
SUCCESSES, CHALLENGES AND PROSPECTS TO 
ACHIEVE UPE IN BENISHANGUL GUMUZ REGION: THE 

CASE OF AGRO-PASTORALIST GUMUZ COMMUNITY 
CHILDREN 

SCHOOL OF GRADUA TE STUDIES 

ADDIS ABABA UNIVERSITY 

JUNE 2009 



SUCCESSES, CHALLENGES AND PROSPECTS TO 
ACHIEVE UPE IN BENISHANGUL GUMUZ REGION: THE 

CASE OF AGRO-PASTORALIST GUMUZ COMMUNITY 
CHILDREN 

By 
NEGUSIE DIBISSA SIRlKA 

THESIS SUBMITED TO THE SCHOOL OF GRADUATE STUDIES OF ADDIS ABABA 

IVERSITY IN PARTIAL FULFILMENT OF THE REQUIREMENT FOR THE DEGREE OF 

MASTER OF ARTS IN EDUCATIONLA PLANNING AND MANAGEMENT 

EDUCATIONAL POLICY AND PLANNING STREAM 

JUNE 2009 



ADDIS ABABA UNIVERSITY 

SCHOOL OF GRADUATE STUDIES 

SUCCESSES, CHALLENGES AND PROSPECTS TO ACHIEVE UPE IN 
BENISHANGUL GUMUZ REGION: THE CASE OF AGRO-PASTORALIST 

GUMUZ COMMUNITY CHILDREN 

By 
NEGUSIE D1BISSA SIRIKA 

COLLEGE OF EDUCATION 

DEPARTEMENT OF EDUCATIONAL PLANNING AND MANAGEMENT 

POLICY AND PLANN ING STREAM 

APPROVED BY BOARD OF EXAMINERS 

j~k~dC_4/&MA(!lj) ) 
( HARM AN, DEPT., GRADUATE 

COMMITTE[ 

- !.d~ - ~U-~<,-",-'L4,.ij-:- --- ---__ ____ _______ _ 
ADVISO R 

~~ Q ?-??7~P2-
-. - -- --- -- --------------- ---- ----- --- -~~: -
INTERNAL EX IMINEI) 

SIGNATURE 

SIGNATURE 



Many people and organizations were by my side in undertaking of this study for which their 

cooperation and effort were instrumental for the successful completion of this work. 

/1mong all my deepest and heart full gratitude goes to my advisor Akalewold Eshete 

(Assist. Professor) for his insightful comments, unreserved and va luable guidance, and 

persistent encouragement, without which this study would have not been realized. His 

comments were indispensable asset to me not only for this study but olso made me to think 

heyond the scope of this work and to look for further education. 

I (1111 indebted to school of Graduate Studies of Addis Ababa University for spollSoring my 

study. I would also like to express my appreciation to Dr. Augustien at the UNICEF office in 

I:thiopia who provided me ample document and reference material from his personallibrory 

chnt helped me vety much. 

My specialgratiCUde goes to my wife W lro T(gist Kora and our daughter Bersabeh Negusie 

fi JI" their patience, collStant help and sympathetic encouragement. 

hnally, I would like to express my special thanks to Habtamu Wakjira and Yibeltal Yaregal 

\vho helped me in co llecting, tabulating data and translating in to Amharic. Moreover, thanks 

to Wit Abeba Negusie who undertook the work of typing the draft and the final script. 



TABLE OF CONTENT 

Tit le Page 

Acknowledgments ....................... ...... .............................................. .. ......... ......... ............ ..... .... ............... i 

Table of Content ................................................................................................... .. .. ............................... i i 

Li st of Tabl es ................ ....................... ............................... ....... ................. ......... .. ............. ...................... vi 

I,ist of Figures .................................................................... .. ........ ........ ... .................................................. viii 

Acrony ms and Abbrev iati ons ............. ... .... .. ... .... ... ........................... ............... .... .. .. ........................... ix 

Abstl'act ................. ............................... ................................................... .. .... ... ............................................ x 

List of Appendices ......................................... ..........•....... ......... ...... ........................ ... .. ....... XI 

UI ,\PTER ONE 

I. Th e Problems and Its Ap proach .......................... ...... ............. .. ... .... ............. .......................... .... . 1 

1.1. l3ackgroun d of the Study ........................... ......... .. ................................ .. ... .. .......................... 1 

1.2 . Sta tement of the Probl em ...................................... ................ .... ............ .. .... .. ..... .. .. . 6 

1.3. Object ives of the Study ........................................................................................... . ......... 8 

1. 3. 1. Genera l Objective ..... ..... ...... ..... ....... .. ..... ............................................................................. 8 

1.3.2. Speci fic Objecti ve ................................................................................................................ 8 

1.4. Significance of the Study .......................................................................................................... 9 

1.5. Delimitation of the Study .............. : .... ... .... ..... .......................... .. ...... ....................................... 10 

1.6. Li mitation of th e Study ................................................................................................. .... ...... 11 

1.7. Operati ona l Definiti ons ............................................................................................................ 11 

1. 8. Desc l'iption of the Study Area .. ................ .................. ... ...... ... ... ............................. 12 

1.9. Organizations of the Study............. .................... ... .... .. ............ ..... .... .... .. . .... 13 

CHAPTER TWO 

L. Review of Related Literature .... ............................................................... ... .................................. 14 

2, 1 Co nce ptu al Framework of UPE ... ......... .. ......................................................................... .... ... 14 

2.1.1. The Co nce pts of UPE ........... ............................................................................................... 14 

2. 1.2. Operational Defi ni t ion of UP E .................................................. ...... ... .... ... .... ... ............... 15 

2.2. Why is UPE so Important? .. .. ...... .................. .... ........... ....... .... ...... ............ ............................. 17 

II 



2.3. Pastoralism and Pastoralist Education ....... ........... ...................................................... .. .... 17 

2.3. 1. Pastoral ism and Classi fication of Pastora l Groups ..... ... ................. ....................... 17 

2.3.2. Pastoral Education .... ... .. ................... ........................................ ........................................ 18 

2.3.3. Pastoral Groups in Eth iop ia ......... .... ............................................................................... 19 

2.4. Ma jor Challenges Affecting Universalization of Primary Education in 

Agl"O- Pasto rali st Groups ............. ... ............... ..... .... .. ....... ............................................................. 20 

2.4. 1. Out-of-Schoo l Chal lenges ... ............................................................................ .. .. ... ......... 21 

2.4.1.1. Socio-economic Challenges ................................................................................ 21 

2.4. 1.2. Child Labor .... .......... ...... ... .. ........................................................................................ 21 

2.4.1.3. Socio-Cu ltura l Challenges .......... ..... ....... ..... ...................... ... ..... ... ........................ 22 

2.4.1.4. Socio-Climat ic Chal lenges .................... ...... ..... ............. ..... ................................... 23 

2.4.1.5. Secul·ity Issues ......................... ... ...... ........ .. ...................................... .... ......... ........... 24 

2.4. 1.6. Parents [ducation ............................... ..... ................................................................ 24 

2.4. 1.7. Di stance to School ................................................................................................... 25 

2.4.2. School Relateci Challenges ...... ... ...... ...................... ............... .... ... ......... ...................... 25 

2.4.2.1. CUITiculum and Policy Aspect ........... .... .... .. ..................................................... 26 

2.4.2.2. Language Aspect .... ... ... ... ... ... .. .... ... ........ .. .............. .. .................................. . ..... 26 

2.4.2.3. Time Schedule .... .... .. ................. .... .. ...... ...... .... .. .. .. ................. ..... .......................... 27 

2.4.2.4. Lack of [ducated Female Role Model .......... .. ................................................. 27 

2.5. Some Strategies to Achieve UPE in Agro-Pastoralist Areas of Ethiopia ................ 27 

2.5.1 Boa l·ding Schoo ls .... ........ ...... ...... ..... ................... ..................... ..... ................................... 28 

2.5.2. Mobile Schools ........................ ... .... ... ....... .. ..... ... ......... .. ............................................ .28 

2.5.3. School Feeciing Program ................................. ....... .. ... ........ ...... .... ................... . .... 29 

2.5.4. Non-Formal Approach and ABE Centers .... .. ......................................................... 29 

2.6. Major Opportunities in Achieving UPE in Ethiopia .. .................................................... 30 

2.6.1. Strong Politi ca l Commitment .. ... .. .... ......................................................................... 30 

2.6.2. Practi ce of Decentral izat ion ...... ................. .. ................................................................ 30 

2.6.3 Publ ic Demand .. ...... .... ........ ........ .. .... ...... .... ...... ... .. .. ... ....... ............................................. 31 

2.7. Major Success and Achievemen ts in Realizing UPE in Eth iopia .............................. 31 

2.7. 1. Access at All Level of Educatio n Improved (The Gaud) ................................. 31 

2.7.1.1. GI"OSS and Net Enrolment Ratios ........................................ ... .. ....................... 31 

III 



/ 

( 

2.7.1.2. Survi va l and Completion Rates ................... .. .......................... ........ : ......... ...... 33 

2.7.2. Equity Rema in s a Chall enge (The Bad) ........... .. .. .................... .... ......................... 34 

2.7.2.1. Gender Di spar ity ................... .. ............ ..... ... ..... .......................... .......................... 34 

2.7.2.2. Regional/Geographica l Disparity ........................ ........................................... 35 

2.7.3. Quality: A Big Cha ll enge to Ethiopian Education (The Ugly) ...... ................... 36 

2.7.3. 1. Pup il -Teache r Ratio (PTR) •...................... ... ... ............. ..... .. .... ... .. ................. ... 37 

2.7.3.2. Pupil- Text Book Ratio (PBR) ..... ....... ... ................ ............................•............ 38 

2.7.4. Educat ional Efficiency .. ............................. ... ................................................................ 39 

2.8. The CUtTent Status of Primary Education in Beni shangul Gumuz 

Region and Its Agro-Pastoralist Area ................... ..... ......... ..... ... ............ ........................ .. .. .. 39 

2.8. 1. Quality .......... .......................... .. ................................................................. ........................ 40 

2.8.1.1. Pupil-Teacher Ratio (PTR) ..... ................... ....................... ........... ....... ............... 40 

2.8.1.2. Pupil -Text Book Ratio (PBR) .. .......................... .... ............................................ 40 

2.8.2. Effi ciency ................................................... ..... .......................................................... : ........ 40 

2.8.2.1. Pupil-S ect ion Ratio (PSR) .............................................................•......... 40 

ClIAPTER TH REE 

:3. The Reseat-ch Des ign and Methodology ... .... ... ... .. .................................. ........................ .... .. 41 

3.1. The Resea rch Method ..................................................................................... ....................... 41 

3.2. Sources of Data .... ........... ....... .... ...... ..... .... .. ...... ........ ... ...................................................... .. ....... 41 

3.3. Sa mple Popul at ion and Techniques ................ .. .............. ... ............................................... 42 . 

3.3. 1. Sa mpling Population ................................................................... ............ .................... 42 

3.3.2. Sampl ing Techniques .. ............................................. ... ... ......................................... ...... 43 

3.4. Data Collect ion Instruments and Procedures ....................................... .... .................... 45 

3.4.1 . Data Gathering Instruments ........................................ .. ....... .... ................................. 4S 

3.4.2. Data Collection Procedures and Administration ................................................ 47 

3.5 . Meth ods of Da ta Ana lysis •.... ............................. .. ......................... . ...... .................. 48 

CHAPTE R FOUR 

If. Pt'esentation and At;alys is of Data .. .................... .. ..... ... ........ ........................................... ... ....... 50 

4.1. Charac teri st ics of Respondents .... ...... .............. ... ... .. .... ... .... .. ........................... .................. 50 

4. 1.1. Characterist ics of Teacher s, Principals and Educational Officials ........... 50 

I\" 



4.1.2. Characteristics of Students Respondents ............ ...... ...... ...... .. ................ .. ... ...... 52 

/ 4.1.3. Characterist ics of PTA, KETB and Com munity Elders ....... .... .... ..... ....... ....... 55 
4.2. Th e Current Status ofGumu z Children in Primary Schoo l 

Pa rticipation ............... ....... .................... ....................................... ..... ... ................. ................... 56 
4.2.1. I nd ige nous Pa rticipation ...... ......... ................ ............ .... ..... ........ ... .. .. ........................ 58 
4.2.2. Re peti tion and Dropout Rates of the Region ....... ..... .... .................... ................ 59 
4.2.3. Re petiti on and Dropo ut Rates of the Study Area .................. ........................... 60 

'U. Majo r Cha ll enging Factors that Hinder th e Agro-pas toralist Gumu z 
Chil dl'e n' s Pa rti ci pat ion in th e Primary Schools .............................. .. .. .. ....................... 61 
4.3. 1. Schoo l Re lated Factors .. .. .. .. ...... .................................................. .... ............................. 62 
4.3.2. Ou t-of-School Constra ints .............. .. ..... .. ................ .. .. ................... .. ................ .... ...... 71 
4.3.3. Socio·Cu ltural Factors .. .. ....... .. .. ..... .. ..... ........ ............... .. ......................................... .. . 77 
4.3 .4. Socio·Climatic Chal lenges ........ .... ...... .... ............................ ...... ................................... 82 ·1.'1. Strategies to be Undertaken to So lve the Challenging Factors ...... .. .......... .... .... . . 84 

CHAPT ER FIVE 

5. Sum mary, Conclusions and Recommendations ............................................................. ... 90 
5.1. SUlllmary ........................ .. .. ...... .. .... .. ............................................ ............ ................................ 90 5.L.. Conc lusions ........ .. . .. ....... .... .. .......................... .. ................... .. ................ .. .. .............................. 95 
5.3. Recommendations ... .. ............................... ...... .. ..... .. ... .... ... .. .. ............ ..... ...... ........... ........ .... 96 

5.3.1. Add ress Those Socio-Eco nomic Prob lems ........ .. .. .. ...... ...... .. .... .. .... .. ...... .. .......... 96 
5.3 .2. Imp rovi ng th e Current Status of Educational Opportu nities .. ..................... 98 
5.3.3. Ad dress Th ose Schools Related Challenging Factors .. ...... .. .. ........................... 99 
5.3.4. Addl'ess ing Th ose Out-of-School Related Chall engi ng Factors .......... .. ..... 100 
5.3.5. Ad dress ing Those of the Socio-Cultural Challenging Facto rs .. .......... .. ....... 102 
5.3.6. Usi ng ABE as an Alternative Strategic Interventi on .. .. ................................... 102 
5.3.7. Po li cy Optio n Reco mmenda tions ...................... .. ....................... .. .......................... 103 
5.3.8. Th e Need fO I' Further Study .. .. .. ............................................... .. .. ................... .. ....... 104 Bibl iography ................................ ...... ... ...... ........... ........................................................................... 105 

\' 



LIST OF TABLES 

Title Page 

Table 2.1: Ethiopian UPE: Su mmery of Operational Definition ....... ...... .... ..... ...................... 16 

T~lblc 2.2: Pastoral Group, Location and Estimated Popu lation in Ethiopia .................... 20 

Table 2.3 : GER of Prilllary Schools ........ ....... ...... .................... .... ............... .. .................................... 32 

T,lble 2.4: NER fo r PI' illl ary Schools ................................................ ...................... .......... ...... ... ........ 32 

Tabl e 2.5: GER and N ER of Primary School by Region ......... ......................... ....... .................... 35 

T,lbl e 2.6: PTR at Prilllary School by Level and Region .................................... ... ... .... ............. 38 

Table 3. 1: Sample School s of Metekel Zone ... .. ... .......................................................... ........... .... 43 

Tabl e 3.2: Total NUlllber of Students, Teachers and Pl"incipals of th e Three 

WOI'ed as of the Sa mpled Schools .................................................................... ... ......... 44 

T,lble 4.1: Characte ri s ti cs of Teachers, Principals, Regional, Zonal and 

WOI'eda Educational Officia ls and Experts by The ir Sex, Age, 

Educa tional Status, Service Years, Teaching Loads and 

Ethni c Backgrou nd ..... ......... .... ... .... ...... ........................................ .... ............... . ..... .... ....... 51 

T~lbl e 4.2: Charactel'istics of Students Respondents by Their Sex, Age 

and Ethni c Background .... .. .. ........... ... .... .. .. .. ................ .... ..... ....................... ... ........... ...... 53 

T,lble 4.3: Family Background and Ethnicity of Students Respondents ............................ 54 

Table 4.4: Backgl'ound of th e Parent-Teacher Association (PTA), 

Kebele Education and Training Board (KETB) 

and COlll lllunity Elders ............................................................................. ......... ............ 55 

Table 4.5: The Status of Current Participation of Gumuz Agro-Pastoralist 

Children in PI'illlary School (1-8) of Mandura, Dangur and 

Guba Woreda s of Metekel Zone ...... ................. ....... .. ............. ..... .................................. 57 

Tab le 4.6: Indigenous participation on Education in BGRS ........ ... ........................................ 58 

Tabl e 4.7: Repetition Rate by Region ........ .......................... ... ...... ... .... ...... ..... ............. .................... 59 

Tab: e 4.8: Dropout Rates by Region .. .. ............................ .... ... ... .. ...... ............. ..... ........... .... ............ 60 

Table 4.9: Repetition and Dropout Rates of the Study Areas ..... ............ ............................... 61 

VI 



Table 4.10: School s Related Factors that Hinder the Participation of 

Agro-Pastoralist Gumuz Children from Primary Education as 

Reported by Students, Teachers and Principals ...... .... ......... ..... ........ ............ .... .. 62 

Table 4.11: Socia-Eco nomic Factors that Hinder Gumuz Chi ldren 

Participation in Primary School as Responded by Students, 

Teachers and Principa ls ............................. ......... ...... ....... ... .... .... .... ................. ..... ..... 71 

Tab le 4. 12: Socio -ClIltlll·al Factors that Hinder the Part ici pation of 

GlIIllll Z Children in Primary Education as Responded by Students, 

Teachers and Principals ..... ... ....... ... ..... .... ...................... ...... ...... .......................... ....... . 78 

T;lbl e 4.13: Socia-C limati c Problems that Hinder the Participation of 

Gu mu z Chi ldren in Primary School as Responded by Students, 

Teache l·s and Principals .. .......................... ... ............. .. ..... ... .. ............... ................... .... 82 

VII 



LIST OF FIGURES 
Title 

Figure 4.1: GUIllU Z Girl ca rTy ing heavy wood to put up for sa le in town 

an d try to fulfill her parents' income (H ardship life sty le 

page 

because of low economic probl em) ................................................................................ 73 
I:igur·c 4.2: GUIllUZ Mo th er go ing to market w ith her daughter in orde r to 

hel p her· in ca r ryi ng her chi ld at shoulder and th ose her 

bl"Others near· to he r ............................................. .... .. .... ... ...... ....... ... ...... .. ............. ............ 74 

VIII 



LIST OF APPENDIXES 
Titles 

Appendix 

Questionnaire to be filled by students ....... .. ................................ ...................... ........... I 
Quest ion naire to be fi ll ed by Schoo l Principals and Teachers ............ ......... ... ......... II 
lJnstructu red Interview fO I' REB, Zone and Woreda 

Education Experts and Offic ials ...................................................... .. ......... I II 
FGD Guidelines fOI' GUIllUZ Community Elde rs .. ................. ........ .. ............................ IV 

IJnstl'llctured ln terview Questions for PTA and KETB members ................. .. ........ V 
T'lhle 35: PTR and PSR of BGRS Primary Schoo l and 

Table 36: DI'opout and Repetition Rates of BGRS primary Schools ....... VI 
Table 37 : SUI'v ival Rates of BGRS Pr imary Schools and 

Table 38: Proillotion Rates of BGRS Primary Schools ............ .. .............. VII 
Tabl e 31: PTR of th e Study Area ........................................................................ ......... VIII 
Table 32 : PSR of the Study Area ............................................ , ............. , ...................... IX 
Table 34: Efficiency Related problems that Hinder 

Part icipations of Gumuz Children in Primary Schools ............................. X 
T,l ble 4. 14: Possib le Strategies used to Achieve the Ta rget ofUP E .... ........... .. ... ..... XI 
Observat ion Ch eck Li sts ............ .. ............. ........ ............ ........................... .... .. ...... ........ XI I 

Table 38: GER of BGRS Primary Schools 

Tabl e 39: NER of BGRS Primary Schools ................................................... XIII 
Tab le 33: Other Poss ible Hindering Factors in Achievement of 

UPE in the Agro-Pastoralist Areas of BGR ................................................ XIV 
Table 41: BGRS school Age (7-14) Population of 2007 ........................... ....... ............ XV 
Map of the Study Area ............ .... .... .. ...... .. ........ .... ...... .. .. .. .. ....................... ... ................. XV I 

IX 



\ 

ACRONYMS AND ABBREVIATIONS 

AAU- Addis Ababa University 

AED- Acade my for Educational Development 

ADB- Afr ican Development Bank 

ANCEFA- Africa n Network Ca mpaign on Education for All 

I3ESO - Basic Education St l-ateg ic Objective 

BGREB- Ben ishangul Gumuz Regional Education Bureau 

BGRS- Benishangul Gumuz State 

(SA- Central Statist ics Agency 

DVV- Desde utschen Volkshochshul- Verbandes 

I·:FA- Edu ca tion For All 

EM I'DA- Educational Material Production and Distribution Agency 

1':Pa RAD - Ethiopi an Pastora list Research and Development Association 

ERGESE- Evaluation Research on the General Education System of Eth iopia 

ESDI'- Education Sector Developm ent Program 

ESR- Educat ion Secto l' Review 

ETI' - Educatio n and Trai ning policy 

I:AWE- Fonlill fOl' Afri ca n Wome n Educati ona list 

FDER-Fede ral Democrati c Republ ic of Ethi opia 

FGD- Focus Group Discussio n 

C 13- Great Bl'itain 

CER- Gross Enrolment Rate 

ICR- Institute o f Educational Research 

IICBA- Inrernat ionallnstitute for capacity Hui lding in Afri ca 

IIEI'- Intel'nationallnstitute fOl' Educational Planning 

II Z- Institute for In te rnationa l Zusammenarbit 

JRM-Join t Review Mission 

I\ET B- Kebele Edu ca ti on and Training Board 

MDGs- Mi llen nium Development Goals 

MoE- Ministry of Education 

N ER- Net Enro lment Rate 

PTA- Parent Teacher Associat ion 

REB- Regiona l Educa ti on Bureau 

SMAPP- School Mapping and Micro-planning Project 

TG E- Transi ti onal Governme nt of Ethiopia 

UN- United Nat ion 

UNESCO - United Nations Educationa l Scientific and Cultural Organization 

UN FPA- United Nations Population Fund 

UN ICEF- United Nations Children's Fund 

UPE- Unive l'sa l Primary Education 

USAID- Uni ted States Agency for Internati onal Deve lopment 

WCEFA- World Conference on Education for all 

x 



Abstract 
The purpose of this study was to examine the major success, challenges and prospects 
in achieving the target of UPE in the agro-pastoralist areas of BenishangulGumuz Region 
of Metekel zone. Based on this, analyzing the status of primary educat ion with respect 
to the Agro-pastoralist Gumuz localities is very important to decide up on the future 
goals which are intended to meet the target at the year 2015. Particula rl y to provide 
primary education to all children of the official school admission age, evaluating the 
challenging factors and identifying the cause for prevailing problem and suggesting the 
possib le strategies to alleviate the problems enables to achieve the UPE target. 
The research design employed in this study was descriptive survey. Apart from 
consultation of relevant documents from different source, data were gathered from 305 
Gumuz students, 86 teachers, 15 school principals, 21 REB, zone and woreda 
educational experts and officials, 21 PTA members 12 Gumuz community elders and 15 
KETB team s. The data collected was analyzed using some statistical tools like 
percentage, mean and chi-square test. 
The data from documentary ana lysis indicated that the educational status of Agro­
Pastora list Gumuz children participation in primary school is extremely low. This 
indicated that there were challenging factors for the Agro-pastoralist Gumuz localities to 
achieve the target of UPE. Based on thi s finding, school related and out-of-school 
related const raints were assessed to identify the cha llenging factors . The school related 
cha llenges like irrelevance of curriculum, inappropriate medium of instruction, shortage 
of student text book, absence of upper primary (5-8) school have been identifi ed as 
major cha ll enges that hinder the achievement of UPE. The out-of-school challenging 
factors were further categorized as socio-economic, socio-cultural and socio -clim atic 
problems. The socio-economic constraints li ke low parental income, high demand of 
child labor by their parents, distance from home to school and lack of awareness of 
Gumuz parents about the value of education were found to be the major barriers to the 
ed ucational involvement of the Agro-pastora list Gumuz children. Moreove r, socio­
cultural constraints like existence of exchanging Gumuz fema les to get wife for her 
brother, lack of educated ro le model, and lack of awareness of Gumuz parents about 
the va lue of girls' education were also found to be the major barriers to educationa l 
participation of the agro-pastora list Gumuz ch ildren . Furthermore, socio-c1imatic 
constrains like the impact of malaria on the students health were found as a major 
problem . Hence, it is concluded that in most cases there was challenges that hinder the 
involvement of Agro-pastoralist Gumuz children in primary schools which was a fun ction 
of school related , Socio-economic, socio-cu ltu ral and socio-c1imatic constraints, which 
altogether indicated as there were challenges in achiev ing UPE particularly in the agro­
pastora lists localities and generally in the region. Depending on this findings the 
recommendation made for addressing the chal lenges are upgrading the existing schools, 
using the non-formal approach, using resettlement program, realizing awareness and 
advocacy program, using boarding school, school feeding program and usi ng alternative 
basic education. 

XI 



CHAPTER ONE 

1. THE PROBLEMS AND ITS APPROACH 

1.1. Background of the Problem 

Education, particularly primary education, is one of the most powerful inst r"umen ts 

known for" reducing poverty and inequality, for laying bases to sustained economic 

growth, sound governance, and effective instruction (Bruns & Mingat, 2003). It is 

~ll so taken as a fundamenta l tool in the service of construction of democratic 

societies and dynamic, globally competitive economies. Moreover, primar·y 

eduGltion as a provis ion of skill and knowledge has strong influ ence on the 

eco nomic gr-owth. In light of its importance, it is assumed that many of th e 

developing nat ions ar"e econom ically poor mostly because they lack liter"ate societies 

that can wisely exp loit the available reso urces (Psacharopoulos & Woodhall, 1991). 

In this r"espect the issue of universal primary Education was a desir"ab le and 

essentia l goal for the political, socia l and eco nomical development of the poor 

nation s of th e wo dd and has been accepted for a very long time. In real izing these 

facts, many devel oping countries mad e tremendous efforts to provide education to 

the ir citizens. Most of the African countries held a hi storical educat ional conferen ce 

in 1960, 1961, 1962 and 1966 at Karachi, Addis Ababa, Santiago and Tri po li 

res pectively to ach ieve UPE by 1970 in Latin America and 1980 in Africa, Asia and 

Arab State. However, this has not been applicable because of different social and 

political pr-obl ems (Colclough and Lewin in Derebssa, 1999). According to the 

r"cso lution of the conference on African Education, Ethiopia compared to other 

African co untries, lagged far behind in meeting the target of UPE in educational 

development (Bastian, 2004). 

Simi larly, the wodd ed ucation forum held in jomtien, Thailand, in the year 1990 

involving 155 ~ountries set the goal for EPA by the year 2000 also targeted UPE as a 

goal that all ch ildren, y(~ung people and adults would have the fundamental right to 

bas ic education. However, the goal of primary education in most of these countri es 

r"emains to be elusive even after many years of their commitment (Mulugeta, 2007). 



,. 

On thi s sid e, Ethiopi a during the Imperia l period set strategies of ESR in 1971 for 

the rapid expansion of primary education with the view of ach ieving uni ve rsal 

lite ra cy before the yea r 2000 by targeting the rural population as educational policy 

whi ch also doomed to failure (Tekeste, 1990). 

Ten years la ter(in the 2000), the Dakar (Senegal) conference was held considering 

performance afte r iomtien conference and noted the goals set were not achieved so 

th 'lt the time ft'<lm e was exte nded from 2000 to 20 15 to achi eve th e go,ti s 

(UNESCO,2000). Of co urse, the 2000 assessmen t demonstrates that th ere have becn 

sign ifi ca nce prog l-ess in ma ny cou ntri es towards the vision se t but th e pros pects for 

such success appears bleaker in many other countr ies parti cularly in Afri C<1 

(De rebssa, 1999). Moreover, UNESCO (2005) states th at for all th e in herent 

goodn ess that primary educat ions offered have been pursued by all co ncerned 1'01-

some decades, tlie goa l of UPE remai ns beyond the reach of many devel op ing 

co untl·ies. 

The probl em seems to be more dominant in areas of th e nomadi c popula tion of 

Afl- ican countl-ies. Accord ing to Ca rry-Hill and Pea rt (2005), the rate of primal-y 

cnmll ment for children was sign ificant ly below the nati onal ave rage where the 

nomadic pasto ralists and agro-pas toralists constitute about 6% of the African 

population and ca n be found in no less th an 20 African countries. At present these 

groups of Afri ca n popu latio n are in a particular challenge for develop ment in 

ge neral and education in particu lar. 

With thi s regard Getachew (2001) also states that, in Ethiopia pastoralists we l-e 

es timated to be about 8 million, which constitute 13 percent of the total pop ula ti on 

and occu pi ed th e range land of about 500,000km2, which is about 65 percent of the 

tota l area of the nation but account large percent of illiteracy. Moreove r, in 

indi ca ting th e sever ity of the problem with the marginalized group in Ethiopia, 

Shibas hi Dega fa and G/ Kidan (as cited in Ezomah, 1995) explained that, in th e past 

regim es except th e very few children who were given the chance of education and 
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train ing in order to serve the then regime, most of the nomadic pastoral population 

had not benefited much from the education sys tem, 

In thi s regard, in Ethiop ia it is believed that provision of basic education to all th e 

future ci ti zens of the co untry is one of th e policy goals articulated in the new ETP 

pr'ogram (TG E, 1994), But, Ethiopia fa ced a difficulty and un enviabl e uphill ta sk to 

expa nd education system and provide equ itabl e access to ch ildren of both gende rs, 

urba n a nd rural, in a ll geographic areas, remote and near (Bast ian, 2004), 

TIHou ghout the r'elative ly long history of basic educati on in the co un try, the 

probl em of pl"Ov ision of education not only discontinued but also beca me ever' 

co mpl ex and chall enging particularly in the peripheral areas of the regions like Afa r, 

So mali , Beni shangul and other parts of the cou ntry (Ayalew Shibeshi et.al, 2002), In 

lin e with this, the MoE (2007) states that basic developm ent of infrastructu res and 

social ser-vices including education and tra ining in the pastor'al areas were very 

skimpy, Vari ous r'esea rch findings also illustrate that the sa li ent problems of 

nomad ic edu cat ion ar'e closely associated with the socio-economi c, socio-cultural 

and nature of the environment they fou nd in, whi ch includes drought, poverty, fa r' 

schoo l home distance and harmful traditional practices, etc (MOE, 2002), 

As explai ned by Psacharopolous and Woodhall (1991) and also by Ayalew Shibeshi 

et al. (2002 ), in so me cases school enrolment was low as school supply was low 

while in other cases you ng people or their fam ilies do not chose to take the 

adva ntage of thi s ex isting opportunity in ed ucating thei r child ren, Focusing on the 

second poin t they furth er states that even when the supply of school was sufficie nt 

to provid e th e opportuni ty to UPE, shortfall s may occur since a wide va riety of 

further' factors also affects enrolment. The educati onal, social, eco nomic bases, 

general level of living cond itions and cultural characte ri stics of rural household are 

the dete rmin ant factors of the demand for schooling, 

Moreover, educational planners often attribute th e low levels of ed ucational 

pa rti cipation to supply side constraints, and government effo rts were directed at 

expanding the su pply of school. However, the low level of supply in many poor 
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countries se rve to obscure to what extent the lack or limited demand for 

educationa l service by househo ld because of their incapability of low level income to 

educate their children negatively affected their chi ldren educational participat ion 

(AID/BESO,2005), 

Ma ny attempts have been made to establish educational serv ice to meet the leaming 

needs of nomadic pastoralist but they have, on the whole failed, This large ly appears 

to be due to the failure of educational provis ion to respond appropr iately to the 

nomadic way of life, to the ir cu lture, social, econom ic and cli matic cond itions, 

FlI['thel'tllO re, cll[Ticulllm, language time of education, proxim ity of school to home 

and the ir culture should be given attention (Carr-Hill and Peart, 2005), 

Moreover, most habitats that nomadic group occupies temporari ly is found to have 

the most unde['developed transport and commun ication infrastructu['es, making it 

difficult to open school. Even where schools exist, learners might not be there 

because of bar r ie rs of the soc ia l, economic, cultura l and other related factor's 

(Tekeste, Tsehaye, and Dagnew in Carr-Hill and Peart, 2005), 

As far as achieving UPE is concerned, the most challenging factors that ar-e reSOll[Te 

constraints, sho rtage of schools etc. are obvious and common reasons foro a country 

In both cases, the so lution to the problem would undoubtedly begetting money a nd 

build ing mo['e and more schools , But, there are other most prominent bottlenecks 

that hinder the achievement of UPE in the agro-pastoral ist localities which can 

further go beyond the supply side problems in which it needs to consider their 

soc ia l, economica l and other factors to improve their participation in prima['y 

schoo ls (Ezomah, 1995), 

The peripheral a['eas of Metekel Zone, which is found in Benishangul Glimuz 

regiona l state, is one of the most neglected and disadvantaged area with rega['d to 

access to social service like education and health etc. The region is d ivided in to 

th['ee administrative zones, namely, Assossa in wh ich the capita l of the region is 

found, Metekel, and Kamashi. The zones are further divided into 20 'Woredas' 
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comprising 504 'Kebeles'. According to the Annual Statistical Abstract of the Region 

(FDRE (SA, 2008) the area covers about 50,380km and a population of 670,847 

which consists indigenous population of five ethnic groups namely Gumuz, Berta, 

shinasha Mao and Komo. There are also other large ethnic groups like Amhara, 

Oromo and others living in the region (BGRS, 2004). 

Among the indigenous population of the region, Gumuz, Shinasha, Mao, and Komo's 

al·e considered to be Agro-pastoralist communities and live at the harsh and hal·d to 

reach cond itions with very low participation in the educat ion system and illitel·acy 

I·ate of 82.1 o/h(BGRS,2004). Henceforth, the regional government was committed to 

pl·ovide pl·imal·y education and given emphasis to the sector with the expansion and 

construction of many schoo ls at various places of the region and as the result the 

participation I·ate of the region in general has increased to 76.6%. Moreover, 

according to the stat istical data of 2003/4-2007/8, the GER fOI· the prim<ll·y 

education in the region was increased from 100.5 percent to 107.5 percent with an 

average annual gl"Owth of 1.4 percent (BGREB, annua l abstract, 2007/08). 

The GER and NER of the agro-pastoralist al·eas of Metkel zone was 76.6 percent and 

62.3 percent respectively (BGREB, Annual Abstract, 2007/08). These enrolment 

ratios compared to the regional 107.5 and 82.7 percent and the national 91.7 and 

79.1 percent GER and NER respective ly was also discouraging cond itions that 

challenges the achievement of UPE. In this case, as it was described by Del·ebssa 

(2006) who states that only those countries whose NER is 80 percent and above 

cUITently can achieve UPE in 2015, it seemed the region faced difficulty to achieve 

the target as far as the agro-pastoralist areas was cons idered with NER of 62.3 

percent. 

Today, the govel"J1ment is committed to provide quality education for al l by the year 

2015 which is also the major priority of ETP of 1994. However, it is very difficult for 

the region to achieve the goa l of equity of opportunity in universal primary 

education so long as the Agro-pastora li st groups of the region are forgotten 

educationally. 
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MOI'eover, the resea rcher is in doubt about the reported NER (B2.7percent) of the 
reg ion (BGREB, An nu al Abstract, 200B/9). Thi s is mainly because the to ta l school 
age children in the region is 111,033 while the report of Ethiopia Population and 
hOllse ce nsus in 2007 indicates the school age (7-14) population in th e region that 
accounts 152,747 in wh ich the NER of the region should be 72.7 percent instead of 
B2.7 percent. 

There fol'e, it is imperat ive and timely to investigate the cha ll enging facto rs that 
,lllect the pani cipat ion of primary educatio n in achi eving UPE by th e Ag l'o­
pasto ralist areas of th e region. Moreover, expl oring poss ibl e alternative st rateg ies 
and suggest ing so me so lutions are also importa nt to fac ilitate the ac hi evement of 
UPE to the depl' ived children's of Agro-pastora li st Gumuz comm uni ties as they 
co nst itute the large number among the Agro-pastoralist areas of the regio n. 

1.2, Statement of the Problem 
The tra nsit ional gove rnment of Ethiopia has designed the new education and 
trai ning poli cy in 1994 which has the obj ective of improving relevance, quality, 
access and eq ui ty of education (TGE, 1994). The international declaration of Hu man 
Rig ht a lso co ntai ns provision of compulsory and free primary edu cat ion on non ­
discr iminat ion approach to edu cation (Lerner, 1991). 

Thel'efo l'e, eve l'ybody is expected to enj oy with thi s right because of its individual 
nature of ri gh t and hen ce education is bel ieved to be a corner sto ne of econom ic 
gl'Owth and socia l deve lop ment as well as major means of improvi ng the well be ing 
of individuals which ca n be rea li zed only by bei ng involved in educa tion. Howevel', 
the people who live in pastoralist and Agro-Pastora list areas of Ethiopia a re under 
the influ ence of harsh climatic condition, deprived of basic educat ional service and 
the re was no much attention given to these groups of people since the in troduction 
of modern educa tio n in Ethiopia (Petros, 200B). 

As Ca rr-Hill and Pear t (2005), pastorali st groups are scattered across a w id e area 
and usua lly in the most inaccessible parts of the country that makes th e probl em of 
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expansion of primary education probably to alleviate than solved. Accordingly, there 

lVere no significant strategies and options designed to alleviate the existing problem 

of educa tional provi sion and achi eving the target of EFA through ex pansion of 

pl' im ary education to the deprived Gum uz Agro-Pastoralist. 

Moreover, many children in Ethiopia have access to schooling but they do not 

~tte nd . Some fa mili es especially from the farming and nomadic background tend to 

place greater values on the time children spend in other activities, such as 

perfo rming work for income beca use of the constraints on their eco nomi c 

background (Ezoma h, 1995 ). 

I.i kewise, Mandul'a, Dangur and Guba Woredas with arid and semi-arid climate arc 

th e habitat of Gumuz Agro-Pastorali st in Metekel Zone of BGRS in whi ch the re is a 

signifi ca nt number of pas torali sts Gumuz children who are out of school. Th e 

enro llm ent I'ate in thi s area is lowest with NER of 62 .3 percent when it wa s 

co mpared to all th e 7 wo redas of the zo ne as well as the regional enrollment I'ate, 

IVh ich is 79.3 pe rce nt and 82.7 percent respectively in 2006/07(BGREB, Annual 

Statisti cs Abst ract, 2007/08:9). 

The oth er de mand s ide discouraging condit ion was the PSR and PTR of the agro­

pastoral ist area. In this case the PSR with 35.7:1 and PTR of 45:1 are very low 

co mpa l'ed to th e regiona l 62:1 and 47.5:1 and the national standard of 60:1 and 

50: 1PSR and PTR respective ly (BGREB, Annual Abstract, 2006/07). Thi s shows th e 

ineffic ien t usage of resource and low qu ality provisio n of primary school 

respectively wh ich al so challenges th e achi evement of UP E. 

l3ased on the above facts and according to BGREB perspective plan on ac hi evi ng UPE 

in provi sion of qua lity primary educat ion to all by 2015 wou ld not be easy in the 

I'egion because of th e foll owing major fears. 

The first major fea r was the fact that the large number of child ren who should get 

thi s op portun ity were out of school. Particul arly amo ng school age children (7-14), 

43. 1 percent are out of school. This also contradicted with the idea that Bastian 
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(2004) states in th e summary of operational definition of UPE in which a country 

must reach a minimum of80 percent NIR latest by 2007/08 to achieve UPE. 

Seco ndly, even among children who come to school, a sign ificant number of them 

dropout and r'epeated before the necessary knowledge which contrad icted the idea 

that repeti tion and dropout rates sho uld be brought down to 5 percent in all grades 

;IS soo n as possib le latest 2006/7 to achieve th e UPE target(Bastian, 2004). 

Thirdly, even though schools are the re, the lowest PSR and PTR of the agro­

pas toralist loca lities indicated inefficiency and suffer low participation in prim<lI'y 

school ing which is wo rse and might be because of the other social, economica l. 

cultura l and climatic problems of th e agro-pastora li st Gumuz community as stated 

by I' sacha r'opolous and wood hall(1 99 1) and Aya lew Shibes hi et.a l (2002) above. 

In ge neral the situa tion in Metekel zone of Agro-Pastoralist st ill was not only frustrating 

but also cr-eat ing serious chal lenges in achieving the goal of EFA. Thus identifying the majo r 

challenging factors that contribute to low primary school participation in the study area 

and cOllling up with so me possible strategic interventions taken by the region in general 

and agro-pastoralist areas in particular to overco me the problems to achieve the UPE 

target is the co ncern of the study. 

1.3. Objective of the Study 

1.3.1. General Objective 

The general objective of th is study is to assess the current status of promoting 

pr'imary ed ucation and to investigate the school related and out-of-school related 

challenging factors that hinder the achievement of UPE in the Agro-pastora list areas 

of BGRS. 

1.3.2. Specific Objective 

1. To assess the status of primary education in the Agro-pastoralist areas of th e 

region; 
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2. To identify the major challenging factors those hinder the achievement of UPE in 

th e Agro-pastora li st areas of the region; 

3. To investigate the extent to which the Agro-pastoralist Gumuz children obtain 

access, quality and equ ity in primary education; and 

4. To recolllillend appropriate strategies that could enha nce educationa l 

participation of Ag ro-pas toralist Gumuz children in Metekel zone. 

To rea lize the above objective in the course of the study, the following basi c 

quest ion s we re addressed: 

1) What is th e cur rent status ofprilllary educa tion at the Agro-pastora li st a reas of 

the l-egion 7 

2) To w hat ex tent th e out- of school factors (like socio-econolllic, socio-cul tura l. 

soc io-clilllatic etc.) affect the achieveillent of UPE in the Agro-pasto ralis t areas 

of the region"! 

3) To what exte nt the school related facto rs (like, curri culum, teaching material. 

language etc.) a ffect the achievement of UPE in the Agro-pas torali st a reas of 

the region ? 

4) Wh a t possi bl e strategies are there to increase the cha nce of achiev ing UPE in 

Metekel zone of GUIllUZ commu niti es 

1.4. Significance of the Study 

Accord ing to the nelV education and training policy of Ethiopia (TGE, 1994), education 

should be re levant to res pond the needs and interest of the people which should also be 

tru e for Agro-pastoralist areas of the region . Education shou ld also be based on their daily 

life and co uld abl e to so lve the problems that the Agro-pastorali st encounters. As the Agro­

pasto l-a list is deprived with many problems such as inaccessible areas, socio-economic 

socio-demographic facto rs etc, and hence the type and method of education given should be 

app ropriate with their life. In this regard assess ing and identifying the majo r fa ctor that 

hinders the achieving of UPE in the Agro-Pastoralist areas of the region and suggesting an 

ap pli cable strategy is essential. Even though, the study might not exhaustively provide 

sol ution for the pl'Oblem under considerations it will have the following significance: 
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1. The study may help the region to examine and be aware of the challenging 

facto r's that hinder the achievem ent of UPE by the intended time 

2, Si nce the re is no any study carried out on the issue under the study in the 

Agro-Pastoralist areas of Gumuz prior to this, it is hoped that the study may 

indicate the major problems related to providing primary educational ser'vice 

so that concer'n ed authorities will take corrective measures to reverse th e 

trend and to al leviate the existi ng problems 

3, It provides BGREB with an information regarding the probl ems pertinen t to 

the Agro-Pastora list and hence plan an action to all eviate these probl ems to 

achi eve the UPE by the year 2015 

4, It helps as preliminary information for local ed ucational administrator's to 

ident ify the va riou s challenging factors that hinder th e ac hi eve ment of UPE 

and put a st rategy to solve them in their order of seriousness 

5, It enab les the non-governmental and governmental orga nizat ions by 

providing infor'll1ation to plan specific act ions for th ese areas so that the 

Agr'o-pastoralist children of the region wi ll be attracted to school 

6, The study also he lps to provide val uable suggestion for the policy make r's, 

pla nners, and other co ncerned authorities to minimize, even tho ugh difficult 

to solve, the problems 

7, Finally, the study will serve as a preliminary information/base for those 

who wish to co ndu ct further and deta il studies on Agro-pasto ralist 

educat ion in thi s area or in all of th e country where Agro-Pastorali st is 

co rnm on 

1.5. Delimitation of the Study 

According to Seyo um and Ayalew (1999) to ca rry out any resea rch wo rk it shou ld 

be important to delimi t the study to a managea ble size. Simi larly, the spatial 

boundary of the stu dy was limited to the Agro-Pastora list areas of Metekel zo ne of 

,BGRS, Th e study includ es REB, Zone, Woreda education offi cers and experts, 17 

primary schools, tea chers, principals from the selected primary schools, community 

elders of Agro- Pastoralist, PTA members and KETB teams. Therefore the study was 
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delimited itself to the formal primary schools (1-8) excluding those of the ABE 

schools as they a re supp lementary (one strategy) and very significant in number. 

Moreover, it is obvious that the challenging factors that affect the achievement of 

UPE are many and diverse in nature. Therefore, this study was delimited to the 

factol's affecting the achievement of UPE, mainly on climatic, soc io-economic, 

cu lture, policy, cUITicu lum and security issues. In addition the study was also 

delaminated to assess some of the successes and strategies implemented in 

,lchieving the UPE by the year 2015 in the Agro-Pastoralist al'eas of the study. 

I-Urthel'l110re, in o rder to investigate the problem deeply, the scope of the study is 

delimited to one of the Agro-pastoralist zone o f the reg ion, Metekel zone, and on 

thl'ee woredas of the zone (M andura, Dangu r, a nd Guba) that has cons idered to be 

low primary ed ucati on enrollment compared to the rest areas of the zone and whe l'e 

much of its chal lenging factors in achieving UPE had not been studied previously. 

1.6. Limitation of the Study 

Among the val'ious problems encountered, the collection of primary a nd secondary 

data at Zonal and Woreda education departments and schools records were very 

difficult. It was not only difficult to find the concerned persons, but a lso the 

Educational Management and Information System statistical data were not well 

o l'gan ized and availab le in Woreda and zone levels. On top of this the Annual 

a bstract obtained was only the 2006/7 which might be old to compare it with 2009. 

Moreover, the transportation from one school to another was not easily accessible. 

In addition to this there were also language barriers which raise the probl e m. The 

impact of all these shol't comings made additional cost of resources and time on the 

reseal'cher. Had it not been possible to manage all the stated problems, the study 

would have not been more completed. 

1. 7. Definition of Key Terms 

Agl-o-pastoralist- Segme nt of pastoral husbandry society who promotes opportunistic 

crop farming integrated to their li vestock husbandry practices and 
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who live in semi- permanent settlements (Ayalew Shibeshi and et.al, 

2002). 

Basic Education- refe rs to learning out comes, i.e knowledge and skill acquisition 

and app li cation, positive attitude formulation, interna li zation and 

exhibition of va lu es for a variety of life (Ayalew Shibeshi and et.a L 

2002) 

Formal Education- Highly institutionalized chronologica ll y graded a nd 

hi erarchically structured educational system spanning lower primar'y 

school and the upper reachers of university (Coombs and Ahmed in 

Petros, 2008) 

Non Formal Education- any organized systematic educat ional activities can'ied on 

outside the framework of formal system to provide selected types of 

lear'ning to particular subgroups in the population, adults, youth as 

well as ch ildren (Coombs and Ahmad in Petros, 2008) 

Nomads- ethnic groups who travel and migrate in large or small scale clan groups in 

sear-ch of means of livelihood w ith in a community (Ezeomah, 1995) 

Nomadic Education- a non-formal education provided to nomadic peopl e within 

their culture context (Ezeomah, 1995) 

Pastoralist- a tenll used interchangeably with nomads and that reflects a life style based 

up on maintenance of herds of animal, which depends mainly on natural 

vegetat ion for their food (Ayallew Shibeshi et aI., 2002) 

1.8, Description of the study Area 

According to FORE CSA report of 2007(CSA, 2008) the area cove rs about 50,380I<m ' 

and the population 670,847 which consist indigenous population of fi ve ethnic 

gl'Oups namely Gumuz (21.1%), Berta (25.9%), shinasha (7.59%) Mao (1.9%) and 

Komo (0.96% ) (FORE CSA, 2008) , There a re a lso other large ethnic groups like 

Al11har'a (22,2%), 01'01110 (12.8%) and others living in the region (BGRS, 2004). 

Out of the total population of the region, 125, 498 were primary school age (7 -1 4) 

chil dren and out of these ch ildren 102,539 were enro lled in primary school in 

2006/7, Out of the indigenous ethnic groups of the region Mao, Gumuz, Shinasha 
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and Komo were belong to the agro-pastoralist groups with population of 37,000 

(Ca rr-H ill and Peart, ZOOS). 

1.9. Organization of the Study 

Thi s study cons ists of five chapters. Chapter one deals with the probl em and its 

~lpproach. Chapter two treats review of related literature. Chapter four is concel"ned 

with the analysis and interpretation of the study while chapter five presents 

SU1ll1ll 31"y of the findin gs, co nclu sions and recommendations of the study. Finally, li st 

of bib li ography, sa illpl e questionnaire, interview and FGD guide lines, obse rvation 

check li st and list of different tab les are attached to the appendix of the repon. 
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CHAPTER TWO 

2.0 REVIEW OF RELATED LlTRATURE 

This chapter is devoted to the literature concerning the study. It deals with 

conceptual framework of UPE, why UPE is so important, pastoral ed ucation and 

classification of pastoral group, strategies to realize the achievement of UPE and 

major" chall enges that hinder the achievement of UPE in the Agro-pastoralist areas 

a r"e presented as follows. 

2.1 Conceptual Framework ofUPE 

The concepts of UPE, as a desirable and essential goal for the political, social and 

economic development of the poor nations of the world, have been accepted for a 

ve ry long peri od of time. However the way UPE has been defined has also influenced 

the way its status and progress has been measured and the choice of st ra tegies 

adopted to pursue the goa l (Bastian, 2004). 

2.1.1. The Concepts ofUPE 

UPE, as 'a co ncept, is a cha meleon, taking on expanded meanings as more is 

un derstood about the nature of the problem. It is seen, examined and explained by 

different people from various disciplines using different perspectives for differ"ent 

reasons. The UPE goa ls also continue to shift and change as the concept of UPE is 

r"edefined and as one set of st rategies lead to new problems (Derebssa, 2006) 

Furthermore, our understanding of the concepts, the perceived const raints, and 

strategies recommended is comp licated as more and more researchers, policy 

analysts an d commentators incorporate their own disciplinary views to bear on it 

(Mu lugeta, 2007). 

UPE, in the literal sense would also mean everyone in a population having a full 

pr"im ary school educat ion. The term UPE has also been used interchangeably (and 

often confused ) with other terms such as Basic education, schooling for All, and 

Educa tion for all. However when examined closely, difficulties emerge over what is 
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meant by the term "Universa l", "Primary" and "Basic Education" (Bastian, 2004: 

Derebssa, 200 6). 

A. Universal 

As it is justified by (Anderson, 1992) UPE has a central importance and a st rategy 

for implementing the rights of boys, girls and women, and as a whole the right of the 

child. So it all people have a right to education, and if its impact upon people's 

capabilities is intr'insically part of our notion of development, it follows that the 

provision of a basic level of education for all people must be made universal. 

B. Primary Education 

Th e wor'd "Prim <l r-y" denotes that this is the first level of education. Th e ter'm "basic" 

may be taken by so me to show changes in emphasis and indi ca te that pr'im,lI"Y 

education is a complete and terminal phase of schooling in itse lf(Derbessa, 2006). 

C. Basic Education 

Th e jom ti en conference adopted "basic education" under what was coined "the 

expanded vision" to include education for out of school youth and adults in lite r-acy 

and other basic sk ill s training through non-formal education (UNESCO, 1992). 

2.1.2. Operational Definition ofUPE 

For' many cou ntri es, the definition of UPE and identification of indica tors for the 

measurement of movement towards achieving UPE has posed many problems 

(Bast ian, 2004). A good operational definition of UPE should have certain minimum 

cha r·acte ri sti cs. Fir'st, it should help policy makers, planners and oth er stakeholder's 

to iden tify the sub s trategic goals to be set to move the country toward s UPE. 

Secon d, the definition should give us to identify and develop ind ica tors that will help 

the educa ti on system to monitor the progress towards achieving UPE. Third, it 

shoul d permit the planning process to set time frames for ac hi eving UPE (Bastian, 

2004: jlCA and OEB, 2006). 

On top of this Bast ian (2004) identifies the following key elements necessa ry to give 

operational definition to the concept of UPE: 
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.M inimum of number of years of schooling 

.Average number of days of schooling per year 

.Average number of co ntact hours per day 

.Levels of access and coverage that should be reached 

.Levels of internat iona l efficiency of the education system 

.Eq uity ge nder and geographical and 

.Qua lity of primary education 

Tab le 2.1: Eliliopiall UPE: Summary of Operational Definition 
-, No Elem ents of the UPE Definition Tar.qets & year or time period for achieviflfl. the targel I 

I Minimulli grade level to be completed or Eight yea rs of schooling. This is the present policy 

i I numbers otrCJ rs of s c hooli~K I 
I l Average numbe r of da ys o f schooling pe r Be tween 195 and 200 days per school )'('ar. Th is is till' I 

year present policy pract ice. 
J Average Humbers of hrs of teaching Four and half hOllrs per day in the present double shift I I Ic,lrIling pe r day. (Numbers of contact syste m. In cludes 30 minutes orbreak timC'. 

I I hours per day ) 

I ·1 I Access: Net Intake Ha te (N IR) Minimum 80 pe rcent to be reached latest by 2007 (2000 I 
I E.C). Therea fte r, the NIR is expected to increase gradually) 
, to reach as close to 100 perce nt as possible. I 
I 5 , Cove r<l ge: ApP<lrent In take Rate (A IR) To reach a maximum of 130 percent lates t b}' 20 06 ( 1999 i 

i E.C) 
, , 

(, ( Cove rage: Gross enrol me nt ra te (1-4) GER for the firs t cycle to reach a maximum of 126 pe rcent I 
by 2009 (2002 E.Cj . The rea fte r, GER begi ns to decline. 

