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Abstract: The study attempted to examine the current condition of the schools to identify the 

types and causes of students ' disciplinary problems. To this end, descriptive survey method was 

employed. The subjects of the study were 250 students 100 teachers and 18 school administrators , 
(principals, vice principals, unit leaders, and counselors). Information was solicited from the sample 

respondents through a questiOlU1aire consisting eleven sets of items (including bio-data) with close -

ended and few open - ended questions. Tlu'ee of the main issues studied were the types of 

commonly observed students' disciplinary problems, the causes for these problems, and the 

methods that should be employed to prevent andlor minimize such problems in the schools. The 

results of'the study revealed that though 18 types of commonly observed students' disciplinary 

problems:were identified, 10 of them were grouped in to two by tbe respondents and ranked as the 
" 

first 5 most serious ones (tardiness, truancy, cheating during examination, disturbing in the 

classroom, and not doing home works) and the second five most serious ones (disrespecting the 

school community, fighting among each other, forcing cleaver students to give them exam answers, 

calling teachers by their names or nick names, and disobedience to the orders of their teachers) . The 

causes were family related factors (low income, large family size, lack of offering love to children, 

low attitude to education, frequent conflicts and divorce), community related factors 

(unemployment, low living standard, illegal video houses, camping life, undermining unskilled 

labor, and the ethnic group engaged in an unskilled labor), school related factors (management 

problems" lack of facilities, large class size, problem of teachers' personality and lack of teaching 

skills), peer group related factors (the influence of peer groups having low academic performances, 
. . .-

low inter~st to learning, repeaters in classes and disturbing peace of the community), and students 

personal related factors (psychological health problems - self isolation, violence, hostile feelings , 

and giving up hopes). Advice and reprimand, convincing students the negative effect of misbehavior 

reinforcing good behavior by rewarding, offering guidance and counseling, services, increasing 

students' patiicipation in co-cul1'icular activities, suspension and dismissal from the school were the 

means that should be employed to prevent and/or minimize students' disciplinary problems in the 

schools. 
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CHAPTER - I. THE PROBLEM AND ITS APPROACH 

1.1. Background of the study 

A school is a social institution established to fulfill the social , economic and political demands of 

the society by educating the citizens through formal instructional process. Thus, the primary 

objective of the school is catering education for the proper development of the physical, mental 

and spiritual abilities of the youth to make them all-rounded and cultured citizens that can play 

active role in societal development. 

To achieve this objective, besides the availability of necessary human, material and financial 

inp~~ts , the school should establish and maintain good' discipline among its members. To . 
strengthen this, Regan (1960: 148) states that wi thou! discipline, workers ' lmowledge, materials or 

other institutional inputs are to no avail. Yeager (1949:255) also suggests that "Within the school, 

discipline (control) is the ' governor' of that enterprise. Its smootlmess and regularity is a means 

to the end that the progress of each pupil is achieved". Self disciplined group is a source of pride 

in any organization. With discipline success and without it chaos is certain (Stoops, 1981 :85). 

Therefore, discipline is the number one topic in education. Besides teachers, parents, students and 

the public who directly or indirectly participate in education endeavor also place discipline as a 

top of their concern. 

The reasons as Charles (1981 :2) explained that, teachers place it there, because it affects learning: 

it affects their emotional lives; it outweighs all other factors'combined in det~nnil1ing teachers ' 

success. Parents place it there, because they want their children behave properly in school and 

relate well with others. Students placed it there, because they have a need for someone to urge 

them forward, and a calm enviromnent within which to learn. The public place it there, because 

they fear disrespect, hostility, and lack of self-control among youth pose dire threats to 

democracy, personal safety and traditional freedom. This is not to mean that discipline is 

everything. It is only a small part of the teaching-learning task. But it is like the foundation of a 

house. Nothing can be built without it. 



Nowaday however students ' d' . I' bl' .. 
, , ISCIP l11ary pro ems 111 many secondary schools are crItical and 

growing from time to time to the worst. Regarding this problem Clark and Starr (1967), Kujoth 

(197'0: 182), discipline has been a problem for teachers. They still find maintaining good 

discipline is difficult. Most new teachers find it their major problem. Many experienced teachers 

are no less concerned with it. It is one of the causes for teachers ' failing and liv'ing the profession. 

For most teachers, misbehavior means students ' actic:.1s that disrupt, destroy, defy, hurt or 

infringe on others right. It includes such specific categories of acts as cruelty, disrespect, 

boisterousness, cheating, fighting, name calling, sarcasm, defiance, and apathy. Such 

misbehaviors reduce effectiveness and pleasure 111 teaching and learning and need to be 

suppressed or redirected (Charles, J 98 J :4). 

In Ethiopian context, the case in point is of no exception. Hence, one of the various obstacles 

facing the education system is students ' disciplinary problems particularly at secondary schools. 

(MOE, 1982 E.C, Argaw , J 995 E.C, Kassew 1989 E.C.) . Thus, the teaching learning process is 

affected negatively. 

Those problems are manifested in a variety of miscondl,.~ts such as truancy, stealing, vandalism, 

cheating in examination, and fighting with teachers. There are two secondary schools in East 

Shewa zone in Oromia Regional State which are found within the vicinity of the two sugar 

factories, Wonji Sugar Factory and Matahara Sugar Factory. Both schools, Wonjii Secondary 

School and Merti Secondary School serve the children of the workers in these factories . 

Disciplinary problems of students in these schools, in the eyes of the student researcher, need 

close attention more than that of any other secondary schools in the zone. The student researcher 

can be a witness of the seriousness of disciplinary problems of students in Wonji secondary 

school based in his observation while he was working there. Among students' disciplinary 

proo'lem, absenteeism, truancy, cheating on examinations, ~ggressiveness, disturbing in the class, 

insulting teachers, fighting with teachers (there were many instances in which teachers have 

stabbed by knife), forcing teachers to add marks, making trouble on girls (some female teachers 

also share this problem) are commonly and widely observed. Besides, students have been put on 

trial for their criminal acts and hence some of them are in prison. Moreover, the student 

researcher remember, that officials from zone education depmtment reached to an agreement to 

close the schools to control and/or minimize the effects of students ' disciplinary problems. All 
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the above descriptions show that disciplinary problems of students lI1 these schools were so 

critical and hence the student researcher made his mind to study thoroughly the major root causes 

for the disciplinary problems of students in Wonji and Merti Secondary schools. 

1.2. Statement of the Problem 

A school cannot be left to chance operation because school ·life is the most powerful social 

medium in which the character and the whole personality of the pupils are sha~ed and developed 

(Mohiyuddin, 1952:6). 

Therefore, the social purpose of education can be served only by planning this school life, which 

the individual, by living that life will become fit for full and effective participation in his adult 

life. To this end, the administration of rules and regulations with the maintenance of good order 

and discipline should be vested in the school management system (Yeager; 1949:252) . This 

shows that for healthy social interaction and conducive working atmosphere in schools the 

existence of good order and discipline among members of the school is essential. The rules and 
, 

regulations should be accepted and respected by all of the members of the school. According to 

Bossing (1944: 15), the purpose of discipline is to help 'the ii1dividual to a~quire knowledge, 

power, habits, interests and ideals which are designed for the well being of himself, his fellows 

and the society as a whole. 

Thus, good discipline implies self-discipline on the part of the individual, based upon a decent 

respect for the rights of others. However, if we consider the reality of most secondary schools in 

Ethiopia, students do not behave according to the norms of the schools. Particularly, the case of 

students' disciplinary problems in Wonji and Merti Secondary Schools are so unique and 

challenging. On top of this, they are the major threatening factors to secondary education in the 

region. Therefore, the student researcher, made efforts to study the issue based on the following , 

basic questions to be answered. 
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As to the views or perceptions of the school administJ"ators, teachers and students in the 

schools under study: 

1. What is the CUl"rent condition of students' disciplinary problems in the schools? 

2 What are the commonly observed students' disciplinary problems in the schools? 

3 What are the pr"oblems created by these misbehavior students outside their school 

compound? 

4 , What are the home/family/, community, school, peer groups and students' personal 

. characters-related factor"s that contJ"ibute for students' disciplinal"y problems in the 

school? 

5 What mechanisllls/inter"ventions/shouid be employed to prevent and/or minimize 

students' disciplinary problems in the school? 

1.3. Objectives of the Study 

The objective of the study is to assess the current status of students' disciplinary problems in 

Merti and Wonji secondary schools to reach upon the possible root causes for discipline problems 

of students so as to forward helpful mechanisms/interventions/ to prevent and/or minimize the 

problems in the schools under consideration. 

1.4, Significance of the Study 

Among other things, maintaining good students discipline in schools is considered to be a 

necessary condition to facilitate the educational settings and promote the proper flll1ctioning of 

schools. Poor students' discipline on the other hand, could negatively affect the achievement of 

educational objectives .Therefore; this study is expected to have the following importance: 

1. The recommendations forwarded based on the findings of the study would help to ease 

students ' disciplinary problems and to facilitate the teaching - learning process at school 

level. 

2. It would provide insights to teachers, school principals and other concerned bodies in 

identifying the causes and applying appropriate mechanisms to solve students ' 

disciplinary problems in schools. 
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J. It would also provide information about the nature, and the major c'auses of students' 

disciplinary problems and the means to alleviate andlor minimize them for those who are 

interested to make further study on similar issues. 

1.5. Delimitations of the Study 

There are various factors that can contribute to students ' disciplinary problems. They can be 

categorized under two broad groups. These are environmental and genetic (Kaplan 1986, Western 

1996). Therefore, tillS study is delimited to only environmental factors by stressing on factors 

arou:ld the community, the home, the schools, peer groups and personal problem of the students. 

In addition to this the study was delimited to only the two secondary schools, Wonji and Melti 
. . 

Secondary Schools, because the student researcher has :.cquired adequate information form his 

observation and Zonal Education Department that students ' disciplinary problems in these 

schools have been so much problematic and challenging when compared to other secondary 

schools. 

1.6. Limitations of the Study 
The study of envirotunental factors that contribute to students ' disciplinary problems in schools 

requires relevant information from all sources which are related to the issue such as , the family , 

the community, the peer groups, the school and the like using different types of instruments like 

inter·views, questiOtmaires, observation e. t .c. But, with regard to this study, due to shortage of 

time.· and adequate finance the student researcher was forc'edjtd use the data ~nly gathered from 

the school administrators, teachers and students in the schools under study through questiolmaire 

only. On top of tills, there were refusals of some teachers to fill in the questiOtulaire by the 

reasons unknown to the student researcher. 

1.7. Methodology and Design of Procedures for the Study 

1.7.1 Methodology 
The purpose of this study is to assess the cunent status of students' disciplinary problems in 

Melti and Wonji secondary schools. The research methodology employed was descriptive survey 

method because it enables to conduct broad size studies which involved relatively large number 

of respondents. Therefore, to disclose the major causes ~or }tudents' disciplinary problemf. by 
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describing the current actual conditions of the schools, the descriptive research method was felt 

relevant and appropriate. 

1.7.2 The Sources of Data 

The data was collected from different sources using questionnaire. These sources include: 

AI the school administrators (principals, v/principals, unit leaders, and counselors) 

SI Teachers CI Students 

Observation and statistical evidences have been used as major sources of data for the study. 

1.7.3. Population and Sampling Techniques 

1.7.3.1. Population 

Mer~i and Wonji secondary schools are found in East Shewa Zone of Oromia Regional state. 

These schools are serving the children of workers ofMetel?a~a a11d Wonji sugar factories and the 

surr'bunding community. Both of these schools provide tl:e first cycle (9-10) secondary education 

and different Technical and Vocational Education Trainings (TVET) to the students. Preparatory 

education is also given in Merti secondary school. 

Table A below shows the total population of students, teachers, and school administrators from 

which sample of the study was selected 

Table A. The total population of the study from which sample of the study selected 

Name of School Program Students Teachers Administration 

I M F T M F T M F T 

Wonji Secondary School 9-10 1316 10:' ; 23;17 .. '35 1 36 6 - 6 , 

TVET 168 232 400 25 7 32' 4 - 4 

Merti Secondary School 9-10, Prep. Jl23 965 2088 26 6 32 4 - 4 

TVET 273 185 458 19 5 24 4 - 4 

Total 2880 2413 5293 105 19 124 18 18 

Source: Woreda Education Office Document 

1.7.3.2 Sampling Techniques 
To collect relevant and detailed information the student researcher used stratified random 

sampling method to select samples from student population. Taking educational programs 
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Provided in the schools (Gl'ad 9 10 . ,. . c e, ,prepcllatory and TVE1) as strata of the students, 5.5% of 

them were included in the sa I f tl d mp e 0 1e stu y. Male and Female respondents were calculated 

prop,ortionally according to their ratio. 

Bes'ides, the researcher believed that teachers and admiJ1ish'ators in these schools were those 

which have direct relation with the issue under the study and can provide relevant information. 

Thus, by availability sampling method all the available teachers (M= 105, F=19, T=124) and 

Administrators (M=18, F=O, T=18) were included in the sample. 

Table B. Total samples fOJ" the study 

Serial No Respondent's type Male Female Total 

I Teachers 105 19 124 

2 Administrators 18 - 18 

3 Students 158 133 291 

'Total 281 152 433 
-

As illdicated in Table B, there were 433 respondents in the sample of the 'study from which 

information was obtained . 

1.7.4. Instrument and Procedures for Data collection 

1.7.4.1. Instrument for Data Collection 
For the purpose of data gathering, the researcher prepared similar questiOlmaire for all groups of 

sample respondents . The questionnaire was consisted eleven sets of items with closed -ended and 

a few of open-ended types. The first set of items of the questionnaire was related to bio-data of 

the respondents and the second one was about the current status of students ' disciplinary 
I 

problems in the schools. The third and the fourth sets of items of the questionnaire were about the 
. . 

types of students ' disciplinary problems in and outside df the school compound. Similarly, to 
. . 

gather information about causes for students ' disciplinary problems in schools which are related 
u 

to the family, the community, the school, the teacher, the peer group and personal problems of 

students, appropriate items were included in the fifth to tenth sets of items of the questionnaire 

respectively. Furthermore, the eleventh set of items was included in the questionnaire to obtain 

data OB the appropriate mechanisms that should be employed to prevent and/or minimize 

students' disciplinary problems in schools. 
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· The questionnaire was prepared in Amharic for better understanding and willingness of 

respondents particularly, students to provide information correctly. 

1.7.4.2. Procedures for Data Collection 

In a~sessing the extent of students' disciplinary problems in Merti and Wonji Secondary schools 

so as to identify the root causes for the problems, the followin~ procedures of data collection 

were . employed . First, to obtain relevant information abollt the total popuJation of students 

teachers and administrators assessment of statistical documents was made. Second, relevant 

literatures were assessed to get information from what have been done in relation to the problem. 

Third, basic questions were formulated. Fourth, a questiOimaire consisting eleven sets of 

questions with close-ended and a few open- ended items was prepared in Amharic as an 

instrument to gather data. 

Before distributing the questiOimaire to the potential sources of data, a pilot study on five 

teachers, two school administrators, and ten students selected purposely from Adama secondary 

school fOlmd in Nazareth/ Adamal city. The purpose of the study was to check the 

appropriateness of items of the instrument and to mak~ neceSS81Y corrections based on the 

constructive comments obtained from the respondents . 

But, the feedback of the study did not show significant defects on the instrument except few 

spelling errors. Thus, only few improvements were made on the questionnaire. The results 

obtained from the pilot study were not included in the study. Finally, a total of 433 copies of the 

questiolmaire were duplicated and distributed to sample teachers, school administrators, and 

students. Then, the questiOimaire was filled in by 100 per cent of the school administrators, 83.3 

per cent of the teachers, and 88 per cent of the students and returned. 

1.7,5. Methods of Data Analysis 
This was involved collecting back the distributed copies of the questionnaire and the process of 

tallying, structuring and systematically arranging the 'raw ' data collected from the field . 

Depending on the nature of the basic questions and the data collected frequency count and 

percentages were employed for data analysis and interpretation. 
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1.8. Definition of Terms 
Behavior: The action or activities o·f ,"n ol'ganl'sITI I I I 

I t lat is any thing t lat an orgal1lsm ( oes, 

including overt, physical , internal, physiological and emotional process (Good, 

1973:58) 

Discipline: The process or result of directing or subordinating immediate wishes, impulses or 

interests for the sake of an ideal or for the purpose of gaining more effective 

. dependable action; a persistent active and self-directed pursuit considered course of 

action in the face of destruction, confusion and difficulty (Good, 1973 : 185-6). 

Disruptive behavior: The disruption of lessons by pupils elther deliberately or fr0111 emotional or , 
behavioral difficulties (Lawton and Gordon, 1993:74). 

Guidance: Guidance is the process of assisting a student to understand himself and the world 

about him and to gain knowledge of the implication of these understanding for 

progress- career development and personal fulfillment (Good, 1973 :270). 

Misbehavior: Non-conformity to rules and standards, such as antagonism, non-participation or 

over rebellion. (Hoult, 1977:369) 

School Discipline: The school Discipline is the characteristics degree and kind of orderliness in a 

given school or the means by which that order is obtained, the maintenance conditions 

. conducive for the efficient achievement 0f the school ' s functions (Good, 1973 : 186) 

Tardiness : the act or state of being late: in school the ~ .~:m refers to pupil ' s failure to be in a 
.:. 

prescribed place, ready to begin work at a prescribed time (Good, 1973 :584). 

Truancy: (1) deliberate absence from school on the part of the pupil without the knowledge and 

consent of the parent; (2) Absence of pupil from school for which no reasonable or 

acceptable excuse is given (this latter concept broadens the definition considerably 

and makes it synonymous with an excused absence) Good (1973 :625). 

1.9. Organization of the Study 
The research report has been organized in four chapters. The first chapter was dealt with the 

problems and its approach, the second chapter covered review of the related literatures, the third 

chapter presented the analysis and interpretation of data and the fourth chapter disclosed 

summary, conclusions and recommendations. Finally list'of r~ference materials were indicated in 

bibliography and papers containing important information were annexed in app~ndices. 
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CHAPTER - II Review of the related literature 
This chapter discusses about the concepts of discipline the causes of students disciplinary 

problems related to environmental factors, such as family, the community, the school, and peer 

groups .. In addition to this, the strategies both preventives and curatives that are helpful to 

control students disciplinaIY problems will be reviewed. 

2.1. The Concepts of Discipline 

2.1.1. Definition of Discipline 

Brown and Phelps (1961:116) have identified four definitions of discipl ine that have significance 

to scJlOol or classroom, although, one of these is rarely if ev.er utilized . These are: 
:, ~ . 

a) The process or result of directing or subordinating immediate 
wishes, impulses, desires or interests for the sake of an idear or for 
the purpose of gaining more effective dependable action. 

b) Persistent, active, and self-directed pursuit of some selected course 
of action even in the face of obstacles or destructions. 

c) Direct authoritative control of pupil behavior through punishments 
and/or rewards. 

d) Negatively, any restraint of impulses, frequently tiu'ough distasteful 
or painful means. 

Regarding the explanation of these definitions (Brown and Phelps, 1961: 116) put that the first 

two Idefinitions apply to the learner as activity agent and the second two definitions make the 

learner the recipient of the action. These latter two definitisns,imply or suggest inhibition and 

rest~:aint. Thus, discipline would seen that it is both all active purposeful dYli.amic thing which 

impels one to take action and an inhibiting force which prevents action by making the results of 

the action painful. The first two definitions carry cOIUlotations, which fit the classroom situations 

and the third one, suggested that only occasionally should a teacher forced to use "the direct, 

authoritative control of behavior" or to apply the fourth "any restraint of impulses frequently 

tlu'ough painful means" 

2.1.2. Authoritarian Approach to Discipline 
The word discipline in various fields is in ordinary parlance used and individuals are, so to say, 

disci'plined in different ways by making them to follow celtain rules for specific mode of conduct. 
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For instance a soldier is disc'lpll'ned f" '1 ' .... . h f 
I . 01 ml Itary purpose with specific traInll1g 111 t e use 0 - arm, 

and physical exercises and drill s so as to fit in mind and body for the needed purpose. Military 

discipline thus means being ever ready for fighting tlie"erie-my to defen,d the country by 

unquestioning obedience to the commands of his superiors. Tn other words, it means an implicit 

compliance with orders under all conditions (Brown and Phelps, 1961 : 116; Shankar, 1989:436). 

The religious missionaries such as monks and nuns in monastic system are disciplined/trained/in 

a specific order by making them to follow some rigorous rule of conduct, study and the 

performance of rituals (Shankar, 1989:436). 

The disciplining of mind by rigorous study of Classics such as, Latin, Greek, Mathematics, 

Grammar, etc .. . , in formal instructions has also been practiced since olden times. Such 

intel!ectual discipline has given another meaning to the term discipline different from discipline 

of soldiers and monks or nuns for a specific purpose (Shankar, 1989:436). But, the word 

discipline had had wider significance and has been used ' nlon~ often in the field of education_ 

Discipline is a word derived from the Latin root disciples meaning disciple - one who learns 

(pupil) . Thus, discipline literally means the process of learning and training for some specific 

end. The disciple submits himself voluntarily to the preceptor (teacher) to have restraints, which 

he knows will be good for his specific objectives (Yeager, 1949:251 ; Kujoth, 1970: 127). 

Alexander and Halveson (1956: 160) and Hoover and Hollingsworth, (1970 :311) also described 

that discipline - control of behavior - from the standpoint of word derivation is closely related to 

teaching and learning. It is true that the earlier or traditional concepts of learning were associated 

with pain,_ difficulty, defeat, and chastisement. Such a discipline in schools is known as 

Autl~oritarian discipline. With regard of this concept, Yeager (1949:253) indicated that: 

Prussian traditions coupled with the idea that coi1genital evil bes~ be 
conquered by the rod applied to the boy ' s back anticipated many weird 
disciplinmy teclmiques in the schoolroom. The hickory switch, the 
dunce cap, the placard proclaiming "The lazy boy" and smacking the 
palm of the hand with a ruler were examples of puritanical severity ... 
Boys were placed under the teacher's desk in the corner on benches, 
and even compelled to stand on one leg or their heads for considerable 
periods for infractions of posted rules. 

Similarly Shankar (1989:436-37) also stated the same issue that in the middle or dark ages 

Egyptians and Jews were used the rod as a means of disciplining students in the schools in rather 
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stiffer manner In the . V' . . ple- lctonan and even to some extent in the post-Victorian era in Europe 

disci))line required obediellce ancl tl . d b d d' . I" I 
I ' liS was secure y a g00d teacher (a goo ISCIP man an- w 10 

could wield authority to compel submission with the help of a rod or whip. 
. . . 

Ayaiew (1996: 199-203) expressed that in Ethiopian Church ~nd Koran schools too, the students 

have to obey their teachers implicitly. Teachers have total power over their students and thus, 

students are obliged to render services to their teachers such as cutting and splitting fire wood 

buying supplies from market and servicing as a messenger boy. Any deviation from these norms 

is considered as a major breach of discipline, which entails severe punishment using long sticks 

or whips. This corporal punishment is administered not only for the breach of regulation, but also 

for poor academic performance since they have not understood the psychology of individual 

differences. 

Unfqrtunately, these practices (corporal punishment) of tJ aditional schools have also been carried 

over to modern schools of Ethiopia. That is why in many govenu!lent and public schools one can 
. . 

see ::principals, assistant principals, unit leaders, and guard~ with a cane, stick or whip. It is 

common to observe guards Whipping students who are latecomers at school gates. Teachers also 

administer all sorts of physical punislunent such as slapping, Whipping, pinching, for the slightest 

provocation in classrooms. 

Parents side teachers because they have been conditioned to accept physical pain as a normal 

means of socializing children. Children also do not complain at home for their punislU11ent at 

school. Though, there is no legal or pedagogical ground for application of corporal punishment in 

schools many people believe that it is good for shaping the future of the children and thus some 

even go to the extent of quoting from the Bible (Pro:,:erb, 13 :24; J 9: J 8; 22: 15) in favor of 
I 

corporal punislU11ent. 

2.1.3. Newer Concepts of Discipline 

2.1.3.1 Laissez Faire Approach to Discipline 
There was a revolt against the cruel and authoritarian discipline of children in schools led by a 

number of educationalists and writers. Shankar (1989:438) cited some of the views of these 

writers. For instance, Rousseau (1712-1778) cried as "0 man! Be human. Love the child 

encourages its sport, its pleasures, and its amiable instincts. The child is an organic growth; it is 
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developing from within" this t t ' . d' . s a ement 111 Icates that the external control (corporal pUl1lshment) 

applied on children has negative effects on their education. During the last decade of 19th 

Century, Martin Luther - the founder of Protestant faith rose revolt against these abominable 

practices ai1d said that "The teacher of that age only knew how to beat and torment his pupils and 

the ~chools were nothing but so many dungeons and teachecs ~ere tyrants and jailors" . 
. 

Similarly Froebel , cited in Shankar(1989), an educationalist insisted on taking care of the child's 

interest and his growing capacities for his education, which undermined the artificial external and 

formal control by authority, and the force of the teacher. "Children were to be treated like 

growing plants and the teachers should look upon himself as a gardener who would look after 

their growth with benevolent care by providing them the essential ingredient for their growth 

instead of smashing them with a rod. 

Montessori , cited in Shankar(l989), also thought that left to themselves under the supervision of 

the teacher or "directive" to go their own way at their own speed, to choose their own task and to 

be tHeir own critics, the little children acquire initiative self-reliance and power of concentration. 

They learn self-respect and respect for others and beco.!)1e 'more serious, purposeful and . 
industrious than children taught by traditional methods where the teacher functions as a lawgiver. 

Thus, of these progressive views on education of the child challenged the older educational 

traditions and authority of parents and teachers. Hence, these views brought out the importance of 

entrusting school studies more to children themselves who were to make progress at their own 

optimal speed. 

Some of the proponents of self expression and freedom for child view was based on Rousseau ' s 

idea that the child was born free and be left to himself to develop rightly, and on the hint from 

Montessori that children should be left to themselves without being interfered with by teachers, 

advocated what is known as "Laissez Faire Approach" to education and school discipline . 
.. 

As ~hankar (1989:439) expressed that the enthusiasts of L'aissez faire apprpach to discipline 

overshot the mark and the pendulum swung too far and policy of "do as you please" was 

advocated. People like A. S. Nail gave children complete freedom in the school. They allowed to 

do as they liked and to come to the school if and when they chose and followed the course of 

study or activities according to their own desires (wishes). 
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As a result of such complete fil'eedonl o'J' tid I . d' . SI k .. youngsers e to c laotlc con Itlon. lan ar contmumg 
his ex])lanation on the freedoll f] '11 b .. " 

1 0 C 11 ( Y Cltlllg D. H. Lawrence, that there IS no such thll1g as 

absoJute tj'eedom and unqualified self-expression. Nature also limits our freedom. In a society the 

existence of social barriers is natural. They can not all be destroyed and broken. If an individual 

wishes to be rarely human, he can not possibly lose his ;o~ial moorings. If one has his social 

roots dug out by breaking all the barriers, he will be like the up-rooted tree on the roadside, which 

has to decay, and dies (Yeager, 1949:255). 

Therefore, in school life the range of freedom can not be wider than in the outer world. The child 

is inmlature, ignorant, weak, and helpless and has to look to the superior for guidance, 

encouragement, and help. He has desires, impulses, and passions, which can ruin him unless be 

controlled. This type of control is to be learnt by him with the help of the benevolent elders, in 

particular, teachers in the school. Thus, it will be dangerous to ignore the place of the teacher in 

the r,ealm of conduct and intellect. Teaching must have a definite place and the teacher cannot be 

replaced by a cipher. Reducing the teacher to a nonentity is as harmful and dangerous as making 

him·'a despot with a cane in hand to rule his kingdom of 'the school (Clark and Stan, 1967:74; 

Shankar, 1989:439). 

Freedom in modern classroom, as Brown and Phelps (1961 :272) commented against the complete 

freedom of child ' s learning of the Laissez Fair approach, should always be a disciplined freedom . 

