
/ 

o 

<> 

The Contribution of Non- Government Organizations (NGOs) to the 

Expansion of Pre-school Education in Addis Ababa Jmplications to 

Quality of Education 

A thesis Submitted to the graduate P.-ogram of Addis Ababa University 

in partial fulfillment of the ,'equirements for the Degree of masters of 

Art in Educational Research and Development, 

By 

Tesfaye Tessema Bedane 

June, 2013 

Addis Ababa 



ADDIS ABABA UNIVERSITY 

SCHOOL OF GRADUATE STUDIES 

INSTITUTE OF EDUACTIONAL RESEARCH AND 

DEVELOPMENT 

The Contribution of Non-Government Organizations (NGOs) to the 

Expansion of Pre-School Education in Addis Ababa: Implications to 

Quality of Education 

By 

Tesfaye Tessema Bedane 

June, 2013 

Addis Ababa 



c· 

() 

> 

,., 

. ') 

The Contribution of Non-Government Organizations (NGOs) to the 

Expansion of Pre-school Education in Addis Ababa Implications to 

Quality of Education. 

A thesis submitted to the graduate Program of Addis Ababa 

University in partial fultillment of the requirements for the Degree 

of Master of Art in Educational Research and Development. 

By 

Tesfaye Tessema 

Board of Examiners 

Approved 

Chairman, Department GnHluate 

Committee 

Advisor 

Internal Examiner 

CM r€ l q ,ro, b he f J)2i-e t 
7 

External examiner 

S ignature 



c· 

() 

o 

Acknowledgments 

I praise the almighty God for giving me the opportunity to join and complete my studies 

despite the challenges I faced . 

I would like to express my heart felt gratitude to my advisor. Dr. Mulu Nega for his 

diligence and close follow up thmugh sc rutinizing the draft and correcting the paper to 

make it complete. 

I would like to thank experts of Addis Ababa Education Bureau Ato Meressa Abraha and 

Ato Ahmed Mengesha who helped mc in organizing documents of the study. 

The last out not the least, I would like to thank all respondents involved in the study in 

general and NGOs project coordinators in particular. 



'-, 

o 

'D 

Table of Contents 

Titles Pages 

A ck nOlVledgmcnt. .... . . . 1 

Table of Contents ...... . .... . .. . ... . .. . ...... .. .. . ..... .. ..... 11 

List on-abies ..•....... .. .. V 

Acronyms and Abbreviations .... . . ........ ....... . .. .. ...... . .. .............. . ... . ........... V I 

Abstract. . . .. .... .. ....... . ...... ................ .. ...................... Vll 

CHAPTER ONE 

I. In troduction .................................... ........... .... .......... .. .............. ........................ 1 

. .......... .... ... ..... ...... ..... I 

, 
1.1. Background of the Study .. 

1.2 . Statement of the Problem .... .. .. ....... .. ............... . ....................... J 

1.3. Objectives oflhe Study ................. .......... ... .... ......... ............ .. ........ .4 

1.4. Signi fi cance of the Study ... ........... .. ........... ................ ............ .. ....... .4 

1. 5. Delimitation of the Study........ . ...... .. ....................... 5 

1.6. Limitation of the Stud y.. ........ . .. ........ ........... .... ....... 5 

1.7. Operational Defini tion of Key terms .......... .. .... .. ................ .. ...... 5 

1.8. Organi zation 01' the Study ............... ... .. . .......... ... .................... 6 

CHAPTER TWO 

2. Rev iew of related literature ..... ........... ... ................. 7 

2. 1. Conceptualizing pre-school Education ... 7 

2. 1.1. Global Overview of Histo rical Devel opment of Pre-school 

Educat ion ... ....... ........ ... .... ...... .. .. .... .. .......... .... ... .... .. ........ ................ 7 

2.2. The Hi storical Development and Current Practice of Kindergarten 

Ed ucation in Ethiopia ............................................................ ......... 8 

The Research Exper ience of Kinde rga rten Education ....................... 10 

2.3.1 The Pol icy f ramework of Ear ly Chi ldhood Care and 

Ed ucat ion in Ethiopia (ECCE) .................... ......... .. . .. ..... 11 

2.4. The Pre-School status of Education in Eth iopia ................... ............ I I 

II 



2.4.1 Access ........ . . ..... ........ II 

2.4.2 . Eq uity .. . . ... 12 

tl 2.4.3. Quali ty. 13 

2.4 .3. 1 Teaching Learning Env ironment ...... .... ........ .. ...... . . 14 

2.4.3 .2. Ma nagement Activ it ies ...... ......... .......... 15 

2.4.3.2. 1 Organiz ing Teaching Mcmbers ................... ............. 16 

2.4.3.2.2. Pre-School Teachers ............................... ................. 16 

2.5. The Experiences o f" other Countries .......... . . ... 16 

2.5. 1 The Asia Pacifi c I'egion Experiences. . . .... ..................... 17 

2.5.2. Mali ........... ................................................................. .............. 17 

2.5 .3 Senega l ..... .... ......... ......... .... .... .............. ..... ...... ....... ........ ......... .. 18 

2.6. Understand ing Non-Governmental Organizat ion .................. .... .......... 19 

2.6. I Defi ni tion of NGOs ......................................... ...................... 19 

2.6.2 The Emergencc of NGOs in Ethiop ia ......... .. . ...... . .. ............. 20 

2.6.3 NGOs and Gove rn ment Relationships ............... ............ .. ......... 20 

2.6.3.1 Emperor I-Iai lese lasse's Regime ........... . . ................. 21 

2.6.3.2 The Derg Period ..... .......... ... ........ .. ...... . . ....... ... ....... .. 21 

2.6.3.3 Post 199 1 Peri od .................................... .. ........ .. ......... 21 

2.6.4 GOs and Faith based Organ izations .......................................... 23 

o 2.6.5 Socio-Economic Conditi on of the Community and .. -"Y 

Non-Govern men t Organization .... .. ........ ....... .. ........... ....... ~ ........... 23 
,c'/"' . 

2.6.6. Role of Pre-Schoo l in Pro moting quali ty of Ed ucation .............. ;24 

2.7. Concept ual Model of the Study ........... .. .. ..... ....... ... ......... ......... .. ... ..... 25 

CHAPT ER THR EE 
() 

3. Research Design and Methodo logy ... . .. ........... ............... .......... ............... ... 26 

3. 1 Source orData ........................................................... .......... .................. 26 

3.2. Sample and Sampling Technique ........................................................ 26 

3.3. Data Gathering Tools ....... .. ....... .............. ... .. . . ..... .... ......... 27 
, , I Q . . 
J . .J. uestlOnnalre ................ ... .......... . ................. 28 

3.3.2. Ill terv ie\v ...................... .. ........ ...... ....... ... ....... . . ..... ..... ......... 28 

3.3.3. Focus Group Di scussion (FGD) ......... .............. ... ......... ......... ....... 28 

II I 



o 

o 

c 

3.3.4. Observation .... .............. ........................................... .. ... . . .. . 29 

3.3.5 . Doc ul11 en t Analysis ..................... .. ............................................... 29 

3.4. Pilot Testing ............................. .. ...... .. 

3.5. Data Gatheri ng Procedures .... ........ ....... .. ........................ ....... . 

... 29 

...... 30 

3.6. Methods of Data Analys is .............................. .... ................ .. ................ 30 

CHAPTER FOUR 

4. Prcsenting. Analysis and In te rpretati on of Data ............................ .. ................ 3 1 

4.1. Characte ri sti cs of the Respondents ........ .. ..................... ... ....... .. .. .. ........... 3 1 

4.2 . The State of Pre-Schoo l Ed ucation in Addis Ababa ............................... 33 

4 .2. 1. Il11plicat ion orthe Current Ex pansion to Quality of Education ... 35 

4.2.2. Key in puts and its Management Pract ice ................................... 37 

4.3. Contributions ofNGOs and other Stakeho lders in Improv ing 

Access and Quality of Pre-School Ed ucation ....................................... .40 

4.3. 1 Parents ' and Local Community Participation ................................ .40 

4.3.2. 1-[ea lth Sector Parti cipation ...... ... .. ...................................... .. ...... ... 4 1 

4.3.3.Women's, Children 's and Youth affairs Participati on .................. 42 

4.4. Ava ilabi lity 01' Adequate and Regu lar fo llow up Mechan isms to Improve 

Pre-Schoo l Education .. .. ................................................................... .43 

4.5. Major Challenges in Providi ng Quali ty Pre-School Education in 

Add is Ababa ................. ..................... ..................................... . . .... .44 

4.6.F uture Prospect of the Program ......... .. ................................... .. .......... .. ...... .45 

4.6. I. Opportuniti es ...................... ...... ......... .... .... .. .......... .... ........... .. ..... .45 

4.6.2. Threats ...................... ......... ...................................... .. .................. .45 

CHAPTE R FIVE 

5. SUll1ma ry, Conclusions and Recommendation .............................. .. .. .............. 46 

5.I.Sulllmary of Findi ngs .............................................................. .. ................ .46 

5.2. Conclusion .......... ...... ...... ...... ......... .. ..... ............ .. .... ..... ....... ....... ........ .......... 49 

5.3. Recommendat ion ........... .. ......................... .................... .. ............................ 50 

o Bibliography 

o Append ices 

IV 



0 
Table I : 

Table 2: 

Table 3: 

Table 4: 

Table 5: 

Table 6: 

Table 7: 

Tab le 8: 

Table 9: 

Table 10: 

Ta ble II : 

Table 12: 

o Table 13: 

Q 

() 

List of Tables 

Sa mple kinderga rten s 

Sex and Age s tructure of respondents 

Ed ucational level and working exper iences of the respondents 

Demand of the cente rs a nd the selec tion process. 

Beneficiary G roups and thei r social status 

Res ponses of principals and teachers to key inputs and its practices in the 

sampled kinderga rtens. 

Provis ion of meal to children 

Attitude of teachers towards key inputs and management practices 

Principals responses I'cga rding licy inpu ts and management practices. 

I'arents' and loca l commun ity pa.·ticipation. 

Health secto r participation . 

\,yo l11 en 's, children's and yo uth affa irs participation. 

Follow up and support mechanisms. 



c 

.) 

o 

c 

Acronyms and Abbrevia tio ns 

Acrony m 

ESDI' : 

MOE: 

UPE: 

NGO: 

MDG: 

UN ICE F: 

UNESCO: 

MO B : 

MOWA : 

ECCE: 

EFA: 

USA ID : 

AED: 

BED: 

EQU IP: 

ECD: 

ADEA : 

RAFPE : 

DOSE : 

BFC I: 

M FPE: 

C RDA: 

NPDPM : 

AAEB: 

EBNLA: 

FGD: 

S RI: 

Full Name 

Ed ucation Sector Development Program 

Ministry of Education 

Unive rsal Prim a ry Education 

Non government Organization 

Millennium Development Goa l 

United Nations International C hildren 's Fund. 

United Na tions Educational Scientific and C ultural O"ganization 

Ministry of Health 

Ministry of Women Association 

Early C hildhood Ca re and Education 

Ed ucation for All 

United S tates Agency for International Development. 

Academy for educa tional Developmcnt. 

Basic Education Program 

Ed ucation Quality Improvement Program. 

Eal'ly C hildhood Developm ent 

Assoc iation for thc Development of Ed ucation in Africa. 

Regional Afri ca Ne twork F"ancophonc of Ea l'ly C hildhood. 

Department of State for Ed ucation 

Baby Fri endly Community Initiative 

M inistry of Fa mily and Eal'ly C hildhood 

C hristian Reli ef and Development Association 

National Policy on Disaster Prevention and Ma nagement 

Addis Ababa Ed ucation Bureau. 

Ethiopia n Baseline Na tional Learning Assess ment. 

Focus G roup Discuss ion 

School Readiness Initiatives 

V I 



o 

o 

) 

D 

c 

Abstract 

Tit e maillpurposeof titisstuf(r is to assess tit ecolltributiollof NolIGo verllmelltOrgallizatiolls 

(NGOs) to tlt e expallsioll o.lpre-scltool educatioll ill Addis A baba f/lld its implicatioll to quality 

o.l educatioll. Tlte Stuf(JI ill lille ,vitll tlt e formulated basic questirJlls examilled tI, e activities f~l 

NGO assisted cell tel's ill eusurillg quality pre-sellOol educalioll. Tlt e basic questiolls ,vere: -

",ltat is tlt e state o.l pre-selwol educatioll? Wltat is tlt e implicatioll o.l expalldiug pre-sclt ool 

educatiou to quality of educatioll? A re tlt ere adequate alld reglllar folio", up alld program 

assessmellt practices to improve access alld quali~JI of pre-scltool educatioll? Wltat are tlte 

cltallellges faced ill improvillg provisioll of quali~JI pre-scltool educalioll ill A ddis A baba? 

Descriptive survey metltod ",as employed ill this study. Data ,vere gatltered usiug 

questiollllaire, illtervie,v, documellt revie"" focus Group Discussiolls alld observalioll ellec/; 

list. Tlte subjects o.ltlte Stuf(JI ill elude N GO-project coordillators, Addis A baba educalioll 

bureau alld mb ci~JI educatioll focal experts, parellts/guardialls o.ltlte pupils, scltool based 

prillcipals alld teaclters. Tlt e data gatllered tlll·ougit questiollllaires ",ere alla(Jlzed usiug 

percelltages. A lld Tlte jillflillgs of tlt e study reveal tltat tit ere is Itiglt demalld allfl desire for 

NGO IIlflllllged killdergartells by tlte local commullity. Lo", level participatioll of 

parellts/guardialls alld tlte COlllllllllli~JI at large is also observed. Illcome gelleratillg Activities 

(IGA) particular!JI to local NGOs ill crease e.florts to ellmre sllstaillable COlIlIlIUllity 

developmellt at grass root level. TI, e goverllmellt sllould provide lalld for tlt e expallsiou of 

killdergartells. Establisltillg grassroots fo,."ms allfl sllbmissioll of periodic report to tlte 

cOllcerned offices, lIet lVorkillg activities witlt educatioll bureaus at Woreda, alld regiollal 

levels ",ould improve tlt e eflorts (~l NGOs. 
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c CHAPTER ONE 
I. INTRODUCTION 

Thc purpose o f thi s chapter is to introduce thc rcadcr with the genera l ovcrview o f the study 

problcm. The chapter begins with the background of the study that led to the choice of thc 

problcm. It thcn claborates the purposc o /" the study and its significance. It a lso contains 

delimitat ions of the stud v. Limitat ions of thc stud y. and dennition of kcy tcrms. f inal l.y it 

presents the organizat ion of the study. 

1.1. Back ground of the study 

There is wide spread ag reement that pro vision of quality educat ion is essential f'or a nation to 

cnhance it s econo l11i c development. The prcschool cducation de ve lopment is the bas is f''o r the 

-6 quality and atta inment of' uni ve rsa l primary education (U I)E). In line with thi s. Curti s (cited in 

Gezahgn. 2005) noted that children 's early learning experi ences have a prof''ound e f"lect on their 

developmen t. During the kinderga rt en years. children's recepti vity to new inOuences and capaci ty 

to learn are at their peak. They acqu ire a va riety of important skill s. knowledge and attitudes that 

wil l affect thei r abi lity to learn thei r personal development. relationshi p lVi th others, and future 

o 
pa rti cipation in a greater soc iety (C urt is. 1998). Smith (200 I) also indica ted that the carl ) 

ch ildhood educat ion is termed as the found at ion stage 0 1' educat ion. IVhere child ren ex perience 

rapid physica l. el11 oti onal. inte ll ectual and soc ial growth. 

Ea rl y childhood Deve lopl11ent (EC D) has el11 erged as a theme in the internat ional and Afri can 

dialogue on ed ucat ion in recent yea rs. though it is not the hi ghest prior ity f'o r governments or 

donors. The 1989 United Nati ons (UN) adopti on of the Conventi on on the Ri ghts or the Child 

began a more visi ble dri ve fo r earl y chi ldhood de ve lopment at on the international level. Close ly 

rollowing thi s. the Education fo r All (EFA) init iative lI'om the 1990 World Conrerence In 

.l oilltien. Thai land ; the 2000 World Education for ulll in Dakar (Senegal). and the deve lopme nt or 

the Mil lenni um Deve lopl11ent Goals in thc UN . have al l led to an increase in govcrnment policies 

and local initiati ves in the dOl11ain or early childhood programs around the wo rld . 

