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#bstract

The statement of the problem which this research is
concerned with is to determine whether the incidental method
or the systematic method is more effective in teaching spell-

~ ing to grade nine Ethiopian studentss

For this purpose, four sections of grade nine students
were selected by drawing lots. By drawing lots, they were
also assieaed to two sections in the control group and the
other two sections in the experimental group., &4 pre-test
which was prepared by the researcher was given to both groups.
The result of the pre-test indicated that students in both
groups had similar backgrounds. For three and a half momths,
the students learned spelling: the control group through the
incidental method in the normal schedule of the school and the
experimental group through the systematic method on the basis
of the materials for teaching spelling prepared by the

reasercher,

After learning spelling for three and a half months, a
post-test prepared by the researcher was given to the students
of both groups to determine the hypctheses,i.e. (a) the Null
Hypothesis which states that there is no statistically signi-
ficant difference between the incidental method and the systom=
atic method in teaching spelling to grade nine Ethiopian stu-
dents, and (b) the Alternate Hypothesis which siates that
there is =a statistically significant difference between the
incidental method and the systematic method in teaching spell-

ing to grade nine Ethiopian students.



The data collected from the pre-test and the post-test
have been used for classification and evaluation to arrive

at a decision,

On the basis of a two-tailed test at a 0.01 level of
significance, we would reject the Null Hypothesis, if the
value of t were greater than Fegggs which for (NE + NC -2)=
78 + 80 = 2 = 156 degree of freedom is 2.58, The computed
value of t is 6.08,

Thus, we conclude that at a 0.01 level of significance
there is a statistically significant difference in the per-
formance of the students in the experimental and the control
- 8roups and we accept the Alternate Hypothesis at a 0,01
level of significance, 1In addition to this, the analysis
of the responses of the questionnaire shows results similar
to the t-Test which is in favour of the systematic method

of teaching spelling,

On the basis of these findings, it was cecncluded that
the systematic method is more effective than the incidental

method in teaching spelling to grade nine Ethiopian students.

Recommendations are made on the basis of these findings
that curriculum designers, textbook writers, and educators
need to reconsider their roles in promoting the method and
the process of 1earning—teaching spelling and that further

Tesearch is necessary on the effective teaching of spelling,
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CHAPTER T
INTRODUCTIORN

The main reason for expounding the method of teaching
spelling is to guide and to develop the learners' skill to
use the principles that are effective in learning the sub-
ject s0 as to enable them to communicate clearly in written

form,

According to most research studies in second language
learning, the teaching of spelling, along with the other
language skills is essential in effective written communi-—
cation. At the early stage, the second language learners
have to learn pronunciation, meaning, and usage of words.
The learning of these words ought to be based on principles
and the systematic method of teaching spelling includes
these principles of spelling formation whereas the inciden-—

tal method does notinclude these principles.

In this thesis, the researcher's aim is to determine
whether the incidental method or the systematic method is
more effective in teaching English spelling to grade nine

Ethiopian students.,

The exposition includes tests, pronunciation, meaning,
and usage of words to examine how these facilitate the
teaching of English spelling to second language learners.
In general, the study will stress the contributions of
phoneme-grapheme relationship, morphemes - free and bound,

and detailed method of teaching and testing spelling.



It is cbviocus that learners of English as a second
language can improve their spelling ability as they use
words in many school activities but their ability must be

based on sound principles.

The problem of spelling has concerned educators since
the late nineteenth century and so research in spelling has
focused cn three basic areas: (a) the speller, (b) methods
of instruction and (c¢) the words to be spelled. From these
three basic areas in spelling, the researcher focuses on

scme methods of instruction.

Some authorities on teaching spelling have been in
favour of the incidental method while some have been in
favour of the systematic method of teaching spelling. In
addition to these, however, some authorities on teaching
spelling have considered the incidental method of teaching

spelling as controversial.,

Tyler investigated the ability of sgixth-grade
children to spell certain uncommon words used
incidentally. ... Tyler's results indicated
that ... the gains in learning to spell new
words varied greatly amcng the pupils in the
groupe. Because of this result he concluded
that the "techniques of 1earnin§ to spell
need to be taught to children'.

Although many teachers as well as writers on
the subject of spelling have developed plans
for studying the spelling of a word, there is
ne one system that has been established as

NJanes 4o Fitzgerald., The Teaching of §.clling.

Milkaukee: The Bruce Publishing Company, TS0y DRy L2627«
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superior to all.others, Many, however,
would agree in general on the following
as significant steps in learning to
spell a word when a *%eacher is present
to guide the work : (1) pronunciation
of the word; (2) clarification, if
necessary, of the word; (3) getting a
clear image of the word; (4) recalling
the word; (5) writing the word; (6)
checking the writing; and (7) repeating
steps 3,4,5 and 6 in_case of error wntil
the word is learned.?

lele Statement of the Problem

In teaching English as a foreign language, there
are several problems of which spelling is one of them,
English teachers in Ethiopian senior high schools
complain that they face problems in teaching English
effectively due to the students' inability to spell
words correctly so as to take notes and dic tetiom
The problem of teaching spelling is worsened by the
fact that spelling is not included in the English
curriculum. This exclusion results in lack of source
of teaching materials on spelling. Teachers found
it very difficult, if not impossible, to teach spel-
ling without text-books and detailed methods of

teaching spelling.

There are several methods of teaching spelling
which suggest solutions to the problems of teaching

ite It is assumed that in teaching English as a

2Martha Dallmann, Teaching the Language Arts in the
Llementary School, U,S.E, : Brown Company Publishers,
19771, pe 200.
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foreign language in Ethiopian schools, especially
at the early stages, cither the incidental method
or the systematic method is considered as signific-

ant in minimizing the problems in spelling abilityo'

Thus, this thesis examines the experimental
comparison between the incidental and the systematic
methods of teaching spelling to grade nine Ethiopian

students,

The Purpose of the study

In learning a foreign language, many factors
such as qualification of teachers, teaching materials
and methods, learning situation and teacher-pupil
relationships have a very significant impact. Among
these factors, the teaching of spelling has an
important role to play in learning written English,
The teaching of spelling has not been given a place
in learning-teaching English as a foreign language
in Ethiopian schools and as a result of this,
Ethiopian students have problems of listening, pro-
mowmcing, reading, understanding, and writing English
appropriately. Now the survey on the two methods of
teaching spelling would provide an insight into the
suitable and correct principles and methods of teach-
ing spelling in order to improve the skills mentioned

above,
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1.3+ Importance of the study

Nearly all teachers know that appropriate
teaching materials and methods of teaching have
been of paramount importance in learning a second
languages Some authorities in language teaching
such as Mackey, Palmer, Rivers, etc., state that a
language is a set of habits which can be acquired
through certain types of repetition. In this case,
the habit formed must have appropriate foundation
and must be established correctly. So, good habits

result from sound and suitable methods and practice,

Methods of instruction are very essential in
teaching spelling and this thesis deals with these
methods. Thus, the result of the survey regarding
the methods of teaching spelling to grade nine
Ethiopian students is hoped to be significant for:
(a) the need to include spelling in the curriculum,
(b) providing guidance and feedback to curriculum

designers and text-book writers so as to prepare
appropriate spelling teaching materials,

(c) develcping an attitude in each student to recog-
nize that correct spelling is important for ef-
fective written communication,

(d) motivating pupils to generalize ways and to
develop techniques for learning spelling,

(e) planning better ways of English language train-

ing,
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(£) providing the students~thé chance to expose them-
selves to the active language learning situations,

(g) facilitating the process of learning pronuncia-
tion, vocabulary, listening, speaking, reading
and writing, and

(h) motivating the learners through reward and re=-
inforcement of immediate results to spell more

words correctly.

Scope and background of study

This study was limited to two large public
senior high schools in Agmara, Ethiopia. It was
also limited to about 190 students from ninth grade
classes of whom two sections were in the experimental
group and two sections in the control group. Owing
to lack of necessary materials, it was not possible
for the researcher to find the average mental age,
( though their physical age was 15.4 years), the
I¢Qe, the range of their reading vocabulary and
reading comprehension. In addition to these, the
unavailability of standardized spelling tests and
ideal testing situations may have an effect on the
result of the study. In spite of these, the research-
er has done his best to control the effects of these
limitations, He has prepared the pre-test, the teach-
ing materials, the questionnaire, and the post-=test.
The pre-test, the teaching and the post-test were

conducted by the regular teachers.
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The study extended over a period of three and a«
half months from December to March.. However, teach-
ing procedures had been prepared in the preceding

months of the school year.

Hypothesis

In this thesis experimental comparison betweem
the incidental and the systematic methods of teaching
spelling was made to determine which one is more
significant in teaching spelling to grade nine Ethio-
pian students. The following Null and Alternate
Hypotheses are made. The Null Hypothesis (Ho) states
that there is no statistically significant differemce
between the incidental method or the systeme¥ic method
in teaching spelling to grade nine Ethiopian students.
The Alternate Hypothesis (Hq) states that there isg
a statistically significant difference between the
incidental method or the systematic method in teach-

ing spelling to grade nine Ethiopian studente.

Definition of Terms

- Control group refers to the group of students who

were lefd to the normal schedule of the school.

- Error analysis is the process of marking, counting,

and breaking the errors into different major groups
so as to understand what general patterns of errors

appear when the errors are classified.
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- Experimental group refers to the group of students

who received spelling lessons for a definite time
for studying a list of words through a detailed

nethod of teaching and testing.
~ Grapheme refers to a significant unit of writing.,

- Incidental method refers to the method of teaching

spelling in which spelling is taught in connection
with many school activities involving reading and
writing, Moreover, there is no definite list of
words to be taught or definite time in the daily

schedule for teaching spelling,

— llorpheme refers to a minimal significant unit of

form such as a root-word, prefixes, and suffixes,

- Qrthographz is a system of spelling in which letters
of a word are written in their proper and convent-

ional order.

- Phoneme refers to the minimal unit of distinctive

sound-feature,

- Regular refers to the graphemic representation of
Some phonemes which are more consistent and more

frequent than others.,

- Spelling is a system of putting the letters of a

word in their conventional order.

~ Systematic method refers to the method of teaching

spelling in which spelling is taught as a distinct

and separate language skill, It includes rules of
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spelling formation and the exceptions, a definite
list of words to be taught, a detailed method of
teaching and testing spelling, and a definite time

in the daily programme for the work in spelling.

1.7 Abbreviations used

Ce control group

dfs degree of freedom

Ee experimental group

EoNoEs English for New Ethiopia
Grae. grapheme

Indif, indifferent

Phone phoneme

Pronun. pronunciation

Re regular

T—come t=computed

t=~tabe. t-tabulated

1e8e Symbols used

M1 = mean of sample population for the control group

M2 - mean of sample population for the experimental
group

- variance cf sample population for the control
group

Sg ~ variance of sample population for the experi-

mental group.
N~ Number of sample population.

NC = Number of sample population for the control group
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NE « Number of sample population for the experimental
groupa.

t-Test =~ mean of difference test

Xg = means of sample population used for the control

ZTOoUpe.
EE - means of sample population used for the experi-
mental group.
82P - pooled variance of the two groups.
O - alpha
5: ~ summation sign

e~



CHAPTER II

2. REVIEW OF RELATED LITERATURE

Methodologists and authorities on teaching
English have shown considerable interest in the
teaching of spelling which is believed to contribute
a lot to effective communication. Many experiments
with different results have been carried out to
improve the teaching of spellinge. ©Some of the ex-
periments which were carried out since the 1950°
were linguistically oriented. The researchers tried
to find certain whoneme-grapheme correspondences to
facilitate the teaching of spelling. Although the
researchers and methodologists didn't completely
agree in coming up with the best method of teaching
spelling, most of them agreed on certain procedures.
The writer of this thesis could not obtain any spel-
ling teaching materials basically designed for Ethio-
pian learners of English as a foreign languagej
however, he tried to adapt some of those principles,
with certain changes and modifications. 5o, the role
of the incidemtal and the systematic methods of
teaching spelling in facilibating the teaching of
English as a foreign language will be reviewed in

this chapter.
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«Works on the nature of teaching spelling

In the distant past, the first elementary
schools made a systematic attempt at direct
instruction in spelling, but no doubt
spelling received incidental attention as

a part of the curriculum, The first dis-
tinctly American spelling text-book was
Noah Webster's famous "blue backed" spel-
ling book published in 1783, With its
adoption, spelling became a Popular school
activity.

When spelling became a Poprular school activity,
Noah Webster published the most influential book —

Elementary Spelling Book,in 1850, lMoreover, in the

twentieth century many lists which were intended to
identify frequently occurring words have been Pro=-
duced. In 1910 W.C, Chancellor published a ligt of
frequently occurring words. Then L.P.Ayres publish-
ed another 1list which stirred great interest in
research in the frequency of occurrence of words and
in establishing an obJjective spelling word list, A
little later, Ernest Horn compiled the results of
the Chancellor and the Ayres studies and many other
early studies. Among others, the chief study of
children's vocabulary which was believed to ®e the
most valuable and the most useful by many writers

on teaching spelling was also published by Henry D,

_ 3Paul Ce Burms and Albert L, Lowe. Tha Langua:
Arts in Childhood Eduecation, Chicago: Rand Ve, ﬁally
& Company, 196, ». 257,
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Rinsland in 1945, 1In addition to these; in 1951
James A, Fitzgerald published, A Bagic Life ﬁgéil;gg

Vocabulary which includes 2650 words. It was a
compilation of carefully studied children's and

adults' writing vocabularies.