A child's obligations are obligations, nothing else. But, as with an adult, he has freedom within 

the bounds of the obligation. The modern classroom never neglects the opportunity of making the 

child a responsible person. It teaches and practices that responsibility and freedom, like 

responsibility and authority, must be found together. Thus, if a child is to have freedom, he must 

be taught to accept the responsibility, which goes with it. Freedom with no responsibility tends to 

be freedom without discipline. "A school may be child-centered but never be child-directed". To 

direct, encourage and clarify the child's learning is the r!!sponsibility of his. teachers . William 

Chandler Bugley cited in Brown and Phelps (1961 :273) expressed the case in point clearly as 

follows: 

Public education is between two fires. On the one side, it is tempted by 
the soft sentimentalism of the extreme freedom theory; on the other side, 
it is assailed by the hard materialism, which stigmatizes the budgets for 
public education as sanctified squander..... From ~et~een these 
opposing forces of soft sentimentalisms and hard matenalism we can 
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climb to a I:ew plane the plane of virile, practiced and dynamic idealism. 
The only kmd ?f freedom that is thinkable today is disciplined freedom. 
We can not buIld our democratic structure on the shifting sands of soft 
pedagogy. There must be iron in the blood of education and lime in the 
bone. In t!le individual, as in the race, true freedom is always a conquest, 
never a gIft.. For a.motto of an educational theory meets for the needs of 
~emocr~,cy II1 an I~cr~a~ingly industrialized civilization, I propose the 
phrase, Through dlsclplII1e to freedom". 

Fag~n, Long and Stevens, (1975: 17) also pointed their dis.agfeement that schools are inherently 

oppressive. That means they rejected both alternatives - rigid control or total anarchy- believing 

that authority can be applied toward the creation of freedom from threat and freedom of choice 

that means authority can encourage self-expression and responsible choice, just as it can demand 

obedience and conformity. Therefore, both authoritarian and Laissez Faire approaches to 

discipline in schools are erroneous. 

2.1.3.2. Democratic Approach to Discipline 

The concept of democratic approach has been introduced to the modern schoolrooms in which the 

teacher and the child are partners and co-workers. 

The central value of democracy, as Hoover (1961: 1 0) noted, is respect for individual. In school it 

is thi'ough our acti vities and behavior that we communicate· this i·espect. The D¥mocratic approach 

gives opportunities for the pupils to become more free, responsive and cooperative, and 

confidence in their work. As to the concept of democratic approach, the object of discipline in 

school is to train the child in those virtues, sentiments and habits, which fit him to be a good 

citizen so that he loves and does things which society values most and without which society 

disintegrates. 

It allows the child to learn the lessons of self-control /self-discipline/ in their own interests and in 

the interest of others. Self-discipline is acquired by proper assumption of responsibility by the 

youth who has to be controlled wisely by democratic leadership of the teacher in a democratic 

atmosphere of school. 
.. 

IncDIU1ection to this, Shankar (1989:441) pointed that for propel' intellectual, elJ1otional and social 

development of the child, the social atmosphere, which teachers create in the class, is the 

important determinant. Only lU1der the permissive, integrative or democratic approach on the part 
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of the teacher children are I I d t . . . . . . 
, c le pe 0 acqlure responsibilIty, self-confidence and control on their 

needs, and emotions to have proper discipline or true discipline. 

2.2. The Importance of Good Discipline 
Charles (1981: 16) explained the need for good discipline in schools by comparing it with laws. In 

his statement, he asse11ed that to ask why we need discipline is almost the same as asking why we 

need laws and law enforcement. This is because; people rarely say anything good about the law. 

Many of us see it as a blunting our freedoms, as thwarting our innocent intentions. However, we 

are sure it is necessary for everyone else because we would have utter chaos if it weren ' t 

enforced. In many ways discipline is similar to law. The m~or reasons for its importance are: 
'. ~ 

i. Discipline is expected 

Parents, teachers, students, administrators and the public in general agree that schools need 

discipline besides learning; it is the one that everybody expects and wants. Discipline helps to 

have many good things to happen. But even if it didn't the fact is this - people want teachers to 

control their classes. Otherwise, the teachers are considered as failures. 

ii. Discipline facilitates learning 

Man has an incredible capacity to learn. Hence, he can learn under any circumstances, at any 

time'. Though it is almost impossible to keep from learning, many kinds of learning require close 

attention and continuous effort. This is especially of the leprning' stressed in school , which needs 
• J 

peaceful surroundings, purposeful direction and adequate time to think and act. These conditions 

can be maintained when only adequate discipline is effected in schools where disruptions are 

frequent, noise is at the t1u'eshold of pain and students roam about as they please. 

iii. Discipline fosters socialization 

The process of acquiring the values, beliefs, norms and behaviors of the social groups to which 

one belongs is called socialization. It includes learning the best of human relations which 

characterized by friendliness, giving attention, showing appreciations, helping and supporting. 

Human relations are codified to a certain degree in etiquette and maImers which are among the 

mosi important things we can teach people. Etiquette and manners provide security in knowing 

approved ways of acting and help convey that important, good first impression. 
'. . 
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iv. Discipline permits Democracy 

Deli10cracy is a way of lit! d f" f 'J , . ' . e an a olin 0 government as well. In democracy we enJoy the greatest 
freedom prosperity and equal st t d h I ' a us un er t e aw and at the polls, In the exchange of these 

benefits it requires that all opinions be heard, everyone has equal opportunity and everyone live 

by the same code or law. John Dewey, the great American philosopher, cited in 

Charles( 1981: 16),asserted that the unique potential of schools as a training grounds for democracy 

by providing the best opportunity to practice equality, free exchange of ideas, initiatives, 

responsibility, leadership, follower ship and group endeavor. As to Dewey's point of view, since 

discipline is needed for effective group work, individuals must abide by group laws. 

Individualism is fine and to be prized. But it must not trample on the rights of others. Discipline is 

what allows individual excellence within group laws. 

v. Discipline is needed psychologically 

As Charles (1981: 17) indicated, the interesting fact which psychologists and sociologists have 

discovered is that people need discipline for their own personal sense of well-being. Thus, most 

juvenile deviants and offenders wanted someone who cared about them to lay down the law and 

make them stick to it. It is true that they also wanted ' .varmth, compassion and understanding 

along with the basic boundaries of right and wrong needed to be designated and enforced . 

Discipline in schools provides students those boundaries by enforcing compliance with reasonable 

rules. It results in students ' security that comes with firm knowledge of standards, reduction of 

threats and recognition that others expect the best from them. When one seeks for personal 
I 

freedom and latitude of action, be, at the same time, has to know the limits beyond which not to 

go. Thus, good discipline in schools enables students to k.n~w that the teachers,. care enough about 

them and help them stay on the good side of the lines. 

vi. Discipline brings joy 

Perhaps, to say discipline brings joy seems contradictory. After all , one may ask that how can [ 

am happy when some one makes me to do what I don't want to do. As with psychological need, 

here is another interesting fact of human natme. Most of the time, many of us need someone to 

force us to do what we really wish we would do by ourselves. Charles (1981: 18) illustrated this 

issue by the following examples. 
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2.3. Why is Discipline Difficult? 

We have considered that all the fine effects of discipline and recognized that every-body agrees 

the basic importance of discipline. But, one probably wonders, "Why in the world is discipline 

difri·cult?" According to the explanation of Charles (1981 :'19'), ~he answer for' the question has a 

lot to do with human nature. His statement, "Our personal angles and devils never stop feuding 

over us. Our secret hea11s don't talk without public minds", shows the hidden aspect of human 

nature. Continuing his discussion Charles pointed (mentioned) four inescapable facts of human 

nature, which cause discipline difficult. These are: 

a) We are resisting doing what others try to make us do. 

No matter how important the goals, how big the ultimate payoff, even if it ' s something we like to 

do, our hackles rise just a bit when we are forced to do it. Discipline forces students to do certain 

things and behave in certain ways. Though, everyone knows its importance since it involves 

coer~ion , the built-in resistance rises against it. 

b) It is fashionable to denigrate authority 

People in positions of power get their names and fame thoroughly sullied. For instance, think how 

teachers talk about their administrators, how college students refer to their professors. Discipline 

and control interweave inextricably with authority. The disenchantment with authority figures 

adds to the burden of discipline. 

c) Individuals have differing needs, values, interests and abilities. 

Theses differences are highly significant so that it is impossible to implement any system of 

discipline that will even come close to suiting every student. Why not individualize discipline, 
I 

you ask, just as one individualizes instruction? We can do that, but only under a limited degree. If 

there is anything students insist on, it's that teachers treat every student the sarrte. They don't want 

to see anyone be the favorite, get to much special attention, or get away with breaking rules. They 

do not give a hoot about others' special needs. They want everybody to be treated alike, unless of 

course they themselves are getting the special treatment. 

d) As students get older, they must undergo psychological weaning 

It is known that when kids move toward adolescence, they begin to act differently to adults, i.e. 

from hero worship to passionate crushes. In other words they begin to develop love-hate attitudes. 
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This perfectly natural normal ' d ' . process Istresses parents greatly and also bothers teachers. Sooner 

or later all of us develop our ps hI ' I' d yc 0 oglca 111 ependence hence we cannot be dependent on adults 

forever. But the transition I'S a I'ocky 011e I . t . db d · r.. S I h' 'd ' . , C 1at ac enze y storm an stole. tue ent seem sc IZOI 

hence they look up to adults al1el at tl . I' . . . . f'r.. d . 1e same tllne t 1ey reject them. DIsCIplIne IS naturally a ·iecte 

by a 'rejection of adults. Adults impose discipline and students reject both of them together. Some 

do it secretly in their heart of hearts while others are blatantly ,up front about it. However, most 

adolescent students still comply with rules and classroom control. Some do so willingly, others 

grudgingly, and a few occasionally or not at all. 

To summarize, it is fairly difficult for teachers, especially begilming teachers, to implement and 

maintain good discipline in classroom at an optimal level. The reasons for this difficulty lie in the 

facts of human nature, which include our derive to explore our eaaerness to imitate others our b , 

continuing search for acceptance or desire to protect our self concept and our natural resentment 

toward other peoples ' telling us what to do. FOItunately teachers ' knowledge about student traits, 

interests, and abilities help them to control and chatmel students ' behavior. Teachers should never 

be rEiluctant to discipline since it is the key to learning sanity, and joy in the classroom. 

2.4 Types of Students Disciplinary Problems 
The maintenance of control may be said to be the first responsibility of a principal in his school 

and a teacher in his classroom. Students' disciplinary problems are offences against the 

established order of schools. Offences, as to Yeager' s (19.f9 :257) definition, are those acts, which 

disturb or interfere with any classroom or school procedure and throw off balance the control 

aspect of the school. These offences or misbehaviors have classified into three categories (Pitman, 

1985) based on his case study cited in Weinstein and Mignano (1997 : 1 04). In the first category 

were minor misbehaviors/offenses, noisiness, wondering, daydreaming, inattentiveness, and etc. 

The second category consisted of behaviors considered more serious- arguing, fussing, acting, 

boisterously, tattling, failing to respond to a group directive etc. In the third category were 

behaviors that never tolerated stealing, intentionally hlJlt~ng "someone, (fighting) destroying 

pro~elty (vandalism) etc. Charles (1981 :4), Brown and Phelps (1961: 120), Alexander and 

Halverson (1956: 167) also enumerated typical clas~room or school offenses or misbehaviors of 

students, which are commonly observed in classrooms, i~ school compounds, and outside school 

compounds on the way going to and coming from schools. These are: 
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Whispering while the teacher is explaining 

• Eating during the school period 

• Gum-chewing 

• Throwing any thing 

• 

• 

• 

Passing notes to friends frequently 

Irritating other children (the teacher) 

Showing off 

• I TalkiJlg back 

• . Impudence 

• '. Forgetful violation of regulations 

• Defiance 

• Cheating 

• Inattentiveness 

• Crowding and pushing 

• Tardiness 

• Slamming doors 

• Deliberate destruction of school property 

(vandalism) 

• Rudeness 

• Discourtesy 

• Truancy 

• Impertinence 

• Lying 

• Giggling 

• Carelessness in work 

• Obscenity 

• Profanity and etc. 

They also indicated that minor classroom offenses are irritating but in the main are not serious 

by themselves but if uncontrolled, however, they may develop in to behavior patterns which 

lead to more serious offences. Minor offences of school life are originated in classrooms and 

more serious offences are originated in playground, toilet rooms, locker rooms, and on the 

way going to and coming from schools. 

With regard to Ethiopian schools (Ayalew ,1996:209) repOJ:ted ' IS types of disciplinary . 
problems in junior and senior secondary schools based on the results of his study entitled 

"School Discipline and Corporal Punishment in Ethiopian Schools". They are listed below 

according to the rank order of their seriousness from high to low. 

I. Not doing homework 8. Telling lies 

2. Cheating in examination 9. Property damage /vandalism 

3. Tardiness/late coming 10. Fraud 

4. Truancy/absence 11. Fighting among students 

5. lumping over the fence 12. Bad habits e.g. smoking, getting drunk 

6. Lack of interest in education 13. Insulting/attacking teachers 

7. I Poor classroom participation 14. Profanity 

15. Theft • 
.j 

.. 
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2 .. 5. ~a~tors I Variablesl Responsible f~rJStudents' 
DIsciplInary Problems in Schools 
Heredity (nature) and environment (nurture) are the two main factors responsible for the 

development of human behaviors. Genes, the building blocks of heredity, is the bio-chemical 

materials that regulate the development of traits (Rathus, 1988). According to Santrock 

(J 998:82-97) genetic influences, or biological transmission of traits from one generation to 

another, playa significant role in determination of human traits. Our inherited structures at 

once make our behaviors possible and place limits on them. The sets of traits that we inherit 

from our parents are known as genotypes. But, none of us we appear is the result of heredity, 

or $enotype only. 

It ~urns out that heredity provides the biological bases for a reaction. range in the expression of 
. .. .J .1 

traits. A reaction range is the variability in the expression of inherited traits' as they are 

influenced by environmental factors . Our inherited traits can vary in expression depending 

upon environmental conditions. In addition of inheritance,' the expression of our traits is also 

influenced by nutrition, learning, exercise, and unfol1unately - accident and illness. Our actual 

sets of characteristics at any point in time are referred as our phenotype, the product of genetic 

and environmental factors (community, family, school , peers, media, culture, etc). 

Developmentalists attempt to sort out the role of heredity, (nature) and environmental 

influences (nurture) in the development of various structures and behavior patterns. They are 

interested in the role of nature and nurture in both physical development and psychological , 

abhormal behaviors like anxiety and mood disorders, and social problems such as sociopathy. 

However, based on research findings, Rathus (1988 :89) indicated 'that genetic influences are 
" . 

not ' only a factor in physical traits such as height, race and the color of the eyes, but also in 

personality traits such as extroversion -"a personality trait characterized by sociability and 

impUlsivity neuroticism - a personality trait characterized by anxiety and emotional 

instability, Shyness, dominance, aggressiveness, and criminal behavior." In general sense, it 

can be argued that all behavior reflects the interaction of nature and nurture. All organisms 

inherit a ranae of structures that set the stage for certain behaviors. Yet, environmental 
b 

influences such as nutrition, and learning figure in as to whether potential behavior will be 

displayed . Thus, heredity and environment operate together to produce a child ' s physical and 

personality traits, "without genes, there is no child; without environment, there is no child" 

Scurr and Neinberg cited in Santrock (1988:96) . Even though ,heredity has its own influence 
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on personality develolJment til' t d . f' . . , IS S U Y IS 'ocused only on the major envIronmental factors, 
which contribute to students' d's . I' · bl . . . 

I I CIP 111m y pro ems 111 secondary schools and are dIscussed 111 
the following sub units . 

2:~5.1. Home/Family/ Environment Relat'ed Factors fat 
Students' DisCiplinary Problems in Schools 
According to Yeager's (J 949:338) description, nothing human is older than family. The home 

became a biological necessity without which mankind would have disappeared from the earth . 

The young could scarcely have survived the protecting care of the parents, who have always 

the means of sustenance and physical growth . During the lengthy period of infancy and social 

helplessness the responsibilities of the home have been essential to race survival. Thus the 

family is the most significant agent of socialization. A young child 's first contact with the 

social world is through the eyes, beliefs, and understandings of parents. Family members 

inc;luding older siblings are familiar 'with the surrounding culture and impmt to children the 

ac~epted way of thinking, feeling, and acting. From the first ?ay of)ife, the child ' s personality 

begins to develop here. The home has been looked upon as the"'chief source of m@ral training. 

The family largely determines the child's place in society by bestowing various ascribed 

status-social position, such as those linked to ethnicity, race, social class, and placement 

within the family (first born, youngest, oldest. .. etc) over which the child has no control. 

These ascribed characteristics significantly affect the child ' s life and sense of self, including 

how others respond to it. The social characteristics limit the oppoltunities the child has in life 

(Levinin and Havighurst, 1992: 1 07). 

The family also orchestrates the transmission to children of sentiments, such as love, honesty, 

idealism and integrity. A young child learns to respect, begins to understand the value of 

sharing and expressing thoughts, and eventually comes to self discipline (Yeager, 1949:374). 

Thus, it is clearly seen that the family serves as a critical age~t of ~Qcialization - " a process by 
. '" 

wh.ich children are guided in to socially acceptable behavior patterns"(Rathus, 198'8:599). 

Therefore the outcomes of socialization of children related to home environment are greatly , 
dependent on parenting styles, family size, bilth order, siblings, and changes in a family 

structure such as divorce, which is the major cause for the existence of single-parent families . 

The following sub units thus present explanations on the effects of each of the above 

mentioned family related factors on the personality development of children. 
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2.5.1.1. The Effects of Parenting Styles 

Parents want their children to grow in to socially mature individuals and they may feel 

fhlstrated in trying to discovel' til b t . . . e es way to accomplrsh this. As stated In Santrock 

(1998:478), developmentalists have long searched for the ingredients of parenting that 

pr9mote competent social development in children. The one which has wide spread 

acceptance is the view of Diana Baumrind, who believes parents should be neither punitive 

nor aloof, but should instead develop rules and be affectionate \~ith them. She, emphasizes 

three types of parenting style, which are related to different aspects of social behavior of the 

child, namely authoritarian, authoritative, and laissez-faire (permissive) . But more recently 

developmentalists have argued that permissive parenting style comes in two forms: indulgent 

and neglectful (Maccoby and Martin, 1983). 

What are these forms of parenting like? Santrock (1098:479) has described each of the 

parenting style as follows: 

I. Authoritarian parenting is "a restrictive, punitive style in which the parent exhorts 

the child to follow their directions and to respect work and effort. The authoritarian parent 

I places finn limits and controls on the child and allows little verbal exchange. It is 

. associated with children 's social incompetence". Chilqre~l ?f authoritarian parents are 

often anxious about social comparison, fail to initiate activity, and' have poor 

communication skills. Children of authoritarian parents also tend to be conflicted and 

irritable. They are less friendly and spontaneous in their social interaction ( Maccoby and 

Martin, 1983). 

II. Authoritative parenting is "a style in which the parents encourage children to be 

independent but still place limits and controls on their actions. Extensive verbal give- and­

take is allowed and parents are warm and nllliurant toward the child. It is associated with 

children ' s social competence". Children whose parents are authoritative are socially 

competent, self reliant, and socially responsible. 

III. Indulgent parenting is" a style of parenting in which parents are highly involved with 

:.' their children, but place few demands or controls . em .1heil1 . Indulgent parenting is 

. associated with children social incompetence, especially a lack of self control". Children 

of indulgent parents never learn to control their own behavior, because their parents let 

them do what they want. Children whose parents are indulgent rarely learn respect for 

others and have difficulty of controlling their behavior. 
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iv . Neglectful parenting is" a style of parenting in which the parents are uninvolved in 

the child ' s life; it is associated with children ' s social incompetence, especially lack of self 

control ". Children have a strong need for their parents to care about them. They develop 

the sense that the aspects of their parents ' lives are more important than they are. They are 

also socially incompetent- they show poor self control. The children of neglectful parents 

I are frequently impulsive, moody, and aggressive. As infants they frequently show insecure 

patterns of attachment (Egeland and Sroufe, 1981). In ado!escence lack of parental 

monitoring is often linked to delinquency and poor acade;nic performance (Rathus, 1988) 

Figure 1. Classifications of 
Parenting Styles 

Demanding 
Controlling 

Undemanding 
Un contJ'OlIing 

Accepting 
Responsive 

Authoritative 

Indulgent 

Parenting style 

Rejecting 
Unresponsive 

Authoritarian 

Neglectful 

S k J I W (1998) Child Development. Boston: McGraw-Hili Adopted from: antroc, 0 lll. . 

Compo Inc, pp 480. 

f f C7 styles (Authoritative, Authoritarian, Indulgent, and Neglect~ul) 
The four typ~s 0 ~aren 111", d responsiveness on the one hand, and demandll1g involve the dllnenslOns of acceptance an , 
ness and control on the other. 

2.:5.1.2. The effects of family size 
. . I tl problems among parents, children, and siblings become As famIlies grow arger, le . 

. tl ways parents relate to their children. When new babIes magnified. Major changes OCCllr 111 le . 

II pay relatively more attentIOn to them (Bryant and come in to the home, mothers USlla y 
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Crockenberg, 1980). Parents can not pay each child as much attention, perhaps for this reason, 

disciplinary methods become less ' d t' d '" 
In uc Ive an more power-assertIve (physIcal pUllIshment) 

(Natal and Natal cited in Rathus, 1988:452), which consequently encourages violent attitude 

and behavior both in childhood and later life of the children (Ayalew, 1996). 

Children in large families are not supervised as closely and become less dependent on their 

parents at earlier ages. However, their "independence" does not also spell achievement 

motivation and hence, as a group, children from larger families do not perform as well in 

school. This becomes worst for children of large families in lower class social structure 

because children in such families are more likely to be unplanned, and family resources do not 

p~.rmit adequate supervision. Furthermore, research shows thatJhe larger the family, the lower 

the achievements and the lQ scores of the children (Rathus, 1988:453). 

2.5.1.3. The Effects of Divorce on Children 

Divorce requires many adjustments for children and for parents. Instead of one, two 

households have created and supported by divorced parents. Thus, the socioeconomic status 

of divorced children most often suffers downward movement. More than half of the children 

younger than 18 who live in father-absent homes scrape by below the poverty level. As a 

result of severe down ward movement, children may come to switch of schools, and may have 

to begin to rate to other children who share unfamiliar backgrounds and values. Divorced 

family with the mother stayed at home initially may suddenly place her children in day care 
i 

and join the work force. Such women typically suffer the stresses of task overload, as well as 

the other problems divorce entails (Rathus, 1988). ..> 

About 90% of the children of divorce live with their mothers. Fathers usually see their 

children frequently during the first months after the divorce; visitation often drops 

precipitously later on. In addition, about two-thirds of fathers do not keep up with their child 

SUppOlt payments exacerbating the families ' downward trend in socioeconomic status 

(Clingempil and Repucci, 1982). 

Researchers attribute children ' s problems not only to the divorce, but also to a decline in the 

quality of child rearing that frequently follows. The organization of family life tends to 

d · ft d' Cl1 ' ldrel1 are less likely to aet to school on time or to get to sleep at a etenorate a er Ivorce. I b 

I h' r' I . difficult for single mothers to set limits and enforce restrictions regu ar our. t IS a so mOle . 

onsons' behavior (Santrock et. aI., 1982). • ..> 
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The Hetherington et. aI., cited in Rathus (1988), found that divorced parents, on the whole, are 

significantly less likely to show the authoritative behavior th~t "foster instrumental'competence 

- "the capacity to manipulate the environment to achieve desired ends" . They make fewer 

demands for mature behavior, decline in communication ability, and show less nurturance and 

warmth . Moreover their disciplinary methods become inconsistent. Not only do their children 

believe that they "can get away with more", they also come to conceptualize their worlds as 

unstructured places. Consequently, their anxiety levels increase. 

Evaluations of children and adolescents 6 years after the divorce of their parents by 

developmental psychologist, E. M. Hetherington, cited in Santrock, (1988) also revealed that 

living in non-remarried mother-custody home had long-term negative effects on boys, with 

deleteriolls outcomes appearing consistently from kindergarten to adolescence. No negative 

effects on preadolescent girls were found . However, at ,the onset of adolescence, early 
. ~ 

maturing girls from divorced families , spent more time in areas of recreation center that were 

populated by males and showed increased heterosexual interest and involvement. Perhaps the 

girls from the divorced families felt rejected by their fathers' departures and were attempting 

to prove to themselves that they could arouse and hold the interest of males. They also 

engaged in frequent conflict with their mothers, behaved in non-compliant ways, and had 

lower self-esteem. 

2.5.2. Community - Related Factors for Students' 
Disciplinary Problems in Schools 
The statement of Dahlke (1958:87); "Man is a community dweller. The isolated man, the 

I 

isolated family, if not a fiction , would be a social abnormality," ma,nifests that man is a social 

be.ing in his nature. Man and family, living their history, do~so with others, bpunded in a 

locality they call community. "Community is an objective order of functions, things, and 

persons; it is a social and cultural fact, a design for living." Communities are formed when the 

varying interests of families and individuals merge. In a community there is a certain activity 

b . fi t'ons of protection culture and basic service institutions, consciousness in area em racIng unc 1 , 

local unity and participation in religion, education, business, policies, social life, and other 

. .. . II W'th I there is a characterizing homogeneity and what might be activities common to a , I a 
, ' " 't Family relationships common rejoicings and sorrows, church deslanated as commu11Ity Spill, ' o , 

, , " I tterns in business I ife, social and fraternal alignments are some and political affiliatIOns, t le pa 
't rfi Communities can be identified as large and small, 

of the expressions of commU11l Y I e, 
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urban, suburban, and rural closel I 1'- . . 
, y or Oose Y organized, settled or mobile, rich and poor etc. 

(Yeager, I 949:380).Col1ll1lunilies also t .' d" " 
, . ( ca egOllze 111 to social classes or socioeconomic status 

(SES) - "a grouping of IJeopl 'th " 1 . 
e WI Slln! ar occupatIOnal, educational and economic 

characteristic" (Santrock 1998'580) It"d . . " " , . . IS eVI ent that certclll1'lI1equalities are manifested in 
socioeconomic status. As Santrock . d' d . . • 

111 Icate , members of communities / society generally 
have: 

i) 

ii) 

Occupations that vary in pet' d . d' . . r s Ige an some 111 IVlduals have access to occupatIOns 

higher in status than others have access to ' , 

Different levels of educational attainment and some individuals have access to 

better education than others have access to' , 

iii) Different economic resources; and 

iv) Different levels of power to influence community institutions. 

Th,ese differences in the ability to control resources and to reap community' s rewards produce 

unequal opportunities for children and their parents. 

The number of visibly different social classes depends 'on~ the size and complexity of 

community, According to Levine and Havighlllt (1992:6), in most investigators descriptions 

of social classes, two to five categories are used. In a five class structure, Upper, Upper­

middle, Lower-middle, Upper-lower, and Lower-lower classes are delineated. In a two-class 

structure, Middle and Lower classes are differentiated . Sometimes the terms used for " Lower 

class" are working class, blue collar, or low income. Sometimes the terms used for " Middle­

class" are managerial class, white collar, or middle income. 

Example of lower-class occupations are factory workers, manual laborer, welfare recipient, 

and maintenance worker; example of "Middle-class" occupations are salesperson, manager, 

and profe'ssional (doctor, lawyer, teacher, accountant, etc. (Santrock, 1998:581). 

In. recent years, the sixth class called underclass has been iden~ified at the very bottom of the 

cl~ss structure. As the term implies it is characterized by the lowest status and mast depressed 

segment of the lower working-class. People in this class are segment of the lower working 

class. People in this class are suffered from social problems associated with unemployment, 

drug use, delinquency, dropping out of school, teenage pregnancy, and violent crime. 

