
ADDIS ABABA UNIVERSITY 

INSTITUTE OF LANGUAGE STUDIES 

DEPARTMENT OF FOREIGN LANGUAGE AND LITERATURE 

(GRADUATE PROGRAMME) 

AN INVESTIGATION INTO STUDENTS' WRITING 

RELUCTANCE 

DURING UNIVERSITY WRITING COURSES 

TAGESSE ABO 

A THESIS SUBMITTED TO THE SCHOOL OF GRADUATE STUDIES 

OF ADDIS ABABA UNIVERSITY IN PARTIAL FULFILLMENT OF 

THE REQUIREMENTS FOR THE DEGREE OF MASTERS OF ARTS 

IN TEACHING ENGLISH AS A FOREIGN LANGUAGE (TEFL) 

JUNE 2009 

ADDIS ABABA 



Addis Ababa University 

Institute of Language Studies 

De partment of Foreign Language and Literature 

(Graduate Programme) 

An Investigation into Students' Writing Reluctance 

During University Writing Courses 

Tagesse Abo 

Approved by: 

~(Cr /tSe~ 
G~0~&IA 

Examiner Signature 

Exami ner Signature 



ACKNOWLEDGEMENTS 

am greatly beholden to many indi viduals and institutions for the help and advice 

whi ch made thi s study poss ible. 

My s ince re gratitude goes to Kedir Assefa (Ass . Pro.), my thes is advi sor, for hi s 

criti ca l comments and suggestions on my work has always been very remarkable. I-lad 

it not been for Kedi r's pai nstaking readings and rigorous comments on each section of 

the thesis, this study would not have been possible. 

I am a lso thankful to Dr. Shaun Hawthome and the Research Space at the Uni versity 

of Auck lan d. It was in part for the support of this resea rcher and the University that I 

had the courage to conduct thi s study. He sent me the report of his studies, artic les, 

se minar papers and WebPages available which have given me opportunity of 

resuming Illy resea rch approach and knowledge about writi ng re luctance . 

I am apprec iati ve to a ll the staff members of the Department of Foreign Language and 

Li terature at Wo laita Sodo Un iversity for their fu ll cooperation to provide me with the 

necessary data for the success of the whole study. My thanks also go to the shldents 

who partic ipated in the project. 

I wo uld like to record my thanks to the institutions that provided me with the 

necessary time and flmds: these are the Wolaita Sodo Univers ity who covered the fee 

for my stud y, and the Addis Ababa University, pa11icu larly the Instihlte of Language 

Studi es and the Graduate School. 

I alll espec iall y indebted to my famil y for all their patience and support. 

Finally, a ny fau lts of presentation or errors of fact or opinion are, of course, entire ly 

Illy own respo nsibility. 

, . ' , 



CONTENTS 

Acknowledgement. 

List of Tab les ... 

List of appendices 

Abst ract .. 

CHAPTER ONE 

I. In troduction ... 

I. I Statement of the problem .. 

1.2 Objectives ofthe study ........ .. . 

page 

. ..... I 

.. II 

.. 111 

. ... I V 

... I 

..... 3 

1.3 Research questions... ...... .. . ....... ....... .. ...... ... ..... . ...... . .. .. .. .. .. ..3 

1.4 Signifi cance of the study ... .......... ... .. ........................ .. .. .. ... ..... ... 3 

1.5 Scope of the snldy .................. . 

1.6 Limitations of the study ......... .. . 

CHAPTER TWO 

2. Review of re lated literature . ...................... . 

..4 

.. . .4 

6 

2. I Approaching to understand the concept of reluctance .............................. 6 

2. I. I The notion of disengagement. .. ............ ......... .. .. .............. 7 

2. 1. 2 The notion of unwi llingness to communicate ... 

2.1.3 The notion of writing apprehension .. ... 

2.2 The noti on of students' writing reluctance .... 

2.3 Who are the reluctant writers? ... .......... ............ ......... . 

2.3. I Some characteristics of the reluctant writers .. . . 

.9 

10 

I I 

14 

.. .. ............. 15 

2.4 Reasons fo r students' writing reluctance .................... .... ...... .... .... .. .. .. 17 



2.4 .1 Pedagogical reasons .......... . ......... .. .... .... . .... .. . .. .................... 18 

2.4 .1. 1 Boredom .... . ....................... .. . .... ........ .... . .. .. ... ... ...... 18 

2.4. 1.2 Lack of interest in the top ic .... ... . ..... ...... . .. ........... .. ..... . . 19 

2.4.1.3 Poor knowledge of the necessary sub-skills ..... ... .. .. .... . ...... 19 

2.4. I .4 The language teachers ................ . . ... 20 

2.4.1.5 The kind of examinations ..... .. . .... . .... 20 

2.4. I .6 The teaching of writi ng by Plasma TV ....... ... . . .. ... ... . ......... 2 1 

2.4.1.7 Lack of writing culture . ........ . ........................ .. ........... 2 1 

2.4.1.8 The li tt le success that students 

have experienced ........................ . .. . .. . .. .... . .. ....... . .... 22 

2.4.2 Psychological reasons ............................... .. .. .. ...... .. .... .. ....... 23 

2.4.2 .1 Writing apprehension ................... . .. .. ... 23 

2.4.2. 1 Low se lf-efficacy be liefs on writing .. .. ..... 24 

CHAPTER. THREE 

3. Research des ign and methodology ........... .. ............... .. .................... 26 

3. 1 Conceptua l framewo rk .................... .. .. ...... .. ........... .. . .. .... .. . ...... 26 

3.2 The research setting . . ...... . ... .. ... ... ... . . ....... 27 

3.3 Subj ects of the study and sampling techniques ............... .. ..... ... . ...... 28 

3.4 Data gathering method s ...... . ........................... ... ... . .... . .. . ... .. ...... 31 

3.4. 1 Description of the in structors' interview ........................ .. ..... . ... 32 

3.4.2 Description of the observat ion gu ide line ........ .. ... ................. .. ....... 33 

3.4.3 Description ofthe questionnaire .. ... ... ................. . .. .............. 34 

3.5 Data ana lysis ....... . .. ...... .... ... . .... . .. . .. .. . . .. . .. ........... . ...... . ......... .. 36 



C HAPTER FO UR 

4. Data presentation and analysis. 

4. 1 Introduction .. 

4.2 The personal data o f the subjects ............ . .... . ....... . 

.... 38 

.. .. 38 

. ..................... 39 

4.2.1 Qualificat ion and experience .... . ...... .. ... ... .......... 39 

4.3 Characteris tics of rel uctant students ............. . .. .... .. . . ................ 39 

4.3.1 High presence of reluctant students. 

4.3 .2 OfT-task behaviors and tattered works .. 

4 .3.3 Lack o f personal in itiati ves to cooperate in group 

4.3.4 Switched-off to task instructions and explanations .... 

.. 40 

41 

.43 

.. .. 44 

4.3.5 Unw illingness to show the ir work to colleagues .... .... . .. .. .... . .45 

4.3.6 Skipp ing core steps of wri ting tasks ... .. .. .. .............. .... ............... .45 

4.3.7 Avoid sta rting writing ......... ...47 

4.3.8 Deve lop strategies for masking their reluctance . ... . ..48 

4.3.9 Passive writers ............................. .. .. .. ..... .. .. ...... ................ .48 

4 .3.10 Adaptive or adoptive reluctance .... . .. .. 49 

4.4 Students' self-beliefs about their re luctance. .. .. 50 

4.4.1 Analys is and di scussion of response for 

open-ended questionnaires ...... . ..50 

4.4.2 Analys is and di scussion of responses for closed-ended 

Questi onna ire . .. .. .. .. .. .. .. . .. .. . . .. .. .. . .. .. ... .. .. .. .. .. .. .. . .. .. .. . .... . ... 54 

4.5 Implica ti ons for writing pedagogy ....... . .. . .. ............... 57 

CHAPTER FIVE 

5. Conc lusion and recommendations ..... .. ...... .. .... . . .. 60 

5.1 Conc lusion .. . .60 



5. 1.1 The major findings of the research ........................ .. ............ 60 

5. I. 1.1 Characteri sti cs of re luctant student wr iters .............. . ...... 60 

5. 1.1.2 Students' be liefs about their re luctance ............................. 61 

5. 1.1.3 Implications fo r writ ing pedagogy ........ .. .. ... . .. ... .. .. ...... 62 

5.2 Recommendations.......... .... ........ .. . . ........ . ...... ....... . .. . .......... 63 

5.2.1 Introduction ........... ..... ......... . .. ...... ............ ... .. ... .. ... .. ...... 63 

5.2.2 Suggestions fo r further research ................ . .. ........... ................ .. 65 

Bib li ography .......... . .. . ................... . .... ... .. . .. .. . . . ........ .. .................. 67 

Appendices ............ . .... . ......... . ......... . .............. . .... ..... . .. . ......... . ...... 72 



LIST OF TABLES 

page 

Table I: Number of students, with their respective faculties 

and sections used in the study................... ..... .. ... ... 29 

Table II: Reasons for students' reluctance to write, 

frequen cies, percentages, and mean values of students' 

responses........... ......................... ... ..................... 54 

'-. 

if' 



LIST OF APPENDICES 

page 

Appendix I: In terview for Engl ish language instructors .......... . . . .. .. .. . . . ............ 72 

Append ix II : Observation guideline ............. . ........ .. ....... . ...... ..... . ............ 78 

Appendix III : Quest ionnaire for students .................... ... .. . ... ..... .. .. .. .. ........ 79 

Append ix IV : Sample of reluct an! students' papers ...... .. ... ....... ... . ... . ...... ....... 83 



ABSTRACT 

The purpose of this study was to investigate students' reluctance to 
writing in ELl' classroom. The study took place in the context of 
university writing courses. 

For the purpose, the perspectives of those who are directly experiencing 
such apathetic academic behaviors were the main subjects of the study. 
In addition, course instructors, who are close to students, were also the 
source of information. Moreover, attempts were made to obtain data 
about the students' disengaged behaviors through systematic 
observations of classrooms in live situations. 

The researcher used both deductive and inductive analysis methods. 
The data collected through instructors' interview and classroom 
observations were analyzed through content analysis methods. In 
addition, the responses to the items in the students' questionnaire were 
analyzed through descriptive statistical techniques. 

The study went through two stages: describing features that 
characterize reluctant writers and exploring student beliefs about what 
hindered their engagement with writing in English classroom. The 
results of stage one of the study revealed that uncooperativeness in 
group activities, unwillingness to show their work for proofreading, 
skipping necessary steps of writing tasks, tending to copy others work, 
and disorganized and tattered works are among the characterizing 
features of reluctant writers. 

Results from stage two of this research suggest that lacle of necessary 
sub skills, lack of confidence in ucwlemic writing, language teachers' 
reluctance to read students' works, failure of teachers' to explain 
appropriate strategies, and students' self-beliefs about future career 
goals were among the main factors influencing students' engagement. 

The results of this study implied that reluctant students are a large 
group of many of our writing classrooms and therefore language 
teachers in general and writing teachers in particular can identify 
success factors with these students by focusing on promoting their 
engagement with the writing process. Thus, understanding who 
reluctant writers are and what they believe about what hindered their 
engagement will equip the writing instructors for designing effective 
intervention strategies to promote the engagement. 
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Chapter One 

I.Int.·oduction 

1.1 Statement of the Problem 

It is a ll known that across depa rtments 111 different faculties, 

Ethiopian university students take writing courses . For instance, 

s tudents of departments under faculties like Agriculture, Hea lth 

Science, Engineering, and Business and Economics are expected to 

ta ke the course Sophomore English. Likewise, courses like 

Intermediate English and Advanced Composition are among the 

writing courses given to students of the Department of Foreign 

La n guage and Li terature. Technical Report Writing Skills, as it can be 

understood from the course description, is a course aimed at 

fu rnishing students in study a reas like Engineering and Economics 

with the requisite skills of report writing. Some of these courses a re 

given as a one semester course and others as two semester courses. 

In broad terms, these courses are aimed at equipping students with 

necessa ry writin g skills so that they would be able to write well and 

meaningfully during their stay in the university and after graduation. 

From my few years experience as a teacher a nd from my preliminary 

survey I have made, I came to understand that the teaching of th ese 

courses is n ot free from limitations. 

Further , my casual observations seemed to suggest that the teach ing 

of these cou rses may still be influen ced by the students' level of 

respons lveness to the demands of writing tasks. Many students lack 

wi llin gness to actively engage with classroom writing practices. 

Besides, some of the answers that students write to essay type 

question s in examinations give no sense to the reader. To this effect, 



various loca l research findings (e.g. Getnet, 1999: Alam irew, 2005; 

Tsegaye, 2006) revealed about th e students' extrem ely poor 

performa nce as well as their tenden cy of self-withdrawal from writing 

tasks . 

Afte r extensive effor t to p rovide clear a nd meaningfu l writing context 

in the classroom, I could see a number of s tudents a re ye t reserved , 

avoiding a nd unconfident to express their th ought through writing . 

Many s tuden ts lack des ire and commitment to pers ist at the face of 

writing practices . Students continue not to feel comfortable a nd 

motivated with writing tasks. Sometimes, the wh ole class becomes 

reluctant and which was really daunt and d ish eartening to the 

teacher. 

Loca lly, though a number of researches h ave been conducted on the 

teaching of writin g skill , only few works have been done on the wri ting 

problem of studen ts. Tsgaye (2006) inves tigated , "The writing problem 

of preparatory II s tu den ts with referen ce to Injebara Preparatory 

School". According to th e findings of th e resea rch , prepa ratory 

students have very sen ou s writing problem s in a ll pa rameters of 

wri tin g sk ill su ch a s gra mma r, organization , and choice of diction as 

well as con tent and m ech anics . 