1 
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[n the Ethiopi an contcx t. the Min istry of Educat ion and [Cine Art s also issued directivcs. in [973 

regarding the esta b[ ishillent of non-govern lllcnt kinde rga rt en in rc[at ion to the [i ccnsing of 

kindergartens. The Ill inistry c[ca rl y poi nted out its pos ition concern ing kindcrga rten educat ion as 

[o [[ ows:-

A lthough pre-sc ll oo l activities are Ill creas lIlg III 

import ance.. tlley are large ly the co ncern of pr ivate 

agencies or organ ized by priva te group of citizens. They 

have not been included in the structure of the education 
system , although encouragement can be given to pri va te 

and cOlllmunal activiti es of thi s kind. yet it is not 

considered appropriate at thi s stage of deve lopment to 

allocate government funds to pre- sc hool ed ucat ioll ... 

(Addis Ababa. 1973). 

To get out of the ine ffi ciencies and the fa ilu re of the weakest education system of the country 

prior to [99 [ & to give spec ial eillphasis for those who ha ve been depri ved of educational 

<) opportuniti es. the Governm ent of Federal Democratic Republic or Ethiopia formulated ne\v 

o 

o 

o 

education and Trai ning Pol icy. Cogni zant of thi s, a 20 year educat ion sector deve[opillent 

progralll (ESOP) was fo rlllu[ated in [994 to reali ze the education policy which elucidated that 

provision of quality basic education cannot be attained by governmental effort alone. 

[n both ESO P [II and [V, it is indicated that the Illaj or chall enges of the educati on systelll of the 

country are [ower access and qual ity of education as a result of increased enro[lllent , shortage of 

qualified teachers and i[ [ harilloni zation of donor and government e[Torts to ex cute the 

illlp[ementat ion of programs and projects. [n fact, it was apprehensive that the efforts made by 

pri vate sec tor and NG Os were appreciated and needed to be expanded th rough their acti ve 

invo lvement, ownership and commitment to achieve the Mi[[ennium Deve[opment Goa[ (M DG). 

On to p of this. it was di sclosed that the ed ucation sector deve lopment program cannot be rea li zed 

without buildi ng adequate implementat ion capacity of ac tors at diffe rent levels of the systeill . It 

was also uncovered that the financial, material, and human resources provided by government 

alone are not suffi ce to attain the Uni ve rsa l Primary Education (U PE) targets by 20 [ 5. Hence. 

NGOs invo[vcmcnt in educat ion provision was signi fi cantl y fi gured out by the government of 

Ethiopia (MOE. 2005). Hence. the major purpose of th is stud y is to makc an invest igation about 

2 
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the con trib ution 01' NGOs to the e~pa n s ion of pre-sc hoo l ed ucat ion in Addis Ababa. More lWe I' it 

tri cs to exp lor thc chall enges and impli cat ion to quality 01' ed ucation. 

1.2. Statement of the problem 

The gove nll1l ent of Ethiopia devc lopcd anel implcmentcd comprehensive ea rl y ch il dhood 

developme nt policy li'amework and strategic operat ional plan as pal'l 01' the educati on and 

training po li cy .l low ever as UN ICEF ( 199 1) indicated the err'ort so IiI I' made in the area o r pre­

school education is considerabl y low, 

This obviously shows that therc is a problem or mccting the educati onal 0pp0l'lunity of pre­

school age children. Th is sugges ts that the problem deserves due apprai sal and study to genera ll y 

co rrec t disparities be tween the demand 1'01' and suppl y in thc pre-school education, Suc h rescarch 

has to be conductcd with the idea of discoveri ng the cha ll enges and prospects o r kinde rga rten 

education in changing the li ves of children. Add it ional !. the stud y may also identi ry the 

intervention areas to thc government and NGOs where their f'ocu s and contri butions bring a grcat 

o difl'crence in improv in g quality ai' educat ion starting at grass root level of the educational 

o 

o 

o 

system. 

Therefore. the s tudy attempts to search answers for the fo llowing questions:-

I) What is the state of pre-sc hoo l education in Add is Ababa 0 What is the impli cat ion of 

ex panding pre-schoo l education to quality of educat ion? 

2) Are there adequate and regul ar f'o llow up and program assessment practices to Improve 

access and qual ity of pre-school education 0 

3) What are the chall enges filced in ImprovIng provIsIon of quality pre-school educ~lli oi\ ' in 

Addis Ababa? 

4) What can be done to improvc the current stale o r pre-school education in Addi s Ababa? 

3 
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1.3. Objectives of the study 

c The general objective or the study is to assess the contr ibuti ons 01' Non-governmental 

organ izat ions (NGOs) to the ex pansion of pre-school educat ion and its implication to thc 

improvement ol'q ual ity of ed ucation. More spec itlcall y this study intends to:-

G 

• Assess the status ofNGOs contribut ion in the area under stud y. 

• Ide ntify cha ll enges and problems encountered in pre-schoo l education. 

• Ind icate the chall enges and probl em areas to the stakeholder' s particularity to NGOs lor 

further participations and cont ri butions. 

• Assess the status ofstakeholde r" s participation in pre -school education. 

• Uncover its impact to quality of ed ucation. 
,. 

• Make suggest ions fo r improvement. 

1.4. Significance of the study 

Ed ucat ional researchers, stakeholders & above al l government authori ties should show the 

priority areas whe re NGOs could exert their maximum effort and contri butions in 11l1provlllg 

quality of education. 

It is assumed that education projects led by NGO 's are centra li stic. e litist. free-Iloat ing. and 

li'agmented in their nature unless we ll orchest rated (Medvede ve, 2009; I-lowell. 2007; Shihata. 

2000.) . Thus. this research project will have the fo llowi ng contri butions. It helps to: -

( I) Inform stakeholders includ ing the governments about the sta tus of preschool education in 

Addis Ababa. 

o (2) Create awareness on the ex ist ing gap between the educat ional needs of pre-school 

o 

Children and the service of the NGOs, educat ional stakeho lde rs and policy makers. 

(3) Identi fy major reasons that ha ve bearing meeting the provisions of pre- school educat ion in 

Addis Ababa. 

(4) Show the im portance of' pre-school eclucation ass isted by the NGOs and its implicat ion to 

qual ity of education. 

4 



1.5. De limitation of the s tudy 

Non- governm ental organi zations are engaged ill developmen tal acti vities of th e country. 

fu rthermore. they are invo lved in lI ide and diverse interventions in different educational 

programs in Add is Ababa. 'Thi s stud y is deli mi ted to stud y the cont ri butions of NGOs that work 

on earl y chi ldhood care and educati on (ECCE) in Addis Ababa. 

1.6. Limitation of the Study 

6 One major li mitation encoun tered during the stud y was the di l'lieul ty to get the centers in 

diffe rent sub-c iti es as there are fe w NGO ass isted kindergartens. Inavail ability of in fo rlllation 

about their educati on development in general and pre-schoo l education in parti cular at d i ffei'el~ 

o 

o 

o 

levels of Addis Ababa was a majo r challenge The problem 

meetings at diiTe rent levels of education ofti ces and NGOs. 

1.7. Ope,-ational definitions of key temlS 

Vias Qvercome,.f"ci rtiJlf01lgh 
#-,p . 

fi'equen t 

Child care Any situat ion In which children are pro vided with an overall 

supervision and support in matte rs li ke health, nutriti on, Safety and educa tion 

(UNICEF) 

Pre-school - An institution which gives education service fo r ch il dren of age 3 to 6 before 

they join forma l schooling. 

Kindergarten - A program whi ch cOlllpri ses of chi ldren from age 4to 6 and educating them 

with the aim of all round development of the chil d in preparation fo r fo rmal 

school ing (MoE, 1994). 

Early childhood education - A program of providing education that promote the overal l 

development of chi Idren up to age seven. 

Child friendly school (CFS) - A schoo l that is healthy, effective. protective. and the 

community and fa mily are ac ti ve ly invo lved. 

Baby Friendly Comlllunity Initiative (BFC) _ It IS an initi ative which prolllotes breast 

feeding and hyg iene within comm uniti es . 

5 
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1.8. Organization of the study 

Thi s stud y is organized into fi ve chapters, This chapter dea lt with background of the study 

including orga ni zat ion of the study. statement 01' the problem. obj ec ti ves of the st udy, 

signifi cance of the study, delimitation of the study. lim itations of the stud y and defini tions of 

operational terms. The rev iew of the related literature is trea ted in the second chapter. It presents 

brief rev iew of related studies that se rve as framework to guide to the study Chapter three 

addresses the research des ign and methodology. It expla ins the methods, approaches, procedures 

and tools that we re used to ac hieve the purpose of the stud y. The fourth chapter focuses on the 

anal ys is and interpretation of data co ll ected. In thi s chapter, the data collected from the fie ld 

were organi zed. processed and interpreted. The last chapter treats summary of the major 

findings, conclusions reached and recommendations forwarded. 

6 
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CHAPTER TWO 

2. REVIEW OF RELATED LITERATURE 

Thi s chapter has the purpose to in troduce s the reader w ith the globa l overv iew of hi stori cal 

dcve lo pmen t o f pre school ed ucation in Et hiopia .the resea rch ex perience and the sta tus of 

pre- school educa tion as per the deve lopment of access .eq ulity and quality of ed ucat ion. 

2.1. Conceptualizing pre-school Education 

2.1.1 Global overview of historical development of pre-

school education. 

Organized education in earl y years of Ch ildren's life was ad vocated by Plato (427-347 B.C.). 

G reeks argued that children und er age of six have to be taken fi'om home and ed ucated in 

properl y organi zed env ironment under the guid ance of a trained teacher in the care and ed ucation 

of yo un g chi ldren. In this rega rd .Iohn (1592-670, c ited in Yalew, 20 11) stressed that 

Systematic education of children should begin earl y and sc hools should be 
estab li shed for the first six yea rs of life. He was the first to emphasize the value of 
play and tirst-hand ex perience in educati ng ch ildren .(p.l 0) 

Bes ides this Jean Jacques Roussean ( 171 2-1778), a French philosopher, c laimed that educati ng 

ch il dren at an ea rl y years serves as a basi s for later educat ion . In line with this, other authors 

ad vocated direct experi ence, practical activity and learning by doing (A ikin , 1992 ; Widmer, 

1970). Fmthermore, in the European and other parts of the world , preschool education system 

was influenced by the Froebel's methods. The German immigrants in the middl e of the 19110 

century es tabli s hed the I st Kindergarten in the United States of America. Amelework (2007, 

C ited in Yalew 20 II ), and Woodhead ( 1992, in A meleowrk 2007) a lso sta ted that the 

kindergarten is now an established part of American education , and various types of play a re 

incorporated into current theori es of earl y ch ildhood ed ucation and progress ive schooling. One 

of the ed ucators who significantl y contributed to childhood education was Mar ie Montessior 

( 1870-1952) , w ho viewed educating ch ildren as ass isting the psycholog ical deve lopment rather 

than teaching (see a lso Monighan. 2005 . cited in Amelwo rk, 2007). She theori zed that children 

o learn best by be ing active and by do ing and ad vocated that children learn how to lea rn. (see also 

S tephens, 1996) . 
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The preced ing paragraphs show that prc-sc hool cd ucat ion has a hi stor ical background globa ll y. 

G 

" Nex t we will try to look into the hi sto ri ca l deve lopment in the Ethi opian co nteXl.~1l p,.~.~,~: ~-' 

._,...-.:1:,."" 
~-

2.2. The Historical development and current practices of 

kindergarten education in Ethiopia 

Discuss ing on the origin of the trad iti onal church educati on with the introduct ion of Chri stianity 

L) in Ethiopia. Pankhurst wrote that the ori gin of Ethiopian' s church school coincicled with the 

establi shl11 ent 01' the church itse lf in about 327 A. D. However. as thi s paper is concerned on ly 

with education of the pre-school age children. spec ificall y with the kindergarten age chi ldren. it 

tri es to touch the role that is being played by the traditi onal church school or the pri est schoo l. 

particularl y in Addis Ababa. Regarding the status ofcurri culul11 at thi s stage, ch ildren ol- thi s age 

consisted primaril y of drill and practice of the alphabet. Mastery oCthe alphabet was followed by 

read ing and recitat ion of reli gious tex ts that began with the psa ll11 s of David (Hoot. Szente & 

q 

D 

Mebrath. 2004. cited in Yalew. 200 I), Even today. in the suburb of Addis we find groups of 

children uncleI' 7 years of age gathered and learn in church yards or under shades of trees guided 

by a pri est or someone with church background. Mus lil11 COl11l11uniti es also have Quran schools 

in mosq ue ya rds in a sil11ilar fashion (Ki bebew. 1989. Del11 essie. 1996 .cited in Yalew 20 II ). 

In the 20lh cen tury, El11peror Menel ik II recogni zed the importance of il11proved and 1110dern 

education and then he cOl11l11itted and achieved the establi shl11 ent oJ" the Ilrst public school ca ll ed 

Menelik II in 1908. Likewise, eight years ahead of the establi shment of Mene li k II school. the 

I'lrst modern preschool establi shed in Dire Dawa city for the children of foreign main ly French 

consultants who were helping to build the first rail road in the country (Del11 eke .2007. cited in 

Yalew 20 II ). Bizuensh ( 1983, cited in Ya lew. 20 II ) argues that the year of establi shment of the 

nrst kindergarten in Ethiopia was in 1908. Since then the provision of kindergarten education , 

mainl y for children from we ll to do fam ilies . started in Ad di s Ababa in attachment with the then 

ex isting schools such as Engli sh school. German schoo l. Lycee Gebremar iam and the li ke. But 

later in 1963 E.C. provision of preschool began as a community se rvice in majo r towns of the 

country under the Ministry of National Developl11ent and Socia l Affa irs (Del11 eke. 2007. cited in 

Yalew. 20 11 ). 
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According to Bizunesh ( 1983), Kindergarten estab li shment in Add is Ababa around 1943 C. c. or 

1950 G.c. by we llare organiza ti on. The ki ndergarten whi ch is still opcrat ing in the compound of' 

Yekat it 12 comprehensive secondary school is linanced by the Mi ni stry or Education. It was 

started in 1950 E.C. or 1957 G.c. by the initiative or an indiv idua l. 

After the 1974 revolu tion. kinderga rten education ex panded significantly fi'om urban to rural In 

such a way that it grew in number li'om 77 to 9 12 and in enrollment I"rom 7,573 to 102.000 

between 1975 to 1990. Since then. preschool educat ion became part 0 1" the national education 

.q po li cy and then its curriculum was developed for the first time (Demeke, 2007). Also 

contribu ting to the expansion of ea rl y childhood educati on during the social ist period was the 

launching of th e Nat ional Lite racy Campaign supported by UNESCO in the late 1970s (1-1001. 

Szente & Mebreth. 2004. cited in Yalew. 20 11). We then observed the dec line in the number of 

kindergarten un til the change in government which took place in 199 1. Then it began to boost 

itse lf atier the adopt ion of the new Education and Training Policy in 1994. Thi s po li cy 

recogni zed kindergarten educat ion as a very important element in the overall development 

o 

endeavor orthe ea rl y ch ildhood and ror the preparation 0 1" fo rmal schooling (M OE, 1994) .whieh 

left the progra m LU the pri vate sector and other non-governm ent organiza lions in giving access to 

children orage 4-6. In compleillent with these, Woodhead (2009. cited in Yalew 20 11 ) puts it as 

follows:-

The ro le of the government in prov iding pre-school services has 
been minimal. This is not surpri sing. Primary education is still 
being consolidated in Ethiopia, and current public expendi ture is 
still insuffic ient to ensure even basic primary schools, especia lly 
in many iso lated cOllllllunities. To fill thi s gap at pre-primary 
leve l) the government is encouraging the in vo lvement of' other 

pa rtners, including the private sector. (p . IS) 

The An nual Abstract of Education stati stics of the Mi nistry of education (M.O.E, 2009) poi nted 

out that the country's gross enrollment ratio of KG was 4.2% in 2008. Thi s ratio indicates that 

the majority or the population did not have access to pre-primary education. In the same yea r, the 

hi ghest number of kindergartens and the largest gross enrollment ratio o f" 73.6% have been 

observed in Addis Ababa foll owed by Dire Dawa and l-Iar3l'i (Yalew. 20 11 ). The educat ion 

annllal stati stics abstract or Add is Ababa Education Bureau (2009) ind icated that the net 
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enrol l11 ent rate in kinde rgarten education was 57.2% in 2008. Th is figure sho\\ s the coverage and 

se rvice deli ve ry is not sati s f~l cto ry even in Addi s Ababa . 

