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ABSTRACT 

The purpose of this study was to assess the role of the regional government and the current practices of pre-school education in three selected Weredas of North-western Zone of Tigray Region. To conduct the study, descriptive survey method was employed. To effect this, out of two Zero-classes and 13 KGs in the three selected Weredas, two private KGs were selected by purposive sampling technique due to the presence of large number teachers in Endaselassie Wereda. Moreover, three Kindergartens were selected from Endaselassie Wereda using simple random sampling technique (lottery method) of which two were private and one government Kindergartens. Besides, out of the two Zero-classes, one Zero-class was included in the study using 10llelY method from the mentioned Wereda. Furthermore, Two Kindergartens Ji"om Sheraro Wereda and one KindergartenJi"om Medebay Zana Wereda were selected by available sampling technique as sample pre-schools. AI/teachers including principals thirty-nine in the sample pre-schools were used as subject of the study. In addition to this, 18 children's parents (1Fho h(1"'? Im-q-schoo! age chjJdren q,'?,"0!!ed /,'; pre-scl:cc!) were selected by accidental sampling' technique and 9 parents (who have pre-school age children but not enrolled in pre-school) were selected by purposive sampling with the guidance of principals. One Regional and three Wereda level Education office experts were selected on purposive basis. Four types of data gathering instruments (questionnaire, interview, observation checklists, and document analysis) were employed. Pilot test was conducted in ten pre-school teachers and the reliability of the instrument (questionnaire) was computed using Cronbach's alpha. Accordingly, the pilot test result was 0.77. Based on this result four items were modified. Finally, quantitative data were analyzed using percentage and the qualitative data were presented in words to supplement the data obtained through quantitative methods. Findings made clear that almost al/ the studi€d pre-schools have adequate indoor and outdoor equipments as the standards set by Tigray Education Bureau; most pre-schools (91.2%) have moderate conduciveness of classrooms for teaching-learning processes; 82.6% of teachers have trained in pre-school teaching; the involvement of parents in pre-school were moderate (55.9%). These all encourages the practices of pre-school education. However, pre-school education was not practiced as stated in the policy due to lack of separate school environment, poor sanit(JJY facilities of pre-schools; poor organization of materials and equipments in classrooms; low opportunities of in-service training of teachers (100%); scarce of assistant teachers as well as lack of training (67.8%); less allention and support of regional governments. Thus, the RBE, WEO, pre-school owners, pre-school teachers and parents need to give high allention to enhance the practice of pre­school education in the thr~e selected Weredas o/North-Western Zone of Tigray. 
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CIIAPTER ONE 

INTRODUCTION 

1.1. Background of thc Study 

'PrL' school L'ducaliol! is a cruclUl stage ill the tile span Orhum C1n hcing~ needing care and pro pel' 

inlluL' ll cL' UdialarcllL li)7h) , rhe \\nlc!' also explain .... that thi:-. i-; Il\)! \\1111'1111 r'.",'''';(lli. thiS 1:-, II: 

Sla~L' at \\ !li ch rapid ph) sical alld menial dc\ CIOPIllL'llt takL's place ('hlldrL'1l .III: s;nd tu 

achic\'cd haH'-adl1lt slallil\: ane! !It'calcsl dc\'(,;!opmcnt during Ihis sta~L·. III line \\ ilh thIS. Bloo1ll 

(1 1)6.') suggested that tl1l'l"c is also Ilillch dcyciOPIllL'I11 i ll tilL' tnklkcludl !.~r\~\\ Ih 111 thl.' lirSi It,tli 

III addll!till HlClltdll1!-! Id ~Ui\'dJlt (~O()(» carl) IcarJ111l!!- l'\J1cnClll"l:s <..11\.: l rllClallO Llll' l'uiUJ"CI,\l'.! 

hcitll J o! childn.:n. ,-lIld establish the rounciatiol1 i(lI' the dcqui ... lllllll \)1 kno\\k'dg.L' and skills tkn 

chi Idrt'li 

SilllilurJ.\. ('h~)\\dhllry and C h(Judhllr ~ (~OO.2 l)()) c\plam thc itllPdrldll"~ il ;11\ SclilH)t l'dlll·.1 

\.IS" ()ur n .. llldll-" future _ its prosperi!.' o r P()\crt)_ stn . .:ngth or \\Caklll':,'-; depellds lilt till.' -":<11\,' \' 

\\ hiLh \\l' hudd Illc i,:hurackl and habib 01' ollr childn.:n-- !'Ill' dulllDI;- d:-.c .!dlkL d id! 

il1 ... ·· .. ,'.:IllHd \l.·~.w·, ,}I !Ill (hdd h the IKTiod l)rlh 11l(i\itllLLnl k<'lillillt!- ~11\d iilll'lh.T~uLtl dc\duPIl I'_t'\ 

"!lK! hl'lh':' .. : if FI\J..,:-' pOk'n!i~d l'duc<.lt iunal signi licaJlcc" I·l l\.' ,dlO\"\, ,\ rller-, -.;h l '\'.l'd lhal p:..: 

_____ .... __ • _____________ .... ___ ._,.._ ..... _____ 'K..h 

\ \! \tlk:'~' _,I I "',1.-.111,'\1:, d.,,[II.lk \111,11,' .k ';11111' 'Il!, • ( IIri"ul:!:n ,\ :':,h' .. I- t, ',' ~01'1"t Ie t',I', i'i.'li:'.· 
• ...... ·_~ ........ __ • ___ h 



I he Currellt I'rac ti ce "f Pre-Sc h",,1 h lucation 

j.J'um an L'COlllllllic pcrspccti\c. prc:-,chonl educatioll Gill leduct' lHL'rall CP"ih tu scilu(ll'i dlld 

soe iel\. It can n.xlucc retention in hn\lT grades oj' pr1111~U') education . drupping Olll or sch(luls. 

placement in sJll:t:ial cducatioll. lk linqllCtlC) rates. an c,\pcndilllJ'L' 011 \\L'II~lrL' and S()Ci:t1 

sen ICL'S It G il l also result III more \\orkll1 !-,- l110thers tlild incrcasL' tilL' dhlllt\ 10 IlIll ct ,Ill 

success ful I ) as all adul t (:vIol' .. 200'i: ~ I iller alld ~ Ie 1)(11\ e lle. 1')<)' ) . 

. \ s a result. prL' -'lchool education becotlles a point 01 ' common concern 111 hoth dcn.:h)pcd dlli.i 

dc\clorill~ co untt'lcs . ' \SSlIlllptiolls about its importance ha\l~ led to rapid ex pansio n or pIC 

school institllli()]" alld ill qualit) o f lileilities alld sen'ie,,, (Olatun.ii . 1')<)0). Aceordill!!I). "' 

I uropL' ( j c rtnHtI ,\. Britain. , \ustria. S\\cdcn. l'rall(I..:. etc.) and l Jllit cti St:ltc or \mcriea it [ouk 

signilic<:Int step i()n\·ardcd in lXO()"s.\~ hereas, ill dl'\cltlpin~ \\orld . !llal!ll, III sl!h-~ahill III 

1\ l"riean cOllntrles it is 01' recent ori!!in (Ilusen and poslcth\\ aitc. I ')')'i) . 

In I Ihinpia. Ihc' pre-sc hou l cdlleal"'" \\'" c'stablisllcd in I ')()() in 1)11"'-1 hl\\a In prll " 

huildin~ l)! !Irst r~t1l nnH.1 111 LII IH) Pld (J)c:lIckc . ~() (l /) rlll'll. a I1Ull1hl'r l)1 ,)I"I\;1L(' prl'-'>vlh' 

i.l1t:'H . .: hL'd tll till' Ihl'n c.\. ist11lg \xlucaliol1 \\crl' institutlollS slIch as !·Il!:,dISh :-,c hnnl lhL' (llTI I,. 

'~dl (hlL I: Cl'\..' (lchn .. ' ,\\ariam and thL' like started. gl\ in!:! sen iCL' ~ tor !',:hildrL'tl ti l' nch parcl1I:- 1:1 

,\ddl " .\haha. nlli. prL'-~chool as a ge lleral cotl1munit: Sen ices hegan II I \Ugdst I ()()] I·.C .. \\ li!1 

IC:\\ pilot prniceb eSlablishcd in the lTla.im to\\ns of Ihe COUIII!"\ under till' 'vlinistr ., nl' Nali(""11 

! \. 'I:' 

PeaeL' ( 'orp ,1lIuntCLT:-' rail these cL' !lILrs \\ hell lhL'sC \ olul1tL'crs 
, , 
Il! , 

prugralll \\as l<.lkl.'ll ()\cr 11: \\()t1len \ ·jI1a!:!c Ic\cl \\llrkcro..; \\ho \\CIT nt'l "pl'I.: il iCt tl l: trained [dr 

~"II()lIal l' ''"llnu illil ""d Sou,,1 ,\i"rCl'r, (~' I NCI)S/\) alld IlL',I,lL'd b\ \llIa!,e le\c'l \",,'k, 
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I· mill I ')OX I 'n ~ . ollh 77 k i Ilderganens \\ ere eslabl isbed . I'kse pmgratns all,)I.\ cd spacc I"r 

ulIl) 7.)n oul ul' :1.) million children age 4-() (Nee. cited in Ikmeke. ·'()()7). I\lthough IhL' 

largest population orchildrcl1 li\ c in rural dn . .:as or lhc count!':_ 1Ih.·S ..... klllliL'rgarlL'll .... \'LTC II1l1i l,'d 

\0 urban areas or I :thiopia and \\cre run h: IVl issiollarics. Prl\ 1I1 ..... kl!lLkrgartcns tngalll/al1l 1ih 

and MiniSlr) or Nal ional COIllIllUnil) I)c\'e luplllcni and Social I\ih,irs. Surprlsingl\ ~ I ol·. did 

nul pal Illueh allellilun durillg Ih" periud (NCe . ei led in i)ell1eke. 21l( 7) 

II'L' 'ioc",lisllL,\(,lnlll,n 01'1')(,(, L.C \\as a Ililning ponll in II \(' hlSl ur\ 01 "h Idhoud educa: 

in I.lhiopla (Iklllek,·. 20(7). Thc aUlhor a lso explains Ihat in I'n .' I· C. an nl(icpend", 

commiss ioll calkd "Lt hiopian chi ltl n:n "s cOlllmission' was establ ished \\!th a task orcaring a!ld 

ed ucatIng l'lhiopian child rcn. Moreover. in I 'J74 1,:.('. I(,r lire lirsl lillle in Ihe hislOr) or II \(' 

couI1lr). Ihe ( ollln1l:-,sion (Nalional Children's COlllllliss ion. ciled in i)ellleke. 2(07) produced a 

m;.l!lual lor killtkrgartcll \...'duc:'llinn ill 1·:lhiop ia. 

I:rolll I 'J7' - 19'){) pre-sc hoo ls gre\\ rroll1. 77 10 ') 12 . I·unher. pre-school enrolnlcnls grL'\\ I'r,m 

7)7) I02.llI)O I)nrl n~ this lillle . Il)r lire lirst tillle in Ihe hislon 01' lire connln. prc'-seh", I 

CdUCHtilHl hL'C<llllL' p~lrl (lr the ~atinnal l:d ucatl!,)ll Pullc\ hlll\)\\ illt! thl;-,. till.· lir:-.t lldllOfl,d r! 

SL:lhH)1 LlllT ll..u luHl \\;..1:-' de\ clupcd In additIOn to 1I1L':-'L' ma.l\)! Li1:ln;'L·s. thlCL: .... L· p .. 1 

tk'pd rtnlL·1l1 :-' \\' ·! L' L:.~ t ilhlisl1L'd \ \l1hlll th e Ill'\\ i\l linl slr~ 01' h.lUt·atHH) III SllJl pllrl I hL' spcclal\ / 

lrailllng oj" lL;JehL'l"~. clIl"ncululll ~tnd lcxthooks d]lpruprl:llc for \L'I": :oul1g child re n. oJ 

-,; uJlcn i:-,iull alld L'\'i.tlu~ll i on of PI'L' school education priJgri.lrn~ t I)cl11ckc ~~O(7), 

,\ccording 10 ~ lol ('(I() ~I eurrell ll). there \\e re I·('n prc sc hoo ls II I lire ClHlllir) 1\lIh tire lo!,, 1 

enrolment n'· aho\ll 1~, ."l~() dJ '. -i pt'l'CL'nl Ilu l nl" rd'-i7.P·,I( ) ,l"jr t I: . I.! • 11!~d',T'~.lrl\'I' 

chddl\.' !1 ( .. j b). 1111 :-. ti~J.lIIL illdlGIlL'S thai tilL' ~1"l)S :-' CllfOl!llL·llt I,-i!:n 1I:.' thldJ1! d prl.. -SLlHl\,l! l~ \1,. _I 

[II 19l) _. Ihl...' gO\ Cl"illllL'III ul I Ihl(lpi ~ ! adopkd ~l IlL'\\ fdltGltiPIl dilL.! I l"il;:,llql IJ<dic) ( I( Ii 1l]' 

\~ ' ilhlll lh~~ I'rllIl1L'\\I)rk o r IhL' r·Llucaliull and I r:lllllll~ P{)11C~ IhL' !.J.t) \ '~'J·Il11Il·111 11il;r'.UL'd :-ifl:"'l 

"tn,IIL'.:!-~ Indlc<lti\L' li\l.'-\cLlr plull dnClllllL'llt Lal1cd I·ducalil)]l SL'C lpt !)l"..:innll1L'Il I Prufl:l l 



I Ill' t 'urrl'nt J>racliu.:: nr I>rc-Sch(lol 1'.ducatiol1 

II'Slll')lo implclllc'filihe policl ( :\ ,1,,1 . 20lPai 1\llllle Ihree I'Slll' , Ihal 11,'1', prepared I'roll l' 

) car I '!'l7") X 10 200() 10. education li)r children bell.lccn a~cs .j 10 (, hal c 1101 heen gol 'PCl :t 

attcnlion e-'Cepl a simp lc slatemenl or Ihe recognilion. I:or e-,ample. in Ihe lirsl 1·.SIlI' docunle lll 

\\ ith regard to the pn.:-primar) education is conce rned. the document suggests that C\ Cll thou~h 

the importance nJ' pre-schoo] education is believed to be tremendous. it rna: not he an abso]lllL' 

neccssit: Itll' Lhildrcil tll pass through it. I>rc-prilllar., school IS IH)\ ;1 prillI'l l : 0 1 thl' ~O, CI'IlIIlL'llt 

untier tilL' currclltl.'Conomic stntU:-i ll,'thc cOlilltr), In thc utilcr \\\1I 1 ")1)I) s <I S \\l'l l prl'- pnllld '\ 

ecillcalion docs nol gel the proper attention (Mol':. 2002a: Mol':. 2(0»). I he I'OIc 01 gOlunlllenl 

,upcn ision (~1ol .2002a) 

In addilll\ll. IJerel" ( 1()'l-1) s tudi es made in pre-se huol s 01' .\deb .\bah" IH)Jllled (lui \I 

Icariling l'1l' ironment (the physical sct-up oj' the kindergartens in gellcr;lI ~l11d I IlL' class n)(lIll s Il 

particular) \\ a .... np t condllci, e It)!' proper implcillentatillil or the prc -sl'hup ] l: dtlGtlh l l1 : ba>ll 

1 ~lcii 1ti cs ~l1ld eq uipillents V,ere considcrahl) lacking: the tnlllling as \·vel! as ci.)mpclcnc i ~~ n( till' 

teacilers "ere illaLil\ .. ll.laIC 

In sum, prL'-schoni educational prugrams In j'.thlupia therc ~Irl' l!mlt ... ltJ O n~ iii rlll'L'l I Il ~ demand :-- ,j 

propcl' impklllL'lll:..ltlull thL ]1l'c - :')chllull:dl.lcatiuJ! dUL' It,) lack ll !' n~~t l\J!"",> [I' !i,~ul hLJ!1I~1I l' 

and matcrials) . I hus .. lhi .... slud} "as attelllptL'u to a:--~e:-. till' ruk oj' J'L' ldIWI ~I.l ! '. L'I tll11 vlll Jl! 

:-.chool l\.Iuc:ttl ll n :lIld tilL' curTL'nt practices or pre -school CLiULtllior: III thrcL' s"":!cil'd ,,\ L' 1L. ~~ i 

1.2. StatcOlt'n! o/' the I"'oblem 

-----------------------------------------------------------~~--.-----=--------
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IhL' ('elln:nl I'r,lcilce (lJ' I're Scll< )ul I ,dlle" l illn 

access of prl' --;clllhll education to the SOCiL'!\ IS \c r) limited until recelltl) I he litlliillgs al~\I 

!\'\ 'clIkd that tIlL' t~O\Ctnlllc nt ha~ nu 'ilralq!.: I'ur the C:\j1i.lIlS10ll or prc-sch(}(lls. !\ Ilh()u ~h Illl 

.!! i)\CrllIllCnl \\<1'-' prcp .. lI\x ! ...,pelltic stralq.!: 11ldICall\L' plan dUl'tllllL'llh fur l'lluCalloli ;l:l 

( 1',SIWsl I'mlll Ihe )car 1')'n/() X-200() , 10, educalion I'or chrldrL'n hC"ICCll "f!c , I II> () l'dll'" 

go t special a l ll:ntil)J1 C\CL'pt a si mple statement 01 " recogn ition (1)clllckc.20() 7) . Rega rdi ng pi . 

prln"ll'\ ,'dulall,lI1. Ihe LSI»' - I I I duculllcnl indicaled Ihallhc 1',lhiopian f!OICI'nlllL'lli pulicl 1'111111 

IhL' \ L'ar 1IJ' " (0) (I() 20()l) I () is Ilul IOl'stablish and rUIl pre-sc hUll Is (\ Illl" :'(Hh I, 

Ilu\\c\'l~r _ SO III L' 1\J (iOs. rcli!:J,1UllS or~a llif(Hil)I1 S and ..:OIl1IlHlIlitic .... rUIl k\\ r1l"l' sellOoj, in till' 

cOUlltr): thCSL' arc limited to urhan areas. In arlditioll. \\ilh the C\l.'l'ptllHl ul \U.' 10.,'\\ 1'~11~IP;l' 

and N(iOs, prc-,choo ls all chargc J(:cs Ihm arc too high I()r ""111) Llhiopldn I,"nilics "htl cun llu l 

arlll:-d :o'J1a~ IkTH,,'L. till' 11l~qlll'it.' nl"pUpltLlli .. lI1 \\hn li\L' ililhe rura l arl"d and Iho\c l'n)1l'l pll,lr 

!atnd!~s do 11111 ha\ L' ,1l'l~SS III pr~-pl'imi.ll'." ~dllCaIlOJL I )lll' tu thiS. llh.:rc i') lo .. ~ l ' IJ1'uIIIllL'il ' ( 

childrl'lI ill Pl\' .... C'lhHll cUlIc<.l lion III the c()lInt r ~ til c..;uPP0ri of 1111 ..... \1l11l,111l' l{qlllrllT "l'\\ ,p:, 

(\0\ ~7 ': ()() -~ t.l ') l'\plain" th~ g ros:-. enrolment rale ol'prl' -pnnwn educatilltl J\ c tlrlcllt h \1 

~ l)lJ O 111 thc COllntn 'ulld .20 tJ In I Jgra.' I{,,:~p(ln as a \\holc, 

rvln rco\cr" llll' pl(lctil." pI 11ll: a\~I Jlahk pn.'-sciloo ]s arc sulll:r ing rrU1l1 dil'li,:rctll prohlcms. 1:1 

"iUppurt 01 ' Ih ls \lllt'!c\\(Jr!, {~()07) 111 her IT~l'arlh lillding ~:(ll1dtlLll'l1 ill l'a\1 ShUd /'1)lll 

illLiil'aled lhal till' pll.' ..... lc~Jl '-.e l up. Lhl\SI~ll1lll~, ~llid llUld(H)!' :"lP,ll""::-' '\l'll l!',l 11,'I;d,J, !, 'Ij '!'Ii,' .... 

1I 1lpkllll'Jlli..llitlll ul ' prc -school curncullil1l 1 hl' prl':-iUllL.' .. )j ill-l 'quipPl,t! t:i:1SS),UUlI!S alld pi 

g roulld \\ jth IlcCC,)SClr.\ Cl]UiPIlIl"1lIS i.lnd Illi:l ! l'ria:s: thut IC<lchers had either lr~l1nin!1 liJl' :--.hnrL 

dunllHlIl or 110 train ing Iu \.'t.hIGllL' 111 till' "-il! d\.,.~arlL'lJ: l in!ILl~-..l jldr...:llI 1!l\\')I\Ctlll'lli in Llllltl.' 

]itl'rac~ de\ etuplllelli ~Hld Il l si!111i til'allt "illj1LT\ :-"or~ .... l'r', i~'~ jill'\ itil'd III !!i,~- ,,'.1\ l r:l ll1"':lll lith! 

at dilTerent k\c] ..... h<l\l' discuurdtlin g !111pacllll ttlL' lJllpklllL'1l1~lllon 01 ;'11\ ... sc hpnj ,,,:urrll.,'ul 1111 , 

j 11,( \ '''\()(}() \ a!l~i ! !I.I"'~l"\' l~{)(P ) !' .... 'cullllllelli"kd thai C\~H II' t11l' Y")\l'l'JIlIll':H "ihlHdd Ill), , 

C\pI'L'kd 11) llPl~1l d!H\ rUIl pre schlwl in"ililutillll ,"; . it is required to tk'\\:!op ..:llcCli\l' slratL"g) i,~', 

I( l I 1~; I:..;cd 1)J1 Ilk' 1\I,~\lInlllelldi.tli()ns !~i\\.:'n b\ thcsc rL'~ea!l.'hL'!'s , the ".d \CI'IlI11Cni 1li..IS prcpdrcll 



bodies has Illentioned, liascd un th~se stratL!Llc~ alld gUl dcllllCS_ ill ~002 I· ('. \ddlS .\h;li '~l 

I'.duealiull l~urLa li has \)p~lled ~O gn\clTllll\.;ntal pre-sehonl:-. rur tht)sc orchildren's 1~llllilies "lin 

1.3 . O bjective of the study 

nlC oh.lecti\c ol"ihe stud} \\as to assess the role o/" rcgional gtH'Cnlll1L'nt ill preschool ctiucatllHI 

and 10 inq::-.tigatc the current prac t ice l)f pre-sc hool educution in thrL- .... ' ..;L'lTled \\eredas \.1 

'\Jonh-'v\ e~lLTn /t)lle \) 1' I j~ra) 

1.4 . Rescarch qucstions 

o 

110\\ I .... tlK' pre schuo l ctiuca\]()11 implcml']IH:d? 

111..1\\ lar ~re the prL'-st.:houb \\ell cqlllJ1P~d \\1111 materials and ha\L ,hJeo...jUi..lll.: .,pace..;' 

t lJ \\hat e'\iellt leachers are adequale and h:"l \c thl...' required qual!l!CalHlll :(' Il'acll 111 Irll' 

pre schools') 

______________ ... _____________ ~ .. """" •• ".""_' ..... ,. h~ .... _ ... __ .~·_.' __ _ 
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1.5. Significance of the Study 

I\ssl'ssin!! till' practIce 01" prc-schnol educat ion is vcr) impOrlant part or edllcational process ((1 

ohtain c\ idcllCL':-' Ill!' IlllprO\ ing the dnl\\oacks. I icnee. this research \\()tlld he sil-!niticant in tile 

Regional k\cls) so as to i1l1pn)\L' and I~lcilitalc thL' qualit: ur prL' ,:-;choo/ ".ducaII PIl 

it 11 Jl kllll't\ ta I ion: 

CdUC:ltiull Oi'liCL' \Ol'IlStlI"L' tilL' qual it} to he maintained in Pll'-SL'llIlul L'ducil lion . 

J. In InlTL'USl~ 1 Ill' ~1\\arCllL'SS nI'O\\llCrS ul'prc-school thruugll \\Cl\.:t!U k\I.:1 l'tllIl.:'I!, 

O["[icl' L'.,\Pcrts to \.:qUJp pre-schools \\ ith essential humall and material res()urces 1\.:qU! 

\0 ctfl'L1!\ Lh rUIl pre-school educat ion: 

-t. 10 illlpnnL' the collahllrati\L' and intL'racli\c effo rts and responsibilities oftcachcr"i arId 

parTnls to assist children's lea rning h~ ' the help or conccrlll'd rl'!J. inl\ ~d g~)\CrnnH,:llt:1l 

1.6. Delimitation of till- Stlld~ 

\ \ l' , . 

...;1 LIth . On]) !Ifill' pl'c-schni.ll~ ~HII u( 11K' \) pn:-:ichuol...., III the '! II ~ :~' \\' ~ 'l ·dd...., \1 nd~,,,!j <t:-. 

~hL'r~lrn and \ktkha\ /all~l) ~d'\I()rth - \\~;.'ItLTlIl.ll!lC \11' l'i~r:J~ \\crt. IIlCH1~kd 1111hc ... llh.h 

----------------------------~-------------------------------.~----~ 7 \, I ' { \,I!.:!,\' "r I dU~·.llhlll l ,J;l\lu;tll' "illllb<..·' I kp<!rt:lIUll (If( 'urth':lllllltl ,\ J >':;I.:h~'h I'll II, ,'IPII,11 ". \ 'i,I\"'1l l~i \lUd, ... 

----~~~~,-----



I he C UITenl haCliee or I're-Se hool I'du cati on 

1.7. Limitation of thc ~tlld y 

I he resc';tleh ,,()uld h,t\ e been tlll>re reliab le and irall JlI\' scll<ll>ls til Ihc' Ihl'Ll ,c'lecled \\ L'1,', 

\\ere Included I herel,>re, Ihi s \\a s Ihe major limi lalion orlhe slucil 

1.8. Opcrational Definitions of Terms 

C hildre n ', parents :-parenls l-\ho halc pre-school a~e children enrolled in prl' sc h() ,,1 

Im plementation . pUlling the PUllC) ~)n to illlplclllclltatl\1I1 In nnlcr lu hrlll~t ,1~~lllli· ..... 1!11 pU"'l~' 

changes I() thc countr) and the soc let) as a \\ hole (~ I ul .. ~11t1~1" I, 

Indoor eq ui p ments: - relCrs t() materi a ls such as ch"irs, tables. sheiles etc 

Inliool- matcrials :-rclL' l"s to trHIlL'rials such a:-. pu//ks. buoks. pull Ill:". pla\ ca rds. hlocks. 

huilLill1g sc ts elc, as instruc tional materials. 

Ou tdoor pla~ing cq uipmcnts' t'L'icrs to materials such liS s\\ ing ing. 111L'IT: go rou nd . slide. 

haldllcl' etc 

Outdoor pla~ ing mahTials: - n.Jers 10 materials slIch as ]()othall s skIpping ropes. lrlc\ck ....... : It 

Pan~I Il S - p:lr .... nt...., '.\ Ilu h;J\ \' pre -schoo! 't~C ch ildren hUl !lo t cnrtllkd in PI'\..' )~hll()l 

Pre-schools , prc-Jlnmar~ :tnd Kind(T~artcn ~Irc dillerl'lll n;lIlll.,.'" j ~\;. l.'dll~;ll "!I ()!·(hil dru l 

belt)l \': dJ...!~ 7. the i..lgc lu r pri!llan ",ehu ll l en!!") dlld lIsed i Jlt e rcJli.lll~'l·;lhk III Inc :·;tud\ 

Zrro-clas:-.: i~ prl.'-ScllUn\l'duGli io llul prugralll gi\cll!()I chddl\..'ll ·S oj agL' (J oni.\ III go\~.:rtl!ll"':lll 

1.9. Organizatioll of t he Stud:v 

Ihl. ......... lud) \\a-.; tH"::!al\!/.cd III 11\ l.' chaptLT~ . !'he li rst pari 01 the ..... luLi} \\a ..... ll1lrUl;UCtiOllCOI'laPll!l 

IhL' hacl,.,:-'HHllhJ. "'!dkIllC!ot:-· \1I' tht' prllb lclll. -.; igIlJlIC(!IlCC ~". tilt '1lml: dclilllltallPIl ,I .~ 

UP:T<:llhmal (iL'liilll!Oll Il l" lcl'll1S. I Ill' second chaptc r (iL-al s \\ilb 1 ill' rl.~\ it'\\ ill rt..'Lt!l'd lilci'i.i1 l1r~' 

il huut prC-:--.C hOl d educatiull illlpkll h,.: ntatil)J1 and standard.", ! hl,,; !l11rd ~kLJ1h' ; UlIltdlll:-> Iii,.' 

rc:-.earch desi gn and 1l11'lllodoiug) ("d' thc ~lLld: \\hlclt 11lL"lllde:. lth,: ~k<";l.l'l: n! lilL ...,lud'.. , 

sources. ~a11lpk allo samplillg l_cchll iljlles. ill~ ( rum\..'1l1 ur data cnl_lccl ion. ,,!lnl Ic."it. method,: '1 

X \ .. 1 (,,11,.·,. 



Ih: l lItTeni I'racilce "I" I're-School I'.dllcalion 

data dn<.d:sis :lllll prcsl,,:nlatillll. I hl' collec led da ta \\L'I"L' prcsL'nkd lind 11lkrprl'lL'd III till' Itlll!"'! 

c hapter. '·inall). th e li ndings \·\ere summarii.cd. concl usions \\en: dnl\\11 :lIld rccIHlllllc ndallo lh 

\\Crl' 1()I"\\arLicd ,II thl' lirth chapler Morco\ cr. rcilTCI1C CS. qucstionn:.llrc:-. . illH.I sOllle nell'SS: ln 

doculllents \\\".Tl' ~I\tachcd to the lasl !lilrl \)1" thl' li"lL'Sl:-' as appcndicl's 



I he l' lIITelil Praellee or Pre-School hlucalion 

CIIAPTER TWO 

REVIEW OF RELATED LITERA I UIH. 

I'hi s pan treals reI iell 01' rclaled literature includes the dC\'elopnlent 01' pre-sc hool educatio n in 

Ihe lIorid as lIell as in I,thiopia, sta ndard required to the progralll in dillerenl Cllunlries and III 

1'. lhil)p ia. alld :"'llgnilicdlH..:C prc-~ch()ol education for prc-school -agL' children. arL' pn .. 'sL'llicd lInd ,:J 

he re, 

2.1. Emcl'gcnce and lIistorical devclopmcnt of pre-school Ed ucation 

I'he usc "r the lerl1l " pre-sc hool " (and equivalent nallles in lIoll - I':ng lish speaki ng countries) 10 

dcno\\: organi/,ed ed ucalion outside hOllle fe)r chi ldrcn bcl(}\\ school age. is of' quite recent dale 

(Ilarnell eiled In Il usen. 19')S) , I Ie al so ad cled Ihat be le)l'c Ihl' nlllldk "r thl 1\1\'lIl1elh cellill" 

sllch educational arrangement \\as calkd "nurser) sc huol". ·· kllldcr~ t.l rll'!I" and Sll Oil Ihl 'l 

more specific term..; arc sl ill common than "pre-schoo!" ' in man) COLllltries. 

l' h()\\ dhul'\ and ('holildhul'\ (2()(I~1 SliIIl'd thai prc-sclHhll educalion IS Inl(1I'Inal ed ucalloll d 

the child bC\\\Cl'n the LI~C group 0 1'3 to (1 )cars. ca rri ed uul illl()J'Il\~d institut i\)tlS hclurc the l'~, 

Joins the prim ar) cduca tinll. 

I'arh childhood l'ducalion as a distinct discipline had its heginning 1\ ilh .tohall I'c,stalo/./i (1 7~(, 

I X~7) as the nlllctcenth centur) began, Ihen . it can be said Ihal emh ch il dhu"d ed ucalion " " 

lairl) nell lie ld, Ihuugh il ha, old roots, It has de\ 'c luped uut ur a long historical Iradition, Malll 

of th!..' sigllil ic '-lJlt aspec ts and practIces I()und in tlKla: s pru~r.Jlll~ \\ 1..'1 l sllggL'slnl ! 

philusophers . 1,1 rilers. and teachers ul ' thl' pasl (Mc( 'anitol'\ ,,,,d Iiouston, I ')XU : I:cen, 

Chri slensl'n, and M,)r,i\ cike!. 1 'JX7) , 

.loh n \ IIiOS ( 'llillell lll' I I ') ()~ - I (, 70) st ressed llic i III [lurlanec 0 i' eeiuc" III; ~ .. h II drl'n \\ hi Ie 11ll') 

.\o ung and ac.h llCdll.xi learning h: doing. and learning thro llv.h pIa: (I L'C lh.::. l't :.11.. ! ()X7). 

I 
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I"he Curren l Pracllce or Pre-Schoul Lducation 

I'esl alo//i deloled hi s Iile 10 cducalion. particularly Illr the orphaned and poor: he developed ,I 

home I()J' the puur and a school Il,r re fu gees. lie beli evcd Ihal educa tion should bc basecl 011 Ihc 

nalural dCI elopmenl or ehildrcn and that evcr child lias capablc 01· learning: he rcjected the 

practice of I11clllPri/.ation and recollllllended that sensor) explorati on and nhsen ::11ion is the 

basis of learning (McCarthy and Il ouSlon. I ')X(): I·cencl. el al.. I ')X7) 

i-riedrieh "ilhell1l I:roebel (I 7X2 I X'i2) a Cierman phil'h'lpher. like I' estaill/.!i and so m,1I11 

ulhers bell)re him. lias deepil ell ileerncd II ith Ihc educal ion of children Ihree Ihrough sis age. 

n) OpClllllg thL' first kindergarten (children's garden) in IX.17. he created a \cr) great Chan!IL' 

II it h the emcrgi ng lield of earl~ childhood cduca tion . I:rocbel undcrsluod and rcspecled II,C 

nalu re of loung children : he acccpled and believed that children learned besl Ihrough acli,,· 

imuilemenl. So. he designed special pla~ matcrial s and introduced the idca 01· assoeialill1' 

action~ \\ itil SII1,g Jl1g Sllllg~. I'ruehel' s con tributions to the c\'Olulion or Kinderga rten. as \\c 

knOll it 1mb) . h'1\e beell ex tremel) signilieant (Edige r. Il)XX). Thercll1re. pre-school education 

li'om il~ hl:ginl1in~ (in the time or I'rocbe ]) cmp lo) cd acli\l: lcarnin~l - lI..'achln!! methods i!1 liS 

praclice and Ihe impicmcnters used this meth,ld or tcaching. SOllie 01" the eclucalional pnneip l ·s 

and practices !<HlIlel in tolla)'s kin(k r~artcn arc ou tgro\\ths or I,' robd' s thinklllg and tcaChtll~, 

"l~PJl()rtin~ tIll"; idea. Bruce (1l)()I) lkscrihcd Ihat l ·r{)~~hcl·scnlphasls on k·;JITlll1g through pld\ I' 

:-;trongl: supp0ri cd tlnJ JllUSll:. sIOrlL·.\. and gUllles ha\ l' hecn CUlltllHll·d ~() he '-ilt!!ldil I. \ P 

C~ lll1pPllcnts l)r kint.icrgarkll progn.lIlltl lillg. 