Alamirew (2005) worked on "The perception of writing, wri ting 

instru ction and students writing performance" . His m a in objective 

was investigating the beliefs, efficacy a nd a ttitude of both teachers 

and s tuden ts in th e teaching learning of the writing skill , exploring 

h ow writing is taught a nd a ssessing to wh a t extent students can write 

in English. 

The a bove research es, however , did not focus on s tudents' n a ture of 

en gagem ent in wri ting activities. And, hen ce the present study wan ted 

to fill this gap in the a rea. 
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1.2 Objectives of the Study 

The ma in objective of this research was to inves tigate writing 

reluctance a mong university students . On this base , the study 

attempted to: 

l. describe th e specific characteristics that reluctant student 

writers display in the context of EFL writing practice; and 

2 . explore students ' beliefs about what hindered their en gagemen t 

in wri ting. 

1.3 Research Questions 

The focus of this research was on ana lyzing the students' reluctance 

to writing. Therefore , the following basic research ques tion s were 

asked: 

1. What a re the specific characteristics of reluctant student writers? 

2. What do students believe or feel about what has influenced them to 

be re luctant writer s? 

3 . What are th e implications of the students ' apathetic academic 

behaviors a nd self-beliefs associated with reluctance to the 

pedagogy of writing? 

1.4 Signit1cance of the Study 

Many research works have been conducted in vanous areas of 

language teaching a nd learning. Among the research areas, students' 

writing problem is the one which has got the attention of research ers 

in the fi eld of language pedagogy. As to the knowledge of the presen t 

research er, however , no local research yet has been attempted to 

3 



investigate in to students' writing reluctance. Since the present study 

put in to account this particular problem in the context of EFL writing 

classroom, it was hoped that it might have the following contr ibutions 

in the area of teaching and learning language in gen eral and writing 

in particular. 

1. The study is expected to give some light to those who are engaged 

111 the nation's English Language syllabus design and 

implementations program at large. 

2 . It might have some indications for the classroom English 

language instructors in the way they teach writin g skill, strive to 

promote students' desire and motivation to writing and reclaim 

reluctant writers . 

3. As the concept 'writing reluctance' is not yet addressed by local 

researchers, it might serve as a springboard for other researchers 

who are interested in this area. 

1.5 Scope of the Study 

This research focuses on investigating the students' reluctance to 

write. The study was confined to university students and the specific 

skill wri ting. The researcher believes it would be more 

comprehensive if it considered other levels and la n gu age skills like 

speaking and reading. 

1.6 Limitations of the Study 

This research has limitations for some reasons. 

Firstly, studying students' reluctant nature is technically difficult 

because of the diverse subjective behaviors that students could 

exhibit in the context of writing classroom. Besides, many reluctant 

4 
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writers, no longer wishing to be known as failures , hide their 

reluctance by wearing different masks . They become more concerned 

about shielding themselves especially when they know that they are 

being observed. Thus, the researcher believes that writing reluctance 

is not simple and straightforward behavior to be studied through 

obtrusive observation m eth od as it was used in the present study, 

though it was the supplementary tool. Therefore, this study lacks 

complete information in this regard. 

Secondly, the topic, as expounded m Chapter Two, is yet under 

conceptualized and under researched. Hence, the scarcity of literature 

from current educational discourse limited the insights gained 

through this research. Nevertheless, it has been attempted to include 

the available recent publications related to the area. 

The researcher a lso admits that adequate techniques were not used to 

distinguish reluctant and sufficiently engaged students. 
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Chapter Two 

2. Review of Related Literature 

This review synthesizes literature on 'writing reluctance' by importing 

materials from other areas of s tudy. It particularly derives ideas from 

the n otions of "disengagement", "unwillingness to communicate" and 

"writing a pprehension" since the notion of "writing re luctance" has not 

sufficiently been traced by th e research ers. 

2 .1. Approaching to Understand the Concept of 'Reluctance' 

It would be a ppropriate at this point to clarify the concept of 

'reluctance', which h as been a pplied to 'learning' generally and to 

'writing' rarely. The concept is under researched (Bius, 2007). 

Similarly, the concept has not been well developed theoretically in 

educational discourses. Nevertheless, in this review, attempts have 

been m a de to include the availa ble recent publications related to the 

a rea. 

Very little literature (e.g. Hawthorne, 2008: 3) has addressed the 

con cept of 'reluctance' some what indirectly . It is referred to as "the 

lack of enthusiasm or interest in the academic tasks that students are 

required to accomplish at school. " 

Almost all of the existing little literature, regardless of their common 

feeling about what exactly re luctance mean, do a ffirm the fact that 

relucta nce is present among the students and that it a ffe cts the 

behaviors and academic achievements of students in schools. The 

literature on students' apathy or 'disengagement' (Steinberg, 1996, as 

cited in Hawthorne, 2008), for example, reveals that over one third of 

high school students are found to be unable to fully engage with many 

of the academic subjects tha t they are "required" to take at sch ool. 
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Though there does not seem to be particular definition of "reluctance" 

in the literature, theories in the fields of psychology as well as 

la nguage learning offer us some insight in to the understa nding of 

wh a t 'relucta nce ' m eans . The current theories of "disengagement" 

"unwillingness to communicate" a nd "writing apprehension" have a 

bearing on the notion of "reluctance". Therefore, this review attempts 

to synthesize literature on these theories and integrates research 

results on them to develop the concept of 'writing reluctance' . 

2.1.1 The Notion of Disengagement 

Learning involves active process of integrating and organIzmg new 

information, constructing m eaning, and monitoring comprehension in 

order to develop sound understanding of a subject matter. This 

process of learning demands learners' motiva tion to engage 

th emselves purposefully a nd actively in it. No matter how much effort 

is m a de by the teache r , learning will not occur if the learner fails to 

engage him or herself actively in the actu a l process (Rich ards & 

Rodgers, 1991: Blumenfield, Hoyle & Meece, 1988) . 

By implication, "disengagement" is students' presen ce in tasks rather 

inactively and the lack of commitment and efforts to integrate a nd 

organIze information to construct m eaning and to monitor 

comprehension. According to Smith & Elley (1997), students 

disengage because of their perceived inabili ty to perform well a nd la ck 

of confidence . They state as: 

Sometimes becau se they [students] do not see themselves 
as potential 'doe rs ' of the activity they have observed. It is 
not for them. Sometimes it is because they do not see a 
need for it . Or it's too h a rd , too risky. Their efforts only 
result in criticism, or mistakes to correct, or even 
ridicules. Or perhaps they h ave too little respect or liking 
for the teach er (Smith & Elley, 1997:55). 
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The term 'disengagement' is u sed in two m a in ways in the literature . 

In one dimension, it is used behaviorally in parallel with terms like 

absence of "pupil 's attention" and "pupil's involvement" (Berliner, 

1987; Smyth, 1980). This construct of disengagement describes 

students' behavior in relation with : (1) academic tasks i.e. students 

who are not doing the work required (how could the "quality" of the~' \ 

work is affected) are referred as "disengaged" or (2) academic learnin~""~) (S,~'\, 
time, which I S the combmation of "off-task time" with "fallure" \,,~ 'T:;:~" " 
(Berliner, 1987) . In other words, the more students experience off-task \~\.,~, 

.. \.1' (t> 
behavior and the more they fai l to succeed in the learning process at 

the same time. 

The other model thinks about d isengagement cognitively. This is 

related with how a student feels and thinks about an academic task 

and he or she values and u se his or her cognitive strategies (Ainley, 

1993; Nystrand & Gamoran, 1991). It is believed that (e.g. Tuckman, 

1999; Smith , 1982) if students are no t engaged cognitively, learning is 

likely to be hampered severely . 

This view is also supported by cognitivists theory which underlines 

the need of mental processes in association with active involvement in 

the tasks for learning to occur (Spada, 2004) . These theorists assert 

that behaviorists have failed because they have missed the cognitive 

importance Of "engagement" and have only emphasized on the 

behavioral elements . Researchers like Csikszentmyi (1975), however, 

argue that the psychological concept disengagement involves both the 

cognitive and behaviora l implications . It is when someone lacks 

committed approach to an activity that he / she is referred to as 

disengaged . Thus, understanding of this theoretical and research 

bases offer us insight to analyze who a reluctant learner is. 

The other concept that seems to have a bearing about the notion of 

"reluctance" under it is the theory of "unwillingness to communicate ." 
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2.1.2 The Notion of Unwillingness to Communicate 

In modern language pedagogy, great emphasis IS placed on 

"commun ication", which is the heart of language teaching (Guiora, 

2003; Richards & Rodgers, 199 1). By researchers interested in the 

area of communication, the way communication occurs, functionally, 

in the process of language teaching and learning has been linked to a 

variety of individual and contextual characteristics. 

Burgoons (1976), the originator of the notion and the prominent 

researcher in the area, states that the lack of consistent tendencies 

that individuals display in the degree of Ll talk suggests one's 

disposition away from communication, given the choice . According to 

Burgoons, the absence of this personality based disposition towards 

verbal behavior corresponds to "unwillingness to communicate". 

Later, researchers like McCroskey & Richmonds (1982) h ave worked 

on the conceptualization of "shyness" which emerged from the existing 

theory: the notion of "unwillingness to communicate". Thus, the 

unwillingness to communicate and shyness constructs of these 

authorities have something in common, that is, both of them clearly 

proposed the existence of personality traits that are likely to hamper 

the acquisition of language. 

Extending the original Ll unwillingness to communicate framework, 

further researches have been conducted in second language learning 

area particularly on the students' "unwillingness to write" in relation 

with the other construct - "writing apprehension"(Dally & Miller, 

1975a; 1975b; Dally & McCroskey, 1984). The next sub-section is 

devoted to discussion of what writing apprehension mean and its 

integration with the present research con struct writing reluctance. 
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2.1.3 The Notion of Writing Apprehension 

There is no considerable difference among scholars in defining writing 

appreh ension. Da lly, one of the major proponents of the con struct, 

defines writing apprehension as "a person's general tenden cies to 

approach or avoid situations perceived to demand writing 

accompanied by some a mount of evaluation" (1978: 10). Others use it 

equivocally with "writing anxiety". Leki, for example, states it as ". 

research on writing anxiety developed out of studies of 

communication apprehension. .. and referred to th e problem as 

writing apprehension [Emphasis added] Leki, cited in Young (1 999: 

65). 

Both references, "writing anxiety" or "writing apprehension", address 

to the same problem that many of us do experience. Many of us are 

petrified at the thought of h aving to get s tarted to express our idea 

through writing. Some even suffer from a phobia, or a persistent, 

irrational fear that cause them to avoid specific situations demanding 

writing. It is this 'fear' or 'dread' which is referred to as wri ting 

apprehension (Young, 1999). 

Writing apprehension is found to be affecting highly one's disposition 

towards writing. This clear and consistent relationship between the 

level of person's apprehens ion and his or her way of approaching 

wri ting tasks, for insta nce , IS revealed Ill. Faigley, Dally & Witte's 

(1981) explanation as: 

Highly appreh ensive writers find writing unrewarding, even 
punishing. Con sequen t ly, they avoid whenever possible, th ese 
situations that require writing ... , and when they must write 
they experience more than norma l amounts of anxiety ... This 
a nxiety is reflected in the behaviors they display as they wri te, 
in the attitudes they express about their writing, and in thei r 
written products (p. 14). 

10 



From the foregoing discussion, we can understand that students who 

h ave high writing apprehension are more likely to exhibit lower levels 

of motivation and poor quality of engagement in writing tasks. The 

abnormal anxiety they have paralyzes their performance, and their 

frustration can be observed in the unwilling behavior they display to 

persist on writing. Thus, according to Dally & Miller (1975), it is this 

tendency that students develop to hate writing referred to as 

"unwillingness to write". 

To put in a nutshell, research works on the conceptualizations of 

"disengagement", "unwillingness to communicate" and "writing 

apprehension" did not originate from nil; rather they emerged out of 

the impressions from exist ing theories. This understanding enhances 

the contention and belief of the present researcher on that importing 

ideas from other study areal s and synthesizing a concept of study is a 

scientific and scholarly trend in the field of research. This research on 

'writing reluctance', therefore, has developed out of studies on the 

above umbrella conceptions. Now, given awareness of these theories 

and research arguments in relation to them, it seems appropriate to 

shift to the conceptualization of the term "writing reluctance" and 

develop a n operational definition of it at this point. 

2.2. The Notion of Students' Writing Reluctance 

Based on the insights from the above th ree theories, the model of the 

undergoing research, writing reluctance, can be defined as: 

the degree of students' cognitive and behavioral 

unwillingness to persistently engage with the set writing 

tasks. 
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Though it is believed that glvmg a common and an all inclusive 

definition of a term or a con cept in socia l science is impossible, the 

research er believes that it is important to a dapt the above definition 

for the fo llowing three reasons. One, the fact that literature on this 

area is scarce, as it h as been discussed in the introductory section, is 

also reflected on the absence of particula r definition of this con cept. 

Second, so, it seem s important to clearly sensitize the reader to the 

phenomenon being investigated. And, th ird, it seems important to 

indicate the level of divergence and/ or convergence of this con struct 

with th e former related concepts: "disengagement", "unwillingness to 

communicate" a nd "writing apprehension". 

In the above crude definition , som e key terms seem to need further 

elaborations. Th e first key term which seems to need elaboration IS 

the expression "the degree of'. Then , why it is said "the degree of'? 

Since writing imposes some amount of discomfort which is evoked by 

an inevitable writing anxiety, it is huma n to those students who can 

be referred as 'naturals' for writing and to professional writers even to 

experien ce some level of fear and resistance to get starting the writing 

process. Young (1999: 65) agrees with this sayin g: 

Anecdotal account suggest that even professional writes 
experience a resistance to beginning the wri ting process 

Many people also experience "writer 's block", 
where by even after the writer bites the bullet, puts away 
the vacuum clean er , and s its down to write, no words 
come, or every word , phrase, or sentence written down 
seems completely unaccep table a nd is scratch ed out 
and thrown out. 

