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Abstract

The main purpose of this study was to assess the implementation of child-to-child project in
Tigray region. The study focused on challenges and prospects of the project with the aim (o
suggest possible solutions to the identified problems. The research methodology employed in this
study was descriptive survey. Accordingly, survey questionnaire items were prepared. The
questionnaires pilot tested and administered to a sample of 210 subjects composed of 123
facilitators, 42 teachers and 43 PTA members. A total of 200095.2%,) of the questionnaires were
properly filled in and returned. In addition to this, interview and document analysis were made 1o
collect the necessary information. The results obtained were analyzed by using descriptive
statistical tools such as frequency counts, percentages, weighted means, and chi-squire test. The
finding of the study revealed that the status of bencficiaries’ participation in ctc project
implementation of the project area is high. It also revealed that beneficiaries believed that the
impact of the project on the education of children is “high” it is also revealed that the
monitoring and evaluation activities were low. Regarding the influencing factors, the ctc project
implementation was found to be lack of resouirces; lack of sufficient training and lack of support
from other departments. have been identified as a major factors affecting the ctc project success
in Eastern zone of Tigray. Lack of availability of long term fund; parents dependency on child
labor; insufficient teaching and learning materials; lack of incentives for teachers and
facilitators; lack of active communication; poor planning and management: were found to be the
major challenges that encountered the cte project. From this finding it was concluded that the
implementation process of the ctc project was going well in Eastern Tigray. monitoring and
evaluation activities were not well planed, most of the challenges were economic constraints and
that these problems might affect the effectiveness and sustainability of the cte project.  To
alleviate the above problems, the researcher recommended that promoting community avareness
about the importance of the project: participatory monitoring and evaluation: incentive schemes
for voung facilitators; sustainability strategy should be developed: mobilizing community
towards financing the project and should work effectively with stakeholders in provision of
sufficient teaching and learning materials. Finally, the practices of ctc approach should be
introduced to curriculum of teacher training institutions in order (o enhance this innovative
educational idea and practice.

vii



CHAPTER ONE
1. The problem and its Approach
1.2. Background of the Study

The international agreements, the goals of Education For all (EFA) and the
Millennium Development Goals (MDGs), have given to the achievement of
primary education a great emphasis. Both have stressed the importance of UPE
for social and economic development and that it is basic right for every child
with out discrimination. Hence, access to good, equitable and quality primary
education to be provided for every child by the year 2015. The international
community identified EFA goals (UNESCO 2005). For successful completion of
primary education will put pressure on the system to open opportunities at the
next levels of education and will demand expansion of comprehensive Early
Childhood Care and Education, especially for the most vulnerable and
disadvantaged children (Woodhead, and Moss 2007 2),

The 2000 Dakar Framework for Action expresses the international community’s
commitment to abroad based strategy to ensure that the basic learning needs of
every child, youth and adults are met within a generation and sustained their
after. It sets the six goals that ratify these agreed at Jomtien, and make some
changes in content and form (UNESCO, 2007; World Bank 2003 and UNESCO,
2000).

1. Expanding and improving comprehensive early childhood care and
education, especially for the most vulnerable and disadvantaged
children;

2. Ensuring that by 2015 all children, particularly girls, children in difficult
circumstance and those belong to ethnic minorities have access to and
complete free and compulsory primary education of good quality;

3. Ensuring that the learning needs of all young people and adults are met
through equitable access to appropriate learning and life skill program

me;



4. Achieving a 50% improvement in levels of adults literacy by 2015
especially for women and equitable access to basic and continuing
education for adults;

5. Eliminating gender disparities in primary and secondary education by
2005, and achieving gender equity in education by 2015, with a focus on
ensuring girls full and equal access to and achievement in basic
education of good quality; and

6. Improving all aspects of the quality of education and ensuring excellence
of all so that recognized and measurable learning out comes are

achieved by all, especially in literacy innumeracy and essential life skills.

As indicated in the above ECCE is the first of the six proposed dimensions

for action indorsed by the Jomtien world conference on Education for All on
March 9, 1990. However, ECCE progammes generally do not reach the poorest
in terms of health nutrition and cognitive development (UNESCO 2008).
According to EFA Global Monitoring Report 2008, ECCE is receiving increasing
attention but much remains to be done. Even without projections it is evident

on present trends that participation rates will remain relatively low by 2015.

According to World Bank 2008 report, Sub-Saharan African gross pre-primary
enrollment ratio was 12 percent in 2007 (Compared with 48 percent for other
developing regions world wide) contributing to low primary completion and poor
performance in primary grades. The same report indicates that the recent
trends have increased the need for early childhood development policies and
programs. Today, the challenge is to provide good beginning for the 130 million
children under 6 in sub-Saharan Africa. (Ibid 2008).

In Ethiopia, According to the National Policy Frame work report, the early
childhood education enrolment rate in 2007 /08 was about 3.9%, which is even
much lower than the average for sub-Saharan Africa (10%) (UNICEF 2010) and

concentrated only in urban areas. At national level, 20.1% of pupils enrolled in
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grade 1 in 2006/07 have left school before reaching grade 2. For the same year
the survival rate to grade 8 was 42%. The primary education also suffers from
large number of out of school children and over-age children in the system

(MOE 2010).

Having recognized the importance of the early years for children’s later
development, human capacity development and economic and social
development, the Government of Ethiopia has committed itself to increase
investment in the improvement of the lives of children. Following a study on the
status of ECCE in Ethiopia, the ECCE policy framework was developed. And for
the implementation of the policy Framework four major pillars were identified.
These four major pillars are: parental education, health and early stimulation,
community based pre-schools and zero classes attached to primary schools,

and non-formal school readiness (UNICEF 2010).

The child-to-child Initiative is one of the most promising alternative channels in
the quest to provide cost effective and efficient interventions in ECCE.
According to (UNICEF 2010) Getting Ready for School: a Child-to-Child
Approach (GRS) initiative has aimed at increasing the successful transitions of
young children into primary school readiness skills, engaging family members
and community as capable partner in early childhood education, and improve

the ability of schools to successfully engage this youngest learners.

In general child-to-child approach has two intervention strategies such as
Intervention I: for children 0-4 years old; Intervention II: for children 4-6 years
old. According to National policy framework for ECCE, Currently Ethiopia
focuses only on intervention II, for 5-6 years old children. The core of the child-
to-child initiative is that older children in the community engage in
structured play oriented activities with their youngest siblings or neighboring
children in order to better prepare young children for primary school. Ethiopia

has become one of the six countries where the child to child initiative will be
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implemented as a pilot project. Child to child has been 3 piloted regions in
Ethiopia and will expand to 3 new regions in the school year 2010-2011
(UNICEF 2010). The project runs by partnership between UNICEF Ethiopia
Country Office and MOE.

The pilot project is implemented in three regions of Ethiopia namely, Tigray,
Oromiya and Hareri during 2008-2009. In this project about 3,010 young
learners, age 5-6 benefited from the program in 2008/09 by a total of 600
young facilitators from grades 5-6 involved (UNICEF 2010). The school cluster
system in each region was used, one school cluster consisting of 5-7 schools in
each selected pilot regions for the intervention, making a total of 20 schools and
in each school 30 grade 5/6 children selected young facilitators. Each young
facilitator works with and average of 5 siblings and neighboring children who
are 5-6 years and that are not going to school for at least one hour in a week for

a total of 3-6 weeks.

Thle materials for child-to-child initiative are developed by the child trust
organization based in London and UNICCF HQ and translated and adapted to
the local situation and language. These are children Early Learning Pack,
Young Facilitators Guide to school Reading and Teacher’s Guide.

Tigray is one of the pilot regions where Child-to-Child pilot project was
implemented and the researcher is interested to investigate the challenges and

prospects of the project.

1.2. Statement of the Problem
Early childhood care and education (ECCE) is one of the most neglected areas
in ‘Ethiopia. The ECE enrolment rate in 2007/8 is about 3.9% and this was
mostly in the urban areas (MOE 2010). The primary education system also
suffers from large number of out-of-school children and over-aged children. In
addition, a large number of children enter Grade one with no pre-school

experience. For instance, the Tigray Education Bureau (TEB) disclosed that



there are 389, 873 children age of 4-6 years in Tigray region. Out of the total
children, only 14, 513 (3.72%) were enrolled in kindergarten and above 96%
children without experience of pre-school education enter grade one. This can
be seen as a challenge to quality and efficiency of the primary education
system. Because the large number of children no readiness for school, relatively

high dropout and repetition rate faced the system in grade one.

In the recent past, how ever, the Government of Ethiopia has developed ECCE
Policy Framework. Based on a strategic operational plan, the four basic pillars
were identified four pliers are: parental education, health and early stimulation
(Birth to 3 years), preschools. Kindergarten as ten (4 to 6 years) and non-formal
school readiness (child-to-child) as indicated in the above one of the basic
pillars is “Non-Formal School Readiness” so that the child-to-child initiative is
currently being piloted in six regions of Ethiopia. The main aim of the child-to-
Child initiative is to better prepare young children for the primary school and it

is low-cost ways of improving school readiness (UNICEF 2010).

Regarding the implementation process, research finding (UNICEF, 2010)
showed that the getting ready for school program was successfully implemented
in‘the pilot year 2009 in Ethiopia with several areas of strength, and
challenges. The following were identified as challenges to the implementation:
teaching and learning material allocation, lack of long term funding, lack of

incentives for teacher’s participation in the program.

Teklemariam Bekele (2005) in his study of problems of education projects
implementation in Amahra Regional State identified the following project
implementation problems: delay of release of funds, lack of monitoring and
Evaluation, lack of coordination, Shortage and frequent turnover of personnel,

low involvement of stakeholders.

Regarding the project implementation process, various research finding

identified challenges to the project implementation. The student researcher



observed that were some gaps in the process of implementation of the ctc
project. Furthermore, to the knowledge of the researcher, no study was
conducted on child-to-child education project implementation in eastern Tigray

Region.

This study, therefore, focuses on identifying the challenges and prospects of the

child-to-child project in Eastern Tigray. To this end, the study attempts to

provide answer for the following research questions the following basic research

questions:

1. What is the current status of ete project implementation in Eastern Tigray?

2. How it is implemented?

3. What are the major challenges that have encountered the implementation of
cte project?

4, What measures to be taken for ctc project sustainability?

1.3 Objective of the Study
1.3.1 General Objective

The major objective of the study is to assess the process of implementation of
ctc project mainly the challenges and prospects of the child to child project in
Eastern Tigray and to suggest possible solutions that could contribute to the

effective implementation of the project.

Specific Objectives
The Specific objective of the study include:-
e To investigate the factors that influenced the implementation the cte
project in the Eastern Tigray.
e To identify major challenges those have encountered the implementation
process.
e To analyze the strategies employed by implementers of the project.

e To assess the prospect of the project.



1.4. Significance of the Study
The following are the major significance of the research:

1. The study may help education planers, decision-makers and other
stakeholders understand the status of ete project in Tigray.

2. The research finding may help schools, WEO, REB, MOE and other
stakeholders to identify their implementation problems and take timely
corrective measures to improve the implementation the cte project in the
region.

3. It would help schools, WEO, REB and MOG make research based
decision for future expansion of the cte project to other areas.

4. The study may serve as a spring board for further study on the topic

1.5. Delimitation of the Study
The scope of the study geographical delimited to Eastern zone of Tigray
Regional State. Because its first pilot project area since 2008/09. Furthermore;
to make it more manageable, it was delimited only to one of the ECCE basic

pillars, namely, child-to-child approach to project implementation.

1.6 Definitions of key Terms

Early childhood care and Education

It refers to a comprehensive approach to policies and programmers for children
from birth to seven year of age, their parents and care givers (MOE; national

policy framework 2010)

Project cycle - this is a methodology for preparing implementing management

and evaluating projects and programmers (Sprekly, 2007).



Project implementation- is a process of transforming the plan in to action, it
not random activity but it has its own strategies and methods which involve

various task and activities (Contextual)

Project- is a sequence of unique, complex and connected activities having one
goal or purpose and that must be completed with in a specific time, within

budget and according to specification, (Wysocki, Beck. And Crane, 2000:65).

Stakeholders- are people, groups or institutions likely to be affected by a given
project, with any form of interest in the process or outcome of the project

(Duncan, 1996:15).

The child-to-child Approach- is an educational process that links children’s
learning with taking action to promote the health, wellbeing and development of
themselves, the in families and their communities. Through participating in
child.-to-child activities the personal, physical, social, emotional, moral and

intellectual development of children is enhanced.

Young Facilitators- Pupils from grade 5/6 called “young facilitators’ are
responsible for this children in the community their brother or sister, neighbor

chide or other relations (UNICEF, 2008)
1.7 Organization of the Study

The research report is organized in to five chapters. The first chapter deals with
the problems and its approach the second chapter covers review of the related
literature. The third chapter deals with research design and methodology. The
fourth chapter presents analysis and interpretations of the data and the fifth

chapter contains summary, conclusions and recommendations of the study.



CHAPTER TWO

2 Review Related Literature
2.1 Conceptual Framework of Project

2.1.1 Project Definition

A project is unique set of inter-connected activities, with definite starting and
finishing points, undertaken by an individual or organization to meet specific
objectives with in defined schedule, cost and performance parameters (Dingle,

1997:4).

A project is a series of activities aimed at bringing about clearly specified
objectives with in a defined time period and with a defined budget (EC, 2004).
(MOFED, 2004), Similarly defined project as a project has a specific starting
and finishing time in which a clearly defined set of objectives in expected to be

achieved. Usually achievement of those objectives can be measured.

A project is requires resources often from various areas. Resources including
people, materials or other assets, many projects cross departments or other
boundaries to achieve their unique purposes for a single project people may be
drown from various departments, people from other organization will became
resources for meeting project objectives. Resources however are limited. Thus
they must be used effectively to meet project and other organizational goals

(Schawlbe, 2004, 5).

Generally projects seem to have the following common characteristics. It is a set
of interconnected sequential activities or task which involves a certain amount

of resources with expectation of future benefit.

- It has specific objectives goals.
- It has definite time period, schedule.
- It has predetermined resources or budget.

- It involves a specific geographical or organizational boundary.



