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Abstract

The major purpose of this study was to assess the challenges of TVET institute in Arada Sub-
City of Addis Ababa: the case of Birhane Ethiopia TVET institution. To achieve this objective,
data were collected from trainers and trainees using questionnaires .Furthermore, data was
also collected from the dean and administrator and TVET Agencies through in depth interview.
Totally ,six participants were interviewed using interview questions the interviewee were the
TVET institute Dean, the Arada sub-city TVET Agency Accreditation-Reaccreditation
supervisor, the city government TVET Agency work based training, and three administrator of
the institute.

Questionnaires were also distributed to 230 respondents of the TVET institution and 220
questionnaires collected and ready for analysis. The rest 10 of the respondents were unable to
collect and respond to the questionnaires by different meanness the respondents from the
institute were selected by using stratified sampling followed by simple random sampling .out of
the total population 58(53males and 5 females teaching staff, 45 trainers (40males and 5
females were selected out of 436 trainees (273 males and 163 females) 175 trainees (125 males

and 50 females were selected and ready for analysis.

The finding revealed that the physical setting of the institute was not confortable for teaching learning.
Furthermore, the institutions objective was not in line with the national TVET strategic policy. Besides
there was Knowledge gap among trainers .Finally there was lack of human and material resource above
all there was no vocational guidance and counseling as a result student selection and placement was a

problematic ,

Thus, the researcher recommended the establishment of Board of vocational Guidance and counselors,
the need for providing training to the teaching staff about the objective of TVET, the need to encourage
Stakeholder’s active participation and adhering to occupational standards set as to ensure the provision

of good quality vocational education and training.



CHAPTER ONE

1. Introduction

1.1 Background of the study

In the beginning, education focused mainly on giving communication skills and the
rudiments that were necessary to run a modern bureaucracy. Later on, after the Second
World War, efforts were made to give priority to education. Many schools and higher
learning institutions were established with the aim to produce teachers and

administrators that serve the state (Middleton et al, 1993:32)

Following this, some technical and professional training centers were established in
order to contribute to the modern economy. During this period, a very small section of
the Ethiopian Population had individually benefited from the educational system; the
vast majority had no access due to inequitable distribution of educational institutions

(Bowles, 1963:45)

The present government of Ethiopia has placed a great emphasis on education and
recognized it as an essential component for development needs of the society. It is clear
that, education cannot play the intended role unless it is of highest quality and relevant
to the development needs of the society. Assuming this the government of Ethiopia has
formulated the 1994 Education and Training Policy (ETP) which clearly states its major

aim as follows:

......... bringing up citizens endowed with a human outlook, countrywide responsibility
and democratic values having developed the necessary productive, creative and
appreciative capacity in order to participate fruitfully in development and the utilization

of resources and environment at large (MoE,1994:6).

Furthermore, the Education and Training Policy of Ethiopia emphasizes the
development of problem —solving capacity and culture in the context of education (MoE,

1994:4). This is mainly because the country needs the presence of properly trained and



skilled manpower which is one of the most important assets and prerequisites of social

and economic development .In support of this Makulu Stated:

Men ... are the basis of national development it is not the material, not resource , nor
the developments in modern technology that matter, it is the men without whom all the

best instruments of science and technology are of little use (Makulu, 1971:89)

Technical vocational Education and Training Programs are critical in the development of
sustainable human resource to supply the skilled labor for the production and service
sector of the economy as well as an expansion of opportunity for self-employment

(Friese, 1946:15)

The Education and Training Policy gives special attention to Technical and Vocational
Education and Training Program by providing broad and multi-level foundations. Based
on the government economic and social development strategy program new training
programs are identified, and occupational standards were prepared for fifty priority
trades. Curriculum was developed in collaboration with the different Ministries such as
Ministry of Health for health extension trainees, Institute of leather and leather products
for three leather technology trades and Hotel and Tourism training institutes for Hotel

and tourism trades.