Thus , we can understand that writing is not something that one picks 

up a pen a nd paper a nd produces it immediately . Rather it is a 

process with complexities and difficulties. It is a painful skill a lmost to 

all. Some individua ls, however , have actual difficulty with writing and 

they approach writing tasks in a state of high a pprehension that 
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not the same as 'writing reluctance'; rather the former can be the best 

predictor to the latter. Therefore, given understanding of the 

existence of various degree of re lucta nce to writing, this research 

focuses on identifying those s tudents who are high-writing -reluctant 

and describing their particular characteristics. 

Next, the phrase "cognitive and behavioral" seems to ralse a 

question to the reader's mind unless it is further elaborated. 

The process of writing involves both the invisible mental processes 

like memory, logic, intuition, emotion, conscious and subconscious 

reactions, and the visible physical movement of hands, use of eyes, 

etc (Gebhardt & Rodrigues, 1989). The construct "reluctance" to 

writing, here, highly converges with the psychological term 

"disengagement" that has both behavioral and cognitive implications. 

In other words, it is used here to describe lack of both cognitively and 

behaviorally committed and effortful approach to the writing process 

Thus integrating this knowledge together, the current researcher 

believes that the students' reluctant behavior to persist in the writing 

process is manifested both overtly through their visible off-task 

behaviors as well as in their written products, and covertly through 

their non-observable attitudes and perceptions they express about 

writing in general and their individual writing abilities. 

The term "unwillingness" seems also to be further discussed. 

Acquisition of any skill in language learning highly demands one's 

self-willingness to involve, given the opportunity. To put it in other 

way, if a student lacks willingness to engage actively and respond to 

the writing task demands which are properly designed and set for 

accomplishment, there is every reason to believe that h e/ she is 

expressing "unwillingness" to persist in the writing process. Thus, the 
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undergoing study deals with those students "who can write, but will 

not to". 

To this end, however , it diverges from the 'unwillingness to 

communicate' construct in that the unwillingness to communicate 

research mainly focuses on "language communication" whereas the 

current construct focuses on the area of "language learning or 

acquisition" particularly into students' nature of disengagement 

during composing process. 

It seems a lso necessary to reason out why the expressIOn 

"persistently engaged" is used here . Writing is one of the most painful 

and complex skills to learn . It requires students to exert more 

cognitive and physical effort and to persist longer In the face of 

difficulties that writing tasks pose on. In other words, writing 

demands one's strong intrinsic motivation and perseverance to 

accomplish the given tasks. Literature in recent studies also agrees 

with this saying "... as they [writers] grapple with writing's 

complexities and frustrations, learn to be patient, persistent, and 

flexible " (Bruning and Horn, 2000: 26). The current researcher, 

therefore, assumes that reluctant writers are students who fail to 

persistently practice writing skills. 

2.3. Who Are the Reluctant Writers? 

Reluctant writers come in different sizes and shapes, may be male or 

fema le, and can be found at mos t of our schools a nd universities 

today. Buis (2007: 5) claims that, "there is usually at least one 

reluctant writer in every class. Sometimes there may be ha lf a dozen 

or so ." They are n ot born reluctant writers, of course, and they do not 

enter school like this; ye t, somewhere along the way, they lose heart. 

They have become "disillusioned", according to Buis (2007: 6), 
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because they have "little power over what they can say and write". 

Buis adds, these are students wh o have become convinced that they 

have no conn ections to others, no ability, no voice, and no significant 

role to play. They begin to feel hopeless and marginalized. They 

develop a vivid sense of their limitations and become a nx ious or even 

apprehensive. Thus, the following section is devoted to the detail 

identification of the specific characteristics of reluctant writers . 

2.3.1. Some Characteristics of the Reluctant Writers 

Characteristics of the reluctant wri ters a re d ifficult to set up. Th is is 

because different scholars describe the nature of re luctance from 

different per spectives as it can be manifested in d ifferent ways. But, 

at a general level, we can see some of the behaviors that reluctant 

writers commonly s ha re. 

To begin with, a quotation from Anderson, which talks about his 

personal experience as a la nguage teacher, seems to be a good 

starting. 

I once asked two students the same question: the first 
was a reluctant writer , a nd th e second was an eager 
writer. I asked them why we write at school. Th e 
reluctant writer said "because you make us". The eager 
writer said "Because it's fun ". At the same time, my 
heart was m ade heavy and it soared. (2009: 14). 

Thus, we can understand from the a bove discussion that re luctant 

writers a re studen ts who scowl when you mention a writing activity. 

They see writing skill as a mere course or subject to be taken as a 

mandate in the curriculum. And, the way they value the writing skill 

a nd their goal of learning a re too much different from those of the 

"eager" students to write. 
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The relucta nt writer, according to Ogla n (1997), has specific 

cha racteristics tha t distinguish them from other types of writers, such 

as "independent writers", as he puts it. Relucta nt writers, as Ogla n 

s tates, they circumvent starting writing, ask how to spell a word 

before writing it, write about actual events rath er than use their 

imagina tion to create stories. They sometimes struggle with finding a 

topic to write about, they tend to do just one d raft, and also avoid 

revising and editing to m a ke their writing better. 

Buis (2007 : 6 ) describes reluctant writers as students who present 

themselves as "uncoopera tive" and "oppositional". More often 

a ccording to Buis, they appear withdrawn , s leepy, or indifferent. 

Some relucta nt writers, Buis a dds, no longer wishing to be regarded 

for their insights and understandings, minimize their participation as 

a safegu a rd. They hide their feelings behind "bravado" or veil th em in 

silen ce . They hope to remain invisible . They becom e more concerned 

with the need to shield, rather than share, their ideas . They wear 

masks to survive. In other words, they may be convinced that the 

teacher knows they a re fa ilures and need to a ct the pa rt . 

Buis further puts them as those students wh o a re likely to become 

"ha rd to like", "h ard to teach" a nd "n eed more effort" to the teacher. 

To put in a nutshell , som e of the m ajor ch aracteristics th at relucta n t 

write rs d isplay, according to Anderson (2009: 12), are listed below: 

1. They a re u sually reluctant readers 

2. They usually have poor spelling and punctuation skills. 

3 . They are easily distracted from writing and reading tasks . 

4 . They work s lowly, a nd their work is frequ ently incomplete. 

5. The ir written work is often m essy. 

6. Their notebooks are frequently disorganized and tatty . 
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7. They avoid starting writing and use excuses, such as "I can't 

find my pen". 

8. They will not share their written work in a group. 

9. They sometimes lack life experience and exposure 

10. They usually have some difficulty with reading. 

11. They have sometimes developed strategies for masking 

reluctance 

12. They switched off the teacher's instructions and explanations 

13. They tend to adapt or adopt their neighbors work. 

14. They are prone to procrastinate the writing assignments and 

go ou t of the deadline. 

2.4. Reasons for Students' Reluctance to Write 

Now, that we have identified the reluctant writer. The next important 

question to be answered is "why the students are reluctant?" It is 

important because, as stakeholders, Anderson (2009: 16) argues, "the 

more information [we] have [about the sources of students' reluctance 

to write], the better equipped [we] will be to transform the students 

into eager writers ." Thus, this section is devoted to the discuss ion of 

some of the roots of students' reluctance at the general level. 

There are many reasons why students may be reluctant to write. 

Though it is d ifficult to set up their exclusive divisions, it seems 

important to group some of the reasons addressed by scholars in to 

two m ajor categories: pedagogical and psychologica l reasons, for our 

convenience in the discussion of this review. 
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2.4.1. Pedagogical Reasons 

According to Richa rds (1 990); Nunan (1991); and Zam e l (1987), some 

of the pedagogical reasons for the students' reluctance to write may 

include boredom , poor knowledge of the necessary sub skills, lack of 

interest in the topic, little success that students had experienced, the 

langu age teacher, lack of writing culture, and/ or the kind of 

examina tion s and tests. Besides, the teaching of writing by Plasma 

TV is a lso found , in som e local research works, to be a poten tial factor 

for students' lack of desire to writing. Each of these will explicitly be 

discussed below. 

2.4.1.1. Boredom 

Students who struggle with writing generally dislike practic ing 

writing; however, this is exactly what they need. The reason for 

students' boredom can be many. Richards (1 990), for example, claims 

that some students are just bored because they are u sed to the fast -

paced stimuli of television and video games. Teribble (1996), on the 

other ha nd, points out students a re typically bored with or 

overwhelmed by traditional writing instruction . Traditionally, writing 

was viewed mainly as a tool for the practice and reinforcement of 

specific grammatical and lexical patterns, a fairly one-dimensional 

activity, in which accuracy was a ll important content and self­

expression virtual non - priorities . To pa ra phrase Teribble (1996: 

118), students were purely 'writing to learn ' as opposed to 'learning to 

write' . 

For variou s reason s, as Nun a n (199 1: 88) claims, wri ting usually 

appears an extrem ely daunting task for students (a nd for teachers! , 

too) . Firs t of a ll , the main focus when a writing task is assigned has 

tra ditiona lly been on the fina l product. Nunan adds the need to 

produce a coherent, well - written text can be a great source of stress 
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and boredom to the writer if the intervening stages in the process of 

creating th is text are overlooked. Thus, the product approach results 

in rather making students to feel writing as more daunting and less 

m anageable. 

2.4.1.2. Lack of interest in the topic 

The less a writing activity can engage the learner as a person, the less 

it will capture his / her imagination and spark his / her de-motivation. 

In the contrary, making a n activity attractive involves a consideration 

of what our students might need to write outside the classroom and of 

what they are interested in, as highlighted by White, Rand & Arndt 

(1 991: 49). As Raimes (1 985) comments , students have no intellectual 

or emotional investment in what they are writing about. They a re 

saying something that nobody cares about in order to practice 

something else. Thus, when teachers fail to provide interesting a nd 

stimulating topics to write about, to develop activities with 'fun', 

which engage students' interest, and to design tasks where students 

h ave a more genuine purpose to write, then students tend to avoid the 

writing activities inevitably. 

2.4.1.3. Poor knowledge of the necessary sub-skills 

There are m a ny sub skills involved in the writing task and it is 

important for students to be able to use each of these automatically 

as possible. Indeed, the process of writing is a complex activity and 

requires a juggling and coordination of many skills at th e same time. 

In relation to this, Richards (1990) points out that some of the many 

sub skills necessary for writing: organizational, grammatical, lexical, 

and mechanical skills. 

Richards furthe r elaborates that a fter selecting the topic, the students 

need to consider at least five basic activities or subtasks to be done: 

(1) pre planning and organizing, (2) writing the draft, (3) proofreading 

19 



and rewriting, (4) editing (or elaborating and enhancing the content, 

and (5) writing the final (Terrible, 1990: 19). Thus, this demands 

students to be competent in knowledge of grammar, use of 

appropriate punctuations, and organizational skills. 

Some students may have difficulty thinking of the appropriate words 

or expressions they want to use while writing. In addition to a ll the 

hardships that writing creates, students also experience the difficulty 

of "how to say it" (Silva, 1993). To put in other words, many students 

are often frustrated of having ideas but not being able to find the L2 

forms for expressing them, of knowing what to say but not how to say 

it. Silva contends that many students tend to give up expressing their 

ideas through writing for their feeling that what they have written 

couldn't truly express their thought. 

Others have difficulty with spelling. S tudents who struggle with 

spelling often become frustrated when attempting to express their 

ideas in writing. Thus, the less knowledge the students have on each 

sub skill, the more challenging a nd frustrating it will be for them to 

start writing. 

2.4.1.4. The Language Teachers 

The teachers themselves could be considered responsible for making 

the students acquire the skill by using appropriate strategies and 

processes. Teachers a lso could influence the students' desire to write 

on the way they treat the students and give feedback to their works. 

In relation to this, Clark and Peterson (1989) believe that teaches have 

a share in the attitude that students develop towards or away from 

the writing activities. 

2.4.1.5. The Kind of Examinations 

According to Alamirew (2005), the English langu age teachers express 

their belief on that th e format of examinations, tests and exercises to 
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be designed a nd developed have a significant effect on the s tudents' 

attitude and practice in the writing skill. Mostly, examinations, tests 

and tasks/exercises are of objective types. In the school leaving 

examination or in the university entrance examination, for example, 

we do not find a single sUbjective question that makes students write 

in English. Instead, the tests and final examinations are of objective 

types where we find true/false, matching, and multiple choice 

questions . Besides, the exercises in the text books do not reqUire 

students to write in English . These problems would obviously, 

influence the students in gIVll1g little or no attention to the writing 

skill. Teachers of other subjects seem to follow the same trend. 

Thus, it aggravates the problem. 

2.4.1.6. The Teaching of Writing by Plasma TV 

As far as the effect of teaching of writing by Plasma TV is concerned, a 

handful of local research findings, (e .g. Alamirew, 2005; Misirak, 

2008) reported that both the teachers and students who participated 

in the studies have positive attitude towards Plasma TV lessons. 

Nevertheless, they express their belief on that there is shortage of time 

for the students to perform tasks as recommended. The research 

reports continue to show that students are passive listeners to the TV 

teacher lecturing on the process of writing and various task 

procedures. This may be because the plasma lessons do not consider 

students' ability as they are unidirectional. Thus, this results in the 

development of attitude of ignorance and reluctance in the sense of ' I 

could not cope up with it'. 

2.4.1. 7. Lack of Writing Culture 

In relation to this, most of the language teachers who participated in 

the interview sessions of Alamirew's research (Alamirew, 2005) said 
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that students do not like to write in English. In fact, I, the researcher, 

know from experience, they do not like to write in Amharic, too. This 

may be mainly due to the lack of practice in writing. This culture is 

not developed in our students. Wittrock (1989: 50) agrees with this 

belief saying, "Learners' background knowledge a nd their practice in 

using the strategies influence their perceptions about teaching and 

learning. " Thus, this results in low engagement. 