2.1.2 Project cycle

The project cycle is a way of viewing the main elements that projects have in
common, and how they relate to each other in sequence (Twigg.1.2007:1). An
organization performing projects will divide each project into a number of
project phases. Each project phase includes a set of defined work product
(Duncan, 1996:11). The precise formulation of the cycle and its phases varies
from one organization to another, but the basic components are:- project
identification, preparation or formulation, appraisal, financing or negotiation,

implementation, monitoring and evaluation.

Most organization adopt as project cycle management approach: a sequence of
actions to develop, implement and evaluate projects that leads in turn in to new
projects (Twigg, 2007). The chin of project cycle management is to improve, the
inainagement of projects by ensuring that all relevant issues and conditions are

taken in to account during design and implementation process.

To gain a more detail understanding of the project’s institutional requirements
at each phase of the project cycle it is necessary to carry out an identification of
project activities and responsibilities before assessing the project

implementation plan and monitoring systems (MOFED 2004).

2.1.2.1Project Identification

Project identification is an important initial stage in the project sequence. There
is no defined method or guide to do the task of identification. Hence, a wide,
Variety of sources should be assessed to identify good project ideas (Chandra
2002:43, 50). Project identification is a stage where project idea out of several
alternatives is chosen and defined (business Dictionary Com. 2010). With in the
program frame work, problems, needs and interests possible stakeholders are
analyzed; ideas for projects and other actions are identified and screened

(Twigg, 2007:2).

10



This phase, as stated by Berkun(2005), determines the nature and scope of the
development of the project and involve the preparation project profile that
include:- analyzing the needs in measurable goals; review of the current
operations; conceptual design of the operation of the final product; equipment
requirement; financial analysis of the costs and benefits including a budget,
select stakeholders, including users, and support personnel for the project and
project charter including costs, tasks, deliverable, and schedule. The out come
is a decision and whether or not the options developed should be studied in

more detail.
2.1.2.2Project Preparation

Design or preparing the project is the second phase of the project cycle. It is
phase defined as ideas carefully developed to the appraisal phase which
involves retaining, reshaping and modifying the selected project. At this stage
additional information will be included, the durations for various tasks
necessary to complete the work are listed and grouped into a work break down
structure and also the logical dependencies between tasks are defined

(Chemaun, 2006).

Logical or results based management frameworks, and activity and
implementation schedules, are developed and the required inputs are
calculated (Twigg, 2007). Then, the necessary resources can be estimated and
costs for each activity can allocated to each resource, giving the total project
cost. At this phase, the project plan may be optimized to achieve the
appropriate balance between resources usage and project duration to comply
with the project objectives (Ibid 2006). Once established and agreed the project

plan (proposal) becomes what is known as the baseline.

A project plan document may have elements. Through the fundamental
concepts are the same, different organizations are uses different project
proposal formats. According to Chammoun, (2006) good quality project

proposals are expected to include components like; justification, objectives,

11



estimated output, strategy, sustainability plan, direct and indirect budget,
monitoring, controlling and reporting mechanisms. The out come is a decision

to take the project for appraisal.
2.1.2.3Project Appraisal

This phase of the project cycle is primarily aimed to evaluate the over all
soundness of the project and its capacity to achieve. The predetermine
objectives before funds are committed. Thus, based and the assessment made
various decisions can be made. Involving improvement and alteration of the

plans or even discarding the project.

In this phase of project cycle all significant aspects of the idea are studied,
taking into account stakeholder’s views, relevance to problems, feasibility and
other issues (Twigg, 2007). In some organizations project cycles’ this phase is
described as preparation or formulation the term appraisal being applied more
narrowly to review of all the planning work to date and the resulting decision on

whether or not to proceed.

According to Yekunoamlak, (2009) Appraisal is the responsibility of investment
of financial decision makers. Some the funding agencies such as the World
Bank assume the entire duty of project appraisal for themselves using their
own staff. The out come is a decision to take the project forward (implemented)
or not (Ibid 2007). The most the quality used criteria for appraisal are:
Technical, Economic, institutional, commercial, financial, social and
environmental Appraisal. In general Appraisal is every aspect of the project
ideas subjected to systematic and comprehensive evaluation, and project is

prepared (Ibid 2009).
2.1.2.4 Project Implementation

Implementation as one of project phase which covers the actual development of
the project up to the point at which it becomes fully operational (Yekunoamlak

2009). According to Dean Forster (2010), implementation of a project is the step

12



where all the proper planned activates and actions plan before starting the
implementation of a project, the implementers of a project, must identify their
weakness and strength. This is because the state of the art and the knowledge
generally available during preparation and appraisal do not allow a precise
definition of the tasks required during implementation and of their sequence.
Baum and Tolbert, (1985:360) and Dingle (1997:25), also write: planning the
implementation of the project is, in effect, the key stone in the bridge between

»

the project as a concept and the project as an operating production facility.

For the proper implementation of the project implementation agencies need to
plan the implementation phase, (Berkun, 2005) planning the project
implementation involves reviewing the technical design so as to incorporate
current experience and to adopt with current changes, preparing project
framework (work break down structure), estimating work time to estimate the
level effort required to complete the project in time and project implementers
schedule able to identify a number of project activates that have to be taken in
a particular sequence and to keep the flow of the project implementation
(Kummerer, 1994; Berkun, 2005). It will be a perquisite for a successful
implementation of the strategy that implementation is executed in an orderly
and well planned manner to avoid. That duplication, confusion, lack of funding,

etc impairs the process (Berkun, 2005).

Project plan implementation is a process of transforming the plan into action, it
is mot random activity but it has its own arrangements and methods, which
involves various activities. Along this line MOFED (2006) in Guidelines for the
preparation of public sector project document stated that project
implementation arrangements for realizing project plan are:- identification of
project activities responsibilities and the project implementation plan carefully
carry out which will be essential when monitoring and evaluating project

progress.

13



The identification of project activities and related responsibilities is one of the
first stages in implementation planning. It involves an analysis of the individual
activities, their resource requirements, methods of implementation and
responsible authority. As such, implementation planning is a useful source of
information regarding the institutional arrangements with in an organization in
terms of its capacity to implement a specific project. Furthermore project
planning is require to split the project into discrete components or activities
(wordbreak down structures) logical sequence activities, once the logical
sequence has been completed it is possible to construct a network diagram to

represent the sequence of activates (Network analysis).

The project implementations plan covers all aspects necessary implement the
project successfully (Ibid 2006). The project implementation plan consists the
following components:-Activity description, Grant chart, project resource and
Project Resource Budgeting. In addition to that according (Forster 2010), the
project implementation plan, the beneficiaries’ needs from the product of the
project must be defined, and this should be clearly known. Keep a record of

when the project implementation program finishes.

To ensure successful project implementation some important considerations
such that, the project should have people who are dedicated for the successful
project implementation before the project implementation process starts ensure
you have all factor of project process written or recorded on paper. The project
implementation process easier to manage and they can be of used plans are the

same as the current project.

Effective plan implementation requires administration, talent, skills and
abilities in coordination efforts towards the objectives envisaged. Therefore,
managers should necessarily maintain continuous monitoring to ensure the
preceding plans in the right path (World Bank. 2000). This assisted the project

implements to check how well they were achieved their objectives based on the
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knowledge that procedure, brought on its access, maintenance, and

organization.
2.1.2.5 Monitoring and Evaluation

Monitoring is a type of evaluation is performed while a project is being
implemented, with the aim of improving the project design. Bemberger (1986):2)
defines it is an internal project activity designed to provide constant feedback
on the progress of as project, the problems and efficiency with which it is being
implemented. According World Bank (1996) monitoring is the continuous
assessment of project implementation in relation to agreed schedules and of the
use of inputs infrastructure, and services by project beneficiaries. MOFED
(2008) in its Guide lines for monitoring and evaluation of public sector projects
document defines monitoring as. Monitoring is systematic and continuous
process of collecting, analyzing and using of information for the purpose of

management and decision making.

Generally monitoring is an internal project activity an essential part of good
management, and therefore, an integral part of day to day activity. It provides
relevant information to indicate whether project objectives are being achieved or
not, whether tasks are being carried out according to schedule and whether in
puts and out puts are achieved as per the project plan (MOFED 2008:15).
Therefore monitoring is a tool to identify strengths and weakness, and provide
the people responsible for the project with adequate information to make the
right decision at the right time to improve its quality. Furthermore monitoring
provides managers and other stakeholder with continuous feedback on
implementation identifies actual or potential successes and problems as early
as possible to facilitate timely adjustments to project operation (World Bank

1996).
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According MOFED (2008), Project Monitoring involves the following activities:-

a. Establishing indicators of efficiency and effectiveness:

b. Setting up systems to collect information relating to these indicators:
c. Collecting and recording information :

d. Analyzing information :and

e. Using information to inform day-to-day management.

The main purpose of monitoring and evaluation is to ensure:- A clearer basis
for decision making, empowerment, accountability, greater focus on
achievement of results and promotion of institutional learning and knowledge
sharing. Monitoring and evaluation efforts should address: Relevance,
Adequacy, Efficiency, Effectiveness, impact, sustainability and Reliability of the

project (Ibid 2008).

Monitoring systems in themselves are ineffective, unless they are linked to an
effective control system which will allow the manager to take swift and effective
action to remedy any deviations fro the implementation plan (MOFED, 2006).
Systems of monitoring concerned with implementation measure the project

effectiveness in converting inputs to out puts.

According to Bamberger and Hewitte 1986, the monitoring and evaluation
systems can be, an effective way to: Provide constant feedback; identify
potential problem; monitor the accessibility of the project; monitor the
efficiency; evaluate the extent to which the project; is able to achieve its general
objectives; provide guidelines; influence sector assistances strategy; improve
project design; incorporate views of stakeholders; and show need mid-course

corrections.

Good monitoring and evaluation design during project preparation is a much
broader exercise than just the development of indicators. Good design has five

components (Bamberger and Hewitt H 1986). The components are:-

16



1. Clear statements of measurable objectives for the project and its
components, for which indicators can be detained;

2. A structured set indicators, covering outputs of goods and services
generated by the project and their impact on beneficiaries;

3. Provisions for collecting data and managing project records;

4. Institutional arrangements for gathering, analyzing, and reporting project
data, and for investing in capacity building, to sustain the M & E service,
and

S. Proposals for the ways in which Monitoring and Evaluation findings will be

feed back in to decision-making.

Monitoring and evolution methodologies are: Sclf evaluation, rapid appraisal
methods, participatory monitoring and evaluation, formal surveys, and case

studies. (Yekunoamlak, 2009)
2.1.2.6 Evaluation

Evaluation is the periodic assessment of a project’s relevance. Performance,
efficiency, and impact (both expected and an expected) in relation to stated
objectives. It provides information collected determine whether the project is
proceeding as planned and whether it is meeting it’s stated goals and objectives
according to the proposed time line. (Berkun 2005:67). Likewise, Magnen,
(1991:117) noted “the general purpose of the evaluation phase is to
systematically collect and analyze information about the projects
implementation and results make corrective action. It provides information for
those who are involved in the project such as managers, funders and/or policy

makers.

The term evaluation and monitoring some times are used inter changeably.
Monitoring is a continuous assessment both of the functioning in the project
activities in the context of implementation schedules and of the use of projects
inputs in the context of design expectations (BerKun, 2005). Monitoring is

ongoing process that runs through all phases of a project life and refers to the

17



routine tracking of projects on going activates, achievements and constraints to
ensure that activities are carried out as planned. Evaluation on the other hand,
is an assessment of the project’s achievement and impact examines the
relevance and fulfillment of objectives, efficiency, effectiveness, impact and
sustainability (Twigg, 2004). In a simple way, monitoring aimed to answer
f‘what are we doing?” where as evaluation strives to answer “what have, we,

achieved?”

Evaluation is often more periodic and ask more fundamental questions about
the over all progress and direction of a project. It usually involves comparison of
events over time (Before and after, or at year one, two, of the project) or

presence with or without the project (MOFED, 2008).

Most commonly there are four types of evaluation’s that are used (CRDA,
2001:5; Lewis, 2002 and Yekunoamlak, 2009).

EX-ante evaluation: This is carried out before the implementation of the

project to be used as a base line survey.

Mid term (on going) formative, evaluation: which takes place while the
implementation of the planned projects is on progress with intention of

improving the strategy or way of functioning.

Terminal (summative) evaluation: which undertake at completion of the

project where the funding of the project becomes to an end.

Impact evaluation: under taken in most cases 3-10 years after the project
activity has been terminated in order to determine the impact of the project on
the target group. They include an assessment of a projects and their potential

sustainability.

Evaluations can be performed by the implementing agencies themselves usually
by employed evaluators which are called internal evaluation ex-ante and

terminal usually done in this way. Evaluation also can be undertaken by
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external institution outside the implementing organization for instance by
funding agencies. These types of evaluations called external evaluation.
Terminal and impact (ex-post) evaluations are usually conducted by the
funding agencies (Girma, 2004:26). Ideally, the evaluation design is part of the
project proposal and data collection begins soon after the project is funded.
Data are examined an ongoing basis to determine if current operations are

satisfactory or if some modifications might be needed (Chamoun, 2006).

Evaluation looks at the dynamics of development interventions and identifies
the reasons for both success and failure and how one can learn from both
(MOFED 2008). It is an instrument for an in depth review to assess the degree
to which objectives have been achieved and to measure not impact of
development interventions. The evaluation phase leads to a decision to
continue, change or stop a project, and its concisions are taken in to account

when planning and implementing similar projects (Twigg, 2004).
2.1.3 Project Stakeholders

Project stakeholders are individuals and organizations who are actively involved
in the project, or whose interests may be positively or negatively affected as a
result of project execution or successful project completion (MOFED 2008:16).
The project management team must identify the stakeholders, determine what
their needs and expectations are, .and then manage and influence those
expectations to ensure a success full project. The list may be disparate and
considerable. It is important that no one is forgotten as those on it will need
adequate, through often different kinds of information. Un fortunately, they will

not all require the same depth of detail an frequency of attention (Rulph, 2000).
According MOFED, 2006, Key stakeholders on every project include
Project manager: the individual responsible for managing the project.

Customer: the individual or organization that will be the project product they

may be multiple layers of customers.
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Performing organization: the enterprise whose employers are most directly

involved in doing the work of the project

Sponsor: the individual or group within the performing organization who

provides the financial resources, in cash or in kind, for the project.

In addition to these there are many different names and categories of project
stakeholders, internal and external, owners and funders, government Agencies
and individual citizens, and society at large. The naming or grouping of stake
holders is primarily on aid to identifying which individuals and organizations

view themselves as stakeholders.