Phoneme—grapheme relationships

Up to the 19508, the teaching of spelling
didn't take into account the linguistic approaches
to spelling instruction because researchers and
writers on spelling instruction assumed that there
was little relationship between the sounds and
letters of words, Research into the consistency
of phoneme-grapheme relationships of words was
initiated by Paul R. Hanna of Stanford University
in 1950 and she has obtained statistically signific-
ant and encouraging results. In addition to this,
Richard E, Hodges and E. Hugh Rudorf in their book

Linguistice in the Elementary School Classroom

under the title "Searching Linguistics for Cues

for the teaching of spelling" clearly state:

From these Standford research studies,
one evidently can hypothesize that even
a limited knowledge of the phonological
relationships between sounds and letters
of orthography can provide the power to
spell literally thousands of words and
that other abilities relating to mor-
phology and syntax may give pupils the
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ability to spell the vast mﬁjority of the words
in their oral vocabularies- ,

Supporting the ideas in the above quotation, Paul C.

Burns and Alberta L. Lowe in their book The Language Arts

in Childhood FEducation state:

-so Of recent date, linguists have moved more
vigorously into the area of spelling. Reading
and writing are derivatives from spoken lan-
guage and as a result speech sounds are central
to spelling instruction. Mastery of correspon-
dences of sound symbols (phonemes) of language
and graphic symbols (graphemes) used to repre-
sent the% is considered essential to the *
process,

The importance-of phonemio assdciation in spelling
instruction has also been supported by some authorities

in teaching spelling, Dorothea P, Simon and Herbert A,

Simon in International Review of Lducation: A _Quarterly

Journal of Comparative Lducation under the topic "Altere

native Uses of Phonemic Information in Spelling" attempted
to expound the phonemic associations. They are of the
opinion thatmost people who have learned to read have

aoquired some kind of associations between particular

“Richard E, Hodges and T, Hugh Rudorf. "Searching
Linguistics for Cues for the Teaching of Spelling,
Linguistics in the Elementary School Classroom, New York:
Macmillan Co., 1977, p. 236,

3Pau1 C. Burns and ALlberta L. Lowe. The Language iArts
in Childhood Education, Chicago: Rand MSNally & Co., 1966,
po 259.
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phonemes and spellings that represent them. Among other

things they also state:

If a speller knows that a particular phoneme
may have several spellings, there are two
further possibilities. On the one hand, he
may simply have stored with the phoneme a
list of possible spellings, ordered, say by
the frequency with which each spelling rep-
resents that phoneme. On the other hand, he
may have stored in association with the phoneme
a differentiated set of spelling, that is to
say, an explicit or implicit set of rules that
set one or another of the alternative spellings
as a function of the phonemic context. We may
distinguish these two possibilities by the
diagrams:
phonemne—-% SPq9 SPoy SPzs 5Dy etc.,
phoneme + ( phonemic context)i --~--'=,nsp,i

With the first of these two forms of inform-
ation storage, phonemic information can be used
either to spell phonetically ( e.g. by choos=-
ing in each case the first spelling on the list
of alterntives), or to generate possible spell-
ings, from which the final choice is fo be made
by some subsequent selection process.

Richard E. Hodges and E. Hugh Rudorf following the
analysis made by some linguists tried to clarify an alpha=-

betic writing system as determined at the phonological level.

They state:

6Dorothea P. Simon and Herbert A. Simon. "Alternative
Uses of Phonemic Information in Spelling," International
Review of Education : A Quarterly Journal of Comparative
Education. Hamburg : UNESCC Institute for kducation, vol.
4 00, 10, 19724 1y 116,
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see We can give a definitional model for
the Bpelling of American-English. The
orthography of imerican-English is deter-
mined by a set of rules for unit phoneme-
grapheme relationships based, with decreas-
ing productivity, upon three levels of
analysis - phonological, morphological

and gyntectical.?

2.%. Incidental and Systematic methods

There are two main opposing methods in the
teaching of spelling. They are the formal or system-
atic and the informal or incidental methods. The
formal method considers teaching spelling as a dig-

- tinet and separate language skill in which lists of
words are studied at a definite period of the day
and drills are given systematically., The incidental
method is the method of experience or usage in
which the child learns to spell as he/she uses
words in many school activities involving reading,
writing etce It is a method characterized by learn—

ing spelling in a meaningful and purposeful way.

Concerning the incidental and the systematic
methods of teaching spelling, James A4. Fitzgerald

in his book The Teaching of Spelling states that in

spelling, incidental learning has been a subject of

controversy for fifty years. He also states that

7Paul S, Anderson. Linguistics in the Element-
ary School Classroom, New York: The Maomillan G0y

1971, pe 235,
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Rice concluded that incidental teaching of spelling was as
effective for writing as the systematic teaching of the
subject. Fitzgerald continues to write that among others
Cornman and Burnhanm criticized the formal teaching of spell-
ing. He also states that Wallin and Wingh concluded that
using more scientific procedures than earlier investigators,
~the direct systematic plan of instruction in spelling was
more effective than the incidental learning of the subject.8

In the same book Fitzgeral states:

core vocabulary, He will be greatlv helped by a
plan which will agsist him to recognize the words
he already kngws and the words he does not know

how to spelil,

Martha Dallmann in attempting to explain whether the
incidental or the systematic method is more effective in
teaching spelling states ag follows:

The controversy as to whether spelling should be

studied only incidentally has been raging in educ-
ational circles ever since the early decades of the

systematic procedures were followed, However,

the validity of those studies has been question-
ed and evidence has been accumulating that secemsg
to indicate that Systematic procedures in teaching

BFitzgerald, Te 25

“Tbid. p. 27

e
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spelling are important. While there still is '
no unanimity of belief on the question, many ‘
specialists in the field have the point of view,

=oo that usually the best results are obtain-

able when incidental means of teaching spelling

are utilized in various activities of the school

program providing these are supplemented by

systematic teaching of spelling in a separate

period of the school day or during a pa6t of a

block set aside for the language arts,’

Incidental Beginnings. In schools where children spend

considerable time carrying on activities suited to their
mental and physical maturation, where centres of interest
tend to integrate the various learning activities taking
place, children learn to spell many werds without being

conscious that they are acquiring a new skill, spelling.

hAccording to Hildreth, when the modern school child
begins to write, he begins to spell; for his first writing
is contextual even though it is only copying on the black-
board the teacher's draft of the note or phrase the clags
composed. Hildreth is of the opinion that spelling can be
learnt incidentally, but the child gets systematic practice

in spelling through frequent experience in wz:'iting.,rT

Important factors which the systematic method of teaching

spelling takes into consideratigg

hs has already been noted in the preceding pages, the :

incidental method does not take into account any list of

10Dallmann, Pe 198, ' é

1qurtrude Hildreth, Learning the Three R's: 4 Modern

Interpretation, Minneapolis: Educational Publishers, L1004

1947, ». 502,



19

words or definite time or method of teaching and testing
wherea s the systematic method includes a definite list of
words to be taught, a definite time and a detailed method of
- teaching and testing, Consequently, pronunciation, meaning,
presentation, imagery, recall, and using the words in writ-
ing are some of the important factors which the systematic
method of teaching spelling takes into consideration for

learning to spell a word.

Pronunciation., Many authorities on teaching spelling are of

the opinion that mispronunciation is one of the commonest
causes for the misspelling of words. To the learners of
English as a foreign language, pronunciation is a sgkill
which they have to learn generally at school and they should
be taught properly. Learners have to acquire a good habit
of pronunciation. They must establish a good foundation
which can serve them ag a base for learning new materials,
Bad habits are difficult to break and they should be avoid-
ed before they are formed. Dallmann in her book Teaching

the Language Arts in the Elementary School states:

Some teachers like to write the list of new
words on the chalk-board before class numbering
the words for easy reference, Thén at the bégin-
ning of the period they pronounce each word as
they point &t it and have the pupils pronounce

it after them in unison, Others prefer to have

12
Pallmann, p. 200,
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In addition to what Dallmann states, Hazel Francis in

The British Journal of Educational Psychology under the -

topic "Children's Knowledge of Orthography in Learning to
Read" states:
Familiarity with spelling develops steadily, but
not until they can recad almost any word they come

across cen children be said to have som 5kind of
knowledge of the whole spelling systeme.

Meaning. When the pupils know the pronunciation of the words
on a list,attention must be paid to the meaning. Concern-
ing meaning Fitzgerald states:
Studying the meanings of words is within the scope
of spelling instruction, for correct spelling of
properly selected words facilitates written com-
munication. Because memorized spellings are of
little value if a child cannot use the words cor-

rectly in his writing, the study of spelling

should be correlated with meaning and use of words . 14

Many writers and researchers on teaching spélling be=
lieve that children make more errors writing words the
meaning of which they do not know than in writing words that
have a2 familiar meaning. Children's meaning and spelling
vocabularies should not be expected to be the same., Many
authorities on teaching spelling are of the opinion that
children's meaning vocabulary is expected to exceed their
spelling vocabulary. In teaching the meaning of words for

spelling, the teacher should not attempt to exhaust the

BHagel Francis, "Children's Knowledge of Orthography
in Learning to Read," The British Journal of Educational

Psychology, Great Brltaln Scottish academic Press ol 54,
part 1, Feb. 1984, p. 8.

Ypitzgerald, p. 168.
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meaning of words but he must be satisfied if the children
know one common meaning of a word. Students can obtain mule'
tiple meanings through extended language activities such as
reading, writing, etc., Studying the meaning of words may be
approached and enriched through various ways such as context,

dictionary activity, matching exercises, etc.

Presentation. A word is generally presented visually for

spelling instruction which is frequently aided by auditory,
oral and kinesthetic activities. The word is listened to,
pronounced, analysed and used by the students. The word may
be presented in print, manuscript, or cursive writing and the
students are motivated to direct their attention to the visual
components of words - such as roots, prefixes, suffixes,

compound words, silent letters, double letters and so one.

Imageryes In this context, imagery refers to the process of
forming the mental image cf the word. After learning pro-
nunciation, meaning and presentation of the words, they
should try to form a clear mental image of the words as they
look at the words with the intention of learning the spelling.
Due to the individual differences, the students may be help-
ed to form a clear image cf the words by one or more of the

visual, auditory, oral and kinesthetic approaches,

Recall. After percéving the whole word clearly, the students
should cover the word and recall it or think of its spelling,and
then check their recall. The recall may be visual or orals The

students must be encouraged to develop persistemt and dynamic
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self activity in studying and checking. Sometimes
the learners are advised to say the letters silent-
ly to themselves or to close their eyes and to see
the word in their mind. Finally, they check their

recall by again looking at the word.

Writing the word. When the learners have properly

performed the activities mentioned above, they have
te be ready to write the word generally on scratch

raper or on the chalk-board.

Using the word in writing. In this case the learners

should be enccuraged to use the word in written
expression because the use of the word in written
expression is the best test of spelling. The learn-
ers must be aware that exercises which require

writing are tests of their spelling ability.

The study-test versug test-study procedures

In the systematic method of teaching spelling,
the question of the comparative desirability of
study-test and test-study procedures is often raised
by persons who wish to give their recommendations
on this subject. In teaching spelling, they want to
know whether testing the learners after studying
the words would be more effective than before study-

ing the words.
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Study-test Procedures

When any group of students take the prelimenary test
of the semester in spelling and the results show that the
group or the students know how to spell very few of the
words of the semester, it is unwise to waste time pre-test-
ing on the words of the week. Concerning the study-test
procedure Fitzgerald states:

In the case of a foreign group, a retarded class, or

a group with & language handicap, the children

may know the spelling of none or few of the words.

In such a situation, it would be W%ll to direct the

children to study before testing.

In this prceedure, children are required to have an
assignment of a few words a day and to study the spelling
of the words through the steps such as pronunciation, mean-
ing, presentation, imagery, recall, writing the word and
using the word in writinge. The nurber of days devoted to

spelling may vary. If one devotes five consecutive days

to a 1list of words, :the first two days may be spent on study,

the third on the trial test, the fourth on more study and

the fifth on the final test, or the first day can be spent

on study, the second on the trial test, the third and fourth

on further study and the fifth on the final test. Due to
these steps it is sometimes called study-test, study-test

procedure,

Orvid., pe 47.
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Test-study Procedures

The test-study procedures can be employed either in the
beginning of instruction or later when the children are cap-
able of profiting by its provision for individual learning
and progress. There are many variations of test=-study proce-
dures; hence, Fitzgerald recommends the following programme:
On Monday, the children take a pre~test, study meaning and
pronunciation, and record words, and use the words in writings
on Tuesday, children make an individual study of misspelled
words in the pre-test; on Wednesday, they do an individual
study of new words and the hard words of two weeks before;
on Thursday, they take a finsl test on words of the week and
those of two weeks before, list the words misspelled and do
individual study; and on Friday, the individuals master the

hard words.’I6

——

©rbid., p. 93

e
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CHAPTER IIT

Procedure for Collecting Data and Methodology

Procedure for Collecting Data

This study considers the experimental comparison
between the incidental and the systematic methods of
teaching spelling to grade nine students in two senior

high schools,

The population for the study was drawn from four
sections of grade nine public senior high schcols in
Agmara, Ethiopia., The schools were selected at
random. They were: .

(a) ssmara Comprehensive High School and

(b) Barka Comprehensive High School.