2.4.1.8. The Little Success that students had experienced 

Here, I would like to begin with the quotation from Anderson (2009: 

13). He thinks back and expresses his introspection as th e reluctant 

mathematician as: 

I think back to my own schooldays, when I hated math . 
. . I hated it because I couldn 't do it . I had very little 
success. Each day, my equ ations were wrong, and the 
ugly red crosses next to them emphasized that I was not 
very good at mathematics. Each year, the match got 
more and more complicated, and each year myself 
esteem lowered as the frequency of crosses increased .. 

I did not know my multiplication tables, I did not 
know how to divide, I did not know how to add carrying 
numbers, my math book looked like something the dog 
had buried and dug up again. I had number of 
strategies to avoid math. I would offer to stack the 
books helves, I would "lose" my pencil, I would spend 
ages setting up the page, making sure that the lines 
down the center were perfect. I would copy down the 
equations and then peek at my neighbor's work and 
copy her answers. I was good though I did always m ake 
at least h alf of them wrong so tha t the teacher wouldn't 
get suspicious. Sometimes I would write down a ny old 
number and look astonished wh en it turned out to be 
the incorrect answer . . . In fact, I was a reluctant 
mathematician, and I displayed exactly the same 
characteristics as the reluctant writer. 

From the above quotation, we can understand that usually students 

are reluctant to write because they had very little success, and they 

have simply switched off. In other words, after the successive fa ilures 

22 



they have experienced day after day or/and year after year, they will 

become self-convinced that they are lost and they could never cope up 

it any more. 

2.4.2. Psychological Reasons 

The roots of students' reluctance may a lso be more of psychological. 

Reluctant writers may have also developed their attitude of ignorance 

a nd reluctance as a result of growing fear or anxiety or their self­

efficacy beliefs on writing. 

2.4.2.1 Writing Apprehension 

As number of researches ( e.g. McCuthcheon, Schuffer & Wycoff, 

1994) demonstrate that high "communication apprehension" as a 

major reason of "unwillingness to speak", a handful of researches 

which h ave been conducted on the area of writing also agree with the 

fact that high writing apprehension as major predictor of writing 

reluctance. In re lation to this, for example Young, by citing Raisman 

(1982), states th at: 

Students often cope with wntmg apprehension by 

choosing careers that do not require much writing, by 

avoiding wntmg situations altogether, and by 

completing writing assignments as swiftly as possible 

without giving much thought to them, so as to minimize 

the discomfort evoked by writing anxiety (1999: 65). 

Researches continue to show that students who are highly anxious 

about their writing often avoid writing and writing instructions, thus 

neglecting opportunities to develop their writing skills . They a lso 

approach writing differently from low- apprehensive writers. They 

take fewer risks in their writing, write shorter compositions, are less 

straight forward and clear when they write, compose longer sentences, 

use more Jargon and nominalizations, and are more prone to 
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procrastinate (Smith, 1984 ; Dally and Miller, 1975 a , 1975 b," Fox, 

1980; Pajares & Johnson , 1994; Ra isman , 1982 ). Young suggests 

tha t it is possible to conclude that writers with high apprehen sion are 

writers with much frustrations a nd poor writing skills . 

2.4.2.2. Low Self - efficacy Beliefs on Writing 

There are no major disparities among psychologists m defining self­

efficacy. According to Schunk, as quoted in Williams a nd Burden 

(1997: 14) , self-efficacy is defined as "students ' beliefs about th eir 

capabilities to apply effectively th e knowledge a nd skills they already 

possess and thereby learn new cognitive s kills" . Likewise, Bandura, 

the prominent psychologist in this a rea, defines self - efficacy as, 

"people's beliefs about their capabilities to produce designated levels 

of performance that exercise influence over events that affect their 

lives" (1 994: 71 ). 

In re lation to the effects of self- efficacy, Skualvik, stated in Alamirew 

(2005), affirms the fact that the beliefs learners have influence their 

performance. Bandura (1994) a lso states that the beliefs people have 

influen ce on their behavior, fee lings , motivation a nd their thinking, 

which are important cognitive and affective factors that determine 

their day-to-day activities . This, then, affects the efforts they put in 

a nd their perseverance for accomplishing their tasks. To use his 

words: "Self -efficacy beliefs influence motivational and self regulatory 

processes in severa l ways ... Most people engage in tasks in which 

they fe el competent and confident and avoid those in which they do 

not" (Bandura, 1994: 67) 

High efficacy influences our self-regulated learning. In relation to 

this , Pintrich and Garcia, stated in Ala mrew (2005) , point out that 

high self - efficacious s tudents tend to persist longer than oth er 
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students who had low self - efficacy . Sendura has stated a similar 

relationship. 

In the discussion above, we unders tand that self - efficacy belies 

influence the emotional experiences of people and their degree of 

involvement in performing a task. Sandura, as stated above, te ll s us 

that people who h ave low-self- efficacy consider difficult tasks as 

tou gh and tend to refrain from attempting them. Pajares a lso states 

that people with low self efficacy could have an exaggerated judgment 

of the level of difficulty of things to be done . This means self efficacy 

a ffects people's emotional reactions, effort and perseverance in doing 

their tasks. 

Hawthorne (2008) has stated a similar relationship between students' 

self efficacy beliefs and their perseverance in the face of writing tasks' 

difficulties. He points out th at reluctant writer are likely to have low 

self-effi cacy beliefs for writing, and suggests that we [teacher s] must 

work to foster their positive self efficacy beliefs. 
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Chapter Three 

3. Research Design and Methodology 

In the preceding chapter, a review of related literature has been 

presented. Based on the ideas of the review, in this chapter, a 

description of the design of the study and the methodology employed 

are given. An attempt is made to justify why a certain approach or 

method is more appropriate than others are, for his study. Also, 

justifications for using certain instrumen ts of data collection are 

discussed. 

3.1 Conceptual Framework 

As explained in Chapter One, the principal objective of this study was 

to describe the characteristics of students who are reluctant to 

practice writing, and to explore their beliefs about what hindered their 

engagement in writing class. 

At the point I shall state the underpinning methodological basis for 

choosing the research setting, the research subjects, and the methods 

of data collection and analysis. To begin with , it is often argued (e.g. 

Zamel, 1985; Taylor, 1981; Stern, 1975; Rubin, 1975) that a sound 

pedagogy of writing must begin with a thorough understanding of how 

students learn or not to learn. particularly assume that 

understanding the behaviors often associated with ' not learning' 

would generate more relevant insight in Ethiopian context where 

multiple factors influence students' learning in negative ways . As 

reluctance (as expounded in Chapter Two) is an importance concept 

associated with learning determinants, the methodology of studying 

reluctance must consist of a multiple stage data elicitation and 

analysis research tasks. It in fact combines both inductive (in which 

th eoretical generalizations are developed from the data) a nd deductive 

(in which hypothesis are derived from theory and then tested against 
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empirica l observations) approaches. That is , in his endeavor to 

a n a lyze data and draw logical conclusions about students' writing 

reluctance, the researcher oscillates between data and theory 

constantly, revising th e theory by means of more data and onwards to 

the refinement of the theory a nd sometimes his entire research 

approach. In the fo llowing section, I would present the research 

setting and subjects, methods of data collection and analysis. 

3.2 The Research Setting 

The setting chosen for this study was Wolaita Sodo University. It is 

one of the recently established government higher education 

institutions, which were the results of the capacity building strategies 

undertaken by the Ministry of Education in order to enhance the 

number of universities and to alleviate the shortage of educated man 

power in the country at large. The university is found at a town 

Wolaita Sodo, which is around three hundred and nin ety kilometers 

away towards the south from the capital -Addis Ababa. 

It was selected as the research setting for it has not yet got other 

researchers' attention as compared to the formerly established 

universities of the nation, and it was believed to be more accessible 

setting for the researcher to keep on there long and collect adequate 

data for the success of the study. 

Besides, the level was chosen, for this study, as it was believed that 

university students have h ad enough writing lessons as compared to 

those of oth er lower levels. To put it in other way, though, in the 

ed u cationa l curriculum of Ethiopia, English h as got the status of a 

major foreign language that is compulsory and highly valued subject 

(Bender, et al. 1976) starting from Grade One, the extent at which 

som e complex skills of it like writing skills are being taught and 
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learned particularly at secondary schools is not adequate as some 

local researc h findings (e. g. Alamirew, 2005) attempted to su ggest. 

Therefore, it was felt tha t studying a problem among subjects who are 

below the university level and who h as not got enough exposure to 

practice th e skill would seem to be rath er unfeasible and hypocritical. 

At univers ity level , however, the fact that particular writing courses 

like "Sophomore English", "Intermediate English Skills I and II ", 

Advan ced Composition Skills I and II", and "Technical Report Writing 

Skills" a re given shows the due concern assigned to writing. 

3.3. Subjects of the study and Sampling Techniques 

The target popula tion of the study were current yea r (i.e. 2009/10) 

entry studen ts a nd English language instruc tors at Wola ita Sodo 

Un iversity. 

Sampling I 

According to the information the researcher obtained from the 

registrar of the university, a t the beginning of thi s academic year, the 

university enrolled one thousand seven hundred a nd forty nine 

students wh o were assigned to s tudy in twenty three m ajor study 

a reas (depa rtments) under the following faculties: Natural and 

Computational Science, Social Science, Business and Economics, 

Health science, Agriculture, School of La w, and Civil Engineering. 

Th e target popula tions were the students belonged to twelve sections 

that were ta king the writing courses at the current semester. Out of 

these sections , the researcher used only four sections for the 

successive observation. The sections were selected systematically by 

picking up any third one from the list of sec tions for the five faculties. 

The fo llowing table summarizes this . 
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Table I: Number of students, with their respective faculties and sections 

used in the study 

Faculty Section Number of Students 

Business and II 40 
Economics 

Agriculture III 38 

Health Science I 45 

Civil Engineering I 35 

Regarding the instructors, the staff profile the researcher got from the 

Department of Foreign Language and Literature revealed that 11 

instructors were currently engaged in teaching while other 3 were on 

a study leave. The researcher selected purposively five instructors 

who have taught at least one of the writing courses, see Appendix I, to 

respond to the designed interview. This was done on the basis of the 

assumption that they may have more experience regarding the 

reluctant nature of students through the course of their tea ching 

writing courses. 

Sampling II 

Study two of this research, s ince it is an exploratory investigation, 

required systematically selected subjects who had been identified a nd 

were to be taken as parts of the further exploration . To this end , 

employing some kind of objective measurement that will h elp to 

classify the students into reluctant and non reluctant seems essential 

so as to avoid possible overlapping among the subjects. Thus, how 

can we measure students' degree of reluctance? 
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For this purpose, as far as the reach of this researcher's knowledge is 

concerned (till the time this study was completed, of course), unlike 

som e related con stru cts like "writing apprehension" (Da ly & Miller, 

1975), there is no objectively designed tool to m easure the level of 

one's "writing reluctance". This is may be because the con struct 

'writing reluctance' is a t the stage of infancy i. e. the concept has only 

recently got the atten tion of researchers. 

To this end, some local researchers, Fikirte (1996 ) for example, who 

focu sed on classifying s tudents in terms of their classroom behavior 

claim that a students' self-eva luation que s tionnaire is a better tool for 

such a classification. This researcher, however, fe lt th at the 

information seem to be more unrelia ble wh en such a measurement is 

u sed to identify individuals in terms of their beh avior because it is 

doubtful whether the s tudents respond to the questionn a ire genuinely 

especially when the beh avior of the s tudents to be assessed through 

the questionnaire is a negative trait su ch as 'reluctant nature '. 

The present researc her , therefore, contended that, based on the 

continuous observation of the way each stu dent performs and 

beh aves while doing classroom activities, one can tell that a certain 

group of students are reluctant and others a re non- re luctant or eager 

to write. Hoping that their experien ce can enable them to do so, 

Englis h la n gu age instru ctors were asked to carefully pick up those 

students who displayed off-task behavior and regularly distracted 

from the writing tasks . Thus , thirty eight students were selected from 

the four sections which had been ta ken for successive observation, 

and were u sed to complete the designed questionna ire. 
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3.4. Data Gathering Methods 

To gather data on the specific ch aracteris tics that reluctant students 

to wri te display, English la n guage ins truc tors were interviewed 

individua lly . They expressed their beliefs on the reluctant behavior 

tha t students exhibit. To corroborate data gathered throu gh the 

interview, different writing lessons in four selected sections were 

successive ly observed by the researcher u sing a n observation 

guideline. The researcher attempted to observe and record in his own 

words those events which were not included in th e guideline. 

In re lation to exploring the students' beliefs about the sources of their 

reluctance to write, a questionnaire was administered to the selected 

thirty-e ight students. Two types of data, data via open -ended a nd 

closed-ended questionnaire, were gathered . The open-ended part of 

th e questionnaire was a dministered first in search of informa tion 

about each respondent's individua l belief and reflection on wh at has 

influenced him / h er not to engage willingly in the set writing tasks . 

Then, th e closed-ended item s, of course on a separate page, of the 

questionnaire were administered to the same subjects immediately 

after they h ad finish ed their reflections on th e open-ended part of the 

questionnaires . This part a imed at eliciting information on their level 

of agreement a nd / or disagreement on the list of th e given statements. 

Thus, in a n attempt the researcher made to collect the necessary 

data, these were the m ajor data gathering instruments used. The 

preceding sub-sections a re devoted for a detailed description of each 

of these instruments. 
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3.4.1. Description of the Instructors' Interview 

This is the main instrument which was believed, comparatively, to be 

more effective method in collecting data for such a qualitative study . 

