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ARSTRECT

The main objective of this study was to find out the
difficulties Oromo learnars of Fnelish may have in nropounc-

ing certain Enalish sounds.

according to Contrastive rpalvsis (CR) hynothesis, in
l=zarning the pronunciation of a second language W& tend to
pronounce the foreian sounds according to the nhonological
system of our mother tongue, which means that we replace them
by the nsarest sounds in our native lanauaae. This is so
bacause, in listenino to the taraet lanouage we fear the

foreiqn sounds as if thay were rative sounds.

CcA claims that a second larauace learner may find his
target languaae difficult or relativelv easy. In the realm
of phoncloay the difficulty of a second lanquaqge depends both

on the sounds themselves and on their ability to combine.

o verify this claim of Ci empirically, €2 native
sneakers of Oromo were given two tests: discrimination and
nroductior tests. The discrimiration test was aimed at find-
ing out the difficulties these subjects may have in discri-
minatine ketween Enalish sounds in minimal rairs. The obijective
of the production test was 0 fird out whether the subjects

could produce the sounds which thev discriminated or otherwise.

The results of this study reveal that the subjects were

found to be better in diccrimination than in nreoduction. tMost



of the scunds that caused nroblems for rhe subiects were
categories that are non-existent in Cromo such as /9, 9, N«
% /, diphthonas and consonant clusters. In some cases,
sounds which were easily discriminated and produced in the

initial positions were found to be trouhlesomz in final

positions.

in ceneral, areas of differences between the phonemic
systems of the two lanquages caused oreater difficulties

for the subjects.
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CHAFPTER ONF

1. Introduction

1.1 Statement of t+he Problem

fontrastive lincuistics claims that in learning the
~ronunciation of a second languade we tend to pronounce
+he foreion sounds according to the nhonolocical syster of
our mother toncue, which means that we remlace them by the
nearest sounds in our mother tongue. This is because, in
listeninc to the taraet languace, we hear the foreign
sounds as if they were native sounds, i.e. we hear only
those components of th2 foreiogn sounds that are identical

with the sounds of our source lancuage.

Moreover, contrastive iincuistics asserts thaf the
chance of T, learninog nroblems occurrindg will increase
oroportionally to the lincuistic difference betwe=n Ll and
Lys linauistic differences give rise to interferenca. On
the other hand, the chance of 12 learnine nroblems Ooccurr-=
ing decreases pronortionally to the absence of linguistic
differences bhetween T, and ng absence of linquistic
differsnces aivas rise to facilitation. 7In line with this,

Mackey wrote:

The similarities and differences betweaen
two lancuaces may he in phonoloay, grammar,
vocabulary, stylistics or granhics. 1In the
realm of phonology, the difficulty of a
second lanquage depends both on the sounds
themselves and on their ability to combine
(Mackey 1965: 109).



Understandine of vhonemic distinctions becomes most
important at those noints where the phonemic systems of
the native languace and the foreion lancuaae do not coin-
cide. &Students listening to a foreian lancuage in the
aarly stages will 'hear' the phonemes of their own lanau-
age, that is, thev will automatically classifv new sounds

as variants of familiar native lanauage phonemes.

Tn the words of W, Rivars, "Students in whose lancuaae

the distinction between /1/ and /u/ does not determine
differences of meaninag will not at first notice this dis~-

tinction" (W, Rivens 196&;: 116).

The inability to distinguish between nhonemes also

shows up in written work where it is easv to confuse it

with spallina or even grammatical errors. The cure for the

pupil whe writes "leaving® for "livinc" is not only to exn-

lain the difference of meaning, but also to imnrove his

nronunciation, which may prevent him from writing beaten for

bitten or sitted for seated. The nunil who opronounces run

and ran in the same wav may also arpear to be in grammatical

difficulties, whersas ths trouble is phonetic.

Wwhen we list diphthoncos an® consonants, wa shall find
numerous other nroblems and begin to understand why, for
example, certain speakers have difficulty with /s/ and /g/,
/r/ and /&/ or /o/ ané /£f/. BRccordina to Bright and
McGragor,

One African tribe ait least has Jdifficulty
in hearirc any difference between "ugly”




and "angrv" hacause:

1) they ecuate [A] and [ ]

2) thev eauate [£] and [r]

1) and in their vernacular no nasal ever
nracedes a voiced ston so that they
do not haar [n] kefore [g]. This leads
to an inabkility to hear any difference
hetween under and udder or widow and

window (Bright and McGregon 197 8: 180).
Tt is confusing if a speaker does not make any distinc-
tion between sounds which chance meaning; for example, if a
sneaker pronounces man and men in the same wav the result is
most likely confusion. Thus, it is necessary at first to
make sure that these basic sounds of the lancuage are proner-

1y pronounced bv the learner of Enalish.

As Fnalish and Cromo are two independent and unrelated
languages, Gnalish and Oromo phonemic systems are different.
Therefore, certain Enalish phonemes are hard nuts to crack

for Oromo learners of Fnglish,

Hence, this study attemcts to reveal the difficulties
encountered by Oromo learners of Fnalish in pronouncing

certain Enalish seamental phoneres.

1.2 Aim of the Study

"Tn teachina the nronunciation of anv lanquage the first
thing to do is to draw up an inventorv of the nhonemes of
that language” (Caxl James 1980: 74). Phonenes operate to
distinguish one word from another. Thus, in Pnglish, the

initial consonants of the words bin - din - kin = pim — sin -

tin - win fopm a series of phonemes. In the same way, the

vowals in the words been = hin - ban - barn - born - bone -




bane forr a series of vowal phonemnes. The importance of
astablishina the mhonem=s when teachina the nronunciation
of a lancuace is that the learner must be able to distin-
guish one phoneme from another if he is *o achieve any
reliable decree of intelligibility at all. It is far more
important that he should make a clear distinction bhetween
the sounds of the diffarent phonemres. once he has got the
difference between nhonemes clear, one can, if one likes
and has the time, shanz the sounds to a more English guality.
Until he has got +he nhonemna distinctions clear he = and
his hearers — are in nerpetual danger of losing intelligi-

hility.

The probler of making distinctions petween phonemes is
so because, in 1istcening to the taraget lancuage, We hear
the foreian sounds, i.e. W& hear only those components of
the foreian sounds that are identical with the sounds of

our source lanauade.

By the same token, oromo-speakina learners of Fnglish
may have difficulties in the pronunciation of certain

wnglish phonemes. Therefore, this study attempts to

1. make a comparative study of segmental phonemes

of English and Oromo, and

2. classify the nronunciation errors according toO
their typnes — phonemic, phonetic, allophonic

and distributional.

————



1.3 Significance of the Study

There are many Yeasons why Enclish is taught in nearly
avery country in the world., TFnalish has become the most
widely spread of the vary few lancuaces that can qualify as
truly international is a fact +hat we have to live with —
and take advantace of - since Enalish has to be taught as
such: to speak of English as a Lancuace of International
Communication (ELIC) m=zans that we no loncer speak only of
the nature of the lanauage, but of its function as well.

As Cerard G. Hardin (1976: 4) states, "Fnalish has bacome
the language of internaticnal communication bacause it is

the languace of dominant econoric and political powar."

Although Fnolish is the third or fourth language for
many FEthiopians, it is taught for nractical uses of com=
munication; it serves as the lancuage of instructicn in
saecondary and hicher education and as a necessary link with
resources bayond the country's boundaries. In the words of
Bender,

mnglish has a negligible number of native
sneakers in Tthiopia, but at the nresent
it has a crucial position in education,
commerce, governwent and international
communicatien, and from this point of view

it can be regarded as a major Ethionian
lancuace (Bender el al., 1976: 12),

Nnn the other hand, like many other African countries,
wthionia is a multilingual country. Of these Ethiopian
languages, some are SO important for the day-to-day acti-

vities of the peonle. T0O again quote Render,



Ethionia has four or five lancuaces which

are so important in the 1ife of the nation
either bv tha number of their nativae spezakers
or the range of their use as a second lanoue
age that may be called the "major languaces'
of the country (Galla, Ticricna, Fnalish,
somali) (4bid.].

As mentioned abovez, Cromo is one of the major languades
»f Fthiopia. It is widely spoken in the western and southemn
administrative regions. In this regard Bender wrctes "From
a broader nersnective, among +he Afro-Asiatic languages
Oromo anéd Amharic are amongd t+he four most immortant nume-

rically (after Arabic and Hausa)" (4bid.).

51
gimilarly, The Stateman's Vear-Book (123%° ed. 1986/87,

n., 450) has the following to say abcut the Oromos:"The Oromos,
some who are Christian, some Muslim, some Pagan, comnrise
about 40% of the entire population and are a nastoral and

agricultuvral people of Hamitic oriecin.”

There fore, understanding the nroblems faced by Fthionian
learners of Fnalish in general and those of Orome learners
of English in »marticular is of paramount importance. TO

this effect, this study may

1. help to understand the difficulties Oromo learncrs of
English have in th= pronunciation of certain English
phonenes ;

2. help to make some nedagogic recommendations as regards
teachino Fnglish as a foreign lanauage to Oromo learners
of Enclish; and

3. serve as a preliminary work for further investigation

in this area of study.



1.4 Scope of the Study

mhis study deals only with the szamental phonemes of
®nglish end Cromo. It endeavours to find out the difficul-
ties Oromo learners of Tnglish may have in nroncuncing
mnalish phonemes and their variants by comnaring the rhone-

mic systems of the two languages.

1.5 Definitions of Terms and Symbols
Oromo = The Oromo lancuadge and its native speaker.

The name used by nen-0romos to refer to members

Galla
of Oromo nationality.

Phoneme —- The smallest contrastive unit that may bring

about a change of reanind (Bright and McGregoh

1978:179).
Allophone = Variant of a phonere (P.A. Wilkins 1978 48).
niphthong = A calide from one vowel to another (J.7. 0'con-

non 1976: 1071,

Closed syllable = A svllable endina in a consonant sound.

Open syllable = 2 svyliable erdinag in a vowel sound.
[l = ohonetic notation

/ / = phonemic notation

s = denotes vowel lenqth

] = dental -

[l = voiceless

pouble consonants = denotes gemination

, Vowel lenath is phona2mic and so is gemination in Oromo.
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CHRAPTRER THO
2y Review of Related T.iterature

2.1 English Pronunciation

"prenunciation is the use of a sound svstem in speak-
ing and listenina" (F. Lado 1964: 70). Similarly, 7. Stre-
vens defines pronunciaticn as

The sector of languace where the organiza=

tion of syntax and semantics, having first

been generatad in the brain as a series of

solely mental procoss = silent, instant-

aneous, electrical and chemical — 1is con-

verted into motcr activity, which in fur

nroduces acoustic effect, 1.e. audible

sounds (Peten Sinevens 1977: 81).
Wwritten Fnalish and spoken English are obvicusly very differ-
ant thincs. Writina consists of marks on panay which make

no noise and are taken in by the eve, whilst spsaking is

organized sound, taken in by the car.

The main nroblem of Fnglish pronunciation is to build a
new set of boxes corresponding to the sounds of Enalish, and
to break down the arrangement of boxes which the habits of
our native lancuage has so stronagly built un. We do this
by establishinag ncw ways ~f hearina, new ways of using our
speech orqgans, new speach habits. In line with this, O'Cornor
wrotes
Unfortunately, it is never easv to astablish
good habits, it is alwavs the bad habits which
come most naturally, and vou will n=aed to do a
great deal of hard work if vou want to build
yourself a set of ®nalish boxes which are nearly

as firm as thosc of your own lanquage (0'Connoh
1976:3).,



1

Many educators' wWOIXXy is which Fnaolish to teach. There
are many different kinds of inalish as there are speakers of
it; no two neopla speak exactly alike — oODpe can always hear
differences between thzm — ané the nronunciation of Fnalish
varies a great desal in different cqeaaranhical areas. How
do we decide what sort of English to use as a medel? This
is not a question which can bz decided in the same way for
all foreion learners of English. In this reacard, 0O'Ccnnor
says, "It would be a mistake in these clrcumstances to use
11

as a model B.B.C. Tnglish or arythina of the sort

(/E.ba{:doé' 7}-

on the other hand, if one jives in an araa where there
is no traditional use of Tnclish and no body of people who
speak it for ceneral communication NUrLOEes, then one must
take as his model some form of native Fnglish nronunciation,
and which form cone chooses does not verv much matter. Tbe
most sensible thina to do is to take as one's model the sort

of Fnaglish which one can hear mrost often.

Phonemes are the basic clements used in a pronunciation
of words. The 44 vhonemes of Fnelish are the hasic cont-
rasts which make it possible for us to keep word or lcnaer
utterance separate from every octher, /44i:4/ £rom /4L and
[pi3d/ from [bid/, etc. But each phoneme may be renrasented
by different sounds in diffarent positions, SO the differ-
ant t-sounds in tea and fwo Dboth represent the /1] vhoneme

and the three hsounds in he, hat, who all renresent the

single /h/ phoneme.



’

This suacests two staces in the learning of pronuncia-
tions the first is to he ablae te produce 44 vowels and con-
sonants which are diffarent, sc that the words and lcnger
utterances of Fnalish do not at any rate sound ths same, sO
that /{i:2/ and /§iL/ sowmd different. 2t this stage the
learner will not worry about which of the nossible h-sounds
he is usina; any of tham will serve to distinquisih heat
/hi:t/ from eat /i:%t/y But obviouslv if the learner uses
a particular sound in a word where an EZnalish speaker uses
a different sound belongince to the same nhoneme , thae effect
will be cdd; he will n»t be misuwnderstood — thait could only
happen if he used a sound bheloneina to a diffarent phcneme —
but he will not be performing in an wnalish way, and if this
happens with many of the nhonermes it will contribute 2

foreign accent.

g0 the second stase in learninc pronunciation must he
+o learn to use as many different scunds as is necessary to
represent a narticular phoneme. In theorv 2 sinqle phonemne
is represented by a different cound in avery different posi-
tion in which it occurs, but most of these differences will"
be made automaticallv by the learner. It is only in cases
where this is unlikely to happen that it will be necessary

to worry about particular sounds within a phoneme.

There is one other ralation betwean sound and phcneme
which Mackey (1965) notes to cive trouble. Here is an

ayxample: in Fnclish /d/ and /3/ are different phonemes; in



Spanish there are sounds which are similar to those used in
Tnglish to renresent these phoneras — we can write them
d and ¥s but in Spanish these two sounds belong to the same
ohoneme — when the phoneme occurs hetween vowels it is

represented by 3, as in na3a, 'nothinca', but when it cccurs

in initial position it is represented by d, as in dos, "two'.

This will cause difficulty for the Smanish speaker because
althouch he has more or less the same sounds as in Fnclish
he is not able to use them independently and whenever an

English /d/ occurs between vowels he will be in danger of
using /3/, and confusing breedina /bri:din/ with breathing
/briz:din/ and whenever tnglish /3/ occurs in initial posi-
tion he will be in danger of usino /d4/, and confusinc they

/3ei/ ané@ day /é=i/. 1In general, if two sounds belonc to

~ne phoneme in cne's language, but to two Ai fferant phonemes
i p 4 !

in Fnglish there will be danger of confusions until one has
1zarnt tc foraet the habits cf one's lanquace and use the
sounds indepandently as in Fnglish. Accordina to OfConner,

"Thisz can be done by careful listening and accurate use of

the speech orcans and a great dc:al of practice"” (ibid.:14).

on the other hand, in an Fnalish phenemic alphabet we
include [bl and [p] to represent all the occurrences of
sounds recoanized by ¥nglish speak=rs as [r]1 and {p]. This
does not mean that all pronunciations of [pl are the same.
They are not. In the word pit the initial sound is aspi-

rated, that is followed by a release of air. In the word




spit, it is not. But in English the difference hetwesen
aspirated p and nen-asoirated p makes no difference tc
meaning. If it did, we2 should need two symbols. If we do
need to refer to different pronunciations of [p] in differ-
ant phonetic contexts, we can call them the allophones of
[p]- Even the native speaker withcut nhonetic trainine
finds allovhones difficult to bear because all our experi-

"

ence in understandina Enclish has taucht us to ignore them
and attend only to the phonemic differences. One of the
casiest differences to spot is that hetween the two allo-

shcones of [£1 in little., H#right and McGrecor say, "Tc an

Tnolish ear manv foreign soeakers whe do not make this

U

distinction apnear tc say /feceflf/(Bright and McGregor

1978:179).

