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Abstract 

The aim of this study is to investigate the challenges of learning English as afo/'eign language in 

selected primary schools of Awi Zone. To achieve the goal, primary and secondary data were 

collecled using questionnaire, interviews, test, and reference materials. Based on the earlier 

works, the unseen part of other researchers of related topics were touched by this research. The 

research tried to assess the problems related to learning English in schools and classroom 

settings. The researcher aimed to solve the problems of students that become an obstruction to 

learn English as a foreign language and as a resull lead them to failure. Second language 

learning research focuses on developing knowledge and use of language by children and adulls 

who already know at least one other language. This field of research has both theoretical and 

practical importance. The theoretical importance is related to our understanding of how 

language is represented in the mind and whether there is a dijJerence belween languages are 

acquired and processed and the way other kinds of information are acquired and processed. The 

practical importance arises ji-om Ihe assumption that an understanding of how languages are 

learned will lead to more effective teaching practices. 

vii 
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CHAPTER ONE 

1. INTRODUCTION 

1.1 Bacl.ground to the Study People and Their Language 

Based on the 2007 Census, Awi Zone has a tota l population of 982,942, of whom 490,000 are 

Awngi native speakers. This population size includes Belayas and Kunfels who speak Awngi 

with significant dialectical variation wh ich does not obstruct mutual intelligibil ity. Belayas and 

Kunfe ls are small in number and settle in extreme lowlands of Awi Zone. Both are found within 

a distance of a day trek to each other and to other Awngi speaking community. Gumuz and 

Amharic speakers settle between Awngi speaking community and Belayas and Kunfels. Due to 

thi s geographical boundary, there is considerable di alectical variation among the Awngi of 

Belaya, Awi , and Kunfel. This study, however, does not include Kunfel and Belaya varieties. 

Due to the influence of Amharic , almost all Awngi nat ive speakers are bilingual. 

The people are referred to as "Agew" by the Amhara people, but they ca ll themse lves "Awi" (for 

male) or "Awa" (for female). The plural forms "Awka" and "Awawa" are alternatively used to 

refer plural members in both sexes. 

Awngi is one of the four languages in the Central Cushitic Language family (Awngi , Bilen, 

Kimant, and Xamtigna). Today, it is spoken in most parts of Awi Admin istrative Zone of 

Amhara Region (forme rl y known as Agew-Midir), and Metekel Zone of Benishangul Gumuz 

Region (most parts of which was forme rl y known as Metekel Awuraja) . In the past, it was al so 

spoken in Quam and Dembia in Gondar, and Damot in Gojjam areas presentl y rep laced by 

Amharic speakers (Yaregal 2007 :2). 

A movement towards the implementation of a multilingua l language policy came into the scene 

in Ethiopia in 1994 with the rul e of EPRDF (the Ethiopian People's Revolutionary Democrati c 

Front) after the down fall of the Derg (Getachew and Derib, 2006:58). They added that the 

strongest manifestation of the new government' s language po li cy is seen in the educat ion system 

of the country and in the other areas . Sect ion 3.5 .1 of the Education and Training Policy (1994) 

1 
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reads cognizant of the pedagogical advantage of the ch il d in learni ng in mother tongue and the 

ri ghts of the nati onalities to promote the use of the ir languages, primary ed ucation wi ll be g ive n 

in national ity languages. 

According ly, Awngi was reduced to writing IJ1 1995, using the Ethi opic sc ript, and was 

des ignated as a lJ1edium of instru cti on for primary schoo ls in 1996 (Yarega l, 2007:3) . It was al so 

launched to be taught as a subj ect for grades 7- 8 for native speakers and as a seco nd language 

subject fo r grades 3-6 of Amhari c speaking schoo ls of Awi Zone in 2004. Thi s created a good 

opportunity for Awngi to deve lop and somehow resist the influence of Amhari c that has been 

adverse ly affect ing its ex istence. 

Th us, befo re 1996, Amhari c was both language of instruct ion and a schoo l subject. This siLiat ion 

paves the way for the students to have hi gh opportunity to loss thei r primary language in 'favor o f 

Amharic because the Awngi language at that time was ha rdl y recognized by th e govern ment and 

it was not codified at all. 

Currentl y, Awngi is used as medium of instructi on and as a schoo l subject sta rting from grade 1-

6. In such a way, the language po licy of Amhara National Regional State has been im plemented 

in ed ucation domain from the schoo ls in areas where many Awngi native speakers res ide . 

However, in urba n and some parts of rura l areas where Am hari c nat ive speakers a re av"ilable 

predominantly, the students pursue their ed ucati on using Amhari c as a mediu m of instruction 

from grade I to 8 and take Awngi as a subj ect. This meas ure plays a pivota l ro le to main tai n a 

minority language, A wngi, from loss. 

It is vita l to mention the difference between seco nd language and fore ign language, whi ch are 

both referred to as Second Language (S L). Peop le who li ve in a g iven speech community/ 

country learn a language which is not the ir mother tongue, as the ir second language. Those who 

do not live in a g iven speech community/ co untry learn that lang uage as a fo re ign lan;uage. 

Oxford and Shearin ( 1994: 12) exp la in the idea that the lea rner of the second language is 

surrounded by stimulation, both visua l and auditory, in the target language and thus has many 

moti vational and instructional advantages. 

2 
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According to Oxford and Shearin ( 1994), fore ign language learners are surrounded by their own 

native language and have to go out of their way to find stimu lation and input in that language. 

These learners typ ically receive input in the new language only in the class room and by art ificial 

means. 

Ethiopia , li ke other African countries, is characterized by linguistic and ethnic divers ity. The 

country consists of more than 80 ethnic groups with distinct languages and/or dialects. Taking 

this multilingual nature of the country and language being a strong manifestation of ethnic 

identity, the country is sa id to be multi cul tural and multiethnic (M ulugeta, 2008: I). 

As stated above, learning a foreign language in such multilingual , ethnic d iversity and 

multicultural country seems re lat ivel y difficult. When we see the case of Awngi native speakers, 

they speak Awngi and Amharic languages. Eng lish is the language they learn after they adopt at 

least the two languages with the culture of the peop le around. Min istry of Education (MoE), in 

its 2007 issue states that modern schooling in Ethiopia was introduced in 1908. 

Teaching Engli sh as a foreign language in Ethiopian schools is a imed at developing students ' 

communicative compelen~e (Engliz, 20 11). Accord ing to Eng li z, to achieve this goa l and 

minimize the problems related to learning English, the role of the teachers is essentia l. 

Twelve years of schoo l study does not make students mastery over English; as the language is 

not taught properly . As the majority of students come from rura l areas, a bilingua l method 

(teach ing in mother tongue and other language) is adopted in language classes (Kannan , 2009: 

I). According to Kannan , bi li ngua l language c lasses have their own share for the chall enges of 

learning a foreign language . In a bilingual method, if a student does not understand anything in 

Engl ish, he/she asks fo r explanation in LI, i. e. in hi s/her mother to ngue. Consequently, the 

Engli sh teacher is in a state to adopt bi lingua l method which Eng lish language teaching 

speciali sts view as a wrong methodology. 
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1.2 Statement of the pJ'oblem 

Ethiop ia is a mul til in gual country though the educat iona l po li cy has long been mono lingual In 

nature. Fo llowin g the downfa ll of the military government in 1991 , there have been changes in 

the po litical , social , and economic situations in the country. One of these changes is the 

promotion of mother tongue ed ucation in the country. Awngi is being used as medium of 

instruction in first cycle primary ed ucation in Awi Zone. Am hari c and Engli sh are a lso ta ught as 

subjects stalting from grade one. According to Kal1l1an (2009: 2), in learning a foreign language, 

students encounter problems because of severa l factors, li ke negative attitude towards the 

language, lack of exposure, and wrong teaching method which is adopted in language classes . 

The extent that these facto rs cause problems to learn English in the study area is not known. This 

needs investigation. 

1.3 Objectives of the Study 

The general objective of thi s study is to in vest igate the major socia l, psychological and linguistic 

challenges that affect the learnin g-teaching process of Engli sh as a fore ign language among the 

Awngi nati ve speakers in Awi Zone. 

The specific obj ectives are the followi ng: 

• To identify the major cha ll enges that affect th e EFL learners whi le learnin g Engli sh in 

primary schoo ls among Awngi native speakers; 

• To ran k the problems based on the d ifficulty they pose on the learners and ' 

• To suggest poss ible recommendations that can contribute to p lan a lesson tak in g th~ 

learners' prob lems in to consideration. 

1.4 Research Questions 

In line with the afo rementioned obj ecti ves, the follow in g basic questio ns a re forwarded. 

I. What are the major linguistic and non-lingui stic challenges fac ing EFL learners of 

Awng i native speakers? 

II. Which particular factor poses more difficulty on the learners? 

III. What is the current students' level of profic iency in English? 

IV. What are th e best ways to a ll ev iate th e d ifficulties in lea rning Engli sh as a fo re ign language? 

4 
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l.S Significance of the Study 

Awareness of the factors that contribute to the prob lems EFL learners enco unter wi II benefi t both 

learners and teachers. The findin gs of thi s stud y: 

a. he lp teachers to become awa re of th e prob lemat ic areas of learning Eng li sh so th at th e} can 

take necessary measures. 

b. he lp learners to identify major challenges and to all ev iate and avert these cha ll enges. 

c. enable the learners improve their lea rning pract ices and create best condition for L2 learnin g. 

d . he lp material designers (teachers) to conduct need analysis, and rev ise teaching materi a:s or 

co urse contents. 

e. he lp other researchers as a stepping stone for furt her research. 

1.6 Scope of the Study 

The site of thi s study is Awi zo ne in Amhara Regiona l State. Its admini strati ve center is Injibara 

Town which is located at 447 kil ometers north-west of Add is Ababa. Th is stud y invest igates the 

major chall enges of learning Engli sh among Awngi native speakers in second cyc le· leve l of 

primary schoo ls. The study is limited to grade e ight students of selected primary schoo ls ii ' Awi 

zone who are learning Eng li sh as a foreign language, teachers and principals of th e same schoo ls. 

The researcher und erstands that the resea rch wou ld have hi gh degree and qua li ty if the study 

covered the who le Awi Zone extending the number of schoo ls and subjects for the study. 

However, due to time and financia l constraints the study is limited to two rural and two drban, 

tota ll y four, primary schools . 

The researcher preferred to carry out the study in Awi Zone of Amhara regional state du e to th e 

fo ll owing reasons. 

Firstly, such study had never been carried out in the zo ne under study. Secondl y, the resea rcher 

is we ll acq uai nted with the area under stud y and is a native speaker of Awngi that he lps him to 

gather accurate data from the respondents. 
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CHAPTER TWO 

2. Theoretical Framework and Review of Related Literature 

2.1 Theoretical Framework of SecondlForeign Language Learning 

Different theories of second language learn ing are used in orde r to ac hieve th e object iv.e of thi s 

study. The theo ri es that are mainl y used in thi s study inc lude: Contrastive Ana lysis Hypothes is 

(CA H) of Spolsky (1989); Accommodation Theory (AT) of Gi les and Byrne (1982) ; and 

Accul turation T heory (AcT) of Schumann (1986). The researcher believes that the concepts in 

each theory are relevant and contribute to achieve the objective of the study. 

McLaugh li n ( 1980) states that, the fi e ld of second language learnin g developed as a coherent 

research area in the 1970s. Prior to that, researchers were concerned w ith the process of second 

language learning and proposed severa l language learni ng theories or mode ls. All of the model s 

try to answer the question " Why are there differences in language lea rn ers in terms of their 

diffi culty or success in learning among individuals?" Young et a l. (1998: 9). 

Spolsky's ( 1989) contrasti ve analys is hypothes is, Gardner's ( 1985) soc io-ed ucati onal model, 

Gi les' ( 1982) accommodation theory, and Schumann 's ( 1978) accu lturation theory are some of 

the second language learning theor ies that were proposed at di fferent times by different scholars. 

These theories of second language learn ing foc us on socia l and psychological factors that affect 

second language learning. 

Spolsky's Contrastive Analysis Hypothes is, proposed in 1989, is one of the language learning 

theories which c la ims that the principal barri er to second language lea rnin g is the interference of 

the first language system w ith the second language system . The CA H mainly focuses on the 

assumption that we can predict and descri be the patterns that cause difficulty, by comparing 

systemati ca ll y th e language and the cu lture to be learned with the nati ve language and cul ture of 

the student. In add ition, it c laims that a sc ientifi c, structural ana lysis of the two languages in 

question wo ul d y ie ld taxonomy of lingui stic contrasts between them whi ch in turn wou ld enable 

the lingui st to predicate difficu lties a learn er would enco unte r. 
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Spolsky (1989 :21) proposes conditions for second! fore ign language learning on lingui stic basis . 

The three conditions which describe the simplicity, difficulty and motivation of language 

learning respectively are the following: 

Condition 1 

Language Distance Condition: The closer two languages each other genetica lly and 

typo logically, the quicker a speaker of one will learn the other. 

Condition 2 

Contrastive Feature Condition: Differences between two languages interfere when a speaker of 

one sets out to learn the other. 

Condition 3 

Motivation Condition: The more motivation a learner has, the more time he!she will spend 

learn ing an aspect of a second! fore ign language. 

According to Hall (2007: 19), Contrastive Analysis Hypotheses (CAH) is defined as: "an 

extension of the notion of Contrastive Analysis attributed to the ability to predict errors to the 

Contrastive Analysis of two languages depend ing on the s imilarities and differences between the 

structures of the learner's (Ll) and that of the (L2)". The student who comes in contact with a 

fore ign language finds some features of the language quite easy and others extremely difficult. 

Those elements that are similar to hi s native language are simple for him, and th ose elements that 

are different are difficu lt (Lado, 1957 : 2). " ... we can predict and describe the patterns that w ill 

not cause difficulty, by comparing systematica ll y the language and culture to be learned with the 

native language and culture of the student. In our view, the preparation of up-to-date pedagog ical 

and experimental materials must be based on thi s kind of comparison" . 

From the early 1940's to the 1960's, teachers of foreign languages were hopeful that the 

problems of language teaching could be approached sc ientifically, with the use of methods 

derived from structural linguistics (Hakuta and Cancino, 1977 : 295). Following notions in 

structural lingu istics, the focus of CA is on th e surface forms of both L I and L2 system, on 

describing and comparing the languages one level at a time - generally contrasting the 

phonology of LI and L2 first, then morphology, then syntax, with lex icon rece iving re lat ive ly 

little attention (Sav lle-Tro ike, 2006: 35). 
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The CA H c laims that the prin c ipa l barrier to Second Language Acqui s ition (S LA) is th e 

interference of the L I system with the L2 system, and that a scientific structural ana lysis of the 

two languages in questi on wo uld yie ld taxonomy of lingui stic contrasts betwee n them whi ch in 

turn wo uld enable the lingui st to predict the prob lems which a learn er wou ld enco unter. 

As a result, the goa l of Co ntrastive Ana lys is (CA) was primarily pedagog ica l in natu re: to 

increase e ffici ency in L2 teaching and testin g (Sav ille-Tro ike, 2006: 34). The exp li c it imp li cation 

of CA for foreign language teaching is exp lained as; "The most effective materia ls are thos ; that 

are deve loped upon a scientifi c descripti on of the language to be lea rned ca re full y co mpared with 

a para lle l description of the native language of the lea rner" (Hakuta and Cancino, 1977: 296). 

Sav ill e-Troike (2006: 35) summarized thi s idea as foll ows : 

Ot the languages whi ch are likely to cause the process of CA in volves describing L I 

and L2 at each leve l, ana lyz ing roughly comparab le segments problems for learners. 

Thi s in format ion prov ides a rat iona l fo r co nstructing language lessons that focus on 

structures whi ch are predicted to most need attenti on and practice, for seq uencing 

the L2 structures on order of d ifficulty. 

Lingui stic di stance between two languages and motivation to learn the target language are the 

mai n va riabl es that affect second/foreign language learn ing. Linguistic di stance betwe~, two 

languages is defined in terms of the s imilarity or d iffere nce between languages based on their 

fam ily (Spo lsky (1989). The term ' motivat ion ' in fo re ign language learnin g acco rd ing to Spolsky 

( 1989: 49) is defi ned as, the combination of effort, des ire to achi eve th e goa l o f learning, and 

favo rable att itudes towa rds learnin g the language. 

Gardner's soc io-educati onal model, proposed in 1985 , is another language learnin g theory wh ich 

focuses mainl y on the affecti ve va riab les affect ing second language lea rning in the schoo l 

setting. 
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Gard ner (2004, p, I 19) states that: 

Soc io-ed ucationa l model of second language acq ui s ition postu lates that language 

learning is a dynamic process in whi ch affect ive va riable infl uence language 

achievement and experi ences in language learn ing can influence some affecti ve 

variables, Five classes of variable are emphas ized: Integrativeness, attitudes toward 

the lea rnin g s ituati on, mot ivati on, language anxiety, and in strum enta l ori entat ion, 

Spolsky ( 1989: 159) states that Gardner's model is the major development in understandin g the 

re lationsh ip between attitude and seco nd language learning, Soc io-ed ucationa l model, therefore, 

fo cuses on soc ial factors that affect second language learnin g, Th is mode l is important in 

showing the re lat ionship between mot ivation and att itude in both form al and inform al seco nd 

language learn ing, Acco rdi ng to Gardner's (2004) soc io-educational mode l, mot ivat ion is 

infl uenced by d iffere nt variables such as att itudes toward speci fi c language community, to its 

language, to the language learn ing s ituati ons, etc, 

Accommodati on theory, introdu ced by Gi les ( 1982), is a lso among second language learn ing 

theo ri es, This mode l foc uses on the re lationshi p between the learner's socia l group and the target 

language co mmun ity (E llis 1985), Willi ams and Burden (1997 :23) ex pla in acco mmodat ion as a 

modifi cation of our prev ious know ledge about a language when we rece ive new inpu t uf the 

language, fo r examp le, by li sten ing to a conversation, Accordi ng to thi s mode l, the re latio nshi p 

between the target language speakers and seco nd language lea rners is exp lained in terms of how 

the learner 's soc ial gro up defines itself in relati on to the target language communi ty, However, 

Schum ann ( 1978), in his acc ultu rat ion theory, which is d iscussed be low, explail ls the 

re lationship between th e two gro ups in terms of vari ables that create soc ia l and psychologica l 

di stance, 

Accultura ti on, whose fo under was Schumann ( 1978), is yet another model in second/fl.re ign 

la nguage lea rni ng, Accord ing to Ell is ( 1985), acculturati on is the process of becoming adapted to 

a new culture, Schumann ( 1978:34) characteri zed the re lat ionship betwee n accul turation and 

second language learning in the fo llowin g way: "Second language lea rn ing is just one aspect or 

acculturation and the degree to whi ch a learner accu ltu rates to the ta rget language groll JJ wi ll 
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control the degree to which he acqlll res the second language" . In this View, accu lturation is 

determined by the degree of socia l and psychologica l distance between the learners and the target 

language speakers. Schumann (1978) claimed that better second language learning occu rs when 

learners pe rce ive littl e soc ia l distance between themselves and the target language group. 

Supporting th is idea, Stern (1983: 270) states that, 'The acculturat ion model deve loped by 

Schumann is used to exp lai n the differences in soc ia l perceptions between groups and 

ind ividuals who are prepared to learn a second language and those who are unwi lling or unable 

to do so". 

Accord ing to Vanl ier ( 1988), in acculturation theory, the more social and psychological d i£tance 

there is between the second language learn er and the target language gro up, the lower the 

learner's degree of accu lturation w ill be toward that group. Thus, it is predicted that the degree to 

which second language learners succeed in soc iall y and psycho log ical ly acculturat ing the target 

language group determines their level of success in learni ng the target language. 

Thus, the acculturation notion provides th e theory w ith an acco unt of how long and in wh ich 

direction a learner refines hypothesis about the ta rget language. Such social and psycho logical 

factors as att itudes towards the target language, motivation to learn , and socia l distance arr seen 

to underline the motion toward acculturation (Schumann, 1986). 

Second language theories are a ll important and interre lated (Ell is, 1985). For this reason , it is 

difficult to depend on onl y one model. However, s ince the main obj ective of this stud~' is to 

investigate the maj or challenges of learning a forei gn language, theories that focus on soc ia l, 

psycho logical and lingui sti c factors will be used for thi s study. Krashen' s ( 1981 ) Monitor Theory 

is a lso one of the language learn ing theories whi ch focus on the affective variables, whi ch affect 

second/foreign language learn ing in the school sett ing. Native language proficiency inc1ud ~s the 

student 's leve l of proficiency in the nati ve language, not onl y ora l language, but a lso training in 

formal and academ ic featu res of language use is the var iab le that affects fore ign language 

lea rning pos itively or negative ly. 
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Other variables that affect the language perfo rm ance of the students are th e schoo l-re lated factors 

like quality of teach ing staff, method of teaching, class s ize, and instructio nal materia ls. Thus, 

the systematic examinations of schoo l-related factors on students' results ha ve ra ised the need 

fo r mode ls to be postul ated fo r school learning. Prominent co nceptua l mode l for schoo l learning 

is Carron and Chau ( 1996) Model. 

Ca rron and Chau (1996) present different facto rs influencing the functio ning o f a schoo l and 

their interre lat ions. The basic hypoth es is behind the functionin g of a schoo l can only be properl y 

anal yzed within its loca l environment. Characteri sti cs o f the environment in whi ch the sc hoo l 

ex ists direct ly influences the ope rati on of the schoo l in d ifferent ways like the kind o(pupil s it 

receives, the material and human resources it can mobilize , and in particular, the support it 

obtains from parents . In the model, schoo l results are the d irect o utcome of teaching lea rnin g 

practice measured against its objecti ves. 

The materi a ls in teaching learning condi tions include: various eq uipm ents for the c lassrooms, 

pup i Is' suppl ies, guidance and material s fo r the teachers. "Teaching staff refers to the ava ilab i I ity 

and qua lity of the teac hing staff in terms of the ir level of edu cat ion and training, experience, 

competence. stab ility, li ving conditi ons, job sati sfacti on and attitude" (Tesfaye. 2009: I 0). 

