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ABSTRACT 

This stud)' aillls to assess the apprGlsal 0/ the implemel7lation 0/ che new TVET 
curriculum ji-om trainers ' perspective. This study has briefly analyzed and systematized 
relevant in/ormation in the review a/related literature. A descriptive survey research method 
was employed to conduct this study. Three government TVET colleges and two departments 

ji-OI11 each college were purposively selected ji-om Addis Ababa city administration. A 
representative sample 0/104 (86.67%) respondents \Vas involved in the study. Data were 
collected through questionnaire and interview. The data collected through questionnaire 
were analyzed using percentage and that 0/ interviews Ivere analyzed in narration. 
Results 0/ the study indicate that the participation o//emales within the two departments is 
vel)' low. Additionally, the implementation/ound not effective due to lack 0/ coordination, 
integration, orientation, training materials, blldget allocation, and illterest a/trainees. 
It is suggested that as there should be great effort and support to each other ji-om each 
individuals and concerned groups who are facilitators, implementers, and TVET providers. 
Additionally there should be fiiljillment 0/ conducive environment, availability 0/ text books; 
curriculum guides necessmy training materials, organized and standardized shops, 
willingness and interest a/trainees, and commitment a/the trainers. 

VI 



CHAPTER ONE 

\ 

INTRODUCTION 

1.1 Background of the study 

"ducation is ont! of the componeills of development. and a fundamt!ntal inst rument in 

poverty a ll ev iat ion process lur a soc iety, and in genera l or any country. That is ,,·hy national 

as we ll as internat iona l efforts al·e be ing exert ed indi vidua ll y, and in g roup to achieve best 

results in education through expandi ng primary educat ion up to hig her leve l educat ion. The 

Random House Encyc lopedia (1983) says that educat ion is the way a soc iety inform s and 

instructs its offspring so as to make them live a better life. 

As Ethiopia is w ithin the g lobali zation and deve lopment to overcome on a ll eviat ion of 

poverty it is fou nd, and t!xerciscd to run gene ral educa ti on and TVET f!"Om lower le vel up to 

higher leve l as poss ible in all regiona l admini strations . So it is necessary(important) to design 

and deve loping curri culum o fTVET and in vestigat ing the implementation of the curri culum. 

In fact, the te rm Curri culum is mos tl y llsed to refer to the ex ist ing contract between soc iety, 

the state, and the educat iona l professionals w ith regard to the educat ional experi ences that 

learners shou ld undergo during a certain phase of their li ves . 

[n othel· hand, curr icul um is the way content is des ig ned, and del ivered, inc luding the 

structure , organization, balance, and the presentation of the content in the c lassroom 

(Nat ional Research council , 1996). As defined here, curri cu lum is a set of materi a ls that 

inc lude both contents and instructiona l g uidelines. The set of materi a ls may be Ii-o m one 

publisher or deve loper or may ha ve been se lected 11·om a variety o f mater ia ls organ izt!d by 

the school or distri ct. (http://www.wested.org/tallfi vc- Iilm categories ICURJUCULUiVII 

curri culum -im.html) 



Putting n~1V curricula into practice in the classroom can serve as a powerful prolCssional 

lk\\:loplll~nt opportunity lor tcachers. Through using a particulal· curricululll ,,·ith th~ ir 

students, I·eporting on IVhat happens, and I·dlccting lV ith oth~l·s on d il rcr~nt ideas and 

ac ti vitics, tcachers karn about their own teaching and their students learn ing (Cohen and Ili l!. 

1998). 

Teachers and pro fess ional deve lopers need to work together to dec ide how the curri cu lum 

will be used w ith students, and at different points on the implementation pmcess. Over imc. 

teachers need to be g iven diffel·ent kinds of support , tailored to the ir changing needs. 

Teachers share insights with one ano ther as they imp lemen t the new curriculum. They also 

coach one another, conducting classroom visits to support the learning o f both teachers and 

students. 

I f the curri cu lum is to serve as a dyna mic tool for creating quality student learning 

opport uniti cs, it wi ll requllT a dynamic, real time process lo r Icarning about its 

implcmcntation. Shifting the focus to curri culum implementation monitoring will he lp 

districts and schools to ach ieve that goa l, and gi ve a special focus to the principal 's 

instruct ional leadership responsibilities. 

C urriculum is hig hly dependable upon the quality of the teacher pl anning, and its 

implementation. I f teachers do not understand and accept what is wanted, or if thcy are not 

wi lling to make a genuine commitment for pmgram success, impl ementation will be 

hampered . In light of this , the teacher and the expert ha ve to eva luate to what ex tent the 

program has been effect i ve ly impl emented or hampered to achieve the goal. 

1.2 Statement of the problem 

The main objective of TVET is to produce sk illed manpower to satisfy the country's need. 

Skilled manpOwer is very important to enhance the qua lity and efficiency of product 

development, usage, product ion and maintenance and train workcrs effect ive ly . This could be 

poss ible when the source for skill ed manpower (TVET institut ion) is well equipped" ith 
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ad~qLlak skilkd manpowe r. finan cia l r~sourcc and material s . But to conduct thi s process is 

Ilot .:as). Th.:r.: ~ 1I .': many .:ducational probkms ,,·hich hinder the educationa l process. 

G lobal experience has shown that the mere Expansion ol" r VET does not solve the problcms 

o f unempl oyment and low productivity o f the economy. TVET has to respond to the 

competcnce needs or the labor market and crea te a competent, mot ivated, and adaptab k wo rk 

roree capable o r driving economic growth and deve lopment. Some of the problems that 

hinder educational process not to achi eve its goa ls;-

o Shortage of qualified and sk illed manpower. 

o Lack or teach ing (train ing) materi als. 

o Lack of financial resource. 

o Inadequate guidance and counseling. 

o Lack of proper implementat ion. 

o I. ack or integrat ion and coord ination. 

Therefo re, this study foc uses on the appra isa l of the impl ementat ion ofTVETcurriculum 

from trainers' perspecti ves .TO this end the following basic questions have been to be 

addressed by the study : 

I. What is the current status of implementation ofTVET curriculum? 

2 . What arc the means and procedures used to bui ld the capacity of Tra ine rs to implement 

the cu rr iculum ? 

3 . What are the mai n factors that h inder to implement the curri culum (lr any)? 

4. What relative majors were taken to reduce the problem s (I f any)? 
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1.3 S ignificance of the study 

Th~ study all~mpts to icienti ry and describ~s the lactors which contr ib u l~d to the success as 

well as in the medi ocrity implementati on o f the cu rri cu lum Cor eve l'y TVI, T inst itutions at 

different leve ls, anci to come up with poss ible recommendations. So, the study is hoped to 

contri but~ the fo llowing s ig ni ti cances. 

• It provides implemcntati on need, knowledge, skill , and commitment; to all 

lilc ilitators, implcmenters and providers. 

• It contributes to the provis ion of different policy opt ions and strategies to 

streng then the weakness fo r further deve lopment ; 

• It serves as a spring board fo r further use 

1.4 Delimitation oUhe study 

According to Education Statistics Annual Abstract,(2000 E.C)there were a total of 458 

TV l~T inst itutions. Based on TV ET strategy or MOF. of Eth iop ia (1995 :7) the technical and 

vocationa l educa tion and tra ining system is desig ned at three leve l: 

I. Bas ic ski li s traini ng program 

2, Jun ior vocat ional tra ining program. 

3. Midd le level TVET. 

Tn order to make the study manageab le the researcher se lect the three TVET colleges in 

Addis Ababa City Administration. These se lected colleges arc: 

• En toto TVET Co llege 

• Tegibared TV ET College 

• Gene ral Wingate TVET College 

In addition, throug h different ciepartments there are more than 40 fie lds of trainings, so th is 

study focuses on the appra isa l of the implementation ofTVET' curricu lum from trainers' 

perspectives of indust rial and const ructi on ciepartments . The study has covered all lielcis of 

trainings \\ 'ithin the two ci~partmcnts. 
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According to Education Statistics Annual Abstract , (2000 E.C 12007/2008G.C) there lIere a 

tota l of 45 8 T VET inst itut ions in the country, about equa ll y div ided between gove rn ment 

and non- government sponsorship; these institutions enro ll ed a tota l of 229, 252 tra inees in 

regu lar, eveni ng, and d istance education by 9,0 I 0 trainers . Addis Ababa is the second with 

largest program nex t to O romi ya hav ing 105 TVET inst itut ions enro ll ed a to tal of 79,095 

tra inees, by 3,035 tl·a inc l·s. 

In order to have a c lea r picture or the imple mentation or the new c UIT iculum o r 'I'VE r; it 

requires the inclusion o f al l these TVETs in the study. However, it w ill be difticult to include 

a ll in the study duc to the fact that they are di spersed, high in populati on, ex pens ive in cost, 

and need of more time. Il ence, thi s study was restricted to be in Addis Ababa in three 

co ll eges (Entoto. Tegbared and Wingate TV ETs) 

In addi tion, through different departments there arc more than 40 fi elds of trainings. So, th is 

study focuses only on the implementation o f industri a l and construction departments . The 

study had covered a ll fie lds o f tra inings with in the two de partments . 

1.5 Limitation of the study 

Thoug h the study o f chall enges and prospects of imple menta tion of new curri c ulum o f 

T VET has to be studied in detail at national level or in Addis Ababa C ity Admi nistrati on. 

The resea rcher has got d ifti culti es in h is course o f study. Some of the prob lems we re most o f 

the respondents were not interested to fill the questionna ires . Some of them were tak ing long 

time to return the questio nna ires . Spec ia lly to ge t an interviewee the researcher ha ve lost hi s 

time, and money by go ing now and then to each co ll ege. So the researcher has so lved these 

problem s by going to the co ll eges li-equentiy and ass igning individua ls to co llect the 

quest ionnai res . 
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1.6 Detinitions of terms 

Attitude Part ot' competence that descri bes the approp l-iate way of bchaving 

at a work plaee in rclation to a certain occupation at a certain leve l 

Technical Education Refers to all types ofcngineering education bu t also indud~ 

information technology, des ig n and media and communication 

Vocational Education includes all trades training from mechanics to carpet 

ma kers to cooks_ Also all hand icrafts and other artisan 

cou l-ses li ke tailoring 
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Chapter Two 

REVIEW OF RELATED LITERATURE 

In thi s chap ter. an allempt is made to have detailed di scuss ion on curri c ulum and its 

implementation. Other attempts we re on issues and empirical fin d ings to Technica l and 

Vocationa l programs ; in particular to develop beller unde rstand ing for the investigat ion in the 

basi c quest ion o r the study . 

Literature on curriculum impl ementation activit ies in Ethiopia is not that much deve loped, 

and most of the avai lab le literature on the issues is from the deve loped countri es of the wor ld. 

Il owever, the relevant li teratures on the issue under invest igation were brieOy d iscussed. In 

this chapter issues like an overv iew of emergency of curri culum and TVET, curr iculum and 

its impkmcntation, Technical and Vocat iona l Education and training in Eth iop ia. and other 

re lated issues arc discussed. 

2.1 Curriculum development 

2.1.1 TI, e cOllcept oIcurrieufum. 

C urriculum is a term w hieh is used with several meanings and viewed from many directions 

havi ng several leve ls of generality or spec ifi c ity . S ince the 1990s, certain authors understood 

the ri sk of an in vading ep istemology (i.e the concept being used to indi cate all dime ns ions of 

the educational process , without a ll owing any different iated ana lyti ca l approach to its 

compl ic ity) for the majority a uthors, and experts, the curriculum defines i) Why: (ii) What : 

( iii) When: (iv) Where : (v) I-low, and (vi) With whom to learn. The cu lture o f de fin ing 

and developing curric ulum according to Finnan and Lev in (2000:89), perpetuate a set of bas ic 

beliefs and assumptions that include: what schools should teach; how students should learn ; 

who should learn what; who shou ld bc tcaching :how schools be run and organized: hOIl 
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students be sortcd ;and schools role in addl"Css ing broader soc ial issues , Il o\\,cvc r. thc 

c,\istcncc of these basic beliefs al1ll assump ti ons in all countr ics docs nlll mean that \I'C agree 

on how every minute detai l shou ld be played out in individual countries and schools. 

