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Abstract 

The purpose 0/ the study was to assess the implementation 0/ the Alternative Basic 

Education (A BE) program run by the Relie/ Society 4 Tigray (REST) in sOlne selected 

Weredas ofT/gray. The method employed to conduct the study was descriptive method. 

The sources of data Ii)!' the .\'tlldy were officials 0/ REST Wereda Education Office 

(WEO) officials. officials of Regional Education Bureau (REB), parents and Centre 

Manogemel1l Committee (CMC) members. The data requiredfor the study were collected 

Ihmu).;h questionnaires, intervie ll' i!,uided (juestions. document analysis and through 

observations in three weredas where a loud (~/" 78 persons where involved. 

The findings of the study had revealed that the ABE program 0/ REST had increased 

enrolment /'{fte of students in the selecled weredas through active participation of the 

community in the program. However, despite its notable achievements. some weaknesses 

were also identified These include insufficient training and inadequate monthly salary of 

facilitators in the A BE centers and scarcity a/instructional materials and schoolfacilities 

in these centers. 

In order {() solve the critical prohlems identified through the study, certain 

recommendations were forwarded, that were considered to be helpji·t/fi)r all stakeholders 

involved in Ihe program. These include provision ()f adequate training programs and 

safar), increment schemes 10 jilci/ilfl/ors. IJJ'efloro/ion (?f' s<'f1(fJ'a/(' .\y!lohlls {///(//('Y//Jooks 

to A BE centers. /i(mish A IJI,' ceuters witli .I'II/Iiciel/t /ilcilities lillrl ('1///(/1/('(' lli(' I('(/('liil/~ -
. . . . . 

leaming pmcess. the wiele use o/theflexible approach o/the ABE pro!!,l'am, and so on. 
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1.1 Background of the St udy 

CHAPTER I 

INTRODUCTION 

Many authorities unequivocally confi rm that education is a key to all fo rms of 

deve lopment. The precise statement " Implant Educat ion - growth wou ld follow". 

(B ishop, 1989:2) is an apt description that clearly states the role of education for the 

betterment of a society. Bishop further described that the present status of the USA and 

Japan is a vivid example of the contribu tion of education to a country. Other scholars 

(Fagerli nd and Lawrence, 1983:44) also boost up the value of educat ion by saying that 

education is unquestionably the most important and crucial agent for rapid national 

econom ic growth and all dimensions of modernity. In a nutshell , educat ion is believed to 

be a tool for socio-econom ic transformation and deve lopment, inculcating skills, 

fostering rational and scient ific thi nki ng, and preserving national tradition and heritage 

(Habtamu, 1992:4). 

As many evidences reveal, education is unan imously considered as a key means for an 

all -round development of an indiv idua l and a society as a whole. Flut recentl y. local and 

internat ional organizations are giv ing due emphasis particu larly on the provision and 

expansion of basic educat ion (UNESCO, 1986: 13). The major leap towards the 
r--' . 

universalization of education was commenced at the United Nations General Assembly 

held in 1948 where education was taken as a bas ic human right, Article 26. included in 

Universal Declaration of Human Rights (Jon? d David, 2005:25). Among the core 

ideas included in thi s declaration were: Provi sion of free education for primary school­

age children whose age ranges from six to eleven or twelve, compulsory elementary 

education, that its objecti ve to be towards the fu ll development of the human personality, 

that cducation should help strengthcn the f'undallll'ntal hUlllan rights and f'rcedoill. etc. 

