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Abstract 

I hI' Jlwill o!>/l!ctl\'e 0/ thi\' sludy \I'OS to (.IS.\('SS Ilze contribllllOl1 of wtellite schools in 
ul//I'('rmli:clllOl1 0/ prilllo/Y educllti(l/1 in nOrenel : IJI7(, in lerlllS (~j' edllco/iol1C11 access, gender 
l'(/Ilt/lity, (Illulily and e.///cicl7cy 0/ ('dllcotlOn; (/1/(/ 10 idei71U)' the maior clJllstraints thai 11/((1,,' 

IlIlIclt'r rl/(: £Iclil'ilie,' oj sateLlire schools (//u///170/lI ' CO/III! lip 1\'ilh po,ssih/( "traregies that shollid 
hi' £I1lplcllI(,lllt!d 10 allel'i(f(l! the prohlellls j'or the pr(JI'tsion u/ (jlllllilV cdllculion. The sludy used 
dnL'l'i/Jtin' \1IF\'e.\i appro(lch and il1l'O/I'es /}ol/i IJrilllw}' und ('ec(}J1(lary sources The data l\ 'a,\ 

('ullt'cted ji-oJn fOllr ~\,(Jred(/,' of l30rena /.01/1' ,se/eCll!d usillg pUiposil'l!, simple random and 
(/I'lli/ahilily \({lIIplin,!!, 117e suhiec;ts ojthe "Illdy "'''ere 1-: supervison, 28 prlll/(/J~V school direclors, 
- () '(IIl!/litL' ,'( hoo! tl!(lchers, fOllr lPurec/a cdl/cal iO/1 of/ice heads, one zone educaf ion (~//h:e head 
wul jeJ/lr local elders. rhe necessw~\' informatiol7 was secured FOIJ7 lhes'e subjeds through 
(/IIl'\/lOflJ1({irl! oncl intt:n'ieH'. [n oddilioll, Ihe c!OCUJlWlltS oj'educalional statistics oflhe l32EO and 
If'/:D Il 'ere used to obtain Ihe necessary data regarding students' participalion in first cyc.:le 
/)J'fJlwry school and satellite schools oj the \ Zone lInderstudy. rhe da/o obtained frorn 
(/1IC!slionl7l1ire I!'cre ana!y:eci using s[({lislical tools likes percentage, mean and mean mIlle, 7he 
findings (?/ the s'llId), rCl'eoled (hoi the slotus o/sIudents ' participation in satellite school ' o/the 
/.UJ71! is I'ery high It is also revealed thaI Ihere i,\ /0\1' gender disparily ill participalion and loll' 
tim/)(Hf{ 0/ children in Ihe satellite schools Regarding the challenges, shortage of manpower and 
nIh('/" rnollrc{'\ hu\'c heell ielen/ij/ed us IJwior problems in provision uj (/lIl1/ily educmion in the 
'({leI/ill! scflool\ oj Barena Zone. SllOrloge 0/ stlldenls' lexl hook., and reference materials, 
shorlage 0/ role modelfemale teachers, sharlUge a/local Irained teuchers, leHI' level o/teochers' 
/J/olin/lion to tew:h (It '(lIellite schools. prohlems q/ adequate supervision, lack of compelenJ 
/wiIJWI) school directors aJ1d lack o/adeqllCltc budget have ht!cn identif/cd as major constraiJ7l\' 
\I hich oflect the (lc/h'ilies 0/ satellite schools for the provision q/ qualilJ' education. From this 
finding it 11'(l.\' conelllded thm though Ihe contrihu.tion o./satellile schools IUII'I! heen in incrcasing 
a('ce\'s, gender equality and ejJiciem_y asfollnd to be very high, prOl'ision of quality edllcmion in 
lhe,\e schools hecome challenging due 10 resource and manpower constrainls, Depending on the 
resull or the findings, this study recommended that, the Zone and Woreda fducation Ojfices in 
collaboratio/1 with local communities should furnish [he satellite school' with the nece 'swy 
school facilities , The Woreda education oj/ice should al. '0 gil'e due affention./or satellite school 
\'lItdenls in distrihuting texi hooks to ,'choofs, Clssigninx competent primary school director, ' Clnd 
cum/Jelent slIperl'i'iOrs. Clnd sl!fficient nl1mber of fema!e ond trained teachers jor satellite 
schoo!s, Fill(J/~l '. il is beller if the H'oredo Cabinels aI/ocate su//iciel1l hudgel Jor educoriC)f] 
\ ('clor . 
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CHAPTER ONE 

INTRODUC'I'ION 

1,1. Background of the study 

\IlHmg all th~ rCS(llll' ·~~s a CUulltr;.- llecd, to brlllF about ccollomic. puilli c,tl ami social ch'lI1gcs. 

the Il1t'St crllci,tI I. IWIll:Ill n':"(lllrce de\ciopllI 'nl. Dcveloping this absnlllll'l : impon:lI1t resourcc 

can he rc,ilii'eJ thnHI!~h lhe PW\ isillil or cduc,lllon ,\ S slatcd h. gl!.an\,tI (200()). ~Llucali()n is 

cOl1sid~rcd as thc "third cyc" or man \\hich gl\'~S him an insil!.ht into all ai'l:.lirs and leads him to 

all round prngrcss (\lId rro:pcrit). On the samc issue, Dcrcbsa (200 I) also noted thaI l'Jucation is 

one or the major 1~lcLOrs rc. ponsiblc for the devc!opment or a country. That means human 

r~SOllrc~ 'onstitutes the ['oundati m up on which material de\'clopmcnt can occur and education 

n.:pr~:cnts a major f( rill or human r~"ourcc de"clopment. 

, 
rhe l lnin:rsal Declaration or Iluman Rights (1948) states that "~Vcl'\ ol1e has the ri ght to 

cdu '(1tiol1" "hlucatmll . hall he rn.:~. at least in lh~ elementary and fundamcntal s!aocs" and "The 

primm") educatinn shall be compuL ory' t rtick 26).This means primary education is not 
\ 

privilegc hut rather hasic human right. In line ""ith this. Philips (197 -) said that a human bcilH.'.is 

born with trcI11end0us p0lential for learning and system of educations arc d~dicat<.:d to helping 

reali/,c that potential. 

As notified by v orld Bank (2004) an 1 E CO (2004), the fundamental building hloc!' for th 

right to education is primary cducation. Primary education is intrinsic human alue of educati n 

that adds meaning and value to l:veryone's life without di crimination. For instance, I) rcbssa 

(200 I: 175) asserted that primary education provides fundamental basis for all furthcr school ing, 

trainin!! or sell' education. ft also pn>"idcs the 'basi. lor dc\.eloping the capacity tn copc \\ith 

I\ .. ,ldr! c\t)1\ ing and changing so 'iet)- in an inl()J'lllation age. J kneL'. its universal :\\'tulahilit) and 

qualit\ arc celltral to the humall resources capacity or any society. 

Furth 'l'IllOre. \u~lcrs (It)?7) cited ill Omari.cl.al (I <)~C :9) rointl'd OUI that uni, 'r,ali/~lli\\l1 (If 

pril1laI') education "til I!;l\e the r(dln\\in~ rurpnscs: 

Prolll()tioll or equallt: amllll!' Illcl11iler .... t\1 society: 

Weapoll I<-)t' eradication or ignorancc, pO\Trty, and disL'ases: 
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- lnstrumcllt I'm devclormcllt or natinlllli idcntit) and ullit_ ' and 

-Prercqlti:ik l()r participation in politics. and ill I'urlher leaming for individual and 

prial dC\"l:lllpmenl. 

I hus. prilllar~ cducati()n should he cOllsidcred as a fundamcntal h cI -rod, for othel human rights 

alld it sl1()uld bc "i, en due aLlention as startill~J pOInt ('or ecollnmic Qrowth and social 

de\ elt1pll1Cnl. 

1\) rL'ali/c thesc purpO'-i'S 0[' UP\-. the international COllllllUl1ilics ha\c pa<;'-icd several resolutions 

I()!' ,uld IOt)k (\ :eries or initiuti,'cs Cor thc u(h ancement or primary education. Variou regional 

L"pnl 'fences \\ere held under the guidance or l J ,"\-.. CO to :d a target )car for achieving gross 

l'llrllllmcnt ratio of 100 or above. For instance. the confcn.:nces \\hich '\-ere held in Karachi 

(1960). AddIS Ababa (196 I) and Tripoli (1960), set 1980 as the target )ear of primary education 

in most Countries or ,\sia & frica (!\wruris, :WO-<'lI1d fkrllanu. _000). 

I ,Her on. thL' \\orld conlCrence consisted of educators from over 100 c()untrics on "Education for 

\11"' (Li· . \) \\hich took pluc in [ larch 1990 in .Iorntien- Thailand. emphasized communities' 

L'olllmitl1lent lO basic education. especiall. in the c\cvdoping countrics (. \nderson. 1992). Tb~ 

parti 'ipants also agreed on frame \\'ork lor action to meet lhis basic learning need. and calls up on 

counlries 10 adopt policies and practices that would cnsure uni versa I access to and completion of 

primary education b) the year 2000. ehieving this goals embraced at Jomotien Thailand 

required not only the children be admitted to school when lhey arc of seven age but also that they 

complete the entire primary cycle and actually learned at appropriate age level (U F 0,200). 

Ihough. a decade latcr. the Dakar conference was held considering pcri"ormance after Jomtien 

conference and it was noted that the goals set \\' re not achieved .. s result .the time framc \ as 

e:-.:tendedf"rom2000to20 15to achieve the goals ( icatc.2000andU tSCO.2(00).Ho\\'cver lhe~OOO 

assessmcnt demonstrates that there bas been significant prof!.rcss in Illany countrie: towards the 

target set. 

l ni\'cr:ali/.dliOIl or primary education has rcceiv'd cnn'-ilderablc nllcntion In lllan; d '\'cloping 

countries. Jile \·.thil)pian gO\ erl1l11cnt as OIlC or the <;igllat()r~ I11clllhcr pf' 'lllintri" (\1' hUl1l'1ll 

right and p~lrLiciralll of the aj()relllelltiolled c( nCcren "S has ll1i1de important slrides in tbat 

2 
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direction and La\... '11 a nUllIher or Illea:urcs l'or impro\'ing access to prin1<:lJ) ('XIUCCl110n . !\ priority 

a~cnda nr the ml~asllrcs, the commitment to pril11<uy education VvtlS slated in the constitution and 

lIndel :corc I In the \'ducation and Training Policy and Strategy( 1994 ),the h.lucational Sector 

t)c\t~lnpml'nt Prooram (I :SI)PI.II.III), :ustainablc Developll1cnt and Poverty Reduction 

Pr(lgrams(S\WRJ» and I\lilkllniul11 Devclopmcnt Cioals( ~I)(,) llave (!.i'vcn priority to primary 

'dll ' ~llion and set tilclr specilic goals to achic\ c good (jll'llily prllllar) cducation for all school age 

chi Idrent:' 101: ._00 - ) . 

;\lini ·try uf' hlucation in }·::op Document undertook policy study on "Alternative Routes to 

HdSic I ~ ducation" in a hide to achieve PE by the year 20IS .i-'ollowing this stud) .first ABE was 

~i\cn 11I000L' allcntion to address the .oeio-economic prohlcms of'pastoralist and sel11i-a~ricultural 

areas to pn)\'ide access to educatioll ['or all. to implemcnt !\131 ~: /\/3[': s)llahi. teaching and , 
I 'arnin~ ll1atenals in /uur suhjects or the three lc\'cls had been de\elopcd and practiced. 'econd. 

""Lho,ll keding" \\as identiticd as strateg) to raise and maintain school enrollment in order to 

incrcc1.'l: the icll1and ror education among. t chronically l'ood insccure and \'Ldnerablt.: children 

I hi ... program also contributed to lowering the lcvel or drop outs. stabilizing attendanc.c. 

impr()\ in~ 'hildrcn's abilit) to learn. and narrowing the gender (!.ap in school. I hirdl~. a multi­

grade cldSS strategy currently piloted in Amhma and Oromia Regional l~ducati(ln Bureau. and 

\\as round to be promising on t\. 0 ground; improving access and quality. fourth. construction or 

mnre \ illage schools ("satellite schools") and class room which \. ill make su:tainablc use of 

local materials and labor .This in turn will create bctter opportunities t'or communities to 

contribute more in terms or labor and materials which enable the government to tabli h chools 

closer to a child's home; children will not drop' out because or distance. Communities' direct 

ill\'ol\'ement in thc school construction \ ill also' lead to their participation in the management or 

til ' school. 

Hascd on the national policy and ESDP documents, the regions III t~thiopia have their 0" n 

n:sponsihillty <lnd allthorities in promoting primary education. I'h tratc~lics set in the E. 'DP 

documents also authori/.cd the foncs and worcdas to implement th aforementioncd tratcgics 

\\ hidl en:un.: the achievemcnt of the llui\(.!rsal primary education by the tar~t:t ) 'at (;\ IOE. 

2005 :15) 

3 
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I~l r ':lil/e th~ st ritlC ~It:S st: t in the I·:S[W. Hun': ll" lonc I ~ one of' the IfliKS in )romla Rcp.ional 

stat ' tin t establ ~shcd "atcllitc schools (,'kcder sc hou!:;") !lear the hOIl1es of the chtldn:n to 

InetCds' t:LilIca liollal tlpporLunitics It)\' those \\ho cOltldll't attend the formal prtmar} schools. 

1 hL'l'elllr '. lht: IT,,cdrl' her is intt:rt:sh:d tn asses .... the .. tatus (II' sak llile sc h()l)ls ' perfllnnance in the 

l..'olltrihlllilln and eh,liknges I ~,ced in lini\t:I. ',,1 Pli..mar) l'duca tiol1 (l ' P\-') Illlhm:ntl /onc, 

1.2, Statement or the Problem 

Prilll:lr) l'ducatloll is the onl) right lrack tll cxit CrOll I PO\ t:rt) partlcularl) ('or devell)ping 

countrtt:s. I nlcrnallllllal researchers havc pnl\ cd that a pt:rson \\ ith at least of or 5 years or 
primal'; 'duclItion i' mort: productive than someol1c who is illiterate (,\nderson. 1992 and Omari, 

19\'-'). ~upporting this idea. Mingat (2003) poillted out that \"hen large share or children do not 

'olllpictc their primal') education. the country could be at risk or missing thc productive citizens 

and the eco n(llll~ cllllid al. 0 fundamentall) cOllstrain duc to lack PI' literate indi\ iduals \\ ho 

\\Iluld be potential ['or I'Urlht:r de\·c!0pl11enl. 

Thl' pcrformances n!' primary t:ducation repolt 'd in aril)lls annual mcLling. held by UL E 'eo 
re\'cakd that though ~ome achicvcm nL ha\'c ht:en register'd in J-.Lhiopia. tht: country is still 

1~)Lll1d anll)l1!!, the poor performance (If FSCO. 2(07), On the Olh"T hand. ~10E (200~) in the 

dncumcnt or I" '1)1> III reported the significant progresst:s made in increasing acces. and coverage 

for primary education. ccording to MOE still faster progr(:s ~ net:ds to be ma Ie in lhi area In 

onkr to achieve tilt: goal of Universal Primary Education (UPE) by the year 20 IS . 

The pro~'ram assumt:s an increased role of communities in constructing low co t formal chool, 

ont: classroom schools. altcrnati\'es basic educat ion (1\81 ': ). multi grade classroom: to incr~a 'e 

tht.: access to education (I 101 ',,2005: 35). 

'I () n,:alil.c thest.: strategies, the l3on::na I.one education onice planned to t:stablish satellite schools 

since 2()O, I,05 with an objt.:cti\ ' 0(' incrcasing the t:llrollmcnt or cbildrt:n in t:uucation and to 

rt:duce tile dislanct.: tra\'e lcd b) the children to the schook rhe conl ll1tll1ilie ' and the \\oreda 

edut:dlioll llffice tllok the actioll by constructing satellitc schllt)I". locall~ calkd "r'nl" cios'r to 

tl1l' cllllJrt:11 ill their villa~l' from tr~lditiol1al lueal matt:rials ['hese ell" "UpPIl Td t(l bt: "ft:ctkr 

, 'hOllis" I'or tllOse formal primary schools in rural an:as a!ld to\\'ns , 
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I h '.'c ··!l;I..'d ' r '>cIHlol.··· arc 'ct up \\ ithill the ·atchnH.:nt·s area .. ul ' the lilrllWI prima,) ,>chouls 

'il\:>L'r to cltildrl"l \ iCll1ll~. S~l lhat sll1all out -of schools children \\ ho .11\; ullable to \\alk long 

Ii. tanrc clluld re ·ei\\.: carl;. eciucatioll in grillll: 1-7 I he aim is <"SlI to hrillg SChOlll racilitics near 

thc l\l\\lle or, (l~lr ·llIldren . girl: and children v ho ha\c '>pecial need .... to l'lhurl' l lPI . 

IhcrL"l\lrc. thi. lICC Is performance assesslllent at /.onal. \\ oreda and .... c11l101 ctlill~IS to c:\,lIl1ine 

the c~lIl1nhutl()1I (\1' -.;ateilite school to the uni\ clsal prill1 ~ II') education tit the gl~ISS ruot level. 

I kn ·c. ill\ cstigatilH~ llll: "l,llus or satellite schools' contrihution to the uni"ersali/(ltio/1 or primary 

'ducatllll1 IS Important. III line \\ itb this. as far as tht; kno\\ ledge or the rcsean.:hcr is conccrned 

'\1'" t) P , of' stud) has not been conductc I at the /.onal level bcltll'l':. '[ his study will assess the 

"tat us or ctliitributioll and challenges l~lced .'atellite scho()ls in Borcna /OIlC \\ ith respectt() l ;PL. 

1.3 Ohjective of t he Study 

I h · ioll( \\ 111~ \\el\': set Ll. ob.lecti\l::>: 

I· . : llllllllllg the pattern or educational acccs' at satellite school,> 111 n:latilll1 tn lIPI·: 

111\ csti1-'-ating the Lluality ~ cl'ti 'i 'l1e)' 0[' educatioll perlclI meL! at satellite .. chook 
~ 

-' . A's 'sing the trends an I status or gendcr equality at satellite '\ehupls \\ ith rcspeci to l PI~: 

Identir: IIIg chalkng '$ that Olaf race b, satellite schuo/s. 

I kllle. the researcher dc\'clopcd the !(lllo\\ ing ba:ie rescarch qlle:liol1s: 

I. '10 what extcnt satellite schools contributed to uni\'crsalizaliol1 or primary education 

in terms 0(' acccss and gender equality? 

2. To \\'hat extent the quality and clTiciency of education has been impro\'cd as the result of 

laullehino satellite schools'? 

1 What arc the challenges f~leing satellite schools in thcir dC!) to cia, Cleti\ itics? 

IA. Signitiea nee of the Study 

Currently. Uhiopia is impkmenlint! till: I':ducation an I Training Polic) (19<n). The policy 

aillls al pro iUCll1g people \\ho arc capable of using their pOlcntialltH· tht.:ir illdividu<lllili.: as \\ell 

as ror lhe developmcllt of their COUlltl'). 'Jhc polic: rcquilul '(fecti\ . an I ,rti 'ientlil iliz<\ttun uf 
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C\llIllIr.' III gellerhl ~lIld Borella /onc in parllcu!.lr 111 lite el'il:clI\'e Il11pknH:nlalilln or the s:.tldlite 

. ,lttlol· I: indicatllH' ils L1n.l\\ tacks and I()n\ardin(' p()s.-ihk s(llutltlll III this regard the study 

111.1\ hd\ C lhe rnll(l\\ ill" cOlllril uliol1. 

'L', \ L' a a n.:kl '11 ' , rllr e<.iucatioll .. d ptannL'r:- and il11picl1lellll'l"s ill the area 01' satcllik seh lot 

_ t () "1I~~":, t 'oluti\1I1 I'llr the major chattcllt'es lhat ;dTe 'lS thC<tldtiIL' :,chool' ,lctivltie-.; 111 the 

I hlrL'll,1 /Ul1t' . 

~ CI\I,: .I~ ·teppilH.! ·ttllle I\H· tho"c \\ho arc intl:J"e~1 'd III i"urlhn imesllgatioll ill lhi area . 

1.5. Delimitation of the Study 

I h' tw" limitt:d It ..,el r lo the Borena /.one by selecting . ~ s~llllpk worcdas. I he "cope 01" the 

tlk" \\:\', lil1litl'd to ..,atellite schools IIIl"cd to t'ormdl prim<ln :-;CiWlll. 111 the :ample \\oredas 

I he til I; \\ ,I:' abu limlled to treat gender cqualit)-, cl"ticlenc). qualll; and access of education at 

.;akl!ll..' ClH10Is (\ It! 'h~tllt:llgc ' hat ll1ay an~'Ct the eI"iL'cti\e implel1lClltatilln Ill" :-alt"llik'Cll(lol:' 

1.6. Operational Definitions 

I .. \cu:. s: I~ders \I) ht)\\ much the eligible school age children arc il1 appwpriak to 

'dllc:ltlonal opportunities. 

2. (;l'IHlcl' Equalit;: IkfCr ' to boys and ~irls \\ould e'\pcriencc th' same ac!\untage or 

di ... at" antagl' in l'ducation acccs.', treatment and outeOll1es. 

3. Gf"OSS f.:lu·ollmcnt Ratc: Refers to the total number ol"students irrespective orage in 

fl~l1 tieular Icvds expressed u a percentage of pl'imary school age population . 

..t .1 ntcmal Efficil'n<:~: Refers to the crficient utili?atioll of res nlrl:e' to <l\ oid \\~L·tag , in 

the It)rlll 0[' dl opout.-, repetition, etc. 

- "\;ct Intakc RiltC : RetCrs to the ratio or new entrants 111 the first grade tlf primary education 

\,htl me of tlte onieial schtlol admission H!2.e c.'pressed as perecllldgc or onici~t1 sehnol 

admission age (the total pOlulalion of'7yulrs old). 

6. Primal) Edul'alioll: - I '~dllcation pnn i(kd by primary ur l'km 'ntary "'hools II rders t() th 

Ie\ ·1 tIl' cdlll:atlull during \ hi 'h no dirkrcntintion is introduced in till' r(lrm 11' Ilperalional 

lib '(t or III the st"C(lllJill~ orpupits lo\\nnb dirkrel1lt)~k'S uf edue~lli II. 

7. Oualil.\ I-.ducation : Rekls to all education system \\ hich consists of rdc 'Int inputs 

G' 
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rcrtincill PI"(IL'CSSCS and com] ClCIH nut puts 

8. Satellite \ school: Rders to «kcdcr schouls" Sl.:t up within thc 

calcllmclllS ~lr\';i.I pC the I()rmal pril11ary school. so that especially olll- o/" -school childrl.:ll \\110 

an: unahk tll \\ alk al 109 distance can receive early educatioll in grades 1-2. 

9. t ' niver-sal pr' il1lar~ ' education: mcans that all 'childn:n ofprilllary s '11001 age participate in 

th ' sch()(ll s~ steill anJ comrlClC primary school 

1.7. Organization of the Study 

nlC :-tud) is organi/.ed in Ii Vc chapters. The lirst chapter deals \\ ith the problems and its 

approachc·. I~c\ ' ic\\' or the related lill.:rature is PI' scnted in tltl.: chapter two. rhe third chapter 

leals with the m'thodolo1!.y. Under chapte r four presentation and 'Illalysis or data is treated. Thc 

last chapter leals with the summary. concl usions and recommendatiolls of the study . 

7 
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CIIAPTI~J{ TWO 

RF:VIEvV OF TilE RELATED LITERATtJRI·: 

Ihis chapter c.k.ll, \\ itll thc r~vie\V or related literature on an assessment of the cOl1trioution and 

ell.llkll~es lac 'd ::-.atcllilc schools in Ulli\\.;rsalizatioll urprill1ary education . As "uch it locLlses on : 

lile importance or primary education. the concept 01 uiliversal primary cUlicatiol1, commitment 

ItH uni\'ersal plH11Llr~ cducntioll . an o\'cn'ie\v or the commitlllcnt 01 UJ1i\'l;rsal primary education 

ill I"tilillpia. l'htllkngcs to achieve LJPF. access to rrimary educatioll. gelldcr parity and cql1'tli!y in 

education. intLTIli.d clTiciclIc) ,lnd background inforl11atiull ol'satellite schouls in Borena lone. 

2.1. The Importa nce of Primary l(ducation 

I·. iu '<llion is (JlIC or thc 1110:>t po v,'cr fuI instruments known for reducing pO\LTty and inequality 

.llld Ii))' laying the bascs ('or sustained economic gro\.vth. It is a fUlldamental 1'01' the construction 

of d-':lllOcrali' and d> namic. global ly competitive ecol1ull1ic::-.. For indi\ iduab and nations. 

education is thc key to creating. appl ing and spreading kno"'lcdge (\\'odd Bank.. :WO.3), 

('he poillt st.1lcd ah(l\'c elllphasiLed the education plays i.l key role in ncc .... '1 'rating cconon~c 

gl\)\\th .IlKI dc\c!opmcnts. !'he question should therclore, be which level 01 education plays a 

"i~nilicant role ;111(\ Illu,>l be given to priority. esp~cially in developing countries .'uflering laCK of 

'duc:lted hllJnan reSllUfecs and linaneial constrain- and pm'Crty'! 

Prul1J.r) cUuc<.ltinn dC\l.~lor::, the capacity to learn, to read and usc math. to acquire information, 

and t() think critically aoout that information. Primary education aL 0 the gate way to all level of 

education (hat train the scientist, teachers. doctors and other highly 'ki lkd professional that 

c\ery country no maller how smaller or poor rcquircs( \ orId Bank.200J;Worid l3ank,2004 and 

.'\ndersoll .1 L)cr:). 