Orig inally, c urriculum was cons idered as the product of a technical process, in other wo rds 

,as a document prepared by experts dependi ng on the state o f the art of di sc iplinary and 

pedagog ica l know ledge. Following the works of' researche rs in fo r ins tance educat ion; the 

major part 01 ' the educat ional com munity considers that the curr icu lum has both politi cal 

dimension and a techni ca l or profess ional dimens ion. Indeed, the curr iculum relates to the 

connecti ons between the goa ls of education and everyday li fe in lea rning inst itut ions, schools, 

co lleges, and uni versiti es. 

A curri c ul um is a " pl an or prog ram of a ll experi ences whi ch the lea rner encounters under the 

direct ion of a school "( Tanner a nd Tanner, 1995: 158). it is the tota lity of the expe ri encc of 

childre n far whi ch schools arc responsible in whic h a student is supposed to encounter. 

stud ies, pract ices, and masters, what the students learn. 

So from the above paragraph of de finiti on of curricu lum, it IS possible to state that a 

curriculum has the following characteristi cs: 

~ It comprises the experi ences o f chi ldrcn for wh ich the school is respons ible. 

~ [t has content 

~ It is p lanned 

" I t is a series of courses to be taken by studen ts. 

In additi on. a curr iculum considers the learner and their interaction with each other, the 

teacher and the mate ri als, the o utputs and the outcomes or a cu rri culum are eva luated . 

Bringing all these points together the curriculum is viewed as a com pos ite whole including 

the learner, teaching and lea rning methodolog ies, anti cipated and unanticipated experi ences, 

outputs and outcomes poss ibl e w ithin a learning inst itution. 
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2.1.2 . The development of curriculum 

On the basis 01" I"a cts and observat ions. th~ concept or curriculum as a product bccom~ 

associated more and more the conccpt oC curri culum dcvc l opm~nt ( as a process) 

"Curriculum deve lopment" understood as a process imply ing a wide range oC deci s ions 

concerning learning expc ri enc(;s, taken by acto rs at diCferent leve ls-politic ians, experts, 

teac hers, at the nati onal, provinc ial , loca l and a lso internat ional levels. 

Curri culum deve lopment process fi'om the top downwa rds can be defined thro ugh Cour 

phases: 

I) The curri culum presented to teachers; 

II) The curri cu lum adopted by teachers; 

lll) The curriculum ass imilated by the lea rners; and 

IV) The eva luated curricu lum. 

Whereas the cu rri culum deve lopment from the bo ttom upwards can be idcnt ill (;d by lour 

phases. 

I) What the soc iety Ithe parents want/ ; 

]f) Responses provided by teachers in the school; 

III) The collection of these responses and the e Cfort to identi fy somc com mon 

aspects . 

IV) The deve lopment of common standards and their evaluation; 

(h ttpl Iwww.ibe.unesco.org/ il iadmi niuse-up I oadh ll'chi vel A ids/doc/cec i II ia­

e.pdf.) 

So, in this study [ arg ue the curri culum des ign and deve lopment should 

ha ve the process from bottom-upwards. 
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2.1.3. Factors that influence curriculum design 

When we are aware , and interested of the factors wh ich influence curr iculum design. we wil l 

be ab le to understand how the content we are teaching and the learning experi ences to which 

students are ex posed ha ve been se lected. 

S incc curri culum is regarded as po li tica l acti vity national ideology and phi losophy have a 

great influence on education system, because 

• Politi cs determine and define the goa ls, content , lea rning expe ri ences and 

evaluation strategies in educat ion. 

• Curricular materia ls and their interpretation are usually and highl y influe nced 

by political consideration. 

• finding is g reatly or heav ily influenced by politics. 

• Entry into educational insti tuti ons and the examinati on systems are highly 

influenced by politics. 

As society has its own expectations about the alms and objectives which should be 

cons idered when designing the curri culum. [t also has a percepti on of what the product or the 

school ! inst itution! system should like. The view of religions ex isting in a society must also 

be cons idered when designing a cu rri cu lum, because of the res istance occur (i'om the 

members of the soc iety. The des ign of curri cular mater ial s and the ir presentation should 

accommodate the culture of the society that the curriculum is seeking to serve . 

The national curricul um should concern itsel f w ith the requirements of the economy. Because 

the students we teach wil l need to bc emp loyed. The knowledge, sk il ls needed by industri es 

should be trans lated into the content and learning experiences of these st udents. The sk ill s, 

knowledge base, and att itudes req uired by industri es should be developed in classroom. 

As a teacher, you require c lassroom supplies such as text books, charts, equipments, tools, 

chemicals , and othcrs which are products o f industry, w ithout these materials, learning is 

com prom ised. 
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lenvironmental factors have an influence on curri culum des ign. Because. people have becomc 

insensit i\ 'e to their sU IToundings and natural reS<lurccs. Su cunsidcl'ation for the clwironment 

must ofncccssary influencc on cUITi culum design to insure the survival 0[" future generations. 

2.2. The origin and development of Technical and Vocational Education 

Every phcnomenon has its own time for existence and development. So, Bai ley. (1973: 169) 

states that voca tion is as o ld as mankind. Its orig in and historical dcve lopment sta rt ed by the 

father teaching his activity to his son, and the mother teaching her activity to her daughter or 

by conscious and unconscious imitat ion of activities done by ch ildren from their parents. 

The process of learning was unconscious imitation of ski ll s of providing primary needs (i.e. 

['ood, shelter, and clot hing) [n addition to thi s. crude ski ll 0[" hunting. cook ing. and fanning, 

and making pottery impl ements were passed through si mple imitation. 

Ear[y hi stori ca l Illan shape rather than re fined implements. These skill s made possible to a 

class ification of division of labor, and fro III th is emerge guide which began to control entry 

into specialist so the development of vocat ional has gone from unconscious to conscious 

im ita lion. Through formal and in formal apprenticesh ip, l ~ tertC?.JO.rmil'-Yc?~i!\jC?.n.~I..eQt.I.<;.aJ.i()[1, 

[[nQ .. \ril .i .n. i}1g~ .iIl.5C.fl()() I .s , A few skills were transferred in a more organized manner through 

apprenticeship. 

The history of the evolut ion of technical and vocat ional skills in nat ional and international 

agendas states that during the 1960s and 1970,. technical and vocational sk ill development 

became popular with many Afr ican countries as a way to ease the prob lem of' unemployment 

among school leve ls. However, in the 1980s budgetary pressures resulted in many countries 

reducing the share of government budgets for public education, including forma l TVET. 

Tecl1l'ical and vocational sk ill s development has been gaining momentum since the mid 

2000s' (http://www. African economi c out look.org/en/ in-dcpth /developing - technical -and­

voca tional ) 
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During th~ 1990s. th~ int~rnation:ll polic) <.kba t ~ on ,'ducation 113S mainly locu s<:d on basic 

education. Although skil l tra in ings, apprent iceships, and lormal TVET programs werc scen as 

component of the expanded vis ion of bas ic educat ion at the wo rld confere nce on Education 

for a ll (WCEFA) in Jomtien in 1990. This tendency was re in forced by the international 

deve lopment targets in 1996, with one target be ing universal primary educat ion. The target or 

universal primary educa tion was in turn incorporated in the Mi ll ennium Deve lopment Goa ls 

in 2000. (http://www. Afr ican economi c out iook.o rg/en/ in-depth /developing - technical -

and-vocat iona l) 

2.3. Importance and contribution of Technical and Vocational education and 

training (TV ET) 

Technica l and vocational education is one of the most important o f educationa l system 

espec ially with the format ion of skill ed manpower which has a great role in developi ng the 

soc io-economi c of a soc iety . According to Evans (1971 :9) the contri buti ons ofTVET are: 

~ Providing informat ion, knowledge, ski li s, compe tences, developing human 

persona lity, a nd prepa re indi viduals more generally for li fe and the world o[,.vork; 

~ Increas ing indi vidual pos ition to be employed in different organi zation and decrease 

unemployment; and 

~ It meets the manpower needs or the industry, government, enterpri ses and genera l of 

differe nt institutions. 

In thi s chang ing world, TV ET can play support ive role in deve loping a new generation of 

individua l lVho w ill face the cha ll enge o f ach iev ing susta inab le soc io-econo mi c development 

for any country . According to Kerealem (2003:7) "A number of new subjec ts there lore need 

to be incorporated in technical and vocational education tra ining becomes a vital po int to be 

g iven a remarkab le p lace in Educat ion system of any country . The highly need [or technica l 

and Vocational education Training program to be not onl y demand driven, but a lso 

de ve lopmenta l nced driven." 
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Accord ing to UN "SCO ( 1983) Techni ca l and Vocational education is used as a 

c()mprchc ll s il c krm refc n'ing to these aspects of the euucati on proccs'i it1l o ll'ing in additi on 

to genera l educatio n. the study of techno logica l and rel ated sc ience and the acq uis ition of 

pa rti cula r ski lls, attitudes understanding, and in knowledge rel ating to occupati on var io us 

sectors o f econom ic and soc ia l life. So to achi eve the obj ecti ves of TVET, and to ma.ximi ze 

it s contribution. the curri c ulum of 

Technica l and vocat iona l education must be nex ib lc and tra inees ori ented to have effccti ve 

imp lementat ion. In additio n to th is, the c lose re lat ionship of institllti ons, industry, community 

members. and other re lated o rgan izations is essential to have success ful impleme ntation of 

the curri c ulum. 

2.4. Cu rricul um [mplementation 

2.4 .1. Concepts on cu rriculum implementation 

C urri culum start s as a plan . It only becomes e ffective and rea l when teachers implement it 

I'\"it h ~ t u d ents / tra inecs/ in a com fo rtable classroom s. Care fu l p lanning and development of 

c urri culu m is important, but these count for nothing un less teachers, a nd other fac il itators are 

aware o f the product, espec ia lly teachers have the skill to imple ment the cU1Ticuium in the ir 

c lassrooms. 

As noted by full an ( 1999) curri c ulum however, be well des igned and, must be imp lemented 

if it is to ha ve any impact o n students. T he obvio us importance of c urriculum impl ementati on 

has not necessarily led to w ide spread understanding o f what it enta ils or o f what is 

problemat ic about it. They have a des ire to red uce the gap between the cu rrent and preferred 

pract ices, w ith the preferences to their teaching in a part icul ar subjec t .So the dominant 

implementation questio n fo r a teacher m ight be : 

o How do I do it? 

o Wi ll [ ever ge t it to work smooth ly? 

o To whom can I turn to ge t assistance? 
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o Am I doing what the practi ce requires? 

o What is th~ ~frect on the karn~I·'.' 

These se t of questi ons emphasis on how to use a ncw curri cu lum to be a major conccrn for 

teachers. They ga in most of the ir intr insi c sati s fact ion from being successful in us ing a 

panicular ap proach and materi a ls w ith the ir students. Il owever, the implementation o f any 

new curriculum wil l take the tcaeher a considerab le period of time as he or she needs to 

become competent and confident in its usc . It is onl y when a new curricu lum is complete ly 

acce pted by teachers in a school, and the acti vities associated w ith it arc a matter o f rout ine 

that the phase "institutional izati on" is sa id to be ha ve been reached. 

There is al so the matter of commitment to Change. In fact, some teachers might be perfectly 

satisfied with the existing curriculum. In situations where the teachers have no choice about 

whethe r or not to use a new curri culum ,th ey may embrace the new curri culum with 

enthusiasm ,becoming what is known as 'consonance ' users.ic willing to conform the new 

curri culum ,o r they may be reluctant ,making considerab le alternations in the curri cululll 

,thus becoming what is known as ' dissonant' users i. e un willing to conform .Again, the 

att itudes of indi vidual teachers are extremely imponant in implementation. 

As curricular documents define, and communicate expectations for students in terms of the 

knowledge, sk ill s, and attitudes to be acquired or developed through their formal education 

,many countr ies ha ve systems in place for monitor ing and eva luating the implementati on of 

curriculum and for assess ing the status of their education sys tems .Commonly used me thods 

inc lude standard ized test, school inspection, and aud its policy make rs may also work 

co llaborati ve ly with the school community to deve lop ,impl ement ,and evaluate the 

curri culum. 