(Omari. 1983: I 0) 
/" 

The declaration ushered III a growlllg interest on ctiucMion in the world. After thi s 

declaration (Husen and Postl eth waite. 199;365), a series of regional conferences were 

held by UNESCO in the I<JOO's in dilTerent regions -- in Kmachi (I<)GO) Ill]' As ian. in 
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" 

Addis Ababa (1961 ) for African, in Santiago (1962) for Latin American, and in Tripoli 

(1966) (or Arab countries. At these conferences al l the delegated participants had decided 

to achieve universa l primary education in a short time. It was at the Addis Ababa 

conference of Ali'i can states, for example, that the modern states had planned to attain 

free and compulsory uni versal primary education by the year 1980 (Derebssa, 1999:98) . 
./ 

Subsequently, the idea of educat ion for all children and adults of the entire world was 

strongly heralded at the World Conference on Education for All held in Jomtien 

(Tha iland) in 1990 and at the Dakar (Senegal) meeting of the World Educati on Forum in 

2000. At Dakar, the delegates declared the attainment of un iversal primary education to 

be material ized by 20 15 (UNESCO. 2002:29). In addition to the aforementioned 

confcrences, a Literacy Decade (2003-20 12) was launched by the United Nations under 

the theme 'Literacy in f-reedom (Rutsch, 2003:29). 

In Ethiop ia too, the ri ght to ed ucation or every citi zen is considered as a democratic right 

(Derebssa, 1999:95). There is a strong belief on the government side that the expansion 

---of basic education is the onl y way to get rid of poverty and ascertain national 

deve lopment. To this end, the government has given due emphasis on the provision of 

improved qua lity, relevant, equity ami opportunity lor access to primary cducation, 

specially fo r the di sadvantaged rural chi ldren and thereby achieve universal primary 

educat ion by the year uncler review, for I, thioria is nlnong the signatory coun tri es or thi s 

global pledge (MOE, 2005 :5). 

---------
Accordi ng to the 1985 estimates of UNESCO, abo ut 105 million children whose ages 

range from six-eleven were not attending formal education and out of these. 70.2 per eent 

were ch ildren of the poor countries (WCEFA, 1990:30). As to EFA global report of2005 .----
(UNESCO, 2~1), the rate of illiteracy was severely concentrated in Sub-Saharan 

Africa, the Arab States, and South and West Asia, which account about 40 per cent. 

According to Derebssa~99:99), many of the developing countries failed to achieve the 

goals mainly because of "low per capita income, high rates of popu lation growth, poor 

educat ional policies, and low demand lor schooling". He also mentioned that the reason 

why Eth iopia cou ld not ach ieve its goa ls is the fac t that there is a mismatch between the 

expansion of education and the alarming population growth in the country. Therefore, to 
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achieve UPE. expansion of the coverage of the education system, reducing fertility rate 

and strong commitment on the share of the GNP towards education are the necessary 

steps of utmost importance, he recommended. 

Based on the above information. not only is the provision of basic education for the entire 

problem, but also according to Hab tamu (2002:47), there are disparities in access 
'-./ 

between regions, sexes, urban/rural areas and ethnic and social groups that affect the ri ght 

to education. Of all these, dispa riti es among the sexes is the focus of attention of many 

authorities. The EFA global report (2005:1) states that more than 64 per cent of the 

world 's adu lt illiterates are women. This shows that girls are disfavored, and yet much 

literature had proved that the ed ucation of women has multifaceted advantages for 

individual and social development. Fewer children in a fam ily. reduced infant mortality, 

avoidance of early marriage, healthy, educated and · better-reared children are all 

attributed as results of more education for women (StromQuist, 1990:97). Supporting this 

cause, Louise Frenchette (Rutsch, 2003 :29) said, "when women are educated and 

empowered, the benefits can be seen immediately: famil ies are healthier, they are better 

fed, their income, savings and reinvestment go up." Some of the reasons for the low 

enrollment rate of girls are due to mainly, the various kinds of household chores 

shouldered by them and the direct costs for tuition and school supplies. 

Realizing the difficulty of attaining universal education through the formal system alone. 

the introduction of non-formal means was emphasized. Bishop (1989: 138) forwarded the 

idea that since learners have various needs; thc provi sion of educational programs should 

be based on these differences of needs. The rigid system of formal schooling has to be 

. flexible and education has to be provided both through the formal and non-formal 

systems. Similarly, the Ethiopian government had also initiated the use of alternative 

means to basic education. other than the formal way, to ensure UPE by 2015 (MOE, 

2005:6). 