Fifty occupational standards were developed in line with Technical and Vocational
Education and Training reform to meet the requirements of the world of work (MoE,
2005:15) Serious attention is given to industrial and Commercial skill trainings as well
as training for the development that the country needs. Trainees are also encouraged to

create job for themselves through entrepreneurship education.

Hence, due attention is given to the organization and Management of Technical and
Vocational Education and Training Program as a sub-sector of the whole education
system hoping it will play a significant role in the curriculum and educational materials
development , teachers training, promoting quality assurance and accreditation system

and supply of educational facilities, technologies, books, vehicles and materials for



those owned by the government and involving the private sector in Technical and

Vocational Education and Training program (King, 1977:76)

In 2003-2004, about 100,000 trainees took part in the newly designed Technical and
Vocational Education and Training Program (10", 10" and 10™ levels) in 25 and 16

fields of specialization in government and non-government institutions respectively

(MoE, 2005:11).

The cost of education, like other social services, falls on the shoulder of government
(D’Aeth, 1978:45). This indicates that in most countries including Ethiopia providing
education and training was considered to be the responsibility of the government.
However, nowadays it is becoming clear that the involvement of other non-government
bodies (private and NGOs in particular) is needed to share the heavy burden which was
handled by government alone because education is becoming the responsibilities of all

parties besides government.

It was therefore; in light of the ever increasing attention given to TVET by the current
Ethiopian government and the increased participation of private investors in running
TVET program writer of this paper was interested to assess the challenges of TVET
institutions in Arada sub city of Addis Ababa: the case of Birhane Ethiopia TVET
Institute with the aim to analyze the roles played and the challenges encountered by the
government institution. The major components dealt with in this study were mainly
objective, sources of school resources, utilization, teachers’ qualification, student cases,

certification and accreditation.
1.2 Statement of the problem

Despite the opening of the first modern school in Ethiopia in 1908 and the first technical
school as late as 1941, the necessary preconditions (in school and out of school
factors).were not fulfilled. And the major challenges facing the TVET Institution
according to (MoE, 2008:11) are:



» Low quality and theory driven teaching this is because of resource
constraints, lack of skilled TVET teachers, under funding. Lack of
adequate place of work and running cost

» On one side No effective two-ways linkages between industries /
enterprise and on the other side , the institute lacks updated training
material and tools, lack of skilled manpower, use of too old items of
equipment that have been used for decades by other institutions, lack of
adequate facilities and the ineffectiveness of the training in meeting the

required knowledge and skills.

Therefore, the primary objective of this study were to assess the challenges of Technical
Vocational Education and Training institute in terms of objective, school resource and
utilization and teachers’ qualification, student cases, certification and accreditation. In

doing so, the study attempted to answer the following basic questions:

1. What are the shortcomings of the Institute to achieve its objective
regarding the quality of training, teachers training, and practice of
“learners?

2. To what extent do the workshops machines and other training material
affect the teaching of practical skills?

3. What are the challenges of the institute in light of its means of obtaining
and utilization of financial, human and material resources?

4. What are the current practices of the TVET institution to attain the
objective of the National TVET strategy?

5. Is there any effective two- way linkage between industries and the TVET

institution?



1.3 Objectives of the Study

1.3.1 General Objective

The general objective of the study is to make an assessment of the challenges of TVET

institution in Arada sub city of Addis Ababa: the case of Birhane Ethiopia Technical and

Vocational Education and Training (TVET) Institute and to come up with possible

suggestions and recommendations.

1.3.2 Specific Objectives

The specific objectives are as follows:

>

To identify the role of government TVET institution in terms of attaining
its objectives.

To assess the challenges of the TVET institution in light of its means of
obtaining and utilization of financial, human and material resources.

To examine the major challenges that the TVET institution face in
developing, concerning its accreditation and its relevance and acceptance,
in relation to selection and placement of trainees and rendering vocational
guidance,

To assess the current practice of the TVET Institution to attain the
objectives of the National TVET strategy.

To assess the teaching theory and practice in the institution.

To identify whether there is any effective two- way linkages between
industries and the TVET institution.

