding means the provIsIOn of meals or 
snacks at school to reduce children's hunger during the school day. 

Attendance - The act of go ing regularly to sch ool. 
Primary School- It is the grades from 1 ~8. The level has two cycles. First cycle 

(grades 1-4) a nd second cycle (grade 5-8). 
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CHAPTER TWO 

2. Review of the Related Literature 

This chapter deals with the review of related literature in particular reference to 
topics associated to education and impact of school feeding program. 

2.1 Food and Education 

Food is basic, and people's emotions become involved. Aside from satisfying 
hunger food means many things to many people-securities, a soothing balm, a 
means of avoiding idleness, a symbol of success and sensual appeal. Food 
quackery plays on such human attitudes like determining likes and dislikes 
plus the power incentives of human nature: the desire for hea lth , and the fe ar 
of pain, disease and health (Concise-encyclopedia of Food and Nutrition; 1995). 

Education in every sense is one of the funda m ental factors of development. No 
country can achieve sustainable economic development w ithout subs tantia l 
investment in human capital. Education enriches people's understanding of 
themselves and the world. It improves the quality of their lives and leads to 
broad socia l benefits to individua l and society. Education raises people's 
productivity and creativity and promotes entrepreneurship and technological 
adva nces . In addition it plays a very crucial role in securing economic and 
socia l progress and improving income d istribution (Support Module #4; 2005). 

To combat hunge r and poverty and improve the quality of life of the most 
vulnerable once central goals in WFP's development and emerge ncy e fforts a nd 
a re enshrined in its mission statement. Education, while not be a panacea in 
itself, contributes in many ways to reaching these goals, by furtherin g macro­
economIc growth, improving ijving s tandards at the household level and 
positively influencing other social indicators, WFP, School Feed ing Handbook 
(1999). 
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Education is the key to breaking th e cycle of poverty. But for the 600 million 
childre n living in poverty, 100 million of whom are not enmlled in prImary 
school, food security stands in the way of the many opportunities tha t a n 
education can provide. 

Besides, as reported in World Education Forum (2000) there were 11 3 million 
school age children with little or no access to education worldwide, out of which 
100 million were found in developing countries . Among these children the vast 
majority were fema les, poor, and those from rural areas, UNESCO in CIDA 
(2000). When family is hungry, finding food is a ll that matters. In the most 
desperate places, that can be a full time job of even young children (WFP, 
Report 2002). 

According to WFP, Global SF Report, 2002: WFP approach to hunger and 
poverty problems is straight forward Food for Education . The promise of O!'1e 

nutritious meal attracts children to school. Free from hunger, those in school 
can more readily learn . Educated, well-nourished children lead hea lthier and 
more productive lives. Educated children, especia lly girls, m a ke better informed 
decisions for their fami lies. WFPs goal is to make this opportunity available to 
each school age children in the world. 

The school feeding has been practiced successfully for over one hundred years 
in countries a ll over the world . For nea rly 40 years, the world food program has 
provided nutritious meals to school children in poor countries, WFP (2002). 

Accordin g to WFP school feeding statis tics for the years of 1999 throu gh 2005 , 
a s indicated in World Food Program (2008), in 1999 it served in 52 countries 
11.9 million children in the world and the figure was by 2000, 12 .3 million 
ch ildren in 54 countries and by 2001 in 57 countries 15 mi llion ch ildre n, in 
year 2002 in 60 countries 15 .6 million ch ild ren, by 2003 in 69 counlries 15 .2 
million childre n, by 2004 in 72 countries 16.6 million childre n and by 2005 in 
74 countries 21.7 million school children across the globe, WFP (2008 ). 
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As depicted in th e above statistics there was a n overall steady increase in both 

the number of beneficiaIY countries and the number of school children 

accommodated in the WFP progra m in years 1999 through 2005 . According to 

WFP-Wa lk World Ethiopia, (2008) of the 300 million hungry children around 

the globe, 100 million are outside schooling system of which 60 million a re 

girls. 

Analysis companng the cost of education to its ben efits have proved th at 

investments in the education sector are highly jus tified by their pay-offs, both 

to the society . at la rge and to the individual. As well stated m 

WFP/UNESCO/WHO Handbook (1999 :13): 

many studies suggest that investments in human capital, 
mainly in education, are more conducive to economic growth 
than investments in physical capita l. Benefits h ave been 
s hown to be particularly high for primary edu cation. In one 
multinational study the social rate of return averaged 27 
percent for primary and between 15 and 17 percent for 
secondalY education, the private returns were 49 percent and 
27 percent for prim ary and secondary edu cation , respectively . 

Food Assisted Education (FAE) is a long-standing approach to improving both 

nutritional and education outcomes in developing countries . FAE, is most often 

delivered in the form of breakfasts or lunches given to th e most impoverished 

childre n in selected sch ools. It is seen as a way to improve nutritional and 

caloric intake while a lso boosting school en rollment, attendance, and cognitive 

performance rates. 

However, the effectiveness of FAE interventions h as recently come into 

question . The research base on th e impact of FAE is extensive and diverse . 

Som e researchers contend that FAE h as n o impact on nutritional levels, wh ile 
• others disagree. Other research ers prove that FAE has positive e ffects on school 

attendance and cognitive performance, while others d isagree about the long 

term n ature of those effects . (Annotated Bibliography www. equip 123 

net/ docs/ eq 1-FAE-Biblio-pdf) 
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2.1.1 School Health and Nutrition 

While school feeding interventions fall squarely within the scope of school 
health initiatives, programs addressing school health are much wider in scope 
than school feeding and may include de-worming, HIV prevention and 
education, life and health skills education, and interventions a imed at reducing 
alcohol or drug consumption. Havin g said this, m any school feeding programs 
have significant h ealth intervention components and are often an important 
platform from which to deliver health interventions such as de-worming and 
iodine supplementation . 

In low-income countries, poor h ealth in the form of chronic protein-energy 
malnutrition, iron-deficiency anemia , iodine deficiency or he lminth infections, 
contribute significantly to poor educa tional outcomes. Tra ditiona lly, health a nd 
education h a ve been seen as separate domains (Child Health Unit, 199 7), with 
a consequent separation of responsibilities between government departme n ts . 
Increasingly, h owever, the inextricable link between health and education is 
being acknowledged, and there is compell ing evidence that shows how 
children's education can benefit from broad health and nutrition interventions 
(Del Rosso and Marek, 1996). School feeding programs (SPFs) occur in a 
number of different forms, depending on context and timing. Broadly spea king 
though, the two major goals of SFPs are education and food security (Bennett , 
2003). The educational goals include increased attendance and enrolment 
(particula rly for girls ) and improved concentration during teac hing, a ided by thc 
food provided . The goals of food security include the reduc tion of short term 
hunger and the improvement of the nutritional status of school children , 
thereby reducing levels of malnutrition. 

It was found out that the retutns to edu cation, 111 developing coun tries a re 
higher than in more advanced countries. 

From this we can deduce that the rational of WFP In investing on education, 
particularly focusing on the primary level using school meal as a tool I S 
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something appreciable and deserves attention . In this aspcct somc attempts 

have been made by various authors and researchers, perhaps from Lhc 

begi nning of its incep t ion , to see into its origin a nd h istorica l development as 

well as on its impacts a t la rge. 

2 . 1.2 Overview of School Feeding Concept · 

Recognizing the importa nt role education has in the developmen t of society a n d 

reduction of pover ty, the government of Ethiopia h as launched a mUltiyear 

Education Sector Development Program (ESOP). This ESOP has the aim of 

increasing access to edu cation, while a lso improving equity a nd educational 

qu ality. 

School feeding IS one of the major strategies of ESOP II and ESOP III , with 

specific objectives of improving access, s tabilizing attendance, reducing dropout 

and a lleviating short-term hunger for better learning (WFPj MOE-SFP Manual 

# 1, 2005). 

Good nutrition and health is essentia l to enable childre n and adults to lead an 

active life, and to cont r ibute fully within their com munity . Maintaining 

adequate levels of nutri tion a lso m a kes individua ls more resis ta n t to disease, 

a nd better able to recover from in fection and sh ort term food shortage . Children 

who eat a healthy, ba la n ced a nd n u tritiou s diet will a lso be better able to 

conce n trate in school. Therefore they learn more and are better able to 

con tribute to their communi ty and family in the future (WFPjMOE-Suppor t 

Module #3, 2005). The concept school feeding has been variously used in 

literatures. The provis ion of breakfast or lunch or both to students at school 

with th e pu rpose of improving th eir education performa nce, atten dance a nd 

n u tritional status is comm on cqncept in most litera tures. 

School feed ing in education is a n issue ra ised by UNESCO, WFP and WHO 

affirmation . In the WFPj UNESCOj WHO school feeding book, Rom e (1999) and 

WFP's Food and Nutrition Handbook , the indispen sable role of school feeding is 
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emphasized. This program! strategy focuses on reaching the unreached a nd th e 
have-nots there by contributing to universalizing access. Promoting equity, 
improvin g the learning environment, reducing disparities particularly betwee n 
males and females, improving efficiency by reducing dropouts and improvin g 
quality and to using on actual learning. School feeding is a factor in a ll of these 
concerns. In terms of choice of school feeding for education, the handbook 
suggests that priorities for action at the national and regional levels include 
improving student learning capacity by a lleviating short term hunger. 

School feeding aims to increase enrollment in schools through the provision of 
school m eals. This a lso h ad the added benefits of allowing children to 
concentrate on their studies. 

Children with a full s tomach are not distracted by hunger when they are try ing 
to learn. However , higher enrollment can mean tha t there is more pressure on 
classrooms and school fac ilities . In addition to this, there a re still some children 
who a re una ble to com e to school for a variety of reasons, su ch as lo ng 
distances or having to work a t home. As children a re the future of their 
community and our country (WFP!MOE-CHILD TOOl KIT #3,2005). CHILD is a 
way of getting the community to discuss problems that face the edu cation of 
their children and the development of their community in a way that wi ll result 
in real a nd practica l solutions be ing possible. It encourages com munities to 
take control of their own development, to unders tand their situation and to 
c hange their future. 

CH ILD Food for Educa tion (FFE) was designed from the outset to be f1 exi b ly 
implemented . Although it is currently being used in a rural developing context, 
it can be applicable in urba n environments, in oth er Afri can or non-African 
countries a nd to use entry points other than primary school s . 
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2.1.3 The Need for School Feeding Programs (SFPs) 

Proponents of school feeding program s point to a variety of logis tical, e mpirical 

a nd m oral fac tors that suggest the need for school feed ing. The following 

examples indicate the n eed for SFPs: 

• Despite the fac t that there are huge numbers of children not a ttending 

school, there are in fact many more children a ttending school in the 

developing world today than two decades ago . The school is, in principle, 

an important setting where h ealth and edu cation interventions can be 

implemented. Because of their exis ting infrastructure, school s h ave the 

potential to becom e importa nt s ites for the implementation of cost­

effective hea lth and education in tervention s. 

• SFPs in principle improve educational outcomes such as increasing the 

number of years a lea rner will spend in school. This has important 

implications for other h ealth issues because, th e longer children stay in 

school, the less susceptible they a re to certain problems, for example, 

contractin g HIV or becoming pregnant teens (Bennett, 2003). 

• Ch ao and Vanderkooy (1 988) h ave s hown h ow in many developed 

countries up to a third of children do n ot eat breakfast regularly. Del 

Rosso and Marek (1996 ) quote studies that h ave found an association 

between 'low-achieving' children a nd less regular breakfast mea ls . 

• In many developing countries, children 's hunger is exace rbated by the 

fact that many of them will n ot h ave had a nutritious meal the evenlI1 g 

before, so they a re in fact attending sch ool with hy poglycaemia (Joosle, 

Wolmarans a nd Oelofse, 1993). These low blood su gar levels a ffect their 

concentra tion a nd school performance (Levinger, 1994). 

• Micronutrient defi ciencies, such as iod.ine deficiency, h ave been 
• 

associated with poor performance on various achievement tests (Polli tt, 

1994) . Extreme Vitamin A deficiet;cy can result in permanent b lindness, 

with s ignificant negative implications for schooling in low-income 

countries (McGuire, 1993) . 
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• Improvemen ts in female li teracy are associated wi th declining fertility 

(child Health Unit' J 997). Women account for 70-80°/<> of household food 

production in Africa and p laya key role in mainta ining the three pi llars of 

food security (Quisumbing, Brown, Feldstein, Haddad a nd Pena, 1995). 

By ensuring tha t girls complete as much schooling as possible, they a re 

more likely to be able to use n ew agricultural technologies in the future, 

which might lead to greater agricultura l output (Siba nda-Mulde , 2004) . 

• For every extra year of sch ooling a young girl receives, there is a 

corresponding 1% decrease in levels of infa nt mortali ty (Psacharopoulos 

and Woodha ll , 1985) 

2 .2 History and Development of School Feeding Program 

2.2.1 Historical Origin of School Feeding Program 

The origin of school feed ing dates back to the period of industria l revolution. It 

was when the accumulation of wealth was in the ha nds of newly emerging 

bourgeoisie Jeopardized by the deterioration of the working a nd livi ng 

condition s of workers a nd peasants, FAO (1953). As exacerbated by th e poverty 

of their parents, pupils of the newly emerged industrial schools, who were 

ma inly children of workers, were often coming to school empty-stomached 111 

the morning and were unable to attend classes properly . In the name of 

addressing this challenge , the bourgeois ie, th rou gh th eir cha ri ty organizations 

designed, implemented a nd expanded sch ool feeding progra ms (FAO 1953) . 

Hence the socioeconomic problems caused by the system in genera l, a nd th e 

late 18u1 century industrial depression a re largely, responsible for developm en t 

of school feeding in Western Europe, a n d in the USA FAO (J 953). 

