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ARSTRACT

The purponse of this study is tn find out whether
the English teachers of grade 7 and 8 of Addis Ababa
government Flementary and Junior High Schools have a

positive or necative attitude towards the English by TV,

nprogrammes entitled Let's Learn English and English for

You,

To achieve this aims, questionnaires and observations
were used. The aduestionnaires prevaredweee caiven out before
hand to 20 teachers of 10 schools of the five zones. That
is, 2 teachers from each school. Then the researcher dis-
tributed 119 actual cauestionnaires to 119 teachers of 35
Elementary and Junior High Schools. 116 teachers responded
to the questionnaires. That is, 49 responses of grade 7
teachers, 55 responses of grade R teachers and 12 responses

of both arade level teachers were collected.

The researcher made also 72 ohservations in one grade
7 and one aorade ? from each of the four schools selected.
Eight of the classes observed are: from Del Retegel,

Menelik ITI, Riherawi Betemenghist and Meskerem 2.

The researcher, besides his personal observation in
actual lesson transmissions inside classrooms has also
recorded the eiaght classes of the four schools on a video

tape.



The teachers response were tallied and percentage
and mean scores have been calculated to investigate the

teachers' attitude towards the Enaglish by TV. programme.

The analysis of the result show that, nearly 75%
of the teachers showed a favourable attitude towards
the English by TV. programme. The approval rating were
hicher for teacher's guide, nrogramme, no;em@aking!
aﬁéwér ;ndiquestion, native speakers, methodolooy, sonas

and tonics. O©On the other hand, drill, timing and

preparation, showed a value below the anproval rating.

On the whole, through the findinags of the observation
and the questionnaire the teachers showed a positive
attitude towards the content and methodology of the
English by TV. programme. The findings showed also

students gain from the programme.

However, some shortcomings were observed and the

researcher suacested points for improvements.
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CHAPTER T

INTRODUCTION

As Pritchard (1%88:1) states.

The Ministry of Fducation's official

aim in wvsing TV. in teachina English
lanquane to agrade 7 and 2 is basically
to strenathen and improve the teaching
of Enolish and also to provide a 3
motivating activity which will encourace
students to practise lancuage in a
meaninoful, communicative context.

The TV. and Radic procgrammes are produced to SUPPORT
but not REFLACFE the teacher. It is immortant that the
teacher should appreciate and largely acree with both
the philosophy and methodoloay of the programme. 1In
support of this statment Waniewicz (1%72:38) has
stated "Radio and Television school nroarammes, for
example, are used in many industrialized and developina
countries not as a substitute for the teacher but to
enrich the teaching preocess, and to widen the scope of
the educative material used in the teaching.” And he

adds:

But the learner cannot be left alone in

the process of learnina. In the maijority

of cases he neesds sunervision, guidance,
additional clarification of the information
he receives: he needs exercises, verification
nf results achieved at marticular stages

and so on, The media cannot by themselves
provide for this. Inorder tn cnnsolidate
and extend their imnact. they have to be
accompanied by suoport and follow-up devices
of nne form or another. They have to be
woven into a system, which will provide the
human contacts necessary in education.

1
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Schools use TV. and Radio as enrichment or
completion nf the teaching curricula and alsoc as
resources for makina teaching more efficient, vivid
and concrete. To quote again Waniewicz (1972:54)

"A radio and TV. programme... is not a lesson complete
in itself but an element, an exmerience, which the

teacher himself cannot provide, but on which he can build."

The researcher 1is concerned here to find our whe;her
the Enalish teachers nf grade 7 and 8 have a positive

or neaative attitude towards the English by TV. Programme

and to identify the kind of activities teachers and
nupils are encaged in before, during and after the

Enalish by TV. nroaramme.

The study will emphasize the contribution that TV.
can make in helping the students to communicate, that
is to comprehend, sneak, read and write Enalish
adecquately. The contribution of Television in language

teaching is explained by Sherrinagton (1973:2)

TV. like the wax recordinc or the
lancuace laboratory, was seen to have
enormous nntential for the teaching
of languages. In rarticular, TV. was
ideal for the current methodology -
situatinnal language teachina. For
the first time, linguistic behaviour
could be set in its total extra-
linquistic context:; students could
observe lancuage as it really occurs,
instead of experiencinn it throuch

a series of artificially created
examnles,

Since our Junior high schonls are not well eguipned
i.e. lack classrnom facilities, texthooks and trained

teachers, the role of TV. in teachina Enalish lancuage



is ungquestionable. As Gartly (1273:13) aquoted, the
former Ministry of Educatinn and Fine Arts hoped that
"educational Television would provide a powerful and
successful means of furtherina education in Ethiopia."
To sum un, TV, can fulfill the need caused by the lack
of facilities. It is even more likely that teachers

will heln in appreciating the rang and use of TV.

1.1. Statement nf the Prcoblem

In the Ethionian school system, students are taught
in Arharic in arades one to six but they also learn
Enclish as a subject from orade three to six. In orades
seven throuach twelve, the lanquage of instruction is
English but thev learn also Enalish as a subject. Even
if a creat deal of time is spent in studying Enclish,
the students' Enclish proficiency is not satisfactory
in comnarison with the time snent on teaching Enalish

lan~uace.

fince Ethionia is a develonina country, it has
a shortace of trained and qualified teachers. And the
nroblem is aacravated by the steadily increasing demand

for education by both students and parents.

Teachers following the official textbook and
syllabus give emnhasis to grammatical and lexical items
with no room for drills, sonos, comnnsitinn, dialoque,
role-play, drama, in shnrt there is no srace for
communication in Enclish. Teachers spend most of their
time in analysinc the grammatical structures of the

English lanquaqge.
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The environment around the schools or around the
dwellinos of the students does not encouraae the
students to communicate in FEnalish. There is almost
no opportunity for the students to talk to native
speakers of Enalish or to use the English language
in their daily lives as in some African countries like

Nigeria, Uaganda or South Africa.

'The pew series of English by TV has three aims.

And these aims may solve the above mentioned problems.
To quote from the Fducational TV, Enclish arade 8
Teacher's Guide, Educational Mass Media Acency (EMMA)

(1988:1)

"l., To enrich the students' exverience of life by
bringing into the classroom scenes and situations
that cannot normally be recreated by the teacher;

2. To demonstrate the use of Fnglish as a means of
communication in a wide variety of contexts and
thus enrich the students® experience of language:;

3. To focus on specific areas of arammar and vocab-
ulary as laid down by the Enalish curriculum and
thus supplement the work done by the teacher with

the textbook."

As the researcher has pointed out in the introduc-
tory vart the TV. proaramme is nroduced to SUPPORT but
not to REPLACE the teacher. So, inorder to achieve the
aims of the English by TV. proorammes the role of the

teacher is a determining factor.
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the textbook."
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not to REPLACFE the teacher. S0, inorder to achieve the

aims of the Fnoglish by TV, proarammes the role of the

teacher is a determining factor.
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Therefore, the object aimed at in the present
study is to make an investigation of the attitudes of

grade 7 and R English teachers towards Enoglish by TV,

programme and to see the effectiveness and application

of the already implemented Enalish TV. proaramme in the

activities performed before, durinag and after TV. lesson.

1.2. PRationale or Justification

The researcher's interest to study this problem
emanated from his lona time experience in the teaching
of English at Junior and Senior secondary school levels.
He has been aware of the need for some kind of supple-
mentary programmes to the regular classroom Fnglish
lessons to improve students lancuaage vroficiency. The

introduction of Enalish by TV, furnished him with the

chance to investicate into the attitude of teachers

The studv is also sionificant bhecause the English
by TV, nrooramme is conducted basically to strenagthen
and improve the teaching of English of crade 7 and 2.

A knowledage of the teachers' attitude and the teachers'
activity before, during and after the Fnalish by TV.
programme will help in decidino whether the programme
will continue in its vpresent form or will need improve-
ment or alteration in a way helpful teo the teaching-

learnino orocess,
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It is also essential, if prnarammes are to be
really effective, that teachers follow the procedures
used in the English by TV. lesson agiven and integrate

the programme with their teaching.

1.3. Objectives

The objectives of the present study are to find

out whether the English teaéheré of arade 7 and 8 have
a positive or neagative attitude towards the Fnglish by
TV. programme and to identify the kind of activities

teachers and pupils are engaged in before, during and

after the TV. lesson,

1.4. The Scope of the Study

The study 1is restricted to arade 7 and 8 English
teachers of 38 Government Junior Hich Schoos in Addis
Ababa. It does not include the English teachers of
private or nublic Junior High Schools of Addis Ababa
or the Enalish teachers of different schools in the

country.

The observation was done of only 8 teachers from
4 schools in ZONE FOUR. Results would have been more
reliable if the researcher had observed all the teachers
under study in different Government Junior Hiah Schools

in Addis Ababa and in different schools in the country.
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The objectives of the present study are to find
out whether the Fnglish teachers of arade 7 and 8 have
“a ;bsitiéé or neqative attitude towards the English by
TV. programme and to identify the kind of activities
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1.5, Definition of terms used

Pducational Television is defined as primarily

non~commercial television i.e. transmissions of purpose-
ful, broadly educational communications, whether for
specific classroom obijectives or for general public

enlichtenment.



CHAPTER II

REVIEW OF RELATED LITERATURE

In this chanter, the literature on Educational
Television and Attitude that was directly relevant to
the study and other writings which were found to be
helpful will be reviewed by the researcher inorder to
have a proper nerspective of the important concepts

employed in the study.

2.1. Introduction

Television has been widely used for education and
to accelerate development activities. Its wvitality as

a means of entertaining and informing is also immense.

Time and acain, the remarkable contribution of
Television has been appreciated by educators and
decision makers. In many countries, especially in the
developing world, Television stations have developed
useful and imaainative educational television programmes.
Some of the nroarammes are of a formal nature which
complement or enrich curricula used in schools: other
are of an informal tyve aimed at adults in need of

literacy, developmental and technical knowledge.

Some developed and develoning cruntries have setun
separate TV. stations or channels for educational
programmes. There are also others which reserve time
in their general schedule fcr educational training

and learnina puronses.



In Fthiopia, Educational broadcasting, especially
Televisicn, is aiven priority by the government by
realizina its potential power to suppnrt formal and
non-formal education and the role of Educational Mass
Media Agency (EMMA) is to assist in the dissemination
of knowledge in the formal and nen=formal fields of

education.

2.2. The Teacher's Cuide

The English arade 7 and 8 Teachers' Guides for
Ethiopian Educational Television prepared by the
Educatinnal Mass Media Agency are important materials
without which the Enaglish teachers can hardly utilize
the English Television programmes in the classroom.
The classroom teachers cannot carryout pre, during
and pOst broadcast Activities for premaration and
recapitulation without reference tr these texts. All

teachers shnuld know how to use them properly.

The activities of before, during and after the
Television brnadcast shnuld be followed effectively
by every teacher ineorder for the aims of the broadcast

tn bhe achieved.

2.2.1. Teachers' Activities

It is throuch the active particivatinn of a teacher

before, durinc and after the English by TV. programmes

entitled Let's Learn Fnalish and Enalish for you may .

achieve their aims. As Cassirer (19%2:130) stated



"The value of television in the classroom is only as
great as the use which the teacher can make of it."
Castello (1565:128) also pninted out that “"Television's
effectiveness may depend upon how willing 2 teacher is
to modify his lesson plan to co-ordinate with education-

al breadcasts.”

2.2.2, Before the Programme

Before the English by Television nrogramme a
teacher should spend 10 to 15 minutes explaining teo the
class the wonrds of the sona, vocabulary, structures and
also has to ask smme related guestions before the
proaramme bheains, Whare necessaryv the classroom teacher
has to write the guestions or drills or songs on the
blackbnard that are printed in the Enalish Grade 7 and
8 Teachers' Guides prepared by the Dermartment of
Educational Mass Media. So that the students will
understand and will be takino vpart in an activity that

will entail their reacticn and resnonse.

2.2.3. During the Prcoramme

Nurina the proogramme the teacher has to be an
active vmarticipant i.e. he has to encrnurage his students
to reply when they are asked a cuestion by the TV,
teacher and Aalso he has trn encourace his class tn sing
the sono each time it is nlayed. To cuote from Fnolish
Grade 7 teacher's Guide (198R-2) "If necessary, (the

teacher) conduct them like an orchestra to make sure



that they sneak in time and ston when it is time for
the nresenter to go on to another question or topic.”
In addition to this the teacher has to participate
actively in the drill and dialogue sections with his
students. The classroom teacher has also to sing the
song with his students in the English by TV. programme.
In support of the need of the active pvarticipation of
a classroom teacher during Educatio9a1 Telgvis?oni

Nishimoto (1969:124) states that:

It is desirable for the classroom

teacher to watch the proaramme along

with the students and, while disreagarding
unimportant details; give them assistance
in raisino their learninc activities to

a hicher dimension. A classroom teacher
usinag this method will have an image
entirely different from that ofa teacher
using only textbooks.

Cassirer (1962:168) also writes that

Some classroom teachers stand infront

of the class next to the Television set,
reinforcina the "telecourse through
their own authority and callinc on
children as they are asked to respond by
the TV. teacher. Other view the programme
sitting side by side with their students.
Others, again, are peripatetic, maintaining
order and attending to individual needs.
There is no rule for the best procedure,
except perhans one: the classroom teacher
should not give his classover to the TV,
teacher by withdrawina entirely into the
background, marking papers, or otherwise
abandoning his immediate personal contact
with the children whose education is his
primary resnonsibilitv.

Hence, the active participation of a classroom
teacher at this stage is a decisive factor for the

success of the Educational Television proaramme.
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2.2,4. After the Programme

After the programme there are a number of sugaes-
tions in the Ethiopnian Fducational Television English
Grade 7 and R Teachers' Guides for follow-up drills,
songs, cames, discussions and other activities. For
example, the teacher with his students has to sing the
song immediately the prooramme finishes. To make the
lesson more complete,; the classroom teacher can select
a number of sentences from the drills suqgested and
can use them as the basis of written exercises. He has
to let the class practise the drills in pairs and then
make them write in their exercise books. The classroom
teacher is also encouragejto practise the dialogue with
his students after the programme. He may discuss any

difficulties the students faced durina the procramme.

Schramme (1977:173) believes that "Television is
hardly a self-sufficient instructinnal tool. It needs
teachers’ cuides, study materials for students, and all
the other tools of instruction that alive classroom

needs."

So by the end of the lesson the students have to
cain somethine from the English by TV. programme, from
the teacher aquide and from the active participation of
the teachersbefore, during and after the ETV., more

than normal classroom.



2.3. Potentials and Limitations of Educational

Television

2.3.1. Poctentials

The nutstandina feature of Fducational Televisicn
is its ability to present a compnlete communicative
situation i.e. the combination of sound and vision is
dynamic, immediate, and accessible. In support of this
statement Trmalin (1989:2) says, "In Bducational Television
the learner does nnt just hear the lanquase but sees the
context in which it is used.” He adds that, "Television
brings the onutside world intn the classroom. It cives
the class and teacher somethinc to talk about, beyond
the confines nf the classroom. In this sense it can be

a powerful stimulus to communication in class.®

2.3.2, Ouality of Courses and Educational

Television

Educational television can up-arade educatinnal
procrammes because the television lessnns are prepared
and presented by hichly trained and cualified specialists
who have the skills and competence of the subject. And
also since the courses are planned and presented co-
peratively it is believed that television lessons may
be superior to classroom instruction. This is also

true in Educational radio procrammes.



2.3.,3. Educational Television as a Teachin~ Aid

Educatinnal television is used to offer excellent
educational materials within the classroom. For example
visual materials, textbooks, reference books, black~
boards, chalk, mars, charts, models, photonararhs, records,
slides, movies, music, drama, and nractical experiments

can be intecrated into educational television. In support

of this statement Gartly (1971:11) stated that,

Many schnols (in Ethiopia) did not have
the sonhisticated laboratory facilities
or the auvdio visval equipment to use in
the classroom as teachinc aids and
exnlanatory devices. Eventually, with
nroocrammes in the sciences and social
sciences; educational television, it was
felt, c~uld fulfill the need caused by
the lack of facilities.

2.3.4, Size nf Class and Educational Television

Educaticnal television may make teachina more
effective in schools which suffer from limited budgets
and where classrnoms are frequently crowded with as
many as 80 or 90 children., Its notential can be seen
in large classrooms where demonstraticns of small and
difficult exreriments may be made larqge ennugh to be

seen clearly from the back of the classroom.
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2.3,5. Educatirnal Television as Supnlementing

the Classronm Proarammes

Mest teachers are eager to obtain any help available
from any source inorder to make their teaching more
effective. Educational television is particularly help-
ful to elementary and Junior hich school teachers because
they are less gualified than hiagh school or university f
teachers. As Schramm (1977:181) says, "Educational
TV, assié%s elementary sch;ol Eeachérs in tie fields

where they are least well nprerared, for inexperienced

teachers to watch exnert teachina in their own fields."

Specialists may be brouaght throuah the Educational
TV. into the classroom to discuss tenics and many more
students may be able to profit by hearino and seeinag

them.

2.3.6. Educational Television limits the gap
between Urban and Rural classes

Fresh craduated teachers have to ocive service in
the rural areas. Then when thev have finished their
terms they will be transferred to cities and towns.
So it means that urban students had areater advantaces
over the rural students, because urban teachers were
better cualified, Television has provided for greater
equality of opportunity because it is transmitted from
the centre carryina the lessons which include a far
agreater rance nf illustrations and examnles of the .

hichly skilled teachers to every nart of the country



however remote from urban centres. In relation to
this statement Meir (1967:24) says that, "Television
is helpina to breakdown barriers between types of
educational institutions as well as between one class-

room and the next."

2.3.7. Educational Television as an Educational

means for the Illiterate

Television and radio pr;grammes are not only used
for formal teachina in schools. For example in Ethiopia
and Ivory Coast they are used to teach illiterates in
various fields like agriculture, health, education, and

other aspvects of economic and social development.

2.3.8., Limitations of Educational Television

One of the vprincipal limitations of broadcasting
Educational Television is that the students while
viewinag the pnrogrammes cannot express themselves, they
cannot ask questions or they cannot express their
opinions durina the transmission without the risk of
missinag valuable material. The students must keep
their guestions until the programme ends. As Turner
(1975:13) says, "This is perhaps one of the principal
reasons why television could never renlace the teacher."
But this limitation of the Educational television can
be overcome by the good teacher in his follow-up i.e. ,
he has to help his students to recall their questions
and he has to guide them to discover the answers from

their discussion of the proaoramme.
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Another handicap of FEducational television is
that some of even the most carefully . planned and
presented material will pass by the learner/viewer
unnoticed i.e. you cannot stop it like video at your

convenience.

Inorder to overcome this shortcominag as Tomalin
(1989:2) suggested, "A Television proaramme depends
on the support of a viewer®’s handbook or classroom

textbook to become an effective medium of teaching."

Another shortcoming of Educational television is
that the one-way nature of communication does not
provide for resolvina misunderstandina that may appear
in the process of delivering information. The televi-
sion teacher cannot supervise students' activities i.e.
it is impossible for the television teacher to know
how his students react verbally or non-verbally to his
programme nor control and see progress made by his

students.

In most developing countries Educational
Television proarammes ars transmitted without suffi-
cient previewing i.e. a teacher in the classrocm
watches the programmes with his students without any
pre-broadcast evaluation and the programmes are lost
for ever if they are not retransmitted. 1In supwport
of this statement Turner (1975:13) stated that, "It
is seldom practicable for teachers to view the
programme before it is used even when it is transmitted

twice weekly."



This sudden oncoming and ecually sudden dis-
apprearance of the Fducational Television programmes
have a little inconvenience for instructional purposes,
because teaching recuires a step by sten anpraisal of

the lesson or subiject.

Nishimoto (1969:195) writes that, "Television's
weakness lies in the impossibility of perfectly suiting
it to each student's ability and nrogress."” But
Nishimeto's araument was contrary to Cassirer's idea
(1962:247-248) "“Television promises to help backward
children because proorammes aoneal to and evoke active
response from children of a very wide ranage of ability

as well as nf aqge.

There are some areas of lancuaage learning that
are best left to other media or civen a low priority,
For example it is usually unwise to spend much televi-
sion time teachinog lancuage in its written form i.e,
exercises which consist of a larae number of examples
are often counter-oroductive. So this is another
shortcomina of educational television. 1In support of
this statment Hambrook wrote of FLT 105 (1979:26)
“Fach examnle on television recuires time to be visuallv
contextualized and then assimilated bv the viewer."

So the televisinn teacher must be verv selective in
teaching lancuage in its weitten from on Educational

television, |



Another handicap of Educational television is that
the classroom teacher and the students have no control

over the nace of development of a television lesson.

Thus, if the Educational broadcastina TV. program-
mes are made available on a video~cassette, and if the
video recorder is under the direct control of the class-
room teacher, then the Educational TV. programme becomes
a highlyg@ffective teaching medium i.e. the limitations
of Educational TV. can be overcome. Recause the pro-
grammes can be played by the classroom teacher as many
times as the learner wishes. 1In addition to that the
teacher can select a short seguence from the programme
for intensive study and worked on in the classroom and
the sequence can be watched again and again. The
lessons on a video-recorder can be run in slow motion
or half speed and it may be possible to stop at a
particular point in the programme. So the learners
can ask cuestions and they can also express their
opinions durina the transmission without the risk of

missinag valuable material.

2.4. Some Countries' Experiences in

Fducational Television

Since developing countries have shortages of
school rooms, books, writing texts and qualified
teachers they have been using Educational television
as a tool for enrichment for formal and non-formal

teachinc since the mid 1960s. As Gartly (1971:2)
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writes, "Instructional television is a teaching tool of
increasino importance in developina countries, it is

their means of 'catching up with the twentieth century'.”

The researcher makes an attempt to say a few words
about the experiences of three develonino countries i.e.
(The Ivory Conast, Elsalvador and Rrazil) in Educaticnal
television. The writer chose these countries because

he had got information about these countries and for

their being in the aroup of countries known as developing
countries, and their educational problems resemble those

of Ethiopia,

2.4.1. The Ivory Conast

As early as 19261 the government of the Ivory Coast
decided to reform the structure and content of the
educational system, with help from France and UNESCO
and after a long period of planning and preliminary
studies, Educational television brecadcasting began in

1971 on a natienal basis.

The Ivory Coast Educational TV, nroject is made up

of two components.

l. Direct and formal teaching by TV. of classes in the
schonl system.

2. Non~formal education of adults.

The aim nf the Fducational TV. nf the Ivory Coast
is to provide a higher standard of teaching i.e. better

distribution and unification of schonlina at the primary



level, linked to general development in the country.
By deing this the aovernment hopes to promote children

regularly every vear, with very few drop outs.

The Ivory Coast educational TV. includes all
primary schools i.e. over 10,000 classrooms in 2,268
schools are equipped with TV. sets reachina about
425,000 students. Educational TV. alsc provides non-=
formal, veocational based, part time education for
primary school leavers, who did not continue in the
formal schreol system and for rural and urban youth

agenerally.

The national TV, network of the Ivory Cocast which
reaches about 20% of the country, carries the pro-
grammes for the schonl component non each week day and
each prooramme lasts for only five to ten minutes.

The programmes include French, modern mathematics,
basic education and environmental studies. Printed
teachers' guides and texts for students are prevared

at the beginninag of each term.

Teachers in the project are expected to partici-
pate in-service traininag i.e. special cone-month courses
are offered to teachers who are going to teach in class-

rooms with TV,

Television proorammes are broadcast for 20 minutes
in the evenings for teachers and that helps them to
prepare for the broadcasts of the following day for

their students.
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Another important point is that for those teachers
who have not narticipated in the Educational TV. train-
ing a weekly radio programme is broadcast to prepare
them for the change. Traininag in Educational TV,
programme is alsn aiven to schocl principals and

inspectors of schools.,

Accordina to the training, teachers are expected
to prepare thei; students for the onroarammes.  They also
haveitn use their printed materials. During the brcad-
cast, classroom teachers have to watch their students'
reactions. After the TV. programme they have to guestion
them immediately about what they saw and heard. Then,
for a further 30 minutes or so, students have to do
exercises suagested in the teacher's quide or in their

work bocks.,

Seeina the advantages of Fducaticnal TV. procram-
mes in the Ivory Coast Hawkridge and Robinson (1982:164)

stated that:

Educational TV. has succeeded in
introducinag new methods and attitudes.
Children participate much more actively

in TV. classrooms, there is more work

in small groups, and classwork now calls
much more upon children's spontaneity.

The traditional teacher-student relation-
ships have been chanaed by the

introduction of a third partner, television.

For the out-of-~school component, primary school
teachers were anpointed as animators for evening
sessions. An animator has to read guidelines and
posters (all in French) beforehand, and attend periodic
workshops oraanized by the out-of-school Television

Department.
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However, the Informal Educational Television pro-
aramme was not successful for a number of reasons i.e.
animators were unraid; the students could not understand
the French commentary themselves and it was also
difficult for an animator to give simultaneous transla-
tions. In addition to this the physical conditions of
the classrooms were very poor., As Hawkridge and
Robinson (1982:162) pointed out "Those thgﬁo attend
find them;élves squeezed on to benches made for young

children."”

