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Abstract 

The purpose of the study was to investigate the practice and challenges of 

female students school based tutorial program in selected general 

secondary schools in kobo Wordas No/th Wollo Zone, The method 

employed was descriptive survey, A total of 301 respondents from the 

three selected schools, female student parents and woreda education 

office experts were used as sources of data. The instruments employed 

were questionnaire, interview, class room observation and documents 

related to female s tudents' tutorial program, The study reveled that 

teachers in the sample schools u se tutorial program to support female 

s tudents in their leaming. Female s tudents' tutorial program is not 

supported by female student parents, Female student p a rents had no 

meaningful involvement in f emale s tudents' tutorial program, Female 

students tutorial program is organized by teachers and evaluated by 

school principals. Woreda Education Offices are not active ly involved in 

female students ' tutorial program, School- parent relationship is poor. 

Female student parents are not happy to send their daughters to the 

tutorial program. Female s tude nts did not attend tutorial program 

regularly. Developing strong relations hip between the school and female 

student parents, evaluation by school principals and woreda education 

experts of the program, using guide line and creating awareness for female 

s tudent parents are recommended to improve the practice of school based 

f emale students tutorial program. 

, , 
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Introduction 

1.1. Background 

CHAPTER ONE 

Education is a powerful means that significantly change the life of individual and 

empower him or her to contribute the national development (UNESCO, 2003: 17). 

Moreover, it is fundamental human right which is the key to sustainable 

development, peace and stability among countries. It has also direct and positive 

effect on income, farm productivity, and human fertility, as well as international 

effect on child health and nutrition. 

Akoto (1990:35) contend that for effective national development, the entire 

human resource should be fully mobilized to participate actively as agent and 

beneficiaries. Therefore, the society must give due attention to the equal 

participation of female's education as well as full participation in every share of 

activities from family decision making to economic and political life. 

According to Strumgust (1990:345), women in Africa do not benefit equally from 

education system. These inequalities are seen in lower enrollment of girls, lower 

level of attainment and higher wastage rate (referring to grade repetition, poor 

performance during examination and dropouts). Similarly, the World Bank report 

(2003:330) states that the average GER for both primary and secondary school 

level was 56.5% for boys and 46.5% for girls. In each school level GER of girls is 

less than GER of boys. Moreover, illiteracy rate for Africa was 34% for boys and 

50% fore girls in 1997. Fentaw (2005:49) contend that the inequality of girls in a ll 

aspects of life widely documented in the context of developed and undeveloped 

countries. 

The problem is not limited only to the developing countries, but it has a lso been 

persistent problem of all developed nations albeit on a small scale. However, the 

intensity of problem tends to be very much pressing in the school of less 

developed countries (,Curle (1973), Rubberier (1998), in Tilaye 1999 :67). 



Ethiopia, one of th e least developed countries, is not by a ny m ean s exceptional to 

these phenomena. Despite the existence of favora ble educational policy and 

a ffirmative actions offered by the government, female students are still low in 

number in sch ools, perform lesser a nd the gen der gap is wider in Ethiopia (MOE, 

2002:4). 

Factors affecting female education in general a nd their academic performa n ce in 

particular includes: socio-economic s ta tus, socio-cultural beliefs, unfavorable 

school environment, discouraging political and institutional condit ions (Odaga 

and Henevad 1995:41 ). 

To address equality issues and to improve female student academic performance 

by na rrowing the gap between male a nd fem a le , among regions, rural and urba,.n 

a reas, m eanin gful measures are being taken by th e government and different 

stakeholders . "Gender and equity department" is established in the Ministry of 

Education, as one measure to support and facilita te the gende r equality in 

education. The effort is initia ted and stren gth en ed to improve the pa rtic ipation of 

fema les' education . And also different services and supports were provided to 

retain girls' students in schools a nd to improve their academic performance. The 

support included scholarship to girls from poor families, tutorial, guidance and 

counselin g services . As th e result the GER for girls a t secondary level (Grade 9-

10) increased a la rmingly . Statistics reveal th at the GER for girls' at seco ndary 

level (Grades 9 - 10) incr eased from 11.2% in 1999/2000 to 19 .8% in 2004/05, 

(ESOP, III 2005/06:8). 

Supportin g the above idea, (Rose, 2003 and Amare et a I., 2006) confirmed that 

enrollme n t in Ethiopia has increased a larmingly for both boys and girls since the 

early 1990s. Bu t the data in d icate that the number of female students stil l 

lagging behind boys. However the ge nder gap in GER h as increased from 2 .2 

percentages in 1999/2000 to 14 .8 percentages in 2004/05, repetition ra te for 

grade 9 decreased to 10% in 2003/04 from 23.3% in 1997. Th e gender 

d isaggregated d a ta for 2003 / 04 indicate th at the repetition ra te for boys and gids 
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were 9.1 % and 11.6% respectively. In 1996/ 97 repetition rate for boys was 17. 9. 

While for girls was 29.7%, (ESDP III, 2005/06). 

To improve qua lity of education six packages have been design ed and 

implemented from Minis try of Education up to school level. School improvement 

progra m IS one of the six packages which consists of tea ching learning process, 

school parent relationship, leadership a nd conducive sch ool environment 

doma ins. To this end, schools set goals in rela tion to each school domains and 

conduct system survey (Self evaluation) to give priority by identifying their 

strength and weakness (School Improvement Framework, 2007:5). 

In the teaching learning doma in of Sc hool improvement program focus on 

students learning achievem ent. 

The teaching learning domain of School improvement program IS give due 

attention to improve students learnin g in general a nd fem a le students in 

pa rticula r. Indeed d ifferent services a nd supports were provided to retain girls in 

schools and to improve th eir academic performance. Fema le student sch ool based 

tutoria l program was one of th e support mechanism s provided a t school leve l 

(School Improvem ent Framework, 2007 :5 ). 

Therefore, based on the above m entioned background, the mam concern of this 

study will be to investigate the n a ture and extent of school based tutoria l practice 

and its ch a lle nges in three selected general secondary schools in Kobo woredas, 

North Wollo. 

1.2. Statement of the Problem 

A number of pos itive steps have been taken to a ddress the gender gap in the 

ed ucation system. The gross enrolment ratio (GER) for female students in creased 

over the 'yeg.r, ye t there is s till gende r-gap, high rate of repetition and their 

academic achievement is not improved. Neverth eless th ere have bee n ba rriers 

and cons tra in ts . Deep rooted cu ltura l, socia l and school ,-elated factors hind er 

th eir enrollments a nd academic pe rforma n ce. For thi s reason there a re highe r 

repeaters of girls than boys. 
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Accordingly, school designs different support mechanisms to improve admission, 

completion, ,and performance rate of girls and reach a level which is equal to that 

of boys. Therefore, schools should be directed to assist low achieving students in 

general and female students in particular. To address gaps by ensuring special 

support for girls enrollment participation and performance in schools and 

institutions, different support mechanisms have been provided such as tutoring 

(MOE, 2004: 10) 

Several scholarly research findings expound importan ce of tutorial program, if it 

is implemented properly; it could be very effective in the improvement of low 

performing students' in general female students in particular. 

Dunkin (1987: 243) posits that tutoring improves school achievement, self 

concept, and attitude toward schools, and students gain more by being tutored. 

Similarly Graesser et a l (1993) in Derry and Potts (1998:318) a rgued that tutoring 

is successful because sessions are structured to allow students the opportunity 

to learn actively through their own questions . Indeed, students ask approximately 

100 times more questions during tutoring than in the classrooms s ituation. 

Furthermore, tutorial m ay not be seeking some universal truth. It is de s igned 

primarily to lead students into sharpening their intellectua l wits, develop their 

power of argument, and subjecting their view to the scrutiny of others (Johnson, 

1996: 134). 

More importantly, there is strong evidence that tutoring keep students from 

becoming discouraged from blaming themselves when problem solving difficulties 

are encountered (Lepper et a i, 1990, in Derry and Potts, 1998: 318). 

Accordingly, those, students who lag be hind their classmates in general a nd 

female students in particular seek additional instructional support than others. 

And without the proper tutorial academic intervention or supplementa l service, 

those students are expe lled from school or funct ionally cou ld not have maslered 

the expected knowledge, skill s and attitude at the end of academic year. 
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Therefore, schools should take locally relevant measures and give due attention 

to implement female student school based tutorial program in a planned, 

organized and supervised manner. 

From his own experience, researcher believes that the practice is there at various 

level and depth. Hence, assessment that helps to see and measure th e impact of 

tutorial program in academic improvement of students should be carried out on 

school levels. 

Therefore, the major purpose of the study is to exam me the practice and 

challenges of sch ool based tutorial program to improve female students academic 

achievement a t three selected secondary school first cycle (Grade 9- 10) of Kobo 

woredas, North Wollo Zone. 

Therefore , this study tried to answer the following basic questions . 

1. How are schools organized and stru c tured to practice female students 

school based tutoria l program effectively? 

2 . What is the support given by school a dmin istration, female student parents 

a nd woreda education office to run female s tudents sch ool based tutoria l 

program? 

3. What is the exten t of involvement of teachers in practicing female students 

school based tutorial program? 

4. What are the challenges encountered In practicing female students school 

based tutoria l program? 

1.3. Objective of the Study 

The general objective of this study was to examine the practice and major 

cha llenges as well as to s u ggest possible solutions on sch ool based tutorial 

program which was provided to female students in Kobo, Robit and Gobye general 

secondary schools of Kobo rural woreda and Kobo urban administration in North 

Wollo. 

Moreover , the study had the fo llowing s pecific objectives: 
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1. To assess the genera l practice of female s tudents school based tutorial 

program. 

2. To evaluate the existing supports gIven by school a dministration, fem a le 

student parents and woreda education office to run fem a le students school 

based tutorial program. 

3 . To strengthen the practice of female students school based tutorial 

program. 

4. To identify the challen ges en countered in practicing female students school 

based tu toria l program. 

1.4. Significance of the Study 

The study h as the following importance:-

1. The study will be significant to schools in a lleviatin g the problem of fema le 

students school based tutorial program. 

2. The stu dy m ay also provide information to policymakers, non-governmenta l 

organizations and other organizations tha t are workin g on gender related 

field in general and fema le edu cation in particular. 

3. The findin g of the study will expect to create awareness to the problem 

e n countered in practicing female students sch ool based tutorial program. 

4. The study m ay also serve as a s pring board for researche rs, who want to 

make re lated or furth er resea rch on the field. 

1.5. Delimitation of the Study 

In North Wollo there a re 11 woredas, 3 urban administra tion s a n d 30 general 

secondary schools throughout the zone. It is impractical a nd unm a nageable in 

size to deal with the problem in a ll woredas and schools. Hence, to make the 

study relatively m a n ageable, it was delimited to Kobo Woredas (Kobo urban 

admin istration and Kobo rura l Woreda ). In Kobo woredas there are 6 general 

secondary schools. With respect to population, this study was a lso delimited to 

woreda edu cation experts, principals, vice-principals, teachers, fem a le students 

and parents of tutoria l partic ipant female student studen ts. 



The study was also delimited to include only government general secondary 

schools. This was done by considering some of uniformity in delivery and facilities 

of schools. 

1.6 Limitation of the study 

Access to transport in time of need, suitable time to observe female students 

tutorial classes, absence of vice principals while they were required lack oe 

documents related to female students tutorial program were the limitation of the 

study. 

1. 7. Operational Definitions of Terms 

Gross-Enrollment Ration (GER) is the proportion of total enrollment in primary 

education to the corresponding school age population. 

Gender gap: difference between male and female pupils enrollment ratio In a 

gIven year. 

Performance - the academic achievement of pupils in examination, homework, 

class attendance, and study times which are used as indicators correlating 

with performance. 

Repetition - this is the situation in which pupils repeat or become unable to 

motivate to the next grade after completing one academic year in a grade. 

Tutoring is a method of teaching in which one student (small group of students) 

received personalized and individualized instruction. 

Tutor is the person doing the teaching. 

General secondary school refers to the school which offers a post pnmary 

education program (grade 9 to 10) 

1.8. Organization of the study 

This study was organized into five chapters. The first chapter deals with 

introduction that consists of background of the study, statement the problem , 

objectives of the study, significance of the study, delimitation of the study, 

limitation of the study and definition of operational terms. Review of related 

literature is treated in the second chapter. The third chapter covers research 
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methodology which consists of research design, source of data, sample Size, 

sampling techniques, data collection instruments, and data analysis. 

Interpretation and analysis of the data are treated in chapter four. Finally the 

summery, conclusion and recommendation are treated in chapter five . 
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CHAPTER TWO 

Review of Related Literature 

This section of the study deals with the review of literatures. 

Accordingly" attempt has been made to review about gender concept, importance 

of female education, history of female education in Ethiopia, the various factors 

that affect the academic performance and strategies to improve female students 

acapemic performance and tutorial program, 

The review includes both theoretical and empirical work of different authors. 

2.1. Female Education 

2.1.1 Gender Concept 

Gender is an adjective which describes a range of social reactions and 

institutional forms which structure social reaction leading to particular form of 

action in school and as a consequence of school (Unterhater 2007:3). 

Unterhalter (2007:65) further explains that gender has been implicated in forms 

of exclusion and discrimination which have denied millions of children access to 

school, regular attendance, conditions to learn appropriately, or progress beyond 

a few years of instruction. Gender structures the political economy and social 

condition surrounding schools. The gender politics of power have particular 

consequences for children's well being and gender dynamics often mean the 

outcome of schooling are distributed unfairly. The exclusion of girls from school 

taken a number of forms that are different to those entailed in the exclusion of 

boys. 

2.1.2 Important of Female Education 

For one or the other gender related reasons which are aforementioned, the 

edu.cation system was not fair and equal as well as served for boys and girls. 

Majority of gins where exclude from schooling and benefits to the development 

society was neglected knowingly or unknowingly. But educations female has 

many benefits some of the benefits are mentioned as follows. 
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World Bank (1995: 1lO) in Ute rha lter (2007:44) describes that mothers with more 

education provide better nutrition to their childre n, have healthier children, a re 

less fertile and a re more concerned that their children be educated. 

With regard to the importance of education for females UNICEF cited in Obonyno 

(2005: 15) stated that an educated female is likely to become: 

• A more competent mother 

• A knowledgeable mothe r 

• A more productive and better paid worker 

• An informed citizen 

• A skilled decision m a ker and 

• A self confident individua l 

There for7' increasing equal access h as been a major policy goal for deve loped 

countries in the past three or four decade (king a nd Hill, 2003: 1) . They further 

added that education is important not only it contribute economically, culturally 

and po litica lly, it is a lso a right of every citizen 

2.1.3 Female Education in Ethiopia 

Historical Prospective 

Ever s ince the introduction of Christianity , the church was the sole center of 

sophisticated and unique type of education to that takes as many as 30 years to 

cOlI).pete (Ayalew,2000 :6; Girma 1967 and Tesfay , 1997:27) . 

In tra ditiona l Ethiopia, the Orthodox Church a nd the Mosque were the major 

center of education . However Girma (1967: 1) a nd Tesfaye (1 997:27) indicated th at 

th ese religious instruc tions were exclusively dominated by me n. Seyoum (1 986:6) 

and Ayalew (2000:6 ) further indicated tha t the m ajor purpose of church a nd 

Mosque education was ma in ly for pmmoting their re ligious doctrines. 

Accordingly, especially church edu cation was a imed at producing members of the 

clergy who could read and write an d serve the church and the s ta te. Like wi se, 

the objective of the Kora n sc hool was to produce dedicated a nd fa ithfu l Moslems 

who wou ld promote Is lamic re ligion (Seyoum, 1986: 7). 
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Therefore, both ins titutions favored boys over girls and women were neglected of 

such education as the result . Even though the participation of women in 

traditional education h ad been negligible, the role played by these two centers of 

learning to th e developed of nation cannot be unde r estima ted (Seyoum, 1986:6). 

What were some of the possible reasons for females in Ethiopia to be deprived of 

their opportu nity of their intellectual life in the tradition al education for different 

reason? 

For instance, Seyoum (1 986: 8) identified three possible reasons as to why 

women have been left out of the tradit ional edu cation. 1) The rigorous nature of 

church education, it took long time to complete it. 2) The con cept and attitudes 

toward education of women, women exist to please m en and from this idea comes 

that the attitude that women should be dependent on men for every thin gs 

specially their identities, the social identities wh o the m are . 3) Living one 's own 

village in search of higher church, edu cation, walk ing long distances and leading 

a life of begging and privation are h ardsh ip which was tau ght to be far too great 

to bea r for women in tra ditional Ethiopia. 

According to Teshome (1979:67), the year 1905 was the more significant stage in 

the history of education in Ethiopia. 

This was the time in which secular state system of education began to be 

operated in the country. 

In the year 1906, Emperor Minilik issu ed the first education proclamation . This 

His toric proclamation stated in Amharic that, 

"/ltl,tI,·:r- U7C.' :r 7"e'}.'n ,~· 'I7C ooo'}' /l;J: tt,elf'} ~,P,.iI'f'1C':r·'}?'· g,n? tI · :: 

iltlll.U hll/.. :~9"C.' (Il.\'.6.:/ ' (IJ'} ,~' tI:ei n"i· tI:P:· u·tI· hiI,~'iI'i' ~,auj+m. 

In.I\ (Il.\'.,i ' 9"UC:/ · /l,:/ ' 7,'i-'I: IIl· g,U''}'':: 

('''IU'I'aoill\n, mtl ,~. allil-I'tI ; 1962:600) . 

This can be roughly trans lated in to English as follows: 

"In other countries, not on ly do they learn even more they create new 

things. Hence, as of to day a ll s ix year old boys and girls should 

attends school" 
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(Mahetem Selase , 1962:600) Cited in Seyoum, (1986:8). 

Long afte r proclamation, the establishment of empress Monen school for girls in 

1931 open door for girls to participate in education. Then a fter this period, even 

though there were inte rruptions due to various cause, girls started pa rticipa ting 

in education. 

Accordingly" the enrollment of girls at secondary level between the year 1949 to 

1974 . 

Year 

1949 

1952 

196 1 

1974 

Tota l (M+F) 

1,079 

1,714 

25,503 

190,922 

Source in Seyoum (1986:11). 

F% 

6.4 

14. 5 

27 .9 

Moreover, scholars identified that the participation was ch aracterized by regional 

disparity. The participation of women in tertiary level education was on ly high as 

9 percen t in 1974 (Seyoum 1986: 11 ). 

Around the end of military regime /l989/90/academic year, female s tuden ts 

enrollment in primary, secondary and higher education in Ethiopia counted for 

39%, 39%and 10% res pectively (Genet, 1998:93). 

Moreover, the Education Sector Development Program (ESDP III) was a imed to 

improve quality and efficiency by n a rrowing the gaps for boys and girls (MOE, 

2006: 57). 

In general, in spite of the efforts that h ave been made by th e governmen t fema les 

education is still lower than that of m a les in Ethiopia. Examining th e very recent 

figu res help to understand th e situation of fem a les education in Ethiopia. 

In 2007/08 at prima ry level (1 -8) the gross n ationa l enrollment was 95 .6% and 

when d isaggregated by gender it was 90.5% for girls a nd 105.5% for boys 

compa red to 2006/08the fi gu res s h ows a n inc rease of 3.9'Yo for both sexes. 

During 2007/ 08 the n et enrollment was 80 .7% for girls and 86.0% fo r boys. In 
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the same year the completion rate for boys and girls for grade 8 was 49.4%and 

39.9% respectively. 