To forward some possible solutions for the challenges related to

Technical Vocational Education and Training. Institution.



1.4 Significance of the Study

The study may be useful in exploring the weakness, problems and challenges of
government Technical Vocational Educational and Training Colleges/institutions in
playing their intended roles, where and to what extent they occur. Since this research
focused on one government TVET institution, and a case study it will also propose
important solutions that would help to overcome the existing major weaknesses of the
institution and maintaining successes. It will also anticipated that the study will create a
better understanding about the role of Technical Vocational Education and Training

Colleges’ administrators but also in all stakeholders. Furthermore, these research study:-

» Will show the contribution and role of Technical Vocational Educational
and Training institutions in creating job opportunity for the community.

» Will help the private sector in defining what is expected of them when
they invest on Technical Vocational Education and Training programs.

» Will raise awareness of the employing organizations about the
competence of technical vocational education and training college
graduates.

» It Will give relevant clue for other researchers to investigate further issues

pertaining to technical vocational education and training.

1.5 Delimitation/Scope of the Study

In order to make the study manageable it was delimited only to one Technical

Vocational Education and Training institutions in Arada sub city of Addis Ababa.

1.6 Limitation of the Study.

The problems of getting the respondents with fresh perspectives particularly during
interview session, and the ideas raised are not rich with important information that the
researchers want. Furthermore, there was lack of financial, time, and conducive
environment to conduct the research. Besides, the respondents were not willing to

respond to the questionnaires.



1.7 Operational Definitions

The following key terms are defined according to the context they have in the study:

>

Accreditation: - The level of acceptance and recognition of the diploma
and certificates of Technical Vocational Education and Training colleges.
Government TVET: TVET programs provided by government agencies
which are accessible to everybody who meets the defined entry
requirement in respective level of grades.

Quality training is defined as a measure of the training received in
meeting the knowledge and skills objectives, is at the heart of effective
vocational training

Role: Technical Vocational Education and Training Colleges
involvement and contribution in the process, preparing and realization of
the National Technical and Vocational Education and Training program
objectives and resource utilization

Technical institutes/colleges: an educational institute at the post high
school level which offers specialized education in one or more fields to
prepare individuals for employments in positions which lie between those
of skilled worker of craftsman and the professional scientists or
engineers.

Trainee means a person who participates in technical and vocational
education and training program provided by a training institution with a
view to acquiring or upgrading his technical and vocational skills
Training means any technical and vocational education and training
provided through formal or non-formal program leading to a certificate
or a college diploma and it also include competence earned through work
experience and attested by the test of professional competence

Technical Vocational Education and Training :any educational
training and leaning activity leading to the acquisition of knowledge,
understanding and skills which are relevant for employment or self-

employment.



1.8 Organization of the Study

The study was organized in to five chapters. The first chapter deals with the background
of the study and its approach. Review of the related literature was presented in the
second chapter. The third chapter was devoted to research design and methodology.
The presentation and analyses of the data collected and interpretation of the findings
were included in chapter four. Summary of the findings, conclusion and
recommendations were presented in the fifth chapter. References, appendices and

declaration were at the end.



CHAPTER TWO

2. Review of Related Literature

2.1Introduction ofVocational Education in the Ethiopian Context

It is generally believed that traditional church education might have originated during
the Axumite kingdom when Christianity was introduced at the court of king Ezana in the
fourth century. This kind of traditional education was aimed at preparing priests, monks

and teachers to serve the church program (Teshome, 1979:10)

When traditional church education was pre-dominant education for work was not given
a proper consideration. According to Mathew, as some educators proposes that it was
after the early sixteen century that some initiation of educational activities besides the
teaching of the religion and language, training in hand-work was provided by the

Portuguese Jesuits for the first time (Mathew, 1947:52)

According to Berhanu and his colleagues, the formal schools that prepare for work were
founded by Swedish evangelical mission for the first time in the 1930’s. The type of
education they provide was like typography, book binding, Carpentry, needle work,
spinning, printing, metal works and agriculture both for boys and girls in Amhara and
Belessa. Beginning from this period, Schools of technical and Vocational education in
nature were established immediately after liberation due to the urgent demand of
technicians, managers, planners, engineers and other economic oriented labor skills

(Berhanu et al, 1988:39).