Educational project stakeholders are individuals and organizations who are
actively involved in educational project, or whose interests may be positively or
negatively affected as a result or project execution or successful project
completion (World Bank, 2000). The central and local governments including
education offices, international donors, non government organization (NGOs),
private, sectors, cultural organizations, employers, communities, principals,
teachers, students and other interests sharing groups and organizations are

stakeholders (Ayalew, 2000).

In project work, default or lack of attention to communication need is the root
of many problems of misunderstanding or conflict but planning and conscious
effort can lay the foundations of a good network to avoid or at least cure the

serious consequences of break down (Rufph, 2000).

Assessment and consideration of individual stakeholder needs helps
understanding and is an eventual basis for effective communication. Timely
and regular realize of information geared to stakeholders interests should
follow, communication of the informal kind will be helpful and provide a good
basis of cooperation and coordination on and coordination. The better matched
and motivated the team, the more effective that communication will become

(Ralph 2000).
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Participation: Participation is a means to achieve some predetermined goal or
objective. In other words, participation is a way of harnessing the existing
physical, economic and social resources of rural people in order to achieve the
objectives of development programmers and projects (Oakely, 1991).
Participation should be geared directed towards the development of sustainable
management systems so that communities or local agencies can maintain

benefits when external support ends (stops)

Community participation may vary in the intensity with it is sought in a
particular stage of a development project. According to UNCRD (2000), four
levels of intensity might be distinguished, information sharing, consultation,

decision making and initiating action.

In orders to ensure that a project is able to produce benefits over a long period
of time (to be sustainable) it is advisable to involve local community
organizations in the process of project design, implementation and operations
(MOFED 2004:78). If the local communities are involved in a project from the
formulation stage then they will be more likely to feel a sense of ownership
towards it, thus increasing its chance of success in the long run. It is therefore

important to consider the participatory techniques.
2.2 Problems in project Implementation

There are enormous problems in project implementation particularly in
developing countries. The nature and degree of problems varies from project to
project (Yekunoamlak 2009). Based on some literature, we can describe the
problems of project implementation under four categories. These are financial,

managerial and institutional, technical, and political.

Financial problems: Even though the causes may be diversified, financial
difficulties are common in many development projects. For instance,
inadequate allocation of budgetary funds, delay in budget releases, general
price increase and some of the most causes of financial problems. The effects of
financial difficulties on implementation are delay (interruption of project
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activities), cost increase (over-run), and reduction in scope of the project
(Yekanoamlak.2009). These financial difficulties occur because of inadequate
management, insufficient project preparation, insufficient technical design,
political interference, and procurement problems (Baum and Tolbert, 1985:3735;

Wynant, 1989: 210-211; Gibbs et.al: 1999:20)

Management Problems: It is believed that better institutional capacity and
good management are major determinants of project success of the institutional
capacity of the implementing organization is low and if the institution has
project personnel who lack managerial skill, the implementation of the project
may not be realized as expected and planned managerial problems can be
manifested in the top government administration, in the regional on local levels
and in the upper on middle management of the project and /or implementing

agencies (Ibid 2009).

According to Baum and Tolbert (1985:373), Yekanoamlack, (2009:11)
institutional problems include inadequate management, accounting, and
reporting and procedures; an ill defined organizational set-up, low salaries and
poor staffing policies; and lack of coordination among agencies are some
features of management problems. Weak management and institutional
capacity is a reflection of lack of so-called manpower, inadequate monitoring
and evaluation system, inadequate project coordination and lack of information

system (Yekunoamlak, 2009).

Hence, improving institutional and managerial capacity, placement of capable
and competent project managers and others personnel, motivating them
continuously, hare good staffing policies, having effective coordination system
and clearly defined organizational set up e.t.c. play a vital role in mitigating the

management problems of project implementation.
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Technical problems: Various technical problems can arise during the process
of implementing projects. In many eases technical problems result from the
poor estimates and projection and the project activities and characters during
the preparation stage (Yekunoamlak 2009). For instance in people oriented
activities (projects) such as education, inappropriate educational materials and
equipment, inconvenient classrooms and laboratories workshops, and limited
involvement of parents in schools due to inadequate awareness are some of the

frequently observed problems.

So, it is necessary to pay due attention to better project preparation and design
during the preparation stage and finding possible alternatives when such

problems are faced.

Political problems: When government (at all. Levels) commitment is absent,
weak or changing, obviously project implementation suffers (Ibid2009).
According to Baum and Tolbert (1985:366 and 375), one of the most important
reasons for the success of a project is strong and sustainable commitment by
the government to the project’s objectives political problems are at the center of

several difficulties experienced by projects.

There fore, project management has to take the potential impact of political and
administrative factors are to account. That is to say, project owners and
mangers should involve concerned local and regional political leaders in
deferent stages of the project cycle anticipate. Such problems in so far as

possible and modify the implementation process accordingly.
2.3 The Factors Affecting a Project Implementation

The factors that affect a project’s success are very consistent. They include
knowledge, preparation, organization, Leadership, Team work and Timeliness
(Faber, 2010). Each one of these factors is equally critical to the successful
outcome of any worthy project. According to (Chen, 2010), the factors affecting

the implementation of projects it is found that commitment of managers’ key for
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the success. It followed by the use of reward system, involvement and

participation of project team, financial constraints an organizational structure.

The top 5 factors found in successful projects identified by Frese and Sauter
(2003), these were the elements that were most often pointed to as major
contributors to project success are the following: User involvement, Executive
management support, clear statements of requirements, proper planning, and

realistic expectations.

These element alone not guarantee success, but if these done well a project will
have a much higher probability of success Generally for successful project
completion the following three key areas well done: good planning, clear

responsibility, accountability and schedule control.
2.4 Factors that Challenges Project Implementation

A successful project must be on time, on budget, and deliver quality (features
and functions) as promised. Anything less will be either a failed project of a
challenged project. According Frese and Sauter (2003), the top 5 indicators
found in “challenged” projects are: Lack of user input, incomplete requirements
and specifications, changing requirements and specifications, lack of executive
support and technical incompetence and finally a list of all the top factors

found in “failed” projects

e Incomplete Requirements

e Lack of user involvement

e Lack of Resources

e Unrealistic Expectation’s

o Lack of Executive support

e Changing Requirements and specification’s
e Lack of planning

¢ Did not Need if any danger

¢ Lack of management

¢ Technical illiteracy
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Educational project implementation affected by many socio-economic
conditions of the locality, such factors including acute poverty, direct and
opportunity cost of education, lower population, dependency due to harsh living

conduction (Bishop 2003, Hedges, 2003).

The political and communication challenges will be largely addressed through
the collaborative process that will under pressure in this entire project Bring
critical stakeholders together to invest personally in the solution and ensure
their issues and needs are voiced in an open environment will help to ensure
the challenges are overcome (Sigma 2008) another research results (Kaushik
2008) and Coley consulting (2010) identified the most important reasons for
project failure are among others: No change control system, inadequately
trained and /or inexperienced project manager, unclear goals and objectives,
Poor planning and testing, lack of user involvement and unrealistic time scales.
Often for various failures like lack of support from process owner, lack of
process owner priority and so on, the project fails to achieve the expected
results. In relation to project failure Common realization problems identified by
six sigma (2008), are: Lack of process owner buy-in, lack of champion support,
lack of support from other departments, no clear process owner to form over
the project to, lack of process owner priority, lack of accountability and

language barriers.

Finally next category differentiators from PMIS report deals with projects that

proved to be “challenged;” projects most common challenges on projects are:-

a. Unclear goals and objectives

b. Lack of alignment to project goals across stakeholders

c. No-participates sponsors and stakeholders or users

'd. Poor communication of objectives and targets across the team
e. Unofficial scope creep

f. Poor lack of measures or information on project performance

g. Unclear responsibilities across the project
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h. Lack of /poor quality planning/ resource planning
1. Poor supplier integration/management
j. Lack of commitment or team working

k. Lack of ownership (relates to many areas)

2.7 Project Prospects /Sustainability- (concept and strategies)

The lists of definitions of “sustainability” are continuous to grow over a period
of time. Sustainable development, a concept an development paradigm for
iaéting progress, was defined by the world commission on Environment that
meets the needs of the present generation without compromising the ability of
future generations to meet their own needs’ (World Bank. 2000). Khan (2000)
also defined as “sustainability is the ability of a project to maintain its
operations, services and benefits during its projected life time” and a more
general level, sustainability refers to continuity and sees participation as

fundamental of development in a particular area (MOFED 2004:18).

A sustainability strategy: The sustainability strategy is a follow up activity of
sustainability and it’s expected to indicate the way various elements of
sustainability are to be identified, assessed and incorporated into a project,
;”ight at design stage (Khan 2000). The possible strategies for sustainability of
the project are, develop broad-based partnerships that foster collaboration;
involve all stakeholders: parents, students, business, politicians, community
lead us, school administrations, and funders; community involvement; develop
a core of supports; be visible, develop an outreach plan; link evaluation to
project success and then to marketing; be flexible, modify the project based on
evaluation and feedback; communicate, communicated, communicate; share
resources share expertise share successes; include short and long-term
sustainability goals; set priorities for sustainability what the most important

out comes.
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The number of factors affecting development makes sustainability an immense
challenge. Many development activities have failed over the years due to a lack
of attention to those conditions necessary for long-term success (Maurice,
2005). To ensure that the actions of a project are sustainable, project planning
must include descriptions of how the project will incorporate the elements

described below:

Community Participation: Strong public awareness campaign, improvement
of women’s position in the local context and understanding the culture of the

community.

Useful and Cost Effective Technology: Close cooperation with local

government, Applicability and appropriateness of technologies.

Support from State and Federal Institutions: Replication of project in other
areas and political leaders who disseminate innovations and build social

capitol.
2.8 Early Childhood Care and Education (ECCE)

ECCE programmes that, in addition to providing children with care, afford
structured and purposeful of learning activities either in a formal institutions
(pre-primary) or as part of a non-formal child development programme included
(UNESCO 2008:266). Furthermore, according to MOE,(2010) National
framework for ECCE document, ECCE refers to a comprehensive approach to
policy and programes for children from birth to seven years of age, their parents

and caregivers.

ECCE programmes are normally design for children from age three and include
organized learning activities that constitute an average the equivalent of at least
two hours per day and 100 day’s per year (UNESCO 2008:266). ECE focuses on
children in the early ages of the three to seven years old. Early child education

is used in pre-school to prepare, children for early in life.
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At the Dakar meeting in 2000, early childhood was stated as the number one
goal of the Dakar framework. For action for education for all likewise,
Millennium Development goals two, three and five address early childhood
issues using measurable indicators. In 2007, however, the EFA global
monitoring report strong foundation for early childhood care and education was
produced to serve as an advocacy tool based on the assessment of progress

made at the global level.

Recent trends have increased the need for early childhood development policies,
overall ECCE is moving up on a number of national policy agendas, but
problems remain (UNESCO 2008:25). Following the 4th Africa ECCE conference
in Dakar November 2000, the African Union adopted ECCE as the eighth focus
area of the plan of Action for the second Decade of Education for all and
amended the first focus to read “cultural, General and curriculum
Development”. While there is a serious gap between policy conventions and
implementation of the commitment regarding the care and education of

children during their formative ages, i.e. zero to six years’.

According EFA Global Monitoring Report (2008:4), ECCE programs generally do
not reach the poorest and most form them in terms of health, nutrition and
cognitive development. Similar report indicated that the early childhood care
and education programme problems were, not enough focus on under three
years’ age children, lack of a holistic approach, poorly trained workforce and
frequently uncoordinated implementation involving different providers.
Generally the early childhood care and Education programmes need more effort
for the improvement of the life of children’s of African and other developing

countries.

The 2000 Dakar framework for action expresses the international community’s
commitment to abroad based strategy to ensure that the basic learning needs of

every child, youth and adults are met within a generation and sustained there
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after, it sets the six goals that ratify these agreed at jomtein and some changes

in content and form (UNESCO, 2008).

The first goal expanding and improving ECCE, especially for the most
vulnerable and disadvantaged children, and the second goals is ensuring that
by 2015 all children, particularly girls, children in difficult circumstance and
those belong to ethnic monitories have access to and complete force and

compulsory primary education of good quality.

2.7. ECCE Program Intervention in Ethiopia

Ethiopia is among one of those countries that has been committed it self to
provide primary education to all school age population recognized the
fundamental importance of ECCE in accelerating attainment of education for all

and the millennium development goals (MOE, 2010:5).

In the school year 2006-2002, enrollment rates in early childhood education are
extremely low about 3%, nationally a negligible figure. In the last few years, the
private sector in the urban, centers has show a growing interest in investing in
early childhood education, particularly in Addis Ababa (MOE, 2010:4). This
opportunity, however, is only accessible for the very few children coming from

well-to-do families.

The government of Ethiopia the Ministry of Education, is very much aware of
the value of ECCE. It includes school readiness and reduction of the high
dropout rate in grade one. According Tirussew Tefera (2010), early childhood
education is considered as one of the important intervention areas in the
coming five years in Ethiopia. The International Agencies and non
Governmental Organizations supporting early childhood care and education
programmes, undertaking community, home and institute based intervention
programs; providing assistance to medical training centers and out reach

programs; organizing drop-in centers for street children and educating parents,
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teacher and the general public about the Childs right conventions etc... (Ibid,

2010).

The ministry of Education was conducted Nation wide situation assessment in
the current ECCE practice of Ethiopia in 2007 with collaboration of UNICEFF
Ethiopia (MOE 2007). The major challenges as regards the current ECCE

practices identified in the 2007 situation assessment study are:

Lack of proper training of pre-school teachers; lack of standard curriculum and
guidelines; lack of culturally relevant story books; quasi non-existence of
alternative care and education services for the majority of the children
population in the rural areas; lack of access to early childhood education for
almost all children and especially children for low socio-economic backgrounds;
lack of awareness about the value and type of care and education of young
children; low salary for teachers; causing high staff turnover; lack of earlv
childhood education professionals, and misconception about teaching children

of foreign language (mainly English) as a medium of instruction.

However, there are some important experiences and opportunities to be recipe
for current ECCE implementation for instance, a curriculum for the four to six-
year-old already exists but is not implemented; quality assurance and licensing
mechanisms are in place in some regions; administrative offices exist even
through they take the role of coordinating ECCE as a secondary one, there are
experienced teachers who can easily be mobilized to serve ECCE with training

required (MOE 2010:14).