Two lanaguades may differ considerably in the combina-
tions they permit: this may be a oraat source of difficulty
in learnino to pronounce a second lancuare., TFor example,
Encglish, French and Russian have the sounds JA/, /570 Tyl
but the Fnalish or French learner of Russian has difficulty

in combinina them into Russian words.,

Mot only the comhinations themselves are different, but

also are the positions in which thev occur. There is, for

example, a bia difference in Enclish in the number of comhi-

nations permitted before stressed vowels and the numbey
allowed after them; there is alsoc in Russian. But those

permitted before the vowel in Russian are not th2 same




as those permitted bafore rhe vowel in Fnolishj; so that it
is easyv for an Fnealish sneakor to end a word in /-ts/, as
in the word cats, but harder for him to hecin a word with
/ts=/, as he will nsed tn, if bhe hannens to bhe learnino
Russian. For the same rsason,
Spanish learncrs of Fnolish will nronouncs
the word steak as /estek/ and drugstorne as
/drhaestor/; for althouah Spanish has the
combination /=4%/ after a stressed vowal

it doas not havz it kefore one, and nevex
beoins a word with /at-/ (Mackeu 1965; §4).

Combinations of sounds can present difficulties. In
every lancuadge there are rostrictions on grouns of conson-
ants that occur at the haginnine of a word, 'initial
clusters', and those that occur at the end of 2 word,® Final
clusterz'. Ns J. Kenwonthy (1987 76) writes, "Thea restri-
tions are of two tynes: (1) restrictions on number; (2)
restrictions on which consonants can occur and in what order."
For examrle, in Fnolish there are initial clusters of two
or three, and no more {nlace/split). Tn clusters of three's'
is always the first, so "plsit' is not a nossible Fnglish
word. Some lancvages have a restriction in number of ‘one',
i.2. no clusters are nermitted either in initial or final

pogition or both.

T£ the learner's native lancuaae has, say, two as its
unper lirit in initial consonant clusters, then pronouncing

English three-term clusters may cause problems. In the words

3]

of 1. Kenwonthy, "And even 1f the learner's lancuage does have

three=term initial clusters, if the learner is not used to
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nroducing narticular consonants in a narticular ordar, this
may lead to problems™ [(ibdid.: 77).

2.2 Oromo and its Phonaemes

The Oromo lanauags in 2t-hionia has many Aivisions,
though it is not clear just how far rhese divisions really
represent differences in speech and how much they are
simply geoaraphical. Benden et al. (1978) assume that there
ar= at least five dialects of Qromo: Mecha (western) , Tulema

(central) , Wollo, Raya {rorthern) , eastern and southern.

The question can fairly be asked as to whether the
oromo of Ethiopia is really one lanquaae with wéll=marked
Aialect differences, O smvaeral lancuaces. Most obgarvers
(e.g. Andrzefewshki 1940) remort that Callas from one arca
may have difficulty in adjusting to the dialect of =&
diffcrent area, but that the adjustment does take rlace,

requiring a few weeks or at most a few months.

Similarly, Bender has the followina to say, "But on
the grounds of mutual intelligibility and basic vocabulary.
it seems fair to maintain that Fthionian Calla is one lan=

quage" (Bender ef al. 1976: 130).

An the other hand, Language 4L Fthiopia by M.L. Pender
ot al. (1976) aivera adood account of 0Oromo from a general
noint of view. In the phonoloay saction it gives five basic
vowels. These vowels (i,e,a,o,u} may occur short or lonc;

the long vowels are indicated by {:, e:, a:, 0:, Uz,



Rariesa /bAxi:sa:z/, the Oromo weekly, (1968 r,C.)} gives

gimilar number of vowels in Oromo. WWhen we considar these
in terms of heinc short and lona, wa cat a t+otal of ten
vowals.

Tha consonants of Oromo are verv larcely those of the
wihionian-area lanquadas: Jot, b, m, £, t, t', ¥, 1, 4, I, 8,
a, ¢, ¢, 3, mn, 8, E, k', g, %, 7, W, y/. The siackive
garies occur excent for /s'/, and also the alveolar dental
stop /D/ found in Cushitic and Omotic lancuaaes but not in

comitic. The voiced /z/ docs not occur excent in loan words.

The glottal stop /?/ is found in Mecha dialcct but
tends to disanmnear in mulema, resulting in a lergthenina of

tha follecwina vowel or consonant.

Example:
Mecha : 2aru 'to aeit angru'
Tufema: asru "
Mecha : harza 'todau'

Tulema: harra Ir

ne to consonant clustaers, groun of three consonants are
broken up bv the introduction of a vowel P

Examples erg-i-na 'we send! (from erc+na) [ibdd. s 18%].

nnother important book in which a mention of Oromo
~honology is made is The Mon=-Semd{tfic Languagesb 04 Ethiopia,
adited by L.M. Bendex. Tha hook in its chanter, 0romo o4
Wollega, bv Gere Graga {p. 174), in the phonology saction,
through charts, deals with the consonant and vowel sounds,

supraseqwmntalsand mornshovhonemics. Lonc vowels arc repre-



sented by the doubling of the particular vowsl SO that,
for example, the short a iw sauba 'fack! is distinguisted

from tha long aa in Daaba "nlant' .

Anothaer book worth mentioning is ™. Battista Cavaliera's
Grammatica defla Lingua Oromo (193%). .This book which is
written in Italian, staxts with a descrintion of the Cromo
sounds and states that Oromo sounds ar= not Aifferant from
T+alian in most cases. FOX sxarmmle, the D sound, which is
ar important phoneme in Oromo is said to be the same as the

D cound in Sicilian dialect [fhe source ab quoted by Pejene

e

Lesa (1280: 12)1.

2.3 Titerature on the Theories of Contrastive Analysis (C2)
2.3,1 mraditional Aprlications of CA

Contrastive analvsis is a branch of lincuistics
which tries to discover aimilarities and differences
hetween two lanouages by contrastine svstematically

the Aifferent structures of the lancuaces in quéestion.

Contrastive linguistics clairms that a gacond
lancuage learnex encountars various nproblems when he
1earns the tarcet language. This igs so bescause bhis
native tonaue habits which are deenly rooted come in
+he wav when an individual strives to learn L. Thus,
ha tends to transfer his lancuaqe habits onto the
tarcet language. In sunport of this view R. Lado

states:
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Transfer is tha =2xtension of a2 nativa
lanmuaae habit into the tarcat lancuars
with or without tha awarenaess of thao
learner., %YWhan the transferred habit is
accentable in ¢ lancuare, we havo
facilitation. ] the transferred habit
is unaccentakle in the tarret lancuanas we
have interferonce and an extra learnincg
burden is assuma” {?, Lado 1964: 277)

Mo this effect, an individual learner facag difficul-
ties in the use of certain phonemes and their variants that

may only exist in the target lanrvace. »As R, Ladc explains,

nxnerience shows that when the foreiom
lancuace learnar uses a rhoneme which
does nnt exist in the learner's native
lancuace, that is, when there is no
phoneme in ths native lancuace that
could be transferrzd to the foreien
lancuace and actuvally function as the
»heneme in oucstion, the student will
not be able to nrnduce that rhoname
readily in lzarninc the foreien lanane
ace, Ho will subgtitute some other
nhonerme from his native stock. Fxnari-
ence and experiments alse show that the
learner will have *tyouble learnine as
well as nroducina the now rhoneme (R,
Lado 1957: 13).

Contrastive lincuistics, roreover, claims that many
nf the difficulties in lzarninc LZ are “ue to the fact that
Ly Aiffers from Ll“ Therafore, understandince the arca of

differences between Ll and L2 would facilitate the teachineo
an learninc of L2 for it brincs forth the nroblematic
sounds which in turn hel- rinrcint the errors that are likely

to result owing to interference. In this recard Mackey




nifferential degerintion is of narticular
interest to lancuage teachina hacausa many
of the difficultiss in learnina a second
lancuace are due Lo the fact that it
differs from the first. 6o that if we sub=-

tract the characteristics of the first
lanquace from those of the second, what
nresumably remains is a list of the leamer's
difficultias (Mackey 1965: 80).

Furthermore, CiA can ke ueaful for nraparinda teach=

2

J

ing materials. Tn the words of Charles €, Frie: in

i

his book, Teaching and Learninag Fnalish as a FToreian

Lancuace, "The most offoctive materials are those that
are based on scientific descrintion of the lancuage to
pe learnt carafully compared with a narallel descrip-
tion of the native lancuace of the learn~x" (Chanfes

Fries 1945: 9),

In line with this, a nurber of fundamental and
applied objcctives have traditionallv been attributed

to Ca,

1. Providine insightz into similarities and differ-

ences between lancuages;

. explainina and aredictine nroblems in L? learnings;
3, develoninag course material for lancuacde teachina

{Theo Van Fls et 51, 1984: 46).

In suonort of these ohjectives of CA, R.Lado

arqued,

The kev to dngrzes of difficulty lies in the
comparison between the native and the foraion
lancuagce. Sinca an individual tends to



transfer the fecaturss of his native lanqu=
ace to the forsigrn lancuace, A comnarative
studv will bz usseful in identifyino the
likenesses and diffarences between ths
lancuaces and thusg enable the lincuist to
nredict areas of difficulty for the sccond
lancuace learner (H.H, Stean 1986: 159]) .,

From these objectives of CA it can be inferred
that CA differs from othar aroroaches (c.g. erhon
anafysis) in sc far that it does not actually take the
L2 learner into account. Tt 1is baged on the similari-
ties and differences that exist between twec o mcre
iancuages, at the same tire takinc into account &

numker of axioms about L, learning bghaviour.

s

As to various hypotheses nut forward by lincuists
regarding C2, Lulseded wylkihun (19%71: 7) summarizes as

follows s

1. that a new nhoneme in L? constitutes a difficultvy

for the native languace aneakears;

5. +hat learnina a comnletelv-new phonems is much
casier than learning one which is rartially in a

similar class in the tarcet lancuace;

3. that all new shonemes are not equally difficult to
learn since some mav be more difficult than others
bzcause of diffarences in articulation at the phone-

tic level of »roduction and rercention;

4, that a new nhonetic difference hetween the native
and the tarcet lancuace is sometimes morc Adifficult

thar nhonemic Aiffarences;
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5, that differences in allonhonic variations of the
morrespondina chonemes, apd differencus in the
distributional variants mav result in wrond
nercention of the same nhonames throush confusion

with others, as well as wrond pronunciation.

2.3.2 Previous Works

In the 1960g, thers verc cquite a few napers
written which claimed to ke able to predict errors in
the pronunciation nf second lanauade lesarncrs on the
hasis of a CA of the phonolocies oF the NL and TL.
A1l learner arrors in nrorunciation wers falt to
oricinate from negative transfer — that is, thz

learner's attempt to usw inanpropriate sound patterns

of the NI in nlac2 of the sound patterns of tha TI.

BElaine E. Tarons in his article, The rhonoloav of

fnterlanquage in Understanding second and Foreion

rancuace Learnind, {ed, by Jack C. nichards 1978: 16-20)

summarizes some of the experimental a+ypdiss cavyied out to
£ind cut nronunciation problems facad by L, learners as

follows:

Briere's results showed in 1966 that Ca, as it
was commonly being used to predict nronunciation
problems for I, l12arners, was not comnletely success-—
Ful in its opredictions of learner rerformance on an

cxperimental task.
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Other sxnerimental gtudies usine isolated words
and svllakles examined the percention of svecch sounds
by sneakers of several lancuaces. Carroll and sapon
(1957-1958) , Lotz (1960) and Scholes (1969) nad
resulte indicating +hat necative transfer from ihe NI
wae influencing subjects’ performance on experimeﬂtal
percention tasks, while Stevens (1969) and Sin~h and
nlack (1966) concluded that the subijects' percaeption
of some TL featur=s orarated inderendently of their

first lancouaae background.

Johansson (1%273) repcrts on a very axtensive study
which analyzes the saqmantal interlanaquadgs phonologies
of 180 native aneakers of nine diFferaent lancuanes,
who were asked o ronort Swedish (TT) words and sen-

tences which they heard on tane.

The researchsr concludes from her study that 'a
larce number of +he substitutions made could have been
predicted by Ccp's howaever, she aleo concludes that
+there were sSome ranaral common directions for sub-

stitution followed by all lancuace 0roums.

Her study reveals that it is not encuch to pre-
dict that di fferences batween twoO nhonological systems
will automatically crecate learning problems in axact
nroportion to the decrece of difference between them.
In some cases, NL and TIL sounds which seemad to bhe

very different nresenter no learninc nroblam.



Johansson's data sugoast that one of the constraints
involved in shaping the relative difficulty of the

-
i

learninag of new L., sounds mav have to do with the
L4 -

idrinsic difficulty of those Ly sounds, an affsct onerat-

ing indenendent of the wnrocess of nesative transfer, but

interacting with it.

Wwode (1976) finds =svidence that some nhonoloaical
elements are strongly affected by necative transfer
from the VI, while other elements seem to be acguired
with no influence from the NI, but rather in the same

way that a child would acouire them in a Ll nhonoloagy.

Rased on the +heoriss of 7, a nuwber of contras-
tive studies, at ohonolocical level, have been carried
out batween Fneolish and mrany lanauvaces of tha world.
These studies have revealed that where there are
differences betwezn the native lancuare and Enalish,
foreion learners of Enclish encountar difficulties in
pronouncineg nhonemes which are non-axistent in the

e studies, nhonemes of L] and

ct
o
1

native lanouace. In
rnglish are comnared to predict the errors that are
likely to cron un in the process of learning inglish as

a second or foreisn languaae.
Tt is, therefore, worthwhile tc take soms of these

studies and see the difficvlties as indicated by

researchers.



2.3.2.1 DRArabic Vig=a=vis Fnalish

Ag Arabic is differsnt from Fnelish, czrtain
cateaories (Phonemzs) which are found in Fnalish may
na absent in Arabic. “hese abhsent catecories mav
trouble Arabic-sneaking learners of ®nalish., To this

cffect, 0O'Connor in his hook, Better Fnolish Pronuncia=

tion, nresents th=2 followina:

TIn Arabic /4/ and /v/ may be confused, /{/ beina
used for both, but /uy/ may occur in rrabic in borrowed
names.

/0/ and /3/ do not occur in Zrabic and arn renlaced
by /4/ and /z/ respectively.

/p/ and /b/ ars confused, /b/ beina used for both.
/it/ and /d/ are dental stons in Arabic. £Stops are not

final nosition in Arabic and

cgonerallvy exploded in

+hz strono stomps ara oftan unasvnirated.