The wlc of' primary education in poverty and income incqualit) is even more strongly c<>tablished 

thdll ih cuntributiol1 tt> O\L'r all economic gl"l)\vth . Illiteracy is one or thc strPngcst predictor: of 

pU\'l'rly and uncqual accL'::'s tl) educati )nai opportullities i.' the slrongl.:s[ corrdmcs ot l\1COl11e 

i lIeq ll<tI i [y 

as:L't" !()r [11\ se ineli\ idual:-. in socicl) \\h( arl..' mpst likcl~' tll he poor. glrb. clilllic minorities. 

or ph 11l~. pc ric \\ itl! ,Iisahilitics ,Ill I pL'Ppk It\ tile. ill ruml arl'i\S .F.\[cl1din:.: alkquat' qu.tli[) 

pllillalY L'dul'I.tliun ttl t\losc vltlnl',rablc group. is cru<.:ial in order to equip thelll lU cOlltributc to ~lI\d 
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bcnelit ['rol11 economic grcm th (World l3an\... .... 004 and UNESCO. 20(5). 

\ 

Furthermorc. edue.uion parlicularly primar} education prolll()tc~ (lchiL:vL:111l:nt or all other 

l\'1ilknniulll I)c\clnpmel1t Goals: ptHcrt) reduction. gender equity. child heallh. lowers 

III \-, 1,\ Ins amI Ctlll,mulllcabk diseascs and cnvironIliclltHl sustainahility (l l rr·:sco. 2007 and 

\\ mid Halik. ~ ()O . ) . 

. In considering the cCkct or primary education and ccononllC pcri(mnancc. a wider number of 

studics concluded th<lt i\1\'c,'lmelll in primary education yield returns that are typically wdl ahove 

the opportullity co';t 01' capital. Sludies show that a Carmer with onl; [our years or education can 

ha\'c as Illuch as an X.7% higher productivity than a farmer with nn education. In deed, 

substalltial btl lies Dr n.::earch ckvcloPlllCllts also revealed that education and especially girls who 

ha\c more than (lllr )cars or schooling is one 01' the strongest drivcrs of improvement such as 

health ami nutrition practice impron:. infant monality dccline. marriage and child birth are 

delayed. Clnd Impacts (In inllllLlllizCltiun and liIC e:<p~ctaney(!\nderson. 1992: LJ f[CIX. 1992 and 

rnlhcL 198.-) . 

rhus. ensuring pllmar; education for girls can ha\'c a major impact on health g[()\\ III nile of 

natillll'S populations. achic\ ing unin:rsal prim~lry education. eCOllomlC wellhcing or a country. 

kl laic labor IlliTe participation. self"- employmenl ~lIld dC. Abov(: all cducation empo\vers girls 

\\ ilh basic kllll\\ ledge of their rights as indi\'idual and citi/en: and I rovidc: them with the 

knO\dcdge and skills to contribute to and benefit. from development etTons. 

Furthermore, citi/',cn who have completed thcir phmary education are more rcady to accept new 

tcchnologies and apply them on ground towards producti\·ity. Research also indicates lhe 

contribution 01' primary education to bellcr natural resour 'c managcmcnt including con 'en ation 

nf forests <lnd morc rapid technulogieal adaptalic;n and innovation. Broad b.tscd education is 

associated \"itll the 1~lstcr dilIusion or intormation in the economy ""hich is a critical lllf incrca, cd 

producti\'ily among workers in traditional as m:1I as mod'ITI sectors ( [lunusllek and' '11llo,200u 

in World Bal1k,20(3) . 

. , \l sum lip. CdUC<ltioll. partiudarl> l'rtrnal: CdLlL'~ltitln i'l ulnsidcrcd as it is th I'd-rod, of 

~COllllmic ~'nJ\\ lh and social dl..·\ CIOPI11l..'lll or any cOLIlltry. Primary education l.tys the flltilldation 

fill' llIore produclivc lttbor I(Hu: tllnHI~h promotillg literacy and 11lll1lcraC\. PI inlar: ·L1Lt 'alion h.l: 

direct ami positiv(: impacls 011 Icawing prodLlc~i\'ily as ",Gil as health and PO\crl: reductioll 

<) 
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hcndils. /\nd it JS ,tl so Ilrt motes achievcments or other Mi IIClltliulll I kvdt)rtm:nt Goals. 

2.2. Concepts 'of Universal Pr-illlary Education 

lite eOlleept nl' ulli\"crsal primary education (UPI:) is c:xplatlled by dilTen.::nl scholars [rom 

dilTercl1t di .... ciplille b"lsed on their diCkrent perspeetivcs ror dll'Cerent reasolls rhe \Vay tl progress 

h;I" bcen d'iined also inlluenccd b) tbe \\CJy its status has been illeasured and the choice 

strategies mlt)pted to purSlle the goal (Colcougb, 199"' and r laddad, I 990).I ·.conomist.' pcrcci\'c 

uni\ersal primary education based on l~lctors and constraints oj' surpl: and dcmand ll)r basic 

cducatiun. S()eiologists !(1CUS 011 ['actors that arrect the participation 01' gender. social class and 

l,thnicit), \\ htle educators focus On u numbcr or childn.::n in school and out or ~chool (Coicough, 

I ()<),~ and K 'II:. 1 ()70). J\ccording te edllcationali sts points or \'ie\\, universal primary education 

ll lPF) is the Ie\ el lhat all children 0(' prinwry school age partIcipate ill the school sy'tL:Jl1 and 

compiete primal') school (l LSCO, 2005),and this definition is taken more appropriale for th · 

cllilcepl t)r lIni \ 'e\', al prim .. lry education, 

I ' ni\crsal primary education and the ri~ht to education are concept or on~ lhc:me cstahli. hed by 

l.du '~llioll Declaralion, \\hicll implies the importance 01' primar} educatioll for social ant:! 

eCllnOll1l' dc\ ",I )pm 'nl makes It to be uni versal and basic right rl)j' e\ er) child wilh out 

tIj.,nil11in'ltll)1l t\lwther implication or the concept o!'lIPI': is that since education i:, uni\cr 'al 

human right those c.knied to it has the right violated (UI 'I.::SCO, ~()02 and 'VeLFA, 19\)0),1\lso as 

it is asserted by WeEr-A (1990) llniversali~ing primary education ha a central importance ancl 

strategies [or implementing the rights or the poor, migrant workers and nomads, rural , racial and 

linguistic min()l'ilies, girls and boys and women s and as a whole the right.' or citizens, So, all 

people ha\'C a right to education and if its impact up on peoplc's capabiliti .. is intrinsically part 

t)i' our notillll ur devclopmenl il (0110\\ that the t~r()vi s ion 0[' primary 1c\c1 ()I e lucallon r)r all 

pcople musl he made uni\{.::rsaL 

This is the cl'lltrul i"slIe o[ univcr. al primary education, lnce 19'1~ and justified b) clillerent 

r\..~il)l1,tI <Jlld Itlternali(lilal e()llkl'ellCCS on eJucatillll 1'01' all. .'0 that a cllilll b(l) and girl) what '() 

'\ L'I, I'tH1r :-.ilv or he (II' tilL' SltLWlIO I) i.I'> 1IICUn\ elliellt tile chtld sh< uld not b' depri\'cd nf a chance 

for L'dll ~llil)ll 01· clll>iel' ;lI1d there is no and should Il\)t hc ,Iny "lIlTicielll alld lcgitinwte re~bon that 

tkpri\ e from access to scllnolill~. 

10 
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2.3. Com mitment for' Universal Primary I~ducation 

ADDIS AlJAHA UNIVEi{SI 

EDUCA TION LIBRARY 

ceordinQ to the existing eviclcllcc with respecl to iSSLle or universal pnmary ducation in the 

countries of .. \["rica or International level conferences were 11I.;ld in different occasions in which 

time {'rame ['or the goal or provision 01' education for all decided up on , 

.'incc the lIl1i\ 'crsal Declaration or IILlman Rights. many countries have heen renc\.\ed their 

commitmcnt to uni\ersal primal') education ,and se.: eral attempts have heen made by the 

eountrie~ through out the world to protllote access to education as a basic right and pro ioed 

Lducalion and I'raining ['or Itunl<ln rcsuu rcc dcve loprncnt (World nank.200 : " 'orlel Bank.2004 

and U1\I, .. C(LWO.5), 

.\ccordingl::, the lirst conlcrencc or universal pnmary education was held in 1961 in Addis 

Ahaha it1\'o" ing :\ I'rican countries liberated from colonial rule under the coordination or 

bhiopia, I hIS conkrcncc as strategy named as "Addis Abaha strategy" \ACIS [ormulated to 

prm'ide primary educat ion [()r all citi/.cns hy I 980(Bcrbanu. 2000 and t\ \v raris. 2(05), 

'I he goal or education 1'01' all tlwL \ (IS se t [i)!' 1980 by f\ Crican countries was again held 011 

intcmational cOllkrcnce in JOl11tcin ,Thailand involving more than 100 countries in 1990. toe 
goal It)r edut::ltiol1 for all hy the year 2000(U l E. TO. I 990:(JNFSCO.2005 and 
l l'\!FSCO.2(06) , ['he .Iomtein confercnce identifie,d six goa ls : 

J.. Lxpansion of early childhood care and development activities. including. rami l) and 

community intervention:, e, peciall)' ror poor. disadvantaged and disabled children: 

2 ' Uni\crsal access to and completion ot'. primary education (or what ever higher level of 

education is considered as "basic' ) by year 2000; 

3· [l1lpro\'ell1cnt in learning achievetl1~t1t such that an agreed percentage of an appropriate age 

cohort (e,I.!.,80% 14years olds) attain or '-Sl..lrpassc. n defined level of neces:->ary learning 

achievcment. 

4, Reduction in adultliterac) (the appropriate age cohort to be determined ill each cc untry) t~) 

sa) onc hal I' its 1990 level by the year 2000 \.vith suf'lieient empha:is in CcIllJle litcrac~ te 

siglliticuntl y reducc the current di'iparily het\i\'ccn the male and lCmale illitL'l"lc: rate, : 

5, I'xpansioll of prcl\'isiol1 01 ' hasir educatioll and training in other c~:-;clltial :-."-ills rL'L[uircd hy 

youth and adults. with prllgnllll IIlc dkCl!\'cllcSS us 'cssed ill telt1lS )1' bch<l\'toral chal1g~s 

and illlpacLs on health. cmployll1cnt <lnd pt'Odueti\'ity: and 

II 
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6 Increased acquisition by Individuals and families of the kl1()\.\·lcdge, skills and values 

required t()r bctter living Clncl sound and sustainahle development . made a ailablc throLlgh 

all educational channels including the mass media, other !'orms of modern and traditional 

cOll1l1lunic:.1tion, and socitil action, with cffectivcl1l:ss assessed in terms of behavioral 

changes. 

rhc _000 Dakar Frame work 1'01' Action expresses the il1tcl'I1ational cornnlunity"s commitment 
, 

to ahroad based strakg. to cnsure tbat the basic learning needs or every child. youth and 

<..ldults arc mct ''''ithin a gl:l1cration and slistained there al"tcr .ft set. the six goals that ratify 

thee agreed al Jomtein. and make some el;1anges in content and form (UNESCO, 2007; 

World Bank, 2003and UNr:S . ). 2000). 

I. L:\panding and improving comprehensiVE: early childhood care and education. especially 

I(lr the most vulnerable alld disadvantaged children: 

2. Ensuring thaI by 2015 ali children, particularly girls, children in dillicult circumstance 

and those bel )ng to ethnic minorities have access to and complete free (mc.i cumpul 'or]' 

primary education or good quality; 

3. I ': nsurin~ that the learning needs of all young people and adult, are met through equitable 

access to appropriate learning andlilC skill program me: 

4. Achieving a 50%improvement in level of adults literacy by 20tS ,especially for \Vomen 
\ 

and equitable access to basic and continuing education for adults: 

5. Eliminating gender disparities in primary and secondary education by 200S.and achieving 

gcnder equity in ducation hy 2015. with a focus on ensuring girls rult and cqual <lcces to 

and achievement in basic education of fl.oQd quality: and 

(). Improving ali aspects or the quality or education and ensuring excellence: of' all so thal 

recognized and measurahle learning out comes are achieved b) aiL e 'pceially in likracy, 

numeral:) and ess~lltiallire skills. 

0,0: ulll)' incre:lsin L: the duralioll of' meeting the goals hilt also th' slralq;. lhat <;urports irs 

rcaliz:ltions was idenli lied rclali\'dy in heller way al Dakar con I~Tl'IK,,' !\l its heart ('[' (Ii 

conkn.:nces CJrc tll,-' rec\lgnitioll llwl LlJliH'I'''al education is thl' ke) to ·LI.'l·linabk dc\clopllh.:nl. 

social Jllstice ami a brighlct I'uturc (Ut TS(,O, 2007). 
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2.4. An Overview of the Commitments of Un iversal Primary f:ducation 

in lUhiopia 

I·:thio! ia is alllollg one 01- t\los' coLlnlrie that has been commitwd itself to provide prtmary 

edLlcati n to all schoo l a~c population since the Univcrsal Declaration of' IlulTlan Rights 

(19-.18).This implies that prilTlury education "vas the lOp priority or the gO\'l.:rnment in the 

education sector during the monarchy and Derg periods, the sector failed to show significant 

cbang's which were expectcd (i\smaru. 2004 ).Thc change of governmcnt in Ethiopia took place 

just a year af'ter the Jomtien confCrencc. The ncvv government also committed itself to provide 

education to 'cl1ool aoe population and show a significant progress . 1\ priority agenda and the 

commitment or the go crnment was stated in constitution. and undcrscored in the Education and 

Tnining Polie:- and lrategy( 1994).in the l:ducation Sector Development Programme (ESOP 

f.Il.1ll) and especially committed itself' to the Millennium. Development goals (MDG) aimed at 

eradicating extrellle povcrty' and improving the welfare of its people by the year 2015. One of the 

tvlillenniurn goals is "achieving univcrsal primary education "with the :petifie target of"cnsmiRg 

that by 2015, children in Ethiopia. boys and gi rls a like 'will be able to complete a rull course of 

primary ·chuoling·'. This is the confirmation to the commitment the country made ill Jpmtien. 

l'hailand in 1<)<)0 Lo achieve UP[ by the year 2000 and reaffirmed commitmenl made in Dakar 

Senegal in 2000 to achieve UPE by the year 20 15(1 tOE) and TGE, 1994). 

hlrLhermorc, as staLed by Derebsa (2006) and Ferdisa (2002), Ethiopia IS the signatory of 

ddTcrent or alJ the regional and glob'll proclamation and commitment to uni\'crsalize primary 
\ 

education to all the school age 0(' it cili7.ens .Eth,!opia v as th 'ignatoryof: 

a, 'J lie LiI1iver. al lkclaratioll or the t [L1man l~ights (194X): 

b. Regional U. fl·:SCO COllIer 'nees in the early 1960; h ld at Addis Ababa. h..arachi. 

Santiago alld I ripoli: 

e. The l ldaipur confer 'nce Oil lite literacy , 1983: 

d. lhe \"or1d ul1llllil for l.:hillrl'lI and tlk' eon v nti(111 on til,,' right ut'ehillrcl1. 

e. I he 1<)90 Sub-Saharallwnkrcnec Oil l:ducation I'or /\I l: 
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C J he Il)9C) of' sun Saharan confer nce n cducation for ,\/"rican Rcnai<;sancc; 

g. I he' 2000 Dak'\I', Senegal D claration. These all arc the ""ilness [or the 

cOtllmitmcnts madc by the Ethiopian governments to real lil'c the right to 

uni\crsalize primar~ education. 

In !..!elll'rai. thc [}lkar goals rcnder imperative in1provcmcnts In [(HII' arL'as or pi imary educatiun 

access , qual it:. cquit: and cl'liciency . These rcqUIrl; a cOlllprchcnsi\'c and broader changc in 

primal': cciucatioll ill I: hiopia . 

2.5 Challenges to Aehic c UPI'~ 

As many 0[' likratures documented most of the challenges to 10\ participation and to achieve 

UP\: arc socio- cultural ractors. cconomic f~lctors and school related ('actors, policy issues relatcd 

1~1Ctors and others (\\'orld Bank. 20(5) 

rile cultur;:d l'xpectation Oil girl:; and the priority given to tbe future roles a.' a child bearer and 

\\ i"c. 11:1\'C strollg 11L'guti\'c clrcct on girls educational cnrollment and participation(Odaga and 

Hen\'cld, I 99:2).Hcsidcs. the attitudcs of parents' ~owards the importanl.:c 1'01' girl determ ined by 

\\ hat tht: soci t)' cxpect.' 0[' the rol or lemale and males. 

-1 he cncct of' economic conditions on accc:>s on regular attendancc and learning in primary 

t:dUCI11011 is perh~lr'- the most constant and consistent findings of .-ocio educational research 

World \'vlde (/\n lerson. 1992). Sending children to school incurs direct and opportunity co IS, 

which hinders to school participation for children from poor and rural families. According to 

Aggrawal (2004), poverty is found to be one of the challenges encountered in developing nations 

to universali;:e primary education. 

I_ockhccd Clnd Versroor (I C)c) I) ('oulld OLit that< the major impingements of enrollment and 

participatioll or childrl'n at school is inadequacy or school facilities likc instructional material:. 

\\aler supply, and latrine scparate for (males and [(;ma!es). Furthcrmore. in addition to school 

1~lcilitics the shortage ol' teachers was more common in remote rural areas. Lack of l' \.vard. and 

eCOIIOIll ic i llccnti \ 'CS arc among the causes Itlr !lot \,vork in rUn! I areas. 

i)c..;pitc the C\ idellcc thtl! socwl rcturns to primary education ~11'(; \'cry high. most cducation 

:';' "t"':I1I"; ,Ire ll11lk'r fUllded. ,\llocali\l1l I)f financial resources to primary schooling illc\ itabl) 

rel1ects political \\ ill and the priority that socicty places on cduc'lting its children. Underlying 
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e\er\ dTecti\e programme I()!' reaching and teaching children is a strong commitment hy 

Individuals, by )l11l1lunities and mo ·t important of ,til by national government to ct.lucation. I\. 

mol" and political commitment to education ensures an adequate linancial commitment. 

hlrtherm<Hc. in estm nt in primary education may he the single most effective means of 

imprO\ in~~ the il\comes or the poor. the meciiulll unci the long term(U LSCO.20(5).ln spite all 

Ihis. primal') education conlinues to he the "chronically under funded "area of human capital 

inQ.:stll1cnt. rile lack of rUl1cis and the lack 01 Ideas are related. When fUllds arc not a ailable, 

people do not de\ lHe their allention to education . [r good ideas arc lacking and cducation seems 

min:d in [·ailun:. funds arc di crted to uther "more promising "enterprises (I\.nderson. 1(92). 

2.6. Access to Primaq ll,d ucation 

!\eces. to primary education can he defined as expanding and equali/ing or educational 

opportllnitil.:s and the accommodatioll of all the children of relevant age by increasing schuol age 

I opulation. I t is al"o an exransion of adcquately stancd and built chools through out the country 

to lacilitate uni\crsal primary education (Lod.heed an:! Vcrspoor, 1991: l LSCO, 2006 and 

\rlulullJ l\litlku. 200-+). 

Although there could he COUlllr} or region specitic [actors that arlcct access to education. l"actors 

that arc believed to be common for most countries also vary based on the characteristics of 

children who arc out oC school. i.e., rural fcmale. and poor .Aceording to the -V orld 13ank (1990) , 

and I.ockheed and Verspoor (199 1). urban children arc more likely to enrol l in and complete 

primary school than rural children. The f~lctorS hin,dcring the enrollment of children to school arc 

unavailability oi the: school in vicinity. the need lor child's labor by their par nts, 10\\ educational 

background or the parents. pO\erty and othas. '1 hc indicators L1sed to llll.:asure acct:. s in terms of 

the proportion or children admitted rdative to the child population eligible t' r cnrollment in 

qualitative tcrms. The well 1-.11<)\\11 indicators or acce:s to primar' education in world \\id 

include: .\ppan':l1t Intake Rate (!\IR) .. ct Intake I(ute (I [R), Iross Enrollmcnt Rate (GLR). and 

I CI 1·:moIII1H.:nt RatdNI' R) ( lhistain.2(JO<k '101· .. I'9 l)'):OECB.2004andU E '('0,2006) 

I\\I{ alld I lR consilkred as ratcs 01 admission to primary l.:ducatiol1. I\.IR is dcfin cl a' the 

proportion of all ncw entrants irrespccll ve of their age, to the oflicial school admi ion age, that is 
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population or 7years old .It rellccts the general level or acct.,;ss to primary education and indicates 

thc capacity or u:du 'ation system to provide.: education to grade one . The ratio docs not show 

\\hether the 'hildren come to school at the right age or not. Due to late ancl early starters the 

percentLl!2.e uC 1\1 R goes abo\,,; 100lXl. The el Intake Rate is the indicator that shows vl/hethel" 

chil Irell conK to school ill their proper age or not. It gives a more precise measurement of access 

to primar) education than AIR.l fR is defined as the ratio of nc\ entrants in the first grade of 

primary education \'\'ho arc oj' the official scho I admission age expressed as the pl:rcc;;ntagc of 

ol'ficial school admission agc(thc total population or 7 years old) . CiUZ and \WR are uscd lor 

comparing le"el oj' educational growth hdween countries. regions, woredas. schools, etc. While 

GUZ is the tOlal number or students irrespective or age in particular levels expressed as a 
\ 

percentage or the corresponding school age population. It is a crude measure of coverage. ER is 

thc lOlal number or stud nts in particular level, who are in orticial enrollment age {()l" that level. 

expressed as the percentage 01' corresponding school age population (Bastian. 2004: ' [SeD. 

200(): and .'.101:.19(9) . I i l-:I~ is also a major indicator that shows tlte access ol'primary education 

oy201 -. 

2.6.1. Innovati, c Strategies to Promote Access to Primal'Y Education 

School ll1ust he nearhy. saCc and healthy. affordable and schecluled at convenient time 

Re~ ardil1g this ,\nLicrson (! 99_) asserted that the place where schooling is olTere I and c:-.pecially 

its pI' )ximity and saCct)' (physical acce, sibililY). and the timing or the school schedules especially 

the \\ay this arrect: children work (technical accessibility) and therefore edllcational cost 
\ 

(economic accessibility)determine to great extent whether children attend and stay in schooL 

J)espite impressive increases in enroJlmt.:nt inee the world onference on euueation for all 

(,Tomkin. Thailand. 1 <)()O)· however, more than 108 million school age children till out of s 'hool 

in the \\orld . [he m.ost Im~iority come from the traditionally disac.l antaged groups in :oei 'ly: 

rural. kll1aic ,and p()or(Anderson,l 992 andU L,,(,O,2007).This indicat -' thut incrcasin~ access 

to school still a critical isslle and dcmands S0111e efforts so that UP!: will be realized .,\ceording 

to U, ' ICl~F( 1(92). World Hank( J 990) and M itiku(2004) governments. international communities 

and local com111unllies can imr>rove thc access to primary education through implementing the 

folio", illg in110valin; stratt.:gies: -
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2.6.1.1 . Increasing the Su pply 

\ 

Universal primary education rna) not be realized without suf(icient inputs as well as innovative 

activities that accelerate tile contents to improvt the access or children to school. Expanding 

supply to J romot access to schooling includes > 

A, Construction o/" Sma ll Feed er or Satellit e Sc hoo ls:-' l he strategic placement of' schools near 

to the home or cbildren have pro\"Cd successfully for girls where a distance from the school is 

deterrent t ) cd uCHtiollal altai nment SLlccess ful cases In Lgypt. Phi I i ppines, and 

I ndonesia(PratheLl991 ). 

[\ccording to Iv101·:(:2005) in ESDP documents stated that to decrease distance traveled by tbe 

young childrcn to reach school .the low cost locally constructed schools are among the strategies 

\\ hich speed ways to the progress or students enrollment. These locally built schools are secured 

to ramilie. to send their children to school. To assert this Anderson (1992) stated that the extent 

or sending children to school is hil!hly innuel1c~d by the proximity of school. The greater the 

distance between a child's homc and a chool. the less likely it is that th~ parents will send the 

child. h'cn il- children start to 'choul distancc orten make them decide to drop out because it 

"makes tou long" ~)r "too mLich troubk" to gct there. One reason parents want their children in 

th ' school close to hOl1le arc because or safer and parents can keep an eye )l1 their children \\ b~n 

thc} r~l1lain in [ile village . 

From the abovc discussion one can under tand that the low cost satellite schools constructed 

around children vicinity create hottest possible distance which increases acee S to schooling . 

B, Teachers Rec ruitm ent and E nsurin g the presen ce of F emale Teacher' :- hortage of 

teachers is very common problem especially in n~ost rural area school. Thercrorc. to alleviate 
\ 

such puzzles, strategies should design to acquire sufficient number of teucher . Po sible solution, 

incentives like hou~ing. training opportunities arc vcry important to cncourage teachers especially 

kmalcs to sense in remote areas . Increasing the supply or !Cmale teachers is an important strategy 

to increasc the access or girls to school. Supporting this idca I\nder.'on (I (92), poinlcd out thal 

increasing proportion or lcmale teachers which orten means stafiing a scha 1 with at leas t nn' 

lCmale lL:acher has clTccts on girls schooling. The pre. encc of" )m n teachers helps to promote 

the perception or a satCr and more protected chool en ironmcl1! for g irls. 'imila rl y, 

I\mare( 1 9(8)':>wted that women teachcrs provide visible, immediate role models of cd llcatcd 
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women for girls attaining schools. Thus. the presence or (CmuJe teachers is likely to encourage 

parellts to send' th~ir children to schooL botb because they see the opportunities for their 

daughters outside the household ancl becaus of increased sense of securit) for girls when female 

tcach~rs arc present. In this scenario thc concern is expressed that children should sec and have 

t~achcrs t' their same sex as role model. Ilowcver. to date therc is no evidence or parents 

i'i.)rbidding son. to enroll in school with all \-vomen teachers. whcre as parents do keep their 

childrcn out 0(' :chool or no female teachers aFe present (lJN[·:SCO. 200.+:49). P~rccptions and 

reassurancc lll' sakt~ arc critically for girls and the presence of womcn teachers in male 

dominating teaching force female teachers who value girls and boys equally must take high 

priority. 

