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Abstract 
The purpose of the study was to investigate the Female student achievement 
and associated factors in foot ball practical class participation in Merb Lelce 
Werda Secondary School. Samples were taken from the werda secondary school 
females students, from the total of 400 female students, 50 female students were 
selected by using Random sampling technique. To get supplementary information 
for the study area 3 subject teachers, 3 knowledgeable teachers and the school 
administration selected randomly. The study was camed out with descriptive 
survey method and both qualitative and quantitative approaches were used. 
Questionnaires focus questioner, interview and observation checklist was 
analyzed by using percentage and word. The major finding indicated that the 
performance of the teachers' ability to demonstrate during the lesson was poor; 
lack of adequate material and facilities also affected the females ' need of 
participation. Physical education teachers' interactions with their students were 
not in admiring level. Lade of interest and motivation had also seen as problems 
during the lesson. It was concluded that the participation of female students with 
football lesson as subject matter were highly affected by the school with short 
age of facilities and equipment, attitude of female student and teachers. 
Therefore, based on the findings of the study, it is recommended to allow female 
students to participate in football activity with the help of physical education 
teachers. It is also recommended that the school facilities and materials should 
be fulfilled to enhance females ' participation with football in addition to the 
community help. 
Key words: achievement, foot ball, motivation, learning, education, techniques 
and participation. 
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CHAPTER ONE 

INTRODUCTION 

1.1 Back ground of the study 

Almost all states in the world need to enhance their economic social and , 
cultural development from time to time. The development of society in 

every aspect could be effective through & by means of education of all the 

resources a country needs to bring about economical, social change and 

development the most important is human resource. Thus development 

the most important is human resource of thus developing this resource 

through education and training becomes very important. 

It is clear that the women and men in our world is nearly equal where as 

female participation in socio economic development has not been 

strategically due to disparity manifested between sex education in many 

countries (Begashaw ... 1999: 1) 

There are different factors that affect the participation of femal e studen ts 

in the education system. These are the environment the quality of 

teacher, gender, and socio-economic status and parents attitudes 

towards female's education. 

Physical education is one of the most subjects to be taught as parts of a 

general education. It has a significant contribution to the physical and 

mental development of an individual. Most of the time, in almost all 

subjects, females students performances is less than their counter parts 

male students such achievement could be associated to females students 

low achievement towards the subject they taught in school. Therefore it 

is found important to study the female students in football activity 

secondary school and every female student should have similar 

opportunity so as to success in their academic achievement in physical 

education subject. 
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The research was conducted at 1107 km from Addis Ababa in Central 

Tigray at Merb Leke especial Werda. Teaching is a process by which <.l 

person helps other peoples learns. Teaching helps people g<.lin the 

knowledge, skill and attitudes they need to be responsible citizens, carn 

<.l living and lead a useful , rewarding life. It also provides the chicf means 

of passi ng knowledge to the next generation. People have tricd to Ic<.lrn 

everything and to improve their pcrformance in learning differcnt 

.subjects including physical educatiOll. and by themselves usin " ,., 
instructional media belong to the teaching profession than any other. In 

spite of additionally well prepared tutorial class can improve the 

<.lc hi evement of students in learning foot ball practically. 

/\s teachers they want to create a sense of community in their practica l 

wo rk elass among students and be tween students and them selves . In 

many activity of practical foot ball class a student community develops lO 

a certain extent, but a bond between the teachers and studen ls does not 

hap pen, despite our desire to include themselves as a member of 

cohesive and supportive community as well as guide. They fell that 

tutorial(support) are a way to develop and enhance the student 

achievement In learning foot ball partially and make it beLLer 

environment for practical learning of foot ball. Many tC<.lchers think they 

don't have thc time and energy for studcnt tutorial (support).Lhey admil 

Lutorial (support) take Limc and effort to organize and carry OUl. ho\veve r 

,They fell they are worth the extra work because they can help to crea te 

learning community and help practical classes of football live up LO 

sLudent and teacher expectation . 

In our school there are m any problems that affect the teaching learning. 

Among these problems one is that, the female students' great pl:oblem s 

towards achieving of good result in practical class of foot ball. When we 

see the student performance, interest and achievement on practical c lass 

of foot ball during learning physical education most of female sluden \.s 
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show very less participation and achieve low result in practical exercise, 

because of the above problems I was to do an education research Werda 

Merb Leke on Rama secondary school students how to improve low 

achievement of female students in practical foot ball in learning physical 

education in our school. I hope that this research would give way for 

improve their achievement in physical class of foot ball. And also create a 

better way to teacher physical education especially in practical class in 

physical education. 

1.2. Statement of the problem 

This research is entitled as; female students' achievement and associated 

factors in foot ball practical class participation in Werda Merb Lehe 

secondary and preparatory schools. Students in Ethiopia have received 

several years of physical education teaching. The Physical educational 

system of country is designed to develop the learner's problem solving 

capacity and adaptability by building up knowledge, abilily skill and 

attitude. The teaching learning process the educational policy of the 

country and the curriculum are required to be backed by suitable 

methods and building and strategies (sidentop, 1998) 

Foot ball is a game, which games played between two teams with eleven 

players each teams. 

However female students less participation towards in foot ball class with 

comparison to male therefore to improve performance of female sludents 

in foot ball practical class should have to achieve its objectives it has 

been observed that this study are not properly maintained to assist the 

work of students only. It has significant role in achieving the overall 

objectives of both teachers and students. 

In the researchers five years experience as well as physical education 

teachers, the researchers has served the female students achievement 

and associated factors in foot ball p~actical class participation. In Werda 
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Merb Lehe secondary and preparatory schools female students are fewer 

participants because of those factors. In light of this fact the researchers 

become interested to conduct this study. Therefore, this study examined 

female students' achievement and associated factors in foot ball practical 

class participations in Merb Lehe Werda secondary and preparatory 

schools. The following leading question would be answer in order to 

check the attainments of the stated objectives. 

1.3. Research question 

The following research questions are selected to throw light on the 

objective of the study. These are; 

.:. What are the causes of female students' achievement and 

associated factors toward the fundamental techniques and tactics 

of foot ball teaching? 

.:. What is the performance of female students in foot ball practical 

class? 

.:. Are there enough materials to facilities for football practical class 

teaching and learning process? 

.:. What are the participations of female students in foot ball 

practical activity? 

1.4 Objective of the study 

The purpose of this study was to assess the female student's 

achievement and associated factors toward in teaching football practical 

class in Rama, Ahsa and Chila preparatory and secondary school. 

1.4.1. General objective 

The general objective of this study was to assess the female student 

achievement and associated factors in foot ball practical class in Merb 

Lehe especial Werda Tigray region central zone. 
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1.4.2 Specific objectives 

The specific objectives of this study l'nclud th f, 11 . e e 0 owmg way; 

.,/' To identify the basic cause and associated factors of fundamental 

techniques and tactics of foot ball in the practical session . 

.,/' To identify the activity of female students performance in the foot 

ball practical class . 

.,/' To identify the status of materials for foot ball practical class 

teaching and learning process of female studen t . 

.,/' To explore the participation of female students in foot ball practical 

class. 

1.5. Significance of the study 

The finding of the study would contribute to identify the female students' 

achievement and associated factors in foot ball practical class. Therefore, 

the outcome of the study would be useful to contribute for making 

effective achievement and development towards football for female 

students of Werda Merb Lehe preparatory and secondary schools. So the 

study will be found to be essential at least in the following ways; 

~ Provides meaningful experiences to female students m 

achievement football practical class and in order to consider 

associated factors and such information in curricular organization. 

~ It will provide opportunity for the teachers to maximize the foot ball 

techniques, tactics and rules in teaching and practical session. 

~ Contribute some add the basis for further study to be conducted in 

this area. 

~ It will help the teachers identify the students' problem and use 

appropriate strategies and method to cope up with the problem of 

foot ball. 
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> To make male and female students to be full success in the 

techniques and tactics of foot ball having identified and solved 

some obstacles that keep them being the fundamental techniques 
in foot ball game. 

1.6. Delimitation of the study 

This study was confined in its scope to Werda Merb Lehe Preparatory 

and Secondary school of Tigray central zone. Additionally, the study also 

is delimited only to investigate the female students' achievement and 

associated factors in foot ball practical class. So to this effect, the study 

delimited mostly grade 10 female students' physical education teachers, 

knowledgeable teachers and the school directors as population of the 

study. 

1.7. Limitation of the study 

To investigate the researcher major problems were internet access for up 

to date information, different reading materials like books, journals and 

some indexes. As anyone knows that reliable data and information are 

the base for any research work the researcher need to have such 

materials. The other thing that the researcher faced during the process of 

the study was financial and time constraints. 

1.8. Operation definition of terms 

Football: - is kinds of game which games played between two teems with 

11 players each teams . 

Culture: -the quality in a person or societies arises from a concern for 

what is regarded as excellent in arts, letters, manners, scholarly 

pursuits. 
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Attitude: -manner dispo'f l' l' . . . , SI lOn, lee mg posItIon etc WIth regard to a 

person or thing tendency or orientation, especially of the mind. 

Pregnancy: -IS a system of classifying drugs according to their 

established risks for use during pregnancy. 

Stress: - a state of mental tension & worry coursed by problem in your 

life work, etc 

Motivation: l'nternal d t 1 f - an ex ern a actors that stimulates desire & 

energy in people to be continually interested & committed to ajob, role or 

subject, or to make an effort to attain a goal. 

Economic: - operating to the production distribution of income wealth , , , , 

& commodities. 

1.9. Organization of the study 

This study consists of five chapters. Chapter one deals with introduction, 

statement of the problem, research questions, objective of the study 

(general and specific) significance of the study, delimitation o[ the study, 

limitation of the study, organization and operational definition. Chapter 

two discuses review of related literature. Chapter three contains research 

methodology. Chapter four covers presentation on and analysis of data. 

Finally, Chapter five comprises summary, conclusions and 

recommendations of the study. Lastly, a list of reference materials 

questionnaires, checklist as appendix 
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CHAPTER TWO 

REVIEW OF RELATED LITERATURE 
Introduction 

This chapter deals with rev· fl· . lew 0 re ated hterature concernmg on female 
students less participation in teaching h db 11 Th· b an a. e reVIew starts y 
describing physical educatl·o h· t . . . n IS ory, women m sport and theIr hIstory 

in football characteristics' of teaching in football, effective teaching m 

football. Then it proceeds to major problems and factors with their 

related parts. 

2.1 Historical Background of Physical Education 

The history of physical education reflects people's attitudes about 

physical activity. From prehistoric times, because survival was related to 

physical stamina and to people's ability to find food, no separate physical 

fitness programs were needed. Gradually ancient societies in china , , 

Egypt, Greece, and Rome adopted physical education as part for military 

training. As the more developed societies came to value the scholarly life, 

physical education lost. Many developed countries have had to strike, a 

balance between physical and intellectual interests. 

The history of physical education frequently shows a pattern of military, 

social, and political influence. Athenian Greeks came to the forefront in 

the era 700 to 600 Be With their quest for physical and intellectual 

perfection. Athenians honored the gods of Olympus, especially Zeus, with 

the first Olympic Games. Many historians regard Athenian culture as the 

height of early physical education, but like their Chinese predecessors, 

the Athenians felt the competing influence of intellectualism. The middle 

ages saws the fall of the Roman Empire brought about a denial of 

physical activity for anything other than manual labor. 

In 19th century Europe, Sweden and Germany developed systems of 

gymnastics that were adapted internationally with Germany building the 

first in door gymnasium. Physical education fulfilled a political role in 
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early 20th century Russia aft th . 
er e nse of communism. Physical fitness 

helped insure military strength, productivity, and nationalism. Sports 
were viewed as a way of a h' '. . 

c levmg mternatIOnal fame. The (yMCA) opened 
its first American chapter i 1851 M " . n . any sports gamed m populanty 

around this time. According to Siedentop (2007) "Historically, physical 

education programs focused on teaching children and youths in the 

school setting. The expansion of physical education beyond its traditional 

realm ton on school settings and people of all ages requires a more 

inclusive definition to encompass the diversity of programs and the wide 

range of goals achieved by participants." Siedentop asserts that "there is 

probably less agreement today on the basic meaning of physical 

education than there has been at any time in our education than there 

has been at any time in our professional history". However, he states that 

the mostly widely accepted meaning for physical education is based on 

the developmental model. This model is based on the belief that all 

school subject, including physical education, should contribute to the 

development of the whole child. Carefully structured physical activity is 

recognized as a means through which educational goals can be achieved. 

