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ABSTRACT 

The main purpose of this study was to examine the current status of evening education in College 

of Education Addis Ababa Un iversity and identifY the majorfactors influencing the educational 

success of learners in the evening program. Descriptive survey design along with quantitative 

and qualitative research method5 were employed for the purpose. Questionnaires and interviews 

were used as data gathering instruments. The data were gathered pom a sample of 203 persons. 

175 second and third year evening students, 23 instructors, 1 Assistant Dean and 3 extension 

coordinators. In analyzing the data, percentage and mean were used The result indicated that 

extension studel1ls in the faculty 0/ education mostly were adults "'ith job. falllily respunsihilit} · 

and social commitment. iv/oreover, their motives o/Iearning I!"ere basically cel1lered on their 

economic and social status del'eloplllent. (n their allempt to pursue studies. the cI'cning lellrners 

encountered with different academic problems. According to the finding. shurtage or time to 

study, scarcity 0/ public transport, and fa ilure of students to allend classes regularly lI'ere 

identified as personal problems, while higher responsibilities in an organization, lI 'ork loads 

given by bosses during exam I peeks, and organizational duties not compatible with class schedule 

I"ere noted as .lob-related problems. The family related fi:/ctors. such as inubilit} · 0/ ti'llllil)' 

monthly income to cover expenses, the inconveniency 0/ home environl11el1l to SlUe/" alld do 

assignment were among the identified problems. The .finding also includes variables such as: 

absence 0/ appropriate guidance and counseling, shortage of service giving personnel: and 

failure 0/ instructors to start classes on time as institution related factors that may influence the 

class partiCipation ollearners in the evening program. It is recommended that the unil'CI'sin' lI'it17 

the cooperation of concerned organizations and the jc/culty members need to rel'ise its slmlegic 

plan towards University COl1linuing and Distance Education Program and lIIake necessOl)' 

improvement of the extension program based 011 research to at least minimize the aforelllel1liol1ed 

problems of the extension students. 
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CHAPTER ONE 

1. Introduction 

1.1 Background of the Study 

Education is a single core element that is used as a ground base in bui lding a sensible. 

knowledgeable and we ll developed citizen in a given society (Corsin . Ci ted in Zenawi 1997: I). 

Moreover, educati on as viewed by (Tight, 1983; Kundu, 1986) " is a continuous life long 

process of developing human resources in the constantl y changing world " 

Seen from thi s point of view, education is an end less process of developing human capi tal and it 

undc rgoes in a given socioeconomic context. To achieve th is end, the process or educat ing 

individuals takes place in a va ri ety of ways. Some examples are even ing programs. di stance 

learni ng programs. Kiremt or summer programs, etc. 

Evening education has been a significant part of adu lt education program at many inst itutions of 

the USA in the nineteenth century. [t was during this time that some of the urban schools tended 

more and more to lI'ithdraw from ex tramura l se rvices and devote their errorts to a bui ldup of their 

evening programs in response to the pressures of urbanization. 

Growth of the cities also introduced increasing numbers of urban institutions and the 

development of new mun icipal universit ies which provide evening education for students of all 

age. Today, there is a vast audience at hand pressing to allend school at night and on Saturdays 

creating divisions devoted exclusively to evening programs around the world (Carey. 1960). 

Many educators consider their sole responsibility to be the education of chi ldren or youth unt il 

they are either failed and dropped out of school or graduate from the secondary or tertiary lcvel of 

education in the formal education system. But today thi s responsibility is furt her developed and 

educators are contributing their share in the over a ll plans of continui ng educati on program which 

provide education for the illiterates, out of school youth , and adults who didn't completc the ir 

high school or co llege ed ucation for some reasons. 

The evening continuing educati on program is a vo luntary, less costly and compressed part-time 

educat ional activity. In contrast to the regular school system, evening education is advantageous 

to those that are in vo lved in some kind of business and/or those employed but havc no 

opportunity to go through the regular system. [-lence, it is poss ible to increase educational 



opportunities to the less pri vileged as we ll as the work ing people through the evening 

classes/educat ion (Cross, 1988; Good. 1973: Smith. George & Kidd. 1970). 

To thi s end, evening and the other forms of ad ul t education were introduced to Ethiopia in the 

1950's. There were some pri vate sectors and government institutions such as Meni lik Secondary 

School and Facu lty of Technology Extension Division (A.A.U) that provide eveni ng programs. 

Moreover, after the eruption of the Ethiopian Revolution (1974), the MOE took the initiati ve to 

set the directives and maintain un iformity in the program, which led to the opening of many 

evening schools in Addis Ababa and provi ncial towns. In addition , today, evening schools in the 

country are considered as fea tures of urban areas (Til ahu n, 1987 and Ku ndu. 1986). 

Among higher educat ion inst itut ions in Ethiopia, Addi s Ababa Uni versity is one of the oldest 

government inst itutions known in provid ing higher ed ucat ion for evening learners II'ho are unable 

to continue their lesson in the regular program. Thi s institution can play a significant rol e in 

allev iating shortage of skilled human resource in va ri ous field s. By in tegrati ng the regu lar 

program with the evening program AAU has increased learning opportuni ties for evening 

learners.
4
For a greater impact AAU would need to give due attention to facto rs which direct ly or 

indi rectly in fluence evening educa tion. The identification of problems that evening learners face 

is very impo11ant since it would enable to authoriti es to revisit the program and then make 

changes. Emphas izing this fac t, Nathan C. Shaw, ( 1969: 226) notes that 

since evening educalion is a vohm/aIY inl'olvelllenl by learners 111 prucllnllg 
addilional edl/Calion for Ihel17sell'es. an underslanding oFlhe I'[Iriolls (£ ,Clors 
Il'hich eilher discourage or encourage Iheir enrollmenl as \Veil as Ihe faclors 
",hich underlie Iheir comin /led allendance is absolulely essenlial /01' (//1)' 

adminislralOr, leacher, or slIpporlive person .... all fac ls relaled 10 mol ivaI ion mllSI 
be considered whenever classes are eSlablished, curriculums are developed and 
recruilmenl programs inilialed 

From th is, one can understand that problems that limi t the ful l participation of evening learners in 

their educational endeavors can adversely affect the launching of evening education programs 

properl y to meet it s objectives. This fac t has a direct implication to the evening programs run by 

Addis Ababa University College of Education. It is often observed that evening students in thi s 

instit ution are faced with various problems which need a systematic investigation for the smooth 

ru nning of the program. Thus, it is the intention of thi s study to assess factors affect ing the 

academic success of evening students in Add is Ababa Uni versity College of Educati on. 

2 



1.2 Statement of the Problem 

In many societies evening Continuing Educati on is cons idered as an altcrna ti\e means o r 

providi ng educati onal opportunit ies for those that have been prev ious ly disadvan taged. Such 

educat ional opportunities, once taken, are then beli eved to provide better access for human 

resou rce deve lopment in that they help undereducated ci ti zens to improve their academic 

standards so that they would function sati sfactoril y in work, fam il y, and community at large. 

The intrinsic value of evening conti nuing education and a des ire to be among those who make 

use of the facilities provided by the service has resulted in an increas ing number of st ud ents 

seeking to return to education. 

Many of the yo un g people who have withdrawn from day school and lost routine jobs face a 

d il emma. For thousands of youth and adu lts the evening continuing educa ti on prog ram offered by 

gove rnment and community schoo ls as we ll as universities is the best answer to the so ca lled 

dropout problem. Armed with a marketable skill , plus the necessary academic subj ec ts, they may 

have an even chance in the competitive labor market. Dropouts who have faced the world of 

work for a year or two can come back to evening schools for a second chance. Usua ll y they arc 

determined to do something about the opportunity they missed. No cit ize n, rega rdless of age. 

should be denied the opportunity to resume or continue hi s ecl ucation (Smith et a l. 1970;Knox . 

1993: and Terry, 1994). All the above authors confirm that education is an important variable that 

determ ines the overal l development ofa society and a right for every citi ze n. 

Bes ides the regu lar program, the extensi,?n/eveni ng program can accommodate a good num ber of 

the wo rking force as wel l as those who di scontinued from the regul ar program. It insures the 

proper use of resources a nd minimize educational wastage by establi shing tffect ive management 

system whi ch bas ica ll y foc us on problems hindering learners from attending eveni ng class. 

Hcnce due emphasis IllUSt be gi ven for such a program which may guarant many people to learn 

nex ibly in a convenient arrangement in terms of time, money, schedule, etc. 

In Ethiopia, majority of the population lack access to educati on (Rose et a i, 1997). To get ou t of 

thi s crisis, evening education program in higher institutions can play a significant rol e by 

prov iding education and tra ining to those who are unable to learn in the regular program and 

maximize educationa l opportunities for those who are on the job. Supporting thi s, Mulugeta 

( 1977) has underlined that: "the primary purposes o f the Un iversity Extens ion has been to 

supplement the development of high and middle level manpower and to up-grade spec ifi c ski ll s. " 

3 



Many studi es that examine the global nature of adu lt education reyea l maj or weakness in the 

management (espec ially in pl anning, provision , o rgani zat ion. etc) of the s)'stem ( l3hoI3. 1992: 

Thompson, 1995). Accord ingly, since even ing education is one form of adult education . it s 

management problems (especially factors related to student problem such as. job-related 

problems, instit ution-related problems, fami Iy-related problems: etc .. . ) requires a spec ia l 

considerati on and attention. Hence; the purpose of this study is to inyestigate the problems 

continu ing education students face in attending evening programs in Addis Ababa Uniwrsit\ 

College of Ed ucation . To thi s end, the stud y is beli eved to answer the fol lowing basic research 

questions. 

I , What are the learning motives of the evening learners? 

2. Is the ex tension academic schedule convenientl y set for th e participants0 

3. What personal problems influence learni ng in the even ing prog ram 0 

4. What are the occupational (work or job-rela ted) prob lems of e, 'ening students? 

5. Are there fam il y - related problems that impede eyening students from be ing successfuP 

6. What are the institutional (uni versity related) prob lems orthe evening students') 

1.3 Significance of the Study 

The research aims at assess ing the major probl ems students face \\'hen attending the e, 'en ing 

program s at Addi s Ababa Uni versity College o f Education, Accordinglv. the result of thi s stud, 

may have the fo llowing signifi cance. 

I , It may create awareness among the decision-makers in the Conti nuing and Distance 

Education Office (AAU) to design and ad mini ster the program in a \\'ay better than it 

sta nds now. 

2. It may help as a springboard to other resea rchers lo r furt her investigation . 

3. It ma y serve as an addit ional in format ion source and document base in the process of 

managing evening education in higher insti tuti ons 

4. It may contribute to the improvement of evening education at the hi gher education 

institutions in general and Co llege of Educat ion (A,AU) in particul ar. 

4 



1.4 Delimita tion of the Study 

To investigate the problems evening learners faee in genera l at the Faculty of Education ,, 'ould be 

a time tak ing and an expensive endeavor. The researcher is then forced to del imi t the study so as 

to make it manageable. In line with thi s, therefore, the study is designed with a focus on those 

eveni ng students enrolled during the years 2005 and 2006 on ly. 

1.5 Limitation of the Stud y 

During the time of data gathering, some of the student respondents were not cooperati"e enough 

to fill in and return the questionnaire on time. Moreover, the ex tension c lass schedule was not 

conven ient to dispatch and collect the data. This has created the time pressure in gatherin£. the 

data and organiz ing the study as planned. I-lad it not been for these problems, more details might 

have been included in the study. 

1.6 Operatio nal Definitions of Key Terms 

1. A dult: is a person who has reached an age of maturity as defined by law, usually the age 

of 18, and sometimes the age of2 1; adults must accept fu ll responsibility for th ei r acti ons 

(Barnhart and Barnhart. 1993 :30; Good , 1973: 16). 

2. A dult Educatioll : The tcrm Adult Education denotes the entire body of organized 

educational process, what ever the contex t, leve l and method. whether fo rmal or 

otherwise , whether they prolong or repl ace initial education in schoo ls. colleges and 

universiti es as well as in apprenticeship, whereby persons, regarded as adults. by the 

society to which they belong, develop their abi lities, enri ch their knowledge. improve 

technical or profess ional qua lifi cations and bring about changes in thei r attitude and 

behavior in the two fold perspective of full personal deve lopment and participation to 

balanced and independent social economic and cul tural development (UNESCO. 1976:2), 

3. Adult Educator: is a person with a specia lized training, education and/or significant 

profess iona l experience in the fie ld of adult educat ion , involved in the plann ing and 

directing of educational act ivities for adu lts (Good, 1973 : 17), 

4. Coutiuuillg Educatioll : is any extension of opportunities for read ing, stud y. and training 

to young persons and adults following their completion of or withdrawal from full-time 

schoo l and co ll ege programs; education for adults provided by spec ial schools, centers, 

5 



Colleges, or institutes that emphas izes flexible rather than traditional or acade mic 

programs (Good , 1973: 133). 

5. Evellillg edllcafioll: is an organized program of education offered to Students and other 

citizens out of the school. It includes formal Classes, in va ri ous communiti es in the 

evening (at night) o r on Saturday, radios and television programs, lectures, 

demonstra tions and other forms of instruction (Good, 1973 :230). 

1.7 Organization of the Study 

The study comprises five chapters. The firs t chapter deals with the problem and its app roach. The 

second chapter treats the rev iew of the related literature. Chapter three dea ls with the research 

des ign and methodo logy while chapte r fo ur is the presentation and ana lysis of data . The final 

chapter deals with the sum mary. concl usions and recom mendations of the study. 

6 



CHAPTER TWO 

2. Review of the Related Literature 

It is ass umed that, even ing learners in the higher education instit utions of Et hiopia are more 

likely to posses common characteristics and practices with adults, since majority of them are in 

the range of adulthood and evening programs are part of adult education. With thi s in mind , the 

terms "adult" and "evening learners" are used interchangeably, and thus, any discuss ion on adult's 

teaching-learning process will also be used in parallel for evening learners throughout the 

chapter. Moreover thi s chapter is di vided in to three major parts. The First deals "'ith the 

underpinning conceptual framework of evening education that comprises: the definition of 

evening ed ucation, hi storical deve lo pment of evening education, evening education in Ethiopia 

and the development of continuing educat ion program at Addis Ababa University. The second 

part discusses more abou t evening programs as a part of adult ed ucation and includes: objec lil es 

and scope of evening education, characteristics of adult even ing learners. t~cto rs aff';:cling 

learning in the evening, and approaches to facilitate eveni ng education. Last ly. the topic 

university adult education is presented with focus on: the role of the uni ve rsity in adult 

continuing education , higher educat ion opportunities through evening programs. and unil'e rsity 

adult educatinn programs. 

2.1 Evening Education: Conceptual Framework 

2.1.1 Definition of Evening Education 

Conceptually, evening education is a dist inct form of adult education, offered to learn'ers other 

than the regular school pupil s, either for the attainment of school certificate or si mpll' for the 

acquisition of specific skill s or knowledge. Al l forms of education ava ilab le to learners "ithin or 

beyond their initial schooling as we ll as the provision of educati on 10 adults 10 improl'e their 

general level of understanding could be grouped under evening educati on (Tight, 1983). This 

indicates that evening education coul d embrace all areas and levels of educat ion from literac) to 

co lleges and universi ties. More specifica lly, evening education program at post- literacy level 

could be grouped under the following three broad categories: 

1. Pre-Service trainill g: wh ich refers to programs designed for employment 111 urban 

ind ustries and offices. 
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2. hI-Service traillillg: Which deals wi th upgrading the knowledge and skil ls of the working 

people on the job. And 

3. Skill traillillg program: thi s includes training provided in a variety of vocational skill s 

which might be wood work , metal work and other technical educat ion in the form al and 

non-formal settings (Thompson, 1990:234). 

