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Set-Up 

This Thesis was organized in such a ways that apart from preliminary, reference, 
appendix and declaration sections, it consisted of five chapters which are interdependent; 
introduction, review of related literature, research design and methodology and summary, 
conclusions and recommendations part. 

In the introduction part, the background of the problem showing the gap in the area and 
the problem itself were dealt. In this section, objectives, significance as well as limitation 
and delimitation of the research were mentioned. 

In order to show the background of the problem and evidences for what was said, I 
reviewed related li terature. 

To address the problem raised, it was important to consult appropriate methodology, 
hence, in chapter three, qualitative design with ethnographic approach and relevant 
methods were used to gather data about women cultural role expectations and their 
implications for their participation in the FALP. 

In chapter four, the data obtained through different" means were thematically analyzed 
and interpreted based on my observation and large·r literature and reported in narration 
form with extensive quotes. 

Then, in chapter five, the findings of the study were summarized and lhen conclusions 
were made. Lastly, attention by concerned bodies and those researchers interested in the 
area were sought to minimize problems related to women cultural roles and related 
behavioral expectations. 
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Abstract 

This study was planned to examine the women cultural roles in Awra Amba and Ater 
MidiI' communities. In doing so, it investigated how they shape women feelings and affect 
their participation in Functional Adult Literacy Programs of the two communities. For 
this pwpose, it employed ethnographic method in which a total of 51 participants 
(community elders, Women in the functional Adult Literacy cenlers, those not yet 
enrolled, Facilitators and Key informants of both communities) were purposely selected 
for interview and Focus Group Discussion. In addition to these, participant observation, 
as an important data collection method in this kind of Approach was used to collect data. 
The study revealed that there is difference in women cultural roles and behavioral 
expectations between Awra Amba a!1d Ater MidiI' communities. Family, peers and 
schools and teachers are the major agents that socialize women towards differential as 
well as similar gender roles. In Ater Midir, the gender roles coupled with negative 
perception of the society towards women affects them in such a ways that they feel 
incapable and inadequate and resulted in lack of confidence on the part of women except 
in areas which are considered as theirs culturally. The cultural roles and expectations 
based on sex and internalizations of these by the women hamper their participation in 
Functional Adult Literacy Programs (enrol/ment, achievement, classroom participation 
and subject choice) (Ater Midir) than those with similar roles and equal statuses (Awra 
Amba). Finally, It is recommended that there is a need for urgent allenlion by concerned 
bodies on changing such roles and expectations in order to create gender fa ir society, 
like Awra Amba, allover the country. A needfor further study on this and other aspects of 
the issue on larger scale has also been suggested. 
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CHAPTER ONE 

Introduction 

1.1 Background of the Study 

Education is one of the most important factors that have a direct relation to development of a 

society and a country. It enhances all aspects of economic, social, political and cultural changes 

and developments (Rosser et al cited in Kenate, 2005: 34). Besides, it is considered as the ideal 

means of strengthening the problem solving capacities of individuals as well as societies. 

Education enables man/woman to identif):, harmfill traditions and replace them with useful 

ones. It helps man/woman to improve, change as well as develop awareness to conserve his/her 

environment for the purpose of an all rounded development by diffusing science and 

technology into the society (MoE, 1994). 

Being part of education, adult education is a means through which social as well as economic 

development can be achieved. It plays a vital role in the full dimension of development of a 

country. The National Adult Education Strategy of Ethiopia considers adult education, as a 

means of accelerating development and ending poverty thereby contributing to Ethiopia's 

PASDEP by enhancing human resource capacity (MoE, 2006). In this strategy, it was also 

noted that particularly in developing countries like Ethiopia, adult education helps people to 

alleviate poverty by encouraging lower fet'tility, better health and nutrition and by increasing 

their productivity through technology and other methods of production. 

Functional Adult Literacy (FAL), an aspect of adult education, is also considered as a tool of 

Ethiopia's PASDEP. The National Strategy of Adult Education of Ethiopia (2006) identified 

two meanings of FAL: FAL as either ''practice of reading and writing put to some use" or "the 

acquisition and use of reading and writing to learn practical knowledge and skills useful for 

other aspects of life. n(p.iii) As indicated in the National Strategy, adult education in general , 

Functional Adult Literacy (FAL) in particular can contribute to the overall development of the 

country by helping people to have modern attitudes and skills which assist them in getting 
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employment opportunity and employing themselves which in turn result in improving one's 

family income (MoE, 2006). , 

To bring about all the desired changes indicated above which can contribute to the overall 

development of a country, the participation of both sex in the program is vital. United Nations 

Development Program (UNDP) in its report of human development entitl ed Human 

Development to Eradicate Poverty, recognizing education as a pertinent tool for erad ication of 

poverty, emphasized gender equality in education as an elementary part of poverty reduction 

and hence sustainable development (King and Mason(l987) in Tamale, 2004:43). Beyond this, 

as reported by Son (1994) if the development process is to gain momentum, education of 

women and girls must be prioritized. To some researchers, education of women plays a vital 
\ 

ro le in the overall development of the county, as social returns to investment in female 

education are high and exceeds the returns to male education (Teshome, 2002; Son, 1994). Son 

said, "Literate women are not enriched as individuals, but are also enabled to make an 

enhanced contribution to the welfare of their families and to have an impact on the society as a 

whole" (p. J 14). That is, literacy among girls and women leads to a rise in their age at marriage, 

a reduction in infant mOtiality and prenatal death rates, strong desire for family planning and 

female employment, reduces the number of unwanted births and promote the education of 

succeeding (chi ldren). 

However, in Ethiopia, literacy levels, enrollment rates and level of schooling completed are 

relatively low with marked gender gap i.e. the literacy rates for males exceed that for females 

(Genet, 199 1). According to some researchers (Kasente, 2000; Teshome, 2002), the reasons 

behind thi s disparity are attributable to problems of family , schools and culture. Among these 

factors, the one which is prevalent and which exist in almost all societies is socio-cultural 

factor (Kalkidan, 2007). 

Cultural values on education of women are influenced by . a society's view of gender roles. 

Gender roles are the socially learned pattern of behavior that differentiates men from women in 

a given society (Desalegn, 1991 ). Formed during the socialization phases of chi ldhood and 
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adolescence, gender roles influence people throughout their lives, leading to the development 

ofreal psychological and personality differences between males and females (Tizita, 2003). 

/ Most cultures of Ethiopia, according to Alemmaya (2003) reinforce the ideology of gender 

inequality by perpetuating sexual division of labor. She said that the society assumes that 

women's place is in the house while that of men is at work, away from the house. As to 

Andromeda (1968), in most societies of Ethiopia, the inequality based on sex starts right after 

birth that if the new baby is a boy there would be firing of seven gun shots or five loud shouts 

and only three gun shots or loud shouts if the baby is a girl. Moreover, she wrote, the handling 

of placenta can be interpreted as indicating the different roles of men and women; the placenta 

of a boy is buried in front of the house signifying that he will be the master of the house while 

that of a girl is buried inside the house showing that her place is always in the home. 

In our case, girls beginning from their childhood are brought up having roles and behaviors 

different from that of their brothers. From the researcher's own experience, for example, girls 

are not allowed to go out for playing, or sit down for reading like their brothers because the 

society/family assumes that they should not come out of the house as they have other roles to 

play and different behaviors to show. In relation to this, Kalkidan (2007) said that women are 

culturally assumed in terms of maternal and domestic roles and having hardly any role in 

public life. In other words, women are depicted as saddled with home and domesticity; men are 

portrayed as enjoying exhi laration ofl ife in the outside wo·rld. 

Started during early stages of development, as stated by Lind and Johnston (1990), the 

traditional sexual division of roles in the fami ly, as well as in the society, excluded most girls 

from learning literacy through school in their later ages . In most societies of Africa, including 

Ethiopia, education of women is not considered as valuable. It is assumed that education of 

girls will di sturb the social norm of what she is expected to be in the future which apparently 

imply education is not meant for women (Kalkidan, 2007; Genet, 1991). Moreover, there are 

behaviors the society expects from boys and girls. The society expects boys to be courageous, 

domineering and to show qualities of leadership while the girls are taught to be submissive, 

conservative, self-spoken and shy which by and by the girls accept as true and act accordingly 
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(Andromeda, 1968), This, as to Son (1994), not only affects girls ' enrollment in adult 

education but also their class participation, achievement and choice of field by making them 

confined to domestic roles, Based on the cultural gender roles expectation, women, most of the 

time, 'prefer' to learn and be employed in low status fields/jobs that are assumed to be 'theirs' 

by the society (Yalew, 1997), 

With regard to the participation of men and women in adult education, Lind and 10lmston ;/' 

(1990), found out that women enrollment outnumbered that of men in some instances of adult 

literacy programs, paradoxically though, women lag behind in completing the programs, For 

these writers, " it takes longer for women to become literate" because of irregular attendance, 

high dropout rates and low results which stem from factors like cultural traditions, They also 

noted that the pass rate is lower for women than for men which also are the case in our country, 

Ethiopia, Although this is true of most countries in the world, a reasonable body of literature 

suggests a disparity in gender with regard to accessing adult and community education, 

especially in rural and isolated locations of developing countries because of cultural reasons 

(Butler and Ferrier, 1980; Franklin, 1987; Short and Teather, 1996 cited in Golding, 2003:38), 

Hence, one can ask how these assumptions of the society about the roles of femal es affect 

women participation in adult education, in this case, Functional Adult Literacy (FAL), 

1.2 Statement of the Problem 

Ethiopia, being one of the developing countries and home of different nations and nationalities, 

is the owner of diverse cultures and traditions that reflect the status of woman, In a study by 

Tizita (2003) most cultures reinforce the ideology of gender inequality by perpetuating sexual 

divisions of labor, for instance, the society assumes that women's place is in the house while 

that of men 's is at work, outside the house, Hence, there are jobs which are considered by the 

society as appropriate for one's sex and inappropriate for the other. The National Committee 

on Traditional Practices of Ethiopia, NCTPE (1989) based on the study conducted all over the , 

country found out that in almost a ll regions, women holding public positions or participating in 

public discussions are frowned upon, According to the finding of this committee, women are 
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not expected to be judges, should not hold jobs outside the house, be religious leaders or 

teachers or act as imams. 

Although the degree of subordination vanes from culture to culture or community to 

community, in most societies of the country, gender relations are patriarchal where power over 

economic, political , and educational aspects is given to men and women are subordinated 

(Kalkidan, 2007). It is not uncommon to see that this patriarchal system and the cultmal views 

about gender roles results in gender disparities in educational participation including adult 

education. The lack of access to education for women in turn brings about lack of participation 

in political, economic and social matters. 

The society expresses its views, expectations and negative attitudes towards women through 

folk tales, legends, proverbs, and myths. Tadesse listing Amharic proverbs that show 

women's secondary position in the Ethiopian society said that these proverbs tell about 

women's limited participation in social and political activities (cited in Mulumebet, 

1996 :21). Similarly, stating the Amaharic proverbs; 

9"'} (I,-). 11:1' m.~' 1 n m '}.\': y t\ 'r 
(Whatever knowledge the woman may have, the decision rests with the man) 

c'b+ til!: n"'7:p;'h m'}.\': n)"I'1-+ 

(Woman's place is in the kitchen while that of man is in the court oflaw) 

c'b+ h"''''7L:-': 1 n~'I'I" hm1nll ~IUDt\ ;/'mfIJl'I:-': 

(ILa woman is educated and a mule is well-fed, she will develop bad habit), Negessu 

(2000) reported that these proverbs show the society'S contempt for women education 

asserting their roles limited in the house. Molla (1994) also, after analyzing images of 

women in Amharic jokes, identified love and marriage as main themes and witnessed that 

women are negatively depicted in these jokes. 

Even though these sayings and expressions may represent the traditionally dominant view 

of female's subordination and subservient role, it is very difficult to conclude that each and 

every community in Ethiopia holds the same view. For instance, as reported by Solomon 

(2005), in the Awra Amba community, females are equally valued as males, and hence are 

equal to them. According to him, in the community, women and men do all kinds of works 
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that there is no different expectation of behavior and roles based on gender which makes the 

community unique not only in the country but also all over the world. That is, in their 

culture, women do whatever men do and vice versa. The researcher was curious if this 

similar gender role of women with men in the community's· culture has any effect on their 

education. In doing so, the case of Awra Amba was compared to the case of Ater midir 

which reflect different gender roles between men and women. This study is, therefore, 

intended to examine the female/women cultural roles of two communities in Amhara 

region, South Gonder zone; Awra Amba and Ater Midir and whether these affect their 

participation in functional adult literacy programs. To this end, the basic research questions 

formulated by the researcher were: 

1. What are the cultural roles of women in Awra Amba and Ater Midir communities? 

2. What are the socialization agents in the two communities that make women to have 

such roles? 

3. How do women in both communities feel about these cultural roles? 

4. How do these cultural roles of women affect their participation in Functional Adult 

Literacy Progams (F ALP)? 

1.3 Objectives of the Study 

This study is intended to examine women cultural roles in Awra Amba and Ater Midir 

communities and their implications for their participation in functional adult literacy programs. 

Accordingly, the objectives of the study were to: 

.:. Understand women cultural role in the two communities . 

• :. Single out the possible determinants for such role expectation of women . 

• :. Analyze how different cultural roles of women affect their participation in functional 

adult literacy programs. 
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1.4 Significance o/the Study 

This study is expected to have a number of significances. Among these are: 

.:. It may give the readers awareness on how cultural roles affect women participation in 

educational matters . 

• :. It may encourage the governmental , non governmental organizations and institutions 

working on women's affairs to intervene through .community elders and religious 

leaders by showing the advantages of educating women to increase women participants 

in literacy classes thereby minimizing the traditional and backward attitude of the 

society towards women and contributing to the overall advancement of the country . 

• :. It may draw best lessons and practices, particularly related to women equality in all 

aspects from Awra Amba which can basically serve the region and the country as a 

whole . 

• :. It may identify problems related to women cultural role expectations (Ater Midir) and 

their implications for their participation in educational matters and hence, inform the 

educators and policy makers on what should be done . 

• :. It can identify areas for further research that may guide a broader nation-wide 

intervention. 

1.5 Delimitation o/the Study 

This study was delimited both geographically and conceptually. Concerning geographical 

del imitation; it was restricted to Awra Amba and Ater Midir communities which are found in 

Amhara Regional State. Awra Amba was selected because of its unique culture as far as the 

topic of this research is concerned and the other research site, Ater Midir, was chosen because 

it has different culture compared to Awra Amba and was the nearest area to Awra Amba 

among places where functional adult literacy was running. Hence, it reduced the cost and time 

that would be spent ifthe site had been otherwise. 

Conceptually, the study was limited to investigation of roles and behaviors the society 

culturally or traditionally expects/gives to women and its effect on women's participation in 

educational activities, especially functional adult literacy progran1s. 
7 

,( 
I 

I 



1.6 Limitation oftlte Study 

The first problem the researcher faced was lack of faci lities which could have enabled the 

researcher to stay for longer time. Particularly in the case of Ater Midir, as there was no hotel 

or any rest room to rent, I stayed in one of the community member's house. It was difficult for 

me to freely stay for long so I used the whole day to wander in the community and ask 

informally anything which is related to the issue under investigation. The other problem was 

wastage of the research time in search for the community wherein adult literacy center was 

functioning. It was after search for six days that I got the plate where F AL was running-Titira. 

Thirdly, I couldn't observe the participants who were learning in the FAL center of Ater Midir 

since they were given a month time for harvest. In order to ease the impact of this problem on 

the research result, I presented some questions for faci litators and women in the literacy center. 

1. 7 Operational Definitions of Terms 

Cultllral roles- the tasks and behaviors that a community customarily gives/expects from its 

members based on sex (culture specific) . 

Participatioll- in thi s casc the term participation includes enrollment with absenteeism and 

dropout, achievement, classroom participation and subject choice. 
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CHAPTER TWO 

Review of Related Literature 

2.1 Culture and Gender Roles 

Recently, a number of researches are being written on women education of which most focus 

on barriers to their attendance and success in their education. But among these researches I 

came across, beyond treating it as a topic, those conducted on purely culture as a barrier of 

women education were hard to find. 

Culture is a means through which guidelines for appropriate behaviors, social norms including 

those related to gender are reflected. It is through one's culture that gender relation within the 

society and activities carried out by men and women are determined. That is, it plays a 

significant role in the construction of gender. Researches indicate that there is close 

relationship between culture and gender. According to Sweetman(l995), for example, "culture' 

and gender are entwined, interdependent and mutually defining to a certain extent." For 

Coplan (1996) culture and gender are not only related but they have a strong relationship that 

gender is a "cultural construct." 

Culture determines what women and men should do, the resources women and men should get 

including education. Culture plays a significant role in the construction of gender inequality in 

such a ways that men have dominating position in different spheres (Kalkidan, 2007). 

Culturally, men are expected to be courageous, competent, domineering and to show qualities 

of leadership while women to be submissive, conservative, self-spoken and shy. Cultural 

assumptions in most societies expect men to seek achievement and dominance and women to 

be compliant and supportive. The differential perceptions and expectations of behaviors and 

roles of the society based on sex is what we call gender. 

Gender is a "culturally constructed" meanmg attached to. sexes (Coplan, 1996). It is the 

extension of biological sexuality into products of human activity. It is the means through which 

an individual is viewed as masculine or feminine. Based on sex, there are behaviors and roles 
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expected from an individual called gender roles. Gender role is a set of perceived behavioral 

norms associated with males and females (Sweetman, 1995). Gender roles are not determined 

biologically rather they are constructed socially. People, begilming from their childhood, learn 

what is regarded in their cultural context as appropriate for their sex. 

Different researchers in our country claim that culture influences the education of women that 

it result in gender division of labor where women are denied of important opportunities like 

educational access and burdened by heavy works which is hardly acknowledged (Erne bet, 

1998; Kalkidan, 2007). In most societies, women education is considered as of no value that 

they prefer men education. Regarding this, Ballara (1992) stressing the cultural patterns and 

customs as one of the obstacles to women literacy, said, "parents believe that it is not 

worthwhile to invest in girl's education; instead they invest time and money to educate boys." 

In showing in which members of the society this negative attitude towards women is prevalent, 

Ballara wrote that husbands, fathers and men in general have such attitudes towards women 

education mainly because they are afraid that it may reverse the traditional women roles by 

providing them with new roles. 

However, many studies have demonstrated the benefits of women literacy and education for a 

country's overall advanceinent (Sullerot, 1974; Ballara, 1992). For instance, Sullerot (1974) 

wrote, " Without female education progress can be transmitted to each generation either not at 

all or very slowly, since it cannot be passed on in the home. " Asserting the importance of 

women education in predicting the educated generation of the future, Bown (1990) said , 

"Women bear and raise the children, so women prepare thefuture, how can afuture be good if 

women are ignored?" Similarly, Ballara (1992) indicated the importance of educating women 

for wellbeing of the family since they playa significant role as educators of future generation, 

fulfill economic functions and are vital for the survival of the fami ly. According to him, 

women education, moreover, has fundamental importance in enhancing their role and active 

participation in environmental protection and the conservation of natural resources. Ballara 

(1992) adds that women education is also vital for their' personal development as acquiring it 

enable women to increase their self-esteem, improve their income earning capabi lities and to 

play active role in the family and community decision-making. 
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2.2 Women Cultural Roles 

Culture, among other factors, plays a vital role in shaping the lives of men and women. 

Cultural values, beliefs, and traditions significantly affect family life. Children from their 

childhood are brought up by their families according to the culture and customs in the area 

(Terera, 1994). Our country, Ethiopia, is a culture-oriented country that fathers and mothers are 

responsible in passing on what is appropriate to their children. Accordingly, as to Tefera, girl s 

learn cultural roles from their mothers and boys do frOl'n their fathers. Particularly, after age 

nine or ten, more attention is paid to training the daughters in not only domestic arts but also 

the art of womanhood. 

