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ABSTRACT 

Th objectiv or this study was to investigate the problems in teaching large class size in 

som selected General secondary schools of East Shoa Zone, and thereby to forward 

reCOllllll ndations for the improv ment of the problems that the study end up with. 

The target population of this study encompasses students, teachers, principals and Wereda 

educational supervisors. According to East Shoa Zone education office in academic year 

200612007 there ar 10 General secondary schools (grade 9-10). Out of th is 30% of them 

(3schools) were sel cted using simple random sampling techniques. 93 teachers who were 

engaged in teaching in grade (9-10), 3 school principal 3 school vice-principals and 3 

wereda educational supervisors were included in the study by using simple random 

sampling and available sampling techniques respectively. 

Out of students' population size by using stratified random sampling technique 100 

students were selected for the study. 

ecessary data were gathered from students, teachers, school principals and Wereda 

educational supervisors through a series of interview and a set of questionnaire. In 

addition, a class room observation was conducted for data gatht:ring. 

The areas of concern were problems in teaching large class size teachers' qualification 

teaching learning, instructional materials/ facilities, claSSrOO1l1 mallagt:ment and lass size. 

Some of the major findings include: 

• 56% of the teachers in sample general secondary s hools (9-10) w re und r 

qualified to fully manage the subject malt r and in hanciling large class siz . (i . . 

they are diploma holders); 

• In sample general s cOlJdary school teachers were still t a hillg in the traditional 

way using lecture method as dominate method of in truction to tach larg class 

size '.:vhich is contrary to stud nt centered (active-learning method) . 
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• In all sample schools classrooms are found crowded (70 and abovc student pcr­

clas ). 

• There are hortage of text booi's and reference books in all ample chools 

• In all sampl chools facilities are found low 

Recommendations for the mentioned points are: 

• Teachers have to improve largc class size teaching by using peer coaching program 

in school level. 

• Teachers have to create a sma1l class size atmosphere in large-class seating. 

• The ministry of education seeks ways to train more teachers in degree program 

• The Local authorities (Wereda Administrators, Kebele Administrators and Parent 

Teachers Association) have to mobilize the Community, on-government 

Organization and Investors to obtain fund that would enable the schools to over 

come their problems . 
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CH.A.PTER ONE 

1. lntroduction 

1.1 Background of the Study 

As explain d by Monroe (1956:212) cited in Desta (2001) class size refers to the number 

of pupils regularly scheduled to meet in the administrative and instructional unit, known 

as class or section, usually under the dir~ct guidance of a single teacher. Class size 

concerns educators for various reasons because learning can only occur positively \-"hen 

lessons are undei' appropriate conditi9ns both for the student and teachers . The class size 

has its own impact in facilitating or hindering activities of teaching and learning. 

The central problems of class size relates to the effects up on administrative efficiency, 

pupils' achievement, teacher health and moral. In addition, Monroe further noted that 

there are significant correlations between class size and student achievement (Ibid, 213). 

According to Center for Development of Teaching and Learning (CDTL, 2006), teaching 

a large class is often an un well come assignment due to many vexing problems 

associated with the sheer size of the class. These problems include dealing with how to 

. encourage attendance jn large classes, how to prevent academic dishonesty, bow to get 

feedback from students about the course and how to make a big class iHteractive. Enerson, 

et a1, (1997) also mentioned that large classes work best when students take an active 

interest in the subject and when teachers personalize their presentations and respect their 

students. However, while those basic principles of good teaching npply in large as v ell as 

small classes, the sheer number of students in a large class can magnify some problems 

that might be more manageable in a smaller class. 

The teaching of large classes is therefore challenging, Large classes are not necessarily 

less effective than snnller O]1(;S bL t hey do require mor8 \';onscioLis effort and planning" 

(Ibid) . 
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o \' hat is large? s niversity of Western Ontario (UWO, 2002: I) 

... a large: class is on in which J can not makc individual, p~otracted eye 
contact with each studcnt in the room over the course or a standard fifty­
minute class. Behind this mca ure stands my belief that I am not teaching a 
collecti e entity but a numbcr of individuals, each of whom rcsponds 
differently to trle matcrial under discllssion and to my approach to and 
understanding of it. In order to gauge students' involvcment in and 
comprchcnsion of thc class and the material I need to rcad them very 
carefully. In a 50- minute class I can engage or make a connection with 
about one student per minute, so for me, a large class is more than fifty 
individuals . 

There i other some what hypothetical number to I eep In mind here, and those are the 

ones that mark the points at which large classes become very large classes and then super 

classes and teaching strategies have to be modified even farther. In our experience, there 

are three ranges of class size that will sign ificantly affect what you are able to do in the 

class room: 50-125 for large classes 125-400 for very large classes and over 400 for the 

• super large classes (Ibid). 

• 

• 

A major challenge that one often encounters when teaching a large clas size is how to 

engage the students in active I arning throughout the lesson as students tend to be passiv 

in the learning process especially in a lecture theatre. Using the monologue way to teach 

large classes does not attract students to attend class s. The problem is furth r 

compounded if the materials presented during such lectures are taken directly from the 

text books and lor lecture notes. In such a situation, only out standing speakers would be 

able to hold the students 'attention for the entire period. There i th r fore a need to 

promote students' interaction in class to help them focus and sustain their attention on the 

underlying concepts (CDTL, 2006) . 

Generally Stinnett (1968: 100) as cited 111 Kumarra (2004:3 7 ), large chss 111 ans more 

papers to correct, more records to keep more seat work t plan, more plans to make, and 

more individual differences to meet. Thus, large group not only u e up 1110r nervous 

energy of the teachers but require more time as well. It means that, larg class impedes 
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the effecli\'ene of leaching learning process by creatillg a widc gap betwecn tbe tcacher 

and th studcnts. upporting the above ' idea, Tozer, Violas alld cnse (1993:298) 

xplain d that larg class sizto: leads to discipl ine problems less involvement of students 

in cia s r00111 a tiviti s and little or no support to individual studcnts. s a rcsult of this, 

stud nts may develop an atmosphcrc of disinterest in their learning because they don't 

)<J10\ \ hether they did good or not. 

Similarly problems were observed in the school that the researcher had been teaching. 

So, it is with this substantial information that the researcher was initiated to carry out a 

r se.lrch under taking which focuses on th problems in teaching iarge class size in some 

s Ie ted G neral 'econdary chools of East hoa Zone. 

1.2. Staten1ent of the Problem 

In Ethiopia the school syste111 is characterized by large class size in school found urban 

areas. ccording to the ministry of education, the first education sector development 

program (MOE, ESDPI, 1999:6) class size is made to rise from 33 to-50. But in practice 

the number of students in a classroom is more than the stated number. According to the 

Ministry of Education (2005: 15) the contemporary average class size in the General 

secondary schools of Ethiopia (grade 9-12) are 79. The current standard set for Ethiopia 

General Secondary Schools recommends a class size of 40 students in a room with tota l 

area of 46:08m2 (MOE, 1995:3). But it is not being practice I in our General Secondary 

Schools and as many a 80 and above students are being crowded in a classroom whose 

area is mentioned . As stated In the second education seclor devdopment program (MOE, 

ESDP JI, 2002) it is aimed at brining down thto: pupil section rati to 60. The main ro' \son 

for this problem is the inability of the country to provide the education system with 

adequate e1assrooms and other facilities proportional to size of en ro II ill nt (MOE E DP 
, 

11; 2002: 12). Regarding this problem Tekeste (1990:34-35) ha idto:ntificd that 

The imbalanced between resources for education and the number of 
students in school is one of the central problems affecting th quality of 
education. In the Ethiopian case, is olle of til most Important factors that 

3 
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brought tht; crisis of educ8ti 11 to the fore is, on the 011<'; hand, the desire or 
th stat to exp 'lIld th dueational system, on the other hand, th inability 
of thl:: tate to provide adequate financing for the proper illlpkmcniation of 
the educational program . 

Moreover, a study result on th teachers' pcrceptions of educational problems in Ethiopia 

by mar (1998:294) shows that, over-crowdedncss of class rooms was onc of the 

obs rved critical problems of the education system in this country. 

I umarra (2004:36) states that class size has a direct effect in the te(!ching and learning 

process. This means that class size has a direct bearing on the rate and number of 

communication between the teacher and the student which in turn has a direct effect on 

the d sired outcome of the instruction. That is to say, large classes have adverse cffect on 

instructional program whereas small class is favorable. 

In addition to this Lue (2000: 17) explained that teachers who have many students in over­

crowded classroom often say that it is certainly not suitable to provide activities and 

group works for such classes . 

Similarly South ation ationahties People Region (Sl . 1PR, 1997: 19) in its survey 

study has indicated that mallY teachcrs believe that they can not do_practical activiti s, 

problem-solving investigations or other learner-centered approaches in over-crowded 

classroom with many students. In light of this idea Lingren and Suter (1985:297) explain 

that large class size greatly harms students of low ability and those from lower 

socioeconomic status. Such students need more help from tca her in order to cope up 

academically up with other students. 

As it is pointed out by Ronald Anderson (1970:370) large class sizc is a barrier in that it 

imposes some restriction on teaching; especially when the teaching-I tlrning pro ss is 

based on thc students' activity. The main objective of this study i , to discov r the ext nt 

of the problems in teaching large class size in East hoa Zon<.; and to suggest possibl 

solutions. To this end, the study tries to ans~er the following basic qu tions. 

1. What are the main problems in tcaching large class siz ? 

4 
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2. rc th rc enough instructi nal Caciliti\,;s in the school Cor teaching large class size? 

3. \Vhat efforts have b en done by teachers, school principals and supervisors to 

over ome the problems in tcaching large class size? 

4. \Vhat nrc thc poss ibk solutions to alleviate the problems? 

1.3 Purpose of the Study 

Based on the statement of the problems given above the purpose of the study was: 

• To id ntify the main problems in teaching large class size . 

• To eheck whether there are enough instructional facilities In the schools for 

teaching large class size or not. 

• To identify the type of efforts that are made by teachers, school principals and 

supervisors to 0 ercome problems in teaching large class size. 

• To suggest the possibJe solutions to alleviate the problems. 

1.4 Significance of the Study 

The study will hnvc the following significance. 

• Identifying problems in teaching large class size will help the teachers to 

understand their practice and problems in teaching learning process. 

• It may help planners, educationaJ officials and policy makers~to be aware of the 

problems of teaching in large class size and ther by to k solutions . 

• It may initiate other interest d bodies to carry out mor xtcnsi e studies in the 

area. 

1.5 Delimitation of the Study 

The researcher strongly agrees that the inclusion of a large part of General secondary 

schools (grade 9 and 10) and population size in the study could help to g t mor r I vant 

and broader information. 1 low ever, because or time, finan iul and oth r re ource mat rial 
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constraints the researcher cou1d not be able to conduct the study in large area. Thus, the 

study is delimited to the General secondary school of East Shoa Zone. The study was 

lookino at the problems of teaching in 1arge class size . 

1.6 Linlitations 

Due to lack of time, financial, resource material constraints and lack of access to internet 

the researcher could not able to conduct the study in large area. 

1.7 Operational Definition 

Class Size - refers to the number of students assigned to and enrolled in a specific class 

under the direction of a specific teacher (Deighton, 1971: 157). 

Factor - a cause of determiner that under1ines and influences performance (Good, 

1973:233). 

General Secondary - according to Ministry of Education refers to grade level 9-10 

(MOE, ] 995: 17) . 

Jigsaw - you can describe a complicated situation as a jigsaw (peer-to-peer learning) 

(1 TLF, 2001). 

Large Class Size - the number of studellts enrolled 111 C\ cl~ss greater in size than the 

usual average (50-J25) for large class size (UWO, 2002). 

Qual'ty - IS the level of excellence 111 performance whicb can be measured by, 

establishing an acceptable criteria and stand'H'ds of good performance 

(Mosha, 1998). 

Standard - the Imowledge and ski1ls that are considered appropriate and adequat for 

students to have acquired at particular levels in education system (Kel1aghan 

and Greaney 2002:24) . 

6 
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CHPATER T·WO 

2. Review of Related Literature 

2.1. Class size 

Class size refers to the number of students assigned to and enrolled in a specific class 

under the direction of a specific teacher (Deighton, 1971: 157). owactays in most nations . 
of the world, class sizes are growing larger and larger to tIle extent of running out of 

• manageable size. In a UNESCO survey, Rassekh and Vaideanu (1987:42) state that the 

school enrollment explosion started in the 1950s in whicll the growth was particu13rly 

marked in secondary and higber educ3tion. 

• 

• 

This tremendous growth in school population has made the class size a matter of wide 

discussion among many scholars and the people concerned about education thought no 

universal agreement was anived at. That is because different countries have their own 

ways of arranging class size based on their economic development and kind of program . 

But all agree that the smaller the class size, the better the learning (Wage, 1980:63). 

What constitutes a desirable size for classes in the secondary school is a controversial 

matter. Some aspects of the secondary program can probably be carried out under highly 

skilled teacher as effectively in classes of forty, fifty or even sixty pupils as they can be 

done in classes of twenty fi.ve or thirty (Lockwood, 1984:68). However, other activities 

should not be carried in class of more than twenty-five or thirty pupils. Classes or groups 

in which activities designed primarily for social and emotional dev lopment are carried 

on, should undoubtedly be quite small, so that teachers in charge may become thoroughly 

familiar with each pupil, his needs, his personal qualities, and bis problems (Steven 

1994:52). Still others advocate that the nature of th subject, and the learning resources 

matter more than class size (Ayalew 1991 : 120-121). 

Class size varies from region to region; from one teaching level to the other; and from 

subject to subject. There are a number of factors that can affect class size. Some of these 

7 
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are: th in balance between teach r supp ly and pupil population losses of school revenue 

and increase in pupi I enrolment. 

oncerning the above fa tors of class size E lsbree (1967:520) said that the combination 

of the increasing number of population and lack of trained teachers brought class size il1to 

a matter of wide discussion. 

2.2 Class Size in Different Countries 

Class ize can vary from country to country, fro111 subject to subj ect, from teacher to 

teacher and from grade level to grade level. According to Frankish (}972: 17) the typical 

clas rooms in America provide instructional sp ce for 25 to 35 students and this class can 

be xtended to contain 30 to 40 desks. What is impli ed here is that the class size can also 

be extended to a number of 40 wh ich is said to be a crowded situation in their 

performance. This figure has similarity with the upper limit in France, too. According to 

his study (Frankish 1972:43-77), secondary schools in France accommodate 48 students 

as in England and while the classroom-students ratio in secondary schools of Japan is 

37.4 Lynn (1988:37) indicated that the class size in Japan crept to 55. This would be 

considered very large in the USA and all parts of Europe. The current standard set for 

Ethiopian secondary schools recommends a class size of 40 students in '~ room with a 

total area of 46.08m2. But is not practical in our secondary schools and as many as 80 and 

more students are being crowded in a classroom whose areas is mentioned above (MOE, 

1995:3) . 

If class size maintained in our country is made practical student " havc sufficient share to 

benefit from their teacher and have the chance to be engaged in all the facilities the school 

provides. The size of the class has great role in creating a conducive environment for the 

process of teaching and learning (Kul11erra, 2004:40). 

, 

Conceming this iss Lle, Mills ( 1985:88) says) In most schools the majority oflessons tak 

place in a classroom in which 30 or 50 pupils are engaged in a proc ss of simultaneoLls 

learning." 

8 
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Cia s i2'e should be small if possible. 'hildren progr :, at di fferent pace, they need time 

and space with their teachers. ome need more attention tllan others do. "Larger class size 

makes big difference to the learners: the students will feel as lost in the crowd unnoticed 

and for the teacher being available become more of a challenge' (Brown and Race 

1995:80). 

In general the optimum classroom-student ratio IS good for providing appropriate 

instructional opportunity. The larger the enrollment, the more difficult the teaching and 

learning programs will be. 

2.3 Problems of Large Class Size 

According to Gorton et al (1988:58) teachers view that the quality of their teaching and 

their interaction with their students decline with an increase in the size of the class . 

Various studies emphasize the disadvantages of larger class size for both teachers and 

students. A Shldy conducted by Benndt (1996:4) indicates that as class size increases the 

volum of work in marking and pr paration increases. Furthermore Cololough and Keith 

(1993: 114) confirm that as class size increases, it would be very difficult in getting to 

know students. 

Regarding to this problem UWO (2002:2) 

... both teachers and stud nts in large classes face a number of physical and 
psychological problems that have to be confronted: for profes ors it i not 
enough to just talk louder, write bigger and make larger ge ture although 
sometimes those things help. Perhaps more telling than the physical 
problems of being heard and seen, of finding ways to deliver material 
clearly and force fully to a large group arc the difficulties or ov · reoming the 
psychological effects we and the students feel as p'lI"t of a potential1y 
faGeles , un differentiated mass . It's worth be ring in mind that if the faces 
of the students farther back in the r00111 are nothing but a blur to you that' 
probably ho\ I you appenr to them too, and if you're anxioll . about speal ing 
to them how might they fed nbout speed ing up in class? 

