
, 

;: R G EnE If LED U C I' T I :: r __ ,.",~OSIP!!II!~ 

IN ETH IOPIA 51 lcr:: IS"' 

by 

F<.:lek . Deste 

,\ Th sis 

Submitted ifl ['? rl.i('1 :=ulfillmcnt f c,r th ' ~- ... Qr ee 

in the .ddir t.buba Univl;}rsity 

June 1990 



• 

{.I I I\ ':V~::"I, '~A lOt,' II.T", T t '2 p .... .r CT CES 

IN ET HIOPI A Slt1,CE 191 

by 

F(:\ek~ Deste' 

A Th -sis 

Subrnitt d if! i '?rdCl I Fulfillrnent f c.· r the ~~ .)9 rcc 

in tnc t .ddir- t.buba Univ~rsity 

June 1990 



, 

IN ETH IOPIA Sit le r:: lSI 

by 

F<.: \ek . Deste> 

,; T h s ic:. 

Su LJrni t t d ill t '?rl.i(\ \ pul f illmcnt fc.· r t h ) ~~ .)~. rcc 

1~ .<1 stc r of / , rts in EduC(,t h n 

in tnc f.ddis t.bnba Univt) r s ity 

J une 1990 



Aut 15 ACAL,/\ ul,IVEf'S ITY 

AN INVESTGATION INTO THE PRACT'CES 

AND PROCESSES OF CURRICULUM 

PLANNING AND DEVELOPMENT 

FOR GENERAL EDUCATION 

IN ETHIOPIA SINCE 1974 

Approval of Lor.rd of EXifmlnc.rs 

~kt.cn-5-JJ;,k, () 

~~.u;,~ 
~:2.i:Ula!fJl1~~~ ..... .c'~ 



- I -

I ani greatly ind~btLd II Dr . t bet .... Oekcle - r .c:vis(\r I f th<cl 

T h sis - for his invalunbJ... sus:gostiu 5 [Inc insights that h.:-.vc 

unc.:eniauly heli_ed t o sh<1r;c my thinkin~. 

T h Cc·- operatirn of all Dep" rtm . t : ';)cjs of thE. fi( inistry of 

Educ- t k n af cl the r C'f ss L.·nal st(l ff cf the Ir,stitut f.·r Curriculum 

D"v ' Ie. 'ment (me ResE.c: rch (I CDR ) in pr:)Vidin~ inf" rmatir.n Is 

cc .. mend~o. 

j·.ppreciatiun is 2 15 .. G. b .. ; )(j€U t (' ~i r. G. C. Lust (Acvis,·r of 

th(; ili', in istry) , ·~tc. '~mrn2 !\rity, /\ t~ Kebe<..!c Tee:ku, ftc Teklc Ayano, 

h t e ·if, ndatr" sh Kp.bLd~ "W)L. /\tf'" !',hmcd Ali f : r th ir ~ssistancE:. in 

locatio::,; iJnd pf0vid ing varL us s(.urc~ mat~ rials. Finally I WGuid 

Iik~ t - ( xpr(:ss my g r Cltitu(: ... t -, L r. dl;;rwig Kemr'f (D'f ·cter of 

G( .;.:tho: InstHu t · for the c;nC<'·urc~ement and help hl2 has giv n 

me i l he cc,urs·: cf rr:'j studi .5. 



• 

- II -

T 1' .. - L_ 'J t- COi T[I ~ T~ 

/\.CKNC· 'LEDGH , Ei ;TS • •• • ••• •. •• •• •• ••• ••••••• 

T; .. _~. LEO F C i'! T c: i "f : ...... . .. 0 • • 0 • 0 • •• •• 0 •• • 

1ST OF T I' [' _EC" 

LIST OF FIGU r't: 

. o o~ o •••• • • • •• • • o •• • • • •• o ••• 

ClOO ••• • • •• • • •••• • •• ••• • _ • • • 

Pl'GE 

II 

V 

VI 

f . C 5 R/\ ~ To. e 0 0 0 • 0 0 • 0 • • • • 0 • 0 • 0 • ~ • •• 0 ••• CI 0 • • • • V I r 

CHf\FTEi .. 

i J 

THE Pf~O [] LEf~ , • !'!D DEFIf\'I Tl on g OF 

TEr~I\; S USED •• uo •• OOtto·· · ····· .. ... • • • •• •• • ••• o 1 

t rltr( duction .••.•• . •.• . • • . • .•...........•••••. • 0. 1 

[3ac ks r riUl1d •• • . • • 00. ......................... . 3 

T hl.! r r cbl(;m ..... 0 • • • • • • • • • • • • • • • • • • • • • • • • • • • • • • • • 5 

Stat cfnC:1t f' f thi... Prrb lcoi ...................... .. 7. 

I mpcr tanc~ of t h_ ~ltu ~1./ . • .••.••.•••.••.••••• • 0 • EJ 

fV1.; thc d c; of ? roc(.du ro.: iJf'I • ~il..) u rcos c.. f In f )rmat ion 
(nata ) .. . ........ : . .. .. ... . ..............•......•.. 1C 

ate: Sc,urce ... . .. . .. . . . ................... . .... 10 

:J8ta. G() thcrin 0 T ' .Is . . .........•...........• 0 ... 10 

I Sampl )...... . . • . • . . . • • . . • • . . . . . . • . . . . • . . . . • . . • • . .• • • 11 

( t \nc::I)'sis <... f !~ ·, t:... •••• • ••••••••••••••••••••• • •••• 11 

Model used in t he stUl ' '/ anc' Ra tionale f l. r th (: 

Ch<..~ ic (. (' f tl1C rl: ("'v ~I. • • • • • • • • • • • • • • • • • • • • • • • • • 12 

')dimitDt i ('n/Limi ta ~ j ,1 5 " f th,- stu Y ••••••••••.• • •• • 1(, 

L,u finitic;n r...·f T er ms Gs .<J .. . .. . ...............•. . .. . lG 

' r SCJ niz() tinn ')fthe '( rr,-i nc r ·fth(; Study •••••••• 17 

i? E' lEt .. (F T HE U- 2:·:,\T 'j i.E .....•.•.•..•.••••.•• 

D.:finitit .JnuI ISSU0 5 -: f th~' TE: rm Curriculum ••••••••• 

Some C~,nceptions in C..:rr'iculum Plc.: nning an 

19 

19 

DevG ff :' r)n:~nt. • • • • • • • • • • • • • • • • • • • • • • • • • • • • • • • • • • • 24 

Curriculum "Iann inu.... . ....................... 24 

Curric.ulum PI('l .ning ~ s ro fitics ••••••••• •• • •••• 26 

Curriculum .~ I (1 r. jr ~j ~s a C0-Q~,e rative En !· Jvcur 2C 

The f r nc0ss ' f Curricul um Pkmning a (~ Oev 'br~.m nt 

for gcnti r t' I Ecluc2. H, n I)e ing the [·eh~vj ur"" I'~""del 30 

~,~sic f' ssumr'tif'ns of th~ N''' del •••••••••••••••••••• 31 



- II -

' . ! I TE 
I I i :~.c'Js l.sst:.:sscm<....nt •••••••••••••.••••••••••••••• 

5 ) UrC~5 fe r ':;ct rmin i . .n~ [ciuc·ti /,na l 'bjecti"cs 

Cc.nflictino Views Cvc r the :J urc ' 5 •••••• •• • •• 

Crin9ing Cc nsidor2tkns T(, ~ ·,ther ••••.•••••••••• 

Th ' Lea rner as Gatu S(,urce •••••.•• 0 0 o. 00 ••• 0 0 0 

C nt€m~()rcry-S·ckty as Dat", Sc urce ••••• 0 0 • 00 0 • 

Subject SpeciC'lists ,":5 I)l) t<.) Sc urct:.o 0000 •••• 0.0. 0 

Volid()C :n of Educati,;r 61 .. bjcctiv "so 0" 0 0 o. 0 ••• 0 •• 0 

F(; rmul ~ti()n ~nd Statement, .f Educati0.o ('l1 Objectiv4:s 

Sl l(;ctinl and C r~aJil iza tion c f l::duc<3tiona I Exp ' rienccs 

Se: lecti n of Ccntent end Learninsa E)q)C ricnc .... s 0'" 

Critcri<3 fe r Sdccting C ,nt nt ••• 0 •••• 0 0 • 0 0 • 0 ••• 0 

Cr0Qni z~ticn of EduCcJtkmll l Experiences •• 0 ••••• 0 ••• 

Crit<:: rid fur Eff. div("! Organization 0 •••• 0 • 0 0 •• o. • 

Orgnr izi .9 Ele{H~..;nts •••••••••••• ••••••••••••••• • 

C r~anizing ?rir. ':i:;I(~s ••••••••••••••• ••••••••••• 

~v? lu tion ·f th~ "'cuc.Jtic .2 \ , 'r g ram •••••• 0 •••••• 0 

Pr <Jcec!urcs of E:v2Iu' kno ..•• 0 ••••••• •••••••••• • 

Functir'ns r. f Eva I U3tl'''"'f1. • • • • • • • • • • • • • • • • • • • • • •• • 

Evaluation M ..... ,dels ..•..•••..•.• •·•·•·••·•·•••··• . 

Criticisms ::md I\l'v2nt<. Jl.~ d the M cdel ••• -. • • . • •• • 

Criticisms. • . . . • . . . . . . • . . . . . . . . . . . . • • . . . . . • . .• . .. 

I\dv" ntcgcs ...•...................•....•.......• 

III AN GY ·;·,VIEVJ OF Th ':i CTICE5 I-flC P··.tCE_ .. £­

OF CL;~ fd CU lljiVl l • j ~Ji'~ I I G Fo r, GENE ;AL 

37 

39 

41 

43 

l.15 

47 

49 

49 

50 

53 

55 

5(, 

57 

58 

59 

62 

63 

66 

66 

60 

b)UC; TIO~·l I I ETI·lIC ; L ~lr. CE 1974 ••••.•• 0 ••• •••• 70 

Th~ tJCCG f r C! Cl gin~ thE: CI Curriculum...... 70 

Th\.: Nl,;;w Ro le; c f [(~ uc(\ ti n ••••••••••• 0 •••• ••••••• 73 

h Development .:: f thl. "Transithn?11I 

Curricului ... . . . .. ... ..................... . ..... 75 

IV H TE .. I- .~El·/\T1 C\'). /\ ,l LYS IS OF Dl T!. I~r. 

DlcCUSSIOl l OF FI !,\[) Wr·_ • ••.••••• .• ..•.•.••.••• •• ~ / 

/ 



• 

IV 

I 

~ 

- I I -

t,n lysis f [ '" t : () ll ~ t.+ cussi(,n \ ,of Fin<.linqs •••• 

(;, U rT m(!ry --:f ~ "'jf r F·n( j f10 s ••••••.•• •••••••••• 

87 

107 

COf\'CLU"' I Otl~ I ; ! • .' ~:,.. r/:..t.Et.l!) fTIC\ · S........ 111 

Cunclusic. ns. • •• • • • •• • • • • • . • • • •• • ••• •• •• • •• • • • l' 1 

,.., commenc; ·,ti< ns. • • • • • • • • • • • • •• • • • •• • • • • • • •• • 114 

P,EFERENCES. . .............. ...... ..... .... .. .. 115 

j\PPENO ICE-..... . ..................... . ....... lL9 

----------~~------~~ 



- ! -

ACL~ P GE 

II 

III 

IV 

v 

VI 

Exp~rier.ce f Pr,: fr.;s si~; ndI5 in Teaching 

n . Curriculum '~:,'r r k •••••••••••••••••••• 000 ' 87 

SU£jgestions abo It tl1(;: Curriculum 

Developmont (/ad I l1 nd ,-.n \.Vnys of 

Determining ECuc.J t i<. nat ( ' bj ctiv ~s ••••• •• 0.0 •• 

F'atterns uf _ tc.:tin9 Objectiv 5 •••••••••••••••• • 

";u f;9cstiuns n ; i1~~.~ ft ·r thE; Selecti. ltl (~ f 

90 

Cc i t tc t .............. ... .......................... . (I .. .. .. 9 ~ 

[v,C<:lns fvr Dcwr mini.1s L ~arning EX ,::<.: rienc(:s.. 100 

SU0~j,- stiGn (n C ri t~ri(; Emph.. yeo tG 

Or ganiz£ Educntk:·r;·, ' EX~(' rl cr.c ~::, ......... .. 102 

VI I SU9vLst1r.ns ('n th.w· • rsanizin;:l Elements 

( f ~rJuc( ti '~ nol t.y.~ ri ncE!s................. 1 4 

VI!! Vi~ws un Evirj "rIC .' ·s iueroc \I{.) iic in 

EV2Iu;:tir.g th ') \.. t.i'(C0meS of the Curriculum 1 G6 



- '1-

FIGU • . z:: F/,GE 

1. ........... 13 

2. ~UbjLct Panc;ls T, r C ·v\..1.. ing 

th~ Transitir l1(-'i Curriculum.............. ••• 77 

3. Flr)W-Ch"rt '. f the.. Pr .: cess of Curriculum 

PIGnning a )( j ~cv .IrJpment u ;;tc the 

EnforcemE::nt cf the . jrJ rkers Party of 

Ethi, ; r i~ ...•... ;0. • • • • • • • • • • • • • • •• • • • • • • • •• • • • 7S 

4. Flc)w-Chart c.f the i:" r cc ' S5 of Curriculum 

Plonn in~ an 0.:lVelc. pment ofter thE:: 

'vJurk€rs P~ rty :. f Ethiopia.................. el 

5. The Ethklr- i,:m Curric'.Jlum ~::: d I •••••••••••••• 84 

r 
Iv . fVl(,mb~ rs r- f th.:: ! '-l l" ir.'us Committel.)s in th~ 

Ethk.rA~n Curr'culurP ,/10 I._I.. • •• •• •••• • •••• 35 

7. Duties (' ne: ~ ,::!s ;· .. nsi~ / ilities 0f the Vi1ric us 

Cc)mmitt~es. • • • • • • • • • • • • • • • • • • • • • • • • • • • • • • • • 8~ 



- VII -

-(ht:: purpose of schooli g is to >ducate I(:~rn ..! rs in SlK.h u "'lay 

IliJt they will c C'b lt! t o cor:tributc to the wclf~ re " nu strength of 

scci ·!ty, und to r ': eo ll ze a f II d< v lopment of thir p .)tcnti;:·1 as human 

ein~s. In order t o do this , curricula are pl "'nr.~d r'nd Q(;v - Ioped, 

t (:achers uro tril incd, t <::,·t books and oth-.!r ,l.::' terials r c <" IS0 

produced. 

T ~· attCl ir its nd-result ~, n cducationol prog rum must be planned 

Qnd d velopcd s/ sterr.~, tiCr"~ lI y using () curriculum d v .:; loprr..; 1t model 

of ne kind. This fact Is one. that h"s jscapcd mt~ r.y ~cr50ns' 

t.l th.:ntion in s 'vcr;") 1 p lnc~s. f. curriculum dl:velopment m"d;':;! is 

said t (' be in 13ctu~1 us wh..;r. professionals charg c! with thr.- task 

shGr e <1 sense of comme, rl iity .::xcmplifkd by a strong nl:twork of 

its concf.:ptual and mf.th(jdclogic~ 1 commitments that gcv rns their 

wc.rk. Such a conc ptual schc '!11 ... serves t sy ltheslzc ;) \1 und(;r­

takk,g s i:lnd to rGvca l prubk.m sc iutions thClt il rise in I.: rning. 

he me jor objl..ctiv'· A this study is to make on Invcstigatio"1 

into '~he Pr ?ctict;s and Pr ;c~ss,-s r f Curriculum Ploilnl 9 and 

D v<...lopmcn t for GI:mer ;J1 :::.ducati n in Ethiopia since 197~1 ~Ii h a 

focus (m thu und rlying m(jd~l. n s J doing, uttcmpts (I r~ mndc 

to 9ath~r informCl tion from pr tQs~ionals \'/orki. 9 in th'4 Institute -

for Curriculum Dev Icpme: 'It ( 11d ~~cs~arch and officials charged with 

Cduc:l tlGn policy d cisivn -m;:>kiIl9 at the lev; 1 of the. iV.ir istry. This 

inf_ rm13tion is obtain,-d thrnug quo sti(..nnairl;;s unci Int;rv ·~ws from 

the twr. grcups fTI ntion~d . 

!~esults hardly sU9S st th(7;t there exists:) ::!gr ·,:-,d- 'pc n 

curriculum dev ' lopment fr;C'de l which con direct the ;:>I ~r.n ing clnd 
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L!.:v",I.'pr'KYlt of th'~ (!d uCi:, ti ( ,, )~ 1 f:,r ... g r nm . In ddd iH n t this, t l. 

m~.d · : W lich is :i ft::'!', claifrl(.d t r !x on\.- in usc. sinc.:: 1974 (I ppl..()r . 

missi . g. 

n th light of tll(; prt .. ;)',ms cnvis 9 - d, it sc~ms ,-xtrl:.:mLly 

impc r tc...nt the t curriculur;: ,_ ?I") ni r.~ dnd devclopm\.!nt must fnll·)w 

u , agrl.;!l:.:d-up..;n model, 5.::t of procedures ,:nd p3ttorn, if the 

due.A lenal progrdm is t o b~c( :11 _ c ffectiv · . And this hfJ S to be 

cI\;crly spdl ·'d All and kn wn. i"( r cov c:r, curriculum ~s th\,; means 

to expr ss fund<1mcnt()1 v l' lu(.s n€~ds to t~l kc G closer stuc r which 

cuts across n0eds of pr ;spcctiv(. k arners, crr.ttmpor <: r i -socidy , 

and th lar0e wcrld (J f kw'wh.:dg c... . rinc.:: curriculum dGvl;,ic:pment is 

continuous cr-.:C of study <"nd irnpr:)V(;m:..nt, and since nel...ds ch<mgc 

in tim(., curriculur: · pl;;nning ?nd dcv<::lopmcnt mu.;t be rC;suc·rch 

oriented r <J ther thdn b\:!in9 :1 ruiIJ-c f.-thumb proccdurl.. 



CHfJ,"E:, I 

THe Pi:C[LD/, t\l;L • .. EFll'lIT I ::,rl or: TE { f ~. USC) 

~!T K . L lJCTICh, 

Educe, ticn is on~ of th-.: s .... v~ ra l p~ rtn<.rs th"' t shure th.: t ::sk 

f g iving th<:. pace of ~conomic Co "d social 3dv uncemc...11ts IJr ov id<::d 

th~ t imC'lg i ·~ tivc I<::adcrship ccmbincd with sound dccisions and 

r .. ~ listic plcJnning is made. ike all ( th(:r c nsci0us nca:.rtf'kings, 

th~ . .:'Ian for 1~ 1 educ;:, tit:;J'ItJ l='r C'0 r am must b : ccrc f fly ~nd 

systom~ { icu "y worked nut, thrT"'vghly end patic:r.tly pursued , with 

high intent r d vigor. 

1.:cr many years 5(:v"~r:, 1 writers hnv been ?rguing v 4..:h-;;mc::ntly 

t.u thu p~ int that th05":- wh t m2Jkc dccisivns vn educC'l ticn in gl::ner al 

and curriculum i5SU~S in p3 r t kul 21 r, need to Ieok cks..:ly zt the 

pat h the: syst 'm of .... duc·ti·.m is following i .)rd~r t .. , SC· c/L() rly the 

dir\.(;ii...·n t . Vlhich it is k :::dh'9 , ,md t o b c~rtain th ;~ t it is not 

(}L..i r'0 t cward undcsir0d d:.stinatic:ns. 

C ncerncd, ,s it is , with ""~h()t shuull3 bo taught" c: nd t o 

"wile. cnds-in-vL'w", curriculum st~nds [,t thl.: c-.:ntr:. r of .... ucotk.n. 

['eca 5(;, it is the muans by which uducation is transact · d , it is 

increas ing ly seen as a kc...y p r cble:m in (;ducnti m c:c!s ion-rr::'king. 

T his pvint is brought morl..: ckr: r ly in Gordon und L:wt0n {1978, 

p. 224 tVho cont ··nd thd " cJu..:sti('ns c.bout curriculum ar ", n ... ~ rly 

al"·",:: ys clos\.; to the ccn r~ 1 iSSUf: c f -:dUc<lticndl c!cb~t,-, ( Ithe ugh 

th 'Y vf ~n ::,ppGa r t o b · r-~/ cted at the time". Th· litc. r atur 

on curr iculum off rs much !"'nr \1/1_dSI..: . nd inform':l tkn ~s r ";;;J? rds 

thr. practl'ces;: r d xpcri ~nc ~s und : rtahm in werking ut pl l1 rs 

~ .r c...duc«1tkn<..1 programs frcm difft:r nt p\;..rspcctivcs. Und __ r 
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ccrt;'l i t. circu;nst;-Ilc,-S , .-:.' " \ _ k~, rnccJ fr~ r'i thl... bu l K eft· ,:; 

Th ' s,-urc ' 5 ,' v Cl illl01l. L r curriculurl thin k in9 ?one d<Jcisicn 

I ak in~ 'ra quite ()bUno2nt . Til.:!SE:, in turn huv c given ~ubstan­

tlv'-.: cuntributicn t o knowi dgl f0r plimning (md devel,)ping educa­

tional prc,g rams al.)ng C':' tE'ip c::;ncoptual fram~w( rks or modd6. 

It is on Y vJh",n this knc wh.:dg is profitnbly used thct productivt-.:, 

crectiv , an d imog i iutiv ... thinking in curriculum dccisior. -m king 

c::;n C( IT: ... ubout in () n ... duo' til m' l atmc.s h~rc fr~e of limit~tk r.s 

from doctrinaire pC1siti '·ns. 

Curriculum planning and d~Nelopmcnt is -. continu\ us precess 

!"': f study and improvcml;nt. I nd=. cd , as mllarc! :3 . Spadling com­

m -n tc.o, II Educ;;. ti0nd l prognl"'\5 shc' uld st(1nd C' r f~ lI, ~;..rsist or 

b.: moc!ificd, b caus,_ of t;y:; ,ua lity of their effects upon stL!dcnts" 

(In Tr b~ 1962, p. VIII). ~-;-20 n from this p€r spc..ctive , it is 

csp~ci() lIy imp ~rtant t(1 explicct,~ 2nd m~ke known the mc;c (; \ upon 

which thl; curriculum has been d~vclcped so th<lt th 'rc will be 

way s f0r improving, r cvis:11g , und mvdifying c 'ntinur usly. 

This study therefore c .tempts, on il m(,r (: genera l I~vcl, to 

rnck~ 1n l nvcstigc!tion intc tho Pr (;ctices C'lnd :>r()cess~s ~ f Curri­

culum ,uv l: ll. pment fer GGm:ril l E.duc3tit;n in Ethiopia sir.ce 1974. 

Its mdn fc'cus lies in p ) i:'lting ' ·ut the. t .ct thiJt m()r~ thc.ught should 

90 t r· planning cmd d<.:voc lcping the curriculum ;)10n9 t~0 C t _ vioural _ 

me-del, " nd in linking ""hat h" s transpi~ed with current id 'as In the 
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~1 Pp ' r l;. r.tl y nl...v ur bc n ~ ,~sci<:u s ly adr. pt~d and suppr rt· . by ,my 

tv • . dern ~c! uciJticn In l:thl' p i? has ;:) hist< r y uf \I 5 5 t hQn a 

c(.ntury . In this r c:: lativd y sh(. rt peri -d the systerr. ' .f ~cJuc.3 tion 

st"'9(:s - f c.ll)v elopm .nt with subscq ur-nt influences fr ' ;m =-lbr ond . 

D,x um ... nt_ ticn in this r C5p ... c~ is su fficiently d e: tnilcd 511 )wing thu 

veri·)us fn r -·ian inf luenc " $ t o vhich t h\.: f"I?t i n ls SChOLis have b~l:n 
- ' 

subjec t -d . /\ s nct c.! in th~ vCl r it. us wor ks of those whr hay \. 

a tt()mpt~d t -, writ, c·n thi:l dt.-vc!c,pment of m dcrn educcltion in 

the country , it is v ery wd I dC"" umen t ed t he t, quite oft '?n , C: 

simpk Jc.lc)p t k n of curricu lo , curricular mQt~ ri,ds, schclc i structure 

and t h ... l ik- rj f t host:: f r; fc ign r::, whc h?vc had the gr~a tQst in fluenc' 

at n particu l0r per icd in hist · r'1 had bc~n put into -.;ff,.c t ( T~shome 

\"Iaga ~.., 19', 9; TC'd(;sse Tcr" f~ 1964 ; Ay rl lew GIS Ie ssie Ig64 ; Girmn 

t,mor .:. 1961 ; 1982). 

I n the face of such 'n fl ucncc:s , it is little) ymnc' \.! r th~t t h l..: 

curriculum can be plann ·d t r me · t th needs, c(. nccrns ?od 

" ri}:m < s of the Ethicpi<'n s0c1ey . ~v-)eth0 1 ('s s, it Is als , we ll 

t v rcm~mber the greet dfl)rt c. i--: l ight\.!nc:G n~ ti lJn( Is (tcgeth · r with 

fc r dgn €x pt:. rts) - 1 ft~ r f : crit icc: I i~ na lys i s ( .I f th(! 0duc'J t ic\,i sector -

- hav(. made with r cspud t. ·h\.! n~ccssi ty tot .... xplic"i ting th 

f)bj .y;tivr.s c f ~CUCCl ion ;;'. f - I°\'; ;~ I bcrking en curriculum plClnn ing; 

the 5 urcCJS t v b{, usee t .. (~ t l.. r mine educutior.:)1 ( bj ... ctivc.s; the 
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l,.)~C tc pmn th \:!duc<:::ti. md p r 0g r <.m in vi... v d Its I n r~(tge 

d f cts, its f asib ility ar I rc..Lv Jr.cc . As might b<.: n.c~ lkd this 

(;ffl,rt Wil S shown In the.: r.:c.~ ucati('n ~,ect('r Rcvl..}h'. 

I. tl1i s study-~c!~c UC'n ::; ct(,r r{ vi · \. - , intl.res dn91y ~. 'h1ugh , 

the v i...v' p h t which m<lny Curr iculum thcurdici ~:r s h ' v.., bc:.n, 

-nd still or ' . pr0moting in thdr such tim(.-hon')n~d Vol 1rks, I Gi'sic 

£!.!!:l~ipl \:s uf Curriculum,.!:!:d ips'ruction' by Pr ,f(:ss'-r R: lph .1 . 

7yh.:r (1949); ' Cu rriculum D~vc lcem 'nt: Ihc.ory intI) practice' 

by Hil .., Toba (19&2); '~rriculum D~vckpm(;nt: l:h~!cry Intl 

Practicc' by Tanner and T':'"l'lcr (19S0); 'Curriculum: /\ Cc;m-

pr .. :hcnslve Intrc,duction' by ~(;tfll C. 1",C!ht:W (l985) - (C cit~ 

but few -, has been rcflectocl . : ccoroinsly, the Task Fcrce on 

Curriculum and .~,~thodc!· ·'9Y (Tc.sk FJrct. 9) hod cI >urly ~stC\blished 

that "C1 set lif well-concel\/~\: ":dC w(:lI-urticul,1ted naticm~1 c::ims or 

gC'Ll ls of (:ducction (1 r ( tnG gul ..... \;. pC1sts in curric~lum plcnning and 

c.!€velcpmcnt'. ~urthl: rm"r\:' , it also st2t d that th~ sr urc\.s frcm 

which thesL aims and go(.ls :T'ust n.:ccssarily com\;: ( f',;; 'thr;, i ·: \.:cs 

ef the: society, tho n~eus of th<... inc!ivic ucl, ~nd humun k;-;c .. ·' ledge' 

{E<..1ucation Sector t-~~ vi W, TiJSK Force 9, 1972, p. 1 i). ~iith this 

notion in vi... '/ tC' facilit{'lt .... the: process of curriculum plar.ning and 

(J·_vclopment, this sam\.. Tosk F('rCE:; had offer 'd four g"' n~ri31 aims 

of ('c!ucc.tion in i:thiopi c;; GS ' Economic; Culturul un . ~·.oral; Soci~l; 

cmd S clo-Politlcal' (ibid., Pr.>. 11-13). 

This very w II Ind ic:- t r , thi"t then:: has -, lr ady bGc:n (.'I r "rtllc 

thoord cui g round upon AJh ich th(;. pia I for the 'ducationClI program 

o .n st,- rt. l.3ut, b(; for(: th<. r. r<' pos ,Is (,f the study wer put into 
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,ff C~ , t : 11 F" br L ~ r :f 197LI . It lt'/un br\'kl.~ (, t iiltrf~Vj,j "f\ (J n(':w 

"Cci() I Ur Ul.r. Since th i c; t l , 'j XC,l US uducutit n h ' d t ; r IJs pc,nd t o 

chzn,:) 5 t .:l " ing pl (JC~ i r t .... soc i..ty, c: t e/ tally J iff r nt Clmc~ ption 

:"i'1C: I 't l 'CIt-: ha , to 0~ id .. +.,0 -turf-" of curr iculum p i n . i IS Dnd 

c\.v kpn:c·nt. 

. S most in th.:: field agree, curriculum planning r equires 

syst !mc tic thin kjAg th · t must follow an 0stablish d St;t c f p r o­

cedures concerning decis k.ns on the end - purp(js~s of schooling . 

Anc! t h:1sr d~cisions .0(:d t c b g r cundc:d on r ationc:1 b.:3s,:s with 

a mod<:1 thCl t g uidl!s th~ \IV hol-, '1d~avour. Curriculum, conceived 

as the m.::!al'l S to \.:~~ pr\:: ss fur,c;Jmental values which scciety (-J t a 

par icuh r p.,;ricd in h isi.c r y Llph Ids, must necessil rily empky some 

k iliC: ;.; f model that can su ffickntly d irect its pl()nn ing and 

c; ·v Ic-p nert. J\ clv ancing t h is iJcJsition Oliva ( 1988, p. 160 ) vv rites 

"using a mode l in such -I" cct i.r i t y as curriculum devclcpm r.t can 

r (.sult in g r eat r ' ffici...ncy end proc!uctivit ,' . It ! 'ene , it can b£ 

sc::id, f r II )wing rnodr' l in curr iculum p l{)rtning ,~nd ,J,,!v \..kpm(.nt 

pn vid.s rc ler tc thl.: procE'% . 

'(HE PROBLE~.·: 

Scmdime after the 1 ~74 ma'3sivc uphcav al in th<... c untry , 

a su:x: r flte: dep3rtmcnt with , th . J'\I, inis t ry f Educ~t i()n wid::!y 

known c:l S Curriculum Dev, r i.meot () Isc call...cl ,l;; tionr \ CurriculUM 

D~v~ lopment Cent r, C) n c~ i ;~, I ... ?.; r " nami (.' .. 5 Institut;:! f~ r Curri­

culum Dev elopment Cl nd ~\Jsvlrch - ICC:--} entrust ed to u lld::;rtake 

th '· t ;'sk c f plrmning <J nd ''':c'r iopi S curricul c. un : urricu l .r 

m?t erl -' Is has ber'n e$t?l0 Ii 3 1('~ . 
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T •.. ,. , c::: hI'" II I... {'Qr'4 , ,r ctlll( j-.-kr ;;.JC ,,(. ~)y t.:.J l!S •• S .- J , 

II), 

c: ' / ,,),..1 5 5U r i 'zen (19£5 , p. 28), this dep, r trrcn is fl.'st·.O with 

the · .. ~r..)I1 sibilit't tv pl . , ,:urric:u l(" , ~~,'jl...' t..i('V iSL' curriculu ml"t -ri fJ ls 

th lik' ; kr l..!SC in pr\ .. -sch~vl, lJrirnury, ell J sec( rtt!:tr': schncls all 

over th..:. country. In accllth:. n t o thcs\:) , it i::; also authoriz d t , 

Issu~ all diroctivl:s ('Ind 9'Jiaclin(.s c\")nccrning curriculum (.1~Nel<)p-

mont cJnd cheng '· . Cc;,ns"'qu ntly, -; f tIl '.) three c\Jrriculum design 

model :.: which Tayler ~ n (1 ~"' ic h ... ~rc:s (1985 ) ml..I'. ti( n, th ::. de~C' rtrr.ent, 

uS nt- tee' in r.nbes~u ::2, ic:.;z,:n {I9 '?5, pp. 28, 32,37, 45J, emplGys 

the Ene's - N'cC'ns mudl.:.d (wnich .,ther . is is ~ Is(' k~l' .. wn a~ ~he 

'Obj -ct''/(;S, th\; E.ehavk.ur'-. I, :::nd Tyler's retivnalc ') tc p lan zno 

d(!v~lcp curriculum f"r 9 rh',r ai -:c'ucutir.n . 

In th~ opinion -.f t h ' s rc...s<;archcr, except in .r, J ..... ssu Biaz\?n 

{1985}, the !7K;del Ginpk y .. ~' tc th'5 (.n has nc;, t b~\,;n i. Gicated 

-: Isewhcrc . i.::ven in th~ ; ~ H· i1 -~li dl! stuc:'y c:esignat~d c 5 th 

Evaluativ :'('s-.:arch ,' "\ th(;. Gl.:n r('11 ~dUCiJtj Or) Sys ,::m of i:.thicpia 

( ERG [<::~) the. cc'ncc.' ptuul sch m up0n wh ich the curriculum plan 

is f C'undo h s not b · .. en j'iI·!n i . I~d . t~-'s pitc this hct, ERG[SE, 

in its '=in31 f·: pc rt, <3mong { th-:.r points, cGmmented th~lt 

lIobjocttv 5 lack clarity . no .:J r" hardly attai abl;:.; t ():.1ching-l<;.nrning 

tcC' he vily r "'ILs on content , ••• " (1979. E.C., PP. 26 - 27). 