Th . t ' h' h concentl'ated poverty neiahborhood underclass communities live e envlronmen s 111 w IC <> 

~ did orse ~or chl'ldren and adolescents who normally can not choose are lor a u ts an even w I' 

h h I
· d h pecially likely to be influenced by the patterns of behavior that were t ey Ive an w 0 are es 
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are commonplace in their communities (M '111Cy S I'll d W If 't d' L ' d ' aw 11 an 0 . CI e III eVllle an 
Haviohurt I 992),Like their parents I 'II d ' 

I;> , , C 11 (ren an adolescents from low-Illcome backgrounds 
are at high risk for experiencing f I I I ' , 

' 0 menta lea th problems, Social mal-adaptation and 

psychological problems such as depression, low self-confidence, peer conflict, and juvenile 
delinquelicy are more prevalent d I ' among poor a 0 escents than among economically well 

adolescents (Santrock, 1998:580), All these indicate how social .class differences influence 

m~lllbers of the community identified in the very bottom of ~h~j class structure, Clark and Starr 

(1967:75) also expressed his view how community environment _ related factors affect 

students discipline in schools based on his observation of the objective reality that exists in a 

community as follows: 

In an area where crime, sex irregularities, drunkenness, drug addiction, 
barroom fights, and kniflngs are common, it would nai've to expect 
students to rise overnight to the prim middle-class mores of ordinary 
school and schoolteacher, For youths from such areas achieving 
acceptable standards of behavior can be a long, hard process, 

According to Yeager (1949:381), there are forces, which have strong influences on the 

members. of society individuals, families, and communities causing social disorganization, 
I 

Whenever the disorganizing forces exceed those making for stability and harmony, social 

problems arise, Their intensity seems to directly relate to the competencies of ind,ividuals and 

group adjustment at various stages of the reorganization process, 

The disorganizing forces effects on individuals result in personal disorganization such as 

juvenile delinquency, crime in all of its manifestations, insanity, prostitution, drunkenness, 

suicide, and mobility, Family disorganization is indicated by such factors as family 

disintegration in any form, illegitimacy, venereal diseases and changing moral standards, 

Community disorganization is also best illustrated by poverty, irregular school attendance, 

unemployment, political or social vice, and crime, It is quite likely that these factors are 

interrelated, many among contained in all three groups, 

All these 'social evils are paltly the outcomes of activities in commercialized recreation centers 

h dh es nl'ohtclubs and the like, Featuring soft , lights, shaded windows, suc as roa ous, 1;>' "_ . 

I:yt' I ' I d soc prettyo'II'ls the opportunity to dance, drink and sex parti~ipation near r1 lmlca ance mu I , 1;>' 

h d ople to be enoaoed in social promiscuity, alcoholism, and drug at an sense many young pe I;> I;> 

b C 'I' d t'Oll p'lctures can also have a wholesome influence on youth, a use, ommercla Ize mo I 

Yeager (1949:384) indicates that no modern institution has had such a profound effect upon 

, ' t 'e Developed primarily for its entertainment features, childhood and youth as the motion pIC UI , 
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it has become through its tremencio . I 
us emotlOna appeal a powerful influence in shaping 

attitudes and social values.Screen personalities shape the thoughts and ideals of multitude of 

young people influencing their manners, dress, speech habits, attitudes toward romance, and 
social customs. 

2.5.3. School-Related Factors for Students' Disciplinary 
Problems in School 

2.5.3.1. Physical Environment of a School 

Materially, the physical environment of a school consists of· the scliool site, the building, and 

the ' equipment and materials within the building. When these are harl11oniou~ly selected, 

coordinated, and administered, the educational process is enhanced in many ways. 

Regarding physical environment of a school (Yeager, 1949:245) suggested that the site should 

be sufficiently large to provide play ground space with the building will situated and 

landscaped. F1lI1hermore, it should be free from disturbino noises confusion odors smoke b , . , , , 

and have adequate supply of good water, sufficient light sanitation. 'The physical 

environment of a school should be socially and culturally wholesome, with definite elements 

of beauty and adapted to educational activity". 

Yt:;ager also felt sad for thousands of students going from unlovely homes to still more 

unlovely school environment and insisted that the health and sarety of the pupils must be 

as~ured with adequate illumination, sanitation, ventilation: fif'e 'protection, toilet and other 

facilities. Lack of these physical factors has direct and indirect influences contributing for 

behavioral problems of students (Weinstein and Magnano, 1997:27).Therefore, we can realize 

that physical conditions of a school can be the cause for behavioral problems created by 

students if they are not suited to the productive teaching - learning process. 

2.5.3.2. Teacher-Related Factors for Students' Disciplinary 
Problems 
According to Kujoth (1970:201-202), there are three general steps in the development of 

control in a child. These are: 

1 st~ Authoritative control - the restrictive, inhibiting one; 
.. 

2'1~ . Social control _ the effect of the social group in which th·e child lives; and 

3rd . Self-control _ a well integrated personality. 
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B~t, there are rather specif"ic factors , which are more or less~ under the teachel"s direction , 
which influence all the three mentioned above. Proper handling of problem cases is, of course, 

a difficult and time consuming business. Fortunately, most classroom offences stem from 

causes within the teacher ' s control. Some of these causes, as Clark and Starr (1967:77) 

mentioned are poor teaching, poor class management, poor techniques of discipline and 

personality defects in the teacher. Brown and Phelps (1961: 121-122), Kujoth (1970:202-203), 

also group these teacher-related causes for students ' disciplinary problems as: 

I) Poor teaching skill of the teacher and 

2) Poor personality of the teacher; and the influences of each of the groups on students ' 

discipline shown as follow. 

.j 

i :S.3.3. The Influence of Poor Teaching Skill of the Teacher' 

The teacher can set a stage for serious students ' disciplinary problems in his classroom ifhe: 

i) 

i i) 

iii) 

iv) 

vi) 

vii) 

viii) 

Makes vague assignments or no assignments at all. Pupil does not 
know for certain what he is to do, so do nothing on his assignment. 
Undesirable activity often results. 
Makes (gives) an assignment which is impossible for the child to 
accomplish. Pupil gives up as he sees no chance of succeeding, does 
something else - possibly undesirable. 
Speaks in a rasping, quarrelsome tone of voice indicating irritation. 
Talks too much, nags, scolds. 
Fails to get attention of every person in his class before proceeding 
with oral work and is frequently competing with students for attention. 
Respect for teacher is lost, and control is diminished . 
Pays inadequate attention to classroom logistics · (moven~ent of 
students, handling supplies, students seating, etc.) .Becau~c:: pupds have 
not been instructed specifically, they fail to respond s~e~lfically. Th~ls , 
confusion leads to dIsorder, which in turn leads to reprimands and dl-

feeling. . . . P '1 
Pays insufficient attention to the physical condition of :he room. Upl 

discomfort causes restlessness which in turn goe.s over mto some form 
of undesirable activity. As a result, the teacher IS forced to take some 

form of disciplinary action . . 
D . or 'If he does recoanize does not compliment an oes not recognize, 0 , 

unusually fine piece of work (for that child) . Student feels effort wa,s 
either unsuccessful or unappreciated, make.s les~ .effort on next 

. t and Inay show resentment by unSOCial activity. assJOnmen . . fi I A 
.0 '1 b on work which to them IS meanmg u . Fads to keep pUpl s usy " b 
. . I t' e He will do something, what he does may e child IS a ways ac IV . 

undesirable 
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2.~:3.4. The Influence of Poor Personality of the Teacher 
Similarly, poor teacher' s personality can caus d' . . 

classroom . I f the teacher: 
( ( e many stu ents disCiplinary problems 

i) 

ii) 

iii) 

iv) 

v) 

vi) 

vii) 

• .1 " 

Is only critibcal , s~rcastic or .biting in comments, then the pupils show 
resentment y bell1g ungracIOus. 

C
Is .it~c.onsistent , scolds A for what B has done without crl'tl'cl'sln 

rJlclzes toda h' . I . Y ~omet II1g condoned yesterday pupils will foraive 
~ I.nos.t anythlllg In a teacher except what they consider to b: an 
IIlJustlce. 

Slo.ughs off a rea~onable question or makes light of it in way which 
belittles the ~uestlOner, then the student feels as if he is not important 
and shows his resentment by undesirable behavior. 

Tends to p.lay favorites . Lets it be known when he dislikes a pupil 
and sometimes speaks disparagingly of a pupil to another one. 
Resentment, thus, leads to undesirable behavior. 

Stops ~ student cUI~ly when he is seriously discussing or reporting on 
an asslgl1l:1ent, which leaves impression the report, was . trivial. This 
downgradlllg a serious effort, a pupil leads him to rese~tfulness . 

Is hesitant, un-forceful , indecisive, unsure of himself, this attitude is 
caught at once by pupils and hence control problems are mUltiplied. 

Disparagingly criticizes community social groups, forgetting pupils 
parents may be members of groups. Pupils tell parents and they may 
be advised by parents to "tell that teacher off." Result: discipline 
problem. 

2.5.4. Peer Group-Related Influences for Students' 
Disciplinary Problems in Schools 

in the 

As children grow older, peer relations consume increasing amounts of their time. "Peers are 

children of about the same age or maturity level". Same age peer interaction fills a unique 
i 

role. Age grading would occur even schools were not age graded and children were left alone 
.. 

to ... ·determine the composition of their own societies. One of tlie 1110St important ,functions of 

peer group is to provide a source of information and comparison about the world outside the 

family. Children receive feedback about their abilities from their peer group. Children 

evaluate what they do in terms of whether it is better than, as good as, or worse than what 

other children do. It is hard to do this because siblings are usually older or younger (Hartup, 

1976:125). 

Good peer relations are necessary for normal social development. Social isolation or inability 

to "plug in" to a social network is linked with many problems and disorders ranging from 

d 1· d bl d l'nk'lng to depression Poor relations in childhood are associated e IIlquency an pro em r . 
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with a tendency to dropout of school and delinquent behavior in adolescence but harmonious 

peer relations in adolescence are related to positive mental health (Kupersmidest and Curie, 

1990: 1365). 

I 

According to Santrock (1998 :505), some theorists have emphasized the negative influences of 

peers on children and adolescents ' development. Being rejetteg by' peers leads s~me children 

to feel lonely or hostile. Further, such rejection and neglect by peers are related to an 

individual subsequent mental health and criminal problems. Some theorists have also 

described the children's peer culture as a corrupt influence that undermines parental values 

and control. Further, peer can introduce adolescents to alcohol , drugs, delinquency, and other 

forms of behavior that adults view as maladaptive. Thus, it can be realized that peer relations 

are associated with both positive and negative peer influences. In sum, there is a reason to 

c.onclude that peer group influences can be one of the factors responsible for students ' 

disciplinary problems in schools. 

2.,6. Mechanisms to Prevent and/or Minimize Students' 
Disciplinary Problem 

..j ,: 

2.6.1. Total Discipline 
Charles (1981 :221) described that total discipline is an approach to classroom control that 

puts equal emphasis on preventive discipline, supportive discipline and corrective discipline. 

It allows teachers to select just the right amount and style of discipline to meet learning and 

teaching needs in accordance with the age of students and personalities of the class and the 

teacher. 

2.6.1.1 Preventive Discipline 

eh I
' d' . (1981 '222-231) preventive discipline consists of measures taken 

As to ar es s ISCUSSlon , . , 

to reduce the incidence of misbehavior before it occurs. The steps to be taken in prevention 

are not difficult and they have high payoff. The ten steps that teachers should take in 

preventive discipline are discussed below. .j 

2.6';1.1.1 Preparation: . . 

h 
do the follow ina six things to prevent mIsbehavIOr. 

Before teaching ever starts, teac ers can D 

. . fi th physical condition of the classroom, the class room should 
i) The settmg : ThIS re ers to e 

'1 ' h at liahtina space, facilities. Never seat students so 
be provided with adequate ventI atIOn, e ,D D' . 

. . fi . dows Eye distress produces nervousness, tenSIon, 
that they look in to dIrect lIght rom WI . . 

t cold they become tense. FurnIture should much 
anxiety and frustration. If students get 00 
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the physical sizes of students Furthe' d . . Imore, 0 not seat students too closely together. Physical 

closeness IS the hot bed for misbehavior a t fl ' . n op 0 t liS, traffic patterns should be efficient· 

that means, routines for movement should b t bl' I d ' ' e es a IS le and modIfied to support student 

sel f-contro I. 

ii) The curriculum has to do with b' t' ... o jec Ives, actIvItIes and materials for learning: If the 

curriculum is improper it can prod t d ' , uce s u ents apathy, boredom, fatigue, and frustration all 

of which erupt into misbehavior Teacl . I Id . . .. . . leI s s lOU provide actiVIties that are as interestin o and 
. • b 

erijoyable as possible. Those activitie h Id II J • • s s ou a ow students to make genull1e progress toward 

objectives. 

iii) The attitude of the teacher should be established before teaching begins: Teacher must 

determine that they will be in charge, and at the helm making the decisions . They do well to 

consult students and ask their opinions, but teachers have the final say. They must be in 

charge, no question about it. 

iv). Expectations and limits can be decided before teaching begins: All realistic self­

appraisal done by every body establishes what can and can not be accepted. It identifies the 

limits/thresholds of tolerance for noise, movement and talk. It links expectations, in the form 
I 

of rules, to good learning and good behavior. Out of these limits and expectations grows a 

specific set of rules not more than five or six. They are decidecL in advance by the teachers for 

their students to live by. These rules are non-negotiable and must be explained to students 

clearly, in terms of real behavior and their contribution to learning and enjoyment. They must 

be written out on a chart and posted in the room for periodic reference. Positive and negative 

consequences are connected to these set of rules. When students comply with the rules, there 

will be positive consequences telling pleasant things that happen to students and breaking 

rules results in negative consequences, which describe undesirable things, happen to students . 

It must be emphasized that students choose either bad or good consequences through their 

behavior. Good or bad behavior means the student chooses good or bad consequences 

respectively. The teacher does not reward or punish, but the students reward or punish 

th~mselves by how they behave. The teacher simply administers what the students choose to 

h
. h th The teacher the method to be ust!d..fot . enforcement of rules and 

~ye appen to em. 

inv~cation of consequences should also be decided by the teacher. 

t 
t be identified and established before the discipline program 

v) The support sys ems mus 
.. Th I and support of the program by principal is necessary in order 
IS put III to effect. e approva 
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to follow through when the teacher demu d Ii · I I . . ,n s 01 le p. It IS deSirable for the program to be 

understood and supported so as to foil tl ow lrough responsibilities when the student refers to 

employ the demands of the teacher and the principal. 

vi) Preparation for special and unexpected e t E h ven s. ~ ven tough we do not know what or 

when to occur, it is necessary to pre . fi · . pat e 01 special and unexpected events such as fights, 

injured students, ill students, emercrencies like fires etc TI II b I . b , . lese events ca to e lave 111 a 

certain way on the palt of the students to deal wI'th th -rh ' . . . I d' em. us, It IS essentta to ISCUSS on 

such events and train students how to behave when they occur. 
I 

2.6.1.1.2. Performance 

Many discipline problems can be prevented by what the teac;le; p~rrorm s routinely. There are 

four elements of performance that need attention ; management of teaching, teacher on stage, 

golden tongue, and acceptance for everyone. 

i) Management of teaching refers to delivery of lessons and routines. Routines are very 

important in management since they establish how students are to enter and leave the room, 

obtain materials, replace materials ... etc. The delivery of lessons should follow the way of 

highlight suspense and interest, maintain flow, conclude at the right time, prevent flat spots, 

and provide smooth transitions. Necessary materials for the lessons have to be distributed 

efficiently too. Performance of such detailed activities avoids the rough spots in the lessons 

wliich cause students ' disciplinary problems. 

ii).: Teacher on stage: refers to mannerisms of the teacher and "the speech he uses while 
. . 

dir~cting lessons . Teachers have unique power to attract and held students attention. They 

should use cresture and controlled voice to further their entertainment value. They should 
b 

concentrate on teaching through modeling techniques. Modeling is the best way to teach 

correct behavior manners courtesy and living by the golden rule - treating others, as you 

would like them to treat you. Entertainment of a teacher makes students to laugh and have a 

good time. It includes drama, mystery, suspense, and excitement and helps students into spirit 

of good learning. There is no mistake with cracking a joke now and then since students 

appreciate it. But, they do not need a stand~up comic for a teacher. They do better to have 

teachers skilled in dramatic techniques that can hold attention in still a sense of mystery and 

poltray tl~e best in human relations. 

... . . fi . t the languacre teachers' use 'an~ the way they speak sincerely 
111) The golden tongue Ie el SOb . '. 

. T h should decide how they want to speak' with their students 
and humanely to students. eac ers 
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so as to remain genuine without using cutting tones, attacking students' character or sarcasm. 

Te,acher practice a variety of comments that show mild praist!, app;'oval and acceptance which 

prevent students ' disciplinary problems. • 

iv) Acceptance for everyone is a technique that does much to prevent behavior problems. 

The prime objective of students is to be accepted, to feel wanted , to feel that they belong in 

the class. Therefore, giving attention to every student every day, foster a sense of 

belongingness. Thus, give respect to the student for his person, passions, interests etc. Some 

teachers set up systems where students acknowledae each other throl«7h greetings o ' b , 

participation, and genuine compliments. Teachers have the main responsibility for providing a 

sense of acceptance, but students have their responsibility too . 

2.6.1.2. Supportive Discipline 

A~cording to Charles (1981 :225-228), supportive discipline, is }l<:;lpful to teachers in order to 

nip misbehavior in the bud. It has a number of techniques, which teachers should implement 

at the first signs of incipient misbehavior. Supportive discipline mainly emphasizes the 

assistance of students ' self-control. 

Charles further indicated that the activities, which teachers can do in supportive discipline, to 

assist students develop self-discipline are: i) Supporting self control , ii) Reinforcing good 

behavior, iii) Requesting behavior, iv) Making good choices, v) Resolving conflicts, vi) 

Communicating and counseling, vii) Providing success. 

Each of the aforementioned activities is discussed in the following paragraphs. 

i) Supporting self control: When teachers catch first glimpse of incipient behavior, they can 

apply any of the following eight techniques, which help. th~ s~~ldent get back on course 

w'ilhout trouble. These are: 

a) Using Signals: Signals can be sent privately to a student which needs support. The 

teacher catches the student's eye, holds eye contact for a moment, frowns, shakes the 

head, or gives a hand signal. 

. . . . Tl t her can use proximity if his signals fail. This means moving 
b) Usmg proximity. 1e eac . 

h d t sho
wina awareness and willingness to help . Bemg at a nearer 

closer to t e stu en , 0 

I b
etimes a pat on the head or on the shoulder helps as 

distance is usually enoug 1 ut som 

well. 
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c) Showing interest· is an effe t' . . c Ive means to assist who are becoming on the way to lose 

.. ·d) 

interest on their work. The teacher move I 'd I k s a ongsl e, 00 s at the work, and comment 

favorably on it or on the student's efforts By d' '1 d ' '11 . so omg, t le stu ent WI be encouraged 

to continue doing his work. 

Humor: is another effective d' I • :> ! . eVlce w len students beglll to get restive. Students enjoy 

humor since it gives them a chan fi· I' .. . ge 10m t le routme and a bnef respite from tensIOn. A 

momentary break is all that is needed . But care has to be taken by the teacher not to 

use it excessively so as to serve its objectives. 

e) Hurdle help: is helping students who come across a problem that has stumped them. 

Sometimes students stop their work if they get stuck. This time, they either ask others 

for help or simply sit idle. The teacher should be cognizant of such students and give 

them a hint or correct the error in order to allow the students move ahead. 

1) Restructuring: This means changing a task in midstream either to add excitement or 

to reduce difficulty. Students have a tendency to misbehave when they get bored or 

when the work is too difficult for them. Thus roorUlnging the schedules is very . 
essential in order to add variety and accommodate instruction to special events . 

g) Establishing routine: reduces confusion. Sometimes students may be unable to go 

about getting something such as getting their laboratory equipment or requesting 

special help. When such confusion is evident in students the teacher has to take a few 

moments to say "Here is how we do this and that" and proceed to describe and 

demonstrate the routine. 

h) Removing seductive (attractive) objects assists student self-control. Many seductive 

objects may appear regularly in the classroom. Such objects intrigue students and are 

able to draw their attention away from the lesson. Therefore, teachers should carefully 

remove the objects and give them back to the owner at the el!d of the class. 
~ .J .: 

" ):: R . f' d behavior' One of the best techniques for supportive aiscipline is 
II .' em orcmg goo ' . 

'd' t' s 'e'ln~orcement which is done in an informal way with nodes, smiles, 
provi mg con muou I I' , 

d h 
"th ks" "good" "keep it up" and the like. In so doing, students are 

pats and wor s suc as an,' ' 
. . h th tie is aware of them their work and their behavior. As a result, 

coglllzant of their teac er a 1 ' 

it takes to keep the students working hard . 

o.. • • • Wh t dents draw attention away from the lesson teachers must 
Ill) Requestmg behavIOr. en s u . ' . 

. . d ' t demanding good behavior or by requestlllg It. For mlllor 
get them back. ThiS IS done by Irec 
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misconduct requests are preferable si tl d . nce ley 0 not produce resentment or hostility. The 

three ways applIed by teachers for requesting good behavior are hints, I-message, and 

questions. 

a) Hints are means to remind students of wh ttl· a ley are supposed to be dOlllg. Examples: 

"Remember, we are tryino to finish early t d " "All f . '" 0 ay. 0 , you are supposed to be uSlllg 

I your encyclopedia" "TI 'd fI . . le awal or best manners wIll be given at the end of this period." 

b,).' I-messages are the means that are d b I . " . use y a teac ler to'm.ful'm hIS needs to the students. 

Example: " It is so noisy I can not talk 'tl ""I " . • WI 1 you . am leellllg very nervous about the 

behavior I am seeing" . " I am afraid we are not getting as far as I hoped we would". 

c) Questions are used like hints but they are expressed in terms of interrogations. Examples: 

"Do you remember our two rules about talking?" "Are we getting our fifteen problems 

completed before lunch?" "Do you suppose I can count on your cleaning the work area 

quickly?" The intention of these questions is not to be answered but simply to remind the 

students. 

iv) Making good choices: The models devised by Glosser, the Canters and Dreikurs, cited in 

C~arles (1981) are based on the premise that students choose to be good or bad. Tn so doing, 

they ultimately choose the consequences that logically accompany the chosen behavior. As to 
• f . : 

the ,explanation of Canters and Dreikurs, all students can choo"se to behave in a good way or 

choose to behave in a bad way. At the same time they choose to receive positive or negative 

consequences. 

Glassier puts greater emphasis yet on the matter of choice. He says that; schools provide the 

best place in most students ' lives for making the choices that bring success and belonging, 

effects that necessary for adequate functioning in society. 

Finally, his advice for teachers is to force their students so as to make value judgment about 

their choices. In so doing, they learn how to make better choices, choices that lead to success. 

Therefore, teachers are responsible for their students to make better choices by stressing 

b t
· I . 'dl'ncr appropriate alternatives to bad behavior and enabling students 

e laVlor as a c 101ce, provl '" 
to . make value J'udoments about their misbehavior. F.ur!h~rmore, clarification about 

'" . 
:: ' . b d b h . . TIllSt be oiven through group discussions using anecdotes to 

alternatIves to a e aV101 I '" 
. . b I '. d to show what they could have chosen to do differently 

descrIbe student mls e laVIOI an 

. fl' t' classroom disrupts the teaching - learning process. It 
v) Resolving conflicts: Con IC m . ' . . 

Ii I
· Thus it has to be resolved WIthout produclllg dIsruptIon. 

causes students to have hurt ee mgs. , 
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• .j I 

Charles (1981 :228) indicated three techniques to resolve conflicts in classroom. These are: a) 

Verbol, b) Write it out, and c) the no-lose approach 

a) Verbot is when teachers see students move toward dispute, fight or name calling they 

say, " We do not do thaI. It is forbidden. Slap it now." Such verbal order of teacher is 

called verbot. In verbot, no discussions on the event or call for value judgment but stop it 

immed iately. 

b) Write it out is one of the ways used to resolve conflict. It serves two purposes, first , 

disputants become cool off since it takes a bit of time. As they start to write out the cause 

I for their dispute, they feel that the whole thing looks silly and finall y they drop it. Second, 

. it eliminates disruption; that is, if the disputants are nabbed immediately and directed to . , 

.. 'write, no body pays attention and the class work goes on aS~lsual 
c) The no-lose approach is another type of means which is used to resolve conflicts. It is 

applied when disputants have strong differences even after cooling-off period. With this 

approach , each of the disputants is allowed to write two or three suggestions that would 

help to correct the situation . With the presence of the teacher or other intermediary they 

consider their suggestions together to look for a suggestion acceptable to both for the 

solution of the problem. The one which is agreed upon will be implemented . ff it doesn't 

solve the problem, the process will be repeated. By doing so ; both parties are satisfied 

with the result since there is no loser or winner. Good feelings result, rather than hostility 

; and hurt. 

vi) Communicating and counseling: Communication and cO~I.nseling provide assistance 

:.' .to supportive discipline by using the following means: ;) ~el:bal reinforcement b) active 

listening c) congruent communication d) positive problem solving e) making value 

judgment and f) telling it I ike it is. 

a) Verbal reinforcement consists of words and tone of voice that students find it 

rewarding. Words and expressions such as good, wow, fine, thanks, good going and 

keep up the fine work are more powerful when they describe exactly what is being 

rewarded. 
. . . ' of helpina students express themselves or say out all what 

b) ActIve hstenmg IS a way '" 
they have. The teacher being an active listener nods, says " Uh huh " "go on ", "] think 

" t when the student talks . The teacher, then, reflects 
] Understand" what you mean e c. 

. . d by the student like, "] can see that you are up 
back feelings and OpInIOnS expresse • . ;, . ' 

'b given a fair chanCe and the lIke . It IS not used 
set ", "you feel that you haven teen 
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to deal with misbehavior quickl . . . y since It requIres too much time and interferes with 
other students work . 

c) Congruent communication is a process of matching teacher' s talk with tile demands 

of the situation. It includes using sane messages 1' 1 h' h th t I dd I I w IC e eac ler a resses t le 

situation rather than the charact ·f th d " . er 0 e stu ent. I eachcrs used laconIc language, 

short and succinct, for the immediate sllppressl'on of st d t' . b I . S ' 't . . u en s mls e laVIOr. Ince I· IS 

to the point, it instructs students on how to behave correctly during class time. 

d) Positive problem solving is used during group discussions. After identifying a 

problem, students are allowed to contribute comments, always positive, which can 

help to solve the problem. In so doing, blaming and backbiting are not allowed. The 

teacher ' s contribution is little but helps them direct the discussion ' as a result the . ' , 
students will take a positive step to solve the problem . 

. e) Making value judgments insists students to examine , and decide whether their 
J • 

behaviors are worthwhile or not. Its very essence is to cause the stude~ts to make 

better choices that lead them to success. Since it consumes too much time, teachers 

prefer to use it during discussion or private conferences rather than class time. 

t) Telling it like it is has a place in communication, but it should be used infrequently. It 

consists of the teacher stating the reality of the sinmtion directly and clearly. Care 

must be taken not to use distasteful and hurtful language. 

vii) Providing success. Success is a powerful factor in supportive discipline for the 

reasons that it motivates, builds self-concept and removes many of the causes of 

misbehavior. When students grow in learning and behavior, and when they are recognized 

I for that growth, they experience feeling of genuine success . This feeling in turn spurs 

them on toward greater growth; and their self concept be.co~l~s , strong and positive. So to 

., increase the likelihood of students ' success, teachers should recognize their fin'e works. 

2.6.1.3 Corrective Discipline: Pounds of Cure 

C 
. d' . I' fi s to the steps taken after misbehavior has occurred, That means, the 

orrectlve ISCIP me re er 

1 k t suppl'ess correct and re-channel misbehavior. As to Charles 
moves teac lers ma ' e 0 , 

. "It ' hat teachers do to get the horse back in to the barn (ifier the 
(1981 :221) expressIon, IS W 

,Ii • h h 'e has kicked its way out (the horse is usually as much 
gate has been left open, or (!Jte} t e ors 

,)" Th followina are the steps that should be taken by the teacher, 
to blame as the get keeper;. e b 

39 



il Squelching misbehavior must be done if the b'h " " e aVlor IS a gross violation of rules such as 
fighting, cruelty and cursing. The teache t " . . 