The above conceptual models dea l w ith a wide variet y of factors in which identi fy ing the 

impacts of all the factors are d iffi cult to measure. As a result , based on the aim of the presen t 

study, these models have been used to guide the data ana lys is. Quality of the teaching staff, 

teaching learn ing process and instructiona l resources were adopted fro m Carron and Chau ( 1996) 

Mode l; profi c iency in mother tongue was adopted from Krashen' s ( 1981 ) Monitor Theory. and 

language distance and student' s read iness for learnin g were adopted fro m Spolsky' s ( 1989), 

conditions for Second Language Learning. More deta il ed interpretat ion and di scuss ions of the 

components in these models wi ll be presented in the literatu re rev iew. 
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2.1.1 Linguistic Factors as Challenges of Language Leaming 

2.1.1.1 Language Distance 

English can be more or less difficult to learn, depending on how different from or simi lar it is to 

the languages the learners already know (CunningswOlth , 1984). Language teaching practice 

often assumes that most of the difficulties that learners face in the study of Engli sh are results of 

the degree to wh ich their native language differs from Engli sh. Supporting this idea, Walqui 

(2000: 26) states the fo ll owing: 

The basic intensive language course, which brings students to an intermed iate 

level, can be as short as 24 weeks for languages such as German ic or Romance, 

which are Indo European languages and use the same wri ting system as English, 

or as long as 65 weeks for languages such as Arabic, Korean, or Vietnams, which 

are members of other language families and use different writing systems. 

From the above finding, we can understand that the similarity between the target languaoe and 

one's mother tongue in writing and genetic affiliation have great contribution to .Iea rners of the 

target language than those of having different wr itten form and belong to diffe rent language 

fami ly. So, since Engli sh is an Indo- European language and Awngi is an Afro- Asiatic language, 

learning Engli sh might be difficult to Awngi native speakers. Phonemic difference between the 

two languages is indicated in the tables below. 
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Table-201 Consonant Phonemes of E nglish and Awngi 

Place of Arti culation 
~ 
0 Bila- Labio Inter Alve- Palata Velar Labi ali ze Uvul ar Glott .~ 

"3 

" bial dental dental olar I d ve lar al o~ 

-< ... 
0 

~ 
..c ..c ..c ..c ..c ..c ..c ..c ..c 00 ~ o@ o ~ 001 ~ o~ o ~ o@ ~ 0 ~ 0 ~ 'bD ~ 00 ~ 

" 0-
~ 

0 00 c 
00 00 00 

c 00 c 00 c 00 3 00 c 
~ ~ ~ ~ ~ ~ ~ ~ ~ '" c c c c c J] J] c c 
:;: w « w « w « w « w « « « w « w « 

p p t t k k kW q ? - - -

Stops b b d d w w g g - g - q 

Fri catives f f J J w h h e s s x x - - -

v v 0 z z cI:l 3 -
Affricates ts C C -

j j 

o-w Nasa ls III III n n ~ ~ ~ -

Liquids I I 

Approxi w w J J 

Illants 

Adopted from: Joswig (2010: 2) and Worku (1986:24) 
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Table-2.2 Vowel Phonemes of English and Awngi 

Front Unrounded Central Unrounded Back Rounded 

Engli sh Awngi Engl ish Awngi Engli sh Awngi 

Close I I - + U (:) u 

Close- e e ~ 0 0 -

mid 

Open- E 
3 A 

- - -

mid 

Open c:e a a - - -

a -

Adopted from: JOSWlg (2010: 2) and Work" Gela (1986: 24) 

From the tables above, one can understand that; interdenta l fri catives (8 and 6), palatal fr.cative 

(<t) front open-mid unrounded vowel (E), central unrounded open-m id vowel C), front open 

unrounded vowel (re), back rounded vowels (~ and u), and back unrounded vowe l (a) exist in 

English, but not in Awngi. The non-existence of these phonemes in Awngi phoneme inventory 

created a difficulty for the target group Awngi native English learners pronounce then, li ke 

native English speakers. 

2.1.1.2. Native Language Proficiency 

Teshome (2007: 76) conducted a research entitled "The Impact of Learning with the Mother 

Tongue on Academ ic Achievement: A Case Study of Grade Eight Students in Ethiopia". His 

study focused on the relation between native and second/fo reign language learning. In his 

finding, he concludes that " ... Iearning in the mother tongue and the mother tongue itself as a 

subject facilitate learning a foreign language more than learn ing in the foreign language and the 

foreign language itself as a subject." 

In line with this, Cook (2001: 14) states that "The first language helps learners when it has 

elements in common with the second language and hinders them when they differ." Educators 
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and those test ing children learn ing a foreign language in classroom sett ings typica ll y report that 

large amounts of transfer between languages . According to Kembo (2002 : 298), such kinds of 

interference are ca ll ed ' the sub-state· influence on language learn ing. That is. " . . . the ro le of the 

languages a learner a lready knows at th e time of lea rning a fore ign language." 

Whenever the syntax of the fo reign language diffe rs from that of the mother to ngue, we can 

expect both diffi cul ty in learning and error in perfo rmance. Learn ing a fo reign language is 

essentiall y learnin g to overcome th ese d iffi culti es. By and large, the bigge r grammati cal 

differences between the languages, the greater the d ifficulti es will be (C unn ingsworth, 1984). 

2.1.1.3 Language Transfer Errors 

Language transfer refers to a cross-I ingui stic influence that the learner faces the learner when 

he/she uses hi s/her previous mother- tongue exper ience as a means of organi zing the second 

language data. Language transfer e rrors result from the fact that the lea rner uses what he/she 

already knows about language, in orde r to make sense of new experi ence (L ittl ewood, 1984: 25) . 

Accord ing to Littl ewood ( 1984), Language transfer is sub-categorized as: phonologica l, 

morphological , lex ical , and syntacti c transfer. 

2.1.1.3.1 Phonological Transfer 

Jarvis (2008: 63) explained the term phono logical transfe r in a very genera l sense as the ways in 

which a person's knowledge of the sound system of one language can affect that person' s 

perception and produ cti on of speech sounds in an other language . 

According to Major (2001), some speakers achieve complete flu ency in L2. However, others will 

a lways have a non-native pron unciati on or an accent. The non-nat ive accent ex presses the 

speaker' s 'interlan guage ' or th e intermedi ate place between hi s nati ve language and th e target 

pronunciati on. This is due to "Cross lingui sti c influence or la nguage transfer; where 

phonological structures of the speaker' s nati ve language exe rt influence upon the pronunciati on 

of the L2" (Odlin, 1989:3 0). In line w ith this, Van Coetsem ( 1988) descri bes the concept of 

transfe r in L2 phonology as "impos it ion", The speaker will impose hi s a rti cul atory habits and hi s 

nati ve phonology when learning L2 because he has not acquired the phonology of the L2 yet. As 
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a resu lt, he wi ll adapt the L2 sound by substitut ing it for a more famil iar one to compensate for 

incomplete acq uisi tio n of th e foreign phonology. 

According to Jarvi s (2008: 67), phonolog ica l transfer at the segmenta l leve l has been found in 

both perception and producti on, and in both the fo rwa rd and reve rse directi ons. But, the 

occurrence of segmenta l transfe r in the forward directi on is very hi gh. Jarvis states that the most 

obvious effect of phono log ica l transfer at the segmenta l level concern s th e d ifficulty of 

perceivi ng the distinction between two sounds in a L2 that are not in phonemic contrasts, as can 

be seen in the d iffi culty that Spani sh speakers sometimes face in d ist ingui shing between 1;1 and 

hi in Eng li sh words like 'sheep ' and 'ship '. According to Lado ( 1957: 27), when the phoneme in 

the fore ign language does not ex ist in the nati ve language. the student will tend to substitute the 

native phoneme that seems nearest within th e whole structure of hi s native language . 

Another area of research concerning transfer in learners ' production of L2 segments relates not 

to substitutions per se, but rather to the production of essentia ll y the right phonemes w ith some 

of the wrong supra-segmental propert ies. Some of the segmenta l properti es that have been 

exa mined incl ude palatalization, vo icing, and aspiration. Fo r example, Brazi li an POItu3uese 

speakers who use Engli sh a llow the palata lization of Idl and It! in certa in contexts where it is not 

a llowed in Eng li sh (Jarv is, 2008: 65). 

2.1.1.3.2 Morphological Transfer 

One of the long-perpetuated myths about morpho logica l transfer is that bo und morphemes, such 

as the plural -s marker in the word cars, are impervi ous to transfer (Jarv is, . 2008 : 92). In 

connection w ith thi s myth, Euban k ( 1994: 183) states, " ... inflection does not transfer even 

though other aspects of the [native language] may". On the other hand, there are scho lars who 

cla im the occurrence o f morph o logical transfe r in their studi es. 

Jarvis (2008: 92), show th at LI Czech learn ers of Russ ian often use Czech infl ecti onal 

morpho logy wi th Russ ian words as in rabo fnice instead of rabofl1ifJI. = wo rkwomen). De Ange li s 

(2007 : 56) also fo und out cases in which Dutch plura li zati on rules and suffi xes were be in g 

16 



appl ied to English words, as in help -I fo r helped, where -t is a Dutch suffi x; product-en and 

gooderen fo r the word goods, -en and -eren being Dutch inflectional suffi xes. 

Jarv is (2008: 96) cla ims, a lthough the wholesa le transfer of bound morphemes fro m one 

language to another is a highl y restricted phenomenon, it occurs quite frequently when the so urce 

and target lang uages are lex ica ll y and morph olog ica ll y re lated. He states that even where overt 

morpho logical transfer does not occur, the re levant literature shows that language users dC' make 

interli ngual identifications between the grammati ca l morphology (bound o r free) of the SOu rce 

language and corresponding structures (bound or free) in the recipient language. Odlin (1989: 

83) has confirmed the occurrence of morpho logical transfer as fo llows: 

The ex istence of general lex ical s imi larities is probab ly a maj or influence on how 

much transfe r of bound morphemes will take place. In the case of two languages 

with many lex ica l similari t ies, such as Spanis h and Ita lian, the transfer of bound 

morphemes in speech appears to be qui te possible. For example, in the Spani sh of 

Uruguay, the adj ective nubladeli (rather c loudy) reflects a fu sion of Spani sh 

nublado (cloudy) and an Ita lian suffix -eli. Even in very diss imila r languages, 

however, there do appear instances of morpho logica l transfer. 

2.1.1.3.3 Lexical Transfer 

Lexical transfer refers to the infl uence of word knowledge in one language on a perso n's 

knowledge or use of words in another language (Jarv is, 2008 : 72) . Learn ers estab li sh 

equi valence relationships between L I and TL words, and basing on these inter; ingual 

identifications, they transfer lex ica l items they consider common to both languages (Lach , 20 I 0: 

4). If the words we know in diffe rent languages are menta ll y interconnected, then it fo ll ows that 

our know ledge of wo rds in one language may affect how we learn, process, and use words in 

another language (Jarvis, 2008: 74).From a procedural pe rspecti ve, two ma in types of I ~xica l 

transfer can be d istinguished: transfer of fo rm and transfe r of meanin g (Lach, 20 I 0 : 4). 

According to Jarvis (2008: 75), form al transfer or transfer of form involves (a) the use of a fa lse 

cognate (e.g., Many offers of violence have nol enough courage 10 speak aboul iI, rer.~cting 
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influence from Swedish offer = " v ictim"), (b) unintent iona l lexical borrowin g involving the use 

ofa word fro m the wrong language (e .g., and then no one = "and then another one", refl ect ing an 

accidental code switching in to Dutch) or (c) the co inage of a new word by blending two or more 

wo rds from different languages (e .g., We have the same clothes, reflect ing a blend of the Engli sh 

wo rd clothes and the Swed ish word klader = "c lothes"). 

Meaning-based lex ica l transfer erro rs are derived from the transfer of semant ic patterns of the L I 

into target lan guage wo rds, in the form of calqu es (loan translations) and semantic extensions 

(Ringbom, 200 I : 60). In re lation to thi s, Jarvis (2008: 75) de scribes that lex ico-semanti c transfer 

or s imply semantic transfer-is most ev ident in (a) th e use o f an authenti c target-l anguage word 

with a mea ning that refl ects influence from the semanti c ran ge of a correspondin g word in 

[nativeJlanguage. This phenomenon is known as semantic extension and occurs when semantic 

properties are extended to the target language word. For exam ple, he bit himself in the language, 

reflect ing semanti c but not formal influence from Fi nni sh kieli = " tongue" , " lang'lage" 

(Ringbom, 200 I: 64) or (b) the use of a ca lque in the target language that refl ects the way a 

mu lt i-word unit is mapped to meanin g in native language. 'Ca lques ' here are litera l translations 

of source words and express ions into target language wo rd s and ex press ions, For exa mple, he 

remained a youngman all his II[e, reflecting semantic and compositional influence from S"/ed ish 

ungkorl = "bachelor," composed of the e lements ung = "youn g" and karl = " man" (Ringbom, 

200 I : 64). 

2.1.1.3.4 Syntactic Transfer 

Learners use some L I structures to produce appropr iate responses in L2, producing semantica ll y 

acceptable texts . Subsequently, learners also use L I structures interchangeably with L2 

structures, producing inappropriate L2 responses, indicating an interference of L Lon L2 (Bhe la, 

1999: 30), This imp li es that when the learners experience gaps in the ir L2 syntactica l stru :tures, 

they adjust the fo rm of their L2 responses by using syntact ica l structures which are part of their 

L I, Beardsmore ( 1986: 69) claims that the most obvio us case of stru ctural interference is 

man ifested by word o rder d iverge nces fro l11 monoglot norms, Such divergences might range 

frol11 the almost wo rd-for-word super-imposition of e lements in the weaker language .on' ,) the 

patte rn of their equivalents in the dominant language to. less co. mplex interl in gual re-a lignment. 
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Accordi ng to Jarvis (2008: 96) , syntacti c transfer encol11passes not only word order but alSO an 

entire gal11ut/range of we ll-fonned ness constra ints, and it has been found in both recepti on and 

production. In the recepti ve domain of gral11l11aticality judgments, Jarvis (2008), fo und two types 

of effects. The first was that learners fro l11 d iffe rent L I backgrounds o ften showed different 

pattern s of acceptance and rejection in the ir gral11mati ca lity j udgl11ents. The second CLI effect 

was that l11ultilingua l language learners (i.e., learners who have prev iously learned another 

second language) were on the who le less likely to reject un gral11l11atica l sentences than are 

language learn ers who have no prior L2s. 

Other readily detectable cases o f syntactic interference occ ur when the structura l attr ib utes of 

elel11ents in LI are transferred to e lements in L2 whi ch do not share th e same properties. Many 

exal11pl es of th is kind can be fo und al110ngst second language learners, as when the Dutch adverb 

goed, under the influence of partia l homophony with Engli sh good, causes the latter to funct ion 

adverb iall y in Dutch speakers' Engli sh, prod uci ng sentences li ke; He did it very good. The Dutch 

goed regularly functi ons as both adjective and adverb (Beardsmore, 1986: 70). 

Jarvis (2008 : 97) describes that most of the research on syntact ic transfer in cOl11prehens ic :, and 

se ntence interpretati on has been conducted with in the fra mewo rk of the COl11petit ion Mode l, 

whi ch is concerned with how language users l11ake use o f surface cues (e.g., word order, 

intlectional morpho logy, sel11ant ics) in order to interpret the functi ona l ro les of sentence 

constituents. He a lso states that the results o f th ese researches have shown qu ite consistent:y that 

learners do re ly on the preferred cues ti'om th ei r Li s whil e interpreting agent- patient 

re lati onships in the ir L2s. Fo r example, Engl ish speakers tend to re ly main ly on word order when 

dec iding which noun is the subj ect and which is the direct object. 

Syntactic transfer involving underprod ucti on has a lso been fou nd in va rio us areas of graml11a r. 

includ ing the use of rel at ive c lauses, arti c les, and prepos it ions (Jarvis, 2008: 100). 

Underproduction appears when the learner notices that particul ar structures in the ta rget language 

are very d ifferent frOI11 those in hi s/her first language. and th erefore. he/she w ill avo id usir .; such 

structures (COltes, 2005: 24 1). 
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2.1.2 Psycho-Social Factor 

The second most important factor which is incorpo rated in this study is psycho-socia l factor. 

Larsen-Freeman (1991: 330) states that att itude and motivation have long been thought te have 

an important bearing on language learning success . 

2.1.2.1 Motivation 

Spolsky ( 1989: 149) defines the term mot ivat ion in seco nd/fo re ign language learn in g as: "The 

combinati on of effort plus desire to achi eve the goa l of learn ing plus favo rab le att itudes towards 

learning the language". Accord ing to Gardner ( 1985: I I), motivat ion refers to the combination of 

effort plus desire to achi eve the goal of learning the lang uage plus favorab le att itudeS"toward s 

learning th e language. That is, motivat ion to learn a language is seen as referring to the extent to 

which the in d ividua l works or strives to learn the language because of a des ire to do so and the 

sati sfact ion in thi s activity. Brown (1987: 114) also points out that moti vation is commonly 

thought of as an inner deri ve, im pulse, emotion, or desire that moves one to a part icu lar act ion. 

The desire to learn the language, or the favorable att itude toward learn ing the language, does not 

re fl ect mot ivation in and themse lves. The ind ividua l may want to learn the language and may 

enjoy the activ ity, but, if th is is not linked with striving to do so. then it is not truly motivation. 

However, the desire to achieve the goa l and fa vorab le att itudes toward the goa l a re linked with 

effort or the desi re, we have a mot ivated organ ism (Gard ner, 1985: II). Therefor'e , th is imp lies 

that motivation is a construct resu lting from three factors; the desire to learn , the language effort 

and att itudes towards learn ing the language . 

The abstract term " motivati o n", on its own, is rather difficul t to define but it is easie r and more 

useful to th ink in terms of the 'motivated ' learner: one who is w illing or even eager to invest 

effort in lea rn ing act ivities and to progress . The autho r of a classic study of successfu l language 

lea rn ing came to the conc lus ion that the most successfu l learners are not necessarily those who 

understand a language very easily; they are those who di sp lay certa in typ ical characteristics, 

most of them are c learl y assoc iated w ith mot ivat ion (Naraya nan,2008: 486) . It also me ntions the 

fo llowi ng characteristics of moti vated learners. 
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a. Positive task orientation: The learner IS wi lling to tack le tasks and chall enges, ·and has 

confidence in his or her success. 

b. Ego- involvement: The learner fi nds it important to succeed in learnin g in order to maintain 

and promote hi s or her own self-image. 

c. Need for achievement: The learner has a need to achieve, to overcome difficult ies and 

succeed in what he or she sets out to do. 

d. High aspiration: The learner is ambitious , goes fo r demanding cha ll enges, hi gh proficiency, 

and top grades. 

e. Goa l orientation : The lea rner is we ll aware of the goa ls of learning, or of specific learning 

act iviti es, and directs hi s or her efforts towards achieving them. 

f. Persevera nce: The learner consisten tl y in vests a hi gh leve l of effort 111 learnin g, and is not 

discouraged by setbacks or apparent lack of progress. 

g. Tolerance of ambiguity: The learner is not di stu rbed or frustrated by si tuations invol ving 

temporary lack of understanding or confusion; he or she can li ve with these patiently, in the 

confidence that understand ing will come later. 

There are fi ve motivational attri butes affecting second language learning: the learner 's reasons 

for learn ing the L2; degree of anomie, dissatisfaction w ith one's p lace and role in society; leve l 

of ethnocentrism, the degree to which the first culture is preferred over the second , and attitudes 

held toward the ta rget language and culture (Cu lhane, 2004: 51) . 

The kind of motivation refers to the goa l sought by the indiv idual, and the intensity of motivation 

refers to the degree of effort the ind iv idu al expends to achieve the goa l (Gardner, 1985: 54). 

Mot ivation for learning a L2 is divided by Gardner into two components: in strumental and 

integrative mot ivation (Culhane, 2004, p. 52). 

Elli s ( 1985: 117) po ints out that, in strumental moti vation occurs when the learner's goa ls for 

learning L2 are functional. For instance, learning directed at passing the examinati on, further ing 

career oppo rtun it ies, or fac il itating stud y of other subj ects through th e medium of L2 are a ll 

examples o f instrumenta ll y mot ivated learn ing. As Krashen ( 198 1: 22) ex plains, instrumental 

motivati on is characterized by a desire to obtain something practi ca l or conc rete bene fits from 
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the stud y of a L2. Th is statement seems to be supported by Schuman n ( 1978: 91). Accord in g to 

Schumann , a learner with an instrumenta l orientation is one who has little interest in the people 

who speak the target language, but neve r wants to learn the language for more se lf ori ented or 

uti litarian reasons, such as getting a head in hi s/her occupati on, or gai ning recogn ition from 

his/her own membersh ip. 

In contrast to instrumental moti vation, in tegrati ve motivation is a type of mot ivat ion wh ich p lays 

a s ignificant role in second language learning. A lemgena (2008: 2 1), c laims that the concept of 

in tegrativeness refl ects the ind ividuals ' w illingness and interest in soc ia l interacti on w ith the 

members of the other groups and it is assessed by three sca les: attitudes toward th e language 

group, interest in second language and an integrative ori entat ion to language study. 

Spo lsky ( 1989) revea ls that integrat ive ly moti vated students are more acti ve in L2 c lass roo m and 

are more likel y to seek occas io ns for in formal interact ions . Moreover, such a student focuses 

more on meanin g than form as he or she is wi lling to communicate w ith th e Target Language 

(TL) commun ity outside the c lassroom, in the natura l setting, and this helps the student to 

successfull y learn L2. 

The place where the second language learning takes place, that is, the soc ial setting plays a 

significant ro le to determine whi ch type of mot ivation the learner owns. Acco rdin gly, Elli s 

( 1985) and Cook (200 I) described that integrative moti vati on is re levan t fo r second language 

lea rners and instrum ental mot ivation is re levant for foreign language learners. This is so, 

because, in foreign language learni ng, the learn ers do not have suffi c ient experience with TL 

community to integrate and to have a c lear articulated attitude towa rd that community. Howeve r, 

integrative motivational orientation promotes L2 learning, where L2 funct ions as a language for 

wider communicat ion outs ide the classroom. 