1'h("5(' in.Jd 'quacks :3n L:d~ct !:, eculd have be. n much apprcci- cd 

if th m )del used in th..: pr::'ccss h.:-. s als\, b0(;n c nsid r~d. 

f .lthough it is claim c the.. h Ends-lvicans me I is employed 

tn p ion f'nd duvclop currie 'Iurn f l.. r oenoral '. 'ucDtion th.)r · suoms ~ , 
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T his, th o n, Cell s, the n ".,' ftr Citv c;;, ti s ating t he.. (.ctu<.:iI ii'J c'.:1 upon 

educutLn purp .st.:s h dS Uc.1S(;( : it.SLlf since: 1974 . 

:.>t :")t l.)rnent s:f th(: Pr l.:bl{::.IT. . it is thr: purp0sc of t his study 

(1) t f' i :entify t he mL'd~ 1 us . fc. r plannin9 and d -v Icping 

curriculum for 9,m<.:rLlI .. ~!ucatkn since 1974; and (2) t o cxamin~ 

tho cl c:;iiTlr..'d ~ nodc l in light c,f the basic theor etical C0nstructs of the 

Bchavicural model. 

Correspondingly, it is the hypothl~5is of this stuc!y that there 

s€:(:;m tc b~ significant d iffe: r u",ccs be. tween the mudo l clclimed on 

the t..in<..! hand, and the prC1ctic;'s und prucesses unc,-: rtr'l<cn on the 

:.)thcr. Tc this ~ n i , S0il1':' '. f th.:: questions that this stll ~:Y seeks 

Wh(~ dctt: rmine;s th~r.l ? 

·~i h.?l t are the bask S(Jurces r;f ca t a us<.:c! to this end? 

Hew Clre: cducatic.nal l.~bjcctiv~s f (. rmulat ~d and st~t Ed? 

thes(,; object iv~? 

,·'!hat ar t: the nT 2ns U5(;rl t o select content <,me learning 

~xperknC(; 5 ? 

(C) Hc.vJ c:' n:. th~ (.Cucnt k •. ;. 1 l.Xp ' rknc:~s Mg<mizod? 

\,~ hct g uid ing crit~rlC) arc employ u(: to c r g;'ni;u: cc-nt ent 

( " ) l ~.,t Hew i ~ the oc:uc' t:c{)i'J 1 prngrom ~v~d u('jted? 

\J hat evidcno: is c("r1sicorcd v t:' li j in uVclua ing the 
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Cy w .... y (· f (I r iS crinJ t h ' Sl. ,:,; u E:;~ ti ms , i t r em,""I in .: .)e SUo.:n 

V'.! h~th r l r r. ~t th..:: mrdc.l in l '5.~ is iri crnformity wU h th\.,.; c hav h r ul 

mOdE- I. 

~!)(' rtc nc.,) (f th~ ':t ',:9.Y. T his stuc.:V is felt t C' b ~ imp, rt.mt 

f (. r th ' f Ikwh 9 m()jor r r !:,~,ns . 

First, it is gener ally "1cc" ptLd tht: t curriculum cecis! -,. 5 hold 

c;::ntr01 p0sitV ns in ~Jny f ·r molly organized cduc() tic.nal undertaking 

- wh'~thbr in totalit.rinn (, r in mnn ;; d~mGcratic soci ·ties. T his is 

btc:Jus "" when p lanning .cucnt ic·n,1 pr g r nffis n~ t only ar e p r esent 

situ~. ti0ns ;"! nalyz0d , but f u tur<: c ncl itions :J r e fc:r ccClst as \i'E:II. 

To p ia fur th~ wrl ng f ut' r Eo ;,;t t he ver y ICust, p nalizus lea rners. 

As th<:. '-.:ncrmous Iiterat u r r; in he fic lC: justifi-.:s d~cisi0ns lik::. "what 

shou ld be taug ht" an l! t , "what rods - in v iew" can be c ictatE:.:d by 

th,,:> sociul ph ilosophy , or t h :: GC1uc~ tion? 1 philosophy of Co nation or 

ven both. Inherent ir, such cucisicns ", r e the valu\; ,:-r iontc; tions 

e. f th,- s~ ru n ing tht.; syst ';ri c the.. on ... hc:nd and t hese. t;harg .:d 

with curriculum planning or. thu other. iffcr0ncc.s n vCl lw: com­

mitm.mts hav · r cv eak d Ci 9 0 0(; c:cCl I of variCl tiol. thCl t r<mg€ ell the 

way t hr cu9 h conceptions cf cu r r culum, to thE;.: natun ... of curriculum 

p lanning , an the model that th,..;,! plnn shoulc! follow. (>ns Gu -'ntty, 

C!iff\. r n t r;~0dc:ls have bc(~n pr(;~J a~ l! c! ~ nd put into cffl':ct f r planning 

th <...ducc: ti nat progrnffi of 2: school sy sh.m. V iewceJ from this 

porspcctivt, it so.:i;..ms n .. ~c~ss(' ry to LX. mine onl;;'s own =:rp' 'r ionees 

sc as tG id\)ntlfy the: wC(jkn ':55(:5 (,f the model unGer "'per ati ,n and 

th\;; r~~y propose cnc that ~'pp~L rs f..;asible nne mor r , r~2 I1stk:. 



: .c;, ,r. I , t oc;,y ;$ i '. H, rt f -til r rsa ticn c , it~ ':: thi )\" ' . 

th0 c: '':'5 fr,r~; cl.ll.:::nc in .('uc:-.tic.n is " frcqut:ntl /-h~Clrr\ ~ublic 

o' :mnn~; . Th · mCi:\rlS t <. r:I.;;~~ such a d(.mc~ nc..! is by Wi.' y )f planning 

-:.( 'c,- ;en;; \ progr?lms th ,,'t . r _ r.~ '- r", 5uitec..! '. nr. at uneJ t hclistic 

...... I Icprmmt. This t usk r::quirc:.s sufficient Kncwlc..c!gc iq thE ficl c; . 

Emph .sizing thu impcrtanc " .... f I~ncw l€;dg\:; about curriculum planning 

ane; d vs..;lDplT,cnt, Shc·rt (I 6 ) n 'tcs that "if th<:) rc is lack of sub­

stn'1tic:; 1 knc ~Icdga r c:gf1rd m g this pr )C0SS un the p::.rt c f thos~ 

chdrS d with tht.: task, it is likely that th~ dctermin:.;tion c f 

,~ducatknol obj~ctiv s, th~ st"kcticn and organizatif'I"l of content, 

its ppropriaten0ss, c~:~pth (Ie! co: V'i.. rage woulc' b '2 deck.:eC: 

arbitrDrily" • 

Ip pr~cis(Jy similar f ilshion 1\' cHeil (1985) comm~nts, "Curri­

culum pl::H1ning and dc:v :> l cpm~.nt is .... C mpl x inhllectuaJ I../pcrotion 

invc. lvlng obs...:rvatk:.ns , s" w.: I .;' C( lnc itions, colkctk:' j cf rcl<2vant 

infc rmction, ~nd mvst l~ f (J It jUC.gCnlLI t. II Finally, hE: conclUt.~,-.s 

th~t ·th r " c'}n be no tru .. C lrnculurr: enc..!s !ithout '; 0 intd ll:ctu ,I 

~'lticiJ-.ctk n nn I eV;:lluati l': " f o ' nscCjuunc(;s. I 

Th\.s. imply tho t curriculum pldnning is a serious deli~ti(ln and 

Ci cvm;,k,x undertaking in which Ctcisions must b\.. mad\,; ccnsciously 

nnc! il"'tdlig(mtly. If curriculum lTlatttrs ure tc' b sui -",d by whim 

(~ r ; sir ... unc~ if c.: ~cisl()ns ;,H';" t o b~ madt: arbitrarily, th·' y do not 

only (;nc! up in the f3ilure of th;) cduca tiGn.:.~1 pr gr.::lffi but do alse 

result in i) I ss cf sock:ty 's rr s()urc s. - hus, tu avol "J~~:.~b lf~ms 

of th..:.s ~ cmd ( ·f .. th r nat'Jr " , it ·.pr-ears v r~ r \,'ccss2ry t .l plcn 

the curriculum al n9 c mr cJ(;1 ·'f one. kine!. I n doing so, it sh uld 
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(l ise. b nt.ted tl10t "' go :(J (_~,:-· I (~ f . tt~ntk n ne~c to :>0 S v(..n tc 

th . sp "'cifics .:f th~ I::lduc(,tk Ji ~i :v i r(llm,;;nt !)nd the r· .. ·tur<.: of the 

S c· '.t y in which the. c rr;c' 'Ium is t fJpc. r6t '. In 9 ·ner ... l!, tnkin9 

int consic ~<: r? ti ~ r th~_ ex rdsl. s ince 1974 , it is p :' rh"l~ls \J{.ss ible 

tv "ss.:.rt tl1ut much of tho ( ·_ds icns (;11 curriculum ar . rr.".d~ with 

little Gr no ccount of the man', t"'~ cct€d functions ' f l;cJucation 

which demcmd that educati'.Jn s hould be Cl step ahead Gf the sector 

it scrv :s. Thcrefor~ , in lig ht of these points, it se~ms extremely 

im )..)r a .t that thos . churgt:!d with the tusk b~ aware of this issue. 

McT HCDS OF PROCEDURES I\HD SQURCES GF WFOP-MI TION (DATA ) 

It is a descriptive - surv~~1 s tudy th, t sp ciflce lly a ims at 

eXwmining the extent to which the model in us~ Is in harmc,ny 

with th<.. C"'.ehc;vioural mod€.!. Tc this ond I thE: stu y employs 

the ~ . Ie'wing methods of pr'Jc"'durc:s to coll~ct ond ana lyze data. 

v~ta Sc.·urce. The s(·urccs (, f datu ur (1) boC'ks, p riodicals, 

and documl!nts; (2) prof~sskm\ ls wh arc currently in charge of 

dcvelo~ing curriculum wl'ld curriculum mate ric.lis; and these who 

hev h20 a simila r experknce for a c nsidcrable poriod of time but 

ar~ prcmoted to othi::r dcp~ r tm0nts within the p.,., inistr'y and other 

sectors in the Inst five yi'::!nrs; and {3} HeClds of the va rious 

-' p~rtmonts of the v; inistry whu ( t present are in their r ·spective 

puslti0ns ane! those promotcG to cthl!r sect ·rs. 

Pata G(:;thering Tuols: ;).;, t~ ar gathered by {1 ,:,x21minlng 

av~'Ic:b'l! and <::cc€'ss iblc dC,clIMunts; (2) d(!veloping discussion 

(I t 'rvkw) it 'ms t J a tote I of t~n ("fficials of which scv narc 

at ~rcs.::nt m m\.)ers of the pollcy-ndvisory committee within 
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t h ) j j ,',istr y . "fhl. ot h,:. ('hr . ~' l sl.J ~nvc h.1(: a :.; imil .'r ; " ,J," ri~ .1 cc 

(p l ' ,lS~ s:e , /\ nn..-: " 1 f r the i tl...ls s) . Fr om thtsc ,:,fficin ls infr r muti 11 

if> ('b te' in~d by 'y ." y d ciscu 's ;( n5 n...: c ..: il" t h,,: r n :s ;:; .. ct iv ' f' ffk;.;s 

thr ',. u;:i appc.intm n t s; ( 3 ) .:1'_ /t:I (,;~' i ng ;Jnc cmin ist. ,r ii, _. st r uct u red 

quc~t l( )l"i na ir\: it.;ms t (· th ,.,; \:ruf-'ssiunal st nf f (l n ly ni.llion.J ls ) \ .. ho 

ar~ currently wc'rking In th·_ c: p~, rtm~nt c3 nd thcs~ who hzv (. been 

pr vrnot e:d in the l<:lst fiv ~ yr!~ rs. 

Ir. ord~r t o s '8 whi:thcr 'j r l"Iet th~ Ends - fl.eans model is the 

Cfl ... und r pr~cticc , the cur.tent ()f the q u ~s ti{)nnair ;:. it ms arE; 

fr:: m~d in 2ccordancc ~ i th the ~c.o sic notions <m el 2ssumpt i,}ns of 

thos ' who prcm..)t {· th;:; p: i. t f_ f v icw (ph')se see, I nn~;.; 2). To 

this 'ffcct , a qu · stiGnna i r '~ censisting of nineteen items is ck.vc loped 

and distributuc.: t o a t. .... t <1 1 uf forty-five pr c- fe5sion3ls ( flU t (,f which 

thirty-s0v <::n cJ r~ pre.s(;ntly we r ki 9 in th~ department w il0 th~ 

r est ' igh t iJ r f;! t hos€; who have b £n pr cHnc't.::d tc ('ther departments 

within the t..~ inistry of Educ,;tilill nnd ~, th r sectors) . 

~' mpl~. Gf thE! 11 . rl- proLabillty sampling t ech iqucs, purposive 

smnp h.. is used sinc€: t ho numb ·r of the study g rc)UP is limh. :-)d. 

h nalysis of Gat e; . Tc this ~nd , t h following pr vcc(: urG is 

USl!r ! : f i rst, the r espcns,-,s Qbt3incd from the qucstb nnaire it ms 

('I r o tabulc:. t '(! , int.?rpret(!d ~nd <. nalyzed. j' s shown in Ch.:lpter 

Fr;ur, th0. r - an .: eig ht t ab les i i which the r esponses of tho study 

£ r uup ~ rl.;. pr es-.;ntcd . In u 'ch t nb lc the reactions ..... f the .) r ofes­

sLmals is ind icatuc! ~oth in i :umbur and pc..: r c<..ntag . Th~ i. tcr~ 

r- r~ tr.tir n, l naly sis , a . ( 1 t h ..: ' nsulng d iscussion th r c fr;r - r are bas d 

en hs rE:sul ts obt ;> in<:d. I ,ext. th~ views of the offici~ls that h(;)ve 

b~cr. gain",d f rum the discussk~n It~ms an.: used to 5ubstcntii.i tf. the 

Inter :: n .t;)tiun, analysis ell d th~ ci iscussion wh0r ~ev.r j\:;cm~ n ccssary. 
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f'v,r d 71 USH .: in th~ .. ~t L!S:~ . " m(;ng the thr .. ,L. prii,dpr, 1 curri-

culurn c t::s ign m<..;u · (s WI):.::h T.y l 'r anG Ricll.) r ds (L8S , pp . 57-72) 

hav", \->o int,x' I ut ~' S t he;: C bj,~ct i vcs , th<} Pn 'c ss, . n' hi Situation,,1 

me C ~ I s; t hIJ lkh()viGurc.l 1 C('J :.)1 ( "r\( .. oth.:r n()mc fnr h(;: b jcctivcs 

mcd(;l) is chl)sel1 fer us~ in t his study • 

.... ·ther t hings b ing e:qu, I, t his mode l as "'ldv~nc'~(! by Pr 0fcssc r 

Tyler an e! his pr c.pon )nt~, "ff~ rs D c i0ur stat c:mont of th~ basics 

of th~ study of cciuc()U'" an\~ t h ' r oi()ticn '2 f th, .... prine' p ies involved 

t o th pr~ctice of curricuh..!nl p lanning Clnd devc:lop.n.::nt. Mor euver, 

accor d iil£ t c these auth :r itk::: c~ nc;ucting needs ussessm' ;nt in cne 

for m ~r nether r pr ovides 3 fr:eus fc.,r 2l ccnsic:cratic t1 f h igh-level 

v~ lucs In the t this pr cedurc t clkes into accC"unt th' ;:-r o$p ·,ctive 

kt r r:ur s , cunt mpor ar y -s,..;ciet y, ' nd thc naturr! c: f kn:1V'l I .:~~c as 

p b-nti; I sourcus ;:mc i nil l.A ~. ;')cus in curriculum decision-making. 

In I.7SS nce , this ffi'- ~c:1 prcposE:s four fundaml:u tc.ll c..r d 

() rg~m icr1 I1y interwov un as!Nct~ in any serious ', tb,.:mpt to wor k ut 

~ plan fer an cducaticn~tI ;Jrogr wm. ThcsL, as p r c:s .1t.::d by 

TyJ~r (1949) () r c: 

[. ~tc rn, ina tion of uduct~ t ionc:l cbjectives; 

Selection of cduc<ltiom;;1 Experiences (for the C' ttainmcnt 

C'f these obj~ctiv~s ) ; 

(. rgar i zC' ti Ir of .;C! uc;~ ti (., i ~. 1 expcricnc 5; and 

Evaluatiun of t h ; ·-,utc~m~~ of the educationcl pr(.g ri3m. 
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S \.·ni • .:wh i."l t <'. 5 f c llc WS : 

. S0U ~~C': <"'F CURR ICU LU;": I 

---~ -.---------.... 

L a rn€: r Subj~ct m~ttcr 
---~--~-

-------.--.~-~.-.-----.-------~-

PhilosC{Jhy ~f 
ECucotiC'n 

P,ycho!c·gy of 
Le<1rni~9 

-----_ .. -~-.--------------
Cbjc:ctivcs 

----.. -~.-~. ~-----------

Organizzti r. of i:.cucatiunC' I Exp~rknc~.3 

Evaluation of th ~l utcomt::s of the Progr~m: 

---------- .~---------~-- . 

Figur.::: 1 . /'.. ~chem() ' .... f th_ Cehtlviour~r tvlodel. 

I .. 
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T h . 1 ~r'1 ft- r thc: - . cdi· . 21 1 pror r e,rr t L ... t crnur £KS 1. 5 ('; findl 

prc;" ucl of thi ~ ~'ynthi:si z i ; 'J ;Jr c · .;.> S, :IS th.: 2dv cc ;:, t ;<; c,f tht' mOGel 

arg u(.. is not ~ once - i., '1 0 - 'i ' ~ r - II r~ lcn; r c.thc r is subj"'c t o 

im[.Jrcv 'm C:H, r l::visi n Clnc hcn~(· by wr;. y 0 f conducti '9 s)'~t ~matic 

stu :H~s end evaluation. ! 'c:n.:r;, the ass(.rtiol"' 'curriculum I-~ I ~nnin ...! 

end d ... velopment is c. cont'l"'ucus proc~ss pf study anc Impr~vemcnt'. 

I(.(itdonm~ for tht ehd,: vf the: l/("/d<:.!..:. ,\s must in the fide 

"sr.:· , Gducaticn is an ir.tentic. la l activity and the schcol a 

purpcslvc social institutio:. ii .:I,·/cd from this psr5 r'3ct i '\I\~ , it can 

b '" s,:id , if ccuc~tinr\ i~ l" 'TI · ·~t ii..s ir~ tr.n~h:.d pur :~~ ) 5C, then it 

follc ws that th~ curricului ;';:.:; t · ! ) ( ddib\;:r •. tC' l/ .JI3nr. c, syst rn­

oticd y crgan iz d cmd ce,n sr: i Ju,;ly pursued. 

Curriculum plunning and d(;vclvpmcnt is u com::>lex und(.r­

tukir.g !hvt must (Imploy ~ n agr eed up0n procedure ir. I r d :~ r to 

det~rmi r;(; th" ~ '1(j r Urt ,0Ses f {. (~ uc? tj-.n. -; his t .:..sk k . turr. 

c.i:;mc.n s that ~ ~c:a: du ·1 -:. f ::- tL tion be giv~m tc th "" three 

pet f I Li ' I sCturc(>s an in fluc.1C(;.$ of th\:: knc\vJl cd9(~ schoc ls p re-met!:; 

is t c. pruv .. its e fficacy both t '. th.o dcvdc .imcnt of tt1 ... individual 

( nd thlt.' sc:ckty Gt Ic:rgl::. Th ~ o;ehavioural m del th~ r ' f orI::. proposes 

th" t curriculum planning ('Jne dcv ... lvpm 'nt nc(.ds to ..,:)5 ... its-: lf on 

a bro('lc~r considerDtion ,:" f th,~ ~(! suurc s in (lrder tL w0rk ut u 

f ~,- si b l ., r<.!a Ii 5 tic. ('md relcvunt. s( t of int;:: l1d~d le<1rni "I9s thzt 

cz r 2ventually produc ' s(lcia!ly cff~ci nt citizr ns • 

.I 1"1c.:~rsto d I roperly, this IT!ed I h~s an important bc~ring 

tG curriculum pl~nning Ino t.' .. ' .. ,;Iopm(.nt for gcncr~11 ~ duc-' tion 

purpcs(: in the: [thiopi~ n c , l'itIJ~<t. This is bcc~us ~o , in . '-;;v0icping 
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nt' tic r.S likl;..' curs, _.duc ~·d " it; f '-:.- r u.d (!s <:' m(.<:.r.~-· r;f ~ r/ r: ting 

i,..:(,,:-. j · fn-Ir. the lIgc.s-ol l. ,:ultl' r c: 1 (,nd (:C(' n mic b· C K\o . . "( i1 :' S , 

pc v~ rty , ignorance , C:is,;;cIT..) .. ~nc th '\, Ii !<,E. • nc r slIch drc-

urr.s t ("J tlC"...:s, scho"ls !"just c.:.. ,)I' r <. pr i;-, t Iy n .. s )(;riG t th burn ing 

n (.c s c.nd cunc rns of t ~ 5 Jei. ty th,lt cr.' f0r sc lutior.s. 

-<:.'rhr f'S I thGs " rr..::,y best be rlttCi incd by way of prGs'.:r.ting 

Ico rl '·rs with th trw. Dktuf~ s·f the sccial I_nvir niT'.;nt in which 

th-"y he ppcn t liv~ ;)n(! elt th. s~mc time cffcrin~ subsLntiv~ nnd 

werth 'I/hil kncwlccgl; th;)t c · n ha 'e. trar sf~ r valw·. . Unless the 

cL! rrict.:l um provid~s wc-rth sh· l . knowlcdg~ fnJm wnich' Loth lea rners 

a nd s('c i.:ty p r ofi t, it has t · L:_ c~d mitt~c!, a ll efforts wcu ld b~ 

clo0m(;;d to f ilurc and bC-COM':- I/J" ste of resourc s t~c . ....hcrefore, 

to a nation li ke Ethi Jpia , it is hc,rdly possible. to pier. the curri­

culurr wit 0n ;) Imost 6) .c l -siv\" pr"(;ccu~aticn of eith ron.:. c r two 

of th rt. f<: r~nts noted ~b0W;.. I n oth~r wores, planning n 

" ductic.r 3 1 p r ogr am that rr'marily aims t o fulfill n·~ ... c!s 30i C 

inLr:Jsts f)f ILarnurs, U' un . t hat s(:.3ks sol uti n tt pn ::blc';ms f 

soc· ... ty, er CI tL t h;) t cult ~ .. t~5 the intellect of I.;:-a rn rs ule! ~., 

eppcars (A littk USt in our can (;xt. 

'., (.spitc so nc of its riticisrr.s (which h"ve b-~~ r. it~ussco 

in Cha- tor Two), many wr i~,,,)r5 ( -; "bi' 1962; i ;-Wl.$. 1~7e; T r ni\cr 

a d 1 enn(!r 1980; M: ilcil 1985; ", Iiva 191:18) strcn,jIY , ss ~rt that 

nc othl.r mod{;1 has provl;o t<.. b::! as ff ctivc an(: compr 'h · (bivc 

as th~ C(. haviourClI r~ odel. 1.11 its at:vf)catcs b li 'v(' th3t it is 

the b~st-known model f fv r ans .·ycrl ~. net only p rcnnk:. 1 curriculum 

qu ~stions but (' Iso to pl?lr. vi , bl I rc\~ listic, ;:100 {\tt?i 1, biG 

vducatio iJl pr gr -ms. 
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('y nod lary " , it may b" sf'k , b ' caus ' it hC1S rrnny 

<~.d vantug.s )Vl!r thl oth,-r IT.()(.·~ l s, bcc;;us<. it uddr.~ssr::s itsLif 

tow"' rCI f:ducating u svci;;; I1 '1 Qff cknt citiz 'n, and bC.C~U5' fits 

inl lic ti n t the' prilct'c31 study of ~cl uca ti n as w.::11 as curriculum 

p i nning an I dey >Ioplf .nt , it is chos'.:n s a frame af r '· f€rcncu in 

this stlJdy. 

"~ Iimitat icn / Limitati ·ns cf thE Study. In vi ... w " f the mrJ jr;r 

issu~ thc study is after, no z.ttcmpt is m~ d -J to .::xamin<. programs 

r el<- t e to Pn :-school cduc;o tion, Spcciul 'ducation, T~chnic()1 and 

Vocat'onal cducati0n, TCnchcr ':.Gucation, Clnd the cc hool ~xpc riment 

on Poly technical €.ducati rl . 

TI;~ high turnGver of pcrscn~ from thE-.: Institute fc r Surri<ulum 

Devolc:.pmerit aftd Research, .. nc. the Inaccessibility c f some d~uments 

has put limituti ns frem cbtaini f infflrmati n as cxpcct~d. 

u-ahavioural ;:od~l: - is i! m0d~ 1 proposed ond a::v~r c d by 

pr cf · ssor r.e:. lph Tyler for thl.. I. l.:mnillg and dcv"' lorJm;nt 0f 

curricula . In th0 lite r~ tLlre it is kncwn in different r.amcs such 

as thE. bjectivcs Mode:l, thE:: [nds- MLans r:'odcl, and als(, T yler's 

"'ot I0;1a l<;; • 

Ekmentary ( Primur~ School: - is the first levu! of fermnl 

schooling that lasts for 6 year s (grades 1 - 6). 

~scndary (Junior end S~nior) cchool - is the nc~t l .vt11 

uf form<:ll schooling consisting of junicr secondary - g rades 7 

and 8 - , and senic,r s ·c ndary - grades 9 to 12. 
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g n'=!ral Education - is that P" rt o f the pl (1n for thE educationdl 

program dtsig n.:d to pro -ida h;Clrners with common un iverse of 

d iscourse , understondin .... , an t: competence bef0re they und~ rta ke 

any kine of specialized -.:duc :1 tio • 

Pr ofessionals - r efer s to t hese pcrs ns ~ntirely :m gagcc in 

curriculum dcvt::lopment In th~ Institut.=:: for Curriculum De;v E- lopmcnt 

- nd n "'s(;arch. 

/- uthcrities (aficials, Dep<:; rtment Heads) - re f ( rs t o those 

persons who a r ~ in charge of ru>-:ning th - various dep rtmcnts 

of the Ministry of Educatiun (\nd Wh0 at the same timt. ar (.: members 

of tht:: Policy-Advisory C mmittce of th Ministry. 

Transitional Curriculum - r efers to the curriculum that has 

r~p l~c\:ld the one befert.: 1974 one; is still in operation in (1 11 schools 

exc _pt thos,J seVEnty schuols wh-.:r e i?ol yte:c hn icC:' I Education is 

und\::r ex periment. (The ten l' is not known in curriculum 

liter ature) • 

OF.GAI' IIZ1\T I O~'l OF T r;E REMAI NDER OF THE ST UDY 

T his stuc.ly is comp sed uf the follC'wing five ch~ptc rs. 

Chapter one dnals with th -o: I ntroducti0n, Baekgrounc, the 

Pr Jblem, Statem{"~nt of the Pr " b lem, Importance of the study, 

M~th("ds of procedure and Scurc(.s of Information, D~limit2tionl 

Limit(lticns of th£ study, CII'ld D'.>finiti n of Terms us,:; • 

Chapter 'fwo is a brief account of eview of the It ' rature 

a d I!; subdivided intC' three m in headings. 
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Chapter Thn:c prCds nts dn overvicw ( I f the practice:s ~nd 

pr'~c('!sS(;;S of curriculum p l:;)nning IA Ethiopi() since 1974 . Chapter 

Four is I nturpretlltion, /\na lysls 'A dat (l i'nd Discussio 1 )f thc 

Finel li 9s; and finally ChEl['Jtcr Flv€; , Crnclusions and Rcc(·mm~nclati .ns. 
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CHI\PTER II 

I1EVI E::1 OF T HE LlTRATURE 

In this cnupter a b rluf ~ cC .. unt of threL m In tor ics amcly, 

11 [; -fi r itknal Issu\,;s of th\.. T ~ rm Curriculum, S me CcnC6ptions 

in Curriculum Planning Dnc' Dcv.? lopm =-nt and, Thr; PrfC( SS of 

Curriculum Plunning anc! D€v lupm<:nt for Gener al Educ()tion 

using the :Jehavicural t,,:c.d,A , is prcs(.nted. 

~ DEFIt~ITIOtjAL ISSUES OF T ~ E TE RM CU RR ICULUM 

" bviously the most fun, fum ' nt~J I concern () f sch'.:':( .ling is curri-

culum. Despite this fnct, as cc,cumcntztion in the field justifies, 

Curriculum cefinjtiuns, m .'Jnings 0nd concepts h;)Vu r emdned 

changing CN "r the years. From these changus s-.:v era l ciff('ring 

d.}finitk.ns of the term h<::vo also i.·merged. 1 0 illustrate this 

pint a few exampks of eminent writers cn curriculum is in 

urder. 

Qne of the first t o .,..tt~i1:I. t ,- defin ition was F. c.:bbitt. 

In his widelv referred clpd eften Quot ,( work - T no CUiriculum . . ----<~-~-

(t91 8 ) -, r obbitt ddin8c' oS 'that s(Jrjes of things which 

child r l.!n and y uth must 00 ~nd <:;xp ·· rience by way of dcvdop­

jng abilities tn dc, things thot m~-: ke up the affairs c f a 'ult life 

and t o be in all respects what ~.d ults should be' (I n C2swell <:lnd 

Camp~e" 1935, p. 57; in Tannor and T:. ncr 1980, p. 24). 

/,ccvr Ing to Bobbitt. since the whole purposE: Llf educati n is 

'the pr0pCl r ation of the I 'ara \::r f c· r life', th~ curriculum would 

thon t <;. kc as its primary purp(.Ise th-.; ability to develop those 
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cxp rlenccs which dre c , nsidcr~d worthwhile by th", grown-ups. 

th..xt, taking a simil ' r apprcwch, C()swc ll und C"\mpbcll 

(1935, • 66) wr t € thnt Curriculum is c("mp!'sed of nil expe~ 

knces childr<.!n hiw!.. under th.;! guidance of teachers. HenJ, to() , 

experiences of all kind :::i re b~ uncl within the domClin ~f curriculum. 

Such definitions. it can h:: argued. that embr3ce ' cx~crionc~' with 

all its und~rlying qualific: , icns uS the central theme f curriculum 

giv .:. (,r sugg st littt.; hint 25 te· he tYptS of (;xper '.:!nc::s thi'l t 

should b > prvpcrly providt::ej by the scheol and those thr· t cculd 

b~ r::romottJd by other ag'Jncies outside the schcol. In other w rds, 

dc;: finltionf of this type are s·) b r'1ed thc.t they r egard curriculum as 

mere 'xpcri<;nce. with little or n .:' mention of th(;ir system;}tic 

de:lib0rati)n ::IS well as the knowledge component th(;se so-called 

experkrlces are to promote. 

Third, Smith, ~.al., (l9S7, p. 3) conceived curriculum uS 

"e sequence of potential ..;x p~ri\:;nces setup in school for he 

purp<) s<.! of c:lsciplining chilc.lre:n and youth in gr<.;up w<?ys of 

thin~h1S and octing '~ Th ~s~ authorities approach curriculum 

from the vkw point of culture. Thus, th~y write, lithe curri­

culum is always, in ev ry svciE: t y. a r\;;fkction 0f wh" t pecple 

think, fcd, be:lieve, an do' (ibid.). Although it is tru..:: that 

the curriculum perates within a given s cicty, and at a particular 

perit.,d In history, it should hr' w(;.ver be noted that ther " is el 

r cogniz.:.ble debate in the lit. rature. concerning such cc.nceptions 

of curriculum. cince th ·SI.! arguments are foune cd on div<:!rse 

grcunds flO attempt will b\:! meld ·· to discuss th m here. 
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r:- urth I it is Gth~r cut"ricLilurr. writers c «1tenf ~ 1 that 

curric lum b undcrstc.'.'G _,!j II .;) ~ ritt(.n d()cum Jntll ( ucnuchamp 

1 ~75, .. . 103); II C! select l '~n fr\.,m th cultur ' .f S(\cicty" ( Lawtc:,n 

1975 I ~: .. ~); ""l nt! a r l -.n f ~lct i ·aks d€lib~rat ·Iy ur S:-JLln izcd S ', 

the pu r- ils will attai b y Icorninv certain (~duca ti(in I ,..-. tJS (. r 

Ib!;,.ctivl;.s ' (,1ir5t 1974, ' . 132). Fr III th ' se (' finiti :lS, Cl9<, in 

it is !',(,t Cl ifficult t ,-, se~ wh2) t l.och writer meant by curriculum. 

uch d istinctions nut ('nly mc:!--c curriculum c(,mplex, bl.,t may also 

kac! t: . s<.:rk us c lncertual i3nc' . actical difficultil:s • 

Fifth, haviny 9',nE. thrcu~h th v arie·us definitl -'ns that h.;lve 

been prt ~~·sc . b y many ()u·+h. ritlcs 10 time I Tanner end Tanner 

(1 98' I • 3': ) S :';0,~st wh,~ ' U c.y c< lied a 'tentative wc.rkino 

..J ':; finition ' as 'that r cccnstruct:,Jn !)f knnfo/ I\.; ~S(; ~~nd -x~cr h.,ncE; 

syst.:matica lIy dcvcl< 'po"; unc·· r thE: "US -ices of the sch -J\. j ( ')1" 

univr r sity) I t c ~nabl tn .... IC2rn,;r t .... · increas~ his r I ... "r Cl,ntrGl 

()f kllvwledgc ?lnd <.:x<.:p(>ri~..r~c, . Unlike the l.ther d ')fi itic'ns h(: re 

thr '~ pcints seem tc hav ' d(. ~orv~d attentkn; (1) cu rriculum 

emtr Clccs b oth knc.w lcdgl. ~n C: ~)( r,€ricnce; (2) curriculum nL~ ds to 

be ~! ,:~nned and d(..vcl0p~d systclr.- tically; ane.: (3) it is ru~ar ed 

cs hcvin0 s( m-:: ~n 's-in-vk.w (in this case I pr csum?bly, inc rE.asing 

learners C( ntr' ,I c f kn :)w\c. c:': :J8 3 (' )q~(; rh;; nclj). 