Others Iilll,l\\L'U (.roebcl and cuntnnutcd to thc cloluti,)nan prtlu:ss and the conccpt ,I 

k1!1dcr~Jrtcn. 1'01' 111 stancc. :Vlaria f\l onh:ssori (1870-1l)5 :~) hl'GII1lC a spcci.tllst in till· t rain1l1 ~ )1 

dis",h "nta[led children anu Ihose "ith special neeLi s. Montcssori as ci ted in h:L'ncI ct al. (I ')X I, 

hdle\ cd. thai cducation ouglll to be del elnp lll elllaily-orie"ted ami caeh ehil,1 sh,)uld del clop 1,1 

sci r-d isci pi i nc. I ndependcnce. and scll·-ui rccl ion. 

0" Ihe Nonh l\lllcrIC<ln continent. John I)e\\cy (I X'i ')- I ')"~') contrihuk·d In the elolution "I 

kindergarten. J)l·\\C:'s \ic\\ included till· suggestions lllUt 

• I duealio" ,h""ld lI"ohe hO lh the h<lnds and thc l11inds ,)I·children· 



I'h,' Currcnt Practice ol' I'rc-Sehool I':ducatinn 

• n1 C aim o( education is to teach chilurcn ho\\ to think and ht )\\ 10 learn: and 

• 1',ducaliol1 involves a continuoLls reconstruction or li\'ing experiences thaI go hc)ond thl..' 

",Ills or till' elassnHllll ( I:ee ll c, et al.. I,)X 7) 

,lean I' iaget's (I g')(,-I 'lXO) work demonstrated that children in kindergarten learn thJ'ou gh 

tllanipuldlion o!' their physical \\orlLl. arc PlTccptuall)-orict1ll:Li. und ll1i1kl' jud f1Jl1 cnt!'! 011 lhl' 

basis oj' the I"') things look to them, It also prOl 'icied Ihe basis I"l' Ihe Iden u licalion and 

descrip ti on or a developmental growth scqucncc in children where each stage is characlcri/cd 

by special Illodes l)/" thinking ahou t and responding 10 the ctH'irollmClll. IjccdUSl' concepts arc 

del cloped Ii-Dill sensing and aCling upon Ihe enl ironmen t. children should be inv()hed Ivith rc';[1 

and relevant actililies as orten as possihlc, Since developmcnt. proeecds from the concrete I,', 

the symboli c. then it should 1()llm,1 that curr icula be struclured to 1n00 e Ii-onl the co ncrete to th, 

symholie, Since Icachers understancllhc prugrcssion or Ingical thought. they arc in a posilion to 

PI'''' ide aelll ili"s thai arc app['()priatel) challcnging i')r Ihe child' s delelopmcntal Ie "'I 

(\\ hitilrcad, I ')'J(,) , 

I he dbo\c ai'orcllll'1l1iuIlCLi people and olhers in his\ur: ha\c s i~!li [ ic<.lll l ro le 11 1 till.' lk' ,c1uPll ll'lll 

01' earh' childhood ed ucation prograll1s , I'hilosophcrs, "rlters, and leachers or thc pas I crea ted 

man: lll'the praclJcl'S round in wday's programs. 

2.2 . Objcctivcs and Significanl'c of Prc-school Education 

hH cITccti\t; illlpklllcntation or an: program. its ob,jcctiH: must be stalL'd !irsL I ike\\ iSl' 1.' 

()hjcc[i\c~ and sign ili cancc ol'prc-schoul education arc pre sented uncler thi,,; topic 

2,2.1, Ohjccti\ cs of Prc-school Education 

!\ce()['din!" to 11ll' 'J allollal Council o l'l'duca ti on Resemch and I ra i nin~ I "-j ( I I, I' ) ol'lndi" c itl'd 

in Ch[lIldhur) and Chmldhul,) (2002:92), Ihe ,)bjccti\cs o('prc-sehool eclucd["'" ",,' 

• To dc\"clop in thL' child a good physique. adequate Illuscular L'llonllnatioll and ba ~ l l' 

motor skilb. through th e \ario us acti, ilies o!'thc pre-schools: 
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• To dc\clop in the child good hea lth habit s and to bu ild up basic skills necessar\ Ii)!" 

p~rsunll! <ld,jllsltnL'IlL suc h as in dressin g.. loilel hahils. catin!!. \\~lshing . ckanin!l etc: 

• 10 dc\ Cillp desirahle social attitudes and manners. to CIH.':lluragc health) g.rOlLp 

participation and to llIake the child sensiti\ e to thc ri gh ts and pri\ ikges 01' (l thers: 

• 10 dc\ c lop cmotional maturit\, b) guidi ng thc child to c'press, understand, accept. "lid 

con trol his/her ICcl ing and cmotions: 

• 10 cllculIragc and stim ulate aesthetic apprecimion. 

• 10 stimul atc int ellectual cllriosi t) and to help him/hcr undcrstand the "mid in "hleh 

he/ she li\l::s. and fosler new interaction b) giving opportunilics tn c\plo n.:: .irl\'Cs ti galc 

and C\PC I"I1l1 CIli: 

• To cncou ragc indcpcndcnce and crcalivit)' by pr'" iding thc child" nh sllnici cnl 

OPP{)r\ 1111 i tic .... /( U' sc I r l'" pression: 

• III de\clop the ch ild' s ahilit\ tll ,"prcss hi s thou~hts 11IId kc1in~,s ill Iluent. WITl',1 

.clear speech. and 

• J"u dc\clop Jlloral va lues :-lLich as faith in god. respect \0 ciders and >ollllgcr prnnlui' 

Cl\ ic conccp ts and other hUllIali \ alucs, 

I,) SUIll up, prc-sch'h)1 cducalion aims at a ll dc\ clopmcnt 01' thc child-ph) sica!. sllCla!. 

cmotillna!. and IIltelleclual dc\clop ill ent. It inculcates in the ch ild 's gllod hcalth habits, proper 

attitudes. desirahle social skills. elllotional stahilit\ and matLlnt\. l'r,,:;!ll' 11\. :1l' .... lhl"1.~ 

apprce iatiun and scicntific outlook to co pc better \\ ith lill: and learning ,dlcaci, 

2.2,2, SignilicanCl' of Pre-Sc hool Ed ucation 

rhcr~ is i.l \\ orld \\ jell...' consenSllS dllHmg thc PS) cho logislS. sociolu~ish i.lIld h 'o l(l~isb. thaI p~ 

sc hool age i~ the cn li u tl pcriod in ,,,h ieh ['oundatiuJl ror illl luler de\~I()pllll...·llt 1~ ;<!IL. 

(Chu"dhur) and Choudhul,) , ~O(2), The ch ild is hi~hl) ITCCPli\c to "II that pre\ai ls in 1m Ilcr 

ell\ inml1lclll ilnd his her learning potcntials arc at their pea~s. Once high k\ el or stabilll) JS 

n':l.lcllL'd in till...' C()~nili\e. aITL'cli\L' and heha\ ioural dimensions. signi licant change is dirficult III 

OCCUI" Id1t.:r on [)am .. wl...' Oil illlPO\ erishment sulTercd ~t thi~ st; l~l' is likl'l~ \l) h~' lITL'parable. 
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Children un dcr the age or 5 de\elop more rapid I) Ihan al .ll1\ olher period ()r lik , The hrall1 

gro\,\ s most rapidl) during this lillle \\hen \crbal and 111010r skills ncccssaril) III all later learlll !,!' 

arc lll:ing mastered. l'hcrc is 110 qLles t ion that these carl) ) car:., (JI'C important to lalcr 

de\eloplllL'nl (~1illcrand ~1cJ)(l\\elle, Il)(nl, 

Ch'l\\dhur) alld Choudhur) (20()::') I(lr\\arded lilal pre-seh()ol edul'all () ll i, inl!)()r"'"l 1m I , 

following reasons: 

I, The rrc-sehool agc is Ihe 11l0S1 imrressionabic agc in one's Iile, \" hdher is learnt atl lllS 

agL' gels deeph emhedded in a child Ihat it becomes dil'licultt() charge later ()l1 

I)ue 10 the ee()nomic pressure, spread or \\omen's education and soc ial duties, mall\ 

mothL'r.s arc d\"ay f'ro111 the home during the day-time flH career and mll\ ' he to 

suppicmentthe I'lmil) income, 

3. The tremendolls wastage and stagnalion that ~IIT SCL'tl in grade one ~l11d \\h,0 in schunls 

can he reduced and a\ 'oidcd ir Ihe children \\ilo join Ihese class,,, .llT prepared ill 

a<..h i.irlCl' Ji)1' ]{lrlllitl schuuling 

-1 , I'he pre-seh,,()1 )Glr i, Ihc peri()d "I s()ei.tiil.atioll, Childrell 1,1\ e t(l pl." \\ itll 1\11; " 

clii ldrcn, \\ hieh they miJ} nol gel at hOllle . 

S. Among the educated mothers, e"en vcr) lev,' Illothers arl' ahle 1\) U11liL'rstand tk 

signilieanec ol'carh' childhood years and accordingl\ treal their chi ldren, 

(). Lar!) stimulation and educational enrichment can promote creati"it) in you ng children 

Si milarl), Peak (19(JI), Miller and MeJ)m,\elle (I()(nl. Sill1l1l"llS (I')X(») , and '" ;til (I'n ') ) al'I\ 

argued that the pn:-schnol years arc important \.Jnes in child de\ elopnh,:nt. Man) people th1111\ 

that children helo\,\ the age o!' 7 call not learn much, rhi s is not true, It is n:ry important ti!ll \.~ 

",hen the brain is ~r()\ ,\illg rapidl), 

rvlOreO\lT, accl1rding 10 IhllTuta-( 'lL' l11l'l1t cl al. (l()g-~) cited in 1', llc )c l o p~ILdia 0 1 t'.dUGl l :,' I 

(]l)()5J. the) perl'orilled l'xpcrimc!1t nn 123 children h) assigning l'llntrol and c\pcrllllental grDllp 

lind c\lcl1si\c foilo\\ lip to J l) ages. HnL! they concluded that in prl'-schllOI ,:dllcatioll, sllhstan ti;.ll 
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e lTec ts "ere [(Hind" ith regard to specia l educati on placement. high school graduation, 1''''1 

secundar: educH tlun . emplo., mel}! and earnings. und usc u/' puhl it: \\·cll'arc. 

I' rom the abm'e a l()remen tioned idcas, it can be sa id that on Ihe "hole, " Irious research 

c\ idcnccs ha \"C suggested the critical importance or prL'-schuu l \ L'llrs It Illstcrs SOL'la! 

emol ional. intellectual and ph) sical de\ elopment 01' pre-school children, ,\hm e all. It la\ salimi 

1()Undalion [(H chi ldren \,\ho arc the ruture eiti/,ens or the e()unln to bene lil thelllsc!\ 'eS, theil 

paren ts and the socie!: 

2.3. Cun-iculul11 of Prc-school Education 

I'hc de\Tlopmental charac teri sti cs o r childrcn or pre-sc hool agc call I() r thc curricululll thai 

im()hes a \ariel\ and balance or acti vities thai can bc prm idcd in the contex t or project "Oil 

(Kal/ and Char<i,I'lX'J) , Ihe) rurther noted that. a good curriculull1 pn)\'ides activities thm 

include: 

~ Opportuniti es f()r ch ildren to learn b) observ ing and e.\pernllenling "ilh real objects: 

~ Halance o r eh il d- and teac her-ini ti ated acti\ 'ities: 

.... (irollp proit..·cts ill \\ Ilich cooperatioll can UCCllr natural!). 

l.- .\ ran ge ul"ncll\ 'itiL'S rcquirin !:! the L1SC nflargc and sl11alIIllLlsc!cs: 

4- 1 · \p~) sLln.: to gth)d litcratul"l.: allu mLlsiL' or childrell's \)\\11 cultu]'cs ilth.! d! olhL'r ".ul l I 

represented in the cl ass: 

.I.. Authentic assessment or each child 's de"elopmental progress: 

~ Opportun ities f()r children "ith di\ersc baek !,'. rt )unds and de\eloplllcntal le\els (1 

part ici pate in the whole-group activi ties :and 

~ I illlc I(>r indl\iduals or sl11illl gro ups "rchildren tOlllCClllith tlw tc"ciler I()r spccilic h,lp 

III acquin ng. hasic readin g. \\ ntll1g. lllat hl't1lallt.':lll. ;Jlld uther skdl ~ '.1:-" Ih:L'd. 

Si lllil arh, ~ l iller and Mc l)O\\elk (1 9'lJ) sug)!es ted thai qUillity eurriculuill in pre-sr!wlli 

education dCll1onstralL's the 1{)llu\\ illl-!: 

, It i:-. oq..!.ani/cd around ccn tra l themes orabllitics and persulhl !i lI CS. 
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,. hnpt{)~ S "iound and co n~lslL:lll aS~CSSlllcnl and docLllllcntatiotl procedures. and 

,. JtllC.~!Ji.llCS ohjccli\cs. 11leth()ds. materials as \\cll as illlplcllll'llicd h\ teachers \\111 1 

ha\ c Ii.Hulat training and c\pcricnccs. 

2A. Training and Adequacy of Pre-school Teachers 

2.4 . 1. Training of pre-school Tcache,'s 

I're-school leachers pia) a critical role In the delciopl11ent or Ihe childrell I here IS ilenelal 

agree l11 en t today that teac hers of young children need to be illlohed ill all areas or the ehild's 

del'Clopmen t (snciul. elllotionai. intellectual and ph)sieal) (I'eeney et al. 1()X7), I'his is due 10 

the I~lct 1h:'11 thl' roks 01 pre-school teachers arc ITl i..Hl:. h)1" instance. as I klfcrna!l and Il Hid 

( I ')(,0: ·1-6) e~plaln the teacher prOl Ides children II ith a sense 01' PS) clhlloglcal cOIllI()rt dl" 

~CCUnl). I he teacher orge:1I11i'.CS and ma intai ns an en\ ironment in \\ hich children li\l' and kin 

I he teacher plans [llr "ai l) aetil it ies 1,1 hieh arc part or a broader curriculum design and tlk 

teacher mediate relationships betlleen children, In this res pecl. I'ecne) et a l. (I ()R7) Ind icaled 

that in a sin!!k di:!) tIlL' lL'achcr ma) be J'ri cnd. mother. colleague. nurse. jal1iluL cuunselor. aJ1d 

Instrucllll, 

Si milarl y. according to Suil'ant t2(06). the prc-sehool teachers perl 'oml a comple,\ .lll" 

l11u ltldime nsional role . I he) arc n;sponsihle I(>r implementing a prog ram that is thouilhtJ'u lh 

planned . c hallengin~ . engagill,g, Il'ltcrprcted ~lI1d de\clopl1lcnt<.lil\ apprnpJ'ldlc. that prOl1l1l1 ", 

positilc outulmes III I' all children, On Ihe nther haml. (holldhury alld (houdhuJ'\ t"(I( 

e,\plain that the l"uiL' oj' prL'-schllUI teachers and other care gi \er~ IIlllul'I1Ce tile dc\cloptllL'lll II 

childrcil IlH)rL' than an) spccilic curriculum or cci ucalional lllet hlKiolog) , 

I'eene\ ct al. t II)Xi) indicated that the job or pre-school teachers lS \ ar) Inil and ckdknging II 

demands knolllcdi!e . sk ill. sensitil'it). and creativ it \, I. ikellise. Miller and ~1cI)o\lcllc (II)'),;') 

rurther L'\pl~ l incd tilL' need 1'01' hasic kno\\ kdgc in thc .\1'('.1 u!' hl'ltl!h .lilt! IHIl1'!llOI1 !lL'lLql,l'I' 

curricululll dc\ CldPIl1Clll. handlin t), or intcrpcrsunul and l!lkT ~nlllp rl'1.ulllll. .... \\ lIb cluj.ll l: 

-
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parents. speci alists and colleagues, On the sallie \ ein, v\ oudlield (~UU·I) stressed the I"et thal 

pre-school teachers llL'cd 10 !la\ c kno\-\ ledge and understanding of': 

• ,\11 dSPCCl:-. oJ"childrcll dc\cloplllL'nt including thcuric:-; and approachl's to learning: 

• 110\\ ill cUlllhinc alld appl) pcdagot!ic k1ll)\\ ledge and understand ing. 

• Muiti - sL'IlS0r) learning and teaching approachc:-i It)!' ) uung childrcll_and 

• Sak!) issues and application in practice. 

In addition t(\ the al1m e points Mmguarita and Cohen (19X4), explained that the proiCssiunal 

training in pre-school education includes: curricu lum cOlltent and methods. schooi -rarcnL 

rdatinllships_ materials one! L'l]u iplllcnt experiences and resources. currl.-'nl rlrobkll1s. histor\ 

ph i losoph) oj'cc\ucalion and the administrali()!l and organi/.alioll \)[ "SC\UHlls 

rhl.' trail1lll t!,ui'prL'-schuo\tcachers \aries rrom coulltr: to countr). nIL' trainin g ranges f'rOIl1!\ \O 

years or more 111 diploma and dcgrel' le\ els to less than olle ~ car III Lcrtllicale. lor !IlSI~I!lC, II] 

I' rullce the training !~lsls Ill!' t\\U )ears. in S\\edell \\\0 :CiJ rs plus prClltlIJ1li.li"\ pr~lC!iGd '.,or i. 

schools . in N{H\\ay. \\-\ 0 years \\ ith eigh tccn munths in -sen ice training. In I[olland. 1l laSh 1101" 

three) car, I'cssa ( I (n I) 

In general. the training or pre -school tcachers is crit ica l t~tClOr I·or the pre-school progralll 

impicIllL'lltatioll. Hectluse it is \\ hat gOL'S in the training institution oj' prt'-:-;choo1 lL'i.lchcrs lil(l1 'S 

practical in cl assroom that linall: alfech ch!ld ren·s le<.!lT1lll g III prL ·sdII.H)i'-> 

2.4.2. Basic Requirements for Pre-school Teachers 

[·he train1l1g or pre -school tl'achcrs is not the onl) crilie;1i ['or Ihl' pre- se lh)ul l'LlrriC lll 

implementatlOll hut ~ds(l the characteristiL~ or thl~ tcacher I~ <.ktCl'Illiwl!l1 or' till' I..]luli t: iI , 

elrL·Cll\ene" oj' the pre-school progralll In linc \\lth thi,. I:ecill') ct .II, (Il)X7) c\plalil cd 11 .. 1 

the e.\tellt to \\hich the tC.lChcr has thl' lapacit) to be authenti c. UpCIl. sl'lr-~! \\ ~lIT_ caring ;llill 

genLlinel~ re~pL'L·tILlI or others arc some of" the most esscntial aspL'cts 01· the ah il ity to llUrt ulL 

children and SliPpOr\ their dc\'Cloplllelll. 
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I{c gard in g thcsc hasic requirements or pre-school teachers. Cholldhul'\ and Choudhl'\ (200 "). 

point uul those prc- school icachcr:-. :-

• Should he at least I g) cars old-matured enough to handle ) oung children: 

• Should hL' hcalth\ enough \0 perllllm all duties salCt) and shou ld hale no discasc that 

could bc cO lllmunicated \() thc child ren: 

• f\!JUSl he \\ illing atld ahle to carr) out lh\..' acti, iliL'S reL]uired \1) the cu rriculull1: 

• Must be able to ,\ork \\ iLh children \\ ilhoLli Llsing physical ur ps~ chol(\~IJcal puni sllmcll: 

• Be \\ i!ling and ahk: tn increase her/his sk ills and competel1ce through c.\pcriCII Cl':-'. 

training. ~lIId supervision: 

• He \\~r: progrcssi\c and enthusiastic. alwa ys to work !en the dc\ c!opmcnl and weI r~lrL' 01" 

thc children: 

• Ilc aeadcmiealh IIcll traincd and qu:liilinl. l'rctCrabh tr:llIlIlI~ III calh Lhildl,,,,, ' 

education. Ilr child de\·c!0plllelll. or child ps)eholog)': 

• IlL prckrahh II lllllcn to dcal I\ith the young childrcn II ith thcir son and Illothnfl 

aj"'cctl\)n: 

• Ik: a ~()od "h()U:-'L' kCl'jlL:r" both indoors ~l1ld outdoors so lh;\I the :-,c!l{)ol 1:-' ah';J::-, ck:]', 

and attra(ll\e: and 

• Ik enthusiastic and cnl"." being" ith thc children-relax and smile 

On thc II hole. personal characteristics or pre-school teachers cither enhancc or dirninish the 

impicmcntation "rthc preschool cd ueation as illlcndcd. 

2.4.3. Teacher-Child Ratio 

l)ualit.\ pre -SChth)1 eLiucatilln i:-. char~IL'leri/L'd b: apprupriate ch!ld-kilc hcr rali{l:-; and ~nlllil 

SI/_es. Suppurting this idea. the \Julional Associati on for the !·duci.llilltl of" .\ oung childrL'l 

(1')')1:7) SIatcd. --Sui'lic icnt tcacher lI·ith primm\ respollsibilit) Itl!' chtldrcn arc alaibhle- ( 

pro\ ide li'cqucll! pcr:-;onal con tracL mcaning!'ul karning Heli\ ities: SUpC1"\ ision: and to ()j kr 

illllllcdi"lle carl' as nCL'dcd'", 'I Ill' author also added lhal slllid1cr group sil.es and lo\,\er tL'aclll' r 

1 X \ \ I (!ll1o.:!'L !,I"I dU~'.III(l1l (;1:11.111,11..: \ludlO Ikp,Hll11Clli nrClllTILlilllln & I L;lChu .... I'IPfL ........ I'lIl,1I lkH-lpplllLIlI ",lutlI C .... 
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chi ld ralios ha\c becn l(lLllld 10 bc slrong prcdiclors or cOlllpliance \\ilh indicalm, or qual 

such as positi H~ inlL'raClions amo ng teachers and children and dc\cloplllcntall) appropn .lIc 

curricululll, Similarl) , I'cene) Cl al. (19X7:157) exprcssed Ihal. "~I" n ) ch ildren iIIe 

disad\ a llta ~cd \\ ith cro\\elcL! class as they arc deprived or space. JlI"1\'ac) and time It)! 

C,X pl11l"atioll. interaction and d iscLission." 

In thc saillc \ ic\\ , I.irpoli ciled in !\Illc!c\\ork (20(}7), arglled Ihal slll ,,11 ~,](llljl si/c can h' l\ c 

henelits to proillote ch ildn:n's attending and engagement in ta s k ~. 1~Il:ditatLs thei r SUl' lal 

interac ti ons. and Illslc rs independence as \\ell as lceiing 01' competence. It pro\ ides a plc~l"ialll 

alnHlsphcrc I"l' bOlh chil dren a nd Icachcr. dccrcascs Ihc likelihlll ld 01 OCCLIITCIlCCS "I 

mishcha\ ior. and increases opportunit: Il>r practice and learning across dilfcrcll1 actl\ Hies \\ h 

larl-!-c class si/c limits karning opportunities. create tensions. and foster slKial Hggressiolls. 

I hc sta ndard I(lr gro up si/,c and Icacher-ehild ralio va ri cs I'rom eOuulr) 10 countn aLld depcnds 

Lln Ihc age or Ihc c hildrcn , In linc wilh Ihis, ChLlwdhur\' and ChoLldl'lln' ('O(!:') sug~esled lilal 

thl' ratio oj" h.:achlT-children \\111 \i.lr} dcpL'ndlllg 011 the agl \.I !' ,Ill ~~hd l l 11. '.'Jlv ,d ' J)I"I).' I" 

aClivil\, Ihe nLlLllber child ren enrolled, characlerisl ic s oj" children and 'liher LLclms , AccordiLlg III 

thc "alional ,\ 'is,'Cia li on I(,r Ihe educatiolL Llr \(lung childrcn (1 1)'!I ), le<Lchcr chLid ralill r<Ln gl ' , 

li'OLll I " 10 I I ~ 

2.5. Mcthods of Teaching in P"c-school 

Children arri\ 'c al schLlol \\ ilh dilTercnl backgrounds, c'pericnces and at dil"ll:rcnl slagcs "I 

de\ cluplllcnl. 10 gi\ c each studenl the best possible start. II is essential that pre-school progra nl: 

pro\ ide H \ al"iL'l~ p! method or 1L'aching and i1lstructional experiences. 

Sarachn (1<)(),) c\pLlins that o ne or Ihe \\a.,s the kinder~artl'll or pn.' ..;( ' IHII,)I 1l',ldll' 1" C<ln hI' I' 

children In achie\ l: the program goal s and :-.pecilic uhjec t!\ cs. ~uch as lh'\'c!Oj1l1lg ci.lll lidcllCL III 

lhclll sehcs and co llab()ratill~ \\ilh lHhcrs tll so hc prohlems. is b: bl'Clllllln!! in\ 'ohed in alld 

c ,'lcndilL~ chLidren', pla\ Sincc pla\ LS Ihc I(lUndalion I(,r children 's hcallh\ dC\L'lllpmc'nl 

(I{ogers cit ~d\\\LTS . II.)XX Lited 111 Sa\\}crs 1 (){)·I) Pla\ sho \\:-\ u:-. b\1\\ \\l.' !1 Lhll drl" 

J 
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de\ clopint! and i, al,o a mcan, Il)r furl her de\ elopmenl. l'lc" helps children de\ clop knoll kdt' c' 

,ocia l skill s, and Illutur ,kil ls, It also helps thelll e~prcss Icelillt!s appmpriatc \ (Sall\e r" 19'i,' 

1'L1nhcrmorc, the process ol' pl a\' is a catalyst to childrcn producint! merl pnrdLlct, of the COi1lent 

karned in representation, humor and games (Il rucc, 1(91), (jross ( I <)~2) citcd in Ilruce ( 19') I) 

also bclic\ed that pia) helps ch ildrcn to prcparc Il,r adult lill: b) Ictting them, in a natural 1"" , 
practice and e,' plorc II hal tlK) II i II need to be abk to do as ad ul ts , Accordi ng to i\ggam all 

(2006: I 'i.l), "pia) IS the purest. most sp iritual acti"ity 01' the chi ld and gi\ 'cS jO\, frecdom, 

COnll:1l11l1cnt. in ner rest and peace in the ,·\orlll. It is the source ul'all thai is good," 

Simila rl ), Ch""ldhur) and Choudhr) (~()02: 127) explaincd the sign ilicancc "fpla) as "It is pan 

and parcel ol'a child ', I ill: , I'la) is I'un, Children lIi thoLiI fun , children "itho"l pla\, arc childrl'n 

\I ithoLiI a childhood'" I'he ri gh t to pia) is trul) a basic right Il,r each child, II halel 'er thc SOCIal 

or economic si tuutlon nw) he. Indeed fostering. oJ'pla) is ckarl) a part d! prl'\'l~nt 1\c tl1L'tiiclll L' 

I'unhcrnlore, ~arac h () (I 'J<)3) cx plaincd that b) prO\ iding an cnl 'ironlllcnt in \I hich children ,1'\' 

j'rcc tu pia) \\ Ith I..'(\ch other and \\ ilh a \\ id..: range 01" carerull) sclcclcd materials. lcachLf', 

1 ~II.:illtalc children"s dc\cloprnCnl and learning. 

I kiln:. mnst ...,LlHllars agreed that pia) IS the li l's\ and mu st clJlprnprl<ltc 1lIL'lIHlt! ill 1l':.l\ . .:h lll~' II, 

kindergarten or pre-school (Sa racho, 1993: Curtis, l'l'JX: I:eene) et ai " 1'>X7: Il ruec, 19'J1 : \~ all. 

1'!lS ) 

I here arc other appropriate l1lethods 01 teaching suitable lilr 1~ICIIII"llIl t' I,re-scl lllol chll 

dc\ dOpl1l Cn l and karning bL'sides to pia). ( 'hildren en.1o: and bClIc!it !'ru[l1 short ~ 1" () llP ses.\I( I 

during \\h ich the: learn to listen to each other and the teacher. singing togeth er. lisll'n In stun!., 

and lll:\ dup U SCllSl' oj' timc b) l\~ll1el"lhL'ring what thL') ha\'c donc and plal1nin~ ahead. l .earnlil~ 

cellters arc sO llletimes desig ncd to I(,eus chi ldren' s attcn ti on on conccpt. pnrcess or skil l und 

prO\ ide opportunit\ I'or sel l'- initiated invcsti ga tion and pract icc, Children henclit li'om lIell 

planned lickl trips and learn lll11ch frnt11 suhseql1cn t ~L1i(h:d disl'tl~ .J(lj 1 hl illl,..;1 Jll\'I;~'ll ' 
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app roaches arc Ihose Ihal build Oil Ihe ehildren's Inleresis and sell -llllllClled ,Iell\ Illes I"arae l:" 

I')'n). lie sUlllllluri'.es Illethod or leaching in prc-school as 1()llo\\s: 

2.5.1. Bnlinstorllling 

['his large or small group activit) encuurages children to l()cus on ~I topic and clminhulc [0 1 II 

I'ree 110\\ 01 ' ideas. I he leaeher Illay begin b) posing a question or a problem. Dr b) illlroduelll ~' a 

topic . Slu<.icnb then c\.prcss possible ans\\crs. rel e"an t wo rds and idca ~. Contrihutions arc 

accepted \\ ithoul crilieism or judgment. Iniliall y. sOlll e students Illa\' be reluctanl to speak ou t In 

a group selling. hllt brainstorming is all open s h urin~ acti\ it}' \\ hich encollrages all children \0 

partil:ipatc. B) c.\prcssing ideas i.lnd listening to \\ hal utllers sa). studc!lts <. IlIJll~l llil.'l r Pl'l'\ iln . 

kno\.,]cdgc or understanding. accollllllodate I1C\>\ inl(lrlllalion and incn..:a";l' thei r lc\cls Ill' 

a\\ arc llcss . 

2.5.2. Categorizing 

('atcgoril.i ng il1\tlhcs grouping objects or ideas according to c ri teria that describe <:on1l1 11 11 

katurcs or the rchaionships amOIl!! all members or thai y,roup. This proCl..:Liurc enables studen ts 

to sec patter11S i-.md con nect ions: it de\'elops students' abilities to manage or organ i/l 

in format i l Hl . 

2.5.3. Choral Speaking 

In thi~ aCl i\il). -.; lllLknb are in\ohed ill the ora l intcrprciatiull or lill.,'t"<.IlllI"C ('hulal \pciIl"\ ll 

n:tcr~ to cxperience~ in " ,hieh studenb I"L'Cile passages t"1()1l1 111('1111)]".' . t 111:-. acti\'it\ a ll\I\' 

studcnts to lkcpcn the ir understanding and cnjll) nll..: lll 01' literature h.' l "periIllL'lltlng \\ 

elclllL'l1b 01' \oicc !Icm]lo. \olullle, pitch. ;-; trL'SS and jUllcturL'). 1ll {) \L'lll L'1l1 and gestllres \\nlll il T 

SUppUrt l\l'l'11\ I l"l llli)lL' ll! 
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Students arL' encouraged \0 int.erpret poems and s tories by exploring the clClllL'l1\S o!' \ 'oice (lllll 

IllU\ clllcni the Sllpporl or additional \oiccs. all students experience success. 

2.5.4. Conferences 

('on!crcllccs pro\'i<.l(: opportunities "or s tudcllts and teachers to discLlss ~ l dra\\ inFo c'\pcricncL' Ill' 

proJect. and tu plan rU[UI'L' karnJIl!! l'''pcril'llL'Cs. /\s teachers ··collli..:rcllCL'· \\ith inti!, llill:tl 

studcllb 01 SIlli.d] !!- l'llUpS. UlllL't' clas:-, Ilh:l1lhcrs conlillue \\ ilh tllL'll" actl\ ItICS. 

I cachcrs learn a !!1"cal deal about students and their learning in cOllkrcncL:s. /\s students di scu~'1 

their SllCCL'SSCS dnd dillicultics. teachers can guide students to resources rc1cnllli to th~'lr 

interests and needs. or to more challenging activities. 

2.5.5. Cooperative Lcarnin~ 

Coopcrati\ e learnil1g in\'uhl's student s \\orkin!! togethcr to eomplch.: a task or project. Pa irs 

usual!: \-\01"1... hest III Kindcrgartl·n. l'lle ta:-.k is sll'uctun:d in such a \\~l: th;IlIll\'ohcllll'nt Ur L':lv I1 

memher cDtlirihulL's to COll1pleltoll of the lask. Success is hased 011 the pl.'rrnl'mallce or the 1), 

ralher Ihan nn Ihl' pCri(lrJllClnCC 01' each ind il iLlu"I, 

('uopcl'<lli\ l' kartltng. stresses interdependence and promotes cooperalioll rather (11.lll 

competitiun. '·.stablishltlg and maintaining coopcrati\c group nortlls dc\clnp~ the concept PI' J 

community or learners. 

2.5.6. Disclissions 

. \ dl .... LlIs:,lon IS Ull dJ'<l1 t:\pJoraliO!l o! i.l topic. ob1ect. ClH1CLjlt or e\pL'riencL '\11 learncl"'; I1li."\,.! 

frequent OppUrlLlllltil· .... to generate ,uld share till'lr qllcs ti ons and ideas III small and \\ 1mit- eLl':, 

settillgs leachers \\hn cncotl ra!!c and accept studcnt s' question s and cotll tllents \\11 11"111 

judgment and cla n!) understa ndings b) paraJlhrasin~ dinicult ter1l1~ stilllUlall: tlk' c.,cllanu\,.· 

ideas 
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2.5.7. Guided Discussions 

• (iuielcd discussions beg in \\ ith teacher-poseel questions that rroll1ote thc csrloration or a 

rarticular thernc . toric or issuc. 

• !'hrough di:-:,clIssion. stu(knl:-:. should aclllL'\ c a deepcr undcl"sta lllimg pi tIlL tUPIL 

• !\ Ih~r SOIlle' lime is spe nt on teacher-directed questionin g. stutiL'nh should he ellcouraged !u 

I~lcilitalc di scussiolls h) continuing to Iculllulate and pose LJlIL's tiullS appropriate to the to pic 

or stud y. 

2.5.8. I~eading Environmental Print 

rhrough the 11lCOrpOnHio1l 01 ' this stratcg). st udents and teachers cxplore print and tiS ma r1\ 

function s lIsing materials that arc rcadil) available in the imlllediate cll\ 'irOlllllcnt. Swck nts 

should bc cncouragcd to add to co llections and classroom disr la\ 's of cn\ ironmental print. Tlwsc 

displayS SlhHdd change and l~.\pand to include l1lcil c l'lal s Iv l:III..'d Itl "'p(l.dl\.. :11L'111l':-' PI' '\(ll~j. 

stude llts' 1Il1e!\;S b and c:\pcrienccs. and cOI11I1lUnil) c\ ents . 

I knee. it can be said lhal p la~ . cdlcgnri/lrIg. en\ ironlllental prin!. br~l!ns (drn !i n g . (" hdr;li 

speaking. conkn . .: nccs. cuopcrati\,e learning. di scuss ions ll lli ded dlSLlISSII.IIl:-' .lrl· sO lli e \)1 

teachi ng methods in pre-school educati on. 