, r sops It Immediately, either through emphatic 

verbot or through banishin cr the offenders to th .' . I' ffi 
i '" e plll1Clpa so Ice. 

iii Confronting students who misbehave' It . I d . , ' , IS a c ear an unequivocal "No". This is not 

:.' only a verbal command but is more importantl . f:1 t ', 1 " !" Y Ie , ec eu 111 gesture, posture and tone of 

voice. Then after, talk with the student in p' t t bl' I . • nva e 0 esta IS 1 Judgments and positive 
courses of future action. 

iiil Redirecting students' behavior is a primary aim of corrective discipline. This is done to 

change bad behavior to good behavior. It is to correct students by directing them, telling 

them how to do it right. It is appraising reality with the students as a way of oettin cr back 
'" '" 

on path. Its purpose is first to stop the disruption and second to teach students how to 

behave correctly 

ivl Invoke natural consequences lie at the hemt of both the Glasser and Canter models cited 

in Charles (1981 ).Consequences are linked to rules which everybody knows in advance 

what they are. When students choose to misbehave, teachers invoke the consequences 

:.' immediately. The understanding is that teachers do not pun..ish 'but rather students choose . 
the consequences through their behavior. 

vi Consistent follow- through is absolutely essential in any system of discipline. Students 

should know the violation of rules resulted in m:gative consequences. Teachers who do 

not follow-through encourage more serious misbehavior, which they definitely face it. 

Follow-through is a plan developed by the teacher and the students for positive behavior. 

Students' adherence to the agreements is monitored by the teacher providing reinfor­

cement or additional negative consequences if necessary. 

vii Assertive insistence on teaching and learning rights. Teachers have a right to teach and 

students also have the right to learn. Thus no one has a right to interfere through 

i disruption. Teaches must insist students to abide by the consequences of their behavior. 

.J .: 

2.6.2. Co-curricular Activities as a Means to' Tackle 
Students' Disciplinary Problem~.. . . , 

. , (1949 355) description recocrnlzmg the confUSIOn of social Impacts up-
Accordlllg to Yeager s. ' b 

. . ·fi ally upon adolescents, the school has been attempting to 
on chIldren of all ages, mOl e speci IC 

t· bout social education and social adjustment. One of 
do somethincr definite and construc Ive a 

• . b hit a curricular (co-curricular) activities movement lies in 
the prIncipal values of the woe ex r 

. d 'rable social values. 
opportunities for developmg eSI 
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Yeager (1949:233) further explained about the functions of co- curricular activities as: 

Co-curricular activities have influenced the objectives of secondary 
education and been influenced in turn. They have provided for such 
ideals of secondary education as good citizenship, leisure time, 
developing responsibility, self direction training in leadership, follower­
ship and fellowship , co-operation with others, subordination of self for 
the common good, school spirit, vocational choices and character 
building. Thus, meeting the needs of adolescent youth and achieving the 
objectives of secondary education they provide a program of social 
education needed to leaven the traditional academic·. nature of the 
secondary school. At the same time, they assist i~ s'6l~ing many of th~ 
adolescents' problems, such as disciplinary, and serve as an outlet of 
natural instincts, emotions and adolescent enthusiasm, and as a rallying 
point for school spirit. 

The following are some of the forms of extra curricular activities to be found in secondary 

schools 
I . Art Clubs 
2. Athletics 
3. Charitable & welfare clubs 
4. Debating 
5. Dramatic clubs 
6. Journalistic clubs 
7. Musical clubs 
8. Photography 

9. School publications 
10. Science clubs 
I I. Scouting 
12. Discussion clubs 
13. Student council 
14. Foreign language clubs 
15 . Literary clubs etc 

Th'ese activities offer a wide variety of experience. It has to ~e sel,ec::tive for a school as to the 

needs of its own children in terms of the outcomes to be achiev~d . 

. j 
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No 

I 

2 

3 

3 

4 

, 
5 

6 

7 

8 

CHAPTER - III Data Presentation Analysis and 
Interpretation 

This Chapter deals with presentation, analysis and interpretation of data obtained from 

sm;,ples of three groups (teachers, students and school admin'istfators) . 

In order to gather relevant information on factors for students ' disciplinary problems in the 

secondary schools under study, a questionnaire consisting eleven sets of questions (including 

bio-data of respondents) with close ended and few open ended types was prepared in Amharic 

and distributed to samples of 284 students, 124 teachers and 18 administrators. Out of these, 

88 percent of the students, 83. 3 percent of the teachers and 100 per cent of the administrators 

filled the questionnaire and returned. 

3.1. Bio-data of the Respondents 
To obtain information about the characteristics of respondents, eight items in the first set of 

the questionnaire were provided to the sample respondents. Based on the responses of the 

reSponde;lts, the data col lected were repol1ed in percentages as indicated in Table r below. 

Table I. Characteristic of the Respondents 

Item TYPes of Respondent 
Administrators(N=18) Teachers (N-l00) Students (N 250) 

No % No % No % 
18 100 86 86 142 56.8 a Male 

108 43.2 

Sex 
0 0 14 14 b Female 
1 5.6 3 3 0 0 Age of teachers a >50 vears 
6 33.3 24 24 0 0 and b 40-50years 
8 44.4 49 49 0 0 administrators c 30-39 years 

d 20-29 vears 3 16.7 24 24 0 0 
Age of Students a >19 vears 0 0 0 0 33 13.2 

b 16-19 vears 0 0 0 0 172 68.8 
c 2-15 vears 0 0 0 0 45 18 

Qualification a BAI B Sc 1 5.6 31 31 0 0 
b 12+3 11 61.1 21 21 0 0 
c 12+2 6 33.3 45 45 0 0 
d 12+1 0 0 3 3 0 0 

Grade level of a 10+2 0 0 0 0 22 8.8 
Students b 10+1 0 0 0 0 27 10.8 

0 0 13 5.2 0 0 
32.4 

c Preoaratory 
0 0 0 81 0 d Grade 10 I 

42.8 0 0 0 107 0 
0 0 

e Grade 9 
5.6 14 14 1 '. 13 0 0 

Service year a <4 years 
1 5.6. , 

0 0 
b 4-6-vears 

5.6 6 6 1 
19 0 0 

c 7-10 years 
16.7 19 '. 

d 11-15 vears 3 
48 48 0 0 12 66.7 

24 0 0 e >15 vears 
2 11.1 24 

0 0 a BeQinninQ Teacher 
0 6 6 Career level 

0 
13 0 0 b Medium Teacher 

11.1 13 2 
41 0 0 c Teacher 22.2 41 4 

12 12 0 0 d HiQher Teacher 
9 50 

4 a a e Associate senior Teacher 
5.6 4 1 

63 a a f Senior Teacher 44.4 63 8 
34 a a 50 34 Marital status a Married 

9 
3 3 a a b Sinale 1 5.6 

a a a 11.1 a c Others 
2 

a a 0 11.1 a Responsibility a Principal 2 a a a 0 b Assistant Princioal 12 66.7 
a 11.1 a a a c Unit leader 2 

d)Counselor 
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Item I of Table -I shows that of the respondents, 100 percent of the administrators, 86 per 

cent of the teachers and 56.8 per cent of the students were males, and 14 per cent of the 

teachers and 43 .2 per cent of the students were females . The above information indicates that 

females, let alone occupy managerial position, their participation in teaching at secondary 

school level is insignificant. On the other side the proportion offemale students in the sample 

is ?o close to that of male students. This could be an indicator for the increased participation 

rate of female students in secondary education. 

• .j 

Regarding item 2 of the same table, only 5.6 per cent of the administrators and'] per cent of 

the teachers were above the age of 50 years. However, 33 .3 per cent of the administrators and 

24 per cent of the teachers were in the age group of 40 - 50 years ; 44.4 per cent of the 

administrators and 49 per cent of the teachers were in the age group of 30 - 39 years; and 

16.7 per cent of the administrators and 24 per cent of the teachers were in the age group of20 

- 29 years. The figures show that most of the administrators and teachers were in the age 

group of 30 - 39 years (Middle adult hood stage) . Thus, most of the administrators and 

teachers were matured and fit to take responsibility. 

With respect to age of students, the table shows that 13.2 per cent, 68 .8 per cent and 18 per 

cel'lt of the students were in the age of group of above 19 years, 16 - 19 years and 12- 15 

years respectively. This information indicates that nearly qll .,of. the students were in their 

adolescent stage. 

As to item 3 of the table, S .6 per cent of the administrators and 31 percent of the teachers 

were qualified at 8A (8 Sc) level ; 61 .1 per cent per cent of the administrators and 21 per cent 

h I·ft d at 12+3 level ' 33 3 per cent of the administrators and 45 per of the teac ers were qua I Ie , . 

. I'fi d t 12+2 level and 3 per cent of the teachers were qualified cent of the teachers wei e qua I Ie a , 

at 12+ 1 level. From this one can realize that most of the administrators and teachers were 

. . f I'fi t ' ded at secondary school level. below the minimum requirement 0 qua I Ica Ion nee 

. 8 8 er cent 10.8 per cent and 5.2 per cent of the Reoardino item 4, as shown It1 the table, . p , 

b b . 10+2 10+ l and preparatory level respectively. Similarly, 32.4 per cent of the students were tn , 

I . 8 r cent of the students were in grade 9. 
students were tn grade 10 and 42. pe • . .. 

. I d administrators. As it is obser"ed from the I . f h bl asks service year of teac lers an 
tern 5 0 t e ta e 4 . t of the teachers have service less than 

f I dministrators and 1 pel cen 
table, 5.6 per cent 0 t 1e a . . d 13 per cent of the teachers have 

. . 6 er cent of the admll1lstrators an 
4 years. Stlntlarly,5. P . fthe administrators and 6 per cent of the 
service in the category of 4 - 6 years; 5.6 per cent 0 
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teachers have service with in the range of7 - 10 years, and 16.7 per cent of the administrators 

and 19 per cent of the teachers have service between II to 15 years. But, relatively large 

number of administrators and teachers has service above IS years respectively. 

The career level of administrators and teachers in the sample of the study was indicated in 

item 6 of the table. Accordingly, 11.1 per cent of the administrators and 24 per cent of the 

teachers were beginning teachers; 6 per cent of that teachers were medium teachers; 11.1 per 

cent of the administrators and 13 per cent of teachers were on career level of teacher .Further 

more, 22.2 per cent of the adm inistrators and 41 per cent of the teachers were higher teachers; 

50; per cent of the administrators and 12 per cent of the teachers were associate senior 

teachers .However, only 5.6 per cent of the administrators aI:d 4 r,er cent of the teachers were 

seilior teachers . 

As the table depicts, 44.4 per cent of the administrators and 63 per cent the teachers were 

married, and 50 per cent of the administrators and 34 per cent of the teachers were single. But 

some of the respondents i.e, 5.6 percent of the administrators and 3 per cent of the teachers 

were in the category of "other" , Regarding responsibility of administrators as shown in the 

table, the principals, assistant principals and counselors were 11 .1 per cent each respectively. 

3.2. The Current Status of Student s' Disciplinary Problems in the 
Schools 

· ., 

wel'e prov 'lded a list of twelve statements in' Me second set of items of the R~spondents 

t· . Wll'lch are perceived to be related to discipline problems of students in the ques lonnalre . 

schools under study. The responses of respondents for the statements that perceived to show 

the current status of the schools were collected and presented in Table n below. Then the 

analysis of these data is shown in the pages following the table . 

. j 
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Table II. Responses of R 
Disciplinary Problems in thee~~~ndents on the Current Status 

'SI:I ICIII CIIIS ools 
of Students' 

No. Types of rCS llo ml en ls ( I ) ( 2 ) (3 ) 
SO 0 

(4 ) ( 5 ) 

Ad minis trators(N 
UO A SA TOTAL (I )+ ( 2) 

18) 
(4)+(5) 

5.6 0 22.2 
Te:lchcrs (N- I 00) 

27.8 44.4 
I 

2 
100 5.6 

1 8 
72.2 

1 Sludcnts (N 250) 
25 64 100 

5.2 6.8 17.6 
3.0 89.0 

Administ ra tors(N- 18) 
25.6 44.8 

11 .1 11.1 
100 12.0 70.4 

'. TC:lchers (N 100) 
16.7 22.2 ~8 .9 

1 5 
'. 100 22.2 61.1 

13 
.J 

2 Stud ents (N 250) 
36 45 

10.4 9.2 
100 6.0 • 81.0 

Admin ist r:ltors(N 
26 22.4 32 

18) 5.6 a 
100 19.6 54.4 

a 
Teachers (N 100) 

22.2 72. 2 100 
1 a 

5.6 94.4 

3 Students (N 250) 
9 36 54 

2.8 4 
100 1.0 90.0 

Admi nistrators(N 
9.6 42.8 40.8 100 

18) 5.6 a 
6.8 83.6 

27.8 38.9 27.8 100 5.6 66.7 
Tenchers (N 100) 2 8 24 39 27 100 10.0 66.0 

4 Studen ts (N 250) 8.8 12.4 26 26 .8 26 100 21 .2 52.8 
Ad m inis tnllors(N 18) a 11 .1 33.3 16.7 38.9 100 11 .1 55.6 
Teac hers (N 100) 6 12 21 40 21 100 18.0 61.0 

5 Students ( N 250) 12 20 .8 21.2 28 18 100 32.8 46.0 
Admin istra tors(N 18) 5.6 11 .1 11 .1 66.7 5.6 100 16.7 72.3 
Teac hers (N 100) 5 11 26 35 23 100 16.0 58.0 

6
1 Stu den ts (N 250) 7.6 10.8 18.4 36.4 26.8 100 18.4 63.2 

Adm inist rators(N 18) 22 .2 33.3 16.7 16.7 11 .1 100 55.5 27.8 

Teachers (N 100) 22 33 18 13 
.. 

• 14 . , 
.J 

100 55.0 27.0 

7" Students (N 250) 31.6 20 13.6 19.2 15.6 100 51.6 • 34.8 

Adm inistra tors(N 18) 11.1 38.9 33.3 5.6 11.1 100 50.0 16.7 

Teachers (N 100) 29 32 19 16 4 100 61.0 20.0 

8 Students (N 250) 26.8 28.8 19.2 15.8 9.6 100 55.6 25.4 

Adm in istrators(N 18) 22.2 33.3 22.2 16.7 5.6 100 55.5 22.3 

Teachers (N 100) 25 30 20 20 5 100 55.0 25.0 

9 Studen ts (N 250) 28 30.4 12 18.4 11 .2 100 58.4 29.6 

Administ rators(N-tS) 11.1 38.9 27.8 2~ .2 0 100 50.0 22.2 

Teac hers (N- I 00) 11 30 42 13 4 100 41.0 17.0 

10 Students (N 250) 23 .6 23.6 26.4 15.6 10.8 100 47.2 26.4 

Admi nistra tors(N 18) 16.7 44.4 22.2 16.7 0 100 61.1 16.7 

Teachers (N 100) 19 39 35 7 0 100 58.0 7.0 

11 Stu dents ( N-250) 34.4 32.8 ' 17.2 4.4 11.2 100 67 .2 15.6 

I Adm inist ra tors(N 18) 22.2 44.4 11.1 16.7 5.6 100 66.6 22.3 

Te:lc hers (N= I 00) 35 30 17 10 8 100 65.0 18.0 .. 
1 ~ Studen ts ( N-250) 39.2 21.6 15.6 12 11 .6" 100 60.8 23.6 

• 
All figures a re in Percentages. SD= Strongly Disagree. D= Disagree UD=U ndecided A=Agree 

SA= Strongly Agree 

• Statement 1. Lack of student discipline is a serious problem in your school. 

• Statement 2. Students' disciplinary problem 
is known to be higher when compared 

c nda schools. with other se 0 ry 
• Statement 3. Both, male and female teachers face students' disciplinary problems. 
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• 
• Statement 4. The personality of Illost f' tl 

... 0 Ie teachers in yo I I lor their students. ur sc 100 can be a role model 

• Statement 5. Male students show mor d' , r 
, , . e ISCIP lIlary problems than female students 

• Statement 6. The dlsclphnal), problem f ~ 
time 0 emale students is increasing from time to 

• Statement 7. Most of the students in yo I I " 
and beautification of the ~r s~ 100 W111~ngly participate in the sanitation 
good. sc 100 to practice responsibility for the common 

• Statement 8. The school administration pro 'd f' 
strengthen co cur' I ' ,V! e~ pro esslOnal and material support to 
students' b I "ncu ~r, activIties III the school. knowing that it affects 

.. e Ia VIO IS POSI tlvely • . 

• Statement 9. By establishing and leading different cI b 'th I I ' 'd u s III e sc 100 , most teachers 
provi e support so as to increase the participation of students in these 
clubs so as to fulfill their natural instincts and emotions. 

• Statement 10. Most of the students participate in different clubs that are established in 
the school to satisfy some of their needs. 

• Statement 11. The increased activities of different clubs established in your school 
enable students to mould their behaviors so as to develop responsibility 
and self-direction. 

• Statement 12, Civic education has improved the disciplinary problems of students in 
School. 

Table II Consists responses of the respondents to issues raised to asses the current condition 

of1students ' disciplinary problems in the schools. Accordingly, for statement I of table II i.e. 

"lack of students ' discipline is a serious problem in your schpol", 72.2 per cent of the . . ~ . 

ad·nlinistrator, 89 per cent of the teachers and 70.4 per cent of the students were a'greed to the 

issue raised in the statement. But, 5,6 per cent of the administrators, 3 per cent of the teachers 

12 per cent of the students were disagreed, Therefore based on the majority of responses, one 

can believe that there is a serious disciplinary problem of students in the schools under the 

study, 

In relation to statement 2 of the same table, 72,2 per cent of the administrators, 81 per cent of 

the teachers and 66.4 per cent of the students were agreed; and 22,2 per cent of the 

d ' , t 6 t f the -eachers and 19 6 per cent of the students were disagreed, a milliS rators, per cen 0 l ' 

Th Co h b fi ne can have a reason to accept that the schools under the study us, trom tea ove Igures 0 

I k d 'd 'fi d b h'gh level of students' disciplinary problems when compared were nown an I entl Ie y I 
'h h d I I W'th reaard to statement 3 in !hetable, 94.4 per cent of the Wit ot er secon ary sc 100 S, I " , 
., . d 83 6 per cent of the students agreed that both 

administrators, 90 per cent of the teachers an ' 
, d' 'r ary problems in the schools, 

male and female teachers faced students ISCIP 111 . 
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As to statement 4 in the table, 66.7 per cent of tl d " 
le a mll1lstrators, 66 per cent of the teachers 

and 52.8 per cent of the students agreed that j" 
, persona Ity of the teachers in schools can be a 

role model for the students .Contrary to this 5 6 . . . 
, . per cent of the admll1lstrators, 10 per cent of 

the teachers and 21.2 per cent of students disaoreed t th 
. b 0 e statement. Thus, the majority of the 

respondents perceived that teachers ' personality ca b I 
I n e a ro e model for the students in the 

schools. 

For statement 5, that is, "male students show more ~ 
disciplinary problems than female 

students", 55.6 per cent of the administrators, 61 per cent of the teachers and 56 per cent of 

students agreed. On the other side, 11.1 per cent of the administrators, 18 per cent of the 

teachers and 32.8 per cent of the students were disagreed . Thus, most of the respondents feel 

that male students show more disciplinary problems compared to female students in the 

schools. 

Regarding statement 6 in the same table, 72.3 per cent of the administrators, 58 per cent of 

the teachers and 63.2per cent of the students responded "agree" and "strongly agree" to that 

"the disciplinary problems of female students are becom ing increasing". Bet 16.7 per cent of 

the administrators, 16 per cent of the teachers and 18.4 per cent of the students responded 

disagree" and "strongly disagree" to the statement. Ther,efore, . most of the respondents 
. ~ 

perceived that the disciplinary problems of fem ale students are increasing from time to time 

in the schools. 

For statement 7 which says "most of the students in your school willingly participate in the 

sanitation and beautification of the school to practice responsibility for the common good" , 

27.8 per cent of the administrators, 27 per cent of the teachers and 34.8 per cent of the 

students agreed while ,55 .5 per cent of the administrators, 55 per cent of the teachers and 51 .6 

per cent of the students disagreed . Thus, the majority of the respondents perceived that most 

of the students in the schools do not participate willingly in the sanitation and beautification 

of their schools. 

St~tement 8 of the same table was raised the issue that "the school administration provides 

·h co currtcular activities in the school" pr.ofessional and material SUppOit to strengt en - • 
. : . . . . 61 er cent 0 f the teachers and 55 . 6 per cent Accordingly, 50 per cent of the admll1lstrators, P 

16 7 er cent of the administrators, 20 per cent of of the students were disaoreed. But, only . P 
b d Thus as to the perception of most of the 

the teachers and 23.6 per cent of the students agree . , 
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"
es'pondents the school administration doesn ' t IJrovide prolt!s~;onal d t ' I 
" "" an ma ena support to 

strengthen the co-curricular activities in the schools. • 

Considering statement 9 which says "by establishing and leading different clubs in the school , 
most teachers provide support so as to increase club participation of students", 55.5 per cent 

of the administrations, 55 per cent of the teachers and 58.4 per cent of students were 

disagreed .But on the other side, 22.3 per cent of the administrators, 25 percents of the 

teachers and 29.6 per cent of the students were agreed. Therefore, one can infer from this 

information that most of the teachers do not provide support to increase club participation of 

students by establishing different clubs in the schools 

3.3. Types of Commonly Observed Students' Di~cipline Problems in the 
Sthool Compound 

In the third set of items of the questionnaire, the respondents were provided a list of nineteen 

statemenfs expressing the types of disciplinary problems perceived to be shown by secondary 

school students. The responses of the respondents to these statements are presented in Table 

\II and followed by their analysis as shown in the pages below the Table. 

• .J 
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Ta'ble III. Responses to Types of Students ' O' 

'"Si" t ~ lnen ts Types of responde nts (I) (2) 
ISClplinary Problems i n the School 

No. SO 
(3) (4) !5) 

IJ Ad min is t ra tO I's(N 181 
() uo 

0 A SA (1)+(2) 
Tend lel's (N= I 00) 

0 0 Tota l (4)+(5) 
0 

5.6 94.4 100 
Student s ( N-250) 1 1 0.0 100.0 

10 8.8 
29 69 100 

2 
A d min ist r:r tors(N 18) 0 

8.8 37.2 35.2 
1 98 

Teachel's (N 100) 0 5.6 ILl 
100 18.8 72.4 

1 83.3 
Studen tS! N 250) 0 1 27 

100 0.0 94.4 

~ Administl 'ators(N 
11.6 8.8 7.2 

71 100 1.0 
IS) 5.6 5.6 

30.8 41.6 100 
98.0 

Teachers (N 100) 11.\ 33.3 
20.4 72.4 

I I 44.4 100 11.2 
Students (N 250) 5 48 77.7 

10.4 10.8 
45 100 

"1 Ad min istn, tors(N 18) 13.6 38.4 
2.0 93.0 

5.6 26.8 100 
Teachel's (N 100) 

16.7 11.\ 38.9 
21.2 65.2 

II 27.8 100 
Students ( N-250) 

22 5 27 
22.3 66.7 

10 35 
f--, Ad m i nist ra to rs(N 18) 

4 24.8 35.2 
100 33.0 62.0 

~ 0 0 
26 100 14.0 

Teaehers(N 100) 5.6 22.2 61.2 
I I 

72.2 100 0.0 
S tudents (N 250) 

19 37 
94.4 

12.8 13.6 
42 100 2.0 

6 Ad ministrators(N-IS) 
9.2 30.8 33.6 

79.0 
0 0 

100 26.4 
Teachers (N 100) 

5.6 16.7 77.7 
64.4 

0 100 
Students 7 N 250) 

I 3 20 
0.0 94.4 

9.2 9.2 15.2 
76 100 1.0 %.0 

7 Ad mi n ist ra to rs(N 18) 0 
26 40.4 100 18.4 

Teachers(N 100) 
11.\ 5.6 38.9 44.4 

66.4 
, 2 8 

100 11.\ 83.3 
St uden ts ( N· 250) 

12 47 
10 11.6 11.2 

31 100 10.0 78.0 

8 Admin ist ra tors(N 18) 0 
34.6 35.6 100 21.6 

Te:rchers (N 100) 
22.2 22.2 22.2 33.4 

70.2 

7 17 26 
100 22.2 55.6 

'. Students IN 250) 
24 J6 100 24.0 

27.2 20.S 27.2 
50.0 

9 Admin is tr:r tors(N IS) 16.7 16.7 
16 8.8 100 48.0. 24.8 

Teachers (N 100) 
11.\ 22.2 33.3 100 33.4 

13 16 15 34 
55.5 

Students (N 250) 
22 100 29.0 56.0 

35.2 17.2 18 13.2 
10 Administ ra tors(N IS) 

6.4 100 52.4 29.6 
0 0 16.7 38.9 

TeacherslN 100) 
44.4 100 0.0 83.3 

2 7 IS 47 
Studen ts (N 250) 

29 100 9.0 76.0 
12.8 20.8 14.4 

II Administ ratol's(N IS) 0 
29.6 22.4 100 33.6 52.0 

5.6 16.7 44.4 
Teachers TN 100) 3 

33.3 100 5.6 77.7 
4 19 42 32 100 7.0 74.0 

Studen ts ( N-250) 17.6 10.8 2 1.2 28.8 21.6 100 28.4 50.4 
12 Admin istra tors(N 18) 0 27.8 16.7 22.2 

TeacherslN 100) 
33.3 100 27.8 55.5 

7 16 232 22 23 100 23.0 45.0 
Students (N 250) 36.4 19.6 17.2 10 16.8 100 56.0 26.8 

13 Admin istnlto rs(N 18) 22.2 5.6 22.2 27.8 22.2 100 27.8 50 
Teachers (N 100) 9 13 23 28 27 100 22 55 
Students (N 250) 29.6 21.2 20 16 13.2 100 50.8 29.2 

14 Admi nist r a torsi N 18) 0 5.6 16.7 22.2 55.5 100 5.6 77.7 
Teachel's (N 100) 0 3 12 32 53 100 3 85 
Studen ts! N 250) 17.2 13.6 16.S 24 28.4 100 30.8 52.4 

15 ·Ad mi nistnltors(N 18) 11.1 38.9 22.2 16.7 11.\ 100 50 27.8 
! 

Te:rchers (N 100) 14 43 24 I I 8 100 57 19 

S Luden ts (N 250) 37.6 23.2 25.6 8.4 5.2 100 60.8 13.6 

16 Adminis t raLors(N L8) 0 22.2 27.8 16.7 33.3 .. 100 22.2 50 

'. Teachers (N 100) 10 12 19 28 "51 100 22 59 

Studen ts ( N- 250) 32 24.4 25.2 10 8.4 100 56.4" 18.4 

L7 Administ ra Lors(N-1 8) 0 0 22.2 27.8 50 100 0 77.8 

T eachers (N-I OO ) 5 6 21 39 29 100 II 68 

Studen ts ( N- 250) 19.2 13.6 14 23.2 30 100 32.8 53.2 

L8 Administ rators(N-IS) 0 5.6 IJ.l 38.9 44.4 100 5.6 83.3 

Teachers (N-IOO) 2 6 15 41 36 100 8 77 

Students( N 250) 9.6 17.2 24.8 34.4 14 100 26.8 48.4 

19 Ad mi n ist ra tors(N 18) 5.6 22.2 16.7 44.4 11.1 100 27.8 55.5 

Teachers (N 100) LO IS 23 26 26 100 25 52 

Students (N 250) 28 20.8 22.8 14 14.4 100 48.8 28.4 

All figures a re in Percentages. SD= Strongly Disagree. D= Disagree 
UD=Undecided A=Aaree SA= Strongly Agree 

b 

• Statement 1. Ta rdiness 
• Statement 2. Truancy 
• Statement 3. Not doing home works 
• ~tatement 4. Vandalism/damaging school property 
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• Statement 5. Lack of rcspcct to thc sch I . 
t 6 CI 

. 00 comll1umty 
• Statcmcn . lcatlllg during examination 
• Statcment 7. Disturbing in the class 

• Statcment 8. Threatening/attacking te-lch /1 
9 F

· I . ' ers nsuIting teache 
• Statement . '1g lhng with tcachers' rs 

• Statement 10 Fighting among students 
• Statement II. Disobeying teachers 
• Statement 12. Sexual harassment 

• Statement 13. Forcing younger students t 
• Statement 14. Forcing clever students to o. COlt)IY notcs and doing home work for them 

. give lem exam answers 
• Statement IS. Taklllg money by force froln . younger students 
• Statement 16. Insultlllg tcachers by writing tl . lelr names every where in the sci 0 I 
• Statement 17. Calling teachers either by their' 1 0 

hidden place names or I1Ick names by being at a 

• Statement 18. Coming to school without necessary m t . I th ' a crla s ey have 
• Statement 19. Threatening with soundless weapons s I I'" h' . 