Finally I there arc ~ h.: r Cluthc., rities who v Ghcmcntly crgue t( 

thu int that curriculum must be vip-wee! in a m( rc ccmpr cht:nsive 

and lJr r adcr munner. This Is ul;causc curriculum in i 5 p~ rt and 

in its t .. tality ha::. t ( fulfill c rtc in ",ducati nal functi "' ns serving 

as an instrum nt t th.:: s -·c;:t/ that oims t o prnm()t 'J kncwlc.cs " 

lalucs , iJeliEfs , skills, N.rJ attitudes r-f som~ kind )y way ()f Its 

furmally '-~ (:)blished institutit ns - sch ' Is - I t l.' Its most [Jr:ci us 
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r uscurC\JS - karn()rs. ; v cntuc.dly tr,~ ~dvocah:s of this vi~w efine 

curriculum oS niJ phn for nn ~ducatkn""l program" (Tyl<:: r in Giroux 

~. al., 1981, p. 17; T i)2I 1962 , p. 11; Taylor cmd Rlch::J rds 1985, 

p . 3; Squir~s 1987, p. 2; Oliv(l 1988, p. 10). I\ccording tn these 

-'uth" riti 5, curriculum issu . .;s ~rc centr I t o educaticn and, therefore, 

() u characterizbd by a multitud~ of consider ations. 

In most troe: tments concerning this vi(! '/ , curriculum is taken 

t-;) be at the hC<:l rt nf thu cduc~ tional Gntorprizc. Hence;, it is 

argu'JC th() t curriculum issuE.s must d(:.servG car e an(; att~ntk,n for 

they cannr.t b' simply t3kcn f .. r grnntcd or justifi(;L! in t -.! rms of 
~ 

vJh() t is 'natur:;;1' anc 'n ")ril'i(j l ' . Thus it is reasonably cJrt~in the t 

curriculum is 'th<.: menns thre·ugh which €c!ucCltion is transacted'. 

{f( "hithout curriculum", n0t T2y l0r and Richards (1985 , p . 2). 

"cQuc<::tion has no vehicl .. , noting through which t o transmit its 

m"'ss~gc , t o conv.::!y its m"\~I (ling5>, t o ex.::mplify its v c lucs . 1I Viewec! 

from this p rsp~ctive, the: j.Jrc..: l.x, r,ents of this standpoint ten ' to 

r efl ct the fi1ct that a definition c f curriculum need net b~ 

r (;strictE.d t explaining the term as mere exp~riences, subj "cts to 

e stud iec , or as being syr.onymcus with education. Central to 

an unc.:E.rstnnding of curriculum is that it shculd nenr ly ~ lwClys 

be conceiv d in its totality r ath.::: r than in is(,latcd fr;;gmrcnts. . 

This is so b cause: no curriculum gr uncl~d in eith r ~ lf th~ ways 

c -scri .. lI~d so far Cnn pc"siL 1'tJ· b..:! .3d<:quutc en .ugh tc c(,mprehcn­

siv Iy explain th conc -~tbrs underlying its css~nc ' . 

So fur, it has be<.:n pointed out that many writ~; rs in tim() 

have Clttcmpt ' to dE:fin8 'r 1t k .... st to describe curriculum. 
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ur. fQrtun ."'l t'~\ ly, th(. dcflnit·ct s the' t h()ve b~l.n proposcG ore f{)unc1 

t ( bo as v~ ri~ , <i s tht.; numerous writers who h~vc acv(jnced them. 

On w"'· I of €;~ Inining the rcJtj.~;n Ie for this absence of Cf' m-

m nc lity is diffcrenc(! in t he 4d Ic" ti ~lOa l ide .logy thd .. uch writer 

holc~ s • common pwrlancc, <.. n i(leology is a system of bcJhj fs ~nd 

V~ lucs ht:::lc in common by m0m~t::rs of a suciol group (C'r ind ividual) 

irrespective of their (or the individu(jl's) social cl c:lss, political 

ur t.conomic positions. 

Similarly, em cduco 1e..'1 <:.1 i ~cdogy cc:' n be taken t o m(.an " a 

system A b Ii . fs th t gives g ;~nerLi air ·ctlon to th<- cducCl ti nal 

policies c1nd ()ctivitics i h)se wh" he· le th "se belibfs" (Taylvr 

2!nd .ich() r s 1985, Pr> o 31 -33; ~crimshaw (1983) in C. Squir ·s 

1987, p . 11; 3~rnestdn (1 976 in Chcrryhclmes 1982, o . 28) . 

Inccr pcrc.ted in the m<planctions c f educational r-.rl'ctices and 

r.vir"::: l1lcnts Circ the· ri . ci;:i .... ;;s , rules anci idcc.lo9i 5 ccr:stitutive 

of thr:'s\;: prGcticcs. 3ec~u5,,~ these bdicfs r E: obout uman nature, 

soci.::t/, knowlecge Gn c.. \.'CL:cctinn, it is likely thut th(;sc beliefs 

influl;llcG )n 's concepti n . f curriculum. In th~ he:.. of th,; s~, 

p rhtips, it may b ' possibl . t (j 2SSf;rt that curriculum err:b8di s 

a set ()f princi I ~s and V~IU~5 th:."l t comes from somewh~r.a <1nc 

on~ that reprl::sents C} purtlcuJar vic..w. H~nce, the m' .~m ing of 

and knowlccgc a..,out curriculum Is not neutral for curriculum, 

in th:; finc l analysis, is () qut:stl-.:.n uf values. 

In this study, the dcfin i ion and interpretation acc~pt(!ci by 

the r~s ~a rcher and the one t b€ utilized in the e suing discus­

sion Is th. t of Prckss )r ~ . \~ . T yler and his pror:Dncnts. 
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SC, if Cu lJ CEPT IONc l i~ CU. ,f?.ICU LUM PLA 'N ING A~JD DEVELOP ,E IT 

It is pcrh ps bcb bol!ring the )bvioU5 in Snylng th ", t curri­

culum p lanning h()s becn v kw.:;' J from differ ent v antage' pdnts. 

This is m' inly du(t t () the d iver gen t stund:.;oints P~()~ I() hcw~ 

concerning tht! functi ns c f schc')ls. \3 ~causG the mcen ing one 

att, ch(ls t o schcollng Il('l t u r .:: lly in f luences tine's coc"'pt ion of 

curricu lum thor E; hos bC~i1 , a nc~ still cxist s , a garden v cr iety of 

views as r ·gar cl s curriculum p lanning ,md develupmcnt. For 

ins ;mce , t o scml!, curricu lum r\I::nning is virtually b politic I 

2ffair; to others, it is the 5 '·1 pr~rog(1 tiv(: of those conventionally 

l~belJ~d g roup c f peop le kn()wn ~s curriculum experts. Still mC're , 

t o thcrs p romoting ac~::::,-mic DXC ,' lIence, transmitting culturC'l 1 

heritC'lgc , dev c loping ~ach IU<:l rncr's potential t o its mc!ximum limit , 

r emaking cr r ecreating societ y , CJ r e issues that curr :-::ulum 

t:: lann ing should concern itself. I n the ccm finc:s of t h is study, 

it is not ~ ssible to do more than sketch the basic i ~ i:.a s under­

lying tho fell wing three pt" int s . 

f urriculum Plannin.9 . Scheels, like oth~ r sucial i.lstitutions 

arc. r.l p r oduct of the society in which they exist, Clnd hence tend 

te, fulfiJl (j number of l!duc0t ional functicns. The curriculum, it 

c n be said, is the Instrument t , serVE:: theslJ functions. Curri­

culum ")Iannins , th<;refor , shcu ld t <l ke p l '!ce by lovki. 9 Cit the 

whol canv~ss and foil _ wing an established set of procedures if the 

educational pr ogram has t e· fulfill both Its int~nd~d purpos£s 4)nd 

v ls() be 0 Ie to r~spond t changes in society. Cur riculum 
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p l =-nnin.;; , <:lccor e' inf" tc 'lass (19 "' 3, p . 5) is 

The proc('ss f goth ~ ring, sorti f19 , sd0cting, 
ba lancin9 and :;ynthcs izlng r elevant inform:lticn 
from many sources in order to design 
those cxpericnc~s that will assist leorn 'rs 
in attaining the <J als of the curriculum. 
it involves the ccnsioer ation and usc Cl f 
p lanned gv Is a(~d eJi..J jectives. 

This vl<.!w clearly ~dVCl ,ced the position that curr'culum 

planning is a comp lex undcrtaidn~ that r Qquir 5 nrclcrly thinking 

invclv ing a functional rdc:tlc ship between the staps it r asses 

throu'.:J h. Moreov(;!r, It is <-lis .. ? deliberate and sustain..::d -:. ffurt 

wh r -by b its and p ieces ( f Inf ' rmation fr(im !..Jne 0r two ~ "urces 

cann::~ t bc ~raft~d t C0eth(;r in -:. I C1dditiv", hshion. t :athcr, it 

is ,I c(.nsci()us efft ·rt in which r r ic.ritios <J r .:: s<:t ane valu 

judgem~nts arc made " fter ~ ccl r l.ful una lysis and synthesis .- f the 

infermati'-)n cbtoinccl frcm o lffarent sc'urces. 

I\~dn , accl.: r d ing t; this line c f think in0 th;.; phre:sc curri-

culum d€velopmcnt refers t f.) 'd~vcl0pin'J th(: plans fr'r an 

educaticnal r r oUr am , includ';; :: the ic cr.t ification Cind sG I~.cti()n I') f 

Gduc,~ tiona I )bjectiv(:s, the. scloc'i..::r. of learnin£ experiences, the 

c r fjaniz<"l tion l f the learning dx~~.:ri(mc€:s, Clnd th ~ evaluaticn { f the 

educatlcnal p r .::; ram' (Tykr in Giroux ~: 2.!.~' 1901, p. 13; 

Taba ISG2 , p. 10 ; Smith, .s1.~J.~, 1957, p. VII). 

curriculum ~ I (~nning th~re 2lre deciskns. Amen£, (th rs, these 

i c1u -!(. such issu s ...,s scurcc!:: :- f the curriculum, scd al f ' rces 

and influences, the s 'ci\ Ic,gy d knowledge and the likE.. 

Furth rmure, it is contendod th<Jt curriculum , lannlng h2.S 
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c"rt~dn chC\r~cteristics. .t '3 clt<.:(:' in S.:;ctlcr an : j\·.)c lure (I978, 

f: . 20) C<"l"lte r f er Educatior':J1 ~{cs\;.'arch and Inn v aticn ( OECD 

1975, p . 13) has <Jutlin 'c. th \" , f these characteristics ns 

folk . .ws: 

First, the task d curriculum dE..vclopment 
must b ..:: insti")ti(' l1a lizc:<J, at Icast t o 
s me ext~nt; S~CI ()<.J , it must be Cl p re'cess 
of change int:nd d t o Icae: t o ir'lprovem"nt, 
nnd must inclucl(. r'n lemGnt of fe'=!dbncK one: 
evalu" ti n (tf: k ing ;1 broac i It.:: rpre: tation 
of those); (.Jne fin o1 l1y, it must bc: capabls 
of being (Jescri t" ~l.l ill relc1tion to actual 
prClctic\.: of schocl t, nJ classroom . 

In a .v nncing U is nr' tion l~,.)cher nnd aclur(;! note that these 

, -
f~atur~s all 'w Icurriculu 11 plc.n ,illS to embrncc a r ang '- of caff<:.rent 

,:;ctivitics, each of which attGm:_ ts t o off r some relat'onal m~ans of 

chnn9 ing the curriculul11, ••• fer what is deem£d t:") t;\; th·:, t ... tterl 

(1978, p . 20). Refl~cting their growing awnrencss, m<3ny writers 

h ~' vc put ccnsidl:: rable effort in _r guing that curriculum should be 

p lanned CLl IScious!y since it will b unr~ ... ,listic if thG kn0wleclge 

th~ t scho Is <.-ffer on the .~n ' heno, (Jne the social i oa litk.s nn 

the ~)thcr go astray. T :;o v ft~n t in pointing this fact, it has b \!n 

concluded 'syst<.;;matic curriculum planning ;mc! dcvolq:rr.E...nt is 

f unci t o be mor<.. cff Cti lil. thrln trial and errvr' ( 0 liva 1988, p. 44). 

Curriculum PliJnnin~ ."s Politics. In n attcmj;t t c sh w the 

cff...:ct of politics on cduc:-:tion s')m~ wrltctlrs tiJke currict" lum I limning 

as bid ~ mor€ uf a p litk!\ 1 c. ff Ir than n prcfessional u ',idcrtaking. 

0 f those whu hold such V iC\'/5 - Ro ,Iuy (1971); Gech(;r ~nC: iV:nclurc 

(1978); law -'s (1978); I Pi) lc (1979) ?re f 'w among mony. /ccording 

t o th -sc pers()ns, since the content of e;uuctltion t schc ... ls, to f) 
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l a r ~<' r u:g ree , tends t r c..f lcct t he. vieVJs of politic) lIy dc minant 

g r(:up~ inst(;<:J d ('of 'xprGss ing tru(; "duC.Jtlon;,1 needs, t h.:y contend 

thot e.jucution In g en\.:r ' l Pl nd the curriculum In pc"\ rticul -,\" appear 

as a reflection of the. p0 1it ica l syst\~m. In this c Jnnectk,r. Rcwley 

(1971, p . 36) observed that" t!vory educational plan is a political 

document. II Similarly, ~ J illicm5 (1961, p. 28) commentc , 'th" common 

prescri ptiun vf e J ucatinn ~'. ", th.:: key to chC' nge, ignt:' res th(: fact 

th~t the form and content of ed ucation arc; affecteu, and in some 

C()~~S d~tcrmlnec! , by the actu, I s ystems of fJnliticnl decis if')ns ••• I. 

Aithour h this Is not th~ p ldc", ' ,:. DC int(' the t chnicc:litics c f how 

pee'p l.:! think or considur curriculum as a political dccument. it may 

howuv~ r b;) worthnoting the in flu( nce of po litics when setting 

educational goals. 

Curriculum planning and c,;,vdopmcnt, in its real sense, 

makes CI r~tional <l ttt:.mpt to 5<=.. t eo ucati 'n;)1 ends at a If:vel which 

can be attoined <1nd wise .. x :st s u ited t the sociccconomic m~eds 

of a country, particulcJrly \;then (:ccisic ns re macie in acccrdance 

with what is possi!.:>l(! in \:h ~ time and with the res()urccs cwa ilable. 

Out, "Uncheck~d politic<11 in en cntions from non-E:ducation 

sourc s can threaten th0 q ua lity of educati onal programs II (Steller 

1980, p. 161). Un(~'.:. r such circumstances tho purp se of cdu ... atlon 

will b~ to confirm ana pl;; r p~tu{1tc. the outhcrity of thG d;)y. In 

rmmy cas, s I as Steller C'. ntends, it has becn found that 'educational 

pelicy makers of~en tend to respond more quickly with m re vigor 

tc p litlcal dem<1nds than t true educ.Jti r nal n -cds. I C0f'jsequently, 
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" T h , di ff r enc\:; bE:t w c:1 wh;)t sp ·ci i:l l inter...:st 9 r oups <.Inc' 

oducatir)O;)1 p rofessionals perc : Iv~ C:J S curricululT. needs c(·ulc: 

b '111 ( 'h ' 16 ~ ) "'(. v;ry WIOC I'J IG ., p . i.. 

curriculum issues on mere :'o l i tics for the m st art, n;;gkcts 

the gru;)t intc llectueJ l effcr ts m,.-.de by educators in the fi~kl for 

ye;)rs nd eventually turns t c,war -I )rienting lear lers inte 5(, IT! ( ! 

khl I f ,\uthor!t ariC\ n pht k.. sophy. b ut curriculum~ as many ~c lieve, 

cannot cnc need not be irr.p::s:-.:cl c y ~ny one I dividu21 cr gn.up 

upcn others. 

Seen from this per sp ' cti Ie , it may be ;J rgued , curriculum 

is thu most impcrtant socic:1 policy that should b~ made on v <:: lid 

g rounc s. Though it sounds 50nsiblc and is a Is\.' an c.idv antage 

to the whole arena of ecucutic r., tho e mtention that li inc,('pen-

d~ncc. from politics wc)uld keep ()ut the selfish aims zne. corrupt 

t actics of the politician" S, lis ~'·ury 1967, p . 410) seems hard to 

justify for no education om be nc tr .. :d frcm the puliticd tmdi;r-

takins s of its time. 

ndeav our. 

the s€:veral controvcrsi~s in curricu lum pl(':nning anc dev~lol=me"t 

one of much aiscussion c::r,'1 h(;dcd d~~..t~tc is the Ie ... ~ .. 'hcther 

curriculum [11.1nnlnr shculd L.:; hdt to g roups f poopl ' c()lIcd 

·curriculum experts·, or th"t j. shc:uld be a joint v~nture calling 

the participation of others fr)r.1 different fic/c;s. 1!1 eff ct, tW(I 

diffennt standpoints have I '0/"1 r)ve~lcd. On the on..: h.~r.d , 
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there. ; r c those. wh strr'rJ£; ly " r £;u" th(~t curriculum 111 nning ("nd 

cov el pm(,.n t Is pur\;: ly U ~ t i lsk of srecif;lists, therefor~ , neither 

t'~achers nc r any C'ther g r cu l :, need to take pnrt ( I\s cit(;-d in 

C .. )swdl 2nd Campbell 1535, ,J. 73 8nSI'y one Whi:Jple: r e the 

Ch mpions ()f this view) . 

,n the otherh~nd, iTlcmy '.vriters on curriculum f()rcefully 

~lr9u,,:: in iln 'ppcsitt. d ir8 ti( n. C rreslxmdingly I they adv~nc~ 

the ;sitinn that curriculum plDnning should uo taken c;S () 

coop(;rativ\:! (. ffcrt nnd should c-. II for the participaticf'l r; f many 

pers('ns from vnrious fi -- Id$. ·j-h'.se includ,,~ educat:":'o r(~soarch 

w:)rk~' rs, subject-m2tt(:r sp~c';J lists , psychologists, sr,cir,lc'fJists, 

oduc;; t rs, teilcht.rs, an,: p~ rer.ts. ne r€2s~n for such wide 

participation is to uvGid cppc·siUon or hclfheartyc suppert from 

th so in other fields as w\.:ll c:S th\; 9(;n~r(JI public. 

Curriculum pl-nning, ~s h0rrick (1950, p. 37) believes, 

lis essentially the: result I:f co-r)p~rative effurt and by its very 

nCJ tur.;: must driiW up ·n m~ny kincls c.f cumpetencies. I 

If the conc€.ptk n that curriculum planning as () cc·-op&rative 

;nd •• y~ur is accepted, it appt:!ars necessary tu mention the 

impcrtance (jf teacher participation in this r spect. t.h) mutter 

hl.W int · lligintly tho curriculurr. plan mny be w rkcC: ' ut by oth r 

gr. ;ups, without tcach.::r rart'cip~tion it is hardly possible t ( 

assume th~ t it w0uld be ~ffcctivo,:; In actual clilssro,,'m pr~etic ' . 

Accc;reJing tc the prOpOnc..l"s of this standpoint teacho.:: r particip tion 

Icnsuros teilch08r wnership <. f curriculuJ']l, dnd continuity u·~·tween 

dev(:lcpmE.nt and implem~nte: ticn' (G rter. 1987, p. ~). E:. 'c~use 
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t(;achc.r!> an: th.J int(;q rdl.rs ?-nd the g uic! in the: Imp l'-:m""n tnti n 

f the. t;duc~tiGnnl pnJgr~m, i Is true thi.:Jt th · Y n<!(;(J t o have a 

part in curriculum pICln n· ns:~ . Tv this I.ncJ, again Tcmn(:;r and Tanner 

wr'ito: 

••• t~nche:r invc lv m0nt in curriculum 
dLVelopm€nt Is [1n irrevocabl.:; fact of 
t;Gucational life. Th{;: clnssroom is (l 

fertile fiel e f0r t h .. : ':ry dev lopment, 
UH..l is practicc, lIy () virgin fi Id for 
thi.lt mattc:r. ••• (Tnnoe>r anc' Tzmncr 
1980, p. 674). 

it hns k · b~ udmittf.:d, t(;(..~h~r'j must have ach::quate knowlcdg.:; f 

and ~ufficicnt exporicnc·. in c rdculum w(Jrk. 

In r C<J lity, there nrc, ,t I "'2St, three major ways in which 

such knowledgE: may prove its imrc, rtnnce : first, it enables 

tec1ch~rs t o undLrt- k in cc·nsciously planned curricululIl revision 

and improv cm\,;nt; n~xt, it ,.T'l:lLk s tho(;.m ... xrlain their pr -::ctices 

tc 0th'~rs; and finally, it hdps th(;m react appr()priat~ly to 

pn.ssurcs coming f-rcmt cutsioe • 

. 
THE C'ROCESS OF CURRICULU~".. _ LP t-!NIf~G A ID EVELOP'v;Ei'~T FOR 

GENE ',' L E)UCATION USING TH E GEHftV IGUP'I'L M '[ EL 

/' mong the many att~mpts t hat curriculum theon.ticiar.s makb 

to Im~rcve cducution un -! tiler c:.b I f;)cilitate; the task of de {ising 

thv (:kns fer cducation~ 1 pn'[.jr ...:ms, one f th mcst signific£,nt is 

th~ effcrt they make t r.:bn curricula using certain fram .wr'rks 

or mc<.Jcls. Efforts in this dir""ction, (.5 mcnti(lncd carli(;;r, have 

r~sulted In three prlnclp<J me cis ni3mely, 'the Objectlv\:ls {which 
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in this st uc!y the c.:~s iQn C1 t ir.n Buhavir,ural Is us ~d ) ; th,-' Pr ecess, 

uriC th ' Situati l nCl I t';;od()ls!. This sect ic,n, therc fc, r e , (;~ks t dea l 

with ~Jlly one cl f these ml)C~~L - t he BE:huvioural mor,c l - with the 

r cquisi t steps and pr<.Jccdu r~s n :(;ded t c pJan and dc:v c lc:p the 

curr .cu lum for gene:r 2. 1 eduC:Jti0n . 

" ssumpticns _·f th: i.:l(;~~. [j. 1~ fo re under~o k ing this 

p '. i "l t it is important to nct.:: t hat just like cu rricul um tht definition 

of c.::ciucztion is one that n.)s til)l.cd many in the f ield . ;. c r '5S the 

litcr <')tl r e f.J goed (J~c l (~ f v Cl ric' tho h::ls b\::(.n (~ I )cu m\..nt'-·'_. / \ -::, 

men kJr c d ~Q rl i<:: r, ciOvi:';'u:;l y "'''1 (l i ffer cnces in t h is r~9a r( ,3r e 

r (. fl 'ctior s c; f th,-, eauc- tiona l id0c1og ics of their orig inC3t(. r s . Thus, 

by ,:x--;min inQ dcfini t k/ns c f i : ~ucCl ticn i t may be p.-,5sib lc to ?o ne, ly ze 

what has bten conct ivu(~ ;:,5 ':ss(;:otia l t o th~ pr ocess. 

In essence , th0 8 ehuv ioural model bases itse lf :_'11 Pr ofessor 

R. Vi . Tyler' s c(..nce:pt kn of ed ucat ion, in which educat ion is 

G0fin" n as 'a prCCLSS f chclnging tht:; behcv iour putt(:; r ns of 

pE:D.Jk l (1 949 , pp . 5 - 6 ) . Tc i7iviu . d isput€s fly er the €r m 

bohuviour, Tyler us d it in 'the. b r '' '0 s ,,~nsE' t o incluC: " thin k ing 

em--I f....: ling as w~ 1I as cov 'r t action ' (ib id ., p . 6). 5 ii "Iarly , 

Tyler' s pr opo -lents, ad 'r cssin£.j t he s;)mE: issue nl't.:.:: 

T he chdf ClC !v l t y c-f (:(Iuc .... t ion i s to Chaflge 
ind iv iduil ls in some vIa .' ; to add to the 
knowledge th.:y poss~s , t er.able them t o 
perform skills w ich ot h r wisc they \ovoule 
not perform, t o c0vc I p cl.: rt()ln under­
stand ings, ins' ghts , and () pp r " ciatio. 5 

( Tilbu 1962 , • 194 ). 

Fr om what h"s bee ug~ 5t ' d by Tyler and those who shan: 

his view point, it is r ems na:' ly c<..rtain t o assume t hi't cd ucntion 

entuils change In th~~ b\; ) ' ,vir ur patt rns of t he pot~ntia l " .arncrs. 
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,.And th's chc1ngt. eventually m?n ifE.sts its(. lf in a vnri£ty of nCOllnt 'rs 

which k:rners rr. <~y com~ ..::.c r c!;s . Gy ant! lar9~: , thc$o chBn9cs take 

din r;..nt f0rms CIS in th;; 'ght, fu~ling, skills, koc)wlcc1gs , attitu<.l...:, 

h,"wits cmd the. lik. Pro; ~; rl'y uncl rstood all ar the cLr..racteristic 

f\;.atu~s of the educctiv(; precess , i'lnc this is the.. imr--crctiv(;. of 

th uCh;:wloural mod I. 

This model, b~sid s fjiv in9 order t o the intricat'"' task ~f 

plc' nning for th ~dLiC< ti 'na l ; rogram h~lps to conc- ' t u'"': lfz th 

prGC(;SS by showir,£ st'1blish<":"J s'~t of procE.dures. Mor ..:over , 
.; 

th\,.; moc!(;1 also prcpcses th :t b:.fvrc embc:rking on CJ curriculum 

~13 ") good m;:lny typ~s \ f inform(~tion i1€£d to be consid0r~ . in 

(lrd~r to muk~ cJdequate G;.cisions. \'lith such contenticns, H 

generally rec..:;r gnizes the' .;lIcwing pc-ints 05 its major ce •. cC"rn: 

(1) making pr found n~"cs ~~S(;SS2m€.nt; (2) CXClf"'*t ins the 

potential scurces of data tnEl t cnp'l;I~ to determine e,-;ucbtk nC'1 

pur;x;s~s; (3) selectin " ::md -l r :;an izins 2ducational ext'"' rienc(-:s 

that eventually le<'l(l to tilL attbimT.cnt of th~s(.; rurp:)S~5; cnd 

( 4) making comJ:rc.her.sivc as we ll as systematic ev luation in 

(' rder tc appnisc the w0rth cf the ducationC'!1 prcgr~m. In the 

r~mc.:jn in9 pert of this scctiC;1 (loch of th sc conc..:rns ar" treatecJ 

in turn. 

t e~cs AssessfT.ent. This is an important first pr JcC'cure 

thot lays the groun • work for curriculum planning arc dcvclopm nt. 

ThLr<:. fore, <>ss(:ssing nel:c' s in :. r • ..;: fnrm r ~nCtthGr, he s be n found 

I"!\:ct.ssc:ry tv i ~ntify c"":ucfltbnal purpos 's . 
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Though d fin\;;d in s .. v ..: r ' : ',.tays, in th(~ br(accst scns\: , 

n ds rl sses:;ment is "a r; r c~ss for identifying pr()0 r~mm()tic 

n~(.ds that must b ()ddr<.:ssed ')y curriculum pkmnE..rs li (OlivC' , 

1968, p. 242). 

Since the t erm 'n\,..Jd' mCly r~'vea l sever .,1 mevn lngs. p r c-

sum()oly, by r l'strictinf; I 5 US0 t ::' a gap between actuc:1 C.ne 

desired boh,.viour confusion m~,y likel y b(. av oided. To ' his 

offl2;ct, .cl": i\ (1985, I. 93 writes: 

In the context c f curr;culum, " n~ed cao 
be c!ifi cd as z. -0r)d it ic'n in which n 
discrepancy ·'xist s hctwccn an acceptable 
stde . f k arn" r bsh vi ur c r activiti s 
and an (~usG r/{'d I '~cj l'n - r stc tc . 

Thus, by cbtainin::; infc.rm?tion through this pr~cGc!ure , curri-

culum planners would be by f :;. r hl:!ttcr off because as Unruh 

bdicvc:s "... prior to invc lvGfI ~nt in making mt:ljor d -'cisions, it 

is nc.ct:ssury to identify n..:cas cnd conce; rns through seme: 

syst(;matic way of involving d iv rso constitu 'n.-.:y. r~5siarJng 

prioriti s can only be den .. aft'~ r 'ioentifying th se n{:;eds,' 

concllides Unruh (I n Stell (.: r 1980, p. 163). 

In view of this (Joint It can be said, if those chare. cd with 

,ducc:l ticn ar to mc ke realistic, f",asible, and adequate decisicns, 

needs CJsscssmcnt appears t c be ::. crucial task. This is blCaUS), 

by , ssessing ne..:dS decision mClkc rs would Llc in a better position 

to d fine th ' objectives ('I f ~duc.Jtion rnd thcrd y previd:" th · 

9r· Ui I upon which th curriculum can b\i. pi3nn"'d. 

?~rhaps nt this junctu !. =t suc:ms reasona ~) lc to p\. int out 

thl.. fact that assGssing n'::C:dS Lr the pur;, sc of 9cn,=r:l1 educ tion 



ci 'f(;r marke:c,ly from th ·t for sn .. cicdized <.?ducution c r trCi ining in 

o srj",cific i:lrcu. This distinctic'n is brou~l ht uut c1ec::r ly Ly Mauritz 

Johns('n Jr. whu st<::rts his pr op',siti0n in saying: 'Til:; basis of 

curriculum sc.l~ction difkr5 hr tr0ining iJnd f0r educothn'. 

Accord ingly, h(. d'~scribcs t;1 . t 'I' t erms - traininr; nnd f ducation -

first, and then ~x{)licatcs how t o :.; , aixut t o both I.)nds c:JS ~ IIows: 

Training is tho p recess of preparing an 
individual to r"~ rfc r ('l1 c efim:o functions 
in 3 pr~dictClblc si cu(J ticm. The sckction 
of curriculum crnt~nt for triJining is bClscd 
on an iJilCSlysis of th(:. sp ~cific functions 
to be performed a\i(l the. sp~cific situ.)tions 
in which th y c' ~ to b<:: ~:,erformp.d. 

Education is t 1e p r0Ci.:s S of Equipping an 
inC: ividual t o J~rhrm undefined 'functions 
in unpredictab le s:tui:tions. The selectio 
of con tent for eclucnticn is based on Its 
havin~ the wid::st possible significance 
dnd v rcotest p~;ssb l~ cxplan~tory power 
(4 f.'\ Giroux, .~.! .. ~.:' (..:os.), 1981, p . 82). 

This conception. the r .:.l f lJr c , Gssumes that it is ' sscntii.~ 1 to 

take a guoC: CJccount cf th;, basic id~as un~erlying each aspect 

while P.lss€ssing needs. 

One tht:! idea that assessing nV;ds in Cl syst mctic and 

prcfound manner before s~ttjn~ educational ~nds is ncc",ptcd, it 

is tru ;' that employing this procedure is not a one tim~ operation, 

rath(;r a continuing and p~rlodlc activity. 0 CClUSc: needs, be It 

that 0f learners, SOciq~/, or sut..j':lct rnattcr are net st~tic. H~nce, 

if ~ducatlon is tc respund t <. (.;hClng~ , a tt-.cr0u9h 11 \.;. ds -"sscssment 

should b'· in order, for n .- ~duc tional proS;rnlTl ccm claim to have 

"reach~d c. st;)t<: of P "rfuction in which It minist:.;rs all n€;<.lc.ls" 

U"'livCl 1988, p. 247). 
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Un <..l rstood rlS such thi s r 'r occc:lure r r csu ppOS(;S k ur com-

p lcmcntC' ry 'm ' intc r c ;) n <..i-" t sh.ps . T h ... se , cl S outlinc.<.l by 

/vidleil (1 985, ~. 93), ur c: 

rormulating ~'l sot of tentotiv(: gUl ls 
statemen ts; assign!. 9 prioriti ~s t CI 

d iff ' r ( nt ~oa ls; d<. t r min ir ll':; th~ 
.ccwpt llbility )f I (' rn,:> r p rformnnce 
in c ch of th '-,; r.>rdcr e . 9 ~d s ; and 
triinsl c.l til 9 high r.> rh.'rity gCCl ls in to 
plans. 

Sources I-c r Dct€.rmin !n;; ':ducational Objectives...- Perh2ps, 

befor e cI~a lin _. with the possib lv S0urccs from which dat a ess · ntial 

t c ''''t c rmin cducation() 1 ')bj (~ctiv(; s C:"ln b E obt :- ined it is neceSS(Jry 

t o bE. clea r \ ' ith the C( nc,_pt of educational objectives. 

T hlc: ed uc.1 tiun(J 1 litcr(~turc us~s a prolifer ati ,n ('o f t er ms, r uther 

loosely, often interchang!.lbly, t c sig nify the cnds-in-vi "'w o f 

c.duc~ti{:n . Ec.:ucat e- rs sp ~0k cf " aims", Il ~nc:s ", " 'Jutcom 5" I 

''fjuats'', " purp('s<::s", Cl n d "obj ~ctiv(. s. II \i rit ,- rs such as 8 1(;. m, 

GI.ss-r. Pnpharn , fv'-190r, Tyk:r, Qnd G<:lgnc , use the t er ms g(~ I, 

purpose , C'l im, Bnd o:)j(:Ctiv£5 int c rchangabty. On the other h:md , 

cduc t ors such as Gor-d tc'(i. 0nd I moons emp loy t he t er ms goa l or 

d m t . c::c.n t ll a "remote nc for the 0uidunce of 2n "- 'uci'l tionat 

activity " and obj ectives t o ind icr. t c " the kind s of bch t'lviour chen~es 

in tile students to be br'_ ug ht ~bcut throug h I{;!a rning '_y P riences" 

(Abcb(. 3ck E: k. 1974, pp. 25-26 ) . 