Apart from the use of standardized lest, inspections and audits, countries can employ a range 

of other strateg ies to facil itate the impl ementation o f the intended curri culum. These include 

tra ining teachers in the content and pedagogic approaches specified in the curriculum. Such 

training may be an in tegral part of the education Curricu lum. or it may be included in the 
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proCessional development programs. The impl emcntation 01' the curri cu lum can be further 

SUPPl)rted through thc dc\·c lopmcnt :.tnd usc of tcaching 1l1Ulcrials. including kxt books 

instructional g uides, and mi n isteri al notes that arc especially tailored to the curri culum . 

Curri culum implementat ion can be a lso fac ilitated by a ll ocat ing the fac iliti es, material s, and 

equipmcnt neccssary to achievc the spec ifi ed learning goals. Obvious ly those students in 

schoo ls that are we ll resourccd generally have higher achievement than those schoo ls where 

there is shortage in resource. Because the shortage of affects the capacity to implement the 

curri cu lum. Two types o f resources affect the impl ementation of the cu rri culum . Thesc arc: 

genera l resources include teaching materi als, budget lo r supplies , school bui Idings and 

supp lies, heat ing /coo lingl and lig hting systems, and classroom space. Subject specific 

resources may include computers, computer soft wares, laboratory equipmcnts and materia ls, 

library materials, and audio-v isua l resources. 

The dua l meani ng and the purpose of education inherent in the po li cy document imply that 

curriculum is seen as both product and process. Thus, curri culum practi ca lly used as the sum 

total o f a ll subjects thought at schools, the pedagogy used in the instructional process at 

school , and a ll other activities o f teachers and pr inc ipals wh ich directly or indirec tly 

fac ili tates students learning achie ve predetermined goal or object ive. 

For implementation o f curriculum to occur, the behav ior of a ll fac ili tators must be addressed 

properly, C urri culum developers, ad ministrators, principa ls, teachers, and supervisors must 

have a clear and understanding about the purpose ,the nature, the real and potential benefit of 

thc change, and implementation. The implementation perspecti ve captures both the content 

and the process o f arg uing w ith new idea, programs, activit ies, structures, po li c ies etc new to 

Ihc pcople invo lved in panicular, the implemcntation perspect ive concerns itsel f lVith whether 

any change has actuall y occurred in practice. 
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2.4.2. Qualification of Teachers /Trainers/ 

An institution Ischooll l'eqLll res tremendous variety of 1V0rk to be p<:rlormed. Such work 

undoubtedl y needs adequate knowledge and skill fi'om teachers. For this reason, qualified , 

competent , and experi enced teachers arc important human resource. Therefore Teacher 

development is another key issue for curr iculum impl ementation. 1 [ere what is important is 

the capacity or abil ity of teachers to manage change continuously. That is the abil ity find 

meaning among array of innovat ive poss ibilities, and to become sk ilful at knowing when to 

seek change aggress ively, and when to back off, since va lues and mean ings are core to 

implementati on success. To do this , teachers must undel'stand the implementation perspective 

and the change process . S ince implementation involves learning to do something new, it 

fo llows that institut ions Ischoolsl that foster a learning orientation among their staff as well as 

the ir students are more likely to bri ng about improvement. 

Lmpl ementati on occurs when teachers interact with and supports each other as they tryout 

new practices, cope with difficu lties, and de velop new skill s and so on. Thi s is to assist 

students' Itraineesl to acquire knowledge upon the excellence and motivation 0(' the teachers. 

So, teachers should get training because a teacher with training becomes more mature and 

confident to perform his/her task more efficientl y. 

2.4.3 The role and participation of teachers' /tra iners/ 

As quality educat ion in schools l institutionsl is deli vered through a thoughtfu l curriculum that 

is based on learning outcomes and mediated through skillful , and well-prepared teacher, as a 

teacher he Ishel need to know what curri cu lum means to: 

>- Relate educat ion to the Socio-economic, technological political and 

environmenta l demands of hi s/ herl society. 

>- Relate content or the body of knowledge to his or her Society. 

)- Apply the most effective and relevant teaching and learning methodologies . 

r Eva luate teaching and learning process in hi s or her educat ion system. 
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A sound curri c ulum is the heart of a quality educat ion. National education goa ls provide a 

li':lme\\oll luI' d~\doping a nati on's intc:nd~d and onicial clilTiculum. Female ~lIld male 

tcachers , and other educators w ith recent teaching experience are needed to be in volvcd in the 

curri cul um des ig n, development and instructiona l methods with curric ulum experts, and 

members of the wider community. Teachers are centra l to c urr icu lum implementat ion. They 

design ·how they will teach a Icsson and they construct the actual lesson with student s as they 

teach based on how students seem to understand a lesson. Based o n dec isions about des ign 

and construction over the year teachers map out the actua l taug ht curri culum. 

As [' ullan ( 199 1: 127) descri bes, I f the change works, "11' the change works , the indi vidual 

teacher gets littl e o f the credit ; if it does not the teacher gets mos t of the blame." ['rom thi s 

s tate ment, we understand how the ro le o f the teacher is dec is ive and sens iti ve in the 

imp lementation process . In brie f, educati ona l change depends on what teachers do and think. 

At the leve l of teachers, the success of c hange is strong ly re lated to the extent to which 

teachel's inte ract with each other and others providing techn ical help with in the school. 

Many educators rea lize that, of a ll the people the educational organi zati ons, teachers are the 

most knowledgeable a bo ut the practi ce o f teaching, and often represent the best clin ica l 

expertise ava ila bl e. G iroux ( 198 8), as cited in or ini ston and Hunk ins (1998) stated that 

teac hers are integra l to the thin k ing that drives program creation and implementatio n. They 

are aware o f ass umption behind the process and invo lved in the process of curri cul um 

deve lopment and implementat ion, a nd they make s ign i ficant contri bution in mak ing 

c urriculum implementation more effective. 

2.4.4 T he Rol e of the Community 

The contri bution of the comm unity by g iving and showing acceptance has a grat importance 

on fac ili tat ing new ideas so to brief mo re Caswell (1 953), as c ited by Saylor et al. (198 1), 

e laborates the importa nce of loca l cont ro l say ing, one of the greatest safe-guards that we have 

aga inst the central infl uence is the decentra lization of educat ion system . T he good reason that 

may read to the necess ity lo r cont inued loca l control of curri culum improvement and 
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implementation is efkctive when it comes through the partici pation of peoplc at the school 

Ie l'el. In other words, curriculum improvement and its implementation " 'ill not sati sfy the 

need of the people unless they arc practically invo lved. On thi s, Lcvacic ( 1995). bascd up on 

the ass um pt ion of loca l contro l of the curricu lum asserted that curri culu m dec is ions should be 

best taken at lowest leve l. 

Parents and the comm unity as a who le have a lot to contribute to the we lfa re o f lea rning o f 

their children, s ince there arc many people who will be a lTec ted by the results of the 

curri culum. The democrat ic concept o f educati on underscores that those who li ve by such 

dec is ions should have a share in making them, moreo ve r the schoo l env ironment can be 

g reatly enriched if parents and community members' sk ill s, talents, and interests are used 

along with teachers in planning and implementing the school curri culum . So parents and 

community members are very important that must be in vo lved starting from the beginning 

whenever curri culum is changed or developed. 

In July 2005 The [nternat iona l Bureau of Educat ion ( m E), in conjunction with curri culum 

spec iali sts from di fferent regions of the world as a nationa l as we ll as intra-and inter-regional 

space w here the issues of curri culum change can be j o intly di scussed and implemcnted w ithin 

the framework of a ho li sti c approach to determining and impl ementing the goa ls of education 

for a ll. The practi ce of community in curriculum development can be visua li zed as : 

.:. Priendly and eas il y access ible for j oint production at g lobal , reg iona l, and national 

leve ls and for de ve loping an on-go ing exchange on curr iculum topics . 

• :. Multi cultura l, in the sense that facilitates and promotes communica ti on In several 

lang uages and cultures regard ing process o f curriculum development and change . 

• :. It inco rporates diffe rent ou tlooks, po li c i ~s and strateg ies to add plu ra lity and an In­

depth understanding o f diversity . 

• :. Conducive to cooperati on and exchange between educators and curri culum spec iali sts 

from di fferent reg ions and countr ies . 

• :. Geared to research and action , fac ilitating the development and du plicat ion o f 

compal'ativc studies. 
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I'mducti vc in the scnse of g uiding , propos ing and implementing on the bas is o rthe pm bl cms 

allli cha lkngcs idcn tili cd by the educators thc mse lves in concrctc curri cu lum practice. 

( http ://wlVw.ibe.unesco.org/ li I cadm i n/ user_ up load/cup j pagcs-documcnts/Ne 1\' 

members/ I B E.C) 

2.4.5 The Role of Principals !Deans/ 

It is the principal or dean of' the school or insti tution that the other most powerful potential 

source of he lp to the teacher in the c urriculum implementati on process, because it is the 

principal which has more closeness to the classroom situation and the upportunity to change 

work place cond itions. Since a principal has a leadership role, then the principal including the 

admin istrat ive bodies should be involved in the very beginning of the des ig n of cu rricular 

pmgrams. Ornstein and Hunkins ( 1998), considered the school principal as a key guarantor of 

successful implementation of the curri cul um. Those successfu l principals are those who are 

knowledgeable of the curricu lu m, and also committed to the curriculum. Furthermore. such 

principals a lso view their ml e as providing encouragement to their curriculum implementers 

of' the inst itution or schoo l. 

An effective princ ipal reg ularly and frequently w ill check on the teachers to know needs and 

invest igate how things are go ing on this action make teachers feel valued and cared for, then 

it changes their attitudes and increase thei r comm itment on the implementation pmcess 

moreover effect ive princ ipa ls v isit c lassrooms often to g ive their support, and to pmvide 

pressure. So fac il itating change, helping teachers work ing together, assessing and furnishing 

schoo l, and impmvements are some of the acti vit ies from the role of pr incipals. 

If impl ementation is to be effective at school or inst itutions level , the role of the principa l 

must be changed fi'om managerial to instructional aspects. Princ ipals must change their 

trad itional role to playas change agents. As Hall and hi s colleagues , cited in Fullan 

( 1991 : 153), note that the degree of implementation of the innovat ion is varied in di ITerent 

schools because of the actions and concerns of the principals. Espec ia lly a principa l has to 

become directly involved in the change process, working lVith departments in order to help 
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thcm on pl8n wh3t t h~y ar~ going to do w ith the g uidel ine. mcct with tcachers. and sit down 

" 'ith them and has got to be familiar enough with the docum~nts thell hclshc can discus 

There are other change or impl ementat ion facilitators such as vice principal s, unit leaders, 

head teachers, and adm ini strati ve bod ies that make a large intervention in the change or 

implementation process . So it is to be cons idered that how wel l the principal and a ll these 

fac ili tators work together as a change facilitator team. It is thi s team of facilitators under the 

lead of' the principal that makes successful change and implementation is to be effective in 

order to achieve the required goa l on teaching and learning process. 

2.4.6 Importance of curriculum material 

I f education is viewed and planned as product, then curri cu lum is a fini shed document to be 

executed to achieve predetermined objectives. On the other hand, if education is seen as a 

process of understa nding and acquiring knowledge, then curr iculum is a guide line or a 

proposal that facilitates the teaching and learning process acco rding to the need and interest 

of the learners to be implemented. So, to be effective in curriculum implementation one of 

the most important factors is knowing the importance of cUITiculum material s and have great 

effort for existence, and avai lab ility of curriculum materials . (Curtis, 1989 ) 

C urri culum material s may be one of many different types and forms. Curri culum materials 

arc resources that, if used proper ly, can ass ist a teacher in bringing about an intended 

des irable behavior change in ind i vidual students. Curriculum materia ls arc tangible resources 

used by the teacher and fori students, which are different fi'om teaching techniques or 

methods wh ich arc approaches to teaching whe re success depends largely upon the 

profess ional skill of the teacher. (Curtis, 1989 ) 

[n general curriculum materi a ls may be class i fied into three categories: 

I. PI'inted matter 

2. Audio Visualll1ateria ls and 

20 



3. Manipulative a ids. 

Th~s~ catcgmics mQ) be uscd scrarmel\' or In combination wi th each other. when 

app l ied in a teaching s ituat ion espec ially on technical and vocational education and 

tra in ing (TVET) whcre the program is des igned by 30% and 70% fo r theoretical and 

practical, the ex istence or availabi lity o f curriculum materi a ls is very essential limporlant/ . 