When we consider secondary level (9-10) during 2007/08, 1,307,919 students 

were enrollment in secondary schools. Out of the total enrollment girls accounted 

39.4 while boys are 60.6, the figure shows 17.5 % increase for both sexes(MOE 

2005:8). The following table shows the enrollment rate and gross enrollment 

(GER) by gender from 2003/04 to 2007/08 at secondary level. 

cycle Secondary cycle GER% 

ENROLLMENT 
year boys girls total boys girls total 

1996 E.C2003/04 443,779 242,197 658,976 28 .2 15.9 22.1 

1997 E.C2004/05 553,914 306,820 860,734 34.6 19 .8 27.3 

1998 E.C2005/06 678,716 387,707 1,066,423 41.6 24.5 33.2 

1999 E.C2006/07 760,674 462,988 1,223,662 45.7 28.6 37.7 

2000 E.C2007/08 793,228 514,691 1,307,919 44.4 29.6 37.1 

Average annual 15.6 20.7 17.5 

growth rate 

In supporting the above idea, different studies Genet (1998:94 and Fentaw 

(2001:53) also revealed that girls under achieve than boys especially in science 

and mathematics. 

Even though, the participation of girls increased from the year to year. Female 

students perform less than their counter parts and they repeat grades as 

compared to male students . According to the above data, their status of 

enrollment and academic achievement show that there is still far educational 

equality in the country. 
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2.2 Factors that Affect Female Students Academic Performance 

in Secondary Schools. 

Writers see those factors that affect female education from different perspectives. 

According to Emebet (2003: 13), factors affecting female education in general a nd 

their academic performance in particular include: economic constraints, family 

related a nd cultural barriers. In s imilar way, drawing from studies condu cted by 

different researchers several factors a re su ggested as possible contributors to the 

poor performance of fema le edu cation. Accordingly, Odaga and Henveld (1995:4) 

identified these factors as socio- economic, socio-cultural, school environment, 

political and institutional factor s. 

In this review, for the sake of convince factors affecting the academic performance 

of female students have dealt under sub heading of socio-culture, socio-economic 

and institutional factors 

2.2.1 Socio-Economic Factors 

Socio- economic background of the family a ffects the access to and pa rticipation 

of c hildren in general and girls education in particular. 

Direct Cost of Schooling. 

In m ay deter parents from investing the basic ma terials required like school fees, 

books, uniforms, travel cost and othe r s a re some of direct cost of schooli ng 

(Jeroen s mits, 2006:547). King (1 990 : 16) added that location, distance and even 

clothing requirements can make th e effective cost of school attendance higher for 

girls than boys . 

Even when parents are aware of potential long range benefits of education they 

may be unable to a fford ed tuition, mate rials, and transportations, boarding fees 

and other cost of sending girls to sch ool (Odaga and Heneveld (1 995: 15) and King 

1990: 16 ). In s imilar way; Anbesu etal (2005: 15) having found out the same 

result, they stated that, the cost of ed u cational materials features among the 

barriers to education for many poor parents. It is frequently quoted as the cause 

for schoo l dropou ts. Another problem is the purchase of uniform for girl s is more 

expensive than for boys. 
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The effect of the direct cost of schooling has a far reaching in pact especially in 

poor countries where poverty is a common phenomenon. For instance Hyde 

(1 993) in Emebet (2000:14) indicated that because of economic crisis in sub 

Sahara Africa the disparity of males and females in the area of education is 

reflected in the form of low performance, high dropout and repetition rate for 

female. 

High Opportunity Cost of Female Education 

The cost of schooling besides the direct cost of school fee, books, uniforms, and 

traveling co~t a lso opportunity cost of the children not being able to help at home, 

in the household, or at the family farm, or to earn some additional money with 

child labor (Bas u, 1999, World Bank, 2002; and Admassie, 2003 in J eroensmits, 

2006:547). 

As king (1990: 12) indicated, the oppor tunity cost of educating females varies from 

country to country . Although in some country boys perform a larger share of 

fa mily labor such as livestock herding, with few expectation girls do more home 

and more market p lace than boys . 

For instance, in Nepal and Java, most young girl s spend at least a third more 

hours per day working at home and market place than boys of the same age . In 

Malaysia girls between 5-6 years do more home or market chores as much as per 

week than that of boys the same age . These clearly indicate that, girls do more 

than boys do, as the result girls less likely attend schools, more over they will be 

over worked which makes them to perform less and early dropout from the 

educational system. Chiefly this is true for those who live in rural areas or far 
• 

from the nea rest urban centers in pastoral areas (Ambesu et.al, 20005: 15). 

Lexoul (2003) in (Anbesu, et a l 2005 : 15) notes that child labor is in high 

demand, both in s ide and out sid e the h ome , nation-wide wh at ever the diverse 

form of economic activity. 

Furthermore, et. a l (2005: 15) contend that 49.03% of the c hild aged 5-14 are 

engaged in productive work outside the home and work on average 3 to 4 hours 
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per week. Two -third of these working children do n ot attend sch ool and 92% 

remain unpa id . Moreover, Lexoiu (2003) in Anbesu et a i, 2005:15) pointed out 

that girls can actually become 'commodities' in at least two ways. First, when 

la nd is short s upply, girls ch a nge from being a form of labor, to being a form of 

capita l, as m en seek wives their land holding, under th e curren t regulation . 

Second, one of the reasons for early marriage is the bride price that parents 

receive up on marrying of th eir daughter s . 

Parental Level of Education 

Besides household income, a lso the occupational and educational levels of 

parents a re expected to playa role. 

Jereansmits (2006:548) h as pointed out the level of parenta l schooling 

particularly that of mothers highly influen ce females schooling a nd their 

performance . He expla ined that pa rents who h a ve reached a certa in edu cation a l 

level can expected to want their children to reach at least th e same level. 

Hence , the higher educational level o f th e pa rents especially, education of m other 

lead to h igh pa rticipation level of their children . Mothers who have succeeded in 

completing a certain level of education have experienceu the level of education 

a nd a lso know th a t it is with in the reach of girls complete that level. Akinkugbe 

(1994: 127), a lso found out that illiterate parents tend to fo rce daughters to marry 

than to be educated 

Similarly, Craft (1 970 : 11 5) s tated th at edu cated paren ts are more likely to be 

a mbitious and expected their daughter to perform better academica lly than those 

who a re less educated or not educated at a ll. 

Gen et (1 989:44) a lso found out that among factors which affect female educatio n , 

parent ed ucation has been ide ntified as one of which have the highes t effect. 

Furthermore, Tesfaye (2001:95) contends that educated parents tend to rea lize 

the value of education than illiterate ones a nd one possible expla nation for 

s tud ents low acade mic performance and high dropout is the effect tha t most o f 
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tho.se who perform lower a re low from level of education or no education at a ll 

parents. 

2.2. 2. Socio Cultural Factors 

The barriers to girls education, those other th an socio-cultura l are relatively easy 

to over come in prin ciple at least. It is to a great extent a question of money 

building facilities a nd providing adequate m ateria ls. But reducing male female 

literacy disparities are harder to achieve, because there are bolstered by social 

a nd cultura l norms a nd practices that are difficult to change (Dight, 1998:419). 

Furth ermore, Mis hara (2005: 178) contends that local beliefs, cultura l practices 

and attitudes to gender roles, such as wheth er education improves or reduces 

gi rls ' chance of marriage, can undoubtedly hold girl s back from school. 

Girls are withdrawn from sch ools when they reach puberty. This explained by 

parents fear of pregnancy outside marriage, school is unsafe, or th at journey to 

school is perilous or too long, putting girl at ri s k of sexual assault or other form 

of violence ( Mishara,2005 : 18 and Bendura, 1999 : 123). 

In line to this, MOE (2004 :23) indicated that families tend Lo ini1uence the 

upbringing of their daughters based on the actual values and re ligious norms. At 

an early age girls are taugh t to be quite , shy a nd most importantly obed ient 

hence their a bili ty to express themselves and interact actively with teachers a nd 

students make them isolated. Like wise, many female students face diffic ulties in 

adapting the environment they a re learning in which at the end causes poor 

academic performance. 

More over, MOE (2004:5) noted that d iffe rent cultural factors ini1uence femal es 

education (enrollment, persistence, and academic performance) in ma ny ways. 

The Ministry added that females a re encouraged to get m arried and establ ish 

families at a very early age . In fact ea rly marriage and a bduction a re the major 

cu ltu ral pro blem hindering femal e education and their performance. More over, 

many fem ales are responsible for house hold duties ca ring for yo unge l siblings , 
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leaving little time for home work and studying. As the result their educa tiona l 

performance suffers. 

According to Jeroensmis (2006:549) occupation of parents , s imilar process m ay 

play a role with the parents hous ing their human capital to increase their 

children's chance to get education. The author found out that mothers who are 

gainfully employed and hence contribute to the house hold in come have more in 

fluency on family decisions than women who are not employed. It seems likely 

that more independent women m ay be better able to create the possibility for 

their daughters to go to school. Further more, difference in educational 

participation of girls depends on whether their mothers a re : (1) employed in 

farming, (2) house wives, (3) employed informal (non-forma l economy), and with 

higher participation rate of girls with mothers employed in non farm occupation 

Home School Distance 

The need to travel long dista nce to school is particular ba rrier for girls, especially 

(but not only) where actual premium is placed on female seclusion. For reason of 

safety and security, most of the parents are reluctant let their daughters wa lk 

long distance to school (Mishara, 2005 : 187 a nd Lookhead, 1994: 146). 

Further more , Mi shara (2005 : 187) Stated that distance can a lso add the total 

cost of sending child to school, and in that way can further the likelihood that 

girls will get the same chance as boys to attend school. Mishara added that, 

parents may feel that a school is unsafe, or that journey to school is perilous or 

too long, putting girls at risk of sexual assault or other form of violence. Too often 

their feelings a re right on target. 

In general, studies have shown that the sch ool location is found to be a barrie r 

and has a conside rable impact on academic achievem ent of girls . All research 

results cited a bove confirmed th a t the dista nce to school IS directly correlated 

with low academic achieve men t of girl s at a ll education level. 
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Institutional factors 

As Simmons and Alexander (1980:80) stated, institutional factors which have 

primary importance in policy decisions a re: allocation of resource interims of 

teacher quality, student-teacher ratio, school size and accommodation materials, 

with regard to significance of the institution (learning environment) with in which 

females learns. MOE (2004:14) stated that the learning environment is 

determining factor for students performance and survival at any educational 

level. More over WAD of MOE (2004: 145) listed the following critical elements 

which influence the environment of educational institution and females academic 

performance in particular. 

• Teachers attitude to wards gi rls 

• Existence of policies that protect the right of individuals including policies 

against a ll forms of harassment of female students and existence of 

mechanisms for implementing them 

• 

• 

• 

• 

• 

• 

Rulers and regulations that protect the safety and security of female 

students 

Rules and regulations that govern the teacher code of conduct 

The gender balance of teachers, leaders and the exis tence of female role 

models 

Level of awareness and sensitivi ty of staff about gender lssue that a ffect 

girls education and 

Availability of support system for both boys and female studen t in the form 

of counseling etc 

Further more, with rega rd to the impact of institutional or sch ool level 

factors on female education. 
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• Odaga and Henveld (1995:28) indica ted that the school environment, 

teachers attitude and pedagogy, and gender bias in learning materials a ll 

affect the performance and attainment of female students 

Unfavorable Learning, Environment 

Problem of schools are apparent in the lack of classrooms, equipments, and 

learning materials. The presence of conducive classroom climate for learning, 

clearly understood goals, effective teachers, and leader s hip, good 

communication, active student environment, positive incentives and reward a re 

some of the conditions for educational institution to be effective (Ogada and 

Hellveld, Reed and Bargema n, 1995 , in Getachew 2004:24) 

Studies by Henveld a nd Coragi (199 6 ) in Jimenz a nd Pinzon (1996:7) summarized 

the common school factors that affect academic performance of students as: 

• School supplies (textbook, teachers guidance and curriculum) 

• Appropriate curriculum and relevant content to the students experience 

• Learning methods, involvement of community and parents, 

• Principal's lea dership, commitment, level of education, and superv is ion and 

school decentralization. 

The causes of an equal gender difference in education are many and varied, but 

interconnected . In point of fact, during many instances, they reinforce each other 

and they are relevant for low enrollment and poor academic performance. The 

typical feature of this problem is expressed in the form of dropouts a nd repeating 

grade. Overail, reducing the gender gap in education is not only matter on having 

more schools, or just brings girls to school. (Anbes u et al 2005:255). 

Anbesu et al (2005: 25) and Elzabith (1 993: 123) agued that attempts should be 

made directly to identify and removing cultural, social, and economic barri ers or 

challenges that impede gi rl s education , enrollment, retention , performance and 

completion. It is therefore, necessary to take a broad - based centered actioll. 
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2.2.3. Strategies to Improve Female Students Academic Performance 

Among school factors, quality of school is salient (Elzabith (1993: 124). Weis 

(1981) in Elza bith (199 3:124) indicates that in Kenya girls prima rily entered 

school that had poor equipment, less qua lified teachers and more limited 

curriculum, the result they a re not adva ntageou s. 

Given fina n cia l constraints that most African government s face, extensively 

upgrading physical facilities provide more text books, a nd increase the number of 

qua lified teac h ers may be difficult in the n ear future. Neverth eless, schools would 

make some ch a n ge that could improve school quality without necessary in 

carrying substantial new cost by addressing what Dreeben a nd Barr (1998) call 

technological ch oices in th e classroom. For example, lock head and Komenon 

(1998) s h ow that teaching practices ra ther than teacher quality were productive 

of higher a tta inment in schools . The organization classroom time a nd the u se of 

classroom m ater ials can ra ise achievement level, independen t of the ability of the 

students. 

Ethiwan i (1982) In Elzabith (1 993: 124) focu s in g outside the classroom strongly 

urges organizational changes in the education system to remove or weake n the 

disadva ntages fo r gi rls . 

Inc reasing the number of female teachers is often recommended as s trategy for 

ra is ing achievem ent as well as attainment among girls and women (Elzabith, 

1993: 124). Elzabith added that, unless fem a le and m a le teachers a re trained to 

be sensitive to gender equity, increasing the numbe r of fe m a le teachers may not 

h ave the desired result. Simila rly, Anbesu et a l (2005:26) found out th a t female 

teach ers a nd female s tudents groups a re serving as watchdogs. In s upporting the 

a bove idea Elzabith 1993: 125) poin ted out that male teache rs h ave a negative 

attitude toward s the ability of girls, a nd even in some su rprisingly prevalent 

a mong teachers . In a study indicated by , Wandimagegne h u a nd Tiku (1 998) c ited 

in Anbesu et a !. , (2005 :26) reported that from 
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Ethiopia eighteen of the thirty one teachers interviewed felt that boys were better 

than girls in a ll academic subjects. Because this fact, Anbesu et aI. , (2005:26) 

confirmed that, female teach e rs are respons ible for girls education, girls club, 

girls advisory committee; or female teach er club to help girl s to stay in school a nd 

improve their performances. 

Other literature found that su ccess In education has come from simultaneous 

implementation of a number of interventions and strategies in an integra ted 

"package deal" approach that address a combination of supply and demand 

fac tors. Therefore adoption of only one or two measures h as not always been 

effective Abdulfata h (2006). 

According to Abdulfatah (2006 ) some poss ible strategies a nd perspective for 

action were : 

Sensitizing parents' awareness that the benefi ts of educating the 

daughters can be large . 

• 

• 

• 

The re moval of fees and other cost barriers which keep poor children out 

of school. 

Reviewing a nd m od ify ing of curriculum, both con te nt and pedagogical 

aspects, to ensure that t is gender sen s itive. 

Making school m ore accepta ble for girl s. E.g. fences for girls, specia l 

facilities. E.g. Toilet for girls . 

. ' • Strengthen the policy of re-admission of mother-girls In to the form a l 

• 

• 

• 

education system. 

Develop understanding a mong educational m a n agers, planners a nd 

administrators of gender sensitive policies, targets a nd guidelines of 

educational devel opment. 

The process of mobilizin g the whole society to c reate favorable soc ia l and 

family environment for girl s ' education 

Putting schools within reach of child ren a nd locating school s close r to 

children'shomes to promote and expa nd gi rl s ' access to education ; 



• Offering flexible schedules that do not compromise quality of education 

given the many demands on girls' time 

• The n eed to address the issue of under-nourished or sick students who 

are being learned in over crowded classrooms without access to basic 

learning materials. 

. • The need to address more failures that ' are fundamenta l to effective 

management, weak accountability mechanisms, rigid and irrelevant 

approaches to learning 

Therefore, focusing on girls' educational achievements and career aspirations 

allows society to ensure women economic security, a better quality of life and 

more career ch oices. Similarly targeting more on equitable educational activities 

will not only improve the lives of the individual women, but will a lso develop the 

community as a whole. 

In the same way, UNICEF, (2004) cited in MOE(2005:57) suggests: the 

establishment of feeder or satellite sch ools, girls hostels, school feeding program s, 

curriculum development and girls to girls tutorin g as a strategy employed to 

improve girls enrollment, retention and learning achievement. Steps to promote 

gender equity including intervention that improves access educational facilities 

and programs for girls , which will minimize barrier to their education. Locally 

relevant measures are initiated to prevent social and cultural barriers to 

education of girls su ch as tutorial services, under taken at school level. 

In sch ools and institutions different support mechanisms such as tutorial and 

purchase of 'uniforms h ave a lso bee provided (WADA 2004: 10). 

2.3 Tutoring 

2.3.1. Historical Development of Tutoring 

Tutoring is a very old age practice. It was common in ancient Greece and Rome, 

and recorded in ancient texts even before then. Over the centuries it has gone up 

and down in popularity, but it has never gone away (Topping; 2000:6) 

J enkins an d Jenkins (1987:64) cited by Kalkowski (2001:3) write, tutorial 

. Instruction (parents teaching their offspring how to make a fire and to hunt and 
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• Offering flexible schedules that do not compromise quality of education 

given the many demands on girls' time 

• The need to address the issue of under-nourished or sick students who 

are being learned in over crowded classrooms without access to basic 

learning materials. 

. • The need to address more failures that are fundamental to effective 

management, weak accountability mechanisms, rigid and irrelevant 

approaches to learning 

Therefore, focusing on girls' educational achievements and career aspirations 

allows society to ensure women economic security, a better quality of life and 

more career choices. Similarly targeting more on equitable educational activities 

will not only improve the lives of the individual women, but will also develop the 

community as a whole. 

In the same way, UNICEF, (2004) cited in MOE(2005:57) suggests: the 

establishment of feeder or satellite schools, girls hostels, school feeding programs, 

curriculum development and girls to girls tutoring as a strategy employed to 

improve girls enrollment, retention and learning achievement. Steps to promote 

gender equity including intervention that improves access educational facilities 

and programs for girls, which will minimize barrier to their education. Locally 

relevant measures are initiated to prevent social and cultural barriers to 

education of girls such as tutorial services, under taken at school level. 

In schools and institutions different support mechanisms such as tutorial and 

purchase of'uniforms have also bee provided (WADA 2004: 10) . 

2.3 Tutoring 

2 .3.1 . Historical Development of Tutoring 

Tutoring is a very old age practice. It was common in ancient Greece and Rome, 

and recorded in ancient texts even before then. Over the centuries it has gone up 

and down in popularity, but it has never gone away (Topping; 2000:6) 

Jenkins and Jenkins (1987:64) cited by Kalkowski (2001:3) write, tutorial 

. Instruction (parents teaching their offspring how to make a fire and to hunt and 
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adolescents instructing younger siblings about edible berries and roots) was 

probably the first pedagogy among primitive societies 

On the other hand (Wagner, 1990, in Kalkowski, 2001: 3) traces the historica l 

origins of peer tutoring in western civilization back to Greece in the first century 

AD and through Rome, Germany, other European Locales, and finally America. 