Sinc · ther is littk or r. as rcGm~nt among these in the field 

~I S t o the p rL fc rr~~ cI usag<:: of th~sl. t~rms, it vp pc' rs har d to g ive 

~ ce; finition that C-in b<:: 8CC~pt€:G b y :1 11. Ncv rthelcss, on the 

bdSis (,f the conception of ..;duc~l tion offer ed by T y l r (1949, pp. 5-6) 
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an ogredne; with Ab -1;0.: -. .)kt lc (1974, p. 26), ecluc :1 tlon~1 obj€ctivcs 

c n G~ construed ~ s 

statc:m I ts which in(! icClte the kin 's of 
behdvi ur a scci\;..t y wishes its yc uth to 
,-cquir<. thrc'ug h schooling in order to 
underst;.!nd and s<.. lcct these VtJlucs which 
or e d riv ' d fr '1l11 its c ncc. ption of 9(:(" d 
life. In shert, 0duc<~ tiona l oi>jectiv~s 
den ,t e whe'l t students "::I r e te know, believ 
or do . 

From this concepti n, it then !iecomes IOSlioJI to r <3 isc the question 

~wha t ;~ re the sourCE: S for cKtcrmining ~d ucation,, 1 oi)j(;ctives? ' 

P.ccc' rdinc t o Tyler (lnd these wh share his p sition , curriculum 

pl<Jnnc.rs need t o iOi:ntify (.cucaticn,.1 objective. s by s;ath(:ring data 

fr(,m thre . sourccs: The 10-Jrnu, ccntCtnf")or<3 ry-life- ru tsid(: the 

schoel, and subjt:ct matter sp€.cialists. Before t c::k i.lg up ec..ch 

of th~sc in turn, it is ncccss; ·fV t(~ sec how each ~ource O'~ rr.e t c· 

be rer;a r dE:G a5 the sole mC..:ans t u dct€riiline educatbn<:l l purposes. 

Conflictins vie",,!; Cv ,_ r th\;. 5c urcc.s . 1\ r cvieYI \) f the history 

" f curriculum rcvc.-:? Is thut diff<.r<. . • t ~ ' _;sitkns hove ::;'2<.>n hdd t c 

det\:rmin~ the bj~ctlves of f'ducd ir·n. The first \} f these fell ws 

that the r: ptimal dcvd 'pmcnt I f thE:: learner is th ~? bl..s ic gc.,?1 of 

uduClti(:n. Thus it IC'0ks dt th \... h!arnl~ r in his w(:rld with his 

intcr<..sts, m(; tivati ( ns, ca racities, and his day-to-cay int'; r~ctinns 

with the (;nvirunm' .nt ;::s th<- S lUrC(, 5 cf e:Gucati(jnal ( ')j ;:ctiv \..~ s. 

The. \ t h\.:r p .sition finds its basic orkntntinn in til ) larger 

s.ci ty. It, th€r uf( re, loc- ks t <.. th - Its cial functions". ('r 

" p r L-bkms d living", c r in thL W( rc!s of Short (1986, p . 3) the 

"pl,rsistcnt lif~ situ tkJns u r'(!scribu : as "the s ; situnthns that SLcurc 

i I the lif<.: of thL indivicJu,,1 In many (!iff\.:r .nt wClYs i' S h~ gr ws 
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fr ·m infuncy t , milturity". f cC ')r u ing to this linc ( f thinkins, 

curriculum pl,~nn l. r s hovQ th t,'l sk t xclminc prcs\.nt livins In 

th snci ty SC i.S t i..- discovl. r th'..: situations nnd pror l~ms which 

p ·rsist in the IIv .'s nf ~ " indlvic!u. Is. Furth<::rmc r c , curriculum 

planners .. lis s .E::k to dI5c('v ~~ r thE. problems fac~d by J...!i-lrnCrS 

<::t'och d<.;v ... lopm ntal l-:v 'I within the fram~w rk of p(: rsist~nt life. 

situ·tl(lns end then set up I·..;arnlng ()ctivitics dt sign~G tn help them 

sui V~ thc::s(; problems. Ccns lqu ntly, th<.:s€. situativ{\s prcvk!\:' the 

basis (I f cc!LlCoti()n~ I 'bj~ctiv s. 

1 hL third pcsitje'n conceives the. mojor fields C f ~ tg;J ni;;:ed uody 

':i f km wh.:d9~' (J r what arc kn " wn 2S thG disciplin~s ~1 S th~ primrlry 

s;)urc ' \Jf cducatk'nal obj\;!ctlvGs. Th(::se disciplines, 3ccc rding tc; 

the ch mpions of this pusitkn, Q r l.: the r esults of th..: work r. f 

9li.:n~ ra tions nf sch~) lc rs. Thus, 2 S a r e: sult of mast(.. ry \~ f skills, 

g(. .. "rnlizati ns, and und' rstiJ nc.an~.> of th ~ various subj _cts 

amuce'kc' in the c.:i sctptlnes. it is bel ieved that the: int(.lIoct is 

cultlv;)tc'd ~mc' Ic ' rncrs .-;lcqu!r .. : incrcClsingly more mc()ningful 

insiahts into tht:! I ... ro/')I~ms ,"'f r:r ~,sent day Iivin9 anc' 'ventually 

d\;'V..? \(~p 3 systi:m ('o f v c) Iu(;.s which w uk.: heir> th m 5 - Ive these 

prcbl.)ms. In this case t ) , curriculum planners, with th~ h ·Ip 

ren \.,r c.l by spcciulists, d " ck~c the: objectives of c(~ucati(/n. 

As shown in thu pr~c~dinS :-:vervicw, the basic philos0phical 

uricntc tien :.;f each group has I~c.: to child-centered, sl.dcty­

centc,;n ... , (..nd subjl:ct c~n 0n:'c.: curricula i time. 

nringlng Cc sic(' raticr 5 T'Jr;cther. Many (' duccl~ ers . d 

cl'rriculum the ~ r ticians S~\..:O'I to JCC€rt th~ f('lct th"t no singl 

sourc(. is ~dc:.qu.J t(: <.nough tc prcvi<.! ··; vD lid infcrmaticn to 
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'c. t 'rmim; (;ducatlcnal 0bj"ctlv" s. Iithou£jh some writ 'rs, fer 

'x3ml IE T<innc r <'::lId T;:: n l1~ r (19PO) cl ~lim that th "'se thr~~ m~ in 

sc urC0S hciVe bc ')n v/(!II n :-c yn izE;:(' by J(.'hn 0 ~w y (in his ~a rly 

writings), however it is Tyl "'r wh hC'ls untlmbi gk.usly state d and 

very well trcut(;d (both in "' j:.,th and brc(')dth in his f1 ~ sic Principl 5 

of Curr"culum ~nd Instruction , 191'9). This 5()me position is sharec 

by, f r 0xamplc.: , i~c; tion (l l Educ tion '~ssociation (1964); Mc Neil 

(1969, 1985); ~ c ll (1970); '; ;.l SS (1933); Taba (1962); Lc.y.y(l977); 

Clive (1988); L.t:. T,mnnr (1983); HUE:neck~ (1982); Kldn (1986). 

Wh(;n cduc-tional obj€.cti ' cs <:! re c.le tcrmin€:d e ll the bdSis c f 

dat Cl gGth~red from thus\;; thr\..0 scurce5, th~y c c! n h · r Iy bE. 

o~nsiclGrcd ~s matters 0f ineJividual 0r g r cup prder cnc{:s . 

Inh~r~nt in th(. emphasis s ivcn tc' prior cJ~termination "f 

educational bjectives is t'-li't (1, thtir ~xplic<l ticn provides 

the f0undat ic n fCtr curricu lum pI<: nnin~ " n G 'vc l"'pm~nt sinc~ 

c·bjuctiv(:s ::)vt.: direction and gulc( , nc '~ t ' ether I' S r~l:cts; 

(2) until they ar det rminf:c tl1t: re would be no Vc1Y of tcllin£, 

tc wh .. 't cnd the IJduc;,.th"I).:: 1 systerr: is pc rfC'rmin0 and even 

knc. winr, what its mission is . Pdnting tc th im .... ort;"l rtcJ of 

dE:turmlning education .. 1 bjuctives oS ~ very cruci()1 t?sk, Tyl r 

(1949, p . 3) commented : 

••• If an ... ducatiGn(.11 prt 9 r1m is to be 
plann ·c one: if effcrts f C' r continued 
1m. revemcnt Cl r e t c be made, it is very 
necessary to he: v<; some cc'nccptiC'n of 
th guals that ( r c bc..ing Clim~d <1t. 
Th.:;sc educ<:. tkMl l t;bjt:ctives bucom(; 
criteri~ hy which mat :·rkds ur~ 
s\~ l ccted, cent .'r.t is outlinE;:d, 
instructionpl pn,cec.ures are 
develclped , ClncJ t '-':5t ::md €;,mm-
inatlons )rt;pnr.::c' . 1.11 aspects of 



the eductlt ionil l r r l. .£, r -:.; m ar ~ reull y means 
t \:) i CC mplish !.:> c:: sic r-duc .. 1tinn.' I purpcses . 

Given that the detcrmln;:ltkn of cducutl )n,", 1 (bj~ctives is 

indeed an Impurtant first siC ) th;Jt pr;csuppCiSCS dn Qcccunt of 

the three sources, the q uc; stiof' becomes hvw do thes~ scurccs 

sutisfocturily d lsch.-, r sc the necessary information tew ru \!x ~ Ii-

c3ting the purpos<;!s vf schoL.linS? A brief uccount of ouch Is 

presented here under. 

1-he L(;!<.l rner c S Dbtu S ,urcc. Despite the cc·ntrGvcrsy n 

hu i/ st ud ies of 10urners c()n be USl)G to dderminc ~duc3tir nal 

coj(;ctlvcs, a goed number (' f ec!ucators n~ rpe to the f act thDt 

they cc:n , C'nd do, pr ovicl r elev ..... nt data t(, this enc. In 

Clddition t c those cited in Abebe Bekele (1974 p. 32) - Gc,oci l?d 

(1969 p . 125); Dowers (1913 . p;:. 266 - 263); Rehoge (1965, 

;:;p . 29 - 119); Br dckenbury (1967, pp . 89 - 108)-, other writers 

such cS MC leil (1985, pp. 100 - 101), Tanner ane.: l anner (1980, 

pp. 142 - 186) hcv(; ulse. ~xpresseC: their position in su;:port of 

this rulnt. 

.Jince studios (If I<::fi rn<.;rs ICm~)udy both their m~eds and 

inter'..!sts, it appears nzc~ssc ry t o identify the monn<::r in which 

needs c n the: onE:: hand, em 1 Interests n the thcr provid(! 

suggestions to d ... termine educ2tionul chjl:ctivl.')s. 

As has been st~t.:'d pr evirusly, problems and doubts over 

th ... term nc~d can possib ly lJe ,-,v' )ided by confining Its meaning 

t o "something that, if it were h ) b, mlssinn, one VJGuld w~nt to 

huvc rl..!pl · ced" (Barre w, 1984 p. 79), or to lithe gap b\;;.tw~ n 
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th " pn .scnt st ·t c Df an i n~j ivi (l u · 1 and (\.!s ira Ie (JIJjectives • •• 

(T clb~l 1962, p . 286). T hus, inv·..:!; tig21 tions thot il ttClTlpt t o find 

out G ::>5 b tw n the i:' CC pt ,;.· · )10 imd the prfJ s~nt stc~ tus of 

st ue]; ts, <lccor c' ing to Ty l ~ ' r ( 1949, p . 8), " .I r e: necessary 

stud ies t o rn viele (-I b d Si :; f r t he selectkn of t'"'b jecti v<.:.:£ which 

sh uld be given primury .:mph-lsis in the sch 01'5 pr g r nm". 

The ()th~r t t:! rm which is coined with 'neeus' is ' int erests'. 

~~ver?1 1 eCiucc: tors (] Iso b~' Ii~ e th~t l e~ rni n£; makes nu hC,J ... :way 

without ir tcres~, but inter est, per se, 0ces nct det er mine 

obj<!ctivcs. I :owev er, i<.~cntify ·r.S in ter ests 0f prr.o spectiv(; 

I~a rners could serve iJS ~ , stj rtin0 point, for studen ts ten~ 

t o leCl r n and thus t ecom0 inv () lvcc m r e in those thing s which 

in t €r est them. In this ccnnectk;n , it is L{; licv€.d that tht 

l:.ffcctivene:ss l f the cducPl jr·nr.J pros, r 2lm ccp<:nc' s on h J W We ll 

it is aC:optcd tv th~ int<:: r ~ s ts c:f I ~a rners, YC3r by y cc)r , [' 5 

th r..:y prl\ce~d f rLm one k v .-; ! t,.. a ther, <lnd also as they Cj r ow 

t owurd m turity. Emphas i z in ~ ",tuc!ies of leiJ rncrs as hllving 

import.:mt implications in tho:. identificntinn of educatir,na l 

"bj ctives, Tyl r cont ncs the t (Jt~ j ctiv(;s should : 

first, stress t husr.... thing s that ar e 
important f (· r students to leCl rn in 
vr dcr t tl part ie·pat constructively 
in C0nt 'mpor :-l r y society: sec\Jnd , b ' 
sound in t~rms <:o f t he subject m~ tt{. r 
involved; nnd fir~," "y, "e in < ccor d 
with the educcti0n ,~\ 1 r hil s ,phy of 
the institution (Tyler 1976, r>. 63). 

At liJst, h rec()mm~n('s het cI ii rly, 'thE. c rriculu r t'l tionnl \ 

should strong ly emphaslz ., in curriculum plannin~ , sl.ricus aUt::ntlon 

shoul be giv(;n to the interests, activities, prcb lrns cn(~ concerns 
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l'fth stu0.>nts' ( ilil., p . 6:'). 

f~ntcmp r l' ry-Suciot/ '"lS DM.d S0UrCE: . Humun n.:!cds an 

as pir · tions, nnc! dl.:vdrpmc:nts in scicnc~ and tcchnolcJY an . 

f'-1.:1 >r s t ha t huv~ the P')t l?t'l ti o..l l t :' inflUim cG Lt.1uc-. tior and t r 

which Ex'ucution will, in its tu r n , be cel ll ot u on tC' ;)c t . 

T'h\:: rc can be seve ra l reas,-,ns :; tc why schocls off r d iffe rc.nt 

subj¥cts a t iff rent tlmus in his t0ry. Essentia ll y t hey d:.J so 

mainly fe r society is dyn:'mic - that it changes and evolv(:.s . 

Again changes in convict i r.s zs tv wh~ t ycungstcrs need t(; 

Ie rn rcvc('l ls shift \')n tI-"..; pur oses ( f ' (~ uc.J ti(ln. This is b~cause 

schex ls, like a ll othf: r socia l instituticns, are;'l pr l.'cuct ( f the 

sOciGty in which they exist, hence t nd to rc fl~ct in their 

(.'bj t:ctiv~s the nc .ds, G ..:si r ·..:s and aspira t ions of tha t s(,ciety. 

Viewed from this pcr spLctive , it m2y be: sCl id , a study of 

contcm-or~ ry society c<:l n sUS9~st the kinds ·f knowledgu , 

cone- , ts, uttituacs, s kills, vdu~s ()nd the like studE::n ts ~, r,J 

tv lear n nnd ac uire at a C1 rticul? r time . 2 ut, how de; thcs~ 

societa l neE: s get identified so th~l t they w(;uld be used to 

dete rmine educa ti na l pur ~)oses? 

In genera l, the re .J re tV'''- w- ys in which suciet() I needs, 

0cmC:fnd5 uS we ll as conc 'r ns may be reflected. The first is by 

way )f conducting comprehensive and systt:mutic studies. In 

this endt:v,wcr, attempts an : made to go tht?r pertinunt info rmatkn 

fr"'m the large vnlUL s ystem ~f th~ society, from its educational 

tr' ·d itkn , unc from current p rt b!cms that cry' for s ') lution. T 

this ~nj , Tyl \: r (1949, pp. 19 - 20 ) suggests tha t curriculum 
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planners nE! c! t dc'v ' I') p ( clas ific<..tk,n schem<; th ,~ t divides lif . 
, 

in tl\ v( ri(Jus spht.res, such flS health, f.- mily, recreation , v ocaticn, 

consumption. civic r l ,les and the likt: s ' From a study uf sucie:ty 

.m ,r~:r m<lny potential educal.lcm I ubjectives. 

In the s(':ccn(! cCJse, l1ec\~s ar c d - termincci . y the sF0kesmao 

cf th(~ society {this ci:ln b~ the c~ntral government, the rulinr; 

party, or parliament - d . ")(!nd in~ (' 0 th~ situi.ltiun). Unc1ur such 

c ncHti .. ns thes(; needs ~ re &; r assed either ex~licitly :.r imo licitly 

in Icg isl tkm s, proclamath.ns , d~clari:l ti')ns, and other I<::ga l enact-

ments that appear freITI tim(. t ,) tim . Th se docum Jnts, tht.refore 

Dre sU;:';-JCscc to con t ain wh:-. thE: s· nctkning body rrcsumes t c. be 

the proi.1lems of the svcicty which huve t be met by oducation. 

n' mattE:r how (lne gc;es ' bc,ut identifying societal n~eC:s , it 

is inescc::rublc that c nLm c·r ary life outside. thE: schClol must be 

conskl r ed if what is t o be offc:r .. c.! '-I t SChCl01s is likely tc tc 

pr ,fit:Jb l tc th~ society. 

The position that suci ty d~s€ rvos to be ono source fcom 

which sugSJ'.:sticns to det ' rmine th~ purpC's ' 5 of schocli r.g, 

aecc.rdinc: to Tyler (1949, r. 17), rests on two majc.r Ix,ints: 

First, I-. ~C() U5C lif0 is ccntinually chunging, 
it is v ery necessary t l focus educutiona l 
efforts u r: .n th~ critic I aspects of this 
compl l;)x lif~ and upcn those asp'=:cts th t 
~j re of imr Jrt;'lnCC: t o ily sc that WI;) do not 
W~l st(: th," time.. of stude;nts in learning 
things which w~re import[lnt fifty ye( rs 
ago but nc IcmD~r h~ve si9nificance <.It 
the sam' lim th"t w \ <:tr<.. neg\Ccting 
areas of life that .:.i re n "' w impc·rtzrt 
nd ft.r which th : schcols providl.: n(' 

prep ration. 

t 
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' h ~ ...ther is 'trc-. nsf\ r ,..If r einina . I I n a world t rd, y where 

be th the ind ividu ~: 1 ond s'''ck t y ;-·r·· incre·. sina ly pcrm~at~d by 

d V(:IL prr.ents in science ,·nd tl;.;chnol( ~y, mC1ny cducc.tc.rs .. :ro of 

th~ - inkn that the (m ly bch-:v/c·u r that is truly Ic,;fJr nor ' i5 the 

,no t h?t le(1rncrs carry on v! 'th c(:.nsistency so much s(, th<:!t it 

b~com\?s part · of their r : p,,: rt .) ir~ of bchC'vic,~r. I It:: r ,,, t c:; , Tyler 

n('.t~ s : lithe I€n rn~ r must se..; tho V'l CJ Y in which wht, t is ler rn ' d 

Cc.l n (X.l used, and hcwC' the opportunity t o continue employi 1~ the 

I ' - rno,;:d behaviuur in the V iC· ri r· uS situotkns hc/sh~ cncount('rs" 

(Tyler 1976, .... . 63). T hus. th~ study r) f cent \?mp ·f f) r / lif ' nl't 

on ly sU9gL sts information c'n " what to teach" but also s - ~ s he worth 

of what is t o be taught in r cf;: tir n t t, its relev:,ncc b ',til tc the 

I 'arner cnd the sOciety. 

C
u ject Specialists 0S...i'?t c} S(jurce. The: vi ws ,·f subject 

speciC'lli5ts, as the pr -dcrn"n"'nt sr:: urCL of infermaticn , t c de termine 

educational r:bjcctiv s W <. S the virtually ul1chc:: lkns,od ,'JSf)cct in the 

cducatl()r); I w('rld fc, r sc ' . f e' l c~c.;cC) d€:s. Identifying cd cr; tir~nal 

obj..:ctiv s on the vkws of thes" ;:icrsons £l Ion ") h s rev.~<::lcd m~ny 

pn.'blems upon th tuta l -'duciJ ticna l progr, m in th<3t it hus leel, 

(1) to un dmost exclusive r LliCCUpi'lHvn with frd9m~ntcd subj ct 

a rc~ s; (2) to problems r -Ieted with tr~ nsfcr 0f trninlng, and 

(3J to probl~ms of r(;p,::titkn with lIttle or no reinforc~mcl')t - t(' 

mention, but few. 

Even when uSiJd ,1s :m s urcc of data , subj ;.::ct mutter 

srtBcii"lists have als0 be:cn critkiz~d (In seve:ral grounds, c f which 

th - fu/lo win.., constitut(; th · most s,; ri )US ones; "th' ebjectiv s 
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th\:.y pnp 'so (" ru t o t chnicd . t ,)O sr"'eck lized, or in uther w("'J Ys 

- r .: in.: p prl.,priCltc for u 10r gc m ,lmbur of sch ,u l stu '(..nts; th<Jy do 

n:)t l ist the c b jectiv<.:s sp-.;cificr lly; mcst of thcm bc~in 'J lth 50me 

outlin indicating their cc cvrtk,ns uf the SUbjl :Ct fi .Id itsel f i':nd 

muv e (,n t o ind ic~ t ~ w::JYs in which it CGn bo used fc.lr pur pcscs of 

~cneral educ3tion" (Tyler 1949 , r::p . 26 - 27) • 

• 3 t, if sUSU sti0ns th -, t c n be: ()f h..!lp t oward the cmticipated 

~' nd is t ' be drawn frem th~se p(;rsGns , th ~ o uc.stion thClt they 

she uJd bt. (~ sked , ::\ccor ding to Tyk.r, is " VJhat can 'yc,ur subject 

c' n tr'butc t c the educ"ti~r. of yeung pee,ple whu or e i1( t t rj be :: 

SP ',cicll ists in your fi '.Id ••• ". IIl f th-:.s(; specialists c ffer "d~quatc 

~nsw') r t o such ~ '<3stl<.: lS '; T ylL r Le licv €s , "they om mak~ ~ n 

p.. pprcpria t~ contributi-::>n, ')\}CaU5C , ;Jr (,)sumclb ly , they hcN~ e 

co .sio· 'r able k . (;w ledg~ of rh · sIJec b lizt.:d field ane 1 • .:'1ny of them 

n2vc hx~ upportunity b0th tc <;I:r.> what this subj l...ct hc:s ::::,nc for 

them fond for those '"ith rvhGrT, they work" (ibi'., p . 26 j . 

Thus f r it h2S b~~n mcdp. d e r thr t the dl.:lt'::: rmin[ltio (.f 

C!c'ucatic11C:I vbj~ctivcs is ~ C(lm;:. ox tC'lsk thot r<:.q uires ')tt.:.;nding 

to t he thr ,c sources of cic .... o . In gen~ra l, those invc lvcd ir 

curriculum pLmnin£ and d".v 1 0jJrn~nt need tu bL. capC1bl enoush 

t o devls strat gi(')s for :::lcnievlns the necessary inform2tic.n fr ,m 

each source without bias to dth:::r. When wGrking t Ci this ___ rod, it 

hfls t o be admitted, kn" wing which s urce to c nsider may' bo 

dlffkult, but (I t the s()m(. time (verlooking or even nell.;ctinS a 

significant on(! may be a . mare 'snrlol:s 'Jrror. H" nce, th~ p r c,.i('sition, 

'I'.ny curriculum ••• th;- t " tt mpts to pit CIlL. fC\ct,)r c;gainst th(-' 
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. d j t f '1" ( ' .. T cth .. rs IS ) I j ( 2 1 ._.1 . . 8 n ~r 1!l83, p. 39) . 

V0Ik.!:::ti {,n !of ";bjL"c,tlv ~~ ( nc th" <:I rrilY of r '.'5sjl)ly fu:sibL 

educc.ti~.'no l r, 'jl.;ctiv~s or " id(,J)j·i fi....(I, th' 'Y h~v t c tv v·.!i ic:,"', t~d in 

orr'~r t o li \11 inD t~ th'" uni. !:'.r. r t \nt c' ,1d contr'1dich:..ry ~n\ s. Tf. 

this _ d , yl~r advis('d th;. U~_ <. f sc·ciiJl .. me c:uc:!t : ;n<", 1 philosr.phy, 

<:: nd '_ducational psych01cgy iJ 5 scn .. eninu d~viccs. 

;> lidating th€ t ent, tiVf l ists of 0bj0Ctiv(·s is b lk-vod t o be 

n imv rtant t cl sk b\..c· use fl S Tyl"' r cautk-ns, " ', r educatk r:c: 1 pr oGram 

is nr t cffe:ctiv " if s(' much is Cittompt~d th"'t little is ?lcc_,mp!ish(;:d" 

{1 949 , ~'i . 33). Thi::rcfor, Iri c r( :" r t o s(:kct th0S~ objectives th -· t 

arc iDpcrt;.:nt, Llttdnablc i' . Slm~ si9nificant dc::gr(;:~' in "h~ avC)il C) Ie 

schc (i l timt:, c~ nd c<.:nsist ~ Fit with \..~ch other, it is n '_c~ss2ry that 

th~y • ust be va lid~t~d in vkw of th",~ two screens sUJgcstcd . 

Using the first c ev (. .. qu _sticns such '. 5 'what t lJ£jht t e, be-

the: pr c'st.nt sccicty ~s it is (, .- C(":'s the school h;"v~ 0 r.:v,:' lution " ry 

missi .m to Co..! olop youn~ .:.oplc whe \ViII s,:ck t f: im;.rov,,-, th(. 

phihs .phy. ~/.{'reevcr, f1 ·. ha~r (1965, pp. 29 - 49) 3sserts that 

IIS0m8 cr'nc pts about the w('rth c f the individu~l, about the nC)turc 

(J f .... cnd lif<:: , Clb ut thc~ p l ~c(; :. f caucution in hclpin9 y euns p£oplc 

to find th~t 9C'()d lif , u "" -.ut th ' r l;1c. of forme. I schooling in this 

r e:Ci1rc', ?n<J ~bout the reI " of school in society" (in f.bcb\:;: C'ckcle 

1974, '. 35) ure issul's r"ktE:.d with th" s( 'cial cmd 8Gucational 

philCSCj hy a nations' sch·-ds c' r " c('mmitt"'d to. 

Th~ s~c(Jnd sen.eni .9 ~'vic( is cducati n~1 !>ychc) logy (cr 

s(All~times cC)1I d rsychf'/ogy ' f I ~(' rning). ~inc(! f!ducatkn':'1 'no .. 
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,l r r ;.sults t b '"' uchi v~c! fr .IT' stu<.!cn t 1 (~ rn ln9 s, i t is n~c ss?ry 

th'l t t r.<:y should be sel \.:ctod 'wI i th <.l<.!cqU<.1 t knowlp.cJ~~ of t his 

d isci J im; . T hus , eff(:ctivc ili=Jplicntion (; f this sc r cOrl d6r:.ends 

suffich;nt k l1cwledg(; in . uc~ ticn~ 1 psycholo:;,y , in hum;)n 0 r cN/th 

und dev ·Iopm nt by the ;., r ou r cha r S0.d with this t ask. T~' I ~.' r 

(1 949 , pp . 38 - In), r()intin~ t · the imp,- rtnncc of such kn(,w lcdgo 

wr t i r. som .; detail th- t i t : 

01 ()b l~s us to d ist!r{juish ch<lnScS in hU'''' t·n 
bdn£ s thc t c~ :1 be '~)'pectc(~ t o r esult f rc,m 
a I {::~ rning r>roc~ss frr.m th(,se t h;l t c<.m not, 
to d istin9uish t;cc 15 t hc?t ar e f as ible from 
U1CS~: that i.1 r ~. l ikdy to t i)k c (I v lj ry Ir.ng 
time or almcst am 'ossiblc c f atti.l inmcnt at 
the ag(; lev el c 'mt •. ;m;;lc t c d ; 9 iv~s us scml. 
idei"l with g r ad" p i('c(;mcnt - t he leng th of 
time r equir 'd "'\ a t ain an obj(.ctiv\. ane! tn(. 
as:jc I vds at which the effort is mos t 
efficiently cm,.) lcycc.!; den ls with the: con ­
d itions r<.~q uisit~ fer t h\! Ico r n ing of certain 
tY r>\:!s o f objectiv' 5; p r ovidcs inf -. rmation 
en i mDort~nt psych~. Iv'Z, ical fi d inss like 
t hat most leC"r;-Jnc; cxpcr h.;nc~s pn -Iuce 
tnulti p l ' utc{';mes , Ica rnin£;s 'whlch arf' 
consist"'nt with ~(Jch ('.th(;r-whkh ,.re 
intt;;0 r :,t ed (:1 d cchr rc~ r,t-rdnhrce cC1ch 
Jthor " ... hill: those that ar c c(impartmer. ta lize"~ 
or inconsist\;;;n t m t \ 'n ly r equire g r 'a t ~' r time: 
but mC'lY C"ctuull ,' in t c r fc. r with c< ch c th :;;., r ; 
inv Ives a u ;, ific:;c.: f rI"IT.ul ... ti In ' f " t hcnr ,/ 
uf I ·arning which h, ... I~ s u s t u outline th~ 
nDtur .! of the I arninc; r>r cess, h,:w it 
t ak eS p l(jcc, uncj :.., r wh~t c0nd iti ns. whnt 
sort of mech~nisms (\ e. r dtc ane the li k_ . 

In ~cnerul, the pr p' s".cl list of t entative cduca k nnl ubjectivc.s 

befor e th(.;y take their fi ne:l l f rm must be c() r efully scr(;~n(:d Qnd 

va lidat ed in view of th ir I C~ g ruency with v C3 lues <.l n d f unctiuns, 

compr"hcnsiveness, consist.:: .. 1CY , attCl in'lbility l ne f(.~u sibility' 

( lI.c lei l, 1985, p. 201) so thut they would properly ';:Iuk\.. and 

dir';')ct t he nsuing tasks . 
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Fc-rmul" tion nu -'r;.; ry many 

<:.ducc1 t l rs Tyler (1949); lc:1 !J;: (1962); U.:wy(1977); S<.1 ylc r <.:t • .:,f., 

(I S8l); f\t,dleil (1 985) - t eJ ci t e f .... !w , flg r Cl: to th point thc:.t 

eduCf)ti " nn l objectives should u fr' rnlulat~d Gnd stated un~mb jg iously -

so t hut t l(;y would not mc_~r. ( i ff 'r ent thing s t o difft.rent p'::ople ; 

at a muder at c levu I (If gen(; r ality - so that they Houl r n(Jt appear 

too vague; 2nd contain SUIJst;:mtive '-.!Iomcnts - sc th" t th(;y ind ic<:ltc 

bdh the behuviour to be c.;~vdc.,pt: I and the ~ re<:l ()f liff.: "n which 

the b€.haviour will cper?t~ . 

A lthough then.: ar e s~ver2 1 wuys nf fc r r.-,ulating FInd st?.ting 

,-,ducut ion<:ll ebjectives, as fu r :.;]~ ·-.:mp h.:, 'ind ic.)ting things \'hich 

the t<.:c:chcr is t o do; listing t i.·pics, concep ts, 9~n~r(. li zeticns or 

other - Iements of con ten t that ) r~ to be dealt with; stating 

9l:ncn~ lized pc tterns of b~hc:v '()ur which f()iI t o indicat e th~ cr ea 

nf life or the: c(,ntcnt tc which thi.. bBhavicur appli '·'s' . t he most 

USE:ful I ~ is 'to expr;:.ss them in terms which identify both the 

kind (·f behaviour to b d 'w elc (;() i 1 the student and th\.' ccntent 

<. r 2J r l.'<l of life in which this c')hflviour is '.> opc r ut e' (Tykr 1949. 

pp . 46 - 47; Taua 1962 , IJ '-' . 12, 35G - 352; Say lor 8t.al. 1981, . ~-

pp . 160 - 163; ClivCl 1988 , p • 168 - 169) . 

[.,<:" noted ;-:bove, cI erly f( rmulated ot jectiv ~s he v ::: two , 

d ime:nsit",ns - the bchav'ounl nnd c n tent aspects. To cn b le 

curriculum p l<:lnncrs to ff,.:;ctively accomplish this t~sk. T yler 

r ecommends .:mpl ying a g r aphic two-d imcnsionfl l chart as shown 

in th~ fol'. wing i llustriJ tion. i ot • howuv r, thllt th r:xampk 

given (in rJ lologicc:1 Sckrcc ) is .:J ppllcabk to any sut j .ct arCi) at 

any g r ad,: lev el . 
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11_:: ST~ATIGI ' CF T LE SE F 1\ TrJO- DIf~~EN51 I/, L C~J\RT I ~l $7 AT I G 03JECTIVE: For A H IG~ : 

::-i-OL COURSE I J B ICL clcr~ SCIENCE* 
, -Behavioural P spect of ObjcctivE:s 

1 2 3 4 5 - 6 7 
Undc rstcnding Fcmiliarity ~ \ bill ty to Ability to Ability to Broad and Sociul 
d imp"' rtt'lnt with interpr t apply stud y zn0 mature attitud€s 

~ . , ; « nt 
)- .5;',. ' . t 
rf t~,,,,,; 

C'::j ctiv\..s 

fects ~nd 
p rh",dptcs 

-
1\ . Functions 

*- :..-..~~-.-
of .. l'1 uman 

Orgcnisms 
1. t tutriticn x 
2. ~ig€stion x -3. Circulation x 
4. i{cspira tlcn -~ f--x 
5. uF:2productIO!:_~! 
[3 . Use of plant & 

Animal R .... s0urc:;s 
1. Enersy 

. elationshbs ); 

2. Environment~ 1 l 
filctors condi- I tionins; plant & 
unimal growth x 

3. Rcrec!ity & 
0.cnctics x -4. Lana Utiliza-
tion x 

C. Evelutlon & 
x 

def:endabl .;o da'"r-1.- . principles r eport ntcrcst 
sourcess of resul ts of 
informaticn study 

J 

x x x x >~ v 

" 
x x x x 

---"x- x x x 
~-x x X X . " 

-x x x x x x .- --

x x x x x - -
I 

I I 
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x x x x x x 

x x x x x D~velo~mE:nt 
Is ~~1t51€ Ihaici rc hOt chi'J slhC' tN~ x 5, It to ::Jy u ~ , v-..nat klhds Of m":haviour '2rc tc be dev~lopEc an 

4h~, ~ic logical science ccurs€ but: in connection witl"\;ach of these kinds of behaviour tc shew the particular 
c.. n.~s ( f c0ntent cr expcrienct:s to which the b\..havi ,ur is tv apply (Tyler 1949, p . 51). 