2.6. Physical Setting of P"c-School 

It is ~l'nL'rall: accepted that the ri cher and more pleasant pre-sehoul el1\'II"OIIIllCnl PH)\ ides more 

opportunities Ii.l r a child to explore. c \perilllenl. plan and Illl.lkL' dl'L"!~;l{)l1 " lor Ihcm .... l:h :, 

thereby ellahling them to progress in their learn in g and dc\clnpJ1lc llt ( Prolllo tl llg ( Juod prae tlu...:. 

no tIate) ,\ e'()od cll\"irol1l11c'l1 t f'lr children must be sail; ph) sieall,- as \\ell as psyehologica lh 

(I'ce ll c'\ ct a l .. 1')X7) III 11ilL' \\ itll thi s. Curti s ( I')')X ) al so es plaillctl tll<lt ch ild ren <Ire ae\l\,' 

learners 111 " e ll -prepared. saIL and secure learning e ll \ ironment. \'I~ L'r:-: ( I ,) ~)O) \\ 1111 Ihe '\.1.1 

2J \ \ 1 l !lll q 'o.: I' ! I dll,al illi l ( iladuak ""[ud l ...... Ikpillll11 1.' 11 1 (> 1 ( 1l1T ILlII lI I11 (\. l o.:,IL lwr~ l'l(lk:-'.'lIlIl.tll k\d"PI1I~'lll .... ltl,!I~· 
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concept strengthened Ihis Idea h} stating tila t thl' cngniti\ L' dc\ clnprn CJ11 Dr inlanls living 111 

e n\ irOIlIllL'IlIS \\ith lillI....- \a ri el\ IS gL'nL' ra ll~ 10\\"'::1' th an thill or illl~l!l ts li\ Ing in ell\ inHlllwllh 

that cO lllail l \ ariel> . 

,\cc,)rding to CIHlIIdhur) and Choudhl"') (:2()02). soll1e "C the criteria s u g~ested I'll" site ami 

buildlllg ul pn.>schnol arc the 10110\\ ing. 

I. Site 

• I'he pre-sc hool. III List he loca ted c.l\\ay (rum the crl)\\dcd an.:as nf the cit\ 10\\11. hurial 

gro und and muin tra!"lie arcas le)r the purposc o("chi ldren's salCt): 

• The \ icinit) must also be as to permit an) i'uturc expansion: 

• :\ ra ised arCH. dr) and h:.1\(' natural drainage '"rec ,'rom \\~ltcr logging: 

• CIeun. pleasunt and "ell maintained huilding. 

In line 1\ ith thi ,. Curti , (I ')')8) e.\plained that a basic need 01' all )"ung children IS space. I he 

spacL' to move j'I"L'L']: \\ i thin the ellv irolltllent is 01' particular impnrtancc /<H childn:n 1i\ illy. in 

urball areas \\ here man) arc housed in high- rise /lats or in cramped conditIOns \-\ ith little or no 

o uldllur phi) -;pacc 

2. Building 

i) The building should he planned tll C<l lll i rlll strict " to the lal" ,lI sallltdtllll1. h'f'l el e 

\ entilation and li ghting: 

ii) .'\ sln!!-Ic-stol") building I S prl'lcrable ]()1" con\'eniencl' and sakI) !())" the s!l1Jdl 

children: 

iii) ("he building shuuld I'ullill the lll ini mum requirelllents 1,( pia, roorns. lOll atorl c" 

\\ ashrooll1 s. and storage space :and 

il) I'here lllust be SOllle opcn lor the outcloor pia, activities around the sehoul buildlll ~ 

3. Cla~sroom Physical EnvinHlmcnt 

I'he ph) sieal en, ironl11ent o r classroolll has a prol(ll111d clTcet on indi, idual child. the group as d 

\I hole. and Oil the' uthers. I'he physical el1\ irolllllent includes the Slie "I thl: nhllll . the color 01' 

tilL' \\ ails. th (' t) pI.: 0] ' noori ng. th e 1l 111ll b('r ul' \\ i nLlo\\ ~ (the crcall \ (' l' I! r!1.. II i Ut il I III pll -,(Ill 

no date). l:urthcr1l1ore. I:eene)' et al. (1')X 7 ) suggested that classroom enli ron111 ent inell1< ks 
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prgani/cd o.;Jlac~ Into intel"L'st CL:11IL'rs. Ihis ll1Hy Inc]U(.k i1n':~h ll!' ~lrL :-;C l l 'IH'l' hl(ICks . hoo k ... _ 

dramatic pia,). senso r) material s. IllllSIC. \\lHKh\orking. and lIlall1pulatl\L' IO)~ and galllc~. III 

addition to 'hL'se. library. discon:r:. Sand and vVatcr. coo"ill~ and computers (:Ire components oJ" 

classroom erl\ irollillellt (rhe crCall\c currlculutll I'or pre -schouL 110 datL') 

Moreovcr. Chu\\dhur) "nd Chuudhur). (201!2) explained Ihal In a pre-selllH)1 cljuall) il11pori ,lIli 

arc the i"acturs Id be takell carl' 01" \\ilh regards to the n)OIl1~. !loors. ",dis and donI'S. saI1l1 ~!r. 

I>teililies. and \ell lii aliun alld Ihe) I'uriher sotlle requiremenls Il)r ph)sieal en\ironl11etli of Ihe 

class ruom as I"ullo\\s 

• Rooms : Rectangular pia) rootlls lend Ihemse lves more readil\ IU aeli\ iltl's uf Ihc children :t 

square Diles. It pnl\idcs enough spacL' for children t~) li'l' and \,or\.; together rreel: \\1lhou! 

regimentation I'or spacc. rhe Ulllount or space should hc adequate in relation to the numher 

01' children t" l1l()\e abuul lieel) al I.) square melers per child. Ihe roOI1l shuuld he lil'C 

I"rolll hidden i.lreas to !~lcilitatt.: proper sUllen ision. l)uS!-!'l'eC cross \l'lltilaIIOIl t!Jr\Ju~~h OJ)l' 

\\idows is deSirable. dependillg. upon the cli!llLltic cOlldillDIl S 01" tIll' ~1,1\\': 11 '11'L.I 

• ~alls: I'hl' \\all space should he funclional and lend ilselr to prol1l0le aeli\ ilies I'notlgh ,>I 

SpaCl' I,lt pinntng Ihe pielttres. poslers ele. <tithe e.'e Ic\el,ll'llle child is d,',trable in order :" 

ha\c pielure hoards. I he \\alls should be coated \.\i th a suilable V\ashahlc. porous maleria llo 

SlOp 1l0IS""::-. COlll11lg in or g.o in g Olil. r\tlorcoH~r. the \\alls should hl' p,-lIlll ed \\ ith allracli \'l' 

pielures and poslcrs Il)r Ihe children. l 'Sl' uf hrighl colors ts dCSl rahle- as el"ldreti Itk l Ii 

\ cn' much , 

• Floors I hI,' Iluors arl' hL'tter In lll' celllcnted as the childrcn l11i.1\ h,-I\ l' at times to clra\\ S{lllll' 

I'telures " n Ihc Iluor. II shuuld he of such l1lalerials Ihal can he c leaned easih dl,d 

llli:.111l1aincd in U good sani lar ~ condi tion ,' Since. 1lli:.11l} uf the child' s deli \ IlICS are eontiuctl ,! 

un the Il~H)r. 1\ IS ncccssan that \\ arllllh, and I'rccdol11 from dusts arc cnslII'L'd. 
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• \Nindows and Boors: rhe doors and \\ indo\\ s an:: equall y important in pnn iding cOndUC1 \V 

learning CIlI il"lllllllent for the yo ung children, T here l(lre, th cir placements need ca relul 

considcrati(Hl. 

I he \\indll\\:-i should he ](l\\ enough to enable a child to IOllh.llUl lor heller \Ie\\ ~Illd 

undcrstanding or thc outsidc lIorid in dirkrent seasons, dillerent tilllC or the da) and In 

di l"lerent occasions, Morelli er, II indoll s should hal e the I"ci I ities 1(1I' e,l.s) operation hI the 

children sLich us lo\\-k\cl Ilill~CS. so that children can lISC than \\ilCllC\Cr rcqull\.: LI. ·\11 

II ind(l\\s need to he lilled II ith guards, screens or hoth , ;\t thL' sallie tlllle ~tl i doors shoul d I'e 

light in Ilei[!ill so that ch il dren can handk thelll easil), I he heights Ili' doorknohs should " 

lIithin ea" reach oCehildren 

• San itan' Fac ilities : 'VI ater I'aei lities arc essential I()!" the cleaning up or activi ti es in the rre~ 

school. I'he toiict and lIashlllg lile ilities should be easil) accessibic I\lr chi ldren I'rolll hoth 

the indoors alld nutdoors, loilet shou ld he pnllidecl I\lr childrell all, cldult separatL'11 

Illore",er, o ll e toil et I()!" Cl el'l len ch ildren is essential and the si/es Illust bL' suited to the 

si/c otthL' ehtldren IIho lIill he using thelll ((,hlmelhur) & Cho"clllul'l, 20()2:1 1] ~ 11 5) 

4, Eqllipnll'nts and Materials 
" 

Lquipmctlls and materials make the bones 01 pre-schon I ctiucatH)ll Jlro~ralll. It !!-I\I.." 

chi ldren lirst ~ hand exper iences, lienee, to prolllnte ch ildren's sneia!. ellllllinnai. intellect ual 

and phI sieal del eloplllent, it IS necessal'l to prill ide approp riate eqlllplllents and mater",!., 

I"or \anel\ oj" aCt!\ 11ics . II should h(' \\ Ide ranging \'\ ith nalural and manufactured ohj cCI:-, 

(Ilruce, 11)<)7). 

Accordin g l~) Isenherg and ,hIlongo ( 19(n) , among the major calcgnril':-' ul matcri~tls dr grl';11 

signilicunee It))' pre-school child ren include ski ll and concept material, (,implc car gamL" , 

ho{)k~ l'( \i.\rJ()u .... I:PC,'\ alld PUII!L'S), frolll gros:-, Illutor llli.ltcn;ll:-. (hulls, plIll lo:S. ndll\g l{\\:-', 

elc): miJnipul dl l\ l' lllatLriab (hullding -.;ch, Illarkers, P(,IIC1l:-., ~C!."SPIS, ..'ll'L conSlrtll'll "11 

lllaLL'rial~ (hlock:-" hllilding Sl'b, and v.ood \\orking l11illerials): st.'!(-c\prt.'sSi\l' Illatcrluis (do! ~, 
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dress-up clOlh.::-.. housekeeping In: s. and Illusical instrulllents ) and natural Illatenals (sl id ...... 

lea\..::"!. rocks. sand. mud. \ \<.Iler. elc ). 

(JI' indoo r equipments. chai rs must be 01' such \lcight and design thal can be carried out easil) 

and sal <: l) about Ihe room by children . It should permit lhe child to si t e011l1 () rtabl) in relax ed 

position. I abies. \lhich arc square and "ide enough to allc)\1 children 10 \\()J'k oppos ile each 

oth er. encourage Ulll\'Crsation and appreciation 01' the \\urk o!' others rcquirnl. ('lJlld -Sl/cd .lI lt! 

open sheiles make it cas I I()r children to hale to)S and books lhe) need \I hell the) need them 

(Ilc lkrnan and I'ode!. I <)(,(): I:osler and I !cadle) . I <):;cJ). 

In general. it is accepted and a!!I\~('d that the ri cher and Illor e pkas<'lJ1\ prl'-sc h()o1 ell\ inHlIl llT'! 

PI'''' ides more opportunities I()r children learni ng, l'hcrel()I'C. the pre-school should rullits I' 

least minimum required slandard or el1\ imnl11enlal condi tion (s ite. building. ph) siea l Se llin l! '"ld 

the equi pment as \\ell as materials) in order to achic\'l.~ the lksircd rc~·aill \\ hieh is c\peeted (If 

pre-sc hool a[;e children, 

5, Outdoor learning cnvinllllllcnt 

rhe physical c ll\ 'iro!lIllCnl o!'prc -schonl ha:-. ~l prot lllli id cth':Ullll IJld l\ ,dual (i ll ldrL'n kartlll1 ~ II' 

Suppo rt l)!' this. Cunis ( 1<)98 ) stated that the ph)sical organi/,al ion or lhe nldollr space IS 

importalll hu t no prL' - \chonl en\ inllll1lL'n l is cumplctL' \\ ithout taking into ~ICCOllnl thl' outdoor 

area ..... ince h)~ell'll..: r lhe) Illake i.I 10ldl learning ell\ Ironment. \\ hll:h u lh.:r .... lor c\ \,.' 1'\ chllu " 

inlerests and prol'ldes materi uls that lIill be appropriate I()r the Ie\el or de lelopment or eil,h 

child . Mall) or the skills and competencies \\hich delelop durill[; these ea,.I, \ cars arc learn "I 

from the nutc.inor natu ral en \ ironment. Children ,·\ill gain more from digging in the garden and 

\\Ht ching \\orlll S and insects than the) \\ ill from looking 81 pictures. 

Moreo\e r. Studer (I<)<)X ) expl ains that lhe o"lcloor ell\irollmellt Gill ,)1'10 1' ,.,ch Icarnn l ~ 

L'XpCrlL'ncL'~ nul 1i.)ulld IlldlJur .... !'he pia: :ard I .... I'ull 01' \\ onderl ll i Ihl1!" Ill]' L' htldrel1 '\1 

experiment. disco\cr. and L' ,\plon.:. In a \\ell -pl anllcd uliitionr ell\ lrOnmL'llL t.:hildrcn <ill 111 LlI.:i , 

11l0rL' than rUIl, c1illlh . and rilk hikes 111L'~ nnticc the \\cather. insects. planh, and c\'c]': Ih i ll~ 
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~oing on around them . fhcir cLlrinsil) is stimulated as the; SL'l'k <lllS\\CrS 10 their qUI..'sliolls ahd l ll 

['he outdoor is also I IlL' ilk-al place to pn)\ ide experiences that arc sO!lll.:lillll" ..... COllsH!cru\ '\ 1 

mess\ to do i!ldoors. Sensory c\pcricnccs such as measuring lloLlr or mi.'\lllg sand (uld \\tlk l" ~.ll) 

be nlme I-ull\ e_\plmcd \\ ililoul Ik lil11ils "I-Ihe indoor elassrool11_ 1-01 11lL' pre-school child _ I"e-

I'rccdlllll to USt: materials \\ithoLit restriction. ah,(\:s leads to greater lc\cls 1.)1' crcali\'it\ ,Il ld 

understand i ng (S luder. 19') 8) _ I _ i kc\\ i sc _ (' uri i s ( I ')')8: I I I )_ snggcslcd -- I he III a i n rClJ u i ITl11en h 

oJ" an ou tdour play area In t~lcilitalc icarning. prilllaril: it mllst he :"-Iuk ilnd '>l','url' \\ 1111 ;Itllpk 

space for the children 10 pia) ['reel)_ JlrL'krahl) \\ilh trees. nat !:-J,rass arL'as and hushL'S \\11 1..'1'1..' 

children Gin hide-and-seck and pla\ in Ihe Illud--_ II' Ihe prc -school is auachcd 10 an elclllclllan 

or sccotldar~ schoo] thCll It is 1llost important that 11k' ]ll~l: area is sL'parLl\L'l1 !"rxHli the r(::-.1 or lhr.' 

school so Ihm Ihc children call 111m e rrecl\ \\ ilh"ul lear 01 - inlrusiol l 1-1()111 lile "IdeI' childl\--

! IlL' nutdoor equipments should PI\)\ ide children \\ 1111 a \\ Ide \ ariel: ul \lPPllrillJlltiL'S ['or ~L L'll 

ph\-sical cxperiencc_ Wood_ boxes_ crales_ planks_ and so Oil IVIII enable childrell 10 bld -, 

illlLTCSlillg structures \,hid, Hill sene as triggers to imat!in;:lti\c pIa} . 

/\ minimulll urea l)j' !V\O square meter or pIa: spacL' pCI' child is dcsirahk . [I' sC\'L~ral groups ,)[" 

childrcn usc the (Ired and thL' SpalL' is limited. <1 scheduk li)1" l!:....11l~1 tIll' plJ.' ~:nHl lld should 'l' 

IXl)\ idcd so that nol all childrcll arL' olltdoors ~lt thL' sallll' llllll' (( 'Ill.\\dhur.' ,111L! ( hlHldh'.l r 

10(2). Concerning the playground saki.'. Si:.\\\.'lTS (It)!)..:;), Suggested sc\cn points {IS fullo\\s. 

i. ])la:groLllld L'Ljuiplllellt Sh(lldd be :--1\ ICCI ;"1\\(l.' from kllCC:-- dnd ouilliings: 

2..: ])lacL' "hock. ahsorhent Illi.l\erialunder equipmcnt and c.\tclldin~~ si\ reel hc:ond : 

:> (JaIl's should ha,!..' (j saIL'I\ Ii. II ell: 

~ RClllo\ e pOisonous plants. litter and insect nL't.'.;: 

({ ( 'heck equlpmcllt ror sharp edges. J1l1ssmg or loss paris. or delcrio]"(ltcd. splintered \\ ()(,' 

0. ('()\ LT II stilldhu.\ \\ hen lHH in llSL': and 

-q. \ l11illlll1L1nllll·l\\lIIL'aLh\..'r~ he on the playground <It (III Ii 111e:-:.. 
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1'0 ensu rc Ihe saklY ol ' lhe children Cholldhu r, and Choudhur\ (2002) reu)l1 l111el1 lled a I1UrSeTI 

schoo l or pre-school musl hale a plal!lmund close 10 Ihe huilding , I'he (lllld,l(lr phil space dll,1 

playground Illust be sak and sccure li)r Ihe children to pia) I'reely, II should be I'ree I'mm nai ls, 

rocks, bmken paris and edges, and glass pieces, I'he area should he lI ell - lenced, drained, and 

surl~lCC material s should he appropriatl' lin the acti\ 'itics in the area. 

Silllilar l), Sall)crs (I'!')·I) indicalcd Ihal sarcl) is Ihe main concern o l' lhose Ilho cunSln ll , 

operate and tllHintain dC\l.'lopmCnlall) appropriate playground cIl Vir0I1IllL'1l1S. l'he author fllr thl'! 

explained that LlIlIlCCCSS,U} ha/ards and risks can be eliminated through attent ion to design allli 

location o['equipment. 

Surveys sho\\ that most playground injuries result I'rom taIls l'rom ur oll lll till' L'qlll plllcn t. I .I II:-. 

li'om Sll ings, slides, and cli mbers accou nl li)r 87% or a ll injuries, I'hus, In selecling equipmel1t. 

one lIlust c'IIT I'ull ) con sider Ihe potenlial risks and detCl'mine II hether the equipmenl II ill Ill ee t 

thc nceds ol'lhe children, 

Ueleloplllelllalil appropriate pla)l!roul1ds include a I'ariel\' 01' equlpn le nl s and malell: ll, 

'iCkClCd on the basis or lhc age characteristics and intl;\ idual dirJcn.: tlccs III t1h tlll iL'S \ lfthl' w,, ' . 

Seleclcd maleria ls and equipment mus t support Ihe I) pes or pial lie obsCl'l'e in childr "11 

I SCI I,) I ers, Il)')-I) 

Moreol'cr. outside pia) allo\\s li)r Illore aclivc play \\ilh rellc r rcslriclillns on noisc lind 

1ll0\Cll1cnl. and greater freedolll \\ilh natural materials like \\aleL "){I nd . sno \\. and soil. "I su 

ch il dren n..:\ d in the \ arid) inherent ill till' ~casonal Ch'lll gcs I Ill' hCll l'tih lll" Ill llLioo r pia: drL' 

lll<Jx illl iICcd 1,1 hen d<:I 'c lopme nla ll) appropria le eq uiplllcni and materials llI'c cOlllbincd II ilh aJi lti l 

SUpCI'\ is ion III sllppmt ehild inilialcd learlllng ISlIlI) us, 1')')4), 

In general. the.: outdoor learn ing e ll\ ironment pia: s a gn: ~11 ro k Ill !" tilL child in thl' 1)\ ~ ! 

delelopllleni II he'll the pla)ground design is delclopl1lenlally approprJ<JIL' and Cldult 1()llml 111'" 

cun tinuo us !IX C\ cr} acti \'it ics or cven chi Id. 
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2.7. Assessment and Record Keeping 

]-!fcclivc as;-,csslllcnl techniques and proper record keeping ha ve paramount importance 111 pre­

school education. I)c\(lil importance and utilifation oj"these terms a rc as 1{)llo\\s' 

2.7.1. Assessment 

/\SSCSSlllcnt ~i\cs us essential inli:lrll1ation about \\hat our students arc lcarll111g Lind ahout tlH.' 

c:\tcnt to \\hieh \\c arc Illcctin~ our teaching goals. l) ilTcrcnt \\ ritcrs dclinc lhL' te rlll assCSSlll l'111 

in dil'i'crenl lI,a),s II ith the sallle Illcaning, 1-'<11' instancc, SUi\'alll eOO():'!) de lined thl" le ,", 

assessment. as "Assessment i~ the gathering or information through obscn'uhlc c\ 'idcllCC 01' \\ hill 

a child can dll , sa\ , and appl ) " , 

Ihe aut hor explained Ihat ) oung children shcm their unclerstanding b) doing, shOll ing, and 

tell i ng. "["cachcrs need to usc assessment strategies 0 I" ohSCl"\ i ng. Ii stell I ng. ~1t1d il.sk Illg pll d11 11g 

questions in order to assess child ren's achie vL'lll cnt. 

or :.111 thl' IllUIl.' c llalknt!ing fUllc tions pcrl'urmcd b) the pre-schonl lC:h:her:-" prohahl ) 11\)11, 

relJuliT lllore L'lle rg) and skillthall that ol'assess1llcnt. /\sseSS1llL'1l 1 is COlltlllLll lUS, cOlllprehcll sl , 

and integra l to the teachi ng- learning prucess in de\ elopmenwll) apprUprl<llc program (! .dri \ 

F~cginnin gs Kindergarten curriculu1ll gu ide. no date), 

Curti' II 'J 'JX: II 'J) c\ plained Ihat "Asscssmcnl has al\"l)s been pari oj' Ihe pre-schOll I eduedtion 

process. hu! h a~ in Illost ins tances been Ii.Hmati vc not SUllllllali \ e. based Oil j udgments nl)! 

statistics, and bu ild ing on ch ildren 's "1 trellgth " rathe r than identih il1~'_ Ilh.'il \\Cotk lll'''' '' 

I\ll ost assessrnell\ takes placL' through naturall) occurring classroom C'"ClltS. Obscn'atioll, as \\ l'l! 

as the dOclllllentaliPllS or obSCnall()ns. is the most inlportallt Illl,thod Ill! ~)~ll nill!-! aSSL's:-.m l'l'l 

ini()!"1llation about )oung child as she/hc \\olls and intcmc[:-. in 1 IlL' c lassruom. Ohscn,lllll: 

should he thl' 1")I"1111<1 r) <'hSCSSIll CIl \ "1t rHlcgy used III prc -schuo!' i cachl'ro..; sll( 'lI !d j'OCll~ [II ~;' 
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obscn'Clt ions l)l1 spec i lie sk i lis. concepts. or charactlTI S\ ic..... . a:-. dcscritx-d ill the learl ll]!!' 

expectations. and record their ohscn"ati on:-. . J"hcrc arL' \ anou;.. \\L\\ S 01" dOCLltllCnt tll~ 

ohscnatiolls. such as Llsing anecdotal notes. chccklisb. and ratin g scales . f\SSL'SStllCIl[ slratL'!-,Jl':-­

and [ouls might 111CIlH..k' the fiJtlt)\\ ing: 

l'ortl()li", 

• Ilc\ elop ill ental continua 

• Age and stagc-ut :"dc\ C10JllllClll cha rl :-' 

• Videotapes and/or photographs 

• Rccnrds ur read in g beha\ iOLlrs 

• {unll:n.:: ncc:-. 

• Scl f-assessment and pee r assessment 

• ~/ riling SClI1lpks. 

(Suivant. 1006) 

()hSCr\~lli()n i:-.lilL' mos t direc t method ufhcco llling f~mlili ar \\ilh \\hat chitorci11h ink. kno\\. and 

arc ab le to do , Child ren re veal what tlK) think and kno\\ throuc·h lheir talk, Througli 

ohscnalion the pn.>school teache r can ge t to kno\\ all children a~ tllliqLll indl\ idll(lI s ( 1 '~lIh 

Ij cg innings -kindcrgartcn curric ulu lll guide. no date ) 

2.7.2. I{eco rd Keep; ng 

I>ropcr record Keeping ha\c grL'at importallce in pre-sc hool educatioll . lOllclTning rCCtlr\' 

Neam and I allack (1997) indi cate that record keeping is important to ou ild up a piclllrc " 

indi\ ieiLlal chi ld. tu munitor indi vidual progress. to plan t(JI" the future progress. and I I I 

comt11u ni cat e achic\ elllents and progress to parents. Curtis (199X) added that a reco rd k~.:c PI :lg 

sc hedule is hi ghl~ ellecti\l' t()rlll of ll1onitoring children' s prot!rcss on the pr()~ralll. 

I:urtli ermore, Ch(mdhur\ and Choudhur\ (~()()2). describl' thilt rcconb help thl' lea~hcr to kn< .\ 

lhe child's iaillih background. home environlllcnt. dcvcloplllclllal hislor) . health sta tu s. nceds 

and ahilities 01· till' child . RL'cord kCL'jJillg is important in Ll nd cr~tanding the IIH.li,·iduill child : 111 



The Currenl I'raclicc or I're-Sehool l'duccllion 

dCilT11lining th~ readiness Dr the childrcn: in ~lIiding thL' teacher to achic\ l' the goal~ o( pre 

schon1 cliucatloll and as a \ ailiahle J'L'SlHlrCl' I()t" researchers. 

I\ccording 10 C hrislinc and .lill II ()l)()) In kcep all Ihe Inl<lI'Illalion ah""1 Ihc children and Ih, I 

background. pre-schools nccd 10 mainlain dil'krenl rccords likc: 

• I'ersonal reemd ,,('Ihe child: 

• II"nIL' hack~r\)und ,,( ' Ihe child. 

• I kallh record , : 

• l\l1clldancc record~ : 

• Parent-teacher meeting record s: and 

• Rccords 0( ' admission lorm and progrcss report or Ihe chilcl ren 

t il'llLTatl:. pn .. " "chuo] lI...:achcrs shullld asse ss child's lcarnil1!! Oil on~()ln!! prUCL'S:--' Llslng \'aril'[ \ d' 
aS~l':-'SI1lCllt strall .. ;g IL';-' , III addition to thc;.,c pn.>:-.choolll'Uchcrs should rL'c{)rd the illilHllli.ltiutl dI1\H,ll 

the children alld their background report to parents. management CO!llJ11l11L:cs and organi/,aL IU ll: ;() 

2.S. Pa,-enl P,-e-School Relationship 

l'hl' goal or pre -school progranl cannol he achic\cd ir"e eann()II~lkL' parents ttltu cun:-iitknJ!ll11l 

The parcJ1is pla\ a si!,!nilicanl role in children's eduGJlion, ,\s desel'Jhed h\ l'h (l\\d hur) a'1(( 

Chnudhur\ (~OO~: 1(9) "I'arcnts pia) a major role ill a sLlccess rul pre-schonl educalion Ihrough 

prnper understandiny. of their childn:n and assist1l1g !hcm as and \\ hcn rcquircd ," Parents Illll "t 

tn tp llllLicr'->tallll the child s natural CUriOS!!) and accordingl~ alli)\\ him/her to c.\pl {!i" 

in\ l' s ti~ulL' ~tnd 1c~lnl !i·cch 

l{ e!,!arLiing parcni In\OhCmenl in pre-schonl educalion. SUi\anl ('IIO(») noted Ihal child r II 

pcrrorm hetlcr III pre -school il ' their parents arc in\'ol\cd in their c<.iuCC:llioll . I>arcn ls can do 111;\1 1) 

Ihings to suppnri and be ill\ol\CLI in Iheir ch ild 's learning. «)1' example. they can p)'(l\ )(k 

cncouragL'lllclll and L'.\prcs :-, Interest in their child"s ~~dUC;I!ioll. rilL' nth l' l' ll1u~1 important Olll' I~; 

partIcipating III tlieir ch il drcll S literac) skIll JL'\c!opmclll. \-\ L' II1~ )Cr~L1 ~1:-. \..l lt.l! II; \. llrtl :-' \ I\}\ 

I 

I 
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sh(lIIed in his stud) lhat paren ts pia) a critical role in children's literacI delelupll1cnt hI 

providing I"CSUUl"CL'S and opportulliliL's Cor access ttl prinl h\ actin!! i.h IlHHkl:-. I Ill:r~IC\ dlld 

literacy practi ces. 

Ch,)llllhuJ'\ and Ch"udhuJ'\ (20U2) ais" e~plaillcd that hOlTle alld SCIHlul arc t\\(1 lIorids 1(,,' p'c' 

school child ren. ",here lOlal dcu:luprncl11 lakes place. Parents and teachers IllLlst \\ork \ogct llL'r 

j"{)r helle r understanding ur each uther. guiding the childrcll Clh)pCrllli\ cl: It)r Illon: itll\X(\ \"ll 

wclillre 01' thelll, I lolllc -school rcla tio ll sh ip call bc illlproved through. hUll1c I isils. parenh 

intcn ic\<\·s and mcetings, paren ts pal"1ici pation in schoo] programs and developing materials lur 

parellls. 

In additioll. pre-school teachers n.:co!!ni/,c that parents arc thl' lirst and Illllst IIl!lucll1 i;!l lL'llc!ll"rS 

01" chi ldren and iln-ilL' thctll to he p~lrtl1L'rS in the teaching tcarlll!lg prucc~s" Prc-~chu()1 tL'acllL'r~ 

must \"ork cooperativci) \\ ith parents to es tabli sh clfectivc cOllllllunication lin ks between hotlli..' 

and thc school, ()pen e()llllllllnicati()n "ith the parcnts ahmlt Ihc child is essential throu~houl tire 

)L'ar. C;J"(H\th <"mel dc\l'iopmcI11 ul"children's sharL' to parents through;j \al"1 ct ~ o!"lllct hods: 

• "Jotes 

• lelcpholle calis 

• Sending hOIllL' \\011 :-.amp1cs 

• Int'o l"m alcoll\'l'rsatiotls 

• ('Iassrullm \ isitallol1~ 

• Conferences 

• I~ e p()n card 

( I".arl) I kgi nn i n!!~-k i ndcrgarten cur-ricl! lum guide. no date) 

II(lII el'c r. Ch()lllihurl alld Choudhurl (2002) sta ted that not all parent , kllO Il about the SpeT! 

needs or their child. lienee. the pre-school teacher should prepare hllllscil herscll' lor pare ll" 

COUIl:-'L'lillg and help parents understand the impact 01" thL'ir lhlnking lllJd kclill~S 011 I I'" 

delelopl11cnt and hehal ior orthc child, 
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,\lull g \\ illl the \ arioLis meetings, programs in the pn>scholll to dcn~l(lp the llOI11C-sch()( 1 

rcli.lt lons. lllallll~lItlitlg \\riltCll dial': fur cach child to communicate \\j lh the parents is eSSen!ld,. 

An) message or inl()I"lllation rega rding the chilcr s progress in the school to he gin;n to the 

parents can be \\rill en in the dietr) and sent hOllle wit h childrcn. Ihe palTn ts can retllrn thL' 

d iaries nOling the inl(HIllLltioll). Nc \\ slcllcl" I S an c\cl'llclli \\rlttL'1l maIL'rlal I~H- kCCPIIlt!. ttll 

parents illl~)rl11cd chi ld development. ncV\ tn.;nds in cdUCa l il)Jl of )OLln g chi ldn ... :n. classroo1ll 

deli, itics. spcci~l l c \cnis . parent-teacher I11cctin !!-s and {llher important itlfol"tllillioll (C ho\\LlI llIl'.' 

and (·houullurl. 1()()~. 

I kncL'. lO enhance the program of pre-schoo] education clrceli, c1). st rollg cooperat ion dlld 

clh;ct i\l; cOl1llllun icati on bct\\ccn prc-school teache rs and parents is crucial. 

2.9. Roles of government in Pre-school Education 

I he roles uJ" gl)\ ernmenl III pre-schoo] education \'ar) considerabl: l'rull1 coulltr: tn countr:, In 

many uIH .. krdc \elnJ1cd countri es. g(H'crnm enl docs not pro\ILic pl c-:")chl.)ul ~dll~iJlllln \\hllL' III 

dcn.:lopcd eOlllllr iL's lhe pro\ ision or pre-school educatio n h: gon:rnlllcni rl~'Cen t h introcilKcd 

alkrthc\ aChll'\CLi ulli\er,al prinwr \ cducat](lll (Mlll ·. 2()()~al 

lor Jlbli.IIlCl'. In l'r~1I1CL' Ihl' go\crnnlt..:nt r lilb plT-schuol Cdllc~lllnll III Ilh,: Si.!llil \\J\ 

ekIll L'll lar) school S\s tem (Iessa. 1')71). Ilut ill KCJl\a. pre-school cducmillll. " pr",,,kd 

pri Qlle bodies. religio us alld 1l()1l - gO\crn l11 ental orgalli/ations (IUeR. I 'IX:; Cltcd in .\rnclc\\ ()]L 

2 (J() 7), In Indid . j1r1\i.lIC hodies and au tonomous g O\lTlllllCnlal oqlan i /all()IlS pn)\ide prc·schlllJl 

education, In all cases, the gO\ crIlment elTort is focused mainl) 10 certain strategIc areas slich ,I~ 

training 01' tcaC hl'l"s .. c\ 'oh in g sl litahlc teachin g techniques .. production or tl'ac hin ~ matcri:.!ls. 

111"0\ iSIUIl nl' .... UPl"l"\ i .... iun. ~nsll]"]n~ standanb, c\ )Jllr()ll in ~ and I.·\alllatln~)_ I( 'lHl\\l lh ul'\ I',! 

Choudhlll). 20()2 ) 

In general. g()\'Crnlllcnl has a criuc,d lu pla ~ III p{)lic~ dc\c!oj1ll1enl. l'llrrrnilul11 {ks it2ll. stamlar 

sctlillg., supen i"j oll and l" lx lllsion,llf .t!on: rllll1 cntal prc-schuul .... c .... pcl'l dll} I'ni l!h..' chddrl'll " 

poor 1~lmi! jl's 
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2.10 Prc-sc hool Education In Ethiopia 

In ]'.thiopian cOlltext pre-primary schtH)ls. kindergartens. pre-school s arc dilTcrcnt nailles luI' 

c'ducalion orehildrcil hel,'re agc 7, the age Il)r prilllan school enlr) (Ikmeke, 2(07), 

I'he gOl'crnment 01' I,thiopia in its hlueation and Training I'olic) (1(;1 1')')·1:1 ·1) S\i(les, 

" Kindc rga rten \I ill Il)cUS on all -round (social. cmotional. IIl1ellcelual. and pl1\ siell) 

develop ment 01' the child in prepara tion or I'Jrlnal schooling," Ilased on thiS aim, the gencr'll 

ohjectile, or pre-school education adopted ill I igra) hlucation Ilureau (11l 1 , 1'J'n 1,,( bl 

highlighllhe Illll"11 illg: 

,/ 10 enrich Ihe child's c\perience so as 10 enable hi III 'her cope b,'lIer lIith prin",.~ 

school lire, 

v' 1'0 Illake it possible Illl'the child 10 enjo) living and learning through pia), 

v' In indicIIL' and in iliate Illl" Ihe children's 1'll1!il) I) pc orcare ,hould thel take, 

v' 10 Illil,i'lli/e the I'alllil) 's tillle lost Il)r chi ld care and to usc this lillle to lllaxilll i/c 

theil' i lCume. 

v' 10 delclop the ch il d', Illental capacIties and h"lher phI "cal glUlllh, 

v' 10 enable the child to build good habits Illl" elleetil'e IiI ing as an indil idual and a 

Irh:nll11~r or i..I !lroup . 