But Topping(2000:6) dates the formalized use of peer tutoring back to the 1700's. 

Other academics, Bland and Harris, 1989, trace peer tutoring back to the early 

19th century. 

Kal!wwski (2001: 1) date back the historica l ongm of tutoring to the time of 

human being existence and writes that; pear and cross age tutoring has been 

part of human existence since hunter gatherer times. 

2.3.2. Definition of Tutoring 

Tutoring is a method of instruction in which one student (or a small group of 

students) receives personalized and individualized instruction (Dunkin; 1987:243 

and Husen, 2003:6481). 

More over, tutoring is a component of numerous educational programs designed 

for the prevention of, or intervention with students at risk of education al failure. 

These programs are delivered by professional or Para professional teachers in the 

school (Educational Encyclopedia: School Tutoring, n.d). Elliot (2000: 17) also 

defines tutoring program as a special instruction designed to help students catch 

up desired level of academic achievement. Elliot further suggest that, tutoring' 

programs a re common at a ll levels of schooling from preschool through colleges 

and Universities, and a re typically involve re-teaching subject or redesigning 

lesson to make the instruction clearer or more personalized for individual 

s tudents. Dunkin (1987:243) notes th~t tutoring is most often used to provide 
. . . 

remedial or supplemental instruction to students who have difficultly learning by 

conventional methods or who have special needs that present from participating 

in a regular class instruction. And widely used as a teaching method for learners 

of all area and a ll levels of ability. 
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Scholars have long considered tutoring the most effective form of instruction. 

Numerous research studies provide evidence on the baseline of this conclusion. 

According to the 1998 News Week Survey, 42 percent of Americans strongly 

believe that children should receive tutoring outside of school hours. In addition 

to providing extra practice, tutoring appears to be successful because the 

intensive individualized attention allows the tutors to identify the student's level 

of expertise. Tutoring also is thought to be effective because of the social support 

and modeling inherent in the process (School Based Tutoring n.d). For example, 

school based tutoring program by certified teachers with special training is a 

component of success for all, a comprehensive program designed for at risk 

primary-school children. Studies have documented the effectiveness of the 

tutorial program. Tutoring is a very useful and practical method of helping 

students succeed. Good tutoring can make a child's experience of school, to 

ma.J:dmize students learning time to increase students achievement, while 

ineffective tutoring can break it. De-motivation, demoralization and despondency 

are all possible outcomes that tutoring can help avoid (www.psinnovation.orgl. 

2.3.3. Classification of tutoring 

According to Topping (2000:6), every body can be tutor, every body can help some 

body with some thing. Topping added that, tutoring is widely used with learners 

of all age, regards of sex, race, economic background, etc... It is most often 

practiced us'ed with learners in primary and secondary schools. 

In addition, it is also practiced in higher education, adult education, and 

vocational education settings (Dunkin, 1987:243, and Husen, 2003:6482). 

Tutoring can be classified as paid private instructor, a volunteer, school aide, a 

parent or guardians, professionals, peers, or computer, private corporations, non­

profit corporation (Husen, 2003:6482, and Dunkin, 1987:243 and Educational 

Encyclopedia: School tutoring n.d). 

According to Dunkin, (1987:244; and Husen, 20036483) there are at least three 

basic varieties of college tutoring. These are: 
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Course tutoring; -In this kind of tutoring tutor provides a tutee with additional 

assistance and explanation of material that is covered by the instructors or 

professor. In this method students provide with lesson or unit of instruction and 

progress through them at their own pace. 

Emergency tutoring- this kind tutoring provides to students who need quickly 

help because an impeding examination, anxiety, or personal crisis. 

Structure tutoring; - In this case of tutoring, the tutors make use of computer 

structured materials and programmed learning. 

Pee·r tutoring: Topping (1996:6) in Nancy, (2001:7) define peer tutoring as it 

involves people from similar social groups who are not professional teachers 

helping each other to learn and learning themselves by teaching Barely (2002 :56) 

also classified in to three sub categories 

Volunteer tutoring; - Consists of tutors who are mostly non professionals and 

sometimes professionals who are giving their time for merely instinct rewards. 

These categories include volunteers who offer tutor stipends and they are, most of 

the time, retirees, college students and other civic minded adults. 

Students tutoring: - Consists of tutors who different from peer tutors in that 

they are significantly older or otherwise advanced beyond the academic level of 

the·tutees. Moreover, unlike the peer tutors those tutors are not expected to gain 

academically from the tutoring instruction. 

Professional tutoring:- · Consists of a set of professionals including licensed 

teachers, trained specialists and paraprofessionals. The use of experienced and 

professional tutors give strength to the notion that professional teachers are best 

suited for the role of tutoring, nevertheless it is relatively expensive than the other 

types. 

From the above discussion, it would be possible to imply that every type of 

tutoring has its own merits and demerits. 

Research findings indicate that, in tutoring process the following behavioral 

factors are observed compiled from scores of pre and post session record in 

variety of tutorial: 
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• Lack of physical contact 

• Lack of eye contact 

• Body stillness or rigidity 

• Lack of pause or wait t ime 

• Lack of topic interaction or questioning by child. 

• Lack of smiling, laughing, jocks, Kidding or other evidence of enjoyment 

of activity (Helena and Hengameh, 2001 :459). 

2.3.4 Precondition and Principles of Tutoring 

Precondition for Tutoring 

As tried to discuss earlier, tutoring is very useful and practical methods of 

helping students succeed. However, every attempt at tutoring is not automatically 

effective, every where, to be effective, tutoring needs to be thoughtful, well 

structured and carefully monitored. So, tutorial practices in what every form need 

different conditions to be fulfilled for effective result. In line to this, Frant 

(1998:225), comprehend remedial programs including tutorials with medicine, 

and writes; when you develop a backache, you may go to a doctor for treatment. 

He will begin by trying to locate the exact area troubled and how it is affected. He 

will then question you attempt to find out how it is caused. On the basis of this 

diagnosis, he will not discharge you until he is satisfied that recovery is complete. 

In the same way, a teacher suspecting a pupil of educational injury should try to 

accomplish certain prerequisite before embarking any intervention of services. 

Therefore, introducing tutorial program promotes students who are academically 

and or emotionally behind ' their peers without considering obstacles may be 

counter productive. The researcher suggests that, it is necessary to identify the 

most efficient and effective methods for instructing students who demonstrate 

clear behavioral, difficulties and academic deficits that impede their educational 

progress. 

For instance, Frant (1998:218) describes the following very important tasks to be 

accomplished prior to tutoring. 
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~ Identifying the extent and servmg of students backwardness which 

means finding out if the student is backward in all his schooling or only 

in the limited aspects. 

~ Di~covering the causes of the problem by investing carefully the child's 

record with; home background, school attendance and other relevant 

points. 

~ Seeking information's of his suspicious using different methods to show 

up, the nature of the child's weakness and the degrees of backwardness. 

~ Drawing up remedial /tutoria l program/ and 

~ Return the child as soon as possible to normal education. 

Therefore, for effective remedial strategy, a comprehensive evaluation should be 

conducted in attempt to identify both the student's strengths and deficits. This 

helps the tutors (teachers) to a understand students weakness and students and 

any intervention approach (Brooks, 2005:5). Brooks suggests that schools should 

have screening method and data to identify students for targeted intervention. 

Regarding intervention Brooks (2007:8) concluded that as we engaged, in this 

task; we must realistic when we develop intervention. And students should 

receive those services that will be best met their educational and emotional needs 

for success in school. We must understand each student's unique learning profile 

before we propose treatment strategies. 

Intervention Logistics 

The most effective remedial strategy is to prevent student from falling behind in 

the first place. Unless every effort is made to provide early, quick and effective 

intervention , struggling students are likely to fall further and further behind as 

they proceed through the system (American Federation of teachers, 1998). In 

consolidating the above idea, (David J. Francis, and Mabel, Rivera, 2006: 1) . state 

that different learners with academic difficulties requires effective instruction, 

approaches, and interventions to prevent further difficulties and to augment and 

support their academic development. When designing and instruction or 

intervention, educators must consider several factors such as: content, the 
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format for delivery, the match between the learner's difficulty and the approach 

intervention, whether it is meant to be a class wide approach targeted for small 

group or one -on-one settings, the educators involved with the learner must make 

ajoint decision, on the time of day for intervention. 

Good intervention program have the following characteristics: a clear mISSIon, 

realistic expectation for what it is participants will achieve; a safe and healthy 

environment; a supportive emotional climate, stable, well-trained personal, 

content and. instructional that match the child's need and interests (The Wallace 

Foundation, 2005: 1). 

After investigating several research findings on tutoring, David (2003:37), 

confirmed that it is an effective strategy for addressing the needs of low 

performing students. The researcher also suggests the following salient points: 

• Tutoring programs should have a strong guiding purpose in order to direct 

the program tutors in their decision making. This guiding purpose should 

emphasize the diagnosis and perspective instruction that is a natural 

product of tutoring. 

• Individual of various ages and levels of education can be effective tutors 

once provide with appropriate training. 

• . Tutoring session needs to be evaluated on a continual basis to ensure the 

day today integrity of integration. 

• Logistical concerns such as availability of materials have a significant effect 

on the success of tutoring program. 

Furthermore, David (2003:2) states that for effective tutorial practice; before the 

start of instructional or intervention there needs to be an emphasis on: 

• Student teacher personal data 

• Setting of revised targets 

• Reviewing school practice 

• Consolidating evidence 

From the above discussion, it would possible to imply that tutoring practice is not 

uniform everywhere, every attempt at tutoring are not automatically effective, 
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tutoring needs thoughtful ,well structured, and carefully monitored. Tutors must 

be clear how they can help. 

Concerning access to material David (2003:) states that availability of material 

have a significant effect on the success of tutoring program. Due to this fact 

tutors and tutees access to material is considered to be one of the very important 

principle in the process of tutoring. The materials may be specific tutorial 

program or regular classroom material or materials publically available . Some 

times these materials are specifically made and produced by tutors. Access must 

be frequent, quick, and easy (Topping 2000:27). 

Principle of Tutoring 

It is tried to make clear, tutoring is very useful and practical method of helping 

students succeed . . But there are some pitfalls that can undermine the potential 

learning experience in session. There are, different techniques used by both 

elementary and secondary education teachers to avoid such issues. There are 

a lsQ major differences, however to be considered principles for effective tutoring. 

Some general principles including the following 

1. To being a successful tutors (teachers), understand your students and their 

motives for attending your class. Tutees (students) bring a life time experience 

with them, and sharing this experience making the content of the class practical 

and strengthen the contact your instruction. So that life- coping skills and 

motivation become part of learning process. Students tend to be highly motivated. 

They choose to come to class and are responsible for their education. If they are , 

~ occasionally absent, this could be due to family obligation rather than lack of 

motivation. 

2. Students come for tutoring must be treated as "dignified," mature competent 

human beings. Their experience, their sense of self, their concepts, and their 

motives must be taken in to account to maximize the learning situation. 

3. To being a successful tutor, understand cultura l background of the students . 

Tutoring session may not make some one comfortable enough to participate 

equally in the class / interact with the tutor at first. Cultural background may 
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inhabit active participation, such as students who are used less intervention 

learning environments and trained teachers to treat teachers differently, or 

students may be naturally shy. 

Topping (2000:7) points out four researches based General principle for effective 

tutoring. 

1. The first principles of consistent time and regular time, target tutees real 

life goals, explore understanding and balance support and challenge. 

Time - on- task is a major factor in effective learning. In line to this point, the 

following practical applicable question can be asked . 

• How often you will meet tutees each week? 

• How long is each session over? 

• How much time can th ey give to work together? 

• Over how many weeks? And where does it take place? 

Don't start any thing you cannot keep up or finish. Regular meetings are needed 

to buildup a trusting and comfortable tutoring relationship. 

1.1. Target tutees Real- life - goals. 

The tutees motivation will be highest for their own real life goals. Tutees might 

think more of getting their written home work done correctly (So their teachers 

not agree with them than of really understand the subject. Tutors have to start 

with the tutees immediate concerns. 

1.2. Explore understanding 

Learning strategies ani more important than memorizing subject content. 

Therefore, explore varied examples to make sure tutees can really u se what they 

know in different contexts. This is wh ere tutoring can be especially helpful. 

1.3. Balance support and challenge. Under standing th e process of how to find 

the right answer is th e most important thing. So tutoring should be more than 

repeated drill a nd practice. So the tutors must challenge the tutee (in a gentle 

and h elpful way), to h elp them loosen and then recognize a nd improve the quality 

of their thinking. 
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2. The seco;nd general principles are question and prompt. 

2.1 Avoid lectures. Talking at people for long time is not an effective away and 

helping them to learn. The time you have allocated to tutoring must be spent 

tut?ring if it is to have an effect. Therefore, don't give tutees long complicated 

explanation . Keep every thing short, to the point and in simple words are 

advisable. Maverogans and Galan(1979 :347) most successful tutorial program 

involves 20 to 60 minutes of tutoring several times each week. 

2.2 Review- often it is helpful briefly review what you learned in your previous 

tutoring session. 

2.3 Variety -A variety of tasks and ways of responding tasks helps prevent 

tutees and tutors from losing interest. So mix-up: easy and hard tasks, reading 

and writing are advisable. 

2.4 Questions. Different kinds of questioning have different effect on learners. In 

doing so, don't ask for a fact or non word answer. Ask questions that are opened 

and encourage the tutee to talk, but don't make them too complicated. Ask 

questions that will make the tutees think and reveal their under standing (or 

misunderstand s). Ask questions that make the tutees apply, analyze, classify, 

synthesize, justify, or evaluate what they are learning. Do not accept guesses. 

2.5 Thinking time. Tutees must be allowed to understand questions or tasks, 

related them to their previous experience, advice relevant strategy. 

2.6 For effective tutoring don't just tell the tutees the answer. Give them a small 

clue about how to work out the right answer. 

3. The third General principles for effective tutoring check and co.rrect 

errors. 

3.1 Observe tutee performance closely. Errors are positive learning opportunity 

if they are recognized but, if not recognized, errors compound faulty learning. 

Tutors have more time to observe carefully for errors, but they might not be so 

good at actually recognizing them. 

3.2 promote self -correction. Self correction is widely recognized as an important 

step to words developing meta-cognition (understanding how you learn) and self 
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managed learning. Accordingly, tutoring allows tutors to intervene in away that 

encourage self-corrections. 

4. Discuss and prize are the four general principles for effective tutoring 

4.1 Discuss. Discussion leads tutees to actively process information and develops 

deeper under standing, rather than just learning facts by rote. , 

4.2 praise is a power full form of feed back especially if it comes from some one 

with whom the tutee has a good. But tutors don't praise their tutees as much as 

they think they do. Most tutors also criticize their tutees more than they think do. 

Why praise for successful learning? Praise for success, Self correction, for 

increasing time span with out error, for better effort even if still not quite right. 

Moreover, specifying the reason for it. 

4.3 Summarize /Review. Reviewing the most important things at the end of 

tutorial session. This will help the tutees to remember. So ask the tutee/students 

to summarize or review the key or main points that have been leaned. 

2.3.5. Principles of Organizing Tutoring 

It remains a common belief among various educators that success in many 

learning program is determined in terms of how well learning is organized and 

mapaged. The fact that tutorial program is one form of learning; it should be 

effectively organized and managed. This would be leading factor for the tutorial 

program to be fruitful (Mavrogen and Galan, 1979:345). They also added that for 

tutorial program to be successful, it demands a high degree of organization and 

administration on the part of principals. Teachers are generally assumed to aid 

the development of and tutorial program in the educational institution to foster 

their interaction. Johnson (1977: 136) notes that successful teachers' help 

students set their goals and guide them carefully through tasks and activities 

that will lead inter dependence competences. 

Keenfe and Jenkins (1997:90-93) put that teachers should facilitate the practice 

of the student activities to bring about effective products. Teachers should guide 

a student in the performance of a task with goals of achieving competence closer 
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expert performance in the way that athletic dance and singing coach work with 

their students. Furthermore, every body in the school has their own role for the 

successful accomplishment of the objective and the tutorial program. Therefore, 

the organizers of tutoring program should pay a very serious attention to the 

process of recruit and mach partners, provide training and materials, and 

monitor and give feedback. 

The practical applications of the principles of tutoring are: 

1. Parental agreement considers where parental agreement needs to be gIve, 

before tutoring commence. 

State clear goals, tutors and tutees should agree on what they are 

trying to achieve. 

2. Specify tutoring method and provide access to materials. Many studies 

indicate various conditions which should exist in a successful tutoring 

program. Successful tutoring needs careful structure, systematic tutoring, and 

consistent support from school is emphasized (Melaragon. 1997, Harrison et al 

1972) in Mavrogen and Galan, 1979: 346). 

Diamond (1976) in Mavrogen and Galan (1979:347) suggest that lack of 

adequate structure and support may provide an explanation for tutoring 

project which failed to produce cognitive and/ or affective gains. 

3. Monitor, give feed back and intervention to maximize effectiveness. 

Tutoring can indeed be very effective, but that does not mean it is 

automatically effective every where. Be very careful and through in planning 

the tutoring and providing appropriate materials. Then (equally importantly) 

monitor the implementation of tutoring and give feedback and intervene where 

needed (Topping, 2000b in Topping 2000:27). Research findings show that 

supper vision is an essential factor in successful tutoring programs. Elliott 

(1973) in Mavrogen and Galan ( 1979:348 ) recommends that using non­

teachers, parents, and others from community as supper visors, but all 

supervIsors should be equipped with guides or manuals which explain the 

philosophy, materials and methods used in the program. Furthermore, the 

34 



authors added that, while the program is in progress, supper vision could be 

used to discuss new methods and materials and to solve specific problems. 

Role and Relationship of Tutors 

It is nearly impossible to create a contained definition of what it is that a tutor 

does. The role will vary from person to person and from school to school .The 

central essence of the role of the tutors, however, a subtle blend of facilitator and 

instructor, "parent" and "friend" is getting through her/ his work. As a tutor you 

are concerned with the whole child (Topping 2000:9). 

Tutoring (n.d) offers a break down of the various elements of a tutors' job. These 

have been summarized bellow. 

1. Inspire and Morale-booster 

As times when you group needs inspiration and moral-boosting, your role is to 

draw the group together and recreate their sense of enthusiasm for each other for 

learning. Send them away with one positive thought or technique that helps them 

tackle any troubling emotion they are experiencing as a group. 

2. Listener 

Impartial listening is also a crucial part of the role of tutor. Students won't always 

be problem solver. It is up to you to determine when you should intervene and 

take action and when you should s imply listen . Allow tutees or the group as a 

whole fully to describe their emotions. 

3. Counselor 

All teachers use counseling skills whether they are qualified as 

Counselors or not. Always seek professional advice if you are faced with an issue 

that you don't tell fully equipped to deal with. 

4. Communicator 

Assess the best methods for conveying necessary information, set standards for 

how people can communicate each other while in your room, keeping in mind the 

tone and atmosphere that you want to create. 
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5. problem solver 

Aim to involve the whole group in any problem solving processes. 

6. Administrator 

Don't allow administrative duties to dominate your time with your tutor group. 

Leave space for relationship building and general chats too! 

7. Nurturer 

Be consistent in your treatment of your tutees and offer them proof that they are 

growing and developing, and that you are genuinely interested in them. 

8. Enabler 

Don't impose your opinions; help students make their own sense by drawing on 

the.information available to them. Be proactive in your personal care. 