Some othe r lite ra tures states tha t school feeding h as its origin s 111 the 1930s, 

when schemes were introduced in the united Kingdom (U K) a nd the United 

States (U S) with th e explicit a im of improving the growth of c hi ldren (Richter, , 
Griesel a nd Rose , 2000). In the United Kingdom, a program that subsidized 

m ilk for school children was initiated in 1934 and milk was provided free from 
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1994 onwards (Baker, Elwood , Hu ghes , Jones and Sweetnam, 1978). In the late 

1960s and early 1970 s thi s bene fit was withd rawn from a ll, except for th ose 

children con sidered to be p a r t icula rly needy (a n early exam ple of the targe ti ng 

a pproach in sch ool feeding). School feeding was soon in troduced to South 

Africa, which s ta rted a progra m to supply free milk to white a nd coloured 

schools in the early 1940s. 

2.2.2 The Development of School Feeding Program 

School Feed ing Progra m s (SFPs) were gradu a lly developed and expa nded s ide 

by side with the exten s ion of primary education s (UN/FAO, 1965). The British 

scientists , Benj a min Thompson establis hed the firs t m un icipal Soup Kitchen in 

19 70 at Mninch , where s tu den ts were sen t and eat, (Encyclopedia of Education, 

197 1). Pursuing this example, severa l countr ies establi shed sch ool feed ing 

centers for their children . The Nationa l Guard of France established school 

meal cen ters for sch ool in 1849 ; a nd in En gla n d (Lon don ) the destitute di n ner 

society was establish ed in 1866. By the beginning of twentieth centu ry, most 

western European cou ntries had national laws or extensive mun icipa l 

legislation providing for sch ool meals . By 1875, Humburg establis h ed the first 

SFP in Germany. In 18 53 , the children a id society of New York served food to a ll 

children who attend its indus tr ia l schools, which were later on ta ken over by 

the public school system . 

Ini tia lly, volunteer individuals, mun icipali ties a nd charitable organiza tions 

served food in school as charity. Thi s service was designed to ach ieve two 

purposes at a time that is feeding the hungry a nd ac ti ng as a means of 

a ttraction to children from the city s lums to attend schools ( UN/ FAO ,1965). 

The growth of cit ies , inc rease in ,the number of sch ools a nd immigrants, and the 

p revalence of a series of econ om ic crisis beginning in 1899 that brou ght hungry 

sch ool ch ild ren in to pu b lic attention enl)anced the development and expans ion 

of school feeding center s (UN /FAO ,1 965). 
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The last h a lf of 19th century surveys undertaken in Europc a nd USA disclosed 

that there were m a lnutrition , behavioral problem s , symptom s of mental 

s luggishness a nd in attention a mong school children from poor famili es, World 

Book Encyclopedia (1 994). The invention of calories and vitamin initia ted more 

concern to protect the h ealth and well-being of children. Hence, the a im of 

school feeding was broadened from provision of meal to the needy and 

undernouris h ed to 'provision of meal for a ll children who mus t eat at school'. 

Hence in Europe a nd USA school mea ls started to be provided for a ll s tudents 

in a sch ool indiscriminately (Food Science and Technology, 1973). The school 

feeding programs in developed countries h as two m ain advantages: enabling 

students to escape transportation problems during lunch time and employed 

mothers can perform their work without a ny bother to prepare food for their 

school children. 

Besides Europe and USA, school feedll1 g program was a lso introduced in the 

other continents. It was first introdu ced to Argentina in 1907 and to Chile in 

1908 in La tin America. With increased recognition of the value of Schoo l 

Feeding Program (S FP) Brazil a nd Uruguay also started provi s ion of mea ls to 

students by 1930s (FAO ,1953). Moreover oth er centra l America countries such 

as Jamaica, Panama, Porto Rico, Elsalvador, Guatemala, Bolivia, and Nicaragua 

gradually introduced the program (WFP/WHO /UNESCO ,1 999). 

India was the first country to introduce school feeding in Asian continent. In 

1930 elementary schools in Mad ras city of south India wee providing free school 

meals. S ire La nka followed just in the same year and most of Asian coun tries 

introduced the program afte r the e nd of WWll. J a pa n, Burma, the Phili ppines, 

Syria, Korea, Ne pal, Pakistan , Bangladesh, Taiwan, and Yemen have introduced 

and implemented SFPs after the end of WWII (FAO ,1 953) WFP/ UNESCO/WHO 

( 1999). 

The Japanese SFPs however, were well-established by law and treated with the 

education policy of the country as an important component (FAO , 1959). 
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When it comes to Africa, Egypt was the first country to introduce SFPs in 

1850s. The Egyptian h a lf-board ing higher institutions were providing meals to 

students tha t h ave to be paid by the pa rents. It was a fter 1942 that free meals 

were provided to students, FAO (1953). Nowaday, several African countries 

like Ta n zan ia, Kenya, Uga nda, Cote Devour, Lesotho, Djibouti, Congo, Tunis ia , 

Niger, Nimbia, Cape Verde, Chad, Morocco, Mauritania, Burkina Faso, 

Botswana, Ethiopia, Zimbabwe, Angola, Togo , Zambia and Benin h ave 

introduced SFP (WFP jWHO jUNESCO, 1999). 

The ini tiative in organizing these SFPs was taken by intern ation a l a nd national 

phila nthropic organizations that were operating in developing coun tr ies . For 

example, in Tanzania, Kenya and Uganda, SFPs were imitated , designed and 

carried out by the Catholic Relief Service (Modlinski , 1965). 

Today, SF h as proved to be more indispensa ble to developing countries than to 

the developed nations as the former could not produce sufficient food to feed 

their constantly increasing population . Even when a n increasing in food 

production was observed for the last four decades, food deficit problem 

occurred in several developing countries due to population explosion. Hen ce , 

developing countries were forced to seek for food item support by th e developed 

nations (Barbour, 1995). 

For the last 200 year s, SFPs em erged from humanitaria n activities undertaken 

by ch a ri table organizations through food provis ion to the needy school children , 

to developmental activities where a ll students could ge t the meal services . 

Meal provision channel was also converted from individua ls to sch ool boards, 

a nd then to government agencies , bilateral and multilateral organizations such 

as WFP, UNICEF a nd UNHCR; bilateral organizations like USAID a nd CIDA and 

NGOs like CARE, OXFAM, Catholic Relief Church, Hope Enterprise and oth e rs . 

Both the number of countries implementing the program and con sequently the 

number of beneficiaries are a lso increased. 
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2.3 The Relationship among Poverty, Education, SF Practice 

2.3.1 Poverty, Education, and School Feeding Relationships 

For the World Food Programs, linking the need for food with the n eed for 

education is an effective way of making food aid works for development, WF'P 

(2000). There is a strong relationship among food, education and development. 

Education with its both immediate and long term results can support the adult 

and the child, respectively. Adult education may result in immedia te 

improvement, where a child education will have a long term effect when 

children grow-up to become the next generation's parents, UNICEF (1989). 

According to Dessalegn (2003) "Eradicate extreme poverty and hunger" is the 

first goal out of the eight millennium development goals (MDGs ). In this goal 

Halve by 2015· the proportion of people whose income is less than US $ 1 a day 

is target. So providing quality education to all children and poverty a nd hunger 

reduction is highly related. Education contributes a lot to combat hunger and 

poverty and primary education is especially the base of any system of education 

and forms the foundation for further education (World Bank, 1990). 

To the Ministry of Education (1995) to educate a man is an individual, but to 

educate women is to educate a nation. Therefore, girls are particula rly targeted 

to benefit. 

People need food for existence as it supplies energy to undertake learning, 

studying and other difficulties effectively. The problem of providing enough food 

of the right kind for everybody is one which human beings has not yet solved, 

(FAO, 1961) . The severe problems of food shortage continue to occur at regular 

intervals. To combat these food shortages and mitigate hunger, the government 

of Ethiopia together with WFP embarked upon a collaborative programs to 

address school attendance and other pressing issues, the G-8 released details 

of an African Action plan in June 200.2. The plan commits G-8 countries to 

support African countries in their efforts to improve the quality of education at 

all levels-including that encourage attendance and enhance academic 
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performance such as school fceding pt'ograms, Global School Fced ing l~e po rL 

(2005 ). 

As noted 111 the April 2000 Education for All Declaration, poor health and 

nutrition lead to low school enrollment, absenteeism, diminished class 

performance a nd early school-dropouts, especially in developing coun tries, 

Global School Feeding Report (2005). According to UNESCO (1975) ,no country 

regardless of its stage of development can in the modern world afford to do 

a nythingless than provide primary education to its whole people which is 

essential to survival and development. Literacy is expensive, but illiteracy would 

be far more expensive in the long run . 

Short term hunger is caused by being empty stomach in the morntng among 

school ch ildre n. This results ir, fading out of students alertness, attention spa] ' 

a nd 'learning capacity over th e hours, con sequently resulting in poor scholas ti ,: 

performa nce, failure to succeed in exam and ultimately dropping ou t "I I 

together (WFP, 1990). There are around 300 million hungry children a round the 

globe. One hundred million of whom do not attend school. Of the 100 millioll 

children who do not attend school, 60 million are girls wh en it comes to 

Ethiopia more than 4 million children do not attend school due to socia l and 

economic challenges, Walk Ethiopia: (WFP, 2008). 

2.3.2 Some Findings of school Feeding Impacts on Education 

According to some research findings in Ethiopia, WFP's school enro lme nL rates 

have s hown a five percent (5%) annual increase (Jemal Mufti,2009 ). The dropout 

rate from school where WI'P provides a feeding program is 10 pe rcent, less than 

the na tional school dropout rate of 19%. Moreover, children wh o a tte nd WF'P 's 

food for education programs have shown a 40 percent improve m e nL in academic , 
performance in just two years, as they a re better able to concentra te on their 

studies if th ey are not hungry, Nurturing a brighterfuture(WFP ,2(08). 

WFP committed its support to th e strategic objectives adopted at the fourth 

world conference on women, Beijing, China, 1995, to provid e unive rsal access 
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to bas ic education and en sure comple tion of primary education by a t least 80 

percent of primary school age child ren, School Feeding Handbook (1 999). 

In 1986 , Bery Levinger published a comprehe n s ive review of studies o n the 

educational effects of school feed ing programs in developing countries . Among 

many others, s he sites in 1982 evaluation of school lunch progra m in the 

Dominican republic, which started in 1962 and was interrupted abruptly in 

1979 when dona ted comm odities were no longer availa ble . The resea rch ers 

collected data both through teacher interviews a nd from sc hool records. Their 

find ings on th e impact of the feeding d isruption include the following. I) About 

one fourth of the children wh o would otherwise be in school dropout II) The 

decline in enrollment lowest for the first grade and high est for the s ixth grade. 

III) For the lower fourth grades, girls' e nrollment decline more dramatically th an 

that of boys and this seemed to have been m ore significant in rura l than in 

urban schools, School Feeding Ha ndbook (1 999). 

For a child s uffering from hunger, going to school IS n ot important: having 

enough food to eat is. Among the poor, there is often no t enough food at home, 

and most schools in developing countries do not h ave canteens or cafeterias. 

On empty stomach s, children become easily distracted and have problems 

concentrating on th eir lesson s . The promise of at least one nutrit ious mea l each 

day attracts child ren to school, boosts enrollment, promotes regular 

attenda nce, a nd enh ances s tuden ts performan ce, Nu rturi ng a brighter fu ture 

(WFP ,2008). 

In 1993 food for schooling progra m s implem ented, in Ba n gladesh , resulted in 

overa ll student enrollmen t inc reases by 35 percent-girls by 44 percent a nd boys 

by 28 percent, Global School Feeding report (2001). S imila rly, take h ome ra tion 

programs for girl s is la unched, Baluchistan, Pa kista n s ince 1994 a nd in four 

years time, girl s enrollment increased by nearly 200 percent, global School 

Feeding report (2002). 
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As the world becomes smaller a nd the "globa l village" a I'ca lity, promoti ng 

school feeding in the most vulnerable communities not only s pares children 

from the pains of hunger, but a lso helps create literate, educated societies . In 

this way, school feeding progra ms often-doubled enrollment within a year and 

can produce a 40 percent improvement in acad.emic performa nce in just two 

yea rs. Children who take part in such programs stay in school longer and 

expense is minimal. On average, it costs 19 cents per day or US $34 a year to 

feed a child in School Global School Feeding Report (2003) . 

On the whole, resea rch that examines the effect of short term hungc r , 

nutritional statu s and school feeding on the cognitive and learn ing achievement 

of students is methodologically speaking complex and thus not a lways 

conclu s ive while there is s ignificant evidence that short term-hunger a ffects 

children 's cognitive function, m a ny s tudies on going SFPs fa iled to demonstrate 

noticeable improvement in children's learning, with some exceptions (J a ma ica, 

Benin). Even without a definite answer of the question of whether SFPs ma ke a 

significant difference in the cognitive development of stude nts, the available 

evidence seem s to illustrate m ore th e need for additional research and 

improve m ents in existing SFPs than to warrant giving less priority to school 

feeding programs in general, School Feeding Handbook, (1 998). 

A WFP / UNESCO and WHO pre-appra isal miss ion assessed in detail the project 

performance under the pi lot phase in November 1996 . The major conclusion s 

a re : 1) Enrollment rates at the surveyed primary sch ools h ad inc reased by 62.4 

percent be tween 1992/93 and 1995/96-period; II, the overall dropout rates at 

the surveyed schools ha d dec reased s ignificantly between 1992/93 and 

1994/95 (from 12.9 % to 8%). A general improvement in a ttendance ra les 

practically at all schools wh<rre da ta were available a lso noted on overa ll 

increase in attendance of over 10 percent (from 80% to ove r 90%) between 

1992 / 93 and 1995/ 96. 
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When hunger strikes a community, children suffcr most. Hun gcr drains them of 

their will a nd a bility to learn. WFP school meals encourage hungry children to 

attend school and help them concentrate on their s tudies. (WFP, 2008). 