7 I Cove rage: GEIl (5-8) GER for the seco nd cycle (5-8 ) p ri mary school to reach 120 
I I percent by 20 14 (2002 E.C) 

t il I I nternal EffiCiency: DrOpOlJt Dropout to be brought down to below 5 percent in a ll the I 

! I grades, as soon as possible, latest by 2007 (2000E.C) I 

1
9 I Inte rna l Efficiency: Repetition Repetition to be brought down to be low 5 percen t in all ! , 

grades, as soon as possible, latest by 2006 (1 999 E.C) i I 
I 10 Equ ity: Gende r equ ity Gender equity in appa rent intake rate at 130 perce nt to be 1 
I reached by 2006 (1999 E.C). With the planned reductions in I 
I dropout and repetition rates, this will lead to gender equ ity 
I in GER at 126 percent in 2009 (2002 E.C). Ge nder e quity Illr 

, 

I 
, GER in the second cycle w ill a chieved a t 11 9 pe rcent in 

! , 2013 (2006 E.C) two yea rs befo re the target year tor 
achieving UPE. 

! II I Equ ity : Ge ograph ical Regiona l projections to fit the national strategy need to bl'l 

I 
co nducted to establis h target year for bringi ng rl'g ion :iI , 
equity. Regional such as Somali and Afar with ve ry 10\\' I 

I access and cove rage, at p resent will find it d ifficult (0 ca lch 
I 

up with the rest of the cou nt ry 

Il ! Quality Minimum quality standards have been establ ished for 

I educational inputs. There have been empl oyed In til l' 

I project ions to es tablish inpu ts and cos ts. Howeve r, much 
works need to be don e to measure the quali ty of the 

I 
I learning ou tcomes and the m inimum skill s acqui red by the 
I graduates of the primary schools. Learning assessments 

i I 
being undertaken by the country could lead to es tab lishi ng 
sta ndards for learning outcomes. 

Source: UP£ OperatIOnal DeJilllllOn BaStian, 2004 Add,s Ababa 
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2.2. Why is UPE so Important? 

Educat ion is a co rn er stone of economic growth, social development and a majo l' 

means of improving the well-being of individual prim ary education is the 

foundation of formal education system. It helps to reduce poverty and improve 

living stan dards through sustainable growth and investment in peo pl e. Prim<ll"y 

educat ion has two main purposes. It helps to produce a literate and num erate 

po pul at ion that can dea l with probl ems at home and work place and it serves as a 

fou ndation up on which further education is built (Bastian, 2004: World Bank, 

1990 ). MOI"eover, World Bank States that: 

A primaty education has a direct and positive effect on eaming, 

productivity as well as international effects on child health, nutrition, and 

education. However, in many developing countries education systems 

IJOve not been able to meet their objectives. This is because they have not 

been ineffective in teaching children the basic skills included in their 

curriculum and they have not provided all school are ch ildren with the 

opportunity to attend school. Consequently, primary education has 

endangered national efforts to build a human capital base for 

development (World Bank, 1990:98). 

Pertinent to this, Education, and particularly primary ed uca tion, is one of the most 

powerful instruments known for reducing poverty and inequality and for layi ng 

their basis for susta ined eco nomi c growth, sou nd governance, and effective 

in stnlct ion. It is fundamental for construction of democratic societ ies and dynamic, 

globa ll y competitive eco nomies (Bruns and Miagat, 2003). 

2,3 . Pastoralism and Pastoralist Education 

2.3.1. Pastoralism and classification ofpastorai groups 

Pastoralism, som etimes used interchangeably with the terms 'nomadism', re fl ects a 

life style based upon maintenance of herds of animals that depend mainly on natul'al 

vegeta tion for their food. Pastoralism is then not a pure idealized form, but rath el' a 

li ving cu lture an d econo my encompassing pract ices that might see on surface to be 

inhere ntly antagon ist ic to the pursuit of pastoralism (Carr,Hil l and Peart, 2005) . 
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Nomads are var iously defined, broadly speaking they are ethnic or socio-economic 

groups who constantly travel and migrate in large or small groups in search of 

means of live lihood with in a community or country or across international 

boundaries. These groups contrast with the settled or sedentary population living in 

villages, towns and cities, and tied to fixed locat ions by agriculture, employment, 

hous ing and social and agricultural factors in their living style and cu lture (Ayalew 

Shibeshi et ai, 2002). 

On top of this, while a ll members of a 'pure' nomadic pastoralist groups will be on 

the move, thel'e al'e some groups where a substantial fraction of the groups al'e 

settled in permanent habitats and the whole nomadic groups can be classified in to 

thl'ee stages as Nomadic pastoralism, Agro-pastralism, and transhumant­

pastOl'alism (CaIT-Hi ll and pear 200S). 

Nomadic pastoralist: are those groups of society that do not have a recognized 

place of I'esidence and any crop production is only a supplementary activ ity. 

Agro-pastoralist: are those who engaged in crop production and an imal hasbandry 

in more or less eq ual pl'oportions. They (Agro-pastoralists) live in semi-permanent 

se ttlements, with goats and sheep tended by women and children becoming an 

increasingly significant activity wh ile the males are away in search for pastul'e. 

Transhumance I'efers to movement of livestock over more or less regulal' routes, 

and pastoral ists engaging in this way have a recognized and permanent home 

telTitory. 

Thus, the pastoral groups in Benishangul Gumuz Region of Metekel Zone can be 

grouped under both Agro-pastora li st and transhumance pastoralist. 

2,3,2, Pastoral Education 

Education cou ld be seen as one vehicle for bringing nomadi c pastoralist and their 

backward and inefficient production system into the twenty-first century, which is 

"for transforming nomadic pastoralist in to modern livestock producers" (Anderso n, 

1989). 

18 



c, 

In justification of thi s, Ezomah stated that: 

It is important to recognize that, in order to survive successfully in dry 

lands, pastoralist require high level of individual and social 

specialization. They can be very confident, articulate and enter 

preneurial, have good negotiating and management skills, and SllOW a 

strang sense of dignity and self respect. Although their lack of formal 

schooling is seen as a problem, they are therefore, far from being a mass 

of drifting unskilled, under proletariat which is called as the central 

paradox when discussing the issue of providing education for pastoralist 

(Ezomah cited in Carr-Hill and Peart, 2005:49). 

Officia ls argue that they have focu sed on bringing the majority of children in to the 

ecJucation sys tem rather than just nomadic groups, which would have been mu ch 

less cost effect ive in terms of the numbers of children reached. However, given the 

I·enamed emph as is on EFA and the requirement to prepare pl ans for achi eving that 

objective, the probl em of providing ed ucation for nomadic groups, amo ng other 

cJi sa dvan taged groups, is becoming more visible (Ayalew Shibesh i et.a l, 2002) . 

2.3.3. Pastoral Groups in Ethiopia 

Pasto ralists in Ethiopia are mainly found in north easte rn, eastern, southern, so uth 

eastern and extreme south western part of the country. All most all are found in 

ma l·ginal bo rd er area s and they are in habit the low land part of the co untry (Ayalew 

Shibeshi et.at, 2002). 

About 60-65 percent of th e Ethiopian territory and 10 percent of its population are 

estimated to live under the pas toral production system and th ere are about 8 

mil lion pastora li st who live in Somali, Afar, Oromia, Benishangul Gumuz, Gambella 

and SNN P region of the country as indicated by tabl e 2.2: 
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Table 2.2: Pastoral Group, Location and Estimated population in Ethiopia 

Region Pastoralist Groups Population (in 1000s) I 
Afar Afar, Somali, Argoba, Oromo 11,000 

Oromia (Borena zone) Oromo, Somali 2,577 

So mali Somali 3,690 

SNNP and Gambella More than 15 pastoralist group 550 

Benishangu l Gumuz Komo, Shinasha, G umu z, 37 

Benishangul (Berta), 

Estimated total 7,954 

SU ll ree: Carr-HIli alld Peart, 200S 

Du e to the locat ion where they are found, as more live in border and lowlands, th ey 

previollsly were politically marginalized society and they lacked sta ted economic 

and socia l concern, and hence they were remained backward (Hogg in pel'tros, 

2008), 

Moreover, it is true that these days the conductive conditions created fOl' the 

development in pastoral areas , However, the development and expansion of 

education in the pastoralist areas need additional effort and sti ll remains back 

compal'ed to what has been achieved at country level. The present situation vividly 

illustrates that tackling the discrepancies of education in the pastora li st I-egions 

demands the intensive effort of all stake holders and employment of var ious 

st l'ateg ies appro priate to the way of life of pastoralist (UN ESCO, 1990), 

2,4. Major challenges affecting universalization of primary education in 

Agro-Pastora list groups 

Many atte mpts have been made to establish education service to meet the leal'l1ing 

needs of nomadic pastol-alist but they have, on the whole failed. This largely appeal-s 

to be due to the failure of educational provi sion to res pond apPI-opriately to the 

nomadic way of life, to the nomads' traditional cu lture and their need to I-etain 

fle xibility in dealing with changing and possibly adverse circumstances, such as 

droughts, above a ll other needs (Carr-Hill and Peart, 2005) , 
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The most challenging factors which are resources constraints, shortage of school etc 

are obvious and co mmon reason for a country, In both cases, the so lu tion to the 

prob lem would undoubtedly be getting money and building more and more schools, 

But, thel'e al'e othe l'm ost prominent bottl enecks that hinder the ach ievement of UPE 

of the agro-pastol-a li st ch ildren to education which are out-of-schoo l related (such 

as socio-eco nomic, socio-cultural chi ld labor etc) and few are school related (such as 

I-elevance of cUITiculum, language of instruction etc,) in the case of the pastoral and 

agro-pastoral a reas, 

2.4.1. Out-or-School Challenges 

2.4.1 .1. Socio-Economic Challenges 

A study by Bishop cited in Petros (2008), revealed that the reason for students at 

l'ul'al areas dropout from primary schooling is mainly the socio-econom ic conditions 

of the people, i.e, th eir poverty, Exa mpl e, inability to pay school related 

ex pend itures, withdrawal of older ch ildren to herd cattle, sickness due to 

malnut rition and la ck of medical care and for girls withdrawal from schoo l to act as 

child nurses to the younger children while mothers are engaged in the family duties 

are all because of the poverty factor. 

It is also believed that a major obstacle to children's bas ic education in Eth iopia is 

widespl'ead poverty particularly at the household leve l. About 20 million I'ural 

household and 4 million urban households are est imated to li ve in absolute poverty, 

The relevance of poverty facto rs li es in the fact that, even when there are schools it 

inhibits school enrolm ent and attendance due to high cost it in cures (UN ESCO, 

1990), 

2.4.1.2 . Child Labor 

In many developing cou ntries, child labor is a major obstacle both to providing 

univel'sal access to schooling and to red uce school wastage, 

The In ternat iona l labor organization (iLO) estimates that 250 million chil dren 

between the age of 5 and 14 are foiling in the work force of developing coun tri es, 
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About half of these ch ildren work full-time, while the rest combine work with 

school ing or other non-economic activities (World Bank, 1998). 

Mor'eover, UN ICEF describes as: 

Clearly tile circumstances af cilildren engaged in hazardous, disabling and 

exploitative labor, paid or unpaid, constitute a major obstacle to children's 

participation in education. On the other hand, the implementation of UPE is 

a critical strategy for combating cilild labor. An approach that ensures 

children's right to education help to enforce child labor laws, providing 

incentives to poor families to educate tileir cilildren, and helps charge 

ottitudes and social norms that tolerate exploitation of children would help 

to aciJieve the goals of UPE and improve children well being (UNICEF. 

1998:34 ). 

Child labor and absenteeism from the school feed on each other. Thus measures to 

reduce it or' to improve the coverage and quality of schooling tend to prociuce 

benefits in both areas. Poverty is generally seen as the most compelling reasons for' 

child to work, but r'esearchers have found that poverty needs to cause child labor 

(UNESCO,1998). 

Ther'efor'e, children of poor families, those who need every family member' to work it 

they are to su rvive, frequently must forfeit education. As many countries face 

economic decline, the poorest families experience the greatest pressures, and when 

their' income are falling, families often withdraw their ch ildren from school. Even 

when schooling is fr'ee, families must pay for clothes, transport and school supplies. 

These expenses, added to the loss of child ren's labo r contributions to the household 

while they are in school, are costs poor families can ill afford (Anderson, 1989). 

2.4.1.3. Socio-Cultul'al Challenges 

Pastoralists have their own customs, norms and traditions and the attitude of 

par'ents towards education have its own effect on educational provisions and 

participation. Moreover, pastoralists a re cons id ered as change resistant toward 

modern schooling, which is rooted in their fear of cultural a li enat ion and distortions 

of traditional values (Carr-Hill and Peart, 2005). 
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Pertinent to thi s, cultural constra ints that negatively affect the education of children, 

es peci a ll y girls, ar'e numerous and common ly practiced. Th ese includ e early 

marriage, polygamy, abduction and lack of physical safety less regarded for fema le 

educat ion, abru pt mobility of nomadic parents, less value of girls' edu cation, 

household labor demands by parents, lack of role models, religion and lack of access 

to a loca l secondary education (UN ICEF, 2003). 

Another study by World Bank ci ted in Augustine also revea led that a particuldl" 

com mon r'caso n for gi rl s no t attending or dropping out of school is ea rl y marriage. 

The study cie sCl" ibes that although early marr iage is decreaS ing and th e legal age for 

m<lrTiage was raised to 18 years in the crimina l code revi sed in 2005, 62 percent of 

women at age 20 -49 were married by the age 18 and 75 percent by the age 20-23 

(Wo rld Ba nk in August ine et.al, 2007). 

MarTiage before the age 18 is, however, a reality fo r many young girls. In many par·ts 

of th e wo r'leI par'ents enco urage the marriage of their daughter while they are still 

children in hopes that the marriage will benefit them both fin ancially and socially 

also relieving fi na nc ial burdens on th e family (Hyde et. al, 2005). 

In actua lity, ch ild marTiage is a violation of human rights compromisi ng th e 

development of girls and often resulting in early pregnancy and social iso lation, 

with litt le educat ion a nd poor vocational training reinforcing the gendered natur'e of 

poverty (UN ICEF, 2005). 

[n the add ition to thi s, abdu ct ion wh ich takes several forms, at its most grievou s is 

for'cible marriage thr-ough rape to avoid the payment of a bride pri ce. [t may also 

take the fOl"ln of elopement, i.e. when the couple feels that th e girl's parents may not 

agree to 'no rm al' ma rri age or may be at the co nni vance of the parents, that is to say, 

whenever' th e girl herself is unwill ing to be mar ried which are other major concern 

for gi rl s and their families that affect attend ance to the school (Hyde, k. et.a!, 2005). 

2.4.1.4. Socio-Climatic Challenge 

Disease, war, cultural assumptions, lack of infras tructure and chr-onic poverty all 

pay a part in keeping children from school. With this regard, a child may struggle 
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through prolonged absences due to malaria or intestinal worms, Parents are 

so metim es uncomfortable sending girls to class, Often times, there is no clean water 

source or suitable latrine at the school. Even when a family does manage to enrol a 

child in school , attendance with such climate can be intermittent (WFP, 2005), 

2,4,1.5, Security Issues 

Ed ucation is a key to protection when it is of good quality, but falls short when the 

learning envi ronment itse lf fail s to provide the necessary protect ion against 

vio lence and abuse of children, This involves making schools secure not only from 

without but also frolll within, With this regard, pastora lists live in I'emo te areas 

often close to in secure international boarders and conflict prone regions , Having to 

wa lk long distance in order to go to school for chi ldren: especially girls may pl'esent 

se rious risk of atta ck (Carr-Hill an d Peart, 2005), 

Thel'efo re, pal'ents will not send their chi ldren to places that they believe are unsafe, 

One reaso n pal'ent's want their child in schools close to hom e is because of safety 

parents can keep an eye on their ch ildren when they remain in the village or 

neighbourhood, Everywhere, parents care about who teaches their chi ldren, If the 

teacher is not knolVn and trusted, the school is not also considered safe (And erson, 

1989), 

2,4,1.6, Parents Education 

Illiterate pal'ents have limited understanding of the importance of education and the 

urgency to send their school age children for study, They are not only hesitant to 

se nd their ch ildren to schoo l, but less inclined to provide study time, statioll<lry 

clothing etc (UNICEF, 2003), 

On top of this, the ed ucation level of chi ld's parent is often related to the child 's own 

participation in schoo li ng, The educational attainment of the parents and the 

household head, measu red by the highest level of school attended, has a substant ial 

effect on the out-of-school status of chi ldren, Accordingly, if the fathers of househo ld 

had formal education, children were more likely to be in school. Most of out of 
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school children are th e ones who have illiterate parents. Parents who have attended 

school are more likely to send their children to school (Mulugeta, 2007). 

Mor'eover, mothers also are reported to resist the schooling of their daughters, not 

because they need thelll for labor in dOlllestic production, but also because they are 

un awa re about th e benefit of sending their daughters to school (Hyde, k et.al. 2005) . 

2.4.1.7, Distance to School 

In most countries where publi c transportation syste m is not highly developed and is 

not accessi bl e to general public in all parts of the country, es pecially in rural areas, 

one of the const raints in in creas ing or dec reasing access to schooling is the distance 

between th e school and cOllllllunity. Thi s is especially tru e fo r the beginning grades 

wher'e children are not Illatured fo r walk a long di stance (Derebssa, 2006). 

In th e context of Ethiopia, there are woredas with schools whose average catchment 

;rrea is 1l10re than 10klll. Thi s is certain ly unacceptable: Imagine a 7 years old 

wa lking 10km in the 1l10rning and 10klll in the afternoon to and fro m schoo l. It is 

r'ecomillended that the maximum distance a primary school child should be 

per'mitted to travel to school as 3km OICA and OED, 2006). 

Experience has shown that parents decisions about whether or not send thei r 

children to school are very much influenced by the proximity of school s. In this 

regar'd Anderso n describes that, the greater th e di stan ce between a child 's home 

and a school. the less likely is that the parents wi ll send the child. Even if childr'en 

sta rt to school. distance often makes them decide to dropout because it "takes too 

long" or is "too Illuch trouble" to get there (Anderson, 1992). 

2.4,2. School Related Challenges 

With this rega r'd, th e appropriateness of the curricululll , delivery Illethod, time 

tab ling and releva nce must be cons idered. In most cases, balances will need to be 

st ru ck between the 'integrative' and the 'd istinctive' qualities of any progr'alllme for' 

nOlllad s. Thi s applies not only to the content of the course material s but al so to th e 

delivery and support sys tems. It also applies to the language(s) used in cou rse 

(Carr-Hill and Pea rt, 2005). 
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2.4.2.1. Curriculum and Policy Aspect 

Lack of cUrl'icu lum relevance has become one of the major expla natio ns for 

pastora lists' low interest in ed ucat ion and for the high dropout rates from schools in 

pastora l areas (and also, of course, for other disadvan taged groups). The basic 

argument made by I'esearchers is that school curri culum are developed by 

sedentary peop le fo r sedentary people (or even by urban dwell ers for urban 

dlVe li ers) and ,lre the l'efore largely irrelevant to nomads' experiences and conce rns 

(Ca IT-Hill and Peal't, 2005). 

Moreover, supportive policies in the social, cultu ral and eco nomic spheres are 

I'equ ired in order to real ize the full provision and utilization of bas ic ed ucat ion for 

individua l an d socie ty improvement. Attaining basic education for all depends on 

politica l will and com mitment manifested in approp ri ate fisca l measures, 

ed ucati ona l poli cy refo l'ms and institut ional strengthen ing (WCEFA, 1990). 

2,4.2,2. Language Aspect 

Th e issue of usi ng loca l languages has a relatively long history. On the whole, th e 

internatio nal consensus now is that one should sta rt the educational process in th e 

loca l-l anguage assumi ng one can find the teachers, and only introd uce the national 

or international language when the children are literate in thei r own. Th ere is also 

an argu men t that loca l languages are part of the culture and not survive 

indepen dent ly from the ma intenance of th e reso urces and mod es of product ion on 

IV hi ch the culture depe nds (Carr-Hill and Peart, 2005) . 

Mo reove r, there wa s also a gene ral argument that teaching in th e mother to ngue is 

important to ensure quality of education, especially at the ea rl ier stages of 

ed ucation. Mo reover, school performance of children is better when they are taught 

in the language that is most used at local level and instructi on in the mother tongu e 

is th e best way of ensuring that pupil's grasp the meaning perfectly because only 

IV hen their thoughts are activated through their mother tongue, they can interact 

we ll with the subject taught (Boulanger and Kolawole Cit.ed in Derb.essa, 2006) . 
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2.4.2.3. Time Schedule 

A number of countries have found that school attendance can be improved and 

wastage reduced by organizing school ca lendars so that pupils in rur'al ar'eas, 

especia lly the pastoral groups, are expected to attend school during planting and 

harvest seaso ns IVhen their families need their labor. Similarly, the hours of the 

schoo l day can be set to take account of the fact that some pupils, especia ll y gi t'ls, 

must perform hou se hold chores (UNESCO, 1998). 

Mor'eover, when the schedule of school conflicts with other essentia l activities, 

chi ldr'en do not attend, or because they m iss too many lessons, and eventually 

dr'opout. If the jobs that a child must do for fami ly survival have to be done dur'ing 

the sa me hou se that school is in sessions, then the indirect costs of school ar'e too 

high fo r' a family to afford (Anderson, 1992), 

On top of this, as a strategy, some countries in sub-Saharan Africa have adopted an 

evening or flexible school timetable, instead of boarding school, which helps them 

trying to minimize: the dropout of children through labor commitments or' other 

aspects of students' life conditions, the economy and the consequence of children's 

educatio n becoming in appea ling to their families (Carr-Hill and Peart, 2005). 

2.4.2.4. Lack of Educated Female Role Mode 

A female teach er' of the ethn ic group which acts as a role model can be a means to 

in crease the enrolment of the same ethnic fema les. The refore, one good school level 

practice strategy that has been promoted is the increased use of female teachers to 

act as a ro le model for' gir ls making the school environments more girl-friend ly and 

opening labor market opportunities of the girls (UNICEF, 2002). 

2.5. Some Strategies to Achieve UPE in Agro-pastoralist Areas of Ethiopia 

To r'each, and teach, the children not served by existing education system, new 

approaches to education are needed, Programmes tried in the past have not been 

ab le to reach those chi ld ren and therefore, what is needed to day are' educat ional 

r'esponses that are tailored to the special requirements of the as-yet-unreached and 
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to the growing numbers of new un served children new strategies has to be 

designed (And erson, 1992). 

Moreover, once government commitment has been established, there could be a 

debate about the strategies that would be most effective in increasing and 

susta ining pastora l participation. In particular given the constraints on the children 

of nomadic pastoralist being able to attend fixed conventiona l schooling, it is natural 

to think of the potential for alternative forms of provision, such as boarding school s, 

Mobile schools, School feeding programmes, evening shifts or simply of vel'y 

diffel'ent calendar for provision (Ezomah in Carr-Hill and Peart, 2005). 

2.5.1 Boarding schools 

130,mling schools are currently discussed in some countr ies (e.g. Tibet, Kenya) as the 

solut ion to the high I'ate of drop-out among their very spare popu lation. Howeve r, 

there are two problems arise in the establishment of boarding schools. First, pal'ents 

Me I'eluctant to send their children to boarding schools which and to whom they 

don't know, moreover, children might not like to be separated from their family for 

a long time. Second, th e construction and maintenance of boarding school is costy as 

it provides foods and lodging on the top of instructional costs (UNESCO, 1990). 

In spite of such shortcomings, boarding schools is an essential strategy to deliver 

educa tion fo r the children of pastoralists who are in constant movement and 

spa rsely populated remote areas (Carr-Hill and Peart, 2005). 

2.5.2. Mobile Schools 

Mobile schools have generally used specially constructed tents or temporary shades 

01' under trees that al-e staffed by teacher who move with the nomads and the ir 

mobi le schools dUI-ing migration (Carr-Hill and Pea rt, 2005) 

On top of this, mobile school also needs teachers who have commitment and trained, 

and getting rea dy with mobile tents and small blackboards that don't cost much. 

Teachers from pastoral corr, r,-,unity who have experienced the life before, who 

knows the culture of nomads are better to be recruited and trained for this purpose 

to overcome the obstacles of the mobile school (Zien, 2004). 
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2.5,3, School Feeding Program 

For hunger, and particularly for poor children, going to school mea ns the prospects 

of hope, opportunity and independence, Many are never given thi s chance, Hunge!' 

and poverty condemn millions of chi ldren to illiteracy, limiting their future options 

(WFP, 2005), 

Pertinent to this, school meals offer hope, A school feeding programmes gives poor 

fami lies an ince ntive to enrol their ch ildren in school. It provides children with the 

nutt'ition and energy they need to focu s and concentrate in class (Ibid) 

School feed ing programmes can contribute to increase access, as its principal 

pu rpose is to boost enrolment of pupils in primary and pre'primary school ing, of 

schools in t' ut'al areas, However, substantia l problems may be raised to be 

add ressed at seconda ry level, being secondary school are placed only in urban areas 

(MOE,2006), 

2,5 ,4, Non-Formal Approach and ABE Centers 

There is ft'equently mistrust of educat ion among nomads with nomadic parents and 

elders fearing that education will spo il their chi ldren and lead them away from th eir 

tt'aclitiona l values and life style, In this respect, non-formal and distance education 

approaches can go some way to avoiding the feared influence of attending a full ­

time day school or a boarding institution, by taking the education to the chi ldt'en 

without t'equiring that they leave their community or abandon their daily duties, 

such as herding and the like (Carr-Hill and Peart, 2005), 

MOt'eover, non-formal app roach especially ABE programme, can in prinCiple offe t' 

oppOi'tllllities for nomadic children to access ed ucation whi le on the move, as they 

do not requ ire nomads in one place or attend a rigid institutional programme such 

as a boa rding school. If they achieve this flexibility, they might help to support the 

preservation of the learners nomadic life style and culture including migration, 

herding and clan-based cultural intercourse (UNESCO, 1990), 
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2,6. Major Opportunities in achieving UPE in Ethiopia 

The major opportunities in achieving UPE in the case of Ethiopia includ e polit ical 

co mmitment, decentralization and public demand for education (Mulugeta, 2007). 

2.6.1. Strong Political Commitment 

Th e po licy, the strategy and the ESDP have made achieving a good quality UPE as 

their goa ls and identified primary ed ucat ion as their first priority. From thi s it is 

obvious that UPE has a politica l backing from the government of Ethiopia exp ressed 

in terms of pol ic ies, strategies and progra mmes. Political su pport of the gove rnment 

is key factor for a successful implementation of the programme (Tes faye, 2003). 

Moreover, st rong politi ca l com mitment to universalize primary education IS a 

ce ntral fo r its achievement in any country. With this regard, World Bank in Mulugeta 

sta ted that it is this commitment that puts education on a country's political agenda, 

develops sound policies in the sec tor, promotes efficient resource utilizati on, pushes 

thl'Ough difficult and sometimes conte ntiou s policies, and builds the in stitutional 

Glpacity necessa ry for effect ive programme implementation. With this commitment, 

cons iderable progl'ess can be dame towards universal education, eve n in poorest 

cou ntries (World Bank cited in Mulugeta, 2007) 

2.6.2. Practice of Decentralization 

With thi s regards, a study by Hyde stated that decentralization pl'Ocess has had a lo t 

of impact on the education system. Many respo nsibilities have been shifted to th e 

I'egion and Woreda level. Moreover, technical responsibilities (for examp le, 

CU ITi culum development, or setting of exami nation) that were once operated frol11 

th e cente l' have been developed to the regions (Hyde et.a\' 2005). 

Genera lly, decentl'alization implies fundamental change in the way decis ions are 

made and reso urces a llocated. In its most practical sense, decentralizati on implies 

that, funds a re distributed directly to local schools or, at the very least, school 

eX (,l'cise authority over key resources. With decentraliz:! ti on, th e school remains 

acco untable for its use of public funds and must continue to meet curri cul ar 

sta ndards and confo rm to general educational regulation (Derbessa, 2006). 
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2.6.3 Public Demand 

Current ly the public demand for ed ucation has an increasing trend. Parent's level of 

consciousness has generated an over whelming increase in demand of education. 

With thi s regard, demand for education has reached up to the level of out stripping 

the supply side. This mismatch between the demand and supply has resulted in 

large class size, classrooms under shades and overcrowded schools which in turn 

resu lted in dropout and repetition with poor quality of education. Moreover, the 

in creased in the contribution of the local community for school construction and 

other costs confit'ms the increased in demand of education, especially pt'imMY 

educat ion (Mulugeta, 2007). 

2.7. Major Success and achievements in realizing UPE in Ethiopia 

2.7.1. Access at a ll level of Education Improved (the Good) 

Ethiopia has made tremendous progress in all aspects of educational development's 

access, eq uity and efficiency. Between 1992/1993 and 2005/2006, primary school 

en rolm ent t'atio (GER) increased from 19.7 percent to nearly 91.3 percent. The 

primary school NER between 1995/96 and 2005/2006, increased from 21.6 percent 

to 77.5 percent. On top of this, Ethiopia has devoted massive resources to increase 

th e availability of schools. Given the phenomenal growth in the sector, Ethiopia may 

ach ieve its MDG of providing universal access to education (Augustine et.al, 2007). 

2.7.1.1. Gross and Net enrolment Ratios 

Th e t'e has been dt'amatic growth in enrolments throughout the educat ion system in 

recent years. Aggregate enrolments in grades 1-12 rose at a steady place of about 9 

percent a year between 1994/95 and 2003/4 and in grades 1-4 it grew even fastet· 

ilt an average of 15 percent (MOE, 2002). 

Mot'eover, GER fat· complete primary level (1-8) is increased every yeat-. In 2003/4, 

the primary school age population of Ethiopia was estimated to be 13,950,688 

among which 9,5'1.2,638 chi!dren were enrolled in both programme (rezu lar and 

evening) of primary school (Mulugeta, 2007). 
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CHAPTER THREE 

PRESENTATION AND ANALYSIS OF DATA 

This chapter deals with the analysis and interpretation of data gathered from the sample 
trainers, trainees, vocational counselors (apprenticeship coordinators), deans and 
supervisors (owners) in practice centers. Questionnaires, interviews and document analysis 
were the data collection tools used in this study. After the data were collected, they were 
checked for completeness and were classified, tabulated and analyzed to give appropriate 
treatment for the basic questions raised in chapter one. 

Out of the 322 questionnaires distributed to trainees, 273 (84.78%) were filled and 
returned. From 108 questionnaires distributed to trainers, 84 (77 .78%) were filled and 
returned. As the returned questionnaires were adequate for the purpose of this study, the 
numerical analysis therefore was based on these figures. Thus, interpretation and analysis 
of data obtained from the sample respondents are presented following each Table. 

3.1 Background of Respondents 

Table I: Characteristics of Apprentices Respondents 
NO. Co lleges Sex Age in Years 
i TTC 1 M F Total 16 I 17 18 19 20 >20 I Total 

NO. 73 24 97 - - 14 25 28 30 97 , 
% 75.26 24.74 100 - - 14.43 25.77 28 .87 1 30.93 I 100 

2 HSC NO . 41 46 87 - 1 25 14 11 36 87 
% 1 47.13 52.87 100 - 1.15 28.74 16.09 12 .64 41.38 100 , 

TVET N°· 1 61 28 89 2 4 18 y 22 18 89 
.J 

-) 

% 68 .54 31.46 I 100 71 -_. _ ) 4. 49 1 20.22 28 .09 24 .72 20 .22 100 
Grand TOlal NO. 175 I 98 273 2 5 57 64 61 84 273 

% I 64.10 I 35.90 I 100 0.73 1 1.83 20.88 23.44 22.34 1 30.77 100 

Regarding to sex distribution, 175 (64.10%) respondents in the sample were males and 98 
(39.90%) were females. This figure was consistent with the data released by the respective 
colleges, where the emollment rate of females was 31.88% in TIC, 48.57% in HSC and 
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39.55% in TVET (see appendix 2). Hence, it is possible to say gender representation in the 

study was more or less proportional to the rate of enrollment and the data provided by the 

sample trainees reflect ideas and opinions of both male and female trainees. 

It is revealed that female enrollment in Health Science College was greater than that of 

College of Teachers' Education, and Technical and Vocational Education and Training 

College. 

When the age distribution of trainees is observed, only 7 (2 .56%) respondents were below 

18 years and 266 (97.44%) were 18 years and above. This showed that majority of trainees 

were capable physically and mentally to undertake practical training at the work place. 

Table II: Cbaracteristics of Trainers 

Respondents Total D Cal Tab 
f 

, , 
x- x-

Items TTC HSC TVET 
NO % NO % NO % NO % 

Male 31 93.94 73 86.90 I 11 I 68.75 31 1 88 .57 I 
I Sex Female 1 2 I 6.06 5 31.25 4 1 11.43 11 13.10 

Total J 33 100 16 100 35 100 84 I 100 2 6.13 5.99 
Educational MA/MSC I 7 21.21 1 - 1 - - - 7 0.803 
Background BAlE SC I 26 78.79 I 11 68 .75 ! 1 31 .43 48 57.14 

Diploma 1 - - 5 31.25 24 68.57 29 1 34.52 
Total " 100 16 I 100 35 100 84 100 4 4 1.2 1 9.49 J.) 

0- 5 i 20 60.61 1 10 62 .50 1 12 34.29 42 50.00 
Service 6 - 10 I 1 3.03 4 25 .00 1 3 8.57 8 9.52 
years 11 -15 I 2 6.06 - - 4 11.43 6 7.14 

>15 10 30.30 2 12.50 16 45.71 28 "\"'1 "',., 
.:U .. :U 

Total " 100 16 100 35 100 84 100 6 14.38 12.59 JJ 

a-O .O S SIgnIficance level 

The study revealed that female participation, as a trainer, was very low in both colleges (see 

Table II) . Relatively more female trainers (31.25%) were available in HSC than TIC 

(6 .06%) and TVET (11.43%). Accordingly, the critical value 6.13 is greater than the table 

value 5.99 indicated that for 2 degree of freedom at a 0.05 level of significance, gender 

distribution of trainers has statistically significant differences among the three colleges. 

Regarding the qualification of respondents, 21.21 % TTC teachers were 2nd degree and 

78.79% were bachelor degree graduates. However, 11 (68.75%) of HSC and 11 (31.43%) 
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of TVET teachers were degree graduates. Although university degree was the minimum 

requirement to undertake activities directly pertaining to the training offered at the college 

level, 31.25% of HSC and 68.57% of TVET teachers were diploma graduates. This shows 

that staff compositions of TVET and HSC were under the minimum requirement set by the 

MoE, which will bring quality problems on the overall training system within the 

respective colleges. Comparatively, staff composition of TTC was better than the other two 

colleges. Hence, the chi-square value 41.21 is greater than the table value 9.49 indicating 

high significant difference in educational status of trainers for 4 degree of freedom at 95% 

confidence level. From the interview held with college vice deans of TVET, it was further 

discovered that most trainers are attending in-service training to upgrade their qualification. 

Regarding service years of teachers, the majority, 20 ( 60.61 %) of TIC ,10 (62.50%) of 

HSC and 12 (34.29%) of TVET teachers were below 6 years while 39.39% of TTC, 

62.64% of TVET and 37.5% ofHSC teachers have more than 5 years work experience(see 

Table II). Hence, from the service profile it can be said that TVET College comprised of 

more experienced teachers than the other two colleges and the majority of teachers' service 

experience lies below six years . A chi-square value 14.38 is greater than the table value 

12.59 indicates the existence of work experience difference among the study groups for 6 

degree of freedom at 95% confidence level. During the interview held with deans of the 

respective colleges, it was discovered that the employing structure in the colleges made 

experienced trainers not to apply in the colleges. That means, since colleges employ 

trainers with a salary of fresh graduate, experienced teachers are not voluntary to be 

employed with very small amount of payment in these colleges. 

Therefore, this finding indicated that HSC and TVET College are operating the training 

below the required standards of qualification whereas TIC and HSC trainers work 

experience was very low compared to TVET service experience. TVET trainers are well 

experienced in spite of their qualification below the minimum standard set by MoE. Even if 

majority of trainers in TIC were first-degree graduates, 21.21 % were second-degree 

graduates. During the interview held with dean of TIC, it was discovered that second­

degree graduate trainers were very small because they displaced to Arba Minch University. 

34 



3.2 Selection, Arrangement and Placement of Trainees on Apprenticeship Centers 

As it is already indicated in the literature of this thesis, before apprentices are assigned to 

practice, appropriate apprenticeship centers have to be selected. On basis of this, the 

majority of respondents, 80 (82.47%) of TIC, 71 (8 1.61%) of HSC and 82 (92.13%) of 

TVET trainees revealed the existence of criteria by which apprenticeship offering 

organizations were chosen. Similarly, 31 (93.94%) of TTC, 14 (87.50%) of HSC and 28 

(80.00%) of TVET trainers confirmed the existence of criteria via which apprenticeship 

offering organizations were chosen. Both trainees and trainers of TTC and HSC 

respondents believed that availability of supervisors and occupations were widely used 

criterion to select apprenticeship centers in their colleges. TVET respondents asserted that 

interest of organizations was more dominantly considered to select apprenticeship centers. 

Availability of supervisors and occupations was chosen as a second criterion to select 

apprenticeship centers in TVET. However, in actual case, availability of supervisors and 

occupations are the most important factors in the selection of apprenticeship centers. With 

this respect, TVET College has given less attention to select apprenticeship centers. A chi­

square test indicated that for 8 degree of freedom at 0.05 confidence level, the Table value 

5.99 was greater than the calculated value .973 implying that there was no statistically 

significant difference in perception among the three trainees group in selection criteria of 

apprenticeship centers. 
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Table ITI: Cl"itcria fo .- Selection of Apprenticing O'-ganizations 

TRAINEES 
N 

TIC HSC TVET 
0 Items 

NO % NO % NO 1% 

I A rc thei r c rite ria fo r se lec tion of appre nti cesh ip centers 

Yes 80 &2.47 71 81.6 [ 82 92. 13 

NO. 17 17.53 16 18.39 7 7.87 

To1al 97 100 87 100 89 100 

2' If you say yes for number I , what are the criteria 
Number of employees 28 20.74 21 20.79 14 11 .38 

ill lhe organiza tion 
Interest or 4(l 29 .63 25 24.75 63 51 .22 

organizations 
Ava itab ili tyof 53 39.26 47 46.53 25 20.33 

supervisors and 
occlIPal ions 
Type of ownership 4 10.37 4 3 .. 96 16 13.0 1 

(government or NGO) 

Others - 4 3 .. 96 5 4.07 

Total 135 100 101 100 128 100 

3* Cr iter ia u sed to ass ig n trainees to the prac tices centers 
Pietd o f sludy 88 63 .77 31 32.29 80 63.49 

Distance from resident 4 2.9 25 26.04 -

Apprent ice interes t 9 6.52 14 \4 .58 12 9.52 

011 loltery oas is 37 26.81 22 22.92 31 24.6 

Otilers - 4 4. 17 3 2.38 

-
Tota l 138 IOU 96 100 126 IUO 

* Multiple Responses 
u=O.05 significa nce level 

Tutal 

NO 

233 

40 

273 

63 

128 

125 

34 

9 

364 

199 

29 

35 

90 

7 

360 

TRAINERS 

C a l TIC HSC TVET 

X 
2 

% NO % NO % NO % 

85.35 3 t 93_94 14 87.50 28 80.00 

14.65 2 6.06 2 12.50 7 20.00 

100 .973 33 100 16 100 35 100 

17.3 1 7 t2.96 t2 31.59 5 13.5 t 

35.16 t1 20.37 8 21.05 27 47.37 

34.34 19 35. 19 14 36.84 25 43.86 

9.3-1 13 20.07 4 10.53 · . 

2 .47 <I 7.41 . - · . 

100 39 56 54 tOO 38 100 57 100 

55.28 2t 52.50 t6 34.78 2'1 44.1111 

8.06 2 5.00 8 17.39 II 20.37 

9.72 4 10.00 6 13.04 14 25.93 

25.00 II 27.50 4 8.70 5 9.26 

194 2 5.00 12 26.09 · .. 

100 75 .22 40 100 46 100 54 100 
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D Tab 
Total Cal F x

2 

, 
x· 

NO % 

73 86.90 

tl 13. 10 

&4 toO 2.80 2 5.99 

24 t6. t 1 

46 30.&7 

58 38.93 

17 11 .4 1 

4 2.68 

14 9 lOll 39.77 8 15.51 
--

61 43 .57 

21 t5.00 

24 t7.14 

20 14.29 

14 10.110 

140 100 36.25 8 15.51 



Once apprenticeship centers were chosen, the remaining task was to distribute trainees in 

the respective centers. A study of Masresha (2004) in Oromia Region showed that the 

mechanism used in distributing trainees to apprenticeship centers was not fonnal and clear 

to apprentice. Here trainees were asked to indicate the mechanisms used to distribute 

apprentice to apprenticeship centers. Accordingly, 88 (63.77%) in TTC, 32 (32.29%) in 

HSC and 80 (63 .49%) in TVET trainee respondents believed that field of study was the 

major criteria used to dispatch trainees to the respective practice centers. HSC used distance 

from resident as a second major criterion in assigning trainees to the selected organizations. 

Apprentice interest was considered with minimal percent in all the three colleges as a 

mechanism to dispatch apprentice to the training centers. The calculated value 39.56 is 

greater than the table value 15.51 indicating statistically significant difference among 

trainees for 8 degree offreedom at 0.05 levels of significance. 

Regarding the mechanisms used to send apprentice to apprenticeship centers, 21 (52 .50%) 

in TTC, 16 (34.78%) in HSC and 24 (44.44%) in TVET respondents believed that field of 

study was the maj or criteria used to dispatch trainees to the respective practice centers. As 

indicated in the Table, the calculated value 75.22 is much greater than the table value 

15.5l. Thus, there was statistically significant difference among trainees for 8 degree of 

freedom at 0.05 level of confidence. Similarly, the chi-square value 36.25 of trainers is 

greater than the table value 15.51 indicating the existence of differences among trainers for 

8 degree of freedom at the 95% confidence level. Hence, this finding indicated that the 

three colleges set criteria to select apprenticeship centers and assign trainees to the practice 

centers. 
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Table IV: Assigning Tnlinecs to Pnlct ices Centers 

0 T,ab I 
TRAlNEES TRAlNERS F x-

N Items 
.----, 

0 TTC I-lSC T VET Total Cal H C l-lSC TVET Total Cal , 
x2 x-

---
NO % NO % NO % NO % NO % NO % N % NO % 

0 

I ' Who is aulhorized to ass ig n tra inees to apprenti ceshi p centers? 

V ocational 17 11 .33 17 14.78 76 7 1.U3 110 29.57 - - - - 35 64 ,8 1 35 27.3 11 
counselor 
Trainers 48 32.00 42 36.52 10 9.35 100 26.88 14 29. 17 8 30.77 I 1.85 23 17.97 

., 

- j Org'lJlizatio lis 14 9.33 I I 9.57 5 4.67 30 8.06 5 10,42 4 15.38 18 33.33 27 21.09 

request 
Trainees personal I 0.67 7 6.09 9 8.41 17 4.57 5 10,42 - - - - 5 3 .9 1 

contact 
Colleges 70 46.67 38 33.04 7 6.54 115 30.9 1 24 50.00 14 53 .85 - - 38 29.09 1--' 

managcmell t 

Tota l 150 IOn I--;ts -----u5O 107 --wo r---m- --wo f-- 133.60 48 100 26 100 511 100 128 100 102. 17 8 15 .5 1 

2' Who dete rl11 ine the nUl11be r o f tra inees sent to the se lected organiza tio ns 

Each organization 4 3.23 15 14.56 15 13.27 34 10.00 1 2.32 - - IS 38.3 19 16.67 

Training 54 43.55 28 27.18 45 39.82 127 37.35 24 55.8 1 10 41.67 2 4.26 36 31.59 

institu tions --- -
Advisory 12 9.68 5 4,85 2 1.77 19 5.59 1 2.32 -- - - - I 0.88 

committee 
Agreement 53 42.74 54 52 .43 50 44 .25 157 46.18 - - - - 2 4 .26 2 1.75 

bet ween colleges 
and organizations , 

No rormai 1 081 1 .97 1 .88 3 0.88 17 39.53 14 58.33 25 53. 19 56 49. 12 

procedure 

Total 124 100 103 100 11 3 100 340 Ion 21.40 43 100 24 100 47 100 114 100 47.24 8 15.5 1 

• Multiple Responses 

u=O.05 confidence level 
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Trainees were asked to indicate an authority in charge of assigning them to the selected 

organizations. For that, 48 (32.00%) of TTC and 42 (36.52%) HSC trainees believed that 

trainers were authorized to assign trainees to practice centers. Trainers' involvement in 

assigning trainees to practice was higher in TIC and less in TVET College. On the other 

hand, 76 (71.03%) of TVET respondents replied that the vocational counselor was 

authorized to assign trainees to apprenticeship centers. The involvement of college 

management was very high in TTC (46.67%) and very low in TVET (6.54%) compared to 

HSC (33.04%). 

On the other hand, 24 (50.00%) of TTC and 14 (53.85%) HSC trainers believed that 

college management was authorized to assign trainees to practice centers while 34 

(64.81 %) of TVET respondents replied that the vocational counselor was authorized for 

assigning trainees to apprenticeship centers. 

One of the problems of conducting apprenticeship training in African countries is lack of 

industrial fabric and trained supervisors (Gasskov, 2000). Particularly, in Ethiopia, the 

number of trainees assigned to an organization was not proportional to the availability of 

human and material facilities (Masresha, 2004). He added that lack of coordination between 

training institution and apprenticeship centers was the main reason that hinders the 

implementation of apprenticeship training. With this regard, 53 (70.67%) of TTC, 54 

(52.43%) ofHSC and 50 (44.25%) of TVET trainees stated that the number of trainees sent 

to an apprenticeship center was determined by agreement between colleges and 

apprenticeship centers. On the contrary, 28 (27.18%) of HSC and 45 (39.82%) of TVET 

trainees specified that the number of trainees assigned at a particular center was determined 

by training colleges only. 

An interview was held with some selected heads of apprenticeship offering organizations 

how the number of trainees sent to their organization match with the facilities in their 

organization. Accordingly, heads of the schools selected for practice centers confirmed that 

the number of trainees sent to practice was proportional to the school facilities up on the 

agreement made between the two parties. However, trainees sent to Health Centers 
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(Hospitals) were not proportional to the available human and material facilities. Even in 

one of the practice centers (Merab Abaya Health Center), as the head of the Health Center 

described, the number of trainees sent was twice the number of employees. Head 

Department Clinical Nurse and apprenticeship coordinator of Arba Minch Health Science 

College agree with the unbalance distribution of apprentice to the apprenticeship centers. 

The reason behind this fact as he descried was the availability of dormitories inside the 

Health Center that forced them to send more apprentice there. Such mismatch enforced the 

Health Center to assign trainees during the night shift, which has its own limitations. Health 

Science trainees were attending the practical training in well organized government 

Hospitals and Health Centers only. However, they are expected to go to the rural Health 

Extension Centers, privately owned clinics and pharmacies after completion the course. 

With this regard, trainees may lack confidence and experience to work in mral clinics, 

Extension Health Centers, privately owned clinics and pharmacies. 

On the other hand, the number of TVET trainees assigned to an organization differs from 

occupation to occupation. Since majority of trainees came from mral areas and neighboring 

zones, some of them went back for practice to their districts based on the availabilities of 

occupations and hence there was no saturation in almost all apprenticeship centers except in 

some field such as Auto Mechanics, General Mechanics and Information and 

Communication Technology. The number of trainees in Auto Mechanics, General 

Mechanics and Information and Communication Technology was not proportional to 

human and material facilities of apprenticeship centers because apprenticing organizations 

in these fields are concentrated in Arba Minch. A chi-square was calculated to detect the 

perceptual difference on determination of size of trainees. Accordingly, for 8 degree of 

freedom at 0.05 levels of significance, the calculated value 21.40 was greater than the Table 

value 15.51 implying that there was statistically significant difference among the three 

study groups. 

Similarly, 24 (55.81 %) TTC of trainers asserted that the number of trainees sent to an 

apprenticeship centers were determined by training institutions whereas 14 (58 .33%) of 

HSC and 25 (53.19%) of TVET trainers claimed that there was no formal procedure used to 
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determine the number of trainees assigned to the apprenticeship centers. A chi-square was 

calculated to detect the perceptual difference on detennination of number of trainees. 

Accordingly, for 8 degree of freedom at 0.05 level of confidence, the calculated value 47.24 

was greater than the Table value 15.51 implying that there was statistically significant 

difference among trainers how the number of trainees assigned to the apprenticeship centers 

was determined. 

On the other hand, disagreement was observed between trainers and trainees regarding the 

determination of trainees' assigrunent to practices centers (see Table IV). This variation 

may be due to lack of transparency of management system in the colleges. Hence, this 

finding indicated that the criterion that determines the number of trainees assigned at a 

particular practice centers were not clearly understood by both trainees and trainers. 
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Table V: Adequllcy and Approp.-iateness of Apprenticeship Period 

TRAINEES TRAlNERS D Tab 
F x' 

N Items TTC HSC TVET Tota l Cal TTC HSC TVET Total Cal 
0 x' x' 

NO % NO % NO % NO % NO % NO % NO % NO % 

" 
Assignm ent of apprenticeship training peri ods 
During SlilIlmer - - 56 56.57 79 85.87 135 45.92 - - 16 55.17 35 100 5 1 50.50 

vacation 
Shi ning system 2 1 2039 13 13. 13 2 2. 17 36 12.24 II 29.73 6 20.69 - - 17 16.83 

For spec ified 79 76.70 2 1 2 1.2 1 II 11.99 II 37.76 26 70.27 3 10.34 - - 29 28.71 

period 1-
Olhers 3 2.9 1 9 9.09 - - 12 4.08 - - 4 13.79 - - " 3.96 

TOlal 103 100 99 100 92 100 294 100 37 100 29 100 35 01l.00 101 100 
--

2' Convenient o f ass igned period 
Yes 42 43.3 55 63.22 55 6 1.8 152 55.68 3 1 93.94 - - 28 80.00 59 70.24 

1---

NO. 55 56.7 32 1678 34 38.2 121 ;4 .32 2 6.06 16 100 7 20.00 25 29.76 

Total 97 100 87 100 89 100 273 100 8.69 33 100 16 100 35 100 84 100 48.2.1 2 5.99 

3' Preferred apprenticeship period 
AI Ihe beginn ing 20 34.48 6 14.63 5 12.50 3 I 22.30 - - 4 16.00 3 42.88 7 20.59 

of each academic 
I year -

during semester 23 22.4 I 6 14.63 5 12.50 23 16.55 - - 5 20.00 - - 5 14.7 1 

break 
A t the end of 15 25.86 24 58.54 22 55.00 6 1 43 .88 - - 2 8.00 - - 2 5.88 

each academic 
year 
AI Ihe end of 10 17.24 5 12.20 8 19.51 23 16.55 2 100 14 56.00 4 57. 14 20 58.82 

the program -
Total 58 100 41 100 40 100 139 1000 2 100 25 100 7 100 34 100 

--- -

* l1lull iple Response a~O .05 significa nl level 
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To make apprenticeship more effective, it is recommended that appropriate apprenticeship 

period for both parties has to be determined first. With this regard, 56 (56. 57%) of HSC 

and 79 (85 . 87%) of TVET trainee respondents replied that their apprenticeship period was 

during summer vacation. On the other hand, 79 (76.70%) of TIC trainees practice period 

was for a fixed period within the semester. Few respondents in both colleges were attended 

their apprenticeship training on shifting system. Majority, 55 (63 .22%) of HSC and 55 

(61.80%) of TVET trainees persuaded that the practice period was convenient while 55 

(56.70%) of TTC, 32 (36 .78%) of HSC and 34 (38 .20%) of TVET trainees were not much 

comfortable with practices period they attended. Chi-square was calculated to detect 

whether the apprenticeship period was convenient or not among the respondents. As a 

result, the calculated value 8.69 was greater than the Table value 5.99 implying that there 

was statistically significant difference for 2 degree of freedom at 95% confidence level. 

Respondents who were not happy with the apprentice period were asked to indicate 

convenient period. Accordingly, 20 (34.48%) of TTC, 6 (14.63%) of HSC and five 

(12.50%) of TVET respondents favored the practice period to be at the beginning of each 

academic year. On the other hand, 23 (39.65%) of TIC, 6 (14.63%) HSC and five 

(12.50%) of TVET trainers preferred the apprentice period to be during semester break. 

Majority of HSC and TVET (58.54% and 55 .00% respectively) preferred the 

apprenticeship period to be at the end of each academic year. Few respondents also asserted 

the apprenticeship period to be at the end of the program. This great variation on 

apprenticeship period comes from the fact that majority of trainees in the three colleges 

were from lUral districts and neighboring Zones, they may need summer vacation to help 

their fami lies and their families may need the assistance of their children during summer. 

This family and economic relation may force apprenticeship during summer vacation not 

convenient for some trainees in TVET and HSC. On the other hand, some TTC trainees 

were not comfortable with their practice period because they had semester final 

examination immediately after practice. Hence, this finding indicated that the 

apprenticeship period needs systematic arrangement based on the local conditions to have 

its utmost result in the three colleges under the study. 
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Table VI: Views on Duration of App,·enticeshil' 

---- -

I) Tab N 
0 Items TRAINEES TRAfNERS r. ",l: 

TfC HSC TVET Tota l Cal TTC HSC TVET Tola l Cal 
x2 

, ,-
NO % NO % NO 1% NO % NO % NO % NO % NO % 

--
I Duration of apprenticeship- training at a lime 

--
Two monlhs - - 83 95.4 86 96.63 169 61.91 - - 8 57.14 29 76.32 37 40.22 

One month 5 5. 15 4 4.60 3 3.37 12 4.40 5 12 .50 6 42.86 4 10.53 15 16.30 
_. 