As remards vowzls, in frabic /4/ and /e/ are con=
fused, /e/ beinc used for both. /% / and /a:/ are not
entirely independant in Arabic and thers is danger of
replacing one by the other in some nlaces. /A/ and /)
are confused, an intermediate vowel beinq used for both.
/ei/ is romlaced by the usually non—=dinhthonaal vowel
Je:/ as in be:f 'house'. /au/ is replacad by the non-
d iphthoncal vowel ip Arakic as in me:z ‘tananas', and
this may cause confusicy with Fnelish /3: /. /49,

$3, ud/ are replaced by the nearest vowel sound /4:, e:,
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ws/ + Prabic /n/ respectivelv. (7'Connor i37%: 168-692).

2.3.2.2 French Vis-a-Vis Fnelish

As in Arabic, /®/ and /3/ do not occur in French
and are renlaced by /4/ and /z/, or less commonly

by /f/ and /V/,u

/h/ does not occur in French and is omitted in

Fnolish. /p,t,k/ ars gererally not asnirated in French,

which may lead to confusion with /b,d,g/ in ¥nclish.
/t/ and /d/ are dental stops in French. /£/ is always

clear in French.

s to vowels, /4./ ard /i/ are confuscd, Jis/
baing used for hotn, /% / and /p/ are confused, /A/
beinca used for both. /@/ is often nronounced in a way
that makes it sound like Eneclish /A/. /3u/ is replaced
by the non-diphthongal vowel in French beaw, which
causes confusion with /3:/. /ed/ is renlaced hy the

non-dirhthonral vowal in French gal 'cay'. fid,59,ud /
are replaced by the nearest vowel sound + /#/ in French
as in Lire 'read', feané ‘earth', Lourd 'heavy'.

Vowals are wsually shert in French, compared with

Fnglish., (©'Cenmnor 1%7d: 171-72).

2.3.2.3 Swahili Vis=a=Vis Fnclish

The Enc~lish consonant sounds do not dive Swahili=
speaking students much difficulty when thev occur

nefore vowels. The main problems arise with consonant
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clusters to which students will be temntad to add a

vowel sound.

ns far as vowcls are concerned, Swahili allows
all the nossible corbinations of its five vowelsz, hut
anives one syllabl=s to ~ach vowel, so that the corbi-
nation of two vowals is two syllables, as in words like
bei and pia. Thus, a Swahili speaker who hsare or
produces an Enalish dirhthonc either he will mwake it
two svllables, or he will replace it by the closest
simple vowel. The second tyne of error is nrobabklv more
frocuent. The Fnalish word fate is likely to be con-
fused either with fay if or with fef., (Pronunciation
Teaaching (Revised edition) Institute of ®ducation,

niversity of Dar ee falaar, 1074) .

2.3.2.4 Pmharic Vis-=a=Vis Fnelish

For Amharic-speakins learncrs of Fnqlish, accord=-
ing to Taddese Beyene (196%), catecories like /v, 0,
3 Nyfatf constitute a learnin~ nroblem from amongst

the Fnalish consonants,

Recardina vowals, rmharic has onlv seven vowels,
but Tnolish has twelve pure vowels. Thereforz, the
catecories which are non-existent in Imharic but found
in Fnglish constitute a special nrobhlem for Amharic-

speakinc learners of Fnolish.



As to consonant clusters, the writer explains
tihat there are no initial conscnant clustars ib
Aamharic. 211 thae clusters are either medial cor final.
But, it is evident from exnerience that all initial and
final comnlex consonant clusters in Fnolish constitute

a problem for Mmharic swnzeakers.

Morcover, none of the Fnalish dinhthoncos occur in
pmharic, therefore Enclish diphthonas may constitute a
problem for Amharic-speakina learners of English.

The abova mentionzd lancuaces have bhzen taken as

exarples to show the difficulties faced hy greakers of

different lanquacas in Jlcecarnino some Tneolish ohonemes

!

and their variants. 2ithouch contrastiva studic

t

s, at
rhonolocical level, betwaep Tnclish and most major
lancuacaes of the world have been carried out, little
is done in this r=zcard i» Ethioria. Tt is, however,
true that a number of students have carried out con-
tragtive studies bhetween Pmharic and other Ethiopian
lancuaces for their sernior essavs as martial fulfil-
ment for BA and theses for MA deagrees at Rddis Pbaba
Universitv, littl=s has bzen done between Fnclish and

Tthionian lancuames. ™o this effect, as shown above

(2.3.2.4), a constrastive studv has been carried out

9

hbv Taddese Bevene (1948] hetween Imharic and "nolish
segrental phonemee, In his study, Amharic and Fnalish

tegmental phonemes:A contrasiive sftudy, the researcher



dealt with the oradiction errors Amharic native snoakers
make when learning Fnolish at the level of scomental
rhonemes and classified the nradicted erxrrors accordina

to their tvpes.

as recards Oromc, no contrastive studv has keen
carried out botwean Fncolish and Oromc secmental phonemes
so far. BPut nevertheless, Fshetu Kebede (1963 £;.0 )
has made a contrastive studv hetwsen AmhAaric and Qromo
seamental rhonemes. The study was solaly based on errox
predictions. Similarly, Culte Hailu (1968 £.C.) carried
out a contrastive study between the same lanquaces. The
latter studv was concernad with errcor analvsis based on

: th . .
the errors committed by 8 arade Cromo native speaking

students in learninc Amharic.

fn the other hand, Weko Tolla (1981) in his study,
The Phonofoay o4 Wecha 0romo, has dealt with the seamental
phonemes and supraseamental phonemes of Mecha Orcmo.
In this work, the writesr has described the phonemres and
their variants and the suprasecmental rhonemas of Oromo
other than intonation. WHence, Wako Tolla's study has
been used as a valuahle scurce for the descripticon of

Nnroro phonemes in the nresent study.

)

2.3.3 The Present Trend

For several decadss, lincuists and teachers assumed
that most second lanquace learners’ errors resulted from

differences betwezn the first and second languages.



Thig was the basi=z of the lonc-monmular contrastive
thacrv. MNow, res=zarchars have laarnt that the first
bl

lancuace has a far smaller effect on second lancuace

syntax than previocusly thcoucht.

4

Tn support of this view, Heidi hulav «f.3l. in
r

their book, Lancuagse Two, write, "Studies show, for

exarple, that only 5% of the aramrmatical errors
cshildren make and at most 202 of the ones adults maka

can he traced to crossover from the first languace"

(Hedidi Pulay et.al, 19872: 5

Despite a lonc historvy of assumnmtion that the first
lancuage has lonca baen the villein in second lancuace
learning, the major cause of a learner's problems with
the new lancuace, presaent research rasults succest that
tha major impact the first lancuace has on second lanaou-
ace acouisition may hav: to dn with accent, not with
aqrarmar or svntax. In lire with this, Heidi Dulay.
et 2l. further state, ¥“Preonunciation is more suscentible

b s

Q.

to first lancuacs crossover than arammar™ (4b4A

2n examination of the available emnirical data

that addresses tha (A hyvothesis has revezaled that:

1. In neither child nor adult L, performance dc the
rajority of the grammatical errors reflesct the
learners' Ty

2. L, learners make many errors in areas of orammar

that are commarable in both the L, and L, - errors

1



that should not b= made 1iFf 'nositive transfer’
were operatind, >

3. Ly learners' judgemonts of the arammatical correct-
nass of Ly sentences are more related to L, sentence
type than to their owr I, structure.

4., Phonoloagical =2xrrors exhibit more Ll influence than
do crammatical errore, althouch 2 substantial
number of the L2 vhoncloaical errors children make
are similar to those rade by monolinaual firet
lancuace learners, anéd onlv a small nortion of

phonoclorical errors ir readinc are traceable to the

earner's L., (4bid.; 97-9&).
l ?

rurthermora, thosc who are ornosed tn Ch and follow
error analvsis (%TA), ae guoted bv Tulseaed Erkihun, in
his studv, A Contrastive Study 04 Amhanic and Gedeo

Phonofogy, assert that:

1., FErrors which cannot be nredictnad by means of CM can
ha discovered hy @rror analvsis;

2. CA does not nredict difficulties which are pravi=
ous lv unknown:

3. Error predicticn is nct only, in most cases, un-=
necessary, but also unfeasibtle without prior analv-
sis which has led to coneralization in errcr cenesis

(Lufseged Erakihun 1961: &),

An attempt has khean rade to hriefi& show what the

proponents of CA have +o sav about thig nredictiv

(b
o
)
<
‘,.l-
Q
2

and what those who ara oppesed to CF sav abhout this
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approach. In sum, the prononents of CI say that C2 is

a predictive device used to nradict noints of difficulty
and errors that l=arners will make in the vproczss of
learnina L,. There seems then to he thras thinas that

n the sense

e

a Cp can predict: it car predict —
isre-identify' —— what aspects will cause problems: OX
it can predict difficulty; or it can predict 2rrcers.

on the other hand, those wvho are opposed to CR, in the
words of Carl Jamss, say "CA is not onlv problematic,

but alse fraucht with controversy" (Can? James 1980: 166)

Negspite the attacks it has come undar from éifferent

quarters, CA still remains hi~hly vigorous. This vicour
.

manifests itself in several ways: Danars read out at
conferencas anéd published in jeournals; masters' disser-
tations; and nostiyraduate course cormonent offerings in
cA. 2s Carl James notes, "CR has very hi~h "face vali-
dity', that it sezms that the plausible and obvicus
thince that apolied lincuists ourht to do, and yet at the
same time there arzs thess panas of insecurity concernina

its theoretical foundaticns"” {ibid).

Similarly, H.H. Starn states, "plthouyh CA has never
roccvered the nlace it held in lancuace nedarocy in the
early sixties, its value Fas been reassessed and its
continued immortance is hardly disputed" (H.H, Stean

168&6: 168).




To sum up, it can Mo deduced from the preceding arau-
ments +that although CI has baen used as a strong predictive
dsvice for a number of vaars to roeveal the difficul=ies of
sacond language learners, reaearchers have found onkt that
the influence of the learner's first lanaquacge in acoulrine
Ly is neglicible in arammar Or svntax., The influence of Ly

3

igs, however, sianificant in prorunciation.
7 4 1

However predictive CA may e to identifv the difficulties

Ly learners have at rhonoloaical leval, the writer of this

L

parcr feels that it is more reliable to analyz=2 the actual
errors cormitted bv learmners of T.,. Hence, ir this oaper, the
writer has attempted to analywe different nclish sounds as

rondered bv the subdects in the production t=s%.
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CHAPTER THPREE

3. DPResecarch Methodolocvy

3.1 Method of Data Collection

In this study 62 native speakers of Oromo were Tiven
two tests to cenerate data for this studv — to empirically
verify the difficulties Orome learners of Fnolish may have
in discriminatine and oroducinc certain Fnelish seamental

nhonemes.

To this effect, a questicnnaire was Adistributecd to all

sectione of Freshman decrae students of 1287/38 acadewric

year at the main campus of Zddis ’haka University., Teotally,

587 students filled in the questionnaire. OFf these 587

students, 8l are native speakaers cof Oromo. Cut of thesa 81

native speakers of Oromo ? are females. Thes2 81 individuals

coma from 12 afministrative recions including nAddis Abeaba.

Te carry out the study, 62 subjects were selectaed from
81 native speakers of Oromo by random samnlina £echnique.
However, the 9 cirls ware all taken for the fact that the
number of females was very small in comparison with the
number of males (72). So, $ females and 53 males wer> used

in this study.

The 62 subiects were given two tests. The first test
was discrimination test and the second was nroduction test.
Prior to the administration of the tests, the subjects were

oriented on the objectives of the tests and how to use
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tape-racorders and civa authentic responses as raquired in

the tests.

The names of the 62 subiects were alohabetically arranaed
and each subiject was nivan a number that corrasgponded to his
or her name on the list. This was done o avoid confusion

and facilitate the work.

In the discriminaticn test, minimal pairs that consisted
of Fnglish consonant and vowel sounds, divhthonas, closed and
open syllables and consonant clusters were desicned pavindg
duez attention to areas thoucht to be nproblematic for Oromo
learners of Fnelish. The test was divided into parts to
detect the snecific nroblans encountered hv tha subiects in
sach part. mach part was taned onto a recorder by two
non-native speakers of &nclish whose @n~lish nronunciation is
acceptable and intelli«ible from the noint of view of a
native speaker. This test was aimed at verifvinao the A1 £ £l ol
tieeg these respondents may have in ﬁiscriminatinqkﬁtmxm?&KﬂiSh
sounds that are closely related by their manner of

articulation and/or voint of articulation.

The production test was Gesicned in context, i.2. minimal
pairs were used in sentences. The test was aimed at finding
out whether the respondents could nroduce what they had il € i

criminated or otherwise. Therefore, sach subject read onto

the tape-recorder the sentences selected for this purposc.



3.2 Method of Data Znalysis

After administerinc the two tests, the next step was
tc analyze the resmonsas civen to the first test and to
tyanscribke and analvze the words racorded in the second test

by each subject.

The resnonses civen to the discrimination test were
carefully marked and analyzed to find out the difficulties
the subijects had ir discriminatinc the sounds. Thzn, the
minimal pairs used in the production test were transcribed
and compared with the same pairs as nroncunced by a
near-native sneaker of Fnglish to find out the difficulties
the subjects had in producing these nairs. After that, the
nronunciation errors made by the subjects were classified
accordinc to their tynss. Moreover, the results of the two
tests were commared to see if there was any correlation
between @iscrimination and production usina rank-order

correlation coefficient (rq). The mean scores and standard

deviations of each test were alsc computed and compared.



CHAPTER FCUR

4. Description and Cornarison of Enoglish

and Oromo Scgmantal Phonemes

4.1 Description of Fnglish Phonemes and Allonhones

Native speakers of English from different parts cof the
world have different accents, but the differences of accent
are mainly the result of differences in the sound of the
vowelss the consonants are pronounced in very much the same
way wherever English is spoken. 50, as n'connor (1976: 32)
notes, "If the vowels you ﬁse are immerfect it will not
prevent you fror beinc understood, but if the conscnants are

imperfect there will be a great risk of misunderstandinc.”

o'Connor (ibid.) further states that conscnants contri-
bute more to making Fnolish understood than vowe:ls ¢o.
Second, consonants are senerally made by a definite interfer-
snce of the vocal orcans with the air stream, and so are

easier teo describe and understand.

In the production of vowel sounds, however, none of the
articulators come verv close tocether, an@ the passace of the
airstrear is relatively unobstructed. 2As P. Ladefoged
(1962:11) states, "Vowz2l sounds may be specified in terms of
the position of the highest noint of the toncque and the nosiQ

tion of the lips."
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4,1,1 The Consonants of BEnclich

"7 consonant is a sound in which the air frowm the lunas
is not allowed to pass out throuch the mouth without some=
thinc interruptine it " nobert Honoke and Judith Rowell
(1982: 2). Fnalish has 24 conscnants. These consonant
shonemes are described as follcws based on their manner and
noint of articulation. The writer of this paper has adonted,
in his descrintion of English phonemes, the modal of descrin-
tion used by Howard Jackson (1¢82) in his book, Analyzina

English: An Introduct1on £0 Descrintive Linguistics (? B ed.).

The writer has chosen this model for its clarity and brevity.

4.1.1.1 The Stops (Plosives)
plosive consonants in English involve a2 complete closure
in the mcouth, a raised velum preventing escan? of air throuch

the nasal cavity, and »losion after the relzasa of the closure.

