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Af1STRACT 

The purpose of this study is to find out whether 

the English teachers of grade 7 ane R of Addis Ababa 

government Elementary and Junior High Schools have a 

positive or negative attitude to\<.rards the English by TV. 

nrogrammes entitled Let ' s Learn Enqlish and English for 

You. 

To achieve this aims , questionnaires and observations 

were used. The auestionnaires preparedweee qiven out before 

hand to ?O teachers of 10 schools of the five zones . That 

is, 2 teachers from each school . Then the researcher dis­

tributed 119 actual auestionnaires to 119 teachers of 35 

Elementary and Junior High Schools. 116 teachers responded 

to the questionnaires . That is , 49 responses of grade 7 

teachers, 55 responses of grade R teachers and 12 responses 

of both grade level teachers were collected. 

The researcher made also 72 observations in one ~rade 

7 and one qrade 8 from each of the four schools selected. 

Eight of the classes observed are : from Del Betegel, 

Mene lik II, Biherawi Betemenghist and ~le skerem 2 . 

The researcher, besides his personal observation in 

actual lesson transmis sions inside classrooms has also 

recorde d the eiaht classes of the four schools on a video 

tape. 



The t eachers response were tallie d and percentaqe 

and !'lean scores have been calculated to investigate the 

teachers' attituoe towards the Enqlish by TV , programme. 

The analysis of the result shovl that , nearly 75% 

of the teachers showed a favourable attitude towards 

the Enqlish by TV. programme. The approval ratinq were 

hiaher for teacher ' s guide, proqramme, note·-taking, 

answer and question , native speakers, methodoloay , sonqs 

ana topics. On the other hand, drill , timing and 

preparation, showed a va lue below the anproval r ating. 

On the whole , through the findinqs of the observation 

and the questionnaire the teache rs showed a positive 

a ttitude tOWa r0 S the content a nd methodology of the 

EngHsh by TV. progrnmme. The findinqs showed also 

students qain from the programme. 

However, SO!'le shortcomings we re observed and the 

r e searcher suqae sted poirlts for improvements. 
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CHA.P'l'ER I 

INTRODUCT I ON 

As Pritchard (1988, 1) state s , 

The Ministry of Fducation ' s officia l 
ai~ in using TV . in t eachina English 
lanGua0e to qrade 7 a nd P, is basically 
to strenGthen a nd i~prove the t eaching 
of Enalish anoalso to p rovide a 
motivating a ctivity which will e ncouraae 
stnde nts to p ractise lanauaGe in a 
meaninaful, communicative context . 

The TV. and Ri'ldio programmes a r e produced to SUPPOPT 

but not REF LACE the teache r. It is important that the 

teacher should appreciate and larqely aare e with both 

the phi losophy a nn me thodo l oCTy of the programme . In 

support of this statment Wanic,wicz (1 q72 : 38) has 

s taten "Rflcl.io and Tele vis i o n s choo l nroarammes , for 

examp l e, are u sed i n many indu stria lized and developinq 

countries no t as a substitute for t he te~cher but to 

e nrich the t eachinq process, anc' t o ~!iden the scope of 

the e duc 2ti.ve materia l used in ths teaching ." And he 

adds ~ 

But the l ea rne r cannot b e left a lone in 
the process o f l ea ::-ning . In the majority 
of cases he ne e d s sune rvi.sion, guidance, 
flddi tio nal cla rification of the information 
he r e ceive s : he n eeds exerc ise s , ve rification 
of r e sults a chiev e d at p a rticular s t a ges 
a nn S0 on . The menia c a nno t by themse lves 
p r ovide f~r thi s . Ino rde r t o consolidate 
a nd extend their imna ct , they have t o be 
a ccompan i ed by support and follow- up devices 
of one form o r a no ther. They h ave t o be 
",oven into a syst em, which will provide the 
h~fln c o nta cts ne c e ssary in e ducation . 

, 1 
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Schonls use TV. and Radio flS e nrichme nt or 

completion o f the teflching curricula and also as 

resources f o r makinn t eaching more efficient , vivid 

and concre t e. To quote again Waniewicz (197 2, 54) 

"A radio and TV . programme •. . is not a lesson complete 

in itself but an e l e me nt, fin exper ience, which the 

teacher himself cannot orovide, but on which he can build." 

Th8 r eseil rCher is concerned l:lex:e_ t D find our whether 

the Enolish teachers of grade 7 and 8 have a positive 

or nen·"tive attitude t 0war ds the Englis~!::y'_'!V_~ Pro£!:?!:,~ 

and to identify the kind of a ctivities teachers and 

puoils a r e enaaged in before, during and aft er the 

Enalish by TV. programme. 

The study will emohasize the contributio n that TV. 

can make in helping the stude nts t o communicate, that 

is to comprehend, sneRk , read and write Enalish 

adequately. The contribution of Te l evision in language 

teaching is exp l ained by Sherrinnto n (1973 : 2 ) 

TV. like the wax record inn or the 
languaae laboratory , was seen to have 
e n o rmous notential for the teaching 
of l anguage s . In particular , TV. was 
ideal for the curre nt methodology -
situational l a nguage t eachinn . Fnr 
the first time , linguistic behaviour 
could be set in its total extra­
linquistic c ontext ; students c ould 
observe lana u age as it really occurs, 
instead o f exp~riencin" it throunh 
a series of artific i ally created 
exarrples. 

Since our Juni0r high schoo ls are not well equirmed 

i .e. lack classroom facilities, tex tbooks and trained 

teachers, the rnle nf TV . in tei'\chinn English lanc uage 



is unquestionable. As Gartly (1 9 73 . 13) auote d, the 

former Ministry of Educa tio n and Fine Arts hoped that 

"educat i onal Television would provide a novrerful and 

successful means of f urther ino education in Ethiopia." 

To sum UD, TV . can fulfill the need caused by the lack 

of facilities. It is e ven more likely that teachers 

.. ,ill hell" in appreciating the rang and use o f TV . 

1.1. Statement of the Problem 

In the Ethioni~n schoo l system, students are tauqht 

in ~haric in <'Trades one t o six but they also learn 

Ena lish as a subject from <'Trade three to six. In arad es 

seven throu0h twelve, the language of instruction is 

Eng lish but they l earn also Enn lish as a subject. Even 

if a areat deal of tim2 is snent in studying Enalish, 

the students' Ennlish p r o fici e ncy is not satisfactory 

in comnarison with the time snent o n teaching Eno lish 

lan':!ui" ne . 

finc e Ethionia is a ~evelonina country, it has 

a sh0rtane o f trained and qualified teachers. And the 

n r o blem is aq"rava ted by the steadily increasing demand 

for e~ucation by both students and parents. 

Te ache rs followinq the official textbook and 

syllabus q ive emnhasis b::- grammatical ane lexical items 

Vlith no room for rlrills , s o nas. com!)ositirm, n.ia10aue, 

r o l e·-p lay, d rama, in sh0rt the re is no space f o r 

c ommunicatio n in Enalish . Teache rs s pend most of their 

time in ana l ysin n the qra~~atical structures of the 

Enalish l anquaqe . 

t-



The environment around the schools or around the 

dwellinas of the students does not e ncouraae the 

students to communicate in En~lish. There is almost 

no opportunity for the students to talk to native 

speakers of Enalish or to use the Enqlish lanquaqe 

in their daily lives as in some African countries like 

Nigeria, Uaanda or South Africa . 

. The new series of Enq"l:ish ~-v has three aims. 

And these aims may s olve the above mentioned problems. 

To quote from the F0 ucationa l TV. Enalish qrade 8 

Teacher's Guide, Educational Mass Media Aaency (F.MMA) 

(l9R8 : 1) 

"1 . To e nrich the students ' exne rience of life by 

br inqing into the classroom scenes and situations 

that cannot normally be recr eated by the teacher; 

2 . To demonstrate the use of F.nqlish as a means of 

communication in a ~lide var i e t y of contexts and 

thus e nrich the students' experience of language; 

3. To focus on specific a reas of qrammar and vocab­

ulary as laid down by the Enalish curriculum and 

thus suoplement the work done by the tea cher ~lith 

the t extbook." 

As the researcher has po inted out in the introduc­

tory part the TV. prOar amme is nroduced to SUPPORT but 

not to REPLACE the teacher . So , inorder to a chieve the 

aims of the English by TV. proarammes the role of the 

teacher is a determining factor. 



The environment around the schools or around the 

dwellinas of the students does not encouraae the 

students to communicate in Enqlish. There is almost 

no opportunity for the students to talk to native 

speakers of Enalish or to use the English lanauaqe 

in their daily lives as in some African countries like 

Nigeria, Uaanda or South Africa. 

The new series of Enqlish ~11 has three aims. 

And these aims may solve the above mentioned problems. 

To quote from the Fcucational TV. Enalish arade 8 

Te ache r's Guide, Educational 11ass ~1edia Aae ncy (EMMA) 

(l 9R8: 1) 

"1 . To e nrich the stude nts' e xperience of life by 

brinaing into the classroom scenes and situations 

that cannot normally be recreated by the teacher 1 

2. To demonstrate the use of Enqlish as a means of 

communication in a wide variety of contexts and 

thus enrich the stude nts' experience of language; 

3. To focus on snecific areas of arammar and vocab·· 

ulary as laid down by the Enalish curriculum and 

thus supplement the work aone by the teacher with 

the textbook." 

As the researcher has pointed out in the introduc­

tory part the TV. proqramme is produced to SUPPORT but 

not to REPLACE the teacher . So, inorder to achieve the 

aims of the English by TV . proarammes the role of the 

teache r i s a de t ermining factor. 
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Therefore, the object aimed at in the present 

study is to make an investigation of the attitudes of 

qrade 7 and R Enqlish t e achers towi'lrds EnglisE by TV. 

p~oqramme and to see the effectiveness and application 

of the already implemented Enqlish TV. PEograrnme in the 

activities cerforwed before, durinq and after TV . l esson. 

1.2. Rationale or Justification 

The researcher's interest to study this proble~ 

emanated from his lona time experience in the teachinq 

of English at J'unior and Senior secondary school levels. 

He has bRen a~m.re of the ne ed for some kind of supple-· 

mentary proqrammes to the regular classroom English 

lessons to improve students l~ncuaae oroficiency . The 

introd\lction of Enalish by TV. furnishecl him with the 

chance to i nvestiqate into the attitude of teachers 

towards the English by __ ~~. proqr amme. 

The studY is also sianificant hecause the English 

by TV. nroarilwmc is conducted basically to strenqthen 

and imp r ov e th e teaching of Enqlish of arade 7 and 8. 

A knowledqe of the teachers ' att itude and t he teachers' 

activity before, during and after the English by TV . 

proqramme will help in decidinq whether the programme 

will continue in its present form or will need improve­

ment or a lteration in a Itlay helpful to the teaching­

learn ina orocess. 

-+ 
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It is also essential , if pr0Qrammes a re t o be 

really effective, that t eache rs f o llow the proce~ures 

used in the Enalish by TV . l esson <riven "l.nd integrate 

the proqram~e with their teachinQ. 

1.3. Objectives 

The objectives of the present study are to find 

out whether the English teachers of arade 7 and 8 have 

a positive or neqative attitude towards the Enqlish by 

TV. programme and to ide ntify the kind of activities 

teachers and pupils are engaged in before , during and 

after the TV. lesson. 

1.4 . The Scope of the Study 

The study is r e stricted to aran.e 7 and g Enqlish 

teachers of 3B Government Junior Hioh Schoos in Addis 

Ababa. It does not include the English t e achers of 

private or public Junior High Schools of Addis Ababa 

or the Enqlish teachers of diffe r e nt schools in the 

country. 

The obse rvation was done of only R teachers from 

4 schools in ZONE FOUR. Results ~lOuld have been more 

reliable if the r e searche r had observed all the teachers 

under study in differe nt Government Junior Hiqh Schools 

in Addis Ababa and in d iffere nt schools in the country. 



It is a lso e ssenti~l , if p r oqramme s a r e t o bo 

r e ally e ff e ctive, that teache rs f o llow the proce~ures 

used in the Enqlish by TV . l e sson niveh and integrate 

the p rogramme vIith their teachinq. 

1.3. Objectives 

The ohjectives of the present study are to find 

out whether the English teachers of qrade 7 and 8 have 

a positive or neqative attitude towards the English by 

TV. programme and to identify the kind of activities 

teachers and pupils are engaged in before , during and 

after the TV. lesson. 

1 . 4 . The Scope of the StudX 

The stud y is r e stricted to qra<'i. e 7 a nd g Enqlish 

t e achers of 38 Government Junior Hiah Schoas in Addis 

Ababa . It d oes not include the English t e achers of 

private or public Junior High Schools of Addis Ababa 

or the Enqlish teachers of differe nt schools in the 

country . 

The observation was done of only R teachers from 

4 schools in ZONF: POUR. Results would have bee n more 

reliable if the r e searcher had observed all the teachers 

under study in different Government Junior Hiqh Schools 

in Addis Ababa and in d iffe r e nt schools in the country. 
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1.5. Definition of t e rms used 

Educational Television is definen as primarily 

non- comme rcial television i.e. transmissions of purpose­

ful, broadly educational communications, whether for 

specific classroom obiectives or for qeneral public 

enlightenment .. 



CHAPTER II 

REVIEW OF RELA.TED JJITEPATUflE 

In this chapter, the literature on Educational 

Television and Attitude that was directly relevant to 

the study and other writings which were found to be 

he l pful will be reviewed by the researche r inorder to 

ha'Le a pl:QJ)er o.er.s.pec.tiv-El of- the important-concepts 

employe d in the study. 

2 . 1 . Introduction 

Television hi'ls bee n wide ly usen for educa tion and 

to accelerate deve lopment activitie s. Its vitality as 

a means of ente rtaining and informing is a lso immense. 

Time and aoa in , the r emarkable contribution of 

Television has been appreciated by educators and 

decision mi'lkers. In many countries, espeCially in the 

developing wor l d, Television stations have deve l oped 

usefu l and imaoinative educational television programmes. 

Some of the programmes are of a formal nature which 

complement or e nrich curricula used in schools ; other 

are of an informal type aime d at adults in need of 

literacy, devE:'lopmentaJ. a nd technical know l edge. 

80me developed and deve l opinq cnuntries have setup 

separate TV. stations or channels f or e Cl.ucational' 

programme s. There a r p also 0thers which reserve til1'e 

in their general sche dule f or educational training 

and l earn i ncr nurpnse s . 

. 8 



In Fthiopia, Ed ucational broadcast inq , e specially 

~elevisicn , is oiven priority by the q overnment by 

r eali z ino its potential pmler t o su!'pnrt formal and 

non-formal educati0n and the role of Educational Mass 

Media Agency (F.MMA) is to assist in the c1issemination 

of knowledge in the formal and nnn - f0rmal fields o f 

education. 

~.2 . The Teache r's Guide 

The Enqlish orade 7 and A Teachers' Guides f or 

Ethiopian Educa tiona l Te l evision p r epar e d by the 

Educatinnal Mass Media Agency are imp0rtant materials 

without which the Enqlish teachers can hardly utilize 

the English 1'e l e visio n programmes in the classroom. 

The classroom teachers cannot carryout pre, during 

and post hroadcast activities for prenaration and 

recapitulatio n without reference to these texts . All 

teachers shrlUlil kn""J how to use them orope rly. 

The flctiv i tiee of befor e, dUJ;ino anc:1. after the 

Television brna dcast should be foll owed effectivel y 

by every teache r inorde r f 0 r the aims () f the br0adcast 

t" be a chie veil. 

2.2 . 1. Teachers' Activities 

It is throuah the active particination of a t eache r 

befo re , durina and a~ter the F.nglish by TV. programmes 

entitled Let's LSJrn Fnnlish a nd English fn r you may 

achieve their aims . As Cassirer (1962 ' 130) stated 
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"The vi'llue of' t e levision in the classroom is ::ml y as 

qreat as the use which the t eache r can make of it." 

Castel l o (1965 : 12R) also painted out that "Television's 

e ffecti veness may depene! upon hot\. v!i llinq a teacher is 

t o mndi fy his less("ln plan t o co-ord inate with e ducation-

al brnadcasts . " 

2 .2 .2. Befor~ the Programme 

Before the English by Television prog ramme a 

teacher should spend 10 t o 15 minutes explain ing to the 

class the words of the soncr , v()cabulary, structures and 

also has to ask some related questions before the 

procrramme heerins . Wher e necessary the cla ssroom teacher 

has to write the questions or drills 0r s onCJs on the 

blackbnarn tha t are printed in the Ennlish Grade 7 and 

8 Teache rs ' Guides prepar e d b y the Depa r tment o f 

Educational Mass Media . So that the students will 

understand and ,,'ill be takinrr oart in a n a ctivity that 

will entail the ir reaction i'lnd res~onse. 

2 • 2 . 3 . Du::r.=;i::.n:..;q'-.t:::h:..;e:::_-.::P.::r..:::o,:_, r_a_m_l!l_e 

Durinn the pronramme the teacher has t o be an 

active narticipi'mt i . e. he has t o encouraCJe h i s students 

t o reply when they are asked a auestion by the TV. 

teacher and Also he has t o e ncouraae his class t o sing 

the sona each time it is n layed. To auote from Enalish 

Grane 7 teacher's Gui:"e (1'lRP '2 ) "If necessary , (the 

teacher ) cnnr~uct thel'l like an orchest r a to make sure 
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that they sneak in time ane ston when it is time for 

the presenter to qO on to another question or topic ." 

In addition to this the teacher has to partic i pate 

actively in the drill and d ialoaue sections wi th his 

students . The classroom t eacher has a l so to sing the 

song with his students in the English by TV . programme. 

In support of the need of the active participation of 

a classroom teacher during Educational Television 

Nishimoto (19 69, 1 0.4 ) states that : 

It is desirable for the classroom 
teache r to watch the proaramme along 
with the students and, while disreaarding 
unimportant details, give them assistance 
in raising their learn ina a ctivities to 
a hinher dimen~ion. A classroom teacher 
usina this method wi ll have an image 
entirely different from that ofa t eache r 
usina only t extbooks. 

Cassirer (196 2: 168 ) also writes that 

Some classroom teachers stand infront 
of the class next to the Television set, 
reinforcina the . telecourse through 
the ir own authority a nd callina on 
children as they are asked to respond by 
the TV. teacher . Other view the programme 
sittinq side by side with their students. 
Others , aaa in , are peripate tic, maintaining 
order and attending to indiv i dua l needs. 
There is no rule for the best procedure, 
except perha9s one , the classroom t eacher 
shou l d not give his classover to the TV. 
teacher by wi.thdrawina entirely into the 
hackground, marking papers, or otherwise 
abandoninq his immediate personal contact 
with the chi ldren who s e educa tion is his 
primary responsibility. 

Hence, the active participation of a classroom 

teacher at this stage is a dec isive fac t or for the 

success of the Educil.tionil.l 'l'elevision programme. 
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2.2.4. After the Proqramme 

After the proqramme there are a number of sugcres ­

tions in the Ethiopian F1uca tional Te levision English 

Grade 7 and R Teachers ' Guides for follow-up drills, 

songs, oame s , discussions a nd other activities. For 

example, the teacher with his students has to sing the 

s o ng iMmediately the pro0ramme finishes. To make the 

lesson more complete, the classroom teacher can select 

a number of sentences from the drills s u crqes t ed and 

can use them as the basis of written exercises . He has 

to let the class nractise the drills in pairs and then 

make them write i n the ir exercise books. The classroom 

teacher is also encouraged to practise the dialogue with 

his students after the programme. He May discuss any 

difficulties the stude nts faced durincr the pro~ramme. 

Schrarnme (1977 : 17 3 ) believes that "Television is 

hardly a self- sufficient instructional tool . It needs 

teachers' guides, study materials for students , and all 

the o ther tools of instruction that alive classroom 

needs." 

So by the end of the lesson the students have t o 

0ain somethinn from t he English by TV. programme, from 

the t eacher 0uide and from the active participation of 

the teacher1obefore, during a nd afte r the ETV., more 

than normal classroom . 

-"-
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2.3. Potentia ls a nd Limitations of Educational 

Televisirm 

2.3.1 . Potentials 

The 0utstandin0 feature of Fducational Televisio n 

is its ability t o present a comolete communicative 

situation i. e. the combination of sound and vision is 

dynamic, ill'mediate, and a ccessible . In support of this 

stateme nt Tomalin (l9R9 ~ says-, "In Educat-ional- TeTevision 

the learner does n,-,t iust h ei''-r the lanrruaqe but sees the 

context in which it i s used." He Cldds that, "Television 

brings the outside "'arId' into the classroom . It g ives 

the class and teacher s ome thino to talk about, beyond 

the confines of the classro om. In this sense it can be 

co. powerfu l stimulus t o communication in clnss . " 

2.3.2. 0uality o f Co urses and Educational 

T8levisir'TI 

Education'll tp.levision can uo-arade educational 

prOCi r a lT'meS because the televi s ion lessnns arc prepared 

and presented by hiahly traine~ and q ualified specia lists 

who have the skills a nd c ompetence o f the subject. And 

also since the cnurses are planned and presente d co-

peratively it is believed that television lessons may 

be supe rio r to clas s room instruction . This is also 

true in Educatio n a l radio p J:'o<:, rammes. 
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2.3.3. Enucational Television as a Teachinrr Aid 

Educational t e l evision is used to offer excellent 

educationa l materials within the classroom . For example 

visual materials, textbooks, reference books, black-

boards, chalk, maps, charts , models, photoaraphs, records, 

slides , movies, music, o.rama , and oractic1l.1 experiments 

can be inteorated into educationa l t e l evi sion. In support 

of this statemen~ GaLtly (19'7·1·dl) stated -that , 

Many schools (in Eth iopia) did not have 
the sonhisticated labo~~tory facilities 
or the audio visua l e auipment t o use in 
the classr oom as teachino aids a nd 
exnlanatory devices . Eventually, with 
nrooramme s in the sciences and social 
sciences, educationa l te l evision, it was 
f elt, c0uld fulfill the need caused by 
the lack of faciliti e s. 

2.3.4. Size of Class and Educat i onal Television 

Education'!.l t elAvis ton may make teachinrr more 

effective in schools which suffer from limited budqets 

ano where classrooms a r e frequently c r owded with as 

many a s 80 or 90 childrQ.lo Its potential can be seen 

in l arrre classrooms vlhere demonstrat ; ons 0 f small and 

difficult exneriments may be mane l a r rre e nouqh t o be 

seen clear ly from the back of the classroom. 
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2.3.5. Educationa l Te l e vi sion as Supnlementinq 

the Classroom Proarammes 

Most teachers are eaqer to obtain any heln available 

from any s ource inorc~er t o make their teaching more 

effective. Educational television is particularly help­

ful to elementary and Junior hiah school teachers because 

they are less qualified tha.n hiah school or university 

teachers . As Schramm (1977 : 181) says, "Educational 

TV. assists elementCl.ry schGol teachers in the fielc1s 

where they are least well ~repare~ , for inex~erienced 

teachers to watch ex':)ert teachinrr in their own fielns." 

Specialists may be brought throuGh the Educational 

TV . into the classroom t o d iscuss t onics and many more 

students may be able t o profit by hearinn and seeincr 

them. 

2.3.6. Educational Television limits the crap 

between Urban and Rural classes 

Fresh arac1uated teachers have to aive service in 

the rural areas. Then when they have finished their 

terms they ~ill be transferred to cities and towns. 

So it means that urban students had qreater advantages 

over the rural students , because urban teachers were 

better oualified. Television hilS provided for greater 

equality o f onnortunity because it is transmitted from 

the centre carryinrr the lessons which include a far 

gr eater ranrre of illustrations and examples of the 

hiqhly skille n tea che rs t o e vory part of the country 
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however remote f r om ur ban centres . In relation to 

this statement Mair (1967 : 24) says that , "Television 

is helpina to breakdown barriers between types of 

educational institutions as well as between one class-

room and the next." 

2.3.7. Educational Television as an Educational 

means for the Illiterate 

Television and radio programmes are not only used 

for formal teachina in schools. For example in Ethiopia 

and Ivory Coast they are used to teach ill i terates in 

various fields like agriculture, health, education, and 

othe r aspects of e conomic and social development. 

2.3 . 8. Limitations of Educational Television 

One of the orincipal limitations of broadcasting 

Educational Television is that the students while 

viewlnq the programmes cannot express themselves, they 

cannot ask questions or they cannot express their 

opinions durinq the transmission y,ithout the risk of 

missinq valuable material . The students must keep 

their questions until the proqramme ends. As Turner 

(1975:13) says, "This is perhaps one of the principal 

reasons why television could never renlace the teacher." 

But this limitation of the Enucational television can 

be overcome by the good tea cher in his follow- up i.e. 

he has to help his students to recall their questions 

and he has to guide them to discover the answers from 

the ir di scussion of t he proqramme. 
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Another handicap of Educational television is 

that some of even the most carefully. planned and 

presented material will pass by the learner/viewer 

unnoticed i.e. you cannot stop it like video at your 

convenience. 

Inorder to overcome this shortcominq as Tomalin 

(1989 :2 ) suqClested, "A Television procrramme depends 

on the support of a viewer ' s handbook or classroom 

textbook to become an effective medium of teaching." 

Another shortcoming of Educational television is 

that the one-way nature of communication does not 

provide for resolvincr misunderstandincr that may appear 

in the process of delivering information. The televi­

sion teacher cannot supervise students' activities i.e. 

it is impossible for the television teacher to know 

how his students react verbally or non-verba lly t o his 

programme nor control and see progress made by his 

students . 

In most developing countrie s Educational 

Television proqrammes are transmitted without suffi ·· 

cient previewing i.e. a teacher in the classro0m 

watches the programmes with his students without any 

pre- broadcast evaluation and the programmes are lost 

for ever if they are not r e transmitted. In support 

of this statement Turner (1975: 13) stated that , "I t 

is seldom practicable for t eachers t o view the 

programme before it is used even when it is transmitted 

twice weekly." 
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This sunnen ~ncoming and eaual ly sudden dis­

appearance of the Educational Te levision programme s 

have a little inco nve nie nce for instruct.ional purposes, 

be c a use t eaching r e quires a s t ep by step apcraisa l o f 

the lesson or subi ect . 

Nishimoto (lQ69 ~ 19 5 ) writes that, "Te l evision's 

weaknes s lies in the impossibility of perfectly suitinq 

it to each student ' s ability ann nr0qress." But 

Nishimoto's arnument was contrary to Cassire r 's idea 

(1962 , 247--2411) "Te l pvision promises t o help packward 

chilnren because proarammes anpea l t o a nd evoke a ctive 

resoonse from children of i'l very wide ranae o f abi lity 

as well as of aae. " 

There are some areas of lannuane learning that 

are bE-st left to other media or niven a 10w priority. 

For example it is usually unwise to soend much t e l evi ­

sion tiroe t eachin0 l anguage in its written form i.e. 

exercises which consist of a large numbe r of examples 

are o ften counter-oroductive. So this is anothe r 

shortcomina of enucational t e l e vision. In support o f 

this statment Hrtmbrook wro t e of ELT 105 (1979 ; 26) 

"Each examnle on t e l evisi0n requires time t o be visuallv 

contextualized a nn then assi~i lated bv the viewer." 

So the televisi0 n t ea cher must be ver v selective in 

t each ina lanauaQe in its weitte n froro on Enncational 

t e l evisio n . 

t 
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Another hanoicap of Educational te10vision is that 

the classroom teacher and the students have no control 

over the pace of development of a television lesson. 

Thus, if the Educational broadcastinq TV. program-

mes are ~ade available on a video-cassette, and if the 

video recorder is under the direct control of the class-

room teacher, then the Educational TV. programme becomes 

a highly effective teaching wedium i.e. the limitations 

of Educational TV. can be overcome. Because the pro-

grammes can be olayed by the classroom teacher as many 

times a s the lea rner wishes. In addition to that the 

teacher can select a short sequence from the prograwme 

for intensive study imd ~Iorke<'l on in the classroom anc. 

the sequence can b" ~latched aqain and aqain. The 

lessons on a video-recorder can be run in slow motion 

or half sneed ann it may be possible to stop at a 

particular ooint in the programme. So the learners 

can ask questions and they can also express their 

opinions durina the transmission without the risk of 

missinq valuable material. 

2.4. Some Countries' Experiences in 

Fducational Television 

Since developinq countries have shortages of 

schoo l rooms, books, writing texts and qualified 

teachers they have been using Educational television 

as a tool f0r enrichJl'ent fClr ff'rm"l and non-formal 

teachina since the mid 1960s . As Gartly (1971 ~ 2) 
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write s , " Instructiona l t e 18vi s i on is i'\ t eaching too l o f 

increasino importance in deve l opinq countries, it is 

their means of 'catching UP "lith the hlentieth century'." 

The reseFlrcher ~Flkes an attempt to SFlY a few words 

about the e xperiences of three c evelooino countries i . e. 

(The Ivory Coast, Elsalvador and Brazil) in Educational 

television. The writer chose these countries because 

he had got information about these countries and for 

their beinq in the qroup of countries known as developing 

countrie s, and their educational problems resemble those 

of Ethi :->pia . 

2.4.1. The Ivory Coast 

As early as 1961 the government of the Ivory Coast 

decided to r e forM the structure and c ontent o f the 

educFltional system, with help from France and UNESCO 

and afte r a lonq period of planning and nreliminary 

studies, Educa tional televisie,n br0adcastinq began in 

1971 on a nationFll basis. 

The Ivory Coast Educational TV. nroject is made up 

of two components. 

1. Direct and forma l t e aching by TV. o f classes in the 

school system. 

2 . Non- formal education o f Fldults . 

The aim of the Fducationa l TV . of the Ivory Coast 

is t o provide a higher standard of teachinq i.e. better 

~istribution and unification of schnnlinq at the primary 
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leve l, linked to qenera l development in the country. 

By doing this the wwernment hopes tn pp")mote children 

regularly every year , with ve ry few drop outs. 

The Ivory Coast ec.ucational TV . includes all 

primary schools i.e. over 10 , 000 classr~nms in 2,268 

schools a re equipped with TV. sets r each ina about 

425 , 000 students. Educationa l TV. also prnvides non­

f ormal , 1lQcational-based., part time education f or 

primary schoo l leavers , who did not continue in the 

formal schoo l system and for rura l and urban youth 

aenerally. 

The national TV. network o f the Ivor y CO'3.st 'rlhich 

reaches about ~O% of the country, carries the pro­

qra mmes for the school component on each week day and 

each pr orrr amme l as ts fo r only five to t en minutes. 

The programmes inclune French , monern mathematics, 

basic educ ation and environmental stunies. Printed 

teachers' guides and texts for students are prepared 

at the beqinninq of each t e rm . 

Teache rs in tba pro j ect a r e expected to partici­

pate in- s e rvice traininq i .e . special one- mnnth courses 

are offered t n teachers I,ho are qoinq to teach in class­

rooms with TV. 

Te levision proarammes are broadcast for 20 minutes 

in the eve nings for teachers and that helps them t o 

prepar e f or the broadcasts of the follnwinq day for 

the ir students . 
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Another important point is that for those teachers 

who have not ~articipi1ted in the Educaticmal TV. train-

ing a weekly radio progranune is broadcast t o prepare 

them for the change. Training in Educational TV. 

programme is also given to school principals and 

inspectors o f schools . 

According to the training, teachers are expected 

t() prepare their students for the J;U"OOIaJIl.mes-.- -They als(')-

have to use their printed materials. During the broad-

cast, classroom teachers have t o watch their students' 

reactions. After the TV. programme they have to question 

them immediately ab,-,ut ,'That they saw and heard. Then, 

for a further 30 minutes or so, stunents have to do 

exercises suggested in the teacher'S guide or in their 

work books. 