Three weeks 7 7.23 - - - - 7 2.56 9 22.50 - - 2 5.26 II 11 .97 

Two weeks 85 87.63 - - - - 85 31.14 26 65.00 - - 3 7.89 29 3 1.52 

--
One weeks - - - - - - -- - - - - - - - - - _. 
Tola l 97 100 87 100 89 100 273 100 40 100 14 100 38 100 92 100 

- .. 
2 Opinion or respondents regard ing the duralion of training at the work place 

--
More Ihan 19 19.59 3 1 35 .63 28 3 1.46 78 28.57 - - 3 18.75 - - 3 3.57 
enough 
enough 32 32.99 48 55 .1 7 30 33.7 1 11 0 40.29 2 1 63.64 4 25.00 22 62.86 47 55 .95 

94~ Nol enough 46 47.42 8 9.20 3 1 34.83 85 31.14 12 36.36 9 56.25 13 37. 14 JLJ 40.48 

Tol·al 97 100 87 100 89 100 273 100 33.42 33 100 16 100 35 100 84 100 19.72 4 
._. _. - -- - -- ---- .- - -----L- _____ 

a=0.05 significan t. leve l 
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Duration of apprenticeship differs from occupation to occupation and from country to 

country. In Ghana for instance, it lasts from 6 months to years depending on the type of 

firms (Biggs et aI. , 1995) while term of apprenticeship contract in Australia should not 

exceed seven years and expire at age 21 years (Hager, 2004; Ray 2001). The majority, 85 

(87 .63%) of TIC trainees attended practical training for two weeks at a time in each 

semester except the final semester of the program( in which TTC trainees are supposed to 

attend one-month training). About 83 (95.46%) ofHSC and 86 (96.63%) of TVET trainees 

attended apprenticeship training for two months in each year. 

Trainee respondents were asked to rate the adequacy of apprenticeship period .Accordingly, 

46 (47.42%) of TIC and 31 (34.83%) of TVET confinned that the period allotted for 

practice was not enough. Nevertheless, 51 (52.58%) of TIC, 79 (90.80%) of HSC and 58 

(65 .17%) of TVET respondents asserted that the period allotted for practice was adequate 

(see Table VI) . A chi-square test was calculated to detect the significant difference among 

trainees of the study group. Accordingly, the calculated value 33.42 was greater than the 

Table value 9.49 implying the existence of statistically significant difference for 4 degree of 

freedom at the 95% of confidence level. 

Similarly, 21 (63 .64%) of TTC and 22 (62.86%) of TVET trainers confmned that the 

period allotted for practice was sufficient while 9 (56.25%) of HSC trainers believed that 

the practice period was not enough to acquire the necessary skills. The Table value 9.49 is 

less than the critical vale 19.72 indicating that the adequacy of training period had 

statistically significant difference for 4 degree of freedom at 0.05 levels of significance. 

The adequacy of apprenticeship period had differences between trainers and trainees in 

HSC. In contrast TTC and TVET trainees' responses agree with trainers' response 

concerning on the adequacy of apprenticeship training period. 

However, interviews held with supervisors in apprenticing centers (Health CenterlHospital, 

Garages, Home and office furniture Production Centers, Schools etc) indicated that the 

time allotted for practice was not enough to acquire the expected occupational skill. A 

mechanic in one of the garage said, "two month training was not sufficient to familiarize 

names and types of machines let alone to give occupational skills". Head of Merab Abaya 
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Health Center agreed with the inadequacy of apprenticeship period. According to the Head 

of the Health Center, for instance, 'midwifery may not see a single newly born infant 

within two month'. Hence, duration of apprenticeship period has different perceptions 

among trainees, trainers m all the three institution and supervisors in apprenticeship 

offering organizations. 

Table VII: Condition for Trainees' Transportation and Distance Apprenticeship Centers 

Respondellts(Trainees) Total 
NO Items TTC HSC TVET 

NO. % NO. % NO. % NO. % 

1 Distance of apprenticing organization from trainees resident 

0-5 km 49 50.52 15 17.24 52 58.43 116 42.49 
6 - 10km 10 10.31 3 3.44 23 25.84 36 13.19 
l1 - 15km i 1.03 6 6.90 5 5.62 12 4.40 

16-20km 9 9.28 7 8.0 1 1.12 17 6.23 
Beyond 20 km 28 28.86 56 100 8 8.99 92 33.70 
Total 97 100 87 100 89 100 ?73 100 

2' Means of transport to the apprenticeship center 
On foot 41 42.27 42 39.63 66 67.38 149 59.47 

Organization service I --- ---- 9 8.49 8 8.16 17 5.65 

Public transpon --- --- I 14 13 .2 1 I 24 24.49 38 12.62 

College service 56 57.73 41 38.68 --- --- 97 32.23 

Total 97 100 106 100 98 100 301 100 

• MultIple Responses -a. =0.0) slgmficant level 

Trainees were asked to indicate the distance from their resident to the apprenticeship 

centers they were assigned. Accordingly, 49 (50.52%) ofTTC, 15 (16.85%) ofHSC and 52 

(58 .43%) of TVET were assigned below 6 km. Trainees whose resident situated beyond 6 

km away from practice centers were 49.48% in TTC, 83 .15% in HSC and 41.57% in 

TVET. They were also asked how they traveled from their resident to the apprenticeship 

centers. Accordingly, 42.27% TTC, 39.63% HSC and 67.38% of TVET used their own 

foot while 57.73% of TIC and 38 .68% HSC trainees used college service. During the time 

of data collection, the researcher observed that TTC trainees were transported from the 

center Arba Minch to practice centers (up to 56 km) by College bus daily. On the other 

hand, the majority of TVET trainees were traveled from their home to the apprenticeship 

centers either on foot or by public transport. 
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Table VIII: Incentives to Apprentice 

Respondents(Trainees) Total 
NO Items 

TTC HSC TVET 
NO. % NO. % NO. % NO. 1% 

1 Provisions of incentives to apprentice from organizations 
1 Yes 36 37.1 1 61 70.11 30 33 .71 127 46.52 

NO . 61 62.89 1 26 29.89 59 66 .29 146
1 

53.48 
Total 97 100 87 100 89 100 1 273 100 

2' If you say yes, the form of incentive given to apprentice 

Pocket money --- ---- 39 50.65 13 ~.., "'I" 52 32.10 J-"j., 

meal 13 28.26 4 5.19 7 17.95 24 14.81 
Transport - 32.61 21 27.27 7 1 17.95 dO .J 26.54 
Refreshment 31 67.39 8 10.39 II 1 28.21 50 30.86 
others 2 4.35 1 5 6.49 I 2.56 1 81 4.94 

46 100 
I 

77 100 39
1 

100 162 100 
* MultIple Responses 
a =0.05 significant level 

Incentive to apprentices was one of the issues posed to respondents. Accordingly, 61 
(70.11 %) trainees from HSC confirmed that apprenticeship-offering organizations gave 
some amount of incentives during the training. However, the majority, 61 (62 .89%) of TIC 
and 59 (66.29) TVET trainees asserted that there was no incentive given to them during the 
practice. The incentive given was in the form of refreshment for TIC trainees and pocket 
money for HSC and TVET trainees. Trainees in HSC were given incentives in the form of 
pocket money as they participate in malaria prevention and polio- myelitis eradication 
campaign while TVET trainees participate in production and service activities. 

Thus, the finding indicated that the financial requirement of apprenticeship training is not 
only directly associated with the training in the college but also extra personal expense such 
as food, transport and shelter. 
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Table IX: Trainers Response on Legal Foundation of Apprenticeship 

Respondents (Teachers) D Cal Tab 
f x' x' 

NO Items TIC HSC TVET Total 
NO % NO. % NO. % NO. % 

Existence of contract agreement with apprenticeship offering organization 

Yes 9 27.27 3 18.75 II 31.43 23 
I 

No 24 72.73 13 81.25 24 68.57 6 1 
Total 33 100 16 100 35 lOO 84 

2 Avai lability of the laws supporting the implementation of apprenticeship 

Yes 23 69.70 16 100 20 57.1 4 

No 10 30.30 - - 15 42.88 
Total 33 100 16 100 35 100 

3- lfyou say 'yes ', which of the following are used in your college 
TVET proclamation 
labor proclamation 

Apprenticeship 
guideline 
Others 
Total 

a=0.05 confidence level 
-Multiple selections possible 

3 12.50 
- -

18 75.00 

3 12.50 
24 100 

8 30.77 12 44.44 
3 11.54 2 7.41 

13 50.00 13 48. 15 

2 7.69 - -
26 100 27 100 

59 

25 
84 

23 
5 

44 

5 
77 

27.38 

72.62 
100 

70.24 

29.76 
lOO 

29.87 
6.49 

57. 14 

6.49 
100 

2 0.89 5.99 

2 37.67 5.99 

Apprenticeship training links trainees with companies and service rendering organizations. 

In doing so, it provides many opportunities for trainees to improve their practical skills and 

adapt work environment and social interaction. Thus, this vital aspect needs to be 

supplemented by law. As indicated in the literature of this thesis, from the experience of 

countries like Germany, Australia and Ghana, it can be learned that legal foundation of 

training is essential to the utmost effect of apprenticeship training. A study of Masresha 

(2004) and Abeya (2005) confirmed that apprenticeship contract with the concerned bodies 

was very limited. 

The less applicability of apprenticeship contract was supported by trainer respondents. 

Only 27.27% of TIC, 18.78% of HSC and 31.43% of TVET trainers confirmed the 

existence of a tripartite agreement. Among the respondents, 18 (75.00%) TIC, 13 (48.5%) 

TVET and I3 (50.00) of HSC trainers believed that apprenticeship guideline was a law 

supporting the implementation of apprenticeship training in their respective colleges. On 
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the other hand, 3 (12.5%) of TIC, 6 (30.77%) ofHSC and 12 (44.44%) of TVET trainers 
believed that TVET proclamation is a law binding the implementation of apprenticeship 
training in their colleges. Few respondents also assumed that labor proclamation is a 
binding law for apprenticeship training. However, labor proclamation and apprenticeship 
guideline are not the binding laws of apprenticeship training. With this respect, TVET 
College was some how familiar with TVET proclamation better than the other two 
colleges. 

Similarly, the majority of the total trainee respondents, 225 (82.42%) replied that there was 
no contract agreement signed showing the implementation of apprenticeship training based 
on legal framework was very low. Even a misconception among those who replied 
positively was observed. This was manifested on their responses to elements of contract 
that all of them replied, name, sex, age and address were elements of the contract. 
However, during observation in some practice centers, these elements were written for 
attendance and evaluation purpose only. The very important elements of apprenticeship 
contract include condition for payment, condition for termination, type of occupation and 
duration of apprenticeship. Since apprenticeship training is designed for fixed time range 
(at least 312 hours), existence of apprenticeship period was very important. With this 
respect, only 23 .3% of TVET trainees were signed contract with apprenticeship centers that 
indicate duration of apprenticeship period. In actual case, contract of apprenticeship shall 
be conducted among training institution, an organization and a trainee (Proc. No. 
391 /2004) . 

Thus, based on the majority respondents, it is possible to say that rules and regulations of 
apprenticeship training programs were not clearly understood and applied by participating 
organs in the area. 

3.3 Implementation of Apprenticeship Training 

One of the main objectives of apprenticeship training is to make trainees familiar with the 
occupations that match to trainee' s field of study. In view of that, trainees were asked 
whether apprenticeship centers assigned them based on their field of study or not. 
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Table X; Placement of Trainees and Ol"icntatioll 

TRAfNEES TRAINERS [ Tab 
N 

F 2 
0 items He I-ISC TVET Tolal Cal He I-ISC TVET Tolal Cal x- X )(2 

NO 1 % NO 1 % NO 1 % NO 1 % NO 1 % NO % NO % NO % I Were tra inees assigned apprenticeship based on field or study 
Yes 50 51.55 73 83.9 1 69 77.53 192 70.3 30 90.91 16 100 28 80.0 74 88. 10 No 47 48.45 14 16.09 20 22.47 81 29.7 3 9.09 - - 7 20.0 10 11.90 Tolal 97 100 87 100 89 100 273 100 27.22 33 100 16 100 35 100 84 100 5 .59 2 5 .. 99 2' If not, what are the possible reasons 

lack of field of 25 37.3 1 7 28.00 10 27.78 42 12.8 I 20 - - I 7.69 2 11.11 study 
shorlage of 14 20.90 13 52.00 5 13.89 32 25 .0 2 40 - - 3 23 .1 5 27.78 supervisors _ 
mislInd(.;rsLanding abollt apprcilliceship training 

1 S 1 11.94 1 21 S.OO 7 19.44 17 13.3 2 40 - - 7 53 .8 9 50.00 -Less coord inrltion be tween college and organizations 
j20 29.85 3 12.00 14 3S.89 37 28.9 - - - - 2 15.4 2 11.11 

Total 1 67 1 100 25 100 36 100 128 100 5 100 - - 13 100 IS 100 3 Did trainees get orientation before practice? 
Yes 90 92.78 87 100 87 97.75 264 96.7 29 87.89 12 75 .00 18 51.43 59 70.24 No 7 7.22 - - 2 2.45 9 3.30 4 12.12 4 25.00 17 '18.57 25 29.76 Total 97 100 87 10 89 100 273 100 7.98 33 100 16 100 35 100 84 100 20.38 2 5.99 4' If you say 'yes' for 3 what are the elements of orien tation? 

Rules and 7 1 5'1.62 80 39.02 8 1 50.63 232 46.8 2 1 29. 17 12 20.69 6 16.22 39 23.35 re~ulali o ns 

---Ilow to lise 4 1 3 1.54 54 26.34 49 30.63 144 29. 1 19 26.39 12 20.69 7 18.92 38 22.75 materials 
cuslolllcrs 7 5.38 29 14.15 10 6.25 46 9 .. 3 21 29.1 7 14 24.14 14 37.84 49 29.34 handling 

Ilow to keep secret 5 3.85 20 9.76 10 6.25 35 7.1 8 11.11 14 24. 14 8 2 1.62 30 17.96 -
Others 6 4.62 22 10.73 10 6.25 36 7.7 3 4.17 6 10.34 2 5.41 II 6.59 Towl 130 100 205 100 160 100 495 100 72 100 58 100 37 100 167 100 9.13 8 15. 51 . Multiple Responses «=0.05 sign ificant level 
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Majorities in all the three colleges confirmed that they were assigned for practices based on 

their field of study. Only 47 (48.45%) of TTC, 14 (16.09%) of HSC and 20 (22.47%) of 

TVET trainees respond negatively. Those who replied negatively were asked to indicate the 

possible reason for which they were assigned other than the field of srndy. Consequently, 

25 (37.31 %) and 20 (29.85%) of TTC respondents asserted that absence of fields of study 

and less coordination between colleges and organizations were first and second causes 

respectively. 

Here TTC respondents may be confused because of the stream difference they are 

attending and the subject classification in the practice centers. It is to mean that the subjects 

like biology, chemistry and physics were not given separately during the training. Instead, 

natural science, social science language and mathematics were given as training streams. 

Absence of fields of study and less coordination between colleges and organizations were 

also selected second and first reasons for TVET trainees to be assigned other than field of 

study respectively. Condition for HSC is rather different from TTC and TVEr. In HSC, 

lack of supervisor was the main reason for trainees to assign other than field of study. 

Misunderstanding about apprenticeship training program was also another reason with 

small proportion in the three colleges. 

Hence, the finding indicated that majority of trainees were assigned on their field of study 

to attend apprenticeship training in all of the three colleges. However, for some trainees, 

absence of field of study, lack of supervisors in the field of study and less coordination 

between colleges and apprenticeship centers were the main reasons in assigning apprentice 

other than their field of study for TTC, HSC and TVET trainees respectively. A chi-square 

value 27.22 is greater than the Table value 5.99 implying assignment of trainees based on 

their field of study had statistically significant difference between trainees in the three 

colleges for 2 degree of freedom at the 95% confidence level. 

Trainers were asked about placement of apprentice at the work place. Consequently, 30 

(90 .91%) of TTC, 16 (100%) of HSC and 28 (80.00%) of TVET teachers replied that 

apprentice were assigned based on their field of study. Conversely, 0.09% of TTC trainers 
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and 20.00% of TVET trainers refused. According to these respondents, misunderstanding 

about apprenticeship training was the main reason to assign trainees other than their field of 

study. Similarly, lack of supervisors in the field of study and less coordination between 

colleges and organizations were some of the reasons asserted by TVET trainer. For 2 

degree of freedom at the 0.05 significance level, calculated value 5.59 is nearly equal to the 

Table value 5.99 implying that assignment of trainees based on their field of study had no 

statistically significant difference among trainers. 

Orientation is one of the most important functions in implementing apprenticeship training, 

which enables to bring about connection between organizational goals/expectations and 

apprentice needs. It helps trainees to integrate themselves with the organization and its 

environment. Orientation also assists trainees to acquaint themselves with important 

consideration of personal, professional and community relationships with the organization. 

To ascertain whether colleges and apprenticeship organizations had such a kind of program, 

a question was posed to trainees. Accordingly, almost all (more than 92%) of trainees in all 

the three colleges were given orientation. As far as the focus /topics of orientation was 

concerned, considerable portion of the respondents disclosed that the orientation program 

mostly focused on rules and regulation (54.62% in TTC, 39.02% in HSC and 50.63% in 

TVET) and how to use materials were the first two focus areas of the orientation. 
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Table XI: Follow Up of Apprenticeship Practice 

N Respondeors(r rainees) Total D Cal Tab 
0 Items f x' 

, 
TTC 1 HSC TVET 

x-

No. % I No % I No 1% No % 

I Supervisors assicrned to help apprentice 
Yes 1 95 97.94 1 77 88 .51 83 i 93.26 255 93.41 
No ! 2 2.06 10 11.49 6 1 6.74 18 6.59 

Total 1 97 100 87 100 89 1 100 273 100 2 6.63 1 5.99 
If you saY.1'es for I, to extent supervisors assist trainees at the work lace 
Highly 16 16.84 21 27.27 21 1 25.3 58 22.75 

2 Sufficiently 47 49.47 7' _ 0 29.87 20 24.10 90 35.29 1 

Moderately 22 23.16 17 22.08 18 21.69 57 22.35 
Low 10 10.53 II 14.29 21 25.3 42 16.47 
Very low ---- ---- 5 6.49 3 3.61 8 3.14 1 1 

Total 95 100 77 100 83 100 255 1000 8 21.71 15.51 
3 Basis for supervisors to evaluate trainees 
* 46.83 1 36.17 1 based on C1uideline 55 45.45 59 34 148 43.40 

based on personal 26 21.49 28 22.22 1 20 1 21.28 1 74 21.70 

1 relation 
based on their own 38 31.40 35 27.78 29 30 .85 102 29.91 
criteria 
do not evaluate 2 1.65 I 4 31.75 II 11.70 1 17 4.98 1 
Total 121 100 126 100 I 94 100 341 100 

4 Training college follow aFprentice practices at the work place 
* Yes 83 85.57 71 81.61 69 77 .53 I 223 81.68 I 

No 14 14.43 16 18 .39 20 I 22.49 50 18.32 i 
Total 97 100 87 100 89 I 100 273 1000 2 1.99 5.99 

5 lfves ,the extent of follow up by training colle es 
• Daily 26 27.37 1 28 44.44 14 20.00 58 25.44 

Once a week 26 27.37 8 12.7 6 8.57 1 40 17.54 
Once in two weeks 40 42.11 7 II.lI 6 8.57 53 23.25 
Once in a month 3 3.16 13 20.63 44 I 62.86 I 60 76.32 
others --- ---- 7 1 Il.lI --- -- I 7 3.07 
Total 95 100 63 100 70 100 228 100 8 118.32 15.51 

6 Reasons for the absence of fo llow up by training colleges 
* Shortage of 3 13.64 6 20.00 12 25 .00 21 21.00 

1 man power 
Managemen(s 10 45.45 12 40.00 7 -I 52.08 47 47 .00 

1 

-) 

neoligence 
shortage of fmance 6 27.27 II 36.67 3 6.25 20 20.00 
for per diem 
Responsibility --- --- I 3.33 4 8.33 5 5.00 
already handled 
by apprenticeship 
centers 
Others I ---- I --- I 4 8.33 4 4.00 I 
Total 1 22 100 30 I 100 I 48 100 I 100 100 8 1 17.78 15.51 

a-0.05 SIgmficance level * Muiliple R.esponse 
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Organizations selected for apprenticeship training have duties and responsibilities to assign 

capable supervisors who would enhance the knowledge and skills of the apprentice. These 

supervisors should follow up and evaluate the day-to-day performance of the apprentice 

(Article 21: Proc. 391 /2004) and finally sent to the colleges. These supervisors assigned by 

organizations should be knowledgeable and skilled individuals primarily responsible to 

students and adopt the roll of menior (Hughes and Moore, 1999). Based on this, trainees 

were asked how supervisors assist them during the apprenticeship period. Accordingly, 95 

(97.94%) of TTC, 77 (88.51%) of HSC and 83 (93.26% TVET trainee respondents 

indicated that organization assigned supervisors to help apprentice during the training. A 

small portion of respondents replied that supervisors were not assigned during the training 

period. A chi-square test was calculated to check the significance difference among the 

three study groups. As the result indicated, the calculated value 6.63 was greater than the 

Table value 5.99 implying that there was statistically significant difference for 2 degree of 

freedom at 0.05 levels of significance. 

Respondents were also asked to rate the performance of supervIsors during the 

apprenticeship period. Hence, 85 (89.47%) of TTC, 61 (79.22%) of HSC and 59 (71.08%) 

of TVET respondents indicated that supervisors assisted them at the required level. 

Whereas 10 (10.53%) of TIC, 16 (20.78%) ofHSC and 24 (28.51%) of TVET respondents 

argued that supervisors were not responsible to supervise the apprentice during the training 

period. Here a chi - square test was used to see the rating differences among the three 

study groups for 8 degree offreedom at 0.05 confidence level. Consequently, the calculated 

value 21.71 was greater than the Table value 15 .51 indicating that there was statistically 

significant difference in rating the performance of supervisors at the work place. 

In addition to assisting trainees, supervisors have responsibilities to give evaluation for 

apprentice based on the apprenticeship guideline. However, only 45.45% of TIC, 46.83% 

of HSC and 36.17% of TVET trainees believed that the evaluation was done based on the 

apprenticeship guideline. More than half of the respondents replied that supervisors 

evaluate trainees based on personal relation or their own criteria. HSC and TVET trainers 
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also support trainees ' response (see appendix -1 ). Hence, this finding indicated that 

evaluation of trainees was not done based on the apprenticeship guideline. 

Training Colleges! Institutions have also duties and responsibilities to assign a coordinator 

who shall follow up and control apprenticeship training undergone by trainees. Eighty three 

(85 .57%) of TTC, 71 (81.61%) HSC and 69 (77.53) of TVET trainees responded that 

training colleges assign coordinators to fo llow and control apprenticeship practices. 

Whereas 14 (14.43%) of TTC, 16 (18.39%) of HSC and 20 (22.49%) of TVET trainees 

responded negatively. For 2 degree of freedom at 0.05 significance levels, the calculated 

value 1.99 was less than the Table value 5.99 indicating that there was no statistically 

significant difference among the study groups. 

Trainees were also asked to indicate the follow up frequencies made by coordinators. 

Accordingly, 40 (42.11 %) of HSC respondents asserted that coordinators fo llow 

apprenticeship practices daily. The condition in TVET was reasonably different from the 

rest two. The majority, 44 (62.86) of TVET trainees were supervised by apprenticeship 

coordinator once in a month. This was supported by vocational counselor of TVET College 

during the interview held with the writer of this thesis . The vocational counselor asserted 

that follow up practice was done once in a month due to shortage of manpower. He also 

added, "The College was not able to follow and control apprentice practices frequently 

because majority of the staff members were attending in-service training during summer". 

Even for those who were assigned in apprenticeship centers very far from the College, 

fo llow up practices were done by telephone. However, similar percent of trainees, 25 

(52.08%) of TVET, 10 (45.45%) of TIC and 12 (40.10%) ofHSC asserted that training 

colleges did not follow and control apprentice practices frequently due to management 

negligence. With this regard, for 8 degree of freedom at 0.05 level of confidence the Table 

value 15.51 is less than the calculated value 17.78 indicating that reasons not to undertake 

follow up had statistically significant difference among the study group. 
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3.4 Linkage between Theory and l'ractice 

Table XII; Relation between Theo,'Y and l'ractices 

TRAINEES TRA INE RS [ Tab 
N Items HC 1 I-1 SC TVET Tolal Cal x' HC HSC TVET TOlal Ca l ~r F x' 
0 NO % . 1 NO J % NO % NO % NO % NO % NO % NO % 
I The degree to which apprenticeshi p trainingreia ted wilh Ihe theur taught ----

very high 20 20.62 23 26.44 12 13,48 55 20.15 4 12.12 2 12.50 3 8.57 9 10.7 1 -
high 36 37. 11 30 34.49 37 41.57 103 37.73 18 54.55 6 37.50 7 20.00 3 1 36.90 -
Medium 2 1 2 1.65 19 21.84 20 22.47 60 2 1.98 II 33.33 8 50.00 15 42.86 34 40.48 

~, 18 18.56 10 11.49 16 17.98 44 16.12 - - - - 2 5.7 1 2 2.38 
very low 2 2.06 5 5.75 4 4.49 II 4.03 - - - . 8 22.86 8 9.52 

Tolal 97 100 87 100 89 100 273 100 8.81 33 100 16 100 35 100 84 100 20.70 8 15.5 1 

2 Tra inees ga ined Ihe required occupational sk ill 
Yes 91 93.8 1 66 75.86 77 86.5 2 234 85.7 1 3 1 93 .94 7 43 .75 2 1 60.00 59 70.24 
No 6 6.19 2 1 24. 14 12 13.48 39 14.29 2 6.06 9 56.25 14 40.00 25 29.76 
Tola l 97 100 87 100 89 100 273 100 12.10 33 100 16 100 35 100 84 100 15.98 2 5.99 

3 T he degree of ac uiring the required ski ll 
VI high ly 17 18.68 19 28.79 21 27.27 57 24.39 I 3.23 . . - . I 1.72 
high 50 54.95 24 36.36 34 44.16 108 46.15 19 6 1.29 2 33 .3 3 4 19.05 25 43. 10 

-
moderately 2 1 23 .08 20 30.30 20 25 .97 6 1 2609 9 29.03 4 66.67 12 57.14 25 43.10 
low 3 3.30 3 4.55 2 2.60 8 3.42 2 6.4 5 - - 5 23.8 1 7 12 .09 
VI low - - - - - - -
Tolal 9 1 100 66 100 77 100 234 100 6.11 3 1 100 6 100 2 1 100 58 100 17.84 8 15.5 1 

4' Reasons not acqui ring the OCClI Jat ional sk ills 
Lack of Proper ass istance 

1 61 35.29 1 II 1 21.59 1 8 1 40.00 25 28.4 1 I 25.00 - 7 28.00 8 19.5 1 
Misllllllch between training and working mater ials 

5 29,4 1 2 1 4 1.1 8 8 I 40.00 34 3864 2 50.00 2 16.67 4 16.00 8 19.51 
Low academ ic performance of tra inees 

I 5 I 29.4 1 13 25.49 4 20.00 22 25.00 I 25.00 8 66 .67 II 44.00 20 48.79 
A pprentice reluctance 

- - 2 3.9 1 - - 2 2.27 - - - - 3 12.00 3 7.32 
-

Others I 5.88 4 7.84 - - 5 5.68 - - 2 - - - 2 4.89 

Total 17 100 5 1 100 20 100 88 100 4 100 12 100 25 100 4 1 100 
-- -- ----- ------- - ---

*Muhiple Response a=O.05 Significance level 
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Trainees assigned in apprenticeship training are expected to integrate the theory though in 

the classroom with the actual practice at the work place. With this regard, trainees were 

asked to rate the relationship between theory and practice during apprenticeship. 

Consequently, both groups of the study confmned that experiences gained were highly 

related with the theory taught in the classroom. Almost equal proportion of respondents 

asserted that theory and practice was related moderately. Among these, 20 (20.62%) from 

TTC, 23 (26.44%) from HSC and 12 (13.48%) from TVET responded that there was a very 

high relationship between practice and theory. Yet, 20 (20.62%) of TIC, 15 (17.24%) of 

HSC and 20 (22.47%) of TVET trainees confirmed that theory and practice were related 

below average. 

Trainees at the work place were expected not only to engage in practically activities but 

they were also expected to gain social, professional and occupation skills. With this regard, 

the majority of trainees in both colleges confirmed that they had the necessary skills (see 

Table XII). More than half of the respondents asserted that they acquired enough 

occupational skills during apprenticeship period. On the contrary, small proportion of 

respondents (6 .19% of TTC, 24.14% of HSC and 13.43% of TVET) believed that they had 

no adequate occupational skill. Among these, 4l. I 8% of TTC and 40% of TVET trainees 

assumed that they were not assisted properly during apprenticeship but HSC respondents 

asserted that mismatch between working and training materials was the main reason that 

forced them not to gain the necessary occupational skills. 
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3.4 Problems and Suggested Solutions 

Table XIII: Factors Affecting Retention and Complete of Apprenticeship Training 

Respondents(Trai nees) D Cal Tab 

TIC HSC TVET Tolal r x' x' 
Items 

NO % NO. % NO. % NO. % 

Some Irainees forced not to attend the apprenticeship training 

Yes 44 45.36 52 59.77 48 53.93 144 52.75 
No 53 56.70 35 40.23 4 1 46.07 129 47.25 
Total 97 100 87 100 89 100 273 100 2 3.98 
If you say 'yes' to number I wh ich of the following be possible reasons 

Absence of 29 60.42 13 24.07 27 42.19 69 41.57 
aoorenticeshio centers 
Inconvenient of 8 16.67 14 25.93 13 20.31 35 21.08 
aoorenticeship period 
Bei ng non-regular 4 8.33 5 9.26 3 4.69 12 7.23 
trainees 
large number oftrainees comr are to a Jprenticeship centers 

7 14.58 20 37.04 19 29.69 46 27.71 
others - - 2 3.70 2 3.13 4 2.4 1 
Total 48 100 54 100 64 100 166 100 
Mechanism set for those who do not attend the apprenticeship training due to different reasons 

forced to withdraw 
Another apprenticeship 
period was arranged 

compensation was 
Qiven 

nothing was done 

Total 
0=0.05 confidence level 
-Multiple responses 

24 
55 

26 

17 

122 

19.67 65 
45 .08 2 1 

21.31 22 

13.93 5 

100 11 3 

57.52 21 20.39 110 32.54 
18.58 41 39.8 1 11 7 34.62 

19.47 27 26.21 75 22.19 

4.42 14 13.59 36 10.65 

tOO 103 100 338 100 

Fo rty-fou r (45.36%) of TIC, 52 (59.77%) of HSC and 48 (53.53%) of TVET trainees 

responded that some trainees were forced not to attend apprenticeship training. However, 

53 (56.7%) of TIC, 35 (40.23%) of HSC, and 41 (46.07%) ofTVET trainee asserted that 

there was no reason that hinder trainees to attend apprenticeship training. A chi-square 

indicated that for 2 degree of freedom at 0.05 leve l of confidence the critical value 3.98 is 

less than the Table val ue 5.99 implying that there was no statistically sign ificant difference 

among the three study groups. Among the reasons, 29 (60.42%) ofTTC and 27 (42. 19%) of 
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TVET trainers confirmed that absence of apprenticeship centers was the main reason why 

trainees were forced not to attend the training. On the other hand, HSC trainees responded 

that large number of trainees compared to apprenticeship centers was the major reason. 

Trainees were asked to indicate the measures that have been taken for those who were 

excluded from apprenticeship training beyond their control. Accordingly, 55 (45.08%) of 

TTC and 41 (39.81%) of TVET trainees replied that another apprenticeship period was 

arranged while 65 (57.52%) ofHSC trainees asserted that trainees were forced to withdraw 

from the training. Similar proportion of respondents confirmed that theoretical 

compensation was given for those trainees excluded from apprenticeship training beyond 

their control. 
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Table XIV: College Related Problems on Apprenticeship 

TRA[NE ES 

Hems 

TTC HSC TVET 

NO % NO 1% NO % 

Colleges' training problems infiuence on apprenticeship training 

Yes 90 92.78 84 96.55 73 

No 7 7.22 3 3.45 [6 

Tota l 97 100 87 100 89 

Colleges related factors infl uencing apprenticeship training 

shortage of tra in ing materials 

outdated training materials 

Co lleges poor management 

Tra iners below the req ui red 

educationa l reasons standard 

shortage of manpower 

others 

Tota l 

a=O.05 significant leve l 

*mul liple se lection 

75 44.91 

15 8.98 

33 19.76 

44 26 .35 

- -

- -
167 100 

52 34.67 53 

18 12.00 18 

28 18.67 15 

33 22.00 6 1 

18 12.00 7 

I 0.67 -

150 100 154 

82.02 

[7.98 

100 

34.42 

11.69 

9.74 

39.6 1 

4.55 

-

100 

60 

Total TTC 

NO % NO % 

247 90.48 28 84.85 

26 9.52 5 15.15 

273 100 33 100 

180 38.22 12 22.64 

51 10.83 4 7.55 

76 16.14 6 11.32 

138 29.3 0 18 33.96 

25 5.3 1 7 13.2 1 

I 0.2 1 6 -

471 100 53 100 

TRA[NERS 

HSC TVET Total 

NO % NO % NO % 

16 100 3 1 88.57 75 89.29 

- - 4 11 .43 9 10.71 

16 100 35 100 84 100 

12 26.09 29 43.28 53 3706 

4 9.70 6 8.96 14 9.79 

8 17.39 IS 22.39 41 28 .67 

6 13.04 10 14.93 23 16.09 

16 34.78 7 10.45 29 20.28 
-

- - - - 6 4.20 

46 100 67 100 143 100 



Employers and service delivering organizations complain that graduates of colleges are not 

theoretical and psychologically competent for the actual work situations. Some of the 

reasons frequently raised are trainees' low academic performance and the evaluation 

systems used to certify trainees. Others complain that the colleges' human and material 

facilities are below the requirements set by MoE. Here trainees and trainers were asked 

whether colleges related factors influence apprenticeship training or not. Surprisingly, 

about 90% of both trainees and trainers in all of the three co lleges confirmed positively. 

Among these, 49.91 % of TTC and 34.67% of HSC trainees asserted that shortage of 

training materials highly influence apprenticeship training while 39.61 % ofTVET trainees 

confirmed that trainers below the required standard was the main factor that affected 

apprenticeship training. Trainers below the required educational standard was the second 

major factor that affects apprenticeship training for TIC and HSC trainees while shortage 

of training materials was the second factor that affects TVET trainees during 

apprenticeship. 

Similarly, 43.28% of TVET trainers believed that shortage of training materials was the 

major factor that directly influences on apprenticeship training whereas 33 .96% of TTC 

trainers asserted that trainers' low academic performance was mainly affects practical 

training at the actual work place. On the other hand, 34.78% of HSC trainers confinned that 

shortage of manpower highly affected practice at the work place. However, student teacher 

ratio for HSC is about 21 :1, which is average compared to 41:1 in TIC and 18:1 in TVET 

(see appendix- 2). Similar proportions of trainers and trainees in all the three colleges stated 

that colleges ' poor management system had certain impacts on apprenticeship trainings. 

Hence, this finding indicated that apprenticeship problems are not limited to the 

apprenticing centers rather factors related to Colleges such as shortage of training materials, 

low academic perfonnance of trainers and Colleges poor management system also have 

effects on apprenticeship training at the work place. 

61 



Table XV: Suggestions to Solve Apprenticeshill Problems 

N 
Items TRAINEES TRAINERS 

0 TTC HSC TVET Total TIC HSC TVET Total 

NO % NO 1% NO % NO % 
-

NO 1 % NO % NO % NO % 

1* Mean s thought (0 so lve fi na n c ia l problems on apprenticeship training 

apprentice shoul d cuver the cost 6 4.76 13 10.00 5 3.70 24 6.14 3 6.67 I 2.78 2 2.70 6 3.87 

esta blish fund ra ini ng committee 24 19.09 27 20.77 35 25 .93 86 2 1.99 29 64.44 15 41.67 31 4 1.89 75 48.39 

the govern ment shou ld a ll ocate 90 71.43 73 56.15 88 65.19 25 1 64.19 3 6.67 6 16.67 18 24.32 27 17.42 

apprenticesh ip budget 

Apprenticing organizatiolls 6 4.76 17 13.08 7 5.19 30 7.67 8 18 .1 8 12 33.33 15 20.27 35 22.58 

shou ld pay for apprentice 

exempt organ izations from tax - - - - - - - 2 4.44 2 5.56 8 10.8 1 12 7.74 

Tol81 126 100 130 100 t35 100 39 1 100 45 100 36 100 74 100 ISS 100 

2* O verall suggesti o ns to so lve ap prenticeship problems 

Estab lish adv isory committee 54 24 .88 37 21.02 17 10.56 108 19.49 27 30.68 10 22.73 6 7.59 43 20.38 

G ive financia l support to tra inees 28 12.90 29 16.48 37 22 .98 94 16.98 9 10.23 6 13.64 20 25.32 35 16.59 

Arrange sem inars and workshops 59 27. 19 49 27.84 46 28.58 154 27.80 26 29.55 6 13.64 21 26 .58 S3 25. 12 
-

Revise TV ET proclamatio n 19 S.76 29 16.48 10 6.21 58 10,47 18 20045 16 36.36 24 30.38 58 27.49 

Establishes apprenticeship cOlllmi ttee conta ining tra iners trainees and superv isors ill organizations 

57 26.27 32 IS . 18 51 31.68 140 25.27 8 9.09 8 18. 18 8 10. 13 24 11.37 

Total 2 17 100 176 100 161 100 554 lOO 88 100 44 100 79 100 2 11 100 
- --- - -- ----

*: Mult iple Response 
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To seek opinions on respondents how to resolve some of the problems of apprenticeship 

training programs, questions were posed to trainees. As a result, the majority, 90 (71.43%) 

in TTC, 73 (56.15%) of HSC and 88 (65.19%) of TVET respondents confinned that it is 

the governments responsibility to allocate apprenticeship budget. Establish apprenticeship 

fund raising committee was the second major solution forwarded by trainees to solve 

apprenticeship financial problem. Trainees stressed that arrange seminars and workshop to 

concerned bodies are mandatory to tackle the over all problems of apprenticeship problems. 

The existence of apprenticeship coordinating committee containing apprentice, trainers and 

supervisors in the organization has given great attention as a solution to apprenticeship 

problems. 

The very important thing in the apprenticeship training is a good relation between training 

institutions and apprenticeship offering organizations. With this regard, no positive 

measure was done to increase the relationship between training institution/colleges with 

apprenticing organizations (Abeya, 2005). During the interview held with schools selected 

for practices, it was indicated that College of Teacher's Education gave seminars and 

workshop to mentors before trainees sent to Practices. The College also had donated 

typewriters and duplication machine to schools selected for practice centers. As a result 

schools were very much cooperative to the utmost result of teaching practice. On the other 

hand, HSC and TVET colleges had not been given any seminar or workshops to 

apprenticeship offering organizations . The respective colleges agree with supervisors 

response and defended that it was due to shortage manpower. Hence, this finding indicated 

that TTC has made a good effort to make their relation effective. The efforts made by HSC 

and TVET to make organizations active participant in apprenticeship training were very 

low compared to Teachers Training College. 
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Table XVI: Respondents Opinions on App"enticeship Program 

Responden ts 

N Items 
0 

I Apprenticesh ip helps to Tra inees 

be se lf-employed Tra iners 

2 Orgalli zations do not see Tra inees 

apprenticeship as part o f tra ining Trai ners 

3 Apprentice adapt new Trai nees 

techno logies at the work place Trainers 

4 A pprenticesllip increases work Trai nees 

hab its and se lf-confidence Trainers 

5 T rainers and supervi sors Trainees 

be l ieved on apprenti cesh ip Tra iners 

6 Apprenticeship eva luations a re Trainees 

G iven based on performance Tra iners 

7 o rganizati ons bene fited Trainees 

fro m apprenticeship trainin g T rai llers 

~I: mean a =O.05 confidence level 
SO: stand ard dev iatio ns Of: degree o f freedom 

II 

3.29 

3.73 

2.59 

2.52 

2 .57 

3.30 

4.48 

4.39 

3.97 

4.09 

3.29 

3.55 

3.69 

3.76 

Co lleges Between 

n 'c 

SO 

.328 

.620 

.334 

.58 1 

.336 

.563 

.465 

.772 

.263 

.695 

.328 

.591 

.358 

.694 

H SC TVET Groups 

II SO 11 SO Sbg' 

4.23 .449 3.98 .408 21.32 

3.75 .895 4. 14 .689 1.704 

2.78 .343 3.21 .339 9A2 

3.3 1 .809 3 .60 .5 8 1 10.365 

3.95 A08 3.70 .374 5 1.66 

3.69 .880 3.69 .595 1.47 1 

4.6 1 .5 14 4.49 .487 0 .427 

4.44 1. 13 4.3 1 .729 . 1002 

4.34 .437 3 .89 .378 5.25 

3.88 .93 1 3.89 .632 0 .436 

3.75 .384 3.70 .328 5.9 17 

3.69 .879 2.54 .562 11.34 

4. 16 .439 4.08 .422 3.99 

3.8 1 .9 11 4.29 .724 2 .674 

Swg " s tandard dev iat ions w ithin the group 
Sbg" standard dev iations between group 
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Within F Tab 
the group Calc value 

ulate ofF 

Swg l. Dr d 
[) 

f 

2 3.720 81 5.738 

2 6.8 19 270 0.255 2.996 

2 1.780 81 5.295 

2 12.507 270 .8287 
2 .996 

2 4.124 81 12.53 

2 8.'196 270 .1331 2.996 

2 .782 81 0.546 

2 3.280 270 .D305 2.996 

2 .960 81 5.487 

2 6.50 1 270 .067 1 
2.996 

2 3.015 81 1.963 
- 2.996 2 31.305 270 .36 17 

2 2.410 81 1.657 

2 6.970 270 .3836 
2.996 



Apprenticeship training was mainly designed to make apprentice employed or self­

employed. With this regard, trainees were asked to rate how apprenticeship training helped 

trainees to be self-employed. Respondents in HSC had scored significantly higher than both 

TTC and TVET trainees. Similarly, teacher respondents from HSC had considerably rated 

higher than that of TTC and TVET colleges. However, both trainees and trainers in all the 

three colleges sense that apprenticeship helps to be self-employed above the average. The F 

ratio was calculated to determine the significance difference at 0.05 level of confidence and 

the Table value 2.996 is less than the ratio value 5.738 indicating the existence of 

statistically significant difference among trainee respondents. On the other hand, since the 

Table value 2.996 is greater than the ratio value 0.255 there was no statistically significant 

difference observed among trainers at 95% level of confidence. It can be seen that both 

trainees and trainers from HSC rate higher than that of TTC and TVET trainees as well as 

trainers. From TIC and TVET respondents, both trainees and trainers in TVET rated 

higher than TTC trainees and trainers. 

Respondents were requested to rate interest of organization towards apprenticeship. The 

result of analysis of variance suggested that there was significant difference between the 

mean score of trainee respondents . Accordingly, students from TVET believed that 

apprenticing organizations do not see apprenticeship as part of training whereas students 

from TTC and HSC rate that organizations do not see apprenticeship as part of training 

nearly average (see Table XVI). Trainers from HSC also confmned that organization do not 

see apprenticeship as part of training. Trainers from TIC and TVET rated equally how 

organizations see apprenticeship training. The F ratio 5.295 of trainees is greater than the 

table value 2.996 and the F ratio .8287 of trainers is less than the table value 2.996. Hence, 

trainee respondents from all the three colleges confirmed that apprenticeship offering 

organization do not see apprenticeship as part of training with out significance difference 

while trainers confirmed that apprenticeship offering organization do not see apprenticeship 

as part of training with stati stically significance difference at the 95% confidence level. In 

any case, it can be seen that there were misconceptions perceived by apprenticeship 

offering organizations on apprenticeship. 
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Among the important facts that trainees were assigned to take training at the actual work 

place was to familiarize them with new technologies and working conditions. Accordingly, 

trainees were asked to rate how apprenticeship training helped trainees to become 

accustomed with new work conditions and technologies. As a result, trainees from HSC 

confinned that apprenticeship helped trainees to adapt new technologies at the work place 

better than TTC and TVET respondents. On the other hand, TVET trainees ranked better 

than TIC respondents did. The F ratio 12.53 is greater than the table value 2.996 indicated 

that there was a significant difference among trainee respondents at the 0.05 significance 

level. Trainers from HSC asserted that apprenticeship training helped apprentice to adapt 

new technologies better than TTC and TVET trainers . From the analysis of variance, the F 

ratio .1331 is less than the table value 2.996 indicating that there was no statistically 

significant difference between the mean scores of trainers with respect to apprenticeship 

ability in adapting new technologies at the work place. The above findings indicated that 

though there was no perceptual difference among trainers, HSC trainees had better 

understanding about the importance of practical training at the work place to adapt new 

technologies and TTC trainees had the least perception. 

Furthermore, an attempt was made to investigate whether apprenticeship increases work 

habit and self-confidence. With this regard, trainees from all colleges rated above the 

average proportionally. However, HSC trainees understand that apprenticeship increases 

work habit and self-confidence better than TTC and TVET trainees do. The F ratio 0.546 is 

less than the table value 2.996 inlplying that there was no statistically significant difference 

among the means at 0.05 level of confidence. Similarly, Trainers from all colleges agree 

with the issue without any significant difference. Relatively, TTC and TVET trainers rated 

less than HSC trainers did. Table value 2.996 is greater than calculated value 0.0305 

implying that there was no statistically significant difference among the means at 0.05 

levels of significance. Here the finding indicated that both trainees and trainers from all 

colleges confirmed that apprenticeship increase work habits and self-confidence to 

apprentice. 
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Respondents were asked to rate trainers and supervisors perception on apprenticeship 

training. Accordingly, HSC trainees and trainers rated highly compared to TTC and TVET 

trainees and trainers. Trainees F- ratio 5.487 is greater than the table value 2.996 indicating 

the existence of statistically significant difference among the mean of trainees at 0.05 levels 

of significance. However, trainers F- ratio 0.0671 is less than the table value 2.996 

indicating that supervisors and trainers believed on apprenticeship training without any 

significant difference at the 95% confidence level. 

In cormection with apprenticeship evaluation system done by apprenticeship offering 

organizations, TTC and TVET trainees believed that evaluation are given based of 

performance while HSC trainees rate better than the others do . From the analysis of 

variance, the F-ratio value 1.963 is less than the Table value 2.996 and hence there was no 

significant difference among the mean scores of trainees at 0.05 levels of significance. On 

the other hand, trainers from TVET and TTC rate nearly equal but HSC trainers rated the 

issue better than the others did. Trainers F-ratio value 0.3617 is less than the table value 

2.996 indicating that apprenticeship offering organizations evaluate trainees based on 

performance without any significant difference at 0.05 level of confidence. 

Regarding the importance of apprenticeship for training centers, trainee respondents replied 

that organizations benefited from apprenticeship training by rating above the average in all 

the three colleges. For the purpose of comparison, HSC trainees and trainers rate higher 

than the other two colleges. The F ratio 1.657 is less than the table value 2.996 indicated 

that the mean scores(see able XVI) of trainees had statistically significant difference at 95% 

level of confidence were as analysis of variance on mean scores of trainers indicated that 

trainers perception had no significant difference among the study groups at 95% confidence 

level. Hence, this finding indicated that apprenticeship-offering organizations were 

benefited from apprenticeship training. This idea was supported by owner of Beauty Salon 

and wood production centre during the interview held with this author. According to 

owners of these organizations, apprenticeship helped them to select competent young 

employees to their organization and now they are working with former apprentice. 
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CHAPTER FOUR 

Summary, Conclusion and Recommendations 

4.1 Summary of the Findings 

The purpose of thi s study was to see the implementat ion of apprenticeship training in three 

government Colleges at Arba Minch. To this end, questions addressing on the 

implementation of apprenticeship trai ning such as selection of apprenticing organization, . 

placement of apprentice, linkage between theory and practices, problems and measures 

addressing the problems were rai sed. 

The study employed descriptive analys is and conducted in regular programs of the three 

government co lleges. The subject of the study were 3 deans(v/deans), 3 apprenticeshi p 

coordinators/vocat ional counselors, 84 trainers, 273 trainees and 15 apprenticeshi p centers . 

Accord ingly, the respondents sampling was carried through stratified random sampling, 

purposive sampling and available sampling techniques. Trainees were selected through 

stratified random sampling technique and trainers were selected through both purposive and 

random sampling techniques. All the other respondents were se lected th rough avai lable 

sampling technique. 

Questionnaires, interviews and document ana lys is were used to obtain information from 

respondents. The data obtained were analyzed us ing percentages and analys is of variance 

(ANOVA) such as chi-square test and F-test. Thus, the following major fi ndings were 

obtained from the result of data analys is. 

4.1.1 Fifty-eight percent of TTC and 54.02% of HSC tra inees were above 19 

years old whereas on ly 44.94% of TVET trainees were beyond 19 years. 

Therefore, the age profile showed that, students from TTC and HSC were 

rel atively elder than students from TVET. The partic ipation of female 

trainees in TIC and TVET was few compared to HSC. Similarly, female 
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trainers were very low in all the three colleges. However, the number of 

female trainers in HSC was greater than the other two colleges. 

4.1.2 Regarding work experience and qualification of trainer respondents, TTC 

trainers have better qualification than HSC and TVET. Even though ETP 

clearly stated that trainers in College level should have at least a minimum 

of first degree, 31 .25% of HSC and 69.57% of TVET trainees had college 

diploma, which is below the minimum requirement standard by MoE. 

4.1.3 For the majority of respondents (both trainees and trainers) in TIC and 

HSC, availability of supervisors and occupation were widely used criterion 

to select apprenticing organizations. Interest of apprenticing organizations 

was a dominant factor in selecting apprenticeship centers for TVET 

trainees. 

4.1.4 According to the majority of respondents, placement of apprentice to 

practice centers was done by agreement between colleges and apprenticing 

organizatiuns. However, the number of trainees sent to apprenticeship 

centers was determined by college' s management in TTC, trainers in HSC 

and vocational counselor in TVET College. 

4.1.5 Based on the finding, TTC trainees sent to apprenticing organizations were 

more or less proportional to human and material facilities of organizations 

while HSC trainees were not proportional to human and material facilities 

of health apprenticeship centers. It was also indicated that TVET trainees in 

some fie ld of studies (apprenticing organizations concentrated in Arba 

Minch only) were not proportional with human and material facilities. 

4.1 .6 Both TVET and HSC trainees indicate that they were attending their 

practice during summer vacation. Due to schools academic calendar, TTC 
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trainees conduct their practice during the third month of each semester. 
Majority of the HSC and HSC trainees confirmed that apprenticeship 
during summer was convenient for them. On the contrary, TIC trainees 
were not comfortable with their apprenticeship periods because they had 
semester fmal examination immediately after practice. Besides, the 
majority of trainees in all the three colleges believed that the training 
period was enough to gain the required occupational skill at the workplace. 
Conversely, supervisors from apprenticeship centers thought that the 
apprenticeship period allotted for practice was not sufficient to acquire the 
necessary occupational skills at the work place. 

4.1. 7 Majority of HSC trainees, nearly half of TTC and TVET trainees were 
placed for practice beyond 5 km from their resident. Accordingly, HSC and 
TVET trainees were traveled either on foofor by public transport. 

4.1.8 Based on the fmdings , majority of trainees and trainers in all the three 
colleges, it was found that the implementation of apprenticeship training 
based on the legal framework was very low without any significant 
difference among trainee groups and trainer groups . 

4.1.9 It was found that absence of field of study, less coordination between 
colleges and apprenticing organizations and misunderstanding about 
apprenticeship were some of the reasons forwarded by respondents for 
trainees to be assigned other than field of study. 

4.1.1 0 Apprenticing organizations assign supervisors to assist trainees at the work 
place with statistically significant difference among trainees. Trainees in all 
the three colleges confirmed that supervisors assisted them at the required 
level. However, the performance rating had statistically significant among 
trainees. 
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4.1.11 According to the majority of trainee respondents, even though colleges 
assign apprenticeship coordinators at the work place, the follow up was 
done at most once in a week in TTC and HSC while it was done once in a 
month in TVET. The follow up frequency done by apprenticeship 
coordinators had great significant difference among trainees. 

4.1.12 The relation between the theory thought and practice at the actual work 
place was rated average by trainees in all the tlu·ee colleges. However, 
supervisors at the work place claimed that the theoretical background 
trainees gained had very much limited relation with the practical activities 
at the actual situation. 

4.1.13 Trainees responded that factors that affect the practice 111 the colleges 
include shortage of training materials and the low qualification of trainers 
(below standard). Similarly, trainers below the required standard, shortage 
of manpower and shortage of training materials were the major problems 
stated by TTC, HSC and TVET trainers respectively. 

4.1.14 From the finding, trainees in all the three colleges believed that financial 
expenses on apprenticeship training should be covered by the government. 
On the contrary, trainers suggested that establishing fund raising committee 
would solve apprenticeship financial problem prirnarily and apprenticing 
organizations should pay for apprentice as secondary solution to the 
financial problems observed during apprenticeship. 

4.1 .15 As the general solution for apprenticeship problems, it was found that TTC 
trainees gave high priority for the establishment of apprenticeship 
committee consisting of trainees, trainers and apprenticing organizations. 
Trainers in TTC on their part suggested that establishing advisory 
committee, as a primary solution for practice problems is a use full 
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mechanism. HSC and TVET trainees believed that arranging seminars and 

workshop to concerned bodies would solve apprenticeship problems. 

4.1.16 The finding indicated that TTC and TVET set another apprenticeship 

period for those who were not attend their training beyond their control. 

Conversely, HSC had nothing except forced to withdraw from their studies. 

4.1.17 The finding from the analysis of variance indicated that respondents from 

HSC had better understanding on the self-employed character of 

apprenticeship training than TTC and TVET respondents. Apprenticing 

organizations do not see apprenticeship as part of training and trainees had 

uncertainness on evaluations given by supervisors. Trainees and trainers in 

all the three colleges convinced that apprenticeship-training increases work 

habits and self-confidence. Apprenticing organizations were advantageous 

in conducting apprenticeship training. 
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4.2 Conclusion 

According to the findings obtained, TIC was more advanced than HSC and TVET in 

selecting and arrangement of practice centers to make the training effective. Placement of 

trainees to practice centers was not based on the available facilities in HSC compared to 

TTC and TVET. Supervisors at the work place assist trainees frequently in spite of their 

skills are inadequate to give technical and occupational knowledge to trainees. On the other 

hand, training colleges did not follow apprenticeship practice sufficiently and frequently 

due to their negligence and poor management system. 

Even though, trainees and trainers in all the three colleges believed that theory thought and 

practices are highly related, owners and supervisors at the workplace refused the 

competence of trainees to relate theory into practice. Shortage of training materials and 

trainers ' qualification below the required standard were some of the factors that influence 

trainees' performance during apprenticeship training. 