Physical education uses physical activity to enhance the development of 

the whole person since the early 1970s, there has been an enormous 

interest in the scholarly study of sport. Its significant role in our society, 

its massive impact on our culture, and its far reaching involvement of 

millions as participants and spectators has drawn the attention of 

scholars. Scholars have studied the philosophical, sociological, and 

psychological dimensions of the sport experience. The realm of physical 

education dimensions of the sport experience. The realm of physical 

education and sport today embraces many different programs, diverse 

Settings, and people of all ages. This recent growth of physical education 

and sprat has been accompanied by an increased interest in its scholarly 

study. 
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2. 2. Physical Education Concepts and Standards 

Physical education is an educ t· . . . . . 
a lon glVen through physlcal actIvltIes to 

develop all aspects of personal·ty Th h. . 
l. roug physlcal educatlOn, program 

students can develop not only their physical body but also the mental 

and social aspects of the students can develop. Physical activity is critical 

to the development and maintenance of good health. The goal of physical 

education is to develop physically educated individuals who have the 

knowledge, skills and confidence to enjoy a lifetime of healthful physical 

activity. Students who are healthy mentally, emotionally and physically 

perform better in school. Providing a movement based curriculum 

embraces the whole-child approach of teaching creating students who 

are able to problem solve, critically think, practice healthy lifestyles, and 

challenge themselves. 

Wuest Bucher (1994; 4-6),suggests that traditionally, physical education 

and sport program focused on providing services to school aged 

populations in the school setting. Today, physical education and sport 

has expanded to include persons of all aged and abilities. Involvement in 

carefully designed program can enhance and quality of life for 

participants. 

2.2.1. Fundamental movement concepts 

This concept encompasses basic and core loco motor skills at age­

appropriate ability levels. It includes spatial awareness, body awareness, 

qualities of movement, and relationship of the body in space. Movement 

concepts allow students to learn how to move in response to feedback, to 

repeat & perform tasks skills, and to recognize describe correct form 

skills. 

Locating and evaluating the barriers that and cause females to avoid 

secondary elective physical education courses, it is clear that one needs 

to look at this more thoroughly and create solution in the form of 
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curricula, program and instruction to ensure 

decrease further (Gibbons and Humbert,2006). 
that numbers do not 

Therefore in principles scho I h . . 
' 0 s ave to mcrease the number of quahfied 

Physical educators' involve student . th d " k' . , s In e eClslOn rna lng process m 

physical education classes; promote marking schemes that encourage; 

focus courses to increase female enrolment in our physical education 
classes. 

2.2.2. Relationship with education 

The relationship between physical education and general education 

provides opportunities for exchange of views between the physical 

education teachers and the subject teacher about the abilities, 

interested, limitation, and cope of each individual student and his/her 

participation in the school program. In this way, good physical education 

teacher ascertains how well participation performs the necessary motor 

skill before permitting him/her to take part in physical activates 

(kamlesh and sangral). 

2.2.3. Physical activity outside the classroom 

This concept is comprised of activities that encourage students to 

maintain or enhance a healthy lifestyle . It encourages students to 

develop a habit of participating in at least 60 minutes a day of moderate 

to vigorous activities for most days of the week. 

Women in 1905s and early 1960 did participate in sport much less than 

their descendants in the 1990s. Lack of opportunities and knowledge 

discourage them, as well as the intense athletics were not considered 

normal for women (Siedentop, 1998). 
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2.2.4. Health related fitness 

This concept covers the basic fitness exercises needed for developing a 

healthy human body. It concentrates Upon cardiovascular fitness, 

aerobic fitness, muscular strength, flexibility, muscular endurance, and 

body composition. The main goal of this concept is to enhance fitness 

levels. It often uses nationally-recognized, criterion-referenced, health­

related fitness assessments to help measure progress. 

A range of evidence suggests that for many girls, sports and physical 

activates are positive features of their academic aspirations and health. 

The classic study of the relationship between healths related fitness and 

school performance was carried out in France in the early 1950s in 

vanves. Researcher reduced academic curriculum time by 26% replacing 

it with health related fitness; yet academic results did not worsen, there 

were fewer discipline problems, greater attentiveness and less 

absenteeism (Weiss, 1987) . 

2.2.5. Scientific principles 

This concept centers around comprehensive knowledge of the effects 

physical activity has upon the body, components of health-related 

fitness, the importance of warm-ups and cool-downs, principles of 

training, naming and locating muscle groups, nutrition, sun safe 

practices, and recognizing the relationship between types of fitness and 

types of exercise. 

2.2. 6. Personal and social behavior 

This concept is comprised of ideas surrounding behaviors that respect 

self and others in physical activity settings. It promotes the idea of safety, 

directions, honesty, accepting decisions, remaining on task while 

independently working, assessing and taking responsibility for personal 
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actions/behavior, exhibiting self-control 
, cooperation, perseverance, 

verbal & non-verbal e 

strategies. 
ncouragement, and employing conflict resolution 

Arnold (1976), reports that role models are important. There are many 

good to cite at national and international level male and female, block 

and white. Many local sports' l' . persona ItIes are keen to encourage yang 
ester to take part in their sport d 'd . . . an can prOVI e a posItIve example nght 
there in the classroom. 

2.2.7. Values of physical activity 

This concept concentrates Upon the importance of physical activity 

within an individual's life. It identifies enjoyment, challenge, health, self­

expression, and social interactions as the core values of physical activity. 

Encouraging participation in new skills, continuing when frustrated, 

expressing positive feelings on progress made, and examining motivation 

and self-discipline. 

More recently, (xiang etal, 2003) found that children's value of physical 

activity significantly predicated their intent to participate. They suggested 

that when children place high value on physical education, they are more 

likely to continue in physical activity and be active as they grew older. 

These findings support the nation that students will be more motivated 

to be engaged when an education or activity task is deemed interesting 

and meaningful. 

2.3. Physical education learning objectives 

Physical education majors enjoy hands-on training In such areas as 

kinesiology, teaching, coaching, and learning how to help others stay 

healthy. The teacher certification program in physical education at 

Mount Union is designed to prepare you to meet state teaching licensure 
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standards for physical education . . 
. m pre-kmdergarten through grade 12. 

Our teachmg graduates are re . 
. cogmzed as quality physical educators who 

are hIghly competitive in the em 1 
p oyment market. 

Physical Education Learning Ob· t· lec Ives:-

• 

• 

• 

• 

Physical education rna· d 
Jors emonstrate understanding of physical 

education content and d· . 1· ISClP mary concepts related to the 

development of a physically educated person. 

Physical education majors demonstrate understanding of how 

individuals learn and develop and can provide opportunities that 

support students' physical, cognitive, social, and emotional 

development. 

Physical education majors demonstrate understanding of how 

individuals differ in their approaches to learning, and create 

appropriate instruction adapted to these differences . 

Physical education majors demonstrate an understanding of 

individual and group motivation and behavior by creating safe 

learning environments that encourage positive social interaction, 

active engagement in learning, and self-motivation. 

2.4. Historical back ground of foot ball 

Foot ball is widely considered to be the most popular sport in the world, 

and continues to grow in popUlarity and participation rates. Women 

account for a large proportion of this growth. Between 1981 and 2005 

participation in women's collegiate football in the USA increased over 

II-fold (1039%).1 in comparison, participation in men's collegiate football 

increased 49%, and today there are more women collegiate football 

players than men. As the rates of injury in collegiate women's football 

have not dramatically changed since 1986, the increasing participation 

in football by women has resulted in a large increase in the total number 

by this population. 
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Football is a physically dem d' 
an Ing Endeavour that requires ballistic 

movemen ts often under ph . 1 
. YSlca duress from opposing players. This 

poses consIderable risk for at' . . 
cu e injury with women's football having the 

highest numbers of injuries Ph' 
er matc dunng the 2004 Olympic Games 

than any other women's tea .. . . 
m sports. Most of the InJunes m women's 

football are sprains, strains and contusions. The sheer number of these 

acute injuries makes them an . ' . Important Issue m women's football and, 

thus, they have received the majority of attention. However, football also 

involves repetitive loading in the form of running Uogging and sprinting), 

direction changes and kicking. For instance, elite female football players 

were recently found to cover a total distance of 10.3 km during games 

with high-intensity running (15-25 km/h) accounting for 1.3 km. These 

distances and intensities have the potential to contribute to the 

development of chronic or overuse injuries. Overuse injuries in elite 

women's football players account for approximately 12.5% of all injuries . 

Football has become a much loved part of British culture, and has been 

instrumental in causing change. Possibly the strangest match took place 

during World War I, a period of history epitomized by bloodshed and 

death on massive scales. On Christmas Eve of 1914, upon hearing 

German troops singing carols, both sides walked on to no man's land 

and played a game of football. While it is not known who won that day, 

this was to be the only time in the trenches where artillery fire ceased. 

The Christmas Day Truce of 1914, as it became known, highlights the 

impact football has had in this country, and indeed the world, and helps 

explain why it is the nation's favorite pastime. Football has also been 

mired by both tragedy and controversy, as seen by the Hillsborough 

Disaster of 1989, in which 96 people were crushed to death. In another 

incident referred to as the Heyse Stadium Disaster (1985), a large group , 
of Liverpool fans breached a fence separating them from Juventus fans; 

the resultant death of 32 people led to English football clubs being 

15 

i 
, I 
I 



banned by UEFA from all Eur .. 
Opean compettttons until the early 1990s 

and a number of Liverpool fans b . 
emg prosecuted for manslaughter. 

The 2010 World Cup in South Af . . 
nca was a definmg moment for a nation 

that until 1994 was under . 
. a regIme of apartheid. It was hoped that the 

bIggest sports event in the w ld . 
or would brmg prosperity to the host 

country and show the rest of the world a different side of Africa. Football 
has certainly come a long w f· . ay rom Its humble begmnings hundreds of 
years ago. 

2.4. 1. History of women's football 

Scotland seems to be the first country in the world to encourage women 

to play football. In the 18th century football was linked to local marriage 

customs in the Highlands. Single women would play football games 

against married women. Single men would watch these games and use 

the evidence of their foot balling ability to help them select prospective 

brides. 

There is no evidence that women played football in England during the 

18th century. In fact, until the formation of the Football League in 1885, 

football was dominated by the public schools. These early clubs feared 

that opposing sets of supporters would get into fights. As Dave Russell 

points out in Football and the English: A Social History of Association 

Football in England (1997): "in terms of social class, crowds at Football 

League matches were predominantly drawn from the skilled working and 

lower-middle classes... Social groups below that level were largely 

excluded by the admission price." Russell adds "the Football League, 

quite possibly in a deliberate attempt to limit the access of poorer (and 

this supposedly "rowdier") supporters, raised the minimum adult male 

admission price to 6d" . Several clubs came to the conclusion that male 

behavior at football matches would be improved if they were 

accompanied by women. In April, 1885, Preston North End announced 
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that women would be allowed f 
ree entry to all home games. Over 2,000 

women turned up for the first 
game. Free en try for women was so 

popular that by the late 1890s 11 h 
ate football clubs had discontinued the 

scheme. 

Nettie hyper link helped to pioneer women's football in England. In 1894 

Honey ball placed an advert' th 
In e press and persuaded about 30 young 

women to join the British Ladies Football Club. Honey ball persuaded J. 

W. Julian, who played for Tottenham Hotspur, to coach the women. The 

training sessions took place twice a week at a park next to the Alexandra 

Park racecourse at Horney. 

A decision had to be made about what the women would wear in games. 

One newspaper reporter explained: "The orthodox jerseys were made the 

basis of the attire, but it was seen that a great deal had been left to the 

coquetry and taste of the wearers. In many instances they were made 

loose after the manner of blouses and were relieved at the edges by a 

little white embroidering. Some of the sleeves, too, were made extremely 

wide, being evidently made after a decidedly fashion-plate pattern. There 

was the same variety in the maker of the knickers. This would seem to be 

a personal matter for the ladies themselves. Several of them probably 

more advanced in reformed dress ideas than their sisters, wore the lower 

garments in the ordinary football fashion." 