../ I {) enable thL' child to uppn,:clatc and 10\ c n£lIUl"l'. and arts nr hurll;1Il h\..'ill~ . 

v' I U cielelopthe child', inHtginatlon, selrreilanee and thlllking skills 

v' 10 cieleloplhe child's selr-conlidence, 

I,' sum up, Ihe .lilll or pre-school c'ducation in I"th iopia is nol e,\ceplioll the lIorld Il,c 

objec tiles or pre-,chool educati on In Ihc counlry addresses children', ,;ocial. ell1l1 ti onal. 

intclleclual and phI sicd del elopll1enl. 

/\cwrd,ng to 1( ' 111\ (1<)96), Ihc t)pe ul' subjec ts designed 111 Ihc Ile\l L'due.ll i,," allLl I rallll l;~ 

po li c: 10 he laugh! al kindergarkns IS rour in numher. I hese arc pla~ tn pre-schools. I.anguag\' 
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!-:m'iron l11 cntal and I.abor ed ucati on. Ma thel11a tics. Aesthctics and I'h), sical educa ti on. hlr thcse 

subjcets. tenwti\e S\ Ilabus \"" prepared in ."",haric that \\ould be i"'pr{)\cd throutlh time and 

c\.pcc(cd 10 hL' dc\ doped \\ hell lranslalcd in ln rcg,ional medi a 01' instructIonal la1lguages ha:-.nl 

Oil the tan!!i hk sItuation ul" the !"('!l ion. III addition. the kindcrll<.lrtl'll teachers arc also ('-"peeted ll) 

prepare books based on th e S) Ilahus b) considerin g the real ell\ inll1111cllwl conditions '\lll 

ch ildren's background . I'he total weekly periods al lotted I( lr the I(l ur subjec ts arc 25. A1110 11~ 

these I () periods arc I'or pia) in pre-schoo l: 6 periods for I.anguage. 1-11\ ironlllclllal and I.ahul 

educa tlllll : 1 periods I(lr ~ latilelllatics ancl (, periods I(lr Acst hetics and I'h) sicaleduca ti on. 

Concerning the training duration ol'p re-schooltc'achcrs :vio l·. (1')X7 1':.(' ) ,tated tir.lttire traini If' 

oC pre-school teachcrs lasts lor tcn 1110nths at certiJ ;cate le"el b) orknn[! courscs that include 

Pre-school j1eda['.og\ . Child PS) chology. Nutrition. Mat hematics. I,an[!uagcs. Method 0 1' 

teaching. Skill \)1' ch ildren language dc \clopmcnt. Social stud). \lusiL'. ·\rt and Ph) ",iL.1i 

education 

rhe Ministr) or hlucation al so stated standards or pre-school education such as the tead,,'i' 

chi ldrcn ratio should he ~:-l O (a main teac her and an assistant teacher in a class ): a pre-,cho(\1 

mllst have Ilutdoor pia) mat crial s like dilkrent si/.c hall s. skipping ropcs. l(lCim jm-clin 

g} mnaslic mal. lllul tipurpose III at s. large and sma ll mohile toys. tricyck and small car tires. In 

addition. a pre-sel lout need tu liau.: oLltd(Hlr pIa: cquipmc!1ls 11'UllL'I., S\\ 11l~'1!l!.~. 1 I I l.: II \ ~o round 

slide . balance. boxcs. cra\\ling tunnels und clillib ing. I-rlrLhcr. a prc-schuul necd to ha\e ch ild 

si/.ed tables and chairs and othcr indoor equipme nt s anclmaterials (Mol .. 1987 I· .. C'.). 

l!ence. in urdcr \0 carr: on c !lccti\c kaching- lcarning process. the PI\.'-schouls need \n h~! \.: 

trained and <.llk'qUi.tI C hUlllan po\\er and indoor and uutdnor 1~IC!llliL'S i.lccorLii!lg It) the ah( ~ 

I 

I 
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CHAPT~R THRI~E 

R~S~ARCH D~SIGN AND METHODOLOGY 

3.1 . Design 

I"he meljor purpose ur Ihis research \\as 10 assess the rule of' rc~ional ITiut1dl gu\'Crn IlH:nt in prl'­

school CLi UGl tiull and till' current practice 01" prL'-school education in Ihrl'l' sl'kucd \\'crcd'l s (II 

Ndrlh \Vcslcrn /.011(' n!' I igra ) . r{) achic\c this purpose ;\ dcscripll\C Sllne\ dC"iign \\ ,1:-' 

employed" 

II \\as inlended "ilh Ihe assumplion Ihal it cou ld hclp 10 asscss thc role 01" rcgional reional 

gO\ crtllllCll\ in prc-schuu] education and 10 in ves tigate the current pract ice or pre-school 

education in the selected \\ 'crcdas or th e /.one . rhe mcthlKI has hl'ell pnl\ l'd ilp JlrnptTlt '_ 1'" 

such ki nd 01" sludies in cducalion (130rg and (jail. I 'J 7'): ('ohcn cl "I. I 'JX (J: ~Inl-'h" ~ 1)()71 

3.2. Data Sou rces 

j"he prlmar: sources or data rur the stud ) \\CrL' 3 <) pre school ICdcllcrs <llld Jlrin (' ipa] ~. ': 

childrcn ' s parenls ("htl halT prc-schl1ol age childrcn enrolled in pre-schools)" ' ) p<lrcilis I" " 

hi.l\c pre-sc hoo] age children but not en rolled in prc- schools}_ and pcrtinent I IZq.!IO!wl a!H..! 1 

\~ creda Ielel edLicalion ol"licc expcrts" prc-sc hool classrooms and 11L1ltiO()l" pial arcas" In 

addition to this_ rcic\'(lllt natinnal and regional education polic) documeJlts and gu idelines " ere 

used as secondary sources n!' informatioJl. 

3.3. Sample and Sampling Techniques 

I"he "re" chosen 111 cond Licl thc SI Lldl const iluled pr,'-sc hools ,d" Ihr','L' Wcred,ls ( I"ndasilci,, ','" 

Shcraro" and Mcdchal l"nal or North-llcS lcrn lonc 01" I"igral" It \\,b ,selected as tile slLith Sil<' 

because il is least touched in research \,vo rk and due to the researcher has \\olled a~ i. \ teacher lor 

Slllne Icars in Ihc arca and il 1\i.lS bcliclcd thai dala collection cOLild bc casco l' arlicLilarh li,e 
" , 

IhreL' II crL'das l"rolll Ihe lonc \\CIT selected purposil cl) dLie tl1 I)I"CSCIICC or rt:ialil ch l ar~, 
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number or pre -schools in the t\\O 'Xeredas and the third 'Xereda \\'IS selecled in order 10 

represenl Ihe rural areas, \\'hich ha\ c Ihe access or pre-schools, In Ihese Ihree seleeled Weredas 

"r \"nh-~ L'slern I.one or I'igra), there arc 1\\0 I.ero-classes and Ihineen Kindergartens, OUI 01' 

Ihe t\\O I.ero classcs and Ihirteen KindergartC11s in Ihe Ihree selected 'Xeredas ol'lhe I.one, the 

1\"0 pri\'(Jll' KGs \\ere selected b) purpll:-.i\ c ~a1l1plitlg IcchniquL's due tll till 1H"l' .... C1 H.:L lll' hll ',L' 

number teachers in I',ndasilass ie We reda, 

MOrL'O\lT. lhrCL- Kindergartens "ere selected li'olll ]'.ndasilassic '\ 'crclia Llsing simpk rand olll 

sampling techniques (lotter: method) 0[' \\hich 1\\0 \\ere pri\alL' and Dill' gO\crtlllll'!1 i 

Killtkrgartcl1s. Hcsidcs. out or the \\\'o Icro-classcs. unc /.cro -class \\as inclutkd in the stud, 

uSing IOllerl methocl rrom the mentioned Wcreda, 

I' urthermore , I \\0 Kindergartens I'rom Sheraro Wereda and one Kinderganen li'om Medeba) 

I.ana Wneda \\ere selec ted b) a\ ailable sampling techniques as sample pre-schools, /\11 

teachers including directors (,(J) in the sample pre-schools \\ere used as sublert 01 Ihe 'ItIlh 

In addition to thiS, I X children's parents \\ere selec ted based on accidental sampl ing technique 

and () parents (,,,htl ha\c pl\:-sclH)l)] agLo children hUlllOil'nrollcd in prc -SChthll) \\Cll' SCIcU L'd 

b: Jlllrposi\l~ Ill!..,th()d 0" sampling \\ ilh the guidancL' or principals. ()nL' Rcgl{)Jlal alld tIl! 

\\ 'e red" Ie\el hlucmion Oi'licc experts lIere selected Oil purposl\e basIS to seeur,' ,.cI ,', 

Information . Besides. in each samplL' pre-schools. a ciassru()111 \\as selected randoml) 11"1 nrtkl til 

collect inlill'll1l1l10n ahout the teaching learning process in the classrool1l 

~x \ \ l l (lIk!!l: 1111 dUl:mHlIl (jradu,lIl: "'tudll:~ Ikpanllh.!lll (II (Ur1"l(UILllll 8:. Il..'al,;hl.:r~ l'nlli,:',HlIldl 1)<'11:1(11\1111.:111 "'llldIL'~ 
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Table 3.1: Summary of Population and the Number of Samples of Teachers and Principals 

Total Number of Number of sample taken 
Name of pre-

Wereda Ownerllhip of 
Principals Teachers principal Teacher's school pre-school 

M F M F T M F M F 
Vision Mcdebay Private - I - I \ - .\ - I Zana 
Model EndasiJassie Government - I - 3 3 - '1 - 3 
Embcba Endasilassie Private - I - 3 3 - '1 - 3 
My Baby Endasila')s ic Private I - - 8 8 \ - - 8 
Bete l Endasi lassic Private I - - 7 7 \ - - 7 
Hewan Endasilassie Private I - - 3 3 I - - 3 
Ocnagil-Fikry' Endasi lassie NGO - \ - 3 3 - - - -Friends Endasilassic Private - I - 2 2 - - - -
S~lam Endasilassic Private I . I 3 4 .!--=- - - --Mubarl!k Endasilass ic Private - I - 4 4 - - - -Family Endasilassie Private I - - 4 4 - - - -·Tsehaye Endasilassie Government I - - I I I - - I 
*Enda-aba- Endasil ass ie Government I - - I I - - - -wevanc-tsinat 
Eden Sheraro Private - I - 3 3 - '1 - 3 
Kidanc-I\ tihrel Sheraro NGO - I - 5 5 - I - 5 
Total 3 15 7 8 I 51 52 4 5 - 34 . *the two governmenta l pre-schools are allowed only fo r children's orage SIX and the names are termed as Zero-classes . 
• I persons act as principa ls and teachers in the pre-schools 

3.4. Instruments of Data Collection 

T 

I 

3 

3 
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3 

-
-
-
-
-
I 

-
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34 

Both quantitative and qualitative instruments of data collection were employed to achieve the 
research purpose and answer basic research questions. Thus, in order (0 collect appropriate 
evidences about the research questions, the study used different dala gathering instruments. The 
data gathering instruments, which were employed ill thi s study, include questionnaire, interview, , 

observalion checkli sts, and document analysis. 

3.4.1. Questionnaire 

The questionnaire had both closed-ended and open-ended and consisled of ( I ) 7 items on 
leachers demographic characteristics, i.c. sex, age, years in teaching, number of periods they 

-39 AAU. Colkge ofEJllcallon Gradualr.: S lmJics, Department o f Curril"lIillm & Tcachas Phlli:ssil.l llal Ikvdnpmcllt Shldics 
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impicmentcd in the pre-schoo ls. (I II ) <) itcms IIhich deal s II ith thc learning cm ironment 01 prc 

schools. adcquac) or incloor and outdoor cquipment s and ma tcria ls and thcir or!,!ani/.ational. (I V) 

I =:! ItelllS focLlsed 011 Iralllill f!, LInd adcqu<-Ic} l)/" kachcr:-. in the prL'-schllOl s. ( V ) 1'1 ik'lll:-" 

concerned II ith the c\tent 01 ' p<lrent-school relati()n ship to assist children', blrnlni". and (V II') 

itc1ll :-' focu:-.L'S on the kind ofrcgHmal go\ crnmcntal support in pre-school educallon (sec iJllllL' \ 

., I()r the complete I'ersion). 

The qllcSli\Hlnairc \\ere prepared in Lngtish language and translated in to I'i gri gna in order to 

i.l \"oid language barrier. ['he p\)stgraduatc student language departlllellt ill /\ddis Ahaba 

ni\crsit\ did thv trall:·dation (scc anllc.\-(»). 

Generall) . the researcher has prepared]~ cllpics ol'qucstionnaircs and these Ilere di stributed to 

the persuns ad as !L':tehers illld princip;.ds. and the tcacIIL'I"S. l:rol11 the ,4 questionna ires 

distrihuted to the respolllkn ts. all orthemllelT returned to the res\~arehe r 

3.-1.2. Intcn iew 

In I)cpth inlcl"\ le\\ \\as one ur thL' L'x tcnsivch uscd Illelhtlds or ll-ather ing ini{)J"lllatH lll . 

l\eeordll1g to I'ratt ( I ')RO). intc lT iews a!l(lI·1 cxplo ration or issucs in dep lh in lilee-to-I;lee 

counter. rvlorc(l \ cr. it helps to lind ou t detail inl() rl1lation ahout the edSl "ntler the stllLh 

lurlher111on.: . Stake ( 19<) 5) c.\.plaitls. as "1 he intcniL'\\ IS the 111,1111 ruad to lllultlp lL rVdlJt ll' 

Much nt' \,h,,1 \ ·\C cannot obscn'c i()r our selves has been or is heing ohscr\"l~d h~ othcr.'-" 

Similarl ). llest and Kahan (I')')]) expl ain intcniell as it is the central "'1) in IIhich a rescarclw r 

achic \ es lu pL't"cei\ l' Ihe underst anding. ll.:c1ing:--. and kno\\ ledge oj" people ill a cerl ai n prngrll !ll 

is through Ill -depth. inlensln: intc!"\ ic\\ ing, 

I knee. inh:n il'\\'-l \\c rL' held \\illt the Rcinnal and Wcrcda ed ucnti on ui"licc (·'pcrls. prc-.-;c!wI 

principal s. p:I I\' nts and ehildrcn parents 10 collec t additionanl inl(lrnwtio n. I his II <IS donc " "'1[' 

1! lI idcd inlCnlC\\ questions rh e intcrvie\\' guides \\ ere prepan:d separatc l~ Ii)!' parents and 

chi ldren pare l>!s . !lut it lias the same IlJr WI·() and RI·ll expe rts. and prc'-Sl:h(lo l principals 
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L:.\ccpt fL·\\ points (sec anncx-q). The intervic\\ \\as held 111 I"igrigna to 1ll 1rJ11l1! / C 

comJ111micatiull harrier i:lnd the responses or tHO \\crcLia education urli cL' c.\ J1L'rts and \\\0 

principals 1·lcre record ed wi th tapc rcemcler. Onc Wereda edueatlllll " niec C\ pc rl and sClen P'" 
schoo l principal s were not willing to be recorded: children's parents. parents and one Regional 

j'.dLlcaliol1 13urc<Ju L'XPCrl also \\ere not rcconkd d ue to the UnlL\\OLlrahlc condition in th e 

ell\ ironment. I hcrcl'on.:. thei r responses "LTC taken in the j(lt"lll o( nolL'S \\ ritl cn as aCCllralcl ) as 

possible bl the re sca rehcr. 

3.4.3. Observation 

Obscn al ion helps 10 gather necessa ry data from natural se lling because some ini{)rlllatio!l can 

be ohta ined through practical ac tivities. I(umar ( 1906: I (5) explains o hserlation. ~IS " It is on,' 

\\U: \0 collect primal": dala . Ohscnalioll is a purpu :-:. d 'u l . '):SiL' ! 1l<J1 I L :1I1d '-;Ck'l'll\C \\~l : l! 

\\(ilching and listening to an interaction 01' phenollll'non as it lilkes place ," ['hus. the rcsean.:hl' r 

cmp loycd Iloll -panicipa lll obse rl'atilln h, del'elopillg checklists. 

[n the s tud~" ihrcc l)peS oj" checklists \\Crl' C!l\p[o:cd . [hcsc \\ l'rc k an l! ng ctl\iroll!lll';;:' 

obscn'ation checkl ists containing 27 itellls . indoor and oLltdoor CL[UiPlll l'!lIS and maLL'!'I,l:O. 

atiL'quac: and their urgani/ation obsenation checklists ha\ ing 2:2 items and UhStT\ alHlIl 

checklists ror assc~sing classroom instruction containi ng X itcms (sec: appelldix -5 ), 111L' ro nn~:r 

lias used 10 cxplure the appropriatelless o i' the si te or pre-schools. condit ion o r pre-school 

building, status oj' sanitcH) [ ~I{.:ilities, and appropriateness or c lassroom;.. 1'01' teaching lcarllin ~J. 

process. The second was clllplo: l'd to investigate the indoor Hnd (lll tdu()1' cq Lli P1111'tli S ;.l1IL! 

matl'rials, outdoor play cquipmcnts and or!2-aniz(ltilHl u[ ' cquipll1cnts and I1H.l\l...:nai s. Jhe th lld 

ObSlT\atioll checklists foclises on ciassroum instructi on to collect inl'ormation about tcach11l 12 

methuds, usc or kaclling aids, (.1\ ailahilit.\ or corner material s and their o r~a n l /atllHl. I () e!kcl 

this, each selected l:!asSroGms hel\ l' been nhsen cd l\\ icc. 
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3.4.'1. Document Analys is 

Document anal) SeS \Olerc cmploled as a secondary sou rce in the stud). ;\t this pllint pre-sch,,"l 

recllrds (allendance. admiss ion reco rds. rosters ctc.). nu mber or stall and Iheir qual ifications. 

kachcr-childrcn ratio \\CrL' assessed to ohtain \ alLIable informatioll ror the SIUlh 

3.5. Pilot-Test 

Alter the tina! n,;r;-, i lll1 Itn the questionnaire \\as dc\clopcd. it \\US tlcCl'SSar) ',n Il<l\C a pilot 11"-' 

ror \alidatioll and rL'lia bi!lt) purpusc. 10 test thl' internal conslslclll" or qut.:sliunnairc. 1{ \\'\~ 

administcred to I () pre-sc hool tcachers or Mu barck. I·riends. and hllllll) pre-priman schOll! 

\\hich arl' IOl:alL'.j ill ] '. ndasilassil' 'vVcrcda or N orlhcrll - V\ 'cslcrll 10m: 01 I i ~ra) thut \\LTC 1).)1 

included In the sample pre ,ehoo ls. I hc rd iabi lit ) or the Instrument \las computed u snl~ 

(,ronbaeh's alpha . I he eodlicien t of rel iabi lit) rel'Cil led that the instrulllcnt had Stroll~ 

rel iabi lit\. which is () 77. Ilased un the pilot slud)'s res lill. IlHlr i1cl1ls liLT,' IIH,.jlrled 

3.6. Presentation and Analysis of Bata 

In ~l'!ll'raL thl,,' c()lkUcd "Jata "CI'C :' \1lal):-,cd dnd illl l' rprclcd lISlll~l_ Imlll qUi.l!ltil:tll\c dill! 

L[ual i tati\L' approach I'he L[lI<mlildli\c data Illal \\CI\: uhtained thrlHlgli LJLlL'SIIO!llllll l'L' \\l"" 

tabulated and tkscri bed usi ng percentage, Beside~. the qllc.d i tat i \ e data \\ CI\: dni.il: sell 

summari/,ing th l..' idL',I~ of in len ie\\cd responses and the resillts or ll hsenations throu!!h \\lP'd 

dcscriptiu!l dnd Il<trratiull . 

·1 
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CIIAPTER FOUR 

PIU:SENTATION AND ANALVS IS O F DATA 

In this chapter. the collected data werc presented and anal ysed in thc "a) to aehie\ 'c t,,,' 

research oh,iccti\cs through answering of" the basic research questions. /\~ mentioned in t l\\.: 

mclhudolog) part the purpose 01' this study \vas to assess the role or re gional government in pre­

sehoul educatioll and to in\'csliga lc t.he curren ! practice of pre-schoo! educati on. I hcrcr(Jrc. l\;){a 

\\er,' eollcl'ted i'rolll pre-school teach"r,. principals. WI' O e\ p,'rh. 1( 1 II \'\ 1"'1'1 e"!l" ,.'1 

parents, parcn ts. pre-school indoor and outdoor '~Il\ ' ironll1enl s, I'he collceled daia rr,'1ll Jit'ilTLIn 

sources \\-cre organil.cd. presented and analysed sequentially in a Vla) to ansv\cr eac h researc h 

qUL'stiol1 ll f the stud} .All the names Llsed in this research arc pSL'udO!l: II I I()r c lhl t ,d 

considerations. I'he li\e- liken scak questionnaire in (Tabl c 4. 7, 4K 4. 14) \\er,' inlerp ral cd 

combining the two points above and helo\\ the avcrage and tL'nll cd as e l1CO U ra~JIl ~ ~!1,d 

discouraging respectivcl}. 

-1.1 . (jeneral Characteris tics 01' the Respon dents 

I abk Lt.1 shows Ihe charac teristics or teachers and prillcipals or the sampled pre-schools in 

terms or sc.\, age. qualification, scn'iccs and llUtllhcr o !' pe riods tilL" (eac h pcr ' \ L'l:ld j;, ]" 

tcachers), 

Tahle -1,1: Cha r acteristics of Kindergarten teachers and Principals 
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As indicated in the lirst item ,)1 ' I able -1,1 , all or thc teacher respulllle nt s ,·1 tIOO",,) 11,'1', 

kmalcs and must ul' the principal respondents 5 (55.!>'}',,) lIere kmales, This shows that 

kmaks ' participalloll in tL'achlng Ill!" the pn.> primar) schoolchildren is in good conditioll s. 

\\hich lead to conclude th at the lT l:-'l'llcouragl l1!! inllucllcc Oil children's learning si nce all l)r t!, 

teachers and Illost ol'the prinCipals in the studied pre-scl",,,l s dl'e iLlI"t1l', II h) arc ahle t" " 

Illotherl, 10\ e Il)r chi Idren (( ' illlll dhur, and ( 'houdhur) , 2002: i\ggarll aiL I ')'J(,), 

I'he second item in I ahle -1 , 1 reI eals the agc or respondents: the majorit) or th e teachers, that Is, 

} 1 (91.2'XJ) and J (.)3 . 3 (~()) 0\' the principals \\ere in the ran ge or 1 X-.l O years. I"he remaining ') 

(S,X%) ol'teaehers and (, (66 ,7'1.>1 o r principal s "cre abOle :~O Year"~ "'ille " I' the' respondents 

\\as hdo\\ I X years. Ihi s SiH)\\S that the agl..' ca tegories 01 most tC~lchcrs ul tIll' studi ed rll' 

schools arc ('rotll 1 X-1 U ) cars lhal implies an active worki n!!. i:lgc. 

rhus, the tcache", and principal s arc matured enough and tilel I'ullil one or the ha';l: 

requircments ul ' the pre-school teachers in their a~,e aspect. SUpportlll!' tllis Idea, Ch'lIIdhlll 

and Choudhu ry (2002 ) point out those pre-scholl I tcacher, "hlluld be at least I X leal'S ,l: I 

matured enough to handle the young childrcn, llence. it cllu ld possihll he said that thl' status H 

agc or [eaehers and prlllcipais in the studied pre-schools seCi1lS hCllelicICd to pre-school chi ldren, 

I cachcrs' \\llrk c\j1cricncc is one 01" the most necessary isslI\...':-O that could inllucncc commitmcnt 

ol'lcac hers and principal s [0 the ir pr(lICssion, ,\ewrdingl)_ Ih L' Ihml lll'II' II, l.d'l, I I prLSL' 

the \\orking Cxpl.'rlCnCl' ol'the sampled teachers and principals . . 1\" lll li1Cll" \\(lrkI11~ CXPlTIL"lh"L' 

in prl'-sc hool. 16 (-1 7, 1",,), and 12 (151%) tcachers hal'e e\pericncc 1"'0111 0- :: Icars and 

hC\\\I.'l'!l J-) .,cars rcspcctJ\cl~ I hl' rctll~linln g L'quall} :1 IX HIJ(d ll!' th l' ICdl'ih.:rs kl\l' sCl"\cd 1'1 J 

6- 10 :ca rs and abu\ c 11 :cars. \\ herea:;., ~' (:11,.)1)/(1). ~l!1d·1 (-l4.-P'CJt dl the pnnc lpilb. ha\c () 

years and abo\\..' II years orex\x.:ricncc !'Cspccti\cI: 

~hll1\ rc ~carLh linLiings inliicak that c\pcricnccd kachel'S \\ould ha\ L' \\ell dc\ Clllp .. :d 

"-IlU\\ Icdg,L' lha l \\()uld hL' more relL'\ '-\nl to tilL' teaching SilU<llion than hCg.l ll l1i .. TS (( 'alllOds. IlJ Xi.). 

l'ulk'J' I ')X 7: lind l,ehll1Hn cited in IJ':Sla , 20lJ6: I 'Jl. 
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Thus, il \\ould be possibk 10 inkr that IllOSt teachers in the studi l'd pre-schools lack the 

opporilini l ) to dc\dop g.uod l'\pCriCllCL' ill Icaching ~ oulI g chll dn.'ll !()]" till' 1;lcl that lllll"ii nJ" I! 

teachers and principals in the stated pre-sc hools ha\ 'c less "orking l'.\pCriCllCl' . 

I he I"urth Itelll 01 I ahk ~ . I illustrates the leaching load 01' teacher respondents . i\ ccordingh 

3~ (I OO'Yo) or the leaeher respllndents h;l\e 2:" periods per \\ ed ( 'i perillds per da)). (JUI ll r II ,-, 

nUlllber. Ii\ 'e teac hers leach \\ ith Slaled load and act as principal s tha i arc addll io nal hurd.'1 

I his implies Ihat all of' thc leachers and most or the pri ncipals had the maxillluill load , ') 

periods per \\·eek. Such heav) \\orkload or teachers and principals could discouragingl) art eel 

Ihe practices of' pre-school education in the slUdied pre-schools. 

4.2. The '·:xtent to Wh ich thc PI'c-school Education IS implcmcntt·u 10 the 
PI'c-Schools 

In order 10 kno\\ the extenl to "hich the pre-sehllol eduealion \vas impkmcntcd III Ihe st"d,n! 

prc :-,chuuls dillc rc I11 ques ti ons related In ohjec ti\ 'c:-, oJ"prc-schoo l cliucat ion . sig tliii cancl' Ot'Pl"l' 

school cdUGlliol1 . <I\ailahtllt ) or curriculum l1laterials_ prcpa ratilll1 and lI lil l/Lllion oj' tL' a chjl.~'. 

aids. lllL: thod ur leilching. asscssment tClhniqllcs, and rCl()rd keeping \ _,il"'J ",:l"i,. ~I...,ki..',l ,llh!' 

I"l'!->U!t:-. ti re ~Illi. l h :-.cd .. 1." rollu\ \ " 

.l,2, L Significance of Pre-school Education 

I'cacher respondents \\ere asked 10 rate about the degrec 01' significance 01" pre-schoo l education 

li)r ailimer tic\ciopll1ent orehildren. I'hc results arc sUll1nlari/cd as 1"ll l"" in I ab k ~ .~. 

Table .l,2: S ignifi cance of pre-school education 

I
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I\S sho\l n in I able ' •. 2. 25 (73.5'Yu) ,,1 ' lhe Icachers responded thai thc signi li cance 01' prc-sc!h hll 

educa tion lilr merall developllleni laid is vc r) high . Whereas 5 (14.7%) and ,I (II.X%) "r them 

replled that the signilicance or pre-school education lilr al l later de\elopillent is hi gh and 

Illoderatc respecti\ 'ely. I hi s indi cates. above 75% or Ihe tcachers agrced aboul the sign il icanee 

or prc-school cd ueation It,r all later developmcnt is \ er) high. Iksid,". inlen in\' hal c hLTn 

conducted \\ith ehildren 's parenls and those parcnls \lho ha\c a pre-school age child hUI nol 

enrolled in pre-school. 

I he intervie\l resulls 01' children's parenls ind icated thai n1<lSl or the 111 senl Iheir ch ildren 10 pr' 

school without ha\ 'ing kr)()\clctlge aboul the ubjeeti\es or pre-school educalion ami ils crill L:II 

illlportance Ii)!' child rcn. Regard ing thi s issue. Saed)'a (one or child ren's parents) said. "I hil \ e 

senl 111\ ehrld to pre-school in ordcr to makc safe from dirt) materials and unnccessar) place,. " 

Ilul nm\ I alll satislied. as Ill) child has de\'eloped reading and \\riling lellers to sOl11e C.\telll 

(Saedv<\ l:cI'ml:!r\' 2..!120 I 0). Thc second in lCrvie\\ ce. I'csl~IY (one or chi Idren's parents) also 

said. "I sen l In) chi ld to prc-sc hool in order to be inlellectual and to he- disciplined" (~1arch 

, 120 I 0). Thc Ihird contendcr. I 'iadikan. has said. "I do nol belie\ e titdl pre-sehllill CLiUG lllllll h,1 

importance to child ren because they arc not 11H1 1urcd enough. 1 10\\ ('\'CI". 111:'- child is inspm..:d h; 

ncighhllur ,tIlLienl, dlld reljllc'leLi us to he 'ienl 10 pre-,chool." II ,adik:llI .. \pril ') ~()lliI 

1:1'0111 tIlL' ink'!"\ IC'\\ results. \\l' call understand that tilL' chddl'l . .:n'", pnt'cllb do nut h<l\c t',()1 

klll)\\ ledge about the objcCli\ cs (lnd importance 01' prc schoul L'ducatHll1 luI' the children ! j 

chi ldren' s parents \\ hl) ha\l~ knu\\kdgc about objcctiu.:s and Illlportance ul jlIT-scll \lI.1 

cducation \lere limitcd to onl) kno\l ledgc aspects. 

Inte\,\ ie" results ol'l1lost parcnts " ho "ere nol sent their chi ldrell til pre-sc hools shm\cd lilat 

the) did IhH hu\ L' C:.I\\arCIlCSS ahoUl the ohjcctin.:;s and signilicancc or Ilrl'-,",choo\ educa ti on It)!" 

ehilurcn and th e numher 01" pc:trellt~ \\,110 cannot allord the school ICL' "U S IIUI 1I1 :"dgndiGII11 ~ III 

Ihis issue. !\ssel~1 (onc or the parent s) said. " I did not send Ill) child to kinde rga rten. I Ihink 

kindergarten is essent ial l'or th ose I ~l milics \\110 do not have carcg i, ·c rs .... (Assc!a. Man ... h 

22.'20 I () I. On the other hanLI. II iii rt) said. "I hal e stront! inlereS! to sellLl In) chi Id Itl pre-,clh ,"l 
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as her I'riends Ilul IhL' selmol Il: L' IS high, il is impossible I(rr me 10 ari ()rd II." (Ililil'tl , /\ pril 

7 /~l)I()), 

(jenerall), lllos1 or Ihe illlerl'iell 'ee parenls II ho havc children In pre-school and hal enol. Ih n 

laded allareness aboul the objectives ot'pre-sehool education , !-:,cnlhe parents IIho had kll( lII 

hOIl about the ohjeelil 'es and signilieanee 01' pre-school education do nol knOll be)ond lir e 

cognili\'l~ development. But cognitive developmen t is a si ngle oh.iccti\'l~ or pre-school education . 

In I>ICI. even Ihough sOllle parenls arc interested 10 scnd Iheir children 10 prL'-sc lrool. lire) Ill ") 

not amml the school ICc, 

4,2,2, The Objectives of Pre-school Education 

I he gmernllleni 01' I"thiopia in its educalion and training poli n II (;1 II)l )-1. 14) sl <!l< 

"Kindergarten "ill Coeus on all -rounded (soc ia l. emotional. inlelleelual and ph)s ie"ll 

development 01' the child in preparation or I(rrmal schooling", line to sec the teaeh LTs' 

<.\\\ arcnL's . ..., abou t thC:-;L' ohjecti \ CS. lcacher respondent s \\ crL' asked to identi t)' the 11 1,,11 11 

l)hjccti\cs or pn:-sci1oo1 educati on li'om the given rOllr options (cogniti\'C. ph)sical. emotion al 

and social dc, L'lupmclll). I"he results arc sU1llmarized in I able ~t i. 

Table ,t,3: Objectivcs of pre-school cducation 

i I W hat isl lilT objl'l'tivc/s 01" 
Aitcrnativt,s 

pn'-sl' lIool I 

1\ 

Ii 

C 

J) 

, 
l:tiut'ation'! (Mon' than (IIH.' anSI\('r is po-.;sihlt) 

I Childrcn eognitilc delel opllleni 
I 
! Childrcn physical del eloplllcni 

Childrcn emotional dCI elopll1ent 

Children social devclopment 

Respondents 

No 'Y;) 

-' .-1 100 

tJ :;X .2 
, 

I " , cl4 ,1 

IX I 5~, ') 

/\s shOll n in I ahle -I,] , all or Ihl' respondents 34 (100%) in the studied pre-sehrrols agreed thai 

the main objective; 01' pr~- sch()()1 education is cogniti\c dC\ 'c!OP lll CI1 L LighlL'cll (52. 9ll o) . i ~ 

(44,1 %,), and I] (]X, ~ O·O) Ill' the respondcnts replied Ihal. Ihe main crhtee li\e, "I' pre-sel1()()! 
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education arc 1'01' childr~n social. L'lllOtionai and physical dc\cloplllCl11 rcspcClJ\cl}. J his Sill)" ..... 

Ihal cogniti\c and social dcvclopmcllis oj' children \vcn~ more targeted at in 1110st pre-school s. 