Because it is conducted in the evening or after work ing hours, evening educati on provides a 

learning opportunity to dropouts and to those who can' t attend the day schools because of li ving 

and working conditions. Evening education in primary, secondary and tertiary leve ls usually 

foll ows sim ilar patterns with the day program . And thus, it is considered to be a formal adult 

educat ion program based on the curriculum of the regu lar program and certified on that basis 

(Good, 1973 ; MO E, 1986; Ti ght, 1983; and Thompson, 1990). 

Kundu (1986: vii ), also contends that evening education is a vo luntary. part-time acti vity. And it 

is less costl y to the individua l as we ll as the soc iety at large in that it reduces the opportunity cost 

to the individua l learner or the fam ily. This is from the fact that learners attend evening classes 

whil e working during the day. Moreover, evening education programs enab le effecti ve utili zati on 

of existing resources since those same resources are used du ring the day. 

In short, evening educa tion due to its fl ex ible nature could serve dropouts, business persons, 

house maids, government and non-government employers and other disadvantaged groups of 

society. Hence, evening programs espec iall y in the higher education institutions, should aim at 

address ing the needs and interests of the learners by rea li z ing thei r probl ems, if human and 

materia l resources are to be used without wastage. 

2.1.2 Histodcal Development of Evening Education 

Though evening education as one form of adult educat ion is a mode rn phenomenon , it has been 

offered in informal ways since mankind started to li ve together. Adult educati on in its origina l 

form began to be offered in pre/iterate soc iety be fore the recogn ition of fo rmal school system. It 

was through the use of informal mechanisms adults passed on the knowledge and skill s of those 

days from generation to generation. There were no particular agencies to provide adult evening 

education programs, there were no spec ial teachers to teach, there was no specific curriculum to 

be mastered. The elders served as teachers to teach the youngers everywhere, any time, and 

everything that was accepted by the society was used as a curric ulum (Grattan, 1971) 
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Gradually. according to Ax ford ( 1980). the development of inst itutional adult education 

programs has increased in many countries with the development of industrial ization and 

urbanization. For example, evening schools were started before the 18005 in USA. According to 

Grattan (197 1), in cities like New York, Washington, Baltimore. etc. many vocat ionalll ' ori ented 

evening schoo ls were established fo r out of -schoo l yo uth and adults. As the number of school 

age population become more than the capacity of the regular schools, evening schools started to 

serve various groups of learners than before . ../ 

The objective of the earl y evening schools was to provide education for those adults who were 

employed or had their own b'JS iness. But nowadays, the main object ives of evening school s are to 

give opportuniti es for those who for various reasons left thei r education to complete th rough 

evening classes, and to sol ve the problems of day schools including school age accolllillodation. 

year repetition and dropouts . 

Much of the literature reveals that evening study had been a sign ificant part of the adult educat ion 

program at many institutions in the nineteenth century. 

Gradually in response to the pressures of urbanization, some of the urban schools tended more 

and more to withdraw from ex tramural services and to devote thei r efforts to a bu ildup of their 

evening programs. The growth of the cities also introduced increasing numbers of urban 

institutions and the development of new municipal universities. As noted by Carey ( 1960): the 

increased fin ancial and moral support and the renewed emphasis on democratizing educat ional 

opportunity were influential in the development of two types of academic institu tion: unil'e rsit l' 

extension service and the muni cipal uni versity. Universities began to establi sh even ing dil 'isions 

to meet the demand for educati cnal fac ilities at a convenient time and place. Like \\·ise. el'ening 

collages have often started as remedial institutions fo r late starters or as alUlexes to handle 

enrollment bulges in post-war eras. But now, evening programs are organized as a schoo l or 

college, more or less autonomous, wi th varying kinds of relationships with the day departments 

for sharing faculty , faci lities, and buildings. In general, the hi storical development of even ing 

education indicates some sO l1 of evolutionary changes in addressing educational opportunities for 

citi zens. That is, the system of deli vering educational opportunities changes with the 

developmental stage of the society. 
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2.1.3 The Introduction of Evening Ed ucation in Ethiopia 

The type and introduction of adult education program in the form of evening schools in Ethiopia 

cannot be completely understood without looking into the system of education that is prevalent at 

the present ti me. 

Ethi opia has a long history of education that was deli vered through churches and Korani c schoo!. 

These religious inst itutions have been part of the Ethiopian culture for centuries and outlooks of 

the devout foll owers. 

Even though these institutions are pal1 of the Ethiopian culture, their contribut ion in ed ucating 

the Ethi opian populat ion to become literate citizens was limited. As a result ; most Ethiopians had 

li ttle or no proper education at a ll for a long time. The weste rn type of ed ucation (Modern 

education as it is ca ll ed now) was introduced to Ethiopia in 1908 during the time 01' Menelik II. 

Since then, Eth iopia has made a substantial progress in the fi eld or ed uca tion, Despite the 

progress made so far, the illiteracy rate is quite high in the country, Evcn nO\l', access 10 basic 

education is not a reality to most Ethiopians. Aware of this fact, serious attempt is being made by 

the current government, NGOs and indi v iduals.~ccess to education and training has been taken 

as bas ic human right of each person since 1948. It is also evident that the development of a given 

country is highl y correlated to the educational level of its people. Thus, proper education and 

training is a necessary condition for economic progress. To put thi s into effect maximum effort 

has to be exerted in using every poss ible resource of the country for de livering education and 

trai ning through diffe rent means. In line with th is, evening program in Eth iopia has been taken as 

one or the alternatives being des igned to be accessible for majority of the working peop le during 

their spare time. Thi s may help to raise the educational level of the people as \I'e II as the 

country's economy as desired. 

The introduction of modern education in Ethiopia brought the opening of modern schools - both 

regular and evening. The evening programs particularly came into being for youth and adul ts who 

have had no opportunity for education in the regular schools system or who had to di scontinue 

their studies for many reasons. Evening education at its various levels, from literacy to the 

university level, has existed in Ethiopia for quite some time now 

At literacy level, organization such as the National Li teracy Campaign, the Yemis ratch Dimtse 

Literacy campaign, the Ethiopian Women's we lfa re Association, the YMCA'S. the Mini stry or 

National Community Development and Social welfare and the Mini st ry of Educat ion were 
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exerting a sustained effort to combat illiteracy. These organ izations have helped a sizeable 

number of school- age children to get the rudi ments of education through regul ar programs or b,' 

arranging even ing classes. On the other hand; even ing programs in the elementary. secondary and 

university levels were availablc in d iffe rent school s and co ll eges led by go ,·ernmenl. pri vate 

organizations and individuals .../ 

For instance, Tilahun (1993) confi rms that French evening classes were conducted at the 

Ethiopian Alli ance Francis as early as 1908. There were also special afternoon classes and 

evening classes thereafter in the modern schools o f Addis Ababa before the Ita li an occupation. 

He also noted that the expansion of evening educati on was more pronounced in Ethiopia in the 

early 1940s. Moreover, it seems that the evening classes might have been encouraged by foreign 

d iplomatic miss ions for the purpose of introducing their respecti ve languages. Consequen tl y. 

English , French, German, Russian , and Italian were mainly offered in the evening classes. In 

addit ion to these, the Berhaneh Zare new institute, The British Counc il. the Ex tension Division of 

Add is Ababa University, Menelik II school , the American Institute, Ethiopian Wome n's Welfare 

Association, the Ethiopian Teachers Assoc iation, etc. were noted as provid ing evening educat ion 

in Addi s Ababa during the early periods. The courses offered were Engli sh. French, Amhari c, 

Matils, General science and business train ing. The learners were teachers of the government 

schoo ls, employees of different office , military officers, business persons. factoI" workers and 

foreig ners who learnt Am haric (MOE, 1960, MOE, 1962; Til ahun , 1987.) 

The primary aim of most of the evening schools is to prepare their students fo r national exams or 

to give ind ividua ls some sk ill s and training wh ich they can make use o f. The courses offered in 

evening classes correspond to those in the regular program in the uni versity leve l. with th e 

absence of courses like art and physica l ed ucati on in the primary and secondary school level. 

Every school in the country now supports some form of ni ght school, the limit ing factor bei ng the 

availability of electric power. Enrolment in such schools is rap idly gro,,·ing . with the only 

support from the Ministry of Educati on being the permission to use th e school fac ili ties. 

(MOE, 1990; MOE, 1993;Tilahun, 1987). 

At the tertiary level, evening programs were started within the premises of the Univers ity Co ll ege 

of Addi s Ababa and the Engineering Co ll ege in the early 1950s to supplement the development 

of hi gh and middle leve l skilled manpower of the country. As noted by Mulugeta ( 1977) during 

the early days, the University Extension program had undertaken some remedial work by 
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teaching secondary school level courses. But later on, it di scontinued offering 2nd level ed ucation 

programs and since then has been concentrating on 3'd level academ ic work. Though a decade 

old, nowadays many pri vate and government colleges and uni versiti es run evening programs. 

2.1.4 The Development of Continuing Ed ucation at AAU 

2.1.4.1 Brief Background and Progress 

Addis Ababa Uni versity (AAU) is the oldest higher ed ucational institution in Et hiopia. staned its 

operation in 1950 under the name University College of Addis Ababa. It was re named 

Haileselassie [ University in 1962 and then Addis Ababa Uni versity (AA U) in 1975. 

The miss ion of the AAU is to transmit, deve lop, di sseminate, and preserve knowledge relevant to 

the so lu tion of the bas ic problems of deve lopment of the country through student - centered 

qua lity teaching, research, scholarship. and crea ti ve application of existing knoll·ledge and 

provision of services to the community. Based on these, AAU has set the followi ng objecti,·es to 

achieve its miss ion as desired. These are: 

To faci litate and mai ntain excellence in teaching and research, 

To develop the uni versity into a regional center of excellence in bo th its undergraduate and 

postgraduate programs, 

To expand the service of the un iversity to the community through a va ri ely of courses and 

programs offered through part-time study, distance learning. purpose-des igned training 

with non-credit courses, seminars and workshops; and 

To work towards the realization of greater cost effectiveness through. among other thi ngs: 

devising strategies for financi ng the university's programs partially from sources other than 

those of Government (Addis Ababa Univers ity official website. 21 August 2003) 

As an important part of its public services commitment; the Continuing Educati on program of 

Addis Ababa Uni versity started offering evening courses in the ea rl y 1950s at the University 

College of Addis Ababa. 

Accordi ng to Addis Ababa Uni versity Office of the Cont inuing and Distance Ed ucation (C DEO) 

brochure (2004), the program benefit s people who are not able to register for the day program for 

various reasons. To help those who need higher education and to improve and expand it s service 

to the public, the Cont inu ing Education program has undergone reorganization and has been 
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renamed as Continuing and Distance Education Office (CD EO) since 2003 . 1n addition. the office 

has three units: Extension. Tn-service and Distance, and Ad mi nistrati on and Finance. The office is 

headed by an Associate vice pres ident. ____ 

The Ex tens ion unit admini sters the evening degree and dipT oma programs in various faculties of 

the univers ity. The In- servi ce and Distance unit runs the summer teachers' career deve lopment 

program while the Administration and Finance unit dea ls with admini strati ve and fi nancial 

act iviti es. 

The re-structuring has also enabled CDEO to rea lize and make a significant change towards the 

deve lopment of continuing educat ion programs that aim at add ress ing the needs and intere sts of 

extension students as we ll as faculty members. Hence, the recent deve lopments include: 

1. Re- i/ltroductio/l oj "Service Offices": The Extension unit had service" Ofli ces" in the past. 

These "Offices" have not been functi onal for a number of years for some reason . Now. the 

COCO has reintroduced the "offices" in each faculty. They are open from 5:30 p.m.-7: 30 p.m. 

Monday to Friday and 1:00 p. 111 -7:00 p.m. on Saturdays 

The "offices" have the fo llowing functions: 

a) Provide instructors with simple teaching a ids. 

b) Facilitate course outlines and handouts submitted by instructo rs. 

c) Register instructors' complai nts about things interferin g with the normal operation of their 

classes ; and pass the complaints to the C DEO. 

d) Record students' complaints relat ing to bas ic fac iliti es and the teaching learning process: 

includ ing instructors' non-avail ability for classes; and d irec t the cases to the CDEO. 

2. Registratio/l , Revisio/l oj class schedules al/{I Exa/1/ til1le: 

Since Saturday morning classes interfere with the regu lar duties of evening students and thei r 

employers, a consensus was reached with facu lty deans to remove Saturday mornll1g classes. 

Acco rdin gly, the CDEO has revised the schedules as fo llows: 

o Weekl y classes start at 6: 15 p.m. and end at 8:00 p.m. 

o One class hour lasts 50 minutes 

o Every week day has two classes of 100 minutes 

o Weekend classes on Saturday start at I :00 p.m. 
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An agreemen t has also been reached not to conduct regi strations, tests and exams for employed 

even ing students during working hours as of second semester. 2004. 

3. Orgallizillg Illterim Extellsioll studellt coulleil: 

To make the evening program effecti ve, CDEO has organi zed the formation of II1lerim Student 

Council that can represent and voice the concerns, needs and problems o f the studeI1ls in the 

extension program. It is mentioned, in the CDEO publication (2004), that the Evening Student 

Council has started working in co ll aborat ion with CDEO. 

4. Hirillg Full-time Coordillators: CDEO has started the process of hiring full -time continuing 

and Distance Education coordinators for extension units in fac ulties where the number of 

studeI1ls exceeds one thousand. The coordinators are responsible for advi sing the students on 

academic and related adm inistrative malleI's. 

5. Extellsioll Graduate program : The CDEO has already facilitated evening graduate program in 

Regional and Local Deve lopment Studies (RLDS). 

Besides the resent developments, CDEO has future plans that add ress the needs of the 

benefi ciaries and the community at large. Accordingly, preparations are underway to make the 

RLDS evening graduate program access ible to more students. There is al so a plan to start other 

graduate programs. Further mo re, requests for short-term training are also increasing. Ex tension 

students are demanding flex ible course offering and timing. Thus, CD EO intends to : 

o Facilitate short term trai ning 

o Arrange on- the job training 

o Introduce block teaching duri ng summer 

o Open day extension programs 

o Start di stance education 

o Organi ze custol11er- dri ven programs 

It is also being planned to ex tend library services beyond 16 hours. 
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2.2 Objectives and Scope of Evening Adult Education. 

Evening educati on is an educational opportunity open to you ng persons and adu lts on part-time 

basis after completing or dropping out of the regul ar school (Good, 1973, Kundu, 1986). 