The cultural process a person passes through determines the gender role expected from 

him/her. Girls culturally are given different roles from that of their brothers. In other words, 

there are roles only appropriate to men and not to women and vice versa, for which culture is 

the reason. Most cultures, as to Alemmaya (2003), reinforce the gender division of labor by 

assuming different roles for men and won~en. Although it varies considerably from region to 

region and community to community, usually men take roles such as ploughing fields and 

earning money for the family whereas women are resp0l1siIJle for all of domestic works like 

baking 'enjera', cooking 'wot', fetching water, rcaring children, etc. POl' that reason, women 

spend most of their time in repetitive daily domestic chores in the house while men are 

involved in sporadic tasks out side the house. Due to gender roles, women are perceived as 

having the primary responsibility for taking care of the home and family. 

However, this does not mean that they are playing no roles other than maternal and domestic 

ones. Actually, Arkutu (1995) said, "they work more hours than men, but their work remain 

unrecognized and undervalued (p. 49)." According to him, women are responsible for tasks in 

the family such as fetching water, shopping for food , preparing meals, washing clothes and 

looking after children and aging parents. In addition, they, together with their husbands, are 

involved in agricultural activities. The data taken froni UNICEF, for example, showed that 

87% of women in Ethiopia are engaged in agriculture, contributing 50% of income based on 

subsistence agriculture (cited in Feleke, 1999). Moreover, Dolphyne (1991) confirmed that 

women in Africa and Asia work about 13 hours more than men each week and in Africa, 
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90 percent of the work of gathering wood and fetching water for the household and for food 

preparation is done by women. 

These gender cultural divisions of labor at home make the gi rl or later a woman overburdened 

by routine house works which leave them little ti me for other tasks outside the house and force 

them to believe that other tasks are inappropriate for them that they wi ll refrain from 

participating in such activities including education. In supporting this idea and in expressing 

the dual effect culture has on women education, Measor and Sikes (I992) said that since 

women, culturally, are given a subordinate position, they lose their self-confidence to 

participate in academic areas and hence retreat into marriage and domesticity. 

Educating women is assumed not only inappropriate but is also worthless. With regard to thi s, 

different researchers cited in Karlekar reported that sending women to school which doesn't 

have any visible benefits, is often regarded as a waste of time for culturally, they are viewed as 

' natural care givers' (Amin, Bhatty, Durrua, Khan, King and Hill and Sinha in Karlekar, 

2000 :90). In some societies, as to the other researchers, these cultural-social norms and 

traditions create "almost insuperable obstacles to women participation in educalion"(Evans 

and King, 199 1). 

So far, it was indicated that, women, traditionally, have distinct roles to play in contrast to their 

sex counters, which most of the time are called gender roles. As nothing is without cause, now 

let us discuss agents which socialize women towards their cultural/gender roles. 

2.3 The Basic Socialization Agents behind Women Cultural Roles 

In talking about men and women, whether "one likes it or not, he/she is dealing with either sex 

or gender. While the former is natural, the latter come as a result of a variety of social 

influences. In most cultures, how men and women behave and think and what they look like is 

different. As said by Measor and Sikes (I992), for this difference, there are four- biological, 

bio-sociological , psychoanalytic and sociological explanations. The biologists say difference in 

chromosomes and secretion of hormones are responsible fo r the difference observed in 

thinking and behavior of the two sexes. Holding intermediate position between biologists and 
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sociologists, the bio-sociologists, assume that the difference between man and woman first and 

foremost is due to reproductive role and hence the society's failure to violate this manly and 

womanly behaviors and tasks. So, to these. theorists, the difference between men and women 

are the result of nature and nurture. Psychoanalysts argue that the differences occur because of 

Oedipus conflict where the boy develops different skill while the girl does not. As a chi ld, the 

boy has strong attaclunent to his mother, but because of hi s father he is separated from his 

mother thereby learns to control his desire, impulses and self-conscience. For these theorists, 

the girl never passes through this process which shows that she has no opportunity to fully 

mature in psychological terms. According to the above scholars, Measor and Sikes (1992), the 

fourth explanation is the sociological aspect. As the name indicates, aptitude and behavior 

difference observed in men and women are shaped by socialization from first few years of age 

onwards. As the focus of this research is the women cultural roles and these cultural roles are 

mainly transferred from generation to generation through socialization, the fourth explanation 

would be our area of concern. 

Socializatioll 

The society wants its children to act and behave in some way desirable according to the 

common values and norms reflected in its culture. The society, under the umbrella of its 

culture, passes on whatever behavior, norm and values to be respected and protected to the next 

generation by teaching children from early years of age. The means through which each 

generation transmits essential cultural elements to the next generation is called socialization. It 

is a process through which a person acquires or constructs a personal and social identity as part 

of the social group in which he/she belongs. For Weinreich (1997), it is concerned with the 

transmission of behavior, roles, attributes and beliefs to the next generation (cited in Liz and 

Sue, 2002:41). 

Regarding when socialization starts and ends, different scholars put different period . For some, 

it starts when children are born and ends when one die, others say that it commences in early 

years after birth and don't know when it ends and still some others argue that it starts in early 

years and end in adolescence. For Ballantine (1997) there are definite start and end dates for 

the socialization process. According to him, "the socialization process begins the day we are 
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born and ends the day we die." Taking the middle position, Measor and Sikes argue that it 

starts in the early years of age and ends m there hardly is any socialization after adolescence 

(1992). On the other hand, for Alfaro (2000), socialization starts right from age three 

afterwards. Socialization, as a means of transmitting the basic identity of orie's culture and way 

of life, can be used as a way of acquainting children with different issues acceptable in that 

society, of which gender socialization is one. 

Gender socialization is the way one, as a boy or a girl, learns sex-appropriate patterns of 

thought and behavior considered acceptable in ones society (Measor and Sikes, 1992). 

Similarly, Tizita said what men and/or women are expected to carryout which is originally 

determined by the existing culture is acquired through the socialization process (2003). In 

doing so, the society teaches its children the appropriate ro les of men and women, gender 

socialization. For Lindsey gender socialization is the process by which the individuals learn the 

cultural behavior of 'femininity' and 'masculinity' that is associated with the biological sex of 

the female or male (2005). Boys and girls, based on their· sex, have distinct tasks and behaviors 

appropriate to them and hence have different socialization experiences from birth (Ballantine, 

1997). 

During the process of socialization, the society passes on what behaviors are appropriate for 

males and females. In this process, boys are brought up being superior and more favored than 

girls through the system of patriarchy. Patriarchy, according to Alfaro, is a power or mode of 

domination for men (2000). As to him, in this system, men are given the power and hence have 

the right to subordinate women. It is the bases for most societies to consider men as the head of 

the family and women as 'carers' and 'nurturers' giving social, economic and political power to 

men. What is reflected in this system is taken for granted that the society passes it on to the 

next generation as appropriate through the process of socialization thereby causing inequality 

and division of roles between men and women. 
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Although the timing of socialization process is different for different scholars, the agents of 

socialization are found to be similar across researches. Alfaro, stressing the sociali zation 

process starts from age three, listed fami ly, peer group, mass media, school , religion and social 

institutions as agents of sociali zation (2000). For other scholars, women and men 

differentiation starts in early infancy in first days of life when hospitals give dissimi lar colors 

of bracelet to each sex and continue through the family , peers and schools (Lever, Keating, 

Fagot and Lawson cited in Levine and Havighurst, 1992:420). To Ballantine( 1997), the most 

important agents of socialization are schools, parents, siblings and television. Concerning the 

formation of women cultural roles and most signific.ant agents for these, Ballara (1992) said 

more than others, religion plays a significant role in socializing women towards some cultural 

roles. Other researchers like Measor and Sikes, on the other hand, argue home, community and 

mass media are mainly responsible for the construction of women ro les (1992). 

Here under, we will briefly discuss some of the agents of socialization that are 'responsible' for 

women cultural roles. 

1. Family 

The first and one of the strongest influences on a person's perceived gender role is his or 

her parents. Parents are the first teachers--not only of such basic skills as talking and 

walking, but also of attitudes and behavior. Some parents still hold traditional definitions 

of maleness and femaleness and what kinds of activities are appropriate for each. Parents 

start early in treating their baby boys and baby girls differently. According to Fagot, in 

most fami lies their parents treat boys and girls differently from their early days of life 

(cited in Levine and Havighurst, 1992:420). To the contrary, Lytton and Romney (199 1), 

from the analysis of 172 studies, reported that on the whole, differences on the way 

parents socialize boys and girls are 'not large' (cited in Berk, 2003:531). 

Parents, in treating boys and girls differently, are also more likely to allow boys to try new 

things and activities-such as learning to walk and explore-than they do in girl s. This can 

be illustrated from the materials given to the children toplay with. For example, toys, 

provided by parents to the chi ldren, playa major role in sex sociali zation. This seems why 
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Ballantine said, "parents are generally very conscious of buying sex-appropriate toys for 

children"(1997). On what kinds of toys parents buy for boys and girls, Lawson (cited in 

Levine and Havighurst, 1992:420) and Spender (1979) wrote that when girls are allowed 

to play with nurture dolls which show cleaning and grooming; boys, on the other hand, are 

playing with adventurous and action toys and war games. Berk (2003) also said toys that 

emphasize nurturance, cooperation and physical attractiveness are given to females and 

those stressing at action and competition such as trucks and cars are to males. Moreover, 

Richmond-Abbott reported materials like chemistry sets, doctor kits, and microscopes are 

considered as 'boy's toys' and when compared to girl's toys, they encourage manipulation 

of environment and are career oriented than that of girl ' s (cited in Ballantine, 1997 :87). 

In relation to the behaviors reinforced by parents, cited by Levine and Havighurst, 

Constantina Safilios, summarizing studies about what behaviors are expected from 

children by the family, said that mothers expect girls to be dependent and obedient while 

boys are connoted with independence, intellectual curiosity and are rewarded for 

aggressive behavior (1992:421). Similarly Leaper(l994), affirming that children, in their 

early ages, are influenced by the experience provided from parents said that parents 

encourage assertiveness, exploration, and engagement with physical world in boys and 

promote imitation, reliance on others and emotional sensitivity in girls (cited in Berk, 

2003 :532). Ballantine (1997) also said that their fathers and mothers reinforce male and 

female children for different types of behaviors. The writer added, fathers typically 

discourage 'feminine' behaviors in boys and expect them to show tenacity, aggressiveness 

and curiosity whi le expecting behaviors such as kindness, obedience and cheerfulness 

from girls. 

Moreover things like, naming and clothing by the families are bases of socialization and 

are indicators of roles expected from boys and girls in their later life (Ballantine, 1997). 

As to Spender (1979), while boys are given names, which are short and hard-hitting, the 

fussy and 'pert' ones are given to girls. In relation to clothing, too , the above writer 

assumed boys are provided with clothes that allow them to easi ly and freely move and 

play while those which do not encourage activity and freedom of movement for girls. 
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In addition, children look for their parents for examples and role models. If a gi rl sees her 

mother taking part in physical activities, for example, she will grow up with the idea that 

it's okay for girls to play sports. If a boy sees his father helping to take care of the new 

baby, he will integrate this image of "daddy as care giver" into hi s developing definition of 

masculinity. So, Ballantine argues, the family plays a great role in sociali zing its children 

towards sex appropriate roles and behaviors (Ballantine, 1997). 

Roles of women expected in the larger society influence the parental attitude toward the 

importance of girl 's education. In our culture, girl s are expected to stay at home and help 

their mothers in all tasks rather than pursuing education. Even it is not taken by the family 

that educating women is worthwhile as her appropriate place is thought to be in the house. 

2. Peers 

The influence of Peers is another factor that reinforce a culture's traditional gender roles. By 

the help of the family, children, before coming to school , are socialized to their sex·role. 

Research by feminists, as to Liewellyn, 1980; Measor and Woods, 1984; Lee, 1986; Nilan, 

1991 proved that peer pressure acts as an important agent of gender socialization (cited in 

Measor and Sikes, 1992:93). Although fami ly plays greater part, each other socialization of 

peers has also a part to play in the pre schdo l socialization process (Spender, 1979; Measor 

and Sikes, 1992). 

Children learn the appropriate roles they should play from their age groups they play with in 

the neighborhood. A girl who does not fit the traditional gender roles of that society will be 

ridiculed and even excluded from the group as peers react more positively to girls who fit 

traditional gender roles. Regarding girls socialization, Measor and Sikes said that peers play 

an important role in "communicating messages about what if means to be appropriate girl 

and enforcing that code "(I 992: 94). In later ages one, as a woman, has to behave in 

accordance with the culture and norm of the society she lives in or she wi ll not be respected 

and even considered as a member of that society. In confirming peer pressure significance 
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in later ages, in addition to that of children, Khera, said peer pressure affects not only 

children and teenagers but also is prevalent in adults (2007). Peer pressure across age, 

hence, is the other reason behind women cultural roles. 

3. Schools and Teachers 

Gender related socialization of children beginning in the .. home, fami ly and neighborhood 

extends to the school. Most schools perpetuate traditional gender roles. There is huge evidence 

that, as to Measor and Sikes, schools are involved in reproducing traditional gender roles 

(1992). In relation to the school socialization of girls, Karlekar (2000) reported, "the number of 

schools concentrated on hidden agenda of appropriate socialization for girls is not few. " The 

schools, either directly or indirectly, reflects gender roles in such a way that wh ile some tasks 

are given to and expected from girls, the others are from boys. Among the three curricula that 

the students learn at school, Best affirmed that the one that teaches children the traditional role 

behavior for their sex is one (cited in Levine and Havighurst, 1992:425). 

As one of the role models of the children in the school, teachers playa significant role in 

shaping students towards gender roles. According to Berk, teachers maintain and even extend 

gender roles children are taught at home (2003). As to Levine and Havighurst (1992), teachers 

also help students understand how traditional concepts and practices regarding gender limit 

opportunities available to girls and women. Furthermore, as said by the above scholars, the 

ways teachers deal with boys and girls is different that'they train boys to be assertive whi le 

leave the girls to be passive by interacting more with boys than with girls in the classroom 

which in turn has a direct bearing on the performance and further enrollment of women in 

educational systems. 

Moreover, difference in attitude and expectation of the teachers to their male and female 

students can be observed in schools. Teachers, both male and female, believe that boys are 

academically better than girls and this influences the capacity and further efforts to be made by 

female students. According to Good and Bruphy (1996), they encourage girls in grooming and 

malmers but boys in academic striking and accomplishment (cited in Woldu, 1999: 17). 
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Regarding the source of this teacher's attitude and differential treatment, Genet (1991) said that 

they are the reflections of the broader societal bases about the role of women in the society. 

Hence, female students, starting from early childhood learn and internalize these and act 

accordingly which affects their academic performance and their motivation to try further 

education. Schools, through teachers and other workers in them, play a significant role in 

creating and perpetuating gender roles and educational disparities between boys and girls and 

women underachievement for education is considered as not valuable for gi rls (Measor and 

Sikes, 1992). In addition to the above indicated effects, experiences in the schools, bringing 

about gender role, make women to be funneled into traditionally female occupations after 

school. In the schools, Berk (2003) said, children learn gender roles and statuses by observing 

that. women most of the time are elementary teachers and secretaries whereas men hold higher 

positions like head teachers, w1it leaders and administrative positions. Ballantine also said that 

teachers and schools provide information on sex appropriate behavior that children learn by 

observing and imitating adult roles of teachers and administrators they often see in the school 

(1997). 

4. Mass Media 

Medias, too, can be one of the means thi·ough which boys and girl s learn sex appropriate 

tasks and behaviors. For example, Lavie (2004) said that chi ldren, as they get older, are 

influenced in their choice of toys by television. As to this writer, while remote-controlled 

vehicles, although they can be equally enjoyed by males or females, are generall y targeted 

at boys by advertisers and boys also are connoted with action figures in media, girls are the 

advertising targets of the manufacturers of dolls, craft kits, and so on. Again and again, one 

can see toys and toy advertisement reinforcing the traditional gender roles: boys are active 

and adventurous, while girls are passive and mothering. Regarding the behaviors of girls 

and women usually transmitted in TV programs, Berk said that the women gender roles 

revealed tlu·ough TV are negative as they are pictured as passive and dependent (2003). 
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The societal attitude and what is transmitted in the media support each other. Although the 

position men and women hold and interaction among them in the media is inline with what 

is defined culturally by the society, media can also influence the attitude of the society 

towards gender ro les. Media can make the society believe what is appropriate for men and 

women in such away that they playa crucial role in confirming what the society already 

thinks appropriate for men and women. According to Opoku-Mensah, the pervasive natures 

of media have a far-reaching effect in sustaining or undermining women's status in the 

society (2004). 

On the other hand, media perpetuate traditional gender stereotypes because it reflects 

dominant social values. In reflecting them media also reinforces them, presenting the 

domination of men over women as 'natural'. Regarding the reproduction of gender and 

patriarchal va lues of media, Imam (1980) said tha:! media reflect stereotypes and 

underrepresented women that they present dominantly negative image of women 

sanctioning women's control and subordination (cited in Qpoku-Mensah, 2004: 105). As 

one might expect in a society still dominated by men, men dominate TV production and, 

influenced by these stereotypes, unconsciously reproduce a traditional 'masculine' 

perspective, perpetuating dominant gender stereotypes. As to Lavie (2004), in newsrooms 

the position women and men hold and interaction among the'm is shaped by the society and 

culturally defined roles thaI men dominate and are almost always in positions of authority as 

editors, managers, speciali sts and staff reporters. 

Moreover, according to Lavie, the issues male and female journalists cover in the media is 

different that what is presented by women journalists reflect the traditional roles of women 

in the society (2004). This writer further said that men most of the time cover issues like 

politics, economy, sport, agriculture and any "specialized area, "while women are given 

issues such as health, education, life styles (social issues) which are not considered as 

"hard hilting". 

Furthermore, because of patriarchal ideo logy and the position they are grown up with in the 

society, men most of the time despise triumphant women working with them. In relation to 
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this, Levie said, in the media, women even if successful are not respected but rather ignored 

by their men colleagues as it is not considered as their ' place' (2004). This writer continued, 

men journalists reflect oppressive attitudes towards their sex counter colleagues which 

undermine the self-confidence of the latter. And many narratives on TV are still implicitly 

designed and interpreted from a masculine perspective. Since most of the time it is men who 

work in the media and there are hardly any women, Lavie (2004), for example, said that 

girls (aged 8-12) themselves may tend to find a male newsreader more believable than a 

woman news reader, whereas the newsreader's sex does not seem to influence boys' ideas of 

their believability. Girls may grow used to being presented with male on TV in general as 

more powerful and knowledgeable. 

5. Religion 

Religion which for some IS the source of culture and tradition (Alemmaya, 2003) and 

considered as cultural factor for others (Emebet, 2003; Kalkidan, 2007) plays a paramount role 

in bringing about gender roles. It is a sign ificant means through which women ro les and 

statuses in the society are perpetuated. According to Carroll (1983), however, when the roles 

and status of women are discussed, the issue of "religion and its impact on women traditional 

position is typically sidestepped." In almost all religions in the world although the degree 

varies as one goes from one to the other, women and men are not considered as equal and 

accordingly given different roles (Carroll, 1983). Similar to the case of culture and tradition, 

women in most religions have a subordinate position (Emebet, 1998). In explaining the 

subordinate status of women across religion and their strong influence on the attitude of the 

society, Alemmaya said that in major religions; Christianity, Islam, Hinduism, Buddhism, etc. , 

women have secondary roles which the society takes it as if it is from God and" is aji'aid to 

violate it"(2003). Religion is an influential agent of socialization as people think that whatever 

passed on to them through religious institutions as 'words of God' and hence respect it more 

than others. 