I. Printed mattcrs are thosc main ly rely upon reading for comprehension and 

arc currently printed on paper. 

2. Types o f materials inc lude; manuals, work books , pamphlets study g uides, 

reference books, standa rd tex t books, magazines, news papers modules ..... ete 

3. Audiovisual materia ls may invol ve see ing and hearing at the same time, 

a lthough not in a ll cases. Furthermore audiov isua l materials requi re some 

types o f equipment for their use. Audiovi sual materia ls inc lude; pictures 

graphi cs, transparenc ies, fi lmstri ps, posters, aud io tapes, records, film s, sl ide 

seri es, video tapes, mic ro computers ...... . 

4 . Manipulative aids arc those that must be physically handled. Included 

examples are puzz les, games, models, spec imens, puppets, fi g ures, lea rning 

kits, experiments, trainers, si mulators. 

A master teacher must make wise securing curri culum materials for use of all potential 

resources while he/she is planning for and conducting inst ructions. So an innovati ve teacher 

rely upon a variety of curriculum materia ls to supp lement and complement of hi s/her 

profess ional expertise in teaching situations of every and each topics that he/she expects 

useful for the acquired knowledge by the student or trainee. Here the mai n point is that use o f 

curr iculum material s can make teachi ng and learning process be more e ffective fo r a teacher 

and mo re e ffi cient for a learner. 

The second reason for secu ri ng curricu lum mater ials is the lack of time A teache r usually 

has to deve lop h is/her own materials, but time may be the critica l factor as to whether a 

teacher develops certain materia ls or purchases the completed product of a pub I isher or other 

source. The other factor not to be forgettable is the comm itment and kno wledgeable of the 

incli vidual teacher to do so. and concerned on the use of the curriculum materials . 
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Th~ thi ,'d l":.tetnr I[)r s~cu ri ng curri cu lulll mater ials is cost in (kkrm in ing \\'h~th ~r materi a ls 

should be purchased or devcloped. That is the purchasing cost in relation to the quality of the 

materia l may be high , o r if a teache r Il ill y accounts for hi s/her time that is required to 

deve lop quality materi als in addit ion to needed monetary inputs, thee saving exper ienced, if 

any in material deve lopment may not be sufficient to warrant/deserve/ the effort. 

Quality control is also another concern in the development of curriculum materials. Materials 

can be avai lable throug h commerc ial sources may not a lways be of superi or quality. 

I [owever. the materials may have been tested and used to determine thei r qua li ty and 

effectiveness prior to publish and marketing. 

In add ition to th is po int, the vocationa l teacher must asses c urri c ulum material s for spec ia l 

needs learners .This time the teacher must asses each ind ividua l's vocat iona l potentia l, and 

once thi s assessment is made. arri ve at implication for the se lection oj' appropriate 

curri cul um materials. T he assessment of these general students ' characteri st ics is important 

regardless of the types of special need a student has. 

T he assessment of a student 's vocat ional potential might focus upon the following areas: 

I. Gene ral and spec ific sk ill s and abil ities I.e. from one general area all students are not 

capable, and interested on the same spec ific sk ill s. T hey can have di fferent abiliti es 

and interest. 

I L Aptitude, interest and needs Le . That dea ling on natural sk ill that a student has III 

re lat ion to hi s/her interest and needs 

Ill. Personality and temperaments I. e. The study of person's character that especia lly as it 

afTects the way he/she behaves and lCels l11ust be identilied. 

I V. Va lues and atti tudes 

V. Moti vation. 

V I. Physical capaci ties . 

VII. Work tol erance. (Curtis, 1989) 
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2.4.7 Factors that intlu cnce curriculum implementation 

CU ITi culum implementat ion enta il s that putting into practice the oflieially prescribed courses 

of study, sy llabuses, and subjects. T he process invo lves he lping the teacher acquire 

knowledge or experience. Curricu lum implementation cannot take p lace without the learner. 

So the learner is the central ligu re in curricu lum impl ementation take p lace as thc Icarner 

acquires the planned or intended expe ri ences, knowledge, sk ill s, ideas, and attitudes that arc 

aimed at enabling the same learne r to func tion effecti ve ly in a soc iety . 

Putting the cUITiculum in to operation requ ires an implementing agent. Stehouse ( 1979 :4), 

ident ifies the teacher as the agent in curriculum implementation process. She argues that 

implementat ion is the manner in which the teacher se lects and mixes the var ious aspects of 

knowledgc contained in curri c ulum, documents or sy llabus. Implementation takes p lace when 

the teacher-constructed sy ll abus, the teachers ' personality, the teach ing material s, and the 

teaching environment interact with thc learner. (uni vers ity of Z imbabwe. 1995:9). However, 

the teacher or the learner is the essential, there are additional factors which influence 

curri culum imple mentation. That is : 

A) The teacher 

Curriculum implementation as Whitaker (1979) asserts in the uni vers ity of 

Z imbabwe ( 1995 :26) mod ule, the teachers view their role in cu rriculum 

implementation as au tonomous one . Since imple mentation takes place by 

interacti on of the learner and the plan ned lea rn ing opportuni ties, the role and 

influence of the teacher in the process is indisputab le. I f the teacher is to be able 

to trans late curricu lum intensions into rea lity, it is illl perat ive that the teacher 

understand the curric ulum document or sy ll abus well in order to impl ement it 

effective ly (university of Zimbabwe ( 1995:8). If the cUITicu lulll is what teachers 

and students create together, as Wo lfso n (1997) states in (un iversi ty of Z imbabwe 

(1995:28). The teacher must playa more s ign ifi cant rol e in designing the 

curri cu i Uill. 



B) The learner 

Leamel's arc also a criti cal clement in curri culum impi<:mentation. While teachers 

are arbiters or the c lassroom practi ce, the leamers hold the key to what is ac tuall y 

transmitted and adopted fi'om the curriculum. The leamer factor influences 

teachers in their se lecti on of learning experiences, hence the need to cons ider the 

diverse characteristics of leamer in curriculum impl ementation (university of 

Zimbabwc ( 1995:31). 

C. Resource Material and Facilities 

For the introduction of meani ngfu l teaching and leaming tak ing place adequate 

resource material s and fac ilities are great important for curri culum 

implementation as well. So far any offic ially des igned curriculum to be fully 

impl emented as per plan, the govemment or mini stry of educa ti on should supply 

schools/ institutions/ with adequate resource mate rial s such as text books, teaching 

aids, stationery in order to enable teachers and leamers to play the ir role 

sat is factorily in the curricu lum implementation process . The availab ility and 

quality of resource materia l and avai labil ity or appropri ate fac il ities have a great 

influence on curri culum implementation. 

D. Jnterest Groups 

The other group includes parents , parents and teacher's associat ions, school 

development assoc iat ions, school development com mittees, religious 

organ izations, local authorit ies, companies can influence implementation in: 

• Prov iding schools with financial resources to purchase. 

• Demand the inclus ion of certain subj ects in curriculum. 

• Influence leamers to reject courses they cons ider detrimental. 
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E. The School Environment 

The other factor that influences curricul um implemcntation concerns the 

particular circumstances of each schoo l. (U ni versity of Z imbabwe 1995), 

schools located in ri ch-economic environment and those that have adequate 

human and material resources can impl ement the curri culum. To an extent that 

wou ld be diffic ult or imposs ible for school in poor econom ic env imnment. 

f.ClI lt llre and Ideology 

The cu ltura l and ideologica l ·differences within the soc iety or country can also 

influence curri culum implementati on. Some communities may res ist domineering 

cu lture or govenUllent ideology and hence affect the implementation of the 

centrally planned curricul um. 

G) ClI lTic ulum implementation 

It cannot be achieved unl ess it has been made poss ible thmugh the supervision 

funct ion of the school head. The head does thi s by means of 

• Deploying staff 

• Allocating time to subjects taught at the school. 

• Providing teaching and learn ing materia ls, and 

• Creat ing an atmosphere conducive to effect ive teaching and learning. 

H) Assessment 

Assessment in the form of exam inat ion influences curri culum implementation, 

due to the great va lue g iven to public examination certifi cates by communities and 

schools, teachers have tended to concentrate on subjects that promote academic 

excellence and little e lse. 



On oth c:r hund. according to Dc: rebsa (2004), impl cmentati on is an interacti on bet ween those 

1\ ho hel\ e creakd the prog ram. and those who are to deli\"Cr it. T he imp icmcntat ion process to 

be success ful and elTccti ve it needs leons idcrsl the lollowings : 

I. Planning; 

2. Com III un i cat ion; 

3. Cooperation; and 

4. Support , 

Planning 

A carefu l p lanning is an important pre-condition for implementation, in order to address the 

needs , necess ity of changes and resources requ ired fo r carry ing out the intended act ions. It 

in vo lves estab li shi ng and determining how to manage or ad minister a policy that witl govern 

the planned actions. thus to ensure that the process of planning and implementation w ill be 

clTectivc and mean ingful , the l"elationships between the planning and implementation must be 

carefu ll y cons idered. Effecti ve plamling must rel ate to a desired, focused and ident i fiab le 

change that is to be impl emented. 

Thus, planning focuses on three major factors: people, programs, and organi zations. 

Eventhough, these factors seem to be inseparable, educators v iew them differently with 

respect to implementation. Some of them fee l that educators must deal primari ly w ith the 

peop le to fac ili tate implementati on o r a change, because if people change, program o r 

organ izat ion w i II change ,Others cons iders that the primary rocus should be the program. 

People w ill adapt if they are furni shed with different ways to meet the object ives of school 

programs. As to some other, allention shou ld foclls primari ly on the organi zation within 

wh ich people work. If departments are recognized and if spaces arc remode led the people 

will adjust in the direction of necessary for success fu l implementation (Derebsa, 2002). 

It lllay happen that curricul um leader over emphasizes factors but should not ignore anyone 

factor altogether. There have been cases where schools !i nstitutionsl have failed to imp lement 

tlw ir prog ram s because of ig noring the pcoplc as a fac tor. and spent mOI·C time and money on 
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modify ing only thc program or the organization. In s imilar manncr, implclllcntation may fail 

b,' ionori no other 1 ~l c t or. It is bcllc r to conside r a ll tht: three 1 ~l c t O I'S I)COI)it: . I)rogl·am s. and 
'" b b ..... 

organization in an implcmcntat ion proccss (Dcl'cbsa,2002) 

Communication 

Commun ication has been expressed as a transmission of facts, ideas, va lues, fee lings, and 

atti tude li'olll one individual or a group to another indiv idual or group. Simply 

cOllllllunication deal s with Ill essage process ing between the sender and the rece iver of the 

message. The receiver can respond to the message by way of e ither accepting or reject ing the 

message with no ex istence of barrier fo r the cOlllmun ication. So whenever a new progralll is 

des igned, communication channe ls must be kept open so that the program does not come as a 

surprise to the people. T he conti nuous d iscuss ion abo ut a new program Icurriculuilli among 

teachers, princ ipa ls and curriculum workers is a key to success ful implementation. If 

curriculum leaders only want to communicate abo ut a new program being implemented. they 

can communicate such facts or messages by means of letters, memos, art icles, books, 

bul letin, and research reports or speeches. Sometimes they need to comm un icate to staff the 

underly ing assumption, va lues and points of view assoc iated with a new curricululll. If The 

new program or curricu lum is a major change fi'om the exist ing program, then the curri culum 

leader can profitably use such communication vehic les as workshops, meetings, ro le playi ng 

situat ions, demonstrati on sess ions. 