Various studies on the effects of school feeding interventions on educational 

va riables of access, attendance, learning capacity, behavioral condition and 

other aspects had tried to draw conclusions that consolidated the continued 

jus tification of investing WFP food aid in this program (WFP j WHO jUNESCO, 

1999). Yet according to (WFP, 1990), those researches were no t fully conclusive 

s ince an importa nt assessment on behavioral science is more difficult than that 

of ha rd sciences. Especially in education, learning outcomes are determined by 

an interplay of many and complex factors like socia l attitudes, material 

provisions, quality and commitment of teachers, geographical locations. Hence , 

it is difficult to produce concrete evidence of lasting educational impact of food 

aid. However, there a re some findin gs which have shown impact of feeding. 

Accordin g to Ahmed and Billa h (1994), the eva luation of school feeding progra m 

in Burkina Faso found that school canteens were associated with increased 

school enrollment, regular attendance, con s istently lower repeater rates and 

lower dropout rates in disadvantaged a reas a nd higher s uccess rates-on 

national exams particularly among girls. The evaluation was conducted in 

Bangladesh and Malawi. In Bangladesh, school-based food distribution 

program increased en rollmen t by 2 percent a ga inst a 2 percent decline in non ­

feeding schools and a s mall pilot school feed ing program in Malawi achi eved a 5 

percent increase in enrolment and up to 36 percent improvem en t in attendance 

compared to non -feeding schools over a 3 months period. 

We can use various methods in detecting the impact of food ration s in 

stimula ting enrolment and increasing attendance. Some m any include 

measuring enrolment a nd a ttendance after the introduction of school feeding 

agains t the s ituation before the introduction . of the program; measuring 

enrolment and a ttendance when a SFP is terminated or interrupted; comparing 
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enrolment and attendance ra tes of proj ect-supported and non-projcct 

supported schools . Student migl-ation s from non-project supported schools to 

project s upported schools according to (WFP / WHO / UNESCO, 1990), implies 

tha t food a id works. 

According to research findings of Meyers (1989), breakfast provision to prima ry 

school s tudents significantly increased their arithmetic scores a nd attend a nce 

in J a m a ica. In USA too, low-income children who used to score s ignificantly 

lower on achievement tests than from high income before the s ta rt of the SFP 

improved more tha n the scores of non -project children once they put in the SFP 

besides their increased attendance as wel l. 

Bergeron (2001) a lso confirmed in hi s research on India (1 984) a nd Morocco 

(1 993) that food is an indispensable tool in . stimulating en rollment a nd 

a ttenda nce regula tion and it is more so with girl s tha n boys as the girls were 

ma rginalized. 

The paramount importance of SFP in edu cation is a lso con firmed by resea rch 

findings of Ha rvard University a nd was publicized in Washington DC in 1998. 

Accordingly, a ttendance, con centra tion on learnin g, assimilation, better-scores 

in math ematics , a nd improved beh avior conditions were m arked . 

According to 2003-2006 WFP, Ethiop ia country progra m Mid-Term Eva luation 

(2005) recommen dation 5 years tha t: 

i) School feeding has a demonstrated positive effect on school access (in c rease 

enrollment a nd a ttendance, a nd dropout decrease); that ii) WFP suppor t to 

pnma ry education is rela tive ly limi ted in scope when compared to needs (the 

primary education enrolment i~1 2003/ 04 h as reached 9 .54 million students 

where as on ly some 500,000 studen ts benefited tha t year from WFP food aid 

through sch ool feed ing); and that efforts a re s till needed to help Ethiopia in 

reaching its Millennium Development Goal relating to unive rsal primary 

education (in 2003/ 04 the gross enrollment ratio was 68.4), the next WFP 
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country program s hould at least maintain the present level and rhythm of 

increase of assistance to education through school feeding. If assured levels of 

additional resources were to be m a de available, the program could be scaled 

up. 

Therefore , the interplay of food and education is decisive to achieve an all 

rounded development that aims at provision of better education, the creation of 

higher standard of living, improved health and nutrition prac tices, use of 

modern equipment and technology, food through, WFP. 

2.4 The Role and Interventions of WFP in Education of 

Developing Countries 

During the three decades of its existence, assistance with food to the education 

sector has been a priority activity for WFP. Initially, schools were seen as points 

of convenience to distribute surplus food, but over time food assistan ce evolved 

into activities carefully designed to h ave a maximum impact on education and 

development (WFPjUNESCOjWHO, 1999). 

In the view of parents and educators alike, school feeding 
programs, although not less important than investment on 
classrooms, or teachers, or books, are addressed more to the 
preconditions for edu cation tha n to the direct educational 
outcome. It is, therefore, not surprising that today there exist 
much less established m ethodology and fewer of parameters for 
evaluation of the former than the latter (WFP, 1990). 

The United Nations Organization (UN) established in October 1945 at the end of 

world War II and was bestowed with a number of objectives to attain, one of 

which is promotion of international cooperation in overcoming socio~economic, 

cultural, and humanitarian problems in post~War World (Alexandrov, 1986). 

Right from its formation, the UN very much concerned with the fast growin g 

world food shortage under the motto of 'fighting against hunger (World Book 

Encyclopedia, 1994). Based upon world Food Conference of 1943 in Hot Pings 

of USA, agreement to form an international food and agriculture co~ 
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coordinating body the Food and Agricultura l Organization (FAO) was form ed in 

November 1945 as the first UN s pecialized agency with admission of improving 

the production oUood a nd agricultural products (FAO , 196 1) . 

Problems rapidly growing food a id seeking population, the vastn ess a nd 

complexity of duties given to FAO and the lengthy food aid processing entail s 

the establishment of a different food a id managing body of the UN and FAO 

(1 96 1). As a result of the FAO conferen ce resolution 1/61 of 196 1, World Food 

Program (WFP) was formed in 1962 as a s ister project of th e UN and FAO with 

its seat in Rome (Ta lbot, 1994) . 

The WFP, with a miss ion of transfer r ing food item s from surplus producing 

m ember countries to the poor and needy nation s, uses various intervention 

m echanisms such as food security, agriculture, urba n development, refuge 

feeding, em ergen cy support , and oth ers. 

According to Talbot (1 994) and Magn en (1 99 1) the goals of WFP's development 

and emergency a nd combating hunger a nd poverty so as to improve the qualilY 

of life of most vulnerable, intact, using voluntarily donated food, cash, service 

and other ma teria ls. To Hancock (1997 ) the WFP moves a quarter of the world's 

food a id and supplies more assistance that directly reach es the poor than any 

other UN agency a nd intact education is the priority a rea of WFP support. The 

legal basis for thi s support is indicated in the FAO conference resolution 1/61 

and stated "In the ad ministration of th e programs, attention should be paid to 

ass isting in pre-school and school-feeding" (WFP /WHO, UNESCO, 1999). 

Besides, according to UN/ FAO (1 965), WFP is a uthorized to freely distribute 

and provide food for educationa l institutions (to school aged children a nd adult 

li teracy centers) in accordance with resolution 1993) (XVIII) of December, 1963. 

Accord ing to Talbot (1994) and WFP (2000), much of FAO's work was related La 

school feed ing throughout the first decades of its operation a nd infa ct, in 

cooperation with the UNICEF /FAO (1 959), which is currently ove rtaken by the 
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WFP in cons ultation and coo pc ration with FAO, UNESCO, UNICEF, UNDP and 

WHO between 1963- 1972, education swallowed up about 26 percent of the WFP 

supported projects which, however, went down to only 17 percent by 2000, 

WFP (2000). 

According to WFP (1990) ll1 1990 of the WFP support to education 58 percent 

went to Sub-Saharan Africa, 23 percent to Latin America, 17 percent to the 

Middle East a nd North Africa, a nd only 2 percent to South East Asian 

beneficiaries. 

To the WFP (1990) 80 percent of the WFP support channeled to education was 

supplied to primary schools in the form of meals to children. The remaining 20 

percent goes to boarding schools, training institutes, adult-literacy centers a nd 

food-for-work schemes dIrected to sch ool maintenance and construction 

activities. This food assistance to education by WFP, according to (WFP, 1990) 

targets three major objectives: 

Facilitating access to schools and training institutions by providing 
an incentive for increased enrollmen t, more regular attendance, 
and reduced dropout; to promote the effective use of educational 
programs by strengthening the learning capacity of school children 
through nutritional support; and to improve the qua li ty of 
effectiveness or outreach of schools and training institutions by 
providing a budgetary supplement. 

As quoted above, the human resource development and education has been a 

priority for the WFP throughout the four decades of its existence and hence th e 

effect of food aid on education with a large budget invested and a ll other effort 

exerted need to be examined. 

Generally seen, SFPs could n arrow the gap between the rich a nd the poor, 

especially in their education~l performance and well-be ing and play a 

s ign ificant role in developing nations. 
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To FAO (1 963) the School Feeding Program is Ethiopia was establi s hed in 1995 

supported by UNICEF and managed by the Ministry of Education . The initia l 

stage program was improving the nutritional status of participant students; 

provision of supplementary diet for all children- whose school attendance was 

hampered by lack of food; supply of food for under nourished children; enhance 

the participation of more girls in schools and improvement of dietary habits. 

According to Bergeron (2001), food aid in the form of meals or take rations can 

effectively and directly improve the physical and menta l capacity of poor 

children to learn in developing countries. 

Despite its role of attracting children to school a nd enabling them to attend 

regularly the original objective was nutritional and huma nitarian and not 

educational. Schools were taken as optimum distribution points. However, 

according to WFP/WHO/UNESCO (1999), the wider potentia l benefits of food 

aid as a 'development' input was recognized very recently . 

According to WFP (1990) food assis tance by itself is a budgetary supplement to 

school authorities in promoting access and school operation. In this program of 

school feeding using community- self-help schemes school buildings could be 

ma intained, drinking water could be installed and school sanitation activities 

could also be carried out. And as a general principle using active community 

pa r ticipa tion in availing essential services required for school fe eding program 

operation such as guards, cooks, and kitchen helpers is very important. 

School feeding program is a focused intervention for a short-term until surplus 

food could be produced. For instance, according to WFP (1990) SFPs in Algeria, 

Cyprus, and the Philippines was contracted and finally terminated after thc 

initially set objectives were achieved and the economic level of these countries 

improved. However, in such countries as Ethiopia, preva lence of poverty, 

malnutrition, s hort-term hunger, lack of concentration in classes, and poor 

academic performances are basic problems of school age children. WFP (2002) 

indicated that 10 percent of children under five years of age were in acute 
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malnutrition, 52 percent 111 chronic malnutrition and 47 percent were under 

weight in Ethiopia. 

According to WFP (1990) school feeding program a re in expan sIOn 111 the last 

200 years resulting in improved enrolment, increase attendance, increase 

physical a nd intellectual efforts , greater concentration on education and better 

scholastic results. Hence, school feeding could narrow down the gap that exis ts 

between the rich a nd poor, particularly in their educational performa nce and 

well -bein g. 

The initia l agreement on assis ta nce between WFP and the Ethiopian 

Government was started in 1968 after relation between the Government of 

Ethiopia and WFP was began in 1965, plan of operation (1 999). Accord ingly, the 

government of Ethiopia requested th e WFP in ass isting sch ools located in food 

insecuri ty a reas and with poor a ttenda nce through sch ool feed in g program. 

After the signing of m emorandum of unders tanding in February 1994, in the 

regions of Amha ra, Tigray, Oromia, Afar and SNNP regions. Sch ool Feeding 

program launched as a pilo t test in 40 primary schools; p lan of operation 

(1 99 1) . 

Accordingly, the pilot phase in 1994 /95- 1996/97 and the bridging stage in 

1997/ 1998 were accomplished successfully . Since then the ro le of school 

feeding programs has becom e recognized . 

According to mid -term evaluation of WFP (2005), between ESDP I and ESDP J[[ 

document, a n important im provement has been in the official recogn ition of the 

role of school feeding in he lping achieve the government's national edu cation 

sector objectives. In the mos t recent draft ve r sion of ESDP III , schoo l Feed ing is 

not only mentioned as a strategy for improving access but, through its CHILD 

compone nt, is con s ide red to be helpfu l a pproach: CH ILD is a tool tha t will 

enhan ce the capacity of committees at local level, addressing a range of issu es 

to improve th e qua lity of edu cation , and turning schools into a local cente r of 
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development for the community . In line with thi s the annua l report of WFP 

(2004) states that: 

Food at school helps to offset the opportunity cost of sendin g 
children to school, increases concentration and provides short-term 
nutritional benefits. However, perhaps its most significant legally 
will be in the long term impacts it has on Ethiopia's development-the 
future leaders, school reformers, entrepreneurs and a host of others 
will learn the importance of literacy, numeracy, hygiene, and health . 
They will learn how to learn a truly lifelong skill. 
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CHAPTER THREE 

3. Research Design and Methodology 

For effective accomplishment of the study the followin g research design and 

methodology were employed . 

3.1 Research Method 

As indicated earlier the study focused on the impact of primary school feeding 

upon enrollment, a ttendance , and dropouts of students in the Amhara Regional 

State; the case of South Wollo. To this end case study m ethod was employed on 

the assumption that such type of method helps to know the situation of the 

subject under study by taking two wored as from the zone a nd four primary 

schools, i.e. two prim a ry schools from each woreda. 

3.2 Sources of Data 

To collect relevant data for accomplishment of the study the followin g sources of 

data were used. 

a) Primary sources 

• Woreda Education Personnels (head, professionals and others.) 