Seeinr:r the advantuges o f Educational TV. program-

mes in the Ivory C()ast Hawkridge and Robinson (19 82:164 ) 

stated that , 

Educational TV . has succeeded in 
introducincr new methods and attitudes. 
Chi l dren participate much more actively 
in TV . classrooms, there is more work 
in small groups , and classwork now calls 
much more upon children's spontaneity. 
The traditional teacher-student relation­
shi ps have been ch~nqed by the 
introduction of a third partner, television. 

For the out - of-school compone.nt, primary school 

teache rs were arypointed as animators for evening 

ses sions. An animator has to read guide lines and 

posters (all in French) beforehand, and attend periodic 

workshops oraanizen by the out-of-school T81evision 

Department . 



However, the Informal Educational Television pro­

gramme was not successful for a number of reasons i.e. 

animators were unpaid; the students could not understand 

the French commentary themselves and it was also 

difficult for an animator to give simultaneous transla-­

tions. In a~dition to this the physical conditions of 

the classrooms were very poor. As Hawkridqe and 

Robinson (1982 : 162) pointed out " Those who do attend 

find themselves squeezed on to bench8s made for younq 

children." 

To SQm UP, the Ivory Coast educational television 

improves the teachinq- l e arning process in a number of 

ways. Pirst, those teachers who will be assigned to 

television classrooms have to pi'!rt.ic ina t e in tn- service 

traininq and this imp roves the s t a ndard of teaching. 

Secondly, the television nrograllwes are prepared by 

subject specialists with high qual ifications , so a 

larqe number of children benefit from the Educational 

televisio n proqramme s . 

"nlike the Ethiopian Educational television the 

Ivory Coast Educational t elevisio n broadcasts for 20 

minutes in the eveninqs f o r teachers. And this helps 

the teachers to know about the programme in advance 

and t o prepare the ir l e sso ns in a ccordance with the 

televisio n proqra~e. 

In contrast, the non ··fnrmal Educatinnal television 

programme was nnt successful . First, the animators 

were not paid S'O that they wer e not motivated t o t each . 
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Secondly , the adults did not understand the French 

commentary themselves. In a ddition t o these the class­

r ooIl' iltmnsphere W?S n0t c onducive to e asy l earning. 

2.4.2. Elsalvador 

Elsalvador, like mos t developina c0untries, faces 

difficult problems in the expilnsi0n and impro veme nt of 

its educiltional system . As Schramm (1973 : 1) says-, 

·Wh-1le most children in Elsal vildor d0 start school, 

many dropout ?fter a short tiMe, and enrollment at 

the secondary level i s greatly constricteCl . . " In 

addition t o that mo re than seventy-five percent of the 

natio n's secrmdary sch()o l teache rs had not received 

adequate trainina . To overcome these problems the 

governl"ent started Educational televisi0n at the Junior 

hig h school level (se venth , e ighth and ninth grades). 

The government qnt he lp from the Japanese National 

BroadcastinG Company, UNESCO, and the World Bank. 

Under the direction o f the l1in istry ot Education 

lTV (Instructional Tele vision ) nroduction stilrted in 

late Se ptember 196~. Each lTV proaramme was planned 

and c a rried out by a p r oduct i on team of five people 

and each teilm was also r esponsible f~r prodUCing 

t eachers' quines and stude nt v,orkbonks that accompany 

the t e l evision l e ssrms. 

The first broadcast o f Educatin n a l Television o f 

Elsalvador began in 1 969 in 32 pilot seventh grade 

classes. Then in 1970 programmina was extend ed to 219 
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seventh oraCl e classes FI nd pilot proqramJlles were a lso 

transmitted to 32 classes in the ei0hth orade . Again , 

in 1971 , proqrammes were also started in ninth grade . 

So that by 1972 Educationa l Television proqrammes were 

qiven t o a total of 1,179 seventh, eiqhth anCl ninth 

grade classes in 263 schools . Later television lessons 

were introducen in the f ourth , fifth and sixth grades. 

-T.el~is.ion-teacher tr-a ining was aiven and every 

teacher who was assicrne d t o a classroom hFl.d to receive 

a full year or r e- training a t the new teacher's training 

centre . As SchramJll (1977 , 151) s a ys "The retra ining 

course includes both subj ect matte r ann teaching method." 

The Elsalvador Educationa l television programme 

lasts f or tvrenty minutes i . e. three twenty- minute 

programme s a week. And i n each proqramme a serious 

effort is made to co- ordinate class materials with the 

t e l evision t eaching. 

In every programme an e ffort was made t o obtain 

regular feedback from the clas sroom and to send the 

comments to the television t eacher. Schramm (1977) 

c oncludes that due to the use of EClucational television, 

class became student centred i.e. less lecturing, there 

was more ciscussions, thought quest i ons were used 

rather thim r 0 t e que st i nns , more questions we r e asked 

and opininns cri ven by stuo.ents. In adcti tion t o that 

Schramm (1977 - 167) pointed out that , "Enalish l anguage 

was w811 like d by TV. stu~ents ; little liked by students 

who d.idn' t h'lve )'17 . c l ilsses .' 

+ 
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In Elsi'llvarnr teachers i norder to teach television 

classrooms are retraining and this has a qreat impact 

on the teachina- learninq process because the teachers 

will be familiarized with the sub-ject matter and teach­

ina metho~s of Television programmes. In addition to 

that the teachers kncM hot·, to utilize the television 

lessons fully. The classroom teachers may playa major 

role in the before, during and after television activi­

ties so as to make the television lessons more effective. 

Unlik(~ the Ethiopian Educational television the 

Elsalvador educational television broadcasts to grade 

four upto qra~e nine and the proqramme lasts for twenty 

minutes. 

2 . 4.3 . Brazil 

The r e searcher reviews the Educational Television 

Foundation in the State of t1aranhao (FMTVE 1. e. the 

Educational TV. Project of Fundacao Maranhensede 

Televis io Edcativa), situated in the north-east in 

one of the least developed parts of Brazil. 

In Maranhao schools there are not enouqh adequately 

traine0 t eachers ; t e achers' salaries are low ; students 

l eave school early ; buildings are of poor quality and 

scarcely equipped at all . 

To solve the se problems the qovernment in 1969 in 

collaboration with FMTVE (a guasi qovernment institution) 

started a television - based school syste~ that was 
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later extended to rural schools . The TV. programme 

WilS to develop a comprehe nsive educationa l system aimed 

particularly at the fifth t o eiahth arades and serving 

the whole state. 

The FMTVE ' s plan of Educational '£V. is that 

students view the TV. programmes in a smilll qroup in ­

side the class comprising six or seven pupils. As 

Hawkridqe ann Robinson (198 2:275) write "Gr0up dynamics, 

-qroup- t -e.Tch-ing and l.earninq , ana peer tutor ing constitute 

the b<'.sis of the educational process." 

The classroom teache rs ha ve a key role in provid ­

ing l eadership for the small groups making UP the class. 

Unlike the Ethiopian Fducational television classes 

remedial courses 'tlere qi ven to students who lagged 

be hind. 

Another important o o int t o mention is that at the 

end of every TV. class there "]as collective evaluation 

of individual and group . 

FMTVE teaches lanquage, Mathematics, Social 

Sciences, Science and Arts a nn Crafts. For e ach subject 

the re is a oroduction t eam. In the morning programmes 

are broadcast for the fifth and e iqhth grades; and in 

the afternoon for the sixth and sevrmth arade s. Each 

programme of FMTVE lasts twe nty minute s, after which 

students w0rk in class for thirty 0r forty minute s 

b e fore the next br,adcast. Four oroarammes a r e broad­

cast each day for each grade plus orinted texts and 

multiple ch0ice t e sts . 

+ 
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To sum UP , the FMTVE 's p l a n o f Education a l tele­

vision is not the traditional classroom situation i. e. 

the students view the proqra~~e inside a classroom 

comprising six or seven pupils. The teachers playa 

key role in provina leadership for the small qroups 

makinq up the class. The class is student-centred , 

that is , there are more questions and discussions 

initiated by the students. The students at the end of 

the lessons individually or collectively analyze and 

criticize the lessons. 

FHTVE is iJ tel e vision'-b a s e d school system i. e. 

the teache r has to depend totally on the television 

l e ssons . The Ethiop i a n Education a l t e l e visio n pro­

grarr~es are produced to sup port but not replace the 

teacher . Television lessons ne ed the active partici­

patio n o f the teache r , t eache r s' guides and foll ow- up. 

As Tomalin (1989,,2) says, " It (TV,) whets the appetite 

but cannot satisfy. " 

2.5. Ethiopian Educational Television iJnd 

Radio-Rrief Historical Background 

2.5.1. Educational Television 

lrJhen Television carne t o Addis Ababa in November 

1964 from the beainnina the Fthiopian q')vermnent made 

it clear that the purposes o f the broadcastina were 

to be e ducation, information , and entertainment in 

that o rde r of priority. As Be nder etal . (1976 : 509) 

l 



· 2'1 . 

write, "These pri"rities were confirmed in Negarit 

Gazeta, No. 15 (Order No o 50 of 196A), 6 Junp. , 1968 

n. 91, in an article whi.ch officially combined Radi o 

Ethiopia and Ethiopian Television. ,. 

Then plans t~ere made t o use the new media in the 

service of education, and Ethionian Educational Tele­

vision (EET) was started as a pilot nroiect in 1965 

with the hell" of the British COllllC.il-under the-n-ame 

of Ethiopian Scho01s Te l evision (EST). 

Accordina to Gartly (1971 , 13) " In April of that 

year , Ate Abdu Mozayen through the co-oneration of the 

Ministry o f Education and th2 British Council in Addis 

Ababa , was sent to London t o thp. CFTO (Centre for 

EducatiC'nal Te levision Overseas Traininq Pr0qramme)." 

~fuen Ato Abdu returned fr om CETO a pilot nroject 

started in Addis Ab~ha in October, 1965, with f ourteen 

high schools watchina the programme. Two years later, 

in 1967 the Educational Television system had grown to 

such a roint that it was transmittinq Fnqlish languaae 

teachina nroqrammes for grades one to three and nine 

and ten ('If about fifty schools in and around Addis 

A.baba with a population of 48 , 000 students , and had 

change0 its name t o Ethiopian Educational Television. 

However, as Bender et 0.1. (1976) stated the English 

nroqrammes were not very successful for reasons o f 

creatina a cultural aa~ ~n0 because they took up all 

o f the reaular teacher's time o f teach ina English . 
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But late r the En0lish ~r0qramme s were revised i.e. the 

stnries were based on f~lk tales of Ethi0nian origin 

and the vocabulary and structure we re also at the level 

of the students. 

In 1966 an experi~ental course in French by 

Television was started, and filmed proqrammes were 

obtained through the assistance of the French Embassy. 

Teacher's no_tes were prepare-a 10caTly. But after a 

year's trial and evaluation, the proqramme Olas dis ­

continued because of limited school audience and the 

failure to adopt the proqrammes to the local situations. 

During the 1967- 69 period , to test the understand­

ing of students in Ethiopian Television classrooms , the 

British Council in Addis Ababa and the Liaison and 

Evaluation office at the Mass 1·1.odia Centre co- operated 

in devel.opino- ant'! administe rino- tests. 

Accordinq to Gart ly (1971) a test was administered 

to 600 Ethiopian Educational Te levision students vie1,,­

ing in Addis Ababa and ~50 students in Asmara who did 

not receive the proqramme of Ethiopian Educational 

Television. The aim of this test was the comoarison 

of the achievement of the television stuclents with the 

achievement of the non-television students. As Gartly 

(1 971 : 27) states 0; The n'!sul ts revealed that Addis Ababa 

Television students did slightly bett er on the test 

than did the students in Asmara who had no television 

instruction." 
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HowAver in 1973 transmission of school s ubjects 

on Educational television , including English stopped.. 

This hiatus lasted 15 years . Transmission of school 

subj ects on television includina English for grade 7 

and 'I st<'lrted <'IqRin in 19f18 ~ fl9 . ~1r. NormCln A. Pritchard 

is a language advisor supplied by the British Council 

and the producer of a ll the educCltional songs. 

The Educational Te l evi s ion English programmes serve 

-oath a s an en richment and as l earning resources. 

The subject <'Ireas which are currently broadcast 

(since 1988-1989) to grade s 7 <'Ind A are a s follows : 

English l anguage, Maths , Science and Productive­

Technolocry. Apar.t from Hr. Pri tchard , <'I ll other 

production st<'lff a re Ethiopians. 

The <'In nual broadcast of nrogrClmmes for each grade 

on each sUbiect t ot<'lls 20 lessons. Thouqh currently 

six new programmes are be ing prepared to add to this 

total for thp next school year . Duration of all TV. 

programroes is 15 minutes Iflith 7 repeats a wee k . But 

each class is e xpe cted to use only one of the 7 repeats 

per week . The ide a of having 7 r e peats in a week is 

to avoid pr ogramme congestion in the schools ' timetable, 

t o overcome the shortage of television sets and t o 

discourage the admissi.on of too many students in a 

t e l evisinn cl<'lssroom. 

.. 
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7..5. 2 . Educational Radio 

Ethiopian Educational Radio broadcasting started 

in 1964 , when a t extbook entitlpd "Manbebina Mesaf bi­

radio" (readinq and writing by ra~io ) was nublished to 

quote froM Bender (1976 , 507). llpto 196 6 radio served 

as an instructional medium. Hov'ever, A.S Almaz Bein 

(19 89 d g) quot8d Awel Indris "Continuation of such 

e8ucationalIadio_ceaseGl- flue-- to a number-or- rea-sons ; 

one of v,hich WA.S I b,"c"luse e ducationa l television 

started and (it) was f e lt tha t an a ll-round inteqrated 

medi\lJ!l for the purpose of teachiqq shouln. be aevelonecL'" 

Then as Bender (1976 : 513) states , · With the help 

of a British ('m1 radio office r, a plan of nhased 

development for a national rllnio proqramme vias outlined." 

Durincr the academic yea r 19 69/70 radio broadcasting 

started for th0 elementary and secondary schools in 

central Shev'a, A.smara ann Hurar and forty twenty-minute 

proqral11l11es for qrar1.es 9 and 17 were transmitte d direct l y 

everv mornina , Monday to Frid ay, from 9 : 00 a.m. to l : OOp.l11. 

Subiect areas cove red in these transm i ssions were 

Amharic, Enqlish, Science, Mathematics , and Socia l 

Science. Lanouaoe teachinq aot the laroest share i. e . 

of the tota l of fortv weekly transmiSSions, eighteen 

were for Enqlish and Amharic . 

~t present the radio broadcast is transmit t ed t o 

elemen t ary schools , qrade s 1-6. 

l 
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The objective of the rad i o broadcasts is to enrich 

the classroom teaching . The subject a r eas which are 

currently on ilir are J\mharic lan<Tuiloe <Trade s (1- 6), 

Enalish l ana,uaae qrade s (3 - 6), Science arades (1-4 and 

6) in Amharic , Sociil. l Studies arades (4· .. 6) in Amharic 

Radio procrrammes last f or 15 ~inutes and the totai 

number of rete.io proqra~es is 4fiR in one academic year. 

The Enqlish ril(lio programme hilS 2R proarammes whereas 

the old radio proaramme had 26 programmes per ye .'lr. 

The British BBe trained expert Normal A Pritchard 

helps in the oresentation ane production of the content, 

method and sonq s of the new radio procrrammes for arades 

3 upto 6 . 

In the following pages the researcher will make 

an a ttemot t~ djscuss briefly Enqlish lanquage teaching 

me thods ane Educational English bv Television. 

2. 6. English Lanquage Teachinq Methods and 

Educational English by Television 

2.6.1. The Grammar - Transliltion Meth0d 

Al thouqh the Grammar -. Translation method is the 

oldest method for the t eachinq of Latin and ancient 

Greek, it is still extensively used . The ob jective o f 

Gra~~ar - Tr i'mslation me thod is to he l p l earners acquire 

L2 deductive ly , i.e. the memori zation of explicitly 

formu l ilted arall'matical rnles a nd parad iams and then 

applyina them. TtJord s a r e not taught in context , but 



in biU.nqual ::'ists which have to be learnt by heart. 

In the Grammar - Translation method students ' class 

time is taken up by o ral readinq, qrammar explanatio n 

and transla tion. Students have to translate words, 

sentences a nd passaqes into their oYin lanquage in0rder 

to make sure tha t they hav~ understoo d the foreign 

text. In the Grammar - Translation method o ral skills 

are usually neqlecte~ an~ little or n0 attention is 

aiven to pronunciation practice. 

Thus, the Gramma r - Translatio n meth0d canno t be 

used by Educational Tele vision be cause this met hoc 

does n~t e nco uraoe students t o communicat e i .e. the 

stude nts cannst usc the languaae insi~e 0r outside 

their classrooms, n'"'r ,'.oes it encnuraqn acquisition 

since e ve ry ite m is consc i ously learnt with emphasis 

o n form rather than meaninq or u se. 

2.6.2. The Direct - Me thod 

This method was tho ught r.f basically as a n answer 

t o some of the weakne sses of the arammar - translatio n 

method. The obj Gct ive o f the direct mp.thod unlike 

the orammar- translati0 n method is t o teach the f o re ian 

l a n CJuaae I.ithout translati ,~n. Grammatical rule s are 

no t exnlicitly tauaht . The students l earn the 

ar2mmatical structures indllcti vely 1. e. by practisino 

with comnlete and meaningful utterances e.o. from 

d rills, s onns, dialoq ue s , e tc . from there students 

are exn e cted t o induce and 0cne raliz e the oatterns. 
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In the direct methon the students learn the meanin9 

of words fr om context , from sensory experience (Le . 

generally visual perce ptions) . The direct lIlethod 

emphasize s the importance to the speaking and listeninq 

skills of learners . In sUP1?ort of this statement 

Els Van et a 1. (l9 R4 , 149) said (in Rivers 196B : l 8ff ) 

"Listen ina is bes t learned t h rouqh listening practicE', 

s peakina is best l e arneoo throuah speakinq practice ." 

Thus, the d ire ct me tJiod-stJ2 t s - r;-ducat ional Enq l rsh 

t e levision d ue to the fol lowin~ reasons . First , the 

method avoids translation into L2 and arammar rule s 

are learned from context , dril ls , d ialooues and songs . 

So there is no wastage of time for tra nslation and 

explanations of rules. Secondly, since the method 

emphasizes list0nina and spe akinq s kills of the language­

the s tuc1 ents can use the languaqe to communicate inside 

or outside their class rooms. Third ly , the meaning of 

words becomes r e al because they are tauqht in context 

and from visual nerceptions . 

As I have ohse rved the Ethiopian Educationa l 

English by TV . for granes 7 and 8 entitled Let ' s Learn 

Enqlish and Enqlish for you uses the direct m2thod in 

the present a t ion o f the ne w lanouaae. 

l 
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2.6 . 3. The Audio- Ling ua l Method 

The Aucio-Lingual method is an extensjon of direct 

method. This method is based on the idea of extensive 

oral instruction. In support of this statement 

Richarcs and Rodgers (19Q6,,49) said an Brooks 1964) 

"Since mClny lan'1uaaes do not have a written form and 

we learn to sT)eak before ~le learn to read or write, it 

was "IraUi'~d th"lt languC\qe is 'primarily what is spoken 

and only secondarily what is written I." 

In this method dialoQues and drills are used for 

repetition and memorization of correct pronunciation, 

stress, rhythm anc inton"ltion and are believed to 

enahle learners to form correct a na log i e s. After 

students have memori zed a dialoQue , specific qram­

matical patterns in the diCllonue are selected and 

become the focus of various kinds of drills and 

pattern- practise exercises. Thus, the approach to the 

teachinq of nramm?\r is inductive rather than deductive. 

In the Audio-Linqual method the taraet l anauaqe 

is used as the medium of instruction and translation 

or us e of the native tonnue is discouraged. The teacher 

rays attention to pronunciCltion, intonation, and fluency 

and correction of mistakes of pronunciation or a r Clm-

mar is direct and immediate. 

In this method the teach inn of listen inn compre­

hensio n, pronunciation, arammar, and vocabulary are 

also related to the d e velo pment of oral fluency. 
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As the r e searcher observed, the Ethiopian Educa­

tional Fnqlish Television ?r00ramme uses certain 

aspects of the fluo if)-lina ual methnd. For example the 

l an0uaQe of the cli'lssroom is the tarne t l cmguaqe and 

ther e is no translation into the mnther tongue of the 

l earner. Stunents repeat drills and memorize sonas. 

Grammar rules are no t explained to students but they 

have to learn them inductively. And since the Encrlish 

nrf)~r?mme- is presented by hiahly specialized and 

qua lif i ed subject experts , the stud'mts may l earn 

correct nr"nuncii'ltion , stress, rythm nnd intonRtion. 

But unlike the audio·· linrrual methnd the proorRm­

mes of the Ennlish by television pre s ented drills and 

dialor1ues in il meaningful context and n()t in isolated 

f orms Sf) that students may be able t o transfer the 

skills aCCTuireo t o r ea l communication outside the 

classromn. 

2.h.4. The Communicative LanrrunCTe Teachincr (CLT) 

The cOIl'J'lunicative lanCTuaae teachino- wh ich is 

s ometimes c a lled the notiona l o r the functional approach 

emphasizes teachinG lanquaCTe f()r c()mmunication. Nasr 

(l9 QO l l2S) says , "The i dea he r e (CLT) is to start with 

the content t o be communicated; thrtt is, to see ~lhat 

"notions " (ideas ) a perS0n "Tants to c0mmunicate" or 

~lhat "functions" he wishes t o perform. " That is , in 

the communicRtive a p?roflch, unlike the qrammar ­

translation methoo ()r the Audic-Lina ual me thod -
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t eachers holn l earners in a ny way that motiva tes them 

t o l earn the lannufl.rfe . Fo r nxarnple ALH d emands 

memo riz a tio n ~ f structure -·based dialorrues whe r eas CLT 

di a l oaues , if used, c e ntre arQund communicative functions 

a nd are not no rma lly memorized. 

The Ethinpia n Educa tio n a l ~'V. Fnrrlish proqramme 

uses dialo(1ues, drills "lOd songs c omposed with words of 

e very day lanQURae to be _Nactised hy the_ teacher_ w4.th 

his s tudents. This Ronroach will e ncourarre the stude nts 

t o use the l anrr uaae for communica tion insio.e o r o utside 

the classroom. Reaa rdinrr this sta tement Little wood 

(19 ~ 1 : p. VIII) says , " ... i t (eLT) makes us more 

stron~ly fl.~are that it is n e t enoua h to t each learners 

h m" t o ma nipul a t e the structures nf the fnreian lanrruaae. 

They must a ls0 develop stratea i e s for relatina these 

structure s t o their c ommunicative functions in rea l 

situations a nd r e al time." 

Thus , teache rs h a ve t o p laya 'Treat r o l e t o make 

the Enrrli sh proa ramrne more communicative by sele ctinq 

the lancru are e lem~nts i. e . vocabulary and. a rarnmar that 

best s e rve the stude nts' need f e r communication . 

To sum uP, it is imoortant t o po int out tha t no 

sin'J l e ma tho"'. is R10ne rro ing t o solve a ll the T,lroblems 

of f o r e i a n lanqua~e t e achinq. Some methods are be tter 

in c e rtain s ituatio ns tha n o thers, but a ll methods 

have s nme weak a nd s tro nq points. See ina the students' 

l eve l an~ ability, t e l e vision t e achers and t e l evisio n 

c l assr"om teachers havE' t o use a combinat i o n o f 

J 
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e lements from various me thod s that suit the teach in~-

learnina s itua tio n . 

I n the next secti0n the r esearche r will d iscuss 

the ~ ifferent formats that are used by Educational 

Encrlish by Television. 

2.7. Music and Sneech 

2 . 7 . 1 . SonGS 

Sin0 inn is a n ai1 t o pronunciati~n in Engl ish 

l a nguaC"e teachinn. As Hackey (l97~ : 4 2 4) stated, " It 

(the sonn) r ives the lSDrner a 0 r eat dea l of repetition 

of the s~unc.s ano sounr}"Datterns wh ich the woro s of the 

sonn contains. It alse fixes the wor ds a nd patterns 

in the mind of the l e arne r . " 

In the Ethionian Ec:uca ti:lD3.1 Encr lish Television 

p r oerrarnroes .... f r racles 7 ane 8 , students a r e made t o 

practise the wares ~f songs s o ?os t o l ea rn the rhythms, 

v o cabul i'lry I structures ane1 corn~ct pronunciat i o n . For 

examlJle in nraCle R Teacher ' s r.;uiee (1 rIP 8 ~ p r ogra.mme 

4 p i'l0.e 13) there) i s a semrl t o be n r actisec by the 

teache r with his stude nts. The snnn is : 

First Roy : If y .... u "ive me a sweet I will b e your fr i end , 

I ' ll be y"ur friend tn the very e nc .. 

If yC'U 'l ive me c. sweet I Hill nive you a treat , 

I wi ll be y our fr iend rinht to the end. 

1 
~ 
I 
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Secone Roy : If you l enQ me your bike I will be your 

friencl, 

Girl : 

I'll be ynur friencl till the very e nd. 

If y()U l en'~ me your bike I will 0'1 .,hat 

you like, 

I'll be your frienCl rinht t o the eno .. 

If you ~on't '10 away I will sIan your fRce; 

I'll slap your face in n tenaer _placEh 

I "'ill no ",hat I like with my sweets ane". 

my bike, 

Take your silly fRce some ()ther p lace. 

The aim of the above sonrr is t o make the stuc'ents 

practise erill) the structures, vOC''lhulary , rhythm and 

corre ct ryrornnciation fr'1m the aiven context . It is 

also an amusinrr little real-life situatinn which tells 

a story that the stu~ents can r e s P'1nd to. 

However, some lan '1uaae nractitioners are not in­

favour ()f usinf"T sonrrs in lancruaae teachin0. For example, 

Ur Penny (19R7 , 65) states , "Stuc1ents O() nnt seem very 

easily to take over qrammatical natterns or words they 

have learnt throu~h songs into their normal sroken or 

written ~iscourses." She Gives her reasons sayina 

that "I think this is because of the interference of 

the melody: the phrases are so stronqly connected with 

their tune tha t it is not easv to 'transpose' them 

into normal sneech." Her idea is that students have 

t o l earn 50nrrs for the sake of their cleasure-givinr 

anc cultural value . 

J 
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On the contrary, other experts say that songs in language 

teaching c l asses have motivationa l and educational 

value, Rerrardina the moti vat!.onal value of songs in 

lanquage teachinrr "Ir . Nor.man Pritchar~ from EM.1JIA 

(Educational Mass MecUa Agency ) says that, "Most people, 

especially the youn", e njoy singing, and any language 

activity involvinrr e njoyment as we ll as learning is . 
\ . , 

a se l f - evdently qood thing, ' Reaardina the educa­" . 

tional value of S"ona s -n e says ~ 

(a) Sinqina is a natural linauistic activity 
unlike the artificial thinqs ,~e require 
our students to do "lith lanquaae in the 
classroom like r e peatinq (often) meaning­
less, drills , or answerinG non- que stions 
like "Is thi s a hook?" 

(b) It is also a natura l teaching/learning 
acti"ity in which thinqs like repetitions , 
analysis into s eparate parts, learning by 
he art (the mse lve s ofte n misused in e very­
day l a nquaqe t e achinq) are normal and 
self-e vidently us e ful. 

(c) It is part of the scr i pt where the 
repetitions of structures and vocabulary 
is nerfectly acceptable in a way that 
normal stretches of lanquaa8 would not 
per!l1i t. 

(d) It allOlvs the integration of sever.al of 
the language skills , in that it involves 
LISTENING to the words initially, the 
SPEAKING of the words \.hich can be presented 
on the screen and of course the SINGING 
of the sona once it is l earned. The words 
should be recorde d in writinq. 

Carl Rereiter as quoted b y Almaz Bein (1 989 ; 51 ) 

a lso supports the relevance of sonas in d e velOping 

var ious ski lls in students a nd sa id ~ 

+-
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The songs presented provide th~ child 
with practice in many lanquage skills : 
na~inq obiects , translating stateme nts 
into actions , classifying, reversing 
important statements, forminq rhymes , 
count inq, han~liDg plurals and makinq 
UP verse s. 

Thus .. throuqh songs in the proarammes students 

learn plurals, sinoulars , compar isons, tenses a nd 

vocabulary a nd they are meant to facilitate stude nts' 

l earnina of the foreian lanCDIill!e. Alm0st a-ll the 

Enrrlish pror:rrammes of E·thio;->iiln Educational Eng lish 

television proqr arnmes contain sonGS, which are '"ritten 

specially for the proara mmes to ensure that they fit 

the structures and conte nt of e ach proaramme , as well 

as beina consistent with the s tandard and inte rest -

leve l of the students. 

2 . 7 . 2. Drills 

Drills are practise d in th2 fore ion lang uage classes 

inorder to teach vocnbulary , structures and correct 

pronunciation. 

In the Educational Televi s ion Enqlish nrogrammes 

the stude nts particinate in the programme effective ly 

throuq h sonas and dril l s . Throu0h dr ills the students 

l earn some asnects of 'Jrammar that n<"cd. much practice. 

For examrle to auot e fr ~m Fducational Television Enqlish 

Grade 7 teacher's rruiCle, p r oqrn.mme 7 (19Aq;29) - throuah 

the fo llowinrr d rills students can l earn the present 

perfect 50 that they c a n obtain fluency and confidence 

in the us e of the n r e s e nt Derfect tense. 

J 
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TV 0 'rencher' Are Y0li G() inn t.o write that l e ttf> r? 

Student : I've a lre'ldv Hri.tte n it . 

TV 0 Teacher : Pore you r:c.> incr to do tha t exercise? 

Stuc1ent· I' 'Ie alre'lcty done i t. 

TV. Te 'lcher, Are you ("r, i n" tn clean that r oom? 

Student' I've a lready cleaned it . 

TV 0 Teacher· "'.r e yeu "" inrr t o ca t that bread? 

Student ~ I ' ve already eat en it . 

As suqn.es t ea i n the t eacher ' s ("u i de the classroom 

t eacher way a l so use the c1r ill as the basis f a r a 

Hritten exercise. 

drills in lan~ul'tGe teachin'~. For example Chris Farm. 

(19P) . 17) says , "Drills ser ve three functions : they 

~ ive the listener a breather, they invo l ve him/her 

deeper in the pr ()"'ramrne ,mn "ffer some take- away 

c:rene r a lisable lan("ua~e ••• A drill by its r epetitiveness 

wil l ~ ive c()ntrollea re laxa tion t n t he listener . " In 

contras t, howeve r Rivers (l 9 1l5 ~ 47 ) warns that : 

If 0 •• (drills) "Ire <"jive n in a me chanical 
way students may nr orr r e ss like we ll­
tra ined narrots- I'tbl e t () r epeat who l e 
utterances nerfect ly when Gi ven a certain 
s timulus , but uncertain o f the mean i ng 
of .That they are sayinr: and uni'\ble t o 
use meMorized materia ls in conte xts othe r 
t han those in which they have l ea rned 
them 0 Stl.,c1ent s ll'ust be trained from 
the first l ess·:m t o 11.fmly what they ha ve 
memoriz ed 0 r nr~ctised in dril l s in 
cnmrnunic11.tive situat i rms cnntrive~' within 
the classronm .. -:;r(lU~. 

, 



Diffe rpnt ~o~e J . s o f drills a r c nresent ed throunh 

the Ennlish by TIT. DroCframme. For examp le in iOduca­

tional TIT. Enalish Gr.'l.d'O 8 Teacher ' s Gu i ne, proqramrne 

11 (1 9P ~ :3 ) the students are asked to change a 

particular part of. a model sentence : 

TV. Teacher ' This is \1ater. INe use it for 

drinking. 

Students : It 's drinking water. 

TV. Teacher : Thi r: is a pan. I"e use it for fryina . 

Students , It 's a frying pan. 