Tigray, the region where this research study was carried out is located in the northern 

most part of Ethiopia with the tolal population of about 4,355.000 and an area of 

50,078.64 Sq. kilometers, in which 85 per cent of Ihe population lives in the rural areas 
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((SA. 2005 :24). Economic growth in Tigray is challenged by high levels of illiteracy 

II here about 350,000 school children were denied of educational services. 

These ind icate that, although efforts were made and achievements were witnessed, the 

problem of access is still persisting. It is therefore to change this trend that the Relief 

Society of Tigray/RESTI is taking the Alternative Basic Education as a pivotal device to 

attain UPE standing on the side of the REB. 

1.2 Statement of the Problem 

As stated in the background of the study above. ed uca ti on is a major tool to social 

de velopmcnt. However access to educa ti on specially to /ol'lnal basic educa ti on has been a 

major problem to many chi ldren specially to rural children. 

According to several studies conducted in many least developed countries, the most 

common reasons forwarded to the problem of access include school distance, poor 

economic status of parents that hinder them from sending their children to schools, low 

level of community awareness 011 the value of education to their children and the 

community at large, etc. 

Thcrefore. si nce thc provi sion of bas ic education to all ou t-oF-school ch ildren through the 

form al system was found to be difficult , the use of an alternati ve basic education program 

was taken as a means to reach thc undcr-served rural children and nchieve UPE both by 

government and non-government agencies. 

REST, a non-profit making home-grown organization. is engaged in many development 

programs including in the education sector in Tigray. Since its invo lvement in to the 

education sector in 1994/95, it has implemented the ABE program in some food insecure 

l1'eredas 01' the region side by sidc with its integrated works of health, agriculture, water 

and the like. in so doing. it had collaborative re lations with the REB. WEO, and local 

community members. The program was funded by many international dOllars li ke the 

Banyan Tree Foundation, USA ID, Action Aid Ethiopia, Glimmer of Hope, etc. 
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According to the repol1 on education of REST, about 74,01 2 out-of-school children have 

benefi ted from the program in the years between 1994-2007. Currently the program 

covers eight weredas havi ng 68 centers with about 10, 105 children. 

The major reason for assessing the implementation of the ABE program run by the Relief 

Society or Tigray (REST) in the eight weredus of the Tigray region include. how the 

program funded and implemented by REST and its NGO partners was etTective in 

carry ing out its mi ss ion, to what ex tent is the community mobilized to implement the 

program, the problems it had encountercd, and the measures taken to meet the desi red 

goal. 

The research study was guided by the fo llowing bas ic questions: -

I. How s uccess ful ~y i s the ABE program implemented by REST in increasing access 

in the selected wel'eda.\· of the region? 

2. To what extent is the community mobili zed to participate in the ABE program 

implementation? 

3. How is monitoring and evaluation implemented to ensure the effecti vencss of the 

ABE program? 

4. What problems does the ABE program encounter that negati ve ly affect its propel' 

implementation? 

1.3. Objectives of the Study 

The general object ive of this research study was to assess the contri bution of 

REST in meeting the global commitmcnt Ja r the ulli vcrsa li satioll or basic 

education. 

The specific obj ecti ves of the study can be stated as follows: 

• To evaluate the weak and strong experiences of REST 111 the ABE 

program and recommend poss ible solutions to alleviate its weak sides for 

futu re bettermen t. 
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• To verify the internal and ex ternal problems affecting the program and 

suggcs t for rcmcdia l ac tions. 

• To measure to what ex tent students benef'it from the program. 

• To assess the contribution of the community to the fulf'illment of the 

program. 