C. Multi- grade classes: - Multi-grade classes, in which one teacher teaches several grades, also 

ill1pn)\ c acc~ss in rur::d communities. Multi-grade teaching addresses tbc problem of 

uneconomically small classes as \ ell as that or incomplete schools. Eflcctivc multi-grade 

teaching \\'hich requircs instruclional materials and teachers training has been successfully 

implemcnted in a number of countries. According to MOE (2005). the multi- grade classes' 

strategy is currently piloted in Al11hara and Orol1lia Regional Education Hureaus, promising on 

two grounds: impn)\ ing access and quality. 

D. Multiple shifts: - In the c(lndition of classroom, school f~lcilities and other resources arc 

scarce mulliplc shirt system is uscfulto increase thc enrollment. 

E. Private Schools: - Access to primary education could be raised by expansIOn of private 

schools. Private schools can benefit the poor indirectly, because those who can afford may go to 

thc private schools and increases enrollment opportunities [or all primary s hool children in other 

schools. 

F. Mobile Schools:-Thes~ schools arc ab.olutcly important lor pastoralist ones lo whom lhe 

pcople Icading their litC moving from one place lo an ther duc to tb~sc groups 0[' citizens require 

additional clTorts and unique system. 

2.6.1.2. Incrcasing Ocm a lids 

Slrategies to Illohili/.c demunds arc as imporlant as. if no more important than strategies to 

incrcasl: the supply oC school places I hus, especial el1'orls arc ne~dcd to address the agenda or 
univl:fsal primary education. III applying this slrategy. SOl1l~ o[ the innovations suggesled in 
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incr '<.ISC demall I Cor primary education include: 

A. IOlpn) i~g P,-ima,-y Schools:-13y persuading parents that education is valuable and by 

impl'Ovino the lTectlvcness of education parents could be made to see greater benefit in 

sending chi ldren to schoo\. 

B .RelilJ(:ing direct Cost:-/\nllL:rson( 19<)2) indicated that many children do not go to school or 

Slay in school hcc;.tllse school kes books. pCllei]s and othcr supplies. uniforms or other required 

closing (:uch as shocs)anc\ or transportation to and from school cost more than their famil) can 

alTlml . rndeed. this l1lay contribute a lot Iccrea ~ing access to schooling: therclore. lowering or 

eliminating those c )sts is an important in order to improve acces ' to education. 

(' Reducing Indirect cost: -when the sch c1ule or the school conflicts with other essential 

activities children do Ilol attend. because they mi ' S too many lessons. eventually drop out. Timing 

or the school relates directly to the school co 'ts. The job that the child must do for family survival 

havc to be dOlle during the same hours that the school is in session, then the indirect co 1s of the 

school are too high lor a rumily to am)rd(Anderson 1992).Reducing indirect cost play a 

signilicant role \\lith respect t( educational access . Therefore, the education system should USfl 

th~ strategies the indirect costs such as Ilcxihle scheduling is a key strategy in impro\·ing the 

schooling or girl s and rural children. hn cxample. in Dominican Republic, classes were fTc red 

to working children late in the lay arter their \vork was linished . In rural Bangladesh parents 

clecided on the schools schedule ['or their children. Thus ensuring that it did not contlict with 

daily chores or with planting and harvesting seasons ( nderson. 1992 and World Bank, 1995). 

C. Mobilizing Community Support:-('ommunity support ror schools make education more 

cfTccti\·c. School -community interaction can enhance education in many v ays. Parents 

il1\ oln.:mcnt is one or the bet ways to get children to cOl11e to school. \Vhen parents decide the 

schedule or \vhen they supply the , helter ['or schools they ensure that the place and lime of 

schooling arc appropriate. Through their il1\·olvClllcnl. they commit their o\Vn children to altend 

school. Moreover. tbe community involve in a Illllnhcr 01' issues that promotcs the access of 

education in school system. For example. they contribute lahor to huilt heltcrs. make furniture. 

r~Pdir li.\cill[ie~. sen e in school managem 'nt' committees and make in-kind contribution 

(Anderson, 1992: \\'odJ 13 '111". 19<)0: U;\JI :SCO. 19(5). 

From the above point of vic\\' one can conclude that thc si(ll1ificC111ce of community involvement 
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has absolute imponance to promote a number of co nditi ons \' hich arc basic to Increase access to 

education ror children, 

2.6.2. Some Selected experiences in promoting Access to Primary l;:ducation. 

2.6.2.1. Experience of Satellite School in Bangladesh 

, \~ (kscriht:d h: SharaCuddin (199R). thc government or Banglacksh has undertaken several 

projects such as 1c.)\)(1 I'or education. contpulsor'y primary educatioll program. stipend for girls' 

s tudcnts. clc. to Clllllbat the pl'llbkm or low coveragc. lcn allt:l1dance and high drop outs. The 

sat ' llite school is Olle such project designed to increase coverage alld attendance and reduce drop 

Olll. [11 a sense salellite .'chool is a feeder school for normal primal) schooL The planners were 

com ineedthc hringing schools to the doorsteps of learners would increase enrollment. 

PI'(I~ram Description:-l isllally a locally with very lov,l literacy rGles. high population density 

alld difficullY 'lccess to school (particularly girls) o\i\'ing to natural harriers is chosen for the 

sat 'Hite school. Children or the 6-7 years age group enrolled in grade I and 2. In the second year 

a I()\\ cost t\'\l1- r(lOIl1 ~choul is constructed, It is usually cstabli , ht:d one kilometer <l\\ay rrom a 

primal') 'chool \\ hich is callcdth mother schooL 

Tcachcl's Sclccti()n: -T~achcrs mLlst be female and employed as volunteers. The induction of 

women in the pr >jt:ct is expected to contribute towards the participation of women III 

development and increase the access or girl in education. 

Mobilizing Community Support: - In the (irst year no expenditure is made on the con truction 

of the school house, '1 he house or space is provided by the local people to be used as a c1as room 

temporarily, -I he classroom can be housed in a mosque, maktab (rcligiou enters). If the rt:qucst 

number or learners. cooperation from local people< space Cor a classroom. land for constructing a 

building etc available in the lirst year. Only there is a two-room building constructed in tht: 

second year and then the community and guardians must send all their children to tbe sate ll itc 

school s and ensure regular attendancc. 

Supcn ision: - reacher" of the motller ')chool s provick overall as:-,islancc~ lllL' \'nlunlcer lL';lcher or 
the salclllte schoo ls. \\ hile llle educatiull e\perts inspect lhe 'chool and SUpl.'!'\ ises tht: school 

oedh . 

(Jl:llerally. the ovt:rall objective orsalc\lite schools arc solving children access pmblenl t( ,chool 
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due to g~'~)graphical harriers has 1<lrgd) bccn achieved. I hc othcl objecti\'c of drawing 

community Suppllrt seems to ha\ e heen aehic\ cd to SOl1le extent t, 'hararuddin, 1 <)<)S). 

2.6 .2.1. The Village Schools of l\lali 

lilt.: I1C\\ Ilhllkl prinlal) school calk I" h:oic lill villagc (\ilh~c schools) \\as launched as 

,tl tcrtldti\ 'l' to Ic.ll"mal prlmar) etiucdtiul1 \"herc access to primary education \\as vcry low 

(lll ICI·T. 19<n (lIlU l I 1:,'('0. 199,- J. "\,ith the I(lllowing general objectlves.-

-' I 0 reduc~' the capital and recurrent costs associate \\ ith primal') education. to enahle 
villagers to lind thcir tn\ n schools: 

-10 increa-;c cOIllI1l11nitic.' il1\Olvt.:lllcrlt in primar." education: 

- ' Il) de\ clop a curricululll adaplt.:~1 to rural lili..: and integrated to rural d~n.:lopment 
dCli\ ities: 

-To dc\ t,;/op malel ial~ ill national language. and 

-10 assurc gender parity al the primary Ic\·c!. 

,\: Slaled by lJI I: 'CO ( 19(5). virtually no absentcL:ism or dropping out \vas recorded and equity 

hetween the sexes had been respected in the village chool. The result achieved b, learners also 

pro\'(.:d vcry satisfactory 87 percent of them obtained the pass mark enabling them to go on the 

second year and Ihey had acquired a general satisfactory knowledge of the alphabet and of 

operation. in addition and subtraction. I\s cxemplified by the community or the villagc scho )Is 
\ 

hem.: should their continued existence by steps taken to establish sLlstainabl funds [or kaeher .. ' 

salary, maintenance and smooth operation. ()I I ~S~O's model of Mali as a show ca. e project to 

promote acccss to education in rural UICU . particuldrly in Africa. 

2.7. Quality of PI'imary Education 

I h~ goal or achic\ il1~) 1IIli\·t.:rsal prill1(fn' ctillClli(l1l (l rpr:) has been Oil the intcrn<.ttiolhtl ag 'nd~1 

!>illc(; the I nivcrsal I kcbratioll lIr r IUlllan Right ... I his objccLi\ c has bC~1l restated many tim's in 

IIlI llldtiolhtl treats <Llld l Illled , altoll Lonit:rcllcc t/t:t.:laratioll. 'lost rcct.:ntl) the l'nitcd ation 

Iv1dlcnniunl Developmcnt declaration set out thl.: commitment to a hievc U[>r:: b) 101: with out 
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r 'terence In it" qualit). fost or thes~ dcclaration and cO!1l!1litll1~nts art.: silent about the quality of 

educiJtion to he j{ro\. ic.kd and r~l1lain focused up on access which often ovcrshado\\s the issues of 

qualit) (lll LSCO. _()05). [[o\\"ever. Ihe. l J commis 'ion (20()S) in its cvaluation of tile decade of 

education (19l)7-200C» s ,t qualit) of cducation a ~ one of the four areas 01' the dccadc. Achieving 

UPL call" nnt onl) Ii.H access and Co\ eragc but also with appropriate qualil). Quality stands at 

the hcart of education It d~termines ho\\ much and how \. cli thc stuucnts learn iJnd thc extent to 

\\ hich thl..'ir I..'du 'atioll <.I 'hie\ cs a rall~~ 01 ' pcrs()tlaL social and de\t;loplm;ntal goals (I II 'ESCO . 

.. 00.:' ). 

2.7.1. Indicators of Quality Education 

,\ecordin!.!. III l }', 'Co (200S) the indicators or quality in education is orten describcd in terms 

or cducat illnal i npuh t)r karni ng CI1\ i rolll11Cnt (teachers, eq u ipll1ent. mal<..:rial (uci I itics. etc) 

PI'llCI..'s: and nut C( 111' i'rallle \\ork. I'FI\ goa l monitoring report ((i l I.'.TO. 20(2) ha. -;ct a 

Ilumber of intI! ·alm'" that alkct tile quality or education alld that h<l\'l: hecn accepted [()J' 

edll 'ation 1(11' all monitoring and '\;tluatlOn. Accordingly. qual it) is rdkClcd hy a rangl' or 
indicatt)J's includillg ~l)\ernlllellt spel ding on education, teachers' qllalilication. pupIls- tcacl1£:r 

ratio. pllpils-te,\t book ratio c:Iass si/c ami the outcome or national learning assessments arca 

considcrcd <.IS quality indicators in primm) education (MOE. 2005 and Ui fJ-:SCO. 2005). 

I·urthermore .. \nderson (1992) and UI E CO (2002), stated that indicators of qualit) arc 

bCllchmar~ .. \\ itb \;\ hich we can systematically asse s the quality of primary education. -I hesc 

indicators makc an impact on the process of education (curriculum content. teaching methods, 

qualified teachers, 'ducational administration and managcm nt, physical infrastructllrl:: 

provisions, etc) as \\ell as personality and pedormance of individual. 

With rcgard to gender or teaching some research, has hO\\11 wrrclation hel\\een hi~h qll:1lity or 
education alld 1110re \\Ol11cn kachcr(' (l TNl: '('0, :0(4): probability indica ing cducation "y"telTIs 

"bieh ha\c bec(JI11' :-.labili/.cd . On the cOlltralY. ho\\cver. then: me ~en -r;dl: more mail..' te<ll:hc:r: 

Il1l'ol1l1ict <lllll rl..' l11olc lural areas t l J fl·, 'CO. ~()02) 

2.7.2. Prohlt'llI of Constraining Quality Primary IIJducatioIl 

.\s c\c'lll) stated in { J.:\I·I..)('O (2002). {j I'sen (2nD5). Anderson ([992) the tlu'ce !ttctors slIch 
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as input (~lctors, teaching and learning process, and out put factors havc been the major 

interrelated elenknts which inlluencc quality or primary edUc'ltion both in d~vcloped and ... 
developing c lUlltrics. They arc discussed in the following:-

School Facilitics:-The physicol environment in which the learning process held \\ ill ranges 

n.:latiH:lj I'rnm \\cll ~ luippcd to opcn air gathering places. rhc school infrastructure includes the 

classrt)uJlls. toikt room" (separately ror males and fcmales). water supply. h~alth services, 

pia 'gro unds. etc, arc inputs in maintaining quality C IO~~, 2005 and Ul 1·:SCO. 20(5). In Ethiopia 

thc standard set pupils tc.;(lcher ratio is 50 for the primary Ie ·ct but the trend of the primary level 

as it was observed is increasing. ane! nov,. it is ohservcd that 90-100 student· il1 class which afkct 

the qualit:- or eJlIcatiol1( ) 1·:n.200(l). 

Text Books:-['bc most important materials which play great role in maintaining quality 

education. l'he <l\ailahilit:- 01- the text boob promotes the achievements 0(' th~ learners and 

111cilitics the tcaching and karning proces: ( ·chieOebein. 1991). 

I~crcrcncc Matcrials:- J he availability 0(' rderenee materials In addilion to tc,l book.s ar~ 

enahlcs the students to e~pand the kno\\ ledge skills and attitudes. 

Tcachcr~:- !\s nOli lied b) nderson (1992:25) ,teachers arc the heart or cfkctivt.: education. 

'leachcrs arc the person who promotes the environment of learning and provides the content ot­

Ic. son. Teachers can not be replaced by book or by technologies, supplies curriculum 

improvement: none is totally cffecti ve with out active teacher who knows and interact with 

students. Whether parents keep their children in school and whether the children learn any thing 

wbile there is largely dependent on the teacher. However, Lockheed and Verspoor (199 1) stated 

that sbortage of teachers were more common 111 remote rural areas. Lack or rev ards and 

economic incentives arc among the cause') ror' not work in rural area. Thi ha: a . ignificant 

impact on students' learning and succes. in education. 

[n genenll, the status or teachers' experience. motivation and cOl11petence. fcmal teachers are the 

ddcnnin<lllt !'actm .. \vhich greatly [(nect quality, in education (Anderson, 199~: Lockheed and 

V crsjloor. I <)<) I; 'V OIl d I ~al1k.. I 9<)0). I . (lc"ht:~d and V erspoor (l C)C) 1) stated that shortage 0 r 

teachers \\ el'L' more e(11l1l11011 ill rL:lllot ' rural areas. I.aek 0[' rewards and cconol1li ' incenlivt:s arc 

<.llllOIl~ the causes for Ilot \\-01''' in rural areas. rhis has a signiticant impact on stlld~nts' learning 

qual it) education. 
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School S upcrvis()I's and Dil'cctors: -l\cco ruing lo EDC (1998) states that in remotc rural areas 

ahout ~)l1e third ~9r schools wcre not visited at all in a ful l year. A' to [Iin/.cn (2000) onc of the 

factor~ thaI cause problems in supervision is lack oC adequate and competent supervisors and 
\ 

dircctors to shoulder responsibility. E[1l;cti\e supervisioll has a paramount importance in 

I1lallltailllnt!- quality or cducation but school supel'\'isiol1 lull as a dislllnce from tht.: urhan ccnters 

in 'rea TS Ilo\\c\·er. the school director and collegial supports an.: the key human resources 

t~)\\.trds pr()ducin~ qualil: education (Anderson. ' I ()92) . 

I knee. it IS possible to conclude that in a situation wlkrc most of leachers in primary schools 

bclo\\ the st·tndard lack ad qualc supervis ion highly affect the teachll1g learning processes. 

Consequently. making the provision of quality primary education is very poor. 

2.7 .3 Alterna tive Stra tegy for Improvin g Quality Prim a ry l~ducation 

\ 

()ualit, cLlucation inf1ucnce what students learn, how well they learn and \\ hal benefits th~y drm\' 

frolll their educalit)n. -I he question to ensure that students achieve a decent learning outcomes and 

quite \alue and sh.ill-.; they pia: appositive role in their society is an is. uc on policy agenda 

ncar!: c\er) countr, (. ( ' ·ESCO. 2005).Thi' implies that improving thc quality primaI') education 

a concern or all nations. Concerning this, ( L CO, 2007). revealed that cducation [or all could 

not be achieved without improving quality in many part of thc world. '1 hus, expansion of access 

to cducation should not be trad ofC aga inst qual ity primary education. Qual ity is as important as 

increasing acccss. Qual ity primary education, the re/ore, must be improved by designing strategies 

that enhance the exi ting situation particularly in low income countrie like Ethiopia. 

Ih;refore the alternative that believed to Impro,ve tile qualit, or primary education can be 

categoril.cd as Collo\\s: 

<I . 1 III pnl\ ing ph~ sical Facilities : - J'acilities starting form -.;chooi building up to the toilet room . 

an~ct tile qllallL) or pllmar) education. According to Ht ' t ~SCo (2000). Cor lhe achic\'cm 'nt t)(" 

qua lit: education the foiiowll1g strategics are req Ll ircd Illr SLlceess rul q ued i t) edllCau\)t1 progr~lm: 

I kalth, \\cll-flourished and 1110tlvatcd .. Ludents: 

I. Well traincd tcachers and (Icti\<.: learning techniques: 

If. /\dcquate facilities and learning materials: 
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[I I. ;\ n.:k\ ant curriculum that call bc taught and karncd ill <.1 local language and build up on 

the kno\'dedgc and e. pcricl1ces oCteachers and karnt.:rs'; 

IV .. \n en ironm 'nt that not only encouragc learning but also it IS wdcomillg. gender. 

:el1sitivc health and '>ali:: 

V :\ clear definitIon and .. Iccuratc assessment of il:arning out cOl11es inciuliillll kllo\\ ledge. 

·kills. altitude and \aluc: 

VI . Rc:pcet ItH' and encouragement \\ ithlocal cOlllmunities and cultLLrcs. 

b. Stn:nothening The Support Sen icc: Thc support services can hc strengthening by 

in\'oh'ing \'olunteer. \\ ho arc willing to pro\'ide the education system. Communities. N(rO. and 

students art: the plltential prcl\ ide IeI' improving quality. Financial, proiCs,>ional and labor 

support. can be nbt'llned I'rom illt.li\ idual and institutions (Anderson. 19(2). 

c, Strengthening Educational Super ision and Admini. tration: Measure to impro e learning 

conditions. method or learning. and education t~lcilities etc will sLlccesses in raising student' 

achic\"Cll1enl. \Vhen continuou . professional support'> an.: provid 's and strcngthcl1ing the capacity 

or management quality education can he maintained (World r~ank, 19<)0, and Lockheed ariel 

Ver"poor. 1(91). 

d, Improving the Motivation of Teachers: I'eaehers arc central to the ckli\'cn as \vdl as the 

quality oC education. 'I eachers low moral leads to 10\\ professional attitude towards tudent·, high 

rates or teachers' absenteeism and attrition. Teachers' absenteeism reduces student I arning 

time, \ hich teachers' attrition increase the cost of tcacher training. Ev n the most capablc 

teachers can not teach effeeti\'ely under ad ersc condition (U leEF, 2000). cording to 

\\ odd Bank (200·1) to revt;rsc the condition, ,comprehensive strategies arc Ilt.:eded tlMt pay 

dllclltiun to huth ~alar_ ,llld non-sdlc.ll"] bCllclib. III adJitioll to this . .-0111' i11e,\SlIr's iiI . incrt.:a. 'J 

prnlcssi)Jl of instructional materials and Ix:ltcr support and supelyisory scn'ices li-()\l1 ."llpl'n'l'>ors 

\\ililidp impro\c \\orhng conditiuns in rural areas. 
\ 

e. The presence of Female Teachen,: "ccurding to \\'orld Ibn"- (19<)0), the presence: nl' fcmul 

kdchcr. me lhc deklllllnallt 1 ~lctors ,dlich gredlly afket qU<.llity III • lucati HI. 

2.S. Internal Efficienc) 

Internal dlicicncy measures the regular progreso ion of tuclents through the school. ystcm. rhe 
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dropout rate al\d repetition rate are the major indicators to measure the Internal dlicacy of the 

'ducation systerJCI (Bastain, 2004). The extent 0[" pupils' dropout school and repeat grades 

considered incfTicielll. It is ohviolls that high dropout rates results in lowering the access and 

coverage to primar ' education then:b: prolonging the targd year for aehie\'ing UPI ,. Iso it is 

jll~tilied h) diIT'r'nt \\riters (f~'lswill. 2004 and ,\ggrc.w.al, 200~) that education in the dropout 

rate especially in grade one is improving Cor tht: achievement of the goals of" UPE. I here is strong 

c\ idcncc to shov. that grade I IS the strongest bahier for Illany children [or their continuation and 

completion of primary etiucatilln. ( nec a child gets through grade one, the probability that it \\ ill 

continue on the higher ~radcs 0(" primary eycle is Increased, 

\. l ' PI , projection sho\\". Uhiopia can achie\'c thc same level or access and co\'erage in scven 

ycars from kn()l.\ b) merdy reducing the dropout rates in gradc onc by r% annually rrom Icvel 

existing today in the school (MOl':. 2005). This indicated the low internal elTicicncy of the 

system inhibit to achieve the desired level of coveragc and access to primary education ( 10E. 

2(05). 

Ihopout Rate: - is the proportion or pupils who Icave the system"" ith out completing the 

intended course of study in a given _ car or Cycle (OBE, 2004), ceordingly. to dropout before 

the final grade 

objectives. 

considered a wasteful sInce the pupil has not achievcd the educational 

\s it is indicated 111 the I·,SDP IfI of MOE (200S) the school system has moderatel) impr \'cd 

during the past fc\.\- years but therc is still high dropout of primary education, particularly in grade 

one \\ hich i. a majol challenge to the errort: towards universal primary education, 

Rcpclition Ratc (RR):- is another major cllalk:nge of the school syst'lll repetition refer to the 

retention in the same t!.radc or Icvel or study 0I1Cl.: or t""icc the normal e 'pcctatlon is either 

promote or complction of sch()olin~ . r i<; also a considered as \\astage of -ducatiol1. 

\Lc(lrdil1~ to ol :n nOO()) the major CtlllSC<; or student dropout an i cia.: rep'titilHl in Orumia 

r ' ~'I()11 \\cre: -

l 'n ,1\ ailability 01' sChntlb in \ 1l"lI1ity: 

,~ I abor demand 01 pareills IOlln their childr~ll: 

3 Large clas<; si/L': 

4 Absence of basic facility (water sur ply. scparate toilet room i()r boys and girls in schoo) ); 
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2.9. 

I:,tensi\ c prC\ alent (If' so ·i\lel·oI1Pl1lic rroblem. 

[Iarmful hraditi()nal practicl' likc early mar'riagc sexua l abuse. dC; 

Pre:encc or hi~h \\ oIl load \\11 kmak chi ldren at homc and: 

Provision l)f text bunk:--. doc not met ",.ith tlte number or childrcn regard . 

(, 'nder parity and Gender I(~ qllalit . in Education 

hluit: refer: LO thc stute. idcal or equulity or bCin~ a ljust impartial and (~Iir. In an educational 

sellIng.. equity can be c:plaincd to indicate a Slate ill \ hich all children minority and non 

111111llrilies. a males and kmales. successful studellls and tho ' C who have fail behind. and ,tudent 

\\lttl have denied access in the past have equal oPPorLunitic. to learn to participate in programs 

and 10 have equal acces:; to the services lhey need in order to be benefit form thal education 

(l . ,:seo. 200 - and Degarge 199X). 

(iellJer pari t y and gender eq llal i ly ill ed ucatioll mcan d ilTercnt things. The (i rst is a pure! y 

nlllll -rical concept. Reaching gendcr paril: In educatioll implies that the same proportion of boy 

and girls relative lO their rc:recti\ e age !.!,rollps \\<luld enter the education sy.tem and part icipate 

in its di(ferent C)cle. Gender equality 011 the other hand. means that boys and girls \\ould 

cxperience the same ad\'antage or disad\ anlages in education access, treatment and out com\,; . 

lh~ achie\ement o[ full gender equality in education \vould imply; equality or opportunit in the 

sense that girls and boys are o[[er d the same chance to access to . chool, i c parent: teacher. and 

:ocict) at large have no gender biased altitudes in this respect. Equality in learning proces ,Ie 

girls and boys receive the same treatment and attention, (allow the same curricula, enjoy teacbing 

tools free of stercotypes gender bias .are olTered academic orientation and counseling no affect ·d , 
h~ gellcicr bias .profit [rom the same quantit) and quality of appropriate ducational 

in!'rdstrlleture (U '·.SeO.200'1) . 

• ~Iilllinatin~~ a gender cli. rarity was one of the six ~()als s·t in Dakar to attain lJPF. C\C\1 tlhlll~h 

thl.' UOS :.:cncler parity lar~est has becn Ill\. sed. \wrding to l 1 ·I'.seo (20()(») man) COlllllne: 

hu\ enOl bcell 11Ic[ the target and at risk lO achie"c e, 'cn by the year 015. 

,\!'rlcan cOlllltries. hO\\·c\er. as l I "<''CO recentl: :l<lkd in I r \ (2007) progresscs ill !! 'ltin!!. 

childrell in to school has bencl"lled girls ill particularly wilh the ['oal gender parit) indl'x «, PI) I()t· 

til· prilllary educatioll GEt> increasing "Will O.()2 in 1999 to O. )-~ in _004 at global le\'el. Dc 'pite 

lhe o\cr all positi\c trends in the world. the I-:thiopian GPI " as O.Sl in 2004/0-. fhis indic'ites 
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that girls' panicil ~Illon is ]o\\cr tlwll hoth ho~s and lagged hcbind (,ormthe ",orld statistics. 