2.1.2.2 Attitude 

However, many definitions have been proposed to describe the essence of attitude, a w'Jl'king 

definiti on fo r thi s study is given by Gardner (1985: 9) as fo ll ows: "A n individual's attitude is an 
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evaluat ive react ion to some referent or attitude object, in ferred on the basis of the individual' s 

be li efs or op inions about the referent." 

Accordi ng to Gardner (1985), there are two significant kinds of att itudes: att itudes to the reople 

who speak the TL, and att itudes to the practica l use to which the learner ass umes he/she can put 

the language be ing learned. Accord ing to him, if th e second language learners group va lues the 

TL community positive ly, the L2 lea rners wo uld feel mot ivated to acq uire th e L2. Bes ides, Elli s 

( 1994) c la ims that, learners holding positi ve att itudes towards the L2 , its speakers, and its culture 

are more likely to succeed in acqu iring the L2 ... moreover; learners with positive att itudes are 

li kely to have these attitudes strengthened by success in the acquisition of the L2. 

On the other hand, negative att itudes by L2 learners towa rd th e target la nguage, its speakers and 

language learnin g situations lead to unsuccessful L2 learnin g. Regarding thi s issue, Schumann 

( 1978: 86) states the fo llowing: 

If both communities (second language learner groups and ta rget language . 

groups) have negative attitude about each other and/or target language groups 

fee l that the acquis ition of the target language by the L2 learning group is 

unnecessary or undesirable, then social di stance will prevail and acqui sition of 

TL will be inhibited. 

Therefore, in order to promote the success of learning L2, and to minimize the socia l d istance 

between the two groups, both groups must view each other pos it ive ly. Of cou rse, th e success of 

L2 learn ing is more determined by the learners ' att itude toward the target language and the target 

language groups (A lemgena (2008: 17). Sim il arl y, th e Socio-psychologica l mode l advocaks that 

learners' attitudes towards L2 and its speakers play an important and sometimes central ro le in 

determining the leve l of success of the learners in the acqu isition of fo reign language (Mckenzie, 

20 10: 29). 

Accord ing to Krashen ( 1981: 2 1), atti tudinal factors that relate to SLA are s imply factors that 

encourage acqu irers to communicate with speakers of th e target language, and thereby obtain the 
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necessary inp ut, or intake, fo r language acqu is it ion. He also states that attitudinal factors enab le 

the perform e r to utili ze the language heard fo r acquisit ion. 

Mohammed Ga lib (2004) was anoth er resea rcher who d id a study on th e attitude o f preparatory 

year one students towards learn ing Engli sh as a fore ign la nguage in Eastern Wollega. He mainl y 

uses questi onnaire and interview for data co ll ecti on. T he result of the stud y showed that student 

att itudes towa rd learn ing English as a second language is positive. 

2.1.2.2.1 Attitude of Parents towards English and its Speake/'s 

Parents ha ve influences on children's attitude and moti vati on to the ex tent th at these influences 

affect the children 's L2 learning. So the pa rents playa ro le in the deve lopment of profi ciency in 

L2. According ly, I(uppuswamy (1983 : 96) c laims that from birth, the human being is enmes hed 

in social s ituations wh ich co nstitute his enviro nm ent in the same sense as the physical wo rl d. 

Parents, being the primary socia l unit , have a great influence on the fo rmat ion of chil dre n' s 

attitudes . 

Parents play an acti ve ro le in encourag ing their chil dren to learn the language. Gard ner (1968: 

141) c la ims that, " In the acti ve role, parents monitor the chil d ' s language lea rnin g pe rfo rm ance, 

and to the extent that they play thi s ro le, they attempt to pro mote success. That is, parents watc h 

over the chil d and make sure he/she does his/her homework, encourage him/her to do we d, and 

in general , re inforce hi s/her success" . He adds that, parents also play an active, eve n if negative, 

ro le when he/s he objects to the instruct ion of a second language as important su bject in the 

curri culum. 

Furthermore, regarding the influence of parents' alt itude on th e child 's attitude toward L2 

learn ing, McLaughlin (1985: 186) po ints out that', " .. another important social infl uence on 

children's L2 learning, bes ides the language th at the child hea rs at home and in the co mmunity is 

the attitudes of parents . .. . " T herefore, so me att itud inal deve lopments occur in children as a resu lt 

of direct tuiti on from the ir pa rents. Moreover, parents undoubted ly do make ex pli c it statements 

about thei r be liefs and attitu des on a vari ety o f soc ial iss ues, and the re is us ua lly an imp licit 

encouragement for th e child to feel li kewise (Gardner, 1985: III ). 
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2.1.2.2.2 Attitude of Peers towards English and its Speakers 

The att itude of second language learn ers is also affected by their fri ends/peers. Co ncernin g thi s 

idea, Kuppu swam y ( 1983), states that the majority of attitudes held by a person are acquired 

fro m the pee r group in early childhood and later. Furtherm ore, Harmer (1983) states that students 

are directed by their peer than any other group in the co mmunity at a yo un ge r stage. Tb~n, he 

extended hi s exp lanati on as: whatever the reaso n operating in any g iven case, the outcome is that 

an individual 's peer may shape views, as well as beha vior more than hi s pare nts do. There fore, 

the motivation and the effort made by the learner in forei gn language c lass is determined by th e 

attitude of the learner p lus the att itude of the peer towards the language learn in g s ituations, the 

target language and its speakers. 

2.1.3 School Related Factors 

Schoo l re lated factors like quality of teachin g staff, method of teaching, class S iz e , and 

in structional material s are included among the facto rs that affect students learnin g a fore ign 

language. These points are se paratel y rev iewed as follo ws . 

2.1.3.1 Teachers' Qualification 

Qual ity of teaching staff is a school related variable th at affects learners. Some scholars associate 

effectiveness of teach ers w ith quality education . With thi s view, Wragg (1994: I) states that, 

"A n effective teacher should posses knowledge and und erstanding of the co ntent of the subjects 

and topics being taught, as well as the ability to manage the c lass, clearly ex pla in; ask inte,ligent 

and appropriate questions, and monitor and assess learning". A finding by Lev in and Lockheed, 

(1993: 29) reads as follows: 

Teaching is a co mplex enterpri se and requi res that teache rs have command of a w ide 

range of in structional strategies inc luding those for teachin g specific subject and 

those for managing the class room. At the bare minimum, effecti ve teaching in volves 

(a) presentin g material s in a rational and orde rl y fa shi on at a pace appropriate to th e 

students' age; (b) requiring act ive student parti c ipation; (c) providing studen·,s 

opportun iti es to practice and app ly what they have learned , parti cularly in re lation to 
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their own experience ; (d) mon itoring and evaluating students' performance; and 

g iving appropriately placed feedback o n student performance. 

Teac hing a forei gn language requires its own approach in which the teacher must cope with 

better students' perfo rm ance. In line to thi s co ncept, Hi smanoglus (2000: 7) states that, 'The 

teacher can have adequate knowledge about th e students, their goa ls, motivat ions, language 

learning strategies, and their understanding o f the co urse to be taught." Co nsequentl y. teachers' 

leve l of subject matter knowledge and pedagogica l skill s are re lated to their leve l of edl· .~ ation 

and work experience, which can affect students ' foreign language learn ing. 

2.1.3.2 Availability of Physical Facilities in Schools 

Scho lars have proved that the ava ilability and qua lity of ph ys ical faci lities like ; schoo l li" rary, 

in stru ctiona l material s, and class rooms playa fu ndamental ro le in advanc ing knowledge of 

students and improvement of schoo l results. 

In a research done by Carron and Chau ( 1996) , in India , the quality of the school libra'Y was 

strong ly correlated with pup il 's achi evement in Hind i and Mathematics. Willi ams (2000). also 

reports the d irect correlati on between qual ity of librari es and students' ach ievement. From the 

above studi es one can understand that the presence of schoo l library and re lated fac ilities 

contribute to language performance of students. 

In structional materia ls such as textbooks, reference books, audiov isual s, newspapers, magazines. 

and other materials are very crucial in facilitating effecti ve language learnin g, Strevens ( 1980). 

Supporting thi s idea, Wajnryb (1993) explain s that the prov is ion of suffi c ient, qua lity, adquate, 

and re levant textbooks and other reference material s in schools are the most consistent factors 

leading to im provements in the language pe rfo rm ance of the students. 

However, it does not mean that adequate availabi li ty of these material s alone guar?ntees 

effecti ve learning outcomes (Bedi , 1997) . In addit ion to the quality and relevance of these 

material s, the effective utilization determines their pos itive assoc iation with the teaching learn ing 

process. 

26 



, 

Class s ize is al so one of the major factors which are considered along school related variables 

that influence language teaching (Alexander, 1973). Accord ing to Cohn and Rossmiller (1987), 

there is no optimum class s ize, si nce the optimum number varies with subject matter, the 

instructional mode employed, and the ind ividual students and the degree of students ' mobility 

between c lasses. 

Large class size leads to di sc ipline problem, less in vol vement of students in classroom act ivities 

litt le or no support to individual student according to his/her need and burdensome to correct 

students' class work and homework by the teacher. From the above po ints, it can be conc luded 

that large class instruction tends to use lectu re type, which hinders group part ic ipation and 

learn ing by doing as well as identificat ion on and provision of attention to the individual needs of 

the students becomes difficult fo r the teacher. 

2.1.3.3 Utilization of Teaching Aids 

The quality of educat ion is influenced by the way teachers make use of teaching aids in lea: .ling­

teaching process (Amare : 1999). Teaching aids refe r to the different resou rces teachers use to 

facilitate the process of teaching and learning. Teach ing aids cou ld be origi nal objects and 

imitations (modds), which are used for spec ific subj ects ' area. Students ' exposure to different 

media is believed to broaden students ' experiences and improves the ir creativity (McL.t;glin , 

1984). In this rega rd, teaching aids suggested for language teaching in c lassroom are textbooks, 

reference books video tapes different newspaper and magazines, recording materials, etc 

(Strevens .: 1980; Wajnryb: 1993; McLaugh lin : 1984). Thus, in thi s study, it is valuable to 

investigate whether Engli sh teachers employ different language teach ing a ids. 

2.2. Review of Related Literature 

2.2. 1 Mother Tongue Influence 

Meaza (1983) conducted a research entitled "The InterFerence of Mother Tongue in Amharic : 

The case of Tigrin ya Nat ive Speakers in Add is Ababa". Her objective was to see errors of th e 

speakers' because of their mother tongue in fluence . She observed the features of interfe rence of 

Lion L2. She found that when the pa rticipants of her stud y produce responses in Amharic, th ey 
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lay on thei r nati ve language, Tigrinya. Hence, she conc ludes that as th e structures of L I and L2 

have diffe rences, there have been errors occurred in the ta rget language . 

Teklay (2011 ) stu died on "The Impact of Mother Tongue and so me Affecti ve Factors in 

Learning Amhari c as a Second Language by Tigrinya native Students". Hi s main objecti ve was 

to in vesti gate the impact of mother tongue interference and so me affecti ve factors in lu rnin g 

Amhari c. To gather data, he used questi onnaire, interview, easy writin g and reco rding stud ents' 

speech. The res ults of the study were: I} the pronunciati on of Amhari c is influenced by T igrinya 

in two ways. First, when the co nsonants and vowe ls of Amharic were changed by T igrinya 

vowe l and consonant phonemes. Second, in wo rd s that have s imil ar mea ning and s l:ghtl y 

different forms, students pronounce items in the second language just as th ey are pronounced in 

their mother tongue. 2) phonologica l interference is the most frequent and the most observable 

types of interference that Tigrinya students encounter in the ir Amharic speak ing and writi ng, 3) 

the students ' , teachers' and parents ' att itude and motivation towards Amharic were negati "p' and 

low respective ly, 4) the students ' , teachers' and parents ' instrumenta l ori entation is higher than 

integrati ve ori entati on. 

Muluken ( 1987) has a lso made a study on " Pho no logical Interfere nce of Anywa k in Amhari c 

Speech." Hi s objecti ve was to locate where the Anywak nati ve speaking students ' pronunciati on 

problems placed in the ir Amharic speech performan ce. He used contrasti ve anal ys is of the two 

languages phono logy so as to predict the area of phono logica l interference lay. S ince hi s and the 

present stud y explores the issue of phono logica l e rro rs, it co uld be possi bl e to say s imil?\'. Bu t 

there are three ma in po ints which makes these studies quite different. First, my study used both 

contrasti ve and error analys is approaches to describe and anal yze the errors. Second, unlike 

Muluken , the present study assesses different linguisti c problems that are occurred in different 

aspect of language: phonolog ical , morpho logical , lex ica l and syntacti c because they are, howeve r 

the degree va ri es, vernal able to MT influence. FUl1hermo re, the setting is q uite different from 

Muluken. Muluken' s wo rk was co ncern ed on Anywak nati ve speakers but the present study ' s 

focus groups are Awgni nati ve speake rs 

Ginna Hailu (2008) conducted a resea rch on "Gedeo Na ti ve Speaker Learn ers ' Error Anal ys is in 

Writing Amhari c Tex t. " Hi s main objective was to ident ify and to descri be the so urces of errors 
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for each type of errors comm itted by Gedeo native studen ts whil e they are writing Amha ric text. 

He used Amharic essay writi ng as a method to e lic it the learn er language . Acco rd ing to him, the 

errors were c lass ifi ed as; word cho ice, repeti tion and over-use errors, phoneti c transfer erro rs, 

prepos itional errors, and d isagreements in the sentences, conjunction errors and word '}rde r 

errors. He revea led that the so urces of these errors were interli ngua l or cross linguistic influence 

and in tralingua l, influence, from withi n target language. A lthough both hi s and th e current study 

focus on the learners ' error ana lys is, th ere are areas where the d iffe rences lays down. These are: 

first like the present study, he d idn ' t exam ine the morpho log ica l errors. Second , he use" onl y 

essay wri t ing as a method o f data gatherin g, but thi s stud y was used bes ide to it, parti c ipant 

observation, interview, trans lat ion test and read ing a loud techniq ue to gat he r valid data. 

2.2.2 Attitude and Motivation 

A lemgena Belete (2008) studi ed " Att itude and Mo tivation of Students Lea rning Afan Oromo as 

a Second Language: T he case o f Adama Senior Seco nda ry Schoo l. " According to him the 

majority of the students repo rted that they do not enjoy lea rn ing Affa n Oromo as a L2 and wo uld 

not like to use it both in th e classroo m and outside . Si mi larl y thei r moti vat iona l in t.ensity was 

low. T he maj ority of the students never exert the ir fu ll effo rt in learn ing the language both ins ide 

and outs ide th e c lass room. The researcher conc ludes reco mmend ing that in orde r to overcom e 

the negat ive att itudes deve loped by students because of the teach ers' bi as, the teachers o f At~1n 

Oromo should treat L2 learners and nati ve Ica rners eq ua ll y. should cnco urage and motivate L2 

lea rners in order to en hance the participat ion of the students, a lso schoo ls shoul d de vise a mea ns 

to initiate and enco urage students to use and practi ce the language both in s ide and outs ide the 

c lass roo m by arrangi ng extracurricular activ it ies. Measures should be taken to make parents 

show favo rable att itudes towards the lan guage and to des ign for L2 learners the sy ll abus 

d i fferentl y. 

Abebe Shiferaw ( 1990) conducted a research on the att itudes o f A fa n Oromo nati ve speakers 

who were learni ng A mha ri c as a second language in Sebeta Seni or Second a ry Schoo ls. T he ma in 

objecti ve of his study was to investigate the attit udes o f Afan O romo native stude nts toward 

Amh aric language, Amhari c subj ect and native Amhar ic speake rs. Accord ing ly, th e resul ts of hi s 
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stud y show that the subjects did not have a pos iti ve attitude to the language 111 general and 

Amharic as a subject in part ic ul ar. 

Tsehaye Teferra (1977) conducted a comprehensive stud y entaili ng a soc iolingui stic survey of 

language use and speakers' attitudes towards language in Eth iopia. His purpose was to 

investigate the language attitudes of Ethiopians and to relate the findings to present and fu ture 

educational po li ces and to the broader questions of cultural change. The findi ngs showed th ~t the 

respondents' language preferences in education vari ed based on their educational levels and that 

the majority, except a few Amharic mother tongue speakers who fee l that mother tongue 

education wi ll di srupt the unity of the nat ion, have a positi ve atti tude towards the mother tongue 

and its use in educat ion. Most prefer the mother tongue to be used for literary purposes a l'~ as a 

medium of instruction at the elementary schoo l level while they reject its use as a medium of 

instruction at the secondary and university level, where Engl ish was preferred. In addition. the 

att itude of speakers al so showed that the mother tongue Amharic, Oromo, Tigrinya (among 

Ethiopian languages), Arabic, French and Swahili (among foreign languages) are the. most 

recommended languages for the inclusion in the school curri culum and that Amharic should be 

used as an official language and Oromo and Tigrinya were recommended by most as 2nd and 3rd 

official languages. 

Mohammed Galib (2004) was another researcher who did a study on the attitude of preparatory 

yea r one students towards learning of Engli sh as a foreign language in Easte rn Wo ll ega. He 

main ly uses questionnaire and interview for data co ll ect ion. The resu lt of the study showed that 

student att itudes toward learning Engli sh as a second language is positi ve. 

Yohannes Adigeh (2007) conducted a study on "The atti tude of the Oromo Chri st ians towards 

the use of Amharic in the case of Ethiopian Orthodox Tewahido Church ," This study reveals that 

the Oromo Orthodox Christians have low profi ciency in Amharic ski ll s, and demographic facto rs 

(gender, age, and educational level) have affected the att itude of the respondents with no 

significant variation in attitudes between male and female. However, s igni ficant attitude 

difference was found between age groups and educational backgrounds. The study also showed 

that the Ethiopian Orthodox Tewahido Church part icularl y, Mahibere Kidusan Assoc iation has 

made an attempt to use the mother to ngues inc luding Afan Oromo for religion but that as a 

regards to Afan Oromo lexica l mod ifications are required to express some dogmati c and 
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sacramental concepts of the church. The resea rcher a lso concluded th at respo ndents were round 

havi ng low proficiency in Amharic and negative attitudes towa rds the use of the language at the 

ch urches in Orom iya dioceses. 

In general , as it can be seen from the literature review above, the studi es discussed so C1r a re 

d ifferent from the current stud y. That is, the effect of Awngi, other soc ial and psycho-soc ial 

factors, like att itude and mot ivat ion, on learni ng Engli sh as a fo re ign language by Awngi nat ive 

speakers has not been studied. Thus, it is th is gap th e present stu dy seeks to fill in. 
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CHAPTER THREE 

3. Methodology of the Study 

The study foc used on revealing the effect of lingui sti c, psychologica l and social facte- "s on 

learning Engli sh at four selected primary schools of Awi Zone in Amhara Region . To thi s effect, 

both quantitative and qualitative methods were employed because they appear to be suitable for 

refinin g the research tools such as questionnaire, interv iew, observation and testin g. In thi s 

chapter, sources of data, sample size, samp li ng technique, instruments and procedures rf data 

collection, and method of data analysis are discussed. 

3.1 Sources of Data 

The data fo r thi s study was obtained from: 

• Grade eight Awngi nati ve speaking students who are learning in sample primary schools 

of Awi Zone. 

• Engli sh, Mathematics and other natura l science subjects teachers of grade eight as we ll 

, as school principals and 

• Parents of grade eight students of the sample schools. 

3.2 Sample Size and-8ampling Technique 

Samples were common ly drawn from populat ions for language studies by random samplir'6 and 

stratifi ed random sampling, both of which have the same goa l: to create an accurate sample or 

group that is representative of the population (Brown, 1988: III). According to Brown, random 

samp li ng technique helps a researcher to ensure that each member of the population has an equal 

chance of being se lected for the sample. In sample selection, students' class room achie\ ~ment 

was put into consideration. Hence, based on the first semester resu lt of students in 20 12/ 13 (2 004 

E.C) academic year, high, medium and low mark achievers we re inc luded in the sample of the 

stud y. 

Determining the sample size and samp li ng technique conside ring the number of woradas in the 

zone under study is a matter of importance. Hence, Ollt of I I wo radas in Awi Zone, four (three 

woradas and one town admin istration) were se lected by applying the simple random sampling 
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technique. These are: Banj a, Fag ita- Lekoma, Ankesha and Injibara town ad mini stration. From 

each worada, one primary school was selected by using purpos ive samp li ng, because these 

schoo ls were se lected as mode ls in implementing Awngi as medium of instructi on from grades 

one to s ix. The school s were: Bata primary schoo l from Banja worada, Gezehara primary schoo l 

from Fagita - Lekoma worada, Sostu Gi mja-Bet prima ry school from Ankesha wo rada, and 

Bahun k primary schoo l from Injibara town admi ni strat ion. It is to be noted that the re is no fixed 

numbe r of percentage of samples that determine an adeq uate sample s ize. It rather. depends up on 

the nature of popu lation of in terest or th e data gathered and analyzed (Tesfaye (2009: 34). 

Regard ing the se lection of students in the sampled schoo ls, out of the 647 grade eight students, 

152 males and 174 fe males, tota lly 326 samp le students were se lected from the fou r primary 

sc hoo ls by proportionate strat ified technique (see Table 3.1 be low). 

Table-3.t sampled schools and sampled students in each sc hool 

No. Name of the schoo l Total number of Number of sample students 

students 

Gezehara M 71 M 36 

I (Fagita- Lekoma ) F 56 F 28 

T 127 T 64 

Bata M 67 M 34 

2 (Banja worada) F 70 F 35 

T 137 T 69 

Bah unk M 9 1 M 46 

3 (lnj ibara town) F 130 F 66 

T 22 1 T 11 2 

Sostu Gilllja-Bet M 72 M 36 

4 (Ankesha worada) F 90 F 45 

T 162 T 8 1 

M 301 M 152 

Total F 346 F 174 

T 647 T 326 
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• The sample sizes of students from each sample schoo l were determined by using the 

fo ll owing formula: 

nk.(N k x n) +N, i.e. to get the sample size of the nk strata, we mul tiply the popul ation size of the 

Nk strata (i n thi s case our k'h strata is the number of males that exist in sample schoo ls) by the 

total sample size of the current study (n= 286) and di vided to the total population size in ~ lmple 

schools (N= 647). 