In addition, private investors, NGOs and religious institutions appear to show
interest in expending ECCE centers. There are also potential, cultural and
social institutions like idirs and other associations such as women’s association
(groups), farmers associations and Kebele settings, as well as practices that can

be resources for ECCE expansion (MOE 2010:12).
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Great programs are being made in providing village level basic health service,
but there is still a major implementation and financing gap. To this end
Ethiopia needs a comprehensive approach to early childhood care and
Education (ECCE) in order to ensure that all children teach their full potential
based on the 2007 situation assessment study, the study group suggested a

final remark for the way forwarded of ECCE in Ethiopia were the following:-

¢ The Ministry of Education should be to consider ECCE program as
an integral part of the general education and ensures that every
child has the opportunity to have access to early childhood
education before he or she joins formal education;

¢ Encourage and support REBs and WEOs to open and run early
childhood education programs;

¢ Coordinate and regulate early childhood education and teacher
training programs to ensure standard and quality; and

e Establish inter ministerial cooperation among the relevant section

ministries (MOE 2008).

On the basis of findings from a baseline study conducted in 2007 the MOE
joined the Ministry of Health, the ministry of women’s Affairs, UNICEF, the
Addis Ababa, University, the Kotebe College Teacher Education, UNICEF, Save
the children Alliance (SCA) and Association of Basic Education developed the
draft National policy framework, strategic operational plan and guidelines for

National Early childhood care and education

éome of the benefits Ethiopia would reap from increased investment in
programmes for infants and children include: Early identification of vulnerable
children, enhanced enrollment in primary schools on equal grounds, increased
productivity, economic returns, cost savings for both the families in the nation,
reduction of poverty, improved chances for the girl child, improved family
welfare, and increased opportunities for parental and community mobilization

and empowerment.
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The Ministry of Health developed a National strategy for child survival in 2004
and Government of Ethiopia has launched the National Nutrition strategy in
February 2008, which will be implemented through comprehensive National

Nutrition programme (NNP) supported by multiple partners (MOE 2010: 8-9).
2.7.1 ECCE Policy Principles

ECCE policy framework vision is “Ensuring all children all children the right to
a healthy starts in life, be nurtured in a safe, caring and stimulating
environment and develop to their fullest potential”. The ECCE policy is guided
by the following principles:

Up holding and reinforcing beneficial Ethiopian cultural values,
including involvement of families and parents, and community
participation.

¢ Ensuring the holistic needs of young children is met.

¢ Equitable access to quality ECCE for all.

* Inclusive approach addressing vulnerable and marginalized
children, particularly children with special needs.

¢ Inter-sectoral and integrated coordination relevant ministries and
organizations working on child care, rights, health, education and
development.

e Community-based approach, cost-effectiveness, and feasible, road
map.

e The family is the first responsible body for supporting the holistic
development of their children and hence they need to be
empowered and supported to ensure they are effective in their

roles.
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2.7.3 ECCE Programme Components

The main programme components to achieve the goal and objectives of the
policy framework will be the four pillars identified in the ECCE National policy

framework.

1. Parental Education: is a continuous, long-term activity that focuses on
awareness-raising and empowerment of parents.

2. Health and Early Stimulation Program (Birth — 3 years)
The existing health extension program will offer integrated services to all
children from parental to three years of age and their parents, and include a
developmental simulation component as well.

3. Preschools: Kindergarten (4 to 6* years)
In the pre-schools, the program will later for the acquisition of basic skills
pre-reading, pre-writing, counting and arithmetic, in preparation for the
child’s formal schooling.
Community-based preschools will continue to promote high quality
mother/caregiver-child interaction. Parents will learn the importance of play
and getting their children reading to go to school at the right age.

4. Non-Formal School Readiness
‘While waiting for the proposed structure to be in place, others non-formal
systems, such as the child-to-child initiative, can be used. The core of the
child-to-child initiative is that older children in the community (so-called
facilitators) engage in structured play-oriented activities with their youngest
siblings and neighboring children. They do so in their own houses on in a
place close to the participating children’s homes. The activities are as much
as possible adapted to the local context and fit in with the children’s daily
life.

2.10 What is School Readiness?

School readiness is defined by two characteristic features on three dimensions.

The characteristic features are ‘transition’ and gaining competencies,” and the
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dimensions are children’s readiness for school, school is readiness for children,

and families and communities readiness for school (Britto, 2007:112).
The three dimensions of school readiness are:

1. Ready children, focusing on children’s learning and development. “Ready
children” has been broadly on holistically defining skills, abilities and
attitudes that children require to succeed at school.

2. Ready schools, focusing on the school environment along with practices
that foster and support a smooth transition for children into primary
school and advance and promote. The learning of all children.

3. Ready families focusing on parental and caregiver attitudes and
involvement in their children’s early learning and development and
transition to school. Families readiness is part of parenting beliefs,
attitudes and practices, from birth, that need to be understood within a
socio-economic and cultural context, with implications for children’s

school success (UNICEF 2009:20).

Generally, readiness is best understood as the match between the child and
institutions that serve the child, it requires the participation of families, schools

and communities (Woodhead and Moss et.al. 2007:13).

2.11 Importance of School Readiness
School readiness lays the foundation for that education success and
achievement. Consequently, the significance of school readiness is noted both
as an intrinsic benefit in improving education outcomes for children by
completing primary school, staying in high school and productivity in later
adulthood. In addition, instrumental benefits are noted for society as the result

human capital created through as strong foundational start (UNICEF 2009:21).
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2.12 Concept of ctc approach
Child-to-child approach is one of the promising cost-effective strategies in
offering opportunities to pre-school children who can not access or afford pre-
school education; it is part of the overall intervention on ECCE (UNICEF 2010).
According to getting ready form school training manual cte is not a programme
but itself and replacements of other center-based or community based pre-
schools but it is one of the alternative approaches. Ctc focuses on
strengthening the three pillars of school readiness such as families’ readiness
for school, school’s readiness for children and children’s readiness for school.
The three dimensions are equally important and work as a set to promote
readiness and good transitions of young learner to primary school. In general
the main aim of the child-to-child initiative is to better prepare young children
for primary school (MOE 2010:32).
The intervention based on two assumptions such that
a) In addition to their parents, children below school age (which it mean
that under seven age) are influenced most by other children; specifically
older brothers or sisters, playmates, with whom they interact on a daily
basis.
b) By working with these older brothers or sisters, playmates, which are
already in school, can build on this natural phenomenon to influence

child development and school readiness in a more systematic manner.

According to getting ready for school (2009) manual the child-to-child approach

propose two intervention strategies:

a. Intervention strategy I: helping the little ones: Helping may own learning:
This intervention includes a developmentally appropriate series of play
based early learning activities 10-4/5 years)

b. Intervention strategy II: Reading for school: This intervention is envisaged
as one year program designed to reach children a year before they are

eligible to enroll in primary schools. Communities participating in the
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proposed initiative will identify eligible children the year before the
required school enrollment age. Older children, who are in primary
school, will be paired with these eligible children to help them prepare for
starting school at the right age through a series of weekly activities and

monthly work shops.

Currently Ethiopia focus an intervention strategy II: reading for school for

children of 5-6 years olds.
2.10.1 The Importance and Purpose of ctc

The overall goal of the cte is to increase both the child’s readiness for school as
well as the schools receive and foster optional learning environments for its
youngest learners, more specifically, the ctc aims to: Increase on-time
enrollment; ensure that children arrive at school worth a strong foundation in
language, early literacy numeracy as well as the social and emotional skills
required for learning and decrease dropout rates and enhance overall primary
school performance. In general the main purposed of cte is to prepare young

children for primary school.
In addition the cte intervention will promote the following possible outcomes.

1. Primary school children will increase awareness of and skills for
promoting early learning and life skills.

2. Parents will increase awareness of the importance of child development
and understand the importance of time enrolment.

3.PTA’s (parent teacher associations) will be involved and will become
aware of the importance of early learning.

4. First grade teachers will develop enhanced child centered teaching and
learning methods.

5. Teachers will increase awareness of the importance of early childhood on

later learning, enhance quality of teaching /learning methods and
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materials. Positive student outcomes will increase confidence and
satisfaction.

6. School systems will foster partnerships between school and home:
recognized the needs of its youngest learners create child friends
learning environments and rise like educational standards (UNICEF

2009).

2.10.2 Key Participants of the ctc Approach
According to the cte approach guide line the following are key participants in

the cte implementation at grass root level.

Yolung learners: A young learner is below school age which means that 5-7
years olds children identified the year before the required school enrollment age
by the help of the order children prepared for primary school and school work a
strong foundation. The young learners are participating in program for at least
one hour in a week for a total of 36 weeks. Child is prepared for class one over

a one year period.

Young Facilitators: A young facilitator is a grade 5 or 6 children already in
school system by the help of their teacher coaching system facilitate the young
learners learning with voluntary base. The young facilitator gain staring up
training through a series of weekly activities and monthly workshops. The
young facilitator expected to facilitate the young learners learning at least one
hour in a week for a total of 36 weeks at learning centers that in their own
houses or in a place close to like participating children’s homes (ECCE policy

framework 2010).

Teacher coordinators: Teacher coordinator is working in primary schools
grade one and 5/6 teachers will be involved in the process to train /coach and
support the young facilitator and particularly grade one teacher to benefit from

the intervention to improve their classroom practices (Ibid 2009)
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2.10.3 Contents, Instructional Materials and organization of
ctc Approach

Based on the ECCE policy framework and strategic guideline the contents,
instructional materials, teaching methodologies and organization of the formal

school readiness (ctc) described as follows

Contents of Informal School Readiness: According to guidelines for non-
formal school readiness (2010:27) for the informal school readiness the

following contents selected.

Opportunities to develop fine and gross motor skills
Personal and family life skills

Artistic development in all aspects

Basic skills (reading, writing, counting and arithmetic)

Initiative, self concept and problem solving

@ o b

Social competence and social participation

Instructional Materials: The intervention will include the translation and
adaptation of materials that have been developed by the child-to-child Trust
and UNICEF. These materials are the children’s early learning pack, voung
facilitators guide to school readiness and teacher’s guides. These materials were

adapted and translated to local languages (UNICEF 2009).

Teaching and Learning Methodologies: The expected methodology of learning

a young learner is learner center methods.

Organization and Management: The child-to-child intervention based on
cluster system, one school cluster consisting of 5-7 schools the responsibility
for the non-formal school readiness in with the ministry of education. The day
to day coordination as done by the headmaster of the near by primary school

and the PTA members.
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2.11 Current Status of ctc in Ethiopia

The school readiness project was motivated by UNICEF and the child trust in
2007. The overall goal was to increase readiness for school and children to
strength in optimal learning environment of the children. The child to child
pilot project is in the first phase implemented in three regions of Ethiopia
ilai’nely, Tigray, Oromiya and Hareri and the second phase Addis Ababa,
SNNPR, Benishangul Gumuz implemented. In the first phase of pilot
implementation, 3,010 young learners benefited from the programe in 2008/09
(UNICEF 2010). After one year piloting the project, it was evaluated at the end
of 2009 by the American institute for research (AIR) in Washington, to

determine the project outcomes and impact (Evaluation office 2010).

A global review and strategic planning meeting was held in A.A. Ethiopia from
22-25 March 2010 to reflect on the evaluation report and to determine how the
evaluation findings could be used to strengthen the project and build is for

future scale up.

According to getting ready for school: a child-to-child approach programme
evaluation for year one regarding project implementation process, research
finding (UNICEF, 2010), showed that the getting ready for school program was
successfully implemented in the pilot year 2009 in Ethiopia with several areas

of strength and challenges.
Areas of strength of the cte pilot project were:

a. The development of the young facilitator as a community, resource
emerged as significant program accomplishment.

b. Improved teachers’ interaction with children and prepared children
better for school.

c. Parents became more involved in their children’s education because of
the program and that the program raised the value of early childhood

education.
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d. In the area of school readiness, found a medium-sized positive

programme effect on children’s development in  beginning
mathematics, and a large affect on children’s beginning literacy. There

was a negative programme effect on children’s sustained attention.

. The intervention group had perfect on-time enrollment that is 100

percent.

Challenges of the cte pilot project were:

a. In sufficient teaching and learning materials
b. That materials were sometimes not suitable to outdoor learning

Parents need assistance of young facilitator at home

0

e

Young facilitators often employed teaching methods with the young
children that were not child center

e. Lack of Availability of long term funding to maintain the program

Lack of incentives for teachers to lend the considerable time needed for this

program posed the greatest challenge to long-term growth and sustainability of

the programme. UNICEF (2010), in its training manual also identified the

following outcomes issues for improving.

3.
4.

There was little support, coordination, and follow-up mechanisms from
concerned education office
Parents need for the child labor
The training given to young facilitators is consider as in sufficient

Wrongly perceived expectation about the ownership of the project.

Some key players tend to see the programme as UNICEF venture. According to

UNICEF the lack of ownership and financial commitment are critical issue that

may affect the sustainability of the initiative.
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CHAPTER THREE

3. Research Design and Methodology
3.1. Research Design

To undertaken the study descriptive survey method was employed. This method
is selected because it in enables the researcher get as detailed information as
possible on the issue under consideration, it useful for describing the present
situation of the existing conditions and the project under implementation and it
helps to deal with relatively large number of respondents at a particular time.
Besides, this method is appropriate for analyzing the prevailing conditions and

particular trends that are developing.
Sources of Data

The combination of primary and secondary data sources were used to make the
study informative. The young facilitators, primary school teachers, primary
school Head masters and PTA members who are direct implementers of the cte
project at grass root level; WEOs and WOFED experts and supervisors who are
education middle level managers; REB and UNICEF experts who are engaged in
the managing and coordinating the cte project were used as primary sources of
data. Moreover, the researcher used documents, which contain data related to
the topic understudy, the implementation plan, annual review, official reports,
policy frameworks, strategies and guidelines as well as relevant literature on

child-to-child pedagogy as secondary sources of data.
Sample and Sampling Techniques

There are two woredas in Eastern Tigray which are implementing the cte
project as a pilot. These are Kilete-Awlaelo and Atsbi-Wonberta from 2008/9 up
to now. To this end, both woredas were considered in the study. In addition
because of cluster schools were selected by random sampling from both

woredas. The list of available primary schools across to pilot village were
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selected as sample unit using random sampling technique (lottery method) from
the selected clusters as it gives equal chance for each member of the population
under study. With regard to respondents, young facilitators, teachers and PTA
members were selected using cluster and simple random sampling from each of
thé randomly selected schools. In addition, school directors, supervisors, WEO,
WOFED, REB, UNICEF experts and officials were selected by using purposive
sampling technique because they are key players in the implementation of the

ctc project.