Procedure for the Selection of Sample Peopulation

In both the schools there is a shift-system,
4t agmara Comprehensive High Schocl, grade nine
students attended classes in the afternoon shift
while at Barka Comprehensive High School, grade nine

students attended classes in the morning shift,

&% Barka Comprehensive High School there were
about 700 grade nine students in twelve sections,
They had been taught by three teachers. & random
selection of two sections was made and the students
were taught by two teachers who showed interest in

the experiment,
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At Asmara Comprehensive High School there were
about 1000 grade nine students in twenty-five sections.
They had been taught by six teachers. After looking
at the lists of grade nine sections, a random selection
of two sections was made and the students were taught

by their regular teachers.

3.1.2¢ Frocedure for the Formation of the Two Groups

To determine whether the incidental method or
the systematic method is more effective in teaching
spelling, an experiment was conducted. By drawing
lots, the control group was taken from hsmara Compre-
hensive High School and the experimental group from

Barka Comprehensive High School.

The experimental group was taught spelling on
the basis of the systematic method of teaching spel-
ling while the control group was left to the normal
schedule of teaching spelling on the basis of the in- -

cidental method.

3ele30 Procedure for the Selection of Teaching Materials

The experimental and the control groups were
using the E.N.,E, series for grade nine but there are
no lessons on the teaching of spelling. The teaching
of spelling hasrnot been included in the English
Curriculum and as a result of this, materials on
teaching spelling were not awvailable in both the
schools, What the researcher did was to select

materials on the subject originally prepared for
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native English speakers. He adapted them and modified

them to suit the local context and the prevailing stan=-

dards based on their text books.

a pre-test was given to the two groups and the
answer sheets were corrected by the researcher. .The
pre-test was of much help in the preparation of teach-
ing materials for the experimental group because the
error analysis made on it served as a feed-back to
the researcher by pointing out the weakest side of
the students on spelling. So, he prepared some of
the most useful spelling words which show phoneme-
grapheme relationships by giving examples and their
common meanings. The lesson on phoneme-grapheme
relationships was intended to make clear that one
phoneme may be represented by several graphemes. .1t
was hoped that this lesson would enable the students
to select the correct alternative when the words
were pronounced by someone. It was also intended to
help the students to spell more words through general-
izations 4 little later, a list of somé of the most
useful spelling words and their common meanings was
prepared. Finally, some spelling teaching materials
which were considered to be important in teaching pre-

fixes and suffixes were prepared.
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3e1e%e Procedure for Giving Lessons

The experimental group was receiving instruction
on spelling from Monday to Friday for about fifteen
minutes a day and on Saturdays for about 50 minutes
almost on every Saturday for more than three mcnths.,
The results of the pre-test show that the students
were weak in spelling and so the researcher was in
favour of following the study-test procedures of teach-
ing spelling.. Various types of drills, dictation
exercises, quizzes and tests were given to the experi-
mental group. The drills and exercises were corrected
by the teachers, by the researcher or by the students.
The experimental group were taught pronunciation,
phoneme=grapheme relationships, common meaning, imag-
ery and usage of some of the most important or useful
wordse Nearly all the spelling words given to the
experimental group were taken from the English Cur-
riculum for grades three to eight and the E.N.E,

series for grade nine rart one,

The students of the control group were studying
spelling through the incidental method as they used
the words in many school activities involving reading
and writing. In addition to these, they were study-

ing the E,N.E, series forp grade nine part one.

Therefore, t! . data were collected on the basis
of the vocabulary list from the English Curriculum
for grades three to eight and the E.N.E. series for ;

grade nine part one,
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Ze1e5s Procedure for the Preparation of specific directions

o the teachers and the students

To determine whether the incidental method or
the systematic method is more effective in teaching
spelling certain directions about the aims, importance
and teaching prccedures were given to the concerned
teachers and students. Regarding the control groups
no special schedule was arranged. They were expected
to learn spelling through the incidental method and

so they were left to the normal schedule or programme,

In teaching spelling to the experimental group,
the teachers were directed to follow the significant
steps reccommended by some authorities such as Fitz-
gerald, Dallmann, etc., on teaching spelling. .In
addition to the instructions or directions, the
teachers who taught the experimental group were given

hand=-5cuts, and books on teaching spelling.

Four teachers participated in the study. Two of
them were teaching the experimental group and the
other two were teaching the control group. Their
qualifications, experience, professional training and
attitudes towards the teaching profession were similar,
The aims and the importance of the study were made
clear to the directors, assistant directors, unit
leaders and students and so they were aso-operative

with the concerned teachers and the researcher.
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The teachers especially of the experimental group
received instructions and enough books on the subject.
These teachers were willing to read and work a lot on
this subject. They inspired and encouraged their
students to be aware of the importance of spelling for

effective written communication.

These students were learning enthusiastically.
The researcher promised them (if necessary) to inform
their parents that lessons were given on Saturdays,
too. Sometimes, these students listened to English
recordings by native English speakers. Nearly all
these students were punctual. Moreover, the students
in the control group were receiving instruction on

spelling through the incidental method.

Methodology

Preparation of a pre-test for both groups

A pre-test was prepared for both groups. The
pre-test was prepared from the vocabulary lists in
the English Curriculum for grades three to eighte.
Nearly all these words are again found in the E.N.E.
series for grade nine in the form of reading passages,
vocabulary units, or grammar units. The pre-test was
a class progress test designed to measure the extent
to which the students had mastered the spelling they
had been taught incidentally. It was also a diag-
nostic test designed to help the rescarcher in identi-

fying the types of errors made by the students so as
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to prepare materials for teaching spelling on the basis of
the error analysis from this pre-test. The results of this
pre-test helped the researcher to adapt the study-test

procedure in teaching spelling.

The pre-test was based on models of some writers and
publishers such as Petty, Fitzgerald, John, Horn, and the
Macmillan Company. Concerning spelling tests Ernest Horn
has written:

Written tests are to be preferred to oral tests,.

... Recall tests are superior to and more diffi-

cult than recognition tests. The evidence indi-

cates that the most valid and economical test

(in spelling) is the modified recall form, in

which the person giving the test pronounces each

word, uses it in an oral sentence, and pronounces 17

it again. The word is then written by the student.

The pre-test was of two types. They were: (a) the

recognition pre-test that consisted of thirty misspelled

-
" —~ i

wordé;_ Here, sentences which céﬁ%ained migspelled words
were constructed by the researcher. Students were directed
to underline the misspelled words in the given sentences;
and (b) the recall pre-test that consisted of seventy words
i.c. words in sentences for dictation, sentences for dicta-

tion and list of words for dictation. All the questions in

q7Horn, Ernest. "Spelling," Encyclopedia of Educa-
tional Research, rev. ed. The Macmillan Company, 1960,
P. 1259.
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the pre=test carried equal marks.

To maintain the validity of the pre-test, several
important areas in teaching spelling were taken into
account and no special emphasis was given to any parti-

cular area in spelling.

To maintain the reliability of the pre-test, the
principle of multiple samples was ocbserved carefully
by giving a recognition pre-test and three kinds of
recall pre-test. The principle of standard task was
cbserved by giving the same number and the same type
of questions to the concerned students. The principle
of standard condition was maintained by giving the pre-
test in similar examination rooms, similar desks,
etce Finally, the principle of standard scoring was
maintained by preparing an objective type recognition
and recall pre-test based on spellings common o
British and American English so that any of these
answer sheets could have the same score value when

it was scored by different individuals.

Administration of the Pre-test

Concerning the date, the pre-test was given to
the control and the experimental groups on the same
dates It was conducted by the respective teachers.:
It was given to all the sections before the lessons
were started so as to enable the researcher to
compare the results of the control and the experi-
mental groups with those obtained after the post-

test was given,
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3e2e3e Preparation of a Post-test for both groups

A post-test was also prepared for both groups.
The post-test was prepared from the vocabulary lists
in the English Curriculum for grades three to eight
and the EN.E, series for grade nine part one in the
form of reading passages, vocabulary units, or gram-—
mar units. In addition to this, the students in the
experimental group studied most of<the words for
three and a half months through the systematic method
of teaching spelling whereas the students in the
control group studied most o¢ the words through the
incidental method. The post-test was designed to
compare the performance of “the students in the experi-

mental group so as to test the hypothesis.

The post-test which was prepared by the research-
er was of two types. These two types were (a) the
recognition post-test that consisted of twenty mis-
spelled words in sentences to be underlined and ten
misspelled words in a group of words to be encircledj;and
(b) the recall post-test that consisted of seventy
words l.ee words in sentences for dictation that
consisted of twenty-five words, sentences for dictation
that consisted of fiteen words, and list of werds for
dictation that consisted of thirty words. 4ll the
questions in the post-test carried equal marks. Con-
cerning its validity and reliability the same princi-
ples as were followed in the pre-test were strictly

observed,
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3elelthe Distribution of the Questionnaire

5.20 5.

To gather information regarding the teaching of
spelling to grade nine Ethiopian students either
through the incidental method or the systematic methoed,
about fifty copies of the questionnaire were distri-
buted to teachers of two high schools in i4ddis Ababa,
five high schocls in Asmara, as well as to teachers
of Addis Ababa and Asmara Universities. This was done
to collect items of information from teachers with a
wide range of experience and so as to enable the
researcher to arrive at a clear and correct conclusion.
Forty copies of the questionnaire cut of which seventy-
five per cent filled by high school English teachers
and twenty-five percent filled by university instruct-

ors were returned.

Administration of the Post test

The experimental group and the control group
studied spelling through the systematic method and
the incidental method respectively. Lessons on teach-
ing spelling were prepared for the experimental group
by the researcher. After studying spelling for three
and a half months, both groups took the post-test to
determine whether there is any statistically signific-
ant difference between the experimental and the control
groups as a result of teaching spelling to grade nine
Ethiopian students through the incidental or the

systematic method.
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The post-test was given on the same date to a
total of 158 students of whom seventy-eight were from
the experimental group and eighty from the control
group. The post-test was administered by their regular

teachers in their regular classes.
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CHAPTER IV

Analysis and Results

Analysis

The data has been gathered (a) by administering
the pre-test and the post-test, and (b) by distribut-
ing a questionnaire to grade nine English teachers
and a few other high school English teachers and
university English instructors. These two methods
were used because it was hoped they would give neces-
sary items of information on the incidental and the
systematic methods of teaching spelling to grade nine

Ethiopian students.

A4s for the data obtained from the pre-test and
the post-test, a statistical model has been used to
test the hypothesis in the study. This statistical
model of a t-Test is used to determine whether the
incidental method or the systematic method is more
significant in teaching spelling to grade nine Ethio-

pian students.

The expected outcomes in this study were: (a) if
the performances of the experimental and the control
groups in the post-test are similar, the difference
between their means being statistieally non-signifec-
ant, then the Null Hypothesis (Ho), which states that
there is no staﬁistically significant difference bet-
ween the incidental method or' the systematic method
in teaching spelling to grade nine Ethiopian students

will be accepted; and (b) if the performance of the
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experimental and the contrcl groups differ, i.e. the
difference between their means being statistically
significant, the Alternate Hypothesis (Hi), which
states that there is a statistically significant dif-
ference between the incidental method or the system-
atic method in teaching spelling to grade nine Ethio-

pian students will be accepted.

4,1.1« Hypothesis Test

The statistical method used to test the Null
Hypothesis (Ho) that U.gl, is based on the t'distri-
bution in which it is assumed that S% = S§.= F% ceo
and the population is normal. The researcher selected
this method because the t-Test is applied when the
standard deviation has to be estimated from the data
and when, Us and’Uq have to be estimated from separate
samples. To test the significance of means of the
experimental and the control groups, the standard
deviation had been estimated and the two sample vari-
ances ( S% and Sg ) are estimated and pooled together
to obtain a common variance (SgP), The common vari-

ance had been estimated by pooling the two sample

variances in the following way:

sp = (X - Xp)°

NE - 1
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2
= | Ky = Xc)
NC - 1
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= (NE-1)8g + (NC-1) 84
NE + NC - 2

o

Sp /(NE—l) S + (NC-1) S

NE + NC -2
t = X -X
spf 1., 1
¥ NE NC

In hypothesis testing, the Null and the Alternate
hypothesés are to be formulated before we begin the
statistical analysis. Here, we begin by assuming a
populaticn parameter such as the population mean,
variance etc. When the samples are collected by draw=
ing lots, we compare the estimated value of t with the
value of t from the statistical table at a given degree
of freedom and at a given significance level. After
this, we either accept or reject the hypothesized
values as being correct. The hypothesized value 1is
rejected only if the expected results of the sample
are clearly unlikely to occur when the hypothesis is
true. The hlternate Hypothesis (H1) is accepted only

if the Null Hypothesis (Ho) is rejected.

i gignificance level of 0.01 is decided as a
eritical region for supporting or rejecting the Null

Hypothesis (Ho) because 1t is one of the significance
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levels used by writers and researchers in accepting or
rejecting the Null Hypothesis. The rescarcher established
that if the computed value of t is greater than the value
of t obtained from the statistical table, rejecting the
Null Hypothesis, the Alternate Hypothesis is accepted and
1f the computed value of t is less than the value of t
obtained from the statistical table, accepting the Null

Hypothesis, the Alternate Hypothesis is rejected.

After specifying the significance level, the Null
Hypothesi and the Alternate Hypothesis, and the test of
statistics to be used, the critical value of the test stat=

istics is established,

To test the hypothesis, the computed value of the
sample statistics is compared with the critical value of
the test statistics and then the Null Hypothesis is either

accepted or rejected.

In this study, the samples in the experimental and
control groups are seventy-eight and eighty respectively.
The degree of freedom is NE + NC - 2 i.e. 78 + 80 - 2 =
156. For a two-tailed-test at 156 degree of freedom the
critical value of t in which alpha equals 0.01 is 2.58
from the statistical table. Finally, the computed value
of t is compared with the critical value of + and the Null

Hypothesis is either accepted or rejected.