Where nk 
= the sample size of the k'h strata 

Nk 
= the population size of the k'h strata 

N = the total population size 

n = the total sample size (Abebayehu et ai. , 1999: 108). 

For exam ple, to calculate the number of male students of Gezehara primary school by apply ing 

the above fo rmul a: 

Nk = 71 (the number of male students) 

N = 647 (the number of tota l students found in schoo ls unde r stud y) 

n = 326 (the total sample popu lation size) 

nk =? (the number of sample male students inc luded in the study) 

,} = (7 1 x 326) +647 = 36 

In the same way, to calculate the number of female students of Gezehara primary school by 

applyi ng the above formula: 

Nk = 56 (the number of female students) 

N = 647 (the num ber of total students fo und in schools unde r study) 

n = 326 (the total sample population size) 

,} =? (the number of sample femaJe students included in the stud y) 

nk = (56 x 326)+647 = 28 

• Afte r determining the numbers to be taken from each stratum, simple random samp li ng 

technique was employed to select the specific sample subjects. 

Concerning teachers. al l 19 teachers of Engl ish, Mathematics, and Natural Science subjects were 

incl uded in the study. The reason is; 

(a) They were manageable in size, and 

(b) These teachers teach the subjects in English which is a target language of the stud y. 
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Similarl y, fo ur princ ipa ls of the schoo ls and three vice chai rs were inc luded s in ce they were few 

in number and that number was manageab le. Rega rd ing parents, 20 parents we re se lected us in g 

simple random sampl ing method. The researcher be lieves that the num ber of pa rent respondents 

is suffi c ient for the study since quest ions related to parents' attitude towards Englis h were a lso 

provided to the students to crosscheck the responses of each gro up (studen ts and parents). In 

se lecting sample parents, rura l/urban sett ings, educati onal status of (literate/non-literate), age, 

and sex of the parents were put in to consideration. 

3.3 Research Setting 

The reason for the selection of the stud y is that the resea rcher had tau ght Engli sh in a co ll ege in 

Agew Aw i Zo ne for two years and observed that th e Engli sh language ability of th e students was 

poor. Thus, the knowledge and the sk ill s req uired in the area he lp the resea rcher see the problems 

and fac ili t ies in teaching Eng li sh as a fore ign language. 

Grade e ight was se lected because o f two reasons . First, befo re they join grade seven, the students 

had to learn a ll co urses in Awngi, w ith the exception of Amhari c and Engl ish as subjects. 

Second , grade e ight students are expected to be relatively more matured in both age and school 

life experi ence th an other students, because they are on the eve of joining high schoo l. Hence, 

they are ex pected to give rel evant information to th e study. On ly those students who have 

learned in Awngi from grades 1-6 were considered partic ipants of the study. Teachers of grade 

e ight Mathematics and natural sc ience subjects were se lected as part of the target po pulatio n 

because they teach the lesson in Eng li sh. 

3.4 Data Gathering Instruments 

A number of researchers are using mu lti-method approaches to ac hi eve broader and often bette r 

results . In favo r of thi s approach, Teshome ( 1998) argues th at, s ince each method reveals 

d ifferent aspects of empirical reality, mu lt iple methods sho uld be used in every investigati on as a 

rule. He al so noted that there is strength but more wea knesses to an y s ingle data co llection 

approach. Using more than a s ing le method thus enables the researcher to combine the strengths 

and correct some of the deficiencies of any of the so urces of data. Therefo re, the instruments 
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employed to gather the necessa ry data for the study we re questionnaire, interview, class room 

observation, and testing. Let 's see each of the instruments in detail. 

3.4.1 Qucstionnail-c 

One of the instruments used to co ll ect data was questionnaire developed by the researche r. 

Se li ger and Shohamy (1989: 172) claim that questionnaires in second language acqu ; ;ition 

research are used mostl y to co ll ect data on phenomena which are not easily observed, such as 

attitude and motivation. Accord ingly, for this research, questionnaire was taken as the main data 

gathering instrument on the attitude and motivation of students to learn Engli sh as a foreign 

language. Most of the items included in the questionnaire were open- ended questions, . ~ that 

respondents can enjoy more freedom when answering questions. The questionnaire was 

ori ginall y deve loped in Engli sh and translated into Awngi and Amharic to faci litate 

communicati on. 

The structured questionnaire (Appendix -A) fi ll ed in by students was intended to co ll ect their 

personal data, teaching-learning process, students' moti vation towards lea rning English, parents ' 

and peer influence (negative or pos itive) on their learning, mother tongue influence on learning 

Engli sh, and so on . Sixteen open-ended and eight close- ended ques tions are preser'~d in 

students' questionnaire. Then the questionnaires were di stributed to 150 sample students in the 

area under study. All of the questionnaires were fill ed in by the students and returned. 

The second questionnaire (Append ix-B) was designed for teachers of Engli sh , mathematic., and 

natural science subjects. It includes items focusing on teachers' personal data, educati onal 

qualifications. attitude towards their profess ion and instructional resources they use , students' 

language abi lity, teaching-lea rning process and others. The questions asked in thi s questionnaire 

were 14 open-ended and 9 close-ended. To facilitate the communication more, the stn' ~tured 

questions were ori ginally developed in Eng li sh and translated to Am har ic. Then the 

questionnaires were distributed to 19 teachers. All of the questionna ires were filled in by the 

teachers and returned. The third questionna ire (Appendix-C) was designed for schoo l principa ls. 

It was mainly designed to collect data on the personal information of the principals and the 

teaching faci lities in schools under study. The principals were asked to fill in 8 open-ended 
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questions which were trans lated from Engli sh to Amharic to decrease communication barrier. All 

of the questionnaires were fi ll ed in and returned .. 

To be certain that the Awngi and Amhari c versio ns are s im ilar to the English one and reduce 

gramma r and spe lling errors, the entire quest ionna ire was rev ised by Awngi and Amharic 

teachers. Retaining s imi lar trans lations and rewritin g those with differences, the final draft was 

prepared. Questionnaires were not developed to parents since some o f the parents we re il literate. 

So, interview was used as the only data collection instrum ent from parents. 

3.4.2 Interviews 

Structured interview formats were employed (items which were used for guid ed interview are 

g iven in appendices - 0 and E) . Interview guides were used to secure both first hand and 

add itional information from English teachers, parents and schoo l pri nc ipa ls and confirm the 

information gathered via qu est ionnaire . Se li ger (1989: 167) notes that th e semi-structured 

interview consists o f spec ific and defined questio ns determined befo re hand , but at the same time 

it all ows some elaboration in the quest ions and answers. On the basi s o f th is scholar' s concept, 

the structu red interview was conducted with the respondents so as to co ll ect the ev idence on 

attitude and mot ivat ion. 

Eight interview items were considered as the ma ll1 data co llection instruments 'because the 

resea rcher was prov ided with amp le opportuniti es for clarifi cation and to ask quest ions re levant 

to the researcher as we ll as to adapt techniques to the c ircumstances. Aud io recorder was used to 

save the data from the interv iewed Engli sh teachers and school princ ipa ls. Because of the 

interviewees' suspic ion on th e contents of the interview. it was imposs ible to use aud iotape for 

the interview prov ided w ith parents. They refused to be recorded for the questions may have 

contained po li ti cally sensit ive matte rs. Hence, the researcher took notes during th e interview 

sess ions and attempts were made to note the exact id eas of the intervi ewees . 

The fi rst interv iew questions (A ppend ix-D) foc used on the att itudes and motivatio ns o f schoo l 

princ ipa ls, Engli sh teachers, and thei r students in language classes . For th e purpose of 

co nfidentia lity, the resea rcher made the inte rview for each interv iewee in iso lat ion. A ll Engli sh 
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teachers and principa ls were involved in the interview. Luckil y, among four schoo l pr incipa ls, 

two of them were Eng li sh teachers and the rest two teachers of natural sc ience subj ects, whi ch 

are ta ught in Engli sh, before they come to powe r. So , th ey we re fam ili ar w ith the prob lems of 

teach ing Engli sh as a foreign language . For th is reason , the resea rcher used similar interview 

questi ons fo r both teachers and sc hoo l principals. 

The second interview questions (Appendix-E) focused on the att itudes and motivations of 

parents on English and Awngi languages as well as thei r influence (negat ive or pos iti ve) on the 

students' language learning. Twenty parents in vo lved in th e interview. The intervi ews were 

conducted in Awngi s ince it was feared that the respondents could fai l to understand the main 

idea of the question had it been conducted in Amharic. In addit ion to that, they cou ld al so fail to 

express the ir ideas properly us ing Amharic. Moreover, some of the parents were illiterate ancl 

can ' t co mmunicate in Engli sh. Hence, the researcher preferred to carry out the interview in 

Awngi. 

3.4.3 Classroom Observations 

Observation was another data co ll ection instrum ent used by the researche r to cross-check the 

data obtained through the questi onnaire and intervi ew. Wajnryb ( 1993) states that if one wan ts to 

enrich hi s und erstand ing, he needs to spend time look in g in the c lass room. The rese~rcher 

observed fo ur classrooms in four sample schoo ls, namely; Gezehara, Bata, Bahunk ancl Sostu­

Gimja Bet. This gave him a great opportunity to examine the real classroo m situation des pite the 

fact that his presence might have influenced the natural s ituati on. The observation checkli st 

(Appendix-F) was designed prior to the actual observation to serve as a gu idel ine F.". the 

observation of the d iscuss ion and reaction of English, Bio logy and Mathematics teachers and the 

students. 

Observation was a lso employed outs ide th e class room when 162 students and 23 teachers were 

unaware of the s ituation. The task mainly focused on the language use o f the participants, and 

thi s mi ght have given cl ue to the researcher to compare and co ntrast the c lassroom and non­

classroom environments . 
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3.4.4 Testing 

To assess the current status of students' performan ce in English, language skill test> were 

provided on the four language sk ill s (Appendi ces; G, H, I, J). In second language acquisit ion 

research, tests are generall y used to co llect data about the subjects' ability in areas such as 

vocabu lary, grammar, and gene ra l proficiency (Se li ger, 1989: 176) . Accordin gly, to gather 

linguist ic data, li stenin g, speak ing, read ing, and essay wri tin g tests were provided to th e st u,:ents. 

According ly, 80 students were brought to li sten to a recorded passage fol lowed by 

comprehension questions. The text was adapted from primary schoo l leaving examination of a 

zone other than the study area. This was made to keep the balance of the standard of stt ients ' 

grade level with the diffi culty of the test. The number of respondents in li stening skill test was 80 

and thi s was re lativel y more than the number of respondents in other language ski ll tests. This 

was because the data gathered through quest ionn aire indicated that among the four language 

sk ill s, listen ing was the most difficult ski ll to the students under study. By this procedur', the 

answers of comprehension questi ons were co ll ected and marked. 

A dialogue was made in Engli sh with 16 students and their response was recorded by using tape 

recorder. This procedure was used to test th e ir pronunciation, the re lat ion between questiol l th ey 

are asked and thei r response, as well as the diction they use and the coherence of id eas in their 

speech. The number of respo ndents in speak ing skill test was 16 and it was relat ive ly less than 

the number of respondents in other language skill tests. This was beca use the data gath ered 

through questio nnaire ind icated that among the four language skill s, difficulty speaking ;, less 

sk ill to learn Engli sh as a foreign language. 

Reading passage foll owed by comprehension questions was also provided to the students. Then , 

they were requested to answer a ll questions and answer sheets were co ll ected and ma rked . !T was 

intended to assess whether the students understand the meaning of Eng li sh words and conce pts 

of texts written in Engli sh. Essay writin g test was part of the lingui st ic assessmen t. Rega rding 

thi s proced ure, the students were requested to write an essay on a to pic entitl ed " Benefits of 

Tourism to Ethiopia" . The topic was taken from grade e igh t Eng li sh textbook to keep the bplance 

between the difficulty of the topic and grade leve l of students. Fo rty stud ents were in vo lved in 
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the test and all of them returned the essay they have written. Thi s test was used to assess 

grammati ca l e rrors and other related problems. 

3.5 Data Collection Pl"Ocedures 

Prior to administering the data co ll ection instrum ents to the sam ple population , the researcher 

made prel iminary vis its and contacted the principals of eac h schoo l. When it was time to 

admin ister the questi onnaire, the researcher went in person to the sc hools under study and 

administered the questionnaires to respondents. 

For the sake of clarity, before adm inistering the question naire the researcher prov ided orientati on 

about the purpose of the study. In addition, the students were informed that the ir responses to the 

questionnaire wou ld be kept confidential and that it would have no effect on their schoo l In arks. 

The students were a lso enco uraged to ask any question fo r clarificati on concerning the 

questionnaire . When the respondents fini shed respond ing to the questions, the quest ionnaires 

were co llected. Next, the resea rch er made interviews, class room obse rvation , and admini stered 

the test as ind icated in sections, 3.4.2, 3.4.3 , and 3.4.4, respectively . 

3.6 Method of Data Analysis 

The researcher employed both qualitative and quantitative methods for the anal ysis of data. The 

procedure used in analyzing the data was as follo ws. The results obtained from li steni ' g and 

read ing sk ill tests through c lose-end ed comprehension questions were co llated, tabulated and 

interpreted quantitativel y by us ing percentages. Percentages were used in pl aces where there 

were specific a lternatives. The data presented in thi s way were tallied and the tallies were 

counted and regi stered as frequency wh ich shows the number of respondents. The!' . the 

percentages were computed on the bases of the reacti on of the respondents to each item. The 

other form of presentatio n was the di scussion of th e find ings by us ing qual itative technique. The 

data obta in ed through interview, open ended questions and so me parts of the test were analyzed 

quantitative ly by using percentages and qualitatively by us ing descriptive statemen', and 

exp lanat ions. 
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CHAPTER FOUR 

4. Analysis and Interpretation of Data 

Thi s chapter deals with the presentati on, analys is and in terpretation of the data co ll ected through 

questi onnaires, interviews, observation and test. To find appropriate answers to the bas ic 

quest ions of the study ra ised in Chapter one sect ion 1.4, ana lyzed and in terpreted in fo rm ation 

gathered through the above in st ruments is of primary interest. Part o f the in fo rmat ion from 

students' test was organi zed using tables. Fo r information gath ered from students (th rough other 

instruments than testing), teachers, pa rents and schoo l pri nc ipa ls, the resea rcher d id not use table 

as the qu estions provided were open ended , a imed at giving full freedom to the respo ndents. 

Test resu lts are di sc ussed with interpretations fo ll owing each tab le for students' respo nses based 

on the type of the test. The responses of teachers, schoo l princ ipals and parents are a lso presented 

in the form of d iscussion and observatio n resu lt is di scussed separately. 

4.1 Demographic Characteristics of the Respondents 

The tota l nu mber of studen ts inc luded in the study was 326. OuLof this, 152 students (46.6%) 

we re ma les and 174 students (53.4%) were fema les. Regarding the ir age, 124 students (38%) 

were below 16 years and 202 students (62%) were between 16- 18 yea rs o ld . All of them are 

Awngi nat ive speakers. The characteristics of students inc luded in the sample study are listed in 

the tab le below. 
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Table 4.1 Characteristics of Student Respondents 

Respondents in % 

Characteristics 

Sex Male 46.6 

Female 53.4 

Total 100 

Age Below 16 years 18 

16-18 years 82 

Above 18 years -

Total 100 

Schoo l name Gezehara 20 

Bata 2 1 

Bahunk 34 

Sostu Gimja-Bet 25 

Total 100 - _. --- - -----

The number of female students included in the study is more than the number of males. TI·:s was 

because of the exceed ing number of female stude nts in classrooms. T hi s may be a res ul t of the 

cu rrent ed ucati onal po li cy that encourages fema les to participate in ed ucation equa ll y to males. 

Greatest numbers of respond ents attend at Bahunk Prima ry schoo l than the rest three sc h00 ls, so 

the number of sample students included in the study from Bahunk Primary schoo l was more than 

the number in other schoo ls. Among 326 grade e ight students included in the study, 150 

participated in fi lling the questionnaire and the remainin g 176 were emp loyed in four language 

ski ll tests. That is, 80, 16, 40, 40 in li sten ing, speak ing, readin g and writing ski!' tests 

respect ive ly. 

Among 19 teachers who were involved in the study. 12 were males and seve n were fe ma les. 

Regarding their. experience, e ight teachers had between I 1- 12 years, s ix had between fi ve to ten, 

whil e five had less than fi ve years work ex peri ence . Concern in g th e ir educational qualifi cation, 
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three of them were degree ho lders while the rest 16 were d iploma holders. There was no student­

teache r in the sample. 

Table 4.2 Chamcteristics of Teacher Respondents 

Characteristics Respo ndents in % 

Male 63 

Sex Female 37 

Total 100 

Leve l of edu cation Bache lor Degree 16 

Diploma 84 

Total 100 

Work experi ence I 1- 12 years 42 

5- 10 years 32 

Below 5 years 26 

Total 100 

Out of seven schoo l principals who were in vo lved in the study. s ix were males and one was 

female. Three of them were degree holde rs and the res t four were dipl oma ho ld ers. Regarding 

the ir wo rk experience, two of them had between 25-27 years wo rk expe ri ence, three of them 

between 6-7 yea rs, whil e two had less than fi ve years experi ence. 
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T able 4.3 C haracteristics of School principal Respond ents 

Characteristics Res pondents in % 

Male 86 

Sex Female 14 

Total 100 

Bachelor Degree 43 

Level of education Diploma 57 

Total 100 

25-27 years 28.5 

Work expe rience 6-7 years 43 

Below 5 years 28.5 

Total 100 

Among 20 parents, 10 were males and 10 were fema les. Concerning the ir educat ional leve l, fi ve 

of them were uneducated, fo ur of were educated up to grade eight, s ix of them had completed 

grade twe lve, three o f them were dipl oma ho lders and the rest two were BA holders. Regardin g 

their age, 10 of them were in between 35-45 yea rs old , fo ur of them were in between 45-50 yea rs 

old and the rest s ix were in between 50-60 years o ld. Concern ing to th e ir res idence, e ight of them 

were from rura l areas and the rest e ight were from urban areas. 
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Table 4.4 Characteristics of Parent Respondents 

Characteristics Respondents in % 

Male 50 

Sex Female 50 

Tota l 100 

BA 10 

Level of edu cati on Diploma 15 

Grade- 12 30 

Grade- 8 20 

Uned ucated 25 

Total 100 

35-45 years o ld 50 

Age 45-50 years o ld 20 

50- 60 years o ld 30 

Tota l 100 

4.2 Test Results of Students 

4.2.1 Listening skill test results 

Th is part of the test was intended to investigate the li sten ing skill of students in Eng lish. "'irst, 

the researcher orientated the students to listen to th e passage (Appendi x-G ) fro m Eng li sh 

teachers and to do the comprehension test quest ions. Nex t, papers conta ining comprehension 

questions were di stributed to the respondents. Then, the passage which was taken from primary 

schoo l leaving examinat ion of 20 I 0 was read three times by grade eight Eng li sh te : hers. 

Fi na ll y, after the students answered a ll quest ions, the resea rcher collected the papers. 

Among 80 students who took part in li stening skill test fo ll owed by 8 comprehens ion questi ons, 

only 38 students (47 .5%) scored above average (five and above). Other 18 students (2".5%) 

scored the average mark (four) and 24students (30%) be low average mark (less than four). 
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During the test session, most o f the students were observed asking fo r repetition and for meani ng 

o f words re peatedl y. 

Table 4.5 students' current listening proficiency in E nglish 

Marks out of ten N umber of respondents Percentage (%) 

Be low average 0 I 

I 3 

2 5 30 

3 15 

Average 4 18 22.5 

Above average 5 19 

6 10 

7 7 

8 2 47.5 

Total 80 100 

Based on table 4.5 , it is poss ibl e to co nclude that students ' current listening profi c iency of the 

target language is low. It is because 24 students out o f the total 80 (30%), scored below the 

average, 18 students (22.5%) sco red average marks and on ly 38 students (47.5%) scored above 

average. 

4.2.2 Speaking SldH Test Result 

This part of the test was aspired to assess the current status of students' profi c iency in speak ing 

English. Five questi ons (Appendix-H), which were taken from grade e ight Eng li sh textbook to 

help as interv iew guide, were prov ided and a dialogue was made with 16 students. T he speech of 

students was recorded and used to ana lyze the students ' profic iency in speaking. Based on the 

data on the record ed speech, the students made phonolog ical , morpho log ical' syntact ic and 

gram matica l errors repeated ly. 

46 



T hough more is not expected from primary schoo l students, almost a ll o f them are deficient in 

pron unciation, sy ll able identification, fo ll owing grammatica l rules and d ict ion. As Odl in (1989: 

30) explains, th is indicates that the phono logical struclll res of the speakers of Awngi exerted 

influence upon the pron un c iation of English . In writ ing Eng li sh wo rds, a sy llable can be 

composed of two phonemic a lphabets, but in Awngi each " fidel " stands for a syllable. Hence, 

phono logical transfer has taken p lace from Awngi to Englis h ana- imposed Awngi articulatory 

habits and Awngi phonology. 

Since Awngi is an Afro- Asiat ic language and Eng lish is an Indo-Eu ropean, there ex ist 

distinct ive segmenta l phonemes in both consonants and vowe ls. As it is li sted in tab le 2. 1, Awng i 

has lab io-ve lar plos ive phonemes Ik'" and g"'l, labio-vela r fri cative phoneme Ix'" and ry"'l, whi ch 

do not exist in Engl ish. Velar fr icat ive phoneme lxi, glottal plosi ve, at wo rd init ia l, /7/, uvu lar 

plos ives Iq, q"'l, and alveolar affricative Itsl exist in Awngi, but not in Engli sh . S imilarl y, 

interdental fricatives 18, 01, pa latal fricative IdJl exist in English, but not in Awngi. These 

differences had brought difficultie s in learning English among Awngi native speakers. The 

fo llowing data shows that how English word s are transcribed by Awngi nat ive speakers because 

of the absence of some consonant phonemes of Eng l ish in Awngi. 