From 5 clusters of two woredas, 8 pilot schools , 125 young facilitators (52%)
34 teachers (85%), 43 PTA members (54%) and 8 directors (100%), were
selected as respondents. In addition, 2 supervisors (50%) 2 WEO experts (50%)
and one WOFED expert, one REB expert as well as one UNICEF expert were

used as respondents. The totals of 217 respondents were used in the study.
Instruments of Data Collection

Instruments which were used to gather data for the study were questionnaire,

interview and document analysis.

In order to obtain relevant data about the study the researcher employed three
different types of questionnaires for young facilitators, for teachers, and for PTA
members. The questionnaires were containing the majority of close ended
question items and very few open-ended question items. Including “Other
category” to permit the respondents to indicate any other factor were prepared
to be filled by respondents. In order to make it easily understandable and to
minimize the language barriers, of the questionnaire the researcher first

prepared in English, then after translated in, Tigrigna language.

Structured interview was also used to generate information from cluster
supervisors, WEO, WOFED, REB and UNICEF experts. The data obtained were

qualitatively analyzed and triangulated with the quantitative ones where
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appropriate. Besides, document review (project implementation plan, impact

evaluation report) was made to enrich the qualitative data.

To check the appropriateness of the items in the instrument and to make
necessary amendment based on the obtained feedback, a pretest was
conducted in two cluster primary schools in Kilete-Awlaelo woreda near Bati-
Akor primary school, the village where the child-to- child project was
implemented. The participants of the pre-test were from three groups of
respondents such as, young facilitators’ teachers and PTA members and each of
them consist of ten members. As a result three irrelevant items and four

ambiguous items were avoided.
Procedures of Data collection

Based on the feedback from the pilot test the researcher made necessary
corrections to the final questionnaires. In order to avoid confusion the objective
of the study was put in a clear and understandable statements convenient time
was chosen for the respondents to maximize the quality of responses and

degree of return for questionnaires.

Additional explanation was given to young facilitators and PTA members how
they can deal with the questionnaire filling process. The researcher trained and
assigned assistants for the distribution and collection of the questionnaire. The
researcher also kept a close follow up during data collection to facilitate
effective field data collection administration and to reduce burden on the part of
the researcher as well. Ethical issues such that respects for persons, the study
participants had rights to privacy and confidentiality and the objective of the
study was clearly stated put in to consideration. The researcher gained an
agreement through discussion with study participants about the objective of
the study and Ethical issues of the study before hand for their participation of
the study.
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Official contacts were made with the woreda education office to get permission
and support for research work and then cluster supervisors, school head
masters were informed about the objective of the study. After distributing the
questionnaires, the interview time was arranged with sample woredas
respondents. To gather the data 210 copies of questionnaire were dispatched to
the respondents (Facilitators, Teachers and head masters, and PTA members),
of these, 125 copies of the questionnaire were administered to young
facilitators, 42 copies of the questionnaire were administered to teachers and
headmasters and the remaining 43 copies of the questionnaire were
administered to PTA members. Out of these, 200 (95.2%) questionnaires were
returned. Based on the arrangement of time with interview respondents the
researcher conducted an interview with two cluster supervisors’ two woreda
education office experts, one woreda finance and development office expert, one
regional educational expert and one UNICEF expert. As a result, the responses

are expected to be sufficient to draw inference for the study.

Methods of data Analyses

Before the analysis, the researcher the data gathered items through a
questionnaire were coded and tabulated using tables. Then, related issues were
brought together in analyzing the collected data. The data gathered through a
questionnaire were analyzed quantitatively using frequency counts and
percentages; whereas the data collected through interview and document
analysis were analyzed qualitatively using descriptive statements. Generally,
descriptive statistical methods such as frequency counts, and percentages were
used to analyze the study to describe the characteristics of respondents in
terms of sex, educational level, work experience and current position in relation
to cte project implementation. Different descriptive statistical tools were used
to quantify, explore, and describe differences and similarities among groups of
respondents concerning challenges and prospects of child-to-child project
implementation. Percentage, weighted mean, and chi- square test were also

employed for the statistical analysis.
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CHAPTER FOUR

4. Data Presentation and Analysis

This chapter deals with data presentation, analysis and interpretation of the
findings of the study. The necessary data were collected mainly based on the
identification of the major challenges and prospects of cte educational project

implementation process in Eastern Tigray.

Among 210 questionnaires distributed, 200 (95.2%) were properly filled and
returned. In addition to questionnaires data were obtained form supervisors,
experts and officials through interviews. The data were organized in to tables
and then followed by interpretation and discussion under the major themes in
order to give answers to the basic research questions of the study. Frequency
counts in terms of percentages, weighted mean and chi-square (X2) test were

employed depending on the issue under consideration.
4.1 Description of the Respondents

The primary source of data under investigation were facilitators, teachers and
PTA members who have the implementation roles of the child-to-child project
and educational expert and officials as provides of technical support,

managerial factions for effective implementation process.

Tablel: Profile of facilitators

Facilitators -
" No Profile - f %
1 Sex ~_a. Male 54 4533
b. Female 66 o5
Total 120 100
2 Education a. Below Grade 5 - =
b. Grade 5 4 333
c. Grade 6 46 38.33
d. Above grade 6 70 58.33
Total 120 100
3 Service Year a. 1 year 31 25.82
b. 2 years - 86 71.66
c. 3 Years 3 25
Total 120 100
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As can be clearly seen from the table 1, 54 (45.33) percent of the respondents
were male and 66(55%) of them were female. Hence, there was better gender

mix in assigning facilitators.

As presented in table 1, the educational background of the young facilitators
were 70(58.33%) above grade six, 46 (38.33%) grade six and 4 (3.33%) grade
five. This shows the majority of the young facilitators 70(58.33%) above the
required grade level and have adequate educational level for the positions they
are assigned for the implementation of the cte project is known to succeed if it
is implemented by well experienced facilitators and teacher coordinators. As
indicated in table 1, most facilitators 86 (71.66%) had work experience in the
ctc project implementation two years. It could be possible for facilitators to give

reliable information for the topic understudy.

Table 2: Profile of teachers and head masters

No Teachers Head Total
Profile No=32 masters No=40
No=8
f % f % f %
1 Sex k
a. Male 19 59.4 |8 100 |27 |67.5
b. Female 13 40.6 - - 13 32.5
Total 32 100 8 100 [40 | 100
2 Education o )
a. T.T.1 8 25 - - 8 20
b. Diploma |24 75 |4 50 |28 |70
c. Degree - B 4 50 |4 |10
d. Total 32 100 8 |100 |40 100
3 Service year
a. 1-3 years 13 |40.6 - - 13 325
b. 6-10 years 18 | 56.2 3 g0 |21 52.5
c. 11-15 years 1 3 3 |35 |4 |10
d.>11-15 = |- 12 [25 2 5
Total 32 | 100 8 100 |40 |100

As indicated in the table 2, 27 (67.5%) of the respondents were male and 13

(32.5%) of them were female. This shows that the participation of female
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Teachers in the cte project implementation in sample woredas of Eastern

Tigray zone has been as most low.

Table 2, indicates, the educational background of teachers and headmasters
28(70%) of them were diploma holders while 8(20%) of teachers were TTI
(certificate) and 4 (50%) of headmasters were degree holders. This implies that
large proportion of teachers and head masters have adequate qualification for

the level cte project implementation.

As it can be seen from item 3 of the same table, the majority of teacher
respondents 18(56.2%) and 3(37.5%) of head masters were in the range of 6-10
years. Thus it may be possible to say that teacher and head master
respondents were well experienced and more or less trained. Therefore, this
experience in teaching profession and in the area might help them to be well
understand the educational sector development projects and their problems,
culture and value of the society, thus, since majority of them have been
working in the area for 6 years and above, it could be possible for teachers and

head masters to give reliable, information for the topic under the study.

Table 3: Profile of PTA members

No Profile ) PTA members |
f %
1 Sex a. Male 29 72.5
Female ¢ 11 27D
Total 40 100
2 Education a. Grade 1-4 117 1425
b. Grade 5-8 19 47.5
c. Grade 9-10 ! o 2.5
d. Above grade 10 3 175
Total 40 100

As can be seen in table 3, 29 (72.5%) of the respondent PTA members were
male and 11 (27.5%) of them were female. This shows that the participation of
females in school management as well as in the ctc project implementation in

sample woredas has been low. In relation to the participation of beneficiaries of
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beneficiaries MOFED (2004) indicated that community participation is highly
required in order to injure the sustainability of the project and to produce

benefits over a long period of time.

According table 3, the educational background of the respondent PTA members,
19 (42.5%) grade 5-8, 17(42.5%) grade 1-4, 3 (7.5) grade 5-8, 17 (42.5%) grade
1-4, 3 (7.5%) above grade 10 and 192.5%) grade 9-10 level from this data one
can observe that above half of the respondents 23 (57%) accepted educational
status in relation to rural Ethiopia. Hence this led us to conclude that, PTA

respondents may give reliable information for the topic under study.
‘4.2 Analysis of ctc Project Implementation

Table 4: views concerning the performance of facilitators

Teachers Head PTA Total
No Items Alternative No=32 masters No=40 No=80
No=8
F |[% f |% f % |f |%
The High 13 [406 |2 |25 26 |65 |41 51.25
performance Medium 16 | 50 6 |75 14 | 35 36 45.0
soung o 3 |94 |- |- - |- |3 [375
facilitators
Total 32100 |8 |100 (40 |100 |80 |100

As displayed in table 4 item 1, depicts that the respondents were required to
point out their views regarding the performance of young facilitators in the
implementation of cte project. Accordingly, 16(50%) of the teacher respondents
and 6(75%) of head masters respondents confirmed that performance of young
facilitators in the project implementation was medium. On the other hand 26
(65%) of PTA members respondents indicated that it was high. The slight
majority of the respondents 41(51.2%) replied that it was high. This indicated

that there was relatively high performance of young facilitators.
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Furthermore, from the interview with supervisors and educational experts of
woreda, it was found that the majority of the facilitators performance is good
but small number of facilitators not performed well as the expectation due to

lack of incentives.

Table5: Views concerning the role of the community in the

implementation of the project.

Teachers Head PTA Total
No Items No=32 masters 8 | 40 No=80
£ % f % £ % f | %

1 Mobilize the young | 25 78.12 | 8 100 24 60 ¢ [71.25
children

2 Encourage the young | 18 56.25 | 6 75 26 | 65 49 | 61.25

facilitators
participation
3 |- Fol th
erowup 120 |e25 |4 50 18 |45 42 |52.5
progress of young
children
4 -Monitor and 10 31.25 | 2 25 19 47.5 | 31 38.75

| evaluate the project

- Consult on the
5 outcome of the |9 2821 |3 37.5 | 14 35 260 |.32.5

project

As indicated in table 5 respondents were requested to rate the frequency of the

role of community participation in the cte project implementation. Accordingly,
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S7(71.%), 49(61.2%) and 42 (52%) of respondents asserted that the role of
community participation in the ete project implementation lies in mobilizing
young children, encouraging young facilitators’ participation and making the
necessary follow-up concerning the process of the project implementation
respectively. Generally, one could conclude that participation of young children
and young facilitators was given more emphasis whereas monitoring and
evaluation of the project as well as consultation as role of community were

given less emphasis.

Table 6: Views concerning the level of participation of beneficiaries

Teachers Head PTA Facilitators | Total
N Items Alternative No=32 masters Members | No=120 No=200
o | No=8 No=40 N
F %o F | % F % F % F %
1 | The level of | High 18 | 5625 |6 |75 23 | 57.5 | 60 50 107 | 53.

participation  of My [13 [406 |2 |25 |15 |37.5 |54 |45 |84 |42
beneficiaries in

the cte project
implementation

Low 1 [&1e |- T- > 5 6 5 9 |45

Total 132 | 100 8 | 100 |40 | 100 | 120 | 100 | 200 | 100

As indicated in table 6 above, respondents were asked to rate the level of
participation of beneficiaries in the cte project implementation. Accordingly the
majority of the respondents 107 (53.5%) rate that it was high where as 84
(42.5%) of them rated that it was medium.

Regarding the level of participation of beneficiaries in the ctc project
implementation, the researcher also conducted an interview with REB expert,
who said: During the last two years, these have been moderate incentives that
the level of participation ctc was relatively high. But, if the incentives fail, the

sustainability if the project seems questionable.

In relation to the participation of beneficiaries, MOFED (2004) indicated that
community participation is highly required in order to insure the sustainability

of project and to produce benefits over a long period of time.
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Table 7: Views regarding monitoring and evaluation of ctc project

implementation.
Teachers Head PTA Total

No Items Alternative No=32 masters members No=80

- | No=8 | No=40 B
f % f % f % f %

1 | Who monitors | - REB 3 |94 " - 13 108 |16 |8
and  evaluates T ywpg 6 188 |3 375 |15 125 |24 |12
e whid 6. . 4" 4~ " | )" | smem (AW e
child project | - Donor 4 12.5 1 125 41 34._1‘77 46 23 N
implementation |- Local 7 21.9 2 25 28 23.3 37 18
? community

- All together |19 |59.4 |6 |75 55 45.8 |80 |40

In item 1 of table 7 the majority of respondents 80 (40%) asserted that all

together (the Regional Education Bureau, WEO, Donor, and the local

community) monitor and evaluate the project implementation; 46(23%) said

that etc project was monitored and evaluated by Donor; 37(18%) by local

community 24(12%) by woreda education office. During the interview session,

the majority of respondents said that the cte project did not have specific unit

or responsible body, but it is monitored and evaluated by supervisors from

region to cluster, directors, teachers and the community members. From the

above data one can conclude that the monitoring and evaluation process of the

project implementation was not systematically carried out and there was not

specific monitoring and evaluation plan.