Similariy, Smith (1961 :59) has also mentionc I the foil )wing disadvantages that com as 

the result of large el' SS . 
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• lndi idualization of instruction is limited. 

• Instruction tends to b th lecture, \ ilh out group participation. 

• Oral communications within the classroom from pupil to t achers are minimized. 

• Writt n v orks assigned less [requ ntly and where assigned, rgceives less teacher 

attention and 

• Pupils 'In.: less wd I known to teachers as individuals. 

The worse aspect of large class is its effect on students who are less able, who are quiet 

and intro ert. Their problems may be over looked or missed (Waxman and Walberg, 

1991:135) 

This implies that such class size problems are serious In teaching large classes where 

more interaction, demonstration and experiment arc needed of students . 

2.3.1 Teacher Qualification 

Mutassa and wills (1995) have explained that instructional methods by them selves can 

not do much improve learning, and thus, their value lies on the professional skills of the 

teacher in using or handling them. 

Moreover, Mutassa and" ills extended their argument by saying 

There is nothing so dangerous as using a method one can't use well. Indeed 
it is better to use a poor' method which 01 e can handle well rather than a 
good' method clumsily done. (P .62) 

Sgu'lZLin and Graan (1998) as cited in Fisseha (2001 :43) tr -ssed that good and efft;ctivt; 

education in the clas room demands a well-prepared teacher, n COl lpet nt teacher (both 

academically and pedagogically) and selection of best tL;aching strategies, activities and 

materials to achieve objectives. 

It is lear thnt tht; skil l, knowledge ,lnd prole ion:11 compctcn (' of the tcnchers :11' 

acquired through training. A good truining helps the tea her to t nch, to evaluate, and 

follow up over all development of students effectively. 
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Yohannes (2005:49) stated that in Ethiopia,'as one of th(; ckvcloping countries, a scriou 

shortage of qualified and experienced teachers is onc of the common problems in th<; 

secondary schools of the country that affects the quality of C Jca1jon. .ccording t a 

study conducted by Amare (]998:294) teacher qualifica ion i sues including he need or 

be er qualified eachers as one of the major problems in this country. In addition,. o.a 

and Tesfaye (2000:3) have noted that on one hand, the expansion of the education sector 

on the other, the continued shortage of qualified teachers is the main reason for the crisis 

of education in Ethiopia. Similarly, Ayalew (2002:72) stated that, it -j impos')iblc to be 

expecting quality secondarj education in the absence­

books a ed ,,-t~onal materia b tin t e opposite it' 

se ondz schoo s. 

in ad ilion, Coh~n e aI (: .. /:V· 

posses 

.... Clg_~ 

• pedagog' cal knowledge; 

• eVe rp fsona b.:::ha ,or 

mgo ea . 
" 

5 • 1s in ass srnent. evaluation and re ord-kevpillg. 

<;acher , a ..:q ate-

In 

Richey (1979 :58) recommends teacher for secondary schools need P9sses the following 

qualitles and qualifications: 
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• tC'l hers \ ho hav\,; hnd a methods course perform better than those who have had 

none; 

• b'\ h lor s degre graduates from teayh I' education programs perform significantly 

better than graduates in other areas; and 

• teachers who have had teaching experience perform significantly better than those 

with out such experience 

As explained by Kumarra (2004:14), efft etive teaching is determined by the individual 

• teacher s knowledge of the subject matter and mastery of pedagogical skills wl1ieh create 

a strongly positive effect on students' achievement. 

• 

It is clear that the skills knowledge and professional competence of the teacher are 

acquired through training. A good training helps the teacher to teach to evaluate, and 

follow up overall development of students effectively. 

2.3.2 Teaching Method 

Desta (2001) explained that "methods are means of conveying ideas and skills to impart 

and acquire a certain subject matter in a more concrete and comprehensive way. Method 

is used to achieve desired educational objectives." Desta also stated that, they are all tools 

for educating learners and require appropriate selection and application. There arc a 

number of methods but they can be categorized in to two mai n areas. The teacher centered 

and student centered, The lecture method is related to the teacher centered approach and 

• the problem solving approach is related to student centered 111 thods. The student centered 

approach gi es a due emphasis to the student to be an actor in learning and searching. 

• 

• 

Suppor6ng this ideas, Reece and Stephen Walker (1994: II ()-I 17), th~e lecture method is 

accepted in universities and higher education as part' of the I arning experience \Vh re 

large groups are conveniently brought together in thc initial tag 01 a ubject to moti ate 

their subsequent learning by others means (for cxample semin'lr, tutorial and individual 

learning). Research in to the lectur method has shown that the amount of information 

that is remembered is not nearly as much as might have b en xpect d. 

12 
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Tn relation to this Bligh (2000), based on his extcnsive rcview of the research literature: 

"Th balance of cvid nce favors this conclusion: use lectures to teach information. Do not 

rely on them to promote thought, changc attitudes, or behavioral ski lis if you can help it" 

(P.20). 

Different educators, who are concerned with education, see the problem oflarge class size 

on method of teaching. Emil J. Berger (1973) as cited in Getahun (1990:9) large class size 

instruction is teacher centered because the teacher in such classes usually uses lecture 

method of teaching. In addition to this discussion, tutorial and role playing methods of 

teaching which require involvement on the part of the students can not be conducted in 

large class size (Demissee, 1986:32). 

Similarly, Robert Anderson (1966) as cited in Getahun (1990:9) stated that, it is possible 

to be well acquainted with twenty or thirty students in class discllssion, but when the 

number excecds thirty it becomes more difficult and a good instructor commenced to feel 

frush·ation. But if one chooses lecturing with no opportunity to other methods, it is 

possible to teach a large number of students in a class room. However all instruction can 

not be achieved and taught only by lecture. Also it is true that Genera] Secondary School 

students (grade 9-10) can not follow attentively when one gives lecture; this means they 

need active participation in the teaching-learning process. 

In order to make a choice of teaching method it is important that you are familiar with 

each, and where they might best be used . 

2.3.2.1 Teacher Centered Teaching Method 

Desta (2001:9) explained that, the teacher-centered teaching method glves the priority 

role and responsibility to the teacher. The teacher is considcred as the source and the 

student as a recipient. This method includcs method" like recitations and classroom 

lectures. Some people agree that this method, if properly handled by exp~rienced 

• teachers, it can give students the necessary knowledge. Hower many scholars in the 

field of pedagogy emphasize its disadvantages rather thnn its advantages . 
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Some of the di adv'lntages mentioned by scholars arc since traditional methods have no 

variety' they become monotonous and boring, the learning process depends on the talking 

of th teacher wher the learner b comes a passive listener. More over, in habits active 

participation and re earch ability or th student ancl encourage his/her to be submissive 

(TereD 2005:) 8). The teacher who cI cides on the syllabus, chooses the methods, selects 

the resources ereat s exercise and tasks and decides when where, how and even why 

things are to be don (Branders and Ginnis, ) 986:27). 

The lea her-c ntered method focuses on content, emphasizes knowing what students 

work as individuals and often-in competition with each other. Students are highly 

dependent on the teacher's activities and learning objectives are imposed; lecture 

dominates as the mode of curriculum delivery. The teacher's role is that of an expert 

(Ellis, 1995:219}. 

Mckeachie (1986) notes that, '[class] SIze and method are almost inextricably 

intertwined. Thus, the research on class size and that on lectures Vs discussion over lap. 

Large classes are most likel y to use lecture methods and less likely to use discussion than 

small classes" (P 181). 

Generally, in smaller classes there is more individualization, greater group activities, 

more positive student attitudes and less misbehavior. ot surprisingly, teachers are more 

satisfied in smaller classes (Hetherington and Parke, 1993: 502-503) (Department of 

Education and Science, 1989:277) and (Pollock and Waller, 1994: 143). 

2.3.2.2 Effective Teaching Methods for Large Classes 

Fosnot (1989); cited in Jason (2006: 14) stated that the traditional pass ive view of 

learning involves situations where material is delivered to stud nts using a lectur -ba d 

format. In contrast a more modern view of learning is constructivism, wher students ar 

expected to be active in the learning process by participatine;, in discussion and/or 

collaborative activities. Overall, the results of recent stuelie conc rning the ffectiv nes 

of tea 'hing method favor constructi"ist, neti 'e learning method". The findings of a stl Iy 
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by De aprarlls Barman and Magee (2001) suggest that lecture leads to the ability to 

recall facts but discussion produces higher level comprehension. Further, research on 

group-oriented dis~ussion methods has shown that team learnilig and student-led 

discussions not only produce favorable students performance outcomes but also foster 

greater participation, self confidence and leadership ability (Perkins and Saris, 2001; 

Yod rand Hochevar 2005). 

2.3.2.2.1 vVhat is Active Learning? 

As explained by ational Tritium Lab ling Facility ( TLF, 2001:2), active learning is 

simply that. .. having students engage in some activity that forces them to think about and 

comment on the information prcsentcd. tudcnts won't simply b listening, but will be 

developing sl ills in handling concepts in our disciplincs. They will analyze, synthesize 

and evaluate information in discussion with other students, through asking questions, or 

tlu'ough writing. In short students will be engaged in activities that force them to reflect 

up on ideas and upon how they are using those ideas . 

In addition the Center for Teaching Excellence (CTE, 1989:2) explained that, active 

learning means that students are engaged in processing the inf01111ation being presented, 

not just passively receiving it. Research shows that techniques that promote active 

learning lead to better students' performance. Teaching situations vary and what works 

for one teacher in one c1()ssroom may not be as effective in another ·ituation. The ways of 

involving our students in learning activities are as varied as our disciplines . 

2.3.2.2.2 Promoting Active Learning Excellcncc 

According to chrt;yer Institute [or Teaching Excellence (1992), in a larg class it i easy 

for students to assume a passive role, merely recording the facts that you convey in your 

lecture. They are more likely to understand and retain knowlcdg ,how . r, when th y 

have been an active participant in the discovery process 'md can thus claim ownership of 

the material. TIle following methods will help stu tents become activ ly engaged during 

teaching large class size. 
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i) A Change in Lccturin a 

Lecturing, of course can b an [rectiv way o[ comlllunicating ... of delivering a great 

d al of information not easily available 'oth rwise, or of demonstrating an anulytic 

process. But we also I010W the lecturing doesn't always encourage students to move 

beyond memorization of the information presented to analyzing and synthesizing ideas so -=--
that they can mploy them in new \ ays. Though we may rely on conventional lectures to 

communicate information and concepts with our own perspective, it's possible to help 

stud nts more fully grasp and assimilate the ideas we're prescnting. Breaking up the 

con entional fifty-minute lecture with questions and discussion is perhaps the first action 

to consider ( TLF, 2001 :2). 

ii) Questioning and Discu sion 

Discussion method involving problems that studcnt have identi fied and chosen. This kind 

of tei. ching is Lied with th discovery method which requires students to find their own 

concepts, principle and solutions, not to adopt them from a teacher or textbook (Terefe, 

2005:24). 

According to TTLF (2001 :2) carrylIlg on a discussion with our class seems entir ly 

appropriate when we'r facing 20 or 30 students. But with a hundred or more many 

instructors have found it not only possible, but a valuable componcnt of the course, since 

students are forced to be alert and ~ el a greater sense of cOlllmitment to the class. Several 

techniques are possible with large classes: lecture for thirty minutes or so, and spend the 

final time asking questions that rcqllire students to apply what they ve heard or analyze 

it, or relate it to their reading assignments; punctuate lectures with bri [questions that 

require students to explain major concepts \vith examples or analogies; use one class 

week solely for discussion, so that stud nts come prep'lrcd to parti'ipate. imply put, 

most of the techniques \ e u e in seminar discussions can be ·ldapt d to worl in larg(;r 

classes. 
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iii) Cooperativ /Collaborativc Learning 

s xpl ain d by centcr for Teaching, Lea rnin g and Tcchnol ogy (CTLT, 2007:2), thcse 

may be formal or informal graded or not, short-term or long tc rm. Generally, you assign 

students to h tcrogcneou group of 3-6 tudents. They choose a leader and ascribe (nole­

tal er). 

They are gIven a ta k to work on together often , student preparation for the 

coop rali e/collaborative Learning Group has been required egtriier (reading or 

• homework). The group produces a group answer or paper or projcct. Thcse work best in 

small to medium size classes; but it is also used to large class size. The CTE (1989) 

sugg sted that, in the' real" word, no mattcr what thc intendcd profession, working with 

others is an important skill. Incrcasing opportunities for students to work together can 

help them develop this skill. In addition small-group \"vork encouragcs students who may 

be reluctant to participate in the large cIa s s tting to become active learners. 

Cooperative/collaborative learning also helps hold students' att ntion. Groups work best 

• 

• 

• 

• 

when they are given a short task that adds variety to lecture. 

Similarly, TLF (2001:3) stated that, 

Group work can be an extremely useful addition to a largc class. ot only 
does peer discussion help students understand and retain material but it 
helps them develop better communication skills. tudent also become 
aware of the degree to which other students can be available resource in 
learning. As many students will say, they know they really under stand the 
subject matter when they must cxplain it or teach it to appear. Some 
instructors break up a lecture by having stud nls divided thcms Iv s in to 
groups of three or four and answer specific questions or solve specific 
problems. Each group appoints a spokes person who may ha e to report on 
the group's progress, once the larg r class reconv n . It's not n c ssary to 
call on every group for a response ... a g n ral s nse of the class's 
understanding can be gained by quickly polling s v r·d gr up for their 
questions or comments. 
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iv) The Jig aw lVlethod/Peer-to-pcer Learning/ 

According to Jason (2006: 15), th\,; jigsaw mcthod involvcd groupIng the studcnt into 

tcams of four with ach member was bcing givcn rcsponsibility for reading/learning a 

pOliion of thc chapt r out sid of class. Tcams wcre allowed to mcct during the ncxt class 

and deliver their a sign d chaptcr portions to the rcst of their tcam mcmbers. 

v) Role Plays 

Role plays and simulations requires student~ to place them selves in particular situation or 

take a committed position on a key i suc in the subject. In scicnti fic ficlds, students can 

bccomc actual representatives of physical process acting it out to make it more concrete 

(r TLF, 200] :4). 

vi) The Case Study and Team Project 

Jason (2006: 15) stated that, under the case study method, students were assigned a case 

study to read prior to class time. They wcrc also required individually to prepare written 

responses to several discussion questions relatcd to th casc stud . Oncc in class, students 

were then organized il1to groups of four and instructed to shar h ir individual responscs 

to the questions in order to develop a set of "team" respons s to show case the best of al I 

of their individual responses. The team projcct assignment required teams of four students 

to develop a profile or retail firm, with the entire project bcing completed outside of class. 
, ~ 

2.3.2.2.3 Factors that Affect Active Lcarllin(] 

The classroom interaction requires sclected materials and methods of instruction. The 

choice and implcmentation of this vilal materials and mdhods affc t d by a number of 

different, but interrelated factors. that can have positive or ncgativ impacts on the whole 

process of teaching and learning. Thc skill and c ' pcricncc of the tcachcr th nnturc of r---...-.. --- _ - _ ____ _ __ 

learners, classroom siz (population of students in a la')s), .. 1l1e1 suitubility of place, tim 

and conditions can be mentioned as cxul1lplcs of the [<. etor (D sta, 2001 :46) . 
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imilarly T r fi (2005:41) xplained that, social environment of a given educational 

in titution the location size' shap and construction o[ the classroom, the presencc and 

effecti e management of different instructional facilities like furniture, resource centers, 

and laboratory library service have dir ct bearing on the instructional methods. 

Generally according to TLF (2001:5) 

... despite the fact that trying new teaching methods can fell uncomfortable, 
instructors \ ho ar using active learning in their large classe believe it 
makes a differenc and is worth xperimcnting with. Without truly 
sacrifi ing breath of coverage, wc are able to increase depth of under 
standing, since students must engage 'vvith material we're presenting and 
immediately attempt to use it not just note it down [or future thought. 

2.3.3 Instructional Materials/Facilities 

Physical learning environments or the places, in which formal Icarning- occurs, range from 

relatively modern and wel1 -equipped building to open air-gathering places (UNICEF, 

2000:5). Therefore infrastructure included classrooms, study rooms offices toilet rooms, 

playing grounds, water and electricity, ctc. According to Ministry of Education (MOE 

2002: 18), school facilities include \vater, latrines, clinic, library, pedagogical center and 

laboratories. These materials are required to be proportional to th number of teachers and 

students in the school. 

It has been noted that school matcrials/faeilities are critical [or noticeabl achie 111 nt of 

educational objectives at all levels. How ev r, in most d veloping countries including 

Ethiopia, it is hardly possible to have su~h materials/facilities adeql~ately . In thi case 

secondary schools of Ethiopia are characterized by shortage of instructional materials and 

other teaching equipment (Yohanncs, 2005:50). Rcgarding this Tckeste (1990:49) has 

stated that, textbooks arc always in short supply and in mo't subject; sev ral stud nts 

share the textbooks. This reveals that one of th problem in the secondary school IS 

shortage of instructional materials (MOE, 1994), which would aff ct both th \I od of 

teachers and the students. A study result conducted by Amare (1998:293) also proves that 
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one of the major problenls of secondary schools in this country is shortage of textbooks, 

school pedagogical centers, reference books, teacher's guide, laboratories, libraries etc. 

which affect students' learning out comes. 