Efforts made by training colleges to familiarize objectives and implementation of 

apprenticeship to apprenticing organizations and the community was very much limited 

except seminars and material donations given by TTC. As a result, apprenticing 

organizations do not consider apprenticeship as part of the actual training and evaluations 

were not based on trainees' performance and the guideline. Accordingly, apprenticing 

organizations in particular and the community in general did not contribute their maximum 

effort to achieve objectives of apprenticeship. 
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4.3 Recommendations 

Based on the findings obtained and the conclusion drawn, the following suggestions are 

forwarded to improve the apprenticeship program. 

4.3.1 The criterion used to determine apprenticing organizations, the size of trainees 

assigned at a paliicular practice centers should be clearly understood by both 

trainees and trainers. 

4.3.2 Since apprenticeship training was conducted during summer vacation for the 

majority of TVET and HSC trainees, the practice period should be designed to 

accommodate the needs of all trainees with special emphasis on trainees from 

rural areas and economically low families. The regional state should organize 

credit or cost sharing system that can be paid after graduation for expenses as 

food, transport and house rent during the apprenticeship. 

4.3.3 Trainers in the three colleges in general, and TVET and HSC in particular were 

not at the required qualification standard set by MoE. The performance of 

mentors was not satisfactory. Hence, upgrading courses have to be organized for 

mentors/supervisors and trainers so that they can assist and evaluate trainees to 

satisfy the objective of the training. Besides, the Regional Education Bureau has 

to employ qualified and competent trainers to the respective colleges. 

4.3.4 The training colleges and apprenticing organizations should establish short term 

and long term plans to evaluate weaknesses and strong points in order to take 

remedial actions for further implementation of the apprenticeship training. 

4.3 .5 Training colleges should arrange and give seminars, workshops and short-term 

trainings to owners of organizations, supervisors, heads of apprenticing 

organizations, trainees and families of trainees, and the community. Particularly, 

TVET and HSC should establish close link with apprenticing organizations to 

get the maximum effect from the training. 
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4.3.6 Except some, majority of trainees were assigned for practice in govenunent 

owned organization. Since the objective of apprenticeship is to familiarize 

trainees with work that leads them to be employed or self-employed, trainees 

should attend practice at non-govenunent owned organizations. Hence, the three 

colleges in particular and the regional state in general should design practice in 

non-govenunent organization (especially non-domestic (foreign) NGOs, who 

are working in the region for a long period). 

4.3.7 From the experience of countries stated in the literature and discussions held 

with owners and supervisors in apprenticing organizations, the time allotted for 

practice was not sufficient. Apprenticing organizations in rural areas and small 

towns may not provide sufficient materials for training and the involvement of 

trainees within a period not more than two months may be very much limited. 

Hence, to achieve the objective of the training successfully, the time allotted for 

practices should be at least six months of full day work experience like 

apprenticeship for agriculture trainees that take about eight months. 

4.3.8 Non-Governmental Organizations and Religious Institutes are operating widely 

in the SNNPR for a long period especially in Education and Health sectors. 

Hence, the Regional Education Bureau should establish a system (like 

cooperative education) to which these organizations can participate in financing, 

supplying materials and give technical support for apprenticeship offering 

organizations and trainees during practice. 

4.3.9 Until now, the performance of trainees gained through practice was determined 

by the supervisors' evaluation result. However, there is no mechanism whether 

these evaluations satisfy the standard requirements of the occupations or not. 

Hence, performance evaluation has to be given at the end of the apprenticeship 

and all stakeholders should participate in determining the standards, the 

contents, structure and durations of the apprenticeship. 
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4.3.10 The majority of the labor force especially in the informal sectors (such as 

Hotels, Building and Construction, Beautificat ion, Trades, House and office 

furniture, Agriculture so on) of Ethiopia comes from traditionally trained work 

force. As the economy and technology of the country are not adequate to train 

all the required skilled force in the forn1 of modern apprenticeship, there should 

be responsible organ that coordinate modem apprenticeship with traditional 

once so that long years experience of the community can contribute to solve 

shortage of trained workers and reduce youth unemployment. 

4.3.11 Apprentice at the work place involves in productive activities, substitutes 

regular employees during absents and annual leaves . Hence, they contribute 

economic and social advantages to apprenticing organizations. Therefore, 

apprenticing organizations should pay incentives depending on the duration of 

the training and type of occupation trainees engaged. 

4.3.12 The researcher recommended that a study has to be done how the former 

graduates performance looks like at the work place (if they are employed or self 

employed) and how apprenticeship training helped trainees to be employed or 

self-employed. Further, critical study has to be done how apprenticeship training 

played a role in satisfYing the skilled force requirements of the country and in 

reducing unemployment that helps to revise and develop the curriculum and 

implementation of apprenticeship. 
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APPENDIX-! 

Trainers' Response on Follow up Practices 

NO. Items Respo ndents (Teac hers) Total 

TTC HSC TVET 

NO. % NO. % NO. % NO. % 

I Do organ izations assign supervisors to help apprentice? 

Yes 31 93.94 10 62.25 20 57.14 61 72.62 

NO 2 6.06 6 37 .50 15 42.88 7" _ J 27.38 
Total 33 100 16 100 35 100 84 100 

2 If you say yes for I , to w h at extent do they assist trainees at th e w ork place? 
Highly 5 16.13 - - -
Sufficiently 14 45.16 - - 8 
Moderately 4 12.90 I 10.00 6 

Low 8 25.81 5 50.00 6 

Very low - - 4 40 .00 -
Total 31 lOa 10 100 20 

3 H ow do supervisors in organizations evalu ate trainees? 

based on guideline 22 66 .67 8 40 .00 

based on personal relation 3 9.09 6 30.00 
based on their own criteria 6 18.18 4 20.00 

do not evaluate at all 2 6.06 2 10.00 

Total 33 lOa 20 lOa 
--:j Trainin_g_ colleoe follow apprentice practices at the work place 

5 

6* 

Yes 31 93.94 

NO 2 6.06 

Total 33 lOa 

If your answer in 4 is yes, how frequently 
Daily 

Once a week 
Once in two weeks 
Once in a month 
others 
Total 
If no, what are the reasons? 
Sh0l1aoe of man power 
Management's neol igence 
Sh0l1age of fInance for 
per diem 

respons ibility already 
handled by apprenticeship 
centers 
Others 
Total 

-a- G.O) sIgnIficance level 
*multip le selection 

12 38.71 

12 38.71 
7 22.58 
- -

- -
31 lOa 

2 28.57 
2 28.57 
I 14.29 

I 14.29 

I 14.29 
7 lOa 

10 62.50 

6 37.50 

16 lOa 

6 60.00 

- -
4 40.00 

-

-
10 lOa 

6 lOa 
- -

- -

- -

- -
6 lOa 

16 

19 
IS 

6 

56 

21 

14 

35 

I 

4 
2 
14 
-
21 

II 
-

8 

4 

-
," _J 

- 5 8.47 
40.00 20 33.90 
30.00 II 18.64 

30.00 19 32.20 

- 4 6.78 
lOa 59 100 

28.57 46 54 .76 

33.93 28 33 .33 
26.79 25 29.76 

10.72 10 11.90 

lOa 84 lOa 

60.00 62 73.81 

40.00 22 26.19 

lOa 84 lOa 

4.76 19 30.65 

19.05 16 25.81 
9.52 13 20.97 
66.67 14 22 .58 
- - -
lOa 62 lOa 

47.83 19 52 .79 
- 2 5.56 
34.78 9 25.00 

17.39 5 13.89 

- I 2.78 
lao 36 lOa 

C Ca Ta 
f X' X' 

2 12,61 5.99 

8 35.79 15.51 

2 11.46 5.99 



APPENDIX -2 

Colleges Trainees and Trainers Profile 

Established Number of Trainees Number of Student Programs 

'" Date Trainers Teacher 
" Ratio OJ) M F T M F T 
~ 
"0 
U 

TIC 1987 No. 2344 1097 3441 69 8 77 44.69 :1 10+1 * 
10+3 

% 68.12 31.88 100 89.61 10.39 100 

HSC 1996 No. 396 374 770 31 6 37 20.81:1 10+1 
10+2 

% 51.43 48.57 100 83.78 16.22 100 10+3 

TVET 1997 No. 694 454 1148 59 8 67 10+1 
17.13:1 10+2 

% 60.45 39.55 100 88.06 11.94 100 10+3 

No. 3434 1925 5359 159 22 181 29.60:1 

Grand Total 
% 64.08 35 .92 100 87.85 12.15 100 

' ExtensIOn Only 
Source: Colleges Record Office 



APPENDIX-3 

Addis Ababa University 

Graduate Studies 

College of Education 

Department of Business Education 

Questionnaire to be Filled by Apprentice 

The purpose of this questionnaire is to gather data on implementation of apprenticeship 

training programs in three colleges at Arba Minch. Accordingly, the success of this study 

depends on your genuine responses. Be sure that the information you provide will be kept 

confidential and used only for academic purpose. 

Please note that 

.:. No need of writing your name 

.:. Where alternatives are given, please mark your answer by using "X" in the 

corresponding space . 

• :. Please be free as possible as to answer questions. 

Part I. General background 

I.N ame of college -------------------------------------------------

2. Training program enrolled 10+1 c::::::J 10+2 c=::J 10+3 

3.Field of study-----------------------------

4.Sex Male c=::J Female c::=J 

5.Age -------------

Part II. Selection, arrangement and placement of apprenticeship centers and apprentice 

1 .Distance of organization you were assigned from your college? 

a. Less than 5 Km c::=J 

c. 5 Km-IO Km c::=J 

b. 10K-IS Km 

d. beyond 20 Km c::=J 

2. How did you travel from your resident to the organization you were assigned for 

apprenticeship? a. on foot c::=J b. Organization's service c::::::J 

c. public transport c::=J d. Training institution provides service c::::::J 



3. Did you sign an apprenticeship contract with the organi zation you took apprenticeship? 

Yes No 

4. If your answer in number 3 is "yes", put 'X' on the elements of contracts . 

Full name c:=::J Sex c:=::J age c:=::J Address c:=::J Occupation c=:J 

Condition for termination c:=::J 

Condition for payment c:=::J 

5. Have you been given orientation? 

Condition for insurance 

Duration of apprenticeship period 

Yes c:=::J No 

6. If you say "yes" for 5, what are the elements of orientation? 

a .rules and regulations 0 b .how to use materials 0 

c:=::J 

o 

c .how to handle customers 0 d. How to keep secret 0 e. others 0 

7. Are these criteria set fo r selection of apprenticeship training organizations? 

Yes o No 0 

8. If your say "Yes" in number 7, which of the following are among the criteria? 

a Number of employees in the organization 

b. Type of ownership (government or non-government) 

c Voluntary ness of organizations 

d Availability of supervisors and occupations. 

9. Who assigns trainees to the selected organizations? 

o 
o 
o 
o 
o 

a . Vocational counselor 0 

c. Organizations' request 0 

e. college management 0 

b. Trainers Iteachers 

d. Tlu·ough trainees personal contact 

10. What criteria are used in assigning trainees to the selected organizations? 

a. Field of study o b. Distance from Residence 0 

c. Interest of apprentices 0 d. On lottery basis o 

o 
o 

11. Who determine the number of trainees assigned to the selected organization (multiple 

selection is possible)? 

a. Each organization 0 b. By training institutions 0 

c. On the basis of statements of the law 0 d. No formal procedure 0 

e. Upon the agreement between institutions and organizations 0 

12. Apprenticeship training periods were arranged (multiple selection is poss ible)? 



a. During summer vacation 

b. For specified period 

D c. Shifting system 

D d. Others 

D 
D 

13. Do you think the period indicated in "12" convenient for majority of trainees? 

Yes D No D 

14. If you say 'No' for number 13, which of the following be convenient period (multiple 

selection is possible)? ? 

a. at the beginning of each year D 

c .at the end of each year D 

e .during semester break D 

Part III, Implementations of appl'enticeship 

b. at the middle of each yearD 

d. at the end of the program D 

15 . Were you assigned apprenticeship based on your field of study? 

Yes D No o 
16. If your answer in number 15 is 'No', which of the following is possible reason 

(multiple selections are possible). 

a . Absence of fi eld of study is in the organization 0 
b. Lack of supervisor in the field of study 0 

c. Organizations do not understand the impo11ance of apprenticeship 0 
d. employees in the organization are not voluntary to supervise 0 

17. For how long do apprenticeship trainees attend training at a time in the work place? 

a. one month 0 b. three weeks D c .two weeks D d. one week D 

e. Two month 

18. What is your opinion regarding the duration of training at the work place? 

a. more than enough 0 B. Enough D c. Not enough D 

19. Did organizations assign supervisors to apprenticeship centers? 

Yes o No o 
20. If your answer in 19 is "yes", to what extent do they assist apprentice at the work place 

a. highly D b. suffi ciently D c. Moderately 0 
d. low D e. very low D 

21. Did training col leges fo llow apprenticeship practi ces at the work place? 

Yes o No o 
22. lfyour answer for number 21 is "yes", how frequently? 

o 0 



a. Daily b. Once a week 
D 

c. Once in two weeks d. Once in a month D e. others D 
23. If your answer in number 21 is "No" which of the following be possible reasons 

(multiple selection is possib le)? 

a. shortage of manpower 

b negligence of the management 

c. Shortage of finance for per diem 

D 
D 
D 

d. responsibility already handled by apprenticeship centers D 

e. Others D 

24. Do organizations give incenti ves to apprentice? Yes D No D 
25 . If your answer in number 24 is "yes" in what form was the incentive given (multiple 

selection is possible)? a. pocket money 

c . transport 

e. others 

D 
D 

d .refreslunent 

D 
D 

b. Meal 

Part IV. Linkage between theoretical knowledge and apprenticeship 

D 

26. To what extent do apprenticeship training related with the theory taught in coJJeges? 

a. Very high 

d. Low 

D b.High D 

D e. Very low D 

c. Medium D 

27 . Do you think that trainees gained the required occupational ski ll? 

Yes No 

28 . If your answer in number 27 is "yes", to what extent do trainees gained the required 

occupational skill. D 

a. very high Db. Sufficiently D c. moderately D d. low D e. very low D 

29 If your answer in number 27 is "No", which of the foJJowing be possible reason 

a. no proper assistance was given during apprenticeship D 
b. apprentice low academic performance D 

c. mismatch between training and working materials D 
d. apprentice do not foJJ ow apprenticeship training regularly D 

30. Do you think that training problems in the co llege influence on the apprenticeship 

training? Yes No 



31. If your answer is number 30 is ' yes' which of the fo llowing be the causes? (multiple 

se lection is possible) 

a. sh011age of training materials o b. outdated training materials o 
c. theoretical courses were not covered 0 d. Trainers below the required standard D 

32. Give your opinion on the following items by assigning the following values. 

Strongly agree 5, very agree 4, agree 3, 

Disagree 2 and strongly disagree I 

a. Apprenticeship helps to be self-employed 

b. Organizations do not see apprenticeship as 

part of training 

c. apprenticeship helps to adapt new 

technologies at the work place 

d. apprenticeship increases work habits and self-confidence 

e. trainers and supervisors understand rules and 

regulations of apprenticeship 

5 4 3 

0 00 

D 00 

0 00 

0 00 
0 00 
0 00 

2 I 

00 

00 

0 0 

0 0 
0 0 
0 0 

f. organizations give evaluations without o 00 0 0 
proper follow up 

g. organizations benefited from apprenticeship o 00 0 0 
Part V. Problems in Implementing Apprenticeship 

33. Were there some trainees forced not to attend the apprenticeship training? 

Yes No 

34. If you say 'yes' to number 33 , what are the possible reasons? (Multiple selections is 

possible) 

a. absence of apprenticeship centre C=:J 

b. Inconvenient of apprenticeship period C=:J 

c. Being non- regular trainees C=:J 

d. large number of trainees compared to the number of orgallizationsC=:J 



35. Supervisors in the organization evaluate trainees ' 

a .. based on the apprenticeship gu ideline c:::::J b. based on their own criteria 

c. based on personal relations with apprenticec:::::J d .do not evaluate at all c:::::J 

36. What mechanism was set for those apprentices who do not attend the apprenticeship 

training due to different reasons? (Multiple selections is possible) 

a. forced to withdraw 

b. another apprenticeship period was arranged 

c. additional theoretical learning for compensation was give 

d. nothing was done 

37 . Which of the following do you think solve financial problems on apprenticeship 

programs? (Multiple selections is possible) c:::::J 

a. apprentice should pay for the training offered 

b. the government should allocate the budget for apprenticeship c:::::J 

c. apprenticeship organizations should pay for apprentice c:::::J 

d. there should be apprenticeship fund raising committee c:::=J 
e. apprenticeshi p offering organizations should be exempted from tax c:::::J 

38. Which of the following do you think solve problems on apprenticeship programs in 

general? (Multiple selections is possible) 

a. establishing advisory conunitteec:::::J b .give financial support to apprentice 

c. alTange work shops and seminars to concerned bodies 

d. establish apprenticeship conm1ittee containing trainees, trainers and supervisors C=:J 

e. revising the apprenticeship proclamation c:::::J 



APPENDIX-4 

Addis Ababa University 

Graduate Studies 

College of Education 

Department of Business Education 

Questionnaire to be filled by trainers 

The purpose of this questionnaire is to gather data on implementation of apprenticeship 

training programs in three colleges at Arba Minch. Accordingly, the success of this study 

depends on your genuine responses. Be sure that the information you provide will be kept 

confidential and used only for academic purpose. 

Please note that 

.:. No need of writing your name 

.:. Where alternatives are given, please mark "X" in the corresponding space . 

• :. Please be free as possible as to answer open end questions. 

Part I. General Background 

1. Name of college ------------------------------------------------­

2. Sex 

3) Qualification 

male 0 

MAlMSCD 

4. Field of specialization 

5. years of service _ 

female o 
BAIB SC 0 Diploma 0 Other D 

a. as a teacher _ b. as educational officer __ . c. as principal __ d. other 

Part II. Selection and Arrangement of Apprenticeship 

1. Are there criteria set for selection of apprenticeship training centers? Yes 0 No 0 

2. If you say "Yes" for number 1, which of the following are among the criteria (multiple 

selection is possible). a. number of employees in the organization 0 

b. interest of organizations D c. Availability of supervisors and occupations D 

d. Type of ownership (government or non-government) 0 e. others D 
3. Who assigns trainees to the selected organizations (multiple selection is possible)? 

a. Vocational counselor 0 b. Trainers Iteachers 0 c .organizations' request 0 

d. Through trainees personal contact 0 e. college management 0 

4. What criteria are used in assigning trainees to the apprenticeship centers? 



a. Field of study 

c. Interest of apprenti ces 

D 
D 

b. Distance from Residence D 

d. On lottery basis D e. others D 
5. Who determine the number of trainees assigned to the apprenticeship centers (multiple 

selections are possible)? a. each organization D 

c. advisory cOlID11ittee D 

b. training institutions D 

d. No formal procedure D 

e. agTeement between colleges and organizations D 

6 Is there apprenticeship contract with apprenticeship centers? Yes D 

7. Apprenti ceship training periods were arranged 

No D 

a. during summer vacation D c. Shifting system D 

b. For specified period D d. Others D 

8. Is the period you indicate in "7" convenient for majority of trainees? Yes D No D 

9. Ifyoll say 'No' for number 7, which of the fo llowing period be more suitable (mUltiple 

selection is possible)? 

a. at the begirming of each year 

c .at the end of each year 

D b. during semester break 

D d. at the end ·ofthe program 

Part III. Implementations of Apprenticeship 

10. Were apprentice assigned training based on the field of study? Yes 

D 
D 

D 

II. If your answer in number lOis 'No ' , which of the following be possible reasons 

(multiple selections are possible)? 

a. absence of field of study D b. Lack of supervisor in the field of study D 
c. Misunderstandings of organizations about apprenticeship D 
d. less coordination between colleges and apprenticeship centers D 
12. For how long do apprenticeship trainees attend training at a time in the work place? 

a. one month D b. three weeks D c .two weeks D d. one week D 

e. two month 

13. What is your opinion regarding the duration of training at the work place? 

a. more than enough D B. Enough D c. Not enough D 

14. Did organizations assign supervisors to apprenticeship centers? Yes D No D 

15. If your answer in 14 is "yes", to what extent do supervisors assist apprentice at the work 

place? a. highly D 

d.low D 

b. sufficiently 

e. very low 

D. Moderately D 

D 



16. Did training colleges follow apprenticeship practi ces at the work place? Yes D No D 

17. If your answer for number 16 is "yes", how frequently? 

a. Daily D b. Once a week D 

c. Once in two weeks D d. Once in a month D e. others D 
18. If your answer in number 16 is "No" which of the fo llowing be possible reasons 

(multiple selection is possible)? 

a. sh0l1age of manpower D b. Management's negli gence D 

c. sh0l1age of finance for per diem D 

d. responsibility already handled by apprenticeship centers D others D 

Part IV. Linkage between Theoretical Knowledge and Apprenticeship 

19. To what extent do apprenticeship training related with the theory taught? 

a. Very high D b. High D c. Medium D 
d. Low D e. Very low D 

20. Do you think that trainees gained the required occupational ski ll? Yes D No D 

21. If your say "yes" for 20, to what extent do trainees gained the required skill? 

a. very high D b. Sufficiently D c. moderately D d. low D e. very low D 
22. If your answer in number 20 is "No", which of the fo llowing be possible reasons? 

a. no proper assistance was given D b. apprentice low academic performance D 
c. mismatch between training and working materials D 
d. apprentice reluctant (unwillingness) D e. others 

Part V. Problems in Implementing Apprenticeship 

23. Do you think that colleges' training problems influence on the apprenticeship training? 

Yes D No D 

24. If your answer is number 23 is 'yes' which of the following be the causes? (multiple 

selection is possible) 

a. sho11age of training material s D b. outdated training materi als D 

c. colleges poor management D d. Trainers below the requi red standardD 

e. sho11age of manpower D f. others D 



25. Supervisors in the organization evaluate trainees 

a. based on the apprenticeship guideline D c. based on their own criteria D 
b. based on personal relations with apprentice D d .do not evaluate at all D 

26. Which of the following do you think solve financial problems on apprenticeship 

programs? (Multiple selections is possible) 

a. apprentice should pay for the training offered 

b. the government should allocate apprenticeship budget 

c. apprenticeship organizations should pay for apprentice 

d. there should be apprenticeship fund raising committee 

e. apprenticeship offering organizations should be exempted from tax 

D 
D 
D 

D 
D 

27. Which of the following do you think solve problems on apprenticeship programs? 

(Multiple se lections is possible) 

a. establishing advisory conunittee D 
D 

b .give financial support to apprentice D 

c. arrange workshops and seminars to concerned bodies D 

d. establish apprenticeship conunittee containing trainees, trainers and supervisors D 

e. revising the apprenticeship proclamation D 
28. Were there a law supporting the implementation of apprenticeship traning? 

Yes D No D 
29. If your answer 111 number 28 is 'yes' which of the following are used 111 your 

institution? 

a. apprenticeship proclamation 

c. apprenticeship guideline 

D 

o 
b. labor proclamation 

d. Others 

D 

D 
30. What mechanism was set for those apprentices who do not attend the apprenticeship 

training due to different reasons? (Multiple selections is possible) 

a. forced to withdraw 

b. another apprenticeship period was arranged 
D 
D 

c. additional theoretical learning for compensation was give D 

d. nothing was done D 



31 . Give your opinion on the following items by assigning the fo llowing values. 

Strongly agree 5, very agree 4, agree 3, 

Disagree 2 and strongly disagree I 

a. Apprenticeship helps to be self-employed 

5 
o 

b. Organizations do not see apprenticeship as part of training 0 
c. apprentice adapt new technologies at the work place 0 
d. apprenticeship increases work habits and self-confidence D 
e. trainers and supervisors believed on apprenticeship 0 
f. apprenticeship evaluations are given based on performance 0 
g. organizations benefited from apprenticeship training 0 

4 " J 

00 

00 

00 
00 
00 

00 
00 

2 I 
DO 

DO 

DO 
DO 
DO 

DO 
DO 



APPENDIX -S 

Addis Ababa University 

Graduate Studies 

College of Education 

Department of Business Education 

Interview guide for supervisors (owners) in apprenticeship centers 

The purpose of this interview is to gather data on implementation of apprenticeship training 

programs in three colleges at Arba Minch. Accordingly, the success of this study depends 

on your genuine responses . Be sure that the information you provide will be kept 

confidential and used only for academic purpose. 

Please note that 

.:. No need of writing your name 

.:. Where alternatives are given, please mark "X" in the corresponding space . 

• :. Please be free as possible as to answer questions. 

Part one: General Background 

1. Name apprenticeship centers ___________________ _ 

2. Sex male D female D 

3) Qualification MAIM SC D BA/B SC D Diploma D Other D 

Part Two: General Questions 

4. What arrangements are made before and during apprenticeship? 

5. How do you support apprentice at the work place? 

6. How do you express the relevance of apprenticeship training? 

7. To what extent do apprentice relate theory with practice at the work place? 

8. What are the major problems in apprenticeship training and steps that have been done to 

overcome these problems? 

9. What is your suggestion about apprenticeship in general? 



APPENDIX-6 

Addis Ababa University 

Graduate Studies 

College of Education 

Department of Business Education 

Interview guide for Deans and vocational counselors/ apprenticeship coordinators 

The purpose of this interview is to gather data on implementation of apprenticeship training 

programs in three colleges at Arba Minch. Accordingly, the success of this study depends 

on your genuine responses. Be sure that the information you provide will be kept 

confidential and used only for academic purpose. 

Please note that 

.:. No need of writing your name 

.:. Where alternatives are given, please mark "X" in the corresponding space . 

• :. Please be free as possible as to answer questions. 

Part One: General Background 

1. Name of college -------------------------------------------------

2. Sex male D female D 

3) Qualification MAIM SCD BAIB SC D Diplome=] OtherD 

Part Two. General Questions 

4. What criteria are used in choosing and assigning apprenticeship centers? Are they 

appropriate? 

5. What arrangements are made before and during apprenticeship? 

6. How do you support apprentice at the work place? 

7. How do you express the relevance of apprenticeship training and to what extent do 

apprentice relate theory with practices? 

8. What are the major problems in apprenticeship training and steps that have been done to 

overcome these problems? 

9. What do you suggest to improve the implementation of apprenticeship in general? 



APPENDIX-7 

Programs Specifications and Field of Studies 

Programs 

'" Field of study 10+1 10+2 10+3 
'" oJ) 

~ 
0 Regular Non- Regular Non- Regular Non-

U Regular Regular Regular 
Language x ,/ x x ,/ ,/ 

T Mathematics x x x x ,/ ,/ 

T Natural Science x x x x ,/ ,/ 

C Social Science x x x x ,/ ,/ 

I 
H Midwifery ,/ x ,/ x x x 
S Public Health Nurse ,/ x ,/ x ,/ x 
C Clinical Nurse ,/ x ,/ x ,/ x 
" , 

- ,,' ",'i Ir~:·:;·:t;~~ .,-
'. ""i', 

- ., _" ,i, " ' 

Accounting ,/ ,/ ,/ ,/ x x 
T Auto Mechanic ,/ ,/ ,/ ,/ ,/ ,/ 

Electricity ,/ ,/ ,/ ,/ ,/ ,/ 

Electronics ,/ x x x ,/ x 
V General Mechanics ,/ x ,/ ,/ ,/ ,/ 

Information ,/ ,/ ,/ ,/ x x 
Technology 

E Machine Technology ,/ x ,/ x ,/ ,/ 

Secretarial Science ,/ ,/ ,/ ,/ x x 
Surveying ,/ ,/ ,/ ,/ x x 

T Wood Work x x ,/ x x x 
Technology 
Hair Dressing ,/ x x x x x 
Bakery ,/ x x x x x 
Tailoring ,/ x x x x x 
Building Construction ,/ ,/ ,/ x x x 

Source: Colleges' Registrar 
,/ : Existence of the Program 
X : Non-Existence of the Program 



APPENDIX-8 

Apprenticing Organization Selected for observation and Interviews 

Organizations Owner ship 

Government Non-government 

Arba Minch Hospital ./ 

Arba Minch Uruversity ./ 

Arba Minch Textile Factory ./ 

Arba Minch Telecommunication ./ 

Arba Minch Electric and Power Authority ./ 

Arba Minch Municipality ./ 

Bikalech Beauty Salon ./ 

Chamo Primary School ./ 

Central Pastry ./ 

GamoGofa Zone Finance Office ./ 

Kacha General Garage ./ 

Merab Abaya Primary School ./ 

Merab Abaya Health Center ./ 

Mic- Tec Computer Center ./ 

Tamene Office and Home Furniture ./ 

Production Center 



APPENDIX-9 

O rganization of Education and Training in E thiopia 

Age Grade I Higher 

19 Education 

Middle TVET 

Diploma 
18 12 secondary ,. ... 

Certificate 1 . ~ 
17 11 '-

Certificate 2 0 

16 10 General Junior Vocational 
>::: 
0 

~ 
15 9 Education Training := 

0 .-
14 8 Basic Vocational .... 

~ 

'" I" 
13 7 Training(NF) :: 

"0 

J2 6 
~ -~ 

t: := ,.-., 

J J 5 0 - f;I;; .. Z '" 0 I -
u f;I;; '-' 10 4 :::J 
'0 , 

, Cl.l := 
9 j 0 

c- Z 
8 2 co 

E 
7 J '':; 

0.. 

6 . ~ '., .. 
5 Pre school ;,' 

4 '" E ,-:: .. '0 
0 :: 

. - r ""' '" 

Source: MoE (1994) 
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3/ The Office may, based on the science and 
technology of the relevant time and the 
societal needs, modify the courses stated 
under Sub-Article 2 of this Article. 

PART THREE 
APPRENTICESHIP 

19. Determination of apprenticeship training 
program 

The Office shall, in consultation with employers 
and other concerned parties. and 011 the basis of 
pre-determined occupational standards, detennine 
apprenticeship program for every occupat ion . 

20. Organ iza tions pat1icipatillg in a apprenticeship 
training 

A body empowered by the State shall , based on 
guide lines and cr iteria deternlined by the office, 
se lect organiza tions that shall participate in the 
provision of apprenticeship training. 

21 . Duties and responsibilities of organizations 

Every organization selected for apprenticeship 
training sha ll have duties and responsibilities as 
provided hereunder: 

II To receive and provide apprenticeship 
training to trainees; 

2/ To assign the apprentice in the place 
appropriate to his training and to ensure that 
the apprentice acquires proper work 
exper ience; 

31 To assign a capable supervisor who wou ld 
enhance the knowledge and skills of the 
apprentice, and should follow up and 
evaluate the day-to-day performance of the 
apprentice. 

41 To acqua int the apprentice with work rules 
and methods of the organization; 

51 To cotlside.r the trainee as a regular employee 
and to provide him the necessary inputs; 

6i To respect and enforce human digni ty of the 
apprentice; 

21 .. 
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71 To evaluate the perfonnance of the 
opprentice and transmiate the results to the 
training institution. 

81 by inspecting the skill that the trinee acqui red 
forward opinion to the concerned organ as to 
the competency of the instition. 

9/ To cooperate and work in coordination with 
training institutions; 

22. Duties and responsibi li ties of training 
institutions 

Regarding apprenticeship traning, every training 
institution shall have duties and responsibi lities as 
provided hereunder: 

I I To assign a coordinator who shall follow up 
and control apprenticeship training 
undergone by trainees; 

21 To prepare operational guidel ines and detailed 
programs and for their implementation, to 
cooperate and work in coordination with 
organizations; 

31 To uti lize result of perfonnance evaluation 
relating to apprenticeship training as a 
criterion for certification. 

41 by receiving opinion 1T0m the institution 
improve the fuaruty of the training. 

23. Duties and responsib ilities of an apprentice 

Every apprentice shall have duties and 
responsib ilities as provided hereunder: 

II To diligently perfonn the apprenticeship 
training; 

21 To utilize with care and economy lools, 
equ ipment and materials supplied to him for 
training purposes 

31 To be acquainted with and to observe work 
rules and methods of the organization to which 
he is ass igned for apprenticeship training; 

41 Without prejudice to the provisions of other 
laws, nol to divu lge to any other person work 
secrets of the organization that he acquired in 
Ihe course of his apprenticeship training; 

2561 
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51 To immediately infonn the concerned body, 
when he becomes aware of, any event or fact 
which may be a threat to his or others' health or 
life, or which may affect the interests of the 
organ ization; 

24. Contract of apprenticeship 

Contract of apprenticeship shall be concluded 
among a training institution, an organization and an 
apprentice, and shall contain the following 

a) Full name and age of the apprent ice; 

b) Name and address of the training institution: 

c) Name and address of the organization; 

d) The occupation in which the apprentice is 
intended to undergo apprenticeship training; 

e) The date on which the apprenticeship shall start 
and its duration; and 

f) Conditions for the tennination of the contract 
of apprenticeship. 

PART FOUR 
ON THE ESTABLISHMENT AND OPERATION OF 

TRAINING INSTITUTIONS 

25. Participation in the provision of training 

Any public or private training institution or one 
. owned by a nongovernmental organization may 

provide technical and vocational education and 
training. 

26. Establishment 

II Any public traInlllg institution which is 
accollntable to any organ of the Federal 
Government shall be established by 
Regulations to be issued by the Council of 
Ministers. 

21 Any public trammg inslltullon which is 
accountable to any organ of a State shall be 
established by a law to be issued by the State 
legislature. 
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Abstract 
The purpose of this st udy was to examine the major success, cha ll enges and prospects 
in achieving the target of UPE in the agro-pastoralist areas of BenishangulGumu z Region 
of Metekel zone. Based on this, ana lyz ing the status of primary ed ucation with respect 
to the Agro-pastora list Gumuz localities is very important to decide up on the future 
goals which are intended to meet the target at the year 2015. Particularly to provide 

prima ry education to all chi ldren of the official school admission age, eva lu at ing the 
challenging factors and identifying the cause for prevailing problem and suggesting the 
possib le st rategies to alleviate the problems enables to achieve the UPE target. 

The research design employed in this study was descriptive survey. Apart from 
consul tation of relevant documents from different source, data were gathered from 305 
Gumuz stud ents, 86 teachers, 15 school principa ls, 21 REB, zone and woreda 
educational experts and officia ls, 21 PTA members 12 Gumuz community elders and 15 
KETB teams. The data collected was analyzed using some statistical tool s like 
percentage, mean and chi -squa re test. 
The data from documentary ana lysis indicated that the educationa l status of Agro­

Pastoralist Gumuz children participation in primary school is extremely low. This 
indicated that there were challenging facto rs for the Agro-pastoralist Gumuz localities to 
achieve th e target of UPE. Based on this finding, school re lated and out-of-school 

related constra ints were assessed to identify the challenging factors . The school relat ed 
chal lenges like irrelevance of curricu lum, inappropriate medium of instruction, shortage 
of stud ent text book, absence of upper primary (5-8) school have been identifi ed as 
major cha llen ges that hinder the ach ievement of UPE. The out-of-school chall enging 
factors were further categorized as socio-economic, soc io-cultural and socio-climatic 
problems. The socio-economic constraints li ke low parenta l inco me, high deman d of 
ch ild labor by their parents, distance from home to school and lack of awareness of 
Gumuz parents about the value of educat ion were found to be th e major barriers to the 
educational involvemen t of the Agro-pastoralist Gumuz children. Moreover, socio­
cultural constra ints li ke existence of excha nging Gumuz fema les to get wife for her 
brother, lack of educated ro le model, and lack of awareness of Gumuz parents about 
the va lu e of girls' education were also found to be the major barriers to educational 
participation of th e agro-pastorali st Gumuz child ren. Furthermore, socio-climatic 
cons train s like the impact of malaria on the student s health were found as a major 
problem. Hence, it is co ncluded that in most cases there was challenges that hinder the 
involvement of Agro-pastora list Gumuz children in primary schoo ls which was a function 
of school related, Socio-economic, socio-cu ltural and socio-climatic const raints, which 
altogether indicated as there were challenges in achi eving UPE particularly in the agro­
pastorali sts loca lities and generally in the region. Depending on th is find ings the 
recommendatio n made for addressin g the challenges are upgrading the existing schools, 
using the non-formal approach, using resett lement program, realizing awareness and 
advocacy program, usi ng boarding school, school feeding program and using alternative 
basic education. 

Xl 
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CHAPTER ONE 

1. THE PROBLEMS AND ITS APPROACH 

1.1. Background of the Problem 

Ed ucat ion, pa l·ticu la l"l y primary education, is one of th e most powerful inst ruments 

known fo r I'ed uci ng poverty and inequality, for laying bases to sustai ned eco nomic 

gmwth, sound governance, and effective in struction (Bruns & Mingat, 2003). It is 

also taken as a fundamenta l too l in the service of constructio n of de mocrat ic 

soc ieties and dynamic, globa lly competitive econom ies. Moreove l', primary 

ed ucation as a provisio n of skill and knowledge has strong infl uence on the 

eco nom ic growth. In light of its im porta nce, it is ass umed that many or the 

developing nat ions are economi ca lly poor mostly beca use they lack lite rate societies 

that can wisely exploit the ava il abl e resources (Psacharopoul os & Woodha ll , 1991). 

In thi s respect the issue of universal pri ma ry Educati on was a desirable and 

esse ntial goa l fO I' the po li t ical, social and econo mi cal deve lopment of the poor 

nations of the world and has been acce pted fO I' a ve ry long tim e. In I'ealizing th ese 

facts, ma ny deve loping co un tries ma de tremendous effo rts to prov ide education to 

theil' citizens. Most of the Afri ca n co untri es held a hi storica l educat ional co nfe l'ence 

in 1960, 1961, 1962 and 1966 at Karachi , Addis Ababa, Santi ago and Tripoli 

I'espectively to ach ieve UPE by 1970 in Lat in America and 1980 in Afl'ica, Asia and 

At-ab State. However, this has not bee n applica bl e because of d ifferent social and 

pol itica l problems (Colcl ough and Lewin in Derebssa, 1999) . According to the 

['(:!so lut ion of the conference on Africa n Ed uca tion, Ethiopia compa red to othel' 

Afri can cou ntries , lagged far behind in meeting th e ta rget of UP E in educat iona l 

deve lopme nt (Bast ian, 200 4) . 

Similarly, the world education forum held in jomtien, Tha il and, in the year 1990 

invo lving 155 ~ount ri es set th e goa l for EFA by the yea r 2000 also targeted UPE as a­

goal that all childre n, ym.l ng people and ad ul ts would have the fundamenta l rigl-, t co 

basic educat ion. Howeve r, the goal of pri ma ry educa tion in most of these countl'ies 

rema ins to be el usive eve n after many years of their commitment (Mu lugeta, 2007). 



" 

On this sid e, Ethiopia during the Imperial period set strategies of ESR in 1971 for 

the rapid expansion of primary education with the view of ach ieving universal 

lite l'acy before the year 2000 by targeting the rural population as educationa l policy 

which also doomed to failure (Tekeste, 1990), 

Ten yeal's later(in the 20 00), the Dakar (Senegal) conference was held considering 

performance aftel' jomtien confere nce and noted the goals set were not achieved so 

that the time fl'ame was extended from 2000 to 2015 to achieve the go;tls 

(U N ESCO,2000), Of cou rse, the 2000 assessment demonst rates that there ha ve been 

s ignifi ca nce progl'ess in many countries towards the vision set but the prospects fOl ' 

such success appea rs bleaker in many other countries parti cularly in AfriC<l 

(Del'ebssa, 1999), Moreover, UNESCO (2005) sta tes that for all the inherent 

goodness that primary educations offered have been pursued by all concel'llcd for 

so me decades, tlie goa l of UPE remains beyond the reach of many developing 

countries, 

The problem seems to be more dominant in a reas of the nomadic popul ation of 

Afri Gln countl'ies, According to Carry-Hill and Peart (2005), the rate of primal'y 

en rol lm ent for children was significantly below the national average where the 

nomadic pasto rali sts and agro-pastoralists constitute about 6% of the African 

population and can be found in no less than 20 African countries, At present these 

groups of African populat ion are in a particu lar challenge for developm ent in 

gene ral and education in particular. 

With this regard Getachew (2001) also states that, in Eth iopia pastoral ists were 

est imated to be about 8 million, which constitute 13 percent of the total population 

and occup ied the range land of about 500,OOOkm2, which is about 65 percent of the 

total area of the nation but account large percent of illiteracy. Moreove l', in 

indicating the severity of the problem with the marginalized group in Ethiopia, 

Shibashi Degafa and G/Kidan (as cited in Ezomah, 1995) explained that, in the past 

regimes except the very few chi ldren who were given the chance of education and 
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training in order to se rve the then regime, most of the nomadic pastoral population 

had not benefited mu ch from the educat ion system. 

In this regard, in Ethiop ia it is believed that provision of basic ed ucat ion to all the 

fut ure citi zens of th e cou ntry is one of the policy goals articulated in the new ETP 

program (TGE, 1994). But, Eth iopia faced a diffi culty and unenviable uphill task to 

ex pand educat ion sys tem and provide equitabl e access to children of both ge nd ers, 

ut'ban and rural, in all geographi c areas, remote and nea r (Bast ian, 2004). 

Throughout the re lat ively long hi story of bas ic edu cat ion in the count ry, the 

pt'oble m of pt'ovisio n of education not only disco ntinued but also became eve t· 

co mplex and challenging part icu larly in the periph eral areas of th e regions like Afar, 

Somali, Beni sha ngul and other parts of the coun try (Ayalew Shibeshi et.a l, 2002). In 

linewith this, the MoE (2007) states th at basic developm ent of infrast ru ctures and 

social se rvi ces includ ing education and training in the pastoral areas were very 

sk impy. Var ious t'esearch findings also illustrate that the sa li ent problems of 

nomad ic education are closely associated with the socio-economic, socio-cultu ral 

and nature of the envi ronm ent they found in, wh ich includes drought, poverty, fat' 

school home distance and harmful traditional practices, etc (MOE, 2002). 

As exp lained by Psacharopolous and Woodhall (1991) and also by Ayalew Shibeshi 

et al. (2002), in so me cases school en rolm ent was low as school supply was low 

whil e in other cases yo ung people or their fam ilies do not chose to take th e 

advan tage of this ex is ting op portunity in educat ing their ch ildren. Focusing on the 

seco nd point they further states that eve n when the supply of schoo l was suffi cient 

to prov ide th e opportu nity to UPE, shortfall s may occur si nce a wi de va riety of 

fu t'ther fa ctors also affects enrolment. The educatio nal, social, economic bases, 

general level of livi ng co nditions and cu ltural characte ri st ics of rural hou sehold are 

the de terminant factors of the demand for school ing. 

Moreover, ed ucat ional planners often attribute th e low levels of educatio nal 

participation to supply s ide constrai nts, and government efforts were directed at 

expa nding the supply of school. However, the low level of supply in many poor 
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countries serve to obscure to what extent the lack or limited demand for 

educat ional service by household because of their incapability of low level income to 

educate their ch ildren negatively affected their children educational participation 

(A ID jBESO, 2005), 

Many attempts have been made to establish educational service to meet the learning 

needs of nomadic pastoralist but they have, on the whole failed, This largely appears 

to be due to th e failure of educational provision to respond appropriately to the 

nomadic way of life, to their culture, social, econom ic and climatic conditions, 

Funhermore, cutTicu lum, language time of ed ucation, proximity of school to home 

and theit' cu ltu t'e shou ld be given attention (Carr-Hill and Peart, 2005), 

Mot'eover, IllOSt habitats that nOllladic group occupies temporarily is found to have 

the most underdeveloped transport and commun ication infrastructures, making it 

difficu lt to open school. Eve n where schools exist, learners Illight not be thet'e 

because of barriers of the social, economic, cu ltural and other related factors 

(Tekeste, Tsehaye, and Dagnew in Carr-Hi ll and Peart, 2005) , 

As fat' as achteving UPE is concerned, the most challenging factors that are resource 

constt-a in ts, sho t' tage of schools etc. are obvious and comm on reasons for a countty 

In both cases, the solut ion to the problem would undoubtedly be getting money and 

building tllOt'e and more schools, But, there are other most prominent bottlenecks 

that hinder the achievement of UPE in the agro-pastoralist localiti es which can 

fut-ther go beyond the su pply side problems in which it needs to considet- their 

social, eco nomica l and other factors to improve their participation in prilllary 

schoo ls (Ezolllah, 1995), 

The pet-iphet-al areas of Metekel Zone, which is found in Benishangul GUIllUZ 

reg ional state, is one of the most neglected and disadvantaged area with regard to 

access to soc ial service like education and health etc. The region is divided in to 

three administ rative zones, namely, Assossa in which the capital of the region is 

found, Metekel, and Kamashi. The zones are further divided into 20 'Woredas ' 
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com pri s ing 504 'Kebeles'. According to the Annual Statistical Abstract of the Region 

(FDRE (SA, 2008) the area covers about 50,380km and a population of 670,847 

which consists indigenous population of five ethni c groups namely Gumuz, Berta, 

shinasha Mao and Komo. There are also other large ethnic groups like Amhara, 

Oro mo and others li ving in the region (BGRS, 2004). 

Among the indigenous population of the region, Gumuz, Shinasha, Mao, and Komo's 

a re co nsidered to be Agro-pastoralist communities and live at the harsh and hard to 

I'each co ndition s with very low partic ipatio n in the educat ion sys tem and illiteracy 

rate of 82.1%(BGRS,2004). Henceforth, the reg ional government was committee! to 

pmvide primary education and given emphasis to the sector with the expansion and 

constl"llction of many schools at various places of the region and as the result the 

participation rate of the region in general has increased to 76.6%. Moreover, 

acco rding to the stati stical data of 2003/4-2007/8, the GER for the primal'y 

eciucat ion in the region was increased from 100.5 percent to 107.5 percent with an 

average an nual growth of 1.4 percent (BGRE8, annual abstract, 2007/08) . 

The G[R and NER of the agro-pastoralist areas of Metkel zone was 76.6 percent and 

62.3 percent respect ively (BGREB, Annual Abstract, 2007/08). These enrolment 

ratios compared to the regional 107.5 and 82.7 percent and the national 91.7 and 

79.1 pel"Ce nt GER and NER respectively was also discouraging conditions that 

chall enges the achievement of UPE. In this case, as it was described by Derebssa 

(2006) who s tates that only those countries whose NER is 80 percent and above 

currently can ac hi eve UPE in 2015, it seemed the region faced difficulty to achieve 

the target as far as the agro-pastoralist areas was considered with NER of 62.3 

percent. 

Today, the government is committed to provide quality education for all by the year 

20 15 which is also the major priority of ETP of 1994. However, it is very diffi cult for 

the region to achieve the goal of equity of opportunity in universal pl'i mary 

ed ucation so long as the Agro-pastora list groups of the region are fOI"gotten 

educationally. 
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Moreover, the r-esearche r is in doubt about the reported NER (82.7percent) of the 

r-egion (8GREB, An nu al Abstract, 2008/9). This is mainly because the total school 

age children in the regio n is 111,033 while the report of Ethiopia Population and 

house ce nsus in 2007 indicates the school age (7-14) popul ation in the region that 

accou nts 152,747 in which the NER of the region should be 72.7 percent instead of 

82.7 perce nt. 

Th er-efore, it is impe rative and timely to investigate th e challengi ng factors that 

~lllect the parti cipation of primary education in achi eving UPE by the Ag ro­

pa sto ral ist areas of the region. Moreover, exploring possib le alternative str-ategies 

and suggesting so me solut ions are also important to facilitate the achievement 01 

UPE to the deprived chi ldren's of Agro-pastoralist Gumuz communities as they 

constitute the lar-ge number among the Agro-pastoralist areas of the region. 

1.2. Statement of the Problem 

The transit ional government of Ethiopia has designed the new education and 

training poli cy in 1994 which has the objective of improving relevance, quality, 

access and equity of ed ucation lTGE, 1994) . The international declaration of Human 

Right also co ntains provis ion of compulsory and free primary educat ion on non­

discrimination approach to education (Lerner, 1991). 

Therefore, everybody is expected to enjoy with this righ t because of its individual 

natu r'e of right and hence education is believed to be a corne r stone of economic 

gl"Owth and social development as we ll as major means of improving the well being 

of individual s which ca n be realized only by being involved in education. However, 

the peo ple who live in pastoralist and Agro-Pastoralist areas of Ethiopia are under 

the influ ence of harsh climatic condition, deprived of basic ed ucational servi ce and 

the re was no much attent ion given to these groups of people since the introduction 

of modern educat ion in Ethiopia (Petros, 2008). 

As Carr-Hill and Peart (2005), pastoralist groups are scattered across a wide area 

and usually in the most inaccessible parts of the country that makes the problem of 

6 

! 



expansion of pr imary education probably to alleviate than solved. Accordingly, there 

lVere no significant strategies and options designed to alleviate the existing problem 

of educat ional provision and achieving the target of EFA through expa nsion of 

primary education to the deprived Gumuz Agro-Pastoralist. 

Moreover, Illany chi ldren in Ethiopia have access to schooling but they do not 

attend. SOllle families especia lly from the farming and nomadic background tend to 

place greater values on the time children spend in other activities, such as 

performing wo rk for income because of the const raints on their econoillic 

background (Ezomah, 1995). 

I. ikewise, Mandura, Dangur and Guba Woredas with arid and semi-arid climate arc 

the habitat of Gumuz Agro-Pastoral ist in Metekel Zone of BGRS in which there is a 

sign ificant Ilumbel' of pastora lists Gumuz children who are out of school. The 

enroll ment rate in this area is lowest with NER of 62.3 percent when it was 

co mpa red to all the 7 woredas of the zone as we ll as the reg ional enrollment rate, 

which is 79.3 pel'Cent and 82.7 percent respectively in 2006/07(BGREB, Annual 

Statistics Abstract. 2007/08:9). 

The other demand si de discouraging condition was the PSR and PTR of the agl'O­

pastora li st area. In this case the PSR with 35.7:1 and PTR of 45:1 are very low 

compared to the regional 62 :1 and 47.5:1 and the national standard of 60:1 ,lnd 

50: 1PSR and PTR res pectively (BGREB, Annual Abstract, 2006/07). This shows the 

inefficient usage of I'esource and low quality provis ion of primary school 

respect ively which also challe nges the achievement of UPE. 

Based on the above facts and according to BGREB perspective plan on achieving UPE 

in provision of qua lity primary education to a ll by 2015 would not be easy in the 

I'egion because of the fo llowing major fears, 

The first major feal' was the fact that the large number of ch ildren who should get 

this opportunity wel'e out of school. Particularly among school age children (7' 14), 

43.1 percent are out of school. This also contradicted with the idea that Bastian 
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(2004) states in the summary of operational definition of UPE in which a cou ntry 

must reach a minimum of80 percent NIR latest by 2007/08 to ach ieve UPE. 

Seco ndly. even among chi ld ren who come to school. a significant number of them 

dropout and ['epea ted before the necessa ry knowledge which contradicted th e id ea 

th at repet iti on and dropout rates should be brought down to 5 percent in a ll g['ades 

as soo n as poss ibl e latest 2006/7 to achieve the UPE target(Bastian. 2004). 

Thirdly. even though schools are there. the lowest PSR and PTR of the agl'O­

pasto ral ist local ities indicated inefficiency and suffer low participation in pri ma ['y 

schoo ling wh ich is wo rse and might be because of the other social. eco nomi ca l. 

cu ltu ral and cl im atic pl'Oblems of th e agro-pastoral ist Gumuz community as sta ted 

hy Psachal'Opo lou s and woodhall(1991) and Ayalew Shibeshi et.al (2002) above. 

In general the situation in Metekel zo ne of Agro-Pastoral ist still was not on ly fn[st rating 

but a lso crea ting se ['i ous chall enges in achieving the goa l of EFA. Thu s identifyi ng the major 

cha ll enging facto['s th at contribute to low primary school participati on in the study area 

and com ing up with so me possible strategic interventions taken by the region in general 

and agro-pasto ral ist areas in particular to overcome the problems to achieve th e UPE 

ta rget is the co ncern of the study. 

1.3. Objective of the Study 

1.3.1. General Objective 

Th e gene ral objective of thi s study is to assess the current statu s of promoting 

pr imary educat ion and to investigate the school related and out-of-schoo l rela ted 

cha ll enging factors that hinder the achi evement of UPE in the Agro-pastorali st a['eas 

of BGRS. 

1.3.2. Specific Objective 

1. To assess the status of primary education in the Agro-pastora list areas of th e 

region; 
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2. To identify the major challenging factors those hinder the achievement of UPE in 

the Agro-pastoralist areas of the region; 

3. To in vestigate the extent to w hi ch the Agro-pastoralist Gumuz ch ild ren obtain 

access, quality and equ ity in primary education; and 

4. To I'eco mmend appropriate strategies that could enhance educationa l 

participation of Agro-pastoral ist Gumuz children in Metekel zone. 

To realize the above objective in the course of the study, the following basic 

questions were addl'essed: 

1) What is the CUITent status of primary education at the Agro-pastorali st areas of 

the I'egion? 

2) To what extent the out- of schoo l factors (like socio-economic, socio-cultul'al, 

socio-climatic etc.) a ffect the ac hievement of UPE in th e Agro-pastol'alist area s 

of the region ? 

3) To what extent the school related factors (like, curricu lum, teaching material, 

language etc.) a ffect the achievement of UPE in the Agro-pastoralist areas of 

the I'egi on? 

4) What possibl e str'ategies are there to increase the chance of achie ving UPE in 

Metekel zone of Gumuz communities 

1.4. Significance of the Study 

Acco rdin g to the new education and training policy of Ethiopia (TGE, 1994), edu cation 

shou ld be re levant to I'es pond the needs and interest of the people which should also be 

true for Agro-pastora li st a reas of the region. Education shou ld also be based on their da ily 

life and could able to solve the problems that the Agro-pastoralist encounters. As the Agro­

pastoralist is dep l'ived with many problems such as inaccess ible areas, socio-economic 

socio-delllogl'aphic factors etc, and hence the type and method of education given shou ld be 

approp riate with their life. In this regard assessing and identifying the major factor that 

hindel's the achieving of UPE in the Agro-Pastoralist areas of the region and suggesting an 

app li cab le strategy is essent iaL Even though, the study might not exhaustively provide 

so lution fo r the problem under considerations it will have the following signifi cance: 
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2, To identify the major challenging factors those hinder the achievement of UPE in 

the Agro-pastoralist areas of the region; 

3, To invest igate the extent to which the Agro-pastoralist Gumuz children obtain 

access, quality and equity in primary education; and 

4, To recomm end a ppropriate strategies that could enhance educational 

participation of Agro-pastoralist Gumuz children in Metekel zone, 

To I'ealize the above objective in the course of the study, the following basi c 

questions were addressed: 

1) What is the curre nt status of primary education at the Agro-pasto rali st a,'eas of 

the region ? 