To sum up, the Ivory Coast educational television
improves the teachino~learning process in a number of
ways. First, those teachers who will be assigned to
television classrooms have to particimate in in-~service
training and this improves tha standard of teaching.
fecondly, the television programmes are prcpared by
subject specialists with high qualifications, so a

large number of children benaefit from the Fducational

television proarammes.

nlike the Ethiopian Educational television the
Ivory Coast Educational television brnadcasts for 20
minutes in the evenings for teachers. And this helps
the teachers to know about the programme in advance
and to premare their lessons in accordance with the

television programme.

In contrast, the non-formal Fducaticnal television
programme was not successful. First, the animators

were not paid sn that they were not motivated to teach.



Secondly, the adults did not understand the French
commentary themselves. In addition to these the class-

room atmosnhere was not conducive to sasy learning.

2.4.2, Elsalvadoer

Elsalvador, like most developino conuntries, faces
difficult problems in the expansion and improvement of
its educational system. As Schrammr(1973:1) sSays,
“While most children iniElséivadnr dn start school,
many dropout after a short time, and enrollment at
the secondary level is greatly censtricted.” 1In
addition to that more than seventy-five percent of the
nation's secondary school teachers had not received
adeguate trainina. To overcome these problems the
government started Educaticnal television at the Junior
high schonl level (seventh, eighth and ninth grades).
The government gnt help from the Japanese National

Broadcastina Company, UNESCO, and the World Bank.

Under the direction of the Ministry of Education
ITV (Instructional Television) nroduction started in
late September 1968, Each ITV proaramme was planned
and carried ~ut by a production team of five people
and each team was also responsible for producing
teachers' auides and student workbooks that accompany

the television lessmns.

The first broadcast of Educational Television of
Elsalvador began in 1969 in 32 pilot seventh grade

classes. Then in 1970 programming was extended to 219



seventh arade classes and pilot programmes were also
transmitted to 32 classes in the eighth grade. Again,
in 1271,proagrammes were alsco started in ninth grade.

Sn that by 1972 Educational Television programmes were
agiven to a total of 1,179 seventh, eiaghth and ninth
agrade classes in 263 schocls. Later television lessons

were introduced in the fourth, fifth and sixth grades.

- _Television teacher training was aiven and every
teacher whn was assicned to a classroom had to receive

a full year or re-training at the new teacher’s training
centre. As Schramm (1977:153) says "The retraining

course includes both subject matter and teaching method."”

The Elsalvador FEducational television nrogramme
lasts for twenty minutes i.e. three twenty-minute
programmes a week. And in each programme a serious
effort is made to co~ordinate class materials with the

television teaching.

In every programme an c¢ffort was made to obtain
reqgular feedback from the classroom and to send the
comments to the television teacher. Schramm (1977)
concludes that due tn the use cf Educatinnal televisicn,
class became student centred i.e. less lecturing, there
was more discussinns, thought gquestions were used
rather than rote questions, more questions were asked
and opinions aiven by students. 1In addition to that
Schramm (1977-167) pointed out that, "Enclish language
was well liked by TV. students; little liked by students

who didn't have TV, classes.’



In Elsalvador teachers inorder to teach television
classrooms are retraining and this has a great impact
on the teachino-learning process because the teachers
will be familiarized with the subject matter and teach-
ing methods of Television programmes. In addition to
that the teachersknow how to utilize the television
lessons fully. The classroom teachers mayv play a major

role in the before, during and after television activi-

ties so as to make thé téleﬁisién lessons more effective.
Unlike the Ethiopian Educational television the
Elsalvador educational television broadcasts to grade
four upto agrade nine and the programme lasts for twenty

minutes.

2.4.3. Brazil

The researcher reviews the Educational Television
Foundation in the State of Maranhao (FMTVE i.e. the
Educational TV. Projecct of Fundacao Maranhensede
Televisio Edcativa), situated in the north-east in

one of the least developed parts of Brazil.

In Maranhao schools there are not enough adequately
trained teachers: teachers' salaries are low; students
leave school early: buildings are of poor quality and

scarcely equipped at all.

To solve these problems the government in 1969 in
collaboration with FMTVE (a guasi government institution)

started a television - based school system that was
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later extended to rural schools. The TV. programme
was to develop a comprehensive educational system aimed
particularly at the fifth to eighth arades and serving

the whole state.

The FMTVE's plan of Educational TV. is that
students view the TV. programmes in a small group in-
side the class comprising six or seven pupils. As
Hawkridge and Robinson (1982:275) write "Group dynamics,
~group teaching and learning, and peer tutorinag constitute

the basis of the educational process.”

The classroom teachers have a key role in provid-
ing lezadership for the small grcoupe making un the class.
Unlike the Ethiopian Fducational television classes
remedial courses were given to students who lagged

behind.

Another important point to mention is that at the
end of every TV. class there was collective evaluation

of individual and group.

FMTVE teaches lanquage, Mathematics, Sncial
Sciences, Science and Arts and Crafts., Feor each subject
there is a production team. In the mnrning programmes
are broadcast for the fifth and eighth grades: and in
the afternoon for the sixth and seventh arades. Each
programme of FMTVE lasts twenty minutes, after which
students work in class for thirty or forty minutes
before the next broadcast. Four oroarammes are broad-
cast each day for each agrade vlus pnrinted texts and

multiple chrice tests.



To sum urn, the FMIVE's plan of Educational tele-
vision is not the traditional classromm situation i.e.
the students view the programme inside a classroom
comprising six or seven pupils. The teachers play a
key role in provina leadership for the small groups
makinag up the class. The class is student-centred,
that isy there are meore guestions and discussions
initiated by the students. The students at the end of
the leésoﬁs iﬁdi&idﬁéllyréricollectivelyranélyze and

criticize the lessons.

FMTVE 1is a television-based school syvstem i.e.
the teacher has to dernend totally on the television
lessons. The Ethicopian Educaticonal television pro-
arammes are produced to support but not replace the
teacher. Television lessons need the active partici=
pation cf the teacher, teachers' aquides and follow-up.
As Tomalin (1989:2) says, "It (TV.) whets the appetite

but cannect satisfy.”

2.5, Ethiopian Educational Television and

Radio-Brief Historical Background

2.5.1. Educational Television

When Television came to Addis Ababa in November
1964 from the beaginnina the Fthiopian agovernment made
it clear that the purnoses of the bronadcastina were
to be education, information, and entertainment in

that order of opriority. As Bender etal. (1276:509)



write, "These priorities were confirmed in Negarit
Gazeta, No. 15 (Order No. 50 of 1968), 6 June, 1968
n. 91, in an article which officially combined Radio

Ethiopia and Fthiopian Television."

Then plans were made to use the new media in the
service of education, and Ethiopian Educational Tele-
vision (EET) was started as a pilot project in 1965
with the help of ghe British Council under the name

of Ethiopian Schenls Television (EST).

Accordina to Gartly (1971:13) "In Apnril of that
year, Ato Abdu Mozayen through the co-oneration of the
Ministry of FEducation and the British Council in Addis
Ababa, was sent to London to the CETO (Centre for
Fducaticnal Television Overseas Training Programme) ."
When Ato Abdu returned from CETO a nilot nroject
started in Addis Absha in October, 1865, with fourteen
high schools watchina the programme. Two years later,
in 1967 the Educational Television system had grown to
such a peoint that it was transmitting Fnglish languacae
teachino nroorammes for grades one to three and nine
and ten of about fifty schools in and around Addis
Ababa with a pnopulation of 48,000 students, and had

changed its name to Ethiopian Educaticnal Television.

However, as Bender et al.(1976) stated the English
programmes were not very successful for reasons of
creatina a cultural carn znd because they took up all

of the reaular teacher's time of teachina Fnaglish.



But later the Fnalish nrogrammes were revised i.e. the
stories were based on folk tales of Ethionian origin
and the vocabulary and structure were also at the level

of the students.

In 1966 an experimental course in French hy
Television was started, and filmed programmes were
obtained through the assistance of the French Embassy.
Teacher's notes were prepvarasd locally. But after a -
year's trial and evalvation, the nroaramme was dis-
continued because of limited school audience and the

failure to adopt the programmes to the local situations.

During the 1967-69 period, to test the understand-
ing of students in Ethiopian Television classrooms, the
British Council in Addis Abkaba and the Liaison and
Evaluation office at the Mass Media Centre co-operated

in developine and administerino tests.

According to Gartly (1%71) a test was administered
to 600 Ethiorian Educational Television students view-
ing in Addis Ababa and ?50 students in Asmara who did
not receive the proaramme of Ethiopian Educational
Television. The aim of this test was the comparison
of the achievement of the television students with the
achievement of thes non-television students. As Gartly
(1971:27) states "The results revealed that Addis Ababa
Television students did slightly better on the test
than did the students in Asmara who had no television

instruction."



However in 1973 transmission of school subjects
on Educational television, including FEnglish stopped.
This hiatus lasted 15 ycars. Transmission of school
subjects on television includina English for grade 7
and 8 started again in 1988-89, Mr, Norman A. Pritchard
is a language advisor supplied by the British Council

and the producer of all the educational songs.

The Educational Television English programmes serve

Loth as an enrichment and as iéarninq resources.

The subject areas which are currently broadcast
(since 1988-1989) to grades 7 and 8 are as follows:
English language, Maths, Science and Productive-
Technoloay. Apart from Mr, Pritchard, all other

production staff are Ethiopians.

The annual broadcast of nrogrammes for each grade

on each subject totals 20 lessons. Though currently

six new pnroarammes are being prepared to add toc this
total for the next school year. Duration of all TV.
programmes is 15 minutes with 7 remeats a week. But
each class is expected to use only one of the 7 repeats
per week. The idea of having 7 repeats in a week is

to avoid proaramme congestion in the schools' timetable,
to overcome the shortage of television sets and to
discourage the admission of too many students in a

television classroom.



2.5.2, Educational Radio

Ethioplan Educational Radio broadcasting started
in 19264, when a textbook entitled "Manbebina Mesaf bi-
radio” (readinag and writing by radio) was nublished to
quote from Bender (1576:507). Upto 1966 radio served
as an instructional medium. FHowever, as Almaz Bein
(1989:19) quoted Awel Indris "Continuation of such
educational radio ceased due to a number of reasons:
one of which was 'bacause educational television
started and (it) was felt that an all-round intearated

medium for the purpose of teachiaa should be develoned.'"

Then as Bender (1976:513) states, "With the help
of a British DM radio officer, a plan of rhased

development for a national radio proaoramme was outlined."

During the academic year 1969/70 radio broadcasting
started for the elementary and secondary schools in
central Shewa, Asmara and Harar and forty twenty-minute
programmes for grades S and 12 were transmitted directly

every morninag, Monday te Friday, from 9:00 a.m. to 1:00p.m.

Subiject areas covered in these transmissions were
Amharic, Enalish, Science, Mathematics, and Social
Science. Lanocuace teachinag cgot the laroest share i.e.
of the total of forty weekly transmissions, eighteen

were for FEnglish and Amharic.

At present the radio broadcast is transmitted to

elementary schools, gradess 1-6,
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The objective of the radio broadcasts is to enrich
the classroom teaching. The subject areas which are
currently on Aair are Amharic languace arades (1-6),
Enalish languace grades (3-6), Science arades (l-4 and
6) in Amharic, Social Studies arades (4--6) in Amharic
Radio proarammes last for 15 minutes and the total
number of radio programmes is 468 in one academic year.
The English radio programme has 28 proarammes whereas

the old radio nroaramme had 26 programmes per year,

The Pritish BRBC trained exwvert Normal A Pritchard
helps in the nresentation and production of the content,
methnd and songs nf the new radio proarammes for arades

3 upto 6.

In the following pages the researcher will make
an attemnt tn discuss briefly Fnaglish language teaching

methods and Educational English by Television.

2.6. FEnglish Lanaduage Teaching Methods and
Fducational Fnglish by Television

2.6.1. Zpe Grammar - Translation Method

Although the Grammar - Translation method is the
nldest method for the teaching of Latin and ancient
Greek, it is still extensively used. The objective of
Grammar - Translation method is tn help learners acguire
L2 deductively, i.e. the memorization of explicitly

formulated arammatical rules and paradiagms and then

applyina them. Words are not taught in context, but



in bilinqual lists which have to be learnt by heart.
In the Grammar - Translation method students’ class
time is taken up by oral readinag, arammar explanation
and translatinn. Students have to translate words,
sentences and passages into their own lanquage incorder
to make sure that they have understood the foreign
text. In the Grammar - Translation method oral skills

are usually neglected and little nr no attention is

agiven to pronunciation practice.

Thus, the Grammar - Translation method cannot be
used by Educational Television because this method
does nnt encourace students to communicate i.e. the
students cann~t use the languace inside nr outside
their classronoms, nnr does it encourace acguisition
éince every item is conscicusly learnt with emphasis

on form rather than meaning or use.

2.6.2. The Direct - Method

This method was thought nf basically as an answer
to scme nf the weaknesses of the arammar-translation
method. The objective of the direct method unlike
the orammar-translation methnd is to teach the foreian
languace without translation. Grammatical rules are
not exnlicitly tauvaht. The students learn the
arammatical structures inductively i.e., by practisinc
with comnlete and meaninoful utterances e.a. from
drills, soncos, dialogues, etc. from there students

are exonected to induce and ceneralize the patterns.



In the direct method the students learn the meaning

of words from context, from sensory experience (i.e.
generally visual perceptions). The direct method
emphasizes the importance to the speakinag and listening
skills of learners. In support of this statement

Els Van et al. (19R4:149) said (in Rivers 1968:18ff)
"Listenina is best learned throuach listening practice,

speakina is best learned throuch speakina practice.”

Thus, the direct method suits Educational English -
television due to the followina reasons. First, the
method avoids translation into L2 and orammar rules
are learned from context, drills, dialoaues and songs.

So there is no wastage of time for translation and
explanations of ruvles. Secondly, since the method
emphasizes listening and speakinag skills of the lancuage-
the students can use the language to communicate inside
or outside their classrooms. Thirdly, the meaning of

words becomes real because they are taught in context

and from visual perceptions.

As I have observed the Ethiopian Educational

English by TV. for aqrades 7 and 8 entitled Let's Learn

English and English for you uses the direct method in

the presentation of the new lanauaae.



2.6.3. The Audio-Lingual Method

The Audio-~Lingual method is an extension of direct
method. This method is based on the idea of extensive
oral instruction. In support of this statement
Richards and Rodgers (1986:49) said (in Brooks 1964)
"Since many lanquaces do not have a written Fform and
we learn to sneak hefore we learn to read or write, it
was arcuved that language is ‘primarily what is spoken
ahﬂﬁoniyrsécdnéarily what is wfitten'.“

In this method dialoaues and drills are used for
repetition and memorization of correct pronunciation,
stress, rhythm and intonation and are believed to
enable learners to form correct analogies. After
students have memorized a dialoaque, specific aram-
matical patterns in the dialocue are selected and
become the focus of various kinds of drills and
pattern-nractise exercises. Thus, the approach to the

teachinag of arammar is inductive rather than deductive.

In the Audic-~Lingual method the tarcget lancuage
is used as the medium of instruction and translatien
or use of the native toncue is discouraged. The teacher
pavs attention te pronunciation, intonation, and fluency
and correction of mistakes of pronunciation or aram-

mar is direct and immediate.

In this method the teachina of listenino compre-
hension, prenunciation, arammar, and vocabulary are

also related to the development of oral fluency.



As the researcher observed, the Ethiopian Educa-
tional Fnolish Telewvision pronramme uses certain
aspects of the audio-lincual method. For example the
lancuace of the classroom is the taraet language and
there is no translation into the mnther tonqgue of the
learner. Students repeat drills and memorize sonas.
Grammar rules are not explained to students but they
have to learn them inductively. And since the English
proaramme is presented by hichiy éﬁecialized and

qualified subject experts, the students mav learn

correct pronunciation, stress, rythm and intonation.

But unlike the audic-lincual methnd the proaram-
mes of the Enalish by television presented drills and
dialocues in a meanincgful context and not in isolated
forms sn that students may be able to transfer the
skills acauired tec real communication nutside the

classroom,

2.6.4. The Communicative Lancuace Teachina (CLT)

The communicative lancuace teachino- which is
sometimes called the notional or the functional approach
emphasizes teachino lanquace for communication. Nasr
(1980:125) says, "The idea here (CLT) is to start with
the content to be communicated: that is, tn see what
"notions” (ideas) a person wants to communicate™ or
what "functions" he wishes to perform.” That is, in
the communicative aporecach, unlike the arammar-

translation method or the Audic-Lincual method -
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teachers heln learners in any way that motivates them

to learn the lanoumacre. For example ALM demands
memorization nf structure-based dialooues whereas CLT
dialogues, if used, centre around communicative functions

and are not normally memorized.

The Ethiopian Educaticnal TV. Fnolish programme
uses dialocues, drills and scngs composed with words of
every day lancguaae to be practised by the teacher with
his students. This aopronach will encourace the students
to use the lancuace for communication inside or outside
the classromm. Recardina this statement Littlewood
(1981:p. VIII) says, "... it (CLT) makes us more
strongly aware that it is ncot enouch to teach learners
how to manimulate the structures nf the foreian lanquage.
They must also develrp strategies for relatinag these
structures to their communicative functions in real

situaticons and real time.®

Thus, teachers have to play a areat role to make
the English proaoramme mnre communicative by selecting
the lancuare elements i.e. vocabulary and crammar that

hest serve the students® need for communication,

To sum up, it is important to point out that no
sinztle methnd is alone ~oing to solve all the problems
of foreion lancuace teaching. Some methods are better
in certain situatinons than others, but all methaods
have some weak and strona points. Seeina the students'
level and ability, television teachers and television

classrrom teachers have to use a combination of



celements from various methods that suit the teachino-

learninc situation.

In the next section the researcher will discuss
the different formats that are used by Educatiocnal

Enclish by Television,

2.7, Music and Epeech

2.7.1, Songs B

Sinmina is an aid to pronunciation in English
languace teachina., As Mackey (1978:424) stated, "It
(the sonc) cives the learner a areat deal of repetition
of the s»nunds and sound-patterns which the words of the
song contains. It alsc fixes the words and patterhs

in the mind nof the learner."”

In the Ethiornian Educational Enclish Television
proarammes ~f crades 7 and 8, students are made to
practise the words of songs so as to learn the rhythms,
vocabulary, structures and correct nronunciation. For
example in arade R Teacher’s Guide (1988: programme
4 pace 13) there is a sona to be nractised by the

teacher with his students. The sona is:

First Boy: If you agive me a sweet I will be ycur friend:
I'l1l be your friend tn the very end.
If yvou 7ive me a sweet I will aive you a treat,

I will be your friend riaht to the end.



Second Boy: If yru lend me your bike I will be your
friend:
I'1ll be ycur friend till the very enéd.
If you lend me vour bike I will dn what
vou like,
I'll be your friend riaht to the end.
Girl: If you Adon't go away I will slan your face:
I'1]1 slap your face in a tender nlace.,
I ﬁill do what I like with my sweets and
my bike,

Take your silly face some cother place.

The aim of the above scna is to make the students
practise @Erill) the structures, vocabhulary, rhythm and
correct »nrorunciation from the civen context. It is
also an amusinea little real-=life situation which tells

a story that the students can resrond to.

Howaever, some lancuace nractitioners are not in-
favour of using sonas in lancuage teachina. For example,
Ur Penny (19R7:65) states, "Students do not seem very
easily tn take over grammatical natterns or words they
have learnt thrruch songs into their normal spoken or
written discourses." She agives her reasons sayinca
that "I think this is because of the interference of
the melody: the nhrases are sn strongly connected with
their tune that it is not easy to 'transnose' them
intec nnrmal sneech.” Her idea is that students have
to learn sonas for the sake »f their pleasure-givine

an® cultural value.



On the contrary, other experts say that songs in language
teaching classes have motivational and educational
value. PReqarding the motivational value of songs in
language teachinag Mr. Norman Pritchardh from EMMA
(Educational Mass Media Agency) says that, "Most people,
especially the young, enjoy sinaging, and any language
activity involving enjoyment as well as learning is

i - 3 .
a selfuexgantly good thing." Regardino the educa~

ticnal value of sonos he says:

(a} Sincging is a natural linguistic activity
unlike the artificial thinas we reaquire
our students to do with lanquage in the
classroom like repeatinc (often) meaning-
less, drills, or answerinag non-guestions
like "Is this a hook?"

(b) It is alsoc a natural teaching/learning
activity in which thinags like revetitions,
analysis into separate parts, learning by
heart (themselves often misused in every-
day lancuage teaching) are normal and
self-evidently useful,

(c¢) It is part of the script where the
repetitions of structures and vocabulary
is verfectly acceptable in a way that
normal stretches of lanquage would not
permit.

(d) It allows the integration of several of
the language skills, in that it involves
LISTENING to the words initially, the
SPERAKING of the words which can be presented
on the screen and of course the SINGING
of the sona once it is learned. The words
should ke recorded in writing.

Carl Bereiter as quoted by Almaz Bein (1989:51)
also supports the relevance of sonas in developing

various skills in students and sgaid:



The songs presented provide the child
with practice in many lanauage skills:
naming objects, translating statements
into actions. classifying, reversing
important statements, forminag rhymes,
countina, handling plurals and making
up vVerses.

Thus, throuch songs in the proorammes students
learn plurals, sincqulars, compariscns, tenses and
vocabulary and they are meant to facilitate students’
learnina of th@iforeiqnflanquage. Almost all the
Ehalish proarammes of FEthionian Educational English
television nrogrammes contain soncs, which are written
specially for the procrammes to ensure that they fit
the structures and contant of each prooramme, as well
as beino consistent with the standard and interest-

level of the students.

2.7.2, Drdills

Drills are practised in tha foreian language classes
inorder to teach vocabulary, structures and correct

pronunciation.

In the Educational Television Enalish nrogrammes
the students participate in the procramme effectively
through sonas and drills. Throurh drills the students
learn some aswnects of grammar that need much practice.
For example to quote from Fducational Television Enalish
Grade 7 teacher's acuide, programme 7 (1988:29)- throuch
the followino drills students can learn the present
nerfect so that they can obtain fluency and confidence

in the use of the nresent nerfect tense.



TV. Teacher: Are you coinm to write that letter?
Student: I've alreadv written it,

TV. Teacher: Are vou ~oinm to do that exercise?
Student- I've already done it.

TV. Teacher: Are you crine to clean that room?
Student: I've already cleaned it.

TV. Teacher: 2re ycu aoina to eat that bread?

Student: I've already eaten it. _ -

'7Ké7§ﬁq&é§ted in the teacher's cuide the classroom

teacher may also use the drill as the basis for a

written exercise,

Most lanquace nractiti-ners support the use of
drills in lan~uace teachin~. For example Chris Farm
(1983:17) says, "Drills serve three functions: they
sive the listener a breather: they involve him/her
deeper in the prooramme and nffer some take-away
reneralisable lancuacce... A drill by its repetitiveness
will ~ive contrelled relaxation tn the listener.” 1In

contrast, however Rivers (129%.:47) warns that:s

If... (drills) are given in a mechanical
way students may nroaress like well-
trained narrcts- abkle tn repeat whole
utterances perfectly when aiven a certeain
stimulus, but uncertain of the meaning

nf what they are sayin~ anrnd unable to

use memorized materials in contexts other
than theose in which they have learned
them, Students must be trained from

the first lesson to arply what they have
memcrized or practised in drills in
communicative situations contrived within
the classrorm groun.
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Different models of drills are nresented throuch
the Fnalish by TV, »nrogramme. For example in Fduca-
tional TV. Enalish Grade 2 Teacher's fGuide, programme
11 (1988:3) the students are asked to changse a

particular part of a model sentence:

TV. Teacher: This is water. We use it for

drinking,

Students: It's drinking water. e

TV, Teacher: This is a pan. We use it for frving.
Students: It's a frying pan.

TV. Teacher: This is a pocl. We use it for

swimming.
Students: It's a swimminag pool.
There are also ‘substitution drills.? In such

cases the TV. Teacher gives the patterns and then
appoints a word to students, so that the students speak

the sentence usina the new words: For example

TV. Teacher: Abeba has a new baqg.
TV. Teacher: Trousers.

Students: Abeba has new trousers.
TV. Teacher: Shoes.

Students: Almaz has new shoes.

However, most drills in the Educational English
by TV. proaramme are stimulus response or straiaht
cguvestion-answer drills to ensure a realistic situation

in which the students respond actively and naturally.
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e.a. to guote from Educational Television English Grade

7 Teacher's Guide (198R:29)

TV. Teacher: 1Is he going to write that letter?
Student: He's already written it.

TV. Teacher: Are they goino to write that letter?
Student: They've already written it.

TV. Teacher: Are you (the whole class) going

to write that letter? —

Student: We've already written it.