2.5. History of foot ball in Ethiopia 

Ethiopia has a long football tradition and was among the pioneers of 

international competition in Africa, playing its first international match 

in 1947, defeating French Somaliland 5-0. The EFF joined FIFA in 

1952and was one of the founders of the Confederation of African Football 

in 1957. The team took part in the inaugural African Nations Cup in 

1957 where it finished second. In 1959, Ethiopia entered the 1962 , 
World Cup qualification for the first time and faced Israel in the second 
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round after a bye. The team lost b h 
ot games; and with an aggregate score 

of 2-4 was knocked out of the com t't' pe 1 lon, 

The team won the African tournament on home soil, in 1962.Nine 
countries entered the compeff . . 

lIOn, mcludmg the reigning champions 

United Arab Republic; meaning for the first time a qualification 

tournament was required As w'th . 
. 1 preVlouS tournaments, the finals only 

included four teams. United Arab Republic, as holders, and Ethiopia as 

hosts, qualified automatically meaning each needed to play only one 

game to reach the final. Ethiopia won the tournament for the first time 

after extra time in the final. Mengistu Worku and Badawi Abdel Fattah 

were joint top-scorers, both with three goals each, but the award itself 

was given to Worku, because his team had won the title. The Ethiopia 

national football team nicknamed "Walias" after the Walia ibex, 

represents Ethiopia in association football and is presided over by the 

Ethiopian Football Federation, the governing body for football in 

Ethiopia. The team has been representing Ethiopia in regional, 

continental, and international competitions since its founding in 1943. 

The Walias play their home games at Addis Ababa Stadium located in the 

capital city of Addis Ababa. They are currently ranked 95th in the world 

according to the FIFA World Rankings and 26th in CAF. The team is 

currently led by head coach Yohannes Sahle who has been at the helm 

since April 2015. Under the previous coach Sewnet Bishaw, the team has 

succeeded in qualifying for the 2013 African Cup of Nations after a 31-

year absence. 

Ethiopia was one of only three teams (along with Egypt and Sudan) to 

participate in the inaugural Africa Cup of Nations in 1957. It won the 

competition in 1962 and while it was also the host; however, success has 

been elusive since the end of the 1960s. 
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2.6. Factors females student· Ii 
In oot ball practical class 

According to Siddentop (1908) h ' h . 
, Ig school physIcal education was 

endangered species. A subject matter that 
might gradually became 

extinct in secondary curriculum H 
. . e argued that in increasing lack of 

expectatlOn for significance out cam . h' h . . 
e m Ig school physIcal educatIOn 

and own more learning. 

In the early twentieth centu th' . ry, e natlOnal govermng bodies of some 
sports were formed and there . . . were orgamzed competitIOns for women, 
usually separate from men So a l' d ' h . s exp ame In t e above some sports are 

still, considered male sports and so it is sometimes harder for women to 

get involved in these sport (Eg, Basket ball and foot ball) that is why 

females were far away from being skill in football when it is compared to 

males as indicated in several studies, in most developing countries at all 

educational levels, girls' enrollment and skill was usually below that of 

boys. While the benefits of educating girls for sustainable social and 

economic development are numerous, African still lags behind other 

continents in terms of provision of skill achievement to all children and 

particularly for girls (Kasente, 2000). The reasons for females' low 

enrollment and skill can be attributed to different factors. 

They include family factors, and school factors that limited girls access 

and performance with in nations the main sets of factors explored in the 

literature's as determinants of female participations include economic 

conditions of the household, cultural and religious values, parental 

aspirations for female education, distance to school, and various other 

factors . Therefore the findings of Okoje (2000) showed that factors 

inhibiting girl's access for achievement are family factors, individual 

which is personal factors, community factors, school factors and cultural 

factors. Thus it implies that there may be many factors to achievement 

the female students in teaching football practical class. That could be 
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come from family, school, community It 
, cu ure and student's personal 

conditions. 

2.6.1 Factors related to teachers 

Physical education teachers a b . 
re aSlC elements for the development of 

sport activities and for enh' , 
ancmg student s participation in different 

sport games and activities. So as far as teachers are concerned the , 
international Bureau of education (1993) k d th t " . . remar ea', no one IS In 

any doubt that the chief agent in the process of educational reform is the 

teacher." Therefore in order to implement the teaching learning process, 

teachers playa decisive role, which also the same for physical education 

teachers that, they are a role model for their own students to enhance 

the participation level. Posner (1992) also stated that teachers play 

crucial role in determining the success or failure of curriculum 

implementation. Thus the teacher with his or her skill, and experience 

attitude is the most important of all in determining the success or failure 

for the process of teaching and learning with enhancing female students' 

participation in it. PE teacher's attitude is the basic ground to act in a 

positive or negative way towards the participation of female students in 

handball. They are very responsible in giving a good lesson for their 

students in the school. This is supported by Cooper (1986), that he 

suggested teacher's attitude towards students in every important aspects 

in helping to improve the development of their achievement level. 

2.6.2 Factors related to schools 

Schools are the main parts of educational systems, which are considered 

as a source of educated people. However, a number of studies indicated 

that, the game play and enrollment of female students in school; 

. I I . th ral areas could be affected by different school partlcu ar y In e ru 

related factors. As Kasente (2000) examined that, with related to school 
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the total working environment d' 
, Istance to school teacher attitudes and 

teaching practice, gender basis . . ' , 
In curncula and classroom culture all 

affect female attainment and . . 
perSIstence In schools. Therefore school 

could be the other factor for the low achievement of female students in 

teaching football practical class Since th h 1 k' . . e sc 00 wor Ing envIronment, 
distance, attitudes of the teacher and othe ltd t" d . r re a e !actors are engage In 

school problems. 

2.6.2.1 Learning environments 

Have been well recognized as inadequate In sub-Africa due to the low 

level of economic development and poverty (Lockheed and Veers Poor 

teal, 1991; Adage and Henevld, 1995) .most learning institutions are in 

short supply of class rooms, facilities and learning materials. In many 

countries, teachers are paid relatively low salaries compared with other 

sectors or they are not paid regularly. The result is teacher absenteeism, 

lack of motivation or attrition. There are also conditions where schools 

and teachers are forced to search for alternative in comes from parents 

or to use student labor. This situation has had a negative impact on girls' 

education, because it discouraged parents from sending girls to school or 

shortens the time spent on teaching and learning. 

2.6.2.2 Distance 

Has been another deterrent for girls' education in many counters in 

Africa, Odaga and Heneveld (1995) refer to a large number of studies in 

the region where it has been reported that the long distance girls 

(particularly rural girls) travel to school has two major problems; one 

relates to the length of time and energy children have to expend to cover 

the distance, often on an empty stomach, the other relates to the concern 

d h · n parents have for the sexual safety of their daughters. an appre enslO 

The problem of distance from school also has implications for the 

stay I'n school. In Guinea, participation in schools motivation of girls to 
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while in Mali, most girls stated 
that living far away from school and 

having to walk discourages th em. 

2.6.2.3 Teaching attitudes d . an practices 

Most studies on attitudes to PE h 
. . ave approached the concept from the 

affectlve perspectlve of enjoyment d . 
. an studIes from (Hashim, Grove, and 

WhIPP, 2008); show that enjoyment of PE represents a crucial factor in 

the creation of positive experienc f . . .. 
es 0 movement actlvitles and thus 

further involvement Acco d' . . . r mg to RIkard and Banville (2006); positive 
attItudes toward PE require a . f . vanety 0 mteresting activities that 
generate active participation and a sense f f H o un. owever, a growing 

number of quantitative as well as qualitative studies reveal that some 

adolescents experience PE in negative terms (Hashim etal, 2008a, 

2008b); that some adolescents hate PE (Carlson 1995; Olafson 2002); 

and that PE may have a devastating effect on adolescents' development 

(Blankenship, 2007; Ennis, 1996; Fisette, 2011). 

2.6.3 Factors related to family 

Family plays a very important role in determining the degree of access 

that female students have good education and their level of achievement 

in the area they are participated. (Kasente) 2000 noted that, father can 

be a player in enhancing girls access to education and in urban as well 

as in some rural areas, mother also either jointly or with the father or 

singly can influence the decision for a girl to enroll in school. Thus, there 

are many family related factors including parental schooling, house hold 

responsibilities, family size, parent's educational level and background, 

and area of residence, family income and so on. This can be supported 

with (Rose and Tembon,1999); also reviewed that female students poor 

enrollment and participation in school could be related to their life styles 

too that is most of them do house chores such as: cooking, taking care , , 
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of younger brothers and sisters, 
generally helping their over burdened 

mothers. 

2.6.4 Factors related to socio culture 

The socio cultural beliefs and practices are the other main factors to 

achievement of females in foot ball practl·cal 1 lIt d . 
c ass . n severa s u les 

indicated that a number of socio cultural related factors tend to limit the 

value of female students in physical education. 

According to Pennycuick, (1998) reviewed that, in the Middle East and 

North Africa, religious or socio cultural traditions such as early 

marriages and child bearing explain low achievement in education. 

Therefore socio cultural factors that, may affect the achievement of 

female students in teaching foot ball practical class where it came from, 

early marriage, abduction (Safety and security), lack of female role 

models religious beliefs, priority for boy's education, awareness of 

parents towards females achievement in physical activities and attitudes 

of females themselves towards physical activity and education . 

2.6.4.1 Initiation 

Ceremonies still mark the transitioOn from childhood to adulthood 

among communities in sub-Saharan Africa. Evidence indicates that 

initiation creates a lot of confusion and dilemmas for girls. Ceremony 

schedules usually overlap with the school calendar and that female to get 

low participation in practical activities. Sometimes they may be punished 

for not participating in some activates which adults do not normally 

participate. Initiated girls may also fell it difficult to continue in practical 

activates after passage to adult hood as the next step is expected to be 

marriage. 
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2.6.4.2. School girl pregnancy 

the incidence of female 1 h· 
ow ac Ievement are closely related throughout 

Africa Njau and Wamahiu (1998) 
, usually unwanted, these pregnancies 

end the schooling of girls both though self-withdrawal and national 
pregnancies policies that ensures the I . 

expu Slon of girls from the 
education system with little 

or no chance of re-entry. Naju and 

Wamahun 1998 Argue that it is the societal responses to pregnancy 

rather than pregnancy peers that push girls out of school and hamper 

their opportunities for education and career development. They note that 

in most African countries, school policies and practices are based on the 

mistaken assumption that the problem of pre-marital schoolgirl 

pregnancy is caused by the pregnant schoolgirl them, and to a lesser 

extent, by their parents. The tendency has been to portray the pregnant 

girls as easily susceptible to becoming pregnant while still in school and 

eventually decrease participations in the practical activates. 

2.7. Teaching to improve their performance of learning 

Teaching is a process by which a person helps other people to learn . 

Teaching helps people to gain knowledge and attitude they need to be 

responsible citizens earn a living and lead a useful rewarding life. It also 

provides the chief means of passing knowledge to the next generation 

people have tried to learn everything and to improve their performance in 

learning different subjects including physical education. 

2.7.1. Motivation and feeling towards football 

A part from its physical education importance of physical education has 

.. . t the psychological development of got a significant posltlve Impac on 

. h· l" t underscores that the focus which interaction students stressmg t IS lac 
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the playing field ,in the foot ball and h . 
. . Were provIde for children a steady 

of low motivation and feeling which d I 
gra ua ly shape the personality. 

2.7.2. Achievement of fi I 
ema e students towards foot ball 

practical class 

It is suggested that the h· 
ac Ievement of students towards physical 

education is shaped by parents. Bald will in (Mangos) 1973 has shown 

that attitude is usually in position to determine ones willingness to do 

any activity. As to the above scholar, girls who are brought up on 

democratic climate develop a positive attitude towards any physical 

activity. Which they called for children who have every chance and rights 

to do every activity are usually active. In other word friendly and interest 

to participation in any physical activity in general and physical in a 

particular. So parents are accepted to risk their children in a free and 

democratic atmosphere and environment. As a result, children may have 

enthusiasm for physical education which in turn helps them to develop 

their psychological trait and personality as emphasized by Mangos 

(1956), of many psychological, be extremely important for students 

Klakaver (1983), indicated that girls are apparently underrepresented in 

achievement related occupation. 