2) To what extent the out- of school factors (like socio-economic, socio-cultural, 

socio -clim atic etc.) affect the ac hievement of UPE in the Agro-pastoralist areas 

of the reg ion? 

3) To what extent the school related factors (like, curriculum, teaching material, 

language etc.) affect the achievement of UPE in the Agro-pastoralist areas of 

the region? 

'I) Whdt pos sib le stl'dtegies are there to increase the chance of achieving UPE in 

Metekel zone of Gumuz communities 

1.4. Significance of the Study 

According to the new edu cation and training policy of Ethiopia (TGE, 1994), education 

should be re levant to respond the needs and interest of the people which should a lso be 

trlle for Agro-pastoralist areas of the region. Education should also be based on theil' daily 

life an cl could able to so lve the problems that the Agro-pastoralist encounters. As the Agl'o­

pastoralist is deprived with many problems such as inaccessible areas, socio-economic 

socio-demogl'aphic factors etc, and hence the type and method of education given should be 

appropr iate wi th theil' life, In this regard assessing and identifying the major factor that 

hinders the achieving of UPE in the Agro-Pastoralist areas of the region and suggesting an 

applicable strategy is essentiaL Even though, the study might not exhaustively provide 

solution for the problem under considerations it will have the following significance: 
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1. The study may help the region to exami ne and be aware of the cha llenging 

factors that hinde r the achi evement of UPE by the intended time 

2. Sin ce the re is no any study carri ed ou t on th e iss ue und er the study in the 

Agro-Pastoralist areas of Gumuz prior to this, it is hoped that the study may 

indicate the major problems related to providing primary educational se rvice 

so that concern ed authorities will take corrective measures to reve rse the 

tr'end and to all eviate the exist ing problems 

3. It pr'ovides BGREB with an information regarding the problems pertinent to 

the Agro -Pastora list and hence plan an action to alleviate these problems to 

ach ieve the UPE by the year 2015 

4. It helps as prelim inary information for loca l educational admin istrators to 

identify the va r'ious challenging factors that hinder the achievement of U PE 

and put a st rategy to so lve them in their order of seriousness 

5. It enab les the non-governmental and governmental organ izations by 

pr'oviding information to plan specific actions for these areas so that the 

Ag ro-pastora li st children of the region will be attracted to school 

6. The study also helps to provide va luabl e suggest ion for the policy maker's, 

planners, and othe r concerned authorities to minimize, even though difficult 

to solve, the problems 
-

7. Finally, the study will serve as a preliminary in fo rmation /base for those 

who wish to co ndu ct further and detail studies on Agro-pastoralist 

educat ion in this area or in all of the country where Agro-Pastoralist is 

comtnon 

1.5. Delimitation of the Study 

Accord ing to Seyou m and Ayalew (1999) to carry out any research work it should 

be importa nt to delimit the study to a manageable size. Similarly, the spatial 

bounda r'y of the study was limited to the Agro-Pastoralist areas of Metekel zone of 

,BGRS. Th e study includes REB, Zo ne, Woreda education officers and experts. 17 

primary schools, teachers, principals from the selected primary schools. community 

elders of Agro-Pastora li st, PTA members and KETB teams. Th erefore the study was 
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delimited itse lf to the formal primary schools (1-8) excluding those of the ABE 

schools as they a re supplementary (one strategy) and ve ry significant in number. 

Moreover, it is obvious that the challenging fa cto rs that affect the achievement of 

UPE a l'e ma ny and diverse in nature, Therefore, thi s study was delimited to the 

factors a ffecti ng th e achievement of UPE, ma inly on climatic, socio-economic, 

cul tur'e, policy, curriculum and security issues, In addition the study was also 

delaminated to assess some of the successes a nd strategies implemented in 

,Ichi ev ing the UPE by the year 2015 in the Agro-Pastora list areas of th e study. 

cu rthermore, in ord e r' to investigate th e problem deep ly, th e scope of the s tu dy is 

de limited to o ne of the Agro-pastoralist zone of the region, Metekel zone, and on 

th ree woredas of the zone (Mandura, Dangur, and Cuba) that has considered to be 

low pri ma ry ed ucation enrollment compared to the rest areas of th e zone and where 

much of its challenging factors in achiev ing UPE had not been studied prev iou sly. 

1.6. Limitation ofthe Study 

Among the various problems encountered, the collection of primary and secondary 

data at Zo nal a nd Wo reda ed ucation departments and schools records were ve ry 

difficu lt. It was not o nly difficult to find the concerned persons, but a lso the 

Educat iona l Ma nagement and Information Sys tem statistica l data were not we ll 

o rganized and ava il ab le in Woreda and zo ne levels. On top of this th e Annua l 

a bs tract obtained was only the 2006/7 which might be old to compare it with 2009. 

Moreover', t he transponation from one school to another was not easily accessible. 

In addition to thi s there were also language barriers which raise the probl em. Th e 

impact of a ll these short comings made additional cost of resources and time on the 

resea r'che r. Had it not been possib le to manage all the stated probl e ms, the study 

wo uld have not been more completed. 

1. 7 _ Definition of Key Terms 

Agro-pastoralist- Segment of pastoral husbandry society who promotes opportunisti c 

crop farming integrated to their livestock husband ry practices and 

I I 



who live in semi- permanent settlements (Ayalew Shibeshi and et.al, 

2002). 

Basic Education- refers to learning out comes, i.e knowledge and skill acquisit ion 

and application, positive attitude formulation, internalization and 

exhibition of va lu es for a variety of life (Ayalew Shibeshi and et.a!. 

2002) 

Formal Education- Highly institutionalized chronologically graded and 

hieral'chically structured educational system spanning lower primary 

school and the upper reachers of university (Coombs and Ahmed In 

Petms, 2008) 

Non Formal Education- any organized systematic educational activit ies c31Tied on 

outside the framework of formal system to pmvide se lected types of 

leam ing to particular subgroups in the population, adults, youth as 

well as children (Coombs and Ahmad in Petros, 2008) 

Nomads- ethnic gl'oups who travel and migrate in large or sma ll scale clan grou ps in 

seal'ch of means of livelihood with in a community (Ezeom a h, 1995) 

Nomadic Education- a non-formal education provided to nomadic people \Vithin 

their culture context (Ezeomah, 1995) 

Pastoralist, a tenll lIsed interchangeably with nomads and that reflects a life style based 

up on maintenance of herds of animal, which depends mainly on natul'al 

vegetatio n for their food (Ayallew Shibesh i et aI. , 2002) 

1.8, Description of the study Area 

According to FDRE CSA report of 2007(CSA, 2008) the area covers about 50,380km' 

and the popu lation 670,847 which consist indigenous population of five e thni c 

groups namely Gumuz (21.1%), Berta (25.9%), shinasha (7.59%) Mao (1.9%) and 

Kama (0.96% ) (FDRE CSA. 2008). There are also other large ethn ic groups like 

Amhara (22.2 %) , Oromo (12.8%) and others li ving in the region (BGRS, 2004). 

Out of the total population of the region, 125, 498 were primary school age (7-14) 

children and out of these chi ldren 102,539 were enrolled in primary school in 

2006/7, Out of the indigenous ethnic groups of the region Mao, Gumuz, Shinasha 
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and Komo were belong to the agro-pastoralist groups with population of 37,000 

(Can'-Hill and Peal'(, 2005), 

1.9. Organization of the Study 

This study consists of five chapters, Chapter one deals with the problem and its 

approach. Chapter two treats review of related literature. Chapter four is concerned 

with the ana lysis and interpretation of the study wh il e chapter five pl'esents 

su mm ary of the findin gs, conclusion s and recommendations of the study. Finally, li st 

of bibliography, sample questionnaire, interview and FGD guide lines, obsel'vation 

check list and list of differe nt tables are attached to the appendix of the report. 
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CHAPTER TWO 

2.0 REVIEW OF RELATED LlTRATURE 

Thi s chapter is devoted to the literature concerning the study. It deals with 

co nceptual framework of UPE, why UPE is so important, pastoral education and 

classification of pastoral group, strategies to realize the achievement of UPE and 

major cha llenges that hinder the achievement of UPE in the Agro-pastora li st areas 

ar'e presented as follows , 

2.1 Conceptual Framework of UPE 

The concepts of UPE, as a desirable and essential goal for the political, social and 

economic development of the poor nations of the world , have been accepted for a 

ve r'y long period of time. However the way UPE has been defined has also influ enced 

the way its status and progress has been measured and the choice of strategies 

adopted to pursue the goal (Bastian, 2004), 

2.1.1. The Concepts ofUPE 

UPE, as 'a concept, is a chameleon, taking on expanded meanings as more is 

understood about the nature of the problem. It is seen, examined and explained by 

different people from various disciplines using different perspectives for different 

r'easons. The UPE goa ls also continue to shift and change as the concept of UPE is 

redefined and as one set of strategies lead to new problems (Derebssa, 2006) 

Furthermore, our understanding of the concepts, the perceived constra ints, and 

str'ategies r'ecommended is complicated as more and more researchers, policy 

analysts and commentators incorporate their own disciplinary views to bear on it 

(Mu lugeta, 2007). 

UPE, in the li ter'al sense would also mean everyone in a population having a full 

primary school education. The term UPE has also been used interchangeably (and 

often confused) with other terms such as Basic education, schooling for All, and 

Education for a ll. However when examined closely, difficulties emerge over what is 
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meant by the term "Universal", "Primary" and "Basic Education" (Bastian, 2004: 

Derebssa, 2006). 

A. Universal 

As it is justified by (Anderson, 1992) UPE has a central importance and a strategy 

fOI' implementing the rights of boys, girls and women, and as a whole the right of the 

child. So it all people have a right to education, and if its impact upon people's 

capabilities is intrinsically part of our notion of development, it follows that the 

pl'ovision of a basic level of education for all people must be made universal. 

B. Primary Education 

Th e word "Primal-y" denotes that this is the first level of education. The term "basic" 

may be taken by some to show changes in emphasis and indicate that primal'y 

education is a complete and terminal phase of schooling in itse lf (Derbessa, 2006). 

C. Basic Education 

The jomtien confel'ence adopted "basic education" under what was coined "the 

expanded vision" to include education for out of school youth and adults in literacy 

and other basic skil ls training through non-formal education (UNESCO, 1992). 

2.1.2. Operational Definition ofUPE 

1'01" many countl"ies, the definition of UPE and identification of indicators fOI" the 

measurement of movement towards achieving UPE ha s posed many pl"oblems 

(Bastian, 2004). A good operational definition of UPE should have certain minimum 

charactel"istics. First, it should help policy makers, planners and other stakeholdel"s 

to identify the sub strategic goals to be set to move the country towards UPE. 

Second, the definition should give us to identify and develop indicators that will help 

the education system to monitor the progress towards achieving UPE. Third, it 

shou ld permit the planning process to set time frames for achieving UPE (Bastian, 

2004 jlCA and OEB, 2006). 

On top of this Bastian (2004) identifies the following key elements necessary to give 

operational definition to the concept of UPE: 
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.M ini mum of nuill ber of years of schooling 

.Average number of days of schooling per year 

.Average nU lllber of contact hours per day 

.Levels of access and coverage that sho uld be reached 

.Levels of inte rnational efficiency of th e education sys tem 

.Eq ui ty gende r and geographical and 

.Quality of primary education 

Table 2. 1: Etlliopiall UPE: Summary of Operational Definition 

, No Elem ents of the UPE Defi nition Targets & year or time period for acl!iev;lI9. rhe {m-oct _ . 

I 1 
Mini mum grade level to be co mpleted or Eight yea rs of schooling. This is the present policy 

, 
, 
I numbers of years of schoo ling 

I 2 I Average nUlI1 ber of days of schooling per Between 195 and 200 days per school year. This is thl' I 

yr'lf prese nt policy practice. , 
J I Average !lumbers of hrs of teaching Four and half hours pCI' day in the present double shift ! 

I learning per d<lY. (Numbers of contact syste m. Incl udes 30 minutes of break time. I 

I I hO llrs per day) 

I '1 i Access: Net In take Rille (NIR) Minimum 80 percent to be rea ched latest by 2007 (200U I 
I E.C). Thereafter, the NIR is expected to increase gr<lclu;dly) 

to reach as close to 100 percent as poss ible. i 
I 5 , Cover<lge: App<lre nt Intake Rate (A IR) To reach a maxim um of 130 perce nt latest by 2006 ( 1999 I 

, 

E.C) i I 
(, I Caver<lge: Gross enrol ment rate ( 1·4) GER for the first cycle to reach a maximum of 126 percent 

, by 2009 [2002 E.Cj. Thereafter, GER begins to c1ecline. 

7 I Coverage: GE R (5·8) GER for the seco nd cycle (5·8) primary school to re"Jcll 120 
I percent hy 20 14 [2002 E.C) 

II I Intern<l l Effic ie ncy: Dropout Dropout to be b rought down to below 5 percent in all the i 
! I grad es, as soon as possib le, latest by 2007 (2000E.C) 

! 'J , In ternal Efficiency: Repetition Repet it ion to be brought down to be low 5 percent in all ! 
I grades, as soon as possible, latest by 2006 [1 999 E.C) , , 

I 111 Equity: Gender eCJuity Gende r equity in apparent intake rate at 130 percent to be 
I reached by 2006 ( 1999 E.e ). With the planned reductions in 
, d ropou t a nd repetitio n rates, this will lead to gender l'quiry I 

, in GER at 126 percent in 2009 (2002 E.C). Gender eqllity lor ' 

I 
, GER in the second cycle will ac hieved at 11 9 percent in I 
I 2013 (2006 E.C) two years before the target ye;u' fur : 

ac hiev ing UPE. 
11 I EqlJity: GeogrJph ical Regiona l project ions to fit the national strategy need [0 be ! 

I 
conducted to establish target year fo r bringing rq~ioJl ; ll + 

equ ity. Regional such as Somali a nd Afar with very low 1 
I access and coverage, at present will find it difficult to catch i I 

I lip with the res t of the cou ntry 

12 I Qual ity Minimum quality standards have been established fo r 
educational inputs. There have been employed in the I 

I projectio ns to estab li sh inputs and costs. However, much 
works need to be do ne to measure the quali ty of the 

I I learning outcomes and th e minimum skills acquired by the 
I graduates of the primary schools. Learn ing assessments 

i 
, being un d ertaken by the country cou ld lead to establi shing 
I standards for learn ing outcomes. 

Source: UP£ OperatlOnol Defi,,,tlOn Bastian, 2004 Add.s Ababa 
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2.2. Why is UPE so Important? 

Education is a corner stone of economic growth, social development and a major 

mean s of imp roving the well-being of individual primary education is the 

fo undation of formal ed ucation system. It helps to reduce poverty and impl'Ove 

li vi ng standards through susta inab le growth and investment in people. Primary 

education ha s two main purposes. It helps to produce a literate and numel'ate 

population that can deal with problems at home and work place and it serves as a 

foundation up on wh ich further education is built (Bastian, 2004: World Bank, 

1990). MOI'eover, World Bank States that: 

A primary education has a direct and positive effect on eaming, 

productivity as well as international effects on child health, nutrition, and 

education. However, in many developing countries education systems 

IIDve not been able to meet their objectives. This is because they have not 

been ineffective in teaching children the basic skills included in their 

wrriwlulII and they have not provided all school are children with tl,e 

opportunity to attend school. Consequently, primary education lIDs 

endangered national efforts to build a IlUman capital base for 

development (World Bank, 1990:98). 

Pertinent to this, Educatio n, and particularly prim ary education, is one of the most 

powerful inst ruments known for reducing poverty and inequality and for laying 

th eir basi s for sustained economic growth, so und governance, and effect ive 

in st ruction. It is fundamental for construction of democratic societies and dynami c, 

globally competiti ve economies (Bruns and Miagat, 2003). 

2.3. Pastoralism and Pastoralist Education 

2.3.1. Pastoralism and classification of pastoral groups 

Pa storalism, so metimes used interchangeably with the terms 'nomadism', reflects a 

li fe style based upon maintenance of herds of animals that depend mainly on natural 

vegetation fOl' their food. Pastoralism is then not a pure id ea lized form, but rather a 

li vi ng cu lture and eco nomy encompassing practices that might see on surface to be 

inherently a ntagon istic to the pursuit of pastoral ism (Carr-H ill and Pea rt, 2005). 
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Nomads are variously defined, broadly speaking they are ethnic or socio-economic 

groups who constantly travel and migrate in large or small groups in search of 

mean s of livelihood with in a community or country or across international 

boundari es, These groups contrast with the se ttled or sedentary population living in 

villages, towns and ci ties, and tied to fixed locations by agriculture, employm ent, 

hou sing and social and ag ri cultural factors in their living style and culture (Ayalew 

Sh ibes hi et aI., 2002), 

On top of this, whi le a ll members of a 'pure' nomadic pa sto ralist groups will be on 

the move, th ere are some groups where a substa ntial fraction of the gl"Dups ,Ire 

sett led in pel'manent habitats and the whole nomadic groups can be classified in to 

three stages as Nomad ic pastoralism, Agro-pastralism, and transhum,lnt­

pastora li sm (CaIT- Hi ll and pea r 2005), 

Nomadic pastoralist: are those groups of society that do not have a recognized 

place of I'es id ence and any crop production is only a supplementary activity. 

Agro-pastoralist: al'e those who engaged in crop production and an imal ha sband ry 

in more 01' less equal proportions, They (Agro-pastoralists) live in semi-permanent 

sett lements, with goats and sheep tended by women and ch ildren becoming an 

increas ingly significant activity while the males are away in search for pastul'e, 

Transhumance refers to movement of livestock over more or less regular routes, 

and pastoralists engaging in this way have a recognized and permanent home 

telTitol-y. 

Thus, the pastol'al groups in Benishangul Gumuz Region of Metekel Zone can be 

gl"Duped und er both Agro-pastoralist and transhumance pastorali st. 

2.3.2. Pastoral Education 

Education cou ld be seen as one vehicle for bringing nomadic pastoralist and the ir 

backwal'd and inefficient production system into the twenty-first century, wh ich is 

"for transforming nomadic pastoralist in to modern livestock producers" (And erson, 

1989) , 
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In justification of this, Ezoma h stated that: 

It is important to recognize that, in order to survive successJully in dry 

lands, pastoralist require high level oJ individual and social 

specialization. They can be very confident, articulate and enter 

preneurial, have good negotiating and management skills, and show a 

strong sense oJ dignity and selJ respect. Although their lack oJ Jormal 

schooling is seen as a problem, they are thereJore, Jar Jrom being a mass 

oJ driJting unskilled, under proletariat which is called as tile central 

paradox when discussing the issue oJ providing education Jor pasloralist 

(EZO Ill3h ci ted in Carr· Hill and Pea It, 2005 :49) . 

Officia ls argue that th ey have focused on bringing the majority of children into the 

ed ucation sys tem rath er than just nomadic groups, which would have been much 

less cost effect ive in tenns of the numbers of children reached. However, given the 

l'en3med emphasis on EFA and the requirement to prepare pla ns for ach iev ing that 

ob jective, the probl em of providing education for nomadic groups, among othel' 

disadvantaged gro ups, is becoming more visibl e (Ayalew Shibeshi et.al. 2002). 

2.3.3. Pastoral Groups in Ethiopia 

IJasto l'ali sts in Ethiopia are mainly found in north eastern, eastern, southern. south 

eas tern and extreme south western part of the country. All most all a re foun d in 

nlal'ginal bOI'der area s and they are inhabit the low land part of the country (Ayalew 

Shibeshi et.a t, 2002). 

Abo ut 60-65 percent of the Ethiopian territory and 10 percent of its population are 

es timated to live under the pastoral production system and there a re about 8 

million pastoral ist who live in Somali, Afar, Oromia, Benishangul Gumuz, Gambella 

and SNNP regio n of th e co untry as ind icated by table 2.2: 
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Table Z.Z: Pastoral Group, Location and Estimated population in Ethiopia 

Region Pastoralist Groups Popula tion (in 1000s) I 
Afar Afa r, Somali , Argoba, Oromo 11,000 

Orom ia (Borena zone) Oromo, Somali 2,577 

Soma li Somali 3,690 

SNNP and Gambe lla More than 15 pastora li st group 550 

Benishangul Gumuz Kama, Shinasha, Gumuz, 37 

Benishangul (Berta). 

Estimated total 7,954 

Source: Ca rr-H.II alld Peart, ZOOS 

Due to th e location where they are fou nd, as more live in border and lowlands, they 

pi'ev iously were politically marginal ized society and they lacked stated econo mi c 

and social concem, and hence they were remained backward (Hogg in pel'tms, 

2008). 

MOI'eovel', it is tru e that these days the co nductive cond itions created fOI' the 

development in pastoral areas, However, the development and expansion of 

edu cation in the pastora li st areas need add itional effort and still remain s back 

compared to what has been achieved at co untry level. Th e present situat ion vividly 

illustrates that tackling the discrepancies of education in the pastora li st regio ns 

demands the intensive effo rt of all stake ho ld ers and employm ent of va rious 

stl'ategies appropriate to the way of li fe of pastoralist (UN ESCO, 1990), 

2.4, Major cha ll enges affecti ng universalization of primary education in 

Agro-Pastoralist groups 

Many atte mpts have been made to estab lish education service to meet the learning 

needs of nomadic pastoral ist but they have, on the whole failed. This large ly appeal's 

to be due to the failure of educat ional provis ion to respond app ropriately to the 

nomadic way of life, to the nomads' traditional culture and their need to retain 

. flexibility in dealing with changing and possibly adverse circumstances, such as 

d roughts, above a ll other needs (Carr-Hill and Peart, 2005). 
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The most challenging factors which are resources constraints, shortage of schoo l etc 

are obvio us and common reason for a country. In both cases, the solution to the 

problem would undoubtedly be getting money and building more and more schools. 

But, there are other most prominent bottlenecks that hinder the achievement ofU PE 

of the agro-pastoralist children to education which are out-of-school related (such 

as socio-eco nomic, socio-cultural child labor etc) and few are school related (such as 

re levance of cUITicu lum, langu age of in st ruction etc.) in the case of the pa stora l Jnd 

agro- pasto ra I areas. 

2.4.1. Out-of-School Challenges 

2.4.1.1. Socio-Economic Challenges 

A study by Bishop cited in Petros (2008), revealed that the reason for students at 

rura l areas dropout from primary schoo ling is mainly the socio-economi c conditions 

of the people, i.e. their poverty. Exa mple, inability to pay school I'e lated 

expe nditul'es, withdrawal of older chi ldren to herd cattle, sickness due to 

malnutrition and lack of med ica l care and for girls withdrawal from school to act as 

child nurses to the younger children while mothers are engaged in the family duties 

are all because of the poverty factor. 

It is also believed that a major obstacle to children's basic education in Eth iopia is 

wid esp read poverty particularly at the household leve l. About 20 milli on rura l 

household and 4 million urban hou seholds are estimated to live in abso lute poveny. 

The I'e leva nce of poverty factors lies in the fact that, even when there are school s it 

inhibits school enro lm ent and attendance due to high cost it in cures (UNESCO, 

1990). 

2.4.1.2. Child Labor 

In many developing countries, child labor is a major obstacle both to providing 

uni versa l access to schoo ling and to reduce school wastage. 

The International labor organization (iLO) estimates that 250 million childl'en 

between the age of 5 and 14 are fOiling in the work force of developing countr ies. 
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About half of these chi ldren work full-time, while the rest combine work with 

schoo ling or other non-economic activities (World Bank, 1998). 

MOI'eover, UN ICEF describes as: 

Clearly tile circumstances of children engaged in hazardous, disabling and 

exploitative labor, paid or unpaid, constitute a major obstacle to children's 

participatioll in education. On the other hand, the implementation of UPE is 

a critical strategy for combating child labor. An approach that ensures 

children's right to education help to enforce child labor laws, providing 

incelltives to poor families to educate their childrell, alld !J elps c!Jarge 

attitudes alld sociaillorms that tolerate exploitation of children would !Jelp 

to ac!Jieve t!Je goals oJ UPE alld improve children well being (UN ICEF, 

1998:3 4 ). 

Child labor and absenteeism from the school feed on each other. Thu s measures to 

I'ed uce it or to improve the coverage and quality of schooling tend to produce 

benefits in both areas. Poverty is generally seen as the most compelling reaso ns for 

child to work, but researchers have found that poverty needs to cause child labol' 

(UNESCO,1998). 

Thel'efore, childl'en of poor families, those who need every family membel' to wOl'k if 

they are to survive, frequently must forfeit education. As many countries fa ce 

eco nomic decline, the poorest families experience the greatest pressures, and when 

theil' income are fa lling, families often withdraw their ch ildren from school. Even 

whe n schooling is free, fami lies must pay for clothes, transport and school supplies. 

These expenses, added to the loss of children's labor co ntribu tions to the household 

while they are in school. are cos ts poor families can ill afford (Anderson, 1989). 

2.4.1.3. Socio-Cultural Challenges 

Pastora li sts have the ir own customs, norms and traditions and the attitude of 

parents towards education have its own effect on ed ucational provi sio ns and 

partic ipat ion. Moreover, pastoralists are considered as change resi sta nt toward 

modern schoo ling, which is rooted in their fear of cu ltural al ienation and distortions 

of traditional va lues (Carr-Hill and Peart, 2005). 
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Pertinent to this, cultu ral constraints that negat ively affect the education of children, 

especia ll y gil'ls, are numerous and commonly practiced, These include early 

marriage, po lyga my, abduction and lack of physical safety less regarded for female 

education, abrupt mobility of nomadic parents, less va lu e of girls' education, 

household labor demands by parents, lack of role models, religion and lack of access 

to a local secondary ed ucation (UNICEF, 2003), 

Another study by Wo rld Bank cited in Augustine also revealed that a particular 

common I'ea son fOl' girls not attending or dropping out of school is early marriage, 

The study desCl"ibes that although early marriage is decreasing and the legal age for 

marriage was raised to 18 years in the criminal code revi sed in 2005,62 percent of 

women at age 20·49 were married by the age 18 and 75 percent by the age 20·23 

(Wodd Bank in Augustine et.al, 2007), 

Marriage befol'e the age 18 is, however, a reality for many young girls, In many parts 

of the world parents encou rage the marriage of their daughter while they al'e still 

children in hopes that the marriage will benefit them both financially and socially 

also relieving fi nancial burdens on the family (Hyde et.a!. 2005) , 

In actuality, child marriage is a violation of human rights comprom ising the 

development of girls and often resulting in early pregnancy and social isolation, 

with litt le education and poor vocational training reinforcing the gendered natul'e of 

povel'ty (UNICEF, 2005), 

In the ad dition to thi s, abduction which takes severa l forms, at its most grievoll s is 

forcible marriage thl"Ough rape to avoid the payment of a bride price, It may also 

take the form of elopement, i,e, when the coup le feels that the girl's parents may not 

agree to 'no rmal' marriage or may be at the conniva nce of the parents, that is to say, 

whenever the girl herself is unwilling to be married which are other major conce rn 

fOI' girls and thei r families that affe ct attendance to the school (Hyde, k et.al, 2005). 

2.4.1.4. Socia-Climatic Challenge 

Disease, war, cultura l assumptions, lack of infrastructure and chron ic poverty all 

pay a part in keeping children from school. With this regard, a child may struggle 
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through prolonged absences due to malaria or intestinal worms. Parents are 

so metimes uncomfortable sending girls to class, Often times, there is no clean water 

sou rce or su itable latri ne at the school. Even when a family does manage to enrol a 

child in schoo l, attendance with such climate ca n be intermittent (WFP, 2005). 

2,4,1.5, Security Issues 

Education is a key to protection when it is of good quality, but falls short when the 

lea rning env ironme nt itself fails to provide the necessary protection against 

violence and abuse of ch ildren. This involves making schools secu re not on ly from 

without but also from within . With this regard, pastoralists li ve in I'emote ,lreas 

often close to insecure international boarders and confl ict prone regions. Having to 

walk long distance in order to go to school for ch ildren : especia ll y girls may present 

se riou s risk of attack (Carr-Hill and Peart, 2005). 

Therefore, pal'ents wil l not send their chi ldren to places that they believe are unsafe. 

One reason parent's want their child in schools close to home is because of sa fety 

pal'ents can keep an eye on their children when they remain in the village or 

neighbourhood. Everywhere, parents ca re about who teaches theil' children. If the 

teache l' is no t known and trusted, the schoo l is not also considered safe (And el'so n, 

1989). 

2.4,1,6, Parents Education 

III iterate paren ts have li m i ted und erstand ing of the importance of ed uca tion a nd the 

urgency to send their school age chi ldren for study. They are not only hesitant to 

se nd their children to school, but less inclined to provide study time, stationary 

clothi ng etc (UNICEF, 2003). 

On top of this, the ed ucat ion level of child's parent is often related to the child's own 

pal'ticipation in schooling. The ed ucational attainment of the parents and th e 

household head, measured by the highest level of school attended, has a substant ial 

effect on the out-of-schoo l st~tus of chi ldren. Accordingly, if th e fathers of household 

had formal education, children were more likely to be in school. Most of ou t of 
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school chil dren are the ones who have illiterate parents. Parents who have attended 

school are more likely to send their children to school (Mulugeta, 2007). 

MOI'eover, Illothers also are repo rted to resist the schooling of their daughters, not 

because they need them for labor in domestic producti on, but also beca use they are 

unaware about the benefit of sending their da ughters to school (Hyde, k et.a!, 2005). 

2.4.1.7. Distance to School 

In most countl"ies where pub lic transportation system is not highly developed and is 

not access ible to genel'al public in all parts of the country, especially in rura l areas. 

one of the constraints in increas ing or decreaSi ng access to schooli ng is th e di stance 

between the school and community. This is especially true for the beginning grades 

whel'e chil dren are not matured for wa lk a long dista nce (Derebssa, 2006). 

In th e context of Ethiopia, the re are woredas with schools whose average catchment 

;lrea is more than 10km. Th is is certain ly unacceptable: Imagine a 7 years old 

wa lking 101<111 in the morning and 10km in the afternoon to and from school. It is 

recoillme nded that the maximum distance a primary school ch ild should be 

perm itted to travel to school as 3km OICA an d OEB, 2006). 

Experience has shown that parents decis ions about whether or not send their 

children to school are very much innuenced by the proximity of school s. In this 

regard Ande l'son desc ribes that, the greater the distance between a chi ld's hOllle 

and a schoo!, the less likely is that the parents wi ll send the child. Even if children 

start to schoo l, distance often makes them decide to dropout because it "takes too 

long" or is "too much trouble" to get there (Anderson, 1992). 

2.4.2. School Related Challenges 

With this regard , the appropriateness of the curriculum, delivery method, time 

tabling and relevance must be cons idered. In most cases, balances wi ll need to be 

st ru ck between the 'integrative' and the 'distinctive' qualities of any programm e for 

nomad s. This applies not only to th e co ntent of the course materials but also to the 

de livery and support systems. It also app lies to the language(s) used in course 

(Carr- Hill and Peart, 2005). 
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2.4.2.1. Curriculum and Policy Aspect 

Lack of cu rri cu lum relevance has become one of the major explanatio ns for 

pastol'a li sts' low inte rest in education and for the high dropout ra tes from schoo ls in 

pastol-a l areas (and also, of course, for other disadvantaged groups). The basic 

'lrgument made by resea rchers is that school curriculum are deve loped by 

sedenta l'y peo pl e for sedentary people (or even by urban dwellers for urban 

dlVel lers) and a re therefo re largely irrelevant to nomads' experiences and co ncerns 

(Carr-Hill and Peal·t, 2005). 

Mo reover, suppol't ive po licies in the socia l, cultura l and economic sp heres arc 

I'equi red in order to realize the fu ll provision and utilization of basic education fOl' 

individual and society imp rovement. Attaining basic ed ucation for all depends on 

political will and co mmitm ent man ifested in app ropriate fisca l meaSUI'es, 

ed uca ti onal po licy I-eforms and institutional strengthening (WCEFA, 1990). 

2.4.2.2. Language Aspect 

The issue of using loca l languages has a relatively long history. On the whole, the 

internatio nal consensus now is that one shou ld start the educati onal process in the 

local -language assumi ng one ca n find the teachers, and unly introduce the national 

or intel'nationa l language when the children are literate in thei r own. There is alsu 

an argument that local languages are part of the culture and not survive 

independently from the maintenance of the resou rces and modes of production on 

which the cu lture depe nd s (Carr-Hill and Peart, 2005 ). 

MO I'eover, th ere was also a gene ral argument th at teaching in th e mother tongue is 

importa nt to ensure quality of education, especia ll y at th e ea rli er stages of 

educat ion. Moreove r, school performance of children is better when they are taught 

in the language that is most used at local level and instruction in the mother tongue 

is th e best way of ensur ing that pupil's grasp the mea ning perfectly because only 

when the ir thoughts are activated through their mother tongue, they can interact 

wel l with the subject taught (Boulanger and Kolawole Cit.ed in Derb,essa, 2006). 
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2.4.2.1. Curriculum and Policy Aspect 

Lack of cu rricul um relevance has become one of the major explanations for 

pastora li sts' low interest in educatio n and for the high dropout rates from schools in 

pastor'al areas (and also, of course, for other disadvantaged groups). The basic 

argument made by r'esearchers is that school curriculum are developed by 

sede ntary people fo r sedentary people (or even by urban dwellers for urban 

dwellers) and ,1I"e therefore largely irrelevant to nomads' experiences and co ncerns 

(Carr-Hill and Peart, 200S). 

Mo reover, su pportive policies in the social, cultur'al and econom ic sphe res al'(~ 

r'eq uir'ed in orde r to realize the full provision and utilization of basic education for' 

individual and society improvement Attaining basic educat ion for all depends on 

polit ical will and comm itment manifested in appropriate fiscal measur'es. 

educational pol icy reforms and inst itutional strength en ing (WCEFA, 1990), 

2.4.2.2 . Language Aspect 

The issue of using local languages has a relat ively long history, On the whole, the 

inte r'nat ion al consensus now is that one should start the educational process in the 

local-language ass uming one can fi nd the teachers, and only introduce the national 

or' inte rnational language when the child ren are literate in their own, There is also 

an argum en t that loca l languages are part of the culture and not survive 

independently from the maintenance of the r"esources and modes of producti on on 

IVh ich the cu lture depends (Carr-Hill and Peart, 200S). 

Mor'eover, there was also a general argument that teach ing in the mother tongue is 

ill1Jlortant to ensure quality of ed ucat ion, especially at the ea rl ier stages of 

ed ucation, Mo reove r', school performance of children is better when they are taught 

in the language that is most used at local level and inst ru ct ion in the mother tongue 

is the best way of ensu ring that pupil's grasp the mean ing perfectly because only 

\Vhen their thoughts are activated through their mother tongue, they can interact 

\'Jell with the subject taught (Boulanger and Kolawole Cit.ed in Derbessa, 2006). 
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2.4.2.3. Time Schedule 

A number of co untr'ies have found that school attendance can be improved and 

wastage reduced by organi zing school ca lenda rs so that pupil s in rural ar'eas, 

es pecially the pastora l groups, are expected to attend school during planting and 

harves t seasons \Vhen their families need their labor. Sil11i larly, the hours of the 

school day can be set to take account of the fact that some pupils, especially girl s, 

mu st per'form hou sehold chores (UNESCO, 1998). 

Moreove r, when the schedule of school conflicts with other essential act ivities, 

child re n do not attend, or because they mi ss too many lesso ns, and eventually 

dr·opout. If th e jobs th at a child must do for fa l11ily su rvival have to be done dur'in g 

th e sa me house that school is in sessions, then the indirect costs of school are too 

high fo r a famil y to affor'd (And erson, 1992). 

On top of thi s, as a strategy, some countries in sub-Saharan Africa have adopted an 

evening or fl exible school timetable, instead of boarding school, whi ch helps them 

trying to l11inimize: the dropout of chi ldren through labor commitments or othel" 

aspects of stud ents' li fe cond itions, the economy and the conseq uence of ch il dren's 

educatio n becom ing in appealing to their families (Carr-H ill and Pea rt, 2005). 

2.4.2.4. Lack of Educated Female Role Mode 

A female teacher of th e ethnic group which acts as a role model ca n be a means to 

increase th e enroll11 ent of th e sa l11e ethni c fel11ales. Therefore, one good school level 

practice strategy th at has been promoted is the increased use of female teache r's to 

act as a role model for girls making the school environments more girl- friend ly and 

opening labor l11arket opportunities of the girls (UNICEF, 2002) . 

2.5 . Some Strategies to Achieve UPE in Agro-pastoralist Areas of Ethiopia 

To reach, and teach, the children not served by existing education system, new 

approach es to education are needed. Programmes tried in the past have not bee n 

able to reach those children and therefore, what is needed to day are' edu cat iona l 

res ponses that are tailored to the special requirements of the as-yet- unreached and 
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to the growing numbers of new un se rved ch ildren new stra tegies has to be 

designed (Anderson, 1992), 

Moreover, once government commitment has been established, there could be a 

debate about the strategies that would be most effective in increas ing and 

sustai ning pastora l participation, In particular given the constraints on the childl'en 

of nomadic pastoralist being able to attend fixed conventional schooling, it is natura l 

to think of the potential for alternative forms of provision, such as boarding school s, 

Mobile schools, School feeding programmes, evening shifts or simply of vel'y 

different ca lendar for provision (Ezomah in Carr-Hill and Peart, 2005), 

2.S.1 Boarding schools 

Boarding schoo ls are current ly discussed in some countries (e,g, Tibet, Kenya) as the 

solution to the high rate of drop-out among their very spare population. However, 

thel'e are two problems arise in the establishment of boarding schools. First. parents 

Me re luctant to send their children to boarding schools which and to whom they 

don't know, mOI'eover, children might not like to be separated from their family for 

a long time, Second, the construction and maintenance of boarding school is costy as 

it provides foods and lodging on the top of instructional costs (UNESCO, 1990). 

In spite of such shortcomings, boarding schools is an essential strategy to deliver 

educat ion fo r the chi ldren of pastora lists who are in constant movement and 

sparsely populated remote areas (Carr-Hill and Peart, 200S). 

2.5.2. Mobile Schools 

Mob ile schools have generally used specially constructed tents or temporary shades 

0 1' under trees that are staffed by teacher who move with the nomads and theil' 

mobi le schools during migration (Carr-Hill and Peart, 2005) 

On top of this, mobile school also needs teachers who have commitment and trained, 

and getting ready with mobile tents and small blackboards that don't cost much, 

Teachers from pastoral co rr, rr. unity who have experienced the life before, who 

knows the culture of nomads are better to be recruited and trained for this pUl'pose 

to overcome the obstacles of the mobile school (Zien, 2004). 
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2.5.3. School Feeding Program 

for hunge r, and particularly for poor children, going to school means the prospects 

of hope, opportunity and independence. Many are never given this chance. Hun ge r' 

and poverty condemn millions of children to illiteracy, limiting their future opti ons 

(WFP, 2005). 

Pel"t inent to this, school meals offer hope. A school feeding programmes gives poor' 

fa milies an incentive to enrol their children in school. It provides children with th e 

lllJtr"itio n and energy they need to focus and concentrate in class (Ibid) 

School feeding programmes can contribute to increase access, as its principal 

pur'pose is to boost enrolment of pupils in primary and pre-primary schooling, of 

schools in nrr'al areas. However, su bstantial problems may be raised to be 

add r'essed at secondary level, being secondary school are placed only in urban areas 

(MOE,200 6). 

2.5.4. Non -Formal Approach and ABE Centers 

The re is frequentl y mi strust of education among nomads with nomadi c parents and 

elder-s fearing that educat ion will spoil their children and lead them away from their' 

traditional va lu es and life style. In this respect, non-formal and distance edu cation 

app roaches can go some way to avoiding the feared influence of attending a full­

time day schoo l or' a boarding institut ion, by taking the education to the childr'en 

without requiring that they leave their community or abandon th eir daily duties, 

such as herding and the like (Carr-Hill and Peart, 2005). 

Moreover, non-formal approach especially ABE programme, can in principle offer 

opportun iti es for nomadic children to access education whil e on the move, as they 

do not require nomad s in one place or attend a rigid institutional programme such 

as a boarding school. If they achieve this fl exibil ity, they might help to suppOI"t the 

preservation of the learners nomadic life style and culture including migrat ion, 

herding and clan-based cu ltural intercou rse (UN ESCO, 1990). 
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2.6.3 Public Demand 

Curre ntly the pub lic demand for education has a n increasing t rend. Parent' s level of 

co nsc iousness has ge nerated an over whelming increase in dema nd of education. 

With this regard, demand for education has reached up to the level of out s tripp ing 

the s upply side. Thi s mi smatch between the demand and supply has resulted in 

la t'ge class size, class rooms under shades and overcrowded schools which in turn 

resu lted in dl"Opout a nd repetition with poor quality of ed uca tion . Moreover, the 

inc reased in the cont ribution of the local community for school co nstruction a nd 

othe t· costs co nfirms the increased in demand of edu ca tion, especia ll y pt'illlary 

educat ion (M ulu ge ta, 2007). 

2.7 . Major Success and achievements in realizing UPE in Ethiopia 

2.7.1. Access at a ll level of Education Improved (the Good) 

Ethiopia has Illade treillendous prog t'ess in a ll aspects of educational deve lopme nt's 

access , equity and efficiency. Between 1992/1993 and 2005/2006, primat·y sc hool 

enro lme nt ratio (GER) increased from 19.7 percent to nearly 91.3 perce nt. The 

pt' ill1a ry school NE R between 1995/96 and 2005/2006, in creased from 21.6 pet'cent 

to 77.5 pe rcen t. On top of this, Ethiopia has devoted massive resources to in crease 

the ava ila bility of schoo ls. Given the phenomenal growth in the sector, Ethiopia may 

achieve its M DG of pt'oviding universa l access to education (Augustine et.a l, 2007). 

2.7.1.1 . Gross and Net enrolment Ratios 

There has been dramatic growth in enrolments thl"Oughout the ed ucation sys te m in 

recent years. Aggregate enrolments in grades 1-12 rose at a steady place of abo ut 9 

percent a yea r between 1994/95 and 2003/4 a nd in grades 1-4 it grew even faste r 

a t an ave rage of 15 percent (MOE, 2002). 

Mot'eover, GER for complete primary level (1-8) is increased eve ry year. In 2003/4, 

the prim a ry school age population of Ethiopia was estimated to be 13,950,688 

aillo ng w hich 9,5~·2,638 children were enroll ed in both programme (re3u lat· and 

eve ning) of primary school (Mulugeta, 2007). 
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Table2.3: GER of primary schools from 2001/02 to 2005/06 in percentage 

Year Boys Girls Total , 

2001/02 , 71.7 51.2 61.6 
: 

I 2002/03 74.6 53.8 64.4 

. 2003/04 ' 77.4 59.1 68.4 
, 
: 2004/05 88.0 71.5 79.8 

: 2005/06 92.9 78.5 85.8 
I : 

.\uurce; I:dllcarlO l1 Sta tiSti CS AI/nuaf Abstract (2005/06), MoE. 

Altho ugh th is is an encou raging sign toward s the achievement of the UPE by the 

2015, GER is not a good indicator of primary school coverage for it includes the ove r 

and undel' aged child ren. One of the key criteria for the achievement of UPE is the 

NER close to 100 pe l·cent. Accordingly, on ly cou ntri es w ith high intake levels of 

official school age w ill achieve the goal in these terms (Derebssa, 2006; UNESCO, 

2005). 

Table 2.4: NERfor primary school (1·8) ill percentage 

! 
I 

NER(1·8) 

Year I M F T 
I i 
: 2001/02 I 59 

I 45.2 52.2 

I 2002/03 60.6 47.2 54 

2003/04 62.9 51.8 57.4 

I 2004/05 73.2 63.6 68.5 
i 
I 2005/06 81.7 73.2 77.5 , 
So urce: EducallOIi statistiCS Annlla l Abstract (2005/ 06), MoE. 

Analys is of NER data in Ethiopia shows that Ethiopia has low chance of achiev ing 

UPE by 20 15. According to Derbesa (2006), only those countries whose NER is 80 

pe l'cent and above currently can achieve UPE in 2015. In thi s respect Ethiopia fa ce a 

little difficulty with 77.5 percent NER in 2005/06. If the NER is considered, 22 .5 

percent w hich are about 3,850,575 of primary school age children are st ill out of 

school in Ethiopia (Mu lugeta, 2007). 
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2.7.1.2. Survival and Completion Rates 

Achieving the goa ls emb raced at Jomtien requires not only that child ren be admitted 

to school when they are of age, but that they com plete the entire primary cycle and, 

eq ual ly important, actuall y learn at an appropriate leve l. 

With thi s regal'd it is generally agreed that at leas t four years of schoo ling are 

necessa ry for pupils to acquire the bas ic literacy and numeracy skill s needed to 

become cont in uing learners. However to date efforts to achieve EFA have focused 

heavily on getting ch ildren enroll ed in school, rather than on improving either 

co mpletion rates 01' stud ents learning outcom es (UNESCO, 1998). 

MOI'eover, Bruns and Mingate stated that: 

NER, ill addition to the fact that is does not capture actual primary 

completioll, it presents another disadvalltage: tile target of 100 percellt 

NER ill primary school is an unrealistic goal, If would require that evety 

sillg le child enter primary school at exactly the official school age, proceed 

through the cycle with zero repetition, and stay ill school with 110 

disruptions, resulting in a 100 percent on time completion rate. If such a 

petfect cohort could be ac/lieved, the NER would be in fact equal to the 

pupil completion rate: both would be 100 percent. Howevet~ althougll 

virtually all children in organization for economic cooperation and 

developmellt country complete primary school, primary NER, rarely reach 

100 percent. In dead, the average NER across the organization for 

economic development is only 94 percents, and this ratio has beell 

remarkably stable over the past 30 years of educatiollal developmellt ill 

illdustrial countries (Burns and Mingate, 2003:94). 

Thel'efo re, although the GER and NER particularly NER, is usefu l for monitoring the 

proportion of the official school age population that is not curren tly enro ll ed, the 

"out of school popu lation," it is not also good su bstitute for direct measure of 

primary complet ion rate as the basic indicator of progress toward the ach ievement 

of EFA goals , 
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In the Ethiopian context, dropout rates are high with only 35 percent of boys and 33 

percent of girls who enrol in grade 1; reaching grade 5 for the completion of the first 

cycle of primary educatio n. With low completion rates, the potential for ed ucation to 

contribute to the development and economic growth of the country continues to be 

a challenging reality (Hyde et.al, 2005). 

2.7 .2. Equity Remains a Challenge (The Bad) 

Equity refers to the state, ideal, or quality of being just, impartial, and fair. In the 

educational setting, equity can be expanded to ind icate a state in which all children, 

minol'ities and non-minorities males and females, successfu l stud ents and those 

who have fall en behind, and students who have been denied access in the past, have 

equal opportun iti es to learn, to participate in challenging programmes, and to have 

equal access to the service they need in order to benefit from that education (MOE, 

2002) , 

On top of th is, in equities most common ly related to poverty, gender, location, 

religiOUS, linguisti c, and physica l or mental disability, Poverty creates inequity in 

learning in mUltiple ways, To reduce inequity, whatever its source, requires an 

aggress ive commitment on the part of government and society. Helping to 

inco l' pol'ate presently disadvantages populations into the larger soci ety should be 

one of the exp li cit gals of primary schooling (UNESCO, 1998), 

Accol'ding to EFA monitoring report, almost two-third s of the world's adult illitel'ate 

whi ch co nst itute about 64 percent are women of all the problems of equity in 

primary education, the participation and successful achievement of girls deserves 

the highest pI'iority (UNESCO, 2008). 

2.7.2.1. Gender Disparity 

The Jomtien conference, and the EFA movement that was born of it, recognized th e 

im portance of closing the gender gap and of taking special measures to enab le girls 

to go ~o schoo l and to stay there a long years. In the laudable drive towards EFA, it 

was ass umed that the gender gap would be automatica ll y reduced . However, in 

rea li ty this was a major challenge that needs additional effort (UNICEF, 2003). 
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Tab le 2.6: PTR at primary school by level and region at 2003/04 

Region 1" cycle (1-4) 2nd Cycle (5-8) 

Add is Ababa 39 39 
Ga illbel ia 48 48 
Han-ari 24 24 
Benishngul 43 86 
DireDewa 40 42 
Tigray SS 84 
SNNPR 74 S4 
Oroill ia 83 S6 
Aillhara 72 69 
Somalia 63 31 
Afa r 34 27 
Nationa l 71 55 

Su urce: http:// home-Hiroshima-u.a c.jp/cice 

As indicated in the above tab le (Tabl e VII) there are regions with PTR more th an 80 

(Oromia) and the situatio n at school level wo rse PTR reaching 120 in some cases. 

Teachers' numbers remain a problem in Ethiopia that mu st need to s ignificantly 

increase in its pl-imary school sys tems coverage (Derbessa, 2006). 

2.7.3.2. Pupil-Text Book Ratio (PBR) 

With this I-egard under th e decentrali zed syste m, the developm ent of text book for 

the primary level is the responsibility of the regions, based on sy llabi and now 

charts provided by the institute of curriculum development and research (ICDR). 

The region-based text books are meant to reflect the economic, cultural and social 

rea lities of each "state" or region, as well as to be translated in to the region's 

la nguage (s) in struction (Hyde et.a l, 2005). 

Moreover, th e quality and availability of lea rning materials st rongly affe ct what 

teachers ca n do. To achieve UPE, unprecedented refurbishing and building of 

class l-oo ms is needed in many countries. The other quality factor, availab ility of 

student textbook in the school, has also been given attention. Th e result is that the 

pupil book ratio ns which stood at 1:5 and in some cases 1:7 have been improving to 

a 1:2 and 1: 3 stude nt book rat ions. Although this encouraging trend at the national 

level thel'e is acute lack of textbooks at schoo l level due to an in effic ient di stributi on 

sys tem, and malpractice (Derbessa, 20 06). 
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2.7.4. Educational Efficiency 

The co nce pt of efficiency as used by econom ists refers to the relation ship between 

the inp uts into sys tem and the outputs from the sys tem. However, measur ing the 

efficiencies of edu ca tion systems is problematic due to diffi culties in defin ing and 

niea su ring edu catio nal outputs, as well as in quantifying th e relatio nship betwee n 

inputs and outputs on this rega rd, an education system is considered to be efficient 

if it produce at a minimum cos t the desired output in terms of a max imum number 

of you ng peop le who have acqu ired the necessary knowledge and sk il ls prescribed 

by society (U N ESea, 1998). 

With thi s rega rd, effects to improve effic iency in primary schools emph asize 

reducin g cos ts withou t s ign ificantly altering the desired effects, or enh ancing 

effect iveness without in creas ing costs. On top th is, a special form of educational 

in efficie ncy is that descr ibed as "wastage" wh ich normally refe rs to the effects of 

pupil s repeat ing a gl'ade or dropp ing out of school (WCEFA, 1990). 

MO I'eover, keeping chi ldren in sch ool is a ma jor prob lem in many developi ng 

cou ntries where high rates of repetition and dropout leading to inefficiency and 

was tage of scarce resou rces. Acco rd ingly, repetition in Ethi opia has moved down 

fmm 12 to 6.7 percent from 1998/ 99 -2002/03 and further dropped to 4 pel'cent in 

2003/04 (Del-bessa, 2006, and MOE, 2002). 

2.8. The Current Status of Primary Education in Benishangul Gumuz 

Region and its Agro-Pastoralist area 

Th e Agro -pas toralist way of life among the cou ntry presents a maj or challenging in 

impl ementin g common strategies to increase access as schools may not be situated 

at pla ces that are accessib le to all the children of the communiti es. Chi ldren are 

usuall y forced to travel long distances to go to schools and parents are conce rned 

about the safety of their ch il dren (UNES CO, 1990). 

In BGRS context, th e region was neglected for many years and the communiti es' 

awa l-eness about the bE::nefits of ed ucation was very low wh ich negatively affected 

the participation rate of the Gumuz children (BGREB, 2007/8). 

39 



2.8.1. Quality 

2.8.1.1. Pupil-Teacher Ratio (PTR) 

Th e national standard of PTR is 50:1 for primary and 40:1 for secondary. The lower 

the PTR the hi ghe r the opportunity of context between the teacher and pupil, 

however, very low PTR indicated inefficiency of the education system or under' 

util ization of the resource (BGREB, 2008). In 2005/6 the PTR for the regional state 

is 46:1 for 1st cycle and 45:1 for 2nd cycle primary but it is 72: 1 if calculated for 

qualified 2nd cycle teachers (BGREB Annual Abstract, 2007/8). 

2.8.1.2. Pupil-Text Book Ratio (PBR) 

According to the BGRS (2008), the regional Education Bureau is aiming for PBR of 

1: 1 with in the coming 5 year period , At present (2000 E.C) PBR is 3 pupils: 2 sets of 

textbooks for 1st cycle and 2 pupils: 1 set of text book for 2nd cycle pr'imary 

education is distributed (BGREB, 2007/8). 

2.8.2. Efficiency 

2.8.2.1. Pupil-Section Ratio (PSR) 

The national standa rd for PSR is 60:1 for both primary and secondary education. II 

lower PSR ind icated underutilization of resource while a highe r PSR indi cated 

overcrowding of classes and hence less interaction between students and teachers. 
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CHAPTER THREE 

3.0 RESEARCH DESIGN AND METHODOLOGY 

3.1. The Research Method 

The main purpose of this study was to identify the successes. and th e Illajor 

cha llenges in achieving UPE in the Agro-Pastora li st areas of BGRS. It also ai med to 

suggest some possible strategies a nd interventions that can be used to increase t he 

expansion w ith eq uity and quality on primary education in the same a rea to achieve 

the UPE by the intend ed year, 2015. To serve thi s s tudy, descript ive r'esearch w hich 

involved survey app roach was employed with the assumption th at it would help to 

gathe r' ,1 lar'ge variety of data re lated to the problem under consideration (Jose & 

Gonza les, 1993). 

Moreover, the descriptive research makes possible about the pr'edict ion of the 

future on the basis of findings on prevai li ng conditions. In line with this jose & 

Gonzales (1993) states that it gives a better a nd deeper und erstanding of a 

phenomenon which he lps as a fact-finding method with adequate and accurate 

interp retation of the find ings. Moreover, it helps to gather data at a particu lar' point 

in time with the intent ion of describing the nature of existing cond ition, or' 

identifying standards against which existing conditions can be compared, or' 

dete rmining the r'elationship that exist between s pecific events (Co hen.L, 1994). 