The plann ing and organizati on of adult educati on programs require that the inst it ution in chanrge 

woul d have to determine the scope and objecti ves of the program. As proposed by kno,,·les 

( 1970: 12 1), learning objectives refer to the specifi c behav iora l outcomes that an identifi ed group 

of individuals w ill be helped to seek in a parti cular learning acti vity (such as a course, a meet ing. 

a wo rk shop) . Hence objecti ves are important in the process of planning, organizing, directing 

and supervising adult education programs. Viewed li·om thi s perspecti ve, the general obj ec ti ves 

of even ing educati on programs are summari zed as here under: 

To raise the awareness of the people so th at they could co pe up in a rapid ly changing 

wo rld , 

To provide the opportun ity for or serve the learning needs of the ones who cannot attend 

the regular program of the day, 

To support g roups responds to issues essenti al to the ir immediate li ves: 

To develop and enri ch individuals through encourag lllg them benefit from ne"· 

knowledge and skill s; and 

To fac ilitate economic growth thro ugh deve loping vocationa l effic iency etc. (Aggat"ll"al. 

1993, Elli s, 1995, Knowles, 1984; UNESCO, 1995). 

In Eth iop ia, too (MOE I977), evening programs have the fo llowing objecti ves: 

• To help those who for vari ous reasons calUlot attend the day-time learning have an 

educati ona l opportunity 

• To ex tend the educati ona l opportu ni ty fo r more peop le by ut il izing the ail·ead,· 

avail ab le resources, 

• To develop or update the skill s of these citi zens who are on the job so that 

producti on can be promoted, 

• To offer continui ng education fo r the drop- outs 

• To provide literacy programs 
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The leve l of the educati onal needs of adults ranges from literacy and fu ndamental education to 

university post- graduate courses. It embraces all types of formal and informal instruct ion. 

Academic programs of such a magnitude and scope need to be ca rried out by educati onal 

institutions of higher learn ing. 

2.3 CI:aracteristics of Adu lt Evening Lear'ners 

The provision of evening education for adult learners can be effective and up to the lea rners need 

and requirement, if we know as much as we can about the background and charac teristi cs of the 

learners. In this regard, Prosser ( 1967: 17) notes that: 

No satisfactory provision o/adult education/acilities can be made withoul a fidl 
knowledge 0/ the background and character 0/ the students who are to benejil. II 
is the first task 0/ uny adult education organizer to make sure that he knoll 's as 
much as he can about the students he has to satisfy. This knowledge will deter/llille 
the type 0/ adult education which is provided and its subject maller, also Ihe /II OSI 
important will be the method a/teaching. Length and type 0/ courses, intensily o/ 
teaching; liming a/private sludy, subject approach and teaching /IIelhods can VIIIl­

be determinedji-om a knOldedge a/the students concerned. 

Ski ll ful adu lt educators have known for a long time that they cannot teach adu lts as children ha\'e 

traditionally been taught. For adu lts are almost always voluntary learners, and the\' simply 

disappear from learn ing ex periences that don't sa ti sfy them. To keep adults motivated and create 

a conducive lea rning environment. we need to get in touch with adults' learning and teaching 

characteristi cs so as to examine some of the limiting factors hinderi ng the participation of adult 

learners in the evening lex tension classes . Concerning the characterist ics of adult learning. 

Knowles ( 1970) in hi s book" the modern practice of adult education" has ident ified the foll owing 

assumptions of ad ult learning based on their cha racters. These assumptions are: 

J) Adults are autOI/OIllOIlS (II/{I self - directed: his/hers self- concept moves from one of being a 

dependent personality toward one of being a se lf-d irecti ng human being. When an individual 

defines hi s/her self as an adult , he/she begins to see his/her normal role in soc iety no longer as 

being a full-time lea rner. He/she sees him/he r self increasingly as a producer or doer. Hi s/her 

chi ef sources of se lf- fulfillment are now hi s/her performances as a worker, a spouse. a parent. 

a ci ti zen. 

The adu lt acqu ires a new status, in hi s/her own eyes and in the eyes of others. His/her se lf -

concept becomes that of a self- direct ing personal ity. He/she sees himself/herself as be ing able to 

make hi s/her own decision and face their consequences, to manage hi s/her own life. For this 
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reason, adults have a need to be treated with respect, to make their own decisions. to be seen as 

uniq ue human beings. They tend to avo id , resist. and resent situations in which thev fee l the\' are 

treated li ke children - being told what to do and what not to do, being talked down to. 

em barrassed, punished, judged. Adu lts tend to resist learnin g under conditions that are 

incongruent with their self-concept as autonomous indi viduals. 

2) Adlllts Draw IIpOIl their Experiell ces as a Resource ill Their leamillg Efforts: The adult's 

experience is a key resource in any learning effoI1. Adu lt s have a greater reservo ir of life 

ex periences simply because they have lived longer and seen and done more. This is one 

among the several factors that distinguish adults from students in regular programs. 

Consciously or unconsciously, ad ults tend to li nk any new learn ing to their prior learnin g. a 

body of kno wledge th at is rooted in their life ex periences . They eva luate the val idity or 

new ideas and concepts in li gh t of how the idea or concept "Fits" the ir expericnce~ 

3) Adlllts are goa l-o riented: Upon enrolling in a course, they usuall y know what goa l they 

want to attain . They, therefore, appreciate an educational program that is organ ized and has 

clearly defined e lements. Instructors must show participants how this class will help them 

attain their goals. This c1ass i fi~ation of goals and course object ives must be done early in 

the course. 

4) Adlllts are r eleva ncy-oriented: They must see a reason fo r learning something. Learning 

has to be applicable to their work or other responsibilities to be of va lue to them. Therefore. 

instructors must identify objectives for ad ult participants before the course begins. This 

means, also. that theories and concepts must be related to a setting familiar to panicipal1ts . 

Th is need can be ful fi lled by letti ng partic ipants choose projects that renect their 0 "11 

interests. 

5) Adlllts are practical: focusing on the aspects of a lesson most useful to them in their work. 

They may not be interested in knowledge for its own sake. Instructors must tell participan ts 

ex pli citly how the lesson will be useful to them on the j ob. 

6) As do all lea m el'S, adults lIeed to be sl/OwlI res pec t. Instructors must acknowledge the 

wealth of experiences that adult participants bring to the c lassroom. These adu lts should be 

treated as eq ua ls in experience and knowledge and allowed to vo ice their opinions freely in 

class. 
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2.4 Factors Affecting Learning in the Evening Program 

The evening lea rner enters into the lea rning environment voluntari ly. probably because he she 

wishes to overcome some sense of inadequacy. In this respect, every minute of an e\'ening class 

must be made to count and the st udent shou ld fee l that he is lea rni ng somethi ng ne\\ ' in each 

meeting and that something must be valuable to him/her. Otherwise, he/she may be discouraged 

by unsuccessful attempts at learning and it is difficul t to get him/her back agai n. Once he/she has 

gone, he/she has very often gone fo r ever. 

The interest to participate in evening education comes from a vari ety of needs, As noted by Sho\\' 

(1969), ident ification of needs and problems of adults learning in the evening could faci litate 

thei r act ive invo lvement in the learning process, Most importantly programs must be baseJ on 

needs and interests which the evening learners themselves express or which they can be made to 

recogni ze. The "moti vat ional facto rs" seem fu ndamental for adults to keep them learn acti\·el\". 

Moreover it is the concern of educators to rea li ze the means by which ad ul ts are mot i\ 'ated to 

learn, In line with this, Ax ford (1969:79-80) argued that 

adull edllcalors ShO llldfoclis on 1710livalion in Iheir siralegiesfor admission and 

placemenl, since conlinuing educalion can only slicceed in/lllfilling ils obligalions 

10 sociely if il is success/lilly idenlifies Ihe molives which bring adlilis 10 and hold 

Ihem in class, 

Sim il arly; Tilahun (1987:78) also suggests that adults could be moti vated to parti ci pate 111 

evening learning for the following reasons: 

I . The interest to gain knowledge; 

2, To reach a personal goal; 

3. To take part in acti vities ; and 

4. To comply with some formal requ ire ments in the society. etc 

In develop ing countries, the major moti ve for the parti cipat ion of adult s in evening educat ion is 

economic; that is, improvement of li ving standards which directs learning towards gelling a bener 

job, and social respect (Abebe, 1977:ii ; Burnet in Til ahun, 1987:780). 

In general, the des ire for social regard, occupational advancement, social service moti ves. 

cogni tive interest, personal goal achievement and external expectations are majo r fac tors attract 

adul ts to evening classes. 
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On the other hand, there are factors that hinder participation of learners in evening educatio n. As 

indicated by Lowe (1975:42), the inh ibiting factors for evening learning cou ld be grouped in to 

dome,; tic. per,;ona l or external. Moreover. according to Cro,;s \ In8: I 04). institutional factors 

such as schedu ling prob lems and time requirements, and lack of in formation about programs and 

procedure are the maj or hindering factors. 

Rydstrom (1973) al so noted that evening learners may be tired when they come to class after a 

full day work and they may not be able to attend classes regularl y because of overt ime wo rks. 

They may also come to class worrying about other issues o r problems that hinder learn ing. 

Especiall y those who have d ifferent responsibiliti es at home or in the soc ie ty usually have 

problems in attending evening c lasses. 

According to many scholars in the fie ld (Ingram, 1979; Shaw, 1969; Rogers. 1986; and Cropley. 

1977) the fo llowing are repo rted as inhi biting factors for evening lea rning; shortage of books and 

instructi onal materi als, lack of adequate services, availabil ity of public transportatio n. suitabi lity 

of the sched ul e to the spare time of the learners ; locat ion of the center; absence of good 

communicat ion between learners and teachers; shortage of manpower; financ ial. cultural and 

psychological barriers. 

In conc lusion it may the said that a discussion on adults teach ing- learn ing would need to consider 

the particular problems lI'hich adults face in the learning process and how best these prob lems 

can be resolved. To put th is in to effect, a systematic study is necessary to understand the 

d'fficult ies of the learners so as to run the evening programs effect ively. 

2.5 Appmaches to Facilitate Adult Evening Education 

Understanding the problems that inhi bit the pal1icipation of learners in the even ing program alone 

is not enough. Mo re im portantly, the different approaches that could attract evening learners in 

the learning environment must not be igno red, if ad ult lea rnin g experi ence is 10 be meaningful 

and relevant to hi s/her daily act ivities such as his/her job, hi s/her fami ly li fe. or hi s/her civic life. 

To thi s effect, the following secti on deals with the theoreti cal consideration of the d ifferent 

approaches that is important in supporting evening learners to acco mpli sh their educat ional career 

successfu ll y. 

Adults possess characteri sti cs that influence how they learn and that should be cons idered when 

developing instructiona l programs. Based on thi s, th ey could be categorized into tlu'ee broad 

groups: the goal oriented. activity ori ented , and the learning oriented ones (Axford , 1968 and 
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prosser, 1967).The goal oriented ones are much interested in their study because of its 

relationship with their ultimate goals. Thi s group might lea rn , for example, to obtain ce rtifi cate. 

to improve vocat ional skill s, to increase one's income, etc. Acti vity oriented lea rners part icipate 

in learning just to enjoy the experience or fellowship rather than the degree or certifi cate to be 

obta ined. That is, they come to school, just to pass the time and want to be considered as learner. 

The learning-oriented learners, on the other hand , go to evening classes for the sake of ga in ing 

knowledge. Such indi viduals are usually inquisitive and they read on their own , and attend 

classes regularl y. 

Evening learners could al so be grouped based on the adu lt life cycle. Here. occupational 

considerations are influential for young ad ult s, while occupation related con ti nuing education is 

more common for men than women. 

Moreover, older adults often learn for general knowledge or informat ion and social contac ts than 

the younger ones (Brookfield , 1986:5 ; cross, 1988:20; Sargent, 1993:4). 

These va ri ed groups of evening learners, cou ld then be approached differently than children in 

their learning process. As a result of this, evening program coordinators and organi zers need to 

identifY the interest and motives of the learners by involving the learners themseh'es and 

community members in the program design process. This is better assumed where there is good 

school-community relation. Concerning the instructional process. a curricululTI for adult s has to 

be fl ex ible in timing, duration, place, method , content, etc. to accommodate the ,'ar iet\ of 

interests, needs, problems, and experi ences of the learners. Moreover, in the ever-changing 

world , the curriculum must be continuously updated to correspond to the changing needs of the 

learners. Here, there should be qualified personnel at the central level responsible to carry out 

research in the area, to facilitate the development of curriculum for the adult education programs 

including evening education (Mamidi and Ravi shankar, 1984; Tilahun, 1987). 

As noted by Knowles in Squire (1987 :181),the curriculum for evening educati on should aim at 

immedi ate application of the new knowledge and skills .It should also be problem-centered rather 

than subj ect-centered by taking in to account the experience and problems of the learners as well 

as their diffi culti es. On the other hand, evening teachers in the formal schools, as described by 

Dwatwa (1989) are those who teach in regular program and are trained for that. This accounts fo r 

the inappropriate method often used in evening classes. The situation cou ld be improved by 
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providing adult education course in the pre-service and in-service programs of teacher trai ning 

which help teachers to create an appropriate cl imate for adult learn ing. 

Imel (1982) (In ERIC digest No.77) , describes that, creati ng a learn ing environmcnt that meets 

the needs of adult learners is a key element of successful adu lt educat ion programs. The 

challenge is to create a non th reaten ing atmosphere in which ad ults have permiss ion and are 

expected to share in the responsibi lity for their learning. He set the follo wing as strategies for 

accompli shing thi s: 

• Establisll adult-to-adult rapport: to build rapport with adults in the learning environment. 

use positive nonverba l communication, dea l with the whole person, address learners as 

equals, share authori ty, and employ informal room arrangement such as placing all the 

chairs in a ci rcle or arou nd a table. Adu lt students a lso appreciate instructors \dlO share 

appropriate informati on abo ut themselves and who are approachable and access ible . 

• Create a participatOlY eu virollmellt: a participato ry environment. whi ch hclps learners 

assume responsibility fo r their own learn ing. Thi s can be created by invo lving the lea rners 

in dec iding on course content and establishing class management guidelines. hav ing 

learners serve as instructional resources, and monitoring learner sati sfact ion th ro ughout 

the act ivit y. Providing multiple learning options, which enables learners to choose those 

methods and materials best suited to their needs, will a lso encourage participation. 

• Facilitate adult il/{Iepelldellce: instructors can help adults assume more responsibility for 

their own learning by encouraging them to learn on thei r own, serving as a role mode l of 

an independent adu lt learner, and teachi ng dec ision-maki ng and problcm-sohing 

techniques. 

• Provide/or illdividual differell ces: because ad ults have an independent se lf- concept. the\' 

view themselves as indi viduals; and it is important to acknowledge ad ults as indi\'iduals 

in the educational setting. Individual differences can be accom modated by using a vari ety 

of instructional techn iques, providing appropriate and va ried instructional materials. 

relating instruction to learners' experience and adj ust ing for physiologica l and 

psychological differences. 

To this end, a climate in which ad ult learning fl ouri shes provides the opportuni ty for ad ult 

learners to have ownership, to pal1icipate, and to feel that the acti vity is re lated to thei r needs. 
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2.5.1 Some Principles and Methods used to Facilitate Evening Learning 

Ad ults are entitled to possess di verse experi ences in the process o f life so that they learn beller 

when the learning experience is related to their real lives and experience. Moreover. adu lt 

learning should be geared to facilitating behav ioral change through pal1icipatory approaches 

rat her than lecturing a ready made subject matter, as the focus of adult s is in the im mediate 

appli cation of the knowledge and skills acquired in the practica l situation. In other words . adult s 

are sources of their own learning. The learning process thus, be learner- centered or gro\·,1h 

oriented, where the learn ing need is determined by the learners . Thus, in evening educati on, the 

teachers need to assist the learners, share their experience by organizing learning groups among 

the learners (Bhola, 1992, Grieshaber, 1994, Mu ller, 1993. Thompson, 1995). 