2.7.3. Gender roles 

Physical education has a significant out comes that measurable in terms 

of group and individual behaviors as well as in organic environment. 

Delbert (1956), hence, since both boys and girls are supposed to 

participate in various social activities' they both need physical education 

a great extent. I order to fully take part in group activity with responsible 

fid It · l·k 1 that physical education is inevitable for all people con I ence. IS ley 
. 1 d ~ ~emales in particular. It was also stated that physical In genera an lor l' . 

. d· t gral part of school curriculum because It has educatlOn was rna e an In e 
as well as expands the existing social enormous advantage to preserve 
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practice of community Mangons (197 . 
. 3). That It is a means to attain 

socIal purposes and make chan B . 
. ges. nefly "physical education is an 

excellent vehlcle for socialization" (B t h 
u c ery, 1972). 

2.7.4. Fear of large class 

Palmer, (1993:74) discusses the role th t h .. . 
a ospltahty has m classroom." A 

learning space needs to be hospitality t k 1 . . 
no rna e earnmg pamless but to 

make the painful things possible without h· hi· , w IC any earnmg can occur 

things like exposing ignorance, testing tentative hypothesis, challenging 

or partial information and mutual criticism of thoughts. 

2.7.5. Supporting female students by tutorial class 

Supporting or assisting female students in physical education practical 

work require more time and effort from physical education. Teachers the 

benefit provide to female students and teachers and like made this work 

worthwhile. Female students of werda merb lehe who are supported or 

assisted in addition class in physical education practical work are more 

confident and achieve more. Because teachers get to know their students 

need better, they can try more accurately to meet those needs, (Kirsten, 

Schaetzel and Chan ho; 2003). 

For female students in general supporting or assisting used as a time to 

talk a teachers about their problem and life in general. Through 

individuals and small group tutorial (assistance) have discovered how 

important trust is as an element physical education practical learning 

and how idea tutorial are as a way of building trust (Kirsten,schaetzel 

and Chan ho;2003), compulsory tutorial are those tutorial support that 

female must attend as part of their practical activates for the course. 

These are scheduled by sign-up during physical e4ducation class time 

and for others. They are helped during a time mutually agreeable to both 

the teachers and female students. This tutorial support generally occur 
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two or three times during on t 
e erm Compulso t . 

for individuals female t d ry utonal supporting class 
s U ents are not 1 

. 0 40'· engthy; students are usually 
gIven 3 - mmutes hme slots If D 
. . . emale students or teachers want more 

hme, the tutonal can be lengthen d 
e or another one can be scheduled. 

2.8. Factors contributing to academic performance of 
students 

Academic success has a gr t' fl 
ea m uence on a student's self-esteem 

motivation, and perseverance in hI' h d . . ' 
g er e ucahon. Poor academlc 

performance or high failure r t . a es may result m unacceptable levels of 
attrition, reduced graduate throughput and l' d f d . ncrease cost 0 e ucatlOn. 

This also reduces admission opportunities for tertiary students seeking 

higher degrees. Hence, students' academic performance has always been 

a topic of interest for educators. Educators and researchers have long 

been interested in identifying and understanding the variables that 

contribute to academic excellence. Many researchers have identified 

demographic, socio-economic, family and school factors as variables 

contributing to students' academic performance. 

2.8.1. Nationality and academic performance 

Several studies have shown that academic performance differs across 

nationality. A study by you showed that foreign students outperformed 

local students in business studies. In a study by Nasirudeen etal. it was 

shown that international students in Singapore experienced substantial 

levels of stress, which are often a result of homesickness, cultural 

shocks, or perceived discrimination. This, in turn, may have a negative 

influence on their participation in activities that contribute to important 

learning and personal development. One common coping mechanism 

used by international students is to focus more on academic 

achievement. However, a study by Reinters a showed that non-Western 
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students scored significantly 1 
ower on s d 

students. core compared to Western 

2.8.2. Students' learning styles 

It is believed that learning styles I 
p ay a small role on academic 

performance However small the ef£ . 
ect on learmng outcomes it is 

accepted that learning styles ca h 1 ' 
. ' n e p students enhance their own 

learnmg and thus encourage self-d' t d I . . 
Irec e earnmg FIelding showed that 

it is necessary for students and d . " 
e ucatlOnal mstltutions to understand 

learning styles and it is advisable for students to tailor these styles to 

suit their own learning needs As stated b C thb d . Y u ert un erstandmg the 
students' learning styles is important for allowing adjustment in the 

educators' pedagogic approaches. Several studies have used 

standardized tools (such as the Visual, Aural, Read or write and 

Kinesthetic questionnaire Grasha Reich man Student Learning Styles 

survey [to identify and understand the learning preference of their 

students, but none have looked at the association of student specific 

preferences with academic performance. 

2.8.3. Other determinants of academic performance 

School students across Singapore participate in a wide variety of 

extracurricular activities (also known as co-curricular activities). These 

can be sports, clubs, debate, drama, school publications, student 

council, and other social events. These activities are, voluntary, usually 

conducted outside the normal school hours, and students do not receive 

grades for their involvement Silliker and Quirk concluded that 

participation in athletics (such as soccer) for high school students 

enhances academic performance. Gerber also found that participation in 

extracurricular activities promoted greater academic achievement. Many 

extracurricular activities have proven to be beneficial in enhancing 

a d · l' e even if the activities are not obviously related to ca emiC perlormanc , 
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academic subjects. Students pa t' . . 
r ICIpatmg in extracurricular activities 

did better academically than t d 
. s U ents who did not participate .The 

concept of academIc self-efficacy d' 
. was eVIsed by Albert Bandura .Self-

efficacy concept IS defined "A ' . 
. cOnvIction that one can successfully 

execute the behavIor required to p d 
ro Uce outcome "(pg. 193). It has been 

proven that students high in ad' 

goals 
ca emiC self-efficacy set higher academic 

2.9. The basic techniques of foot ball 

2.9.1. Introduction 

Ball control is the foundation for all aspects of the game and a source of 

motivation for young players because it feels good to be at ease with the 

ball. 

The ability to control the ball is the key to many other skills, and juggling 

is also a very good way to practice ball control, getting familiar with the 

ball and gaining confidence. Generally speaking, it is not difficult to 

master a technical skill, but it does become harder as the game 

conditions change. Therefore, a player can only master the technique of 

controlling the ball if he coordinates the various parts of his/ her body. 

Furthermore, the learning aspect depends on the number of repetitions, 

where as there are various combinations available in term3tb of the 

method to be used. As a young player develops, his/her technical skills 

will set the foundations for good development and enable him/her to 

experience all of the joy that football can bring. 

2.9.2. Technique 

In the basic skills of soccer, an important term is "technique," which is 

the physical movement involved in those skills. Practicing the skills is 

called "technical training." Players practice technique throughout their 
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lives, but correct technique practice . . 
. IS essential for players' age 6-12 

while they are III developmental stages. 

The teacher of developing students should h'l . . 
eavi y emphasIze techmcal 

training while also having a basic understanding of correct technical 

execution. This can be accomplished uSI'ng at' f d't' d 
reper Olre 0 con 1 lOne 

games to teach techniques in a manner that provides plenty of repetition. 

In grassroots football, the basic techniques can be divided into four 
categories: 

2.9.3. Controlling the ball 

Receiving a ball on the ground is different than receiving a ball in the air. 

To control the ball is to master it. Properly controlling the ball means 

that a move will be successful. The control movements to focus on are, 

directed control and gathering the ball while moving - these introduce 

speed into the play. When receiving a ball on the ground, the following 

points should be considered: 

• Keeping your eye on the ball 

• Reading the flight, speed and direction of the ball 

• Deciding which body part will control the ball (foot, thigh, chest or 

head). 

• Getting the body in line with the direction of the ball 

• Preparing to receive the ball by presenting the body part to the ball 

• Cushioning the ball with the body part to slow it down and 

preparing for the next touch. 

h can be used to help female students The following are receiving t at 

develop better receiving skills. 

2.9.4. Juggling 

h k 'lls of dexterity, . r g develops t e s 1 If repeated regularly, Jugg m 
b 11 These skills favor the coordination and balance in young foot a ers. 

. . . f other techniques. more rapid acqUIsItion 0 
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2.10. Dribbling 

Dribbling means travelling with th 
e ball, It is the n 

whole set of ball-control skills '. arne used to refer to a 
, mcludmg using th h 

as well as the feet . Good d 'bb . . e c est, knees and head 
n hng IS a fu d . 

and a successful dribble . n amental dIscipline of football 
r IS always an asset to his team. 

2.10.1. Dribbling with obstacles 

This is how an individual moves with th b 11 
. . e a when faced by opponents. 

Dnbblmg allows the player in possessio f th b . . n 0 e all to elImmate one or 
more opponents by: 

• 
• 
• 
• 

Making a man oeuvre and taking individual risks 

Setting up a team move 

Gaining time to allow support from team-mates 

Receiving an opponent (the concept of the feint) 

2.10.2. Dribble without obstacles: 

This is how an individual moves in free space with the ball. When a 

player is running well with the ball, he/she is in control of it at all times: 

this requires good balance and excellent stability. Running with the ball 

while keeping the head up allows a continuous flow of information to be 

received and allows movement to be adapted to play. 

2.11. Passing the ball 

Because passing involves giving the ball to a teammate, it is important 

that players are taught to know where their teammates are by constantly 

looking. A second important ingredient is verbal communication, or 

talking. Coaches should teach players to provide intelligent verbal cues 

to help with decision-making in passing. The technical elements of 
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passing vary based on the k' d m of pass b . 
any pass (both short and Ion ) . emg made. The key elements of 

g mclude: 
• See the target. 

• Approach the ball. 

• Plant and position of SUpport, or non-kicki 
non-kicking foot should b. ng foot (the toe of the 

e pomted in the d· 
wants the ball to go). Irection the player 

• Look at the ball holding th h ' e ead steady. 

• Contact the correct area of th b 11 . . e a wIth locked ankle . 
• For mstep and outside of fa t . a pass, the toes are pointed down and 

contact IS on the top of the foot. 

• For inside of the foot pass toes a . , re pomted up. 

• Follow-through: kick "through the ball," following through toward 

the target. 

The following are drl'lls th t b a can e used to help female students 

develop better passing skills: 

• Passing A.B.C.D 

A ... Passes to B ... Moves to center. B ... Passes to center, moves 

diagonally to other cone (A). A ... passes to C ... Moves to outside 

cone 

(B). Sequence begins again between C and 0 (*3 passes *3 movem 

ent 

• Passing 

a lesson plans to help develop u-lO passing skills. Session plan on 

using your right and left foot to control and pass the ball Same 

also provides passing drills the encourage you to check and open 

your body up to the field and find the best pass. This is the action 

of giving the ball to a team-mate. It is an essential part of team 

play. As the core of the game,passing allows a team to keep posses 
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sion of the ball' S , et up attacks 
direction of play and p' ' Counter-attack, Change the 

, rovide ad' . eCISIve or final p ass. 

2.12. Shooting 

This is an action w ' th h 1 t e objective of d' 
opponent's goal. It is the logi I . Ispatching the ball into the 

ca conclusIOn the c I' . 
It is what football is all ab . ' U mmatlOn of an attack. 

. . out. Shootmg requires b I 
quahties (determination aud . a ance) and mental 

· . ' aCIty, self-confidence). technical qualities 
(stnkmg the ball well accuracy) h . 

. ' , P YSIcal qualities (power coordination 
etc). Shootmg uses the same t h . " . ' ec meal elements as passing, with the 
Important dIfference being that th I . e goa IS to pass the ball beyond the 
goalkeeper. If possible the player h ld I , s ou ook up to see the position of 

the goalkeeper, choosing a side to shoot the ball. 

• Approach the ball. 

• 

• 

Plant the support foot beside or slightly ahead of the ball, which 

helps to keep the shot low. 

Keep the head steady and eyes on the ball. 

• Make proper contact with the ball. 

• Ankle of kicking foot is locked and the toe is pointed down if 

shooting with instep. 

• Hips and knee of kicking foot are pointed in the direction of the 

shot. 

• Follow through to keep the ball low (weight going forward, landing 

on the kicking foot). 