A leader needs to create a cond ucive cli mate fo r effective commun icat ion among all 

members of the educational staff and the com ill un ity, person to person through 

communication media. Bes ides, a ll persons or parti es concerned in the process need to know 

the avenues or ways estab li shed for communication, and feel that their views we lcome and 

that all have responsibi li ty to participate in sending and process ing messages. ( Oercbssa, 

2004 ) 
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Coo peration 

If a ch ang~ is to be success lui and to become inst itu t i onal i z~d cooperation be tween all peopl~ 

who are to be in vo lved with the program of implementation must occur or ex ist. Especially 

the teachers Itra iners I full cooperation is requ il'cd in pract icing or imp lementing the new 

ideas, and programs that will find express ion in their c lass rooms. In many ways, teachers arc 

the experts, and so the il' comm itmen t depends on how ac ti ve they have been In 

conceptuali z ing and de ve loping the new program. If teachers act ive ly partic ipate In 

curricu lum development, and its implementation , that the program will be effective because 

people 's emotion as we ll as rationality is inev itably the elements o /" change. People require 

invo lvement of their tota l be ings - their fee lings, sentiments, and va lues if they arc to accept, 

to lerate, or support change. Educators need to consider teacher's needs, leve l of commitment , 

and ski ll s while determining when and how to invol ve teachers in implementation. 

Somet imes by invo lvement the teachers may like to have their inputs or say in the decis ions, ( 

Derebssa, 2004 ) 

Those who favor learner (student) - centered designs want to in volve the students in the 

curri culum devel opment and impl ementat ion process. 'fhey wish to incorporate student 's 

ideas about how to test and modify the program. Those who advocate reform in the school 

l institutionl raise the issue 01' in vo lving community members in the deve lopment and 

implementa ti on of program. 

Support 

Curriculum designers need to provide the necessary support to their recommended programs 

modificat ions to fac ilitate the ir rapid implementation as a resu lt the program to be e ffec ti ve. 

Des irable support in terms of both money as well as materials wo uld help building se lf­

confidence among those affected in the change. ( Derebssa, 2002 ) in service tra ining for 

teachers, adm inistrators, and other personnel , acquainting them w ith the new program and its 

practice aspects can be a necessary support acti vity. Open discuss ions on the new programs 

shou ld be scheduled thl'O ughout the implementat ion process, because it allows implementers 
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to VOICC their concems or objec ti ons, and consequentl y reduce oppos ition. Money is a lso 

required I(lr mater ia ls and equ ipmcnt in order to institutionalize a new pmgram and also to 

have huma n support lor the implementat ion e ffort. A trusting relationship must exist among 

all admini strators and teachers. Success ful princ ipals knowledge and commitment to the 

curri culum can he lp him or her serve as a curri culum leader there by encourag ing other stafr 

in the implementation. Derebssa, ( 2004 ) 

As there are fact ors which influence implementation to the oppos ite due to the compl ex 

nature of curriculum deve lopment there are di fferent factors that inhibit or prevent its 

implementation. The souree of most of the problems or factors affect ing the reali zation or 

implementation is usually lack of emphasis given to implementation by policy makers. As 

O 'Neil (1995) , noted policy makers rarel y develop a process for the impl ementation of the ir 

fo rmul at ions . 'fhey expect the people on the receiv ing end of the po li cy to make it s imply 

work in practi ce. So the poli cy make rs ha ve to cons ider procedures or ways which w ill he lp 

to facilitate implementati on by observation of the people knowledge , culture, altitudes, and 

facilities and so on. 

A study made by I-ferman and String fi e ld as c ited in Ful lan (1999: 19), indicates that 

indifferences, negati ve c limate, neg lect or implementation, training, and support, such as 

program-specified staff deve lopment and fa ilure to build in system and time for coord ination 

and problem so lv ing could kill the implementation of any curri culum. 

In the ea rl y 1980, Fullan ( 1982) produced a li st of factors affecting implementation. These 

lacto rs refer to the altributes of 

I. The innovation or change , 

2 . Characterist ics oCthe school at distri ct leve l. 

3 . Characteristics of the schoo l as a unit, and factors extemal to the loca l schoo l 

system. 
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Under the charac teri stics 01' the inno vat ion or change there should be consideration on 

rdc\'u nce 01' thc change, it· s c1ari t) . compk:-;ity. qua lity . and practicality 0'· thc program. 

Thesc entire if not on right way the implementat ion w il l co ll apse. 

On the characteri sti cs at the schoo l d istri ct leve l there should be known , and understanding 

on the hi story of innovative attempts, the adoptio n pmcess, central admini strat ive support and 

in vo lvement , sta ir development and partic ipation , T ime-line and in fonll ati on system , board 

and commun ity characteri sti cs . all these, and each can affect impl ementation. Last case 

characteri sti cs at school leve l inc lude the princ ipal, teacher, teacher re lati ons, teacher 's 

characteri sti cs and orientations. If a ll these are not on ri ght way each and in group will be 

factors to kill the impl ementation. 

2.5 Historical background and Development of Technical and 

Vocational Education in Ethiopia 

Ethi op ia has a long history of education that was de livered by Orthodox church, and the 

Muslim which ha ve played an important role in spreading of traditiona l education thmugh 

churches school and Kuran ie centers. This purpose had contribute by gain ing man power 

which se rves in the re ligion centers, and in some govenlment ci vil se rvice o ffi ces . But their 

contribut ion in educating of the society to make literate cit izen was limited. The modern 

educatio n was introduced to Eth iopia In 1908 during Menilik TI. Since then Ethi opia has 

made substantial progress in the field of education , (Wanna, 2002:29) [n Ethiopia vocational 

educat ion has a long history , but until the early 19405 it was not formal ly organi zed and 

administered. S imply the fami ly thought its sons the skill and technical understanding needed 

le) r occupati ona l success ( Wanna, 2002: 2 14) .This indi cates that for the last centuries 

vocationa l educati on in Ethiopia was not formally organized. 

The technical and vocational schools were establi shed earli er that from 19405 up to 1980s 

were not ab le to minimize the unemployment rate /problem. The technical and vocational 

educatio n /prog ram/ was in troduced by U.S admi ss ion. The compl·ehens ive approach o Cfc rcd 
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four) cars program in the fi elds of commerce, agricu ltu re , home economics. and industrial 

an . The c,lmprehensi, 'c nature of subjects ofkring and inelTectil'c on implementation had not 

ena bled the learners to g raduate with required ski ll s. Later 10+3 program was launched to 

produce middle Icvt:! sk illed man power for deve lopment. This program was different from 

the eomlxehens ivc approach by g iving more weight to technical and vocat ional subj ec ts than 

academic subject s. The 10+3 content of instruct ion were Industria l Techno logy, Business 

Education, Home Economics, Agro Mechanics, and C ivil and construction Technology. 

(Girma, 1994:2, 10- 11) 

2.6 Current status of Technical and Vocational Education and 

Training in Ethiopia 

As to I LO (1997:6) states, the prev ious government technical and vocational education had 

the (o llowing shon-comings : 

I. Output was not marketab le resulting in unemp loyment problems In the 

count ry . 

2. The objecti ves did not inc lude the promot ion of se lf employment skill s. 

3 . Vocational educat ion trai ning did not inc lude the partic ipation of 

government, 

Pri vate en terpri ses , the communi ty and other interested stake ho lders. 

Because of these shortcomings the unemployment and under employment number of 

vocational education graduates increased fi'om time to time. On the other hand, there were 

lack of appropriate techn ical skill s that the economy requires for the development. To solve 

this problem, the Ethiopian Technical and vocationa l strategy of mini stry of educat ion of 

2002 stipulates that in addition to general education , d ive rs ified vocational andli'aining will 

be provided for those who leave school at any leve l of edllc~tion in the form of 

apprenti ceship training. 

The techni cal and vocational education and training IS exercised /provided/ by the 

go vernment, privates. and NGO, in all regional administration of the country w ith the 

[o llowi ng types of vocat iona l, and leve l of trainers: 
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.. [n aoricu[tul'c crafts construct ion and basic book-kecpino inCorm of atJprenticcship b . , ' 1 b t 

lor kal'ing primary education . 

.. Techni cal and vocat ional trainino in aoricu[ture industrial arts construction business b b . , 1 , , 

and home cconomics lo r who may not continuc general educat ion after primary 

education . 

.. Technica l and vocat ional train ing on business construction, industrial technology, 

accounti ng, home economics, agriculture and hote l service [or those who comp lete 

grade [0 for the development of middle- leve l manpower. 
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Chapter 3 

REASERSH METHOD 

3.1. Research Design 

This study is aimed at the challenges and prospect of the impl ementation of the new 

curri culum of TVET from Trainers perspective and to analyze its implication on the quality 

ol·tra ining. 

A descriptive survey method was employed for the study, since this method enables or helps 

on gathering relevant information on the current curri culum implementation of TVET. 

Because th is method he lps to revea l the current situat ion of curri culum implementation of 

TVET in the selected col leges. Moreover, Best and kahn ( 1998) stated that descriptive 

survey research method focuses on in vestigating the issues and practices by addressing the 

large size of the population in addition to provide descript ion oC the current situation or 

TVET curriculum implementation. 

3.2. Sources of data 

The sources of data fo r this study arc both primary and secondary sources. The primary 

sources are the fi rst - hand informat ion which were col lected from trainers and department 

Isection heads through questionn ai res deve loped and distributed. The secondary sources are 

the second - hand in formations which have been obta ined from re lated books, findings , 

official docu ments, journals, relevant documents which are published, and un publi shed. 



3.3. Sample population and Sampling Techniques 

3.3.1. Sampling Technique. 

80th purposive and random sampl ing techniques were employed. First the three government 

TVET Colkg~s, and the two departments were purpos ively selected . The lirst condition for 

the selection was that the time o f their estab li shmcnt ( i.e ha ve more experi ence on TV ET 

program). The second condit ion is the ex istence of the trai ning on the tlVO departments in the 

three co ll eges, more over the actua l implementation be ing successfu l or not can be seen or 

observed clearly. 

3.3.2 Sample Population 

Following the se lect ion of the colleges, and departments it is found that the popu lation s ize of 

th~ respondent being 120, As it is controllable the population s ize was taken as sample si7.c 

for questionna ire. For the interview random samp ling techniquc was used by taking two 

interviewee's (i'om cach college. 

3.4. Instruments for data collection 

The main data gathering instruments for thi s study were questionnaires, and semi - structured 

interviews. 

3.4.1. Questionnaires 

To asses the attitudes feelings views and opinions of the respondcnts . quest ionnaire as one 

of toc l of gatheri ng data, for thi s study the major data - co ll ect ing instrument the c losed 

ended questionnai re were employed. Thi s c losed ended questio nna ire consists of a set of 

answers to be chosen by the respondents that seems to reflect the views, fee lings and att itudes 

of the respondents. 
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3..t.2. Interviews 

In - Depth intc:rviewing was one 01' the extensivcly used mcthod 01' gathering relevant 

informat ion. The interview was intended to gather more information to give strength for 

Informat ion obtai ned through quest ionna ires. It enab les new ideas or in fo rmation and 

dela i led responses li'om the respondents. According to Kalm and Canne l. (in marshal 

1999: I 08), in terviewing is" conversations w ith a purpose" . The researcher deve loped 

general top ics to facilitate the conversation to help un mask the n:spondents views but much 

more fl ex ib le and acknowledge how the respondent frames and st ructures the responses. 

T he trainers' perspec ti ve on the phenomenon under question tended to un Co ld as the trainer 

view it not as the researcher viewed it. To faci litate the interview, semi- structured in terv iews 

were employed as it enabl es to achieve a holi sti c understanding of the interv iewee's point of 

view. fee ling, and attitudes. 

3.5 Method of data analysis 

The research methods used arc quantitative des ign and qua li tati ve des igns. 

3.5.1 Quantitative design 

The researcher has employed the quantitative des ig n for the purpose o f gather ing and 

ana lys ing numeri ca l data that has beene co ll ected from facts on curriculum des ign, 

curriculum development and more on curricu lum imp lementation which focuses on the 

integrat ion and interaction of fae il ators, ava i! ab ility o f traini ng materi a ls, fulfillm ent of 

fac ili tates . ... etc The quantitative approach inc ludes the statistical data analys is based on the 

evidence gathe red from reformu lated quest ionna ires after pre-test. 