TV . Teacher ; This is a pool. ,,]e us e it for 

swiwming. 

Students : It ' s a svli!'lminq pool. 

The re are also 'substitution drills. ' In such 

cases the TV. Te acher gives the pat terns and then 

appoints ~ v'ord to stude nts, so that t he stude nts speak 

the sentence us ina the ne", words: For example 

TV. Te acher : Abeha has a new bac;. 

TV. Teacher , Trousers . 

Students : Ababa has new trouse rs. 

TV. Teacher : Sh08s. 

Stude nts: Almaz has ne~ shoes . 

However, !'lost drills in the Eoucational English 

by TV . proqramrne are st imulus response or straicrht 

question-answer drills to e n sur e a rea l istic s ituation 

in which t he student s respond actively and n"lturally. 



e.o. to quote from Educational Television Enqlish Grade 

7 Teacher's r-u i de (19n R: ?9) 

TV. T8acher: Is he going to write that l etter? 

Student: He's ~lrea~y written it . 

TV. Te acher: Are they goinq to write that l e tter? 

Student: They've a lready written it. 

TV. Teache r : Are you (the ,,,ho l e class) gOing 

to 'Trite that l e-~te-r-? 

Student· We've i'llready written it .• 

Drills inorder to facilitate student learning and 

comprehension - the words of drills Must be woras of 

every day lanquaqe so th~t students may use the words 

and structures of drills inside or outside the class-

room . 

2.7.3. The Dialogu~ 

A dialocue in the En0lish class is a forMat of 

presenting a l e sson by involv ing t.~'O or more speakers 

in a conversation. Dialogues make lessons more 

interestinq and motivating i .e. they offer l earners 

varie ty froM a sin~le spea ker teachinq. In support of 

this statement Rivers (1~85 '2 l5) stated that 

The classroom is t oo liMited a n area 
for lancuagc practice . With dialogues, 
the stu<'lents move in imaqinative and 
dramatized a ctivity out of the confines 
of pen and paper ann. c halkboard into 
situations similar to those they will 
meet on leaving the classroom. The 
lanauage becomes l e ss of a : school' matter 
and is seen as ~ppropriate to many a spects 
of social life . 
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Regardinq d i a loaues in the English class Oonn 

Byrne (1986,23 ) states also, "Dialoques appear to be 

the best formats of ~resentati0n at the earliest stages 

of teaching the spoken language': and he gives his 

reasons for this as: 

(a) They present the spoken lanauage directly in 

situations in \"1hi<"h it is most commonly used. 

(b) 'l'hey permit and encouraqe the learners-.to 

produce the language in the same way. 

(c) They encourage activE) participation in the 

lesson. 

The Ethiopian Educational Enalish TV. presents 

ciialooue: An e xample of s uch a dialoaue is taken : 

Gooci morning./ 

Good mornina.! 

Can I help you? 

Yes, I'ci like some (suqar/sa lt/coffee/bread/ 

me,.t) please. 

H 0W much .. . would you like? 

I 'c like a kilo , please. 

There you are, Sir (or madam) 

Thank you ve ry much . 

You're welcom€. 

After the TV. lesson the t eacher can make his 

students act the dialoque in a lively performance so 

that dialogues will be more appealinq to students. 

Such dialogue activity will help students learn the 
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!'tatements of the dialogue "'ith con v i ction. After the 

TV. l e sson students can also build up many sentences 

wh ich they know well and Ci'.n Make use o f them when 

nee c1ed. 

Such dialoque helps develop students ' avi lity to 

communicate beca\JsA it can create an imnression that 

the speakers of the Education Enqlish by TV . are real 

peop l A and using the language in a real situation. 

Dialog ues in the Fnglish by TV. se'a'm to be real 

or natural utterances that we use in our daily life 

because they include many features of th e spoken 

lang uaae like hesitat ion marks, n ue stion- tag . short 

answers , etc. 

Generally sneaking the ~ialoaues in the English 

by TV. nroqrarnn:e help ')'.lpils s e c, listen and under. stand 

the lanquage, throuah speech. From the d ialogues in 

the Enalish by ')'17. proc; ranune the oral lanauage o f 

students may deve lop e asily. Eut inorner to be of 

inte rest to students , as some p ractitioners said , 

nialoaues should. cor)~esoond with the stu<lents ' aqe, 

needs and inte r ests so that student s can practice the 

structures . 
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2. ' . Attitude 

In the followinq paragraphs the researcher will 

discuss 1. Definition of a ttitude 2. Attitudes and 

Foreign Lanquaqe Learning 3. The attitude o f the Foreign 

Language teacher and 4. ~ttitudes towards Educational 

Television. 

2.'\.1. Definition of Attitude 

Pishb9in (19('7 , 7) quotes Roqardus ' def i nition of 

atti tune as ..... a t<mdency to act tovlard or against 

somethinq in the e n v ironme nt which become s thereby 

a positive or n e qative v a lue . ' ]I.ga in Fishbe in (1 9 67 ~ 7) 

quotes Droba' s d e finit ion of a ttitude a s " • .. a mental 

nisposition of the human ind i v i d ual to act for or 

a gainst a ~ efinite Ob j Ect . " Loree (197 0 - 464 ) de fines 

attitude by q i v inq e xamp l e a s " l\ttitudes always include 

emotional and cognitive com~onents and may also include 

a behavioural c ompone nt . " He qives as an example the 

child who has a favourab le attitude tOl-lard reading 

when he enjoys readinq , because he has a number of 

beliefs about the value o f readinq, and therefore 

reads when aiven the op:oortunity. 

The re ilre tyro ways to e xpress attitudes: (1) Opinion­

i.e. the verbal expression o f an attitude, and (2) Non­

verbal behaviour. Here observation can be use d to 

know the a ttitude o f the individual or group toward 

a n abject or a p e rson . 
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2. t.2 . Attitude s and Fore ign Lanquage Learn ing 

Regard ing the role of a ttitudes in foreign 

language l earning Rivers (19 "5 : 4) states : 

... An import a nt factor in successful 
language learning is the ~ttitude of the 
lanauage learner to'"rard the speakers of 
another languaqe. If stude nts hold the 
speakers of the language they are l earn­
ing in low esteem , they will not I'Tant to 
identify themselves with - or risk having 
others identify them with - this cultural 
g roup . They will there£ore-prefer tD 
re-ta:tn a "Ioreign accent" as a sign of 
their trm" identity when spe aking the 
languaqe . 

In support of River 's idea it is worth to quote 

a series of studies carried o ut at McGill Unive rsity 

by Lambert (1984 : 1AO). 

The learne r 's e thno c e ntric tendencies 
and his attitudes to"lard the other qroup 
are believed to determine his success in 
l earninq the new language. His motivation 
to lea rn is thought t o be determined by 
his attitudes and by his orientation to­
ward learninq a second lanquaqe. The 
or ientation is " instrumental" inform if 
the purpose of language study reflectS 
the more utilitaria n value of linguistic 
achievement, such as getting a head in 
one's occupation , and in "intearative" 
if the student is o riented t o learn more 
about the othe r cultural c0rnmunity as if 
he desirRo t o become a potential member 
0 f the o the r qroup. 

Thus , it seems cle~r that the second language 

learner benefits from positive a ttitudes t owards the 

language, culture and native speakers. Negative 

attitu des may lead t o decreased motivation and in all 

like lihood unsuccessful attainment of proficiency . 



Brown (l '111(" 1 2~""0 ) ment10ned an interesting point 

reqardincr the role of a foreicTn langunqe t eacher , 

The teacher nE-cds tn be nware that 
evC'ryone hi'ls bnth positive a nd neqative 
nttitudes. The negative a ttitudes can 
be chi'lncred , often by exposure to reality, 
by encounters with actual persnns from 
other cultures . Ne<1"ltive attitudes usually 
emerqe either f r em false sterectypinC] or 
fr0!Tl undue e thnocentrism .... Teachers 
can a id in dispcllinq what are often myths 
Ahnut other cultures, and replace those 

---II1¥ths with a re-a-r isfic unde rstanding nf the 
other cultur", as one that is <'.ifferent from 
I'ne's own, yet t o be respected and valued. 
Learners c'ln thus move throuqh the hierarchy 
of "1ffectivity. 

Reqardinq i'lttitudes in foreicrn lanquaqe learninq 

Ferqusrm (1 971,5) states <11so "The effectiveness of 

foreicTn l;mqua'lc 1101icies in education is determined 

more by the attitudes of the people towards I nnguaCje." 

He added : "In Ethiopia, as e lsewhere , many proqrammes 

fail becrtuse they dl'n' t t rtke int.o rtccount the attitudes 

cf the penple for whom they a r e intented." So before 

introducina any course the at titudes of the foreign 

Inn<:!uarre t eachers and learners must be t aken into 

consideratic'>TI ntherwise the pr0'lramrne "'ill be a failure. 

In support of t his statement ~enden and Rubin (1987:119) 

state "When lanrruacre classes fail t o meet studer,t 

expectat i0ns , students can lose confinence in the 

instructi0nal apornach and their ultimate achievement 

can be limiten." T'lenden (19 87) continues her idea by 

say inC" that 

Student heU_e fs ?bout lanc uane learnin:r 
can influence the ir lanquP'le strategies. 
In 0ther w)rds , "'hat students think a bout 



lanauaqe learning can affect how they 
00 about do inry it . Therefore, knowledge 
of student beliefs about language learning 
is an imnortant. st.ep t.oward understanding 
the etiology of learning strateg ies . 

Anot.her important point t.o mention concerning the 

role of attitudes in the foreign language is of Dubin 

ann Olshtain (19117 : 1 4 ) who state that positive attitudes 

towards the lanquage will ref l ect a high r eaard a nd 

appreciation of - both the lCln-g uag e a nd the cu 1 ture it 

represents. They ao on to say that positive attitude s 

towar"s the acquisition proce ss will reflect high 

personal motivation for learnina the foreign language, 

a feel i na of s e l f-fulfillment and succe ss and an oVer-

all enthusiasm about the language course. Regard ing 

negative attitudes towards ·the lanquaqe Dubin and 

Ol shtain (1 9117) pointed out that "Neaative attitudes , 

whatever their roots , create psycholoaical dista nce 

be tween the learne r and t he sub j e ct matter and ",re , 

there fore, of vital sianificance in the learning-

tea ching process." 

It is e ssential to study th e positive and negative 

a ttitudes of the l earners towards l ea rninq a foreign 

l anauage and it is a lso equal l y essenti", l to be awar e 

of the internal and ext e rnAL f a ctors that affect the 

learners' attitudes . Neg l e cting the attitudes of the 

l e arners may create a consider o.b l e effect on the t each-

inq a nd l earn ina orocess and on the achievement of the 

l earne r s. In connection to this statement Rivers a nd 
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Byr ne have t he followina tc say, Rivers (1985 :458 ) 

Cliscusse(1 tha t 

Students learn hol'! t o prrmounce the 
lilnrmarre : h ml t o understand and produce 
rrreetin<> , command, r e quF'sts, and simple 
(',eclarati VI? statements; how to sina s onqs 
and play r,ames in the lanrruar,e: how the 
lanc uaqe is writte n ; ~nA how to perform 
sim»le everynay t11sks cr.mmonly performeC'. 
by peoDle of that culture. The emphasis 
is nnt on the amount of lanquaae l earned, 
which is anmittedly limited , but rather 
on Aevelopina favourable attitu~es t owa rd 
lano.uaCle l earning . 

Byrne (19RO : 75) states also "GOOc1 motiva tion leads 

not only to perseverilnce but t ':J a he i rrhtened concen-

tration or intensity of 11ttention that oroduces ~ore 

r api o. l earninq ." 

2 . ~. 3 . The Forei~n LannuaS8 Teach8r 

The teacher influences the attitudes of the l earners 

to",a r rls the f0reinn lanQUa clc. The influe nces can be 

positive or neGative. Rive rs (19?5 :459 ) has po inter1 

out that "The mC'st imnortant qualification fC'r the FLES 

teacher are 1'1 love f nr young chi10,r en ane: i'ln understanc-

ing of the most appropriate ways to arouse their interest 

and ass ist their learning. " Thus, the teacher ' s attitude 

t owards his sturents , knowl e.J0e 0 f the subj ect- matter, 

his attitu(,e tovlarc1s the subject-: anrl his overall 

pers onalty is Aetermininq factor in the teachins-

l earnina rr('lce ss . T'c0arA,inQ ne'1ati ve atti tuc.e Rivers 

(19 R5~60) stresses that "A f oreinn lan0uan8 teacher with 

no understi".nrlinn ('I f or inte r est in learners can soon 

kill any incipient enthusiasm by b0. rin~ or intimidatina 
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Conce rninq the effect of teacher 's attitude to-

wards Educationa l television , Evans (196B I 69) discusses 

the result of the study of Metro University U.S. A. by 

saying tha t one of the most interestinq outcomes of the 

studies of student attitudes toward t e levision instruc-

tion is that they tend to reflect thos e of the teachers 

in the classroom. If the classroom t e acher does not 

motivate his students , if he fails to prep are the 

students proner l y for the p roqramme , if he does not 

control the students during the proaramme , the students 

seeing the attitude of the teacher may be i ndiffe r e nt 

in followina the programme. So the t e achers' pos itive 

attitude towards the proaramme is a d e t e rnining factor 

in the teach ina-learn ing proc ess. In support of this 

state ment Dubin and Olshtain (1987 : 31 ) have t he follow-

ing to say "The teache r p opulat ion is the most 

s i gnificant factor in de termining success of a new 

syllabus or materials . The attitudes of the t e achers 

and their abilities to adjust to n ew thinking and what 

it involves in practica.l terms are crucial. " 

Regardinq the role of the lanaua ae teacher !>iedhane 

Habteqhiorghis (19B6 ' 11) q uotina Bezabih Beke l e has a lso 

the following to say , 

The school ground , a we ll e quippe d 
building will r emain partia l, or may 
be wasteful r unless the person or the 
teacher '" is in slass to guide the 
instructional p roce ss. The success 
of the goa l is mainly determined by 
the tea che r . Add itionally, the expected 
change of behaviour or the development 
o f posit ive attitudes of students to­
wa rds l earning can be a ff e cted by the 
teache r . 



• ':> 4 • 

eonce rniner the foreign l a nquaa", t eacher Dulay and 

BrovTn mentioned r e l e v ant pOints . J"or e xamole Dulay 

(19 82,? 67) stre sses tha t 

Le arn the motiva tion of your 
stude nts and incorporate this 
knowledqe in your lesso ns - lmovlinq 
vlhy your students a r e in your class, 
and know ing with "'horn the y wmt t o 
a ssociate and like wh om they want 
to sound will he l D explain their 
d if ferent success rat~ s and the 
dOMain15f tne t a r ge t lanqui'lqe they 
lea rn. 

Thus , the foreign lang u age teacher has t o take into 

consirlerat i o n the motivil.tion , inte r es t and goal of his 

students for the l earning - procEss to make more s e nse 

t o the pupils. 

Pr ovrn (l 9RO : 1 35) sti1tes also , 

Teachers of fore i o n lanq uaaes wou].d 
do we ll t n heed Adler's words. While 
certainly no t every l earp e r will find 
a cross- cultura l experie nce to be 
t o t a lly po sitive, !!lany do derive positive 
value s f r om the exper ience, and f o r 
thos e f o r whom l earning a second culture 
mioht n the nlise become a neqativE 
exper i e nce, o r a n illness , teachers can 
help that expe rie nce t o be come one o f 
increase0 cultural a wareness a nd self ­
"war e nes s f 0r the lea rner ... . \oJe should 
not e xpe ct the l earne r t o deny the anger, 
the frust r ation, the he lpl essness a nd 
home lessne ss he f ee ls, Tho se are r e al 
feeliners and they need t o be openly 
e xpre ssed . T·:) smo ther those f ee lings 
may de l ay and a ctually p r e vent eventual 
movement into the third stage ...• A teacher 
c a n enable ti-.e l ea rne r tn unde r s t and the 
source o f hi s auJer ~nd frus tra tio n , t o 
expr e ss tho s e feel inqs, a na then a r a dually 
t o e me r ae from tho se depths t o a very 
powerful ann. pe r son a l form o f l earnina. 
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If the learner is helped by a s ensitive a nd 

perceptive te~cher t o unde rstand the cro ss- cultural 

l earning eXDer i ence, than the learners' chances for 

succeeding may increase in both s e cond lang uage l earning 

and second culture lear ning . 

Still another valuable point reaardinn the foreign 

lanquage teacher is discussed by Byrne (1980 : 75) by 

sayina that the teacher m~y be able to encnurape and 

influe nce a n intearative mIJtivati0n towards the t a raet 

lanquaae. But there ~ ~e a lso the day- do- day activities 

of classroom lanauaqe learn ina and it is in those that 

the teache rs ' contributio n t o the ~ntivational dimension 

can be impo rtant. He continued by sayina that the 

classroom teacher is faced !'li t h the Droblem o f trying 

t o Cju ide the lea rninq l,rr)cess S0 that at every stelP 

the learner is motivated t h r 0 uqh the satisfactio n o f 

achievement, but at the same time nerceives the need 

for further c r nqress. 

Thus, it seems clee.r tha t if the fo rei(jn lang uanc 

t eacher and the l ea rners hE.ve a r>o sitive attitude t o­

wards the lanf"! uar.e, culture a nd na tive sneakers , then 

the teach inq-learnin r p r ocess brinns about satisfa cto ry 

results . However, if the a ttitude s o f the te3chers a nd 

learners are neqative t o the above me ntioned points 

then the result will be uns a tisfactory. 

( 
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2. 1.4 . Att i tudes t m·Jard s Educatil"'nal Telev.i.sio n 

Educational televisio n is used to supplement and 

enrich the formal teachina and learninG of a forei~n 

lanGuaGe. Its success o r fa ilure denends on the attitude 

of teachers tOIl'ards the TV. l'roqramme among other 

factors. 

In this rart, the researcher will try t o present 

studies carrie d nut r:.cc a rdi-n C! th . attitude-s o f - teachers 

towards En.ucati0nal Te l e vision. Research 'Ias done at 

Metro University in U.S . A. in 19 65 to know the attitudes 

of teachers towards Educational televisio n. Evans 

(196 R: R3) discussed the outcome of the research: those 

teachers who had Dcsitive Rttitudes t OIl.ards Educational 

Tele visio n were clearly less conservative, less 

traditi0 na lly nriented, a nd tho s e who had a neqative 

attitune tow<'lrns EducaU.onal Televisi"ln had D. tradi­

tional a onro ach to ins truction. They l' ractised 

"Stra irrht lecture method." ann "Answer i n C] students' 

q uesti o ns in laree classe s. " ~ccordin~ t o Evans (1968) 

the teacher who had a negative attitude towards Edu­

cationa 1 Televi sio n emph as i zeCl " Myself conductino. t· 

Murphy and Ronald (197 5 ) report also a survey 

conducted in 1965 t o kn ow the attitudes of teachers 

in f our schools in the U.S.A. The schools were: 

(1) The Hashinrrtrln County (Mary land ) J (2) The Detroit 

public school , (3) Th e Chicaoo city c o lleqe and, 

(4) The University of Te xas . The outcome o f the research 

is discussed by ~urphy a nd Ronald (1975 : 59) a nd they 
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state that students in ele mentary a nd hiah schools are 

large l y in favour of Educational Television while those 

in col. leges and universities react for the most part 

unfavourably. They say a l so that favourable attitudes 

increased with the leve l of involvement i n the Educa­

tional television, that is, p~oducers of programmes 

and reqular studio t eachers are more enthusiastic than 

those not so closely involved, and e ven amonq _s _tuden-t -s­

t:nose \~ith over fifteen hours of TV. credit exr>r e ss 

qreater approval of Educational t e l evis ion than those 

with l ess exposure. Murphy and Ronald (1975) continued 

the ir report by saying that parents did not support 

Educational television because they said that during 

Educational television th.ere was no contact bet\~een 

students and TV. teachers. 

Another important point to mention 1s that made 

by Bender e t a l . (1976 : 511) concernina a meet ing of 

school directors an~ ministry offic i als he ld in Addis 

Ababa in 1969 to discuss the operat ion and impact of 

Educationa l television . The particir::ants had a pos itive 

a ttitude towards Educ~tional t e levision because, as 

Bende r et al. say , the r Esult was resolut ions of 

support and r e comme ndC'.t:ions hop ina that Educat ional 

television inst r uction would partially remedy tea cher 

shortaqe, over-crowding, poor-quality teaching , 

shortaaes of t pachinq odds and materials. 



The oarticiDnnts a lso hoped that TV. instruction 

would partially remedy s hortaqe of libraries and teach­

ing a i ds, since TV. instruction is hiqhly vi~ual and 

rich in teaching-aid mate r ials . The participants 

supported nlso the introduction of Education al TV. in 

the schoo l time by saying that TV. l essons are p r epared 

a nd present ed by hiqhly tra ined <'tnil q ua li f i e d subjec t 

specialists, with a bene fit not only to students, but 

also 2S a n l.n-scrvice tral.nina experie nce for teacners. 

Accordina to Bender e t ",1. (1976 ) '111 schools agreed 

to provide caretake rs a nd suitable places f o r the sets, 

to ensure maximum utili z,::tion by providinq adequate 

rooms, and tn ndart thei c -timetables to the 'l'V. 

schedules , so tha t the TV. prograrmnes could b e 

integrated into r e qular schoo l instruction activities. 

Thus , the positive attitudEo s and active participation 

of a classroom t eacher a r G d e cisive fac t ors for the 

success of the Educational television proqrammes. 

• 



CHAPTEF III 

M.ETHODOLOCW AND PROCEDURES 

3.1 Questionnaires and Personal Observations 

Qupst ionnaires with questions and observation check­

list ~ere nrepared for English teachers of qrades 7 aQCL 

11 of 311 Gov-.er·nment- JunIor CI.nd elementary schools regard ­

ing the Enqlish by Televisi.on programme. The observa­

tion checklist and questionnaires .lere devised to know 

the attitune s of granes 7 and P Enqlish teachers \>1ith 

reqard to conte nt and me thodolocry used in the English 

by TV. proqrammes e ntitled Le t ' s Learn F.nq lish and 

English for You. 

3.2 Description of the Population under Study 

There are five zone schools offices in Adnis Ababa. 

In the five zones there are 3q Government Junior and 

elementary schools, The r e are 5 schools in ZONE ONE , 

8 in ZONE TWO, 7 in ZONE THREE, 11 in ZONE FOUR , 7 in 

ZONE FIVE Junior and eleme ntary schools. In e ach 

Junior and elementary school the number of English 

teachers varies from 2 to 6 accordinq to th e number of. 

students. 

There are a total of' one hundred and twenty- six 

English t e achers in a l l the 3R Covernment Junior and 

e lementary schools in the five ZONES in Addis Ababa . 

. 59 . 
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Since this numbe r is not very larqe the researcher 

decided to include a ll the teachers in his study. This 

will furnish a clear e r and mor e comprehensive p ict ure 

of the s ituation . The distr i bution of the 126 English 

teache rs of the f ive zones is shown in tab l e one, two , 

and three be loy] r e spective ly . 

Tab l e 1 Na~es of the 38 schools in Add is Aba ba by 

g rade 7 and 8 Engl ish teacher L Ollulations­

-an-d sex. 

Popu l ation 
SCHOOL 

~1ale Female Total 

Dei. Orner Sernetre 3 
, 

3 -
Dej. Ralcha Aba Nefs 3 ') 5 

Tesfa Kokob 4 1 5 

Enqet Besera 3 - 3 

Yeka tit 23 5 1 6 

llepi 2 1 3 

Abune Basi lios 3 - 3 

Mekanisa 2 1 3 

Keraniyo 2 -- 2 

Mekde l a 2 1 3 

' Prison school' , - 1 .> 

\,Je rha-Yek a ti t 2 1 3 

Fit. L2.ke Adaeh 1 - 1 

Berhi'.nh Zare 2 - 2 

~lesrak Goh 2 1 3 

Be rhan Guzo 4 - 4 

Te nsae Berhan ~ - 2 ,; 

Kokobe Zebah 4 - 4 

Mesrak Rer No. 1 3 1 4 

lTrael 3 1 4 

Bihe r awi Betemenghis 2 - 2 

Hibre t Fre 2 1 3 
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SCHOOL Populat i o n 

I 
Ma l e Female Tot a l 

Meaz i a 23 

I 
3 I 4 

Zeha y Chora 3 - 3 

Del Bet e oe l 3 - 3 

Ke bena I 1 2 

Da qmawi Me ne lik 4 - 4 

Entot o Amba 5 I 6 

Oua squ am 3 - 3 

MesKerem 2 ~ - 1--2 

Edqp.t Behibre t 4 1 5 

Arbe q noch 5 I 6 

I<e l e me y/ork 4 I 5 

Mec3han e l\.l em 3 - 3 

Ethiopia 'Ci kdpm No.2 I 2 3 

Sebstie Ij - <1 

f'\e qabi t 2R 2 .- 2 

Be l ay Ze l e ke /. - 2 

Tota l 106 20 1 26 

Source,- Addis Abab~ Schoo l s of fic~ 

Tabl e 2 Nu.mbe r o f teache rs by qua lification 

I 

r: r .~de 11+1 12+1 12 +2 12+3 Tot a l 

7 5 19 1 11 7 49 

fl 1 17 32 5 55 

7+R - 8 4 - I 12 

Total 6 4~ ~ < - ' , 12 116 



Table 3 Teachers ' Teaching Experience 

$l 1 3 10 31 fl 

7+8 - 1 3 7 -
Total 2 9 24 58 18 

3 .3 Distrjbution of Oues t ionnaires 

2 

1 

5 

I, 
Tot a l : 

49 1 
5 5 

1 2 

116 

The researcher contacted the statistical Information 

Office o f the bddis Ababa Schools' IJffice, req3.rding 

information about the number and l ocation of the govern-

roent Junior and elementary schools. 'rhcn the guestion-

naires prepRren we re qiven r·ut beforehand t o 20 t eachers 

of 10 schoo ls of the five zones, that is, 2 t eachers 

from each school. The schoo ls are: from ZONE ONE -

Tesfa Kokob FInd Yeki'l ti t 23, froln ZONE TWO - Mekanisa 

and Mekde l ,,; f r 0m ZONE THREE - Ur ae l and Kokobe Zebah ; 

f r om ZONE FOUR Meaz i a 23 and Mesker em 2; from ZONE FIVE .-

Berhan Ch i o r a and Berhan GU 2C. The a im of the r e sea rche r 

i n dis t ribut in9 the a uest i lJnnaires he for ehand was to 

see if t he questi"nnai r e s were understandable and 

workab l e for t he s t udy. Responses were sa t isfact or y a nd 

minor changes were made. 

La t e r with the help IJ f the d irectors of each 

schoo l , English t eachers o f q rv.des 7 and 8 were briefed 

about the a i ms o f this study . 1m explanation was given 
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in c onnection \"i th the pr ·")ceo.ure o f completing the 

questionnaires . Basically , the questionnaires require 

the t eachers to qive a personal opinion answer 3S 

completely aqree, aqree, not sure, disa~ree, and 

completely disaqree. Fifty questions were qive n. 

Forty-four of them require teachers to give their. 

personal opinion by putting a n 'X' above the correspond­

ing opinion. Five auestions we re 'Yes' 'No' questions. 

And one question asked them t o give their c omments 

about Educational English by Television on points not 

adequately covered by the questinnna ires. (The final 

f ormat o f the questionnaire is f ound in appendix_~. ) 

The researcher a dmin is t e r -ad the que sti0nnaires 

himself . He distributc~ the que s tirnnaire s to 119 

English t e ache rs o f 35 out t') f 3({ r;r ve rnrnent Junior and 

elementary s ch~o ls in Addi s Ababa. 

Two Grwernment Junior and elementary schools 

'Repi' and 'Werha Yekatit ' do not have television sets 

as the directors of the schools t old the researcher. 

So he did not distribute the questionnaires to the six 

English teachers of the two schools because the teachers 

did not have imy idea about English by Television . 

Another sch001 that is e xcluded from the stuo.y is the 

'Prison school' because it was difficult to contact 

the tea cher as well as the dire ctor. 

Therefore, the researcher o.istributed 119 question­

naires t o 119 En01ish teachers o f 35 Government Junior 

and e l ement(lry SCh001s 1. e . f~'om '2 t o 6 questionna i res 
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to each Gove rnfllent Junior and elementary schoo l under 

study. 

In the qreat majority of cases co-operation was 

readily obtaine~ . Almost all the teachers under 

stuoy complete0 the questionnaire within the last six 

weeks of the first semester . 

Finally, out of the 119 copies distributed . 116 

copies , that is, 49 respon ses of Grade 7, 55 _responses 

of Grade R; and 17 r e sponses of grades 7 and 8 English 

teache r s WAre colle cte d. One grade 7 Enqlish teacher 

from Sebeste, one qrade 8 t 8 ache r from Arbenoch and 

one grade 7 t eache r from Fit. Lake Adqeh did not return 

the r esponses of the auestionnaires. 

3.3.1 Preparation of the Questionnaire 

As the researcher mentioned earlier there are 

forty-nine que stions . nucstion No. 50 asks the teacher 

to aive their comments. From the teachers' responses 

the researcher discussed the attitudes of teachers to­

wards the Enqlish by TV. programme . For e xample, 

A. (1) items 1, 2, S, 6, 1 4, 15 , 29 and 30 aimed at 

findinq the teachers ' <lttitude towards the proaramme 

of Enqlish by TV. 

(2) Teachers' attitude towards sonr:rs consists of 

ejqht items (it8m R, 18, 1 9 , 20,2. 1 ,22,23 and 33) . 

(3) Teachers' attitude towards the Drills of Enqlish 

by TV . comprise s six items (ite ms 24 , ~5 , 26, 27, 28 and 

32) • 
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(4) Teachers ' att itude towards the topic of English 

by TV . procrra~me cons i sts of five items (ite ms 36, 37, 

38, 39 and 41.). 

(5) Teachers ' attitude towards the level and 

vocabulRry comprises three items (items 3, 4 and 17) . 

(6 ) Teachers' attitude tow<lrds timing of the 

programme a nd teachers ' p reparation consists of three 

items (items 7, 12 and 13) . 

(7) Teachers' Rttitude towCl.rds methodology consists 

of three items (items 9, 11 , and 43). 

(il) Tea chers' attitude towRrds t eachers' quide 

comprise s two items (34 and 35) . 

(9) Teacher~ ' a ttitude towards NATIVE SPEAKERS 

in the Enolish by TV. programme consists of two items 

(items 10 Rnd l ~ ). 

( 10 ) T0i1chers ' <lttitu0e tm"arns the T)re-set 

Questions ,md note-ti'lkJng practice of the p roqramme 

comprises two ite ms (ite~s 10 and 41) . 