Drills inorder to facilitate student learning and
comprehension - the words of drills must be words of
every day language so that students may use the words
and structures of drills inside or outside the class-

rooms.,

2.7.3. The Dialoque

A dialocue in the English class is a format of
presenting a lesson by involving tvo or more speakers
in a conversation. Dialogues make lessons more
interesting and motivating i.ec. they offer learners
variety from a single speaker teaching. In support of

this statement Rivers (1585:215) stated that '

The classroom is too limited an area

for lancquage practice. With dialoques,
the students move in imaginative and
dramatized activitv out of the confines
of pen and paper and chalkboard into
situations similar to those they will

meet on leaving the classroom. The
lanauage becomes less of a ‘schonl' matter
and is seen as =ppropriate to many aspects
of social life,
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Regarding dialooues in the English class Donn
Ryrne (1986:23) states also: "Dialoques appear to be
the best formats of presentation at the earliest stages
of teaching the spoken language? and he gives his

reasons for this as:

(2) They present the sprken language directly in
situations in which it is most commonly used.

(b) Thev permit an@_@npoqfaae the learners to

hfodﬁcé the language in the same way.

(c) They encourage active particivation in the

lesscon.

The Ethiopian Rducaticnal Enolish TV. presents
dialeccue: An examnle of such a dialcaue is taken:
/

v 5

Good morning.
Good mornino,
Can I help you?

Yes, I'd like some (suaar/salt/coffee/bread/
meat) please.

How much ... would you like?

I'éd like a kiln, please.

There you are, Sir(or madam)

Thank you very much.

Vou're welcome.

After the TV. lesson the teacher can make his
students act the dialogue in a lively performance so
that dialogues will be more appealing to students.

Such dialoque activity will help students learn the
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statements of the dialogue with conviction. After the
TV. lesson students can also build up many sentences
which they know well and gan make use of them when

needed.

fuch dialoque helnsz develor students® avility to
communicate because it can create an imnression that
the speakers of the Education Enalish by TV. are real

people and using the languace in a real situation.

Dialéques in the Fnglish by TV. sesm to be real
or natural utterances that we use in our daily life
because they include many features of the spoken

languacge like hesitation marks, cuestion-tag. short

answers, etc.

Generally sneaking the dialogues in the English
by TV. programme help pupils see, listen and understand
the languace. throuch speech. From the dialogues in
the Fnalish by TV, procramme the oral lanquage of
students may develop easily. PBut inorder to be of
intarest to students,; as scme rractitioners sgaid,
dialoocues should corzespond with the students® age,
needs and interests so that students can nractice the

structures.
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2.8. Attitude

In the following paragranhs the researcher will
discuss 1. Definition of attitude 2. Attitudes and
Foreian Language Learning 3. The attitude of the Foreign
Language teacher and 4. Attitudes towards Educational

Television.

2.% 1. Definition of Attitude : o

Fishbain (19A7:7) quotes Bogardus' definition of
attitude as "... a tendency to act toward or against
something in the environment which becomes thereby
a positive or negative value.” Again Fishbein (1967:7)
quotes Droba's definition of attitude as "... a mental
disposition of the human individual to act for or
against a definite obicct.” TLoree (1970:464) defines
attitude by giving example as "Attitudes always include
emotional and cognitive coﬁponents and may also include
a behavioural component.” He gives as an example the
child who has a favourable attitude toward reading
when he enjoys reading, because he has a number of
beliefs about the value of readina, and thexefore

reads when agiven the opnortunity.

There are two ways to express attitudes: (1) Opinion-
i,e. the verbal expression of an attitude, and (2) Non-
verbal behaviour. Here observation can be used to
know the attitude of the individual or group toward

an ebject or a person.
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2.%.2, Attitudes and Foreign Language Learning

Regarding the role of attitudes in foreign

language learning Rivers (197°5:4) states:

.«« An important factor in successful
language learning is the attitude of the
lanquage learner toward the speakers of
another language. If students hold the
speakers of the language they are learn-
ing in low esteem. they will not want to
identify themselves with - or risk having
others identify them with - this cultural
group. They will therefore prefer to
retain a "foreign accent" as a sign of
their trus identityv when speaking the
langquage.

In supnort of River's idea it is worth to quote
a series of studies carried out at McGill University

bv Lambert (1984:1R0).

The learner's ethnocentric tendencies
and his attitudes toward the other aroup
are believed to determine his success in
learning the new languaage. His motivation
to learn is thought to be determined by
his attitudes and by his orientation to-
ward learning a second languaace. The
orientation is "instrumental" inform if
the purpose of language study reflect$
the more utilitarian value of linguistic
achievement, such as getting a head in
one's occupation, and in "inteorative"”
if the student is oriented to learn more
about the other cultural community as if
he desired to become 2 potential member
of the other group.

Thus, it seems clear that the second language
learner benefits from positive attitudes towards the
lanquage, culture and native speakers. Negative
attitudes may lead tc decreased motivation and in all

likelihond unsuccessful attainment of proficiency.



Rrown (17°80:127%-5) mentioned an interesting point
reqgardina the role of a foreian language teacher:

The teacher needs to be aware that

everyone has both nositive and negative

attitudes. The negative attitudes can

be chanaged, often by exposure to reality,

by encounters with actual persons from

nther cultures. Uegative attitudes usually

emerge either from false stereotyping or

from undue cthnocentrism .... Teachers

can aid in dispelling what are often myths

about other cultures, and replace those

myths with a realistic understanding of the

other culture as one that is different from

rne’'s nwn, yet to be respected and wvalued.

Learners can thus mecve throuagh the hierarchy

of affectivity.
Regarding attitudes in foreion language learning
Ferguson (1971:5) states alsc "The effectiveness of
foreion lanquaage nolicies in education is determined
more by the attitudes of the pecple towards language.”
He added: "In Ethieonpia, as elsewhere, many procgrammes
fail because they den't take into account the attitudes
cf the people for whom thay are intented.” So before
intrnducinc anv course the attitudes of the foreign
languace teachers and learners must be taken inteo
consideration otherwise the programme will be a failure.
In support of this statement Wenden and Rubin (1387:119)
state "When lancuage classes fail to meet student
expectations. students can lese confidence in the
instructinnal amoreoach and their ultimate achievement
can be limited." Wenden (1987) continues her idea bv
sayinc that

Student bheliefs about lancuace learning

can influence their lanquaade strateqgies.
In nther words, what students think about



lanauage learning can affect how they

oo about doinag it. Therefore, knowledge
of student beliefs about language learning
ig an imnortant step toward understanding
the etiology of lzarning strategies.

Another immortant point to mention concerning the
role of attitudes in the foreign lanquage is of Dubin
and Olshtain (1987:14) who state that positive attitudes
towarde the lanquage will reflect a high regard and
anpreciation of beth the language and the culture it
represents. They oo on to say that pesitive attitudes
towards the acguisition process will reflect high
personal motivation for learning the foreign language,
a feelinc of self=fulfillment and success and an over- .
all enthusiasm about the language course. Regardinag
negative attitudes towards the lanauage Dubin and
Olshtain (1987) pointed out that "Neagative attitudes,
whatevar their roots, create vwsycholocical distance
between the learner and the subject matter and are,

therefore, of vital sienificance in the learning-~

teaching process."

It is essential to study the positive and negative
attitudes of the learners towards learnino a foreign
lanquage and it is also equally essential to be aware
of the internal and external factors that affect the
learners’ attitudes. Neaglecting the attitudes of the
learners may create a considerable affect on the teach-
ing ard learning process and on the achievement of the

learners. In connection to this statement Rivers and
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Byrne have the followina to say. Rivers (1985:458)

Aiscussed that

Students learn how tc preonounce the
lanquaae:; how tc understand and produce
areetinc, command, reguests, and simple
declarative statements; how to sinag songs
and play cames in the lanauace: how the
lancuace is written; and how to perform
simple everyday tasks commonly performed
by peconle of that culture. The emphasis
is not on the amount of lanquace learned,
which is admittedly limited, but rather
on developina favourable attitudes toward
___lancuage learninc, R ) -

Byrne (1980:75) states alsn "Good motivation leads
not only tn perseverance but to a heiaghtened concen-
tration or intensity of attention that oroduces rore

rapid learning.”

2.%.3. The Foreinn Lancuage Teacher

The teacher influenccs the attitudes of the learners
towards the foreicon lanquass. The influences can be
npositive or necative. Rivers (1825:459) has nointed
out that "The most important gualification for the FLES
teacher are a love for ymung children and an understand-
ing of the mnst apnropriate ways to arouse their interest
and assist their learnin¢.” Thus, the teacher’s attitude
towards his stufdents, knowledge nf the subject-matter,
his attitude towards the subject~ and his owverall
personalty is Aetermining factor in the teaching-
learninag process. Perarsing necative attitude Rivers
(1985:60) stresses that *A foreion lancuace teacher with
no understandino of or interest in learners can soon

kill any incipient enthusiasm by borin~ or intimidatina



Concerning the effect of teacher's attitude to-
wards Educational television, Fvans (1968:69) discusses
the result of the study of Metro University U.S.A. by
saving that one of the most interesting outcomes of the
studies of student attitudes toward television instruc-
tion is that they tend to reflect those of the teachers
in the classroom. If the classroom teacher does not
motivate his students, if he fails to prepare the
students pronerlygfor the proaramme, if he does not
control the students during the nrooramme. the students
seeing the attitude of the teacher may be indifferent
in followinc the programme. So the teachers’ positive
attitude towards the prooramme is a deternining factor
in the teaching-learning process. In support of this
statement Dubin and Olshtain (19287:31) have the follow-
ing to say “The teacher population is the most
significant factor in determining success of a new
syllabus or materials. The attitudes of the teachers
and their abilities to adijust to new thinking and what

it involves in practical terms are crucial.”

Regardinag the role of the lancuaage teacher Medhane
Habteghiorghis (1986:11) quotina Bezabih Bekele has also

the following to say:

The school ground, a well equipned
building will remain partial, or may
be wasteful ., unless the person or the
teacher ... is in class to guide the
instructional nrocess. The success

of the goal is mainly determined by
the teacher. Additionally, the cxpected
change of behaviour or the development
of positive attitudes of students to-
wards learning can be affected by the
teacher.
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Concernina the foreign languacs teacher Dulay and
Brown mentioned relcvant points. For exampnle Dulay

(1982:267) stresses that

Learn the motivation of your
students and incorporate this
knowledge in your lessons—- knowing
why your students are in vour class,
and knowina with whom they want to
associate and like whom they want
to sound will help explain their
different success rates and the -

— domain of the target language they
learn.

Thus, the foreign language teacher has tn take into
consideration the motivation, interest and goal of his
students for the learning-process to make more sense

te the pupils.
Provn (1980:135) states also:

Teachers of foreicn languages would

do well t~ heed Adler's wonrds. While
certainly nnt every learner will £ind

a crnss- cultural experience to be
totally nositive, many do derive positive
values from the experience, and for

those for whom learning a second culture
micht otherwise become a negative
experience, or an illness, teachers can
help that experience to become one of
increased cultural awareness and self-
awareness fnr the learner .... We should
not expect the learner to deny the anger,
the frustration, the helplessness and
hrmelessness he feels, Those are real
feelings and they need t» be openly
axpressed. To smother those feelings

may delay and actually prevent eventual
movement into the third stage .... A teacher
can enable tiie learner tn understand the
source of his anger and frustration, to
express those feelings, and then gradually
to emerae from those depths to a very
powerful and oersonal form of learning.



If the learner is helped by a sensitive and
prerceptive teacher to understand the cross-cultural
learning exnerience, then the learners' chances for
succeeding may increase in both second lancduage learning

and second culture learning.

Still ancther valuable pecint recardina the foreicn
lanquage teacher is discussed by Byrne (1%80:75) by
saving that the tegche; may he able to encourace -and-
influence an inteagrative motivation towards the taraget
lanquage. But there are also the day-~do-day Aactivities
of classroom lancuage learninc and it is in those that
the teachers’ contribution to the motivaticnal dimension
can be important. Fe continued by saying that the
classroom teacher is faced with the nroklem of trying
to guide the learninag »nrocess so that at every step
the learner is motivated throuagh the satisfaction of

achievement, but at the same time nerceives the need

for further nrogress.

Thus; it seems clear that if the foreign lancuacge
teacher and the learners have A positive attitude to-
wards the lancuace, culture and native sneakers, then
the teaching-learnin~ nrocess brinos about satisfactory
results, However, if the attitudes of the teachers and
learners are necgative to the above menticned points

then the result will be unsatisfactory.
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2.%.4. Attitudes towards Educational Television

Educational television is used to supplement and
enrich the formal teachina and learninag of a foreimn
lancuage. Its success or failure derends on the attitude
of teachers towards the TV. nrocgramme among other

factors.,

In this part, the researcher will try to present
studies carried out regardine the-attitudes of teachers
towards Educatinnal Television. Research was done at
Metro University in U.S.A. in 1965 to know the attitudes
of teachers towards Educational television. Evans
(196R:83) discussed the outcome nf the research: those
teachers who had nositive attitudes towards Educational
Television were clearly less conservative, less
traditinnally oriented, and those who had a negative
attitude towards Educational Televisinn had a tradi-
tional amnroach to instruction. They rractised
"Straicht lecture method.” and "Answering students’
guestions in larce classes." Accordinc tn Evans (1968)
the teacher who had a negative attitude towards Edu-

cational Televisgion emphasized "Myself conducting.”

Murphy and Ronald (1975) repert alsc a survey
conducted in 1965 to know the attitudes of teachers
in four schools in the U.S.A. The schools were:
(1) The Washinaton County (Maryland), (2) The Detroit
public schonl, (3) The Chicaon city college and,
(4) The University of Texas. The outcome of the research

is discussed by Murohy and Ronald (1975:59) and they
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state that students in elementary and high schools are
largely in favour of Educational Television while those
in colleges and universities react for the most part
unfavourably. They say also that favourable attitudes
increased with the level of involvement in the Educa-
tional television, that is, producers of programmes

and reqular studio teachers are more enthusiastic than
those not so closely involved, and_even among students
those with over fifteeﬂJhoﬁrs of TV. credit express
greater approval of Educational television than those
with less exposure., Murphy and Ronald (1975) centinued
their report bv saying that parents did not support
Educational television because they said that during

Educational television there was no contact between

students and TV. teachers.

Another important point to mention is that made
by Bender et al. (1976:511) concerning a meeting of
schecol directors and ministry officials held in Addis
Ababa in 1969 to discuss ths operation and impact of
Educational television. The particirants had a positive
attitude towards Educaticnal television because, as
Bender et al. say, the result was resolutions of
support and recommendations hopinag that Educational
television instruction would partially remedy teacher
shortage, over-crowding, poor-quality teaching;

shortaces of tesaching aids and materials.
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The particivmants also hoped that TV. instruction
would partially remedy shortage of libraries and teach-
ing aids, since TV, instruction is highly wvisual and
rich in teaching-aid materials. The participants
supported also the introduction of Educational TV. in
the school time by saying that TV. lessons are prepared
and presented by highly trained and qualified subject
specialists, with a benefit not only to students, but
also #s an in-scervice training expmerience for teachers.
Accordino to Bender et al. (1976) all schools aareed
tn provide caretakers and suitable places for the sets,
to ensure maximum utilization by providinag adequate
rooms, and to adapt their timetables to the TV,
schedules, so that the TV. programmes could be
integrated into reaqular school instruction activities.
Thus, the positive attitudes and active participation
of a classroom teacher arc decisive factors for the

success of the Educational television preogrammes.



CEAPTER IIX

METHODOLOGY AND PROCEDURES

Questionnaires and Personal Observations

Questionnaires with questions and observation check-
list were nrepared for English teachers of qrades_? and
Rrof 38 Government Junior and elementa?y schools regard-
ing the Enclish by Television programme. The observa-
tion checklist and questionnaires were devised to know
the attitudes of agrades 7 and 8 English teachers with
regard to content and methodoloay used in the English

by TV. programmes entitled Let's Learn Fnolish and

English for You.

Description of the Ponulation under Study

There are five zone schools offices in Addis Ababa.
In the five zones there are 38 Government Junior and
elementary schools, There are 5 schools in ZONE ONE,
8 in ZONE TWO, 7 in ZONE THRFE, 11 in ZONE FOUR, 7 in
ZONE FIVE Junior and elementary schools. In each
Junior and elementary school the number of English
teachers varies from 2 to 6 according to the number of

students.

There are a total of one hundred and twenty-six
English teachers in all the 38 Covernment Junior and

elementary schools in the five ZONWES in Addis Ababa.

« 39 .
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Since this number is not very large the researcher
decided to include all the teachers in his study. This
will furnish a clearer and more comprehensive picture
of the situation. The distribution of the 126 Enclish
teachers of the five zones is shown in table one, two,

and three below respectively.

Table 1 Names of the 38 schools in Addis Ababa by
grade 7 and 8 English teacher populations

and sex.,
Population
SR Male | Female | Total
Dej. Omer Semetre 3 4 - 3
Deij. Balcha Aba Nefsg 3 ) 5
Tesfa Kokob 4 1 5
Fdget Besera 3 - 3
Yekatit 23 5 3 6
Repi 2 1 3
Abune Basilios 3 - 3
Mekanisa 2 i 3
Keraniyo 2 - 2
Mekdela 2 1 3
'Prison school’ 1 =  §
Werha-Yekatit 2 1 3
Fit. Lake Adaeh ik - 1
Berhanh Zare 2 - 2
Mesrak Goh 2 1 3
Berhan Guzo 4 - 4
Tensae Rerhan 2 - 2
Kokohe Zebah 4 - 4
Mesrak Ber No. 1 3 1, 4
Urael 3 1 4
Biherawi Betemencghist 2 - 2
Hibret Fre 2 1 3
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SCHOOL. Population
Male| Female | Total

Meazia 23 3 1 4
Zehay Chora 3 - 3
Del Beteagel 3 - 3
Kebena 1 3 2
Dacgmawi Menelik 4 - 4
Entoto 2Amba 5 : 6
Quasquam 3 - 3
Meskerem 2 : 2 - 2
Tdaet Behibret 4 1 5
Arbeagnoch 5 1 6
Kelemework 4 1 5
Medhane Alem 3 - 3
Ethiopia Tikdem No. 2 1 2 3
Sebstie 4 = 4
Megabit 28 2 - 2
Belay Zeleke 2 - 2

Total 106 20 126

Source:=- Addis Ababa Schonls office

Table 2 fumber of teachers by qualification

Grade! 11+1 12+1] 12+2 12+3| Total

7 5 19 18 7 49
8 1 L7 32 5 55
7+8 - 8 4 - 12

($1
i

12 116

Total 6 44




Table 3 Teachers' Teaching Experience

1-5 1T 6-10]11-15]16=20] 21~-25 | above 25 -

Grade | years|years|years|years| years years Totalj
7 1 5 11 20 10 2 49
8 1 3 10 31 8 2 55
7+8 - E 3 7 - i 5
Total 2 9 24 £Eg 18 5 116

3.3 Distribution of Questionnaires

The researcher contacted the statistical Information
Office of the Addis Ababa Schools' office, reqarding
information about the number and location of the govern-
ment Junior and elementary schools. Then the guestion-
naires prenared were given cut beforehand to 20 teachers
of 10 schools of the five zones, that is, 2 teachers
from each school. The schools are: from ZONE ONE -

Tesfa Kckob and Yekatit 23; frem ZONE TWO - Mekanisa

and Mekdela; from ZCONE THREE - Urael and Kokobe Zebah:
from ZCONE FOUR Meazia 23 and Meskerem 2; from ZONE FIVE -~
Berhan Chiora and Berhan Guzc. The aim of the researcher
in distributing the cuestionnaires heforehand was to

see if the Jguestimrnnaires were understandable and
wnrkable for the study. Responses were satisfactory and

minor chanaes were made.
Later with the help of the directors nf each

schcol, English teachers of arades 7 and 8 were briefed

abocut the aims of this study. #2n explanation was given
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in connection with the procedurs of completing the
questionnaires. Basically, the cuestionnaires require
the teachers to give a personal opinion answer as
completely agree, agree, not sure, disaogree, and
completely disaagree. Fifty guestinns were given.
Forty-four of them require teachers to give their
personal opinion by putting an 'X' above the correspond-
ing opinion. Five cuestions were 'Yes' ‘No'_quesgions.
And one question aékea thém to cive their comments
about Educational Fnglish by Television on voints not
adequately covered by the questionnaires. (The final

format of the ocuestionnaire is found in appendix 4§ .)

The researcher administerasd the guestionnaires
himself. He distributed the guestirnnaires to 119
English teachers of 35 nut »f 38 Geovernment Junior and

elementary schnols in Addis Ababa.

Two Government Junicr and elementary schools
"*Repi’ and 'Werha Yekatit® do not have television sets
as the directors of the schools told the researcher.
So he did not distribute the gquestimnnaires to the six
English teachers »nf the two schoonls because the teachers
did not have any idea about English by Television.
Another school that is excluded from the study is the
'Prison schorl’ because it was difficult to contact

the teacher as well as the director.

Therefore, the researcher distributed 119 question-
naires to 119 Enclish teachers of 35 Government Junior

and elementary schnenls i.e. from 2 to 6 questionnaires



to each Government Junior and elementary school under

study.

In the areat majority of cases co~operation was
readily oktained. Almost all the teachers under
study completed the aquestionnaire within the last six

weeks of the first semester.

Finally, out of the 113 copies distributed, 116
copies, that is, 49 responses of Grade 7: 55 responses
of Grade &: and 1? responses of grades 7 and 8 English
teachers were collected. One grade 7 Enaglish teacher
from Sebeste, one crade 8 tesacher from Arbenoch and
one grade 7 teacher from Fit. Lake Adgeh did not return

the responses of the questionnaires.

Preparation of the Questionnaire

As the researcher mentioned earlier there are
forty-nine questions. Nuestion No. 50 asks the teacher
to aive their comments. From the teachers® responses
the researcher discussed the attitudes of teachers to-
wards the English by TV. programme. For example,;

A. (1) items 1, 2, 5, 6, 14, 15, 29 and 20 aimed at
findinag the teachers’ attitude towards the prooramme
of English by TV,

(2) Teachers' attitude towards sonas consists of
eight items (item 8, 18, 12, 20, 21, 22, 23 and 33).

(3) Teachers'’ attitude towards the Drills of Enaglish
by TV. comprises six items (items 24, 25, 26, 27, 28 and

32) .
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(4) Teachers' attitude towards the topic of Enalish
by TV. proagramme consists of five items (items 36, 37,
38, 39 and 42).
(5) Teachers' attitude towards the level and
vocabulary comprises three items (items 3, 4 and 17).
(6) Teachers® attitude towards timing of the
programme and teachers® preparation consists of three
items (items 7, 12 and 13).
(7) Teachers' attitude towards_methodoloqy consists
of three items (items 9, 11, and 43).
(8) Teachers® attitude towards teachers' aquide
comprises two items (34 and 35).
(9) Teachers' attitude towards NATIVE SPEAKERS
in the Enclish by TV. programme consists of two items
(items 10 and 16),
(10) Teachers' attitude towards the nre-set
questions and note-taking practice of the proaramme

comprises two items (items 40 and 41).

B. Teachers' attitude towards possession, readking,
use of teachers' guides and particirmation in songs and
drills comprises of four items (items 45, 46, 47 and

A8)., The items had two possible answer$'Ves' or ‘No'.

Personal Observation

The Educational Mass Media Agency (EMMA) transmits
a total of 20 Enalish by Television nroarammes for
arades 7 and 8 in additinon to other proarammes such

; g st
as Maths, Science and Productive Technology. The 1



semester nrogrammes (1-10) are transmitted from October
20, 1989 to January 5, 19920. The secnnd semester
proarammes (11-20) are transmitted from March EOth to
June 2, 1990, Duration of zll Television programmes

is 15 minutes. Thouch the programmes have seven repeat
transmissinns in a week, each class is expectaed to use
only one of the revpeats per week. The repeats are for
grades having more than one section. One »roaramme
runs for one whole week. So, different schnnis have
different TV. time tables and shift systems of morning
and afternoon. (Educational Televisinn Weekly Broad-
cast Schedule For Junior High Schrol is found in

appendix 3 ).

The researcher attended Fnalish bv Television
classes. Fach class was of forty minutes and a total
of NINE nerinds was observed for each teacher. In
addition teo this each teacher was video taped for one
period. A checklist was prepared to study the attitudes
of aograde 7 and R Enclish teachers towards the English
by TV. programme in relation to pre, during and after
TV. activity. (The final format of the checklist is
found in apvendix % ). Teacher and student activities
and reactions to the TV. lessons were ticked against
whether they were 'Yes', 'No', and 'Unsatisfactory’
and of students’ activity as ‘FExcellent', 'Very good',

fGhod' and "Ponr'.,



For example, if the teacher wrnte all necessary
words like vocabulary, structure ~n the blackbrard
including the educational song or poem then the re-
searcher marked 'Yes'. It means that the teacher has
fulfilled the reguirements of pre-television activities.
On the other hand, if the students were unable tc repeat
after the TV teacher the drills, then the researcher

marked 'Poor'.

Thusg_by distribufing the quesfionnai}es to_all
English teachers under study and by nbserving the
teachers’ and students® activities and reactions to-
wards the Enaglish by television programme the researcher
will be in a pnsition to see¢ the strong and weak aspects

of the programme.

Sampling Procedure nf the Obsarvation

The researcher has selected the sample using the
stratified random sampling prccedure. Based on this
procedure the researcher selected 4 schools nut of 11
Junior and elementary schools from ZONE 4. The re-
searcher chose ZONE 1, firstly, the work place »f the
researcher is in ZONE 4 and it would be easy for him
to adjust the researcher's timetable with the 4 schonls’
TV. timetable nf ZONE 4 schocls. Secondly, ZONE 4 has

the highest number of Juni~r high schools (see appendix
% ).