The significance of means of the experimental and
control groups is computed and the following resulte are

obtained.
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Ho;pq = Ho» and there is no statistically significant diffe-
rence between the incidental method and the SyS=
tematic method in teaching spelling
HaPq #_ﬂg, and there is statistically significant difference
between the incidental method and the systematic

method in teaching spelling.

XE =, X = 385, = 4,95
e el

Xc = _X = 185,57 = 3,31

N
| 80

88 = (XH)° = 6302 = 263.12 = 5.417 5, = 1.849
NE-- 1 % -1 77

85 = _(XE)? = 185.57 = 485.57 - 2.349 8 = 1.533
NC - 1 80 - 1 79

S =f(NE-1)ge" NC - )82
p D T 0 %
] NE + NC - 2

Sp < K78-1)_3.417 ¥ (80-1) 2.349
P , L a , )
kjﬂ 78 + 80 - 2

Sp gy/§7x5,417 + 79 x 2,349

156
Sp ¢ /263,12 + 185.57 -
156

Sp = /448,68

156
Sp =v2 ° 876
Sp = 1.696
t = (XE - XC)

S 1 + 1“
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t = 4.95 - 3,39
1.696\/1T T
78

80
t = .64
1.696V 0. 0128 + 0,025 7
t = ’1064

1.696\/ 00055~

t = 1-64‘
1.696 x 0.159

t = 1.64
0.269

t = 6.08%

t = 6.08

4e1.2. Computation of Statistics

The researcher made an analysis to test the
significance of means of the experimental and control
groups. He used the formula for b-Mest as «hAwm An
pages 27-38. The computed t-Test for the pre-test
and post-test is shown in tables III and I respec-
tively. It is possible to understand the underlying
assumption for collecting data and applying the
t-Test to test the hypotheses from the statistical

analysis.

4.2. Results of the i4nalyses

The data in this study is collected by using a

pre~test and post-test, and a questionnaire so as to
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gather relevant items of information regarding the
incidental and the systematic methods of teaching

spelling to grade nine Ethiopian students.

4241 Results of the t-Test Computation

The pre-test was given to the experimental
and the control groups. The standard deviation,
the sample means and the common variance v. » calcul-
atede The calculated t-value was compared with
t-value from the statistical table at 0,01 sign-
ificance level where the degree of freedom was
equal to 188, It was found that there was no
statistically significant difference between the
performance of the students who were assigned to
the experimental and control groups. This clearly
showed that the background of the students in both
groups was similar as shown in table III and appen—

dix B,

The post-test was given to both groups. To
test the hypothesis, the standard deviation was
estimated from the data. The sample means and the
common variance were also estimated from the samples.
The estimated t-value which is 6,08 was compared

with the t-value from the statistical table.

On the basis of a two-tailed test at a 0.01
level of significance, we would reject Ho if the
value of t were greater than t°995, which for
(NE +NC =2 ) =98 + &0 - 2 = 156 degree of free-
dom is 2.58.
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TABLE I

Summary of Statistical Computation of Experimental and Control Groups for Post—

test
Groups | N X 8@ Sp t.come t.tab., Significance
E 78 | 4.95 | 3,417
- 1.69 | 6.08 2,58 Significant
c 80 | 3.31 | 2.349
df.. = 156

4lpha = 0.01
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Hence, we conclude that at a 0,01 level there is a
statistically significant difference in the performance
of the students Iin the experimental and control groups and
so we reject Ho at a 0.01 level of significance and accept

Hq at a 0,01 level of significance.

Thus, the computed significance difference of the
post=test results for the experimental and control groups

is highly significant as shown in appendix J.

This means that the Null Hypothesis (Ho) which states
that there is no statistically significant difference
between the incidental method or the systematic method in
teaching spelling to grade nine Ethiopian students is
rejected and the Llternate Hypothesis (Hq) which states
that there is a statistically significant difference be-
tween the incidental method and the systematic method in
teaching spelling to grade nine Ethiopian students is

accepted,

The result of the t-Test indicates that the perform-
ance of the students in the experimental group is better
than that of the students in the control group. The
result of the experiment seems to show that in teaching
spelling to grade nine Ethiopian students the systematic
method is more effective than the incidental method. This
also suggests that students in the experimental group who
learned spelling through the systematic method showed
better performance in the post-test as compared with the
students who learned spelling through the incidental

methode
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From bhis finding, it 1is possible to infer that
atudents who learned spelling through the incidental
method don't perform as well as the students who
learned spelling through the systematic method. The
finding also shows that the E.N,E. series for grade

v suitable material

Y\'!-Q‘.I ig!
v il ALY

nine students do not con
designed for teaching spelling for effective written

communications.

The importance of teaching spelling through the
systematic method is that the systematic method
includes lists of words to be learned within a de-
finite time through detailed principles of teaching
and testing spelling. Here, the student is expected
tc generalize from what he learned. When words are
dictated tc him by his teacher, he develops his
1istening comprehension skill. He is also expected
to choose the correct graphemes from the alternative
graphemes which he stored in his mind. He also gets
the chance to follow the proper order of language
acquisition—reception and then production. The system-
atic method also gives him the opportunity to show
active participation in listening comprehension, pro-
nunciation drills, writing fpom dietation, and in
using the words in his own sentences whereas the above
nentioned skills are not fully developed through the

incidental method of teaching spellinge

4.2.2, Results of the Questionnaire

In this study, the questionnaire 1s the second
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method used to obtain items of information essential in
determining the hypothesis. It was designed to be filled
by respondents by putting tick marks; however, the space
provided in number eleven required writing some words.

Although fifty copies of the questionnaire were distributed,

To analyse the items of information in the question-
naire, all the responses and their alternatives were tall-
ied and expressed in percentages as shown in appendix Ge.
The alternatives a, b, ¢, and d in the gquestionnaire are

designed in rank scales in order to get uniform analysis

of the data obtained from the questionnaire. The questions
which required ‘'yes' or 'no! responses were also tallied
and expressed in percentages. In addition to these, the
unspecified responses were tallied and they were categoriz=-
ed under indifferent. They were neither for nor against

the hypothesise.

The responses of the questionnaire to number 1%, 18,
19, 20, 21, 2%, 25, 26, 27, and 238 were categorized into
those percentages which are in favour of the incidental
method and those percentages which are in favour of the
systematic method in teaching spelling to grade nine Ethio-
pian students. If the average percentage in favour of the
incidental method is less than the one in favour of the sys-
tematic method, rejecting the Null Hypothesis (Ho) the
Alternate Hypothesis (Hq) will be accepted. As is shown
in the analysis in table II1, the average in favour of the in-
cidental method is less than the average percentage in favour

of the systematic method; consequently, we accept the Alternate
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TLBLE IT

Results of the responses cof the Questionnaire in Percentages

No. lin FPavour of the | in Favour of the | Indif. E Tétal %
. Tncidental Method Systematic Method ;
13 g No = 10% Yes = 75% 15% § 100
18 and d= 22.5% | 2 and b= 60% 47,5%§ 100
19 ¢ and d= 15% a and b= 60% 25% i 100
20 i ¢ and d= 15% a and b= 55% 30% i 100
| 2.5%
23 | Wo = 20% Yes = 80% - 100
25 l No = 5% Yes = 95% - 100
26 E a = 4O% Yes = 5% 5% 100
27 i ¢ and d= 12.5% a and b= 85% 2.5% 100
28 | a = 27.5% } b - 67.5% | 100
firg - 20.5% \ - 69.25% 10.25% 100
ageI i
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Hypothesis which states that there is & statistically
significant difference between the incidental method and
the systematic method in teaching spelling to grade nine
Ethiopian students. Thus, we accept the hypothesis 1in

favour of the cvatematic method of teaching spelling.

From the analysis of the responses to the question-
naire, it is possible to say that the systematic method
is more effective than the incidental method in teaching

spelling to grade nine Ethiopian students.



CHAPTER V

CONCLUSION LIND RECOMMEND/TIONS

5.1. Conclusion

In learning English as & foreign language One
faces the problem of developing new language habits
peculiar to English. 50, ninth grade Ethiopian
students face the problems of pronunciation, meaningz
and the use of words to construct thoir own sentences
which in turn affect written communicatione Giving
appropriate weight to the interrelated language skills
is inevitable in the process of language learning-
teachinge. Overemphasis of one skill at the expense
of other skills impedes progress in language learning.
41though there is no one best method in language
learning-teaching, there are methods which are more
offective than others in this processe. Lccordingly,

the process of language 1learning-teaching should be

pased on methods that include essential principles.

The effectiveness of a method can be tested by
conducting experiments. When valid conclusions are
obtained by conducting experiments and testing the
application of the method or methods, the concerned
teachers can choose techniques suitable to the learners
and the subject to be taught. In accordance with
this, it is possible to arrive at conclusions by com-
paring the offectiveness of the incidental method

with the systematic method in teaching spelling to
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grade nine Ethiopian students by conducting an experiment |
in the actual learning-teaching processS. The experimental
comparison was conducted in asmara and Barka Comprehensive

High Schoolse

In this study, the materials on teaching spelling were
given to the experimental group to enable the reacarcher to
determine the significance of the systematic method of
teaching spelling for effective written communication in

the teaching of English as a foreign languagee.

In this study, two methods are applied to determine
whether the jncidental method or the systematic method is
more effective in teaching spelling 0O grade nine Ethiopian
students, In the post-test, the computed value of t is
highly significant as compared to the value of t from the
statistical table. In addition to this, the analys®s of
the responses of the questionnaire Are in favour of the
systematic method of teaching spelling. In other words,
the performance of the students in the experimental group 1is
better than that of the students in the control groupe The
performance of the students in the experimental group became
better as a result of the method and learning-teaching pro-
cess employed and the teaching materials prepared and used.
Consequently, the findings in the study clearly suppor?t
that the systematic method is more cffective than the inci-
dental method on teaching spelling to grade nine Ethiopian o

studentse

The students in the experimental group had been taught

through the systematic method of teaching spelling and SO
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they showed active class participation, motivation,
eagerness to learn more and satisfaction with the pro=
gress they made. The procedure which was followed in
teaching spelling through the systematic method was the
study-test procedure. Here, the students were taught
pefore testing because they hardly had any background

in learning spelling.

Regarding the responses to the questionnaire, 75
percent of the respondents felt that teaching spelling
is necessary, and 90 per cent of them also felt that
gtudents commit terrible spelling nistakes of even
words of freguent ocCurrence. Tn addition to these,
67.5 per cent of the respondents are of the opinion
that the systematic method of teaching spelling 1s
relevant to the learning of listening co-'prehensions
vocabulary, and pronunoiation as a whole. lMoreover, Y]
per cent of them supported the statement that the system-
atic method involves more student participation and 675
per cent of them are of the opinion that it also requires

more qualified teachers.

From the results of the ccmputed value of t and the
analysis of the responses in the gquestionnaire, we can
conclude that the systematic method is more effective
than the incidental method in teaching spelling to grade
nine Ethiopian students; however, this study is not the
last on the subject. Moreover, it is hoped that this

study would be a step towards more research on spellinge.
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5.,2. Recommendations

Tt is clear from the findings and conclusions that
the E.N.E. series are not effective in teaching spell=
inge #ccordingly, the following recommendations are
hoped to help curriculum designers, text-book writers,
and educators to make careful and necessary reconsider-

ationse

5.207e Curriculum Designers

Curriculum designing is one of the most essential
aspects of education. It deals with the methods, pro-
cedures, preparation, organization, and arrangement
of a2 course of study. If it fails to provide applic-
able and effective methods and procedures, if the pre-
paration of teaching materials is not b
results and analyses of experiments and observations,
and if the materials are not organized and arranged

according to their usefulness and gradation, it 1is
unlikely to obtain the expected outcomese Failure in
proper curriculum designing results in failure to reach
the goals in education. In curriculum designing, the
curriculum designers ought to design the curriculum in
such a way that the methods, procedures, preparation,
organization, and arrangement should enable us to meet
the expected educational objectives. In addition to
this, they have to make clear that language skills are
interrelated and underestimating one language skill

impedes the development of the other skills.
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Concerning the inclusion of the systematic method
of teaching spelling in the English Curriculum, 80 per
cent of the respondents of the gquestionnaire supported

its inclusion.

On the basis of the results of the computed value

of the questionnaire, the researcher recommends the
inclusion of the systematic method of teaching spelling

in the English curriculum.

Textbook Writers

Textbook writers must prepare graded spelling
teaching materials that help learners develop the vari-
ous language skills., The main purpose of learning

T3 ~h
oNgiisn as

ien language is to enable the learners
to develop their listening comprehension, speaking,
reading, and writing skills. Textbooks are essential
for the acquisition of foreign language habits. Under-
standing this fact, textbook writers should prepare
textbooks that are in line with the needs of learnerse.

The textbooks should alsc enable the learners to neet

the expected educaticnal objectives.

On the beeis of anguage learning, the E.N.E.
series should be redesigned to include the systematic
method of teaching spelling. These textbooks should
give a place to the principles cf teaching and testing
spelling because the process of learning-teaching is

of vital importance for language acquisition. The
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E.N,E. series should also follow the procedural assum-
ption of training the ear before the eye, reception
before production, and reading before writing which is
applicable to the systematic method of teaching spell-
inge

ig the responses of the questionnaire indicated,
there is hardly any source materials for teaching
spelling; moreover, 80 per cent of the respondents are
in favour of preparation of textbooks on spelling. In
accordance with this, the researcher recommends the

preparation of textbooks on teaching spelling.