Whueas, ph) sica I. and e IllOt i ona I del'l~ I opillents 0 I' chi Id ren a re I cast elll plws i lcd, 

In sum. the c\ idcnccs ShO\\11 In I able ..t.~ SIH)\\ thai most or pre-schuol lL'achcr~ rccognl/c [11 'I 

the main ub.iccti\cs uJ' pre-school educatioll arc coglllli\c and social dc\c!opmcill onl:. J~tll 

some teachers \ll'rcci\c that the main oh.icCli\cs or pre-school education arc cogn iti\c. SllCI. J! 

eillolional dnd pll)sieal cle\elopment. I:urthermore, the intel'lie\l conducted \lith pre-scho" l 

directors and Wereda I:ducation Ol'lice expert s concerning thc main objecti\'Cs or pre-scho,,1 

educalion Cllnlirllled thai most or Ihem hal'c liD pcrecption ahollt the m,"n nbjecti\ 'es nl' pre-

school education. Majority oJ' directors ha\l' kno\\ IH)\\ ahout tIll' 111;1111 nh.lL'Cti\l':-' u( P 

sc hool education, hen il' most ol'the pre-school education directors ha\ e kll,,,v-hm\ ahnUI tile 

objecti\ 'cs or pre-school education, the IilUr objeclil'es or pre-school educat ion \,ICrC not 

IIc"an pre-school) said, " I're'-sc hools mostl) Il,CUS on eo~nilile (kIH,"lcdgc) aspeels tI" "1 

~11l01jonal. ph) sical t11111 social d~\ ~Ioprnent in ord er to (ullil thl' IIlIL'I'L':-'\ l)!' p~Il\'II\S, !larL'llts ,n 

morc sensiti\ e on this issuc," (l)csta,I'cbruar) 1912(10), 

It j:-. cl~~lr that. Ih~ lllain oh.icc\i\e:-. 01' pr~-schllol education arc children's cogniti\'c, socIal. 

physical and emotinnal development. "hieh gocs in linc \I ith the vie\l sot' Scholars (ChoIHlhu r) 

and Choudhur), ~O()~), Morcmer. the Nc\\ Lducatinn and I ' rainill~ polle\ I lIN_I) se t Ilnth the 

objecti":s or pre-school education in the COUnlr) as all -rounded (social. emoli,'nal. intellct'l1,;Ji 

and ph)sical) development or the c hild in preparatinl1 Il,r llll'll1al schoolin~, Iiolle\,cr, as the 

stud ) rc\ 'calcd, the actual practices in the studied prl·-sc hool:--. "LTC illcongruL'nl \.\ illl tilL' 

l)hjccti\c"l ul'prl' - sch(h)1 cLiliCalllll1 due \0 lack or teachers' klll l\\lcdgL' and Illl1u~ncL' u!"parclll 

4,2,3, Issues Related to Curricululll Materials 

l lndcr thi:--. suh- \OplC. the rL'scarchl'r "LUllS to assess the type nr curri cululll materIals, \\hich i:' 

I(Hlnd in the "'<lmpkd pre-schools , I'he a\'ailabilJ l \ llr curriculum materials "as assessed lIslng 

I 

I 



I he ('urrent I'raetice or Pre-School I',ducation 

di!h.:rcnt types 01" data gatherin g instruments sllch as quest ionnaire. ohscrnllion. and document 

analysis, I'he results arc presented as 1()II(l\Is: 

Ta hie -lA : The A vailahility or Cu rrieu lum Materi a ls or Su hjeds, 

Curricu lu l1I A\ailahk Not A, ailahk "Iota I 
'\0 

M:ltl'r iais 
No cyt. No 1Yt". 1\0 % 

~\ lIabu:-. ~X X~. (, 17 (, 1 I 100 

I t:\ lbol)" ~ 0 0 :H 100 1\ 1011 

I clIchel""'" !2.ul dc 0 0 31 11111 II 100 

llllh:r I"l'llIIl'd 11I<1Il'I'1I1I\ ,} 7 7'>. 7 ~O.(, 11 100 

As sho\ln In I "hie -1.-1, the great majorit) or the respondents i2X (X2 .,I"·")i conlirmcd the 

al'ailabilil) or the sy llabus. and 27 (7'). -1",,) or the respondents repmkd th:1I (lther rcl at'.".1 

matcrial s \lC1'e avai lable. Other related materials rckr to dirkrent kinds or childrcn's or pre' 

school agc book s out or le,thooks and tcacher's gu ide. ('he ,I\ailahlc other rela ted mate rials In 

the prl· - ~chll()J:.. \\C I\.' k\\ purchased childn:ll"s hunks \\hich \\ere \\nttcn in thL: national and 

regiollal language and sOllle hooks supplied J'rom 1i.)I"Clgn counlrtes I hin} l{lLlr (IOO(X1) 01 I! '. 

rcsput1( .. knt s assured the absence or textbooks and teacher-s gUH.k, I urthcr!lIorc. as 111L 

n:sean.:hcr conducled obscnalioll_ inlcn'ie\\ and document anal~sls_ il \\as round thai Illl 

(J\ 'ai labk S) llabus v\:.Is not prepared in the ]{egional language, Lxccpl in j',ti c:n kindc:rgartelL LlH' 

rest 01 tIlL' pre -schoo ls lise ~yllahlls preparcd in Amha ric languagc, In contrasting. to this iSSLl L' 

ICDR (I')l)(,) op laills that (()r pre-school subjects, lenlalil'l' 'yJ4d1L1S \las prepared in !\mharic 

that l\oLlld be illlpr()\ ed through time and e.\pected to he del eloped \I l1<'n translated ill l" 

rcgiullul media or instructional languages bused Oll the tangibk situilllUll ul Ihe RegIon, In t il L' 

case or l'igra: Region as indicated aho\ e. the S) Ilahus \\ as translated into the Regiolli.t! 

languagc: hl)\\C\L.T. (\b \ illllsl: Ihis s: llahlls Iw:-. tlol heen rllI1Cliol1ill~) a~ cOlllinncd 1)\ 

OhSLT\ atiun, 

llence, in the studied pre-schouls there \lere prubleills ul' al 'ai labilit) 01 ' cllrl'lculu11l matel'l a 

I here \\L'rl' 110 Ic:o..lhouks ilnd leacher's gu ide prepared b: reg ional ur Iluliunal lallguagL'. I il L: 
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s) Ilahus, ",hich 1,Ias transla ted b) l'lll ':. was not availahle except in (lne pre-schur)!. In add itl< lI; 

the mainril) ui ' the <J\ 'ailahk l) thcr related materials \\LTC \., rittcn in foreign lalltluagc . Illli .'). 

teachers lIere l(lI'ced 10 select tupics Il,r the subject Ihe) leach based on their inle rests, hut IlIll 

based on the curricu lum guide due to language prohletlls th ey face. 

Rega rding thi s issLie . 1\l1llcsCl (VisIon pre-schoul principal) during. the Illlc n l e \\ stlld : 

/1/ 0111' lire-sellOut. the!'e is u proh/(!/11 (!/ ('/flT/CIfIl ,," IIwler/uJ,\' , {('_r/!Jook., a lld 

I ('({cher ' , ,':!.lIitil',', IIWI" eire JlO! IIl'lIi/(fhf(' 0/ ({I/ . llle {/I'ui/d/Jle 1II({lerw!, {Ire ()IIII' 

.\ ,'1ll1hlf.\ {{lid of/II'/" ITllIled f/I({/('I'lc//.' Ih(// ore lI'l'i//('I/ lI/ I:JJg,li.\/1 /UI/,\.!,II(/,I.!,l' Ihe 

(il'ui/uh/(' \rl/u/Jw i,\ o/su IJI't'IJUred II/ . / lIIhu/'i (' . /Jue /0 'he iUII,I.!,If(I.I!, (' I )/'uh/em,\ 

Il'e hu\'('. ,/w Ul! 'I/(!1' uli/u! IJI'e -sc"o()I ,\/ljJIJOrls liS ill r/'ull,\'!t. ll ill;..!. Ilw ,\yl!(/h lls III I n 

'l'igriJ,!Jw 117 order In I)}'ejl{lr e ,1Jlffl/((/ alld /JOI(r lesso// 1)loll, (- Jmlesel . 

i\pri5 ] I!/Ii} 

Similarl), I)cSla (principal ol'l lellan pre-sc hool ) has the 1()l lowi ng 10 sa): 

III /Jl/I'IJr t'-,I c!wol,\, Ihel'(, i,\ hiJ,!,h sllOl'Iuge ul/d uhsel/ce oj ( IIITtC lf/1II1I /l w leriuf.\ 

nile 10 111I,\ , ~~ (' lise II,{' (ifill/ltd I)/Ufl. 11 '''WI! 11'(' Iwd 1)f"('IJU{'('t/ ftl {/i (, I)f'{' _Ie//( wl 

{ra ill ill,1!, IIISfillftioll 11'!Jell lI'e 11'1.!I'(-' t{'uillel.!,\, and \I 'e reudl hused Oil tl!ur ( I)esta. 

/''e/I/'/I<!n i'I ~()jll) 

( h erltll. in th L' .'audiee! prl'- ~ c hu ()ls thel"L' \\a:-.:"l prohlem in cu rt'l eul u!ll 111aterlals. I e .\tho () k ~ ~l.\.-' 

leaeher's gui<.k \\ere nut a\ 'ailable at all. ]'\'cn if Syllabus \\as adaptLu in In regiona l lang Ue! ,;. 

except in nne pr i\ ate pre-school. it \vas not available including in the ~O\ ernmcnt pre-schou ls 

I'he ,,,a ilable S) Ilabus lias not in usc due to language problems, I'hese shOll that there lI CI'e 

problems in di,;lribution ,,1' material s and f(l iioll -up practice ul' pre-school educa ti un in mosl u! 

till' I isited prc-sc hilills, 

4.2.4. Suppliers of Curri cululll Matcl'ials 

rhe gl)\Crnlll ent indirectl} supports and ini tiates pri\ 'aIL' pre--.;cilools h) PI\'p ~lr i llg Curriculu lll l)1 

pre-school educalion (Mol, .. ~ ()() 2 h), I'he docuillent also sldtes lhat \H I II ;,'( lI eJ'!1lllen! appnll ",I 
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curriculull1 should bc uscd in all scn icc dclil cr) ll1odcs, I hus, in nrdcr 10 kllOIl Ihc suppllcrs d 

the a\'ailablc curricululll materials. rcspOIl(knlS \\LTC requested SOIlIC rclall'd questions. Jil l \ 

lIerc gil Cll oplions (T ill ':, MoL, NCiOs, and any othcrs) rroll1 II hich 10 choosc, III I able I) \IlL 

rc su lls arc sUIll ll1ari/,cd as l(lllol,l: 

Tablc -t,:;: Suppliers of curriculum matuials 
Rc!>pondcnl 

\ lt cl"Ilat i \'l's Frolll ,\ hl'fC do you ohtain the curriculum ma te rial s'! 
'\0 'X, 

.\ II~ra~ Bun:all uf I ducalHJIl IS :'l~ I) 

IJ 1\ lui _, I) 

C N(iO" .\ S.S 

I) :\11~ ulill,'r II .12 ., [ 

lis rCI 'cated In 1:lblc ,I.,), ll10SI or Ihc rcspondcnts IX (S:")",,), and II IP -1",,1 rcplicd Ilrt 

curricululll mater ial s Hvailable in their school were obtained I'rom I igra: h.lucalional Hu rc;u 

and an) olhcrs rcspcctively, rhc rCll1ain ing sll1ail nUJ11ber or respondcnts "\ (8,X'X,), and ' 

1),1)%) respondcd that the avai lab le curri cul ull1 materials \lere obLaincd I'rom NCJOs and M.d, 

rcspectil L'II, I his ill1plics that I igra) llurcau or Lducation supplicd the Inajnrlll or curricululll 

matcrials aIClllahlc in thc studicd Kindcrgartcns, 

Besides. obscnation Illade b) the researcher and inlL'n ie\\ 01' pntlclp;..d~ \crtlicd tll.t1 11~r;I\ 

Ilurcau or I',ducation supplied curricu lulll ma terials to thc prc-schools, but IllnSI of them Ilerc 

nol local Illdlcrials and thc Prc-schonls lIerc l(ll'Ccd 10 phOtOCllP) thc Icr) linllted I,ll ,r! 

curriculum matcrial s rrol1l thcir \\ ereda I'.ducation Orliccs , 

I'hcrci(lrL' , bascd Iln thc CI idenccs ohtained li'ol1l the rcspondcnts and nhscn :Ilillns lllalk 

lIould be possible to conclude that most or pre-schools obtained thc curriculum matcrials rn >Jll 

thc Rcgillnal Ilurcau nl' h lucation, Ilut thc major it ) 01' thc curri eulul1l matcrials elll not relkct 

thc childrcn's Cll\ ironmcnt and lIere not appropriatc t(>r the teacher to tcach and I(ll' thc ehildrcn 

lO learn SIlHHlthh. 

51 I I l t "II",. "II .1""",,,,, (,,,,,I,,,,,, ,,,,,\0,, Ikl'''''''''''' ", t '''''',,'',,'',' 1,,,,\0.',, 1'",\c',,,,,,,,,llk,d,,,,,,,,,,, "".1", 
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4.2.5. Pre paration a nd Util izatio n of teac hi ng aids by Teachers 

( 'hildrcilIL'nllto r~ l'ncl1lhcr \\hallhc) arc told irthc tcachin~ Icarnlllg process IS ~uJlP()rtcd h) 

teaching aids . I L,{lchin!l aids h1l\ L' great \ al uc to make the lesson more concre lL' and l lltercst!!'!..: 

for children. Such being the casco the n.:scarchc r \\ants to assess the L':\!Cnt or tL'achin~ al [" 

preparation a nd utili/,at ion by prc-schoo l teac hers . 1:0 1' thi s purposc. the rcsp\) lIllcnls Ivcre ask ed 

1\10 qucs li ons conecrning to Ihis issue, rhc results arc slllll lll ari/.cd ill I able 4.<>. 

T a b le -1 .6 : Preparat ion a nd Utilization of T each ing aids hy Teachers 

, 

Itelll l ' lll'Olll'aglll~ 

No n" 

TilL" ("\lellt to \', hidl prr.:paratloll oj" tl:(Khill~ ald~ h~ [(",I( • .: I1I.':r' 17 7/) .· ' 

I 
I h ... · dr.:Vn.'(" 01 IIlilt/il1lOll o j [t:aClI111~ alll, b) ir.:iH.:hl'r .... 111 11K 2X X::!.·I 

pn':-\I.:houl" 1-. I I 

1~l'\pontll'llt \ 

\ I ~~\ 11111 I! 

~Il 
., 
" 

., X.X 

.' 11-' 

,,, " " 
II.X 

:-!. t) 

In ilelll I or I able .+,(>. the majoril) or the res ponde /lls 127 (79.cJ'Y,,)j rep lied Ihat Ihe e-'Iell! III 

teac hing a ids preparation b) teac hers from locall y avadabk mate rial s \\as encouraging. !!lL' 

remaining cJ (11.8%) and 1 (S.8'~,,) rep lied respcc ti vely discourag ing and mcdium. I his impI IL" 

thm thc majori l) ol'teachers \I·ere commilted to prepare teaching aids li'om locally availablc 1"<111 

Illaterials in Ihe sludied ki nderga rtens. I loweler. Ihe obsenalion sll\l\\ed Ihal in 1lI0S1 01 Ihe 

c1ass roolll s, there lVas shortage o r leach ing aids prepa red b) Icachers rrom local I) '" ailah lc 

materiab escepl in Ilc lel pre-sc hool. In Ilclel. e1assrooms \Vere decoraled 11) leachi ng aids 

prepared b: teachers . Hul ilk' rcscarclllT llhscn cd that there \\ eTC purchased tl'achin~ cllds !Il 

mos t of the pre-schoob: in most r rc-:-.chnob. thell; \\CIT nu scparak pedagogical ccn lL'rs Ih,ll It 

kast cncouragL' pr~par;jllOn ur the material s b) the tC'-H.:lll.TS. I () su m up. I"rlllll the illl{)nlldt h)j~ 

gainL'd lhn)u!!- ll dirlcrcnt data guthertng instruments. it seems that pn:p<lraIHHl ll! ' lcachtJl!l JI.!:. 

li"om tilL' (l\ail:lhlc Incallllatcrials h) teachers \\LlS di scourugill f!.. 
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,\s indicated in ilelll :2 or I able -1,(1, Ihe majorit) or respondents 12X (X2,"I'),,)1 re pli ed Ihat tile 

utili;alion 01' teaching aids b) teachers "as encouraging, On Ihe olher hand , 5 (14,7'XI) and I 

(2,9'\'0) 01' lhelll replied that the ulili;alion 01' leaching aids 11\ IC' ;lelll"" , ,,,, Illediulll ;ull i 

discouraging respective!). In addit ion to the data !lathered through qucstioIll1t11rc. nbsen at Ion 

\\as made in Ih t: sampled schoo ls. During the obscr\'(lliol1 time. most teacher ..; wcre [(lUnd lI sin!:! 

dil'iL,rent kll1ds or teaching aids, IIhich lIere teachermadc and purchased , I',speeiall), Vision ;Intl 

Ikkl pre-sehouls \\CIT uSing audio- \ isual~ teachi ng <-lids (Vickos) or di nt-'rent a!linw[s and till I I 

sounds and dilkrenl gailles to attract the attention or the ch ildren , I knce, !'rom the researche l 

ob~cn alion. uti li /.,Hic)Il of' teac hin g aids in most pre-schools \\ as at good status that enhances 1\11. 

teach ing-icarni ng proccss, In su pport or Ihis ('ulis (I(),)X) e,\plains that utili;ation , ,f ' 

instructional malerial s inLTcases the quality 01' educalion and enal1ks teachers and sludenls 10 

ll<,:hl(;\(; cducaliol1111 oh.iccti\(:s b) making learning more concrete and meaningrul. \\hieh tilL' 

visilcd prc-schlh) ls arc doing \\dl in Ihis rc~ard. 

4.2 .6, Most Commonly lIsed Methods of Teachin~ 

I caching Il1Lbl he child l.Tllln.:ti \\ lib children bl..'llJ!J, dcti\c!: lIl\ll!n:li I II the learning prnn:' ... 

(~'Iul ,2lJtJX) 1'01' children aelile teaching lllethod is eni(lIahlc til ,I",,',' their L'\pericnees, "t: 

t.:ach other and their teacher's. I'hus, il is the concern or th is stud) to in\ cstlgatl' the !'rcquL'1 1 

Ill' using dincrent methods or leaching, Respondent s "ere pnll'ided \I ith the list 01' tcachlll t' 

Illethuds and .tll ll"ed to indicate onc or Illore Illethods that IhC) use e<)lnn}",," , I'he rC',ull s ."Ire 

sUlllnw ri /ed,n I ahle 4,7: 

-0 

."" \ \ I ( , lUI. !'. I d i due.1t 'on t ir:ldll:lh: "Iudl":, 1 kpilrlIlH.:m III (lliTIClIhllll & I i,!~lcht:r~ Pruli,:':OI,lIlal Dt:\ dUplll~lll ..... llldll·~ 



The ('urrent I'ruelice or Pre-School I:ducation 

Tahle -1.7: Commonly used teaching method/, 

I RC.'ipontlcnt~ 

SO llle ( )111 (:.\ !)iSCOllra ~i ll .u. No Item 1".llcou nlo jn" ;:, :;-. 

No on No (Ill No °0 

I3ra ill:-'lOfllIi ng 27 7'> / 1 7 :>0.6 11 0 

<) ~) 6 "1 II II 
., 

1 1'1'-1\ based ill sl rllcliull II -" L. 

3 [)i scLissio n IX 53 7 ~!O.6 <) 2fd, 

,I ( ' alc~ori/. jll ~ X 13 .6 X 23.) IX 52 .9 

" (oopcrall'll' karnlll~ 'I 61 X I II X <) 2 (1.) , 
(, CIHlral spea king ,-

._.) (,7.(, , I I 7 I 6 17 (, 

7 )0 () ., ' 0(, 

.; I X.X , ':;'9 

7 l.canll11~. b) doin.u. 21i 5X X 

X [ .('clure 29 85.3 

As can hc SeL'n in I'able ~.7, the teaching mcthods which \\erc repOrled as til at had heen 

cmplo) cd encouragingl: \\ CIT 1ccturL' method of' teaching ~() (X5.YX)). hra instorm in !2- ~:7 

(79. --1 °0). choral spe;jkin~. Illdhod 2] (h 7HY(,) , cooperative learning 21 ((J I.X Oo). ancl lca rnin g hI 

doing 20 (58,gu o) and discuss ion I X (53%J) rcspccli\ci: I'hl' C\CCPI]P1!" \\ell' l'atq2.11ri/.i !~) 

method or teachi ng ~l1ld play-hasL'cI instructions. which \·\crc I\:purtcd h) ('~l.L 1 (J l) alld -+ 1,21hd ,II 

respondent s as , had been ernployed c1iscoLiragillgl~)' , 

I'his shu\\ s that lecture, hrai nstormi ng, choral speak ing mcthod. c()oper:!tl\ l' Icarllll1g, lL'arlllr' 

b) doi ng. di~cu";SIlHl \\erc the most cOllllllOnl) lIsed tL'ach1l1g methods in most urthe stLhJICd 1>1 

sc h{)ol ~ , vVhL'rcas. pia) based instruction and eatcgori/,ing method 01 ' Icachi ng \,\cre usn! 

disenuragingl) , 

Observation results indicated that the majority or the tcachcrs could not usc ac ti ve teaching 

Illethuds sueh as catcgoril.ing. alH.l pltt)-ba::-,ed instruction. OthL'r Illcth\kb lll'!e;'.lChillg \\e re 11111 

Mol'l.:OYCr. must inlcn'ic\\cd ...\ircctors agreed that usc or pia) -bascd instrllct ion \\ ClS h>-:s 

practiced in their prc-sclhHl]S since children's parl'nts interest \\l:JS Ill!' i llld!cctulIl den:lopl11 l.'111 
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"I' children , I(eg'\l'lling IhlS issue, \slllelash, la prinCipal 01' ~h Ilahl pre-,chool) Il)!, inslal l<, 

has the 1'011"'1 ing to sa) : 

'/'he/'(-J is h(l.!,h c0lJ7pelif;r)17 Wll()I1<!!. pre-schools ;n 0/1 aspects 10 ullroc! Ihe 

al/emiull u( childl'cn 's I'OI'CJ71.l', !!el7ce, 'u cupe "I' ll'i,1I olhel's II'C arc 

i.~II(Jl'ill,~\,()/l/e !7l'illcil'les u/pl'c-schuullcaching '1'171' I'l'il'ul(' fil'1' -sc!lIIuls alsu 

ill/illell(,(, IIIL' gUI'('mlllclllal I'l'e -schou!s (Asillelash, March I 0 /~ 0 I 0), 

Fro1ll the abo\(~ points. \ '\L' understand that there is parent clominall cL' in thl' pn'-,c h o()l~ hLCill~ '~l' 

mostly the)' arc business centres except three pre-schools, In this legard, the perception 01' 

leaehers on leaching mcthod was not as in tended hecause the)' rrcquently empln)' lecture since 

their emphasi s lias on intelleel delelopmenl. IlolVeler. children can delelop their intellect 

C!lccli\L'I~ through pla~ - hdscd inslrUClioll. 

Most sc holars agreed that pia) is the tirst and most approprialc' mclhod or teaehin ", I:; 

kindergarten (Saracho, I 'lIn: I:enne) el al .. 1987: Wall. 1975), Ilcnee, pia) has important role in 

pre-school Ill r children's learning, In linc lIilh lhis S'l\\)'ers (10'H) nOled thal play hel ps 

children dCI clop knmllcdge, social skills, and motor skills and it helps lhem to express kelin"s 

appropridlL'l: \\ hieh \\'IS Ics"i c!Ilphasi/.cd in the \'isitcd pre-schon I." 

4.2.7. Asscssmcnt Tcchniques in Prc-schools 

!\ssessment 01' children should he holistic: rocusing on all aspccts 01' del elopII\(:],11 (M ol 

2(10),I'he document rurther nOled tbat eonlinuous assesslllents shIJuld he conducted USII',' 

dPprupriatl' mclhuds , One or' the minimum slanciards or Ihl' puli", sla ted as "I 'here has III Ill' 

cnlltinLiOLlS ~ ISSLSSnh.;llt ror each child using the observing methods." I"hus. teacher rcspOn(iL'nh 

lIere askcd to slH'" lhe practices ur assessmenl techniques used in their pre-schools, I cac lic)' 

respondents ,·\ere gi\cn opponunitics to choose one or Illore possible ans\·\crs fi'um the given 

altcrnati H~S ~llld their rcspollSL'S tirc sLlllllllari/.cd LIS !()lll)\.\ III I"ahle -·LX. 
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Table ·Ul: FI'equelle) of Assessment Techniques used hy teachers 

I I I 
Rcs ponlil'llt s 

No It l' III I nc()Ura~ill1-! M<.:diLllll 1)lsco\Jra~ill~ 

\Jll U u 1\0 " " '10 " " 

11.: .... ' 28 X2 0 , ') I LX 

2 r Ob'iLT\ <111011 I' ., 'X.2 i o 0 ' I 6! .x 

I 3 Clas!-. mum participmioll 29 X).1 ·1 II .8 .1 X.X 

1.1 Practical ani\ it) 17 )0 :i 11.7 12 ,")).3 

I ) C ia ........ \\or~ 27 7'H 11.8 1 X.X 

(, I [Olll!': work 2,1 70,(, 7 20r. .1 ~Ul 

7 1 .. \{I111 inal ion 12 "' "Il '1 (li X o '! 

As depicls in I able ~.x. the assess mcl11 techniques. \\ hich \\ere reported as employed 

encouragingl:_ a rc classroom participation 29 (K5 .}"/o). lest ~X (H2 .·I!)u ). class \\ork 27 (7() . ~u rIJ 

homel\ork 2·1 (70.6'Yo). and practical aClilil) 17 (50";,). On Ihe olher ham!. lllan) ,,1 111l' 

rL' spondcnt~ (()I .X'X!) eqLlall) repl ied rcspcct l \cl) lhal c:-.:aminatillil and uhscnatiotl \\ l .' il' 

emplo)ed llloderalel) and discouragingl). 

Ihi s ill(ll catL's Ih;11 cl assrooll t participation \\"as the most enc.ouragingl: lIscd assessme !1t 

lechnique' I(lllll\\ecl h) lest. class IVDrk. homel·lork and p,..,c1ical aelil il),. In conlrast. 

obsel'l 'alioll II,,.S IhL' Icasl used lechniques or assessmenl in Ihe malll!'!ll 01 Ihe studied PI''' 

schook 

I\SSl.'SSlllL'l1t oj' prc-:'ochuul children :...hould hI..' based un c(ltl titluULlS i)bs~n aliotl in thL' classroum 

und outdoor childrL'tl's dcti\ 'ilics. att itudes alld dTorls than a sinllk pcncil~and-Jlap~l Il'..,l 

Sui\Unl (:2()O(») c\.plai!ls Ihal most ~ISSL'SS I1l Ctlt lakes placL' through Ili.ltui~ill: Ilccurnng dass!"\l\ 

and uuttioor C\L'llb. Ohscnallon. as \\dl as dUClIrllCnlallons oi" ob:-.cnallon=-.. is the 11;\ ' 

important IlK,thud !l)J' g:"lIn ing assessment information about young child she/he \,\oll=-. LlIIL! 

inll'l':..ll'lS in the pr~ '\chool L'n\'irontllcnt. Obse rvation should he the primal") assessment slral e~J: 
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used in pre~school. Teachcrs should I(KUS thei r ohscrl'ations on speeilic skills, concepts, or 

charac teristics. as described in the learning expectations. and record their observations. 

r he rescarcher conducted documc nt anal)s is (mark list and rostcrs) and lllterl'le"ed pnneipa ls 

01' cach pre-school in ordcr to check (crosscheck) thc results gi\'cn b) the tcacher rcspondents 

abo ut the applica tion 01' the aSSeSSlllent teehniqucs listed in ' I ahle -I.H , I'he results obtained h\ 

observation and intcn ic\\s \\lTC ulmost similar \\ ith the responses o! ' teacher respondents (\(L'ld 

the Illllo" iug sOllle points, In the studied pre-schools, Ilmmd exunlln<ltions h~l\ e heen used I., 

assesslllcnt techniques except in Kidane-Mihre t pre-school. I'he valuc 01' the linal e.\aminatll ll1 

ranl!-cs from 25°0 - ---l5°1) (the least \ aluc r~YXI) f()r examinatioll \\as gi\ en in Vision pre-sehoul J 

In V i ~ i o n pre-schooL ]Slyo marks ,·\as covered by continuoLls nhscnation. rhis is a gnnd 

practice, In Kidauc-M ihret pre-school. li nal exam ination \,\as given in order to rractice Ie)]' the 

children ruture (1()]'Inal schooling), the Illark had not \'alue and not regIStered at all In this pre 

school eOlltinuous aSSeSSlllent techniques "as Lbed to idcntil', the highest I () scorers 01' child)'eu 

onl v I(, r tbe ma llcr 01' pr i/.c at the li n,d schoo l clos ing ce relllon y, 

Regarding the assessment process "ct) en. one nt' the intcn iewell parellts had ~Inm~ had ti.:c llll~,~ 

ill ~h Ilab\ prl'-school, I ieI' reeling "as sta ted h) her I\mds as «)lIo" s , 

111 \Il Uuhl ' l)r~~,\ch ()()1. Ih~re i.\ II prohlelll h.1' as,leSSlllel1l ul'Jllicul/(J/l ill leuch~/'.\ ,II lit , 

Ihey did I7O! cOI1.\ider children porticipation lind other excel" 11'riflel1 L'XlIIllil1uliOI1 (1/' 

t'xeJ'ci,\e,\, III/ sll/deiJIs gol elil/u! IllUrks lr1wlher Ihe child is lIeli)'(' l}(frlicipUI7I or 11'" 

"/'/If.!se '.I'/Jr.!s oj" (/SS(!SSJm.!n/ lechnillllL',\ disL'()lfJ"u,t,;,f:' children ',~ jJurliciIJU/io)} (h.:tYCll, 

March 11 /20 I 0) 

I knee. IXlscd on the L·' i(kllec~ obtained from the respolldcnts, obscn'ations, doculTlcnt anal ) SIS 

and inten le\\ s it \\(Hlld be possible to conclude Ihal the fOrmal1\ L' 1l lCall S 01· aSSCSSl1ll'lll 

techniqucs arc not properl, used ill the st udil'd pre-schools, 
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4.2.11, The Commonly Used Record Keeping in the Pre-schools 

In order to kno\\ the most com lllonly used record keeping S) stelll in the studied pre-schools . 

teacher rcspondents \lere asked about record kcep ing system used by theill. Respondents \lere 

given options to select one or more rossihk answers . The results arL' SUllllll;u" j/ c d ill I"ahle -I t> 

Table 4.<): The IllOst cOllllllonly uscd prc-sehool record keeping s~' stelll., 
I 

A Iternat j, cs I 

Il 

c 

IJ 

Which of tilt' following rCl..:onll,:cl'ping system do you I 
cOl11l11onl) lI Sl' in )o ll r sr hool,! I No 

I\n~cdotill II) 
J\cI!llI~<;ioll rccnru 

Dailyaltcndancc 

l)arcIlI - [cachcr rcc{)rd 'J 

Respondents in 

" " 
1·1. I 

(,·1 7 

lOll 

'1 able ~() re\ e,lied that 14 (100')1,,) 01' the rcsponden ts comlllonly use daily :Illendance . :'2 

(6~.7'X,) 01' them replied that they eomll1onl) usc adlllissi()n rec()rd . I ~ (·4·1.1 " ,, ) ()I' the teach Cl's 

used Parent-teacher record system in their pre-school s. I 'his implil's Ihat the lJlost COlllll h Hl 

recording used in 111"l>schll()1~ \\'-\\ dai l) atlcndancc l<llldwcd h\ acimission record. 

j,'tlrthermore. the dueLllllL'nt ana!:si..., carried h) thL' resL'arcllcr cOlllirllleLl 11l.lt In all I IlL' :-. tlld 

pre-schools. there \\ere atte ndance and adllli:-,sion records. III additlun to this. In all \11 ~L~' 

studied pre-sc:IH1llt" (e"ccpt in I<idane-Mihret pre-school) rosters ,,,cd to I'el'lIrci ehildrci , 

results . 

Appropriate record kl..:eping is llsed as a rclCn:llcc to kllo\\ the progress. slrength and \\cakncss 

or the indi\ idudl child and hclp~ teacher ... to as~css tllL'l1" l C~I C hill g I llL'thl,dl)llJ~.' 111 ~ Up p\lrt !i 

this. Curtis (I ')')X) indicates thaL continuous rerords \lith brief' descriptions aboulthe ehildreu s 

pcri{)["rnancL' bdlh induur and out dOllr I'rolll \(:ar Il) )ear pro, ide "alid inl{)!"llwlion about thL' 

child . 
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rherell)rc. based Oil the abmc gi\ 'cn inll)rmation It lIould be possible to conclude til:! I 

appropriate record keeping systelll lhat call sho\\ indi\ 'idua! child -s academic performance amI 

progress. lilmil)' background. de\eloplllcntal hisllJr). health slatus. needs abilities 01' the cl1Ild 

II ere not used and kept properl) . 

4.3. Learn ing Lnvironlllenl 0 1' Pre-sch oo ls 

In order to kJ1()\\ thL' SW illS or pre-schools learning en, ironment. adcqual~ nl' indoo r <lnd (HII 

door cq uipmc ll is and materials and their organizations. teacher rcspolllknts \\ere asked SOIllC 

related questions and the results arc sUllllllar i/.ed as il,llows in Table 4.10. 

Table .t.IO: Learnin~ l'nvironment of pre-schools 

Iss u l'~ 

I h.: \IIL" pi pr..:-<.;l'illlllI I~ dPpropnal': Jill lil,' pr<lC1ICC oj prl'­
,dwol nlU C, 1l101l 

:1 I he PI"I.'- SChllUI hllildiJlf'.~ fullib Ih..: IlWil1 n.:quircrllcl11 
(J .<I\(lhHH'::--. \\;lslmlOIlL lll lld(Hli pi\l~ .lro.:"L llrtln::) 

7 I\dequm.:: llllldllllr Cqlllpllll:l1b arc d\ ai!ahk 

31 

1.1 

1~l"SpOll dl:llt ' 

Agrcl' 
l IHlctidt't1 

0" I"" 
I 

100 () " 

" " 
1)7 I Ii " 
9) ! 