In relation to this, Wilkinson and Bhandarka (1992: 200) argue that: 

The observational method is understandably not so 
effective in glvmg information about person's 
perceptions, beliefs, feelings, motivations, anticipations, 
future plans , past and private behaviors. The interview 
method is quite effective in giving information about all 
these aspects. 

Experienced instructors were interviewed individually to elicit 

information on the behaviors that reluctant writers among the 

students they had taught have displayed. For the purpose of this 

study, a brief discussion had been made with ELT instructors of the 

selected university to initiate their awareness on the problem, and 

thus, they had deliberately been informed one month a head of the 

interview to direct their attention to the specific characteristics that 

relu ctant students to write display during the writing lesson. 

This was done on the bases of the belief that observing students with 

different reluctant behavior in the classroom is a common experience 

of all who are involved in the process of language teaching and 

learning. For this purpose, no one has a better access and exposure 

than the language instructor him/herself. Hawthorne (2008), the 

prominent researcher in the same problem area, also shares common 

feeling regarding describing the characteristics of reluctant writers. 

The semi-structured interview questions were designed on the basis of 

the theoretical assumptions discussed in the literature review section. 

The questions were related to the areas like what the instructors 

noted on the ways such students approach writing, behave in group 

activities, choose a writing topic, collect pre-hand information, plan 

their work, organize their ideas, follow necessary steps, a nd get and 
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use oth ers' feedback. The instructors were also asked about the 

strategies, if a ny, su ch student s use to avoid writing or to mask their 

reluctance. Besides, questions abou t working speed, a nd n ature or 

quality of written products of such students were a lso included in the 

interview. 

3.4.2. Description of the Observation Guideline 

As explained earlier, the main a im of the observation was to obtain 

informa tion which could consolidate or refu te the beliefs English 

langu age in s tructors revealed through the interview. For this pu rpose, 

n on -participa nt a nd obtrusive observations were made through a 

guideline . 

The guidelin e was designed in accordance with the process approach 

of teaching writing activities assuming that the instructors mostly set 

and administer th e classroom writing tasks in such a commonly 

accepted procedure of teaching writing. 

The aim of this observation guideline was to assess whether or no t 

there were reluctant writers, and what observable characteristics do 

they display. For the convenience of the observation , th e guideline is 

divided in to four sub- sections: logistical reluctance, requis ite skills 

re luctance, procedura l reluctan ce, and substantive reluctan ce. This 

division in fact was made on the mere basis of the researcher 's 

in tuition a bou t the m a nifesta tions of students ' relucta nt behavior in 

the context of EFL writing classes. The leading questions a re given 

under each of th ese divisions (For further reference, see Appendix II). 

Thi s he lped me to correlate it with what the experienced la n guage 

in structor s h a s said about characteris tics of reluc tant writers . 
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3.4.3 Description of the Questionnaire 

The questionnaire was designed for students a nd it involves both 

open-ended a nd closed ended types of questions. The questionnaire 

was designed on the basis of the discussions in th e literature review. 

I believed that th e open-ended type of brainstorming questionnaire 

were extremely valua ble for gaining an in to how reluctant writers feel 

a bou t writing and what h as influenced more their engagement with 

writing activities. For th e purpose, even though interviewing seem to 

be m ore appropriate means to uncover the subjective beliefs of 

students, the resea rcher's fea r for that the subjects would not be 

feeling comforta ble to articulate genuinely about their reluctance 

enforced him to rely on the open-ended questionnaire for gathering 

n ecessary data. In relation to the advantages of questionna ire over 

interview, Seliger and Shohamy (1 989: 122) identify the following 

major m erits. One, the respondents will feel more comforta ble than in 

a one-on-one in terview. The second advantage is that it allows the 

subjects to provide very important but sensitive informa tion when 

anonymity is guaranteed. It a lso enables to in volve m ore subjects so 

that more information will be gath ered . Hence, attempts were m ade to 

obtain the substance of students' reflection s for this s tudy through 

open-ended questionnaire. 

As to the closed -ended part (See Appendix III Direction II) the 

techniqu e used to measure th e students beliefs' on wh at hindered or 
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influenced their persistence in engaging with the writing activities was 

the Likert technique for all of the items. The Like rt scale was chosen 

because, as Ebel (1979: 37 1) states, it is "easier to use in developing 

a n attitude scale than other techniques, and gives almost equally 

good results." In the Likert technique, the subjects respond to each 

item on a five - point scale of agreement. Their score on the item 

depends on the extent to which they agree or disagree with the 

statements. 

At the beginning of the administration process, the students were 

to ld a bout the objectives as well as significance of this research . They 

were also told about the confidentiality of what ever reflections they 

would give to th e questionnaire. They were asked to give their frank 

responses a nd comments at the end of the questions. 

Thirty-eight students who were selected by the ELT instructors for 

this purpose (refer to sampling II in section 3.3 for detail) were given 

the open-ended part of the questionnaire first. The respondents were 

told to brainstorm on each question and write their feelings in either 

English or Amharic languages as they feel better comfortable. This 

was done to ease possible communication barriers that might h ave 

occurred may be due to their poor proficiency in either of the 

languages. 

Immediately after the students had finished the open-ended questions 

session, the closed-ended questionnaire was distributed and they 

were asked to complete it individually. Here a lso the students were 

told to do it honestly. Then, th eir responses were collected and 

calculated to find out the underlining fac tors by which the students' 

engagement was influenced more . The findings were used to compare 

(or corroborate) with the results of the open-ended data. 
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3.5 Data Analysis 

After the data h ad been collected, the responses to the open-ended 

tools (interview, observation and open-ended questionnaire) were 

analyzed u sing content analysis methods . 

Afte r the tape scripts of the instructors ' responses had been 

transcribed, th e responses for the interview questions which focused 

on eliciting personal data of the instructors were thematically 

analyzed by codi ng and categorizing them. The rest parts of the 

interview questions were designed to ask the instructors about their 

beliefs on reluctant nature of students to write. Instruc tors ' responses 

to these questions were analyzed through reading them thoroughly , 

and then identifying key words and phrases which were used by the 

interviewees to describe specific characteristics of reluctant writers. 

The data obtained through observation, however, were analyzed by 

presenting the emergent themes and patterns through sample 

verbatim like quotes from the researcher's (a n observer, too) account 

to authenticate the analysis and discussion of data gathered through 

the interview. 

As to the data obtained through the open-ended questionnaire, a fter 

the students' responses, which were written m Amharic, were 

translated into English, they were read thoroughly; then important 

concepts were identified, fused, and d iscussed so as to synthesize the 

students' beliefs and feelings about what factors influenced them to 

be reluctant writers. 

On the part of responses to the closed-ended questionnaire, s imple 

descriptive statistics, computing the central tendencies, was applied 

after the students' response was counted and tallied. Then , the data 

obtained through both the open-ended and closed ended items were 
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crosschecked in order to triangulate a nd decide some major factors 

which h ave influenced the studen ts' desire to engage with writing 

willingly . 
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Chapter Four 

4. Data Presentation and Analysis 

4.1. Introduction 

As stated in the preceding chapter, the main objective of this study is 

to describe the characteristic of reluctant students to writing and to 

explore their beliefs on the sources of their reluctance. In order to 

achieve this, the following three specific questions, as mentioned III 

Chapter One, are required to get answer: 

a. What are the specific features that characterize reluctant students 

in the context of EFL writing practice? 

b. What do reluctant writers believe / feel about what has influenced 

them to reluctant student writer behavior? 

c. What are the implications of the students' beliefs associated with 

reluctance to the pedagogy of writing? 

Thus, attempts were made to find answer for these research questions 

and the results of the study are presented in the sub sequent pages. 
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4.2. The Personal Data of the Subjects 

The personal data of the instructors who participated In the study 

were obtained through interview. It was believed that these data are 

relevant for the study in that they could give the researcher insight 

about the instructors' qualification, their teaching experience of 

English language in general and writing courses in particular. 

The questions and responses of the semi-structured interview for 

English language instructors in the study a re given in Appendix I. 

4.2.1 Qualification and Experience 

The results computed from the tape script show that (see Appendix I) 

the majority of the instructors (80%) had MA in TEFL and Literature 

and 20%had BA in Foreign Language and Literature. About 20% of 

the respondents were assistant lecturers and 80% were lecturers in 

the Department of Foreign Language and Literature at the Wolaita 

Sodo University. The majority of these instructors (60%) taught for 

over ten years and 20% taught between five and nine years and only 

20% taught for less than five years . In addition, all of them have 

taught at least one, and at most four of the writing courses at the 

university level. Thus, it is hoped that their experience as well as 

exposure would gIve them enough access of observation and 

identifying the n a ture of students' repugna nce to writing in the 

classroom. 

4.3 Characteristics of Reluctant Students 

This part attempts to present the results of data obtained through 

instructors' interview and classroom observation. It focuses on 

describing specific features that characterize reluctant student 
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writers. The data were discussed and analyzed through content 

analysis methods, and were organized thematically as being: 

4.3.1 High Presence of Reluctant Students 

Almost a ll of the interviewees expressed that it is often the heart 

break for them seeing number of students in a class who fail to write 

willingly a nd well even a sentence within a given twenty or thirty 

minutes, leave a lone to master the skills that th e teacher has toiled so 

long and h ard to teach. Below are some of the instructors' responses, 

when they were asked whether or not they come across with students 

who are reluctant to write in the classes they taught through the 

course of their career. 

I am sorry to say so ... almost all of the class sometimes. . (12) 

Really, it is my headache ... students hate this course ... I feel 
sorry for myself whenever I think how difficult it is to teach such 
studen ts . .. (Il). 

Yes, ninety five percent . .. they seem hopeless ... (13) . 

Yes, it is common to see students often avoid writing ... either 
in high school or at university level ... students don't like writing 
. .. (14) 

Most of the students are unwilling . . . They show no commitment 
... (I S) 

(See Appendix I) 

From the interviewees' response, we can understand that the number 

of reluctant writers highly dominate the teaching and learning 

atmosphere of some of our classrooms. The instructors' innermost 

fee ling revealed this. It also seems to agree with the existing theories. 

According to Buis (2007), for instance, it is in fact hard for the teacher 

who is teaching in a classroom condition where many of the students 

are reduced to re luctant writers. 
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My observation a lso affirms the same fact . In two of the writing 

classes I observed, more than three-forth of the students in the 

classes were exhibiting reluctant behavior to write willingly. Here is 

my record of the situation: 

In sections III and IV, the students were told to write a 
paragraph on given topics. A head of it, discussions were 
made on the topic with the students in order to help them 
get the necessary information to be organized into 
paragraph later on. Nevertheless, a fter the instructors 
waited for thirty or so minutes in the class walking among 
the students to offer necessary help, they could not find 
more than two or three students who came with a written 
paragraph. The rest of the students were sitting without 
writing even a sentence on the page .... 

Thus, as a teacher, I too, share the same feeling with these 

instructors about the real situation of many of the students in our 

writing classes today. 

4.3.2 Off-task Behaviors and Tattered Works 

The instructors expressed as they believe that it IS easy to identify 

characteristically reluctant writers through the behavior they display 

and by their written products. The following a re some of the key 

expressions used by the respondents, when asked whether or not they 

believe that reluctant students have specific characteristics that 

distinguish them from the other writer s: 

Yes, they seem to be bored off . . . (IS) 

Ya, you can read their face easily ... the way they approach 
writing activities .. they feel no comfort ... Highly a nxIOUS ... 
terrified when the teacher comes nearer ... (Il) 

Of course, they usually look disturbed . . . even they disturb 
others by asking irrelevant questions like "May I use red pen. 
?" . . . easily distracted from the writing tasks . . . (13) . 
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Yes, th ey work carelessly ... Truly speaking, I couldn't make 
sen se out of the number of works written by such students ... 
either in class works, assignments ... Poor . .. sometimes 
nothing at a ll ... (1 2) 

Ea, they tend to hide themselves ... they pretend to act .. . but 
you can identify from their poor a nd ragged written works . . . 
(1 2) . (See Appendix I) . 

Som e of the interviewees revealed that, in some cases where the 

number of good writers dominates in a classroom, it might be difficult 

to identify th e re lu ctant ones beca u se they shield them selves under 

the active involvement of th e eager writers. But a ll of the instructors 

conveyed their belief on that; characteristically reluctant writers can 

be identified by their off-task behavior and their tatty works. These 

instructors' belief seems to agree with wh at theorists like Oglan (1 997) 

and Anderson (2009) say . (Refer to section 2 .3. 1 in Chapter Two for 

detail). 

The realty checks of my observations were a lso considerable. In the 

classes of my focus, I could easily identify those reluctant students 

wh en ever I d irected my attention towards them. Their frequent 

destructions from the given writing practices were their common 

features. Attempts were a lso made to iden tify and analyze written 

p roducts of some students who had displayed off-task behavior 

during th e compos ing processes. This was done after th e instructors 

h ad collected the papers of the entire class . Shabby works (few 

samples a re attached at Appendix IV) of these s tudents seem to be 

good indicator s of their features . 
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4.3.3 Lack of Personal Initiatives to Cooperate in Group 

Activities 

With respect to the way reluctant students behave in group activities, 

almost all of the respondents expressed th at such students seem to 

be quite uncooperative and disengaged. The fo llowing are some of the 

instructors' expressions, wh en they were asked what they noted on 

how reluctant students act or behave in group works. 

Most of the times ... like to be in a group having large number of 
students. . May be they are more concerned to hide themselves 
silent in ... (15). 

Physically th ey are present in a cer tain group ... but mentally 
distracted and inactive ... (13). 

They rather discuss issues in Amharic ... or tend to divert the 
attention of other members in a group ... (11) 

They j oin a certain group only because you made them to do .. 
but contribute nothing ... do not share .. (12). 