As mentioned earlier, there are 10 pnrocrammes for

the first semester for each grade 7 and 8. The first
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2 programmes nf each arade were not observed because
the researcher was busy preparing the checklist and
adjusting the researcher’s timetable with the schools®

television timetable,

The researcher ohserved 1St semestar English
by TV. programmes from 4-10, that is, programme 4, 5,
6, 7. R, 9 and 10. Seccnd semester orogrammes 11 and

E

12 were also observed. Programmes 10, 14 and 15 were

recorded on a viéeo tape. The researcher did not
observe preogramme 13 and from 16 uptn 20, because he
concluded that what is already observed is also true

for the remaininag ones.

The personal observation of the Enalish by
telavision was done in the actual lesson. The 9
programmes listed above, were observed in each arade
7 and 8 under study, that is; 18 observations were
made in each school which makes a total of 72 cbser-

vations in all four schools of %0ONE four.



Table 4

Scheool Observed and their Television Time Tables.

Junior School

Television programme Time-table
Name of Clascsification .

oo School by Grade ey Vel
e Grade 7 Tuesday | 12:55-1:10
Menchist L. S ) S——
Flementary and - By o=

T sunicr School | GF23€ 8 Monday | 12:55~1:10
Del Betedqel Grade 7 Friday 11:00-11:15
Elementary and| O TTTTTTTTTT R
Junior School Crade 8 Thursday 11:40-11:55
Menilik IT Grade 7 Tuesday| 11:00-11:15
Elementary anﬂ' I I e
Junior Schaol Grade 8 Monday 11:20~11:35
Meskerem 2 Grade 7 Wednesday; 11:20-11:35
Elementary and S e e N O S T e o

Grade 8 Tuesday| 11:40-11:55

3.5 Equipment used in Recor-ing Fnalicsh bv

Television Classroom Activities

The researcher besicdes his personal observation in

actual lesson transmissions inside classrooms has also

recorded

video tape.

the eicht classes of the four schonls on a

He took vi‘dec tape films inorder to study

the general Encglish by Television classronom atmosphere,

that

is, te study in Adetail the activities and reactions

of teachers an? students before, durinag and after

television

classes.
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Subject: The number of classes to be viedn taned
and studied was decided on the basis of money and time
avaijable for the researcher. After takine into con-
sideration the above pnints, he decided to take the
eicht classes in the four schools under study. Each

teacher was yiden taned for one neriod,

A period in a Gevernment Junior and elementary
schonl lasts forty minq;gs, cheveyl five minutes is
usually wanted for the students to a0 from their class-
room to the televisinn class. On the average, the
video tarnina period for the 8 schools was about thirty-

five minutas. A total of about 280 minutes of video

tape was studied,

One arade 7 and one grade & were selected from
each nf the four schocls, Eiaght of the classes studied
are: from Del Betecel, Menilik II, Biherawi Rete-

menchist and Meskerem 2,

Resardinn the size of classes in the four scheols
the number nf students ranged from 80 t~ 100. The
eizht teachers have long yvears of teachinc experience

rangina from 15 to 21 vears.

Orientation of Teachers and Students pricr to

Recordine Enalish by Tv, Classroom Activities

an® reactions nf Tecachers and Students

The researcher contactecd the eicht English
teachers of the four schools and reqguested them to be

recor?ed ~»n a viden tare for one neriod of an English
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lesson. The researcher informec the eicht teachers
that the video film will nnt be for public viewing but
it will be studied and analyzed by the researcher and
copies of the vifeo films will be given to EMMA. He
briefed the students and teachers about the objective
of the study and they were reguested to behave the way
they woulcd behave at normal times. The researcher
told them to foramet the nresence cf the researcher and

the cameraman.

After briefina them, the actual video taning took
place with the heln of Mr. Ncrman Pritchar”? and other

members from EMMA,

The Method of Data Analysis

The metheds of data analysis and internretation
of the findings are as follows: £irst, all data were
tallied by the researcher an then for each attitude
variable and averace npercent of the deqree of choice
Qas estimated. He discussed the result from the point

of view cof crade 7, crade 8 and crade 7 an? 8 responses.



CHAPTER IV

4.1 RESULTS AND DISCUSSIONS

As stated in Chanter 3, questionnaires and obser-
vation checklist were prepare! inorder to knew the
attitudes of arades 7 and 8 English teachers with regard
to content and methodecloay used in the Enaglish by TV.

nroorammes entitled Let's Learn Enclish and Enalish -

for you.

As can be seen in Aﬁmendiij;, there were 49
questions plus one guestion which reguired the resnondents
to give their comments. 1., Percentaces of the respon-~
dents’ reactions to every questimnrwere calculated and
tabulated (see Aﬁnenﬂicesjﬁg_;ﬂﬁ_zjo All the FIVE
alternatives "COMPLETELY AGREE", "AGREE", "NOT SURE”,
"DISAGREE" and "COMPLETELY DISAGREE" were given an
equal rank ~f cne. 2. To find the mean score of every
gquestion all the FIVE alternatives "COMPLETELY AGREE",
"AGREE", "NOT SURE", "DISAGREE”, and "COMPLETELY DISAGREE"

were coded in the following manner.

Positive statement :~ “COMPLETELY AGREE" (5),

“"AGREE™ (4) , "NOT SURE" (3), “DISAGREE"(2), and "COMPLETELY

DISAGREE" (1).

Negative statement:-~ "COMPLETELY AGREE" (1),

"AGREE" (2), "NOT SURM" (3), “DISAGREE" (4) and
"COMPLETELV DISRGREE"(5)., ©Note that all the negative
statements an?d the codina system for them are marked

with an asterisk in 211 the tables in Arpendix. 3, 9"10
. 12 .
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A value greater than 3 indicates a positive attitude
towards a nositive statement whereas a value less than
3 indicates a necative attitude to it. Conversely
with the necative statements a value oreater than 3
indicates a negative attitude towards it and a wvalue

less than 3 indicates a mnositive attitude to it.

For convenience sake, the statements are grcuped
into 10 grouns according to the relatienshin they bear
with each other. 1lltables were prenared. The first
10 summarize the findinas of each aroun and the llth
table is a table of the cverall apnroval rating.

For 'Yes' or 'Ne' answers there is a separable table

on nace 466.

89.78% of crade 7 teachsrs have 12+1,; 12+2 and
12+3 gualification and 93.89% have 6-25 years of teach-
ing exmerience; and 9R.08% of grade 8 teachers have
12+1, 1242 and 1243 gualificaticon and 94.53% have 6-25
years of teaching exrnerience and 100% of both carade
level teachers have 12+1, 1242 and 12+3 gqualificatien
andd 91.€0% of the teachers have 6-25 years of teaching
experience. Therefore, the researcher honed an honest

response from the teachers.

Teachers' Attitudes Towards the

Programme nf Enclish by TV.

This nart is meant tc examine teachers® attitudes
towards the nroaoramme which includes eicht items (items

1, 2, 5, 6, 12, 15, 29 and 30 sce arnendix $§%) 2nd



their reactions are as fcollows:

In item 1, the resnondents were asked whether the
concentration of the students was hich or neot Auring
the programme. As a reaction to this statement, 32.65%
of arade 7, 40% of arade 8 and 25% 0? koth grade level
teachers comnletely acreed with the onininon. 61.22%,
43,63% an? 58.33% nf arade 7, 8 an” both crade level
teachers agreed resrectively. Only a few resnondents,
that is 6.12% of arade 7, 5,45% of arade 8 and 8,33%
of both crade level teachers showe® a negative attitude.
The mean scores are 4,20, 4,18 and 3.91 for arade 7,

& and both arade level teachers respectively. Thus,
the attitude of the teachers showed a great tendency

tc agreement.

Ls the mean scores of the resrondents indicated
an? as the researcher made an observation, during the
nrocramme the concentration »f the students was very
hich. This is because, as Tomalin (19289:2) says
“In Educational Television the learner does not just
hear the lancuace but sces the context in which it is

used. "

Item 2, which asks abhout the improvement of students
nronunciation throush the nrogramme, 49.93%, 45.45% and
16,66% of arade 7, 3 and both carade level resmondents
comnletely acreed with the orinion resrnectively and
the other, 34.69% of arade 7, 41.81% of arade 8 ani
75% of both crade level teachers acreed with the
opinion. Only a few resnondents have a necative attitude

+rwraridae +the Aanininn.
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The mean scores are 4.00 for crade 7, 4.30 for
grade & and 4.00 for both grade level teachers. Thus,
the teachers showed a favourable attitude towards
completely acaree and agree. As it is shown from the
teachers responses, and the information gathered from
the comments of the teachers and as the researcher

observed, the Fnaglish by TV. orocrammes may help

students to improve their pronunciation.

Item 5, refers to the worth of the proaramme in
the school time. 40.81% of grade 7, €0.37% of grade
8 and 58.33% of both arade level teachers agreed to
the opinion. The other £.16%, 15.09% and ®,33% of
grade 7, 8 and both grade level teachers completely
agreed with the orinion respectively. The mean scores
are 3.18, 3.60 and 2.1¢ for agrade 7, ® and both grade

level teachers.

However, 26,53%, R,33% and 7.54% of orades 7, 8
and both arade level teachers disacreed with the orninion.
From the comments of the teachers and from the re-
searcher’s observations 15 minutes is very short for
the students to answer questions on listening compre-
hension massaades, to do drills, to sinc sonas and to
do dialocues if any and the timetable arrangement some-
times does not fit in with the TV programme. The topnics

of Fnglish by TV. nrogramme and the students textbooks

are different. Another point to take into consideration
is that there is only 5 minutes interval between one

nroaramme and the next. So the teachers may not get



enoucdh time tc arrange class situations. Students start
class at 7:30 and end at 12-00, but the TV. programme
continues upto 12:15: so students are not willing to

follow the TV. lesson after 12:00.

Regardinag item 6, the resnondents were made to
react to the overall content of the proaramme. Most
of the teachers have agreed with the opinion. That is
over 60% of grade 7, over 75% of araﬁe 8 and over 920%
o% both arade level teachers showed a positive feelina
towarcés the opinion. The mean scores are 3.67, 3.93
and 4,16 for orade 7, & and both arade level teachers
respectively. As the researcher observed and as the

teachers aareed the overall content of the programme

is educaticnal and entertainineg.

In item 14, the teachers were asked ahout the
directness and simnlicity of the orogramme. 46.93%,
60.37% and 58.33% of grade 7, R and both arade level
teachers aareed with the opinion. The mean scores are
3.59 for corade 7, 3.%8 for grade 8 and 4.25 for both
gqrade level teachers. Thus, the attitude of the
teachers showad a areat tendency te agree and corplete-
ly agree, The researcher ohserved also the programme
is direct, simple and comprehensible. No difficulty

was ohserved from the teachers or the students.

In item 15, the respondents were made to react
tn the ovinion "The purpose of the programme is to
provide a richer linguistic exvericince than that of

the texthnok.® To this statement, 40,81% the teachers
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in grade 7, 34.54% the teachers in arade 8 and 58.33%
of hoth orade level teachers agreed with the opinion.
The cther, 22.44%, 27.27% and 8.33% of both grade level
teachers completely aareed with the oninion respectively.
The mean scores are 3.57 for grade 7, 3.65 for grade 8
and 3.66 for both arade level teachers. The responses
have shown a tendency to agreement. However, 16.32%

of grade 7, 23.63% of arade 8 and %.33% of both grade
level teachers have shown a negative attitude towards
the cpinion. The reason that they cave in their com-
ments the listenina comnrehension passaces, songs,
dialoaues and poems did not have any relatinn with the
syllabus. Sn they recommended that the above points
be revised in such a way as to have a relation with

the syllabus,

Concernina item 29, the teachers waere asked
whether the students like the English by TV. proaramme
nr not. 69,38%, 65,45% and 50% nf arade 7, 8 and bnth
arade level teachers have completely aareed with the
npinion respectively and the other 24.48% ~f grade 7,
25.45% of arade R and 41.66% of both rrade level
teachers aareed with th< opinion. The mean scores are
4,61 for orade 7, 41.54 for grade R and 4.41 for both

aqrade level teachers.

The responses nf the teachers have shown a greater
tendency to comnletely agree. As the researcheer
nbserved, the students liked £he gmnc verv much. and the
topics were verv interesting, attractive, entertainina,

educational, etec.



In item 30, the respondents were made to react
to the idea whether the students gain from the program-
me or not. 46.93% of agrade 7, 60% of crade ! and
33.33% of both orade level teachers have completely
agreed with the orininn and the other 42.85%, 34.54%
and 58.33% of orade 7, 8 and both orade level res-
pondents anreed with the opinion and with only a few
respondents with a neqative attitude. The mean scores
are 4,31, 4.54, 4,16 fnr orade 7, & and both grade
level teachers resrectively. Thus, the teachers have
shown areater tendency towards completely aaree bhecause
the nrocrammes are planned and presented co~operatively
by skilled perscns. The teachers acreed also that TV,
lessons mav bhe suneriocr to classroom instruction. Since
there are different activities like drills, snngs, listen-
inag comprehension nassaaas; students may ngain from the
proagramme due tn these activities. FEducational 7TV,

procrammes remedyv also noor guality teachino.

Table 52 Summary of Teachers® Responses

towards Prococramme

| Resnonses
i ' Disaqree&
f Grades | Com:igtgiﬁﬁzqreef Not Sure; completely
l i i G i disagrce
7 75% ©11,22% 13.78%
8 | 22.03% ' 10.13% 7.84%
|7 and # R6.46% | 5.208 6.342
| e e e
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Table5R Weighted overall Mean nf the Programme

Grades Weichted coverall mean
7 3.R89
a 4,09

7 and 8 3.96

As can be inferred from the tables above, the

summary of mean (percent) of the teachers responses

to the procramme showed a favourable attitude towards
agreement, i.,e., nver 75% in all arade level showed

a positive attitude towards the proaoramme. This is
more so in case of arade 7 and 8 teachers. By measure
of the weichted overall mean the respondents showed

a tendency to agreement but more so in case of orade

R teachers.

4.1.3 Teachers' attitudes towards the soncs

This mart is intended tc examine teachers' attitudes
towards soncs which include ei~ht items (items 8, 18,

19, 20, 21, 22, 23 and 33 see apnendixiBy) .

In item R, tﬁe resnondents were asked whether the
variety nf settinc and songs are entertaining and inter-
estina or not, 24,48%, 54.54% and R.33% of nrade 7, R
and both crade level teachers completely acreed with
the opinion in that order. The other, 24.42% of gracde
7, 36.36% of crade 8 and 91.66% nf bhoth arade level

teachers acreed with the opinion resvectively. Only



a few respondents had a negative attitude towards the
opinion. The mean scores are 4.02 for crade 7, 4.1%8
for arade & and 4,08 for both crade level teachers.
The mean scores indicated that the resnondents showerd
a tendency to comnletely agree and anree. The re~
searcher from the observation he made aareed also with
the responses of the teachers. The students were
hichly motivated and interested hy the presentation

nf the variety of settings é;d sonas in the nrogramme.
This statement correswvondents to the idea forwarded

by Mr. Nerman Pritchard frem EMMA., As Mr. Pritchard
says "Most nenple, esnecially the younr, enjoy singino,
and any lancuace activity invelvine enjoyment as well

as learning is a self-evidently aood thinc.”

Recardine item 18, the respondents were asked
whether the sonas are apnealing to the students or not.
53.06%, 42.27% and 75% of qrade 7, 8 and both crade
level teachers arreed with the orinion in that order.
The other 38.77% of crade 7, 36.36% of arade % an? 25%
of both orade level teachers completely aareel with
the enininon., Only a few respendents showed a negative
attitude towards the oninion. The mean scnrres showed
a areater tendency to completely anree. #or instance,
4.26 For arade 7, 4.14 for grade 8 and 4.25 for both
grade level teachers. As the researchzr observed alsco,
since the sonos are rresented in a strry form containine
both the tonic of the text and the structure, they are

antertainine and amnrealing to the students.



. 80

a few resrondents had a neqgative attitude towards the
opninion. The mean scores are 4,02 for arade 7, 4,13
for grade & and 4,08 for both grade level teachers.
The mean scores incdicated that the resnondents showed
a tendency to comnletely agree and anree. The re=~
searcher from the observation he made acreed also with
the responses of the teachers. The students were
hichly motivated and interested by the presentation
nf the variety of settings and seonas in the nrogramme.
This statement corresnondents to the idea forwarded
by Mr. Norman Pritchard frem EMMA, As Mr, Pritchard
says "Most nenple, esnecially the youns, enjoy singinc,
and any lancuace activity involvino enjoyment as well

as learning is a self-evidently aond thinc.”

Recardina item 18, the respendents were asked
whether the sonas are apwnealing to the students or not.
53.06%, 42.27% and 75% of grade 7, 8 ané both crade
level teachers acreed with the orinion in that order.
The other 38.77% of crade 7, 36.36% of arade # and 25%
of both crade level teachers completely acreed with
the enininn, Only a few respondents showed a negative
attitude towards the orinion. The mean scores showed
a agreater tendency to completely anree. For instance,
4.26 for crade 7, 4.14 for qrade 3 and 4.25 for both
grade level teachers. As the researcher observed alsc,
since the sonos are rresented in a story form containine
both the tonic of the text and the structure, they are

entertaininc and appealing to the students.
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In item 19, the resmondents were asked whether
the students learn the sconas after only 2 or 3 reneats.
44 ,80%, 27.27% and 25% of grafe 7, 8 and both crade
level teachers comnletely aareed with the oninion in
that order and the other 34.69% of grade 7, 34.54% of
arade B8 and 33.33% of both grade level aareed with the
opinion. The mean scores are 4,06 for ocrade 7, 3.56

for grade 8 and 3.41 for both arade level teachers.

However, 14.28%, 25.45% and 25% of arade 7, 8
and both orade level teachers Adisacreed with the
mninion in that order. The reasons they gave in thei?
comments - the soncs in grade 7 have twn repeats only
and in crade 8 sometime two or three repeats. So, it
was not easy for the students tn learn the tune and
content of the sonas. Instead of twe rermeats it would
be better tro make at least three rerneats. The teachers
in their comments succested that the EMMA to nrovide
a tare of sonc tn the schoeols and to lenathen the
programme to 20 minutes so as to aet enouch time to

practise the sonas.

Recardina item 20, the teachers were asked whether
the stufdents sin~ the songs after the »nrocramme.
34.69% of arade 7, 30.90% of crade R and 16.66% of
both grade level teachers comrletely acreed with the
oninion and the other 46.93%, 36.36% and 25% »f grade
7, 8 and bnth erade level teachers aaoree” with the
oninion respectively., The mean scores are 3.59 for

arade 7, 2.65 for crade 3 and 3.08 for both grade level
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teachers. The teachers have shown a tendency towards
arreement. However, 6.12%, 12.18% and 16.66% of grade
7. & and both arade level teachers have disagreed with
the opinion and the reason given is the same as that

nf item 19's,

Concernina item 21, the resmondents were asked to
react to the comnrehensibility of the language ~f the
sonas. The areat majority of the resnondents have
shown a areater tendency towards comnletely agree and
aoree., For instance, 70.83%, 45.45% and £3,33% of crade
7, 3 and both arade level teachers have acreed with
the opinion resvectively an the other, 20.%83% of crade
7. 41.%1% of qgrade R/ teachers comnletely aareed with
the opinion. Only a few teachers disacreed with the
mpinicn. The mean scores are 4.06, 4.16 and 3.83 for
arade 7, 7 and both orade level teachers. As the
mean scores indicated and as the researcher observerd,
the lancuace of the sonos is comnrehensible and to

the level of the students,

Recardinag item 22, the resrondents were asked
whether the sonaos being in the western musical mode
is a hindrance. 35.41%, 40%, and 50% of aracdes7, 8
and both arade level teachers disacreed with the
orinion in that order. The other 16.66% of grade 7,
16.36% of crade 7 teachers comnletely disaareed with
the opinion. The mean scores are 3'22'.3‘32 and 3.16
for grade 7 and ? and both grade level teachers

resnectively. The attitude of the teachers shcwed a
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teachers, The teachers have shown a tencdency towards
arreement, However, 6.12%, 12,18% and 16.66% of grade
7, & and hoth arade level teachers have disagreed with
the opinion and the reason given is the same as that

nf item 19°'s,

Concernina item 21, the resnondents were askes to
react to the comnrehensibility of the lancuage «f the
songs. The areat majority of the resnendents have
shown a areater tendency towards comnrletely agree and
aoree, For instance, 70.¢3%, 45.45% and 23,33% of crade
7, 3 and both arade level teachers have acreed with
the opinion resnectively an the other, 20.83% of crade
7, 41.81% of grade R/ teachers comnletely aareed with
the opinion. Only a few teachers disaareed with the
npinion. The mean scores are 4.06, 4.16 and 3.83 for
arade 7, ? and both orade level teachers. As the
mean scores indicated and as the researcher observed,
the lancuarce of the songs is comprehensible and to

the level of the students,

Recarding item 22, the resnondents were asked
whether the sonas being in the western musical mode
is a hindrance. 35.41%, 40%, and 50% of arades7, 8
and both arade level teachers Adisacreed with the
orinion in that order. The other 16.66% of agracde 7,
16.36% of orade 7 teachers comnletely Adisaareed with
the opinion., The mean scores are 3.22,_3,32 and 3.16
for grade 7 and ? and both grade level teachers

resnectively. The attitude of the teachers showed a
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areater tendency te disacsreement. However, 29.16%
nf arade 7, 21.81% of orade 8§ and 33.33 of bnth grade

level teachers acrzed with the orinion.

Concerninga iteﬁ 23, the respondents reacted
necatively to the ifea which says "Too much time is
snent on sonas."” For instance, 12.85%, 42.27% and
91.66% of crades 7, 2 and both grade level teachers
disaareeé with the orinion in that order and the other
32.65% of nrade 7, 25.45% of grade & comnletely dis-
aacreed with the opinion. However, 12,24% of qraae 7
and 27.26% of orade 8 (when completely acreed and
anreed are added) showe? a favourable attitude towards
the orinion. The mean scores are 3.°%1 for arade 7,

3.58 for arade & and 3.91 for both arade level teachers.
Thus, the mean scnres showe® that the teachers disacreed
with the oninion and ~n the contrary in their comments

asked for more time to be 2dded for sonas.,

In item 33, the teachars were asked whether the
students sinag the sonos or not. 36;73%, 16,.36% and
25% of aqrade 7, ® and both grade level teachers complete-
ly anreed with the r~pinion and the other 42.85% of
arade 7, 58.1R8% of crade 5 and 58.33% of both arade
level teachers aocreed with the opinion. The mean scores
are 3.93 for qrade 7, 3.72 for gracde & and 4,00 for
both grade level teachers. Thus, the attitude of the

teachers showed a tendency to agreement.
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Table 6o Summary of Teachers' Resnonses

Towards Sondas

Responses !
Disacree &
Comnletely agree| Not Sure | Completely
Grades and agree Disaaree
7 R0O. 25% 2.74% 10.01%
8 73.63% 7.72% 18.65%
7 and 8 76.04% 10.41% 13,55%

Table 6B Weicrhted Overall Mean of the Soncs

Grades Weichted Overall Mean
7 3.91
3 3.81

7 and R 3.71

As can be deduced from the tables above, the
summary of mean (nercent) of the teachers responses
to the sonas showerd a favourable attitude towards acree-
ment, i.e., over 73% in all grade levels showed a
positive attitude towards the sonas. This is more so
in case of arade 7 teachers. By measure nf the weichted
overall mean the respondents showed a tendency to

acreement but still more so in case cf orade 7 teachers.
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4.1.4 Teachers’ attitudes tcwards Drills

This part is meant to examine teacher's attitudes
towards drills which include 5IX items (items 24, 25,

26,27,28 and 32 see appendix $§7).

In item 24, the respondents were required to give
their opinion on the comprehensibility of the drills.,
44,89%, 37.72% and 50% of gfades 7, % and both grade
level teachers completely agreed with the opinion
regpectively and the other, 32.65% of grade 7, 67.27%
of grade 8 and 50% of both grade level teachers aagreed
with the opinion. However, a few respondents have a
negative attitude towards the opinion. The mean scores
are 4.04 for grade 7, 4.32 for grade 8 and 4.5 of
both grade level teachers. Thus, the teachers responses
showed a tendency to completely agree and agrec. As
tha researcher observed also the drills are comprehensible,

interesting and at the level of the students.

Item 25, "The drills are of value'the reactions of
the teachers were as follows: 55.10%, 47.27% and 66.66%
of grades 7, 8 and both grade level teachers agreed
with the opinion respectively and the other 30.61% of
grade 7, 34.54% of grade 8 and 25% of both grade level
teachers completely acread with the opinion. The mean
scores are 4,02, 4.05 and 4.08 for agrade 7, 8 and both
grade level teachers respectively. From the mean
scores it is possible to infer that the majority of
teachers have a favourabie attitude towards the opinion.