Ion " II 

()·I I 

73 . .'i II Ii 

I)i sag r cl' 

~Il "I' 

" II 

") 

'I,) 

II II 

" II 

" " 
" II 

x.x 

,\, depicted in ilem I "I'I able -1.1 D. all or teacher respondents ~ 4 (10m,,) agi'Ced Ihat the site "I' 

pre-school is ~ppro priatl' for tilL' practices or pre-school education ., ()b"lT\ ution rl' ~l.dh al ... :u 

con(irmcd that li'olll the \ isited pre-,ehool, all or them arc lucalccl alia) l'r(lI1I Ii,,' 

cruwded/tral"lic arl:as. the vicinity or most pre-schools ,-II"L' good for future c.'\ pansi~lI1 except (f\ I: 

59 \ \' ,,,II,,·, ,," "" ,11 "" , ("."1",,,,, ",,,",, Il"""(""",, ,,'( "" ,,,,,,,,,,., I""""" 1'"",,,,,,,,,,1 Il,', ,1,,1'''''''' ",,,I,,·, 
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Ilaby and Ikte[ pIT-schools \\hieh hal 'e ertJl.lded school enl ironlTlent : Visioll pre-se ho()1 IIh lch 

is nca r to ri vcr and din) area and Tsehaye /.em-c lass is attaehcd to prilllal) school) , Most or 

them \\ere lL'!lccd and J"rce ui' nOll -splinting materials excepl Vision prL'-schoul in Hhich tilL' 

iencL' was damaged \\ hich Illa) cause accidents on ch il dren: all the pre-schnob sites arc a n:ll sl'd 

arca. dr) and ha\c natural drainage !'rcc from \\a ler logging. In planting aspLTls. most ol'thl' pre 

schools I,vere poor (My Ilab) hale onl) one big trce : Vision , J-.Illbeba, IIellan and Model pre 

sehoo [s hal 'e euea[yptus trees (Jnly , in Lden and I(idane-M ihret. there 'vere sOllle n[d aged trees, 

\\ hich arc at good status but in 11clc L the environment \,vas suniciL'ntly green and \'l~r: 

attractive), Regardin g the attractivcncss 0[' classrool11s and compo unds, Kidane-M ihrct pre­

schonl has neat and well- I en ti[at ed class rooms, Het e[ pre-school '''IS high" deeora tcd II ith 

leach ing aids inside and oLitside the classrooms with bri.tJ-ht coillurs. \\ Illch L1lLracts thl' ~lttcntH)n 

of children and ha ve green area. \\"hich gives spiritual satisl~lctiun Ic)]" c\"cr), one. On tlK' 

cont rary. Vision pre-scholl] has unattractive classroolTls as \<\-ell as cOlTlpound (Ic)]' detail s see thc 

pictures on annc.,\ - ]) . J he outer \\alls nf' cla:-.sL's 0[" this prc-~chnol \\as rough. picturcs I·rom till' 

in side and outside do not decorate the "a[ls at al/, 

Appropriate pre-school sile must he [ocatcd away rrolll the crowded areas or the eilyi tl '" n, 

buri al gr<lund and main trallic arcas ()r thc purpose 01' ch il dren's sakI): the I ielnit) must ah'l 

be a~ to permit an) future expansion, a raised area. clean and \"ell maintained huildin g 

(Chowdhur) and Choudhur), 20(2), 

Ilascd on the ansVle rs or respondcnts and observation conducted b) the researcher it IS possi ble 

to II ind up tbat the site or Illost or the studied pIT-schools were appropria te i()r the practice 0 [ ' 

pre-school ed ucation , 

[n itclll :2 l)[ ' Table 4,1 0, teacher respondents were asked to indicate II bether the building, ,d 

pre-sc hool ['ullil th c minilllum rcquirements, Flased on thi s, .13 (97,1 'X,) or the respolld" 1I1S 

agreed that til<' pre-sehoo[s buildings ru[fil the I11lnll11'"" require l11 ents, According tll 

Ch(llldh ury and Choudhury (2()()2) the minimuill requiremcnts or pre-sehoo[s buil dings ""': 

la\ aill ri es. hathrooms. outdoor play area, and of'l i ce . One oj' the minimulll rcquirl'!llCnl~ oj· 
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building nr pre-sehllol is to rullil latrine f~lei liti es ftlr children and stall. The ohservation results 

in the I'isited pre-schools indicate that the latrine/children ratio was I :-10 in Vision: I :JX in 

Model: 1: 21 in Lmbeba: 1:')0 MI Ilaby: 1:7] in lletel: 1:](, ill I Jcllan: 1.1:' ill Ldell: and 1:]7,n 

Kidanc-Mihret. Ilut in Tsebaye there \1 as no separate toilet 1(1I' children: tile) usc togethe r with 

thc priman school students . Thus. in the visiled pre-school s, thc latrine 1 ~leilities we re not 

adequate lIith the nUll1bers orchildrell cspc'ciall, in hllheba. MI Ilabl , Vision and I sehalc pre 

se hllol s. 

I he other require ment Dr prc-sehnol is to ha ve bathroom. hpeeiall) in the st udied areas due to 

the hot weather condition ba throoms arc critical Itll' children . Il owever, Kidane- Mihrc!. Model . 

and llellall pre-schools only havc:" 6, I bathroom respeetivel), thllUgh the)' lIerc not 

runetioning due to the absence or '\ ater . The bathrooms arc present itll' nom inal. Thus, children 

ha ve sulfered I'rom sun(leali ons in all the "isitcd pre-schools, 

1\ 11 the pre-school s have outdoor play arca (but in My Ilaby was strongly crowded and in 

I seha)e there lAas no separate outdoor pia ) area I'mlll the primarl school students) .. J\ llthe pre­

sehun" halc building nniees c'.sce pt Iktcl. li ll' IIhieh the o ni ee lIall s 'IS IIcl l as the mol' 11,1.' 

const ructed from corrugated irun \" hich v,as round aro und the gate due Iu lack ol'spaccs. 

I lencc , based on the da ta obtained ii'om the respondents and obsenal;on results, it is possible to 

dC'dueL that nlllSt or thc' buildings Dr the studi cd pre-schools have l'ulJil lcd the mini mum 

requirements C\ccpt fe\\ pre-schools th ough the y \VC IT inadequate. 

I\s shown in the Jed item 01"1 ahl c ~,I 0, the maimi t) or rc,pondent ' I" i'l7 I ""II agre,:d that 

udcLjuatc sani ta ry 1~lcilitics were <.}\ 'ailablc in their prl'-schoo1. ObSLT\'ation ''' as also conducted 

h: thL' rcsl'lIrclllT and th l' rcsul h illdicatc thai ill the studied Kindergartens therL' " CIT separale 

toilets ror ellild ren alld ad ults I in Model. Ilct~1 and l<idanc~Mihrct pre~schoolsl, there lI ere 

separate wilet, I(ll' males and killale, (ill Model. HeteL I',dell, 1'\l1heb,L dnd l(iclane~Mihrct prc 

schou lsi, prol isiun or '·Iat er 1·\iIS al ai lable I in I' mbeba, Mudel. "vlv 11ab), I k\\all, Iktcl. I,e lld'. 

und Lden pre~sehools) , In all lli' Lile " isited pre-sehullls, the toile-ts \\ere lIushuble and 11.', 
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slipper), IlollelTL these ,",e re vcr) limited in number and Ihese J'acililies IIcre nol access ible lur chi ldren J'rom bolh indoors and outdoors in almosl all of' Ihe pre-school s except in Kida ne­Mihrel. II hicl" "as J()lInd in a bellcr sta tus, I lei-Ian pre-sc hool children hal e been using \la ler li'om the prepared container II hen Ille) return f'rom lalrine, The researcher observed Ihis good sanil alion habil in the Kidane-Mihrci and I kllan pIT-schools onil', 

In line 1,Iilh Ihe sanilar) J'acililies, Chowdhury and Choudhur) (2002) suggesl thai \later !~lcilitics arc c~scntial I'or th e cleaning up 01 " aCli\ ili cs in the pre -schoo l. I he toilet and \\Clshm g "Ieilities slwuld bc easil ) accessible I,,,' child ren J'rolll bOlh Ihc IlIllums cilld '"llduors, I ,,,kl should be pro vi ded J()r ehild r,'n and adult scparate l): Moreol eL one t011e1 lor el CI') len chil dr,:" is essential and Ihe si/es musl be suited to the si/,e oj' children II Ill) II ill be using th ell M()]'elller, NCye (I<)X5) stalcs thai one loile l I"r an average oj' 20 children IS neeessan , In addilion 10 Ihi s, Ihe loilet should hale ",ashrooms 1t)I' hands as ",ell as J(lr bod) , 

J'he obtained res ull s J'rom leacher respondenls and ,)bserl'alion re"rils lead 1" ini'cr Ihal th,' san ilar) facilities Llnlilablc in thl' prL'-;..;chool:-. \\CTC Inackqudll'. un I Il'l.l' Ii ) ti lL' l itLralurL' g]\ '!I abole, evcn 10 the slandard oJ'J-:thiopia (Ney ( ', Il)X 5) , 

,\ s rele,ri ed b) ilem ~ oj' lable ~,IO,thc malmit) ol'respondents:11 (') 1,2";,) agreed lhal lh,' c laS~nH)Jl1S arc conduci\(: ror tcac hing-learning process. Regardin g this point. ObSCl"nllt (l1l results shOlI(:d that in Model and Kidane-M ihrel pre-school s the ciassl'llon" hale enough spac: nearl y cqual to the standard stated b) NCye and j'Jll ': (classroom si/e 7,') ()3 n,') Other pre sc hool s hale lel'\ cOll llested elassroon" , I he elass rooll1s in Ikle l. 1\1) Ilab), an el Kidane-Mihret 1,Iere beauliJ'ull) decorated \I ilh cha rls and pictures on Ihe 1,Iaiis and tid)" Others like Visioll , 1lc:I'Ian , and hlcn, I sehaye, and 1',111beba pre-schools were nol lI'dl decoraleel, 1\1 1 ol' lhe l1olll's of \ isitcd pre-school s \\cre cemcllted . dli st - li'C'~. easily clea nahle. ail e! 11l;llntdiIlL'd in l.I ~nn ! sanilar) condition, In Model pre-school the lIindolls liCIT lUll enoullh IU c""ble a chi ld to I'h )k out il)r hc:uer I iell and understandinll or the outside wo rld and cas\' operation hI ' children, I'he other prc - sclHh)l ~ \,cre upposi1c !o !hl.'" olle. \1 1 doors \\Cl"L' II p.h! 111 \\ cight so thaI ch ildrcll l',11l 
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handle Ihell1 easil) and Ihe heighls lli' dllor knllbs \lere in easil) reacll lli' children in all III Ih, 

\"lsiled pre-se hllllis. 

It is evident that classrooms nf pre-schools ha\'c an inllucllcc in tcachlll~ - karllillg proce ss 

Ch(l\\dhury and Choudhur) (2002) esp lain Ihal in a pre-sc hool equal I) importanl arc Ihe 18Clms 

10 be take care 01' \I ilh rcgards Ihe roo III S. l1oors, walls anel doors. I:urlher. Ihe) lisl SOIllC 

rcquirements or classrooills as: Ihe amo unt or space sho ul d be adequate in rel ation tll the number 
, 

or child ren to mOI'e aboul li'cell al 1.5 m pcr child. 

I:rolll the abm e r~sults. il is possible 10 sa) Ihal Ihe majoril) 01' the class rooms of" the visited 

pre-schools ha\ C 1110derate conduciveness 1'01' the teaching-learning process and in 1~lcL \\LTC 

belo\l Ihe slallLbrd Slated bl NCVC as \lell as 1·lll ·. 

In item 5 and (, or I able .f. I O. 34 (100%) and 32 (9-1.1 "0) or Ihe respondenls agrecd Ihal I,,; 

a\'ailahilil: uf ' :llkLJuatc indoor L'ljuiplllCIllS und t1wtcrials rcspccti\'t~ l: . Ik'siLiL's. ohsL'r\ 'ali n1'l 

made b) Ihe r,'searc her lerilied Ihal. ehild-si/.ed easil) and saki) mobile chelirs 1,1 CIT avail ahle 

in ailihe I iSlkd pre-schoo ls. I(idane-Mihrct uscs somc desks and Tseha)e pre-school uSeS onl) 

desks. Chi ld-sl/.ed tables Ivcre alailablc in Vis ion. I·:m bcba. I Ie \I an. llelel. ~11 Ilahl. ~10del '"111 

parlll Kidane-Mi hrel pre-scholli s bUI I·.den used mediull1 SI/e lahlc l\llil I .' rallo. ()pcn shell ., 

\lere availabk in Model. llelel. IIe"an. I·,dcn . Kidane-Mihrel. Lmbeba. and rvh Ilab) . In \'lS l<1n 

prl'-,chll()1. Ille "pen , hell ' I"" lound In libran . rhc ,,, allable ,he'll," \lere nol suitahle Il,, ' lhe­

heighl 01 ehlldrL'n. Cuphl"'rds \lere no l alailahlc in Ihe I islled pIT-sclh)ols al all. llence. tk 

illliour CqUiPIlIL'llts in the maJorit) or pre-sc hool s \\ere rclali\'l:l) lltlL'LJlIi.ltl' ( 'll IlCl:rnillt! tllL 

indoor malerials. it lias a problem in musl of lhe pre-schuols. lu sOllle e.\lenl I(idane-Mih rl:<, 

hlcn pre-schools hale SOl11e concept. and skills malcria ls (pUf/IeS. book. and pia) card) and \il 

I~ah) prc -sch(l{)! has gnhs IlH)tor materials. construction materials alld IlHlIlipulali\(' matcr i:ll:. 

Olhe, prc-schools h", e no indoor lllaterials al all. Inus. Ihe indoor IT)alerial s in Ihc visitcd prc 

schools \lerc hardl) adequate. 
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II ' we compare the \iells or scholars in the lick! and the linding' . II 1I<)uld he poss ihle to inkr 

that indoor equ ipments in most ol'thc pre-schools wc rc adcquale. I':ven ir indoor materials arc 

crucial 1(11' pre-school eduealion program. the) II ere hardly a\ailahle in the \ isited pre-schools , 

Regard ing Ihe adequaC) 01' outdoor pia) eq uipm enls and Illaleriah. ~ :1 ('n,1 ",,) or the 

respondenls agreed th at thcre lI,ere adequale oUldoor play equipillents nl Ihe prl'-sehool', 

Whereas. 25 (71.5%) ol'thelll agreed thai there were adequate oUldoor pla\ materials in Ihe pre' 

schoo ls, In addition. observation Illade b) the rescarcher conlir1l1ed thai all outdoor pi a) 

equiplllcn ts like s\\ inging. merry-go-round. slide::. balance and climbing ['rul1lcs we re availabl e in 

most or pre-school s exee pl in T se haye and Vision pre-sc hool. Vision pre seholll lacks me IT V-!2O­

round and s,-\ inging but others. olltdoor pIa: cljuiplllcnls arc I"Llllctlunal during the \ isit. In 

Tsehavc pre-school. Ihe oUldoor play equipme nts were not a\'ailahlc al all. !\eeurding to Illl : 

(1 (){)7) . thL' prl'- SL'11UO]S need to ha\'e outt!our pJll: cquiplllcnts name!: :-;\\ inging. lllcrry-go­

routld. slick. halance. and cllmhing frLlllles. rhe Bureau !"urthe]' c.\p laincd thai prL'-sc1hh,l" 

sho uld have one rrolll each the uutciuur pia) equ iplll ent,. I hus. the a\ a il ahle ouldu(}J' pi,,, 

cquipmcilts in the pre-sc hools \·vc rc congruent with the stated standards b) I'igra) !-~urca ll )1 

Education , Mol ': (2004) ci led in !\melcwork (2007) also stated that J pre-school musl ha\e' 

llll\( .. hHH· pia: ll1 ;ltcrials like diflcrcnt sil.c halls. skipping ropes . ]"oam ja\ ·clin . g) mnast ic lllaL 

Illultlpurpose' mab. large ami sill al l Illohile IllyS. trie)c!e and sillall car tires, Ilut in the \ isilcd 

pre-schools except limiled number or balls. small to) S and small car lire s oj' the oUlcioor 

materials \\LTL' not <-1\ ailahle . 

Tllcre l\)re. I'mlll the a ho ve res ults . il would be sak to inkr thai the visi led pre-schools "ere 

cLjuipped \\ ilh lh.:cc .... sar: ulltduur pia: cquiplllcnts thoLJ~h some importall t outduor 1"1.1\ 

!ll~ltcrials \'\ cre ;.t!lllust nnn -L'x i:...IL'lll. 

In ilem I) or Table 4,10. 25 (73 ,5'X,) 01' the respondents agreed thai equipnlenls and material s ar< 

lIell organi/ed in Ihe' c lassrooms oJ'the pre-schools. I:rolll th e observat ilHllllade . il "as assu red 

Ihal in all \'isiled pre-sehooh. the)' \,\ere poor in equ iplll cnis and materials mgani/,ations, 1m 

c.\umplc. in til L' c lds,..;ruulll ~. there \\as poor shch-i ng and utili/.(Jliotl or hook ..... nesidcs, the small 

.. 
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number or books "ere no t proper!) arranged or displayed in the manner that children can see 

and usc , I'he books Here piled in a single shell' in each pre-school. Children cannot access the 

hooks hy their (}\-\n: it is " 'hen the teacher gives and <11101\5 them to usc the books , In addllion to 

this. there \\(lS also poor arrangement 01' chai rs and tables. rhe arrangement or chairs and tanks 

do not encourage group acti\ itics. like hi gher grmh..' Ic\l~ls chairs and tanks \\cIT arranged III 

ro" s ",hieh do 1I0t rullil "hat I{ead ( l 'll)5) POlll tS oul. 

According to I{ead (1')')5), booksheh-es or rack or books "ith plent) ol ' tabks, space and cha"" 

adjustments makes it possible le)r a child to look at books comleJrtabl) I()r the teaching-learni ng 

processes, Lxtendint-! the idea the author argued that a heap 01' picture books piled on a s111all 

table can onl) lead to misuse ol'the books , 

As it has been ubsen'ed ill the , 'isited pre-schools, "hat the) ~Ictuall\ practice' "dilkrent l'rPIll 

"hat is expected to be because the books arc not arranged on the shclrtahle to allraet the 

attention and interest or children's, The arra ngement or chai rs al1(itables were also not sui table 

Il)r L'I kcti\ L: l\..'achin~ ·I...·arlling procc~~. 

4.4 Adequacy and Tr-aining of Teachers in thc Pre-sc hools 

In urdlT tu assess iss lies rclmcd to adcquac) and training oj'teachers. dillcrclliqLlcslions rclakd 

to trainin~ llr teacher ..... suil:'lhilit) or cluss sil.c. <.\\'ailabilit) or assistant teachers \\·cre asked tu 

the respontients and the resul ts arc analysed as Illl lo" s, 

4.4 ,1 , Th e na tu,'c of T raining 

In order to kl1'.)\\ llll' I) pc or tr~lil1il1g teacher:) 11m e taken to teach prL'-schoo1 educatioll. the 

rcspDndcllts \\CrL' rcquested to selee! the I: Ill' or training thc \ ha\ l' taken !'rdlll the l!1 \ L' 1 

alternati, 'es, I he results are slll11lTHlri/,ed in I able 4,11, 
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Tablc .t.ll: Thc typc of tra ining thc tcachcrs havc to tcach In prc-school. 
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i\s r(,l'c'"lc'd in I "hie ~ , II. most of' the resp()ndents 23 ((,7,6%). and 9 (2(>.5')-0) in the studied 

pre-sc ho()l, replil'd that the\ !la\e been tra ined In pre-school teaching and 1,1, 1. ce n ilicate 

rcspecti\ch, I he l'l'nl,nlllng. cach equall) I i(2')"oJi ()f thc rcspondcnts indicated that thn 

hene been tnllil ed III cl)lkge diploma in ClCC:H.icmic s ul~Jcc t s and a month lrallling in 111"1111111. 

school teaching. 

,, \dcljualL'I) trained teachers arc cruc ial 10 ensure ljualil) 01' education. ""V\ 'halc\ cr the curr iculuill 

changes introduced and "hatc\cr I'el()I'In s arc madc, all "ill bc 01' lillie or no a\ 'ail without 

train ed teachers" (i\vale". 1991 : I), I'rom this point o f \ ic\". thc collcctL'd data illustra te that thl' 

Illajorit) o!' pre-school teachers ha\ l' been trained \\ It h PI'I.>sc11001 \cachlll~ . So me ul" them 11,1\ I. 

1' , 1'.1 certilica ti ()n, onl) one teacher has a d iploma qualilicat i()n in "cademic s ubj ec ts , and une 

teacher \\as 1 ')Ih grade completed. (icI1L'ralh . the trdi ning seems I~lir to teach prL' -schnol 

children 
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I'he sceond item in I'able 4, 11 shmls thc durat ion or thc training. the tcachers lI,erc as kcd to 

indicate , Thus. 19 (X2, 6%) Dr the pre-sc hool teachers IIcrC trained Itlr ten Illonths allLl :; (I,"" I 

and I (4.4'X,) li CIT traincd for 6 months and -' months rcspcctil 'L'iI, I'his Indicatcs that aho , c' 

hall 'o rthe total teachc rs in thc studied pre-school ha vc traincd [(Jr tenillonths , 

j ', \ 'id CIlCCS show th at the training duration or pre-sc hool teachers vari es (rom co untry to countr). 

I essa (1971) explain s thm thc [raining or pre-schoo l teachcrs ranges rrolll tllll ) cars or morc in 

diploma and degrcc lelTls to less than one lear in ccrtilicatc, ,\el"llrciillg tu \1nl' t 1')X7 I ,C I 

in "thiopia, the training ol'pre-schoolteachcrs lasts 1'01' [en months at ccniticatc IClcl. 

In this casco the c\" idcnccs ohtained ,,·uulL! L'nabk one to inler that e\cn ii' most 01' the s!udi l'd 

pre-school teachcrs lIere trained Ic)r tcn months in linc with thc Hhiopian standard. therc IICI\' 

sOlll e teachers \\, 1'1 0 Vd.:rc trained under the standard . 

/\s indicated ill the third item 0 1' Table <1.11. rcspondents \lerc asked tll .judge the acleLjuacI "I 

COLlr~cs taken during their traini ng 1~)J' all-rounded tasks 01' the current practices in the prc­

schuo ls, According l). 20 (X7%). and 3 (13%) or thc rcspondents respcctivelv rcplied that the 

courses th e) took dUring the training \·\as \ 'CI') hi gh l) and high!) <llkquall' Ic)r all-rounded tasks 

in the pre-schoul teaching . 

lienee. hased on [lie reS[lllnSeS oh taincd. i[ lI))uld bc possihlc t)) deduce that [hL' euurscs thai thL' 

teachL'rs had taken durill~ thl'ir {raining \\(;rc adequHte I()r all-rnundcd aCli\ itlcs in the pl":'" 

~choul education. 

rilL' ia urth item of I'ahle ~.II. th c traincd teacher rcspondents wc re asked abuut the Illediun l "I' 

language the) hal c bccn trained in , I\S. the I able shems I C) (X2,6'X,) ))r [he respundents hdd 

trained in l" igriglla language \\Ihi le the rest ,-I (17. '~(Y;J) or the respondents had trained in /\mhal" ic. 

·1 his mdi c:.tlcs that al lllUst all leachers except !Cv\ had trained in rl~g.i()llal 1~111~~lIay.L' ( I"j gri~llli). 

which agrees w ith the current I ·: cluc dti on and! ra ining Pollc) ( I(jl · .. 1 \)t).~) 
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There lore. the majorit) nl' teachers in the studied pre-schools had trained in the regional 

language (Tigrigna). ! hi s could he essential for better teaching- learning process and goes in li ne 

\\ ith the National as \Veil as Regional stated staJldards, 

Ihe lilth item in I able 4 ,11 re veals the inten'al 01' pre-school teachers. which ha ve gOI In ~ 
se rvice training on pre-school education to de ve lop their pro1l:ssion, /\11 Ihe teache r respondell\.; 

\\,ere asked "n Ih is issue 'Illd the I11djoril) oi'lhe respondents Ill) (55.'!",,)1 replied thallhe) did 

not gel until no\\. II (3::> ,c(%) ol ' the res pondenls ans\-Iered Ihat the) got once In a year, l'hL' 

remaining.j (I I.WX») respondents got once in two years, 

13esides. the interv iewed principals expressed the absence 01' in-sen icc Irdinlllg prO\ ided I, )!' 

teachers. by any responsible body, Letay. (principal 01' Model pre-school) \vlll) has 2} years 01 ' 

L'''pcriL' IlCC said . .. "hough in -sen'icc training is critical I'DI' pre-school teac hers. ! ha ve not ~ot 

an) ill-sen ICC ll'Liinlng since 1990 " .. C ." ( /'chru,Jr) :2X /~ Ol() ) 

This sho\\S lack of the opportunities If)r in -serVice training Ifll' the majOl'lt) ol'the teachers in llll' 

sludied pre-schools, This is against the bcli cLs 01' Neal11 and Tallac1- (I l) 'J7) that esplains In-

scr\' iCl' trai ning '"or kinckrgancn teachers \\ill all(}\,,- them to look critical!) at their o,\n praci lll' 

and idcntil~ -.;lrL'ng th s and \\cakncsscs in it along \\ith \-\ 'a) s ol'movin g !'on-'lard. which in d\\a) 

enable teacher, 10 up-date Iheir knowledge and ski ll s, 

1"0 SLl Ill Lip. in-service training l(H teachers is vel") vi lal to up-date their existing knov,dcdgc" 

This means, in-sen"icc training equ ips teachcrs \,"ith Ile\", and modern llldhod oC teaching th:!! 

\\ "ulll hclplhelll 10 i Illplement the currieul Ulll elTeeti\ el), II. hl'" e\ 'er. \\ '" absenl in thc sludied 

pre-school s. 

4.4,2, Courses Taken by Respondcnts during Thcir Training 

Respondents \\ ho had trained in pre-school teaching were asked to indicate the courses thc\ 

hcl\'L' c\)\"crcd dUring their training" I"he results arc sllllllllnri/.cd ~I S follo\\ in I :lhlc "L I '~" 



I he ( ulTenl I'raellee of l're ~ Seh()ol Lduealion 

Tahle .... 12 : Courses covered by tcachers during their per-service Training 

A Child dcvL:\opmcllt 

I ~ Child P~~c holog~ 
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As illuslrated in raole 4.1 2. co urses such as Child development. Ilcalth and Nu trit ion. 

Pedagog). Method 01' pre~school Icaching. and Skill 01' children language development 1·I L're 

ta"en 1)\ all the Il'sp,)ndenis (I ()O" ',,): Music. J-:Il\ imnmental science and Matlwl11at ics had ta" en 

0) I') (X~.6",,) or the tedcher reSp(lmlcn lS Ilcs ides. 7 (:,0.-+",,) ol 'ledeh,'" 100" S()eial SL'llll 

and equall) (, (~('.I",,) of th e re spondenls had la"en I henrI 01' I·.dueallon 111(\ Illslorl du n II: 

their Iraining. I'his indi eales thai Ihe majoril) of teachers had ta"en Ih<' req uired cOl"'"'' 

appropriale 1, ,1' pre~school educalion. 

r her<' arl' ,'I idenees Ihm indicale \I·hat Ihe pre-school leachers should eovCi' during Iheir 

training. In support 01" this. Marguarila and Cohn (1 <)X~) suggest lkil prpj":,Si()l l:1I tn.l illi 11 1.1 1!l 

pre-school education includes Curriculum contents and Melhocb. Seh()()I ~Pdrelll rLla li ollsllli " . 

Ma leri al s and I':quipmenl ex periences and Resources. Current problems. IlistLlry . Philosoph) o [ 

Lduealion and Ihe I\dministration and Organi/.ation or schools. 

In 1·. lh,opia. thL pre~school ILaehers are orkred courses Ihal inc lude prc-"'hool I'edagog.\. ( 'IIlid 

ps)cholog). t-.: ulrilion. Mat hemal ics. Melhod or leaching. S"i ll 01' ch ildren lan~"" 'c' 

de\ciopmen t. Social studl. Music. An and Ph)sical education (Mo L. 1()X7 1' .. ('.) . 1 his \lo!lld 
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kad 10 " ind up that the ma jorit) 01' th e teache r responde nt s in the stud ied pre-sc hoo ls had tak ,n 

the reqUIred Cllur,,:s Ii)!' pre-schoo l edu ea li o n. 

4.4,3, IsslIcs Relatcd to Assistant Tcachers 

The Mo l': set standards or pre-school education such as the teac he r c hil d ratio sho uld be 2:-10 (a 

mai n teacher dnd an ass istant teacher in a class). Based on thi s. leacher respondents \ \CT C asked 

to indicaLL' thL' numher ur assi .... tan l lcw . .:hcr\ in their school and \\ hether ur nol the ass istant 

teachers hal c bee n train ed. The res ults arc sUlllmari;ed in Tab le 4 . 1 J 

Table ·tI3: The number of assistant teachers 
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A S re \ eal ed in ile m unc 0 1' Ta hle -I.I J. IX (5::> .'!'V,,) o r th e respondc:nts report ed that there arc 110 

assista lll teacher, ill their prc'-schools at a ll. I e n (2 'J. ·I",,) . ."> (I-I.?",,) alld I (~(J%) or 'il, 

rcsJ1Dndl:nt~ J"qJI Il.'d that the numher ur uS~lslal1l tcachLTs in tllL'ir pre -:-.LiHh)\ IS hl~ht~ hdn\\ 111..: 

standard . nearl\ ad equate and hascd on the s ta ndard (adequate) respeell\ el). I his impli es 111,11 

the number 01' assistant tcache rs in th,' \ isiled pre-sc hool \«IS i ns i ~nil i ealll 

Intcn ie \·" or princ ipal s also eonlirmecl that in the studied pre-sc hoo ls . except in laur pre 

,eh"ols I V"ion. lictc l. I .den. a nd Kidane-IVl ihret) th e re \\ere no assist.lI11 !l'achers at all. I he 

and .. 1 rcspeclil'ci ). The ratio "I' ass istant teachers to c la sses in th e p re-schoo ls " as (V ision ' 1 

Ik tel I'() hlcn I , and Kidall,'-I\ l ihre t 2:1) I':\ce pt thre,' a"is la nl leaehers rnl m Kidane 

M ihre\. al l o['ll,e assist a nt teac her, III th e ,tudied pre-sc hoo ls \\ere IIntr'"I1"d . '1 hIS illlplies lheli 

the majorit) 0[ ' the s tudied pre-sc hools ha \'e liD assistalll lcaehe rs at all. Oil the ot her ha nel. tl,,' 

.,' 
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assistant tcachers (.\\ 'ailahlc in SOlllC pre-sc hools \\crL' inadequate Lind {)]lh :; (··~2.W/'(d oj' thl'Sl' 

assistant tcachcr~ have been trained in pre-school tC<.l c hin ~. 

011\ iousl)'. this condition stood against the standard scl in the re gion. I"I~I ': ( 1997 1· .( ) 

recommends that pre-sc huol should ha\ 'e one main teacher and one assistant teacher both \\11<1 

arc trained to teach pre-school education ItH' a group s i/.c of lelrty children in a class. 

I'ractical e\ idences indicated that pre-school educa ti on could be e t"lcur\ e \\hen the number nl 

ch ild ren is small in a class and \\'hen there arc competent teachers and adequa te in the area to 

teach chi ldren . In support 01' thi s. Mceartl" (19XO) indicales. the importance of t\\O teachers 

l(,r one elass r'''H11 1(11' the elTeeti\e implementation 01' pre-school eLiucatloll pmgram . Similarl\ 

Smi th (19t)()) point s out that ha\ 'ing small class Sl/e has the alhantages of increa"'d 

indi\ idualil.ation nr instruClion make the instruction student-centred \\ ilh invoh ing gnHeJ1 

panicipatioll_ maxillli/.ation of' nral cllllllllunication \\ ith in the classroom frolll karncr 10 1canh') 

and/or to lcachi..:r and practical ,-\ ork. 

I herL'ilHT. hased O il the obsen ation. inten ie\\ed principals and the e\ idcnces obtained I'rom the 

respondent kachel'S. it \\ould be p,)ssi blc to \\rap up that e\cept 111 , 'r"o ll alld I,idalle-\I!l ll " 

pre-schools. there \\cre almost no ass istant teachcrs \\ ho mat ch \\ ith till" number of" sec ti ons III 

the studied prc--;choo]s. Regarding training. not all oJ ' the assistant teachers \\CIT trained except 

three assistant teachers in Kidane - ~' l i" ret pre-sc!1<HII. I knce. the prac tice "f" pre-seh,,, I 

progran1s \o\ithout adeq uate and trained assi stant teacher!'. \\as a critical prohlem in llIost ul thL 

st udied pre-se ho"k 

.l.s. Parent-school Relationships 

In order to kno\\ parent -school re lationsh ips in pre-schools. teacher rcspondents \\ere as ked 

ahout issue!'. rdwed to the dcgree of parent in\'oh l'lllcnl in pre-schools, thc I..',tcnl or leachc'r" 

recogn ition tn es tahli :-. h rcspcctl"ul partnership \\ith parL'J1!S, thc lkgrl'c o ! pa 'cllh dcCCpliJ!lC~' l l ) 

the ill\ itations or the pre-school. cO lnl11onl y used means of" COITliliunieutiol1 of" parent s to 
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parti ci pate in pre-school ed uca tion , and typc 01' parents" support to their children, I he results arc 

sUl11l11miICcd in Tabic ,-1.1 4, 

4,5.1. Isslles related to parent -school relationships 

Research cicarly indicates thai good schoo ls becol11e bet ter schools \\ hen Ihere is a stron ~ 

conncc lion with parents as part or lhc learning cOl11l11unil), In lhis sub topic. leacher 

rcsponcic nls \.\lTL asked It) assess the pa rent school relationships. rhe resulls arc summarj/ct! i.l S 

IlJil()\\ : 

Tahk 4. 1.t : Issues related to p,"'cnt-sehool re lati onships 

No Item 

What i:-.thc liq.'.rcc ofparcllb' 111\ llhCIllL'lllIII ~ollr prc­
'ichoolto cnh<lllcc child rcll'~ pCrrOml<llH":c'.) 

") lion dn ~()U C'\plilill !I.:achcrs· rccnglllllolliu cswhl ish 
respectful partnership \\ illl parents ') 

") \Vl ml i~ (ile ucgn.:c of parents' acceptance 10 the 
111\ iwtiulls oflilc prc-<;cho()I'! 

1 : ll couri.l~i!lg 

No I 
" " 

Ii I I.:> 

~() }is . .> 

II 11,2 

I 

I 

I~csp() nd{'n ls 

Mediulll Discouragin!!. 
0.o(l " Nt) I"" " 

1'1 '15. 9 IJ I 0 

, I I 7 0 0 

11 ,, 0 I , X.X 

lablc -1,1-1 or itcm is related 10 Ihc degrcc or parents' involvcl11clll in pre-school 10 enhance 

chi ldren's learning, !\ceordingl), 19 (55,9°;(,) or tcacher respondents noted that the degree "I' 

parents in\ 01\ L'tllC ll\ in tIlL' prc-school~ to enhance childn .. ;n"s karnin1::l. \\tlS Illnl!tllll. On the ol11l'r 

hand . 15 ( -~ / I. ~ (Xl) \)(thcrn reported that parent 111\'OI\I..:I11CI11 in prl'-schuo] \\as l'llcuuraging. ['111;',> 

indicates that the parent invol vement in the studied pre-school s was Illoderate. 

-["he researcher f'llc llsing (In parClli- in \ 'o]\ 'CIl1Cllt in the pre -schools ha::-. n)llducLcd ohSCr\(lli (lllS. 

The research e r sta~ cd not less than -+ da} s in each sludiL'd prC-SC hl)o1 s d uring thL' data colkl'II!)1l 

anci at th at lime. the parL'IlI-invoh CIl1C I1i in the pre-schools has heen 10\\ as cOll1pan:d to (I., 

lIumber 01' children I(Hlllei in the prc-sc hools, ,imilcci numbers or parents hUle madc cont iOcl 

\\ ilh the lcache'rs ah(Hil their children's learning, 
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Inten ie'ls ur pre-sc hool children's paren ls ancl principals also eonlirilled thai Ihc parenl ­

involvement in the pre-sc hool s "as discouragi ng.. Rc}},arding this issue. I\.inl'u (Olll' of' till: 

inlervic\\ cd pre-school children's parel11s) has said, " I)ue 10 Ill) IIllI'k eondilion I ha\e liard h 

contael II ith Illy chilclt eachcr at sc hoo l. " (March 12/20 I 0), 

.. \ccurding tl) the intcn ic\\cd principals ur pre-schouls . their respunses \\cn.: similar \\ illl till' 

rcspOllSC~ or lL:achcrs. Il(}\>\c\cr. in Kidanc-Nlihrct pre-school jldlCllls' ill\ol\CJllCnt \\l'll 

insignilicanL I'he limited number o r parenl -invoh'el11 enl \'\as explained h) Ihe lIorlb or IhL 

principals. Brikti as roItO\.\ 's. "" In our pn.:-school parcnl - ill\n[\CIl1Clll is \(,;1) limited. Parcnts do 1lul 

accept our im ita! i(HlS posit i\ cl) . I ·:, en 1 r \\ c 11m c around ~50 ell ildrcll. C\ cr.\ ) eHr but not more 1 hall IO() 

parcllh panieipale ill Ihe school ee relllon) ." (Ilrikti, March "6/"°1(10). 