The skill of shooting sometimes is called an art because the scoring of 

goals is such a prized commodity. The skills of soccer are difficult 

because humans are hand-eye dominated. The skills discussed here, 

however, are eye-foot and must be developed at a fairly young age . The 

difficulty for teachers of students is to conduct training sessions that 

involve repetition but are not boring or tedious. Therefore, coaches of 
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young players are in many 
ways very important as 

tomorrow's players today. they develop 

2.13. The Real Causes of H' h 
19 er Achievement 

Too many educators f' 
su ler from the as sum ti h 

achievement is largely a f . p on t at student 
UnctlOn of factors over which w . 

no control. The logic f thO e have lIttle or 
o IS assumpt' . 

10n IS compelling: well-situated 
schools perform well; poor and min ' ty 

. on schools don't and can't. It is time 
to dump thIS assumption. It should b 

e replaced by a new one: 
Achievement is primarily a fUnction f t h' o wo t mgs: 

(1) What we teach 

(2) How we teach. 

There is great hope in this for students and d t l'k e uca ors ale. If true, then 

we can't dodge the fact that from the district level to the classroom, 

opportunities abound for us to achieve better results confidently, in 

exorable with our students. How strong is the evidence for this 

assumption? 

2.13.1 What We Teach 

Let's take writing as an example. In the last several years, many states 

have seen dramatic increases in the proportion of students writing at or 

above grade-level standards. In Maryland, the percentage rose from 47% 

to above 90% statewide in an eight-year period. At high- poverty, high­

minority Bessemer Elementary school m Pueblo, Colorado, the 

percentage of students who could meet state writing standards rose from 

2% to 48% in one year (Schmoker, 1999-2000, 1). Were these gains the 

result of the much-scorned practice of "teaching to the test"? Well, yes: 

Teachers were teaching writing with more frequency and vigor than ever. 

Prominent researchers have noted this discrepancy, including John 

Goodland and colleagues who wrote that "behind the classroom door" all 
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bets are off on what actually 
. gets taught (1970 . 

noted the discrepancy as well fi . ). JudIth Warren Little 
, mdmg Curric 1 d ' 

English teachers to be so wild I d' u ar Ifferences among 
y IVergent that eve 

by the same n "English" made n to call these courses 
no sense to her (1990). 

Susan Rosenholtz found that teache t h 
. ' rs eac a self-selected "jumble" of 

dIfferent tOPICS and that getting them t t h o eac to common standards is 

perhaps the toughest challenge schools face (1991). David Berliner 

detected the same pattern in his studies th t' th . , a m e same grade and m 

the same school, one teacher taught 27 times as much science as her 

same-grade counterparts. No one in the school knew this until 

researchers came into the school (1979). 

This pattern, which explains so much about differences in achievement , 

is still only tacitly acknowledged. But you can hear it in the knowing 

laughter that erupts when author Heidi Hayes Jacobs chides her 

audiences of educators by asking, "What is a curriculum guide?" Her 

answer: "A well-intended fiction." 

The evidence is overwhelming that chaos reigns in an enormous number 

of our classrooms - especially, tragically, in disadvantaged schools. In 

them, students are not being taught what is on the year-end assessment; 

they are learning what the teacher happens to teach or like to teach (the 

way I often taught my middle and high school charges years ago). 

2.13.2. Successful School and Districts and the Importanc 

e of Alignment 
Now the good news: When what we teach the real, taught curriculum is 

aligned with assessments, success is close behind. 
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Educational consultant and researcher Larry L tt h b . r 

. ezo e as een saymg lor 
some time that children generally learn what We teach them but "there 

, 
is a huge gap between what is taught and what is tested" (Sparks, 2001-
33). 

I recently completed a stUdy of five school districts and a number of 

schools that do something startlingly simple but effective: They carefully 

examine their year-end or state assessments and then, very deliberately, 

build most of their curriculum around these assessed standards 

(Schmoker, 2001), One of the first discoveries teachers in these districts 

make is that even norm-referenced tests largely consist not of irrelevant 

"lower-order" skills, but of incontrovertibly essential, core standards-all 

of which are best taught in meaningful, authentic contexts, Even Grant 

Wiggins, a prominent voice for authentic performance assessment, points 

out that the very best kind of education promotes success on state and 

standardized tests (1998, 320) 

teachers create, share, and refine lessons In these five school districts, 

. d t the assessed standards. and strategies that are deliberately ahgne 0 .. ' All f 

. 'ali ned WIth mstruction. 0 They take pains to ensure that teachmg IS g ddt Schools near 
I I Brazos sport In epen en 

them get exceptional resu ts. n k by week which 
actually map out, wee , 

Houston, Texas, teachers dIp teaching materials 
. t ht They then eve 0 

assessed standards WIll be aug , . h ore time and emphasis 
h e standards, WIt m 

and lessons that target t es than 90% of every 
, k'lls More t sconng s 1 , 

being given to the lowes - , 'ty kids even special 
k 'ds mInOr! , school-poor 1 , subgroup in every 
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education students-now meet 
state expect t' . 

and math. Adlai Stevenson Hi h S a Ions m reading, writing 
g chool District in L· . ' 

has created homegrown teach mcolnshlre, Illinois 
, er-made, end-of-co ' 

every course they offer. The urse assessments for 
se assessments are 

assessed state and district standard . carefully aligned to 
s. AdlaI Stevenso t h 

pains to teach, directly but ima. . n eac ers take 
gmatrvely, to these asse 

As a result, scores on these h ssed standards. 
omegrown assessments have soa 

with scores on state and college ent red-along 
ranee exams· th , e rate of success on 

Advanced Placement exams has l·ncre db ase y 800%. 

2.13.3 from "What" to "How" 

The districts and schools t · . men lOned above benefit hugely from aligning 

what IS taught and tested. But there is anoth f t h er ac or t at accounts for 
their success. Because they have established common standards, they 

can now talk intelligibly and productively about h t t f'" . ow 0 mos e lectlvely 

teach these common standards They are acting on wh t·· . 1 . a IS mcreasmg y 

recognized as the most effective way to promote higher levels of 

learning-having teams of teachers work regularly and continuously to 

create, adjust, and test methods and lessons collaboratively (Schmoker 

2001; Glickman 2002, 4-6). 

A1999 study by the Education Trust found that hundreds of poor and 

minority schools have beaten the odds and succeeded with exceptional 

numbers of students, giving them life chances once reserved only for 

those who grew up in the "right" neighborhoods. How? By (1) teaching to 

assess standards and (2) continuously learning and refining better ways 

to teach to these standards. At the majority of these schools, teachers 

meet with colleagues regularly and expressly to discuss standards and 

how to teach them (Barthetal, 1999). Colorado's Bessemer Elementary 

was among the schools discovered in this study. In addition to their 

gains in writing, the proportion of students reading at or above standard 
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rose from 12% to 73% in a two- . 
year penod d 

recognized as among the most difficult. ,an did soon a state test 

The most enormous but peculiarly 
unsung benefit of com 

. that they provide th . h mon standards is e nc commo 
. n context essential to focused 

productive teacher collaboration as' ' 
, me qua non for improvement (FuHan 

2000; Sparks 1998). The evidence that t h' . 
. eac mg itself can become the 

most important factor bearing on achiev . 
ement is not new and continues 

to mount. In 1987, more timer and S 
. ammons conducted a study of 

students from low soclOeconomic b k d' ac groun s m England, finding that 
in the areas of reading and math the scho 1 d' 

, 0 an itS teachers had 

between six and ten times as much influence on learning as did all 

socioeconomic factors combined. A 1997 U.S Department of Education 

Study found that effective teaching accounted for as much as a 16-point 

difference in reading and math scores (Jordan, Mendroe, and 

Weerasinghe, 1997). 

The groundbreaking value-added studies of William Sanders found that 

certain teachers achieve far better results than their same-school 

counterparts, which belies the notion that socioeconomic factors reign 

supreme Archer (1999). And now we have the most recent Education 

Trust study (Mathews, 2001) which found not hundreds, but thousands 

of schools that prove good teaching can in fact overcome demographic 

factors. Teaching matters mightily. 

2.13.4 What Shall We Do? 

It is time we acted on these findings. First, we must enjoin teachers to 

see that the assessment is not the enemy; the real problem is our failure 

to teach-as effectively as we can to the assessed standards. Second, we 

must begin to make systematic use of simple tools that promote both 

alignment and collaboration, such as the invaluable interpretive guides 

demystl'fy the contents of state and standardized 
that accompany and 

d '1 d precise lists of standards and 
tests. These guides contain etm e , 
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sample items. Many contain rubrics for th .. 
e wntmg component of the test, as well as exemplar papers with hI. 

. e pful annotations that clarify 
critena and standards for both teache d 

rs an students. Third, we must 
make targeted teacher collaboration Our h' h '. 

. Ig est pnonty. Regular times 
must be established-even an hour a month ld . 

cou make a dIfference-for 
teachers to share and perfect lessons and st t. . . 

ra egles aImed dIrectly at 
areas of low performance. This combination of emphases virtually 

guarantees improvement on any kind of assessment F' 11 't' . 
. Ina y, 1 IS tIme we 

radically recast what is currently known as "school improvement plannin 

g" to reflect the elements described here. That drives the mare typically 

oversized, imprecise, and an obstacle to improvement. They set off a riot 

of activities which supplant the work of teachers to create adapt and , , 
evaluate lessons and strategies aimed at helping higher proportions of 

student's master essential standards. The best news is this: There is 

nothing esoteric about what is needed for schools to make dramatic 

progress - even in the near term. The best news is this: There is nothing 

esoteric about what is needed for schools to make dramatic progress­

even in the near term. We need only to fIx our gaze on effective, targeted 

. teaching-and on mechanisms for promoting, replicating, refIning, and 

routinely honoring such teaching. Providing our teachers with even an 

hour a month to create, refIne, and assess the impact of new lessons and 

strategies could start a revolution. 
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CHAPTER THREE 

RESEARCH DESIGN AND METHODOLOGY 
3.1 Introduction 

To assess the governmental secondary a d 
n preparatory school in the 

north west of Tigray national regional state th d . ,. 
, e escnphve cross 

sectional survey research design was employ d D . " 
e. escnptlve cross 

sectional survey method helps to gather a large variety of data related to 

a problem under the study and it was also effective for providing a 

snapshot of the current behavior, attitudes and beliefs in a population. 

This method deals "with materials used to gather information and data. 

The method is appropriate to describe understand and define the foot 

ball teaching problems around the Course More over the objective of this 

study was to know associated factors for female student achievement in 

foot ball practical class allying the relationship between students, 

teachers and teaching materials. This method also helps to provide 

adequate information that enables the teacher to suggest some valuable 

alternatives and mainly designed to investigate the active teaching 

method. Using the descriptive survey method, the researcher under took 

the investigation on the teachers of foot ball in the field.' In this study 

the researcher used the following ways. 

I r d explanation of subiect of the study, This part main y lOcuse on an J 

and data collection instrument and analysis sampling techniques, 

procedure. 

3.2 Research design 

. . ather information and data. The This design deals wIth matenals to g " 
. . ate the active teachmg methods, study was mainly study to mvestIg , 

. t d factors and prospects about . t and aSSOCla e female student achlevemen 1 'ally 
t and secondary schoo espeCl 

foot ball in Merb Leh Werda prepara ory . d it was found 
was used for thIS st.u y, as in grade 10. the survey method 
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to be an appropriate technique for call t' 
. ec mg vast information and opinion from qUite a larger number of 

respondents. 

3.3 Sources of Data 

I\s the data collected to supplement sUppo t thO _ . . 
r IS study IS mamly focused 

on the primary sources of data, it is importa t t 
n 0 Use a method that best 

suits with it. The sources of data were obtained fro th rid _ 
m e lema e stu ents 

and physical education teachers in Werda Merb L h 
e e preparatory and 

secondary school. The Region Tigray has five zones C t I . 
, en ra zone IS one 

of those and also central zone has 12 Woreda. the study will be focused 

on Merb Lehe Werda preparatory and secondary school and the 

researcher select from the grade 10 class in the secondary school 

purposefully based on their access to transport and available time to get 

enough information and to collect the necessary data. In order to collect 

information about female students and their educational background 

primary data was used through questionnaires, interview and 

observation chick list. Secondary source of informatiori were used for this 

study collected from both published and unpublished materials like 

books, journals and web services. 