5.2.%. Educators

stitutes have the responsibi-
lity of offering courses which enable teachers to teach
language skills effectively. Teachers should receive
adequate training in spoken and written English, and
in the process of language learning-teaching which is
relevant to the systematic methcd of teaching spelling.
Educators have to take into account the 0ld saying
which states that unless you put your own house in

order, you cannot help cthers build theirs.

So, the researcher recommends adequate training of
English language teachers for effective written com-

munication.
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E,No.E. series should also follow the procedural assum-
ption of training the ear before the eye, reception
before production, and reading before writing which is
applicable to the systematic method of teaching spell-
ing,

48 the responses of the questionnaire indicated,
there is hardly any source materials for teaching
spelling; moreover, 80 per cent of the respondents are
in favour of preparation of textbooks on spelling, In
accordance with this, the researcher recommends the

preparation of textbooks on teaching spelling.

Educators

Teacher training institutes have the responsibi-
lity of offering courses which enable teachers to teach
language skills effectively. Teachers should receive
adequate training in spoken and written English, and
in the process of language learning-teaching which is
relevant to the systematic method of teaching spelling,
Educators have to take into account the old saying
which states that unless you put your own house in

order, you cannot help others build theirs.

S0, the researcher recommends adequate training of
English language teachers for effective written com-

munication.
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Appendix - A

I. Recognition Pre-test

Underline the misspelled words in the sentences below.

Te
2u
Se

5
6o
D
8.
Fe
10,
1
12,
130
1k,

16,
Al
18,
19
20

The old map is rracticaly useles.

The train was moveing slowlly,

The young man is in the process of becoming a
successfull writter.

The old woman is afriad of ghosts.,

He was disatisfied with her answer.

She is very hapy.

He decidid to Join the agriculturel college.
The girls had no apointment yesterday.

He is interestid in learning speling.,

Hig help was unecessary.

The child wants to eat bred.

He is seventin years old,

It is begining to rain heavly.

The prisonor wanted to meet the docter.

We will start to study grammer after a minite.
He washed his mauth.

The child has no ablity to do the worke.

Her famly allowed her to go to the bus stetion,
The boy broke the botle.

I alweys wash my face,

IT. Recall Pre-test

A, Words in sentencesg for dictation.

Write the following words correctly.

Te Those men sold their o




12
13,
14,

19.
20,

56

My came home.

The old man is very o

Please the exercises.
His answer is R

He opened the e

He at his enemies,

They much grain.

We want to biology.

Her brother is physics.
I saw your sister near the e
She __too much,

£ my chemistry teacher.
They . football.

He was - behind me,

The boy has good .

The woman had Birr,

We have dictionaries,

They snakeg,

The old is very intelligent.,

B. Sentences for dictation

Write the following sentences correctly.

Te

e

4.,
e

e .

D s - - e
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Ce List of words for dictation

Write the following words correctly.

« "R 8. 15,
=, 9 16.
3. 10. 5
. 17 18,
5 2. 19.
6o _ 13, 20.
Ve 14,

Words in Recall Pre-test

A. 1. houses 2. father 3e thin 4., remove
5. incorrect 6. door 7. shoots 8. produce
9. learn 10. studying 11. gate 12, talks
1%2. know 14. played 15. sitting 6. handwriting
17. five 18. enocugh 19. killed 2o, farmer

1. She bought many books.

2. That little girl has parsed several tests.
3. Your friend gave her four pencils.

4. These women carried our coats yesterday,

5. Unfortunately, few students missed this blue train.

Te above 2. arrive 5. because 4, bird

5. build 6. choose 7. easy 8. English

9. grade 10. laugh 11, money 12. need
1%2. outside 4. rretty 15. question 16. school

17. sugar 18. teacher 19. town 20. understand
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Appendix - B

TABLE ITIT

Summary of Statistical Computation of Experimental and Control Groups

for Pre-test.

sroupg N | X s2 | 55 t-com. _t-tab.| Significance
B 103 | 4.%38 | 2.596
1.587 | 1.52 2s58 Non-significant
_C 87 | 4,03 | 2,483
, a
dfo = /]88

Alpha = 0.01
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Appendix - C

TABLE 1V

data on misspelling committed inp the Pre-tegt by 103 Expg;i_
mental group and 87 Contro]l group Ninth—Grade Ethiopian_

students,
Hgggg gggggimental Grggg Control Group
No. or misspellings No, of misspellingg

ability 75 45
afraiqd 40 50
agricultura] 58 60
always 40 60
appointment 41 45
beginning 87 65
bottle 19 42
bread 29 41
decideq 69 76
dissatisfieq 20 65
doctor 79 75
family 43 58
grammar 89 67
happy 28 23
heavily 52 35
interesteq 57 31
minute 671 50
mouth 48 5
mwoving 67 4

practically 92 60



prisoner

seventeen

slowly

spelling

station

successful

arrive

bird

carried
choose
coats
door
easy
English
enough
farmer
father

few

68

48
40
68
68
72
68
52

68

k7
78
60
67
60
10
60
76
79

Vs
30
72
26
60

10
25



five
four

friend

gate

gave

girl

grade
handwri ting
has

her

houses

: incorrect

killed
know
laugh
learn
little
many
missed
money
need
our
outside
question

passed

Ppencils

bPlayed
Pretty
bProduce

40
9
47
25

84
85
22
49
4
79
59
86
4y
99
45

671

59
77
80
53
35
42
52
12
25
47
34
51
99
80
53
58
42
80
70
25

59
75
66
72
48
85



remove
school
she
several
shoots
sitting
students
- studying
sugar
talks
teacher
tests
that
these
this
thin
town
train

understand

unfortunately

women
yesterday

your

100

55
74
25

62

48

pls
75
75
51
81
50
82
52

i

57
18
o7
63
o5
60

40
68
52
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Appendix - D

Word liek
——— 118T

above
arrive
because
bird
blue
bought
build

carried

choose
coats
easy

enough

four
friend
gate
gave
girl
grade
hand -

Writing

ERROR ANALYSTS

More Common Errors

Iypes or Lrror

the most common

error is underlined

and analysed

for to!

abave Substitution of 'al

Araive, aprave failing +to recall the root-word

% ~ : ¢ 1o LI |
becouse, b@cuse,bbcous Substitution of 'o' for a

berd, birde, bireq substitution of ‘e' for tir
blu, bloy omission of silent 'g
bout, bowt, baugt omission of silent "gh'

biuld, bulq transposition of 'iu' fop 'ui’

carryed, caried,

carred

failing to change 'y ¢4 g
before adding the Suffix' eqt

choos, choase, choge Omission of gilept 'e!

: 3 t 1 1 I
cots, cotes Substitution of 'o' for oa
iasy, eisy, esly Substitution Of 'i' for 1g1
inafe, enaph, enagh Substitutiong of 'i' fop ‘ef,

'a' for 1oyr and 'fe' fop fgh!
for, fore omission of 'u!

) ; T . g
frend, fring Omission of Silent 'i

gait, gaet, geat Substitution of 'ai' fopr 141
gaive, gaiv, geiv Substitution of ‘ai' fopr 14t
gerl, gril, grile Substitution of 'e' fop ri

Substitution of 'e!' ropr fa'

2rede, gread, graq

Qggggpitting, hand doubling ‘¢ on false analogy

raiting, handrating of 'sittjng, pntti&g.etca,



houses
killed

laugh

learn
little
many
missed
money
passed

pencils
pretty
produce

question

remove

school

shoots
sitting
studying

sugar

talks

o4

hauses, hawesgs substitution of 'a' fop "B
kiled failing to recall the root-word

laf, lafe, lough substitution of 'a' fop 'au' and

lagh "f' for 'gh'
lern, leran substitution of 'e! for 'ea!

1it], litile,littel failing to recall the word -

neny substitution of 'e' fop 'a!
mised feiling to recall the root-word

maney, mony,many substitution of 'at for 'o!

pased, based failing to recall the root-word
pensils, penciles substitution of 'g! for Yo' inp

soft 's' sound
prity, prety, substitution cf '4 for 'e' ang
periti omission of 't!
Produs, produc substitution of 's' fop '¢' in
soft 's' sound ang omission of 'e!
quetion, quotion omission of 'g' ag if it were silent
Timuv, rimive, nonphonetic word; phonetic spelling
remoov
shool, schoal, schoole cmission of '¢!
Shuts, shutes, nonphonetic word; phonetic Spelling
shouts
siting, seting failing to double "t' when adding
the suffix ' _ding'
studing, stadying omitting 'y' when adding the
suffix ' __ ing'

suger substitution of 'e' for 'g!
suger

toks, tocks, tolds nonphonetic woerd; phonetic spelling
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teacher techer, ticher omission of 'a
tests testes, tastes ignorance of the rule of plural

formation by adding' s' after 't!

these this, thise habitual mispronunciation

of

"these' i.e, pronouncing 'this!

and 'these' in the same manner

thin tin, teen, then uging 't' sound for ‘tht sound
town tawn, tawen, toun substitution of 'a' for 'of
train trein, trien, tren nonphonetic word sphonetic
spelling
understand anderstand, substitution of 'a' fop 'y!
understande
unfortu- anforchunatly, substitution of'an' for 'un!
nately anforchintly because of ignorance of the pre-
fix 'un ', substitution of 'eh!
for 'tu', and omission of Te!
when adding the suffix ' 1y!
Summary of Error analysis
1. Substitution of 'o! for 'a', 'o!' for 'oa', 'i' for 'e',etc.g
2. Spelling of soft 'g' sound.
o Doubling or failing to double consonants,
4. Omission of silent letters especially final 'e',
5. Word building difficulty - prefixes and suffixes.
6. Ignorance of some important spelling rules,
Ve Misspelling caused by mispronunciation,
8. Phonetic spelling for nonphonetic words
9. Failing to recall the root-words.
10. Ignorance of phoneme-~grapheme relationships,
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The aims cof this lesson: are: (a) to show the students
the phopeme-grapheme relationships and to teach that one
phoneme may be represented by several graphemes and to en—
courage the learners to develop visual images to recognize
and recall the correct spelling of words; and (b) to teach
the learners to make some kind of generalizations by apply-
ing these phoneme-grapheme relationships to similar words
in English. Moreover, the learners are expected to study

the effective ways of using dictionaries.

In this lesson, the learners are guided to follow some
effective steps of learning spelling such as pronouncing
the word, understanding the meaning of the word, obtaining

the clear image of the word, writing the word etec.

Phonﬁ Gra, Example ___Pronun, Common meaning
g/i:/§ ae |Caesar }EépZESF

5 § ay quay 4%;13 fixed landing stage

g e be fi&?f@ gxigt

| ea | sea IEﬂﬁ- salt water that covers

ee See =N cbserve
- Lty :
i deceive | cheat
- E
€0 people persons generally

Fipe
-2 R e o ;
e-e &.] mete (T limeasure
ey key W<r7 { instrument for moving the

§ bolt cf a lock

it

i i machine.¥ ' mechanical device

E__
S .
\"«gw“. L

-
ST
gl

most of the earth's surface
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Phon,‘ Gra. Example Pronun. Common meaning
' | ds believe /. - f regard as true
oe amoeba* ;{‘C}ﬁ/’:é\f'i the smallest microscopic
; J :
| organism
S a=e image :ﬁxm "{j copy of the shape of sbh.
_§ - or sth..
e gncourag%&'ﬁkﬂh(/jrl | give hope
i
ee been P’f’f"—( - P. participle of be
i R sit rg:” {3 rest on lower part of body
ie sieve [‘,”r.,{ utensil with wire network
C women &’W'd/‘;rﬂ adult human females
u busy [é : Zﬂ_./ working; occupied
i build L”/)”f,,;} errect as house, bridge
i etc.
v hymn -['41".’?-’“3 song of praise to God
/e/ a many I' f_” »en, numerous
ai said ‘[5&(!’_] p.t. of say
e R, |get }«'(:f”’%fi} obtain
ea spread :‘/:F}'L/,r{ ! scatter
ei heifer ;15/4‘?{&’3 young cow
eo leopard ?![.f’g,f);fc,l:! large spotted carniverous
[ T animal
ie friend [}/}62} intimate; associate
u bury i L (:'rf] put underground
/= / a g | cat .’/("k*j small domesticated fur
covered animal
ai plaid * (if’d*/c/—z | cloth
Va:/| a & | father f/'jcf( :‘*1 male parent
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Phon. Grae. Exanple Pronun. Common meaning
; e ; Sergeant Ffoz g{f l police officer
| ea heart )" [,, - / ‘i organ which makes blood
i circulate
rie BV 4 a wad / h’jt{? sum of money
o on [Dy J . above and touching
Viw Fard a hall L-;NDJ{Y ? large room
ai talk VE{ ;})ﬁ] r speak
au fault B:}f,f ;'] defect
aw & | draw L',{r_)j ' make pictures with pencil
oa board rCé)d‘J ! flat piece of wood
ou ought [;}{_1 : expressing duty or obliga-
: tion
/u/ 00 k.| book [./)U){’—[ , collection of sheets of
| . t paper bound together
o women [Lf,/(;m J ; adult human female
ou would }:WU‘-‘}J ; P.te of will
u put Ly v{\ | place
/uz/ ea manﬂver* [ DA s ,{” skilful arrangment
! ew grew [jgr;/,/lj P-te of grow
oe canoe * /:/@mﬂ very light boat propel-
led with paddle
o=-e prove fF o test; demonstrate
o to [7’1_.(}:—} R towards
t 00 R, pool [PU /] small body of still
water
ou | group 1[ 5!1/(/: F’:S number of persons or