Table 8:

Views Concerning the Participation of PTA members on

Monitoring and Evaluation of the ctc Project Implementation

PTA —members
No Item Alterative No=40
F %
1 Did you participate in the | Yes 24 60
monitoring and evaluation of No 16 a0
cte project? 1
Total 40 100
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As indicated in table 8, the majority of the PTA members respondents regarding
the1r own participation on the monitoring and evaluation of the cte project
implementation 24(60%) answers “Yes and 16 (40%) answered No. from this is
possible to conclude that the PTA members participation in the monitoring and
evaluation of the project implementation shows the participation of community
in the managing the educational projects this strengths the ownership sprit. If
the local communities are involved a project from the formulation stage then
they will be more likely to feel a sense of ownership to wards it, thus increasing
its chance of success his the long run. It is therefore important to consider the

participatory techniques (MOFED 2004:895)

Table 9: Regarding training for ctc project implementers

Teachers headmasters
No Item Alterative | No=32 No=8
£ (% f %
1 Did the organization provide | Yes 32 100 |8 100
training to the implementers [Ng . = B -
of project? Total 32 [100 [8  [100

According Table 9, all teachers and head masters respondents agreed that the
organization provided training to the implementers of the project. From the
interview the training and orientation about the project was given for selected
stakeholders such as PTA members, facilitators, and teachers, but some other
respondents asserted that not sufficient training was given to facilitators (only
one day); even in some schools, facilitators and PTA members didn’t get any

training.
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Table 10: Views Concerning the Impact of the

ctc Project

No
s

The
importance of
the project

Respon

dents

Teachers
No=32

Headmastelrs
No=8

PTA Members
No=40

Total
No=80

5 4

3 2|1

5 4

3 2/1| s

4 3 2

The project
enhances the
timely
enrollment of
children in
grade 1

14 15

3 -

2 5

14 1

39

Yo

43.75 | 46.8

94 |-

25 62.5

12,5 . f= | BY.5

35 2.5

48.7

0.2

It increases the
school
readiness of
children

18 12

15 2 =

49

31

Yo

56.3 375

6.3

37.5 | 5

55

38.7

0.1

It helps parents
understand the
importance of
school
readiness

10 15

12 9 2

32

15

Q,
0

31.3 46.8

12.5 =

25 -{-135

30 225 |5

32.5

40

18.7

It helps young
facilitators
promote young
children’s
learning

16 10

14 4 =

38

10

%

50 3L

18.8 = s

50 50

47.5

12.5

1.2

It helps
teachers of
grade 1
understand the
importance of
the project for
improving the
child’s
performance

12 2 1

| 54

C
)U

= -1 -]625

30 5 2.5

67.5

28.7

2.5

5= Very high

4=High

| |
3= Medium

2= Low

1 =Very Low
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Respondents were asked to rate their views on suggested list of major benefits
that improved by participating in the implementation of cte project. As can be
observed from table 10 of item 1, 14(43.75%) of teachers, 2(25%) of head
masters and 23(57.5%) of PTA members rated improvement of children’s timely
enrollment in grade one as “very high”. In relation to this 15 (46.8%) of
teachers, 5(62.5%) head masters and 14 (35%) of PTA members respondents
rated the impact of the cte project on children’s enrollment as “high”. This
means 73(91.2%) of the respondents confirmed that the implementation of cte
project was high impact on young children’s timely enrollment in grade one. It
was only 7(8.8%) from the three groups respondents who respond medium and
low in item 2 table 10 shows that 44 (55%) of the respondent teachers,
headmasters and PTA members rated the importance of increasing the school
readiness of young children as “very high” while 12(37.5%) of teachers, 4(50%)
head masters and 15 (37.5%) of PTA members responded high. The sums 75
(93.7%) of the respondents asserted that it has high impact on children by

improving their school readiness.

As it is revealed in item 3 of the same table, 10(31.3%) of teachers 1(12.5%)
headmasters and 14 (35%) of PTA members rated the importance of project for
school readiness as “Very high” whereas 15 (46.8%) of teachers, 5(62.5%)
headmasters and 12 (30%) of PTA members responded high. This means 57
(71.2%) of the respondents expressed their view that the cte project impact on
parents to understand the importance of school readiness was high on the
other hand, 23 (28.8) of the three group of respondents rated the project impact
on parents understanding about the importance of the project for school

readiness as “medium and low”.

As indicated in Table 10 item 4, 16 (50%) of the respondent teachers, 4(50%) of
headmasters and 18 (45%) of the respondent PTA members rated the
importance of young facilitators for supporting young children’s learning as
“very high” whereas 10(31.3%) of teachers, 4(50%) of headmasters and 14(35%)

of PTA members of them regarded he impact of the project on the improvement
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of children’s performance as “High”. This means 66(82%) of the respondents
rated that the project impact on young facilitators was high. While 11(13.7%)
from the three group of respondents responded as “medium and low” item 5 of
the same table 23(71.9%) of the respondent teachers, 6(75%)of head masters
and 25 (62.5%) of the respondent PTA members rated Teachers of grade one
believed that the project improving child’s performance as “very high” whereas
9 (28.1%) of teachers 2(25%) of head masters and 12 (30%) of PTA members
responded that as “high” impact to the issue raised. This shows that 77(96.2%)
of the respondents rated that the project impact on teachers of grade one
regarding the improvement of child’s performance was high. From the above
data it is possible to conclude that the importance of the ectc project
intervention was high and the awareness of the beneficiaries regarding the

Benefit of the project was positive.
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Table 11: Factors that Affect the Implementation of ctc Project

No Teachers Head masters | Facilitators Total
Items Respondents | No=32 No=8 No=120 No=160
1 2 3 4 15 | Mean | weighted
Mean
1 | Lack of Teachers 3(94%) | 7(21.9%) | 7(21.9%) | 10(31.5%) | 5(15.8%) |32
beneficiaries Head master | 2(25%) - 1(12.5%) | 4(50%) 1(12.5%) | 262 |3.07
involvement N V.
Facilitators | 33(27.5%) | 20(16.6%) | 19(15.8%) | 16(13.3%) | 32(26.6%) | 3.41
Total 38(23.7%) | 27(16.8%) | 27(16.8%) | 30(18.7%) | 38(23.7%) | |
2 | Poor planning | Teachers 6(18.8%) | 7(21.9%) | 10(31.5%) | 5(15.8%) | 4(12.5%) | 2.81
Head master | - | 3(37.5%) | 2(25%) 3(37.5%) |- 3.00 | 3.00
Facilitators | 21(17.5%) | 15(12.5%) | 28(23.3%) | 32(26.6%) | 24(20%) | 3.19
Total 27(16.8%) | 25(15.6%) | 40(25%) | 40(25%) | 28(17.5%) | |
3 Lack of Teachers 10(31.5%) | 12(37.5%) | 4(12.5%) | 3(9.4%) 3(9.4%) 2.28
Resources Head master | 2(25%) 3(37.5%) | 2(25%) 1(12.5%) | - 2.25 | 2.48
Facilitators | 32(26.6%) | 20(16%) | 24(20%) | 15(12.5%) | 29(24.1%) | 2.90
Total 44(27.5%) | 35(21.8%) | 30(18.7%) | 19(11.8%) | 32(20%) |
4 Poor project Teachers 7(21.9%) | 7(21.9%) | 8(25%) 5(15.8%) | 5(15.8%) | 2.81
management Head master | 1(12.5%) | 2(25%) 2(25%) | 2(25%) 1(12.5%) | 3.00 | 2.99
Facilitators | 21(17.5%) | 20(16.6%) | 20(16.6%) | 35(29.1%) | 24(20%) | 3.17
Total 29(18.1%) | 29(18.1%) | 30(18.7%) | 42(26.6%) | 30(18.7%) | |
5 Lack of Teachers 15(46.8%) | 8(25%) 7(21.9%) | 2(6.3%) 2(6.3%) 2.00
sufficient Head master | 3(37.5%) | 3(37.5%) | 2(25%) - - | 187 | 244
training Facilitators | 35(29.1%) | 32(19%) | 27(22.5%) | 20(16.6%) | 15(12.5%) | 3.45
Total 53(33.1%) | 48(30%) | 34(21.2%) | 22(13.7%) | 17(10.6%) -
6 Teachers 7(21.9%) | 2(6.3%) | 2(6.3%) | 9(28.1%) | 7(21.9%) | 3.21
Poor knowledge | Head master | - 3(37.5%) | 2(25%) | 2(25%) | 1(12.5%) |3.12 | 3.14
of goals of the Facilitators | 22(18.3%) | 24(20%) | 18(15%) | 33(27.5%) | 23(19.1%) | 3.09
project Total 29(18.1%) | 29(18.1%) | 27(16.8%) | 44(27.5%) | 31(19.3%) N
7 | Lack of Teachers 6(18.8%) | 10(31.5%) | 12(37.5%) | 6(18.8%) | 7(21.9%) | 2.94
accountability Head master | - 5(62.5%) | 1(12.5%) | 2(25%) - |262 |30
Facilitators 18(15%) 17(14.1%) | 19(15.8%) | 41(34.1) | 25(20.8%) | 3.60
Total 24(15%) | 32(20%) | 23(14.3%) | 49(30.6%) | 32(20%) )
& | Lack of support | Teachers 11(34.4%) | 8(25%) 8(25%) 4(12.5%) | 1(3.1%) | 2.25
from other Head master | 2(25%) | - 5(62.5%) | 1{12.5%) | - 262 | 2.44
departments Facilitators | 42(35%) | 22(18.3%) | 33(27.5%) | 7(5.8%) | 16(13.3%) | 2.44
Total 55(34.3%) | 30(18.8%) | 46(28.7%) | 12(7.5%) | 17(10.6%) 7 e

Scale 1= highly serious 2= serious 3=

serious at all

Some what Serious 4=Not quite serious 5= not

Weighted mean < 1.5 is extremely serious, 1.5< WM< 2.5 highly serious, 2.5 < WM<3.5
somewhat serious, <4.5 observed but not serious, and MM> not observed.
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As indicated in table 11, proposed potential factors were selected and presented
to the teachers, headmasters and facilitator’s respondents to be rated on a five
point Likert scale. Therefore items 3, 5, 8 which are respectively representing,
lack of resources, lack of sufficient training and lack of support from other
department rated as serious factors affecting the cte project implementation.
The seriousness, of the three factors mentioned above are supported by
79(49.4%), 101(63.1%) and 85 (53.1%) of the total respondents respectively.
The above opinion was also favored by a weighted mean of each of the three
items mentioned above (i.e. 2.73, 2.65 and 2.4 respectively). On the other hand
items 1,2,4,6 and 7 which are respectively representing, lack of beneficiaries’
involvement, poor planning, poor project management, poor knowledge of goals
of the project, lack of accountability are rated as not quite serious factors. This
idea supported by 68(42.5%), 72(45.4%), 75(46.8%) and 81 (50.6%) of the total
respondents. The proposed factors found under items 1,2,4,6 and 7 respectively
found to be 3.0, 3.1, 3.09, 3.11, and 3.2 weighted mean. From the above data
as per the response of these respondents, depending on the weighted mean
ihi‘ee factors are rated as highly serious factors that affecting the cte project

implementation are identified as serious factors.

Furthermore, from the interview with the cluster supervisors, regional and
woreda education experts, of the sample woredas revealed that lack of
commitment of top managers, lack of awareness in the stakeholders and at
large the community, lack of ownership of the project as the major factors

affecting the cte project implementation.

A chi-square test of significance was done to see if there was significant
difference in opinion of the respondents regarding the factors that affect ete
project implementation. Since the x2? calculated is 10.9 which is greater than x2
critical (table value) of 9.49 significance, we can conclude that there was
statistically significant difference in the opinion of the three groups of

respondents regarding the issue under consideration.
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Table 12: Socio Economic and Financial Challenges of the ctc Project

Implementation
No Item Cate | Teachers’ Head PTA Facilitators Total WM
gory | No= 32 master No 40 No =120 No 200
No=8 ) o
1 Parents f % f Y% f % f % f %
dependency 1 S 158 | 2 25 10 25 30 25 47 23:5
an child labor | 2 3 9.4 |1 125 |7 17.5 |21 175 | 32 16 | 2.87
3 13 40.6 | 3 375 |12 30 21 175 | 49 24,5
4 6 18.8 | 2 25 7 17.5 | 22 18.3 | 37 18.5
5 5 15.8 | - 4 10 26 216 |35 |17.5 |
-__| Mean score 3.09 2.62 2.70 299 @ | - o
2 Shortage of 1 4 125 |- - 14 27.5 |23 19.1 38 19
trained 2 11 | 344 | 25 8 20 20 16.6 41 20.5
young 3 6 188 |3 125 |6 15 15 125 | 30 15 8.15
children 4 6 |188 |2 |375 |8 20 19 158 |35 |17.5
5 5 158 |1 25 7 17.5 | 43 35.8 57 8.5
Mean score 2.9 3.25 2.55 3.32 ) ]
3 Dropout of 1 6 18.8 |4 50 16 40 15 125 |41 20.5
young 2 7 219 |- - 125 |15 12.5 27 13.5
children 3 2 |es 1 125 |3 7.5 17 14.1 | 23 11.5 | 330
4 14 |43.8 |1 125 |10 25 23 19.] 48 24
5 3 9.4 2 25 6 15 50 [41.6 |60 |30 .
Mean score 3.03 2.62 2.62 3.65 ]
4 Lack of 1 13 | 4006 |2 25 14 35 44 366 |71 355
availability of | 2 7 219 |2 25 5 12,5 | 34 28.8 | 46 23
}E‘:}%term 3 6| 188 |3 |375 |10 |28 17 14.1 |45 |225 | 247
4 3 9.4 . - 6 15 14 11.6 23 11.5
5 4 125 |1 125 (5 125 |11 |91 |21 10.5
Mean score 2.4 2.5 2.57 2.28
5- | In sufficient 1 10 | 315 |1 125 |8 20 a6 383 |65 32.5
teachin ; ‘ a5 = c T
i 1e§ming 2 12 [azs |3 37.5 |10 |25 15 125 |39 195 1™
materials 3 3 9.4 1 125 |10 25 15 12.5 20 14.5
4 2 6.3 3 375 |8 20 24 20 B 18.5
5 5 15.8 |- = 4 10 20 16.5 29 14.5
Mean score 2.37 2,75 2.75 2.64
6 Parents need 1 6 18.8 2 25 10 25 15 12,5 32 16
assistance of | 2 3 9.4 2 25 4 10 13 10.8 21 10.5
the young 3 8 |25 3 |375 |14 |35 18 i5 43 | 215 | 334
facilitator 4 8 |25 1 125 |7 17.5 |28 | 233 |44 |22
5 7 219 |- - 5 125 (46  [383 [58 |29 B
Mean score 3.84 2.37 2.57 i 355 ) B -
7 Lack of 1 9 28.1 |1 125 |10 25 28 23.3 | 46 ga
incentives for | 2 10 31.5 2 25 20 30 25 50 25
teachers and |3 4 125 [2 |25 17.5_ | 34 283 |47 [235 |263
young 4 6 188 |3 375 | 12 30 14 11.6 35 17.5
facilitators : i
5 3 9.4 = . 3 7.5 14 11.6 20 10
- | Mean score 2.59 2.87 2.75 2.63 ]
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Table 13: Political, Managerial and Communication Challenges of the ctc Project