Instructional materials/facilities enablc to ml111l11lze thc traditional teacher-centered 

method of t aching, which is dominated by the talk and chalk. Availability of 

instructional materials in schools has the contribution in facilitating learning. The 

instructional materials are very useful to: 

• Facilitate active learning 

• Relate theory with practice 

• Encourage relative thinking 

• Effect students skill development 

• C<;>ncretize abstract experiences 

• Create the access to invisible realities 

• Make leaming more functional by increasing efficiency (Amare, 2000:2). 

2.3.4 Classroom Management 

According to 10hnson and Bany, (1970:24) classroom management can be defined as the 

"process of establishing and maintaining the internal en ironment of the group and the 

class condition for the attainment of educational goals" it consists of 

all "the provisions and procedures necessary to maintain an en ironment 111 which 

instruction and learning can occur." 

According to the above views the concept of classroom management encompasses 

activities like planning, organizing, coordinating, directlng, controlling, 'communicating 

and house keeping. In addition to this Daniel (1979: 12) suggested the following points: 
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• 11anipulating time space personnel, materi al, authority and responsibility, 

rcw'lrd and punishment. 

• R- lving conflicts between school and society betw(;cn rol es and personalities, 

between the group and individuals between immed iate and long le rm goals, among 

personalities, and among roles. 

• aximizing students' time on task 

D pending on the above definitions Feten (1998:9) stated that, one ean generalize that 

classroom management as teacher's activity involves organizing and conducting the class 

so that it runs smoothly. When properly done it economizes time; help students to spend 

their school time on Icarning lasl ' . reduces problems of discipline and order; cnsures 

student engagement on task. With out it classroom activities are neither efficient nor 

effective. 

2.3.4 .1 Factors Affecting Classroom lVlanagement Skills 

2.3.4.1.1 Teacher Related Factors 

i) Teacher Training 

Borg and Ascione (1982) as cited in Feten (1998:25) found that teachers who were 

trained in the Utah State University classroom management program learned to us the 

specific skills emphasized in the training program and that students' classroom behavior 

was favorably affected. Hence, teacher training in classroom management's skills is one 

of the most crucial factors in influencing teacher's p(;rformance and proficiency in 

classroom management tasks. 

ii) Teacher's Experience and Age 

Good classroom teaching practice can grcatly be influenced by t a h r's accumulated 

experience in teaching for a numbcr of years. rool s cile I in Doyle (19 6:441) found 

that more experienced and old junior high teacher had bett r orga!lization sequ nee, 

smoothness and with-it-ness (eye contact and visual scanning) than in perienc d and 
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young teach [s. Thus this show more experienced teacher so lve L nel v iew classroom 

management problems di ffe rent from less expe rienced teachers. T hey arc better in 

interprctin g the co mpl ex ity o r environment in whi ch they work (Colc and Chan, 1994: 15) . 

iii) Teacher s Attitude 

In addition to training experience and age,of teachers some evidences showed that the 

desirable proD ssional attitudes" or teachers have positi ve re lationships with success full 

teaching in the classroom including managing children over aJ I successful teaching 

(Fontana 1995:38; Cole and Chan, 1994:318-319). 

In addition to this Feten (I998:26) stated that, teachers who have unfavorable attitude 

to\vards their profession reflect unnccessary behavior in the classroom. These teachers 

threaten the students with terrible punishment; shout at them to establish control and 

being in consistent in the action taking place in the classroom. 

iv) Lack of Teacher Awareness 

study conducted by Good and Brophy (1974) provided cl ea r evidence that teachers are 

unaware of some of their behavior. We found that teachers differed widely in the extent to 

which they stayed with students in failure- situations (repeated or rephrased a question, 

asked a new question) or gave up on them (gave thc answer or call d on some one else). 

Even seemingly simple aspects of teacher-student interaction can b complex perceptual 

problems in a fast moving, complicated social setting such as a classroom. Many teachers 

can not accurately recall the extent to which they call on boys versus girls, the fr quency 

with which students approach them the number of private contacts they initiate with 

students, or the amount of class time they spcnd on procedural matt rs. This In k of 

awareness is one reason why, in too many classrooms, student gend -1', rac ethnicity, or 

culture predict the quality of students' learning opportunity (D Ipit, 1995; Sadker and 

Sadk r, 1994) . 



• 

2.3.4.1.2 Student Related Factor' 

i) Age and Backoround of, t uden ts 

According to Fetcn (l988:27), thc carly pcriod oi'adolcsccncc is thc p~riod when teachers 

face more problems of managing individual students both in side and out side classroom 

than any tud I1ts' developmental stage. In stressing this Eccles and Midgley cited in 

WentL.e (1991: 1067) states that teachcr of early adolescents tend to spend more of their 

time dealing with issues of classroom management and student behavior than with direct 

• instruction . 

• 

• 

• 

• 

Clas room managem nt tasks are also influenced by students' background and their 

par nts' socio-economic status. The findings of classroom observations in junior and 

secondary schools carried out by Evertson, Emmer and Clements (1980) and Emmer and 

Evertson (1980) cited in Sanford and Evelison (1981 :34) showed teachers in low socio­

economic status schools face more special problem in establishing iJroductive learning 

climate with in their classroom. These students manife t more misbehavior in the 

classroom than students from high and middle socio- conomic status. 

ii) Disciplinary Problems of Students 

Doyle (1986:394) defined discipline as "the treatment of misbehavior in classroom or 

schoo\." It is usually concerned with the enforcement of classroom order. 

Reichey (1968) as cited in Getaneh (1990: 12), the size of the class is directly related to 

the amount of disciplinary problems that means as the number of students assigned in a 

specific class increases, the amount of disciplinary problems also il]creases. Similarly, 

Borich (1988:250) stated that, teacher who had classrooms in which large percentage of 

students were off-task, talked without raising hands, talked back, moved about the room 

with out permission ignored rules disrupted others and failed to complete assignm I1tS. 

In addition, cheating, vandalism, fighting and sub tances nbuse Clr th most serious but 

less frequently occurring problems of large class size. 
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In addition to the above idea KOllnin (1970) found that about 55% of classroom 

discipline probl ms wen; r lated to talking and noise; 26% were related to being latc, not 

ha ing hom worl r moving 'lbout the room witl1 out permiss ion; and 17% were related 

to off-task behavior such as completing other assignments, reading with out permission 

or da dr aming. 

Classroom r arch findings by Dolye (1986:394), and Good and ,!3rophy (1987:219) 

upport the vi w that sound discipline con"elatcs positively with proficient classroom 

organization and efficient instruction. That is, if a teacher tr ats pupils with respect, uses 

variety of teaching methods and audio visual materials and if tudents are interested, in 

appropriate behaviors diminish. 

Generally, according to CDTL (2000:6) 

... the teaching of large class is truly challenging and requires more 
conscious effort and planning in order to make learning and teaching more 
effective in such an environment. With the innovative use of modern day 
tools such as IT, communication technologies and the Internet, some of the 
problems associated with teaching large classes can be overcome. Finally, it 
is important to note that unless there is continuous effort and-readiness to 
innovate and evaluate one's teaching practice to improv the way one 
teacher, stagnation (regression) in teaching performance may \ ell occur. 

2.4 Benet1t of OptiInum Class Size 

Reduced class size is of hugest importance particularly at s condary school. Donald and 

• Bernard (1955:2) as cited in Kumerra (2004:38) sugg st as follows: 

• 

• 

Individual pupils are apt to get more attention in small than in large classes 
and that the former provides a reasonable guarante again t educational 
accidents. Desirable classroom practices tend to be dropped when class size 
is increased and ar added when cia size is reduced. 

Emphasizing this point, Aseidu (1981 :2) stated that in a good climate, students not only 

work well but they also enjoy the 'work and so benefit from what they are doing. Thu 
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f optimum size arc considered to cr ate a favorabk environment [or 

the teach r as well as for students. 

Tozer, Violas and Senese (1993 :298) further explain the advantages of small class size. 

According to their view in smaller classes interpersona l interactions are more, the 

condition which enable each student to gct mon.: attention both from the teacher and 

his/h r classmates. Smaller classes are, therefore warmer, friendlier and more satisfying 

than larger ones . 

• , If class sizes are small, teachers will be able to closely supervise the progress of each 

student so that individual learners get more attention. Other writers like Lindgren and 

Suter (1985) identified the following advantages of small class: 

• 

• 

• 

• Both teachers and students get the opportunity of employing greater variety of 

educational materials methods and activities. 

• The climate of the classroom will be friendli r. 

• Students volunteer more frequently to participate in learning-related activities. 

• Teacher's behavior will be more relaxed and good-natured. 

Small classes permit students to get more attention from their teachers and classmates. In 

addition to this both teachers and students get more opportunity of using different 

educational materials, teaching methods and activities . 
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CI-IAPTER THREE 

3. Research Design and Methodology 

3.1 Research Method 

In order to have clear concept of the nature of the problcm (problems in teaching large 

class size) descriptive survey method of study was employed because it appears suitable 

for refining the research tools such as questionnaires, observation and interview. The 

• relevance of this method for such purpose has been confirmed by authorities such as Koul 

(1988:405) and Best (1977: 116-1] 7). 

• 

• 

3.2 Source of Data 

The sources of data for this study werc: 

• General secondary school teachers and principals of sample schools of East Shoa 

Zone. 

• Educational supervisors of the sample Weredas. 

• General secondary school students (grade 9-10). 

• Class room observation 

3.3 Sampling Procedures 

The target population of this study encompassed teachers, principals students in General 

Secondary Schools and Wereda educational supervisors of East Shoa Zone. According to 

East Shoa Zone Education office in academic year 2006/2007 therc are 10 General 

Secondary Schools (grade 9-10). Out of this 30% of thelll (3 schools) were select d using 

simple random sampling techniques. 93 teachers who were engaged in teaching in (grades 

9-10),3 school principals, 3 school vice~princjpals and 3 Wereda Educat ional sup rvisors 

were included in the study by using simple random sampling and available sampling 

• techniques respectively. 
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In addition, in the selected 3 schools there are 4357 students in grades (9 -10). Out of 

students' population siz , 2.295% of the students were selectcd . By llsing stratified 

random sampl ing technique 100 students were selected for the stud y. The stratification 

was based on sex (gender) . (See appendix A) 

3.4 Data Collecting Instrunlents 

3.4.1 Questionnaires 

As it has been stated earlier, the objective of this research under taking IS to identi fy 

problems in teaching large class size. 

Two types of struchired questionnaires were prepared in English from different sources 

based on the problem of the study. 

The first questionnaire was for teachers which were requested to respond about their 

background, their qualification, the teaching method which is used in large class size, 

school facilities, and classroom managements to implement effective teaching in large 

class size. 

The second questionnaire was for shlden~s and who were requested to respond about their 

background, their family's occupation, the teaching method which is used in large class 

size, the classroom disciplines and school facilities. This questionnaire was translated in 

to Amharic language to make the respondents easily understa nd and respond. 

3.4.2 Interview 

Based on problems in teaching large class sIze, the researcher conducted structured 

interview with school principals, v ice-schoo l principals and Wereda educ':itional 

supervisors, The main purpose of the interview was to understand their knowledg about 

large class size, the problems of large class size, availability of school material/facilities 

for teaching large class size and disciplinary problems . 
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3.4.3 Observation in the Classroom 

Good, and Brophy (2003: 17) explained that, in quantitativc approaches, observers use 

checklists or coding schemcs to n;cord each occurrence of particular categories of events 

and then analyze the resulting frequency profiles. 

To gather mor reliable information, observation 111 the act'ua! classroom teaching and 

learning process was used as data gatherin g instrument. 12 periods observation time were 

taken for 12 sections, 6 for 9lh grades, 6 for 10lh grades for collecti ng information from 

• sample schools. 

• 

Observation check list was also employed to collect the data foclls ing mainly on methods 

of teaching large class size, classroom management, student misbehavior in a classroom 

and classroom facili ties. 

The classroom teaching and learning observation was focused in language (Amharic, 

Oromifa and English), social stu di es (Geography, History and Civ ic education), science 

(Chemistry, Biology and Physics) and mathematics subject lessons. Observations for 

these subjects were given enough emphas~s because they are more related to different 

teaching strategies such as lecture method, Jigsaw method, case study discussion/debate 

method, team project method, Role playing method, and the problem solving method. 

The instruments were piloted in one general secondary School on the sample respondents 

before they were used for data gathering purpose. The instruments were revised and 

improved on the basis of their pilot test. The improved instruments were distributed to 3 

General Secondary Schools (grade 9-10) in East Shoa zo ne, to the teachers, students, 

school principals and Wereda educational supervisors. 

The quest1onnaires, interview and classroom observations were administered by the 

researcher himself. 
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3.5 lVlethods of Data Analy is 

The descriptive sur cy quantitative and qualitative data nnaly is method was used. The 

gathered data by questionnaires and classroom observation measured quantitatively and 

tabulated in to numerical data. The interview, meanings concepts, and definitions from 

r views of related literature 'were interpreted qualitatively. 

The r sponses from the subjects were collected analyzed and interpreted accordingly. 

In order to convey ideas to the reader in ways easily understandable, tables were lLsed to 

show the items alternative responses and the respondent's numb r were converted in to 

percent. 

The data was analyzed and interpr ted on the basis of the information gathered as shown 

in the tables of each case related to the leading questions . 
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CHAPTER FOUl{ 

4. Presentations and Analysis of Data 

In this tudy: teachers, studcnts, schoo l principals, chool vice principals, Wereda 

educational sup rvisors and classroom observation wcn; used a source of data. Three 

dir~ rcnt tools werc used to gather the e1ata. The questionnairc including both close and 

open-ended questions' an inter icw guides questions and class room observations . From a 

total of 100 questionnair s distributed to students, 100 (100%) and of 93 distributed to 

teach r 93 (100%) were properly filled and returned. Similarly, pre-prepared structured 

interview guide questions were pres nted for 3 principals, 3 vice principals and 3 Wereda 

educational supervisors and all of, 9 (100%), have correctly responded. The analysis of 

the data was based on the responses obtained from thes groups of re~pondents and from 

classroom observations. 

Table 1: Personal Information of Students' Respondents 

ex Age Gracie Family's occupation 

Male Female 
11-15 16-20 21-25 26-30 Above 30 9'h 10'" GovernlllCIl t 

Farming 
Mcrcha 

Othcr(s) 
years years years ycars ycars employce lit 

, 1% N % N % , % N % N % N % N % % I % I % N % I % 

59\ -9 41 41 25 25 71 71 4 4 - - - - 65 65 35 35 40 40 -19 49 8 8 3 3 

As indicated in the first part of this chapter a total of 100 students were invol ed in the 

• study. As shown in table 1: 59 (59%) of the student respondents qre male while the 

rem aining 41 (4 1 %) of them are tl:1l1alc. Concerning the age of rcspondl;nts 25 (25%) of 

them are between 11 -15 years of age; 71(71 %) of them are between 16-20 years ofag . 

The rest 4(4%) of student respondents are between 21-25 years of age. It can easily be 

concluded that the majority of the respondents are betw en the age of 16-20 years. 

• 

• 

With regard to educational level of student respondents 65(65%) ar grad ninc and 

35(35%) of them are grade ten students. Pertaining to family s occupation of stud I1t 

respondents 40( 40%) are government employee; 49(49%) ar farmer; 8(8%) nre 
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merchants and 3(3%) of them are working in private sectors. The majority of the student 

re pondents' family's occupations are govemment employ and farmers respectively. 

According to the above data one can conclude that, the majority of the students' came 

from lower socio-economic status. Lingren and Suter (1995:297) explain that large class 

size greatly harm students of low ability and those from lower socio-economic status. 

uch student need more help from teacher in order to cope up acadcmically with other 

students. 

Table 2a: Persona l [nformation of Teachcrs' Principals and 'Vcrcda Educational 

Superviso rs' Respondcnts 

, c:u ~ IIf "ten'icc 

I , 

I
I 1 

:.r. 

L 

According to Table 2a 82 (88.2%) of the teacher respondents, 9 (100%) or the principals 

and vVereda educational supervisors are male. 1 I (11.8%) of the rcspondents are r male 

teachers. Regarding to teachers, principals and Wereda educational supervisors age 7 

(7.6%) of the teachers are between 18-22 year age; 36 (38.7%) of the teacher are 

between 23-27 years agc' 18 (19.3%) of the teachers and 2 (22.2%) of the principal and 

Wereda educational supervisors are between 28- 2 years age; 15 (16.1 %) of the teachcrs 
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(lnd 2 (22.2%) ( f the principal ,1l1e1 Werecla eclucational supcrvisors are bctwcen "\3-37 

years age and 17 ( I .2%) of the teacher 5 ( 5.5%) 01 the principals and Wercd" 

cducational SUI cn isor an.: above 7 years age respectively. 