| things near together



Phon. Gra, Fzcople *Pronun. Common meaning
[_ : e ; rule / j//,,/? I prineiple
ue Ij flue* l}’jﬁ ;.,{ : chimney
ui ( Truit v 4] ; seed and its envelope
wo | two f’{ (7] ! war
//\/ | oo I flood er//\ c.fj !I overflow of water
o-e love ]:,’ij l warn affection
ou couple i}/]: f)f:{ ;, pair; two
u 'ﬂ.{ but EL/{ ‘t] ( without
/2:/ | ear heard [/791 S 'l P=t. of hear
er perch UF 3;;‘/ place
ir bird [L 3edy feathered animal
* '/f/?):/’/'?] ; small limblera Rlakeibl oY
’;7” i! neliem s dnury by fire
/8 / a . low : @i/ﬂéa ! permit
ai viligin® fy,’}aﬂ \ J‘ wicked, evil, sinful
eo dungeon* ’:‘Sﬂn‘éﬁ&f! {' underground cell for
prisoners
o) some L331h] portion; quantity
oe does [c/aj,j | performs
oi porp01se* ['Pﬂ & 7ﬂ sea animal
oe pistol l[ffﬁ{@ij ’ small firearm for one
ll hand
ou R prosperous r?}fpf ,rd,h,,} rich
au .Votaurantfyec“’s JV?fibj eating-house
| u suggest !‘} deé”f] propose
J/ ei/ | ai sail [50: /J Journey upon the water
ao P f‘omﬂ building for confine-
b b f mont i wilwT



e accompligh
ciki; / part by force
S / Matepial ¢4 COVer ~Fggq
| heagq

i

or

do ag Ordereqd

3 Join with Deedle apg
threaq
[ Loy 4] burden
- digit of foot
7 dwelling—place
[ therefore

| SPiritygq and immortal
/ bart of human being
Number o thingg in g
Straight line

wing of 4 Church

yes

Deasure from base tq top

Organ of Sight

CoOrrect

be horizontal, at regt
cut intg €Spe with teeth
get by payment; Purchage

™im o by U UL D

» Tound Whee]

cte
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Phon, Gra,  Example Pronun, Common meaning
| th | ZFhames* (feimiz
I/d/ d R. dig L’f:/'r";f 7 f make hole in
dd add [ ] f joiny increase by
ed pulled ‘Jj_/ﬁjm({} ‘ P-t. of pull
/k/ c cash | {k}tfj j money, coin
ce account / [:.;;'/(_ay)}-/j/ statement of moneys
ch _g_lgaracter;‘ [:kgﬂ.ﬁffaﬁa meral qualitieg
ck back ' fl”&‘fkj hinder part
cq a_c_:_g_uaint*) EQ'kw,ﬁ_'fmﬂ make familiar
cu biscuit ['1},51;,;_1',1] dry,small, thin variety
F of cake
k kick [ kg,‘J ’ strike out with foot
que unique , }'U:TI”‘J llf being only one of its
' | Kind
/s/ 8 Re | got 7= 17 ; obtain
gs egg ;:,5:7 N ; cval body produced by
: female of bird
gh ghost* I 7005?’".7 ! dead person appearing
I again
gu Buard L’y‘,@_;cj‘? ! protector
gue tongue ]_: A )‘}9] j nuscular organ inside
j! mcuth
/u/ m Re | meter / [ miri £ ! unit of length
mm Summer | [ SA I Qﬂ-j Second season
n/ n Re. | neat J I ni ] pure
nn running | [ P4 ]I JJ -ing form of run
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Phon, Gra, Example  Pronun, Common meaning
({?/ f n . pink* i[}h3ﬂﬁ:? j garden plant
ng R,[ coming Elﬁn)HfZI7 -ing form of come
1/ 1 R, | lead ﬂ.lffd ] } guide
/ 11 | call Lkoty nanme
(/f/ £ R, f feed Cfi:d] | give food to
‘ fr ! muffin* L N!ﬂffﬁj light round spongy
gh | rough Eih/\fi] not smooth
/ ph / graphic [:y_;',yﬁk] of writing, drawing,
| and painting
v/ i f of £5§f } denotes ownership
v R, vary [veapt change
e/ th. B, !_Egick [iefAkﬂj dense, crowded
Viv/ | th R, I mother [ ﬁTﬂi}Qﬁ female parent
bs/ s R, ! section {;N:kj}”* division
] sc 5 scene {:3,:21} place of any action
sch i schism [;sflw/Ni division in church or
f party.
Ss ! kiss [Yfrij caress with the lips
c | Circle [Saikf_j perfectly round figure
z/ s / boys [:{;sz_] male children
ss possess ,fn/J}ZgSJ own
Zz Re | zero C 149 You]| nothing
z7 embezzle {;HFbeI{] misappropriate
x xyleoid f'iajf)id woody
: {/ cea ocean | E?yuj@??] great body of water
- chi ! machine ; ['hiﬁjﬁ?ﬂwzﬂechanical device
chu j paragguté* [:péﬁﬁﬁkt] apparatus used for Jump-

ing from airecraft
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Phon., Gra, Example  Pronun. Common meaning
ijgi)ﬁ cia social jﬁsﬂH;QI;) Eliving in communities
I - { cie efficient [f%fhﬂ/]t]!capable, competent
; j cio precious VT*IQS:]f of great value
| ; sch schedule f'fﬂ“yifljl time-table
i sh R.| wash 1&?} ;} clean with liquid
| sio tension r f@.-ﬁPn:[ emotional strain or
! ’ excitement
ssio expreggigé[%ﬁkfpgﬁ%? utterance, act of
| speaking
su sure }NEJMJ certain
tia partial [—FlﬁJjJ not complete or total
tie patient Li‘iaﬁpywﬂ' person under medical
) treatment
tio station £l;ﬁ?i}9ﬁ] stopping place for
trains, buses etc.
:// j /& garage Hy;{‘f: f}] building to hold cars
f su meagure j' N&rl‘ g size, quantity
sua usual r:l Ud,} habitual, ordinary
sio vision f1/1]37LJ sight
z Re | agurex [fcii‘*{] bright blue
/r/|r R, | real Crizl] | actual
; rr carry {}f&erfj‘ transport
rh rhetoric ]:}‘f»)l)m/g) art of effective speak-
f ing,writing
b h/ih R.| hot } i h 1t very warm
i wh who L hij}} relative and interrcga-

tive pronoun
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Phon. Gra. Example Pronun. Common meaning
/ff}fich R, igﬁ@ﬁ?* [:ﬁ}aﬁﬁ éjoy
3 stio guestion {:quhfsﬂéi sentences seeking for
‘ ﬁjanswer
tch match {jﬁéffj:? - fit, be equal to
tu lecture* Eﬁ]Ek'ﬁki} instructive discourse
/df / | du ProceiEre*ifH@;ﬁ;xﬂﬁﬁ order cof doing things
| dg Judge | f;+1ﬁi{;u; one who decides a dis-
J /- pute
di soldier iuﬁ}uﬂﬁﬁ&ﬂ one serving in army
| ge gentle {d%eﬂfi}ndﬂe
e exgggerate*i?ﬁf}aﬁfa» magnify beyond truth
g gist E{bzfzi§ substance, Sain point
j Ra | Jjust {':cfv NE f'j right
/ w /| qu eqgual i:i!kgkgfj' identical
w Ro | well Ciye/d deep hole for water
/3 /i union I J'U."_,-"y(;)?ﬁ" joining into one
U unity {f'U;J;L&gjj bring to unity or uni-
" ' formity
R | yet , —ff;f j still
/ks /{1 x R, egerciseg Ck$252i57} lesson
/gz /1 x | exact ! f::;'/:q'zﬁ;'r'{-u"g accurate

In addition to some of the useful spelling words which
we have studied under the lesson on ph.oneme-grapheme rela-
tionships, this list contains some of he mos't useful spell-
ing words, Here, the students are advised to follow some

of the significant steps in learning or teaching spelling
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such as promunciation , meaning, imagery, using the words

in constructing sentences, etc.

Words Common Meanings

answer & response

baby infant; very young child

ball any solid or hollow sphere as used in games
black opposite of white

brown of dark colour inclining to red or yellow
chalk soft, white substance used for writing
class group having qualities of the same kind
cow fully grown female of the ox family

eye organ of sight

face the front part of the head

green grass=coloured

head upper part of man's or animal's body

Jump leap

meat animal flesh as food

morning early part of day until noon

nice fine; pleasant

nose organ of gmell

page one side of leaf of book

push try to move away by pressure

roof cutside upper covering of building

shop place where goods are made or bought and sold
short not long ‘

small little

table piece of furniture consisting of flat board sup-

ported by legs



Words
tell
tree
wall
white
window
yellow
angry
asleep
bring
buy
catch
city
ery
field
follow
home
lazy
picture
quickly
ruler
third
throw

trousers

wear
alone

bank

Common Meanings
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narrate, make known

large perennial plant with woody trunk
structure of brick, stone ete,

of the colour of snow

hole, opening in wall to admit light and air
the colour of gold

filled with anger

sleeping, at rest

fetch, cause to oome

get by payment

i

take hold of, seize

large and important +town

shout, weep

biece of farming land

ZC Oor come after

dwelling-place

unwilling to work

drawing opr painting; mental image

rapidly

one who governsg

ordinal number corresponding to three

eause to go through the airp

two=~legged outer garment with legs reaching to
the ankles

have on the body; carry on the bedy

single

establishment for keeping, lending, éxchanging,

ete, money
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Words Common Meanings

bench long seat

bush wocdland

cheap low in price

climb mount by clutching, ¢r pulling

collect gather, bring together
crop yearly (season's) produce of grain, fruit, etc.

difficult not easy

drive nake move and steer ( vehicle, animal, ete.)
dry not wet; free fronm moisture

empty containing nothing

enjoy take pleasure in

example fact, thing, etcoy which illustrates Oor represents

2 general rule

forest large wood

keen Observe

market public place where pecple meet to buy and sell
goods

mend repair

middle equidistant from two extremes

month one of twelve periods into which the year is
divided

narrow of little breadth
newspaper periocdical publication containing news
notebock book in which to write notes,

office place for doing business - clerical work
once one time

plant member of vegetable kingdom



words
pocket
proud
ready
rope
round

Ssentence

shallow
smile

smoke

scil
street
sunrise
tin

tooth

turn
uncle
wife
wool
blood
boat
boil
busy
change

contain
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Common Meanings

small bag inserted in garment
feeling or displaying pride, arrogant
Prepared

thick strong cord or wire

circular

combination of words which is complete as

not deepn

rleased, happy or other expression on the face
cloudy mass of suspended particles that rises
ihm1ﬁreoram¢ﬁngbmmh%

ground, earth

road in town or village lined with houses
(time of) the sun's rising

container made of tin or tinned iron

eacl

@]

1 of the hard, white bone-like structures
rooted ir -the gums, used for biting and chewing
move round

brother of father or mcther

married woman

soft hair of sheep, goat, etc.

red fluid in veins

small open vessel; ship generally

bubble up from action of heat

actively employed

nake different, alter

hold



Words
crowd
different
fight

hammer

Jjourney
liquid
mistake
notice
opposite
Passenger
perhaps
Scientist

shoulder

sound
Special
square

telephone

advantage
certain
departure
encourage
guide
improve
irrigate

pelishing
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Common Meanings

large number of pecple together

not the same

struggle bodily against

tcol with a heavy metal heaq for breaking |
things, driving in nails, ete.
going to a Place |
fluid, not solid op gaseous

wrong opinion, idea or act

announcement

set against

traveller

possibly

cne who is expert in natural sciences

part of the body to which arm or foreleg ig

attached

noise

rarticular

equilateral rectangle

system of transmitting the human voice +to a

distance by electriec current

gain

sure

going away

inspire with hope

one who shows the way

make or become better

water by channels Or streamsg

refining, 2aking smooth ang glossy |



Words
roughly
stamp
supply
weapon
backward

between

capture
cultivate
destroy
feast
finally
generous
greedy

handscme

reflect

remain
store
strike
strive
swallow
system
winter
worry
absorb
achieve
amusing

associatesg
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Common Meanings

approximately

impress mark on

give or provide

implement to fight with

lagging, behind in education

in the middle of two

make prisoner

raise (crops) on land

i ) e )

annual village festival

- lastly

- free in giving

one who desires more than is right
of fine appearance

throw back light, heat, scund, etc.
stay, be left behind

stocks place for keeping goods

hit

try hard

allow to go down the throat

method

the fourth and coldest season

be unduly concerned

suck in, drink in, swallow
accomplish; perform successfully i
occupy pleasantly

companions; friends



Words
astronomers
attack
catch
cause
cereals
closely
compete
constant
content
countable
cunning
cure

design

disadvantage

discover
drug
drugstore
dull

elephant

energy
escape
fairly
foundation
frighten
Iréet

goal
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Common Meanings

those who study heavenly bodies
fall upon violently

seize

reason

edible grains

in rivalry
unchanging

that containeq

that can be counted
skill; selfish cleverness
remedy

Plan ocut; outline

loss, harm

find cut; make known

medical substance

place where medicines can be made up and sold
insensible

huge four-legged, thick-skinned animal with
ivory tusks and long trunk

force

get off safely

of moderate quality or amount

base
terrify, causing sudden feap

act or state of freezing

Object of effort



intense

interestingly with concerns

keep
lessen
limbs
lose

neighbour

ornament
patient
physician
pond
brecisely
prisoners
proudly
quite
recreation
release
revolve

ripe
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Common Meanings

movable breperty; merchandise

selfish
thinks

estimate without calculation

bring forth young birds from shell

the upper rart of m
keepout of sight

cheap

harmless

an's or animal's body

Very strong or acute

maintain, observe

to make less

arms or legs

curicusly

fail 4o get; let slip

one who
work

decoration

berson under medic

lives near ancother

al treatment

qualified medica]l practitioner

pccl or lake of still water

exactly

captives;

those kept in prison

in a proud hanner; spendidly

completely

refreshing occupation; relaxation

set free

turn round

matured; ready to b

e eaten
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Words Common Meanings

shady dimy sheltered from sun
shore edge of the sea or lake
solution answer to problem

specialige make special or particular

swept Pote of sweep; cleaned
tale story

terrible causing fears frightful
tiny very small

trade buying and selling
treat act towards; entertain

uncountable +that con not be counted

value worths utility

weaken to make weak

PREFIXES .ND SUFFIXES

[ ea———

refixes

B

=
g
G
o

i
i

New word

T,

Prefix + root-word
dis + advantage

dis + appear

im + mature

im + possible

in + complete

in + convenient

in + definite

ir + regular

un + ccuntable

un + fortunate

il

i

disadvantage
disappear
immature
impossible
incomplete
inconvenient
indefinite
irregular
uncountable

unfortunate



i
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Prefix + rcot - word New word
un 4+ just = Tnjust

un + important = unimportant
un + lock = unlock

un + usual = unusual

4 prefix is a merpheme or morphemes that are added to
the beginning of a rcot-word, Here, a root-word refers
to a basic werd which can stend alone as a word.. “hen a
prefix is added tc the root-word, there is no change in

spelling,

Concerning meanings, 'dig' means 'fail, cease, or
do the opposite of' ang 'in' means 'not'.. tip! changes
to 'im' before I and p; to 'ir'! berfore L as shown above.
'un' means 'not!' op 'the opposite of'e  4ll thege pre-
fixes are useful fop negation.,.