Knowles in Grieshaber (1994: 26) and Moleko and Betz( 1995; IO)idcn ti fy . the fo llowing seven 

major principles of cvening education. 

I. The best way of learning is by doing: th us, the act ivi ties of the learners are essential 

for a sound learn ing and the learners must be actively invo lved in the learning process . 

2. Learning must be problem-centered: learner 's prob lcms se rve as moti"alOrs and 

sustaining forces to the activities they invo lve in . Thus, what thel learn shou ld address 

their act ual problems. 

3. Learn ing must be experience- centered: thus, the teacher fac ilitators are responsible to 

provide the optimum kinds of learning experiences that would re late to the learners ' 

li fe experience. 

4 . Learning experiences must be meaningful to the learners: the con tent of the course 

must be understandable to the learners to its perceivable rel evance. 

S. The goa l must be set and organized by the learners: because adu lts are motivated 

when they are involved in sett ing the goals of their learning and partic ipate act ive ly in 

organizing thei r learning. 

6. The learners must get feedback about their progress towards the goal and objectives. 

7. The teachers/ faci li tators should know the subj ect matter we ll and be enthus iastic 

while the techniques used should be varied to accommodate the di versity of needs: 

here, problem posing approach is appreciated through motivating the search for 

solutions rather than present ing ready made knowledge 
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In general, to facilitate learning effecti vely in even ing classes, teachers shoul d be trained 

part icularl y for teaching adults and be famili ar with the principles . 

The training should also be continuous and change oriented or developmental. Thus, uni versity 

cont inuing education program in our co untry has a lot to do interms of implementing these 

principles particu larly for the benefit s of eveni ng part-time students. 

2.6 University Adult Education 

2.6.1 The Role and Outcomes of the Univers ity Adult Continuing 

Education Programs 

Of all the agencies of adult education. pub li c or private , the role of the university, especia ll y in 

developing countries, is very significant. Tradit ionall y, the un iversity has been concerned wit h 

the inte llectual cultivation of the fey\" or the professional education of the elite. The concern for 

soc iety and its needs was rather limited. Today, man y uni versiti es throughout the world. 

includi ng those in deve loping countries, have come to recognize their responsibilities to the state 

or the communities that support them and they have ri sen to face the cha ll enge. 

One of the important functions of a modern uni versity is the extension or prov ision of serv ices to 

the community beyond its wall s (Abebe, 1969). As a result , many universiti es have opened their 

doors to their respecti ve communities and ha ve ex tended their class- rooms to the public throu gh 

their ex tramural or ex tension departments . In add iti on to thi s. Vasa ntha Kumari (2005) also noted 

that the present schemes of the Commiss ion for Highe r Ed ucati on in vari ous countries under its 

continuing educati on programs offer an opportunity to institut ions of higher education to ex tend 

their phys ical and technocratic resources to all segments of the community in their area in the 

fo rm of short - term need-based educatio nal programs. Continu ing Education is, thus, lo\\,- cost 

educational provision deriving its support from the exi sting infrastructure in the institution of 

higher education. It requires an innovati ve approach to target group identification, assessment of 

their needs, formulation of educat ional programs, cho ice of innovative instruct iona l 

methodologies; low-cost financ ial management strategies and ongoing feedback mechani sms in 

order for those community members benefit much from the program. --" 

Keeton (1990), recogni zes that the goal s and procedures of continuing higher education programs 

shou ld vary accord ing to d iffering contingencies and stakeholders . According to Keeton , faculty 

development is acknowledged as the most important admini strati ve service. Faculty deve lopment 

depends on staffing arrangements to attmct regular facult y members from the uni versity and 
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adjunct experts from the community to teach continuing educat ion courses. On top of thi s. 

im proving institut iona l reward sys tems by deve lopi ng approp riate criteria for j udging the qualitv 

o f cont inuing education and pub lic service performance will attract the majority of the faculty 

members to be involved in the activi ties of continuing educat ion programs. There are var ious 

incenti ves and rewards for people who help adults learn. Accord ing to Eastman ( 1989) and Beder 

( 1986), one is extra income, which institutional po licies tend to restri ct. The other is the persona l 

satisfaction and recognition that many adu lt education instructors receive from working with 

evening learners on topics and proj ects that the teachers value. However; for full -time higher 

educati on fac ulty members who teach adul ts part time, a major reward is positive dec isions about 

promotion, tenure, and base salary increases. 

Understanding the characteri stics and needs of the potential partic ipants along with sources or 

innuence on their deci sion to enro ll can enable un ive rsiti es to better attrac t and retain th eir 

clientele. Some innuences are personal , such as abi lity, expec tations and a\\'arcness of 

educational opportunities. Other inn uences also re nect situational factors such as role changes. 

perce ived cost benefits in re lati on to a lternative activi ties, social -class leve l, and ri chness of 

social space (Merri am and Cunningham, 1989; Knox, 1987b) 

There are d ifferent outcomes of adult education programs which universit ies benefit from , if they 

play their role properly. The primary outcome is enhanced profi cienc ies for participants that he lp 

them, their assoc iates, and soc iety . Another result of continu ing higher education programs is 

service to community organizations . There are also secondary outcomes that assist the university 

if the adult education program is of hi gh quality. Inc luded are: posit ive publ ic relati ons. increased 

enrollments, income, use of fac il ities, and benefits to other adult education prmiders and 

community orga ni zations. University continuing Education planning shou ld rel'i ew such 

outcomes to assure future pri ority fo r university programs that are suffi ciently compatible wi th 

inst itutional miss ion to make their continued support likely (Knox, 1993:58) 

Final ly, universities must co llaborate with other educati ona l agencies in the drawing up of 

comprehensive programs of educati on and enlightment and should lead in spreading new ideas, 

concepts and skill s to farmers, workers, teachers, admini strators, managers, etc . 
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2.6.2 Higher Education Oppol·tunities tlll'ough Even ing Programs: A 

Second Chance for Learners to Undertake College level \ \lork 

Education enables people to examine the past and understand the present. It al so helps them 

adjust flexibly with technological and other changes. Therefore, education is an important 

variab le in determining the overall development of a society. 

Moreover, as adult populat ion is the one immediately involved in production process, effective 

use of available resources to educate thi s section of the society is important. Here, one way of 

bridging the gap between the working people and the environmental changes in the rap idly 

changing world is evening ed ucation (Axford; 1980, Smith, eta I 1970). 

Consideri ng thi s fact , many countries in the world have organized educational instituti ons that 

provide evening education to those that are on the job and others that are unable to continue 

ed ucation in the regu lar program. 

Explaining the need for evening continuing education, Nathan C. Show (1969: 3 1-32) states that: 

Ihe gradllate ellgineer who has been oul of school for len years has becollle obsolele 
IIlIless he has c017li17l1ed 10 sludy alld keep abreOSI of Ihe lillles. Wilh Ihe acfye171 of Ihe 
a/olllie age the world has become smaller alld ils problems more complex.vJhis creales 
Ihe necessily for every cilizen 10 learn as IIllIch as possible abolll world affairs a17d keep 
him self lip 10 dale with the changing world. Evening school programs are necess{J})' lor 
expollding sllch Iype of leaming en viro17ll1enl for rOIl17g people and adulls who are all Ihe 
job. As a reslIll, conlinuing educalioll is becolll ing a pal/em of li(e and Ihe adull \I'ho 
wants to be advanced 011 his job have /0 parlicipale ;n il1-service educalion or rake 
advalliage of local foc i lilies oflhe educalional inslilulianllearesllo hilll. 

From thi s, one can understand that arranging evening programs for citi zens to learn is an 

appropriate means of expanding educat ional opportunities. Moreover, the concept and the 

practice of offering higher education on palt-time basis is necessary since it gives a second 

chance to the working population who are quali fied to undertake college level work. The \m rk in 

the extension div ision is helping the uni versi ty to put the lim ited facil ities at its di sposa l to the 

maximum possible use and upgrading and re-training a great many people so as to make them 

more usefu l members of the society. 
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2.6.3 University Adult-Education Programs 

Adult ed ucation is a vast field with a rather extcns ive and undefined scope. Research on the 

content and methodology of the subj ect, investi gati on of adult educational needs, producti on of 

related literat ure and advanced professional training for adu lt educators should be among the 

primaIY duties of uni versity adult-education depal1ments. As noted by Abebe ( 1969), the major 

adu lt-educa ti on programs which should be offered through extramural Departments fall in the 

following categories: 

a. A cadelllic (forlllal) education . Many un iversities offer formal educat ion leading to 

degrees, diplomas or certificates in va rious areas of stud y or preparatory and remedial 

courses leading to examinations. Such educational courses are offered not only as a malleI' 

of social justi ce to those who cannot be acco mmodated in regular day classes but also to 

increase and deve lop the high-leve l manpower resources ofa country without interrupting 

economic production . Formal education programs, especially those lead ing to degrees and 

certifi cates, are often offered in the evenings to enable adults to continue thei r education 

on a part-time basis without leaving their regu lar employment. Countries with a relati vely 

spare demograph ic d ist ributi on like the USA, the USS R and Australi a have used 

correspondence methods and other mass med ia for instructional purposes at advanced 

level. 

b. Liberal education: Liberal-educat ion courses are offered to those who are interested in 

se lf-fulfillment through informal educat ion, in subjects such as li terature, music, painting, 

social s tudi es, etc. In an age of increasing speciali zation and mechani zation. narrow­

mindedness and mi suse of leisure time should be counteracted by importing liberal­

education courses which promote not onl y hobbies and other personal interests but also 

intellectua l advancement and social responsibi lity. Such courses can be offered through 

evening classes, lecture series or tours, panel discussions, stud y ci rcles. creative art or 

film shows, trave ling expositions of arti sti c and cultura l collections. TV and rad io 

educational programs. 

c. Vocational educatioll . Vocat ional adva ncement o f adults is one of the most important 

educati onal tasks in modern society. In a period of increasing knowledge and technology. 

men and wo men al ready engaged in various capacities should be provided with 

opport unities to improve their knowledge, skil ls and competence in vari ous occupations . 
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In developing countries, owing to the rapid growth of industry, commerce and agriculture. 

th ere is a n urge nt need to retain techni cians, business managers, accoun tant s. agricultural 

supervisors, etc. tlu'ough evening classes or residenti al courses o r by organi zing periodic 

seminars, conferences and workshops. 

d. Traillillg of Adult educators: In developing countries the most deterrent fac tor in 

educational expansion or development is the shortage of teachers in general and adu lt 

educators in particular. In these countries the universities must initi ate in -service or pre­

service programs in adult education or community work. The training programs must 

inc lude courses in subj ect-matter area and related pedagogical techniques. 

We ha ve just examined some adult-education programs and the methods by which th ey should be 

ca rried out. Adult educa tion. as we have al ready seen, is a vast field of educa ti onal ac tivity . The 

needs of modern socie ti es are many and eve r changing. The un iversity should play its vit al role in 

thi s area in the following ways: 

a. In field s in which the un iversity possess special qua lificat ions, extra-mural or extension 

departments, in cooperation with the other teaching departments of the uni versity. should 

sponsor educati onal programs of an academic, li beral , vocat ional or professional nature 

for external or res identi al ad ult students. 

b. In areas or projects wh ich can be sponsored by other government mini stri es, like colleges 

or agricu lture and educational or communi ty development , or stat utory orga ni zations. 

such as the broadcasting corporations, and literacy campa igns. or vo luntary organizations. 

suc h as the trade unions or co-operati ve societies; the un iversity must provide gui da nce 

and servi ces. It must undcl1ake resea rch and training in adult education and should 

conduct periodic evaluations of such projects. 
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CHAPTER THREE 

3. Research Design and Methodology 

3.1 Method of the study 

As menti oned earlier, the purpose of thi s study is to assess and identify the major problems that 

hinder the academic achievements of students learning in the evening programs of the College of 

Education in A.A.U. To meet thi s purpose, descripti ve survey des ign was employed to revea l the 

current state of affairs that students face, which in one way or the other affect their success. 

3.2 Sources of Data 

In order to find appropriate so lution for the basic questions of the stud y, the researcher gathered 

both qualitati ve and quantitati ve data from the appropriate source. In the se lected facul tv. the 

primary data was obtained from 2"d and 3,d year ex tension students of all departments and 

instructors through a questionnaire. Additional data was also gathered fro m program coordi nators 

and ex tension ass istant dean through structured interviews. 

These primary sources of data would help to get reli able first hand information and enable to 

draw valid inferences. 

3.3 Sample Population , Sampling Technique and Procedure 

3.3.1 Sample Population 

Among government hi gher institutions in Addis Ababa, College of Education in A.A.U is one 

which is basica lly concerned with the provision of educational courses in the evening (night) 

program, which signifi cantly help the overall educa ti onal acti vities of the country. Specificall y. 

thi s study is based on identifying the maj or problems faced by the evening students of the 

College under focus. Hence, the sample population in the study inc ludes 175 (13.3%) 2"d and 3'd 

year students attending the even ing program in different departments and 23( 15 .3%) instructors 

(teachers) , 3 program coordinators and I extension assistant dean of the College. 

3.3.2 Sampling Technique and Procedure 

Currently there are eight departments in the College of Education which offer evening ed ucati on 

for 2640 part-time evening learners (O ffi ce of Continuing Education, A.A .U, 2007). 
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To make the study manageab le, the researcher foc used on the 1320 students that joined the 

co ll ege in the yea rs 2005 and 2006 and constitute 50 % of the target populati on. 

Accordingly, 175 (1 3.3%) student respondents were se lected from the group of students 

menti oned above using simple random sampl ing. Quota sam pling technique was used to 

determi ne the num ber of students that could be se lected from each department. 

Concerning sample years of study, purpos ive sam pling was employed . Based on thi s assumption 

it is be li eved that students with one or more years of study in the co ll ege wo uld have suffic ient 

experi ence to prov ide relevant information to thi s study. Besides, instructors, evening education 

coordinators, and ass istant dean have been taken as prospecti ve respondents. Thus, the above 

sample popul ati ons ofrespondents are considered as adequate representati ves of the popu lati on to 

conduct the study. 

3.4 Instruments and Procedures of Data Collection 

3.4.1 [nstruments 

In thi s stud y, two data gatherin g instruments are used. These are questi onnaires and interview. 

The questi onna ire is used as a main data co ll ection instrument. Thi s is because the researcher 

want to involve large number of respondents which made app ropriate and mandato ry to use it. So 

the requ ired info rmation cou ld be obtained from such a large nu mber of respondents through the 

questionnaire. In addition , even ing program coord inators and assistant dean are interviewed to 

get addi ti onal information. 

3.4.2. Procedures 

The researcher used three steps 111 co llecting the data for the study. First, literatures were 

rev iewed so as to ge t adequate information relevant to the topic. Second, bas ic research questi ons 

fo rmulated, which will help to show the directi on of the study. Third , data gathering too ls were 

developed along with the necessary questions . Before using the too ls full y. a pil o t tes t was 

conducted to improve and review the items in the questionnaire. Then, the questionnaires we re 

admini stered and gathered . Lastly, interview was conducted to supplement the questionnaire . 
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3.5 Methods of Data Analysis 

Based on the type of instruments employed and the nature of questions set, percentage and mean 

were selected for the analys is of the data. These were used to exp lain both the personal 

characteri stics of the respondents and the main data in the questionnaires. For convenience. a 

rating form was prepared with a fi ve point Likert sca le, namely strongly agree, agree, undecided. 

disagree, and strongly di sagree. Furthermore, items with mUltiple choice and open ended answers 

were included as part of the questionnaire . 