3.5.2 Qualitative design 

The researcher has a lso employed the qua li tative des ig n which enab les to understand soc ial 

rea lity on its own terms as it really is to describe what comes naturall y so to speak. It enab les 
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to seek more descriptions or people and their intel'actions as they ex ist and unrold in the ir 

nati\~ habitat (IZ> cn and K.Scn . 200-+:6) 

Qualitative design seeks to co llect and analysis data related to ac tions, interactions as 

expressed in daily life and with the meanings the participants themselves attribute to these 

interactions. Thus qualitative method is pragmatic, interpreti ve and grounded in the li ves 

expe riences of people. (Mal'shal, 19999.2) 

3.6. Procedures of the study 

After organization of the related literature review on the topic of the study the researcher 

went to each selected TVET colleges in order to investigate and obtaining the population size 

or the study. Later the researcher have prepared sets of questionnaires. Additionally semi -

structured interview questions were developed to conduct in terview with randomly se lected 

trainers, and scction (department heads. The developed qucstionnaire and interview guide 

questions have been checked and corrected by the advisor. 

After thi s. pilot test were made to check the objectivity, va lidity and reliability of the 

instruments, Later 120 cop ies of questionnaire were prepared and distributed to the 

respondents who are trainers and ( or section heads of the two departments of the three 

selected colleges. 
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Chapter Fou r 

Data Presentation Analysis and Interpretation 

This part of the report dea ls with presentatio n, ana lysis and inte rpretat ion of data gathered 

fi'om Industrial Technology and Construct ion Technology department trainers of three 

government TVET co ll eges throug h q uestionna ire and sem i-structured interview. 

Accord ing ly , to one hundred twenty copies of ques ti onna ires were d is tri buted to a ll the 

trainers, and department heads of the two departments of the coll cges . out of the total 

di stri buted 120 cop ies of questionna ires , 11 0 were returned. But lO a f the questionnait"Cs 

were not retu rned becausc of: 

Lac k o f w illi ngness oCthe respondents. 

Responden ts le ft the ir institu tions e ither fo r persona l case, or to take short term tra ining. 

Even from 110 co ll ected questiotm aires, s ix o f them were avo ided because of inappropriate 

responses. So, the presentation and analys is is made based on 104 respondents . 

Interview responses of section heads Idepartmcntsl were used an addit iona l inputs to support 

the results o btai ned li'om the questionnaires . 
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-t.1 C ha rac tc.·i sti cs of th e respond ents 

The characteristics oCthe respondents is one of the fac tors to be seen lor the study. 

Table I. Characterist ics of the respondents 

NAME OF TVET COLLEGES 
GENERAL 

EN TO TO TEGBARED WINGATE TOTAL 
Cha racteristics NO % NO % NO % NO % 

M 32 30.77 30 28.85 30 28.85 92 88.46 

( I ) 
X F 40 3.85 5 4.8 1 " 2.88 12 11.54 lLl J 

lfJ T 36 34.62 35 33.65 33 31.73 104 100 
Less than 30 18 17.32 10 9.62 11 10 .57 39 37.5 
30-39 7 6.73 10 9.62 8 7.69 25 24.04 

lLl 
40-49 1 0.96 7 6.73 4 3.85 12 I 1.54 

(2) CJ > 50 10 9.62 8 7.69 10 9.62 28 26.92 
« TOTAL 36 34.62 35 33.65 "" 31.75 104 100 JJ 

c Diploma 5 4.81 4 3.85 1 0.96 10 9.62 
0 

BA/BS C 28 26 .92 30 28 .85 25 24.04 83 79.81 ~ 

'" MA/M.SC 3 2.88 1 0.96 6 5.77 10 9.62 (3) 0 
t;::; 

Others 1 0.96 1 0.96 .- - - - --
'" 36 34.62 33.65 "" 11.75 104 100 OJ TOTAL 35 J .' 

CI 

As it is indi cated in table 1, regard ing to sex distribution 92 (88.46) trainers are male 

whereas 12 of them are fema le. That is, only 1 !.54% of the tra iners are females. This shows 

the participation of females in the study of the fi elds wi thin the two departments is very low. 

Moreover, the distribution of the trainers in age wise 39 (37 .5%) are less than 30 years old, 

25 (24.04%) are in the class interval of30-39 years o ld 12 (11.54%) arc in the class interva l 

of 40-49 years old and 28 (26.92%) are more than50 years old, thi s indicates there are young 

trainers, and also adu lt trainers. 

Regarding the dist ribution of tra iners in qualification 93 (89.42%) arc with BA/BS C and 

MA/MS C 10 (9.62%) arc diploma ho lders, but I (0.96%) with unknown qualification to the 

researcher. From hi s /her personal questionnaire respond it says Bcd. T his shows majority arc 

degree holders. 
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Table 2.Service years of the respondents. 

NAME OF TVET COLLEGES 

GENERAL 

EN TO TO TEGBARED WINGATE TOTAL 

Characteristics NO % NO % NO % NO % 

'- 1-5 18 1731 8 
0 

7.69 14 13.46 40 38.46 

f-< 
6- 10 10 9.62 19 18.27 9 8.65 38 36.54 

"'w 2 11 8 7.69 8 7.69 10 9.62 26 25.0 r.Ii CJ > 
'- .-
'" t f-< 
" '" ::: TOTAL 36 34.62 35 33.65 33 3 1. 73 104 100 >- rF! .-

1-5 17 16.3 5 5 4.8 1 14 13.46 36 34.62 
'" u .;;: 6- 10 4 3.85 II 10.58 4 3.85 19 18.27 
'-
'" 'J> 11-15 4 3.85 4 3.8 5 4 3.85 12 11.54 '-
0 
'J> 

16-20 '- - - - - - - - -
'" '" ;., > 20 II 10.58 15 14.42 ]] 10.58 37 35.58 

'" -0 TOTAL 36 34.62 35 33.65 33 31.73 104 100 f-< 

As indicated in table 2, 64 (61.54%) of trainers have more than 5 years of service in TVET, 

while 40 (38.46%) of the respondents have 5 and less than 5 years of se rvice in TVET.This 

shows majority of the trainers have served in TVET for more than 5 years. 

Moreover 36 (34.62%) of the trainers have 1-5 years of service in total teaching profession. 

Whereas 68 (65.38%) of respondents have more than 5 years of in teaching. This indicates 

that there is more exper ienced human power. 
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NO 

I 

2. 

29 

30 

-+. 2 C urriculum des ign , developm ent, and consistency 

T a ble 3 Participation in curriculum design, developm ent and conten t 

There are diffe rent opinions suggested to the respondents with fi ve alternative choices. The 
respondents respond based on the key : SA (Strongly Agree); A (Agree); N (Neutral); 0 
(Disagree) and SO (Strongly Disagree) . 

LEVEL OF AGREEMENT OR DISAGRE EMENT 

O PINIONS SA A N 0 SO 

NO % NO % NO % NO % NO % 

The parti c ipation and 
contribution of the 
soc iety (parents, 52 50 28 26.92 8 7.7 10 9.62 6 5.77 

students, trainers, 
communi ty ... )in 
designing and 
developing the 
curriculum IS very 
low. 
'fhe curri culum was 
des igned and 18 17.3 49 47.11 15 14.42 12 11.54 10 9.62 

developed In team 
work. 
The duration of the 
curri culum is constant I 0.96 14 13.46 25 24.04 42 40.3 8 22 2 1.1 5 

The curri culum IS 

a lways rev ised 0 2.88 23 22.1 2 30 28.85 32 30. 77 14 13.46 ~ 

positive ly 

As indicated in Table 3, partic ipation 111 curricul um des ign ,52 (50%) respondents have 

strong ly agreed, 28 (26.92%) have agreed,8 (7.7%) were neutral , 10(9.62%)have di sagreed, 

and 6(5.77%) have strong ly disag reed. That the participation of the community is very low. 

T hi s sho ws that majori ty o f the responden ts 80(76.9%) ha ve agreed in the opini on. 

Regarding item 2, 18 respondents (1 7.3 %) ha ve strongly ag reed, 49 (47 .1 I % ) have agreed, 15 

(14.42%) were neutra l, 12 ( 11. 54%) have disagreed, and 10(9.62%) have strong ly di sag reed. 

This indi cates that 67(64.42%) respond as the curri culum was des igned and developed in 

team wo rk. 
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NO 

7 

8 

1'vlureuver un the consistency or the curri cu lum I (O.9(,"!',) ha\'e st rong ly agreed .25 (2 -+. 0-1 0'0 ) 

were neutral , 42 (40.38%) have di sagreed and 22(21.15%) have strongly disag reed. Thi s 

shows that 66 respondents (63.46%) respond as the curri culum is serv ing for short time. 

Additionally, on it em 30,3 respondents (2.88%) respond strongly disagree. 23 (22.12%) 

I'cspond d isagree,30( 28.85%) were neutral. , 32 (30.77%) respond di sagree and 14( 13.46%) 

respond strongly d isagree . So thi s indicates majority of them 56(53 .85%) opposing as the 

curri culum is always re vised pos itively. 

Tab le 4 The contcnt of the curriculum in relation to trainces and the training. 

LEVEL OF AGREEMENT/ DISAG REEM ENT 

SA A N 0 SO 
OPINION 

NO % NO % NO % NO % NO % 
The content of curriculum 
has cons idered the leve l of 6 5.77 27 25.96 17 16.35 39 37.5 15 14.42 
trainees. 
The content of curriculum 
has cons idered the need and 2 1. 92 II 10.58 "' .)0 31. 73 4 1 39.42 17 16.35 
interest of trainees. 

As ind icated in table 4, Regarding the content 6 (5 .77%) respond strongl y agree, 24 (25.96%) 

respond agree, 17( 16 .35%) were neutral, 39 (37.5%)respond disagree and 1 5( 14.42%) 

respond strongly di sagree. This impli es that majority 54 (51.92%) opposing that the content 

of curriculum has considered the level of trainees. 

Add itionally, on item 8,2( 1.92%) respond strongly agree, II ( IO.S8%) respond agree, 33 

(3 1.73%) were neutral ,41 (39.42%)respond di sagree,and 17 ( 16.35%) respond strongly 

disagree. Th is shows that majority 58 (S5 .77%) explained the content of curricul um has not 

considered the need and interest of trainees. 
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4.3 Availabil ity of T rainin g matcdals and faciliti es . 

Table 5 Availabi lity of training materials 

LEVEL OF AGREEMENT/ DISAGREEMENT 

OPINION 
SA A N D SD 
NO % NO % NO % NO % NO % 

The content of 
modules are properly 

, 
2.88 20 19.23 31 29 .81 35 33.6 15 14.42 J 

sequenced. 5 

The t ime allocated 
for each task IS 13 12.5 19 18.27 23 22. 12 38 36.5 11 10.58 
suffic iently enough. 4 

The content of 
modules are 
adequately designed 16 15.38 37 35.58 21 20 .1 9 20 19.2 10 9.62 

30% theory and 
, 

to J 

70% practica l work. 

As indicated in table 5, Regarding the content of modul es are properly sequenced 3 

(2 .88%)respondents respond strongly agree, 20 ( 19.23%) of respondents respond agree,31 

(29.81 %)of respondents were neutral, 35 (33 .65%) of respondent s have disagreed ' and IS 

( 14.42%) respondents have strong ly disagreed. This shows SO (48.08%) respond opposing the 

Opll1l0n. 

Moreover, the time a llocated for each task is suffic iently enough 13 (12.5%) respond strongly 

agree,19 (18 .. 27%) respond agree,23 (22. 12%) were neutral, while 38(36.54%) respond 

disagree and 11 (10.58%) have strongly di sagreed. This implies 49 (47.42%)respond the time 

allocated is not su ffi c ient enough. 