B. Teachers' attitude towards possession, read~ng , 

use of te<lchers' guides and participation in songs and 

drills comprises of four items (items 45, 46 , 47 a nd 

4 R) . The items had hlO possible answer! 'Ye s ' o r 'No' . 

3.4 Personal Observation 

The Education?l Mass Med i a Aqe n cy ( E~lMA) transmits 

a total of 20 Encrlish by Te l e vision procrrammes f o r 

qrades 7 and R in additi0n t o o the r procrramrnes such 

as Maths, Scie nce a nd Productive Techno logv . The 1
st 
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semester nrogrammes (1-10) are transmitteo from October 

20, 19R9 t o January 5, 1990. The sec0nc semest er 

progr a mm e s (11 ··· 20) are tra nsmitted f r om MCl rch 20th t o 

June 2, 1990 . Dur Cltio n of al l Te l e vi s i o n p r ogramme s 

is 15 minutes. Thouah the pro grammes h a ve s even repeat 

tran s missi0 ns in a week , eac h cla s s i s e x pected t o use 

only one o f the rep e ats per week. The r e peats a r e for 

g r ade s havina mor e t ha n one sectio n . One n r ogramm<: 

runs for - o ne - wh0 l a - week . 50, d i rferent---schon-l-s-ha v .,.---

diffe r e nt TV. time t a bles and s hift syste ms o f morninq 

a nd a fte rno-:m. (Educ a t i ona l <::>elevisirm "leekly Br oad-

cast Sched u l e For J unior High School i s found in 

The r esea r c he r a tte nded Fna l ish by Te l evi s i on 

classes. Rach c l ass was o f f o rty minu t es a nd a tot a l 

of NINE perinds was observed f o r each t eacher . In 

addition t o this eac h teacher was video taped fo r o n e 

per i od. A c he c k list WilS p r epar ed t o study the a ttitudes 

o f g r ane 7 a nd R EmTli sh t Ea c hers t owil rd s the Eng lish 

by TV . p r o qramme in r e l a tio n t o pre, n urinq and after 

TV . activitv . (The fin a l fo r mat n f the che cklist is 

fr)unn in a o o e ndix 1. ) . TcC'\cher a nd student activ ities 

a nd r eactio n s tn t he TV . lessons were ticke d a g a inst 

whe t her they t'Jer(' ' Yes', 'No ', and ' Uns a tisfa ctory 1 

a nd of s tuo e nts ' a ctivity CI S ' Exce lle nt ', ' Ve r y good ' , 
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Fr,r eXaP1p l e, i.f the teacher wr')te all necessary 

words like vocabulary, structure ~n the blackboard 

including the educational song or poem then the re­

searcher marked 'Yes'. It means that the t eacher has 

fulfilled the reauirements of pre-te levision activities. 

On the o ther hand, if the s tude n·ts were una ble to repeat 

after the TV teacher the drills , then the researcher 

marked • Poor' . 

Thus , by distributing the questionnaires to all 

Enqlish teachers under study and by 0bscrving the 

teachers' <'md students' activiti.es and reactiC'ns t o­

~'ards the Enqlish by television proqramme the researcher 

wil l be in a p0sition to see the stronq and weak aspects 

of the pro gramme. 

3.4.1 Samplinq Procedure of the Observation 

The reseArcher has selected the sample using the 

stratified r"lndom samplinq proceclure. Based o n this 

procedure the researcher sele cted 4 schools ou t o f 11 

Junior and elementary schools from ZONE 4. The re ­

searche r chose ZONE 1, firstly, the work place of the 

researche r is in ZONE 4 rmd it would b e easy fC'r him 

to adjust th e researchpr's timetable with the 4 sch001s' 

TV. timetable of ZONE 4 schools . Secondly, ZONE 4 has 

the hicrhest number o f Juni " !" high scho,,15 (see appendix 

It ). 

As mentioned ear lier r there are 10 procr ammes fC'r 

the first semester f or each qra~e 7 and R. The first 



3 procrrammes (")1' e.ach (Traoe '''ere not observed because 

the researcher ~!as busy preparing the checklist and 

adjusting the reseilrcher's timetable with the schools' 

television timetable. 

The researcher :1bServf:d ., st 
J. semeste r Enalish 

by TV. proarilT'1mes frnm I)- l a, that is , programme 4, 5 , 

6 , 7 , R, 9 and 10. Second s emester oroarilmmes 11 and 

12 we re als0 observe0.. ProgrF.unmes 10, 14 and 15 were 

recorded on a video tape. The researcher d id not 

observe proqramme 13 ana from 16 urt0 20, beciluse he 

concluded that what is already observed is also true 

for the r emaininq ones . 

The personal 0bservation [ ; f the Ena lish by 

television was done in the actual l e sson. The 9 

proqrammes lister 'lbove , were observed in each qrac1e 

7 an0. R unr1e r stu<'y, that is, 18 observ3tions were 

made in each school which makes a t otal of 72 obser·-

vat ions in all f(")ur schools o f ZONE four. 
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Table_4_ 

Schoo l Observed and the ir Te l evis i on Time Tables. 

Telc v i s i nn programme Ti me- t nb le 

I Name of Class i ficat i on 
ZOi>lE tl 

Schoo l by Gr ade 

Hihe r awi Bete Grar'!e 7 
~1en<ihi st -_ .... _ ... -_ ........ _------
El ementa r y ann 

Jun ic,r Schnol 
- Gr a.r!e 8 

De l Bete'1el Grarle 7 
__ e ••••• __________ 

Elementary 21n~ 

J unior Scho01 GrClde 13 

Menil i k II Grade 7 
-,---- '._---------Elementary nnil 

,Junior Sch""ol GradE: 8 

IAeskerem 2 Graik 7 

Elementary and _ ... _--, ----------
J unior Schoo l Grare il 

-

3.5 Eguipme nt user in Rec0r r1. i nq Ena lis h by 

Te l ev i s i on Clas s r oom Activities 

Day 

Tues r'ay 
-------_. 

Monnay 

Frir1a y - -_._._---
Thursda 

Tuesday 
-------,- , 

I>'nnClay 

l;'ednesr:1.a~ 

.... _---- - -
'I'ue s Clay 

Time 

1 2 , 55-1 : 10 

- ~.-.--.-------

1 2 : 55-1: 10 

11 : 00-11 : 1 5 
-- ... - -~-- .... -.-.-- ... 

11 : 40-11: 55 

11 : 00-11 : 15 -_ .• _---------
11 : 20-11: 35 

11<20-11 : 35 

.,------------
11dO-11 : 55 

The r esearcher bes i de s h i s ner sona l observa tion in 

actua l l esson t ransmiss i ons i n s i r1.e clas s r o0ms ha s a lso 

r e c orded the e i <iht c lasse s o f the fo ur schools 0n a 

vic1eo tape. He t00k vi r' eo tape films inorner t o s tuc'Y 

the general EnCT li sh by Te levision c l assr f'om atmo s phe r e, 

tha t is , t n s t uCly in ~etail the activities and reaction s 

of teachers ani' stuCients befor e, durinq and after 

te l evis i on classes. 

I 
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Subi ect o Th8 number 8f classes to he viec.o taY)er 

and stuc"ie~ was deciAed o n the basis of mon e y a nc" time 

available for the r~searcher. After takina into con-

sireratinD the above ~oints , he dac i ren t o take the 

eiaht classes in the four schools unr e r studyo Each 

t eacher was vi r1 en t ane,,_ for o ne period. 

A Deriod in a Government Junior anr1 e l e me ntary 

schoo l lasts for t y minutes. Hewever, five minutes is 

usually wanter1 for the students t o C/o fr0m their class-

r 00m to the televisirm clClss 0 On the average, the 

video t aninn neriO(1 f0r the 8 sch001s vias about thirty-

five winutes. A total of about 28 0 minutes o f video 

t ape v!i'Js Stu0 iec" . 

One 0r?~e 7 an~ o ne g r ace 8 were sele cted from 

each of th e four schools, Ei0ht o f the classes stu r1ieri 

are: fro~ Del Bet enel, Menil ik II, Bihe rawi Bet e-

me nqhist and Me ske rem 2. 

Renar d inn the si ze of classes in the f our sch00ls 

the numher of stur' e nts r a nqec1 from qO t o 100. The 

e i~ht t e achers have l ong years o f te a chinc exnerience 

ranq inn fr om 15 t o 21 years o 

3 .5.1 Or i e ntation of Teach e rs and Stu"ents prior t o 

Reco rtlinrr Encrlish by Tvo C ~ass ronm Activitie s 

anCl reactions " f Teache rs -'1D0 Students 

The researcher c ontactea the ei0ht Eng lish 

t e achers of th e four schc0 1s a n c" requeste~ them t o be 

r e cor r''''0 rm a v i neo t .'lc;e f r)r one neriod of a D Fng lish 
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lesson. The researcher informef the eiaht teache.rs 

that the viceo film will not be for public viewinq but 

it wi ll be stucien ano analyzec by the r esearcher a n0 

copies of the vi,'eo films will be aiven to EM/JI.l\. He 

brieferl the students an(1 t eachers about the objective 

"f the stury ane' they were requeste,~ tr:> behave the way 

they woulc1 behave at normal times. The researcher 

toln them to f"ract the nresence of the researcher and 

the cameraman. 

P.fter briefin;-, them , the actual vi ll.eo taning took 

place with the help of Ilr. Norman Pri tcharrl an<'l other 

members from EMMA. 

3 . f) The Methoc1. of Data Analysis 

The metho0s of rata ana lysis ani internretation 

o f the finrlin~s are as follows ; first, a ll Gata were 

tallie0 by the researcher an d then f o r each attitude 

variable ann averaae re rce nt of the oe'1ree of choice 

was estimated . Be risc'ussen the result from the point 

"f view of " ralk 7, C' rarl.e 8 an c1. "raGe 7 an"'. fl r espons e s. 

1 
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~ •• l 1'lESULTS AND DI SCUSSIONS 

As statecl. in Chanter 3, questicnn!'l ire s and obser-

vat i o n checklist \~ere prepare,; inorder t o kn0w ·the 

attitudes o f 0ra~es 7 a n d 8 En g lish t eachers with regard 

to conte nt and meth or'lo l nrry use(~. in the Enq lish by TV. 

for you . 

A b . A ". . t th !'.9 scan e seen ln r,nenC·.lX _.±.. ' ,er e were . 

q uestions fllus 0 n e q uestion \Vhich reGuirec' the respondents 

t o qive their c ommrmts. 10 Perc,,"ntaaes o f the resp on-

oents " reactions t o ever y question we r e calculated anc'\ 

t abu l ated (see l\r.nen''1ices~L Me'! 'T) , All the FIVE 

alternatives "COHPLFTELY ).\GREE " , "Ar.REE", "NOT SURE ", 

"DISAGREE " a n c1 " CONPLETELY DIS;,GREE" 'Nere c; ive n 'ln 

equal r a llk 0 f one. 2. T,-, fin." the melln score of every 

questio n all the FIVE a lte rni'lt ives "COHPLFTELY AGREE ", 

"A.GREEn, "NOT SURE ". "DI SP.GREE", aml "COlolPLETELY DISAGREE" 

were coded in the f o llowing ma nner. 

Pos i'cive statement : - " COMPLETELY AGREE" (5) , 

""GREE " ( 4 ) , " NOT 9TJRE" (3) , "DISAGREE" (2) . a nd "COMPLETELY 

DISAGREE " (I) . 

NeGative statement :- "COMPLETELY AGREE" (I) , 

"p,(~REE" ( 2 ) , "NOT STJR.~" (3) , ' DIS.1'IGREE" (4 ) anr 

"COMPl.E'J'EI.Y DISAGREE " I ,») . Nr;te that all the negative 

stateme nts an"! the CO(:i'10 3ystem f 0 r them a r e markecl 

\dth an asterisk in a IJ. the t i'.bles in I\ "penr'lix . 8, 9 J 10 
• 72 . 
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A value qreater them 3 inr1icates a positive a ttitude 

towards a !>Cls itive statement whareas a value l ess than 

3 in0icates a nerrative attitu0e to it. Conversely 

with the nerrative statements a value or eater than 3 

inrUcates a nec;ative attitu(l.e towarrls it anr} a value 

less than 3 in~icates a Dositive attitune t o it. 

For cnnvenlence sake, the statements are qrouper", 

into 10 grauns accordinCj to t.he rela-ti-Dnshi.-n - theyoear 

with each other. 11tables were preDCl red. The first 

10 summarize the findinrrs o f eilch rrrOUT) and the 11th 

table is a table af the overall aflDroval ratinq. 

For 1 Yes' or 'N0' ans .... 'ers the r e is .'1 senarable table 

89.78% o f nrane 7 t eache r s have 12+1, 1?+2 and 

12+3 au a lification and 93 . 89% have 6-25 years of teach-

inq ex',erience: an"l 9R.Oll% o f grac'.e R teachers have 

12+1, 1 2+2 and 12+3 qualification and 94.53% have 6-25 

years of teachinq ex!)erience and 100% of both orade 

level teachers have 12+1, 12+2 a nd 12+3 qualification 

and 91.60% of the teachers have 6- 25 years of teachinq 

experience. Therefore, the rese archer honed an honest 

respons e from the teachers. 

4.1.2 Teachers' j'lttitunes Towards the 

Proqramme o f Enqlish by TV. 

This nart is weant t e· examine teachers ' att itures 

towarc".s the "ro('!ra!1'me which includes eioht items (items 

1, ?, 5 , Ii , 1 1, 1 S, 29 !'Inrl 30 see an'>en.Hx ill) ann 
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their reactions are as foll o~IS ~ 

In item 1 , the r esnonc1ents ~lere a skEic1 whether the 

c oncentri' tinn 0f the students vms hiqh o r not "luring 

the programme. As a r eaction t o this statement , 32.6 5% 

of nra~e 7, 40% of n rac1e Band 25% of bnth qra~e leve l 

teachers c omn 1ete 1y <'lnreec', with t he ()nininn. 51. 22%, 

4 3 .5 3% an~ 58.33% o f Grade 7 , B an~ bo th a r ae'e level 

t eacher s aareec resJ'ectiv~~y. _Only ..aJe~SDCndents-, 

that is 6.12% () f oracle 7 , 5 .45% of ara~e 8 and 8.33% 

()f b oth qrade leve l t eachers shnwe r' a necrative attitucle . 

The mean scores are 4.~O . 4. 1 8 and 3 .9 1 for "race 7 , 

8 ;mc both "rare level t ,"achers r esrect ive1y. Thus, 

the attitude of the teachers shnwe~ a a reat ten~ency 

t o aGreement. 

[,s th e Mean scores of t he res,on,~ents inc.icatec 

ann as the r esearche r rna;'e i'ln observation, (' urinr, t he 

'>n'gramme the concentri'ltion o f the s turlents was very 

hi0h . This is b e cause , as Tomalin (l9 89: 2) says 

"In Ef'ucationa l Television the l e'lrner does not just 

hear the lannuane but s ees the context in wh ich it is 

usedo I! 

Item 2, which i'l sks about the improve me nt of stuC!ents 

nronunci a ti0n throu rJh the Dr ogramme, 49. 93%, 45. 'lS% an~' 

16 . 66% 0f n r a r1 e 7 ,'l a n"! both <' ra"e l eve l r esPoD('ent s 

c omnlete ly arrree(~ with the onininn resnectivc 1y a nd 

the o the r, 34.69% 0f qra~e 7 , 41.8 1% o f n r ade B an~ 

75% of both n r ane level t eachers ~nreer. with the 

orinion . Only i'I few res!'ondents have a ne(Jative attitunc 
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'1'he mean scores are 4.00 for "rade 7, 4.30 for 

grade Rand 4.00 for both grade level teachers . Thus, 

the teachers !3 hOvled a favourable attitur1e towards 

completely aaree and agree . As it is shown from the 

t eachers responses, and the infor~ation qathered from 

the comments of the t eachers and as the researcher 

observed, the ~nqlish by TV. oroqrammes may help 

students to improve thei r pronunciation . 

Item 5 , refe rs to the worth of the proqramme in 

the school time. 40.Rl% of grade 7 , FO.37% of grade 

8 and 58.33% of both qrade l eve l t eache rs aqree d to 

the oninion. Th e other ". 16%, 15 . 09% and R. 33 % of 

grace 7 , 8 and both qrade l e v e l t eachers complete l y 

aqreed vii th the opinion respe ctive ly. The mean scores 

are 3 . 1 R, 3.60 anel 3. 16 for qrane 7, P and both grade 

l eve l teachers. 

Howev e r , '6.53%, R.33% a nd 7.54% of orades 7, R 

a nd. both qrade l e vel teache rs disagreed with the opinion . 

From the comments of the t e achers and from the r e­

searcher's observations 15 minutes is very short for 

the students to ans\~e r question s on listening compre­

he nsion passages, to do dr ills, t o sina sonqs and to 

no dialoqne s if a n y an r'!. the timetable arranqement SOlTle­

times does not fit in with the TV proqramme. The topics 

of Fnglish by TV . nroqramme ann. the students t extbooks 

are d iffe r e nt . Another point to take into consideration 

is that the r e is only 5 minutes interval betwee n one 

nrogra~rne a nd the next. So the teachers may not get 
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enouqh time to nrrange class situations. Students start 

cll'lss at 7 , .10 and end a t 1?'()0, but the TV . programme 

continues upto 1~ , 15 r so s tudents are not willing to 

follow the TV . l eflson af t e r 12:00. 

Reqardinq item 6, the resnondents ~lere made to 

r e act to the overall content of the proqramme . Most 

of th e teachers have a greed with the opinion . That is 

over 60% of grnde 7 , over 75 % of arade 8 and over 90% 

of roth arane l eve l t each E: rs shmled a positive fee lina 

towarfs the ooinion . The mean scores are 3.67 , 3.93 

and •. 16 for arade 7 , 8 and both arade l eve l teachers 

respectively. As the r es2archer obse r v ed a n n i'l.S the 

teachers aaree il the overall conte nt of the programme 

is educa tional and e nte rt a inina . 

In item 14 , the t e'lchers lI<'ere asked <,.bout the 

d irectne ss and simnlic i ty of the orogrnmme. 46 . 93% , 

60. 37 % and 58.33 % of gri'l.de 7, R a nd both arade lEve l 

teachers a qreed with the opini.on. The meiln scores a r e 

3.59 f or arade 7, 3 .98 for q r ane 8 and 4 . 25 f or bo th 

qrao e l eve l teache rs . Thus, the attitude o f the 

t eachers showed a are a t tende ncy t o aqree a nd co~plete­

ly agree . The r e sel'lrcher o bse rved also the progr amme 

is (iirect, s imple and comprehens ible. No d i fficu lty 

was observed from the teache rs or the students . 

In item 1 <;, th e r esponr1.e nts were MFlde t o react 

t o the "ninio n "The purpo s ~' of the prog ramme is t o 

provide a richer linquistic exner i ~n ce than tha t of 

the text~n0k . · To this statement. nO.Rl % the teachers 
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in arade 7, 34. 54 % the t eachers in arade 8 and 58 . 33 % 

of b0th orane level teachers a?reed with the opinion. 

The ot he r , 22.44% , 27.7.7 % anc 8.33% of both grade level 

tea che rs completely aareed with the oninion respectively. 

The mean scores are 3 . 57 for grade 7, 3.65 for grade 8 

and 3 . 66 fo r both orade level teachers. The responses 

have shown a tendency to aqreement . However , 16.32% 

o f grade 7. 23.61 % of arade 8 and ~.33 % o f both grade 

level t eache r s have sh""m a nega tive ilttitude towards 

the opin i on. The r e ason that they aave in their com·' 

ments the ·listenina comnrehension paSS'Olaes, songs, 

dialoaue s and poems did not have any relati0n with the 

syllabus. So they r e comme nded that the above points 

be revised in such a way as t o have a relation with 

the syllabu s . 

Concernino it<2111 29, the t ea che rs Hc,l r e asked 

whether th8 stui!ents like the Enalish by TV . pn')(:!rilmrne 

0r not . 69.18 %, 65. 4 5% and 50% 0f a r ade 7, 8 and both 

Grade l evel t eachers have comple tely aareed with the 

opinion r espective l y and the other 24.4P % 0f grade 7 , 

25.45 ' o f arads Rand 41 .66 % of both nrade level 

t eachers ilareed \<,i th th,.' opinion. The mean scores ilre 

1 .61 for crane 7. ~.5~ for grade 1 and 4 .4 1 fo r both 

arade l eve l teachers. 

The r esponses nf the teachers have shnwn a greater 

tendency t o c<"'mnletely agre e , ]l.s the researcheer 

observed, the s tudent s 1 ike d t!l@ /jr.>nr- very l"uch .. an d the 

topics were very inte r e sting , ~ttractive , entertaininq, 

e duca t ional . ~ t c, 



In item 30 , the r e s pon dents were made to re a ct 

to the idea whether the students aain from the proqram-

me or not. 46.93% ~f arade 7 . 60% of orade Rand 

33.33% of both orade level teachers have completely 

agreed with the opinion and the other 42.R5%, 34.54% 

and 58 . 33% of arade 7, R and both orade l evel res -

pondents a'1reec1 with the o pinion and with o nly a few 

respondents with a neaative attitude . The mean s c o r es 

leve l teachers resn.ectively . Thus, the teachers have 

sho~m areilter tendency towarc.s completely aare e because 

the procrrilmmes arc planned and presented c o ·- operat.ively 

by skilled persons. The t e achers iloreed also that TV. 

lessons ~ay be sunerior t o classroom instructio~. Since 

there are different activitie s like nrills, sonss, listen-

ina comprehension passaoes ; students may '1ain from the 

pro~ramme due to these activities. Educational TV. 

proorammes remer1Y alsr) n oor quality t '!achj.nC1. 

Table 5A Summar v of Teachers ' F0sponses 

towa rds Prn~ramme 

- ---------------- ----.------.- ----r 
Resp~mses ___ ~ .--i 

1 Disaqree& 
Comnletely a a reel ~ t ~ 1 t 1 

d
· i po ~ure, como e e y 

an . aqree! ~. ' . ,.1Saqree 
Grades 

_ .. - .-_. _ .... __ ._-, 

7 7 5% 11.22% 13 .78% 

I 
10.13% 7.84% 

7 and P.I 5 . 20% I 0.J4% I _____ --'1'--_________ -'-____ _ ____ _ . _ _ __ . _ _ .. _ . 

~ 2 .03% 

R6. il 6% 
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1';e i<1htc0 overall Mean <'f the Proqramme 

Grades Weiahted nverall mean 

7 3.R 9 

R 1. 09 

7 and R 3.96 

As can be inferred from the tahles above, the 

summary of mean (pe rce nt) o f the t eachers r esponses 

t o the prO'Tramme sh()~1ed a favourahle a ttitude t r:.wards 

aqreeme nt, i. e., ove r 75% in a ll a r ade leve l showed 

a positive attitude towa r ds the pr"<1ramme. This is 

more s o in case f'f crraCie 7 an:) R t eachers . By measure 

o f the weiahted overal l mean the respo ndents showed 

a tendency t o aareement but m()rc so in case of q rade 

R t eachers. 

4. 1 . 3 Te~chers ' at t ituoes t()wards the soners 

This nart is inte nded t o e xamine t eache rs ' attitudes 

towards s <'nas which include ei~ht items (items R, 18, 

19 , 20, 21, 22, 23 a nd 33 see appendixs61). 

In item R, the r es!)()ncients were asked whe ther the 

variety o f settino and s o n q s are e nte rtaininq a n d inter­

estinn o r n nt. 24.4R%, 54. 5 4% a nd R.33% of q r ade 7, A 

a nd b o th c:rar:e l e v e l t each ers c ompletely aoreed with 

the opinio n in that o rder. The o ther , 2 4 . 4R% o f gra~e 

7 , 36.36% of arad e 9 a n d 91.66t of both 'T r ade l e vel 

teachers a~reed with the op ini()n r e spectively . Only 
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a few respnnnents had iI nec;"tive attituce to.'ards the 

opinion. The mean SC0res are ~ .02 fnr a rane 7, 4.1'l 

for <1rade n "m'" !\ . Oil for both grade l eve l teachers . 

The mean scores inr'ieated that th~ resnondents shower'! , 

a tendency to cnmnletely agree an~ aCiree. The re-

searcher from the observation he made ilareec also with 

the responses of the teachers. The stunents were 

hichly motivated and interested by the presentation .. 
of the variety of settin~s ane sonaS in the nroqramme. I 

This statement correspondents to the ioea forwarded 

by Mr. Norman Pritcharn frem EMI-'.A. As Mr. Priteharr! 

says "Most nenrle, especia lly the younrr, 0njny singin0 , 

ann any lan0ua<1p activity invo lvina 8njoyment as well 

as learnina is a self-evinently qoocl thina." 

Recarclina item 1 n, the respc'llnents were asked 

",hether the soncrs are aPl'ealinq to the students or not. 

53.06 &, 42.2 7% ann 75% of qrade 7, R ann both a r5de 

level teachers aareed with the npin i on in that order. 

The other 38.77% of arane 7, 36.36% of nrade r- and 25% 

nf both a rane level t eachers comnletely aqreer'\ with 

the npini0n. Only a few respr·nren ts showed a neqative 

attitur'\e towarns the oninion. 'rho mean senres showed 

a " r eater tenr1.e ncy to completely i'l'1ree. :'or instance , 

4.26 Eo r 0rare 7, 4 .l ~ for ~ra~e nand 1.25 for both 

qra~e level teachers. As the research?r nbserved also, 

since the snnos are present~j in a st~ry form containin0. 

both the tnpic of the text a nd the structure, they are 

?ntertainin~ and a nnealinr, t o the students. 
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a few resprmdents had a neqative attitude tm"ards the 

oninion. The mean scores are ~. 02 for orade 7, 4.1 ~ 

f0r Grade f1 "nc ·1 .08 f0r both grade level t eachers. 

The mean scores in0icated that the r esnondents showed 

a tendency to comnletely agree an0 a0ree. The re­

searcher from the observation he mae.e arrreecl also with 

the r esponses of the teachers. The stunents were 

--hial11:}r I1fClt1 vat-e-d "me interested by-the presentation­

of the variety of settinrys anc son0S in the nrOGramme . 

This statement correspondents to the idea forwarded 

by Mr. Norman Pritchard frem EMI-'.A. "S Mr. Pritchard 

says "Most ncople , eSr)cc ially the Y0Un'1, p.njoy sing inn, 

ann any lannuaC"f' activity involvina (':njoyment as well 

as learninn is a self-Avidently none. thina. " 

Rea arcl in r item I n , the responnents were asked 

whe ther the sonos are Flm:>e al inq to the students or not. 

53.06 %, 42.27% anc1 75~; of cr r ac1e 7, (l anc~ both or~de 

level t eache r s anreeCl with the opinion in tha t o r der. 

The ot her 38.77 % of rrade 7 , 36 . 36 % of a r a0e nand 25% 

of both orar1 e leve l t e ache r s comr>le t e ly aqree'1 "lith 

the opininn. Only a few responrents showed a neqative 

atti tu'le towarr1s the onini0n . 'rhe mean sCl'res s howed 

a crreater t enc1.e ncy to completely iv,r ee. ?or instance , 

4.26 f or a r a0e 7 , 4.1 ~ f o r gr ade Rand 4.25 f or both 

qra0e leve l t e achers . As the research0r 0bserved a lso, 

since the S0na s are presentej in a st~ry form containina 

both the t ODic o f the text a nd the structure, they are 

entert aini na a nd a pnea linq t o the s tudents . 

, 



In item 19 , the res~onr.ents were asked whether 

the students l ea rn the son~s aft er only 2 or 3 r eneats . 

44.BOI , 27.~7 % and 25 % of g rade 7, 8 and both grade 

level teachers comnlete ly aqreed with the oninion in 

tha t o rde r and the othe r 34.6 9% of qrane 7 , 34. 54 % of 

arade 8 and 33.33 % o f both qrade level aareed with the 

opinion . The mean score s a r e 4. 06 f o r a rade 7 , 3.56 

for qr aae 8 and 3 . 41 f or both nr ade leve l t eachers. 

However, 14.281, 25 .45% and 25 % of arade 7 , A 

Rnd both arade level t eache r s-r.Tsa<'reec' wi th-the 

oninion in that order. The reasons they qave in theit 

comments - the sonr-s i n qrare 7 have two repeats only 

and in a rade ~ so~etime two or three rereats . So, it 

was not easy for the students t o l earn the tune and 

content of the sonas. Insteac' o f tWf) reneats it would 

be better to make at l east thr ee r eneats. The t eachers 

in their comments sua0es t e" th;'1.t the EMMA t o n r ovioe 

a taDe of s onr t o the schoo ls anc' to l enqthen the 

pr oqr amme t o 20 minutes s o as to ere t e noua h time t o 

prRctise the sonns. 

Re crarrUna item ;>0 , the t ea che rs were asked whether 

the stu('ents sj.nrr the son'1S a fter the '-'ronramme. 

34. 69% o f "rane 7, 30 . 90~ o f ara~e R and 16 .66 % of 

both qrad.e leve l t eache rs comrletelv a<'reeC' with the 

oninion and the other ~ 6.93 %, 36.36 % and ;>5 1 o f a r ade 

7, 8 anr' b0th "race leve l t eachers aCTref"r, with the 

on inion r e spe ctive ly . The me an scores ?lre 3 .::39 for 

0rade 7, 3. 65 f or 0rai'e 3 and 3.0n for both grade level 
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teachers . The teachers h~ve shown a tenGency t owards 

a0ree~ent. However, 6. 12 %, l A.l A% and l6 . 66~ o f grad e 

7 , f1 anrl both rrrade l e ve l t eachers have rlisaqreeo with 

the opinion an('. the r eason g iven is the same as that 

of item 19 ' s. 

Concerninn item 21, the resnonaents were aske~ t o 

react t o th'" comnrehensibility of the language (· f the 

s ona s . The areat maj ority of the resnonoent:s have 

shown a rr r eater tendency t owards comrletely agree ane 

aqree . For instance, 70.83% . 45.45 % and ~ 3 . 33 % o f ora~e 

7, 8 an~ both rrrade l eve l t eache rs have aoreer1 with 

the opinion resnective l y an·~' the 0ther. 20. 83% o f rr ra(1e 

7 , 41. <; 1% of qrar~e A t eachers comn l ete ly aqreec' with 

the or inirm . Only a fe~1 teachers f'isarrree(1 with the 

ooinion . The mean scores are 4.06, I) . 16 ana. 3. I) 3 f or 

grade 7 , ~ and both arade l eve l teachers. As the 

mean scores indicated and as the researcher observed, 

the lanrrua"e ("If the s ons s i s comprehensible an(1. to 

the l eve l o f. the students. 

Rerrar0.ina item 22 , the resf)onnents were asked 

whether the S O D.ITS being in the weste rn musica l mode 

is a hindrance. 35 . ~ l %. 40 %, and 50\\ of rrrades 7, 8 

and both aran.e level teachers r'!isaerreen with the 

opinion in that or der . The other l6.66 ~ of grade 7, 

16.36 \\ of a ra<".e ;; t eachers c omn l e tely d isarrreed with 

the opinirm. The mean scores a re 3.22, 3.32 and 3. 16 

for grane 7 and A and both gr ane l evel t eachers 

res~ectively . The attitude of the teachers showed a 
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teachers. The teachers h;,ve shnwn a tenc',ency t owards 

arrreewent. Hnwever, 6 . 12 %, l A.18% and 16 .6 6 ~ o f grade 

7 , R an~ both 0rade l eve l t eachers have ~isaqreed with 

the opinion anf.1. the reason given is the same as that 

o f itew 19 ' s. 

Concern inn itew 21, the resnonaents were asker to 

react t o the comnrehensibility of the language c'f the 

s oners. The erreat mal orrty (of the res1')AndentB- have. 

shown a <T r ei\ter tendency t owarr1s comn lete ly agree anc 

aqree . For insti\nce, 70. 83%, 45.45% and ~3. 33 % o f oracle 

7 , 8 an~ both <Trade leve l t eache rs have aoreed with 

the opinion resnectively enf the other, 20.83% o f nrade 

7 , 41. ~ l % of a r a rle A teachers comnletely aareed with 

the orininn. Only a few teachers t"isa<Treer with the 

(:>n inion. The mean scores a r e 4 .06, il .16 an". 3. I) 3 for 

grade 7 , q i\nn both arade leve l teachers. As the 

mean scores in(1icated a ni) a s the r e sea rcher observer'\, 

the lannuane nf the s ongs is compr e hensible ann to 

the l eve l o f the students. 