Ilo\\c\'er. It docs not mean that the equity i~suc has not been !.!.ivcn attention, A.: IvfOI: (2002: 6) 

'!carly stated in FSDPI I special cnnsidermioll has paid to the question or cquitj , Strateg) for 

il1lpnn'ing gCIl ieI' equit) arc \\0\ ell III to anllual planning proce<;: to improve the intakc of girts in 

to pril11ar~ school. teachers education program. comillunity participation . tratcgie'i. curriculum 

de\c!0plllt..:lll. etc, l'Urllh.:rlllore. !vIOI' (200~) anc.llJ ESCO (2006) stated that assigning a number 

~lr model Icnwlc teachers. Illakill!.!. the school en ironment conducive. and awareness crcation in 

the cOlllmunitics and at school environment havc a paramount importance in improving girts· 

enrollment to school. "his Illa) eliminate gender bias, ensurc thc schools rcspeet oirls' safCty. and 

I~lcilitate condition for girls, 

(lendcr disparit) in primary education orten stem from difficultics girls facc ill obtaining accc s 

to school. among the:)e obstacles arc PO\'Crly and relaled issues of direct and indirect cost of 

education. dislance to . chools. 10\\ educational background of the parcnts. insecurity or parent to 

S 'lid girls to school, ill addition girls bec cultllral barricrs concerning their r Ie in the home in the 

society ( FSC'O. 200G Clnd /\nder. on. 1992), 

2.10. Backgl'ound Information of Satellite Schools in Borena Zone 

130rcna lone is one or the ~ighkell /oncs ill On;ll1ia Regional state, II 1<; lound at the 'olllhcrn 

[Mil ~lf the region 11m illg international boulldar) lenglh or 521 km \\ ith Ken: a 111 'ollthcrn 

I"thiopia, It has the R 'giomti boundary with Southern Ethiopia Peoples Regional, latt.: to the 

Wesl and. rorth West and other with Somalia Regional tate to the Last. In addition. th Guji 

/.lllll' \\ hieh is IIC\\ ly separated I rom Borena zonc \\ ith cap I tal town. 'eg' ic; Bor 'na LOlle capital 

10\\ 11, Yabclo. is round at 575km Ii-om \ddis I\habu. 

,\ccortiillo to I~orena mill' hlllca ion O/lict' 'n ~()07. 1301' na lon' \ as tile lilst ill both "dull 

tlllt'T~)(,;~ rate and 10\\ ellrollllll.lll rale ill OWI1II)d RegioJlal -'late. ,\ ·corJlIlgl~. thc s 'hool ugc 

~h)pl"ali(111 out or scho()1 \\<1S "11 perccllt (25(~o Il)r mal, and 14,W),o I(lr kmal ,) <Inc! th' 'Idult 

illlln.I·~ nlk IlHlIld to he Xl) 5 P 'IL 'lIt (S() pt:rc ~tlt Il)r llIale :lIld 9} perCl'll1 f-rn,t1c) ill the ~)OO , 

1111 lib 'CI \ d situ~llioll \\ 'IS Ii , c()ura!.'ill~ \ hell '>l..erJ ill Il'l(llioll 10 Ihe goal :ct for the 

ell h;l'\ ernelll or l 'PI b; thc ) C(ll 2() 1-. I he Illajor cau, es or 10\\ enrullmcnl 01 'hildren to schonl 
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, 
111 the lon' \\cn: Llh en 'c or schools Ilear the children's home: (long di"tancc to ~chool), 10"" 

<J\\<tn:ncss or the'I(H.:al community towards education, low involvement (I,' the communities on the 

is 'uc ()l' educatil 11 drought. absence or ""ater supply, and others, rhe J:Olle l':ducation Office has 

kcn (Ianning tn sol\'c thc prohlem of 10\\ enrollment of the children to school since 2005, 

Rdl"ln~, the <.1\\ arcnes of the local community to participate in educational affairs of their I cality 

is thc lir:-t ~teps towards dc\'eloping the sense or o.,,"ller:hip, rhus to develop the sense uf 

()\\llCl"ship in the \(IUti community dilTerent foi'llm have heen condUl.:t~d with different bodies 

Llbout childrcn's education, rhe community has b en starLlIlg to ICd the sc:nse or ownership 

\\111 'h III tllrn Icaus them to active ill\'olvement in construction or satellite schools \\hich was set 

as slratcg~ to Illcrease the access to education in the ESDP document. Therefore, 'atellitc schools 

arc set up ,vithin the catchments area of the formal primary school \\ here closcr to children 

\ icilllty, It is also k.llI)\\ n as additional classes of the fortnal primary school with the ( bjcctiH;s or: 

I ' I (l pn\\'lt!c prlillilr: education to children \\ho lack the Orp()rtullit~ or schooling In the formal 

prillldr: school., 

III To reinforce and strengthen formal primary school: in order ttl b 1O:t up enrollm~nl ana 

decr-:.Ise 1m lut:; to -:nh~llle ' tile dchievement uC l; PE by tbe ) ear 2015 

I \' 1(\ CITille ,cn,L' 01' ()\\·nership ill tl e loc:.!1 community t()\\~tr(l s the i:sue d' ~JlIcali()n, 

Structural I} it can be seen as follo"v: 

l~~(lnll;~~~)n~-=-=-} - Fnrm;Ji <;('hn(~ 

[_~'~l_'I_lil_l:_'~~l~)~1 -_J---[ Fn~mnl schn-n-I_ ~~ ~"~1h-n-()I~ 
Source: B7.r:O 20071R 
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CHAPTI'.,R THREE 

RtSEARCH DESIGN ANn METIIODOLOCT Y 

3.1. Method of the Study 

I hL main objLclive or this study \Vas to assess the contrihution or satellitc schools in 

lInin:r<;ali/.atiol1 of' primary ~ducation in l'3orena' /.o l1e and to il1\(:stigalc the chalkngcs raced by 

IhL sate llite schoo ls. Thus, to achieve this goal, de. criptivc survey method has been emplo, cd. 

rhi...; l11e thou is s~ kcted on the assumption that it helps to gather enough inf()rmation on the issue 

under study. According to Be. t and Kahn (1999) , descriptive survey method is more effective to 

il1\'cstigalc the phenomena in ass 'sing the performance in their natural setting. 

3.2. Source of Data 

I he data Llsed in this study is classified into t\,vo: - prilllary and secondary dm,L Primary data \\as 

colicclCd lrom i'onc education oriice Ilead. the 'ctJnplc \\oredas education ortic' heads, 

l.pel'\ iSllrs. sample formal primary school dir~ctors. comlllun it ) elders and ...;ample satell ite 

chllllileachcr-;. 

II .: s-,;ct)lldar~ \\<IS llblained l"rum nllrenCl ZO/le t-:ducatiol1 OITice and s~l1npk Worcdas ~ :ducalion 

() Ilicc docLlment 

3.3. Sample Population and Sampling Techniques 

Currently lhen: arc l'v\dve woredas (cleven rural and one town) in 130rcna ;;one. For thi study, 

only rour (13.3 ,%) 'v\credas Werc selected lIsing purpo 'ive sampling l 'chniquc. 1n purpo ive or 
, 

judgment sampling. the rl'scarcher decides as to who can pn)\'iLic the hest information to achieve 

lhe obJccti\e of tile stud) (Kumar. 19()9: 162) . Accordingl '. the sample \~on.;d as ( , \ba~a. Bill 

I lora. I)ugda I)awa & Yabcl lo) were se lected hy [Ising purposi\" sampling tcchniliLl s on the 

hasis 01'· 

I.lhe c\.istence of telati'vel) large nUll1ber 0[' :a tcllitc st;bools . 

2. gco!'raphica l pro~imity to the researcher. 

'\cc<.)J'(ling to Borena 1'-011<: l ~ dllcalion Onice (2007/8), in these rour worecias ther are C)9 'at Ilite 

schools. All the satellite schoo ls were the target population for thi s stuuy. In order to mal the 

30 



• 

• 

• 

stud y manageable, si:lmplt: saLel liLe schoo ls \Verc selectcd busing propOrliCJI1al sampling based 

on the number o{ satellite sch()() ls in l:ach worcdas, Us ing this techniquc, 40 (40.-·/lVo) satellite 

schools \\ere laken ["rolll the 'ample \ orcclas. 

Table 1: Sample ... atcllite Schoo ls takcn fro m ear h Worcu as 
--- - --- ---'-

\ Sample 

Namc of Samplc \Vol-cuas No of Sa telli te Schoo ls Sa te ll ite Schoo ls 

No I 'Yc, 
- - -- - - ------- - ---,---------------

I 41.6% :\baya 12 5 
---- --
BlIlc I lora I 13 41.94% 

1--' 

1)1Igdada () - - 2 33.3(% 

Y'lbdo ( rura) 50 20 1-+0% 

lotal tJ() 40 1 40.4(Yo ~ 
--- ~- ----,------

Sample salellilL schools from ~aeh \\oredas \\'cre ::;clcctcd as a sample: unit by u. In~ simple 
:.. 

random sampling tcchniques (Iottcr) :ystell1). Furthermorc, 80 teachers "rom sample satellite 

schools unit were laken by usill~ a ailabi lity sampli ng. [n addition to these, :;0 school directors 

from I'ormal primm) school to 'y",hieh the sample satellitc schooL arc linked , 4 cklL r' CWI11 lhe 

communit), 17 \'yOl'ccias' eelu 'at ional superv isor, -+ ,\-oreLla Fcillcatioll PrfiCl' heads (one from eaeh 

\\oreda) .md one /,onal edllCaliol1 ortice head 'yvcre sekct~d through purposi\'e sumpling. 

3.4. Instruments of data collection 

Both qualita[ive and quantitatin~ data gathcrir1g instrum ents were mploycd. The major 

illslrUllh.:nts Llscd in thi s study \\'en.::-

Document analys is 

1)~lt:1 li'ol11 hlucational . 'tutistics (\nllllal ,\ bstntct '\\(1S Ll naly/cd through dLl 'umcnl analysi:, 

Quc"tion nil j roes 

'I\\() types nt' qllestionll<lin.;s ,\-cre prepared 1'0 1' three g.roup· or rl'sl oncienls in order to obtain lh~ 

required informatioll, 'J he 'C qLlesli(\1l11tllrc: wcre including close (lncl ()pcnctlded item::; th:lt IH.l'vC 

heel) admini. tered tn (orlllal primary school directors, satellile school teacher ' and ,v()reda 

education suptT\·isors. In the close endcd qucstionnai res the Likert scale ha: been mployccl so 

.., I 
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that the respondent can answer tile question qulekly ill short period of limc. The open ended 

qu stions 'vvere pl'ovidcd so lhat respondents would wi'ite their views. 

1\ qllestionnair ror \\orccia education superyisors, formal primary school directors and satellite 

school teachers were prepared first in English and then translated by language cxperts in to "Alan 

Ornmu" to avoid comprehension harriers. 

Interview 

lntcr\'icw \Vas onc or the major lools employed tn lhi' study. Semi -structured inlerview was 

preparcd to obtain information {i'om local ciders of sample schools. woreda education heads and 

:I.onal education head to complemcnt the responses made by lh~ respondents through 

questi mnai res. 

To eh ck the appropriateness 01' the items in the'instrument and to make necessary amendments 

hascd on the obtained kcdback "rom the respondents a pilot test was conducted in two primary 

:chollis out side the sample \\OI'cdas. namely in [ega and Tele-tclle woreda:. As the r~sult [our 

irr~le\ant questions v,~re rejected and two ambiguous questions bave been corrected. 

3.5 Data Collection Proced u res 

Convenient time was eho, en for the r spondents in order to maximil',e the quality oC responses 

and degree oC return. 

J'hc objective of the study was put in clear and understandable statement in order to a\'oid 

cOllfusion: assistants for the distribution and coll,eetion of the questionnaire have been involved 

\·",ith the coordination of the researcher. The researcher also kept a close follO\ up during data 

collection. 

Ol'licial contacts \\oas made 'v\ itll tlte Borcna ' ·. ducation ()rtic~ to oct permission and support 1'01' 

rescmch \york and then \\ ore(/,\ education ol'licials. primary school director: and satellite -;chool 

teacile r..; \\'ere informed about the ()bjecti\~ or the study. After distributing the ljllestionnaire. the 

ilikn ie\\ tillle 'v\\.lS arranged \.\ ith thc sample \\oredas and schools. 

O,ll' hundred t\\cnt} seven cories or questionnaire wcn~ dispatched to the rc. pOlllknts 

tSUPCl\ isors. directors and satellite school teachers). Ot'these, 17 cories o{' the qucstionnaire Wll'C 

\ 
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aclnlillistered to super isors, 30 copies of the questionnair~ wac administered to directors and the 

remainll1g 80 copies of the questionnaire \-vere administered to satellite schoolteachers. 

Out or these. 17 (100 perccnt) copies of que ·tionnain.:s were retun1ed from the supervisors. 28 

(9, .33 percent) werc returned from the directors. and 76 (95 percent) were returned from the 

satellite school teachers . On the \\ hoic. out or the 127 copies of questions distrlhutcd to the 

respon kl1t~ 121 (95 .22) were rcturlll:d . I ntcrview. responses 01' I.one education office head. worcda 

I'dueation or/icc head and ciders from thc communit) were also used a additional inputs to 

substantial<.: responses of the, uper isors. directors and satellite school teacher. As a result, the 

responses are expected to b surli ient to draw inference for the study. 

Data Analysis 

\ 

Iklore the analysis. the data gatheree!through questionnaire \-vas coded and tabulated in tables by 

hringing together related issues. In analyzing data gathered. both qualitative and quantitative 
'" 

methods were employed. The data collected through questionnaires which leae! themselves to 

quantitative analysis were computed using percentage, mean and grand mean value. The data 

collected through interview and documents were analyzed qualitatively by descriptive statements . 
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CHA])TEI~ FOUI{ 

PRESENTATION and ANALYSIS OF THE DATA 

This cbapter has two parts. The first part presents the characteristics of the respondents and the 

second deals with the presentation and analysis of the data related to the basic questions gathered 

through questionnaire, documents analysis and interviews. 

4.1 Characteristics of the Respondents 

In this study, different categoric· of respondents Iii e. supervisors, pnmary school directors, 

satellite school teachers, zone education office head, woreda education office heads and elders 

(i·om the community were involved. The respondents are direct stakeholders and as a result they 

are considered to be relevant and main source of information for the study . 

34 



• 
J 

" 

Table 2: Characterist ics of Respondents 

, II cm 

I 
I 
I 
I 
, I.Sc, 
, 
I 
I i 2 Age 

I 

, l:\pl:ril:lH:c in year 

I .kEducdtional level 

!laic 
-
Fcmale 

Total 

15-20 

21-25 

26-30 

3 1-35 

'6-40 

41 & above 

Tota l 

1-5 

Below 

10/ 12 

Grade 

10112 t-Tf[ 

Diploma 
-

[)cgrt:e 
.-I' lasters 

! rowl 

I SlIpcrvisors 
i 

I F 'X, 

I ~ S-
SX 

12 
I 

17 100 

"5 
-

5 29 

3 IS 

18 

grade -

3 18 

14 82 

17 1 /00 

\ 

Directors 
I T,",~'" - --I TOla l _ 

F 'Yc) F % F % 

23 

1

5 

28 

9 

12 

5 

2 

20 

.-
82 
-
IX 

100 

18 

7 

51 
---- -
25 

- --
76 

- -
12 

57 

7 

26 

71 50 

~----I ~9 -~ - -

I: -
i ')8 I ., 
I 

67 
---~., 

JJ 

-
100 

_._--
16 

75 

9 
---.-. 

34 

66 

89 7 ... 

'2 26 

--
12 1 100 
----
12 10 

-
66 55 

--
25 2 1 
-~.-- ----
10 8 

5 4 

3 2 

26 21 

73 6 1 

22 18 

1 -
I 

- i I 121 I 100 
, I 

As indicated in the I ahk. of tbe lotal respondents 74 pcrccil l ",,;ere male .. and 26 p rcent \\ 'fC 

kmaks . I his SllO\\S that the pa rl iciration or ICl11ales in til' ed ucation sector in sample \\'oredas 

01 I3nrcn<l IOlle 11:Is becn ve ry lo\\'. 1 his in tlli ll might ba\ c its 0 \\'11 il1lpact on gender schuolillg. , 
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With r 'spcct to respondents' age, thl: l11ajority i.e. 55 percent and 21 perccnt t~lll Ocl\veCll the agt: 

(lroups of21-25 and 26-30 re. pectively . 

. '\s to service years, of 76 tcad1l:rS all of them (100 percent) served in Lcaching profc!-)sion for 1-5 

:- e..ll'::,. This relatively, hortagc years of experience as teachers. might imply that teachers with 

utkquate experiencc were not assigned to satellite schools. This might have its o\vn negative 

imract on induction program 1'01' the nc\\ Iy appointed teachl:l's and the efTectiveness of the actual 

teaching and learning process \\hieh may result in the low level of quality education at satellite 

schools. Besides, teachers with in ullicicnt experience might race difficulties in identifying real 

learning problem of their students and to give ['emark about their different attributes. On the 

contrary. the majority of supervisors (29 percent) and (41 percent) served for 6-10 and II-IS 

years respccti ely. This imply that the supervisor might have adequate awareness about the issLle 

)[' l IPI·: oy thl: year 2015 and also ha\\; the awarcness of the role that satellite schools ha e in 

achit:ving thc goal or ul1i"crsal prilllary education. or the total school directors. 50 percent served 

t'or f)-tO while the remaining 50 percent have work experience that ranges between il-15 years. 

This indicatcs that the formal primary school dirl:ctors have relatively adequate work experience 
'" 

that may enable them to have the necessary information regarding the contribution of satellite 

;o;chools in achieving thc goal of lJPr~ by the targd year. 

'\" can be SCtl1 from item 4 (Tabk 2), I ~I (8~ pen.:ent) of supervisors \\CIT diploma holders 

\\hile 18 percent were "I l'r graduates. This implies that large proportion of supervisor ' have 

adequate qualification fer that level. On the contrary, the majority of directors 20 (71 percent) 

were Tn graduates and 8(29 percent) wen..: diploma holders. This implies that large proportions 

or the school directors under qualifil:d and art: "'9rking with out having appropriate qualification 

I{lr the [()I'lnal primary schools. llence. this mi~ht have its dlccl on the le\ cl or quality education 

at salellite :-;chools 0(' the study area 

With respect to satellile school teachers. the 1Tl'~iorilY 50 (Go percent) were TTl graduates while 

6 (3 I percent) were bc:low grade 10112. "' his show that though majurity or the satellite: school'" 

leach~rs hu\c the n.;qllir~d Ic\d of ljualilicatiol1, the pr(sencc l)f'ullqualifieJ teachers might 11<1\' 

Its 0\\11 illlpact utlthe quullt~ ot'cLiucalilll1 at ,)cltdlil' sellu )1:, unless ~upporte I b) other ll1l'al1~ or 

prokssional dc\'dopmcnt. 
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....2 Is 'liC Rclatcd to Accc s to Primary Education 

cceSS 10 primary education can be dc!ined as cxpancJing and cquali/.ing or educational 

opportunities ~lnd the accommodation of all children of relevant age by increasing the school age 

P(lPUI.tliull (Ibstain. ?O(),I) . 

.... 2.1 Gros' Enl'ollmcnt 

('he ~ross enrollment is the total number of students enrolled to schools ilTespective of age level. 

rhus. the f()lIowing (our-year data of satellite schools and (irst cycle formal primary schools of 

. ample \\ orcdas were analyzed in the next page . 

17 
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TLlh le 3: T ot al Proport ion of ' tudents' En n) lIm cn t at I" ycl e Prim a.- Schoo ls a nd 

Satel lite Sc hool. ' of th e S ampl W oreu a ' 

<';<ll11pic 

\\ orcdas 

I Y'ars I :nrolkd Students(I -<-I) 

-

-,-004/5 

2005/6 

200617 

2007/8 

, 

I :'vf I I _ 

I 1591 

I _1,1.- 1 

4805 

! ~07() 
/ _65 7 

"50" 
-

I' 

ML -; 

(u30 

7022 

4802 

r Stlf(knts En7011ed at satellite schools 

, M 

249 

1063 

I F 
I 
i 

166 

1080 

' T I 
I­
I -

415 

2143 

["% sis 

! 
i 

5.9 

I 
/ 

I Bull' I lora 

2004/5 

2005/6 

200617 

2007/ ~ 

2004/5 

lW' 3 <)785 
-

14493 9652 

27818 
-

24145 

286 

742 

-
256 

780 

542 

1522 

1799 

3389 

1.9 - I 
6.3 --j 

[)ugda 

J)awa 

I 200 16 
I 

I 200617 

17646 

19422 

1 ':'722 

1 4841 

1_183 

1 '-12 I <) / 3., 6-11 

I 2_69 I 825 2. 

2441 

2674 75 15 

I 

872 r 927 ' 

I 1602 I 1687 
I 
i 
I 

! 

~;30 

r 
I _ 

i _ 
I 
i 118 

I~-
1248 

6 

I 10 
I , -
I 
I 

I -
I 
I :t 3 

I 

I 2007 'S 
1

6066 

1·+076 

I 3-189 

" <)·11 , 10009 1 293 1 296 ; 589 ; 5.9 
./ 

Yabdo 

B(lren<l 

/onc 

I 2004,'5 

2005, () 

12006/7 

12007/8 

200415 

, 200516 

! 200617 

20(rtX 

2914 

3771 

42335 

44978 

<18855 

/ -))98 

I ' /.1 <) , .)_ t , 

-
3002 

410"' 

r 

.,~ 156 

"6265 

1 :H)272 
I 

17951 

I J 

115 '0 , 1181 

1547 1402 

/ 2761 
I 

1 2949 ! 42.2 

7', -' -
I 6972 

5916 

7874 

1615 

172-, 

7 ~91 __ ~2~66 
81243, 3289 

1 8<) 12) J950 
I I 
I I () 1147 I 6181 

I ~ 14 _ - ~ ~2 9-- ~ I -3 .~ 
1780 3503 r 44.5 

4""7 --4-,03 - r 5.8 
I __ 
1

3182 
I 

I >987 

I 6243 

! 7<)37 

I G.7 

I H.9 

1242-t 1 12.2 

, 'ourcc: Borcna lonc Lducatiol1 Statistical Departmcnt (1007/8) 

S S Sale/iill' .r..,'chc){)/,· 

_ i_ 

- --I 
! 

I 
J 

.\. sho\\I! ill Table 1. for IOUf consccuti\t; )cars t _ OO·~/5-_()07'8), till' 'nrollmcnt or stud nt· <It 

dtdlitL' :;cltouls 0(" the sample \\ of'cdas ha\'c bt:t:l1 increasing ill thc I.onc. rhe cnrollmcnt or 

SllldClll.-; incrl:<lsed from 1/15 to 21-13 number (llld 2-11-) to 589 lllllllbl;/"S in \baya and DUQda Dn\\ a 
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n:~pe(tiv"ly within l\vo consecutive years: and 5·12 to .l8() and 27() 1 to .... 50) in 13ulc I lora and 

Yal clo v'ithin fo'ur consccuti ve years n:. p~clivcl) . Out oC the total enrollment of' students to first 

C) k primar) schools in the /one in 2007/8. the satellite schools in Abaya.Bule [-lora. Dugda 

[),t\\(,1 '\Ild Yabclo contributed 44.6%.10% .5.9%1 and 44.5% respectively. From this data it is 

pnssihlc lO conclude lhat. if there were no sctll.Jlitc schools in those worcdas. such large number 

)/" .-ludent ' ha\ 'c been out or chools . 

I" (lnc considers. thl.: contribution of sutellite schools from the /.one as a whole out of the total 

etlwllment (101.347) to the lirst cyck primary schools in tbe zone in 2007/8; 12.424 of the 

students were found in the saki lite schools. That is. out of the total students enrolled to the first 

cycle primal', schools in the same year 12.2(Ycl of students were found at the satellite schools f 

the /.onc. Chis indicates that the existences of satellite schools have been playing a significant role 

It) increasing the enrollment of children to schools in the zone understudy. 

I his analysis disclosed that signi licant change has been shown in the access of primary education 

performance in the zone due to the existence ofsalcllitc ·dlOOI '. ~lo\Vevcr, when seen against the 

Re~ional (JLR of I 23.7°/t) for Oromia. the Zonal Gl:R (88(1()) is :till far behind the Rcgion""s 

o\crall achie\(.:mcnls COER 2007/X) . This impli'cs the need lor more concert d drort to bring 

more children lO school. 

4.2.2 Net Intake Rate 

NIR is an education indicator which shows the ratio of new entrants in the first grade who are oC 

lhe official school admission age (7ycar' old) to the total population of 7years old. The following 

table shows what N[R looks like in sampl Woredas and Zone over the In t [our years (2004/5-

2007/X). 
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Table 4: IR at 1st yete Primary ' choo ls and ' atcllitc 'chools of ample Worcda 

IR of 

r 

-
ample 

\\ orecla 

- --- -,--- -- -
Year NIR of 

Woredas/Zon 

the 

schoo 

--- - - ---
atell ilC Con. 