Suffixes

L. gggsonant suffixes

Root=word + suffix New word

beauty + ful = beautiful
care + ful = careful
hand + ful = handful
plenty + ful = plentiful
sSuccess + ful = successful
care + less = careless
use + lessg = useless
bad + 1y = badly
careful + 1y = carefully

correct + ly = cerrectly
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Hootzword + suffix  New word
dead + 1y = deadly
like + 1y = likely
precise + ly = precisely
rough + 1y = roughly
special + 1y = specially
usual * 1y = usually
punish + ment = punishment
state + ment = statement
happy + ness = happiness
1¥1 ¥ mess = illness
difficult +y = difficulty
rain t y = rainy
shade + y = shady
suitable + y = suitably
wealth + v = wealthy

i suffix is A 'morpheme or morphemes that are

added to the end of a roct-word,

4 consonant suffix is & suffix that begins with
& consonant letter. When a consonant suffix ig added
to a root-word, there is often a change in spelling,

example, happy + ness = happiness.

= ' _ ful' is used to form adjectives from nouns with
the meaning of 'fyll of'.
- '__ less' is used to make adjectives with the mean—

ing of 'the opposite ef',



=T _1y' is ugeq to make
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the meaning cf 'ip the manner',

- '“_pﬁnt' is used to p

tives.

- ' ness! is used to fornm abstract nc

- .5 is used to

adverbs from

adjectives with

ake nouns from verbs and adjec~

uns from adjectives,

ake adjectives from nouns ang 1%

means ‘with + noun',

Vowel Suffixes

Roct-word + suffix

cemiort + abple
count + able
desire + aple
agriculture + a1
nature + ail
bractice + a1
survive *t a1
“frica + an
Bthiopia + ap
Eurcope + an
examine + atipon
form + ation
fright+ en

less + en

weak + en

drive + er
dwell t ep

farm + op

New word
comfortable
ccuntable
desirable
agricultural
natural
bPractical
survival
«frican
Ethicopian
European
examination
formation
frighten
lessen
weaken
driver
dweller

farmer



Root-word + suffix
il ol 555 B

S i ———

lead + er

cwn + er
teach + er
village + er
comrerce + jial
office + jal

electric + iap
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New word
leader
owner
teacher
villager
commercial
¢fficdia]

electrician

music + ian = musician
celebrate + ion = celebration
express + ion = expressicn
irrigate + ign = irrigation
recreate + ion = recreation
biology + ist ~  biologist
social + igt = secialist
immune + ity = immunity
similar + ity = Similarity
attract + ive = attractive
demuvnstrate + ive = demonstrative
POssess + ive =  Dpossessive
adminstrate + op = administrator
direct + or - director
visit + op = visitor
danger + cus ~  dangerous
fame *+ ous = famous

pore + cur = porous

Prosper + ous =  prosperocus
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A vowel suffix ig a suffix that begins with a vowele
When a suffix is added to the end of & root=word, there 18

O

often a change in spelling.

- ‘_ﬁ@ble‘ ig used to make adjectives from pouns and it has
the meaning of 'suitable for, possessing the qualities"of,
aple to be OT £it to be'.

- ' _al' means ! the thing that

-~ ' _an' is used to form adjectives from gouns and 1€ means
'one who 18 from' e

o b ation' is used te form nouns from verbse.

- ‘__@n‘ is used to make verbs from adijectives with the

meaning of 'O make' .

- ¥ ety ' _dan', ' ist' and ' _or' are cuffixes with ‘the
meaning of tone who or the thing that' e

i used to form adjectives from NOUNSe

- jon' is used to make nouns from Verps with the meaning
of 'the act of" &

- ' ity' 1s used to form nOuns srom adjectivese.

_ 1 4ye' is used to Porm adjectives from Verbs with the
neanings of’ having the quality of oT in the manneT of'.

_ tous' is used to make adjectives fpom pouns with the mean-

ing of 'full of or with the quality of'.

The suffixes ' s' and '_es' in olural formatiole

=3

Generally, English nouns form their plurals by adding

the suffixes t ' or '_@s'. However, most of ¥he nouns

et P

form theilr plurals by sdding '_s' ®o the ncule.

—m
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Examples:

limb + s = limbs hen + s
bird 4+ g = birds menth + s
dog + s = dogs cup + S
book + g = bocks flower +s
girl + g = girls student+s
arm + g = arms COW + 8

Exceptions tc the
(2) English nouns

add the guffix !

Examples:

church + esg = churches

brush + eg = brushes

class + es

above rula are:

that end in ch, sh,

es'.

box + eg

quiz + es

classes

= hens

= months
= cups

flowers

students

[

cows

88, X, and z

= boxes

= quizzes

(b) English nouns that end in 'y' add either the suffix

' s' if 'y' is

' es' if 'y' is

changed to 'i',

Ixamples:
boy + s = boys
key + 8 = keys

donkey +s

il

or

donkeys

preceded by a vecwel

s Or the suffix

receded by a consonant and 'v' isg
N

baby + es
lady + es
fly + es

army + es

story + cs

= babies

I

ladies

flies

]

= armies

If

stories
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(¢) Some nouns that end in t£e!' change 1§t o 'v' and add 's'.

Fxamples:

o)
)
ity
o)

wife + 8 = wives hut + s = safes

1ife + s = lives

_ Some nouns that end in 'f' form their plurals in three

Ways i.e. b"_V' Slmply addiﬂg 'S'; 7b}'r c"nailgin'% |f| to IVI al'ld

adding '___es', and by simply adding 's' or bY changing ‘f'
to 'v' and adding ! es'.
Examples:
rocf + 8 = roofs hoof + S = hoofs oOT
proct + 8 = proofs hoof + €s = hooves
gulf + 8 = gulfs calf + 8 = calfs OT
calf + &8 = calves
1eaf + es = 1eaves wolf + 8 = wolfs OT
thief + es = thieves wolf + es = wolves
half + es = halves
loaf + es = loaves
(d) Nouns that end in 'o' add either ' _s' or ' es's
Txamples:
kilo + S = kilos hero + €8 = heroes
piano + S = planos negro + €8 = Negroes
photo + S = photcs potatc + €8 = potatos
The Suffixes ' d, __ed, or __;ng’
When the suffixes v g4, _ed, or __ing' are added tO

e

verbs that end either in sinegle 'e' oT ty! the following

changes should be observed.
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- Regular verbs ending in single 1g' add '__d' to form their
past tense.

Bxamples:

live + d = lived
love + 4 = loved
use + d = used

_ Verbs ending in 'y’ preceded by 2 consonant, change Vil

to 'i' before adding ' _ed' butb verbs ending in ty' preced-
ed by a vowel add ' ed'.

FExamples:

P
carry + ed

_ carried but play + ed = Dplayed
try + ed = tried pray + ed = prayed
cry + ed = gried destroy+ed = destroyed

— Verbs that end in single 'e' preceded by a consonant 4drcp

the 'e' before adding '__ing'.

fxamples:

come + 1ing = coming move + 1ing = moving
1ive + 1Ing = living write + ing = writing

_ Verbs that end in 'y' add v __Ang® without changing by
to 'i' because the spelling of two 1i's together is

avoided in English.

Examples:

cry + ing = crying carry + ing = carrying
try + ing = trying pray + ing = praying
play + ing = playing destroy + ing= destroying
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The Suffixes ' s and __es' and third person singular pre-

sent tense.

- Most English verbs form third person singular by adding
' st

Examples:

rub + S = rubs harm + s = harns

read + s = Treads run + s = runs

come + 8 = comes help + s = helps

dig + s = digs hear + s = hears

kick + s = kicks hit + s = hitg

pull + s = pulls throw + s = throws

Exceptions to this rule are:
(a) Verbs that end in ‘ch, o, sh, 58, X and z' add ! es',.

Examples:

teach + es = +teacheg pass + es = passes
g0 + es =  goes mix + es = mixes
wash + es = washes buzz + es = buzzes

(b) Verbs that end in 'y' either add '__s' when 'y' is

preceded by a vowel or change 'Y' to 'i' and add ' esg'

when 'y' is preceded by a consonant,

Examples:

play + s = plays or try + es = tries
destroy + s = destroys dry + es = dries
buy + s = buys Cry + es = cries



Appendix - F

o4

schievement Tests - Q. Paper

i, Words in sentences for dictation

Write the following words correctlye.

n =
° o

oo
0

1%,
14,

B. Sentences

Write the

e
2o
%o
e
5o
6o
7.

Be

I o him talking.

The boy was swimming in the o
The wood was e

The _ of the wall is two metres.
The singer has a good °

Her is good.

He has __clothese.

The sca Was .

The o was suffering a lot.
Qur teacher 1is VeTry 8

My fricnd is wery .

His uncle is 2 .

The earth rotates the sun.
She was writing on the black o

forﬂdictation

following sentences correctly.

T ¥ T —r = T i £ e e e e a v, o
e e
eyt 8 A ———— e T — T (7
v i T S, T T £ o ——— S ————————— = =1 T—
e - e e e e e —rT— T ————— S
e ———————— -
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—— e - ¥
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T

10.

Ce

e —— A . R T BT o p——— T T8

List of words for dictation

Write the following words correctlye.

e o 27 5%
2 I =t - Pee Beas
5. . AB i 21 R 35,
4, I . — 2h. 24,
e P - L R — 55,
6. 6. ~ 26. %6
s Ay o 27 57
8. 18. 8. %8.
% 19. __ 29: 29,
10 20, 30, 40.
words in spelling test
4ia 1. heard 5. voice 9, patient 1%.
2. pool 6. character 10. efficient 1o
. burning 7. neat 11, social
4, height 8. rough 12, soldier
B. 1. You arc buylng fruits.
5 The teacher encouraged the students.
%z, The new machine works well.
4, Some mothers don't love their children.
5, The tower in the city 1s very higho
6. All the oceans are Very deep.

round

board
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The water 1s puree.

Their questions wWerce not easye.

They tried to unify the country.

7
Be
9.
10. Matching tests
Ge 1. people Ve
2 ey 1es
3. busy 15
4, spread 4.
5. hall 15,
6. draw 15
7. heart N,
8. rule 18,
9. grew 19,
10, worm 20,
Test in Spelling
Name

allow 271. unidque

pulled 22. Tunning

23, section
of, circle
25, kisgs

26. €88

obey 27. tongue

28. partial

feed 29, measure

%0, usual

group section

g P
320
550
Al
55
%6,
57
58
29
40,

are simpler then fill-in-the blank tests.

expression
equal
guard
precious
gentle
just

union
exact
learn

graphic

~roll Nu. __

Dipection: In each of The follewing groups of words, three

of the wor

incorrectly.

and encircle the correct letter.

1e 8o
2s He
3. e
4, a.

indefinite
impossible
unlock
useful
slatment

precisely

b.
b.
b.
b.
b.

b.

unjust ¢. iregular

ds are spelled correctly. One word is spelled

Find the word which is written incorrectly

d. uncountable

imature c. disappear d. incomplete

inconvenient c. disa

dvantage d.carefuly

plentiful c. anfortunate do. correctly

happiness Co beautiful d. likely

desireable co. survival d. weaken
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Qe

=

Se

Aa

=

=

comfortable

expression

immunelity
dangerous

birds

potatos
carried
trying
teachs
pulls
buys
gose

il

legs
plentyful
storys

rabbits

be.
B
D
b
b.
be
s
B

b.
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shady

c. suitably

attractive Co.

possessive
fameous
floweres
classcs
halves
kilos
destroyed
playing
mixes
throws
dries
supports
drive
keep
square
stamp
cause
counteble
ride
definite
toys

cheirs

d. specialy

similarty d. official

celebration d. musician

porous
churches
brushes
thiefs
heroes

cryed

d. prosperous
d. months

d. ladys

d. celves

d. photos

d. played

destroying d. carriing

nisses
reades
trys

closes

wall
onse
contein
prove
guess
proud
lose
rough
keys

plurals

I
d. kicks
d. shouts

6 I
de

sells
angry
d. soil
d. uncle
d, rimove
e SHpE

d. value

d. shadey
O Likeld
d. ladies

d. praying
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Appendix - G
To : all respondents
From : Tecle G/lMuse

Subject : Questionnaire

Please complete the attached questionnaire regarding
the teaching of English spelling in facilitating written

communication in English for high school students (grade e

The questionnaire is designed for research purposesSe
Therefore, the researcher kindly requests the rcspondents

to give their frank responses.