Table 4.6 Errors related to misuse of consonant phonemes on speaking skill test 

G loss Wrong learner Correct English 

articulation pronunciation 

they [zej] [oe l] 

then [zen] [ow] 

judge [3"3] [ dJ"d3J 

Jump [3"mp] [dJMlp] 

thin [tm] [8In] 

think [tlllk] [8Iryk] 
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When we see the di spari ty between vowe ls of the two languages, Awng i lacks to have Jo me 

vowe l segmental pho nemes whi ch ex ist in Eng li sh (see table- 2.2). For example, front open-mid 

unrounded vowe l (£), central unrounded open-mid vowe l (3) . front open unroundecl vowe l(ae), 

back rounded vowe ls (~, D), and back unrounded vowel (a) ex ist in Eng li sh. but not in Awngi. 

Close centra l unrounded vowel "a" ex ist in Awngi but not in Eng lish. Open-mid back ro"nded 

vowe l (A) and close-mid centra l unroundecl vowel (0) al so exist in Eng li sh. but not in Awng i. 

Simi lar to the errors of pronouncing English wo rds in the absence of so me co nsonant phonemes, 

Awng i native speake r studen ts make wrong use of pronouncing the sounds or word s in the 

abse nce of some vowe l phonemes of Englis h in Awngi. Let us see the data be low. 

Table 4.7 Errors related to misuse of vowel p honemes on speaking skill test 

Gloss Wrong learner Correct E nglish 

articulation pronunciation 

egg leg] [Eg] 

earth [ urth] [30] 

and [ond] [aend] 

alms [olmz] [anlZ ] 

odd rod] [Dd] 

a ll [01] [ ~I] 

Phono logical problems related to the above d ifferences between segmenta l phonemes were 

heard from the students' speakin g skill test. Another prob lem observed from students' speech 

was repeated lexical erro rs. For instance, let 's see the follow ing sentences. which are taken from 

the dialogue with stud ents. 
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Table 4.8 Lexica l errors on students' spealdng skill test 

Students' constructions Co rrect utterances Reasons for the 

students to be 

mistal{en 

We can help we's fam il y. We can help our In correct use of possessive 

(respondent- 14 on the disk) fami ly. pronoun 

The purpose of me learning The purpose of my Incorrect use of possess ive 

is ... (respondent-4 on the di sk) learning is ... pronoun 

I like mostly E ngliz. I like English most. Lexical e rrors due to loan 

(respondent-S on the d isk) translation 

... be socia l factor lay ... ... on socia l fac tor.. Lexica l Interference Due to 

(respondent-8 on the di sk) Code mi xing 

In Awngi, almost all si ng ular possess ive pronouns are fo ll owed by suffix (-u) and the plural 

pronouns' suffix (-su) does for a ll plural personal pronouns as shown below: 

Table 4.9 Arrangement of personal pronouns in Awngi 

Subject pronoun Aw ngi Possess ive pronou n Awngi 

I [an] my [j u] 

we [inn03i] our [inn03i -su] 

yo ur s ingul a 1') [int] yo ur [k] 

you (plura l) [int03i] yo ur [ int03 i-su] 

he/she [I) i] his/her [Qiu] 

they [Q a3i] their [1J33 i-su] 
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Yarega l (2007: 25-26) uses I-ul as possess Ive marker fo r both plura l and s ingular pe"~onal 

pronouns in Awngi and recommended furthe r in vesti gation for the ex istence of suffi x (-s). The 

response to his inq uiry is that the possess ive ma rker of plura l pronouns is not onl y (-u), but (-su). 

4.2.3 Reading Skill Test Results 

To assess the current status of students' proficiency in readin g and understanding English, a 

reading passage followed by 12 read ing comprehension test questions (Appendix-I) was 

provided to the students. As the first procedure to do the test, the respondents were provided with 

a read ing passage which was taken from primary schoo l leaving examination of2011. 

Table 4.10 Students' current reading proficiency ill English 

Marks out of ten Nu mber of Percentage (%) 

respondents 

Below average 2 4 57 

3 5 

4 7 

5 7 

Average 6 7 18 

7 5 25 

Above average 8 3 

9 2 

10 -

I I -

12 -

The resu lt of students o n table 4.2 depicted that the students ' current reading proficiency is low. 

As the data on the table shows more than ha lf students who took the reading comprehensio n test 

fa il ed to answer ha lf of the questio ns prov ided. Onl y seven students out of forty participants 

scored average mark and only ten students (25%) scored above the average mark (s ix) . From this 
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resu lt, it ca n be concl uded th at currentl y th e stud ents are not at a good statu s in understand ing the 

concepts they read from a given text at their grade leve l. 

4.2.4 Writing Skill Test Result 

The students were given a top ic entitl ed " Benefits o f touri sm to Ethi opia" (A ppendi x-J ) and were 

requested to w rite a parag raph. T he topic was taken li·om g rade e ight Engli sh tex tbook. The 

prob lems frequ ent ly observed in the ir writing we re COllllllon fo r alm ost a ll stucients. These were 

spell ing, punctuation , agreement, ten se appli cat ion, use of un necessary prepositions and 

sometimes use of homophones. The spelling erro rs are presented be low. 

Table 4 .1 1 Erro rs th e students made on the w rit ing s kill test 

Studeuts' Transcription Correct Transcription Causes for the 

constructions spelling spelling error 

vis ieat [ VIZ it] vis it [ nnt] Inserti on of 

unnecessary 

vowe ls to form a 

wo rd combining 

sy ll ables vis i + eat 

tin gs [t lQS] things (911)S] M other tongue 

influence because 

of the absence o f 

interdenta l fri cative 

(9) in Awngi 

know ledge ['na :113] knowledge ['l1a: llci3] Absence of pa lata l 

fricati ve (d3) in 

Awngi 
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pure [pjor) poor [por) Use of homophone 

a irplan [erplren) ai rpl ane [erp lell1) Use of homophone 

growt [groot) growth [gro(0) Absence o f 

interdental fricative 

(0) in Awngi 

turi sm [<tumm) touri sm ['lonz.m) Substituti on of 

lette rs in places o f 

phonemes 

In writing English words, a morpheme can be constructed of two or more phonen ~s by 

combining consonant and vowe l phonemes. In contrast to Eng lish, each Aw ngi syllable 

represents a morpheme, Th is difference between the two languages becomes another reason for 

the mistakes that the students made in wri ting, Regarding the use of punctu ation marks; commas, 

periods, and apostrophes were not properly used. The arrangement of wo rds in the sentence, was 

not a lso acco rd ing to the ru les o f Engli sh grammar. There were agreeme nt errors wh ich were 

freq uentl y observed in the students' written sentences some of these were: 

• "Ethiopia is used as the countries gowth of medd le countries". 

~ It was to write: 

"Ethiopia will be grouped to co untri es of medium income". 

• " It use $ fo r the use of he". 

~ It was to write: 

" It is a source of dollar" . 

• "To uri sm in Ethiopia the smallest economy." 

~ It was to write: 

"The share of tourism in Ethi opian economy is less" . 

• "I t is Ethiopia Benefits is best country and touri sm". 

~ It was to write: 

"Ethio pia is a country that benefits from tourism". 
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The sentences on the above examples become fau lty because they lack systemati c and orderl y 

arrangement of the words. This occurs because of the difference in syntactic structure o f A \. ngi 

and Eng li sh. Most of the Awngi sentences fo llow subject+ o bject + verb stru cture while that of 

Engli sh follow subj ect + verb + obj ect arrangement. Hence, Awngi nati ve speakers face such 

syntactic prob lems in writing in Engli sh. 

The tense application in their wri tin g was a lso in co rrec t. Among the e rrors frequ ently ob' '''ved, 

the following are provided for instance. 

"Touri sm to Ethi op ia was very important today" . 

Here, the use of the past verb "was" w ith an adverb of time " today" is incorrect. 

"Tourism in Ethiopia is not good know for before ten yea rs" . 

It was to write: 

In Ethi op ia, touri sm was not we ll known before last ten years (ten years ago) 

Un necessa ry prepositions and fragments were a lso obse rved repeated ly and preposit ions were 

a lso omi tted where they co uld be necessary. Errors li ke the fo ll owing were common . 

• :. Tourist(s) come fro m in (to) Ethi op ia . 

The above sentence lacks subject-verb agreement in number because of the om ission of the 

plural marker (s). It al so lacks the preposition (to). Moreover, prepos it ions (from and to) are 

inserted with no function . 

• :. Most (of) the (people) world people came ill (to) Ethi opia and see .... 

• :. Touri sm to Ethiop ia many uses between (among) uses .. .. and so on. 

The wo rds in brackets are om itted whil e th e underlined words (prepositions) are mi sused. 

Hence, it creates commun ication barri er between the writer and the reader. Based on the above 

data, one can conclude that the students' curren t Eng lish language profi ciency is less. 
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4.3 Presentation of Data Obtained Th.·ough Questionnaire 

Almost all questions included in the questionnaire were open-ended except yes/no questions. By 

using open-ended questions, we can make respondents get freedom to write their feelings 

without restriction . As a result, the amount of information obta ined is more in open-ended 

questions than that of close-ended ones. 

4.3.1 Student Questionnaire Result 

The questions in thi s data co llecting instrument focused on the kind of motivation the students 

ho ld toward Engli sh and cross-check the att itude of students' parents towards Engli sh and 

speakers of the language. The data obtained from the students through these questi ons were 

analyzed using both qualitative and quantitative techn iques. The results of each item are 

discussed as follows. 

Item I: Would you like English to replace Awngi and be used as a medium of instruct ion 111 

primary schools? 

As a reaction to thi s statement, the majority, 95 (66%) students out of 143 said "yes" and 48 

students (34%) of the students said "no". As one can see from th is res ult, the att itude of the 

students towards learning Engli sh is a lmost pos itive. 

Item 2: If your response to question number ( I) is either "Yes" or "No" what is (a re; your 

reason(s)? 

As a reason to the ir answer for the question in number I, among 95 students (66%) said ; 

• Because it is an international language and it he lps to communicate w ith foreigners from 

almost all countries of the worid, 37 students (26%). 

• Because si nce there is no exposure to speak the language the students should master the 

language startin g from the early school leve l. 29 students (20%). 

• Because it helps us to attend different media in Eng lish, 17 students (12%). 

• It enab les us eas il y understand Englis h film s, 12 st udents (8%). 

On the contrary, the remaining 48 students (34%) sa id ; 
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• S ince Eng li sh contradicts our culture, learning in Awngi is the better way to keep our 

identity, 18 students (13%). 

• We can understand our environment in Awngi than in Eng li sh, 2 1 students ( 15%). 

• It does not help us to communicate with our parents, 9 students (6%). 

The informati on gathered through item I and 2 dep icted th e fact that the students' att itude 

towards learning Eng li sh is a lmost pos iti ve. Though the number is insignifi cant, there were 

students whose attitude towards us ing Eng li sh as a med ium of instructi on is negative. Even these 

students explained that they wou ld not oppose to learn Engli sh as a subject. The majority of the 

students have posit ive att itude towards learnin g the language and these res ults match to the result 

obta ined fl'Om related questions pro vid ed to teachers. 

Item 3: Are you interested in fore ign languages in general ? 

As a react ion to thi s question, 99 students (69%) selected "yes" and the rest 44 students (3 1 %) 

selected " no'. As it can be seen, the reaction of the students towards fore ign languages is almost 

pos iti ve. 

Item 4: If yo ur response to questi on number (3) IS either "yes" or ' no ', what is (are) yo ur 

reason(s)? 

As indicated above, the majori ty of the respondents reported that they are interested in lureign 

languages. In re lat ion to item 4, which was asked for the ir reason, majori ty of the students said; 

./ To communicate with more peop le in the wo rld , 32 respondents (22%) 

./ To have good job, 25 respondents ( 17%) 

./ To have an opportunity to get more informati on, 14 respondents ( I 1%) 

./ To go abroad, 19 respo ndents ( 13%) 

./ To be viewed as modern, 9 respondents (6%) 

The information gathered through item 3 and 4, depicted the fact that the students' ~, titude 

towa rd s foreign language, as a who le, is almost pos itive. Rega rd ing to instrum ental orientation, 

Willi ams and Burden ( 1997: I 16) states that, "An instrument or ori entati on describes a group of 

factors concerned wi th moti vat io n ari s ing fro m external goals such as pass ing exams, finan cial 
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rewards, furthering a caree r or ga in ing promo ti on" . It appea rs then that an integrative orientation 

is one of the factors that contribute towards integrative moti vation. Those whose response was 

' no' d id not mention thei r reason fo r th ei r disinterest in fo re ign languages. 

Item 5: Is yo ur att itud e toward English posit ive? 

In reacti on to thi s statement, I 12 of the respondents, 78%, picked' yes' as their answer and the 

rest 3 I, 22%, picked ' no'. 

Item 6: If your answer to quest ion number (5) is eithe r 'yes ' or ' no ' , what is (are) your reason(s)? 

The foll owin g data shows the number and percentage o f the respondents whose answer to item-

6 is 'yes ' . 

• 
• 
• 

• 

• 

It is an internati ona l language that helps us to go abroad, 32 (22%) 

By lea rning English, we can communicate to fo re igner tourists, 26 ( 18%) 

It is nowadays, a language in wh ich most of c lass subjects are being taught, 23 (16%) 

It is important fOl' job opportunities, 2 1 ( 15%) 

It is the language which is wide ly spoken by educated peop le, 10(7%) 

The rema ining 3 1 respondents (22%) whose att itude towa rds English is negat ive forwarded the 

following reasons: 

~ It is d ifficult to understand , 15 respondents (I 1%) 

~ Eng li sh is not as easy as Awngi , 10 respo ndents (7%) 

" No reason, 6 respond ents (4%) 

Item 7: Do yo u think studying English is important? Why? 

In response to item 7, though a significant number of students did not agree on the importance of 

learnll1g ng iSh-;-92 respol1l:ients- {64%-)--i ho ugn t-!o-study- J;;ng lisil-.as_u ru:e ign langu.,,,e is 

esse nt ia l. Those who were agreed on th e importance of teaching/ learnin g Engli sh panted out the 

fo ll owing reaso ns. 

a. English is a medi um of instruction in high schoo ls and othe r le ve ls of higher ed ucation 

( 15%). 
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b. [t enables the learners to co nverse with the peo ple around th e world s in ce it is an 

international language ( 11 %). 

c. [t helps fore ign language learners for better job opportunities in governm enta l and non­

gove rnmental organizations (13%). 

d. It is a common course to pass exams in hi gher educational levels (19%). 

e. It helps to read books written in Engli sh (6%). 

Among 143 respondents, 5 1 of them (36%) do not believe in the importance of learning/teaching 

Engli sh as a foreign language in Awi zone because of its difficulty. Those who did not agree on 

the importance of learning Eng lish as a foreign language put their reasons say ing; "Even if one is 

perfect in Eng li sh and can't communicate in Awngi , he/s he can 't be candidate for many jobs. 

like: teaching, hea lth services, etc . equal to Awng i speakers". Some others said , because it is 

difficu lt to learn and no need of killing our time learn ing a foreign language. 

According to A lemgena (2008: 53), it is difficult to acquire a second language when the learner 

is neither in strumentally nor integratively motivated. Genera lly, most of the respondents seem to 

believe in the im portance of learning English for reasons of instrumental motivation. 

Item 8: Do yo u feel confident when you are asked to speak in Eng li sh in classroom? Why or why 

not? 

In response to this question , 107 students (75%) responded ' no ' and the remaining 36 (25%) 

responded' yes' . 

Most of the students responded' no' gave reasons for the ir cho ice as fo llows: 

a. I don ' t even understand the instruction we ll ( 19%). 

b. My fr iends laugh at me when I make a mistake in using Eng li sh (30%). 

c. Engli sh has been g iven onl y as a subj ect from grade one to s ix. Hence I have not mastered it 

yet ( 16%). 

d. I fee l that I can't speak the language in an appropriate way (10%). 

As Hamer ( 1983), students a re directed by their peer rather than any other group In the 

community at a youn ger stage. Then, he extended hi s exp lanat ion as: whatever a reason 
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operating in any g iven case, the outcome is that an indi vidual 's peer may shape views, as we ll as 

behavior more than hi s parents do. In th is study, the res ponse of th e participants a lso indicates 

that the laughter of their fri ends prohibited the students from acti ve ly participat ing in Eng li sh 

language classes. Here, one can eas ily understand that the e ffect of peers on the students' 

attitudes towards learn ing Engli sh as a foreign language. 

Almost all of those who responded "yes" d id not mention their reasons. Only three respo ndents 

of them reported that they would like to improve their speaking skill by active ly pa rticipating in 

such occasions. 

Item 9: Do you think studying Eng lish is important to get a good job? How? 

In response to the above quest ion, 123 students (86%) thought that studying Englis h is important 

to get a good job. They put the importance of Engl ish as follows: 

'i. Since Engli sh in an international language, when we are well educated in Engli sh, we 

compete on the world market for a job and have wide opportun ity to get good job, 75 

students (52%). 

~ Most wo rk places like non-governmental organ izations (NGOs) requ ire candidates with 

good command of Engli sh language, Therefore , studying Eng li sh enables as a get good 

job, 68 students (48%). 

These who did not think study ing Englis h is important to get good job did not c learly point out 

the ir reaso ns. They s impl y sa id; " It is not necessa ry fo r Awi zo ne candidates, because the 

compet it ion forjob in ou r zone is not in Awngi , not in Engli sh" . 

The above result c learl y shows that the majo rity of students were lea rning Eng li sh for 

instrumental reaso ns and 20 respondents ( 14%) did not beli eve in the importance of study in g 

English as a foreign language in Awi zone, This impli es that th ey are neither in strumentall y nor 

integrative ly mot ivated. Generally speaking, the majority of students seem to believe the 

importance ofteach ing/ learn ing Eng li sh for instrumental reasons. 

Item 10: Do your parents encourage you to learn English? 
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According to McLaughlin ( 1985: 186), second language lea rn ers deve lop negati ve or pos it ive 

atti tude towards second language learn ing because o f the innuence of pa rents ' attitude towa rd s 

seco nd language (L2) learn ing. 

In reaction to item 10, 103 students (72%) p icked "No" and the rest 40 (2 8%) p icked " Yes" . The 

data obta ined from thi s item show that majority o f respondents' pa rents do not have deep 

knowledge on the ad vantages of learnin g Engli sh. Hence, th e pa rents do not encourag. the ir 

children to lea rn Eng lish. As a res ult, the students' attitude towards learning Eng li sh seems to 

become negati vel y in fluenced . Thi s was cross checked by aski ng the students questi on num ber 

five, which was des igned to find out the att itude of students towards learnin g Engli sh as a 

foreign language. In addi t ion to thi s, atti tude of pa rents was cross checked through the inte 'v iew 

whi ch was provided to pa rents about their att itude towards the ir children' s use of Engli sh as 

mediu m of instruction. 

Item II: If your response to quest ion number ( 10) is "No", why? 

In reacti on to item II , the respondents sa id: 

• They do not have deep knowledge on the ad van tages o f learn ing Engli sh, 2 1 respondents 

(20%). 

• They are not inte rested in English language s ince they cannot spea k it, 52 responder s 

(5 1%). 

• They ass ume that students fail exams because of the d iffi culty of Engli sh language, 30 

respondents (29%). 

Here, one can understand that pa rents do not encourage the ir chil dren to lea rn Engli sh. Hence, 

lac k of encouragement led the students to be bored and negat ive ly inn uenced in learn ing 

Engli sh. 

Item 12: What hindrances do yo ur parents face to he lp yo u to learn Engli sh? 

As the data obtained fro m this item revea ls, the respondents sa id: 

\ 

• My parents are poor and cannot buy reference materia ls, d ictionari es, and other fac il iti es, 

48 (34%). 
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• 

• 

• 

• 

They do not know the advantage of learning Engli sh, because they are illiterate, 40 

(28%). 

They remember Itali an in vas ion o f Ethi op ia and hate fo re igne rs pretend ing that Italians 

are Engli sh speakers, 32 (22%). 

They do not have extra time to help me to stud y Eng li sh, 20 (1 4%). 

The rest 3 (2%) did not respo nd for thi s item. 

item 13: Do you r parents think you should devote more time to studying Engli sh? 

As a reacti on to thi s quest ion, 92 students (64%) se lected "no" and the remaining 5 1 (36%) of 

the students se lected "yes". According to the result, the attitude of parents towards English 

language is almost negative. 

Item 14: Does your Engl ish teacher fo ll ow a student centered teaching style? 

As a reacti on to thi s quest ion, 102 students (71%) se lected "yes", and the rema ining 41 (29%) 

selected "no". From the above result, one can conclude that the students are interested in the ir 

Engli sh teachers ' teach ing sty le and they are attracted by the teac hing sty le of the ir teachers. 

item 15: Does your English teacher provide the necessa ry teaching a ids? 

In reacti on to thi s questi on, 47 students (33%) responded as the ir teacher provide teac hing aids. 

The majority, 96 students (67%), responded as it is insufficient. Their reaso n - for the 

di ssati sfaction was because the material s are not proportional to th e number of stud ents to use 

individually. Generally speak ing, most of the students are unsati sfi ed of the teaching aids that 

Eng li sh teachers prov ide. 

Item 16: Do yo ur friends encourage yo u to practice Eng li sh as much as poss ible? 

As a reaction to thi s q uestion, most of the students. 81 (57%). se lected "No" as their answer and 

the rest 62 (22%) selected "Yes". 

Item 17: If yo ur response to question number ( 16) is "no" why? 
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As the data obta in ed from thi s item reveals, a lmost a ll students responded that their friend s 

make laughter when they speak in Eng lish in classroom and outside. Hence, most of the time, 

they prefer to be si lent in c lassrool11 s and outs ide not to be laughed at. Fro l11 the data obtained 

from students us ing itel11 17, one can deduce that th e students ' l11oti vatio n and attitude lL ,va rds 

Engli sh and the learning of Engli sh as a foreign language was hi ghl y affected by the att itude of 

th ei r peers. 

Item 18 : Do yo u want your Engli sh teacher trans late l110st English words to Awngi? Why? 