Is 
1 % 

---

I 
M I: T 

. 
M F T 

- -- - -- --
2 1 I" 17 - - -

I . \baya 

2004/5 

2005/6 

200617 

2007/8 

2004/5 

16 9 13 - - -

I 

Buie I lora 2005/6 

200617 
---- ----
2007/8 
---

2004/5 

29 

45 

60 

58 

65 
--
66 

13 

27 28 

35 

46 

49 

55 

43 

49 

52 

~ 7 

6) 

10 12 

7 

18 

20 

23 

39 

49 

----
8 
---
15 

21 
-1---

22 
- -
38 

50 
-----

-
- -- - -

- --
8 28 

f--- - - .-
17 39 
----_.-

21 43 

23 44 
------
39 68 

1----
50 81 

-
- -
- - - - -

- - -21 22 
I . Dugda 2005/6 22 
I - - - ---Du\\ a 200617 26 ')- 6 5.5 

- -- - -- - -
2007/8 35 31 33 10 II 

1

2004;5 -- - 30- - -- ---- ---

Yabclo 

23 
-

40 

25 
-

43 

2~ __ 1_26 __ 

45 142 2005/6 47 
--
54 
---

58 57 52 1_ 2006/7 - - - 56 

2007/8 67 oS 66 63 61 
.- -- - -- - ----

Borena 

lone 

2004/5 

2005/6 

200617 

30 28 

32 29 

44 39 

29 11.5 
\ 

30 16_3 

'42 26 

2007/8 53 48 51 34.8 _ -L _ _ __ _ __ 
Source: Borena Zone Education Statistical Department (2007/8) 

Con. SIS % Contribution of sateLLite schools by percentage 

11 

15.5 
---

26.4 
--- -

"4.3 

1----- --
5.7 24 

- - ---
11 32.35 

f-----
24 85.7 

f----- - - -
41 91.1 
f--- -- -

5" 92.7 
--- -
62 93.9 
--- -
11.3 38.96 

16.4 53.3 

26.2 62.3 

35 68.6 
--- - -

J\s shown in Tahle 4, from the N[R at satellite schoo ls wer re lati ciy large numb r: of tudcnt 

:tarted grade one at their official school age. /\ s indicated in the rabie, IR at atellite chool' 

has increased from 8% to 17% and 6'% to I I (Yo in Abaya and Dugda Dawa respectively trom 

7.00617 to 2007/8.1 he same indicator has increased from 2 1 % to 50% and 24% to 62% in Bule 

\ 
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Hora and Yabe[o respectively from 2004/5 to 2007/8 . lnterms of the contribution of satellite 

schools, out of the total NfR in 2007/8; 39% in Abaya, 81 % in Bule Hora, 32 .35% in Dugda 

Dawa and 93.9% in Yabclo students were enrolled at satellite schools. 

As can be s en from the table, the I lR achieved at satellite schools during the four years was 

greater than the zone average (35%) for Yabelo (62%) and Bule IIora(50%). However, the NIR 

of Abaya (17%) and Dugda Dawa (1J. %) was much less than the zone average during the same 

period. This implies that satellite schools in these woredas and zonal level were not contributed 

imilarly to the access of education for official school age children. This might be due to the 

number of satellite schools found in each woredas. 

As indicated in the table, " ith respect to the contribution of satellite schools as a zone, 68 .6% of 

ages of (official school age) grade one children were found at satellite schools in 2007/8. I-Ie nee 

it is possible to conclude that the satellite school in the zone accommodates substantial number of 

children though all couldn 'r get access to schooling at their official school age. 

From the data in the Tablc4, it is also clear that large number of students in the zone have not been 

enrolled in grade one at their official school age. The over all NIR has been found very low. Only 

51 % of official school age children were enrolled in grade one in the academic year 2007/8 in the 

zone. In other words 49% of official school age children were out of school. To put it differently 

though satellite schools are playing important role in increasing access, the existence of many 

school age children still requires further attention . 
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Table 5: Causes of Low Enrollment before the Existence of Satellite Schools 

---.. _.- .. -~ .. - --"~'---'----- ----_. __ ... - ... 
Grand , 

Items Supervisors Directors mean 
- - - .. _ . . --"-,7-'- - - - .- -- -- -- - _. 

5 II 3 2 I 1: M 5 'I 3 2 I t M 

- - .- - -. -- S·_- f-:-. -.- -- - . 796' I Lo~1' -hOllse 110ld ' I - 3 10 ' 17 '-- 2.6-5'- 3 5 12 28 2.8 1 
\ 

income 

2. DrOtlghl - ------ -- "6 - - - 1-7- ~ 3~g- -8 12 
- f--... _0 __ -· 

"28- 24.2- 4~ 4 7 7 
---- ----- _._--

3. Population --g.ro\~ Itl 3 17 1.82 6- 5 17 
f-- - '28' 2.61 2.22 

.1. The need for child I II 5 17 3.76 2 10 12 4 28 3.36 3.33 

labor 
._- -- --S. Long distance to I 'I 2 I 17 4.76 19 7 2 28 4.69 4.69 

school 
- - : --

12 
- - 2 "- -- "6-- -::-- -.- -~ 3 .89 6 parents low 3 17 4.52 13 8 I 4.21 

awarene. s 10 

cducalilln 

"7 -il~;lhmi;,- o{ pa . il1g - ".0-- _ - "16- 2.65 - 28---1~86 - -f25'-I 5 I 17 4 5 2 17 

8-

I) 

, 
school fcc 

- ---- - -
~ Absenceof l'eni:,ie -9-- 7 I ~. II 8 ., 5 28 3.9 4.15 

teachers 
.- - -- - -- - 1-:, - 1--- :;- - Tg- 3.00-Limiled capacity of - - 8 

.) 4 2 17 3.00 - 10-- - 8- - 7 .) 3~' 

. ch(lo l ~ to t!nroll 
-- - - -- -- - -- _. - -- -- -_ .. . - - _. -'-- - -- -. ---.~ .. - -----

5· ·strongl y agree 4' Agree 3- ·Undecided 2= Dis agree 1 - Strongly Dis agree 

To find out the main causes of low enrollment of children to school before the existence of 

satellite schools in the sample woredas understudy, the respondents were made to decide their 

views from the list of 9 items that had been considered to be the possible cause of low 

enrollment. Consequently, the 6 items shown in table 5 were considered as the main causes of 

low enrolment by the many of the respondents' grand mean value was not less than 3. Those were 

Drought (grade mean value 4.04), the need for child labor by their parents (grand mean value 
\ 

3.33), Long distance to school (grand mean value- 4.69), parents low awareness to education 

(grand mean value-- 4.21), absence of female teachers (grand mean value 4.15), and limited 

capacity of the school to enroll (grand mean value 3.00). 

Therefore, the main concerns of satellite schools are for raising the enrollment of primary 

schools . They ought to have been in alleviating the problem associated with the main causes of 

low enrollment particularly long distance to school 'b6r;.Jo.';~ -;len ' low 
,~\ "l'J 

~'£',1'> \ ~"'l 
• i\C5 r..~ ,?>",p-
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awar ness to education. l'urthermore, the interview results conducted with zone education office 

head emphasized on the long distance to school. He said, 

The status of population settlement in most of the woredas in the zone has been 

spar 'ely populated and the average distance from one school to another school was 

l7Iore than 15 km. Thus, traveling the long distance to schooling was among the 

trouble observed in a.lfecting enrollment 0/ children in school ~ystem in the zone. 

That is ll'hy, cl/rrently, llie have been giving due attention/or the expansion of 
\ 

satellite schools. 

4.2.3. The Improvement of Students' Enrolment 

As mentioned in the literature part of this thesis, increasing access to education demands for 

various inputs as well as innovative activities that may speed up the enrollment rate towards the 

predetermined goal. The existence of these inputs could have a paramount importance in over all 

system of education in general and access in particular. Therefore, the following issues were 

asked the executive implementers of primary education in increasing access to education 

Table 6: Distance Students Traveled Daily from Home to Satellite Schools 
- -~---. 

Items ' 1I pervisors Directors Teachers Total 
\ 

- ----
F % F % F 'Yo F 0;., 

-
Below 2 kin 7 1\1 10 36 25 

.,., 
42 35 JJ 

----- - --. 
3-1\ kin 9 S3 18 64 44 S8 71 59 

5-6 kin 6 7 9 8 6 
---- ------- -

7-9 kill 
- - ---- ---- - - -- -- - --- -------

10km and above 
- - ----- -- - -- - - - - - - - - - - - - - - ---

Tottll 17 100 28 100 76 100 121 100 
- - ---- - - - -- --- - ----_ .... _-

As Table 6 indicates, 53 percent of supervisors, 64 percent of directors and 58 percent of teachers 

were responded that, the average distance of students traveled daily from home to satellite 

schoo\? is -4 km, and 41 percentage of supervisors, 36 percentage of directors and 33 percentage 
\ 

of teael es vere responded that the average distance of students traveled daily ii-om home to 

satellite school is below 2 km . This implies that despite the demand [or education lack of formal 

primary schools and inappropriate formal school location plans, . mall children not forced to walk 

long distance [rom home to schools. Thus, it could be inferred that di tance from home to satellite 
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school could not be hampcred by a number of children from attending schools in the tudyarea. 

Consequently, making the participation rate in primary education can be very high. 

Table 7: Causes for the Improvement of Enrollment of Children to School. 
-- - -- _ .. - '.- - r-

Grand Hcms upervisors Directors 

--r--. .-r-----I- - - - -- - mcan 
5 4 3 2 I L M 5 4 3 2 I 2: M 

----- -- - - - -- - _. - -- e--
I Proximity of the 12 4 I 17 4.65 22 6 - - 28 4.72 4.7 ,/ 

school to children's 

home 
- ------ -:--- c-.- -

2. Awareness of the 8 6 2 I 17 4.24 10 16 2 - - 28 4.29 4.27 

community has 

been raised to send 

their children to \ 

school 
- --- - - - - --_. - - - . -- . - -----
3.Matcrial condition 6 4 7 17 2.29 - 5 13 10 - 28 2.8 2.52 

was im[lroved to 

decrease dropout 

rate of children 
------ -- - 28 ".Events were 

.., 
9 3 2 17 3.76 6 14 8 3.95 3.85 .) 

organized to motivate 

the community 

towards education 
- - -- - -- - .- _. - - ---

5. The presence of " 7 6 17 2.88 6 20 2 28 2.14 2.51 

female teacher 
--- '---- -- - --- --
5= Strongly Agree, 4= Agree, 3 = Undecided 

\ 
2= Disagree I ~ strongly disagree 

As can be seen in Table 7, the improvement of children s enrollment to schuul under tudy many 

of the respondents agreed that the children's enrollment were increased due to: proximity of the 

school to the children's home with grand mean value of 4.72 the awareness of the community 

has been raised to send their children to school with grand mean value 4.27 and ev nts were 

organized to motivate the community towards education with grand m an value of 3.85 . 

Supporting this data, Anderson (1992) stated that many researchers believe that minimizing the 

distance traveled to/from schooling is a determinant to increase the enrollment of children who 

are weak to travel long distance. According to Anderson (1992) and MOE (2005) parent want 

44 

I 

-

I 

L-__ ~ __ --~------~~------~--------~--~------A 



• 

• 

• 

• 

their children stay the shortest distance from their home .Otherwise, they could not be secured , 

and they need to keep an eye on their children at the near distance. The interview conducted with 

interviewees confirmed that "with the connection 0/ the proximity 0/ the school to children's 

home, the awareness and involvement of the com'munily towards the issue of education has been 

increasing". 

With respect to items 3 and 5 of Table 7, the respondents, grand mean value fall less than 3. The 

improvement of enrollment of children to school was not due to the material conditions improved 

to decrease dropout of children (grand mean value 2.52) and the presence of female teachers with 

grand mean value 2.5. This indicates that there could be a doubt on the improvement of material 

conditions and the presence of female teachers for the causes of the improvement of enrollments 

of girls to school. 

Table 8: The Causes for Improvement of Enrollment of Girls to Education 

Items 

ProximilY of the sc 

children·s home 

- ---

hool 

-

10 

--
Awan!l1ess of Ihe con lmllilily 

has been raised 10 se nel Iheir 

girls to school 

Material condition were 

improved to decrease d rop Ollt 

of children 
-- - -
zed to 

-----. 

Su pcrvisors 
---- -0---

5 1\ 3 2 
-

'I II 2 
-- ._-- - -

3 8 " 2 

1\ 8 5 

-- --- 1-- --EvenlS were organi 

mOlivale the cOl11l11unit 

The presence of 

teacher 
- --

Y 3 J' lemale 

6 II 

, 
--

" .-

\" 
--

.-

- -

--
2 
--

5=- Very lligh 
.- - . -- 7"-~ . -

4 Il1gh 3= MedIum 2=Low 

\ ---_. - --_ .. _---- -------:=- -
Grand 

_ .. - ----
J)ircctor s mean 

-
E M 5 1\ 3 2 E M 

- -- -- - - -----

17 1\ .12 19 8 28 ".61\ il.38 
_40~ ---

17 3.70 6 2 o 2 28 3.92 3.81 

._- - -- -- - - --------,..---
I 

17 2.91\ 7 2 12 3 28 2.18 2.56 

--_ .-~- - - - ---- -- - -- - - - ----1------1 

17 3.88 7 15 2 28 392 3.90 
r-- - - .-. -

\ 

17 2.7 1 2 6 
- - -- - - ___ I ~ __ : __ _ 1_2_8_ 1.._3_0,,_--'2_.8_7 ___ _ 

\= Very Low 

As can be seen [rom Table 8, the improvement of the enrollment of girls to school understudy, 

many of the respondcnts responded that girls enrollment were increased due to: proximity of the 

schools to child 's homc (grand mean value~--:: 4.38), awareness of the community has been raised 

to send their girls to school with grand mean value 3.81, and events were organized to motivate 

the community towards girls education. This might be po itively con-elated in enhancing the 
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achievement of girl ' with respect to thc goal of UPE by the target year. However, as obscrved 

from the data of item 3 and 5 of the same table, the respondents grand mcan value 2.56 and 2.87 

revealed that the improvement of the enrollment of girls to school were not due to the 

improvement of material condition to decreasc dropout and the presence o[ female teachers. 

The highest grand mean was given for proximity of the schools to the children's home that reduce 
\ 

long distance from home to school could have further enhanced [or the enrollment o[ girls in their 

locality. It seems to contribute for the success of genders equality in education and decrease 

dropout rate as the schools were found within the easy reach of children. 

In connection to the above mentioned facts, it would be wise to see the variation of enrollment 

rates of girls since 2004/05 when satellite schools' activities began as compared to the enrollment 

rale of girls at first cycle formal primary school. This is because of the gross enrollment of 

students over the four year period. It may give us an over all picture of the achievement carried 

out in sample woredas. Thus, the coming discussion focuses on this issue . 

\ 

4.3 Gender Parity and Equality in Education 

Gender parity in education implies that the same proportion of boys and girls relative to their 

respective age groups would enter the education system and participate in its different cycle. 

Gender parity index is the ratio of female to male enrollment rate and gender equality refers to 

boys and girls are offered the same chance to school. The following table shows what this 

indicator looks like in sample Woredas and Zone over the last four years (2004/5-2007/8). 
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Table 9: Students' Em'ollment and GPI at Satellite Schools of the Sample Woredas 

Sample 

Woredas 

Abaya 

Rule J-lora 

Dugda 

Dawa 

Yabelo 

Borena 

70ne 

------ r-- ----- -- - r-:-:----- --.--. -------
Year GPI(gradel-4) Enrollment at Satellite schools opr at 

SIS 
----

M F T 
-- - --

2004/5 0.48 - - - -
_.-

2005/6 0.46 - - - -
200617 0.60 249 166 415 0.67 
--- --- ._-

2007/8 0.71 1063 1080 2143 1.01 
-------- -------

2004/5 0.56 286 256 542 0.89 
- -- --- -------- _ 1 ____ - ----- ----" -.-~ -----
2005 /6 0.66 742 780 1522 1.05 

---.--- ------ - ._----_ .. -----
200617 0.69 872 927 1799 1.06 
-- -- <- - -- ----- .... - - -- --------1----._---.. -
2007/8 0.73 1602 1687 3287 1.05 

- ---- -- . . ---~ - .-~ 
-_. - --. 

2004/5 0.38 - - - -
- - - ------ - - --f-------

2005 /6 0.42 - - - -
-.----- -

200617 0.55 130 118 248 0.85 
- 1-----
2007/8 0.71 293 296 589 1.01 

- - - --- -.- - --
2004/5 0.80 1580 1181 2761 0.74 
-- -- -- -- - ------
2005/6 0.99 1547 1402 2949 0.90 
----- - -- ---.- - --
200617 1.03 1615 1714 3329 1.06 

----- _. - ,---_. ---- ._._--.,-
2007/8 1.09 1723 1780 3503 1.03 

-- - -- ---- -.--- _. 
2004/5 0.74 2866 2437 4303 0.85 

._- - ._---------- --- ._-.- ---
2005 /6 0.81 3289 3182 5471 0.97 

-- - _._._-- ----- . .- .. - --
200617 0.82 3950 3987 7937 1.04 
---- - ----- - -- - -- ----- -

2007/8 0.89 6181 6243 12424 1.01 
-'- - ----- - _.- --- - --- -- __ - ._ 1- _______ 

Source: Borena Zone Education statistical Department (2007/8) 

SIS- Salel1ile Schools 

As table 9 shows from 200617to 200718 the enrollment of girls to the satellite schools has 

increased from 166 to 1 080 in Abaya and from 118 to 296 in Dugda Dawa woreda. The OPI of 

the same period has increased from 0.67 to 1.01 and 0.85 to 1.01 in Abaya and Dugda Dawa 

respectively. The enrollment of girls increased from 256 to 1687 and 1181 to 1780 in Bule I-lora 
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and Yabelo respectively from 2004/5 to 2007/8. The GPI has increased from 0.89 to 1.05 and 

0.74 to 1.03 in those woredas respectively. At the Zone level the enrollment o[ girls to satellite 

. chools has increa ed [rom 2,437 to 6,243 [rom 2004/5 to 2007/8 and the GPT increased from 

0.87 to 1.0 I in the ame year. From this data it is possible to conclude that the enrollment of girls 

at satellite chools shows better enrollment of girls than boys since 2006/7 in all sample woredas 

as well as at the zonal level, as the result the remarkable improvement were observed from the 

initial year (2004/5). 

The comparison of GPI of sample woredas with satellite schools shows that more equality was 

observed in the satellite schools than sample woredas which also include formal primary schools. 

In all cases, GPI data in the table 9 depicts that with exception of Yabelo in all sample woredas 

and also the zone Gender Parity Index at first cycle formal primary schools was far apart from the 

perfect gender equality(l). In Woredas where the GPI still as low as 0.71 0.73 0.71 in 

Abaya,13ule I-lora and Dugda Dawa further efforts and mechanisms should be sought to achieve 

perfect equality. However, in satellite schools of all sample woredas the GPI shows little over one 

in favors o[ girls since 2006/7.This situation at satellite schools seems encouraging when seen 

against the goals of EFA. 

In short, the comparison of boys and girls portrays that the gap has been extinct at the satellite 

schools o[ the four worcdas as the result of remarkable improvements observed in enrollment of 

both sexes starting from the initial year (2004/5). 
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Table 10: Consideration Given In Maintaining Gender Equality And 

Factors Affecting Girls Enrollment At Satellite Schools. 

Item 

1. Statement consideration in satellite 5 

schools in maintaining sender equity? . 

a. S u f1icient pecial support were 2 

provided for girls 

! b. separate toilet rooms prepared for girls 2 

! c. number of trained model female were I 1 , 
! 

I 
I d. 

I 

f. 

assigned 

sufficient gender awareness creation : 3 
I 

were created in the community I 
I 

Teachers attitude towards girls i 12 

education were positive ! 
schools were created friend ly I -
environment i I 2. out of school factors affectin~ girl 

I, enrollment in satellite schools,) i 
! i a. wrong expectation of parent about girls , 

I education : 
, I 

i b. Insecurity of parents (0 send girls to ~ 
I I school I 

: c. Low educational background of i 
parents I 

I I d. Religious beliefs 

14 
1 

I 

, 3 

, 4 

I 
I 

8 

2 

! ' I.) 

5= strongly agree 4= Agree 

Supervisors 

; 3 

3 

! 7 

I 8 
i 

! 6 

I 

9 

, 3 
I 

: 2 
I 
I 
1 
1 

12 

! 4 
I 
I 

: 1 

4 

I 6 

I 
! 5 
i 
1 , 

I 10 I 4 
I i 
I 

17 

17 

17 

17 

! 17 
, ! 

I I 

I
i 17 
I 

! 
I I 
I : 
I 7 I 17 

I ! 
~ 9 I 17 

I 
i 

17 

14 10 i 2 17 
I 

Directors 

· M 5 4 3 

I 
I 

, 2.53 3 7 

! 3.06 I ' I .) ! 4 

. 3,06 2 ! 2 . 10 

I 3.82 7 I 14 I 5 
i 

I 
I 4.71 I 1 '11.' 8 

I ! 7 I 

1
3

.
00 i 12 

I : I 
; -I 
! 

' 1.58 ' 

i 
! 1.64 
i 

I 
I 2.94 : 

1 2.23 

I 

4 
f 

: 5 
I 

I ' I J 

i 

I 
i 
: 7 
I 
! 
I 3 

I 
I 

16 

3= undecided 2 =Disagree 
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13 28 : 2.29 

! 20 

, 14 

• 2 

I 
i 
I 
I 12 

I 
! 
i 

I [28 

I 
i 

1 

28 

28 

118 : 3 I 28 

! 
i 

• 10 15 I 28 

i 

: 2.32 3 , 
! 

; 2.21 I 5 
; I 

i 

1 3.79 : 15 

I i 

1

2

.

29

1 

i I 
, I 
! 2. 14 I 

I ! 
I ! 
: 1.57 I 

1 

j i 

I 2 I 28 : 2.79 ! 
I 
I 

! 2.54 

1 =strongly disagree 

• 

' 4 

20 

8 

j 2 1 

1 
! 34 
I 
i 

Teachers 

i 19 i 26 

I 

i 8 ' 53 

i II 
i 
I 
! 
14 
I 

I 12 I 26 ! 12 
I 

I 
, 1 

1 19 ! 8 I 
I I 

i 14 1 ! 
21 

I 
I 
! 6 

I 

1 20 122 
I I 

! 3 
I 

~ I 
I 
i 
I 

16 I 26 I 34 
I I 

, 6 
j 

i 

I 
I 

' 2 1 I 49 
! 

i 
i I 

' 14 , 25 : 31 
I ! 

! 
i 3 i 22 I 51 

! I 

• 

Grand 

:vI ean 
I , M 1"- I 
! , 
i 
I 76 . 2.62 
! ; 

: 2.4 
, i 

! 
76 2.38 i 2.59 

I 

76 I 2.67 1 2.67 
I I 

! I 
76 1 3.78 i 3.78 

I I ! 

1 76 1 4.68 1
4

.
68 

I 76 ! 2.6 I 2.6 

! I ! 
. I 

ill I ! I 76 1.76 ! 1.83 

I i 76 I 1.43 I' 1.55 

l i t 
i 76 1.93 I 2.55 

I i 
I 76 1.37 ! 2.05 
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To find out the consideration given at satellite schools to maintain gender equity in sample 

woreda under study, the respondents were made to decide their opinion on the given list of the 6 

alternative under item 1. Consequently, the four items shown in Tablel 0 were not considered as 

the consideration gi en at satellite schools to maintain gender equity by many of the respondents 

' grand mean alue was less than 3. There sufficient special supports were not provided for girls 

(ground mean value 2.4) .According to the data on item l .h the grand mean of the respondents 

group (2.59) indicated that separate toilet were not prepared for girls . This might show that both 

female and male had been using the same toilet rooms. This in turn made the satellite schools 

inconvenient for girls students. The interview conducted with interviewees justified that "mosl 

satellite schools do not have toilet for both male and female students, as the result, the students 

have been suffering with communicable disease at every time IJ. 

Concerning the availability of female teachers as a role model in item l. c, the grand mean value 

of respondents group (2.67) showed that below average female teachers has been teaching at 

satellite schools. '1 his data contradicts with MOE's (2005) plan set in order to improve access to 

education for girls, reduce girls, level of school drop out and repetition assigning a number of 

female teachers and head teachers to provide close support to girls who have a paramount 

importance in girl ' s enrollment to schools. Further more, (UNESCO, 2005) proposed that 

equalizing gender balance among teachers will promote girls' enrollment in rural areas. As to 

Sharafuddin (1998) in order to increase the participation of female in devciopment, volunteer 

female teachers have been assigned at satellite schools. Research findings have also shown that a 

positive relationship between female teacher and girls' emolment to school. Therefore, this may 
\ 

need special attention to attract and stay more girls to schools. 

The tabulated data in Table 10 of item l.d, grand mean value of respondents' group (3.78) depicts 

that the gender awarencss programme were created in the community. The interview results 

conducted with woreda education office heads con(irmed that "gender awareness creation 

program have been discllssing with d(r(erent groups of local leaders like "Aba Gada IJ and other 

concerned bodies at dlr(erent time on local meeting as well as in school programme' . S to 

UNESCO (2006) advocated that the benefits of gender awareness creation in the school 

environment and local communities have a paramount importance to improve girls' enrolment. 

\ 
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According to this document such activities may eliminate gender bias, ensure the schools' respect 

to girls' safCty, and Cacilitate condition [or girls. 

Teachers can playa key role in teaching learning process. The responses regarding the attitude of 
\ 

teachers towards girl students in item 1. e, with grand mean value of the respondents group (4.68) 

show that they had positive attitudes towards girl students. 

The data in item if, in Table 10 with the grand mean value of the respondents group (2.6) 
revealed that the satellite schools did not facilitate the friendly environment to maintain gender 
equity. 

In general the satellite school environment that has critical importance for retaining girls in 

schools and continuing their education further were not encouraging in maintaining gender 

equity. 

Table 10 of item 2 indicates that girl's enrollment at satellite schools have not been affected by 

many [actors in sample woredas. Among the four items, out of school factors such as wrong 

expectation of parents about girls ' education, low educational background of parents, insecurity 

of parents to send girls to satellite schools and religious beliefs were rated as not the major out of 

school factors that contributed for the low level of girls to schools. However according to 

UNESCO (2006) girls face problem in obtaining schools due to the obstacles such as poverty, 

distance to schools, low educational background of parents to send their children to school and 

cultural barriers concerning girls ' role in the society. Thus, it is possible to conclude that bringing 

the schools to the doorsteps of girls could be hampered by those out of school factors that hinder 

the enrollment of girls to schools. 