9. Monitor of academic progress. Talk as a group about what they have learnt 

and how they can best · achieve the learning out comes they want. Encourage 

them to praise each other during tutor group time. 

10. Monitor of social development 

Encourage flexibility in your tutees. Talk to them about the impact they can have 

on their environment and vice-versa. Focus on difference and similarities and 

how compromises and middle group can be reached. 

11. Praise-giver 

As well as passing on all snippets of praise that you hear a bout your group, be 

sure to tell other tutors when their students have been particularly well behaved, 

or have achieved success in your lesson. 

12. Motivator 

Show your support for them in sporting and extra-curricular events. If their de­

motivation ever gets to "heavy", lighten the tone when ever possible. Try to find 

success to celebrate in every thing they attempt. 

From the above discussions, it would be possible to imply that role of tutors 

/teacher are crucial for successful learning of students .As such collaborative 

working environment, would be so motivated and hence may lower student 

anxiety and make the learning more likely. 
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All tutors should understand their own roles, as well as the purpose, nature and 

benefit of the program. The following "ten tips for tutors" could be used to guide a 

general discussion about tutors roles and relationship with tutees . 

o Relax and be your self 

o Be patients and pleasant 

• Be punctual. 

o Call your tutee by name. 

o Always let the tutee know when he/she is right 

o Use praise; do not scold or try to the boss for example, do not say 

"no!" that is "wrong!" 

• When tutee's responses are in-correct, tell or show him/her the 

correct response. 

o The less work you do for you tutee, the better? 

o Try to make the learning fun. 

o Ask, if you have questions, don't be afraid to say you don't know 

(Weinstein et aI., 1970, Hagen and Moeller, 1971, Niedermeyer and 

Eillis 1971, Erickson 1972 in Mavrogen and Galan 1979). 

Similarly General principles for Effective tutoring point out ten tip for tutors as 

follows: 

~ Use simple language. There IS difference between understanding 

topic, and teaching it. 

~ Paraphrase what the student says. 

~ Provide information that the student need, rather than what you 

know. 

~ Ask one question at a time. 

~ Use "wait time" This gives the student time to interpret your request 

and formulate a response. This takes time. 

~ Avoid asking "yes" and "no" questions. Open ended questions require 

reflection and linking of the knowledge to form a response. 
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}> Ask a student to explain the steps that were needed to solve 

problems. 

}> Check to see if you have been understood. 

}> Avoid being condescending. 

}> Refrain from commenting on how easy a problem or concept IS 

(General principle for Tutoring: Effective Tutoring n.d). 

Parental involvement in Tutoring 

The role of parents in the life of their children, particularly in their education is 

decisive. Winebreber, (1996 :23) has pointed out research results that when 

parents are supportive of the school goals and communicate this support to their 

children, those kids have a much better chance of succeeding in school than kids 

whose parents are unsupportive and uninvolved. 

Schools are accountable to maintain parents' right in their children education. 

Parents can have positive influence on their children's attainment and progress in 

school by the attitudes they display and support they give. Thus, more direct 

involvement of parents in their children's school activities can produce a range of 

gains (Robson and Smedley, 1996:61). 

However getting families involved is not an easy task. Smith points out some of 

the hindrances for parents ' involvement, saying that some family members want 

to be involved while others do not. Some are easy to get to know while others a re 

difficult. Some want to know all that is going on with their child which others 

want to know very little. Finally, they suggest that good understanding of families 

and winning their willingness to play different roles in their childreE life and 

education is necessary (Smith et. AI. 1997: 17). 

Mercer (1997: 113) suggests roles parents could take when they deal with their 

children. They could be like audience, home tutor, program supporter, co-learner, 

advocate, and decision maker. He further presented five major types of parental 

involvement, which could be facilitated by the school: 
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1. Parenting- In this type of involvement the school staff provide parents with 

suggestions and counseling on parenting and child rearing so that they can 

create and establish conducive home situations for their children which 

support learning. Thi.s will help parents to have increased self-confidence 

and knowledge of child development. 

2. Communicating - the school communicates with parents by providing 

information about school programs and student progress to parents. 

3. Volunteering- Recruiting parent help and support encourages parents to 

assist teachers, administrators, and pupils in the classroom as well as 

attenc\ student performances, sporting events and training workshops. 

This will help parents to have an understanding of the teacher's job and 

school programs. They will be comfortable to interact with school .staff. 

Their children also receive increased individual attention from their 

parents. 

4. Learning at home - teachers should provide ideas on how to assist their 

children at home on their education. If parents are made to know the daily 

topics for discussion or regular home work schedules and pupils are 

required to discuss it at home, parents will encourage school work and 

interact with a child as a student at home. The student will be able to 

always complete homework and gain increased achievement in practices 

skills. 

5. Representing other parents - Different forms of group can be established in 

school which involves parents. Leader parents in these groups can be 

recruited and trained to participate III groups like parent-school 

organizations, advisory councils or committees. This will give opportunity 

for parents to put their input into school policies that affect the student's 

education. The school staff also be aware of parental perspectives on policy 

development. 
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Practice of Tutoring Program 

Tyler (2007:36) argues that institution which trains teacher educators needs to 

emphasize the practices of student activity programs outside the regular class 

hours. Tyler reasons out, teacher educators are assumed to be effective 

communicators, so that they can be holed the attenuation of their students and 

build up a good rapport with their students. Furthermore, institutions are a lso 

beloved to be organized where students succeed in the development of . their 

personal a nd professional career by achieving competencies in creativity, 

innovation, communication, and the like. Because of such and other reasons, 

getting involved in activities outside the regular class is assumed to be the most 

rewarding aspect of student learning (Champan et. aI, 2004:8) argue that the goal 

of tutorial program is to facilitate better communication, understanding, help 

learners master the required knowledge and skills. 

Urban League After School Home Work and Tutorial Program (n.d) states that 

tutorial program improves academic skills, increase self-esteem, positive impact 

attitudes about learning and school, decrease interest in gangs and drugs, 

improve school attendance, provide personal encouragement and role models. 

Movrogen and Galan (1979:345) also note that. tutees improve not only self , . 

concept but a lso in behavior social acceptability, and increased in interest in 

school. A Meta analysis of findings from 65 independent evaluation of school 

tutoring programs showed that these programs have positive effects on academic 

performance and attitudes of those who received tutoring. Tutored students out 

performed control students on examination, and they also developed positive 

attitude to ward the subject matter they covered in the tutorial program. If the 

events are well organized and if the participants engaged actively, the result can 

be intellectually very stimulating. Indeed, it is designed primary to lead students 

to shaping their intellectual wits, develop their power of agreement and subjecting 

their view to the scrutiny of others (Johnson, 1989: 160). 
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Derry and Potts (1998:65) a lso showed that tutors provide a "safety net" for 

students, keeping them from going off track by offering a frequents confirmatory 

feedback and keeping the student going on productive path 

Lepper etal:(1990) Lepper and Chabay (1998) in Derry and Potts (1998: 319) 

a rgued that the major ' goal of tutoring is to keep student from becoming 

discouraged and from blaming them selves when problem solving difficulties are 

encountered. 

Graesser et al. (1993) in Derry and Potts (1998: 3 18) described that tutoring is 

successful because sessions are structured to a llow students the opportunity to 

learn actively through their own questions. More over, they argued that students 

ask approximately 100 times more questions during tutoring than in class room. 

From the above discussion, it would be possible to imply that tutorial class 

pro'vides as such a collaborative learning environment, would be so motivated 

and hence may lower student's anxiety and make learning more likely. Leonard 

(1992) in Helena and Hengameh (2001:460) concluded that students who join 

tutorial program are usua lly motivated by the desire for self improvement and 

intrinsically motivate learners to take charge of their own learning. 

Tutoring might be effective in different ways for different pairs compared to 

professional teaching it can give . 

• :. More practice; 

.:. More activity and variety; 

.:. More individualized help; 

.:. More questioning; 

.:. Simpler vocabulary ; 

.:. More modeling and demonstration; 

.:. More local relevant examples; 

.:. More prompting and self correction 

.:. Higher disclosure of misunderstanding, 

.:. More immediate feed back and praise; 
, 

.:. More opportunities for generalization, 
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.:. More in sight in to learning ( Meta cognition) ; and 

.:. More self regulation and owner ship of learning process.(Topping 2000:6) 

In a ll of the above discussion, it is argued that tutoring help students to develop 

social skills and wider contacts develop communication skills (listening, 

explaining, questioning, summarizing and develop greater self- esteem) . 
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CHAPTER THREE 

Research Design and Methodology 

3.1. Method of the Study 

The aim of this research was to survey and explain the practice and challenges of 

school based tutorial programs held to female students in lower secondary level 

(grades 9-10). 

To secure this information, descriptive survey research method was employed on 

the assumption that it could help to collect vast information from a la rge number 

of respondents as well as it being believed to be relevant to gather detailed 

descriptions of the current practice of female students tutoria l program and to 

describe the prevailing factors that influence in practicing female students 

tutorial program at school level. In line to this the importance of this method was 

stated in Vandale (1978) that it creates opportunity to asses the prevailing 

conditions by using members to characterize individual or groups in the study. 

3.2. Source of Data 

In this study, the data was collected from both primary and secondary sources. 

Accordingly, the first hand information was collected from parents of tutorial 

participant students, female students, teachers, school principals, vice-principals 

and woreda education experts. The reason to consider these sources of data as 

the main source for the study was because of their long time involvement in the 

work of teaching learning activities a nd they were expected to understand things 

:eJated to practice of female students tutorial program. The secondary sources of 

data for the study were documents available in the sample schools. 

3.3. Sample and Sampling Techniques 

The target population for the study encompassed female student (grade 9-10), 

pa rents of tutorial participant students, teachers, school administration 

(principals and vice-principals) and experts of woreda education in urban Kobo 

and rural Kobo Woredas, in North Wollo. 
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According to Vandale (1979:12) depending on the three situations: nature of the 

population, the type investigation and the degree of precisions at a minimum 

con·st. In light of this consideration and taking the significance of this study to 

account, the simple random sampling, available sampling and purposive 

sampling techniques were employed. Female students, tutorial participant female 

student parents and woreda education experts were selected by simple random 

sampling, because simple random sampling gives equal chance and probability to 

target population from which participants are selected Kothari (2007:2). School 

Administration (principals and vice-principals) and all teachers were selected by 

available sampling, because of their small numbers. 

Kobo rural woreda and Kobo urban administration were selected by purposive 

sampling based on the researcher experience and familiarity with the area witch 

the Tesearcher believed in easing some of the difficulties usually encountered in 

the process of data gathering. 

In Kobo rural-woreda, there are four general secondary schools. Two of them were 

selected by using simple random sampling. Where as in Kobo urban 

administration, there is only one general secondary school which was directly 

taken through available sampling. Therefore, the study dealt with a total of three 

selected general secondary schools in Kobo woredas; North Wollo. 

According to the statistical data of the two woredas and the three selected general 

secondary schools, in 2002 E.C from grade 9 to 10, there were 2353 male and 

1371 female students with total of 3362 students. Out of the total female 

students 205 (15%) female students from each sample school were selected. In 

the selected schools there were total of 66 teachers (60 males and 6 females). All 

the teachers were selected using available sampling to provide data. 

In addition to this, 30 parents of tutorial participant female students (5 parents, 

either mother or father from each school and grade levels) were treated. 

About 20 teachers (30 % from each school) were selected using simple random 

sampling for observation. 
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Furthermore, 3 principals and 3 vice-principals (one from each sample school) 

were selected for an interview using available sampling. In addition 6 woreda 

education experts [3 from each woreda] were selected using simple random 

sampling for an interview. 

Table 1: Summary of Sample of Respondents 

No. Characteristics Sample schools 
. Kobo Robit Gobye Total 

Total Sample Total Sampl Tota Sampl Total Samp 
No. No ' No. eNo I No. eNo No. leNo 

I Female Grade 9 76 1 114 169 25 79 12 1371 205 
students Grade 106 16 195 29 61 9 

10 
2 Teachers Male 39 39 12 12 9 9 66 66 

Female 1 1 4 4 1 1 
Parents From 5 5 5 30 

grade9 
From 5 5 5 
grade 1 0 

Principals Male 1 1 1 1 1 1 3 3 
Female 

Vice Male 1 I 1 1 1 1 3 3 
principals 

Female 
Woreda From Kobo rural Woreda 13 3 
education 
expelis From Kobo u rban administration 9 3 

3.4 Instruments for data collection 

A questionnaire, observation checklist, structured interview and document 

analysis were the instruments employed for collecting data pertinent to the 

objective of the study. 

Different set of questionnaires were employed for students, parents of tutorial 

participant female students and woreda education experts. The questionnaires 

induded both open ended and closed-ended items. 

Female Students Questionnaire 

Female students questionnaire was administered to gather information from 

tutorial participant female students . Accordingly the questionnaire which 
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consisted of 22 questions was distributed among 205 female students in three 

sample schools of Kobo Woredas. Questions mainly focused on female students 

attitude towards female students tutorial program tutorial program, the teaching 

learning process in the tutorial class, teachers attitude towards female students 

tutorial program, physical facilities and inter personal relationship as well as the 

challenges encountered in practicing female students' tutorial program at school 

level. 

Teachers Questionnaire 

Teachers Questionnaire consisted of 23 questions related to physical facilities, 

kind of support they got from parents and school administration in their effort of 

supporting female students, teachers attitude towards female students tutoria l 

program performance of female students being tutored and challenges of female 

students tutorial program. 

Parents Questionnaire 

To secure data from female students parents the parents questionnaire consisted 

of 11 questions that focused on parents orientation to female students tutorial 

program, performance of female students being tutored and parent-school 

relationship. 

Interview 

An .interview provides in depth information because certain type of confidential 

information can be obtained which an individual might be reluctant to put into 

writing. For the purpose of this study structured interview was employed with 

woreda education experts, principals and vice-principals. 

According to Kothari (2007:98), structure interview is more economical and 

provides a safe base for generalization. Interview that was held with teachers 

consisted of items which focused on their attitude towards female students 

tutorial program, support given from school administration, and problems 

encountered in practicing tutorial program. On the other hand interview that was 

held with principals and vice-principals focused on support given from woreda 
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education office, evaluation and follow up mechanisms, and problems 

encountered in practicing tutorial program. 

Observation 

Observation checklist was used to secure data about teaching method of 

teachers, students activities, class size, class room organization and female 

students-teachers interaction in the female students tutorial classroom. The 

researcher observed 20 teachers subject wise randomly twice in the same class 

for each teachers on different days. 

Document Analysis 

In addition to questionnaire, observation and interview, documents such as: 

tutorial program formats, test papers, mark list, and other tutorial program 

related documents were analyzed. 

3.5 Procedures of Data Collection 

Questionnaires to students and parents of tutorial participant female sLudenLs 

were initially prepared in English and then were translated in to Amharic 

language to a lleviate any unnecessary complication in responding the items. 

During the translation of the questionnaires for students and parents of tutorial 

participant female students to Amharic language, Amharic teachers from the 

selected general secondary schools were consulted so as to check the 

grammatical clarity of the items. Assistant reader was assigned for female 

student parents who were selected and could not read and write. 

Subsequently pilot testing of the questionnaires was conducted in Kalim general 

secondary school (10 female students, 5 teachers, one school principal and one 

vice-principal). Whereas the observation check list and interview guideline were 

showed for 3 second year post graduate students of curriculum and instruction 

to check their consistency with the basic questions of the research. 
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Latter on based on critical comments from the research advisor and pilot test 

participants, some vague items were revised. Then, the finalized questionnaires, 

observation check list and interview were administered to the selected teachers, 

students, parents of tutorial participant female students, principals, vice­

principals and woreda education experts 

Final the questionnaires were administrated in face to face situation in order to 

avoid refusals and to clarify points if additional explanations regarding how to 

respond were required. 

3.6 Method of Data Analysis 

The data that was collected from respondents of the sample schools through 

questionnaires was tallied, tabulated, analyzed and interpreted. In analyzing and 

interpreting the data percentage was employed. All the information gathered 

through interview, observation and document analysis was used as 

supplementary information during analysis of data that was gathered through 

questionnaires. 
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CHAPTER FOUR 

4.1. Presentation and Analysis of Data 

This part of the research deals with presentation and analysis of data gathered 

from female students, teachers, principals of general secondary school sand 

parents of female student and woreda education experts through questionnaire, 

structured interview and observation. 

Accordingly, 301 copies of questionnaire were distributed to female students, 

teachers, and school principals. Of these, 205 copies were administrated to 

female students, 66 copies of questionnaires were administrated to teachers and 

30 copies were administrated to female student parents. 

Out of the total distributed questionnaire, 198 copies of the questionnaire were 

returned from female students, 61 copies from teachers and a ll the 30 copies 

from female student parents were returned . In general, out of 30 1 copies of the 

questionnaires distributed to respondents 289 copies of the questionnaires were 

returned.S questionnaire from teachers and 7 questionnaire female students were 

not returned. 

Interview responses of principals and woreda education experts were used as 

additiona l inputs to substantiate data ga thered from female students, teachers 

and parents of the sample schools through questionnaire. Documents of the 

sample schools were also used to obtain secondary data. 

Finally, most of the data gathered were analyzed by using table followed by 

discussion. 

4.2. Background Information of Respondents 

Table 2: Female Students by Grade Level and Age 

Grade Age 
Below 15 15-16 years 17-18 years Abovel8 
years . 

---
9 10 80 41 13 
10 0 27 17 10 
Total 10(5.1%) 107(54.0%) 58(29, 3%) 23(11.6%) 
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Table 2 indicates that 144 (72 .7%) and 54 (27.3%) of female student respondents 

were from grade 9 and 10 respectively. The table also depicts that 10 (5.1 %) 

female respondents were under the official school age of general secondary school 

and 107(54.0%) of fema le respondents were at the official school age of general 

secondary school.58 (29.3%) of female respondents were over age range from 17-

18 years . And 23 (11.6%) of them reported that they were older than 18 years . 
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Table 3: Teachers, Female Student Parents and Female Students by Sex, Age, 

Marital Status, Educational Level, Experience and Occupation. 

.. 

N Variab Category Respondents 
0 les Teacher Student Parents 

No % No % No % 
1 sex Male 56 91.8 0 0 12 40 

Female 5 8.2 198 100 18 60 
Total 61 100 198 100 30 100 

2 Age Below25 years 8 13. 1 - - 0 0 -----25-30years 26 42.6 - - 0 0 
31-35 years 17 27.9 - - 7 23.3 
36-40 years 4 6.6 -- - II 36.7 
Above40 years 6 9.8 -- - 12 40 
Total 61 100 - - 30 100 

3 Marital Married - - 9 4.5 2 1 70 
status Single - -- 189 95.5 0 0 

divorced - - 0 0 9 30 
Total - - 198 100 30 100 

4 Educat !II iterate - - 5 16.7 
ional Able to read and write - - - - 7 23.3 
level Primary 9 30 - - - -

Secondary - 2 6.7 
College certificate - - - - 4 13.3 
Diploma 12 19.7 - - 3 10 
BAIBSC 49 80.3 - - 0 0 
MAIMSC 0 0 - - 0 0 
Total 61 100 - - 30 100 

5 Experi Below years II 18.0 - - - -
ence 5-10 years 28 45.9 - - -

11-1 5 years 12 19.8 - - - -
16-20 years 6 9.8 - - - -
Above years 4 6.5 - - - -
Total 61 100 - - - -

6 Occup Farmer - - - 5 16.7 
ation Trader - - - - 2 6.7 

Governmental employee - - - - 7 23.3 
House wife - - - - 12 40 
weaver - -- - - 4 13.3 
Total - - - - 30 100 

As it is depicted in table 3 item 1, 56(91.8%) of the teachers, and 12 (40%) of 

parents were males. Similarly 5(8.2%) of teachers and 18(60%) of the parents 
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were fema les . The an a lysis shows that there were very few female teachers who 

can serve as role models to female students in the sample schools. 