• 

Tyler, R. \'J. 
Press, 1949, 

J 

of Curriculum "no I ilstruction: Chicagc: Univ~rsity of Chicago 
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Seluction and Or9anization of Educati nal Experiences 

The fore90ing d iscussi n has b riefly pointed out how the 

en s t , D nttained by th0 e:clucatkmal (JroGram are to be 

dett.'rmin">d, validated , fc.rrnul ;3 t ed nnd strlted. In thr' obsence 

of w " articulated nnd sl!fficiently clea r educa tionrlJ obj -:ctives, 

it is hardly possible to s Icct t'nd organizc educationetl 

experiences. As a r{;;sult, prinr ietermination cf .:ldUcC1ti',nal 

objGctiv(;s is rt::ga r dt;.d ('IS th~ most crucia l t sk from th~ point 

of view uf the Behetvioura l moG·'· I. 

In this section, the se:Jection and orgnnization of ducat:Q':1al 

cxp~ri..mces is to be considc.. red . The term 'educaticnal experience' 

as used here ref0rs both to C( ntent and learning oxperi :lnces as 

exemplified in thu mcdel. 

Sekction cf Content and ~ar ling Experiences 

Curriculum consists f both content ane! le('l rning cXj:~rienct:s. 

Howev E:: r, it should be und rstood that thesc two terms are not 

syncnymuus. The: content f curriculum, by and large , ref~ rs to 

the corn ndium of infe. I'maticn; that is related body of facts, 

I ~ws, thc0 ries, and generalizations havinn a J n9 rcmge potE:ntial 

and utility aimed at brin9in~> dE.sirabl~ change in learn~r b€.haviour. 

_ou rning cxpericnccs 1)0 the other hLl nd, are the sp ciflc 

kinds c f activities by which the ccntent is leained une.! as such 

th '"'y c r t. refl€ctc ' in Ic<)rncrs response - actions , nc n:.2'cti ns 

they J"I'lake t the various e:ncc'untors in the envircnment. Th~ 

distinction uetwo~n the two tl'rms is perhaps best illustrot ~cl by 
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stc cm(;nts from TyhJr (1 949. p . 3): 

Til 't<:: rm I ca rnin~ experience ' is nct th 
same a. the cc)ntcnt with which a course 
dCLlls nor the <;.; ctiviti~s r'<.. rformed by 
the tcache r . Thc term 'learning .;xpE. ricmce 
re fl.}rs to th~ inte raction 1Jetwecn th(; 
Icarner an the ext rn() 1 conditions to 
which he C(ln r ~<Jct. 

Furth .rmon.!, In ur d0r to attain the Vc rious type of objectives, 

h) su;.gests that consid0rClLI ,'Hentlon be given tfl Ie. rning expe· 

rienC8s tr;:ot cnn 'develop skills in t inking; he lp in acquirin<] 

inf\ )r matiun; devdop soci;.1 a titu(~cs;' and also 'devc!c,p inte rests' 

(Tyle r 1949, pp . 68 - 79). Since the whole purpose of both contc:nt 

and Ica rnin j . xpcrienc~s is to lead to the attainm~nt of educational 

objectives, th2Y need tv c;ffe r lez r ners an cppcrtunity to develop 

their c31="'acitics so as to m0ct the anticipated ends._ 

Criteria for selecting ccr.tcnt. Theorists show rr.c. rked 

diffe rences with respect (, establishing a set of criteria that enable 

the se lectiun of curriculum contt::nt. For instance , some prize 

those content which reflect the values of the plonr.~rs, whit 

others sele:ct content on the.: basis of their likely contribution to 

s pecific purposes hold ing th? vi(;:w that an activity can l ... ~ 

justified on the r t;sults it . reduces. ~ir.c cClch curriculum 

orientetion tends to g iv<;; pr lc r !ty to different criteria, th~! 

liscussion here woulc ccne(;:rn itsdf to a curriculum tc b~ 

d(;v.ak" cd usin9 the B h<:lvioural model. 

fdthough the range of content to be leClrned is infinit~, 

s~v~rt) 1 writers have attempkd to proviae Cl set of crit(;ri ;:\ in 

the light of all p~rtin~nt consid r~tiuns. To illustrat , 
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Mc ndl (1965) suggosts th;:i t hos\.; r (;sponsibl ' for curriculum 

d~vclcpmC:!nt fer all entire schonl s ystem must selcct ~unerCJ I 

categories of 'pportunity C:1 1h.:d 'd()mCl ins or arcCJs of study'. 

Examples of s<:ts of d mnins J rE: 'symbulic studies; Clc;:d8mic 

d isdplincs; and tht: pcrs ""na/ , ths soci.:.'. and the acad-:mic ' 

o.er e:iI 1985 p. 115). 

Tab. tou dcvel ' ped such crit€)ria as 'validity uncJ si£nif­

icClnce; c(Jnsist~ncy with socia l r ... <:. lities; balance uf b readth ~nd 

depth; p rovision for wide r-'nSJ''; uf c.bjcctiv~s; I",a rnability ()nd 

ac .ptability to xpcricnces e;f students; .:mc~ ;:)ppr r ria t€ness to 

the nCl2ds ()nd interests cf I ~a rnors' ( Tcba 1962, pp. 267 _ 289). 

CC'!n tents nrc juclg~c.l i'lS Slood or b.:--d wh €)n they O1G..;t the value 

expectations of the ~dUc(l tknu l prc.gram. Th~refor€, if t he content 

to be se lected is to becomo prufit21 bl€ it neods to pay attcnt;0n to 

the objectives of thc cduc.:--tk nul prog r~m. ThE: crit~r ic::; wh 'ch 

Tcba ~dVtlnC0S supplies th~ basis for C:!xaminins th \;;xt(:nt to 

which knowl~d9a or9imiz .C: U l C: ' r diffen.nt subjE:!cts cn justice 

to th desired perspectiv • 

Since th contt.:lnt of curriculum should e:nable le"r(l~rs to 

dVVL;/rfl knowlcdg and pc. rspoctiv:.. which is c0mmcnsurr: t<:. with 

the ove rall objectiv.~s of the ;- rc9ram, !I,m exclusivl; usc e f ony 

nne criterion or of u Iimitce: s~t 0f crit ~ ricJ inVolves [I dang r of 

an unbaldnc~d curriculum" (ihid •• p. 267). In Irdcr to c:evelof.J 

those set of intcncE'(; IC!1rnin9S ~hi)t tlrc funGament<1 1 znc; of great r 

Hcrth only those which survive th~ test of these (:rit~rh n ed to 

b . s(~ Iected So th...lt they woul I -.:ventually h ' Ip t · ,) ttC'lin th 

antic PQted r<.:sults. 
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QcnHnl. with r eg.:!r d t.... sc i c tion of cont:-nt it c' n t.~ 

saic tl1 t durin9 the r roc~ss rk cislons shculd b(.; m" c; '" cn tho:; 

b<'s is of th~ objc;ctives th '~ ~d uc:- t k ncd p r og r ( m is o ft~r. This 

c~n b · cnrri d out by uev~· l<.; pin ,-, an objectiv. -cont -nt mi~trix . 

In such a mc.: trix one d imcnsiC"'1l co' n be dcv et €:: I t o " list -~' f the 

beh,:vil:ural ( bjectivtls cf thu curriculum Clnci the cth~r t (' the 

c ntellt compCJnents. Th~ r st cf obj\1ctives, therefor e , s~rv·;}s 

as iJ £ uid to curriculum dev(. ivpcrs t o f c'cus vn pn,:p;:lr '.J tinn c f 

certi' in types c f materials . 

Selcct~d Oc:havioural .b jGctiv s from H:.mo Economics. 

Cr,ntcnt 1 
~- -

ObjE:ctiv~s tlutritbn 
\ 

- ..... ..- I R€;c )9nition of terms The st udent would b() fdmiliar wi t h 

such t ( r m as vitamins, r,Xic 03 t /("'n, 

p r et ein, virus, immun ity " nc 

otAcemic. 

I d~lltificatiun of T h '" st d~nt would identi fy s ·urces 

specific fi~cts I"f in formatic-n about food ; ccmmunicable 

dlseas -s; ways of spreadin::.; a is<..:)se; 

cl i s~ascs causE!d by lack c f vitamins. 
-

Application of T h,.; stu(icnt would explain tho 

principles t o no,,€1 consequences f E;nzyme chanac5 en 

situvtions. th~ d igestive system. 
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Or~ar. · zi"ltic,n of Educntic;na I s . Pr ' bab ly onr of the -----
inste. ces in which,J i ll! ned S'::1 t c f int " nd ~ 1 ~C' rni r. :., s c2iffers 

fr(;m the 5e thcl t take !;I()c.J ::: uts ido the schncl lies in th"" cunscicus 

c ffert ('".c;-' to :r ganize th :... r'd ucati( ln ;~ 1 c {pcri<..nces of th<.. curri­

culum. Hithr:ut eff (:ctiv ... (lr :J,lniz0ti(ln I learning muy be:comc cha0tic 

and isc luted. 

Thus, it is by way A eff~ctive (, rgnn izati~ln nf .>ducatLma l 

experif:ncl,s that th anticip."tcd change in the behavi ·ur of learners 

is me st likely to t akt.: p l()c<. Thercf~re, or ganizati 'n is r 0ccgnized 

as one uf the impcrtunt aspGcts in curriculum planning cn(.! 

develc..pm nt. 

Or~~nlzing experienc(.s has several ecucatknal fu ctic,ns. 

AmGng ethers, its p rimary f ncti(;n is t o r elate cont&nt ane' 

learning experiences so thEl t they w;,ulc~ pr oduc ) th 'iI~ximum 

cUl1'ulQtive efft.ct. Hence, th :; cGnclusicn; '(:rganizaticn g r c- tly 

influenc(:s thl.:! c ffici ncy of instructi"n nnd the degree tc which 

major -:ducation.J1 chanues nr c groug ht about in the learners' 

: Tyl ~ r I 49, iJ. G3 ). 

"'0 d,,;ubt, it is true thz t ,_ r J anizing (;ducational . xp'o;. riences 

facilitat;!s the efficiency as w'- II uS the ffectivl:ncss of tl-. 

curriculum. .... ut, hoVJ should c,nc 9(; ab ut t",Nard this '3nc ? 

Prubably, ('111 curriculum thee r ::.ticians c:lgrce t o the f ct th~t when 

considering or ganization thc relnti0nshi ; .. ov<..r time (v(;:rtical 

r elations), ane.; frcm en ... area t o another (horizontal rel?tions), 

fleeds to e taken cnre of. 

Considering the rclati' )nship between c nt~nt ~nd 1(;2rning 

.... xperiLnces from cne wCl.k t:) the nC)~t, from l n sem stGr tc 
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th<:: m,:x t, from one yea r to th . n-<.:x t sc that th€: su!)s ; quent 

€){p.:!r k nccs buil d on th ' ,'i, rl kl" cnes Is known c\s vurtic- I 

()r::J~niza ti("n. An ex~mp l . : wnulcl be the way in whid th ... · 

exp-. rlencc in mdth~m~tks in gnc t: two <: r e related tc th0S·~ 

In thu first £1 rade: , and thc:s9 in th~ third g rade a rc again 

r~ lat(:d to these in the first and s(:cond £ rades, and s,. on. 

V -rtica l orga niza tion shculd extend all the way until le- r n.ars 

reach a stC)gc whereby t h 'y r --qu fre s pecia iiz(:d educatkn. 

In g~ncr2:l 1, oach leve l of scho(JlinC should build Ut or. the work 

of th;~ r: reced ing lev I with C',:nscious efforts made. to or gC'nizc 

ex~rlences across the l(;v..? ls so as to p roduct: the m,-> imum 

cumu h tlve effect. 

Hcrizonta l rganizCltk , ~n th(. othe r hand , re fe rs to 

rel C)ticnships arncn~ the: exp\...rienc€s in the s c:vera l s ubjects 

within t hl: sc:mb g rad\,; o Fr' r .:;xcmpl.:.: , to what ext(mt shc: uld 

c'- ntent and l~a rnin9 exper'cnc\::s provided in g rade Three 

Eng lish l a n~uage re inf rce those c f primary science '-' r f 

svcia l studi~s? Thus, c('nsid~ring the re lE' tionships am\"'n0 

l.duc() t ivna l experiences in t ho seve ral subjects and c rcas of 

the learners lif~ is within the domain of horizontal c rg?niz<:ltion. 

Sincu tht purpose of 0r gani :z.ation is to maximize the t c. tol 

uff€ct of the various ~cl l cation,J ( experienc<:.:s, obvi usly it 

must employ ccrtzin critGriC1, h':~ntify the 1.:1 m(lnts, am: make 

explicit the organlzin ~ pri .ci r,1 s . A brie f account -: f ~ach is 

pres ~nt d hcr~ under. 
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Critc rin for Effcct iv_ou9rijcl rli zaticn. °Jithout h~vjn0 := sc.t 

(. f crit'-'fia clcCi rly In vk:w, ec!ucC1 tiona l cxperi ncos can h2r <.! 11 b 

c r ~aniz(. . t o bring abc·ut a~!! ir ~<.! effects. The three mdjor 

crit -ri<1 thc t must b~ considered to this E:; nd urc ICC tinuity, 

S~qu~nc€, and Int "uration ' (Tyler 1949, pp. 84 - 86; Tab;:; 1ge2, 

pp . 292 - 300; Sayler at. ~:, 1981, p. 21; Doll 1970, -,p . 144 - 147; 

Oliva Ig8e, pp. 503 - 510). 

Continuity, as nGteci by these authorities, ref(;rs te. the 

~stablish~d order f event s ar id indicat€.s how lon9 certa in 

c VE:.nts should be <1 l1owcd t c., continue. In () sense , it is a vertical 

matt<.... f in that it a ffects thl} continousncss with which c ' rtain 

experiences shall be had durir.g consecuttw periods of t ime. In 

oth.:;r wa res , it <.kscribes th(:; extent tc; which the szmc kine of 

conC'°~ pt, c r skill recurrs end continues to bit! t,ractic 'd and 

develored ever u period of timG. Thus , it is consid~r(;c: as a 

" major factor in ~ fkctiv~ vertica l crganiz< tion' (Olive.: 1988). 

Sequence , indicates the oree r of time in which educ.ltionnl 

~xperknces un: to be had, and as such dea ls with th(. qu~sticn 

'wha t is to follcw what amon~ th0 establishE::<.l experi0nc~s'. Though 

r InteG to continuity, 'sequence uS a criterion describes thE:: 

reite ration of learning €.xperi onCGS not simply as a repetition of 

material, but as a return to Co similar concept or id~a nt ~ mor 

advcnc c! level' (Sayl r "'t.~, 1981, p. 21). ThE:ref" r -, s quence 

con be takun as the order in · .... hich the educcltion-I (;x;Jori(. ces are 

organized over time . 

Integrction is the horizortE. 1 r lationship of curriculum 

cxpc:rlenc\::s, ane correspcnrlin~ ly, the (\r!]an izc tion of th se 
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-
C~'pericnc ~s should be such thQt IIthey h Ip the stud 'nt 

Increasingly tu 91:: t a unifi~d vicV'I ~ nd to unify his beht.v iour 

in r ~ Iation tu the clements dea lt v/ith "(Tyle r 1949, ". 35). 

Si:nila rly, it is rec0g nize<:d th;:; t lE.c; rning is more effective 

whon facts .Jnc.; p rinci ples frr;m (',n fiLld can be relnted tt 

an0ther, especially when 2r;') lying this knvwledge. In gE-ncre l, 

if the (.duca tional experienc(;s tc be provided to th'J rosrective 

Ie r. ers are to eff ,ct desirable: changes, then these: critcrif) 

must seriously be (J ttt:> nded to . 

ur:g~niz~ng Elements. Thes~ are uften describ0d as I ' th~ 

thrc?ds , the wrap 3nd wo('f c f he fabric .f curriculum 

org;miz ticn' (Tyler 1949, pp . 86 - 09 ; McNdl 1905, c- . 149 - 150). 

Th ' si.. nrganizing E:lemE::nts, thr' rcfC're, arc! 'concepts, skills, and 

valu~s'. and serve in ach;;;vinJ ce nt 'nuity, sequenco av d 

in "egrdticn. 

Quit~ oft:cn th<:;re is a tl. dency, on the part of scme 

authcrities, to assume that nrganizing elements (Jre selected in 

Ii~ ht cf the purp s~s of th<: ecucc: tknal pr<.:::J ram . Accord ing t . 

McNeil (1965, p . 149). 

Wh ~n the· cL..rriculum ~o()ls a re technic~1 
and vocational, skills are an aprr Jpriut(. 
clement t -, usc . '!hen the curriculum 
goa ls emphasi;!c m()ra l nd \.!thical dom.1 ins 
with an int gr3tivr • funttion, valu~s ar"­
thu preferre I 'A .ment f0r organizati ,n. 

While this may be tru '> for such purposes, it is w- II tc: 

r ' member that f0cussing en these elements when planning 

curricula for gon~ral education is unuvoldable. - Occ?uso 
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gener al l:L!ucaticn aims at pr 'v id ing .J c mm<.oO cc'rc f COl"'lccl':' ts, 

skills, attitudes, b II fs ancJ h b its t o le() rnurs bcfor e thoy 

undertr1 k any specialized -ducatic,n . S0, v.rhcn working t " 

this nc, t o (verlook ·ither e r,,:: ' r tvVI_ of these elements wi ll 

hnve CI corr,,;s[1(.nc ing 0 tf 'ct in cst:->.b lishing c ntinuity, sr:quence, 

and integration. 

Org.:.nizins; Principles. Th:dse are ~ener()linticns that can 

btcl mnde r egarding the way n which experiences uf lnc love I are 

effectiv Iy related t o thos ... I)f nether l<:lvel, ane those In ene 

ar (;;a ~ re r ' Iat ed to thos~ in another. Vi wed as such, i t is 

ar: p::l r "nt that an ff~ctive!y p lnnn d curriculum d, .es nnt pre-vide 

the SCl .10 €:Gucaticnc l ex erienccs at each level, rather it ind icates 

that subsec;uent experiences be built up n the earlier c'nes but that 

t hey CJo in g r -ater ulo::pth C'nd brr.adth inte the mattc. rs with which 

th~y dE-a l. 

Either in post ,.Jr in curnmt d iscussiens, decisir:ns r e£;urding 

which c., r Y;'iIlizing principks u r~ v c: lid, significant, c?n basic have 

net aen fCJund ensy to makf: . Ty ler, a ft~r a critical r fN iew ("'· f 

( r 'Cc izing princi p les that r"'n~~ 2 11 the way thr ugh I Ic.g ic? I ; 

incr -asing r ang' (I f activiti 5 included; the use of d~scription 

L!lrjw;;d by analysis' fi n~ lIy su99 -sts: 

Since there aro S ." many p0ssiblc orgalllz ing 
rincip les, it is impc)rt nt th ~ t in working 

upon ony particulnr curriculum, rossible 
prlncip l€:s of c r gc'l1izatinn ar e I..xamin d and 
decisions ma c; t nt2't vely t l.; be checked by 
Actual tryout ,') f the materiol t see how far 
these princip los ,: rove satisfactory in 
develc' Ing continuity, sequence u d 
intes rclti(>n (Ty lor 1949, p. 96 - 90). 
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EVnlu(Jtion (·f the Educational Pr g ram 

Evaluation is an intE:; ral part of curriculum pl;mning und 

devdof)ment. As conceiv€(: by the adv .cates f the OehClviourcl 

m<. del it can take place at vc:. ric,us st29cS of progr<1m develvpment 

to serve specific pUrJ_nses . I~ny write rs hewe detllt with the 

diff r{;nt meanings, purpc;s\;.s an ! aspects of evalu~ti.:'n . In 

this study. only th\)se points reflecting the wider pers r:)ctive 

will be prescnt~d. 

Cronbuch, ta king a full b CCt unt of the range of fu nctions 

~valuaticn Cdn serve in educatk ... n, defines it as lithe coll~ction 

and us.:; cf information t( mckc d~'cisions about an eCuc:lt, mal 

progr(Jm' (In Grt..,nlund (cc.), 1960 . p . 38). And this pr(\gram 

may be a 'set (. f instructit,nal materials distributed nationally, 

the instructLnol activity (,f a single sch 01, or the educational 

expcrfences of a sin91c ~u~ · iI'. 

Takin::! inte acc(;unt thf.) typ -s c,f dccis icns to be mC'lC-l(; , and 

the kinds c f inform<~t i r:.n t (.' t l ' ccnsi(Jercd d urinu cv~luaticn 

Cron ..... ~ch ccncludc:s: "It bi;cc rr,~'s immecliCitely apparent thCJt 

evaluation is i l diversifi~(':: activity and thr.l t no nne Si-t ~f 

princij:k:s will suffic~ fur 011 situations' (ibid.). 

T\, Tyler ~nC: these: ~h(.' shClr<: his viewpcint, the definiti:.n 

they assian to the: term (.. nan:'tc.s from thdr cenc . thn of 

ec:ucati n. Describin~ the r.';l..d f0r (;vuluatiny .. duca i{'nal 

programs Tyl f> r writ s: 

It sh 'uld b clc.::r that evaluation then 
becomes [l proo:'ss (f finding ('ut how 
far the lear:nin. (;}~:: ;ricnc(:s as develo d 
~nd or9t:lnizc·d <=.. r \:! ?ctudly procucin9 tt'12 
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desired results end the r. r ucess of 
evalu~ti(Jn will invr:.lvc: identifying th~ 
strengths anc: ~akn(;s s,-s of the r,lans. 
This helps t o check t he valid ity of h~ 
bc..; sic hypoth si s u~/(m which the 
instructkmal ;) r~9ram h3S bc'=!n ('rg()nizcd 
on ; dev<.:l( {1ud , ~nd it als(' checks the 
L ff<.:ctiv ness of t ho p rticul l r instruments, 
that is, the 1\.; ,chers c.nd ether conditions 
that are being used tc carry forw?rd the 
instructiunal, pr ( >gr Qm . f .s a result c f 
evaluation it is pcssibl :-: t not(: in what 
respE:cts the curriculum is effective a d 
In wh ::! t respcct~ it needs imprr vc;ment 
(Tyler 1949, p . 105 /. 

This sam~ viev' is c: lsc) advanced by Taba (l962), D011 (1970); 

Lewy (1977); Squires 19(7); Cliv3 (1980); I ct~eil (in Giroux, 

~t.~ 1981). 

Pr'~c~dures of Evaluation. Evaluatitln plays an i ml=>~rtant 

r ole, in providing useful inf<., r matton 2nd feedback to th"'se in 

char9~ cf planning and d€velupin~ the educati~n3 1 pr0gr?m, and 

mckin~ them aware how ",, '..;11 th() progr<"lm is (;rerctin ~ in 

relation to the t argets sct . 

According tv Gronlur.d (1905, r. 10), b,:cause Dvclu~tion 

always includ\,;s value jucgcm nt cc .. ncerning the desirabilitv 

0 f the r(;sults, cn~ of its d istinctiv ;; features is "th\:. US € ~f 

a wide; vari€:ty (f .·r nCLcures ll
• As an (' utgruwth of this 

ccncc... rn( he h~s made (In "lttem'_ t t , depict th c )m' r chcnsiv€: 

natur > (i f evaluati ·n - In Vlhich th~ r It. f b\)th measurement 

r 

and ncn-measuremer)t techniques are embedded within th precess • 
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TH E PCLE OF EVALUftT on T ECHNI UES / ! I VALUE 

JUDGE EI 'T S It EVf\L ' )ATI ON. * 

Nic:osuremt.nt 
(e . g ., Testing ) and/r' r Ncn-Measur0m~nt . 

(e.g., Observatk.n) · 

plus· 

\7.-]ue JudgE.ments 
.. (e . g ., G- r- c learning 

pro cess). 
___ , .~ ____ ---..L 

;plus 

T pis imp lies that, .=,r r:'p rl y usc.:d, eV', lu2tion pr r.c::.dur<?s CiJn 

ccntribut to curriculun, p lanning :md dQv c lp(Jment cn the cne 

hond, c:nc to impr ov e pupi l le- rning , 0n the ether , by: 

(1) clarifying the in tended I ~a rning ('ut­
coml:: S; (2) pr ovid ing sh rt-term goa ls 
t v w(>rk tcwdr cl; (3) c. ffering feedback 
c(;nccrning l ea rn in~ ) r cgress; ..lnc 
(4) p r ( Nid ing information for cv cr­
coming lenrning d i f ficulties •• . 
(Gronlund, 1985, p . B). 

I s h"'s been stated previ usly, ubjectives det rmim; hoVi 

thr;: intended set uf ler-rning s c:re to b(;; se/cctcc! nnd or g<'nized, 

nnd ultim'Jtcly they again s(~ rvc as ev aluatic.n criteria 

(evaluatiCin itsdf bec\-'minD a md h0d of sca rching as well as 

r-s-urcc : Gronlund N. E. Mcasurem .nt and Evalunticn in T0aching. 
5th ditl n. i ew Ycrk: Mad-Jililan publishing Cf mp.;:my, 
1985, • G. 
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of osccrtcininn results). Frnm this, it follows thet 'the precess 

of ':'Vc lutlticn begins with the 0' j (:ctlves of the education,,1 program' 

(Tyler 1949, p. 110). 

C ,nc0.ivcd this wDy, it C<'ln be said, any <::v~lua tion c f the 

curriculum must be in ter ms of its str.ltcc objectives. I f the 

d finitinns of objectives suppert the effurt to enquir~ into the 

eff~cts of the edue tion I pr<'s;rC'lm, it is IikE-ly that evaluation 

procecJurc.s would inclicDte th(" degree to which the anticip<J t ed 

chnn!)cs have occurred . Out, if othcrwis(:, it would hordly b . 

possible to trilnslat e evidence cbtuincd from cVuluation prCtc('ciure:s 

in () w<J Y the: t can help curriculum improV(;ment or r evision. 

C ,nscquently, Tyler concludes; "The proc~;ss of cv alu;:}tion may 

~ rco persons whl' hcNe not p reviously clarifkd thc.ir ·bjcctiv~s 

to a further pr ,)cess d cl c:: rificat ir nlf (ibic., p. 111). 

In the: manner sug~r.;stcd by Tyler (1949; In Chuse nnd Ludlow 

(cds.) (1966 ); Tab,l (1962) ; Gr r nlund (1985); anci Gr()nb~ ch (In 

Grcnluna (ed.), (1968), therE: ar c sev erdl ways c f (·bt<' inin£? 

evidence (I n how cbjectiv€s .r e bdn£ r~a lized. These incluce, 

'p"per and penc iI devices, c~· llcctil'n (f actual products of 

students, student n .. cur ds, sumplin9 Dnd the like.' At Itlst, it 

C:1n be. said, rl ny wny c·f C)oc.:tting evidence txJut the kinds c f 

behaviour r i!present€'d hy thL e<..luce tiunal I bjcctives is an 

C'lpprc.priat · eVClluaticn pr cedure. Thus, ns in any invc'lv d 

undert- king, cert~inly, th~ t 0t ?- 1 jr.b If constructinG :md 

employing evaluati n pr(1cedur 's nt:edf t be c n(~ucted 

systemuticully, cr.nsciously, ana ccligently t make possible 

a car~ful study of the curriculum. 
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Functions rf Evnluation. Evaluatir'n is a prnccss in which 

results r e assess.::d cmd th SUCCl!sses If b0th partks (I ~orncrs 

on the cne hand, an ' the pr( '0 ram 0n the I)ther) can be nppralsed. 

~ut, t(\ ffcctivcly serv " th(~s v(J rious purp0ses, C!v l) luation should 

nct viewed <:IS a collect inn of tc.chniques , rather ~s a process 

gui ,i-d by a number of 9 n · r~ 1 principles. To this eff~ct. Gronlund 

notes, it is vita l that th '50 principles emphasize the impcrtcnc~ cf: 

(1) i cntifylns the purposes of eva I uC'l ti(m ; 
(2) selecting appropriate> ovC!luotion tE:chniques; 
(3) using ~ v0ri ty of cVoluati n techniques; 
(4) bE:: in"" a WC:lr e: uf the evaluation techniqu€s' 

limitatic.ns; and 
(5) re~ ardin~ evaluatir.n CIS a pr c~ss of obt ining 

information ( r; which to base educational 
d.~cisk,ns (Grcnlund. 1985, p. 21). 

'/hen prc.;perly <..'dminist red one.! ca rried out at every sta!:Je 

(plannio9, development, nod im ;:;1 mentaticn), ev~ luaticn serves 

or can se rve many r (":; tht;; r central functions in the scnrlC' l and in 

the development of curriculum. C('Irrespondingly, Indic .. tin9 some 

of its imp .rtant functions T (J ! a nC'tes: 

First, cv<,luation cnahles to Vc lide t€ thL 
hypotheses upon which the curriculum is 
bascG. In ~ sen S f! all curriculum plans 
and approuchlJS to instructit". Lire rmly 
hypothes·_s wh .se i2 ffic~cy needs tn be 
test(;d (Taha 1962. p. 314). 

Since no ec:ucationa l progr<:lm can cl ;"l im to be purfcct. Tabn 

is right in saying thnt the pr ccss f curriculum devekpment 

and instruction, need a ;)~ri dic ch 'ck to indicat(. the. points <"t 

which improve.m nts in thL program C'1fl be m~dc. 

~(:xt, cvnlu.tion provicles infc rmuti n un the wenkncsscs and 

strengths of tho prognm y 'Clssessing the achievement of 
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students' (ib id .). Oeo)usc curricula ar c plann<..d t n impart 

kn()w l~c!D , conC"pts, c:~ ttitl! <'~(Js, v alu(:s, skills 2nd h(;)b its o f 

0n(; kind, i'ncl because 1 :~ ""r ll\.)r 5 (J r~; not (lnly the f('lcal pcints 

nf curriculu , but ot the r cccivir,g (;> ne! t co , indeed student 

achievemE:nt is i nc (1mons the many ways of r:~ scerta ininG the 

efficacy of th tutal educati '-,nClI program. These functions 

can be N'alized l,nly whi.:n (;V r.~ lu,J tion is cunsidc r E:d as an 

indisp~nst'lb l(; ~spect of program uevelc pment thnt must be 

carried (Jut continuously. Thereforl:, curriculum plonncrs 

and classroom t {:'JChcrs must E:mp lcy a wide variety of 

techniquE:s to assess th~ Success (If ~Gth /cCl rne:rs and the 

cut-riculum. 

Mcl~(· iI (1981) r <:: flecting his position to this same end 

writc;s thc: t, in. a gcnerClI s(;ns~ , curriculum ev' luation is 

an ottempt t o throw li ~ht U 1 tW( questions: 1(1) de plc:..nn 'd 

learnin£ 0pportuniti · s, prcg r ,Jms, ccursc:s and nctivities "s 

duv(;lopE:d anc:! v r£anized actually p r cduce desir~c! r~sults? 

and; (2) how can thf~ curriculum offE:rin!;s best be imp r ov 2d' 

(In Giroux ~.al., 1981, p. 253). 

~valuGti0n Models. Unfortun,Jt bly, the bulk of the lit(;'r~ture 

deals with few models of curriculum evaluation. Nnnetheless, 

three different approaches have been known t G have become 

dominant in the field. These ar e concerned with: (1) achievement 

of desired outcomes; (2) assessment of merit, and (3) dccision­

making' (Ley,y(ed.) 1977, p. 10). It sh()ulcl be clear tLz, t these 

modE-Is do not necessarily r~flect 2lt<::rnative Clpprcaches tc 

evaluation, r ather they complement c;ne another. 'None 0 f 
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th so models', 

in th field uf cVvluation prC'ctic '(ibk~ .). In the fe l/ewing 

parcl9 r ".phs a b ri f account of each as advcnccd by its originCl t r 

is pr s~nted. 

Th first model - I\chi.;vcment c:f Desired utcomes - is thl! 

one prcposE!d and advC'l ncl;;d y Professor Tyl~r. BasE!d on his 

conce )tion of educa ti~n cnd proposal for planning and developing 

the curriculu, . this model is rc arded ns cne of the best-known . 

models uf cducatknal eVr1lu.Jtion. lewy's att mpt t r; illus trate the 

model schematica lly 101 ks s ~ml: what as follows: * 

EdUC~:i) ''? ~jeC;:~C5 
. / \ \ 
1// _ .. 

L ·2. rninS Exp~ rienc€s +-(b)~Examination of 
Achievement 

In this mo 'e i, it is clcnrJy shown that the three foci-

educatir.n31 cbjectives, Icc rning 2xpc ricnces, an(: examina tion of 

achiev~ments -, are strong ly connected te, one; another. AccGrd-

ing ly, th~ full and systematic stucly of th· rdClti nship a me. ng 

thGse aspects brings one cI 'se r tc th overall notions of curri-

culum l::valuation. 

In this schf.:ma, e rr( w ( b ) r0fers t the c(lrrespclodencc 

betw~ ·n the cbjf~ctives Clnd e lucational experiences sdectcd and 

organized fer actual school prC"cticE:; drrow (b) re~ rs t. 

examination of the rcl{) ticns hip between the uctua/ educ'=ltional 

expcri nce and its outc .mes; fina lly a rrow (c) ref(..)rs to the 

eppraisal of the cducc:tiunal C'lItc :mcs in view of the anticipatec! 

objectivt:s. 