The phonemes /n/,/t/ and /k/ each have an aspirated
allophone [ph], [th] and {kh], and an unasnirated allcorhone
[pl, [t1, [kI. »nd these allophones are in comnlementary dis-
tribution: the unasnirated allophone occurs after /s/ and the
aspirated allonhone occurs in all other necsitions. The
degree of aspiration varies frorm environment to environment.
There is strong asniraticn when the nlosive occurs initially

in a stressed svllable, e.gs in pin, tin, kin. Between

vowels the aspiration tends tc be rather weak, and may indeed

he absent altocether, =2.g. in unper, utter, sucker. P2And in




final position the amount of aspiration is variable, denendina
whather the nlosive ig relsased fullv or nct, 2.qd. as in Sip,

sit, sick.

The voiced plosivas in enclish /b, d, g/ may be considered
to have two allophones. The main allonhone, and the one which

occurs in all environmants, is fullv voiced [b], [al, flel.

The other allorhona ©0CCUrsS onlyv in word=-final position
and@ is a devoiced variant [%], [%}, [%]. I+ is in free varia-
tion with the fullv voiced allenhone, that is, either of them
may occur in this vosition with no narticular factor condi-
+ionin«a the occurrence of one rather than the other, 2xcent

for the speaker's whim at the time, e.ad. as in ¥ib, rid, riga.

The Aaifference bhetween /o,t,k/ and /b .8,/ in Enclish is
not merely one of voicing, Or even unecuivocally one cf voic-
ing; that is, the distinction betw=én voiced and voiceless.

It is also a difference of aspiration. The one environment

in which unasvpirated voiceless nlosives recularly occur, a I =
after /s/, is the one in which voiced nlosives do not cccur:
there are no ¥Fnclish words becinnine with /ab/, /4d/ ox /8a/.
There is, therefcre, no contrast between voiceless and voiced
~losives in FEncolish in this environment. Tn all other
environments (initially, finally, intervocalically) /p,2,k/
and /b,d,g/ are distinquished kboth by voicine and usuzlly also
by asniration. In fact, aspiration micht be said to be more
important in distinmuishing /p, £, R/ (o wonds containing them)

from /b,¢,7/ (or words containince them) .
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pesides the allophones already mentioned, the alveolar
nlosives each have a further allorhone. In words like
width [wido/ and edghth/eito/ the articulation of the nlosive
is not alveolar, but dental: the tonque tin makes a closure
with the back of the unper front teeth, rather +han with the
alvenlar ridrme. 50 /d/ has an allophone [ﬂ] haefora a dental

fricative, and /t/ has an allophone {gl before a dental fricative.

+
gimilarly, the rhoneme /k/ has an allerhone [k1 or |

+

©h

rafore front vowels, and an allephone [E] or-[ih} bafore back
&4

vowels; and the rhonem= // has an allophone [cr] hefore front

-
r

vowels and an alleophonz [£] befors back vownls.

Furthermore, when a voincless alveolar nlesive /t/ occurs
in final position in a syllable, it may be articulated as a
glottal stop, e.c. in Auif. HSc the rhonene /t/ has allovhone
[?] occurring in syllable final nosition and which is in free

variation with [th].

4.1.1.2 The Fricatives

The laraest croup of congonants in Tnalish commrisas the
fricatives, sounds that involve a near-closure with friction
rasultine between the articulators. In most cases there 1s
a3 voiced and a voiceless fricative occurrine at each nlace of

articulation.

T,ike voiced nlosives, voiced fricatives have a devoiced
allophone occurrinc word=fipally, which is in free variation

with the normal fully voiced allonhone, =.qa. aihse [%}, Live
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[ﬁﬂ’ seethe [3]. The voicad nalato-alveolar fricative /z/
= ]
nccurs only intervocalically, excent for a few loan=words

from French, where it may occur ipitially and finally.

4.1.,1.3 The Affricates

Affricates involve a commlete closure, as for plosives,
but the release rhase is not with plosion but with friction.
In the case of the nalato~alveclar affricates the closure is
made with the toncue blade and front at the alveolar ridoe
and hard nalate area, and the release is by mzans nf a
malato=alveolar fricative. Thesa sounds are symbolizedlnrg
for the voiceless ~alato-alveolar affricate, and by ¥ for
the voiced palato-alvaolar affricate. They occur in all

nositions in Fnolish words, .. chin/adin
niches/rnidges

Lunch/Zounae
4.1.1.4 The NVasals

T.ike nlosives, nasals involve a comnlete closure in the
mouth, but unlike for ~losives, the soft, palate is lowered
go that air may escane throuch the nose. Nasals, unlike
nlosives, but like fricatives, are continuant sounds. This
means thet their articulation may continue for ag lono as
the person can find br=ath. In Bnalish, nasal consonants
are normallyv voiced; voiceless nasals do sometimes occur in
some contexts, but they are then variants of normal voiced

nasals.
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The alwveclar nasal has a dental articulation befcre
jental fricatives as in plinth, ninth. So thz pheneme /n/
has an allophone [%} occurrina before dentals, and an allo-
nhone [n] occurrinc elsewhere. They are in comnlementary
distribution. The othar variant occurs as an allophone of
hoth the bilabial nasal and the alveolar nasai. when these
occur before a 1abio-dental fricative /f,v/ as in symphony ,
convert they are often articulated as a labio-dental nasal
[l This allonhone is probably in free variation with the
normal allonhone fm] and [n]; its occurrance is more likelv,
the more rapidly a person sneaks. 50 the phoneme /m/ has
an allophkone [m] hefora labio-cdental fricativas, which is in
fre: variation with the normal allonhone [ml; and the rhonene
/n/ has an allorhone [nl hafore labio-dental fricatives,

which is in free variation with the normal allophone [n].

4,1.1.5 Frictionless Continuants

Frictionless continuants are the sounds involvinc a
near=closure in the mouth but without friction. The normal
English 4 sound is A nost-alveolar frictionless continuante
a near-closure 1is made betwaen the +oncue blade and the

area just hehind the alveolar ridae.

It is pnossible toO recognize three recularly occurring
allophones of the /r/ vhoneme in En~lish. Tha allorhone
with the widest distribution is the post-alveolar fricticl~

less continuant [§]. nEter fortis consonants /o, t,%,£,0,



X, ctc./ a devoiced (voiceless) allonhone occurs [d},e.p.

in train, crane, free, shrudg. These two allonhones are in

complementarv distribution. The third nossible allorhone
is a flarpsd consonant [x], which may occur intervocalically

a,g. in very, marrv.

Two further sounds are included amona the frictionless
continuants, althouch they are sometimes also called
semi-vowels. Thev have similarity with marticular vowal
sounds of Fnelish, and were it not for the fact that they
nattern like consonants in the structure of English words

and syllables, thev would be counted as these vowels.

one is the bilabial frictionless continuant, repre-
sented by the familiar symhol w, which is similar to the

close back rounded vow=z2l, as in boot. This occurs in initial

and medial nositions, 2.9. wet, tower. Rut in final

positions, its occurrenc: in srellinc is usually consicdered

+o be a close back rounded vowel.

The other vowel-1likz consonant sound is the »nalatal
frictionless continuant, where the near-closure is hetween
the tongue frontand ths hard palate. It is represented by
the symbol 4, and it is similar to a close front spread
vowel as in beat. The occurrence of the nalatal frictionless

continuant is restricted: it is found in initial position,

and in initial consonant combinations after cartain consonants,

2.g. vet, beauty (by), gueue (kv). Both /fw/ and /y/ are

normally voiced.
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4.1.1.6 Taterals

T,ike nasals, the lateral consonants are also continuant
sounds: there is a comnlete closure, but air escapas cver
the side of the tonaue. tn Enclish laterals are normally
veiced, althouch there ig a voiceless variant that recularly
nccours in a narticular context. The only lateral occurrina
in Pncglish is the alvenlar lateral, renresentad by the fami-
1iar symbol £. It is found in all positions in Bnglish

words, e.c. late, f£illar, tail. In fact, there is a rarked

difference in guality between the alveolar lateral in initial
nosition and that in final ~osition. The difference arises
from the configuration of the hodv of the tonaue in the
mouth: for the alveclar lateral in final position, the back
of the tonoue is raised towards the soft palate, and it is
said to be velarized, The velarized alveolar lateral is

symbolized by {.

2 non-velarized allophone [L] occurs before vowels and

/y/, as in leave, earlv, illurinate, ané a velarizad allo-

nhone OCCuUrs before conscnants, Jw/ and word finally, as in

altocather, always, pool, Th=ase allonhones are in commle-

mentary distribution. Thers ig, in addition, a third allo-
nhons which is in comnlementary with the two: after a fortis
nlosive /o,k/ the alveolar lateral in Tnalish is devoiced,
a.g. in play., clean. So the phonemne /L/ has the allophone
[%} after /n,k/. Ther:2 is yet one more allonhone of /&/ in
complementary distribution with the others: like the alveoclar

plosives, the alveolar lateral has a dental articulation when
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it occurs irmediately befors 2 dontal fricetive, as in filth, stealth.

aince the occurrence is before a consonant, the allorhone is
also velarized: [#].

TABLF 1
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2 Phonetic Chart of the mnelish Consonants (H, Jackson

1982: 19). -

4.1.2 Fnclish Pure Vorels

tyowals are sounds which are made without any kind of

closure cr impediment to the cscane of air through the mouth"

(».Jackson 1982:20), Pure vowels are made with the routh

a

taking up a sincle nosition Aurine the articulation.
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In Fnclish , »ure vowale are made in all three areas of

the mouth — front, central and back.

4.1.2.1 Front Vowels

In the front area Enaglish has four vowels; =211 made with
spread lips. mwo of the front vowels are in the close area.
one is the close front spread vowel found in beat oX sheen
and symbolized by iz, 80 these words would be transcribed
phonemically as /bist/ and /84:p/. The other is a more onen
and a more central close fyont vowel, usually described as a
1owered and centralized close front spread vowel, It is
represented by the symbol 4, and it occurs in bit /bit/ and

shin/84ip/.

Enclish has no vowael at precisely either the half-close
or the half-open position, but one mid wayv between the two.
This is usually described as a mid front sprea? vowel. It
is sometimes symbolized by e which is the Tnternational
phonetic 7lphabet symbol for a half-close front spread vowel,
but it is more usually gymbolized by e, the IPA symhol for a
half-oper front spread vowel. This vowel occurs in ket

/bet/ and fetch /ﬁegf.

The other Fncalish front vowel is in the onen area, hut
i+ is not completely open: it is somewhere between hal f-open
and onen, althourh it is usuallv Aescribed as an onen front

snread vowel, Tt occurs in bat /b t/ and catch /kaagﬂ



4,1.2.2 Rack Vowels

Tn the back area of the mouth we can recoanize five
vowels in Fnclish four of them are made with rounded 1ins
and one with snread lins. There are also two vowels in
wnclish +rhat fall in the close back area. Ccne is the close
back rounded vowel /u:/, as found in EEQE and tool. The
other is a more open and more central varietv, usually
described as & 1owered and centralized close hack rounded

vowel /u/, as found in book and nut.

as in the case of front vowels mnelish has no vowels
at precisely nalf-closz and nalf-onen back nositions. There
is one vcwel somewhere betweel the two, nrobably nearel to
half-onen than half-close. The IPR symbol for 2 half-clese
wack rounded vowel (0) is sometimes used to symbolize 1E;
but more usually the IP2 symkol for a half-onen bhack rounded
vowel is used, J. It may be described as a mid back rounded

yowael and it occurs in houcht /ha:t/ and law Phnlym

In the onen back area two yowels are found in wnalish,
one made with rounded 1ips. the other with ganread lips. it
open back rounded vowel 1Sy like ite front counterpart, not
comnletely open, but somewhere between half-onen anc onen.
Jevertheless, the IPP symbol for an open back rounded vowel
is used tO represent it Ds Thig vowel occurs in hot /hbt./
and mMOSS /mDs/ . The on&n back spread vowel is commletely
open but not comnletely pack: it tends towards the central

~osition. The IPA gymbol for an onen back spread vowel 1S
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usar to renresent it, &, and it occurs in farm /fazm/ and

cart /ka:zt/.

4.1:.2:.3 Central Vowels

These vowels are made in the central area of the mouth.
There are three vowels produced in this area in Enclish, all
with spread lips. mme of these central vowels is in the onen
area, but like %2 and D in fact mid-wav between half-oven and
open, althouch it is degcribed as an onen central spread
vowel. Tt is represented by rhe TPA symbol for a half-open
back spread vowel, namely A, and it occurs in_gggm/bﬁt/ and

some /shm/.

The other two central vowels in wnelish are both mid
central snread vowels, that -is mid-wav hetween half=close
ané half-oren. These sounds may he illustratad by the vowel
in bird, represented by thz symbol 93, and tha final vowel
in father, renresentad by the symbol 3. The latter sound is
often referred to as the schwa vowel; it occurs in ®nclish
only in unstressed svllables and has a generally lax articula-
tion. By the contrast the 23 vowal occurs in stregsed
syllables, and is cenerally loncer in duration than the
achwa vowel. Thev may be further illustrated by loser

/'2uz5/, ahead /ohed/, girl /ga:1/, first /aratss
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macTE 2

rront Central Banlk
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opan a J

mhe vowel chart of Enclish (H. Jackson 1982:22).

4.1.3 Tnglish Diphthonas

piokthonas can be dascribed in terms of the pure vowal
fromw which the articulation starts, and the nurs vowel in

whose direction the articulation moves.

They mav he divided into three crouns accordinc to the
vowel towarcds which the articulation of the diphthong moves.
Tn the case of three dirvhthonas the articulation moves
towards a lowered and centralized close front spread vowel
(£); in the case of two it moves towards a lowered and
centralized close back rounded vowel {u): and in the case of
the remainincg three it moves towarcs the unstressed mid

cerntral spr=ad vowel {3).



.3.1 4 Dirhthonas

diphthona beginning with half-close front snraad vowal,
movina towards lowered and centralized close front

spreac vowel, .. late /ledit/.

diphthona beainning with open front snread vowel, mov-
ing towards lowerad anc centralized close front suread

vowel e.q. sight /sa it/.

dipththona beainnina wiis half-onen back roundad vowel,
movina towards lowered and centralized front spread

vowel e.a. soil /s2il/.

4.1.3.2 1u ninhthonaos

a1l

au

diphthong beainning wiih tnstressed mid central snread
vowel, movina towards lowered and centralized close

A~

back rounded vowel =.g. boat /haut/.

aiphthona beainnin with open central soread vowel,
movina towards lowered and centralized close back

rounded vowel .0, house /haus/.

4.1.3.3 3 Dinhthonas

49

eo

diphthona heqinning with lowered and centralizad close
front spread vowel, movinc towards unstressed mid
central spread vowel c.q. fiexce /Eidg/ -

diph+hona becinnina with half-onmon front sproad vowel,

movina towarcds unstressed mid central snread vowel 2.0,

fair /fed/.
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£

ud diphthonc becinning witnh lowered and centralized close
back rounded vowel, MOVInC vowards unstressed mid

central snread vowal ¢.G. cruel Jkruasl/.

The short vowels have no variants. The long vowels

and Adiphthonas, howaver, Vary in lencth according to the
snvironment in which they occur. mhey can he considered to
have two allophones: (1) a short allonhone before a fortis
; W v - .
consonant, i.z. /p,t,k, ¢ ,F,0,8,4/, (2) a lona allophone in

all othzr environments. myxannle: the lencth of the vowels

in head /heat, rude /root, card / cart, cause/course loncer

for the Jenis consonants.