Regarding age, table 3 item 2 shows that 8(13.1%) of teachers aged below 25 

years. However , 26(42.6%), 17(27.9%), 4(6.6) and 6(9.8%) of teachers aged from 

25-30 years, 31-35 years, 36-40 , and above 40 years respectively. It could be 

taken that the teachers are matured and are believed to give the necessary and 

relevant information for the study. 

The analysis in table 3 item 2 shows that 7(23.3%), 11(26.7%)and 12(40%) of 

parents were aged from 31-35 years, 36-40 years and above 40 years respectively. 

Regarding marita l status of female students as shown in the ta.ble 3 item 3, the 

majority 189(95.5%) of female students were unmarried. From this data one can 

conclude that marriage cannot be a particular problem for female students to 

attend tutorial program regularly. 

The data in table 3 item 3 a lso indicates that majority 21 (70%) of female student 

parents were married and 9 (30%) of them were divorced. 

Teachers' qualification and experience were included in the back ground to see if 

the teachers are qualified and experienced. The data in table 3 item 4 shows that 

49 (80.3%) of teachers h ad first degree. On the other h and 12(19.7%) of teachers 

were diploma holders. 

Table 3 item 4 a lso shows that majority 25 (83 .33%) of the pa rents were literate, 

ranging from able to read and write to college diploma. Only 5(16.66) parents 

were illiterate. 

Regarding work experience, table 3 item 5 shows that 11(18.0%) of the teachers 

served below 5 years and 28 (45.9%), 12(19.8%),6(9.8%) and 4(6.5%) of teachers 

served from 5-10 years, 11-15 years, 16-20 years and 20 years above. This 

implies that the schools h ave qua lified teachers. 

As table 2 item 6 indicates the occupation 13(43.33%) of female student parents 

were predominantly house wives. According to this table, 5(16.66%), 3(3.33%) 

52 



and 4(13.33%) were farmers, traders and weavers respectively. Furthermore, 

7(23.33%) of female student parent respondents were government employees. As 

studies in the review of literature indicated tha t th e enrollment and academic 

achievement of female students was m ainly determined by educationa l level of 

the female student pa rents (i. e. either fath er or mother). Simila rly occupation of 

parents h as the most influen ce on edu cational aspiration of female students in 

both urban and rural areas. 

4.3. Support Mechanisms Teachers Use 

Table 4: Teacher support Mechanisms to Female Students Improve Female 

.·Students Academic Achievements. 

No Items Response Students Teachers 
s Kobo Robit Gobye Total Kobo Robit Oobye Total 

No % N % N % No % N % N % N % N % 
0 0 0 0 0 0 

1 Do Yes 118 93.7 47 92.2 19 90.5 184 92.9 35 100 16 100 10 100 61 100 
teachers No 8 6.3 4 7.8 2 9.5 14 7. 1 0 0 0 0 0 0 0 
use any 
mechani 
sm to 
improve 
female 
s tudents 
academi 
c 
achieve 
ment? 

2 If your Giving 93 48.7 44 36.7 21 35 150 40.3 31 31.3 13 26.5 9 26.5 53 29. 1 
answer tutorial 
for item Giving 8 4.2 7 5.8 3 5 20 5.4 11 11.1 8 16.3 4 11.8 23 12.7 
one is them 
'Yes' reference 
what are material 
the Giving 24 12.6 6 5 6 10 37 9.9 17 17.2 10 20.4 6 17.8 33 18. 1 
mechani counselin 
sms? g service 

Making 47 24.6 21 17.5 12 20 84 22.6 21 21.2 7 14.3 7 20.6 35 19.2 
them 
read in 
the 
library 
Making 11 5.7 39 32.5 16 26.7 67 18.0 19 19.2 11 22.5 8 23.5 38 20.9 
them 
have to 
have pear 
tutoring 
They do 8 4.2 3 2.5 2 3.3 14 3.8 0 0 0 0 0 0 0 0 
not do any 
thing 
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Table 4 was organized with the intention of finding out the existence of any 

mechanisms to help female students to improve their academic achievement.6 1 

(100%) of teachers, 184(92.9%) of female students said 'Yes' and 14(7.1%) of 

female students responded 'No'. 

Regarding the types of mechanisms, table 4 item 2, depicts that 31(31.3%), 

13(26.5%), 9 (26 .5%)of teachers and 93(48.7%),44(36.7%) and 21(35%) students 

from Kobo, Robit and Gobye general secondary schools respectively confirmed 

that teachers used tutorial program as a first mechanism to support female 

students. ll(22.5%) and 8(23.5%) of teachers, 39(32.5%) and 16(27.7%) of 

female students from Robit and Gobye general secondary school respectively 

responded that teachers used to make female students to have peer tutoring as 

second mechanism. But 21 (21.2%) of teachers and 47(24.6%) of female students 

of Kobo general secondary school responded that teachers used to make female 

students read in the library as second mechanism. 

In general the analysis shows that 53(29.1%) of teachers and 158(42.6%) of 

female students replied that teachers used tutorial program as a first mechanism 

to support female students. This fact was confirmed by principals and woreda 

education expert interviewees. 

However 23(12.7%) of teachers and 20 (5.4%) of female students responded that 

teachers used to give reference material as well as 33(18.1%) of teachers and 

37(9.9% of female students replied that teachers used counseling service as the 

last mechanisms. This means providing reference material and counseling service 

were less practiced. 

The data from table 4 item 2 lastly shows that 14(3 .8%) female students reported 

that teachers did not use any mechanism to support female students in the 

sample schools. 

Therefore, tutoring was the most commonly practiced activities to improve female 

students academic achievement. 
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Table 5: Assistance of Woreda Education Office, School Administration, 

Parent Teacher Association and Female Student Parents to Teachers. 

N Items Frequency Teacher respondents 

0 Kobo Robit Gobye Total 
No % No % No % No % 

I How do you evaluate 
the cooperation you 
get in your effort of 
providing academic 
support to fema le 
students? 

1. From woreda Satisfactory 2 5.7 3 18.7 2 20 7 11.5 

I education office? Un satisfactory 28 80 9 56.3 6 60 43 70.5 

None 5 14.3 4 25 2 20 II 18 

1. From school Satisfactory 26 74.3 9 56.2 6 60 41 67.2 

2 principa l? Unsatisfactory 6 17.1 4 25 .0 2 20 12 19.7 

None 3 8.6 3 18.8 2 20 8 13.1 

1. From female student Satisfactory 10 28.6 2 12.5 3 30 15 24.6 

3 parents? Unsatisfactory 17 48 .6 13 81.3 4 40 34 55.7 

None 8 22.8 I 6.2 3 30 12 19.7 

1. From parent teacher Satisfactory 6 17.1 2 12.5 I 10 9 14.8 

4 association? Unsatisfactory 24 68.6 12 75 6 60 41 67.2 

None 5 14.3 2 12 .5 3 30 II 18 

1. From school guards? Satisfactory 24 68.6 12 75 7 70 43 70.5 

5 Unsatisfactory II 3 1.4 ~ 25 3 30 18 29.5 

None 0 0 0 0 0 0 0 0 

1. From ma le students? Satisfactory 26 74.3 16 100 8 80 50 82 

6 Unsatisfactory 9 25 .7 0 0 2 20 II 18 

None 0 0 0 0 0 0 0 

Teachers were asked to rate the overall assistance they got from woreda 

education office, school administration and female student parents in their effort 

to provide tutorial program to female students. 

The assistance from woreda education office is rated as satisfactory only by 7 

[1 1.5%] of teachers. 43[70.5%] of teachers said it is low and 11 [18%] of them said 

there is no assistance from woreda education office. 

Table 5 item 1.2, indicates that 41 (67.2%) of teachers reported that they got 

satisfactory support from principals. 12(19.7%) of teachers claimed that the 
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support was low and 8(13.1%) of teachers responded that there was no 

assistance from school principals. 

The analysis shows that teachers got satisfactory assistance from school 

principals. 

Regarding female student parents support to teachers item 1.3 shows that 

34(55.7%), 15 (24.6 %) and 12/19.7%) of teachers responded that the support 

from female student parents was unsatisfactory, satisfactory and no assistance 

respectively. In addition interview held with school principals confirmed that 

there was no as such significant support from the side of female student parents . 

It is clear that female student parents did not support teachers in their effort to 

support for female students in the tutorial program. 

Item 1.4 shows that 41(68.8%), 11(18%) and 9(14.8%) of teachers responded that 

the cooperation from parent teacher association to teachers in the tutorial 

program was unsatisfactory, none and satisfactory respectively. 

Regarding school guards cooperation, 43(70.5%) and 18(29.5%) of teachers 

replied that the cooperation from school guards was satisfactory and 

unsatisfactory respectively. 

In item 1.6, 50(82%) and 11(18%) of teacher replied that male students 

cooperation to teachers was satisfactory and unsatisfactory respectively. It can be 

said that school guards and male students were cooperative to teachers in 

supporting female students tutorial program in the sample schools. 

The overall supports teachers got in their effort to help female students got 

unsatisfactory support from Woreda Education office, parent teacher association 

and female student parents. This could hinder the effort of the teachers III 

providing the required support to their pupils (female students). According to 

Maverogan and Galan (1979:344) various conditions which should exist in a 

successful tutoring program consistent support are emphasized. Therefore, 

cooperation between teachers and the rest of school communities is decisive for 
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the fulfillment of the obj ective of the tu toria l program. With out this cooperation 

the vision of the progra m will not be materia lized . 

4.3 School Cooperation to Facilitate Female Students Tutorial 

Table 6: School Cooperation to Facilitate Female Students Tutorial 

Program 

N Items Response Teachers Students 
0 s Kobo Rob it Oobye Total Kobo Robit Oobye Total 

N % N % N % N % N % N % N % No % 
0 0 0 0 0 0 0 

I Does the Yes 2 t 60 t 2 75 7 70 40 65.6 89 70.6 45 88.2 t 6 76.2 t50 75.8 

school N o 14 40 4 25 3 30 2 1 34.4 37 29.4 6 11.8 5 23.8 48 24.2 
facilitate 
female 
students 
tutorial 
program? 

2 If your Lack of 0 0 0 0 0 0 0 0 0 0 0 0 0 0 0 
answer for awareness 
item one is of 
'No,' what principals 
arc the Lock o f 8 38.1 2 40 t 25 11 36.7 17 34 4 40 2 33.3 23 34.8 
reasons? finance 

Lack of t3 6 1.9 3 60 3 75 t 9 63.3 33 66 6 60 4 66.7 43 65 .2 
free 
classrooms 

Table 6, 40(6 5.6%) of th e teachers an d 150(75.8%) of female s tuden ts said 'Yes'. 

Whereas 2 1(34.4%) teach ers and 48 (24 .2%) of s tu dents said 'No'. 

Ta ble 6 evidenced that schools were cooperative in facilitating female students 

tutoria l program . 

Regarding the reason for the a bsence of coopera tion, ta ble 6 item 2 sh ows that 3,3 

(66%),6(50%) and 4(60%) of fema le students a nd 13 (6 1.9%),3 (60%) and 3 (75%) 

of teachers from Kobo, Robit and Gobye respectively responded th a t lack of free 

classroom was the main reason for the a bsen ce of sch ool cooperation In 

facilita ting female s tudents tutoria l program . 17 (34%),4 (40%),2 (33.3%) of 

female studen ts a nd 8 ( 38.2%),2 (40%)and 1 (25%)Of teach er s from Kobo, Robit 

and Gobye respectively responded that lack of finance was th e second reason for 

the absence of schools cooperation in facilitating fem ale students tutoria l 

program. 

In general, 43 (51.8%) of female student and 19 (63 .3%) of teach er responden ts 

responded th a t lack of classroom was th e major reason for the absen ce of schools 
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coopera tion in facilitating female students tutorial program. availability classroom 

is deterring factor for successful tutorial program. In line to this Anderson (2005) 

forwarded that providing tutorial in the school building where students fo llow 

their regular class is a means to increase female students attendan ce in female 

students tutorial program. In the interview sch ool principals explained that due 

to shortage of free class rooms teachers use laboratory rooms for female students 

tutorial program. 4 classrooms were observed during tutoria l classroom 

observation and they are not appropriate to teaching learning process. 

4.5. Arrangement of Female Students Tutorial Program .~ 
Table 7: Teachers and Students Response on the Frequency of Arrangement 

. Female Students Tutorial Programs Perweek. 

N Respon students Teachers 
0 ses Kobo Robit Gobye Total Kobo Robit Gobye Total 

No % N % N % No % N % No % N % N % 
0 0 0 0 0 

I One 11 8 93.7 48 94.1 21 100 187 94.4 35 100 16 100 10 100 6 1 100 
day in a 
week 
Two 0 0 0 0 0 0 0 0 0 0 0 0 0 0 0 0 
days in 
a week 
Three 0 0 0 0 0 0 0 0 0 0 0 0 0 0 0 0 
days in 
a week 
The 0 0 0 0 0 0 0 0 0 0 0 0 0 0 0 0 
whole 

"week 
None 8 6.3 3 5.9 0 0 II 5.6 0 0 0 0 0 0 0 0 

As it is indicated in table 7 teachers and female students were asked to indicate 

the frequency of tutorial class arran gement per week. Accordingly, 187 [94.4%J of 

female students a nd all teachers in the sample school responded that teachers 

a rranged tutorial cla ss for fema le students one day per week. 

Interview made for school principals confirmed this fact. In addition interviewees, 

responded tha t tutorial program for female students arranged in opposite shifts. 

Topping [200:6J pointed out tha t con sistence and regula r meeting a re needed to 
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build a trusting and comfortable tutoring relationship. But, 5 1 [15.9%] of female 

students in table 8 indicates that teachers are frequently absent to female 

students tutorial class. This intern affects female students to build a trusting and 

smooth relationship with their teachers. It is a lso the cause for female students 

absenteeism from female students tutorial class. 

Table 8: Duration of Female Students Tutorial Class Regarding its Duration 

in Session. 

N Items Responses Students Teachers 
0 Kobo Robit Gobye Total Kobo Robit Gobye Total 

No % N % N % No % N % N % N % N % 
0 0 0 0 0 0 

I How 45 
much minute 
time s 
female 
student An 122 96.8 49 96. 1 21 100 192 97 35 100 16 100 10 100 61 100 

's hour 
tutorial 

,- session An 0 0 0 0 0 0 0 0 0 0 0 0 0 0 0 

takes? hour 0 

and 
half 

Two 
hours 0 0 0 0 0 0 0 0 0 0 0 0 0 0 0 0 

More 
two 0 0 0 0 0 0 0 0 0 0 0 0 0 0 0 0 

h ours 
None 

Ta ble 8 indicates that 122 (96.8%), 49 (96. 1%) and all female students and a ll 

teachers from Kobo, Robit and Gobye general secondary school respectively 

responded that female students tutorial class took one hour in a session. the 

rest 6 (3%) of female students did not give their response at a ll. According to 

Maverogan and Galan ( 1979 : 347) most successful tutoria l program involves 20 to 

60 minutes of tutoring several times each week. In line to this Topping (2000:8) 

describes that talking at people fore a lon g time is not an effective way of helping 
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them to learn. The time you have allocated to tutoring must be spent tutoring if it 

is to have an effect. 

Table 9: Number of Months Allotted in the Academic Year to Female 

Students Tutorial Program 

N Items Respons Students Teachers 
0 es Kobo Robit Gobye Total Kobo Robit Goby Total 

e 
N % N % N % N % N % N % N % N % 
0 0 0 0 0 0 0 0 

I For For 41 32.5 8 15.7 4 19 53 26.8 9 25 .7 2 12.5 2 20 13 21.3 

how 1/ 4th of 
.. many the 
month academi 
s is the c year 
female For 64 50. 8 26 51 12 57. 1 102 5 1.5 18 5 1.4 8 50 4 40 30 49.2 

studen 2 / 4th of 
ts the 
tutorial academi 
progra c year 
m For 9 7. 1 5 9.8 3 14.3 17 8.6 3 8.6 4 25 2 20 9 14.8 

given? 3/4th of 
the 
academi 
c year 
For the 5 4 9 17.6 I 4.8 15 7.6 2 5.7 2 12.5 2 20 6 9.8 

whole 
academi 
c year 
None 7 5.6 3 5.9 I 4.8 1\ 5.5 3 8.6 0 0 0 0 3 4.9 

Teachers and fema le students were asked to indicate their responses about the 

number of months fixed to female students tutorial class in a year. 

Accordingly, 119 (94.4%) female students a nd a ll teachers in Kobo genera l 

secondary school responded that tutorial service was given for female students 

fo r 2/4 th of the academic year i. e. two months a nd 15 days in a semester or 

five months in a year. While 47 (92.2%) and 20 (95.2%) of female students and 

6 1( 100%) of teachers reported that tutorial service for female students was given 

for the whole academic year. The rest 12 (6 .1%) of students did not give their 

response at a ll. 
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The interview result secured from school principles and woreda education experts 

shows that schools did not h ave guide line for female students tutorial progra m. 

Since Gobye and Robit general secondary schools found in the same woreda they 

follow similar situation. The finding shows that there is variation in practicing 

female students tutorial program from woreda to woreda. Hence guide line is 

essential to monitor the effectiveness of female students school based tutorial 

program and to direct schools in practicing female students school based tutorial 

program. 

Table 10 : Female Students Tutorial Attendance 

No Items Responses Students Teachers 
Kobo Robit Oobye Total Kobo Robit Oobye Total 

N % N % N % N % N % N % N % N % 
0 0 0 0 0 0 0 0 

I Do Yes 6 1 48.4 14 27.5 4 19.1 79 39.9 12 34 .3 6 37.5 3 30 2 1 34.4 

female No 65 51.6 37 72.5 17 80.9 119 60.1 23 65.7 10 62.5 7 70 40 65.6 

.students 
attend , 
tutorial 
class 
regularly 
? 

2 If your Unwilling 39 16.5 II 18.6 5 20.8 55 17.2 13 30.2 5 21.7 3 16.7 21 26.3 
ness of -'. answer 

for item female ~ 

one is student 
parents 

'No' what Tutorial 10 4.2 2 3.4 3 12.5 15 4.7 0 0 0 0 0 0 0 0 
are the session is 
reasons? boring 

Teachers 43 18.1 5 8.5 3 12.5 51 15.9 3 7 2 8.7 2 11.1 7 8.7" 
are 
frequently 
absent 
Lack of 37 15.6 8 13.6 2 8.3 47 14.7 6 14 3 13 3 16.7 12 15 
continuity 
of tutorial 
program 
In 54 22.8 13 22 5 20.8 72 22.5 10 23.3 4 17.4 3 16.7 17 21.2 
appropriat 
e time of 
tutorial 
session 
Distance 25 10.5 14 23.7 I 4.2 40 12.5 5 11.6 6 21.6 4 22.2 15 18.8 
school 
from 
home 
Low 2 1 8.9 4 16.7 4 16.7 29 9. 1 4 17.4 2 8.7 2 11.1 8 10 
motivation 
of female 
students 
No 8 3.4 2 3.4 I 4.2 I I 3.4 0 0 0 0 0 0 0 0 
tutorial 
program 
at all 
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Table 10 item 1 evedenced that 65 (51.6%), 37 (32.5%), and 17 (80.9%) of female 

students and 23 (65.7%), 10 (26.5%), and 7 (70%) of teachers from Kobo, Robit 

and Gobye respectively responded that female students did not attend tutorial 

class regularly. While 79(39.9%) of female students and 21(34.4%) of teachers 

reported that female students attended tutorial class regularly. 