Re<Tard.ina item 22 , the resnonnents were asked 

whether the s onns being in the western musica l mode 

is a hinc'rance. 35 .~ 1 %, 40 %, and 50\\ of 'lrac',es7 , 8 

and both qrarl.e level teachers disarrreen wi th the 

opinion in that n rder. The othe r 16 . 66 ' of grade 7, 

16 .3 6\\ of a rafl.e :1 t eachers comnletely disarrreec1 with 

the opininn. The mean scores ;,re 3.22, 3 .32 and 3.16 

f or grar1e 7 and ~ and both g r ar1e l eve l t eachers 

resflectively. The attitude of the teachers shower! a 

T 
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qreat er tendency t o disa0reement. However, 29 . 16 % 

of crade 7, 2l. Rl % of ora~e A an~ 33.33 o f bo th grade 

l e vel teachers a0r~er with the orinion. 

Concern inn item 23, the respnn~ents reacted 

nenatively tn the ir'ea which says "Too much time is 

s nent on snnns." Fo r instance, 12.Q 5%, 42.2 7% a nd 

91.66% of oranes 7, R and both g rade level t eachers 

nisaqreed with the n~inion -in ch~t -oTder an4 the-other 

32.65 % of nrnde 7 , 25.45% of q r ace R comn l e tely d is ­

aareed with the opinion . However, 12.24% nf arade 7 

and 27.26% of ('Trade n (when comp lete l y aareed a nd 

an reed are a.-1d ec'l) sh0we" a favourable attitude t owards 

the oninion . Th e mean sco res are 3. Q l for Grade 7, 

3.5 8 for Grade Rand 3.Gl f o r both 0rade level teachers. 

Thus, the mean SC0res showe.-' that the teachers d isaC'"reed 

with the nnininn and on the contrary in t he ir comments 

asked for more time to be added for sonns. 

In item 33, the teache rs were aske(~ whether the 

student s sina the sonns n r not. 36.73 %, 16 . 36 % and 

251 o f o rade 7, 8 a no b0 th grade l e ve l t eachers c omp lete­

ly aareed with the opinion and the othe r 42 . 85% o f 

a rade 7 , 5H.I RI o f c rad e Rand 5 A. 33 % of both q r ade 

level teachers aareed with the 0p inion. The mean sco res 

are 3.93 f or qraGe 7, 3 . 72 f o r g race 8 end ~ .OO f o r 

both qrade level teachers . Thus , the a ttitude of the 

teachers shnwec a tendency to agr eement . 
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Table 6A Summary nf Teache rs ' Resnnnses 

T"",a rds S0nrrs 

Res]:'onses 

Com~letely agree Not Sure 
Grades an n. a qree 

7 >10025 % 9 .7 4% 

8 7 3 053% 7.72 % 

7 and I) 76.04 % 10 .41% 

Table6B tlJeirhter Overall Mean o f the Sonas 

I 
Disacrree & 
Comp l ete ly 

Disanree 

10001% 

1 8. 65 % 

13 . 55 % 

Grar!es Pei? hten Overall Mean 

7 3.91 

fl 3. Kl 

7 anr r, 3 . 71 

As can be ~educen fr om the tables above , the 

summary o f mean (ne rcent) o f the teachers responses 

t o the s nnas shnwec1 a favourable attitude t owards aaree-

ment . i .e., over 73 ~ in a ll grade l eve ls showed a 

positive a ttitude t owards the sonns. This is more so 

in c a s e of a r an.e 7 t eachers . By measure () f the weighted 

overall mean the r esrondents showed a tencency t o 

ar,reement but still m()re s o in case of nrade 7 teachers. 
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4.1.4 ~eachers' attitudes tcwards Drills 

This part i.s meant to exarni.ne teacher 's attitudes 

towards drills which incluoe ;; IX items (items 24, 25, 

26,27,28 CL'ld 32 see appendix SQ'1) • 

In item 24, the respond.ents \yere required to give 

their opinion on the cOJllprehensibility of the drills. 

44.89%, 37.72% and 50% of grades 7, 8 and both grade 

level teachers completely agreed with the oprnion 

re~pectively and the other, 32.65% of grade 7, 67 .2 7% 

of grade 8 and 50% of both grade level teachers agreed 

with the opinion. However , a few respondents have a 

negative attitude towards the opinion. The mean scores 

are 4.04 for qrade 7, 4.32 for grade 8 and 4.5 of 

both qrade l evel teachers . Thus, the t eachers responses 

showed a t e nupncy to completely agree and agree. As 

the researcher observed also the drills are comprehensible, 

interesting and at the level of the students. 

Item 25, "The drills are 'Jf value"the reactions of 

the teachers were as follows: 55.10%, 47.27% and 66.66% 

of grades 7, 8 and both grade level teachers agreed 

with the opinion respective ly and the other 30 . 61% of 

grade 7, 34.54% of grade 8 and 25% of both grade level 

teachers completely aareed with the opinion. The mean 

scores are 4.02, 4.05 and 4. 0R for grade 7, R and both 

qrade l evel teachers respectively. From the mean 

scores it is possible to infe r that the majority of 

t eachers hflve a favourable attitIJde towards the opinion. 

However , a few resnond ents disflgreed with the o~inion. 
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For instance, 6.1 2% of grade 7 , 7 . 27 % of qrade 8 and 

8.33% of both grade levels teacheradisaC"Tee0 .withthe(lPinion 

respectively. As the researcher observed,50% of the 

programmes he can state that the drills are of value, 

but there are only FIVE sentences to be practised in 

every proqramme of every grade ; so this ~oes not give 

enough practice for the students to mrtster the struc" 

tures . 'me n-umber 'of {j-ril~to be .I'...ractised has to 

be increased . 

The respondents .'ere r equired to <:five their 

opinions concerninq items 26 and 27, which state drills 

are part of the syllabus and activating the students. 

The respondents have sho.m a greater tendency towards 

completely agree and aqree. For exrtmple , in item 26, 

64 . 58%, ~ 5 .1 5 1 an~ 75 1 o f grades 7, 8 and both grade 

level teachers agreed vlith the oninion in that order 

and the other 27.08% of grade 7, 41 . 81% of grade 8 

and 25 % of both grade level teachers completely agreed 

with the opinion. The me an scores are 4 . 08, 4.23 and 

4.25 for grade 7, R and both grade level teachers 

respectively. In item ?7, 35.73% of grade 7 , 47.27% 

of grade R ann 16.66 % of both grade level complete l y 

agree r! ",ith the 0Pinion ann the other 46.93%, 38.16% 

and 66.66 % of arade 7, 8 and both qrade level agreed 

with the opinion. The me an scores are 4 .0~ f o r grade 

7 , 4. 27 for grade 8 and 3.91 f or b0th grade level 

teachers. In both items, the re are only a few 

t eachers with a ne~ative att i t ude . 
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As is indicated by the respnnses of the teachers 

and as was nbserved by the r e searche r drills are part 

o f the syllabus and are activa ting the students . In 

c0nnectinn with the stat ement drills activate the 

st~ents , Chris Farm (1983117) says n ••• they (drills) 

involve him/her deepe r in the programme and offer some 

take- away qene ra1isab1e 1anquaQe." 

Re spr>niHng tf"J anuthe r -sta-tement-, -NQ. 28-, which 
+ 

I 
refers tn the idea that nri11s are difficult for the 

stuoents. The ma i nrity of the teachers showed a great 

t e ndency t n disagreement. P0r ins tance , 44. 89% , 58.18% , I 
and 5P,.33~ nf grade 7 , 8 and bnth qrade l eve l teachers 

d isaqr eed with the opinion in tha t nrder. The other, 

1R.36% of g rade 7, 20% of grade B cr>mp1ete1y d isagreed 

with the opinion . The mean scnr es are 3.51 for grade 

7 , 3.72 fnr qrade q and 3.4 1 f or both grade level 

t eachers. As c om be inf',rreo from the mean scores 

and as the r e searcher obse r ved, drills are not difficult 

for the students. 

In item 32, the r e s ponoents were also asked 

whether the students do the nri11s 'J r not. 51.02%, 

67.27 % ;mc'! 75 '1; o f <1ra(~e 7 , ~ ann both grade level 

teachers a<1reed with the opinion in that or der and the 

other 12 . 24% nf qrade 7, 15 . 36% nf qrane g teachers 

completely aar eed with the opinion . However , 14 .2R % 

of ara~e 7 , 5.45 % of 0ra~e Rand 16.66% of both grade 

level teachers have cUsagreed with the Opinion . The 

mean scnres a re 3.61 for grade 7, 3.94 fnr grade A 
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and 3.5R for both orade level teachers. Thus, the 

resoonses of the teachers showed a tendency towards 

acrreement. But as the researcher observed 50% of the 

programmes of qrade 7 and l3 he can state that in grade 

7, prograrmnes 4, 5, 6 an0_ 7 and in qrade fl, programmes 

4 and 5 the TV. teacher does not give enouqh time for 

the students to answer the drills. That is, the TV. 

t each8r gi:Vp.s the answers_ immediatej,y before the 

students give an answer to the dri ll. So the students 

were simply r epeatinq the answers qiven by the TV . 

teacher. 

Table .1A Surrmary of Teachers' ResjX)nses TCIi'lards Drills 

I 
Response s 

Completely agreE 
Grades and agree 

7 

I 

71.33% 

R 65.15% 

7 and R 77.78% 
-

Not Sure 

f!.87% 

6.66% 

6.94% 

Dis 
Com 

agree & 
pletely 
gree Disa 

--
19 

28 

1 5 

.80% 

.19% 

.28%_--1 

Table--2li \Jeiqhted Overall Mean of the Drills 

Grades '\'leighted Overall Mean 1 
----------+------

7 

fl 

7 and R 

3.87 

4.0R 

3.95 

-----------'-----------------------

As can be deduced from the tables above, summary of 

mean (percent) of the teachers responses to drills showed 

a favourable attitude tmmrds agreement. i. e., over 

65 % in al l grade leve l showed a positive attitude towards 

d r ill s . 
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This is more so in case of arade 7 and R teachers. 

By me asure of the weighted ove rall mean the respondents 

showed a ten~ency to aareement but more so in case of 

grade R teachers. 

4.1.5 Teachers' Attitudes towards the Topics of the 

Enalish bv TV. Programme 

This part is intended to examine teachers' attitudes 

towards the topics which include FIVE - i terns (items 36, 37, 

38 , 39 and 42 see Apnendix~,-). 

In items 36 and 37, the respondents were asked whether 

the topics are of interest and are of educat i onal value. 

In item 36 , 67.34%, 50.90% and 50% of grade 7, 8 and both 

arade l eve l teachers have agreed with the opinion respec" 

tively. The other 30.61.% teachers of arade 7, 45.45% 

teachers of orRde Rand 33.13% of hath grade l evel teachers 

completely a~reed with the opinion. Only a fe;" responds 

have a neqative attitune. The mean scores are 4 . 26 for grade 

7 , 4.40 for arade 8 and 4.00 for both orade level teachers 

respectively. Thus, the attitudes of the teachers showed 

a areater tendency to completely agree and aaree. In i tem 

37 the teachers showed a greater tendency to complete l y 

agree , 65.30%, 47.<7% and 50% of grade 7, R and both grade 

level teachers aqreed with the opinion in that order and 

the other 34.69% of grade 7, 50.90% of ~rade Rand 4l.6h% 

of both ~rade level teachers have completely agreed with 

the opinion. The mean scores a re 4 . 3~, 4.49 and 4.33 for 

grade 7 , 8 and both ~rade l e vel teachers respectively. 

Thus, the t eachers r eactions indicated a favourable attitude 
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towards both items but it seems that grade 8 teachers a r e 

more in favour than ~rade 7 and grade 7 and 8 t eachers. 

, 
Conce rning item 38 the respondents were ask.ed whether 

the topics a r e of linguistic value or not . 65.30%, 50.90% 

ann 66.66% of both grade level teachers aareed with the 

opinion r espective ly an~ the othe r IB . 36% of grade 7, 30.90% 

of grade 8 nnd 25% of both grade level teachers completely 

agreed with the oninion. There were iJ m'J r-e-slYondents with 

a negative att itude. Th e mean scores are 3.95 , 1. 00 and 

4.08 for grade 7 , R fl.nd both grade level tea chers respecti ve-

ly . Thus, the C'.tr.itude of the teachers showed n great 

tendency to agreement. This finding supports the ideas of 

Tomalin (19119 : 2 ), ,.,ho says, "Te levisirm brings the outside world 

into the classroom. It qives the c l ass and teilche rs some -

things t o talk about, beyond the c0nfincs of the classroom. 

In this s e nse it c an he a pov/erful. stimulus t o communication 

in class,," 

In another statement . item 39, the r e s pond ents ;.'ere 

asked whether the topics serve as 1iste nina comprehension 

passages or not. 67.34% , 56 .36% and 58 . 33% o f grade 7 , 8 

and both grade level teachers agreed ",ith the oninion r espec-

tive l y and the othe r 7~.4A% of grade 7, 29.09% of grade A 

and 8.33 % of both grade level t eachers completely agr eed 

with t he opinion. The mei'ln Gcores i"re il .08 f or grade 7 , 

4.00 for grade 8 and 3.58 f or bot h grade level teachers . 

The attitude of the t eachers showed a great tendency t o 

ag r eement am'! the r esearcher a lso agreed VIi th the opinion. 

The quest i ons are usui'l.lly s e t in "dvance of the text and the 

students are instructed t o no t e down the answers as t hey 
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hear them. So, the- r Ase"" rchcr thought ; t WrtS a qooc1 

meth'Jd of' devel(1)inq the l istenina c0mprehension o f the 

students. 

In item 42, the respondents '~ere made to r eact t o 

"The topics are t oo difficult for the students. " The 

t eachers have shown a greater tendency to disagreement. 

For instrtnce, 61.22 %, 60% and 50% of qrades 7 , 8 and both 

arade l evel disarrreed I<Jith the opin i on respectively. 

However, a few respondents agre ed with the opinion. Por 

instance, 1 6 . ];rrof araCle 7 ,7.27% dgrrtde " and 16.66% 

of both qri'lde levei tea chers aar eeH to the opinion. The 

mean scores are 3.~~, 3 .0 and <. 5 of crade 7 , 8 and hoth 

grade level t eachers. As the researcher observed also 

the t opics o f the English by TV. prO(frrtJ11J11e are not 

~ifficult f~r the stu~Ents. Conversely , they are at the 

level c·f the stu".ents an~ he c id not observe any diff icul ty 

in comprehenc1ina, 

Table SA Summary of Te achers ' Responses 

Towarrls T0pics 

Respo nses 

COJTIPle t e l y aaree No t Sure 
Gr a.des Olnc a(]-ree 

7 79 . 1B% 4.4R% 

11 74.91% 6.90% 

7 ilnd A 70 .00% fl .33 % 

Table 8B r'/8iahted Overall Mean nf the Topics 

Dlsagrec & 

Completely 
Disagree 

16.34% 

18 . 19 % 

21.67% 

Grades Weicrhtec1 Overall Mean / 

7 

B 

7 and ~ 

<1.02 

4 .09 

3.69 
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As can b", inferrer1 rr0m the, ti'lhles ab(we, a summary of 

the mean (oercent) of the t eachers ' responses t o the t 0pics 

sh0wed a favourable att itude t O"lards aqreeJTlent. Le ., ove r 

70% in a ll a race l eve ls showed a positive attitude towaros 

. the t opics . This is more Sf) in case of (! rade 7 t eache rs. 

By measure of the weiCThteo 0vercd .l mean the r e sDon(1ents shower1. 

a t e ndency to aareement but more so in case of a rade 8 

teachers. 

• i. l • G TEiache rs ' Attitu<1es t flwilr:1 S the VQcabularv a nd 

the l evel o f lanauaae 

~his part examines the vocabula ry an r1 the leve l of 

lana uilae of the Ena lish b:( TV. pr ocr ramme which includes THREE 

iteJTls (items 3, 4 '1:1(1 17). 

The resDnn~ents in item 3, were milde t0 reilct to "I t ' s 

bac' that som", \:o:.:· 's are beyonr; the puni ls ' comprehens i on ." 

The respom'ants La-re sho.m tende'1cy tn BnreeJTlent. 42.85%, 

~3.G3% an~ B.33% nf both "rade level teachers anreer1 with 

the opinion a nc' the 0ther 26.59% of 0ra<'le 7, 21.80% of 

ara(!e Ii f nG 33.33 % n f both crrar',e level t eachers completely 

a(Treed \lith the npinion. H()wever , 20.~0% , 11 .5 4% and 25 % 

of CTrace 7 , 8 an<'l b0th (Trade l e ve l disanreed with the opinion 

r esnective ly. The mean sc()re s a-a 2.97 for nrade 7, 3.5 f or 

0ril0.", :) an'" 3.00 for b0th fi r C'.0e level teachers. 

In item 4 which strttes "It 's Cf01)0 that S0me wor 0.s are 

beV0n~ pup ils ' comprehensi0n" . The resD0nnents have shown 

"reater t encency to <'l isnareement . 10 . 81%, 39.21 % and 33.33 % 

of " r F.lc',e 7, 8 F.lnc both r r acle l eve l teachers r'.isaCTreeC! with 

t he opin i c-.n in that or oel ,'mrl the other, 26.53 % 0f 9ra~e 7, 

19 . nO'l; o f rrr"loe P and 33.33% o f both 0ra(le level teachers 
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completely "lisaqree(l with the oninion . However, some 

responce nts f"vourer the o[' ininn . For ins ti'.nce, 1 4.28% , 

31.37% ani! 25% o f nrade 7 8 3nG bo th nrar.e l e ve l teachers 

i'\rtreea .·ith the onini0n in that 0rccr ann the reasons 

they gave in the c omment part was that if the v,-,cabula ry 

is above the l eve l of the stuc'ents it will be il challen'Je 

for the teacher ann the students. The mea n scores are 

2.4U-;-2-:-S-6 an<'1 7..25 f"0r -g r a-r"e "1, 8 il:nr'l b0th err-ade level 

teachers respectively. 

Concernin0 item 17, the resnonoents "Jere asked to 

r eact tn the i r1ea "Kecpinq the level of lanrtuaqe in the 

progr ammes hiqh nrovi "'e s stu(l ent s with a challencre that 

stimulates l earning . " 39.5B ~ . 25.~5% a nn 50% of nrace 

7, r. a nc both q raoe leve l t eachers comnletely a g ree<'1 

with the C'lpinion reSJ:l8ctively and the other - 37.50% ,..,f nrace 7 r 

40 % o f n r ar"e R an<'1 20% o f both a r ade level teachers aareed 

with the opinion. Only a few reS1X'II1Cents il isaqreecl. with 

the opinion. The mean scores are 4 .04 of rjra~le 7,3.72 of 

C1rade r, ann 3.41 o f both qrane leve l t eachers . From the 

r e sponses nf the t eacheE it can be infe rred thil t the 

teachers have shown a t e ndency t o anreement . 

----+-
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Table 9A Summary of Teachers' Responses Towards 

Vocabulary ann r,eve10f LRn<1uaqe 

-

I nesPolses 

s ure ' 
DisRc;ree & 

Crmnletely a'~iree Nnt Comnletely 
Graoes ano aoree Disaqree 

7 56.85" 10.RR% 32 .27% 
l' 55.28 % 11 .80% 32.92 % 

7 ann f1 44. 12 % 11.1 H <14.77'1< 

Table 9B Weiahten Overall Mean o f the Vocabulary 

ann Leve l of the Language 

GrR(les t"ei.Jhted Overall Mean I 
7 3 .13 

n 3 . 26 

7 an" ~ 2.118 " 

~ 
I , 

I 

The followinCl summary is ma~e from the tables above ~ 

The mean (percent) of the te;, che r s' r E'snrmse s t o the 

vocabuli'lry an,l level n f the lanqu8Cle shnweo an artreement 

but l es s in case nf ~rooes 7 Rne ~ teachers. By measure 

of the we icrhteC! 0ver al l mean the r esT'rm'ents sho~le''\ an 

aoreeme nt but still less in case of oraoes 7 Rnf1 8 teachers. 

4.1.7 Teachers Attitudes towar~s Timin; and Preoaration 

This pa rt is inte nder" t o e xamine t E.achers' attitudes 

toward s timina ano t eachers T'repar a tion which includes three 

items (items 7, 12 and 13) . 

The responr.ents, in i t em 7 , we re asked t o r eact t o 

the opinion which states "The :.,roqramme c overs so much in 

15 minutes thRt it is difficult f or the stu0ents to foll ow." 
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The c:<reat majority of the teachers have a favourable attitude 

towards the opinion . For instance , 46.80%, 31.4fl.% and 33.33% 

of grade 7, r. and both arade level teachers completely agreed 

with the opinion respectively. The other, 42.55% of grade 

7, 35.18% of grade 8 and 33.33% of both orades teachers 

agreed with the oninion. Only a few respondents have a 

negative attitude. The mean scores sho.' low disagreement. 

For example 1.BO for grade 7, 2.46 for qrade 8 and 2.41 

for both grade levels. Thus , the majority of the teachers 

agreed with the opinion . From the comments given by the 

teachers and as the researcher observe ";. , 15 minutes program­

me is very short for the students to answer the listenina 

comprehension , to do the drills an d to master the songs . 

In item 12 and 13, th,· teachers .'ere asked about pre 

and post TV . acti vitiC!s. The r espond.ents s\'!owed a tendency 

to agreement . For exanple, in item 12, 48.97%, 34.54% , and 

33.33% of grade 7, B and hath grade l e vel teachers agreed 

to the opinion in that order and the other, 24.48% of 

grade 7, 21.81% of arade Rand n. 33% of both arade level 

teachers completely aareed "'ith the opinion. The mean 

scores are 3.69, 3.45 and 3.16 of grade 7, 8 and hoth 

grade level teachers f@.!lwctively. However, a few te'ichers disaareed 

with the opinion. Por exal'1.nle, ''- 16% of gradE.' 7 , 14.54% 

of grade 8 and 33.33% of both grads l eve l t eachers dis -

agreed with the opinion. The reason they aave ,,'as that they 

could not prepare for 15 rninut~ s for the prooramme because 

5 ~inutes was lost to take the students to the TV. room 

and aqain 5 minutes was lost when the students returne d to 
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the ir classes and they also said since they did not have 

the teacher's guide they could not Dre]:lare the students 

for the programme. 

In item 13 , 46.93% of arade 7 , 38.1A% of grade 8 and 

66.h6% of both grane _ ... ~ ......... "i .... "'-'" . ~ 

and the other 20.40%, 27.?7% and 8.33% of grade 7, Rand 

both grade level teache rs completely agreed with the opinion 

respectively. However, there are a few respondents wi th 

a negative attitude. For example, 14.28% of grade 7, 16 . 36% 

of grade 8 and 16 .66% of both grade l evel disagreed with the 

opinion and the reasons they qave were similar to those of 

item 12. The mean scores are 3,61 for arade 7, 3.61 for 

grade 8 and 3.66 of bot h grade level teachers. 

Table 

Table 

Summary of Teachers' Responses Towards 

Timing, Preparation and Consolidation 

--_ .... _-- - ---------------- ---------------- --------

7 

Response s 
Di sagr ee & 

COlTIoletely aaree j\jo·t Sure Compl e t ely 
Grades and agree 

7 76.55 % 7 .4 8% 

'l 62.AO% 10.90% 

and R 61.11% 11.11% 

Weighted Overall Mean of Timina, 

Ppsparatinn and Consolidation 

Grades I·Jeighted Over il ll 
-

7 3.03 

8 3 . 17 

'7 and 8 3. 07 

Disagr ee 

15.97% 

26.30 % 

27.78% 

[<lean 
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The following surnrnRry is made from the above tables' 

The mean (percent) of the teaclwrs' responses to the timing, 

prenarRtion and consolidaticn showed a favourable attitude 

to\oJards acrreement. i. e., over 61% in all <Trade levels 

shmled a positive attitude towards the opin i ons. This is 

more so in case of grade 7 teachers. By measure of the 

weighted overall mean the respondents showed a t endency 

Teachers ' Attitudes Towards the Methodology 

used in the Enlgish by TV. Programme 

This part is meant t ~) examine teachers' attitudes 

towards the methodo10oy used in the English by TV . Programme 

and comprises three items (items 9, 11, and 43). 

Item 9 that soecifically asked a.bout the effecti'Jeness 

of the Enolish by TV . Programme teachincr methodology, 47.91% 

of grilde 7 teachers c0mpletely a~reed and agreed. HO ... lever, 

this item was not similarly rated by grade il teachers in 

which those who completely agreed were by 10.91% more than 

those 'Iho a.greed. Consideration of t eachers who teach 

both grade level r evealed that 66.66% of them agreed. 

This showed that the respondents had oifferences in deciding 

to agree or completely agree. The finding indicated that 

the a ttitude of quite the majority of the respondents 

showed a tendency t o completely agree. There were only 

a few respondents with a negative attitude. The mean 

scores are 4.43 for ~rade 7 , 4.50 for grade Rand 4.33 

f or both ~rade l evel teachers . As the researcher observed 

als0 the meth0dology of the Enqlish by TV proqramme ... ,as 

---+ 
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very helpful fnr the teachers . The teachers were using 

mo re drills, sonas, dialoGues and ther~ wa s more student 

talk aft e r TV . 

Item 11 tha t refers t o the re l e vance of contexts and 

situations used in the TV. programme, respondents h a v e 

shown g r eat e r t e nde ncy t owards agr eement . For insta nce, 

15.18%, 45.4 5 % a nd 75% o f grade 7, A a nd both nrade l e vel 

t eacn e rs aareed with the opin i on in that o rder and the 

o ther 24.48% o f arade 7 , 36.36 % of qrade A a nd 16 .66% o f 

beth grade l evel teac hers c ompletely aoreed w·ith the opinion. 

Only a few r~sponr1." nts in a ll cases showed a negative 

attitude towards the opinion. The mean sc~res are 3.97, 

4.03 and G. OR for nrade 7, 3 and both nrade l e ve l teachers. 

Hence, as can he seen from the teachers ' r esponses 

the teachers seen to have a favourable attitude t owards 

the c ontexts and situations used in the Eng lish b y TV. 

ProGr a mme. 

The resprmdents in ite m 43, were asked whether the 

programme made them chanr;e t.h;; ir t eachinG mcthn<l. o r n o t . 

46.931. 38 .18% a nd 4 1.66 ~ o f ~rade 7 , 8 and both ~rade 

level teache rs aareed with the o p inion in that order and 

the o ther 11.2n% of a rade 7 , 21 .8 1% of r; r ade A a ne 8 .33 % 

0 f b o th g rade l eve l t eacher.s c omp l e t e l y a'1 r eec with the 

opinion. The mean scores are 3 .4 6 f o r nra r1 e 7 , 3.49 for 

Grade Band 3.25 o f bo th arafe leve l teachers. Thus , t he 

attitu~e 0 f t eachers showe~ a t e nGe n cy t owards aor eement. 

However, some resp0nrler>.t:s '~ isacree(~. F0r instance , 

20. 10 1, 18.18% ~nd 33.33q o f arade 7, R and both g rade level 

1 



te'lchers disagreed ¥lith ~ opini-:>no The reasons that 

were aiven by them in the comment part was that there were 

4 periods of Enqlish in a week and 1 periori was used for 

the TV 0 programme 0 So the teachers 'Nere remaining \~i th 

3 periods and they had a lot of portions to cover (their 

textbook) 0 So they did not use much drills, songs, 

dialogues, etco 

Table llA Summary of Teachers' Responses Towards 

the I~ethodology used in the English by 

TVo Programme 

Reseons, s 
Disagree & 

Comp l e t ely agree Not Sure Completely 
Grades and agree Disagree 

7 7903R % 7 06 5 % 12 097% 

8 711008 % 5 093% 15 099 % 

7 and 8 77008 % 14 05R % 8 034% 

Table lIB Weighted Overall Mean o f Methodology 

Grades 

7 

8 

7 and 8 

t<'eighted Overall Mean 

As can be inferred from the tables above, summary of 

the mean (percent) of the teachers' responses to the 

methodology shoT;led a favourable attitude towards aqree -

ment , that is, over 77% in all grade levels showed a positive 

attitude towards the opinion 0 This is more so in case of 

grade 7 t eacherso By measure of the WEighted overall 

mean the respondents showed a t e ndency to agreement but 

more so in case of grade R. 
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4.1. 9 'I'eachers ' Attitude 'I'owards the Teachers' Guide 'I'ext 

This part is inte nded to examine teachers' attitudes 

towards the t eachers ' guide t ext and comprised Tt-JO items 

(items 34 and 35) . 

In item 34 and 35, the t eachers were asked about the 

content and comprehensibility of the teachers ' guide text. 

~n item 3.4-,-33 ~3 3 % , -2O"'.l1.%_"tnxL~fi.. 66LoL grade 7 , Band 

both ~rade level teachers complete ly agreed with the opinion 

r e spectively and the other, 56.25 % of grade 7 , 53 . 70% of 

grade Band 75 % of both grede l evel teachers agreed with 

the opinion. HOI.'ever , there are only a few respondents 

with a neqative idea. The mean scores are 4.11 for gr ade 

7, 3.B for qrade Rand 4. 08 f or both grad e l evel teachers. 

Thus , the responses of th,~ teachers showed a great tendency 

towards agreement . The teachers r esponse s may be supported 

by Schramme (1977 : 173 ) ideas "TV. is ha rdly a s e lf­

sufficient instructional t oo l . It needs teachers ' gUides , 

study materials for students , and 1\11 the othe r tools of 

instruction that a live classroom needs . " 

In item 35, concerning comprehens i bi li ty 50% of grade 

7, 47.16 % o f qrade B and /.5% of both qrade l e vel teachers 

complet ely agreed vii th the opinion and the other, 41. 50%, 

47.87'1i ano (;6.66 % of b()th grade l e vel teachers agreed vlith 

the opini('h in that orde r . Only a few r e spondents had 

a negative atti tu0e . The mean scores a re .1. 47 f or arade 

7 , 4 . 33 for grade Band 4.08 f or both grade l eve l teachers. 

Thus , it seems that the a ttitudes of the t eachers 

have shown a great tendency to completely agree. 
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~ccordinq t o the r e searcher ' s obse rvations, the 

Teacher ' s Guide was comple t e l y neccessary t o the teache r . 

Volithout it he or she could no t ,carry the pr e , dur i ng and 

post TV. activit ies because the tea che r ' s guide includes 

a number of suaqes t i ons f or follow- un drills , game s , 

discussions and other activitie s. 

Tablel/~ Summa r y of Teachers' Responses Towards 

the Teache r ' s Guide Text 

Re s ponse s 
Disagree & 

Complet e ly agree Nr, t Sur e Completely 
Grades and agr e e 

-
7 93 07.6 % 3 . 0 6% 

8 81.31% 10 . 90% 

7 and R 91. 67% 4 . 16 % 

Table l2B We iqhted Ove r a l l Me an of the 

Teacher ' s Guide Text 

Gr ades t~e i'Thted Over a ll 

7 1). 30 

8 4. 07 

7 a nd R 4 . 08 

Disagree 

3. 6fl'l; 

7 . 7915 

4. 17'1; 

Mean I -

The fo llowina summa ry is made f r om t he above tab l es : 

The mean (percent) o f the teache r 's r esnonse s t o t he 

teache r ' s guide t ext , s howed a favourable attitude t owards 

complete l y aaree and agr ee i .e ., over 81% in all grade 

leve l showed a pos i tive attitude tO~/ards the opinion. 

Th i s is mor e s o in the case o f oracle 7 t e ache rs . By me~sure 

o f the we i ohte d oven\ll mean the r e spondents showed a 

tende ncy t o c omp l e t e l y a~reE and aaree but still mor e s o 

in the c a se of orade 7. 
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4.1.10 Teachers' Attitude Towards the Use () f Native Speakers 

This part is intended t o examine the use o f native 

speakers in the proqramme and includes two items (items 

10 and 16). 

In item 10 the teachers vlere made to react t o 

"Students acquire better pronunciation if the programme is 

presented by native speakers," 51.02 %, 38.18% and 41 .6 61 

of grade 7, 8 and both grade level teachers completely 

aqreed with the opinion in that order an0 the other 14.28% 

of srade 7, 10% of Grade 8 and 33.33~ of both grade levels 

agreed with the o9inion. 