However, a few resnondents disagreed with the opinion.
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For instance, 6.12% of grade 7, 7.27% of grade 8 and
R.33% of both arade levels teachers: disacreed with the opinion
respectively. As the researcher observed, 50% of the .
programmes he can state that the drills are of value, -
but there are only FIVE sentences to be practisad in
every programme of every grade; so this does not give
enough practice for the students to master the strug-
tures. The number of drills to be practised has to

be increased.

The respondents were required to dive their
opinions concernina items 26 and 27, which state drills
are part of the syllabus and activating the students.
The respondents have shown a greater tendency towards
completely agree and agre=z. For example, in item 26,
64.58%, 45.45% and 75% of grades 7, 8 and both grade
level teachers agreed with the oninicon in that order
and the other 27.08% of grade 7, 41.81% of grade 8
and 25% of both grade level teachers completely agreed
with the opinion. The mean scores are 4.08, 4,23 and
4,25 for grade 7, 8 and both grade level teachers
respectivelv, 1In item 27, 36,.73% of grade 7, 47.27%
nf orade 8 and 16.663% of both grade level completely
agreed with the opinion and the other 46.23%, 38.16%
and 66.66% of arade 7, 8 znd both grade level agreed
with the opinion. The mcan scores are 4.08 for grade
7, 1.27 for grade 8 and 3.91 for brth grade level
teachers. 1In both items, there are only a few

teachers with a negative attitude.
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As is indicated by the resvonses of the teachers
and as was observed by the researcher drills are part
of the syllabus and are activating the students. 1In
connection with the statement drills activate the
students,; Chris FParm (1983:17) says "... they (drills)
involve him/her deeper in the programme and offer some

take-away aeneralisable language.”

Responding to another statement, No. 28, which
refers to the idea that drills are difficult for the
students. The majority of the teachers showed a areat
tendency to disagreement. Fnr instance, 44.89%, 58.18%,
and 58.33% of grade 7., 8 and both arade level teachers
disaqgreed with the opinion in that order. The other,
18.36% of grade 7, 20% of grade 8 completely disagreed
with the opininon. The mean scores are 3.51 for grade
7, 3.72 for agrade 8 and 3,41 for both arade level
- teachers. As can be infaerred from the mean scores
and as the researcher cbkserved, drills are not difficult

for the students.

In item 32, the respondents were also asked
whether the students do the Adrills or not. 51.02%,
67.27% and 75% of agrade 7, 8% and both grade level
teachers aareed with the opinion in that crder and the
other 12.24% of grade 7, 16.36% of grade 8 teachers
compnletely acreed with the ovinion. However, 14.28%
of crade 7, 5.45% of crade 8 and 16.66% of both arade
level teachers have disagreed with the opinion. The

mean scores are 3.61 for grade 7, 3.94 for grade 8



and 3.58 for both grade level teachers. Thus, the
resoonses of the teachers showed a tendency towards
acreement. But as the researcher observed 50% of the
programmes of grade 7 and 8 he can state that in grade
7, programmes 4, 5, 6 and 7 and in grade 8, programmes
4 and 5 the TV. teacher does not give enough time for
the students to answer the drills. That is, the TV.
teacher gives the answers immediately before the _
students give an answer to the drill. So the students

were simply repeating the answers given by the TV.

teacher.

Table 75 Summary of Teachers' Responses Towards Drills

Responscs ,
Disagree &
Completely agreg Not Sure| Completely
Grades and agree Disagree
- sl
7 71.33% 2.87% 19.80%
8 65.15% 6.66% 28.19%
7 and R 77.78% 6.94% 15,28%

Table 78 Ueighted Overall Mean of the Drills

Grades Weighted Overall Mean
7 387
8 4,0R

7 and R® 3.95

As can be deduced from the tables above, summary of
mean (percent) of the teachers responses to drills showed
a favourable attitude towards agreement. i.e., over

65% in all grade level showed a positive attitude towards

]

irille.

-
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This is more so in case of agrade 7 and # teachers.
By measure of the weighted overall mean the respondents
showed a tendency to acreement but more so in case of

grade B teachers.

Teachers' Attitudes towards the Topics of the

Enalish by TV, Programme

This part is intended to examine teachers' attitudes

towards the topiés which include FIVE items (items 36, 37,

38, 39 and 42 see Avvendix 3§3).

In items 36 and 37, the respondents were asked whether
the topics are of interest and are of educational value.
In item 36, €7.34%, 50.90% and 50% of grade 7, 8 and both
arade level teachers have agreed with the opinion respec-
tively. The other 30.61% teachers of arade 7, 45.45%
teachers of arade R and 33.33% of hoth agrade level teachers
completely acreed with the opinion. Only a few responds
have a negative attitude. The mean scores are 4.26 for grade
7, 4.40 for qrade & and 4.00 for both arade level teachers
respectively. Thus, the attitudes of the teachers showed
a greater tendency to completely agree and acree. In item
37 the teachers showed a greater tendency to completely
agree, 65.30%, 47.27% and 50% of grade 7, 8 and both grade
level teachers agreed with the opinion in that order and
the other 34.69% of grade 7, 50.90% of arade B and 41.66%
of both arade level teachers have completely agreed with
the opinion. The mean scores are 4.34, 4.49 and 4.33 for
grade 7, & and both arade level teachers respectively.

Thus, the teachers reactions indicated a favourable attitude
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towards both items but it seems that grade 8 teachers are

more in favour than arade 7 and arade 7 and 8 teachers.

Concerning item 38 the respondents wege asked whether
the topics are of lincuistic value or not. 65.30%, 50,90%
and 66.66% of both orade level teachers agre=d with the
opinion resmectively and the other 18%.36% of grade 7, 30.90%
of grade & and 25% of both arade level teachers completely
agreed with the opinion. There were a few respondents with-
a negative attitude. The mean scores are 3.95, 4.00 and
4,08 for arade 7, 8 and both grade level teachers respective-
ly. Thus, the attitude ~f the teachers showed a great
tendency to aareement. This findino supports the ideas of
Tomalin (1989:2), who says, "Television brings the outside world
into the classroom. It gives the class and teachers some-~
things to talk about, bevond the confines of the classroom.
In this sense it can bhe a powerful stimulus to communication

in class."

In another statement, item 39, the respondents were
asked whether the topics serve as listening comprehension
passages or not. 67.34%, 56.36% and 58.33% of grade 7, 8
and both grade level teachers agreed with the opinion respec-
tively and the other 24.48% of grade 7, 29.09% nf grade R
and 8.33% of both arade level teachers completely agreed
with the opinion. The mean scores are 4.08%8 for grade 7,
4,00 for grade 8 and 3.58 for both grade level teachers.

The attitude of the teachers showed a greéat tendency to
agreement and the researcher also agreed with the opinion.
The questions are usually set in advance of the text and the

students are instructed tn note down the answers as they
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hear them. So, the researcher thought it was a good
method of develnping the listenina comprehensicn of the

students.

In item 42, the respondents were made to react to
"The topics are tro difficult for the students.” The
teachers have shown a greater tendency to disagreement.
For instance, 61.22%, 60% and 50% of grades 7, 8 anéd both
grade level disacreed with the opinion respectively.
However, a few respondents agreed with the opinion. Tor
instance, 16.32% of qrade 7, 7.27% of grade 48 and 16.66%
of both grade level teachers adreed to the npinicn. The

mean scores are 3,48, 3.6 and 2.5 of arade 7, 3 and hoth

grade level teachers. As the researcher observed also
the topics of the English by TV. proaramme are not
difficult for the students. Conversely, they are at the
level cof the students and he did not observe any Jifficulty

in comprehendinga,

Table 824 Summary of Teachers' Responses
Trwards Topics
Responses
Disagree &
Comnletely acree | Not Sfure| Completely
Grades and aqree Disagree
7 79.18% 4,48% 16.34%
8 74.91% 6.90% 18.19%
7 and # 70.00% R.33% 21.67%
Table8B "Weichted Overall Mean of the Topics
Grades Weichted Overall Mean|
p 4.02
8 4,09

3.69 I
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As can ke inferred from the tables above, a summary of

the mean (mercent) of the teachers'® responses to the teopics
showed a favourable attitude towards agreement. 1i.e.,; over

70% in all cracde levels showed a positive attitude towards

-the topics. This is more so in case of arade 7 teachers.

By measure of the weichted overall mean the resmondents showed
a tendency tc acreement but more so in case of grade 3
teachers.

3‘.
Teachers® Attitudes towards the Vocahulary and

the level of lancuacae

This part examines the vocabulary and the level of
lancuace of the Enclish by TV, procramme which includes THREE

items (items 3, 4 and 17).

The resnondents in item 3, were made to react to "It's
bad that some vo.'s are bevond the nurils® comprehension.®
The responcants Lave shown tendeacy to aareement. 42.85%,
43.63% an” 8.33%2 of both arade izsvel teachers acreed with
the opinion and the other 26.59% of ~rade 7, 21.80% of
arade 8 rnd 33.332 of both grade level teachers completely
arnreed with the opinion. However, 20.40%, 14.54% and 25%
of arade 7, 8 and both arade level Aisacreed with the opinion
resneccively., The mean scores a2 2.97 for crade 7, 3.5 for

aorade 2 an?d 3.00 for both arade level teachers.

In item 4 which states “It's anod that some words are
bevond pupils® comprehension®., The resnondents have shown
agreater tendency teo Adisaareement. 40.81%, 39.21% and 33.33%
of qrade 7, & and both crade level teachers Adisaareed with
the opinien in that ordexr and the other, 26.53% of grade 7,

19.60% of arade 2 and 33.33% of both crade level teachers



completely disaqreed with the oninion. However, some
respeondents favoured the opinion. For instance, 14.28%,
31.37% and 25% nf crade 7 8 and both crade level teachers
agreed with the opininon in that order and the reasons
they gave in the comment part was that if the wvocabulary
is above the level of the students it will be a challenqge
for the teacher and the students. The mean scores are
2.40, 2.56 and 2.25 for qgrade 7, % and both grade lewvel

teachers respectively.

Concerninag item 17, the resnondents were asked to
react to the idea "Keening the level of lanquage in the
programmes hich provides students with a challenge that
stimulates learning,” 32,58%, 25.45% and 50% of arade
7, £ and both arade level teachers completely agreed
with the opinion respectively and the other 37.50% of arade 7,

40% of orade 8 and 20% of both arade level teachers acreed
with the opinion. Only a few respondents disagreed with
the opinion. The mean scores are 4.04 of aqrade 7, 3.72 of
arade § and 3.41 of both grade level teachers. From the
responses of the teachers it can be inferred that the

teachers have shown a tendency t» aareement.
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Table 9o Summary of Teachers® Responses Towards

Vocabulary and Level »f Lancuage

Responses o
‘ Disacree & E
Cemnletely agree, Not Sure; Comnletely
Grades and aoree Disagree F
7 56,.85% 10.8R% 2.27%
f 55,28% 11.50% 32.92%
7 and R 44.12% 11.11% 44,77% ;

Table 9 Weichted Overall Mean of the Vocabulary

and Level of the Lanqguage

Grades Weishted Overall Mean
3.13
2 3.26
7 an? 8 2,88

The feollowino summarv is male from the tables above:
The mean (percent) of the teachers’ resnnnses to the
vocabulary and level of the lancguace showed an acreement
but less in case ~f ~rades 7 and 7 teachers. By measure
of the weighted cverall mean the resncndents showed an

aagreement but still less in case of crades 7 and 8 teachers.

Teachers Attitudes tnwards Timing and Prenaration

This part is intended to examine teachers' attitudes
towards timino and teachers rreparation which includes three

items (items 7, 12 and 13).

The respondents, in item 7, were asked to react to

the oprinion which states "The rogramme covers so much in

15 minutes that it is difficult for the students to follow.'
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The creat majority of the teachers have a favourable attitude
towards the opinion. For instance, 46,80%, 31.42% and 33.33%
of grade 7, # and both arade lével teachers comnletely agreed
with the opinion resmectively. The other, 42.55% of grade

7, 35.18% of grade & and 33.33% of both arades teachers
agreed with the oninion. Only a few respondents have a
negative attitude. The mean scores show low disacreement.
For example 1.80 for qrade 7, 2,46 for grade 2 and 2,41

for both grade levels. Thus, the majority of the teachers
agqreed with the oninion. From the comments given by the
teachers and as the researcher observed, 15 minutes program=
me is wvery short for the students to answer the listening

comprehension, to do the drxills and to master the songs.

In item 12 and 12, the teachers were asked about pre
and post TV, activities. The respondents showed a tendency
to agreement. For example, in itom 12, 48.97%, 34.54%, and
33.33% of grade 7, 8 and hoth grade level teachers agreed
to the opinion in that order and the other, 24.48% of
arade 7, 21.81% of orade ! and 2,33% of both arade level
teachers completely acreed with the opinion. The mean
scores are 3.5%, 3.45 and 3.16 of grade 7, 8 and bhoth
grade level teachers ¥eéswectively. Fowever, a few teachers disacreed
with the orinion. For examnle, 2.16% of grade 7, 14,54%
of grade 8 and 33.33% of both grade level teachers dis-
agreed with the oninion., The reason they gave was that they
could not prepare for 15 minutes for the programme because
5 minutes was lost to take the students to the TV. room

and again 5 minutes was lost when the students returned to



. 96

their classes and they also said since they did not have
the teacher’s guide they could not prepare the students

for the programme. .

In item 13, 46.,93% of arade 7, 38.18% of grade 8 and
66.66% of both grade level teachers agreed w1 e opipicn. _rmeess i
and the other 20.40%, 27.27% and 5.33% of grade 7, 8 and
both grade level teachers completely agreed with the opinion
r:espectively° However, there are a few respondents with
a negative attitude. For example, 14.28% of grade 7. 16.36%
of grade 8 and 16.66% of both grade level disagreed with the
opinion and the reasons they gave were similar to those of

item 12. The mean scores are 3.61 for arade 7, 3.61 for

agrade 8 and 3.66 of both grade level teachers.

Table Summary of Teachers' Responses Towards

Timinag, Preparation and Consolidation

mmmmmmmm e e
Responses
Disagree &
Comnletely acgree| Not Sure| Completely
Grades and agree Disagree
7 76.55% 7.48% 15.97%
3 62.80% 10.90% 26.30%
7 and R 61,11% 11.11% 27.78%
Table Weichted Overall Mean of Timino,

Preparation and Consolidation

Grades Weighted Overall Mean
7 3,03
3 - P

7 and 8 3.07
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The fellowing summary is made from the above tables:
The mean(percent) of the teachers' responses to the timing,

preparation and consonlidaticn showed a favourable attitude
towards agreement. i.e., over 61% in all grade levels
showed a positive attitude towards the oninions. This is
more so in case of grade 7 teachers. By measure of the
weighted overall mean the respondents showed a téndency

to agreement but more so in case of grade 8 teachers.

Teachers' Attitudes Towards the Methodology

used in the Enlgish by TV, Programme

This part is meant t- examine teachers' attitudes

towards the methodonloay used in the English by TV. Programme

and comprises three items (items 9, 11, and 43).

Item 9 that svecifically asked about the effectiveness

of the Enalish bv TV, Programme teachinag methodelogy, 47.91%

of grade 7 teachers completely aoreed and agreed. However,
this item was not similarly rated by agrade 8 teachers in
which those whe completely agreed were by 10.91%2 more than
those who agreed. Consideration of teachers who teach
both grade level revealed that 66.66% of them agreed.

This showed that the respondents had differences in deciding
to agree or cempletely agree. The findina indicated ﬁhat
the attitude of gquite the majority of the respondents
showed a tendency to completely agree. There were only

a few respondents with a necative attitude. The mean
scores are 4.43 for arade 7, 4.50 for grade 8 and 4.33

for both arade level teachers. As the researcher cobserved

also the methodolngy of the English by TV programme was
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very helpful for the teachers. The teachers were using
more drills, songs, dialoagues and there was more student

talk after TV,

Item 11 that refers tn the relevance of contexts and
situations used in the TV. programme, respondents have
shown greater tendency towards agreement. For instance,
15.18%, 45.45% and 75% of grade 7, 8 and both arade level
teachers aacreed with the opinion in that order and the
other 24.48% of aqrade 7, 36.36% of agrade 8 and 16,66% of
both grade level teachers completely acreed with the opinion.
Only a few respondants in all cases showed a negative
attitude towards the opinion. The mean scrres are 3,97,

4.03 and 4,08 for arade 7, 3 and both grade level teachers.

Hence, as can bhe seen from the teachers' responses
the teachers seen to have a favourable attitude towards

the contexts and situations used in the English by TV,

Proagramme.

The respnndents in item 42, were asked whether the
programme made them change their teachinag method cor not,
46.93%, 38.,18% and 41,66% of grade 7, 8 and both grade
level teachers acreed with the opininn in that nrder and
the other 14.28% of arade 7, 21.81% nf nrade 8 and 8,33%
of both grade level teachers completely acreed with the
opinion. The mean scores are 3.46 for arade 7, 3.49 for
arade 8 and 3.25 of both crade level teachers. Thus, the
attitude of teachers showe? a tendency towards acreement.

However, snme respondents clisacreed., Fnr instance,

20.40%, 18.18% and 32.33% cf grade 7, 8 and both crade level
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teachers disagreed with zie opininon. The reasons that
were given by them in the comment part was that there were
4 periods of Fnglish in a week and 1 period was used for
the TV. programme. So the teachers were remaining with

3 periods and they had a lot of portions to cover (their

textbook). So they did not use much drills, songs,

dialogues,; etc.

Table 11A Summary of Teachers® Responses Towards
the Methodology used in the English by
TV, Programme

Responses
Disagree &
Completely agree | Not Sure| Completely
Grades and agree Disagree
7 79,.38¢ 7.65% 12.97%
8 78.08% 5.93% 15.99%
7 and 8 77.08% 14,.58% 8.34%

Table 11 Waichted Overall Mean of Methodology

Grades Weighted Overall Mean
7 3,25
8 4,00

7 and 8 3.88

As can be inferred from the tables above, summary of
the mean (percent) of the teachers’' responses to the
methodology showed a favourable attitude towards agree-
ment, that is, over 77% in all orade levels showed a positive
attitude towards the opinion. This is more so in case of
grade 7 teachers. By measure of the weighted overall
mean the resnondents showed a tendency to agreement but

more sO in case of qrade 8,
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4.1,9 Teachers' Attitude Towards the Teachers' @Buide Text

This part is intended to examine teachers' attitudes
towards the teachers' guide text and comprised TWO items

(items 34 and 35).

In item 34 and 35, the teachers were asked about the
content and comprehensijility of the teachers' guide text.
In item 34, 33.33%, 20.37% and 16.66% of grade 7, 8 and
both qrade level teachers completely agreed with the opinion
respectively and the other, 56.25% of grade 7, 53.70% of
grade 8 and 75% of both grade level teachers agreed with
the opinion. However, there are only a few respondents
with a negative idea. The mean scores are 4,14 for grade
7, 3.2 for agrade 8 and 4.08 for both grade level teachers.
Thus, the responses of the teachers showed a great tendency
towards agreement. The teachers responses may be supported
by Schramme (1977:173) ideas "TV. is hardly a self-
sufficient instructional tool. It needs teachers' quides,
study materials for students, and all the other tools of

instruction that a live classroom needs,"

In item 35, concerning comprehensibility 50% of qrade
7, 47.16% of arade 8 and 25% of both grade level teachers
completely agreed with the opinion and the other, 41.50%,
47.82% and 66.66% of both grade level teachers agreed with
the opinion in that order. Only a few respondents had
a negative attitude. The mean scores are 1.47 for corade

7. 4.33 for grade 8 and 4,08 for both grade level teachers.

Thus, it seems that the attitudes of the teachers

have shown a great tendency to completely agree.
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According to the researcher's observations, the

Teacher's Guide was completely neccessary to the teacher.

without it he or she could not carry the pre;, during and
post TV. activities because the teacher's guide includes
a number of suaggestions for follow-un drills, games,

discussions and nther activities.

Tablel2a Summary of Teachers' Responses Towards

the Teacher®s Guide Text

Responses
Disagree &
Completely agree| Nnt Sure| Completely
Grades and agree Disagree
7 93.26% 3.06% 3.68%
8 81.31% 10.,90% 7.79%
7 and B 91.67% 4,16% 4.17%

Table 12B Weighted Overall Mean of the

Teacher's Guide Text

Grades Weighted Overall Mean
7 4.30
3 4,07

7 and R/ 4.08

The followina summary is made from the above tables:
The mean (percent) of the teacher's responses to the
teacher’s guide text, showed a favourable attitude towards
completely acree and acgree i.e., over 81% in all grade
level showed a pnsitive attitude towards the opinion.
This is more so in the case of aqrade 7 teachers. By measure
of the weichted coverall mean the respondents showed a
tendency to completely agree and agree but still more so

in the case of grade 7.



4.1.10 Teachers' Attitude Towards the Use of Native Speakers

This part is intended tc examine the use of native
speakers in the programme and includes two items (items

10 and 16).

In item 10 the teachers were made to react to
"Students acgquire better pronunciation if the programme is
presented by native speakers.” 51.02%, 38.18% and 41.66%
of grade 7, é and both arade level teachers completely
agreed with the opinion in that order and the other 14.28%

of aorade 7, 40% of agrade 8 and 33.33% of both grade levels

agreed with the novinion.

The mean scrnres are 3.88 for arade 7, 3.85 for qgrade
8 and 3.83 for both arade level teachers. Thus, the
teachers have a favourable attitude towards the opinicn

with only a few respondents with a neqative idea.

Ceoncernina item 16, teachers were made to react to
the idea of native speakers assisting the programme.
44,89% of aqrade 7, 52.72% cf grade 8 and 16.66% of both
arade level teachers complately acreed with the opinicon.
The other 44,89%, 25-4f2%2, 66.66% nf aorade 7, 8 and both
grade level teachers agreed with the opinion. With only
a few resrondents with a necative attitude. The mean
scores are 4.30 for arade 7, 4.09 for arade 8 and 3,83
for both grade level teachers. Thus, it seems that the
attitude of the teachers shcowed a tendency to completely

agree and acarse.



Table 13a Summary of Teachers' Responses Towards

the Use of Native Speakers

Responseas
Disagree &
Completely agree| Not Sure| Completely
Grades and agree Disagree
7 77.55% 10.20% 12.25%
8 78.10% 3.63% 18.27%
7and—& +9-317% 0% 20,83%

Table 13B Weighted Overall Mean of the Use of
Native Speakers

GCrades Weighted Overall Mezan
) 4,09
f 3,97

7 and A8 3.83

As can be inferred {vrom the tables above: The mean
(percent) of the teachers® responses to the use of native
speakers, showed a favourable attitude towards agreement.
i.e. over 77% in all aradc levels showed a positive attitude
towards the opinion., This is more so in case cof both arade
level teachers. By measurae of the weianted overall mean
the responcdents showed a tendency to acreement but more

so in grade 7.

4.1.11 Teachers Attitucde Towards the pre-set questions

and note-takinc pnractice of the programme

This part is meant to examine teachers' attitudes to-
wards the pre-set questions and note~taking practice which

includes two items (items 40 and 41).
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In item 40, the teachers were made to react to the
idea "The pre-~set guestinons in the procramme serve their
purpose of focusino the students attention." 28,.57%,
36.36% an? 9.0%% of arade 7, 8 and both grade level teachers
completely aaresed with the opinicon in that order and the
other 5%.18% of agrade 7, 56.26% of arade 8 and 72.72% of
both arade level teachers agreed with the opinion. The
mean scores are 4.14 for orade 7, 4.23 for aqrade 8 and
3.80 for both crade level teachers. Thus, the attitude
nf the teachers showed a taendency to comnletely agree and
aagree., As the researcher observed also the pre-set
questions enable the students to follow the listening

comprehension passace thorouchly.

Respondina to another statment, No. 41, the respondents
wera asked whether the note-takinco practice was of value
te the students. The resnondents showed a creater tencency
to agreement. For example, 58.33%2 of aorade 7, 50.90% of
arade 8 and 66.662 ~f both crade level teachers agreed with
the opinion., There are only a few resrnoncdents with a -
neqative attitude. The mean scores are 3,81 for grade 7,

4,09 for grade & and 3.6€ fiur both arade level teachers.

Table 14A Summary of Teachers Razsvponses Towards

the Use of Pre-set Questions and
Note~takinag nractice of the Procramme

Resronses - |
Disagree &
Cemnletely agreg Not Sure| Completely

Crades and agree Disagree
7 18.77% 11.64% 9.59%
3 £6.67% 6.80% 6.53%

7 and # 71.43% 5.50% 23,022
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Table 14B Weichted OQerall Mean of the Teacher's

gyiﬁe Text

Grades

Weighted Overall Mean

!

o]

7 and &

3,97
. 4,16
2.73

As can be deduced from the tables above, the summary
nf mean (percent) of the teachers responses to the use of
pre-set questions and note-taking practice showed a favour
able attitude towards acreement i.e. over 71% in all grade
levels showed a pnsitive attitude towards the opinieon.
This is mcre so in case of grade & teachers.
of the weighted overall mean the resrondents showed a

tendency to aareement but still more so in case of grade

8 teachers.