• The school feeding beneficiary primary school d irectors, 

• Parents of the school feeding beneficiary students 

• supervisors 

• Focal person s 

• Students 

• Personal observation of the schools. 

b) Secondary Sources 

The school feeding re ports , the educational statistics of Annua l Abstrac ts of 

Amhara Regional Education Bureau, MoE and li teratures, inte rnet websites are 

used to analyze the relevance and contributions of school feeding project. 
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3.3 Sample of Population and Sampling Techniques 
South Wollo is one of the wider zones of Amhara Region. The zone has 2 1 
wOl'edas and 9 woredas that a re beneficia ry of school feedin g program. In these 
9 woredas 39 primary schools a re bene ficia ries of the program with tota l 
number of 36,4 15 students (MoE,2003). For the purpose of this study two 
woredas were selected purposely. Because of the reason tha t: firs t the zone is 
wide a nd 9 woredas a re beneficiary of feeding, and ta king more tha n 2 woredas 
as a case would be unma n ageable , Second woredas in the zone h ave s imila r 
topographical a nd economical condition and taking two woredas wou ld be 
representative . Thirdly the resea rcher was familia r to these two woredas. These 
are Legambo and Sayint woredas. Legambo woreda h as tota lly 8 (eight) feeding 
beneficiary school s; among them only two (25%) were selected for the study. In 
Sayint Woreda only two primary schools are ben eficiary and a ll of them (100%) 
taken for the study. This is because, there are no other more feed ing schools , 
and to get more informa tion, the researcher took both feeding schools. It could 
be summa rized as follow. 

Table 1: Sample Worcdas and Schools 

No. Sample Woredas No. of Feeding No. of Primary 

Schools in the Schools Chosen 

Sample Woreda 

1 Legambo 8 2 
2 Sayint 2 2 
Total 2 10 4 

3.4 Instruments of Data Collection 

Different types of data gathe rin'g ins truments were employed for the study to 
combine the strengths a nd amend som e of the inadequacies a nyone of the 
sources of the data. Accordingly, five complementary techniques of data 
collections namely, questionnaire, interview, focus-group discussions, 
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observation and document ana lysis were used to aqUire re lcvant data for th e 
study. Accordingly: 

a ) Questionnaire- firs t, both close and open-ended type of questionna ire was 
prepared 111 Amharic language for better understanding of items 
contained 111 the questionnaire. This questionnaire was adminis tered to 
teachers a nd students in school feeding beneficiary sch ools. 

b) In terview- This technique was employed to acquire qualitative data a bout 
various components of the program a nd to complement and obta in 
re levant data that were not h a ndled by questionna ires. Thus, 
interviewees included in this study were parents , students, focal persons 
and supervisors of the beneficiary primary schools. To make the 
communication more effective a ll interviews were made u s in g Amharic. 
The interviews were recorded u sing field notes and tape recorder. Finally 
the responses of the inte rviews were analyzed a nd incorpora ted in the 
a na lyses . 

c) Focus-group discuss ion- This technique was employed to acqUire 
quali tative data from woreda education personnels about the impacts of 
school feeding progra m upon enrollment, attendance and dropouts. I t 
held in both woredas . The purpose was to supplement a nd enrich the 
information tha t was drawn by questionnaire a nd interview. A grou p 
wh ich comprises four me mbers from each woreda took part. The 
discussions with a ll the two groups were held in Amha ri c for ease of 
communication and clarity of ideas. The respon ses were collected using 
short notes. Fina lly the discussions were summarized and a na lyzed. 

d) Observation- This was another complementary technique e mployed 
during the research to collect data a bout the condition of the s tudents 
and teaching learning process in the classroom a nd in the field as well. A 
checklist of ac tivities was developed a nd results were reco rded based on 
the stated indicators. 
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c) Documcnts- Differcnt types of documents both publ ished and 
unpublished were a lso reviewed to obtain, background information on 
school feeding program and relevant literature h as also been consulted to 
learn experiences of other developing countries which su cceeded in the 
provision of school feeding program. 

Therefore, using the above stated complementary data gathering tools enabled 
the researcher to acquire more valid, relevant and qualitative and quantitative 
data to attain the purpose of the study. 

3.5 Procedure of Data Collection 

At first, a pre-visit was made to Sayint woreda for initial contact with education 
personnels, teachers, supervisors and focal persons. 

Then, the aim of the research was explained to them to maintain their 
willingn ess for cooperation. Next , pilot study was conducted at Bahir Shesh i 
primary school to ascerta in th e instruments ' valid ity in one class and a mong 5 
teachers. This helped to improve and finalize the sequence of item s, to modify 
and accordingly minimize misund ers tanding and ambiguity. 

Having modified the instruments after the pilot study, a ppointment was 
arranged according to convenient time schedule and participants were 
contacted for da ta collection through interview and focus group discuss ion. 

The interviews were held fo r 6 days using ta p-recorder and note taking. Focus­
group discussion took place for four days, each lasting for an hour, with the 
research er being the facilitator. The questionnaires we re administered during 
class time to be re turned on tha t moment. 

3.6 Methods of Data Analysis 

Since the researcher applied mixed approach I.e. both quantitative and 
qualitative, percentage was employed for those responses with ordinal and 
nominal character. At the same time narration of the respondents idea was 
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employed . The resea rcher u sed interpre tation of partici pa nts ideas rrom 

interview, focus- group discussion a nd researchers personal observation; open 

questions were a lso presented and described qua litatively . The observation was 

a lso analyzed according to the ch eckli st form by discussing a nd interpreting the 

observed condition. 
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CHAPTER FOUR 

4. Presentations and Analysis of the Data 

This pa rt of the thesis deals with the analysis of the d a ta collected through 

questionna ire among students and teachers , interview of parents, s tudents, 

focal persons, principals and supervisors of the beneficia ry primary schools, 

focus group discussion with woreda educational experts , from documents a nd 

the research ers field observation in both woredas (Sayint a nd Legambo) in 

South Wollo . 

The questionnaire were distributed to 30 teacher s and 260 students. or the 

distributed questionna ire tho se filled by 29 (96.6%) of teach ers and 259(99 .6%) 

were returned and used for analysis . In addition students , parents, principa ls, 

supervisors and focal persons were interviewed. In the inte rview 10 parents, 3 

principals, 15 students , 2 focal persons and 2 supervisors were involved in both 

woredas. Th e responses from questionna ire and in terview, supplemented by 

focus group discussion with woreda educational experts and the researcher's 

field and classroom observation. 

4.1 Characteristics of Respondents 

As stated earlier (in ch apter three), the subjects of this study were teache rs, 

students, principals, some parents and educational experts in both woredas. 
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Table 2 : Characteristics of teachers respondents in both wore das included 

in the questionnaire 

No . Item Resuonse 
No % 

1 Sex 
Male 17 58.62% 
Female 12 4 1.37% 

2 Age interval 
20-26 years 19 65 .5 1% 
26-30 years "I 24.1 3% 
30 vears a nd a bove 3 10 .34% 

3 Educa tiona l level 
Grade 12 complete 3 10.34% 
Grade 10 com plete 8 27 .58% 
TIl 7 24.13% 
Diploma 11 3 7.93% 
Deuee 

4 Services in the school 
Below 5 years 26 89 .65% 
6- 10 years 2 6 .89% 
11 vear s and a bove 1 3 .44% 

Regard ing characteris tics of respondents, 26 teachers i.e. 89 .65% of the sample 

are below 30 year s and a t the same t ime they h ave services of below five years . 

Only 3 teachers (10 .3 4%) of the sample population a re a bove 30 years old and 

have services of greater than five years . From the tota l of 30 questionnaires 

dis tributed 29(96.6%) a re returned. Among these 17 men and 12 a re women. 

Th e educational background of the sample teachers 11(37.93%) teachers a re 

diploma holders and th e res t 18 (60%) a re certificate from teach ers train ing 

ins titute. 

As we can see in table 2, 26(89.65 pe rcent) of teachers served below five yea rs 

a nd 19 (65.5 1 percent) we re below the age of 26 years. This ind icates that th e 

majority of respondents a re in the youth category and recently joined the 

profession. Therefore the ir responses were importan t because they have c lose 

experience as teachers. 
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4.1. 1 Teachers Respo nses t o Close Ended Ques t ions 

Table 3: Teachers responses on the impact of school feeding upon 

enrollment, dropout and attendance 

No. Item Response 
No % 

1 Is th ere a clear impact u pon enrollment, dropout , a nd 
attendance because of sch ool feeding? 

Yes 27 93. 1% 

No 2 6 .89% 

2 Do parents have interest to enroll their ch ild ren in your 
sch ool 

Yes 21 72.41 % 

No 8 27. 58% 

3 How do you label th e fo llowing educational in dicator s in 
your school I 

En rollment of stu dents I 

High 13 44.82% I 
Medium 8 27. 58% I 
Low 4 13.79% I 

Nu mber of absent s tu dents 
High 5 17.24% 

Medium 6 20.68% I 

Low • 15 5l.72% I 
Number of dropou t students I 

I 
High - -

Mediu m 10 34.48% ! 
Low 17 58 .62% I 

Nu mber of class repeated students I 

High - - ! 

Medium 7 24.13% 

Low 19 65.51 % 

Stu dents academic result , 
High - -

Medium 20 68.96% 

Low 2 6.89% I 
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As shown in the above table 3,Teachel's responden ts (93. 1 %) of them co nfirm ed 
tha t sch ool feeding h as clear impact upon enrollmen t, dropou t a nd attendance. 
In the first item only 2 (6 .89%) teachers responded tha t feeding has n o impac t. 
Regarding the parents interest to en roll a nd teach theil' children in the sch ool 
feeding beneficiary school, 21 (72 .41 %) of the teachers expla ined pa ren ts a re 
interested to send their childre n to the school for the sake of feeding. Whe re as 
8(27.58%) teach ers responded pa ren ts have no interes t. Furth ermore teach ers 
indicated tha t th ere a re high e r enrollment, low dropou t and a bsenteeis m in the 
school feed ing benefi ciary sch ools. Therefore 13 (44 .82%) teach ers, 15(5 1.72%) 
teacher s and 17 (58.2%) teach er s in table 2 , respective ly responded that th ere 
are high enrollment, low d ropou t and low a bsen teeism in th eir school. 

Simila rly, teachers respon se regarding a bsence of studen ts s howed th at, 
5 (1 7.24%) teach ers, 6 (20 .68%) teachers a nd 15 (5 1.72%) teach ers respectively 
responded number of absen ts are high, med ium and low. Th is ind icated that 
number of absen t students a re low. Concerning d ropouts 10 (24.48%) teach ers 
responded as m ed iu m and 17 (58.62%) teachers responded dropout is low. This 
a lso s h ows low dropouts in the feeding beneficiary schools. The teach e rs 
respon se a lso s h ows low class repeaters becau se only 7 teachers or (24. 13%) 
responded number of re peated students a re high but 19 (65 .51%) of teachers 
responded that repeate rs a re low. The teachers a lso responded students 
academic resu lt is m ed ium i.e . 20 (68 .96%) teachers respond mediu m an d on ly 
2 (6.89%) teach ers said low academic resul t. From the a bove in fo rmation we can 
conclude that school feeding h as positive impact on enrollment, a ttendance and 
dropouts . It also ra ised pa rents ' in teres t to send their chi ldre n to school. In line 
with thi s Ahmed a nd Bilia h (199 4) the eva lua tion of sch ool feed in g program in 
Burkina Faso found tha t sch ool feeding was associated with in creased schoo l , 
enrollmen t, regu la r attendan ce, con sistently lower re peater ra tes a nd lower 
dropout rates in disad van taged a reas . 
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4.1.2 Teachers Responses to Open Questions 

With rega rd to the open questions wh at are the impacts of school feeding u pon 

enrollmen t, d ropout and a ttenda nce in the feeding beneficiary school, almost all 

teachers exp lained tha t feeding h as positive impacts. The main impacts stated 

are; sch ool feeding m ade students to com e to school regula rly, better 

enrollment a nd less dropouts of s tudents in the school. Especia lly for those 

students coming to school without h aving their breakfast; school feed ing gave 

them a relief a nd sati s faction . There a re low number of students wh o a re absent 

from class . For the advantages of feeding students a lways attend class 

regula rly. The other important impact is the re were no problem of enrollment, 

students themselves would come and enroll on time without a ny effort by 

educational personnel's and government bodies . Parents are ok to send thcir 

children to school for the sake of food. 

Wh at other important issues the teachers explained were, students es pecial ly 

from the very poor fa mily a t least th ey get their breakfast here. Therefore 

feed ing h elps them to concen trate and actively participate in their learning. 

Students have become active after they eat the food. They come early, no 

dropout a nd no late coming. Respondents added some other impacts on 

teaching learning which a re a n egative impact. These a re loss of time during 

feeding . At least a period would loss during break time. S ince there are 

students crossing long journey for the food over load the class a nd the feedin g 

time. The sense of dependency among the ch ildren and the community, 

overload of the teachers on break time and others. Therefore from the 

respondents expla nation it is easy to conclude school feed ing has a positive 

impact upon enrollment, dropout a nd attenda n ce . It made the teaching learning 

process better. 