The va lues that have been given for each item we re tallied and frequency counts used to calculate 

the mean were changed into percentage to make the figures understandable and adequately 

anal yzed. 

Furthermore. responses for the interview and open ended questions were ana lyzed qualit ati ve lv to 

support the finding. 
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CHAPTER FOUR 

4. Presentation, Analysis, and Interpretation of the Data 

Thi s secti on of the study deal s with the presentation , analys is and interpretation o f the data 

gathered thro ugh questi onnaires and interviews. As indicated in the prev ious chapter. the data 

was obtained from 2nd and 3 ' d year evening students in the facult y of Educati on, instructors. 

coordinators and ass istant deans of the extension di vision. 

The chapter incl udes sections on general characteri stics of the respondents, their learning 

moti ves, academic class schedule, and the major problems that hinder the academic participat ion 

o f evening students at the facult y o f Educati on (AAU). 

4.1 General Charactel'istics of the Respondents 

The total numbers of respondents were one extension assistant dean, three evel1lng program 

coordinato rs, 23 instructors and 175 evening students. 

The items in the tabl e below were set with the assumption that the responses m ight have some 

sort of re lationship with the problem. Hence, the tables below include sex, age. marital sta tu s. 

working condition and service years of the student and instructor respondent s. 

31 



Table 1: Gcncr-allnformation about Student Respondents 

No Items No % 

I. Age 

• Below 20 years - -

• 20-25 years 52 29.7 

• 26-30 years 73 41.7 

• Above 30 yea rs 50 28.6 

Total 175 100 
2. Sex 

- Male 85 48.6 

- Female 90 5 1.4 

Total 175 100 
3. Marital Status 

- Marri ed 54 30.85 

- Single 11 6 66.30 

- Others, speci fy 5 2.85 

T otal 175 100 
4 . Occupational Status 

- Government employee 79 45.1 4 

- NGO employee 54 30.86 

- Employed in private business orga ni zati on 35 20.0 

- Has no job (unemployed) 7 4.0 

T otal 175 100 
5. Service year 

• Below two years 32 18.3 

• 2-5 years 7 1 40.6 

• 6-9 years 37 2 1.1 

• 10-13 years 10 5.7 

• Above 13 years 25 14.3 

Tota l 175 100 

From the table above (Table I), the fo llowing can be noted 73(4 1.7%) of the student respondent s 

are in their middle adulthood that is between 26 and 30 years while 52(29.7%) are yo un g adults 

between 20 to 25 years of age. The rest 50(28.6%) are above 30years. Regarding sex of the 

respondents, femal e students (90: 5 1.4%) are the majority while the remaining 85 (48 .6%) are 

ma les. Concerning their marital status, 54(30.85%) of the respondents are married, I 16(66 .30%) 

are unmarried , and 5(2.85%) of them were either divorced, widowed or just engaged. 
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Interms of occupati onal status, government employees (79: 45. 14%) out numbers the non­

gO"ernmcnt orga ni zati on (NGO) employees (54:30.86%) . Sti ll a cons iderable number of the 

respondents (35: 20%) are employed in private business organi zation and quite a few number of 

respondents (7: 4%) are found unemployed. 

The service years of the respondents also vary. As can be seen in table I , 7 1 (40.6%) of the 

student respondents served from two to fi ve years, 37(2 I . I %) of the respondents served from six 

to nine years, 32(18 .3%) served below two yea rs whi le the rest 35(20%)of the respondent s have 

mo re than nine years of service in their respective organ iza ti ons. 

From the above discussion, we see that the majority of the even ing studen ts were adult s wi th 

man y years of work experience and their responses cou ld be relati vely dependable. Moreove r, 

most of the respondents were females; thi s indicates that the evening program provides 

opportunity to fema les. Furthermore, a considerable number of students reported that they wc re 

married; this shows the presence of fami ly responsibili ties among the evening students that mi gh t 

interfere with their academic acti vities. 
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Table 2: General Information about Instructors 

No I tellls No % 

I. Age 

• 30-35 years 10 43.5 

36-40 years 
, 

13.1 • ~ 

• 41-45 years 5 21.7 

• Above 45 years 5 21.7 

Total 23 100 

2. Sex 

- Male 2 1 91.3 

- Female 2 8.7 

Total 23 100 
, 

Marital Status ~. 

- Marri ed 19 82.6 

- Single 4 17 .4 

Total 23 100 
4. Qualification 

- PhD 2 8.7 

- M.A/M.SC 18 78 .3 

- B.A/B. SC 
, 

13.0 ~ 

Total 23 100 
5. Working Condition 

• Full-time 22 95.7 

• Part-time I 4.3 

Total 23 100 
6. Service year in the evening program 

• 1-5 years 16 69.6 

• 6- 10 years 2 8.7 

• Above 10 years 5 2 1.7 

Tota l 23 100 

As observed in the table above (Table 2), 10(43.5%) of the instructors are young (between 30 to 

35 years of age). 3( 13.1 %) of them are between 36 to 40 years of age, 2 1. 7% are between 4 1 and 

45 years while the rest 5(2 1.7%) are above 45 years . Concern ing sex, 2 1(9 1.3%) of them are 

male whil e on ly 8.7% are female. Regarding the marita l status, majority of the instructors 

(82.6%) are marri ed whi le only 4( 17.4%) are unmarri ed. Qualification wise. the majo rity 

18(78 .3%) have M.AlM.SC degrees . Those who are PhD and B. AlB.SC holders account for onl y 

8.7% and 13% respectively. With the exception of one instructor, all other instructors (95.7%) are 

34 



full time employees in the eveni ng program. In terms of years of service in the evening program, 

a cons iderable number of instructors (2 1. 7%) served abo ve 10 years, the majo rity (696%) have 

between one to five years of service while 2(8.7%) have taught for six to ten years in the 

ex tension program. 

As a matter of fact, it seems ev ident that instructors in the fac ulty have rich ex perience in the 

evening program and well qualified in their subject areas (30.4% of them have more than fi ve 

yea rs of service and 87% of them are with M.A or PhD level). From the above data. it is also 

clear that female instructors (only 8.7% in the sample) are under represented in the area. This 

may be an issue for further investigation. 

4.2 The Reasons and Motives of Respondents to Pa.·ticipate in the Evening 

Program 

This section deals with respondents motiva tional fac tors as we ll as reasons for panicipming in 

the evening program. This is presented in the table (Table 3). 
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Ta ble 3: Reasons and Moti ves fo r' Participation of Respondents in the Evening Program 

No Items No % 
I. Reasons fo r preferring evening to regular (day) programs. 

Why do you learn in the evening? 

• Not gett ing chance to learn in the regular program 34 19.4 

• To work during the day 140 80.0 

• Afraid of the competition with the regular students I 0.6 

• Others, speci fy - -

Total 175 100 

2. Students motives behind attending the Rank ordcr by pC"ccntagc 
evelll ng program I 2 0 4 5 6 J 

• To get a job/better job 35.4 18 .3 22 .9 13. I 8.0 2.6 

• To get promot ion 11 .4 20.0 10.3 23 .4 32.0 2.9 

• To im pro \'e knowledge 28.0 22.3 30.9 15.4 3.4 -

• To pass the time 1.7 0.6 0.6 1.1 3.4 92.6 

• To obtain degrce/diploma 13.7 25 .7 23 .4 19.4 16.6 1.2 

• To get sati sfaction 7.4 14.3 12.6 27.4 37 .1 1.2 

0 Instructor ' s mot i\'es for teaching in the even ing class No o;() J . 

• For economic benefit s 20 87 

• To help those who are unable to learn in the regular program 

Due to the faculty pressure 
, 

13 • j 

• Others. specify 0 0 

- -
Total 23 100 

4. Opin ion of instructors about the cond ition of the teaching environmel1l I in the evening program 

Very interesting 
, 

13 • j 

• Interesting 16 69.6 

• Not interesting 2 8.7 

• Laborious and tiresome 2 8.7 

Total 23 100 

In item I of the table aboyc (Table 3), student responden ts were asked to give their reason for 

learning in the evening. Accordingly, quite the majority, that is 140(80%) of them responded that 

they learn in the eveni ng in order to work during the day time. About 19.4% of the students 

responded that they learn in the evening because they were unable to learn in the regular (day) 

program. Only one student respondent indicated that he/she joined the extension program due to 

the fear he/she has to compek with regular students. 
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Thus, most of the evelllng students in the co llege preferred attending the evelllng program, 

large ly because of their engagement in other jobs during day time. Stil l some lea rn in the evening 

due to inability to get chance in the regu lar (day) program. 

In itcm 2, students were asked to rank their motive for joining the even In g program. Hence. 

35 .4% indicated that they learn to get job Ibetter j ob. On the other hand , quite few ( 1. 7%) 

responded that they attend the program in order to pass the time. [t is also the intension of most of 

the respondents (25.7%) to get degree or diploma. A considerab le number (30.9%) of the 

respondents confirm that their learning motive is just to improve knowledge whil e some (27.4%) 

indicated that they learn to get sati sfacti on. Furthermore, (32%) of the respondent s have a moti ve 

of getting promoti on. 

In general, the major mot ives of the eveni ng learners in the fac ult y can be ranged in the following 

order. 

I. To get j ob or better job; 

2. To obtain degree or diploma; 

3. To improve knowledge; and 

4. To get satisfaction. 

Hence, the moti ves of the evening learners basica ll y d irected to economi c benefits . 

In items 3 and 4 the instructor respondents were al so as ked their majo r moti vat ional facIO I' and 

interest in teaching students in the evening program. In item 3. 20(87%) of the respondc nts 

responded that they are motivated to teach the ni ght sess ion in order to supplement their sa lary 

whil e few ( 13%) indicated that helping those who are unable to lea rn in the regu lar program is 

their mot ive. 

Thus, it seems reasonable to say that the majority of the instructors in the fac ulty are mot ivated to 

teach in the eveni ng in order to get additional income. [n item 4. 16(69.6%) and 3(13%) of the 

instructor respondents indicated that teaching in the evening is interesting, and very interes ting 

respecti ve ly. T hose who said teaching in the evening program is not interesting are on ly 2(8.7%). 

Still others (2(8.7%) responded that it is laborious and tiresome. 
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4.3 Opinions of Respondents about the Academic Class Schedulc of the 

Evcning Progra m. 

As noted in chapter two (re view of related literature), class schedu le has signi fi cant implicati on in 

the evening program. When schedules are not set considering the burden of the learners, it is 

difficult to expect them to benefit much from the program. In thi s part issues related to the 

sched ul e are presented and di scussed. 

Table 4: Academic Schedule of Evening program 

No Item No % 
Student's Opinion about the Academic Class Schedule 

I. To what extent is the evening Program convenient for you? 

• Highl y convenient 22 12.6 

• Convenient 78 44 .6 

• Less convenient 58 33.1 

• Not convenient 17 9. 7 

Total 175 100 
2. Instructors' opinion about the academic class schedule of the even ing 

program 

Is the extension academic schedule conveniently set for you? 

• Yes 18 78. 3 

• No 5 I 21.7 

Total 23 100% 

In the above table (Table 4), item I present s the conven ience of the evening class academi c 

program to student respondent s. Accordingly, 22( 12.6%) and 78(44.6%) of the respondents agree 

that it is "high ly conve nient" and "convenient" for them, respecti ve ly. On th e other hand. a 

considerable number 58(33 .1 %) of the respondents responded that it is less convenient and still 

some 17(9.7%) responded that the academ ic schedule is not convenient. From the data, it can be 

said that the schedule needs further adjustment in order to serve the majority of the participant. 

In item 2, 18(78.3%) of the instructor respondents indicated that the program is in fa vor of them, 

while only 5(21 .7%) responded that the program has affected there time in that it does not permit 

them to do other activities . 

In general , the academic class schedule favors both instructors and student respondents. because 

it is designed and set to be functional during the spare time of the maj ority. Moreover. it seems 
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ti mely to adjust the class schedu le of those disfavo red accordingly in order to avo id the 

complicat ion that may occur on their time managcment to accomp li sh other du ties and 

responsibiliti es. Thi s may help them to de their evening c lass duties in a relaxed manner and may 

minimize instructors' non-avail ab ility for classes. 

4.4 Major Problems that Hinder thc Class Participation of Evening 

Studcn ts 

It has been noted that evening lea rners came to class voluntaril y, probably to overcome some 

sense of inadequacy. In thi s respect, learning has to be appli cable to their work or other 

res ponsibiliti es to be of value to them. They usua lly focus on those lessons that are useful in the ir 

wo rk . However, there are various factors that affect the acti vc invo lvement o f evening learn ers. 

I-Ience, educati ona l institutions should identify these problems and find appropriate means to 

so lve them. To thi s effect, thi s section tri es to di scuss the major factors affecting the educati onal 

success of evening students at thc Fac ul ty of Ed uca tion (AAU). This part , therefore, is d i" ided 

into four sub-pa rts . The first dea ls with personal (student-related) facto rs and the second with 

occupational (j ob-rela ted) factors. Family-related problems are treated in part three IVhile the last 

part deal s with institution-related factors. 

Fu rthermore, the data obtained is summarized in a table and analyzed under the respective pa rts. 

4.4. 1 Studcnt-Rclatcd Factors: 

Here attempt is made to present the maj or personal academic probl ems o f the evening stud ents in 

the faculty. Accordin gly, the co ll ected data is summari zed and presented in the fo llowing table 

(tab le 5). Possi ble factors are li sted in the tabl e to get the views o f student and instructor 

respondents and they we re asked to show their leve l of agreement on a fi ve- point scal e namely. 

Strongly agree = 5. 

Disagree = 2, and 

Agree = 4. 

Strongly di sagree = I 

39 

Undec ided = 3. 



Table 5: Personal (Student- Related) Factors 

5 4 3 2 1 Total Mean 
No Items Respondents 

, No (Yo No % No %. No % No % No ~~) value 

I Engl ish Language Student 7 0 
_ 0 13.1 43 24.6 14 8.0 60 34.3 35 20.0 175 100 2.77 

difficulty Instructor 0 13.0 9 39.1 4 17A 7 30A 23 100 3.35 0 - -

2 Shortage of time to Student 77 44.0 69 39A 5 2.9 17 9.7 7 4.0 175 100 4.10 

study and do gro up In structor 7 30A 10 43.5 4 17A I 4.3 I 4.3 23 100 3.91 

assignment 

0 Lack of efforts in Student 18 10.3 44 25.1 16 9.1 64 36.6 33 18.9 175 100 2.71 0 

doing act ivities In structor 6 26.1 7 30A 3 13.0 7 30A - - 23 100 3.52 

4 Poor st udy ski lls Student 20 IIA 39 22.3 12 6.9 63 36.0 41 23.4 175 100 2.62 . 

5 Shortage of publ ic Student 77 44.0 50 28.6 21 12.0 19 10.9 8 4.6 175 100 3.97 

transport 

6 Economic Student 19 10.9 36 20.6 22 12.6 56 32.0 42 24.0 175 100 2.62 

problems to cover .. , 
'. , 

educational !" :"r; 

expenses 

7 Inability to aHend 
Instructor 7 30.4 10 43.5 2 8.7 0 13.0 I 4.3 23 100 3.83 0 

c lasses regular Iy 
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In Table 5, item I presents abo ut the extent of Engl ish language difficu lty of extension students 

to manage their academic activities. Accordi ngly, 34.3% and 20% of the student respondents 

rated "d isagree" and "strongly d isagree" respecti vely to accept " Engli sh language difficu lty" as a 

fac tor that hi nders evening students' class partici pa ti on. Similarl y, 30.4% o f the instructors also 

rated "di sagree" aga inst thi s varia ble. On the other hand , student respondents who "stro ngly 

agree" and "agree" to accept "English language di ffic ulty" as an imped ing factor acco unt for 

13. 1 % and 24.6% respecti vely. Aga in , 13% and 39. 1 % of the instructors indi cated their "strong 

agreement" and "agreement" respecti vely about the avai labi li ty of "Engli sh La nguage d iffic ul ty" 

among th e evening learners. The ca lculated mean values fo r students and instructors were 2.77 

and 3.35 respecti ve ly, showing disapproval of the idea of having Englis h language difficul tv as 

an important facto r that hinders the class parti cipat ion of eveni ng lea rners. Thus. " Englis h 

language diffi culty" doesn't standout as a barri er for ex tension student s to actil'ely rartic ipate in 

the evening program. 