2.3. The Research Experience of Kindergarten Education 

Pre-school cducatio n is the basis for ed ucation deve lopl11ent of a country. Being at grass root 

leve l. its quality and de ve loplllent has got an il11pact on ot her hi erarchies of the educationa 

system of any country. 

q Preschool education program is believed to create conducive environment and exper iences ['or a 

o 

o 

D 

c 

desirable developl11ent of children (Decker and Decker. cited in Demiss ie, 1996). Furtherl11ore. 

Yalew (20 11).noted that a coun ll-y"s economy depends on the competencies of its citizens and 

those cOl11petencies are set ea rl y in life with l11inimal effo rt to acquire des ired cogniti ve and 

attitudinal development. This is possible through the ea rl y life of children. (MOE. 

MOH&MOWA. 20 I 0 Tirusew. 2007). Care is described by UN ICEF as ensuring and promoting 

children's su rviva l. protection. growth and development in good hea lth with proper nutriti on in a 

safe environl11ent that enab les them to be physically healthy. mentall y alert. el11 otionall y secure. 

socia lly cOl11petent and able to learn (UN ICEF, 2003, in Taylor and Woods, 2005) . Moreover 

Yalew (20 11 ). argues that frol11 economic point of view. access to quality early childhood care 

and ed ucation is an important pro-poor strategy capable 01' increas ing equity in addition to its 

usefulness for the holi st ic de ve lopment of the child and realizing their ri ghts (Woodhead, et 

al.,2009). 

Overall the rati onal for kindergarten eci ucation is strongly stated by Yemane, (2007, citeci In 

Yalew, 20 11 ) as follows:-

Ch i Id-Cen tered , fam i Iy-focu sed,collllllun it y-based hoi istic 
care and educati on of preschool childrell is essential for 

sec uring the we I] being and ri ghts of all children and 

shou ld bc supported by national poli ces and sufficient 
I'und s. (p.16) 
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2.3. 1 T he Policy Framework of Ear ly C hiltlhood C arc a nd Edu l'at ion In Ethiopia 

(ECCE) 

The Ethiopian ECC E Policy Fral11 clVo rk (MO E. MO l-I. & MOWA.20 I O:a) articu lated the 

ultil11ate importance and benelit to be ga ined frol11 ea rl y years interve ntion. nvcsting progra l11 s 

lo r inl"ants and chil dren include early identilicati on of vulnerabl e chi ldren. enhanced enro lll11ent 

in pril11ary schoo ls on equa l grounds. increased producti vity. cost sav ing fo r both the fal11il ies 

and the nation. reducti on of pove rty. il11proved I"ami ly wellil re and increased opportuniti es lor 

o parental and cOlll muni ty 1110bil izat ion and el11powerment. 

o 

o 

o 

c 

Accordi ng to UNESCO-EFA (2010) globa l 1110nitoring report. ev idence frol11 around the wo rl d 

indicates that hi gh quality early childhood care is good for al l chil dren. abo vc all lo r those 11'0111 

di sadvantaged backgrounds. But. those who stand to ga in the 111 0st I"rom early chi ldren care are 

onen excluded. Many Children are far less likely to participate in earl y childhood programs. 

The Ethiopian nat ional pol icy li'al11ework has been set with the goa l that earl y stil11u lation and 

the best sta rt in life lor all children from prenatal to the age of seven enhances the qual ity. 

access ibility and equitable di stribution 0 1" se rvices for children. 

2.4 Pre-schoo l Education in Ethiopia 

2.4.1 Access 

The annual stat isti cal abstrac t of Addis Ababa educat ion Bureau revea led that in 20 I O. out of the 

es timated 7.3 1 l11illion chi ldren of the ap propriate age group (4-6) years only abo ut 382. 

74 1 childran have been reported to have access to pre-school ed ucation in 3418 kinderga rten 

ac ross the country. Thi s sho ws a considerab le increase as compared to the previous years. The 

few preschools that ha ve been set up are also urban oriented (Di gest. No 18, cited in Demi ss ie. 

(1996). Dispariti es between urban and rural. ri ch& poor ex ist in least developed countr ies such 

as ours. Ili gh demand of earl y chi ldhood education ex ists in rural areas. but the nu mber of pre­

schools is ncg li gible. On the other hane!. pre-school educat ion centers are mushrool11 ing in urban 

areas. Even though signifi cant progress has been made in expand ing ECCE (U IESCO. 2006). it 

is lar less ce rta in how far promi ses made lo r ECCE as a cost-ellective. anti -poverty strategy are 

being rea li zed. espec ially in respect of the importal1l emphasis in Dakar on ex panding and 
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improving comprchcnsive [ CC E. espec ially for thc Illost vulnerabl e and cii sacl\ 'antaged chi ldren 

(UNESCO. 2000. in Woodhead ct al. 2009) 

Impicmeillation or ECCE Na ti onal policy li'a lll c\\'ork needs the pan icipation or Non-govcrnlllent 

organ izat ions. This is main ly conccrned in care giving activ iti es 01' chi ldren in general and 

ex pansions or kindcrgan ens in paniculat. lt is clea rl y stat cd as Fo llows (MOE. MO I-I& WOMA. 

20 I 0)-

2.4.2 Equit), 

Implementation of programs for young chi ldren is currently in the 

hands of various nOll -govern ment pan ncrs who ha ve over the years 

been providing ECC E services to childrell _ part icularly th ose who 

are disad vantaged . Such partners include save the chi ldren 

Allian ce, the Ch ri stia n chi ldren' s fund and SOS intern ational. In 
add ition to these. th ere are fa ith based initia ti ves by the cat holic 

ch urch. the Ethiopian orthodox church. the seve nth Day Advent ist 
chu rch. as we ll as Muslim schoo ls COlllll1only knowll as Mad rasas. 
Local NGOs inc ludi ng Addis development vision. Abebech 
Gobena Children' s care and development orga nizat ioll , Se lalll 

ch ildren's vill age and CODE Ethiopia have also significa nt ly 

contri buted to the provision of ECCE services. UN ICE F and 
UNESCO have played a major role ill capac ity-building, support 

ror policy form ulation and the generation and disseminat ion of 

information use ful f'or rai sing public awareness. (pA) .' 
, . 

Social justice or fa irness in educat ion is Equity. Equity refers to fa ir access to educat ion 

provision (Prysorij nes. 1980. ci ted in Ziyn. 2004). Furthermore the issue of equ ity mainl y aFfects 

several di sadvan taged groups inc luding the poo r. linguistic and eth nic mi norities . childrcn with 

lea rn ing and physica l impairments and nomads (World Bank. 1996, c ited in Ziyn. 2004). In 

another but s imilar deve lopmcnt. as a general ru le. the poorest. most vulnerable ch il dren and 

Fami li es are least likely to ha ve access to quality education. Other major barriers to chil dren 's 

progress in cd ucation include harmful. inconvenient and irrelevalll socio-cul lU ral tradi tions and 

beliefs (UNESCO, 2008. cited in Wood heed et al. . 2009). 

Ethiopia has taken the comillitment and seriousness of equi ty issues and strives to address it in its 

policy. operational and gu ideline documents. The Ethiopian operational plan ancl guideline 
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doc umcnt lo r ECCE (MOE. iVIO. & MOW 1\. 20 lOb) statcs that pre-schoo l programs will target 

all childrcn aged 4 to 6 rega rdless or any trait i. c. without an y disc rillli nati on onc rrolll the other. 

2.4.3. Quality 

The issue of qua lity is seen in different angles by va ri ous schol ars. There is no un iversa ll y agreed 

interpretati on of qua li ty. Educational qua li ty apparentl y may refer to quality inputs (number or 

qualified teache rs .. number of textbooks and content relevance). quality proccsses (amount of 

direct instructi onal time accompanied by act ive learn ing quali ty of outpu ts) . quali ty of out puts 

(ncw jobs and its overall pertormance in their subsequent acti viti es) (Adams. 1998, cited in 

Adam and Chapman. 2002). Addit iona ll y. quality educat ion may illl ply si mply the attainment of 

specified targets and objectives. More comprehensive views are also fo und , and interpretat ion or 

quality Ill ay be based on an institu tions or program' s reputation, the ex tent to whi ch schooling 

has innuenced change in student knowledge. att itudes and behavior (Ibid). Virtually. the qual ity 

and standard 01' education in a given country is mainly determined by the essence of its 

curri culum and the process of implementat ion (World Bank. Cited in Gezahegn, 2005). 

In connection to th is, Atchoarena (Cited in Beyene 20 I 0). noted the following:-

The chro nic problems of access. equity. quality and internal 

efficiency together with the several social and econom ic 

imped iment of developing countries ca ll s for partnership 

with NGOs in real izing the goa ls of UPE (UNESCO, 2000). 

But ea rl y education services are often vari ab le in quality, as are the school classrooms to which 

children progress (Woodhead eta!. , 2007). It is questionab le whether simpl y ex tending the 

number of yea rs children spend in low quali ty, often ove rcrowded , badly equipped class roo ill s is 

their best interest, especially when their teachers are poorly trai ned, underpaid. and absent and 

chi ld ren com plain of be ing bea ten ( Ibid). However, the presence of inadequate fac ilities. 

insurlicient train ing of teachers. shortage of books and other teaching mater ial s are identifi ed to 

be key impediments of providing quality educa ti on in the Ethiopian context (MoE. 1994).though 

the problem persists sti ll today. Wi th regard to the invo lvement of NGOs.Tigist noted the 

fo ll owing:-
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USA ID ha s wo rk ed ill partnership with the minist ry oreducati on. 

th e reg iona l slate education Burea us and the co ll eges of teacher 

eciu cati on ill Ethiopia since 1995 through programs implemented 

by th e acad emy for educational deve lopment (A ED). These 

programs were the basic educati on program ( BEP) and the 

ed ucation quality improvement program (EQU IP) II. Of th em 

sUPPorled the Ethiopian governm ent' s effort s to improve th e 

quality of ed ucation as ... ve ll as to enhance equity anc! access to 

educat ion, foclising on a w ide va riety of criti ca l areas in cluding 

planning and management, teacher deve lopment, gender equity, 

and the use of tec hnology (20 I 0). 

Ethiopia has g ive n great emphasis to quality of education. It tri es to fulfill educational inpu ts 

(stretched. human , mate rial and Finance). rev ise the curriculum ,. etc. It has the quality 

ass urance co re pmcess from Federal up to school leve l. These core processes monitor the 

teaching learn ing process, the standard of the institutions with the help of check li sts . Licensure 

procedures have already launched. 

2.4.3.1. Teaching - Leaming Environment 

The school environment in general and the pre-school in parti cular should be child fri endl y, 

Ch ildren learn language and other signifi cant life skill s, without consc ious effo rt , [i'om the 

environment where they spend th e ir time. For that reason, environments for chi ldren need to be 

beautiful and orderl y so that children can learn order f'i·om th em (Mooney, C ited in Yalew2011). 

Furthermo re, equipment and material s make th e back bones of presc hool educational program. 

Hence, it is necessa ry to prov ide appropriate natural and manu factu red equipment and mate ri a ls 

for a variety of acti v ities to promote the ho li stic deve lopment of children (Bruce, 1997). 

Therefore, both the ph ys ical and emotional elements o f learning environment is a c ru cia l e lement 

for the proper deve lopment o f the chi ld (Begna, C ited In Yalew 20 II ). In thi s aspect. Hertzberg 

and stone stated the fo ll owing: -
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I I' a cla ss room is \\"elt organi zed. a chi ld can lind \\'hat 

s/he neecl s to wo rk wilh beauty. a chi ld C(lll learn to care 

for and val ue beautiful thin gs. II' supplies are read il y 

avai lable. th e chi lcllearn s to choose and share. Ira vari ety 

of mater ials are available. th en the child lea rn s something 

about making intelligellt choices. I f adul ts show respec t 

for and trust in a child s/he will learn to ex peri1l1 en t 

with oul fear or fa ilure. 

Besides these chi ldren in the kindergarten should have proper play ground with play material s. 

The affect ive. cognitive and psychomotor domains deve lop simultaneously. Piaget stressed the 

importance of play as an important avenue fo r lea rning and much learning takes place when 

childrcn play (Mooney. 2000). Educators have stressed the fac t that ch il dren work. lea rn and 

th ink with materi a ls and equipment more eas il y and naturally than with abstractions. It is. 

therefore. a distinct advantage if the kinderga rten can be we ll equi pped with material s and 

eq uipment. which are sui table to the age and deve lopment level of children (Foster and Head ley_ 
" . 

1959). 

2.4.3.2. Management Activities 

Management capacity is deli ned by di fferent scho la rs in di ITe rent ways . Na rayana ( 1987) defined 

it Management capacity as the abi li ty to direct and control activities of an organi zation through 

effective and effi cient utili zation of resources, which is ma inl y dependent on the inte lligence 

skill, experi ence and dec ision mak ing abil iti es of the manager. Ades ine (1990),defined 

management in general as the organi zation and mobi l izati on of all hUl11 an and material resources 

in any sys tem for effect ive ach ievel11ent o rthe identified objec ti ves of the system. 

In the school system, the manage r, director /principa l or head teacher is a key person to organize 

and mobili ze the schools ' human and materi al reso urces fo r the successful rea li zation of the 

educat ional objecti ves . so as to bring about quality of educat ion. (Ibid), Furthermore, Gainey 

(1990. cited in Hoyle. and in Ya lew. 20 11) noted that pr incipa ls should model the idea that all 

ind ividual s can perform to the best of' their ab ility. that every one can learn. that life- long 

lea rning is a rea lity and no t just a phi losophical statement and that they are will ing to spend the 

necessa ry amount of time and resources to help teachers grow professionall y. 
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2.4.3.2 .1 O rga nizing Teach in g Membe,'s 

c' In a cilild ca re and educa ti on center setting: besidc til e principal. other sta lT mcmbers like 

tcachers. tcacher' s aides and other child hclpers wil ich preferred to be fcmales arc required to 

smoothl y opcrate under thc principal (iVIOE.2009). Dil'ierent educat ional and professional 

qualifications and experiences are requ ired for thcse di fferent positions though the req uircments 

are different from country to country. A staff-to -chi ld ratio is the number ofpersoncl in relat ion 

to the number o f chil dren in a class room. States establi sh minimum stan:to- child ratios to makc 
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sure that there are enough adults ava ilab le to help childrcn. High stafT-to -child ratios also helps 

ensure that children are well supervised and getting the att ent ion and care they n e~idLbi.d). ;A .' 
", 

2.4.3.2.2 P,'e- School Teachers 

Teachers of pre-school children should have a proper ski ll and be trained in handling and 

cducating them at grass root leve l. Dewey. the theori st. beli evcd that teachers must have a strong 

base of gcnera l knowlcdge as wc ll as knowledge of spec ific ch ildrcn. be will ing to make sense of 

the world for chi ldren on thc basis of their grea ter knowledge and ex peri ence about children 

(Mooney. 2000). 

Parents are considered as mentors at home. Chi ldren try to imitate and do what their parents do. 