The finding of the researcher's observations seems to be substantial to 

these empirical perceptions . A handful of students during the 

discussions made in the pre-writing sessions were sitting silent and 

inactive . Some were neither producing ideas nor taking notes which 

h elp them in the later organization of their paragraphs. And, many 

were using Amharic to ask or express their ideas. Thus, this seems to 

underline what Buis says about the n ature of reluctant writers in 

group works. "In extreme cases, reluctant writers present themselves 

as uncooperative ... More often, they appear withdrawn, sleepy, 

bored, or in different" (Buis, 2007: 6). Since these students do not 

brainstorm before th ey start to write, it is often noticed that they are 

not confident enough to start writing. 
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4 .3.4 Switched-off to Task Instructions and Explanations 

In search of further information about the nature reluctance that 

students display, the instructors were asked whether or not reluctant 

writers pay attention when task instructions and explanation are 

given. The following are some of the key words and phrases used by 

the respondents to this question. 

No . . . I see students doing something else while I was giving 
task instructions. .. Finally, such students .. . ask you irrelevant 
question to kill their time given ... (Il) 

.... such students come up with written works which make no 
sense for the reader and confusing even.. (12) 

Even they do not try what they are told to do ... (14) 

They are too late to comprehend you . . . when they are told to do 
something; they end up with doing something else ... (15) 

(See Appendix I) 

From the foregoing responses of the instructors, we can understand 

that reluctant writers are known to not giving due attention to task 

instructions and explanations. This is may be because of their failure 

to comprehend the instructors, as the respondents thought, or may 

be due to their self-belief as a writer and disliking attitude they have 

developed towards writing in general. To this effect, Anderson (2008) 

noted that students often tend to switch-off to ideas for which they 

feel they had not developed the necessary required ski lls and 

knowledge before. In other words, after the successive failures they 

have experienced day after day or/and year after year, they will 

become self-convinced that they are lost and they could never cope up 

it any more. Young (1999) a lso claims that switching-off to task 
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instructions is one of the strategies that students use to avoid a task 

they hate. 

4.3.5 Unwillingness to show their work to colleagues 

The other behavior that the interviewees tried to reveal a bout the 

traits of reluctant student writers is their unwillingness to share their 

works with others. Some of the instructors ' responses, when they 

were asked whether or not reluctant students are willing to share 

their work with their partners, are the following. 

(13) 

Not at all. They don't totally want to show their work . . . I think 
that they fear their work will look stupid .. . (11) 

Oh , they do not like it ... unless you force them to do so ... 

They h ave no confidence on their work . .. Because they have 
fear of evaluation. .. (IS) 

From the instructors' responses above, we can understand that 

reluctant writers do not bother to proofread their work by some one 

like a colleague or a teacher or even a parent in order to make the 

necessary amendments or sometimes to add an important point. 

According to Zamel (1987), however, good writers are those who give 

their work to proofread by someone else, take comments and work 

accordingly to improve the quality of their work. Reluctant writers 

lack these characteristics . 

4.3.6 Skipping core steps of writing tasks 

Almost a ll of the instructors interviewed revealed as they believe that 

the common behavior that the reluctant s tudents share actually is 

skipping core steps of writing tasks. That is , they tend to seek short-

45 



cut completions of the task. They begin drafting, sometimes even 

their final drafts, before collecting necessary information, making 

outlines, and planning their work properly. They jump other 

necessary steps like editing and revising their work for different 

aspects of grammar, vocabulary, m echanics, etc. Some ways of 

expressmg this fact can be seen in the interviewees' responses glVen 

below. 

No ... They are not interested to write even their first draft leave 
alone to go through the other steps .. (II). 

Most of the time, students go to their final stage writing ... but 
their work is full of grammar, punctuation , spelling .. . errors ... 
you can't make a ny sense out of it ... (15) 

They don 't like to persist ... they are impatient (12). 

Unthinkable . .. they rash to . .. as I think most of the time they 

lack ideas to write well developed essay (13) 

They simply jot down something on a paper and stop there ... If 
a student tried to go through the steps properly, you can see the 
results on his paper ... But ... (14) 

From the foregoing discussions, we can understand that reluctant 

students do not want to exert more cognitive and psychological effort 

and to persist longer in the face of difficulties that writing tasks pose 

on. This seems to agree with the lite rature in recent studies like 

Bruning and Horn (2006), in Hawthorne (2008 : 26) says, "Reluctant 

writers a re students who fail to persistently and patiently practice 

writing skills". Besides, Young (1999) states that seeking for short-cut 

completion is one of the avoidance tac tics that students who hate 

writing do use. 
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5.3.7 Avoid starting writing 

The next interview question which was forwa rded to the instructors is, 

whether there were strategies or tactics that reluctant writers use to 

avoid or procrastinate writing. The listed below are some of the 

reluctant students' strategies as mentioned by the ins tructors. 

They usually start writing after killing much time . .. spend 
much time doing unnecessary things like preparing a page, 
cutting a piece of paper, underlining it ... (11) 

. .. Sit ideal.. Discuss other issues.. to divert others' mind or 
k ill time. . . there are also students who ask permission for 
getting ill (12) 

Some students even seen writing or reading other notes. 
When . . . asked what they are doing, they say they are thinking 
a bout it ... (14) 

They put their idea on two or three lines and s it ideal as if they 
finished it (13). 

They use different pretexts: 

I forgot the assignment as we are told to do 

I was studying for exams 

I was sick, or my friend was sick and I took him to the 
hospital. 

I could not get enou gh reference ... (15) 

Thus, the foregoing perception of the instructors enables us to deduce 

that reluctant writers are known to disliking writing and they have 

number of strategies to avoid it . Many of them displayed exactly the 

same characteristics as Anderson (Anderson, 2009: 13) had been 

displaying as a re luctant mathematician (Refer to section 2.4.1.8 in 

Chapter Two for the detail). 
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4.3.8 Develop strategies for masking their reluctance 

The instructors were a lso asked to describe what, if a ny, strategies 

they have noted that reluctant student writers use to s hield their 

relu ctance. Some of the respondents ' key expressions are the 

following. 

Yes, som e times they a re tough ... th ey keep themselves silent 

within the involvem ent of the active ones ... (12) 

Oh .. . especially in a class were m any are engaged, ... they copy 

others' work just as they sometimes tend to do in exams (15) 

Yes , such students are con cerned to hiding their 

relu ctance ... they might seem acting a part ... aa .. they might write 

something wrong or irrelevant and fina lly th ey get surprised 

when they are told they are wrong(1 1) 

My observations also affirm the same truth. During the composition 

process, I could see some students s imply highlighting their former 

notes to pretend that they were writing so that the instructor would 

no t be suspiciou s . Some were a lso seen that they write a word or a 

phrase then erase it, then write again a nd e rase it. Then , they sit and 

look around or up the roof, etc to been looked as if they were thinking 

and planning, but when you watch them out they produce nothing 

meaningful. These seem rather strategies th ey use to masking their 

relu ctance and ignorance to write. 

4 .3.9 Passive writers 

The other way that the interviewees attempted to describe re luc tant 

writers' behavior is in terms of their work ing speed; they work very 
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s lowly. In relation to this, the instructors put their belief. Below a re 

some of the key expressions that were used by the instructors. 

Extremely s luggish ... They work very slowly .. . never submit 

their work on time. . their work is not complete a nd well 

organized .. . (13) 

.... when I order them to write something, most of them a re 

passive .. . they don't submit their work on time ... then, I ... (IS) 

They a re too late to complete a certain work and submit in .... 1 

think many students do not think and plan a head of time .. . (11) 

In addition to their low working speed, the above respondents 

revealed that the work of these students is likely to be disorganized 

and incomplete. This seems because of their failure to properly plan 

the work and use their time. Time is, however, one of the necessary 

elements for developing writing and therefore its proper managing 

skill during the composing process is quite recommended for a good 

writer (Raimes , 1991). 

4.3.10 Adaptive or adoptive reluctance 

The instructors revealed that such students commit adaptive or 

adoptive reluctance. They submit forged or plagiarized assignments. 

What follow are the key expressions used by some of th e instructors 

when they were asked if they had any further comments to add at the 

end of the interview session 

They try to copy from others' work 
are direct copies of others' work . 
. . (IS) 

.. Mostly their assignments 
yes, you can easily identify. 

Most of the time, if you are giving them home taken assignments, 
their papers would be something either written by a certain 
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scholar or a direct copy of their class partner. . . they even copy 
from a text or ... (Il) 

From the above discussions, we can understand that reluctant 

students never want to use their effort and produce their own original 

written works. It seems that they have no passion to try and look their 

own products. They are not willing to enj oy practicing writing despite 

the given time and opportunity to do it at their home. 

4.4 Students' Self-beliefs about their Reluctance 

This part attempts to present results of stage two of the study i.e. 

exploring students' self-belief about their reluctance. The relevant 

data, as explained in Chapter Three, were obtained through 

questionnaire h aving two parts. The next subsequent section s are 

devoted for the discussion and a n alysis of these data. 

4.4.1 Discussion and Analysis of Responses for Open-ended 

Questionnaires 

Almost a ll of the respondents expressed their positive , but not strong, 

attitude towards learning the writing skill. What follow are the 

responses given by some of the students for the question asking 

whether or not they liked to learn writing skill. 

I liked if I would write in English whenever but I can not ... (88) 

I like it but I fea r it. Because it is difficult to ... Even I am worried 
about other courses due to writing course ... (83) 

I like but I can not .... I do not have good s kill (830) 

English is my favorite subject. I scored good grade m high 
school... but writing is my problem still now (838) 

50 



I know it is important .. . I like ... but I avoid it. To tell you the 
truth I avoid it ... because I don't want to waste too much time on 
it and to miss my good grades on the other courses ... (810) 

It is very important .... I will write reports, assignments in 
English and other courses ... I will do research like you are doing 
now (820) 

The students, however , expressed that they avoid writing because 

they perceived themselves as they a re not good at writing. Relatively, 

such students seem to giving much emphasis to th e other major 

courses they take. They a lso expressed that ·they approach writing 

skill with apprehensions. This seems to agree with the beliefs of 

different theorists. Pajares (1996), for instants, says that people tend 

to do tasks in which they think they could do and avoid those they 

can not do. Dally & Miller (1975b) believe that people with high 

writing apprehension tend to avoid writing courses like Advanced 

Composition and they look writing rather as unrewarding. The 

situation that these students are seems to prove these existing beliefs. 

In search of information about what their reluctance to writing 

emerges from, the students were asked to list down those reasons 

that they believe as factors which have influenced them to reluctant 

students' behavior. Below are some of the students' responses from 

which many of them were mentioned frequently. 

Less emphasis was given to writing skill since primary level .. . 

The plasma TV influenced my desire ... I could not cope up with 

its pace ... 

I hope I will work in Amharic when I am at Job after graduation 

... Therefore, why do I bother whether I am effective writer or 

not 
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I don't think that I am good writer .. 

My teachers didn't read and check my works ... 

I h ave difficul ty with grammar ... 

I h ate to write whenever I am given too much assignments and 

papers at a time. 

Leave a lone in English ; I don 't like to write in Amharic ... 

My instructor is too aggressive, I am a fraid of his face to show 

him whatever I wri te ... 

I can't produce good idea to write .. . 

English language is really the mos t difficult to m e to 

understand ... 

I did not think th at writing was as such a valuable skill so far .. . 

My English la nguage teachers were incapable to enligh tc n , and 
explain writh ing skill well in classroom ... They do not give 
assignments ... even. 

I have a lready poor foundation ... Therefore; I am hopeless 
about writin g skill I feel I can not bring a ny good 
performance th a t I had not it so far 

Almost ninety-five percent of exam form a ts were obj ective 

types ... 

I h ate writing course because of my bad grades ... I loved it so 

far, but a fter midterm exam results ... 

Time given for classroom activities is too short .. . 

From the above list of responses, we can realize som e major reasons 

why students a re reluctant to writing . Thus, many students are 

reluctant to write because of their lacking in knowledge of the 
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necessary sub-skills , confidence in their writhing ability, writing 

culture, comprehension of English language, enforcement and proper 

insight to wri ting from their teacher, and pre-hand awareness about 

the value of writing skill. Besides, some of the students expressed that 

th ey are deficient in the a bility of writing s ince high school days but 

the reason behind this m ay be , according to the respondents, the 

deficiency of interest in the English classes and the fai lure of the 

Englis h language teachers in general and writing teachers in 

particular to expla in and enforce writing in the classroom. Many high 

school classes in Ethiopia n context, as some empirical researches 

tried to prove (refer to section 2.4 in Chapter Two), fa ll short in 

elucidating the bas ics of writing may be due to th e teachers ' lack of 

knowledge and skill or giving less emphasis to the writing skill. Thus, 

th is m akes more students flunk in the exam and hate writing. 

According to the respondents, the classroom instructors a lso 

influence the students' desire to write by unfair grading a nd 

humiliating feedback they give on students' paper. Language 

instru ctors (or teachers) were a lso blamed for their reluctance to read 

and correct stu dents' written works on t ime that prevalently 

contributes for the students' re lucta n ce to write . In addition , the 

studen ts revealed that the objective type of examinations and tests 

which do not require much writing made students to give little 

attention to writing skill. A h andful of students a lso disclosed that 

they developed dis like towards writing due to the fast and 

unidirectiona l a pproach of Plasma teach er during high school and 

preparatory levels. 

Some students also believe that they have only poor foundations 

a bout writing and therefore they have developed a sen se of "I am not 

favored to love it a nd be effective writer as some specially gifted 

students a re likely to do it." Such ill belief of the students, evidently, 

seems n ot to contradict the existing premises on th e literature. Buis 
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(2007:6), for example, puts her belief that, "reluctant writers, some 

where a long the way, they lose hea rt ... They become convinced that 

what they write h ave no power a nymore." Anderson (2009: 14) a lso 

claims that reluctant writers have stood on "shaky foundations" for so 

long. They feel that once they have missed it on their way and are self­

convinced th at they would n ever come back again and acquire the 

required skills so as to rebuild any solid foundation about writing. 