It is clear that teaching English as a foreilgn lan-
guage to high school students is rather a difficult Jjob
for varpicus reasons such as the methodological factors,
availability of suitable teaching materials, overcrowded
class-rooms, teacher qualification and so on which affect
the teaching of English. In accordance with these, the
researcher feels that the situation calls for a thorough
investigation into the teaching of English spelling in
facilitating the teaching of written Fnglish to high

school Ethiopian studentse.

Your co-operation in completing the questionnaire
will have a siegnificant contribution to the success of
this study and subsequently to the progress of teaching

spelling in “thiopian schoolse.
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Questionnaire with Percentile responses
This questionnaire is tc be filled by English language

teachers esp. grade nine teachers and instructors,

INSTRUCTION

Please put tick mark (Jﬁ or fill the blank spaces,

2. Sex: Male 2%
Female 7s5%

B Qualification (grade completed) TeTeIo 2,5%, grade
12 s 1241, 1242 45%  or B.A. and above_50% .
“4e Place of work: high school 75% or wiversity 25%
5« Have you ever Teceived any training to teach English
as a foreign language ?
Yes 80%
6+ If you have received any training to teach English as
a foreign language, to what extent has this training
helped you in teaching English ?
a) very great 35%
b) great 30%
¢) moderate 5%
d) little 5%
7« How do you evaluate your efficiency in teaching English
as a foreign language ?
a) very efficient 22. 5%
b) efficient 40%
¢c) good 20%
d) satisfactory 5%
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12s

1%,
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Have you ever astudied/learned spelling systematically
i.coglving definite time for learning list of words
through detailed method of teaching and testing?

Yes 22.5%

No 62237

Do you find your students committing spelling mistakes
in general?

Tes 92

No 5%

Do you find the students committing spelling mistakes
of very common words 7

Yes 90%

No 0%

Give some examples of the very common words written

wrongly by your students.

a) D) &) d)

Does your curriculum require you to teach spelling to
students ?

Yes 20%

No 80%

If your answer TO number 12 is 'no', do you feel that
there is need o teach spelling as part of the curricu-
lum 7

Yes 75%

No 10%

Do you still teach spelling to students although you

are not required to do so as per the curriculum 7
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Yes 85%

No

15, TE

L4

12.5%

vour answer to question number 14 is 'yes', what

method do you follow ?

*a)
b)
16, Do

the incidental method _70%
the systematic method 17. 5%

you think teaching spelling facilitates teaching

English as a foreign language ?

a)
b)

c)
d)

very strongly agree _5%5%

to some extent agree _37.5%
disagree _5%

doesn't help 2.5% _

17, Systematic method of teaching spelling is relevant

to
a)
b)
c)
d)
18 1L
to

the learning of the following skills:

listening comprehension _7.5%

vocabulary _ 15%

pronunciation _7.5%

all the above 67.5%

vour answer t0 question number 17 ig &' or 'd's

what extent does this help in learning listening

comprehension ?

a)
o)
c)
a)

* N.B.

to a very great extent _ 255

to a great extent 35%

to a moderate extent 15%

to a little extent -

Tn an incidental method spelling is taught incon-

nection with many school activities involving reading,

writing, etc.



19.

20.

2%.

22

2%
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If your answer to guestion number 17 48 'h' or 'at,

to what extent does this help in learning vocabulary ?

"a) to a very great extent 27. 5%

b) to a great extent %2, 5%
¢) to a moderate extent 15%

d) to a little extent -

If your answer o question number 17 is 'c' or 'd',
to what extent does this help in learning pronun-
ciation 7

a) to a very great extent 32, 5%

b) to a great extent 22, 5%

¢) to a moderate extent _12.5%

d) to a little extent 2 5%

In teaching spelling to grade nine, I am in favour
of =

a) the incidental method 37 o 5%

b) the systematic method 60%

Do you have enough materials for teaching spelling ?

Yes 0%
No 8750

Do you support the inclusion of systematic method of
teaching spelling in the English Curriculum ?

Yes _80%

No 20%

To what extent do you get sources for teaching spelling
at your school ?

a) more than enough _2.%%

b) enough _20%
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¢) littie 60%
d) nome 15%
2% Do Jou thinyk the systematlc ethod op teachlng Spel
ling fac111tates taking Dotes apg dictatlon"
Yes %
No

ﬁ.@

Opian Studentg up to 1978 and th
E.N,E, S€ries fop the gape grade ?
Yeg 40%
No
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19, 2.=11 be =15 ¢c. = 6 d. = Indif.

{
1
1

O e =145 e 2 9 g =25 @, =9 Indif.
27 8o = 15 b. = 24 Dboeth methods = 1

22. Yes = 4 No

1

325 Indif. = 1
8

2%, Yes = 32 No

24 a2 =1 be =8 co =24 d. = 6 Indif. =
25. Yes = 38 No = 2

26, a. = 16 b. = 22 Indif. = 2

270 8o = 19 Do =15 e =2 do = 3 Indif,
28. @ = 11 be = 27 Indif. = 2

29. a, = 2 be =5 c. = 14 d. = 19

30, Yes = 16 No = 10 Indif. = 14

i



Appendix
Post-test

106

- T

st

Name

e T ey o

group section roll No,

——

L. Recognition Post-test

4o Underline the misspelled words in the following

sentences,

1
24
3o
4,
De
6o
7s
8e
9e
10.
T
120
13
14,

15,
16,

17
18.

B. In

wor

4to Abebe often watchs television and football,

The policeman stoped the car-driver,

The t2all man is Very prosperaus.

The good news spred through the town.,

The child ate bisciuts while his mother was studing.
Many pateints were in the hospital.

Iy teacher asked me seven quetions.

They unifyed the country and encouraged the people,
There are many iregular verbs in English,

This suggestion was animpertant to them.

The young lady usually buyes fruits and clothes.,

The greedy merchant was liveing in the city.

They want to study mathermatics ang goegraphy.

The managers don't want to act against theirp
beliefes,

The thieves entered the room becouse it was anlocked,
Their brothers are fameous musicians.

She was Crying before she lost her not-books.

The villagers were attending regular classess,

each of the following groups of words, three of the

ds are spelled correctly and one word is spelled
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incorrectly. Find the word which is spelled incorrectly

and encircle the incorrectly spelled word.

1. &. halves b. flies c¢. donkeyes d. ladies

20 &, sells b. tries c¢. decides d. reachs

5« 8. Ccrying b. carring c. buying d. destroying

4. a. shirtes b. shoes c. windows d. cupboards

De @e incomplete b. impossible c. anusual d. immature
6. 2, officiel b. social c. attractive d. frighten

7. 2. useless b. happiness c. sickness d. usualy

8. a. plentiful b. beautyful c. careful d. handful

9. 2., examineation b. owner c. practical d. countable

104 - a. similarity b, formation C.- biclogyist d. survial

IT. - Recall Post-test

#e Words in sentences for dictation.

Write the following words correctly.

1. The man was ___ when he was in his office.
2. The old man's —_ does not work properly.
%e Mothers their children.

4, That soldier had a .

. He gets money by selling .

6. She hasa very pleasant °

7 Tewelde was very fast.

8e My friend was not at yesterday.

9« The donkey the child.

10. The walls of the big building are e
1e She _ helps the poor.

12. Please, give your address to me.



108

13« They wanted pieces of B o

14s The V88 Dlaying with her sister,

15. She usually wears clothes.

6. Does he cigarettes?

e Cm———

17+ Could you give me of regular verbs?

18« What was her ?

19. Do you know the of his death?
20. He the sentences from active to passive,

e s

21s The world is believed to be o
22 They playing the piano.

2%. She was with her friend.

24, His is correct.,

25e The lazy child stones at his elders.,

B. Sentences for dictation.

Write the following sentences correctly.

e _ R .
2 } L .
o , _ - e
4o _ e . °

Ca List of words for dictation

Write the following words correctly.

1s . 21,
20 12, 22,

. 13, . 2
4o . T . e

e . 15 25,




R

L 16. . 26
T - =7
- __ B8

S 19. 29. |

20 B 0.
Words in Recall Post-test

busy 7.speaking 1%. chalk 19.
heart 8. home 14. baby 20,
love 9. kicked 15. white 27s
pistol 10. rough 16. smoke 22
fruits 11. always 17, example 23,
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& P
£y
S
4,
Do
6.

voices 12.

The leader

exact 18. mistake 24 .
250
of the group caught the thi

cause
changed
round
enjoy
angry
answer

throws

Finally, the guide helped the visitors.

The director told the students to come early.

The children were sitting near the churches.

Jjust
heard
draw
prove
burn
flower
make

air

s
10,
7,
D
13,
U,
gi-A
16.

back g7
think 18,
picture19,
Jump 20.
page 21
small 22,
street 23,

sound
telephone
certain
head

trader
inexpensive

blood

contain 24. séntemces

25. statement
26, natural
27. similar
28. flies

29. months
30, loaf



110

ippendix - J

Contrastive Computation of the Post-test Results for both

£roups

Experimental Group ConEggiﬁGroup

Scores X-X (X J* foores X-% (X=X )°
362 ~1.65 272 S.4 0.09 %00
5% - 0.35 012 2e¢3 -1.01 1.02
4,2 =075 0.56 5.6 2.29 Do 24
5.0 005 0.00 1.8 .4 59 2,28
6.4 145 2:710 6.1 s 79 7.78
Golt -0.55 0.30 4,6 1.29 1.66
.0 -1.95 3+80 4.5 1.19 Tol2
7s1 215 4.62 2.0 -1457 1.72
6.0 1.05 1.0 4.4 1.09 1619
B %15 9+92 4.5  -1,19 142
1.0 -3.95 15,60 1.9 =141 1.99
Bl ~1<85 Salt2 4.2 0.89 0.79
8.3 5.35 1M.22 1.6 -1.71 2+92
7ol 2.45 6.00 1.2 ~2e 717 445
249 -2.05 4,20 2.2 =1, T
5.0 0.05 0.00 4.2 0.89 0.79
5e7 0.75 0.56 4o/ T229 1.93
Tolt =3.55  12.60 Pu'y 4.39 19,27
4.8 Qs 15 0,02 Be3 4.99 24,90
5.6 e 5 O.42 4,2 0.89 0.79
B 115 1.32 4.6 1.29 1.66
4.% -0.65 O0.42 1.9  =1.41 1.99
4.1 -0.85 0.72 2.5 =0.81 0.66

4.8 -0.15 0.02 4.9 1. 59 2+ 53



C.7
4.0
5.0
8.0
=
2:5
3.7
2«8
3.2
4.7
20
6.6
0.6

5.5
6.6
5.4
4e2
4.8

3.06
8. 90
0.00
9.30
0.20
6.00
1. 56
4.62
3.06
0.06
0:00
2.72
18,92
.02
2,72
0.2
3.80
4,20
2.72
0.20
0.30
2.72
0.20
0. 56
U, 0z
0.06
3.80
2.8
2,72
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4,1
2.5
549
2.0
5.3
6.0
2.7
2.5
1.2
3.9
3.7
3.8
B
5.3
2.3
0.9
3.5
3.4
4.0
6.0
2.0
3.8
2.8



bolt -0.55  0.30 2.3  =1,01 1,02
5e3 8.25 @10 3.5  00.19  0.04
7.8 2.85  B,P 3.4 0.09 001
8,0 3.05  9.30 2.3 =1.01 1.02
6.1 1.15  1.32 1e7  =1.61 2,59
Bl -1.35  1.82 1.3  -2.01 4,04
Tl 2.75  7.56 346 0.29 0,08
FR) 2.25 5,06 34 0,09 0,01
5.4 0.45  0.20 2.2 =1.11 123
4.4 -0.55 0,30 2.5 0,19 0,04
B -2.95  8.70 191 -2.21 4,88
145 ~%.45  11.90 4,9 1.59 2. 53
Bab ~1.45 2,10 1.9  =1.41 1.99
5.8 085  B.92 2.5  =0.81 0,66
7.8 2.85  8.12 %ol -0,21 0,04
6.1 195 .50 1.9 ~1.41 1.99
32 -1.75  3.06 2.4 =0.9M 0.83
6.0 1.05  1.02 3e5 0.19 0,04
5.0 0.05  0.00 2.1 ~1.21 1.46
251 0.15  0.02 3.0  =0.31 0.10
Vel 2.25  5.06 0.7  =2.61 6.81
6.7 1.15  1.32 2.4 =091 0.83%
B4 -1.55  2.40 1.7 =1.61 2,59
9.1 4,15 17,22 2.2 -1.4% 1.23
Ui 2.65 7,02 3.6 0.29 0,08
385,9 263,12 341 ~0.21 0,04
Tum 4,95 Sg = 341 1.1 =2.21 4,88
2648 28520
~8:00 %G = 3,3 SS = 2,349
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