I I 
' lie I as mile, c alii, etc. III the 

sc 100 

Statements in table III were presented to the respondents to obtain information about the 

tYrles of students ' disciplinary problems commonly observed in the schools .Accordingly, to 

statement I-tardiness (being late to school), 100 per cent of the administrators, 98 per cent of 

the . teachers and 74.4 per cent of the students agreed ~hat students showeiil tardiness. 

However, only I per cent of the teachers and 18.8 per cent the students disagreed. Thus, a 

large number of respondents perceived that tardiness of students is a commonly observed 

phenomenon in the schools. 

Similarly, for statement 2, 94.4 per cent of the administrators, 98 per cent of the teachers and 

72.4 per cent of the students agreed that students in the schools under study are truants. But, 

only one per cent of the teachers and 20.4 per cent of the students disagreed to this statement 

This means, as to the opinion of the respondents, truancy of students (unexcused absent from 

class) is common in the schools. 

Cdnsidering statement 3, i.e. "not doing home works", 77 .7 per cent of the administrators, 91 

per cent of the teachers and 65.2 per cent of the students agl~eed ·to the issue raised in the 

st~fement. However, 11 .2 per cent of the administrators, 2 per cent of the teachers and 21 .2 

per cent of the students disagreed .Hence, most of the respondents agreed that not doing home 

d d· . I' ry problems of students in the schools. 
work is one of the commonly observe ISCIP lila 

A
. b fi t ble 3 the responses to vandalism appeared in statement 4 were 

s It can e seen rom a , 

f d 
. . t tors 62 percent of the teachers and 61.2 percent of the 

agreed by 66.7 percent 0 a mll1lS ra , 
f th administrators 33 percent of the teachers and 

students and disagreed by, 22.3 percent 0 e ' 
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14 percent of the students. Therefore the p. " . 
, erceptlon ot mo t f tl 

. ' f ' '" SOle respondents indicates that vandalism IS one 0 students di sciplinary p ' bl . 
10 ems III the schools. 

"Lack of respect to the school community" t d ' 
s ate III statement 5 of the same table 

presented to the respondents to assess whetl ' , ' ' " ' was 
. ler It IS dlSClplllle problem of students or not 

Accordlllg, 94.4 percent of the administrators 79 . , 
, . ' percent of the teachers and 64.4 percent of 

the students agl eed to the statement while Onl 2 '. 
. ' y percent of the teachers and 26.4 percent of 

the students disagreed. Therefore, lack of res ect t I . . 
:. Pot le schpol community IS also one of the 

disciplinary problems of students in the schools.-

For "Cheating during examination" which is stated s t t 6 . 
a s a ement III the table, 94.4 percent of 

the administrators, 96 percent of the teachers and 66 4 . t f 'l 
. pel cen 0 t le students were agreed but 

only 1 percent of the teachers and 18.4 percent of the st d d' . . . u ents Isagl eed. Thus, maJonty of 
the respondents accepted that cheating durina examinatioll I'S also fth bl 

b one 0 e pro ems created 
by the students in the schools. 

Regarding statement 7 of the table, 83 .3 percent of the administrators, 78 percent of the 

teachers and 67.2 percent of the students agreed that disturbing in the class is one of the 

disciplinC!ry problems created by students , in the schools. But, I 1.1 percent of the 
I 

administrators, 10 percent of the teachers and 21 .6 percent of the students disagreed to the 

iss,lle raised in statement 7. Therefore, based on the responses ef h~~jority of the respondents, 
. . 

disturbing in the classroom is also students ' disciplinary problems in the schools. 

As to statement 8 of the table, 55 percent of the administrators, 50 percent of the teachers and 

only nearly 25 percent of the students agreed that students are threatening their teachers by 

force while 22.2 percent of the administrators, 24 percent of the teachers and 48 percent of 

the students disagreed on the matter. Therefore, most of the administrators and teachers 

perceived that teachers are threatened by force so as to be afraid of their students. But, the 

responses of most of the students are contrary to the administrators and teachers i.e. students 

do not threat their teacher9 by force. 

Similarly; for statement 9. of the table, 55 percent of the administrators, 56 percent of the 

teachers and 29 .6 percent of the student con firm that studen.ts~eat( kick! their teachers. But, 

33':4 percent of the administrators, 29 percent of the teachers and 52.4 percent of the studen~s 
. . d teachers perceived that students commit 

disagreed. Thus most of the admllllstrators an 

wh 'lch is contrary to the perception of most student 
physical abuse on their teachers 

respondents. 
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. 
As to statement 10 of the same table 83 3 . ' 

, . pel cent of the administrat 76 
teachers and 52 percent of the teachers and 52. . ors, percent of the 

. . pel cent of the students a re d I · . 
fightll1g among students 111 the schools B t get lat there IS 

. u , contrary to this 9 percent of I 
33 .6 percent of the students disagreed on tl ' ..' tle teachers and 

. . 1e ISSue raised III the statement. Based on res on 
of 1I10st of the I espondents, It can be said th t fi I . P ses 

. . , a Ig HlIlg among students is one of students ' 
disclplll1ary problems III the schools. 

Reaarding statement I I of the same table 77 7 '" , . percent of til ' d .. e a Il1l1llstrators, 74 percent of 
the teachers and 50.4 of the students aoreed that t d . 

. '" S 1.1 ents are disobedient to orders of their 
tea'chers. However, 5.6 percent of the adm{nistrato' 7 . 

IS, pel cent of the teachers and 28.4 
percent of the students disagreed on the issue raised' th . .. 

:. . III 0 s!jltemenl. Hence, based on the 
view of most of the respondents, one can realize that studellts . d' b d' . '. al e ISO e lent to their teachers 
in the schools under study. 

When we consider responses to statement 12 of the same table, 55.5 percent of the 

administrators, 45 percent of the teachers and 26.8 percent of the students agreed that female 

students faced sexual harassment. However, 27.8 percent of the administrators, 23 percent of 

the teachers and 55 percent of the students disagreed. Therefore, as it can be seen from the 

table most of the administrators and teachers perceived that female students faced sexual 

harassment wh ich is contrary to the perception of most of student respondents. 

Re~arding responses to statement 13 of the table, 50 percent of the administrators, 55 percent 

of the teachers and 29.2 percent of the students agreed that younger students are forced by 

elder students to do home works and copy notes for them. 6nth~ other side, 27.S percent of 

the administrators, 22 percent of the teachers and 50.8 percent of the students disagreed. As it 

can be seen from the table, majority of the administrators and teachers perceived that younger 

students are forced by elder ones to do home works and copy notes for them as one of 

discipline problems seen in the schools, which is contrary to perception of majority of the 

students. 

With respect to responses to statement 14 of the same table, 77.7 percent of the 

administrators, 85 percent of the teachers and 52.4 percent of the students agreed that clever 

. h n answers However 5.6 percent of students are forced by the weaker ones to give t em exal . , 

h d 30 8 ercent of the students disagreed. From 
th~ administrators, 3 percent of the teac ers an . P 

. '. . f t of the respondents is that clever students are 
thiS, It can be realIzed that the perceptIOn 0 mos • . , .. 

• J • 
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fo/ced by the weaker o·nes to give them eX'lIn a 
. ' , ,nswers could be one of students' d' s . I" 

problems III the schools. I CIP lIle 

As to the responses of statement 15 of the same tabl 27 8 . ' 
e, . percent of the administrators 19 

of the teachers and 13.6 percent of th I' d ' 
. e s II ents agreed that older students take money by 

force from youngel students. Contrary to this 50 f .. 
, percent 0 the admInIstrators, 57 percent of 

the teachers and 57.8 percent of I' he students disagre d t tl . . 
e 0 le ISSue appeared III the statement 

Based on the majority of responses, one can realize tl t Id' d . 
. la 0 el stu ents do not take money by 

force from younger ones 111 the schools. 

In relation to responses to statement 16 of the same table 50 . · f .h .. 
, pel cent 0 I' e admllllstrators, 59 

percent of the teachers and 18.4 percent of the students aareed that st d t . I . 
'" u en s are IIlSU tlllg 

teaphers by writing their names some where else in the school compound. But, it was 

disagreed by, 22.2 percent of the administrators, 22 percent of the teachers and 56.4percent of 

th~ students. Here again, majority of the administrators and' teacl~~'rs perceived that students 

are insulting teachers by writing their names some where in the school compounds which is 

contrary to that of students ' perception. 

With regard to responses to statement 17 of the same table, 77.8 percent of the administrators, 

68 percent of the teachers and 53.2 percent of the students agreed that students are calling 

teachers either by their names or nick names by hiding themselves in the school compounds. 

However, only I I percent of the teachers and 32.8 percent of the students disagreed to this 

statement. Therefore, based on responses of the majority, it can be concluded that students 

caII teachers either by their names of nick names to make them angry by hiding themselves in 

thtl schools. 

Concerning responses to statement 18 in the table above, 83 .3 ye.rcent of the administrators, 

71 percent of the teachers and 48.4 percent of the students agreed that students are coming to 

. . I h I H er 5 6 percent of the administrators, 8 school wIthout necessary materia s t ey lave. owev , . 

percent of the teachers and 26.8 percent of the students disagreed. Therefore, based on the 

. . 't b' all'zed that students are not coming to school with necessary maJonty responses, I can e Ie 
. .' tl t the students in these schools are careless materials they have for learning. ThIs II1dlcates la 

for their education. 

. table 55 5 percent of the administrators, 
Regarding the responses to statement 19 111 the same " . 

fthe students agreed that students are threatenll1g 
52 percent of the teachers and 28.4 percent 0 . C. t this ?7 8 

h knl·ties chams etc. ontJary 0 , - . . . dl weapons suc , , others In the school wIth sOLIn ess 

, .J 
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nt 0 f the ad", in ist,atoes. 25 pee cent 0 f the te",hees and 48.8 pecoent 0 f the st"den~ perce 

dlsa", , . ol·eed. If we consider the majority responses of the resl)ondents here also most of the 
d 

'IJistrators and teachers confirmed that there are students threatenina others with a \111 b 

dl
ess weapons such as knife, chain etc. and hence students feel insecure in these schools. SOLIn ' . 

··t most of student respondents ' perception is contrary t~ tha~ of the adminilitrators and 
Bu , 

teachers. 

. . tile open-ended questions the respondents were asked to rank the I st five most serious 
USing 

and the second five most serious students' discipline problems in the schools. 

'dinaly the first five most serious discipl ine problems of students were ranked as follow 
AccOI b' 

/. As administrators ranked the first most serious ones 

I. Tardiness (Coming late to school) 

2. Truancy (unexcused absence) 

3. Disrespect towards the school community 

4. Cheating, during examination 
I 

5. Disturbing in the classroom 

1I:.As teachers ranked the first most serious ones 

. I. Tardiness (Coming late to school) 

2. Truancy (unexcused absence) 

3. Cheating during exam ination 

4. Not doing home works 

5. Forcing clever students to give them exam answers 

III. As students ranked the first most serious ones. 

I. Tardiness (coming late to school) 

2. Truancy (unexcused absence) 

3. Disturbing in the class room 

14. Cheating during exam ination 

.' 5. Not doing home-works . the schools, each group of the 
". . fthe disciplinary problems rn As it can be seen from rankrng a bl 

r less similar types of pro ems. 
respondents have ranked more o. , disci linary problems were ranked as 

t enous students p Similarly, the second five mas s 

follow: . 

d most serIOUS ones I. As administrators ranked the secon 

I. Fighting among each other .'als they have 
2. Coming to school wIth alit n . ecessary matell 



3. Not doing homework' s 

4. Disobedience to the order of teachers 

5. forcing clever students to give tl 
. 1em exam . Answers 

6. Call1l1g teachers by their name . s or nick names 
11 As teachers ranked the 2nd most ser· 

. 10US ones 
I I . Disrespecting the school community 

2. Disturbing in the class room 

: . .3 . Coming to school without necessa . . • .J 

Iy matenals the have 
4. Fighting among each other 

5. Disobedience to the order of teachers 

III. As students ranked the second most serious ones 

I. Disrespecting the school community 

2. Vandalism (damaging school properties) 

3. Calling teachers by their names or nick names 

4. Forcing clever students to give them exam answers 

5. Fighting among each other 

It can be seen that most of the items ranked as the second Inost s . . I enous ones were common 111 

each group. 

3.4. Types 
Misbehavior 

of Problems Created by Students 
outside the School Compound 

with 

Twelve statements related to problems created outside the school compound on teachers, students 

or members of the community by students with behavior problems were appeared in the fourth set 

of items of the questionnaire in order to obtain information from the respondents The respondents 

were reacted on each of them by indicating their level of agreements as Strongly Agree, Agree, 

Undecided, Disagree, or Strongly Disagree, which can be converted into rating scales of 5, 4, 3, 

2, and 1 respectively .Accordingly, the data shown in Table rv are perceptions of the respondents 

on 'the types of problems assumed to be created by students mentioned above outside the school 

e:-spressed in percentages. The analysis and interpretatim1 9f . the data are presented in the 

paragraphs just below the Table. 
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Table IV. Responses to Types of St d ". 
d u ents Dlsclpr 

Coll1Poun mary Problems out of the School 
.:;-- . 

Sta temen ts 
Types of respondent 

(I) (2) (3) No SO (4) (5) 
I- Administrators(N=18) D UD 

0 A SA 
Teachers (N-100) 0 22.2 11.1 

TOTAL 1 +2 4+5 
4 5 66.6 100 0 

1 Students ( N=250) 8.8 
12 35 44 100 

77.7 

I- Administrators(N=18) 
9.6 18.4 39.2 24.0 

9.0 79.0 
5.6 16.7 100 18.4 

Teachers (N=1 00) 16.7 27.7 33.3 
63.2.2 

5 9 100 22.3 61.0 , 2 Students ( N=250) 22.4 
16 45 25 100 

r- Administrators(N=18) 
21.6 3.6 28 24.4 

14.0 70.0 
11.1 5.6 16.7 

100 44.0 52.4 
Teachers (N=100) 12 12 

33.3 33.3 100 16.7 
3 Students ( N-250) 15 j!3 66.6 

.. 35.6 8.8 
38 100 24.0 61.0 

Administrators(N=18) 17.2 28.4 10 100 27.8 44.4 5.6 
. 44.4 38.4 

Teachers (N=100) 17 
5.6 16.7 100 72.2 

4 Students ( N=250) 
23 37 13 10 

22.3 
44.4 24.4 

100 40.0 23.0 
Administrators(N=18) 

20 8.4 2.8 100 68.8 5.6 27.8 16.7 
11.2 

Teachers (N=100) 27.8 22.2 100 9 11 21 41 
33.4 50.0 

5 Students ( N=250) 36.2 19.6 
18 100 20.0 59.0 

Administrators(N=18) 
25.2 12 8 100 55.8 0 5.6 11 .1 33.3 

20.0 
Teachers (N=100) 50 100 5.6 2 3 25 34 36 

83.3 

6 Students ( N=250) 100 5.0 16 8.4 23.2 26.8 
70.0 

Administrators(N=18) 
25 .6 100 24.4 52.4 0 11 .1 22.2 

Teachers (N-100) 
38.9 27.8 100 11.1 66.7 4 10 23 39 24 100 

7 Students ( N-250) 24.8 
14.0 63.0 

21 .2 18.4 25 .2 10.4 100 46.0 
Administrators(N=18) 0 5.6 

35.6 

Teachers (N-1 00) 
22.2 44.4 27.8 100 5.6 72.2 

2 9 34 27 28 100 11 .0 
8 Students ( N-250) 

55.0 
28.4 17.2 25.6 16 12.8 100 45.6 28.8 

Administrators(N=18) 11 .1 11.1 16.7 27.8 33 .3 100 22.2 61.1 
Teachers (N=100) 9 11 23 33 24 100 20.0 57.0 

I 9 Students ( N-250) 21.6 19.2 25.2 19.6 14.4 100 40.8 34.0 
Administrators(N-18) 11 .1 5.6 16.7 33 .3 33.3 100 16.7 66.6 
Teachers (N=1 00) 6 8 31 ~2 23 100 14.0 55.0 

" 10 Students ( N-250) 18.4 20 18.4 28.8" 14.4 100 38.4 43.2 
11 Administrators(N=18) 11 .1 5.6 27.8 27.8 27.8 100 16.7 55.6 

Teachers (N-100) 12 9 29 27 23 100 21 .0 50.0 
Students ( N- 250) 22 16 20.8 22.8 18.4 100 38.0 41.2 
Administrators(N=18) 11 .1 27.8 27.8 16.7 16.7 100 38.9 33.4 

Teachers (N=100) 19 10 40 15 16 100 29 31 

12 Students ( N=250) 42 20.8 23.2 10.4 3.6 100 62.8 14 

All figures are in Percentages. SD= StI'ongly Disagree. 0= Disagree UD=Undecided A=Agree 

SA= Strongly Agree 
• Statement 1. Name calling of teachers by being at a hidden place 

• Statement 2. Insulting teachers 
• Statement 3. Beating/kicking teachers 
• Statement 4. Robbing teachers 
• Statement 5. Forcing teachers to add marks 
• Statement 6. Beating students 
• Statement 7. Robbing students 
• Statement 8. Sexual harassment on fem ale student~ 

'. . Statement 9. Robbing in the community 
• Statement 10. Fighting in the community 
• Statement 11. Stabbing in the community 
• Statement 12. Rapping in the community 
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Table IV Consists responses to the t e ' 
. , yp s of problems created b ' .' 

P
roblemS outside the school compound y students with behavior 

on teachers stt d 
, I ents and members ofth . 

I
. . e commuIllty 

Thus, ne lesponses to statement I of table ' " 
IV, I.e. students c II 

themselves"; 77.7 percent the administrato 79 a teachers ' name by hiding 
. rs, percent of the teae! . 

the students agreed while, 9 percent f 'I 1elS and 63 .2 percent of 
. 0 t 1e teachers and 18.4 . , , 

responded disagreed. Therefore, based on th '. pel cent of the students 
e maJol'lty responses of the . 

reason to believe that callina teacher ' . lespondents there is a 
o s name outside the school is 

disciplinary problems faced by teachers teae! . . h one of students' 
lIng In t ese schools. 

Regarding statement 2 of the same table i.e. "stud ' . 
, . . ents Insult teachers outside the school'" 

61.1 percent of the admll1lstrators, 70 percent of th . - ' 
c,' . e teachel ~ and )~.4 percent of the students 

wel:e agreed whel e as, 12.3 percent of the ad . . J . ' mll1lstrators, 14 percent of teachers and 44 

percent of the students disagreed. Therefore b d . , ase on the perception of most of the 

respondents one can conclude that teachers teaching' th I . 
. 111 ese sc 100ls are II1sulted by their 

students outside the schools. 

The issue that appeared in statement 3 of the same table '''as t I " . vv eac 1el s HI e sometimes beaten 

by students outside the school. Thus, 66.6 percent of the administrators, 61 percent of the 

teachers and 38.4 percent of the students agreed to the statement. However, 16.7 percent of 

the administrators, 2.4 percent of the teachers and 44.4 percent of the students disagreed . 

From the figures, it can be safe to conclude that most of the administrators and teachers 

peFceived that teachers are sometimes beaten by students out side the school which is 

contrary to perception of most the student respondents. 

• 
Regarding statement 4 in the same table, though 22.3 percent of the administrators, 23 

percent of the teachers and 11 .2 percent of the students agreed that students commit robbery 

on their teachers outside the school, most of the respondents i.e. 72.2 percent of the 

administrators, 40 percent of the teachers and 68.8 percent of the students were disagreed. 

Based, on the perception of the majority, one can believe that students do not commit robbery 

on their teachers outside the school 

With respect to the responses to the issue "force is used by students outside the school to 

make teachers add marks" which is appeared in statement 5; 50 percent of the administrators, 

f h t de ts were aareed while 33.4 percent of 
59 percent of the teachers and 20 percent 0 t e sun b 

i d 55 8 ercent of the students disagreed to the 
the administrators 20 percent of the teachers an . P 

, th bove fi aures one..can ' see that the responses of 
Iss.ue appeared in the statement. From e a b' , 
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qst of the administrators and teachers d 
r11 a not agree wi til 

. d TI' . responses orn t f h the issue raise . liS might be due to th r. lOS o · t e students to 
. e act that some of th 

disclose the reality. • .J e students do not Want to 

[n statement 6, the issued raised was "stud t • 
en s are beaten /kicked/ b st d . 

discipline problems out side the school" A . Y u ents With frequent 
. s shown 111 the table 83 3 . . 

administrators, 70 percent of the teachers and 52 4 . , . pel cent of the 
. . . percent of the students aareed . . 

5.6 percent of the admll1lstrators 5 percent 'f 'l . '" on It. But 
, 0 t le teachers and 24 4 

'1' ' . . percent of the students 
disagreed on t le Issue raised 111 the statement S· 

. II1ce most of the respondents have the same 
view on the matter, one can have reason to concl d I . 

. , . . . u e t lat beatmg students outside the school 
compound IS one of students disciplinary problem f hi' 

s 0 sc 00 s under conSideration. 

students are committed robbery on students outside tl I I 
le sc 100 compound was an issue 

appeared in statement 7. As shown in the table 667 pe t of 'l . . 
, . rcen 0 t le admll1lstrators, 63 per cent 

of ·the teachers and 35 .6 percent of the students aareedl-l . :. '" ..pwevel, I 1.1 percent of the 
ad'niinistrators, J 4 percent of the teachers and 46 percent of th t d t d' • e s u en s Isagreed. Based on 

the figures, it can be seen that except the responses of most of the students, majority of the 

administrators and teachers confirm that students take personal properties of other students by 

force outside the school and hence becomes one of the challenging problems in the 

community. 

"Students comm it sexual harassment on female students outside the school" was the case 

appeared in statement 8. As shown in the table, 62 .2 percent of the adm inistrators, 55 percent 

of the teachers and 28.8 percent of the students agreed on the matter while 5.6 percent of the 

administrators, II percent of the teachers and 45.6 percent of the students disagreed . Thus, 

thd majority of administrators and teachers disclosed that sexual harassment on female 

students has been one of the problems created by misbehaved st!lderits outside the school. 
.. . 

"Students commit robbery in the community" was an issue that appeared in statement 9.1fwe 

consider the figures in the table, the majority of administrators (61.1 percent) and teachers (57 

percent) agreed that students with frequent discipline problems in the schools also commit 

robbery in the community. But, most of the student respondents (40.8 percent) were ' 

. t .' d to cover the truth, based on the 
dIsagreed . Thus, even if some of the students were lIe 

. . . . h we can realize that robbery by students has 
majorIty responses of admll1lstrators and teae ers, 

been one of the problems observed frequently in the community. 
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I statement 10, the issue "students beat/k' kl 
n IC others' 'h , . bl 'd' In t e communit " 

figures 111 the ta e 111 Icated that, most of tl ' , Y was stated, As the 
le admll1lstrators (666 ' 

percent) and students (51,2 percent) agreed th ' pel cent), teachers (55 
I , at students beat others il 

However, 16,7 pel cent of the administrators 14 1 the community. 
, , , , percent of the teachers d ~ 

the students disagreed on It. 1 herefore, based On h " . an .)8.4 percent of 
.. , , , t e maJol'lty .tesponse tI ' ' 

believe that undlsclplll1ed students in the scho I ' s, lele IS a reason to 
os ale also committed I' . 

in the community, p lyslcal abuse on others 

The other issue raised in statement II was "st d 
u ents sometimes stab others w'ltll k ' +: ' I 

'ty" TI tl " nile In tle communi , HIS, le majority of administrators (55 6 ' . 
, , ' pel cent), teachers (50 percent) and 

students (41.2 pel cent) confirmed 111 their agreement tl . , 
, , lat students with discipline problems in 

the schools under consideratIOn, sometimes commit ' , , 
cnmll1al acts of stabbing others with 

knife in the community, 

"Students with frequent discipline problems commit ra 'a ' I ' " 
PPIll", 111 t le community was appeared 

in statement 13, As can be observed from the table maiority of tl d " 
I ' " le a mlnlstrators (44,5 

percent), teachers (35 percent) and students (62 8 percent) contil'l d tl t, ' , 'ne 13 I applllg was not 
committed by these students in the community, 'J .' . 

3.5. Home/Family/-Related Factors for Students' Discipline 
Problems in Schools 

Ten statements describing some conditions of students ' home environment that are assumed 

to be the causes for students' discipline problems were appeared in the fifth set of items of the 

questionnaire, The intention of the student researcher was to gather opinions from the three 

groups of respondents (school administrators, teachers and students) on family backgrounds 

of students with frequent discipline problems in schools, Accordingly, the data presented in 

Table V are responses of the respondents to issues raised in the statements using percentages, 

B?,sed on the data gathered, the analysis and interpretation ~ere 'made as indicated in the 

paragraphs next to the Table, 
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Table V. Responses to FamilY-R P b elated F lems Disciplinary ro actors for Students' 
s tatcmcnts ( I ) 

No TY ncs of I'CS IJondents SO 
(2) (3) (4) (5) 

!-- Admin ist ratorsfN- IS) 
0 UD A SA 33.3 44.4 TOTAL 

Tcachers (N 100) 
16.7 0 

1 +2 4+5 
I 30 

5.6 100 
Studcnts (N 250) 

27 25 77.7 
7 II 

5.6 

--- Admin istl'll\ors(N- IS) 
19.2 21.2 36.4 

100 57.0 

16.7 
11.6 11.6 100 

IS.O 

Tcachers (N 100) 
11.1 33.3 3S.9 

40.4 23.2 
6 

0 100 

2 St udent s (N 250) 
21 2S 37 

27.8 38.9 
S.4 IS.S 

8 100 - Ad min ist I'a t orsfN 
36.!L 27.0 45.0 

IS) 0 
~ 13.2 100 

Teachcrs (N 100) 
0 11.1 16.7 

27.2 36.8 

4 
72.2 100 

3 Studcnts (N 250) 
5 26 26 39 

0.0 88.9 

11.6 100 

Ad mi n ist ra to rs(N IS) 
14.S 16.4 20.4 36.8 

9.0 65.0 

0 5.6 
100 26.4 

Teachcrs (N ] 00) 
27.8 16.7 50 

57.2 

2 5 
100 5.6 

I 4 Student s (N 250) 
27 28 32 

66.7 

7.6 13.6 
33 7.0 60.0 

Ad mi n istm to rs( N 18) 
10 22.4 48.4 100 

5.6 0 33.3 
2 1.2 70.8 

TeachCl's (N 100) 
16.7 44.4 

3 1 
100 5.6 61. 1 

" 5 Studc nts (N 250) 
24 32 40 100 

8.8 
.j 4.0 

8.4 15.2 24.S 
72.0 

Ad min ist ra tors(N 18) 
42.8 100 

0 0 
17.2 07.6 

Teachers (N 100) 
16.7 5.6 77.S 100 

0 4 12 28 
0.0 83.4 

6 Studcnts ( N 250) 
56 100 

5.6 8.4 19.6 
4.0 84.0 

Adl1l inist rators(N 18) 
26.8 39.6 100 

0 11.1 33.3 
14.0 66.4 

Teachcrs (N 100) 
22.2 33.3 100 

4 11 44 
11.1 55.5 

7 Students (N 250) 
28 13 100 15.0 

12.8 19.6 
41.0 

51.6 8.8 7.2 100 32.4 16.0 
Adminis tra tors(N 18) 11.1 16.7 33.3 27.8 11.1 100 27.8 38.9 
Teachers (N 100) 12 10 47 2 1 10 100 22.0 31.0 

8 S tudcnts (N 250) 10.8 4.4 43.6 20.8 21.2 100 14.4 42.0 
Admin is tm tors(N 18) 5.6 5.6 16.7 27.8 44.4 100 11.2 72.2 
TeachCl's (N 100) 8 8 17 31 36 100 16.0 67.0 

9 S tud ents (N 250) 13.2 19.6 32.4 20.8 14 100 32.8 34.S 
Ad l1linist ra tol'sfN 18) 5.6 0 55.6 5.6 33.3 100 5.6 38.9 
Tcachers (N 100) 5 2 42 27 24 100 7.0 51.0 

10 Stud ents (N 25.0) . 8.4 13.6 39.6 24 14 100 22.0 38.0 

Ali'fi ures are in P e l'ce n a g t ges . S D Stl o n gly Olsagl ee. 0- Disagree UD= Undecld ed A=Agrcc 

SA= St rongly Ag ree 

:.' . Statement 1. High economic background famili es • 
• Statement 2.Medium economic background families 
• Statement 3.Low economic background families 
• Statement 4.Large family size families 
• Statemen t 5.fa milies that lack offering love for their children 

• Statement 6.fa milies who are indulgent 
• Statement 7.Divorced parents & being reared under single parent 

• Statement S.Lost one or both parents 
• Statement 9 famili es having low attitud e to education 
• Statement 10 families having frequent conflicts 

Table V, consists the responses on family background of students who frequently create 

discipline problems in the school s. Accordingly, "students wi th fi'equent discipl ine problems 

in fhe schools come from high economic back ground fa mil ies" was raised in statement I of 

table V 
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As shown in the table, 5.6 percent of th I" 
I e ac mlllistrators 18 

f tl e stude t ' percent of th ercent 0 1 n s agreed on th·. e teachers and 23 2 P . e ISsue while cl" . 
. . . . 57' f Isagreed by 77 7 

adn1ll11stratol s, pel cent o · the teachers and 40 . ' . percent of the 
. . . . .4 percent of the st d . 

above IIlfOJ'lnatlon, there IS no reason to ac . u ellts. Thlls, from the 
. cept that students withfi . 