*Sourcc: L~wy J\rich k I.) A H.'nc1book f Curriculum und 
Ev,;lu(. tion. . -w York: -Lc s1gm.-. n Inc., 1977 p.ll. 
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Thc second moet I - Assl.:ssmLnt of merit or th~r lis ~ known 

Cl S thl..: W-erit of an Entity - ('ppro()ch~s cv~ lu<ltion in >road and 

general te rms as 'the eX(lmln C'l ti 1n C"f the m 'rit of 0 g lv n ~ntity'. 

Th~ entity tr.,. ue eva luC'l t~c may Le . 'a curriculum :)5 well as llny 

oth r thing' (Lewy (cd.), 1977, pp. 11 - 12). 

Admittedly. Scriven's ap roach to the practice of evc. lua ti<In 

is most a pprecia ted for his contribution of two major conceptions 

- Formutive Clnd Summ(ltive evaluaticn. Scriven emph()size I that 

"one m y pvs questions c l... nccrninD the me rits f'f ~ prog ram 

during the pr0Ccss f, f its d.:velo\,)ment or, tl lternative ly , after 

the process of p ro9 ram cJcv ' L'pmnnt has been completed". The 

major point of this stC'l temllnt is th;lt any cvaluatkn of an 

educational program needs to und( rt? ke b th formative C!nd 

summative cVi3luation for each h()s its own me rit in appraising 

the e fficacy of the curriculum. 

On a morl. general level, it can be said that formative 

eva lucticn r(;sults prcvi c .. r Cl0 r ?, m devel pars data that may 

be G f use tv d tect prcblcms an th~reby corr ct them 

accl;rc!ingly. Thus, dep<.:nd ing cn the validity of thl;; informati n 

gained revision and imprcvement c f p2.cka~es will be in order. 

Summativ~ evaluation. nn the oth~r hand, tnkes plcc'.; :It the 

end . f th<! proc(~ss cf progr:l rT: c'cvelopment bnd is strongly 

believu ' to "summarize th m(;rits of th~ program." esults 

sained from this prucedure . "m :::. y se rve the c<msumt.-rs of the 

progrmn in dl!ciding whethe r the:y should usc the prc,gram at 

ell, or undGr what conditions thE.y should use it'! LewY(ed.), 

1977. p. 12). 
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Th<: third ~va lua tion m J 'LI - Decision-;viE: king, c h ims thut 

, cvdu tion is wc rthwhil(. cor.ly if its r (.sults aft: ct future actions'. 

This notiGn as ndvanced ')y I Ikin (1970), assumes th" t 'cv-llu<:ltion 

is c: procl.ss of r: sce rta illing th(' decisbn a rt!as c f c(Jncc rn, selecting 

appropri:Jtc informati 'n in '. rd.r tG report a summC"ry lif C{)tr. useful 

ffJ r d cisilm-m4l(e rs in sc'lecting cmcng alternntivGs' (In L0 wy (ce.), 

1977, I • 13). EVoluation, frem th~ p0int of view of this model, 

90GS well bey nd assisting the -·cision make r in that it ? Iso calls 

his attention to the exist:::'nc of a lt\:rna tiv~s even if th", decision 

maker himself docs nut p(; rc ivu them. 

Thus far, an a tt(;m l t has )(~(;n madE.; tc pr vide the major 

intents of each of the mock.ls. t IS has been s a ted previously, 

it can bc said that in r ef lity there is no one evaluation model 

that can in a sense be ,jf absolute us ' . An ~ Imost exclusive 

preoccupation with c ne moe I flf evaluation mc-y g iv riso:} to a 

prc.bkm that may prcvl:nt p_rfcrming a se ries vf substud ies 2t 

the various stages of program development and implcmentation.~ 

Cf .JTICISrvL AtJD ADVANT/\GES OF THE BEHAVIOU r-A ~::(.DEL 

Criticisms. Frofess0r Tyl~r's mod,,·1 for curriculum planning and 

deve lopment, as noted ea rlh:.r, appea rs in the curriculum literature 

with d ifferent nam<::s. t:espite its wide acc ptance, its ackn .wlcdge-

ment as 'the best or om:. of the best known models fur curriculum 

d~vclopment', and ab()ve a ll, in the provisi n it m<' k<::s to vi w, 

nnalyze and a lso interpret Gducaticn in 9 -n~ri'l and curriculum in 

I 
Sl1'Y1 

----..:..:...:.~--
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Firs t, th r c a rc those who , f CJ r exam I · , attempt to cr-.mment 

th:! t prier de termination (' f the ( .. jectlv .s or ends of the educa tiona l 

pr Jg ram and pursuing to met t th\;m-as in the nilmG the 0 jcctiv(;s 

r Ene s-Mea ns modc l-l:icta tl..s the naturE.: of curriculum r 1anning 

- nd c!cv~ lopment (Stenhn S (; 1975, pp . 53, 56 ; Mct'lE:iJ 1985, 1") . 99 ). 

In i) similar vein, e thers c,.mmcntins on th\.: e~~fi:1ition I f t'~d uca tion 

'as change in the behaviour pat te rns of learners', say that it is 

tvo na rn..w and b~hi)vi(J u r istic a lth 'ug h TylE.:r and his p r c..p.m(;nts 

have very well explicnted this ;-cint (Tanner Cl nd T ann",r 1980, 

r . 91) . 

Th~ othe r point ('f controv~rsy ~lems from the four fundamental 

qUtistions th~ t Tyler p rop ):;l'5 for the p lannin :::; ;:md d ... ve lc pmcnt Cof 

E.:duca ti nal p rcgrams. -r hf. op[ .. onents, h8re a rLUc that t hosf' 

q uestions are prE:sont • in a 'Iin a r and seq u ntial manne r' (Tanner 

and Tanne r 1980 , p. 84; i .. ic N·· il 19&5, p . 102). 

Finally, the re are a lsG those whu criticize the: modGI on the 

g rcunds thCl t it b rings tovethcr ' thr~\': warring s "'cts' (lcern . rs, 

sCcic·ty, and knowledge ) tc lkLr .l ine cduce tionol pur{:A"ls ::,s 

(Tanne r and Tan .e r 1980 , p . !l(i; fv1ct!~ il 1985, p. 102 ). '-.; dlcss 

t c- mention, mvny writl:!rs hcvc a rgu~cJ (wh · thc r intutivdy (lr 

ccnsciously) ever the point t hat educationa l pro9 r .):TIS that focus 

eith~r on one or two of th€$~ seurces a rc de fective . 

In cssenc€, these ,md cth~r criticisms, beyond rc.v '''' ling 

mlsund -·rstCl ndings and misintr..l r pn .tations (':f the MOGel's intent, 

a re unciou bt 'dly re flecti ns of the ed ucrl tion I id(;ol g ies these 

critiquns advance. 
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Adv antages. The D hnvic.Ju r ol m\..Jd- 1 app ,-, rs, tn hcwe scv (' r ,lI 

~dvanta :Jl:..·s over the oth<.!rs for thE: h llowing r<.!cson.s. 

First, tc undc rstnnc this model it is n ·cessary to analyze 

its c nccpt of cducati n and th(! curriculum. Tyl~r and his 

r r Jp .,nents, in thL moo.:1 have p recis Iy nnd unamb ig iuusly 

stated wh;,; t they basically me~nt by ducaticn and curriculum. 

e ther things being e:qual, it is this conception of oducatic'n thot 

Is r -::9~l rded as the I )~ic:) 1 stnrti n£ point in curriculum cccisivn 

-makin :;; . 

Educdtion, as a mat t?r of rule , neec!s to b ring (1 [- Gut desirab lE: 

change in tho t>ehavicur f.:() tt "rns of prospective learners. As all 

thust:: writ rs whu altogethe:r prcmcte this mocel be l;",:vf:: , education 

r efe:rs t o 'the ag~r~g(jte of ull the proc(:ss" s ..,y means ·f which 

a pbrson dt;vclops dbilith.:s, attituGe:s , ane other forms of 

bch()vicur of positlv(~ valu'" in th(! s ci t y in which h.i.. liv(.s' 

(Goud 1945, in ;....b(be Bekcll.: 1986 , p . 39) . 

Unless the fun damental keC' to be· pursued is set clearly 

it seems r ather hard to r r (!sumc th:J t subseq uent d~cisivns VJould 

be logicul, ordcrly ",nc! r ationa l . Though the importance of 

unambigiously stating a d(.ffn itic..n f r clarity of thoug ht und the 

t asks that follcw can't b~ overemphasized, it would !Jpec r witless 

t o start with no ends-in-vl~w. 

Secondly, this model xplicates the thre pfltcntial sources 

fC'r det t rrr,ining education::-' end s. All advoct'ltes of the model 

r cp(.)at(.)cly caution against Llsing c.ny singular sourc,- as th- ' 

basis toward identifying thc· purpuses of schoolins. The list 
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0f tentative objectives d rawn fr m studi s and analysis of these 

S<Jurc S arc la t ' r n scrE:: n ·c ane! validat(:( using philosophy 

(sllciul ane! £: ucntiona l), ()nO psychology of ICr\ rning . ~nfor­

tunately, such ccnsiucratlcns 5(;(.:m to be missing in m~"'st 

trentm nts ccnccrning curriculum in oth r m dc:ls. 

Finally. this mOdel <'gDin off(:rs <, ml)re compr~hensivn (lne 

br0 eer vkw of evdu~ti n. / \.s estub/ishcd in the moc:;.~ I, 

~:,vnluation is nf\t only clmfir.l...d t (' beinSj an ini,)() rtant cper C' tian 

in curriculum h..v(;Jopment but is a lso recu0niz -d ()S c-: continuous 

process that t<'! kes pJJc~ if th-_ ea rly pi' rt of the u~velofJmcnt of 

the (;ducC'! ti0nal proS/ram; flp, -E.2 rS a t eve ry st('JCi~ and (' spc::ct; and 

finally el t somE:: later p( int sc that thc inten(:0d changp in b r. haviour 

may be uppraisE:d as a whole. Using infroma tion th0t has b€cn 

obt.:. im c: thrcush va rious means anc! ways, curriculum revision, 

im r(NCOI'-'nt, as well ='lS ch "m~(: will be in order. Put c~ iffcrently, 

the m )c!c l ve ry well takes into <)cc()unt evaluntion r "su/ts before 

institutin~ either revision or improvement en the -.;.c\ucaticnCl I 

pror;l"cm. 

In 9t.:ne ral, the l3~h' liou r ?1 mode l specifies the m"jer phases 

ana a st;quenc~ for carryin9 them out. This model, 'cs pres nted 

in the Tyle::r P.a tivnalE::, I writ s Hu -necke: (1982, p. 290), 'gaint!d 

rapid , long-lasting and wiCt· spread acceptclncc.' 



AN OVEf VI EW OF T 'E I r~/\ CT I CES AN D Pr:OCESSE5 OF CURRICULUM 

~ LA~~ N I NG FOR GENERAL EDUCATIO IN ETHI Fit. $ 1 ICE 1974 

In this ch,1 pt~r a brkf acc-1unt of th practicos find prcct:SSE::S 

c f curriculum plunniny and <.Jevelopment in the country since 1974 

is p r ese:nted . Its mnjor intent is first, to d iscuss and iIIustrdte 

the prcc(;dures follv wed ; cnd secc·nd ly, t o detect som<=; r,f the 

important pr(dssurcs which ; .... ave r eactec on tht: curriculum. 

The Need for Changine !he Old Curriculum. Curriculum i:\ S the 

m Ems through which er1uc tion is transacted m~st under go 

r evisicn enu improvement in or cier t o meet chang ing ne<:ds and 

demand s. In r ea lity ther e er G several foctors that call the 

need for chi1nging une r esharA £: it. These include "sccial 

chcn!jes , political n :volut ion , (:conornic trCl nsfortTIDtion, . dvances 

in knowledge , and r ecvoluet ion cf t he pust" ( T~y l9r and 

Richnr ds 1985; G0r don on(; Lawt0n 1978). 

As cun b(: iman ined , the nV:d for changing the dd curri-

culum in Ethiori~ h s .... ssenti ;- lIy come up as an outg r owth of only 

on ~ of these facto"rs, namely politico I revolution. 

Change in politico I idee! 'DY and the r sultant ch?"1ge in 

J:ower, of September 1974 in Ethiopia , in tho last sixteen y\.:ars 

has -xcrt(;d a considerablE:: In t lu~mce upon education. At the 

v :ry least, changes have c.ccurr(;.d in the objectives of educati n, .... 
in tt 0 meaning acc(', rded curriculum und conscqu~ntly in subject 

offcrlns s- to cite but f w. T·.) illustrate, first, it he 5 bc '"'n 

statc(.! that the aim of (;c uco i ""'n Is lito produce i'ln Indlvlduc l 
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with ..:dl-r und-dev Iq"1{-:d .x~ rsona'ity ••• II (Curriculum Dep<'rtmcnt 

1967, ) . 10). SeCt n ( , Cu rriculum is d fined r 5 11 An ~cucatlc:r \() 1 

stat'~ c: cum(;nt which is t l b\~ strictly f ()IIcwuJ by 311 schv Is ••• " 

(Ibid ., "' . 121). 

Cnc~ <:lgCl in, du t r the r\.:v,. lutic.. n t.nd pcw~ r ch:-.ngc curriculum 

p lanning has ;;:lsl) sufferl,d frcm c number of prublems, n, t the leust 

uf which is uscnce of cllJarly Drticul t:1 t cd educ.'1tir,n:)1 pelicy swell 

as a c<.:nccpturl l sch me c r I ":xl I th.J t can direct this cndevf1ur. To 

this no , it h s bl.:cn nct~d , until the ~n forcement (· f the prCi9ram 

of th' I 'a tiuna l De:n1ocrrl tic r· ~vf) luti\,n U1Dr.) in /\pril 1976, curri-

culum rlanning We-lS enti r ely b:~s .. c t,n 

The cbjectivcs c f Ethic pi... Tikd ·m of July 
1974; Ethiupian Scci<llism prcJclamati In (f 
December 1974; th Declaratjr"in of 
Economic pi.., licy of 1975; thl;;: L ::mc 1I" f .rm 
prcclamatkJn of 1975; the Urban wnds C'nd 
Extra H( us~s Pr,,,;cl2mC'tion ( f 1575; " na 
ether ensuins; d:;clurdk'ns (tll. inistry of 
Educatk n 1985, f-p . 11 - 13; Curriculum 
"rid Sup Jrvis; r. n Dercl rtment 1981, p. 15). 

Thus, it CCln be said thc: t th se were the first guides which 

W(;rt.: t () kcn <::I S stepping sLn.,;s in rcshapin9 th~ vld curriculum. 

On the bas~s nf these documents, pel 'pIc of diverse backgr unds 

ana caliber were dn,wn frnm Vi:! r ~ us sect('rs life r the jcb r f 

r<;:p lacing th curriculu , t..::xt b('(,ks , teClchcr's suides, and 

c..th r instructicnal materinls that WiJrc in use before 1974" 

(Curriculum and Su ervisi(ln Department 1981, .• 2). Surr>rise­

In~ly, this task was undcrt" k-:.n in the fnc0 ro f 'str 'n9 oPP0sitian 

fr 1m Ethi ;r'ian TCuchers Ass, 'Cintic.n clnd with little enthusiasm " f 

r th ~; r <.:d ucnte • persons' (Curriculum <:Inc.: Supervlsl ,n r\,;,partm~nt 

19&1, Pi"' " 2, 13; Ministry ( f E ucc\tLn 1976 E.C., p. 53). 
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Inst ad of foundin~ the rdorm in duc.J tion on firm g rounds 

such Cl S eva luatinD the strcn<.) ths ond weaknesses of the then currt-

culum and thorct y institute im rovcment and chanJ0 through tim ' , 

a tota lly revolution(l ry , p: rOach was cmploye·j. This kine ( i f 

undertaking, in the h~ r uest 2nd crullest ~ na lysis, is more d isruptive, 

and 10'5s orderly for it condemns everything of the past as h;)ving 

little or n contribution in dcvclGpinSj the new . But, quite on the 

contra ry, many write rs on curriculum hold the view point thet 

curriculum chr ngc entails () numb r ( f issues. For i nst~lnce , 

perscns such as Hawes strllnS ly a ro ue that curriculum ch()n~€ 

'requir "s community support, costs mon~y, depends on pc.:- p le not 

paper, and requires planning' (197 13 , pp. 18 - 24). In a similar 

vdn, T8ba too ar9u~s that curriculum change 

rCCj uircs (J systematic scqucnc(! ()f work 
which dea ls vith a ll <l spects of the 
curriculum ranCJ ins from goals to mC'-ins; 
involves creat i 0 ccnditions for pro­
ductive work; inve;lves a large amount 
of training; invulvc.s human and 
emoti0na l fectors; requires many 
kinds of competencies in c: i fferent com­
binattons at diffe rent points of 
wurk; one rcquir s skill(!d lead~rship 
(l962, pp. 455 - 456). 

These arc but few of the issues involvC::d in any se rious 

att~mpt to curriculum chc rage. /\5 opposed t such conccpt k-ns, 

th~ 50-celled curriculum chcn~;€. in ahioria began by virtually 

conGEmning earlier pracHe- ·s. In more specific terms It has 

be€n claimed 

Th " content" s hi~hly academic and as a 
result there was little. attempt to train 
productiv~ citlz ns; it encoLlrag(;d the 
d~velopm ·'nt of wr<..·ng attitue es so th8t 
students lc~pised the traditional 
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handicrClfts , ways 0f production and 
proG uctiv(: culture s (] whole; th " 
ml::thodc I(JOY was r)( or in which the 
spff'it (·f enquiry and rcsevrch were 
missing ; the sYSt m of cvalu: tion 
emph(}size J memorizat ion and rote 
lea rnin0, vnd ,: valuation was CI m~~ns 
for the selection uf the fow who were 
to serve the r0gimc in its va rious 
or~< nizat'un~1 activiti..)s; i. lld the 
like (Curriculum ?nd Supervision 
Depa rtment IS8', p . 1 - 2). 

It must be noted th( t thc.:s ' charged with the: t Clsk h . .d to 

work out the New R(.le ~) f EducL~ tion merely upon the afc rc,..· 

m8ntic'ned uccounts as b rit!fly ' iscusse:d hl. r e und(.r. 

The iJew Role of Educi)ticn. Us ing the 'Quid s' m l)tirmGG t'bov;i! , 

th ' c2 ffort that h?d a lr\;;;clGy began to roshape the old curriculum 

as ~a rly as Septemuer 1974, pr d uced thre ' new ~ducCltiona l 

objcctiv(.s which read uS ' =d uct:!tkn for production; Education 

fe r ~cien tific Resc?! rch; Clnd Education for Socialist Consclousnuss' 

(ibid ., ~. 3). Gut, tht:?s '" same objectives - if they can b > called 

such - wer~ also held by the communist party of China that 

c0ncei >Ie • 
(;ducation as a me ns of fostering socia list conscicusnoss 

and culture through d~v€loping individuals intellectua lly, morally, 

end physicullyl. Furthermore it is also stated th"t; 

Education is to unite thoug ht anc! acti-"m, 
the ry (In J practice, mental and physical 
Ic,bor, and is tv play its part in three 
kinds of social practice; The struggle 
for rroduction, thl.. class struggle and 
scientific expcriml.:n t. Educc:tion is to 
serve the ,mds )f proletarien politics 
not the p r suit of ind ividual gals end 
aspir?tions (Maug~r, et.al., 197 1l. In 
Taylor and r lchClrds i98s ,- p. 21). 
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\if ith littl~ c(;ubt, it car. /..)0 s ic1, the objt.:ctivcs of r.:thiopian 

Eci uc:: tion heW€; not at dll be · n dGtermin~( in the strict s",ns' of 

the tGrm, but dthcr have ! ~t:in 'borrowecl' or sup\:rimpC)s~d due to 

the ideal g ical influence. 

As freq uen tly noted, th - other 'important' clocum.ant which 

had a strong bearing, for cet rmining Cducuti nal objectivf:s 

and curriculum werk is the HD P program of pril 1976. fdthough 

few c;ctual uctails a re record'd ~s to how this prog ram 9c::v A 

suffici", It guidanc~ for curriculum planning ancl d6.velopment, 

h ' 'II ' vcr , it is strong ly belicveo thC'lt the sta tements of this 

p rvgrom were of great hl:) lp . ~ inc~ it is worthy of note the 

major p int of the program is pres8nted at some length. 

There will be: ()n educationa l program that 
will p re vid~ fr ','(; cducation, step by st 
to the brce masses. Such a progr<lm will 
a im at intcns fy ing the strug~,1e ~9e;jns t 
fc udC'llism, i:i,p.::ri2dism, and bureaucratic 
capitalism. All necessary measur s t l) 
C/iminCl te illite racy will bl.' giv€n f<. 'r the 
developm~nt ( f science, technology, the 
arts and lit€.raturc . All necessary .. :H rts 
will be made t : .• free the diversified culturl.3s 
of imperia list cultural dominat: ' n and from 
their own reuctiona ry characteristics. 
Opportuniti.os will bc p rovided to allow them 
to develop, advance and ~row with thD aid ;)f 
modern me"ns i.~ ncl resources (Program of the 
Nutional Dc)moc rc. tic Revlilution, / pril 1976 
p. 15). 

Despitl.' the many sha0"-'s of interpr(;tations that are likely 

to be Cldvance:d from this v ' ry 9cn~ral statement, almost all 

documGnts t;)kc it u S 'the c'Jrli(.r ston that has ess,-,nti.:lly 

provid~d the direction tow@rd th~ whole c:nuevor in cduc~tion 

<:15 W(;;!11 • s for planning ane! dev~~ I(.pin!J the curriculum' (Curri-

culum dnd Sup -rvision ! c~ rtm(),1t 1901, pp. 3 - 4; Iv: lnistry of 

Educution 1976 LC., pp. (; 1 - 63). 
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The 'tr2+nsition I' 

curriculum (the one which still p(:rsLts in elem nt~~ ry <.m d secondary 

schools, CXC(;pt those s~v\.)nty pilot schools wher th curriculum 

for poly technical cc!ucation is Jnder experimtnt) WnS developed in 

vi VI of th three educ~ tionc::l cbj(:ctivcs and the neV'J rol ' .:1ssigned 

to \;!ducC:ttion. There is r..:.V -ry justification for s"ying th;) t the . 

procl~ss of the development uf th 'transition<1I' curriculum followed 

neither ny est:,blished s<::t of p rocedures nor was founded cn the 

b:.s~s of the cVCl lu;) tion r('sults (,f the old curriculum. It was 

rathor p()tchwork, ane' piecemeal in its ( pproach, chi r3ctcrized by 

mete inclusion and excluslcn of content in the sam old curriculum 

of th(; c<,y. 

~ Icwever, despit€: the mr: ny problems f~ccd right from the 

very start, It has C!,:n notr c, "fvi inistry of Educaticn ilith full 

and committee support of the gov .rnment went on t c) p r cp3re the 

trc:lnsitionc:l l curriculum by cr£)anizing experts into (Iiff~rent 

subject panels, eoch vest >d with n ,sponsibilities vf its ownl! 

(Curriculum clOd Supervision D(;partmcnt 1981, pp. 13 - 1 S). 

To this end, at the beginning '120 te,1ch(.rs from schools ?oil over 

th~ cl;untry and other 55 cxp rts both from guvernment and 

ncn-g<N€rnment a~Jenci...:s' wert~ recruited for this undert king on 

the bl: s~s of th followin s> y~rdsticks; 

Educfltion~1 qualification and experience 
in (,l specifi d subj ct (Ire:'. , 

• I' ro~r(:sslvc .tttitud(: in sener- I and com­
rnitm~nt towe-Ire:s the Ethiopian 
t evolution, 

• ~trict adhcr·.mce to the principles of 
Marxism-Luninism, 

• Gen(:r~1 knol.'tle '9, of the psychology of 
children ~nc c.dolescl!nts and humc:ln 
9rowth cmd cvdopm nt, 
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· !' nowleclut. of i;rothods of t edching, 
· Soml: form of te3chins experienc~, 
· Persona l r(;qu~st to work on the progr2m, 
· Sincero : ppr~cI..,.' tion of the various 

proclam;;, tions th CJ t we re bein ", issu d 
periodic~ lIy and cons(Jquently (ibid., 
p. 13). 

From the outset it m<1Y "pp£(J r tha t persons of various back-

grounds h~vc; pa rticipa t~d to wcrk out this plan. As thE: criteria 

clearly show the cull was r ;:: th.:!r for those whose: lin of thought 

is in conformity with tho crdl.!r of th~ dC\y. Accordinuly. those 

sclect:;d on th{;: basis of the ·3for~mentioncd ground were then 

brought tQg€:thcr und r subject g roups i' S shown in Figure 2 to 

ca rry out the ir new tasks lJS dl.!mc'nded. 
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---------------------------------~ , ~----~ 
I Ethiupian Lc)l1gU0gCS P~ncl 

! -----------------------

ForGis.;n Lc1nguac;cs ,mel 

------------------------.--------------~ I 

, M' themutics F-anel 

Scil~ncc p- nel ~---
I 

r Busincss ~nd E:conotnics ~ ' ane l 

! r'rimu ry Social qudVs r- nel i ___ . __ l.. ~ _ _____ ~-.l( 

Ceo9raphy F~mel 

History Pnnel '----

fJolitkt~ 1 Educc:.tion I a 1-----

h~riculture Pand 
j 

Productive T 0chnology h l (\ &1 ------I 
.---------------------------~, I 

Home Econcmics Pimel 1.----, 
~----~---------------------------------~: I 

Fhysic lEduc. tion r 1lp.1 r----- I L ____________________ ..... ' 
I 

Music Panel 
I 

Ii-I --_·t 
\....---------.-.~.----.---.; I 
---------------,- ----

Fin(: I' rts FClncl --.t 
Figure 2. Subject Punels for O~v(; lopin9 the 'Trunsition<'ll' 

Curriculum 

1-
,~ 

It 

n 
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Ie 19 this schum each p,:nc l was c) lso ·ntrustcd to. 

prepare dd:1i1 )d syllabus for the subjoct 
arl?(,) for 0.Jch of the: grades 1 - 12 includir~ 
sp<.:cific o:.;j,.ctives , cont€:nt, mdhodolo£ y 
c)nd structure, ord~r of present~tion of 
content, p'..: ri<:,d 2. 11 . tment for the s eclfied 
content; write br' ')ks - curriculum, student 
text, tOacher's guidEs, workbook when .. ve r 
there is ~ n ~~d , supplcment.J ry mClteric: ls; 
prepare <:1 u<.J iovisua l aids corresponding to 
content in thl. written instructional 
mcteri~ ls; pr~porc prototype equipment cnd 
suppli~s; ane prepi"lrO evaluation instruments 
(Ibid., p. 15) . 

Ev 'I late r on, that is nft(: r the estublishment of a s'-:pa rat 

ccnt €: r ( Depa rtment) for c~rriculum, a similar practic is underway. 

Th scheme employee! for the process of curriculum dev E: lopment 

is h cne shown in Figur Co 3. 
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~---------------------------------------------~, ! ...... ,"-. - ---'-, 
________________ ~,~.---~----------------~------~~ i 

- 1.4'.:'-'. ~--ll , 1D • Minimum Pr ogr<Jm Giv<.n vcrnm(:nt 

,I .. 
v --------------~~ 

1- Dcvelopin'~ Educdtion;-- I Olrection 
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Figure 3. Flow chart of the Process of Curriculum planning and 

Development upto th~ Enforcement of the Workers 

Party of Ethkpia. 

Sourc Ibid . , p. 17 



In the cours of tim • this procedure w~s <lg;)in r (;vis d 

so that it would rL:placo tly ' i lDf program by the program of 

the ldorkurs Party of Ethiopin (HPE) which w.)s introduced in 

~cptember 1984. AccorGingly, the newly employed procedure 

for curriculum duvelopment looks somewhat (1S shown in Flgur€ 4. 
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Figure 4. Flow Churt of the> process of Curriculum r lcmning 

Development aft~ r the ~J()rkers Party of Ethiopia . 

Sourc . : . Th<: ~e~innir1fJ and r-roc(.ss of 
In Ethlo la. Tlr 1979, E. C., p. 33 
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In summary, it vmu l - not ~ e unf<l ir to s~y ti n t a t the beg inning 

the main issue w~s t hn t of ~xclu(li ng c ntent which <::pp&a red con-

trad ictory to the 'new ' merle of th 'ug ht from the then curriculum. 

Sinci.,; it was a politic~ lI y char ged vtmosph~re in wh ich the re had 

been r.e ither C) clea r sock l philosophy nor an educat iuna l policy 

that c c:;t) g uide curriculum c:avelopment the wh Ie t £1 sk was s tJOnta-

neous and patchwork chc~racte rize(! by crisis mana0..:ment. ~o , 

until the enforcement of th~ t·H.'P. prog ram and the coming into 

bt:}ing of the first d raft of Educati ' na l Dir..::ctives, little prog ress 

was made in 'chan~ ing' t he cur riculum. Ev n after these two 

documl;nts were put intc eff~ct, because cecis ions concerning 

ecucution in gcpe r ul, and curriculum in pa rticular were maoe by 

nl)n-educative furces, it is very d ifficult to ta lk of .Jny systematic 

curriculum deve lopment, fe r education Wu S increasing ly seen as an 

instrument t promote , ~rpetuatc? and advuncc the orcer ~ f the 

day. /\t the same tim ) on(;. can ha r dl y find docum nts th t 

spocifica lly deal with curricu lum planning . nd deve l0pment 

proper in th~ strict sense of t he t \.! rm. Instead , it c{)r be a rg ued, 

almost a ll c10cuments a re entire ly concernec with and devetcd to 

schc:'.:;1 expansion, increase in student population, mate r ia ls 

produced and distributed to schC'0Is, uchiev ments in lite racy vnd 

other issues. 

Jeverthless, it is worth noting th~ progress thc: t has been 

made , <.: t least theoretica lly , i; s rega rds the nature of curriculum 

pl<:l nn ing an development in t he last few yea rs. This rocofj nizable 

iJr09 res~ is very well depictec in a druft work entitled "Curriculum 

Guide ~' 1907. In this mat ria l, more thoug ht s ems to have been 



g iv n t ;> the nature of cur riculum planning and devcle.. ,;mcnt with 

a f 0CUS on tw points; first , t ~ssist thos(, professionals who 

join the D~partm(;:nt (curriculum) with the basic conc~pticns under­

lying curriculum work. Sec0nd , to em~b le professi nc ls w rking in 

the w~ri( us panels concerning the importance of planning and 

d..!ve loping syllabi and other curriculum mnterials in an integ rated 

way by keeping in touch with each other. 

- rh('lps () t this point It e lso s l::c:ms necessary tu mE:ntion the 

attempt miJGe to ind icate t h 'mociel' used to plan and develop 

curriculum In the Ethiopia context. I\lthough it remains to be 

seen whethor or not this is ~ "model", the "Ethiopian Curriculum 

rv;odc1 " looks some what as shown in Figure 5. Note. hcwever. 

thet Figure 6 and 7 a re extensions of this samE; model and are 

pr~s€nted to show the t i'lsks as well as the responsihilities of each 

committ(;:c. 
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Minist t'y (J f Education 
-~ .. 

~.~·7 .-

ICurriculum Impl<::mentat ir'1 

jCpmmittce ( CIC) 
t '...,t ionnl Curriculum 

C mmittcc ( r :CC) 

,Educnti nal Mnterials 
I 

IPr oc!uctinn and Distributk ,n 

I\~--

Subject '-~ ric ls 

Ccord i n ::~t i n CJ 
, I\ gency ( EMPDA) 

I Ccmmittc SFCC) : 

!---~! S bj ... c t Punel s { SF } ~ _ .. __ 
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Figure 5. Ethiopian Curr iculum Me .1 

Source: Curriculum Depcrtment. Curriculum Guide. 
Aad is I\baba : I 137, p . 67. «(inpublish cO. 
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---I Office of the Nlinistcr '1 

,,;..............;. ....... IU_-/T~I_·, ..!~plementati~! Cummitte€ (C Ie) 
I. ~,~,·, rtrr. iit of Formal EduCt'.tion 
I. I. II Insp"ctiol1 , 
i' II II Administr~tivc _orvlc~s 

" II Teacher Educaticn 
II II Educati nal Mass Media 

I . iI II Curriculum 
: . c::' ' .... (., tional Materials Pr('cucth n and 

' i~ tricutL ( EiVPDP.) . - - .. .:..-----....; 

'# auc~t' vnd il' aterla s red uct ion 
2.~~ :.:i ~ t~ticn Agency (E ",'P A) 
I • r • I' t 
I • • . ,_<""-, ;::" '"cia IS s 

I. Tl.:.t uc.s i r ers and ill ustrators 
" G ll~; :~tiny ; nd Financia l Expert 
i 

r ~ : 

t~a tional Curriculum Ccmmittae TlJ.C C} 

• V/PE Primary Committees First S.ecrE:'tary 
H0ad of Curriculum Oc.pc: rt . ~i1t (Secretary) 
H~ad of Kindergarten and fo rm"": I Education 
Curriculum Division 

• Head of Curriculum EvC! luc~tion and Educational 
Research Division 
;\AU 
=':ubjcct and Curriculum Sp· ... cia lists 

· Ethiopian T ot,;ochers Associc..tior 
• r-I\i,r'DA rv.ana9Gr I . Cepartment of Teacher =::ducation 

i • ~ lann inCJ and External Re lations Services 
I 

~!;U6fcct pant~~~~)ordinating c~mmittoc " 

• deGd of Ki nde r£artt::n and Form(}1 Ed ucation 
I Curriculum i) ivision-ch~irr ~rscn 
i • P21 ne l co-ordinatcrs 
L.: Curriculum Resea rchers and Evaluators. 

I 
I 

fi~~ ur ... ~ . I',.embers of the va rious Committees in Ethiopian Curriculum j\~ode l. 