3.4 sampling techniques and sample popUlation 

As Patton (1990) argues, there are no particular rules for the 

.. t The sample size depends on what selection of sample and partIclpan s. J 

f h · . what is at a stake, what will researcher to know, purpose 0 t e mqUlry, 

be useful and can be done with available time resources. 

d .. t fon there we 12 Wored as 32 I\ccording to the central zone of a mlms ra I 
t schools in the Governmental secondary schools and 28 prepara -ory 

. . f state Within these Wored as there central zone Tiarav natIOnal regIOn 0 . . 

. he number of physical educatIOn are 1107 teachers, from thIS zone t 

teachers are 36. 
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As this study mainly focUsed In one Woreda were of selected by 

l<andomly sampling techniques from the central Zones in Werda Merb 

Leh secondary and preparatory school and the researcher selected from 

the 28 classes of the secondary schools to gather information from 

Rama, Ahsia and Chila preparatory and secondary school which is 

appropriate for the transport and facilities. The main data Sources are 

teachers and students because they are expected to engage the sharing 

problems female students' achievement in football practical class 

teaching learning process in the preparatory school in grade 1 0 student. 

Because of this reason, the stratification was an appropriate technique 

to increase representation of the Werda Merb Lehe (RAMA) preparatory 

and secondary schools. Taking this size is appropriate according to 

(miller and smith, 1983 and Israel, 1992). Therefore the research used 

random sampling techniques to get fair reasonable representative of the 

total population based on the following scientific procedure. 

Table: 1. Sample and Sampling Techniques 

partici pation school Population Sample % Sampling Types of 
size techniques question 

female Rama 150 25 16.6 random Questioner and 
students observation 

Ahisa 130 15 11.5 random Questioner and 
observation 

Chila 120 10 10.3 random Questioner and 
observation 

random Interview and 11 1 '" 1 -'-'.-' Physical educ Rama -' 
ation teachers observation 

Ahisa 2 1 50 random Interview and 
observation 

Chila 1 1 100 random Interview ane! 
observation 

100 -53 -Total - 406 
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Based on his potential, the re 
searcher took onl . 

random samples among 400 total ,Y fifty (50) students as 
s populations and 3 h ' 

teachers from total 6 teachers, p YSlcal education 

3.5 Instrument of Collecting Data 

In order to get the problems 
on females' st d . , , 

U ents achIevement and 
associated factors in teaching ~ tb I 

II t
' 00 a I practical class the instruments 

used for data co ec Ion were questionnaires ' . _ ' 
, mterview and observation 

checklist. 

3.5.1 Questionnaires 

To collect the information from female stud t 
en s and teachers 16 items of 

closed ended questions were designed The t' , , ques lonnalres were provided 
for 50 female students, and 3 physical ed t' h uca IOn teac ers, The 
questionnaires were prepared in Enalish sl'nce th - d 

b e lespon ents were 

secondary and preparatory school students and teachers they can easily 

understand it. 

3.5.2 Interview 

Semi structured interview questions were employed as instrument to 

collect significance and relevant information, The reason for using semi 

structured interview is that it can permit the exploration of issue, with 

Oexibility for the interviewer and interview has better chance to explain 

more explicitly what he or she knows about the issue, 

The interview was conducted in a face to face with the physical education 

teachers, To this end, a set of unstructured open ended interview 

questions were asked m English. The interview items were mainly 

focused on the female students achievement and associated factors in 

foot ball 'I I d student's interest football facilities the practlca c ass an ' 

relationship of teachers and students regarding the teaching learning 
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process in the foot ball sUbject to im r 
. . . . . p ave and facilitate f _ . . . 

achievement of students In foot ball. 01 the effective 
practical class. 

3.5.3. Observation Checklist 

In order to collect SUpplementary infor ' . 
. matlOn regardmg the stud the 

researcher used selective and useful obse . y 
rvatlOn check list that h ' I 

identify female students achievement in foot b . can e p 
' . " . all practical class and their 

teachers Interactlon In the teaching lea . 
rnmg process and used to know 

the overall situation. 

3.6. Procedures of data collection 

First the researcher was prepared the questionnal'res' E I' h d 
m 'ng IS an then 

distributed to 50 grade 10 female students and 3 teachers who were 

physical education teachers and some selected knowledgeable staff 

members. Then the researcher collected all questionnaires from the 

sample population. The interview was conducted in English. The 

interview and observation look place at the physical presence of the 

researcher himself. Then, the collected data was by hired individuals 

while the open ended question items and interview response summarized 

and systematized by the researcher alone. Before the main study, pilot 

test was carried out in one preparatory school that was not including in 

the sample study to test the validity and reliability of the research items. 

Then, the researcher also made twice field observation with the checklist. 

Finally the researcher interpreted all the collected data from 

qUestionnaires, interview and observation. 

3.7. Method of Data Analysis 

d both quantitative and qualitative In this study the researcher use . . 
.' I' the close ended questIOnnaIres analysis. By using quantitative ana YSIS, 

M nand oarden mean Were analyzed with frequency and percentage. ea b 
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waS used to find out the average vI. 
a Ue against each ite 

of the respondents to support result m for both groups 
s-of analysis F" 

the analysis conclusion will be . Inally, on the bases of 
. made and recom . 

forwarded. WIth the help of quart t" mendatlOn will be 
I a lve analysis all th 

from questionnaires, interview a db. e data collected 
n 0 servatlOn 

words. were analyzed using 

3.8 VALIDITY AND RELIABILITY 

The researcher was prepared data collect" . 
lOn Instruments t ·d 

identify the problems of achievement and. 0 avO! and 
. assocIated factors i £ 1 

students m foot ball practical class in w d n ema e 
h 1·· er a merb lehe seconda 

schools. T e va ldlty of the research was su t d b ry 
l.d. ppor e y two factors 

Content va I lty was Supported by making su th . . 
re e survey questlons 

asked represented the specific area of . t . . . . merest. ThIS was 
accomplIshed by askmg experts m the approprI·at fi ld . . . e Ie to ensure the 
valIdIty of survey questIOns and also the validl·ty of th . t e InS rument 
was checked ?y .using SPSS soft ware through click Analyze _} 
Correlate -t Bivenate ~ Pearson's -t Two tailed-t Flag significant 
correlations -t Ok. So, based on the output validity test the count 
value is 0.86. Criterion related validity was supported by establishing 
a quality instrument in which to assess the students' answers . 

The reliability of the study was ensuring by many factors. The survey 
questions were clear and unequivocal to all subjects ensuring an 
accurate assessment while providing for internal consistency. To test 
the internal consistency of the instrument the researcher was run the 
Cronbach's alpha test by using SPSS soft ware through click 
Analyze -t Scale -t Reliability analyze -t Statistics -+ Continue -+ Ok. 

So, based on the output reliability test the count value is 0.975. 
Additionally, the survey was administered in a manner that was 
consistent to all students and the subject teacher professions to 
evaluate the questions. Classroom teachers were also provid~ with 
explicit directions as to the conduction of the survey, collectIOn of 
materials, and packaging of completed surveys. The researcher was 
felt that these steps to ensure the validity and reliability of t.h~ stud~ 
and the data collected during the study. Therefore, the .valIdity an 
reliability of the instrument was valid and reliable respectIvely. 
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CHAPTER FOUR 
4. DATA PRESENTAITION AND ANALYSIS 

Presentation is the arrangement and im I .' 
.' .'. p ementIng of fragmented data in 

to tangIble mformatIOn In base of the avail bl . " . 
". a e study. Ih1s deals with analysis dIscussIOn and Interpretation of gathered 

data through the questioner, interview, class room and practical f ld b . 
Ie 0 servatIon from a variety of sources followed by discussion of the f d' ° 

In Ings. All copies of the questionnaires were filled and collected by reSPond t b
O 

en s or su ~ect of the study. 

The main findings of the stUdy are presented with the help of tables 

followed by descriptive statements for analysis to give answers to the 

basic questions set in the study. The number of response for each choice 

in the questionnaire has been counted and added after the changed in to 

percent. The total popUlations of this study were 50 students from the 

three secondary school, 6 sport science teachers. All of the respondents 

were selected according to their usability that is randomly and 

purposively. The researcher distributed that around 5 (five) questioners 

were not returned. Lastly, interview was made with sport science 

teachers. The response of the students and physical education teacher's 

to the questioners was summarizing as follow. 
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'fable: 4.1 research setting and t.. 
par lClpants of the study 

Types of Q l' f 
Ua 1 lcation Scho 1 

o number Types participation 

in the study 

Student 

Teacher 

TOTAL 

10 

Degree 

question 

Rama 20 

Ahsia 20 
questioner ~----;----t--__ I 

Chila 10 

Rama 1 interview 
Ahsia 1 

Chila 1 

53 

of 

According the above table the number of the respondents are fifty (50) . 

To fill the researches 75 questioner distributed to whole schools (Rama, 

20 Ahsia, 20 Chila, 10) and 50 (67%) questioner are returned and 25 

(33%) questioners were not returned. 

Table 4.2: characteristics of student's response information 

Sex Age Grade 

students 

Female Male 15-18 19-21 

No % No % No % N % No 

0 

50 100% 45 90% 5 10 50 

% 

as shown on the above table two 
Concerning to the students response , , , d 15 

dents are female, an . , indicates to· 35 (70%) of the students respon f 
. ded male According to the age 0 

(30%) of the students were respon . 45 (90%) are grade 10 
students respondents are, from 15-18 years 
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tudents and from 19-21 years 5 ( 
s 10%). 
>ducational level of the students res d 
e Pon ents 
(ten) students. 

With regarding to the 

50 (100%) are grade 10 

Table 4.3 Physical edUcation teach ' 
ers response informati 

on 

'Qualification Female Male Diplom Degree Masters Total a 
No % No % N % No % No % No 

0 

Physical 3 100 3 - -- - 100 - - 3 education 

teachers 

According the table the number of the respondents (physical education) 

are three (3) to fill the questionnaires all are returned. 

4.2. Interpretation and analysis of female student response closed 

ended questionnaires 

Table 4.4: Time allocations for foot ball 

Alternatives Number of Percentage 

respondents 

Less than any other subject 35 70% 

Equal with other subject 10 20% 

More than any subject 5 10% 

Total 50 100% 
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f om the above table 5 their time 11 . 
r a ocatIon for foot b 
ndidates are chosen less than any th . aU, 70% of the 

ca. . a er SUbject, 20% of, . . 
ual wIth other subjects and 1001c the candidate 

eq ° are chosen more th " 
'ubiects. Therefore, the stUdy indicate th . '. an any other 
S J S at IS tIme It 

h b · a 'ernative of less than any at er su ~ect. 

Table 4.5: the ability of the teacher to demo t 
ns Tate well 

Respondents Frequency Percentage 
Yes 18 36% 
No 32 64% 
Total 50 100% 

The above table shows that most of the respondents are 64% of the total 

sample population responded, teachers during practical session cannot 

demonstrate well and others 36% of them respond, teachers demonstrate 

nicely. So this implies that the demonstration ability of teachers during 

practical session were somewhat poor, according to the majority 

respondents. 

Table 4.6: to improve female students' participation physical educa tion 

teachers should give the training 

Respondents Frequency Percentage 

Regularly 19 38% 

Sometimes 31 62% 

Total 50 100% 

As indicated in the above table 38% sample respondents replied that to 

. . t h sical education teachers Improve the female student achlevemen p y 

st 62% of them responded should give the training regularly but the re . . 
. . . So this showed that domg the that it is enough to do trammg sometImes. " . 

. t the low achIevement JJ1 training same times could make a dIfference a 
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[ootbaIl for female students In 

secondary schools. 
Merb Leh W 

erda 
preparatory and 

Table 4.7: the relationship between phYsiCal 

female students edUcation teachers and 

IRR~e;sfP~o~nUd~e;n;'t~s~~lF~;;~~:T~ ______ __ 
'requency Percentage 

Yes 22 
44% 

No 28 56% 
Total 50 100% 

This table shows that 56% of the 
. . students responded as there are no 

good relatIOnshIp between physical education _ 
'. teachers and females but 

44% of them replIed there IS a good relation h' Th 
SIp. erefore, accordinu to 

the respondents there had been some p bl . b 

ro ems regardm<7 to the 
in teraction of females with their teachers . b 

Table 4.8: different teaching approach used by th t 'h , ' ' . 
e eac el m trammu 

b football lesson 

Respondents Frequency Percentage 

Yes 15 30% 
No 35 70% 

Total 50 100% 

According to the above table most of the students 70% of them, 

respondents the teacher have not used different mechanisms of teaching 

approaches but 30% of the students respond that some teachers can use 

different kinds of teaching approach in training football. 