Regarding the reason behind the subordination of women in most religions of the world, 

Carroll said , in Christianity for example, it is assumed that women have an inferior status as 
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she was created from Adam's rib after him, not made as a whole entity by God (1983). This 

writer, further noted, the reason behind the subordination of women in Muslims. Citing the 

saying of Mohammed from Koran, 'men have authority over women because Allah has made 

the one superior to the other' he wrote that Mohal11l11ed's practice of polygamy as indication of 

the low esteem he has for women (p. 194). Similarly, as to Brijbhushan(1980) there is 

distinction between men and women in all matters, including education. 

Religious institutions are taken as one of the reasons for under representation of women in 

education. As to Emebet, in our country, the most influential factors as barriers of women 

education are religious institutions (1998). Although they are pioneers of education in the 

country's hi story, the Ethiopian Orthodox Church and Mosques are criticized for favoring men 

and neglecting women in their provision of education (Seyoum, 1986). According to this 

writer, since the purpose of education in religious institution is to produce servants (priest, 

Imarns,etc) and believers and women are forbidden from 'higher' services of the Church and 

Mosque, they were not made to participate in educational programs of the church. Likewise, 

Coasts (1994) notes that since women were not allowed to assume responsibi lities in the 

church as well as in the mosque, the education of those days has apparently .ignored girls. As to 

ilrijbhushan, to the contrary, exceptional to other things, Koran makes it clear that women and 

men to be equal in education. However, as thi s writer said, in Muslim society, the girl is 

expected to be submissive and homemaker that education is not for her as it results in 

'undesirable' behavior. And even if women are allowed to learn, they are restricted to reading 

lest they would write love letter that spoil their own vit1ue and the honor of the family (1980). 

According to Carroll, the direct and indirect subordinate pos ition women have in the eyes of 

religion not only deprived them of 'enough' education but result in the differentiation of courses 

they are taught (1983). As to him, while boys learn "potentially rewarding" and useful subjects 

in the vocational mechanical and scientific spheres, girls are taught domesticity and are 

forbidden from higher level of services in the church. Similarly, Emebet (1998) said, religious 

institutions are responsible for gender division of labor as boys are taught to read, write and do 

aritlunetic while girls are given instruction in cooking and cleaning. 
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2.4 Women Perceptions o/their Cultural Roles 

In most societies, in contrast to boys, girls are expected to be submissive, shy and self­

spoken which by and by the girls accept as true and act accordingly. The 'appropriate' 

behavior the girls have to show is told to her from childhood onwards through diverse 

means bringing about difference in the behavior and performance of both boys and 

themselves. Such differences strengthened, Hoffman and Fagot said, as the child meets the 

expectation of parent, teachers and peers and as these expectations become internalized 

(cited in Levine and Havighurst, 1992:420). 

Since children from their early years are brought up having in mind what is culturally believed 

as normal for boys and girls, they tend to act the way they are expected to. Accordingly, 

women are more confident to do what is expected from them as women and are less confident 

to try others, which are considered as only men's. As to Measor and Sikes, girls, taking the 

message that women are restricted to home based role from home, schools, mass media, etc., 

refrain from participating in other woks outside the house (1992). Women feel that they are 

important only at home and confident in works that are meant traditionally for them. Regarding 

this idea and women acceptance of their role at home, Zen a Abkut (1991) stated that women 

"~\t-i'i:r·?" ~;J J!.,9":}~ ~\f,If'H" ~,'I/'l' !'Ie'!'(I)' T>11'O M'{J'r1·?U fLYfl?'1'9" Olh:/-

I't'I(I)'9" "(women cannot befarmers or merchants; they cannot work and get money and even 

if they do, the money will not last long") said the men, internalizing this," ~,1i' (",Y·l· try'O!'l6\ : 

uo{J'i.·)-: 00,/:"'6\: uo(l)'</'1' try'}&.fI ~,'}1L 1'(1)'(.);). flt.·9"-:'~ 'If, 1'';''9'':)'' ~\f,.l.'.t'I,}9n 

"(we, women are not good at jobs outside the house, except for domestic roles) affirm the older 

women, and also young girls taking what the older ones said, believe that" (l)f, ht hn.·)­

Pt.· (I)·(J,l. 1''70. tryfl?1i' try'}1i'(I)'9" fit.· I'ooflt-·)- 6\9"P'S 1·t'I~;:r(l)· I't'I.}?"" by saying 

these the women can be heard darkening their initiation and motivation to participate in tasks 

other than what is culturally defined to be theirs. 

They grow up thinking that tasks outside the home, like education is not meant for them but for 

men. In any areas, outside the house, girls are found to be less confident and have low self 

esteem as whatever knowledge they my have, they rely on what is witnessed by the boys. 

Measor and Sikes said that these feelings of women emanate from the internal ization of their 
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position as subordinate to boys (1992). Hence, they, most of the time, are not 'good performers' 

in tasks that are considered to be men's. In schools, they do not perform well like their sex 

cow1ters as they enter half heat·tedly and with low self-esteem. Hence, as to Carroll (1983) , 

when a female enters a situation having internalized the belief that "most people" expect more 

competent performances from men even if she doesn't persorially endorse the stereo typic belief 

she may still leave the situation with a lower assessment of her ability and come to personally 

believe that boys are better thM girls. 

In the case of the feelings of women in the world of work, evidences show that they prefer 

to be bossed by men than to be a boss, as they are not used to it since childhood. With 

regard to this, Berk (2003) said, from early years, men are given leadership post because 

they are conceptualized as powerful authority figures and women, to the contrary, as 

physically weak and not fit to leadership . Because of this and other reasons, women "doubt 

their ability, aptitude and suitability for senior posts" (Measor and Sikes, 1992). Hence, 

according to these researchers, in relation to initiation for work promotion, women were 

found to be less confident and persistent to apply for senior posts than men. 

Girls, later women, influenced by the societal outlooks, arc afraid to participate in social , 

economic and political affairs outside the house. Feminists, as to Measor at1d Sikes, al so 

agree with the difference in self confidence at1d self perception of men and women that they 

owe the criticism to socialization difference in boys and girls (1992). 

2.5 The Impact of these Women Cultural Roles on their Education 

Every society has its own cultural behavior"patterns which the males and females in the society 

are expected to follow which in turn influence the behavioral and personality development of 

individuals from early years of life. What we call culture affect women in various ways, one of 

which is their education. In the case of the situation of our country, Ethiopia, Feleke said, 

gender inequality in general and gender inequality in education in particular, are mostly the 

result of the norms and values with which our society defines the roles and responsibilities of 

women and men (1999). Although the importance of giving priority for educating girls than 
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boys is stressed by different researchers (King and Hill, 1993; Sweetman, 1995), in most 

societies, customarily, educating boys is assumed more benefiting than educating the girls and 

hence girls should stay at home and help their mothers rather than going to school. Based on 

what is appropriate for men and women, the latter is expected to stay at home and carryout 

their 'natural' roles. Since this assumption of the larger society is taken by women as true, it 

affects their confidence to participate in tasks outside the house, of which education is no 

exception. In education, too, even if they participate, because of their achievement and subject 

choices one can tell that they are inline with their cultural roles. 

In general , cultural influences on education of women are manifold that it has an effect on their 

enrollment, classroom participation, achievement and career/SUbject choice. 

2.5.1 Enrollmellt, Absenteeism ami Dropout 

The ways male and females are treated and brought up and the labels they receive from the 

society, color their conceptions and perceptions they have of themselves. In most societies, 

Frieze (1979) said, men are considered efficient, competent, and successful while women are 

perceived as inadequate, incompetent and inefficient in some situations. Accordingly, he 

believed, men tend to overestimate their abilities, whi le females tend to underestimate their 

abilities (cited in Derlega and Janda, 1986 :56). This tendency of being exactly what others 

expect one to be has been named by different researchers as self-fulfilling prophecy (Meighan, 

1986; Berk, 2003). It, as to Berk, emanates from what others think of us which by and by affect 

the way we behave and lastly be what others expect us to be (2003). For example, most of the 

time people may tell us that we are good at something and we will be and at other ti me they 

may tell us that we are not good at others and still we conform to it. So, the way we are labeled 

by the society affects our behavior and efforts we make·to performance that we become what 

we are expected to be. 

In relation to women education, it is not, therefore, surprising to see that women influenced by 

others ' expectation, conform to what the society thinks-education is not for them. As Boocock 

(1972) said, '" . women end up where the society expects them to"" '(cited in Meighan, 
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1986:304). Tllis, as to Kenate (2005), cal). directly or indirectly affect educational process. 

Women, complying with what the society assumes, are not interested to go to school for school 

is thought to be for men thereby limiting their enrollment rate. Genet, based on her finding , 

reported that girls because of societal outlooks are less motivated to enroll in schools (1991). 

However, the enrollment is not a problem for others like Lind and 10lmston (1990) as women 

enrollment rate exceeds that of men in some instances. But it takes longer for women to finish 

some courses than men, as there is high rate of drop out and absenteeism, which indirectl y 

affects the fiJrther enrollment of women in education. 

2.5.2 Achievemellt alld Classroom Participatioll 

Even if they come to school, women/girls are not motivated to work hard and be high achievers 

as boys. For instance, fewer girls than boys: reach university, get excellent marks in subjects 

like physics, chemistry and mathematics, gain apprenticeships and get the opportunity to enro ll 

in open universities (Meighan, 1986). According to Kenate, thi s is so because of their low self­

concept and lack of confidence resulted from their cultural backgrounds. In explaining the 

effects of culture on women schooling, Bown (1990) said that culture, which ascribes 

schooling to males, can have negative effects on efforts at women literacy. 

With regard to the reason behind low achievement, different scholars give different 

explanations; Khera (2007), for instance, noted that fear of success can be one. As to him, if 

one is afraid that he/she mayor may not be successful, this will result in tension and bring 

about failure. On the other hand, fear of success was also given as a reason for low 

achievement of girls in the school by Spender and Sarah (1980) (cited inMeasor and Sikes, 

1992: 103), but different from the explanation given by Khera. According to them, based on the 

gender ro le perception of the society, women success is considered as abnormal. Hence, 

women judge academic success as being 'unfeminine'. So, women opt, either for popularity or 

acllievement. On one hand, their achievement, they fear, bring about disapproval from the 

larger society and on the other hand, they face 'a lonely' and 'unattached existence', if they 

become a successful women. Similarly, cited by Measor and Sikes, again, the findings of 

Measor and woods (1984) witnessed that academically successful girls in their research were 
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faced with difficulties that they were 'isolated' and had few friends (1992: I 03). Meighan (1986) 

also said, "Girls who deviate Fom the expectation risk qcquiring deviant label of dominating, 

talkative, or intellectual, and an accompanying set of penalties. " Since, women most of the 

time, do not want to deviate from the norms and values of the society, as Measor and Sikes 

(1992) said, "girls may well find it more threatening to be unfeminine than to be successjitl ... " 

they are afraid in case they become successful, fear of success. 

The same is true in the case of women classroom participation. The culture which favors girls' 

stay at home, makes them feel that they are appropriate only at home and affects their 

classroom participation in the school. And when they go to school, whatever knowledge they 

may have, they are not confident enough to raise their hands to ask or answer questions. The 

girls do not participate in the class room as boys because they are afraid that if they make 

mistakes the boys would laugh at them which results from their low self confidence which in 

turn emanate from expectations of the society based on gender socialization (Eccles, 1986). 

Therefore, the social attitude towards women education is strong that it forces women to 

devote their education in favor of the social norms and values. 

2.5.3 Subject Choice 

Customarily, male and females roles are different. In describing these roles, Lobban (1975) 

said, while those expected from males are 'active, instrumental and related to the outside world , 

females are depicted almost entirely in domestic roles ' (cited in Meighan, 1986:308). Girls and 

boys brought up and used to these cultural beliefs about gender roles are influenced by these 

outlooks in the early subject decisions. There are careers which are considered to be 

appropriate only for boys or girls as learned from especially the family and schools. Kelly 

(1981) and Harding (1979) reported that in schools, based on childhood socialization, girls 

come to see some school subjects as being only suitable for one sex (cited in Measor and Sikes, 

1992:98). In relation to school allocation of different subjects to boys and girls Meighan (1986) 

wrote, "girls tend fo be given timetables allocating them to domestic science rather than to 

metal work. .. they tend to be filtered to arts rather than science subjects and, if to science, 

usually to biology rather than chemistry or physics. " (p.309) 
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Hand in hand with the subjects, culture also is found to have impact on career choice. 

According to Emebet (1998), girls are encouraged to choose careers which are linked to their 

'natural' roles of nurturing and caring. As to her, some careers are considered as typically 

women's and if men choose them, they will be laughed at. Similarly, Genet (1991) based on 

the research conducted in the country and the data obtained from the students and teachers; 

found that, in Ethiopia, nurture service related jobs as nursing, secretarial and clerical careers 

appropriate to women. Based on cultural roles, women themselves, most of the time, 'prefer' to 

learn low status jobs that are assumed to be ' theirs ' by the society. In relation to this, Kann 

(1990) stated that women, internalizing what the society assumes, choose low status jobs and 

end up in poorly paid ones without even applying for promotion. 
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CHAPTER THREE 

Research Design and Methodology 

This part deals with the research design, research context, the research participants and 

instruments used to collect data with their justification, procedures of data collection and data 

analysis. Moreover, it included strategies of validation and ethical considerations. 

3.1. Research Design 

This research was aimed at investigating the tasks/roles and expectations members of Awra 

Amba and Ater Midir communities have towards women and whether it affected the latter 

participation in FAL. For this purpose, it followed qualitative design because; first, 

conceptually it is assumed that it would allow in-depth investigation of the issue, secondly is 

an important method to study social and cultural phenomenon and to understand the people and 

the social and cultural context within which they live (Flick, 2002 and Hoepfl, 1997 cited in 

Abebaw, 2007 :29). 

[n doing so, from the different approaches of qualitative design, ethnography was chosen as it 

is an important means of learning culture sharing behaviors of individuals or groups in the 

natural setting from the point of view of the people under investigation (Creswell , 2003). In 

addition to this, as the research was concerned with assessing the significance of nature of 

culture as a determinant of behavior, this approach is ideal (Sarantakos, 2006). This approach 

of qualitative research is particularly important in areas of feminism as it is " ... a powerful 

methodological tool in understanding the experiences of women from their own point of view 

and conceptualizing women's behavior as an expression of social contexts" (Reinharz,1992 

cited in Sarantakos, 2005 :208). 
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3.2. Research Setting 

This research was based on the data collected from places called Awra Amba and Ater 

Midir. Awra Amba is found in Amhara regional state, south Gonder zone, Fogera Wereda, 

62 kilometers away from Bahir Dar on the way to Debre Tabor. The community belongs to 

Amhara and the local language spoken is Amharic. According to my informants, Enaney 

and Zumra, it has 119 households with the total population of 403 (207 females and 196 

males). It is a community which was established by Zumra, the community leader, 20 years 

back. It's a good example for other Ethiopian communities - and even beyond Ethiopia not 

only because of its gender equality but also of its work ethics, care for the helpless and the 

elderly, children rights and its social security system. In this community, women are equal 

to men and they, like men, participate in all kinds of woks and take responsibilities in the 

community, as there are no cultural barriers that force them to be otherwise. 

AteI' MidiI', is found in the Amhara region, South Gonder Zone, Lay Gayint Wereda 83 Kms 

and 146 Kms away from Awra Amba and Bahir Dar respectively. The community tribe is 

Amhara and the local language spoken is Amharic. Concerning its economic activity, almost 

all of the community members are agrarians. They grow different crops like peas. barley, 

wheat and vegetables especially potato. As to Emenashu, one of the key informants, the village 

consists of 46 households with the total population of 379 (187 females and 192 males). I 

learned from my observation that similar to most Amhara communities, women in this 

community are looked down on and given different roles in contrast to men beginning from 

their early childhood. 

The basic rationale behind the selection of the above two communities, Awra Amba and AteI' 

Midir, among others in Amhara region was that the fornier was assumed to be unique in its 

culture of gender ro les and the latter reflects cultural roles different from that of Awra Amba 

and was the nearest community to Awra Amba with F AL center functioning. 
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3.3. Selection of Research Participants 

The research participants were community elders, facilitators, women learning 111 li teracy 

centers, women not yet emolled and key informants. 

As there was no other way I could select the community elders and women not yet emolled in 

the literacy centers, I used the informants in both villages to se lect them. In the case of 

facilitators and women in literacy centers, the F AL center was used as the means of selecting 

them (in the case of Ater Midi the women in the center were selected based on information 

from the facilitators). Before selecting individual participants, I followed ' big net approach' 

(Fetterman, 1998 cited in Creswell, 2007:128)- where I "mingled with everyone" in the 

research sites (Creswell , 2007), to have a general understanding of the people - their culture 

and value. Then I, by the help of key informants, facilitators and information from observation, 

chose individuals for detailed investigation tlu·ough interview and FGD. 

3.3.1. Community Elders 

Since I was concerned with social and cultural issues regarding the role of women, community 

elders can be important inputs through which I can get deeper information about sources 

(roots) of such roles. In addition, these groups were approached because they have a significant 

role to play in the cultural and traditional practices of both communities. Moreover, I assumed, 

they can give important information on how they themselves and the community members 

bring up children. In doing so, I used criterion-sampling strategy (as recommended by 

Creswell , 2007) and selected 5 from Awra A mba and 5 as of Ater Midir. As it is important to 

make participants selected be homogeneous in order to make the discussion smooth, I used the 

representative role the participants have in the community and their knowledge as criteria for 

selection. The conmmnity elders were composed of three females and two males in both cases. 

3.3.2. Women lIotyet Ellrolled ill FAL Cellters 

Women not yet emolled in FAL centers were used as participants of this research as they, 

according to the expectation of the researcher, might have some reasons which held them back 

from learning. Snowball sampling technique was employed to select respondents for final data 
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collection. I asked my key informants in both centers to tell me two women not yet enrolled in 

FALP, as a starting point. Then, I asked these two people to reconm1end others who are 

vo lunteer and could meet the criteria and interviewed only 3(as these only were available) from 

Awra Amba and 10 from Ater Midir. 

3.3.3. Women ill Literacy Centers 

Women in the literacy centers were taken as a focal points of this research because I assumed 

that they can, in a better way, explain whether the cultural roles and behavioral expectations 

within the society affected their education or not and if they compete with men in the 

classroom and the reason behind. Accordingly, purposive sampling was used to select 8 

women from Awra Amba (as what they tell was almost similar) and 10 from the center in Ater 

Midir. The women selected were those who, according to I.ny judgment, can at best explain 

their ideas concerning the research issue in the one to o·ne interview, based on observation in 

the center of Awra Amba. However, in the case of Ater Midir, since I had no chance of 

observing the participants in the center (they were given a month leave for gathering crops in 

the field) , I relied on the participants suggested by the facilitators . 

3.3.4. FAL Facilitators 

As they know what is there in the society and critically observe the condition of both women 

and men in the FAL centers, facilitators were taken as resourceful participants. As they were 

small in number in both cases (three each, one woman and two men), all of the facilitators were 

interviewed. 

3.3.5. Key Informal/ts 

The known individuals (from the A wra Amba the founder and the receptionist and from Ater 

Midir the eldest community member and "receptionist") were taken for in-depth interview so 

that they can give background information about the communities that can be used as a 

stepping-stone for the information taken from others. 
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3.4. Instruments and Procedures of Data Collection 

In-depth interviews, Focus Group Discussion (FGD) and participant observation were used to 

gather relevant information from the respondents, as these are the methods of data collection 

appropriate for ethnographic research (Creswell , 2007; Sarantakos, 2005). Henn et al (2006) 

also said, ethnography, although basically concerned with observation, is not limited to it as it 

includes holding interviews which can be informal chats, in-depth individual interviews or in 

group situations, in this case Focused Group Discussion (FGD). 

3.4.1 In-depth Interview 

In-depth interviews were employed to collect data from key informants, women who are in the 

F AL centers, those not yet enrolled and from facilitators. · This method allows interviewees to 

talk about the subject in terms of their own frame of reference thereby helping the researcher to 

understand the respondents' points of view (Creswell, 2003). There were about four stages of 

the interview; introduction of the interviewer, interviewee telling their background, the main 

question of research and lastly, the closing up of the interview. The interview was tape (audio) 

recorded on the willingness of the respondents. 