In item 2, both the students and instructors were asked to give the ir responses about the time 

constra ints of evening learners to manage academic activities. 44% and 39.4% of the student 

respondents indicated thei r "strong agreement" and "agreement" respecti vely to accept that 

"sh0l1age o f time to stud y and do assignmel1l" could be regarded as a facto r tha t inOuences 

learn ing in the evening program. At the same time, 30.4% and 43.5% of the instructors also 

indicated that they "strongly agree" and "agree" respecti vely to accep t "shortage of time to stud ,' 

and do assignment'· as a facto r inhi biti ng the class parti cipati on of evening learners. On the other 

hand, 9.7% and 4% o f the student respondents rated "di sagree" and "s trongly d isagree" 

respecti vely to accept the aforementioned variable as a hinderi ng facto r. In a sim ilar manner. the 

same percentage (4 .3%) of the instructors equally rated "di sagree" or "strongly disagree" towards 

th e vari able. The ca lculated mea n va lues for students and instructors respective ly are 4. 10 and 

3.9 1 indi cating that both students and instructors agreed to accept "shortage of time to study and 

do ass ignment" as a prob lem for evening learners in pursuing educat ion. Therefore, t ime 

constrain t is fo und as one of the factors affect ing the class participati on of learners in the even ing 

program. From the data, it can be sa id that since the maj ority o f the evening students are 

employees and some married, the effect of fu ll day work, famil y responsibil it ies and other soc ial 

commitments has lim ited the time to be used for their academ ic acti vi ti es. 

Concernin g ite m 3, 10.3% and 25 .1 % of the st udent respondents show their "strong agreement" 

and "agreement" respective ly towa rds the po int that "students lack efforts in perform ing 
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academic acti viti es". The instructor respondents who "strongly agree" and "agree" with the above 

po in t account for 26. 1 % and 30 .4% res pecti ve ly. On the other hand . more than half of the student 

respondents (55.5%) and 30.4% of the instructors disagreed to accept the point Ihal "eve ni ng 

students lack effort in doi ng acti viti es". Moreove r, the ca lcul ated mean va lue of students (2.7 1) 

indicates that the rate of student respondents on average fa ll in to the undec ided catego ry. This 

means that many of the students were not in a position to accept or reject the variable " lack of 

efforts in doing act ivi ti es" as a hindering factor for lea rners to participate in their learn ing. But 

the mean value of instructors (3.52) on the other hand , ind icates that most of them accept the 

preva lence of the aforementioned problem . Thus, the pos ition of the instructors is qu ite different 

from that of the student 's regarding student ' s effort in do ing academic acti vities. 

In item 4, student respondents were asked to show their leve l of agreement against their poor 

study skill s. As a result. 63(36.0%) of the respondents rateci "di sagree." 4 1 (23 .4%) "Strongl, 

di sagree" and 12(6.9%) were unab le to decide, the remaining 39(22 .3%) and 20( 11 .4%) of the 

students rated the item as "agree" and "strongl y agree" respective ly. From thi s and the 

co rresponding mean va lue (2 .62) in the table, one can note that the rat ing of the majority of the 

respondents fa ll s in the d isagree level. There fore, the evening learners have proved to have good 

study skill s in their academic endeavors . 

In rcsponse to item 5 (shortage of publi c transport) ; 77(44%) and 50(28.6%) of the student 

responci ents rated "strongly agree" and "agree" respectivel y to accept the variable "shortage of 

pub lic transport" as a factor infl uencing the class parti cipation of evening learners . Contrary to 

thi s, 19( 10.9%) and 8(4 .6%) of the student s indicated their "di sagreement" and "strong 

di sagreement" with the above statement respectively. The remai ning 2 1 ( 12%) rated "undec ided" . 

Thi s and the calcu lated mean va lue (3.97) indicate that public transport is reported as insuffi cient. 

This im pli es that the problem is serious. In thi s regard , much has to be done by the government 

and pri va te bus iness organi zations to minimize the prob lem. 

In item 6, the student respondents were asked to rate aga inst those levels of agreements about 

their economic problems to cover educational ex penses . Accord ingly, 56(32 .0%) and 42(24 .0%) 

indicated the ir "disagreement" and "strong di sagreement". The remaining, 36(20.6%) rated 

"agree", 19(1 0.9%) rated "strongly agree" , whil e 22(1 2.6%) were unab le to decide. Therefore, 

from the above di scussion and the corresponding mean va lue (2.62), the preva lence of economic 

problems to cover educational expenses is found to be marg inal. Hence, is not regarded as a 

limiting fac tor for ex tension students to pursue the ir study. 
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For the purpose of checking the inabi li ty of students to attend classes regu larl y, instructors were 

asked to rate their leve l o f agreement in item 7. Accordingly. (43.5%) and (30.4%) of the 

instructors rated the item as "agree" and "strongly agree" respectively. On the contrary, 3(13.0%) 

of the respondents were in "di sagreement" and one (4.3%) indicated hi s/her "st rong 

d isagreement". The remaining 2(8.7%) rated "undecided". The mean value is also ca lculated as 

3.83 which is an indication of the agreement of the majority respondents. Thus. failure to attend 

classes regularly is found to be one of the personal problems that hinder the class participat ion of 

evening students. This may occur when there is work overload in the organizations and scarcity 

of publi c transport as mentioned earli er. 

In general, shortage of time to study and do assignment, scarcity of public transport and fai lure to 

attend classes regu larl y ha ve been found as personal problems that adversely affect the academic 

success of evening students in the faculty of Education. 

4.4.2 Job-Relatcd (Occupational) Facto/'s 

As there are factors attracting learners to evening classes, there are also factors that hinder 

evening learners from attending classes. Most of the students in the extension program are 

employees and they may not be able to attend classes regularl y for reasons that might be related 

to their joh. A close consideration of these factors may help evening learners to be successful in 

their academ ic career. Accordingly, thi s section presents the views of student respondents about 

the "work or job- related problems" wh ich inhibit their academic success in the evening classes. 

In tab le 6 below, different items regarding occupational problems are li sted and to reac t to these 

problems students have been asked to check their level of agreement using the follo wing fi ve 

ratings: 

5=strongly agree, 

2=di sagree and 

4=agree, 

I =strongly disagree. 
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Table 6: Occupational Uob-related) problems of evening learners 

No Items 5 4 3 2 I Total Mea n 

I 

2 

3 

No 'Yo No % No % No % No % No % 
value 

Hi gher respons ibil ities in 

the organizat ion which 

" 257 76 '" 20 '" " 1" 9 " 175 '00 

cou Id not give chance for 

part-time studies 

Organizationa l duties not 

compati ble with c lass 
, 

sched ule, such as 
" :!N 0 <,' JH :0 1 1 ·1 " I~ 1 " " 175 ' 00 

overtime work, fi eld 

trips, shift work during 

ni ght , etc---

Impos itions made by 

imm ediate bosses which 

emanated from givin g 

" !n " '" " " " 19 ~ 

" 

S<, 17 .~ '00 

wo rk load du rin g 

regi strati on and exa m 

weeks. 

In the table above Cr able 6), item I presents the effect of having higher responsibi li ti es in an 

organi zation on part-time studies. [n response to the item , 76(43.4%) of the st udent respondents 

agreed that ha ving hi gher responsibi liti es in an organi zation has affected their academi c 

participation in the evening class. At the same time, 45(25.7%) respondents a lso strongly agreed 

with the case whi le 25( 14.3%) and 9(5.1 %) were against it. That is, they have either di sagreed or 

strongly disagreed with the presence of the problem. 

Fut1her more, the mean value 3.70 of item I in the tab le li es within the range 3.5-4 .49. Thi s 

veri fi es that the majority of the student respondents agreed that "higher responsibiliti es in an 

organ ization has an e ffect on student's sllccess in pursll ing the ir st ud ies in the evening program." 

Th is appears poss ible from the fact that employees with hi gher responsibi li ties are ex pected to be 

in vo lved in many organizational duties and commitments, and thus, have no time to look for the 
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necessa ry preparation towards their part-time stud ies. Hence, thi s is found as one among the 

several problems that inhibit employed student s from being success ful in thei r educational ca ree r. 

In item 2, most of the respondents 61 (34.9%) have agreed that organizational duties that are not 

compatible with class schedule have a negative impact on the academic participation of employed 

students in the extension di vision. 

Thi s was also strongl y supp0l1ed by 49(28.0%) of the respondents whi le 45(25.7%) stood aga inst 

the issue. But the mean val ue in item 2(3.58) is in the range 3.5-4.49 and con firms that 

organ izational duties interfere with class schedules and therefore affects students to partic ipate in 

the even ing class regularly. On top of thi s, o rgani zational duties such as over time work , fi e ld 

tr ips, and shift works during ni ght seem to contribute to th e problem and as such can effect and 

may even lead student s to di scontinue th ei r education. 

In item 3, 64(36.6%) of the respondents agreed and 45(25 .7%) we re strongly agreed to the issue 

that " immediate bosses in an organ ization make their employees busy by giv ing more work than 

ever during exams and registration weeks." However, 17(9.7%) were found unable to decide on 

thi s issue, while 34( 19.4%) and 15(8.6%) of the respondents stood in contrary to the issue raised 

above. According to the mean va lue (3.5 1) of item 3, "work loads g iven by immediate bosses 

during exams and registration weeks have adverse ly affected student's class participation in the 

evening" was the consensus reached by the majority of the respondents. 

In general , higher respons ibilities in the organi zation , organ izational duties not compati ble with 

class schedu le, and the im position made by official s in organizations are found to be 

o rganizational factors that hinder the class pa rti cipation of learners in the extension program . 

4.4.3 Fam ily-Related Factors 

This secti on is concerned with the impact of family support and home envi ronment on student's 

academic activities. In line with thi s, the items in tabl e 7 were set to obtain information about the 

prevalence of fa mil y related problems amo ng the evening learners . 
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Table 7: Family-Related Factors 

No Items No 4yo 

I The cxtent of yo ur famil y monthly income to cove r fami ly ex penses and school fees 

• Hi ghly sufficient 10 5.7 

• Su ffici ent 67 38.3 

• Not at all sufficient 98 56.0 

2 The suppor1 of your spouse and famil y in pursuing your study 

• Hi gh Iy su ffici ent 49 28.0 

• Suffic icnt 68 38.9 

• Not suffic ient 58 I 33.1 

3 The convenience of yollr home environment to study and do ass ignment 

• very good 29 16.6 

• Good 34 19.4 

• Satisfactory 17 9.7 

• Not suitab le 95 5n 

Item I in the above table presents the extent of students' famil y monthl y income to cover 

ex penses. Accordingl y; 98(56%) of the student respondents checked that they have insuffi cient 

fa mil y monthl y income to cover expenses, where as the rema ining 10(5 .7%) and 67(38 .3 %) 

indicated that the ir fami Iy income is "hi ghl y suffi cient" and "sufficient" to cover schoo l as we ll 

as famil y ex penses, respectively. 

Therefore, one can clea rl y understand that the family monthly income of most of the respondents 

is not sufficient to cover all their expenses. This might be more preva lent in a family where there 

are more dependent s. T hus, insuffi cient famil y monthl y income came ou t as one of the factors 

that affects the class participation of evening students in the faculty . 

In item 2, most of the respondents (68:38.9%) have sunicient support from their spouse or family 

to continue their education. Yet, a considerable number (58: 33. 1 %) were not backed either by 

their family or spouse. Still some 49(28%) of the student respondents indicated that the suppOt1 

of spouse and famil y in pursuing their study was highl y suffi cient. Thi s indicates that 66.9% of 

the respondents were high ly or suffici entl y supported by the ir spouse or fam ily to continue 

educati on durin g their spare-time. 
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In item 3, students were asked to rate the su itabili ty of their home environment to stud y and do 

assignments. As shown in th e abo ve table (Table 7), 95(54.3%) of the students noted that home 

envi ronment is not suitab le while others 29( 16.6%), 34 ( 19.4%) and 17(9.7%) indicated that it is 

very good, good, and satisfactory, respectively. 

From the data it may be sa id that the home environment of the respondents is not suitable to 

study and do ass ignments. Finall y, one may conclude that, even though there is a satisfactory 

fam ily support to pursue stud ies, it m ight not be a rea lity for students to be academ ica ll y 

successful with insuffic ient family income to covcr expenses and unsuitab le home environment 

to study. 

4.4.4 Institution - Related Factors 

In this sect ion , attempt is made to d iscuss the major instituti onal problems of the evening 

learners. In li ne with this, informati on was gathered fro m the even ing learners and instructors 

through questionnaires. The co ll ected data is then summarized and presented in Tab le 8 (below). 

Consequently, poss ible inst itutional factors were li sted in the table wi th the ai m of obtaining 

informati on from the respondents about the prevalence of those factors amo ng the even ing 

learners. Furthermore, respo ndents were asked to show their leve l of agreement using the 

fo llowing fi ve - point likert scale. 