4.1.4 Combination of Phonema2s

The rnossibilities of phoneme comhination axa nokt un-
mited: any phoneme may not combine with just anv other.
Thoere is the ohvious rastriction imoosed hv the nature of
gvllabhle structure consonant=vowel-consonant (C¥C)y a
svllable could not be .. ~ar comnosad of just consonants,
nor of mecre than one vowel Or dirhthone. But even taking
this restriction into account, some rhoneme combinations
would be imposible to nronounce €.%. /nenusr/, excapt per-
haps with sxtreme difficulty. Other combinations, althouah
in principle quite srorounceable, just do not occur ip
Bncglish, 2.0, /nifk/. TFngiish does not use all the possible
nronounceakle combinaticons ef phonemes to make syllables

and words. That is to say, there are certain rules of



rhoname corbination for Tnalish which can he Adadunzd from

the syllables and words actually occurrina.

4.1.4,1 1Initial Perinhery

We can describe the rules of nhoneme combination in
terms of the consonants and their cowbinations that mav occur
in neripheral rositions in syllables. Tt is nossible that
no congonant at all will occur before the vowel (as in 233),
and that is the case in Fnclish before all the vowel phonemres
axcept two: /u/ andé /u3d/ never occur without a consconant
preceding. All the consonant rhonemes of Fnalish may occur
singly in syllable initial position axcent two; /g/ and /n/
never occur bv themselves, nor in combination with another

consonant, in the initial peripherv of an Enclish syllable.

The followine svllahle initial two consonant combina-
tions are nossible: /sw/, /sn/, /st/, /sk/, /sn/. /sE/, /AW/,
Jow/, /tw/, /dx/, /exr/, /tx/, /kw/, /kr/, /x1/, /ex/., /fx/,
for/. Jar/, /oL/, [£1/. fol/. [el/, /5n/, [sv/ . /s1/.

The six three - consonant combinations are: Javl/,
/sor/, /sfx/, /stx/, /skr/, /skw/. The combination /sfr/

occurs orly in the word snhragdstics, the study of encraved

soals.

4,1.4.2 Final Periphery
211 consonant phonamas may occur sineclv in syllakle
final position in Fnolish, excent the following four: i,

/x/, /w/, /v/. The followinc vowels are always followed by
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a consonant: Je/, /w /. /P/y /)y [N/

The seven nermissible four consonant comhinations arsa
as follows: /=-lkts/, /-mpst/, /-mnts/, /-ksts/, /=3fes/,

/=ksos/, /-ntos/, as in mulcts,'dlimnsed, temnts, texts,

twelfths, sixths, thousandths.

"core lanauaces (2.0, Russian, German! have many conson-
ant seguences, and speakers of these lancuaces will not have
any difficulty in oronouncinc most of the Enclish ones"

(0 Connor 1976: 83). O'Connor (ibid.) further explains that
other lanauares (e.c. Mandaxin, Cantonese, Vietnamose,
Swahili, Yoruba, Tamil) do not have seaquences of consonants
at all, or only verv fzw and very short ones, and speakers
of thecz lancuaces (in which two consonants are usually
separated by a vowel) may have difficulty in stringing
tegether two, three or four consonants with no vowel between
them.

The Fnalish lancuage has the followinc syllable struc-

tures as stated bv Taddass Seyene (1968) in his MR Thesis:

Aamharic and Fnelish Seqmental Phonemes: B Contrastive Study.

(v = vowel, c¢'= consonant}.

v cCcv

cvceccecce
vce ccecv
vee cVvce

cveecece
cvVv cvco

mhic will later be comoared with Oromo syllable structures.
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+ = indicates initial clusters of Fnclish.

%

sSource:

final i

(Taddese Beyene 196%:

109).
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A.2 Desgcrintion of Oromo Phonemes and Pllonhon2s
The writer of this paner has followed Wako Tolla's
(1581) wmodel in the descrintion of Oromo seaqmantal phone-

mMEES o

4.72.1 Oromo Consonants and their Variants

The Oromo lancuacs has 24 consonants not countinc the

ones which occur in loan words le.q. p, z).

4.2.1.1 5Stons

There are ten stop conzornant nhonemes in Oromo.

RéiLabial stops
/p'/ is a voiceless ejective hilabial stoo realized as [p']
everywhere.

/hup'p'az/ Topp!

/kowp'te/ "shoes'!

/b/ is a voiced bilabial stoo and has the following allophones.

b1 & voiced lenis unreleased occurrina intervocalicallv
/dAbAlus/ 'to add'
[p] a voiced lenis relaased bilabial stop occurs in
other environmente,
/ba:la/ tlgaf!?
/kAlbi:/ «'opemory'
AQuveolLar sEcns

/%/ is a voiceless alvaolar stor and has the followino allo-

phones.



ft”] a voiceless fortis aspirated released alveolar ston
occurring word initially.
h Y LB 1]
/Jtuk'u/ to touch
L 1 t
/t okko / ‘'one
[t I & voiceless fortis unaspirated unreleas2d alveolar
ston occurrinag word finally.
/shdde:t/ teight!
ft] a voiceless fortis unaspirated released occurs clse-
whiarea.

/mAta/ 'head!
/bituz/ 'to buy'
/t'/ is a voiceless eiective alveolar stor and has these

allophonas.

h

[t'"] a veiceless fortis aspirated rnleased alveolar stop
{21

occurs word initially kcfore hich back rounded veowels,

/u/ and /u:/.
/t'huriﬁ/ tdirt?
/t'ust?e/ 'absorbed’
[t'] an unasrirated released alveolar ston occurs clscwhere .
/ t'innog’/ ‘t1itele
7 1igtle 2 'T/he went/enterad?

r {74 is a voiced alveolar step and has the following allo-

nhoneas .

fd ] a voiced l2nis unreleased occurs in final rositions

/ anad / 'down'
/ bhﬂ/ 'rot lost!
[al 2 voiced lenis rz2lecased occurs 2lsewhara.

/Qezma / "I/he weont!

/mﬂiﬂ;/ "wound'
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1
(54]

/b/ is a8 voiced alveolar dental stoo and 1is realized as

D] evervwhere.

/DAccas / 'stone’
/Des:biz/ "yraw'

Velar stops
/k/ is a voiceless velar stop and has the £following allo-
phones.
[5] Lacked voiceless non=-ejective fortis relmased; occurs
Lofore back vowels.
. L] 3 1
/da: ku/ rowder
/kon'a-/ alore’
KO

[5} frorted voicsless non-cizctive fortis raleased; occurs
b fore front vowels.
,{5eniy 'oive' (imperative)
/tﬁilgi:y "luck!
[k]1 voiceless fortis razleased velar stop; OCCUrE elsevhere
/bezksisa/ ‘notice’

/ bazkne [/ 'we know'

/k'/ iz a voiceless ejzctive velar ston and has the followina
allonhones.
[ j a voiceless backed fortis, eijective released; occurs
F
befora back vowels,
/R'o:nk'oz/ *throat'
1 1 ey '
/ K uba / Fincer
[1'] a voicelaess frontad fortis ejective releasad; occurs

-l
before front vowalgs.
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/8 LT t'e/ centre
/s‘a:nsa/ "fincernail’

occurs ~=lgswhere.

e
2
o+
H.
]
m
<
‘Y‘c
et
2}
H
il

[x*1 a fortis rnleased €
/bAkisite/ Tghe melted!

/hAk'E'= lehe cleaned/wined!

Ja/ is a voiced velar stop with the following allophones.
[g7 a voiced lenis hacked released velar; OCCULS before
>
back vowels .
Jgolay ' inner room'
4
jgusrra/ ‘ear’
>
g1 =a voiced lenis fronted roleased velar; OocCcurs hzfore
<
front vowels.
fagista/ ‘class
J/ aizbe/ inare of a river'
<
[c] A voiced fortis non-bacl:cd released velar: cccurs in
other environments.
/ duada/ "tack'

/ dinacde/ 'zconomy !

The ghotrtal stop (2]

St

T+ is common in mMacha dialact as Pender ot al- (12756

~wnlain and rarelv occurs in othar Nromo dialacts.

har?a (™2cha) 'todav'
ha:r:a (Tulema) "
du?na (*achal iwa are dvinea’

Ausna (Tul=ma) " " L
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.1.2 TFricatives

.
f*.

There are four fricativzs in Oromo.

The Labio-dental Fricative
/f/ 1is a voiceless labio-dental fricative and is realized
as [f] evervwhere .
J/ 1Afe:/ '"bone '

/ fu:la/ "face'

The Afveolan Fricafive

6]

/s/ is a voicmless aroove alveolar fricative and 1
realized as [s] everywhere.
/fshdde:t/ ‘'oicht!
/2hs /[ 'hare!

/ ?issa/ The!

The Pafafaf Frnicafive
/s/ 1is a voiceless nalatal fricative with these allorhones -

[¥] a voiceless backad fortis ralatal; occurs befors back

vowe 1s-~
/surru'bbas / 'braided hairdo’
/ sunkur'ta:/ 'onions’
[g} a voiceless frontad fortis palatal; occurs before tﬁe

front vowels,

v .
/mis in'ecas/ 'sorchum’

=
n<
Lol

a voiceless fortis palatal fricativa: occurs ~lscwhere -



The CLottaf Fricative

[o}]
m

/h/ is a voiceless alottal fricative and is realized a {h]

everywhere,
/ha:da/ ‘'rope'

/hAl'kAn/ 'nicht'

4,2,1,3 Affricates
share are three affricates in Cromo.

3 . ; , ;
/G iz a voicsless ralatal affricate and has the fellowing

allophones.

v . .
[g} a wvoiceless fortis backed rrleased affricate; occurs
hofore back vowels.
vV .
/1lhccu / 'hoth'!

SATA
/Tarah?écu/ 'to cet'

[c] a voiceless fortis fronted releas=2d; occurs bafore

frort vowels.

/dﬂggex/ 'earth'

/g’/ ie an ejective malatal affricate with tho following

allophones.

v ; .. ; : -
[c'] 2 voiceless fortis back ajective nalatal. It occurs
>

hoforza back vowels.

/g'op‘a/ 'dron'
/§‘11fu/ "+o closea'

[c'] a voiceless fortis 2jective fronted. Tt occurs kefore

front vowels.



/3/

¥ imu 'to hecome stronc!
<
4 %'@:me/’ 'I/he hesitatad'

is a voiced nalatal affricate with these allophonns.

a voiced lenis backed mpalatal. It occurs befora hack

vowels.

/ ?ebgus/ 'dArean’
>

a voiced lenis fronted palatal. It occurs before front

vowels,

/,girru:/ '1ife’!
<

=

4.2.1.4 WNasals

/m/

/n/

[n]

[n

Thare are three nacals in Oromo. Thev are /m/,/n/,/;/.
iz 2 voiced bilabial nasal and is realiz=d as Im] everv-
whRre,

/mAnd/ 'house'

/1Amd/ Ttwo!
is a voiced alveolar nasal and has the following allo-
phones.

a voiced lenis unraleased alveolar nasal. It occurs

woré finally.
v ] (] L}
/sin/ five
/kun / "+his”
a2 voiced lenis relcasad alveolar nasal. It occurs

befors velars.

/dAnk'u?/ "+o obstruct!
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[nl A vciced lenia releasad alveolar: occurs in cther
anvironments.
/ buna/ 'coffee’
/lunnay’ 'coward'

/n/ is a palatal nasal with the followina allophonas.

a voiced lenis released backed palatal nasal., It occurs

-y
v ue -
e

hefore back vowals.

n
/Tesnu/ 'vho!

N ; .
fn] a voiced lenis fronted released palatal nasal. It
<

occurs before front wvowals.

WY
/shaniz/ 'geed' or ‘race’
n - . .
al a non-backed palatal nasal. It occurs in nther environ-

v
/man?z/ 'lec-hone'

4,2.1.5 The Lateral Phoneme

/%/ is a voiced alveolar lateral and has the followina allo=

phones.

[¢ ] a veiced lenis unreleased alveolar. It occurs word

3

finally.

/ma:=1 / 'what'

[¢] a veiced lenis relcased alveclar. Tt occurs alsewhere.

/1Ama/ "two!
/Nilba/ "knee"

<



£,2.1.6 The Flan Phoname

/x/ is the only flan nhoneme and is realized as [r] every-
where.
/ro<ka/ 'rain'

/?Arcauz/ "to see’

A,2.1.7 The Semi-YVowels

There are two semi=vowals in Oromo. /w/ is a voiced

labio=velar gemi-vowel and has these allonhonas.

a ccnsonantal voicad fortis. Tt occurs word initiallvy

e
A=
[ S—

before vowels.
/wazk'a/ "dnity'
J wazba/ 'name of a river?

[wl a voiced consonantal lenis; occurs intervocalically

bafore back roundzd vowels .,
/ bAwu/ '+o0 net out'
/ Diwo?/ ‘near'

/v/ is a voiced palatal semwi=vowel and has the followinc
allonhones.
[y] a voiced consonantal lenis back variant. It occurs
>

before the central and back vowels — [a:] and lo:].

/yvazdu/ 'to think'
>
Jvom/ 'vihen'
>
[yl a vciced consonantal lenis. It occurs intervocalically
<

baefeore the front vowels.
/bive/ "he went out'
/ bAyvis/ "public gathering’
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4,%2,1.9 nistribution

The S£ops
All the stons
Oromo worcs

imperatives,

S Thoneme Initial redial
ot/ - salp'a
' 1ight*
/b/ bosdde . sinba
'later!’ 'dance'
/t/ £rhuni: fit'u:
Ydirh’ "to finish'
/a/ duzha: soda:
'after! ' fear'
/D/ De:DAs ha:Da
vraw" 'mothar’
/k/ hop'e mibuw:
'shoes' "to mix'
;. Jit } Ko:pip'i Rik'a:
'preparation’ 'loan'
Jo/ gubba: 7anggu:
Yom ! 'to see'
fef 70k mo?u
'ant "to win'

The Fricatives

occur word initially and medially.

few stons occCur word finallv.

of tha Consonant Thonemas

As

are basicallv open-syllabic words , except in

Asinb

"dance’ (imp.)
441!
'finigh' (imm.)
aad

'dnwn'

ho?

Vguck”

mAk

"miz? (imp.)

All the fricatives of Oromo occur woerd initially or word

medially except for the clottal /h/, which is restricted to

initial position only. The fricatives

all positions.

/4/ and [4] occur in

v
/%] does not occur word finally.
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e.g. Phoneme Tnitial
/S fidu:
"to bring'
/s/ sinba
'dance'
/g/ an
'five!
[/ ha:da
"rope'

nf the three affricat

P}
s}
I

Medial

dAAR' a

tgweat'

W g

A2 AW

T+to lie down'
U

hisazn

‘water'

The Affricatesd

occur initially or medially

nccurs onlv medially either

1

All the nasals occur in

Initial

v

ce (exnras-
sion usad

when chas-=
ina donkey)

Crabsu:
"to brzak'
YAl

'under’

ut not finallv.

; , v .
ag, the eijectives /c'/ and /¥/

short /X/

The

in cluster or jntervocalically.

Medial

vy,
7accd

'after that'

v

kloc'a:

"tortoise’
"

24 iAW

"to build!'

The Nasafls

does not OCCuUr fFinallv.

84l

/m/

Phonema

Tnitial

mAn?

"house'

Medial
Sl o S

nAma

'*nerson’

all nositions

Final
Finax

vy
7acc desme

'he went there’

n,
/n/ which
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v

/n/ nh43 708 Ana hidasn
'hody' "hicher! "rater’

y v v

m/ na:ne 7e:nu -
'wa ata' ‘who'! -

The Lateral

The lateral /#&/ occurs initially, medially and finallv.