With respect to their qualification 56 (60.2%) of th tcachers and 7 (77.70/0) of the 

principals and \\'ereda educational supervisors had collegc diploma. The rest 37 (39.8(%) 

of the teachers 'lncl 2 (22.2%) of the prin ipals ancl Wel"Cd .. education super 'isors had first 

degree. Acc rding to the data on table 2, 1110st of teaching-learning process in . ample 
-

g ncral secondary school took place by diploma holders. xplaincd by Ayalcw 

(200::""'2) i is impos. ible to expcct quality secondary ecluc<ltion in th e absence of 

t]llalitied t~(\chers. adequate book. and educational matcrinls hut in the oppo. ite \\ ith \ery 

large lllllnbl'r or :tudents in econdary chools . 

. \s tt) thL' . en icL' years of the teachers princip,1ls and \\ 'l'rL'dll educational .'upcn Isor 

rcspondc11ls. 45 (4S.3%) of the teachers have crvecl between 1-5 years; 12 (12.9°0) of the 

t acher and'" (3"'. "'%) of the principals and Wereda educational super isors h .. w served 

between 6-10 year; 13 (13.9%) of the teachers and 3 C" 3.:%) of the principals and 

\\ ercda educational uper isors have serv d between I 1-15 years; 14 (15.1 (~n) of the 

teachers ,lnd 2 (22 .2%) of the principa ls Were la educational llpen'isors scn'ed between 

16-20 years and 9 (9.7%) of the teachers and I ( 11.] %) of the principa ls and \\ r da 

educational supervisors have served above 20 years. 

Table 2b: Teacher Re pOll es Concerning Grade Currently Teaching and" orking 

Load 

- - - ---- -
Grade CllrrCI1()~' teaching \Vork load p('r-IYcck 

• 
, 

- -- -- - - - - - - -- - --< 
91h 10lh Both grades 6-10 period 11-15 Pl!riotl 16-20 Pl!rIod 21-25 l't:nod \bn\'l! 2.-

1 ;-..: % N % N % N % N % N % IN % ;-..: % 

II 11.8 22 23.6 60 64.5 - - 8 8.6 27 29 3 40. 20 21.. 
---.J 
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As it is p inted Ollt in T~lb l e 2b, 9(9.7%) of the teacher respondents-me teaching gr,lde 

nine' 22(23.6%) of th 111 are teaching grade ten and 60(64.5%) of them arc teaching in 

both grades (nine and ten). 

'ollcerning to their tcaching IO'ld (.6%) of the teacher respondents have between 11-15 

period pcr-week' 27(29%) of them have between 16-20 peri ods per-\ eek; 3 (40.8%) 

have bet\\' en 21-25 periods per \\'eel . and 20(21.5%) of th 111 havc above 25 periods per­

week. In g neral - (62.3%) of the teacher respond nt have between 21 and above 25 

I eriods work load per-week. Frol11 thi data one can conclude that most Gencral 

S 'olld<lry cilool teachers in the sample area are tenching 24 periods and above per-week 

\ hlch implies that they have no pare time to provide additionnl assistance to stll(knts 

that llct.citutoring. 

T.lh le 3: tudcnt' and Te.lchcrs' Re pOll 'es Concerlling C lass izc 
--- -

Responses I 
. '0 Item Stud ents' Teachers' 

N , (Yr , N (Yr, 

I t\ Vera!!e number of students in your class? I 
• --10 students - - ! - - I 

I 

• 50 students - - - -

• 60 sludl:nts - - - -
• 70 srudents 65 65 60 6--1.5 I 
• abo\"e 70 students 35 15 .) 33 35.5 

• No response - - - -
Total 100 100 93 100 

Class sIze concerns educators for varIOUS reason because learning can only occur 

positively \v hen lessons· arc under appropriate conditions both for the student ,Ind 

teacher . Appropriate class size help in fac ilitating teaching and learning. According to 

the data in table 3 65(65%) of the student and 60 (64.5%) of the teacher r pondent 

indicated that their class accommodate 70 students per class. 35(35%) of th stlldt;nt and 

33 (35.5%) of the teacher respondcnts indicated that their class accommodate 70 and 

above students per class. Besides 6 (66.6%) of the principals and 3 (3 .3%) of Wereda 

educational supervisors in their interview replied that General econdnry Schools of 

sample \Veredas accommodate more than 70 students per class. 
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A. mentioned in th e literature review part of this study, clns. size is the concern of man y 

educat r . A tudy conducted by (Bennet, 1996:4) indicates that ns elnss size increase the 

volulll r work in marking and preparntion increases. urthermore ( o lough and Keith, 

1993 : 114) confirm that ns class size increases, it would be very diffi cult in getting to 

kno\\' students. 

Table 4: tllcicnt ·' Re onccrnin o Larg Class izc 

.. () 

:2 

~ 

-' 

..+ 

Item 

1)0 you learn 111 large cia s size (more than 50 students In the 
'I ... · ).) c u , . 

• Yes 1()O ,001 
- I ~~.'O J 

~....: '0 resj)o_n_,'t._' ____ _ _____ . _____ .L---~-__ 
Total 100 100 1 - , --

I Docs you r c];lssrOOI11 have enough desks to . cat on and light I :'>cn ICC rOI~lar\!.e class size 

• Yes - ..+ / 47 

I • No I 53 53 
; • No response - -, 

Total 100 I 100 

Do the cia Size. classroom and your seating arrangement 
conducive for the implementation of student-centered learning? 

• Yes 30 30 

I • No 70 /0 

• No response - -
Tota l 100 100 

A a result of large class ize, do you observe any in tructional 
I time \Vastage in your class? 
I • Yes 9..+ 94 

I • No 6 6 

• No respon'e 
>--

100 T Total 100 
15 

---- -
Which or the follo\Ving problcm(s) do you think are created as a -
~t of large class size? 

I • Lack or errccti \'c communication 7 7 

• Difficult to identify students with special problems 5 5 

• Problems of class room management 6 6 

• Suffocation problem (in breathing) 5 5 

• All are true 77 77 

• Othcr(s) - -
• No response - -

Total 100 100 
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Table 4 shows students' responses concerning their class size. As shown in item number 1 

of the same table, 100 (100%) of the respondents replied that they are learning in large 

class size. As stated in the chapter two of this study, the current standard set for Ethiopian 

General econdary Schools recommends a class size of 40 students in a room with a total 

area of 46.08m2. But is not practical in our General Secondary Sehool s and as many as 80 

and more tudents are being crowded in classroom whose area is ment~oned above (MOE, 

1995:3). 

'Wit h rcoarct to item numbt;r 2 of table -1-, 47(-1-7%) of the rt; pondent replit;d that their 

cia room have enough dcsl's to ea t on and li ght service for large class size. The 

remaining -3(53%) of the responden t indicated that their classroom have no enough desks 

to scat on and light sen 'icc ror large class size. 

Cia 1'00111 Ob ervatioll 1: Observation Check L i t for Til '( ructiollal 

Materials/Facili ties 

Yc 1\'0 
I 

No Item 
N % N <Yo 

1 The classroom is enough [or teaching large cl ass size 7 58.3 - 41.6 
I 

2 The classroom ha\'e enough desks fo r teaching larger 7 58.3 5 41.6 I 
I class size 1 

-- ----, .., Instructional resourct:s (Teaching aids) are adequately 3 ?- 91 75 -) -) 

I a\ ailable in the cia sroolll 
, 

~i _J - ---- -- -

'illliiarly cluring the cl(\s~room ()bsen arion the resea rcher ob 'CITed that :(41 J)O{,) (r he 

classrooms have no L:nough desks and, rL: not enough fo r teaching large cIa' l/.e. 

Besides, instru ctional resoUl' es (Teaching-aids) are not ad qu ately available in 9(7 5 ~'()) of 

the class room s. 

s po inte l out in item number 3 of Tab le 4, th e va t majority of the tudcnr re 'ponde ll ts 

70(70%) of them indicated that their class size cia. sroom and their seating aITClngemt: nt i 

not conducive for th imp lementation of student-centered lea rning. The re t 30(30%) of 

35 



• 

• 

• 

• 

• 

• 

• 

the respondents indicat d that their class Ize, classroo m and scati ng arrangemcnt IS 

conduci \ c 1'01' the implementation r sludent-cL:ntcrcd Ic<lrn ing . 1,:lrgc Ilumber of studellts 

in :1 clas, reqlllres more time and energy of the teacher. ' las sil'.c ' huuld be small if 

pos ible. tu d nts progres at different pace, they need time and space with their 

tca her ' . 

As in licated in item number 4 of Table 4, 94 (94%) of the respondents reported that they 

ob crved in tru tiona I time wastage as a result of large elas sil'e. Iso 6(6%) of the 

respondents reported that they did not observe instructional tim va.? tage as a result of 

large cIa SI7.e . 

s it is depicted in item number 5 of the same table, 7(7%) of the respondents replied that 

lack of ffective communication are created as a result of large class size. 5(5%) of the 

r spondcnts repli d that difficult to identify students with special prob lems arc created a 

a re ulr o f large class size. 6(6%) and 5(5%) of the re poncknts repl ied that problems of 

class room management and suffocation problems arc created as a re lilt of largL clas 

size respectivel y. Similarly, the intesyiew result indi cted tha t the probl ems in teaching 

large lass s izc (. s follO\ s: 

• It is not suitable to control/manage each student. 

• It is difficult to identify their knowledge level 

• It increases disciplinary problems 

• It i di fficult to involve stud nts in active learning 

• ft is diffi ult to g t enough facilitates [or large number of student ' . 

• It increases dependent work 

Variou ~ studies cmphnsize the eli advantages of large class size for both tea hers and 

students. In the chapter one of this study ( PR, 1997: 19) in iC survey tud)' h:1s 

indicated that. mallY teachers belie e that th y can not do pra ,ti '(11 activiti ,prnbl 111-
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sol ing investigation or other learner-centered approachcs in over-crowded class room 

with many students . In line with this, GOl-ton et a1 (1988:58) , teachers view that the 

quality of their teaching and their interaction with their students decline w ith an increase 

in the size of the class. Various studies emphasize the disadvantage of large class size for 

both teachers and students. 

Table 5: Students' Responses Concerning Teaching Method 

No Item 
Responses 
N % 

1 Which teaching method do teachers use in your class? 

• Lecture method 55 55 

• Jigsaw method 2 2 

• Case study method 1 1 

• Discllssion method 27 27 

Role playing method -.. 3 • , .) 

• Team project method 8 8 

• Problem solving method 4 4 

• o response - -

Total 100 100 

Pertaining to item number 1 of Table 5, 55(55%) of the students indicated that their 

teachers use lecture method of teaching in their class. 2(2%) and 1 (! %) of the students 

indicated that their teachers use Jig-Saw method (per- to-per teaching)and case study 

method of teaching in their class respectively. 27(27%) of the rcspondents indicated that 

their teachers use discussion method of teaching in their class. 3(3%) and 8(8%) of the 

students indicated that their teachers use Role-playing method (lnd Team-project method 

of teaching in their class respectively. The rest, 4(4%) of the respondent indicated that 

their teachers use problem solving method of teaching in their class. This clearly shows 

that the majority of the teachers' teaching method depends upon Lecture method . 
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Ob crvation hecldi t 2: Observation checldist for teaching methods 

No ITEMS Yes No 

N 0;;) N % 

1 The teacher facilitates the instructional process. II 91.6 1 8.3 

2 The learners listen to teacher talk 10 83.3 2 16.6 

3 The learner talks much m classroom, most of the 2 16.6 10 83.3 
activ ities led by the student 

4 The teacher talks much, most learning and teaching 10 83.3 2 16.6 
process is led by a teacher. 

5 Chairs and tables (desks) are moveable and seating - - 12 100 
ammgement is in circle or U-shape 

6 Chairs and tables (desks) are fixed and seating 12 100 - -
arrangements is in row / 

7 Teaching is directed to whole class 11 9l.6 1 8.3 

8 Students are working individually, at their own peace; on 9 7) 3 25 
work given by the teacher. 

9 Students are working together cooperatively in groups, on 
.., 

25 9 75 .) 

work given by the teacher 

10 Teachers helps students rounding the group 1 8.3 11 91.6 

11 Student involve in discussion method oflearning 2 16.6 10 83.3 

12 Students involve in problem solving method of learning 2 16.6 10 83.3 

13 Students invo lve in role playing method of learning - - 12 100 

14 Students involve in jig saw method of learning - - 12 tOO 

15 Evaluating students' learning with the partici pation of 2 t6.6 to 83.3 
student ~ 

/ 

16 Evaluating students' learning is completely the authority 10 83.3 2 16.6 
of the teacher. 

Similarly, the researchers' class room observation in sampl e general s condary schools 

proved that, 
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• Tn 11 (91.6%) of the classes the teacher facilitates the in stru ctional process . 

• In 10 (83 .3%) of the classes the learners listen to teacher talk. 

• In 10 (83.3%) of the classes the teachers talks much, most learning and teaching 

process is led by a teacher 

• In 12 (100%) of the classes chairs and tables (desks) are fixed and seating 

arrangements is in row. 

• In 11 (91.6%) of the classes teaching is directed to whol e class 

• In 9 (75%) of the classes the students are not \1,l orking together cooperatively in 

groups, on work given by the teacher. 

• In 11 (91.6%) of the classes teachers do not help students rounding the group. 

• In 10 (88.3%) of the classes students do not involve in discussion and problem 

solving method of1earning 

• In 12 (100%) of the classes students do not involve in role playing and in jigsaw 

method of learning. 

• In 10 (83.3%) of the classes evaluating students' learning IS completely the 

authority of the teacher. 

Mckeachie (1986) notes that, "[class] SIze and method are almost inextricably 

intertwined. Thus, the research on class size and that on lecture Vs discussion over lap. 

Large classes are most likely to use lecture methods and less lik Iy to lise discllssion than 

small classes" (P. 181). Similarly, (Desta, 2001:9) explained that, the teacher centered 

method gives the priority role and responsibility to the teacher. The t achers ar 

considered as the source and the students ClS recipient. Generally, in smaller classes ther 

is more individualization, greater group activities, more positive student attitudes and less 

misbehavior. 
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Tabl 6: tud nts Re ponses Concerning their As ignmcnt and Teachers' Academic 

Support 

0 Item 
Responses 

No 01<, 

1 How frequently do you do class work and Jlome work that your 
teachers give you? 

• All the time 50 50 

• MOSL of the Lime 39 39 

• .§ome time I 1 11 

• Not at all - -
• No response - -

Total 100 100 
2 Do your teachers check the students' class work and homework 

regularly? ~ 

• Yes 17 17 

• No 83 83 

• No response 
Total 100 100 

3 If your an wer LO question no. 2 is "No" what do you think is the 
reason? 

• Due to large number of students in a class 10 10 

• Due to lack time 5 5 

• Both A and B 68 68 
• Other(s) - -

• No response - -

Total " 83 83 
4 Do you geL appropriate academic support form your teachers? 

• Yes 27 27 

• No 73 73 

• No response - -
Total ~ 100 100 

5 If your answer to questions 4 is "No", what do you think is the 
reason? 

• Due to large number of students in a class 49 49 

• Teachers have no interest to support students 14 14 

• Students do not need support 3 3 

• Teachers and students have no time 7 7 

• Other(s) - -
• i'Jo response - -

Total 73 73 

As it is pointed out in item number 1 of Tab1e 6, 50 (50%) or the student r spondents 

replied that a11 the time they do c1ass work and homewo rk that th ir teach rs give to them. 

39(39%) of the respondents replied that'most of th tim they do class work and 
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homework that their teachers give to them. 11 (11 %) of the respondents replied that some 

time they do class work and home work that their teachers give to theru. 

As indicated in item number 2 of Table 6, the vast majority of the student respondcnts, 

83(83%) of them showed that their teachers' do not check the students' class work and 

homework. The rest of the student respondents 17( 17%) of them showed that their 

teachers check the students' class work and homework. 

Pertaining to item number 3 of the same Table, 10(10%) of the student respondents 

• replied that the reason(s) why teachers do not check the students class work and 

homework is that due to large number of students in a class. 5(5%) of the student 

respondents replied that the reason(s) why teachers do not check the students class work 

and home work is that due to lack of time. The higbest llllmber 68(68%) of the 

respondents replied that the reasons why teachers do not check the students class work 

and home work are both due to large number of students and due to lack of time. 

As it is pointed out in item number 4 of the same Table, 27(27%) of the student 

respondents indicated that they get appropriate academic support form their teachers. 

73(73%) of them indicated that they don't get appropriate academic support form their 

teachers' . 