The mean scrres are 3.89 for Grade 7 , 3.85 for qrane 

8 and 3,83 for both qrade leve l teachers . Thus, the 

teachers have a favourable attitude tnwards the opinion 

with only a few respondents \-li th i' neaative idea . 

Concern ina item 16, teachers were mad e to react to 

the idea of native speakers afsistinq the proqramme, 

44.89% o f arade 7, 52.72% of grade 8 and 16.66 % o f both 

qrade level teachers completely aoreed with the opinion. 

The other 44 .R9%, 25-4~ %. 66.66% of arade 7, 8 and both 

grade l evel teachers i'l 'J reed with the npinion. \<lith only 

a few respondents with a neqative attitune . The mean 

scores are 4.30 for arade 7 , 4. 09 for qrade 8 and 3 .8 3 

for both qrade level t eachers. Thus, it seems that the 

atti tude o f thE' teachers shr.-wecl a tendency t ·') comple tely 

agree anC'. aaree. 
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Table 13A Swnma ry o f Teache r s' Responses Tnwar d s 

the Us e of Native Speake rs 

RespcnS8S 
Disagree & 

C0mple t e ly a c.;r ee Not 
I 

Sure Comple tely 
Grades ano 2.gr ee DisaCj ree 

7 77.55% 10.20% 12.25% 

!l 78 . 10% 3. n3 !/; 18 .27% 

7 ano A 79.-1H Q-% -20~. a3~-

Table l3B We i0,hted Overa ll Mean of the Use o f 

Nati ve Speakers. 

Gri'lnes He i aht en Ove r a ll r,1ean I 

7 4 . 0 9 

R 3.97 

7 ann R I 3 .R3 

As can be inferrec'! f r om ·the tables abrwe : The mean 

(percent ) o f the t e ache rs ' responses to the use o f native 

speakers, showeli a fav')urllble attitude towar~,s agreement . 

Le. over 77 % in all <Tr a de; leve ls sh·:lwe d 01 positive a ttitude 

t owards the opinion . This is mor e S0 in case of both r:rrade 

l evel teache rs. By rn.ei'\sure of the wein;,ted 0ver1l11 mean 

the respondents shnweli a tendency to acr eement but more 

so ir. C] rade 7. 

4.1.11 Teachers Attitude TowarGs the pre-set questions 

ann note-takin~ practice o f the Drnq ramme 

This cart is me 'lnt t o e xamine tea chers' a tt i tude s t o-

wards the pre-set que s t i ons lln0 nnt e - t ak inc; nr 2.ctice whic h 

i nc l udes two i t ems (items 40 and ~ l) . 

I-
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In item 40, the teachers were made to react t o the 

inea "The pre-set questions in the nr00ramme serve their 

purpose of f0cusino the stuc:ents attention." 2 fl. 57%, 

36.36% an~ 9.09 % of nrade 7, 8 and both grade level teachers 

comple tely aareen with the opinion in that or~er and the 

othe r 59.18 % of nra~e 7, 56.36 % J f qrade 8 anA 72.72 % of 

both a r ade level teachers agreed with the opin i on. The 

mean scores are 4. 14 for nrace 7, 4.23 for qrade 8 and 

3.80 for both gr ade level teachers. Thus, the attitude 

of the teachers sn0vled a t " ndency to comnletely ac;ree ann 

agree. As the researcher observed a lso the pre-set 

questions enable the students t o follow the listening 

comprehension passaae thorouc;hly . 

Responr'linn to another statment, No. 41 , the respondents 

were asked whether the note- takina pract ice was of value 

t o the stucents. The resnon;'en::s shQwen a qreater t endency 

t o aqreement. Fnr ex?mp l e, 58.33% 0f '1racle 7 , 50.90% of 

orade B an~ 66.66 ~ rf both qrade level teachers agreed with 

the opini0n. There EI re Qnly <l few resl'Qncents with a 

nerrative attitude. The mean scores are 3.81 for grade 7, 

4.09 for c; r ac1e (l and 3.66 f ,'1: b:)th rr rade l eve l teachers. 

Table 14A Summary of 'renchers R')sponses Towar ds 

the Use o f Pre-set Quest i ons and 
Note·-taki nn nrClctice of the Proqramme 

ResT'c,nses 
Disa0,ree & 

Ccmnletely acrr e (2 Not Sure Comp l e tely 
Grfldes an(l agree Disagree 

-
7 78.77% 11.64 '0 9 0 59% 

il P-6. 6n 6.80% 6.53 % 
7 and R 71.D~ 5.50" 23 .02% 

I 
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Table 14B Weiqhte0 Overall "'Iciln o f: the Teacher IS 

Guine Text 

---------,--------------------~ 
Gra0es We iqhte~ Overall 11ean 

7 3.97 

n 4.16 

7 and 8 3.73 

As can be 0enuce~ from the tables above, the summary 

0 f mean (percent) of the t eachers responses to the use of 

nre- set questinns an.cLno t e"t akin9---PIactice shewed- a favour 

able ilttituc' e toward s aGreement i.e. over 71 \\ in a ll grade 

levels showe,~ a positive attitude towarc1s the opinion. 

This is more s o in case of C.race 8 teachers. By measure 

of the weightec ove rall mC3.n the r esDondents showed a 

tendency t o a~reement but still more so in case o f grar'\e 

8 teachers . 

" Table~ The Ove rall A~nroval Ratin0 

.. 

1. Teacher's Guide 

? Pro(' ramme 

3. Note-takin(J; answer 

anc1 ques t icms 

4. Native Speakers 

5 . r~eth8('l() locy 

6. Son<1s 

7. Tnoics 

8. Drill 

9. Timina and Prenarati()n 

10 . Vocabulary an.:] l eve l 

0f the li'lnquage 

The Overall Appr ova l 
Ratincr ...... ............. 0 .. .. 

88.75% 

81.16% 

78.95% 

78 . 2n 

78. 18% 

76.64 't 

74.70% 

71.1)2 % 

66 .fl 2% 

52.08% 

The Overall aD~roval rating inclu0es comnletely agree and 
a c: r e f:::. 
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As can be observed from table , the overall approva l 

rating being calculated a s nearly 75%. The approval rating 

is higher for t eacher i s guide , procp:arnme, not-taking , answer 

and question, native speakers , methodoloay, songs and topics. 

On the other hand, drill , timing and oreparation , and 

vocabulary a nd level of the language show a value be low the 

approvE.l ratinq. On the \.hole the teachers have shown a 

- favourabre atti-tude tOYlards- the-Enalish _by TV. programmes 

entitled Let's Learn English and Enqlish for You . 

Table~ Teachers' Response s to 'Yes' or ' No' 

Questions. 

- ' Yes ' Responses 

Questions Grade Grade Grade 
45 , 46, 47 , 48 7 8 7 and 8 

Possession of 

Teacher's auide 79.59% 80% 75% 

Reading 

Teacher' s guide 81. 63% Rl.Bl% 83 . 33% 

Use of 

Teacher ' s guide 75.51% 85.45% 91. 66% 

Participa tion 

in songs and 

drills 77 . 55% 74.54% 75% 

The above table is base d on the q uestions vlhich have 

two possible answers 'Yes ' or ' No' . As can be inferred 

from the above table, the ma jorit y of the t eachers possess, 

read, use the teachers' guides and partiCipat ed in the 

song s a nd d rills with the ir s tudents. Howeve r , nearly 
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20% of the teachers of qrade 7, 20% of the teache rs of 

q rRde Rand 25% of both grad8 level teachers did not 

possess the teacher's guide. It was observed that, the 

teachers without the teachers' guides could not prepare 

the students for the programne. As a r esult of that 

the students interest, motivation and ability to follow 

the lesson were very low. So, the teaching-learning 

process was affected. 
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4 . 2 The Obi e ctive of the Obse rvation 

The obiective s of the obse rvation y'ere to see ' 

1. v!hethe r the a ttitude of the teachers was positive or 

negative towards the English by TV. proararnme entitled 

Let's Learn En01ish and ~nqlish for vou ",hich is transmitted 

by EI-'}1A. 

2. The activities of the teachers before. during ano after 

TV. lessons. 

3. The activities of teachers and students together. 

4 . If the teachers have r e ally understood the methodoloay. 

5 . Whether the t e ache rs integrate the nroqramme with their 

teachinq or not. 

6 . If the schools use Educational TV. e ffectively. 

7 . Whe ther the En01ish by TV. nroqramme met its aims or not. 

'rhus , the obse rvation will help in decic'\i.nq whether 

the proqraInl'le ylill continue in its present form , or y,>111 

need improvement. 

Me thoc'\oloqy , Before makinq the actual observation the 

researcher took the follovling steps. First. the researcher 

contacted the directors of the FOUR schools understudy and 

gave to the r e searcher their schools TV. timetables. Then, 

he chose the sections and times that were convenient to him. 

Second , he prepared an observation checklist that enabled 

him to examine the teachers ' a ttitunes towards English by TV. 

and activities in the pre , durinq and after TV . lessons. 

Third, he studied the tea chers ' quides of ~rades 7 and A 

of 1st no and ? s eme ster. Th i s enabled him to see the 

t ea.cher s ' a nd students' 2lctivities dur inq the TV . s how a nd 

t o see whe ther t he nroqr~~e met i ts obj e ctives or not . 
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Regar~inq the s~mnlinq procedure of the observation 

and schools ohserven. and their TV. timetab18s(see page __ ). 

In order to ana lyze the attitudes of teachers a nd 

teachers ond students activities , Doff (19139), Allwright 

(19RA) , Flanders (1970) and Almaz Beine 's (19 89) observation 

checklist were taken into consider~tion and the r e searcher 

used qualitative observation. 

In the followinn, an attempt will be made, first , to 

discuss the contents of the English by TV. proqrarnmes 

Let ' s Lea rn Enqlish and gn'l"l-ish for Vou . Second , to a nalyze 

and discuss the attitude a nd activities (pre , during, and 

<lfter TV . l e ssons) o f the EIGHT Fnqlish teachers from the 

FOUR schools understudy in t e rms o f the points considered 

in the checklist a nd third , a c onclusion will b e give n 

r e gard i ng the obse rva tion . 

In the Fnqlish by TV . oro gral'll11c the r e are listeninq 

comprehension pass~C1es •• ith writinq ano speakinq/singinq 

and reading comnonents. The l i steninq comprehension passaqe 

is the basic ' text' part of the proaramme. There are 

interestinq passaqes like the story of Lucy, The Blue Nile, 

the Natio nal Museum , Traditional Nedicine 'KOSSO', Ethtopian 

Air Lines, etc. In order to attract the students listeninq/ 

watchinq ; questions are usually asked in advance by the 

TV. tea cher from the text , and this enables the students 

to foll C',.; the listenina c omp r e hension passaqe tho roughly. 

After the listeninq passage the TV. teacher asks questions 

and the students qive their r e sponse s and imme dia tely a 

c nrrect a nswer is qiven f 0 r correction by t he TV. t eache r. 
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The classroom t eacher af ter t he TV . lesson has to make his 

students write the answers in their exercise books . This i s 

a good method of teaching a foreign language and the teachers 

have to adopt the method because this is a well integrated 

format, that is, NOTE --TAKING skills which combine listening 

comprehension and writing. Later, answers at the end of 

the ' text' are oiven by the TV . teacher in • Caption , so 

that students add reading to the listenino and .,ritinq 

activities and by doing the se the skills are integrated. 

These an-swers can then - form the basis of a paragraph to be 

YJri tten as a follo"J-ul? exercise after the programme. 

From the text there are drills that serve as an active 

stimulus-response. The structure that is used several times 

in the drill is taken from the syllabuses of grade 7 and ~ . 

The drills are practised in such a .,ay that the TV . teacher 

asks questions and the s tudents and teachers answer the 

drill 'live' .,hile the y are 1tla.tching the programme. There 

are two chances for the students to respond. First, immediately 

after the stimulus and second immediately after the reinforce-

ment by the TV. teacher and the two chances are signalled by 

a question mark. 

Another interesting point is that the topic of the 

text and the structure a re combined in an educational song 

which is repeated two or three times. The songs tell a 

story and encouraqe the students to learn the vocabulary, 

structure and pronunciation. The sonqs are entertaininq 

and educational. As the r e s e archer observed 72 lessons and 

took eiqht video films of lessons, he can state that teachers 

and students sang the songs too ether and this gave life to 

the teachinq-le~rninq process. 
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The English by TV . ~rogramme is presented by a trained 

n a tive speake r , Mr. Norman Pritchard; trained EMMA (staff); 

f luent Ethiopian stunents. As the r e sea rcher observed . the 

conte nt a nd presentation of t he Ena lish by TV. lessons are 

muc h superior to classroom t eacher content a nd present3tion 

of the lesson so they are found to be attractive a nd a rouse 

t eachers' a nd stude nts ' interest . This seems to justify 

Schramm's idea (1977:8) "Educational TV. ass i sts e l e me nta r y 

school teachers in the fields where they are l east we ll 

prepared , for inexnerienced teachers to watch eXjJert t each ­

ing in t hei r own f ields. " Another point is that conte nt­

information a nd methodoloqy guidance f or each programme, 

toqether with a orecise definition of the proqramme objective 

are explained in the Teacher ' s Guide. As the researcher 

observed , the nrOqramm2S are not ef fective without the 

active part icipation of th e teacher. 

The t eacher and the students have to sinq the songs 

aft e n ·Jards because they are an important n a rt of the t opic 

a n d also in order to meet t he objectives o f the e ducational 

tele vision. 
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Results of Observation r e garding the attitudes of 

grad e 7 and 8 Enolish t eacher s t owards the English 

by TV . programme entitled Le t 's Learn Fnglish a nd 

English for You 

Case Study 1 , Rvaluation o f att itudes of grade 7 and 8 

English t eachers t owa rds the English by TV. 

programme at Menelik e l ementa r y and 

Junior secondary school 

A. Intr~duction 

Men e lik Elementary and Junior High School is a govern-

ment s choo l and is l ncated in Zone 4 . It i s the biggest 

school i n Zone 4 with a populat i on of 5738, from 3rd t o 8t h 

grade . Out of these, 703 r:! r e g rade 7 a nd 7 53 are grade 8 

students. The school ha s mo rning and a ftern 00n shifts. It 

has 4 English t e achers. The English teacher o f grade seven 

under stUDY has 17 years o f tea ching experience and 12+2 

qualificat i on and the English teache r of grade e ight under-

s tudy has 20 year s of teaching experience and 12+2 qualifica tion. 

The school has o ne TV. set that works , but i t is very old. 

The TV. set is in the staff r oom s o that the students have 

t o come there to watch the TV . programme. While the tea cher 

and the students we re viewing the programme some teachers' in 

the staff room were correct ing the exercise books o f their 

students o r p r eparing the i r l e sson nlans. 50, the presence 

of the t eache r s may affect s omehow the teaching- l earning 

process. The d irector c ontro ls the students, but a lways there 

a r e 4 o r 5 a bse ntees in e ach grade. 

Observation Findings 

Gr ade 7 

In a l l t he 10 programme s under s tudy o bse r ved a nd the 

video film watche d a nd a n a l y z e d , the c l a ssroom t eache r had 
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a ons itive a ttituo e tnwar~s tp~ Enrlish by TV. pr00ramrne. 

He mao.1? Gond nrena.rations t o meet the obi ective s () f the 

Bnqlish bv TV. nrwrr amme e ntitleil Let ' s Leii rn E~<;!)'':!:~b .. 

Since he han. a teacher ' s quide, he carried out pr e, durina 

anil after TV . activities. Before the TV. l ess on , the teacher 

e>repared the class for the ;->rnc'ramme hy writina rl.ifficult 

vocabulary, structure, soners r.r noelns , if any, on the black­

boardan4--he ex::>laine!L tbem t o the class. 

Durinq the nroc;ramme the teacher encou r aqed the students 

to do the ilrills, to sing the sonas and t o answer the auestion 

nn the listenina passaqe. The activities of the stuilents in 

roinn th'" "'rills " in answe rinrr the ouest i ons anl~. narticularly 

in sino inq the son0s was 0 00d . At the end of the lesson 

the t eache r consol ii1ate'~ the ] 'rorr r al'lffie hv (l ivinq exercises 

t n stufl ents concerninrr the l,"ss0n of the cay ",nr" by sinainq 

the s oners. 

As the r e searcher obseJ:'veC', the students learned well 

by the enr of the l e~sons due to the activity ant' interest 

o f the t eacher. 

Grade fl 

In 50% of the pnx rr,'liTJ,', 23 (10 lessnns nut o f 20 lessons) 

under 0bservation, the classroom t eacher c hrri ec1 out the nre, 

durinq anr'l ,",ost. TV. activities. But in two Dr ogrammes i. e. 

nrogrammes P and 10 the t eacher f"ilw' to carry the !,re, 

"!ur ina ann nost TV. activities. HO',.rever , in othe r i' r oqram­

mes the classr oom teacher perforroe~ the require0 a ctivities 

in the nr~, Gur in0 ~n0 ~ost TV. lessons. Before the prooram­

me he wrotp. thr ne G- _~ cu.J ':' .• '::.:. n l1 Clt; Of' r>n the blackboard and 
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he qave eXf'lanati rlns. Durine; the nroqraml'le the teacher 

encoura~e~ the stu~ents t o ~ o ~rills , t o sinq the sonas and 

t o a nswer questio ns on the liste ninn comprehensio n passaaes. 

The stu~ents' activit ies dur in0 the l e sson were excellent. 

The stu~ents l earn ed every thin0 by the en~ of the lesson 

i.e. the stu~ents wer e ab l e to co the drills, t o a nswer 

questio ns t o sinn th~ son0s. They wer e ab l e t o construct 

c orrect sentences usinn the ...:rt.r_uctures a nn vocabulary 

learned. 

The teacher cons0lidated the n roq ramme (lesso n) by 

qivinq exercises c oncerning the dav's l esson. 

Case Study 2 : Evaluation o f attitu~es of nra~e 7 and 

8 En~lish teachers t owards the Ennlish 

~ TV. nrgramme at Biherawi-Retemenqhist 

Elementary a n-1. Junior School. 

A. Intro~uction 

Biherawi-Betemenahist Elementnry a n c' Junio r Hiqh School 

is a governme nt school a n '.' is l o cated in Zone Four . It has 

nO 8 th a pOpula tion of 1591, from 3 t o . arane. Out o f the se 

271 a r e qrane 7 and 203 are g r ade 8 students . The school 

has two shift system a n n both Gr ade s under study a re in 

the afternoon shift. The schoo l has two Enrlish teachers 

one for each arade. The g r ade 7 t eacher has 14 years o f 

t eachinr, exnerience an~ 12+1 q ualif icat i o n , the q rade 8 

t eache r h as 2 1 years of teachinn exper i ence and 1 2+3 

qualification. The school has nne TV. s e t. The re is a 

separate television reom with well arranaed seats. There 
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is a care taker for the TV. set and the room . The TV. time­

table is strictly controlled by the dir.ector and is strictly 

followed by the teacher . No absence of students is seen 

and the teaching-- learning process qoes vlell in Biherawi-

13etemenghist. 

B. Observation Findings 

Grade 7 

The classroom teacher did not have the teacher ' s quide 

in any of the 10 proqrammes observed or filmed. As a result 

of this , the teache r could not carry the pre- TV . activities 

such a s writ inq on the blackboard difficult vocabulary, 

structures , sonas and po~ms if any. In other words , he 

(lid not prepare h i s stude nts in advance for the p rogramme . 

But dur ina the proqra~me the teacher's act i vity was excellent 

i .e. ' he wrote t he words of the s onas , structures, vocabulary 

and poems on the blackboard. Howe ver , the students had 

a problem in followina the TV . l e sson because the ir attention 

was directed durinq the programme by the activities of the 

teacher. As the rese arche r observed, the students "'ere poor 

in doing the nrills, singing the sonqs and ans\.,e ring the 

questions on listeninq compre he nsion . The participation of 

the students ViaS less "IS compared with the participation of 

Menelik students . 

After the TV. l e s son the t eache r consolidated the 

programme bv qivinq e xercises to students conce rning the 

l e sson of the day ano. by singinCf the sonqs. The students 

did not learn as Much as ' '''·:lS inte nded because the teacher 

did not h a v e t he t e ache r ' s a uide . As the res e arche r observed , 
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the classroom teacher had a positive Cl.ttitude towards the 

English by 'I'V. nroaramme and \1aS an active a nd imaginative 

teacher. 

Grade 8 

Since the teacher d i d not have the teacher 's guide he 

only partially fu lfilled the requirements needed in a ll the 

10 programmes under s tudy. The teilcher could not write the 

difficult vocabulary, structure, sonqs , ilnd poems on the 

blackboard befor e the prograInroe so it I"leant that he d id not 

prepare the class for it. HO"ivevp.r , during the programme he 

wrote f rom the TV. the difficul'c "lords , songs , structures ,' 

etc. on the bl<9.cJ.::boarn . He made the students watch the 

proqramme. So, thp. students' attention was on television. 

During the proaramme Iolhen there WilS a secrmd or third 

r epetition of the sonas, he sana with his students. If 

the r e was a drill he motivated his students t o do it . 

If there were question s on the listeninq comprehension he 

asked his students t o an swer the questions. However, the 

students were not il 5 qood a t fol10~Jinq the TV . l e sson s as 

c ompared with other students. They f ailed most of the time 

t o answer qUestions on the listen ina comprehension passaqes 

asked by the TV. teacher . They we r e not qood a t singinq the 

songs . In short, t he studcmts had il ?roblem in following 

the TV . l e ssons as w8l1 as in l earllinq the structures taught 

thr ,...." .-:- ~-. th~ E,....--l .:,....~ \."1 ! ..,~ .,. ...... l"'.- · c~~ :1"""""es ~i·. -} . .. ., 0:;-: ..I .. l '; . ..".. . ;:.1 J,.. . "~, j..-'..:: _ ' . .L :~~;uu ~ • 

By the e nd of the period the te ,"'J.cher c()nsolidat ed the 

programme by giving exercises to his students. Al though 

the classroom teacher did not have the teacher's gUide, 
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he always did his best in helpino students to follow the 

TV. lesson and he tried to adapt the TV . teacher's methodoloqy 

in his lessons. Fro~ his activities the researcher inferred 

that he had a positive attitude towards Educational Television. 

The t eacher and the students took the Enalish by TV. as 

educational and entertainment. 

Case Study 3 ~ Eva luation o f attitudes of qrade 7 and 

8-Enali$h teachers towards the English 

by TV . programme at ' Meskerem'7.' 

Elementary and Junior School 

A. Introduction 

• ~leske rem 2' Eleme n tary and Junior Hioh School is 

located in Zon e Four. It has a population of 2214 , from 

3rd to Rth q rade. Out of this 3R6 students are grade 7 and 

208 are grade R. The schoo l has a two-shift system. It 

has two Fnglish t eachers . One teacher teaches grade 7 and 

the other t each e r t eaches both crade levels. The grade 7 

teacher has 1R y e ars of t eachinq experience and 1 2+1 

qualification. The qrade 8 t eacher has 1 6 years of teaching 

e xpe rience and 12+3 qua lification. The s chool has 2 TV. sets. 

There is a senarate room for 1'\1. The school's tele vision time-

table i s strict ly controlled by the dire ctor a nd str ictly 

followed by the teachers . The students inorder to watch the 

TV. programme had to qO from their classrooms to the TV. 

room and as the r e searcher observed Five minutes was lost 

on the way. 

B. Observation Fino.inqs 

Gr a d e 7 

In a ll 10 proq r a mme s unde r study wh i ch wer e observed 

a nd filme d the cla ssroom t eacher h a d a positive attitude 
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towaros the TV . lessons. Tha t is , he carried o ut the reauired 

activities in the ore , durinq a nd af.ter TV. lessons. The 

stude nts were 0000. in singinq the sonqs, learning the structure 

and vocabulary tau0ht in the proaramme. The students due to 

the active role of the teacher were able to give correct 

answers on the listeninq comprehension passages asked by the 

TV. teacher. However , in proqramme 6 and 11, the classrcom 

t eachGr-did Dot p renare the students for the proqramme. 50, 

the students were unable t o sina the sanns, to d o the drills , 

to answer the questions on the listenin0 c omnrehension 

passa0e correctly. 

The teacher's and students ' activity in the teachinq­

learninn nrocess o n the TV . lessons were admirable. 

At the end of the TV. show the teacher reviseo the TV. 

lesso ns , nave exercises concerninn the day's l e sson and 

sang the sonos with his students. Due to the active 

particir>ation of the te:3che r the eiqht oroorammes met their 

objectives . 

Grade R 

In all the proaramme s under observati0n the classroom 

teacher carried out the r equired activities. Since he haf 

a teacher's nuide he orepareo his students for the prooramme. 

Such prenaration enhanceG the attention which students gave 

t o the tra nsmission , and facilitated their understa nding. 

Durino the procramm8 , the t eacher tried above all t o nive 

the TV. class t.he form o f a normal classroom session i. e . 

the teacher constantly trie~ to arouse the curiosity of 

the students "lnd t o stimulate their l earninq , S0 the 
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stude nts were non~ at sinoinq the sonns, ~oinq the ~rills 

ane a nswe r inn the Questions o n th e liste n inn comprehension 

passaqes. The stu~ents concentration and ~iscipline was 

hioh. The stu~ents ~id no'c have any prohle!YI in f o llOldnq 

th e TV. lessons. 

At the end of e very lesson the teacher consoli~ated 

the procramme by aivinq e xercises and the students were 

Case Study 4 , Evaluation o f a ttitudes of crade 7 

and 8 Enq lish tea chers towards the 

F.nn lish ~~V. proqramme at 'Del ­

BetiMil ' El ementa r y an~ Junior School 

A. Introduction 

De l -Reti" il El ementary an~ Junior Rioh Schon 1 is a 

oovernment schoo l l ocat ed in Zone 4. It h a s a population 

rr1 8th of 2635 from 3 t o araue. Out of the s e 335 students 

are qra~e 7 a nr1 262 are a r ade 8. There are two Ena lish 

teachers. Both nra~~s a r e in the !YIorninn sectio n . The 

c rade 7 t e acher has 21 years of t eachinn experience a nd 

has 12+2 qualification . The c race 8 teacher has 15 years 

of teach inn e xperience and 1 2+1 Qualification. The school 

has o n e TV. s e t that wClrks but it is ve ry 01"1. Since there 

are mo re than R s e ctinns , two classes s ee the proararome 

t oaether. Since therp a re mo re than 100 stur1 e nts in the 

class , the teache r of g rade 7 has a proble !YI in controllinn 

the class . The r1ire ctoc c ontrols the teachers ano students. 
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B. Observation Findinas 

Grade 7 

As the researcher observed , the classroow teacher was 

hiqhly motivated and interested . He was always eager to 

adapt the methodoloay implemented in the English by TV. 

proaramme . He oerforrned the pre , during and post TV. 

activities. The teacher encouraged his students to r~ply 

when they were asked a question by the TV. teacher. He made 

his students reply before the answer was aiven by the TV . 

teacher. He controlled the class . If there were any 

difficult words he wrote the m on the blackboard and gave 

expl a nations afte r the TV. s how. Due to the active 

participation of the teacher students' concentration and 

discip line were hiqh . The students were aood at singina 

the sonas , doing the drills and ans we ring the q ue stions . 

The aims of the lessons most of the time were achieved . 

However , in proaramme 8, the teacher did not prepare 

his students for the nroqramme . As a result of this the 

students were not aood at sinqing the sonqs, doing the drills 

and answering the auestions. As can be inferred from his 

activities he has a positive attitude towards the English 

by TV. proqramme and he ,,/as a dedicate d and imaainative 

teacher. 

Grade 8 

The teacher performe d the pre , durina and post TV. 

activities . He 'las hi'l'hly Motivate d in adaotina the English 

by TV. methodology . He encourage0 and mot ivat ed h is studen t s 

1 
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to folIo." the TV . lessons. Due to excellent preparation 

and active participation off the teacher, the students were 

able to sing the sonqs, to do the drills and to answer the 

questions on the listeninq comprehension passaaes. In the 

maiority of. cases, the objectives intended were achieved. 

After the TV. lesson the teacher consolidated the programme 

by giving exercises to students concerning the lessons. 

The Classroom Eeacner was cr",,,tj:ve- and--imaqinative- and had 

a favourable attitude towards the Enalish by TV. programme. 

Conclusinn 

The main findinqs nf my obse rvations are: 

1. The teachers were pleased with the c ontent and metho­

dol oqy of the EnGlish by TV . procrrammes. 

2. The prncrrammes in the EnSlish by TV. achieved their 

aims with much Greater ease than in an nrdinary class­

room lesson. 

3. Innost ()f the proqrammes the teachers performed the 

required activities, that is , pre , duriner and post 

TV. activities. 

4. The prnqraffiJ11e was presented in a very interestino. 

manner and the cho ice o f topics was on the whole excellent. 

5. The researcher found that the students had l earned 

the intended structures , vocabulary, soners and drills. 
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t. It ~45 feune tbat. all the schnols observed used 

Educat:.1tmal I':n~l1sh by N. prol'lrammes effectively. 

7 . All the TV. sets in al~ the classes observed were 

very olc. 

S. 'faa It'~cber WMI :lJ.I!pressed by the interest "Ii til 

wb!eh ~he &tu4en~ vlewGd the ?r~qramme. 

, __ tlh-e WllChe;llS i.ll 81hel;'awt }!\&t.EIII\eftq,~t Elementary Md 

olUld.o:r Hi"JlI School did not. ~ve ~he t1l!ac:ners' gu14es. 

EtQ 1)he teacMftCt leac-nLng proc:ess was sari-ousiy .ffe.l'ted. 



CHAPTER V 

CONCLUSIONS AND RECOl1HENDATIONS 

5.1. Conclusion 

This study has trie d to find out whether the English 

teachers of qrade 7 and 8 have a positive or negative 

atti tude t.o~B.rds the Engli_sh by TV. Programmes entitled 

Let's Le arn English ilnd !,nglish For You . 

To investigate the a ttitude of teachers t wo methods 

were used, tha t is, que s tionna ire and observation . As 

noted in Chapte r IV the findings showed that the English 

teachers reacted very favourahly tmvards the English by 

TV. programmes. In their comments, the teachers emphasized 

that the Enalish by TV. p rogramme is an e ffective way to 

improve the quality of teaching of Enalish as a foreign 

language in our Junior Hig h Schools. The teachers in 

their comments stressed a lso that the content a nd 

presentation of the English by TV . programmes are edu­

cational , interesting, motivatinq and e njoyable not only 

to stude nts but to teachers als0. 

As the researcher analyzed 116 responses of 116 

teache rs from 35 Junior High Schools ilnd observed 72 

lessons and alsn tnok eight video films he can say that 

the tea chers had a positive a ttitude towards the English 

by TV . progrilmmes . They were doina their best t o fulfill 

the pre, during cnd post TV . a ctivities . However,the 

teachers in Biherawi Betemenghist did not possess the 
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teachers ' quides . The teachers were active and imaginative 

but qreatly hampered by not having the teachers' guides. 

This was true for almost 20% of gr ade 7, about 20% o f grade 

8 and 25% of both rrrade level taClchers resoectively. If 

the teachers do not possess teaclwrs' quirles it means that 

they c"mnot prepare their students for the proqramme. 

At the Educational Mass Media Aqency, the lessons 

--were prepared and presented by subj.ect s-pecialists. As 

a result of that, the English by TV. proaramme is a great 

contribution to the improvement o f the qua lity of the 

teaching-learninq process of the English lanquaqe. 

Students participat8d much more act ively in the TV . 

classrooms, more questi <"ns ylere asked and more opinions 

were given by the students . 