As depicted by (Yalew. 2011 ) bo th parcnts and teachers can encourage creativity. In addition. 

teachers advance cogni ti ve development in many ways that provide a vari ely of experi ences to 

let child ren lea rn by doing. They sti mulate the senses through art. music and tactile materials 

such as clay. water and wood and encourage observation. curiosity. and proliciency in language 

(Papa lia and Olds. 1990). 

2.5 The Experiences of other countries. 

Ea rl y Child hood Development (ECD) has emerged as a theme in international and African 

dialogue on education in recent years. UNESCO's Di vision of Basic Educat ion on Ca rl l' 

Child hood promotes an integrated approach to Ea rl y Childhood care and Education (ECCE) 

po li cy development and review. The study examined how thi s is implemented in th ree south -

east Asian countries The Phili ppines Thailand and VietNam and two west Afri can co untrics. 

with similar cultu ral groups in their di ve rse populati ons: Mali and Senegal. In Mali an 
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in ternational partncrship with a local initi alilT program. was demonst rated and ck vclopcd in 

Elamako usi ng mothers. loca l materi al s and toys madc by the parti cipants. Senegal' s program 

combining local traditi ons and European pedagogical philosophi es. the case des tout-peti tes 

rchildren' s hutsJ. came rrom the pres idc nt. Analyses or thesc cases suggest that these programs 

and proposals may be springboard fo r UNESCO and partners to ('urther dcvelop ECC r·: with 

indigcnous kno wledgc and practice in Afi·ica. 

2.5.1 The As ia Pacific region Experiences. 

Three south East As ian contri es: - the Philippines. Thailand and Vietnam 
,J. 

Good prac tices:-

./ Parent educat ion can in vo lve highl y interac ti ve approcaches likc home visintng. parent 
di scuss ing groups or workshops. the use of various form s 01' media in conjunc ti on with 
these inte r personal activit ies . 

./ The preparati on o f national plans and programs or ac tion such as the national education 

lo r a ll act ion plans .backed up by complemcntary supporti ve national and loca l policies 

presents and excel lent opportunity to re direct and ampl ify the importance of expanding 

access to quality ea rl y child hood educat ion programs and in vesting in the peoplc who 

wil l teach and take ca re of young chi ld ren . 

./ Sharing inlo rmation through va rious form s of media ,o rganiz ing capacity-building 

programs and tra ining in a way that facilitates interaction among ECCE pract itioners ,and 

organizing network to sustain thei r wok ing relationships beyond these shared educational 

experiences are important and strategic investment in these three countries. 

2.5.2. Mali 

The educat ion system in Ma li is based on the French systcm with pr imary. secondary and tertiary 

levels. Language of instruction is French with local languages used in pre-primary and ea rl y 

primary classes as a trans iti on to French. 

In the urban areas there is a small remuneration fo r transportat ion costs. Lea rn ing is in smal l 

groups through interac ti ve play using games created by the vo luntee rs. There is at least a hea lthy 

snack if not a meal provided to children each day. A ga rden and chi ckens at the site arc 

recommended to be tended by all in vo lved as an economic and educational endeal'or. The 
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structure and program of cducat ion emphasize the globa l dc\'c lopment oi' the child on phys ica l. 

emotional and soc ial levels. Onc o f' the req ui re men ts is a clean \Vate r supply onsite. A i'urt hcr 

idca is the tra ined mothe r-ed ucators will take their knowledge 01' hea lth and hyg iene back into 

their la mily lives as we ll (Po li . 2003) . 

Data on at the manage illent struct ures and the training sess ions reveals the inllucnce and 

importance o i' indigenous knowledge and practi ce. in wh ich the whole commu nity is in vo lved in 

deciding to adopt the model. The council o i' e lders or other local leaders will choose a male 

rc presentat ive who in turn chooses three mothers to fo rm the loca l managemcnt team wi th him. 
~" 

A close Illust be connected with a 1V0men ' s associa tion. Thc comm unity chooscs rlie ;llothers and 

chi ldren. Traini ng f'or the mothers is given by spec ial ists. genera ll y fro m Europe. Q..:er a one­

week period where the women have a contin uous di alogue beginning with what they observe 

children in the community doing on a da il y basis. The women crea te game bags with local 

l11aterials. 1'0 1' example clay beads and dominoes. puzz les from postcards. and cloth do ll s. A 

simple structure to house thc program is also to be bui lt of local materi als by the coml11unitv. 

Women are further ca lled upon to rcmember the games and songs. in the local language and 

from their olVn childhood. to be shared with the group. Throughout rhe tra ining the women arc 

asked to refl ect on their ac tivities. model ing the interacti ve learn ing methods tha t shou ld be used 

with the ch ildren (Poli . 1997;200 1: 2003). 

2.5.3. Senegal 

Because of a shared colonial past, Mali and Senegal have simil ar education systems from pre­

sc hoo ls through to the un iversity level with f rench as the language of instructi on. though the 

nationa l languages are used in the pre-pril11ary and earl y pn l11 ary yea rs. In Senega l. several 

ECCE progral11s have been tested, including cO l11 l11uni ty pre-schoo ls for 3-6 yea r a ids 

e l11phas izing hea lth. nutrition and religion along with some instruction. This ini ti ati ve of the 

progra mm f'o r co l11 muni ty, pre-schoo l educat ion in Senegal in 1996 ca lled fo r comlllunity and 

parental involvement. and vo lunteer mother-ass is tants with supervision at higher leve ls. I-lav ing 

reeogn izcd the importance o r ea rl y yea rs for children 's later deve lopmcnt the leadershi p of a 

nat ion shou ld be exemplary. 
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2.6. Understanding Non-Government Organization (NGOs) 

2.6. 1 Definition of NGOs 

T he concept of NGO came into use in 1945 fo llowing th e establi shment 01' the Uni ted Na ti ons 

Organi zati ons whi ch recogni zed the need to g ive a consultative ro le to orga ni zatio ns whi ch were 

no t class ified as neither govern ment no r member s tates (Willett. 2002). 

T here is a tremendous variation in the use o r the term "Non-governmental o rga ni za tion" . There 

is no a singlc acceptable defin iti on of NGOs. Diffe rent sources refer to these g roups with 

d ifferent names such as Civil Society O rgani zati ons (CSOs). Private Vol untary Organizati ons 

(PVOs), Chariti es, no n-profi t Chari ties/charitable organi zati ons. and so on (S hah. 2005). 

Thus. Scholars and instituti ons de fi ne NGOs d iffe rently. For instance. the Wo rl d Bank ( 1989) 

de iines NGOs as pri vate organi zati ons that pers ue acti viti es to re li eve suffe rin g. promote the 

interests o f the poo r, pro tect the environment, prov ide bas ic soc ial services, o r undertake 

communi ty deve lopment. In wi der usage, th e term NGO can ap pl y to any non- pro li t o rga ni zation 

which is indepe ndent from go vernment. NGOs may incl ud e pro fit making organi zati ons. 

fou ndati ons. ed ucati onal instituti ons. cultu ral groups as we ll as vo lunta ry agencies.( Freedman. 

1994) . 

To Lewis (1999) NGOs refe rs to organ izatio ns working on development in non- industri a li zed 

countri es while 'non-profi t ' or ' vo lu ntary' organ izati ons mean organizat ions wo rking on welfare 

mallers in western industri a li zed countri es. In the Ethiopian contex t, NGOs are vo luntary 

o rga ni zati ons establi shed with the commitment to help di sad vantaged and margina li zed sectors 

of the society and non-pro lit organi zations estab li shed to support helpless communiti es (C RD A. 

2004). 

From the above de finit ions. one can understand that there is va ri ati on in the de lin iti on of NGOs. 

But the core concepts revo lve around related and s imil ar contex t. NGOs are establi shed in o rder 

to meet fe lt needs in the society. 

19 



o 

2.6.2. T he Emel'ge nce of NGOs in Ethiopia 

o Volun ta ry organizat ions arc an old phenomenon in Eth io pi a and we re es tab li shed based on 

socia l. re ligious. loca lity or kinship cr iteri a. They ex isted as se lf help institu tions providing 

support in times of hardship. For instance. orga ni zati ons for labor sharing known as DEBO and 

fo r reli gious purposes kno wn as lVI ahber. Senbete, Terti Ill . ex isted (e RD A, 2004). Pri or to the 

estab li shlll ent and regulation 0. 1' loca l NG Os. indigenDus groups have ex isted based on 

CDllll11Unities behind CDl11l11 Dn causes-pDlit ica l. sDc ial and eCDnolllic (Butler. 1995). These 

Drgan iza ti ons ha ve played an il11pDrtan t ro le in Ethiopia's developl11ent by lay ing the fDundat ion 

for Ethiopia' s Illodern health and ed ucation systel11 . New laws were fo rl11 ulated by Federal 

Del110crati c Republic Df Ethiopia. Registration of foreign char ities is one of the fo rl11ul ated 

regulati ons. It was publi shed in (Nega rit Gazeta on Novel11ber 9.2009.p-5053) 

• The application of roreign chariti es shall include: 

o A pro.j ect pl'Opo.sa l prepared I'DI' implementatio.n . 

o 

o 

o 

o 

Detail ed informati on about it s country representati ve. and 

Other informat ion as may be required by directives of the Agency. 

• The ministry of Foreign Affairs sha ll.in consultai on with the Agcllcy:detenn ine 

the criteria to be lIsed for th e issuance of its letters of recommendat ion to foreign 

charities. 

• The Agency shall effect reg istrati on of fore ign charilY upon rece iving fees 

presc ri bed in the schedule all ached hereto. . 

2.6.3. NGOs and Government Relationships 

It is important to recogni ze here that the relationship between NGOs and governments vary 

drastica ll y from region to. region and from country to country (even among NGOs) on hi stori cal. 

pDliti ca l and ideo logical contex ts (Haile, 2007). The degree to which national and international 

NGOs are ab le 10 have policy influence depcnds on the nature of the relations with government. 

Whether NG Os leaders are able to culti vate close personal contacts wi th the powers of the 

ex isting state or not is one of the bes t predictors (Adem. 2002). 
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2.6.3 . 1. Emperor Hailcselase' s Rei gn: 

Somewhat modern civil assoc iat ions began to emerge in Ethio pi a during the 1930s as a factor o f 

urba ni zat ion and economic deve lopmen t. durin g the last decade and half of Emperor 

Hail esass ie's re ign. profess ional grou ps such as th e chamber of com merce and National l3ar 

assoc iati on fo rm ed. played somcwhat credibl e rol es. and enjoyed relati ve autonom y (C lark. 

2000). 

2.6.3.2 The DCI'g period: As Clark (2000) po inted out. the civil societies those who enjoycd 

relative autonomy during Hail ese lass ie·s reg ime comple tely eva porated under lVlengstu reg ime 

o f terror. Vi rtual ly a ll these orga ni zati ons became too ls of the state or ceased opera ti ons e ntire ly. 

T he first major period is the m ilita ry regi me guided by soc iali st ideology. Under thi s reg ime the. 

relati on between NGOs and Government is characte ri zed by s tri ct s ta te control and hostile 

environments. The host ili ty was re nec ted in ex pu lsion of' humanitari an NGO·s . prohibition from 

chall enging gove rnment policy, and g iving an opt ion to operate through state stru ctures at loca l 

leve l. During thi s period. even the mother coo rd ina ti ng body fo r NGOs-i .e, the Ch ri stian Reli ef 

and Deve lopmen t Associat ion (CRD A) were on ly limited to ensu ring the autonomy o f member 

NGOs and promot ing inte r-NGOs co-operati on (Campbel l, 1996). 

2.6.3.3. Post 1991 period: - Si nce 1991 simul taneously the regi me has started liberalizing 

and GOs has moved fro m we lfare prov ision into g rass roots development and advocacy and 

hu man rights wo rk (Campbell , 1996, ci ted in Diesen and Waker 1999). In the transitiona l period. 

NGO-gove rnm ent re latio n did not im prove as dramatica ll y as was ex pected by outsiders. To 

some observe rs. the condition imposed on N GO act iviti es were even stri c te r than under military 

regime. 

The gu ide line for the implementati on of the nati onal po li cy on d isaste r prevention and 

management (NPDPIVl. 1995) sta tes that the conce rn ed line departments are ex pected to deve lop 

add itiona l deta il s on th ose components of manual whi ch fall under the ir manda tes. The manual 

admits the defic iency of the gu idelines and its future refi nements. 

o T here fore. detai led policy instruments were lacking and there was no clear demolition and 

specifi c desc riptions. which gove rn the activ iti es ofNGOs in deve lopment in detail s. 
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Ensurin g quality- consistent with thei r pos ition o r advocacy as their centra l ro le. NGOs generally 

take their rol e not to replace the gove rnill ent. But. to cnsure the gove rn mcnt is e lfective ly 

covering ed ucat iona l needs andmai l11a in qual ity. 

Accord ing to Desa legn and assoc iates (2008), the fo ll owi ng are summarized as th e main areas o f 

in terve ntion and support prov ided by NGOs in the educat ion secto r. 

, Const ructi on, ex pansion and rcnovati on of pre-primary and pri ma ry schools and 

prov iding faciliti es lo r teachers, libraries . sani tatio n fac iliti es and schoo l admin istration 

offi ces; 

" Prov ision of materia ls and supplies to schoo l system. These incl ude furn iture and school 

desks. c lassroom equ ipment , teaching aids and spo rts equi pment and facili ti es; 

" Ma naging regular and spec iali zed schools lo r chi ldren includ ing with d isabilities or 

spec ial needs; 

Accord ing to plan (20 I 0), the fo llowing are among key actions to promote educa tion qua li ty 

./ Wo rk with govern ments teache rs to s trengthen gender skill s at a ll leve ls . 

./ Support ini t iat ives a imed a t improv ing teacher quality and schoo l leadershi p through 

teachers profess ional deve lopment. 

./ Fac ilitate and support the in troducti on andlor ex pansion of learner- friend ly and 

gender-sensiti ve schools and classrooms. 

The potenti al for NGOs in vo lvement in development in Ethiopia is tremendo us, pa rticular ly in 

hea lth and education. Accord ing to Yishak (2007), the possible a reas w here NGOs can make 

good contribut ions are: -

./ The prov ision of services where governm ent fac ilities do not ex ist: 

./ Developing and piloti ng innovative approaches on a small scale. The most app ropria te 

models can then be sca led up by the govern ment; 

./ Pro moting particula rl y deve lopment programs, w hich is a lso the objecti ve of the present 

govern ment. NGOs due to c loseness to the peo ple. can play an important ro le in crea ti ng 

grassroots ownership of development prog rams in mobili z ing communi ties and in 

creating pu blic awa reness about deve lopment issues (D iesegn and Waker. 1999). 
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,/ Conducting cx periments so as to identify problems in educat ion sys tems and test var iety 

of so lu tions which could be used in mitigating the problems (Grandvaux et. al. 2002). 

In gcneral. NGOs are playing multiface ted role with regard to education deve lopment. 

particularl y in individuali zed commun iti cs and contributing the ove rall achi evement or 

educat ional obj ecti ves. 

2.6.4. NCO's and Faith Based Organizations 

As the Annual Educat ion stat isti ca l abst ract of Addis Ababa Educat ion Bureau (2009) shows. 

among the ex isting kindergartens in the city, abut 11.7% or them are owned by NGOs and faith 

based organi za tions in 2008. Th is shows the cont ri but ion of these organi zations in creati ng 

access to earl y chil dhood education from their perspecti ve. Thi s idea is substantiated by the 

ECCE policy li'amework of Ethiopia (MO E, MOH&MOWA. 20 I 0). 

Both deve lopment partners and re li gious/ fai th based organizat ions are expected to help in 

mobili zing resources and fu nding for ECCE estab li shment and proper functioning and carryout a 

work of advocacy toge the r with the provision of technical support in the impl ementation of the 

pol icy Framework. NGO ' S also pl ay an important role in capac ity bu ilding ancl establishing net 

work and co ll aboration among partners or gro ups which are invo lving in the area. Currently. 

UN ICEF is working in cooperation with the government and other partners or groups In 

fi nancing the establi shment of kinderga rtens within government primary schoo ls. It allocates 

financ ial resources fo r capacity building, ex peri ence sharing in the kindergarten educati on sub­

sector, as different annual and quarterl y reports confi rmed from Addis Ababa Education Bureau. 