In response to the above questi on, a great proportion of th e stud ents under stud y, 90 (63%), 

respo nded "yes". The remain ing, 53 (37%), responded "No". Those w ho said "yes" put the ir 

reason as : It is difficu lt to understand what the teacher says in English (35%); I do not know th e 

l11 eaning of wo rds in Eng lish text book (28%) . T hose who sa id "No", on the contrary,just"'ied: I 

should experi ence and understand what the teacher says (23%); I o nly want English teacher to 

simp lify the words he/she use instead of asking to trans late most wo rd s in to Awng i ( 14%). 

Item 19: Do yo ur class mates laugh at you when yo u speak Engl ish? 

In reaction to thi s statement. almost a ll students, 92%, picked " Yes" . O nl y 8% picked ·'No" . 

From th e abo ve data one can understand that att itude of the students is negati vely influenced by 

the ir peers. 

Item 20: If your response to quest ion number ( 19) is "yes" why? 

As the data obtai ned from the students, usi ng item 20, the reason for the students ' peers to laugh 

at the students is expectati on of language use errors. As indicated above, the majority of students 

reported that the ir fr iends laugh at them, sometimes, without even hearing l11i stakes fro l11 them. 

T his unreasonable laughter embarrasses the students and they become si lent. From this , one can 

co nc lude that the students ' atti tude towards lea rning Eng li sh is negative ly influenced by the ir 

pee rs. 

Ite l11 2 1: Which language ski ll (s) (l istening, speak ing, readin g, writin g) is (are) l11 0re difficult to 

lea rning Engli sh? Why? 
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In response to the above question , 17% of the students said li sten ing is more difficult than other 

skill s. The ir reaso n for the difficu lty is that ; " I use Engli sh onl y in the schoo l compound and out 

of th is no one talks to me in Eng lish". Some studen ts (35%) rep li ed that speak ing is difficu lt. 

Their reaso n was the same as the students who sa id li sten in g is difficult. Some others ( 19%) 

responded that readin g is more diffi cult. Their reason for the difficulty was related to spe ll ing. 

The rest (29%) rep lied that writing is difficu lt. The reason fo r the ir response is that Eng li sh is 

more d iffi cul t to write compared to Awng i because a word has more mean in gs based on the 

contexts. 

From the above data one can understand that the main prob lem of students to lea rn Engli sh 

seems to be lack of exposure to Engli sh (TL) speak ing community. As the data indicates, the 

other problem is language d istance between the ir mother tongue and the target language 

(Engli sh) . Regarding exposure, Oxford and Shearin , 1994, states that fore ign language learners 

are surrounded by their own nat ive language and have to go out of the ir way to find stimu lation 

and in put to the target language. In relat ion to language distance, Cunningswo lth ( 1984) states 

that Eng li sh can be more or less d ifficu lt to learn , depending on how different or s imilar it is to 

the language th e learne rs already know. 

Item 22: What differences do yo u observe among yo ur Engli sh teac hers and teache rs of other 

subject be ing taught in Eng li sh? 

In response to item 22, a lmost a ll (94%) of the students rep li ed that in lan guage use, Engli sh 

teachers are better than teachers of other subj ects being taught in Engli sh. The respondents al so 

reported that Engli sh teachers are much better than teachers of Mathemati cs and other Natural 

Science subj ects, which are given in English language , in givi ng examples for the lessons in the 

subj ect matter they teach. 

Item 23: What cha ll enge do you face in learning Eng li sh? 

As a react ion to item 23, students mentioned the fo ll owing cha ll enges: 

• My parents do not have knowledge of Engli sh la nguage and I ask no one for c larification 

when I do home works ( 13%) 

• Econom ica l prob lems to buy dictiona ry and reference books ( 10%) 
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• 

• 

• 

• 

Lack of exposure to speakers of Eng lish (25%) 

English by itself is d ifficult language to learn (12%) 

No one he lps me practice Engli sh out of class (19%) 

Fear of rebukes from friends and parents (2 1 %) 

It was poss ible to cross-check the resu lts o f data from items 12. 13 and 16, through th e resu lt of 

item 23. This indicates that the stu de nts are more negati ve ly innuenced by the attitude of parents 

and peers as we ll as lack of ex posure to the target language. 

Item 24 : How are these chall enges in nuenc ing yo ur proficiency in Engli sh? 

In response to item 24, most of the students sa id that because of these cha llenges, we become 

bored to learn Eng lish. Somet imes we beco me hope less s ince Engl ish is a med ium of instruction 

through our li fe starting from grade seven. 

In gene ra l, the data obta ined from the stud ents through the questionna ire shows that, though the 

attitude and motivation of the students towards learn ing English is positive, it is highl y 

innuenced by external facto rs menti oned on item 23 above . Of co urse, there was insigr:fi ca nt 

number of respo nd ents who had negative attitude towa rds the language. Test res ults a lso show 

the students' current status of Engli sh proficiency is low .. Almost all o f the students part ic ipated 

in the study were observed w ith difficu lties to communicate in Eng li sh. 

4.3.2 Teachers' Questionnaire Result 

To obtain more deta il ed data and to confirm the information gath ered from the stud ents, the 

researcher prepared a questionnaire to teachers. Teachers of Engli sh, mathematics, as we ll as 

Natural Sc ience subjects, which are given in English language, were partici pants. The qu o sti ons 

which were inc luded in teachers' quest ionnaire were a imed at co ll ecting in fo rm ation on the 

att itude and mot ivatio n of teachers and students. Moreover, it was a lso a imed at gathering data 

on the current status of students ' Engli sh proficiency. ava ilabi li ty of educat ional fac il it ies in the 

schoo ls and, identify ing majo r problems that affect students' Engli sh proficiency. Th~ data 

obta ined th ro ugh these questions were analyzed us ing qua litative techni que. S ince the number of 
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respondents is few, the resea rcher did not lise tables to anal yze the response of teachers. The 

resu lts of each item are di scussed as follows. 

Item I : Are yo u interested in your profess ion? 

As a reaction to thi s statement, 18 teachers out of 19 (95%) se lected "yes" and only one teacher 

(5%) of the total samp le se lected "no". Based on thi s result, it can be conc luded that the attitude 

of the teachers towards their profess ion is almost positi ve. 

item 2: If yo ur response to question num ber ( I) is "no", what is (are) yo ur reasons (s)? 

In reaction to item 2, one respondent (whose answer was no) sa id, it is a profess ion which needs 

commitment and hard work. But when we see the work load compared to the payment, my sa lary 

does not satisfy me. 

The information gathered through item I and 2 depicted the fact that the teachers' attitude 

towards the ir profess ion is a lmost positive. Though the number is insignifi cant, there was a 

teacher whose attitude towards teaching profess ion is negative because of less amount of sa lary 

paid to teachers. 

Item 3: Do you th ink us ing Eng lish as a medium of instruction 111 primary schools IS 

advantageous? 

In response to this questi on, 16 teachers out of 19 (84%) picked 'yes' as th e ir answer and the rest 

3 teachers ( 16%) thin k that using Engli sh as a medium of instructi on is not adva ntageo us. From 

thi s response, one can understand that the attitude of teachers' att itude towards using English as a 

med ium of instruction is almost pos itive. 

Item 4: if you r response to question number (3) is either "yes" or " no", what IS (are) your 

reason(s)? 

As a react ion to item 4, 74% of the teachers sa id that, the students wou ld join high schoo ls in 

wh ich Engl ish is used as a medium of instructi on for a ll subj ects. Hence, they sho uld master th e 

language from the ir ch il dhood. Two teachers ( 10%) said , it is advantageous because English is 

an international language and it he lps the students to communicate w ith the peop le aro und the 
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world . There were also teachers who sa id "because il helps the students to adapt the new 

technology which uses Engli sh as communication media" . Teachers whose response to qu,sti on 

number three was "no" ( 16%) d id not put the ir reason. 

Item 5: Are the students eager to learn English and active in Engli sh language c lasses? 

As a reaction to item 5, 14 teachers out of 19 (74%) picked "No" as their answer and the r( ;t fi ve 

(26%) p icked " Yes". Based on the informat ion gathered fro m teachers about the act ivity of 

students in classrooms, one can conclude that the student s are less moti vated to learn Engl ish as 

a foreign language. 

Item 6: If yo ur response to the above question is either "yes" or " no", what do yo u think the 

reason is? 

In reaction to item 6, wh ich was asked for the reason , different reasons we re g iven from the 

respondents. Respondents who ticked "yes" (26%) reported that; "few students are eager tr learn 

Engli sh because they sco re good marks in Eng li sh exams and they want to learn other language 

than the ir nati ve language" . 

Teachers who said the students are not eager to lea rn Eng li sh and th ey are not active in E~g li sh 

language c lasses (74%) put the ir reasons differentl y. Amo ng 14 teachers who answered "No" fo r 

item 5. 10 teachers (53%) reaso ned mother tongue influence fo r students ' lack of eage rness and 

loss of act ive parti c ipation in learning Eng li sh. That is, the stude nts we re taught almost all 

subjects in Awngi from grade 1-6 and mastered Awng i than Amhari c and Eng li sh whi c~ were 

given as subjects. Hence, the students tend to learn in Awng i than Eng li sh. Other two teachers 

( I I %) exp la ined that, the cul ture of the peop le around the students restricted them from 

commun icating in Engli sh. Even parents of the students ass ume Engli sh as "birds' - language", 

since they do not understand its meaning. The remain ing two teachers ( II %) reported that, the 

stude nts think Eng li sh is difficult, so they become less interested in it and become pass ive in 

Engli sh c lasses. 

Item 7: Do the students communicate in Engli sh o utside the classroom? If not, why? 
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Al most all teachers (89%) stated that the students do not communicate in English outside the 

classroom. The reason they give was that, the students prefer Awngi to Engli sh because no one 

encourages them to communicate in Engli sh. Instead , thei r friends and classmates laugh at them 

when they speak Eng li sh. In add ition to thi s, the stud en ts expect Engl ish as a subj ect to pass 

exams rather than a language which is used to communicate with other people. Two teachers 

(II %) did not respond to item 7 accordingly. 

Item 8: Do the students attend English classes regularl y and do home works? If not, why? 

The reactions of teachers to item 8 indicate that, 14 teachers (74%) confirmed that some of th e 

students do not do their homework and do not attend c lasses attentive ly. The teachers stated the 

reason for such behav ior of the students' as: "The wo rk burden which is imposed on the students 

at home restricted the students from doing homework and attending classes regularl y" . Other 

three teachers (16%) reported that the students do not do home works because of shortage of 

textbooks, s ince a textbook is given for two 01' three students. The remaining two teachers ( 11 %) 

responded that most of the students do home works and attend classes regularl y. From thi s, one 

can-understand that the students are negatively influenced by their parents due to the job burden 

that the parents impose on them as well as shortage of text books. 

Item 9: Do the students understand English radi o program lessons? 

In reaction to thi s item, 14 teachers (74%) se lected "No" whi le the rema ining 5 teachers (26%) 

se lected "yes" . Based on the above information, one can conc lude that the stude nts hardl y 

understand Engli sh radio program lessons. It results from the poor li stening skill of the students, 

which was crosschecked through the li stening skill test. 

Item 10: Do the students ask the teacher to translate each English word in to the ir native 

language? 

The response of all 19 teachers for item 10 was "yes". It indicates that the students are more 

dependent on their nati ve language and have more diffi culty to understand the meaning of each 

Engli sh word. 
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Item II: Do you think the current grade eight students' performance of Eng li sh language fit s 

their level? 

Regardi ng the current knowledge and ab ili ty of students und er stud y in the major skill s in 

Engl ish, the data gathered from teachers ind icates that the students ex ist in poor performance. 

Among 19 teachers, 15 (79%) responded that, the cu rrent Engli sh performance of students under 

study does not fit the ir grade leve l. On ly four teac hers (21 %) indicted as the students' 

performance fits the ir grade level. From the information above, it can be understood that the 

students do not exist in a s ituation to adopt the difficulty of learning Engli sh as a forei gn 

language. 

Item 12: If your response to the above question is "No" , what do you think is (are) the reason 

(s)? 

In reaction to item 12, the respondents put different reasons. About 62% teachers said that, the 

students just communicate in Awngi because of mother tongue influence. As a result, most of the 

students don 't know even the meaning of common Engli sh words. 23% teaches also sa id, the 

content of English textbook the students are learning is beyond their leve l. The rest (15%) said , 

sufficient textbooks and reference material s are not availab le in schoo l libraries for the students 

to practice Engli sh. 

The information gathered through items I I and 12 depicted the fact that the cu rrent grade eight 

students ' Engli sh language performance doesn ' t fit their grade level. The reaso ns mentioned 

above are explained as the factors th at negati ve ly affected the students' Engl ish language 

performance. 

Item 13: Are there adeq uate reference material s (gram mar books, d ict ionaries, and so on.) on 

English for the students to practice/ im prove the ir language sk ill s? Ifnot, why? 

As a response to item 13, 15 teachers (79%) repo rted that the re are no adeq uate reference 

materia ls on Engli sh to improve students ' language skill s. All of these teachers raised lack of 

budget as a reason for the absence of reference materia ls in libraries. The rest fou r teachers 

(21 %) reported that the number of reference books and students is not propo rtional , that is, the 
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number of students exceeds th e num be r of reference mate rial s and textbooks. Amo ng these 

respo ndents, two of them said th at, even the lim ited num be r o f boo ks is not pro perl y used s in ce 

the students do not stay at li braries after a schoo l t ime. Accordi ng to these teachers, most of the 

students are from rura l areas and spend the ir t ime he lp ing parents at home. Hence, th ey have no 

ti me to read at libra ries. The data obta ined through item 13 revealed that there are no adequate 

refe rence materials beca use of lack of budget. Furth ermore, th e data in d icates that the students 

are restricted fro m using libraries because of job burden at home. 

Item 14: Are there suffi cient teacher's guide books? 

Regarding the avai labili ty of teacher's guide, 14 teachers (74%) reported there is no teacher' s 

gui de . Only fi ve teachers (26%) expla ined th at there are teac her gui des which are o ld and 

d ifficul t to read. 

Item 15: Are there suffi cient recorded materia ls in Engli sh fo r students to pract ice 

listening? 

As a reaction to item 15, al l of the respo ndents reported that there are no recorded materia ls in 

Engli sh in th e ir schoo l. 

Item 16 : Is the number of students in classrooms manageable? 

For thi s statement, most of the respondents (68%) re ported that the number of students in 

classrooms is high. Hence, it is diffi cult to check home works and to make the students do group 

wo rks . On the other hand, a s ignifi cant number of teac hes (32%) reported that the numoer of 

students in c lassrooms is managea ble. Th is information revea ls that the stud ents are learni ng in a 

crowded situat ion that there is large nu mber o f students in classrooms. 

4.3.3 Results Obtained from Questionnaire to School Principals 

The researcher be lieved that it is essent ia l to gath er data which is re lated to the prov is ion of 

schoo l facil iti es in each sample schoo l from schoo l princ ipa ls. Hence , a quest io nnaire with e ight 

items was prepared and the data gath ered through these quest ions were ana lyzed in a fo rm of 

d iscussion. In the same way to teachers' questi onnaire res ult, the researcher d id not use tab les to 

anal yze the res po nses o f schoo l princ ipa ls because they were few in numbe r. 
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With the exception of Gezehara primary schoo l which has no vice school principal, each school 

principa l and vice princ ipal in each sample school partic ipated in the stud y, All q uest ions for 

schoo l principals were open-end ed, Luckily, most of the schoo l principa ls were Englis h teache rs 

befo re they become to schoo l admini strato rs, Since the teache rs and schoo l princ ipa l~ have 

related background, some quest ions were identical for both teachers and school prin c ipals, 

Item I : Are there sufficient Engli sh textbooks for students? If not, why? 

In response to this questi on, a ll schoo l principa ls sa id 'No', They repo rted the reasons r)r the 

shortage of textbooks in two ways. The first reason that most of the school princ ipals share is 

curri culum change. That is, when the curriculum changes, the books need to be changed. For this 

reason, the newly printed textbooks do not be dist ributed to schoo ls on the t ime they are 

req uired. As a resu lt, the students share a book for th ree or four because of thi s short? ~e of 

textbooks. 

The second reason that the schoo l princ ipa ls put as a reaso n fo r the shortage is students 

themse lves. The students do not use textbooks properly and as a result, the newly printed '>ooks 

become out of use with in two or three years. This brings shortage of textbooks in schoo ls. 

Item 2: Are the re adequate reference mater ia ls on Eng li sh for the stud ents to practice/improve 

thei r language sk ill s? If not, why? 

In reaction to item 2, s ix of seven schoo l principa ls under stud y (86%), reported there are no 

adequate Engli sh re fere nce material s in the ir school. Eve n one schoo l principal, who sa id yes, 

indicated th at though there are some reference mate ri a ls. it is d iffi cu lt to say they are enough. 

The reaso n they give for thi s problem was the same in each school. That is. the schools poven't 

enough budgets to buy reference books. The above data ind icates that the students have no 

access to reference books that can he lp them to refer the points they learn in c lassroom. 

Item 3: Is there sufficient teacher 's guide? If not, why? 

Almost all school principa ls state that there is no teacher's guide in their schools. In addit ion, in 

instances of observation , it is found out that there are few old teachers ' guide books in only one 

schoo l amo ng the schools under stud y. Even in these guide books, some pages are not avai lable 
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and th e books do not match with most parts of the textbooks in the new curri culum. Th is revea ls 

that Engli sh teachers in the schoo ls under study are teachin g witho ut teache r's guide. 

Item 4: Do c lassrooms contain adequate chairs and tab les compared to the number of stud ents? If 

not, why? 

In response to item 4, five respondents out of seven, (71 %) sa id that compared to the number of 

students, the re are no adequate chairs and tables. The rest two schoo l principal s (29%) stated that 

there are combined cha irs for students, but the re are no tab les and chairs for teach ers. When they 

are asked the reason for the shortage o f cha irs and tables compared to the number of students, the 

respondents who said ' no' responded that thei r schoo ls haven ' t enough budget to keep the 

ba lance between the number of students and prov is ion of chairs and tables to students. From the 

above data one can understand that the students are lea rning in s ituat ions whi ch there are no 

eno ugh chairs and table in c lassroo ms. 

Item 5: Do you think that us ing Engl ish as a medium of instructi on in e lementary schools In 

beneficial? Ifnot, why? 

As reaction to the above question, all school princi pal s think that us ing Engl ish as a medium of 

instruction in el ementary schoo ls is beneficial. They poi nted out the reasons of their answer In 

favor of using Engl ish as medium of instruction as fo ll ows: 

a. Engli sh is an international language and he lps the students to their career. 

b. S ince they learn all subj ects in hi gh schoo l using Engl ish as a medium of instruction , they 

shou ld master the language from lower grades. 

Item 6: what majo r factors (psycho- soc ial , psychol ogica l, lingui stic) do you think affect 

students' English language proficiency in your schoo l? 

The respo ndents indicated different factors they thought affect students ' Eng li sh language 

proficiency. Psycho-soc ial factors like : 

~ Lack of exposure to Eng li sh speaking community 
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»> Negat ive att itude of the peop le around the students towards Engli sh and Engl ish spe~kin g 

community, that is, they do not encourage the students and laugh at th em when they 

communicate in Eng li sh were po inted out. 

As psycholog ica l facto r, the respondents li sted the fo ll owing facto rs. 

»> Considering Engli sh as difficult language. 

»> Fear of making mistakes when using Engl ish. 

»> Consider ing themselves as someone who cannot communicate in Engli sh. 

The respondents a lso mentioned some po ints whi ch they think are lingui sti c factors that affect 

students' English proficiency. They are: 

»> Mother tongue influence that is, us ing words and phrases of their mother tongue whil e 

they are commun icating in Eng li sh (code-mi xing). 

»> Difference in grammatica l structure between Awngi and Engli sh(in Awng i sentence are 

commonly constructed in S+O+V pattern whil e Eng li sh sentences follow S+V+O 

pattern). 

»> Learnin g in three languages (Awngi, Am haric and Engli sh). 

Item 7: Which factor do you think strongly affect students' English proficiency? How? 

As a reaction to item 7, five respondents among seven samples (71 %) stated that psychological 

factor strongly affect students' Engli sh profi ciency. Their answer for the extended questi on, 

" How?" was almost the same. That is, fear of makin g mistakes in front of other people as we ll as 

the assumption and expectation of di ffic ul ty of English. The rest two school princ ipals (29%) 

indicted that mother tongue in fluence more restri cts th e students not to master Eng li sh. The 

above finding shows that psychologica l factor more in flue nces the students th an socia l and 

lingui stic facto rs. 

Item 8: In your op lll lO n, what measurements shou ld be done to Im prove students ' English 

performan ce in your school? 

The respondents mentioned the fo ll owing po ints as measurements to improve students' Engli sh 

performan ce. 
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.:. Students should be encouraged to use Engli sh inside and outside the class room . 

• :. Students who acti ve ly pa rticipate in Engli sh classes should be awarded to moti vate 

others . 

• :. No one shou ld discourage students when they com mit mistakes in using English . 

• :. Capacity bu il ding trainings should be provided to teachers . 

• :. Suffic ient reference materi a ls shou ld be ava il able in school li brari es . 

• :. Much effort should be put into bui ldi ng positive attitude of the students towards English 

language . 

• :. Engli sh language classes should be used for communicat ing in Eng li sh. 

4.4 Interview Results 

An interview was carried out with four Engli sh teachers, four school principals and !. /enty 

parents to further assess the attitude and motivation of students , Engli sh teachers, school 

principals and parents. In addition to this, the interv iew was also aimed at collecting data on the 

problems hindering students' proficiency in Engli sh and so lutions that help to all ev iate the 

problems. 

The data obtained through the interview were ana lyzed using qualitati ve technique. Below are 

the resu lts of the interview. 

4.4.1 Interview with English Teachers 

Item I: what problems encounter your students to learn Engli sh due to mother tongue (Awngi) 

influence? 

In response to thi s question , three of fou r interviewed Eng li sh teachers (75%) stated that Awngi, 

as a mother tongue to the students, dominated Eng li sh. Hence, the students do not speak Engl ish 

out of Engli sh classes. They on ly communicate in A wngi because of lack of exposure to Engl ish. 