3.4.2 Participant Observatioll 

In order to deepen the understanding of the issue under investigation, the researcher used 

participant observation. Accordingly, the researcher resided in Awra Amba community for a 

month and in Ater Midir for only 19 days as the air condition was very harsh and there was no 

hotel to rest in and buy food from. 

The observation in both communities had two stages; one and the first was to passively watch 

and listen to what they do and say, for acquiring acceptance, building trust among the 

community members and becoming "fully conversant" with the culture of both communities 

and the next was to actively participate in what they do, interact with them and ask for 

clarification (Helm et aI, 2006). It has helped the researcher from "being complete outsider to 

being a complete insider"(Creswell, 2007). Hence, when I was in Awra Amba, during my first 

days in the community, I was staying in !heir "cafeteria" and passively observing whatever 
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they were doing and saying to more effectively interact with them later. As I come to be 

familiar with their culture, I used to go to their work places and observe them by taking part in 

what they do, for instance, harvesting peanuts and threading cotton wi th the cOlmnunity 

members. I also went to their houses for observation during which I was helping the children 

with their study while collecting data. 

Similarly, in my first days in Ater Midir, as there was no place where people can gather 

together, I was wandering around the village and took part in thereby to observe what their 

culture and way of life generally looks like before directly interacting with them. But later on, I 

was able to go to field where I observed them participating in what they were doing there, 

especially gathering crops and in thei r houses, I used to. observe them while assisting them in 

sorting out dirt from crops and helping their children with their study. During participant 

observation, I was collecting whatever data were available to" throw light on" the issues with 

which I was concerned (Creswell, 2007). And to minimize the bias, during both stages of 

observation, I was referring to what was listed out previously about what should be observed 

and focused and whenever necessary, I was taking short field notes using key words to be 

explained when convenient. In both cases, my observation focused on issues like: the cultural 

role of both sexes, their cOlmnunication, their way of treating thcir children (socialization), 

their attitude towards women, etc. 

3.4.3 FoclIs Group DisclIssion 

The Focus Group Discussion was used to stimulate discussion among community elders. The 

main reason behind the selection of this method was because it allows new and valuable 

thoughts and ideas to come to the surface and it can enable the participants to clarify their 

views and opinion positions (Helm et ai, 2006). Moreover, it enables the non-talkers involved 

in the discussion to speak. In selecting the participants for FGD, I tried my level best to keep 

the FGD participants homogeneous, except for sex. Accordingly, the criteria considered were 

their awareness with the focus of the research (knowledge) aild their job (responsibility) in the 

community. So, from both communities, two males and tluee females were chosen for FGD. In 
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relation to what was discussed, the researcher prepared the FGD guide that consisted of 

questions derived from the main focus of the research. 

In both cases, the moderator was myself. In the process ofFGD, I tried to make the participants 

feel at ease by creating conducive environment and approaching them in a friendly and relaxed 

manner. That is, I was careful about my facial expression, listen to what they say and aware of 

their verbal and non-verbal behaviors. In general , the FGD involved the following stages: 

Stage I Opening 

Before the discussion was started, I briefly introduced myself, the research assistant and the 

purpose of discussion during which group rules were set. I assured the participants that the 

information they provide me with should be kept confidential; they can withdraw from 

discussion whenever they feel like it; to speak one at a time to avoid interruption and to 

forward any opinion in their mind, as there are no right or wrong answers . 

Stage II The Warm Up 

This stage was concerned with the participants' personal profiles; they introduced themselves. 

Stage III Discllssion of the Maill Topic 

Here, the main question in the FGD guide was discussed: During discussion, probing was 

highly used to make the participants clarify what was blurred. 

Stage IV Closure of the Discussion 

During this stage, I summarized and recapped the identified "themes" of the group to help the 

participants have the general idea of what was discussed so far and there by correct what was 

misunderstood. 

I employed assistant researchers who could help me in facilitating the FGD. In order to select 

the assistants, I considered their academic level and their experience in the area. Since it was 

difficult to get a full-time assistant with expertise in A wra Amba as all were expected to work 

in the union, I used one of the receptionists, Tamil', as assistant after work. Although her level 

of education was not sufficient, she had the experience of doing such things with different 

researchers who resided in the community for this purpose. To get a full- time assistant was not 

a problem in AteI' Midi!'. My key informant in the village, Emenashu, brought me Mestawot 

who was studying her Diploma in Social Science in Dessie private college and was, by the time 
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I was there, on vacation. Although Mestawot didn't have research experience, she was not new 

to the concept that it did not take her long to do what I told her as I gave both assistants 

orientation on what they do and some ethical issues to be considered while co llecting data. 

As the number of participants was manageable, the assistants were not made to collect data 

alone. They, in most cases, were engaged in recording the interview and discussion while I was 

taking notes on important points to be clarified by making eye contact with the participants. 

3.5. The Researcher's Role 

Since in qualitative research, the researcher serves as an·instrument of primary data co llection, 

and this in turn affects the validity of the research find ings, it is important for me to identify 

my personal values, assumptions and biases at the begilming of the research. 

Accord ingly, my perception of cultural roles in affecting education was shaped by my personal 

experience as a female for I was born and brought up in a society where boys and girls are 

given different roles thereby subordinating females. When I was young, there were proverbs, 

sayings indicating what the girls are expected to do, their roles, the behaviors they are expected 

to show, what will happen if girls arc educated and so on. 

Later on, for my bachelor degree, I wrote a senior essay entitled" Some Oromifa Proverbs that 

have negative impact on women education" and found that proverbs playa great role in 

socializing women towards what they are expected to be thereby subordinating them and result 

in low participation and performance of women in education. I think, my sensitivity towards 

cultural roles in affecting women in education too is, originated from such experience of mine. 

Hence, due to previous experience and work of paper on such issues, I may bring certain bias 

to this study. Although I would, to my level best, try to ensure objectivity, these biases may, I 

am afraid, shape the way I view and understand the data I collect and interpret. Thus, so as to 

minimize the effect of my bias on the result of the study, except for my interpretation, I have 

presented a lot of data in the form of quotation that will help readers to draw their own 

conclusion. 
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3.6. Procedures of Data Analysis 

In qualitative research, Creswell (2007: 150) contend, " ... data collection, data analysis and 

report writing are not distinct steps; they are interrelated and often go simultaneously. " 

Similarly, Sarantakos (2005) argues that the processes, data collection and analysis in 

qualitative research, usually go alongside. As to this writer, however, there are cases when the 

data analysis is wholly takes place after data collection. Accordingly, although I started to 

analyze data obtained from observation while co llecting data, the major part of data analysis 

was held after data collection, as it was tape-recorded. 

For Schatzman and Strauss (1973), data analysis process in qualitative research includes 

reviewing data collected, classifying it and 'making sense out of it' (cited in Creswell 2003: 

203). As to these scholars, researchers using ethnographic approach are, particularly, expected 

to describe patterns and themes in detail fi-om the point of views of participants and then to 

interpret and report in narration form. Thus, in analyzing the data obtained t1uough interview, 

focused group discussion and observation, I followed the same procedure as Schatzman and 

Strauss and used three 'aspects' of data analysis namely description, analysis and interpretation 

as suggested by Wolcott (1994b) (in Creswell, 2007: 161). 

Before going to description the first thing I did was reading and managing the data as these are 

a good stepping stones to· commence description in ethnographic research (Creswell , 2007). 

Then, as a first step of data analysis, I described what I observed in the communities and the 

general social setting focusing on main events and reflecting different perspectives of the views 

of participants. 

Then, the second step was analysis. As to Krueger (1994), the analysis process includes 

bringing order to data, organizing what is there into patterns, categories and basic descriptive 

units there by reducing it to be manageable. In this procedure what is described previously was 

highlighted and sorted. The most popular analysis procedure, mentioned by Wolcott (1994b), is 

the search for 'patterned regularities' in the data (Creswell , 2007: 162). Accordingly, themes 

were identified and classified based on the basic questio·ns and the larger database taken from 

different means. 
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Proceeding to the third step, interpretation, I gave meaning to the data co llected depending on 

what I have observed and understood and based on what is there in the books. As Creswell put 

it, " ... provide interpretation in light of their own views or views of perspectives in the 

literature" (2007: 192). 

To make the data collected from different sources credible, I used triangulation. Triangulation, 

although important in both qualitative and quantitative stlldies, is more a method-appropriate 

strategy for credibility of qualitative analysis (Bogdan &Biklen, 1992). It even becomes an 

alternative to traditional criteria like reliability and validity (Denzin, 1978). According to him, 

there are four types of triangulation-Data Triangulation, Investigator Triangulation, Theory 

Triangulation and Methodological Triangulation. Among these, I used methodological 

triangulation that involves using more than one method to gather data as I used FGD, interview 

and Participant Observation to collect similar data from different sources. 

Finally, what is acquired through all steps so far was presented in narrative form with extensive 

quotes of words from the respondents . 

3.7 Strategies for Validation 

In order to make the findings of the etlmographic research trustworthy and credible, the 

fo llowing strategies, recommended by Spindler and Spindler (1987) (cited in Creswell, 2007: 

217) and Creswell (2003, 2007) were employed : 

A. Prolonged observation and contextualization- in observing the research population, I 

made every effort to understand what is observed from the local point of view. 

Moreover, in order to make it reliable, the observation was repetitive and prolonged as [ 

spent ample time with the people under investigation. 

B. Use of detailed description with ' quotes- in interpretation of the data obtained, I 

narrated and described what I saw using direct quote from participants so that the 

readers, while reading, would have the picture in iheir minds and feel like being there. 
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C. Consideration of ethical issues- to make the research findings trustworthy, ethics were 

considered as crucial part of the research. Particularly, I respected the information right 

of the participants by making the research objectives clear to them before collecting 

data. Before I leave the sites, I wrote the data collected briefly and gave to the 

representatives of the community to check and confirm its accuracy. Moreover, I 

respected the culture of both communities, example by wearing clothes appropriate for 

the place. 

D. Focusing on the native view- through in-depth interview, Focused Group discussion 

and Observation, the native view and reality of the participants were obtained. Besides, 

informants were used in systematic fashion to extract knowledge about local view of 

events and issues related to the study. 

3.8 Ethical Considerations 

As the perspective selected for this research is qualitative, the importance of ethical 

consideration is undeniable (Locke et aI, 1982; Marshal and Rossman, 1989; Merriam, 1988 

and Spradley, 1980 cited in Creswell, 2003:201). Consequently, for the purpose of this 

research, the following were employed: 

1. The research questions were articulated verbally so that they are clearly understood by 

the participants. 

2. The purpose of the research was described to the participants before taking any 

information from them. In such case, respondents were not deceived about the purpose 

of the research findings. 

3. At the beginning of data collection, the participants were told that they could leave 

whenever they feel like it and if they were not willing to continue. 

4. The participants' rights, interests and wishes were considered while collecting data . 

• :. The right to privacy regarding their private life, sensitive issues or answering 

questions they dislike . 

• :. The rights . to anonymity- respondent' s' contribution remained anonymous. 

Besides, in the analysis and interpretation of the collected data, all the names 
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indicated are fict itious but the founder and the receptionists of the Awra Amba 

community . 

• :. The right to confidentiality; the participant's involvement in the research were 

not made available to other people. 

In addition, I prepared the highlight of the transcription of the data co llected tlu'ough different 

means and showed to the community representatives to basically confirm its accuracy (In fact , 

in A wra Amba, I was made to promise to do so, before entering the community for collecting 

data, as they refused to let me in otherwise). 
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CHAPTER FOUR 

Data Presentation, Analysis and Interpretation 

4.1 Arrival and Reception in the Research Sites 

A wra Amba 

On my way to Awra Amba, I was frustrated as I had never been to thi s place before. I took the 

bus from Wereta to Amed ber (now Alem Ber). Since I was informed that the way to Awra 

Amba is in the middle of Wereta and Amed Ber, I told the driver to drop me on the way. I got 

off from the bus in front of the advertisement which show the direction to A wra Amba and 

started to walk to that direction. I walked for 30 minutes when I came across a vi ll age with 

clusters of houses made of mud-blocks and covered with grass then I thought this must be 

Awra Amba village. Yes it was because I saw the welcoming note to the village in front of me. 

Then, I came across a boy not more than 15 years old and asked him whom to contact and how. 

He carried my bag and took me to a guesthouse, a grass roofed hut and called two women, 

Enaney Kibret and Tirusew Fente. As soon as they came, they greeted me warmly and told me 

that they are guest recipients. Then I introduced myself and briefed them the purpose of my 

visit. At first they were uncomfortable because many people go there and studied them and 

interpreted what they say in the wrong way thereby dispatching negative image of the 

community. Besides, they promise to bring the copy of the research they wrote, but no one 

brought one yet. 

After silence for a while, I assured them that I would give them what I wrote before I leave the 

place and promised to provide them with a copy of the research after graduation. Agreed on 

this, they showed me my rest room in which I rested until my departure. From my first arrival 

till I leave the compound, I felt the people were hospitable and cooperative who were willing to 

give any kind of help I asked for. 
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Ate,. Midi,. 

AteI' MidiI' was the other research site which was the focus of this research. It was selected in 

such a way that it was the nearest community in which adult education is functioning. After I 

was to ld that there is no any kind of adult education in Wereta, I went to the education office of 

BahirDar to ask if there is one in the region. From the people in the office, I was informed that 

Amhara Development Association (ADA) being with other organizations was rmilling adult 

education in seven Weredas of the Amalu'a region. So, I went to ADA to ensure that what I 

was told was true. The person responsible for this was Ato Girum. 

After entering his office, I introduced myself and briefed him the purpose of seeing him. He 

greeted me warmly and told me every information about the program. He said that the 

programs are running in seven Weredas of the region. Out of which, he commented, the 

literacy centers in Lay Gayint Wereda as the nearest and most accessible of all. 

The next day in the morning, I started my journey to Nifas Mewucha Town (the capital of Lay 

Gayint Wereda) to see Ato Kibiru Tamirat, the adult and women empowerment program 

coordinator of the Wereda. I reached the town at around 1 PM and directl y went to the 

coordinator's office found in the education office of the Wereda. I introduced myself and what 

I was there for. He welcomed me warmly and promised that he would do whatever I wou ld like 

him to do. He gave me information on the number of centers in the Wereda, their distance and 

accessibility, the weather condition of the place, whom to contact, etc. Based on the 

information I got from him, the center found in Ater MidiI' gote (Village) -Titira center was the 

one I selected from the four centers (Titira, Abegstie, Barziba and Wliha MidiI') found in the 

Wereda. So, the next morning I took a bus from Nifas Mewucha to go to Ater Midir, which is 

45 km away from the former. I reached there late in the morning and since the village was not 

visible right from the main road, I went through a jungle of trees fo r twenty minutes when I see 

houses made of grass and wood gathered together, it was Ater Midir. Right in front of the 

village, there were Offices. So, I went there and asked the Kebele administrator for Ato 

Geremew who is the coordinator of the program in the center. As he was not around, the 

Kebele administrator asked me if I want to meet Emenashu, a "receptionist" of guests who go 

there for different purposes. I agreed and met Emenashll. As soon as she came she introduced 
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herself and I also did the same and told her the purpose of my being there. She, happily, agreed 

that she could help me in every aspect I needed till I leave the place and invited me in the 

house where she was living with her families. As she knows the village very well, she helped 

me by doing what she could for herself and by introducing me with responsible persons where 

she couldn't. As there was no any place to rest in and to eat food from, I was staying, as one of 

their children, with the family of Emenashu without any problem till I leave the village. 

4.2 The Names and Foundations of the Communities 

A wra Amba: Its Name alld Foundatioll 

The Awra Amba community which is found in south Gonder Zone, Fogera Wereda, Woji-Arba 

Amba Kebele, Turegn village is surrOlmded by different villages (Goloch) like Tizab, 

Maksegnit (Woji), Jib Gudguad and Arba Chane in all of the four directions. 

As to Zumra Nuru, the founder of the community, the name Awra Amba is derived from the 

Amahric phrase' Awraw Embi Ale '. Zumra said that there was a wild sea animal which Zumra 

refers as 'Awra' which came from the nearby river and settled at the place called Turegn (now 

Awra Amba). The villagers living at that time didn't like the animal and hence started to chase 

it but the animal refused to go back to its place. Then the people said Awraw Embi Ale; hence 

Awra Amba. On the other hand, Zumra confessed that although this name is the original name 

of the village, once up on a time people used to call it Arba Amba assuming it as the right 

name of the place until FINNIDA came to that place. FINNIDA is an international NGO which 

went there to develop the underground water. As, during that time, the name of the place was 

Arba Amba, the people working for this NGO asked the villagers what the name means. Old 

peoples and religious leaders told them that it was not the original name criticizing the young 

generation for the change of the name Awra Amba. From that day on, Zumra said, "As we 

came to kllow that Awra Amba is the original historic name of this place, we are using it till 

this day, thanks to FINNIDA ." 
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The· other informant from the Awra Amba community, Enaney, said that while Awra Amba is 

still the name given to people living in the Turegn village, the name Arba Amba still exist as 

the name of the Kebe1e, as Awra Amba is found in Woji- Arba Amba Kebele. 

As I heard from different people in the area and interview I had with him, I have understood 

that Zumra is the founder of tillS community. As to him, he started the journey to four different 

directions at the age of four. When he was a four year child, he observed his mother 

overburdened by in and out of the house works. His mother and his father work in the field the 

whole day, while his father's work ends in field , that of his !'nother continues till mid night. In 

his words: 

As a kid I observed how my mother had a heavier workload than 

my father. Both spent the day equally working hard in the fields. 

My father 's tasks ended up right in the fields while my mother 

continued working until late in the evening. Her job at home 

started with washing my father's feet soon ajier they reached 

home. 
Little Zumra worried if this was the case only in their house, but it was not long when he 

understood that what was there in their house was also there all over the village where he was 

grown up, Estie. Although this, women equality, was the basic reason behind Zumra's 

founding the community, there are three other "objectives"; children rights, care for helpless 

people because of health or age and eradication of jealousy, . theft, revenge and murder to live 

heavenly and peaceful life. 

Since he was young when he understood this, he waited there till he was thirteen years old and 

went to Gojjam, Wollo, and all over Gonder for five years to find people who can be with him 

to achieve these four "objectives". The five years ended with no one sharing his idea. Then 

although he came back to his family, married and for some time lived being a farmer, on 

seasons when there is no farming, he went out to the nearby Weredas to find some followers to 

his four "objectives". After some years, he started to have people who can share his concern 

from neighboring villages. As to Zumra, there were sixty family heads who agreed to be with 

him at first, before the community was founded. But later on, as the idea of Zumra was 

abandoned by all society around him, many followers l'efrained from him, being afraid of 

rejection from other members of the societies. However, in 1972, 19 peoples formall y 
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establi shed Awra Amba community with common value, norms and principles and it was 

introduced to the world in 200 I through dispatch in the media. As to Zumra, after the 

cOlmnunity was founded, there was instability because the people who didn ' t like Zumra 's idea 

were go ing in between the then government and themselv.es. Hence, from 1988-1 993, they 

were living in southern part of Ethiopia as refugees. It is after 2001 that they started to live 

stable life in the Turegn (now Awra Amba) Village. 

According to Zunu'a and Enaney, in Awra Amba communi iy, there are 119 household heads 

and a total population of 403. In the community, there are two ways to become a member: 

community membership and union membership. If one wherever he/she lives accept and respect 

the norms, values and principles on which the conununity was founded, he/she can be member 

of the cOl11l11unity. In the case of Union membership, which was established in 1986, one, as a 

member has to work (8am-1 pm in the morning and 2pm-5pm in the afternoon) together with 

other members for common benefits to be shared once a year besides to hi s/her community 

membership. So in this case (the latter), members must live in the Awra Amba compound. As 

to the receptionist of the cOl11l11unity, from the total population, the union members are 368 

while the rest 35 are only community members. 