In light of this development the Addis Ababa technical School was established in 1942
and then followed the Addis Ababa Commercial School in 1943 Asmara Trade School
and Bahirdar Poly Technical Institute in 1954 and 1964 respectively. In addition, other
public, Private and mission training centers were established over the years that founded

to meet the shortage of trained man power in the country (Araya, 1973:27).



Education in Ethiopia, as in other countries was dominated by religion.

Because of its geographical proximity to the Middle East, Ethiopian was among the few
countries to adopt the world’s major religions dominations namely Christianity, Islam
and Judaism several centuries ago. These theological institutions even though for
various motives, were primarily responsible for the introduction of education in this
country ,In this connection Teshome admitted that any account of Ethiopian education
must recognize the contributions made by different religious linguistic and cultural

communities .....(Teshome, 1979:10)

In view of its historical missions and the contributions made to our society Church
education forms one of the oldest and continues system of education in this country.
Thus, the Church remained not only the major social agent for preserving all aspects of
Christian culture and heritage but also played a great role in producing civil servants for
the state until the introduction of modern education at the beginning of the twentieth

century (Teshome, 1979:11).

The most important factor for development is the skill and Knowledge of people. There
was a time when Ethiopians valued the skill of people and as a result, the country was
relatively an important Center of technology and arts of that time (Teklehaimanot,

2002:2).

Starting from 1991, Technical and Vocational Education and Training has been gaining
its energy and become the agenda of the present government. According to the existing
education and training policy attention has been given to this sector having in mind that
the general development of the country will be unthinkable without producing well-
qualified middle level skilled personnel in various fields of studies. Introducing a variety
of fields in to the program and changing the general policy and the general goals of
Technical and Vocational Education and training has manifested this fact. Hence, the
Technical and vocational Education and training expanded throughout the country and
number of School increased from 17 to 126 in 2001/2002 academic year (MoE,
2002:15).



According to MoE, there were general higher education and extended Technical and

Vocational Education and training programs within the system of polytechnic education.

General polytechnic education was a program which included all the major areas of
content treated appropriately of the junior secondary (7-8) level which higher general
polytechnic education was a program offered at ninth and tenth grades. The extended
Technical and Vocational Education and training program was given to prepare and

produce skilled manpower (MoE, 2002:20-47).

Later it was found that, the education given in Technical schools failed to prepare
students available fields in the industries. It failed to prepare students for the other
available jobs and as a result, the majority had to employ in jobs that had no connection
with their training. To this end in 1983 the government passed a resolution calling for a
review in 1985 a 10+ program was inaugurated and new training policy composed of
various criteria become functional. This change was intended to equip the prospective
graduates with better knowledge and skills which could not cover at the previous 10+

level (MoE, 2002:6).

As discussed earlier the previous 10+2 training program, was replaced by 10+3 program.
The 10+3 program was launched to fulfill the specific objectives of the training
program. To develop the skills of modern production system, to families one with the
process and the means of production in the economic sector, to link theory and practice
and to practically and effectively participate in local development activities. Of course,
as far as the researcher was concerned the program in the studied institute launched to

the 10+4 program.



2.2.1physical set-up of the TVET Institute

According to MoE (1996:34-41), training institutions should be constructed in a way
that they can be convenient to conduct the daily training activities. Wide school
compounds with wide parking and play grounds, separate buildings for different types of
trainings and administrative services. Moderate classrooms should be prepared that are
not narrow or too wide, not hot or cold, which are convenient for individual trainees and
trainers, for group discussions, and for practical training. Classrooms should be also
furnished with quality furniture and equipments, and other training materials in their

proper placement.