The rema ining one Eng li sh teacher assoc iated the problem with the attitude of parents and peers 

that they discourage the students when they are mistaken in using Eng li sh. He claimed thdt the 

society discourage the students saying 'don' t speak bird language!' because most of them are 

ill iterate. 
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The above info rmati on reveals the fact that the students seem to be influenced by their mother 

tongue, though it resulted from many factors mentioned above. 

Item 2: Amo ng the fo ur language sk ill s, which is more difficu lt to the students to learn Engli sh? 

Almost all teacher respondents stated that speak ing and wri ting are the sk ill s whi ch impose more 

d iffi culty on the students. Concerning listening and read in g, one teacher respondent for eac h sk ill 

reported the skill is more difficult than other language sk ills. 

Item 3: How do yo u evaluate the att itude of your stud ents when yo u make use of Eng li sh in the 

classroom? 

This item was a imed at investi gating attitude of students towards English in the eyes of the 

teachers. All of the interviewees reported that the stud ents have pos itive attitude towards English 

and they were happy in Engli sh c lasses . They further expla ined that the students ask questions 

beyond the content of textbooks due to the ir interest to the language. 

From the above data, one can understand th at the students· attitude towards Eng li sh is pos iti ve. 

The finding of students' quest ionnaire about the attitudes of students towards learning Engli sh 

was cross- checked by tire response of Engl ish teachers about th e att itude of their students 

towards learning Engli sh. The res ults on both questi ons indi cate that the studen ts have pos iti ve 

att itude towards learn ing Eng lish. 

Item 4: What is your reaction o n using English? 

l' In education? 

l' At home? 

l' At offi ce? 

In reaction to this question, a lmost a ll of the teachers reported as they have the same experience. 

All of them said that they use Eng li sh when teachin g Eng li sh and natural sc ience subj ects and 

. they translate d iffic ult words to Awng i and Amharic . The teachers reported that th ey use Englis h 

at home onl y when they he lp their chi ldren stud y Engli sh. 

Concerning uSlllg Engli sh at offi ce, most of the interviewees reported that they do not use 

Engli sh for com municati on purpose. They onl y use Awngi and Amharic . One of th em reported 
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that he uses Eng li sh on English day once a week and another one said that he uses Engi ,sh at 

office in co mb ination to Awng i and Am haric. The above data ind icates that most of th e teachers 

do not freq uentl y co mmunicate in Engli sh. Th is in its turn mu ltip li es students' lack of expos ure 

to Eng li sh speak ing people. 

Item 5: What do yo u fee l if English rep laces Awngi as med ia of instru ction? 

As a response to item 5. so me teac hers are in favo r of Engli sh to be used as med ia of instructio n. 

A few teachers reported that s ince Awngi has got limi ted funct ions and terminates at the end of 

the first cyc le of primary educati on, it should not be used as a med ia of instruct ion instud, it 

shoul d be g iven as a subject. 

Teachers who are aga inst Eng lish to replace Awng i a rgued that the students can understand the ir 

environment in Awngi th an in English. In add ition they sa id, since English is new :0 the 

students, if it is used as med iu m of instruction at lower g rades, the students w ill not understand 

the content of the subj ect matter. 

4.4.2 Interview with School Principals 

To cross- check the responses give n by Eng lish teachers, the same interview guide lines we re 

used to interview schoo l princ ipa ls. T hi s was because the schoo l principa ls had a lmost si mil ar 

background to Eng lish teachers si nce so me of the schoo l princ ipa ls were Engl ish teachers and 

so me others were teaching subj ects whi ch are be in g taught in Eng li sh language . The res ults of 

interv iew with schoo l princ ipal s were discussed as fo ll ows. 

Item I : What problems do yo ur students encounter in learn ing Eng li sh due to moth er tongue 

(Awngi) in fluence? 

When the resea rcher raised thi s question, three o f th e fo ur interviewees (75%) stated that the 

students have no ex pos Ul'e to Eng li sh both in th e school enviro nment and at home. They only 

use Engl ish when they learn Englis h and natural sc ience subj ects. One school pri nc ipa l (25% of 

the total) reported that Awngi interference frequent ly occ urred when th e students sPeak in 

Engli sh. Thi s code-mix ing influences the students not to use Eng lish e ffecti ve ly. The response of 

English teachers and schoo l principa ls to this q uestion was a lmost s imilar. 
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Item 2: Among the four language ski ll s, which is more difficult to the students to lea rn Engli sh? 

As a response to this item, two school princ ipals replied that li stening is difficult while one 

school pri ncipal stated speaking and writing are more difficu lt. The remaining one principal 

repOlted that writing is the most di fficu lt language skill. Read ing was not raised as most difficult 

sk ill in the response of school principals. 

When we compare the responses of Engli sh teachers and schoo l principals, except reading skill 

other language ski ll s were mentioned as di ffi cult to the students. Th is data revea ls the fact that 

the students seem to be less ski ll ed in communicating in Engli sh, because almost all language 

ski ll s are difficu lt to them. 

Item 3: How do you evaluate the attitude of yo ur students when you make use of English in the 

classroom? 

All schoo l princ ipals replied that the attitude of students towards Engl ish is pos itive. The 

response was similar for both Engl ish teachers and schoo l principals. In both groups, the 

respondents stated that the attitude of stude nts towards Engli sh is positive. 

Item 4: What is your reaction on using Eng li sh? 

~ In education? 

~ At home? 

~ At office? 

The response of school principals to item 4 was simi lar to that of English teachers . Two school 

principals reported that they used to communicate in English when they were teaching English . 

Concerning using English at home, three of them reported that they use Engli sh only when they 

help thei r children to study and do homework. Almost all school principals repol1ed Engl ish day, 

which come once a week, is the onl y day which invite them to commun icate in Engli sh. 

From the above data, one can understand that school pri ncipals' react ion on using Engli sh IS 

restricted to schoo l compound and once a week. 

Item 5: What do yo u feel if Engli sh rep laces Awngi as media of instruction? 
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In reaction to item 5, all of the schoo l principals argued aga inst using Engli sh as med ia of 

instruction. The po ints they rai sed as reasons for thei r argument were the following. 

• It wo uld be difficult to the students to explai n their environment in the absence of 

exposure to English. 

• The students might lose their culture and custom. 

• The students may not be successful in their education, because no one helps them outside 

the classroom since the people around them are Awngi and Amharic speakers. 

The above finding reveals that the attitude of school principals towards using Engli sh as media 

of instruction in lower grade leve ls is negative . 

4.4.3 Interview with Parents 

Some interview questions were forwarded to 20 parents so as to gather data regarding" their 

attitude towards use of English as medium of instructi on by their children. In addition, the 

questions were ai med at gathering data on the problems their children face in learning Engli sh 

and the prospect ive so lutions to the ex isting problems. 

I. What do yo u fee l abo ut yo ur children's use of English as medium of instructi on? 

There were two groups as fa r as the response to thi s question is concerned. The ones in favo r of 

using English as medium of instruction fo rm one group whi le the others who are aga inst using 

the language as a media of instruction. 

Five interviewees the researcher found at Kosober and Gimja-Bet towns (25%) explained that it 

is essential to use Engli sh as media of instruction from lower grade leve l. Accord ing to these 

respondents, the students get an 0ppOltunity to practice English before joining high schno ls in 

wh ich all subjects are taught in Engli sh. 

Fifteen parents (75% of the tota l) reported that using Engli sh as a med ia of instruction in primary 

schools is not beneficial. They supported their argument wit h the idea that the students waste 

most of thei r time in study ing English vocabu lary. They added that the ir children do not score 
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good marks in Eng lish exams so the resul ts of the students decrease whe n they become Jrade 

seven and start learning most of the subj ects in Engli sh. 

2. What prob lems do you th ink hinder students' profic iency in Engli sh? 

Parents raised d iffere nt points as obstac les for students' proficiency in Eng li sh. The foli owing 

are most freq uently reported problems . 

• :. They have no background kn ow ledge of Engli sh (two pa rents, 12.5% of the respondents) . 

• :. They always speak Awngi and somet imes Amha ri c so they do not practice Engl ish ('ive 

parents, 3 1 %) . 

• :. They cannot buy sufficient reference materials to practice Engli sh due to lack of money 

(four parents, 25%) 

.:. They have not enough t ime to study because they help us at home afte r schoo l (thre .: 

parents, 19%) . 

• :. They do not g ive attention for study (two parents, 12.5%). 

3. How do yo u thin k these problems can be so lved? 

As a response to th is quest ion, among the tota l 20 parents, II (55%) rep lied that it can be so lved 

by making the students active ly part icipate in Engli sh c lasses and g iving tutoria ls. Accordin g to 

these respondents more is expected from teachers. Other fi ve pa rents (25%) ra ised d iffere nt 

so lut ion for the prob lems. They stated th at the government should fu lfi ll reference materi o.is and 

other teaching a ids for Eng li sh. The remaining fo ur (20%) d idn' t give a respo nse clearly. They 

responded merel y saying, it is Lip to schoo ls solv ing the problems. Though th e resea rcher 

extended the dialogue to get more c lari fication about how the schools can so lve the prob lems, 

they couldn't give a response. 

4.5 The Observation 

The forth data co llection instrum ent employed by the resea rcher was observat ion. As indicated in 

the methodo logy part, the researcher v isited four schoo ls, name ly Gezehara, SoStLi G imj· .. - Bet, 

Bahunk and Bata primary schoo ls. He obse rved both c lassroom and schoo l compound (O LIt of 

classroom) act ivit ies. The c lassroom observati on was made in the awareness of both the teachers 
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and students, but the observation made in the schoo l envi ronment was without the recognit ion of 

the subjects . Accord ing ly, the observati on employed to gather data on the attitude of the students 

and teachers towards Engli sh as Med ium of Instruc tion (MO l) had been dependent on the 

observable act ivities both in the classrooms and ou ts ide c lassrooms. 

The first two c lasses were observed when the teachers were teaching Engli sh. The teachers had 

been seen organ iz ing and instructing the ove ra ll acti vit ies, using Eng li sh. In some ra re cases, 

they were using Awngi as we ll as Amharic, even tho ugh they speak Engli sh well. Students were 

a lso acti vely pa rtic ipating in readi ng, writ ing, asking questions and answe ring the questions 

asked by teachers. The students were observed frequ ently aski ng the teache rs to translate Engli sh 

words into Awngi . Co ncern ing the students' reading sk ill in Eng lish, however, the researcher 

noticed that thei r ab il ity in read ing ski ll was not the same as they se lf-rated th emse lves as the 

teache rs were in terrupt ing most of the students in the middle of the ir read ings. 

The other two observations were made when the teachers were teaching Bio logy and 

Mathematics (for comparison) respect ively . In the fi rst sess ion of Bio logy class, the students 

were acti ve ly pa rtic ipatin g in all activit ies. The communication between stude nts and the teacher 

was interesti ng and they understand each other even thou gh the students freq uently ask the 

teache r to trans late most of the wo rds into Awngi, sometimes into Am haric. There was good 

understanding between the teacher and the students as most of the students were w ill in g tu take 

part in asking and answeri ng questi ons while lea rning. 

Regard ing mathematics c lass, the teacher was observed work ing ha rd so th at most of the students 

understand him . The researcher o bserved that compared to the above two subjects, mathemat ics 

c lass was not as active as Engli sh and Biology. To he lp the students mo re understand the po ints, 

the teacher was obse rved repeating each mathematica l ope rati on and te ll the students the 

meaning of most words in Awngi, sometimes in Amharic. 

The observat ion made in the schoo l env iro nment was al so based on the language(s) use of 

stud ents and teachers. Students had been observed to use Awng i, so metimes Amhari c, when 
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playing and communicatin g. On the contrary, teachers we re highly dependent on using Amharic 

among themselves and using Awngi wi th the students. 

In spite of the fact that, it is diffi cult to find the actual attitude of the parti cipants, it is likely to 

deduce fro m the act ivities observed. Accordingly, based on the resea rcher's observation, the 

students have more positive attitude towards Engli sh as medium of instructi on than the teac'lers. 
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CHAPTER FIVE 

5. Summary, Conclusion and Recommendations 

This chapter of the study presents the summary of the major find ings, the conc lusion and the 

recommendations forwarded. 

5.1 Summary of Finrlings 

The genera l objective of thi s study was to investigate the major psycho- soc ia l, soc ia l, and 

li ngui st ic factors th at affect the learning-teaching process of Engli sh as a fo re ign language in 

se lected primary schoo ls of Awi zone. To achieve th is object ive, questionnaires, interviews, tests 

and classroo m observations were used as data gathering too ls. Quest ion naire was the main 

instrument used by the researcher to gather data from the randoml y se lected students, a ll grade 

eight English and natural science subjects' teachers as well as schoo l principals . 

The data obtained through the questionnaire, parti cularl y the c lose-ended questions, we re 

ana lyzed us ing quantitat ive technique, so sim ple stati sti ca l operations such as frequency 

percentages were used. Moreove r, the data o bta ined thro ugh the open-ended part of the 

questionna ire, tests observatio n and the interviews were analyzed using qualitat ive technique, in 

di scuss ion fo rm. 

The research has attempted to answer the research questi ons add ressed in re lat ion to the 

objectives of the stu dy. Based o n the analysis made o n th e data secured through d iffe rent 

instruments, the maj or find ings of the study a re summarized as fo ll ows: 

I. The fin ding o f the study revea led that, the students face d iffic ulties in learn ing Engli sh 

because of the interfere nce of their mother tongue. 

2. The find ing a lso ind icates that, most of the stucle nts to be interested in learnin g Engli sh. 

The ma in cause fo r the students to be interested to learn Eng li sh was uti li zation values 

of the language . [n contrary, a few stu dents are dis interested towards learn ing English. 

The main causes fo r the students' d isinterest to lea rn English are the negati ve influence 

of peers and parents, lack of favo rab le li nguisti c environmen t, lingui stic d iffe rence 
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between the ir native language (Awngi) and the target language (Eng li sh), and shortage 

of teachin g material s. 

3. In the stud y area, it was found the proficiency o f grade eight students in Eng lish ic low. 

4. The finding of the study revea led that, the instructio nal resources and phys ica l fac ilities 

we re not adequate to teach grade eight Engl ish. 

5. It is ag reed by the majority of the students and cross-checked by the response of 

teachers that, the students face difficulties when the medium of instruction shifts : rom 

thei r mother tongue (Awngi) to Amharic, and then to Engl ish in the ir school li fe. 

6. The study has also found that. the students' lack o f exposure to Eng li sh speaking 

community negativel y influenced the students in learning Engli sh. Teacher respondents 

particularly underlined that, the varieties of loca ls language has been obstacles forthe 

use of Eng l ish out of Eng l ish c lasses and for the developme nt of the language in 

general. 

7. In the study, it was foun d that, the co ntent of grade eight Eng li sh text boo ks is beyo nd 

the leve l of grade eight. 

8. The study identified that major ity of parents do not have positive attitude towards the 

use o f English as medium of instruction. 

9. Rura l! urban background of the parents has bro ught s ignificant variation in their 

att itudes towards Engli sh as medium of instructi on for their children. 

10. A lmost all teachers reported that speaking and wri ti ng are more difficult to the students 

under study . It was cross-checked by students' language skill tests. The result of the 

test was fou nd s imilar to the response of teachers that the students faced more d ifficulty 

in spea king and writ ing during the test. 

II. The study revea led that s ignificant language use difference was observed among 

English teachers and teachers of other subject which are given in Eng li sh. That is, 

teacher of other subjects than Engl ish are found as less skill ed in fo ll owing 

grammatica l rules of English as we ll as knowledge of co ntextua l word meanings in the 

subjects they teach. 

12. The study identifi ed that the current Englis h language sk ill of students is low. 

13. The surrounding env ironment impedes the students from us ing Eng lish. 
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5.2. Conclusions 

In thi s study, an attempt has bee n made to probe major cha ll enges of learn in g Eng li sh among 

Awngi nati ve speakers. 

In add ition. students ' current leve l of Engli sh language profic iency and degree of motivat ion in 

learni ng English was invest igated. 

The results and find ings of thi s study suggest that, the domination of mother tongue (Awngi) 

and other loca l language (Amhari c) is one of the cha llenges of learning Engli sh amo ng the 

students. The find ings a lso suggest negative attitude of parents and peers towa rd s Engl ish as 

another obstac le to the students in us ing Eng li sh for communication. In addition to the above 

cha llenges, the finding of the study revealed that, lack of adequate teachin g materi als (text 

books, reference books, teacher 's guide, etc.) also has an influence on students' perform ance. 

The stud y a lso indicated that, the content of grade e ight Engli sh text books is beyond the leve l of 

the students and so, become a chal lenge for the students to learn the subj ect effect ively. 

The findi ng of the study also shows that, there was lack of Mathematics and natura l science 

subj ects' teachers with appropri ate qualification in Engli sh. Hence, the low perform ance of the 

teachers could be one of the major factors which affect Engli sh perfo rm ance of students. 

5.3. Recommendations 

Based on the findings of thi s stud y, the researcher wo uld li ke to make the fo ll owing 

recommendations that appear to him re levant in allev iating the problems that were observed in 

learn ing! teachin g Englis h as a fo re ign language in Aw i Zone: 

I. Much should be don e on creating students' awareness in avo id ing code- mi x ing of 

Awngi! Am haric and Eng li sh. 

2. The schoo ls should make efforts in creating pos iti ve att itude of parents towards English 

and in c reating co nduc ive lingui stic env ironment inside and outs ide the sc hoo l 

compound. 
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3. Co ntinuous tutorials should be given to the students to improve the ir leve l of Engli sh 

language proficiency. 

4. Well-eq uipped libraries shou ld be bu ilt in th e sc hoo ls. Text boo ks and refe rence 

mate rial s of Eng li sh should be of great amount in th e schoo ls to enhan ce students' . 

efforts. 

5. The Eng l ish pane l of the Institute of Curr iculum Deve lopment and Research should 

consult on the issue of co ntent of Eng li sh textbooks as to the re-evaluation and revision 

of the sy llabus to a lleviate the prob lem. 

6. Engli sh days should be effectivel y used to make the students get an opportunity to use 

Engli sh for communicati on. 

7. Awareness works should be done on parents to appreciate the ir children when they speak 

Engli sh. 

8. Schools should encourage Engli sh teach ers to produce and uti lize low- cost teachin g a ids 

from loca ll y available materials. 

9. It is reco mmended that schoo ls should devi se a means to initi ate and encourage students 

to use and practice Eng li sh both ins ide and outs ide the c lassroo m by arranging mini 

media and other extracu rricular activities (such as Engli sh day) . 

10. Parents in rura l areas should be given awareness on the adva ntages of learn ing Eng lish to 

minimize attitudinal variation between rura l-urban backgrounds of the parents towards 

Engli sh as med ium of instruction. 

11. Teachers must continuo usly update their knowledge within th e ir disc ipl ine. They must 

keep informat ion about new methods and material s that will make their teaching more 

effective. 
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Appendix- A 

The English version of the questionnaire 

Addis Ababa University 

School of Graduate Studies 

Department of Linguistics and Philology 

Questionnaire to be filled by grade eight students 

Dear respondents, 

The purpose of this question naire is to co ll ect primary data for the study that attempts to 

investigate major challenges of learning Engli sh among Awngi native speakers. The 

effect iveness of the study depends on your responses to eac h question. Therefore, as objective ly 

as possible, please respond to each item in the questi onna ire . You can ask for c larifi cation on any 

item you might not find clear to yo ur understanding. 

Thank you in advance! 

General Direct ions 

• There is no need of writing your name in any part of the qu.csJionna ire. _______ _ 

• Be brief and d irect in responding to open-ended quest ions, and write down your 

responses in the blank spaces provided. 

• For multipl e choice questions respond by marking with a t ick ( ) mark. 

PART ONE 

Respondent's Background and Personal Information 

I. Age. __ _ 

2.Sex __ _ 

3. Place ofbirth _ ___ _______ _ 

4. Place of res idence ______ ____ _ 

5. Language: LI ___ _ ______ _ 

L2 __________ _ 

Lj, _________ _ 

6. Name of you r schoo l _________ _ 



PART TWO 

The fo llowing items req ui re yo u to write your opinion on the space prov ided. When the item is 

prov ided in a choice fo rm, yo u are requ ired to encircle the lette r of yo ur appropriate answer. 

I. Wo uld yo u like Engli sh to rep lace Awngi and be used as a med iu m of instruction "' fi rst 

cycle of elementary schoo ls? A. Yes B. No 

2. If yo ur response to question number ( I) is either 'yes' or ' no', what is (are) yo ur reason (s)? 

3. Are yo u interested in fo reign languages? A. Yes B. No 

4. If your response to question num ber (3) is either 'yes' or ' no' , what is (are) yo ur reason (s)? 

5. Is you r att itude toward Engli sh positive? A. Yes B. No 

6. If yo ur response to question number (5) is either 'yes' or ' no ' , what is (a re) your reason (s)? 

7. Do you th ink stud ying Engli sh is im portant? Why or why not? 

8. Do you fee l confident when yo u are asked to speak in English in class room? If not, why? 

9. Do you th ink studying Engl ish is important to get good job? How? 

10. Do your parents encourage yo u to learn Engli sh? A. Yes B. No 

II . If yolll' response to question number (10) is 'No', Why? 
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12 . What hinders your pa rents not to he lp you to lea rn Engli sh? 

13. Do your parents think yo u should devote mo re tim e to stud ying Eng lish? A . Yes B. no 

14. Has your Eng li sh teacher a dynamic and interesting teachin g sty le? A. yes B. no 

15 . Does yo ur Engli sh teacher present teaching materi a ls in necessari ly? If not why? 

16. Do your friends enco urage yo u to practice Engli sh as much as poss ible? 

A. yes B. no 

17. If your response to question number (16) is ' no ' . How? 

18 . Do yo u wan t your Eng li sh teacher trans late most Engli sh words in to Awngi? Wh y? 

19. Do your classmates laugh at you when yo u speak Engl ish? 

A. yes B. no 

20. If your response to quest ion number (19) is 'yes', Why? 

21 . Wh ich language sk ill (s) ( li stening, speaking, read in g, writing) is (are) more difficult for you? 

Why? 
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22. What differences do you observe among your English teachers and teachers of other subj ects 

taught in Eng li sh? 