Additiona ll y, item 11,16 (15 .38%) have strongly disagreed, 37 (35.58%)have disagreed, 

2 1(20 .1 9%) were neutral , whereas 20 (19 .23%) have agreed, and 10 (9.62%)have strongly 

agreed. This shows majority 53 (50.96%) respond the content of modul es are not adequately 

designed to 30%thcory and 70% practica l work. 
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Table G Issues on facilities in relation to training 

- - - - ~---- -
LEVE L Of AGREEME i\T I UI SAGREE;\ IE\T 

OPINION 
SA A N 0 SO 
NO % NO % NO % NO % NO % 

The environment of 
the institution 
compound IS 18 17.31 52 50 20 19. 23 12 11.5 2 1.92 

adequately favorable 4 

f'or teaching and 
learning. 
The si ze of 
c lassrooms and 

, 
2.88 34 32.69 18 17.3 1 32 30.7 17 16.35 J 

workshops IS 7 

standardized. 
The fac ilities are 
sufficiently full field 4 3.85 5 4.81 y -) 24.04 48 46.1 22 2 1.1 5 

5 

As indicated in table 6 ,the environment of the institution compound is adequately 

favorab le f'or tcaching and learning 18 ( 17.3 1 %) respond strongly agree, 52 (50% ) respond 

agree, wh ile 20 (19.2%) were neutral , 12 (11.54%) respond di sagree and 2 ( 1.92%) respond 

strongly disagree. This implies majority of them 70 (67.31 %) respond as the envi ronm ent of 

the institution is favorable for the training. Moreover on item 16,3 (2. 88%)have strongly 

disagreed, 34 (32.69%)have agreed, 18 (17.3 1 %) respond neutral,32 (30.77%) have 

disagreed , and 17( 16.35%)have strongly disagreed. Th is shows the majority 49 respondents 

(47.12%) respond the size of classrooms and workshops is not standardi zed .. 
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Table 7 Availability of curriculum guide and text books 

LEVEL OF AG REEME NT/ D I SAGRH~MENT 

SA A N 0 SO 
OPINIO NS NO % NO % NO % NO % NO % 

The text books are 
suffi ciently availabl e to the I 0. 96 4 3.85 14 13.46 38 36.54 47 45. 19 

trainees. 
The curri culum guide IS 

adequate ly ava ilable and 4 3.85 22 2 1.1 5 ?" -) 21' 15 40 38.46 13 12.5 
provided to tra iners. 

NO 

18 

19 

20 

As indicated in tab le 7, regarding the curr iculum guide is adequately ava il ab le and provided 

to trainers 4 (3.85%) have strongly agreed, 22 respondents (2 1.1 5%) have agreed, 25 

(24.04%) respond neutral, whi le 40 (38.46%) have disagreed and 13 ( 12.5%) have strongly 

disagreed. 

This indicates that 53 respondents (.50 .96%) respond di sagreement. 

Moreover On tex tbooks are su ffi ciently ava ilab le to the trainee's I respondent (.0.96%) has 

strongly agreed, 4 (3.8 5%) have agreed, 14 (13.46%) respond neutral , while 38 (36. 54%) have 

disagreed and 47 (4 5.19%) have strongly di sagreed Thi s indi cates that 85(81.73%) have 

cI i sagreed .. 

Table 8 Ex istence, quality and availability ol'tools, equipmcnts and machineries 

LEVEL OF AGREEMENT / DISAGREEM ENT 

OP IN ION 
SA A N 0 SO 
NO % NO % NO % NO % NO % 

The avai labi I i ty of 
tools and equipments 
IS sufficient for the 6 5.77 15 14.42 19 18.27 49 47. 11 IS 14.42 
practical work. 
The existence of the 
machinery is 4 3.85 14 13.46 23 22. 12 47 45. 19 16 15.38 
suffi cient [or the 
training. 
The qua lity of 
machi nery to perform 
practical work is very 5 4.8 1 7 6.73 ?' -) 24.04 -1 2 40.38 r -) 24.0-1 
well. 



\10 

13 

; 

I \ S inuicute:u in table: 8 I'egarding the: C\\'uilab ility 01' tools and cquipments is su l'licient l'o r the 

pract ical work 6 (5 .77%) respondents have: strongl y agreed, 15 (1-+.43%) respondents ha ve 

agreed, 19 ( 18.27%) were neutra l, while 49 (47 . 11%)respondents have disagreed and 15 

(1 4 .42%) have strong ly di sagreed . This implies that 64 respondents (6 1.54%) respond 

di sagree 

Moreover the ex istence of the machinery is suJ'Ji c ient for the training 4 rcspondents (3 .85%) 

respond strong ly agree, 14 respondents ( 13.46%) respond agree, 23 respondents (22 .1 2%) 

respond neutral , but 47 respondents (45.1 9%) respond di sagree and 16 responde nts ( 15.38%) 

respond strong ly di sagree. This shows that 63 respondents (.60. 58% ) respond di sagree. 

Additionally , the qua lity of machinery to perform practi ca l work is vcry we l!. S 

(4.8 1 %)respond strong ly agree, 7 (6. 73%) respond agree, 25(24.04%) respond ncutra l, while 

42 (40.3 8% ) respond di sag ree and 2S (24.04%) respond strong ly di sagree. T his ind icates that 

67 respondents .(64.42% ) respond di sagree .. 

4.4 Issues on contribution, support and effort of administration body, Deans and 
curriculum committee. 

Table 9 Support and effort of administration body 

LEVEL OF AGREEMENT/ DISAGREEMENT 
SA A N D SD 

OP IN IONS NO % NO % NO % NO % NO % 
T he administrati on body has 
great e ffort to supply tra ining 2 1.92 13 12 .5 13 12.5 45 43.27 3 1 29.8 

mater ial on time. I 

The admini stration bodies 
support the trainers to 12 11 .54 13 12.5 22 2 1.1 5 42 40.38 15 14.4 
parti c ipate In des ig ning & 2 

deve loping o r curri culum. 

As indicated in tab le 9 regarding to the e ffort of adm ini stration to supp ly training material s 

on time 2 respondents (l ,92% ) respond strong ly agree, 13( 12 .5%) respond agree 13( 12.5%) 

respond neutral, 45 (43 .27%) respond di sagree/and 3 1(2 9.81 %) respond strong ly di sagree 

.th is implies that 76 respondents (.73.08%) have d isagreed. 
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Moreover on the support the administration bodies gl vc to thc trainel's In design ing and 

dCI'cloping curricululll 11 (I 1.5-1%) hJI'c strong ly ag l·ced. 13( 11.5%) havc agrced. 11 

(21.15%) were neutral. 42(40.38%) have di sagreed, and 15(14.42%) havc strong ly disagree, 

Thi s shows 57 respondents (,54,81 %) have di sagreed. 

Tablc-IO Support of th e curriculum committee 

LEVEL O F AGREEMENT/ DISAGREEMENT 
SA A N D SD 

OPIN IONS NO % NO % NO % NO % NO % 
The Curri eulum comm ittee 
supports the trainers to 
parti c ipate 111 designing and 6 5.77 II 10.58 24 23.08 37 35 .58 26 y -) 

de ve lopi ng or curri culum. 
The curricululll comm ittee 
supports the trainers In 
fulfilling facil ities for training 4 3.85 6 5.77 19 18.27 44 42.31 31 29 .8 

I 

As indi cated in tabl e 10 rega rding t Curr icu lum committee supports trainers to participate in 

des igning and deve loping of curri culum, 6 (5.77%) respond strong ly agree, II (10,58%) 

respond agree, 24 (23. 08%) respond neutra l,37 (35,58%) respond disagree, and 26 (25%) 

respond strongly disagree, This shows 63 respondents (60.58%) respond di sagree, 

Additionally, on the curriculum comm ittee supports the trainers in fulfi lling fac ili ties for 

tra ining,4(3.85% ha ve strongley agreed, 6 (5.77% ha ve agreed, 19 (1 8.27% ) were neutral ,44 

(42 .31 %) have di sagreed and 31 (29.8 1%) ha ve strong ly di sagreed. This indi cates 75 

respondents (72.12%) have d isagreed, 
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4.5. Capacity Building of Traincrs. 

Table II Qualification and income of trainers 

LEVEL OF AG REEMENT! DISAG REEMENT 
SA A N D SD 

NO OP INION NO % NO % NO % NO % NO % 

23 The trainers have 
suffi cient possib ilities to 
upgrade their 5 4.8 1 2 1 20. 19 20 19.23 43 41.35 15 14.42 

qua lifi cation. 
28 The IIlcome (sa lary) of 

trainers IS suffi cientl y 
reasonab le III relation to I 0.96 16 15.38 15 14.42 51 49.04 2 1 20. 19 

the ir level of qualification 
and services they g ive . 

As indi cated in tab le II , regarding the tra iners ha ve suffi c ient poss ibilities to upgrade their 

qua lificat ion, 5 respondei1ls (4. 81 %) have strongly agreed, 2 1 respondents (2 0.19%) have 

agreed, 20 (19.23%) were neutra l, while 43 responde nts (4 l. 35%} have disagr~ed and 15 

( 14.42%) have strongly disagreed. This shows that 58 respondents (55,77%) ha ve d isagreed. 

Moreover, the income or sa la lary of trainers is sufficientl y reasonable in relat ion to the ir leve l 

of qualifi cation and service they g ive I {0.96%) respond strongly agree, 16 (1 5.3 8%} respond 

agree, 15 ( 14.42%) respond neutral , 5 1 (49.04%) respond di sagree and 2 1 (20.19%)respond 

strongly d isagree. This indicates 72 respondents (69.23 %) have di sagreed. 

Table 12 Contribution of P"incipals !Deans! on capacity building, 

LEV EL OF AGREEMENT! DISAGREEM ENT! 
SA A N D SD 

OPIN IONS NO % NO % NO % NO % NO % 
The Princ ipals !Deans! 
facil itates conditions for 9 8.65 24 23.08 20 19.23 37 35.58 14 13.46 
trainers to participate In 
sho rt term training . 
The Princ ipals IDeans! 
facil itates for the trainers to 8 7.69 23 22.1 1 20 19.23 35 33.65 18 17.3 1 
participate In long term 
training. 
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,\s indicat<:d in t~bk 12 .r<:garding the principals f~lc ilitate conditions Cor trainers to 

partic ipate in shorttCl"lll training 9 respondents {S.65 % ) ha ve strong ly agreed, 2.+ re spondents 

(23.08%} ha ve agreed, 20 respondents ( 19.23%) respond neutral, 37 respondents (35.58%) 

have di sagreed and 14 respondents ( 13.46%) have strongly disagreed. This shows that 51 

(49.04%) respond d isagree . 

Additionally. the princ ipa ls or deans facilitate for trainers to participate in long term training 

8 (7.69% ) respond strong ly agree, 23 (22.1 1 %) respond agree, 20 ( 19.23%) neutral ,35 

(33.65%) respond disagree and 18( 17.3 1 %) respond strongly disagree this shows that 53 

(50.96%) respond di sagreement respecti vely . This shows on this part the pr incipals had 

respond strongly di sagree. 

Table 13 Background of trainers who were in terv iewed 

NO. SEX AGE FI ELD or STUDY EDUCA TfO NA L Sf ,RVICE TRA IN ING 

LEV EL GRADE LEVEL 

1 M 56 Man u facturi n& B.Sc 32 L3 

2 M 37 E lectri city B.Se 12 L2 
!Electronics/ 

" M 28 Automotive B.Sc 5 LJ 
~ 

4 M 4 1 Wood Science B.Sc 19 L2 

5 M 29 Construction B.S c 7 L3 

6 M 35 Electri city B.Sc 12 LJ 

Here are some of the most common responses and opinions o f the interviewed trai ners. 

• The curr iculum was des igned and deve loped by M in istry of Education, but by the year 

2002 the responsib ili ty was transferred to the T VET tra ining agency. 

• The curri culum was des igned by means of teamwork, cons isting of representat ives of 

companies, stakeholders, curri c ulum experts, and some selected trainers. 

• One of the interv iewee indiv idual had got the chance on participation of des igning and 

dCI'cloping th<: curriculum . but the others interviewee not at a ll . 

I 
I 
I 
I 
I 



• It was bellc:r to be cons ide red. and d isc ussed about the des igned and deve loped 

curriculum by It'ainel's to give suggestions on the content to be correctc:d before it goes 

to im plementat ion. 