The methodolo0Y ifTlplemented in the Enqlish by TV. 

pro~rummes to a certain extent made the t eachers chanqe 

their teachinq methods. The researcher observed that 

the classroom teachers did not g ive much emphaS is to 

c:ramrnatical analysis. They "Iere usinq drills, songs, 

dialogues and they were even asking their students to 

write the answers (If the listening comprehension passage 

in a paraqraph form. 

The c omments r.iven by the teachers roveal that the 

students enjoyed and benefited from the Enqlish by TV. 

programmes. Accordinq t o the comments of the teachers, 

students did nnt li.ke to be absent from the Enqlish by 

TV. class. They continued the ir c omments by saying that 

less student.s "bsent,.,,,d "'", I.as ohserved in EnGlish by TV. 
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cl<ls ses than in nr,n··TV. c1<'.<;s8s. 'J'hey add"d also 

stude nts ' cnncentration a nd discipline ,,'e r e hiqher in 

TV. classroom than in other classes. 

The researcher · alsn obse rved that, the teachers did 

not, need to spend much time in exnlanaticm and def ini tion . 

of words. This was because Educational Enqlish by Tele­

vision presented the meaning of the words in a context. 

So, it 'Has observed that even grade 7 students with their 

limited knowledqe of vocabulary followed th~ programme 

without difficult . 

The f ormat of the English by TV. was appreciated 

by the teachers in the ir responses tn the questionnaire 

and in their cr,mments. The r Grmats that was best liked 

by a ll the students and the teachers was the song. The 

scmg in the EnCTlish by TV. t e lls a story and encourages 

the students t o learn the vocabulary, structure and 

pronunciation and this will he lp the students to improve 

their langu3'le proficiency. Howr,ver, the number of 

repeats is ,..,nly ? or 3. So , m~st of the teachers in their 

comments stronqly emphasized that the number o f repeats 

shoul~ be at least 3 nr 4. 

The teachers showen a positive att itude towards 

topics of the Enqlish by TV. programmes. The topics were 

seen as interestin(! and vivid and as servinq as a power­

ful stimulus to communication in class. 

The teachers in their r e sponses tn the questionnaire 

ann in their com:nents emphasize n that students would 

acquire be tter prr,:1unciaticn if the proqramme was 

presente~ hy native speakers as well as trained staff 
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from the p,r~. The teachers agree~ also native speakers 

should have to as!,',;t L1 preoarinc; the Enalish by TV. 

proqrammes. 

Generally speakina, the teachers have sho,Tn a very 

positive attituoe b.)wards the ccntent and presentation. 

From the teachers' responses t o the questionnaire, from 

their comments an0. from the ohservation m~ee by the 

researcher i-t--is--undeniable th.'1t ~he Em1-lish-by TV. 

proorarn:nes make a qrerlt contribution t o the improvement 

of the quality of the teachinq . learnino process of 

Enqlish as a foreiqn lan~uaae in our Junior Hic;h Schools. 

However, nnthinq is perfect, so this writer has 

vente,red to mention snme shortcomings. The researcher, 

therefore, lists S0!'1e recu'lImenriati.ons that miqht help 

t o jrnpr:,v8 tho: O" .lal ity r,f English by Television. 

5.2. Recom:1\em~a'tions 

1. It was oDGerved that most of the schools TV. sets 

were very old, sO:1i2 times workeel. and o'cher times, did not. 

The poor technical quality of TV. receivers spoiled the 

lessons. So, new TV. sets shol.'ld be cUstr ibuted to 

the schools. 

2. Over 20% of the teachers of grade 7, about 20% of 

"rade Rand 25% of both qrnde levels did not possess the 

teacher 's quiele. As a result of this, the teachers 

could not prenan, the sturlents for the prorrramme. The 

t eacher 's quiee will enhance the teacher's ability t o 

cope ~lith the 0ivGn less'-lns. This in return "'rill 

facilitate 3tuC' enls ur.nerst:ano,ing of the nrorrramme. 

1 
1 
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3 . The t pachers h~vc not 'lot any trainin0 on how to ad ant 

ano. use the EnGlish by TV . pr oGrammes. They have to take 

inservice trainin~ regarding the subject matter ano 

teachincr methorls that are implementerl in the Encrlish by 

TV. nrorrramme. 

4. The time of the prOCl ram!ne Should be extenc'led from 

15 to 20 minutes so that the teacher as well as the 

students have reasonable time to nractise the sonqs, to 

do the drills and to ansl</er the questions o f the listen­

inq cumnrehen~ion passages. 

5. The qan between one i,)roqramme anr'1. the next was only 

5 minutes . The teachers (l.i<'1 not oet enouClh time to 

arrange the classroom situations . So, reasonable time 

sh('1uld be GiveJ;l.. 

6. Students st'lrter: class at 7,)0 and oncec'!. a t 12 : 00. 

Television proqrammes continued upto 12:15. Students 

were not willinq to foD e'IoT the ;lrOqr'lmme after 12 ; 00. 

So, it would be better if the nrocrramme started earlier 

and finisher'1 befo re 12 : 00 

7. In orade 7, pr00rammes 4, 5, 6 and 7 ann in grade 8, 

prOqrammes 4 and 5, the time allotment for <'.rills was very 

short. That is, the TV . teacher did not Give enough time 

fer the students to (10 the drills. So, these programmes 

should have t('1 be revised in such a way as t o give 

reaS('1nable time for the students to do the drills. 

8. The S('lnqs of (Trane 7 had only 2 repeats and it was 

no t easy for the students t o learn the vocabulary, 

struoture and tune of the s onGs. At least 3 repeats 

are essential. 
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9. In r:"!rade 8, nr()0ramme 6, the Drama had no life in 

it . The person w,\s simply reading and was not acting. 

It was borinq. So, it should be revised . 

10. In grade Il r programme 11 , the poem was dull, in-

comprehensible. Ne ither the s tudents nOr the teacher 

nor the researcher understood the content and message 

of the poem. It should be r evised or substituted by 

other pQeIDS.. + 

11. Students should not have to watch Enalish by TV. 

in a staff- rooM like the students of '1enilik Junior and 

elementary school. There should be a separate room 

for the TV. class. 

To sum up, the teachers showed a favourable attitude 

towards the English by TV. programme . As can be inferred 

from their comments, the teachers \.,ere pleased with the 

programme content and nresentation. The teachers 

stressed also th0 programme aroused the interest ot many 

of their students to learn the English language because it 

was presented in a most inte:::-c stino way \vith a variety 

of topics, drills, songs and poems. This provided 

educational value as we ll as 8nterta inment. 
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APPENDIX 1 

TEACHERS' nUESTIONNAIRE 

TO : All Resnonden ts 

FROM : Yacob 'I'e vle l de 

SUBJECT : Ouest .ionnaire 

Please find att'lched a questionnaire reaarding the 

Attitude s of Grades 7 and 8~ngl-rsh-TeaGhe.rs Towards the 

En glish by TV. programme entitled Let's Learn Eng l ish and 

Enqlish for you_ . 

A. The re are 50 sta tement s . Fo r the first 44 statements 

there are five possible resnonses t o each s tatement , 

which run from "CC'mp l etely l\q r ee" t o "Completely 

Disaqree. " You should choose the resprmse cl"osest 

t o your per sonal oninion and put an " X" above the 

corre spondina line . FXaJTIpl e 

Playina with a b a ll i s lots of fun. 

X 

Comoletely aoree aqree Not sure Disagree Completely 
Disagree 

For statements No. 45-49 circle the letter. 

For statements No . 2Q give your comment(s). 

The auestionnaire is designed f o r Research Pur~?~~. 

The ;>nswers you qive may be use d t o improv e the quality 

of the English bv TV . progr a mme f o r Grades 7 and 8. 

Ple ase answer CAREFULLY a nd SINCERELY 

Thank you. 

I 
I 
~ 
I 

I 
I 
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B. Please provIde the following information about 

yourself in the snace nrovided. Mark with the tick 
.-

( t/ ) in the box. 

1. Name of the school you teach 

2. Zone 1 Ii 2 Ii 3 Ii 4 Ii 5 Ii 

3. Grade you teach 7F7 8 I I 

4 . Oualification 11+1 // 12+2 F
O 

I 12+3 1-7 
12+1 17 

5. Teachinq exper : ence years. 

6. Sex ~lale I l Fe:tBle / I 

+-
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1. Durinq the Enolish by TV. proqramme the concentration 

of the stunents is very high. 

completely 
aaree 

---Aaree Not sure Disaqree Completely 
dis~7ree 

2 . Throucrh the proqramrne students can imorove their 

pronunciation . 

Completely 
aiJrP."e-

Aqree Not-sllre Disacrree Completely 
dis"lc:r~e 

3. It's bad that some words are beyond pupils' compr ehension. 

COl!n.,letely 
aqree 

Aqree Not sure Disaaree Completely 
disagree 

4 . It's good that some words are beyond puoils ' comprehension. 

Completely 
agree 

Aqree Not sure Disaaree Completely 
disagree 

5. The proqramme overall have been worth the school time 

spent o n them. 

Completely 
aqree 

Aqree Not sure Disaaree Compl e tely 
dis:~:'- r8e 

6. The overall content of the Enqlish by TV. programme 

has always been exce llent. 

Completely 
agree 

lI,qree Not sure Di saqree Cr:>mol e tely 
rli'3a~ree 

7 . The proara~e covers so much in 15 minutes that it 

is difficult for the stude nts to follo'I. 

Completely 
a gre e 

----Aqree Not sure Disaaree Complete ly 
disaqree 
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R. The variety of setting and sona provid e s entertainment 

as well as instruction . 

Compfetely 
aqree 

Not sure Completely 
disarrree 

9. The teaching methodology implemented in the progr amme 

is very helpful for the t eachers. 

Completely 
agree 

----Agree Not sure Completely 
dieaqree 

10. Students aC(Tuire bett8r pronunc iation i f the programmE> 

is presented by native speakers . 

Completely 
agree 

---Aqree D.isaqree Completely 
disar.ree 

11. The contexts and s ituations nresented irl the progr amI'le 

help students to understand the crrammat ical structures 

presenten . 

Completely 
agree 

Aqree Disaqree Completely 
disagre e 

12 . I spenn a t least 15 minutes nrepar i nq my class for 

the prorr r arnme. 

Complete l y 
agree 

Aqree Disaaree Compl e t e l y 
disnqree 

13. I spend at l east 10 minutes mC\kincr a summary of the 

prograrnme afterwords. 

Complete ly ------ Disacrree Complet ely Aqree Not sure 
aqree dis3.7ree 

14 . The l anquaC"e of the programme is c1irect and simple. 

Compl otely Aaree l'~ot sure Disaaree Comp l ete ly 
Bqr ee dj s'l.,]ree 
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15. The purpose of the nr~graffi~e i s to provide a richer 

linquistic experience than that of the t e xt book. 

Comp l ete l y 
aqree 

---Arr r ee Disaaree Completely 
disaqn~e 

16. It is advisable t o have native speakers ~ssist in 

praparinq the orOqra~~8 S o 

Comnletely 
aqr ee 

----Acrree Completely 
disagr ee 

17 . Reeoiner the l eve l o f language in the prorrramme hia h 

p r ovi des students ",ith a cha llenrre tha t stimulate s 

l earnin'1. 

Completely 
tl.crree 

DisaC"'ree 

l R. The sanns apneal to t he students. 

Comple t e ly 
agr ee 

Acrree No·t sure Disaaree 

Compl e tely 
d:[sanree 

Comple tely 
di<;ac:ree 

19. The sturl ents are ab l e to l ea rn the sonas after only 

2 or 3 r epetitions. 

Completely 
a qree 

Aar ee Not sure flisarrree Comp l etely 
disaaree 

20. The stuc1p.nts sinn the s::m Cf S after the oroGramme. 

Comolete l y 
ag r ee 

At:r ee Not sun~ Disanree CCl!lp lete ly 
dJ.s'3.aree 

21. The l anrrUi'l'le o f the s nnns is comprehensible . 

COll'p letelv 
as"re~ 

"let sure Disarrree CC'r;tp l e tely 
dJ.Saa ree 
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2? . The fact that the songs c.re in the western musical 

mode is a hinderance . 

Comnletelv 
aQrE~e 

Not s ure 

23. Too much time is spent on sonns. 

Completely 
a(1ree 

1'.(1r("e ,.,-~---

No t sure 

24 . The drills are corn0rehensible. 

Completely 
acrre.e 

Acree Not sure 

25. The drills arc o f value. 

Comolete iy 
arrr.ee 

Disa0ree 

Disa0rec 

C0mpletely 
disaoree 

Comnletely 
disaq-ree 

Completely 
disC'r-ree 

26. The drills are recc0nisably par.t of the syllabus. 

Comnletely 
uqree 

Disaqree 

27. The drills a ctivate the students. 

CompletfJly 
C.c:; r ee 

ACfree 

Completely 
d·i s-agree 

Comp l.~te ly 
dis"l'l.ree 

28, The drills are very difficult for the students. 

Completely 
aCTree 

- - ---
Nr:t 3ure DisB0ree' Compl ete ly 

disao·ree 

29. The stur1ents like th8 'F ~ng lish by TV , nrr)"ramme. 

Complete l y 
arrr E'e 

----Acr ee Not s ure Comp l e t e ly 
disa"'ree 



2?. The fact that the sonS's are in the western musical 

mode i s a hinderance . 

Comnletely 
aqree 

Aqree 

23. Too much time is spent on sonns. 

Completely 
anree 

Complete ly 
a0 ree 

l'.rrree 

----AG r ee 

i-lo·t sure 

ii:;o·i: s ure 

25. The dril l s Are 0f v~lue. 

Complete ly 
aqrce 

Disa0ree 

Disaffrec 

cnmpletely 
disaqree 

Comp-Ietely 
disa -:r ree 

Comnletely 
disaq-ree 

Completely 
disC'.c-ree 

26. The drills Ar e r e co0nisably part of the syl labus . 

Cnmnletely 
aqree 

i5isaqree 

27. The drills ac tiva te the st~dents. 

Completely 
aoree 

Completery 
dis-Elgree 

Complete l y 
dis~-~l .. ree 

28 . The drills are ve ry difficult for the students. 

Completely 
aqree 

Compl e tely 
diS-aq-ree 

29. The stuCle nts like th"l Fng U .sh by 'l'V. nrororamme. 

Com;> letely 
aqrE'e 

Not sure Disa~ree CoiTipletely 
disarrree 



10. The students 0a in f r nm trv-, IJr (vTramme. 

Completely 
Rsree 

7\nr ee Disar,ree 

31 . The students answer the Clues,tions. 

Completely 
af1ree 

32. The s tudents do the drills. 

Completely 
r:lCl r E.:e 

i\crree Not sure 

33. The student s sina the sonqs. 

Completely 
aqree 

~~:-:-:-:-:-Not sure 

Disaaree 

Disaqree 

Disa'1rE~e 

Completely 
Disagr ee 

CompletelY 
Disaqree 

C()mplet ely 
disarrree 

Complet e l y 
disaqree 

34. The -teacher's 'luide 'l ives Emc uah information . 

Comnletely 
a?ree 

Net sure Disa0,'ree 

35. I have un<iersto0d the teachGr's rruide. 

CClm1-, letely 
ac;ree 

Not s urf' 

36. The topics are interestinq . 

Comp l ete ly 
aqr ee 

Disarrree 

37. The tonics a r e of educa tinnal value. 

C0mplet<?!ly 
ac.ree 

ACl r ee Not sure 

Cnmpletely 
disaqree 

CCIDJ>letely 
disaqree 

Completely 
disaqree 

Comp l ete ly 
disaaree 
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38. The trnics are of lincuistic value. 

Comnletely- "i\crree 
a crrG'e 

[\isar:rce C~mp'letely 

disaqree 

39. The trnics are sufficiently comnrehensible t o serve 

thej.r n\\rnose as listening cO!ll.nrehensi0n nassacres, 

Comr-Ie t ely 
aoree 

Arrree Disa0ree Comnlet0ly 
disarrree 

40. In the En~lish by TV. program~es the ore-set questions 

serve the ir nurnese of f ocusinrr the students' attention. 

ComnletelY 
aqree 

Aqree Not sure Disarrree Completely 
disaqree 

41. In the Enqlish by TV. L'r ogra!T'me the note-takinG 

nractice is of value t o the students. 

Comnletely 
agree 

Disarrree Completely 
disaaree 

42 . The tenics are t00 difficult for the students • 

Completely 
aqre<? 

.. _--
l'·0,ree Not s ure Completely 

disaqree 

43. The Enolish by 'l'V. nroc:ramme s have made me chanoe my 

teachin~ method (i .e . I now use drills/soners/quest i ons 

c, Lc ) 

Comnletely 
aoree 

j\rrree Completely 
d isaqree 

44. I write on the blackb0ard the ~uestions or dri lls 

or S0nr's printed in the pr ocr ramme notes, before 

the prorrrammes be~in . 

Comnletely 
aqree 

----
/\'1ree Not sure Disaqree Completely 

disaqree 
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Circle the l e tter that responses closer to 

your oninion 

45. I have aot the teacher ' s guide. 

(a) Yes (b) No 

46. I have read the teacher ' s guide. 

(a) Yes (b) No 

47. I don't use thp teacher ' s guide . 

(a) Yes (b) No 

4R. I participate in the songs and drills with my students. 

(a) Ye s (b) tJo 

49. I don't participate in the sonas and drills with 

my students. 

(a) Yes (b) No 

50. Is there any comment(s) you want to make that is not 

adequately covered by this questionnaire? 

(You may answer in Amharic) 

----------------------------------.----

--------------------------------_. ---_.-

I 

[ 
I 
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Observation Che cklist on TV 

Name of School 

Sub;ect 

Grade 

Programme No 

---------------------------

'----------------r-r---------,---- , ----
1. Teacher's Activity 

Pre-TV llnsatisfactory Yes No 

1. Revised briefly p revious 
Tv . lesson 

-2. In~roduced to class the 
structures and vocaOUlary or 
the forth coming nrogramme 
accordinq to the teacher ' s 
guide for that nrogramme . 

~--~~~~~~~~~~~~~-~----~-------------f----- -----

3 . Wrote all ne c e ssary word s 
l i ke vocabulary. structure 
on the blackboard inc ludinq 
t he ed uc a t i ona l s onq or po em 
i f a ny 

4. Drille d and exp l a ined t o 
c lass the words o f t bw song, 
vocabula r y, s t r nctures aad 
a l so a s ked s ome r elate d 

1. 

2. 

3 . 

I 4. 

'!ue stion.3 he:Eor e TV st'!l:.:r:..:t::::e:::d=-=-. +-- ------- +----1- --
Durinq TV 

Had control of the .£l assroo~ __ ______ ____ t_- --+----I 

Encouraqe d students t o I 
follow the 'PV. l e sson . -- -- I __ 1-__ ______ +-___ / 
Sana the song with the 
stude nts I 
Guided stude nts by showing/ -t 
noint i ng to what is writte n 
on the blackboard . 

----~~~~~~~~--------_r--------.--~~ --+_-~ 

1. 

2 . 

3 . 

4 . 

Aft e r TV. 

Sanq the s ona with the 
stud ents 
make sure that it is firmly i 
estahlishe d in stude nts mind I 
Gave e xe rcise s to studen-ts I' II I 
conce rninq the l e sson for 
t_h __ e_ d. a __ y,. , " 

Conoolid",o , ,"0 TV. o<og <o",o ! I"] 
f urthe r, I I' 

Made s tudents write (sonq, ____________ 1 r, - I , 
po em, ext e ndeo e xerc i ses ) . ~~ 
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I ~ I 
I ~ I ~ I I § I 

I ~I C' 1l1~ lEI 
1"tur'!ent 's ActivitY ___ ,-,-&1-t> t:: - ~rl£ ~ i 

1. Ability to fo llow the TV. I I I I 

lesson I I I II I ! J-t--I -t- ' ---
2 . Motivation of students I I 

( throuClh the l esson. 

....3..._ Abi.li ty to sinq the song 

4. Ability to drill accurately 

a ft e r t he TV . t eacher . , I 1 
5. AbHity to rear'! (sonqs , poem 

as well a5 other exercises) 

from the blackboa rc'! 

Ii . Ability to answer question s 

asked by TV t eacher. 
- -

7 . Ability to write dmm son9' ; 

exerci ses, vocabulary i n t o I 
their copybooks. 

-
Presentation 

l. Clarity 

2 . Capacity t o motiva t e 

3. Speed 

4 • Pa use 

Languaqe of TV. 

l. Pronunciation clarity 

2. Ability o f students t o 

understand thl': l anquilge. 
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APPENDIX 3 

Bducational 'I'elevision Neekly Broadcast Schedule 
For Junior Hiqh Schools 

Academic Year 1988/1989 (19 8 1 E.C .) 

~ "h=1 Porio' TV I 'roadcast 
DAY S o F THE W F. E 1< 

I 
--0---- -

Time 110NDAY TUESDAY ';iEDNESDAY THURSDAY FRIDAY 

1(:55 Music 

II ~ (O" l1: 15 11aths 7 English 7 Prod.Tech.8 Science 7 En a1 i sh 8 
10 ; 55 - 11;35 (R) (R) ( R) -- -

~ " , '0-" , 35 Enj 1iSh 8 ~aths 7 English 7 Prod.Tech . 8 Sc ience 7 
(R) ( R.) (R) ( R) 

11 ~ 40··11,]5 Science 7 Ena1ish 8 Maths 7 Ena1ish 7 Prod.Tech. 8 

11 ; 35 .. 12 ~ 55 t--- (R) (R) (R.) (R) 

1 
.-

1 :'. , ( 0-12: 1 5 prFd.Te ch. 8 Science 7 English 8 1o"i3.ths 7 English 7 
(R) (R) (R) (R.) 

- --I-. 

12:15 - 12 ; 30 B R E A K 
_. 

12 : :>5-12 : 50 Ma~hs 7 Enalish 7 I Prad.Tech.8 Science 7 I English 8 
( R) ( R) ( R) ( R) (R.) 

1 12 : 30 - 1:10 17 : 55- 1 :10 Enqlish 8 Ma ths 7 Enqlish 7 Prod.Tech.8 Science 7 
(R) (R) (R) (R) (R) 

I 1 : J5 - 1 :30 So i ence i Enalish 8 Maths 7 English 7 Prod.Tech.R 
(R) ( R) (H) (R) (R.) 

'- : 10 - 1.50 1 : :'5 - 1:50 Prod . Tech .8 Science 7 English 8 Maths 7 Ena1ish 7 
____________________ L (R) ( R ) (,, ) (R.) ( R. ) 

Note:- 1. 

2. 
3 . 
4. 

1st SeJll.E'ster (prograIJ'ffie 1- 10 ) will be broi'\a.cast from Tekemt 2 1 to Tahisas 28, 1981 (F..C) 
2nd -,el'lE ster (PrograI)U!'es ll-20) will be broadcast from Megabit 18 to Ginbot 25 , 19B1 (E.C ) 
Dura~ioI of all television programmes will be 15 minutes with 7 repeats (R) a week 
Repe~ts (R) are for ~rades having more than one s ectio n 

, 

, 

I 

-



, 

.-

~ 

l. 

2. 
2 . 

-

I 3 . 

4 . 

5 . 

Appendix 4. 

l'ilill,j"l CF TH£ 38 ELU.ENTAfiY AND JUllICh SCHOOLS ; LOC I\.rIO~ 

liND lV.H.BEll CF 81'1] DENTS BY GhAD£ A.l .D S£X . 

ZCNE 1 

ENfcCLHET 1989 - 90 

S C H 0 0 L I , 
GRADE 7 ... GRADE u I 

-- . . _.- .- - .- .. 
I 

MALE : FEiV,ALE I MALE ; FEiALE TOTAL 
I 

I 

4O-:t4' -DEJ . BALe d .1. _-:l.,bil. I N]!;F80 7·77 425 432 I , 
i 

TEtiF KOKELJ 476 ! 519 474 418 1887 

, 
EDG ET B e;s C:,iIA 426 387 327 348 1488 

! 
I 

YEKATRT 23 699 
I 

I 706 707 739 2851 

Dej. OMBR . 3EMETU. 582 196 251 I ;:'04 1233 
I 

TOTAL 
I 

2560 ! 2233 21'11 I 2118 )10:: 
I I : , I 

t 



ZONE 2 

I - ! .-
, EtiRGLUIENT 1989 - 90 

I S C H 0 0 L 

I TOTAL f!RADE 7 GR p. DE 8 .< 
, -+-I 

I 

I MALE FEfMI.LE MAI,E FEMALE I 

I i 

l. REFI 98 64 100 I 86 348 
-- --

2 . ABUNE . B;\3ILIYCu::' 194 199 216 281 3JO 

3 · MEKANI"cl. 174 178 155 169 676 

4 . K£RitlHYO 79 60 90 99 328 

5 . IviEK D EL_', 306 310 293 340 1249 

6 . "ERIsori; SJ[[OOL" 

I 
25 - 20 - 45 

7. WERHA . Y';;iCi.TI T I 165 191 130 185 674 

-
8 . FIT . L,lK~ ,\.DGEH. 194 180 255 248 877 

To'r;,L 12Y~ 1182 1259 H08 I 5037 
< I I 

! I -



ZONE 3 

- EN Ii. C I · U,lEIi '1' 1989 - 90 

SCHOOL I 
GRADE 7 GR i~DE 8 TOT.i.L , -

MI,LE ~ ~:hJ<LE rU~I 'L ' F E.liIJo.LE 

l. BERH:u',H ; Z.:I..NE 158 t47 66.L 185 171 
I + 

I 
2 . MESH.~K 8-0H 281 252 219 318 1070 

3 . B:t.RHAi~ GUZro 127 178 119 126 550 
-- f--

4 . TENSc'.c; .t:URELJ' 103 107 119 1'(t. 499 

5 . KOKOBi; Z,~.d",H 309 336 283 241 I 1169 

- --
6 . Mi:.SRAK a~ ,i .No 1 331 322 342 38C 1375 

~-

7 . m.~,'lEL 202 213 I 269 299 983 

TOT.~L 1538 1579 
T 

1509 1681 6307 , , , , 



ZONE 4 

----------..Ji'-------
I 
I :toN R G LU,.ci, T 1989 - 90 

SCHOOL GRADE. 7 
I 

GR,.1£ » 

=i I 
MALE FBMLE If, ALE. FEN1AL£ 

l. BIHER:lNI f-, 

I BETatt:,<J~nSTI 123 148 92 111 

2: -HtBRK,T .i!'ct <:: 235 303 299 270 

3 · ME,\.ZI;, 23 353 380 404 419 
-

4 . ZEHJ.Y CinQR_~ 126 134 291 271 
--

5 . DEL-B.i'l'i:G i:L 151 184 106 156 

--
6 . KEBEN ,~ 89 61 82 136 

- -
7 . D!,GMllW I-M~NELIK 347 356 346 407 

8. EN TOTO iuVlo" 377 331 518 488 

9. KUSKUAM 250 I 204 316 340 
----- f--------1--

10, IJIESKERSvr 2 166 220 101 107 

-
1l. EDGET-B t:dIBrtM 370 40[) 281 t~ 258 

- --I-- -- ~------- -----
TonL 2587 2729 2836 I 2963 I 

I I 

i i 

TOVL 

474 

1107 

1556 

822 

537 

368 

1456 

1714 

1110 

594 

1317 
----
11,115 

I 
I 1 

I 
t 



ZONE 5 

SCHOOL 
~ ________ E_·~_R_C_I_l_W_.E_~_T_' __ 1_98_9 __ -__ 9_0 ____ ~=ti ==~---1 

GR ;'"Db 7 :;::-_1 G R i'lJE 8 I 'rOT J.L 

Ml.LE ! FEMh~ - M~LE- i F LNii,LE J 
42b I 398 I 5:;;;- ~ ~'=~-2-0~-_~ 

I I 

250 \ 326 I 419 475 1470 

;.-. 284 I 271 1 261 I 320 1136 

-4-.--ET-H-I~P-I--,-- -'r-I-R-D'-];,]"-"+--'-----t------i-----1------ 1-------

No 2 180 i 236 I 201 289 906 
l---_______ _ ____ -I-_____ ~----,---l-I __ _ _____ _ 

1, ARBEGN0C:J: 

2 . KELE'dBVJO lK 

5 . SEBLE'r.c: 242 200 283 321 1046 

I I I 

6 . MEGl ,BIT 28 _____ ~-~ 73 __ +_~~_2 _~_~~6 _+_~52 ! _ 6~~ 

7. DEJ . BEL,Y-

TO'NL 1741 1821 ! 2037 ! 2343 I 794-2 
i i . i J . _______ ..i ___ 
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APPENDIX :- 5 

rI:ACHER ' S RESPONSE ( QUESTIONNA I RES ) 

(PERCENTAGE) 

GRilDE - 7 

I I i , 
I , 

C0I1PLETELY AGREE AGREE NOT StORE DISAG,REE 

FRE . % FREQ 0 % FREQ % FREQ . % 

16 32 . 65 30 61.2 0 0 3 6.12 
23 -- --49 . 93- L7 3~~6.9 _ 5 -...lQ..26 _ 4 ~16 

13 26 .59 21 42.85 4 8.16 10 20 . 4'1 

5 10 . 20 7 14. 28 4 8.16 20 40 . 81 
4 8.16 20 40 . 81 9 18 . 36 13 26 . 53 i 

12 
I 

24.48 18 36.73 11 22.44 7 14. 28 

22 46.8 20 42.55 1 2 .12 0 0 
12 24.48 32 ~5.30 1 2 . ai, 2 4.08 

23 47.91 23 147.91 2 4.16 0 0 

25 51.02 7 4. 28 7 14 . 28 7 14.28 

12 24 . 48 29 p9 .18 4 8. 16 3 6.12 

12 , 24 . 48 24 ~ 8.97 4 8.16 4 8.16 

10 20. 40 23 46. 93 6 12. 24 7 14. 28 

10 20 . 40 23 46. 93 6 12 . 24 6 12 . 24 

11 22 . 24 20 40 . 81 7 14. 28 8 16 .32 

22 44. 89 22 44 . 89 3 6.12 2 4. 08 

19 39 . 58 18 7.5 6 12 . 24 II 8. 33 

19 38 . 77 26 53 . 06 2 4.08 2 4.08 

22 44 . 89 17 34 . 69 2 4. 08 7 14. 28 

17 34 . 69 23 46. 93 1 2 .04 3 6 . 12 

10 20.83 34 70 . 83 2 4.16 1 2.08 

I " 

ICOMPLETELY 
DISAGTIEE 

FREQ . % 

0 0 

0 0 --
1 2.04 

13 26 . 53 

3 6 . 12 

1 2.04 

4 8.51 

2 4. 08 

0 0 

3 6. 12 

1 2. 04 

5 10. 20 

3 6.12 

4 8.16 

3 6.12 

0 0 

1 2.08 

0 0 

1 2 .04 

5 10 . 20 

1 2 . 08 



II 2 If 

' :~ADE : - 7 

• " . . 
T , 

COMP'LETELY NeT DISAGREE COMPliETELY' 
AGREE AGREE SURE DISAGREE 

IFRQ. I % FREQ . 
; 

0/ FR0. . I % FRQ . % FRQ l % 

~ ;ly.41 
. 