Therefore, fr'om these types of research, the descriptive survey method was 

preferred as me nti oned above and as the approach can be used for large group 

slll'vey and makes poss ible to the formulation of generalizations to make the sample 

to have a high degree of representativeness as it covers large areas of the zone, the 

researcher preferr'ecl the descriptive survey method. 

3.2. Source of Data 

Both primary and secondary data were used for the study. Primary data were 

obtained from stude nts, teachers, PTA, REB, zonal ,:nd Worecla officers, principals, 

a nd Agro-Pasto ralist co mmunity elders who had direct contact with the study 

th rough questionnaire, interview and FGD. These sources helped the researcher to 
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acquire first hand information of the situation under the study and to draw val id 

inferences. 

Seco ndary data were a lso obtained through document analysis. For thi s purpose the 

Nationa l and Regional Education Annual Statistic Abstracts and data base was 

consulted to draw the profile of primary ed ucation performance in the region as 

we ll as to ana lyze the challenges a nd prospects in achieving UPE. Moreover, ESDP 

Illanuals of the MoE and the action plans as well as reports of the REB wer-e analyzeci 

to Illake compa r-i son of ac hi evements with target set and with the intention of 

eva lu ating the progress towards achiev ing the goals ofUPE by the year 2015. 

3,3, Sample Population and Sampling Techniques 

3.3.1. Sample Population 

Benishangu l GUIllUZ Region is divided in to three zones: Assosa, Kamashi anci 

Metekel which comprise 20 woredas. The Agro-Pastoralist areas were found in two 

zones of the region (Metekel and Assosa) that constitute a total of 7 woredas. 

Metekel zone is a habitat of Gumuz and Shinasha ethnic indigenous groups amo ng 

which Gumuz communities a re known in their sem i-agricultural and semi-pasto r-al 

l ivelihood natur-e (BGRS, 2004). 

Therefore, community members of the school, PTA of the school, Zonal. woreda and 

Regio nal educat ional planners and expe rts, and community e ld ers of the Gumuz 

" reas and KETB members of the three Woredas were included in the sam ple 

thmugh using different sampling techniques. Accordingly, the study compr·ised a 

tota l of 17 primary school s of the Agro-pastoralist areas which consist of 305 

stud ents of Gumuz children, 86 teachers, and 15 principals of the se lected schools. It 

also co nsisted of 3 regional educationa l experts, 18 woreda and zona l education 

experts (3 from Zone and 15 from the three woredas compris ing 5 experts each), 21 

PTA members (comprising 7 members from each of the three Woredas), 15 kebe le 

education and training board teams (comprising 5 members from each of the three 

Woredas), and 12 Gumuz community elde rs (comprising 4 members from each of 

the three Woredas). Therefore, the study was consisted of a total population of 475 
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informati on obta ined from literature and considering the locality of th e study, on e 

se t of quest ionnaire w hich focus on school related and out-of-school facto rs wa s 

designed for stu den ts, teachers, school princi pal s and educa ti onal experts. Thi s is 

because of the la rge number of respondents that the qu es tionnaire was prepa red 

for. Acco rdingly, both closed and open ended items were prepared in Engli sh and 

(['ans lated into Amhar'i c for students, primary school teachers, prin cipals and 

educational expe r"ts fo r" their better unders tanding of the ques t ion items. 

Interview guides we r'e al so prepared to obtain additional information from PTA. 

Regional, zo nal and woreda educati on experts, and kebele educati on and t rai ning 

tea ms beca use of th eir few numbers. 

Focu s group di scuss ion guides were prepared for co mmu nity elders to enrich the 

info r'ma ti on gatherin g fo r the study. The ques tionnaire and most of the interv iew 

gu id eli nes were developed based on the literatu re. In order to insure th e 

~Ip pro p ri ate n es s of the items (data gather ing instrum ents), a pilot study was car r ied 

out in two schoo ls (Eiddeda and Qouta). The quest ionnaire was di stri buted for' 100 

stude nts (50 fo r each school) and for" 1(; teach ers and princi pals (8 for each school) 

which were no t used in th e main study. The interview and focus group discussion 

guides were also piloted and refin ed in the above loca li ties. Th e field t rai l had 

helped to identi fy ambiguities and misunderstandings. All th e necessa ry 

amend ments ' have been made in line with the feedback obtained fr om the 

respondents. 

Iles id es, from th e pil oting of the questionnaire, ve ry important lesson has bee n 

ta ught. Th e number of the original qu es tions were numerous, we re not pu t in 

sequen ti al orde r, and full of ambiguou s words. In addition, qu es ti ons we re also 

sGltter'ed ac ross severa l co ntent areas, and th ere were conflict ing ideas. Th ese we re 

all so lved by ca tego ri zing questions which have similar ideas in th e tab le, ch anging 

ambiguous word s and reducing of ques tions in to appropri ate numbers. 
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The re fore. for this study data was coll ected by us ing mixed approach methods of 

quantitative approa ch w hich includes ins truments of ques tionnaire. and qua litative 

app roach \Vh ich was condu cted by the interview. foc us group d iscuss ion as \Veil as 

by th e co ntent (docum ent) analyses as th e main ins trum ents . 

3.4.2. Data Collection Procedures and Administration 

r o r' th e data col lection. a tota l of six data collectors and o ne ass ista nt resea rcher' 

we re recruited. Th ey we re se lected for their Gumuz language ski lls and familiarity 

to the a reas a nd on th e basis of recommendations of the wo reda education officia ls. 

II o ne day or ie ntati on was given for data co ll ecto rs. The o ri entation co nsisted of 

in s truction s in how to make intervi ew, focus group discuss io ns. a nd general 

proced ur'e s for comp le ting qu es tionnai res by th e respective res pond ents. A 

conve nient time wa s a lso chosen for th e respond ents in ord er to place them freely 

and maximize the quality of respo nses and degree ofretum . 

Afte r teacher·s. students and princ ipals have been identified, questionnaires were 

d ispatched independen tl y on differe nt places accordi ng to the time schedul ed given 

fo r the si x data co llecto rs on the three woredas. On ly students starting from grade 3-

8 pa rti cipated in filling w ith questionnaire de liberately beca use of their adequacy to 

provide adequate information. Therefore, students from grade 3-8 we re orien ted 

w ith Am haric a nd Gumuz Language by th e resea rcher and ass istance researche r on 

how they fil l the questionna ire without any problem . 

PTA. Kebele Educati on and Trai ning Board teams were appointed by the se lected 

school principal s and interview was made with the help of ass ista nce resea rche r' in 

diffe ren t class rooms (th is method was repea ted in each three wo redas). The 

ass is tant researche r' was used as a tra ns lator of Gumuz language. The community 

e ld er"s were gathered in co ll aborat ion w ith woreda administrato rs and fo cus group 

di scuss ion was mad e and the necessary in for mat ion was recorded dur ing both the 

inte rvi ew a nd focus gro up di scuss ion time. 

Th e REB. Zo na l a nd Woreda ed ucation officers and experts were inte rviewed on the 

time arrangement in prior meeting based on the schedule deve loped. Moreove r-, 
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they fill the questionnaire which asked about the possible strategies to be used to 

achieve the target of UPE which was simi lar w ith teachers and principals. 

3,5, Method of Data Analysis 

According to Solomon in Petros (2008), research methodologies are divided in to 

two major parts, qualitative and quantitative approaches. A major contrast between 

qualitative and quantitative research design is how information is gathered and 

analyzed, and the cho ice to use ei ther of them is based on the type of questions to be 

answered. Therefore, both of the qualitative and quantitative techniques of ana lysis 

were used even though the technique to be used is more of quantitative. In using the 

qUililtitative method depending upon the numerical r'esu lts from analysis, 

inter'pretation and discussions was made, w hi ch led to the findings/results of th e 

thesis work. 

Acco rdingly in the analyz ing of the data, a set of statistical too ls was employed 

which includes measure of central tendency (Mean), percentage, descriptive 

statistics which includes frequency and weighted mean analyses. Per'centage was 

used to exp lain the personality characterist ics of respondents and to compar'e som e 

of the data co ll ected through content analyses . The mean of different var'iables was 

also calcu lated to identify the major challenges that hinder the achievement of UPE 

in the Agro-pastoralist areas of the region. Furthermore, for the sake of analyses the 

five r'ating sca le (strongly agree, agree, undecided, strongly disagree and d isagree) 

were changed to thr'ee rating sca le (agree, undecided and di sagree) by combining 

stro ngly agree and agree together while strongly disagree and disagree sca les ar'e 

combined together. 

Finally, using SPSS vers ion 15.0, chi,square tests were run to deter'mine the 

r'elationship among the various characteristics and cha ll enging factor's. All 

compar'iso ns and difference discussed in this study were tested for the statistical 

significance at 0.05 leve ls. 
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The information that were gathered through content (document) ana lyses. 

interv iew. focu s group discussion and questionnaire were transcribed and 

sllnllllar- ized using word exp ression as supp lement to the main interpretation . 
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CHAPTER FOUR 

4.0 PRESENTATION AND ANALYSIS OF DATA 

The main purpose of this study was concerned to assess the challenges, success and 

prospects in achieving UPE in th e agro-pastoralist areas of Benishangul Gumuz 

region of Gumuz commu nity children, Accordingly, characteristics of res pond ents, 

the cUl"I'ent status of Gumuz children in primary school s, the major challenging 

fa ctol's that hinder the participation of Gumuz children in primary school and the 

possib le strategies to be undertaken to solve the challenging fa ctors wou ld ha ve 

been <1nalyzed I'espective ly, 

In li ne with this, Questionnaires were distributed to 325 students, 120 teachers and 

17 principals, Among th e di stributed qu es tionnaires 305 (9 3,8%), 86(7 1.7'XJj and 

15(88,2%) we re returned from students, teachers and prin cipals res pective ly, 

Therefol'e, the iln alysis of data collected from students, teachers, pl'incipals, PTAs of 

sa mpl e school s and KETB members, Gumuz commu nity elders and Regional, Zo nal 

<1 nd WOl'eda Education officel's of the study area were analyzed and in terpreted as 

fo ll ows. 

4,1. Characteristics of Respondents 

Th e foc us of this subtopic is to give so me basic background informati on about the 

ta l'get population, Accordingly, the profile of teachers, principal s and edu cational 

expel'ts and officials was discussed followed by characteristics of students and PTA. 

KETB and commun ity elders respectively, 

4,1.1. Characteristics of Teachers, Principals and Educational Officials 

The study included 86 teachers, 15 prin cipals from the schools under study and 21 

educa tional officials and experts from the three wo redas and REB, Th e 

characteri stics of these groups of subj ects were assessed based on age, educatio nal 

status, se rvices in year, teaching load per week, and ethnic background as foll ows, 
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Table 4. 1: Characteristics a/teachers, Principals, Regiona l, Zonal and Woreda Educational O/ficials all d 

Exper ts by their Sex, Age, Educational status, service years, teaching loads ljor teachers) and 

Ethnic background 

1I.·1t! Res lOndents 
Teache rs Principals EduGlt lunalulllt',TS 

JIll! E~ I lt'lh 

S.·\ " F T " F T M F T 

lul.l l 71 15 86 14 1 15 20 I I I " 
~'" 82 .6 17.4 100 93.3 6.7 100 95.2 I " 100 

,\)!" s ~o I I 
21 · 30 14 80 7 1 8 2 

, 
I 3 

3 1--10 5 7 7 6 I " , 

·11·50 8 " I 

~ 5 I 4 ., 
T"!.II 71 15 86 14 I IS '0 , I " 
'Y 82 .6 17 .4 100 933 6.7 100 95.2 40 i IIl D 

1:,III,·.III"n.l l I ~ ,·,' nqlll'it' 1 I 

SI.1III' I ~ ' 1110 - I ) 46 14 60 11 I 12 3 I 4 

I ~ -:~ (10 , 3 ) 2S 2S 3 3 8 » 
I ~ .. \ 9 " 

T'·!.ll " 15 86 '" 1 15 20 I " 
.. 826 17.4 100 933 6.7 100 95.2 ·I .B IOU 

~"n'h' l' In Y,·.11 1·5 57 10 67 , , , 
6· \0 13 5 18 10 I 11 I , I 

., 

11 · 15 I I I 1 3 I I 3 

I 
16·20 I 1 IS 

I 
15 

, 
~ I )· .. .lr KJb"v.· I I ' 

! T,'lal 71 15 86 14 I 15 20 ! I I " ; 
'. 82 .6 17.4 100 93.3 6.7 100 95.2 ·1.8 IUO 

I 
T,·.It'lllng luad IS ,1Ihlll'.~.~ I 6 7 2 1 3 I' 

I 
1' .'1' .... ,·.,k 16·30 46 9 55 12 12 

3 1 .HIII .1Iu'\"I· 24 24 : 
T"I,II 71 IS 86 14 I IS I ' 
% 82,6 17.4 100 93.3 6.7 100 I , 

, 1:111111,' GUIIl UZ 7 1 8 4 I 5 

, hMkgn,un.1 Shll1a .~It:l 17 17 3 1 4 4 ., 
,\mh,lra 31 31 9 9 8 , 
01",'11 1< > 11 11 I , , 
OIIh'fS 19 19 2 2 3 3 

T"I.ll 85 1 86 14 1 15 20 
I 
, 

! " 
98.9 0. 1 100 93.3 6.7 100 95 2 ·U :I l UU 

, 
, 

, 

, 

I 

I 

, 

~ 

I , 

I 
I 

I 

i , 

With regard to sex, 71 (82.6%) of teachers, 14 (93.3%) of principa ls and 20(95. 2%) 

of ed uca ti o na l o ffici a ls and ex perts were males. From thi s fac t o ne ca n con clud e that 

the pa rti cipat ion of female both as a teache r, pri ncipa ls o r educationa l office rs in 

Meteke l zo ne was ex tremely low (see table 4.1) . Thi s is an issue tha t needs attention 
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and concern of all as far as the participation of girls and equity in education is 

concerned. The absence of female from those mentioned fields can playa hindering 

role as lack of role model for girls can playa discouraging ro le in their educational 

involvement. 

With regard to the age of respondents, the majority 93% of teachers and 56.3% of 

principals were between the age group of 21-30 years while 38.1% and 28.6% of 

educat ional officials and experts were between the age of 41-50 and 31-40 year-s 

r·espective ly. This indicates that most of the teachers were young and r'elatively less­

experienced which might be because of the hostile nature of working environment 

that do not att r'act to stay there. This can be easily understood from the service year' 

of teacher-s and pr'incipals in which 67(77.9%) of the teachers and 11(73.3"/'(, ) of 

principals who had served for 1-5 and 6-10 years respectively. This also co in cides 

with the finding by Akalewold (2004) which states that the majority of teachers 

with few year's of teaching experience were found to be not satisfied with their job 

and were ready to leave the profession, if they had other opportunity. 

I) ertinent to teachers and principals teaching loads, about 55(64%) of teachers and 

13(81.3%) of pr-incipals had 16-30 periods per week with an average of 23 periods 

per week. This indicates the under utilization of teachers manpower compar'ed to 

the sta ndard teaching loads of 33 at first cycle and 30 at second cycle of primary 

educat ion of the region (BGRB, 2007/8). 

Concerning the ethnic background of the respondents, only 8(9.3%) of teachers, 

none of the pr'incipa ls and 5(23.8%) of the educational officials and experts were 

fr'om Gumuz community. This indicates that there were few Gumuz communities 

that can be act as educated role model to increase the participation of their children. 

4.1.2. Characteristics of students Respondents 

This include 305 student respondents from the study areas and their characteristics 

based on age, grade leve l, ethnic background, their fathers & mothers educational 
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level and occu pation, family s ize and tota l number of children attending school in 

the ir fami ly wa s di scussed in table: 4. 2 and 4.3 respectively as follows. 

Table 4.2: Characteristics a/Studen ts Respondents by their Sex, Age and Ethnic Background 

Item Respondents 
Students 

, Sex M F , 
T 

No 25 60 305 
, % 80.3 19.7% 100% 

i Below 9 years 
, <)· 12 years 30 21 51 

I Agl' 13 -16years 133 15 145 

I 17 years & above 82 24 106 

I No 245 60 305 
, '}h 80.3 19.7% 100 
I I 3'" 24 6 30 I 

i I - I '"~ 42 9 51 I 
I ~)'h 48 9 , 57 

Cr,1{te Ll'wl I 611
' 36 9 I 45 

7,1> 36 9 I 45 I 

: l1'h 59 18 77 
Total 245 60 I 305 

I 'Y!, 80.3 19.7% I 100 I 

As tabl e: 4. 2 above ind ica ted, a to ta l of 305 students were invo lved in the stu dy. Out 

of these 245 (80.3%) were ma les and 60 (19.7%) were females. From this fi gure it is 

easy to und ersta nd that the pa rti ci pat ion of ma le exceeded by 60.6 percent than 

fem a le studen ts pal'ticipation in primary school s wh ich needs th e attentinn of the 

co nce l'lled bodies. 

With regard to the ir age, 51 (16.7%), 148(48.5%) and 106(34.8%) were fou nd 

unde r the age ca tegory 9-1 2 years, 13-16 years and 17 yea rs and above respecti ve ly. 

As the respond e nts were taken fro m grade 3-8, the age oL17 years a nd above that 

comprised (10 6,34.8%) ind ica ted over the school age of 7-14 years of th e primary 

school co mpared to th e Ethiop ia case (TGE, 1994). 
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Table 4.3: Family Background and Ethnicity a/Students Respondents 

No hem 
' I : Ethnic background 

, 

" 

I .! 

I I 

F.llhers eCh lGHiotlallevel 

Mother 's e<iucationallevel 

! 
i F.lther's OCCUP,Hiorl 

I 

I 

i 
:, I ~'other's OccupatIo n 

I 
I 

A. Amhara 
B. Gumuz 
C. Shinasha 
D. Bertha 
E. Others 
1·4 complete 
5·8 complete 
Above 8110 Rrade co mplete 
Illiterate 
1·4 com plete 
5-8 complete 
Above 8'h Rrade co mplete 
Illiterate 
Agro- pastoralist 
Private employee 
Government employee 
Merchant 
Other 
House wife 
Government employee 
Merchant 
Other 

No % 
12 
284 
9 

39 
15 
6 2UI., I 
245 80J'Yt, I 
12 3.9 ')'u I 
3 
6 
284 93 .1% 
272 
15 4.9'X, 
9 

9 

296 
3 

' -,, - j \'\l lIIbl'r of children ill yo ur family ,--:-1 ,"f3 ___________ -+-.o;S.,.1o;-__ -+'--""'"";,',;:'y,'-' __ 
i (f,llnilysizej 1 4-6 112 I 36.7% J 

7 and above l'~2 

. 71 TOLII lIulIlber of chtldren attendi ng th eir All ofthern 15 I 4_9:;', I 
; school ing fro lll you r f.llnily f-C'f{"'al"'r o-'r"'t'"'lc'-m---------+c']""6----'--'''','-',S''",y,-, --; 

Majority of them 6 2% 
Very few of them 248 8 1J 'Yt, 

Regarding the educational background and ethnicity of the students respo nden t, 

284 (93 ,1 %) were the Agro-pastoralist Gumuz ch ildren, This may indicate that the 

a rea selec ted for the study was appropriate as it concerned on the achievement of 

UP E o n the Agro-pastora list areas ofGumuz community. 

Concerning the educationa l background of their parents, 80.3% of their fathel' and 

93.1% of their mothers were illiterate. Accordingly, it is easy to understa nd as 

majority of Gumuz parents lack educational background. Moreover, women a re 

more illiterate co mpared to Men with an average of 12.8 percent. Thi s might have 

also an effect on the participation of Agro-pastoralist children in general and gil'is' 

education in particular as mothers can play great role on the li fe of their childl'e ns' 

education. 

This was also cited in the review of related literature by Hyde, et.al (2005) which 

state that the educatio nal level of child's parent, especially mothers, is often related 

to the chi ld' s participation in the school in which the illiterate parents have limited 
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understa nding of the importance of education and less inclined to provide study 

time, stationary, clothing etc and more over hesitate to send their chi ld to school. 

With res pect to the number of children in their families, 112(36.7%) of students 

repli ed that th eil' family compri ses 4-6 while 142(46.6%) of them responded as the 

to tal number of children in their families were 7 and above. Moreover, with respect 

to the total number of chi ldren's attending school, 248(81.3%) of the students 

I'epli ed that very few of the children in their fami ly have got the chance to attend 

schools which indi cated that majority of Gumuz family children are out of schools. 

4.1.3. Characteristics of PTA, KETB and Community Elders 

Und el' thi s study, 21 PTA members (7 from each of the three Woredas), 15 KTE13 

tea 111 members (5 fl'Olll each of th e three Woredas) and 12 Gumu z co mmun ity eld ers 

(4 fl 'O Ill each of the three Woredas) were treated and their chara cteri sti cs based on 

their age, edu cation al status and occupation were discussed as follows. 

Table 4.4: BackgrouTld of tile Parent-Teacher Association (PTA) members and KebeJe Education ami 

Training Board (KETB) teams and Community Elders 

Item Respondents 

PTA-lI1embers KETB - Members Community 

Elders 

I So> M F T M F T M F T 

: No 19 2 21 12 3 15 12 12 

% 90.5% 9.5% 100 BO*, 20% 100 100 100 

-,,.: :!o - ~ '} 3 I , 
:.!u ·:;o ·1 1 5 6 2 8 2 -
J \ ·3 5 8 8 5 5 8 H 

3 6 .In d .I b(l \',- , , I I 2 2 I , 
E,: lll',11 1\'11.11 l illtd.lll ' 9 I 10 6 2 B 12 " 
SUl t1S ' ·4 ( Olll pl l' l,'d 4 I 5 3 1 4 

5-8 ( (Oillpil-Il'd 

T".l .. h,'rs ( 12- L 6 6 3 3 

1:.! · 3. 12 · ·' ) 

,-';'Upal h' ll A ..:ru -lustllf ,11 1St 6 6 6 1 7 12 12 

Gu\','r nl11 l'nl 13 2 15 6 2 B 

,- 111,,1,,)'<-'" 

Pn\',l ll' ,'rnplc,}",'" 

"','rrh,l ll! 
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Pertinent to their sex, 19(90.5%) and 2(9.5%) of the PTA members while 12(80%) 

and 3(20%) of KETB members were males and females respectively. On the other 

hand 12(100%) of commu nity elders were males. This indi cated that majority the 

th ree members(KETB, PTA and community elders) in the three woredas we re 

co mposed of males as males exceed females with 79.2 percent which might not be a 

good r'o le model for the participation of Gumuz girls' in their ed ucation . 

With r'egard to thei r educational status, 10(47.6%) of PTA members, 8(53.3%) of 

KETB members and 12(100%) of com munity elders were illiterate respectively. On 

the other' hanel, 5(23.8%) of PTAs, 4(26.7%) of KETB members were 1-4 graele 

co mp leted respect ively, while 6(28.6%) of PTAs and 3(20%) of KTEB member's 

wer'e teachers. 

Co ncerning their occupation, 15(71.4%) of the PTA members were government 

empl oyee and 6(28.6%) were Gumuz Agro pastoralist. Sim ilarly, 7 (46.7%) anel 

8(53.3%) of KTEB members were agro-pastora li st and government employees 

respect ively wher'e as all. 12(100%) of commun ity members were agro-pastoralist. 

4.2. The CUlTent Status of Gumuz Children in Primary School 

Participation 

One of the key crite ria for the ach ievement of UPE is the NER closer to 100 percent 

as GER is not a good indicator of primary school coverage for it incl udes the over 

and under age ch ildren (UNESCO, 2004). Accordingly, only those countries with th e 

NER of 80 percent and above in the year 2007/8 can achieve UPE in 2015 (Der'besa, 

2006). Therefo r'e, under this subtopic the current participation of Gumuz childr'en 

regarding the GER and NER, indigenous participation vis-a-vis other ethnic groups. 

repet iti on and dropout rates of the region as wel l as of the agro-pastorali st ar'eas 

were assessed respectively as follow to decide the achievem ent of UP E in the agro­

pastoralist areas of the region. 
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Table 4.5: The status of participation of Gumuz Agro-pastoralist children ;n Primary school (1-8) of 

Mandura, Dangur and Guba Woredas of Metekel Zone 

No : lVoredas I Sex Total School Total 

age (7-1 4) Enrolment . ~ I 
I popu latio n 

1 Dangur ' M 4590 3796 

F 4559 2809 

I Total 9 149 6605 

2 Gliba M 162 1 1422 , 
F 1069 698 

Tolal 2690 2120 

3 Mantillra I M 5103 4609 

F 3016 1957 

Tolal 8119 6566 

4 Tot,,1 1 M 11 314 9827 
I 

! F 8644 5464 

I Total 19958 15291 

5 : RegionJl 

2006/7 

6 I Natiol1<l1 

2006/7 

NO: school (lg e (7-14) popll/nllOll olllle reglOll In 2007/ 8- 152,747 

School age (7-14) childretl ill school 0/ the region = 111.033 

Total 7-14 years GER , NE R , 

of students in % I °/0 
I 

I 
the school I 
3075 92.4 67.0 

2705 67.4 , 
59.3 : I 

5780 79.9 63 .2 I 

1075 95.9 66.3 

649 73.5 60.7 

1724 86.9 64.1 

3282 91.8 64.3 

1638 66.1 54.3 I 
4920 82.3 60.6 I 
7432 86.9 1 65~ 
4992 63.2 57.8 

12424 76.6 62.3 

110.6 84.2 

91.7 79. 1 

I 

Source: BCREB Annual Report (2007/8) & Statistical Report of the 2007 Population and 

Housing Census: (UNFPA, 2008) 

Frol11 the above data, the GER of the three woredas under the study was 76.6 

percent while the NER was 62.3 percent in 2007/8. These indicated that the GER 

and NER of the three woredas were far from the regional GER of 110.6 and NER of 

84.2 pel-cent (BGREB, annual sta ti stics, 2006/7). Moreover, 7534(37.8%) of 

child ren of the ' right' age did not get a chance to go to school and were out of school 

(except those chi ldren in ABE school). Sim ilarly, the participation rate of girls with 

NE R of 57.8 percent was again considerab ly lower than that of boys with NER of 

65. 7 percent. 

1'1'0111 this figure it is easy to understand how much the participation of the GUI11U Z 

Agro-pastoralist chi ldren in Metekel zone was low as compared to the regional data. 
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This a lso indicated that there might be cha llenges that contribute to this low level of 

parti cipation in primary ed ucation of the Agro-pastoralist children. 

Moreover, the resea rcher was in doubt about the reported NER (82.7percent) of the 

region in its Annual Abstract of 2008/9. This is mainly because, as the total school 

age children in the region reported in 2007/8 educational statistics annua l abstl'act 

was 111,03 3, while the report of Ethiopia Population and House census in 2007 

sholVed that school age (7-14) population in the region account for 152,747 in 

which the NER of the I'egion sho uld be 72.7 percent instead of 82.7 percent (except 

those children in ABE schools). 

4.2.1. Indigenous Group Participation (2004/05-2 007/08) 

In the region, there are five indigenous nationalities. These are Berta, Gumuz, 

Shinasha, Mao and Komo (BGREB, 2007/8) . The primary schoo l participation of 

th ese indigenous ethni c groups further indicate how they were depri ved o f 

educat io n in the past will present as follow. 

Table 4.6: Indigenous Group Participation in Education in BGRS 

Year Level Total Enro lment Indigenous Enrolment Percentage 
Male Female Total Male Female Total Share 

, 2004 / 05 himary 78442 53230 131672 43667 22923 66590 50.6 
Seco nda ry 7760 3264 11024 2593 528 3132 28.4 

I 2005/06 Pri mary I 80567 57147 137714 46430 34630 71060 51.6 
Secondary I 9102 4149 13251 3629 934 4563 34.4 i 

2006/07 PI'imary 8364 61031 144672 46953 25888 72841 I 50.4 
Seco nduy I 10128 4807 14935 3971 1132 5103 34.2 

I 2007/08 Pl'ima ry I 82497 61746 144243 46054 27668 73722 51.1 
Seconda ry I 10200 5715 15915 3985 1429 5411 34.0 

Source: Edlleat/on StatIsti cs antlual Abstract BCREB, 2007/08 

Accord ing to the above tab le, the participation rate of indigenous pupils in primary 

schools as compared to the non-indigenous groups includi ng Agew, Amhal'a, Oromo 

and others co nst itute an average of 51.1percent (BGREB, Annual Abs tl'act, 2007/8). 

Th e total enro lment o f the five indigenous ethnic groups (Berta, Gumuz, Shinash, 

Mao and Komo), as indicated above was 73,722 out of 144,243. Moreover, it was 

obsel'ved that 29,886, 27,5 12,13,517,2,185 and 622 were Berta, Gumuz, Shinasha, 

Mao and Komo ethnic group children participation respective ly. This revealed that if 

we consider the ratio amo ng the fi ve indigenous ethnic groups to the non-ethni c 
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group, it might be very sma ll which indicate that the majority of indigenous ethnic 

group students were out of school. Therefore, the participation of the indigenous 

ethnic groups in general and those of the agro-pastora li st Gumuz in particular in 

primary school was too low. 

4.2.2. Repetition and Dropout Rates of the region 

Wastage is about missed opportunities for individual, communities, enti re nations 

and regi ons of the wor ld (UNESCO, 1998). It deprives developing countries of th e 

ability to make the most efficient use of scarce resources and it takes its greatest toll 

on the most vulnerabl e groups in society. Therefore, the repetition and dropout 

r;1tes of th e region we re compared with other regions, national level and \Vere 

analyzed in table 4.7 and 4.8 respectively. 

TobIe 4. 7: RI!/H!Cilioll Rate by Region ill 2002/03 & 2003/04 

Regions Repeti tion Ra te 2002/03 Repet ition Rate 2003/04 
I ~ I F T M F T 

1 Ti"ray 6.B 5.0 5.9 2.6 3.4 3.0 
I Mill' 10.0 6. 1 7.5 5.5 9.6 6.9 
, i\lllhara 7.U 5.5 6.6 l.l 1.4 1.3 

Orom !a 6.0 4.6 5. 1 4.5 4.7 4.6 
I SOlllalia 2.2 2.6 2.5 2.6 2.2 2.5 
I Iknishangul G 8.5 7.3 7.8 12 .3 13.7 12.9 

SN NPR I O..! B.3 9.1 4.9 5.9 5.3 
I Gaillbella 11.3 7.4 8.8 8.1 14.4 10.2 

!l ara ri 15.0 14.6 14.8 7.9 7.7 7.8 
Addis Ababa 9.9 9.1 9.6 6.2 6.5 6.3 
Dire Dtlwa 5.0 3.9 4.3 3.5 4.5 3.9 
N;ltio llJt 7.7 5.9 6.7 3.9 4.2 4.0 
... ,\ (JU' CL MOl: (ZOOl) /wd 20U.'i, /;rll/Cf///ol/ statistiCS AIII/ual Abstract Ad/lis Ababa 

According to the above table, almost all regio ns showed a decreasing of repetition 

rates in 2003/04, except Benishangul and Gambella. Moreover, the othel' I'egions 

were not very far from the national and while others even below that of the national 

re petiti on rate. However, Benishangu l Gumuz region accounts about 3.5 tim es more 

tha n the nat ional repetition rate. This indicate how mu ch it was diffi cult for th e 

region to achi eve UPE in the year 2015, in which significant numbers of students 

were found out of school at the past(except those in ABE schools). 
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Table 4.8: Dropout Rates by region in 2002/03 and 2003/04 

Regions Dropout Rate 2002/03 Dropout Rate 2003/04 
M F T M F T 

: Tigray 17.2 17.1 17.1 9.5 10.7 10.1 
! Afar 1 19.8 19.1 19.5 30.0 30.6 30.2 
I Amhara 1 138 15.8 14.7 18.9 18.7 18.8 

Oromia I 17.3 18.6 17.8 19.0 17 .8 18.6 
Somalia i 12.4 28.9 17.8 27.0 33.5 28.9 

I Benishangu l 1 19.7 21.6 20.4 27.2 22.7 25.5 
' C 

SNNPR I 21.6 23.7 22.4 25.8 25.2 25.6 
, Cambella I 5.9 12.8 8.4 30.2 48.3 36.7 
I Harari I 7.0 12.1 9.1 12.7 9.5 11.4 
: Addis Ababa i 1.4 2.3 2.1 2.0 2.5 2.3 
I Dire Dawa I 8.3 8.3 8.3 8.5 8.2 8.4 
: National I 16.7 17.8 17.2 19.8 18.5 19.2 
Sour ce: MOE EM IS (2003) EducatIOnal StatistIcs Annual Abstract 

Accol'd ing to table 4.8, the dropo ut rates of students increased from 20.4 to 25.5 in 

BGRS whi ch al so indicated that it might take time to reduce it. Similarly, the dropout 

rates of the region compared to other region was high except those of the four 

I'egion s (Gambell a, Afar', Somali and SNNPR). The dropout rate of BGRS was al so 

very high co mpared to the nationa l that indicated the inefficiency of the regi on and 

holV much r'esourTe was misused by dropout when they returned for therr 

educa tion . 

4,2,3, Repetition and Dropout Rates of the Study Area 

Acco rding to Tegegn (200S), the pupil-year is a convenient and non-monetary way 

of measu ring the inter'nal efficiency as input in pr imary schools. The input in which 

pupil flowed through the ed ucation cycle can be measured by promotion, repetiti on 

and dropout rate. Therefore, the efficiency of the education system in the sampled 

woredas of the agro-pastora list areas were calcu lated from the tota l number of 

r'epeaters, dropout and promoters and comparison was done with the regional data 

as follows. 
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Table 4.9: Repetition and Dropout Rates a/the Study Areas in 2006/ 07 

Ycar VVoredas I T otal No Tota l No of Pupi l Total No of Repetition Dropout 

i of Pupil Promoted to the Pupil 
Ra te in 

Rate in 
2006/7 

I 
Enrolled Next Grade Repeated 

( 1·8) 
2006/7 , , ( 1·8) ( 1·8) ( 1·8) (1 ·8) 

, 
, 

, ~006/7 i MOl1dura 6506 6.5 26.2 , 
, 

! DJllgur 660 5 6.2 13.8 

I Guba 2120 20.0 21.6 , 
i ! Total 15291 8.3 20.2 

! 20U i IB ! Mand ura 6553 4402 430 

I Da ngu r 731] 5993 41 0 

, I Cuba 23 '10 1458 424 

- -No te ch a t: RR.qz006/' = R " 100 ,/8 where RR= repletIon race 9=grade (1-8) 

So urce: BG REB Anllllol !1 bstrocl 2006/ 7 arid Z007/ 8 and Za ue Education office data 

"rom th e above tabl e the average repet ition rate of the th ree woredas wa s 8.3 

perce nt whil e the drop ou t rate was 20.2 percent in 2006/7. This figure exceeded the 

I'egional repetition and dropout rates which were 6.5 and 12.9 percent in 2006/7 

respective ly (BGREB annual abst ract, 2006/7). Thi s indicated that th e ed ucational 

efficiency of the agro-pastoralist loca lities seemed to be far even compa red to th e 

regional and achiev ing of th e UP E targe t might be difficu lt un less possib le measures 

have been takes place. 

4.3. Major Challenging Factors that Hinder the Agro-pastoralist Gumuz 

Children's Participation in the Primary Schools 

There are ma ny challenging fa ctors that hinder the participation of children from 

atte nding th eir ed ucation to achi eve the goal ofUPE. Among these many chall engin g 

fac tol's, unde r this topic the school related challenging factors, out-of-schoo l fa ctol's 

in general and th e problem of medium of instruction and di stance fro m home to 

school in pa rti cul ar were analyzed as follows. 
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4.3.1. School Related Factors 

For the teaching- learni ng process to be effective, any problems that were obstacle 

tOl' the process should be minimized, Even though the school re lated fa ctors are 

rnany in type and nature, under th is section some of the school related factors 

(which were class ified as facil ities & resource, the nature of education given and 

teacher related factors) that might hinder the participation of Gumuz chi ldren in 

pr irnary education in ach ieving the target of UPE were assessed in Tab le 4.10 as 

follows. 

Tab le 4.10: School Related Factors tha t Hinder tile Participation of Agro-Pastoralist Gum uz 

Children trol1l Primary Education as Reported by Students, Teacllers and Principals 

No 11l'1II Respoll Statistic Agree Undec DisQ Tota 
dellls 3 ided gree I 

2 1 

1 Shortage of t('xt buok 5 Frequency 214 21 70 305 

Percent 70.1 6 .9 23 100 
Ti' Freouencv 61 18 22 101 

Percent 60.4 17.8 21.8 100 , Shortage of tl'adll'f 5 Freouencv 180 13 112 305 
Percent 59.0 4.3 36.7 100 

TP Freouencv 55 7 39 101 
Percent 54.5 6.9 38.6 100 

3 Lack of5chool bcilltll'S 5 Frequency 225 21 59 305 

Percent 73 .8 6.9 19.3 100 
TP Frequency 67 3 31 101 

Percent 66.3 3.0 30.7 100 ., OnC'rcrowded cLlssroorn 5 Frequency 30 33 242 305 

Percent 9.8 10.8 79.4 100 , 
TP Frequency 9 6 86 10 1 I i I Percent 8.9 5.9 85.1 100 , Absence of upper prll11aty schools near 5 Freque ncy 279 11 15 305 

your village 
Percent 9 l.5 3.6 4.9 100 

I TP Frequency 94 2 5 101 
, I 2.0 5.0 100 Percent 93.0 

(, , Irrelevance of (urnculul11 5 FreQuencv 214 46 45 305 
Percent 70.2 15. 1 14.7 100 

TP Freauency 79 9 13 101 
Percent 78.2 8.9 12.<.1 100 

7 , L1Ck of involvCl11crn of Cul11uz parents in 5 FreQuency 211 12 82 305 
school affairs Percent 6<.1 .2 3.9 26.9 100 

TP FreQuencv 82 4 15 101 
Percent 8 l.2 4.0 14.9 100 

II Teachers are unab le to speak and tcach 5 FreQuency 81 42 182 305 

i I tn Gumuz Percent 26.5 13.8 59.7 100 
I Llnguage FreQuencv I TP 35 14 52 101 
I Percent 34.7 13.9 5l.5 100 , 

" ! Lack of Special tt".linin g of teachers based TP FreQuencv 81 10 10 101 
on the agro.pasLOr.ll , ~~ llfe style Percent 80.2 9.9 9.9 100 

10 , Teachers are unsympathetic and don't 5 FreauenCY 51 48 206 305 
unders tand ttl)' situ.ltion Pe rcent 16.7 15.7 67 .6 100 

s- students, TP- teachers and PrlOclpals 
N=4 06 a=O,OS d/= 2 ·)(2=significant difference 
IVM value 51.25 not a problem, 1.26-2.25 is partially a problem, i? 2.26 a major problem 

62 

Mea II ' I X 
" M 

I 

' -. , :! S I () fl ' 

I 
2 ,'; I 

I 
23 L:! I':; 

2.1 

2.6 2.5 6.9 ' 

2.-t I 
I 

1.3 1.3 I :!.J 

I 

1.3 

2.9 2.9 0.7 

2.9 

2.5 l.() ~ .B 

2.7 

2.5 2.!.J u' 

27 

1.- 1.8 2.b 

1.8 

I 

4.0 4 
. 

2.15 

, 
I 

, 

I 
I 
I 
, 

, , 

I 
I 

I 
I 
I 

I 

I 

I 
, 
, 
I 
I 



With respec t to shortage of text book 214(70.2%) students agreed whil e 21 (6.9%) 

and 70(23%) of them undecided and disagreed res pectively. Similarly, 61(60.4%) 

pr'inc ipa ls and teachers were agreed as th e re was shortage of text books. The chi­

square r'es ul t(X2=10.6, p< 0,05) al so revealed that there was s ignificant difference 

between the opin ion of students, teachers and prin ci pals. Th is ind icated that th e re .-/ 

was di ffere nce between the dist ributions of observed and expected frequ encies than 

the samp ling fluctuation a lone, It is a lso true that the problem of shortage of 

stud ents' text book co ncerns much of the s tudents than teach ers and prin cipa ls. 

Moreover, the mean value of studen ts (Mean =2.s0) indicated tha t they rated higher 

tha n that of teachers a nd principa ls with the mean va lu e o f 2.40. Howeve r the 

ave rage mean va lu e (WM=2.4s) for both res ponde nts was above average wh ich 

indicated that shortage of text book might be one of the hindering factor as, it affect 

the qua li ty of ed ucat io n, on the achievement of the target of UPE. 

Sim ilar ly the inte rview with zonal a nd wo reda educat ional officials and experts 

revea led that they agreed on the shortage of text book in which one o f the m from 

woreda educat ion experts has sa id the foll owing: 

Tile necess iry of rexr books is indispensable ro school si nce they are back . 

bones of reaching lea rning a nd a lso guid es reaching procedul'e. We ask 

the regio na l ed ucation bureau acco rding to the statistica l numbers that 

a re gathered in September. But during the distribution program, Woreda 

ed uca tion office may make the di s tributi on wrongly to each keb eles and 

we a lready heard co mpl ai n aft er the distribution of the book (Ma nkush , 

18/03/09,2:45 P.M). 

Thi s may indi cate that there was sho rtage o f student tex t books in schoo ls of the 

zo ne. In confo rmi ty with this finding, Hyde et. a l (2005) a lso states that, the 

develop me nt of reg ion based text books for primary schools is the responsi bili ties of 

the reg io ns. It is al so bel ieved that the ava ilab ility & qua lity of text book strongly 

affects w hat teachers do. To achieve UPE, especially with good qua lity, the 

ava il a bility of stude nts text book in the schoo l has to be given due attention. 

Moreove r, as stu de nts, teachers and principals were asked to identi fy the ave rage 

di st ribu t ion of stud ents text book from the choice given, majority 166(54.4% ) of 

stud e nts responded that the distribution of text book for the students was in a 1: 3 
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ratio while few 87(28.5%) of them responded as it occupies the ratio of 1:2. 

Simi larly 67.4% of the teachers and principals responded that the text book pupi l 

ratio was 1:3 and 1:4 (See item 2 ofTable 34 in Appendix XII). 

This contradicted to the BGRS ESDP II (BGREB, 2008), which stated that the REB is 

aiming for pupil: text book ratio of 1:1 with in the coming 5 years period (2000/01-

2005/6) and also stated that at present (2007/08) the pupil book ratio of the region 

was 3: 2 for 1st cyc le and 2: 1 for 2nd cycle primary education. 

Therefore, the average distribution of text book and the ratio of pupil:text book of 

the Gumuz area was less than what was aimed and present now which indicated 

inefficiency of the region that might hinder the participation of Gumuz child l'en, 

espec ially girls from pl-imary school. 

Related to shortage of teachers, fifty nine percent of students and 54.5% of teachel-s 

and principals agreed as prevalence of shortage of teachers. Simil arly, 55(54.5uII,) of 

teachers and principals agreed while 39(38.6%) and 7(6.9%) disagreed and not 

su re I-espective ly. The ch i-sq uare r esu lt (X2=1.5, P> 0.05) also reveals that there is 

no significant diffel'ence between the opinions of the respondents. The mean value 

of students (Mean=2.3) and of teachers and principals (Mean=2.1) ind icated that 

students I-ated higher than that of teache rs and principals as there was occurrence 

of shortage of teachers. Moreover, both mean values are rated above the averages 

that indicate shortage of teachers as one of the problem that hinders the 

participation o!'Gumuz chi ldren in primary school. 

In the same way, the zonal ed ucation officer at Mandura woreda confirms the 

problem by say ing that: 

Teachers at the lower primary school are suffi cient as there is regional 
Collage which suppli es sufficient number of cert ificate teachers. Regarding 
diploma holder teachers, I personally agree that there is shortage. 
However, the zone designs to upgrade teachers in the summer in-service 
program and I hope the problem will be so lved in the near' future 
(Gi/ge/Be/es, 25/03/2009, 8:45 A.M). 

Moreover, PTR of first cycle primary school was 46:1 while 45:1 for second 

cycle and 72:1 for qualified second cycle (BGREB, 2007/8). This means 
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qualified seco nd cycle teachers were only 69 percent and the standard rate set 

by the MoE, SO:l, which implies that the region has a shortage of second cycle 

teache rs. 

As far as lack of school facilitie s were concerned, 73.8% student res pondent agreed 

while 19.3% of them disagreed. In the sa me way 67(66.3%) of teach ers and 

pl'incipals agreed while 31(30.7%) of them disagreed. The chi-square result (X'=6.9, 

P<O.OS) also indicated that there was s ignificant difference between the opinion of 

the two respondents . Thi s indicated that there was difference between the 

distributions of observed and ex pected frequ encies than the sa mpling flu ctuat ion 

alone. 

Sim ilar ly, students I'ated with the mean value (Mean=2.6) which was higher than 

teachers and principals (Mean=2.4). However, both respondents rated above 

average with mean value (WM=2.S) which indicated as the item was a pmblem 

which might hinde l' the achievement of UPE goa l. In this line, one of the PTA 

meillbel's of Dangul' WOI-eda said that: 

I personally observed that the school facilities were not conducive for 
teaching- learning process. The school in our locality (Qouta) has no fence 
and spo rt field in which our ch ildren play and spent most of their time in a 
field covered by large grasses that is full of snakes. There were many 
students who are bitten by snakes but thanks to God we are with our local 
medicine to treat ou r chi ldren. In addition to this there is no wate r supply. 
toilet, ventilated classrooms, we ll covered roofs, and totally the interest 
of our children to go to school is very low. For example my son is happy if 
he goes for hunting with me than going to school (Manbuk, Qouca, 

21/03/2009,2.45 P.M). 

Sil11il arly as it was observed by the researcher himself during observation session, 

some classrooms lack desk, blackboards, wate r supply, toilets etc. In so me areas like 

Bashata and Manku sh Junior primary schools, class rooms were not built based on 

the cl imat ic condit ion of the areas in whi ch the walls were built of concrete without 

sufficient window and most of th e students were sitting on the floor. In addition, 

leave alone sepa rate tOilets, :Tl0St of the school s do not have common toilets and 

students were expected to go to the nearest forest for toilet which is a li tt le bit far 

from the school itself. Moreover most of the school do not have fence which separate 
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it from the neighboring parents house in which it was common to found goats and 

other animals in front of each of the door less classrooms. This problem was 

common for most of the schools like Bashata, Almahal and Qouta primary schools. 

Concel'lling the over crowded ness of classrooms, 30(9.8%) of students agreed while 

most 242(79.3%) of them disagreed. Similarly 86(85.2%) of teachers and principals 

disagree while only few, 9(8.9%) of them agreed. This fact was related to PSR of the 

three Woredas (Mandura, Dangur and Guba) 54,48 and 37 respectively in which the 

aver'age PSR was 45 which was lower than the standard of the region that was 

60:1(See Tab le 32 in Appendix III) . The lower PSR indicated the underutilization of 

resource in which the class built was not fully occupied with sufficient number' of 

students. Moreover', the mean va lu e of students, teachers and principals (Mean=l.3) 

and the average mean value (WM=1.3) of both respondents were below average 

which indicated that the item might not be a problem. 

Mor'eover', as students, teachers and principals were asked to identify the total 

number of students in their class, majority of students (183(60%)) responded that it 

was below 50 whi le 67(22%) respond as the average was 56. Sim il arly, most of 

teachers and principals, 33(32.6%), responded that the total number of students in 

a class were below SO(See Table 34 of Appendix XII). 

Ful'ther'more, the regional standard for PSR was 60:1(BGREB, Annual Abstract, 

2007/8). The analys is indicated that the total number of students found in a class 

were less than the standard setting which revealed that there were inefficient uses 

of class, teachers and other resources. Sim ilarly, as the average numbers of students 

found in a class were less than the standards number, that might revealed that 

students' participation was very low in the study area . 

Pertinent to the absence of upper primary school (5-8) in the nearby Gumuz 

villages, 279(91.5%) students agreed while only 15(4.9%) of them disagreed as 

there was sho rta ge of upper primary school existed. Simi larly 94(93.1 %) of teachers 

and principals also agreed while 5(5%) of them disagreed. Moreover, the mean 

value of students (Mean=2.9) and of teachers and principals (Mean=2.9) also 
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indicated both respondents almost rated equally and the average mean va lue of 

the III (WM=2.9) were above ave rage which indicated that the item might have major 

intlue nce in hindering the participation of Gumuz children in primary school. 

As the gove rnm ent expands accessibility to lower primary education, it must 

sillluitaneo usly increase the supply of upper primary education (5-8) and also if 

possible seconda ry and other higher institutes. The absence of upper prilll ary 

education wi ll discourage the children and might frustrate them to cont inu e even on 

the fi rst prilllary educatio n. In line with thi s, one of educational officer from Guba 

Woreda stated that: 

As il cultul'e GllI llUZ communities live in a sepa rate village which includes 
ve ry sillall ethni c tribes. Moreover as the expanding of primary schoo ls li es 
on the shoulder of governme nt and the expansion needs high budget, the 
gove millent alone cannot build the upper primary schools for each sepal-ate 
villages and also ass ign teachers to conduct the teaching-learning process. 
Therefore the best so lu tion to expand the upper primary school for each 
vi llage is using rese ttlement program and co ll ecting the separated Gumuz 
villages in one al'ea which is near to main road and market place (Ma n/wsh, 

12/03/2009,5:30 P.M). 

This was also confirmed during the observation as 11(64.7%) of the sampled 

school s do not have upper' pr'imary schools wh il e only 6(35.3%) of the schools we re 

complete pr imary (1-8) (See Table 32 of Appendix III). Moreover, the enro lment of 

indigenous ethni c groups of the region in the secondary education was lower 

compared to that of primary level which indicates that they may not comp lete th eir' 

pr'imary education because of the absence of upper primary school near their vi ll age 

(see Table 4.6 above). 

Concerning the irr-elevance of curriculum with Agro-pastorali st life, 214(70.2 ult, ) 

students agreed whil e 45(14.7%) disagreed with the irrelevance of cur riculum. 

Sim il arly, 79(78.2%) of the teachers and principals also agreed. Th e chi-squa re 

res ult (X2= 2.8, P>O.05) revealed thatthere is no s ignificant difference between the 

opinion of the respo nd ents. The mean value (WM=2.6) of both respondents was 

above average and indi ca ted as the irrelevance of curriculum with the life style of 

the agro-pastora li st might be one of the major problems in hindering the 
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achievement of UPE in the study areas. Moreover, one of the educational experts of 

the REB agreed with the irrelevance of curriculum by saying that: 

In our region the curriculum for the primary education is adopted from the 
SNNP REB. There is a little bit adjustment made to make it relevant to the 
cultlll-e and life style of the region. Therefore it is possible to say that there is 
a problem and moreover the problem is severe in the case of the Agro­
pastoralist Gumuz community which needs readjustment (Assosa. 

9/03/2009,8.30 A.M). 

In addition to this other educational office experts from Guba woreda explains the 

case as; 

I ca n say that the curriculum is totally irrelevant with the life style of Agro­
Pastoralists. Leave alone others, the name of individuals in the students 
text book which was taken as an example did not coincide with Gumuz 
co mmunities. Moreover, different reading paragraphs were talking about 
the culture, religion and life styles of unknown communities by GUIl1UZ 
children (Man kush, 11/03/2009,5:20 P.M). 

The result of the study also coincides with the finding of carry-Hill and Peal't 

(2005) that indicate the school curricula and teaching methods used do not 

reflect the curricula back ground of the nomadic groups. As a result, children 

had faced difficulty in applying what they had learned in the school to solve 

th eir daily problem. This might compromised their interest to educatio n and 

the achievement of UPE in the Agro-pastoralist areas of the region. Moreover, 

UN [Sea (1998) and Anderson (1992) also added that people learn best when 

what they are learning makes sense in their lives. Therefore, relevant 

curriculum is one that presents the basic learning skills in such a way that 

parents see their importance for the daily lives and expected the futures of 

their sons' and daughters'. 

Pel'tin en t to the case of mother tongue as a medium of instruction, though 

there was no stat isti ca l difference between the opinion of students, teache rs 

and principal s, the majority of both groups (272 (89.2%) of the students and 

89 (88.1%) of teacher and principals) agreed that lack of using Gumuz 

language as a medium of instruction in the primary grades contributed 

negatively in the achievement of UPE in the study area. The mean value of 
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students (Mean=2.9) and of teachers and principals (Mean=2.7) also indicated 

that students rated highe r than teachers a nd principals a nd both rated above 

Currently stude nts learn in Amharic language in the lower primary (1-4) and in 

English in upper primary (5-8) schools of the sampled schools. Furthermore, the 

~bsence of mother tongue as a medium of instruction might confirm as th e 

cUITicu lu m was irre levant (Carr-Hill and Peart, 2005). In addition one of the REB 

experts explained the following: 

It is we ll known that the best medium of instruction for a child at pr imary 

leve l by his/her mother language. A student taught in language he/sh e 

und erstood well can used his/her home exper ience and lea rned more 
I'apiclly than when unfamiliar language was used. It is a lso pedagogically 

accepted to teach student in their first language at this stage, which made 
clear, undel'stood what they already taught. Moreover, it is political rights of 

indiv idua l to learn in his/her language. However, in our region we sta rted 
from last year and fini shed the designing of syllabus to teach students in 
the il' language fOI ' three ethnic groups (Gumuz, Bertha, and Shinasha) except 

Mao and Komo. By now we started teaching the three ethnic groups at pilot 

schools starting from grade 1-3. Therefore, this problem wh ich still fOITed 
students to learn with other language becomes solved and we hope that 
regional dropout and repetition rate w hi ch might be because of this problem 
wil l be so lved for the future (Assosa ,9/03/20098:50 A.M). 

Moreover one of the educational experts of Dangur woreda further elaborates the 

issue as: 

As the lllediulll of instruction was Amharic, Gumuz children as we ll as 
parents believe that the education itself benefits the owner of the language 

but not GUIllUZ commu nity. That was why Gumuz ch ild ren lost interest and 
did not undel'stand what they learned (Monbuk, 18/03/2009,2:45 P.M). 

In co nformity with this finding, Bolanger and Koawole cited in Derbessa (2006) 

stated that teaching in mother tongue is important to ensure quality of education, 

especia lly a t the earlier stages of education. Moreover, school performance of 

ch ildl-en becomes better, activated and interact well with the subject when they are 

ta ught in their mother to ngue wh ich might be the best way of ins uring that pupil' s 

to grasp the mean ing perfectly. 
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Pertinent to the lack of involvement of Gumuz parents in school affairs, 2 11(69.2%) 

a nd 82(26.9%) of stu d ents agreed and di sagree respectively. Similarly, 82 (81. 2%) 

of teache rs and principals agree while 15(14.9%) of them disagreed. The chi-square 

result (X 2=6, P<0.05) revea led that there was significant difference between the 

op ini on of th e respondents. This indicated that the difference between the 

distribution of observed and expected frequencies was greater than that which 

would be expected from sa mpling flu ctuat ion alone. 