2,00, Phonema Initial rMedial Final
/9/ LAmd ta:la 208
'two! t1eaf’ "un’
The FLap

Thae flan /xr/ occurs jnitially, medially and finallv.

ea.q. Fhoneme Initial Medial rinal
/xf/ ha:gqu kAra: bon
"to foretzll' 'read’ ttore rrow’

The Semi-Vowels

The semi-vowels /w/ and /v/ occur initially and redi-

ally only.
a,c., Phoneme Initial Medial Final
S/ wa:k'a dhwu: -
'deity' "+o aive hirth'
/v/ yo:m 0o s ia -

'when' "hetter'



Maner of Articulation
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TRALE 4

Place of Articulation

T Labice | - ‘
Bilabial | dental rlveclar (Palatal valar |Glottal
i
) t & \ ?
Stop b a a |
' ! &K l
D |
£ s g h
Fricative ) )
iV
nffricate <
v
g
" |
Nasal m n n (n) l
i
Lateral g i ‘
|
1
Flan: r \
Semi-vowel W | Ly % |

Oromo Consonant Chart

( )= ahsent categories

4.2.2 The Vowels of Oromo

Many writers including Rznder et al. (1276) , Wako Tola
(1981) , Barissa, the oromo Weckly (1968 E.C.) indicate that
there are five basic vowals in Oromo. However, besides these
five bagic vowels and their lonc forms, A and its variant 9
ars alsc used in Oromo words Aas in mind “hous=’nhm?d ‘person’.

The followina chart may explain the cituation mors clearly.



TABLE 5
Front Central Rack
N\ 7
High i,i: S u,u:
\ /
/
\ /
\ /f
Mid e,et \ Iff 0,08
N /
(YA
(@
N s
Low as (a)

The Vowel Chart of Oromo

v2.2.1 The Front Vowzls

allonhones.

[(:'%] a hich front unreunded lax devoiced vowel.
J ta:?d / "sit down'
/b ouni/ "this'

il a hich front unrounded tsnse voiced vowel,

/ minrga/ 'richt (side)’
/2 / is a mid front onzn vowel with the following allcnhones.
[g} a mid front lax decvoiced vowel.

/-Dué%/ 'I/he came'

amid front tense veiced vowel.

/ felu/

"to want’
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4.2.2.2 The Central Vowals

Jazs/

/N

iy

is a low central vowel with *+hesna allophones.
a low central lax open devoiced vowel .
/ rissa / ‘he’
A low central tense onen voiced vowel.
/ ahrra?/ 'stonach'
a half open back spread vowel.
/mAEEL:/ ! drunkenness'
an uvnstressed variant of /A/. Tt occurs in unstressed
syllables word finally in Oromo.
/ mhna/ "house'

/ nimd/ "rerson’

4.2.2.3 The Back Vowels

/u/

[ul

/c/

[o]

is a hich back rounded vovel and has the followina
allophenes.
» hich back rounded lax devoiced vowel.
/ hagidu/ "let him brinc!
a hicgh back roundad tense voiced vowel.
Jhute/ 'T/he cut/decided’
is a mid-back rounded vowel and has the followina
allconhones.
a mid back lax rounded dcevoicad vowel .

/thohho/ "one'

a mid back roundad voiced tense vowel,

JR'ote/ 'I/he dug'
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4,2,2 Consonant Clusterg and their Distrihution

Meither initial noxr final clusters are fonnd in

Oromo. Consonant clusters

occur onlv in medial posi-
tions and the number of corsonants forming a cluster

iz limited to two.

e.q. 7arma "hare!

. )
sinna "serious matter’

U
fjifba 'knee'
<
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TABLE 6

Oromo Medial Consonant Clusters

First
Mermboers Second members of clusters
oE v vV v v -’\:
clusters (' b ¢ t 4 D k kX' ¢ 2 £ s & h ¢ ¢ J m- n n W

P’ - + o+ +
b
.
[
.;: v

;:, d
D
% + + +
k° - +
g ) + + &
£ ® + +
s
Y &
h
v
c
gv
v
J
m & + G +
n + + + + + +
n
n
1 + - + +
T + + + + + + 4 b
A%
Y +

d=

actual clusters

Source: Wako Tola (1981)
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1.2.4 Diphthonas

There are no diphthongs ir Qromo.

4.2.5 The Syllable structures of Cromo
Different syllabls types are distributed in Oromc

words in the followina ways:

syllable Initial Medial Final
nh-md bA-nA=-nD LA-md
cv
'person’ "this year' 'two'
barn-ba-du hin-dem-%e fi-1"An
Ve
' to lock for' 'she went' 'thev finished'
bo: te. mhna:te Lk da
CVe
‘she cri=d' ‘he became mad' '€inish'
be:k-ne hin-de:m-LAn bidazn
CviC
Twe knew' fycu'll qo' 'water'

4,3 Compariscn of Fnalish and Cromo Secmental FPhonemes

In this chapter the segmental phonemes of Oromo and
English are compared in order to determine their similari-
ties and differences and also to predict the errors Qrome-=

speaking students make in the process of learnindg Enclish.

The assumption behiné fhis type of comparison is that
the phonemes in the nativs lancuace of the students that
are structured and distributed similarly to those in the
target lanquace do not constitute a ljearnina problem, that

i{s, they function gucceasfully when transferrsd in the
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target lancuage. on the other hand, the nhonemes in the
native lanquace which are structured and/or distributed
differently with those in the taraet lancuace constitute a

major learnina problem. In the words of Robert Lado, "The

1ist of problems resulting fror the comnarison of the foreicrn

lanquage with the native languace (...) must be considered
a list of hypothetical problems until firal validation is
achieved by checkino it acgainst the actual speech of

students" (Lado 1957. 72).

41,3.1 The Fonsonants of Fnglish and Oromo

The consonant phonemes of T"nalish and Oromo are pre-=
sented side by side in the following chart. Brackets
indicata the areas where an Fnclish phoneme is unmatched

by anything in Oromo.
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TARLE 7
Place of Articulation

Manner of Articulation

|
[ Tebio= Inter—- ;
Rilabial dental dental 2lv=clar Palatal Velar Glottal
lFne. | ororo | Fno. |Orore | Fnc, Arcme | Fnes. {Oromo | e, [romo Fna. |Orore |Eng|Orong
12 n' £ ! k kk’ ?
Stors
b b a ap g g
£ £ €} () 5 s g b4 hr 1 h
rricatives
+slols O}z |0 ¥ O
g |Y
L2ffricates
v v
3 3
. n
Masals m m n n n n ()
Tatzrals . 3 9

The Conscnants of Tnolish and Cxcro



The Stops

There are ten stoos in Oromo as acainst siz in Pnalish.
Only one nhoneme , /pL ig absent in Oromo from amongst the
Bnglish stops. This may constitute a learning nrobler for

oromo speakers learning English.

The Fricativesd
mhere are four fricatives in Oromo as acainst eiocht : i
¥nglish. /v, ©, 3, Z; g/ are absent catecories in Oromo,
and therefore they may congtitute a problem for Oxromo

students.

The Affrdicates
o : ; v VY, V
theras are three affricates in Oromo fe, €%y 1/ 88
. v v - . . . .
against two /¢, 3/ in English. lence, nO learning nproblem

is likely to arise.

The Masals
The nasal ohonemes of Oromo are /m, n, H/y and those

of ®nglish % /m, 1 I /8/ and /n/ are ahsant categories

as phonemres in Fnglish and Oromo respectivelv. The latter

may constitute a learnina problem for Oromo speakars.

The Lateral
The lateral phoneme /L/ is common to hoth Tnglish and
Oromo, however Fnglish /1/ is velarized word finally, inter-

vocalically and between a vowal and followino consonant. Ik
is realized as [g] every where. mharefore, tho velarized

[2]1 may be difficult for Oromo learners of Fnglish.



The gomi-vowels

ororo has two aemi-vowels Jw,v/, as aqainst three
Jv,y; ¥/ in Fnolish. Orome /Jr/ is a flap rhoneme and 1is
realized as [r] every where, whereas English /xr/ 1s &
retroflexed semi-consonant and has three allonhones.
Hence, Oxomo students t=nd to gubstitute the allonhones of

English /xr/ by Oromo flap /x/ in all positions.

4.3.2 The vowels of wnglish and Qromo

Ororo has fiyve basic vowals and the wedag=a LAT s Fach
pasic vowel has a lonc form. Two of these pasic vowels are
front /i,e/, two central /Ay a:/ and two hack /o, v/ vowels.
/3/ occurs as a variant of /A/ in unstressed syllables word

finally.

on the other hand, Fnglisb has twelve nure vowelss:
four front /iz, i, e, /, four central /9, 3:¢bs a/ and

four back /u, uz; 2 5 ¢/ vowels.

The vowals Of Fnolish which do not exist in Oromo are
one front /% /, one central /3:/ and one back /):/. These
absent categories may constitute a learninc nroblem for (Qromo
students.

Moreover, Fnglish has cicht dinhthonas (ei, ai,>i,ou,ad,
i9, @3, ud). None of these cateaories is present in Oromo.
Therefore, these absent categories are likely to be trouble-

some for Oromo learners of anglish.
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TABLE 8
1 Front unrounded \Central Unrounded\ Back rounded;J
i 4
. \ Orome . | Oromo e Oxromo
Hich \ 8 i L 1de) u(:)

2 oA \(a)n\ ‘)\ .

| |
as \
\ T.OW % L() | afls) \ (a) \‘L—W:n \ ()J

1ish and Cromo

e

mMid \ e

The Vowels nf Eng

() = absent catecories



4.3.3 consonant clusters

There are no initial or final consonant clusters ip
OromoO. all the clusters are medial with no more +than two
consonant sequences. ng Bender (1976: 176) exnlains, when
a medial cluster of more +han three consonants arise in the

course Of inflection, the cluster is broken ups

a) by epenthesis of /il (the most common nrocess) ¢ wWe see

arna + na 5 anginad;
p) if the first consonant 1is /r, 1/ and the sacond an
obstruent, by metathesis rocether with epenthesis of

Jaf: ara*na > (optionafﬂg) aaan + na ——> aganna.

HEnce all initial and final comn LeX consonant clusters
in Fnglish may constitute 2 learnind ~roblem for Qromo

goeakers.

4,3.4 gyllable structures

The followind syllable structures of Enclish are
compared with syllable gtructures of Oromo tO indicate
gimilarities and differences hetween the syllable struc-

rures of the two languagesS.

sylleble Structure Tnglish Txample Oromo Fxamle
v & a-nv - N
vC + at - =
vee + ask - =
cv + co + mA=n0
ccv + stu-dant - &3
ccev + Straw - -

+ = gimilar, - % different
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Syllable Structure English Fxamle Orovo  Fxamle
Ve + bia 4 San
cveo + self = -
cveec + fists - -
cveace + tempts - -

English syllables with initial cc, ccc; and with final cc,

ccc, cccc may be difficult for Oromo learners of English.

The errors made by Oromo learners of Enalish due to
the differences between the phonemic syvstems of the two
languages will be empirically verified in the next chanter
(Chapter Five) by the results of the two tests administered
for this purnose. Howaver, the followina (phonemic, phone-
tic, allorhonic and Aiatributional) errors can be pradicted
by comparing the phonemic systems of the two lancuaaes based

on the theories of contrastive analvsis (CN) .

4,3.5 Classification of Pradicted Errors

a) Phonemic Errors: The learner makes phonemic errors if
the target language has phonemes which are un-
matched in the phoneric system of the native
language of the learner. 7o this affect, Oromo
learnars of English may make the following phone-

mic errors in the process of learning Fnglish.

e.qg. English Phoneme Wrong Substitutibn Sxample’
/o/ /s/ or /t/ /aink/ or /tink/ for
/eink/
/3/ /d/ or /z/ /dat/ or /zat/ for

/¥ 2t/



/v/ JE/ /haf/ for /naev/
S / /a/ /bad/ for /b d/
/2:/ /o/ /kot/ for /k)st/
Jei/ /o) Jaet/for Jaeit/

b) Phonetic FErrors: If Ll speakers make errors bysdxmimnr'

inc the phonemes of L2 which are not absent in the
nhonemic systam of Ly hut which are articulated in
different and noncontrastinc points of articulation

under the influence of the phonemes from their native

stock, the error is phonetic.

/r/ is common to bcth English and Qromo, but /x/ is
refroflexed in FEnglish, flan in Oromo. The error
that is made by Oromo students due to this differ-

ence is phonetic,

¢) Allophonic Error: If the corresrondina phonemes of the

e-(_.'_T.

two lancuaces have different allophones and when
learners make errors either by (4) transferring
their allophones to the taraet lancuage which are
absent in the target lancuace, or ({4) failina to
produce or perceive the allophones of L, because Ly

lacks them.

Fnerlish Allophones Wronc Substitution

[+} velarized, as in 1] non-velarizad
still [stif] fistil]

[%] devoiczd, as in [r] voiced

train [tgein} [tiren]



d) Distributional Errors: By

Ca

tional pattern of his
transfers his phoname
the samre token, as no

in Oromo, they may be

Fnclish
/spo: 1/ ‘aport*
Jtriz/ "tree!

/pleis/ 'nlace’

/sta:t/ "start'

carrvina over the distribu~-
Ll nhonemes, the L? l=zarner
secquence habits into L,. Bv

initial or final clusters

rendered as follows:

rendered as

[ispontd/
[rinds/
[piles/

/istanit/



Chapter Five

5. Data Analysis and Results of the Study

5.1 BAnalysis and Results of Discrimination Test

Sixty-two native speakers of Oromo were riven two tests.
The first test was discrimination test. 1In this test, the
subjects were made to discriminate between minimal pairs.
The test was divided into parts: consonant sounds, vowel
sounds, diphthonas, words wilth closed and oren syllables and
consonant clusters. Tach word was said twice. The suk jects
were to indicate the word they heard in each nair by mekina
a tick, underlining or circiinc dependine on the instruction
agiven in each nart. Later, aack paner was marked and craded

out of the total of 112 .

The sounds which the subjects failed to discriminate in
each part of the test were listed and the number of sukijects
who had difficulty in discriminating between each pair was
also counted and noted. If a pair of sounds was confused

only by ore or two subjzacts it was not considered sicanificant,

5.1.1 Consonant Sounds

Fach part of the tast was treated separately. The nart
which was analyzed first was the consonant sounds. It was
observed that most subjzcts could discriminate between con-
sonant sounds that are closely related either by their manner
or point of articulation when they occur in identical environ-

ments. However, the following pairs of sounds were found to
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be difficult for some subliects to discriminate:

/f/ and /[v/
/z/ " /af
/é/ v /¥
/e " e/
/s/ " /e/
/o/ " I/
/n/ " /n/
2V A V/

/£/ and /v/

Most subjects could discririnate hotween /f/ and /v/
in this test when the two sounds occurred word initially.
Howaver, the nroblem arossa when the two consonant sounds

occurred word finally, as in five and fife: save and safe,

mo this cffect, 18 (29%) subjects failed to discriminate

betwaen the two sounds word finally.

/z/ =nd /3/

Tn this study, these two sounds were found to be one of
the most difficult consonant pair of sounds to discriminate.
npecordingly, 21 (34%) subjects failed to discriminate the two

sounds, &g in close and clotha,

/A/ and /3¥/

Althouch the nrohlem was not serious with /z/ 2nd /3/,
som subjects found it difficuvlt to discriminate batween /d&/
and /3/. Out of the £2 subiocts, 5 (82) failed to discriminate

batween the two sounds as in dare and there.



/s/ and /e/

rnother area of difficulty, as observed in this studv,
was the trouble sorme subjects lhad to discriminate hetween /s/
and /e/. Fleven (18%) subiacts couldn't discriminate between

these two sounds, in words such as sink and think.