5curce . Il.id., p. 6g 
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r .i istry .f Educatior; 

!. Issue dircctiv(:s on curriculum mattE: rs to thB l CC 
; • /\pprovc; findl curriculum and a ll curriculum materia ls 
1 . I\pprov a ll curriculum and educationa l rese~rcb ()ctivities 

U
1 

u on thl; r commcndatiLn (If ~~CC 
• I ssu d ir ctiv(;s and-l')ronnunccmcnts 

1i\ -

· ~ ! I j urriculum Implementation 
~ Committc~ (CI C) 

I. ')€:velop strate£,y for impkmGntation I. Cr knt and familiarize at.:mi istrc:lt iv .... 
! and supervisory pcrsonn.:1 on 

curri:::ulum 
; •. F'r~pare Icgistical support f:;r 

nation-wide implementation 

:- Ec!ucatiu()al iVlz t~ rials Pr0ductlon -, p and Distri ution t~Qency q:Y r ... /\ ) ~ 

,• Edit and print manuscripts . 1 
• ~etE:rmine tE:xt design and illus tra-

I tl :n 
• ijrcd uce or procure teaching a ids, 
. <'-quipment and othe r instructiona l 
I materia ls 
~ . D iss~mi, ate materials to schools J 

- l' 

Nationa l Curriculum Committee 
( Nee) 

• expllc()te cbjcctives for each 
leve l. 

• Determine a reas of study for 
Clch leve l 

• Critically examine the financial, 
manpower and IOQ istical im­
plications of a program at the 
national levGI 

• hpprove final draft of syllabi 
• Critically ~ . x?mine and approve 

\
' curricula r ,<Ind educational 

research activiti~s. 
, • Wake rccomm ndations to the 
I Minister on eurriculum 
: 2latters 

I Subject panGls fb -ordmating 
Committ0c (SpeC) 

I . Co-crdin~tc curricular develop­
ment c}cctivities b2twe(;n 
subject pane ls 

• Determine learne rs prcfiles cf 
each Icv -I. 

• Desig n curriculum projects 
• Critically excmine syllabi 

deve loped by subject panels 
• r.eview axistin~ syallabi and 

make rl~c·mmenCCltions to NCC 
• Detcrmin~ period allotment 
• 5tggcst c. r<...a s ~f improvement 

r--~---___ ',.......---:_~ to subj€.ct pc ne ls I sJbje:ct 1"anUS-~ • Approve syllabi and instruc-
(SP) tional matE: ria ls by subject 

r
·--:- Deve lop specific subjElct I panofs 

i objGctivc:s a.nd cont0nt com- I • fvlonitor ::.:lnd .~valuate curriculum I 
I me:nsurt:.te With thos0 for- I I mulated by NCC 
, r..,~velop guidelin~s for curriculum devc lopm€:n t ()ctlt1ti .s in 

I speclflc subject a r~as ° I 
° C" v~lvp , organize, dnd conduct workshops t~. r teC1ch~rs of 

pilut project 
° Work cloSE: ly with EN;" C/\ in t(:xt designing and illustration I 

Develop and try 'ut instructional materials in accodance with 
g uidelin s issued y th '. SFCC I 

I 0 5pe~ify teac~ing aids,. equipment, others. 
i . Rcv~sc ma~cr!Clls follow.mg field trail I 

0_ ,eVlew eX lstmp sy llabi anc: re port to SPCC 
Figur : 7. Duties and Res 0 sibilitie th _ _ "-L.ULd 



C '/\PT ER IV 

I NTERPRET/\ ThJN, f..N/\LY5I S OF DATA, t·.ND 

DISCUSS J Ot ~ OfJ FINDI tAGS 

In order to vulida te the m<'1 j .,r ideas dnd the br,sic qu stions of 

th.-:: study. data obtained from the questionnaire. and information 

gainer! thrcugh int(.; rview It ' illS ~ re presented in this chCl ptor. 

This pc1rt of the study is thc r.Jfore concc> rncd with intcr prt.~tcticn ; 

':1 nCl lysis of delta. and discussion cn the finC!in~ . 

Following arc eight tables in which the reactions of respondents 

to the Items raised in the q uestionnai re. are present\.:d. 

T/\B _E I 

Experience of Professiona ls in T:aching and Curriculum work 

~ 

LevE:l 
Ra nge in f-Tlmary -Secondary [pramary T rTi: ICurraculum 
years r·io . % No . % Nc . r % .t>,I,-, • , l!§ 

1 - 5 10 . 22 8 113 6 , 13 14 31 

6 - 10 3 77 (; 1(3 4 '9 25 56 

11 - 15 1 2 2 4 1 2 5 11 

16 - 20 - - 2 4 - - 1 2 
21 and above - - - - - - - -

~-1--. 

Total 45 ,100 - ~ 

As shown in Table ~bovo , professionals chargee with the; 

task uf planning "nd devi:;lvping th~ curriculum for general 

educati n, se m to have had <" good d(;al of teaching €:x~rjence 

*TTI - T(::()cher Traln!n£; Institutes for Prim<lry Schocls 

-I 
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at dlffe:n.:nt 1(;v(;'ls of schouli £J 11 the country. It h s be •. n 

fcur,c that tw..:! nty-two plorc(.rt hGd taught in primCJry schools 

for 1 - 5 years; seven p'::!rc(mt for 6 - 1 C y~a rs, and tW{ 

" pcrc .. ; nt fer 11 .:;-.... 15 years. 
". 

n the other hand eight~en ~rcent 

had tau~ht in s(:!condary schools for 1 - 5 years; er,cther 

eighteen percent for 6 - 10 lears; four percent for 1'j - 15 

yocltirS, and an ::>thcr four p€. rcel1t for 16 - 20 years. Similarly, 

thirteen percent h()d taught ir. primary t~ocher traing ing 

institut s for 1 - 5 years, nine ~rcent for 6 - 10 years and 

two-purcent for 11 - 15 years. 

Furthermor~, as c~n be un(:E: rstoocl frem this sam~ tablE: 

it app'.ars that there exists wlc~ differcnc,= with regard t the 

exporicl"ce of theSE: profe:ssic:1als in their curr6nt uncoar-

t~kings. Accordingly, thirty-one percent seem to h2vG worked 

fer 1 - 5 yGu rs~ fifty-six rx:rc",1 t for G - 10 yea rs; clevsn 

crcent for ",1 - 15 years, and t wo percent for 16 - 20 y(;crs 

in curriculum d~volopm()n". This diffe rence may perhaps have 

some influence on their werk. 

To a question pose' to fi d out whether or not the prcfes-

sl nals use or arc given ~ curriculum :cvl.!lopment model, 

fifty-six pe:rcent said 'yes'. thirty-onG percent said 'No' ::lOd 

thE;: r '5 t thirt(;;en percent d id not at all attempt the iteUl. 

r-crh"' ps on thE. b~sls of whet the study group has r(:;flect d, 

it may be nrgued, prof ' ssion~ls in th department h"ve little 

ori~ntLtion concerning the m0dd (;;mployed. Quite on th contrary, 

must writE:rs en curriculum b<?lkve that any plan fl"r an cduca-

tiona I prog ram must basE. its~lf on either of the three mod~ls 



tll t d carll r, if It is t l l b~ pr ofitable . Ther o is an cbvi us 

re son f r holcJin0 such co ,cc,Akns. First, 'curriculum 

d(.;si~ns 'ire the cnd r .sults of curriculum decisions' ( Tannc.: r ()nd 

T(~ nnor 1980 , p . G(3), ther~f r G, It is essential that th€: mod(;1 

t b r.;u rsued must b~ clc.:~ rly articulated and known .)ino~ it 

0uidcs tht! whole enCei.."0Ur in curriculum work. 

Next, it would b..: difficult tc see any direct link between 

the cbiectlves of the prr~gr'am and its outcomes, if th~ curriculum 

is n0t, or has not been, 'Jlann~d us in£ a model of one k' nd . 

Last, but n t least, any curriculum Dlanned clOd d0veloped without 

a clt!arly esta lished model m3Y likely be subject to ~ny' pressures. 

Subs qUt!ntly, there will bB little rational justification to deal with 

revision, improvement and acc,~ . rdingly solve problems that arise 

within th prosram. nec us t here is morE:) than on~ model up n 

which curricuium plans C~lO be :.: r-::cted, tl" e reactions made by 

thirty-one percent and the ,ther thirteen percent seems to backup 

tht.: earlkr contention, th(}t is, ir.adequate orientation about currit-

culum d€velopment models. 

But, on the other hand , It is quite pGssible to ar g ue frem 

a diff<.:: r(;nt direction as r (;:sarc!s the professionuls respons~ 

pertainin~ their conception (~f curriculum model. That is, probably 

Fi;urB 5 (Chapter II I) c:-:;pictin J 'curriculum c.i()cision-makin~ 

structure' in the Ethiupiar contr'x t, but label/t!d as the "Ethiopicn 

Curriculum Model" mi£jht have b,_en a source of confusion since all 

of tho:im hhve mentioned it in thc.ir response to 'rationClI~ fer the 

ch ~ ic0 of'VI del'. 

I 
---~~ ... I 
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fl y and Ic..rge , sinc", any a 'equat0 design of curriculum 

shc,ul define the Imp rt nt cf)m[Y'n<:. It.S of the model it us~c;. 

'c:te rmi e thu pattern of th..; ir relationships to each ~thc r, 

.3 d th · cnsuin0 tas~s to be .) .rform{.d, it sc ms unli kd y to 

ta ke th~ curriculum decisic)n-makin9 structure as a curriculum 

iV,od~ l. This Is because, a cu rriculum m0del and Its attendant 

theory, according t c scme write rs, should be capable of 

(1) c.ccounting for all the fact<.'rs that are involve:d In curriculum; 

(2) d~finlng the cche renc vf these factors both to themselve s and 

tc- the ir acti n points; alld (3) pr~dicting and ccntrollinc the 

cducatic na l behaviour f the Ie;a rner" (Macdonald, :..! .. ~J.: , (cds.), 

1965 , pp. 17 - 18) . 

Tfd3LE II 

SU99 ·stions about the Curriculum 0 v ...: lopmt!nt tv!C'del and 

on ~jays of Doterming Education()1 Objectives 

J\ lternatlv~s 
I Res,l2cndents 

NJ. % 
~ 

On th()t focuses on the ej 'sciplines 
13 29 «)cademic subject a rE:!as) 

C. ne that focuses on fuifillln c.::; th~ - -needs and inter(:sts of I ~e rncrs 
Une ~h_otfocuses on problems 0T socie ty 32 71 
One that pays equal attribute tc:, all - -the three rr.ention_~d abovs; 

Iotal 45 ... .00 ! 

As shown in Table /I m"my (seventy-onc perce nt) ~f the 

respondEnts ha ve demonstra t (;(' that the mod(:1 they use ;s c·n 

that focuses on Isocial pr~blern 50lvins~ 
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Jr, view of th ... r~sp (1SC obtainc ' and as lea rn ·d durina 

discussi~~n frum authr.riti( ~. curro culum plan il ln and d0velopml)nt 

sinc 1974 has virtually buen -; ~ arcd toward solvin( prcbl(;:ms ()f 

Ethic.pidr'l p~ople. This ~ss(· rti( n seems t be in aCCl~rd with th(2 

socia l philos phy that h3S b ... : n enfcrced ovt.r the ICls sl- t'.::m 

y~ars. Confirmin~ this csitk n , professionals again in response 

t ' nationale for the ch0icc of the model' have said; The bases 

for the choice: of the: mocd ar..; the goals of Ethiopian e ·ucati .... n 

(e.c.ucation fer producti n, cI-ss struggle and consckusnuss, and 

sci ntific res~arch}. With t h is focus, formal ed ucation is xpeetlo 

to pr!_cucE. individuals that ar armed with knowl<.!dgc. attitudes, 

va lues , skills and a b iliti~s which w0uld enable them to solve 

th ... problems of society. Thus, in every subject ar a (at both 

levels c f the school sY5tcm) a ll possible effort is madr •. in 

develLr·ing sy llabi, stud~nt text r nd supplementary reading 

mat'2riC' ls th -; t are: in ha r mcny with these 90a ls. Furthcrm(;rc , 

s'ne€: the orientati<.:n is that educatien should reflect thl:! 

pc litica l, ecunlJrr:ic, and eultur~ 1 life of the society, much attempt 

is mad'.... to m"'Gt this I:!nd. From this then thzy conclude that thG 

mod\)J in us ean be t e: rmed "s s cial problem solving. 

In general, this ccnh ntisn svcrns to be in accord with 

fv~aCCK; niJ ld, ct...:!..,«(eds.) 1965. p . 53) who argue that choice 

of mod Is fer curriculum planning 'is eentcrC!d in tht.l natur(; 

(',f the basic cri ntation '::nd In th(; resultant structur.;. of 

curricular opcrativns derivt.d from this orientaticn ' • 



- 92 -

T - th . item d a lin~ with 'W"lys )f d t ermining ~duc ... ~ tion ::1 1 

.. bjLctiv Sl. all (hundr d ;-.cr c.3nt) (.f th r es ndents agr e ; 

t l) thE) pc· int that ducatiu"):) I b jectivc. s ar c· determin cl by way 

( f lE)g is tatic.ns. p r d amaticns , dcclar ntif;ns. government -wId 

party ~r grums, sccial and ecc: nc:mic policies that Clppear from 

tim~ t (, time. This pr nctict: . oS ull professionals have: witn()sscd 

is ne thut hCJd began ~a rlier (as ea rly as Sept~mb£r 1974) and 

is still : n gcing . This s· .m~: ~. pinion has also been r~flcctcd by 

all ( fficials during c!iscuss ir·ns. To this end, it has be(:n \ 

C)xpresscd that the rdor m in 4;;ducativn , the ~-; roc 5S of the 

dev Icpml<.nt .- f the Itr.:msitional' curriculum and that c f pr es nt 

undE.:rtaking s ar c illustrc: ti v l: c, f this fact. 

l\.!"' r~over, ~xpl "' ining th~ clarity f t he 'giv()n c t jcct ives (; f 

educntic n' In guiding thei r eff()rt tc p lan nnd develop the: curri­

culum, the degere of their f~Cl sibility und dtuinability, the 

: r ofLssiunuls have forwar ded the followinr; ccmments: 

First, they C2n hz r cJ iy be C( nceivcd t o mc.,m the scmc thing 

t ;"') d iffer ent )~rsons bccaus0 they are vague . too g,-: nor al and 

b r ,oJ . Du ... t o the vDri us she ( ~·s of interl-,r et Cl tions thf!t " r e: 

likely to be drawn from th 'sc 'three phrCJ ses' they heW r emained 

as pdnts L f dis ut- LV(m am 'n9 memb(:rs of th~ sum ' sub ject 

, ">c1n I. 

c(;cond , t hey are mnr jJc. litically dttuned th ')O cxpnssing 

tru~ uc. lIcational n l..!cds flnd concerns. This tendency , 0 S the 

rcs Jundcmts nC.ltc . can b d · t cctc.c frc;m a closer ,-xuminatkm 

. f th _ cCiOtcnt f the vari ' us subjects uf ferea at schools. 

Third, e VEn the: flv€: S(.·-(' . lied N~t ivna l ! ims of Educatl< n 

(which wcr I ~ ter e n drawn from the 'gou ls' ) ()re of littlo 
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hdp in guid ing ur I.:ffc r t, b.,;Ci~1l.':5<: th - g uiding social ph ilosophy, 

inc' iscrilT,in t ely, is sup pcsc..d ) be purp~tuat d across nil s rod~s 

.c su t jccts . T his pr oL!l,.;m is fac(.d to a 9 r~atc r d J~ re\.. during 

cont :.::nt s<.l ctic n , cGmment(;d th··;: r cspundents. Thus , th(.y 

c ,nclude th "" t nt.ith~ r the 'ge "l Is' nor th · 'ainls' are of help to 

d ir·.::c t l ·ur ef fort t p lan nnd ck .. v<.lop the curriculum. 

/': 5 has been pr vinusly st, .. t ed alth l uSh they ,-. ften a \--,~,a r t o 

hav e d .:s rv d little or n~ i)ttc.ntion at d iffer ent p laces and 

times, ' th<:. q u ·stion f WC!. 'IS i'r.e nlcans of d;.:t er ming 8ducatl nal 

objectives IS l1(~a rly ( Iway s cI~5e to t he ccntrul iSSUl; ... )f 

cducatk,na l debate: . , Acc rdin-d t o Dewey they must ... z 

determined from ' the educ(j j -'nu l f unctiLn.' In \Jew y's Wo.-,r d s 

"th ; ea ucative proc~ss in it$ In t-;;!0 rity anci continui ty should 

d(.tGrm in~ th<:m •••• Fer cd l. .. c.3tion is itself a process of 

c..isc~. v-.: ring what v alu(.s C!rl.: \'/Orthwhilc ane ur-:: t b(. 

pu r sued as (, !.;·j (;c tiv ~s (in Tc3nner and Tanner l ~eO , ,... , 7& ). To 

C;ivc cleadty to this ccnc .... .:- t ;.::;n, Tc3r ne~ wri te : 

In ••• ,,,), y schc.. m ~ wh~rC! e( ucati0nti 
objcctiv,.;s c: r . d ' t er min{:( I from Qut­
sid~ th u'uc •. tiGn.:d function or 
p r ocess, ( ,1'", e 'ucational caus(; is 
s urr~nder _ • • • • Th~ incessant 
cxtcrnnl p r cssur(; Gn schools t ; 
censor c,: rt~ i (1 m?t( ri,ds , to Cl v oicl 
Cl n trov ;rs l". l issu\Js, t o indoctrin ~"': tE; 
h r c r t i ur, ~ " , 0 t o minlstl:r t o 
ndrrow il d c.p\·;,-.:b l intcrests-;, ll ar E.: 
examples tht: .: imp'n£e n the educ ti' '\ 
process c!"C' tG s\.- rve to make it non­
~ducct'v£ r; r n i ~(' ucativ~ (ib id . • 

F nally, they conclude h( t, ' such pr essures :;t '11 from 

ccnd iti- ns that <.l r e outside the' ·~ducctive process d ru .~ 

c<Junter t o th . ccncept ,,,f C :ucClt i0n uS ~nli9 ht(:nm(;nt ' . 
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Clr)sely related to this p )int Is tht.; question of sc urces 

or d t[; bases us d to d te rmilie (:ducativnal cbj ctiv s. Here 

t 0 the same result has Leen (" bta ined. That Is, whil seventy 

- no percent of the n.5pondents contond, the major s ')urce 

referred t is 'prcblems vf contemporary society' thE:: rem~ining 

twenty-nine percent are cf the opiniun that It is based un the 

disciplines. 

In essence, the various 5'=urc's of considert":lti n to dco t~rmine 

-ducaticnal objectives have bc;~n recognized since the time cof 

Dewey. To this e ffect he n ted that 

the fund;:;m,mta l factors in tha educative 
process' DrE; ( 1) the le~ rn€r - the 
immature, underdevdv"sd being; 
(2) 5 cie ty certain social aims, mcaninf; S, 
v~Iues incarnate with the matured experienCE 
of the adult; and (3) organized subject 
matter - t ' e s,):.3ci(1lization Cl nd divisic.ns 
of the curriculum (Dewey, The Child cmd 
the Curriculum '~02. pp. 4 - 8, in T2n - r 
and fanner"l SIT'O , p. 79). 

Having menti ' ned these f 'ctors, : 0wey to ccuti r.." ed th t 

they shc'uld be viav-lt.;d in 'c r f;c nic interacticn but n~v(; r on .\ 

in isolatlen from the oth r tw: ' . ~J arni~g the tendency of stating 

these factors 'in th~ir s 'pa ratl:;;n '55, to insist upon or. at thL 

expensE:. of the other, to ma~ anta:.;onist of them," he wrot ... : 

When th~s hoplJ ·ns a really se rious 
practic<ll ... ro~: lc:m - that of inter<lction 
Is transformed into an unr ai, and 
henc ins0lubl, theor 0 tical prbl 'm. 
I nst<:ad 0f s0~iny thc educativ~ 
process steudily ~ s a whch.' , w<:. se 
conflicting terms . We 9 t th case 
of the child vs th 0 curriculum; cf the 
individual naturl. vs s ciill nature. 
Oelow all ether Clviskns in pedagoSic 
opinion Iks this oppositicn (ibid., 
p. 4. In Tanner and Tanner 1980, p. 79) 



This concc'pti'm of D~wey was intelligently elaborated and 

changed into the practiCly of curriculum plannin~ and develop­

ment by Pr fcss0r ~Iph Tyle:r B S explicated in his ".~ 

Pri.ncipl s of Curriculum und I "tstructicn" (1949). 

f t any rate, it shuu cJ b(; clt:a~ t hut any undue ccnsidcratlon 

of th .se fundamental sourct::s and influences, have given rise 

to 'three b;)sic curricul r patterns, that are different from ~ach 

other by th extent to which they are used as the jnitt~1 and over-

ridir'0 ref ·rents for planning curriculum'. 

lithin the curriculum field, th...:rc has b€en a long term 

strug£;tc. over data bases essentic.:1 to determine educational 

objectives. Despite th0 dis3s; r;. ments, concerning the relative 

ir.1purtunce and weight tc b(; assigned to each source, curriculum 

th.:. rcticiuns seem tl) be of cn mind on on€ thing, that is, 

"criteria for curriculum dcvelopm~nt should Lx: drawn from these 

scurc s" (Tcmner and Tarlnc r 1980, p. 673). 
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T I I s:~ lE III 

[-'atter IS of :··~tatin9 Objectives 

I Res~c 'nuEntsi I J\lternativ~s 

~ tk . % ,,-
'In te rms of Teacht.:r Performance 

In terms of the Behavior stude nts are • 
roquired to develop 14 31 

lin t(! r ms of Topics, concepts I genera liza-
U ions and other element>-S.:.f c::ntent 3 . ?-- I 

n rm ( I f b I h the Behaviour tc bc • i I te s c t 
! d~vGlcpeu in the k.:arnor and content in 
which this behaviour will o:~rat0 

Total ~~= .~~ :":: 
As shown in Tab": III, with r espect to patterns of stating 

ubjectives, many (sixth-tw(> percent) of the rcspr,ndents sc(;m 

tv he ld tht.; view that both the he '; :wk·t.:r t~ be dBVdoped and 

the content c r area of lif<:: ifl which this behavif,ur will manifest 

itsdf arc tak.:;n care of. 

Infzct, wh.:!o well a rticul~t~d and unambigiously statE:..d. 

objectives can se rve seve ra l 0duCutionai purpe'sE:S. as i " 

for instance selecting desir~bk. le?:rnin g experiences; defining 

the sC':ipe of the \;)duct_ tbn?" prr .. g ram and the emphasis to be 

mc:ldC; and f()rmins one of the rr.ajor ccmponents \)f evalu~ti(m. 

Stating cbjcctivos in th..: mannt.r sU99csted by m2ny 

(sly ty-two percent) (, f the: reS f).:' ndcnts implies th~t the re 

must DE.. r 2tiem.l I bas{~s fr~' r th~) ir f0 rl"1ulatl l~n and statement. 

One: cf these ration::1 ! basis is reccgnizing the fact that 

..:duc.at!l,nnl objectivl:s hilvC! tw~ inspara ble c mpon · nts nel m .Iy , 

ccn t(mt und oehav ir)ur. Thus a statement of objectives to be 
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complde:, useful and m£?;nlngful, must ccnsicler beth the: b,hllviour 

t o b i devole ~d In the h:ar or ~nd the ccnt~nt in which this 

beh~viour Vtill 0p.:rate (Tyler 1949 , pp. 46 - 74; T~ba 1962 , p. 200; 

Saylor ct.~, 198', p. 15C; A.b(;be Be:kel 198(; , p. 47). F'ut 

differently, this me~ns that allY statem nt c f objectives that tells 

th~ behavi0ur t~) b devel ped \'Jl thout specifying or indic ting 

the ar c() of life where this b:.h~v iour will munifest its If is plor 

n-.;ug h t , guide: the selection ( .. f educ"tj("lnal (;xpe:ri\:::nces, ~nd 

evc.luaticn (,f the outcomes of th~ progr am. Understanding this 

point h 3 S tyro important implic~ti \ ·ns f or planning <'me dcvelcping 

curriculum. 

Fi rst, curriculum .:-- ""j""ctivcs shf'!uld not be stated in the: 

ferm of Ct)nt(;!n t only (Tyl ' r 1949, pp. 44 - 46; Gronlund 1970 , 

p. 8, in Ibebe Cekele 1980, p. 1l~/ ). Second, objectives shc-uld 

ot be stated in t erms c f behavir·ur only (Good lnd 1966 . pr. 46 -

49, in Abebe rl: kele 1986, p. 50). In either case, ther e art! 

serious problems th()t [l r Ii k._!y t o be faced . For instanc~ , 

wh 'n st(J ternents of olijcc iv~s ap. ",..;()r with lists of topics, 

cC'nc .... pts, generalizations , r uny ('.th~r el mcnts of c ntent, 

these objectiv -s, 'dt) ind icate the Rr eas of crmt",nt t o be 

d alt lith by students but th()y c re not satisfactory -:,bjGctives 

sino . .: th~y do not specify what th students ",r€. Exo'=:ct€.d t o 

do with thes eit:m(;.nts'. 

Gut tht: point of view hdc~ t y sixty-two purcent of the 

rE:spondents when examined in relation to the findings c,f on 

(. f th'~ Task Furccs of the t atkn wide study (ERGESE) r ~.vcal 
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uncomfc rtabl~ facts. As r<..g<. rds this point it is documented 

that 

At elementary schr. I level a ll objcctiv~s 
cf r mharic l angu~ gJ, many of Hf'mG-eConAr.ics 
and Hundicrafts hove been fcund c('lnsisting 
e ither content c'r behaviour <"'nly. Similarly, 
at the seconaary levc:1 all obj""ctives of 
Amharic and Eng lish langua ~/~, many c f thfJ 
objectiv 5 of ma thGmutics, physics, Home­
econcmics, ••• havc alsG been fLund consisting 
cither beh;wiour c r content only (Curriculum 
o v<::lopment and Teaching- Learning Task Force 
vol. 1, Nc. 1, Nehasse 1978 E. C. P • 215 - 21 6 ). 
(My translation). 

n the fac~ I. f thcs and ·::;ther facts, it s ems v<.; ry dcubtful 

t \, bdieve the response ()iJtaklcd . 'robably the only thing that 

# can b<.; si.lid is through time thcsG' professionals might have 

lh.::comc aware (at least the" retically) that any statem~nt (;f 

ducati nal objectives n~eds tC' include the two subst<:.mtive 

e lements. 

1 f,BLE IV 

SU9f,!Csticn on B~sis for the Selection of Content 

AI ternr;tiv .:.!s Respondents 

tlo. % -
Consistency with objectives 33 73 

_ Validit}:: and Si~nificance - -
pa lance ()f Breadth and Cs.e.!h - -
Learnability anc! adaptability 
to the experiences of learners - -
(\11 of them 12 27 

~ 

Total 45 100 

/\s shown in Table IV, 11 1rl,' thE: majority (seventy-three 

p(;rc~mt) uf thf;;! pr0fessit.nals s em to believe that the basis 
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f0r s I cting c<..ntcnt is 'ccnsistcncy with the stated _, bj~ctiv~s'. 

But, acCt ,rding te-· th~ pror.,on-..nts of th C~havioural rr{ .. dGI, 

s <. loction of cent , nt nnd t hdr C' cc('mpanying lel rning experiences 

include the ones listud in t i":)k IV and others. 

In fact, selection cf cant nt 'has always been ~ problem 

in curriculum d .v lopme It', arfjucd Taba. To this effect, she 

noted 'today the problem ;)f a ra tional basis fc r selecting 

curriculum content is espc;cially crucial for several r<..aS0ns: 

First, because A th€ ferment in education, 
proposals fur what t(' include in the 
curriculum or tc exclude frum it emanate 
fr0m a va ri -ty c;f s ()urccs basec on a 
variety of ccnside:rations, some of which 
ore either insuffici "'nt, irrational, 
(Ir both, Second, the explcsien of 
knowledge h "'s m'3GI;.. the cl()ssical 
simplicity cf schuJ I subj~cts impossible. 
I\s s Dcci"liz;:;d kn " wlc(~Ge increases. it 
is nec(:ssa ryithor to ~dG man. subjects 
ri r t o assign now priorities in the 
current offerin£!s to m~kc room for new 
kncwledge and n' w c(.,ncepts •.• • Finally, 
an impr ved "ducat icnal technol )gy 
prcsum< bly permits E,n cxpansl n of 
whet can b(;; I~orne A in () g iven period 
of time (Tab- 1962, pr. 263 - 264). 

De:spite tht'sc and other prc blems, writer's cn curriculum 

strLn91y bdieve that for an -aducationa l pr0gr~m te fulfill its 

Intend(;d purpcs€s, what is tc. b lea rn d in the L:va ilable scheol 

time, n cds t il have the iJc t€ntial to illustrate its \.:fficacy along 

s~v€ral .imensions. 

In the contc .. t of this a rr,ument c(;nte:nt is takf, n as that 

organized body of accumulatec knowledsc in which c .nce, ts, 

values, skills, attitud ·~ .;, c. rtistic hcritCl:,) an the like: 

that ()Itogcthcr c ntribut to th ·. univ rse of th curriculUM 
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;; r~ included . Further, curriculum 

expli'\in 'denotes not only bits cJnd pieces organized in rl 

systematic wCJY t~) rYldke up subject fie lds but a lso vents 

ph -nemcna wh ich cut across the bounda ries of subjects. ' 

Hcnc , In curriculum pl ~nllin 0 and d v E:·lc r>ment dccisic....ns 

cvnc~ rnin9 th.; s ecific cr. ntont t .) bG includ~d , the h ' W of 

m king thes9 decisiuns and the.. r' rinci ples that underlie should 

be rr.ade 0 11 rt:ltivna l bas(:s. Th is cunc~r>tion demands thnt those 

res ponsible! fer curriculum dcv~lopment, especially for cv:nera l 

educ0tion, n .cd to attune th '-: criteria they sC't in a mor~ 

compr ehensive manner. 

Tt",8LE V 

(v1e2l ns for Dctcrminin£) Lea rning Experienc~s 

r I\ ltc rnCJ tivE:s Res pondGnts 

no . % 

C"nsiderins C0nt~nt with J ich the 
_~u!2i£ct would (kal 10 22 . ~-

Clms id~rin~ activitiE!s ..,!tte tC.3chc r p~rfc rms 30 67 

C .;nsiderino activities tho IvC' rn..;r pt. rforms 5 11 

Ct. : iuering lea rners prior .. x:'Bricnces that 
w(jul C: 0 ive th m the orpr. rtunity to expe- - -ri 

t--.. nce: the b(:haviour r<:;auir\...(~ _ J ........ by th.!._~'?j~~ 

Tct-JI 4.> 100 

Re.~ar(ling th~ determination of lea rning experiences many 

(sixty-sev"n percent) of th:; res pondents hnld the vk.:w the, 

th~ m~cns usee to this enc ie;; 'c nsidcrinn the activities (" f 

the teacher'. 

As pr~viously discussed (in Chapte r Two), learnin::;) expe­

rit..ncc.s arc sig nificantly differ 'nt from content in th,"t the 



- 101 -

former refer tv 'the intt. r .::.cticn between IC <3 rnc. rs and th0 extcrnal 

0nvironmnt to which they ccn renct'. This fact assumes the t 

th meC:J ns for dcterminin ... k;u rning ex pc. ri nces lie n -:: ithc r n 

c(;t. tcnt n r on the ctivitics of the t _acher, inste;<3c.l it demands 

an understanc ing of learn.: rs :Jast eXf) ' rI (; nc~s tha t have th . 

potential tc evoklC the: behaviuur r ' quired by the; new t~sk. 

Tc Tyicr cmd thoslo! whe promote his view point , 'h:-arning 

takes p lact: through the f ctivc b -haviour of the stuc..:nt; it is 

what h0 does that hE: I- "l rns r,('·t whi3t thu teacher dnes.' Vkwed 

as such. t ! : ~ task of tho; te3ch~r woul e! be-that of £ uid ing, 

facilitating, dirl::cting vnd su- pc. rtO .g student I ~arnin£ so that 

lea rners w()uld d velc: th~ mcd.:! of kncwlng and acting oS set in 

the objectives of th~ educational program. Hence, th - means to 

doto(;;rm'n~ learning -xpc rienc s must seriously t~1ke into occount 

leornE; r's prior experiences ane. see to it thDt these €:xpcriences 

are i...idequa te enoug h t~ rov id :~ them thc opportunity to prC)ctice 

the Lehaviour required hy t:h<:.: objcctiv ,s. 

rainting to the importance cf using the perspective ~Jf 

students for whom karnin0 ,,>q:'rit:nc s arc t be designed, 

Tyler writes: 

The initial .:::ctivitics should - ttract the 
att .ntion e,f c.;:'lch stUG nt and 5 ·em W Jrth 
d -·ing b Ct1 USC they cC'n he l, him kern 
sumcthing h w= nts to Jearn, because 
they arc intE:lresting to de, ••. These 
activiti s shr.uJd alsc be we ll within 
his present ability to carry on success­
fully sc th~t hi:. CEh) 9a in ccmfldence in 
90in9 ' n to furti1~ r "'ctivities (Tyltr, 
In Gir'-'ux, L't .... 1: • (eds.) 1981, r;. 26). 
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Gecause IC.j rnin9 eXI eriences thut e re appropri<"t(.~ t attain 

a ;.l iven ubjective differ wi<":oIy with the nature of th objective 

aim(;Jd at , they neec t b0 cet t.; r mi ncd fr<'m the point (, f v'cw of 

learners. 

TJ\ DLE VI 

Sussesti ns un Crit~ria Employed to Org<"nize Educatic na l 

Experi ~nccs • 

I Itero-.tivcs I P.()s ~ondents 
I t Jo. % 

Fc litica l idcc lcgy - -
Continuity ana sequence 3 7 

Continuity and Integ ration 7 15 
~ 

S~quenc(: vnd Integration - -
Cc'ntinuity, Se_qu~nce ~nd I ntGcratic·n 35 78 

Tot31 45 l eO 

The ffic..jc'r ity (seventy-d~ht percent) of the prefessic;nals, 

as shown in Table VI, s ~em to be lieve that they empl()y the three 

criteria which the pre pon nts of h Gehavi0ur C'l 1 mr~de l rGcommend 

ff1 r effective organization ('f E..Guc2 tiona l experienc .5 . 