No Item Cate Teachers’ Head PTA Facilitators Total WM
gory | No= 40 masters No= 40 No =120 No =200
No= 8
8 Non f | % f % f % f % f %
participative 1 3 9.4 1 12.5 11 27.5 |18 15 33 16.5 |
management | 2 7 |21090 |2 25 4 10 31 25.8 | 44 59
and stake 3 7 1219 |2 25 10 25 20 166 | 39 19.5 | 3.04
holders 4 6 | 188 |3 375 |8 20 28 23.3 |45 20.5
5 9 | 288 |- ) 7 17.5 |23 19.1 | 39 19.5 -
Mean score 2.9 3.05 8.19
9 Lack of active | 1 4 12.5 1 12.5 9 225 | 24 20 3 18.5
communicati | 2 6 188 |1 2.5 [11 27.5 |27 225 |45 22.5
on 3 4 188 |3 375 |5 225 |23 19.1 |35 17.5 | 2.99
4 12 [375 |3 375 |7 17.5 | 22 18.3 | 44 22
5 6 | 188 |- - 8 20 24 20 38 19 |
Mean score 2.85 2.95 ] i o I
10 | Unclear 1 4 12.5 - - 8 20 12 10 24 12
responsibiliti | 2 6 18.8 2 28 7 17.5 | 31 26.6 46 23
es across the | 3 5 |158 |2 |25 12 30 |30 16,6 |9 245 | 3.10
project 4 11 | 344 |3 375 |8 20 29 24.1 61 -
5 5 158 |1 125 |5 12.5 | 27 22.5 |49 24.5 B
Mean score 287 2.95 - |
11 | Poor 1 4 125 |1 12.5 |8 20 24 20 36 30.5
planning and | 2 9 28.1 2 25 9 22.5 |25 20.8 44 22
management 3 6 Ties |1 |125 |11 275 |23 191 |41 |205 | %97
4 5 [158 |3 375 | 8 20 24 20 41 20.5
, ; 5 8 |25 1 125 | 4 10 24 225 [36 |305 )
Mean score 29T 1 3.00 - -
12 | Lack of 1 5 |15.8 |3 12.5 | 10 25 26 21.6 | 44 22
oompttment |5 4 125 |- . 8 20 19 15.8 |30 15 585
3 15.8 |2 25 11 27.5 | 24 20 42 21
4 10 [ 315 |2 25 10 25 24 20 46 23
5 8 |25 1 125 |1 2.5 29 24.1 |50 25
Mean score 2.6 3.05
13 [ Lack of 1 2 6.3 2 25 4 10 18 15 26 13
ownership 2 4 12.5 1 12.5 | 8 20 17 14.1 30 15
3 8 |25 4 |50 13 | 325 |21 175 |46 |23 | 3-14
4 11 [ 344 |- : 13 32.5 | 24 20 48 24
5 7 219 |1 125 [2 5 40 33.3 |50 25
Mean score 3.02 3.42 |
14 | High 1 6 |18.8 |2 25 3 7.5 24 20 36 30.5
turnover of 2 7 21.9 1 12.5 | 6 15 20 16.6 34 17
facilitators, |3 5 (158 |2 |25 |9 225 | 18 15 |34 17| 314
teacher and 74 5 |158 |3 |375 |14 |35 18 15 40 |20
headmasters :
5 9 |281 |- = 8 20 40 33.3 | 40 20
Mean score 3.2 2.57 3.45 32 1 i

Scales= 1= highly serious, 2 = serious, 3= some what serious, 4 = Not quite
serious, 5 = not serious at all. Weighted mean=weighted mean < 1.5 us extreme
serious, 1.5 < wm <2.5 highly serious, 2.5 observed but not serious, and wm>
not observed
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Respondents were asked to put forward their views on suggested list of major
factors that were challenging the cte project implementation. Those were
identified as hindering factors in the perception of the respondents. Hence, this
section presents the perceived challenges of the ctc project implementation
form the view point of three groups, (Facilitators Teachers, head masters and
PTA Members) responsible for project implementation. Accordingly, as indicated
in table 11 and 12, on a five point Likert scale in their seriousness and also
other category question was asked to add the potential challenges that have

been left out, if they feel what listed are in sufficient.

In a table 11, item4, which is representing lack of availability of long term fund,
is rated as “highly” serious challenge for cte project implementation and the
seriousness was supported by 117 (58.5%) of the total respondents. The above

opinion is also fevered by a weighted mean of 2.47.

As can be observed in table 11 and 12 items 1,5,7,9 and 11 which representing
respectively, parents dependency on child labor, insufficient teaching and
learning materials, lack of incentives for teachers and young facilitators, lack of
active communication, poor planning and management are rated as some what
factor challenges. This idea supported by 79(40%), 104(52%) 96(48%),
83(41.5%) and 82 (40%) of the total respondents. In the same table the
weighted mean of the seriousness of each of the proposed factor challenges
found under items 1,5,7,9 and 11 are respectively found to be 2.86, 2.61, 2.63,
2.99 and 2.97. This indicated that the factor challenges were found to be some

what factors.

As can be seen from table 11 and 12 items 2,3, 6,8,10,12,13 and 14 which
representing respectively, shortage of trained young children, drop out of young
children, parents need assistance of young facilitators, non-participative
management and stakeholders, unclear responsibility across the project, lack of

ownership, high turnover of facilitators, teachers and head masters, respond
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not quite serious. This opinion supported by 91(45.5%), 109(54.5%), 84(42%),
89(44.5%) 83(41.5%), 98(49%), and 97(48.5%) of the total respondents.

In the same table the weighed mean of the seriousness of each of the proposed
factor challenges found under items 2,3,6,8,10,12,13 and 14 are respectively
found to be 3.15, 3.3, 3.34, 2.92, 2.97, 3.0, 3.33, and 3.25. This shows that the

challenges were found to be some what serious challenges

From the above data as per the response of the respondents, based on the
weighted mean one of the challenges was regarded as serious where as thirteen

factors were identified as some what serious challenges.

Furthermore, from the teacher’s and head masters respondent’s other category
question and the interview with cluster supervisors, Woreda and regional
education experts, the major factors that challenges the cte project
implementation were: no specific unit or responsible body (expert) for early
childhood care and education (ECCE); school to learning centers of cte distance
for teachers to support and supervise the young facilitators, in some 1-4 first
cyéle primary schools shortage of young facilitators; high turnover of teachers
and trained facilitators were major problems. Moreover work load of teachers,
supervisors and education experts; lack of monitoring and evaluation specific to
ctc project were regarded as the major factors that challenge the cte project

implementation.

Concerning this, the researcher also conducted interview with UNICEF
country office staff, who said.
“The challenges that encountered the project were improving the teaching

and learning material, providing enough material for the children, conducting
training of trainers’ and lack of adequate follow-ups. To solve, this it needs

effort.”

A chi-square test of significance among the mean responses of the three groups
of respondents at a 0.05 level of significance was made and resulted x2 critical

(table value) of 15.5. It would be sound to conclude that there was no
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statistically significant difference among the responses of four groups of
respondents in their opinion on the factors that challenges to ecte project

implementation.

Table 14: Opinions about Prospects of the ctc project

Teachers _ Head | PTA |  Total
No Item Alternatives No=32 masters members No=80
No= 8 No=40
f % f Y f Y% f Yo
1 Do you think that | Yes 31 96.9 |8 100 |34 |85 |73 |91.25
| the project is | No 1 3.12 - . 6 15 |7 |875
sustainable? Donr’t know i = J= | = J= | i o
Total 32 100 |8 100 |40 | 100 |80 | 100
2 Has the Bureau | Yes 12 376 |6 |75 |15 |375 (33 |41.25
designed No 3 94 1 125 |9 |225 |13 |16.25
sustainability - | o
strategy? Don’t know 17 53.12 1 16 40 34 42.5
Total ) 12.5 |40 | 100 |80 |100

In table 14 item 1, respondents were requested to respond to the question
concerning the project sustainability. Majority of the teachers, head masters
and PTA member respondents 73 (91.25%) believed that the cte project
remains sustainable. On the contrary, 7(8.75%) of them responded that it
would be sustainable. From this, it is possible to conclude that the majority of

the respondents were optimistic about the good prospect of the ete project.

As can be observed item 2 of the same table, respondents were asked to
indicate their views on the regional education bureau is sustainability strategy
for the ete project. Accordingly 33 (41.25%) responded that the bureau has
designed sustainability strategy. On the other hand 13(16.25%) of the
respondents replied “NO” whereas 34(42.5%) of them responded that they don’t

know.
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From the interview with the supervisors, woreda education experts and woreda
WOFED expert revealed that there is no information about the sustainability
strategy formally or planned but the document of Tigray education burecau
indicates that 5 years strategic plan for pre-formal education prepared, (TREB
2010). The plan include such that formal kindergartens, O-class attached to
primary schools and child to child approach. The bureau started the
implementation of the strategic plan and engaged to the full implementation of
the cte project but, in the strategic plan not explained and indicated strategies

for sustainability of the cte project.

From the above it is possible to infer that the majority of respondents were not
informed about the sustainability of the project by the education bureau. The
aim of any development project is to meet its predetermined objectives/ goals

on sustainable basis (MOFED 2006).

Table 15:- Strategies for sustainability of the ctc project

No Item
Teachers Rens PTA members Total
No = 32 masters No=40 No=80
No =8
f % £ % f % | £ | %
1 Development of phasing
ot siratesy plan 16 50 |8 100 |18 % 42 52.5
2 Communicate to the
o 27 84.4 5 62.5 35 87.5 67 83.75
3 | Be flexible to modify the a 1
project Based on
evaluation of feedback =4 & ! R - . = R
4 Allocation of long term
— 9 28.1 7 87.5 15 37,5 31 38.75
5 Necessary institutional i
arrangement for it o o & AR L 4o |88 45
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Item 3 in table 13 respondents were requested to rate the possible strategies
suggested for sustainability of the ctc project. Accordingly, 67 (83.75%) of the
respondents rated the REB should follow the sustainability strategy of
communicating the community for prospects of the cte project. In relation to
this issue 49 (61.25%) of the respondents rated the REB to be flexible, modify
the project based on evaluation of feedback from stakeholders. Furthermore, 42
(52.5%) of the respondents were responded the REB should follow the

development of phasing out strategy plan.

While below average but considerable number of respondents 36(45%) and
31(38.75%) rated government should make the necessary institutional
arrangement for it and government should allocate funds for the project in the

long term respectively.

Form the interview with the supervisors and woreda educational experts,
respondents suggested that strengthening formal system of evaluation and
feedback, developing effective communication system among stakeholders and
the community, strengthen the sense of ownership to the community,
developing formal and well prepared project implementation plan at all levels of
education sector, secure the strengthen supervisory support, and motivation
system including training are as possible strategies for sustainability of the ctc

project.

Furthermore concerning this, the researcher also conducted interview with
UNICEF country office staff, who said,
“The project was scaling up by itself. So, it is sustainable, because parents
-ask for expansion. The long term agreement for sustainability of cte project

could be mainly between school and parents and the MOE also supported. It
is a cost effective project. However, securing the long term fund needs effort”.

From the discussion it is possible to conclude that the majority of the teachers,
headmasters and PTA members respondents’ believed that developing well
prepared project implementation plan and capacity building that strategies are

crucial for sustainability of cte project in eastern Tigray.
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CHAPTER FIVE
S. Summary, conclusion and Recommendation

S5.1Summary

The main purpose of this study was to assess the challenges and prospects of.
the cte educational project in Eastern Tigray and to suggest possible solutions
that may contribute to the effective implementation of the project. To this end,
descriptive survey method was employed. In order to achieve this purpose, the

study attempted to answer the following basic questions:

1. What is the current status of ete project implementation in Eastern
Tigray?

2. How it is implemented?

3. what are the major challenges that have encountered the implementation

of cte project?

4. What measures to be taken for cte project sustainability?
Simple random sampling, cluster sampling and purposive sampling techniques
were used to select sample respondents. Data gathering tools were
questionnaire and interview. The data were analyzed using frequency counts,

percentage, weighted mean and chi-square (x2).
The following were the major findings drawn from the analysis:

1. The study revealed that 41 (51.2%) of the respondents rated the
performance of young facilitators as “high”

2. It was also found out that the majority 57 (71.25%), 49 (61.25%) and 42
(52.5%) of respondents viewed the role of the community participation
in the ete project implementation and mobilization of young children, in
encouraging the participation of young facilitators and conducting the

necessary follow ups in the progress of young child respectively.
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. The level of participation of beneficiaries in the ctec project
implementation was rated by 107 (53.5%) of the respondents as “high”.
On the other hand, 84 (42.5) of respondents rated it as “medium”.

. The study revealed that the participation of stakeholders in the
monitoring and evaluation activities concerning cte project
implementation was low (40%).

. The majority of the respondents 70 (87.5%) believed that the impact of
the project implementation on the education of children is “high”

. The considerable number of respondents believed that the three serious
factors that affect the cte project implementation include lack of
resources, lack of sufficient training and lack of support from other
departments.

. Among the challenges that encountered the etc project implementation,
lack of availability of long term fund; parents dependency on child
labor; insufficient teaching and learning materials; lack of incentives for
teachers and young facilitators; lack of active communication and poor
planning and management were seen as the major ones.

. The majority of the respondents 73 (91.3%) believed that the ctc project
would be sustainable, since the community has developed a sense of
ownership.

The majority of the respondents 47 (58.7%) Believed that there was lack
of adequate communication between the community and REB
concerning the sustainability of ete project as well as the sustainability

strategy.