5 = stro ngly agree, 4 :::: agree, 3 = undecided, 

2 = Disagree and I = stro ngl y di sagree. 
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Table 8 Institution - Related Factors 

5 4 3 2 1 Total Mean 

No Items Respondents No (X, No (Yo No 'X, No (Yo No 'Yo No %) value 

I Lack of appropr iate Student 77 44 .0 61 34.9 10 5.7 14 8.0 13 7.4 175 100 4. 00 
, 

guidance & Instructor 4 17.4 12 52.2 " 13.0 2 8.7 2 8.7 23 100 3.6 1 J 

counseling 

2 Lack of specia l Student 9 5.1 7 4.0 " 1.7 64 36.6 92 52. 175 100 1.73 J 

support from the Instructor 6 26.1 2 8.7 9 39.1 5 217 I 6 23 100 3 .. 30 

management 4 .. 3 

" Lack of smooth inter- Student 9 5.1 10 5.7 16 9.1 67 38.3 73 41. 175 100 1 .. 94 J 

personal relationship Instructor 4 17.4 4 17.4 7 30.4 7 30.4 I 7 23 100 3.13 

4.3 

4 Shortage of se rvice Student 84 48.0 61 34 .9 22 12.6 3 17 5 2.9 175 100 4.23 

giving personnel in Instructor 5 21.8 10 43.5 3 13.0 4 17.4 I 4.3 23 100 3.6 1 

the evening 

5 Fail ure of instructors Student 101 57 .7 47 26.9 8 4 .6 14 8.0 5 2.9 175 100 4. 29 

to start class on time 
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[n item I, student and instructor respondents were asked to rate against the variable " lack of 

proper guidance and counse ling" . Acco rdingly. the result in the tab le ind icates that ou t of 175 

student respondents, the majority (44.0%) and 34.9% ha ve indicated the ir "strong agreement" and 

"agreement" respecti ve ly. The remaining 14(8.0%) rated the item as "d isagree" , 13(7.4%) rat ed 

"strong ly di sagree" while 10(5.7%) rated "undecided". Further more, the ca lcu lated mean val ue 

appear to be 4.00. Concerning instructor respondents, out of 23, most of them 12(52.2%) rated 

agree. Aga in, the other 4( 17.4%) showed their strong agreement. Three ( 13,0%) of the total 

respondents rated "undecided" while the remaining 4(17.4%) have equal ly rated '"agree" and 

"strongly di sagree". The mean resul t is 3.61, 

From the above, it can be said that both the student and instructor respondents have agreed Ihat 

the guidance and counseling service given does not properl y add ress the needs and Interests 01 

the evening learners. 

Moreover, from the interview conducted with the ex tension coordinators. it was learned th at 

some guidance and orientations were given but are insuffic ient. [t is also indicated (by one of the 

interv iewees) that "most of the extension students had no forma l orientation about the rul es and 

regu lations of the un iversity," T hi s clearl y shows the absence of suffi c ient gu idance and proper 

information in the ex tension division, Hence, lack of sufficient guidance and counseli ng is found 

to be a problem for the extension students towards achieving success in their stud ies, 

In item 2, among the student respondents, 92(52.6%) have strongly disagreed with the statemelll 

that "even ing students lack special support from the management. " Only 9(5.1 %) strongly agreed 

with the statement. On the other hand, 64(36.6%) students contradicted while 7(4.0%) agreed 

with the statement. Only 3( 1.7%) were unable to decide. The calcu lated mean value (1.73) 

indicates that the majority of the student responden ts were in contradiction wit h the statement 

that reads " there is lack of special support from the management. " Thi s means that students get 

special support from the manage ment as seen from the above discuss ion, Regarding the inst ructor 

respondents, 6(26, I) were in a strong agreement with the statement that " there is lac:< of spec ial 

support from the management. " Sti II 2(8,7%) of the respondents were in favor of the statement. 

When 5(2 1. 7%) contrad icted the statement, 9(39.1 %) were unable to decide. The mean value 

resu lt (3 .30) also indicates that the majority of the instructors fail ed to show their level of 

agreement or disagreement about the absence of support given by the management. 
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In general , the statement In item 2 "lack of special support from the management" does not 

standout as a probl em. 

Concerning item 3 (lack of interpersonal relationsh ip); 73(41.7%) and 67(38.3%) of the student 

respondents have rated "strongly disagree" and "disagree" respectively against the statement 

" lack of smooth interpersonal relationship". On the other hand , 9(5.1%) and 10(5.7%) of the 

students rated "strongly agree" and "agree" respect ively against the aforementioned statement, 

while the remaining 16(9.1%) were unable to decide. Besides, the mean va lue (1.94) indicates 

that majority of the student respondents stood in contrad iction with the statement that " there is 

lack of smooth interpersona l relationship." Thus, the view of students towards smooth 

interpersonal re lationsh ip with other facu lty members proved to be positi ve. 

As to instructor respondents, 17.4% have equally rated "agree" and "strongly agree" against "lack 

of smooth interpe rsonal relationship." Only 1(4.3%) strongly disagreed , while 7(30.4%) equal ly 

rated "disagree" and " undecided". The calcu lated mean va lue (3. I 3) reveals the position of the 

majority of the instructors against the statement. Therefore, instructors were found reserved to 

rate the statement on the absence of smooth interpersonal relationsh ip in the faculty. 

In item 4, respondents were asked to rate the variable which says "shortage of service glVlI1g 

personnel in the evening program". Accordingly, 84(48.0%) and 61 (34.9%) of the student 

respondents rated "s trongl y agree" and "agree "respecti ve ly. Only 3( I .7%) and 5(2.9%) student 

respondents disagreed and strongl y disagreed with the item respectively. The rest 22( 12 .6%) 

were unable to rate the statement. Yet, the mean va lue is ca lculated as 4.23 indicating that 

majority of the student respondents agreed on the availability of shortage of service gi ving 

personnel in the evening. This may become a serious problem during registration as commented 

by students to the open-ended item of the questionnaire (See Appendix-A). The same item was 

also rated by 10(43 .5%) and 5(21.8%) of the instructors "agree" and "strongly agree" 

respectively. Only I instructor (4.3%) strongly disagreed with the itelll. while 4( 17.4%) rated 

"disagree". The rest 3( 13.0%) were unable to decide. The mean value for instructor respondents 

is 3.6 I. From the above data it lllay be said that the majority of the instructor respondents agreed 

with the views of student respondents. Thus, shortage of service giving personnel is found as a 

problem for the extension students to pursue their learning. 

In item 5, student respondents were asked to indicate their level of agreement about the " failure 

of most instructors to start classes on time". Thus, 101 (57.7%) of the students rated "strongl y 
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agree", 47(26.9%) rated "agree", and 14(8.0%) rated "disagree". Only 5(2.9%) rated "strongly 

disagree" and the rest 8(4.6%) were reserved to rate. The ca lculated mean resu lt (4.29) indicates 

that the maj ority of student respondents agreed with the statement. 

Therefore, it may he concluded that instructors fail to stmi classes regularly . Thi s is usuall y 

reflected at the beginning of each semester as seriously commented by students in the open-ended 

item of the questionnaire (See Appendix-A). Moreover, the Extens ion Assistant Dean during the 

interview commented that " the even ing program is not we ll-supervised." Hence lack of close 

follow up of the program by the Extension Coordinato rs and Ass istant Deans seem to contribute 

its share largely to the problem. 

In genera l, lack of appropriate guidance and counseling, shortage of serv ice givi ng personnel and 

failure of instructors to start classes on time were found as institution related factors that are 

likely to influence the active invo lvement of students in th e evening program. In this rega rd. it 

req uires a collaborative effort of the faculty authoriti es and instructors to asses th e needs and 

interests of the evening learners and plan strategically to al leviate the problems. 
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CHAPTER FIVE 

5. Summary, Conclusions and Recommendations 

5.1 Summary 

The purpose of thi s study was to exami ne the current prob lems of the evening lea rners at the 

Faculty o f Ed ucation (AAU). To thi s end, basic ques tions addressing areas of the moti ves and 

major factors affecting the academic success of the evening lea rners were set. 

The study was conducted in Addis Ababa Uni versity College of Educati on. The subjects o f the 

study were 175 second and third year evening students o f the faculty, 23 instructors, 3 

Coordinators and I Ass istant Dean of the Ex tension Division. To se lect the sample populati on. 

random and purposive sampling techniques were used . Data was gathered from the respondents 

through questionnaires and structured interviews. Finally, the data was analyzed using statist ica l 

tool s such as percentage and mea n. In line with the bas ic ques ti ons. the resu lts of the analyzed 

data have indicated the followi ng major fi nd ings. 

I. The evening students in the fac ulty were found to have the following characteri sti cs: 

1. 1 About three qUaIt ers of the students were over 20 years of age, and so, were ad ul ts. 

1.2 More than half of the evening students were females. Thus, were well represented in 

the program. 

1.3 About one third of the learners were married 

1.4 More than three quarters of the evening learners were employed and served fo r two 

years and above. 

2. Most of the even ing students were in terested to learn in the even ing program because they 

work during the day time. And th ei r motives fo r learn ing we re basica ll y centered on 

economic interests and soc ial status deve lopment. In a descending order of im po rt ance. the 

major moti ves were: 

I. to get job or better jobs 

2. to obta in degree or diploma 

3. to improve knowledge; and 

4. to get sat isfaction. 
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3. The evening class schedule was found to be convenient for the majority of evening learners 

and instructors. 

4. Factors that hinder the class participation of evening students were fo und to be of va rious 

nature. Some were personal, while others were occupationa l, fam ily-related, and inst itutional 

as bri efl y noted here under. 

4.1 Shortage of time to study and do group ass ignments, scarcity of pu bl ic transport. and 

fail ure to attend classes regularly were fo und as the major personal problems, among 

others. 

4.2 The occupational factors such as hav ing higher responsibil ities in their organi zations. 

organizational duties not compatible with the evening class schedule and the 

imposition made by bosses (for example, giving work loads during registration and 

exams) are found as problems faced by evening lea rners. 

4.3 Although evening students have sufficient support from the ir fa mily to pursue the ir 

education, the inability of famil y monthly income to cover expenses; and unsui tab le 

home environment to study and do assignments were identified as famil y related 

problems that affect student' s class partici pation in the evening program. 

4.4 It was found that lack of appropriate guidance and counseling; shortage of se rvice 

giving personnel to make a close fo llow-up and fac ili tate the evening program. and 

failure of instructors to start classes on time dissatisfied extension students with the 

existing adm inistrative condition and thus, was identified as a majo r institutiona l 

fac tor. 

5.2 Conclusions 

On the basis of the maj or fi ndings di scussecl above, the fo llowing conclusions are drawn: 

I. The general characteri stics of the respondents showed that almost al l of the ex tension 

students were adults with many yea rs of experi ence. Moreover, the ex tension program 

equally serves both males and females in thei r attempt to continue education. In addi tion. 

the learners are those with the basic motive of getting a job or a better job, obtaining a 

degree or a diploma, improvi ng knowledge and getting sati sfact ion are reasons for 

participating in the evening program. 
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2. The academic class schedule set for both the evening students and instructors IS 

convenient in that the c lass time does not overlap " 'ith the time required to accompli sh 

other duties. Thus, it helps parti cipants to manage academic duti es prope rl y. 

3. Evening learners, as ad ults requ ire their learning to be more meaningfu l for their 

immediate needs. They also came to class with experiences. However, in the cou rse of 

their studies they are encountered with problems. These problems vary in their nature and 

could be gro uped as personal, occupati onal, fami ly related and institutiona l. 

As learned from the open-ended items responses, the various facto rs have negati vely impacted on 

the follow up o f students learning and created a sense of fear and instabili ty on conside rable 

number of the evening students to continue their educat ion. 

In general, the evening student 's problem: has impeded students' acti ve in volvement in Iheir 

learning, become a cause for some of them to di scontinue thei r educat ion , and hampered the 

teachi ng lea rn ing process from different perspect ives. 

5.3 Recommendations 

Based on the findings and the conc lusions the fo llowing recommendations are forwarded . 

I . The study revea led that for the majority of the students and instructors, the evening class 

schedule is convenient to participate in the program. Th is has to be cont inued. however 

needs some im provement. This is one way of attracting students and instructors to bc 

in vo lved in the learnin g process of the evening program . 

2. The results of the study a lso identifi ed lack of appropriate guidance and counse ling. 

shortage of service giving personnel and fa ilure of instructo rs to start classes on timc as 

an institution related factor. Moreover, from the interv iew held with the Ass istant Dean it 

was understood that the evening program was not properly supervised. In thi s regard , it is 

recommended that the ex tension ad mini strative body should: 

2. 1 Assign qualified personnel p3lticularl y responsible to give in-depth guidance and 

counse ling services and ass ist students by g iving advise on how to study and be 

successful in their academic career. 

2.2 Look for more trained personnel than before for the smooth runn ing o f the teaching­

learning process in the evening program. This cou ld be made poss ible by hiring 

qualifi ed coordinators on fu ll -time basis so that the evening program will be wel l 

54 

• 



planed, directed, organi zed and closely moni tored. This , in effect may help to reduce 

delay in starting class. indicate areas that need acti on for im provement and make the 

evening program respons ive to problems of the lea rners. 

3. From thi s study it was learned that employed students suffer frolll problems related 10 

their job such as: hi gher responsibiliti es in their respecti ve organ ization, over time work 

and impositions made by bosses. To all evia te such problems, the uni versit y and the 

concerned organi zations need to collaborate and reach at a common understanding so that 

ex tension students would pursue their education. This may be done by exchanging 

information about the overall nature of the program. On top of thi s. concerned 

organi zations should encourage employee students to lea rn competently by reducing w'l rk 

loads and maintaini ng smooth relationsh ip among wo rk ers and their bosses in order to 

bene fit from greater work performance of their employees. 

4. One of the findings o f the study relates to the prob lem of publi c transport (affect ing 

ex tension students). In thi s regard, it would be of great he lp iL pri vate and public 

transport agencies cooperate in providing transportati on espec iall y at the beginning and 

end of the night sess ions. This helps students to start classes on time and also get back 

home on time . 
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Appendix - A 

Ad dis Ababa U nive r s ity 

School of Graduate Studies 

Department of C urriculum and Teachel's Pro fessional 

Development Studies 

Questionnaire to be filed by evening Students 

The purpose of thi s questionnaire is to obtai n information and examine the major fac tors 

affecting the educa tional success of the evening learners (Students) at the facu lt y of Education 

(AAU) and give feed,back. suggestions and recommendations that could be helpful to decision 

makers in the Ex tension Division Office of the AAU for improving the educational practices of 

the evening program. It is prepared to be fill ed onl y by 2nd and 3'" yea r students. I am confident 

that, your experi ence, feel ings, and suggestions wi ll be helpful for the study. I app reciate your 

effort and cooperation for offeri ng honest and frank response. 

Thank YOII! 

Part I: Genel'al Charactel'isties and Background of Respondents 

Instruction : ' Please react to the fo llowing questions ancl fill in the space provided your 

appropriate response. Or make an ' x' sign agai nst the alternatives that you think is 

approp ri ate and corresponds to what you fi ll about the malleI' uncl er discussion. 

I. Facul ty ______ _ 

2. . Department ____ _ 

3. Number of studen ts in yo ur class 

4.Sex 

5. Age. 

A. Below 50 __ _ C. 60-70 __ _ 

B.50-60 __ _ 070-80 __ _ E. above 80 

A) Male __ _ B) Female _ ___ _ 

A. below 20 years __ _ B. 20,25 years __ _ 

C. 26-30 years __ _ D. above 30 years _ __ _ 



6. Marita l status 

A. marri ed 

C. Divorce 

7. Occupat ional status 

B. Single __ _ 

D. Others, spec ify __ _ 

A. Government employee ____ _ 

B. private business o rga ni zation employee ____ _ 

C. No n-Government organi zati on (NGO) employee ____ _ 

D. Has no job __ E. other specify ___________ _ 

8. Your service year as an employee 

A. Below two yea rs ___ _ B. 2-5 yea rs ____ _ 

C. 6-9 years _____ _ D. 10- 13 yea rs __ _ 

E. Above 13 yea rs ___ _ 

Part II: Students Motivational factors and Reasons for Leat-ning In the 

Evening 

Instruction : - G ive short and brief answers for items that requ ire exp lana tion or put an "x" sign 

agai nst items that require selecti on in the space prov ided 

I . Wha t moti vates you to learn in the evening? Rank the fo llowi ng factors Accordin g to 

their leve l o f priority by putting the most motivati ng fa ctor fir st and th e least moti vat ing 

fac tor last using numbers 1-6. 