It is true that conti,'.ulty, s-.;qucnce, ;~ nd integr~tkr. :'I r e 

th~ criteria to be md in building n effectively 0rganized group 

f le<"rning xperiel"lc(;s. /.5 vc· r y well t:.: xplicat(!d by these who 

rr mot r,;! the model, a pl:m for en educatic ;nal progrum must taki.: 

a geod account cf th ' se three cr'turia in order to provid lea rners 

with experiences that build up )n on '" ancther acress subjc:cts in 

the same grade, the ones pass .... '"' <"s we ll l)S those coming. 
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{', Ithough the maj rity (seventy-eight percent) c f th 

r' rofessionals contend that they en,ploy these criteri r:l while. 

planning C'nd ''.;lvolopinq syllabi Dnd other relat •. d mate ria ls, it 

is highly cJisputa Ie wh€fi vkwcd in relation to the other findings 

as shewn in table IV and V. I\t the same time there seems to be 

som€ justification to acce t this contention. This is dsmonstrated 

in their r€sponse to the 'How' (!nd ":';hy' of considering vertical 

and hurizvntal orgal1izativn . To this Gnu , they have suggested: 

In order t,: a 'aid reretitlo>n, r<~dundency, as well as auplicotion 

of cont · nt, '::-ach subject pand w'Jrks c.ut a 'flow-chart'. The; 

'flr-w-churt' cvntains the main ideas to be treated in a given subject 

ar a r , different grzdc leNels. Then, fl ( ,w-charts, (A all subjects 

arc eXLlmincc nnd disCU5S€;C: in a me.)ting whc·s members are heads 

c f the v<:!ri0us su!:iject r an·.:ds. ~~y S0 ding, b .th vertical <md 

heriz'. :ltal nrgznizl'lticn acr('ss grades an 1 subjects is strictly 

observed. In this undc rtC'k ing these crite ria are subsum~d . 

I\ t last, these same respcnd~mts cautioned that it is well r. remember 

that such practices arc only rece:nt developments. 

~ n a more genE:rLlI level, it may bt; saki, 2 gUGd nLlmb(;r r: f 

the prcfGssic.na ls are we ll aW0re c·n ont.; among the many ess~mtial 

asp(;cts f )r effective c rg(: nization nf ec.: ucatk·nal cxperi ::>nc~s. 

~ nWCVl::r, it still remains qu<.:sti '-:nahI6 for it requires "n 

intensive examin()ti<Jn c f the syllabi all the woy through. 
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TI\ ~ LE V II 

Sugg . stions on th ' r gc nizing Elements of EdUC<.1 ticn· I 

[y Jeri nces. 

-
/\ It<.;rn~ tiv ';5 Lesr?')ndcnts 

No. % --
C(~nce l2ts end V~ lues 4 9 

Ccnc~pts C) tld skills - -
Valul2 s and skills 

t 
7 15 

Ccncvpts, v alues and skills 34 76 

Tnt?,1 45 lfO , -
f\.$ shewn in Tabl · V II rib W.: I agC" in th " m<.l jority (scv '~nty-six 

~(:rccnt) r f the r 0spond .... nts h()Ve sugg sh:d that the )rgi"'nizing 

E: lcm(;nts they ccmsider Gr : 'concepts, values ~Jnd skills. 

According t svmc curriculum the .r etici - ns, 'understand ing 

or g.:Jn izin9 ekr'!'lcnts is n d istinguishin0 Cl ttribute c f the: curri-

culum cxp~rt' ( j .. ~cf:d l 1985, r . 150). 

T hus, it may b~ s ~. id th~t the maj(.rity (seventy-six 

!=-.;rcent) r- f the study g r ()u :Jr obably sc\;;m to hav e r ecognized 

what curriculum sr' cialists cCl II the 'thr Cl ds, wrap cmd w00f " f 

the f i)bric of curriculum C' rg~n i z~th .n.' Occ3use theso d mGnts 

arc embcdied and ombeddc with in ct1ch subje.ct ar na at d iffer ent 

kv·:.I s of sch,.l, lin;:;, they C' r e strictly obs(:rv ·.d in the () r9~m i zation 

( f uducati0nul eXt" .rienccs. Furth~rm()re , the. s~ I m ·nts ,') r e ,,1st" 

;,rints r f conc " rn in vertic -; I no h rizcnt I crsaniz<3 th .n 0f 

k.arnin9 -xp ri ·'nccs. 

In fact, it is possible, tc· fil d or ganizing elcmt.;nts in many 

;:. Ians f 'r le-.! rninn, irr 'specti v..: (. f the m0dc l 0n which the 

curriculum has bl:.~n er~ct :d . r.! ut they m( y be in defective. 



balanc~ , mostly b ~causc 'these clements are pc orly identiflf!o 

ur h,:"'iV() an Inadequat E: thecretlca l raticnale' (Taba 19 2. r. 422). 

I n ~x - min(ltion and ani) lys s ('If cur riculum guide:s, (-\s Taba 

(lrgu'..lS , coul d rcvl;)a l that "whil '-..: ~ach invcA ves some:thlng of a ll 

ekm(.nts, th t"'se c lements CC'l n be Inadequ?tely re late t tC' the central 

emr .hosis'. This implies that c. lthc ug h th .s t:: c rg,=mizing lements 

c~n be appa rent In any curricu lum, th.2: degree to which they are 

in"lh:-;rrt ..-my with st~t(;0. oL>jectiv~s may become questk'i'V3bb . For 

inst'mcc , if the c,bjectivc3 hf..:Jv il y rest ~ n devdoping I.,)ya lity to 

and appreciation )f certam idC<) ls, then va lu~s se rve :'s th,~ major 

org-' n izing elemc.:nt rathcr th ::-·t1 skills c r concepts . 

Gut in develcping curriculum for gene ral educat hn, the 

emphasis sh0ul d go to ne th€r, rather to all. This is due to the 

fact th~t the moin inh.nt c·f curriculum for gene ral eCucation is 

'tu p rovic e for a commun universe of disc()urse, understanding and 

compct(.nce l (Tanne r and Tanner 1980 , p. 64). Sc, it is necessary 

that curriculum devE:lopers n,,;cd to apprc,priately Identify and 

inclu(1 them when working t :; this end. 

Even If th..: majority '50vcn ty-six percent) of the ros r ondents 

say that they makt.: use cf the:." or g<! nizing e lements it sti!1 seems 

q uv ' klOD ble to bdieve th ... d~g rC:t: to which they h ve apprc p riate ly 

utiliz(;d them in actua l p roctic(; with0Ut an intensive o. ~ mination 

l;f the syllabus Clcr ss y r ()dus . 



V i -· ws on EV:.4Ii::!nce c.Jnsld;:· r d v <..1 ld In Eva luating th(. 

('utcom\.!s of the Curric ~ lum. 

1 = Altcrna~IV .. I r;~:~t:t5 
Change in the D(lhavicur Patterns of Ico rnersl' I 

Ile~rn rs 5 11 

With r espect t c, t '/idt;!ncc wh ich p r ,fcssionals consider more 

valid in evaluating the outcom(;s of the educativnal pr ogrLim, a 

good deol of variatit n is r ec - rd~d as sh()wn in the T i3ble VIII 

above. HOWCVUf, m ny (sev.::nty-onc percent) seem to hold the 

vi W that they t ake Im~stp. ry of content l Gf the ,qarirus subjects 

offered at both levels of sch,, ~' rng . 

As it appears, the pvint of view which th2se pr 0fessicnals 

h Id is in shar ;,) c. ppcsition with the basic assumptic..ns of the 

Qeh- vioural model. Curr'culum, as used here, is a plan fer an 

edUCat ional p r cg ram that aims <It intrGducing a series of 

desirable changes in the bc; ~ h?v iour atterns of IC<lrnr.. rs. 

Behaviour, as c ncdvcd by the proponents o f the m( dd , n'!fecs 

to ~ wide spectrum 0f ideas in which knuwledgE!, .") ttitud~, f\.~ellngs, 

skills, values und other overt ~cti('·ns ore subsuml:!d. T oken 

t ogethor these comprise th ::: cbj -ctivc of thE: educotional :.)r ogram. 

An (;valuation (. f curriculu~ , thrc:; r efore, needs t o ap;Jror-r iat<:ly 

ar:pr ", ls0 the ver all chan£~ brought in lea rners bch:- "lour. 
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Mast ' r y of content, sucC ' ss in nd ic. naf examinations , (: r any (lth~ r 

(. v id 'nce is only the mani festil ticn of Cl n aspect of the behav i(,ur 

and nct all of it. 

In cvz luuting the nutc :mes of the curriculul]l , writers . ~n thE: 

SUbjLCt r commend th0 usc; r-f oJ wide variety of t echn iq ues, 

instruments and p r ocE.:durcs , in tirder to valid<:l t e the dGg r e ' to 

which t he p lan is function ing as intend d. 

Unl 5 S undcrst()(Jd p r oper ly , ~va luation of the outcomes of 

curr-iculum can become /l shor t sighted and n- rrow minded if it 

dca ls with the r ekntion ' .. f f:lcts and in formation" nd not with 

the over all effect s of th€ ~duc(' tknu l pr og r am ulx)O th(; Icarner 

( Ton;ler and Tanner 1980 , p . 87). Similarly, wh ;:.n the 

object'ves end functions ('f tho curriculum are n.1rrc wly conceived, 

"cva lu~tivc criteria )ec me nar r ow-minded, and imp ;rtan t 

inter Cictive elements in the cUI~riculum t l;:)nd t o be overl ~) kE.:d 

(ib id., p. 717). 

Finally, in curriculum dcv~ lopmGnt and evaluation, ' imr/Jrtznt 

insights c n be derived fr~ .. r" view ing the curriculum nl t ~ s 

dn admixiture of isolat d eloment s' (ib id., p . 718) • 

..-ummf!!r . (I f iV,ajor Findings 

In the fO" 0wing par;:;gr arJhs unly the maj r find ings ar 

pr s&ntcd with feW actual dcteils. 

First, a slightly-abov nv er c:ge (fifty-six percent) of the 

subjects of the study seem to believe that they p lcm and dev elop 

the curriculum using 5 me kind of mndel, whil nearly f'ne-third 

(thirty- no percent) di d say thc:; 1: there isn't ::\ny, and the r mfl ining 
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(thirtcn p rc~nt) dis ::t at a ll C' ttcmpt the item. 

St:.cond, the attempt to id'~ntify the curriculum devck ,pment 

model in use h.::: s resulted on one that focuses in socii'll p r 0b lem 

solving. This h~ s been confirmed by m?ny (seventy-cne percent) 

of the respund~nts. 

As r ega rds the ways a .cl mo<:'ns usc:d to determino Educ. tional 

ObjecUv\;s, all (hundred p(.)ra)nt) have accupted the pdnt that 

they r det<::rmined clintr.r'e lly by the sunctionlng bcdy thrcugh 

lugislaticns, proclamn ions, di r ectives, 'can ,mic and dc.velopment 

j.) lan poticics, at the beSjinnlng; but later n through g c·v (. r nment 

and party pn;grams. 

/\g ain, th ::: quest tc find ('·ut the sources of inft .... mation fer 

determining educational r 'Ljecttves has r evealed a similar result. 

According ly, many (s(!venty-c,ne percent) o f the prof(;ssicnals 

hay\) cr nfirmed that 'contemr,r r ary sOciety is the p redomin" nt data 

has,- . 

T hird, r esults obt 2lincd wi t h r egard to pattol'ns r· f stdting 

l .bjec· l v€.s has r -vealed I () r~~ diff rences am n9 the n :spu,dents. 

Ccnseq u(;i1tly, many (sixty-twi. r- rcent) contend that th~ ir 

stc tement.; of 0bjectives inclu ., bc·th sucst-'ntiv(. -I m :(Its _ 

.A.~h~vir ur and c(;ntent; whil<.. _ )mc (thirty-on\:; perco(..nt) claimed 

thot they state them int(; rms of th ' b ... haviour students arE;; sUPf',')scd 

t o dt:v .... Iop ; and finally v ·ry f w (seven percent) S3Y in terms of 

'tupics, ccncepts and the like things'. A lth 1ugh many (sixty-two 

pt-rcont) seem t o h,w\: n..c(~ niz<:id the concEption which m~ny 

writ ~rs udvance, unfcrtunat ··1 / the contention (1 ppC~ rs u '.;.sti()nable. 

This is bec -. usc the ' tbtic)r: wide study'(ERGEE), :,s one of its 



findings has inc ic ted that 'mus t s ta tem -nts of the cujectlves in 

m<'lny subjects, c t both lev~ l s of the sch ~ ' I system, consist c f 

e ith<..r ('f these substf'ntiv (; -I'':'m(;nts and not both (A full accf'lunt 

<A the informdion and d~t2i1s can be fuund In kbe~x Oekc l€: 

1986 , P. , 39 - SS). 

f=llurth, th ' basis for se lecting ccntent as m~\ intain~(.j nea rly 

by tho majority (sevl)nty-thr~u pf..: rc(;nt) I) f the r~S PGndents, a ll 

tco often r~li~ (,n 'conSistoncy with the oj:>jcctives'. However, 

th~re t.l r > z lso thuse , but f(~w (twenty-seven percent) whc. seem to 

bd ieve that::: ntent scl\..cticn must take intv account not 'nly 

'cc·nsi~h.mcy vljth r,bjcctives ' but 'v3lidity and si9ni ficanc8 , 

[a lal1c~ l- f o rc'odth and C\. :) tl-. , Ie? rnability and ad? tc t ility to 

k0rner xperienc ~s'. 

Fifth, with rega rd t ' l means for de termining 12arnin[j expe­

riences a go(\d dca l of varia tion has been exh ibited among the 

rus p:-ndents. I' ccordingly, many (sixty-~~ven rercent) suggested 

'the activitit:s the teacher ,erfr'rms'; some (twenty-two percent) 

'ccntent with which rJ subject arca deals with and very few 

(el~vt:n percent) 'Iearne:rs r rior experiences' as means tel this end. 

Six th, consider ing crit~r ia for ffcctive [) rg~n i z(l ticn of 

educational ~xperienc\"s, it has (;cn not(.d that th maj,Jrity 

(scv nty-cight perC('l1 t) c f tbc r,rof",ssionals are of th& ps sitic'lO 

that they emrlc,¥ 'continuity, scqut:nee, and integration ' . 

approprietely. Similarly, su~g stiGr s (n the or9anizin~) clements 

hey dL'm nstrat(;(j thc,t a£;a in th~ majority (sE:..v<.:nty-six p rc"" nt) 

hold the vit;;w that 'cone 'pts, values, and skills' Drc t i'lk:.:n care of. 
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Finnlly, os r ' 9urcs evid .... ncc consider d v2lid in (;vC.l luating 

th(; c utcomes of the curriculum, the respondents he: ve (:}~hibited 

recognlziJ b/€: differences. Tc this end, many (sev:mty-one 

percent) are of the opinicn that 'mastery cf c nt~nt of the 

dlf~ 'ront subjects ffe rod' is me re valid. The rcme in in£! eleven 

and g hteen p\;;rcont have ;;.lIven more thought to 'change in the: 

be:havicur patterns of learners' and 'success In Nati .nal Co Yflminations' 

respectively • 



CHAPT ER V 

CON CLUSION_ /i.Nf.; RECOMMEt OATI Ot'S 

On th h.:ls is uf the Cln2 I ys~s, the cnsuin0 discussiOi S , cmd 

maj r results btaiocd, too fo llowing conclusions and r €commcnda­

tlons ar €. made. 

CONCLUSI CNS 

Ir. the confines of this study, it is n ·.:; t possi Ie t <.. de nor 

than (1) point out the naj0r importance. o f Pf anning and develop­

ing curricula fur geo(;rzl cloucatic.n following an ag r~ed upon 

m(d~ l; 2) eXtlminc whet h 'r c;- n('·t the model claim 'd is in line 

wi t h thr basic th\,:vr c tica l c l,l1structs of the Oehavir ural model. 

{\s tht. bul k of th-:. (;:videnc'':' in thE: fiu ld witnc:. ssc.s, th£ 

incr ::I s'd inter ust in curricu lum c ppear (:d concomitc.;, tly with 

diff~ront conc€:ptual sch mes (m dels) t c. g uide the planning and 

d v~ lopment of educational p rcg r ams, In the strict s nse of 

the: t "rm, because ther e is n-:· such ~ing as unpl nncd 

curricu lurn- s:"'v e the iddc )- , ev ery f ,)rmully org, niL d ane 

hi -r:rchici~ lIy structurlJd <.:duc·.t i<.:,n(J1 offering is found G upon 

some kind ( f mOdd . 

14 curriculum d~velopm(·t1 t In '.dd, which is the end r suit 

of urriculum decisions, c, r , t h ·' r <.!Fore be t Dken as a c0m.J~ss 

t v those ch~l r g(;d with the t C's k . However, as many writers 

strcng ly urguc , ' s€h:ctina c curr iculum ml del is not as simp!€; 

.s syaing "I will t-lko th i s 0nc " from a r unge cf altarnat"ves. 

~<,.ther, it is (l "highly prnfcssivna l task which requires knowledge 

of vc rir'us possible desi~jns nncJ n unck: rstancling of the v CJ luc 



ccmmltmen ts c;:mLed( :d ,p ach d~- i ~j n". Gr anted this, it can be 

st'id , coch curriculum d ·vLl c- pm' °nt m 'dcl grows out nf ~ so.;. riLs f 

c3$sumptions concerning the: ",nd-purp ,$(.5 of 5choolin9 , wht sh( uld 

mak(. what kind of curriculum 0cc isions, data !.p ses or s()urc~s tCI 

det~rminc ccJucQUmal obj ~ctjV('5 , sci ctir)n nnd org()nizati ' n ' f 

1€i1rning experi~'nces, and last but m ·st important the nature of 

evalunting the outcomes of the prcgrClm. Thus, il pian f r., r en 

educati" ncl prog r. m, jf it is i.e. be: prr. fitablc, n '£ds tc provid 

ways fc;r ccntinuous revislcn and improv (.mcnt; i.lnd als:: ')C 

g r Gunc€c.! upon s';m12 mode l t -; develop the d 'sired sd of intended 

I ~:') rnl :£;$ . 

!\s has been stated prcvicusly , the maj:.r thcr.1(' of th is study 

is examining the Practices and precesses of Curriculum Dev IGpment 

for G ;ner I EdUCation In Ethk~ pio since 1974. \'lith this fecus, 

attempts have b~en mad'J tc s-:!, if the model claimed (Ends-r;.eans) 

has actually been put Into t;;ffC!ct in view of the basic noti'"'r; s 

and assumpticns ur.derpin:1 inS' th~ 8ehavinural mocel. n a more 

gencr~ 1 level, it C"f. be c~ncludcd th0t, (1) undl.)niably many 

attempts have. be~n mac€: t (' revis , imprr v e , and elso chnn9c 

sYllebi, tcxtbc,oks, and th.3 r curriculum mCl tcrials from th~ very 

bc~inning, but h<lrdly f (;undcd 0n illly evC!lu:l tk"'n ( f th :-. pest, or 

fv lleMing ()ny systcmutic prr .c~(lurc; :2) as it app- rs, few actuC'l1 

d(.tails ar e known nl>out th,- c( ncept ( .... f a m del in curriculum 

planning and dt.:vclcpmcnt; (3) i, tho fr ce of th(! Jli1tS m' n thncd 

n~ v(., nnd (15 most c f thC) r .sults f this study ha ': r",v~2 1€;d , 

thl;; model ,., n usc h, s v (.ry /itt I t c do with th(: one c1c..irn.::d . 



Fina lly, it seems n~c()ss.:lry to b" aW<.'rc 0 f the fcllow;n~ pcAnt; 

althc,ugh changes in S('ci ty ~xurt certuin d mands up:m ec'ucCltk n, 

as Tc. nners (1980 , p. 88) note' , th~st! d~mnnds, 'nc(.d tr\ , p 

interpreted by educ2tors in light cf the educ,., tive proc('ss. 

Otherwise, ext rn IIy Imposed clcmands may undermine the 

educt tivc process'. 
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RECOMMENDATIONS 

(u) T assist p /fcy m<'lk ing th;)t c"n dir"')ct curriculum pl(') nnlng 

cnd '\Vol Cipment, imp'")rtant educ<.l ticn;o I dt::cisions seem tu 

tx. mad~ . t the outset. Th~t is, since educi.l thn is the 

busin~ss of all, it mus ' be i11iJce through the invr,lvE:mcnt 

(·f divt:rse constitul;)ncy in which educators, educotion 

research workers, psycholc::,i ists, s(" cir;/:-gists, tei:1ch~ rs, 

parents and other g roups cC' n ta ke part. 

) (b) C0nc~rned, os It is, with 'what should be taught' and to 

'wh0t ends in view', curriculum plcnnin~ and (Jcvelopment 

must mnke explicit th(; mcdel upon which it is er ~ctec;. 

Therefore, it is very necc..ssc:..ry that the r rJ ticnalo fer th~ 

chclcc ·J f the model ;,nci Its essentifll C1SpeCts ncr' to be 

clearly spelk:d cut, L r such explicaticn enabks tL os ~ 

charged with the tt1sk te. work out the plan competently 

anel also institute impr0 verncnt, revision, or chi3ngc on some 

v2lid b.2ses. 

(c) ny attempt to revise , improve, modify dnd chans"" the 

(0) 

curriculum needs t - IJose itself upon research findings 

thrtt r\':C0gnize and tc:; kE.. 1 full account of the C.' vt;)r ~' 11 

implications it will hl:N <; .n I arr. ..; r$, Ic(l rning, knowledge, 

CJf"\(j the s ~cicty 13t I<"rg<' . 

Finully, thcu~h m.:my ~ f the profession::lls have hac: r go()d 

dcal C'f teachlnn exp~rlc. nc '"" h( wever they s m t(. lack 

a pr prL te kriowledgt:, and 0rgcmiz ' ti.:. n. In their eurr.,t under­

L kin~ Thus, cn t .'p 0f their academic qualificatir~n they need 

to hnvc kncwledg 
r :.-p · r in curriculum plcmnlr.g Lin ~ drvelr 'pment. 
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f Nf'EX 1 

ADOl f AGACA UI-HVERSITY 

SCHOOL GF GFADUATE STUDIES 

EDUCP.TJON FACULTY 

DEPARTTv' ENT OF CURRIC 'LUM AND INSTRUCTION 

13 MA ~Cl-t r990. 

Discusskn Items With Off"cia ls 

N. fl. The following items arc t(1 be addressed to Heads of 

Dcpnrtmcnts who nc,w hr,ld their respective posts In varicus 

departments of the Mintstry uf Educaticn and thlise who have 

b~en transf0red tc othe r sectors. 

I Nlt-CDUCT 10f1.J 

Am\~'hg the mnny Bffc'rts that ere being m2dE: f or improving 

educatieJn, 0ne of the m ~·st significant and pctentiC'JI mest far-

reacflting trends is the '~ff rt tC' plan and devek D curricula 

for general educCl tion. In this re9~rd. it has I('ng bf;en realized 

that any curriculum plan, if it is t r- become effective, must 

ma~e explicit and cleclr the model upc:n which it bases itself. 

Viewed frem this vant?ge point, this interview is part f a 

. study which is beins; m~dc to pr( duce a THESIS tha t will c \.. n-

tribute te, c prc fess L na l (lv€rvie,." of "THE PRACTICES AND 

PROCESSE_ OF CUnRl CULUi~~ DEVELCPtI.EtJ T FOP GENERAL 

EDUCA TION I N En:r PIA 51 NCE 1974". Since the purp~se of 

th~ study is tel gather pertinent infrJrmatinn as regards current 

perceptions, uttltudcs and ("pinions c·f thc.'se whc.. ? r~ ?ctually 

engaged in Educ()ti0 n Pc-liC¥ decisinn-mClking, your ~ssistance and 

y,)ur fr c:. nk responses will be much <"pprecit'lted. 

Thank yr·u for y( ur 
cnoper~tion in advance. 



f , lN EX I 
2 ,,;. "' .... ie...J 

i. What a re th,,: m3j ' r pI Iici s thilt Guide the nature of curri-

c lum develcpment for 9Gn~r"l <:.ducaticn since 1974? 

2. H 'Ware the gcals nf Ethl,- plan education det rmi l"ed? 

3. WhC' detormines or s ts th.~sE:: ;;,Iuc ls? 

4. Whc.lt sources are rcfe re J tc in det rmlning these ~oals? 

\/hat are the Ix.s0s fur 9ca l setting? 

5. Is there any influence rf uthcr natinns in this r sp€ct? 

How strong is it? 

... Does the Ministry cf Educt'ltion previdc 1J,)licy stC'tc;:mer.ts that 

c~n guide curriculum devel pers with respect t r the kind of 

model that they shculd emplry t(1 develop the curriculum? 

7. In what resp ct d GCS y ··ur department c0ntribute t .-. this E:nd? 

8. C' .mpared tn the prc-r ~v .. Iutkn peril d, to whet _xt(~nt has 

the curriculum been mC'ide r e levent t.i the needs r: f th::; 

cr untry? 

9. \Jhat, in your opinir..n a rc th<. m~j ·r pr' L>lems 0r shc>rtc0mlngs 

,:-f curriculum devel ' pm<mt since 1974? 

10. Wh-lt d(' y r,u prt' pi so as a remedy t(, these pr ' ;)Iems 0r 

shc,rtcomings? 

-
Dc yeu have any cr J'TIm-,nts ( r suygestir ns cn the prc.ceedings 

(f curriculum devekpment 5 0 05 tC' mc:ke it <lS rc.levant as (' ssibl~ 

to n~tL;o?1 needs? 

J.b 

3 
) g 
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ADDIS AGAG/'.. UNIVERSITY 

SCHOOL OF GRADUATE STUDIES 

EDUCATI OI' FACULTY 

DEPA RTMENT OF CURRICULUM AND ItJSTRUCTI ON 

13 MARCH 1990 

l uestk nnd r c to be filled l)¥ Rrc. fessicnals in the Institute for 

Curriculum Devdopment and R~sGarch (I CDR) 

I ntrc)ductlon 

Amc'ng the many Bffor t s th · t are beln£; made fur imprc)Vlng 

educut k n, one r.f the most significant anci potentially mest 

far-reaching trends Is the ... ffr.rt t o desing and devel(,p curri­

cula fer gencrul cducatk·n. In this regard It has !cng b .cn 

realiz ·d that any curriculum cesign, if It is to becc,me effective, 

/lust mLko explicit and clear the model up n which It bases 

itself 

V it;wed frGm this vantage pcint, this questionnaire is part 

c f a study which is being made t( prnduce u T HESIS that will 

ccntrlbutc to a professional "'verview of "THE PPACTICES AND 

PR~CESSES OF CURPICU LUIv. DEVELOPMENT FOR GENEf': AL 

EDUCf ... TIOI' IN ETHIOPIA SINCE 1974." Since the purpos of the 

study is to gather p€rtln~nt Inf< rmation as regards current perceptions, 

attitudes and ,plniuns of those who are actually eng<'lged In the 

task, Y\'ur assistance and ycur frank r esptJnses will be much 

appreciate ; 
Thank Y0U fc.r ycur cc peratlnn in 

adv' nce. 



PAR T I OICDATA 

A.. Ycur exp -rience in the fie ld of educaticn (please, specify 

in yea rs) 

In primary schee/ l h~2ching . ---------------- yc :; rs. 

In s(;cGnd1'lry school tee ching ________ years. 

In primary teacher trc inl ng _________ y~ars. 

In curriculum Depa rtm(:nt ( Now I CD R) years. ----
T( tel l ~ ________ yocrs. 

PAR T II 

Please put . .1 mt:l rk in th E.: bcx to thr·sc items that appc.ar with 

choices and write , in brief, wh[1 t ynu think is appr')priat~ to the 

1 • Is th re i'lny mode:l that y ; u use for planning and develc ping 

the curriculum f<...r 9t:neral educaticn (Please give reaSlOS for 

y,-,ur response) 

A. Yes 

c. 0 - --- ·1 

2. I f your reSpi.'nS0 to it~m I !umber 1 is "YES" which ,If the 

folklwlng models is the one under practicL.? 

f . On\;; that fr)CUS(;a C'n th - disciplines. that is, academic 

su ~)ject flr us. -
u. One that focus'JS en fulfilling the nueds an . int\:lr0sts cf 

learners. 

C. One th t fi 'CUSCS r~n ;1rr bl~ms (': f the sc cie"Y. 

D. Ont: that pays t.qu;-d attribute tP the disciplipc.s, n 'J c!s and 

inte rests of lea rners. ~ nd the society. i - - ; -
E. Otht-r. pluas · sp 'Cify. 



3. Whet ar e: the r ati( .na ll.! f 0r th,: ctr:') ice \; f the mod<:.:l ? 

-----------------~-~--------------------------
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4. H(lw <Ire the g{ als of Ethiopian educatk,n determined? 

J . Thrnugh Icgis latior 5, proclamations, and other leg;:) I 

enactments. 8' 
D. Thn ugh profound and systema tic assessment of needs. LJ 

c. Oth~r, pleas\:) specify. 

5. If YGur resp Jnse to Item ~ : umbcr 4 is "A", are these goals 

sufficiently clea r and understandable in guiding yC'ur efforts? 

(Please giv~ reascns t ') your response). 

1\ . Yes J-; --
u. f~o 1--. . 

6. To wh~t \.- xt\::nt ~rc th~se gcals realistic and attainClble? 

7. If ycur response to Item Numb~r 5 alft)Vo is "No", what is the 

prcblem? 

_________ ,_u, _______________ _ 



(. 
O. ·'lhat S0urccs d c· Yi; U rl:.fc r tc in order te, determine th~ 

c !~j(.c tives cf th . curriculum fl.,r genurul educati 'n? 

The needs and ir·tc- rests f p0tcntia l k(J rn~rs. .-
G. The problems C:\'1d espir;:tions of th sockty. L-J 
C. The n"'tur\.l 'f c, r~-n izea humc:m knowledge. i=-~ 

All of them 

E. Other. please 5p~clfy. 

9. H ON dr· YCJU st<.l te €:!ducatLnal objectivfts? 

A. In terms cf tLachcrs' pl::rf rmanc€:!. \-:- t 

C. In terms of the beh0viuur students are required to 

develop. I -
i 
,-... " 

c. In the form of t·_pics, C(lncepts, and 'other el0m(;nts 

of C')ntcnt. ,- -
_ .' 

D. In terms (~ f fx .. th the t"'chaviour tc be deVelc,ped in the 

learner and contont in which the behavl0ur will 

operate. ,'- , 
~~ 

E. Other, plcase s pecify. ____________ ~ 

-----------------------------------------------.---

--________________ ·_.~, ______________________ M __ __ 
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10. On which of th followlns; bas~s do you select the content 

t f the curriculum Lr 9 neri'll i;;ducation? 

A. en the bases cf th ' ir c nslstency with the nbj('ctives. C } 
c. en the bClses )f th ir validity nd signlficC' nce. ,~ 

l...-... -' 

c. e n th bdscs .:. f th~ir bo l,mce of breadth and deapth. 

D. en the bases uf their 1~0rnability and adaptability to 

the cxperlcnc"" r:f I~arn~ rs. 0 
E. Other. pletlsc s _~cify. 

.. ........, '_.' 

-------------,--~--~,--------------------------------

11. I w do you determine lear ning experiences that ar.:: t o be 

included in the Curriculum? 

} , . Cy considering th~ content with which a subjoct -,ru(] 

wculd deal. 

O. By considering the uctivitics t (1 be performed by the 

teacher. 

C. Gy considering the activities t c be performed by the 

students. r .i 
D. By considering !e0rncrs' prior expericnc(.s sc that it 

would give then, th vpp\.. rtunity to ... x"-rcis the kind 

of behavinr r~quir ' d by the. (,bjE:ctivl.:!. L 

E. Oth~r. pic: s~ spec fy. 



• 
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12. D' you consider the organization of content and l ~arnln9 

xperlenc ':s H0r1Z mtdly and Vertically? 

A. Yes r-: -
r .. Nc: .--r 

L! 

13. Please, s~cify the "HOV!" 8nd "\,/H Y" of ycur response to 

Item number 12. 

-------------------.-----------------------------------

-----------------------------------------------------

14. V/hich Gf the fdlowin~ criterl2 do you use in order to 

effectively organize cr::ntent Clnd lec rning ex~rienccs? 

/\. Political Id~o logy. r-~ r..-. .. 

B. 

C. 

D. 

Cuntinuity and S0.qucnce 

~quence and IntcgratiC"'n 

,-
L : 

E. Ccntinuity, sequenc · , and Inteyr~tion 1- I 

F. Gther, please specify. 

-------------------------------------------*----



, 

• 
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15. Y/hich f the following c\_rT.<mts d\J ycu c Insider most when 

..:'rsanizin:;l the content If the curriculum? 

1\ C( ncepts nnd val es I \ . I 
:- .' .. Cunccpts and skills ...... j 1_' . 

f'"' Values ~ n c.! skill5 .-
\." . 

D. Concepts, v~lues, cnd skills -, 
t..-.. l 

E. ~ tt er, pleas sp€cify . 

--------------------•. ~---------------~~---------

-------------------------------------~--------
15. What mc;:}ns ond ways do 'j (" u empl0Y in order t~:' c:;scertain 

whether or not the stDted curriculum (' b jectives hav e been 

C3ttaincd? (please, mcntk'i a few of them). 

17. '1.'hich evidence do y c.u consider marc v Cl lid in ~valuating 

th ~ (: fkctiveness uf th cu rriculum ycu have; c'.~:;i ::J nl;; (: ? 

1'. Change in the :"' chC)vk ur patterns of Ic."r:1crs. 

I/icstGry Gf the content of the different 5 Dj 'c s 

taught. f-' 

c. SUCCESS in Natil,ilC'l I Excmin?tinns • 

D. Othc r, plc()s\: sp')clfy. 

f ' - . 