Regarding the reason for absenteeism, table 8 item 2 shows that 72 (22.5%) of 

female students were not going to tutorial class regularly because of 

inappropriate time of tutorial session. But 21(26.3%) of teachers indicated that 

the reason for the absence of regular attendance of female students was 

unwillingness of female student parents to send them to female students tutorial 

class. The interview held with school principals confirmed the response of 

teachers. 

Moreover,55(17.2%), 51(15.9%), 47(14.7%), 40(12.5%), 29(9.1%) and 15(4.7%)of 

female students reported that unwillingness of their parents, frequent absence of 

teachers, lack of continuity of tutorial class, distance of the school from home, 

low motivation of female students and boringness of tutorial session respectively 

were the reasons next to ina ppropriate time of tutorial session for female 

students not to attending tutorial class regularly. 17 (21.2%),15(18.8%),12 (15), 

8(10%) and 7 (8.7%) of teacher respondents a lso indica tes that inappropriate 

time of tutorial session, distance of school from home, lack of continuity of 

tutorial class, low motivation of female students and frequent absence of teachers 

from tutorial class respectively were the reasons next to unwillingness of female 

student parents for teachers why female students did not a ttend female students 

tutorial class. 

The analysis shows that unwillingness of female student parents was the main 

reason for absenteeism of female students in the tutorial class. The data in table 

11 'and 12 evidenced that there is poor school parent relationship. Due to this 

reason female student parents may be reluctant to send their daughters to female 

students tutorial program. This intern affects attendance or participation of 
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female students in the tutorial class and the effectiveness of female students 

tutorial program. According to Mavrogen and Galan (1979:345), regular 

attendance is an essential activity of teaching learning process and it is the key 

for good academic performance. In contrary irregular attendance limit the 

learning process and reduce the ability to good education. The more children 

miss school, the less they learn, the lower their grades and the grater their 

possibility tha t they will be failed. Therefore, there is a need to increase female 

students attendance. Anderson (2005 forwarded different measures to taken to 

increase students attendance in the tutorial program, for example, providing the 

services in the school building where students follow their regular class or 

providing after regular class ended rather than on Saturday and Sunday. In this 

regard the interviewee from Goye and Robit general secondary schools, they 

provide educational material to those who attend regularly. But the problem is 

remain persist. 

4.6. School Parent Communication J 
Table 11: Teachers and Female Students Responses on School 

Communication with Female student Parents Regarding the Academic 

Achievement of Female Students. 

N Respons Students Teachers 
0 es Kobo Robit Gobye Total Robit Total 

Kobo Gobye 
N % N % N % No % N % N % % N % 
0 0 0 0 0 N 0 

0 

1 "Once in 10 7.9 7 13 .7 3 14.3 20 10.1 7 20 4 25 I 10 12 19.7 
two 
months 
Once in 
a month 
Once in 37 29.4 12 23 .5 6 28.6 55 27.8 9 25.7 4 25 3 30 16 26.2 
three 
months 
once in 64 50.8 29 56.9 \I 52.3 \04 52.5 19 54.3 8 50 6 60 33 54.1 
a 
semester 
No 15 1\ .9 3 5.9 I 4.8 19 9.6 0 0 0 0 0 0 0 0 
meeting 
at all 
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Table 11 depicts that 19 (54.3%), 8 (50%) and 6 (60%) of teachers and 64 (50.8%), 

29 (56.9%) and 11 (52.3%) of female students from Kobo, Robit and Gobye general 

secondary school respectively responded that schools communicate female 

student parents once in three months. 10 (7.9%),7(%) and 3 (14.3%) of female 

students and 7 (20%), 4 (25%)and of teachers from Kobo, Robit and Gobye 

general secondary school respectively responded that schools communicate 

ferriale student parents once in two months to discuss about their daughters 

academic achievement. 

Taking the majority 33 (54.1%) of teachers and 104 (52.5%) of female students 

responded that school communicate female student parents once in a semester. 

This shows that how pa rent-school relationship is poor. The finding of this study 

in table 12 also confirmed this fact. This a lienation of parents from the school has 

severely limited their usefulness as a resource person and partner in the 

development of their daughters learning. 

Hence, there is a need to create favorable condition to improve female student 

parents awareness and involvement in the school through latter, face to face 

discussion, seminar and inviting school environment for parents through well 

coming their question and constrains. 

Table 12: School Orientation about Female Students Tutorial Program 

to Teachers, Students and Parents 

N Items Sample schools 
0 Kobo Robit Gobye Total 

Yes No Yes No Yes No Yes 
I Does the N % N % No % N % No % N % No % 

school give 0 0 0 0 

orientation 
about fema le 
students 
tutorial 
program 

I for teachers? 35 100 0 0 16 100 0 0 10 100 0 0 61 100 

2 For female 
students? 79 62.7 47 37.3 32 62 .7 19 37.3 16 76.2 5 23 .8 127 64.1 

3 For parents? 
3 30 7 70 4 40 6 60 2 20 8 80 9 30 

64 

No 
N % 
0 

0 0 

71 35.9 

21 70 



Questions were posed to teachers, students and parents to describe their 

orientation a bout female students tutorial program. Hence, 127(64.1%) of female 

students and 61 (100%) of teachers said 'Yes', that is orientation about female 

students tutorial program was given to teachers and students in the sample 

schools. 

But, 21 (70%) of parents said 'No', that is orientation was not given to female 

student parents . 

The finding reveals that there is a loose school parent relationship. This adversely 

affects effectiveness of female students tutorial program. Hence there is a firm to 

create awaren~ss among female student parents to foster maximum utilization of 

parents as a resource person in the education of their children both at home and 
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school. The role of parents in the life of their children, particularly in their 145) 

education is decisive Winebrber (1996:23) pointed out that, those kids have a 1, it 

much better chance of succeeding m school than kids whose parents als, 

un supportive and uninvolved. 

4.7. Responsible Body in Organizing Female Students Tutorial Program 

Table 13: Teacher and Students Response Regarding the Responsible Body 

in Organizing Female Students Tutorial Program at School. 
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and 

No Items Respon Students Teachers 
:mg 

ctly ses Kobo Robit Gobye 

N % N % No % 
0 0 

1 Who Teacher 67 42.9 34 42 19 33.3 

is s 
involve Princip 41 26.3 18 22.2 15 26.3 

din als 
organiz Woreda 24 15.4 16 19.8 12 2 1.1 

ing educati 
female on 
studen experts 
ts Parents 0 0 0 0 0 0 

tutorial 
Student 16 10.3 10 12.3 7 12.3 progra 

m? s 
None 8 5. 1 3 3.7 4 7 

65 

Total Kobo Robit 

No % N % N 
0 0 

120 40.8 22 33.8 13 

74 25.2 19 29.2 9 

52 17.7 13 20 12 

0 0 0 0 0 

33 11.2 7 10.8 3 

15 4.1 4 6.2 2 
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% % 
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4.8. Responsible Body in Evaluating Female Students Tutorial Program 

Table 14: Teachers and Students Response about the Responsible Body in 

Evaluating Female Students Tutorial Program. 

N Items Respo Studen ts Teachers 
0 nses Kobo Robit Gobye Total Kobo 

Robit Gobye Total 
N % No % N % No % N % N % N % N % 
0 0 0 0 0 0 

I Who Teach 27 17.5 16 15.5 8 19. 1 5 1 17.3 2 1 24. 1 9 27.3 7 29.2 37 25.7 

is ers 
involv Princi 73 47.4 4 1 39.8 15 35.7 125 42.4 35 40.3 13 39.4 9 37.5 57 39.6 

ed in pals 

evalua Wored 4 1 27 37 35.9 14 33.3 92 31.2 3 1 35.1 \I 33.3 8 33.3 50 34.7 

ting 
a 
educa 

female tion 
stude expert 
nts' s 
tutori Parent 0 0 0 0 0 0 0 0 0 0 0 0 0 

al s 
progra Stude 0 0 0 0 0 0 0 0 0 0 0 0 0 

m? nts 
None 13 8.4 9 8.8 5 1\ .9 27 9. 1 0 0 0 0 0 0 0 0 

Table 14 indicates tha t 73 (47.4%),41 (39 .8%) and 15 (35 .7%) of 125 (4 1. 19%) of 

female students and 3 5 (40.3%),13 (39 .4)and 9 (37.5) of teachers from Kobo, 

Robit a nd Gobye genera l secondary sch ool respectively asserted that school 

prin cipals were the responsible body in evalua ting fema le studen ts tutoria l 

program. 

Helice majority of the resporiden ts 125 (42.4%) of female students an d 57 (39.6%) 

of teachers recognized that sch ool principals were the responsible body in 

evaluating fema le s tuden ts tutoria l program. 

While 92 (3 1. 2%) and 51 (1 7 .1%), of female students, 50 (34.7%) and 37 (25.7%) 

of teachers showed tha t woreda education experts and teachers were the second 

and third respon sible bodies in evaluating female students tutoria l program in 

the sch ools respectively . The ta ble a lso shows tha t pa ren ts and stu den ts did not 

participate in evalua tin g fem ale students tutoria l program. The interviewed 

woreda education experts expla ined that the woreda education office u sed 

checklist to check the effectiveness of female s tuden ts tutoria l program ih the 

sch ool. The analysis shows that school principa ls a re the respon sible body to 

evaluate female stu den ts tu toria l program. While the result of table 13 sh ows tha t 
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teachers are responsible in organizing female students tutorial program. Hence it 

can be conclude that the process of evaluation female students tutorial program 

is not objective and fruitful because the program was evaluated by those who are 

not'involved in the organizing process. 

4.9. Materials Used in Female Student Tutorial Program 

Table 15: The Extent of Material Used by Teachers in Female Students 

Tutorial Program. 

No Items Respon Teachers students 

I 

ses Kobo Robit Gobye Total Kobo Robit Gobye Total 
N % N % N % No % N % N % N % N % 

0 0 0 0 0 0 0 

What Student 107 60.1 44 55 18 36.7 169 55 34 39.1 14 42.4 12 48 60 41.4 

materi text 
als do book 
teacher Teacher II 6.2 12 15 7 14.3 30 9.8 23 26.4 7 21.2 5 20 35 24. 1 

5 use s guide 
in Teacher 37 20.8 18 22.5 15 30.6 70 22.8 30 34.5 12 36.4 8 32 5.0 34.5 
female s own 
studen prepare 
ts d hand 
tutorial out 
progra Cannot 23 12.9 6 7.5 9 18.4 38 12.4 0 0 0 0 0 0 0 0 
m? be 

decided 

The data in table 15 depicts that 107 (60.1%), 44(55%) and 18 (36.7%) of female 

students and 34 (39 .1%),14 (42.4%) and 12 (48%) of teachers from Kobo, Robit 

and Gobye general secondary schools respectively responded that teachers 

used students' textbooks as a primary source material in female students tutorial 

program. 

The finding reveals that 169 (55%) of female students and 60 (41.4) of teachers 

replied that teacher used student text book as a primary source material in 

ferri'ale students tutorial program. The respondents 70 (22.8%) and 30 (9.8%) of 

female students and 50 (34.5%) and 35 (24.2%) of teachers a lso indicated that 

teachers own prepared hand out and teachers' guide were used by teachers as 

second and third resource materials for female students. From the female student 

respondents 38 (12.4%) of them could not decide the resource materials used by 

teachers in female students tutorial program. Interview held with school 

principals assured that teachers used student textbooks as a primary resources 
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material. In addition interviewee explained that the average pupil textbook ratio is 

2: 1. This implies that there is shortage of textbooks in the sample schools . 

Similarly, female students do not have access to textbooks for each of them. 

Access to material has a significant effect for successful tutoring. Due to this fact, 

teachers and students access to material is considered to be one of the very 

important principles in the process of tutoring. These materials may be specific to 

tutorial program or regular classroom material or materials publicly available and 

access must be quick, frequent, and easy (Topping 2000:27). 

Hence, access to material in the investigated school is limited, therefore for 

effective tutoring, tutoring should be based on tasks set by a teacher or schools 

should give appropriate materials. 
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· 4.10. Female Students Academic 'Performance 

Table 16: Students and Parents Response about Female Students Academic Progress after Attending 

Tutorial class. 

N Respons Students Teachers Parents 
0 es Kobo Robit Gob e Total Kobo Robit Gob e Total Kobo Robit Gobye Total 

No % No % No % No % No % No % No % N % No % N % N % No 
0 0 0 

I Highly 19 16.4 12 23.5 5 23.8 36 19.2 6 17.1 4 25 3 30 13 21.3 I 10 2 20 3 30 6 
Improved 
Improved 46 39.6 2 1 41.2 9 42.9 76 40.4 II 3 1.4 8 50 5 50 24 39.3 4 40 4 40 4 40 12 

Unimpro 29 25 10 19.6 4 19 43 22.9 14 40 2 12.5 I 10 17 27.9 2 20 I 10 I 10 4 

ved 
None 22 19 8 15.7 3 14.3 33 17.5 4 11.5 2 12.5 I 10 7 11 .5 3 30 3 30 2 20 8 

70 

% 

20 

40 

13.3 

26.7 



Regarding female students academic progress after attending tutorial classes 

respondents, 100 (50.5%) of female students, 40 (65.6%) of teachers and 6 (20%) 

of female student parents believed that female students academic progress was 

improved after attending female students tutorial classes. 37 (18.7%) of female 

students and 8 (13.1%) of teachers and 12 (40%) of female student parents 

responded that academic performance of female students was not improved. 

While 35 (17.7%) of female students, 13 (21.3%) of teachers and 4 (13.3%) of 

female student parents indicated that female students academic achievement of 

female students was highly improved. 

According to the majority of respondents female students academic achievement 

was improved after female students attended tutorial class. Interview response 

from school principals indicated that tutorial service was a tool which helped 

female students to improve their academic achievement. Regarding to this point 

Chapman et. aI., (2004:8) states that tutorial program improves academic skills, 

increases self-steam and develops positive impact attitudes about learning and 

school. But the response of female students parents is different from the response 

of female student, teachers and interview response of school principals. Due to 

the fact that a loose school parent relationship and lack of awareness about 

fema le students tutorial program which is discussed in table 11 and 12. 

Moreover, the finding of this study in table 13 and 14 shows that schools did not 

involve female student parents in organizing and evaluating female students 

tutorial program. As the result female student parents did not know daughter the 

academic progress of their daughters whether or not as the result of tutorial 

progra m. This adversely affects the ongoing development of the program. 

Therefore, there is a need to consult female student parents once in two month. 

/ 
71 



4.11. Attitude of Teachers towards Female Students Tutorial Program 

Table 17: The Extent of Teachers Attitude towards Female Students Tutorial 

Program. 

No Items Sample Students Teacher 
schools Yes No Yes No 

No % No % No % No % 
1 Do teachers Kobo 80 63.5 46 36.5 33 94.3 2 5.7 

voluntarily give Robit 19 37.3 32 62.7 16 100 0 0 
tutorial program for Gobye 8 38.1 13 61.9 10 100 0 0 
female students? Total 107 54 91 46 59 96.7 2 3.3 

2 Do teachers give Kobo 90 71.4 36 28.6 10 28.6 25 71.4 
tutorial service for Robit 44 86.3 7 13.7 11 68.8 5 . 31.2 
female students Gobye 15 71.4 6 28 .6 8 80 2 20 

.. frequently? Total 149 75.3 49 24.7 29 47.5 32 52.5 
.3 Do teachers come to Kobo 33 26.2 93 73.8 3 8.6 32 91.4 

4 

5 

late to female students Robit 22 43.1 29 56.9 I 6.2 15 93.8 
tutorial session? Gobye 9 42.9 12 57.1 0 0 10 100 

Total 64 32.3 134 67.7 4 6.6 57 93.4 
Do teachers encourage Kobo 85 67.5 41 32.5 35 100 0 0 
female students in Robit 40 78.4 II 21.6 16 100 0 0 
tutorial session to Gobye 13 61.9 8 38.1 10 100 0 0 
interact with them Total 138 69 .7 60 30.3 61 100 0 0 
freely? 
Do teachers give Kobo 76 60.3 50 39.67 35 100 0 0 
orientation for female Robit 3 1 60 .8 20 39.2 16 100 0 0 
students about female Gobye 15 71.4 6 28.6 10 100 0 0 
student tutorial Total 122 61.6 76 38.4 61 100 0 0 
program? 

As it is shown in table 17 item 1,107 (54%) of female students and 59(96.7%) of 

teachers believed that they gave voluntarily tutorial service for female students in 

the sample schools. 

Table 17 item 2 indicates that 149 (75.3%) of female students and 29 (470.5%) of 

teachers said that tutorial service was given by teachers frequently. Again item 3 

in table 17 indicates that 134 (67.7%) of female students and 57 (93, 4%) of 

teachers responded that teachers did not come late to female students tutorial 

class. 

Furthermore, from the data in table 17 item 4 asserts that 138 (69.7%) of female 

students and 61 (100% of teachers responded that teachers encouraged female 

students during the tutorial session to interact with them freely . 
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The respondents, 122 (61.6%) of female students and 61 (100% of teachers 

responded that teachers gave orientation for female students about female students tutorial 

program. 

The analysis shows that teachers have positive attitude to female students 

tutorial program and they give voluntarily. Hence, students motivation will be 

highest, because if teachers perceived positively female students tutorial 

program, they will start the students current point of understanding and 

immediate concerns as well as they will talk with female students about their 

goals, encouraging them to consider wider and deeper understanding. Therefore, 

it is possible to maximize effective female students tutorial program. 

4.12. Contents Taught in the Tutorial Program 

Table 18: Female Students Response Concerning Contents Taught in the 

Tutorial Classes. 

No Items Female student respondents 
Kobo Robit Gobye Total 
No % No % No % No % 

1 What are the contents taught in 
female students' tutorial class? 
Contents taught in the regular 
class 82 65.1 27 52.9 15 71.4 124 62.6 

Contents to be taught in the 19 15 29.4 3 14.3 42 21.2 
next class 24 
Contents different from those 

taught in regular class ll.l 6 11.8 3 14.3 23 11.6 
14 

None 6 4.8 3 5.9 0 0 9 4 .. 6 

Regarding the contents taught in the tutorial class, 124(62.6%) of female 

students recognized that the contents taught in the tutorial class were contents 

already taught in the regular class . 

The respondents, 42 (21.2%) of female students, replied that contents taught in 

the tutorial class were Contents to be taught to the next class. Whereas, 23 (11.6%) of 

female students reported that contents discussed in the tutorial class were 

different from already taught contents in regular class. 
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From the majority of respondents, and data from observation it can be concluded 

that the contents taught in the tutorial class were already taught in the regular 

class. 

Tutoring is a special instruction designed to help students with their academic 

difficulties in the formal schooling using fixable non formal setting. Since 

teachers in the formal class do not have enough time to talk with individual 

learners and to explore deep understanding in the formal classes. This is where 

tutoring can be especially helpful. Regarding to this, Topping (2000:6) forward the 

following practical application in the process of tutoring such as avoiding lecture, 

reviewing what students learn in previous tutoring session and mixing up a 

variety of tasks among others. If it is necessary, explain again briefly, but in 

different words. Avoiding long and complicated explanation and closed questions 

which requires only 'yes' or 'no' answers. Ask why? 

However, the investigated school teachers focus on revision and task completion. 

This wills results boarding and losing of interest of female students during the 

tutorial session. 

As the result female students may not attend regularly and participate actively in 

female students tutorial program. 
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4.13. Attitude of Female Students to the Tutorial Program 

Table 19: Teachers and Female Students Parents Response Regarding 

Attitude of Female Students to Female Students Tutorial Program. 