2.6.5 Socio-economic conditions of the community and Non-government 

organizations 

NGOs can assist the community by eval uati ng its economic and social status. Schools are at the 

heart of the community. Therefore. there is a constant interaction between school community and 

the people around it. As stated in strategic operat ional plan and Guidelines for ea rl y childhood 

care and Education in Ethiopia (ECCE.):-
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The children's del'e/oj)IIICIII lI 'ill he II urI I/red 111r(}lIglllhe/c)//ull 'ill,\!. sen'icc de!i,'cJ:I ' lIIodes: 

• ('(JIll/lllf1Jil." hused jJl"esc/lOo/S o ll 'll ed (f/l(/II/(lJI(IXed hy 'he cOlI/lllullifY. 

• Pril'(lfe preschools Oll'lled (/I/( /Ilwll oged hy pril'ule elllreprellclfrs,' 

• N(j() preschools ()\ I'll cd ulf(llIImwged by NCO's 

• Special cOII//JIuni/.\' hased preschouls like Iddir hased jJreschools mrlled hr !{)\I'-iIlCOllle 

COl1l1Jllfllilies ill il?fol'l1Iol ,,·ellings. 

• Unioll olld co()/)el'ali l'e based preschools (}\\'IIed olld IlI(fIwged h,1' 'he 1111;011 (llld 
c()operofil'c cOI/III/lIIlily: 

• Fallli~\' (flld neighborhood preschools (}\I'Jl ed aJld 1II00wged hy I he !ollli(v/neigh/)o/,llOod. 

Al l these prcschoo l arrangements will promote high quality parcn t/caregivc r ch ild intcraction. 

Parents will lea rn thc importance of play and be ab lc to send their chi ldren to school at the ri ght 

age. The social and the phys ica l environment in the kinderga rtens will be sa J'e and secure as well 

as recepti ve and chi ld-friendly. 

How far do NGOs contribute in the expansion of kindergartens in low soc ia-economi c status 01' 

the community~ This is wel l pointed out in ECCE under strateg ic work plan. spec ifica ll y 

st rategic object ive 2 as fo llows. 

Strulegic o~iecliFe 2: infends 10 el1sure arcti/abi/ifY. eql.lifab /e 
(lccess 10 (llid of./ordabilil )l 0/ qualilY ECCE services 10 all 
children. especially Ihose who are lJIargillali=ed and 
disoch·al iloged. 

2.6.6. Rolc of prc-schools in promoting quality of Ed ucation 

There is no universa ll y accepted defin ition of quality. As pointed out in the training manual 

under the tit le 'The concepts and Role of differe nt stakeholders in improving quality of 

education" (AAEB. April 20 11). Quali ty is:"Doi ng things wi thin the range or accepted 

standards. 

Onc of the expceted ES OP IV out comes regard ing improving qua lity of education at 

grass root level is "The minis try w ill re inforce its role in regulat ing a nd monitor ing the 

quality of ECCE de li very.Th is will take place th rough the develop ment of a cu rriculum and 

setting stamdp rds for play and leal'll ing mate ria ls which promote chil d- centel'ed teaching 

and the childs hiti st ic development "(P-1 5) 

Quality of' ed ucation should be mon itored starting at grass root leve l up to hi gher education. 

Kindergartens play important role in enhancing qua lity of ed ucation. Th is is ex plained in [Addi s 
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A baba Base Ii nc Learni ng ;\ sscss lll cnt on Bas ic L i tcracy and Numeracy . EBN 1.1\ 1'0 1' gradc t \\'0 

Nov. 20 II I as 1'0110\\ 5: -

Therej(Jre. sillee aI/ending (/ pre-sellDo! .lhr children. i.\' (I 

prerequisite .lor the prif/wf:1' schouls en l'irUllmelll , Pupils were 
asked Iu incficole fheir exposlfre f{) kil1dergar fell or religiolfs pre­
,..,.c//Ools or nOlle oflhem be,j()re enro//ed ill grode, Olle, 
Theil, Ihe Irelld sh01l'ed fhal 'hose 11'1'10 ollellded 'he killdergol'fell 

edlfcalioll l1'ere "/Ore ochie l'ers 'han ,llOse l1'ho (tflellded religio/ls 
pre-schools lind 'hose ll'!/O did nOI join anywhere j(H' eelucalion, 
ThI/s, eXPllnding Ihe preschool edllcalioJl and assuring 'he qllolify 
of educat iOIl is \'erv crit ical poillt. (1'-1) 

2.7. Co nce ptual model of th e s tudy 

A conceptual model was de ve loped based on the re view to explai n the relat ionship among Non­

Government orga ni zations. soc io-economic condi ti ons of the community and ea rly chi ld hood 

care and education (ECCE) nationa l policy. 

ECCE Nationa l poli cy 

Framework 

Non­

government 

organi zations 

Expansion of qua li ty pre-

schoo l educa tion 

Socio-econom ic fa ctors 
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CHA PTER THREE 

3, RESEARCH DES IGN AND METHODOLOGY 

To conduct thi s resea rch. the mixed methods app roach lVas employed . This is because 

employi ng the III i xed methods approach he l ps to con firlll find i ngs li'om di ITe rent data sources 

(c reswe ll .2003) . As Q ui ck ( 1979) noted, the des ign and methodology ofa research is based on 

the purpose of the stud y. T he a im o f thi s s tudy is to assess the ro le and contribution o f NGOs to 

the expansion of pre-primary educati on and its imp li cation to quality of ed ucation in Addi s 

Aba ba. In additio n, it is designed to obtain pertinent and precise inf'ormation concernin g the 

current s ta tus of the phenomena and whe rever poss ib le to d raw va lid general conclusion fro l11 the 

fact s di scove red abou t the role and contribu tions of NGOs and its imp li cation to quality of 

ed ucation. Thus descri pti ve surve y resea rch method was se lected to renect the intended purpose 

of the study. 

3.1. Sources of Data 

Both primary and secondary sources of data were lIsed in th is study. 

• Prim ary source: question na ires, in te rviews and obse rvation checkli sts were used to 

so li ci t primary information from NGOs coordinato rs. kindergarten principa ls, teachers. 

parents, ECCE l'oca l offi cers at reg ion and sub city offices and a centra l leve l. 

• Secondar)' so urce: T hese sources were repo rts, plans and different documents like 

po licy, di rect ives. standards and o ther rc levant documentat ion. 

3.2. Sample and sa mpling tec hnique 

The stu dy sought to gat her data from NGOs proj ect offic ia ls, ECE experts at regiona l and sub 

city leve ls. princ ipals. teachers and paren ts . 

• :. Amo ng ten sub c ites of Addis Ababa . 5(50%) sub citi es were se lected using purposive 

sampli ng in whi ch many of the NGOs are wo rking. These are A rada . G uide, Add is 

Ketema. Ne las silk-Lafto and Yeka. 

.:. 4 sub-c ity and I reg ional ECE f''oca l ex perts were sc lectedusing ava il ab le sa mplin g. 
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.:. 12 pre- primary schools we re included in the stu dy. 12 principa ls and 50 teachers we re 

rando ml y selected fro m these schools . 

• :. Ten NGO project coordi nato rs were al so incl ud ed in the s tudy. 

List o f th e centers o r kind erga rtens under study is shown in the tabl e below 

Table L Sa mple Kindergartens 

No Sub-City Na me of the ki ndergarte ns 

I A rada I. A bebech Gobena 

2 Kidi st cl ara 
, 

Co- acti on KG fo r the deaf ). 

4. Genet KG (se l11en meserete kirslOs) 

2 Addi s Ketema I. Betel Mekaneyesus 

2. Yewket A m ba 
, 

Nefas s il k- La fto I. SOS children vill age ) 

2. Mekani ssa schoo l fo r the deaf 

4 Gulele I. Edget lefre 

2. Dil Betege l 

5 Yeka I. Selem ch il dren vill age 

2. Wo rl dwi de o rph an foundati on 

3.3. Data gathering tools 

In obtaini ng the current primary informati on ii'o m the respondents fo ur types of data gatherin g 

instruments:- questionna ire. interview, foc us gro up d iscuss ion and observa ti on check li st were 

prepared as the main instru ments fo r gatherin g qual itati ve and quantit ati ve data. In advance, 

re levant national, inte rn ational li terature and re levant docul11 ents were a lso reviewed on issues 

re lated to the topic under study. These docllments were synthes ized and analyzed to secure 

secondary data. 
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3.3.1 Questionnaire 

() C losed and f'ew open-ended questions we re prepa red to co ll ec t data "rolll princ ipals and 

kindc rgarte n teachers. The iteills incl ud ed in th e questionnaires we re fo cused on the bac kground 

info rill atio n o f the parti c ipants, attitudes of participants towa rds th e program with res pec t to it s 

demand and inclusiveness . Iss ues rega rding th e availability of key inputs and its manage ment 

practices, part ic ipat ion of stakeholde rs. chall enges encountered during the process of 

impl e ill entation and overall attitude of participants abo ut th e future prospec ts of th e program 

were included. 

o 

p 

(, 

3.3.2. Interview 

Interv iew was used to ga th er data li'o lll Add is Ababa ed ucation Bureau, some randollll y se lected 

sub-c iti es, ECCE focal persons and NGOs co-coord inators. Issues rega rding organ izational plans 

concernin g ex pansion of pre-school educat ion , th e ex tent of provision of quality education. 

opportunities of NGOs in illlp icmenting ECCE in Addis Ababa and ways of illlproving the 

cu rrent practice or ECCE. The information obtained frolll the participants was cross checked 

with those obtained frolll other so urces. 

The iteill s included in th e interv iew focused on the backg round inforillation of the interviewee, 

attitude of the interv iewee towards the deilland , desirability and inclusiveness or th e 

kindergartens. 

3.3.3 Focus Group Discussion (FGD) 

The respondents of FGD were parents (guardians of the children. (Annex -2) They we re 50 in 

nUlllbe r 17 Illa le and 33 feillale. Frolll the discussion the researcher rea li zed the lo w capacity of 

the centers. The Annua l Abstract or Addis Ababa Education Bureau (2009) depicts that aillong 

the ex isting kind ergartens in the city. about 11.7% of th em are owned by NGOs and fa ith based 

organi zations in 2008. The proportion is not revealed in 20 10\ 11 stati stics. The participants in 

the di scuss ion g roup revealed that th e admini stration of the cente rs handle Ill eetin gs with the 

parents twice a year whi ch is unsati sfactory to g ive proper feedback about the teaching learning 

activ iti es. Multip le teaching aids or s tandard imported instructional mate ri a ls are used by the 

centers. Bes ides thi s they ha ve regular feedi ng prog ram lor the children. One way or the other 
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these ac ti vities create f"avorablc conditi un to rai se the quality 01' ed ucation. The issue di scussed 

dur ing FGD is sl1ll"n in (Appendix -VI II ) 

3.3.4 Observation 

Observat ion was an important data gathering tool used in this stud y. It enabl es to provide lirst 

hand informati on by observing phenomena as they occu rred in their natural selling. So. direc t 

observations were done. The aim of" the obse rvation is to see the real condi tions including key 

schoo l f"ac ilities. school envi ronment. and some other development wo rks done by NGOs in pre­

primary schools. Four kindergartens were observed by the researcher hi mself to collec t and 

organize relevant data on key inputs and overa ll indoor/outdoor environment of" kinderga rtens 

incl uding their doc umentation along with their entire contents of the overal l current status on the 

ground by using check li sts. At the end. the informat ion obtained through observation was 

analyzed and crosschecked with those fi'om other sources and used to substantia te claims 

fo rwarded by other participants. 

3.3.5 Document Analys is 

To secure f"acts and fi gures regarding po li cies. d irecti ves and strategies .different documents like 

abstracts. reports. annual and strateg ic plans were consul ted as a secondary source or data to 

triangulate the data or informat ion obtainecl th rough vario us means as mentioned above. 

3.4. Pilot Testing . " 
.o_~.'} 
.c.p'" 

I ,Io- .... /P~ • \ -y,~ 

v;,;tI~?-ilI< 

Engli sh ve rsion questionnaires were prepared based on reviewed literat ure in such a way that it 

coul d help to answer basic questions of the research problems and then translated in to Amhari c 

to avo id language barriers. The quest ionnaires had been tri ed out in two kindergartens in Arada 

sub city i. e f"uture hopes and Mamily kinde rga rt ens. Four principal s and ten teachers fi ll ed the 

questionna ires before the actual co ll ection of data. 

The instrument ror pilot test was prepared in a live point Likert scale point.. very helpful (0) 

.helpful ( I) Do not kno\\' (2) . Docs no t Help (3) . and Does not Help at a ll (4). Then the 

reli ab ility coe ffi cient or the sca le was computed ancl lound to be cronbach alpha of 0.70 which 

was good for further data collect ion act ivit ies (ya lew. 1998). In thi s situation co llect ing both 
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closed ended qUHnt it ati ve data and open ended qua litati ve data proves advan tageous in 

triang ulati ng the result s. At last bascd on the results or the pilot tes ting 3 questions whi ch we re 

lound to be irrclevan t were cance ll ed. 

Rearrangement of the orders of the ques ti ons had been do ne lor some of the items.To lini sh. afte r 

the va ri ous methods 0 1' screening and va lidations, the instrument was considered sati sfactory to 

be used fo r the main study. 

3.5. Data gather'ing procedures 

First. relevant questions. focu s group discussion and interview gu ides and observa tion checkli sts 

we re developed based on the literature review. 

Second. pilo t test ing was accomplished. Third. 62 co pies of refi ned questi onnaires i.e. 12 for 

principals and 50 for main kindergarten teachers were printed and di stri buted in the targeted 

kindergartens. Di stribution and co ll ection of the ques ti onnaires were done by the researcher 

himse l f. 

3.6. Methods of Data Analysis. 

Once data co ll ection was finali zed based on the nature of the study ,the data were analyzed 

quantitative ly and qualitati ve ly. Descriptive stati sti cs was used to analyze quantitative data. Data 

obta ined li'o l11 interview, focus Group Discussions and observations was orga nized.transcr ibed. 

coded, categorized into themes and anal yzed that can triangulate the quant itative resu lts. Thus 

frequency and percentages were used to analyze the characteristics of the parti cipants, response 

of l11ain teachers and princ ipals. 
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C HA PTER FO UR 

4. PR ESENTATIO N, ANA LYS IS AN D INTE RPRETATI ON OF DATA 

This part 01' the thes is deals with presentatio n. ana lysis and interpretat ion of data obtained li'om 

sa l11 ple respondents through ques tionnaires. interview. obse rvation and document anal ys is. Th is 

chapter has l11ai nly two parts. The fi rst part presents the characteristics of' the respondents and 

the second pa rt incorporates data ana lys is and interp relat ion. 

4.1. C hal'actet"istics of the Respo nd e nts 

The Illa jor charac teristi cs of ind ividuals in the sa mp le are sumillari zed in Tables 2 and 3 

below. Tab le 2 depicts that Illajori ty of the principals & teachers are fe illai es. Thi s 

shows kindergarten education is almost left to feill aies on the other hand Illale 

respondents dominate in the case ofNGO project ofTicials and ECE foca l experts. 

Tab le 2 also revealed that three -fourth of the respondents in the four categories well 

between 25 lu 35 years uld. T hus il was ass umed Ihal respundenls were Ill a lured enuugh 

to prov ide reliab le infonllation. 