10 Among the strategies suggested for ete project sustainability, creating

effective communication, flexibility and modification of the provision of
the project providing research-based feedback and the need to develop

phasing out strategy were the major ones.
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5.1. Conclusions

_Based on the findings presented above the following conclusions were drawn:

1. As revealed by the majority of the respondents regarding the process
of implementation of ete project the performance of young facilitators
were found to be high and the role and level of participation of
beneficiaries in the project respond high. From this it is possible to
conclude that the implementation process was going very well in
Eastern Tigray.

2. The finding of the study revealed that the monitoring and evaluation
activities of the cte project implementation performed by various
stakeholders, but it was not well planned specifically for the project.
This lack of adequate planning seems that they were not in a position
to make corrective actions (improvements) based on the results of
monitoring and evaluation and this might minimize the effectiveness
and efficiency of the ctc project management.

3. It was found out that the major factors affecting the cte project
implementation were lack of resources, lack of sufficient training and
lack of support from other departments. Hence, it could be concluded
that these factors could minimize the effectiveness of the project.

4. The finding of the study revealed that the major challenges of the cte
project implementation were lack of availability of long term fund;
parents’ dependency on child labor, insufficient teaching and learning
materials, lack of incentives for teachers and young facilitators, lack
of active communication, poor planning and management. Hence, it
could be safely concluded that most of the challenges were economic
constraints and that these bottlenecks might adversely affect the
effectiveness and sustainability of the cte project implementation.

5. The majority (59%) of the respondents asserted that they were not

informed about a strategy for sustainability of the project. Hence,
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lack of adequate awareness about ways of ensuring sustainability of
the project. Thus, the REB losses potential support from its stake
holders that could have contributed for the effectiveness and

sustainability of the project.

5.2. Recommendations

Based on the findings obtained and the conclusions drawn from this study, the

following recommendations are forwarded:

1.

Educational planners and experts in Tigray National Regional State
should promote community’s awareness about the importance of the
project and involve the local communities in a project from the
formulation stage up to evaluation so that the community would

develop sense of ownership.

. The monitoring and evaluation of the project should be participatory

so that all stakeholders (woreda education office, the community and
donor organizations) of the project clearly see the strengths and
weaknesses of the project.

The woreda education office should develop incentive schemes such
that moral, materials and training incentives, and also giving official
recognition for their voluntary participation in the ctc project for
young facilitators and teachers in collaboration with donor agencies in
order to motivate them for the successful implementation of the cte
project.

Stakeholders of the ete project should develop the sustainability
strategy such that involve all stakeholders; community involvement;
be flexible, modify the project based on evaluation and feedback; and
create sprite of ownership in the community so as to avoid a sudden

interruption of the project.

. The Tigray National Regional state Education Bureau should increase

their effort to secure long-term founding sources to over come the lack
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of adequate financial resources through mobilization of the
community to support in financing to the project.

. The woreda education offices should provide short term refresher
training for facilitators with regard to the implementation of cte
project.

. The Tigray National Regional Education Bureau should work
effectively with donor agencies in the provision of sufficient teaching
and learning materials.

. The practice of cte approach should be introduced into the curricula
of teacher training institutions so that graduates for TEIs have good
knowledge of cte and could participate actively in the implementation

of the project.
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Appendix A-
Addis Ababa University
School of Graduate Studies
College of Education and Behavioral science
Department of Educational Planning and Management

Questionnaire to be filled by young facilitators

The main purpose of this questionnaire is to collect data for post graduate
research entitled “An Assessment of child-to-child educational project
implementation: challenges and prospects”. Your cooperation in providing
pertinent and reliable information will be invaluable so, please kindly extend
your cooperation by frankly and honestly responding to the items contained in
this questionnaire. Be sure that you responses are kept in strict confidence,
and used for academic purposes only.

Thank you in Advance for cooperation

General Direction
a) No need to write your name
b) Please answer all questions in their order and don’t leave any item related
to you unanswered.
c) Put a (x) mark in boxes that represent your responses.
d) Write additional opinions, if any, on the space provided.
e) Please follow instructions provided for each part.
Part one: Personal information

Direction: Please fill the required information in the space provided:

1. Place: Woreda Kebele School
2. Bex: Male [] Female L]
3. Educational level currently

a) Less than Grade 5 [ ] €] Grade 6 [ |

b) Grade 5 [] d) Above grade 6 [ ]

4. Participation on child-to-child project :-
a) One year [ ] ¢) Three year [ ]
b) Two years [ ]



III. Items related to challenges of child-to-child project implementation

The following are Items on factors that challenge the project implementation

listed

below. Please indicate seriousness of the

challenges for the

implementation of child-to-child project? Respond By putting (X) mark in the

space provided. The scales are: Highly secrious= 1, Serious =

serious = 3 Not quite serious= 4, Not serious at all = 5

2, somewhat

5 Challenges Extent of Seri'(ii}fr.lres?
1 2 | 3|4 |5

1 Socio Economic factors - o o

1.1 | Parents Dependency on child labor ]

1.2 Shortage of trained young children o N

1.3 | Drop out of young children

1.4 | Lack of availability of long term fund . _

1.5 | Insufficient teaching and learning materials R -

1.6 | Parents need assistance of the young facilitator ]

1.7 | Lack of incentives for teachers B D

2 Political and communication factors.: | ) _ - ) B

2.1 | Non- participative management and stakecholders B

2.2 | Lack of active communication

2.3 | Unclear responsibilities across the project

2.4 | Poor planning and management

2.5 | Lack of commitment i

2.6 | Lack of ownership o
_2.7 Facilitators, Teachers, Headmasters turn over -

Please writ if any other

challenges




Appendix-B
Addis Ababa University
School of Graduate Studies
College of Education and Behavioral science
Department of Educational Planning and Management

Questionnaire to be filled by Teachers and head masters
The main purpose of this questionnaire is to collect data for post graduate
research entitled “An Assessment of Child-to-Child Educational Project
Implementation: Challenges and Prospects”. Your cooperation in providing
pertinent and reliable information is indispensable for the success of this study.
Hence, you are kindly requested to the items contained in this questionnaire.
Be sure that you responses are kept confidential, and used for academic

purposes only.

Thank you in Advance for cooperation

General Direction

a. No need to write your name

b. Please answer all questions in their order and don’t leave any item related
to you unanswered.

c. Put a (x) mark in boxes that represent your responses.

d. Write additional opinions, if any, on the space provided.

f. Please follow instructions provided for each part.

Part one: Personal information

Direction: Please fill the required information in the space provided:

1. Place: Woreda Kebele School
2. e Male [ ] Female [ ]
3. Educational level
a. Completed secondary education [ ] C. Diploma [ ]
b TEI ] D. Degree [ ]
4.. Current position: Teacher (] Director ]
Service year:- a) <5 year L1 c) 11-15 year (]

c) 6-10 years [ ] d) > 15 years [_]



Part two

"I. Items Related to Project Implementation Process
1. Did the organization provide training to the implementers of ctc project?

Yes b) No ] ]
2.The performance of young facilitators
a) High [] b) Medium [_] c) Low []
3.The level of participation of the beneficiaries of the project is:-
b) High [ ] b) Medium [_] c) Low []

4. The community participates in project implementation in the form of
a. Mobilizing the young children to participate in the project ]
b. Encouraging young facilitators to participate on the project  [__]
c. Making the necessary follow up to the progress of young child [_]
d. Monitoring and evaluation of project [_]
e. Consultation the outcome of the project [ ]

Please specify if any other:

5. Who monitors and evaluates the child-to-child project?
a. Regional education bureau [_] c) Donor [_]
b. Woreda Education office ~ [] d) All together [_]
II. Items on impact of the child-to-child project
The following are items on different perspectives of the project effectiveness
implemented by child-to-child project. Use the following scales to respond by
using (X) mark. Very good = 5, Good= 4 Fair =3, Poor =2, Very poor = 1

No Items 5043|2

The young children improve their timely enrollment in Grade 1

Young children improve their school readiness

Families improve their understanding of the importance of school
readiness and increases their active support for their young
children’s learning

4 | Young facilitators increase their belief in the importance of
supporting young children learning

5 | Teachers of Grade 1 believe that the project supports improvement
of the achievement of the child

Specify if any impact




III. Items related to factors that affect the implementation child-to-child

Project.

Factors affecting the project implementation are listed below, show the

seriousness of the problems in the child-to-child project by putting “X” mark in

the space provided. The scales are: Highly serious= 1, Serious = 2, Some what

serious = 3 Not quite serious= 4, Not serious at all = 5

No

Items

Extent of seriousness

Lack of beneficiaries involvement

i

2

4

Poor planning

5

Lack of resources

Poor project management

Lack of sufficient training

Poor knowledge of goals of the project

Lack of accountability

ool N O U R W N =

Lack of support from other department

Specify if any factor affects the implantation.




Appendix -C
Addis Ababa University
School of Graduate Studies
College of Education and Behavioral science
Department of Educational Planning and Management

Questionnaire to be filled by member’s of parent teacher association
The main purpose of this questionnaire is to collect data for post graduate

research entitled “An Assessment of Child-to-Child Educational Project
Implementation: Challenges and Prospects”. Your cooperation in providing
pertinent and reliable information is indispensable for the success of this study.
Hence, you are kindly requested to the items contained in this questionnaire.
Be sure that you responses are kept confidential, and used for academic
purposes only.
Thank you in Advance for cooperation

General Direction

g. No need to write your name

h. Please answer all questions in their order and don’t leave any item related

to you unanswered.

i. Put a (x) mark in boxes that represent your responses.

j. Write additional opinions, if any, on the space provided.

k. Please follow instructions provided for each part.

Thank you in Advance for cooperation

Part one: Personal information

Direction: Pleasec fill the required information in the space provided:

6. Place: Woreda Kebele Village
Sex: Male[ ] Female [ ]
Educational level
c. Grade 1-4 [__] c. Grade 9-10 [ ]

d. Grade 5-8 [ d. above Grade 10 [



VII. Items Related to Project Implementation Process

Part two

1. The performance of young facilitators

a. High [ ] Db) Medium [ ] Low

]

2. The level of participation of the beneficiaries of the project is:-

a. High [ ] b) Medium [ ] ¢ Low
3. The community participates in project implementation in the form of

a. Mobilizing the young children to participate in the project

[ ]

b. Encouraging young facilitators to participate on the project

c. Making the necessary follow up to the progress of young child [ ]

d. Monitoring and evaluation of project [__]

e. Consultation the outcome of the project [ ]

Please specify if any other:

4. Do you participate in the monitoring and evaluating the project?

a. Yes [] b) No [_]

VIII. Items on impact of the child-to-child project

The following are items on different perspectives of the project effectiveness

implemented by child-to-child project. Use the following scales to respond by

using (X) mark. Very good = 5, Good= 4 Fair =3, Poor =2, Very poor = 1

No Items 54| 3
1 | The young children improve timely enrollment in
Grade 1
2 Young children improve their school readiness
3 | Families improve their understanding of the
importance of school readiness and increases their
active support for their young children’s learning
4 |Young facilitators increase their belief in the
importance of supporting young children learning
5 | Teachers of Grade 1 believe that the project supports

improvement of the achievement of the child




Specify if any impact S
IX. Items related to challenges of child-to-child project implementation

The following are Items on factors that challenge the project implementation
listed below. Please indicate scriousness of the challenges for the
implementation of child-to-child project? Respond By putting (X) mark in the
space provided. Scales are: - Highly serious 1, serious = 2, Some what serious =

3, Not quite serious= 4, Not serious at all = 5

Extenf of SeriousnéégT
No Challenges

11 23|45

1 Socio Economic and financial factors

1.1 | Parents dependency on child labor

1.2 | Shortage of trained young children

1.3 | Drop out of young children

1.4 | Lack of availability of long term fund

1.5 | Insufficient teaching and learning materials

1.6 | Parents need assistance of th_(-,qoung facilitator

1.7 | Lack of incentives for teachers

2 Political managerial and communication factors

2.1 | Non- participative management and stakeholders

2.2 | Lack of active communication

2.3 | Unclear responsibilities across the project

2.4 | Poor planning and management

2.5 | Lack of commitment

2.6 | Lack of ownership

2.7 | Facilitators, Teachers, Headmasters turn over

Please write if any other

challenges




V. Items related to prospects of that child-to-child project
1. Do you think that the project is sustainable?
a) Yes [_] b) No [] ¢) don’t know [ ]
2. Has the Bureau designed sustainability strategy together with all
stakeholders ?
a) Yes ] b) No [] c) don’t know ]
3. What do you suggest for sustainability of the project?
a) Development of phasing out strategy plan ]
b) Communicate to the community [ ]
¢) Be flexible, modify the project based on evaluation of feed back [ ]
d) Government should allocate fund for the project in the long term L]

e) Government should make the necessary institutional arrangement for it [

My,au



Appendix-D
Addis Ababa University School of Graduate studies
College of Education and Behavioral Studies
Department of Educational Planning and Management

Interview Guideline

A guideline of an interview made with project areca Woreda experts, supervisors

WOFED experts REB, and regional UNICEF office related to child-to-to child

project implementation “Challenges and prospects”™?

8.

9,

. Who is responsible for managing the cte project

Did sufficient training provide for stakeholders and made consultation

before started implementation?

Has the project developed monitoring and evaluation plan? Who monitor

and evaluate the cte project implementation?

What about the level of participation of beneficiaries and communities in

cte project implementation? What is the role of the community?

How do you judge the performance of key stakeholder’s in relation to the
project expectation? Young facilitators, Teachers, headmasters and

supervisions

Has the project secured the available materials, and budget?

What factors affecting the cte project implementation success or failure?
What are the major cte project implementation challenges?

What strategies suggested for successful cte project implementation?

10. What factors affecting the sustainability of the cte project? What

strategies are suggested for prospects of the project?

Thank you



Appendix- E

List of Sample Schools of Eastern Tigray

School name Woreda Cluster
1. Akoren Astibi-wonberta | Habes
2. BaatiAkor Kilete-awleaelo | Gera’lta
3. Birki Kilete-awlaclo | Agulae
4. Damaino Astibi-wonberta | Haiki-Meshal
5. Habes Astibi-wonberta | Habes
6. Haiki-Meshal | Astibi-wonberta | Haiki-Meshal
7. Sherafo Kilete-awlael Kihen
8. Za’ena Kilele-awlaelo | Gera’'lta
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