Paren ts' ill\ ol\ elll e l11 in pre-school is erueial Icll' the children 's heller pcrlllrlllanCe, \s nOled 11\ 

Sui\'anl (2006), ch ildren perl(lrlll beller in pre-schoo l ii' their rarents arc involved in Iheir 

educatioll. \\hic h implies the goa l 01' pn.>school prO~ntllb could not hc achic\cd ii' \\c cannOl 

lake parents III to eonsilkralilln, In line \\ Ith lliis, Cholldhu\'\ and Chlludhu\'\ 12()0:' : I 'I 

explain Iha l home and sehoob arc tllO \.\orilb I,)r pre-sclHlol children, IIherL' to wl dc\ 'e lopn lel11 

takcs placc , Pan..:nts and tcachcrs must \\ork together lor heltcr lIntkrsialililng ul' each 0111 I' 

guiding Ihe children e()operali\el) Ic)r lllore improved "e1I'lre or thelll, I hiS, 1"",evCl', II" 

ll10lle- rale the stud ied pre-schoo ls, 

I'he second ilelll, I able -1,14, re\'eal s teachers recogni li on to eSlahlish respectrul partnership 

\\ith parents, the prc-schuol tL'm:hL'rs \\crL' asked to ra ted tilL' C'\kll1 oj" !1.';lLllL't"'" l"L'l\lS llil IU!l I( 

es tabli sh respectl'ul pa rll'lCrship wilh parenl s, I\ccordlllgl}, 2') (X),.l ",,) \)r Ihe leael l\',. 

responden ls reported thai their recognition \\'as encouraging to eSlab li sh respectrul partnershIJl 

\\ilh parellt~ \\llIk " (1,17~n) oj" thcm Ild\e medlulll recognition I liis implies thai leaeher,: 

rccogni ti on to L'stahlish rL'spec thd pC:lnncr-ship \\ ith parents \\,as Cllclluraglng 

Pre-school teachers nx:ogni:;.c tha t parents arc the !"lI's l and 1110s1 inllucntial teachers ,ll 

childrcn's and in\ ile them to he partners in the lcaching learning process (/.arl) Hcginllll l! 
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kind ergarten curriculum guide. no date}, I k nec. pre-school leachers should hal'e h'l 'h 

recognition 10 parents and Illusl work cooperativci, \I ith parenls to establish dkcli, e 

comillu ili catio n links he l",een parents and the schools, According 10 the data thercl()I'e. it would 

be possible 10 conclude Iha t teaehers' recognilion to establ ish respectru l partnership \I,ith paren ls 

was cllcouraglllg 

l'hL' Ihird ilelll in I'abk ,I. I·!. Ihe pre-school teachers \lere asked to rale Ihe degree or parenls 

acceptance to Ihe ill\ ilations 01' the pre-schools, Acco rdingly. 17 (:i OOo) or the teacher 

rcspondcllts replied that thc dewee 01' paren ls aceeplancc In the im ilations ol'the pre-schools 

\lcre mediulll , On Ihe other hand. 14 (11,2 0",) and 3 (S,W!o) or Ihem nokd that the parcllis 

acceptance to the in vitations of' the pre- schools ,·\ere encouraging and discollragin~ n.:spccliH.:I~. 

I'hi s data eOlllirms Ihal the parents' acce ptance to the illl'itations or the pre-schools \I~IS mediu lll 

in Ihc sl ud ied pre-schools. 

4,5.2. Most COOllllonly Used Means of Communicatiolls 

I cacheI' rCSpOIJCklllS \\ere asked 1(J indicate the means or communication thL': Lise \\ ith parcn ls. 

Opporluil ilics \\ere ~i\ L'n lu chullse one llr lllon.: ans\\cr"i rl\Hll the !2- 1\ ell optidllS. I he rcsult:-. 

arc SUll1ll1ari/ed as l(lllu\I in I ahle -1 , 15 , 

T ahle.j , I S: The 1II0S( cOllllllolIl~' uscd mcans of communication he(\\ cen pre-school 
tcachers and pan'nls. 

1\ 

11 

c 
I) 

I 

(1t'Ill S 

Meeting Blld diSCUSSion'. 

(t..:kphOl1C (alb 

V. ntlell Icuel"' 

COlllllllllllcatioll boo~ .., 

Verbal ML'ssa~c:-. 

Rc!\ pon ul'lIt ill 

No 

II II ' 

I ~ 

X R 

7 cO (, 

I \ S dcpicled in I abk -1,1 5, ~() (X5,3'~,,) "r Ille reSpOI1tiL'11I s replied IIt ;11 Ihe) lise lIleetillg,' '''Id 

discLlssions as lTl eans ur ClJJ11lTlllllic,llioll \\ilh parcnl~. \\ 'hcrcas. ! . .\ If! ~oo ) .! 2 t35 .. 1°ol. 

7 -+ \ \ I (\)Ikgo: llf I l1uo:,1111111 liradu:lIO: \ tudh.::. J)cparllllClli nl ( urnclIllIllI & IC:lchCh I'mli.:-.~:.r ollal I k\clllPlltl'lll \IlHI,c,> 
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(20,6"u ) and :; (X,X",,) ol' the respondents responded rcspeeti\ 'el, that tile, use telephone c;dls . 

written letters. verbal message and cOlllmunica tion hooks as means or C0l11lll Unicalion \\ IIIl 

parents. I'hi s indicates that the majority 01' respondents use l11eetings and discussions as l11e:I1lS 

or cOlllll1unicC:ltiull \\ ith parents. 

lntcn'ic\t\ rcsulls indicated that the means or cOllllllunication teachers Lise \\ ith parents \"ere 

meet ings and discussions once in a semesicr (in most pn:-schullls) . (Ollll11l111ica liull htH )k.'i 

(Leachers write remarks w ith in a week. \'vq) \·\leks. or 111011thl)) and parents respond back th \.'11 

answer. but thi s is not done in Model pre-school since the ehildren's e,e reise books were 

al",ays in the hands ot' the teachers t()r the mailer 01' sa let)', llellee . pre-sc hool leachc r's 0 1' 

Model contact parents monthl) dnring the sc hool Icc, /\ecllrding to the researcher ohsel"\'atilllls, 

telephone ca ll s \lere used eOl11l11onl) in Ilctci pre-priman school \I hen the ehild is ahsent or t , 

ask the health stalUS ol ' sick child ren's, 

Pre- schuol teachers Illust v\ork cooperati vel y \\ ith parents to establish cr!ccti\ 'c commun ication 

link s bctwL'en hOl11e and the school. Open cOllllllunication with the parents about the child is 

essential throughout lh~ year though tllL:thod 0 [' cOl1lllluniccll ioll \ aries used to cO lllllluni cate 

teachers and pare1lts . As I-:arl\ I~c gi nnin g-kindcrga rt('n curriculu1ll gUltle {no di.llL'j ('.\plaill~. tilL' 

gnmth and developlllent 0 1" children 's share [0 parents through a \'ariel) 01' mcthods: Notes. 

telephone calls. ~clldin g home work samples. informal c()Il\ 'crsatiolls. classroom visitations. 

con !'crc llccs. report cards und de. 

llenee. based Oil the ubscn ations. i!lt en iev, s and responses 01' teacher respondents. i1 : ...... 

possible to deduce that in Illost 01" the studied pre-school s. teachers-parents Clll1ln lunieatillrl \1 <1, 

done h) the usc oj ' meet ings and discLlssions and cOlllllluni ultion h(hlks: in t~lct. till ir 

cumm unication \ ,\(1:' illCnicicnl . 
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4.5.3. The Type of Parents' Support to Facilitate Their Children ' s 

Learning 

In o rder 10 ass~" Ih e sor! 01' suppor! g il e n h, c hildr~n's pelre nls in Ih~ sludied pre schoo'. 

I~acher respllndenls lIer~ asked difkr~nl LJu~stion s related to the Iss ue. 

summari/~d as 1()llolIs in raole 4 . 16. 

Table -1.16 : Parents' Support in Ch ildren's I·:ducation. 

Respondents 

No 1ll'1ll J · tlc () ura~ llI g Modl..'l'illC 

No " '" " " " 

Service in school COllllllillCCS \I 32.· 1 ~. 9 

~ X X ~. I , "'. ') 2 p l"()\ ill t.: l1I<1h.:rial s hn their chilurcn 

3 11 1'0\ u..ii..' Illat l' ria b Il l]' the ..,clHlO]<.; 
lJ lJ I \I X 

·1 
, Iklp childrcil lu do lllcir hOllle \\01'''- r __ .J 67.7 \() °'1 

I'he res ull s elrc 

l)isciH lrat'.ill~ 

~\) 

T' (i /1.7 

(, 17.7 

30 XX' 

I :1. <) 

.\ s rClealcd in I able -I . I(l. 2X (X 2. IU u) and 23 (67 .7'YC,) Or the tea~her r~spond~nb resp~Cli lell 

indi~atc tha i pare nl s suppor! in providing materials Itll" their child rcn a nd the sOr! or SUPP(lJ·t 

gil·en b, purenls in helping their children to do th~ir hom~lI· ork lias ~ ncourag ing. On th~ o lh~ r 

hanl!. mosl orlhe res pond~nts 130 (XX .2%,)1 and 122 (()-1.7u,uJI rHli l'd Ihal IlIa!<'riids ,ul'I"O ri IO P' 

schools '-II1d sen 'icc g i\ en h) parcnl~ in school cummlttees \\ as di scoll ra~!l n g. ,\:-; Ind icated fn III 

th~ respondenls ' responscs. th~ sOr! ofsuppor! gi ven b) IllOSt par~nt s 10 their ~hildrcn to do tiwl r 

hOl11c\vork and in !l i\ in!! material s Il)!" them \\as encouraging. But till' Sli pport of' the parellt s tu 

prc-schull is in tcnn:-, u!'matcrial and scn iCL' \\,b discouraging. 

Inten ie\" rcsulb or principals al:-,o conlinnLu thai parents \\ Ln.' no t g.1\ I11g ,",en ICC:-' ill Scll( 

~ollllll l li eLs In Ihe' st udi ed prc- ,chool s e'~ePt in Ilclcl pre-schoo!. In Iktcl pre-sc hool chil drl'n 

parcnts \\CIT parti c ipant in management aspects to enhance their childrcn· s l'ducc.llion. 
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Parents can participate in different pre-school ed ucation acti"iti cs such as in fund rasing. in 

children"s literacy dcn:lopIllClll. in sub-colllllliuees. and in dccisiuns cOlll'crnint! pre-school 

education programs. in prov iding resources and opportuniti es Itn access to printing llluteri als 

such as ncwspapcrs. lllaga/.incs. and books (Curtis . 1998 ). In thc studied prc-schools. howc vcr. 

there is lack oj" cllcct iH: parents' participation in dilfcrcnl pre-schoo] ucti"i ti cs and management 

aspects to assist their child ren" s learnin g. 

4.6 . Government ' s Support to Pre-school [':ducation 

In thc prcvious tillle. thc govc rnlllcnt's support to pre-school cducation was lilllitcd onl ) III 

poliC) dCI cloplllcnL curricululll dcsign. standard se lling and supervis ion. Ilm\ cver. recenll) 111 

addition thc sort or su pports given above. the participat ion or govc rnlllent ill the expansions 01' 

prc-sc hool s Ilith conccrned bodies has lllcntionccI (Add is I.clllcn Nc\\spapcr. i)cc.26!::'OO::' 

1-:.('.). lienee. in order to kllo\\ the so rt or suppo rt gi\cn h) the rL'giolla! gO\lTIlIT1CI 1I to P!T­

schoo! education. teache r respondents wc re asked about these issues. l'hc results arc given in 

l ah le -1 .17 and ~L I g 

Tahi<- -1.17: Suppo.·t of regional govI'rnment in pre-schoo) education 

Respondcllt., 

No itcrn 
lIigh Mediulll lAm 

No un No " " No 11() 

Guidinf'. ho\\ to prepare tcach in g. aids from 
local l) available material s :> 5.9 \J II '0 

J .. 9,1. 

2 Guiding how to usc modern I1lclhod oJ"tcaching 

io I 
:> 5.9 

I ° ~:' () / I 

3 C;lvcl1in~ in-service training 1'01' I cacher~ 0 II . 11 0 3/1 100 

1)1'0\ idin ~ ~\lpL"n i..,ion 25 n , I .' I 11.7 ·1 11.8 , 

, 
Sl't1ln~ slandarc.b 29 XS.:l , X.X :> S 9 

I> MOJlit()rill~ prc - ~(;1l(1()h Dibed ()!l tht: ~li. lll d ard~ 

:> ~I 7\J1> 'i .Y15 :'.9 
7 [)i slnbuting curriculuill Illalerial s to pre-schooh 

,I 11.8 JJ ~ X.:2 17 )1) 
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As indicated in itelll I or Table 4,17, the majorit) or teacher rcspondellls 32 (9·1.1%) notcd that the 

guidance gi\cn b) the rcgiunal gO\Crnlll cnt concerni ng the preparation ot"tca<.:hing aids ['rom IOLall: 

available materials \,"as 10\\, Whereas, ~ (5,9':;',) 0[' respondents reported that the sort or support 

gi\\;n by n:gional governm ent concerning the preparation of teaching aids IhHll locally a\ 'ailablc 

materials \\as hi gh. 

(\ccording to the da ta obtained rrom the same I'able itelll ~, 32 (9'1,1':;',) or the respondents 

rep lied thai the guidance gi\Tll b) the regional go\crnmcnt conccrnill!-! the utili/.ation oJ'modern 

method or teaching \\as 10\\, while 2 (5,900) or the teacher respondents replicd that the guidance 

given by the regional gon.:rllmcnl ahout utili/.alion orlllodcrn method or leaching \\as high. 

Regarding the in -,er\'ice trainin" ol'teaehers ( item J),"J--I (100%) or thL' re,pondents reported 

tha I in -sen icc training 01" teachers ~i\'cn h: the regional governlllent '''as 10\\ . 

As revealed by item -f or I'able -1.1 7, most or the respondents 2'i (11,:," 0) repurted that th L' 

support OrsuJ1cnision gi\\~n by regional go\crnmcnl \\as high: 5 (1 .1. '/0 0) ~ 'nd 4 {l l .XOo) ur llw 

respondents replied that thL' SUPP0rl of supcn ision gi \ en h) regional govcrnment \,as. medi um 

and 10\\ respeeti \'e h Ilo\\e\er, the intL'J'\le\\ed prineip,d 01' ViSion preschool. /\n1lesel. sUlci, 

--I ' ven though supeJ'\ iSion is carried out h) the \I, ereda 1',dueHlio n Ort ice L 'pel'ls, it docs ,,' 'I 

help to soh e our pJ'()bIcIllS,-- (I\pril 5 '~ O I 0), 

Concerning the -.;etting standards of pre-schools b) regional go\'(:rnlllenL mujorit) 2 () nb .Y~·o) or 

the n:spondenh noted that the selling standard s or pre-schools b) regiunal gOH:r1l!nent \\as hi ~l.h 

Whereas, the relllaining -' (X,X%) and :1 (5,9%) 01' the leacher respo nde nt s replied the settlllg 

standard ~ 01' pre- schools b) regional gO\ 'lTnmcnl ,,,-as medium and 10\\ rc spL'cli \ cl) 

As indicated in the 6'" item or I'able 4,17, responden ts \\ere asked to ind lcatc the degree III 

tllonilOring pre-school s hy regional gO\ crnmCllt based on the standards /\ccordingh', " --I 

( 70 .()oo) oj' tilL' rcsJ1undcnts notLd thai th e de1-!.rcc or lllonitoring prL'-schools h) regllHlll 

go\ernment ha~cd on the standards \\as high, I'he remaining C) ( ~ 6 .)oo ) _ and I (2. t)()n) of [11;. 
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respondent s reported that the degree or 1l1onitoring. pre-schools h\ regIOnal go\crnmctll \\~l~. 

l11ediul11 and 10\\ respcctil 'cly , 

In il~111 7 of 'I able 4, 17, teacher respondents \\CIT askcd abou t the degr~e of distribulioll "I' 

cu rri eulull1 ll1alerials to Iheir pre-sc hool by regional go\'eJ'llll1ent. Ilascd on this, 17 (50%), I" 

(3 8, 2'X,) , and 4 (I 1,8%) of the respondents replied Ihat the dis lribution of cu rri eu lul11 l11aleria ls to 

Ihe pre-schools \las hi gh, mcdiul11 and I(m respcet ilci), 

I'he iJ1le rviel,1 rcsults oj' Wercda t-:dueation Oflice ex perts indieat~ that Ihe Wereda I':duealion 

Ol'liee ex pens had n()t got anI' Iraining that he lp them to [live supen ision and suppon to the pr~-

sc hool progra m. hut. lhe) gi\c supel"' iS lon i.lnd support frolll the experlcnce the} ha\c. 

Thc i nten'ie\\ ~d \11'1 ,:0 ex pcrts all110st agreed wi th the responses 0 I' tcaeher respondei lis 

eonceJ'lling the so rt of support given b) the reg ional govcJ'llll1 ent (pani eularl y WU)), thai is , all 

of thern indicated that the absence or lack 01' supponil'e sen ices to en hance pre-se l\(",1 

education ill pre -schuols cxcep t supervisi ng pre-schools. gi\ ing standards and Illonitoring the 

pre-schoo ls practice based on the given standard s. The supcn'ision scnicc \\as !l1\'Cn 1-4 tim es 

111 a year. !{ cgardin g this. the intcn iC\\L'd \\ 'crcda I ntlasil assiL 'dLllil!i()1l ~) r!i lX C\P,,'l't 

I , uel seg~d said: 

/I L' ,!!,il'c "/{/JI.!ITis{()J1 sC!/Tice jol' pre-schools ollce u .\'eur ulld 1['(' j o clts on Ihe 

nltldoor /u(.'ililies ,illcc II< ' /7£11'(' I/O knoll' h011 uholfl hUll In SIfIJl'/'I'i,\(' pre­

schoo!., . il .\e('IIIS In /IS (!;SIIII'IJlllg 11'ilholfl kI701\' - I/()11 \'ltl)erl'isill,'<!. Ihi.' IJI'u,1!.rWJI 

10 SOIll(' L'XI('nl. II t' sec Ih" dO(,IIIJWIIIUliol1 £111(/ ,'Iulivlh'\' / rom Ih(' JIIWlU,!!,l'rJU/ 

h.ISk. (;l'l7eru/II , 11"(' hul'(' no elu/1 hUll', 1\'hl'11. h011 IJlllch 10 \/lflL'J"ri,\L' 1)1'(' 

.I'choo/.I' dlle to Ihe hllI'L/el1 '1'e hUl'e 1/<lil1/1 ll'(' /OCII,I Oil I'rillltin ,\clwo/,\ (/iui 

Ih(,11 i/ 1)'(' hu,'(' lil7/ l' il is I'o.\'.I'ihle to .I'1II'(,l'1'i.l''' the !H'e-.I'choo/., (I lIels~g~d, 

March 17'~() I 1/) 

!\~eordl n g to Ihc llhtalll~d da", frll J1l Ihe I ~ac her respondents lli' th ~ pre-sehoub and iJ1len ' i~lI ed 

pnncipals and WI,: O c\pcrts, thc sort o f sLlpport given b) Ihe regiona l government '''IS hi gh ill 

st andard selling. l1lolliloring th~ pr~ - sc hools programs hascd Oil 11ll' st,II L'd sldndards and 

pr(lI'idillg sLlpen ision I~speei,dl: in th~ llUt dllm asp~etsl, Ilul thcre lias ahsclle~ "I 

g()\ertlmenta! suppurl in gi\'ing guidance aholll the preparalion 01' teaching aids from loca lh 
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ava il able materials. utilization or modern methods or leaching and in pnn iding in-sen ICC 

train ing lor pre-schoo1 teachers . There was no linancial and material gove rnmental suppo rt 

gi \'cil to pre-schuols except out dated cu rri cululll matcnals . ]'.\'cn the t!o\L'rn mclltal pre-schools 

did not ge t linancial and material su pport rrom the gm erllment e",cept salaries 1<)1' three pll 

school wo rkers (one princi pal and tlVO teachers), Salaries or Model pre-schuo ls 1,Iollers II CIl' 

paid directl) l'rom the region Workers and Social 1\1'[" ils Ilureau, I hi s sholls the contaCi ul' 

these lIo rkcrs II ith \, 1,:0 1\l'S minimum and the WLO gives least allention and support Ii)!' thc 

pre-schools, 

4,6.1. Expansion of Pre-schools by Rcgional govern mcnt 

reac her respondents \\e re rcqucskd to indicate the ex pansion oj pre -schools h) rL'gio ll,-1l 

go\'crnmcnt in tllL'''ic 1\\0 )ca rs and the result s arc li sted in rabk: <-1.18. 

Tabk -1.1 S: Expansion or (lIT-schools by rcgional go\'crnml'nt 

Altcrnati'l'S E'pansioll of pn:-schools h~ rcgion'll 
Ih"polldc nt s in 

gm Cflllllcni 
No 1111 

,~ Vcn good 0 () 

Il ( iood 0 0 

C Poor 0 5. 9 

I) Vcr) P OOl (, 17.(, 

t. No changc a\ all l(J '1() :'I 

As s!Jolln in l ahle -I , IX , the majority orthe res pondcnts 2(, (76,5%) replied that there lias no 

e:\pi.lllsion or prL' --;chool~ h) regio nal gO\ erlllllL'llt in these t\\O } ca r~ . rhe remaining 6 (17.6(Lu) 

and 2 (5,<)%) orthe respondenh noted that the expa ns ion o rpre-scho"l s b) r.:gional gO\crlllll cnt 

in these t\\O )L'<.lr~ \\'as n~r ) poor and poor respcc li n . .: I) . ['h is sho\\s tha t there \\as no cxpanSIUll 

oj' pre-schools b) regio na l gOI'crlllll ent in the thrce Weredas (Medcbay /.ana, Lndasrlassie ;rrlel 

Sheraro) in these t\\Ll years. 
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The numbe rs or pre-school age (4-6 ages) c hildren arc 11 567. 369:2. and 14M) in the three 

stud ied Wercda" Medehay lana. I·: ndasclass ie. and Sheraro respeeli\eh (I'npulation and 

housin g ce nsus. I,),)') I·"C. ci led in 1'111 '" 1001 L.C.). I'racticall) the nUlnhers "I ' children 

e nrol k d in the pre-sc hoo ls arc 40. I 185, and 3:27 in the three Weredas as mentioned the in mder 

abO\ 'C, Out 01' 15 pre-school s lillilld in the th ree Wcredas, 11 we re li)und in the mai n c it)' or the 

mne. Lndasilassie " e reda . 1 he Illajoril) or ch ildren were nol e nro ll ed in pre-se honl s due tu 

lack or access and economical problems ol'parents, especially in the rural Clreas , 

Inl e n ie \-\ resulls or the W I':O and RICI3 ex pe rts indicated that there \"IS no expa nsio n of' pre 

se honls b) regio nal gove rnm e nt al recen l time in the I,one at all a nd there is no pl an about the 

ex panSion, Regard ing thi s, S hi ICra\\' (the Regional Education OrIiee I':xpert ) sa id: 

We hud nul expul1ded pl'e-schools il1lhe 1'0.1'1 11I '() .I'eol's ol1d also lI'C h(fl'e mil 

I'lul1 10 eXIJUlnl I'l'e-sclwols h,l' ulioculing l}//d,~eIS Ii'",,, Ihe IJlIl'e(f1l 1/'" 
aimed 10 soll'e prohlems oj pre-.,c!wu! et!uculloJ! in the rt',\.!.iuJ} hI li l/tllI1 ,:,,:, 

d1l1101'S. ( ' lIl'l'emit ' I ',\ Ie '1,.1-' is helping 11.\ in Fw-/) ' ('hi'" e 'eJ7/,'1' relll('u/}(}n 
ul1Il child-Ill -child edllcu/}o)), lhe HlIl'euli has uiso slU}'fcd Ihe /.C}'(} - closses 
in II,i,\ I'e(/}' I?(J(J:' F. ('i III illc in(llleue<' 011 ,\ I( '/-."/- /.e}'(} -cl(/.\,\ Iml,~/'("" is 

(,ul'/"/ed Oil ,/I lem"! il1 11I'O l'l'imul'l I'chouls in mch o(lhe In lI'l'}'edo.1 ollhe 

reg/()11 ;11 ,!7i.\ yeor 0/1(/ Ihis Il'il/ he expwu/ed jur/her in ;he cOlJliJlg. Yr!£Ir 
(Shi Icrall, . IllI'il " J(J I (J) 

Regardin g teachers, classroom s and other 1~leilities oj" I.ero c lasses, Shitl:r~l\I added thai: 
"'{Ichen ol'e ce}'fi(;e'; 111 pl'ill/lllT school Icuching ( I I I) Ihe /.e}'(} -t'ius,1 

c/tl\s/"ooIl7.\ are UlTUI7,I.!,C'd hy l}riIl101~\' schoo! Prineipo/s. Ilolrel'''/". Ihl! c!osSrO()fl1S 

ure ins id" 117" l)rill{({IT s('hou/.I und Ihe)' ure nol sepul'Uled ('o/lcaning .filcililies, 

Ihe\' are sharing Ihe ({\'(filable mUleriuls in Ihe primwy schools (S hi ICI"<\\I. , Ipril 
" JIJ/(j) 

Similarl y. \) ,1" it. Wcreda I\Ilcdeba) /.11 11 a Ld ueation ()nie ~ expe rt. has sa id: 

tllf.!r" 1.\ /III f.! .\/IUIf\{()}f ol/)/"( - \C/UJ/)/\ (II £til In reglOll({! ':.!,OI'(,I'I1IJll'fll or 1111,1 ol/wr 

hut/,e.' "11('1' _'()()() /~.(', 811/ /]lIreuli O/ /:'t!flC({/I()1l /1(1,' Ill/ormed If\ If) ,'lUl'l ::('I'() 

c!a,s {II tWill"'},\, schoo/., om/ \I 't' hl/l 't' rl'uclll!d WI 1'.':.!,}"l'elllf.!}1I II 'UIT /wl/lcl/JUls oj 

prill/on ' \C/WO/., /0 \ Iar! ill II/(' Hex! ) 'ell, t/ol l'erer, 11 '(' C(llIl/ol decldl' fl"lt' 1I/lIlIhl'l' 0/ 

/.ero -c1l1.\.\'t',\ JlOl!' Ire ,lwlI!d cOl/suler 0111' II/lIIufI/ ow! IIltlferio! }'('S()f{J'('(',\ /inl. 
rnull II. 'I'ril) ,?Ii I Ii). 
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:\ s \\c can understand from the intcrvic\\ccs. the reg ional go \ crnmClll did not c,\pand p r~ 

schools in the past t'AO ycars and has not planncd to expand pre-schuuls lilr the future, Ihe 

13ureau "aits the hands of donors and only t\\O /cro- classcs have bccn functioning in the three 

stuclied Wcredas by the inlluence 01' the UN ICI 'Y , 13ut the I.cro-c lasscs that ha ve been 

I'unc ti oning curre nll) arc sufkring li'om lack ol' traincd pre-school tcachers, 0 1' pia) in lo! materi als 

an cl equipments and olher SChOlll I'lcilitics , 

AeCllrding to I Ill'. (I <JlJ7), some ol'the stated standards 01' pre-school edueation arc: a teachcr o f 

pre-school must hc qual ili ed in pre-schoolteaching, the number of children in a class should not 

go beyond 40, lilr I()rt)' chil dren in a class t\\O tcachers arc nceded (main and assistant teachers) 

prc-schools shoul d f'ullil pia) equipments and malerials. pre-school should ha,c enough indlll ll 

and oul door spaces and maximum uumber 01' children in a prc-sc hool should nol exceed ·Itl il 

and sn on. Ilo\\c\'cr. according to the intcrvicHcc education olTicc c.\pc rt or Wcrcliil 

Lndasilassie, I.ue lseged. the tcache rs oC Ihcsc /cro-classcs have certificatc in primar) schol)1 

tcaching. there \\as no an) assistant teachers at all. the llull1hcr or stutiL'nts in each class \·\us 

lili). thel\: '''IS ' UI ) ou tdoor pia) equipmen ts and ll1alerla" I,)r the cln ldrcn S UI the schollh 

These /cro-classes lISC the contcnt ki ndergarten 3'd Ie, el (K(j-J) I'mm the pre-school S) llahus 

for the lL':'lchj l l ~~ -kHrnill~. prol'Cs:-" Frolll th i~. \\c understand that thL'rl' \\cre no l ~lCilili cs that suit 

\\ it h the pre-scholl I sct I()nh h) Ilgnl) 13 ureau of Ldllcation, 

Accord ing thc hlucation Scctor I)evclopmcnt Program III rl,:SI)I'-III) (2005 :5 ), lhe t-:thi opi til 

go\'crn lllcnl policy i'rolll the )car 01' 2005/06-200110 is not to establi sh and run prc-schoo ls 

Ilo \\~\'cr. it has i.J cnlical role ill the polic) development. curri culum design. standard scttJIl g. 

and supen iSI"n, Ilul. in thc year oi' 2001 I': ,C. the governlllent has prepared nc\\ poliC) fram e: 

work . (insc rihcd I'rom /\cldis I.clllcn Nc"spapcr. on Ikcclllbc r, 26/20rC I'"C I, 

nlC ncv\spapcr al ~o slated that in the IXC\ ious lime. the g{)\CrnI1lCI11 has giH.:n liuk attention lur 

pre-prl mar) ctiucati()I1. I'hi s sub-scullr of cd ucation has been len to thc allcmion of 

cO l1llllunil~. Ilo\\c\'cr. in th e IlC\\\ Y prcpllrL'd poli c} III addition to deta il stra tegies and 

gui dcl iIlL·...,. the panicipalillll ul" go\Crn m CJ1 1 \\Jlh cO llcerned hudies has heel !1Ictlliorlcd. Has('d 
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on these strategies and guidelines in 2002 I'" C, Addis Ababa ilureau nl' I',dueati,)n has npene'" 

30 gove rn mental pre-schools I(lr those or children's or I>lmilies \\ho cannot ai'l(ml the sclle h)1 

ICe, I'hesc 30 pre -schools buildings arc constructed b) thc expense or /\ddis ,\baba Ilurea u "I' 

I',ducation. and the equipments and materials \\e lT Culli ll cd bl l JN ICl'T, Ihe Ilureau has a pl an 

to construct 20 gO\ LTntllcntal pre-schoo ls every ycar. 

I his, ho\\eler. is not happening in North- Weste rn lone or I'i gnl), I'he responscs or the 

respondents confirm tha I there \\LTC no pre-sc hools constructed h.' rc~i{)nal g{)\l~ rnll1cnl in th ese 

two yea rs in North-Western /.one or Tigra) , I'he /.e1'll-classes s tarted b) the expense or the 

regional government arc \'\.~ r )' l imited in number: on ]) two fero-classes had started from the 

th ree Weredas 1,1 ith teaehers \\ ho had not trained in pre-sehool teaching and II ithout require'd 

sehool lucilities, 
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CHAPTER FIVE 

SUMMARY, CONCLUSIONS, AND RECOMMENDATIONS 

5.1. Summary 

The main objective oi' this studl lias to asscss the impicillenliltioll "I' thc nCII policl 01' pre 

school cducation and currcnt practicc 01' prc-school cducation in somc sclcctcd Wcrcdas III 

North-Western lonc or Tigra) Regional State, 

In ordcr to mecl this objective. data co llected li'om di[fcrent respondents through various data 

collection instruments lI'erc analysed and intcrprcted in chapter I()ur. The analysed and 

interpreted data led to sumn)ari/e the main lindings orthL' stud) indi ca tl'd thert 

S.l.1. The extent to whieh the pre-school education is implemented in the pre­

Schools: 

r I hough ml)st (n,S",,) orteachcr respondents understand the importancc ol'pre-scllllol 

edllcation as in1purtant. hov\c\cr. parents' about the importance and ob.iccti\cs of " pre 

school educatioll was f()lllld to he minimal: 

rAil (100';1,,) 01' the tcacher respondents undcrstand the main objective or pre-sch"l,1 

educati on as child ren cognitil 'c devclopmcnl IIhile majority (52.'),Yu, 44,1% and 

3X, 2%) of' them rcportcd that thc main objectivcs of' pre-school cducation arc 1(11' 

childrcn social. cmotional and ph) sica l dCI elopmcnl : 

r /\11 (100%) of' thc Icacher respondents con linl1cd the abscnce 01 ' curriculum materi als 

(Ic,\tbook and tcaehcr's guidc) II hile syllabus and olher rclalcd materials II CI'e 

d\aiL.lhk L",cn trthe\ \\ere not \\rittcn ill the rC!...!,ionallallPu'H!.l'. . '- ~~ .... 

r Most (52,')'11,,) "I' the alailable curriculum materials in thc pre-schools l'lcrc suppl,cd 

by I igral Ilureau or I':d ucation, but. thcy do not rel'lcct chrldren's enl'ironlll l'ni 

cultures: 
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, Lven if not cllnlirmcd du ri ng observation. the teacher rcspondc nts believe that Ihe 

ex tent 01' tcaching aids preparation b: teachers J'rol1l localh ~ l\ adllhk' !llCilLTials \\ '" 

[(HInd cnco uraging (79."1'1<)): \·\hich hme bcenutili/.ed b, the tcachers encourangigl,. 

, I.ccturc (x:;.:;n,)) . hrainstorming (79.4'Y.)).choral speaking ((l7.6%). coopermi\c 

ken)) i ng (() 1 .W%). k,lrni 11 f:!. h.\ doi ng (5X .XtYid. d iSClIssioll (5 .,0 (j) \\ ere cncourangi tltl
];­

llsed lllethods ul' kaching. \\ hcrcas pIa) -based instructioll t Il .~ 1l 0) and catcgori / i llL' 

(52.9')'n) \\cre uscd discouragingl,: 

,. I'hc assessment tcchniques. Classroom participation (85.3%). tcst (82.4%) . class \\(,rk 

(7 ').--Inn). hOl11e\.\or" (70.6%). practical activitics (50%) werc used enco urangingl). 

Ilm\c\cr. exami nation was L1scd somctimes (61.8%) and ohscnation , ·\1IS uscd 

discouranginglv (61.X%) according to thc teacher respondcnts . Ilut csaminat ion \\as 

not practiced as indicated h) the teachcrs: the documents and inlen ie\\ rcsu lts 

indicate that tormal examination \,vas L1 sed as assessment techniques in most o!' IIIL' 

studied pre-scho"ls. \\ hich had maximum load "I' "I:; marks . 