Regarding item number(s) of Table 6, 47(47%) of the students pointed out that they do 

not get appropriate academic support from their teachers because du to large number of 

student in a class. 14(14%) of the students pointed out that they do J10t get appropriate 

academic support from their teachers' b~cause teachers have no interest to support 

students 3(3%) and 7(7%) of the respondents pointed out that they do not get appropriate 

academic support from their teachers because students do not need support and teachers 

and students have no time respectively. Generally, it is possible to conclude from above 

data that teachers' failure to give appropriate academic support for students is a major 

problem in teaching large class size. Concerning this issue (Waxman and Walberg, 
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1991: 135) says the orsc aspect of large class is its effect on students who are less able, 

who are qui t and introvert. Their problems may be over looked or llli sSGd. 

Table 7: Teachers' Response Concerning their Academic Support for Students' 

No ITEM 
Responses 

N % 

Do you chcck the students' home work and class work rcgularly? 

• Yes 28 30.1 
1 • No 65 69.9 

• No response - -
Total 93 100 

2 If your answer to question no. 2 is "No" why? 

• Because the number of the students very large in a class 27 29 

• Due to lack of time - -
• Due to lack of time and very large number of students 38 40.9 

• Other(s) - -
• No response - -

Total 65 69.9 
3. Do you give appropriate academic support for the needy students? 

• Yes 32 34.4 

• No 
~ 

61 65.6 

• No response - -

Total 93 100 
4 If your answer to question no. 3 is "No", what is/are your reason(s)? 

• Too many students in a class 46 49.5 

• Students do not need support 6 6.5 

• Both students and teachers have no time 9 9.7 

• Other(s) 

• No response 
Total 61 65.7 

In the previous Table 6, it was mentioned that students responded concerning their class 

work and home work. Similarly, Table 7 shows that t acher r · sponses concerning their 

academic support for students' . 

In item number 1 of Table 7, the highesf number 65 (69.9%) of tea her respondents 

repOlied that they do not check students' home work and class work regularly. 28 (30.1 %) 

of them reported that they checked students' home work and class work reguhrly. 

As it is pointed out in item number 2 of the samc table, 27(29%) of the teach r 

respondents replied that the reason(s) why teachers do not check the stud nts elass work 
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and home work regularly is because the number of student is very large in a class. 38 

(40.9%) of th In replied that the reason(s) why teach rs do not check the students class 

wor! and home work regularly are due to lack of time and very largc number of students . 
/ 

Pertaining to item number 3 of Table 7, 61(65.6%) of the teacher respondents indicated 

that they do not gi appropriate academic support for the needy students. The rest 32 

(34.4%) of them indicated that they give appropriate academic support for the needy 

students. 

• With regard to item number 4 of the same Table, 46 (49.5%) of th e teachers reported that 

the reason(s) teachers do not give appropriate academic support for the needy students is 

too many students in a class. 6(6.5%) and 9(9.7%) of the respondents reported that the 

reason(s) teachers do not give appropriate academic support [or the needy students are, 

students do not need support and both students and teachers have no ti me re pectively. 

• 

• 

According to the data in Table 6 and 7, class size has a direct bearing on the rate and 

number of communication between teache~ and the students. In the chapter one of this 

study, (Lue, 2000: 17) explained that, teachers who have man y s tudents in over crowded 

class room often say that it is certainly not suitable to provide activities and group works 

for such classes. Similarly, (Smith, 1961 :59) has also mentioned the following 

disadvantages that come as the result oflarge class. 

• Individualization of instruction is limited 

• Instruction tends to be the lecture, with out group participation 

• Oral communications with in the class room from pupil to teachers are minimized. 

• Written works assigned less frequently and where ass ign d receives less teacher 

attention and 

• Pupils are less well known to teachers as individual s. 
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T~l bl c 8: Teacher Re ponses Concernin g Teachi n lVlethods 
--

0 ITEM -
RC~JlOIl c~ 

--
I 'u 4Vt, 

1 Old YOLI h:J \'c secondary school tcaching mcthodology coursc? 

• Yc 7(, S 1.7 

• No 17 18.3 

· No responsc -
Total 93 100 , 

2 If your answer to question no. 1 is "Yes", do the courses include methods on 
how to teach large class size? 

• Yes 33 35.5 

• No 43 40.2 

· No response - -
Total 76 81.7 

3 If your answer to question no. 2 is "No", do you find it difficult to handle the 
class propcrly? 

• Yes 3D 32.3 

• No 13 13 .9 

• No response - -
Total -13 46.2 

4 Do you tcach large class size? 

• Yes 93 100 

· No - -

· No response - -
Total 93 100 

5 If your answer to question no. 4 is "Yes", which Allethods do you usc for 
teaching large class size? (You can suggest more than one methods) 

• Lecture mcthod 93 100 

• Jigsaw method/peer-to-peer learning - -

• Case study method - -

• Discussion method * 2S ~ 30 

• Role playing method *9 " 9.7 

• Team project method " IS " 19.3 

· Problem solving method - -

• Any other - -

• No response 

Total 93 100 

* Additional methods that the teachers used w ith lecture methods (0 ( a h laroc class siz . 

According to item number 1 of Table 8, the majority 76 (8] .7%) of th t ,cher 

respondents replied that they have secondary school teaching 111 thostoJogy course. The 
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few 17 (18 .3%) of the respondents replied that thcy do not have secondary school 

teaching methodology course. 

As it is depicted in item number 1 of Tablc 8, the majority 76(81.7%) of the tcacher 

respondents replied that they have secondary school tcachin g mcthodology cour c. 

Among this respondents, as shown in item number 2 of thc samc tablc , 33 (35.5%) of the 

teachers reported that the courses are include methods on how to teach largc class s ize. 

43(46.2%) of the teachers reported that the courses do not include methods on how to 

teach largc class size. 

As it is indicated in item number 2 of the same Table 43 (46.2%) of the teacher 

respondents reported that the courses do not include methods on how to teach large class 

size. Among the respondents, as indicated in item number 3 ofthc samc Table, 30(32.3 %) 

of the respondents replied that they find it difficult to properly handle the class. The rest 

13(13.9%) of the respondents replied that they do not find it difficult to handle the class 

properly. 

(Azeb, 1984:37) stated that, one can not be quabfied teacher by subject matter knowledge 

alone unless he is adequately prepared through trainin g in method of teaching. This 

indicates that a teacher should be adequately prepared in both the subject matter and 

methods of teaching if he is to be qualified in the profession. 

Regarding to item number 4 of Table 8, 93(100%) of the teacher rcspondent replied that 

they are teaching in large class size. 

As mentioned in item number 5 of Table 8, teacher respondents were asked to reply 

which methods they use for teaching large class size. 93 ( 100%) of the teach rs reported 

that they are using lecture method. In addition to lecture method 28(30%) of the 

respondents replied that they are using discussion method. 9 (9.7%) and 18 (19.3%) of 

respondents replied that they are using role-playing method and te m project method 

respectivcly. 
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In general teacher centered method of teaching is dominant in the sample Gencral 

secondary schools. In th chapter one of this study (CDTL, 2006) explained that, a major 

challenge that one often ncounters when teaching a large chss s ize is how to engage the 

student in acti e learning through out the lesson as students tend to be passive in the 

learning proce s especially in a lecture theatre. Using the monologue way to teach large 

class size does not attract students to attained class. In line with th above idea, (Desta 

2001 :9) stated that some people agree that lecture method, if properly handled by 

expenen d lea h rs can give students the necessary kno wledge . However, many 

scholars in the field of pedagogy emphasize its disadvantages rather than its advantages. 

Table 9: Teachers' Responses Concerning Preference for Teaching lVlethods 

, Responses 
No ITEI 

1'\ 'X, 

1 In 
.. 

which of the following methods MOST your opllllon, was 
V ALUABLE for you, individually, to accomplish the learning objectives 
in the large class size? 

• Pure lecture method 17 18.3 

• Role playing method ~- -

• ] igsa \V method fpeer-to-peer learning! - -

• Team project method II 11.8 

• Lecture fDiscussion combination method 65 69.9 

• Case study method - -

• No response - -
Total 93 100 

2 In your opinion, which of the following methods was LEAST 
VALUABLE for you, individually, to accomplish thc learning objectives 
in the large class size? 

• Pure lecture method 39 -12.0 

• Role playing method I: 16.1 

• Jigsaw methodlper-to-per learning! , 19 20.4 

• Team project method - -
• Lecture fdiscussion combination method - -

• Case study method 20 21.5 

• No response - -
Total 93 100 

Teachers were asked to share their opInions of the most valuable and \cast valuabl 

teaching method applied. As it can be seen in item number I of Tab I 9 17(18.3%) of the 
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teacher rcspondent ind icated that pure lecture was mo t valuable teaching mcthod. 

11(1!. %) of th teachcrs indicated that team project was 1110s t val uable teaching method. 

65(69.9%) of thc tcachcr respondents indicatcd that lecturel di scuss ion combination was , 

the most valuablc teaching method. 

Teachers were also asked why they selected the methods as most va luablc in an open­

ended question (why?) 

• Their most common reasons for selecting the lecture IDiscuss i?n method includcd 

the following: 

• 'Helps me to complete the portion by involving the studcnts" 

• 'Itsavcstime ' 

• To cover the course and to improve students abilities 

• 'It helps for good understanding". 

• It makes the students to generate idea and exchange thcir idca easily" 

• 'It makes students under stand easily what they do not know' 

• 'It full fill the teachers and students need" 

• It is possible to manage all activities under this method and to help all students to 

take part in" 

As mentioned in item number 2 of the same Table) 39 (42%) of the teacher respondents 

replied that pure lecture was the least valuable teaching method. 1 S( 16.1 %) of th t acher 

respondents replied that role playing was the least valuable teac hin g mcthod. 19(20.4%) 

of the teacher respondents replied that jigsaw (pcer-to-pccr-tt;aching) \ as the l ast 

valuable teaching method. 20(21.5%) of teacher respondents replied that cas study \ as 

the least valuable tcaching method. No teacher r spond I1t indic 'lted that the I cture 

Idiscussion mcthod was the least valuable teaching method . The majori ty 39 (42%) of the 

respondents indicated that the least valuable teaching method was pu r I cture. Therdor 
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teacher \ ere also a ked why they selected the methods as 1cast va luable u II1g an opcn­

end d question (why?). 

The 1110 t comm n reasons they gave for selecting pure lecture method were the 

following: 

• 'Students are passive under pure lecture method" 

• tudents activities based on listening and writing notes' 

• " 0 active participation of students" 

• Give morc freedom to the teacher" 

• 'Most of the time no group work." 

Different ducators, who are concerned with education, see the probkm of large class size 

on method of teaching (Emil J. Berger, 1973) as cited in (Getahun, 1990:9), large class 

size instruction is teacher-centered because the teacher in such classes usually uses lecture 

• method of teaching. In addition to this, discussion, tutori al and role p laying methods of 

teaching which require involvement on the part of the students can not be conducted in 

large class size (Dimisee, 1986:32). 

• 

Besides (Fosnot, 1989); cited in (Jason, 2006:14) stated that the traditional passive vi w 

of learning involves situations where materials is delivered to students using a lecture 

based format. In contrast a more modern view of learning is co~strllctivism, where 

students are expected to be active in the learning process by participating in discussion 

and lor collaborative activities. Over all, the results of recent stud ies concerning the 

effectiveness of teaching methods favor constructivist active learning methods. 
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Table 10: Teach ers Responses Concerning Problem in Tcachillo Large C ia s ize 

No ITEM 
Rc'pol1ses 

N '1., 

1 Did you observ teachers facing problems in teaching large 
class size? 

• Yl:S 93 100 

• No - -
• No response - -

Total 93 100 

2 If your answer to question no. 1 is "Yes", what'do you think is 
the source oftheproblem? 

• Large population of students 15 16. 1 

• Lack of skills in selecting variety of methods to teach 53 
56.6 

I:lrge class s ize 

• Lack of commitment 10 10.8 

• Lack of mastery of the subject matter 15 16.1 

• Olher(s) - -

• No response - ~ -
Total 93 100 

As indicated in Table 10, questions were asked to assess teachers' opllllOns toward 

problem in teaching large class size. In the above menti oned item nu mber I of the same 

Table, All 93(100%) of the teacher respondents replied that they observed teachers facing 

problems in teaching large class size. Similarly, the resul t of the interview made clear that 

the presence of large number of students in a class room is problem in teaching learning 

process. 

According to item number 2 of Table 10, 15 (16 .5%) of the teachcr re pondents indicated 

that the source of the problem(s) in teaching large class si ze is large c lass size (population 

of the students). 53 (56.6%) of the teacher respondents indicated that the source of the 

problem is lack of skills in selecting Varity of methods to t ach large class size. 

10(10.8%) and 15(16.1%) of the teacher respond nts indi c'ltcd that th probl illS in 

teaching large class size are lack of commitment and lack of mastery of the subject matt r 

respectively. One can see from item number 2 of Tabl 10, the majority of the 

respondents indicated that the source of the problem is lacl of sl-i ll in selecting variety of 

49 



• 

• 

• 

• 

methods to teach large class SIze. ( l I, 200 I) explained that, "mcthods are means of 

conveying ideas and skil1s to impart and acquire a certain subject matter in a more 

concrete and comprehensive way. In line to the above idea (Branders and Ginnis, 

1986:27) stressed that, the teacher who decides on the syllabus, choose the methods, 

selects the resources creates exercise and tasks and decides when, where, how and even 

why things are to be done. 

In general, for the teachers' skills 111 selecting variety of methods are vital 111 order to 

convey ideas and skills to students . 

Table 11: Teachers' Responses Concer ning Issues Related to Student-Centered 

Learn ing 

nC~pOII~Cs 

' 0 ITEII 
r.; IX, 

The facilities 111 your school situation to i"l'lement student centered leaming in large class SIZC 

· Very high - -

· Very low 63 67.7 

I · Low 20 21.5 

· Average 10 10.7 
~ 

· No response - -

Total 93 100 

Do you believe that the curricular materials (Syllabus) text books and teacher guide) arc conducive to 
Implement student centered leaming methodology in large class size? 

· Yes 37 39.8 

2 · No 56 60.2 

· No n:sponse - -
Tota l 93 100 

Do the school principal and Wereda educational supervisors support you to implemcnt studcnl centered 
mcthod of learllIng In large class size? 

· Yes 16 17.2 

3 · No 77 82.8 

· '0 response 
, - -

Total 93 100 

If your answer to question no 4 is "yes", how do you evaluate the contribution of the schonl pl'lncipal and 
Wereda educational supervisors in Imelementing student centered method of leuming in \;II'''C dass SI7C') 

· Very high - -

· Iligh - -

· Very low II 11.8 
4 

· Low 5 5.4 

· Avcrage - -

· No response - . 
Totu l 16 17.1 
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Table I I sho\ tha t teachers' responses concerning studcnt centercd Icarning. In item 

numb I' I of thc sa mc table, teachers were asked abou t the fac ilities in thcir school 

situation to implement student centcred learning in larg c lass s il.l:. 63(67 .7%) of the 

teacher respondents reported that the facilities in their school is very low. 20(21.5%) and 

10 (10 .7%) of the teacher respondents reported that the faci li ties in their school are low 

and average l' pc tively. According to Table 11, item number J thc fac iliti es in sample 

general secondary schools situation to impellent students centered act ive lea rning found 

low. Without these facilities the intended active learning can not be implemented . 

Frandsen (1 957 : 152) as cited in (Desta, 2001 :38) pointed that the classroom should be 

equipp d fo r a large variety of practices and acti viti es. The typ ica l in termediate 

classroom, for example, needs shelves containing a va riety o f books in children 's 

literature, sci enc social studies, and nature, etc. It needs a minimum shelves, desks and 

table for specia l acti vities. Ample bulletin boards space and news prin t chal1s for shldents 

presentations are useful, there should be maps, globes, va ri ety of out materials, asels, 

• used magazines and equipment for mounting and filling, clipped pi cture, craft tools and 

work bench, with drawing graph charts and serve many purposes etc. 

In item number 2 of Table 11, teachers were also asked if they bel ieved that the curricular 

materials are conducive to implement student-centered learni ng methodology in large 

class size. 37(39.8%) of the teacher respondents believed that thc curricular materials are 

conducive to implement student centered learning methodol ogy in large class size. The 

majority 56(60.2%) of the teacher respondents do not belie e that the curricular materials 

are conducive to implement student centered learning in large class s ize. Textbooks must 

have the appropriate content and reading level; be consisten t in approach or method, and 

exposition; be properly sequenced; motivate the students' and fin all y. b readily taught by 

less-qualified teachers yet allow good teachers to expand upon them ( ew man , 1980 

cited in Desta, 2001 :40) . 

As can be seen from item number 3 of Table 11, the teachers were asked if school 

principal and Wereda educational supervisors support th m in implementing student-
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cent red method of learning in large class size. The few 16 (17.2 %» of them repli ed that 

the school principals and Wereda educational supervisors do support them in 

impl menting student-centered method of learning in large c las ize . The majority 

77(82.8%) of them replied that the school principals and W eI' da ed ucational supervisors 

do not support them in implementing student-centered meth od of lea rning in large class 
" 

slze. 