P
roblems 111 the school came from high eco . requent disciplinary 

nomic backaround '" ' 1' 
t:> 1al111 les 

"Students with frequent discipline probl . 
.. " ems In schools come from . 

backGround families was the other issue ra' d ' medium economic 
'" Ise 111 statement') A ' d' . 

f h d . . - . Sill Icated In the tabl 189 
percent o ' tea mll1lstrators 45 percent of th the, ..l . 

. e eac ers and 36.8 percent of tl . d 
as "Aaree" and "Strongly agree" while 27 8 le stu ents rated 

'" . percent of the administrators 27 
d 27 2 . ' , percent of the 

teachers an . pel cent of the students rated "D' 
. as Isagree" and "Strongly disaGree" 

Through the magl1ltudes are small, based on the ma 'ori . t:> • 

. . . . . J ty I esponses, we can infer that students 
with frequent dlsclplll1e problems 111 schools co fl. . 

I me 10m medium economic back a d 
' cloun 

families. 

"Students with fi'equent discipline problems in schools co • fl .'" ' I . 
me 10m ow economic 'background 

families" was an issue raised in statement 3. As shown in tile t bl 889 a e, . percent of the 
administrators, 65 percent of the teachers and 57 2 percent of tile t d . . s u ents expressed their 

agreement while, only 5 percent of the teachers and 264 pel'cent of tl t d . le s u ents were 

disagreed. Therefore, based on the above majority response, one can real ize that students with 

frequent discipline problems in the schools under consideration come from low economic 

background fam il ies. 

Regarding statement 4, i.e. "students with frequent discipline problems in schools come from 

large family size families", as indicated in the table, 67.7 percent of the administrators, 65 

percent of the teachers and 70.8 percent of the students were agreed while 5.6 percent of the 

administrators, 7 of percent of the teachers and 21.2 percen~ of tIle students were disagreed. . ~ . 

Based on the above figures, there is a reason to accept that students with frequent discipline 

problems in the schools under the study come from families who have large family size. 

The issue raised in statement 5 was "students with frequent discipline problems in the schools 

come from families lacking to offer love to their children". As shown in the table. 61.1 

f h I d 67 6 per cent of the students 
percent of the administrators, 72 per cent 0 t e teac lers an . 

rated as "Agree" and "Stronaly Agree", where as 5.6 percent of the administrators 4 percent 
'" d "DisaGree" and "Strongly Disagree". 

of the teachers and 17.2 percent of the students rate as <:> 

fi 
. . tile table the majority responses support us to 

Therefore as can be seen from the IgUl es In 

61 . '" 



believe that students with frequent discipline . 
. . . pi obi ems in th 

I 
kina parental Ifamrllal/ love. e schools under tl 

aC '" le study were 

Statement 6 presents that "students witl f.". 
. 1 I requent d' . I' 

I. . " . d' . . . . ISClp Ine problel 
falllilles . As 111 Icated rn the table, most of tl . . ns corne from indul 

" le admlllistrators (834 . gent 

P
ercent), and the students( 66.4 percent) . pel cent) the teachers (84 
" expressed tl '., . 
. .' I" . bl . leI! agreement '1 

frequent dISCIP lIle pi 0 ems In the school d.' t lat students witl 
. . . . s un eI conSideration were ' . ' . 1 

falllllIes who belIeve In complete fi'eedOI1l of children. Comlllg fi'orn IIldulgent 

Statement 7 presents that "students with fre '" 
. quent dlSClplllle problems ' 

reared under a slllgle parent as a result of divor " . III the schools were 
. . ce . As seen III the table e ' . 

respondents, the majorIty of administrators (55 5 ' xcept student 
. percent) teachers (57 . ' ) 

their agreement that students with frequent d' . I" pel cent expressed 
ISCIP lIle problems in the schools . 

under single parents as a result divorce wele reared 

The responses to statement 8, as indicated in the tabl I '.' . . 
,., e, t le maJOllty of adrnlllistrators (38.9 

pe~ cent) teachers (-' I per cent) and students (42 pe t) 
. . . ' r cen reported that students with frequent 

discIplIne problems In the schools under considel'at'lo . . n wei e not orphans. 
. , . 

Responses to statement 9 indicated that a larae pro ·t· .;, .o f '1 .. 
o pOI Ion a t le admlllistfators (72 .2 

percent), teachers (67 per cent) and students (464 per cellt) co fi· d 'l I . . n I! me t lat stue ents WIth 

frequent discipline problems in schools were com ina fll'OIll f.".alnl·I·le ' tl I . d o b S WI 1 ow attltu e toward 

education. 

3,6, Community-Related Factors for Students' Disciplinary 
in Schools 
Some factors in the community could be causes for discipline problems in schools .Thus, to 

identify these causes, seven statements which assumed to be the causes for students ' 

dislciplinary problems in schools were included in the sixth set of items of the questionnaires. 

T~e sample respondents reported their level of agreements.;, to" the issues raised in the 
" . . 

statements provided as Strongly Agree, Agree, Undecided, Disagree, or Strongly DIsagree 

which are equivalent to rating scale 5, 4, 3, 2, orl respectively .The data indicated in Table VI 

are responses of respondents to statements converted to numbers and expressed in 

percentages. The analysis as well as the interpretation of the data is shown in the paragraphs 

following the Table. 
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Table VI. Responses to CommunitY-Relat 
problems ed Factors for Stud t nary ;--- en s' Discipli 

Statements 
Tvpes of I'espondent 

(I) (2) (3) No SO 0 UO 
(4) (5) 

f- I Adm i n ish'a l'OI'S(N l8) A SA TOTAL 
Teachers (N 100) 

0 22.2 22.2 11.1 
1+2 4+5 

3 44.4 lOO 
Students (N 250) 

6 22 25 22.2 55.5 , 
6.4 44 100 

f- Administn,tors(N IS) 
10.S 10.4 2S.4 44 

9.0 69.0 
II.J 22.2 100 17.2 

Teachers (N 100) 16.7 16.7 33.3 
72.4 

2 14 100 33.3 
2 Students (N 250) IS 35 • 31 50.0 

" 7.6 13.6 100 16.0 
f- Adminish'ators(N IS) 

24 32.4 ~ 
66.0 

I\.] 5.6 16.7 
100 21.2 54.8 

TenchCl's (N 100) 0 
33.3 33.3 100 

Students (N 250) 
2 12 47 39 

16.7 66.6 
3 9.6 14.8 100 2.0 86.0 

Administl'ators(N IS) 
IS.S 23.6 33.2 

5.6 0 16.7 
100 24.4 56.8 

Teachers (N 100) 44.4 33.3 100 4 13 2S 5.6 77.7 
Students (N 250) 31 24 4 12.4 20.4 19.6 

100 17.0 55.0 21.2 26.4 
Administratol's(N IS) 22.2 33.3 

100 32.8 47.6 
22.2 16.7 

Teachers (N 100) 
5.6 100 55.5 22.3 24 24 30 

5 Students (N 250) 
13 9 100 48.0 22.0 23.6 24.4 22 16.4 13.6 

AdministratOl's(N IS) 100 4S.0 30.0 5.6 22.2 22.2 33.3 16.7 
Teachers (N 100) 

100 27.8 50.0 
5 II 21 3S 25 

6 Students (N 250) 100 16.0 63.0 15.6 IS.4 21.6 
Administrators(N IS) 

22.S 21.6 100 34.0 44.4 
5.6 22.2 27.S 16.7 27.8 100 

Teachers (N 100) 
27.8 44.5 

5 II 19 40 25 100 
7 Students (N 250) 11.6 

16.0 65.0 
19.6 22 23.2 23.6 100 31.2 46.8 

, 

All figures are in Percentages. SD= Strongly Disagree. D= Disagree 
UD=Undecided A=Agree SA= Strongly Agree 

• Statement 1. Unemployment 
• Statement 2. Low living standard of the community due to low income 
• Statement 3. Camping life has clearly differentiated the living standards among 

workers which in turn affected the attitude of the children 
• Statement 4. The increasing number of illegal video houses in the community 
• Statement 5. The increasing number of night clubs in the community 
• Statement 6. Undermining unskilled labor (e.g. Cutting sugarcane) 
• Statement 7. Undermining members of certain ethnic group who engaged in un 

skilled labor 

The responses to statement 1 of table 6 indicated that most the administrators (55.5 per cent), 

teachers (69 per cent) and students (72.4 per cent) expressed their agreement that 

unemployment in the community was one the causes for students ' disciplinary problems in 

the schools under consideration . 

. ' . bl . d' ated that low standard of living 
SImIlarly the responses to statement 2 of the same ta e \11 IC • 

, fi d t ' disciplinary problems in the 
as a result of low income was one of the factors or stu en s 

schools under study. 
lost of the respondents i.e. 66.6 per cent of 

Regarding responses to statement 3 of the tab e, m 
d 56 8 er cent of the students agreed that 

the administrators, 86 per cent of the teachers an . P 
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camping life which clearly divides worke . . 
. . rs aCCord IIlg to the' · I' . 

income) which In turn affects the attitude of . . .. . II IVll1g standards (level of 
. the II children contr'b . 

disciplinary problems In the schools. I uted Its share for students ' 

In relation to the responses to statement 
. _. 4 of the same table 7 

administrators )5 per cent of the teachers and 7.7 per cent of the 
47.6 per cent of the t d 

illegal video houses can be one of the [; s u ents reported that 
.actors for students' disci I' 

scHools under consideration. p mary problems in the 

R~garding the issue stated In statement 5 f 
o the samt: ·table 55 - . 

administrators, 48 per cent of the teachers and 48 . ,.) pel ~ent of the 
. ' per cent of the students indicated tl . . . 

clubs JJ1 the community were not the causes fi ' . . 1at night 
. . or students disciplinary problems in the 

schools. Besides thiS, responses from open-end d . 
. . . . e questIOns supported the above position 

Since thele wele not, as such, organized nioht club . h . . 
b S 111 t e community IJ1 which the schools 

are located. 

Regarding statement 6 in which the issue that "underminino I '11 d lb. . buns (I e a 01 (e.g. cutting 
sugarcane) in the community causes students disciplinary bl " . pro ems was appeared. As 111 

dictated in the table 50 per. cent of the administrators, 63 per cent of the teachers and 44.4 per 

ce~t of the students reported that undermining unskilled labor in the community was one of 

the factors that can affect students ' discipline in the schools. 

The other community related factors for students ' disciplin'ary p'roblems was "undermining 

members of celtain ethnic group who engaged in unskilled labor (cutting sugarcane)" was 

appeared in 7, as revealed from the table, 44.4 per cent of the administrators, 65 per cent of 

the teachers and 46.8 per cent of the students reported that undermining members of ethnic 

group who engaged in unskilled labor - cutting sugarcane, was one of the causes for students ' 

discipline problems in the schools. From open-ended questions responses regarding the above 

two statements indicated that being unskilled worker or being a child of unskilled worker is 

considered to be low in status in the community. Thus, )Nt; q"t), (sugarcane cutter) or o/.)Nt; 

q"r., Mi (Sugarcane cutter ' s child) is consi.dered as an insult and this has been a source of 

conflicts in many instances in the schools as well as in the community 
I 

3~7. School-Related Factors for Discipline problems of 

Students in Schools d' the seventh set of items of the 
Respondents were provided with fifteen statements appeare JJ1 . 

for students ' discipline problems JI1 schools. 
questionnaire which were assumed to be causes 
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The responses were converted t o nll l11 bel's l . 

as shown in Tab le VII. The I ' ISing the rating scal . ana YSIS of data . ( e and expressed in -
indicated 111 the pages below th T b fo llOWed by the . _ percentage e a Ie. IIlterpretation 

Table VII. Responses to S was done as 
r chool R 

Discipl mary Problems 
- elated Factors for Stud 

r Statements Types of I'espondents (I) 

entsl 

No 
(2) 

r--- Administ ratOI's(N 
SO 0 

(3) (4) (5) 

I 18) 
UO 

Teachers (N 100) 
27.8 38.9 

A SA TOTA L 
5.6 11.1 

(I) +(2) 

, Students (N 250) 
23 35 19 

16.7 100 
(4)+(5) 

Adl1linist rators(N 
21.2 27.6 

10 13 
66.7 27.8 

18) 
20 16 

100 58.0 

Teachers (N 100) 
11.1 28.9 

15.2 100 
23.0 

10 22.2 
48.8 

2 Studcnts (N 250) 
9 24 

27.8 31.2 -

.. 19 
100 

10 22.4 
35 13 

40.0 50.0 

Adl1l inis t ratol's(N-18) 
18.4 25.6 

100 33.0 

Teachers (N 100) 
Il.l 11.1 5.6 

23.6 100 
48.0 

7 
38.9 33.3 

32.4 49.2 

3 St ude nts (N 250) 
8 

100 

6.4 
22 33 30 

22.2 72.2 

Admin ist l'a to rs(N 
18.4 20.8 

100 

18) 5.6 
30.4 24 

15.0 63.0 

Teachers (N 100) 
I l.l 5.6 27.8 

100 24.8 

2 
50 

54.4 

4 Students (N 250) 
7 16 

100 16.7 

5.6 
40 35 

77.8 

Administratol's (N 18) 
14.4 22.8 

100 9.0 

0 Il.l 
33.2 24 100 

75.0 

Teachcl's (N 100) 
Il.l 22.2 55.6 

20.0 57.2 

3 12 
100 

5 Students ( N 250) 
18 26 

II. I 

14.4 16.8 
41 100 

77.8 

Ad min is t ratol's(N 18) 
17.6 29.2 22.2 

15.0 67.0 

27.8 
100 

Teachers (N 100) 
33.3 5.6 16.7 16.7 

31.2 51.4 

6 Students (N 250) 
30 29 24 7 

100 61.1 33.4 

30 
10 100 

Administnlto rs(N 18) 
29.2 20.4 10.8 

59.0 17.0 

0 Il.l 
9.6 100 59.2 

Teachers (N 100) 
0 38.9 50 100 

20.4 

7 Students (N 250) 
9 6 18 26 

I l.l 88.9 
41 

8 IS.4 23 .2 29.2 
100 15.0 67.0 

21.2 100 26.4 50.4 
Administ rators(N IS) 5.6 I l.l 
Teachcrs (N 100) 

I l.l 33.3 38.9 
7 16 

100 16.7 
26 28 23 

72.2 
100 23.0 51 , 

S Students (N 250) 12 IS.4 21.2 25.2 23.2 100 35.2 48.4 
Adm inist ra tOI's( N IS) 5.6 5.6 0 5.6 83.3 100 11.2 88.9 
T eachCl"s (N 100) 5 2 5 IS 7J 100 7.0 88.0 .. 9 S tu dents ( N 250) 10 13.2 14.4 16 46.4 100 23.2 , 62.4 
Administ rators(N 18) 5.6 I l.l 5.6 27.8 50 100 16.7 77.8 
Teachers (N 100) 6 13 24 18 39 100 19.0 57.0 

10 S tu den ts (N 250) 12 IS.8 24 21.2 24 100 30.8 45.2 

Admi nis t rato l's (N 18) 5.6 5.6 22.2 33.3 33.3 100 11.2 66.6 

Teachers (N 100) 3 II 15 43 28 

II Students (N 250) 

100 14.0 71.0 

8.8 17.6 16.8 32 24.8 100 26.4 56.8 

Admi nist rators(N 18) Il.l 5.6 22.2 33.3 27.8 100 

Teachers (N 100) 

33.3 61. 1 

6 II 12 26 45 100 

12 S tudents (N 250) 

17.0 71.0 

10.8 12.4 24.0 22 30.8 100 34.8 52.8 

Adl1l ini st rators(N 181 16.7 33.3 22.2 5.6 22.2 100 50 27.8 

Teachcrs (N 100) 10 20 17 27 26 100 30 53 

13 Stude nts (N 250) 20.8 29.2 15.6 19.6 14.8 100 50 34.4 

Administ rato rs(N- IS) 5.6 22.2 27.8 22.2 22.2 100 27.8 44.4 

14 
Tcachcrs (N 100) 12 22 16 25 25 100 34 50 

Studen ts(N 250) 9.6 12.S 12.4 27.6 37.6 100 22.4 65.2 

Ad ministrato rs(N= IS) 11.l 22.2 I I.I 38.9 16.7 100 33.3 55.6 

, Tcachers (N=IOO) 4 7 21 30 38 100 II 68 

15 Students (N 25m 9.6 12.S 12.4 27.6 37.6 100 22.4 65.2 

All figures are in Percentages. SD~ Strongly Disagree. D~ Disagree 
VD=Undecided A~Agree SA= Strongly Agree ' J 

• Statemellt1.The school has not clear rules and regulations 
• Statement 2. Lack of awa reness in the students about the school'S ru les regulations 

• Statement 3. Th~ rules and regulations of the school were not applied 
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• Statement 4. Lack of consistel . . ' . ICy III appl . J 

• Statement 5. School principals . ~lIIg the school's rules al d .I • 

l 'li t' & or VIce pnnci 'I ,I re6 ulatlOns 
qua I Ica IOn experience for tI . . pa s are not assigned b h' 

t 6 TI Ie POSItion hen t1' Y t elr 
• Statemen . Ie schoolleadershi 'I' ce lere IS management bl 

7 TI PIS { Ictatorial pro ems 
• Statement. Ie school does not t I ' 

8 a {e measure I 
• Statement ,Lack of follow-up 01 '" s w len students violet sch I I 

I perlormance f t 00 ru cs 
• Statement 9. Controllino student 'd' ' 0 eachers 

b SIS IfficuIt becau I 
• Statement 10. Lack of cO-operation b h se t Ie school has no fence 

, 't t" , e"veen the scho I d IIlStl U IOns III con troll III 0 students)' , I' 0 an other Government 
1 .' b ( ISClP mary proble 

• Statement 1. Some teachers hesitat t '" I ms 
, ., d e 0 10 low-Ull stud t 

or mJlllmlZe stu ents' disciplinary problems en s so as to prevent and 

• Statement 12. Lack of adequate classro / 
' oms over crowd f I 

• Statement 13. Lack of desks/seats ness 0 c assroOIll 

, • Statemen t 14. Lack libraJ)' facilities 

• Statement 15. Lack of Sport and recreational f 'I" 
. , ' aCI Itles and/or spaces 

Accordlllg to the responses to statement I of table VIl . h .. . 
, tough some pOl11on of the 

respondents disagreed, 66 ,7 per cent of the administrato ' 58 ' • 
I s, pel cent of the teachers and 

48.8 per cent of the students confirmed that the schools unde' 'd" 
I consl el atlOn have clear rules 

and regulations. 

As the data of statement 2 in the same table indicated the majority of administrators (50 per 

cent), teachers (48 per cent), and students (49,2 per cent) rep0l1ed that students in the schools 

under consideration lacked awareness about the rules and regulations of the schools. 

Regarding responses to statement 3 of the same table, most of the administrators (72, 2 per 

cent), teachers (63 per cent) and students (54.4 per cent) expressed their agreement that the 

rules and regulations of the schools were not applied so as to control and maintain discipline 

in the schools . 

• 
In relation to the responses to statement 4, as indicated in the table 77.8 per cent of the 

administrators, 75 per cent of the teachers and 57,2 per cent of the students confirmed that 

lack of consistency in applying the schools rules and regulations causes students ' disciplinary 

problems in the schools under consideration 

' d' d ' the table the majority of the Regarding the responses to statement 5 as \11 Icate 111 , 

d d ts ( 51 2 percent) reported that 
administrators (77 ,8 per cent), teachers ( 69 percent) an stu en· " 

, ' d to the osition by their qualIficatIOn and 
school principals and vice prinCipals are not asslgne P , 

, ' I' roblem of the schools, Therefore, this 
experience hence managerial weakness IS a maJo P 

, d' . I' ary problems in the schools 
weakness can be tne cause for students IS.Clp \11 

• ,J 
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'1'1 e data of statement 6; as shown i 'I 
11 ,n t le same tabl -

" . (61 r . e, a reaso bl dOlinlstratols . pel cent), teachers (59 _ c na e proportion of th 
a ' _ , pel -cent) and students (59 . e 
d·§'aaree. Hence, fJ am the above fig . pel cent) were rated 
I, " UI es, one can realtz h as 

dictatorial in the schools under consideration e
J 

t at the leaders~ip was not 

The school doesn ' t take measures when st d . 
. u ents violate school rule . 

tatement 7, as shown 111 the table 88 9 s was as ISsue raised in 
5 , . per cent of the administrators 67 
teachers and 50.4 per cent of the students ' d' per cent of the 

111 Icated that I 
. I d I neasures were not taken 011 the slLldents who via ate t le school rules. 

The school management has lack of follow-u 
p on performance of teachers" . 

d . t 8 A I ' , was an ISSue appeare 111 statemen . s s lawn 111 the table 72 2 _ . 
, . pel cent of the administrators 51 . 

cent of the teachers and 48.4 per cent of the stude t fi ' pel 
n s con Inned that there was weakness of 

the. school management to follow-up teachers ' perfor . h 
mance 111 t e schools and this in turn 

contribute to students' discipline problems in the schools, 
. ~ 

The issue raised in statement 9 was "controllina students is d"ffi lb' 
, b I ICU t ecause the school has 

no fence." As observed in the table, a large proportion of the administrators (88 ,9 per cent) 

teachers (88 per cent) and students (62.4 per cent), expressed their agreement that 

controlling students was so difficult because the schools have no fence around them. 

Regarding this, responses from open- ended questions also stressed that lack of fence around 

the schools is the major cause for disciplinary problems of students. As stated by one of the 

respondents, "like an open- air market in which any body can enter or exit, our students also 

can come in or get out of the schools". The case in point is very serious in Wonji secondary 

school as the researcher observed while he was there for data collection. Further more, the 

sugarcane plantation surrounded the schools also aggravate the problems of students ' 

discipline. In such physical conditions, it is really diffi~ult to , maintain good students ' 
.J 

di~cipline, according to the responses from open ended questions. 

"Lack of collaborative work of the school with other government institutions such as police, 

. . . bl " - . ed in statement 10 as indicated kebele, etc to control students diSCIplinary pro ems was lals ' 
- t f th teachers and 45 2 percent of 

in the table, 77.8 percent of the administrators, )7 percen 0 e '. 

I h e lack of collaborative work with 
the students aareed that management of the schoo s av . 

b . I students ' disciplinary problems 111 
police, kebele and the factories' securIty forces to contro 

. . . s were so serious in these schools. In 
the schools. As a result, students' diSCIpl1l1ary problem d/ 

. follow-up students to prevent an or 
statement II the issue that "some teachers hesItate to , 
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inimize students ' discipline problem . 
III S In the school " . 

f I I " s was ralS 1 A 
table most o ' tle ac l11ln Istrators (66 6 . c ec . s the data sh . , , . pel cent) te I own In the 

. ' . ' ac lers (71 . 
ercent) tndlcated that teachers ' indl'ffi . pel cent) and stude t (5 P el ence to foil n s 6.8 

. . d' . r . b ow-up students 
Illinllnlze ISClP ll1e PIO . Iems of students so as to prevent and! 

I was one of the'" or lactors for t d 
the schools. . s u ents to misbehave in 

R~garding responses to statement 12-
, as shown 111 the table 61 

administrators, 71 percent of the teachers d ' .1 pera;:nt of the 
an 52.8 percent of the 

overcrowded ness of classrooms was one of th students agreed that 
. e causes for students ' d' . . 

the schools under study. Responses from 0 d ISclphnary problems in 
pen-en ed questions al so indicated th . 

schools are located in a relatively very hot areas (W .. at since the 
, onJI and Metehara) overcrowded . 

classrooms have been the most dominant cause fi d ' " ness of 
or stu ents disciplinary problems in these 

schools. As some of the respondents reported that th ffi . . 
. e e ect of temperature In these areas was 

observed to be high after the month of February Thu th d' . . 
. . . s, e Isclplillary problems of students 

in the schools have been ll1creasing in the second semest d . I . . er ue to t le environment. 

ASl to the responses of statement 13, as shown in the table ex t· d , cep I espon ents of teachers ( 30 

pe~cent ) most of the administrators (50 percent) and students (50 ) . . • . . percent perceived that 

there was no problem of seats which causes students disciplinat~;f problems. 