N Items Respons Teachers Parents 
0 es Kobo Robit Goby Tota l Kobo Robit Goby Tota l 

e e 
N % N % N % N % N % N % N % N % 
0 0 0 0 0 0 0 0 

I Do Yes 23 65.7 12 75 6 60 41 67.2 3 30 5 50 6 60 14 46.7 

female No 12 34.3 4 25 4 40 20 32.8 7 70 5 50 4 40 16 53.3 
students 
have 
positive 
attitude 
to the 
tutorial 
program 

2 If your They \I 22 9 22.5 6 25 26 22.8 0 

answer attend 
. for item tutorial 

one is class 
re""larlv 'Yes' They ask 14 28 10 25 6 25 30 26.3 0 

what are more 
the time for 
indicator tutorial 
s? session 

They 9 18 10 25 6 25 25 21.9 0 
come 
doing 
their 
assign me 
nts to the 
tutorial 
session 
They are 16 32 \I 27.5 6 25 33 29 0 
attentive 
during 
the 
tutorial 
class 

Regarding female students attitude towards tutorial program table 19 indicates 

that 41 (67.2%) of teachers and 14 (46 .7%) female student parents said 'Yes', 

whereas 16(53.3%) of female student parents and 20 (32.8%) of teachers said 

'No '. 

Regarding the reason for female students positive attitude to the tutoria l 

program, table 19 item 2 reveals that 33 (29%) of teachers selected the 
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attentiveness of female students during the tutorial class as th e indicator for the 

positive attitude towards tutorial program. 

The analysis reveals that the response of female student parents was opposite to 

teachers response. This due to lose school parent relationship as it is discussed 

in table 12. Which resulted in developing less interest to fem a le students tutorial 

program on the part of female student parents. While majority teachers 

responded that female students have positive attitude to fem a le students tutorial 

program. Hence student motivation will be high est to attend regularly to tutorial 

class, doing tasks on time and to participate actively during tutorial session . 

Which makes female students tutorial program fruitful. 

4.14. Attitude of Female Student Parents to Female Students Tutorial 
Program 

Table 20: Attitude of Female Student Parents to Send their Daughters to 

Female Students Tutorial Program. 

No Items Response Female student parents 
Kobo Robit Gobye Total 
N % N % N % No % 
0 0 0 

1 Do you feel Yes 3 30 4 40 2 60 9 30 
happy to attend 
your daughter No 7 70 6 60 8 40 21 70 to female 
students 
tutorial 
program? 

2 Do other Yes 4 40 3 30 4 40 II 36.7 
parents in your No 6 60 7 70 6 60 19 63.3 
locality have 
positive attitude 
towards female 
students 
tutorial 
program? 

3 If your answer Fear of violence and sexual 6 42.9 5 35.7 4 28 .6 15 35 .7 
for item one is harassment 
'No' what are 
the reasons? Long distance of school from 3 21.4 4 28.6 4 28 .6 II 26.2 

home 
Immediate need of their 3 21.4 4 28 .6 3 2 1.4 10 23.8 
labor to work at home 
Lack of interest of daughters 2 14.3 1 7.1 3 2 1.4 6 14.3 
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In table 20 depicts that 21 (70%) of female student parents said 'No', and 9 (30%) 

'Yes'. Again 19 (63.3%) of parents evidenced that the other female student parents 

also did not have positive attitude to female students tutorial program. However, 

11(36.7%) of female student parents said that other female student parents had 

positive attitude in their locality. 

Regarding the reason why parents did not fell happy to send their daughters to 

attend female students tutorial program, 15 (35.7%), 11 (26.2%), 10 (23.8%) and 

6 (14.3%) of female student parents did not send their daughters to tutorial 

program because of 'fear of violence and sexual harassment, Long distance of 

school from home, immediate need of their labor to work at home' and 'Lack of 

interest of their daughter' respectively. 

Therefore it can be concluded that most female student parents were not in a 

position to send their daughters to female students tutorial program because 

schools are not in a position to communicate female student parents at the 

expected level. In consolidating this notion (see table 9), 104 (52.5%) of female 

student and 33(54.1) of teacher respondents responded that schools 

communicate female student parents once in a semester concerning academic 

achievement of female students. In addition the finding in table 12 evidenced that 

schools are not orienting female student parents about female students tutorial 

program. It is hardly possible expecting positive attitude from female student 

parents, since there is no strong school parent relationship. 

Hence concerted effort on the part of school principals teachers and other 

concerned bodies required to establish a close working relationship between the 

school and female student parents to maximize female students learning. 
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Table 21: Availability of Minutes of Documents Related to Female Students 

Tutorial Program 

No Documents Available Not available Comment 

Kobo Robit Gobye Kobo Robit Gobye Kobo Robit Gobye 

1 Guide line for x x x 
female students 
tu torial program 

2 Minute of x x x 
discussion of 
teachers with 
female students 
parents about 
female students 
tutorial program 

3 Minute of x x x 
discussion of the 
school with 
teachers about 
female students 
tu torial program 

4 Minute of x x x 
discussion of the 
school with female 
students parents 
abou t female 
students tutorial 
program 

5 Minute of x x x 
discussion of the 
school with female 
students about 
female students 
tu torial program 

As it is observed in the table the schools had minutes of discussion of the schools 

with teachers about female studen ts tutorial program. These minutes indicated 

that the schools and teachers discu ssed about strong and weak points of the 

program and method of tutoring But, they did not have Guide line, Minute of 

discussion of teachers with female students parents, Minute of discussion of the 

school with female students parents and Minute of d iscussion of the school with 

female students about female students tutorial program. The absence of the 

documents aforementioned above indicate that female tutorial program was not 

documented well in the schools. 
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4.15. Factors Influencing the Practice of Female Students School Based 

Tutorial Program. 

Teachers, female students, school principles, female student parents and woreda 

education experts were asked to list challenges that influence the practice of 

school based female students tutorial program. Accordingly, lack of continuous 

monitoring, lack of free class room, the need of female students labor by parents 

at home, less female student parents involvement, unwillingness of female 

student parents to send them to the tutorial class, unwillingness of each subject 

teachers to give tutorial service to female students, inappropriate time of tutorial 

session, house hold problem, distance of school from home, social or personal 

expectation of female students education and overlap of tutorial class with 

makeup classes are some of the mentioned problems by the respondents which 

influence the practice of female students tutorial session at school level. 

Regarding the strength and pit falls of the practice of school based female 

students tutorial program respondents pointed out that as its strength, it help 

female students to compete with male counter parts, to improve their academic 

achievements, to improve their reading, speaking skills, to avoid frustration, to 

develop self confidence, participate actively, make female students to help each 

other, and to bring quality of education. 

As 'pit fall -respondents expressed that lack of continuity of female students 

tutorial program, lack of commitment and motivation of female students, lack of 

continuous monitoring of the program, lack of pre and post test to evaluate the 

improvement of female students academic achievement in order to see the inputs 

of tutorial program. 

Last, respondents were asked to suggest some possible solutions to improve the 

practice of school based female students tutorial program. Accordingly, they 

forward the following points. 

A. School principles should give short training for teachers and male students, 

support teachers, create good environment for the practice of female students 
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tutorial program, supervise the practice continuously, motivate and provide 

incentives to teachers, create clear awareness to parents and female students 

about female students tutorial program, follow up, monitor and evaluate the 

effectiveness of female students tutorial program. 

B. Teachers should orient and discuss with female students, female student 

parents about female students tutorial program, be committed and courageous to 

practice female students tutorial program, record female students improvement 

being tutored, and courage female students to develop self confidence. 

C. Female students should participate in organizing female students tutorial 

program, be ready to attend regularly, have interest, develop positive attitude to 

female students tutorial program, committed with purpose of tutorial program, 

discuss with their teachers and parents. 

D. Parents should visit schools at least once m two month, fulfill teaching 

learning materials to their daughters, follow up and cheek the daily activities of 

their daughters, discuss with teachers and school principals. 

E. Worda Education office should organize and give training to teachers to female 

students, and to school principals, support and supervise schools regularly, find 

practical solutions to facilitate the effectiveness of female students tutorial 

program, develop cheek list and follow up, monitor and evaluate female students 

tutorial program, encourage teachers in order to make female students tutorial 

program to be effective, praise female students, teachers, and schools showing 

improvement in the female students tutorial program. 

Data from Observation 

20 teachers from grade 9-10 (30% were observed m the sample schools during 

tutorial sessions. 

The main objective of the observation was to supplement the data gathered 

through questionnaire. The focus of the observation was to check class size, 

classroom organization, teaching aid provision, method of teaching, and method 

of motivation. During observation the following situation was recorded. 
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·Class siz.e 

During observation the observed class size in the sample schools ranged from 25 

to 30. This class is thought to be small and convenient class size in Ethiopian 

education system. Though the class size is appropriate, it was observed that 

English, Amharic, Physics, History and Civic and Ethical education teachers in 

Robit and Kobo general secondary schools were observed that they carry out the 

tutoring process as usual as the normal class. In these schools teachers were not 

observing controlling, checking, correcting and asking questions to each female 

students during tutorial session. It seemed teachers were not able to follow up 

female students individually and give a variety of tasks. Besides this Physics 

tea<;:hers in Robit general secondary school could not keep the discipline of the 

class and female students in Robit general secondary school were not following 

their teachers and doing class activities during tutorial class. This situation was 

not noticed by the teachers. 

Unlike observed teachers in Kobo and Robit secondary schools, Physics, Biology, 

Chemistry and Mathematics teachers in Gobye general secondary were observed 

controlling, checking, correcting and asking questions to each female students 

during tutorial session. Female students in Gobye general secondary were 

observed to ask and answer questions without free. The teachers a lso gave 

different tasks and made female students do it individually. 

Classroom Organization 

The observed tutorial classes in the sample school were organized in similar away 

as the regular classes. Desks were arranged as usual as the regular classes, that 

is the desks were not arranged for female students to discuss in group. 

Teaching Aid Provision 

Regarding teaching aids, in Kobo and Robit general secondary school Geography 

Civic and Ethical education teachers were not supported with teaching aids. All 

teachers in the sample schools are used student textbooks as teaching aids . 

A Biology teacher in Kobo secondary school and a Geography teacher in Robit 

secondary school were observed using teaching aids in their respective subject. 
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Method of Teaching 

As discussed in the literature tutoring is a special instruction designed to help 

students catch up a desired level of academic achievement. Tutoring in this case 

is intended to help students who have academic problems in the formal schQoling 

using a flexible non formal setting. However, English, Amharic, History and Civic 

and Ethical education teachers in the sample schools of Kobo and Robit general 

secondary schools were observed using similar methods of teaching such as 

lecture and question and answering methods (see table 17). in tutorial classes, 

English, Amharic, Physics, History and Civic and Ethical education teachers in 

Robit and Kobo general secondary schools were observed read and explain what 

is written in the text books. Even they did not try to explain in different words. 

Physics and History teachers in Robit and History and Amharic teachers in Kobo 

general secondary schools teachers did not make female students participate 

actively in the tutorial classes. Only few female students were given chances to 

ask and answer questions repeatedly in these schools. But English and 

Mathematics teachers in Gobye general secondary school were observed to use 

student centered approach. They made female students to discuss in group . They 

guided and followed the discussion in the tutorial class. They try to ask each 

female students in the group after the end of group discussion about the issue 

discussed by the group members . 

. ' 
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CHAPTER FIVE 

Summary, Conclusion and Recommendations 

This section presents the main findings of the study, important generalizations 

and possible recommendations to alleviate problems related to the practice of 

female students school based tutorial program in general secondary schools. 

5.1. Summary 

The main objective of this study was to investigate the practice and challenges of 

school based female students tutorial program in general secondary schools of 

kobo woredas in North Wollo zone and to suggest some possible recommendation. 

Accordingly the study was guided by the following research questions. 

1. How are schools organized and structured to practice female students school 

based tutorial program effectively? 

2. What is the support given by school administration, female student parents 

and woreda education office to run female students school based tutorial 

program? 

3. What is the extent of involvement of teachers III practicing female students 

school based tutorial program? 

4. What are the challenges encountered III practicing female students school 

based tutorial program? 

The study has also the following specific objectives 

• To assess the general practice of female students school based tutorial 

program 

• To evaluate the existing supports given by school administration, 

female student parents and woreda education office to run female 

students school based tutorial program. 

• To strengthen the practice of female students school based tutorial 

program. 

• To identify the challenges encountered III practicing female students 

tutorial program in the school. 
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The study was Carried out in two randomly selected and in one directly taken 

general secondary schools.L;he data relevant to the study were gathered through 

questionnaires from female students, teachers and parent of female students. To 

substantiate the information obtained through questionnaires, interview with 

randomly selected woreda education experts and availably selected school 

principals, observation and relevant documents were used . 

The pilot study was carried out in two general secondary schools which were not 

part of the actual study. Some items were modified a nd finally the actual data 

collection process was carried out. 

The data collected were presented and analyzed using percentage statistical tool. 

Based on the analysis of the data, the main findings of the study are presented 

below: 

1. The study reveals that teachers in Kobo, Robit and Gobye general secondary 

schools used tutorial program as a first mechanism to support female students in 

the schools. Making fema les students to read in the library and to have peer 

tutoring where the second and third support m echanisms used by teachers to 

improve female students academic achievement. Giving female students reference 

materials and counseling service were the least support mechanisms used by 

teachers to support female students to improve their academic achievement. 

2. Teachers in the sample schools got satisfactory support from the school 

principals, school grads and male students of Kobo, Robit and Gobye general 

secondary schools in females students tutorial program. The schools were a lso 

cooperative in facilitating females students tutorial program. But the support 

from female students parents and parent teachers association to teachers in 

fema le students tutorial program was low. 

3. Teachers in the sample schools arranged tutoria l class for female students one 

day in a week. The female students tutoria l class had duration of one hour. 

4. Female students did not attend tutorial class regularly. The reason given by 

female students why they did not attend tutorial class regularly was due to in 

appropriate time of tutoria l session. But teachers and school principals be lived 

that the reason was because of unwillingness of fema le student parents to send 
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them to female students tutorial class. Unwillingness of female student parents, 

frequent absence of teachers, lack of continuity of tutorial class, distance of the 

school from home, low motivation of female students and boringness of tutorial 

session were the reasons given by female students next to in appropriate time of 

the tutorial session why female students did not attend tutorial class regularly. 

Female student parents did not allow their daughter to attend female student 

tutorial program because of fear to violence and sexual harassment, long distance 

of school from home, immediate need of their labor to work at home. 

5. Teachers were meeting with female student parents once in a semester to 

disc;uss about the academic achievement of female students. Orientation about 

female s~udents tutorial program was not given to female student parents. But, 

teachers and females students were given orientation about female students 

tutorial program by the school. 

6. Teachers ware the responsible body in orgamzmg, female students tutorial 

program. School principals were the responsible body in evaluating female 

students tutorial program. 

7. Teachers used students' text books as a pnmary source material m female 

students tutorial program. Female students academic progress was improved 

after female students attended the tutorial class. The contents taught in female 

students tutorial class were contents a lready taught in the regular class. 

8. Teachers had positive attitude towards female students tutorial program in the 

sample schools. Teachers said that female students had positive attitude towards 

female students tutorial program. But, according to female student parents 

female students had not positive attitude towards female students tutorial 

program. 

5.2 Conclusion 

From the summery of research findings the following points are forwarded as 

conclusions. 
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• 

1. In the sample schools teachers used tutorial program mechanism to 

support female student. Teachers also used making female students to 

read in the library and to have peer tutoring mechanisms. 

2 . School principals, school grads and male students gave support to teachers 

in female students tutorial program. Where as the support of female 

student parents and parent teacher association was low in facilitating 

female students tutorial program. 

3. Schools arrange tutorial class for female students one day in a week, 

teachers were also the responsible body in organizing female students 

tutorial program and school principals were the responsible body in 

evaluating it. 

4. Student text books were used as pnmary source material and contents 

taught in female students tutorial class were contents already taught in the 

regular class. 

5. Female students did not attend tutorial class regularly and their parents 

had not positive attitude towards it, but teachers had positive attitude. 

Academic achievement of female students is improved after attending 

female student tutorial program. 

5.3. Recommendations 

Based on the research findings and conclusions the researcher forwards the 

following possible recommendation to practice school based female students 

tutorial program in general secondary schools effectively and efficiently. 

1. Availability of support system for female students in schools influences the 

academic performance of female students. If female students get different 

supports from their teacher they can improve their academic achievement. 

Tutorial program is one of the supports mechanism in that improves academic 

skills, increases self steam, improves school attendance and provides personal 

encouragement. Regarding this point the study reveals that teacher in Kobo, 

Robit and Gobye general secondary schools use tutorial program as a first 

mechanism to support female students in the schools. But female students 
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tutorial program has no guideline, is treated as the normal class, and do not 

supported with teaching aids . Therefore, female students tutorial program to be 

more effective and efficient the program should have guideline, be supported by 

teaching aids and should be treated as special instruction to help female 

students catch up desired level of academic achievement. 

2. Peer tutoring should be practiced in a formal way. The pairing of tutor and 

tutees should be made carefully by considering age and maturity factors. 

3. The support of education stakeholders such as parents, parent teacher 

association, school principals, students, and teachers them selves has great role 

in the academic progress of female students. Particularly the role of parents in 

the"life of their children, in their education is decisive. As studies indicate when 

parents are supportive of school goals and communicate this support to their 

children, those children have a much better chance of succeeding in school than 

children whose parents are un supportive and uninvolved. Parents can have 

positive influence on their children's attainment and progress in school by 

support they give . 

The involvement of parents also must be at once active, realistic, and supportive. 

But, result shows that a loose parent school relation ship. Much effort is expected 

from principals and teachers in order to utilize parents as a resource persons and 

partners and to change their attitude to wards female students tutorial program. 

This will be done through latter, face to face discussion, seminar and inviting 

school environment for parents through well coming their question and 

constrains. This will create on the parents a sense of belongingness. Once they 

fell comfortable to come to school they will contribute much for the betterment of 

female students tutorial program. Female students will get the out most help and 

support from their parents and teachers. 

4. Time on task is a major factor in effective learning talking at people for long 

time is not an effective way of helping them. There fore tutorial classes should be 

arranged in away which does not create boredom on female students. Tea.chers 

a lso should be motivated through some rewards, recognition, and possible 
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through incentive payments as they are giving tutorial class for female students 

voluntarily. Teachers and female students should discuss and agree how long 

each tutorial class takes and for how many days tutorial class arranged per week. 

5. Regular meetings are needed to build up a trusting and comfortable tutoring 

relation ship between teachers and female students. However female students did 

not attend tutorial classes regularly due to unwillingness of their parents . 

Therefore, it would be advisable to initiate or encourage parents participation in 

their children schooling not only benefit of children to be successful in their 

academic performance, but also motivate teachers to strive for better tutorial 

experience for their students and enable parents to have better information about 

school and to help their children at home. 
-

6. The success in many learning program IS determined m terms of how well 

leaning is organized and evaluated. Female students tutorial program is one form 

of learning it should be effectively organized and evaluated by stakeholders. 

Actually stakeholders share varieties of roles and responsibility in organizing and 

evaluating female student tutorial program. But it is observed that female 

students tutorial program is organized by teachers and evaluated by school 

principals. There fore to make evaluation objective and fruit full it should be 

evaluated by those who are involved in organizing process. 