1.4 Significance of the Study 

The f'indings of this assessment will: 

• Provide feedback information to those who have a concern on the 

program at any leve l; 

• Help planners of the program to readjust implementation strategies; 

• Assist donor organizations understand to what extent the fund have been 

utilized in accordancc to the objectivcs set; 

• It can also serve as a base for further detailed study lor fut ure researches. 

1.5 Research Design and Methodology 

This chapter deals with the methods employed to achieve the objectives of the research­

sources of data, sample population and size, sampling techniques and the instruments and 

procedures of data collection. 

1.5.1 Methods of the study 

This study was intended to assess the implementation of the Alternative Basic Education 

program run by the Relief Society of Tigray in some selected wereda.\' of the region. To 

this end, it attempted to look the contributions of REST in rai sing the enrolment rate of 

children through the opening of the ABE program, to examine the contribution of the 

community to attain the goal , the monitoring and eva luation meciwnisms, and the 

problems encountered during its implementation. 
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To assess these, therefore, the mcthod that has been employed was the descript ive survey 

method. Thi s is because it fits the purpose for it provides a vivid picture by describing the 

state of the on-going ABE program. 

1.5.2 Data Sources 

The data was collected from both primary and secondary sources. The primary sources 

include the data obtained from indi vid ua l responses of officia ls employed in the ABE 

programs of REST notably, coordinators of the education program, supervisors and 

facilitators , non-formal education experts of the Regional Education Bureau, officials of 

Wereda Education Offices, Center Management Committee members and parents from of 

ABE centers. The secondary sou rces are those report s and documents ava ilable at the 

REB and REST 

1.5.3 Sample population, sample size and sampling techniques. 

Table I-ABE centers of REST at Zone and wereda level 
· . :-

Zone Name of the Number' of ABE 

wercda centcrs 

South Seharti samre 5 

East Hawzen 4 

Ki lte Awlaelo 10 

Ccntral Ahferom 10 
· 
Wer'e Leke 10 

Mereb leke 10 
· 
Tanqua Abergele 8 

_. -_ .. _------ ._- . --- ---- . - - --------------
Qol la Tembien II 

The sampling technique employcd for the study wcre ava ilab ili ty. purposive and simple 

random that helped the researcher gather sufficient and reliable info rmat ion for the 

selected respondents have direct and close relationships with the issue under review. As 

shown in table I above, the ABE program of REST is conducted in eight weredas of 

three zones of the region-South , East and Central zones. All the three zones (100%) were 

included in the sample study where three weredas-Saharti Samre. Ki lte Awlaelo and 
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Qoll a Tcmbien were se lec ted on the basis of avail abi li ty sampling in the former, for there 

is onl y one wereda, ancl on jJurposive sampling fo r the later two. In all the Il'eredas there 

were 68 ABE centers whose num ber ranges from four in Hawzen to eleven in Qolla 

Tembien. Accordingly, the numbers of sample ABE centers se lected for the purpose 

from the three wereda.l' were eight - two li'OJll Saharti Samre and three each from Kille 

Awlaelo, and Qola Tembien wereda.l'. 

With regard to respondents, two REST education program coordinators (100%) and three 

REST supervisors of the three sample wereda.l' ( I OO%)were selected by using avai lability 

sampling techniques, whi le nine fac il itators (37%) were randomly selected out of the 33 

tacil itators in the eight sample ABE centers. The other respondents involved in the study 

were two (66.7%) of the three non-formal education experts of the REB were selected 

randomly, three (l00%) WEO heads and three ( I OO%)WEO v/heads were selected from 

the three sample weredas on the basis of availability sampling technique, and six (40%) 

orthe 15 supervi sors in the three weredas were randomly selected. Apart from the above 

respondents, 24 Center Management Com mittee mcmbers, three i'rom each ARE center 

that have 5-7 CMC members were randomly selected and 24 parents, three residents from 

each of the eight ABE center were purposely selected based 0 11 the close relat ionships 

they had with respective ABE centers. In general , the total number of the respondents 

involved in the study was 76 people. 