That is, they feel that writing skill would never be something to be 

done lovely a nd willingly to them anymore. 

4.4.2 Analysis and Discussion of Responses for 

Closed-ended Questionnaire 

Table 2: Reasons for Students' Reluctance to Write, Frequencies, 

Percentages, and Mean of Students' Responses 
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Reasons for reluctance Frequencies & percentages M 
ea 
n 

SA A UN D SD total 

F % F % F % F % F % F % 

1 Boredom 4 10. 8 2 1 2.6 1 36 . 1 28 3 100 
2.4 

5 1 4 8 1 8 

2.2 
2 Lack of interest in the topic 2 5.3 4 1 3 7 .9 2 55. 8 2l. 3 100 3 

0 1 3 1 8 

5 

3.5 
3 Lack of confidence In academic 1 28. 1 3 4 10. 7 18. 4 10. 3 100 

writing capability 
1 9 2 2 5 4 5 8 

6 

4.0 
4 Writing anxiety 1 39 . 1 3 3 7.9 5 13. - - 3 100 5 

5 5 5 9 2 8 

5 

5 Little high school 6 15. 1 4 6 15. 1 2 .6 13 . 
3.3 

success In 5 3 100 4 

learning of foreign language 
8 8 7 8 2 8 

7 

6 Difficulty with thinking words 1 28. 1 5 3 7.9 4 10. 2.6 
3.9 

1 3 100 3 
1 9 9 0 5 8 

7 Difficulty with spelling 6 15. 1 5 1 2.6 9 23. 
3.4 

3 7.9 3 100 2 
8 9 0 7 8 

3.8 
8 Difficulty with grammar 1 26. 1 5 2 5.3 6 15. 1 2.6 3 100 9 

0 3 9 0 8 8 

9 Difficulty with organization of ideas 1 26. 1 5 2 5 .3 7 18 . 
3.6 

3 7 .9 3 100 
0 3 9 0 4 8 

4. 0 
1 The effect of learning writing 1 39. 1 4 3 7.9 4 10. - - 3 100 8 

0 through plasma TV 5 5 7 4 5 8 

7 

3.6 
1 Lack of writing practice (or culture) 1 3l. 1 3 4 10. 6 15. 3 7.9 3 100 6 

1 2 6 3 4 5 8 8 

2 

1 The effect of examination & test 2 5.3 2 5 1 47. 7 18. 9 23. 3 100 
2.3 

2 types 
8 4 4 7 8 

3 

1 Reluctance of teachers to read and 1 28 . 1 3 8 2l. 4 10. - - 3 100 
3.8 
8 

3 correct students' written works 
1 9 5 9 1 5 8 

5 
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Key: 

SA= strongly agree 

UN~ undecided 

A= agree 

SD~ strongly disagree 

0 = disagree 

F~ frequency 

As can be seen from the above data, a ll the respondents expressed 

their beliefs (favorable, unfavorable, or neutral) on all of the given 

statements about the reasons for their reluctance to writing. The 

mean values to lack of confidence in their academic writing abilities, 

writing anxiety, difficultly with vocabulary to be used, difficulty with 

grammar, failure to organize their ideas well, the effects of learning 

writing through plasma TV, lack of practice in writing, and teachers' 

reluctance to read students' written work all approximate to the value 

of "agree". This seems to indicate that a hand full of students believe 

that the aforementioned factors a re the more valid reasons for their 

repugnance to writing. In addition, half of the students, 19 (50%) for 

each, expressed their agreement, but not strong, as they think that 

they are reluctant to write because of their lacking in capability with 

word knowledge or choice, spelling, grammar and organization of 

ideas. In other words, these represent to what is referred in the 

literature review (see section 2.4.1.3 for details) as poor knowledge of 

the necessary sub-skill. This seems to agree with the existing theories 

and other researches in the field . For example, according to Richards 

(2002), the less knowledge the students have on these sub skills, the 

more challenging and frustrating for students to start writing. 

However, the mean values to the effects of the types of examina tions 

and tests, difficulty with spelling and little success in high school 

learning of English approximate to the value of "undecided". Thus, 

most of the students seem to be neutral on their belief about the effe ct 

of these factors on their desire to write . The mean values of boredom 

and lack of interest in the topic, 2.40 and 2.23 respectively, 
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approximate the value of "disagree", Hence, it seems that boredom 

and lack of interest in the topic a re not the prevalent reasons for 

studen ts' r eluctan ce to writing, These findings seem to contradict the 

existin g premises in the literature. 

From the observable gap between the open -ended and closed-ended 

data, we can understand that information which was different from 

the existing premises about sources of students' reluctance to write 

came out of the students' true experiences and feeling, For instance, 

factors like lacking in comprehension of English language a n d 

awareness about the value of writing skill, unfair grading and 

humiliating feedback, too many works at time, despair due to poor 

foundations, future occupational goal of the students, and the 

teacher's personality or behavior were among the sources for 

students' reluctance as emerged from the students' responses for the 

open-ended questionnaire, 

4.5 Implications for writing pedagogy 

It is importa nt that language teachers in general and writing 

instructors in particular believe that writing is a skill worth learning 

and practicing in our day-to-day life. To this effect, Raimes (1991: 

4 15) n otes""" while students n eed to learn how to pass exams, they 

a lso need to perceive writing as a tool for professional and personal 

lives" , This is important because our attitude towards writing can 

either promote our learning to write or undermine our efforts, Rives 

(19981: 308) also believes that writing is a skill which must be 

practiced persistently, 

Despite its real-world value, the results of the data gath ered for thi s 

research suggest that many students avoid the writing practice in 

today's EFL classes though some seem to express their positive 
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attitude towards learning to write. Practically , when th ey were 

observed during cla s sroom activities , they seem to lack passion and 

inclina tion towards writing. Much more surpris ingly, the da ta 

revealed that the number of such reluc tant students is highly 

domina ting the teaching-learning a tmosphere of our EFL writing 

classrooms . These findings seem to underline the ex is ting theoretical 

beliefs a bou t high presence of reluctant s tuden t writers in classroom s . 

Bui s (2007 : 6 ), for example, s ta tes th at "relucta n t writers a re a la rge 

group of a ny classroom." The resul ts of this study a lso revea led th at 

reluc ta n t s tudents h a ve specific fea tures th at ch aracterize them. They 

a re mainly dis tinguished by the behavior they display and their 

written p roduc ts. This also a ffirm s the existing ch a racterizations of 

re luc tant write rs by different research ers a nd th eorists like Ogla n , 

1997; Da ly & Miller , 1975; Anderson, 2009 ; a nd Fa igley, Da ly & Witte, 

1981. 

This seems to imply th at writing pedagogy is still influ en ced by 

s tudenLs ' lack of perseverance to practice it. The reality checks of the 

existi ng beliefs a bout the beh avior of reluctant student writers seems 

to give insight for writing teach ers a bout th e reluc ta n t nature of such 

stude n ts a nd calls for their a wa ren ess to tackle this problem . 

The resul ts of data for stage two of this research a lso suggest tha t 

s tudents have self-beliefs a bout their reluctance . In rela tion to this , 

results of the present resea rch data seem to contra dict in some areas 

with th e existing resea rch findings . Hawthorn (2008), for example , in 

h is endeavor to explore the reasons for s tudents' writing reluc ta nce 

fou n d ou t that lack of interest in the topic and boredom a re the ma in 

fac tors influencing students to relucta nt writers . Findings of the 

present research , however, suggested tha t these two a re not as su ch 

unde rpinning influencing fa ctors for s tudents' relucta n ce. 

Neverth eless , th e results of th e present study seem to agree a nd 

reinforce the fi ndings of Hawthorne's research in th a t m a ny studen ts 
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are more likely to be influenced by factors of English language 

teachers, writing instructors, self-efficacy beliefs, lack of necessary 

sub-skills and knowledge. 

The implication of this to writing pedagogy is that language teachers 

in gen e ra l a nd writing instructors in particular have to know that 

reluctant students have self-beliefs and perceptions about themselves 

a s wri ters and the roots of their reluctance. Thus, the more th e 

teachers have information about reluctant writers, the better they will 

be equipped to design intervention s trategies to help reluctan t 

students in writing classrooms. 
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Chapter Five 

Conclusion and Recommendations 

5.1 Conclusion 

This chapter attempts to review the objectives, methods and the main 

findings of the research . 

The general objective of this research was to analyze writing 

reluctance among university students. The specific objectives were to: 

(a) describe the ch aracteristics of reluctant student writers, and (b) 

explore the students' beliefs abou t their reluctance. 

To achieve these objectives, interview for English language 

instructions, observations of writing instructions, and questionnaire 

for students were used. Then, the results of various research tools 

used to generate data for the study were discussed and analyzed by 

applying both inductive and deductive approaches. Thus, the 

prevalent findings of the research are summarized as in the sub­

sequent sections. 

5.1.1 The major findings of the research 

This part attempts to summarize the prevailing findings of the 

research. 

5.1.1.1 Characteristics of reluctant student writers 

Th e major features that characterize reluctant student writers are the 

following. 

1. They are often n oticed as uncooperative and disengaged 111 

group activ ities. 

2. Since they do not brainstorm at pre-writing stages, they are not 

confiden t enou gh to start writing immediately. 
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3. They are looked to be unwilling to show their work to 

colleagues' for proofreading. 

4 . They tend to skip necessary steps of writing tasks and seek to 

short cut completion of their tasks. 

5. They a re passive writers and their works are often incomplete. 

6 . Their notes a re tatty and disorganized 

7. Th ey tend to copy others ' finished work. 

5.1.1.2 Students' beliefs about their reluctance 

The results of this research revealed that students have their own 

beliefs about what has hindered their engagement in writing 

practices. The maJor reasons for student' reluctance to writing are 

lack of necessary sub-skills, writing cul ture and confidence in 

academic writing a bilities, poor foundations they have on writing skill, 

failure of English language teachers to expla in important techniques 

or proper methodology, teachers ' reluctance to read and give feedback 

to students' written works, unfa ir grading, and humiliating remarks 

that teachers write on students written works. Further, the findings of 

the research revealed that students' writing reluctance a lso h ave solid 

bases that can be traced to factors like the fast-paced and 

unidirectional lessons of Plasm a TV, obj ective formats of examinations 

and tests that do not require much writing, students' self-beliefs 

about fu ture career goals, and teachers' behavior in a classroom. 
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5.2 Recommendations 

Based on the mam findings of this research the following 

recommendations a re proposed . 

5.2.1. Introduction 

The central and relevant questions worth raising at this juncture are: 

How can the findings of this research be incorporated into the 

teaching and learning of writing in Ethiopian context? How can the 

results of this research together with the theoretical considerations 

in to students reluctance to write, as expounded in Chapter Two, be 

brought together to benefit the teacher of writing as well as the 

reluctant writer in his/her classroom? 

Galbraith & Rijlaarsdam (1999), cited in Hawthorne (2005) argue that 

to be effective in teaching writing it is necessary to address several 

different problems. Firstly it is important to reflect the complex and 

demanding nature of writing. Secondly it is necessary to begin with 

thorough understanding of how students learn or not learn. Thirdly it 

is necessary to teach strategies which aid students in managing the 

processes involved in writing. Thus, the recommendations of the 

present researcher combing with the dimensions that have been 

identified by different researchers to be needed for promoting the 

desire and engagement of reluctant writers can then be summarized 

as being: 

1. It seems important that writing teachers and students be aware 

of the n ature of writing i.e. writing is a highly recursive, complex 

and multi -faceted activity (Chimombon, 1986; Blanton, 1987; 

Richa rds, 1990; Raimes, 1991; McDonough, 1995; Tribble, 

1996). This may suggest that writing entails a lot of time, 

perseverance and persistence on the part of student writers 
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before they master and use it effectively. It also reqUires one's 

willingness to approach it committed and effortful. As Sommers 

(1980: 384) in !talo (1 999) writes, "Writing develops like a seed , 

not a line". Or as Zamel (1 985 : 79) notes "Writing involves 

producing a text that evolves over a time" . !t looks imperative that 

s tuden t writers should be willing to actively involve, both 

physically and cognitively , In the set wri ting tasks and practice 

writing skill pa tiently and persistently . It a lso looks imperative 

tha t student writers should be given opportunity to write a nd 

rewri te until they have fully communicated some intended 

message in their mind. To this effect, th e researcher would like to 

recommend that writing teachers should help their students to 

realize th e nature of writing and what it requires before students 

embark on writing. 

2. The results of this study seem to suggest that reluctant writers 

a re a la rge group of EFL classrooms and many times these 

studen ts appear withdrawn from classroom writing instru ctions. 

Buis (2007), however, argues that they should not be left behind 

the screen. The present researcher shares this view and the 

impetus to do this research largely emerged from the researcher 's 

firm be lief th at reluctant writers need not to be lost from our 

wri ting programs. English language instructors should identify 

success factors with th ese students by focusing on promoting 

their en gagement with the writing process . 

3 . I recommend that we, English language teachers in general a nd 

wri tin g teach ers in particular, do not cajole them or remedia te 

them. We do not have to blame them for lack of success. Rather , 
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we can build on their strength s and teach them what it takes to 

be authentic writers. If they do not write willingly and well, 

instead of giving up on them or feeling sorry for ourselves, we can 

take a deep, hard look at what to do . We can begin this changing 

their attitude, for example. 