7. Availability of materials such as reference materials, hand outs prepared by 

teachers and work shits have a significant effect on the success of female 

students tutoring program. The access to these materials for teachers and female 

students is considered to be one of the very important principles in the process of 

tutoring. A Varity of tasks and way of responding to tasks helps teachers and 

female students prevent form losing interest. The study reveals that teachers 

used student text books as primary source material and lecture method. So 

teachers should prepare hand outs, work shits in addition to student text book 

and use different teaching methods in order to help female students maximize 

their understanding. 

8. Other interested bodies are invited to conduct detail research on the issue. 
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Appendix A 

Addis Ababa University 

School of Graduate Studies 

College of Education 

Department of Curriculum and Teachers Professional Development Studies 

Questionnaire to be filled by Teachers 

Dear Teacher 

The purpose of this questionnaire is to collect prImary data on the study of 

master's thesis on the practice and challenges of school based female students 

tutorial program in general secondary schools of Kobo Woredas. There fore you 

are kindly requested to fill the questionnaire in order to get necessary information 

on the different issues related to female students tutoria l program. 

Your suggestions a re worthwhile for the study and I appreciate the efforts and 

coOperation you offer honestly and frankly. 

Direction 

• No need of writing your name 

• Put '.y' mark in the boxes of your choice where alternative answers are 

given. 

• If you do not get any satisfying answer among the given a lternatives, you 

can write your answer on the space provided for the option 'If any other 

specify'. 

Your timely reply is appreciated . 

Thank you in advance for your cooperation. 

Part one: Background Information 

1. Name of the school 

2. Age A. Below 25 years D 
c. 31-40 years D 

3. Sex Male D Female 
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D 

B. 25-30 years D 
D. Above 40 years D 



4 .Year of service as a teacher 

A. Below 5 years 

D. Above 15 year s 

5. Educational level 

A. Diploma D 

D 
D 

B. 5-10 years 

C. 11 - 15 years 

B.BA/BSC D 

D 

D 

C. MA/MSC D 
Part: Two Female Students' Tutorial Program Context Issues 

1. Do you use any mechanisms to improve female students academic 

~chievement? 

A. Yes D B. No D 
2. If your answer for question No.1 is 'A' (Yes), wh a t mechanisms do you use to 

h elp female students improve their academic achievement? You can choose 

more than one . 

A. Giving them tutorial program 

B. Giving th em reference materials 

C. Giving them counseling service 

D .Making them to h ave peer tutoring 

E. Making th em read in the library 

F. I do not do any thing 

o 

o 

D 

D 

o 

o 

If any other, specify ___________________ _ 

3. How do you evaluate the cooperation you get in your effort of providing 

academic support [tutoria l services] for female students? 

3.1. From woreda education experts 

A. satisfactory D B. unsatisfactory D C. None o 
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3.1. From school principal? 

A. satisfactory 0 B. unsatisfactory 0 

3.2 From parents? 

A. Satisfactory 0 B. unsatisfactory 0 

3.3. From parent teacher association? 

A. satisfactory 0 B. unsatisfactory o 

3.4. From school guards? 

A. satisfactory 0 B. unsatisfactory o 

3.5. From male students for peer tutoring? 

C. None 

C. None 

C None 

C. None 

A. satisfactory 0 B. unsatisfactory 0 C. None 

4. Does the school cooperate in facilitating (create favorable condition) 

for female students' tutorial program? 

A. Yes D B.No 0 

o 

o 

o 

o 

o 

5. If your answer for question No.4 is 'B' (No), what do you think is (are) the 

reason(s)? You can choose more than one. 

A. Lack of awareness of Principals D B. Lack of finance D 

C. Lack of enough classrooms (free classrooms) D 

If any other, specify _ ____________________ _ 

6. How often do you arrange tutorial programs in the school per week for female 

students? 

A. One day in a week 

B. Two days in a week 

o 
o 
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C. Three days in a week 0 

D. For the whole week 0 



If any other, specify _____ ____ _____________ _ 

7. Do female students attend the tutorial class regularly? 

A. Yes D B.No D 
8. If your answer for question No.7 is 'B' (No), what do think is (a re) the 

reason(s)? You can choose more than one. 

A. Unwillingness of female student parents D 
B. Tutorial session is boring D 
C. Teachers are frequently absent D 
D. Lack of continuity of tutorial program D 
E. Inappropriate time of tutorial session D 
F. Distance from school to home D 
G. Low motivation female students D 

If any other, specify _ ______________ _____ _ 

9. How often does the school communicate fema le students' parents regarding 

the academic achievement of their daughters? 

A. Once in two month D D. Once in a semester D 

B. Once in a months D E. No meeting at all D 

C. Once in three months D 

If any other, specify _ ______________ ____ _ 

10. How much time does each female students tutorial session take? 

A. 45 minutes D B. An hour and half D 

C. An hour D D. Two hours D 

E. More than two hours D 
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11. ·For how many months is the tutorial program given for female students in a 

year? 

A. For 1/ 4th of the academic year D 

B. For 2/4th of the academic year D 

C. For3 / 4th of the academic year D 

D. For the whole academic year D 

12. Who is involved in organizing female students tutorial program in the school? 

. You c.an choose more than one. 

A. Teacher D B. Woreda Education experts 

C. School principal D D. Parents D E . Students 

F. None D 

If any other, specify _ ______ _ ___ _________ _ 

D 

D 

13. Who is involved in evaluating female students tutorial program in the school? 

You can choose more than one. 

A. Teacher 

C. School principal 

D 

D 

B. Woreda Education experts D 

D. Parents D E. Students D 

14. What materials do you use for female students tutorial program? You can 

choose more than one. 

A. Student text book D C. Your own prepared hand out 

B. Teacher's guide D D. Cannot be decide 

If any other, specify ____________________ _ 

99 

D 

D 



15. Does the school give orienta tion about female students tutorial program for 

teachers? 

A. Yes D B.No 

16. How do you evaluate ferriale students academic progress after they attend 

female students tutorial program? 

A. Highly improved D B. Improved D c. Unimproved D 

D. None D 
If any other, specify 

17. The following statements may indicate your view about the tutorial program. 
Therefore , indicate your view by putting a 'tick' ("l mark 

Your view yes no 

17.1 Do you volunteer to give tutorial progra m for female 
students only? 

17.2 Do you give tutorial service for fem a le students 
frequently? 

17.3 Do you come late to female students the tutorial session? 

17.4 Do you encourage female students to interact with you 
with out fear during fema le students tutorial class? 

17.5 Do you give orientation for female students about fema le 
students tutorial program? 

18"'00 female students have positive attitude to female students tutoria l 

program? 

A. Yes D B.No D 
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19. [fyour answer is 'A' (Yes), for question No. 18, what is (are) the indicators? 

You can choose more than one. 

A. They attend tutorial class regularly 0 

B. They ask more time for tutorial 0 

C. They come doing their assignments to the tutorial session 0 

D. They are attentive during the tutorial session 

If any other, specify 

o 

20. ·What are the strong points of female students tutorial class you teach? 

21. What are the weak points of female students tutorial program in the school 

you teach? 

22. What factors affect the tutorial program of female students in the school you 

teach? 

23. What efforts do you suggest to practice female students tutorial program 

effectively in the school you teach? 

A. On the side of female students' 

B. On the side of teachers' 

C. On the side of principal 

D. On the side of parents 

E. On the side of Woreda Education Office 
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Appendix B 

Addis Ababa University 

School of Graduate Studies 

College of Education 

Department of Curriculum and Teachers Professional Development Studies 

Questionnaire to be filled by female Students 

Dear students 

The purpose of this questionnaire is to collect primary data on the study of 

master's thesis on the practice and challenges of school based female students 

tutorial program in general secondary schools of Kobo Woredas. There fore you 

are kindly requested to fill the questionnaire in order to get necessary information 

on the different issues related to female students tutorial program. 

Your suggestions are worthwhile for the study and I appreciate the efforts and 

cooperation you offer honestly and frankly. 

Direction 

• No need of writing your name 

• Put ,.,;, mark in the boxes of your choice where alternative answers are 

gIven. 

• If you do not get any satisfying answer among the given alternatives, you 

can write your answer on the space provided for the option 'if any other 

specify' 

Your timely reply is appreciated. 

Thank you in advance for your cooperation. 

1. Part One: Background Information 

I Name of the school you are attaining~ __________ _ 

2 Age A. below 15 years 

C. 17_ 18 years 

3 . Marital status 

A. Single D 

D B. 15_ 16 years 

D D. Above 18 years 

B. Married D C. Divorced 
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Part Two: Female Students' Tutorial Program Context Issues 

1. Do teachers use any mechanisms to improve female students academic 

achievement? 

A. Yes D B.No D 
2. If your answer four question No.lis 'A' (Yes), what mechanisms do teacher use 

to improve female students academic achievement? You can choose morethan 

one. 

A. Giving me tutorial program 

B. Giving me reference materials 

C. Giving me counseling service 

D. Making me to have pear tutoring 

E. Making me to read in the library 

F. They do not do any thing 

D 

D 

D 
D 

D 
D 

If any other, specify ______________________________________ __ 

3. Does the school cooperative in facilitating create favorable condition) female 

students tutorial program? 

A. Yes D B.No D 

4. If your answer for question No.3 is 'B' (No), what do you think is [are] the 

reason(s)? You can choose more than one 

A. Lack of awareness of principals D 

C. Lack of finance D 

B. Lack of enough classrooms (free class rooms) D 

Ifanyother,specify ____________________________________ __ 

5. How often does your teacher arrange tutorial program in the school for you per 

week? 

A. One day in a week D D. For the whole week D 

. B. Two days in a weekD 

C. Three days in a week D E. None 

6 . Do you attend female students tutorial program regularly? 

A. Yes D B. No D 
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7. If your answer for question No.6 is 'B' (No), what do you think is (are) the 

reason (s)? You can choose more than one. 

A. Unwillingness of your parents D 
B. Tutorial session is boring D 
C. Teachers are frequently absent D 
D. Lack of continuity of tutorial program D 
E. Inappropriate time of tutorial session D 
F. Distance from school to home D 
G. Your low motivation D 
If any other, specify ____________________ _ 

8. How often does the school communicate your parent regarding your academic 

achievement? 

A. Once in two month D D. Once in a semester D 

B. Once in a months D E. No meeting at a ll D 

C. Once in three months D 

9. How much time does each female students tutorial session take? 

A. 45 minutes D B. An hour and ha lf D 

C. An hour D D. Two hours D 

E. More than two hours D 

10. For how many months is the tutorial program given for female students in a 

year? 

A. For 1/ 4th of the academic year D 

B. For 2/4th of the academic year D 

C. For3/ 4 th of the academic year D 

D. For the whole academic year D 
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11. Who is involved in organizing female students tutorial program in the school? 

You can choose more than one 

A.Teacher D 

B. School principal D 

F. None D 

C. Woreda Education experts 

D. Parent D E. Student 

D 

D 

If any other, specify ___________________ _ 

12. Who is involved in evaluating female students tutorial program in the school? 

You can choose more than one 

A.Teacher D C. Woreda Education experts 

B. School principal D. Parent DE. Student 

If any other, specify __________________ _ 

D 

D 

13. What materials does your teacher use for female students tutorial program? 

You can choose more than one. 

A. Students text book D C. Teacher's guide D 
B. Teachcrs own prepared handout D 
D. Cannot be decide D 

If any other, specify 

14. Does the school give you orientations abut female students tutorial program 

for female students? 

A. Yes D B.No D 
15. How often does the school consult your parents about your academic 

achievement? 

.A. Once in a semester 0 D. Three times in a semester 0 

B. Twice in a semester 0 E. Four times in a semester 0 

C. More than four times 0 F. Not at all 0 
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16. How do you describe your academic progress after attending female students 

tutorial program? 

A. Highly improved D 
If any other, specify 

B. Improved D C. Unimproved D 

17. The following statement may indicate your teacher's attitude towards the 

tutorial program. Indicate your response by putting ".y" mark in the table. 

17. 1 Do teachers voluntarily give tutorial service for female Yes No 
students only? 

17.2 Do teachers give tutorial service for female students 
frequently? 

17.3 Do teachers come late to female students tutorial 
session? 

17.4 Do teachers encourage you to interact with out fear 
during female students tutorial session? 

17.5 Do teachers give you orientation about female students 
tutorial program? 

18. What are the contents taught in the tutorial session of female students? 

A. Contents taught in the regular class 

B. Contents to be taught to the next class 

C. Contents different from already taught in the regular class 

If any other, specify ________ _ _ _ _ _ _____ _ _ _ 

19. What are the strong points of female students tutorial program in the school 
you learn? 

20. What are the weak points of female students' tutorial program in the school 

you learn? 
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21. What factors affect effectiveness of female students tutorial program in the 
school you learn? 

22. What efforts do you suggest to practice female students tutorial program 

effectively in the school you learn? 

A. On the side of female students' 

B. On the side of teachers' 

C. On the side of principal 

D. On the side of parents 

E. On the side of Woreda Education Office 
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Appendix D 

Addis Ababa University 

School of Graduate Studies 

College of Education 

Department of Curriculum and Teachers Professional Development Studies 

Questionnaire to be filled by Parents 

Dear parents 

The purpose of this questionnaire is to collect primary data on the study of 

master's thesis on the practice and challenges of school based female students 

tutorial program in general secondary schools of Kobo Woredas. There fore you 

are kindly requested to fill the questionnaire in order to get necessary information 

on different issue related to fema le students tutorial program. 

Your suggestions are worthwhile for the study and I appreciate the efforts and 

cooperation you offer honestly and frankly. 

Direction 

• No need of writing your name 

• Put '.,j' mark in the boxes of your choice where alternative answers are 

given. 

• If you do not get any satisfYing answer among the given alternatives, you 

can write your answer on the space provided for the option 'others specify'. 

Your urgent reply is appreciated. 

Thank you in advance for your cooperation 

1. Part one: Background Information 

1. Age A. Below 30 years D C. 31-35 years D 
B. 36-40 years D D. Above 40 years D 

2 Sex Male D Female D 
3. Marital status 

A. Single D B. Married D C. Divorced D 
4.0ccupation. _________ _____ _ 

5. Level of education 

112 



A. Illiterate D 
D. Secondary D 
F. Diploma D 

B. Primary D C. Able to read and write D 
E. College Certificate D 

G. BA/BSC D H. MA /MscD 
Part Two: Female Students' Tutorial Program Context Issues 

1. Do you have an orientation about female students tutorial program? 

A. Yes D B. No D 
2. Do you feel happy to attend your daugh ter to female students tutoria l 

program? Whenever she is called? 

A. Yes D B.No D 

3. If your answer for question No.2 is 'No' (B), what do you think is (are) the 

reason(s)? You can choose more than one. 

A. Fear of violence and sexual harassment D 

B. Long distance of the school from home D 

C. Immedia te need of her labor to work at home D 
D. Lack of interest of your daughter D 

If any other specifY _____________ _____ _ 

4. How do you describe your daughters academic progress after attending female 

students tutorial program? 

A. Highly improvedD 

B. Improved D 

C. Unimproved D 

5. Do other pa rents in your locality have positive attitude to female students 

tutoria l progra m? 

A. Yes D B.No D 

6. If your answer for question 6 is 'No' (B) , what do you think is (a re) the reason 

(s)? You can choose more than one. 

A. Their daughter do not show academic progress a fter being tutored D 

B. They fear of sexual ha rassment D 

C. They n eed their d aughters' labor at home D 
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D. Distance of the school form home D 
If any other specify ___ ____ _ _ ______ ___ _ 

7. Does your daughter have positive attitude towards female students tutorial 

program? 

A. Yes 0 B.No o 
8. What are the strong points of female students tutorial program in the school? 

9. What are the weak points of female students tutorial program in the school? 

10. What factors affect female students tutorial program in the school? 

11. What efforts do you suggest to practice female students tutorial program 

effectively in the school? 

A. On the side of students' _ ___ ___ _______ _____ _ 

B. On the side of teachers' _ _______ ____ ______ _ 

C. On the side of principal ___ ____ _ ________ ___ _ 

D. On the side of parents ___ ________________ _ 

E. On the side ofWoreda Education Office 
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Appendix F 

Interview Guide Lines for school principals and vice principals 

Below are questions which focus on the practice and challenges of female 

students school based tutorial program in general secondary schools of Kobo 

Woredas. 

Therefore, you are kindly requested to give your view in relation to the practice of 

school based female students tutorial program in your school. 

Thank you 

1. What mechanisms teachers use to help female students improve their 

academic achievement? 

2. How do you evaluate the cooperation teacher get in their effort of providing 

support to female students? 

2.1. From Woreda Education Office 

2.2 From parents? 

2.3. From parent teacher association? 

2.4 . From school guards? 

2.5. From male students (for peer tutoring) 

3. How often do teachers arrange tutorial program for female students in the 

school per week? 

4. How do you describe female students attendance in the tutorial program? 

5. How much time does female students' tutorial session take? 

6. For how many months is the tutorial program given for female 

7. What materials do teachers use for female students tutorial program? 

8. How do you evaluate female students' academic progress after being tutored 

tutorial program in the school? 

9. What are the strong points of female students' tutorial program in your school? 

10. What are the weak points of female students' tutorial program in your school? 

11. What factors affect female students tutorial program in your school? 

12. What efforts do you suggest to practice female students tutorial program 

effectively in your school? 
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Appendix G 

Interview Guide Lines for Woreda of Education Experts 

Below are questions which focus on the practice and challenges of female 

students school based tutorial program in general secondary schools of Kobo 

Woredas. 

Therefore, you are kindly requested to give your view in relation to the practice of 

school based female students tutorial program in your Woreda. 

Thank you 

1. How do you understand female students tutorial program? 

2. Do schools have guide lines for tutorial program? If yes who prepared the guide 

line? 

3 . Do female students have tutorial program in schools? If yes what is the 

purpose of the program? 

4. What mechanisms do you have to check the effectiveness of female students 

tutorial program in schools? 

5. How do you evaluate the support given by your Woreda Education office to 

schools for female students tutorial programs? 

6 . How teachers understand the difference between tutoring and teaching from 

the stand point of methodology? 

7. \yhat factors affect the female student's tutorial program in the school? 

8. What efforts do you suggest to practice female students tutorial program 

effectively in the school? 
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Appendix H 

Check list for Female Students Tutorial Class Observation 

The observed class 

School. ____________ __ 

Grade ____________ __ 

Section ____________ _ 

Period ____________ _ 

Date ______________ _ 

Class size ____________ _ 

Aspects to be Observed 

Do female students come on time to female students tutorial class? 

Does the teacher come on time to female students tutorial class? 

Does the teacher use teaching aids for female students tutorial class? 

Do female students come doing their assignments to female students 
tutorial class? 

Do female students understand the idea which is discussed clearly? 

Do female students participate in female students tutorial class 
actively? 

Is content to be discussed new which was not taught in the regular 
class before? 

Is the content to be discussed is the same which was taught in regular 
class before? 

Does the teacher use different evaluation mechanisms female students 
progress tutorial program is on process? 

Yes 

10. What are the dominant methods of teaching applied in the tutorial class? 

A. ______________________________________________ __ 

B. ______________________________________________ _ 

C. ______________________________________________ _ 

11. What are strong points in the tutorial class? 
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12. What are weak points in the tutorial class? 

13. What are Points to be improved? 

Checklist for the Availability of Documents related to Female Students' 

Tutorial Program 

Guide line for female students tutorial program Available Not Can not be 

available determined 

Minute of discussion of the school with female 

students parents about female students tutorial 

program 

Minute of discussion of teachers with female 

students parents about female students tutorial 

program 

Minute of discussion of the school with teachers 

about female students tutorial program 

Minute of discussion of the school with female 

students about female students tutorial 

program 

Attendance sheet on female students tutorial 

class 
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