The least prevailing factors rated by the respondents that is not affecting girls ' enrollment was 

item 2.b, with grand mean value (1.55). That means insecurity of parent to send girls to satellite 
\ 

schools. This implies that the existence of satellite schools near to the girls' home has no impact 

on parents in sending girls to education. Next wrong expectation of parents about girls education 

had not been affecting girls enrollment at satellite schools, grand mean value (1.83) witness are 

that girls ' education were paid due attention by their parents at satellite schools. The other, item 

2.c, of the same table with grand mean (2.55) low educational background of the parents has not 

been affecting girls ' enrollment at satellite schools. This implies that education level of the family 

has not had an impact in sending girls to satellite schools. The last item, with grand mean value of 

51 



• 

• 

the respondents' group (2.05) shows that religious beliefs of parents has noimpact 011 parents to 

send their girls to education at satellite schools. Supporting these ideas the interview conducted 

with different bodies of interviewees confirmed that "nothing could hamper girls I enrolment to 

satellite schools ". 

From the above analysis, one can conclude that the bringing of satellite schools at the doorsteps 

of girls could alter all out of school factors that assumed to be affect girls' enrollment to schools . 

4.4 Issue Related to Quality Primary Education 

According to UNESCO (2005) the definitions of quality in education are many and varied that 

testifies the complexity and multifaceted nature of the concept. In practice however, it is often 

described in terms of educational inputs or learning environment (teachers, equipment, material 

facilities. etc) process and out come frame work. The following table summarizes inputs and 

facili ties of the satellite schools . 
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Table 11: Input and Facilities Available in Satellite chools. 

Item Supervisors I Directors Teachers 

3 . 2 1 ~ 3 2 1 ! ~ 3 

1 sufficient class I F 4 13 1 17 117 - 11 1 17 28 

reoms % - 33 77 
1

100 I - 39 61 ' 100 4 
I 

2.Teachers' F - 3 I 14 17 - ' 3 
I 

25 28 -
residence % , - 18 82 I 100 - 11 89 100 -

I I 

3.sufficient F - 5 12 I 17 - 4 24 28 5 , 
I 

aesks ,chairs & % - 29 71 100 1 - 14 I 86 100 7 
I 

I I 

tables I I I I , 
I I 

4 Sufficient F 8 3 6 1 17 I 8 
8 , 12 I 28 8 

I I I students' text % I 47 , 18 I 35 
1

100 

1

29 I 29 I 42 100 10 
books 

I 
5. sufficient F I 9 I 5 \3 17 17 7 I 4 

28 16 
I 

teachers'guides % 53 29 18 I 100 61 25 I 14 100 21 
I and syllabus I I 

6Pertinet F I - , 1 I 16 17 - - ! -
1

28 28 -
reference 

I 

% - 6 . 94 100 I - I _ I 100 

1

100 -
materials I I I 

i I . I 

7.trained I F - 6 I 11 17 - 15 13 28 -
I I 

teachers i 
1 % - 35 I 65 I 100 I - I 54 I 46 100 -
I , i , 

8. Trained F I 1 4 I 12 17 17 8 I 13 I 28 10 
I I 

female % 6 33 71 I 100 

1

25 29 46 100 13 
teachers I I I I 

3= adequately available 1= not available F=Frequency 

2= moderately available 

2 
I 

324 
I 

. 32 
I 

I 16 

21 

9 

1 12 

1

6 

8 

42 

55 

-

I -
i 33 
I 
I 43 

1
15 

20 

1 
I 

49 

64 

60 
I 

I 79 

I 
62 

81 

I 62 

i 82 

I 18 

I 24 

I 
I 76 

I 100 

I 43 
I 

57 

I 51 

1

67 

I 

53 

• ..... 
• • f'. ~ 

.. - .~. : 

• 

I Total i ~321 I 
~ 3 2 1 I j 

76 I 3 I 39 79 I 121 : 
100 2 35 I 65 100 

I 
76 - 22 99 121 I 

100 - I 
I 

18 82 100 I 
I I I 

I 76 5 I 18 I 98 121 I I 
I 

I 100 4 

1 

15 81 100 I 
I I 

I 76 24 I 
17 I 80 I 121 

I 

i 100 20 

I 
14 66 100 

i 

I 76 42 66 25 121 

I 100 34 I 55 21 100 
I 

I I 
: i 
i 76 _ - 1 120 121 
, 

100 - I 1 I 99 100 
i 

I I 
I 76 - 54 I 65 121 

I I 

I 100 - 47 55 I 100 

76 18 25 76 121 i 

I 100 I 14 I 23 I 63 100 

I I I I I 
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As can be seen in Table 11 item no 1 79 (65%) of th respondents responded that in whieh 

teaching and learning process had been conducted at satellite schools with out sufficient 

classrooms. The interview conducted with elders and woreda education office heads also justified 

that "since the majority of satellite schools are constructed from local materials "Dos " 

classrooms, it is not conveni~nt for leaching learning process ". Thus, the classrooms are not 

suitable to offer quality education. 

Concerning teachers residence the majority of the respondents 99(82%) replied that teachers 

residence at satellite schools were not available. Regarding the instructional materials and school 

facilities such as desks chairs and tables, 98 (81 %)of the respondents; student text books,80( 

66% )of the respondents; and pertinent reference materials,120( 99% )of the respondents replied 

that these school facilities were not available at satellite schools. Hence, the shortage/absence of 

these materials and facilities seems to reduce teachers' contribution in providing teaching­

learning process. Thus it is possible to conclude that the provision of quality education at 
\ 

satellite schools have been at risk. 

With respect to trained teachers, the majority of the respondents with average percentage of 

65(55%) said that sufficient trained teachers were not available at satellite schools. This shortage 

of teachers had been considering as one major factor hindering the provision of quality education. 

The interview results conduct with Woreda Education office heads and elders indicated that "the 

persistent shortage of satellite school teachers due to the shortage of people trained from the 

zone background, together with the reluctance of teachers to teach at satellite schools as 

problems ". In dealing with similar issue, Lockheed and Verspoor (1991) also reported that 

shortage of teachers were more common in remote rural areas. This has a significant impact on 

students' learning and failure in quality education~ In the shortage of sufficient trained teachers at 

the satellite schools teachers who are leaching there are required to handle many periods. This 

might be the cause for poor quality education at satellite schools 

- Regarding, model female teachers, large number of the respondents, 63percent replied that 

model female teachers were not available at satellite schools. As stated by Anderson (1992) and 

World Bank (1990), the absence of model female teachers could greatly affect quality in 

education. 
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Items 

The 

Generally, all proposed quality related variables: sufficient classrooms, teachers' residence, 

desks, chairs and tables, student text books, teachers ' guides and syllabus , pertinent reference 

materials trained teachers and trained model female teachers were recognized almost all the 

subjects as the major challenges in the provision of quality education at satellite schools. 

UNESCO (2005) stated that the issue of access overshadows the issue of quality. This literature 

justification and the observed data have also been reflected at the satellite schools under study. 

Thus from the above analysis one can infer that the school inputs which could be crucial for 

improving quality education have not been sufficiently available. Hence, it is possible to 

conclude that achieving UPE could not be possible with out securing quality. 

Table 12: Teachers' Motivation 
----------,-- .- --------,.....- - .-- ._--

Supervisors Directors Teachers Total 
-

F 0/0 F 0/0 F % F % 
-
a. Very high - - - - - - -

-
motivatio b. High - - - 3 4 3 2 

c. Medium n of 

teachers to 
.. - -.-------- '-

teach at 

satellite 

schools 

d. Low 

'. very low e 
_. - -

Total 

-.----
r questions I 

----

-------

IS 2. If your Answer fo 

low or very low, WI'I te your reason 

- -- ----
I 6 .., 

.) 

--,---._----
12 70 7 

\ _.- -
4 24 18 

- - --------. 
17 100 28 

~--

-

14 - - ---
II 10 13 12 

--c:-:-- -- -.---.- ---.-
25 17 22 36 30 
--- -_. -.--
64 46 61 68 56 

-- - -- ---- - ~ - .- - -- -_. 
100 76 ]00 121 100 

.- -_. - -- - -_.- _. - -

-

Table 12 depicts that the level of motivation of teachers to teach at satellite schools had been very 

low/low, according to the majority (70%) of supervisors 64% of directors and 61 % of teachers' 

responses. As to the respondents ' opinion the reasons for the low motivation of teachers were 

replied as the unfavorable conditions around satellite schools, there were no teachers' residence 

and other facilities which attract teachers to teach at satellite schools. The interview results 

conducted with different interviewees also confirmed that 

there were 110/ adequate facilities which attract teachers and also since 
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they have been isolatedfrom ·where large stqf[s are found, they/eeL LoneLy: they 

were not visited by supervisors regularly and most teachers are appointed 

temporarily by Woreda Education office and local community with low salary (200 

Efh Birr) which vvas incompatible with the responsibilities they shoulder. 

Teachers are central to the delivery as well as the quality of education. Teachers' low moral lead 

to low professional commitment and under professional attitude towards students. Even the most 

capable teachers can not teach effectively under adverse conditions. Therefore, to alleviate sllch 

problem, some measures like better sllpport and supervisory services will help to improve 

teachers ' working conditions, particularly in rural areas (UNICEF, 2000 and World Bank, 1998). 

From the response gi en by the respondents, it, is found out that the effort made to motivate 

teachers by building their residence and giving professional supports [rom supervisors had been 

limited. This implies that the low level of teachers ' motivation could be contributing to the low 

level of quality education. 

4.4.1 I>rofcssional Support 

In addition to school facilities human capacity like professional support is the key factors to 

quality education .The status was analyzed in Table13. 
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T~lblc 13: l)rofcssional Support l)rovidcd 
- .- - - '- -- .~ -- -------- -------_. ---- . __ .-

Items Supervisors Directors Teachers Total 
- .-.- -- - - -- ---- ... -. --- -
F % f % F % F % 

\ ,-- ---. --Tile - -
which '-- -- .--

c:xh:nl 10 very high - - - - - - - -
leachers lind -- - ------ -

. High 3 18 - - - - 3 3 
director --.- .-

participaling in shorl Medium 5 29 8 28 13 17 26 21 
- - ---- - ------1-'--'" 57 --terlll, tmining . Low 9 53 17 61 43 57 69 

"-'- -- ir;- ----concc:rning the very - - 3 II 20 23 18 
l11anagement of 

low 
satellite chool5 _. -- .... --- --

Total 17 100 28 100 76 100 121 100 

--'--._--
Profcssional vcry - - - - - - - -

support provided high 
--- --

from supervisors 3 18 6 21 - - 9 7 

and directors for High 

satcllite school \ 

-- - -- ----- -
teachers Medium 4 23 8 29 15 20 27 22 

--- ----I-, --- .~---- - ---- ---
Low 10 59 14 50 48 63 72 59 

----_. -- ----1---
vcry low - - - - 13 17 13 12 

--.----- 100 ----:------ --- ----
Total 17 100 28 13 100 121 100 _ . __ . ----

As can be seen from Table 13, the responses provided by the three groups depict that the extent to 

which tcachers and directors are participating in short term training concerning the management 

of satellite schools 3% high, 21 % medium ,57% low and 19% very low. According to the 

majority (76%) of the respondents' response the results were categorized under low/very low 

participation. Thus, directors and teachers who were the key individuals considered to be front 

line implementers to the achievement of UPE had not equipped with pertinent skill and 

knowledge how to handle satellite schools. Therefore, this show that teacher'S quality to provide 

quality education could be in doubt. Professional support offered at different level could maintain 

quality in education. Concerning this, the three groups respondents' data in item 2 shows, 7% 

high, 32% medium, 59% low and 12%very low. In general, the majority 85 (71%) responses 

indicate under low/very low professional support had been provided for satellite school teachers. 

Thus, satellite schools teachers were not offered with sufficient professional support from 
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supervisors and director who might be better in terms of skills and experience. The interview 

result held with zone education offices head and woreda education office heads confirmed that 

"due to the absence/shortage of budget and transportation,· and remoteness of satellite schools 

FOIII the 1\1oreda and formal primary schools, the professional support provided for satellite 

schools were not as such sati~lactory ". According to EDC (1998) states that in remote rural areas 

about one third of schools where not visited at all in fully year. As to Hinzen (2000) one of the 

factors that cau e problems in supervision is the lack of adequate competent supervisors who 

shoulder responsibility. 

IIence. it is possible to conclude that lack of adequate supervision affect the teaching learning 

process consequently mal ing the provision of quality education very poor. 

4.5 Internal Efficiency 

Internal efficiency measures the regular progression of students through the school system. The 

dropout and repetition rate are major indicators to measure the internal efficiency of the education 

system. This trend was analyzed across grades in satellite schools and formal primary schools 
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Table 14: Drop out of Students in 1st Cycle formal primary schools and Satellite Schools of Sample Woredas 

I Sample ~<!ar First cycle Form:tI primary schools Satellite schools 
1 I I i Worcd I Source: Borena zone Education 

as Gradel , Gradel Grade3 Grade4 Gradel ' Grade2 

I I 

I 
, 

I I 1 I 

Statistical Department (2007/8) 

I I M I F I T 1 M I F I T M F 1 T M ! F TT M F I T F 
; I I 

I I I 
I 

I i I 1 M T 
I I I 

! Abaya 

2004/5 21 I 20 21 . 17 20 I 18 17 13 T 15 ! 17 9 14 - - - - - I -I I I I I I 

I 2005/6 I 26 30 28 I 20 I 21 I 20 18 22 I 20 I 22 I 6 18 - I - I - I - -
I I 2oo6n 29 29 29 I 13 9 : 11 15 

1
6 12 I 22 6 18 

I i -I - I - 1- - -
I I 

I I 2004/5 I 10 

1

9 

1

9 I 4 I 4 4 3 5 4 4 4 
1 4 1

2

.

1 I - I 1.8 1- - -

Bule I I I I . I I I I I.) I 
I 

Hora 2005/6 23 I 23 

1

23

1

19 
I 

18 I 19 
1 17 

14 16 18 II 15 2.5 

I 2.2 I 2.3 I I-I I I I I 0.8 0.4 I j 
I . I t 

I 2006n I 24 I 23 I 23 I 19 I 14 I 17 I 16 12 14 17 12 15 2.3 I 1 1 1.7 I 2 1.6 1.8 
! I 

j -OUgda 

I 2004/5 I 10 i 5 ! 7 I 12 i 7 I 9 J. 13 10 II 10 I 9 10 I - ! - i - I - - --, -
2005/6 8 I 6 1 7 I 10 I 7 I 8 I 9 7 8 10 4 7 I - 1- ! - 1 - - I 

! Oawa 
I I -

I 2006n 8 I 5 6 ' 8 ! 6 7 I 5 4 5 9 I 3 6 ! - I - - I _ - -I I i i 
I 2004/5 I 17 I 8 . 14 I 12 I 6 ! 9 i 14 5 10 I 16 9 I 13 I 2.3 I - 1 1.5 i I I 

Yabelo I 2005/6 
1

13 ! 6 I 10 I 9 . 5 7 I II i 4 ! 8 I 12 I 6 ! 10 I 2 11.3 i 1.9 I 1.7 i I 1.3 
I 

I 2006n I 10 I 2 I 6 I 7 I 3 5 9 ! 4 I 7 I 8 
i 6 ' 7 1.7 I 1 I 1.35 I 2.4 i 0.4 I 1.4 I , 

I I I 

I I 2004/5 i 15 . 13 I 14 II I 9 10 ! 12 I 8 10 12 8 I 10 2.2 I 0.75 I 1.5 i I I I 

Borena I 2005/6 18 I 16 17 14 i 13 I 14 I II 12 12 

I 
15 

1 7 
I II 2.2 ! 1.75 

1 2 
1.2 0.5 ! 0.87 

I 
I I I , 

I I I i I I 
. 

I I I I Zone I I I i 5 5 I I I I I I 

I 2006n 18 I 15 
, 

16 12 I 8 . 10 I " I 7 I 9 
II 6 I 8 ' 2 I 1.6 

i 1.8 2.1 I 1.0 1.58 

I I I I i I I I I I I I 5 I I ! I ! I , , I I I , 
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As clearly seen in Table 14 the percentage of dropping out students at grade 1-4 formal 

Schools in 2004/5- 200617 were high across the, sample woredas. A drop out has increased in 

Abaya from 21 % to 29% and in J3ule I-lora from 9% to 23% at first cycle primary schools in 

grade one. Similarly the drop out rate in Dugda Dawa and Yabelo have high in grade one though 

some improvements are made to decrease the drop out rates, the percentage could not be lower 

than 5 in 200617. However, against with those students who were found in the formal schools, the 

performance of dropout of children at satellite schools has been very small in number. The 

dropout o[ students at satellite schools of Bule Hora (1.7%) and Yabelo (1.35%) in grade one in 

the same year (200617) . 

As seen from the table, the drop out of children in the zone was increasing at formal schools 

while showing improvement at satellite schools of the zone. 

The above analysis disclosed that a large number 'of children have been exposed to dropout in the 

formal school of the sample woredas and zone. According to OEB (2006) the major causes of 

students' dropout in the Region were unavailability of schools in vicinity and absences of basic 

facilities (water supply, separate toilet rooms [or boys and girls, labor demands of parents from 

their children). Furthermore as to BZEO (2007), long distance to school has been rated first in 

contributing to dropout of children from formal school. This literature justification and observed 

data indicates that the large number of drop out of children at formal school of the zone could be 

due to long distance to schools. 

I-Ienee from Table 14 it is possible to conclude that the existence of satell ite schools have been 

contributing in decreasing dropout o[ children in the zone particularly at early stage of schooling; 
\ 

and unless serious attention could be given towards satellite schools drop out of children 

particularly in grade I was the most bottlenecks for the achievement ofUPE in the zone 

4.6 Major Factors Affecting the Activi ties of Satellite Schools 

To know the level of problems affecting the ac tivities of satellite schools, the fo llowing 

statements arc presented to the implemenlcrs and its status was analyzed in Table 15. 
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T~l ble 15: Factor affecting the activities of Satellite schools 

Item Supervisors ! Directors ' Teac hers Grand 
I 

I I mean 
:\ I 4 3 I 2 I ~ i M I -

1 4 
3 I 2 

I ' L 1 M 5 4 

1

3 2 
II II I \1 . ) I i I I I i I i I I I , , j I , I I I I 

I . horage of locally traim:d I 8 1 4 I 4 
1 _ - 17 4. 18 I 17 . 4 ' 3 ' 4 i - , 28 4.21 20 35 ' 8 I 13 -

1

76 I 3.82 4.06 I ! <- j I I I 
teachers I , I I , I 

I , , 
2. A.bsence of Oexiblc 1 I 5 i 8 i 3 - 17 . 3.24 I 7 5 ! 2 14 - ; 28 : 3.18 ' 8 12 33 I 22 1 76 1 2.45 ' 3.16 

I , 1 I 
, I I school calendar I ! I 

I , , i , , 
, 

Child labor needed b~ 4 1 I 7 
. - 17 3.24 I 3 

5 : 6 ! 12 . 2 : 28 2.82 10 II 24 I 31 I - 76 I 3 3.02 .J . I ) - j 
I I I ! ! I the parent I 

, , 
I I I i I , 

4.shonageof model temale I 6 I 7 4 I - 17 I 4.12 I 12 I 8 6 2 - I 28 . 4.07 
1

9 f 52 12 

1
3 - 76 '1 3

.
88 1 4.02 I -

i I 1 teachers I I I ! i I I I i 
5. low communit,· , -

1 1 
4 I I - , 17 2.35 i - I I 2 I 5 I 2 : 28 ! 1.32 1- - 15 

1
16 4 76 1.61 ; 1.76 

- I I I I I - I involvement 1 2 : I , I , 1 , 5 I 

6. Absenceof separate toilet i 6 I 7 3 II : -I 17 ! 4.05 
1

23 
1 3 

2 I - I I 28 1 4.75 1 12 I 48 I 16 - I - 76 
1

3
.
95 I 4.25 I I for e.irls students I , , I - i , i I , 

snonae.e of sufficient 1 2 : 7 

1

6 1 ? -, 17 3.53 
1 4 

6 4 

1
16 I _ : 28 1

3
.
14 i 3 1 17 I 22 27 - 76 2.76 

1
3

.
14 I desks. chair & text books 

- I I 

I I i I 1 1 i I 
I 8. shortage of sport fields I - I 8 4 - : -I 17 I 4.05 I 3 12 i 8 

5 i - 1 28 1 3.46 I 26 29 ; 12 9 - 76 3.94 
1

3
.
82 I 

I I 
, 

I I or pla\ e.round I I i . , 
9. problem, of parent 1 3 I 5 7 2 I - ' 17 I 3.53 V 5 

1 7 
1

16 - · 28 I 2.61 I 9 8 ) 47 ! 12 I - 76 I 3.18 I 3.11 ! 
settlement 1 I i 1 i 

, 
I i I I 1 1 I I I I 

10. Low allocation of 17 - I - I - 1 - 1 17 : 5 I 21 7 I - - I - ; 28 
1

4
.
75 I 7 : 28 : 5 30 6 36 

1
3

.
00 

1
4

.
25 i ; , 

I I I I l bude.et for education I I 1 I ! , I I 

Il.snorage of teaches ! 12 I 3 
1 2 I -! -, 17 4 .59 I 20 4 

1 4 
- I _ , 28 4.57 ' 43 

1
20 : 13 ' - -

1
36 ! 4.39 1 4.5 ! 

residence I I i I · , 
I I I I , i 

, 
1 1 

12. Shortae.e of water supply i ~ 7 6 I - , - 17 3.88 3 I 21 1 4 I - I _ 28 3.96 . 18 I 31 I 10 I 4 7 I 76 13.4 , 3.75 
13 . Eoor school directors ' 5 7 2 

, 
17 3.65 7 i 1 12 8 ! - · 28 3.25 45 i 22 ! 6 I 5 I - I 76 I 4.49 3.79 .J \ I -) =Very High 4= High 3= Average 2= Low I=Very Low 
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To find out the main [actors affecting the activitie's (implementation) o[ satellite schools currently 

in the woredas under study, the respondents were made to indicate [actors affecting satellite 

schools activities currently. Consequently, the 9 items shown in the table 15 were considered as 

the main factors affecting satellite schools activities by many of the respondents grand mean 

value was not less than 3.5 . 

The majority of the respondents with grand mean value (4.06) responded that shortage of locally 

trained teachers in sufficient quantity was highly affecting the activities of satellite schools. In 

line with this, Anderson (1992) teachers are the heart of quality education. This might be inferred 

that shortage of qualified teachers could lead to the deterioration o[ quality education which is 

one of the great issues in increasing access to education. , 

With respect to shortage of trained model female teaches, the majority o[ the group respondents 

(4.02) replied that shortage of trained model female teacher affects the activities of satellite 

schools. This indicates that female teachers are few in number at satellite schools. Emphasizing 

the issue, UNICEF (2003) states that staffing schools with female teachers help to promote the 

perception of safer and more protected school environment for girls. Similarly, Amare (1998) 

states that women teachers provide visible, immediate role models of educated women for girls 

attending schools. Their presence is likely to encourage parents to send their children to school 

both, because they see the opportunities for their daughters out side the household, and because 

of increase sense of security for girls when female teachers are present. 

Regarding satellite schools [aeilities, majority of the respondents response fall on high range such 

as absence of separate toilet [or girls' students with grand mean (4.25), absence of sufficient 

desks, chairs and te~ books with grand mean (3.59), shortage of play ground with grand mean 

(3.89) and shortage of teachers residence with grand mean (4.5) indicating that these were among 

the major [actors affecting satellite schools' activities. In this respect UNESCO (2000), states that 

facilities starting from school building up to toilet rooms, aiIect the quality of primary education. 

There[ore, it is possible to conclude that the absence or shortage of these school facilities could 

he one o[the greatest hottlenecks [or the provision of quality education at satellite schools. 
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Prevailing with the allocation of budget for education the majority of the respondents' groups 

(mean 4.25), low allocation of budget for education was highly affecting the activities of satellite 

schools. The interview conducted with zone education office head and woreda education office 

heads confirmed that " low allocation of budget for education greatly affected the activities of 
\ 

satellite schools in the zone particularly in providing professional support and hiring teachers". 

As indicated in Table15 majority of the respondents responded that shortage of teacher 

residence (grand mean 3.75) have been high factors in affecting the activities of satellite schools 

in the zone. Regarding formal primary school directors the respondents' grand mean value 3.79 

replied that poor primary schools directors were highly affecting the activities of satellite 

schools. 

Thus, from the data analysis discussed above, one can conclude that satellite schools' activities 

were associated with multiple problems to provide reliable education for children. 

4.7. Effort made to overcome the problems. of satellite schools and possible strategies 

proposed to alleviate the problems. 

Almost all the respondent wrote their views on the issues of effOli to be made to over come the 

problem facing satellite schools ' activities as follows:-

The local community has been developing the sense of ownership on the issue of 

education and competition had been created among themselves to construct satellite 

schools and supply educational materials as much as possible and their involvement has 

been increased from time to time 

To reduce the shortage of teachers about 215 teachers had been recruited by the woreda 

education offices and local communities and then assigned to satellite schools. 

About 5100 metal sheet (roofing materials) had been bought by the woreda education 
\ 

offices and provided for satellite schools' construction to replace the schools which were 

made from "Das;'. 

The majority of the respondents wrote their views about the possible strategies to eliminate the 

problem facing satellite schools' activities as follows: 

All concerned stakeholders should hold their hands together and then turn their faces 

towards satellite schools. 
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Sufficient allocation of budget by the government should be required . 

All educational experts at woreda level and supervisors should be committed to provide 

their professional support for satellite schools and formal primary schools. 

Sufficient number of teachers should be assigned at satellite schools. 

Motivating the existing teachers by visiting them at satellite schools and providing the 

nccessary supports, 

Supplying the necessary educational materials such as text books, syllabus and teachers' 

guides , and school facilities chairs, desks, tables and others . 