The mean va lu e of students (Mea n= 2.5) a nd of teachers and principals (Mean=2.7) 

indicated that there was difference in rating sca le and teachers and pr'incipals r'ated 

the impact of low level of in vo lve ment of Gumuz par'ents in school affairs higher 

than that of stu de nts. Even if there was difference in rating, both groups r'ated with 

the mean va lue (WM=2.6) above ave rage which revealed that low pa rtic ipat ion of 

Gurlllrz pa rents in school affa irs was one of the major factors that might affect 

chi ldr'en participation in the ir education. 

Concerning lac k of special t ra ining o f teachers based on the agro-pastor'alist way of 

life, 81(80.2%) of teache r and principals agreed w hile 10(9.9%) of them disagr'eed. 

Th e mean va lue of teache rs and principa ls (Mean=2.7) also indicated that lack of 

special training of teache rs might have an impact on the participation of thei r 

childre n in educa tion. 

It is a lso tl'lre that if teachers have awa reness a nd trained based on the life style of 

the agro-pastoralist, they can eas ily understand what problem do stud ents face and 

make the teaching-learning s imple and clear for their students. Further'mor'e, the 

irTel evant curri cu lum suggests th e need to have special training for teache r's to 

adap ted and use them efficiently. Lack of spec ial training in this regard might 

r'es ulte in the formation of gap between teachers a nd stu den ts . Furthermore, as it 

was reported in the teachers background characteristi cs, about 93(92.1 % ) of them 

we re from othe r' ethnic grou ps like Agew, Amhara, Oromo, Shinasha etc (see Tab le 

4. 1 above) . In addition to this, one of the woreda education officer (head of the 

office) indi ca ted the non-existence of such training and th e problem of budget to 

train when he said: 
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The tra ining needs budget and there is one international NGO worki ng on 

TDP (Teachers Development program) which release budget for training. 
However. the fu nd was released only for REB and higher institutes. The 

co ll ege found in our zone provides training for the teachers in our zo ne on 
CPD (continuous professional Development) and Active lea rning-teaching 

process. and the likes. I believed that this training is good but still it does not 

contain such t rain ing that focused on the agro-pastora li st way of life. 
Therefore. it is known that teachers need a spec ial training but where do YOll 

get the budget to do that? So we used most of t he teachers who born in the 

locality and know the language. cu lture and life style of the agro-pastoralist 

a nd we give p" iority during recruitment (Gi/ge/Be/es. 26/ 03/ 2009. 2:35 A.M). 

4.3.2. Out-of-School Related Constraints 

Th e re might be ma ny out-of-schoo l cha ll enging factors (house hold / demand s id e 

I'e late d cha ll e nging factors) which hinder the ach ievement of UPE targets. As fal- a s 

ilchieving the ta l'get of UPE was co ncerned, the socio-economi c probl em might play 

;] n immen se ro le as hou sehold/demand s ide cha llenging factor (UNICEF, 1998 ). 

Th el'efore, from the soc io-econom ic problems, the e ffect of pa rents' leve l of income. 

de mand of chi ld labor by parents, problem of security issues, distance from home to 

school a nd pare nts a w a reness about the value of ed ucation in ac hiev ing UPE tal'ge t 

we re assessed as fo llo w s . 

Table 4.11: Socia-Economic Related factors that Hinder Gumuz Children Participation in Primary SclIOO / as 
resvoll ddb d h d e lJy Stu elJ ts, Teac ersan Principals 

'Ill' It"1Il Rl'spo Stat is!lc Agrcl'd Undl'eid Disagr TO!<11 "1 1.';] 11 W M I , 
1I1Il'Ills , 3 ... d 1.'1.' 

2 I 

I Tlw 1,'v,'1 \I I i I1 1' ''III,' "r C;UlIl IlZ S Freq 25 1 14 . 0 305 2.7 27 : '\ 

par,'ms was 111.111.' '111 .11\' II' lulllil % 82.3 ••• 13.1 100 
, 

I 
,111 sl"huol r,'qlllrl'llIt' 11 1 t" (hdr TP Frcq 89 2 10 101 2.7 I 
rhi llin' lI % 8B.1 2.0 9.9 100 

: I Hi..:h dl'Ul,md or rluldrl'!! I.,hllr 11)' 5 Free 251 24 30 305 2.8 2.8 I! 5 
I tlw p.l n" nls % 82.3 7.9 9.8 100 

TP FrcQ 8. 9 8 101 2.7 

I % 83.2 8.9 7.9 100 
, 

.< 

I 
Llrk ti l ,lW;ln'lWSS ,l huu( (11 ,' 5 Fn.· 25 7 12 3. 305 2.7 2.8 I Co 
\'allll' 0 1 I.'lhu:;l t lUIl hy tlw Gumm: % 84.3 3.9 11 .8 100 

, parl' nL~ TP Frcq 8. 5 10 101 2.8 
! % 85.1 5.0 9.9 100 i ., 
I Pruhkrll " I sr (u1'1lj' r~Sla'~ ;ll'oulld 5 Frcq 143 20 142 305 2.0 2.0 I -! 
, (ir,' .1go·p;rs(urallsll"",lll(1'·S % 46.9 ••• 46.5 100 

TP Freq ' 9 52 10 1 2.0 I , 
% 48.5 S1.S 100 , 

:. ! Distance Ifllrtl hnll l<' (u school is 5 FrcQ 2.5 18 22 305 2.8 2.7 ~ _ .I 

I tuo la r % 86.9 5.9 7.2 100 

: 
TP FrcQ 71 5 25 101 2.5 

% 70.3 5.0 24.7 100 . -N-406 a-0.05 dl'- 2 Xl-s Ignificant difference 
WM value sl .25 not a problem. 1.26-2.25 is partially a problem, 22.26 a major problem 
5= students, TP= teachers and Principals 
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As table 4.11 depicts, 5 major out-of-schools socio-economic related challenging 

factors were identified that hinder the participation of Gumuz children in primary 

ed ucation and being obstacle for the achievement of UPE. 

With regard to the level of income of Gumuz parents, 251(82.3%) of the students 

agreed whi le 40(13.1%) disagreed and 14(4.6%) of them undecided. Similarly 

89(88.1%) of teachet·s and principals also agreed whi le only few 10(9.9%) of them 

di sag reed. The mea n value of students, teachers and pr incipals indi cated that both 

r,lted with equal t'ating sca le and the average mean va lue (WM=2.7) of both 

respondents indent ified as the item can be considered as a major challenging factor. 

In line with this, the find ing of UNESCO (1980) stated that the major obstacle to 

childt'en's basic education in Ethiopia is a widespread poverty particul arly at the 

household level. The t'elevance of poverty factors lies in the fact that even when 

there at'e schools it inhibits school enrolment and attendance due to high povet·ty of 

theit· parents which leads inability to pay school related expenditure, sickness due 

to malnutrition and lack of medical ca re etc. 

Fut·thet·mOl"e, as it was ohserved by the researcher him selfGumuz communities live 

mainly in small but scattered v ill ages by fa rming while others live in goat breeding 

as they are being agro-pastoralist. However, the way they breed and ploughing their 

land is by using hand tools which are back ward and they were not profitabl e while 

their income in house hold level was very sma ll . 

In the sa me way, one of the KETB members at Mandura woreda confit'ms the 

Jll"Oblem by say ing that: 

The burden of poverty (low eco nomi c income) is much more on girls than 
boys as GUIllUZ parents use girls to work in farmland, fetching water ft'om 
distant place, preparing food at home, looking after babies etc. Culturally in 
Gumuz community girls work at farm whi le the husband is looking after 
goats and going for hunting outside the home. Therefore, lack of income has 
a bu,'den on girls' education than boys (Manbuk, 20/03/2009, 8:40 A.M). 

Moreover, one of the community elders further elaborated the problem as: 

The farming style of Gumuz community did not using oxen or other 
machines as the other parts of rural Ethiopia, instead they only used hand 
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tools and human labor, the income they earn was not more than what they 
eat. To overcome this burden it needs the participation of the whole families 
to survive. Therefore, children also .participate in this ceremony to bring up 
the income rather than going to school (Manbuk, 19/03/2009,3:30 P.M). 

From the above interviews it seemed that the problem of poverty might challenged 

children, especially girls', in attending their educatio n. 

Figure 4.1: Gumuz Girl carrying heavy wood (Hardship life style because of low economic 

problem) 

Source: Photo by the researcher at Mandura Woredo, 28/03/2009, 8:40 A.M 

As it was observed from the figure above, the burden of poverty hurt more of mothers 
and girls than husbands and they tried to overcome it through selling wood, charcoal 
etc. on market of the near town by carrying it on her shoulder. 

Furthermore, on the questions that s tudent were asked on how often they did have 

adequate breakfast before they went to ~chool, 205(67.2%) of them responded as 

they had breakfqst sometimes while 30(9.8%) and 70(23%) of them responded 

alw'1Ys and never at all respectively (see Table 33, Appendix XVI). Therefore, as 

most of students did not have breakfast, they might become passive in their 

education and think about their hunger than learning in the class actively. 

As far as the need of child labor by their parents was concerned, 251(82.3%) of 

s tudents agreed while 24(7.9%) and 30(9.8%) of them undecided and disagreed 
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respectively. Similarly 84(83.2%) of teachers and principals also agreed while 

8(7.9%) of them disagreed and 9(8.9%) undecid ed. 

The mean va lue of students (Mean= 2.8) and of teachers and principals (Mean= 2.7) 

indicated that students rated higher than teachers and principals whi le the average 

mean (WM=2.7S) indicated as the item was a major problem. 

Furthermore, the finding made by Anderso,n (1999) coincided with this study and 

revealed that children of poor families, 'those who need every family member to 

work if they were to survive, frequently must forfeit education by dropout children 

from their education. Even when schooling is free, families must pay for clothes, 

transport, and school supplies added an expense to the loss of children's labor 

contribution to the household. 

Figure 4.2: GUfflUZ mother going to· market witli her daughter 

Source: Photo by the researcher at Dang"r Woreda, 18/03/2009, 5:55 P,M 

The above figure indicate how much Gumz ,daughters are suffering in helping their 

parents by going with them to town while others (at the back) are playing at the break 
time of schooling' 
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Furthermore, on the questionnaire students were asked whether they perform their 

homework or not, 209(68.5%) responded as they do not perform while 96(31.5%) 

of them responded as they perform their homework and daily study lesson at home. 

For the quest ion to give their reason why they do not perform and lose daily study 

time, 186(61%) of them justified as they were expected to help their parents at 

home aftel' schoo ling while 98(32.1%) of them responded as they become tired 

during night because of the long journey they travel to reach home (See Table 34 of 

Appendix XII). 

Thcl'efore, high demand for child labor was seemed to be one of the household 

rclated promin ent facto rs that might hinder Gumuz children participati on in 

pl'imary school. 

With I'ega rd to awal'eness about the value of education, 257(84.3%) of students 

ilgreed while 36(1 1.8%) of them disagreed. Similarly 86(83.2%) of teachers and 

principals ag reed while 10(9.9%) of them disagreed. The mean value of student 

(Mean=2.7) and of teachers and principles (Mean= 2.8) indicated that teachers and 

principals rated with higher scale than that of students. Even if the mean value was 

I'ated at different I'ating scale, both raled above average (WM=2.7S) and revealed as 

the item might be one of the major problems. 

On the open questionnaire asked to express how it was going to make parents 

,Iware about the va lu e of education and whose responsibility is it, teachers explain 

that more of the task was given for them. Moreover, the house to hou se canvassing 

by teacher to awa re parents on the value of education and to make them send thei r 

chi ld to school brings teachers and agro-pastoralist Gumuz parents, who consider 

the demand of se nding their chi ld to school as unwarranted and intrusive into the ir 

eco nomi c and househ old affairs, into direct confl ict. 

In line with this finding, the conclusion reached by Hyde et.al (2005), stated that 

illiterate parents have limited understanding of the importance of education and the 

urgency to send their school age children for study. They are not only hesitate to 

se nd their children to school, but less inclined to provide study time, stationary, 

clothing etc. as they lack the awareness about the value of education. 
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Th erefore, that lack of awareness about the value of education by the parents was 

seemed to be one of th e major household related problems that might hinder the 

participation of Gumuz children in primary school in order to achieve the target of 

UPE. 

Pertinent to the exis tence of security problems, 143(46.9%) of stu dents agreed 

whi le 142(46.5%) of th em di sagreed. Similarly 49(48.5%) of teach ers and prin cipals 

also agreed whi le 52(51.5%) of them disagreed. The ch i-square result (X2=7.1. 

P<0.05) revealed that there was significant opinion difference between the 

respondents. 

In line with thi s, the co mmunity el ders at Mandura Woreda also agreed th at the re 

we re secu ri ty pl'oblems between Gumuz ethni c groups of one village and oth el' 

vill age as well as between Gumuz ethnic groups and other ethnic groups like Agew 

communiti es which by now became reduced even though not erad icated. Howeve r, 

Dangur and Guba wo reda s are where security probl em was not common co mpa red 

to the Mandul'a woreda. This might be the reason for the signi fi ca nt opin ion 

diffe rence between the respond ents. 

Th e average mean va lue (Wm=2.0) of both respondents indicated that the item 

see med to be one of the household related partial problem that might hinder Gumu z 

children in prim ary school participation. 

MOI'eovel', thi s problem coincided with the review of related li terature stated by 

UN ICEF (200 3) sta ted as lack of safety and security in the school environmen t may 

be ve l'y obvious in terms of physical danger, such as beating and rape and parents 

wi ll naturally hes itate to send their daughter to schools that are thought to be sites 

of physica l 01' sexua l gender violence. 

Concerning distan ce from home to school, 265(86.9%) of studen ts agreed as the 

di stance from home to school was far. Similarly 71(70.3%) of teachers and 

Principals also agreed while 25(24.7%) di sagreed. The chi-square result (X2=23 .0, 

P<0.05) reveal ed that there was significant opinion difference between the 

respondents. Moreover, the significant difference in their opinion might be because 
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of the pa rticipation of both respo ndents from rural and urban as they were taken 

randomly from the se lected Gumuz loca lities where di s tance ca n be var ied 

acco l'dingly. 

The mea n va lu e of s tudents (Mean=2.8) and of teachers and principa ls (M ea n=2.5) 

a lso ind ica ted th at s tud ents responded with high ra ting sca le than teachers a nd 

pl' incipa ls. Howeve r, both ra ted above average mean value (WM=2.65) and the item 

ca n cons idered to be severe problem that might have an impact on students' 

participation in prima ry schools. 

Acco rd ing to the interview made with Da ngur Woreda ed ucat ion offi ce r. th e 

probl em o f distance is beca use of the li ving sty le of Gumuz community. Natul'a lly 

one village was found at a very far distance from the other. Thi s has aga in its own 

rea so n that as Gumuz com munities mainly live on far ming of sma ll land to plough 

crops like ma ize. corn a nd rar ing goats. They need fertile lands as they use s imple 

hand too ls to get the pla nts grow eas ily and free lands for th e ir goa t to gl'aze. 

Mo reover, on the question that s tudents asked on how often th ey beca me absent 

h'om school and ca me late to school, 165(54.1%) of the responded as they became 

absent a lways whil e 124(40.7%) of them responded somet im es they become absent 

from schoo l. Similar ly, 265(86.9%) of them res ponded that they came late school 

always w hile on ly 28(9.8%) and 12(3.9%) of them responded as they sometimes 

,1 nd neve l' co me late to school respectively. On the open ques tionnaire they asked to 

give reaso ns fOl' what make them to be late and absent from schoo l, 111(36.4% ). 

102(33.4%) and 92(30.1 % ) of students respond ed that to he lp thei r parents, lack of 

upper prima ry school near to their villages and far distance from home to school 

respective ly (see Table 33, Appendix XVI). 

4.3.3. Socio-Cultural Related Factor 

Th ere might be various harmful traditional practices tha t might affe ct child l'en. 

es pec ia ll y gi rl '. physica lly. socia lly and psychologica lly as the cultural aspects that 

have passed ·from generation were taken for granted and have be~i1 acce pted and 

practiced by communities . Among the socio-cultural problems that might hinde r the 

edu ca tion of agro-pa sto ra list Gumuz communities, fear of bad culture (like rape, 
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harassment, early marriage etc.), problem of exchanging Gumuz females to get wife 

for her- brother, instability of parents in one place, lack of ed ucated role model and 

lack of awareness of the value of educating girls were ana lyzed as follows_ 

Table 4_12: Socia-Cultural factors that Hinder the Participation ofGumuz Children in Primary 
Education as responded by Students, Teachers and Principals 

, No I Item Res 5tati Agre Und Disa Tot Me WM ! X' 
r I po sties e ecid gree al an I 

nde 3 ed 1 I 

nts 2 I 
I I GUI11UZ p<lrcnts fear bad cu lture 5 Freq 134 51 120 305 2_0 2.0 I 43 
, ( li ke I"<lpe, Jbduction, early % 43.9 16.7 39.4 100 

I 
I marriage. harassme nt) & TP Freq 44 9 48 101 2.0 I I , % 43.6 8.9 47.5 100 , 

I 
I 
I 

, 

I 
I 
I 

I 
, 1 hesitJtc to send th eir child to 

school I~ 
i 2 ! Problems of exchanging Gumuz 226 8 71 305 2.5 I 1.6 I 5 Freq 2.6 

I j femal e to get wife by her % 74.1 2.6 233 100 5 . 
I brothel- TP Freq 75 5 21 10 1 2.5 I , 

% 74.2 5.0 20.8 100 I 
I 3 Instability of GUlll ll Z parents in 5 Freq 11 21 273 305 1.1 LI ! 33 ! ' . , 
I one place % 3.6 6.9 89.5 100 5 I I , , 

TP Freq 8 7 86 101 L2 I 
, 
i 

I % 7.9 6.9 85. 1 100 
I J 

14 Lack of edu cated rol e Illodel of 5 Freq 224 30 51 305 2.6 2.5 1 21 
I I GUIllUZ elhnic group % 73.5 9.8 16.7 100 5 , 

I TP Freq 70 8 23 101 2.5 I 
: I % 69.3 7.9 22.8 100 I 
1 5 LJck or awa reness of GUI11UZ 5 Freq 269 13 23 305 2.8 2.8 i 0.4 

pare nts about the value of girls % 88.2 4.3 7.5 100 5 

I 
education TP Freq 9r 4 6 101 2.9 

I % 90.1 4.0 5.9 100 

N-406 a-O.OS df-2 'Xl-slgnificant difference 
WM5 1.ZS ri ot (J problem, 1.26-2.25 partially a problem, Z 2.26 a major Problem 

S=StlUiellls TP=1'eacli ers and Principals 

Per-tinent to fear- of bad cu lture by Gumuz communities, 134(43.9%) of s tudents 

agreed while 5 1(16.7%) a nd 120(39.4%) undec ided and disagree respectively as 

par-ents fea r- bad cu lture to send the ir children to schoo l. Simi la rly 44(43.6%) of 

teachers and principals a lso agreed while 48(47.5%) d isagreed and 9 (8.9%) 

un decided. Th e chi -sq uare resu lt (X2=4.3, P>0.05) revealed that there was no 

significant differ-ence between the opinion of the respondents. 

The mea n value of s tuden ts (Mean=2.0) and of teachers and principa ls (M ean=2.0) 

indi cated that the respondents rated equa lly and the mean va lue of both rated was 

at an average a nd revealed that the item might have parti a l probl ems on hind ering 

students participation_ 
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On the top of this, one of the PTA members explained the problem as: 

Normally this bad culture li ke abduction, rape and harassment were not 
Gumuz cultures. However as a culture when one boy do not has sister to 

exchange with other girl to make a wife or do not has gun to give as a 
dowries he may uses forcibl e marriage through rape to avoid the pay ment of 
a bl'ide price and therefore gi rl s may fa ce ea rly marriage wh ich happened in 
rea t' cases (CilgeIBeles, 23/03/2009,5:55 P.M). 

Therefore, fea r of bad culture like rape, abduction and early marriage by Gumuz 

parents was not seemed to be a major bad cu ltu re to influence the participation of 

the ir children from primary school. 

As f,lI' as the problem of exchanging of Gumuz girls to get wife by her brother W,l S 

cOll cemed, 226 (74.1 % ) of stud ents agreed while 71(23.3%) of th em di sagreed. 

Simila rl y, 75(74.2 0;(,) of teachers and principals agreed and 21(20.8%) di sagreed. 

The mean value of stude nts (Mean=2.6) and of teachers and principals (Mean=2.S) 

ind icated that stud ents ra ted higher than teachers and principals. Th is seemed to be 

a lso accepted as they at'e students who were more exposed and influenced by th e 

prob lem than teachers and principals. Even though there was difference in rating 

scales, both t'ated above average (WM= Z. SS) whi ch indicated as the problem might 

have an im pact on Gumuz ch ildren part icipat ion in primary school. 

In line with thi s finding, one of the KETB members at Mandura woreda explained 

the problem as : 

The pract ice of exchanging one's Gumuz boy sister for a wife of her brother 
was pl'eviously the predominant cu lture of our marriage sty le. But now the 
ke bele ad mini strato rs decide to penalized (punished) the boy's parents who 
exe l-c ise it and the Gumuz parents partial ly aware of it and the situation 
decreased even though not eliminated for other Gumuz girls li ving at rural 
areas. It is poss ible to take as an example that what was happen at Gidmdafli 
(one of the Gumuz Vi llage) last week in which two female students were 
exchanged at the same time by their brothers for wife (CilgelBeles. 

13/03/2009,3.55 P.M). 

From thi s interview, th e practice of exchanging Gumuz females to get wife by her 

brother was still exerci sing at the rural Gumuz localities which might be one of the 

hindering factor in pa rtiCipation of girls' in their education. 
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In support with this finding, Augustine et.a l (2007) stated that particularly a 

common reason for girls not attending or dropping out of school is ear ly marriage 

and other bad cultural practice like abduction, rape harassment and the like. The 

study also describe th at, a lthough early marriage is decreasing and the legal age for 

malTiage started from 18 years in the criminal code revised in 2005, there was still 

malTiage under this age. Therefore, the problem of exchanging Gumuz girls to get 

wife by her bl'Othel' was seemed to be one of the bad cultural practices that might 

hind er Gumuz female from participation in primary school. 

With regal'ded to educated role model in Gumuz communit ies, 224(73.5°111) of 

students ag reed whi le 51(16.7%) of them disagreed and 30(9.81) undecid ed as 

there was la ck of educated role model of Gumuz ethnic groups. Similarly, 70(69.3'X,) 

of teachers and principals agreed while 23(22.8%) disag ree and 8(7.9%) und ecided. 

The chi -sq uare result (X2=2.1, P>0.05) revea led that there was no significant 

difference between the opinion of the respondents. 

The mean value of students (Mean= 2.6) and of teachers and principals (Mean= 2.5) 

also indicated that there was difference in rating scale and students rated higher 

than teache rs and principa ls. Even if there was difference in their rating scales, both 

rated above ave l'age and revea led that the item might have an impact on Gumuz 

student participation in primary school. 

In line with this, one of the community elders confirmed the importance of role 

mod el by sayi ng: 

We have seen those children who learn their education at primary school 
and join gove l'llment' s job. But the job is not above janitress, guards and 
drivers. Beside their government work all of them wo rk at the field to satisfy 
thei r family needs. What we understand from this situation is that education 
does not benefit them. Therefore, why I send my chi ldren to education7 

Instead it is better to teach my son how goats can be reared and sold at the 
market, pl ough at field etc. to be good farmer which is expected from me 
(GilgeIBeles, 22/03/2009, B:50 A.M). 

From the above interview it seemed easy to understand to what extent Gumuz 

parents argued and understand as education is not an appropriate investment by 

looking othe r Gumuz communities which cannot be a good role model for them. 
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Moreover, the conclusion made by UNICEF (2002) which stated that one good 

school level practice strategy that has been promoted was the increased use of 

female teachers to act as a role model for girls making the school environments 

mOl'e gir l-friendly and opening labor market opportunities for the girls which 

showed that using educated girls role model that might be as a teacher or other 

administrative position in that area helps to increase the enrolment of girls. 

MOI'eover, one of the Educat iona l office experts at Dangur woreda explains that: 

Lacks of educated role model has its own effect to ini tiate their children to 
participate in education. However, most of the Gumuz ethnic group who 
were being on the administrative position in the few past years and even 
now were not being educated and completed their schooling. Therefore, the 
community assumes as it was possible to be a leader without completing 
even the pl'imary education. Then to act as a role model, it is better if there 
\Vas 1l10l'e of Gumuz teachers at both level, Nurses, Doctors and other higher 
administl'at ive bodies that attract others to increase their participation in 
education (Manbuk, 18/03/2009, 5:45P.M). 

In addit ion to the above interview, the tota l number of educated female Gumuz 

teachers, pl'incipals and educationa l experts both at zonal and regional level was 

15(17.4%),1(6.7%) and 1(4.8%) respectively (See Table 4.3 item 3 above). This 

indicated that lack of educated role model from Gumuz ethn ic group was seemed to 

be one of the major socio-cultural related problems that might hinder Gumuz 

childl'en pal'ticipation in primary school. 

Pertinent to the awareness of Gumuz parents about the value of girls education, 

269(88.2%) of students agreed while 23(7.5%) disagreed as there was lack of 

awal'eness by Gumuz parents in the va lue of girls education . Similarly, 91(90.1 %) of 

teachers and principals agreed while only few 6(5.9%) and 4(4.0%) of them 

disagreed and undecided respectively. 

The mean value of students (Mean=2.8), teachers and principals (Mean=2.9) 

indicated as teachers and principals rated higher than that of students. Even if they 

rated in different rating scale, the mean value of both respondents (WM=2.85) was 

above average which indicated as the item might be one of the prominent problems. 
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Similarly, it was observed that 1203 (25.4%) fema le Gumuz students were 

participated in their primary education out of 4736 students of Metekel Zone of 

GUI1lUZ loca lities (see Table 4.2 above). This showed that girls education compal'ed 

to boys seemed to be relat ively low in whi ch it might be because of lack of 

awareness of GUI1lUZ parents about the value of girls' education that also might leads 

to Gender dispal-ity and can affects the target of achieving UPE. 

4.3 .4. Socio-Climatic Challenges 

It is clear that different geographic areas do have different climat ic conditions that 

might be harsh or co nducive for living in general.and co nduct ing educat ion in 

pa rti cular. Hereunder, socio-cl imati c constraints like, harsh weathe ring co ndition, 

disease, the demogl'aphic nature etc that hinder the part icipation of children of the 

ag ro-pastoralist areas in their education in achieving the target of UPE will be 

assessed. 

Table 4.13: Socia-Climatic Problems that Hinder the Participation of Gumuz Children in 

Primary School as responded by Students, Teachers and Principals 

N ! Item Res stati Agre Unde Disag Tota Mea W 

pon sties e cided ree I n M 
() 

I , 
I dent 3 2 1 

I 
I 

! I ! The impact of half day S Freq 137 69 99 305 2.2 2.0 
I schoo ling on student % 44.9 22.6 32.4 100 , 1 p~nicipation TP Freq 35 16 50 101 1.8 I 

I I % 34.7 15.8 49.5 100 , 
i Tile impact of malaria 179 36 90 305 2.2 2.2 ' 2 S Freq 

I on student hea lth % 58.7 11 .8 29.5 100 
I I 

I TP Freq 58 8 35 101 2.2 
I 

I I % 57.4 7.9 34.7 100 
I 3 I Inflexib le class schedu le S Freq 34 29 242 305 1.3 1.3 

% 11.1 9.5 79.4 100 
I 

I I TP Freq 9 3 89 101 1.3 
I % 8.9 3.0 88.1 100 

X' 
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5 
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As table 4.13 depicts, there are th ree socio-climatic related probl ems that hinder the 

achi evement of UPE by decreasing Gumuz children participation which included the 
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impact of half day schooling, impact of malaria and the inflexibility of school 

ca lendar. 

Pertinent to the impact of half day schooling, 137(44.9%) students agreed while 

99(32.4%) and 69(22.6%) di sagreed and und ecided respectively as half day 

schooling has an impact on students participation on their education. On the other 

hand 35(34.7%) of teachers and principals a lso agree while 50(49.5%) di sagree and 

16(15.8%) undecided . The ch i-squa re res ult (X2=9. 5, P<0.05) reveals that there was 

s ignificant difference between the opin ion of the respondents. Moreover, on the 

open questionnail'e students were asked what they did a fter half day schoo ling a lso 

prevai ls thi s id ea in which the students were busy on the housewo rk and become 

til'ed to study and fai l in doing their homework for the tomorrow's class. 

The mean value of student (Mean= 2.2) and of teachers and principals (Mean=1.8) 

indicated that there was difference in rating sca le in which students rated hi gher 

than teachers a nd prin cipals. Even if the mean va lue of the respondents d iffer in 

I'at ing scale, both rated above average va lue and indicated as the half day schoo ling 

might have partial impact on student participation. 

As far as the impact of malaria was concerned, 179(58.7%) of students agreed w hil e 

90(29.5%) and 16(5.2% ) of them di sagreed and undecided respective ly. Simila rly 

58(57.4%) of teachers and principals agreed while 35 (34.7%) and 8(7.9%) of them 

disagreed and undecided respectively. The chi -square res ult (X2=1.8, P>O.05) 

I'evealed that there was no significant opin ion difference between the respo ndents. 

The mean va lu e of both respondents rated eq ually and above ave rage that indicated 

as the item might have impact on s tudents' primary school participation. 

In line to this, the findings by WFP (2005) stated that disease, war, lack of 

infrastructure a nd chronic poverty a ll pay a part in keep ing children fl'o m school 

a long with other socia-climatic factors. With this regard, a chi ld may struggle 

through prolonged absences due to malaria or intestina l worms that might be 

endemic because of the socia-climatic problems. 
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Moreover, teachers and principals also identified during the open questionnaire that 

the pr'oblem of malaria in the existing place did not only affected students 

participation but teachers were also sick for a week or more and absent from school 

while students become absent which indicated that malaria might have its own 

impact on the participation of children in primary school. 

4.4. Strategies to be undertaken to solve the challenging factors 

As there a r'e challenges in achieving the target of UPE because of different probl ems 

like socio-eco nomic, socio-culturaL socio-climatic and other schoo l related fa ctors, it 

is convenie nt to design a poss ible strategies to reduce, even though impossible to 

over"Come, the obstacles. A number of strategies were applied in many parts of the 

wo r'l eI a nd even in our country to overcome the challenges in achi eving UPE targets 

in the agr-o-pasto rali st areas where children are living in a place of ve ry hard to 

reach and tighten in different social problems mentioned above. Therefore, under 

th e present study, a question was arranged for teachers, principals and educational 

expe rts to put acr-oss th eir experience regarding alternative strategies that cou ld 

help to achieve th e target of UPE in the region in genera l and in the agro-pastoralist 

areas of the study areas in part icular. The s trategies suggested and the respo nses 

were ana lyzed and presented as follows in tab le 4.14 below. 

T"ble 4.14: Possible Strategies to be used to Act,ieve UPE as Responded by Teachers "lid 

Prillcipals (See Appendix XIII) 

As table 4.14 depicts, there are about 14 possible strategies to solve the cha ll enging 

factor-s that might be used to achieve the UPE targets in the study areas. For the sake 

of analyses the possible st rategies were categorized as out-of-school (supply side), 

and school related st rategies. 

The chi-square value at a = 0.05 and df = 2 is 5.99 at p=0.05. If the calculated chi ­

square value of respondents' ~ 5.99, P< 0.05, there is a significant differ-ence 

between the opinions of respondents while ·if the calculated chi-square value of 

respondent < 5.99, P> 0.05, there is no significant difference between the opinions 
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of the respondents. In addition by considering the average mean score of the 

respondents as 2.0, the following analyses were forwarded. 

With regarded expansion of school feeding, 72 (71.3%) of teachers and principals 

agreed while o nly 17(16.8%) and 12(11.9% ) of them disagreed and undecided 

respectively as expa nsion of school feeding program can enhance children 

registration to school. On the other hand 16(76.2%) of educational experts agreed 

w hil e only 5(23.8%) of them disagreed . The chi-square value (X2 = 3.6, P > 0.05) a lso 

revea led that thel-e was no significant difference between the opinion o f teachers, 

prinCipals a nd experts. The mean values of teachers and principa ls (Mean=2.4) and 

of educat ional experts (Mean=2 .S) indicated that experts rated higher than teachers 

and principals. Even though experts rated with high rating sca les, both rated above 

<lVerage (WM=2.4S) which indicated as the item can be one of the possible 

strategies. 

MOI-eover, on the open questionnaire to exp lain why they take as poss ible Stl"<ltegy, 

educational experts argue that without the participation of NGOs it was vel-y 

difficult for the govenlment to a ll ocate budget for such program. In line with this, 

one of the REB education officers explained that: 

It is an interesting strategy if and only if there was allocated budget on the 
prior. As it was known that Gumuz parents did not have sufficient income 
and as one of the obstacle in hindering the participation of their children 
was eco nomi c problem, I suggest the program by selecting child ren of those 
parents who were economically poor and can't send their child to school 
because of such problems and of course with the participation of donors 
(Asassa, 9/03/20098:50 A.M). 

In support with this, WFP (2005) states that a school meals offer hope and gives an 

incentive for poor families to enroll their children in school. It provides children 

w ith the nutrition and energy th at they need to focu s and concentrate in class. 

Simi la rly MOE (2006) stated that as the program can contribute to increase access 

and as its prinCipal purpose is to boost enrolment of pupils in primary and pre­

primary schoo ling the school feeding program might be one mechani sm to allev iate 

the participation of poor Gumuz parents' children in school. 

85 



As far as boarding schools were concerned, 87(86.1%) and 11(10.9%) of teachers 

and principals ag reed and disagreed respectively while 1(4.7%) of them undecided. 

Simil arly 11(52.4%) of teachers and principals agree while 9(42.9%) of them 

di sagreed and 3(3.0%) of them undecided. The chi-square result(X 2 = 13.9, p < 0.05) 

revea led that there was significant difference between the opinion of teachers, 

principals and experts. Moreover, on the open question that asked their justification, 

expe r·ts sta ted as es tabli shing boarding school by itself needs high budget and 

admi ni st rat ion was not an easy task in which the region by now face diffi culty to 

admi ni ster the only two boarding schools located at the region while teachers and 

principals explain as the boarding school solve the problem of low parental income 

by tolerating the administrative challenges which might be the cause for th e opinion 

differ'ence between th e responde nts. 

Th e mean va lues of teachers and prinCipals (Mean=2.8) and of experts 

(Mean=2.1) indicated that teachers and principals rated the item with higher 

rating sca le than experts as boarding school can increase children regi stration 

to school. Even though they rated in different rating scales, both rated above 

ave r'age with the mean value (WM=2.45) which indi cated as the item might be 

used as a majo r st r·ategy. 

Moreover, as it was observed that there are two boarding schools in the region, 

Tana Beles Girls' Boarding school and Kamash Boys' Boarding school located at two 

zones, (Metekel and Kamash). The boarding schools occupied 253 girls and 289 

Boys r·es pectively. This boarding school at the region was established on the agl"O­

pastor'al ist ar'eas by consideri ng the large nu m ber of illiterate Gumuz com mu n i ties. 

Thi s number' was not a simple thing compared to the total number of indigenou s 

ethni c groups who were attending primary school in the regional level from 

2004/05 to 2007/08 which has an average or percentage share of only 50.9 per"cent 

co mpared to othe r ethnic grou ps (see table 4.6 above) and the total number out of 

school students in the region. 

In line with th is, the use of boarding school as a strategy was also confirmed by 

UNESCO (1990) which state that boarding school is used as a solution to the high 
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dropout rate of students and economically poor areas. In spite of its short coming in 

which first parents are reluctant to send their chi ldren to boarding school and to 

whom they don't know and moreover children might not like to be separated from 

their fam ily fo r a long time and secondly the const ru ction and maintenance of ' 

boal'ding school is costly as it provides foods and lodging on the top of instl"Uctiona l 

costs d ifferent count ri es used it as the best solut ion . Beside to this, one of the 

regio nal educat ion experts elaborated the idea by saying: 

The region had two boarding schools which were located at the agro' 
pastoralist GUIllUZ areas, Metekel zone Girl s boarding school and Kaillash 
zone boys' boa l'ding school. The region established with the aim of educa ting 
Gumuz parents children which were economically poor and can't afford 
schoo l payment even though the number was not adequate and also the 
se lect ion Cl'iteria of ch ildren to join the school was not clear and has some 
ambiguity at the zonal level. This boarding school consists up to gl'ade ten 
and we send the 10th grade completed students to Addis Ababa in which the 
effort was prepal'ing educated indigenous ethnic groups particularly GUIllUZ 
children as they are backward in education compared to other ethnic 
groups. We believed that the number is not adequate and REB is trying its 
best to ex pand the program even those it has burden in administration and 
SOlll'Ce of budget (Assosa, 1 0/03/2009, 8:50 P.M). 

The l'efore, establ ishing boa rding schools for economically poor and ru ral areas of 

Gumu z children was seemed to be one of the major possible strategies that might 

help to increase the participation of the agro-pastoralist children in primary schoo l. 

Concerning to improving Gumuz parents' awareness on the value of education, 

89(88.1 %) of teachers and principals agreed while 9(8.9%) disagreed as Gumuz 

parents wel'e aware about the value of education. Similarly all 21(100%) of experts 

agreed as improving Gumuz parents' awareness of the value of education could be 

used as a strategy. 

The mea n values of teachers and prinCipals (Mean=2,7) and of experts (Mean-=3.0) 

indicated that experts rated the item higher than teachers and principa ls. However, 

both rated above average mean value (WM=2,85) which indicated as the item might 

be used as a major strategy. 

On top of thi s, Ca rry,Hili and Peart (2005) state that education cou ld be seen as one 

veh icle for bringing nomadic pastoralist and their backward and ineffic ient 
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pr-oduction system in to twenty-first century, which is "for transforming nom adic 

pastoral ist in to mod ern livestock producers". To make them productive, they need 

to be aware first about the values of education as illiterate do not understand how 

edu catio n benefits them. In line to this, one of the KETB members confirmed the 

idea by sayi ng: 

This program was one of our key strategies starting form the last two years. 
The adlllinistl'ative body also understand that one of the problem of Gumuz 
cOlll mity to se nd their children to education was not by hating the education 
itse lf but it was from not understanding how educatio n benefits their child 
and even parents themselves (Manbuk, 18/03/2009, 3:P.M.). 

From this. that awa reness about the va lue of education was seemed to be one of the 

major possible strategies that might increase Gumuz chi ldren particpaiton in 

primary schoo l. 

With regarded to app lication of ABE centers approach to prima ry education. 

73(72.3%) of teachers and principals agreed while 25(24.7%) of them disagreed 

and 3(3.0%) undecided as ABE centers plays a major role in enhanCing primary 

education enr-olment. Sim ilarly 18(85.7%) of educat ional experts agreed while vel'Y 

few 25(24.7%) of them disagreed and only 3(3.0%) undecided. 

The chi-squal'e val ue (X 2=1.8, P>0.05) also revealed that there was no significant 

difference between the opinion of the respondents. The mean values of teachers and 

pl'incipals (Mea n=2.6) and of experts (Mean=2.7) indicated that experts rated in 

highel' I'at ing scale than teachers and principals. Even though they I'ated at diffel'ent 

I'ati ng scales, both of the respondents rated above average mean value (WM= 2.65) 

whi ch indicated as the item seemed to be used as a major strategies that might help 

to in crease the participation of Gumuz chi ldren in primary education for the 

achi evement of U PE target. 

Moreover, in conformity with the above finding, Carry-Hill and Peart (2005), state 

that non-formal approach especially ABE program, can in principle offer 

oppo rtu niti es for nomadic children to access education while on the move, as they 

do not requi re nomad s in one place or attend a rigid institutional program such as a 
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board ing schoo l. Moreover, one of the REB educational offi cers confi rmed the 

importa nce by saying: 

ABE prog ,-alll can be taken as a so lution for providing education espec ia lly 
fo r agro-pastorali st Gumuz areas which were fo und in dispersed and un 
reach villages_ Moreover, using the program was not this much costly as a 
fo rm al educa tion and did not need well trained teachers. The program can 
also be taken to so lve the problem of di stance in which much of the Gumuz 
comilluniti es' children face the problem and leads to dropout. Therefore, by 
now we do have a total of 28 ABE centers in the Metekel zone of Gumuz 
areas, bu t we do have a program to increas ing the number to 54 in the 
coming 5 yea rs (20 09/10-2014/ 15) as a strategy (Assosa, 9/03/2009,3:50 

P.M). 

Th erefo re, th e Appl icat ion of ABE ce nters approach in to primary school and 

es tabli shing th e cente ,' fo r small Gumuz community village was appea red to be one 

of the majo r poss ible strategies to achieve the UP E program as it mi gh t inc rease 

Gumuz chil dren pa rticipat ion in primary edu catio n. 

Th e res ult from tabl e 4. 14 indi cated expansion of school feeding prog,-am, usin g 

boarding schoo ls for th e extreme rural Gumuz areas and fo r those economica ll y 

poo r fa mili es, imp rovi ng Gumuz parents awa reness on the va lue of educatio n, 

app li cation of AB E ce nte rs approach in to pr ima ry ed ucation, using Gum uz language 

as a medium of in structio n, revis ing th e curriculum based on the li fe style of Gumuz 

communities and construction of upper primary schools at a medium dista nce 

betwee n Gu muz vill ages were identifi ed by teachers, pri ncipals and REB, Zona l and 

wo reda educat ional officers as a poss ibl e st rategi es that might hel p in alleviating th e 

cha ll enging facto rs to achi eve UPE. 
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CHAPTER FIVE 

5. SUMMARY, CONCLUSIONS AND RECOMMENDATIONS 

5.1. Summary 

The Illain purpose of this study was to exallline the Illajor socio-econolllic, socio­

cultural, soc io-clilllatic as an out-of-school and school related factors that hinder the 

achi eve lllent of UPE in the agro-pastora list areas of BGR and then to provide sOlll e 

poss ible strategies that should be illlplelllented to alleviate those challenges the 

participation of GUIllUZ chi ldren in prilll ary schoo l. To this end, the fo ll owing fout· 

basic questions were t·aised. 

1. What is the cmrent status of prilllary ed ucation in the Agro-Pastoralist at'eas 

of the reg ion 7 

2. To what extent do out-of-school related (like socio-econolllic, socio-cultural 

etc) factors affect the achievelllent of UPE in the Agro-Pastora li st areas of the 

region 7 

3. To what extent do school related (like policy, curricululll, teaching Illateria l, 

Illediulll of in straction etc) factors affect the achievelllent of UPE in the agro­

pasto ralist a reas of the region? 

4. What possible st rategies are there to increa se the possibility of achiev ing 

UPE in the Metekel zone ofGullluz cOllllllunities7 

The study was carried out in 17 governlllent prilllary schools of Metekel zone of 

tht'ee woredas (Mandura, Dangur and Guba). The subjects of the study were 305 

students, 86 teacher, 15 principals, 12 cOllllllunity elders, 21 ed ucationa l experts, 21 

PTA Illelllbers, and 15 KETB teallls. On the top of this, Metekel zone and the three 

wot'edas(Mandura, Guba and Dangur) were selected using purposive salllpling 

Illethod whi le th e schools, teachers, students and educational experts were selected 

using random salllpling Illethod. Moreover, PTA, KETB, GUIllUZ cOllllllunity elders 

and principals were selected using ava ilability sampling method. 

The primary data obtained from questionnaire, interview, FGD and secondary data 

frolll th e educationa l management inforlllation system of the Bureau were analyzed 
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in which data's were obtained through questionnaire from students, teachers and 

principals and while educational experts were also included in questionnaire to 

identify the possible strategies used to alleviate the challenging factors, interview 

from PTA members, educational experts, and KETB team, while FGD from Gumuz 

community elders. Moreover, relevant documents from zone, MOE, UNESCO, 

UNICEF etc. were treated. 

In general, the sample population of the study comprised various groups that 

include pupils, teachers, school principles, Regional, Zonal and Woreda educational 

offi cials and ex pens', Parent-Teacher Association (PTA) members, Kebele Edu cation 

,lnd Training Board (KETB) teams and Gumuz community Elders. This di verse 

natul'e of the resJlondents has contributed a lot to the study in collecting reliable 

andl'elevant data and also helped to triangulate (counter check) the data gathered. 

The data collected were analyzed using different statistical tool like frequency 

distl'ibution, pel'centage and means. Opinion difference between student in one 

gl'oup and teachers and principals in other group, between teachers and principal s 

responses as well as teachers and principals in one group and REB, Zonal and 

wOl'eda education experts in the other group based on each variable were 

measured using the chi-square (X2) test. Depending on the result of the data 

analyzed, the following major findings were obtained. 

To begin with the primary education participation of agro-pastoralist Gumuz 

children in Metekel zone of the three Woreda (Mandura, Dangur and Guba), the NER 

was found to be 62.3 percent, which is relatively low compared to the regional NER 

82.7 percent in the year 2007/08. Similarly, the GER of the three woredas wa s fond 

to be 76.6 percent which was very small compared to the regional GER of 107.5 

percent indicated the low participation of the zone in general and th e agro­

pastoralist in particular. Moreover, from document analyses high dropout and 

repetition rates was fond to be 20.2 percent and 8.3 perc-ent which even exceeded 

the I'egional rates of 12.9 and 6.5 percent respectively (BGERB, Annual Abstract, 
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2006/7). These altogether leave a well recognized shadow on the light of ach ieving 

UPE in the region. 

With regard to the major school re lated factors, a serious problem of shortage of 

upper primary schoo ls, abse nce of using Gu muz language (mother tongue) as the 

med ium of in stru ct ion, irre levance of curri culum with the life style of Gumuz 

parents and shortage of the new revised stud ents text book (as it was adopted from 

SNNP region and lack of faci liti es like toilet, school fence, water service, student 

chairs and venti lated windows were found to be the major in flu entia l factol' in 

limiting th e interest of Agro-pastora li st Gu muz ch ildren in pr imal'y school 

part icipation. In most vi ll ages of the Agro-pastoralist Gumuz commun ity those 

chilcll'en who by chance co mpleted their first primary schoo l, faced a major 

cha ll enges as upper pl'imary school are sorely lacking. In add ition to thi s. most of 

the teachel's, principals and students respondent considered the presence of low 

involvement of Gumuz parents in school affa irs in consid ering the school as theil' 

own and helping the school in kind and very minimum cash in this particular zone 

was fou nd as impediment factor which in turn affect primary school pal'ticipation of 

their children to ach ieve UPE in the region. 

As the school related challenges related to the medium of instruction, it was found 

that Gumuz child ren speak with their own language (Gumuzigna) at home but 

leal'llcd in Amharic starting from grade 1-4 and Engl ish from grade 5-8, except those 

few pilot schools in which the program of mother tongue education have been 

started. Therefore, the difference in the medium of instruction fl'o m the ir own 

moth er tongue was found as it face difficu lty in understanding the subjects lear ned 

by Gumuz children a nd hesitate to co ntinu e in their education being their academic 

perfOl'lllanCe decreased and the dropout and repetition rates also increased. 

As an out-of-schoo l re lated cha llenging facto rs, the socio-economic factors of low 

leve l of income of Gumuz parents, as they foltow primitive way of farm ing and 

animal husbandry which was also not adeq uate to fulfill school requi rement fOl' 

the ir chil d and even clothing, challenged the participation of their children in 
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primary schooL Thi s low paren ta l income further resulted in participating children 
w ith th e ag ro-pasto ra li s t activities like herding goats, fetching water, collecting fire 
wood , participating in hunting, producing charcoal from wood for sale etc. which 
demand intens ive labor force of their children as income generation and forced 
their children to dropout from schooL 
Furthermore, the effect of socia-economic problem a long with other out-of-schoo l 
re lated factol-s like d is tance from home to schoo l, high demand of child labor and 
lack of awal'eness about th e value of edu ca tion by th e parents were res ul ted as 
majo r chall enging facto rs o n the ac hievement of UPE particularly in' the 'lgro­
pastorali s t a l'eas and gene ra ll y in the region, 

In this s tudy, in rela ted to the socio-c1imat ic probl ems the fixed time schedul e a nd 
school ca lend a r . wh ich was only adjusted to ha lf day schooling instead at' consi de l' ing ha rvest ing a nd planting time of the agro-pastora list parents was fou nd 
to be ca use fo r th e ag ro-pastora li s t children be involved in la bor intensive act ivities 
afte r schooling w hi ch deprives students from the ir study time and might leads to poo r academ ic pe rfo rm a nce which furt he r resulted to low enrolment o f schoo l, pa rticipat ion, Moreove r, the impact of mal a ria on studen ts a nd teachers hea lth was 
found to be the major problem in hindering s tudents' partic ipation in pl' imary 
schooL 

The socio-cultural I'e lated factors that hinde r the pa rti ci patio n of Gumuz ch ildren 
we l'e tha t lack of awa reness o f Gumu z pa rents a bo ut the va lue of girls ed ucatio n, ex istence of exchanging Gumuz female to get wife by he r brother a nd lack of educated role model from Gumuz female were found to be the major facto r that 
disco urage Gum uz fe males in their educa tion , 

Rega rding with othe l' possible obstacles on the pa rticipa tion of Gumuz ch ild ren In 
primary school s, lack of hav ing adequa te breakfast before going to schoo l, being 
absentee ism a nd coming late to school were raised, Amo ng these. poss ibl e cha llenges, as most o f the students responded, coming late to school and lack of adeq uate breakfas t before coming to school were found to be the other possible 

93 

" 

-, 



obstacl es for stud ents to participate in their primary education. Moreover, majority 
of respo nd ents' replay that they become late to school because their parents need 
them to help at hOlll e and because of the far distance from th eir home to school was 
found to be the second reason for their being late. 

Ine ffi ciency was fou nd to be other obstacles in which the average Pupil-Teacher 
Ratio (PTR) and Pupil-Section Ratio (PSR) for the surveyed school were found to be 
35.7:1 and 45:1 r"espectively. In comparison to the national standard PTR and PSR of 
50: 1 and 60: 1, and the regio n PTR and PSR of 45:1 and 61:1r"espect ive ly in 2006/07 
the fou nding figure indicated the under utilization of teacher and c1assroolll s in the 
study area beca use of the low de mand of the local ity for schooling. Furtherillore, the 
PBR was found to be 1 book: 3 pupils in most areas and 1book:4 pupi ls in other 
areas of the GUIllUZ localities which also indi cated th e presence of shortage of 
stud ents' tex t books cOlllpa red to the PBR of 1:1 standard of the national anc! the 
pr"ese nt PBR of 3 pupil: 2 set of books of regio nal level, as stated in BGREB annua l 
abs tract 2006/07, that affect the quality of ed ucat ion as a challenging factor and in 
,lffect ing childre n parti cipation in their ed ucat ion. 

Regarding the possi bl e strategies to be taken as an in tervention, the fo ll owing 
findings were obtained; 

a. illlpmve Gu muz parents awareness on the value of educat ion in general 
and feillaies education in particular 

b. usi ng GUIllUZ language as the medium of instruction where the 
majo rity of the community are Gumuz 

c. const ru ction of low cost upper primary schools (5-8) near the Gumuz 
villages 

d. appl ication of ABE centers approach into primary ed ucation 
e. increas ing the involvement of Gumuz communities in school affa ir"s 

through PTA, KETB etc. and make th em to parti cipate in helping schools 
in ki nd and very minimum cash to make them think the school as their 
own 
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f. revisi ng the curriculum based on the life styles of the agro-pastora list 
Gumuz communities 

g. using boarding schools for the extreme rura l and economically poor 
Gumuz children and 

h. Expansion of school feeding program for economically poor parents 
children were identified by teachers, principals and educational experts 
as a possible st rategies to alleviate the challenging factors with the mean 
va lues of 2.85,2 .8,2.65,2.6,2.55, and 2.45 respectively. 

5.2. Conclusions 

Depending on the findings of the study, the following main conclusio ns were made. 

Th e findings of the study, as discussed in the preceding part, showed that progl'ess 
has been made in the movement toward ach ieving UPE in Benishangul GlIIllllZ 
region as en rolm ent rate beco me increased from year to yea I'. Howeve r, as the 
result of this study I'evealed, the current status of Gumuz students participation in 
primary schoo l fo r the agro-pasto ralist areas of Gumuz community was found to be 
ve l'y low in which the progress made has been uneven and far too slow in achieving 
UPE. 

Moreover, it can be conclude that the very high dropout and repetition rates was a 
proble m in lowering the participation of primary education of the region and 
the reby prolonging the target year for achieving UPE. Similarly, it was possible to 
co nclude that th e lower PSR, PTR and the higher PBR in th e study area indi ca ted 
that it was inefficien t and with less quality to achieve the UPE target. Furthermore, 
the participation of students in the agro-pastoralist areas of the region in most case 
was chall enged by other factors like school related, socio-economic, socio-cultural, 
and soc io-climati c problems as an out-of-school related cha ll enging fa ctol-. 