With respect to the responses to statement 14, except student respondents, most of the 

administrators (44.4 percent), of the teachers (50 percent) agreed that there was lack oflibrary 

facilities which in turn discourage students to pass their time on reading and can be one of the 

causes for students ' disciplinary problems in the school 

Regarding the responses to statement 15, the data indicated that 55 .6 percent of the 

administrators, 68 percent of the teachers and 65.2 percent of the students expressed their 

agreement that there was lack of sports and recreational facilities and/or spaces in the schools 

and as result students are forced to pass their spare time doing unaccepted activities 
I 

3.B. Teacher:"Related Causes for Students' Discipline 
problems in schools . . 
T

· . . h' k'll d ersonality of teachers 111 the 
here were seventeen statements regardtng teac tng s I an p 

eighth set of items of the questionnaire intended to gather information on teacher-related 
. . . I' h ols from the three groups of 

causes responsible to students ' dlSClplll1e prob ems tn sc 0 
.' ses of the respondents expressed in 

respondents. The data presented in Table VIII wele lespon . 
he inter retation was done Just below the 

percentages and analysis of the data as well as t P 

Table. 
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Table VIII. Responses to teacher I 
bl -re ated fact disciElinary~ro ems ors for students' ---SI:llClllcnls 

Ty[lcs of res[londents 
(I) (2) (3) No. so 0 I---"" Administnllors(N 18) UD I 5.6 11.1 Teacher-siN 100) 0 , I 7 Students (N 250l 8.8 

16 
14 ....- Administ rators(N 18) 5.6 

12.4 

Tcaehers (N 100) 
11.1 16.7 

I '. 
Studenls~ N 250) 

13 9 2 10 19.2 17.2 r- Adm in ist ra tors(!iI 18) 11.1 16.7 
Teachers (N 100) 27.8 

11 4 45 
3 Students (N 250) 12 20.4 

Administnltors(N (8) 24.4 
11.1 61.1 11.1 Te:1chers (N 100) 23 39 

Studeuts (N 250) 30 
4 26 34 22.8 A dm in istra tors(N 18) 16.7 22.2 11.1 

Teachcrs (N 10Ql 20 26 
Students (N 25Ql 

32 
5 13.6 24.4 12 .8 

Administrators(N 18) 11.1 33.3 16.7 
Teachers (N 100l 25 33 26 

6 Students (N 2501 13.2 18 20 
Ad mi n istr:1t 0 rs(N 18.1. 33.3 27.8 33.3 
Teaehel's (N 100) 43 28 24 

7 Students (N 250) 32.4 27.6 22.8 
Administrator~"1 18) 16.7 16.7 11.1 

, Teachers (N 100) IS 33 22 
8 Students (N 250) 14 23.6 20.4 

Ad lI1 i n ist ra to rs(N 18) 33.3 44.4 16.7 

'. 
Teachers (N 100) 35 40 19 

9 Students (N 250) 28.8 28 15.6 
Adll1inistra tors(N 18) 44.4 44.4 5.6 
Teachers (N-IOO) 51 30 13 

10 Students ( N-25Ql 41.6 29.6 14.4 

AdministTators(N= 18) 44.4 38.9 0 
Teachel's (N-I 00) 40 33 20 

II Students ( N-250) 22 32.8 24.8 

Administl'l1tol's(N=1 !ll 27.8 27.8 33.3 
Teachers (N-I OQl 39 29 24 

12 Students (N 25Ql 16.4 20.4 IS 

Administmtors(N 18) 11.1 5.6 38.9 

Teachers (N 10Ql 12 8 19 

I3 Studeuts (N 2501 10.8 20 IS 

Administrators(N IS) 5.6 16.7 27.8 

Tellchers (N 100) 4 12 23 
19.6 14 StudentsJN 250) 7.2 13.2 

27.S Administl'l1tors(N IS.1. 16.7 ll.I 
I 

Teachers (N 1001 9 15 36 
26.S 15 Students ( N-250) 7.6 21.2 

IS) 22.2 27.8 16.7 
' . Adm i n ist ra tors(N 

TeachersiN 100) 15 29 33 

16 Students ( N-250) IS.S 24.4 33.2 

Administl'ators(N I~ 22.2 27.8 16.7 

29 33 
Teachel's (N )00) 15 

24.4 33.2 
17 Students_eN 250) 18.8 

All figure.s are in Percentages. SD= Strongly Disagree. 
Strongly Agree 

D= Disagree 
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(4) (5) 
A SA TOTAL 44.4 1+2 38.9 100 
44 32 

16.7 
100 

33.2 31.6 
8.0 

33.~ 
100 22.8 

33.3 
61 

100 16.7 
16 100 14.0 34.4 19.2 100 38.9 

38.9 5.6 100 27.8 19 21 100 15.0 25.6 17.6 100 32.4 11.1 5.6 100 72.2 8 0 100 62.0 
6.8 10.4 100 60.0 
50 0 100 38.9 
19 3 100 

23.6 
46.0 

25.8 100 38.0 
33.3 5.6 100 44.4 

12 4 100 58.0 
26.4 22.4 100 31.2 
5.6 0 100 61.1 
45 0 100 71.0 

10.4 6.8 100 60.0 
44.4 11.1 100 33.4 
26 4 100 48.0 

25.6 16.4 100 37.6 
5.6 0 100 77.7 
6 0 100 75.0 

17.2 10.7 100 56.8 
5.6 0 100 88.8 
6 0 100 81.0 

9.2 5.2 100 71.2 

16.7 0 100 83.3 
6 1 100 73.0 

12.8 8.4 100 54.8 

11.1 0 100 55.6 
4 4 100 68 

20.4 15.6 100 49 

33.3 11.1 100 16.7 

36 25 100 20 

32.8 18.4 100 30.8 

33.3 16.7 100 22.3 

47 14 100 16 

34.6 25.2 100 2004 

5.6 5.6 100 27.8 

31 9 100 24 

25.6 18.8 100 28.8 . 100 50 27.S 5.6 

19 4 100 44 

43.2 
11.6 12 100 

100 50 
27.8 5.6 

100 44 
19 4 

11.6 I2 100 43.2 

~ -A 'rcc UD-Undcclded .\ t: SA= 

4+5 
83.3 
76.0 
64.8 
66.6 
77.0 
53.6 

44.5 
40.0 
43.2 
16.7 
8.0 
17.2 
50.0 
22.0 
49.4 
38.9 
16.0 
48.8 

5.6 
45.0 
17.2 
55.5 
30.0 
42.0 
5.6 
6.0 

27.9 

5.6 
6.0 
14.4 

16.7 
7.0 

21.2 

11.1 
8 

36 

44.4 
61 

51.2 

50 
61 

59.8 

11.2 

40 
44.4 

33.4 
23 

23.6 
33.4 
23 

23.6 



• Statement!. Tardilless(bcing latc) 
• Statcment 2. Absence (truancy) 
• Statement 3.Teachers pcrsol . I"t ' 1a I y-lJIsulting t I 
• Statcmcnt 4.Tcachcrs I)erso I' ,s Ul ents 

na Ity-Bcatlll /k ' I ' 
• Statement 5.lnappropriatc 't' g IC {Jng students 

cn ICS on studcnt 
• Statemen t 6. Lack of treating tIS 
• Statement 7. Sexual har~ssnl s t

U
( cnts fairly/cqually 

, cn on fcmale t I 
• Statement 8 Lack of controlli I 's U( ents 

ng c assroom disc' I" 
• Statement 9. Following odd cI th O Ip mc 

.- , 0 IIIg style 
• Statement 10 Dnnk1l1g just befo' ' 

S 
Ie entenng classroom I. tatement 11. Threatening stude t b n s y force 

• Statement 12 Taking revenge on t I 
. • Statement 13Failure to encoul'ag

S 
Ute e\nts by giving difficult examination 

, e s U( ents for I' . , 
• Statement 14. Failure to teach students based c ass ~~artJ,c~pate • 
• Statement 15. Lack of lesson plan p t' on their ability to leal'l1 res en atIOn 
• Statement 16. Lack of adequate subJ'ect matt· I I ' el mow edoe 

According to the responses to statement 1 of table 8 83 3 . b . . , , ,pelcent of the administrators, 76 
percent of the teachers, and 64 ,8 percent of the st d t .. d u en s repOi te that teachers were late to 

classes and this was one of the causes for students ' dl'sc' I' . . bl . h I pInal y pIO ems 111 t e schools. 

Considering responses to statement 2 of same table 66 6 pel'cent of tl d " , . 1e a mII1lstrators, 77 

percent of the teachers and 53 ,6 percent of the students rated as agree where as 16.7 percent 

of the administrators, 14 percent of the teachers and 29.2 percent rated as disagree. Thus, 

ba~ed on the perception of most of the respondents, one can conclude that teachers were 

absent from classes and this was one of the causes for disciplinary problems of students in 
. .. 

these schools, .J • 

Regarding statement 3 of the same table, 44.5 percent of the administrators, 40 percent of the 

teachers and 43 .2 percent of the students indicated that students were insulted by teachers and 

this was one of the causes for student' s disciplinary problems in these schools. 

With respect to statement 4 of the same table, 72.2 percent of the administrators, 62 percent 

of the teachers and 60 percent of the students disagreed to the issue raised in the statement. 

Therefore, from the majority responses one can realize that students were not beaten by 

teachers in the schools under consideration , 

Concerning statement 5 of the table, 50 percent of the administrators, 22 percent of the 

teachers and 49.4 percent of the students agreed while 38,9 percent of the administrators, 46 

percent of the teachers and 38 percent of the students disagreed. Hence, ex:ept teacher 

re~pondents, most of the administrators and students perceived that students were threatened 
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by inappropriate/unfair/critics and this was 
one or tile . 

problems in the schools undel' stLldy. oau.$es for student's d' . I' ISCIP mary . 
As to statement 6 of the same table 38 . 

, .9 pel cent of the ad .. 
teachers and 48.8 percent of the stud t mll1lstrators, 16 percent of the 

en s agreed while44 4 
percent of the teachers and 31 .2 perc t f . . percent of the administrators, 58 

. en 0 the students d isa reed 
the students perceived that teachers t d g . Thus, even though most of 

reate students unfairl mo ' . . 
teachers perceived that teachers were treat" a . . y, st of the admllllStrators & 

1110 students falrly/equally/ in the schools. 

Concerning statement 7 of the same table exce t 
, P 5.6 percent of the administrat . 5 

of the teachers and 17 percent of the stud t 61 ' . 01 s, percent 
en s, .1 pel cent of the administrators 71 ercent 

of ,the teachers and 60 percent of the student . . ' p 
s repol ted disagree. Therefore, as it is seen from 

the figures , one can bel ieve that teachers did not comm it sexual harassment on female 
students in the schools. 

As to statement 8 of the same table, 55.5 percent of the administrators, 30 percent of the 

teachers and 42 percent of the students indicated tllat t h' eac elS were not control classroom 

discipline and this can be one of the causes for student ' s d'lsc' I' . . bl . I Ip II131Y PIO ems 111 t le schools. 

Regarding statement 9 of the same table, though 5.6 percent of the administrators, 6 percent 

of the teachers and 27 .6 percent of the students responded agreed, 77.7 percent of the 

administrators, 75 percent of the teachers and 56.8 percent of the students disagreed to the 

issue raised in the statement. Therefore, based on the majority responses, one can accept that 

teachers were not following odd clothing style in the schools. 

With respect to statement 10 of the same table, though 5.6 percent of the administrators, 6 

percent of the teachers and 14.4 percent of the students rat'edjasagree, 88 .8 percent of the 
" . 

administrators, 81 percent of the teachers and 71 .2 percent of the students rated as disagree. 

Therefore, based on responses of most of the respondents one can believe that teachers were 

not drinking just before entering classrooms. 

Regarding statement 11 of the same table, though 16.7 percent of the administrators 7 percent 

of the teachers and 21.2 percent of the students were agree, 83.3 percent of the administrators, 

73 percent of the teachers and 54.8 percent of the students reported disagreed . Thus from the 

majority responses one can conclude that teachers were not treating students by force in these 

schools 

In relation to statement 1:2 'of the same table, even though 11.1 perce~t of the administrators 8 

percent of the teachers' and 36 percent of the students were a,greed, 55.6 percent of the 
... . 
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administrators 68 percen~ of the teachers an·d 49 
percent of the students il d· . d h did not take revenge by giving difficult ex . .. . 1 Icate t at teachers 

I . , amlnatlons 111 these schools. 
Reoarding statement 13 of the table the . . 

~ . . , maJorJty of administratOl:s (44.4 percent), teachers 
(6J percent), and students (51.2 percent) reported that 'J ' . 

. . . teachers were faJ/ed tq encouraoe students to participate 111 classroom and this was 0 f .1 b 

. ' ne 0 t le causes to student 's disciplinary problems 111 the schools. 

Reoal·ding statement 14 of the same table 50 percent f tl d .. 
b ' Ole a mlllistrators, 61 percent of the 

teachers and 60 percent of the students expressed their aoreeillellt tllat ti c: ·1 d 

teach students based on their ability to learn. 
b eac lers were fal e to 

As to statement 15 of the table, through 5.6 percent of the administrators, 5 percent of the 

teachers and 17.2 percent.of the students were agreed, 61 .1 percent of the administrators, 71 

percent of the teachers and 60 percent of the students reported that teachers did not fail to 
prepare lesson plans . 

C~·ncerning statement 16 of the table, 55.6 percent of the adJ:l.linistrators, 68 percent of the . 
teachers and 65 .2 percent of the students con finned that teachers did not have adequate 

subject matter knowledge to teach the students and this became one of the major causes for 

students ' disciplinary problems in the schools under consideration . 

3.9. Peer Group-Related Causes for Discipline Problems of 
students in Schools 

Respondents were provided with seven statements appeared in the ninth set of items of the 

questionnaire to obtain their views on each of them. The statements were describing peer 

grQup behaviors that were assllmed to be causes responsible to students ' discipline problems 

in schools. Accordingly, the responses were gathered, organ!zed ~nd expressed in percentage 

as:·shown in Table IX, a~d then analysis and interpretation of th~ d~ta were done here under. 
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Table IX. Responses to Peer Group, R 
- elated Factors for Stud 

Statements (1) ents' Disciplinary Problems 
No. Types of respondents SD (2) (3) (4) 

Administrators(N=18) 0 D UD A ~51 
1 56 TOTAL 1 

Teachers (N=100) O ' 5.6 16.7 72.2 100 + 2 4+5 

Students ( N=250) 8 ~ 19 29 48 100 5,6 

Administrators(N=18) 0 13.6 19.6 36 22.8 100 4,0 

88.? 

77.0 

58,8 

83,3 
2 

Administrators(N=18) 23.2 28.8 25.6 14.4 100 9.0 
76.0 

5.6 56 111 31 .2 
Teachers IN=100) 5" 44.4 33.3 100 

40.0 

Students ( N=250) 4 24 33 34 100 11.2 
77.7 

3 11.2 10.8 36 292 9.0 
Administrators(N=18) 0 0 11 . 12.8 100 22.0 

67.0 

42,0 
Teachers (N=100) 0 2 .1 22.2 66.7 100 0.0 88.? 
Students ( N=250) 12 32 54 100 2,0 4 86.0 8.8 10.4 16 408 
Administrators(N=18) 0 0 . 24 100 19.2 64.8 

100 0,0 88.9 

Students / N=250) 15 40 43 100 2.0 83,0 5 
10.8 10.4 19.2 36 236 100 21.2 59.6 

100 5.6 77.8 
100 4.0 79.0 6 

22 100 26.4 52.0 
Administrators(N-18) 0 

. /1 11 .1 16.7 278 444 100 11 .1 72.2 
100 7,0 72.0 
100 28.4 41.2 

A 
= Disagree UD-Unde d d A A gree - CI e - gree SA= Strongly 

• 

• 

• 

• 

• 

• 

• 

Statement1.Students having di~ciplinary problems, have relationship with peer 
groups that have low academIc performance J • 

Statement 2.Students having disciplinary problems have relation ship :vith peer 
groups that were repeaters for many years in one class 
Statement 3.Studel~ts having disciplinary problems have relationship with peer 
groups that have dIsturbed the communities peace 
Statement 4.Students having disciplinary problems have relationship with peer 
groups that have not interest in learnino 

b 

Statement 5.Students having disciplinary problems have relationship with peer 
groups that have spent time in socially condemned places 
Statement 6. Students having disciplinary problems have relationship with peer 
groups that follow culturally un accepted dressing & hair styles 
Statement 7.Students having disciplinary problems have relationship with peer 
groups that are victims of bad habits 

Rel5arding statement I of table IX though 5.6 percent of the administrators, 4 percent of the 

teachers and 21.6 percent of the students disagreed, 88 .9 percent of the admini strators, 77 

pel:cent of the teachers and 58 percent of the students expres;ecl'their agreement tQat since the 

students pass their tim~ with peer groups having low academic performance, then this relation 

influenced them to have discipline problems in the schools 

For statement 2 of the same table, though 5.6 percent of the administrators and 9 percent of 

the teachers and 21.8 percent of the students were disagreed, 83.3 percent of the 

administrators, 77 percent of the teachers and 54.4 percent of the students reported that 
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students \\ ith frl'quelll disciplin' . II 
t: pi 0 ) CIllS I assed their times 

rq l':\tc'r:, in one ,'!ass for man~' time: . with pcer groups \\'ho are 

Regard ing st:1tcmcnt ' . f thc same labk. 77 7 ",,' . 
, . Pt:lcent ot lhe admlllislrators. 77 percellt ot' tl.le 

tea.:hers :lnd 5..+ . ..+ 'I"\:, I I 
c, l n t t Ie students aoreed lilal stl d . 

b ,I eills wnh freq · d' . I' 
Pr bkms haH' I asst' I their lim.,' \\'·Itl.l - uent ISCIP HIe 

~ pt't'r group ' tl I· /. . 

I I I 
- s lat 1<1 \ c; disturbed the comillunit\· out side 

t H.' SC 100 . -

For statement ..+ of the same table tllOlloll I II . ... on v I perce lt f I I" ,'" - _. l O t Ie ~lC Il1I11ISlralors, 14 percent 
or· the tea hel:. and 19 ? per em of the sl I . ' 

. . .- uc ems responded disagreed. 88.9 pe~cenl of the 
admmlstrators. 86 percent of the teachers a d 64 8 

. en . percent of the students reported that 
students With frequent discipl ine problems in s I I I I ' . 

. . C 100 1a\ e passed tllne With peer groups that 
have no mterest 111 learning 

As to statement 5 of the table, only 2 percent of the teachers and 21 .1 percent of the students 

disagreed; while 88.9 percent of the administrators, 83 percent of the teachers and 59 .6 

percent of the students confirmed that students with frequent discipline problems in the 

schools have relationship with peer groups that have spent time in soc ially condemned places. 

With regard to statement 6 of the table, though 5.6 percent of the adm inistrators, 4 percent of 

th~ teachers and 26.4 percent of the students responded disaureed a larue size of the 
b b 

a~ministrators (79 .8 percent) , teachers (79 percent) and stud.en~s (52 percent) expressed their 

agreement that students with frequent discipline problems in schools have relation ship with 

peer groups that follow culturally unaccepted dressing and hair styles. 

For statement 7 of the same table, even though 11 .1 percent of the administrators, 7 percent 

of the teachers and 28.4 percent of the students disagreed, 72.2 percent of the administrators, 

72 percent of the teachers and 53 .2 percent of the students indicated their agreement that 

students with frequent discipline problems have relationship with peer groups that are being 

victims of bad habits such as, drinking, smoking, chewing "Chat" etc 

3.10. Causes Related to Personal Problems for Students' 
Discipline Problems in schools 

Si~teen different personal behavior problems were raised i~ t~e . statements appeared in the 

te~th set of items of the questionnaire to gather the opinions of respondents on eelch of them. 

Thus, the data gathered from the respondents were reported in percentages as indicated in 

Table X for their analysis. 
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Table X. Responses to Students' Personal Problems_ Related Factors for Students' Disciplina~ Problems. 

';.IClIIcnIS No Types of "cSpondcnl 

2 

3 

4 

5 

6 

7 

S 

9 

10 

II 

12 

13 

-

14 

15 

16 

Adlll illislralors(N= IS) 

Teachers (N= I OQ) 

Siudenis I N;:1S0) 

AUlllinisll':I10rs(N= IS) 

Tcachers IN ,-,-(0) 

&11.w.J:MS I N-2SO) 

T.achers IN-l (0) 

Sluclenl'\.LN=k'iO) 

T ~ache,·s IN= I (0) 

Simlenis I N=L'iO) 

<\dminiSlJ:alltl's(N ISl 

Teachers IN 100) 

&t.udcnts LN=2'io) 

AdminiSlnllorslN !J!) 

Tcachers IN 100) 

Stuclcnls I N 2S0) 

A.lllliniSlrnlorslN 1 R) 

Teacher .• IN 1(0) 

Sinclen!s I N 2So) 

AclminislralorslN-1 S) 

Sluden!., I N 2SO) 

Atimin i'O:h":lto ndN IS) 
.' 

Tl'achers IN 1(0) 

Siudenl< I N 2So) 

Teachers IN 100) 

St,"lcn!s I N =25ill. 

Adlllinistr:llorslN IS) 

T.achers IN 100) 

Stuclents I N =2SO) 

AcllIlinistl':ltorsIN ,1 S) 

Siudenis I N 2S0) 

AcllIlini""'lII01'sIN lR) 

Stndenls I N 2':;0) 

Aclminislr:lIO"sIN lR) 

Tellchers IN 100\ 

Acllllinis!l'aIOl'sIN IS) 

Teacl'p,'s (N=lOO) 

I N' 2SO\ Stuclenls . 

A,llIlin istr·.tnrsIN = I S) 

Stuclcnls I N-2SO) 

(I) 
so 

(2) 
o 

(3) 
UO 

(4) 
A 

(5) 
SA 

3S.9 2S 33.3 o o 
52 27 IS o 

32.S 27 2S I!.4 4 
5.6 II 16.7 22.2 44.4 

4 S 9 40 42 

19.2 
I I. I _ L7 1R 'l I I. I 2'.2 
17 19 39 16 9 

_IS 3 -.L'i 32.4L9.6 S 

11.1 33 ....l3.3 11.1 iLl . 

10.I! 23 ~ 216 R.R 

o ...ll 3R.9 167 27..2 

9 1 S 29 211 19 

14 j 4 22 30.R !lU! 

17 33.3 2' .2 22.2 

3 II 26 43 17 
176 19 24 II 22.R 16 

167 17 22.2 27.S j6.6 

7 16 36 26 IS 

12.4 22 246 292 104 
o S.6 .n.3 11i.7 44.4 

II 71 43 23 

9.S IS 2S 6 36 14 
o 22.2 

10 27 20 

11.6 16 2S.6 30.11 16 

o o 77 .. 2 II I ('67 

3 II 37 44 

10 R 11 I S.4 1<14 2S.6 

o 

'l.2 

o 
n 

12.11 

11.1 

4 

IS.11 

20 

3n 
14 

IR.R 

S.6 

(, 

7.2 

o 27.11 .3R.'l 13.3 

4 14 3S 46 

12 --'Z2 II 31.6 24.11 

S 6 16.7 444 

1& 

10 17.2 27.2 324 

II 11.1 27.11 3R.9 

31 43 

14 24 24 19.6 

S.6 27.11 33.3 27.S 

12 13 21i 24 

24 21 7 20.R 12.4 

22 31.3 II I 0 

23 d 1 12 10 

77 26 111.4 J() 

77'R 77 $I 1J 7 
17 7(, 21 
12 Vi 

- 2R.4 2:; (, 12 l (,.4 

UO-Undeclded Disagree = Strongly Disagree. 0 . Percentages. SO All figures are III 
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TOTAL 

100 

100 
100 

100 

100 

100 

-.100 

100 

l1lO 
-.100 

100 

_100 

100 

100 

100 

100 

100 

100 

100 

100 

100 

100 

100 

100 

100 

100 

100 

100 

100 

100 

100 

iOO 

Inn 
100 

Ion 
100 

100 

100 

100 

100 

100 

100 

100 

100 

100 

100 

(1)+(2) 

66.7 

79.0 

16.7 

9[1 

IS I! 

360 

401 

3S h 

777 

240 

211 4 

14.0 

:1r..4 

33.4 

..230 

34.0 

130 

246 

16 

27.6 

o 
II' 

21.6 

o 

20 Il 

23.2 

22.2 

In 
32.4 

11.2 

III 

43.(, 

.17 
4S I, 

223 

196 

(4)+(5) 

0.0 

1.0 

12.4 

66.6 

S20 

4R 0 

.J3.l 

2S.0 

U6 

30A 

3R.9 

47.0 

49.6 

444 

Ali 
410 

.39~ 

61.1 

660 

so 0 

(,1 I 

46.11 

III 

_6ft 

III 

S64 

TL1.. 

43.(, 

61 I 

so 

11..1 

2114 

SA- Strongly Agree A=Agree 



Statement.1 Physical health PI' bl . 
.. 0 elliS on body organs • 

Statement .2. Aggressiveness .. 

Statement. 3 Isolation of self. 

Statement. 4. Anxiety 

Statement.5. Thinking that I am natu II I 
< ra y azy 

Statement. 6. Being victims of bad habits such as d" k' 
, 1111 II1g smokinCJ cI . "e 

Statement 7. Showing hostility to, d b' lewlllg hat", etc. 
var students. 

Statement 8 Showing hostility tow a d t I r eac lers 

Statement 9. Showing hostility toward the school 

Statement 10. Showing hostility toward I . 
< eanllng 

Statement 11. Violence 
i 

Statement 12. Givino up h . I 
b ope 111 earning due to the belief that it is a reality to 

.. become un em ployed after completing schOoli'ng ·· 

Statement 13. Giving up hope in learninCJ due to tl b I· f I : 
b Ie e Ie t lat employment IS by 

ethnic identity rather that school performance 

Statement 14. Giving up hope in learning due to the belief that learning plays little 

role to get good job and status 

Statement 15. Giving up hope learning due to the belief that getting good result is 

subjected to the teacher rather than study hard 

Statement 16 Giving up hope in learning due to lack of support 

Regarding statement I of table 10, though only 3 percent of the teachers and 12.4 percent of the 

students agreed, 66 .7 percent of the administrators, 79 percent of the teachers and 59.6 percent of 

the students ·disagreed Therefore, from the above information one can conclude that students with 

frequent discipline problems in the schools have no physical he~lth problems on body organs . .. 
• 

As to statement 2 of the table, 66.6 percent of the administrators, 82 percent of teachers and 62 

percent of the students confirmed that students with frequent discipline problems in the schools 

have aggressive behavior. 

Concerning statement 3 of table X which raised the issue whether psychological health problem -

Isolation of ones self from others would be reflected or not by students with frequent discipline 

problems. Accordingly, most of the administrators (37.9 percent) teachers (36 percent) and students 

(40 percent) indicated that isolation of ones self wouldn ' t be reflected by students with frequent 

discipline problems in the schools. 
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Statement 4 of table X raised the issue th 
. at whether or not studel ' . 

P
roblems 111 the schools showed anxiet A .' lis with frequent discipline 

. y. CCOldmgly 444 
the lebchers and 44.4 perc.ent of the students ' . ,. percent of administrators, 21 percent of 

. . . . I esponded, reported that ' . 
students with frequent discipline proble . anxiety was not reflected by 

. ms In the school d '. . s un er.cOJ1sideration. 
As to statement 5, whether or not stude . 

nts with frequent disci I'. .' 
negative self image thinking that, I am natural! p me PlOblems In the schools have 

y lazy. As shown in the t bl 55 
administrators, 47 percent of the teachers and a e, .5 percent of the 

. 49.6 percent of the stude t I' I 
students with frequent disciplinary probl . n s C ISC osed that the 

. . ' " ems In the schools under study were sufferino fr 
negative self Image (Illfenonty complex) believ' 0 th . I '" om m", at t ley were naturally lazy. 

Regarding statement 6 of table X which present " t d . . 
. . . ' s s u ents with frequent discipline problems have 

been victims of bad habits such as smokino drink' I . "" II1g, CleWing "Chat" etc". As indicated in the 
table, 44.4 percent of the administrators 60 percent of tl t h le eac ers and 47.6 percent of the students 
disclosed th~t students with frequent discipline proble . tl I I '. 

I ms 111 le sc 100 S under conSideration were 

victims of bad habits such as drinking, smoking, chewing "Chat" etc. 

State'ment 7, 8, 9 and 10 raised the issues whether or not studen~s ~i~I~ ' frequent discipline problems 

in the schools show hostile feelings towards students, teachers, learning and . the school. As shown 

in the table, the majority of the respondents reported that students with frequent discipline problems 

in the schools show hostile feelings to wards students, teachers learning and the school. 

For statement II of the table in which the issue "students with frequent disciplinary problems have 

superiority complex-threatening others with physical force (violence)" was raised, as shown in the 

table, though 5 percent of the teachers and 20.8 percent of the students responded disagreed , 72.2 

percent of the adm inistrators, 81 percent of the teachers and 56.4 percent of the students replied 

confirmed that students with frequent discipline problems in the schools under study have 

superiority complex which was reflected by the application of physical force on others (violence) . 

Statements 12, 13, and 14 presented the reasons that cause stlJde",nts to give up hope in learning. 