®
The Overall Annroval Ratine

Table 15
1. Teacher's Guide 88.75%
2. Prooramme 8l.16%
3. Nnte~takino; answer
and questions 78.95%
4, Native Speakers 78,27%
5. Methodolooy 78.18%
6. Sonas 76.64%
7. Tonics 74.70%
§: Drill 71.42%
9. Timino and Preparation 66,32%
10. Vocabulary and level
~nf the lanquage 52.08%
The Overall Approval
RAERN s 06555 000 & § alue 5 & 74,.69%

*
The Overall
adrec,

aoproval rating includes completely agree and

By measure




As can be observed from table  , the overall approval
rating being calculated as nearly 75%. The approval rating
is higher for teacher's quide, programme, not-taking; answer
and question, native speakers, methodoloay, songs and topics.
On the other hand, drill, timing and oreparation, and
vocabulary and level of the language show a value below the
approval rating. On the whole the teachers have shown a
favourable attitude towards the English by TV. programmes

entitled Let's Learn English and English for You.

Table i¢ Teachers' Responses to 'Yes' or 'No'
Questions.
- 'Yes' Responses
Questions Grade Grade Grade

45, 46, 47, 48 ) 8 7 and 8

Possession of

Teacher's auide 79.59%| 80% 75%

Reading

Teacher's gquide 81.63%81.81% 83.33%

Use of

Teacher ‘s quide 75.51%] 85.45% 91.66%

Participation

in songs and

drills 77.55% 74.54% 75%

The above table is based on the questions which have
two possible answers 'Yes® or "No'. As can be inferred

from the above table, the majority of the teachers possess,
read; use the teachers' gquides and participated in the

songs and drills with their students. However, nearly



20% of the teachers of grade 7, 20% of the teachers of
grade R and 25% of both grade level teachers did not
possess the teacher's quide. It was observed that, the
teachers without the teachers® guides could not prepare
the students for the programme. As a result of that
the students interest, motivation and ability to follow
the lesson were very low. So, the teaching~learning

process was affected.



4.2 The Ohjective of the Observation

The objectives of the obscrvation were to see:
1. 7hether the attitude of the teachers was positive or
negative towards the English by TV. proaramme entitled

Let's Learn Enclish and English for You which is transmitted

by EMMA,

2. The activities of the teachers before, during and after
TV. lessons.

3. The activities of teachers and students together.

4, If the teachers have really understood the methodoloay.
5. Whether the teachers integrate the oroagramme with their
teachina or not.

6. If the schools use Educational TV. effectively.

7. Whether the Enalish by TV. proaramme met its aims or not.

Thus, the observation will help in deciding whether
the proagramme will continue in its present form, or will

need improvement.

Methodoloagv: BRefore makinag the actual observation the

researcher took the following steps. First, the researcher
contacted the directors of the FOUR schools understudy and
gave to the researcher their schools TV. timetables. Then,
he chose the sections and times that were convenient to him.
Second, he prevared an observation checklist that enabled
him to examine the teachers' attitudes towards English by TV.
and activities in the pre, durina and after TV. lessons.
Third, he studied the teachers' quides of arades 7 and 8

it and 2nd semester. This enabled him to see the

of 1
teachers' and students' activities during the TV. show and

to see whether the nrogramme met its objectives or not.



Regardina the sampnlinag procedure of the observation

and schools observed and their TV. timetables(see page Y |

In order to analvze the attitudes of teachers and
teachers and studants activities, Doff (1989), Allwright
(1988), Flanders (1270) and Almaz Beine's (1989) observation
checklist were taken into consideration and the researcher

used qualitative observation.

In the followino, an attempt will be made, first, to
discuss the contents of the Enclish by TV. programmes

Let's Learn Enalish and English for You. Second, to analyze

and discuss the attitude and activities (pre, during, and
after TV. lessons) of the EIGHT FEnglish teachers from the
FOUR schools understudy in terms of the points considered
in the checklist and third, a conclusion will be given

regarding the cbservation.

In the Fnglish by TV. programme there are listening
comprehension passaaes with writino and speaking/singing
and reading components. The listenina comprehension passaage
is the basic ‘text' part of the proaramme. There are
interestinag passages like the story of Lucy, The Blue Nile,
the National Museum, Traditional Medicine 'Kosso®, Ethiopian
Air Lines, etc. In order tn attract the students listening/
- watching: cuestions are usually asked in advance by the
TV, teacher from the text, and this enables the students
to follow the listenina comprehension passage thoroughly.
After the listening passage the TV. teacher asks questions
and the students give their responses and immediately a

correct answer is given for correction by the TV. teacher.
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The classroom teacher after the TV. lesson has to make his
students write the answers in their exercise books. This is
a good method of teaching a foreian languaade and the teachers
have to adopt the method because this is a well integrated
format, that is, NOTE-TAKING skills which combine listening
comprehension and writing. Later, answers at the end of

the "text' are oiven bky the TV, teacher in ‘Caption’ so

that students add reading to the listening and writing
activities and by doing these the skills are integrated.
These answers can then form the basis of a paragraph to be

written as a follow-up exercise after the programme.

From the text there are drills that serve as an active
stimulus~response. The structure that is used several times
in the drill is taken from the svllahbuses of grade 7 and R,
The drills are practised in such a way that the TV. teacher
asks guestions and the students and teachers answer the
drill 'live' while they are watching the programme. There
are two chances for tha students to respond. First, immediately
after the stimulus and second immediately after the reinforce-
ment by the TV. teacher and the two chances are signalled by

a question mark.

Another interesting point is that the topic of the
text and the structure are combined in an educational song
which is remeated two or three times. The songs tell a
story and encourage the students to learn the vocabulary,
structure and pronunciation. The sonas are entertaining
and educational. As the researcher observed 72 lessons and
took eight video films of lessons, he can state that teachers
and students sang the songs tooether and this gave life to

the teachina-learning process.



The Fnglish by TV. nrogramme is nresented by a trained
native speaker, Mr. Norman Pritchard; trained EMMA (staff};
fluent Ethiopian students. As the researcher observed, the
content and presentation of the Enalish by TV. lessons are
much superior to classroom teacher content and presentation
of the lesson so they are found to be attractive and arouse
teachers’ and students' interest. This seems to justify
Schramm’s idea (1977:8) "Educational TV. assists elementary
school teachers in the fields where they are least well
prepared. for inexmerienced teachars to watch expert teach-
ing in their own fields.” MAnother point is that content-
information and methodoloqy guidance for each programme,
together with a orecise definition of the programme objective
are explained in the Teacher's Guide. As the researcher
observed, the programmes are not effective without the

active participation of thas teacher.

The teacher and the students have to sina the songs
afterwards because they are an important nart of the topic
and also in order to meet the objectives of the educational

television.



Results of Observation regarding the attitudes of

grade 7 and 8 Fnolish teachers towards the English

by TV. programme entitled Let’s Learn Fnglish and
English for You

Case Study 1l: Fvaluation of attitudes of grade 7 and 8
English teachers towards the English by TV,

programme at Menelik elementary and

Junior secondary school

A. Introduction

Menelik Elementary and Junior High School is a govern-

ment school and is lncated in Zone 4. It is the biggest

rd h

school in Zone 4 with a populaticn of 5738, from 3 to 8t
grade. Out of these, 703 are arade 7 and 753 are agrade 8
students. The schocl has morning and afternoon shifts. It

has 4 English teachers. The English teacher of grade seven
under study has 17 vears of teaching experience and 12+2
gualification and the English teacher of grade eight under-
study has 20 years of teaching expnerience and 12+2 cualification.
The schonl has one TV. set that works, but it is very old.

The TV. set is in the staff room so that the students have

to come there to watch the TV. programme. While the teacher

and the students were viewing the programme some teachers' in
the staff room were correctinag the exercise books of their
students or preparing their lesson nlans. So, the presence

of the teachers may affect somehow the teaching-learning
process. The director controls the students, but always there

are 4 or 5 absentees in each grade.

Observation Findinagas
Grade 7

In all the 10 proarammes under study observed and the

video film watched and analyzed, the classroom teacher had



a nositive attitude towzards tbe Enclish by TV. proaramme.
He made agond »nrerarations to meet the obijectives of the

Fnalish by TV, nrocramme entitled Let's Learn English.

Since he had a teacher‘s guide, he carried out pre, durinco
and after TV. activities. Befecre the TV, lesson, the teacher
nrepared the class for the procramme by writing Aifficult
vocabulary, structure, sonws or noems, if any, on the black-

board and he exnlained them tc the class.

Durinag the nrocramme the teacher encouraced the students
to do the drills, to sing the soncs and to answer the ocuestion
on the listeninag rassage. The activities of the students in
doinag the Arills, in answerinc the cuestions and narticularly
in sincina the snoncs was good., At the end of the lesson
the teacher consclidate” the nronramme bv agiving exercises
to students concernin~ the lesson of the day an? by sinaing

the sonas,

As the researcher observed, the students learned well
by the end of the lessons due tc the activity and interest

of the teacher.

Grade 8

In 50% of the vrogramacs (10 lessons out cof 20 lessons)
under observation, the classroom teacher carried out the rre,
during and rost TV, activities. But in two rrogrammes i.e.
nrogrammes R and 10 the teacher faile? to carry the »re,
Aurina and nost TV, activities. However, in other program-
mes the classromnm teacher performed the reguired activities
in the »re, durina and post TV, lessons. BRefore the program=

me he wrote the necicsasr, Z.llrmation on the blackboard and



he gave exrlanations. During the programme the teacher
encouraced the students to do drills, to sing the sonas and
to answer questions on the listenina comprehension nassaces.
The students' activities durina the lesson were excellent.
The students learned everythina by the end of the lesson
i.e. the students were able to do the drills, to answer
cquestions to sina the songs. They were able tc construct
correct sentences usinag the structures and vncabulary

learned.

The teacher cnnsnlidated the nrooramme (lesscn) by

qiving exercises concerning the day's lesson.

Case Study 2: FEvaluation of attitudes of arade 7 and

8 Enalish teachers towards the Enalish

by TV, prgramme at Biherawi-Betemenghist

Elementary and Junior School.

A, Introductionn

Biherawi-Betemenchist Elementary and Junior High Schonl
is a government schoeol and is located in Zone Four. It has

3
a ponpulation of 1591, from 3T o Sth

arade. Out of these
271 are grade 7 and 203 are grade 8 students. The school
has twec shift system and both crades under study are in
the afternoon shift. The schocl has two Enclish teachers
one for each ocrade. The arade 7 teacher has 14 years of
teachina experience and 12+1 qualificatinn: the grade 8
teacher has 21 years of teachina experience and 12+3

qualification. The schoonl has one TV, set. There is a

separate television rcom with well arranced seats. There
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is a care taker for the TV. set and the room. The TV. time-
table is strictly controlled by the director and is strictly
followed by the teacher. MNo absence of students is seen
and the teaching~learning process goes well in Biherawi-

Betemenghist.

B. Observation Findings

Grade 7

The classroom teacher did not have the teacher's quide.
in any of the 10 proarammes observed or filmed. As a result
of this, the teacher could not carry the pre- TV. activities
such as writing on the blackboard difficult vocabulary,
structures, sonas and pocms if any. In other words, he
did not orepare his students in advance for the programme.
~But durina the programme the teacher's activity was excellent
i.e. he wrote the words of the sonas, structures, vocabulary
and poems on the blackboard. However, the students had
a problem in follpwino the TV. lesson because their attention
was directed during the programme hy the activities of the
teacher. As the researcher observed, the students were poor
in doing the drills, singing the songs and answering the
guestions on listening comprehension. The participation of
the students was less as compared with the participation of

Menelik students.

After the TV, lesson the teacher consolidated the
programme bv giving exercises to students concerning the
lesson of the day and by singinc the songs. The students
did not learn as much as was intended because the teacher

did not have the teacher’s gquide. As the researcher observed,
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the classroom teacher had a2 positive attitude towards the

English by TV. nrooramme and was an active and imaginative

teacher.

Grade 8

Since the teacher did not have the teacher’s guide he
only partially fulfilled the requirements needed in all the
10 programmes under study. The teacher could not write the
difficult vocabulary, structure, songs, and poems on the
blackboard before the programme so it meant that he did not
prepare the class for it. However, durinag the programme he
wrota from the TV, the difficult words, songs, structures,’
etc. on the blackboard. He made the students watch the
programme. So, the students' attention was on television.
Durinag the proagramme when there was a second or third
repetition of the sonas, he sana with his students. If
there was a drill he motivated his students to do it.

If there were guastions on the listening comprehension he
asked his students to answer the gquestions. However, the
students were not as agood at following the TV. lessons as
compared with other students. They failed most of the time
to answer cuestions on the listenina comprehension passages
asked by the TV. teacher. They were not good at sincing the
songs. In short, the students had a »nroblem in followinag
the TV. lessons as well as in learuina the structures taught

throwsh the Encllish by 7V, programmes.

By the end of the periocd the teacher consolidated the
programme by giving exercises to his students. Although

the classroom teacher did not have the teacher's guide,



he always did his best in helpino students to follow the

TV. lesson and he tried to adapt the TV. teacher's methodoloay
in his lessons. From his activities the researcher inferred
that he had a positive attitude towards Educational Television.
The teacher and the students took the Fnolish by TV, as

educational and entertainment.

Case Study 3: Evaluation of attitudes of grade 7 and
& Encglish teachers towa;ds the English

by TV. programme at 'Meskerem'?2’

Elementary and Junior School

A. Introduction

"Meskerem 2' Elementary and Junior Hich School is
located in Zone Four. It has a ponulation of 2214, from

rd th

3 to 8 arade. Out of this 386 students are grade 7 and

208 are grade 8. The school has a two-shift system. It

has two Fnglish teachers. One teacher teaches grade 7 and

the other teacher teaches both arade levels. The grade 7
teacher has 18 years of teaching experience and 12+1
qualification. The grade 8 teacher has 16 vears of teaching
experience and 12+3 gualification. The school has 2 TV. sets.
There is a senarate room for TV. The school’s television time-
table is strictly controlled by the director and strictly
followed by the teachers. The students inorder to watch the
TV. programme had to go from their classrooms to the TV.

room and as the researcher observed Five minutes was lost

on the way.

B. Observation Findings
Grade 7

In all 10 programmes under study which were observed

and filmed the classroom tecacher had a positive attitude
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towards the TV. lessons. That is, he carried out the recuired
activities in the ovre, durinc and after TV. lessons. The
students were onod in singinag the sonqgs, learning the structure
and vocabulary taucht in the procramme. The students due to
the active role of the teacher were able to give correct
answers on the listening comprehension passages asked by the
TV. teacher. However, in proagramme €& and 11, the classrcom
teacher did not premare the students for the programme. So,
the students were unable tc sina the sconos, to do the drills,
to answer the questirons on the listenina comnrehension

passace cnrrectly.

The teacher's and students' activity in the teaching-

learninc pnrocess on the TV. lessons were admirable.

At the end of the TV. show the teacher revised the TV.
lessons, cave exercises concernina the day's lesson and
sang the soncas with his students. Due to the active
particirnation of the teacher the eicht nroorammes met their

objectives.

Grade 8

In all the procrammes under observation the classroom
teacher carried out the required activities. Since he had
a teacher's nuide he prepared his students for the prooramme.
- 8uch preparation enhanced the attention which students cave
to the transmissinn, and facilitated their understanding.
Durinc the procramme, the teacher tried above all to aive
the TV. class the form of a2 normal classroom session i.e.
the teacher constantly tried to arnuse the curiosity of

the students and tn stimulate their learninag, so the
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students were aond at sinaing the sonas, doing the drills
and answerinag the guestinons on the listenina comprehension
rassages. The students concentration and discipline was
hioh. The students Aid not have any nroblem in following

the TV. lessons.

At the end of every lesson the teacher consolidated
the prococramme by giving exercises and the students were

aood at learninag the television lessons.

Case Study 4: FEvaluation of attitudes of crade 7

and 2 English teachers towards the

En~lish by TV, programme at 'Del-

Retiril' Elementary and Junior School

A. Intreductinn

Del~Reti~il Elementary and Junior Hiach Schonl is a
aovernment school located in Zone 4. It has a peopulation
of 2635 from 3rﬂ to Rth aracde. Out nf these 335 students
are cracde 7 and 262 are arade 8. There are two Enalish
teachers. Bnth arades are in the mornina section. The
crade 7 teacher has 21 years cf teachinr experience and
has 12+2 qualification. The crade 8 teacher has 15 vears
of teachina experience and 12+1 aqualification. The schnol
has one TV, set that works but it is very old. Since there
are more than 8 sectinons, two classes see the proaramme
toacether. Since there are more than 100 students in the
class, the teacher of grade 7 has a problem in controllina

the class. The Adirector contrels the teachers and students.
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B. Observation Findinags

Grade 7

As the researcher observed, the classroom teacher was
highly motivated and interested. FHe was always eager to
adapt the methodoloagy implemented in the English by TV.
proaramme. He performed the pre, during and post TV,
activities. The teacher encouraged his students to reply
when they were asked a question by the TV. teacher. He made
his students reply before the answer was given by the TV,
teacher. He controlled the class. If there were any
difficult words he wrote them on the blackboard and gave
explanations after the TV. show. Due to the active
participation of the teacher students' concentration and
discipline were hiagh. The students were cgood at singing
the songs, doina the drills and answerinag the guestions.

The aims of the lessons most of the time were achieved.

However, in proaramme 8, the teacher did not prepare
his students for the nrogramme. As a result of this the
students were not aood at singing the songs, doing the drills
and answering the auestions. As can be inferred from his
activities he has a positive attitude towards the English
by TV. programme and he was a dedicated and imaginative

teacher.

Grade 3

The teacher performed the pre, during and post TV.
activities. He was hiqghly motivated in adapntina the English

by TV. methodoloqy. He encouraged and motivated his students
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to follow the TV. lessons. Due to excellent preparation
and active participmation offthe teacher, the students were
able to sing the sonags, to do the drills and to answer the
questions on the listening comprehension passaaes. In the
majority of cases, the objectives intended were achieved.
After the TV. lesson the teacher consolidated the programme
by giving exercises to students concerning the lessons.

The classroom teacher was creative and imaginative and had

a favourable attitude towards the Enalish by TV. programme.

Conclusion

The main findings of my observations are:

1. The teachers were pleased with the content and metho-

doloay of the Enaglish by TV. proarammes.

2. The proarammes in the ¥nglish by TV. achieved their
aims with much oreater ease than in an ordinary class-

room lesson,

3. In most of the nrogrammes the teachers performed the
reguired activities, that is, pre, durinag and post

TV. activities.

4. The prooramme was presented in a very interesting

manner and the choice of topics was on the whole excellent.

5. The researcher found that the students had learned

the intended structures, vocabulary, sonas and drills.



2,

It was feund that, all the schanls observed used

Educatirnal English by TV. proorammes effectively.

All the TV, sets in all the classes observed were

very old.

The researcher was impressed by the interest with

whiech the students viewsd the pregramme,

The teachers in Biherawi Rebemenghist Elementary and
Janior High Scheool did not have the teachers' quides.
So the teaching learning process was seriously affected.



CHAPTER V

CONCLUSTONS AND RECOMMENDATIONS

5.1. Conclusion

This study has tried to find out whether the English
teachers of qrade 7 and 28 have a positive or negative
attitude towards the Enaglish by TV. Programmes entitled

Let's Learn English and Enclish For You.

To investigate the attitude of teachers twe methods
were used, that is, questionnaire and observation. As
noted in Chapter IV the findings showed that the English
teachers reacted very favourably towards the English by
TV. programmes. In their comments, the teachers emphasized
that the Enclish by TV, programme is an effective way to
improve the quality of teaching of English as a foreign
language in our Junior Hicgh Schools. The teachers in
their comments stressed also that the content and
presentation of the English by TV. programmes are edu-
cational, interesting, motivatinag and enjoyable not only

to students but to teachers alsn.

As the researcher analyzed 116 responses of 116
teachers from 35 Junior Hich Schools and observed 72
lessons and also took eight video films he can say that
the teachers had a positive attitude towards the English
by TV. programmes. They were doing their best to fulfill
the pre, durina and post TV. activities. However,the

teachers in Biherawi Betemenchist did not possess the
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teachers' cuides. The teachers were active and imaginative

but qreatly hamnered by not having the teachers' quides. ,
This was true for almost 20% of grade 7, about 20% of grade

8 and 25% of both orade level tzachers resvectively. If

the teachers do not nossess teachers' quides it means that

they cannot prepare their students for the proaramme.

At the Educational Mass Media Agency, the lessons
were prepared and presented by subject specialists. As
a result of that, the English by TV. proaramme is a great
contribution to the improvement of the quality of the
teaching-learning process of the English langquacge,
Students participated much more actively in the TV,
classrooms, more questions were asked and more opinions

were cgiven by the students.

The methodolooy implemented in the English by TV.
procrammes tc a certain extent made the teachers change
their teachinag methods. The researcher observed that
the classroom teachers did not give much emphasis to
crammatical analysis. They were usina drills, songs,
dialogues and they were even asking their students to
write the answers of the listening comprehensicn passage

in a paragraph form,.

The comments civen by the teachers reveal that the
students enjoyed and benefited from the Enalish by TV,
procrammes. Accordina to the comments of the teachers,
students did not like to be absent from the Fnglish by
TV. class, They continued their comments by saying that

less students absenteeism was observed in Enaglish by TV,
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classes than in non-TV, classes. They added also
students' concentration and discipline were higher in

™. classroom than in other classes.,.

The researcher also opserved that, the teachers did
not, need te spend much time in exnlanation and definition-
of words. This was because Educational Enclish by Tele-
vision presented the meaning of the words in a context.

So, it was cobserved that even ¢grade 7 students with their
limited knowledge of vocabulary followed the programme

without difficult.

The format of the English by TV. was appreciated
by the teachers in their respcnses to the gquestionnaire
and in their cnmments. The formats that was best liked
by all the students and the teachers was the song. The
song in the Enalish by TV. tells a story and encourages
the students to learn the vocabulary, structure and
pronunciation and this will help the students to improve
their languaqe proficiency. Howcver, the number of
repeats is only 2 or 3. So, most nof the teachers in their
comments stronagly emphasized that the number of repeats

should be at least 3 or 4,

The teachers showed a positive attitude towards
topics of the English by TV. programmes. The topics were
seen as interestinag and vivid and as serving as a power-

ful stimulus tno communication in class.

The teachers in their resovonses ton the guesticnnaire
and in their comments emphasized that students would
acauire better pronunciaticon if the prooramme was

presented hy native speakers as well as trained staff



from the FMMA. The teachers agreed alsc native swneakers
should have tn ase’st in preparing the Enclish by TV.

programmes.

Generally speakina, the teachers have shown a very
positive attitude towards the content and presentation.
From the teachers' resmonses tc the guestionnaire, from
their comments and from the obhservation made by the
researcher it is undeniable that the Enalish by TV,
programnes make a areat contribution to the improvement
of the guality of the teaching - learnina process of

English as a foreiagn lancuage in our Junior Hich Schools.

However, nothing is perfect: s» this writer has
ventured to mention some shortceomings. The researcher,
therefore, lists some recommendations that might help

to improve the ouality of English by Television.

7 Reccmmendations

1. It was ocboerved that most nf the schools TV. sets

were very old, ccaactimes worked and other times, did not.

The peoor technical quality of TV, receivers spoiled the '
lessons. So, new TV. sets should be distributed to |

the schools,.

2. Over 20% of the teachers of grade 7, about 20% of

arade 8 and 25% of both arade levels did not possess the

teacher's ~uide. As a result of this, the teachers

could not preparas the students for the proaramme. The ;
teacher’s guide will enhance the teacher's ability to

cope with the aiven lessons. This in return will

facilitate stufents understanding of the programme.
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3, The teachers have not got any trainina on how to adant

and use the Enaglish by TV. nroorammes. They have to take
inservice traininc recarding the subject matter and
teachinc methods that are implemented in the English by

TV, proaramme.

4, The time of the programme should be extended from

15 to 20 minutes so that the teacher as well as the
students have reasonable time to nractise the songs, to
do the drills and to answer the questions of the listen-

ing comprehensicon vassages.

5. The gan between one programme and the next was only
5 minutes. The teachers did not get ennuch time to
arrange the classrroom situations. So, reasonable time

should be given.

6. Students started class at 7:30 and ended at 12:00.
Television proagrammes continued uptc 12:15, Students
werz2 not willing to follow the preooramme after 12:00.
So, it would be better if the nrocramme started earlier

and finished before 12:00

7. In arade 7, procrammes 4, 5, 6 and 7 and in grade 8,
programmes 4 and 5, the time allotment for cdrills was very
short. That is, the TV. teécher did not agive enough time
fer the students to de the drills. So, these programmes
should have to be revised in such a way as to give

reasonable time for the students to do the drills.

8. The sonas of arade 7 had only 2 repeats and it was
not aasy for the students to learn the veocabulary,
structure and tune nf the songs. At least 3 repeats

are essential,



9. In arade S,hnromramme 6, the Drama had no life in
it. The person w%s simply reading and was not acting.
It was borina. So, it sbhould be revised.
10. 1In grade 8, programme 11, the poem was duvll, in-
comprehensible, Neither the students nor the teacher
nor the researcher understood the content and message
of the poem. It should be revised or substituted by

other poems.