AteI' MidiI': Its Name mulFolllulatiol! 

The Ater Midir commlmity which is found in south Gonder Zone, Lay Gayint Wereda, Titira 

Kebele, Ater Midir vi llage is surrounded by different villages (Gotoch) like Damot, Gina 

Mewocha, Medeb and Mikire in all the four directions. Its name as to the eldest person and one 

of my informants in the village, Ato Abebaw, came from ye ater midir (literally means a land 

covered by peas). Explaining the story, Ato Abebaw said, "There was a man who used to live 

in the p lace, now AteI' MidiI'. The person saw peas; since the place was mountainous, people 

around the village see the land covered by peas and called it 'A teI' MidiI' '. " As to this old man, 

although he does not remember the exact date of its foundation, he assumes that the village was 

fow1ded during King Haile Sillassie regime. 
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4.3 Women Cultural Roles 

AwraAmba 

Zumra Nuru Mohammed fOlU1ded a village based on ideals of equality. Among the fo ur 

"objectives" Zumra went out with, the first and the most important was women equality. As to 

Zumra, his mother was not only overbun;lened by in and out of the house works but also 

undervalued. Even, he said: 

My mother and father spend the whole . day in the farm field, 
when they come back home my father's work ends in the field 
while that of my mother's continues in the house. Soon afler she 
arrived home, she has to prepare food, make coffee, nurse the 
children, grind mills and wash my father'sfeet, etc. 

When he was young, only four, he also noticed the status difference between men and women. 

In spite of her " inclusive" role both in and outside the house, a woman is looked down in the 

society where he grew up. He worried, "0,')' 7\'}~ Cf"'7tL·h an~' 7t'}.l'. hl1'ff I'''''l.;:l'.en·)' 

9u111,l'1, 9u'}~. '} ~()l.? "{why are women perceived as care givers while men as masters?}. He 

said that among the four tenets he went out with, the most important starting point for the 

establishment of the community was women equality. He claimed, "Women are mothers and 

men are fathers, hence both deserve equal respect. " 

Moreover, he affirmed, there should not be distinct roles for men and women except what is 

given by nature-reproductive role. In explain ing the reason behind his saying this, he said: 

God didn't create distinct tasks for men and women. It is our fore 
fathers and we that created and lived with it. Of course, men and 
women have distinct roles given by God. For instance, 
reproductive roles like pregnancy, giving birth and breast­
feeding belong to women. Apart Fom this, women can do works 
culturally ascribed to men and men can do works culturally 
ascribed to women. That is how we can develop our country and 
ourselves. 

Regarding the gender role, Enaney in her words said, "M,(J).6· ~,9uf] "'7VnLO·n (J).0'T' fit­

f'lI" ;:l"} 7, '}11. ?;:l''} oooL + ,l'!l,L 'I ~,.e .l?lIr:: " {women and men in the community work 

based on their ability than their sex}. That means, one of the interviewee from the FAL center 

said that if the man is good at baking' injera' and woman on weaving, they do this way. What 
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matters, according to the participants, is whether the person (woman or man) is fast at doing 

the work whatever it is. In explaining if their children face any problem in do ing all kinds of 

works, one of the women dllfing FGD claimed, "r ~,:"9" h<i: 78 11:" ht\,t\ 

otl'l"/'C: htl~·,,:r;fCJ). ~?"C' u·t\·'}?" {It .. I'IlI<' MY.'1· l CJ)'}~9" If', (d, 0'ffli'CJ):}?" 

fit- 1'1.1'1<. :"'''/C ~,J','11'O'f;fCJ). ?,,: : "(Since all the community members, from their early years 

of age, teach them to do all kinds of work regardless of their sex, there is nothing that 

challenge boys and girls not to do so, but their ability). 

In Awra Amba community, it is common to see men and women working together in all 

activities. As one of the elder woman during FGD said, "except reproductive roles which is 

given to women by nature, here, there is no work division between men and women." In the 

comm unity she continued, "CJ)'}}!. :1: CJ). ,/ J',"'.<\II· : h '} :~t- J',,:J"/ t-II' : J',t. :""", lIb·f, :"'9" 

.PC ... II·: i'iO'f J',1'It-II· ::" (the men fe tch water by pot, bake" injera", thread collon and women 

plough land and participate in manufacturing clothes), 

As to my observation, I saw man baking ' injera' as ' well as hi s wife (see picture I). 

Furthermore, I witnessed women ploughing the land as perfectly as the men (see pictllfe 2). 

Generally, women do what men do and vise versa and they do it appropriately. This has two 

advantages, as to all of participants, one is as they both work together, there will not be any 

work left aside for men or women. The other is, as they both do all kinds of works, in the 

absence of one (men or women) the other will not need the neighbors to do something the one 

could have done. Accord ing to one of the male community elders, "CJ)'}.<\. rV,' hl\,11 1 1\,.), 

7,ll'l·tI~ 11'ooP"tI~ '0" 1lfl,')' ~':rfl;f"/C?" 1 CJ)'}.<\· 9" O.If'} 1\,:1: rllT9" ,Oil" 

tlJO:'} llooOD'111 1lfl,·)· 7,'}~t- 7,'}.<\.,:J"/cM· CJ)J',?" CJ)1' 7,,}.<\.I'It-II·)· ~,J',1I9",}9":: " (if 

the husband is away, leaving the wife alone' with the children, she will not beg the neighbors to 

plough land. Similarly, the husband, in the absence of his, wife, will not beseech the neighbors 

to bake" injera" and prepare" wot" so as to feed his children). 
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Picturel. The A wra Amba man baking "injera" 

Picture 2. The A wra Amba woman ploughing land 

48 



During my stay at the village, I used to go to different people's houses. As indicated above, 

they share work among themselves. All works, in and out of the house, are concerns of both 

men and women. For instance, both men and women engage in different field works the whole 

day. After work, in the evening, when one (woman or man) bake "injera", the other (man or 

woman) do other work (example: weaving, etc) based on the ability of the person to do that 

work. If one goes to Awra Amba on Tuesdays, the first thing that he/she might corne across is 

a big tree under which men and women engage in spinning activity (see picture 3). As to my 

informants, the income gained from this, is for the elderly community members who are in the 

elderly care center. 

Picture 3. The Awra Amba males and Females in spinning activity 

Beyond the absence of divisions oflabor based on gender, in Awra Amba community, women 

have equal rights as men. I witnessed that women and men were equal in all respects; there is 

no men superiority and women inferiority. All women participants reported that they have 

equal rights as men. As one of the women said, "Unlike in other communities, our men do not 
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oppress us and we have established a tradition of correcting one another 's mistakes through 

discussions. " All of the participants said that both men and women are equal in all aspects that, 

in the community, both are breadwilmers. 

Furthermore, women have equal rights in using resources and making decisions both in the 

house and the community ·level. Zumra said, "Since the society believes that women are wise 

by nature, women representative outnumber men participants whenever decisions are made 

which is not the case in other societies." Regarding resources, as to most of the participants, 

the Awra Amba community believes that women are wise in use of resources. For example, 

one of the FGD participants affirmed, women are known for saving money, ""']unI.On·: (),+ 
nll·n ~1f.f·11 7,Cj ~,m:l"I'9" fI.e 1'';. 7,,}~1f'/ :}~ f?,'Cjtu 7,~o· r .I'll':" 1'}IH19" If~ 

,}1I I. ,). ~1.elJtj'}9" ! "(The community believes that women are good at keeping and using money 

properly; it will not be wasted, as they are excellent in saving). 

Ater Midir 

In the Ater Midir community, women, as is the case in inost part of Ethiopia, are expected to 

do what is there in the house. Although they take part in the out of the house works such as in 

the farm field with their husbands, most of the time, they do house chores like preparing food, 

cleaning the house, looking after their children, fetching water, gathering fire wood, and so on. 

As Emenashu (the "receptionist" in the Ater Midir) said women help their husbands, especially 

during sowing and harvest seasons, the burden of both men and women is greater in the farm 

field . But the burden is more on women than on men as the whole work in the house awaits 

them when they come back from the field . 

I saw the same thing during my observation in the village (it was harvest time) . For example, in 

the house I rested for the research, late in the afternoqn, women come back from the field 

carrying farming material s with their husbands. As soon as they arrived home, the woman first 

boils water to wash her husband's feet then stali doing other house works and go to bed late in 

the evening while the man stay around the fire place without any work and go to bed whenever 

he wants to. 
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All of the respondents agreed that the community expects girls to show some behaviors 

different from that of men. The girl should show the behaviors the society assumes as "right" in 

order to get husband. As one of the woman in the F AL center said, "A girl shauld listen ta what 

'Others say, shauld da what she is tald to, shauld be shy, and shauld nat be seen 'Outside the 

hause sa that her families are respected." 

There are distinct roles expected fi'om men and women in this community. That is, women do 

what customarily is women's and men do what is theirs. Most of the respondents reported that 

women and girls in the area, usually, do works in the house and men in the field. Although for 

some of them, doing one another's work, especially simple ones, is normal, others strictly 

believe that it is impossible and inappropriate to do so. Concerning the latter idea, Ato Ababaw 

said, ", .. it is a shame far a man ta enter int'O the kitchen and help his wife, even if he is willing 

ta da ii, the wife will nat let him ta da her wark because it is nat custamarily and she is afraid 

'Of the neighbars that they wauld laugh at her. " This idea matches with what, Eccles (1986) 

said, " ... assimilatian 'Of culturally defined gender rales can have such a pawerfiil effect an 'One's 

view 'Of the warld that activities classified as part 'Of the appasite sex's rale may be rejected." 

Similarly, one of the women who are not yet enrolled in the FALP noted, "It'1- nai· UJ.tYf' 

ani:' n~·c }, '}Jf. },M· f'D?II<.i· II}, ~ J,.eif'JA '{fln ! },~ flit OY:O' 1I.7fl Wflfl" 

;'ij;?lItJ·::. "(It is apprapriatefor wamen ta wark in the hause and men in the field. I cannat da 

what men da and am ashamed ta let my husband in the kitchen). The women said that in the 

area, since they are not used to it, they do not want their husbands do women's work. However, 

as to Rogers (\980), a woman refuses to ,allow her husband to the kitchen not because she 

afraid of the custom but to maintain control over what she has been encouraged to call her own 

as she was, since young, repeatedly told that it belongs. to her. However, i do not agree with 

Rogers, as I strongly believe that they do so not with the intent of controlling over it as Rogers 

said, but because they are afraid to violate the norm and the tradition and hence despised by the 

people around them. 

In this community, although women take part in some of the works of men, the later never take 

part in what women do. However, with growing awareness, the community members are 
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coming to consider doing women's work as normal. Ato Ababaw said, "Although nobody tried 

it till now, there is a feeling that it is normal to do women's work for most of the men in this 

community." Women interviewees have shared this idea. According to these respondents, such 

improvement is the result of the awareness creation work of the govenmlent through the 

Kebeles and Edir gatherings. Neveliheless, as to me, seeing real change requires much more 

effort than what has been done so far. 

Women and men do not have equal status in the house or at the community level. In both 

cases, women play secondary role next to men. As all of the participants reported, men are the 

breadwinners. As indicated by Bernard (1978), in most ' cases, the family are culturally 

differentiated that men take the pride in the family role of 'breadwinners' and 'good providers', 

women's contribution seen as supportive and "auxiliary" to the head and are left 'behind the 

scenes ' (in Ferree, 1984:58). One of the women from the. community elders during FGD said 

that except decisions related to women's work, all other important decisions in the house are 

made by their husbands. Issues like; whom to educate, when, how much agricultural product to 

sell , what to do with the money, to give a daughter for marriage and to whom and even 

education of the wives, etc. are decided by their husbands . In almost all high status areas, it is 

the man who is a master and superior than a woman. This gues with what Rogers (1980) said , 

"In most cultures, it is shameful for a husband to earn less than his wife, to be less tall; for a 

wife to have a stronger personality or greater intelligence"(p. 38). Regarding community level 

decisions and responsibilities, although there are few women, it still is a man who's is 

prioritized. 

In the management and use of resources, most respondel1ts noted that the ones who are 

legitimized and prioritized are men/ their husbands. But, in cases where husband is not there or 

unable to manage, it is the woman who takes the responsibility. 

As can be inferred from the above discussion, there is a clear difference between A wra Amba 

and Ater Midir communities in the roles they attach to women and men. Accordingly, in the 

former community, both men and women have the same role and equal status in the house and 
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at community level where as in the latter there is distinct roles based on which women are 

subordinated and given a secondary status in all aspects of the family and community matters. 

4.4 Women's Socializations to the Culturally Ascribed Roles 

a. Family 

All of the participants in Awra Amba said that family has a great role to play in shaping the 

children in whatever way (good or bad). Since the community was established based 

particularly on women equality, female children are brought up in such a way that they are the 

same with the male ones. As one of the F AL faci litators said, "". in our society, children are 

brought up having equal status- they are seen by their mothers and fathers just as children, not 

as males or females. " Similarly, one of the community elders said, "from the beginning, the 

idea of boys and girls is not there in our minds, rather we see them as our children and as 

equal. " So, as to all of the respondents, children grow up getting the same treatment, doing the 

same job, having the same status and behaving in whatever way they like. In this case, the role 

of fami ly is to socialize the children towards the same role where they work together than 

towards only one's gender role and behavior. As to my observation, in Awra Amba it is 

common to see that young boys and girls in the community playing together in the field and 

both of them play without being afraid of the family , until they are tired. 

All of participants in Ater Midir also agreed on the idea that family plays a vital role in 

socializing children to different things including their gender roles . Quite opposite to the case 

of Awra Amba, they said that in the area girls are expected to carryout house chores with their 

mothers while boys go out with their fathers to work in the field . The mother is responsible for 

preparing their daughters to be "proper woman" as defined by the culture. Little girls are 

staying in the house learning their cultural roles from their mothers and boys, usually, spend 

the day playing in the neighborhood. As one of the women not yet enrolled said, "we bring up 

children in such a way that the girl to be a 'typical woman ' and the boy to be a 'typical man. '" 

In the evening, as to my observation, is the case of young children, young girls help their 

mothers with house work while the boys stay around the fire with their fathers. 
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Most of the respondents reported that when compared to boys, girls are given subordinate 

position that, as to one of the facilitator, "when girls are to do something which is 

"inappropriate" as to the custom of the community, the family discourage them by saying 

'J, '}'J. '} ;, '}/f OJ'},If.f1" J, '},If. V !.tM'(even the boy is not asking this) which make the girl 

lookdown at herself and develop low self concept. " 

As I have observed in most of the houses I went to, girls do not come out in to the to the 

"saloon" when strangers come. They are shy and afraid to speak with strangers. Regarding this, 

most of the community elders confessed that this is how they socialize the young children. 

However, one of them argued, " ... recently we are rearing our children equally as we 

understood that keeping girls in the house and looking them down is wrong and hurts their 

feelings." Contrary to the case in Awra Amba, as to my observation, the young boys and girls, 

although can play together, the girls do not playas much as they want because the custom 

doesn't allow. 

In a nutshell, expectations and perceptions of the family based on sex affect the outlook 

women have about themselves thereby hindering them from actively participating in areas they 

were told belongs to men, including educational matters. Referring to African context, 

Kolawole(l998) said that the traditional conceptualization of women as reflected by significant 

others, particularly one's parents affects all areas of women's life including access to education 

as it result in women's internalization of negative values and images. 

h. Teachers ami Schools 

As to the facilitators (based on what they experienced in other schools), in most cases, teachers 

can influence students in such a way that they expect different behaviors from boys and girls, 

give different kinds of assiglm1ents to boys and girls which is in line with their cultural roles 

and give different treatment to boys and girls in the school thereby influencing them to develop 

different personal values and perceptions, hence their educational activities. But in the case of 

Awra Amba, as to most of the participants, since the children when they are young (up to grade 

four), learn in the school built by the community, they are not influenced by the teacher and the 
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school as they pass tIu'ough the culture where there is n6 gender role sociali zation. And in the 

FALP of the community, since all the fac ilitators and the center belong to the community, there 

is no such problem. Here, as one of the faci litators said, " ... When we facilitate, the women and 

men participants do not show different behaviors, we also do not expect that; just because of 

their being women or men, there is no different treatment and expectation fi'om our part. " As 

all of them said, what is called men and women is forgotten . 

In the case of Ater midir, except the facilitators, all the other respondents doubt if the school 

and teachers perpetuate gender roles . Ho.wever, the facilitators believed, the teachers and 

schools as socializing agents that obviously transmit the basic knowledge, skills and values of 

culture including roles and behav iors expected from one's sex. Students, boys and girls learn 

many things indirectly from what the teacher says and how she/he acts and from what she/he 

expects. Moreover, teachers some times directly, reflect what is there in the society. Regarding 

gender roles, the facilitators said that teachers usually expect girls to answer questions related 

to house chores. As one of them claimed, this also happens in literacy centers, "I always ask 

women what is women's and men what is theirs, culturally." In the school, Dolphyne(l99 1) 

emphasizing the teacher as an important socializing agent, said that by encouraging them to 

follow so far as role prescription, teachers affect efforts to be made by women towards thei r 

education. The influential socializing role of teachers towards gender roles and their impact on 

the views of women with regard to their educational matters is supported by Hatchell (1998), 

she reported that while expectation of teachers can serve as a form of encouragement, negative 

expectations can be a powerful source of discouragement. 

Generally, the schools as miniature society with its workers, as one of the socializers, reflects 

cultural situation which in turn influence the woman perceptions and beliefs about education. 

c. Media 

In Awra Amba, most participants said, they have no idea if media socializes children towards 

their cultural roles. What they tell as a reason is its absence in the area. Although numbers of 

the community members have radio, the 'participants could not tell if it has any effect on 
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acquainting children with gender roles. Exceptionally, however, woman fac ilitator believed 

that what is dispatched tlu'ough media has higher probability of getting acceptance and being 

followed. Hence, she said , media has positive and negative outcomes. As to her, though media 

have different advantages, especially, television teaches children bad behaviors and actions. 

She said, n .. .just to transmit some thing important, it exposes individuals to different 

undesirable behaviors on the way like cruelty, killing each. other, jealousy which completely 

are forbidden by the society. " So, as to her, through media there is a possibility for children to 

learn different things including gender roles and behaviors. 

All participants in AteI' Midir said that they do not know if media socialize women towards 

gender roles. As one of the women in the F AL center noted, there is rad io in almost 

everybody's house and people in the area li sten to it because whatever dispatched via rad io is 

reliable, n ... but we do not know if it has any effect on gender. " 

Even though, most of the participants of Awra Amba and all of the participants of AteI' MidiI' 

believed that media has no influence on gender socialization, I think that media as means of 

transmitting the views of the larger society resulting from the reproduction of dominant 

culture, can not only socialize women towards their gender roles but also result in women 

inequalities converted into differential academic opportunities. 

d. Religion 

More than half of the pariicipants noted that religion as the strongest agent of socialization. 

Because they said that whatever transmitted through it, can at best be accepted by the people 

fo llowing it. It plays an important role in teaching its followers different issues. Although there 

is nothing that can be considered as religion, they said, they were told by their fathers and 

mothers that in all religions women are looked down. One of the participants from the center 

during interview said " ... especially Islam religion looks down at women that they are not 

considered as human beings but as objects." Moreover, as to the rest of the respondents, 

although there is none around the community, the founder of the community told them that all 

religions do not see women and men equally and make the children grow accordingly. 
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All the respondents in AteI' MidiI' also strongly argued that religion couldn ' t be an agent of 

gender role socialization. To the contrary, as to most of the respondents, religion is a means of 

helping the chi ldren grow up with good behavior, in this case, to bring about gender fair 

society. 