In item number 3 of the same Table, the teachers were asked how they evaluate the 

contribution of the school principals and Wereda educational superv isors in implementing 

student-centered method of learning in large class size. 11 (1 J .8%) and 5(5.4%) of the 

teacher respondents replied that the contribution is very low and lov respectively. The 

implementation of any cuniculum demands the cooperative effo rt of the entire staff. The 

role of senior staff members and directors are an essential el ement of supcrvisory activity, 

because they can give advice to staff about policies, and/or ab ut ro lc of responsibility . 

The school teacher and the principal are the most availabl e upe rvisors for the entire 

• school professional inter staff development in supporting teachers who are untrained 

trying new teaching methods, leading staff discussions etc. (Desta , 2001). 
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Table 12: tudent ' and Teachers' Responses Concerning Text Book 

l~ c Jlonses 

0 Item Stlld cnts' Teachers' 
N I~J N ·X, 

I Is there shortage of tcx t book in your school? 
~ 

• Yes 63 63 57 61.3 

• No 37 37 26 28 

• No response - - 10 10.7 

Total 100 100 93 100 
2 What is pupil -book ratio of the text book in your school? 

· 1:1 3S 35 26 28 

• 1:2 18 18 16 17.2 

· 1:3 15 15 I I I 1.8 

· 1:4 32 32 30 32.3 

• Other(s) - - - -
• No response - - 10 10.7 

Total 100 100 93 100 
3 Availabili ty of the necessary instructional materials other than tex t books for 

teach ing large class size in your school (like dictionary, encyclopedia, reference 
books, maps, charts, magazine, news paper and globes) 

• ery High 5 5 - -
~ 

• High S 5 - -

• Very low 26 26 56 60.2 

• Low 30 30 32 34.4 

· Average 34 34 5 5.4 

• No response - - - -
Total 100 100 93 100 

As it is pointed out in item number1 of Table 12, 63(63%) of the student respondents and 

57(61.3%) of teacher respondents replied that there is shortage of text book in their 

General secondary school respectively. 37(37%) of the student respondents and 26(28%) 

of the teachers respondents replied that there is no shortage of tex t book in their General 

secondary school respectively. 10(10.7%) of the teacher respongents do not give 

responses. From the above data, one can understand that there is shortage of text book in 

the sample General secondary schools . 

Concerning item number 2 of the same Table, 35(35%) of the student and 26(28%) of 

teachers respondents indicated that pupi l-book ratio of the text book in their school is one 

to one. 18(1 8%), 15(15%) and 32(32%) of the student rl; pondcnt and 16(17.2%), 
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11(11. 1%) and 30 (32.2%) of the teachers indicated that pupil book ratio of the text book 

in th if school is on to two, one to three and one to four respectively. 

As indieat d in item number 3 of Table 12, questions were asked to as ess availability of 

the necessary instructional materials other than text books for teaching large class size. 

5(5%) and 5(5%) of the student respondents reported that is very high and high 

respectively 26 (26%) and 30 (30%) of the student and 56(60.2%) and 32 (34.4%) of the 

teach rs reported that is very low and low respectively. 34 (34%) of the student and 5 

(5.4%) of the teachers respondents reported .that is average. 

According to the above data only 10 (10%) of the respondents reported that availability of 

necessary instructional materials other than text books for teaching large class size is very 

high and high respectively. The majority of the respondents reported that is very low, low 

and average. Textbooks facilitate not only the teacher's actual teaching work by reducing 

the amount of time that has to be spent dictating or waiting while the students copy from 

the black board but it also enables the children to work at their own pace, at home as well 

as in class (Schiefelbein, 1990:22). 

A major problem faced by students in large classes is the scarcity of learning resources 

(both textbooks and instructional materials/facilities). Over-crowded classroom, 

comp tition for limited textbook library references and instructional facilities are stiI1 the 

problem of large class size. Similarly, (Te~este) 1990: 49) has tated that, text books are 

always in short supply and in most subjects; several students share the text books. This 

reveals that one of the problems in the secondary schools is shortage of instructional 

materials. (MOE 1994) which would affect both the work of teachers and the students. It 

is possible to conclude that experienced teacher may employ the textbook as their major 

source of knowledge along with other teaching methods to tcach larg class size as well 

smaller ones. 
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Table 13: tudent' and Teachers' Responses Concerning Instructional Facil ities 

Responsc ' 
, -

Studcnts Teacher ' 0 Item 

• N ulo, N %, 

I Is there a I ibrary service in the school? 
. ' 

• Yes 100 100 93 100 

· No - - - -
• No response - - - -

Total 100 100 93 100 
2 If your answer to question no. I is "Yes", how satisfactory is the scrvice it 

provides for large class size? 

• Very High 5 5 - -

• • High G G - -
• ery low 53 53 63 67.7 

• Low 23 23 23 24.7 

· Average 13 13 7 7.5 

• No response - - - -

Total 
100 100 93 100 

3 Is there a laboratory service in the school? 

• Yes 16 16 16 17.2 

• 10 84 84 77 82.8 

• No response - - - -

Total 100 100 93 100 
4 If your answer to question no. 3 is "Yes", does it have enough chemicals, 

apparatus and water for teaching large class size? 

• It has sufficient chemicals, apparatus and water to scrve large class size - - - -
• It has sufficient chemicals, apparatus but in sufficient water to serve - - - -

large class size 

• It has sufficient apparatus but in sufficient chemicals and water to serve - - - -
large class 

• It has in sufficient chemicals, apparatus and water to serve large class 16 16 16 17.2 
size 

• Any other - - - -
• No response - - - -

Total 16 16 16 17.2 

5 Is there a pedagogical center in the school? 

• Yes ~ 9 16 17.2 

• No 91 91 77 82.8 

No response - - - -
Total 100 100 93 100 

6 If your response to question no. 5 is "Yes", are there enough tools and spnces for 
all students to Involve in producing materials related to what they learn? 

• Yes - - - -

• · No 9 9 16 17.2 

• No response ,- - - - -
Total 9 9 16 17.2 
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Tabl 13 shows teachers and studcnts responses concerning instructional facil ities. In item 

number 1 of Table 13, students and teachers were asked if ther is a library service in the 

school. 1 OO( 1 00%) of the students and 93 (100%) of the teachers respondents replied that 

there is a library service in the school respectively. 

Regarding to item 2 of the same Table, question was asked to assess how satisfactory is 

the service it provides for large class size. )(5%) and 6(6%) of the students respondents 

indicated that is very high and high respectively 53 (53%) , 23(23%) of the student and 

63(67.7%) and 23 (24%) of the teacher respondents indicatcd that is very low and low 

respectively. 13 (13%) of the student and 7 (7.5%) of the teacher respondents indicated 

that is a erage respectively. Thus it is possible to generali ze from the above data that the 

school libraries are not providing the required service. 

In item number 3 of Table 13, students and teachers were asked if there is a laboratory 

service in the school 16 (16%) of the student and 16 (17.2%) ofth teacher respondents 

reported that there is a laboratory service in the school respectively. 84 (84%) of the 

students and 77 (82.8%) of the teacher respondents reported that there is no laboratory 

service in the school respectively. 

Regarding to item number 4 of the same Table, students and t achel's \lI,' re asked if the 
./ 

laboratory have enough chemicals, apparatus and water for teaching large class size. 16 

(16%) of the student and 16 (17.2%) of the teacher respondents reported that it has in 

sufficient chemicals, apparatus and water to serve large class size. One can see from the 

data even though the schools have laboratories, there is no a laboratory service and it has 

insufficient chemicals, apparatus and water to serve large class size. 

Concerning item number 5 of Table 13, students and teachers wcr asked if there is a 

pedagogical center in the school. 9 (9%) of the student and 16 (17.2%) of the teacher 
~ 

respondents reported that there is a pedagogical center in the chool. 91 (91 %) of the 

students and 77 (82.8%) of the teacher respondents reported that th r is no pedagogical 

center in the school. 
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Regarding to item number 6 of the same Table, studcnts and tcachcrs were asked if 

pedagogical center have enough tools and spaces for all students to involve in providing 

matelials related to what they learn. 9(9%) of the student and 16 (J 7.2%) of the teacher 

respondents repolied that there is no enough tools and spaces [or all students to involve in 

providing materi'lls r lated to what they learn. Besides, the result of the interview made 

clear that there are no enough instructional materials ffaeilities in the sample General 

secondary schools for teaching large class size. 

/' 

A study result conducted by Amare (1998:293) also proves that one of the major 

problems of secondary schools in this country is shOLiage of text books, school 

pedagogical centers, reference books, teacher's guide, laboratories, libraries etc. which 

affects students out comes. Similarly, (Yohannes, 2005:50) stressed that, in most of 

developing countries including Ethiopia, it is hardly possible to have such materials 

ffacilities adequately. In this case, secondary schools of Ethiopia are characterized by 

shortage of instructional materials and other teaching equipments . 

The teaching of large class is truly challenging and requires more conscious effort and 

planning in order to make learning and teaching more effcctive in sLich an environment. 

With the inno ative use of modem day tools such as IT, communication technologies and 

the Internet, some of the problems associated with teaching large classes can be over 

come (CDTC 2006). /' 
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Tabl J 4: tudent' and Teacher' Response Concerning Disciplinar Problem 

Responscs 

No ITEM Stuucn ts Teachers' 

N 'Yu N % 

1 Does large class size increase disciplinary problems in your 
school or class? 

• Yes /' 97 97 87 93 .6 

• No 3 3 6 6.4 

• No response - - - -
Total 100 100 93 100 

2 If your response to the above question is "Yes" what are the 
most critical disciplinary problems in your school or class? 

• Talking out with out raising hand 2 2 21 22.6 

• Talking back 4 4 13 14 

• Ignoring rules - - - -

• Failing to complete assignments I 1 15 16.1 

• All of the above disciplinary problems 90 90 38 40.9 

• Any other - - - -

• No response - - - -
Total 97 97 87 93.6 

Table 14 show students' and teachers' responses conccrnlllg disciplinary problems. In 
/' 

item number 1 of the same table, 97 (97%) of student and 87 (93.5%) of teacher 

respondents reported that large class size increase disciplinary problems in their school 

/class respectively. Similarly, in the interview almost all principals and Wereda 

educational supervisors indicated that large class size increase disciplinary problems m 

their General secondary schools. 

3 (3%) of the student and 6 (6.4%) of the teacher respondents reported that large class 

size do not increase discipl1nary problems in their school/class respectively. 

In item number 2 of Table 14, students and teachers were asked what are the most critical 

disciplinary problems in their classes were. 2 (2%), 4 (4%) and 1 (I %) 0 the student and 

21 (22.6%) and 13 (14%) of the teacher respondents indicated thCJt the most critical 

disciplinary problems in their school/classes are talking out with out raising hand, talking 
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./ 

back and failing to complete assignments respectively. 90(90%) of the student and 

38(40.9%) of the teacher respondents respectively indicated that~ all of the above 

disciplinary problems are the most critical problems in their school/classes . 

Similarly the interview result indicated that the most critical disc iplinary problems In 

sample General secondary schools as follows: 

• Cheating in exams 

• Fighting with peer or teachers 

• Vandalism /the deliberate damages of school propelty/ 

• Showing hostility /unfriendly and aggressive/ 

Classroom Observation 3: Observation Checklist for Students.' Misbehavior in 

Classroom 

Yes No 
No Items 

N (Yo N 0/0 

1 Talking back 7 58.3 5 41.6 

2 Talking wi th out raising hands 8 66.6 4 33.3 

3 Getting out of seat 1 83 1 1 91.6 

4 Disrupting others in a class 7 58.3 5 41.6 

5 Sleeping in a class 2 16.6 10 83.3 

6 Do work un related to classroom teaching learning 6 50 6 50 

./ 

The researchers' class room observation in sample general secondary schools also proved 

the following: 

• In 7 (5 8.3 %) of the classes the students were talking back in the classroom during 

the instruct ional process 

• In (66.6%) of the classes the students were talking with out rai sing hands 

• Only in 1 (8 .3%) of the class the students were getting out of seat 
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• In 7 (58 .3%) of the classes the students were disrupting others in the class 

• In 2 (16.6%) of the classes the students were slccping in thc class. 

• In 6 (50%) of the classes the students were doing work unrelated to classroom 

teaching I arning. 

Classroom Observation 4: Observation Checklist for Teachers in Classroom 

Yes No 
Teachers in a Classroom 

N <Yo N <Yo 

1 Blaming tudents - - 12 100 

2 Over reacting in a class room , - - 12 100 

3 Repeating or reviewing already learned material 2 16.6 10 83.3 

4 Dealing with a single student at length 2 16.6 10 83.3 

5 Lack of recognition of ability levels 8 66.6 4 33.3 

6 Lack of clear instructional goal 6 ~ 50 6 50 

Similarly, as indicated in the above classroom observation checklist: 

• In 2 (16.6%) of the classes teachers were dealing or reviewi ng already learned 

materials 

• In 2 (16.6%) of the classes teachers were dealing with a single student at length. 

• In 8 (66.6%) of the classes teachers lack of recognition of ability levels. 

• In 6 (50%) of the classes teachers lack of clear instructional goal 
/ 

Borich (1988:250) stated that, teacher who had classrooms in which large percentage of 

students were off-task, talked without raising hands, talked back moved about the room 

without permission, ignored rules, disrupted others and faced to complete assignments. In 

addition, Tozer, Violas and Sense (1993:298), explained that large class size leads to 

discipline problems, less involvement of students in classroom activities and little or no 

support to individual students. As a result of this, students may develop an atmosphere of 

disinterest in their learning because they don't know whether th y did good or not. 
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Table 15: Teachers' Responses Concerning Class Room lYlanagement 

Respollses 

No Item Teachers' 

N I~) 

1 Did you take class room management course that include ways of' 
managing large class size? 

• Yes 23 24.7 

• No 70 75 .3 

No response 
/" 

• 
Total 93 100 

2 If your response to the above question is "No", how do you manage 
your class? 

• By establishing and enforcing rules 25 26.9 

• By using harsh forms of punishment - -

• By making the lessons interesting 45 48.4 

• Other(s) - -

• No response - -

Total 70 75.3 

Table 15 shows teachers' responses concerning classroom managemerlt. In item number 1 

of the same Table 23 (24.7%) of the teacher respondents repli ed that they took classroom 

management cou rse that include ways of managing . large class size. 70 (75.3%) of the 

teacher respondents replied that they did 110t take class room management course that 

include ways of managing large class size. In general, the majority of the respondents did 

not take class room management course. (Johnson and Bany, 1970:24) stated that, 

classroom management can be defined as the "process of establishing and maintaining the 

internal environment of the group and the class condition for the attainment of 

educational goals" it consists of all "the provisions and procedures to maintain an 

environment in which instruction and learning can occur." 

Regarding to item number 2 of Table 15, 25 (26.9%) of th teacher respond nts repli d 

that they are managing their class by establishing and enforcing rules. 45 (48.4%) of the 
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teacher respondents replied that they are managing their class by making their lessons 

interesting. 

Observation Checklist 5: Observation check list for classroom management 

Yes No 
No Item 

N 0;(. N 0/0 

1 Exclusive authoritarian class room climate - - 12 100 

2 Less of an autocratic and authoritarian class room cl imate 12 100 - -

3 Teachers give clear rules and directions 4 33.3 8 66.6 

4 More freedom of student expression 4 33.3~ 8 66.6 

5 Use of ability or activity groups 1 8.3 11 91.6 

The researchers' classroom observation In sample General Secondary Schools proved 

that, 

• In 8 (66.6%) of the classes teachers do not give clear rules and directions . 

• In 8 (66.6%) of the classes there were no more freedom of students expression. 

• In 11 (91.6%) of the classes teacher did not use ability or activity groups. 
/' 

Good classroom teaching practice can greatly be influenced by teachers' accumulated 

experience in teaching for a number of years. Brooks; cited in Doyle (1984:44 1), found 

that more experienced and old junior high teacher had better organization, sequence, 

smoothness and with-it-ness (eye contact and visual scanning) than in experienced and 

young teachers . Thus, this show more experienced teachers solve and view classroom 

management problems in large class size different from less experienced teachers. They 

are better in interpreting the complexity of environment in which they 'v\fork (Cole and 

Chan, 1994: 15). 

/' 
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CHATERFIVE 

Summary Conclusions and Recommendation 

5.1 SUlnnlary 

The main purpose of this study was to drscover the extent of the problems in teaching 

large class size in some selected General Secondary Schools of East Shoa Zone and to 

suggest possible solutions. To this end, the study tries to answer the following basic 

questions 

1. What are the main problems in teaching large class size? 

2. Are th re enough instructional facilities in the school for teaching large class size? 

3. What effOlis have been done by teachers, school principals and supervisors to 

overcome the problems in teaching large class size? 

4. What are the possible solutions to alleviate the problems? 

The study was can-ied out in three governments' General secondary schools . Besides, the 

students, the teachers, school plincipals, vice-principals and Wereda educational 

supervisors form the sample schools were taken as the su bject of the stud y. 