23. What cha ll enges do yo u face in learning English? 

24. How these cha ll enges influence yo ur proficiency in Eng li sh? 

Appendix- B 

Questionnaire to be filled by teachers 

Dear respondent, 

The pu rpose of thi s questio nnaire is to co ll ect primary data for the study that attempts to 

in vestigate major chall enges of learn ing Eng li sh among Awngi native speakers . The 

effectiveness of the study depends on you r responses to each question. Therefore, as objeciively 

as possib le, please respond to each item in the questionnaire . You can ask for c larification on any 

item you mi ght not find clear to your understanding. 

Thank yo u in advance! 

General Directions 

• There is no need of writing yo ur name in any part of th e questionnaire . 

• Be brief and direct in respondin g to open-ended questions, and write down your 

responses in th e blank spaces provided. For multipl e choice qu estions respond by 

marking with a tick ( ) mark. 



PART ONE 

Respondent's Background and Personal Information 

I.Sex ___ _ 

2. Leve l of educat ion: 

TTl. Certificate (12+ I) __ _ 

Diploma ( 12+2) ___ , Diploma ( 10+3) ___ . Student teacher (10+3) ___ _ 

3. Major Minor ___________ _ _ 

4. Year of teaching experience ______________ _ 

5. Place of residence Urban ____ Rural ___ _ 

6. Language: LI . L2 __________ . LJ ______ _ 

7. Name of your school _______________ _ 

PART TWO 

The fo llowing items req uire you to write your opi ni on on the space provided. When the item is 

provided in a cho ice form, you are required to encircle the lette r of yo ur appropri ate answer. 

I. Are you interested in you r profess ion? 

A. Yes B. No 

2. If your response to question number ( I) is either 'yes' or ' no ' , what is (are) your reason (s)? 

3. Are there adequate reference materia ls on Engli sh for the students to practice/ improve their 

language skill s? If not, Why? 

4. Is the re suffici ent teacher's guide? 

A. Yes B. No 



5. Are the students eager to learn Engli sh and active in language classes? 

A. Yes B. No 

6. If your response to the above question is either 'yes' or ' no' , what do yo u think the reason is? 

7. Do you think the current grade eight students' performance of Engli sh language fit s their 

level? A. yes B. no 

8. If your response to the above question is ' no', what do yo u think is (a re) the reason (s)? 

9. Do students understa nd Engli sh radio program lessons? 

A. yes B. no 

10. Do students communicate in Engli sh outside the classroom? Ifnot , why? 

I I. Are there sufficie nt Engli sh audio-visual aids for stude nts? 

A. yes B. no 

12. Do you think us ing Engli sh as a medium of instruction in elementary schoo ls is beneficial ? 

A. yes B. no 

13. If your response to question number ( 12) is either ' yes' or ' no' , what is (are) your reason(s)? 

14. Do classrooms conta in adequate chairs and tables compared to the number of students? 

A. yes B. no 



15. Do students attend English classes and do homework? If not, Why? 

16. Do students ask the teacher to translate each English word to their native language? 

A.yes B.no 

PART THREE . 

The foll owing items require you to write yo ur opi nion on the space prov ided. 

I. What teaching method/s do yo u use in Engli sh classes? 

2. What major factors do yo u think negat ively affect students' Eng li sh proficiency in the 

schoo l? _____________________________ _ 

3. What techniques do yo u use to enab le yo ur students easily understa nd the lesson you teach? 

4. How do you encourage students to be acti ve in learning Engli sh? 

5. According to your opinion, what measurements should be taken to improve students' Engl ish 

performance in? 

Listening. ___________________ _____________ _ 



Speak in g, __________________________________________________________ _ 

Reading ______________________________________________________________ _ 

W riti ng __________________________________________________________ __ 

6. Who are the best students in Engli sh? Why? 

Age ___________________________________________________________ _ 

Gender __________________________________________________________ __ 

U rbanlrural __________________________________________________________ _ 

7. Who are the poorest students in Engli sh? Why? 

Age __________________________________________________________ __ 

Gender ______________________________________________________________ _ 

Urbanlrural __________________________________________________________ _ 



Appendix- C 

Questionnaire to be filled by school pdncipals 

Dear respondent, 

The purpose of thi s questionnaire is to collect primary data for the stud y that attem pts to 

investigate major cha ll enges of learning English among Awngi native speakers. The 

effectiveness of the study depends on your responses to each question . Therefo re, as objectively 

as poss ible, please respond to each item in the questionnaire. You can ask fo r clarifi cation on any 

item yo u might not find clear to yo ur understand ing. 

Thank you in ad vance ' 

General Directions 

• There is no need of writing your name in any part of the questi onnaire. 

• Be bri ef and direct in responding to open-ended questions, and write down your 

responses in the blank spaces prov ided. For multiple choice questio ns respond by 

marking with a tick () accordingly the one you consider corre·ct.----~-----

PART ONE 

I. Respondent 's Background and Persona l Informatio n 

I. Sex ----
2. Level of edu cation: T.T. 1. Ce rtifi cate ( 12+ I ) ___ Diploma ( 12+2) _ _ _ 

Diploma ( 10+3) Stud ent teacher ( 10+3) __ _ 

3. Major ___________ _ Minor ____________ _ _ 

4. Year of teaching experience ______________ _ 

5. Place of res idence Urban _ ___ Rural ___ _ 

6. Language: L, . Ll. __________ ,. LJ ______ _ 

7. Name of your school _____________ _ _ 



PART TWO 

The fo ll owing items require you to wri te your opinion on the space prov ided. 

I . Are there suffi cient Eng li sh textbooks fo r students? If not, why? 

2. Are there adequate reference materi als on Engli sh for the students to practi ce/ improve the ir 

language skill s? Ifnot, why? 

3. Is there suffi cient teacher 's gui de? If not, why? 

4. Do c lassrooms conta in adequate chairs and tables cOlllpared to the number of students? If not, 

why? ________________________________________________________ __ 

5. Do you thin k that using Eng li sh as a med iulll of instruction in e lementary schoo ls is 

benefici a l? If not, why? 

6. What major factors do you think affect students' Eng li sh proficiency in your schoo l? 

Soci a 1 __________________________________________________________________ __ 



Psychological ____________________________ _ 

Linguistic _______________ _______________ _ 

7. Which factor do you think strongly affect students' Eng li sh proficiency? How? 

8. According to your opinion, what measurements should be taken to im prove students' Engli sh 

performance in you r school? 

Appendix- D 

Interview Questions for English Teache.·s and school principals 

I. What problems encounter your students due to the infl uence of mother tongue? 

2. Among the four language skill s, which skill is more diffi cult to the students to lea rn Engli sh? 

3. How do yo u eva luate the att itude of yo ur students when you make use of Engli sh in the 

classroom? 

4. What is your reaction on using English? 

~ In education? 

~ At home? 

~ At office? 

5. What do you feel if English rep laces Awngi as l1led ia of instruction? 



(, 

Appendix- E 

Interview Questions for Parents 

I. What do you fee l abo ut your children 's use of Engli sh as medium of instruct ion? 

2. What problems do you think hi nder students' proficiency in Eng li sh? 

3. How do you think these problems can be solved? 

Appendix- F 

Observation Check List 

I . Teachers' activ ities in the classroom. 

2. Students' activities in the classroom. 

3. Teachers' reaction when students make use o f Eng lish. 

4. Students' reaction when teachers' make use of Eng lish. 

5. The overall observation when respondents make use of Engl ish in school compound . 

Appendix- G 

A passage used for testing students' listening skill 

Direction: Listen the fo ll owing passage very carefully and answer questions acco rd ing to the 

information g iven in the passage. 

The environment we live in includes plant life, animal li fe, air, wate r, light, heat, etc . Unl ess 

these things are kept c lean, hea lthy life is not possib le. The relationship between man and hi s 

environment is indivisible. Man's indiscriminate acti viti es have polluted air and water to 

dangerous levels. These are the two life sustaining elements and they are the wo rst used by man 

today. 

In order to grow richer he has been destroying nature by cutting down trees. Vegetable keeps the 

air clean and pure by supplying oxygen. Vehicles have increased. Vehicle eng ines are not kept in 

good order. They emit more smoke than they should. Facto ries have mu ltiplied. They emit 

poisonous gases. It has been estimated that the air a perso n breathes in contains severa l million 

kilograms of smoke. 



Our industrial process produce myriads of chem ica ls that nature has eithe r never seen or that it 

has not been produced in so concentrated a form and those chemicals are discarded in to the a ir, 

or water or soi l. In short, technology seems to be away o f converti ng natural reco urses in to 

trash , or poll uti on of we prefer, at enormous and accelerating rate . 

The atmosphere, in fact, is not that vast to abso rb indefin ite ly the po isonous gasses or chemica ls 

let in to the air, the ozone layer above the atmosphere is fo und to be gett ing destroyed and if thi s 

is allowed to continue, the catastrophe the worl d is not far. 

(Source: Add is Ababa sub city government educat ion bureau pn mary school leav ing 

examination, 20 I 0). 

I. ___ ___ could be the cause for the pollution of water and air. 

A. The environment C. Plant and animals 

B. man himse lf D. Light and heat 

2. One of the following is known to be nature' s destruction. ____ _ 

A. Killi ng an ima ls C. Cutting down of tress 

B. Production of vehicles D. suppl yi ng oxygen 

3. Hea lthy li fe is poss ib le _ _ _ ___ _ 

A. When I ight and heat are used properly 

B. When plants and animals are reduced 

C. When man continues to produce vegetati ons 

D. When the environment is kept c lean. 

4 . The two most impo rta nt elements of life are ______ _ 

A. Light and heat C. ma n and environment 

B. Water and air D. plants and animals 

5. What keeps the air pure and c lean? _____ _ 

A. Plant and animal life 

B. Ca rbon d iox ide suppli ed by vegetations 



c. smoke from ve hi c les 

D. The oxygen rea lized by p lants 

6. One of the fo ll owing is not a so lution to enviro nm ental po llution. _ _ ___ _ 

A. Techno logical advancement 

B. Keep ing vehicles in good condi tion 

C. Making people aware of the danger 

D. Reducing the emiss ion o f gasses 

7. The ozone layer is being destroyed by _ ____ _ 

A. a perso n's breathe in gasses 

B. The atmosphere itse lf 

C. po isono us gasses and chemica ls 

D. vehic le owners 

8. Industr ial technology seems to be destroye r ofmankind _______ _ 

A. unless safety meas ures are taken properl y 

B. if factori es are not shut down 

C. if man continues to produce vehicles 

D. if the man continues to produce vehicl es. 

Appendix- H 

Guiding items for students' speaking skill test 

I. What advantages does learnin g have? 

2. What are the purposes of yo ur learning? 

3. Which subject do you like most? Why? 



4. What factors have a negat ive effect on lea rning? 

5. What must be do ne to be successful in ed ucati on? 

Appendix- [ 

A passage which was used for testing students' reading comprehension 

Dit'ection: Read the following passage carefully and answer the questions 

below according to the information given in the passage. 

The weather forecaste r of the future w ill be helped in hi s work by earth sate llites. Spec ia l 

'weather satellites ' go ing round and round the earth in the space wi ll enable himto ' see' what 

the weather is li ke in far- off places, where there are no weather satellites. He w il l be ab le to see 

what the weather is li ke at th e No rth Po le, or in a remote is land of the Pac ifi c Ocean. He will be 

able to tell when hurricanes or new storms are start ing, and will be able to warn eve ryone of 

their approach a lready space sc ientists have done experiments in space w ith weather sate llites. 

Using special television cameras fixed to satellites, they have learnt how to send back to ea rth 

photographs of clouds high above the earth's surface. A so rt of cloud never before seen from 

earth has a lready been d iscovered by a weather sate llite . 

Weather forecasti ng is onl y one of the many ways in whi ch earth sate llites can help us. Ear\h 

sate ll ites are often trave ling sc ience laboratories. Space scient ists can fix sc ient ific instruments, 

telescopes and cameras ins ide and on the outs ide of earth satellites to find o ut many things about 

the earth and the space around j!. 

Nowadays countri es like America are using satellites which help them to track any movement in 

each and every corner of the globe. Bes ides, ea rth sate ll ites made it possib le th at man can see 

deep beneath the ea rth 's surface and locate p laces where different useful mineral s and other 

th ings are found. Furtherm ore, by launch ing a num ber of surface satellites into the oute r sll"face 

sc ienti sts have a lready known more about the planets in o ur so lar system. 

The radio message the satellites send back from the outer space are also teaching us new facts 



J 

about the sun and the stars. 

(Source: Addis Ababa sub city government education bu reau pl'lmary school leJV ing 

examination, 20 II ). 

I. The motion of a weather sate ll ite is ------
A. moving round the North Pole 

B. flying across the Pacific Ocean 

C. moving round cloud's above atmosphere 

D. travelling round the earth in space 

2. Photographs of clouds sent back to earth 

A. by using special cameras 

B. by using internet web-s ite 

C. by using fast rockets 

D. with help of computers 

3. Besides forecast ing weather, earth sate lli tes tellus _____ _ 

A. about heavy rain 

B. about remote islands in pacific 

C. when hurricane and new stomper are starting 

D. more about the sun and the stars 

4. A weather forecasting can see the weather _____ _ 

A. with the help of space satellites 

B. with the help of earth satellites 

C. with the help of space trave lers 



D. with the help ofTY and radio broad cast 

5. A weather forecaster can warn people of ___ ___ _ 

A. volcanic erupti ons 

B. earth quakes 

C. wars in remote islands 

D. new storms and hurri canes 

6. Earth satell ites are also known as ______ _ 

A. travelling space sc ientists 

B. travelling scientific instrument 

C. travelling science laboratories 

D. moving earth laboratories 

7. New facts about the sun and the stars reach the ea rlh _____ . 

A. with help of sunshine 

B. by radio message the satell ites send 

C. by stars from the outer space 

D. with the help of fa st and strong wind 

8. The word remote in line-5 paragraph I means 

A. very far C. very deep 

B. very hi gh D. very fast 

9. The word sort in line -3 paragraph -2 has similar meaning to _______ _ 

A. so ft C. exa mple 

B. thick D. kind Itype 

c 



10. The word beneath in line -3 paragraph -4 is the same in meaning as _____ _ 

A. beyond C. between 

B. below D. above 

II . The word their in line 6 paragraph - I refe rs to ____ _ 

A. North Po le C. hu rricane Istorms 

B. Pacifi c Ocean D. ever one 

12. The word!! in line -4 paragraph -3 refers to _____ _ 

A. the space C. earth sate ll ites 

B. the earth D. sc ientifi c in struments 

Appendix- J 

A title which was used for writing skill test 

I. Write a paragraph on a topic "Benefits of tourism to Ethiopia" 

Appendix-K 

The Awngi version of students' questionnaire 
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Appendix-L 

The Amharic version of teachers ' questionnaire 
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4. O,t flf', fuo?"u<;. uo?"t.Y M ? U) M))' } 1'1 ) ~,.e.v.M" 

5 . 7,,}"lI'l.l/;;'·} l'luo"'7C 7'7"}' Y"~l'm·C; ;.t-;.t-t C;:l'm·'P 

V) ~,f1>,} 1'1) 7,.e.v.M" 
6. M.e fIo/'lOm' rr Y'/: uot.\fJf1> ~,f1> '} m,e?" ~"e.v.M" Illf', 9"tnY' I: MU'} 

.e uofJ t.\ f1> :J' t\ ? 



7. rl,v·'/· rM"'H'J' h<):A .j.O?tfP:j'- r7, '}"}fI.'I''J' :n~~ '(1,4"}' h+9"UC-}' 

.I'.LWI'(D· ;JC ,eoufljm'i'A ·fl fI (D. J'9"'i'fI·? 

IJ) l,fP'} fI ) l"e.r.M" 

8. fI'l'J"1: 'h~· "1'1'(; 7 ouAflfP l"eg.M" h[),', ?"tr}Y')'fP 9"'}J!: '} ',(D'? 

9. ' /'O?tfP:):fP r7,'},,}fI,'I''J' {,,,I':r· Te',,},:,?" }9"UC''''''} ouL~')' y,,:):f\fI·? 

IJ . l,fP'} fI ) l,y"Y,M" 

1 O. "-O?tfP:f fP hh<):A (D.(J;l. fl7, '},,}fI.'t''i' y" "}f]C]{\.'}? flAu", M"'}? 

11. M'9"UC')' (1;r1'-V' fl,t: t',V:9"lI'i' \'9"flA ouCl{ out)tYfP:f M·n 

V) l,fP'} fI ) l,y",r.M" 

12. ~,'},,}fI."''i''} nl,'}g.'i' Ul{ '''''/(1-1'.:y. flO?fl-I'O?tJ' :noJ:'r"" oum"'9" m .4'0'1. ~m· 

·flflm· J'9"'i't1·? V) l,fP'} fI) l.,C!S.M" 

13. fI ,/·t· ''''1'C 12 Mm·')' ouAfl 9"hH-'I'fP 9" '}.~- ',m·? 

14. t'ou°'ltJ' lJ<):flo',f h'/'°'ltfP:j'- ",'1'C ;JC rO?,17D('lm~' m'}flC':f'i' mL~llfP:j'-

~,t)3'm·n V) ~,fP'} fI) ~,y",r.M" 

15. '/'°'ltfP:f ')' 9"UC ;J' :l'm·'} t)J'!l:Cm' flouh;J""A 1'11')' flt ·:l'm·'} y"flt·fI·? 

fJA[),', M"n 



16 . ,t·o,/tfP":J~ \,h'}"lll.l';;' ""9"U,n'm·'} 3''1:'' mg. M': "" '1:;1' ~n* 'l'm· 

~\ ' },v,. ,t'L 'roD·'ITm· f.',mf.',.9' 1I·? 

u) hfP1 II) hf.',~lIr 

hr;:A Y'ilr 

fll1'I.h""",r 'f'f<tSU":f fflSUr1 thl\lI n".. ... mOJ- hr;:r fJ;r f\f, f,'1~ : : 

1. n ~\'}"l ll.l' ;;' 'r9" UC'}' 11/'1, 11..1' -'/' 9"'} ~, f.', 'd' \'O'lIH''''IC Ite.,'} f.',(w"O'IIl·? 

2. n'r!f\,-'/,fP mNl' \""O'JtfP:f ' } \,~\T'lIl:II;;' '.10* :fllo;J' "",'Inc 

'P'1 'P '1 9"lnYf,:f 9" '} 9"'} '1 ,,'m·? 

3 . 'I'O'Jt fP:f fP \,o'/.Yi'l ,tr.;,'}" } +9"UC+ n "''1 II· ~\·} ,V,.L,v,.t.\,9> ,r 9"'} ~,f.', '/+ 
i'lt.\ 'I'.:h f.', m</'O'JII·? 

5. \' " , 0,/ tfP:)~ fP'} \'h '}"l ll."' ;;' *1* :)~ II";l' t'l 0'Ji'i i'it.\ 9"'} ~, f.', 'd' hC9" :'1fP:)~ 

lI.mf'l,'l. f.',7 f] t.\ ·nllm· Y9"'1'II '? 



, 

6. OhT'M.11'i' '.J:'}<): :r9u UC+ l"I' 7iI'l ' ' l,u'/t,P'"f I'·H';" "Tro,? 

U) Oh.l':"'l 

I'l) OJ';J' 



Appendix-M 

The Amharic version of teachers' questionnaire 

h~.ll hnfl ~'l.nCilt 

~"'l- 'rl:J> t-/n.t-
r P''I- t:VI1 t-9"UC h~A 

OC6<'1'I- uo9UUt·'} {'l7'l. '10" uom,e ,} 

OJ~ uoC\{J 06J;" ?'~::-

f'li.U uomM' q,,"'1 {'~,'l?lj' * 'H: ~,t.-t.f.~: nT'lI'l.lj' * '}* '} l'luol7'lC {,"'1.;J'P"J.:r:OJ· 

'P"i 'I>CI' t.·'·"i?'~:·} (l:"lC':): ' }) 1'I"'1'P"i''''' {'l7'l,YM:C\ "'fll7'l.e uolP. l'luoo·Oo'O '/OJ':: 

{,'P"i'" {Jh,:rl7'l~"'" ~,C{J?, M,)'Vn.'l. 'P)"/: O"'1.om+ 9u "7i ",e {,·,-unol·'- '/OJ':: 

MH.U I'Ih)'Vnfl. 'P )'-/: nrll'1(\,'''''~'l- {J°'/"l- uoC\{J?,'} ~,v:.om· ~,m,ej>l'Iv':: l'I°n:l'OJ'9u 

"lc\(j )'C\ln 'P )'-1: OJ,e9u l'luol .'lr {'o'/,(J'f"lC ', ' r ·o O,/·Ot·t)' uom{':" ,e:r-"I'l' :: 



\"}''i'm, '1m·? 

3. ''·'''It.p':rp' 7,'}"l0:H'i' ;n;:'} Ooo"'lC $',,:I'm· ·/f}f10. 9U
'} ,(',ooMt\? 

4. 7,CflP' 7,'}"l0:tI'i"} nool","?" nh·t\ YOP"} aOfl-/·;J·nc 9u
'} .e.aoMt\ ? 

nn~t\ mNr: nn,c' mNr: nn.+ mNr: 

5. 7,'}°1tl:tI'i"i ~,m ' l'} "'n-f roolfl,,·oolt.Y ;n~~ n.lf" } 9"'} ,(',noolP';)·t\ ? 

Appendix-O 

The Amharic version of Intel'view Questions for Parents 

0(J}"~~~ .4'O-oom.e<l' r-t-H;J;q: 'I' Y<tP''f 

1. t\1f.:):P' 7,'}"l0,l,'i"i oaooolM' ',n*~'1' n OOffi ", "'I rev· 9"'i (l,e',.1· fl"'l.'}· 

,e n 001 P' :J' t\ ? 

2, t\~:):P' M,'}"lO.l''i' *'}<): ,fH, ~,'M,(',lf'l' rool. Y"l,~~ 1:01' 9U
,} M!/d' :j'- '7C':): M· ,nnm· 

,fWltI '? 

3, 7"/II .U :r"lC':): 7, '}J!u'1' 0.6.'" ,(',1'''0' ·nom· J'flflO'? 
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