In confirming with these above discu ssions the interviewed principals ag,"eed 

tha t school feeding has great impact especia lly upon enrollment, attendance 

and dropouts of students in the beneficiary sch ools. 
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Da m tew Alebach ew, Derese Setiye, Tesfaye Workineh are princ ipa ls of Di lb­
Amba, Bahir-Sheshi a nd Wa llclet prima ry schools (school feeding beneficiary 
schools) respective ly. They a ll s h a red the ideas discu ssed a bove . For example 
Da mtew Alebach ew principa l of Dilb-Amba primary school responded to the 
interview tha t enrollment increased because students a re coming from non ­
feeding schools and s hift to the feeding beneficiary schools for the food a t 
school, secondly parents a lso prefer it beca u se they know tha t their children get 
food at school. Regard ing attenda nce Da mtew said we a lways keep record ing of 
attenda n ce to fo llow how m a ny of s tudents fed a n d how m a n y not fed, and we 
haven't seen fluctuation of attenda nce, it is regular. Concerning dropout 
Da mtew says; 

"Olf'iCll' fJAlf'llu, "'N:L'P "'C:J:A onw" h{\:"O'l;"(I)' 0I\.e OU", :f"IC Wlu.) . 

h{\'1C OovA''':'' ~,·re:· 01'\,'1 9n l'n,p:" O'J*L rp ""}<).A ,e U9" f'9"'1fJ(Il · (I)·rn,:,' 
',(I) ' :: " (Jan . 1,200 3) 

"no dropout unreasonably a nd except problems beyond th eir capacity like 
death, leaving th e area, the decrease of d ropout is becau se of feeding at 
school." (research er 's own transla tion) 

Da m tew added h is experience with regard to one poor woman as a n 
example and h e says: "OuD{JhL9" (l)C O" ' I'\.e Y.V n,"'M]"" Al~ :J';I'(Il ·'} M ,} 
{\,f'{J "'<;,9" 1'19"<'\1'\, {\'}Y; ,f!;V A,')'I" A;~:i (M. ,)· / n+ t'\uo'll'l 9"'} flA')" .e'U"A 'fI'I 
{J'h;[J,'l',:" 9'''lfJ {\I'\ (J ')'fJA '1h:)'-(I)· Y.·fH·C Y."J<J'i 009" \J(,. '" {\'IIH· A;q·. ~,{Jh I\V"} 

M;:Lrn9" ,e<"l(,.A:: 3;;: IJ~A Y.C<).A::" (Ja n . 1, 2 003) 

"during Septembe r especia lly poor fa milies do not m a ke the ir ch ild re n 
s tay a t home , for example one poor woman was worrying abou t sendin g 

• her children to sch ool what h e would eat at home, while s he k new tha t 
there was feeding s h e send him, teachers support for exe rcise book, the 
child still learning, he didn't dropout. " (research er's own translation) 
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Derese Setiye a lso says: " a,,{Jllt.?" 'Ig, " .",/{, "/'1 {" }'''/'I \"Jil t. '} '''/A {' IV} 

\'t\?"" ,,' '''1 (.(11' fI(,· (l· M'lFllfl j 'UJI ' ::" (Ja n . 2 , 200 3) 

"n o a ny s truggle to enroll s tuden ts during September, s tudents a re 

coming by th em selves a n d enroll in th e s ch ool. " (research er's own 

tra n s la tion) 

Derese a dded " ?''')CJ(IJ· ·,·,,'/t;.n :)'··} (ll.~ • • ) . / (t,-). {,II (1J--). t. (j). ~,V'.. oo (jJ. 0 0 <'\0 . .<' ',(II' 

f lf 'f'} :: " (J a n . 2, 2003), "Sch ool feeding a ttrac ts s tud ents to come to 

sch ool regula rly." (resea rch er 'S own tra n s la tion) 

Literature a lso support this idea in th a t Sch ool feeding progra m s serve as a 

magn et to bring ch ild ren to sch ool , a n d to improve th eir abi lity to learn and 

con cen tra te . They a re a lso a m on g the most effec t ive too ls at increasing access 

to educat ion a n d improving n u tri tional s tatus of c h ildre n . (Fill the cup­

wik ipedia th e free encyclopedia ) 

From th e a bove d iscu ssion it can be confidentially conclud ed as sch ool feedin g 

has clear posit ive impact upon s tu dents' enrollmen t, attendance a nd dropou ts. 

Th ese impa cts of sch ool feedin g a re very s imilar in both woredas in a ll sam p le 

primary sch ools . As they sha re the positive impact commonly th ey a lso sh are 

a bout som e n egative or unintended impacts. All three principals responded to 

the interview th a t school feed in g m a ke teach in g learnin g process bette r by 

increasin g enrollm e n t , d ecreasing dropouts a nd increasing regula r atte ndan ce. 

But th e shift of s tudents from n on-feed in g to feeding schools, feedin g s tudents 

a t brea k time, re porting th e process in genera l has negative impacts on pe r iods, 

work overload u pon teacher s. 

Tesfay Workin eh Welelle t p rin cipa l says : "0 .. ("}f1 fI .. ("} {J {, '}S': ),,,:t\ '1.11 , 

.eCJt6A .,.o'U.;.n :):-} {,{J a n'7(1 t\au'7CJ '} ' O·' ·(.J;),"'/t au?"U(,· '} {,(lAb.(/) ' (,{Jall "/f1m· 

f " 'ao7f1 " ' '''I t ~, '1 ,f'A"'ao'1I1 t\ .e" '(j) ' Of" ", · t T C-}' f .p.C; Jt\ · :: g,u Om' ?"U(, ··} 

'I.e fp'6- 6r.J.'1 b. 1'~A::" (Ja n . 10, 2 0 03 ) 
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"At least one period wi ll be m issed during feeding. In add ition teache rs 

become busy and over loads by reporting those fed and unfed stud en ts 

da ily." (research e r's own tran s lation) 

Therefore from the a bove discu ssion it can be concluded that even if school 

feeding has great positive impact upon teaching lea rning process by positive ly 

affecting enrollmen t, a ttendance a nd dropouts; it h as some negative impac t on 

time, materia l and huma n resou rces . But the respondents confi rmed positive 

impact highly worth t h a n its n egative impact in their interview. 

Besides students a nd principa ls, paren ts, supervisors and focal person s in both 

woredas agreed with the above di scu ssion 

Wondiye Legesse is a mon g the parents who responded to lhe 

interview. Wondiye says the following for the advantage of school 

feed ing a n d pa rents condition . "{..rl'l~(U· (l)1):~:' tl 9"7'1 (I). A.A '/CIl ' A:q':j 

m.r.Il.U :' -; 0,:" I'<T'l.Ahm· O·,·tl.e. 1' ;/ " "~ \"I 'e' f.01 J'I); /'O)' Oll)l>:'.f ,e u'j 

g,aoCrllt'\ .:: '/7C '?'} V ·O;:l' ao.~" f. '/ (1)'90 .e.U'j .e.aoCrllt'\.:: " (Jan . 13, 2003) 

"most pa rents send their children for th e sake of food, especia lly poor 

parents prefer it, but both the rich and poor pa rents pre fer the 

feed ing beneficia ry sch ool equally." (researcher'S own translation ) 

Wond iye a dded: " i,'/, {.V·'} 3 Alt -)'- ,.tl·:'; 'F{I'I ; ~" i lll.u· '/CIl' 1"'·J.' .. 7". . ..,. I1tl.1) 

,)-; n,"" (I).~.II , U \,o'l,£7um'9" ,.tl·:: " (J a n. 13,2003) 

"I myself have 3 children a ll of them learn in th e feedi ng benefic ia ry 

school, th ere a re a lso s tudents who shift from othe r schools to this 

school. "(researcher 's own transla tion) 

In the interview of parents , a ll of them respond that the presence of feed in g is 

important because the in terest of students to go to school increased, no one of 

students a re willing to be absent when they asked to help th eir pa rents . They 
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a lso res pond even dropout is not much a s it was before. Generally what the parents agreed a nd responded is that school feeding brings improvement upon enrollment, attend ance, dropouts and students interest to go to schoo!. 

Supervisors a lso agreed with these ideas. The school attracts students from other schools and distan ce areas for the advantages of feeding. For example one supervisor called Dejene Tegegne respond "9"11] 1]1'10')' :/ -1 0,')' 111'1.1'1":)"' 1" Pit'l )r"i(l)"} flt'l'}: : M;(r"l."'} 000 ,/"11'1: 09"1/'11] iIV:.U·9" On:H·t\ I" ,' i'it'l 'un·::" (Dec. 28, 2003) 

"In school feeding beneficiary sch ools, we have better achievement 
upon enrollment, attendance and reducing dropouts ." (researcher 's 
own translation) 

Literatures a lso show food at school increased enrollment. For ins tance , in Bangladesh a p rogram of school- based food distribution increased enrolmenL by 20% ve rsus a 2% declin e in non-participating schools (Ahmed an d Bilia h , 1994) 

Mesaria w Beza and Andarge Kasahun are focal persons of school feed ing in Sayint and Legambo Woredas respectively. They support the a bove discussion. 

Mesa riaw Beza says "OJ"IJ>:T t\J>:~:;faJ"} 9"11] aJ-'lt'ln:/· -"1- / 0,:/' t'IO'J(jou'IIHI 
h<i>/'lj' 'I: "I"d· fNfOJ':: " (Jan. 3, 2003) , "parents are highly intere sted to enro ll their ch ildren to the feed ing beneficiary schoo!." (resea rc her's own translation) 

Mesariaw a lso added about th e problem on the alternative bas ic sc hool s 
nea rby school feedi ng schools as: "1'9"'/1] 'I ' / 0':/ ' fll,I]O, ft'l· oou't.;J·'P. (I "'I (,. "I." 
:/-I0.·r:·)"· '} ill"/'(I) 9"11] oJ}:t'I0'/' 1'00l,oufljaJ' " .uU. II'!:'/ '<;' (loulf', · il 'II U' I] ,P. 
!!-[}'C;'t'I, ,e'hr,'(II' !!-('I~S'nl't\:: '! (J an. 3, 2003) 
"h igh number of students shift from a lternative basic education sc hool s to feeding beneficia ry schools overload the feeding be nefi c iary schoo!' '' (researcher's own tra n s lation) 
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Andargc Kasahun agl"eed with these ideas and h e added th a t dmpouts a l"e low 

in feeding beneficiary school s than non-feeding a nd the re a re regula r 

attenda nce of s tudents in class. Enmllment is a lso far bette r than the non ­

feeding schools . He says the followin g in hi s interview. 

"~,*(' ."L" 9'''}fJ fJl'lfJ:':m· 'i-In.'I':r ·/"}<).A: 9"'1l7fJ "I,e l1l'i.1'1 •. :)"- n'/'?il'l V ·'b;)· "1.1.', 

'/CIJ':: \,(vl'·:r· '} ' /·<'\')·C; ~,<,\,~''1A:: I'?;)' 9'''I'1''} 7,'}.'ISC ~,,~'C:IA .eU9" l' t'I.-r:·)"- '} 

' /'<,\-).(;; (IJ.\'. 49.5% ~1.~·C(l;)·A:: 9'''/fJ n.~(·L1' \,,/ .o'lt '/ ,1'C ,e·/"}<'\A \' II.U'} ,I'UA 

t.$:',U"}9"::" "Dropout decreased a nd en roll ment is be tter in feeding 

beneficiary school than non-feeding. The female s tudents par t icipation 

and gender ba lance increased. It reached up to 49.5%. If feed ing wou ld 

s top, there will n ot be such nu m be r of students in th e schools." 

(Research ers own tra nslation) 

In line with thi s the Ministry of Edu cation (19 95) to educate man is an 

individual, but to educate a woman is to edu cate a nation. There fore, girls are 

particularly targeted to benefit. In 1993 food for sch ooling programs 

implemen ted in Ban gladesh; resulted in overa ll studen t enmllmen t increases by 

35%, girl s by 44 percent and boys by 28 percent (Global sch ool feed ing report, 

2001 ) 

Another literature on recent evaluation of a n on -going school feeding program 

in Burkin a Paso fou nd that school can teens were associated with in creased 

school enrollment, regular attendance, consistently lower repeater !"ates, lower 

dmpout rates in disadvantaged provinces, a nd higher success rates on national 

exams , especially a m ong girls (M oore, 1994) 

There fore from the above discussion it can be concluded that feedin g has great 

role up on enrollment, dropouts and attendance of s tude n ts in the prima ry 

schools. 
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Andarge Kasahun agreed with these idcas and hc a dded that dropouts a re low 
in feed in g bcncficiary sc hools th a n n on-feeding and there are rcgula r 
attendance of s tudents in class. Enroll m ent is a lso far better than the no n­
feeding schools. He says the following in his in terv iew. 

'/OJ·:: l'O,'I'·:r·'} "'(d ' c;: ~,I'\g:,}A:: 1'>';1' 9"1"r'} h'},v,SC >,,~C'IA ,eU9" \'O, 'I'·:y.') 
"'I'\').r:: eM. 49.5% M:C{l;l'A: : 9"'111 n,:I;L1' I' ".o'/(, " :1'C ,e.'V)I'\A I'II.U ·) .<' UA 
>,,elr)9" ::" (Jan. 10,2003) "Dropout decreased and enrollment is bette r in 
feeding beneficiary school than non-feed ing . The fema le Stud e Ills 
participation a nd gender balance increased. It reached up to 49.5% . If 
feedin g would stop, there will n ot be such number of students in the 
schools." (Research ers own transla tion) 

In line with this the Ministry of Education (1995) to educate m an is an 
individual, but to educate a woman is to educate a nation. Therefore, girls are 
particula rly targeted to benefit. In 1993 food for schooling progra m s 
implemented in Bangladesh; resulted in overall student enrollment increases by 
35%, girls by 44 percent and boys by 28 percent (Global school feed ing report, 
2001 ) 

Anoth er li terature on recent evalua tion of an on-goin g school feeding program 
in Burkina Faso found tha t school canteens were associated with inc rea sed 
school enrollment, regular a ttendance, consistently lower repeater ra les , lower 
dropout rates in disadvantaged provinces, a nd higher success rates on nalio na l 
exams, especially a mong girls (Moore, 1994) 

The refore from the above di scussion it can be concluded that feedin g ha s greal 
role up on enrollment, dropouts a nd a ttenda nce of students in the primary 
schools. 
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4.1.3 Student Respondents Characteristics by Age and Gender 

Table 4: Student Respondents Characteristics by Age and Gender 

No. Woreda Item Response 

No % 

1 Sayint Sex: 

Ma1e 83 59.28% 

Fema1e 57 40.71 % 

140 

Age interva1 

Be low 10 years 10 7 .1 4% 

10- 12 years 57 40 .7 1% 

13- 15 year s 58 41.42% 

> 16 years 16 11.42% 

2 Legambo Sex 

Ma1e 66 55.46% 

Fema1e 53 44.53% 

119 

Age 

Below 10 years 11 9.24% 

10-12 years 60 50.42% 

13-15 years 44 36.97% 

> 16 years 4 3.36% 

119 

As shown from table 4, we can see the respondents in both woredas in gende r 

and age category. In Sayint Woreda among total respondents of 140,83(59.28%) 

a re males a nd 57(40.71 %) a re fe ma les students. Regarding their age ] 0 

students (7. 14%) a re be low 10 years, 57 (40 .71%)students a re between th e age 

lO to 12 years, 58 (41.42%)s tudents are betwee n th e age 13 to 15 yea rs a nd 

only 16 s tudenls (11.42%) a re beyond ] 6 years old. Gene ral ly 

124(88 .58%)students are be low th e age of 15 years old, i.e . the majority of 

students a re school age children. In the case of Lega mbo woreda, a mon g tota l 
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respondcnts of 119 studcnts, 66(SS.46%)students arc males and 53 

(44.S3%) s tud ents are fem a les. Regarding their age, 11 (9. 24%)students, nre 

below 10 years o ld, 60(SO.42%)students are between the age of 10 to 12 years, 

44(36 .97%)students are between the age of 13 to 15 years and only 4 

(3.36%)students are beyond 16 years old. Totally 11 5 (96.64%) students a re 

under 15 years old. This indicates that m ajority of the respondents are school 

age children. 