' j ,. 
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CI-IAPTEH. FIVE 

SUMMARY, CONCLUSIONS AND RECOMMENDATIONS 

5.1 .Summary 

The major objective of this study was to assess the contribution of satellite schools in 

universalization of primary education in Borena zone and identifying the problems that may 

affect the activities of satellite schools was another concern of this study. 

To this end basic questions were raised regarding the extent of contribution of satellite schools 
\ 

to universalization of primary education in terms of access and gender equality, and the extent to 

which the quality and efficiency of education has been improved as result of launching satellite 

schools. Moreover, a question was also asked regarding the factors that may affect day to day 

activities of satellite schools. 

The study was carried out in four Woredas of the Borena Zone. The subject of the study were 17 

woreda education supervisors, 28 directors, 76 satellite school teachers, four woreda Education 

office heads one zone education office head and four local elders. Data were obtained through 

questionnaires (i'om supervisors directors and satellite school teachers. Interview was employed 

to get data from the heads of Woredas and Zone education office as well as local elders. 

Moreover, relevant documents were used from woredas and zone. 

Various statistical tools such as percentage, mean values and grand mean scores were applied to 

analyzc the data obtained from respondents. Depending on the result of the analysis the following 

major findings were obtained. 

Access to Primary Education 

The finding [rom the document analysis confirmed that the participation rates of students from 

2004/05to 2007/08 have hcen increasing. Both enrollment and IR have been increasing every 

year in the satellite schoo Is of the zone across the worcdas. 

. . 
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-The gros, enrollment has increased from 4,303 to 12,424 within four consecutive years at 

I.onallevel in satellite schools. 

-From the first cycle primary education students in the Zone in 2007/08 academic years, 

12.2% of students were found in satellite schools. However, first cycle primary education 

participation of the Zone (88%) was lower than the Region's first cycle primary school 

student participation (123.7%). 

-Only 51 % of official school age children were enrolled in grade one in the academic year 

2007/8 in the zone. In other words, 49% of official school age children were out of school. 

-Out of the 51 % grade one students who were enrolled to school at the official school age 

(age7) in the academic year of 2007/08 in the zone, 68.6% of them were enrolled in satellite 

schools. This means only 31.4% of official school age students were found in the formal 

school. bven though NIR showed progress, a large number of students in the zone have not 

been enrolled in the primary school at their official school age (7years old). 

The findings show that factors that had contrib\lted to the increased enrollment of children in 

satellite schools were identified as follows: 

-Proximity of the school to children's home (grand mean value 4.72) 

-Awareness of the community rose to send their children to satellite schools (grand mean 

value (4.27). 

-Events organized to motivate the community towards education (grand mean value 3.85). 

Gender Parity and Equality in Education 

The findings from the document analysis confirmed that the Gross Enrollment and NIR of girls 

in satellite schools have been increasing in all sample woredas and zonal level. 

-The GPr has shown litt~er one in favor of girls since 200617 in the satellite schools of 

the sample woredas and at zonal level. This sitL)ation is encouraging, since the sample woredas 

and zonal level achieved the 2000 Dakar goal. 

v / With cxception of one worcda (Yabelo), evcn though girls' participation has been bctter in the 

satellite schools or sample woredas of the zone, the numbers of boys coming to formal schools 

are greater than girls. 

·! 
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Quality Education 

The findings on quality related factors as received by the majority of the respondents revealed 

that: 

-The majority of the respondents (56%) replied that there were very low levels of teachers' 

motivation to teach at satellite schools. 

- 53% of supervisors 61 % of directors and 57% of satellite school teachers reported that the 

participation of directors and satellite school teachers in short term training concerning the 

management of satellite schools were very low. 

-The majority of respondents (71 %) reported that the professional support provided for 

satellite school teachers by supervisors and directors were very low. 

-As to 55%of the respondents group trained teachers were not available in sufficient 

number in satellite schools. 

-The majority of the respondents replied that there were a shortage of text books and 

other pertinent reference materials in satellite schools 

Internal efficiency 

The finding [rom document analysis confirmed that the number of dropouts from the satellite 

schools was much less as compared to the dropout from first cycle formal primary schools of the 

sample woredas and zone due to long distance to ~chool. 

The challenges faced in day to day activities of satellite schools were identified as follows: 

-Sufficient supports were not provided for girls in satellite schools (grand mean value2.4); 

- Toilet rooms were not provided for girls separately (grand mean value2.59); 

- Trained model female teachers were not assigned at satellite schools (grand mean value 

4.02); 

- Sport fields or play grounds was not available in the satellite schools (grand mean value 

3.82); 

- Shortage of water supply (grand mean value 3.75) 

- Shortage of budgets (grand mean value 4.25) 

-Shortage of teachers ' residence (grand mean value 4.5) 

-There were shortages of trained teachers [rom local community (grand mean value 4.06); 

- Shortage of Competent primary school directors (grand mean value 3.79); 
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5.2 Conclusions 

\ 

Based on the findings the following conclusions can be drawn. 

1. Satellite schools in Borena Zone have played significant role in providing access to 

education to those children who could have otherwise remained out of schools. 

2. Satellite schools in Borena Zone have contributed much to bring about gender 

equality in primary education in the Zone. 

3. The finding of the study revealed that the quality of education in satellite schools were 

too poor. The main constraints for the low level of quality education were very low level 

of teachers motivation to teaeh at satellite schools, lack of professional support provided 

for satell i tc schools, shortage of text books and other pertinent reference materials, 

shortage of sufficient number of trained teachers, etc. 

4. Regardless of their contribution, satellite schools in Borena Zone have challenges in 

terms of material resources and facilities (furniture, play ground, toilet rooms, teachers' 

residence water supply etc), shortage of budgets, shortage of model female teachers, 

shortage of competent school directors and trained teachers from the local community and 

etc. 

5. In general, because of satellite schools in Borena Zone remarkable achievements have 

been obtained in increasing participation, improving gender equality in 1 sl cycle primary 

education, and in reducing dropouts from 1 SI cycle primary education 

6~ 
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5.3 Recommendations 

Depending on the findings obtained and the conclusion drawn [rom this study the following 

strategies are forwarded. 

1. Even though the participation o[ students in this zone is in a better status as the result of 

the existence of satellite schools, the first cycle primary school students' participation has 
\ 

bcen still low and remains a lot to be done. Hence, it is strongly advisable for the Zone 

undc,!' study!o continue the c>J)ansion ol.;;atelJite schools to increase the participation of 

children to school. 

2. Lack or teachers' motivation to teach at satellite schools found to be the major problem 

for the provision of quality education. To solve this motivating the ~xisting teachers by 

providing incentives seems advisable. 

3. It is well known that the provision of improved school facilities and utilities are found to 

have an ulili:lli!!e effect in maintaining quality education and gender equity. However, it 

has been found out in this study that there were shortage of these facilities and utilities in _ 

all· satellite schools of the study area. Therefore, the zone Education Office and Woreda 

Education Office in collaboration with local communities should furnish the satellite 

schools with adequate furniture; and dig water wells construct separate toilet rooms for 

boys and girls, and teachers' residences. 

Tn fact the construction oLdl these [acilitics and utilities require a huge amount of 

money. Thus, the I:one Education Office should search mechanism to coordinate aid 

agencies to obtain fund. 

!Vext books and relevant reference matcrials were found to be the major challenges in the 

provision of qual ity education in satellite schools. Thus, the Oromia Education Bureau should 

pay due attention in printing and dispatching adequate number of these materials, and the Borena 

Zone Education OrIice and Woreda Education Office should give due attention for satellite 
\ 

schools' students in distributing the materials to schools. 

5 Lack of adequate supervision and competent primary school directors were found to be the 

major obstacles in hindering the activities of satellite schools to provide quality education. To 

solve the supervision and directors' problems, the woreda Education Office should recruit and 
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a sign competent. uper isors and directors who could shoulder the responsibility of supervision 

and administration. 

6 'hortagc or role model female teachers and trained teachers was found to be one major 

challenge in the satellite schools of the study area. To solve the problem the Woreda Education 

Office should playa significant role in hiring and assigning female teachers and trained teachers 

at satellite schools. 

7. Lack of adequate budget was found to be one of the problems for the provision of quality 

education at satellite schools of Borena zone. To solve this, Regional Government needs to 

commit more financial resources to Borena zone. furthermore, the Woreda Cabinets need to 

allocate sufiicient budget [or education sector. 

8. Generally the activities of satellite schools have different problems. Therefore, to solve these 

problems it is better if all concerned stakeholders should work together to improve the activities 

of satellite schools which are assumed to be the important strategy to increase opportunity of 

children to schooling. 

70 



Bibliography 

Aggrawal,J.C.(200G).Principles, Methods and Techniques of Teaching. 2lled,New 

Delhi: Vikas Publishing house PVLTD. 

Aggrawal, J.C. (2004). Teachc." and Education In Devcloping Society. New Delhi, Vikas 

Publishing house PVLTD. 

Amare Asgedom.(J998). Teachers Perception of Educational Problem in Ethiopia,"in 

Proceeding of National Conference on Quality of Education in Ethiopia:Vision for the 

21 5l cen tury. A wassa,IER. 

Anderson, M.B. (1992). Education for All: What are we waiting for? UNICEF: New York. 

Ny: USA. 

Asman) Berihun.(2004). An Assessment of the Performance of Education Sector 

Development Program in Primary Education in Ethiopi Implications 

Policy Making and Educational Planning. MA thesis (Unpublished). 

Awraris Yemane. (2005). Study of Successful Schools in Reducing Primary School 

dropout in North Showa Zone. MA thesis (Unpublished) 

Bastain, 1.M. (2004). Universal Primary Education: An Operational Definition. 

MOE: AEB/BESO project 

Berhanu Seboka. (2000). An Assessment or Alternative Primary Education Programs in two 

National Regional States of Rural Ethiopia. MA thesis (UN Published) 

Best,W.J and Kahn V.G.(l999).Research in Education.ihed.Prentice Hall of India Private 

Limted. New Delhi 

Bishop,G.C. (1989). Alternative Strategies for Education. London Macmillan Publisher LTD. 

Bishop,G.C. (1985). Curriculum Development: A text book for students. London: Macmillan 

Education LTD 

BZEO.(2007). Historical Background of M~dern Education Progress In 

Unpublished. 

B7.EO.(2008).l-,ducational Statistical Annual i\bstract.(Unpublishcd) 

Borena Zone. 

Co\collgh, C. (1993). I~:ducating all the Children: Strategies for Primary Schooling in South. 

New York: Oxford University Prcss. 

Cllmming,W.K,&Dales,F.P.(1995).Implementing Quality Primary Educaiton for Countries 

in Transition. New York: UNICEF. 

, 
t 

.< 
-< 

I 

': 

r 
. ~ 

. 
I:: , 
'J . , , . 



• 

• 

• 

Degarge Minalc.( 199X). ' Regional Disparity in Primary chooling of Ethiopia: Implication for 

Policy Mal ' ing and Educational Planning". J\J\U, MJ\ Thesis (Unpublished). 

Dcrbes a Dufcra.(2006). Prospects and Challenges of Achieving the Millennium Development 

Goals in Ethiopia: Where does Ethiopia Stands on EFA Goals. AAU: IER. 

Derbessa Dufera.(2001 )."Factors Affecting the Implementation of the Current Curriculum In 

Ethiopia Primary chools.' Quality Primary Education.AAU IER. 

I ~DC.(l998). Education and Training in 1990s Developing Countries Needs and Strategies . 

UN Publication, New York. 

hrdissa Jabessa. (2002) Cases of Educational Inequality in Oromiya Region: Focus on Primary 

level in Amare Asgedom and others" Quality of primary Education in Ethiopia 

Proceeding ational Conference held at J\dama from 9-11 November. J\AU: IER. 

Haddad, W. (1990). Education and Development: Education for New Priorities. World Banle 

Discussion Paper. 

J-Iinzen H.(2000). Adult Education and Development. IIZlDvv 

Kelly, G. (1970). Brief Introduction to Personal Construct Theory: }>rospective in Per onal 

Construct theory. London Academic Press. 

Kumcr.R.(l999).Research Methodology :A step by step guide for Beginners. New Delhi. Sage 

publication Ltd 

Lockheed M. and Verspoor, A. (1991). Improving Primary Education in Developing 

Countries. ew York: Oxford University Press. 

Mingat,A.(2003). Amllytical and Factual Elements for a quality }>olicy for Primary 

Education in Sub-Saharan Africa in Context of Education for All . Mauritius: 

J\DEJ\. 

Mitiku lelelew. (2004). An Assessment of the contribution of TDNBESO I project in improving 

the J\ccess and Quality of Primary Education in Tigray Region. MA thesis 

(Unpublished). 

MOh.(2006).Specia l Need Education Program Strategy Emphasizing Inclu ive Education to 

met UPE and EFA goals. Master PrintingPress:J\ddis Ababa. 

(2005). Education Sector Development Program (E DPIII). Program Action Plan 

(Final Dran). I\J\ 

(2002). Primary Education (1-8) ummative Evaluation Technical Report. Adds 



.----
I ADD)I;~S -:A~B:-:A-::R-A-rT-p-!F:-. U-S-IT- y---I 

EDurt\/ ,!. , 
j ,/qi I\f(y 

-..., 
I 

Ababa: rCR 

. (I 999) Educ~ltion Sector Development Program Action Plan. Addis Ababa: EMPDA. 

Nicatc,L(2000).School Dropout in Thailand Ca'uses and Remedies . I3russcss Honger Institute 

Odaga A and Hcnveld,W. (l995).Girls and Schools in Saharan Africa from analysis to action . 

Washington D.C 

OEB. (2006). Education Statistical Annual Abstract. Finfinee OEB. 

OECB. (2004). Education Statistical Annual Abstract. Finfinec: OEB. 

Omari,LM,eLal.(l983).Universal l>rimary Education in Tanzania. Department of Education, 

University of Dare salami, Tanzania. 

Philips,I-I.M.(l975).Basic Education: A World Challenge Measures and Innovations for 

Child"cn and in Developing Countries.London,New York,Willy. 

Prathcr, C. (1991). Educating Girls: Strategies to Increase Access, Persistence and 

Achievements: Washington D,C. , 
Schiefclbing, E., (1991). In Search of the School of the 21th century. Is the Colombia Escuela 

Nucva the Right Path Finder? Santiago, Chile: UNESCO. 

Shararuddin. A.M. (1998). Innovation in Primary hducation in Bangladesh, 

WWW.ignca.nic.in/cd-06022 htmor indo 

TOE. (1994). Education Sector Strategy. Addis Ababa: EMPDA. 

Tolber, S.M. (1985). Investing in Development: Lesson of World Bank Experience. 

Washington D.C, the World Bank (Oxford University Press). 

UNESCO.(2007).Global Monitoring Report: I~ducation for All. France: UNESCO Publishing. 

(2006).Literacy: the Core of EFA Global Monitoring Report. Paris: UNESCO 

Publishing 
\ 

_______ (2005). EFA Global Monitoring Report: The Quality Imperatives. Paris . 

. (2004). Eli'A Global Monitoring Report: Universal. Primary Education and 

Gender gmtls. Francc: UNESCO Publishing. 

(2003). Access to Primary Education: Gende.· and Education for All. france, 

UN I ~SCO Publishing. 

(2002). Education for All Global Monitoring Report: Is the World on Track? 

Paris: Graph Printing . 

. __ (2001 ).EFAGlobal Monitoring Report(2000)Education for All, Summary Report. Paris. 



• 
_ (2000). Education for All: Mceting Our Collective Commitments. Dakar Frame 

Work for Action. Paris. 

--(1995). Trends ~md Projections for Enrollment by Level of Education, by Age and 

by Sex. Paris Division of Statistics. 

(1990).World Declaration on Education For All. }>aris: UNESCO. 

UNICEF.(2000).Quality Primary Education: The potential Transform Society in a Single 

Generation (Internet) 

___ (1992). Strategies to Promote Girls Education: Policies and Programs that Work. 

New York, Education Sector Program Division. 

(1993).Rcaching the unreached Non-formal Approach and Universal Primary 

Education. Educational Cluster, New York. UNICEF. 

World Bank.(2005).Education inEthiopia,strengtheningthefoundation for Sustainable 

progress,Report No 28037.ET.WashingtonD.C.The World Bank. 

(2004). Rational for Public Investments in Primary Education in Developing 

Countries. Washington D.C. The World Banle 

.(2003). The Global Challenge of Education for All. Washington. D.C . 

. (1998). Education in sub __ Saharan Africa: Policies for Adjustment Revitalization, and Expansion. 

Washington, D.C: World Bank. 

_____ . (1995).Prints and Strategies of Education. Washington DC:The World Bank . 

. ___ . (1990). Primary Education : A World Bank Policy Paper. Washington D.C. 

WCEFA.( 1990). Mccting Basic Learning Needs: A Visioll fOJ" the 1990s. New York: UNICEF House 

.', 
" . 

• j 

, 
f ,. 

I: 
, 1 . 



• 

• 

• 

Appendix A-J 

Addis Ababa University 

School of Graduate Studies 

Faculty of Education 

Department of curriculum and Teachers professional Development Studies 

This questionnaire is prepared for directors and supervisors. 

The purpose of this questionnaire is to collect data for a study leading to an MA degree in 

curriculum and teachers professional development studies. It is administered to assess 

your views about the contribution of lower primary satellite schools in universalization of 

primary education in Borena zone. Thus, the data to be collected using this questionnaire 

is used only for academic purpose. All the information you supply will be kept 

confidential and you do not need to write your name on the questionnaire. 

Therefore, in order to obtain pertinent and reliable information that subscribes to the 

success of this study, your cooperation is being genuine and frank in answering the 

following questionnaire is highly indispensable. 

Thank you in advance for your cooperation 

PartIe General Information 

1.1. about your institution/school 

1.1.1 Name of woreda: --------
1.1.2 Name of the school (only for directors): ____ _ 

1.1.3 Grade level of the school ____ _ 

1.2. Personal Information 

1.2 .1 Your current position A. Director B. Supervisor 

1.2.2 Sex A. Male B. Female 

1.2.3 Age ___ _ 

1.2.3 Experience you had ___ _ 

1.2.3.1 Total number of years of services in teaching profession 
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.. 

1.2.3.2 Current position: __ _ 

1. 2.4. Current educational qualification 

A. Below Grade 10112 __ D. First Degree_ 

B. 12110+TTI __ C. Diploma _ E. Masters F. Others 

Part II. Issues related to Access to Primary Education 

2.1 What is the average distance students traveled daily from home to satellite school in 

your Woredas schools? A. Below 2k.m B.3-4Km C.S-6 k.m D. 7-9k.m 

EI 10 and above 

2.2 What was the level of students' participation in your SchoollWoreda before the 

establishment of satellite schools? A. Very high C. Medium DI Low 

B. High E. Very low 

2.3 If your answer for 2.2 is "D" or "E" how strong does you agree that the following 

causes of low enrolment rate of children were manifested in your locality before the 

establishment of satellite schools? 

Main causes of low enrolment in the Strongly Agree Undecided Disagree Strongly 

locality agree disagree 

Low house hold income 

Drought 

Population growth 

The need for Childs labor 

Long distance to school 

Parent low awareness to education 

Inability of paying school fee 

Absence of female teachers 

Limited capacity of school to enroll 

2.4 To what extent do you think that the establishments of satellite schools have 

contributed in raising the enrollment of your SchoollWoreda? 

A. Very high 

B. High 

C. Medium D Low 

E. Very low 

2 
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2.5 If your answer for question 2.4 is "A" or "B" how strong do you agree that the 

followings are the causes for the improvement of the enrolment of children in your 

SchoollWoredas 

Items Strongly Agree Undecided Disagree Strongly 

agree disagree 

a. proximity of the school of 

the child's home 

b. Awareness of the 

community was raised 

to send their children. 

c. Material condition was 

improved to decrease 

dropout of children. 

d. Events were organized to 

motivate the school 

community. 

e. Presence of female teachers 

2.6 To what extent do you think the activities listed under no 2.5had contributed to 

increase the enrollment of girls in your SchoollWoreda? 

Items Very High Medium Low Very 

high low 

a. Proximity of the school to the child's home 

b. Awareness' of the community was raised to 

send their children 

c. Material condition were improved to 

decrease drop out of children 

d. Events were organized to motivate the 

school community 

e. The presence of female teachers 

3 
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2.7 Is there any improvement in girls enrollment compared the previous years? Yes _No 

2.8 If your answer (Response) for question 2.7 is "yes" what measures have been taken to 

promote the participation rate? 

Part III. Issues Related to Gender Equality 

3.1 To what extent the following statements are considered in school to maintain gender 

equity; put the mark (/) 

Items Strongly Agree Undeci Disagree Strongly 

agree ded disagree 

Sufficient special supports 

were provided for girls 

Separate toilet rooms were 

prepared for girls 

Number of trained model 

female teachers were 

assigned 

Sufficient gender awareness 

programs were created In 

schools community 

Teachers attitude towards 

girls students were positive 

Schools were created 

friendly environment 

4 
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3.2 To what extent do you think the following out of the school factors are affecting 

girls' enrolment in satellite schools? Thick (/) one of the given alternatives 

Item Very High Average Low Very 

high Low 

Wrong expectations of parents about girls education 

In security of parents to send children to schools 

Low educational background of parents 

Religious beliefs 

3.3 Do you think boys and girls equally enroll at satellite school? 

Yes No. ----
If Yes, why? ______ _ If No, why? _____ _ 

Part IV. Issue related to with quality of primary education 

4.1 What was the level of motivation of teachers to teach at satellite schools? 

A. Very high C.Mediurn D. Low 

B. High Ift. Very low 

4.2 If your answer for question 4.1 is "D" or "E" please write you reasons in brief? 

4.3 To what extent the following variables are available in satellite schools 

Adequately Moderately Not 

Item available available 

a. Sufficient and ventilated classrooms 

b. Teachers residence 

c. Sufficient desks, chairs and tables 

d. Sufficient teachers text books 

e. Teachers guides, syllabus 

f. Pertinent reference materials 

g. Well functioning pedagogical center 

5 



• 

• 

• 

4.4. The extent to which teachers and directors are participating in short term training 

concerning the management of satellite schools 

A. Very high C. Low E. Very Low 

B. High D. Medium 

4.5 If your answer for question 4.4 is "low" or "very low", please would you mention the 

major reasons? . ________________ _ 

4.6 How is the professional support provided from the woreda education supervisor and 

the school directors for satellite school teachers? 

A. Very high B. High C. Medium D. Low E. Very low 

4.7 If your answer for question number 4.6is low, medium, and very low, please would 

you mention some of the reasons ________ _ 

6 
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Part V. Issues Related to Challenges of Implementations of Satellite schools 

hH' the following question pleasc indicate your responses by putting a tick (~') 111 the box 

corresponding to the rating scales below? 

5. Very High 4. High 3. Average 2. Low 1. Very Low 

5.1 Factors affecting the activities of satellite schools currently is 

Rating Scales 

5 4 'l 2 1 .) 

Shortage of locally trained teachers 

Absence flexible school calendar 

Child labor needed by the parent 

Shortage of trained model female teachers 

Low community involvement 

shortage of water supply 

Absence of separate toilet for female students 

shortage of student's desk, chairs and text 

books. 

shortage of sport fields or plays ground. 

Problem of parents settlement (mobility for 

searching water for animals) 
\ 

Low allocation of budget for education 

Poor Primary school administration 

shortage of teachers residence 

5.2 What strategies do you suggest to alleviate the problem hindering the activities of 

satellitc schools? ----------

- -- -----~ -'-
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Appendix A-2 

Addis Ababa University 

School of Graduate Studies 

Faculty of Education 

Department of curriculum and Teachers professional Development Studies 

This questionnaire is prepared for satellite school teachers. 

The purpose of this questionnaire is to collect data for a study leading to an MA degree in 

curriculum and teachers professional development studies. It is administered to assess 

your views about the contribution of lower primary satellite schools in universalization of 

primary education in Borena zone. Thus, the data to be collected using this questionnaire 

is used only for academic purpose. All the information you supply will be kept 

confidential and you do not need to write your name on the questionnaire . 

Therefore, in order to obtain pertinent and reliable information that subscribes to the 

success of this study, your cooperation is being genuine and frank in answering the 

following questionnaire is highly indispensable. 

Thank you in advance for your cooperation 

Partl. General Information 

1.1. About your institution/school 

1.1.1 Name of woreda: ______ _ 

1.1.2 Name of the school ___ _ 

1.1.3 Grade level of the satellite school ____ _ 

1.2. Personal Information 

1.2.1 Sex A. Male 

1.2.2 Age ___ _ 

1.2.3 Experience you had ___ _ 

B. Female 

1.2.3.1 Total number of years of services in teaching profession __ 

1.2.3.2 Current position: __ _ 

1 
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1. 2.4 .Current educational qualification 

A. Below Grade 10112 

B. 12/10+ TTl 

C. Other if any_-

Part II. Issues Related to Gender Equality 

2.1 What is the average distance students traveled daily from home to satellite school in 

your Woredas schools? 

A. Below 2km B. 3-4Km C.S-6 km D. EI 10 and above 

2.2 To what extent the following statements are considered in school to maintain gender 

equity; put the mark (/) 

Items Strongly Agree Not Disagree Strongly 

agree agree disagree 

Sufficient special supports 

were provided for girls 

Separate toilet rooms were 

prepared for girls 

Number of trained model 

female teachers were 

assigned 

Sufficient gender awareness 

programs were created m 

schools community 

Teachers attitude towards 

girls students were positive 

Schools were created 

friendly environment 

2.3 To what extent do you think the following out of the school factors are affecting 

Girls' enrolment to the satellite schools? Thick C/) one of the given alternatives 

2 
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th~ school directors [()r sa tell i te school teachers? 

,\ / cry high CI Mediulll B/ lli gh 1)1 Low EI Very low 

3.7 I r your .1I1S\ er for q ucstion number 3.Gis low, medium, and very low, please would you 

mention some of the reasons? 

Part IV. Isslles Related to Challenges of Implementations of Satellite schools 

For the followi ng question please indicate your responses by putting a tick (.I') in the box 

corresponding to the rating scales below? 