Tab le 2: Sex and Age structure of the Respondents. 
. ,,,,,"1":" 

S NQ Responde n ts NGO ECE-focal Principa ls Tea cJl~' _.-
Tota l 

p rojecto r [x pcrts 
officia ls 

No (Yo No %) No (% No %) No (X. 
I Male 9 90 10 83 .3 2 16 .7 2 4 23 27 .4 

x f e illa le I 10 2 16 .7 10 83.3 48 96 6 1 72.6 

" TOla l 10 100 12 100 12 lOa 50 lOa 84 lOa Vi 

Less tha n 25 - - - - I 8 ' . J 2 4 3 3 .6 
25-35 8 80 10 83. 3 9 75 46 92 73 86 .9 
36-4 5 2 20 2 16 .7 2 16. 7 2 4 8 9 .5 

~ 

2 ~ 

46-55 w - - - - - - - - - -

" >- G rea te r lh an 55 - - - - - - - - - -

Tota l 10 100 12 100 12 100 SO 100 84 100 
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Maj a rity 0. 1' NGO praj ec t aCfi cials & ECE I'aca l persans , \I 'C with a qua lili ca ti an 0.1' 

BA/BSC and abave.Mast of the principals and teachers are with certificate qualili cat ia n 

whi ch indi cates th at they are qualil'ied lo r the level. Thi s is in line with the qualifi ca ti on 

req uirement lo r principa lship and teaching at pre-schoo. l educat ion leve l, which is 

ind icated in the new educati on and training pol icy dacu ment. Regarding warking 

ex peri ence 0. 1' I'espandents, mast af the focal ex perts and 50%0 1' NGO pro ject a lTicia ls 

have an experience between 1 and 5 years. Abaut 33%0.1' the prin cipals and 8%af the 

teachers were between I and 5years af service. Majority 0.1' the principal s and 92% a f th e 

teachers have mare than 5year af experience. Thi s has gDt great advantage for the smDDth 

nDW Df teachi ng lea rning process in genera l and prDper handling Df cDntinuDus pro fessiDnal 

develDpment and in bu ilt supervision activities in parti cular . 

Table 3 Educationa l Level and Working Experiences of the Respondents 

SNQ I Respondents NCO ECE-focal Pri ncipa ls Tc,'lchcrs Total 
projc Expert 
ctor s 
oflici 
als 

No (X. No 'X, No 'Yo No 'Yo No 
I Masters 4 40 4 

Degree 6 60 12 100 I 8.3 I 2 20 
'" .2 ~ Diploma I 8.3 , 6 4 ) 

'" 
> Certifi cate 10 83 .4 46 92 56 " =>....l 

Below certificate '" - - - - - - - - -

Tota l 10 100 12 100 12 100 50 100 84 
1-5 5 50 8 66.7 4 " , 4 8 21 - JJ .J 

u ~ 6-10 3 30 3 25 8 6.7 42 84 56 ij ~ 

'" ~() '5 >- 11-1 5 2 20 2 4 4 
2 .- c. _ 

16-20 I 2 I "" y. -
0 " 21-25 I 2 I > 

26-30 
I 8.3 I 

Above 30 

Total 10 100 12 100 12 100 50 100 84 
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4.2. The state of pre-sc hool education in Addis Ababa. 

Table 4 be low sholl'S that there is hi gh deilland lor th e cente rs but th ey don' t fullill the deilland 

of the commu nity. The NGO Coordi nato rs were asked to respond to thi s problem. 100'!!o of the 

res pondents adm itted the shorta ge of the centers . They stated that the reason is duc to shortage 

01" land reso urce. T hi s is supp lemented by the partic ipants of locus group Discuss ion and 

interviewees . The Selam ch il dren vill age and SOS Children Vi llage in Nefas s il k and yeka sub 

c ites respecti vely co uld be good examples . They don ' t have branches in other loca ti ons. The 

o k indergartens in these v ill ages are bas ica lly establi shed fo r o rphans and destitute fam ily siblings. 

o 

o 

o 

o 

T he rest 01' the children join the centers on scho larshi p bas is. The se lecti on process is done by 

the ir respecti ve woredas. The comm ittee compri ses o f member o f woreda education bu rea u. 

wo men 's children ' s and yo uth affairs o l'fice and member o f soc ial affairs office. Thi s is count er 

checked by NGO committec where they survey and visit the destitute communi ty members. 

Table 4 Demand of the centers and selection pl·ocess. 

Principals Teachers 
s. No Items Res ponse No (y<, No (Yt) 

I Are the local community happy wi th NGO- Yes 12 100 50 100 
assisted kindergartens? No - - - -

Total 12 100 50 100 
2 What IS the extent of demand of the High -1 2 100 48 96 

k i nderga rten~ Medium - - 2 4 
Low - - - -
Tota l 12 100 50 100 

, 
Did it accommodate all applica nts? Yes 2 16.7 48 2 ~ 

No 10 83.3 2 98 
Total 12 100 - 100 

4 "Vas there a criteria set for the selection Yes 12 100 50 100 
process? No - - - -

Total 12 100 50 100 
5 Existence of guideline used fo r the selecti on Yes 12 100 - -

process No - - - -
Total 12 100 - -

6 Was the selec ti on process free and fuir? Yes 12 100 - -

No - - -
Tota l 12 100 -
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Table 5.below depicts tha t data on the beneficiary groups from the sam pled NGOs kinderga rtens 

with respect to the income status of the fam ili es. Both pri ncipal and teacher respondents 

answered question related to the income level of beneliciaries as the number of hi gh or medium 

income families were low or non-existent. As a result 83.3(10 of the principal s and 80% of the 

teachers responded that the nUl11ber of children 11"0111 high ineol11e l ~ltlli1i es is low. Whereas 

9 1.7% oCthe principals and 96% conFirmedthm the number of chi ldren comi ng from low income 

fam il y is hi gh. This is substanti ated by the documen t of the ch ildren 's village adm iss ion po li cy 

as ··chi ldren's vill age is a non-governmen tal ch ild ca re organizati on wi th the objecti ve of raising 

orphaned and abandoned chi ld ren." Si nce the kinderga rtens are establi shed for these chi ldren. the 

economic status of the famil y is obviously known. Very few respo ndents gave different options 

as answers NGO schools give chance fo r some children ti·om the nearby community members. 

Simil ar questions were rai sed to the respondents of the interview and foc us group di sc uss ions. 

they overwhelmingly responded that those children from low income fami li es, orphans and 

abandoned chi ldren are the beneficiari es. 
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Tabl e 5 Be nefi cial"Y GrouJl and th eir social sta tu s 

Prin cipals Teachers 
S No Social sta tu s uf bC ll efi ciarv orOUD O " t;OIl S No 'X, No (X, 

I From high incoille Hi gh 

Mediulll 2 4 
Low 10 8" " J.J 40 80 
NOIl- ex istent 2 16.7 8 16 

TOlal 12 100 50 100 
2 From midd le income High I 8.3 

3 

4 

5 

Mediulll 3 25 2 4 
Low 5 41.7 44 88 

Non-exi sten t 3 25 4 8 
TOla l 12 100 50 100 

From low income High II 91. 7 48 96 
Med ium I 8.3 

Low 2 4 
Non-existen t 

TOla l 12 100 50 100 
Childrell with spcc ialneeds HiQh 

Med iulll 4 8 
Low 9 75 8 16 
Non-existent 3 25 38 76 
Tota l 12 100 50 100 ;~::- . 

Orphans High 8 66.6 46 92 '-'" 

Med ium 2 16.7 2 4 
Low 2 ;>l -J1iin ~ 2 '4,1'" ...... ' 

~ . ::' tn· · 
NOll-ex istent 

~ 

'~' " u · .,/':.,; • i, ..... 

Tota l 12 10~5'b 100 

4.2.1. Implication of th e current expans ion to quality of education. 

Table 6. below depicts that. 83 .3% of the principa ls and 92%of the teachers responded as 

adequate. Teachers are available. Through obse rvat ion, the researcher had observation visits to 

the centers chosen fo r th e study. Here two were taken for the study. They we re the Mekanissa 

deaf school and co-action ki ndergarten fo r deal' children. They ha ve shortage of teachers and 

adm ini strative staff members. 

In the same way regarding items 2 up to I I, high percentage of th e res pondents answered as 

adequate. On the other hand item 12 had an opposi te outcome as responses of the participants. 

Hence. 50% o r the principals and 84% of the teache rs responded as "No n-ex isten('. This shows 
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In most NGO kinde rga rtens. there are no materials and equi pmcn ts for ch ild ren " 'ith special 

needs. In th is rega rd . the in ves ti gator tri ed to observe sample centers. There arc no lilvo rab le 

condi tion fo r disabled chi ldren. All the classrooms arc not bui lt to se rve students with 

wheelchairs. Most of the observed saill pies ha ve cOIllPound which arc not favo rable lor visua ll y 

illlpaired children. When we in vesti ga te the sampl es unde r study in line with the item 12 of tab le 

6, the researcher coul d observe that kindergartens whi ch run by interna ti onal NGOs are fa r belle I' 

than the ones under loca l GOs. Mekanissa ki nderga rten for deaf chi ldren which is ass isted by 

Chri st church. co-action kindergarten for the dea f and Bethel Mekaneyesus kinderga rten coul d 

be taken as examples which could not full y sati sfy the standard set to the centers. On the other 

hand the cente rs ass isted by in ternational NGOs mee t the standard and offe rs materia ls necessary 

fo r schoo ling. From annual repo rt of SOS children's vill age in 2011 , the acti vities are quoted as 

fol lows:-

The naliolla! association IS also working wilh fa/JI;~)l 

strcllglhelling progralllmes ill sill1i/a/' areas 10 help children 01 

risk (?llosillg parellla! care for \ 'OI';OIlS r eaSQ17S. We do hm'e also 

three medical ceJlfers. Under 0111' edlfcalioJl ond training 

progl'CfllllJle. we oifer quality educalioll and (raining /0 children 

alld yowll o/SOS /amilies as well as childreJ/ ji-om lIeighborillg 

COIllIIJIIIlily. 

These types of international NGOs work beyond the fulfillment of educat ional materi als. They 

offer shelter. food. clothing and other basic needs necessary for the live lihood of the children. 
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4.2.2 Key Inputs and Its Management practices 

Table 6. Res pon ses of principals and teachers to key inputs and its practices in th e sa mpled 

kinderga rtens. 

Prill (' jpals Teachers 
S.No It ems Response I~O t% No ty;, 

I A va i lab i lily o f qual i fi eel teachers A dequate 10 83.3 46 92 

I nadeq uate 2 16.7 4 8 

T otal 12 100 50 100 
2 Avai lab ility ofacimi llistrative stafr Adeq uate 8 66.6 46 92 

Inadeq uate 2 16.7 2 4 

Non ex i stent 2 16.7 2 4 

To tal 12 100 50 100 
3 Organ ization of acti vi ty cenler/corners in the classroom . Adequate 10 83.3 46 92 

Inadequate 2 16.7 4 8 

T otal 12 100 50 100 
4 Ava ilabi lity o f child-size tab les, chai rs. benches and A dequate 9 75 48 96 

shel ves I nadeq ume 2 16.7 2 4 

Non-ex istent I 8.3 -

Tota l 12 100 50 100 
5 Availabilily of separate feedi ng room Adequate 8 66.6 45 90 

Inadequate 2 16.7 4 8 
Nun-ex istent 2 16.7 I 2 

Total 12 100 50 100 

6 Availabi lity of separate rest roOI11 Adequate 10 83.3 46 92 
Inadeq uate 2 16.7 4 8 
Total 12 100 50 100 

7 Ava ilab ili ty OflOilcl s with water Adequate II 91.7 47 94 
Inadequate I 8 ' .J 3 6 
Tota l 12 100 50 100 

8 Availabi li ty o f play ground Adequate 10 83.3 46 92 
Inadequate 2 16.7 4 8 
Total 12 100 50 100 

9 General clea nliness and safety of the whole environment Adequate 10 83.3 46 92 
Inadequate 2 16.7 4 8 
Tota l 12 100 50 100 o 
Adequate 10 83.3 44 88 

10 Supply of di fferent children Books I naclequate 2 16.7 6 12 
Total 12 100 50 100 

I I Supply of play materials and eq uipment Adequate 8 66.6 48 96 
I n acl ~quate 4 33.4 1 4 
Total 12 100 50 100 

12 Availab ility of materials and equipment fo r children Adequate 4 33 .3 4 8 
---j with spec ial needs Inadequate 1 16.7 4 8 

Non-existent 6 50 42 84 
o Total 12 100 50 100 
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Table 7 dea ls with the provi sion of ll1 ~a l s to chi ldr~n . The respo nd~n ts foc uscd on onl y tlVO 

op ti ons "yes lor sO ll1e" and "Not at a ll". 83.3 % of the principal s and 96% 01' the t eac h~ rs 

respondcd as "ycs lor sO ll1e". Thi s questi on was treated by the NGO coordinato rs. They gal'c 

brief ex planati on regarding thi s ques tion. Provision of ll1 eal is com pulsory for those children 

li ving in the ch ildren' s vill age. But al l those chi ldren who joined the kindergarten from outs ide 

commun ity should bring thei r own packed lood froll1 their respecti ve tam ilies. There are some 

children who are acce pted to the center on scholarshi p basis. These are ch il dren from destitute 

famili es . Therefore as the coordi nato r put it , they are again given food service. Thcrc are stil l 

some students who are fee paying. They are not provided With mea ls. They come to school wi th 

their own packed lood. 

Table 7. Provision of meal to children. 

Principa ls Teacher's 

Item Response No (~. No (X. 

Docs the center provide meal for the Yes - - - -

pupils? Yes for some 10 83.3 48 96 

No t at all 2 16.7 2 4 

To tal 12 100 50 100 

Table 8 below dc pi cts that 100% of the teachers is the sample centers are trai ned in 

Kindergarten educat ion. 96% of the respondent re vealed that they have been taking on job 

training and or ientation courses .The centers have ECCE curri cu lum to teachers and the tab le 

shows that NGO kindergartens fo llow the curri culum set by MOE. 
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duti es and I'unctions or hea lth officers are not give professional ad vice, offe r health cd ucation and 

givc vaccina tion whenever necessa ry. Above all thcy chcck the neatness of the school compound to 

makc it school fr icndl y. These thi ngs one way or the ot her contributc to the improvcmcn t a i' qual ity 

or ed ucat ion, 

Tab le II. Health secto r Participation 

Principals Teac hers 

S No Items C hoices No '% No o~J 

I 

2 

Is there any health offi cer or Yes 6 50 8 16 

representati ve from the No 6 50 42 84 

sector who has ever come Tota l 12 100 50 100 

to visit yo ur 

kinderga rten? 

What is the relationship between Strong 

the kinde rgartens and the Less strong 5 41.7 y -) 50 
local health office? No relat ion 7 58,3 25 50 

Total 12 100 50 100 

4.3.3. Women's children's and yo uth affai rs participation 

Table 12 be low depicts that 66,7% of the pri ncipals responded that offi cers from women's 

chi ldren's and yo uth affa irs visit the centers whereas 76% of the teachers gave nega tive 

response, Thi s shows most of the officers do not look at the act ivities goi ng on in and outside 

the class rooms, To tri angulate thi s matter the researcher tri ed to investigate by ask ing some 

teachers and principals of the sample centers. They al l confirmed that most of the office rs make 

their contact onl y with the schoo l principals, 
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Table 12 Women's chi ldren's and youth affairs participation 

Pr incipals Teachers 

S No Items Choices No .Yc) No IYc, 

I Is there any wO l11 en's children's Yes 8 66 .7 12 24 

and yo uth alfa irs offi ce r or No 4 " , 38 76 J J , J 

representati ve frol11 the sec tor Total 12 100 50 100 

who has ever cOl11e to visit yo ur 

kinderga rten? 

2 What is the relationship between Strong 8 66. 7 8 16 

the kindergartens and the Less strong , , , , 

women's, children's and youth No relat ion 4 " , 42 84 "'J.J 

a ffairs office? Total 12 100 50 100 

4.4. Availability of Adequate and regular follow up 

Mechanisms tu imp,'ove p,'e- school education. 

Table 13 below shows that 98%0 1' the teachers and 83,4%o f the princi pal respondents revealed 

that the centers do not regularl y get supervision support fi'ol11 woreda and sub c it y ed ucat ion 

bureau In the sal11e way health offi ce rs rarely visit the centers 66.7%01' the principa ls revealed 

tha t experts frol11 wOl11en's, ch ildren's and Youth affairs somet il11es give supervision support. 