In addition, the information was obtained from the sample respondents through a set of 

questionnaires and structured interviews. Also classroom observation was conducted in 

grades nine and ten. Besides, different literatures, and internet lines were assessed to 

make clear about class size problem of large class size, teacher qualification, teaching 

method, active learning, instructional materials/facilities and cia 1'00111 manag ment. 

Percentages were used for the analysis of the data collected. Based c:n the results of the 

analyzed data , the following major findings were obtained: 

1. Many educators in the filed of education stress on the n cd for academically and 

pedagogically qualified teachers for effective teaching. (Muta sa and Wills, 1995) 
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have xpla ined that, instructional methods by themscl ves can not do much 

Impro d learning and thus their value lies on the professional skills of the 

teacher in using or handling them. Therefore, 

• Most of the teachers in sample General Secondary Schools (9-10) were 

under qualified to fully manage the subj ect matter and in handling large 

class size. (i.e. they are diploma holders); 

• General Secondary Schools Teachers were still teaching in the traditional 

way using lecture-method as dominant method of instruction to teach large 

class size· which is contrary to student-centered (active learning method). 

ince traditional methods have no variety; they become monotonous and 

boring. / 

2. Small classes permit students to get more attention from their teachers and 

classmates. In addition to this, both teachers and students get more opportunity of 

using educational materials/facilities, teaching methods and activities. Thus, in the 

sample schools classrooms were over crowded, 70 and above students were 

accommodated. As the result of this: 

• Lack of effective communication were created bet\ een the teacher and 

students 

• For the teachers it is found to be difficult to identify tudents with special 

problem 

• For the teachers it is found to ,be difficult to manage the class properly 

• The class rooms were suffocated (not ventilated) 

• It was difficult to implement active leaming 

• I t was difficult to check students assignment 

• It was difficult to support the needy students 
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• It was difficult to maintain classroom discipline 

" 

3. In most of the General secondary schools there was shortage of text books for 

teaching large class size. Consequently, 

• The average textbook-pupil ratio is 1:2 or 1:3 in Illost of the sample schools. 

• Availability of the necessary insh-uctional materia ls other than text books 

for teaching large class size was low. 

• The curricular materials (syllabus), textbooks and teacher guides were not 

conducive in implementing a.?tive learning. 

4. According to Ministry of Education (MOE, 2002: 18), school facilities include 

water, latrines, clinic, library, pedagogical-center and labo ratories. These materials 

are required to be proportional to the number of teachers and students in the 

school. However, in most of the General Secondary schools the facilities were very 

low . 

• The libraries did not provide satisfactory service fo r large class size. 

• The libraries did not have reference books in qu ality and quantity. 

• The laboratories seemed existing but not alive in reality 

• The pedagogical-centers were with out function . 

5. The implementation of any curriculum demands the cooperati ve effort of the entire 

staff. The role of senior staff members and school directors are an essential 

element of supervisory activity, because they can give ad ice to staff about 

pobcies, and/or about role of responsibility. The school te(lcher and the principals 

are the most available supervisors for the entire school professional inter staff 

development in supporting teachers who are untrained trying new teaching 

methods, leading staff discussions etc. (Desta, 2001). However school principals 
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and Wcreda educational supervisor activity was found low in supporting students 

and teachers to implement student-centered method of learning in large class size. 

5.2 Conclusions 

Based on the major findings of the study, the following conclusions wer drawn: 

a. Studies showed that teachers who have had methods course perform better than those 
/ 

who have had none; bachelor's degree graduates from teacher education programs 

perform significantly better than graduates in other areas (Richcy 1979:58). The result 

of this research under taking revealed that the majority of the teachers, school 

principals and Wereda educational supervisors were under qualified or diploma 

holders for grades or positions they were assigned. Thus, it may be concluded that; 

• Teachers were unable to fully manage the subject matter and lacked confidence in 

them selves in handling large class size. 

• They lack skills of selecting variety of methods to teach largc class size. 

b. Classes consisting of optimum size are considered to create a favorable environment 

for the teachers as well as for the students . However, the findi ngs of this study 

indicated that the majority of General .... Secondary Schools accommodate 70 and more 

than students' per-class. Therefore, it seems reasonable to concluded that, 

• Communication barriers were created between teachers and students; 

• Teachers were in lack to check students assignment; class \ orks and home works; 

• Shldents had little involvement in the classroom activities; 

• Teachers failed to maintain classroom discipline; 

• Teachers lacked to give appropriate academic support for th needy stud nt. s a 

result grade repetition, lack of interest in learning, and drop-out of students \ ill 

increases. And these may contribute to educational wastag . 

.... 66 



• 

• 

• 

• 

• 

• 

• 

c. Educator ba ed up on their research findings, have noted that th textbooks facilitate 

not only th teacher's actual teaching work by minimizing the amount of time that has 

to be sp I1t waiting while the students copy from the black board, but is also enables 

the children to work at their own pace, at their home as well as in clas . However, the 

result of the tudy confirmed that in most of the General econdary Schools there was 

shortage of textbooks for teaching in large class size. Thl! , it is possible to conclude 

that, 

• With out availability of sufficient text books teachers bec8me helpless and unable 

to know every thing to teach effectively; 

• With Ollt textbooks, students could not learn effectively 8nd do ing assignments, 

class work and homework was found to be very difficu lt; 

• Shortage of textbooks added heavy tasks on teachers and students such as dictating 

or waiting while the students copy from the blackboard for children difficult to 
" 

work at their own peace . 

d. It has been noted that, school materials/facilities are critical for noticeable achievement . ~ 

of educational objectives at all levels. Even though, the resul t of this study indicated that 

in most of General secondary schools the facilities found very low for teaching in large 

class size. Therefore, it is possible to concluded that, 

i. Library 

• With out library service students and teachers were unable to achieve their own 

personal academic interests . 

• With out library service students and teachers could not get necessary academic 

information. 

• With out references students unable to carry out class worl , home work and oth r 

assignments. 
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• With out library service it might be difficult to carry out cducational activ ities 

prop rly. 

ii. Laboratory 

• Without laboratory experiment particularly the natural science subjects can not be 

effecti ely learnt from books and lectures alone. 

• Without laboratory experiment it was difficult for students to discover the relation 

ship between and among things, facts and events in natural sc ience subjects such as 
./ 

physics, chemistry and biology. 

• In general without text books and instructional materi als/fac ilities almost no 

learning could be expected to occur. 

e. The school principals, vice-principals and Wereda educational supervIsors are an 

essential element of supervisory activity in leading, fac ili tating, controlling and 

evaluation the educational programs as well as students-centered learning activities in 

the school system. However, the findings of this research indicated that school 

principals and Wereda educational supervisors' activities found- low in supporting 

teachers in implementing student-centered method of learning in large class size. 

Therefore, it is possible to conclude that, 

• Active learning was not practical in all General Secondary Schools: 

• Instruction tended to be lecture, with out group participation; 

• Students involvement was less in class room activities; 

As a result of this, students might develop an atmosphere of di sinterest in their learning 

because they do not know whether they did good or not. 
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5.3 Recommendations 

In view of the findings of the study and the conclusions dra,YVl1, the following 

recommendations were forwarded . 

a. The finding of the study showed that most of the teachcrs in sample General 

School (9- 10) were under qualified to fully managc the ubject matter and in 

handling large class size. Besides, the teachers wcre tcaching in the traditional way 

of using I cture method as dominant method of instruction to teach large class size; 

these problems could be avoided as suggested blow. 
/' 

• Teachers have to improve large class size teaching by using peer coaching program 

at school level. 

• Teachcrs have to create a small-class atmosphere in largc-class setting. In order to 

facilita te discussion, feedback, and active learning, the teachers of large classes can 

work to create the kind of group identity and individual rapport that make smaller 

classes so effective and enjoyable. 

• Teachers have to encourage class participation 

Divide the class in to groups 

Plan for participation 

Give participation points 

Make students contribute materials for class 

• Teachers have to promote active learning 

use interactive lectures 

design lecture method around a problem-solving model 

use visual reinforcement to enhance learning 

incorporate a variety of teaching methods 

69 



• 

• 

• 

• 

• The Ministry of Education have to seek ways to train more teachers in dcgret,; 

program 

b. Class size is one of the major factors which hinder active learning in the sample 

general secondary schools where classrooms were found over-crowded. This 

problem may be alleviated in the following ways: 

• The Oromia Region Education Bureau and East Shoa Zone Education Office need 

to allocate additional budget to build more classes. 

• The Local Authorities (Wereda Administrators, kebele Administrators and Parent 

Teachers Associations) have to mobilize the community to build more classes. 

• Teachers need to use technology such as audio and video aids to support large 

class learning 

• Teachers have to show their own efforts enthusiasm in teaching large class size 

• Teachers have to use tutOTial program to support large class tea~hing. 

c. In the study area, school facilities were found very low and there were shortage of 

textbooks for teaching large class size. These problems could be avoided in the 

following way: 

• The local Authorities have to mobilize the community, Non-Govemment 

organizations and Investors to obtain fund that would enable the schools to 

construct libraries, laboratories, pedagogical centers and to buy or to copy 

necessary materials, textbooks, reference books, laboratory equipment and 

pedagogical center tools by getting permission from Regional Authorities. 

d. The research findings indicated that school principals and Wereda ducational 

supervisors activity was found low in supporting teachers' in implementing 

student-centered method of learning in large class size. 
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• School principals and Wereda educational supervisors should be equipped with the 

necessary knowledge and skill which would enable them to give advice to staff 

about educational policies, and or about role of responsibility . 

• School principals and Wereda educational supervisors have to organIze 111 staff 

training how to implement active learning in large class seating. 

• School principals and Wereda education supervisors have to encourage active 

learning at all level of classes . 

e. Finally, the researcher recommends that interested researcher to make deep 

research on the problems in teaching large class size . 
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APPENDIX A 

Sample Size 

1 tratifi ed Random Sampling f five sch o ls ill En t Shoa Zone 

1. Oda Nebe General Secondary Scho I (()-I 0) 

2 . Wonji General eeondary chool (9-10) 

3. Cheffe General Secondary School (9- 10) 

= 694 

= 2819 

= 844 

= 4357 

• BI the determine proportion n 1 N. The sample s ize requ ired is 100 so n = 100 

The proportion will be 100/4357 = 0.02295 157 

CI multiply the number of members in each strn tlln1 by the obta ined proportion 

i.e. = 0.02295157 

This will give the number of members to be included in the sampl e s ize. 

No Name of the school Grade Sex No students in each schools Sampl e ize 

I Qda Nebe General 9t11 M 27 1 xO .02295 157 6 
--

Secondary School F 2 10xO.02295157 5 -
10th M 140xO.02295157 3 

F 82);0.02295 157 2 
------

2 Wonji General 9th M 10 18:< 0.02295157 24 
-- -

econdary School F 802xO.02295157 18 

10th M 559xO. 02295157 13 

F 440 0.02295157 10 

3 Cheffe General 91t1 M 357xO .022<)5157 8 I 

econdary School F 192xO.02295157 4 

1 o til M 202xO.02295157 5 

L 93xO.02295 157 2 
---------

11 100 

01 after determining the number to be taken ['rom aeh . tra l1l11l J \Va I11 ploy impk 

• random sampling to select the specifi c saml I slIbj Cls. 
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APPENDIX B 1 (1-6) 

ADDIS ABABA UNIVERSITY 

SCHOOL OF GRADUATE STUDIES 

COLLEGE OF EDUCATION 

DEPARTMENT OF CURRICULUM AND TEACHER PROFESSIONAL 

DEVELOPMENT STUDIES 

RESEARCH QUESTIONNAIRE 
~ 

To be filled by Ge neral Secondary School Students 

The main objective of t his questionnaire i:s 0 ollect n ecessa ry information for 

the study on "problems in Teaching Large class s ize in some selected General 

secondary schools of East Shoa zone" . Besides it is to identify major problems 

in teaching large class s ize at this leve l, and to come up with some solutions 

• that alleviate the problems . Therefore, you are kindly requested to fill in the 

ques tionnaire since the success of this study direct ly depends up on your 

genuine responses to the questions. 

• 

Thank you for your cooperation in advance! 

INSTRUCTION 

1) No need of writin g name 

2) Put tt ./" mark in the space provided ror vour a n sw rs 

3) Give short answers in the space provided for qu stion it ms that are open ­

ended . 
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PERSONAL INFORMATION 

Wereda Town ch ool 

1) Sex: AI Male 0 BI Female 0 

2) Age 

AI 11 - 15 years 0 D / 26 - 30 y a r s 0 
BI 16 - 20 years 0 E/ Above 30 years 0 
Cj 21-25 years 0 

3) Grade 

AI 9th 0 BI 10th 0 

4) Your family's occupation 

A. Government employee 0 
B. FarmingD 

C. Merchant D 

D. Other (s) ______ _ 

Teaching Learning 

5) Average number of studen ts in your class 

A. 40 students D D. 70 students D 
B. 50 students D E. above 7 0 studen ts D 

C. 60 students D 

6) Do you learn in large class size (more than 50 students in th e class)? 

A. Yes D B. No D 

7) Which teaching methods do teachers usc in your cla ss? 

A. Lecture method 

B. Jigsaw method 

D 

D 
C. Case study method D 

D. Discussion method D 

E. Role plnying m thod D 

F. T '8m project m e thod D 

G. Problem solving method D 
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8) Do your class size and classroom and your seating arrangemen t is 

conducive for the implem ntation of stud nt centered learning? 

A. Yes D B . No D 

9) Do you get appropriate a ademic support from your teachers? 

A. Yes D B . No D 

10) If your answer to question no. 9 is "No", what do you think is the reason? 

A. Due to large number of students in a cla s D 
B. Teachers have no interest to supporL student D 
C. Students do not need support D 
D. Teachers and students have no Lime D 
E. Other(s) _______ _ 

11) As a result of large class Size, do you observe any instructional time 

wastage in your class? 

A. Yes D B. No 0 

12) Which of the following problem(s) do you think are created as a result of 

large class size? 

A. Lack of effective communication D 
B. Difficult to identify students wiLh special problem D 
C. Problems of class room management D 
D. Suffocation problem (ventilation) 0 
E . All are true 0 
F. Other (s) ____________ _ 

13) How frequently do you do class work and home work that your teachers 

give you? 

A. All the time 0 
B. Most of the time 0 

. Some time 0 
D. Not at all 0 
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• 

14) Do your teachers check thc students' class work and hom work regularly? 

A. Yes D B. No D 

15) If your answer to question no. 14 is "No" what do you think i the reason? 

A. Due to large number of student in a clas. D 
B. Due to lack of time D 
C. Both A and B D 
D. Other(s) _____ _ 

16) Does large class SIze Increase disciplinary problems If.l. your school or 

class? 

A. Yes D B.No D 
17) If your response for the above quest ion is "Yes", what is the most critical 

disciplinary problem in your school or class? 

A. Talking out with out raising hand D 
B. Talking back 0 
C. Disrupting others 0 
D. Ignoring rules 0 
E. Failing to complete assignments 0 

F. All of the above disciplinary problems 0 
G. If any other __________________ _ 

18) Is there shortage of text book in your school? 

A. Yes 0 B. No 0 

19) What is pupil- book ratio of the text book in your school? 

A. 1: 10 

B.1:20 

C.1:30 

d. 1:4 0 
E. othcr(s) ____ _ 
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20) Availa bility of the neces ary instru tional materials other than text books 

for teaching large class in your school? 

A. Very High 0 D . Low 0 
B . High 0 E . Average 0 
C. Very Low 0 

21) Is there a library service in th e school? 

A. Yes 0 B . No 0 

• 22) If your answer to question no. 21 is "Yes", how satisfactory is the service it 

provides for la rge cla s s size? 

A. Very High 0 D. Low 0 
B. High 0 E. Average 0 
C. Very Low 0 

23) Is there a laboratory service in the school? 

A. Yes 0 B. No 0 

24) If your answer to question n o . 23 is "Yes", does it h ave enough chemicals, 

apparatus and water fo r teaching large class size? 

A. It has sufficient chem icals, apparatus and water to serve large class 

size 0 

B. It has sufficient chemicals, apparatus but insu fficien t water to sen e 

large class size 0 

C. It has sufficient appa ratu s but insufficient chemicals and water to 

serve large class 0 

D. It has insufficien t chemicals, apparatus and water to serve larg lass 

size 0 
E . Anyother __________________________________ __ 

25) Is there a p edagogical cen ter in the school? 

A. Yes 0 B. No 0 
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26) If your response to que lion no. 29 is ' Yes", is there enough tools a nd 

spaces for all students to involve in producing materials related to what 

they learn? 

A. Yes D B. No D 

27) Does your class room have enough desk to seat on and light service for 

large class size? 

A. Yes D B. No D 

• 28) What solution(s) do you suggest to alleviate lhe problems in teaching large 

class size? 

A . 

B . ______________________________ ___ 

C. ______________________ __ 

D. __________________________ ___ 

• Thank you! 