Table 5: Students respondents in both woredas (n=259 ) 

No. Item Response 

No % 

1 Sex 

Male 149 57.52% 

Female 110 42.47% 

2 Age in terval 

Below 10 years 2 1 17 .64% 

10-12 years 11 7 45.17% 

13- 15 years 102 4.08% 

> IG years 20 10% 

259 

(From the above table 5, we can see), a ll the respondents a re school age 

children. Among them 21 (17.69%) students are be low the age of 10 yea rs, 

117(45.17%) s tudents are between 10- 12 years, 102(4.08%) studen ts are 

between 13- 15 years old. In general except 20 (10%) students which are beyond 

16 years old, the rest a re below 15 years. Regarding their gender from the tot.al 

sample popula tion 149(57.62%) are males and 110(42 .47%) are fema les . 

Therefore the a bove table sho~s that 239(92.27% students) a re below IS yea rs 

and only 20(7.72%) students are beyond 16 years old . As a result from the 

above discussion it can be concluded tha t school feeding helps to brin g (hold) 

school age children by increasing enrolme nt, and attendance, avoiding early 

dropouts and s h ort term hunger. In support of this idea, school feeding a nd 
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take-home rations have consistently proven effective in improving enrolment 

and attendance, and in reducing d ropout rates among school age ch ild rcn . 

(www. unep.o rg school feed ing program.pdf.) 

4.1.4. Students Response to their Conditions and School Feeding 

With regard to th e students response to their condi tion a nd school feedin g 111 

both woredas; their respon se s howed that there a re many students that faced 

unfavorable condition to go to school. However , the school feeding allevia ting 

students condition. In the ir response to their condition, to the numbe r o f 

famil ies, the food at home a nd school, a nd the advantage of school feeding as 

well; great number of students responded that, sch ool feeding helps them to 

avoid short term hunger and tiredness, so school feeding is good, many number 

of children are getting food at school very good. In the response there are 

children who do not have breakfast and rare ly eat breakfast while they came to 

school. Food Assisted Education (FAE) is a long-standing approach La 

improving both nutr itional a nd education outcomes in developing countries. 

FAE, is most often delivered in the form of breakfasts or lunches given to thc 

most impoverished children in selected schools . It is see n as a way to improve 

nutritional and caloric intake while a lso boosting school enrollment, 

attendance, and cognitive performance rates (\V\vw.equip Biblio-pdD. Broad ly 

speaking the two major goals of SFPs a re education and food security Th e 

education a l goals include increased attendance and enrollment (pa rticularly for 

girl s) and improved concentration during 9 teaching, aided by the food provided 

(Benn et, 2003). Tables 6 and 7 shows the responses of students to their 

cond ition and school feed ing in both woredas . 
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Table6: Students Response to their Condition and School Feeding in 

Sayint Woreda (n=140) 

No. Item Response 

No % 

1 Number of children in your family including you 
1-3 35 25% 
4-5 50 35.7 1% 

>5 55 39.28% 

2 How many of you learn in this feeding beneficiary school 
All 30 2 1.4 2% 
1-3 I 10 78.57% 
4-5 
>5 

3 Do you eat enough breakfast while you are going to school in the 
morning? 

Yes 90 64.28% 

No 12 8 .57% 

Rarely 38 27.14% 

4 Do you get enough lunch at home whi le you come from school 
Yes 119 8 5% 

No 2 1.42% 

Rarely 19 13.57% 

5 Do you get enough supper at home? 
Yes 134 95 .71 % 

No 6 4.28% 

6 How do you get food at school? 
Very good 63 45% 

Good 72 51.42% 

I dislike it 5 3 .57% 

7 What advantage do you get from feeding at school? 
Avoid hunger and Liredness 128 9 1.4% 

Academically active 7 5% 
No importance 5 3.57% 

8 Why do you prefer this school? 
Because of its nearness 58 41.42% 

Because of its feeding program 14 10% 

No other schools h e re 68 48.57% 

From the above ta ble 6, the condition of students in the school showed that 55 

(39.28%)students respond there are more than 5 children in their fam ily 35 
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(25%)students, a lso responded that there 1-3 children in their family, and 50 
(35.7 1 %)students s imila rly responded 4-5 childre n in their fami ly. Among them 
110 (78.57%) s tudents respond 1-3 members of the fa mily learn in the sc hool 
feeding beneficiary school. It a lso s howed 3 0(2 1.42%) s tudents respond a ll the 
m ember of children learn in the school feeding be neficiary school. There a re 
a lso students who d o n ot ge t en ou gh brea kfast while they come to school, 12 
(8 .5%) studen ts respon d they do not h a ve brea kfast a nd 38(27. 1%) students 
respond they ra rely eat breakfast though 90(64.28%) studen ts respond they 
h ave brea kfast a t home. Simila rly 2 (1 .4%) s tudents a nd 19 (1 3 .5%) students do 
n ot get enough lunch at home and ra rely eat lunch respectively . However, 119 
(85%) s tudents responded that they have lunch at home whi le they come from 
school. Even 6 (4.1 %) students respond that they have no enough supper a t 
h ome. 

The responses ind icated 63 (45%students), get food a t school very good, 72 
(5 1.4%) students get food good and only 5(3.5%) students dislike it. Regardi ng 
the advantage 128 (91.4%) stu dents respond school feeding help them to avoid 
hunger a nd tiredness, 7(5%) students respond th at feeding help them to be 
academically active, and 5 students said feeding has n o importa nce. It a lso 
s h owed 14( 10%) studen ts a re coming to thi s sch ool becau se the school h as 
feeding program, the rest 58(41.42%) s tudents and 68(48.57%) students 
responded they prefer the feeding school because of its nearn ess an d no other 
schools in that area. F'rom the above ex pla n ation, we can understand majority 
of the chi ldren in th e fa mily send to the school feedin g beneficiary school and 
m a ny students i. e. 50(35.7%)s tudents do not get food a t home properly at least 
in the three ma in feeding time i.e. breakfast, lunch a nd supper respective ly . 

Therefore, this condit ion would affec t students learning, this has been s tated in 
WF'P (1 990) as, short term hunge r is cau sed by being empty stomach in the 
morning among sch ool childre n . This results in fading out of studen ts 
a le rtness, attention span and learning capacity over the hours , con sequently to 
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resulting in poor scholastic performance, failut"e to succeed III exam and 

Ultimate ly dmpping out a ltogether. 

From the students response there are 77(55%) students who don't have enough 

food at home in all the three feeding time. At the same time the majority of the 

students' response showed they get the food good and it h elps them to avoid 

hunger a nd tiredness. In support of this when hunger strikes a commun ity , 

children su ffer most. Hunger drain s them of their will and ability to learn. WFP 

school m eals encourage hungty ch ild ren to attend school and help them 

concentra te on their studies. (WFP, 2008) 

From the above table it can be concluded that school feedin g program attract 

many s tudents to come to school and a lleviate hunger in the school. 

In confirming with this some in terviewed students responded that they prefer 

the school with feeding than non -feed ing because they get their breakfas t in th e 

school and avoid hunger. Abebe Tamiru a grade 4 student a t Bahir Shesh i 

primary sch ool and aged 13 years old said to the interview for the question, do 

you get breakfast at home? He responded as . " /,·}.<l·}.~' .,"} {l','/ I'/'\ {,/,\WI?" un 

"'9"i'i. "oofllt\U'" (Jan. 12, 2003). "When I become in a hurty I don't eat but I 

used to eat little amount"(researcher's own translation) . Thi s s howed that the 

students do not get enough breakfast. Almaz Demissie anothe r grade 4 s tudent 

a nd aged 12 years old responded to s imilar question " fI.J.-i · I'lt'l'''l.ncY.i ",UI 

(,/,\n,,?" ',!I.U 'UJ)· 1'9"n"m·" (Jan. 12, 2003) "I feel cold in the morning I do not eat 

breakfast at home, I eat at sch ool" (researcher's own translation). Most of the 

in terviewed students responded that eith er they do not eat or rare ly eat 

breakfast. Even if the students a fra id to open ly speak that some of them do not 

eat a nd most of them rarely eat breakfast. Even if the students afra id to speak , 
open ly that they do not have enough breakfast at home, their res ponse to the 

interview s howed that th ey do not h ave enough food at home. The re fore it can 

be concluded that school feeding has great importance to avoid hunger at 

school. 

52 



Table 7: Students Response to their condition and school feeding in 
Legambo woreda (n=119) 

No. Item Response 

No % 

1 Number of children in your family including you 
1-3 47 39% 
4-5 38 3 1.935 
>5 34 28 .57% 

2 How many of you learn in this feeding ben eficiary school 
All 29 24.36% 
1-3 90 75.63% 
4-5 
>5 

3 Do you ge t enough breakfas t wh ile you go to sch ool in the 
morning? 102 85.7 1% 

Yes 9 7.56% 

4 Do you get enough lunch at home while you come from school 
Yes 110 92.43% 
No 4 3.36% 
Rarely 5 4 .2% 

5 Do you get enough supper a t home 
Yes 113 94 .95% 
No 6 5% 

6 How do you get food at school? 
Very good 65 54 .62% 
Good 52 43.69% 
I dislike it 2 1.68% 

7 What advantage do you get from feeding at school? 
Avoid hunger and tiredness 114 95.29% 
Make academically active 4 3.36% 
No importance 1 0.84% 

--
8 Why do you prefer this sch ool? 

Becau se of its nearness 93 78. 15% 
Because of its feeding program 6 5% 
No other schools here 20 16.8% 

Prom the a bove table 7, it can be,seen that 29 (2 4 .3%) students respond that a ll 

the children in their fami ly learn in the school feeding beneficia ry schoo l a nd 

90(75.6%) students re s pond 1-3 members of children learn in the school 

feeding beneficiary school. It a lso s h owed tha t 65(54 .6% s tudents) get the food 
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at school very good a nd 114(95.79%) s tudents respond food at school he lp th em 

to avoid hunger a nd tiredness . The respon se of the s tudents both in table 5, 

a nd ta ble 6 , s howed tha t sch ool feeding a ttrac t great deal numbe r of c hil d rc n 

from each fa mily a nd a llevia te hunger in the prima ry school, especia lly for those 

s tudents who do not get breakfast , lunch a nd supper properly a t home. 

In line with these a bove discu ssion from ta ble 6, and 7, WFP! MoE- school 

feeding progra m ma nua l of (# 1, 2005) confirmed tha t sch ool feeding is one of 

the s trategies of ESDP II a nd ESDP III with specific objectives of im pmving 

access , stabilizing attendance, reducing dropout a n d a lleviating shon lerm 

hun ger for better learning. 

As it indica ted in table 6 and 7, 12 (8 .52%) studen ts do not get breakfast in lhe 

morning before going to school and 38(27 .1%)38 s tudents rare ly eat breakfast 

in Sayint woreda. 

S imila rly in Legambo woreda 9 (7 .56%) studen ts a n d 8 (6 .7%) students not 

tota lly eat breakfast and rarely eat breakfast respectively . 

In line with these discu ssion Chao a n d Va nde rkooy (1 988) have shown how in 

m a ny developing countries u p to a third of children do not eat breakfast 

regula rly. In addition DelRosso a nd Marek (1 996) quote s tudies that have found 

a n association between 'low-achieving' children and less regula r brea kfast 

meals. Therefore the school feeding in th e study area has positive impact 

undoubted ly . 

In confirming with thi s the interviewed s tudents a lso support the above 

discu ssion . Ha ilu Awoke is a 4th grade s tudent a nd 14 years old . He responded 

to the interview a bout th e advaI} tage of sch ool feeding as : " 9",/fJ rIn'; '<;. l ,V;g,r:rl'i 

7,<; {,VU'S.tlrIn'} ~,5':C'J<;t\: Il'I,t70,/ 'W} rl'J."I 7''}'/ ~'~'tn :: " "The school feedin g hclps 

us to avoid h u n ger and tiredness, a n d we become active a fter feedin g. " 

(Researcher 's own tra n sla tion) 
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All of the interviewed students res ponded that feedin g h elp th cm to avoid 

hunger a nd tiredness. Espec ia lly when they go home a fte r schoolin g in 

trave ll in g the long d istan ce, they never feel t iredness becau se of feeding duri n g 

brea k time . From above tables 6 and 7, only 20 studen ts of both woredas i.e. 

7.7% of th e total students respond that th ey prefer feed in g ben eficiary school 

becau se of th e food a t sch ool. But majority of the in ten riewed students s h owed 

that th ey p refe r the sch ool becau se of availa bility of food in th e sch ool. In th e 

interview students respon d th at they come to school regula rly, th ey h ave never 

dropped out from school, a nd there a re no dropout classmates. 