Agai n the sal11e percentage of the pr incipal respondents revealed that the participation of the 

pa rents is unsati sfac tory. Regarding school principals a ll of the l11 give instructiona l support to 

teachers .The il11portance of supervisory acti vities for the il11provement of quality of educati on 

is rea lized and stated in the operational plan. 

Strategic operat ional plan and guideli nes for Early Childhood Care and Education (ECCE) In 

Ethiopia stated one of its objecti ves as follo ws :-

Strategic object ive 3: , provide support systel11s guidelines and intervent ions that ensures the 

quality and standardization of ECCE services and provisions.( MOE.20 1 0) 

Table 13 follow up and support mechanisms 
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Pr incipals Teachers 
Items Options No cy<, No 

Did yo u get su perv is ion s upport frolll A lways I 8.3 I 
w oreda or s ub city education Sometimes 10 83.4 49 

office? No support I 8.3 -

Total 12 100 50 
How often do offi ce rs from women's Always - - -

children's and yo uth affa irs give supervision Someti mes 8 66.7 10 
support to your kindergarten ? No support 4 " , 40 :U . J 

Total 12 100 50 
How often the health offi cers visit yo ur Always - - -

kindergarten ? Sometimes 6 50 42 
No support 6 50 8 
Total 12 100 50 

Have yo u ever given i nstructi onal Always 12 100 
Support to teachers in Your kindergarten ? Sometimes - -

No support - -
Total 12 100 

What is the parti cipation level of the parents High 4 
ry m ed i um 4 33.3 23 

low 8 66.7 23 
Tota l 12 100 50 

4.5. Majo r cha llenges in p roviding qual ity per-school education in Addis Ababa 

• Lack of regular and coordinated supervisory acti vities by education bureau, hea lth 

bureau and women's, ch ildren ' s and yo uth affa irs. 

• NGOs could not open additiona l centers because land fo r construction is not provided 

by the city council of Addis Ababa. This problem can hamper the expansion of NGO 

ass isted kinderga rtens. 

• Shortage of instructional material s, tra ined teachers and admini strato rs In centers 

serving children with spec ial needs. 

• Most parents are not aware of their role in thei r child ren's development. Lack of basic 

parenta l education and competence. 

• Not estab li shing a coherent governance structure for ECCE that ensure mainstream ing 

of ECCE in all relevan t national po lici es and programmers. 
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CJ-IAPTER FIVE 

5. SUMMARY, CONCLUSIONS AND RECOMMENDATIONS 

This chapter dea ls with sUlllmary or the major lindings. conclusion and recommendations of 

the study. 

5. 1. S umma ry of Findin gs 

T he genera l objective of the study was to assess the contri butions of Non­

governmental orga ni zat ion (NGOs) to the expans ion of pl·e-schoo l education 

and its imp li cat ion to the improvement of qua li ty of ed ucat ion. 

T he Purpose of the study was to :-

• Asses the status ofNGOs contribution in the area under stud y. 

• Indicate the challenges and probl ems area to the stakeholders particula rl y to NGOs 
1". 

for fur ther partic ipations and contribut ions. 

• Assess the status of stakeholder's participation in the area under study. 

• Uncover its illlpact to qual ity of educa tion. 

co With respect to those specific objectives, the stud y was guided by the following basic researc h 

questions: · 

o 

• What is the state of pre-school education in Addis Ababa? What is the contribution of 

NGOs in expanding pre-primary education? 

• What is the illlp licat ion of ex panding pre-prilllary school education to quali ty 

education? 

• Arc there adequate and regular follow up and program assessillent practi ces to improve 

access and qua lity of pre-primary school education? 

• What are the chal lenges faced in improving provision of quality pre-primary school 

education in Addis Ababa? 

• What can be done to improve the current state of pre- primary school education In 

Addis Ababa? 
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The stud y in vo lvedtcn NGO projec t offic ials. twelve EeE local expert s. twe lve principals. lili y 

teac hers and Ii liy pa rent s who participatcd in foc us grou p d iscuss ions. Thcre fore a tota l of 134 

indi viduals participated in thc stud y. In order to get acc urate inlormation and tri angul a te th e data 

ques ti onna ires. intervicws. document ana lysis. focus Grou p di scussions and observat ions we rc 

used. 

The data obtained were analyzed us ing appropria te s tati stica l too ls like percentage and Mean. 

then the fo llowi ng major findin gs were obtained:-

.:. There is hi gh demand and des ire parti cul arly fo r NG O managed kinderga rtens by loca l 

commun ity. Most of the centers if not a ll provide basic necds (nutrit ious food , shelte r. 

clothing. ed ucati on, hea lth ca re, psychologica l support and ot her skill s) that are necessary 

for the children' s fu ll growt h and development. Orphaned and aba ndoned children are the 

primary bene fi c ia ries. In add ition to thi s the centers adm it children o f the Surroundin g 

com munity who don't have fami ly support on scholarship bas is. However the 

respondents emphas ized the low capac ity o f the centers which were not in commensurate 

with the ex istin g high demand. In 20 I 0\ 11 , th e stati sti ca l data of Addis Ababa edu cation 

bu reau depic ts that the re are a tota l of 998 ki nderga rtens in Addi s Ababa. The precedin g 

year A nnual Education Statis tical Abstract of Addis Ababa Ed ucation Bureau (2009) 

revea led that among the ex isti ng ki ndergartens in the c ity, about 11.7% of them are 

owned by NGOs and fa ith based o rganizati ons. The percentage rai sed to only 13% in 

20 I 0/1 1 statistics. Thi s percentage is very small as compared to pri vately owned centers 

which was 72.9% and 75% in 2008 and 2009 respective ly . 

• :. Key inputs and manage ment pract ices of the sampl ed cente rs we re thoroughl y 

in vestigated. The outcomes of the items in table 8 we re analyzed. The analysis shows the 

centers ha ve got adequate qua lified teachers, admi nistrat ive staff, we ll- organ ized co rners 

in the classrooms, to ilets with water, general c lea nl iness and sa fety of the whole 

environment. supp ly of diffe rent books, ..... . etc. 

These show the cente rs are up to the sta ndard In renderin g qual ity ed ucation to the 

bcneflc ia ri es. Learn ing assessment o f the fi rst cyc le primary schoo ls revealed low 

academ ic achi eveme nt of students . T he assessment conside red on ly gove rnm ent school s 
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which \Ve re not supported by pre-schoo ls. Therel'ore the expansion or pre-school education 

is very crucial fo r qua li ty educa tion. 

.:. The na tional po licy frame\Vo rk 1'0 1' earl y ch ildhood care and education in Ethiopia (ECCE) 

in its document has pu t clea r duties and responsibilities fu r three pert ine nt mini st ries. 

'he lII inisli)! 0/ educalion provides policy guidelines and 

lraining sen'ices for preschool educalion, develops Ihe 

curriculum and leaching malerial,l', mainlaim slandards and 

qualily assurance. The minisll)! 0/ heallh has respon,l'ihililY 

0/ sanilalion, food sa/el)! and hygiene educalion. The 

minisll)! of ",omen, children and youlh of/airs promOles Ihe 

proleclion and care 0/ children and aeales all'areness 

aholll Ihe children '.I' righl.l· and "'el/are. The promolion. 

prolecl ion and care 0/ disadval1faged children is pari 0/ ils 

resjJonsi bi Iii)'. 

The respondcnts of this study revealed that fo llow up and support activ ities of these three 

min istri es have been do ne irregularl y and sometimes. As de picted in table 13 the informants o r 

thi s study responded that there are centers where the ex perts of the three min istri es never visited. 
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5.2. Co nclusions 

Based on the lindings. the lo llowing conclusions are draml in li ne with the basic ques tions. 

• High demand of NGO ass isted kinde rgarte ns tens was observed on the contrary lOll 

capac it y 0 (" the centers was revea led. Therefore provision of land lor construction to 

NGOS by the ci ty admi nistrati ve council will sol ve the problem.Co-ordinate supervisory 

acti viti es of the regional education burcau. health bu reau and women' s chi ldren' s and 

yo uth affa irs arc not e iTecti vely practi ced 

• Handling parental education encourages the paren ts to parti cipate In the fo llow up and 

support ac tivities of the centers. There fore awareness rai sing and trai ni ng on the roles 

and responsibilit ies in bringing up children can improve the skill s 01' parents. Hi gh 

demand of the comm uni ty to get free service espccially from those disadvantaged groups 

is observed. Thi s can trigge r a lot of sustaini ng and enhancement efCorts in all aspects 

from all directions. Integrated act iviti es 0(" pertinent bodies. regular fo ll ow-up and 

assessment are equall y important. 

f 
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5.3. Recoin 1nl'llda tiolls 

Based on the lind ings or the st ud y and conclusion drawn. the lol lowing reco l11l11 endations arc 

• Co 

o 

lo rwardcd. 

• Integrated plan and act iviti es shou ld be deve loped by pert inent bodies and stakeholders. 

Rega rd ing kindergarten ed ucat ion l11 ini stry 01' cd ucation. l11ini stry 01' health and l11ini stry 

o r women children and yo uth alTa irs shou ld ha ve a jo int plan and integ rated tallow up 

and support activ ities. Refres hl11ent train ings. workshops and sC l11inars on the issuc of 

ki nde rga rten education need be prepared join tl y. 

• Min istry o r educa ti on and Addis Ababa Educat ion Bureau shoul d take the in iti ation to 

direct thcir ex perts to cla rily the ex isting kindergarten curriculul11 with contex tua li zed 

tex t books and teacher guides to l11 inil11i ze or avoid the al11 bigui ty and d i fficulty naturc 

orthe curriculul11. 

• Special attcnti on shoul d be given to chi ldren with spec ial needs pa rti cularl y to those 

o with d isabilities. Orphaned and abandoned children are given attenti on by intern at ional 

NGOs. To sol ve the shortage of low capacity o r the CClllers the gove rnl11 ent shou ld 

pro\'idc land for the ex pans ion of kinderga rtens. This l11ay reduce the deg ree of' problel11 

in having access to quality pre- pril11ary schoo ls. 

o 

() 

fi nal ly. thi s research can by no l11 cans regarded as cx hausti ve. Itl11ay se rve as a spring board lo r 

conducting othcr studies related to the contributions 0 [' NGOs in the expansion of pre-schoo l 

educat ion. More rigo rous and relined researches deal ing with the impac ts or giving access to 

qua li ty educa ti on especially to r those di sad vantaged children should be co nducted. 
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A PPE ND IX I 

ADDIS ABABA UN IVERSITY 

SCHOOL OF GRAD UTE STUD I ES 

In st itute of Educational Research (IER) 

A qu es tiollnaire to be filled by the kind erga rtell sc hoo l principals. 

In trod uction;-

The purpose of thi s quest ionnaire is to co llcc t basic eima for the stueiy on the co ntributions of NGOS 

concerning th e ex pall sion o f pre-pri mary schoo ls in Add is Aba ba and it s implication to quality education. 

Your cooperat ion i ll offeri ng re leva nt in formation is very im portant fo r the process of the study. The 

res ult of th e study is bene fi c ial to dec ision ma kers. plan llers and policy des igners. The informa tion given 

by yo u wil l be confiei ential anei w ill only bc useei fo r th e slUeiy. Pl ease attempt all questi ons pat iently. 

Thank YO LI 

Di rec ti ons:-

I) Don', write YO ll r Nnll1 e 

2) For the OPC tl- ended q uest ion s. please gi ve brie f an swer. 
t? , 

J) Put a ti ck mark ( ,/ ) fo r correc t choice. in the ta ble 

4) Please enc irc le your correct c hoice. whe re a lte rna t ives a rc g iven. 

Part I. General backg round of th e respondent and the center 

1.1. Name o f' the k incl erga rten _ _____ _ _ ______ _______ ~ 

1.2. Sub city ________________ Woreda _ _______ _ 

I .J. Respondcnt· s Scx A) Malc B) Female 

1.4. Educa tional bac kground A) Ce rti fi cate B)Teachers Co llege Diploma 

C) B.A D) B.Sc E.O ther ___ _______ _ _ _____ _ 

.5. Work Expcricnce:-

A) As Ki ndergarten Pri nci pa l:-

B) In ot her institutions IMini str ies:-
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N(ltll C o rt he Institutions IMi ni slries: - ___________________ _ 

Years ____ '\<lol1 lh s _ ____ _ 

1.6. Principal' s age ill years . A) Bc low 25 13)2 5-35 

C. 46-55 E) 56 and above 

1. 7. NUlll bc r o l' Childrcn ill Ihe kindcrga ncn:-Ma le. _____ Femalc _____ _ 

1.8. Number of core teachers in th e Kind ergarten:- Ma le ___ Fcllla le _____ _ 

1.9. Num ber of Ass ista nt Teachers in th e Kind ergarten: - Ma le ____ Fe1l1ale _____ _ 

.1 0. Number care givers ill the ki llderga rten :- Malc ____ Femalc _ _ ___ _ 

1.1 1. Com petence of core teachers A) Aclequate B) Inaclequ ate 

Part II. Educational demand for the established kinder-garten_ 

2. 1. VVhat was th e ex tent or dema nd of ril e local community to reg ister their children in yo ur 

kinde rgartcn? 

A) High B) Medi um C)Low 

2.2 . lft he answer to question 2.1 is '"A'", Dose your Ki nclerganen accommodate all? A) Yes B) No 

2.3. lf th e answer to qu est ion 2. 1. is "B", Does your Kinderga rten se lect incomi ng student s based on pre­

spec ifi ecl cri tcria? 

A) Yes B) No 

2.4. lft he answe r to qu estion 2.3 . is " A'·, what arc th e criteria empl oyed to se lect and cnroll students?_ 

2.5. Do YO llt hink that process ofsc lccti llg childrenlo admillo your kinderga rten is transparen l and fai r? 

A) Yes B)No 
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2.6. I r the (111 5\\er to question 2.5 is --B". Please rdall' it to student ad miss ion? __________ _ 

2.7. A group o f soc ial status altern atives are given to identify the benefi ciary group prov ided by th e 

ki ndergarten ill which it may belong. You are ex pec ted to put a ti ck ma rk (/) 0 11 Ihe intersec ti on 

between th e alterative gI ven and nU1Il be r of benefi c iary group in which you Cl re supposed to 

presume. 

Ass ul11ed social status or N UI11 ber of beneficiary g roup 

group 
1-1 igh Mcdium Low Non-ex istcnt 

a. From high Income fCl11lil y 

b. From middle Income famil y 

c. From low income fami ly 

d. Single parent ch ildren 

c. Chi ldre ll with spec ial Nceds ~ AI'" 

l 
r. Orphall s " 

h1>~~ " 

" Street Chi Idrell <0 ' 

h. I-II V Posi ti ve childrell 

28. Do you thillk that yo ur killderga rtell is cOllducive to childrell with spec iai lleeds ed ucati oll like 

di sabled childrell ? 

A. Yes B)No 

29. Iryou r all swer to questi oll 2. 8 is " B" Wou ld you e' plaill the reasoll ? ___________ _ 

2.10. Ir your all swcr ( 0 questioll 2.8 is "A". have you ever adm itted stud ents with speciai llecds? (More 

than one choice can be given). 

A) Yes. I admitted them B) No. I didll't admit them 

C) Yes. I ca ll admit them D) No .can't adm it them 
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2. 1 I. I f the answcr 10 qu estion 2. 10 is " 11". or "D". pl ease slale Ih e reasons __________ _ 

1 0 

Pm-t III. About the efficiency of key inputs and their manage ment practices . 

No Adequate ( OHlequate NOll-existent 

3. 1. Ava ilability of qualifi ed teachers 

3.2 Ava ilab ility of quali fied teachers a ide 

o , , 
Avai lab ility of administrat ive support staff J.J 

3.4 Classroom space provided per child 

3.5 Organi za ti on of acti vity center! corners ill th e classroom 

3.6 Ava ilab ili ty of child-s ize tab les, cha irs, benches an d shelves 

3.7 A va ilabil ity of separate feed ing 1'00111 

o 
3.8 Availabi lity of se parate rest room 

3.9 A vai labi I il )' o f loilets with water 

3.9 A va i labi l ity of' loi lets with water 

3. 10 Ava il abi lity of pl ayground , 
o 3. II Genera l cleanliness and sa fety of the w hole environment 

3. 12 Supply of d ifTerent children books 

3. 13 Suppl y of play materi als and equipment 

, 
14 Avai lability of basic first aid fa cilities J . 