Thus , it this researcher's contention that understanding who 

reluctant writers are and what they believe about themselves as 

writers, and their barriers for writing is crucia l for designing 

effective interventions to improve writing outcomes. It is believed 

that the findings of this research will equip more the writing 

instructors in this way. 
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5 .2.2 Suggestions for further research 

The results of this research may help writing teachers to realize the 

reluctan t behaviors and beliefs on the reasons for stu dents' 

reluctance to write . However, the fact that this research used a small 

sample of subjects in Wolaita Sodo University might have its own 

bearing on the generalizability of the results of this research. This, 

therefore, calls for further research at school , college and university 

level to reinforce and enrich the findings of the present study or 

otherwise. Further, from the gaps in the li terature, th e research er 

would like to suggest that future research consider the followin g 

research questions . 

1. Identifying the particular characteristics of reluctant writers. 

What are th eir beliefs about writing in gen eral and specific 

gen re writing tasks? What do they think of th emselves as 

writers? 

2. Are they more likely to be boys or girls? What level of skill s do 

they have as writers? 

3. What cognitive stra tegies do they use in writing, and what 

motivat ional orientations do they have for writing tasks? 

4 . It will a lso be n ecessary to discover which writing tasks are seen 

as more "authentic" a nd m otivating than others. Are expressive 

or transactional writing tasks seemed as more motivating? 

5. Is the audien ce th e writing is aimed at more importa nt 111 

determining en gagem en t than the genre being used? 
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6 . What a re the social, personal and academic goals of reluctant 
writers? Can this give guidance to teachers as to what tasks are 
more likely to engage these students? 
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APPENDICES 

Appendix I: Interview for English language instructors 

A. Background information 

1. What is yo ur qualification? 

I ~A in TEFL I ~A in Literature 

2. Your academic rank? 

I ~ssistant lecturer I ;ecturer 

3. For how many years have you worked in teaching profession? 

I ~ 0 years and above I ~ -9 years I : -4 years 

4. What writing courses have you taught at the uni versity leve l? 

Sophomore Intermediate Intermediate Advanced Advanced Technical 
Engl ish English-! Engli sh-I! Composition- Composition- report 

3 
I I! writing 

3 2 1 2 2 

B. Questions about characterizing features of reluctant writers 

5. In the course of your career, have you ever come across with students who are 
reluctant to engage with writing practice willingly? If your response is yes, 
can you guess their size in the class you are teaching currently? 

Instructor A: Really, it is my headache. Many students hate thi s course. 
Therefore they do not like to participate in c lassroom writing 
activities unless you force them to do. I fee l sony for myself 
whenever I think how difficult it is to teach such students who 
are de-motivated. 

Instructor B: ! am sorry to say so. No difference; almost all of the class 
sometimes become quite silent and reluctant to write. 
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Instructor c: Yes, ninety five percent of the students lack confidence on their 
ability to write. Sometimes, they seem hope less and you yourse lf 
really feel it hard to teach such students. 

Instructor D: Yes, it is common to see students often avoid writing. Though it 
is difficult to guess their exact number, because their number 
varies from class to class, either in high school or at university 
leve l I have taught many students don't like writing. 

Instructor E: Most of the students are unwi lling to be engaged in writing 
activities. They show no commitment. 

6. Do you think that such reluctant students have specific characterizing 
features? How can they be distinguished from the other students who are may 
be actively involving in the writing practice? 

Instructor A: Ya, you can read their face easi ly. You can identify even from the 
way they approach writing activities. They feel no comfort 
whenever writing tasks are given; especially they hate classroom 
works that they are to do individually . Highl y anxious, about 
writing and terrified when the teacher comes nearer to watch them. 

Instructor B: Eaa, they tend to hide themse lves. Some students are tough; they 
pretend to act as they are engaged in the activities, but you can 
identify from their poor and incomplete written works if you pay 
attention to them and know your students we ll. 

Instructor C: Of course, they usually look disturbed even they di sturb others by 
asking irrelevant questions like "May I use red pen . . . 7" . They are 
easily distracted from the writing tasks, they sit silent, look not 
committed. 

Instructor D: Yes, they work carelessly. As I think they approach wnt1l1g as 
killing time and tiresome. Besides, they don 't like to take risk and be 
committed. 

Instructor E: Yes, they seem to be bored off. They are not eager and confident to 
wri te. As they have poor background knowledge in Engli sh, they 
don ' t know logical and grammatically correct sentences. 

7. How do they behave in group activities like brainstorming during pre-writing 
stages? Do they take personal initiative to be cooperative? 

Instructor A: They are sometimes ordered to activities in group. Many students 
rather discuss issues in Amharic or in their mother tongue. And 
some even are idle during the discuss ion. They don ' t look to 

73 



brainstorm and take notes. They are not interested when they are 
urged to use the English language for communication. And, some 
students reflect their hatred to writing or tend to divert the 
attention of other members in a group. 

Instructor B: They join a certain group only because you made them to do. But 
they contribute nothing, produce no idea, and keep themselves 
si lent; they do not share 

Instructor C: Physically they are present in a certain group, but mentally they 
look distracted and inactive. They lack sense of cooperation. 

Instructor D: students show little interest in group works. Reluctant students tend 
to isolate themselves. 

Instructor E: Most of the time reluctant students like to be in a group having large 
number of students . .. May be they are more concerned to hide 
themselves si lent in the group with large number of students. 

8. Are Ihey likely to share Iheir wriuen works wilh colleagues for prooFeading 
and commenls? 

Instructor A: Not at al l. They don't tota ll y want to show their work. I think 
that they fear their work wi ll look stupid. 

Instructor B: Reluctant students first they do not want to show what they have 
done to their class mates for comments. This is may be because they 
look comments as discouraging. 

Instructor C: Oh, they do not like it, they are unwilling to share comments unless 
you force them to do so. Even some students don ' t want to show it to 
the instructor 

Instructo r D: Of course many students in classes I am teaching currently pretend 
to share thei r works each other. Specially if you make them to do 

Instructor E: They have no confidence on their work and they don't want to show 
their work to others. Because they seem to have high fear of being 
eva luated and judged about their work. 

9. Do Ihey give due a/lenlion when you give lask instruclions and explanalions? 
And are Ihey likely 10 work accordingly? How could you realize thai? 
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Instructor A: No, I don ' t think so, I see students doing something else while I was 
giving task instructions, sometimes I shout to get their allention, but 
some of the students are still careless. Finally, such students are to 
ask you irrelevant question to kill their time given. 

Instructor B: Actua lly it might be difficult to judge whether or not students are 
paying attention to your presentation. You can't simply identify this 
tlu·ough observation. But the written products of these students may 
tell you something abo ut the nature of them. Such students come up 
with written works which make no sense for the reader and 
confusing even. 

Instructor C: I personally reali ze that students give attention when task 
instructions are given. But the difference comes when you see their 
answers or written papers; which are mostly incorrect, irrelevant and 
confusing. 

Instructor 0: Even they do not try what they are told to do. Some complain that the 
instruction us not clear to them even though it is the simplest matter 
that anybody can understand it, some rai se questions to kill time. 
Questions like how many pages are we go ing to write? I-low many 
lines? On what do we write? 

Instructor E: They are too late to comprehend yo u when they are told to do 
something; they end up with doing something else. 

10. !-lave you noted that such students are following the necessmy sleps 10 

develop their written work? For example, do they write preliminmy drajis edit 
and rewrite patiently? !-low could you realize that? 

Instructor A: No. They are not interested to write even their first draft leave 
alone to go through the other steps. If some one tried to go through 
the necessary steps, it would be possible to see results on the final 
paper. 

Instructor B: They don't like to persist in proofreading, ed iting and revi sing their 
work. They do not plan and write outlines first. They are impatient. 

Instructor C: Unthinkable they rash to the end. They have no patience to do these. 
Most of the tome their paragraphs do not exceed two or three 
sentences which are fu ll of grammar, punctuation, word se lection, 
cohesion errors 

Instructor 0: They simply jot down something on a paper and stop there and sit 
idle as if they finished their work. When you come to them and look 
their work, it is something done just to pretend. If a student tried to go 
through the steps properly, you can see the results on his paper. 
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Instructor E: Most of the time, students go to their final stage writing ... but their 
work is full of grammar, punc tuation, spelling ... errors ... you can't 
sense it 

11. What about their written works? Are they likely to submit the work completed 
in the given time? Is their work well organized? What about their working 
speed as compared to the other students? 

Instructor A: Poor, and sometimes nothing at all. As I have said earlier, most of the 
students are not able to construct even a sentence which is 
grammatically we ll. As to their speed, it takes them too long to write a 
sentence. 

Instructor B: Truly speaking, I couldn't make sense out of the number of works 
written by such students either in class works, assignment papers. 

Instructor C: Ex tremely sluggish. I am talking about the majority. They work very 
slowly. Many of them never submit the ir work on time. Their work is 
not complete and well organized. Of course, there are few who are 
working we ll. 

Instructor 0 : Most of the students' works submitted in the given time. And their work 
looked well organized as per to the given criteria. But sti ll there are 
some students who have been doing irrelevant work and mostly delayed. 

Instructor E: In the case of submission, many times I leave the class j ust without 
col lecting a piece of paper after wa iting so long for and giving them 
much time to complete their work. I someti mes get tired of it and feel 
despaired abo ut the students' poor performance in the course. 

12. Have you noted any strategies that such students use to avoid writing practice 
or to masking their reluctance? What. for example .... ? 

Instructor A: They usually start writing after ki lling much time. They spend 
much time doing unnecessary things like preparing a page, cutting 
a piece of paper, underlining it, etc . 

Instructor B: Some students sit ideal or sometimes discuss other issues which are 
personal and irrelevant. I think they do this to divert others' mind or 
kill time. 

Instructor C: They put their idea on two or three lines and sit ideal as if they 
finished it 

Instructor 0: Some students even write notes of other courses or they read 
irrelevant material s. When you come to them and ask what they are 
doing, they say they are thinking about it. Real ly it is annoying fo r 
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the teacher sometimes to see such student who are mocking on 
their life 

Instructor E: They use diffe rent pretexts like "I forgot the ass ignment as we are 
to ld to do "or " I was studying for exams" or "I was sick, or my fr iend 
was sick and I took him to the hospital. " or " I cou ld not get enough 
reference" 

13. Please, do you have anything else that you noted about the characteristics such 
students do display during the composing process? 

Instructor 0 : They try to copy from others' work. Mostl y their assignments are 
direct copies of others' work. Some times they copy from books 
and magazines even. Yes, yo u can eas il y identify thi s. One can talk 
without hesitation as it is not their product. 
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Appendix II: Observation Guideline 

N Manifestations of students' relnctant behaviors yes No 

o. 

Logistical reluctance 

Are there students, if any, who are not ready with 

necessary equipments like pen, notebook, etc.? 

Requisite skills reluctance 

Are there students who do not pay attention for 

in structions? 

Are there students who lack suffici ent cooperation 

in grou p wo rks? 

Are there students who lack suffici ent 

engagement in making necessary references to 

other sources? 

Procedural reluctance 

Are thel'e students who avo id not to start writing? 

Are there students who are frequentl y di stracted 

from wri Ii ng tasks? 

Are there students who are seeking for sh0l1-cut 

completi on o f the work? 

Are there students who are struggling for finding a 

topic, spe lling, or vocabulary, etc? 

Are there students who submit incomplete work? 

What about the papers of such passive writers? 

Substalllive reluctance 

Are there students who tend to copy their partner ' s 

wO I'k? 
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Appendix III: Questionnaire for Students 

Dear respondent, 

1 am conducting a research on the problem area: "Students' writing reluctance" . This 

questionnaire is designed to gather information on students' se lf-beliefs about what 

has hindered their engagement in writing activities. As this is not a test, there are no 

right or wrong answers for the questionnaire items. Therefore, the researcher requests 

you to give your frank responses honestly after reading each item very carefully. 

Your cooperation in completing this questionnaire wi ll be a great contribution to the 

success of the study. 

Thank yo u. 

Background information 

Your department __________ _ age: ___ _ 

Code _______________ ___ sex: _ ___ _ 

Direction I: please read each question found in the next page carefully, and write your 

feeling or responses. You can use either English or Amharic language to write yo ur 

we ll discussed responses. 
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I . Do yo u like to learn to write in English? 

2. If your response to question no. I is "yes", why? 

3. If yo ur response to question no. I is "no" why you don ' t like it? 

Now, wri te your responses here 
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4. What do you think are the facto rs that have influenced your desire and 

wi llingness to be well engaged in writing activities? 

Now, write your beliefs/ feelings here 
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Direction II: Please read each statement fo und in the page carefully, and mark a tick 
(>/) to show what your fee ling is with respect to every statement in onl y one of the 
five spaces provided at the ri ght side of the statements. 

Strongly Agree (SA) = 5 
Agree (A) = 4 
Undecided (UN) = 3 

I I do not like to be engaged ll1 writing 
activities whenever: 

1. 1 I am bored of the way writing skill is 
taught. 
1.2 The topic and activities fail to interest me. 

2 I do not like writing more because of: 

2.1 the teacher' s way of correcting my written 
work is discouraging me. 
2.2 I know that I am poor ll1 writing as 
compared to other students. 
2.3 I am influenced by my high school 
learning of English in which in have never 
been successful. 
2.4 I have difficulty thinking the words I want 
to use while writing. 
2.5 I have difficulty with spe lling when I 

attempt to express my ideas in writing. 
2.6 I have difficulty wi th organizing my ideas 
we ll. 
2.7 I am always shocked with fear whenever I 
am asked to write something in English. 
2 .8 I have difficulty with using appropriate 
grammar while writing. 

3 I give little attention to writing skill due to: 

3. 1 the examinations, tests and exercises do 
not require much wri ting. 
3.2 the teaching of writing by plasma TV 
could not help me to like it and write 
effectively. 
3.3 my English language teachers do not 
often read and correct my works 
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Appendix IV: Sample of Reluctant Studcnts ' Papcrs 
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