, 22 . 4 8. '13 .: 14 29 ,'16 5 . 10 . 41 17 8 16.66 

23. 2 4. 08 4 8.16 6 12 . 24 21 142. 85 16 32.95 

24. 2, 44. 89 16 32.65 5 10. 20 3 6.12 3 6.12 

25. 15 30. 61 27 55.10 2 .08 3 6:T2 ~ 4~8 

,,6 . 13 27 . 08 31 64.59 1 2.08 1 2 .08 2 4. 16 

27 . 18 36 . 73 23 46 . 93 2 4. 08 6 12. 24 0 0 

2" o . 2 4. 08 11 22 . 44 5 10. 20 22 44 . 89 9 18. 36 

29 . 34 69 . 38 12 24.48 2 4. 08 1 2.04 0 0 

30. 23 46.93 21 42. 85 4 8.16 1 2 .04 0 0 

31. 2 4. 08 31 63 . 26 8 16 . 32 8 16 .32 0 0 

32. 6 Ji'.24 25 51. 02 11 22 . 44 7 14 .28 0 0 

33 . 18 36.73 21 42 . 85 2 4.08 5 10.20 3 6 .12 

34. 16 33 .33 27 56 . 25 2 4 .16 2 4.16 1 c .08 

35 . 23 50 22 47. 82 1 2 .17 0 0 0 0 

36. 15 30. 61 33 67. 34 0 0 1 2. 04 0 0 

37. 17 34 . 69 32 65. 30 0 0 0 0 0 0 

38 . 9 18. 36 32 65 . 30 5 10. 20 3 6 .12 0 0 

I 39 . 12 24.4 8 33 67 . 34 2 4.08 0 0 2 4.08 

I 40. I 14 28 .57 29 59 .18 5 10 . 20 1 2.04 0 0 

41. 11 22 . 91 28 58 .33 4 8 .33 3 6 . 25 2 4.16 

42 . 3 6 . 12 8 16 . 32 4 8. 16 30 61. 22 4 8. 16 

43 . 7 14. 28 ~. ~ 46;93 ., 14 ,z8 ·10 ?0 ~.llO 2 ~.08 

44 . 13 27 .08 24 50 2 4.16 7 14 .58 2 4.16 
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GRADE:- 7 

YES NO 
ITEM 

NO. 

FRE . % FRE . % 

45. 39 75 . 59 10 20.40 

81. 73 
-- 1 .30-46 . 40 9 

47 . 12 24.48 37 75.51 \ 
48 . 38 77 .55 11 22.44 

49 . 37 14.28 42 85 . 71 



I 

N 

TEM 

O. 

1 

2 

3 

4 

5 

6 

7 

8 

9 

• 

· 
· 
· 
· 
• 

· 
• 

• 

1 O. 

1 1. 

1 2 . 

1 3. 

1 4. 

1 5 . 

1 6. 

1 7. 

1 8. 

1 9. 

2 o. 

2 1. 

? , .. 2 

2 3 . 

, 
' CP fllFLET::;!..Y 

J\GRLE 

FRE. 
% 

22 40 

25 45 .50 

12 21. 81 

1 1.96 

(, 15 . 09 

12 22 . 64 

17 31.48 

30 54.54 

30 54.54 

21 31< . 18 

2U 36 . 36 

12 21. 81 

15 27 . 27 

1'+ 26 . 41 

15 27 .27 

29 52 . 72 

14 25 . 45 

;:c 36 . 36 

15 27 . 27 

17 30 . 90 

23 41. 81 

5 9.09 

7 12 . 72 

APPENDIX:- 6 

TEACHER ' S RESPONSE ( OU'~STIONNA IRES ) 

(PERCENTAGE ) 

GRADE :- 8 

I I' 

;,GREE NaI SUi<E Dlr ~.'lRsE CCr :P . DI S,· f3REE 

, 

FBE . % FRE . % FRE. % FRE . % 

24 43 . 63 6 10 . 9 h 3 5. 45 0 0 
-- --

23 41.81 6 10. 90 1 1. 81 0 0 

24 43.63 5 9.09 8 14 . 54 6 10 . 90 

16 31. 37 4 7. 84 20 39 . 21 10 19 . 60 

32 60.37 3 5 . 66 4 7.54 6 11.32 

28 b2. 83 10 18.66 3 5.66 0 0 

19 [35.18 1 1. 85 10 18 . 51 7 12.96 

20 136.36 3 5.45 2 3. 63 0 0 

24 ~3 .63 0 0 1 1. 81 0 0 

22 40 2 3.63 3 5.45 7 12. 72 

25 5 . 45 3 5 . 45 6 10 .90 1 1. 81 

19 B4 .54 11 20 8 14 . 54 5 9.09 

21 B8.1S 6 10 . 9 9 16. 36 4 7. 27 

32 0. 37 1 1. 8 4 7.54 2 3. 77 

19 B4.54 8 4. 54 13 l2 3 . 63 0 0 

14 ~5 . lf5 2 3. 63 8 14.54 2 3. 63 

22 40 10 R. 18 8 I lf . 54 1 1. 81 

26 " 7. 27 6 flO. 90 3 5 . 45 0 0 

19 134. 54 5 0. 09 14 [:> 5 .45 2 3 . 63 

20 ~6 . 36 4 7. 27 10 ..-8.18 4 7. 27 

25 ~5 . 45 2 3 . 63 3 5.45 2 3. 63 

12 1. 81 7 2.72 22 40 9 16.36 

e ~4 . 54 0 0 26 7.27 14 25 . 45 



• 
11 ? 11 

. , . ~ . 
......... ---- .... , . " '---r '-- r" cc "?LE'l'ELY 

ITEM i~ ,",;!":EE i\G;lEE NOT SURE DISAduEE COMP. DISAG 
REE 

NO. 
% FRE . % F'RE. o( FRE . c· FRE . i % E'TIE . 'v fQ ' . 

24. 18 32 . 72 37 67 .27 0 0 0 0 0 0 

25 . 19 34 . 54 I 26 47. 27 5 9. 09 4 7. 27 1 1.81 

26 . 23 41. 81 I 25 45 . 45 4 7. 27 3 5 .45 0 0 , 
26 

, 
27. 47. 27 I 21 38 .18 6 10 . 90 1 1. 81 1 1. 81 1 
28 . 3 5 .45 I 8 14. 54 1 1. 81 32 58 . 18 11 20 

29 . 36 65 . 45 14 25 .45 4 7. 27 1 1. 81 0 0 --
30 . 33 60 19 34 .54 3 5 . 45 0 0 0 0 

31. 6 10 . 90 38 C· 09 6 10. 90 3 5 . 45 2 3. 63 

I 
, 

I I 
32 . 9 1

16•36 137 I 7. 27 6 10 . 90 3 5.45 0 0 , 
33 . 9 16. 36 32 ~8 .1 8 7 12 . 72 4 7.27 3 5 . 45 

34. 11 20.37 29 ~3 .70 7 12 . 96 7 12 . 96 0 0 

35 . 25 47 . 16 22 ~1. 50 5 9. 43 1 1. 88 0 0 

36 . ·::> 5 45 . 45 28 ~ O . 90 1 1. III 1 1. ill 0 0 

37 . 28 ~0.90 26 1'+7.27 1 1. 81 0 0 0 0 

38 . 17 ~0 . 90 , 28 15 0 . 90 5 g. 09 3 5 . 45 2 0. 63 
I 

39 . 16 ~ 9 .$9 131 56. 36 2 3 .63 4 7.27 2 3 .63 
I 

40 . 2(' 36 . 36 31 56 . 36 2 , . 63 1 1. 81 1 1. 81 " 

41. 20 06. 36 28 50 . 90 2 3. 63 2 3. 63 3 5 . 45 

42. 3 5 . 45 4 7. 27 10 18. 18 33 60 5 9. 09 

43 . 12 21. 81 21 38. 18 8 14 . 54 10 13.18 4 7. 27 
i I 37 . 03 1. 81 44 . / 20 19 35 . 18 2 , . 70 12 22 . 22 1 

.. . / 



· 157 • 

I 
ITFM 

Y E 5 N 0 NO . 
-r--

FRBn . % I FRE0. % I 

45 44 80 11 20 

46 45 81.Dl 10 18. 18 

41 Q 1-4,-M- 7 85-.-4-5-

ili< 41 71.54 I 1 4 25 . 45 

19 6 10 . '70 49 A9.09 

-



AHENDIX 7 

TEACE:ER ' S E.ESrCM)]:, i QU.tsncN""!~Ei;?) 

( 1- £REC.E,WL,Gb) 

GJ.i'J,U±. 7 ;jI;L 8 -------

~ 0 II CO'.1 .LGllliE I ... GGEE ;"1IOT SUGE i DIS"GR"E rB~:".~~~LY, 
~-Z FH«,. % ttE~-Jo r R-E<i:-"L Jo __ ~ ]!:R~~-I % l FR E:~~I_~ __ 

; I 

I, 3 25 7 58 . 33 1 I 8 . 33 ' 0 1 0 1 8.33 

I 2 2 8...1;6 9 75

1 

0 i 0 1 8 . 33 0 c 

3 4 3 . 33 1 1 8 . 33
1 

1 8 . 33 3 25 ! 3 ;::5 

4 0 0 1 3 25 1 1 8.33 ' 4 33 . 331 4 33.33 
1 I I I 

5 ,1 8 . 33
1 

7 58.331 0 6,' 1 8 . 33 3 

6 1 2 ~6.66 10 83 . 331 0 0 0 0 0 

7 1 4 3.33 4 I. 33.33 0 0 ,' 3 1 95 1 

3 

'

I 1 8 . 33 11 0 0 0 

4 33.33 8 0 0 0 0 

o 

o 

o 

5 r1 .6 4 33 .331 0 I 0 2 1
16 . 66

1 1 

2 16 . 661 '3 75 I 1 8 , 33 0 I 0 1 0 

I ~ " 8 . 31 4 33 . 33 3 ;::) 4 33 . 331 0 

8 . 3~ 8 66 . 6 1 ~.33 2 116 . 661 0 
I 1 

133 . 3,7 58 . 3 1 8 . 33 0 I 0 1 0 

1 8 . 3 7 56 . 3 3 25 1 I 8 . 3 ~ 0 

10 

11 

13 

14 

15 

1 

1 

4 

1 

o 

o 

o 

o 

o 

16 . 6 8 1 66 . 6 0 0 c 16 . 6~ 0 

50 2 1 20 2 2C 1 10 I e 
o 0 

15 

17 

2 

5 

75 o o c, 3 25 9 

o 
o 

o 

11 3 25 4 33 .33 1 8 . 33 3 25 1 8.33 



I ,-
I 20 

I 21 o 
22 I 0 , 

I
· 23 i 0 

24 I 6 

I 25 3 
1 

I 

26 I 3 

27 I 2 
I 

28 ' 0 

1 29 I 6 
I 
I 30 4 

, 31 1 0 
1 I 

32 ' 0 

33 1 3 

I Jl' ! 2 

1 35 : 3 
I I 
/ 36 I 4 

I
I I 

37 : 5 

I 38 

I , 
1 

I 
1 

39 1 

40 ! , 
41' 

;, 

1 

1 

1 

~ 

o 

o 

o 

50 

25 

I ~ '" I C/ 

116 ~ 66 

I 0 
1 
I 
1 '- 0 
1 / 

13).33 
I , C 
I 
I 
I C 

I ~5 
i 
: 1(,66 
1 

25 

i33 . 33 , 
1 
: 41.66 
I 

'

" 21:;. 
I ./ 

e . 33 

I 42: ° ! 

9 . 09 

e.33 

o , 
47, i .' 1 ! S'~~ 3 

. 4
1
t 1_3_1 i?5 . 

G~f~DE 7 ;'ND [1 

~ ~ ,"--
r-CT SU R]; i 1IS 1' ~ itE~ g~'~~~i~~~l ; 

b.E···· I . ~ . 1-+ \l''' '".1 /0 ',];" • I 10 ::1 E" . /0 I I I , 
. I I 

1 I I -. 
3: 25 I 3 I 25 2 1 16 . 66 1 2 ! 16.6~ I 

10:83 ; 33 1' 2 116.66 ° i ° I ° I ° 
4133 . 33 . 2 :16 . 66 6: 50 1 c i 
o i ° I 1 I 8 . 33 11 191 

. 66 1 ° I ° 1 

~I 50 ! 0 : G I ° : ° 10! 0 I 

I 8166 . 66 ,. 0 ,i ° I' 1 I 8.331
1
' 0 I ° 

, 9 ' ~5 c 1 , f 1 I C , o , o i 0 , 0 

I 8 11 66> 66 i 1 ! E.33 I ! 8 . 33 1 O! 
I 2 16 . 66 i 3 i 25 7 ! 58 . 33 1 o! 

5 ! 41.661 1 I,' 0 0 0 I 0: 

7 158 . 33 i 0 0 1 8 . 33 1 0 i 
7 i 58 . 3:3 1 3 ! ;: 5 2 16.661 0 I 

9 I 75 I 1 I 8 . 33 2 Ib. 661 0 : 

7 I 58 . 33 11 I 8 . 33 1 8 . 331 0 I 
9 I 7';; ! 1 Ie. 3~ 0 c 1 0 I 

° 
o 

o 

o 

o 

° 
o I 

i 8 66 . 66 : ° : 0 1 , 8 . 33 I ° 
I I I I I 0 j 

6 I 50 ; ° I ° , C I 16 .66! 0 1 
I I I I! I 

b 1 50 i 1 : 5 . 33 : 0 0 I ° I 0 i 

I 8 66 . 66 I 0 i C I 1 8 . 33 , 0 i 0 1 

'

I 7 1 58 . 33 1 2 116 . 66 1 C 16 . 66 1 0 : 0 

8 i 7 2 . 72 11 1 9 .(9 i 1 9 . 091 0 I 0 ! 

81 66 . 6~ " 1 I (: . 3;; 2 j 16 . 66 1 0 ' 0 I 
. I ' 1 I.o . :z,-) .. 

2 16 . 6e , 3 I 25 , 6, 50 ~ ..J / 

5 Lj1.66 2 11.6.66! 4 i 33 .33: 0 I ° 
5! 41. 66, 4 133 . 33 ! 0 I 0 ; ° o 

... / 



" 3 \' 

I T.c..ill ; Y12 1';0 

1'-0 I F~~ -
~o FH' i 70 i .tI. ~I"G.. . I . 'q, . I 

I 
I 

45 9 75 I 3 
! 25 1 , 

! 
, , 

46 I 10 03-3-[-;; 1G-.6S 
! 91. 66\ 47 I 1 8 . ;3 I II 

48 I 9 75 3 25 
I 

49 I 3 25 9 75 i 



Scal e 
Values 

ScAle 

value 
ItEm 

NO. 
Pro-
Grarnre 

1 

2 

5 

6 

1-1 

15 

29 

3n 

B I 
18 

19 

20 

21 
* 22 
* 23 

33 

I 
24 
25 
26 

l'noena ix H 

Tea cher ' s Re sDonse (nuBstionnaires) 

(M(,an Sc(", r e ) 

GrRde 7 

I - I i Ccrnnletei;! I Completely 
Total agree l\qree ~lot Sure Disagree disaGree 

5 4 3 2 1 

f---

1 2 3 4 5 

I 
-- ----j 

Scor e ScorE I Scon~ Score Score 
Freq Value Preq ValuE Frea Va lue Freq Value Freq Value 

16 8C' 30 120 n () , 3 6 (\ I) 2C6 

23 115 17 6)"1 5 15 <) fl " " I 196 

,1 20 2() HI"") <) 27 13 , 26 1 3 156 

12 60 If: 72 11 33 7 14 1 1 !FlO 

In 50 23 92 6 l~-; 6 12 4 .j 176 .. 
11 55 20 80 7 21 8 16 3 3 175 

34 170 12 t.R 2 G 1 2 n I) 22fi 

23 115 n n ~ " 12 0 0 0 n 211 

i.... 

I 
I X I , - , 

SCN('..s 
-->-

12 ! I 
I 

1 i 0 41 21 
, 

60 32 12fl I 3 I 2 2 197 
I 

19 95 26 J/' .1 I ? 6 2 4 () n 2('9 

22 11C 17 68 2 6 7 It, 1 1 199 
I 

17 85 23 92
1 

1 3 3 6 5 5 191 

10 50 3~ I 136 I 2 (; 1 2 1 1 195 

4 4 14 28 5 15 17 6il ~ .(~n 

I 
).55 0, 

I 
I 

~ 2 4 (l 

~ I 
18 2.1 84 16 ~n 192 !. I 

i 

5 i 
I 18 

I 
()~ 21 0/1 6 10 3 3 193 I 
.. ' . ".,. I 

I 
I , i --

I I 
I l.-
I , i I 

i I I I I X 
DRILLS 
22 ' llC' 16 I 64 5 1:> I 31 6 31 3 198 
15 75 27 10:'i 2 6 il 6 2 2 197 
13 65 31 12<1 1 3 2 2 2 1'16 

I I I I 

Hean 

-

-
--

4.20 

~,J~O 

3.18 

3.67 

3.59 

3.57 

'1.61 

4.31 

31.13 

3.89 

4.02 

4.26 

4.n6 

3.89 

4 0 (".6 

3. 22 

3.91 

3. 93 

31.35 

3.91 

~ • (ILl 

11 .02 
4 .0« 



I I Cc:rnplete l1 Agree I Not SUre 
I I Cr:rnpletel y , I 

'l'otall 3.qre8 I I Disaqree I disil.qree /!lean 

I 
I I I - 1 T I Scale I 5 4 3 2 1 Value 

I 
Scal e ' 
Value 1 2 3 t, 5 

Item 
No. 

Soon ScOrE Soon SC':ln Score 
Free. ValuE Free Va luE Freq Valu.E Preq Vi'llue Freer Va lue 

27 18 90 23 '12 2 6 6 12 (\ II 2(y· 4.C'G 
* 2'1 2 -;1- 11 --62 ---5_ --l5- --.2L Ril 9 45 172 3.51 

32 6 30 25 1('(' 11 33 7 14 (' 0 177 3.61 .... 
-~- 23.26 

I X 3. "7 
-

r.·PICS 

36 15 75 33 112 II n l 1 2 0 I) 209 tl .26 

37 17 85 37. 12R II (; " 0 0 ') 213 4 . 34 

3R 9 45 32 12P. 5 15 3 6 II (\ 194 3.95 

39 12 611 33 132 :< 6 " n 2 ? 2 ('[) t;, /18 

* 42 3 3 ~ 16 t1 12 3" 12·" 11 20 171 3.48 
~. 20 .11 

X 
I 

4 J'2 

vr;C'\BULiIRY & LE-VEL OF u\NGUI\GE 

65 ! 
48 I 4' I t I 

3 13 21 .~ 1". \ 2(' 1 1 146 2.97 .l .!. 

4 'j 25 7 2'3 4 12 Y 40 13 13 118 2.4") 

17 

I 
D 95 lR 7? 

I 
6 18 4 I! 

I 1 1 194 4.04 

I I 
;;- 9.41 

I I 
-

I I X 3.13 
I I -- -

TIMING IIF THE PRC(.:R~l'-IE & PREPARl'..TIIN 

* I I 
?,0 I ~.0 I 

11 
3 1 0 1 

rl I I 7 22 22 • I 4 20 ,,5 lo Rn 
I 2'; I I 

I 

I I 
12 I 12 , 6n - I Of) :, 12 4 fl , 5 I 5 1111 3.6J 

I ! I 
177 3.61 13 10 5n 23 ~)2 18 7 14 I 3 3 

1 

I z: 9.1n .- 3J'3 

I ><-



I Carq:Jle t e l ~ 
a<Jr€:e Aqree Not Sure 

, Canpl e t e lyl 
DisacrreE disacrrce Tota l , !'Jean 

Scale 5 4 3 2 1 Value 

Scale 1 2 3 4 5 Value 

,,~ j I I 
No. 

Score Soon J SCOrE SC0r~ ~ score , -,', .. I Fr . Value Frea ValuE Pre ValUE Free Vi'llu Fr i Value 

TF'oACl:IING MI:-::rHcxx)l.(X;Y 

9 23 115 23 I 92 ? fi 0 0 0 0 213 4.43 
+ 

11 12 60 29 116 4 12 3 6 1 1 195 3. 97 

43 7 35 23 92 7 21 10 20 /. 2 170 3. 46 

L 11 . R6 
, X 3.95 

I 

TEl\CHER' S G lIDE 

34 
1

16 I flO 27 108
1 

2 I 6 2 ' 4 1 I 1 199 4 .1'-: 

I 
I 

35 23 

I 
115 22 

Ril I 1 I 3 0 0 n 0 206 4. 47 
, 

I >-ii I 8. 61 

I I I I ! I I I 4.30 , , , i 

NATIVE SPF.AKERS 

10 
1

25 
1

125 7 28 7 21 7 I 14 I 3 I 3 191 I 3. R9 
I 
1 16 \22 , 110 22 Ril 3 9 2 I 4 ' 10 I 10 

I 
211 1\ .30 

I , 
~I I 

R.19 
I I I I , X 4.09 , 

PRE- SFT QUESTIONS Ml) NOI'E·-TAKllJG PRACITCE 

40 11~ I 
70 

1

29 ! 116 ! 5 15 I 1 2 I 0 0 203 4.14 I 
I 

1;1 ill 55 I 2R i 112 I 4 J2 I 3 
6 I .., 2 1117 3.81 I ,. 

I I I L ' 
I I 

I 
I 

.- 7. 95 
I I X 3.97 I 

I I I 
I I I 



Scale 
Values 

Scale 
Values 

Item 
l'b. 

Pro-
qrarrrne 

1 

2 

5 

6 

14 

15 

29 

30 

8 

18 

19 

20 

21 
* 22 
* 23 

33 

Teacher's Response (Questionnaires) 

(Mean Scor e) 

Grade 8 

i Canpletel~ I 

INo 1 ~letelY I To 11 
agree gree t Sure ~saqree ~Si\qree ta A 

5 4 3 2 1 

1 2 3 4 5 

- --I--

Score Score SCOrE ScorE. Score 
Freq Value Frc-Q Value Freq Value Pre<:! Value Frea Value 

22 110 24 96 6 11l 3 6 0 0 230 

25 125 23 92 f; 111 1 2 0 0 237 

i! 40 32 128 3 9 4 3 6 6 191 

12 60 211 112 10 30 3 6 0 0 208 

14 70 32 128 1 3 4 8 2 2 211 

15 75 19 76 A 2.4 13 26 0 0 201 

36 180 14 56 4 12 1 2 0 0 250 

33 165 19 76 3 9 0 0 0 0 250 

I 
--

<1 
X 

! I 

fONC,s 

30 
, 

150 I 20 80 3 9 2 -1 0 0 243 

20 100 26 104 6 9 3 6 0 0 228 

15 75 19 I 76 5 15 14 28 2 2 196 

17 85 20 80 4 1:< I 10 20 4 4 201 

23 115 25 100 2 61 3 6 2 2 229 

5 5 12 2d 7 I 211 22 Pil 9 45 183 , 

2~ I 7 7 8 16 0 26 104 14 70 197 

9 45 32 128 7 4 8 3 3 205 
I 
I . --, , 

X 

I 

an 

+ 

4.111 

4.30 

3.60 

3.93 

3.98 

3. 65 

4. 54 

4. 54 

32.72 

4 .09 

4.41 

4 .14 

3.56 

3.65 

4 .16 

3.32 

3.58 

3.72 

30.51 

3.81 



I I Canpletel y Aaree 

! 
I I Ca'npletely 

I agree Not Sure Disc.gree I disagree Total Mean 

Scale 5 4 
l 

3 2 1 I Values 

Sche 1 2 
Value 

3 t; 5 

Item 
No. 

- . j-. Score Score ScorE Score 
Fr Value Free Value F'req V;uue Free ValuE Free Value 

DRILLS-

24 18 90 37 1Ll13 0 0 0 0 0 0 238 4.32 

25 10 95 2(; 104 5 15 ,l f\ 1 1 223 4.05 

26 23 115 25 100 4 12 3 6 0 0 233 4.23 

27 26 130 n 8<1 6 18 1 2 1 1 235 4. 27 

* 21'\ 3 3 8 16 1 3 32 12R 11 55 205 3.72 

32 :1 ~ 5 37 1411 6 18 3 6 0 0 217 3.9·1 

r: 24.53-

I 
X 4.08 

TOPICS 
-

~I 3h 25 125 2R 112 1 :3 2 0 0 242 4. 40 

37 28 110 26 101 1 3 0 0 0 247 4.49 

38 17 t15 28 112 5 15 3 6 2 2 220 4.00 

39 16 80 31 124 2 6 4 B 2 2 220 4.00 

* '12 3 3 4 R 10 30 33 132
1 

5 25 198 3.60 

;f 20.19 

I X 4.09 

VOC1\BUIAFY & LEVEL OF IA\lr.uAGE 

3 12 60 24 96 5 15 8 Hi 6 6 I 193 3.50 

·1 1 5 16 64 4 12 20 ,10 10 10 131 2.56 

17 14 70 22 SS 10 30 8 16 1 1 205 3.72 

:F I 9.78 

I 
I 

Xl 3.26 

I 



I 
-

I Canoletel~ I 
I I 

Nnt sure ! 
Ccttpletely 

il.gree '1 Agree DisaareP. disaqree Total Mean 
I 

I Scale 
Values 

5 I 1 I 3 I 2 1 

Scal e 1 2 
Values 3 4 5 

Item 
t-T0. 

.~.~, ... , SC0rE Senre SCCT.E Sccre Score 
Free. ValuE Freq Value Freg Valu~ Freq Value Freq Value 

TTh'1ING OF THE PROGRAI"1E & PREPARATION 

* 38 I 7 17 17 19 1 ~ lCl ·~,o 7 35 133 2.46 .J 

12 12 60 19 76 11 33 Po 16 5 5 190 3. 45 

13 15 75 21 R'1 6 18 9 I fl <1 <1 199 3.61 

9.52 

X 3. 17 
. 

T"'....ACHIN(; METHODOLOGY 

9 JO 150 24 06 0 0 1 1 0 0 245 4.50 

11 20 100 25 100 3 9 6 12 1 1 222 4. 03 

43 12 60 21 8·1 R 2 '~ 10 20 " <1 192 3 • .19 

4,1 20 80 19 76 2 6 I? ?i) 1 1 207 3.83 

I 
r~ 15 .[\5 

I I X 3.% 
I I I 

TEACHER' 5 GUIDE 

34 11 55 29 116 7 21 7 I 14 0 0 206 I 3.ill 

35 25 125 22 8P 5 15 1 2 0 0 230 4.33 
. 
~- fl.14 

I X 4·. 07 

NATIVF: SPEAKERS 

10 21 105 22 ill': 2 6 I 3 6 7 7 ! 212 
I 

3.85 

15 ?9 ltl5 14 5(, 2 6 I R 16 1 2 225 4.09 
.-. 

7 .9~ 
L.-

X 3.97 



CCTt1pletelY 
aqree I lIgree I 

Not Sure I I Ccrnplet elyl I 
DiSagree : disaoree I Total i 1"ean 

Scale 
5 t) 3 I 2 1 Values 

* Scale 1 2 3 4 5 Values 

Itan 
No. 

SC0re f:core ~ Scx)re Score SCX're 
Freq Value Freg Value Fre Valu.e Freq Value Freo Vi\lue 

PRE-SET-(l!JESTIf:lNS"-.1\ND NO'I?"·TAK!N(3 PRAeTlCE 

40 20 100 31 124 2 6 J 2 1 1 233 4 .23 

11 20 1('0 ~R 112 2 6 2 it 3 3 225 4.09 

L 8.32 

I I 
X 4. 16 

- -__ _ ______________ ..... _______ ... _~~_u .. _..,. __ ~ .... ________ . _____ ... ____ ~~~ ___ "' __ ....... _ ... ,~ 



Apnendix 10 

Teacher's Response ( Que~tionni\ ires L 
(Mei'ln Sco:c<:- ) 

GraCIe 7 and 8 

! Completely r Not' Sure r Di~~~-e-e-+Ca-d-~-i~--!-gre-te-e-!'-;- -To-ta-;- I Mean 

__ . ____ ~--------~-------+--------4--------+·--------~- -----··T-----
agree Agree 

Scale 
Value 5 4 3 2 1 

_____ -1-________ -1-______ --+ ____ .. __ -------- 1-. ---- -._---._-1------

* 1 2 3 4 5 

I~=_ =4'=~.,.._-+_---r-:--:;:_+-._-+___r-_t_-~=-- ----··-I= "="""­
Pro-Sc0r~ i'fc;:(~e r~ors '~¢(li:e -g=re 
qrarrune Freq Value Frea Value' Fre< Value Freq ValuE Free Value 

Scale 
Value 

1 

2 

5 

6 

14 

15 

29 

30 

* 
* 

8 

18 

19 

20 

21 

22 

23 

33 

3 

2 

1 

2 

4 

1 

6 

4 

SONGS 

1 

3 

3 

2 

o 
o 
o 
3 

15 7 2R 

10 9 36 

') 7 28 

10 10 40 

20 7 21\ 

5 7 211 

30 5 20 

20 4 28 

! 
51 11 

15 9 

15 -4 

10 3 

o 10 

o 4 

o 0 

15 7 

1)4 

36 

16 

12 

40 

o 
28 

1 

o 
() 

o 
1 

3 

1 

o 

o 
o 
1 

3 

2 

2 

1 

1 

_. _ --+-+--+---1---+------1---
3 

o 
o 
o 
3 

9 

3 

o 

o 
o 
3 

9 

6 

6 

3 

3 

o 
1 

1 

o 
o 
1 

o 
1 

o 
o 
3 

2 

(1 

6 

11 

1 

(1 

2 

2 

o 
o 
2 

o 
? 

o 
o 
6 

4 

01 
24 I 
44 

2 

1 

o 
3 

o 
o 
o 
o 
o 

(\ 

o 
1 

2 

o 
o 
o 
o 

1 

o 
3 

o 
o 
o 
o 
o 

o 
o 
1 

2 

o I 
o 
o 
o 

47 3.91 

48 4.00 

38 3.16 

50 4.l6 

Sl 4.25 

44 3.66 

53 4.41 

50 4.16 

r. 31.71 

3.96 

19 I) .08 

51 4.25 

11 I 3. 41 

37 3.0S 

46 3.83 

38 3.16 

47 3 . 91 

48 <1.00 

4., 29.72 

X 3.71 



I 

Completely ComnletelYI 
nqree Aqree Fot Sure Disaqree diSaClTGe _ Total tlean 

I--+----T---.;..----t----+--- -
c: 1 . ca e 

I 
5 4 3 I 2 1 

I Value I 
I 

I -L I I 
Scale 

* 1 2 3 
I 4 5 

Value 

!rC0te c:oore [ '.00:):'9 c:mn Soore 

Freq!Value Freq Value Freq Valt.1.(..! Fre<1 ValuE Freq Value 

DRILLS 

= /--- -
24 6 30 6 2~ 0 0 0 0 0 0 54 1 .50 

25 3 1') f\ 32 0 0 1 2 () 0 li9 4 .01'\ 

26 3 15 9 36 0 ° 0 0 0 0 51 4.25 

?7 /. 10 R 12 1 1 1 2 0 0 47 3.91 

* ?oR 0 n 2 4 :3 9 
.., 7R 0 0 41 3. 41 , 

32 0 0 q 36 1 3 2 i\ 0 0 43 3. SR 

£' 21.73 

! 
X 3.95 

I 

TOPIC''; 

:) 4 I 20 6 ! 21 I i ; ! I I I 0 , 0 I 2 4 I 0 0 48 4.00 , 

37 5 .,t; 6 2J 1 "~ 
~ 0 0 0 ')/. 4.33 

3q 3 15 8 32 0 0 ;> 0 0 49 il . (li\ 

39 1 5 I 7 ?P 2 6 

* I 
42 0 °1 2 p. 3 c 

J 

I I -___ L 

4 0 0 43 :3.5~ 

12 1 1 30 2 . 50 

L l R.r:9 

X 3.69 

6 

VCCABlMRY & LEVEL OF' T.ANmAGE 

-
3 I !I 3 4 1 ~ 1 i :3 6 I 1 36 3 . 00 , I 

Ll 0 ° 3 l? 1 :3 Ll R ! 4 27 2.25 

17 5 ?5 2 R ? 6 1 2 0 0 41 3. 41 

~ R. 66 

X 2.RP. 



I Scale 

I Va lue 

Scale 
Value 

.... 
- "l--

12 

13 

9 

11 

43 
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