Although the extent varies, I believe that all religions directly or indirectly socialize women 

towards their gender roles thereby subordinating them. In most religions, I can say, there are 

tasks/ roles that women can do and cannot do which can convey the low status women have in 

the eyes of religion. Taking as an example the two dominantly fo llowed religions in Ethiopia, 

Christianity and Islam, can be sufficient in this case. From my experience, being Christian, I 

know that the custom of baptizing the baby boy at 40th
, and baby girls at 80th day emanate from 

the idea that it takes longer for girls than boys to purify. Andromeda (1968) also shares my 

view on the date difference in baptizing of boys and girls and the reason behind. Besides, 

whatever knowledge and training the woman may have, she is not allowed to preach on the 

stage. The same is observed in the case of Islam that women are expected to cover their hair, 

even face in the presence of men and are not allowed to higher religious positions and excluded 

from preaching in pubic. Hence, these assw11ptions of the religious institutions in one way or 

another, I think, attect women perceptions ' of themselves and their roles in the society that in 

turn affect their initiation and efforts towards educational matters. 

e. Peers 

All of the facilitators believed that peers could be considered as social ization agent that if one 

violates what is respected and valued in area, his/her friends would criticize him. As to one of 

the facilitator, "in the neighboring societies, if a man does women's work, he will be despised 

and if the woman does the work which is considered as man's, she will be laughed at. " The 

other fac ilitator argued that peers transmit what is being said in the fami ly. She referred the 

case in Awra Amba as an example. In the community, she said, since boys and girls are 

considered to be equal and there is no division of role between them, if one of the community 

member violates thi s, he/she wi ll be laughed at or at least frowned up on. So, peers can act as 

socializing agents in such a ways that they appreciate the one who respect the norm and values 
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of the area and ridicule the one who goes against it. Similarly, Eccles (1986) said, "peers can 

influence others by providing or withholding support to what others do." 

All of the participants in the Ater Midir, too, said that peers influence what a person does and 

how he Ishe behave. As one of the participant from women not yet enrolled noted, when she 

was young, if the girls laugh aloud or stretch their legs to hit their friends , the other friends, 

boys or girls, will tell them that they should not do these as it is not appropriate for girls. This 

also is reflected in the case of older men and women. In the area, women do house works 

while men field works, and if a woman tries to do some work that customarily is men 's, people 

in the neighborhood would laugh at her. As to Kolawole(l998) women, in some parts of 

Ethiopia, are strictly forbidden from ploughing land and threshing crops and are frowned upon 

by their peers because of myths that women involvement will reduce production. Hand in hand 

with thi s, one of the women in the literacy center in explaining what she came across in the 

community, said: 

Once up on a time, a woman, a wife oj a farmer in the 
community was forced to plough land as her husband died and 
there was no one to take it over. People who saw her ploughing 
land not only laughed at her but also cursed her because they 
assumed if as the sign of bad thing that is going to happen in the 
village. 

It was not long, she continued, when that woman farmer stopped to do so. The same is true if 

the man attempt to do what women usually do. As one of the facilitators said, man fetching 

water in the area is now normal, but if one is seen while cooking 'wot' or making 'inj era', the 

people in the surrounding area would call him "ft;rfl,-l'''(literally means womanish) which can 

make the person not to try that again. 

In both cases, peers influence each other, of course positively or negatively. So, I also believe 

that peers at any age, would influence what one does and how which can also be true 111 

relation to gender socialization and hence to women participation in educational matters. 
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4.5 Women Feelings of their Roles 

AwraAmba 

There is no culture that looks down at women in Awra amba; women and men are 'two sides of 

the same coin'. In this community, all of the participants said , there is nothing that hurt the 

feelings of women. Females from their childhood are brought up having common roles with 

the boys. They do all jobs (in and out of the house) full heartedly and with confidence. As to all 

of the participants, they do the works outside the house as perfectly as they do what is there in 

the house. All of the participants noted that their culture gave them motivation to participate in 

all kinds of jobs confidently. In explaining what they feel about their roles, all of the women 

said that they are excited and are leading a happy life as the physical hardships and the socio­

cultural attitudes that most Ethiopian women experience throughout their lives is non-existent 

in their case. One of the women from the F AL center even said, "we are happy that we are 

equal to our men and as we do take part in all activities that men do, we feel that if we try to do 

something we do it as perfectly as themselves. " More often than not, most of the women 

participants stressed that it is the women themselves who are responsible for their subordinate 

position because if they believed that they have every capabilities and tell themselves that they 

can do something, there is nothing which hinder them from doing that. As one of the 

community elders also noted, "(I,'), /:I;f!.' han.!:' ~,h'/:I If'·; {Jt'\9";t'.!:''"Jl f'9"-'!· ... u.W.9" 

00':1' MOTJj'.w ... .., 11'''' f'OTJ . .r~C;J')'·} ~7C f'OTJ.'I''lu.-'!' Mfbt'll f'0;t'1",:I' ~,j'."'OTJ:I'9" 1 

~,VU(J).9" han.!:' ;JC ~,h ' /:I OOD(J)JlJ;:/: j,c; OOD"}!];:/: ~{J j'.1\;t'/:I:: "(as girls are 

brought up having the same status and roles with boys and as there is no one who tell her 

something which make her develop negative self, she doesn't feel she is subordinate to men 

rather she is happy that she have all the rights as men). In comparing what is there with other 

areas, one of the women in the center said that in other areas since women do only the house 

chores and feel others belong to men, they are not confident to participate in issues that 

concern them outside. In her words: 

.. .in different gatherings of the Wereda or Kebele, there are few 
women represented, even from these none would speak during 
the discussion, they rather expect their men 10 speak. Even if they 
speak, they' shiver like any thing thai they hardly express their 
ideas. 
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AterMidir 

Contrary to the case in A wra Amba, girls and boys in the Ater Midir are brought lip having 

different roles and showing different behaviors, all of the participants said. Girls in the 

community are grown up in sllch a way that they are expected to do house chores, have 

subordinate position to boys and are to show a 'girl ish' behavior, that is, she should be obedient 

and shy as the culture in the area allows. Girls, who, since young, grow like this, are not 

confident enough in doing things out side the house. Regarding thi s, Eccles (1986) found out 

that gender role socialization could lead women to have low confidence in their "general 

intellectual abilities" there by affecting their ro les in "public lives" since they are typically 

stereotyped as less competent than males in all cases except the house chores. As to one of the 

women in the literacy center, "we do not have the ability and the moral to do what men do, 

what we can do is what is there in the house-raising children, and cooking ("enjera" and 

"wol"), elc." Similarly, one of the faci litator said that women think that what is theirs is only 

the housework that internalization of this assumption force them to be less confident to 

participate in others which are considered t<;> be men's. Moreover, he said, since they are looked 

down by the society and are grown up with subordinate position and distinct behavior 

expectations, they fee l that they are not capable of doing things that are considered by the 

community as men's. In relation to the negative consequences of gender roles embedded in 

negative perceptions of women, Kolawole (1998) said that these women cultural roles and 

pessimistic socio-cultural attitudes towards women contribute significantly to their "self­

valuation and retard their progressive participation in the socio-cultural and economic events 

around them. " 

4.6 Education 

4.6.1 What is educatioll/or Alllra Amba commullity? 

In Awra Amba community, education has a great value that all have a strong desire to learn. As 

one of the informants, Enaney, told me, it is Zumra who had created such positive desire for 

education in the minds of the community members. She explained Zumra 's effort for educating 

them, ".)'11'1 ll"hnc.l7 tlMnl '1.1L 7,0' nlld· 9"tTf .~· I'll!- M'~6. A"::)'-1 f{l'I' 9"C 

60 



~(lC:: "(even when there were no educational materials like chalk and blackboard, he used to 

teach the children using locally available ones). 

Regarding what education means to her, Enaney claimed education as basis for changing one's 

way of thinking and thereby contributing not only to the development of democratic thinking 

but also the overall development of one's country. As to her, "education helps one to come up 

with new knowledge and skill which enable him/her to have a problem solving mind." Enaney's 

view of education seems to be inline with the educational philosophy of progressivists. As to 

Ornstin and Hunkins (2004), progressivism, as one of educational philosophies, view education 

as a tool for producing a democratic society. Ornstin and Hunkins (2004), also stated that 

according to progressivists thought, the skills and the tools of learning should be those which 

can enable participants play active role in changing their life and the community at large. Thus, 

Enaney's view of education can, more or less, be taken as a progressivism philosophy of 

education. Zumra, the founder of the community, in his part, sees education as one and the 

main source of income that is related with an instrumentalist view of education. Moreover, he 

said that without education one could never have the full vision of him/herself or his/her 

country. This view of education, on the other hand, s·eems, to some extent, related to the 

reconstructionists philosophy of education. The reconstructionists view education as a means 

of social change and key for solving economic problems of a country. Besides, these 

philosophers tend to be very sensitive to global issues and analyze them as part of the larger 

social order. The reconstructionists maintain that students need to acquire an awareness of 

global events so as to help them have good understanding of the worldwide system (Ornstin 

and Hunkins, 2004). Thus, Zumra's suggestion on the meaning of education for his society is 

not far from this philosophy. 

4.6.2 What is Education/or Ater Midir Community? 

Education in this community is viewed as a means of earning money and knowledge. Those 

who are educated are seen as "modern" and rich as on one hand they are assumed to have 

widened their knowledge and they are going to be employed and get salary on the other. 

Hence, in Ater Midir village, Emenashu said that community members respect those who are 
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learning in college that when they walk in the village, the villagers utter blessings. Moreover, 
Ato Abebaw said , "Education is a means of attaining many things. " As to him, tlu'ough 
education, one can at least skip the shame of signing using thumb and able to write hi s/her 
name instead. Hence in Ater Midir education is seen as a source of prestige, good life, earning 
money and grace. This view of education of the Atel' Midir community is more of 
instrumentalist, hence directly related to pragmatism philosophy of education . And also, if not 
directly, it seems to be related with the educational philosophy of essentialists. The general 
theme of essentiali sts' philosophy of education, as to Ornstin and Hunkins (2004) is securing 
excellence, not adequacy. 

The foregoing discussion indicates that Awra Amba society has, more or less, progressivists, 
and reconstructionists philosophy of education while the philosophy of education of Ater midir 
seems to be related with realists, pragmatists and essentialists phi losophy of education. 

4.7 Education/or Whom? (Education and Women) 
4.7.1 Womell alld Educatioll ill Awra Amba commullity 

In Awra Amba community since education, basically, is assumed as a means for economic 
well being, the community members ensure that every member, young or old, male or female, 
learn to read and write. All male and female children get access to pre-primary education in a 
school run by members of the community itself. 

As opposed to the case in most societies of our country, Ethiopia where educating men is 
) valued more than that of women, in Awra Amba, there is no di scrimination in accessing 

' education as educating women and men," old and young is considered by the community 
equally important. In relation to this, [ asked Zumra whpse education is more val ued in the 
community, he said, "we have equal value to educating men and women. and if you ask me 
which worth more, I would say that educating women is more beneficial than that of men. " In 
explaining how this is so, he acknowledged, women as mothers, can contribute to the 
education, nutrition, health and overall well being of their children. He said that women are 
naturally gifted in protecting the environment and using money w isely. Besides, he emphasized 
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that they are "systematic" referring to one sayll1g, "1"(\':''' ODl'l .eVI::" Since women are 

endowed with all these ski lls by nature, one can assume what they will become if education is 

added on this, said Zumra. So, women, with all these gifts, could contribute more than what 

men could for their country if educated. Son (1994), in supporting the above idea and stressing 

the advantage of prioritizing women education over 111en to ensure personal and national 

development, said, " ... the gains from education for women and girls extend beyond the ftllnily 

to the entire community" as educated women can educate their children at fam ily level and can 

better perform the activities of the society as a whole. 

As to two of the three women of Awra Amba not yet enrolled in the F AL center, the most 

important factor, which held them back from learning, was instability of the community. 

According to them, by the time they were old enough to be educated, there was conflict 

between their community and others in the surrounding that when the community started 

normal life they were challenged by health problems (problems of hearing and sight) to pursue 

education in the center. One of these women in telling me the reason behind her illiteracy, she 

said that she joined the cOlnmunity recently that she is plalU1ing to enroll in the center. 

4.7.2 Women and Education ill AteI' MidiI' Community 

As my informants told me, although education, in the past years, was considered to be 

appropriate for only boys/men, nowadays things are being changed. Because the government 

through Kebele meetings and church gatherings is creating awareness on the importance of 

education for women and the whole society in general regardless of age, sex, and socio­

economIc status. However, one of the informants confessed that regarding education, the 

society is giving priority to males than females and concerning age it is giving priority to 

children than older people and this is more prevalent ii1 women than men. When there is 

problem of any kind in the family, the family chooses to withdraw female students before male 

ones. And the same is true in the case of FAL participants. More often than not, when a child is 

sick or there is another problem in the house, it is the women who are absent from class than 

men. Most of the respondents said that although in the area, both are learning that of males is 

more encouraged. As one of the community elder, priest (kesis) Tesfaye during FGD noted, 
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"Society is prioritizing male education than females, as the society likes females in the house 

because they are helpjitl in many aspects than males. " In addition to thi s, he affirmed, "The 

society is afi'aid that in the school since students meet different people, they may loose their 

good women habits (fll-f' O1'?) that their name IOgetherwiih the family will be spoiled which 

result in the absence of husband for that girl. " 

For the question whether he has daughters in his house and if he prioritize one, he reported that 

he has two daughters and a son and he considers education of both as equal and even, in some 

cases he thinks, that of female's is more rewarding than that of boy's . 

Different from the above respondent, of course contrary to it, one of the women not yet 

em-oiled in the FALP, while I was interviewing her, claimed, "an.v:'} °'7{l'I''''IC 1'~'9" 

h'}':t."} 1J.e"" lro' ~1.e'l.rW u'\.'l" } "'Ifl1' '''IC "I'} -(HI, ITJITJ Mlro, i i h1'~'oo, '] ' Il' I, 

,f'001/'lt'. i 00"'1']1' h'l "'ICnl Ml .eU Y..'1'f" '19" ',ro, i i t\~, hro'}!l, ;JC 00' '1:'' 

k)':}:t'. h'}Y..ro, flt-9u tl"'l'1"'i')' .eh-flll;1't'.:: '(educaling men even if il doesn't have any 

benefits, it doesn't have any problem while that of women has different problems like getting 

pregnant on the way. Besides, women cannot compete wilh men to enjoy the world of work). So 

according to her, education is more appropriate for boys than girls. In line with this, Dolphyne 

(1991) said that as beyond their lack of competence when compared with boys, there is always 

the ri sk of getting pregnant and hence dropping out of the school, investing money on girl's 

education is considered as unnecessary. The other respondent from women not yet em-oiled 

said that there is no need of sending girls to school because she can not concentrate on one 

thing at a time, ''tl-f' A)?: lI-f'rflJCfl" flQIJvA A!J. O1Y. Ilt) ,e'lJIA jQIJrflJC -f')?"f1"C'i" 77-

QIJ'MII ,f'fl"?-f''i" -f",,01'P":[. j h-/'°7&ft-f' 'fl'j'7fJfl" !,-f'IfA1'fl"::"(even if the woman is 

enrolled to the school, she cannot complete her education as in the middle of it, she wants to 

get married). Similarly, one of the women in the community elders noted that as women roles 

are limited in the house and they do not need education to do that and after marriage, since the 

one responsible for providing family consumption is the husband, women education is not as 

such crucial. Dolphyne (1991), referring to most cases in Africa, said, "the woman is expected 

10 be provided by her husband .. it is considered more imporlanl for boys 10 have access 10 

educalion as they are to be breadwinners in Ihefamily." 
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On the other hand, one of the women in the FAL center believes educating both has benefit. 

She also regrets that she had no access to education as her family forced her to marry a man 

she doesn't know when she was only 12. But now she is happy because she is learning in FAL 

center. In explaining the benefit education has for women, smiling, she said, "we, women, most 

of the time spend our time in the kitchen preparing food and other things for our family 

members and we did not care for our sanitation." "But now, " she continued, "we are going to 

school, so we keep ourselves tidy and clean as we are going to meet some friends in the 

center." She also noted the indirect contribution of the center as a means of learning different 

things from each other. 

As to women not yet enrolled in F AL center of Ater Midir, the society in the area believe that 

women can not be competent in education like men and contribute to the overall advancement 

of the country rather are appropriate for things like getting married, serving her husband and 

bringing up children. In line with this idea, Son (1994) reported, "Many people believe that 

girls should grow up, marry and have babies, while boys need education so that they can get 

good job." Hence, in the area, although things are now changing, most of them said that girls 

were not sent to school but as soon as they enter their teens they were given to a man they do 

not even know of which they, too, were victims. 

In explaining the reason why they are not yet enrolled in the F AL center, most of them 

indicated reasons related to cultural issues including overburden in the house works and the 

perception that education of women has no value. The rest considered education at this age, 

coupled with their being women, as wast<lge of effort and resources for it has no value as they 

think they are too old to learn. In one-way or another, all of the women attributed their 

illiteracy to culture and low perception of women, and hence to their education by the society. 

In relation to thi s, Kolawole( 1998) indicating culture as a strong source of self-expression, said 

that in many African countries, gender inequality in accessing education and services is the 

impact of manipulation of culture. 
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4.8 Functional Adult Literacy program 

4.8.1 FAL ill Awra Amba 

The adult literacy program in Awra Amba was first started in 2003 by the initiation of the 

community members to provide adults with numeracy and literacy skills. It was later on that 

they started to inculcate issues related to their daily lives into the literacy programs ("FAL"). 

Before 2001 , the community members were "refugees" who lived in the southern part of 

Ethiopia. After their return in this year, they started to strive for their lives and could not even 

think about being educated, as the surrounding societies who did not want to hear about 

women's equality to men and children 's rights and upset about their working everyday 

regardless of holidays and Sundays developed hatred towards them. Because of this problem 

and absence of school in the community, they couldn't learn for a number of years. Although 

those whose age are younger started to learn in Woji from 2002 on wards, it was only in 2003 , 

after they built the center, that adults got the opportunity to learn. 

The adults learn three days a week in early morning (6Am-8Am) as they are expected to go to 

their daily works afterwards. As to one of the informants, Enaney, the participants in the 

literacy center, including herself, learn in a way that doesn't take their time for work, (7nt.9'T 

flt'llf'}, 1'9"'}"'1L.(I). flt.1 n"'1.e7~ ooAIl· ~(I).) because works out there awaits them 

otherwise they are unable to feed and educate young children in the community. 

They had their own purpose in conU11encing literacy for adults. As one of my informant, 

Enaney told me, it was started with the aim of providing literacy and numeracy skills to those 

members of the community whose ages are older for primary education. 

Curriculum 

The community members themselves run the FAL program in the Awra Amba community. 

Accordingly, they do not have the curriculum particularly meant to this program. Enaney told 

me that they do not have textbooks for this program rather they use the ones prepared for 

primary schools. There are three groups of students with a total number of 46 (27 women and 

19 men) participating in the literacy center. All of the three groups are at different class levels. 

By the time I was there, there were adults who are at grade four, five and six. These three 
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groups, each, learn two days a week separately and on Thursday, they all learn English 

together. 

Basically, they learn subjects; environmental science, mathematics and English. Moreover, the 

program attempts to make literacy functional and meaningful to every day life of participants 

that during class, participants are facilitated into discussions on subject such as communication 

in the family, child discipline, health, sanitation and family plarming, moral and ethical bases 

of the community, etc. Besides I was told that men and women in the literacy center learn 

moral and discipline based on which the society was established. During my observation in the 

literacy center, I witnessed, the participants~ at the end of the each class, by raising their hands, 

repeat the following motto (hang up on the wall of the center) after the facilitator: 

;,If PI,OJ·d· ;,rfl ilJD{- (We, the Awra Amban people) 

PilOJ' 7'JJlll ;, ,}'!IJr f (Do not touch others money) 

OJJ:',p 1l'l7'f /lfl/la,p ;, '}ov6'/t)/l '} (If we find one, we will return to the owner) 

fiov1'flfiC fiov'rIfJl,} ;, '}ild·/l'} ;, 'lovC:!,/l'} f (We work and produce together) 

PillJr ,!.{,";'{-'} .e/lno6'/O"'J6'/!!! (Our peacefitllife willflourish) 

Moreover, as to both of my informants, there are cases when those who can read and write are 

called to learn how to make different cultural clothes of the community from thread. In telling 

the reason behind why all other subjects are not well covered, they complained about lack of 

facilitators and shortage of time on the part of participants as they all are responsible for the 

communal work out there. 