A. To get a j ob Ibetter job ___ _ 

B. To get promotion _____ __ ~ 

C. To improve knowledge or ski " ____ _ 

D. To pass the time __________ ~ 

E. To obtain degree or diploma ____ _ 

F. To get satisfaction ________ _ 

Others, specify __________ _ 
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2. Why do you learn in the evening program? 

A. I couldn't get the chance to learn in day program ______ _ 

B. To work during the day _ _ ____________ _ 

C. Being afra id of the competitions that exist with regular students ______ _ 

If other; specify ___ ______ _ 

3. To what ex tent is the even ing program convenient for you In terms of attaining yo ur 

lea rning needs and objecti ves? 

A. More convenient ; ____ __ _ 

B. Convenient; ________ _ 

C. less conve nient ; ______ _ 

D. Not convenient ________ _ 

4. Are you enro lled in the department you choose and applied fo r? 

A. yes ____ _ 

B. No ___ _ 

5. If the answer for question No.4 above IS "No" state your reason brieOy 

Part HI: Major Problems that Hinder the Participation of Evenin g Stud ents 

1. What are the s igni ficant prob lems that hinder your parti cipation in the evening program? 

Please indicate your agreement or disagreement by pUlling "x" sign in the co lumn provided 
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1.2 

" Possible factors tha t inhibit the participation of " .. 1: No Item OD " "' ''' lear·ners in th e evening program -< " 1: - '" eD :.. 

'" '-' ·u eD = eL 
CD eD '-' " o " -< "" .~ '- ~ 

" " 0 ci)o 2 ::> 
ci5 

1. 1. Student 1.1.1. Language d iffi culty (proficiency) pa rticul arl y 
related fo r courses prepared In Engli sh during the 
facto rs teaching lea rning process 

1.1.2. poor abi lity of study 
I. I.3 . Shortage of time to study and do group 

assignment. 
I . I A. Lack o f efforts in doing acti vities 
11 .5. in ava il ability of public transpo rt 
1.1.6. Economic problems to cove r educati onal 

expenses 
1.1.7. Failure to attend classes regul arly 

1. 1.8 What othe r personal factors do you think might affec t your academic pa rti cipation in the 

evening class? Please state them in the space given be low. (The answe r can be wri tten in 

Amhari c) ____________________ ______ ___ _ _ 

I .2 .1 Lack of appropri ate guidance and counseli ng or orientati ons 
about the dut ies and responsibi li t ies of eveni ng learners 

Insti tution towards their ed ucati onal acti viti es 
related 1.2.2 Lack of special support from the managemel1l and teac hers 
fac tors of the co ll ege when students are faced with acaclelll ic 

prob lems 

1.2.3 Schedu ling prob lems such as conducting registrati ons, tests 
and exams during working hours 

1.2A Lack of relevant reference material s(books) in the library 

1.2.5 Lack of teaching techno logies(colTlpute r rOO I11 , in te rn et 

access', e tc) 
1.2.6 Teacher absentee ism which, in due time leads to ru shing fas t 

to cover course contents 
1.2.7 Shol1age of service-gi ving personnel in the eveni ng 
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1.2.8 What other institutiona l factors do you think might contribute to the low academic status of 

evening students in your college? Please write them in the space provided. (The answer can 

be written in Amharic) _ _______________________ _ 

1.3 Job-Related Factors 

Instructions: please put "x" sign against the alternati ves that you think is appropriate to the 

fo llowing questi ons (1.3. 1-1 .3 .3) 

1.3. 1 Percentage of school fee covered by your employer (Organ izati on) 

__ A) 0% _ _ C) 25% - 50% 

B) 0 % - 25% 

_ _ E) 75% - 100% 

__ 0) 50% - 75% 

1.3.2 . To what ex tent does your organization schedu le interferc wi th your evening School tim e~ 

_ A) To a great extent C. no inte rference at al l 

__ B) To some ex tent 

1.3.3 How do you rate the cooperation rend ered by your employe r 

(orga ni zation) for yo ur education? 

__ A) Very hi gh B) High 

C) Average _ _ _ D) low ___ E) Very Lo w 

1.3.4 Which organ izati onal factors, among the following, could be labeled as factors inhibiting 

partic ipation in the eveni ng classes? Indicate your level of agreement or disagreement by 

putting "x " sign in the column provided 
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1.3.4. 1 Higher responsibili ties In the organi zation which could 
not give chance for part-time studies 

1. 3.4.2 Organi zat ional duti es not compati ble with class 
schedule, such as overt ime works, fie ld trips shift work 
during night etc. 

1.3.4.3 Imposition made by immediate boss that emanated 
from gi ving work load during registration and exam 
weeks 

1.3.4.4. What other Job-related factors do you think might contribute to the low participation of 

learners in the evening program? Please write them in the space given below. (The answer 

can be written in Amharic) 

1. ______________ _ 
2. _ _ ___________ _ _ 
, J. ______________________________________ _ 

1.4 Family- Related Problems 

1.4 .1 What is your responsibility (posit ion) in the family? 

___ A) Wife 

___ C) Dependant 

B) Husband 

__ D) Self - support 

I f others, specify ___________ _______ _ 

1.4.2 The ex tent of your fami ly monthly income to manage your famil y expense and cover your 

school fees as well. 

___ .A) highly suffi cient 

__ C) not at all sufficient 

___ .B) suffi cient 

1.4.3 The sup port of yours spouse and family in pursuing your study. 

_ _ A) highly sufficient 

___ C) Not sufficient 

V I 

B) Sufficient 



I.4A The convenience o f your home environment to study and do your ass ignments. 

__ A) Very good 

__ C) Sati sfactory 

__ B) Good 

~_D) Not suitable 

IA .5 What other family -related problems do yo u thin k might affect yo ur parti cipation III the 

evening classes? Please state them briefly in the space gi ven below. (The answer can be written 

in Amharic) 

1. _________ _ 

2 . ~ __________________ _ 
o 

) . ------------------------
4. ~~~ __ ~~~~~~ ___ 

5. ______________ ~ ____ __ 

1.4 .6 What so lutions do you recommend to improve the academ ic participati on of even ing 

students in the fac ulty of education? Please state them below. (The answer can be written 

in Amhari c) 

1. ------------------------
2. ~ ____________________ __ 
o 

) . --- - - -----------

Thank YOII Again ! 
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Appendix - B 

Addis Ababa Univers ity School of Graduate Stud ies 

Department of C urri culum and Teachers Professional 

Development Studies 

Questionnaire to be filled in by evening Instructors 

The purpose of thi s questi onna ire is to obtain informati on and examine the major factors 

affecting the educational success of the evening learners (students) at the faculty of Education 

(AAU) and give feed-back , suggestions and recolllmendations that could be helpfu l to dec ision 

makers in the Extension Division Office of the AAU for improving the educational practi ces of 

the eveni ng program . I am confident that, your experience, feelings, and suggestions wi li be 

helpful for the stud y. I apprec iate yo ur effo rt and cooperat ion for offering honest and franK 

response. 

Thal/k you! 

Dil'cction: Please write short answers for questi ons that need explanation and put "x" sIgn 

aga inst the alternati ves that you think is appropriate for items requiring selection. 

I. Gcncrallnformatioll 

1.1 Facu lty _ _ ___ __ _ 

1.2 DepartI11ent. _______ ~ 

1.3 Work ing condition _ _ __ _ 

A) Full -time instructor _ _ _ _ ____ _ 

B) Part-ti me instructor (o ut side AAU) _ _ _ _ 

If others, specify ___________ _ 

1.4 Sex 

A) Male B) Female __ _ 

I . 5 Age years 

1.6 Marital status 

____ A) Married 

_ _ _ C) d ivorce 

___ B) Single 

Others, specify ______ _ 

V ill 



1.7 Educational Qualification 

A) PhDIDr B) MA IM. Sc 

C) B.AlB. Sc.lB. Ed. 

If o thers, specify ___________ _ 

1.8 For how long have you taught in the evening program? ____________ _ 

2, Thc motivation and intcl'cst of instructors towards teaching in thc cvening 

2. 1 What moti vates you to teach in the extension program? 

A) Economic benefit 

__ B) to help ci ti zens who are unable to learn during the day program 

C) Due to the pressure the faculty has lain on me. 

I f other, speci fy _______ _ 

2.2 How do you rate your interest of teaching in the even ing as compared to yo ur regul ar 

program duties? 

__ A) Very interesting __ B) interesting 

__ C) not interesting __ D) laborious and tiresome 

3, Evaluations and views of instructor's about the Extension program and the 

problcms that hindcl' Participation of students in the evening classes, 

3. 1 [-low do yo u rate the cooperation and serv ices given by wo rkers in the eveni ng? 

I. Coordinators 

__ A) very high 

__ C) low 

ii. Secretari es -

___ B) sati sfacto ry 

__ OJ very low 

A) very high __ B) satisfactory ___ C) low OJ very low 

3.2 How do YO Ll eva luate the payment the extension divis ion charges on students? 

___ A) High B) Medium C) Low 

IX 



No 

3.3. I 

I 

3.3.2 

I , 

3.3 From your rich and long experi ence as a teacher, which of the fo llowing are be lieved to 

be factors hindering the academi c parti cipati on of students in the evening class? Please 

indi cate your leve l of agreement or di sagreements by putting "x" sign in the co lumn 

provided. 

" " " " 
... 

Items Poss ible factors that inhibit the participation of stu<i ents tD " 
or 

" ,f!} " " "::l " in the eve nin g class " 
... 

"::l ;... ... u or 
e. c. " " ;... 

= ...: .:!: ell 
0 = 0 ... :::> 

if! 
... 

if! 

Institution 3.3. 1.1 Lack of adequate guidance and co un se l ing service 
related o 0 1.2 Lack of adequate textbook and relevant reference .) .. J. 

factors material s. 
3.3. 1.3 Most even lug learners are no t treated well by th e 

extension di vision admini stration . 
3.3. 1.4 . Due to shortage o f service givin g persollnel III the 

extension di vision) students are forced to come durin g th e 

I day to pay fees and conduct reo istration 
3.3. 1.5 Absence of smooth cOl11lllunicat ion between teache rs 

and students to wards so lvin o, problems timely. 
3.3. 1.6. Teachers ill availabi li ty to give guida nce timely. 

I 
, 

I 
Student 3.3.2 .1. Inability of Engli sh language of th e students to i 

I 
I related und erstand , perform ass ignment and course work s. I --' 

factors 3.3.2.2. Shonage of lime to study and do ass ignm ent due to 
, 

work overload from the ir orua ni zat ion (emplq,yer) . I 
3.3.2.3 Lack of cffor! to do home 
works, group ass ign ments, etc. 
3.3.2.4. Fai lure to attend classes reo ular!x . 

x 



Instruction: - Please write short answers for questions that require ex planat ion and put "x" sign 

aga inst the al ternat ive that yo u think is appropriate. 

3.4 . Is the ex tens ion academic schedule conven ient ly set fo r you , wi th regard to other 

commitments and responsibilities? 

_____ yes ____ No 

3.5. If the answer to questi on No.3.4 above is "No ", what other options do yo u suggest to 

improve the sched ule? Write yo ur suggestion in the space provided below 

I. 
2. 
o 
J. 

3 .6. How do yo u manage to make up for those classes you missed? 

____ A) by arranging make- up classes 

____ B) by giv ing read ing assign ments to s tudents. to be re3d by thcir o\\·n. and 

check their reading by incorporating it as a quest ion in their examination 

____ C) Prepare notes and handout s and order students to read it by themselves. 

If other, specify ________________ _ 

3.7. Compared to regular students, ho w do you treat extens ion students when they are in need of 

yo ur help in their academic endeavor? 

___ A) The same as the regular students. 

____ B) With specia l consideration and respect (s ince they are di fferent In man y 

respec ts) 

____ C) Give no attention for student problems since my res ponsibility is onl ) 

teaching. 

If other, specify _ ________________ _ 

3. 8 Is there any difference in the preparatio n of cou rses and exams. deve lopment of course 

material s and dev ising of teaching strategies fo r ex tension students as compared with 

regular students in your course? 

_____ yes ____ No 
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3.9. If the answer to questi on No.3.8 .above is "yes", please spec ify yo ur reason In the space 

provided below. 

1. ______ _ 

2. ____ __ _ 

3. 10. How do you eva luate the academic capabili ty of evening students as compared with regul ar 

students? 

_ _ A) High ___ 8) medium __ C) low 

3. 11 . Would you please write briefly other factors that you thi nk might contribute to the low class 

participation of extension students in the facu lty? (Write your responses in the space 

prov ided below) 

1. ______ _ 

2. ______ _ 
, J. _ ______________ __ 

3.1 2. What solut ions do YO LI recommend to a ll ev iate the academi c problems that inh ibit the 

participation of learners in the evening classes? State them brie fl y in the space given below. 

1. _______ _ 

2. _ _____ _ 

, J . _ ______________ _ 

/ tllflnk you agaill! 
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Appendix - C 

Addis-Ababa University 

School of Graduate Studies 

Department of C urriculum and Teacher"s Professional Developmcnt Studies 

Interview I 

Interv iew questions [or Extens io n Division Adm ini strators and Coordinato rs 0 1" the 

college. 

I. How is the evening program managed in the college? 

• What is the structure of the extension divi sion? 

• What ki nd of services are rendered to even ing students? 

• Is guidance and counseling orientation given? To what ex tent? 

• Are students and teachers academic complaints treated properly? 

• Are libraries, laboratory serv ices, text books, and in ternet serv ices adeq uate ly 

ava ilable? 

• Is til e evening prog ram well supervised? 

• Is students academic proble ms properly reso lved? 

• What is the attempt made so far to improve the teaching learning problem s ill tile 

evening? 

2. How much do evening s tudents pay for school fee? 

• For regi stration 

• For courses per cred it hour 

3. [s there good and smooth communication be tween stude nts, teachers and . 

admini strators of the evening program regarding academic iss ues? 

4. According to yo ur position in the office, do you believe that you have used you r 

... respons ibi lity to the max imum in alleviating the academic problems o f evening SlUcicnts 

in the co ll ege? Ifnot what are the reasons? 

5. Finali ty, what factors that you think might have influenced the full participati on of 

students in the evening program? And what "so lutions do yo u recommend to all ev iate 

these problems? 

Thanl, yo u VC r"y much for your kind coopcration. 
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Edprn '" F English 

94 crHry 10 97 EIlIT)' 

9; .. 47 38 98 Enlry 

96 .. 43 42 99 En.')' 

97 .. 34 41 

98 .. 110 66 

99 .. 70 ;4 

Total 314 21 4 

Appendix - D 

Addis Ababa University 

The Continuing and Distance Education Office Students' Population by Department 

~ 1 F I'sych olo:;!)' ," F Chcmist!' Y i\'I F j\1:! Ihs ~ 1 F Ph ys ics '" F Biology M F 

44 S 97 Enlry 2X 40 97 Enlry 4X 10 97 34 7 lJ9 Em!)' 42 4 99 Entry 6; 17 

E1111)' 

95 40 98 Entry 38 58 98 Entry 40 14 98 70 18 

Enlry 

57 12 99 Enll)' ;0 67 99 Entry 23 I; 99 91 10 

Entry 

196 80 11 6 16:' III 39 195 45 42 4 66 17 

XIV 

h\l s i nc~s 

97 [nln 173 

98 Entrv 304 

477 
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