/t/ and [0/

T+ was ohserved that 2 (14%) subjects failed to digeorl«

minate batween /t/ and /6/ =25 in tin and thin.

/b/ and /p/

Most subjects had no difficulty in discriminating between
the two sounds when they occurred word initially as in bit
and pit, kut the difficulty arosa when the two pair of sounds
occurred word finallv, as in rib and rip. I+ wae found out
that 8 (12%) subjects couldn't discriminate hetwaen the two

gounds word finally.

/u/ and /n/
gix (10%) subiects found it difficult to discriminate

batwoen the two sounds word finallv, as in sin and sinc.

/&7 and /3/

These two sounds weare also confused. In this tast 6 (10%)
subjects failed to discriminate batween the two sounds as in

choke and joke.
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5.1.2 Vowel Sounds

The followina vowel sounds were found to be difficult

for the subijects to discrimincte.

/a/ and /® /
Tt was observed that 16 (26%) subjects couldn’t discri-

minate between the two vowal sounds as in lettar and latter,

/e / and /A/
These vowel sounds wera confused by 23 (37%} subjects

who had difficulty in discriMinatinc between the two vowel

sounds as in cat and cut; hat ard hut.

/N/ and Ja:/

It was observed that ¢ (14%) subijects failed to dis-

criminate between the two vowael sounds as in much and march.

/i/ and /i:/
Some 11 (18%) subj=cts confused the two vowel sounds,

as in bit and beat; dip and deep.

/A/ and /3:/
These two vowel sounds were confused bv 7 (11%) suvbjects

as in hut and hurt.

/u/ and /u:/
This pair was badly discririnated. Tt was found out that
21 (34%) subijects confusad the two sounds as in full and fool;

pull and rool.
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5.,1.3 Cirhthonas

Dichthonas are found to Lbe the most troublesomfarea

to discriminate for mosh subiects.

/e/ and /fei/
v+ was observed that 12 (31%) cubjects failed to dis-

criminate between /e/ and /ei/ as in aget and gate.

/yz/ and /au/

This pair was the most difficult to discriminate for
the subjects in this studv. This pair was difficult to
discriminate for 39 (€3%) cubjects as in law and low: born
and bone.

/id/ and /Jed/
This pair was confusad by 14 (22%) subjects as in hear

and hair: deer and dare.

Jau/ and /3u/

T+ was observed that 11 (18%) subjects failed to dis=
criminate between the two dinhthonas as in now and know;

loud and load.

5.1.4 Words with Closed and Open Svllables

The subjects hardly had any difficulty in discriminat-

ing words with closed syllables and open svllables in words

such as luck, lucky: sit, city.

5.1.5 Consonant Clust2rs

Fror amonast the consonant clustars aiven in the test

only the nair blow and below was found out to bhe trouklesome

for 12 (292) subjects to discriminate.
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5.2 Analysis and Results of rroduction Tost

the second test was production test. The 62 subjects
were tape-recorded while readine aloud 78 sentences contain-
incg most of the minimal pairs used in the discrimination tast.
The test was divided into parts: consonant sounds, vowels,
and dinhthonas, words with closed and open syllables and
consonant clusters. Tha sentences in each nart ware numbered
to avoid confusion. Fach subject was instructed to record
his/har neme, saction, and ace before readinc the scntences

onto the tane,

m™yo judges (a lincquist and myself) listennd to the
racording of each subject, and cave each subiject a score of
one point for cach 'correctly’ caid item., Thes taost was
araded out of the totaﬁfég:w mhe rhonemic transcription of
the relevant words as nronouncac bv the subiects in the 78

gantences can be shown as follows:

Coneonant founds

Fnalish as rendered by the subjects
veal /vi:l/ /vil/, /vizl/, /vel/
five /faiv/ /faif/, /faiv/

safe /seif/ /sef/, /seif/

think /@ink/ /tink/, /sink/

thin /ein/ /sin/, /tin/

then /%en/ /zen/, /scn/

zeal /zi:l/ /zil/, /zel/, /zis:l/
bit /bit/ /bit/

pack /pek/ /nak/, /nek/

hack /b ¥/ /hak./
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Consonant Sounds

Fnclish as_rendered by the subjects
mad /meed/ /mad/, /mAd/, /med/
mat /maet/ /mat/, /mat/

mate /meit/ /met/, /mat/

made /meid/ /med/

could /kud/ /kud/

good /aqud/ Joud/

joke /Yauk/ /Jok/

choke /E3uk/ 1&xk/, /80Ky

map /moen/ /man/, /man/

nap /nsen/ /nan/

law /1y:/ /lawu/, flowu/

raw /ry:/ /rawu/, /rowu/

brine /brin/ /brin=a/, /brin/, /brin/
bic /bia/ /bin/

sing /sin/ /sin-a/, /sin/, /sin/
sick /sik/ /sik/

wash /w;g/ /wog/, /wag/

watch /w;g/ /wog/,/wag/

haste /heist/ /hest/, /hast/

waste /weist/ /west/

wet /wet/ fwet/, fwit/

yet /yet/ : /yet/

Vowels and Diphthongs

bell /bel/ /bel/

hill /bil/ /bil/, /bizl/
Lift /1ift/ /1ift/

laft /left/ /laft/

letter /letd(r)/ /latar/

latter /lsets (r)/ /lataxr/, Neter/
hat /haet/ /hat/, /hat/

hut /hat/ /LAt/ /hut/

core /kAm/ /kAm/, /kom/
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English as refidered by the sibiects
calm /ka:m/ /kaln/, /kolm/, /kam/
shut /gat/ /éne/, /3uty

shot /gnt/ /got/, /ENe/

dip /din/ /din/

deep /di:n/ /din/, /di:n/

pot /nat/ /not/

nort /nmy: (r)t/ Iporkf

hot /hat/ /hot/

hut /hAat/ /hht/, /hut/

hurt /hs: () t/ /hirt/, /hert/, /ha:rt/
full /ful/ /ful/

fool /fu:l/ /ful/, /Fusl/

get /oet/ /aet/

gate Jaeit/ Jaet/, /agat/

hate /heit/ /het/,/hat/

heicht /hait/ /hait/, /hevit/

buy /htai/ /bai/

boy /bxi/ /boi./

bone /h3un/ /bon/

born /bd:(r)n/ /born/

hear /hid(r)/ /hir/, /hisx/

hair /hed (r)/ /her/, /hevir/

now /nau/ /nau/

know /nau/ /nav/, /newu/

Closed and open syllable words

eight /eit/ /et/, /eit/

eichty /eiti/ Jeti/, /Jeviti/

sit /sit/ /sit/

city /siti/ /siti/

luck /1Ak/ /lak/, /lAak/

luckv /1Aki/ /laki/, /1Aki/
difficnlt ZdifikalesS /AifFiFALL/, /difikelt/

difficulty /éifikalti/ /A1fikAYei ), /difikeltl/
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Conscnant Clusters

English as_rendered by the subjacts
Elow /blau/ /blo/

below /bildu/ /hilo/

flow /flau/ /flo/

follow /f¥15u/ /folo/

sport /spy:t/ /isnort/, /sport/
support /sapd:t/ /sanort/, /senort/
disprove /disnrusv/ /disinryv/, /dis=pruv/
disarmrove /disdprusv/ /disianruv/, /disa-nruv/
strona /stryn/ /istirone/, /stiron-a/
studentg /studdnts/ /istudmntiﬂ/p /studentis/
three /@ri/ tadrdis/f, TE¥S +/

those /3xs/ feog/

health /hele/ /helz/, /hels/, /helzi/

Based on the transcription of the phonemes as randered
by the subjects, the different narts of the tast werz analyzed
as follows:

S.2.1 Consonant Sounds

2s a whole, the ¥nglish consonant sounds do not giwve
Oromo=sneakinag students tuch difficulty. Towavar, the con-
sonant sounds /v/, /¥/, /8/, /n/ and /g/ wara found to he \

difficult for the subjacts to pronounce.

/v/
Most subiectz could nroduce this- consonant sound word

initially, as in veal. The trouble was when this sound

occurred word finally ag in five, save,. Thus, 27 (£3%)

subjects pronounced five as fife, for instance,




/3/
None of the subjects could sav this sound correctlv.
Thay either nronounced /3/ as /z2/ or at times as /s/. Thus,

for example, then /%en/ was ~ither nronounced as /zen/ or

This sound also cauged a Problem for the subgects. It
wag either substituted by /s/ or /t/. Thus, 38 (61%) subjects
confused /0/ in thin with /t/ in +in while twenty-nine (47%)

confused /0/ in think with /8/ in sink.

/n/

Forty-tw, (€8%) subjects pronounced the /g9/ in bring as
a separate sound, instzad of pronouncine it /n/ as native
inglish speakers do. In some cases, they omited /g/ thus

nronouncina 'sing' as 'sin', for instance.

Y
Saven (11%) subijects confused /37 with /g/ and read

v
'choke' as /sSok/, for axample,

5.2,2 Simple Vowels and Diphthonos

English has rany morzs vowels than Oromo. As a result,
Oromo learners of Fnglish would use their relatively srall
number of vowels to 'cover' the Fnqglish twelve simple vowels

and eight diphthonas. The latter are absent categories in

Oromo.
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Vowels and dichthongs were found to be the most trouble-
some: areas for the subjects +o nroduce. The following vowels

and diphthongs caused vroblems:

/e/ and /% /

In the test, 28 (45%) subiects failed +o make a Ffistinc-
tion between /e/ and /% /. For instance, thev pronounced
latter and letter indentically. Others substitutad the /¥ /
in latter by /a/ anea pronounced latter as /later/. “The
'schwa' /3/ — the neutral vowel used in unstressed syllables
and weak forms" Kenworthy 1987:51) was renlaced by /e/ in

both latter and leteer bv most subdects.

/2 / and /A/

Most subjects found it difficult to pronounce the two
sounds distinctly. The /& / in hat and the /A/ in but were
pronounced identicallv. This was a nroblem for 46 (74%)
subjects. Others pronounced hat as /hat/. Ths sound /A/
was also confused with /u/. Thus, 6 (10%2) subjects pro-
nounced /hAt/ as /hut/ although this last confusion could

he attributed to the orthography of put.

/i/ and /i:/
The sounds /i/ and /i:/ were also confusad by 33 (53%)
subjects who read din and deep identicallv. Both words

scunded /din/ as rendered by the subijects.
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/A and Ja:/
The /A/ in hut was confused with the /9:/ in hurt.
It was observed that 17 (27%) subjects read hurt /hd:t/ as

/hirt/. Others read /hdst/ either as /hert/ or /ha:rt/.

/u/ and /u:/
Full and fool were pronounced identically by 22 (47%)
subjects. Both words were pronounced /ful/. Zome subjects

tended to use a2 vowel close to /u:/ to nronounce fool /fu:l/.

/e/ and Jei/

It was observed that nzarly all the subjects confused
/e/ with /ei/. Forty-ninz (79%) subjects couldn‘t make a
digtinction between /e/ and /ei/ when thev nronounced get

and gate. Others nronouncad gate as /gat/.

/3:/ and /a3u/
These two sounds wers substituted by /o/ or /os/. Thus,
all the subjects pronounced bone /bsun/ as /bon/ and born

/) :{r)n/ as either /boxrn/ or /ho:rn/.

/i3/ and /ed/

211l the subjects replaced these two dinhthonas by mono-
thongs. Hence, here /hid (r) / was pronounced either as /hir/
by 3% (63%) or /hi:r/ by others and hair /hed(r)/ as /her/

by 37 (60%)or /hevir/ by othars.
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Jau/ and /3u/

Most subiects had no difficultv in nroducinc /au/ as
in now. But the problam was with /8u/ as in know. Thus,
4% (77%) subjects nronounced ncow and know identically, i.e.

/nau/. Others pronounced know as /newu/.

5.2.3 Words with Closad and Open Syllables
No significant vroblem was observéed in the production

of words with closed and open svllables.

5.2.4 Consonant Clusters

As a whole consonant clusters with two saguences
occurring initiallv or finally didn't cause much trouble for
the subjects. The problem aroce vhen the seguences were
three or more. Tor exampla, initially strona /strdyn/ was
oronounced either as /istiron=c/ or/stiron-o/. Medially,
disprove /dispru:v/ was pronounced either as /disinruv/ or
Ais-pruv/. In Final position, students /studints/ was
oronounced either as /studentis/ or /istudentis/. “owever,
it was observed that 9 (14%) students pronounced health
/hele/ as /helzi/. 2P clear /1/ was used in place of dental
/%/ and /eé,a voicelass fricativglwas substituted by an onen

syllable /-zi/.



5.2 Classification of Errors

5.2,1 Thonemic Frrors

The following phonemic errors were observeds

English Phoneme ‘ “rona Substitution

Consonants :

/v/ five It fife

/3/ then /z/ zen

/0/ thin S/ ¥kn, J/o/ éin
/X/ choka /2/ shock

Vowels and Diphthonos s

/% / lattar /e/ letter
/A/ shut /uy/ shoot
/2:/ caucht /o/ cot
/is/ deen Jif 8in
/uz/fool /u/ Full
/ei/ gate /e/ aet
/22/ hair /e/ her
/3u/ know, /au/ now /au/ now

5.3.2 Phonetic Frrors

/ v/ retroflexnd /r/ a flan

5.3.3 2allorhonic Frrors

[r]= a flapped consonant

which way occur inter- a flarn /r/
vocalically =,.c. vary,
marry.

{j1- a nost-alveolar fric- a flan /r/

tionless continuant
e.a. drive
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[Xs]
P

]

[4] - a vost-fortis con=
Q 4 i -
sonant devoicad

allophone 2.q. a flan /r/

crane, train

{d] dental as in width [d] alveolar
[n] dertal as in tenth [n] alveolar
[1] dental as in hcalth clear [1]

1] = a non-velarized
allorhone, occurs
in initial nosition
befors vowels and
Il B leave, early clear [1]

/ﬁ/ - a velarized allophone,
occurs hefore consorants,
/w/ and word finally

e.q., alwavs, nool, clear [1]

5.,3.4 Distributional . irrors

The following distributional errors were observed
in the oroduction of English words as nroncunced by

mnost subiects:

fncglish Syllable Structures Wrona Substitution
CCCcve CCVCVeC/VCCVavee
strong /stirong/, /istironc/
cvcece cveeve

students /studentis/-

CcCcv cvcv

three /eiris/

cvCce csecy

health /helzi/
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5.4 Rank Order Correlation Coefficient (rs), Mzan Scores
and Standard Deviations
Roll Discrimination Production
Test Scores Test Scores
NO, (out of 112) (X) Eank 1 (out of 83) (V) Rank 2
1 100 47.5 58 BT
2 102 36,5 517 42
3 103 29 64 13
4 1no 47,5 62 22
5 103 29 a6 9,5
6 100 47,5 59 325
7 101 42 63 17
8 1n1 12 60 28,5
) 104 20,5 58 37
10 102 36.5 67 F -
i 4 a5 61 62 22
12 104 20.5 57 42
13 a9 53 56 47
14 103 29 58 37
15 108 3.5 67 T3
16 26 59.5 54 52
17 10€ 11:5 63 17
18 92 62 52 57.5
19 926 59,5 57 4
20 98 56,5 59 32:5
21 106 11,5 56 47
22 102 36.5 54 52
23 108 3:5 68 4,5
24 103 29 63 17
28 107 7 (O 3 ..
26 104 20,5 56 47
27 100 475 48 62
28 a7 58 5¢ 60
29 106 11,5 65 43
30 103 25 Gl T
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Roll Discrimination Production
Test Scores Test Scores

Mo, (Cut of 112) (X) Rank 1 (Out of 83) (V) Rank 2
31 99 53 58 37
32 107 7 _ 69 1.5
33 106 ¥l.5 68 4.5
34 106 11,5 64 13
35 101 42 68 4.5
36 104 20.5 54 52
37 106 113 63 17
38 104 20,5 63 17
39 102 36.5 59 32.5
40 99 53 58 31
41 105 1545 60 28.D
42 98 56,5 56 47
43 1n3 281 62 52
44 109 1 68 4.5
45 102 36,5 A0 28.5
46 104 20.5 64 13
47 107 7 66 4
48 103 20 54 52
49 108 3.9 62 22
50 191 42 57 42
51 100 47.5 57 42,
52 104 20.5 58 32.5
53 104 20.5 A1 28,5
54 101 42 52 579
55 103 29 56 47
56 a5 53 53 55,5
57 100 A7.5 531 59
58 103 20 54 52
59 106 15,5 60 28.5
60 118 3.5 62 22
61 o9 53 49 1

2 102 36.5 53 55,5

4
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X = 6351 TY = 3680
X = 102 (912%) (average score of ¥ =60 (723%) (average score
of discrimination test) of nroduction test)
65d° 2
rs = Jl= ¥ rd = 16481.5
N(N“-1)

;. 6x16481.5
62 (62) “-1

1 - 98889
738264

1l

l - 0,415

0.58 (rank~erder correlation coefficient)

/I (X=X)

54D Mo~ ¢ (X=X} = 7758
N-1 = 61
_ /775
=\/12.70

= 3.56 (standard deviation of discrimination test)

AT T =
Y”VZ‘%TXI)— , ¥-%)% = 1549

G.D = 71549
o '
=\/.25. 39

= 5,04 (standard deviation of nroduction test)

SeD

The rank-order correlation coefficient [(rs) = 0,58]
indicates that the two tests (discrimination ang production)
are positively correlated, i.e. there is g1 cood relation~

T4 I e B . LN -

n



ship between the two, in other words, students who are qood

at discriminatina can do well in nroduction and vice versa.