Facilitators 

As I heard from Zumra, one of my key informants, the Awra Amba community has one belief 

in relation to teaching and learning which is equivalent with" ... Let the literate teach the 

illiterate." There are three facilitators , 2 men and a woman, who currently are working in the 

center. The facilitators were born and brought up in the community. All of them were not 

professionals who are trained for this purpose. While the two male "facilitators" have 
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completed their high school and couldn ' t join the preparatory, the woman has graduated as 

health officer from Haromaya University in 2008, But before the coming of these "facilitators" 

111 2007/2008 , Zumra said, "".Ml.u, 11 7,OJ. ,p.}. hfi: ,f'I'lOJ.: 

,f't'l-!'9"nt-A::"(those who are literate, teach those who are under them), 

These "facilitators" were working in the literacy centers for free, They did not get any kind of 

money or benefit for the service they were giving to the .community members, Especially, 

Melkam, who was serving the community as "facilitator" and Health Officer works both in the 

center and in the clinic, While I was talking with her, I asked her if she got some money for the 

service in the community, She said that she is not paid for what she was doing both in the 

clinic and the center. From the informal chat I had with the "facilitators" at different times, I 

recognized that although they had the opportunity to be employed with salary, they all are 

pleased to serve their community with unique and beautiful ideals with all efforts they have, 

One of the male facilitator even noted, " The best salary is when J can do what J can and see 

the community reach where the world is today, and this is what we, people of Awra Amba are 

doing" 

Classroom (P'AL Center) 

During my stay in the community, among the different things I saw, the one, which really 

J
surprised me, was the grass-roofed house ' that is used as a "classroom" by the community 

members, It was built by the community from local re,sources like mud, grass and wood, 

Although this "classroom" is used as kindergarten for children, it also serves as literacy center 

for adults early in the morning (6Am-8Am), 

As one enters the "classroom", first hel she may see the medeboch on which students seat 

representing chairs in modern schools , In the "classroom", there are about twenty medeboch, 

On each medeb, three students can be seated, Hence, the "class" can serve sixty students at a 

time, And up in front, there are motto, which reflects the basic ideals of the community and the 

black board,-the community also built its own library out of mud, wood and grass , The library, 

which is full of books of different kinds (fictions, text books, and other supplementary 

materials), gives service to both children and adults for the whole day, 
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4.8.2 FAL ill Ater Midir 

The funct ional adult literacy program in the Ater Midir community was started in the school 

built for the purpose of teaching ch ildren Alternative Basic Education (ABE) to attain 

Mi lletmium Development Goals (MDG). This school although built in 2005/6 and started to 

give service to children, the adults were admitted after a year, 200617 as there was a need of 

teaching them ski ll s and knowledge related to their daily li ves. 

Curriculum 

As indicated above, the program although started by ADA, other organizations are taking part 

in fund and material support. By the time I went there, there .were 76 participants (44 men and 

32 women). All of the participants used to learn twice a week for two hours each, but recently, 

Emenashu told me, they learn only for two hours once a week as to the preference of the 

parricipants. 

The subj ects, basically learnt in the literacy center are Mathematics, Amharic and Engli sh, my 

informant said. However, the program for adults when it first started, was intended to provide 

people in the area with literacy and numeracy, but later on, based on the need of the 

participants, different issues which help the people with their daily lives were commenced 

which can enable the literacy program to be considered as FAL. Accordingly, the program, as 

to her, have different purposes like; providing ski lls for keeping themselves and their 

environment clean, giving equal opportunity of education· for girls (gender issues), sanitation , 

soi l protection, income generating skills, saving and use of credit, importance of fami ly 

planning (contraceptive methods), HIY/AIDS prevention skills, food preparation and other 

health issues, community participation in development and so on. All of the subj ects, as to 

Emenashu, have their own books donated from organizations such as USAID, Pact Ethiopia, 

SIDA, Embassy of the kingdom of Netherlands, ANFEAE. 

Facilitators 

There were three fac ilitators in the FALP center of the Ater Midir, two men and a woman. 

Except fo r the woman who teaches on ly the adu lts, the two teachers teach both the children 
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(ABE) and adu lts. The faci litators' education status is 10+ I, with teaching certificate . They are 

paid for their service; two of them by ADA and the other from the Wereda Education Office. 

Classroom (FAL Center) 

The classrooms which were used as a literacy center fo r the adults was built by ADA, Pact 

Ethiopia, US AID and the community for the purpose of providing children in the area with 

Alternative Basic Education (ABE). While the children learn for half a day all the weekdays, 

the adults learn onl y on Saturdays from 2Pm-4 PM in the afternoon. 

The classrooms, which were three in number, are fo und .in the center of the village some 200-

meters away from the main road. In each of the three classrooms, there were two blackboards, 

8 long thick trunks that can seat 6 students at a time and different weekly programs and 

different sayings related to the importance of learning and being punctual. Compared to the 

classes in Awra Amba, the classes in Ater Midir looks "modern", but that of Awra Amba, as to 

my observation, was cleaner and more attractive. 

In the center, there was an office where the fac ilitators rest and teaching materials were stored. 

As I was told, although there were a number of books given from different organizatiuns, there 

was no library where these books can be stored. 

4.9 Women and Functional Adult Literacy 

4.9.1 Ellrollmellt, Absellteeism and Dropout 

AwraAmba 

In Awra Amba, boys and girls are equally emolled at school as soon as they are old enough for 

the school. One of the women community elders said that the community doesn't make any 

discrimination between educating boys and gi rl s, ''tfl Xy.p} 1. '7L -'/'htfl ht/''!· J?'f"'{'o 

h·n,r-Y.Pn 1.cf.1"J]'-,} 1.,F1JU'Jcf. '}; 0·11-': '}f'" 1, t;'/J'i'fl"cf.11 '}::"(as soon as they are old enough 

for school, we, keeping the callie ourselves, send our boy and girl children to the school). Most 

the women in the literacy center said that they had no chance of emolling in the formal 

education, as they were not living a stable life because of the neighboring societies. The other 
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few noted that they were in society where educating women is not valued and by the time they 

join Awra Ambans, their age was too old for formal education. 

As to all of the participants, most of the members of Awra Amba community have learned and 

the rest are currently learning in the center. Those who have not yet enrolled in the center are 

those who cannot learn because of different problems related to age and health or those who 

joined the community recently. Whatsoever it is, in Awra Amba community, as to most of the 

participants, it is hard to find a person who is illiterate as all can at least write their names. So, 

in the center, as one of the facilitator said, sometimes the 11un1ber of women enrollees is greater 

than men and other times that of men than women. 

In the case of absenteeism and dropout, all of the women in the center said that except in case 

of sickness or other urgent problems, they always go to the center. One of the participants even 

noted, "When f am in the house and healthy, let alone dropout, 1 do not even miss a class 

prioritizing the works in the house or in the field. " Similarly, the fac ilitators witnessed that 

since both men and women are motivated to learn and are eager to know, they do not want to 

sacrifice their class for other works. All of them noted that there is no difference between men 

and women in absenteeism and dropout as they; both are absent when there is a problem. The 

woman faci litator even told me, "lj.!1-f.'f'" hJ,<)'Jl" n1.e .ftf''! :f'7C 1i.f.CllfF/oJ. tl.1'{. 

m.eJl" tlJ'!(>Cm' .e :r1tl-. .. .eV ffl'f'.~: ~:'7C ·njl: i/Y ;,.e1l1·'PAfT":: " (both men and 

women are absent and dropout (rare) when they face some difjicult problems). 

Ater Midir 

In Ater Midir, boys are given the opportunity and priority for learning than girls. All women 

participants, except the facilitators said that they were not enrolled to formal schools when they 

were young. Most of them reported that their families were not willing to send them to school 

but boys. In explaining why they do so, one of the woman in the literacy center said , "Our 

parents refuse to send us to school becaus'e in the schools, they are afraid that we will learn 

bad behaviors." One of the facilitator, taking the case of ABE as exan1ple, stated that although 

things are being changed recently, still the number of boy enrollees is greater than that of girl s. 
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The same is true for older women in the adult literacy center. Learning, most of the time is 

considered to be appropriate for men than women. Even the women themselves, internalizing 

what they were told, give priority to boys/men education. As to one of the women not yet 

enrolled, "men are above us, they are pillars 10 our house .. If Ihey do not learn, we can not 

survive. " One of the facilitator, on the other hand, noted, "Since girls are grown up being told 

different sayings which indicate the inferiority of woman, they, through time, internalize and 

take them as if they are true which can in turn hinder them Ji'om learning." As Kolawole (1991) 

said, "socia-cultural attitudes about women have been k,iown to shape the women's allitudes 

and to hinder self-realization." Similarly, Eccles (1986) reported that gender soc ialization and 

expectation of different agents affect women enrollment in schools and general future options 

they should enjoy. The male facilitator stated that even when women are independent from 

family, they are not motivated to enroll in literacy centers because they believe that education 

is not w0l1hy for them as they spend most of their time in the house and do not make use of it. 

Women in the community, choose to look after their family and house than going to school. 

One of the women not yet enrolled noted, "We are old and have family to look after, how can 

we go to school leaving all these behind?" 

The facilitator and coordinator of the literacy center reported that when compared to men, 

women absenteeism and dropout in the Ater Midir FAL center is higher. According to him, 

"I'\, ,rr· ti.!"1~ 0:10·9" Mill;;' $I':f. a on '/ t\ y*c fllt!.. 1 a on.p l.'f' 9" a,lf '} 1""1,(I).<\.\'..6-;f (I), 

1'ti.9n ::"(women, even if they are enrolled, most of them dropout after sometimes and they are 

known for their absenteeism). Although there are reasons like reproductive role, sickness and 

other social issues, most of the women in literacy center said that they usually are absent 

because of overburden in the house chores. One of the woman even said, " works in the house 

can not be completed simply, when you do some thing, still others remain all are wailing for 

you, so I sacrifice my education. " Similarly, the coordinator and facilitator of the center said, 

"women work never end, they spend the whole day working, /'fl" ;'1;:CII (It), rOJ. f 

h-l'fl"vr.:,;rrOJ. .e'I'&-II· !/'f/.'C;f'II'::" As to this respondent, the house work also indirectly 

hinder women from coming to the center as they do not ·have time to do the assignments, they 

choose to miss the class which result in dropout. 
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Some of the women in the literacy center said that they are ashamed when their husbands come 

to a closed door. Yet the female faci litator indicated the lack of encouragement from husbands 

resulted in high absenteeism and dropout on the part of women. In explaining the reason for 

higher absenteeism and dropout rate of women in the area, one of the male facilitator, on the 

other hand, said, "fI,-f'.f rhr)rJrOJ. '1"7 f/l ~OJ.-rrJlI nc !Jr. .e??/l. f ,j·f/"UC;:/,¥:OJ. '} 

'l"/'OJ. .e1'?/l·::"(since women, by nature, are kind, they chose to sacrifice their class if there 

is a problem in the house}. This respondent also indicated the carelessness of their husbands as 

the other reason for the absenteeism and dropout of many of the women. 

4.9.2 Classroom Participatioll 

A JVra Amba 

In Awra Amba women active participation is not a problem, all the facilitators said. They 

reported that women and men participants in the center equally take part in what they are 

learning. According to the female facilitator, most of the time participation of women 

participants is even greater. During my observation in the center, I also saw more hands of 

women than men (though the number of women outnumbers that of men) and was surpri sed by 

their confidence while responding to the questions. On the other hand, the other male facilitator 

said, "". in the classroom J don't see problem of difference of self-confidence or motivation in 

participation between men and women, of course, in both there are extreme cases that there 

are top participants as there are low participants of both men and women. " During interview, 

the women in the center also said that they participate equally in the classroom activities and 

they do not refrain to ask anything that confused them and answer what is asked. I asked them 

if they are afraid to participate in front of men, they all were surprised by my question and one 

of them even asked, "Why should we be afraid? They are our brothers and husbands. " 

AteI' MidiI' 

With regard to classroom participation, most of the WOmen in the literacy center said that they 

are afraid to speak in front of the facilitator and other participants. As to one of the facilitators, 

they are shy and afraid to stand in front of people because they were (old by significant others 

that thi s is the appropriate behavior expected from them, "h;t':}: f.re' f'l.·r:·l~ ~,4 ·C lf~(J). 
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flIl'''I.Y 5!:1' 1 ~, yaJ</1 aoCj1C yht-:f'Ptu 1l<J:6\ aJ.fI'!' fl. 1-1<;. ~:r Y(l·:: "(right from 

young, girls are not brought up in a way which can help them dare to do something that in the 

classroom, even if they know, they have the problem of speaking it out). Similarly, most of the 

women in the literacy center told me that they are not even confident to read what is written. 

This is so, as to these women, because they are brought up in such a way that they show girlish 

behaviors and do house chores without a chance of trying others. The other fac ilitator also said, 

"Since they spend most of their time in the house and the community, in different ways, show 

that they are subordinate, they feel that they are so." He said, ''lr?l'JrOJ. '} 711' );J:·C7OJ. 

.eootlh;h'·" flhtj:A OJ.IJTfl" flfllfl" j'tj:?tl· .e '}</'m1'flJtl·:: "(women look down at 

themselves and in the classroom; they are shy that it is common to them shaking). It has been 

found out that women have lower self-confidence and personal values when compared to men, 

which resulted from their socialization process (Eccles, 1986; Kolawole, 199 I). 

Some of the women learning in the center, in explaining why they afraid to participate in the 

class, said that they do not have the knowledge as men. One of them even said, "". because J 

think that men are more intelligent than we women are, I am afraid that if J made a mistake 

they will laugh at me. So J always choose not to speak a ,".yard. " 

As to the coordinator and the facilitator of the center, although there are improvements, of 

course the number of men participants is usually greater than that of women but still women 

classroom participation is very low compared to that of men. However, recently, he observed 

that there are improvements in their participation as some of them are taking part in the 

responsibility areas of the community level and are participating in diffe rent meetings. 

Thus, according to the above di scussion, when women in Awra Amba are involved in the 

classroom participation with confidence, that of Ater Midir are afraid , reluctant to speak in the 

classroom which resulted from gender role socialization and behavior expectations. 
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4.9.3 Achievement 

A w,.a Amba 

Regarding achievement, there is no as such exaggerated difference observed between men and 

women of Awra Amba as all of the facilitators explained . As one of the male facilitator said, 

there are low achievers and high achievers in both cases. As opposed to the ones in the other 

societies, the woman fac ilitator said that women in the community do not underestimate their 

abi lities. They assume that they are equal to men and they are! Besides, all of the facilitators 

believed that if it is not what one thinks about what he/she has, equal knowledge (mind) is 

given to all , both women and men. What matters is the perception one has towards what he/she 

has. 

Moreover, as all of the women in the center said, in the case of their absence or when they do 

not understand something, they do ask a person who sit beside them without worrying about 

his/her sex. One of them even noted, "If I miss a class or do not understand something, I ojien 

ask the person who is beside me, a man or a woman as we do not think that man is above 

woman in knowledge. " During examinations, all of the facilitators said, the participants never 

try to look at the exams of others because it violates one of the principle of the community-"do 

not cheat'. Women in the center also said that they do not cheat during exams as working from 

others paper is considered as insane by the community. Besides, one of the women in the 

center, in explaining why she does not cheat during exams, stated, "Zumra always tells us 'if 

you do fi'om other's paper, you can not follow the person all your life, so it is beller if you do 

onejiwl1 yourself than tenfi'om others'." 

Ate,. Midi,. 

When compared to that of men, women achievement is lower in Ater Midir F AL center. As to 

one of the facilitator, women do not consider their education 'as one important part of their life, 

and hence make hard ly any effort to their education. He said, as they assume "h',1"l-'l.u 

"'~l. '} f") ' ',"H'.C<'It'I"}"(we do not need education at this age!); they do not work hard to be 

high achievers. However, the fac ilitator noted that there are few women who are high achievers 

and there are also men who are low achievers. Eccles (1986) put it clearly that there is a gap 

75 



between the achievement of men and women because ' of psychological constructs of 

differential expectations for success and differential values which, according to her, result from 

gender role socialization . Gender roles, which make the women stay at home, have greater 

negative impact on their feelings. Even, the above researcher found out, there is difference in 

feel ings among women who work outside and those "full time home makers" as women who 

work outside the home feel better about themselves and their life than "full time home makers." 

According to the above author, the internalization of perception the woman receive when she 

grew up and the sense that she spends the whole day in the house made her to be less 

confident, hence less expectant of success. 

Most of the women in the literacy center stated that whenever they are absent from class or 

confused about something, they prefer to ask men because they think that women are less 

competent and are busy to study. All the three facilitators said that during exams, too, women 

participants prefer to copy answer from men. They said that whatever knowledge she may 

have, they do not copy from a woman. One of the woman in the literacy center said that she 

choose to copy from men because, "Il(j,;t 7,U<J 7,·}!Io·l, 7,(JJ{J.<\IIU·? }'1?" }, ,).P.'601. 1''1 

.e1. 117-1;'1 701. f?",l·01.tlO1. nil tl.e lLi· 7r- ?"')?" n.lI',) uJ'},Rr h;;' .eiftltl·::"(as the 

women are not as intelligent as men and are, like myself, overburdened by house chores and 

hence have no time to study, how can 1 copy Ji'om the women? Whatever it is, men are better 

than we are!}. 

As can be inferred from the above explanation, while women in Awra Amba are found to be 

confident and hence achieve as men, women in Ater Midir are found to be less confident in 

their abilities and hence are, in most cases~ low achievers than men are. In general, based on 

the above discussion, one can say that gender role perceptions influence one's view about 

him/herself, which in turn affects one's achievement. 
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4.9.4 Subject Choice 

Awra Amba 

All of the facilitators said that there is no di fference among men and women on choice of 

sUbjects. According to them, some like mathematics others environmental science, the same is 

true for men. As the woman facilitator said , "if is difficult to say that women like this subject 

and men that because in ali the subjects there are men and women who like and do not like the 

subject. " She, however, stated that in other areas (based on her experience when learn ing in 

university) women choose to learn social science subj ects not natural science subjects like 

physics because they are afraid that it is difficult and only men are capable of learning them. 

All of the women in the center said that they like to learn all the subjects which are given in the 

center but most of them reported that they like to learn mathematics more than other subjects. 

Similarly, the community elders during the FGD said that they do not expect the women to 

learn some subjects and not to learn others, as they are free to choose what is good for them. 

Even one of the woman community elders said, "even ·when they are young, they are not 

influenced by thefamily to ·do or not to something as they areji-ee to do what they like." 

Ater Midir 

Concerning subject choice, most women in the F AL center said that they like to learn those 

subjects which can help them with their responsibilities in their daily lives. Most of them 

pointed out that they like subjects related to food preparation, sanitation-environmental and 

house, child rearing skills. These subject choices, according to some researchers, go hand in 

hand with what is expected from one's gender role (Rogers, 1980; Eccles, 1986). As to Eccles, 

gender roles mandate which educational and vocational activities one should be interested in. 