• 
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APPENDIX B2 (1-6) 
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APPENDIX C (1-8) 

ADDIS ABAB A UNIVERSITY 

SCHOOL OF GRADUATE STUDIES 

COLLEGE OF EDUCATION 

DEPARTMENT OF CURRICULUM AND TEACHER 

PROFESSIONAL DEVELOPMENT STUDIES 

RESEARCH QUESTIONNAIRE 

To be filled by General Secondary School Teachers 

The main objective of this questionnaire is to col lect necessary information for the study 

on 'problems in Teaching Large class size in so me selected General secondary schools of 

East Shoa Zone". Besides it is to identify major problems in teaching large class size at 

this level and to come up with some solutions that alleviate th problems. Therefore. you 

are kindly requested to fill in the questionnaire since the success of this study directly 

depends up on your genuine responses to the questions. 

Thank you for your cooperation in advanc 

INSTRUCTION 

1. 0 need of writing name 

2. Put"'/" mark in the space provided for your answers 

3. Give short answers in the space provided for question items that arc open-ended. 
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PERSONALINFO~ATION 

Place of work 

Wereda Town School ------------ ------------- --------

1. Sex: Ai Male 

2. 

3. 

Age 

AI 18 - 22 years 0 

BI 23 - 27 years 0 

CI 28-32 years 0 

Years of service 

Ai 1 -5 years 0 
BI 6-10 years 0 
CI 11 -15 years 0 

o BI Femal e 0 

DI 33 - 37 years 0 

EI Above 37 years 0 

DI I 6 - 20 ye,u 0 
EI Above 20 years 0 

TEACHERS' QUALIFICATION 

l. QuaE fi cati on 

A/TTl 0 CI BAI BED IBSC 0 
B/ DiplomaD 01 Other (s) ______________ _ 

2. The grade/s you currently teaching 

Ai Grade 90 CI Both grades 0 
BI Grade 100 

3. Work load per week 

Ai 6-10 periods 0 DI 2 1-25 periods 0 
BI 11-15 periods 0 EI Above 25 periods 0 
CI 16-20 periods 0 
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4. Average number of students in your cIa 

N 40 stud nts 0 0 1 7fl : tudcn(s 0 
BI 50 students 0 EI Abo c 70 ludents 0 
CI 60 students 0 

TEACHING LEA RNING 

5. Did you have secondary school teaching mcthodology course? 

NYesO B/NoO 

6. If your answer to question. 0 5 is ' Yes ", do the courses include methods on ho\\' 

to teach large class size? 

AlYesD BI 00 

7. If your answer to question no. 6 is" 0', do you find it difficult to properly handl 

the class? 

NYesD BI 00 

8. Do you teach large class size? 

AI Yes 0 BI 100 

9. If your answer to question no. 8 is "Y cs' which methods do YOll lise for teaching 

large class size? (yoll can suggest morc than one methods) 

A. Lecture method 0 E. Rolc playing me(hod 0 
B. Jigsaw method 0 F. Team project III thod 0 
C. Case study method 0 G. problem solving method 0 
D. Discussion method 0 H. Any othcr ________ _ 
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10. In your opinion , which of thc following mcthods was M T VALUABLE for you, 

indi idually, to accomplish the learning object ives in thc large class sizc? 

A. Pure lecturc 0 
B. Role playing method 0 
C. Jigsaw methodJpeer-to-pecr learning/ 0 
D. Team project method 0 
E. Lecture/discussion combination 0 
F. Case study method 

Wby? ____________________________________________ __ 

11. In your OpInIOn which of the follo wing mcthods was VAL BLE for YOll. 

individually, to accomplish the learning objcctives in the large cl<.!,ss size? 

A. Pure lecture 0 
B. Role playing method 0 
C. Jigsaw methodJpeer-to-peer learn ing/ 0 
D. Team project Method 0 
E. Lecture/Discussion combination 0 
F. Case study method 0 

Wby? __________________________________________ ___ 

12. The facilities in your school s ituation to implement student cent red learning in large 

class size? 

A. Very High 0 D. Low 0 
B. High 0 E. Average 0 
C. Very Low 0 

13. Do you check the students' home work and cia s \ ork r gularly? 

A Yes 0 B. 00 
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14. If your answer to question no. 13 is' No" , why? 

A. Because the number of the students is vcry large in a class D 
B. Due to lack of time D 
C. Due to lack of time and very large number of students D 
D. Other(s) ____________ _ 

15. Did you observe teachers facing problems in teaching large class size? 

A. Yes D B. 0 D 

16. If your answer to question no . 15 is "Y cs" what do you think is/are the source of the 

problem (you can suggest more than onc problems) 

A. Large class size (population of studcn ts) D 
B. Lack of skills of selecting variety or methods to teach large class size D 
c. Lack of commitment D 
D. Lack of mastery of the subject matcr D 
E. Other(s) ________________ _ 

17. Do you give appropriate academic support fo r the needy students? 

A. Yes D B. 0 D 

18 . If your answer to question no . 17 is" 0" , what is/are your reason(s)? 

A. Too many students in a class D 
B. Students do not need sllpport D 
c. Both student and teachers have no timc D 
D . Other (s) _________________ _ 

19. Do the school principal and Werecla educat ional supervl or support ou to 

implement student centcrcd mcthod 01' lcarning in largc c las sizc? 

A. Yes 0 B. () 0 
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20. If your answer to question no. 19 is 'Y " how d you evalu ate the contribution of 

the school principal and Wereda educationa l supervisors in implementing student­

centered method of learning in large class ize? 

A. Very High 0 
B. High 0 
C. Very Low 0 

D. Low 0 
1.:,. Avcrage 0 

INSTRUCTIONAL MATERIALS IFACILITIES 

21. Do you believe that the URRICULAR MATERIAL (. yllabus, text books and 

teacher guide) are conduci e to implement student centered learning methodology in 

large class size? 

A. Yes D B. 00 

22. Is there shortage of text book in your school? 

A. Yes 0 B. fO 0 

23. What is pupil- book ratio of the text book in your school? 

A.1:10 

B. 1:20 

C.1:3D 

D.l:40 

E. Other(s) ____ _ 

24. Availability of the necessary instructional materials other than text book for 

teaching large class size in your school (Iii c dictionari s encyclopedias reD r nCl: 

books, magazines, maps, chapters and globes). 

A. Very High 0 D. Low 0 
B. High 0 E. Average 0 
C. Very Low 0 

25. Is there a library service in the school? 

A. Yes 0 8. 1:0 D 
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26. 

27.l 

28. 

" 

If your answer to question no. 25 IS "Yes", how satisfactory 1S thc 

provides for large class size? 

A. Very High 0 D.Low 0 
B. High 0 E. Avcrag 0 
C. Very Low 0 

there a laboratory service in the school? 

A. Yes 0 B . 00 

If your answer to question no. 27 is "Yes", does it have enough 

apparatus and water for teaching large class size? 

A. It has suffic ient chemicals apparatus and water 0 
B. It has sufficient chemica ls, apparatus but insufricient water 0 
C. It has sufficient apparatus but insuffic icnt chcmicals 

and water 0 
D. It has insufficient chemicals, apparatus and water 0 

scrvlce it 

chemicals 

E. Anyother __________________________________________ __ 

29. Is there pedagogical center in the school? 

A. Yes D B. '0 D 

30. If your answer to question no . 29 is "Yes", does the pedagogical center have enough 

tools for involving students of large class size? 

A. Yes 0 B. No 0 
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CLASSROOM lVIANAGEMENT 

31. Did you take classroom management course that include ways of manag in g larg 

class size? 

A. Yes 0 B. 0 0 

32. If your response to the above question is" 0", how do you manage your class? 

A. By establish and enforcing rules B. By using harsh forms of punishment 

C. By making your lessons interesting D. Other(s) ______ _ 

33 . Does large class size increa e di eipli nary problems in your school or class? 

A. Yes 0 B. I 0 0 

34. If your response to the above question is "Yes" what are the most critical 

disciplinary problems in your school or class? (you can suggest more than one 

disciplinary problems) 

35. 

A. Talking out with out raising hand D 

B. Talking back 0 

C. Disrupting others D 

D. Ignoring rules D 
E. Failing to complete assi gnments D 
F. All of the above disciplin ary problems D 
G. Anyofuer _________________________________________ __ 

What solutions do you suggest to alleviate the problems in {'eaching larg class 

size? 

A. ______________________________________ __ 
B. ____________________ __ 
C. ____________________ _ 
D. _____________________ ____________________ __ 

Thank you! 
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APPENDIX D (1-2) 

ADDfS ABABA UNIVERSITY 

COLLEGE OF EDUCATION 

DEPARTMENT OF CURRICULU M AND TEACHER PROFESIONAL 

DEVELOPlVIENT STUDIES 
~ 

INTERVIEW QUESTIONS TO BE ANSWERED BY SCHOO.L 

PRINCIPALS AND WEREDA ED UCATIONAL SUPERVISIORS 

PERSONAL INFORMATION 

PLACE OF WORK 

l. Wereda Town School --------- --------- ------

2. Age 3. Sex ------- - - ---------

3. Qualification _______ 5. Responsibi I ity _______ _ 

4 . Year of experience: 6.1. as a teacher years 

6.2. as a principnl _ years 

6.3 . as a \,yerec!a educational supervisor years 

GUIDING QUESTIONS 

1. What is the maximum and minimum number or students in an arbitrary ection in 

your General secondary school ? 

Maximum Minimum ---------- ------

2. Do you believe that the presence of large number of students in a cia room I n 

problem in teaching learning process? _______ . ___ _ 

3. What are the problems in teaching large class size? 

I () I 
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4. re there enough instructional materi a ls Ifac ilities in y ur ehool for teaching large 

class size? ----------------------------------------
5 . re all your General secondary school teachers \ ell quali fl ed for the subj ect and 

grades they are teaching? __________________________ _ 

6. What proportions of the teachers are su ffic icntly qual ifl ed? 

In degr e I n diploma 

7. Does large class Slze increase disc ipl inary problems In your General secondary 

school? -----------------------------------------------
8. What are the most clitical disciplinary problems n your General secondary school? 

9. Do you give appropriate support for the teachers and students to implement student 

centered method of learning in your gen ral secondary school? ____________ _ 

10. How do you evaluate the contribu tion of your support in implementing student 

centered method of learning in large class s ize? _ _______________ _ 

It. Do community members and school committe (P .T.A) participate 111 solving 

problems in teaching large class size? ______________ --'-___________ _ 

12. What is the participation made by community members and school committee 

(P .T.A) to solve problems in teaching large class size? _____________ ____ _ 

13. What solution(s) do you suggest to all ev iate th problems in lL:aching larg cIa 

size? -----------------.-----
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APPENDI X E (1-3) 

ADDIS ABAB A UN IVERSITY 

SCHOOL OF GRADUATE STUDIES 

COLLEGE OF EDUCATION 

DEPARTMENT OF CURRICULUM AND TEACHER 

PROFESSIONAL DEVELOPMENT STUDIES 

CLASSROOM OBSERV ATION CHECI(LIST 

General Information 

1. Observers name -------

2. Wereda --------------------
3. arne of School ____________ Grade _~ __ ecl ion -----

4. ubject observed _______________ _ 

5. Date Time start time ended -------- ------ --------

This observation check list is to collect data from large class size focusing mainly on 

methods of teaching large class size, class room management and availability of 

instructional materials/facilities . 
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Check if applicable by using "./" mark in "Y s' or" 0 ' co lumn. 

No ITEMS Ye o No 

Teaching Methods 

• 1 The teacher facilitates the instructional proce S. 

2 The learners listen to teacher talk 
~ 

3 The learner talks much in classroom, most of the act ivitic are led by the 

tudent 

4 The teacher talks much, most learning and teaching pr ce 1 led by a 

teacher. 

5 Chairs and tables (desks) are moveable and sating arrangement i ' in circle or 

U - hape 

6 Chairs and tables (desks) are fixed and seating arrangements is in row 

7 Teaching is directed to whole clas 

8 Students are working individually, at their own pace; on work given by the 

teacher. ~ 

• 9 Students are working together cooperatively in groups, on work given by the 

teacher 

10 Teachers helps students rounding the group 

11 Student involve in discussion method or learning 

12 Students involve in problem solving method of learning 

13 Students involve in role playing method of learning 

14 Students involve in jig saw method of learning 
• . 

15 Evaluating students ' learning with the participat ion or tucl ent 

16 Evaluating students' learning is completely the authority 0 r the teacher 
----_. 

Classroom Management 
~ 

17 Exclusive authoritarian class room climate 

18 Less of an autocratic and authoritaIian cIa ro m C\it.lat 

19 Teacher give clear rules and directions 

20 More freedom of student express ion 

21 Use of ability or activity groups 
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Student Misbehavior in a Class"oom I 
22 Talking back 

23 Talking with out raising hands 

• 24 Getting out of seat 

25 Di rupting others in a cia s 

26 Sle ping in a class 

-
27 Do work un related to classroom teaching learning tasks 

Teachers in a CIa sroom ~ l 
• 28 Blaming students I 

I 
29 Over reacting in a class room 

I 
30 Repeating or reviewing already learned material 

31 Dealing with a single student at length 

32 Lack of recognition of ability levels 

33 Lack of clear instructional goal 

Instructi onal Materials/Facilities 

• 34 The classroom is enough for teach ing large clas sIze 

35 The classroom have enough desks for teaching larger clas, size 

36 Instructional resources (Teaching aids) arc adeq uately avai lab le in~ the 

classroom 
I 

• 
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Appendix F 

Appendix Fl: Characteristic of students' Respondents 

Age Grade Family' occupation 

26-30 Above 30 
9110 10110 

ex 
11 - 1" 16-20 21-25 
years years years years years -

~ 
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Appendix G (1-2) 

ppcndL G 1: haracteri ti c of teachers' re pondents 
- . 

Age Qualification 
ex 

18-22 years 23-27 years 28-32 years 33-37 years 
Above 

TTI Diploma Degree I ample 37ycars 
No (1) (1) ~ ~ ~ ~ ~ ~ (1) 

chool 0 
~ 

(1) 
~ 

(1) 
~ 

(1) 
~ 

(1) 
~ 

(J 
~ 

(1) 
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0 
~ 

0 
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~ 2 ~ r ~ E ~ E ~ E ~ 6 ~ r ~ r ~ r 

~ ~ 
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~ 2 2 :>- 2 c 
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N 0/0 N (Y< N % N (1<, N % N 0/0 N (Yc, N 0/0 N % N (Yo N I % N % N % Nf~ ~ % N % N % 1% 
~ 

---< 
1/') 01 ..q-..q- 00 -1 00 \.0 01 - 00 0 01 r:--- 01 00 (') - t Wonji l/') \.0 01 0'- If') 00 \.0 

l/') - ........ I I ........ 0 01 0'- ("') \.0 I I I I I I 0 ~ t- 01 . - ........ 01 0'- (') ---< (') -t - 01 - - '7 ........ 

2 01 
0'- (') 01 - l/') 01 01 ........ 01 01 If') 01 heffe If, 

........ 01 l/') 01 ........ t- 01 01 I I ........ 01 I I I I I I I I \.0 01 \.0 (') . 
........ l/') 01 ........ t- 01 01 ........ 01 \.0 01 \.0 M 

'" Oda- \.0 
01 ........ t- ('') 01 til 00 
t- I • ........ I • 0'- I I ..q- I I I I I I 01 I I I I I I \.0 I I 0 

0 I I 

Tebe 
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I 
01 00 \.0 01 00 l/') 

Total ..q- 01 01 01 ..q- M 00 ~ ..q-01 ........ 
l/') 01 

..q-
01 \.0 t- o 

~ 
l/') 01 

00 00 ........ \.0 t- 0 1 0 0 l/') 00 I I I I I ..q- l/') ........ l/') 01 (') 01 ........ 01 l/') ......... l/') ('') 
\.0 ("') l/') 00 ........ M ........ ........ ........ ........ l/') M 

C f on JIlue dA ppen dO Gl IX 

Sample 
Years of service 

No 1-5' ears 6-10 years 11-15 years 16-20 "ears Above 20 yea rs 
schools 

Male Female Male Female Male Female Male Female Male Female 
N % N 0/0 N 0/0 N 0/0 N 0/0 N % N % N % N % N 0/0 

1 Wonji 23 24.7 1 1.1 8 8.6 - - 7 7.5 2 2.1 8 8.6 3 3.2 8 8.6 - -
2 Cheffe 9 9.7 2 2.2 1 1.1 2 2.1 1 T 1.1 - - 1 1.1 1 1.1 - - - -
3 Oda Nebe 10 10.8 - - 1 1.1 - - 3 3.2 - - 1 1.1 - - 1 1.1 - -

Total 42 45.2 3 3.2 10 10.8 2 2.1 1 1 11.8 2 2. 1 10 10.8 4 4.3 9 9.7 - -
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Appendix G 

Appendix G2 

I Grades currenth- teaching Work load per week 
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Appendix H 

Appendix HI: haracteri tic of princip~ll and Wereda educational supervi ors 
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«i 
a.. 
<.) 

c 

0.. 

Vl 
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0.. , 0-
<.) <.) 
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