They a lso respond they are h a ppy with the food because it avoid hunge r a nd 

they don't h ave breakfast whi le they come to school because of cold, be ing la le 

and unavaila bility of food at h ome. 

Regard ing enrollment , attendance and dropout the students responded that 

their pa rent send their chi ldren to th is school voluntarily. Th e students a lso 

responded that they a lways attend class regularly, no dropout in the ir class and 

the respondents th emselves didn 't dropped out from school. in confirming with 

this idea , a small pilot school feeding program in Malawi was evalu ated for its 

effect on enroll ment and attendance, Over a three month period there was a 5% 

increase in enrollment and up to 36% improvement in a ttenda nce/ absenteeis m 

compared to control schools over the same period (WFP, 1996a). 

TableS: C haract e ristics of Respo nde nts Include d in FGD 

Sex Age R espons ibility 
-

N2 of Group M r 25-30 >30 Head Vice Profess ionals 

N2 Wore da Members head Respons e 

I Sayint 4 M - 1 3 1 1 2 100% 

2 Legambo 4 M - . 2 2 1 1 2 100% 

Total 8 3 5 2 2 4 
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Rcga l-ding thc charactcristic of FGD respondents four arc hcad s of cd ucation 

office in both wOI-edas and th e othcr four are professionals of cducation oflicc in 

both worcdas. These groups were se lected purposely because thc researc her 

believed that important information would be gained during discuss ion from 

heads and professionals in both woredas. 

Therefore, the focused group discussion supports the earlier ieas gained 

through interviews and questionnaire. The information gained through 

discussion with 8 members of the group 4 from each woreda s howed that 

school feeding started in both woredas by selecting tho se s ites with less 

enrollment and participation of students, high dropout a nd repetition of 

students . 

In add ition to these the a reas at which school feeding prac ticed a re drought 

vuln era ble and food insecure. Therefore th e primary objective was to ach ieve 

the a bove m entioned poor participation of students and reduce dropouts . As the 

group in both woredas confirmed through the discussion the school feed in g 

achieved the above intended objectives. There a re clear positive impacts upon 

enrolment, dropout and a ttendance. Enrollment increased, dropout decreased, 

and regular attendance achieved. In the discussion issue of active participation 

of s tudents a lso raised as an impact of feeding. 

In the discussion the group s howed that there a re differen ces among feeding 

and non-feeding school s in their achievem ent of enrollment, redu cing dropouts, 

attendance and repetition of s tudents. There a re better ac h ievements in th e 

feeding beneficiary th an non- feed ing schools . The members also raised some 

nega tive impacts upon time , and material resources because of hi gher 

enrollment in the feeding school s . Th e pa rent-school relationships increased 

and strengthened through participation of parents in implementing school 

feeding. This contributes to the teaching learning process. 

The group members commonly underlined tha t by lI1creasll1 g en rollme nt, 

decreasing dropout and by making students to attend class regularly pnmary 
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school feeding is contributing a lot to achieve the MDGs i.e . universal primary 

education. 

In congruent with these literatures also showed that children who eat a healthy, 

balanced and nutritious diet will be able to concentrate in school. They learn 

more and are better able to contribute to their community and family in the 

future (WFP/MoE-Support Module #3,2005) . 

In the WFP/UNESCO/ WHO school feeding book, Rome (1999) and WFP's food 

and nutrition Handbook, emphasized the indispensable role of school feeding. 

The school feeding program focuses on reaching the unreached and the have­

nots-there by contributing to universalizing access, promoting equity, improving 

the learning environment, reducing disparities particularly between males and 

females improving efficiency by reducing dropouts and improving quality and to 

using on actual learning. 

The researchers personal observation during data collection in class and at the 

field support the role of school feeding. The observation took place before and 

after feeding in two randomly selected classes for 20 minutes a day for five days 

(a week). 

Figure 1 Photographs taken during observation in Sayint Woreda at Bahir Sheshi Primary 
School 

a) Students receiving breakfast at break 
time (Bahir Sheshi Primary School) 

b) Students eating breakfast at their break 
time (Bahir Sheshi Primary School) 57' 



The s tudents condition befol"e feeding a t 1 s t , 2 ,,,1 a nd 3 rd period they feel cold, 

low class pa rticipation and silent. They pre fer to keep quite a nd lis ten . But a fter 

the break-time a nd eating th e food (Beso) the reverse action has been showed. 

The class becomes warm , when a teach er raise a question a lmost a ll stu de nts 

raise their hands to try it . In general class participation and concentration 

become high a fter eating the food . 

The observation a t the field a lso s howed th a t students during a nd a fter feedin g 

feel fun, p lay each other, look sm ile and re lax. In genera l the observation 

s howed s tudents class s ize is consta n t, no fluctu ation i.e. no a bsenteeism, ea rly 

coming is obvious, not going home a t rest time. 

Literatures a lso support these ideas, in li ne with thi s, nurtu rin g a br ighter 

future (WF'P,2008) states as : on empty s tom achs, children become easily 

distrac ted and have problems of concentratin g on th eir lessons. The promise of 

at leas t one nutritious meal each day a ttracts children to school, boosts 

enrollment, promotes regular attendance, an d enhances students performance. 

Therefore , from the above d iscussion it is possible too conclude that school 

feedin g a ffects class activity , attendance, concentra tion, enrollment and 

dropouts positive ly . 

58 



Figure 2 Additional photographs taken during observation in Sayint woreda at Bahir 
Sheshi Primary School 

Students eating breakfast In group during their break time (Bahir Sheshi Primry School) 
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CHAPTER FIVE 

5. Summary, Conclusions and Recommendations 

5. 1 Summary 

The ma in purpose of th is s tudy was to investigate the impact of school feedin g 
upon enrolm ent, attendance a nd dropouts, and other impacts in the teaching 
learning process and school environme nt. To attain these two woredas a nd four 
primary sch ools two from each woreda selected purposively. The s tudy was 
designed to a n swer th e following basic questions . 

1. To wh at extent sch ool feeding a ffects the teach ing learning process? 

2 . What were th e major impacts of school feed in g program in affec tin g 
enrollment, a ttend a n ce , a nd dropouts? 

3. What were other impacts of school feeding in the school environ ment? 

In order to answer these ques tion s, th e case study method was employed. The 
data relevant to the s tudy were gathered through questionnaires, in terv iew, 
focus group discussion, observation a n d documents. 

In a na lyzing the data, both quantita tive and qualitative methods were 
employed. Finally based on the review of literature and the analyzed data, the 
following major findi ngs were obtained from the s tudy. 

Major findings of the study: 

Th e data analys is led to the fol lowin g m ajor findings: 
• It was found out that school feed ing affected teachin g learn ing proces s 

pos itively in that: by improving enrollment, stabilizing attendance , 
reducin g dropouts and alleviating short-term hunger for better learn in g. 

• It was a lso found that pa rents highly interes ted to e nroll their childre n in 
the school feeding bene fic iary schools for the sake of school fe eding. 
Because of this participation of students increased I!1 feeding beneficiary 
schools . 
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• The study revealed that. students prefer feed ing beneficiary schools a nd 

th ey actively Jearn in the schools. It a lso revealed 17 .7% of the students 

ra rely cat a nd 8 .1 % of th e s tud ents don't cat their b reakfast while th ey 

come to sch ool in the morn ing. As a result school feed ing has great role in 

alleviating this condition. 

• The study a lso s howed school feeding h as great pos itive impact upon 

enrollment, dropout an d a ttendance of s tudents; tha t is by increasing 

enrollment, reducing dropouts a nd regula r a ttenda n ce. 

• The study also showed some n egative impacts like overload on lime, 

m aterial and hu man resources due to shi ft of students from non -feedin g 

to feeding schools and higher enrollment. 

5.2 Conclusions 

The ,-chool feeding practice in the study areas is attractive. It hold great deal 

number of poor families' children to access prim a ry education. It helps the 

beneficiary schools to increase their enrollment, make attendance of students 

regular a nd reduced dropouts. 

Th e school feeding h as a positive effect on teaching learning process by avoiding 

a short- term hunger and making s tudents concentrate and ac tive ly participate 

in class. 

There are some negative impacts of school feeding: like wastage of time during 

the feeding process and teachers become busy in assisting it. Therefore school 

feeding h as a positive impact upon enrollment, a ttendance and dropouts . That 

is a n increase in enrollment, regular attenda nce and reduced d ropouts in 

school feeding beneficiary p rim ary schools. 
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5.3 Recommendations 

In light of the findin gs o f the s tudy a nd conclusions drawn, the following 

recommendations were forwa rded to strengthen the school feedi ng prac tices 

a nd its positive impact in the s tudy a rea. 

1. To access more unreached poor families for primary education the sch ool 

feeding beneficiary schools should increase in number and continue in its 

support to achieve th e MDGs in the s tudy areas. 

2. The food at the school should be d iversi fi ed. It is only "8eso" i.e . one kind 

of fo od. If it would include oth e r s like "Tem ir" as it was used to be the 

years before , students concen tration and activity wou ld be high . 

3 . Further studies should be conducted in targeting of the benefic iaries and 

indentifying the positive and negative impacts in detail. 

4. The Mini s try of Education and NGOs like WFP, UNICIEF and others 

s hould further strengthened th e ir cooperation to uphold such practices. 

5 . No t only NGOs but a lso Ministry o f Educa tion and the Regional 

Government should support school feeding locally. If the Ministry of 

Education and the Regional Government would plan a long-term strategy 

to assist feeding locally, it would be more sustainable and h elp many poor 

families to access for primary education effectively. 
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,!'lTO "l!;J't'I. ·/·-nt'l·, n-/'IILII";.:/ ' 7'~W:f I..-j, t'I/'.-/. n-/'onl"l' tt'!";,:r \ ' (~)9"t.\tl -/ ' 

.r.o: 
,'(,lTO"'I:r 7'~W- ',r h ~-/'~' alJ'lll t'l~ : -1/ :,. .1";' 

U. 1' -/ ,a'16::"'.y. 9"'jl7fl 0 0 0 

n. '/'c'. -/''''169'' :r '/ :'\'C 0 0 0 

£11, (,,;Ir"!." '/ ''''16::'':)'' '/: 'PC 0 0 0 

a n, tJ 'i:t.\ \'O'U'. '7 aD, ,/ ,0'1691 :)" -/:'!'C 0 0 0 

UJ. \'- /''''16 ::''''1', l'-j'9"UC'/ ' m'(/\,"" 0 0 0 
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Appendix B 

tlll'<UI M 11 {~'lJl C (I.-I; 

r.R.-Ul9"l:l' 'I-/n,-)­

r /»'/--}'9u UC-/' /1t\.~-

r!-J6/l'l'Ir<;' ruorut-l uo',r AtT<f:" 'l'<;'-}' n~t\:: 

1'9''''lfJ TC'"J &-9" ·'-m.4''''l. n ll"l' .,.0'1 tfD'.): \,001.'1"'1 :NI UDmj?~' 

I' ./'(1) .r.p,T V· ,',"" tfD:r:-

h 11' 1'1 ' MH·.<': "'1. .e. I)'}'} olllll,e:,' 1'1 on ou 'lI'i' 11 1'I."rln (.,:r- U' :~ 1I00A ''1 ') 'Y II ' {, (1)·",1'111':: I'll. U 

oum.e),' '1''1 {,II'''] 9"'1f] n·i· I n" i' (1) '11'1' LTIl'; ' ';, n·"O']tfD'.)·' 1' ,i'9"UC} 1I·'b;)· 1I.e, ,('1'1(1)") 

"'6i,';' I'I m7'1',)} ',(1)':: ,eu')') 1'I00]c)":" 111I.U n;j':" t'I<I'Ln"i") 'l'P" ;9):r nOIlLTut,('m· 

oD/Jld ' 'i'nl11'1<;'m" ) 9·'1\'11 i, · }.(': ·i ' l'Im' :~ nMI·ne' i,rn,e;J'l'Iu,:: 9"1I'(j ,!'i, A rn· M" "'0" '/1"1(1 

r.,eJ'll9" i,V'"U'9" \'9"-I-Am':" 9"II'{j 9"llrn.C'I'I: I"/'{nn", '/lD':: 

LTD LTO t,f' : 1. " ' 'I' A" 111'1' -I- 'I',f' .,; 9' :" } )In /,\ \' U" ,(I]o') 11'1' A (Ilo:" {,O'](r (",:.j" l) 1)1/'\ (' If'l 11J. ' ) 

W"lnfl ·n oo/,\A.:: 

1. Y;:I' II. (In.l': 

2. 6.'<:001. V. 1110 n;:l·'.)·· I'I. 1110 1.1111 12 

'? 00 :/ ' WI j? 

rh. 111 3 1.1111 15 

3 . nn,:/' (I)'n'l' (,'H") mj?9" (,'H") (,Q,9"C' n';.)' /,\;o::r M'? 

V. 1-3 1'1. 4 -5 

V. 1-3 1'1 . 4-5 

V. {,fD 

00 111 6 
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8 . ')'9"UC')' n,')· (II'fl'l' ,(·()m·'} 9"""11 ),'},l ... .)- ),'Jl;'·rIH·? 

u. nrrl?" (d1.1·.t'l :r· '/(ll ' () . (flllll '/~' 'Ull ' ,r I. ), /.\(1).1'.(11'9" 

9. fl ')-?"IJC-)- n.')· (I)'fI ' l' 9''''l-I1 '''I''l''i;J ··ru· ?"'} ""}?" Mlm·? 