Acc~~dingly, as indicated in the table, large proportion of the respondents reporteCi that students 

with frequent discipline problems in the schools were giving up hope in learning due to the belief 

that there is no employment opportunity after completing schooling, employment is by ethnic 

identity rather than education and learning plays little role to get good job and status 

Similarly, in statement15 the issue that "students with frequent discipline problems in the schools 

. . h . I . 0 because good result is subjected to the teachers rather study hard" 
are glVll1g up ope 111 earnll1", 

. b . tl table except 11 1 percent of the administrators, 22 percent of 
was presented . As It can e seen 111 le . 
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I teachers and 28.4 percent of the students 55 5' . , , 
tIe , , pel cent 01 the admlllistrators, 55 percent of the 
( achers and 45,6 percent of the students disclosed that tl t d . , , 
e< .' " c le~.~.u en~s . were not glvlIlg up hope in 
learning as a result of unfair markmg system of teachers in the ~ch~ols. 

In statement 16, the issue appeared was that student with frequent discipline problems in the 

Schools have the feeling of hopelessness due to lack of Support Regal'd'lllg tl . le responses, except 
22.3 percent of the administrators, 18 percent of the teachers and 19.6 percent of the students, 50 

percent of the administrators, 56 percent of the teachers and 54 percent of the students were 

confirmed that the students felt hopelessness as a result of lack of support. 

3.11. Mechanisms that should be employed to Prevent and/or 
Minimize Students' Discipline Problems in Schools 

There' are many mechanisms that can be used to control discipline problems of students in schools. 

Among these, twelve of them were appeared in the eleventh set gf jtems of the questionnaire and 

oivel~' to the respondents so as to show their agreements as Strongly Agree ,Agree, Undecided, 
" 
Disagree or Strongly Disagree. Finally, the responses were gathered, arranged, converted to 

numbers and reported in percentages as seen in Table XI for further analysis and interpretation, 
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fable XI. Opinions of Responde t r P bl n s on Me h c an isms to Control(Minimize) DisciPline ro ems 
~ 

Students' "- .-
Statements 

Typcs of rcspon't!cllts 
(I ) (2) (3) (4) (S) No' SO - " Administrators(N=18) 

0 UO 
0 

A SA ;ro~rAL 

Teachers (N=100) 
11.1 11.1 27.8 

1 + 2 4+5 
0 1 

50 100 
1 Students ( N-250) 5 20 

11 .1 77.8 • 
4 2.8 

74 100 - AdministratorSTN=18) 
5.6 28 

1.0 94.0 
0 5.6 

59.6 100 
Teachers (N=100) 16.7 16.7 

6.8 87.6 
0 1 

61.1 100 

2 Students ( N=250) 
8 33 

5.6 77.8 
5.6 58 100 

Administrators(N=18) 
6 6.8 28 

1.0 91.0 
0 5.6 0 

53 .6 100 11.6 
Teachers (N-100) 44.4 50 

81.6 
0 0 

100 5.6 
3 Students ( N=250) 

6 28 66 94.4 
4.8 3.2 

100 0.0 
Administrators(N=18) 

8.4 28.8 54.8 
94.0 

27.8 50 0 
100 8.0 83.6 

Teachers (N-100l 8 
5.6 16.7 100 

4 Students ( N=250) 
14 24 

77.8 22.3 

16.8 
29 25 100 

21 .6 19.2 22.4 
22.0 54.0 

Administrators(N-18) 11 .1 
20 100 

Teachers (N=100) 
5.6 0 22.2 61.1 

38.4 42.4 

2 
100 16.7 

5 Students ( N-250) 
2 6 24 

83.3 

6.4 3.6 12.4 
66 2.0 30.0 

Administrators(N=18) 
37.2 40.4 100 

1.1 0 11.1 
10.0 77.6 

Teachers (N-100) 
22.2 55.6 100 

0 3 
1.1 77.8 

6 Students ( N=250) 
7 30 60 100 

7.2 6.4 11.2 
3.0 90.0 

Administrators(N=18) 
33.1 44 100 13.6 

33.3 50 5.6 5.6 
77.1 

Teachers (N-100) 
5.6 100 83.3 

31 42 
11.2 

7. Students ( N=250) 
19 6 2 100 73.0 

34.4 28.4 25.2 8 . 8.0 
4 1{)0 62.8 12.0 

Administrators(N=18) 55.6 27.8 5.6 11 .1 0 100 83.4 11.1 
. 

Teachers (N=100) 56 31 9 4 0 100 87.0 4.0 
8 Students ( N=250) 54 25.2 13.2 4 3.6 100 79.2 7.6 

Administrators(N 18) 61.1 27.8 5.6 5.6 0 100 88.9 5.6 
Teachers (N 100) 59 28 9 3 1 100 87.0 4.0 

9 Students ( N=250) 50 26.4 11.2 7.6 4.8 100 76.4 12.4 
Administrators(N-18) 33 .3 33.3 11.1 16.7 5.6 100 66.6 22.3 
Teachers (N 100) 37 36 19 6 2 100 73.0 8.0 

10 Students ( N=250) 25.6 28 18.4 20 8 100 53.6 28.0 

Administrators(N=18) 5.6 16.7 11.1 33.3 33.3 100 22.3 66.6 

Teachers (N-100) 6 3 13 51 27 100 9.0 78.0 

11 Students ( N=250) 10 14.4 17.2 36 .4 22 100 24.4 58.4 

Administrators(N-18) 5.6 11.1 0 27 .8 55.6 100 16.7 83.4 

Teachers (N-100) 5 6 9 37 47 100 11.0 84.0 

12 Students ( N=250) 14.8 17.6 21.2 26.4 20 100 32.4 46.4 

I 
Ailligurcs lire in Percentages. SD= Strongly Disagree. 0= Disagree UD=Undccided 

SA= Str'ongly Agree 

• 

• 
• 
• 

• 

• 

• 

A=Agrcc 

Statement.1 Convincing students about the destructive effect of bad beliavior so as to 

retreat from misbehaving 
Statement 2. Reinforcing good behavior by rewarding 
Statement 3. Let students correct their bad behavior by offering advice and reprimand 
Statement 4. With drawl of love from student with misbehavior temporarily to show 
disappointment with misbehavior of students so as to give time to correct it by them 
Statement 5. Helping students with disciplinary problems through continuous 

counseling services in school to adjust themselves 
Statement 6. Increasing the role of students participation in co-curricular activities so 

as to satisfy their needs and adjust their emotional feelings 

Statement 7. Labor work as punishment 
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• Statement 8. Corporal punishment (b . 
• Statement 9. Reducing mark 1'1'0 eatlllg, boxing. Slapping etc) 

m results of tI t I ' 
• Statement 10. Sarcasm (humiliat' . " Ie s U( ent 

, IIlg cnhclsm) 
• Statelllen t 11. Suspension from sci I' 100 IIlg 
• Statement 12. Dismissal from the school 

Reoal!ding responses to statement I of table XI 77 8 
" , . percentoftheadministrat . 94 . 

teachers and 87.6 percent of the students re d ' OIS, pelcent of the 
" Spon ed dlscloss:d that one of the . 

mechanisms to control discipline problems in the I I • acceptable 
. . SC 100 s should be convincing students about the 

destructIve effects of bad behavIor so as to retreat 6 . b . rom mls ehavmg. 

In relation to the responses to statement ? of th b 
- e a ove table, except afew portion of the 

respondents, 77.S percent of the administrators 91 pe f I 
, rcent 0 t le teachers and 81 percent of the 

students reported that reinforcing oood behavior of st d· t b. . '" u en s y lewardlng should be one of the 
methods used to control/minimize students discipline problems in the schools 

Similarly, the responses to statement 3 of the same table tll0lloh 0111 5 6 d . . d . ' ''' y. a mlI1lstrators an 8 

percent of students respond disagree, 94.4 percent' of the administrators, 94 percent of teachers and 

85.6 ~ercent of the students expressed their agreement that it is recommendable to use advice and 

reprimand so as to give students a chance to correct their bad behavior. 

With" regard to the responses to statement 4 of the table, 22 .2 ;ercent of the adn'inistrators, 54 

percent of the teachers and 42.4 percent of the students were agreed while 77.8 percent of the 

administrators, 22 percent of the teachers and 3S.4 percent of the students disagreed Therefore, 

based on the majority responses we realize that except the administrators most of the teachers and 

students perceived that "withdrawal of teachers ' friendly relationship from students temporarily 

can give them time to correct their misbehaviors by themselves" was one of the acceptable 

mechanisms used to control students discipline problems in the schools. 

As the responses to statement 5 of the above table indicated, 83.3 percent of the administrators, 90 

percent of the teachers and 77.6 percent of the students reported that "helping students with 

frequent discipline problems through continuous counseling services should be 

mechanisms used to control/minimize student's disciplinary proplemsin the schools 
. ~ 

one of the 

:. . 6 f h b e table 778 percent of the adl~inistrators, 90 
RegardIng to responses to statement o . tea ov " 

percent of the teachers and 75 .2 percent of the students disclosed that "Increasing paI1icipation of 
so as to satisfy their physiological and 

students in co-curricular activities in the schools 

cOlnmendable mechanisms to control/minimize student's 
psychological needs" was one of the 

disciplinary problems in schools. 
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ment7, 8, 9, and I 0 were presented labor wO 'k . I . 
State I ,COl pora PUl1lshment, reducing mark from the 

It of students and humiliating criticism a I' 
rcst! s (s mec lanlSIllS to control/minimize students ' discipline 

problems. Accordingly, as indicated in the table, most of the respondents disclosed that the 

Illechanisms mentioned above do not bring changes on the behaviors of students or ineffective to 

control or minimize students ' discipline problems in schools .Thus, they strongly recommended not 

to be practiced in the schools as means to resolve students ' disciplinary problems. 

condrning responses to statement II of the table, 66.6 per cent of the administrators, 79 per cent 

of th~ teachers, S 8.4 per cent of the students agreed wh ile 22.3 .peE ceiH of the adm in istrators, 9 per 

cent ~f the teachers and 24.4 per cent of the students disagreed Hence from the abo've information 

one can conclude that "suspension based on the rules and regulations of the schools if a student 

repeatedly creates problems" was an acceptable means to control (minimize) students ' disciplinary 

Problems. 

Concerning the responses to statement 12 of the table, only \6.7 per cent of the administrators, II 

per cent of the teachers and 32.4 per cent of the students disagreed while 83.4 per cent of the 

administrators, 84 per cent of the teachers and 46.4 per cent of the students were agreed. Thus, 

based on the majority responses, we can realize that dismissal from the school when the problem 

created by the student i's so serious and believed to be obstacle for the whole activities of the 

teachi1ng- learning process in the school 
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CHAPTER-IV SUMMARY CON . J 

RECOMMENDATIONS' ClUSIONS AND 

This chapter deals with the summar)1 COlI I .' • C USI(\l1S and I'CC Ol11l1lcndatiollS '1'1 •. 
he sUllllllary of what have already be . , . " 1C Illst part dcals with 
t . en (reated 111 the previolls cl ' . . ' 
conclusIons of the fundamental ftndinos of tl' ldptCI S lollowcd by thc 

'" le study. Ftnally, based on thc Ii I' 
drawn, some possible recommendations wo Id b " nc mgs and conclusions 

u e lorwarded. 

4.1 summary 

The purpose of this study was to assess the current co d'( ·f ',. . . . . n I ton 0 students dIscIplinary problems in 
the schools so as to Investtgate the frequently ob d . " serve types of students' di sciplinary problems in 
order to Identify the major causes for these probl TI ' . :' . . ems. 1en arter, Possible interventions that can 
help (0 diagnOSIs and treat the problems would be recommended. ~ . 

To this end, the study was expected to oive answers for the " II . b' . '" 10 OWll1g aSlc questions. 

I. What is the current condition of students' discipll'na . bl . ry pi 0 ems In the schools? 

2. What kinds of students disciplinary problems are frequently observed in the schools 

3. What are the problems created by the undisciplined students out side their school compound? 

4. What are the community, family, school, peer groups and students personal characters related 

factors which contribute to students' disciplinary problems? 

5. What interventions/mechanisms/ should be employed to attain and sustain good discipline in 

the schools? 

To achieve the objectives of the study, a questiO!lnaire consisting eleven set of questions (including 

bio-data of the respondents) with close-ended and a few of open-ended types was prepared in 

Amharic and distributed to samples of 284 students, 124 teach,ers and 18 school administrators to . ~ . 

gathenhe necessary data for the study. Among these 88 percent of the students, 83.j percent of the 

teachers and all of the administrators i.e. J 00 percent, filled the questionnaire and returned. Based 

on the frequency count, the raw data were tallied, tabulated, analyzed and the major findings were 

summarized as follows: 
1) Out of the total teacher respon?ents, 86 percent were males and 14 percent were females. But, 

there was not a sina le female administrator in the sample of administrator respondents, this signifies 
'" that let alone females to occupy managerial position, their participation in teaching at secondary 

school level were very low. But, the gap between male students (56.8 %) and female students (43.2 

%) attending their educati~n in TVET and secondary, schools under consideration was small as 

compli
red 

to teachers. This indicates that secondary school attendance of female students has 
. h "t f teacher and administrator respondents 
tncreased. Regarding age of the respondents, t e maJofl yo. . . ,. . ~ . 
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were in the group of 3~-39 years. This implies lhat bOlll II .. I .. 
l\: ,IC mllllSll"llors d t I 

alUred to take responsibility and can ser ' Ii . . ". an cac leI'S were 
Ill' ve 01 a longer tlille in the future 1\ . . 
nost of them served above 15 years and henc . .... . . s to scrvlce years, 
I :. COne Celn dSSUllle ~hat they W"I'C' dcvclol)cd . c: . TI . J v experience in the pro1esslon . liS was also shown in the . I 

cal eel' evel reached, i.e . most them w~re at the level 
of higher teacher and above. In relation to marital . , '" 

. . . . . status, most of the teachers were married and 
1I10st the admlllistiators were SIllOIe. Reoard' 0 tI . 

. . '" '" Ill"" le academic profile of the administrators and 
teachers, it Indicated far to attain what was stip ltd' I 

. . . 'U a e In tle New Education and Training Policy, a 
first degree as a minimum reqlllrement in secondar TVET I ' . ' . . 

. . y or evel fOJ the great maJonty of the 
adnllnlstrators (94 percent) and teachers (69 percent) TI' I I ' . _ . 

. liS ow evel of quallf'icatlOn of 
administrators and teachers can lead as to concilide tllat . 

It was one of the causes for student 's 
disciplinary problems in the schools under the study. 

2) Reparding the current condition of students ' discipline problems in the schools under the study, 

the great majority of the total respondents disclosed that students ' disciplinary problems in the 

schoQ'ls were more serious when compared with other similar-set~ndary schools. Though, the . 
disciplinary problems of male students were higher that female students, it was found that 

disciplinary problems of female students were increasing fror;~ time [0 time in the schools under the 

study. Furthermore, teachers ' personality was found to be a role model for their students, though 

the students did not benefit from it. Despite of the fact that participation of students in co-curricular 

activities helps them in satisfying their physiological and psychological needs which in turn has 

positive impact on students ' behaviors, the findings disclosed that material and professional support 

from the school administration and the teachers to strengthen co-curricular activities in the schools 

was non-existent. Thus, the participation of students in co-curricular activities was found to be very 

limited and the establish clubs in the schools were very few and weak. 

3. According to the findings of the study, the first five m?st serious and frequent students ' 
• J 

disciplinary problems were: 1) Tardiness 2) Truancy 3) Cheating during examination 4) 

Disturbing in the classroom 5) Not doing homework. Simil~r1y, the second five most seriolls and 

frequent students' disciplinary problems were: 1 )Disrespecting the school community 2) Fighting 

I h 3) F . 0 clever students to give them exam answers 4)Calling teachers by among eac 1 ot er orCIll", 
. . b b' t a 11idden place 5)Disobedicllce to teachers orders. Though, 

their names or nick names Y elllg a 

d· . I' by problems were identified as most serious ones, there 
the above mentioned students ISCIP lIle 

. . . bl of students in these schools. 
were eight other types of dlsclpllllary pro ems 
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4 With respect of the types of problems co ' . 
. mmltted by undisciplined d ' ' 
olllPound were found to be calling teach _ ' ' . stu ents outside the school 

c , el s name, IIlsultlllg teachers b, ' , 
teachers to add marks, beating students COin 'tt I " , eating teachers, forclllg 

, ml ec robbery . d 
d . O · . ' on stu ents and sexual harassment on 

leillale stu ents, n top of this the probl 
:' , , .' . ' ems created by the!!,eundisciplined students in the 

community wei e found to be robbery and sometime t bb' . , 
s s a IIlg others with knife , 

5, It was found that students with frequent discipline 'bl ' 
. , , pi 0 ems III these schools come from medium 

eCOllomlc background families , low economic backa ' df; T . " , 
, , ' .. " , biOtin alni les, families with large family size, 

falllllies who lack offellng love to their children f; T k ' 
, , ' ami les nown by IIldulgent parenting style, 

fiunilies belllg slllgie as a result of divorce, families havina low tt't d . d ' , , 
b a I u e to e ucatlOn and fam iI les 

with frequent conflicts, 

6. The community related factors for student~ disciplinary probleills' tl I I " 
, III le sc 100 s were lond to be 

unemployment problem, low standard of livino as a result of low ' f h . 
b IIlcome 0 t e community 

members, the camping life of workers which differentiates their living standards, the increasing 

number of illegal video houses in the comrl'lunity, undermining unskilled labor and those ethnic 

members who engaged in unskilled labor (cutting sugarcane) 

7, The school-related factors for student's disciplinary problems ~ere found to be lack managerial 

competence of principals, lack of facilities, lack of fence around the schools, large class sizes 

(crowdedness) , personality problems of the teachers and teachers' teaching skill problems. 

8,Regarding the peer groups relations it was found that students with frequent discipline problems 

in the schools were spending time with peer group members which were having low academic 

performances, repeating many years in one grade, disturbing peace of the community, and having 

no interest in learning, 

9, With regard to personal problems- related factors, students with frequent discipline problems in 

the schools were found to Ilave psychological health problems such as aggressiveness, feelings of 

viole~ce, hostility and giving up hopes , 

10. As to the findings of the study, the mechanisms /ways/ whic~l c~nprevent and/or minimize 

students discipl inary problems in these schools were: 

• Convincino the students about the dest;uctive effects of bad behaviors so as to retreat from 
b 

misbehaving 

• Reinforcing good behavior of students by rewarding 
' . d' 'I' ' blems in schools by offering continuous 

• Helping students With frequent ISCIP me plO 

counseling services 

Increasina the role of students participation in co-curricular activities 
b • 
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• Offering advice and ~'epril11and 

Withdrawal of friendly relationsh' fl. . . 
, , I P 10111 the student with fre ue . ' , . 

to give tllne to correct himself q nt diSCipline problems so as 

• 

• Suspension from the school based 
on the school 's rules an.d regulations 

repeatedly create probfeills ~ if the students 

• Dismissal from the school as ~ last res rt 'f h . 
," ' 0, I t e student,s ' di ~ciplinary problem found to be 

sellous and believed to be Obstacle for th ' t h' ,J 

e eac II1g -learnll1g process in the school 

4.2. Conclusions 

Based on the findings of the study summarized in th " , 
e prevIous sections the followll1g conclusions 

were drawn 

1) Discipline is essential to smooth functioning in school It ' I ' , 
S, IS a so necessary to maliltalll 

effective and efficient learning environment because learninG required c I d' d 
'" a m an unillterrupte 

conditions, But if we cons'ider the findin Gs of the study in the SCllools d 'd" , '" un er cons I eratJon, It IS 
safe to conclude that learning was adversely affected since student 's disciplinary problems 

w~re so serious in the schools, 

2) Students were showing disciplinary problems partially due ,to the causes related to the 

community in which they were living 

3) Students in the schools under study were creating disciplinary problems partly due to 

causes rooted in the familylhomel environment in which they were brought up 

4) Discipl inary problems of students in the schools were partly caused by the influences of peer 

groups having socially unacceptable behaviors, 

5) There is a reason to conclude that the disciplinary problems reflected by the students in the 

schools were caused partly by the factors deep rooten in the school-related problems, 

6) The student ' s disciplinary problems shown in the schools under study were partially the 

results of psychological problems of the sfudents, 

7) From the SUGGested 'mechanisms that should be employed to prevent andlor minimize 
00 • 

st~ldents' disciplinary problems in the sc~ools, one can safely conclude that there seems a shift 

of attitude to use more of psychological methods of tre'atrneilt~ than physic~1 methods of 

· " I d t' d'sc'plinary problems in the schools, treatments (corporal pUnishments) to contro stu en s I I 
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4.3 Recommendations 

Based on the findings and conclusions 01' tl I 
. 11.' SIUl Y Ill\: It) llowillg n:COIl1I11Clldalions are 

forwarded . 

I) As the study disclosed that stucients were rellecting of social ly unacceptable behaviors in the 

schools under considermi.on. As many writers in the field asserteci , the sll100th functioning of 

teaching learning proces~ was adverse ly affected because poor students ' discipline can have 

negative effects on classroom atmosphere,s, students' learning and teachers ' effect iveness. One 

of. the major cases for such serious students' disciplinary problems, as observed form the 
;, , 

fj:irdings of the study, was lack of competent management in the schools. "Seriolls disciplinary 

infractions, especially, if continuous are regarded as evidence of incompetent management" 

(Yeager; 1949: 265).Thus to reduce disciplinary problems to the lowest possible level in these 

schools, the principal ship positions should be occupied by competent educational mangers, By 

so doing, half the success of the school can be achieved because these competent educational 

mangers can apply their human, technical and conceptual skills to: 

• Enforce the rules and regulat ions of the schools and hence students can get awareness 

of these school rules , 

• Apply the rules and regulations consistently to maintain good discipline in the schools 

• I Create pleasant working conditions in the schools that can co~tribute to effective teaching 

learning process. 

• Plan and execute developmental activities in the schools, 

• Establish good coml1?lmication between the schools and all concerned stake holders. 

• Develop team work ~'pirit in the school community. 

. , . t of the school related factors As a result of effective implementation of the above actIvItIes mos . 

d TI' fore the concerned educatIon for students disciplinary problems will be melte way. 1ele , . d 

. . h Is and assign competent qualIfied an officials have to consider the condItions of the sc 00 

( . . als) ' in these schools. experienced educational mangers pflnclp 

.. ' . tudents in co-curricular activities by establishing different 
2) ,Increasing the partl~patlon of s . I' no many of their problems, 

: -- . ' I (vities assist students 111 so yl b 

clubs in the schools. Co-curncu ar ac I , I ~ "t' 'cts emotions and adolescent 
, . . . ' an outlet for natura II1S 111 , . 

SUch as dlsclplmary and serve as . . .' lar activities have provided for 
f hools spmt CO-CUI ncU enthusiasm and as a rallying point 0 sc . 
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slich ideals of secondary d ' 
e ucatlon as . good citizenshi,), 

direction, leadership trainina folio ' 'I' -developing respo~sibility, self 
0' wei S lip and fellowshi c ' , 

subordination of self for the common aood ' , p, o-operatlon with others, 
o , schools SPll'lt vocational I ' 

buildina (YeaO'er' 1949'233) B I ' ClOlces and characters o 0 ' , , ut t le very 
'a I ' a purpose of co-curricular activities in the school-

leal'illno b) dOlllo, seems to be forgotte b 
, " . ' n ecause the clubs established were very few and the 

participation of students III these clubs we I re a so very low , 

Therefore, in order to give practical solutions fi I I ' 
" or sc 100 s With frequent discipline problems of 

students, Increased emphasis upon learnina th' I ' 
'. 0 lOug 1 CO-curncular activities should be 

encouraged and executed, in the schools To this e d b d I 
, . ,n , ase on t le needs of the students the 

school management has to work with teachers and students to establ ' I d'f'" . I b IS 1 I lei ent c u s such as 
e~vironmental protection club, Anti AIDS club photogra h I b' , . ' .P ~ c u , scoutlllg, dramatic club, 
Mini-Media etc in order'to strengthen co-curricular activiti~s ' in the schools~ For effective 

implementation of club activities financial resources may be secured from NGOs workina on 
o 

integrated development programs in the community, In order to co-curricular activities serve its 

purposes, the school ' s wise administrative direction, the teachers ' sponsorship and guidance as 

well as active participation of students is indispensable, 

3) As the findings of the study indicated students with frequent discipline problems in the 

schools have the problem of aggressiveness, hostile feelings to wards students, teachers, and the 

school as well as giving up hope in learning, Thus, in order to help these students adjust to the 

real life ' s demands, the ~Iidance and counseling services in these schools should be organized 
I . . 

with necessary faculties"~lIld qualified professional personnel in the field so as to provide the 

s~'rvices adequately to the needy, 

4) According to the findings of the study over crowdedness and lack of fence around the 

schools were among the major problems of schools related factors for students ' disciplinary 

problems, Therefore, the school management with the collaboration of Parent -Teacher 

Association of the school, has to mobilize the community surrounding the school , management 

and board members of the factories, particularity, the large number of factory workers to gain 

the commitment and cooperation of them to raise funds that are necessary to construct new 

additional classrooms, the school fence and to purchase adequate facilities, 

'. d' '[y' g aood school- parent 
5) The school ' s leadership has to wo'rk towar s mtensl \11 b, " 

I '. hools cooperation and co-actIOn, ThiS IS because 
communication so as to strengthen the hom~ sc . .. . .) 
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tile behavior problen,ls ~l'e rooted 
partly in the home a d I ' 

, n a so part! y I tl I 
environments. Genuine home - school' . n le sc 100ls 

cooperation can prod ". Ii ' 
I . . . : uce ll'lllt "ul I11formation and lead " 

correctIon of misbehaviors (kuJ' oth 1970'136) 1' 1 to , , , lerefore tI I , , ' le sc 1001 has to oroanize ' I 
facilitate parents -teacher meetinos, teachers I '.. ' to ane 

" , , to . lome VISit, conferences, scbool vi,sits b )arents 
in order to provide opportunity for establishino ra .t b y I 

• " to PPOI etween the home and the school for 
exchanging valuable I11fOrmatlon between parents d t I ' 

, an eac leI'S and for concerted attack upon 
the causes of misbehavior by devisin o approprl'ate h' '" mec anlsms, 

6) As the findings of the study indicated that problem of teaching skill 

the major causes for students' disciplinary problems in the schools, 
of teachers was one of 

This was because the 
qualification of most of the teachers (600/?) was below tile In ' , .' . I11l1nUm lequlrement to teach In 

secondary schools . Thus,' the concerned education officials have to g' d " ' , , Ive ue attention to tl1l5 

problem and offer more access than others to in- service trainings to these teachers in order to 

upgrade their academic competence . 

, . . 
7) The other teacher- related factor that contributed to students' diSCipl inary problems in,the schools was 

poor teachers' personality. As the findings of the study disclosed that teachers teaching in the schools 

under consideration committed psychological abuse such as, insulting and humiliating critics on 

students , This indi'cates that the tea~hers are still with the attit~lde of authoritarian (traditional) discipline, 

Thus, the concerned education officials have 10 devise mechanisms such as work shops, seminars. panel 

discussion, etc so as to change this attitude and equip them with the attitude of democratic discipline i,e, 

teachers shoulrl be finn, fair , and friendly. On top of this, attention should be given to pre- service 

teacher education to include courses which give emphasis to the Approach of Democratic Discipline, 

8) The students were giving,' up hope in learning due to fear of unemployment after completing schooling 

was found to be one of tlle :problems Cor students' disciplinary problems in the schools, But if TVET 

pr~grams' included cour~~s '-ike manufactur:nz .and irrigation agriculture, the access to employment in 

highly labor intensive suga; fact~ries and sugarcane plantation wjJl be high after completion of the 

:: ' ' .' , t d ts too learn Thus departments of the above n;entioned fields training which in turn motivates s u en " 

should be opened in the schools by concerned officials. 

. ,t 't to see themselves regarding discipline prohlems in the schools if 
9) The students Will get an OppOI Ulll Y _ 

. ' "d I I om at least once in a month lor one houl'. I-Ience, the 
genuine peer review is done 111 IIldlVI ua c assro 

, . view session at classroom level under the 
school has to facilitate and orgalilze a monthly peer Ie 

leadership of every homeroom teacher. 
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