Furthermore, the physical set-up of the training institutions should include the following
rooms: Model offices at the central location, apprenticeship office, Vocational guidance
office, laboratory rooms with well-equipped and proper arrangements of laboratory
materials, libraries equipped with sufficient number of convenient tables, chairs, recently
published books and other printed readable materials, registrar equipped with trainees
records cabinets, sufficient numbers of separate latrine rooms for boys and girls,
recreation rooms at a good sight where noise disturbance should not be created for

training classrooms,

First-aid medical treatment office at least for emergencies, printing rooms, multipurpose

halls. Electricity, water, telephone, services facilities also must be basically fulfilled

(MoE, 1996:32-41).

2.2.2. Preparation of Instructional Materials for the Training

Instructional Materials Such as text books, modules, and other supplemental reading
materials should be prepared in a way that they can guide the trainees to make the actual
practice. They should be easy, clear, brief, and related to the actual practice of specific
courses, so that the trainees can easily understand the concept of a course and practice it
with no confusion. The materials should initiate the trainees to create new ways of doing
things; such instructional materials should be also sufficiently available in the training

centers (MoE, 2008).



Currently, the training curriculum guides are prepared by the Ministry of Education and
distributed to each training center. Then, the course trainers /teachers prepare the
materials. It is assumed that because teachers know more about the specific courses on
which they are giving training, they can also easily relate it with the environmental
conditions. Furthermore, teachers know their trainees behavior, capacity understanding.
In addition, they can easily get comments from parents and organizations on which they

need to focus in the preparation of the training materials (MoE, 2013:28).

2.2.3. Training TVET Teachers/ Trainers

Training enables trainers to improve their abilities to provide effective service to
students, to improve the quality of the existing education, and to increase the production
of a country (Stolte, 2006:26). In addition to the available training materials, the
knowledge, skills, experience and attitude of a trainer should be at high level, at least on
the course he/she trained. Likewise, the trainers should know the level of understanding
of their trainees, the local and the overall country wide situations in which they are

living.

According to Stolte (2006:27) all of these qualities can create an effective interaction
between teacher and students, as well as the heart of high quality technical and
vocational education and training depends largely on the efficiency of the teacher. As a
result, the interaction of the trainer and trainees will be good and can provide meaningful

training to his/her trainees.

In the Ethiopian Education and Training Policy MoE (1994:24) it is clearly stated that
trainers should be adequately trained and certified before they are assigned to train
students. Trainers must know the actual job of the course of what they are training and
must be able to demonstrate it to their trainees by doing. For example, if the trainer is
providing training in accounting, he/she has to know the account titles and procedures of
a specific business firm a country job and should be able to demonstrate it to the trainees
by doing. Asking trainees alternative ways of doing the job in the mean time can

motivate them to concentrate on the training and to create new methods of doing the job.



This could be realized in the business firms and non-business organization of course, it
could be very hard to prepare organization offices for this purpose, however, this can be

true with great effort. Therefore, UNESCO (1973:23) asserted that:

Before trainees are accepted in the institution, teachers must be trained as technical
and Vocational teacher, so that they can have the fundamental components of skills that
include general education, theoretical and practical studies, employment experience,
and pedagogical studies and supervised practical teaching in special field. This
component enables the trainer to provide quality training that can prepare trainees with

the required quality of middle level skills. (UNESCO, 1973:23)

Consequently, UNESCO (1973:25) stated that the type of training should be varied

based on the level of development of a country’s economy.

Highly industrialized counties will have far more need of technical and vocational
teachers in all levels than developing countries and therefore will have an educational
system designed to provide them. In this degree of technical development, trained
personnel is required in a situation where there is no trained teachers to train the required
personnel. It is obvious that if the degree of technical development is low then there will

be neither teachers nor trained personnel.

Good vocational training requires instructors who have technical skills, industrial
experiences, and pedagogical skills. Unqualified teachers adversely affect a country’s

qualified training (Middleton, 1996:195).

2.3. School Resources

Over all, the relative success or failure of technical and vocational Education Program
greatly depends on the teaching staff. A teacher is the most important employee in a
school system and renders service which is the heart of the objectives of the system and
thus, has the responsibility for achieving of the educational