1ll. Students should not have to watch Enalish by TV,
in a staff-room like the students of Menilik Junior and
elementary school. There should ke a separate room

for the TV. class.

To sum up, the teachers showed a favourable attitude
towards the English by TV. programme. As can be inferred
from their comments, the teachers were pleased with the
programme content and nresentation. The teachers
stressed also tha programme aroused the interest of many
of their students to learn the English lanquage because it
was presented in a most intsrestina way with a variety
of topics, drills, songs and poems., This provided

educational value as well as zntertainment.



13

Bibliography

Allwright, Dick. Observation in the Language Classroom. Singapore:

Longman Singapore Publishers (Pte) Ltd., 1988.

Almaz Bein '"Application and Effectiveness of the Methodology of
English by Radio Programmes for the Elementary Schools
in Ethiopia." Addis Ababa: M.A. Thesis, Addis Ababa
University, 1969. (Unpublished).

Bailey, K.V, The Listening Schools. London: British Broadcasting

Corporation, 1357.

Bender, M.L., etal., {(ed). Language in Ethiopia. London:

Oxford University Press, 1976.

British Council, The use of the Media in English Language Teaching
ELT Documents 105, London: ETIC, 1379,

Brown, H. Douglas. Principles of Language Learning And Teaching.

New Jersy: Prentice-Hall, Inc., 1980,

Byrne, Donn. English Teaching Perspective. Great Britain:

Spottiswoode Ballantyne, 1980.

p——— Teaching Ural English. London: Longman Group UK.

Ltd., 1986.

Cable, Ralph., Audio-Visual Hand book. Great Britain: HNeill and
Co. Ltd. Edinburgh, 1370,

Cassirer, Henry. R. Television Teaching Today (an ed.). France:
Unesco, 1962.

Castello, Lawrence F. etal. Teach with Television. New York:

Hastings House, Publishers, 1965.

Choat, Ernest etal. Teachers and Telvision., Great Britain:

Billing and Sons Limited, Worcester, 1387.



30 .

Cole, Barry G. Television. HNew York: Collier Macmillion

Limited, 1970.

Deruin, Brenda etal. Progress in Communication Sciences. Volume |11.
Mew Jersy: ABLEX Publishing Corporation, 1982,

Doff, Adrian. Teaching English (2nd ed.) Great Britain: Cambridge
University Press, 1989.

Dubin and Olshtain. Course Design (Zd ed.) Cambridge: Cambridge

University Press, 1987.

Dulay, Heide etal. Language Two. HNew York: Oxford University
Press, 1982.

Educational Mass Media Agency Educational Television Teachers'
Guides for grade§_7_qnd_8. Addis Ababa: DEMM,

1986,/89,

Eis, Theo Van etal. Apnlied Linguistics and the Learning and Teaching

of Foreign Languages. Singapore: Colset Private
Limited, 13984,

Evans, Richard |. Resistance to Innovation in Higher Education. U.S.A.:

York Composition Company, Inc., 1968.
Faram, Chris. Advice to contributors and producers of MNew series of
English by Radio and Television. London: Hovember,

1983. (Unpublished.)

Ferguson, Charles A, A Sociolinguistic Survey of Language and Attitude

in Ethiopia: |Implications for Language Policy in

Ethiopia. Washington D.C.: George Town University,

14971,

Fishbein, Martin. Attitude Theory and Measurement. New York: John

Wiley and Sons, Inc., 1367.



Flanders, Ned A. FAnalyzing Teaching Behaviour. Massa Chusetts:

Addison-Weslay Publishing Company, 1970.

Gartly, John William, A Procedure to Test Understanding Gained
From Instructional Television Programs.' Michigan: Doctor
of Philosophy, Thesis, University of Hichigan, 1571,
(Unpublished).

Griffith, L. Barton =tal. Improvement of Teaching by Teievision.

Missour : University of Missouri Press, 1964.

Hawkridge, David etal. Organizing Educational Broadcasting. Great

Britain; Billing and Sons Limited, 1982.

Krashen, D. Stephen. Principles and Practice in Second Language

Acquisition, Oxford: Pergamon Press, 1986.

Lambert, Wallance E. Language, Psychology and Culture. California:

Stanford University Press, 19384,

Little wood, William. Communicative Language Teaching. An

Introduction. (7th ed.) London: Cambridge

University Press, 1981.

Loree, Ray., M. Psycholcgy of Education. #ew York: The Ronald

Prass Company, 1970,

MacKey, William France., Language Teaching Analysis. London:

Longman Group Ltd., 1978.

McDonough, Stevenh. Psychology in Foreign Lanquage Teaching.

Great Britain: Biddles Ltd, Guildford, Surrey, 1981.

Medhane Habteghiorghis. !'The Attitudes of Eleventh Grade stu-ents
Towards the Learning of English as a Foreign Language.'
Addis Ababa: M.A. Thesis, Addis Ababa University,

1986. (Unpub!ished)



o 132 .

Mersand, Joseph. Attitudes Toward English Teaching. Philadelphia:

Chilton Company, 1361,

Moir, Guthrie. Teachinyg and Television. London: Pergamon Press,

1967.

Murphy, Judith and Ronald, Gross. Learning by Television. MNew York:

The Georgian Press, Inc., 1969.

Nasr, Raja T. The Essential of Linguistic Science. Great Britain:

Spottis woode Ballantyne Ltd., 1980.

Nishimoto, Mitoji. The Development of Educational Broadcasting in

Japan. Japan: Peter Brogren, the Voyager's Press,

1369.

Pritchard, Norman /i, “Notes on English by Tv. Programmes (areport).
Addis Ababa. n.d 1388 (Unpublished).

Richards and Rodgers. Approaches and Hethods in Language Teaching.

Cambridge: Cambridge University Press, 1986,

Rivers, Wilga M. Teaching Foreign-Language Skills (2d ed) Chicago:

the University of Chicago Press, 1381,

Schramm, Wilbur. big media and little media. U.S.A.: Sage

Publications, inc., 1377.

instructional Television in the Educaticnal

Reform of E1 Salvador. U.S.A.: University of

I1l1inois Press, 1973.

Sherrington, Richard. Television and Language Skills., Great

Britain: Oxford University Press, 1973.

Tomalin, Barry. Vicac, TV and Radio in the English Class (2d ed.)

Lendon: MaCmillian Publishers Ltd., 1389.



Turner, Peter. Television in the Service of a School. London:

National Comittee for Audio-Visual Aids in Education:

Educational Foundation for Visual Aids, 1975.

Ur, Penny. Teaching Listening Comprehension (2d ed.) Cambridge:

Cambridye University Press, 1987.

Wanienicz, lIgnacy. @rcadecasting for Adult Education. Switzerland:

—Stanford University Press, 1372.

Wendin, Anita and Joan, Rubin. Learner Stratecies in Language

Learninsg. fGreat 8Britain: Prentice-Hall international

(UK) Lted, 13€7.

Wolff, Laurence. Television and its Lower Cost Alternatives a

Summary of Research. Washington, D.C. Bureau for

Te ' cal fAssistance U.S. Agency for International

Development, 1974.



134

APPENDIX 1

TEACHERS' NUESTIONNAIRE

TO: All Resnondents
FROM: Yacob Tewelde

SUBJECT: OQuestionnaire

Please find attached a guestionnaire recarding the

Attitudes of Grédés 7 and 8 English Teachers Towards tpe

Fnglish by TV. programme entitled Let's Learn English and

Fnglish for vou..

A. There are 50 statements. For the first 44 statements
there are five possible resoonses to each statement,
which run from "Cempnletely Agree" to "Completely
Disagree.” You should choose the response clcsest
to your persconal oninion and put an "X" above the

correspondina line. Fxample
Playina with 2 ball is lots of fun.
X

Completely aaree agree Not sure Disagree Completely
Disagree

For statements No. 45-49 circle the letter.

For statements No. 50 give your comment(s).

The cuestionnaire is designed for Research Purposes.

The answers you give may be used to improve the quality

of the English bv TV, programme for Grades 7 and 8.

Please answer CAREFULLY and SINCERELY

Thank you.



B. Please provide the following information about
yourself in the space provided. Mark with the tick ‘

( #”/) in the box.

1, WName of the school you teach

2. Zone Y\ /7207 27 4 /LT S/ T

3. Grade you teach T L7 8 / 7

4, oOualification 11+1 / /7 1242 [/ /7 1243 /7

5. Teaching exper.ence vears.

6. Sex Male [:j? Female / [/



.,.
w
o

Durinag the Enclish by TV. programme the concentration

of the students is very high.

completely Acree Not sure Disagree Completely
agree dis#ree

Throucah the proagramme students can improve their

pronunciation.

Completely Agree Not sure Disacree Completely
aqree- : disarree

It's bad that some words are beyond pupils’ comprehension.

Comnletely  Agree Not sure Disaaree  Completely
agree disagree

It’s good that some words are bevond puvils® comprehension.

Completely Agree Not sure Disaagrec Completely
agree disagree

The proaramme overall have been worth the school time

spent on them.

Completely Aagree Not sure Disadree Completely
agree disa‘ree

The overall content of the Enaglish by TV. programme

has alwavs been excellent.

Completely Aaree Mot sure Disacree Completely
agree disagree

The proaramme covers so much in 15 minutes that it
is difficult for the students to follow.

Completely Agree Not sure Disacree Completely
agree disaqgree



10,

3l

12.

13

14,

137 .

The variety of setting and song nrovides entertainment

as well as instruction,

Completely Agree Not sure Disagree Completely
agree disanree

The teachinag methodology implemented in the programme
is very helnful for the teachers.

Completely Aqree Not sure  Disagree Completely
agree disaqgree

Students accuire better pronunciation if the programme

is presented by native spzakers.

Completely Agree Not surs Disaqree Comnletely
agree disarree

The contexts and situations nresented in the programme
help students to understand the orammatical structures

presented.,

Completely  Adgree Not sure Disaqree Completely
agree disagree

I spend at least 15 minutes nreparing my class for

the prooramme,

Completely Agree Mot sure Disacaree Completely
agree disagree

I spend at least 10 minutes makino a summary of the

programme afterwords.

Completely Agree Not sure Disaaree Completely
aagree disagree

The languace of the pregramme is direct and simple.

Complately Adree Not sure Disaaqree Completely
aaree disagree
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16.

2 b

18,

19,

20.

21

[P
o

The purpose of the nrogramme is to provide a richer

linguistic experience than that of the taxt book.

Complately Aaree Not sure Disacoree Completely
agree disagree

It is advisable to have native speakers assist in

preparing the proarammes.

Comnletely Anree Not sure Disaaree Cocmpletely
agree disaaree

Keevpina the level of languacge in the procramme hich
nrovides students with a challenne that stimulates

learnineg.

Ccmpletely Acgree Not sure NDisacree Completely
acree disacree

The sonns appeal tn the students.

Completely Acree Not sure Disacree Completely
agree disacree

The students are able to learn the sonas after only

2 or 3 repetitions.

Completely Aaree Not sure NDisanree Comnletely
agree disacree

The students sino the songs after the procramme.

Completely Arree Mot sure Disadree Ccmpletely
aqree disaaree

The lancuace of the sonags is comprehensible.

Completelyv A~ree Mot sure Disanree Conmpletely
agree disaacree
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7 [P

24,

265

274

28,

The fact that the songs are in the western musical

mode is a hinderance.

Comnletely Aqree Not sure Disacree Completely
agree disagree

Too much time is spent on sonos,

Completelvw Anree Not sure Disarree Comnletely
acree disa~ree

The drills are comprehensible.

Comnletely Acree Not sure Disacrec Comnletely
acree disaaree

The drills are of wvalue.

Completely Ar~ree [Not sure Disacree Completely
agree disacree

The drills are recomnisably part of the syllabus.

Completely Arxree Not sure Disadree Comnletely
acree disaqree

The drills activate the students.

Completely Acree Not sure Digsarree Complately
acree disaqree

The drills are very difficult for the students.

Completely Acoree Net sure Disarree Completely
agree disagree

The students like ths ¥nglish by TV. nrocramme.

Comnletely
acree

Completely
disacree

Acree Not sure Disacree
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24,

26,

27,

221

The fact that the

songs are in the western musical

mode is a hinderance.,

Comnletely Adgree Not sure Disacree Completely
agree disagree

Too much time is spent on soncs.

Completelv LAares Not sure Disarree Completely
agres disazree

The drills are comprehensible.

Completely Acree Not sure Disacrec Comnletely
acree disaaree

The drills are of wvalue,

Completely Arree 1Not sure Disacree Completely
agree disacree

The drills are receornisably part of the syllabus.

Completely Acree Not sure Disagree Completely
aqree disaaree

The drills activate the students.

Completely  Acree  Not sure Disanree  Complestely
acgree disaqree

The drills are very difficult for the students.

Completely Acree Net sure Disacree  Completely
anree disagree

The students like ths ¥nglish by TV. nrocrramme.

Comnletely

agqrec

Acree Not sure Disacree Completely
disacree
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31

33

33,

34,

36,

37

e A ¥

The students cain from the prooramme,

Completely  Acree ot sure Disacree Completely
agree Disagrece

The students answer the guestions.

Completelv  Acree Not sure Disacreae Completely
agree Disaaree

The students do the drills.

Comnletely Noree Not sure Disaaree Comnletely
aaree disarree

The studente sina the scnas.

Comnletely Aaree Not sure Disaqree Completely
agree disagree

The teacher'’s cguide ~ives snouch information.

Comnletely Aaree Not sure Disacree Completely
agree disaagree

I have understocd the teacher's auide.

Comi:letely Acree Not sure Disaaree Cempletely
acres disaqree

The torics are interesting.

Comnletely hores Not sure Disacree Comnletely
acree disagree

The tonics are of educatinnal value.

Comnletely Acrec Not sure Disaaree Completely
acree disacree



38.

39

40,

41,

42,

43,

44,

The +teonics are nf lincuistic value.

Comnletely  Anree  Not sure Disacrece Crmpletely
acree disagree

The tcnics are sufficiently comnrehensible to serve

their nurnose as listening comprehensinn nassages,

Comrletely Aaree Not sure Disacree Comnletely
acree disaaree

In the En~lish by TV. programmes the pre-set guestions
serve their rurnose of focusgina the students' attention.

Comnletely Aagree Not sure Disacree Completely
agree disaaree

In the English by TV. nrogramme the note-taking

nractice is of value to the students.

Comnletely Aaree Not sure Disacaree Completely
agree disaagree

The torics are toc difficult for the students.

Completely 72cree Not sure Disanree Completely
agree disagree

The Enclish by TV. nrogrammes have made me chance my

teachin~ method (i.e. I now use drills/scnas/questions

& tan )

Comnletely Acree Not sure Disaaree Comnletely
agree disaqree

I write on the blackbnard the guestions or drills

or soncs printed in the nproaramme notes, before

the proarammes berin,

Comnletely Aaree Not sure Disaqree Completely
agree disaqree



45,

46,

47.

48,

49,

50.

Circle the letter that responses closer to

vour oninion

I have oot the teacher's quide.
(a) Yes (b) No
I have read the teacher’s guide,

(a) Yes (b) No

_I don’t use the teacher’s quide,

(a) Ves (b) WNo
I participate in the songs and drills with my students,
(a) Ves (h) No

I don't participate in the sonas and drills with

my students.
(a) Ves () No

Is there any comment (s) you want to make that is not
adequately covered by this questionnaire?

(You may answer in Amharic)




APPENDIX 2

Observation Checklist

on TV

Name of School

Subject _

Grade

Programme No

1s

Teacher's Activity
Pre~-TV

Revised briefly previous
T, lesson

Insatisfactory

Yes No

Introduced to class the
structures and vocabulary of
the forth coming nrogramme
according to the teacher’s
guide for that programme.

Wrote all necessary words
like vocabularv, structure
on the blackboard including
the educational song or poem
if any

Drilled and explained to
class the words of the song,
vocabulary, structures aad
also asked some related
cuestions before TV started.

During TV
Bad control of the classyoom

Encouraged students to
follow the TV. lesson.

Sanag the song with the
students

Guided students by showing/
pointing to what is written
on the blackboard.

After TV,

Sang the sonag with the
students

make sura that it is firmly
established in students mind

Gave exercises to students
concerning the lesson for
the day

Consolidates the TV. programpe
further.

Made students write (sonc,
noem, extended exercises).




145 .

Student's Activity

rxcellent

agnod

vq

Zeood

Plale)s

omr 2nt

...
-

1.

Ability to follow the TV,
lesson

Motivation of students

throuch the lesson.,

Ability to sing the song

Ability to drill accurately
after the TV. teacher.

Ability to read (songs, poem
as well as other exercises)
from the blackboard

Ability to answer questions
asked by TV teacher.

Ability to write down song;
exercisas, vocabulary into

their copyhooks.

B W N

Presentation
Clarity
Capacity to motivate
Speed
Pause

Language of TV,
Pronunciation clarity
Ability of students to
understand the language.




APPENDIX 3

Academic Year 1988/1989 (1581 E.C.)

Tducational Television Weekly Broadcast Schedule
For Junior Hiach Schools

| L ) T F E
School Period TV FProadcast il e @ K * B 5
Time MONDAY TUESDAY WEDNESDAY THURSDAY FRIDAY
1C:55 Music
1130011515 Maths 7 English 7 Prod.Tech.8 Science 7 Fnalish 8
10:55 11:35 | (R) (R) (R)
? 11:20=11235 Enaglish 8 Maths 7 Fnglich 7 Prod.Tech.§ Science 7
(R) (R) (R) (R)
11:40-11:35 Science 7 Fnalish 8 Maths 7 Enalish 7 Prod.Tech.8
11:35 = 12:55]— (R) (R) (R) (R)
12 :00=-212215 Prpd.Tech.8 Science 7 Fnglish 8 Maths 7 English 7
- (R) (R) (R) (R)
| £2:315 12:30 B R E A K
123 35~12:50 Maths 7 Enalish 7 Prod,Tech.8 Science 7 English 8
(R) (R) (R) (R) (R)
t 125 30 1:10 i i - i
12355~ 13210 English 8 Maths 7 English 7 Prod.Tech.8 Science 7
| (R) (R) (R) (R) (R)
E 1515~ 1:30 Sagience 7/ Fnalish 8 Maths 7 English 7 Prod.Tech.®
(R) (R) (R (R) (R)
10 = 1:30 | 4.35- 1:50 | Prod.Tech.8 |Science 7 English 8 Maths 7 Fnalish 7
| (R) (R) (R) (R) (R)
. = o
S l. 1lst Semester (Programme 1-10) will be broadcast from Tekemt 21 to Tahisas 28, 1981 (F.C)
2, 2nd 3em¢ ster (Programmesll-20) will be broadcast from Megabit 18 te Ginbot 25, 1981 (E.C)
3. Duretior of all television prcgrammes will be 15 minutes with 7 repeats (R) a week
4. Repeats (R) are for grades having more than one secticn




Appendix 4.

NalkEkt CF THE 38 BLEMENTARY AND JUNICK SCHCOCLS ¢ LOCATION

AND MUMBER CF STUDENTS BY GRADLE AiD SEX.

ZCNE 1

ENRCLIVET 1989 - SO
SCHOOL ;
GRADE 7 GRADE 8
MALE 2 FEMALE MALE FEVALE TGTAL
1- DEJ. BALG.{'& Ay
NEFS0 s 425 432 409 1643
2
5. DESF KOKELD 496 519 A 418 1887
3. EDGET BESddA 426 387 327 248 1488
!
|
4., YERATRT 23 699 706 707 739 2851
5. Dej. OMER.3EMETEL| 582 196 251 ok 1233
TOTAL =560 22%3% 219 2118 2102




ZONE 2

ENRCLLMLENT 1989 - €0

S CHOOL
GRADE 7 GRADE 8 | A
MALE FEMALE MALE FEMALE

1. REPT 98 64 100 86 348
2. ABUNE.BA3ILIYCUS 194 199 216 281 320
3. MEKANISA 174 178 155 169 676
4, KERANIYO 79 60 90 99 328
5. MEKDELA 306 310 263 340 1249
6."PRISON SCHOOL" 25 - 20 - 45
2., WERHA. YZKATIT 1683 191 130 185 674
8. FIT.LAK: ADGEH. 194 180 255 248 877
TOTAL 1238 1182 1259 | 1408 5087




ZONE 3

. ENRCIIMENT 198% - Q0
Bl GRaDE 7 GRELDE 8 TOT..,:
MALE FEMiLE MALE FEMALE
1. BERHAME mZANE 185 171 158 —#4 661
2. MESRAKX GOH 281 252 219 318 1070_
3. BeRHaN C:ULO 127 178 119 126 550
4, TENSAZ BIRHGN 103 107 119 170 499
5. KOKOB& ZssuH 309 336 283 241 1169
6. MESRAK Bsi No 1 331 222 24z 280 157;—
7. UMAEL 202 213 269 299 983
TOTAL 1538 1579 1509 1681 6307




ZONE &

ENRCLIMELT 1989 - 90
SCHOOL GRADE 7 ' GRLLE 8
TOTAL
MALE FEMALE MALE FEMALE
1. BIHERAWI s

BETEMESGATSTI 123 148 92 133 iyl

2. HIBRELT FRs 235 20% 299 270 1107
3, MEAZIL 23 353 380 4ok 419 1556
4, ZEHAY CHIQR. 126 134 291 271 822
5. DEL-BETEGSL 151 184 106 156 537
6. KEBEN.A 89 61 82 136 268
7. DAGMaWI-MZINELIK 347 256 346 407 1456
8. ENTOTO aMBa 377 3%1 518 488 1714
9. KUSKUAM 250 204 316 240 1110
10. MESKEREML 2 166 220 101 107 594
11. EDGET-BidIBRLT 370 408 281 258 1317
TOTAL 2587 2729 2836 | 296% |[11,115

i H




ZONE 5

ENRCIIKENT 1985 - 90 f
SCHOOL §
GRLDE 7 GR4LE 8 i TOTAL
NALLE FEMALE MALE |FEMALE
1, ARBEGNOCH 423 358 570 634 2025
2. KELEMEWOIK 250 | 326 419 475 1470
!
3, MEDHANE ALl 284 271 261 320 11%6
4, ETHIOPI. TIKDEL |
No 2 180 | =23 | =201 289 906
5
5. SEBLEDZ o4z 200 | 283 321 1046
6. MEGABIT 28 173 162 126 152 643
-
7. DEJ. BEL4Y-
ZELIKE 189 158 177 152 716
TOTAL 1741 1821 2037 2343 7942




APPENDIX :- 5

TEACHER'S RESPONSE ( QUESTIONNAIRES)

(PERCENTAGE)
GRADE := 7

O. ;‘ F ] ¥ | %
= COMPLETELY AGREE AGREE NOT SURE DISAGREE COMPLETELY
e ‘ DISAGREE
% _ [ FRE. % | FREQ. % |FREQ | % |FREQ. % | FREQ. %
1. 16 32.65 30 | 61.22 © 0 3 6.12 0 0
25 23 49.93 17 {34.69) 5 |10,20] &4 8.16 0 0
3 13 26.59 21 |42.85] &4 8,16 10 |20.49 i 2.0k
L, 5 10.20 7 |14.28] 4 8.16| 20 [40.81 | 13 p6.53
5 bl 8.16 20 140.81| 9 |18.36| 13 |26.53 3 6.12
6. | 12 | 2k.h8 | 18 136.73 11 |22.44| 9 hu.28 | 1 |o.o4
7 22 46,8 20 fh2.551 1 2.121 0 0 L 8.51
8. 12 2h 48 32 165.30| 1 2.0h 1 2 L.o8| 2 4,08
9. 23 k7,01 23 H7.91| 2 k.16 | © of o 0
10, | 25 51.02 7 p4.28) 7 |14.28 | 7 14,28 3 6.12
1Xs | 12 2k 48 29 F9.18 | & 8.16 | 3 6.12] 1 2.0k
12 |12 | 2k 48 1 24 B8.97 | 4 | 8,16 | 4 8.16( 5 |10.20
13A 10 | 20,40 23 |46.93| 6 12,24 | 7 14.28 | 3 6.12
14, | 10 20.40 23 |46.93| 6 (12.24 | 6 12.24 | 4 8.16
15. | 11 22.24 | 20 (40.81| 7 [14.28 | 8 |16.32] 3 | 6.12
16. | 22 44,89 22 |44.89] 3 6.12 | 2 L.o8 | o 0
17. | 19 39.58 18 37.5 6 12.241 b 8.33 | 1 2,08
18. | 19 38.77 26  |53.06]| 2 L.,08| 2 4L.08 | 0 0
9. } 22 Lt , 89 17  |34.69] 2 L,08] 7 14,28 | 1 2.04
20, 17 34,69 23  |46.93| 1 2.04 ] 3 6,12 | § 10.20
21l. |10 20.83 34 170.83| 2 L1611 2.08 | 1 2.08




]

1CADE:~ 7 i

Lo,
L=,
Ll

NCT

R Lol AGREE SURE DISAGREE b ShcREE
ERQ.i % | FREQ. i % |FRa.| % | FrRo.| % |FRQL %
b | 8.33 i 14 29,16 10,414 17 137.&1 8 '16.66
2| w08 4 8.16 12.24| 21 j42.85 16 | 32.65
24 44.89 16 22.65 5 | 10,20 31 6.12 3 6.12
is 30.61 27 55.10 2 4,081 3 6.12 2 k.08
13 27.08 31 64,58 1 2.08] 1 2.08 2 4.16
18 36.73 23 46.93 2 L.,08|1 6 |12.24 0 0
2 L.o8 13 22.544 5 |10.20] 22 {44.89 9 |18.36
3L 69.38 12 24,48 2 4,08 1| 2.04 0 0
23 46.93 21 42.85 C 8,16 1| 2.04 0 0
2 4.08 31 63.26 8 116.32 8 |16.32 0 0
6 12,24 25 51.02 | 11 |22.44 7 |14.28 0 0
18 36.73 21 k2,85 2 4,08 5 |10.20 3 6.12
16 35.55 27 56.25 2 L.16 2 | 4.16 1 2.08
23 50 22 h7.82 1 2,17 o 0 0 0
15 B0L6) 23 67.34 0 0 1 | 2.04 0 0
17 34.69 32 65.30 0 0 0 0 0 0
9 18.36 32 65.30 5 ]10.20 3 § H.12 0 0
2 2L .48 33 67.34 2 L,08 0 0 2 4,08
14 28.57 29 59.18 5 110,20 1 | 2.04 0 0
14 22.91 28 58.33 b 8.33 3 | 6.25 2 4,16
3 612 8 16.32 L 8,16 30 [b1.22 i 8.16
7 14.28 i 46593 7 |14,28| 10 230,h0 2 h,08
13 | 27.08 24 50 2 L,16 7 N4.58 2 k.16

P-v—..‘—»f-i—-—v-\-....‘ ——ab.