5. Very Iligh 4. lIigh 3. J\verage 2. Lowl. Very Low 

3.1 Factors affecting the act ivities of satellite schools currently is 

Rating Scales 

5 4 3 2 1 

shortag of locally trained teachers 

Absence n~xible school calendar 

Child labor needed by the parent 

Shortage of trained model female teachers 

Low cOllllllunity involvemcnt 

shortage of water supply 

Absence or separate toilet for fema le students 
\ 

Shortage of student's desk, chairs and text 

books. 

Absence of sport fields or plays ground. 

Problem or parents settlement (mobility for 

searching water for animals) 

Low allocation or budget for education 

Poor Primary school directors 

shortage of teachers residcnce , 

3.2 'W hat strateglcs do you suggest to alleVIate the problem hindering the activities of 

satell i te schools'? 
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Appendix B-1 

U niveersiitii Finfinne 
Sagantaa Barnoota Digirii Lammaffaa 

Muummee Sina Barnootaa fi Misooma Ogummaa Barsiisotaa 

Gaafannoon kun supparvaayizeroota fi dura bu'oota manneen barumsaan guutama. 

Gaafannoon barreeffamaa kun kan qopaa'e ,Godina Booranaatti gumaacha manneen 

barnootaa "reeraa" dhimma barnoota sadarkaa tokkoffaa waliin ga'uu (Universal Primary 

Education)keessatti kan qabu qo'achuuf ta'a. 

Odeeffannoon qo'nnoo kanaaf funaanamu fayidaan isaa hojii bamootaa qofaaf oola(only 

for academic purpose). Kanaaf,odeeffannoo dhugaa irratti hundaa'e dabarsitu ,argannoo 

fayidaa qabu irratti ga' uu fi yaada furmaata yeroo isaa eegatee kennuuf ni fayyada. 

Odeeffailloon ati kennitu kun fooyya'insa barnootaaf bu'aa guddaa qaba,qoannoon kun 

akka milkaa'uufis ni gargaara . 

. Maqaa keessan barreessuun barbaachisaa miti. 

Yeroo keessan fudhattanii gaafannoo barreefamaa kana waan guuttaniif durseen Ism 

galateeffa dha 

Galatoomaa! 

Kutaa I:-Odeeffallnoo Waliigalaa 

1.1 WaajjiraiMana barumsaa ilaachisee 

1.1.1. Maqaa Aanichaao _______ ____ _ _ 

1.1.2 Maqaa mana barumsaa (dura bu'oota qofaaf) _________ _ 

1.1.3 Sadarkaa mana barumsichaa 0 _____ -

1.2. Odeeffannoo dhuunfaa 

1.2.1. Hojii amma hojjettan 

AI Dura bu'aa mana barumsaa ---
1. 2.2. Saala: Dhiira Dhalaa 

1.2.3 Muuxannoo hojii waggaadhaaan ____ _ 

B/Supparvaayizera __ _ 

1.2.3.1 Muuxannoo hojii barsiisummaa waggaaadhaano ____ _ 
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1. 2.3.2Muuxannoo hojii amma irrajirtan ______ _ 

1. 2.4 Umrii ------
1.2.5 adarkaa barnootaa amma qabdan 

IV kutaa12/10 gadi 

01 Digirii jalqabaa 

BI 121 10 +Dh.L.B Cf dippiloomaa 

E I Maastrsii FI Kan biroo 

Kutaa II: Dhimmoota Barnoota waliin ga'uu ilaalchisee 

2.1. AanaalMana barnootu keessanitti barattoon mana barumsa reeraa ga'uuf guyyaatti 

kiiloomeetira mceqa deemu? 

N km 2 gadi B I kIn 3- 4 CI krn 5-6 Of krn7-9 Efkrn 10 fi 01 

2.2 Osoo manni baruimsaa reeraa hin hundeeffamiin dura , sadarkaan hirmaanaa 

barattotaa aanaalmana barumsaa keessanii maal fakkaata ture? 

N Daraan olaanaa Bf 01 -aanaa Cf Giddugaleessa 

01 Gadaanaa EI Daraan gadaanaa 

2.3. Yoo dcebii kee gaaffii 3.1 "C", "D" ykn " E" ta'e, osoo manni barumsaa reeaa hln 
hundeeffamiin hirmaannaan barattootaa gadi-aanaa ta'uusaaf, sababoota armaan 
gadii waliin akkamiin walii galtaa? 

Akaakuu Ciminaan Waliin Nan Waliin Ciminaa 
waliigala gala shakka hin gain n waliin 

hin gain 
Galiin walna gad-aanaa ta'uu 
Goginsa lafaa 
Baay'ina uummataa 
Humni daa'immanii barbaadamuu 
Fageenya manneen barnootaa 
Hubanoon maatiin barnootaaf 
qaban gad-aanaa ta'uu 
Kanfaltii mana barumsaa kanfaluu 
dadhabuu 
Barsiisotni dubaraa dhabamuu 
Simannmm manncen barn00taa 
murtaawaa ta'uu 

2.2. Aanaa/mana barumsaa keessaniti hundeeffamni mana barumsaa reeraa sadarkaa 

hirmuannaa barattootaa dabaluu keessatti gumaacha maal qaba 

/\1 Baay'ec ol-aanaa dha B/OI-aanaa dha CI Giddugaleessa 

01 Gadi-aanaa dha E/Baay'ce Gadi-aanaa dha 

jettee yaaddaa? 

2.5.Yoo dcebii kec gaaffii 3.3 "A"ykn"B"ta'e,sababoota fooya'insa hirmaannaa 

2 
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bara llllotaa cimina akkamiin walii galtaa? 

Akaak II Ciminaa Waliingala Nan Waliii Ciminaa 
n walii shakka hin n walii 
gala galu hin galu 

a. Dhi) aachuu mann barumsaa 
b Hubannoo hawaasaa waan 

dabalaa cJ hufeef 
c . 1\. alawan harca'insa 

baralloutna hir'isan waan 
foo):a'~cf 

d. H ~l' 'an hawaasa naannoo 
oOl1llw..:hiisa waan qindoomeef 

e. liraachuu barsiisota dubaraa 

2.6. I aalmana barumsaa keessantti sochiiwwan gaaffii2.S.jalatti eeraman 

him < .1l1naa barattoota dubaraa dabaluu keessatti gumaacha maal qaba 

yaaJ Ia? 

jettee 

Akaakuu Baay'ee 01- Giddug Gadi- Baay'ee 
ol-aanaa aanaa aleesa aanaa gaiaanna 

a. DhiY'I~I-:hLlU mana barumsaa 
b Hubal nuun hawaasaa waan 

dabalaa cJhll(~d 
C Lala\\ \\u harca'insa 

bar:'LL vLa" hir' isa waan 
foo)). 'cef 

d. Han '" wan hawuasa naannoo 
oOl1l1a-:hiisa \\ aan qindoomeef 

e. jira<'H.:IILlll barsi isota dubaraa 

2.7. Il~l.da Jarban waliin qabdee yoo ilaaltu ,hiirmaannaan barattoota dubaraa 

f0V . . a;c ra? Eeyye ______ Lakki ___ _ 

2.8. Yuv dc-:b'i kce gaaffii2.7"eeyyee" ta'e,sadarkaa hirmaanna dabaluuf tarkaanfiin 

3 
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Kutaa III:-Dhimmoota walqixxummaa saalaa ilaalchisee 

J.I Aanaaimanneeen barnootaa keessan keessatti walqixxummaa saalaa eeguuf 

xiyyeeffannoon himoota armaan gadiif godhamu cimina akkamiin waliigaltaa? 

Akaakuu Ciminaan waliingala Nan Walii Ciminaan 

waliigala 
shaka hin walii hin 

galu galu 
Gargaarsi ga'aa ta;e addatti 

d ubrtootaaf kennameera 

Manni fincaan ii adda ta;e 

dubartootaaf qophaa;eera 

Barsiisotni dubaraa 

ramdamaniiru 

Ilaalchi barsiisotaa barattoota 

dubaraaf qaban gaarii dha 

Sagantaan hubannoo 

walqixxummaa saalaa ga;aa 

ta;e uummata keessatti 

uumameera 

Naannoon mana barumsaa 

hawwataa dha 

3.2 Manneen barnootaan alattl wantaatl1l armaan gadil hirmaanaa dubaraa irratti 

miidhaa maal qabu jettee yaaddaa 

Ciminaan waliigala Nan Walii Ciminaan 
waliigala shakka hingalu walii hin 

Akaakuu galu 

Barnoota dubara irratti ilaalchi 

dogogora ta;uu 

Maatiin daa;imman dubaraa man 

barnootaa erguu irratti amantaa 

dhabuu 

Maatiin barnootaan duubatti 

hafoo ta;ull 

Haala amantaa 

4 
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3.3 Mana barumsaa reeraatti daa'imman dhiiraa Ii dhaJaa waJiqixa seenaa jiru 

yaaddaa? 

jettee 

Ee ee BI Lakki 

Eeyee, yoo jette maaJiif _____ _ _ _________ _ 

Jakki,yooj tte,maaJiif __________________ _ 

Kutaa IV:-Dhimmoota qulqullina barnootaa ilaalchi ec 

4.1 adarkaan fedhii barsiisotaa mana barumsaa reeaatti barsiisuun maal fakkaata? 

AI Oaraan ol-aanaa B/ OI-aanaa 

Baay;ee gadi-aanaa 

4.2 Yoo deebii kee gaaffii4.1 
barree si 

I Giddugaleessa 0 1 Gadi-aanaa 

O"ykn 'E'ta'e, sababa 

---------------------------------

4.3 Mana barumsaa reeraa keessatti mijaa'inni wantootni armaan gadii maaJ fakkaata? 

EI 

isaa 

Akaakuu Akka Mijaawa Giddugaleessaa Mijaawa 

malee 
a dha n mijaawaa a miti 

dha 
mijaawaa 

dha 

Oareewwan ga'aa fi qilleensa 

ga 'aa qta'e jiraachuu 

Mana bultii barsiisotaa jiraachuu 

Tecssum,a, deeskii fi minjaala 

ga'aa ta'ejiraachuu 

Kitaaba barsiisaa ga'aa ta'e 

jiraachuu 

Kitaaba barataa ga'aa ta'e 

jiraachuu 

Kitaaboleen wabiin jiraachuu 

Barsiisotiin leenjii qaban jiraachuu 

5 
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-t . .f. Ila ~tI qahinsa (blilch insa) mal1 a barul11 sa rccaa il aalchiscc barsii so ln Ii cillr hll 'ootll i mana 

barum:a kcnji i gagabaaboo irratti hirmaatan maal rakkaata? 

1\ I Daraan ol-aanaa dha BI Ol-aanaa dha 

CI liddu-ga lccssa DI Gadi -nanaa elha E/Baay'cc gadi -aanaa dha 

-t.5. Yoo dccb ii kec gaaf"fii4.4'· IYykn " l-:" w'c,sababoota gurguddoo jeHu barrccss i _ _ _ 
\ 

.. l.(l. (j ar!.!.aarsi () ~ lIll1 ll1 aa supparvaay i:t.croolu aanaa Ii dura bu 'oota mannccn ba rnootaan 

barsi isot mana harumsa rccaaf" kcnnU lllll maa l luk kaata? 

. \ Ham 'cc ol aanaa 131 Olaanaa CI gidduga lcessa 

I) 'Gad i-annan 1~/ 13aa )' \ :c gad i -aanaa 

.f .7 ) '00 dccbji kec L!.aa f"lii 4.6"('"'ykn ,oj)" ykn"E: ta ·c . sababa IsaCl 

barrccs:i 

({utaa \ ' :- J)hilllllloola ho,iii mana barumsaa rccaatti gufuu ta ' an lIaalchi "cc 

Gaal"lib: aI'lllaan gadii decbis lIufl1la ll altoo (x) ibis:- SIDaraa ll ol-aallaa 

-t Olaanaa 3/Giddugalccssa 2/Gad i-aanaa lIDaraan Gadi-aanaa 

".1 Y croo allllllaall kana sochi i mana barulTIsaa rccraalti gufull ta' 11 

Ak aakuu 5 II 3 2 I 

Naanlloolli harsiisota !el:llj i'all hanqach uu 

Kaaland;II'illl lllal1a barnootaa cl haa bbataa ta 'uu 
-- -

I lulllni daa·lIlll1t;1l1lll1l<1.illili harhaadalllaa ta 'uu 

I Ianqil1a h,lr.,jisotl1l duharaa lilkki i til'a ll 

Ilallqlllil 111;111111 hultil harslisntaa 

I I Il"Inaaflll.mn h;1\\ <lasaa )!ac li <I<1llan ta' lIl1 

I lallt] lila hisilaalill 

Dhabmnuulllalla 1i1l\;,l<Illil 
- r--

Il alltl'lla I..ltaaha haral;I".I~~SSl\() Ii kid' 
\-- -

Ibl..:"" uphallilaa da" 'illllll:lllil dllahal1lull 
-- - - -

Rakl.:lIlil l11a;llilil ta !!.thh.ld·t;, laa '1111 dllah ll u 
--- -- --
Baa.l"tlli hal"lll1(lWa l r:1I11adalllll!!"d .. aallaa la ' uII 

Du ra bu' aall mana baruillsaa dadhabaa 1(1 "uu \ 

Rakkoov\\van mana baru l11 saa rcc raatti gufuu la ' an kana salphisuur .tarsiimoo la'ajcttce I<'1n 

yaaddll mualii ? 
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AppcndixB-2 

Univeersiitii Finfinne 
Sagantaa Bamoota Digirii Lammaffaa 

Muummee Sina Barnootaa fi Misooma Ogummaa Barsiisotaa 

Gaafannoon kUl1 barsiisota manneen barumsaa reeraan guutama . 

Gaafannoon barreeffamaa kun kan qopaa e ,Godina Booranaatti gumaacha manneen 

bamootaa ' reeraa" dhimma bamoota sadarkaa tokkoffaa waliin ga'uu (Universal Primary 

Education)keessatti kan qabu qo' achuuf ta' a. 

Odeeffannoon qo'nnoo kanaaf funaanamu fayidaan isaa hojii barnootaa qofaaf oola(only 

for academic purpose). Kanaaf,odeeffannoo dhugaa irratti hundaa e dabarsitu ,argannoo 

fayidaa qabu irratti ga'uu fi yaada furrnaata yeroo isaa eegatee kennuuf ni fayyada. 

Odeeffannoon ati kennitu kun [ooyya'insa barnootaaf bu'aa guddaa qaba,qoannoon kun 

akka rnilkaa'uufis ni gargaara . 

. Maqaa keessan barreessuun barbaachisaa rniti . 

Yeroo keessan fudhattanii gaafannoo barreefamaa kana waan guuttaniif durseen isin 

gal ateeffa d 

Galatoomaa! 

Kutaa I:-Odeeffannoo Waliigalaa 

1.1 WaajjiraiMana barumsaa ilaachisee 

1.1.1. Maqaa Aanichaa -------------------------
1.1.2 Maqaa mana barumsaa ___________ _ 

1.1.3 Sadarkaa mana barumsichaa ----------------------
1.2. Odeeffannoo dhuunfaa 

1. 2.1. Saala: Dhiira Dhalaa 

I. 2.2.Muuxannoo hojii waggaadhaaan _____ _ 

1. 2.3 Muuxannoo hojii barsiisurnrnaa waggaaadhaan ____ _ 

1. 2.4 Muuxannoo hojii am rna irrajirtan ________ _ 

1. 2 .5 Umrii ------
I. 2.6 Sadarkaa barnootaa amrna qabdan 
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AI kutaa 1211 0 gadi BI 12/10+Dh.L.B CI Kan biroo 

Kutaa I1:-Dh im moo ta wa lq ixxumnulH saala .. ilaalchi scc 

2.1. Aanaa/Mana barnoota keessanitti barattoon mana barumsa recraa ga'uuf guyyaatti 

kiilool11cetira meeqa deemu? 

AI km 2 gad i B I km 3- 4 CI kl11 5-6 0 1 km7- 9 E/km 10 fi 01 

2.2. Aanaalmannceen barnootaa kccssan kccssatti walqixxummaa saalaa eeguuf 

' iyyeeffannoon himoota armaan gadiif godhal11u cimina akkal11iin waliigaltaa? 

Akaakuu Ciminaan waliingala Nan Walii Ciminaan 

waliigala 
shaka hin waIii hin 

galu galu 
Gargaarsi ga;aa ta;e addatti 

dubrtootaaf kennameera 

Manni fincaanii adda ta;e 

dubartootaaf qophaa;eera 

Barsiisotni dubaraa 

ral11damani i ru 

I1aalchi barsiisotaa barattoota 

dubaraaf qaban gaarii dha 

Sagantaan hubannoo 

walqixxummaa saalaa ga;aa 

ta;e uummata keessatti 

uumameera 

Naannoon mana barumsaa 

hawwataa dha 

2 
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2.3. Manneen barnootaan alatti wantaatni armaan gadii hirmaanaa dubaraa irratti 

miidhaa maal qabu jettee yaaddaa 

Daraan Olaanaa Giddug Gadaan Daraan 
olaanaa aleessa aa Gadaanaa 

Akaakuu 

Barnoota dubara i rratti 

ilaalchi dogogora ta;uu 

Maatiin daa;imman dubaraa 

man barnootaa erguu irratti 

amantaa dhabuu 

Maatiin barnootaan duubatti 

hafoo ta;uu 

Haala amantaa 

2.4. Mana barumsaa reeraatti daa'imman dhiiraa fi dhalaa waliqixa seenaa jiru 

yaaddaa? 

AI Eeyee__ BI Lakki 

Eeyee yoo jette maaliif ________________ _ 

Lakki, yoo jette maaliif __________________ _ 

Kutaa III:-Dhimmoota quJqullina barnootaa ilaalchisee 

3.1 Sadarkaan fedhii barsiisotaa mana barumsaa reeaatti barsiisuun maal fakkaata? 

AI Daraan ol-aanaa B/Ol-aanaa 

EI Daraan gadi -aanaa 

CI Giddugaleessa 01 Gadi-aanaa 

3.2 Yoo 
barreessi 

deebii kee gaaffii3.1 "D"ykn "E"ta'e, sababa 

--------------------------

3 

jettee 

isaa 
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3."" Mana barumsaa reeraa keessatti mijaa'inni wantootni armaan gadii maal fakkaata? 

Akaakuu Akka Mijaawaa Giddugaleess Mijaawaa 

malee 
dha aan miti 

mijaawaa 
mijaawaa dha 

dha 

Oareewwan ga'aa fi qilleensa 

ga aa qta'e jiraachuu 

Mana bultii barsiisotaa j iraachuu 

Teessum,a, deeskii fi minjaala 

ga' aa ta e j i raachuu 

Kitaaba barsiisaa ga'aa ta'e 

jiraachuu 

Kitaaba barataa ga'aa ta'e 

jiraachuu 

Kitaaboleen wabiin jiraachuu 

Barsiisotiin leenjii qaban jiraachuu 

3.4. Haal qabinsa (bulchinsa) mana barumsa reeaa ilaalchisee barsiisotn fi dur bu'ootni 

mana barumsa leenjii gagabaaboo irratti hirmaatan maal fakkaata? 

Ai Daraan ol-aanaa dha BI Ol-aanaa dha 3 

01 Gadi-aanaa dha E/Oaraane gadi-aanaa dha 

CI Giddu-galeessa 

3.5. Yoo deebii kee gaaffii3.4"D"ykn "E" ta'e,sababoota gurguddoo jettu barreessi 

3.6. Gargaarsi ogummaa supparvaayizeroota aanaa fi dura bu'oota manneen 

barnootaan barsiisot mana barumsa reeaaf kennamu maal fakkaata? 

AI Baay'ee olaanaa BI Olaanaa CI giddugaleessa 

D/Gadi-aanaa E/Baay'ee gadi-aanaa 

3.7. Yoo deebii kee gaaffii 3.6"C"ykn"D" ykn"E: ta'e, sababa lsaa 

barreessi --------------------------------------------------

4 
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Kutal\ :- Dhill1moota hojii mana harulIlsaa ,'ccaatti gufuu la 'an IIaakhiscc 

Ciaantlcc arlllnan gad ii (kcbisLlUI' llla lialloo (x) ibis: - S/J)araa n ol-aanaa 

4/01-aanaa 

3/CJ iddugalccssa 

2/G adi -Clanaa 

I/J)araan Gad i -aanaa 

-4. 1 \'noo ammaan kana sochii mana barllJ11 Saa rceraatti gllfuu ta' n 

Akaakuu 5 4 

Naannootli barsiisola !ccnj i'an hanqachuu 

Kaalandari in mana barnoolaa dhaabbalaa ta' uu 

i iLImni daa'illlJl1anii maaliin barbaadamaa ta'uu 

Ilanqina harsiisotni dubaraa fakkii la'an 
- .. - - - ~ 

Ilanqinu manni bullii barsiisotaa 

Ilirmaannann hU\\a,ISaa gaui aanaa la'uu 
, 

iiangina bishaanii 

Dhabamull Illana Ii ncaall i i 

Ilanqina kitaaha harataa,tccssoo fi kid' 

13akka luphannaa daa'illlmanii dhahal1111U 

Ibkkina maatiin lasgabbaa'cc taa'uu dhabu u 

Haajatni barnootaaf ramadamugad-aanaa la' uu 

Dura bu'aan mana barul11sa dadhabaa la' uu 

3 2 1 

-+.2 Rakko()\vwan III all a barumsaa rccraa tli gu f'uu la ' an kana sH lphi . uu f .tarsiimoo la' a jcttcc kan 

)ll<lddu maulii? 
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Appendix C 

Semi-structured Interview Prepared for Zonal Education Office Head and Woreda 
Education Office Heads. 

l. 

2. 

3. 
4. 
5. 
6. 

7. 
8. 

9. 

What is the average distance children travel daily from home to satellite 
schools in your zone/Woreda? 
What was I is the status of access in your zone Iworedas before and after the 

e tabli hrnent of satellite schools? 
Are girls equally participate in education with boys at satell ite schools? 
What wa done to increase girls' enro llment to school? 
Are there any factors that hinder gi rl s to enroll at satellite schools? 
How the professional support is provided from the Woreda education office 
and school directors for satellite schoo l teachers? 
What was the motivation of teachers to teach at satellite schools? 
How the physical facilities of satellite schools are adequate for teaching and 
learning process? 
To what extent these satellite schools help in improving educational 
efficiency? 

AI Very High 
EI Very Low 

B I High CI Moderate 01 Low 

10. What factors hinders the activities of satellite schools currently? 
11. What strategies do you suggest to alleviate that hinders the activities of 

satellite schools? 
12. According to your opinion what are the strength and weaknesses of satellite 

schools? 

Interview Prepared for Elderly People around the Sample Schools 

1. 
2. 
3. 
4. 

5. 
6. 

7 . 

Are girls equally participate in education with boys at satellite schools? 
What was done to increase girls' enrollment to school? 
Are there any factors that hinder girls to enroll at satellite schools? 
How the physical facilities of satellite schools are adequate for teaching and 
learning process? 
What factors hinders the activities of satellite schools currently? 
What strategies do you suggest to alleviate that hinders the activities of 
satellite schools? 
According to your opinion what are the strength and weaknesses of satellite 
schools? 
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Appendix D 

Enrollment of Students at first cycle primary schools in Oromia 
Region in 2007/8 

Enrollment GER 

M F T M F T 
2,023,382 1,780,672 3,804,054 130.7 116.6 I 123.7 

Source: Oromia Education Bureau Statistical Department (2007/8 

Enrollment of Students at first cycle Primary Schools in Borena 
Zone in 2007/8 

Enrollment GER 
M F T M F T 

23398 47951 101,347 92.3 84 88 

Source: Borena Zone Education Statistical Department (2007/8) 
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Appendix E 

Sample Worcdas, Formal Primary Schools and Satellite Schools 

No Name of I Name of sample Name of Sample Satellite Number of Teachers in 
Sample Formal Primary Schools Satellite Schools 

Woredas Schools 
1 Abaya Shape( 1-4) Reji 2 1 3 

Foge(I-8) Guba 1 1 2 

• Danbi Bokosa I 2 3 
Mike( 1-8) Gorowami I I 2 

Dukanosoro 2- - 2 

2 Bule Hora Bule Hora( 1-8) Bule Hagale I I 2 
Ejersa Mura 2 I 3 

Didole Hara( 1-6) Gumi Girja I I 2 
Suro( 1-8) Danbi I I 2 
Kuya( 1-8) Buda I - I 

Dogo Bulchani( 1-4) Sodu I - I 

Hada 2 I 3 
Ebala( 1-8) Garbi 2 I 3 

Gagantu 2 - 2 
Burka( I-4) Bochesa 2 - 2 
Sakicha( 1-8) Warko 1 1 2 

• Loche 2 - 2 
Bardaye( 1-6 
Chari Gobu( 1-4) Biduma 1 - I 

.., 
Dugda Burkitu( 1-4) Kilkile 2 2 .J -
Dawa Dhadacha( 1-8 Walgai 2 I 3 

4 Yabalo(R Surupa( 1-8) Surupit 2 1 3 

ural) Ol-karayu 2 - 2 
Dharato( 1-4) Hidi Ale I I 2 
Dida Yabalo( I -8) Ol-kabsa I I 2 
Bildima Raso(J-4) Sadako I 2 3 
Suke(I-8) Gesu I - 1 , Eloya(I-8) Sawa Korma 2 - 2 
Danbala Abachana( 1-8) Ledi I I 2 
Borama( 1-6) Bulchani I - I 

Jaldo I I 2 
Naro( 1-6) Tora Male 2 - 2 

Cheko I I 2 
Dhadim( 1-8) Lotu Hima I - 1 
Yadano Aba Tonleyus( 1-8) Goro I - I 

Bika I 2 3 
Haro Bake( 1-4) Danbala I I 2 
Dhedhertu( 1-6) Gololcha I - I 

Cari I 1 2 
. Utalo(I-4) Agamsa I - I 

Ade Galchat( 1-6) Soroda 2 - 2 

Source: Borena Zone Education Office (2007/8) 