3. 15 Ava ilability o f eas il y reached med ica I consultant 

o 3. 16 A vai labi lity of materi als and equipment fo r chi ld ren wit h 

spec ial Needs 

3.17. Do al l children come with th eir own packed food? 

A) Yes 8 ) No. some do nOI C) No, a II do nol. 
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3.18 . I r the an$\\"cr to question 3. 17 is "13" or "C" do you have a snack se rv ice at your ki ndergart en? 

A) Yes 13 ) No 
o 

3.19. I I" the answer to quest ion 3.18 is .. A" .. II ho is the sponsor? Please speei Iy the name 0 1" th e 
organiza tion? _________ ________________ _______ _ 

3.20. In question nUlllber 3. 18. If the answer is "8", how di d yo u mange those who could n' t bring 
packed food from home? ____________________________ _ 

o J .2 1. I-Jave Y OLl been trelin ed in management or leadershi p of eclu cati onal inst i tuti ons? 

'0 

A) Yes 13) 0 

3.22. Do YOLI frequently get short ter1lliraini ng in the mana ge ment o fkind erga rtcns? 

A) Yes 13) No 

3.23. Is there an ea rly childhood care and education (ECCE) policy framework or operati ona l Gui deline 

for Ethiopi a at your hand ? 

A) Yes 13) 0 

3.24. I-lave your taken o r parti c ipated a wo rk shop on ECC E po licy fram ework and on its impl ementat ion? 

A) Ycs 13) No 

3.25. Have YO LI been trai ned in kindergarten education durin g yo ur stay in col lege or institut e? 

A) Yes 13) No 

3.26. If the answer to quest ion 3.25 is ·:A' l, is the tra ining that you get from the instituti on enough to 

accomplish your current ass ignment? 

A) Yes 13 ) Not eno Li gh 

3.27. Do you frequently fo llow an 0 11 -:iob tra ining and orientat ion course ill addition to you r fi rst 

o traini ng? 

A) Yes 13 ) No. I did n't gel" the chance 

3.28. Do you ever prov ided instruc tional support to teachers ill your k indergarten? 

A) Yes B) No 

3.29. Have you ever prov ider instructi onal support to teachers ill your k indergart en? 
Q 

A) Yes 13) No 
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3.3 0. lr yollr answer to questi on 3.29 is ""8"". \\ h)'7 _____ ___ _____ _______ _ 

o 3.3 1. 110\\ freq uent ly did yo u get supe rvision support from \\"orcda. sub city or ed ucat ion bureau? 

A) Always B) Somelimes C)No Support 

3.32. If yo ur answer to questi on 3.3 I is ""C l' would YO LI please ex plain the reasons? ________ _ 

b 3.33. Is there a regular budget a ll oca ted for the kindergarten to properly operate? 

o 

Q 

o 

a 

A) Yes B)No 

3.34. If yoll r answer to questi on 3.3 is ""8", where do you get the operati onal budget/ finance? Please 

spec ify the provider if there is ally? 

A) Yes B) No 

3.35. Is there tuition fee fo r student s? 

A) Yes B)No 

3.36. Do YO LI ha ve non-fee paying students who are assisted by the sc hoo l? 

A) Yes B)No 

3.37. If yollr answer to questi on 3.36 is "A", Please state your reason, ___ ___ _______ _ 

3.38, Are there any addi tional re lated issues th at YO LI want to raise wit h rega rd to in puts and management 
practices? ___ _ _ ____ _ ________ ___ ___ _ _ ___ ____ _ 

Part IV. About The extent of major stoke hold ers' Participation on the ground . 

4.1. How do you see the parents' part icipation in yo ur kindergarten? 

A) Hi gh B) Medium C) Low 

4.2. Iflhe allswer to questioll 4. 1. is " C" what do yo u th illk reasoll s are? ____________ _ 

4.3. If th e answer to questi on 4.1. is "A" or "13'". the main pm"tic ipation ofpa rcills is ex pressed in 

A) MOlley dOll at ioll B) Materi al donation C) Givin g vo luntary se rvice 

D) Planning and advi sin g on chil dren' s lea rning 
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[ ) If thcre <I re other Illcan s 0 [' pa rt ic ipati on. please specify _________________ _ 

4.-1. \Vhich or til e following is used more li'cqucnlly as a lll ea llS Ofcolllillunicalioll with parents? 

B) Vi sits alld cOll fe rellces A) Discuss ions and meeti ng 

C) Letters alld telepholle call s 0 ) Parellt s day E) Others ______________ _ 

4.5. If the answer to question '-A--:. I-low onen all the discuss ions and meeti ngs conducled? 

A) Every momh (3 ) Every three mOllths C) Every mid -yea r 0 ) Atthe beg illilillg or elld of til e year. 

4.6. Is there any hea lth officer or represen tat ive from the health sector who has every come to visit the 

kind ergarten? 

A) Yes B) No 

4.7 . Ifan swer \0 questi on 4.6. is"A", How oft en the hea lth offi cers visit YO Lir kind ergarten? 

A) Always B) Sometim es C, Not at all 

4,8. If til e allswer to questio ll 4.7. is "A". 0 1' " 13", What did tlley do? ______ ____ ____ _ 

~.9. III questioll 4.7. if tile allswe r is "C' What do you thi llk the reasoll s are:-_ _ ____ _____ _ 

4.10. In general, how do YOll see the rel ationship between your kindergarten and the loca l hea lth office? 

A) Very B) Strollg C) I"ess strollg 0 ) No relatiollship at all 

4.1 1. Is there any women's ' children" s and youth afrairs offi cer or representat ive who has ever come to 

visit your kindergarten in any child related issue? 

A) Yes B)No 

4. 12. I f your answer to question 4.11 is "A", how ofk n are th e \-\lomen' s' children 's and youth affair 

orn cers Irepresenlative visit your kindergarten? 

A) Always B) Sometim es C) Not at all 

4. 13. If the allswer to questioll4. 12 is "A" 0 1' "13", what di d they do? ______________ _ 

4.14. III qu est io Il 4. 12. ir all swer is "C", what do yo uthillk the reaSOIl S are :-___________ _ 
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4. 15. [11 ge nera l. how do you sec th e rela ti onship between YOllr k indergart en and th e wO lll c n s' ~ hi l drc ll ' s 

and youth a n ~l irs o ffi ce? 

1-\) Very strong 8) Strong C) Less strong D) No relationship at all 

4. 16. \Vhat is th e Iype of the nOll -governm ent organ izations (NGOs) workin g w ith you in your 

k i nclergartcll? 

/I) Loca l B) Int ern ati onal C) Both 1\ Hnd B 

4. 17. \Vhat are the areas of invo lvement / parti cipation or NGOs in your k indergarten? 

/I) Money donat ion 8) mater ial donat ion C) Training 

D) Planning and providin g advance 

E) Please, menti on if there are any ___________________________ _ 

4. 18. Please men! iOIl the name o f the GOs and th e spec ifi c areas in whic h in which they gi ve support. 
ame or the NGOS. _ _____________________________ _ 

a )_~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~_ 

b),~~ ____ ~~~~~~~~~~~~~~~~~ ____ ~~~~~ __ __ 

c)~~~ ____ ~~~ __ ~~~~~~~~~~~ ______ ~~~~~~ ___ 

4. 19. Are there allY other related issues that yo ur ",anlla raise here wi th regard to stakeholders 
parti ci pat ion? ____________ _ _ _______ _ _____________ _ 

Pat·t V. about The major challen ges facing in thc process of programme implementation . 

5.1. Please menti on major chal lenges that yo u enco unt er whil e you are 011 the process of implcmcntat ion 
starting frol11 your daily act iv iti es in your ki nclerga rten! _______________ ___ _ 

5.2. Mention so me of lhe probab le so luti ons/ Strateg ies to ei ther a ll ev iate or avo id the chal lenges or 
prob lems encounte red. _ _ _______ ________ _ _ ____________ _ 
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Part V I. A bout the future pros pect of the progr a mm e 

6.1. \V ha t do YO LI thi nk about the future prospect OfYOUf kindcrgartcll? ____________ _ 

6.2. Please li sll he good opportunit ies th at wi l l help to strengthen and expand the progra ll1 !lle . ____ _ 

o 
6.3. Pelase oll tl ine. the threats that Ill ay hi nder the endeavor to strengt hen and ex pand the progralll lllc __ 

7. Is there any additiona l general comment thai you \Vall t to add? ___ ____________ _ 

o rrTian/(. 'You Jlgain for your fu{{ cooperation! 

(} 

o 
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Appendix IV 

Addis Ababa Univel-sity 

School of Graduate studies 

Institute of Educational Research (IER) 

Interview items for Non-Government Organizations Project officials 

Introduction 

The purpose of thi s in terview is to co ll ect bas ic information for the study on the contributions of 

NGOs in the expansion of Pre-primary schools in Addis Ababa and it implication to qua li ty or' 

educat ion. Your cooperation in offe ring relevant and honest info rmati on is im portant for the 

success or the study. Moreover. its results will be made ava ilable and bendic ial to planners. 

decision makers. policy des igners and researchers in the area .The informati on secured through 

thi s interview will be confidential and on ly be used fo r Ihe research purpose. I ki ndly request 

yo ur cooperation in giving your lime and alleill ion to respond to the interviews patient ly. 

ame of the organization ____ _________ _____ _ 

Pos ition IProfessionl Qualification _______________ _ 

Year of service in the area - ------------------------------
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Intervicw to be answered by No n govc nllll cnt organization Projcct officials 

QlI cst ions:-

I) What are yo ur organizational plans concerning the ex pansion of pre-schoo l education in 

Addi s Ababa~ 

2) To what ex tent do you think pre-school educat ion run by NGOs provide quality 

education~ 

3) What are the suppo rt and commitments offered by government official s and education 

bureau of Add is Ababa Admi ni strati ve reg ion in facilitating the implementati on of 

ECCE projects? 

4) What are the opportuniti es of NGOs in implementing ECCE in Add is Ababa? What are 

the criteri a' s used to se lec t Addi s Ababa in assisting projects intended to improve quality 

of pre-schoo l education? 

5) What are the problems yo u encoulllered in Addis Ababa Adm ini strati ve Region offi ce or 

MoE due to lack of commitment politica l and adm inistrati ve factors that caused de lays 

failure of your ECCE project? 

6) Do you think your organ ization has made difference in the educat ion sector of Ethi opia 

especia ll y in the improvement of quality ECCE in Addis Ababa? Mention the major roles 

played by yo ur organization in enhancing quality of ECCE? 

7) How do the politi cal and socio-economic factors affect your activiti es in the ex pansion 

of pre-school education? 

8) What shall be do ne to improve the current practice in ECCE? 

Thank you fo r yo ur cooperat ion I 
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Appendix V 

Addis Ababa Unive,-sity 

School of Graduate studies 

Institute of Educational Research (IER) 

Interview items for ECE focal persons at REB, Sub city office and UNICEF­

education section (Leading Questions) 

I n trod uction 

The purpose of thi s interview is to co ll ect basic inforl11ation for the study on the contributions of 

NGOs in the ex pansion of pre-primary schools in Addi s Ababa and its impli cation to quality of 

education . Your cooperation in offer ing relevant and honest information is important for the 

successes of the stud y. Moreove r. its result will be made ava ilable and beneficial to planners, 

policy designers and researchers in th e area. T he information secured through thi s interview will 

be confidential and only be used for the research purpose. I kindly request yo ur cooperation in 

giving yo ur time and attention to respond to the interviews patientl y. 

Name of the organi zation ____________ _ 

Position !Profession! Qualification _______ __ _ 

Year of service in the area _ _ __________ _ 
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Inte rview g uide carried oul wilh educalion Experts working at sub city offices, Addis 

A baba city Administration education Bureau (AA CA BE) and Ministry of Education 

(MoE) 

Question :-

I ) What is the leve l o f pre-schoo l expans io n in Addi s Ababa c it y Ad mini stration') What 

percentage o f thi s is assisted by NGOs? 

2) Do NG Os run th e ir pre-schoo l program acco rding to the po licy and standards set by the 

gove rnm ent" What moni to ring and eva luat ion mechan isms are put in place to im prove access 

and quality o f pre-schoo l educati on in your region? 

J) What is the view of MoE 1 AACA EB concernin g the ro le of NGOs in promoting qual ity pre­

schoo l edu cati o n? 

4 ) What roles d id and st ill do NGOs play in the implemen tat ion of ECCE in Addi s A baba? 

5) How ro les did NG Os pl ay in bridg ing the gap between po li cy and pract ice of ECCE in Addis 

Ababa~ 

6) What is the relat io nshi p betwee n MoEI AACAEB and NGOs? 

7) How are the majo r chall enges that hinde r the active parti c ipati on ofNGOs in the ex pansion 

and improvement o f qual ity of pre-schoo l ed ucati on in the region? 

8) How can the current practi ce be improved? 

Thank youfor your cooperation! 
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Appendix VI 

Table 3. List of sa mple NGOs in Addis Ababa active in assisting Jl" e- pri ma ry 

schools. 

Na1l1 e of NGOs Type NGOs intervention sub city 

Abebech Gobena Yeh itsanat Kcbkabena I"oca l • Arada 

Lim al Mahiber • Addi s Kete1l1 a 

Chil d fund Ethiopia • Arada 

In ternati onal • Addis Kete1l1a 

• Gule le 

Plan intern ati onal Ethiopia Intern atioll al • Arada 

• Addis Kete1l1a 

• Gul ele 

• Yeka 

World vi sion Ethiop ia Inte rn ationa l • Gul ele 

• ko lfe 

• Lideta 

Worl d wide orph an Foundat ion Loca l • Yeka 

Selalll children village Loca l • Yeka 

SOS children vill age Intern ational • Ne ra s s ilk Lafto 

Wood lVard Eth iop ia Int ernation3 I • Gu lele 

Fregenet kiclan Lchi tsanat Loca l • Kirkos 

The Good Samaritan Training center. Loca l • Ne fa s sil k la fto 

Se ifu Biruk Foundat ion Loca l • Yeka 

School readiness initiati ves (SR I) International • Gulele 

Good Ne ighbors Et hiopia Internati onal • All ten Sub Cities 
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Appendix VJI 

FoclIs Groll p DisclIssion (FG D) Memcbers 

Parenls/guard ians 

s. No Name or K indergartens/centers Male Female Tota l 

I K idist clara 6 10 16 
a 

2 SOS chi ldren's vi l lage 4 8 12 
, 

Co-ac tion KG for the deaf 3 9 12 0 

4 Abebech Gobena 4 6 10 

Total 17 " 50 00 

Appendix VITI 
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2. ·\·/IL-I, \'9 11 ''111 n'Pl;J!-\' 1\lln'j '\' ,\!l/l1l1l1 ? 

3. ht\,t\"l nB,!! u,'a IIYIBI: \'111111111: 11'111'1'11111: 'I'''IIJr. \''I'i'lll '/lIt ·IIIHIl· ,\'9I1'jl~ ? 

4 . n"/.'\,\I n ,~. 'rl· nB,!! U''1·\· 1I.ilri-~. Il-\'YIIUGl 'n.·\· nH'Pa'P J,W/"I'\l ·nllm· yyll'1I~? 

5. II'1.H,m \'l/lt'I'~ n'~'\'IINt. hlhl ,\' .I!l;]I~ ? ,~,U"I n'l'lIllllh'l' 'UII,'I' \'HDm' ·)'[; "II,·yll nil? 

6. \'lIllllllr. 111111'1'1111[; n"l,pll:I'II. n'l'II'l(lh 'I' IIlli'li'lll MII '\' .fIllut \"IlI,Y II 1i"l'''1 ,,.,r. lI.y·n .... ,:. ? 
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