1.5.4 Instruments and procedures of data collection 

Aiming at obtaining reliable and con fidential data from the concerned authorities and 

stakeholders on the subj ect under review, quest ionnaires (both open and close-ended 

type), and interview type quest ions were prepared for CMC members and parents for they 

may not be literate. Observation check li st and document analysis were also employed in 

the study to assess the enro lment and dropout rate of children in the ABE centers and the 

physical condition of these centers in terms of the adequacy or absence of school physical 

fac ilities and instructional materials. To ease the language barrier, the data co ll ecti on 

instruments were all translated in to the local language, TiWign({, and to avoid confusion, 

reduce the ambiguity of the instruments stated above and to make amendments based on 
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suggested rcmarks, the instruments were pilot tested in Tanq ua Abergele lI 'credo before 

being distributed to respondents. 

While conducting the pilot tes t on the questionnaire. the researcher has communicated 

with the respondents ind ividually and informed them briefly about the objective of the 

study. Similarly, the responden ts lor the interview were al so to ld about the objec ti ve of 

the research and the length of time tor the interview so as to be able to fix the convenient 

time for interviewing. By so doing, certain amendments were made on the questionnaires 

and the interview questions. 

1.5.5 Method of Data Analysis 

After the responses from the questi onnaires and interview were co llected, the data were 

coded ancl computed using stati stical too ls like simple percentage that describe the 

characteristi cs of respondents and the percentage of responses to the given items. In 

addition, the mean rank was also computed to determine the di fference between the 

responses of the respondents. Furthermore, the data obta ined from physical observation 

of the ABE centers and fj'OIn the ci ocuments of these centers were also included in the 

analys is in cross checking the obtained responses agai nst the observable items. 

1.6 Delimitation of the Study 

In Tigray, the ABE program was run both by government offices of education and the 

local NGO, REST. Thus, from the very outset. to make the study manageab le in terms of 

time and geographical coverage, the researcher had confined his study on the ABE 

program run by REST in the eight weredas of the region. 

I. 7 Definition of Terms 

Alternative Basic Education : A llexi ble mode of deli ve ry that could make basic 

education accessib le to children who could not be served by the formal education system 

( MoE, 2002: 16). 
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, 

Basic Education: Refers to the whole range of educational activities that take place in 

different settings intended to meet basic learning needs (UNESCO, 200 1: 84), 

Das rooms : Are temporary class rooms having wooden pillars covered with locally 

available straws, logs and other materials to protect students form sunshine and wind , 

Education for All: Refers to the provision of basic education for all children, youth and 

adults (WCEfA, 1990: ix) 

Formal Education: Refers to education provided through the schools and similar 

established institutions and training; it generally confirms to a prescribed curriculum 

leading to some form of certification (WCEFA, 1990: ix), 

Non-Formal Education : Refers to any organized, systematic educational ac ti vity cared 

on outside the framework of the rigid formal sys tem of education, 

Tabia: Is a small administrative unit of a wereda, 

Universal P.-imary Education: The provision of education for all children regardless of 

sex or fam il y background (Bishop G" 1989: I) , 

Wereda: Refers to administrative unit below a zone, 

1.8 Organization of the Study 

The research work was organized into four major chapters, The first chapter of the study 

contains the introductory part th at include background of the study, st8tement of the 

problem, its objectives, significant of the study, the delim itations and limitat ions of the 

study, the design and methodology of the research, the sample population, size and 

sampl ing techniques employed in the research work, 

The review of related literature encompasses the meaning of basic education and its 

importance, the global efforts towards the universalizaiton of basic education, problems 

confronting the provision of basic education to children, the approaches employed to 

universalize basic ed ucation and the experience of other countries in implementing the 

basic educat ion provision program, The chapter also treats the state of bas ic education in 

Ethiopia and in Tigray and the contribution of REST in expanding basic education to 

underserved chi ld ren, 
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Chapter three of the material deals with data presentation and analys is where the major 

issues of the topic are presented. interpreted and analyzed. 