, I he record keepings used h) the pre-schoo" "ere allendancc (I OOon). adm isS! I, 

record (C).\. 7%). anecdotal record (4--1. I %) and parent-teachc r record (2(l.~n 

Ilo\l-ever. thc document analysis conducted by the researcher sho\\s that esccpt daih 

attendance. admission n..:cord. and rosters. thcrc were no other records keeping SYS[ L'[Il 

in all Ill' the "isited pre-schools: 

5.1.2. Lcarning Envi ronmcnt of Prc-schools 

Regarding this topic. the s tud y indicates th at: 

, /\11 01' the teacher respondcnts (1000 0) agreed that the sites 01' prc-schools arc appropriate 

lor the practice of pre-school education. Observation results also Cl1nlin11l:d that l'I\!lII 

thc ,i,itcd pre-schools nlllSt or thcm \vere appropriate Ii)r tire practice or pre-sch ,,,,1 

cducation and Ii)\' I'ulurc ex pansion. Ilowc\·cr. some pre-sclrools havc c],(l\\dcd scho,,1 

cm ironment. at inaprropriate place and combined with r:icmcntar, schoo ls: 
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,. I\lmost a llteachcr respondents ('!?I",,) agrecd on thc prc-schools buildings i"ullilillent 

~)r minimulll requirements such as lavator ies. hathrooms. olltdoor arca. and "nice: 

,. Ncarly the total teacher rcspondents (97.1'1.,) agrced that adcquale sanilar\ I"cilitics \\cre 

available in the p rc-school~ that has been conlirrncd h) UhSCr\(ltioll III sanitar \ 

1(lcilities. "hich ,,\as beller In Kidanc-Mi hrct but pOOl" in Vision. My 13ab) and Tschalc 

prc-sc hoo Is: 

I" rhough conduci\cncss of class roo ill S I()r lcaching-Iearnin g process "as agreed upon h) 

(91.2'h,) or teachers. obscl"lation rcsult sho\\ s that the majorit) or \ isited [1re-sel1<)( ". 

cl a~sr()()l1l s have moderate conduciveness since most or the classrooms ha\l~ not enough 

spaec. \\elT not decorated \\ ith chans and pictures except Iktel and Ki dane-Mihret prc 

schools. and prcscncc or large class si/,e. 

,. 1\11 ol' the teacher rcspondcnts (1011",,) agreed "bout the adeqll"c\ "t "HI""r cLJuipn lcl>is 

Ihal \\as proved by the researcher "s obscnation: 

,. (\lu:-;1 lL'i.H.:hL'r respondents (9--L IOu) a ~rL'cd ahout the ddcqULlC) dl- Indoor rnatcri als ill III 

pn.:-schuols. \\hleh. in tact. \\as dlspnnl:ll by research ' s ohscnaltoll . 

,. I'he majorit) 01' rcspondents (n.1 % & n.5'% ) rcs[1ccti\ cl) agrecd upon thc adequ,<c) ,,[, 

outdoor pia) equipmcnts and n", terials that has becn provcd b) researcher's observation. 

I lolvcver. the researcher proved that almost a ll thc visited prc-sehools wcrc cquipped 

\\ ith neccssar) "utdoor pia) cquipments. I lowcver. impnrlant o"tdom pia) matcrial s 

\\ ere almost nol <.1\ ailahk: 

,. I'he Illajorit\ (73.5%,) or the teachcr res[1onclcnts agrccd to thc equipments and material s 

organi/(Jlions in the classrooms bUl \\as disprcncd h: the reSearch,,:!" equipmcnts and 

materials \\ere poud: urgani/cd. 
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5. 1.3. Adeq nary and Training of Teachers in t he Pre-schools 

About adel)uac) and training or teac hers in the pre-schools. the stud) sho\\s that: 

r iVlajorit ) (67,6'Y..) o r the sampled pre-school teachers in the visited pre-school s arc 

trained in pre-school teaching and the remaining arc trained in primal": school leach ing 

(1,1,1) \\hile il:\\ ol ' thell1 have co llege diploma and I ~'h grade complete \\ith short 

1<': 1"111 lrainin~ in pnm::tr) schoolteaching: 

r I':xcept I el') them that ha ve been trained () and J months , IllOSt ol'thesa l1lp led pre-school 

teachers OQ,6"Ic,) \\ere trained I()r ten months in pre-sc hoolteac hing: 

language ): 

, I he majl)rit) or pre-schoo l teache rs (55,9'X.) do not hal e in -sen icc training on prl' 

se llll>lll'dueatinn tn del clop their proil:sslon until no\\ : 

, I'he COllrSCS olkred I()r the pre-school teachers include Child ,k"'i"I'nll'lli. Ilcallh ;1I111 

'!utrillon. I' ,·dd>!()gl. iVlethod oi pl'1.:-schnol teaching. dnd 'ikill III childrcl' Idnt,!lId, '. 

dCI elOpl1lCllt: 

r /\ssiswnt ICdChLT:-. \\ere nul <l\udahk In II\L' or the \ isilL'd pre -sellOols at all IhplI \l!l 

there \\Cl'l' inadequate llumhers ur assistants in the three \ iSltcd pre-schools. \\ hleh \\L'I \. 

not In.l lllcd at ull. 

5. 1.4. The Extent of Parent-Schooll~elationshiJls to Assist Child ren's 

Learning 

Conccl"!l1l1g the C.\tL'111 or parcllt -~chools relationships to a:-,sist childrcn 's karninll. th~ !inLiill 1!S 

or the stlld l indicates that: 



I he Current Practice ,,['he-School leducation 

r Abol'c hall' or (55,<)",,) or the teacher respondents noted lhat the dq~rel' 01' parell t 

ill\ollernent in the pre- school to ellhance children's pcrll)l']nance lias mediurn: 

r Most o['the respondents (gS,] "!',) notcd that leaehers' reco~llItil)n 10 estahlish respect 1'111 

partnership \\ iIh parents ,\ as encouraging: 

,. Ilalr "I' tit" leae her respondenls reported thai lhc degree " I' parents' acceptance to til,' 

in,iUltlons or thL' prc-!-.chon is \\as medium. I:rom the researcher's obSCr\ 'Lltlnt1 and 

illtell'iell results or parents and principals, the degree orP'lrcnts' invol vc mcnt is bcller in 

prilUle pre-schools, Iiollcvcr. in NGOs and reional ~(l\'crnlllcnt pre-schools th,' parent 

in\'ohclllcnt \\as pnDI. I hi s prohlem v.as L',idclll L'SPCClidl: III ."\.l dalll.: ~ Ilhrc{ p r\.' 

school. 

, TilL' teacher rL'spOllliL'nts (X:=) . .1° 0) lise lllcding:-. (.lI1d di~'Lussioll:-' as means 01 

ClltntllLlllicatioll \\ ith parents . 11 \\as also cOllli rmcd thai pre-schoo1 teachers liS\' 

c0Il1111unicatioll books as means 01' communication \\ iIh parents \\ Illeh. in fact. \\ '" 

inef'ficicnt: 

,. I'arcnts' support In helping childrcn to do thcir hon lcllork (67,7''1,,) and prol'lsl on 01' 

malerlab !()I' their childrcn\ (~(~. LP~J) v\C I\.' cncouraging. 11 (l\\c\c r. parcnts support and 

punicipatiol1 III pre-schools in lerms ormah.:rial:-i and scnicl.' \\:lS di ..... t:nllragin~~ 

5, 1.5, Reional government's Support to Pre-Schools 

Rq2.arding rcinna! gove rnmellt 's suppor! to pre-school education. the !inding indicates Ihal: 

,. I caeher rcsponticnb noted that the reiollal t!01 ern ment's support to pre-school educal! " 

i~ cnl'\lu ra ~ ill g In ')cllmg .-.; tmH..lard s. prOViding supen Isinn . and Illunlloring pre-schop!, 

(R5.]Oo. 71.5°0. & 70.c,cL o) rcspccti\c1). IJo\\ c\cr. the gu idance gi\cll h\ rcio nal 

gll\crnlllcni ahuut pn.:paration or teaching aids from locall) i.l\ailahlc materials. usc Id" 

modern method of' teaching. and the in -se rvice training gi\ en to !lIT-sc hool teachers \\ ~I S 

discouraging: 
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,. Inte", iew results 01' Wercda Fducation Orfiec ex perts indicates that they had not got ,111) 

training that helps them to gi\ c supen ision and support to pre -schou] progra11l. hill thL': 

supervise ('rolll the ex perience they have: they supervise pre-schools ranging frolll 1-4 in 

a year , and the I I()eus on outdoor tCleilitics, doeuillentation and statisti cs frolll the 

managerial tasks since the) do nol ha,-c kno\-\ ledge ho,\ to supen isc pre-schools: the 

Wereda Lduemion Ortiee experts have no plan hml, Ilhen, hOIl Illuch to supel'l ise prc' 

schools due to the workload they have and Illainly they I()eus on prillla", schools: and 

supervise the pre-schools il'they have ti me: 

,. The re!,! iclI'1 has not expanded governillental pre-schools since 2001 -2002 I': ,C. and has 

not planed 10 expand pre-schools in Ihe ruture, I'he Hureau "ails the hands or donors 

and onl) two !.cro-classes have been l'u nct ioning in the Ihree st udied Weredas III Iii,' 

inlluence ol'the LJN ICt:I " Hu l Ihe !.ero-classes thai ha ve been functioning eurrentl) arc 

suficring frolll lack or trained pre-school teac hers, playing Illaterials and equipments and 

other school Lleilities, 

5.2. Conclusions 
l3ascd on the analysis. interpretation and sUlll mari es made. the rollo\\ ing cunclusions \\ere 

Lira\" n: 

,. LIen though the utilization or teaching aids by tcachcrs in IllOSt ol'lhe pre-schools IS at 

good condition, the pre-school education was not illlpleillented in Ihe sludied pre-schools 

as recolllillended in Ihe policy due to teachers' lack 01' awareness (perceplion ) on Ihe 

objcctiH.'S or plT-schoo1 ed ucation . lIm]\ ailahilit\ .lilt! inapprOprtd lCllCSS 01" tIlL 

curricululll Illaterials and othe r faclors, Ihi s alkcts the appropri ate children 's 

dCI'e I Opll1 cnl: 

,. /\11 the I Isited pre-schools have adequate indolll' eq uiplllenb :lI1d :ilIIH"1 all "l'the I iSil:d 

prc -schnuls \\cre L'q uippcd \\ ilh adeq uate outdoor pia; cquipmcl1h as 'I igrH: l~tlrL'aLl 11 

j ·ducatiuJ1 slanLianJs. ],hC~L' cqui pmcil ts arc some oj' the illljlOrtant 1~lcililics in 1'1\': 

schoo b; that cnL'lluragc children's learn ing. Ilo\\\~vcr . Ie" numbers or pre-schools h ~l\ l' 
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crowded school environment. ina[lpropriate and dirt )' place sc hool em ironmen t. allli 

cOlllbined \\ith elementary schools, Moreol'er. important outdoor and indoor pl 'l\ 

materia ls \\cre almost 1101 i:\\"ailahk in the \ isilcci pre-schools. the inadequate H\ailahlL 

indoor material s and eq uipments were poorl y organi/ed in the classrooms, lienee, th is 

al l alkct s the practices ol'pre-school education: 

r Most teachers or thc I' isited pre-school s ha ve trained in the pre-school waehing "ith the 

regiollal language. "hieh ha\'(.~ included the necessary cou rSL'S a~ \\cll as lasts JIll' 

required duration or thL' training. Ilo\\c\'C r. the oppOrlUnilics or in -sen icc training. \\ l'rl' 

vel') limited. I~esidcs. there \\ere scarce of assistant teachers. I hc n~r) limited assisla II 

teachers in son iC pre-schools were untrained, which inturn hampered the practices 01' 

pre-school education: 

r In the studied Wcredas , the children's enrolment in the pre-schools rangcs l'roll1 O,:14,,{, 

III V\'cl\:da rvkdcba ) /ana to 13(~o ill \Vcrcda LnLlasilass ic lhls lilllilCd ellrolmcnt Il l' 

chi ldren in the pre-schools particular l) in the rural area (" ,' reda \ll'lklxl\ lana) IS dUl 

to lack nf' clear i:\\\UITIlCSS of' parents about the signilicancc alld objectives ur pre-schou! 

educat l<l n. access 01' pre-school education as \V eil as the l,eonoillic problems or the 

parent s, 1',I'en those parents, \\ ho ha\'e children alread) enrolled In the pre-schools , d:d 

not htl\ l' dear perccptilln regarding thc main hcnclit 01' the prllgr~iIlL likc\\ isc. !!h,.:l 

parents \\ho hu\c krHl\\ -ho\\. perceive the signilicance or pre- sc huo! l'ducatillil onl y Itlr 

cognitile delcl0plll ent. Regarding the parents participations in the pre-schools. it \\as 

limited In annual. bi-annual and occasional meeting and di sc lissions as \" ell as 

comilluni cation books , Thi s incons istency parenl -schoo l relationship discourages 

practices 01' pre-school educat.ion: 

,. Rcional g()vcrnlllent role s and Sl lppl)rtin~ services to enhance th e pre-sch( lol education lt1 

the studied an.:a \\ere \cr} limited and ins ignilicant in relation tn \\ hal reco l11mended in 

the p,)lic) ot' the pre-school education and thi s stron~.d) a t'li.:e ts the practice'S or prl 

school educatiun. 
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5.3. Rccommcndations 
I~ ascd on th e lindings. the l't) llo\\ ing rCLllllllllcndations an: pnnidcd : 

I. '1 he extent 01' practicc Ill ' prc-school education dcpcnds greatl) on pre-schoo l tra lll<'d 

teachers sincc the job or pre-school tcachers is Illan) and cha llengi ng: it dcmands 

knowledge. skill. sC llsitivit). and creati vity. In-service trai ning is one \\i:.I) to improve the 

prokssional cOJ11petcnc) or tcac hers. llencc. RI':l1 Ilurcau and WLO migh t organi/e 

intcnsi\'c trainings on the concept or pre -school education. cspcci<lll~ ill teachers in tile 

form or seminars. \.\ orkshops. conlCrcnccs and cxpcricncL' sharing programs to equ ip 

thcm II ith nc" approac hes 0 1' prc-schoo l educat ion: 

reaching-learni ng proccss is illlPoss ible without curricu lulll matcrials. Thcrcf()rc. thc 

RI : ll cou ld prcpare and distribute thc curriculum matcrials particularly the textbooks and 

tcach" r', guidc lilr prc-school education and the WLO might creatc control lin" 

mechanislll about the ulili/.atian 01' curricululll Illaterials prcparcd bl the Ilureall 

h lucation: 

·l . I'rc--school children need sail: and sccured prc-school cm ironment II ith aillple space lor 

children to pia) rreel). and to per/clrIn di lTcrent activities, l lence. concerned bmlies 

could solve and initiate the pn.: -sc hoo] oWllers' hy gi\ ing adequate spaces as 1llciltiolWd 

in the stand'tH!,; or !'Ill:: 

<I. I'or Ihe pre-schools attached 10 pril1lar) schools. il " Important lhat the pla\ area ,hould 

be "qxmlted rrnl1l the primar) sch(lol so that Ihe child ren can 1110lC and usc outdoor play 

llJ:III:l'wl, l'rc~I:. II itlwul lear 01 ' inirusilll i l'ruill the older children . l·hercrorL'. the 1111 '1'."­

or :-ouch type or pn->~choul s might make special arrangement in lhe sc hool COIllI)(HlIld 

'i. Pre-sc hool" II hi eh are equippcd II ith adcquate equipl1lent" and malerial,. rr(ll ide llHl 

tlpportllnitie, Illi children learning. I herelorc. the ()lIller, or pre-sc hools could rullil ,Ill 

llCCL'SS.U) indonr ~Ind outdoor cquipll1cllts and materials: 

(). i'n..:-schouls lhat ha\ c \\ell nrgalli:;.cd classroom cquiprncills and IlwLcnal.., hlghl) attraci 

the attent ion of' ch ildren . I·herelo re. pre-school tcachers and principals nced to orgall i/e 

the ciassroonb or childrcn. 
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7, Implementation 01' pre-school ed ucallon in the absence 01 assislant !cachcrs might he 

dinicull. I lcnce, the owners 01' pre-schools might Cill p lo) prc -sc hool traincd ass istalll 

teachcrs in their schools: 

X In order to imprm c chi lelrcn cnro lmcnt ancl parcnts' illl oh cmcnt in pre-schoo ls, 

co nce rned b"di l's particularl) WI :O and RI :1\ could part icipatc III ,marl' ness creati,,, , I, 

parents ubout th e ohjccti, cs and signilicancc o!,prc-schoul cducal ioll in lhc same llJal 111Lr 

as the mobili/,ation ca rried o n li) r li)rmal sc hoo ling , Ilcsicles, the 1< 1 :1\ mi ght ha \'e ill'IS" 

med ia pwgrams Ii)]' a\\arcncss c reat ion abo utthc importancc orprc- school cducation : 

9, Childrcn und er the age or live cl eve lop rapidl y th an other periods o f' lili:, Therc is no 

question that th ese car l) ) cars a re im portant to lalle r dc\ elopmenl. I herel(lI'l~, the \N U) 

a nd RI-.I1 mi ght include chi ldren's or ages li) ur and li\'C in lhc lew-classes cdueatlon 

program, Mo reover. these ll'ro-cl asscs cou ld be expanded throughout the sc hools 

parti c ul arh in the rural areas li lr lhl' soeil'l) \\ ho have no acccss or pre-sc hool l'dueati"n 

and cannot anilrd th e school li.:e, Iksides, co ncc rn cd bod ies Illight rullil the necess;rn 

Illatcrial s and cquipillen ts li)r these l ,ero-classcs and nol to ha \'l~ the same pl".\ ing arcas 

"\ ith the primar) schoo l stu dcnts: 

10, Prc-school s arc not gClling acleq uate prorcss ional support I'rom the I<I ': I~ as \\ell as I".' 

\1,, 1,:0, rh e W I' () ex perts onl) vis itcd thc prc-sc hool s to lind o ut if' thc) Illect the 

s ta ndard ot ' I'I~I-. or nO! b) intcn'ic\\ ing princ ipal s s incc lhc cxperts had limitcd co ncept 

about prc-sehool educa tion, Th is is donc ir the cxpcrts hmc ample time because it is nol 

their ~ pcci lie rcspon s ihitit~. I kneL. the !()l lo \\ ing rom1s all' I\.'~ dllI111l'!llkd 

/\ , I'hc RI ': ll mi ght havc se parate Ikpartl1lcnt rcsponsible li)r pre-school cd ucat ionlS 

s t'lIl'd in 1'111 : standards: 

Il, I he' 1<1-1\ co ul d lrainthl' WH) CXPl'rts conecrning th e concept " I' pre-sehooll'liuca ti ", 

(, I'hc RI',ll e()ulellllrce lhl' WI',O ex pcrt s to hll\ c plan about pre' schoolcd nCiltl''''' ,Illd ill 

s upcn ise and give support the pre -sc hool tcache rs , 

92 \ i\ I I t \l lkl'.L Ill'l·d llC<lIIl!l1 tlfatiuak \ lutilL'\ Ikp,1I1111CI1I lIlt llHiClIlllll1 ,\ 1.:;[.:II.:r'\ l)r\IIi:,\~IlIII;[llk\..:hlpllILIH \ludl':' 
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Children playing at outdoor in the 

School environment 
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Eden Pre-school, Sheraro 
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Annex-3 

Addis Ababa University 

School of Graduate Studies 

Department of Curriculum and Teachers l>rofessional Development Studies. 

Questionnaire to be filled by pre-school teachers 

Dear respondents, thi s questionnaire is prepared to assess the role of government in pre-school 

expansion and practice of pre-school education in some selected Weredas of the North Western 

Zone of Tigray. It is simply used to conduct a research, wh ich is used for the requirements of 

master's Degree in curriculum and Teacher professional development studies at Addis Ababa 

Uni versity. 

Having this genera l purpose in mind, you are kind ly requested to give your genuine responses 

for the given items. 

N.B 

o Your responses will be kept very confidential and used for the research purpose only. 

• Please, give your responses based on the directions given to each pati of the 

questionnaire. 

Titallk YOllfor YOllr cooperation. 

\. You need not write your name 

2. After read ing the questionnai re ca refully, put a "/" mark in the appropriate box that 

corresponds to your choice. 

3. For the questions having no alternative response, you are kindly requested to gIve 

short answers in the space provided. 



Part I: - Demographic Characteristics 

Followings are lisl s of qll~s ti o ns concern ing YO ll. Please give your responses by putting a tick 

"/" mark in one of the boxes of the alternati ve responses li sted against each of the items, or 

write what you are asked to write in the boxes. 

No Items Iquestions Responses I Alternatives 

I Name of the pre-school 

2 Wereda and town respectively 

3 Ownership D Government 
D Non-governmental organization 
D Public 
D Private 
Others specify 

.. 

4 Teacher's age D Years 

-----.-
5 Sex D Male D Female 

..• 

6 Teaching expen ence (total no of servIces as D Years 

teacher or director in pre-school 

7 Number of periods you teach per week c:=:::J Periods 

Part II: - The extent to which the curriculum is implemented in the pre-school 

1. Which of the fo llowing is lare the main objective/s of pre-school curriculum? (more than 

one answer is poss ible) 

A) Children cognit ive deve lopment D 

B) Chi ldren motor skills development D 

C) Chi ldren emotional development D 

D) Children social development D 

2. The degree to wh ich the signiticance of pre-school education for children development laid 

IS: 

A) Very high 0 13) High 0 C) Medi um 0 D) Low E) Very LowO 



3. Indicate by putting a tick "'/" mark for the availability of curriculum materials for the subject 

and level you teach. 

No Curriculum materials Avai lable Not available 

I Syllabus 

2 Textbook 

3 Teacher's gu ide 

4 Other rel ated materi als 

3.1. If the curnculum matenals are avatlable 111 your school , from where do you do you 

obtained? 

A) Tigray Education Bureau D B) MoE D C) NGOs D D) Any otherD 

3.2 Write yo ur response, if yo u have any additional idea concerning this issue 

4. The extent to which instructional materials preparation by teachers from locally available 

materials in the pre-school is: 

A) Very high D 13) High D C) Medium D D) Low D E) Very low D 

5. The degree of instructi onal materialutilizalion by teachers in the pre-school is: 

A) Very high D 13) High D C) Medium D D) Low D E) Very low D 

6. Indicate the ti'equcncy of the most commonly used methods of teaching in your school by 

ticking "'/" on the provided space: 

Ci Ci 

'" " .- .Q -'" '" - " " " 'OS' 0' a .. -"" " '" " "-~ 10... ~ t; ~ " " Ct: a z-No Methods of tCl;chill_g .. '" u r/1 " -
I Brainstorming 

2 Play based instruction 

3 Discussion 

4 Categorizing 

5 Cooperative learning 

6 Choral speaking 

7 Learning by doing 

8 Lecture 



7. Indicate the freq uency of assess ment techniques used in yo ur pre-school by ticking (/) on the 

provided space 

.Q .Q '" - - ... -c: c: .§ '" ., ... » 
'" '" - -Cg' or '" "il " No Assessment T echniques ... 8 ... ..... 

'" ... ... 0 " 0 ,."" "" VJ ~ Z 

I Test 

2 Observation 

3 Classroom participation 

4 Practical activities 

5 Class work 

6 Home work 

7 Examination 

8. What are the Illost commonly used children's record keeping systems in the pre-school? 

(More than one answer is poss ible). 

A) Anecdota l 0 C) Daily attendance 0 

B) Admission record 0 D) Parent-teacher record 0 

E) Others specify ___ __________ _ 

9. Please, suggest the solutions you think for further improvement of the implementation of the 

pre-school program 



Part III: Learning Environmen t of Pre-schools, Adequacy of indoor and outdoor 

Equipmen ts and Materials and their Organizations 

I. Indicate your agreement concern ing the following issues by marking " y''' under the given 

tab le below. 

No Issues Agree Undecided Disagree 

I The Site of pre-schoo l is appropri ate fo r the prac tice of pre-

school education 

2 The pre- school bu i ld ings fulfils the main req uirement 

(Lavator ies, washroom, outdoor paly area, ofTi ce) 

3 Adequate san ita ry f3cil ities arc ava ilable in the school. 

4 The c lassrooms are conduc ive for l caching-Iearning process. 

5 Adequate indoor cqui pmcnts are available in the school. 

6 Adequate indoor materials arc ava ilab le in the schoo l. 

7 Adequate outdoor equipmcnts arc ava ilnble. 

8 Adequate outdoor play mate rials arc aV2i lab le. 

9 Equ ipmcnts and materia ls arc wei! organ ized III the 

class rooms 

Part IV: Training and Adequacy of tcache rs in the pre-school 

1. What type of train ing have you taken to tcach pre-school education? 

A) TTl 0 B) TTC 0 C) Pre-school teaching 

D) If any other, Specify ___________________ _ _ 

1.1. If your answer to question num ber I is 'c' (Pre-school teaching), how long was the 

duration of training? 

A) less than 3 months 0 

E) above 10 rnonthsD 

B) 3 months 0 C) 6 month 0 D) 10 months 0 

2. To what extent thc COdrses you took during the training is adequate to your all round task in 

the pre-schoo l at present'! 

A) Very high 0 B) High 0 C) Medium 0 D) Low 0 E) Very low 0 



2. 1. If yo ur answer fo r question number 3 IS low or very low, why do you think IS 

that? __________________________________________________________________ _ 

3. [n what language have yo u been trained? 

A) Tigrigna 0 B) Amharic 0 C) Engl ish 0 

4. The interva l you have refreslU11ent courses on pre-school education to develop your 

profession is: 

A) Two times in a year 0 C) Once in two years 0 

B) One ti me in a year 0 0) I have not got ti ll now 0 

4. 1. If you do not have, why do you think is that? 

5. Which subjects were covered during your training in the instituti on _________________ ? 

A) Child development 0 

B) Child psycho logy 0 

C) Health and N utrition 0 

0) Pedagogy 0 

E) Music 0 

F) Social science 0 

0) Envirollmental science 0 

I-I) Methods of pre-school teaching 0 

I) Theory of education 0 

J) History 0 

K) Mathematics 0 

L) Childrcn skill s oflanguage development 0 

6. The nu mber of ass istant teachers in your school is 

A) More than the required standard 0 

o 0) Highly below the standa rd 0 

B) Adequate 0 

E) not at a 

C) Nearly adequate 

6. 1. If there are assistall t teachers in yo ur schoo l, are they tra ined on pre-school teaching to 

implement it? 

A) Yes 0 B) No 0 

6.2. If there no at all assistant teachers in yo ur school, please indicate the problems you have 

faced due to the absence of assistant 

teaehers ______________________________________ _ 



7. If you have additional comments, suggestions or recommendations regarding adequacy and 

qualification of teachers, please write it __________ ______ __ _ 

Part V: The extent of parent-school relationship to assist children's learning 

I. What is the degree of parent involvement Il1 your pre-school to enhance children 's 

performance? 

A) Very high D B) Hi gh D C) Medi um D 0 ) Poor D E) Very poor D 

1.1. If your answer for question number IS poor or very poor, why? 

2. How do you explain teacher's recognition to establish respectful partnership with 

parents? 

A) Very high D B) High D C) Medium D 0) Low D E) Very low D 

2. 1. If your answer fo r ques tion number 3, is low or very low, why? _____ _ _ _ 

3. What is the degree of parents' acceptance to the invitations of the pre-school? 

A) Very high D 11) High D C) Medium D 0) Low D ) Very poor D 

3.1. If your answer fo r quest ion number 3, is low or very low, why? _____ __ _ 



4. What are the commonly used means of communication for parents to participate in pre­

school education with the schoo l? (more than one answer is possible) 

A. Meetings and d iscussions D 

B. Telephone ca ll s D 

C. Wri tten letters D 

D. The use of communication books D 

E. Verbal message D 

F. Other, speci fy _________ _____________ _ 

4.1. How is the effic iency of the communication? ____ _ _ _________ _ 

5. Please rate the fo llowing items by putting a " / ,, mark in the appropriate column 

No Parents involvement in their Very Good Average Poor Very 

chi ld ren 's learning good poor 

I Service in school committees 

2 Provide materials for their chi ldren 

3 Provide ma terials for the school 

4 Help to clo their homework 
.. ____ . __ . __ . __ .. ______ __ L. 

6. If you have additional comments, suggestions or recommendations regarding parent-school 

relati onship to raise here ,please w ri te it ____________________ _ 



Part VI: Support of Government in Pre-school Education 

I . Please, mark in the appropriate box of your response the governmental sort of support 

(Wereda or Educational Bureau) 

High Medium Low 

No Items 

I Guiding how to prepare teaching aids [i·om local 

materi als 

2 Guiding how to use modern method of teaching 

3 Giving in-service training of teachers 

4 Providi ng supervision 

5 Set1ing standards 

6 Monito rin g pre-schools based on the standards 

7 Distributing curriculum materials to pre-schools 

8 If any other please mention turn by turn 

2. How is the expansion of pre-schools by government in these two years? 

A) Very good 0 B) good 0 C) poor 0 D) very poor 0 E) No change at all 0 

3. If you have additional comments, suggestions or recommendations you would like to give 

regarding govenU11ental support to enhance pre-school education to raise here ,please write 

it, _____________________ _ __________ _ 



Annex-4 

Addis Ababa University 

School of Graduate Studies 

Department of Curriculum and Teachers Professiona l Development Studies 

Interview Guidcs Objectives 

The main purpose of this interview is to co llect information regarding the practice of pre-school 

education in NOlih western zone ofTigray. Thus, yo ur direct participation has been found 

essential and you have been se lected for the interview. So, kindly you are requested to give 

information honestly. 

• It is assured that the collectcd information will be kept confidential and used for research 

purpose only. 

Tlwllk you! 

A. Intcrview Guide for childrcn's Parcnts 

I . Why do yo u send your chi ld to pre-school? 

2. What are the object ives of pre-school education? What is the critical significance of pre-

schoo l educnt io ll for children? 

3. How do yo u involvc in your ch ildren' s learning in pre-school? 

4. I-low is daily informat ion about children shared 

5. What signifi cance has parent invo lvement in pre-school for children' s learning? 

B. Interview Guide for' Parents 

I. Why do you send your chi ld to pre-school? 

2. Do you have knowledge about thc sign ificance of pre-school education? 

C. Interview guide fo r Regionai Education Bureau and Wercdas Education Officc 

Experts and Pre-school Directors. 

l. What do yo u th ink that the main objecti ves of the pre-school education? 

2. Do you havc a:1Y training that hdps you to give supervision and support to the pre-school 

education program? 

3. Do you provide supervision and support in the pre-school education program? 

• If yes, 



• How many times in a year? 

• What do you superv ise? Indoor, outdoor or both of them? 

• What sort of problems do yo u think the pre-school face in its practice? 

• What a lternat ive so lutions do you suggest for further improvement? 

• If not, why? 

4. Do you think that the adequacy of teachers, principals and their qualification is sufficient to 

the program? If not why? 

5. How do you evaluate the eq uipment and materia ls avai lable in the pre-school regarding to 

the adequacy with the number of chi ldren's? 

6. How many chi ldren are there between the age of 4 and 7 in your Wereda? (for Wereda 

education office experts). 

• How many of them are enrolled in the pre-schools? 

• If the pre-schoolls is/arc non-governmenta l, would you explain the maXllllum and 

minimum tuit ion fee? 

• Is every parent can afford this tu ition fee? 

• If not, how do you explain the problems in your wereda ? 

• What so lutions do you suggest for the problems faced? 

• What sort of support the wereda provides for the pre- school? 

• Have you a plan to expand pre-school educat ion programs by a llocating regular budget? 

If yes, at what stage are you now? (f or Wereda education office experts and Regional 

education Bureau expcrt). 

If not why? How do you solve the problems of pre-school education in your wereda 

especially for the disadvantaged ch ildren? 

7. How do you explain parent-school partnership to assist children's learning? 
y 

• Do you think that children's parents have know-how about the objectives and 

signifi cance of pre-school education? 

• If not, what is your ro le in creating awareness and understanding about the objectives 

and signifi cance of pre-schoo l education for the children 's parents? 

8. If you have any comments, suggestions or recommendations for further improvement of the 

practice of pre-schoo! education programs. 

------_._-----_._------



Annex-5 

Addis Ababa University 

School of Gradua te Studies 

Departmcnt of Curriculum and Teachers Profess ional Development Studies. 

Observation checkli st 

Date of observation Name of pre-school ______ _ ------

I. Observati on check li st to assess learning environment of pre-schools 

No Items Yes No Needs 

A) Site of pre-school improvement 

I The pre-school is located away from the crowded /traffic 

areas 

2 The vicin ilY is good [or fu ture expansion 

3 Fenced and free of non-splintering materi als 

4 The pre-school s ite is a rai sed area, dry and have natural 

drainage free [rom water logg ing 

5 Planting of trees are avai lable 

6 Classroom and compound are attractive 

B) Pre-schoo! building 

I The rooms are constructed for the purpose of pre-school 

2 There are attractive pictures in the wall s 

3 The build ing fi.il fi ll the mini m um req uirements of: 

• Play roOll1S 

• Lavatories 

• Wash rooms 

0 Outdoor play area 

• Oflice 

C) Sanitary faci litics 

I There are separate toilets for child ren and adults 2.Ther 

is separate toilets for male and fema le 



3 Adequacy of chi ld-sized toilet facili ties for the children 

4 Adult-s ize toilets for the staff 

5 Provision of water 

6 The toilet and washing facilities are easily accessib le fo r 

children from both the indoors and outdoors 

7 The toilet floor is washable and not of slippery 

D) Classrooms 

1 Provides enough space for children to live and work 

together free ly w ithout regimentatio n for space 

2 Classrooms are beautifu ll y decorated and attractive with 

charts and pictures on the wall s and tidy 

3 Dust-free cross ventilation through open windows 

4 The wall s space is funct ional and lend itself to promote 

acti vities 

5 The floors are cemented 
. 

6 The floor is easily cleanab le and maintained in a good 

sanitary condition 

7 The floor is warmth and free ii"Dln dusts 
o. 

S The window is low enough to enable a child to lookout 

for better view and understanding of the outside world 

9 Windows has the t~l ci li t i es for easy operation by 

chi ldren 

10 All doors are li ght in weight so that children can hand le 

them easi ly 

11 The heights of door knobs are in easi Iy reach of children 



2. Observation checklist for indoor and outdoor equipment and materials adequacy and their 

organization 

'" '" -- eo -No Items eo = , = = c:r = '" c:r 0 -'" on 

'" "0 Z .;:; 
"0 eo 
< = '" 

'"' 
A) lndoo." equipmcnts 

I Child sized easily and safely mobi le chairs 

2 Child sized table that can be eas ily carried by children 

3 Open and closed shelves and cupboards that are 

suitable for the children height to use as they want 

" 

B) Indoor materials 

Concept and skill materials (puzzles, books, play 

cards) 

I Gross motor materials (Balls, pull toys, Riding toys) 

2 Construction material s (B locks, build ing sets .... ) 

0 Self expressive materials (dolls, Dress-up clothes, ... ) .) 

4 Manipulative materials (Building sets, markers, pencil) 

5 Natural materials (sticks, levels, rocks, sands) 

C) Outdoor play cquipmrnt 

Swinging 

I Merry - go - round 

2 Slide 

3 Balance 
--" 

4 Climbing ii-ames 

D) Outdoor play rnnk r ial s Avai lable Not Need 

avnilabl iml}rOVe 



c mcnt 

1 Availability of play materials (footballs, giant ba ll s, 

etc) 

2 Avai lab ili ty of skipping ropes 

3 Availability of gymnastic mat 

4 Ava ilability of multipurpose mat 

5 Avai labi lity oflarge and mobile toys 
-

6 Availab il ity oftricycics 

7 Avai lability of small car tyres 

E) Organization of cquipmcnts and mater ia ls Very Good Poor 

good 

1 Children' s materials are displayed at chi ld eye- level 

2 Materials and equipmen ts are access ible, easy to use 

and invite self-servici ng approach 

3 Arrangement of play materials ancl equipment 

3. Observation checkli st for assessing classroom instruction 

Yes No Need 

No Items improveme 

nt 

1 Brainstorming 

2 Play based instruction 

3 Discussion 

4 Categorizing 

5 Cooperative learning 

6 Choral speaks 

7 Learning by doing 

8 Lecture 
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