Table 4.9: the school has enough places to teach football practical class. 

Responden ts Frequency Percentage 

Yes 19 38% 

No 31 62% 

Total 50 100% 

50 

1 
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The above table shows that most of -h 
.. t e respondents are 62% of the 

sample populatlOn replIed that the . 
, re IS no enough place to teach football 

but the rest 38% of them responded that h . 
. . . t ere IS enough place to teach 

football. ThIS mdlcated that because of th h 
e sc 001 had no enough place 

to teach football, female students w {" 
ere !ar from participatina with 

football in any time they want. b 

Table 4.10: ways the experience f [ I 
o ema e student achievement with 

football, they should play with. 

Responds Frequency Percentage 
Boys 9 18% 
Alone 11 22% 
In group 30 60% 
Total 50 100% 

As shown in the above table 18% of the students responded that to 

I improve the experienced they should play with boys, 22% responded that 

they should play alone and 60% of them agreed that, to improve femal e 

students achievement they should play with in groups. So it implies that 

in order to improve the achievement level of females student need to do 

the training with in the groups. 

i 

,I 

Table 4.11: The teachers used of student cen tered method 

Respondents Frequency Percentage 

Yes 15 30% 

No 35 70% 

Total 50 100% 

The above table indicated that 70% of the students responded that 

- -h d but 30% of them agree teachers does not use student centered met 0 

t d method to aive the football that the teachers are using student cen ere b 

d · t the maJ·ority of female students one of the lesson. So that accor mg 0 

.. . towards the lesson was physical problems for their less particIpatlOn 

d tudent centered methods. education teachers could not use s 
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Table 4.12: The main 

problem that female . 
. , . ' . students face to have a low partIcIpatIOn In football 

Alternatives 
responden ts Percen tage 

Culture 
16 1.1 

32% I' Economy 
10 

I: 

20% Attitude 
8 16% Family 
16 32% 

I 

Total 
50 100% 

As shown in the above table 32% of the students respond 
culture and 

family, 16% of students respond economy and 20% of the respondents' 

responded that attitude is a problem which can be a reaso n for female 

students to have a low participation for football lesson. So that according 

to the family, culture, attitude and economy related problems could be 
factors for the hindrance of female student participation in teaching 
footba ll in Werda Merb Lehe secondary school. 

Table 4.13 ; Response according to available student materials. 

No Item Sufficient Quite Not sufficient 

sufficien t 

ere Per fre per ere per 

1 The student text book. 8 16 10 20 32 64 

2 The foot ball court( field) 10 20 19 38 21 42 
, 

3 The practical work materials 14 28 14 28 22 44 

4 First aid or clinic in the school 4 8 4 8 42 84 

5 The reference book to football 13 26 9 18 28 56 

6 The attitudes of students to 17 34 16 32 17 34 

participate in foot ball class. 
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According to the above presented tabl 1 
'. e e even (11) sho ' . . 

responded that m question number one 8(1 0 . ws the students 
, 6 Yo) saId to be s ff" . 

10 (20%) quite sufficient and 32 (64o/c) f . u . IClen t and 
o 0 the stude t 

. ff" . Th' '. n s were responded that not su IClent. IS result mdicates the ' . . 
. . . . '.. mctjonty of the respondents 

SElld that the student text book IS not sUfficien t. 

In item number two (2) on the above tab 1 1 
e e even (11) based on the 

football court 10 (20%) of the students were r - , d . . . 
espon ed that suffiCIent, 19 

(38%) of them were responded that quite sufficient d 21 ( 
an, <12%) of the 

students said that not sufficient about the footb 11 _.,'" 
a CaUl ts . I hIS result 

implies that there is no enough football court in the school. 

According to the above presented table eleven (11) on item number three 

(3) shows, 14 (28%) of the students were responded that sufficient, ]4 

(28%) of the respondents were saying quite sufficient and 22(44%) of 

them said that not sufficient the practical work materials which are used 

for football activities and other sport activities to develop the students 

participation in different exercise. This implies that most of the students 

were responded that when the researcher asked the sport practical work 

materials is not sufficient in the school. 

According to the above table eleven (11) 111. item number four (4) , 13 

(26%) of the students were responded that quite sufficient and 37 (74%) 

of them were said to be there is no first aid or clinic in the school. This 

result indicates the majority of the students responded that there is no 

first aid or clinic in the school. 

h t d the student as we know According the above table 11 elevent presen e 
, d . chievement from the table text book is necessary for students aca emiC a . 

ffi ' t but 20% and 16% are qUlte above most of the students says su ICIen 

That indicates text is mandatory for sufficient and not sufficient. 
ned based all. reference A D r as cancer teaching and learning process. s a 
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books at the study takes place minimum reference book was In the 

school, attitudes of students to participate ~oot baH in class is also the 

same both not sufficient and sufficient in percentage. While first a id is 

very minimums in the school the study takes place. 

Generally from the above table ten (10) indicates that from question 

number 1-6 there is no sufficient available mate rials in the preparatory 

h 01 The interview with the physical education teachers sa id to be sc 0 . 

shortage of the sport materials are the major problem of teaching 

1 -oJ·ncr process in the school. eat b 
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4.3. Analysis of information gathered through observation 

Table 4.14. Interpretation and Analysis of Data Obtained rrom grad 

10 students with Observation Checklist one 

No Item 
Excellent Very good Good Poor 

1 Are there sufficient materials Rama 

which are used teach football Ahsa 

2 

3 

4 

5 

6 

7 

practical subject? 
Chila 

Prospect of students the Rama 
r-~------r---______ +-_____ I ___ ~I fundamental techniques foot Ahsa ./ 

ball practical class Chila 

Prospect method of teaching Rama 

in football practical class ~--------~---------1------1----./71 Ahsa 

Chila 

The training session foot ball Rama 

~------~-------+-----r---.//I that means warming up and Ahsa 

cool dawning ~C-h-il-a----+--------I------l---~.//I 

t of female students Rama 
Prospec k---------~------~-------I-~.//I 
towards the theoretical and Ahsa 

practical part L-----~-------r----r_~.//I Chila 

./ 
Class room management of L=Ra_m ___ a __ -l _________ 

j 
________ 

j
_--:./

7j 
the students in foot ball LA=h...:.s,-a ____ + ________ t-_____ j_----;.//j 

Chila practical class? 

Is there any competition to L=:Ra:m::=-a_-+ _____ 
r 
___ 

1
_--:./

71 the students LA~h:s:a----_~--------r-----y_----;/1 increase ./ 

Chila performance 

- f [ male students in the I th observatlOn 0 e In grade 10 secondary schoo s e 

foot ball practical class as follow 
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• IN most game the female students can participate freely without 

the male students in school. 

• In the year of 15-18 the students develop the techniques and skills 

of the football activities as compare to the age of 19-22 of the 

advanced students. 

• Most of the female students are more effective in the morning shift 

up to 4:00 o'clock then the afternoon shift in the practical session. 

• 

• 

• 

• 

The physical education teacher is less managements to the 

students in the foot ball practical class and field. 

There is no adequate equipment and facilities the female students 

in foot ball practical class. 

The large class size leads to discipline problems, less involvements 

in the class activities and no support individual student. 

There is no enough encouragement the students to relate the 

theory with practice to enhance the participation of students in the 

practical activities. 
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Table 4.15. Interpretation and AnalYSis of Data Obtained 

From Teacher with Observation Checklist two 
1. High 2. Medium 3 . Low 4. Poor 

No Question 
school Observation item 

1 2 3 4 -
Does th e teach er give equal oppor tunity Rama 
for boys a nd girls during footba ll Ahsa v' 
practical class les s on ? 

Chila v' 

2 Does the teach er s h ow th e p ractica l work Rama v' 

well? 
Ah sa v' 

Ch ila v' 

3 Does th e teach er u se different materia l Rama v' 

a nd teach in g a id in practical class? Ah sa v' 

Chila v' 

4 Does th e teach e r give feedback fo r female Rama v' v' 

student s while th em pra ctica l class Ah sa v' 

work? Chila v' 

5 Does the teach er give correction at the Rama v' 

riah t t ime in the p ractice clas s? b Ahsa v' 

Chila v' 

6 Does the tea cher motivate female Ra m a v' 
f--:-._ - t-

v' s tu dents in foot ba ll practica l class? Ah sa 

Chila v' 

7 Do fem a le s tuden t s a re interested to Ra ma v' 

pa rticipa te in football practical lesson? Ahsa 

Chila 

8 Does the tea cher give more time for Rama 

. ? fe male students p ractIce. Ahsa 

chila 
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According to the above table in . 
questIon one check list one most of the 

teachers when the subiect teach . 
J er gives the I h ". esson e was mostly 

appreclatmg and admire boys rather th . . 
. an girls. This was observed by the 

researcher dunng the practical less on. 

In second question Physical education 
teachers need to be as a role of 

model, but sometimes with the t' 1 . 
prac lca part It seems to be less. So this 

was the main problem for female that 'f th d 'd' I ey I n t ge t good 
demonstration they will be expelled through th - " I 'I . e practlca c ass especially 
foot ball practical class. So the research observed th d ere were no goo 
demonstration was taken by PE teachers. 

In third question during the observation time most of the teachers we re 

not used additional materials as long as the subject teacher meet his 

students always he used nothing except whistle and some balls. 

In the fourth question the research observed sometimes teachers give 

feedback at the end of the practical class but majority of students who 

get such feedback were boys. 

According the above table 10 question 5 definitely yes but som etimes the 

teachers were given such correction with hot feeling and also by insulting 

the students that may affect their participation. Not all teachers wear 

appropriate close that is why some students also get into field with 

trouser careless. 

Some teachers try to motivate during handball practices sesSIOn for 

female students but the rest were not interested to motivate the students 

to participate . 

It is not easily observable to understand female interest but sometimes 

females when they are coming to the field of play they delayed and also 

ask permission to not participate in the exercise. 

The school compound had a good football field and volleyball field of p.Iay , 

but not foot ball field. During the practical session physical educatIon 
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teachers are expected to give 
more time for female stud . b . , . . 

one teacher no one given such. ents ut except 
opportumty during the observation 

Based on the above data 1. . 
ana YSIS the major can be 

observed: 

• 

• 

• 

• 

• 

• 

IN most game the female students 

the male students in school. 
can participate freely without 

Most of the students are more ff t'. . . e ec lve m the mornll1G shift up to 
5:00 o'clock then the afternoon sh'ft"h . b . 

1 111 t e practical seSSlOn. 
The physical educations teacher l'S I ess managemen ts to the 
students in the foot ball practical class and field. 

There is no adequate equipment and facilities in the school. 

The large class size leads to discipline problems I . 1 t , ess lnvo vemen 's 

in the class activities and no support individual student. 

There is no enough encouragement the students to relate the 

theory with practice to enhance the participation of students in the 

practical class. 

4.5. Interview questions presentation 

Three physical education teachers took part in the interviews that are 

working in Rama, Ahisa and Chila secondary and preparatory schools on 

the attitude of female student for physical education subject, the degree 

of female student's participation, what factors that affect the 

participation of female students during foot ball practical class, the level 

of female participation during foot ball practical class and how to 

lI1crease the participation of female students during foot ball practical 

class. 

Generally all the interviews replied that female students have fewer 

interests to participating during physical education period especially foot 

ball practical class as compared with male student. All interviews that 

the reason to reduce or decrease the interest of female studcnts during 

Culture factors, lack of motivation, 
physical education period are 
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teaching methodology, physical and physiological factors, In addition to 

this discontinuous period which means ph 'al d' , 
YSIC e ucatlOn class IS 

conduct on time a week. So it is difficult to l'mp - th' r 
love elr perlormance or 

skiJl either practical or theoretical Not only do these h ' 1 
' reasons p YSlca 

education departments not get any support from external bodies except 

the financial support receive from their respective schools budget, 

schools have no sufficient physical education teachers to teach foot ball 

practical class, organized and administer, female student's tutorial 

programs, And also schools have no adequate facilities and equipment. 