As th e demand for schoo ling is the direct indication of household decisions that are 
affected by the above school related and out-of-school re lated factors and also as th e 
finding of this study revealed, it is possible to conclude that the major challenging 
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factors on the agro-pastoralist Gumuz children participation in their education to ac hi eve UPE in the region were fou nd to be school related, socio-economic, and socio-c1 imatic related factors, 
The find ing of the study also showed that the gap between participation of boys and girl s and especia ll y agro-pastora li st local ities were at disadvantage position, 
Thus, it might concl ud ed that eve n though remarka ble improvement have been I'egistered with regarded to the movement toward achiev ing UPE , BGRS had less chance or unl ikely Illeet the goa l of UPE by the year 20 15 unless the chall enging factors in the Agro-pastoralist areas have been solved, If those cha ll enges ilnd problems have bee n persisted as const raining th e progress towards achieving UPE in the agro-pastoralist areas in particular and the regio n in ge nera l wou ld be an uphill battle and also leaves a well recognized shadow in the ac hi evelllent of UPE, 

5.3. Recommendations 
On the basis of the major find ing of the study and the conclusions arrived at, the following recolllllle ndations were forwarded as the bas ic so lu tions fOl' the challenges in achievi ng the goa l of UPE by the year 2015 in the agro-pastoral ist areas in pal't icula r and the region in general. 
In genera l, in the study area there was low demand for education which is reflected by low PTR and PSR, There was also low enrolment growth rate in general and -fol' girls in particul al', The reasons for this low participation in primary school were mainly I'e lated to school related and out-of school re lated challenging factors, Silllply construct ing schools did not solve such chall enges, Hence, to solve the challenging facto rs the following measures should be taken and considered by the conce rned bodies, 

5.3.1. Address Those Socio-Economic Problems 
1. As the finding of this study revea led, one of the major cha ll enges in achi eving UPE in agro-pas torali st areas of Benishangul Gum uz region was fond to be socio­eco nolllic co nstraints, Although there is encourag ing evidence that the politica l co mlllitment is strong, and effective reforms are adopted, the region is "at ri sk" of 
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not reaching the goa l of achieving UPE unless stronger combination of political wil l, 

sus tained and profound reform, and intensified supports with the socia-economic 

r'elated demand si de cha ll enging factors have been reduced to increase participation 

of their children in primary schools, 

Th erefore, the school feed ing programs and usi ng boarding schools for those poor 

and eco nomically low level parents to send their chi ldren to school has to be taken 

as a possible intervention, The practice of boarding school is observed in Tana Beles 

girls and Kamas hi boys school s in which it enhance the participation of children of 

ethni c groups as they deprive education at the past. Thu s, the regiona l education 

bur'eau should exe rt its maximum effort to expand such programs for the other rur,]1 

<lI1d mar-ginalized Gumu z localities with the participation of other NGO's, 

Moreover, as low par'ental income negatively affects the ability to purchase school 

materials, parents with several ch ildren wo ul d likely be forced to make decision 

r'egarding the number of children they can afford to send to school. In this case, 

parents who have educating the ir so ns over their daughters will choose accor'dingly. 

Thus, the reduction in the cost of required materials for children of poor families or 

for who are many in number but from a family can pay as a si ngle person which 

would eliminate the direct cost of schooling would enable more parents to send 

their daughters to schools. Moreover, as pover:ty'ceconomic problem) was one of the 

reasons for pa rents not send and withdrew their children to and from school, 

alleviating poverty by incr'easing their income through different means is imponant. 

In this regard, st r'engthening agricultural extension program, as the major inco me of 

agr'o-pastoralist Gumuz commun iti es is through semi-agriculture in addition to their 

pastora li st, is important. 

Fu rthermore, schola rships for poor parents' chi ldren and awarding parents who 

teach all of their children need to be established and expand. In this case, it is 

observed that FAWE Ethiopia chapter (NGO) donated uniform and other school 

mater' ial as well as pocket money for chi ldren of poor fami li es in few areas of 

Metekel Zone. Thus, as the program would lessen the economic constraints which 

preve nts, especially fema les, from attending school, by inviting other NGO's the 
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co nce rned body has to expand the program to the extreme rural and econom ica ll y 

poor areas of Gumu z com mu nities. 

2. As the analys is and finding of the study confirmed, illiteracy and low awa reness 

on th e va lu e of educa ting their children, especially girls, were th e seriou s proble ms 

in affect ing the edu cat ion of children in the agro-pas toralist areas of the regio n. 

Th erefo re, awa reness ra is ing workshops and ralli es on the importance of edu cation 

in gene ral an d gi rl s' ed ucat ion in parti cular through stre ngthening school­

co mmu nity re lationshi p, PTA and community elders' relat io n with school ca n 

imp t'ove the pa rti cipat ion of students in their educa ti on. 

Moreove r, organ izing lite racy program and classes for parents, especia ll y mothers, 

would se t've a du al purpose: in whi ch they become literate and supportive to follow 

lip more effective ly the acade mic performance of the ir ch ild ren. Furthe rmore, the 

high ciemand fo r chi ld labor might be reduced as parents become more 

knowledgeable about the benefit of ed uca ti on through lite racy progra m. 

5 .3.2. Improving the Current Status of Educational Opportunities 

1. As this finding revealed in whi ch th e pa rticipati on level of Gumuz females was 

extreme ly low, special efforts should be done in crea ting awa reness on the 

impo t · t9 t~ce ,,~fg irls' ed ucati on and infl uence parents' to send girls to school and 

ass ist gi d s in ord er to success full y compl eted at least their prima ry schooling by 

involving PTA, KETB and co mmunity elders. 

2. In crease a num be r of Gumuz female teach ers and school heads who act as 

educated role model to en hance girl s' participa ti on in primary school 

3. As the study de pic ted, the ill iteracy level of the Gumuz society was found to be th e 

maj or hind erin g facto rs in the educational parti cipation of th eir children to achieve 

the UP E targe t. Mo reover, it was be lieved tha t th e formal school system in providing 

primary edu ca ti on is a better means than oth er systems. However, large num bet·s of 

children were fo un d out of school, which was either due to school, household or 

other out-of- school re lated challenging factors. As the result, the no n formal way of 

teaching is of pa ramount means for the children of out of school and marginali zed 
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Gumuz parents as the educational service deprived at the past and almost all of the 

parents were illiterate. Hence, the BGREB, the woreda Educational office, Non­

Governmental and other voluntary organizations should strength the non fo rill a I 

and adult education mode of delivery as an alternative route in the provision of 

ed ucat ion to reach the target in the year of 2015. 

4. Overall, redu cing the gender gap in education is not only a matter of having more 

schoo ls, or just bringing girls to school. Bridging the gap in education has st rong 

cultu ral, social and economical dimensions. It means identifying and removing 

cultural, social and econom ica l barriers or challenges that impede girls' educati on. 

en rolm ent, retention, performance and completion. Thus, as the finding of the stud y 

showed that th e gap between participation of boys and girls and between woredas 

is extremely wide, and as most especially agro-pastoralist communities were at 

disadvantage pos ition, it is necessary to take a broad-based set of concrete action in 

minimizing the gap. 

5.3.3. Address Those Schools Related Challenging Factors 

Enhanc ing th e schoo l environment for learning is the crucial facto rs for increasing 

schoo l enrolillent, attendance, and academ ic performance. To this end, as revea led 

by data ana lyses of the ,study, basic school faciliti es and resources like a,bsence of 

upper pr'imary (5-8) schools, lack of facilities like toilet, school fence, water service. 

student chairs and ventilated windows, absence of learning in mother tongue, 

shor'tage of students' text book, and irre levance of curriculum with the life style of 

the agro-pastoralist were the challenging factor in primary schools of GUIllUZ 

localities. Thu s, to make learning environment attractive and conducive to bring 

mor'e students to schoo l, the following shou ld be adequately undergo. 

1. The problem of schoo l facilities can be solved by involving parent through 

co millunity mobilization in order to help the school in kind by using loca l materials 

in fenCing the· school, prioparing students toi let, and ventilated classrooms. Thu s the 

woreda and zo nal education officer should make coordination with community so as 

to create conducive environment for teaching-learning process. 
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2. As th e irrelevance of curriculum and inappropriate medium of instruction were 
fo und as a maj or challenging factor in achieving the UPE target, the BGREB shoul d 
think of th e existing curriculum to reflect the socio-economic, .cultural and climatic 
cond iti on of the Gumuz agro-pastoralist instead of adopting from somewhere else. 
The problem of in appropriate medium of instruction in which majority of the agro­
pastol"alist had faced challenges to understand the language than the subject and 
thereby their acade mic performance decre~se which also leads to the decrease in 
survival and completion rate of students. Thus, the REB should think the adverse 
effec t of usi ng other language than their mother tongue on ach iev ing the target of 
UPE and as is also politically and pedagogically unacceptab le. 

3. As the s tudy fu rth er indicated that lack of upper primary (5-8) was the major 
impediments in challenging the achievement of UPE, the REB, Zonal and "Wol"eda 
education bureau in coordi nation with community ought to upgrade the existing 
primary schoo l or constructing low cost local schools at the average distance from 
Gumuz villages so as to create additional places for higher grades and encou l"age 
GUIl1U Z children to continue their education. 

4. Th e shortage of stud ents text books were found to be the other major school 
related challenging factors in achleVirig- the target of UPE as it mainly influence th e 
qu ality of edu cation system. Thus REB should think of how preparing low cost 
s tudents text books by copying the original material and make timely distl"ibution 
with the co rrect s tatistical data of students at each school of the agro-pas tol"ali st 
loca lities. 

5.3.4. Addressing Those Out-of-School Related Challenging Factors 
1. One of the causes for the non enrolment and dropout of students was found to be 
the hi gh demand for child labor by parents. Aware the agro-pastoral ist GUIl1UZ 
about the va lu e of ed ucating their child through the participation of PTA, KETB and 
com munity elders so that parents might reduce the demand of child labor and 
encouraged to send their children to school. Moreover, changing the school calendar 
by taking into considerations of the agricultural cycle to meet the agricultural 
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seasonal which demand ch ild labor to increase and sending children for schooling 

amo ng parents and the community to decrease. Therefore, zonal, woreda and school 

cOl11mun ities should make class schedu led with the participation of agro-pastoralist 

commun ity that consider the calendar for opening and closing the school based on 

criti ca l harvesting and farm ing time which decrease the dropout rates. 

Moreover, expanding labor saving technologies like easing accessible water" wel ls, 

grai n mills, fuel efficient smokeless wood burning stoves in co llaborat ion with 

NCO's can save chil dren time, especially Cumuz females in which as a resu lt parents 

may send their" childr"en to school and dropout rates also decrease. 

Z. It has been observed that grade repetition and stud ents' dropout was high and 

even exceeded the reg iona l data. 

In this r'ega rd, one of the great dangers facing the region is th e growing nUl11ber of 

students who are excluded from l11eaningful participation in econol11ic, social , 

political and cultural life of their commun ities. When crit ical masses of students or 

individuals become l11arginalized, society becomes polarized. In this condition we 

appea r" to be 1110ving towards a world in which wea lth of al l kind, economic assets, 

sucial capita l, political influence and knowledge, is being concentrated and 

privileged few. Such a world is one that that is neither efficient nor just nor safe. 

Th erefore, attention should be given to minimize the tota] number of dropout and 

repeated students by construction of low cost school s near Cumuz villages, using 

awareness campaign program by KETB, zonal and woreda education offices instead 

of using teacher"s, and establ ish ing a well-integrated sector-wide developl11ent 

fr'amework to el iminate poverty. 

Furthermo re, to l11inimize dropout, PTA and KETB teams in collaboration with 

woreda education officers can use and threatening to penalize pa rents who pull 

their children out of school without any legitimate reaso n by way of fire s and 

i 111 pri so nmen t. 

Moreover, to overcome the prublem of long distance from home to school. wh ich 

was also one of the out-of-school problem, resettlement program in a manner that 

the agro-pastoralist can have suitab le place for their goat and farming land but 
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close r to road and market place can be used. Thi s is because it is very difficult for 

the government (supply side) to build school and assign teacher for each village. 

5.3.5 . Addressing Those ofSocio-Cultural challenging Factors 
According to these finding, the participation level of Gumuz femal e in th ei r 
education was found to be extremely low. Absence of Gumuz female teach er which 
ac ts as a role model, probl ems of exchanging Gumuz females to get a wife by her 
bl"Othel' and lack of awareness of Gumuz parents about the value of girl s' education 
were so me of the socio-cultural related cha ll enging factors that might di scou rage 
the Gumuz girl s to cont inue further in th eir educat ion. This might be the I'easo n for 
that not finding Gumuz girls still in the higher educations like AAU. 
Th erefo re, the REB, Zo nal and woreda educational offi cers should think of it in 
train ing Gumuz female teachers in co llaboration to the CTE of the region eve n by 
usi ng affirmative ac ti on in the col lege and ass ign ing them in the areas where the is 
burden was hi gh by consid ering the role they expected to playas a role model. Th e 
problem of existe nce of exchanging Gumuz females to get a wife by her brothel' can 
be cons idel'ed as a bad culture and the Zonal and woreda ed ucation offices ca n wo rk 
in collaboration with Zonal women affairs, Gumuz co mmunity eld ers, and KETB 
tea ms to minimize and even eradicating by penalize parents who practice such 
cultu re and aware them about the va lue of educating th eir daughters. 

5.3 .6. Using ABE as Alternative Strategic Intetventions 
As the finding of these study revealed, it was found that using many possibl e 
st rategic intervention li ke school feeding program, boarding schools and ABE mod e 
of delivery approach were found to be the major strategies used as an intervention 
to ove rco me the major challenging factors that hinder the partic ipation of agro­
pastoralist child ren in primary education to succeeded th e achievement of UPE. 
Among these possible strategies, ABE can be considered as a key strategy, as the 
circumsta nce makes the use of ABE even more essentia l. The harsh weather 
co ndition, the rural topography of the region that makes it unreachable and too long 
di sta nce from home to school, altogether make it difficult for many chi ldren in th e 
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region to fit eas ily and well to formal, regular system of education. Therefo re, ABE 

has the potentia l to be fl exible in size and location in which the agro-pastoralist 

areas s hould continue. Therefore, developing this form of delivery as th e key 

st rategy can increasing access to primary education near the agro-pastoralist village 

and achieve the UPE goal in which the region has to think of it. 

5.3.7. Policy Option Recommendations 

1. It was stated in Ethiopian Education and Training Policy (ETP, 1994) that the 

st ructure of primary edu ca tion of 8 years (four years of first cycle and the nex t fou r 

yea r of the seco nd cycle). Universa li za tion of eight years of primary schoolin g is 

ve ry difficult for typically poor country like Ethiopia. Therefore, it is better to 

rest ructure(reco nsid er) the primary level to the extent of country's capacity in 

genera l and regional level in particular which can be viabl e with the social, 

economic and educational realities of the cou ntry. Therefore, fo r poor countri es like 

Ethiopia, it is better to set different time-bound targets, s ince the developed and 

developing countri es logically co uld not achieve the same goa l at the same yea r, 

whi ch calls for different time setting for the achievement ofUPE. 

2. The policy of developing decision-making powers to th e lower level is beli eved to 

be oneofJ:he factors for the increased enrolment recorded in~c~oollevel. Moreover, 

dece ntra li zation has opened on the political agenda for a lmost the last two decade 

a nd has become evident in Ethiopia. Ethiopia is currently undergoing a far-reached 

decentrali za tion of education where accountability and responsibility a re 

transfe rred to lower administrative level. Benishangul Gumuz region is not 

exceptional. Decentralization of education in itself has to empower school s 

rega rding budgeting (as a block grant budgeting did not applied) and to be for their 

own actions so that they will be empowered to improve their performance. 

Moreover, woreda educational offices work under the stra in of lack of required 

human, financial and material resources. Therefore, it is important to strengthen th e 

ca pacity of them as they are the front line for planning and implementing education 

in their localities as decentralized education system has been practiced more. 
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3. Recognition of the agro-pastoralist culture which are of good practice is also 

necessary for the achievement of the UPE program of EFA goa ls and the agro­

pastoralist parents sh ould be involved in planning, implementing and evaluating 

their education program instead of using being 'top-down' policy to achieve the 

intended goal. 

5.3 .8. The Need for Further Study 

It is strongly recommended by the researcher that fu rther research and case studies 

should be undertaken so as to dig out the problem a nd come up with more so lu tions 

to th e issue und er th e study. To the bes t of the researcher Knowledge thi s work is 

the fir st for Benishangu l Gum uz region of the agro-pastoralist areas. However, it is 

a lso reco mm ended for the related resea rch probl ems like Medium of instruction 

versus achievement of UPE and also on problems like the Impact of distance 

from home to school on the achievement of UPE and the like for the other eth nic 

gro ups like Mao, Komo and Berta. 
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Questionnaire to be filled by primary school students (Grade 3-8) 

Thi s quest ionna ire is des igned to collect sample respondents opinion for the study entitled 

"The Success, Challenges and Prospects in Achieving UPE: The Case of Agro­

Pastoralist areas of Benishagul Gumuz Region". The study is aimed at assess ing th e 

progress toward s th e goal of UPE, identifies the major chall enges that hinder the 

achi evement of UP E and to come up with alternative strategies that need to be des igned for 

th e children o f Agro-pastoralist Gumuz children. You are, therefore, kindly requested to fill 

ill th e qu es tionna ire beca use the success of th is study directly depends up on yo ur genu ine 

['es pollses to the ques ti ons. 

Instnlction: 

1. No need of wr iting your nam e 

2. Put an "./" mark in the spate providetl foryoor answer 

3. Give short answe rs in th e space provided for the open ended item. 

4. Circl e the lette r you choose for chose item 

Thank You in advance for your cooperation. 



Part-One 

General information 

1. Woreda ___ ____ Kebele (village) ____ _ 
2. Name of the school ______ _ 

3. Sex: Ma le 0 FernalD 

4. Age: A. Below 9 yearD 

B. 9-12 years 0 0.17 years and above D 
C. 13-16 years D 

5. Grade: 3,d D 4th D 5th D 6th D 
7 th D Bth D 

6. Your ethnic Background 

A. Amhara D 

B. Gumuz D 

C. Shinasha D 

D. Berta D 

E. If other, specify ____ _ 

7. Your father's level of ed ucation 

A. 1-4 Grad e complO 

B. 5-8 Grade com pieD 

C. Above 8th compleO 

D. Illiterate D 

8. Your mother's level of education 

A. 1-4 Grade complete D 

B. 5-8 Grad e complete D 

C. Above 8th complete D 

D. IIl iterateD 

9. Your Father's Occupation 

A. Agro-Pastoral ist D 

c. Private employee D 

E. If any other, Specify 

B. Government employee D 

D. Merchant D 



10. Your Mother's Occupation 

A. House wife 0 
C. Merchant 0 

B. Government employee 0 
D. Private employee 0 

E. If a ny other, Specify _____ _ 

11. Total number of children in your fami ly 

A 1-30 B.4-6 0 C. 7 a nd above D 

12. How ma ny of th em (children) in your family have the chance to attend school? 

A. All of them 0 
B. HalfofthemD 

C. Majority of th em D 

D. Very few of th em 0 
E. None of th e m 0 

.1 
I , 

I 



Part-Two 

I. Major Challenging Factors 

1. Thi s section identified some of the Challenging factor that hinder the Agro-pastoralist 

Gumuz children's Participation in the primary schools_ You are kindly asked to put a ".,/" 

mark to those factors that you think are affecting Gumuz children Participation in 

education by using the following five pOints of rating scale_ 

i No 

i 
I 

1 

1.1 

11.2 

I 1.3 
, 

1.4 

i 
1 1.5 

I , , 
1.6 

1.7 

1.8 

1.9 

I 1.1 

10 
I 

1.1 

1 

Use: Strongly agree = 5 

Agree = 4 

Undecided = 3 

Disagree = 2 

Strongly disagree = 1 

Challenging factors 

School related factors 

Shortage of students text book 

Irrelevance of curriculum with your life style 

Not using Gumuz language as a medium 

instruction 

of 

Lack of school facilities (Like desk, water, toilet, 

sport field etc) 

Inflexible school time schedule (the school time is 

not suitable based on the need of Gumuz children) 

Overcrowded class rooms 

Shortage of teachers 

Absence of upper primary school (5-8) 

Low participation of Gumuz parents in school affairs 

Teachers are unsympathetic & don't understand my 

situatiGn 

Lack of awareness of your teachers about the culture, 

religion and language of the Gumuz community 

Rating scale 

5 4 3 2 1 

I 

- - - -



No Challenging factors Rating scale 

5 4 3 2 1 I 

: 2 1 Out-of-School related factors 

2.1 The leve l of income of my parent is inadequate to 

fulfi l all school requirements (like books, texts, 

uniform etc.) 

2.2 I have much to do at home that clashes with my 

attendance in the school 

2.3 Parents don 't see any value in investing on their 

children's education 

2.4 Our loca lity is known with security problem and 

pare nts may not send their children to school 

2.5 Di sta nce from home to school is too far 
I 

3 Socio-Cultural factor 

3.1 Students lack of interest in education 

3.2 Parents/Studen ts fear of bad cultural practice (like 
I abduction, rape, harassment etc.) I 

I 3.3 Host female students terminate their education due I 

to ea rly marriage practice-in my locality - . 

3.4 Parents do not trust modern education in preparing , 
good Agro-pastoralist 

3.5 Insta bility of your family in one area/locality 

3.6 Lack of educated role model of your ethnic group 

3.7 Lack of awareness of parents about the values of 

girls education 

4 Socio-Climate 

4.1 Health problem because of Malaria 

4.2 Half day schooling because of the hotness 



2. This section also identifies some of the challenging factors that hinder children to not 

participate in primary schools. Please put a "./" mark on the rating scale parts by usi ng 

the following three points of rating scale. 

No 

1 

I 
I 

2 

3 

Use: Always=3 

Sometimes=2 

Never a t all=l 

Challenging Factors 

How often you have adequate breakfast before going to 

school 

How often you become absent from the school 

How often you come late to school 

Rating Scale 

3 2 1 

I 
I 
I 

3. If you are often absent and lately come to school, what do you think is the reason? (Put in 

the rank order (1 st , 2nd, 3,d, etc.) on the space provided from the allternative below): 

A. School time is fixed 

B. The distance from home to school is too far __ _ 

C. Parents need m e to help them at home __ _ 

D._Fear of abduction in my locality ___ _ 

E. Fear of security problem ____ _ 

1. I-lave you ever repeated at any grade? 

A. Yes 0 B.No 0 
5. How do you judge your performance in the school? What is your rank in the current 

grade level during the first semester? ___ _ 

6. Do you pe rform homework a nd study daily lesson at home? 

A. Yes 0 B.No 0 
7. If your answer to the above question (No-5) is No, what do you think is the reason ? State 

the most important factor 

A. I don't have the habit 

B. I am tired at night due to the long distance I travelled 



C. I have a lot of work to do at home 

D. If other, Specify_---'--___________ _ 

II. Medium of instruction 

1. What is your mother tongue language that you mostly speak in your home? 

A.AmhariO 

B.Oromifa D 

c. Gumuz Langu age D D. ShinashignaD 

E. If any other, Specify ______ _ 

2. What is the medium of instruction in your school (1-4)? 

A. Gumuz language D 

B. Amharic language D 

C. Both Amhar ic and Gumuz D 

D. Engli shO E. If any other, Specify ________ _ 

3. Is there a ny prob lem you face in your medium of instruction to learn subjects given in 

your class? 

A. Yes D B.No D 

III. Distance from the School 

1. How far the schoo l is located from your home? (Give approximate figure) 

A. 0-3km D 
B. 4-6kmo 

c. 7-9knO 

D. 10 km and aboveD 

2. Do you think distance from school influe nce en rolm ent/ participation on primary 

educa tion in your area? 

A. yesD B.NoD 



IV. Efficiency (Pupil-text book Ratio) 

1. What is the average distribution ofpupiJ text book ratio in your class? 
A. 1 book: one pupil lB. 1 book: two pupils 

C. 1 book: three pupils liD. 1 book: four pupils and above 



Addis Ababa University 
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APPINDIX II 
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Educational Policy & Planning stream 

Questionnaire to be filled by sampled primary school teachers and principals - ~ 

Thi s questionnaire is designed to collect sampl e respondents opinion for the study entitled 

"The Success, Challenges and Prospects in Achieving UPE: The Case of Agro­

Pastoralist areas of Benishangul Gumuz Region". The study is aimed at assessing th e 

pmgress to wards th e goal of UPE; identify the major challenges that hinder the 

achievemen t of UPE and to come up with alternative strategies that need to be designed for 

th e children of Agl'O pastorali st Gumuz children. 

I wo uld like to assure you that this study is made for academic purpose and your comment 

will be kept confidential. You are, therefore, kindly requested to fill in the questionna ire for 

th e success of this study as it directly depends on your genuine respunses to the questions. 

Instruction: 

1. No need of writing your name. 

2. Put a ",/" mark in the space provided for your answer. 

3. Give short answers in the space provided for the open ended item 

4. Circle the letter you choose for chose item 

Thank You in advance for your cooperation. 



Part-One 

General Information 
l. Woreda _______ Kebele (Vil lage) ____ _ 
2. Name of the school ______ _ 

3. Sex: A. Ma le 0 B. Femal~ 

4. Age: A. Below 20 year 0 
B. 21-30 years D 0.41-50 yearsCJ 
C. 31-40 years D E. above 51 years D 

5. Educat iona l status 

A. 12 th complete D 
B. Gradu ate of TTl (12+ 1) D 
c. Graduate of TT l (10+1) D 

D. Graduate of CTE (12+2) D 

E. Graduate of CTE (10+3) D 

F. 12+4 0 H.lfother, Specify ____ _ 

6. Number of service years as a teacher/principal 

A. 1-5 yearL:J B. 6-10 years D C. 11-15 yearO 
D. 16-20 years D 

7. Teaching load 

A. less than 15 

13. 15-29 

C. 30 and above 

E. Above 21years 0 

8. What is your ethnic background? 

A. GumuzD 

13. Shinasha D 

c. Amhara D 

D. Oromo D 

E. I f any other, Specify ______________ _ 



Part-Two 

I. Major Challenging factors . 

This section identified some of the Challenging factor that hinder the Agro-pastoralist 

Gumuz children's Participation in the primary schools. You are kindly asked to put a "./" 

mark to those factors that you think are affecting Gumuz children Participation in 

education by using the following five points of rating scale. 

Use: Strongly agree = 5 

No 

1 
1.1 
1.2 
1.3 

1.4 

1.5 

1.6 
1.7 
1.8 
1.9 

1.1 
0 

1.1 
1 
2 
2.1 
2.2 
2.3 

2.4 

2.5 

Disagree = 2 Agree = 4 

Undecided = 3 strongly disagree = 1 

Challenging factors 

School related 
Shortage of s tude nts text book 
Shortage of tea cher 
Irrelevance of curriculum with the life style of the 
Gumuz children 
Absence of mother tongue medium of instruction 
especially at the lowerprimary school (1-4) 
Lack of school facilities (like students Desk, 
water, toilet etc) 
Overcrowded cl ass room 

. -Inflexible class schedule - - - -

Absence of upper primary school (5-8) 
Low invo lvement of Gumuz parents in the school 
affair s (Like Parent Teacher Association, PTA) 
Lack of awareness of teachers about the culture 
and language of the Agro-pastoralist Gumuz 
children 
Lack of special training of teachers in teaching 
the Agro-pastoralist area 
Out-of-School re lated 
Socio economic (poverty because of drought) 
The need of child labour by parents 
Lack of awareness about the value of education 
by the Gumuz Parents 
Problem of security issue around the Agro-
pastoralist area 
Distance from home to school is too far 

,- . 

Rating scale 
5 4 3 2 1 

I 
I 

-- ._ -



3 Socio-Culture 

3. 1 Lack of interes t in education from the Agro-
pas torali st Gumuz children , 

3.2 Negative attitude of Gumuz parents about 
modern education 

3.3 Low demand of Gumuz parents to educate their 
children 

4 Socio-Climate 
4.1 Half day schooling because of the hotness 
4.2 Health problem because of Malaria 

II. Distance from home to school 

1. How far is the di stance that students travel from home to school daily in your school 

A. Less than or equal to 3km D 

B. 3km to 6km D 

C. 7km to 10km D 

D. 10km and above D 

2. Do you think dista nce from school influence enrolment in your school? 

A.yes D B.No D 
3. Specify the probl em if you answer "yes" for ques tion No. 2 above __ _ 

III. Medium oflnstruction 

1. Is th e medium of instruction in your 1st cycle primary school (1-4) conduct with 

Gumuz language? 

A. Yes D , 
B. No D 

2. If your answer to qu estion no. 1 is No, How do 'you think that this primarily affect Gumuz 

chi ldren educational participation? 



.... - .. - . 

IV. Strategies used to achieve UPE 

1. Below, the possible strategies to achieve UPE are listed in the table, please put a "./" 

mal'k on the option you agree 

Use: Strongly agree = 5 

I No 

1 
I 1 
I , 
12 
, 3 
I 

4 

! 5 
1 
16 
I 
17 
I 

8 

9 

10 

! 
, 11 
; 12 

i 
1

13 
I 

14 

Disagree = 2 Agree = 4 

Undecided = 3 strongly disagree = 1 

Possible Strategies 

Expansion of school feeding program for economically 
poor family ch ildren 
Making the school time schedule flexibl e 
Using boarding schools for the extreme rural Gumuz 
children 
Using Mobile schoo ls 
Making th e Gumuz community involved in the school 
affairs through PTA, KETB etc. 

Improve Gumuz Parents' awareness on the value of 
education 
Recruit and train Gumuz high school complete students for 
teaching as a rol e model 
Construction of low cost schools closer to the Gumuz 
community 
App li cation of ABE centre approach into primary education 

Recruit educated Gumuz in Kebele/Zone/Woreda 
- - - - ---- -

administration 
Using Gumuz language as a medium of instruction 
Revis ing the curriculum based on the life style of Gumuz 
community 
Construction of upper primary schools (5-8) near to the 
vi ll ages of Gumuz comm unity 
Address security problem 

Rating scale 
5 4 3 2 1 

2. Specify if there are other strategies that are not li sted but you think are 

important _ _ _ _________________________ _ 



3. Are you sensitive to the educational needs of Gumuz children? (Did you take any 

additional training to teach Gumuz children based on the culture of Gumuz 

community)? 

A Yes LI _-' B. No 

4. Did you tried to make the curriculum you teach relevant to the life style of Gumuz 

ch ildren? 

A YesLI _-' B. No 

5. If your answe r on the above (No-4) is "No", whose responsibility do you think to make 

the curriculum relevant? ____________ _ 

VI. Efficiency (Pupil-Section Ratio and Pupil-text book Ratio) 

1. What is the total number of students in your class? 

A. Below 5\ B.51-60 1C.61-70 

D.71-80 '-------;=='------.1 E. 81 and above 1 1 

2. What is the average di stribution of pupil: Text book ratio in the class you are being 

homeroom teacher? 

A. 1 book: one pupil 

B. 1 book: two pupils 1 

c. 1 book: three PUPiI S'-;=~ 
D. 1 book: four pupils and above 
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Unstructured Interview and points of discussion prepared for REB, Zonal and Woreda 

Education Experts 

Part-one 

General Information 

1. Sex: A. MaleIL _---' 

2. Educational Levelc-:_-----, 
A. 12 CompletedLI _---' 

B. 12 + TT I 1,----------, 

C. 12 + 2 (10 +3)'1 ---, 

D 12 + 4 (12 +3) 1 
'----' 

E. 12 + d J . . 

B. Female LI _---' 

F. If other, specify _____ _ 

3. Woreda/ Zone ____ _ 

4. Position in the Office ______ _ 

S. Your ethnic background ______ _ 

. <~ •• 



1. What are the prominent problems hindering the students participation to achieve UPE in 
the Agro-pastoralist area with particular reference to 

A. Out-of-School factors 
- Household income of the Agro-Pastoralist Gumuz to afford on their child for Uniform, 

cost of books, texts etc. 
- The need of child labor because of the poverty 
- Lack of awareness of Gumuz community about the value of educating their child 
- Lack of interes t of Gumuz community to send their children because of far distance 
between home to school 

B. Socio-Cultural factors 
-Fea r of Gumuz parents to send their children because of abduction, rape and 
harassment exist in the village 

-Negative attitude of parents towards modern education in preparing good agro­
Pastoralist 

-Teachers awareness about the culture & religion of the Agro-pastoralist Gumuz 

C. School related factors 
-Relevance of curriculum with the life style of the Agro-pastora li st Gumuz 
-Releva nce of medium of instruction with the language of the Agro-pastoralist Gumuz, 
especially for lower primary schools (1-4) 

-I s school time table sui table to the living condition of Gumuz children? 
2. If the medium of instruction in the Agro-Pastoralist Gumuz School is different from 
Gumuz language, what do you think can be the reason for it? 
3. What other problem do you think can affect the achievement ofUPE other than the 
above? 
4. What is the average hor!1e-sc~ool distance in your woreda/zone? 
5. What mechanism do yo u sugges t to minimize the current students dropout and 
['epet ition to achieve UPE in the Agro-Pastoral areas of the region? 
6. What is the attitude of the Agro-pastoralist parents towards formal education? 
7. How many schools are found in Gumuz community? Do you think that this is adequate? 
Why? 
8. What is the level of participation of Gumuz children vis-a-vis other ethnic groups? 
9. How planning was made for achieving UPE in the region in general and Gumuz 
community in particular? 
10. What specific co nsideration was made in relation to: 
-any problem recognized by the region in general and Gumuz community in particular 
that affect their participation level and achieving UPE? 

-what specific strategies were adopted (or planned to be adopted) to address this 
problem? 

11. What strategies do you suggest to improve the achievem~nt of UPE in particular 
reference to the Agro-pastoralist areas? (For this, similar questionnaire with teachers and 
principals of part IV was given). 
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Focus Group Discussion Guideline prepared for Gumuz Community Elders 

l. Are th ere any Socia-Cultural problems that affect Gumuz children participation in 
prim ary edu cat ion ? How? 

2. What household problems can hinder parents to send their child to school? How? 
3. What school related problems do you think makes parents hesitate to send their child 

to Schooling? How? 
~' . What is the att itude of Gumuz parents towards modern ed ucation? And Why? 
5. What do you ex pect from the educating of your child? 
n. What are the problems you encou nte red in educating a ch ild in general? 
7. In which 1l10nth(s) of the year do you think that your children help you/ you r 

community and as a resu lt may be absent from school? 
8 .. What strategies do you sugges t to improve the participation of Gumuz child ren to 

schoo l? 
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Unstructured interview questions prepared for PTA and Kebele Educational and 

Training Board (KETB) members 

1. What are the prominent problems hind ering the students participation to achieve UPE 
in the Agro-pastoralist area with particular reference to 

- Household income of the Agro-Pastoralist Gumuz to afford on their child for Uniform, 
cost of books, texts etc. 

- Th e need of child labor because of the poverty 
- Lack of awareness of Gumuz community about the value of educating their child 
- Lack of interest ofGumuz community to send their children because of far di stance 
between home to school 

-Fear of Gumuz parents to send their children because of abduction, rape and 
harassment exist in the village 
-Negative attitude of parents towards modern education in preparing good agro-

Pastoralist 
-Teachers awareness abo ut the culture & religion of the Agro-pastoralist Gumuz 

. -Rel evance of curriculum with the life style of the Agro-pastoralist Gumuz 
-Rel eva nce of medium of instruction with th-e 1a-nguage of the Agro-pastoralist Gumuz, 
especially for lower primary schools (1-4) 
-Is school time table su itable to the living condition of Gumuz children? 

2. What other problem do you think can affect the achievement of UPE other than the 
above? 
3. What mechanism do you suggest to minimize the current students dropout and 

repetition to achieve UPE in Gumuz community? 

4. What is the attitude of the Agro-pastoralist parents towards formal education? Why? 
S. Do schools in your Woreda/Zone have appropriate calendar and time table with respect 

to the Agro-pastoralist life style? 
6. To what extent Gumuz parents participate in school affairs as PTA, KETB? 
7. Are there educated Gumuz member in Kebele, Zone, Woreda and other level of 
government in appropriate leadership position? 
8. What strategies 00 you suggest to improve the achievement of UPE with partic'ular refe rence 

to the Agro-pastoralist areas? 



APPENDIX VI 
Table 35: PTR and PSR of BGRS from 2002/3-2006/7 

PTRand PSR 
Year Primary Secondary 

(Grade 1-8) (Grade 9-12) 
PT PSR PTR PSR 
R 

2002/3 51 64 40 108 
2003/4 50 59 38 72 
2004/5 50 61 32 81 

2005/6 47 61 38 73 
G 1-4 ~ 59 

47 65 
G 5-8 

2006/7 53 58 59 I 71 
G 1-4 ~ 56 

72 60 
G 5-8 

Source: EducatIOn StatIstIcs Annual Abstract BGREB, 2007/8 

Table 36: dropout rate of primary education ofBGRS 

Percentage Dropout Rate of Primary (Grade 1-8) in 

2006/7 

Grade 
1 2 3 4 5 6 7 8 1-8 

<>3: 22.9 11.7 12.9 8. 1 22. 6.2 17. 27. 16. 

" 1 1 3 1 

3 -n ·20,6 · 12.5 4.9 13. 22. -30 9.2 13. 
'" " 8 3 5 

~~ 21.9 12.0 12.9 6.8 18. 13. 10. 20. 15. 
~ 7 4 7 7 0 

SOll/ce. Education StatistIcs Annual Abstract. BCREB, 2008 

" " ~ 20 
~ 
o 
a. 15 e 
o 
~ 10 
co c: 
" 5 
~ 

" 0.. 0 

1 2 

Percentage Drop Out Rate (Grades 1-8) 

3 4 5 6 7 8 G1-8 

Grade 
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APPENDIX VII 
Table 37: Survival Rate (SR) or Primary schools 2002/3-2006/7 

Male Female Total 

200 3/4 29.8 33.2 31.1 

2004/5 48.4 50.2 49.1 

2005/6 52.2 50.0 51.3 

2006/7 49.6 53.0 51.0 

Source: BGRES, Annual Abstract, 2008 

20 

w 
"§ 15 
c 
0 
;e 

" c. 10 
w 
0: 
w 

5 Cl 
ro 
'E 
w 
~ 0 w 
a. 

1 

Male 
Female 
Total 

60 
50 
40 
30 
20 
10 
0 

, ... 

2 

Percentage Repetition Rate (Grades 1-8) 

3 4 5 
Grade 

6 7 8 G1-8 

Table 38: PromQtiQn Jtatell?R) oJ Primary school 

Percentage Promotion Rates of Grade 1-8 in 2006/ 7 

Grade 
1 2 3 4 5 6 7 8 
63.2 79.9 80.3 83.7 67.8 82.2 71.7 55_6 
65.6 79,7 80,2 88,0 77.1 71.8 89,8 80,2 
64,2 79,8 80,2 85.5 71.5 77.6 78,4 64,7 

Survival Rate to Grade 5 ( 1996-1999) 

'"' '"' "" 
Year (in Ee) 

1-8 
73.2 
77.3 
75,0 



APPENDIX VIII 

Table 31 : Pupil- Teacher RaUo (PTR). Grade tough!. Totol Numbers of Teachers and Students 0/ the Sample Schools 

No Woredas Name of Sample Grade Total No Total No PTR 
Schools taught of of 

teachers Students 
1 Mandura Dewanzbaguna 1-8 15 490 33 

8ahus 1-4 5 171 34 
Gidmdafli 1-4 4 254 64 
Eienta 1-4 5 215 43 
Eideda 1-6 9 364 40 
Dikul 1-4 4 167 42 

Total 42 1661 38.5 
2 Dangur Qouta 1-8 8 238 30 

Dilsambi 1-4 6 159 27 
Azarti 1-3 3 58 19 
Ippapo 1-3 1 72 72 
Gumlak 1-8 20 950 48 

Total 38 1477 39 
3 Guba Almahal 1-8 10 233 23 

Bashata 1-6 6 156 26 
Icid 1-6 8 216 27 
Mankush Primary 1-4 9 315 35 
Mankush Junior 5-8 10 305 31 
Yareni a 1-8 10 380 38 

Total 53 1606 30.3 
Total 133 4744 35.7 
Woreda 



APPENDIX IX 

Table 32: Pupil section Ratio (PSR) for sample schools 

No Woreda Name of Schools Grade Total No Total No PSR 
taught of Section of 

Student 
1 Mandura Dewanzbaguna 1-8 9 490 54 

Bahus 1-4 4 171 43 
Gidmdafli 1-4 4 254 64 
Ejenta 1-4 4 215 54 
Eideda 1-6 6 364 61 
Dikul 1-4 4 167 42 

Total 31 1661 54 
2 Dangur Qo uta 1-8 6 238 40 

Dilsambi 1-4 5 159 32 
I Azarti 1-3 43 58 19 
I 

Ippapo 1-3 3 72 24 
Gumlak 1-8 14 950 68 

Total 31 1477 48 
3 Guba Almaha l 1-8 8 233 29 

Bashata 1-6 6 156 26 
Icid 1-6 6 216 36 

I 
Mankush Primary 1-4 8 315 40 
Mankush 5-8 6 305 51 

I Secondary 
I Yarenia 1-8 10 380 38 

Total 44 1606 36.5 
Total · ---- 106 4744 ---- 45 
Woreda 
Regional 1-8 - - 60 



APPENDIX X 

Table 34: Efficiency Related Problems responded by students, teachers and principals 

N Item Respondent 
0 

Student Teachers & Principals 
M F T % M F T % 

1 What is the total No. of students in 
your class 

• Below 50 134 49 183 60.0 28 5 33 32.6 

· 51·60 61 6 67 22.0 21 8 29 28.7 

• 71·80 31 3 34 11.1 29 3 32 31.7 

• 8 1 and above 19 2 21 6.9 5 5 5.0 

Total 245 60 305 100 85 16 101 100 

2 Wh at is the ave rage distribution of 
pupi l text book r<llion in year 
school/class? 

· Ibook: lpupil 17 13 30 9.8 6 3 9 8.9 

• U 69 18 87 28.5 20 4 24 23.7 

• U 153 13 166 54.4 28 6 34 33.7 

· 1:4 and above 6 16 22 7.2 31 3 34 33.7 

Total 245 60 305 100 85 16 101 100 
3 I-lave you eve r re peated at any grade? 

· Yes 49 35 84 27.5 

• No 196 25 221 72.1 
- . - --

Total 245 60 305 100 

4 What was your rank in the current 
class leve l during the first semester? 

• 1-10 18 2 20 6.5 

· 11-20 95 13 108 35.4 

· 21-30 124 36 160 52.5 

· 31 and above 8 9 17 5.6 

Total 245 60 305 100 

5 Do yo u perform your homework and 
study time da ily? 

Yes 84 12 96 31.5 

No 161 48 209 68.5 

6 What is your reason for Question No.5 

I expected to help my parent at home 143 43 186 61 

I become exhausted because o f long 86 12 98 32.1 
journey to /fro m school 
I do not have hobby 17 5 21 6.9 

Other if any-------



APPENDIX XI 
Table 4.14: Possible StrateDies to be used to achieve UPEas res onded bv Teachers ,Principals and Education exoerts 

N" twm Resp Scatlst Ail" Unde Visa roc M, WM X" 
onde /, <d cided gree 0/ '" " IS 3 Z d 

/ 

1 Supply Side Strategies 
1.1 Expansion of school feeding program for TP Fr~qu . 72 12 17 10 1 2.4 lAS 3 .• 

(' ( onomle"lly p,.of f;llllil), childrt'n % 71.3 11.9 16.8 100 
Expe Frequ I. 5 21 2.5 
", % 76.2 23.8 100 

l.2 Makin~ tlh' srhoul 11111(' tll'Xible TP FreQu 12 14 75 101 1.' I.. 12.r 
% 11.9 n9 74.2 100 

Expe Fre u , 1 11 21 1.8 
rn % 42.9 4.7 52.4 100 

13 Usinl; IIO;l nHn~ ~dhlt)ls for the extreme rural TP Fr~qu 87 3 11 10 1 2.8 2.4$ 13.9" 
Gumltz rhlldrl'l\ % 86.1 3.0 10.9 100 

Expl.' Frequ 11 1 , 21 2.1 

'" % 52 .4 4.7 42.9 100 
lA Usin/-l t-1 nhik Sdwol TP Frcqu 4 , 88 101 1.3 1.2 5 2.8 

% 4.0 8.' 87.1 100 
Expe FrcQu 4 17 21 l.2 

'" % 19.1 80.9 100 
IS Improvl' Gumuz par-l'lIls a warC I1l'SS on the TP Frc~u 8' 3 , 101 2.7 2.85 2.7 

valu(, of nhK.l t lHIl % 88.1 3.0 8.' 100 
EKpe Frequ 21 21 3.0 

'" % 100 100 
1.6 Using GU!11UZ L1 n).\UJ ).\l' as a medium or TP Frequ 91 2 8 101 2.8 2.' 1.2 

inslrtl(l iun % 90.1 2.0 7.' 100 I 
Expe Freq u 18 3 21 2.8 

", % 85.7 14.3 100 
1.7 R~'l' r uit ;II"ll ralll GIIIIIIIZ high school TP Freq u 35 25 41 101 I.' 2.25 12.6 ' 

cumpleters fur ( 'aching as a role model in % 34.6 24.8 40.6 100 
primary schools Expe Fre u I. 1 4 21 2.6 

'" % 76.2 4.7 19. 1 100 
LB Revising the (urril'ultlln hased on the life style TP Frequ 81 4 I. 101 2.7 2.55 3.5 

ofGumu 7. (om",un jl y % 80.2 4.0 15.8 100 
Expe Frequ 13 2 • 21 2.4 

'" % 61.9 '.5 28.6 100 
1.9 Applicat io n or ABE Cl' ntt' r approach into TP Frequ 7J 3 25 101 2 .• 2.65 1.8 

primary l'{itlfillion . % 72.3 3.0 24.7 100 
Expe Frequ 

- 18 3 21 2.7 

'" % 85.7 14.3 100 
Ll O Rl'(ruit eilllrakJ Gumuz in TP Frequ 34 29 38 101 2.0 2.15 2.8 

Kl'hl'il'/Z<ml' / Wofl'da administ r;Jl ion offices % 33 .7 28.7 37.6 100 
Expe Frequ 11 5 5 21 2.3 
rn % 52.4 23.8 23.8 100 

1.11 Co nstru ction of upper primary schools (5·8) TP Fre u 88 2 11 101 2.7 2.8 1.2 
IIcar to tilt' villagl's of GlItnuz com lllunity % 87. 1 2.0 10.9 100 

Expe Frequ 20 1 21 2.' 
'IS % 95.2 4.8 100 

2 Household/Demand Side Strategies 

2.1 Co nst ructiun ollow (Ost schools closer to the TP Frequ .5 17 19 101 2.4 2.35 6.6' 
GUIllUZ rOllllllul1lly % 64.4 16.8 18.8 100 

Expe Frequ 11 1 , 21 2.3 

'" % 52.4 4.7 42.9 100 
2.2 Making tht' GUIllUZ comlllunity involved in the TP Frequ 81 , 11 101 2 .• 2.6 0 .• 

school affairs through PTA. KETB etc % 80.2 8.' 10.9 100 
Expe Frequ I . 2 3 21 2 .• 
rn % 76.2 ' .5 14.3 100 

2.3 Address !il'ruflly problems TP Frequ 18 25 58 101 I .• 1.8 9.2 " 
% 17.8 24.8 57.4 100 

Expe Freau 10 2 , 21 2.0 
rn % 47 .6 ' .5 42 .9 100 . . . . . N 122 rr 0.05 df Z Xl Signi/icanfdlffrrf!nn TP T~c:hrfTQndPrll1f;lpal 



APPENDIX XI 
Tab le 4.14: Possible Strategies to be used to ac h ieve UPE as res on e Iy Teac d db h ers ,Principals and Education exp~rlS 

Nu IWm Resp Statist Agre Unde Disa Tor "', WI< X' 
onde 

" 
,d clded gree 0' 0' 

," 3 2 d 
I 

1 Supply Sid e Strategies 

1.1 Expansion of school ft'eding program for TP Frequ. 72 12 17 101 2 .. 2.45 3.6 
t'conomkally puor fam ily child ren % 71 .3 11.9 16.8 100 

Expe FreQu 16 5 Z1 2.5 
rn % 76.2 23.8 100 

I 2 Makinlt tht' s<"l\llnl time flex ible TP Fre u 12 14 75 101 1.4 1.6 12.2' 
% 11.9 13.9 74.2 100 

Expe Frequ 9 1 11 Z1 I.' rn % 42 .9 4.7 52.4 100 
I 3 Using 1)(lil rtl In~ .~t"l l llIlls for tll (' extr('me rural TP FreQu B7 3 11 10 1 2.' 2.45 13 .9 ' 

Gumm. rhlldrl'n % 86.1 3.0 10.9 100 
Expe FrcQu 11 1 9 Z1 2.1 
ct, % 52.4 4.7 42 .9 100 

I.J Usin~ Mnhill' Scho,)1 TP Frc II 4 9 . 8 101 1.3 1.25 2.' 
% 4.0 8.9 87.1 100 

Expe Frcqu 4 17 Z1 1.2 
ct, % 19.1 80.9 100 

15 Improvl' Gumuz parents aware ness on the TP Frequ 89 3 9 10 1 2.7 2.85 2.7 
value oleuurat lU ll % 88.1 3.0 8.9 100 

Expe FreQu Z1 Z1 3.0 
ct, % 100 100 

16 U.~ ing GIIIIHlZ l.ln~ lIagl· as a medium of TP FreQII 91 2 8 101 2.' 2.8 1.2 
illstrllcti'lll % 90. 1 2.0 7.9 100 

Expe Frc u 18 3 Z1 2.8 
ct, % 85.7 14.3 100 

1. 7 Rel'ruit and tra in Gumuz high school TP Frequ 35 25 41 10 1 1.9 2.2 5 12.6 ' 
cumplet('rs for learh ing as il role model in % 34.6 24.8 40,6 100 
primary srhools Expe Frequ 16 1 4 Z1 2.6 

m % 76.2 4.7 19.1 100 
1.8 Revising the fllrriculuill hased on the lire style TP FreQu 8 1 4 16 101 2.7 2.5 S 3.5 

Ut"Gullluz cum munity % 00.2 4.0 15.8 100 
Expe Frequ 13 2 6 Z1 2.4 
rn % 6 1.9 9.5 28.6 100 

1.9 Application of ABE renter apilroarh Into TP Frequ 73 3 25 101 2.6 2.65 I.' 
primary l"uur alin ll. % 72.3 3.8 24.7 100 

Expe FreQu 18 3 21 2.7 
ct, % 85.7 14.3 100 

1.10 Rl'rruit l'duraku GIIIIlUZ in TP Fre u 34 29 38 10 1 2.0 2.15 2.' 
Kdn'Il'/Zulle/Won,dOl OIdminlstration omces % 33.7 28.7 37.6 180 

Expe Freqll 11 5 5 21 2.3 

", % 52.4 23.8 23 .B 100 
1.11 Co nstruct ion of uPlll'r primary schools (5-8) TP Frequ 88 2 11 10 1 2.7 2.8 I.2 

near to tlw vil1a~ l's uf Gutnuz communi ty % 87.1 2.0 10.9 100 
Expe Fre( u 20 1 21 2.9 

", % 95.2 4.8 180 

2 House hold / Dem and Side Strategies 

2.1 Construr tion ollolV cost schools closer to the TP FreQu 65 17 19 101 2.4 2.3 5 6.6 ' 
Gumuz community % 64.4 16.8 18.8 108 

Expe Fre u 11 1 9 21 2.3 

", % 52.4 4.7 42.9 100 
2.2 Making till' Gumuz co mm unity Involved In the TP Fre II B1 9 11 10 1 2.6 2.6 0.6 

school ilffairs throu~h PTA. KETB etc % 80.2 8.9 10.9 100 
Expe Fre II 16 2 3 21 2.6 
rn % 76.2 9.5 14.3 100 

2.3 Address sccunty problems TP Fre u 18 25 58 10 1 1.6 I.. 9.2 ' 

% 17.8 24.8 57.4 100 
Expe Frequ 10 2 9 21 2.0 

'" % 47.6 9.5 42 .9 100 . , N: l ll (p.O.os dlz l X. : SI9nl{icanc dfffrnnu TP: TrochrNond Principal 



APPENDIX XII 
Addis Ababa University 

School of Graduate Studies 

College of Education 

Department of Educational Planning & Management 

Educational Policy & Planning stream 

OBSERVA TION CHEK LIST 

1. Name of school _______________ _ 
• Year of foundation _____________ _ 

2. Number of students ____________ _ 
• Average number of PSR 
• Average number of students per desk 
• Stud ent-text book ratio 

3. Number of teachers 
• Teacher-students ratio 

4. Number of students by grade and sex 

Grade 
3 4 5 6 7 8 

sex tv F T M F T M F T M F T tv F T M F T 

Yea 
r 
200 - - -- - - - _. 

2/3 
200 
3/4 
200 
4/5 
200 
5/6 
200 
6/7 
200 
7/8 

5. Classroom observation (chairs, blackboard, walls etc.) 
6. Field observation (Water, to ilet etc) 

Tot 
al 



APPENDIX XIII 

Table 33: Possible Challenging Factors that Hinder Students Participation in Primary School as 
Resnonded bv Students 

N Possible Stati Rating scales Me 
0 challenging Factors sties Alway Somet Neve an 

s imes r at 
3 2 all 

1 
1 How often did you have Freq 205 70 30 2.6 

adequate breakfast before ue. 
go ing to school % 67.2 23 9.8 

2 How often you become Freq 165 124 16 2.5 
absent from school ue. 

% 54.1 40.7 5.3 
3 How often you come late Freq 265 28 12 2.8 

to school ue. 
% 86.9 9.8 3.9 

N=30S 



APPENDIX XIV 

Table 38: GcR 0/ primary education of BGRS from 2002/ 3-2006/7 

Year Enrolment Grades 1·8 School Age Population (7 -14 GER (Grades \-8) 
years 

Male Fema Total Male Female Total Male Female Total 
Ie 

2002/3 73560 4696 120528 6128 58596 119884 120.8 80.2 100.5 
8 8 

2003/4 78442 5323 131672 6270 59944 122653 125.1 88.8 107.3 
0 9 

2004/5 80567 571 4 137714 6416 6133 1 125497 125.6 93.2 109.7 
7 6 

2005/6 83641 6103 144672 6776 63038 13080 1 123.4 96.8 110.6 
1 3 

2006/7 82·197 6 174 144243 6940 64801 134207 11 8.9 95.3 107.5 
6 6 

Source: EducatIon Stat ,stlCs Annual Abstract. BGREH, 2008 

Table 3 9: NER o/IJrimary education of HGRS from 2002/3- 2006/7 

Year Male Fema le Total 
2001/3 86~ ,,2 76.0 
2003/' 
2004/~ 

~ ~ , I .. BU' I 



APPENDIX XV 
Table 41: Benishangul Gumuz Region Population or school age (7-14) 

Single M F Total 
year 
and Age 

7 1192285 1158954 2351,39 

8 1,409.700 1,347,352 2,757,052 

9 993,274 961,401 1.954,675 

10 13,532 12,340 25,872 
11 5,749 5284 11,033 
12 12198 10,593 22791 
13 7495 6835 14330 
14 8207 7522 15729 
Tota l 9,032,577 8,488,570 17,521.147 
7-14 

Source. St.ltlstlcal Repol t of 2007 PopulatIon and HouslOg Census Result, FORE CSA, 2008 
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Figure 3: Map of the Study Area 

Aclminitlarire Map of Metekel Zone 
N 

W~E 
1 

6.0~ """""~iiiiiiiiiiib~""""""""",,~60 KHollletefS 
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