U. ~,'})l,('.crn ~,<; ~,,})'rgS.l/lT"·} ),.I?:C'J/.\ 

I\. n·)·?"uc·)· '/fl'1I ~\'H?:'}lf"} 

10. ~dl.U ·),/fl.·)· 1'·/Il'iimIrim· fl9"'} 9")!,},!' '/(I).? 

t'I . ?'''?·n Mt'I '/(1). (It. ().II ./ 'I fl. -)- flM.t'I 'Ull ' 
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Appendix C 

m, P.. () An tl r. 'L.i'i C (). ·f; 

r .l~:tJl9U l:J' .). / 0..). 

r P'~-."j·9utJC."j· t,fl,»:' 

rll&h'M"C; rOD9"tJt.') OD-r AOTJ."j- 'PC;."j. ntJ:A:: 

m, 'H~li' 5'.0: ')'/0+ 1'9"7,0 TC'"}t-9" 1' ;""'6. ')'/0..). ·,·/T'lt'.fD)'·'} :N, aomJ'.:'­

(interview) tlO'J5':I."1 1"'-II;J:<l: 'l' Y1:fD:}'-

8. n(,'IIJO.tJ 11Il.tJ 1"'-1.0 l i n.,'!' 'O;J'7'~ \"'! '~'(JJ-"} ,j'uIJCflMtJ? m5'. ;'-CO' fTll '/J': 

''!·/'. (.\;JtJ m.efl i,II.U· 'lill ' an"'/e \'') '':/ ' /..(.\'/m'? tI')" ' j ? 
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Appendix D 

nt,P"lI ~,nll f. 'I.HCO,·I: 

\' ~·lJl.?" 1.,4' .}. / £b.}. 

\' P"'-:"?"lJC:" flt\,~· 

fl"Jth·(\?,,'1 \,OD9U lJ?'} OD·r t\0IJ'}' 1''1:,. nti:t\:: 

nA"}~~ .l.'.1.P. r In,:"~ f9"111 Te"???" i'm:l'OIJ, \'If't· .,.OIJt$D1', m"~1'·-} ,4'(\ 

ODm,e.~'(interview) (\0'] J': l. '7 fi·II.?}),: l' r<t $111'-

2 . ,/ ·£n16 9J :':-; (].-UHl n ,/·n,I'\'· Ill" I..A:H'm· 1,V'..'I' <;. '1'J'</: cl.'/'C,n",:l'm· I''''U' I'\\'·:/· 

?"",'fi h'}!!.,) '1m·? 

3.1,?n'}rJ TC"U·?" rJnO-'!- :/ 'I 0,-'!- 1""1,0'1<;· -/.o'1691:r- M,ll",'l'cIJ' "' ,e 7·Au \'U"I n(l)''1' 

,e ;J',eIJ:f 'I' A m ,e? 

5., /·O'1691T mf. + /0,') ' clJ7DI11''l h') 'I O,')' cl.oUncl· 0,/: ?"'7-fl ,e'/'C'(""'/ " I'A (1),(':) 

1" /' ''''lt91'/:1l \,l70rJlJ 'I'O r,:",'d' ~d$'.,+ '1m·? 

6. \,, /·O>lt91'-r ?"'/I'7rJ 1I"7rJ TC"'l?" Ol7Il';'<;· 1""l.;J',e n (I). '1' {,n? {,'i'Hll \I"'/rJ J'nO-,!-'j 

'UI)· 1'?"}l7IJ CI11")' (I),ell \"h',rJ+U"} -'!- / O,+ 'UTJ'? 
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Appendix E 

n>,Pdl ~,nC} n.HcQ,/: 

f'y"·UL9u L:I,1·jn.1· 

f' p"/-1'ruC'}' M,~ 

f'1l&h·t'I?"C; f'ourut--,} ou-f A°'11' 'l'C;1' nlJ:A:: 

I'll;;" Y"LJl 1'jn.1· co"''t-ourut--'} ~,'}p .. u·r M·TCf}'.eIlC'i·c; t'lG:IIA TCt'\'} 

f'4'Lfl :I't'I oum.e:r (Interview) 

1" ' ·mP . .<{',,·[}· nul/DU/r ')'; coo 0I>9" Ut.'): · 

I. \'9"'}1] TC'(.-?" (school feedin g) n'i·9"UC.J- n,;J"" ' [}' no' ;' ';' (1-I .o'II,fI' ··)" 9"'II'}'1 

(e nrolment) t'\.e, .rom· 'i'c'ji,'i' l/"')P;') 'J(D' ? hl!.U fl oS':/' h',fl l.m· [} "l,;J- ,'JC fl"'}',l',Y,C 

i,') ,<.>.,:,· ~')(:\Y,, ;J-t:l ? 

2 . 1'9"71] TC't.?" (sch ool feed ing) n.J-9"UC.J- fl,;J-:)'-[}' no';'';, n" -U']t9'J:y. fl)l.J- ''''t:I 

(attendan ce) i,ei flI,1;t."l}' (dropout) t'\~ ,rc).r.l.m' 'h 'j i, '; ' Ittl ? lin i,'i,I',,} 

,C'](:\Y,,;J·t:I ? 

3 . III!.U fl·, ·(.j;),"']t fl:''jfl,'', \'O'IlO']C oo/{l'I ' '''IC [} " b;J- t'\,C n,Il":y. 1,Il';J' '!??'' I)" , 

1, fI" i ;J-'e "'7",';'fDT 111l' fl,7t:10''I':':(II' 
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Appendix F 

Addis Ababa University 

School of Graduate Studies 

College of Education 

Curriculum and Teachers' Professional Development 

Questionnaire for primary school teachers 

Dear teach e rs : First of a ll I wou ld like to give my gratitude for your cooperation 

to fill lhese qu estionnaires . The m a in objec tive of these qu es ti onnaires is lO 

study th e impact of p rimary sch ool feed in g upon teaching- learnin g. To a ttain 

th is objective you a re polite ly requ ested to give the cOJTecl a n s \Vers fOJ- the 

followin g qu estion s . 

Part One 

Directions 1. Put a tick (.J) mark for the following box in front o f a given 

informatio n. 

2 . No need of writing a n a m e 

Name of School~ ________ _ 

Woreda _____________ _ 

I. Sex Ma le 0 Female 0 

2 . Age A. 2 0 -26 0 B 26-300 C. 30 and above 0 
3. Education Level 

A. 12 complete 0 D. Diploma 0 

B. 10 Complete 0 E. Above d iploma 0 

C. 'ITI 0 
4. How lo n g did you serve in thi s school? 

A. Below 5 years 0 B . 6-10 years 0 C. Above 11 ycars 0 
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Part Two 

Di,·cction: G ive answer for thc followin g questions tha t you think it \I·ould be 

,·ight answer according to thc ques tions ch aracte ri stics . 

5. What are the advantages of school feeding in your sch ool? ______ _ 

6 . Is there a clear impact upon enrollment, attendan ce and dropouts of 

studen ts due to school feed ing? A. Yes 0 B. No 0 

I f you say yes h ow? _ ______________________ _ 

If you say no expla in th e reason _ _________________ _ 

7. If you say Yes for question number 6 

a) Wh a t are the improvements on enroll m ent of students? ______ _ 

b) What are the changes on students cond ition on attendance? ____ _ 

c) Is there a ny change on s tudents dropout? Write them _ _____ _ 

8 . What a re th e negative a nd positive impacts of school feeding? 

Negative sides ________ _ ~----------------

Positive s ides _ _ _____________________ _ 
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9. Do parents have interest to enroll and teach their children in the fc(;d in" 
" 

bc nefic iary school? A. Ycs 0 B. No 0 

If you say Yes s tate th e reason __________________ _ 

If you say No state the reason ___________________ _ 

10. Make a tick (") mark in the boxes 111 front of ind icators of your school 

condition s listed below. 

Level 

Indicators High Medium Low 

a ) Students en rollment 
0 0 0 

b) Number of absent s tudents 
0 0 0 

c) number of drop out students 
0 0 0 

d) numbe r of class repeated students 
0 0 0 

e) studen ts academic resu lt 
0 0 0 
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Appendix G 

Addis Ababa University 

School of Graduate Studies 

College of Education 

Department of Curriculum and Teachers Professional 

Development 
Questionnaires to be filled by school feeding beneficiary students. 

Dear students : 

First of a ll I would like to gIve m y gratitude for your cooperation to fill th ese 
questionnaires. Th e main a im of these questionn a ires is to s tudy th e im pact of 
school feed ing upon students' edu cationa l condition. To lhis en d you are 
pol itely requested to give th e right a n swer to the foll owin g questions accordin g 
to thei r direction . 

Di rection 1: Answer th e fo llowin g question s by choosing th e right answe r from 
th e list (put a tick ('-') m a rk ) 

2 . No need of wri tin g your name 

1. Gender A. Ma le 0 B. Female 0 

2. Age A. Below 10 0 B . 1O- 12 0 

C. 13- 150 D. Above 16 years old 0 
3. How m a ny c hild ren a re the re in your family includin g you? 

A. 1-3 0 B. 4 -5 0 C. Above 5 childre n 0 
4 . How ma ny of you a re lea rnin g in the s chool feedin g be ne fi c ia ry sch ool among th e children in your fa mi ly? 

A. 1-3 0 B. 4 -5 q C. All of u s 0 
5. Do you eat en ou gh breakfas t wh e n you come to school? 

A. Yes 0 B. No 0 C. Ra rely 0 

6 . Do you get e nou gh supper? A. Yes 0 B . No 0 
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7 . Do you gel lunch at home when you com e back from school? 

A. Yes D B. No D C. Rc1l"e ly D 
8 . How do you get food a t school? 

A. Very good D B. Good D C. I di s li ke it D 
9. Wha t is the advantage of food a t school? 

A . Avoid hunger and tiredness D 

B. Make u s academically active D 

C. No importa nce D 
10. Why do you prefer this school? 

A. Because of n earness D 

B. Because of its fe eding program D 

C. Beca use no oth er school th ere D 
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Appendix H 

Addis Ababa University 

School of Graduate Studies 

College of Education 

Department of Curriculum and Teachers Professional 

Development 
Guid ing que s tion s of interview for students who are beneficia ry of school 
feeding program 

1. Do you come LO school regula rly? 

2 . Have you ever been d roped out from school? 
3. Do you believe that th e presence of sch ool feed ing h as positive impaCl? 
'1. What do you feel about the presence of food a n d being fed it? 
5 . Do you get breakfas t, lunch a nd suppe1- in your home? How often? 
6 . Do you h a ve a fri end who learn in oth er school? Is Lh ere a friend or a 

student who ch ange from other school to here? 
7 . Do you know draped out s tuden ts in your class? 
8. If you get a school nearer th an th i::; which do you prefer? Feedi n g or n on ­

feeding? 
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Appendix I 

Addis Ababa University 

School of Graduate Studies 

Department of Curriculum and Teachers Professional 

Development 

Guidin g questions to inte rview pa rents of sch ool feeding beneficia rv s tud en ts. 

J. Wha t looks like th e interes t of your children to go to sch ool? 

2. How 3tudems respond wh ile th ey a rc reques ted to be absent from sch ool 

fo r d iffe ren t pu rposes by th e ir parents? 

3. Is th e re any vis ible physical ch ange amon g the school feeding benefic iary 

s tuden ts? 

4 . Accord ing to your view , do you bel i evc~;,a \ th e presence of schoo! fe(~C!i!lg 

h as an adva r,tage? 

5 . Do s tu dents get enough food a t h ome wh ile th ey com e Rnd go \0 schaar? 

What a bout students feed in g in terest? 

6 . Is there a change on enro llm en t because of the presence of school 

feed ing? Wh ic h sch ool d o you prefer for your children ? The np.81' by or th e 

feeding benefi c ia ry? 

7. How do you see s tude nts' dropo u t con d ition 1Il th e feeding beneficia ry 

school? 
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Appendix J 

Addis Ababa University 

School of Graduate Studies 

College of Education 

Department of Curriculum and Teachers Professional 

Development 

Focus Group Discussion Guiding Questions for Woreda Education 

Pers onnels 

l. When did school feeding star t III your woreda? How beneficia ry schools 

used to select? 

2 . To wh a t extent school fee ding contributes in accessin g u niversa l pr imary 

education from your local perspective? 

3 . Wh a t are the major positive a nd n egative impacts of school feed ing 

p rograms in th e teaching learn ing process? 

4 . Wh a t do you suggest abou t primary school feeding program in genera )? 

5. Accordi ng to your view, is sch ool feedi ng program contributing for 

Millenniu m Developmen t Goa l? 

6. Does school fe ed ing improve enrolment, attendance a nd d ropout of 

students? 

7 . How do you see students enrolmen t , dro pout, a ttend a nce scores, and 

re petition in the beneficiary sch ools compa red to others? 
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Appendix K 

Addis Ababa University 

School of Graduate Studies 

Department of Curriculum and Teachers Professional Development 

Inte rvi ew question s for primary sch ool principa ls, s upervisors and school 

feed ing focal p e rson s. 

I. What is the impact of sch ool feeding upon enrollme nt in you r schoo!? 

How d o you expl a in it by comparin g the cond ition be fore? 

2 . Is t h e re a n impact upon attendance a nd d ropou t in yo ur sch oo l due LO 

school feeding? If there is , impac t how do you explai n it? 

3 . If there a re a dditional impacts of school feeding in your school upon 

teaching lea rnin g process, whether negative or positive, please explain 

them . 
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Appendix L 

Addis Ababa University 

School of Graduate Studies 

College of Education 

Department of Curriculum and Teachers Professional 

Development 

Observation Checklist 

Na m e of Wored a 

School ____ _ ___ _ __ _ 

Grade level ______ ____ _ _ 

No . of Students _ _ _ _ _ _ __ _ 

Date 

Level 
No. Item 5 4 3 2 I Remark 
1 Teaching lea rning process 

• Concen t ra tion 
• Par ticipation 
• Activities 

2 AtLend a nce 
• Regular coming 

• La te coming 

• Ea rly com ing 

• Going h ome at rest time 
• Absenteeism 

3 S tudents in te ra ction with teach ers and amon g 
each other (a d a ptati on of th e school environment) 

• Feeling of th e compound 
• Play 

----
N.B. 5= excellent 4 = V. Good 3 = Good 2= Fair I = Poor 
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