A

GRADE:= 7

ITEM
NO.

b5,
LE.
h7.
48,
4o,

YES NO

FRE. % FRE, %
39 TH 58 10 20.40
40 81.73 9 18.36
12 24,48 37 75.51
38 77.55 I 22,44
37 14,28 L2 85.71




APPENDTIYX:~

6

TEACHER'S RESPCNSE ( QUTSTIONNAIRES)

(PERCENTAGE)
GRADE:- 8

i s j e +# i _ .
iz? Cpﬁziig*‘l‘ HER NoT suzg | DIEPOREE  CONP ,DIS.[GREE

e % |FEE. % | FrE. %| FRe. | % |rRE.| %
1. 22 Lo 24 k2,63 6 10.9p 3 |5.45| © 0
2. | 2% 45.50 | 23 (1.81 6 |10.90 1 1.8 1] © 0
3. 12 21.81 | 24 |3.63| 5 9.09 & |14.54 6 10.90
L. 1 1.96 | 16 [31.37] & 7.841 20 [39.21}10 19.60
5 1 & 15.09 | 32 60.37| 3 5.66 L 7.54] 6 11.38
6. 12 22.64 | 28 2.83| 10 [18.66 3 5.66] © 0
Fv § 17 31.48 { 19 PB5.18| 1 1.85] 10 [J18.51] 7 12.96
8, 20 54.54 | 20 B6.361 3 5.45 2 3.63] 0O 0
9. 20 sh.sh | 24 i3.6%1 O 0 1 1.81} © 0
10, | 21 38,18 | 22 Lo 2 %53 3 [5.45 | 7 12,72
11. | 20 36.36 | 25 B5.45] 3 5.45 6 [|10.90| 1 1.81
12, | 12 21.81 | 19 B4.54| 121 20 & Nnb.sk| 5 9.09
13. | 15 27.27 | 21 Pp&.18| 6 10.9¢ 9 [16.36( 4 227
1, | 14 26.41 | 22 F0.37| 1 1.84 4 7.54] 2 3.77
15, | 15 27.27 |19 pBh4.54| & pb.sh 13 [3.63| O 0
16. | 29 52.72 | 14 P5.k5} 2 3.63 8 pfh.sh| 2 3.63
17. | 14 25.45 | 22 Lo 10 pR.18 8 ph.54] 1 1.82
18, | 2¢ 36.36 | 26 7,27 6 [0.90 %z | 5.45]1 0 0
19. | 15 27.27 | 19 ph.54 5 1°©.09 14 p5.451 2 %.63
20, 117 30.90 | 20 P6.36 4L 17.27 10 p8.18} &4 Fu?
21e [ 23 L1.81 | 25 }5.45 2 |3.63 3 |5.45] 2 3.63
22. | 5 9.09 | 12 pi1.81 7 p2.72 22| 4o | 9 16.36
2%t 7 12.72 & hb.sh 0 0 26 B7.271 14 125.45




e g—

TrEN \TEE AGREE NOT SURE DISAAREE COMPﬁEEISAG
O IR, % | FRE. % | FRE. % | FRE. % | FRE. %
2h.| 18 |32.72 | 37 |67.27 | O 0 0 0 0
25.1 19 [34.54 | 26 47,27 |5 9.09 7.27 | 1 1.81
26.| 23 |41.81 |25 45,45 |4 7e27 5.5 1 0 0
27.| 26 |47.27 {21 |[38.18 |6 10.90 1.81 | 1 1,81
28, | 3 5.45 8 |ik.54 |1 1.81} 32 58,18} 11 20
29. | 36 [65.45 |14 25,45 |4 7.27] 1 1. 81 o 0
30. | 33 60 19  |34.54 .3 5.45] 0 0 0 0
31. | 6 [10.90 |38 69.09 |6 10.90} 3 5.45 2 5:63

| 32. | 9 (16.36 E37 67.27 10.90} 3 5.45 0 0
33. |9 [16.36 l32 58.18 |7 12.72| 4 7427 3 5.45
34, 111 [20.37 |29 [B3.70 |7 12.96| 7 {12,96| o 0
35. |25 |47.16 (22 K1.50 |5 9.43 | 1 1.88| o C
36. | 25 5.45 |28 BG,90 |1 L83 | 2 1.81] © 0
37. |28 [50.90 |26 B7.27 |1 1.81 | O 0 0 0
38. |17 [30.90 28 B0.90 9,09 | 3 5.45 | 2 3+63
39. |16 £9.69 |31 p6.36 |2 3.63 | &4 P27y 2 3.63
4o, |2¢ | 36.36 |31 56.%6 |2 3.63 | 1 1.81 ) 1 1.81
b1, [2C | 36.36 |28 56.90 | 2 3.63 | 2 3.63| 3 5«45
b2, | 3 5.45 | 4 7.27 10 118.181 33 6C 5 9.09
bz, |12 121.81 | 21 |[38.18 8 Jlik.s54| 10 |(12.18] & 727
Li, 120 |27.03 ! 19 |325,18 2 3,701 12 j22.22{ 1 1:83




ry YE S N 0
| FREO, 3 FRED. %
45 44 80 11 20
46 45 81.81 10 18.18
47 B! 14,54 47 85,45
48 a1 74.54 14 25.45
19 6 10. 50 49 R9.09




AEFENDIX 7

TEACEER'S RESICNSE ( QUESTICN#AIRES)

( EERECENT:GL)

GhaDy 7 LMD 8

P

y COR .LGREES AGREE }NGT A [T— ?TiéﬁEiLl
e2 [FERC [ 4 beeol 2 FriGs %  |FREe.] % | FPama. %
1| 3 25| 7 lse.33 1 | 8.33{ o© o |1 8.33
2 2 lewssl 9 751 © of 1 |8.331 0 B
2 4 PB3.33 1| 8.33 1 8.35| 2 28 | B 5
& 0 0 3 25 1 1 8.33] 4 [33.33] 4 2553
5 1 8.33] 7 |58.33] C 6 1 8.33| 3 25
5 2 [16.66| 10 |83.33 © 0 0 0 0 0
7 4  PB3.33 4 |33.331 C O D 25 i} 8.23
3 1 8.%3 11 {91.66| O 0 0 o | o o
9 4  [33.33 8 |66.66] O 0 0 0 0 0
10 5 Wl.66 4 |33.33 O 0 2 |16.66] 1 8.3%
11 2 |16.66 S 751 1 | 8,33 C o | 0 0
12 1 8.3% 4 |33%.33 3 25 4 |33.331 O 0
1% 1 8.33 8 |66.66 1 | 8.33 2 |16.66f O 0
14 | 4 33,34 7 | 58.33 1 | 8.3%3 C 0 0 C
15 1 8.34 7 |56.33 3 25 1 8.33 © 0
15 | 2 16.66 8 | 66.6§4 O 0 z |16.64 O o
17 | 5 ROt 2 20 2 2C 3 10 0 0
13 | 3 25| 9 75 ¢ 0 & 0 0 0
19 3 25l 4 53.32| 1 |e.33 5 | 25 | 1 8.55
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GRALDE 7 AND 8

ITLM% YES : NO

M ppge % l FRES . % %

45 1 9 5 | 3 | 25
46——+10 8%, 3 e} 16.68
47 1 8.33| 11 ' 91.66\
48 | 9 75 | 3 25 \
49 13 | 25 ' 9 75




Nooendix

8

Teacher's Resnonse (OCuesstionnaires)

(Mean Score)

Grade 11
! r 'i 1
Corpletely | Conpletely
aqree Agree Mot Sure! Disagree| disagree |Total| HMean
Scale
Values # 3 > £ L
-j.
Scala 1 > 3 4 5
Value
Ttem
No.
Pro- Score Score Score Score Score
ararme | Freg| Value| Freq| Value Freql Value |Freg| Value| Freq| Value
T 16 | a0 3| 120 0 g 3 O 0 206 4,20
2 23 | 115 17 68 5 15 8 0 ) 196 4.00
5 41 20 20 A a - O e 26 3 3 156 3.18
6 12 | &0 if 7221 11 33 7 14 i 1 180 3.67
14 10| 50 23 92 A 1% 12 4 4 176 3.59
15 11 55 20 KD 7 21 8 16 3 3 175 3.57
20 34 1170 12 4R 2 8 il 2 O O 224 4.61
30 23 | 115 21 4 4 12 0 0 O g) 211 4,31
. 31.13
X 3.89
STNGS
5 12 60 | 32 128 '} 1 3| 2 Al 2 2 | 197 | a.m
18 19 ;| 95 26 | 104 2 6 2 4 0 ") 208 4,26
19 22 1110 17 68 2 6 7 14 1 1 1299 4,06
20 17 | &5 23 92 1 3 3 6 5 5 191 3.89
21 10| 50 24| 136 2 & 1 1 1 195 4,06
2" al a4 | 1a| 2¢| 5| 15017| e8| 8| 4o | 155 | 3.22
*
23 2 2 4 & 6 15 | 21 B4 16 2N 192 3.91
33 18| 20 21 24 2 6 5 n 3 3 183 3,63
] |33
i %1 3.91
DRILLS
24 22 1110 16 64 5 15 3 6 3 3 128 4.4
25 15| 75 27 1 1M 2 6 3 6 2 2 187 4,02
26 13| 65 31| 124 1 3 1 2 2 2 186 4,08




Ccmaletelll Agree Comnletely '
acree Not Sure Disacn:ee-l disagree '_Tbtall Mean
] I
Scale
4
Value 5 1 3 2 1
Scale *
Value . & 3 % 5
Ttem
No.
Scord Score Ecord Senre Score
Freol Valug Freq Valug Freq| Valug Freql Value| Freq| Value
27 18 co ) 23 a2 2 5} 6 12 n 0 2000 4,05
*
28 2 21— i) 15, 22 AR 9 45 172 3.51
32 5 Nt 25 on 1If 33 s 14 n 0 177 3.61
£ 23.26
X | 3.37
T™PICS
36 15 75 33 132 0 0 1 2 0 (9] 205 4,26
37 7 85 3z 4 128 N 7 N N ) 213 4,34
38 9 45 32 128 5 15 3 A ) 0 124 3.95
39 12 6n| 331 132 2 6 i 0 2 2 200 4.78
42" 3] 3| 2| 16| 4| 12| 3n| 120| a| 20| 11| 3.48
> | 211
X 4,02
VOCABULARY & LEVEIL OF LANGUAGE
13 65 1 21 4R 4 12| 10| 20 1 1 146 2.97
4 5 25 7 28 41 12 2 0|1 13 13 il8 2.40
17 12 95 | 1R 72 6 18 4 4 i} I 164 4.04
2.1 5.4
X 3.13
TIMING OF THE PROGRAMME & PREPARATION
F 221 22| 20l 4o 1l 31 o ,,,{ 20 A5 | 1.80
12 12 €0 | 24 ch 12 8 5 181 3.65
13 1" 50y ¥ 23 02 6 18 14 3 177 3.61
2 | 210
< | 3.m3




Ccmpletelyu : Completely
acnree Acree Not Sure Disacreg disacree . Total Mean
Scale 1
Value 3 4 3 2 1
Scale .
Value 1 2 3 4 5
Ttem
N °
Score Score Score Score Score
v~ _ | Freql Value|Fre J Valug Fred Valug Fred Valuel Frea Value
TEACHING METHODOLOGY
9 23l s | 23! 92! 21 6| ol ol o o 213| 4.43
11 12 60 | 29 116 4 12 3 6 1 1 195 3.97
43 i d 35 23 92 7 21 10 20 2 170 3.46
3 | 11.86
X% 3.95
TEACHER'S CUIDE
34 16 | go | 27 | 108 | 2 2 41 3 1 | 199 | 4.14
35 23 i 115 22 28 1 3 O 0 0 0 206 4,47
> | 8.61
| X | 4.30
NATIVE SPEAKERS
10 25 |125 | 7| 28 21 141 3] 3| 101! 3.89
16 22 1o {22 a8 9 4 10 10 211 4.30
= | ».10
} | 4.00
PRE-SFT QUESTIONS AND NOTE-TAKING PRACTICE
40 14 70 29 116 5 15 1 2 203 4,14
41 161 55 28 112 4 12 & 2 . 187 3.81
| 371 7.0
| X 3.97
i |




APDEMDTY

N

Teacher's Response (Questionnaires)

(Mean Score)

Grade 8
T T |
Completelyl | Completely
. agree . Agree Not Sure | Disagree | disagree | Total| Mean
Scale
Values 2 4 2 2 L
Scale
Values L £ 3 4 3
Ttam
No.
Pro- Score Score Score Scorey Score
gramme | Freq| Value| Freql Value| Freq Valug Freql Valuej Freal Value
1 22 | 110 | 24 26 6 18 3 6 0 0 230 4,18
2 25 | 125 ] 23 92 18 i} 2 0 0 237 4.30
5 3! 40 | 32 | 128 3 9 4 3 6 6 191 3.60
6 12 60 | 28 | 112 | 10 30 3 6 0] O 208 3,92
14 14 70 | 32 | 128 1 3 4 8 2 2 211 3.98
15 15 75 | 19 76 8 241 13 26 0 ] 201 3.65
29 36! 180 | 14 56 4 12 1 2 0 0 250 4,54
30 33 | 165 | 19 76 3 9 o} 0 0 250 4,54
?“ 32,72
% 4,09
SONGS
A 301 150 1 20 80 3 9 2 4 0 0 243 4.41
18 20 100 | 26 | 104 6 9 3 6 0 0 228 4.14
19 15 75 | 19 76 5 151 14 28 2 2 196 3.56
20 47 85| 20 80 4 121 10 20 4 4 201 3.65
21 23 1 115 | 25 | 100 2 6 3 6 & 2 229 4,16
*
22 5 55 12 24 7 2L 1 22 R8 9 45 183 3.32
*
23 T 7 8 16 0 Cf 26| 104! 14 70 197 3.58
33 9 45 | 32 | 128 7 21 4 8 3 3 205 372
éf 30.54
X | 3.81
!




Campletely| Acree Completely
agree Not Sure ' Disagree | disagree | Total | Mean
Scale ;
Valves 5 4 3 2 1
Sclae
vValue 4 2 3 4 5
Ttem
Nev.
= - Score Score Score Score Score
Fred Value|Freq Value| Freg| Value|Freq Value Frec! Value
DRILLS
24 18 00 | 37| 148 0 0 0 0 0 0 238 4,32
25 19 95 | 26| 104 5 15 4 R 1 1 223 4,05
26 231 115 4°25| 100 A 12 3 6 o) 0 233 4,23
27 26| 130 21 RA 18 3 2 ] 1 235 4,27
*
28 3 & 16 2| 32| 128 1l 55 205 L
32 45 | 27| 148 18 3 6 0 0 217 3.94
a. | 24.53-
X 4.08
TOPICS
36 2561 125 | 281 112 1 2 1 2 0 0 242 4,40
37 281 1401 26| 104 1 3 0 0 0 0 247 4,49
38 17 g5 | 281 112 5 15 3 6 2 2 220 4,00
39 16 801 31| 124 2 6 4 a 2 2 220 4,00
*
42 3 3 4 Rl 10 30| 33; 132 5 25 1828 3.60
3| 20.49
X | 4.09
VOCARULARY & ILEVEL OF ILANGUAGE
3 12 60 | 24 96 5 15 8 14 6 6 193 3,50
4 1 51 16 64 121 20 101 10 10 131 2.56
17 14 101 22 RRI1 10 30 B 16 1 1 205 3. 72
: 9.78
X! 3.26




Cr_mpletel‘,i I Campletely
agree Agree Nt Surel Disacree | disagrec | Total| Mean
Scale 5 ;
Values 3 3 2 1
ScaleJ
Values < . ? A 5
I
Item
Nov,
e Score Score Scorg Score Score
- Freq| Value| Frea| Valug| Freq Valued Freq| Value| Freg|Valuc
TIMING OF THE PROGRAMME & PREPARATION
7% 1 17| 17] 10| 38| 1| 3| 10| 35 | 133 | 2.46
12 12 60 | 1° 76 | 11 33 f 16 5 190 3.45
13 15 751 21 !4 6 18 g 1R 4 199 3.61
9:52
x| 3.37
9 30 150 | 24 06 (8] O 1 1 0 0 245 4,50
11 2001 100} 25 | 100 3 9 6 12 1 i 5 222 4.03
43 12 60 | 21 R4 ! 24 1 10 20 A 4 152 3.49
44 20 80 | 19 76 2 61 12 24 1 1 207 3.53
1 15.85
b 3.%6
TEACHFR's GUIDE
34 B A 1 55 { 26 | 116 7 21 7 14 0 0 206 3.81
35 25 | 125 | 22 88 15 1 - 0 0 230 4,33
s | 8,14
% 4.07
NATIVE SPEAKERS
10 21 | 105 | 22 ae 2 3 6 212 32.85
16 29 | 145 | 14 56 2 a 1€ 1 225 4,09
s 7.94
L
X 3.5



Completely

Cc'\r\.‘lph—:te1yl | .
aqree Aoree Not Sure | Disaqree | disacree | Total| Mean
|
|
Scale
Values ¥ . 2 t ¢ .
Scale”
ale
Values : . 3 4 »
Ttem
Score Score Score Score Score
Freg| Value| Freq Value| Freq Value| Freqg| Value| Freal Value
PRE-SET QUESTIONS AND MNOTE-TARKING PRACTICE
40 201 100] 31| 124 5 2 2 233 4,23
41 20| 10Cc | 28| 112 & 2 A 225 4,09
< | 8.3
| X 4,16

e s e

a2 -



Apnendix 10

Teacher's Response (Questionnaires)

(Mean Score)

Grade 7 and 8

Completely Completely

agree Agree Not Sure | Disaaree | disagree | Total Mean
el o [ | s | 2| o
Scale |« 1 2 3 4 5

Pro- Sentey derre; foors Feore| ‘gcore

aramme| Frea| value|Frea|Value|Freq Value| Freg) Valuel Frec) Value
1 3 | 15 22 |1 ol o] 1| 1 47 | 3.91
2 2 10 91 36 0 0 1 2 0 0 48 4.00
1 5 7 28 0 8] 1 2 3 3 38 3.16
6 2 10 10| 40 0 C 0 O (8] O 50 4,16
14 4 20 7| 28 1 3 0 O 0 O 51 4.25
15 1 5 7 28 3 G 1 2 O O 44 3.66
29 6 30 51 20 1 3 0 0 0 0 53 4.41
30 4 20 4 28 @ 0 1 ? 0 0 50 4,16
4 |31.71
X 3.96

SONGS

f 1 5 11| 44 0 0 0 9] ¢ 0O 49 4,08
18 3 15 91 36 @) 0 0 0 0 0 51 4,25
19 3 15 4 16 L 3 3 6 ¥ 1 41 3.41
20 2 10 3y 12 3 9 2 4 2 2 37 3.08
21 0 o 10! 40 2 6 ¢ 0 0 0] 46 3.83
22 0 ol 4| s8] 2| &6 6 22| ol o 8 | 3.16
23 0 ol of ol 1| 3 | 11 42! o o 47 | 3.91
33 3 15 7 28 1 3 1 2 0 0 48 4,00
& |29.72
X 3.7




Completely Comnletely
aaree Aaree Not Sure | Disagree| disagrce | Total | Mean
Scale |
Value 5 4 3 2 j |
Scale |
Value 1 2 3 4 5
feokel fenre Sooke fenrg Score
Freq [Value| Freq| Value| Frea|Vaiue| Freal Valug Fred Value
DRILLS
24 6 30 6 24 0 0 0 G 0 0 54 4,50
25 3 15 R 32 0 0 1 2 0 0 49 4,08
26 3 15 9 36 0] O 0 0 0 0 51 4,25
27 2 10 8| 32 1 3 1 2 0] o0 47 3.91
&
2R 0 0 2 4 3 a 71 28 0 0 41 3.41
32 Q 0 91 36 1 3 2 4 O G 43 3.58
£ |23.73
} x 3.95
TOPICS
25 al 20! 6l2a ! ol 0| 2] 24 ol o© 28 | 4.00
]
37 5| 25 6 | 224 1!l 3 of o of O 52 | 24.33
38 3 15 g 32 0 i O 1 5 0 0 49 4.08
39 1 5 T1 28 2 6 2 4 0 0 43 3.5%8
*
42 0 0 2 R 3 8 6| 12 1 X 30 2.50
2 | 12.49
¢ 3.69
VOCABULARY & LEVEL OF TANCUACE
3 21 20 21 31 31 2 1 3l 1 36 | 3.00
0 0 12 1 4 2 A 4 27 2.25
17 5 25 ] 6 1 2 0 0 41 3.41
2. | 8.66
X 2.8%




: .
Cam.:;letely' | i Campletely i
agree Agree Not Sure | Disagree[ disacree | Total| Mean
T f
Scale
Value 5 4 3 2 i
Scale ¥
Value 1 2 3 4 3
Sceore | Seore,; Seore Seore Saore
Freq Value| Freal Valug Freq|Value| Fregl Valug Freq| Value
TIMING OF THF PROGRAMME & PREPARATION
*

5 = i 4 8 o= 3 12 1 5 29 4L
12 5 4 16 i > 38 3.16
13 5 8 32 1 2 4 0 0 44 3.66

E | 9.23
X | 3.07
TEACHING METHODOLOG

9 4 20 8 32 O 0 O 0 0 0 52 4.33
11 z 10 9 36 i 3 0 f 0 0 49 4,08
43 5 & 20 6 i 2 0 0 39 3:25

< | 11.66
X | 3.88
TEACHER's GUIDE
34 2 10 36 1 3 0 0 ) 0 49 4.08
35 15 3 32 Q O 1 2 0 0 49 4.08
<2 | 8.16
X | 4.08
NATIVE SPEAKERS
10 25 4 16 0 0 2 4 1 1 4€ ]
16 10 (2 32 0 0 4 0 46 3.83
X1 7.66
i i X | 3.23
i
PRE-SET QUESTINTNS AND NNTE~TAKING PRACTICF
4c 1 51 8 32 1 3 1 2 0 0 a2 3.80
41 1 5 £ 22 1 3 2 4 0 0 44 3.66
| 2. | 7.46
i ' | X 343
| 1




| ;
Camletelyl f i Completely i
: agree Agree Not Sure | Disagree disacree | Total| Mean
T
Scale p
Value 2 “ 3 2 1
Scale %
Value 1 2 3 4 5
Score Seore, Seore Seore Sepre
Freq Value| Frea] Valug Freq| Value| Freqgl Value Freqj Value
TIMING OF THFE PROGRAMME & PREPARATION
*

7 4 4 8 2 12 3 5 29 2.41
12 4 16 4 f 0 38 3.16
13 5 8 32 1 2 4 0 0 44 3.66

| 9.23
X | 3.07
TEACHING METHODOLOGY

9 4 20 32 0 0 0 0 0 52 4.33
e ) 2 10 9 36 3 0 0 0 0 49 4,08
43 1 5 5 20 3 0 0 39 3.25

< | 11.66
X 3.8
TEACHER's GUIDE
34 2 10 9 36 i3 3 0 0 0 0 49 4,08
35 15 8 32 o ¢ 2\ 2 0 0 49 4,08
2 | 8.16
X | 4,08
NATIVE SPEAKERS
10 5 25 4 14 0 0 2 4 1 1 46 3.83
16 10 fa 32 0 0 4 0 46 3.83
3| 7.66
X | 3.93
—
PRE-SET QUESTINNS AND NNOTE-TAKING PRACTICF
40 b | 5 8 32 1 3 1 2 Al 0 42 3.80
41 | 3 2 32 1 3 2 4 0 0 44 3.66
2= | 786
| X 3573
i
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