She also said, the subjects most often chosen by women al'e those which can provide them with 

the skill of nmiuring their family. Also the facilitators affirming that women are attentive and 

high participant when learning such subjects, pointed out to the influence of the culture for 

such choices. As to these facilitators , Amharic and Mathematics are the other subjects most 

liked by the women in the center. Contrary to the findings of researchers (Eccles, 1986) that 

women are low achievers in mathematics, most of the women in the F AL center of Ater Midir, 
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reported that they are good at mathematics too. One of the women learning in literacy center in 

explaining the reason why she liked mathematics more than other subjects, she said: 

Before J learn how to add and subtract, my husband was cheating 
me. He gives me hundred birr but when he give me he always tell 
me that it is one birr. Besides J didn't know for how much my 
husband exchange what we produce. But now 1 will not be fooled 
as 1 can calculate the expense and income of the house and go to 
market by myself to sell or buy somethingfor our consumption. 

In a nutshell, although it is difficult to compare subjects most liked by the women of Awra 

Amba and Ater Midir, as the subj ects provided are different, it is poss ible to say that women 

subject choice in Ater midir seems to be more inline with the cultural role expectations of 

women. 
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CHAPTER FIVE 

Summary, Conclusions and ·Recommendations 

5.1 Summary 
This study was intended to examine women cultural role expectations and their implications 

for their participation in functional adult literacy programs by looking at the cases of Awra 

Amba and Ater Midir communities . 

In order to meet this purpose, the study employed etlmographic design of qualitative research. 

Data was collected on cultural roles of women in the two conmmnities, socialization agents, 

women perception of these roles and whether these cultural roles affected their educational 

activities. To this end , participant observation, in-depth intei·view and focus group di scussion 

were employed to generate data from different research participants (community elders, 

faci litators, key informants, women in the F AL center and women not yet emolled in the 

center) . From the thematic analysis of the data obtained the following were found. 

In Awra Amba, the women cultural roles are the same as that of men that they do a ll kinds of 

works they can regardless of sex. They are not victims of negative societal behavior 

expectations. Women and men in the community participate in tasks such as preparation of 

food in the house, looking after children, weaving, ploughing land. This has fi·eed the woman 

from overburden and helped the men and women to become self- reliant in the absence of one 

or the other. Women, moreover, have equal status with men to participate in all decisions at 

home and in the community with equal right in the use and management of resources. On the 

other hand, in Ater Midir, since work is divided between men and women based on sex, 

women have distinct roles that are limited to the indoor while men outdoor. Though they, 

sometimes, give hand in the field, women in Ater Midir community most of the time do house 

chores like preparation of food , fetching water, nursing children, and the like. Based on the 

custom of the society, women are expected to show behaviors expected from them as women. 

Besides, women in the area have low status that except minor ones, they hardly are involved in 

decision-making at fam ily and community level and have secondary right in use and 

management of resources . 
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While in Awra Amba, the "family plays a vital role in socializing children, both boys and gi rls, 
towards the same roles and equal status, the family in the Ater Midir brings up children 
assigning different roles and appraising di stinct behaviors for boys and girls. Since, teachers 
and schools in the Awra Amba belong to the community and as the community believe in 
women equality with men and hence, similar roles, they are not the means by which females 
and males are socialized to the traditional gender roes. In the case of Ater Midir, schools and 
teachers are found to be the gender socializing agents. In Awra Amba community, peers are 
believed to socialize each other towards similar roles and equal statuses between females and 
males while in Ater Midir socialization by peers is towards distinct gender roles and behaviors 
reflected in the community. As there is none which can be considered as religion in Awra 
Amba, they do not practically know if religion socializes women towards their gender roles 
while as there is only one religion in Ater Midir, the Orthodox Christianity, its gender 
socialization is not di stinctly recognized. In both Awra Amba and Ater Midir, the gender 
socialization effect of media can hardly be known. 

The Awra Amban women, since they have equal status and similar roles with men, are 
confident and self-reliant. They are happy that the society sees them not different from men in 
all aspects and there is no negative perceptions towards them which could have made them 
look down at themselves. Whereas the wO(llen in Ater Midir, based on their gender roles and 
related behavior expectations, are fo und to feel that they are good only at works in the house 
and less confident at those which are considered by the 90mIllunity as men' s. Besides, women 
in the area, 'internalizing the low perception the significant others reflect about women, 
undervalue themselves to the extent of accepting their inferiority and developing low self­
esteem, which in turn affect their educational activities . 

Awra Ambans see education as a source of income, there by contributing to economic progress 
and also consider it as a tool through which all sorts of development can be attained. They have 
greater value for education and being educated regardless of age, sex and socio-economic 
status that they built their own school with library, which are run by their own volunteer 
teachers/ facilitators. Education, basically, is viewed as a means of pride and grace in the case 
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of Ater Midir community. In the area, educating girls apart from its unworthiness as girl s' role 

are limited to the house and they do not make use of it, it is assumed that it brings about 

different consequences, which are dangerous for the name of the family. In the community, 

there is a school without library, which was built with the contribution [Tom different 

goverrunental and non-goverrunental organizations and the community and has paid teachers/ 

facilitators who serve both children and adults. 

Women enrollment is no different from that of men in the case of Awra Amba as women 

education is equally valued as that of men. Except for reproductive roles, there is no other 

factor different from that of men, which force women be abs.ent or dropout from literacy class. 

To the contrary, in Ater Midir community, women enrollment is very low with higher rate of 

absenteeism and dropout when compared to that of men basically because of factors pertinent 

to women: low value for women education emanated from negative perception of the society, 

overburden in the house because of their gender roles and pessimistic attitude of women 

towards themselves. 

In relation to classroom participation, women 111 Awra Amba, beyond their confidence in 

asking questions and answering the ones asked by the facilitators , are found to be highly 

invo lved and even sometimes exceeding that of men in their class. The same is true in the case 

of achievement. In Ater Midir, however, the number of women classroom participants is very 

low besides to their lack of confidence manifested from their shivering wh ile speaking which 

resulted from their assurnption that men are more capable than themselves. Women 

achievement in general is lower than that of men in Ater Midir mainly because of lack of effort 

on the part of women resulted from the assumption that education has no worth for them as 

their roles are already decided and are different. 

Women in Awra Amba do not make choice between men and women in seeking some help 

when they are absent or unable to understand something, but women in Ater Midir are found to 

make such choices and whatever they are, they prefer to ask help from men than their fellow 

sisters which shows women lack of confidence in themselves and females in general. During 

examinations, while women in Awra amba, based on their norms, consider copying from 
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others as insane, women in Ater Midir, beyond considering working from others as normal, are 

found preferring to do it from men who are thought to be more intelligent than women are. 

In Awra Amba, although mathematics is most li ked, all other subjects are found to be equally 

interesting for the women learning in the center. In the case of women in Ater Midir, the most 

favor ite subjects include mathematic, Amharic, and subjects related to food preparation, 

sanitation-envirolill1ental and house, child-rearing skills which are in line with their cultural 

roles. 

5.2 Conclusions 

Based on the find ings on the study of women cultural role expectations and their participation 

in the Functional Adult Literacy Program (FALP), one can conclude that women who grew up 

having the san1e cultural role expectations and behaviors as men are confident and develop 

positive self-concept about themselves (Awra Amba) than those who grew up having roles and 

behaviors different from that of men (Ater Midir). This conclusion is in line with the finding of 

Evans (1995) who argued that the perceived differences in male and female roles and 

capabilities inculcated through socialization resulted in women lack of self-confidence and 

self-esteem. Moreover, the cultural roles of women have implication for their participation in 

functional adult literacy programs that while it has no effect different from that of men in the 

case of Awra Amba, in Ater Midir it resulted in women low enrollment, classroom 

participation and achievement there by leading to different subject choices when compared 

with men in the area. This conclusion, on the other had, is similar with what Eccles (1986) 

found out. She wrote that the gender role of women and how they were socialized towards 

these make them think that they are appropriate only at home and hence reluctant to be 

enro lled in the school, less expectant of success and choose those subj ects which either provide 

them the opportunity to fu lfill or are consistent with their self image. 
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5.3 Recommendations 

Depending on the outcome of thi s research finding, the researcher would like to recommend 

the fo llowing: 

.:. Governmental and non-governmental national and international groups should reth ink 

on these socio-cultural factors which result in lirnited role of women and how to 

eliminate negative perception to enhance all efforts towards democratized gender 

justice. In this case, these organizations should work on how to create other di ffe rent 

Awra Ambans all over the country, especially related to women equali ty; with no 

gender stereotypes and work divisions and where women take part in decision making 

at all levels. This can, for instance, be done by preparing experience sharing programs 

where women in other areas visit the Awra Ambans . 

• :. Women cultural roles together with their negative perceptions are strong factors that 

retard women all rounded participation in the well being of the country. So, it is 

necessary to enhance women involvement in all social, economic and political areas by 

empowering them through education. In doing this, adult literacy programs play a vital 

role in educating men and women thereby contribute to the education of the coming 

generation, especially girls. Hence, organizations working on educational matters, like 

ANFEAE should work harder to provide education to those people, particularly women 

who are in remote areas and are more influenced by gender related negative perceptions 

and stereotypes . 

• :. Significant others like parents, schools and teachers, community elders and 

church/mosque leaders can be approached by concerned bodies (particularly, those 

working on women affairs) to help the society change the existing negative perceptions 

and myths of women to create gender fair society. Moreover, concerned bodies can use 

media, as an important means of changing the negative stereotyped expectations of the 

society about women . 

• :. Although there are di fferent explanations regarding the source of women subordination, 

thi s study dealt with the ones suggested by sociologists and among the ones responsible 

for the socialization of women towards gender roles, it focused only on the dominantly 

accepted agents of (gender) social ization listed by the above theorists. Hence, in depth 

further study needs to be conducted in these areas and in related others as well. 
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Appendix A 

Interview Guide for Women Learning in the FAL Center 

Instruction 

The purpose of thi s in-depth interview was to get some information on whether the cultural 

roles expectation with in the society affected their education or not and if they compete 

with men in the classroom and the reason behind. 

I. General Background information 

I . Sex 

2. Age 

3. Religion 

4. Educational background of your husband/wife? 

5. Who is the breadwinner in the fami ly? 

A. Husband B. wife 

C, both D. children 

II. On women cultural roles 

I . What are the women cultural ro les in your community? 

2. Who works in the house and who works in the fi eld most of the ti me? 

3. Do you do what men do in the fi eld? 

4. What are your responsibilities in the house chores? 

5. What do you fee l if your husband makes 'injera' and you plough land? 

III. On the agents of socialization of gender J:o\es. 

I. Do you expect di stinct tasks/behaviors from men and women? 

2. Do familial /parental factors anything to do with women roles? If yes, 
how? 

3. Do schools and teachers perpetuate gender roles? If yes, how? 

4. Does peer pressure influence men and women to behave in accordance 
with their gender roles? 



If yes, how? 

5. Are re ligions and religious institutions responsible for the socialization of 
women toward gender ro les? . 

If yes, how? 

6. Do you know other agents that socialize women toward certain cultural 
roles? 

IV. On what the women feel about the roles they are given culturally. 

1. Are you convinced about the roles one is given as a man or a woman? 

If yes, why? 

2. Do these gender roles affect your self-confidence and self-concept? 

If yes, how? 

3. Do you participate, confidently, in the tasks outside the house like men? 

Ifno, why? 

4. Do you participate in the key areas (eg, chair person of 'Edir') of 
community activities like your husband? 

Ifno. why? 

V. On whether gender roles affect women participation in adult education 

programs. 

I . Did you learn in formal schools, in your early age? 

Ifno, why? 

2. Do you think learning/participating 111 literacy programs for an adult IS 

important? Why? 

3. How do you compare the value of educating women with that of men? 

Which one is more worthy? 

4. Does your husband/anyone in your family uncomfortable with your learning 

in adult literacy center? Why? 



5. How often are you absent from class? Why? 

6. Did you dropout from literacy centers before? 

If yes, why? 

7. During class, do you raise your hands to participate in the classroom like 
men? 

lfno, why? 

8. During examinations or when assigmnents are given, do you try them 
yourself or seek help from men? 

If you look for help from men, why do you do that? 

9. Do you think men are more intelligent and competent than women? 

If yes, how? 

10. What subjects do you like most? Why? 

Thank you l 



Appendix B 

Interview Guide for Facilitators 

Instruction 

The purpose of this in-depth interview was to gather information from facilitators working 

in the literacy centers, as they know the society and critically observe the condition of both 

women and men in the F AL centers. 

I. General Background information 

I. Sex 

2. Age 

3. Religion 

4. Educational background of your husband/wife? 

5. Who is the breadwinner in the family? 

A. Husband B. wife 

C, both D. children 

II. On women cultural roles 

I . For what kinds of activities are women responsible in your area? 

2. Do you do what your wife/husband does at home/ in the field? 

3. What behaviors /tasks do you expect ·from men and women participants in 
the F AL center? 

4. How do you treat men and women in the classroom? 

5. What are the women roles, which are considered to be appropriate for them 
in you area? 

III. On the agents of socialization of gender roles. 

I . If you expect distinct tasks/behaviors from men and women in your class, 
where did you learn this from? 

2. Do families /parents significant in teaching gender roles to their children? 



If yes, how? 

3. Do schools and teachers responsible for thi s? 

If yes, how? 

4. Do peers socialize boys and girls towards their gender roles? 

If yes, how? 

5. Are religions and religious institutions responsible for the socialization of 
women toward gender roles? 

If yes, how? 

6. Do you know other agents that socialize women towards certain cultural 
roles? . 

IV . On what the women feel about the roles they are given culturally. 

I. Do you think the roles the women are given by the society bring about 
different feeling impacts on her? 

If yes, how? 

2. Do what is given to women as gender roles affect their self-confidence, 
self-esteem and motivation to do something that is considered as men ' s? 

If yes, how? 

3. How do you compare the participation of women and men 111 the 
classroom? Which one participates more? Why? 

4. What behaviors do you observe from the women parti cipants? What are 
the reasons behind their behaviors (if any)? 

V. On whether gender roles affect women participation in adult education 

programs. 

I . Do you think learning/participating in literacy programs for an adult is 
important? Why? 

2. How do you compare the value of educating women with that of men? 
Which one is more worthy? 

3. Is it men or women who repeats and dropouts and is absent more? 



If women, why? 

4. Do gender role perceptions and expectations affect women enrollment, 
achievement and subject choice? 

If yes, how? 

5. What subjects are wOlnen often interested to learn? Why? 

6. Are women participants in your class confident to raise their hands to 
ask/answer questions like men partiCipants? 

7. During examinations or when assignments are given, what is the 
reaction of women? Do they try on their own or cheat to copy from 
men? If they try to copy from men, why do they do that? 

If you look for help from men, why do you do that? 

8. Do you think men are more intelligent and competent than women? 

If yes, how? 

Thank you! 



Appendix C 

Interview Guide for women not yet enrolled in FAL centers 

Instruction 

The purpose of this in-depth interview was to get insight to basic reasons behind the 

women not enro lled in the F AL center. 

I. General Background information 

1. Sex 

2. Age 

3. Religion 

4. Educational background of your husband? 

5. Who is the breadwirUler in the fami ly? 

A. Husband B. wife 

C, both D. children 

II. On women cultural roles 

I. What are the women cultural roles in your community? 

2. Who works in the house and who works in the field most of the time? 

3. Do you do what men do in the field? 

4. What are your responsibi lities in the house chores? 

5. What do you feel if your husband makes 'i nj era' and you plough land? 

III. On the agents of socialization of gender roles. 

I. Do you expect distinct tasks/behaviors from men and women? 

If yes, how do they come about? 

2. Do fami lial /parental factors anything to do with women roles? 

If yes, how? 

3. Do schools and teachers perpetuate gender roles? 

If yes, how? 



4. Does peer pressure socialize men and women towards their gender roles? 

If yes, how? 

5. Are religions and religious institutions responsible for the socialization of 

women toward gender roles? 

If yes, how? 

6. Do you know other agents that socialize women toward certain cultural 

roles? 

7. Can you tell any sayings or proverbs in your area that reflected women 

cultural roles? 

IV. On what the women feel about the roles they are given culturally. 

I . Are you convinced about the roles one is given as a man or a woman? 

Ifno, why? 

2. Do these gender roles affect your self-confidence and self-concept? 

If yes, how? 

3. Do you participate, confidently, in the tasks outside the house like men? 

Ifno, why? 

4. Do you participate in the key areas (eg, chair person of 'Edir ' ) of 

community activities like your husbaIld? 

Ifno, why? 

5. What kinds of challenges did you face in attempting to participate outside 

the house? 

6. Did anyone in the community ridicule you when you try to participate in 

tasks that are considered to be men's? 

If yes, is it men or women who do this most of the time? 

V. On whether gender roles affect women participation in adult education 

programs. 

1. Why 'didn't you learn in formal schools, in your early age? 

2. Why don't you participate in the education program for adults now? 



3. Did your gender role hinder you from learning? 

If yes, how? 

4. Do you think learning/participating in literacy programs for an adult is 
important? Why? 

5. How do you compare the value of educating women with that of men? 
Which one is more worthy? 

6. Do you accept the sayings like: 'women's place is in the kitchen and that 
of men is in the COUlt of law'? 

If yes, Why? 

7. Do you think the sayings like the above one affect women motivation to 
participate in education? 

[fyes, how? 

8. Do you believe that women are as competent and intelligent as men? 

[fno, why? 

Thank you l 



Appendix D 

Focused Groups Guide for Community Elders 

Instruction 

The purpose of this focused group discussion was to know the sources (roots) of such roles, 

how the community members bring up children and what the perceptions the community 

has towards women and· their education. 

I. Question on women cultural roles 

I. How do you see men and women culturally/traditionally? 

2. Can women plough land and men make 'injera'? 

3. Are there works reserved for only men and women? 

If so, what are the roles appropriate for women? 

4. Are women equal to men (decision making, education, resources, etc)? 

II. Questions on socialization of women roles. 

1. What are the causes for men and women distinct cultural roles? How do 
they come about? 

2. Where do women learn the appropriate role that belongs to her? 

3. How do you as a family and community members treat male and female 
children in your surrounding? 

4. What is the locality system of child rearing? 

5. Are families, schools, peers, and religion responsible for socializing men 
and women towards distinct gender roles? 

III. Questions on the feelings of women 

I. From your experience, how do you evaluate the feelings of women 
towards their gender roles? 

2. Do ro les expected from women make them 'look down' at themselves? 

3. Do women participate in community activities outside the house like 
men? 

Ifno, why? 



4. Do gender roles affect women self-confidence and self-esteem? 

IV. Question on whether the gender roles of women affect their participation in 

adult education. 

I. How worth is women education when compared with men? 

2. Are women encouraged to learn? 

3. Do you give equal chance oflearning to your daughters and sons? 

4. What are the factors that hinder women from learning in the literacy 

centers? 

5. Do gender roles obstruct women from smoothly participating in adult 

education programs? 

6. What (subject) do you prefer for women to learn in the literacy centers? 

7. Do you think women have the ability to learn and understand just like 

men? 

Thank you ! 



Appendix E 

Interview Guide for the Key Informants 

Instruction 

The purpose of this interview is to obtain general background of both communities that 

include their philosophies of life, education and women, etc. 

I. Sex ____ _ 

2. Age _____ _ 

3. Marital status ____ _ 

4. Educational background _____ _ 

5. Religion ______ _ 

6. What is your role in the coml11unity? 

7. Why, how, when and by whom the community is founded? 

8. What is the history of the name of the village? 

9. What are the norms and values of the community? 

10. What is education for this conm1llnity? 

11. Education for whom? 

12. What works do women in this community do? 

13. Do women participate in the responsibility areas of the community? 

14. Do women have equal rights to different services (like education) and resources 
(e.g., ownership and use of land) in the community? 

15. When and how was F AL staried? 

16. Does the program have its own curriculum and facilitators? 

Thank you! 



Appendix F 

A Guide for Observation 

1. What jobs do women in the community do? 

• In the house? 

• Out side the houses? 

2. What are their statuses at family and community level? 

3. How is women confidence and assertiveness? 

4. How children are socialized? 

5. How are women activities in the center? 

• In which subjects are they involved most? 

6. The interaction/communication between husband and wife? 
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