On the other hand, the averaage scores, 102 (91%) (for
discrimination) and 60 (728) (for nroduction) raveal that
the subjects are far better in discrimination than in nro-
duction. It has been tested and found out that there is a
significant difference between the two mean scores, VMore-
over, the standard deviation (S.D.) 3.56 (for discrimination)
and i._g{i_ (for production) show that there are larger 4iffer-
ances amonast the subjects in production than in discrimina-

tion.
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Chapter Six

6. Recommendations and Conclusions

6.1 Recommendations

Tearners need to develop a concern for pronunciation,
They must recodnize that poor, unintelligible speech will
make their attemots at conversing frustrating and unpnleasant
both for themselves . and for their listeners. They must also
realize that success in lancuace learning task, involves

setting oneself qoals, and working hard to achieve them.

Taachine correct nronunciation is not only the task of
the teacher. It is very true that the teacher has his own
role to play in the process, but success in nronunciation
will depend on much effort the learner puts into it.

Teachers nead to check that their learners are hearing sounds
according to the apnropriate catecories and heln them devalon
now catecories if necessary. Sometimes learners will be able
to imitate the new sound, but if thev can't then the teacher
needs to be able to cive some hints which may help them to
make the new sound. As Kenworthy (1987:2) explains, "Ieamers
nea=d the help of the teacher in establishing a plan for
action, in deciding what to concentrate on and when to leave
well enouch alone." As learninc nronunciation is so complex,
the teacher must consider what tvpes of exercises and acti-
vities will be helnful.

Much is also expected on the part of the learner to

accomplish. Primarily, the iearner's willingness to take
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responsibility for his or her own learninc is hichly import-

ant in pronunciation learning.

Regardina the rols of the learner J. Xenworthy writes,
"The teacher may be highly skilled at noticing mispronuncia-
tions and pointinco these out, but if learners take no action
and do not try to monitor their own efforts, then the pros-

nects of chanae or improvement are minimal" (ibid:3).

Most teachers may worry about which pronunciation to
teach. It is evident that a teacher teaches the type of
vronunciation he/she uses. The important thing is not
worrying about which oronunciation to teach. What is more
important is the cquestion of intelliqibility. Most peonle
may think that a pronunciation which is native like is
totally inappropriate, however it must be accapted that if
there is occasion to sneak with natives, the divercence in
vronunciation mav lead to communication breakdown., A
native like pronunciation may ke a coal for narticular
learners, but for the majority of leamers a far more reascnable goal
is to be comfortably intellicibkle. For examnle, as observed
in this study and many cther similar studies, most learners
tend to substitute /3/ by /z/. The listener may understand
if the speaker says 'za' for 'th', but this can be understood
only if it is followed consistently, i.e. if the same Fnclish

sound /3/ is substituted by 'z’ by some learnars and bv 'd'or
's' by others, this is very corfusing.

Based on these and the findings of this study, the

followinc recommendations ars made-s
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1. As in other arcas of teachin~, the first stace in
teaching pronunciation ig selection. TUnless the teacher
already knows what his pPupils’ difficulties are, he has to
find them out. The best way is to aet the nunils to say
words containina the sounds which ara to be tested without

the teacher himself saying ther first,

2. The next step, after selectinc the sounds to he
worked on, is to prepare sets of minimal pairs, Worksheets
can be premared for thz students with the pairs of words
baeside each other. 75 the teacher pronounces one of tha
pair, the learners circle or +ick the word they think they
heard. It is immortant +o provide immediate feadback, and
to give those who chosz the wrona word a chance to hear both
words again. It is also important to varv tha rosition and
surroundinags of the target sound. For example, /t/ can occur
initially, medially and finally in Pnalish words and also

with other consonants in clusters, as in tip, plE, trip,and

crept, etc., It is neczssary that nroduction be civen morea
attention than discrimination in drill exercises for the
fact that the subjects were found to be relatively weaker

in production than in discrimination.

3. Minimal pair nractice can be done with a taperecord-
ing of the word nairs, but again immediate feadback should
be given and the tape replayed to give another opportunity
for the learners to hear the sounds. The advantace of using

a tape is that the model wiil be unchancine -= the +ane cannot

exaggerate or distort succezsive models as the teachar can. '



4. Another immortant thina to note is that "no sound
is an island." The teacher should avoid demonstratine or
asking learners to produce sounds in isolation. Sounds
occur in syllables, surrounded by other sounds, so the
teacher should aive th= learners a real word or a non=sense
word. In other words, it certainlv makes no sense to prace

tice consonant sounds in isolation,

5, It is usually easier for learners to producae a new
sound in initial vosition. -Therefore, the teacher should
start out with words where the sound is at thz beginninc of
the word, then move on +o woxds where it ocecurs at the end
(which is slichtly rora difficult), then to middle position,

and finally in combinaticn with other sounds.

6. To overcome the difficulty with making diphthonas,
the teacher should draw thair attention to the movement

involved in terms of 'start' and "finish' positions.

7. In teéchinq consonant. clusters, the teacher will
have to decide for himsals which clusters to include and which
to leave out, and for this the main consideration ﬁill be the
frequency of occurrence in speech and, to a certain extent,
the amount of difficulty for his oupils, Tt is imperative
that the teacher aive mora attention to final clusters. To
a certain extent one is justified in sayin~ that final
clusters are more immortant than initial clusters, because
whereas the latter only parform lexical functions, final

clusters have crammatical functions as well.
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6.2 Conclusions

The main objectivz of this studv was +o make a compara-
tive study of the seamental phonemes of Enclish and Oromo and
thereby to find out the gifficulties Oromo learners of

English have in pronouncing certain Fnaglish sounds.

To this effect, two tests (discrimination and production) .
were administered to 62 native sneakers of Oromo. The subjects,
in general, were found to be good at discriminatina., The
problem was with nroduction in which thev ware relatively
weaker. Thus, the following problems were observed in this

studys

Many of the pairs of consonants that caused problems
for th» subjects were catecories which do not exist in the

native lancauace.,

Several of the pairs of vowels that causeé problems
differed in that one is a monothona and the other a diphthone.
In other cases, monothongs, e.a. /%, :/ wera found +o be
troublesome. The reason could be that these vowels are absent

categories in the Oromo languace.

Consonant clusters with three or more sequences were
found to be troublesome. This could also be attributed to the
differences in the syllabic structures of the two languaces.,
In some ways final clusters constituted a aqreater problem

than initial clusters for the subjects.
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Learnin~ to nronounce a lancuacre is a very complex
task and, as with anv other complex learnina task, the learn-
ing process can be facilitated, however, if both the learner
and the teacher make unreserved efforts. As Heidi Dulav,
et al. note, "To be successful, a learner need not have a
special inborn talent for learninc lancuames. Learners and
teachers simply need to 'do it riocht'™ (Heidi Dulay et al.

1982:3).

Moreover, the teaching of vronunciation should be
agiven due attention from the early staaes. In the words of
P,Hubbard et al.,

The teachina of nreonunciation is not an
optional luxury tc be left to advanced level
studies of the lancuaze at university ...
Pronunciation should Le an intearal mart of
an ¥nalish teaching procramme from the aarly
stages, just as the tzachine~ of structuras
and vocabulary (Peler Hubbard ot af., 1985:20).
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APPENDIX 2

Name g

Section: S. S,

Sex: 1, (male, female)

Ageas

Discrimination Test

Part I: Consonant Sounds

Which one of the following pair of words

is said?

Tick (/) the word you've heard in each nair,

l. a) fast 3. a) rin

vast Eib

b) feel bB) »pit
veal bit

c) fFfife c) null
five bull

@) safe 4, a) tip
save dip

2. a) den b} mat

then mad

b) dare c) mate
there made

¢c) close 5. a) «class
clothe alass

d) =ink k) could
think wood

e) seal ¢) lock 9
zeal loa

£f) thin 6. a) choice
tin joice

d} choke
joke
c) rich
ridae N
a) leisure
ledger
b) lesion
lacion
c) maijor
measure
a) map
nap
b)) mail
nail
c) marrow
narrow
a) raw
law
b) row i
low |



c)
1o0. a)

b)

c)
1. @)
Part II:

12,

Vowel Sounds

108 -

b}

c)

a)

c)

srrina 13.
spick
stinc
stick
sin 14,
sina
son
suna
sinner 15,

singer

a)

b)

a)

b)

a)

b}

watch
wash
witch
wish
haaqa
wars
haste
waste
well
yell
wet
yet

B. IListen carefully and underline the word which you have

heard in each nair.

1. a)

b)

c)

2. aj

b)

G}

d)

3. aj

b)

kell 4,
kbill
hid
head

sit

land
letter
latter
cat

cut

hat 6.

hut
mad

mud

a)

c)

d)

a)

&)

d)

a)

come
calm

duck Vs
dark

much

march

hut

heart

hut 8.
Lot

rub

reb -

shut

shot

luck

lock

bit 9.

beat

©)

a)

b)

c)

a)

b)

)

a)

a)

b)

¢)

lip
lean
pot
port
cot
cauaht
shot .
short
bud
bird
hut
hurt
such
search
shut
shirt

look
lu k&

full
fool

pull
pool
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Part I11: NDinhthoncs

C. Listen and decide which o
then underline the word which you have heard,

1. a) gebt 3. a)
date
b) cet b)
cate
c) fell c)
fail
d) pen 4. a)
pain
2, a) bay h)
buy
B) 1late c)
liaht
c) hate &)
heicht

Part IV: Words with Closed and Onen Syllables

D. Whick one of the following pair of WO
the first or the second?
in zach pair by cirelineg,

eiqht/eiqhty
luck/lucky
rart/varty

fun/funny
honest/honesty
dirt/dirty

sit/city
difficult/diFficulty

L4

W M
L ]

W 9 & ;o
L) © ] *

°

buy
boy
bile
boil
vice
voice
horn
bone
hall
kole
lord
load
law

low

5.

a)

b)

c)

d)

a)

h)

d)

f the vair of words is said,

rds have you heard:
Show the word you have heard
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Part Vg Consonant Clusters

E. Which werd is pronounced - the first or the second?

Underline the one vyou have heard in each nair,

1. blow/below
2. flow/follow
3. snort/support

4, disnrove/disapprove



= 111 -

APPENDIX P

Test TI: Production Test

Instructions: Read the follovwing sentences carafully onte

the tape-recorder, Read naturally: use your normal pronun-
ciation. Make 3 short pause after each sentence., Record

your name, section ang age beforas You. read the sentences.,
Part I: Consonant Sfounds

l. He prefers veal to pork,
2. Five of the passengers died in that accident,
3. It is always safe to work hargd,
4. I think she is +thin,
5. Then we vant to the nartv,
6. She has a strong zeal to learn,
7. You are a bit late,
8. Pack up soon,
9. EHe gave back the monev,
10. The mag cat is sitting on the mat,
11. He is our dorm=mate,
12.  This shirt is made in China,
13. I coulg rlay foot-bail when I was young,
14, It ig good to be resmectful,
15. She wants to tell us a ioke,
16. If vou Smoke in thisg room, we'll choke.
1% They are to draw a map of Africa,
18. We like to take a nan after lunch,

1S, fTheft is an act against law,



20.
21,
22,
23,
24,
25
26,

27,

This niec2 of meat is raw. |
Bring that big bac here.

You can't sing if vou're sick.

Wash your hands before vou watch the game.

He went off in great haste.

Don't waste your words.

The around is wet. .

She has not come vet.

Part II: Vowels and Diphthongs

13.
14,
155

16,

The bell has gone.

Did you receive the hill?

Who gave you a 1ift home?

hat's wrong with yvour left hand?

Can vou write a letter in Enalish?
Which one is better, the former or the latter?
In Spain girls dor't often wear hats.
The measants built a number of huts.
Can you come to the nartv tonicht?
Mulu is a very calm boy.

Did you shut the door?

Did you hear the shot?

The bovs dip their toys into watar.,
The water-wall is very deep.

The pot is full of water.

The port is beautiful,



Part III:

Part IV:
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17. ¥e lives in that hut,

18. He hurt his arm when he fell down.

19. The pail is full of soil.

20, He acted like a fool.

21. Thev are to get a job.

22, This gate is usually locked,

23. Do vou hates to get up early?

24. What is the height of that wall?

25, You must buy another car.

26. The boy kicked the dog.

27. The doo is eating a bone.

28. She was born last vear,

29. We can't hear you.

30. Comb vour hair.

31. T must co now,

32. Do you know the answer?

Words with Closed and Onen Svllables

1. T have eight birr, but Alem has eighty.

2. It is bad luck to lose. Tt is lucky to win.
3. Sit down, vlease. Our city is attractive.
4. The test was difficult. The difficulty was due

to lack of clarity.

Consonant Clustars
1. The wind blows fast,

2, The temperature is below zero,
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The river flows throuvah the juncle,

Fall follows summer.

Football is a popular snort,

We support your ideas.

Can vou disprove this theorv?

The priest will disapnrove of your act,
Taye is a strong boxer.

A number of students came to +he meeting.
Three of them have nassed the test,

Those children are in noor health.
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APPENDIX C

NQuestionnaire

Please read and write the correct information for each nuber.

Full name

Age

Sex (mala, female)

Section BB, BBy suinia)

Administrative Reagion you come from

(Shoa, A.A,, Rale,...)
Your mother toncue (first lancuace) - tick one (¢tr) inside
the box,but if your response is 'others' write the name of

your mother toncue in the space nrovided,

a) Amharic [/ 7
b) Oromo [/ /7
c) Tigrigna /= 7/

d) Others
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