During the time or impl ementation major problems obse rved 

.:. Shortage or unavailab ility of cu rri culum guide, and text books . 

• :. Workshops are not in standardi zed, and shortage or unava il abili ty of 

machineries, equ ipments, too ls etc 

.:. Budget a llocation and purchas ing is very poor . 

• :. Lack of interest of the tra iners . 

• :. High turnover of the trainers. 

The curri culum materials were prepared and distributed by Addis Ababa city education 

bureau, and starting 2002 the TVET agency has took the responsibi li ty. 

There is effort made review and enhance the curriculum content, but it does not serve for 

lo ng time. 
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Chapter Five 

SUMMARY, CONC LUSrONS AND RECOMMENDATIONS 

5.1. Summary of the findings 

T he main obj ecti ve o f thi s study was to evaluate or search the cha llenges and prospects of the 

implementation of the new TVET curri culum from trainers perspectives and to identify the 

probl ems that hinder its effective implementation in Add is Ababa three governmental TVET 

co lleges. ( Entoto, Addis Ababa Tegibared and General Wingate.) . On the basi c of data 

co llected from the three TVET colleges and analysis and interpretation o f' the data, the 

findings of the study are summarized be low. 

• The partic ipation of the community (pa rents, students, trainers, soc ial 

communit ies ..... ) in des igning and de ve loping the curriculum was very low. i.e. it 

lacks parti cipation of three stake holders. 

• Thc duration ( serving time ) of the current curr iculum is not constant. ft vari es from 

time to time serv ing only few years before its strength or weakness is identified. 

• The admin istrative body and curri culum committee had low contri buti on to support -, 

the trainers in designing and developing the curricu lum, lack to fu lfill and supp ly 

training mater ia ls on time;. 

• The curri culum guide for tra iners and textbooks for the tra inees are not suffi cient ly 

availab le; 

• The time allocated for each task is not suffic ient. 

• The s ize of the classrooms and workshops are not standardi zed as well as the 

availab ili ty of too ls, eq uipments is low, the ex istences of machineries is not sufficient 

and have no qua lity for the practical work of the tra ining; 

• ·fhe part icipation of females in the study of the two fi e lds or departments is very low; 
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• The traine rs hav~ no suflic ient possibiliti~s to upgrade their qualili~ation. 

• The support and condi tions that the prin ~ i pa l s or deans in I ~l cilitat i ng lor train~rs to 

pa rt ic ipate in short term andlor long term tra in ing is very low. 

• The support for tra iners to pn:par~ ma nual s or written training materials to fi ll gaps for 

supporting and fac ili tat ing the impl ementati on of curri cul um is low. 

• T he variati on o f the curriculum from time to time w ith less gap of years . 

• T he occurrence of skill gap and lack o f interest on tra inees; 

• T he shol1age of fi nance, a nd in favo rab le purchas ing system . 

• T he ava ilabi lity of row materi als (too ls and eq ui pments) be ing insufficient. 

• The turnover o f the tra iners ( i. e. start ing as a tra iner, bu t in short period of time 

leav ing the job for other better j ob) 

5.2. CONCLUSION 

T hi s study ide nti ti ed the cha ll enges of the imp lementat ion of the new TV ET curri cul um from 

trai ners perspec tive, so based on the summary part the cha ll cnges are not less in number. The 

ex istC!l Ce o f cha ll e nges starts li'om the curri c ulum des igned development foll ows to the 

curri c ulum implementation cons idering ex istence of problems from different aspects. In 

general it shows the implementati on of the new curri cu lum of T VET is not go ing effec ti ve ly. 
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5.3 RECOMMENDATIONS 

As Technical and vocationa l education and training (TVET) is onc is one 01' thc most 

important or educat ion systcm which provides skilled man power whi ch has great role in 

develop ing the soc io-economic of a soc iety in a way of: 

• Preparing indi viduals for life andthc world of work. 

• r le lping indi viduals to be knowledgeable, sk il l-full and competent to be 

employed and decreases unemployment. 

• To meet the man power need of the labor market. 

So from the hi storical deve lopment of TVET in Ethiopia and in relat ion to thi s 

study and findings the researcher will recommend the fo llowings 

I . The system of designing and developi ng the curri cul um have be participatory. It must 

include and increase the participation of the society. 

2. The cffolt made to rev iew and enhance the curricu lum content have be cons idering 

the results obtai ned from the practice of its implementation, interest and level of 

tra inees, what the soc iety and labor market and budget allocation. 

3. Orientation musty be g iven to the soc iety by means 0[' mode ls to have fee lings of 

belongingness and contribute ideas, materi als, and money to develop the program. 

4. There have bc continuous support to trainers in order to bu ild their capac ity as we ll as 

g iving incenti ves to motivate the ir participation and devotion. 

5. There has to be a mechanism of avo iding the turnover of the trainers by finding what 

is the problem by assess ing environment, the system of the admini st ration, the 

relati onship among tra iners and trainees, the payment, incentives, and so on 

6. There have be gu idance and counse ling to the tra inees before jo ining the TV ET 

co llege. in order to choose their fi eld of' interest and know a hint abo ut the wor ld of 

work. 

7. There has to be an invit ing cond ition by fu lfi ll ing facilit ies on availab ili ty of train ing 

materi als, text books, standardized c lass rooms and workshops, an access of internet 

for both trainers and trainees. 
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Addis Abaha Univcrsity 

School of Gr'aduate Study 
College of Education 

Department of Business Education 

Quest ionnaire to be fill ed by trainers of Industri al and Construction Departmen ts 

The purpose of this questionnaire is to eo llcc t dat a rega rdi ng the chall enges and prospcc ts 

oj" implemcntat ion of the new TV ET cu rri cu lum from traincr' s perspectives. The success 

o r the study to a great extent re li cs on you r genuinc responses. Thus. yo u arc kindl y 

requested to bc interested and honest in prov iding your responses to all items provided in 

thi s questionna ire . 

Note: - I. You are not required to write yo ur name 

2. All your response will be kep t confidential and used onl y fo r the 

academic purposcs. 

3. 1\11 questions ha ve eq ual impol1ancc to attain the objectives of the 

st ud y. 

4. Failure to complete any o f thcm will negatively affect the over all study 

result. 

Part 1: . Pcrsonal Data 

1. 1 Na me of the institution 

1.2 Sex Male D Female D 

1.3 Age Below 30 
D 

SO and above D 

30·39 D 40-49 D 

1.4 Educati on Background 

Diploma D BA/Bse D MA/Mse oDs D 
1.5 Field of study _ ___________ _ 

1.6 Years of Service in TVET as Trainer. 

1·5 0 6·1 0 D I I and above D 
1.7 Total Years of service in teaching 

1-5 0 6-10 D 11·15 D 16-20 D Above 20 D 



No 

) 

; 
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Part 2: - R~l a tcd to curri culum and its impl cmenta ti on 

Plcasc read cach statement car~full y and put the sign (.J) unckr onl y on~ answcr 

that corresponds best to your ag reement or disagreement. (St rongly agree (SA), agree (A) 

Ne utral (N), di sagree (0) and strongly di sagree (SO). 

Opinions Level of agrecmcnt or 

d isagrecmcnt 

SA J\ N 0 SI) 

The Partic ipat ion o f the soc iety (pa rents, students, tra iners, 

community ... ) in designing and developing the curri cu lum is very low 

The curri cul um was des igned and developed in team work 

The administrative bod ies suppo rt the trainers to parti c ipate in dcsigning 

I and d~vdoping o r curriculum 

Trainers adequately part ic ipate in designing and deve lop ing of 

curri culum 

The curri c ulum comm ittec supports the tra inc rs ' to parti c ipate in 

designing and deve loping of curriculum 

The curri cu lul1l des igned and deve loped is quite convenient. 

The content of curri culum has considered the leve ls of the trainees. 

The content of curri culul1l has considered the need and interest of 

trainees 

The content of modu les a re properl y sequenced 

Opinions SA A N 0 SO 

The time al located for each task is suffic ientl y enough 

The co nt ent s of mod ules are adequate ly des igned to 30% theo ry and 70% 

to pract ica l work 

The tex tbooks arc sufficientl y ava ilable to the tra inees 

Thc adm ini strati ve body has great effort to supply train ing mate ri a ls on 

time . 
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1-1 I Th~ curriculu m COlllll1 ith':c supports the trainers in fullilling facilities lor I I I l 
the trai ning 

15 The env ironment of the institut ion compound is adequately filvorab le for 

teaching and learning 

16 The size o f classrooms and workshops is standardi zed. 

17 The fac ilities arc suffi ciently fulfill ed. 

IS The availabi lity of tools and cquipments is suilicient for practi ca l work 

19 The ex istence of' the machinery is sufficient fo r the trai ning. 

20 The quality of the machinery to per lo rm practi ca l work is ve ry well. , 
21 There is no shortage of budget for facilitating the implementation of 

curriculum 

22 The training is adequately based on the need of labor markct 
.. 

' ) , _J The trainers havc suffi cient poss ibi li ties to up grade their qualification 
.. i 

7' _'I I The principals (deans) fac ilitate conditions lo r trainers to participate in 

shon term training. 

7" - ) The princ ipals (deans) laci litate condi tions fo r tra iners to part icipate in 

long tcrm train ing. 

26 The adm ini strati ve bodies have great effort in faci litati ng interpersonal 

relat ionship 

No. Opinions SA A N 0 SO 

27 The curri culum commi ttee has a grea t role in fac ilitating in tc rpersonal 

, re lat ionshi p. 

2S The income (sa lary) of tra iners is sufficiently reasonablc in rel ation to 

their level of qualification and services they give 

29 The duration of the curriculum is constant. 

30 The curricu lum is always revised positively. 

31 The curriculum is always revised negatively. 

32 The curriculum guide is adequately available and provided to trainers. 

" The adm inistrative body prepares its working plan adequate ly whi ch is ) ,) 

helping to orga ni ze training. 
I 

3 



-, 
I'he principal ' s lJeans l has su nic ient managerial competcncc or I I I 

Icadersh ip and dec ision making sk il l. 

T he trainers arc great ly supported to prepare manual s / wri ttcn training 

materi a lslto fill gaps fo r supporting and facilitating the implementati on 

of curriculum, 

The admini strative body has great effort to re late the tra ining wi th the 

need of stakeholders, 

The admini strati ve body has a great ro le in guiding and supporti ng 

tra inees. 

The trainees have suffic ient poss ibiliti es to be engaged in work or world 

a ft er graduation, 

) T he principal 's /deans/ adequately so lvc problems wh ich ari se in 

implementation or curri culum, 

4 
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SCHOOL OF GRADUATES STUDY 
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DEPARTMENT OF BUSINESS EDUCATION 

Interview guidelines with section .heads/ trainers of the industrial department, and tlw;tiJn jepartment ofTVET colleges . 

. At first tharik you for accep ti ng to participate in this research, the implementation VET curriculum. My purpose is to conduct research as a requirement for M.A qualification jilis Ababl University. The issue of curriculum implementation in TVET centers has not adequatel:v studied in connection to the improving the qualitj of educat ion: I-I.ef!c_e through research ,study/ I want to understand how the curriculum implementation process is .ntly going on, and I will try to find out major problem areas in the implementat ion of the culum. Lastly it is also to give feedback to the concerned individuals, groups, and offices to : improvement on its implementation. 

Some basic questions for the interview 

Who designed, developed and provide the curricululll ofTVET? . Who had the great role on designing and developing the curriculum? To what extent is your institution in curriculum designing and deve loping? Have you got all opportunity to participa te in curric ulum design and development? What is the role of your participation in des ign ing and c\c..-cloping the curri cu lum? Wh~ is preparing and distributing cllI':icululll material s') 
To what extent is (1e availability of curriculum materials to bo th , trainers and train~es? What problems have you faced during the time of curri cu lulll implelllentation? What L1easures were taken for solvin ;; those problems )'OU Caced? i3 there any effort made to reviclV and enhance the curricu lum coment and its i.mplemelitation? 
What do you suggest to improve the curriculum iltlpicltlcn:ation? Please explain your idea on basis of TV ET curricululll that you ex pect to be considered which 'NUS not mentioned in our discuss ion. 
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