All the interviews replied that in order to increase the participation of 

female students during foot ball practical class, teachers or other 

concerned body's should create awareness for female students about the 

benefits of foot ball class participation or physical education subjects, 

teachers should apply student centered teaching method, school 

administrations and other concerned bodies should fulfill sport facilities 

and equipments for physical education department. In addition to this, 

ministry of education should increase the number of periods per week 

and include physical education' subject in metric and entrance exam, 
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CHAPTER FIVE 

SUMMARY, CONCLUSION AND REC 
OMMENDATION 

This chapter deals with summa 
ry, conclusion and recommendation of 

the study. 

5.1. Summary 

The study was to investigate th f 
. . e emale student achievement and 

assocIated m foot ball practical class t·· . . 
par lClpatlOn m Werda Merb Lehe 

secondary school. In this study the foIl . b· 
owmg aSlC research questions 

were carried: 

.:. What are the cause of female student h· . ac levement and assocIated 

factors toward the fundamental techniques and tactics of foot ball 

teaching in practical? 

.:. What are the major roles of teachers for female student's 

achievement and factors in foot ball practical class? 

.:. Are there enough materials to facilities for football practical class 

teaching and learning process? 

.:. Do females have equal participation practical activity in football? 

The study employed for both quantitative and qualitative research 

approach and it was conducted in Werda Merb Leke secondary school 

female students. 50 female students were selected using purposely and 

systematic random sampling method, 3 subject teachers and 

knowledgeable staff members and the school administration as a source 

of the study were selected purposively. The data collected was analyzed 

using percentage and word, and then based on the data analysis the 

following major findings were obtained . 

• :. Most of female students showed the performance of the teachers' 

ability were low the demonstration capacity was also implied to 

them very weak. 
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.:. The school material e . 
, qUlpment for football I 

reflected by the student esson has been also 
. s as problems for th I 

record In football. e ow participation 

.:. Female student were d agree to the idea h 
education teachers were not 11 t at may physical 

a owed students specially females 
to participate with football lesson . 

• :. Physical education teacher d f 
.. ,an emale students relationship 

wIth the VIew of students we I re a so on somewhat have a gap 
.:. The feeling of students concerning football t . . . . rammg can be shown 

wIth most of them as it causes·· . mJunes . 

• :. To change the lack of interest and to Improve female student 

participation, they show their interest wI·th creating awareness 

and doing regularly football training . 

• :. The teachers put themselves as poor measurement takers to 

change the students' attitude and motivate for enhancing 

females students participate in football. 

.:. The period allotted for physical education was also seen as a 

problem for both students and teachers to give the teaching 

learning process effectively in football lesson. 

5.2. Conclusion 

Physical education is the integral part of the total education activities 

which enhances and integrates the physical, social, and psychological 

aspects of an individual's life through directed and selected physical 

activities. Therefore, one has to understand that physical education plays 

a great role in the society, especially for females if efficiently and 

effectively practiced. Some of its significance includes mental and 

physical development, social and cultural, biological physiological, moral 

development and etc. 
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Based on the result of the study the mao 't' f 
' Jon Ies 0 female students were 

not achievement in football lesson due to m f h' 
any acts t at IS: 

• As far as the participation of female stud t . .. . 
en s In loot ball practical 

class is concerned, female students should t" b . 
par ICIpate y breakIng 

all the barriers from their surroundI'ngs H th h 
. ence, e researc 

indicated that imposition of tradition Upon females' students being 

considered as not equal to males and looked down by their families 
and male counter parts. 

• Cultural imposition of the society looking of female students as 

they are not equal to male students and insult and attack because 

of their sex. This has resulted negative impact on the motivation of 

female students from participating in foot ball practical class. 

• The ability of physical education teachers to give the lesson, to 

demonstrate and to communicate with girls was clearly poor. 

• The school compound had no adequate material and facilities to 

give football lesson properly that was a major problem for female 

students to achievement of female student in football practical 

class wisely. 

• Physical education teachers did not use different teaching methods 

and mechanisms to motivate and improve females experience in 

teaching football practical class lesson. 

• Female students taught that football is full of body contact that 

may cause certain injuries to them. 

achievement in football class. 

Due to these females fear to 

d teachers and parents for • The attitude of female stu ents, 

achievement of foot ball physical activity were less. . 

d b Iture and socio economIC • Female students were also affecte y cu 

factors which hindered to participate freely in football game 
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5.3. Recommendation 

Educating female students h 
as a considerable social return It' f . . . IS one 0 

the cntIcal pathways to promote social and . 
economIC development of the 

society. This must be a central concern in efD t t . 
or s 0 Improve learning 

achievements, school effectiveness, teacher 
motivation, education 

management and issues to resources allocation and availability that 

create good environment where fern ltd a e s u ents can participate in foot 
ball activities fully. 

Based on the findings, which are discussed in the previous section, a 

number of recommendations h~l.ve been drawn, with the view to solve 

major female student's achievement and associated factors in foot ball 

practical class participation in werda merb lehe secondary school or in 

the study area and in come generation with local stakeholders. As a 

result, the participation of female students were not given due attention. 

To mitigate these problems, it would be advisable that the school 

directors, physical education teachers, Woreda education officers , and 

other concerned bodies have to consider the following recommendations. 

To this end, the researcher provides the following recommendations that 

should be im pie men ted . 

• :. During observation, some of the existing facilities were in adequate 

particularly in those schools. These schools should, therefore, be 

facilitated by using the government and the societies resource 

investing on building classrooms to reduce overcrowdings in sport 

fields, buying sport materials, making available water supply, 

separate male female latrines, building cloth changing rooms, 

teacher guidelines, textbooks and other gender sensitive materials. 

'd 1 f both sexes and all ages .:. Participation in foot ball provi es peop eo. 
'th d'sability with a WIde and conditions, including persons WI 1 , 

and mental health benefits. Government 
range of physical, social, 
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and concerned stake hold ers have a stron' . 
together to integrate phys' 1 . g incentive to work 

Ica educatlon and foot b . 
developmental strategies. all In to broader 

.:. To increase female students ". partlClpatlon in footb 11 1 
h 1 h ld 

a esson the 
sc 00 s ou to prepare and h ' 
f' f' tb III ave adequate material and facilities 
lor 100 a esson 

.:. Physical education teacher should be a role model for their 
students and motivate females t . . o partlclpate in football by giving 
more time . 

• :. Female students should to be aw f h . are 0 t e Importance of football 
and their economy procedures . 

• :. The teachers should have to encourage female students 

.:. In the secondary physical education teache h ld d rs s ou ecrease the 

low achievement of foot ball by discussing with the administration 

of the school and students and solve the cultural problems and 

environmental influence . 

• :. The physical education teachers should encourage and motivate 

for the students to increase their participation in the practical and 

theoretical part of the foot ball class . 

• :. Different factors have a direct impact on female students in foot 

ball practical class participations. These barriers must be 

addressed as part of any comprehensive physical education 

strategies. The strategies must address these physical, social, and 

environmental barriers to greater foot ball participation . 

• :. Schools create a good relationship with parents and give them 

awareness about female student's academic performance, 

participation in school clubs, the importance of extracurricular 

sport activities in relation to health and their future life style . 

• :. Female students have to participate in school and outside the 

school environment in sport activities like their male counter parts 

or equally to their brothers. Therefore, parents fear of opposite sex 
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relationship and low academic achievement of their daughters has 

to be changed by creating good communication with the school 

and by orienting and teaching their daughters to avoid risk 

behaviors by arranging study program and sex education to 

encourage them to participate in extracurricular sport activities, 

Generally the researcher applied the above method to solve the problems 

that I faced during in the teaching learning process and practicing the 

techniques of football in the school. So I recommended that the school 

, tl'es the school administration with such problems to solve in the 
SOCle , 

environment to Improve the performance of the students their skills in 

football game. 
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d· A Mpen 1X 

APPENDIXES 

. Ababa University College of natural science j\ddlS 

twent of Mathematics & physical education pepar 
tionnaires for students Ques 

pear students 

m conducting researches on the challenge and opportunity for the I a , . . . . 
·mprovement of students partIcIpation football thIS qUestionnaire is a part of 
1 d designed to collect the relevant data on the challenge of football stu y, . . . 
practicing and teachmg. the mam purpose of t.hIs ques~ionnaires is to gather 
. r mation on the problem of football teachmg and mterest of students in tnlOr 

RAMA secondary and preparato~ school~ and two a~ditional secondary 
h 01 for this research to be effective your kmd and genume and response is sc 0 , . 

required and highly apprecIated. 

Grade school Age 

Region ______ town date 

Thank you in advance your cooperation. 

NB please does not write your name. 

Part one 

sex 

Instruction: please circle what you choose from the given alternative. 

1. How do you think their time allocation for football subject? 

A. Less than any other subject 

B. Equal with other subject 

c. More than any subject 

2. Does your Teacher to Demonstrate Well? 

A. yes. B No 
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'fo improve the female student achievement 
3. In foot ball practical class, 

ical education should give the training? phYs . 
A Regularly B some times 

Does your Physical Education Teachers and Fe I 
4.. . rna e Students have a Good 
Relationship In football practical class? 

A) Yes B) No 

5 Does your teacher use different kinds of teaching h . " 
. approac In trammg foot 

ball practical class? 

A Yes B) No 

,. 6. Does the school have enough material to teaching foot ball class? 

:.1 A) Adequate B) No sufficient C) Not at all 

7. Do the foot ball teachers start the lesson on time? 

A) Yes B) Partially Yes C) No 

8. Does the teacher use student centered method to give the lesson? 

A Yes B No 

9. What do you think will be the main problems that female students have a 

low achievement record in foot ball? 

A culture B Economy C Attitude D Family 

Part Two 

Mark a tick the following questions according to available materials. 

No Item 

The student text book. 

2 The foot ball court( field) 

3 The practical work materials 

4 First aid or clinic in the school 

5 The reference book to football 

6 The attitudes of students to 

participate in foot ball class. 

2 

Sufficient Quite 

sufficient 

Not 

sufficient 
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APPENDIX B 

Intet\fiew questions for sport science teacher in the 
secondary school, 

1. How do you motivate the students in football class? 

2. What are the major problems of foot ball in practicing and teaching? 

3. What do you suggest with regards to students activates and necessary 

t l"a1S for the teaching learning process? rna er 

4. What are the contribution of families, teacher and other workers to the 

students in the participation of foot ball? 

5. Is there available place for the students to change their clothes where they 

can wash their body, toilets 

participant in foot ball? 
and other materials in the school to 

6. Do you have other opinions in the teaching learning process of foot ball in 

the school? 
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APPENDIX C 

Observation check list 

student Observation check list one 

'2 Prospect of students the Rama 

fundamental techniques foot rAAhh~saa-I----+---t----~---J 

ball practical class Chila 

3 Prospect method of teaching Rama 

in football practical class rA»h~s~a~I-----t---+---l---~ 

Chila 

4 The training session foot ball Rama 

that means warming up and Ahsa 

cool dawning Chila 

5 Prospect of female students Rama 
~---~----4----~--+--~ 

towards the theoretical and Ahsa 

practical part Chila 

6 Class room management of Rama 
~-----+---------+------+-----r---~ 

the students in foot ball Ahsa 

practical class? Chila 

7 Is there any competition to Rama 
~--~------~---r--II--I 

increase the 

performance 

students Ahsa 
~--~----4----r--j-~ 
Chila 
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Teachers Observation check list one 

1. High 2 . Medium 3. Low 4 . Poor 

no Question 
school Observa tion 

item 
1 2 3 4 1 Does the teacher give equal opportunity Rama 

for boys and girls during football Ahsa 
practical class lesson? 

Chila 
2 Does the teacher show the practical work Rama 

well? Ahsa 

Chila 

3 Does the teacher use different materia l Rama 

and teaching aid in practical cla s s? Ahsa 

Chila 

4 Does the teacher give feedback for female Rama 

student s while them pra ctical class Ahsa 

work? Chila 

5 Does the teacher give correction a t the Ra m a 

right time in the practice class? Ahs a 

Chila 

6 Does the teacher motivate female Rama 

students in foot ball practical class? Ahsa 

Chila 

7 Do female students are interested to Rama 

participate in football practical lesson? 9Ahsa 

Chila 

8 Does the teacher give more time for Rama 

female students practice? Ahsa 

chila 

2 
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