The last chapter of the study focuses on summary of the major findings. the concl usions 

drawn based on the find ings and linall y the recommendations for warded by the 

researcher that help for the betterment of the program. 
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CHAPTER II 

REVIEW OF RELATED LITERATURE 

This chapter encompasses the salient points on what basic educat ion is. its importance 

and the worldwide efforts for its uni versalization. It also includes factors hindering the 

un iversalization of basic education, alternative approaches to the provision of basic 

educat ion and the approaches to reach the un-reached chi ldren. Finall y, the chapter 

pinpoints successful expe ri cnccs or other ci eveloping countries. the state or alternati ve 

basic educat ion in Ethiopia and the alte rnat ive approach ru n by the Rel ief Society of 

Tigray (REST). 

2.1 What is Basic Educa tion? 

Basic educati on is defined as elementary education for children, and literacy, general 

knowledge and life skill s fo r adul ts. This includes both formal and non-formal education 

provided inside and out side of schools. Non-forma l education refers to any organized, 

systematic educational act ivity carried on outside the framework of the formal system to 

provide se lec ted types of learning to particular groups in the population (Thompson, 

1987:2 15). As to the Jomtein Forum. Thailand, basic learning needs compri se the 

essentia l learni ng tools such as literacy. numeracy, and problem so lving and the basic 

learning content which include attitudes. values, skill s and knowledge needed by human 

beings to be able to survive, to en hance their capac ities to the fu ll and to improve the 

quality of their life (Bwatwa, 1989:2). Based on the above definitions given to basic 

education, it can be deduced that bas ic education is an education system provided to 

children to enable them develop essential knowledge and skill s that help them in life. If 

non-formal educat ion programs arc des igncd and illlplemented with clear object ives, 

Tekeste (1996:42) remarked, these programs could successfull y address development 

issues. 
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,'; 2.2 The Importance of Basic Education 

As to Lockheed and Verspoor (1990:10). basic education has a direct and positive effect 

on earnings. agricu ltural productivity, human fertility rates and consequently on the 

health. nutrition and education of chi ldren. These authorities further illustrated that 

investments in primary education accrue returns above the opportun ity cost. The benefit 

of basic education on development is largely a result of the cogniti ve sk ills that it imparts. 

Basic education (Ferdissa, 2003: 129) helps children to satisfy thei r needs, and promotes 

the overa ll socio-economic development. He further states the pivotal role that basic 

education play in enhancing labor productivity and skill s, in developing sound and 

socially acceptable values, attitudes and behavior and consequent ly its positive effects on 

communities and families. Many national and international agencies are deeply 

concerned with the provision and expansion of basic educat ion. This is because 

(WCEFA, 1990: II) basic education, 

... empowers individuals in an)' sociel)' and conjers upon Ihem a 
re.lponsibilil)' 10 re.lpecl and huild upon Iheir col/eclive cull ural, 
linguislic, and .Ipirilual herilage, 10 promole Ihe educalion of" olhers, 10 

/urlher Ihe cause o/socialjuslice, and achieve environmen/al proleclion 
,/0 he loleranttowards social, politiccd and religious systems which differ 
ji-om their own, ensuring that commonly accepted humanistic values and 
human rights are upheld. and to work lor inlernalional peace and 
solidaril), in an independenl world. 

In short, education is the only panacea to alleviate a society from socio-economic and 

political backwardness. As (Aggarwal 1996: II) put it. education helps children to be well 

balanced personalities. Recognizing the contribution or basic education Illr a country, a 

noted American sociologist, Harold Hodgkinson (cited in Nelson, 1993:334), encouraged 

national spending on education by suggesting that investing on basic education is 

superior to inves tment in we lfare, prisons, or other corrcctive institut ions. for the former 

pays lifetime and societal dividends. The importance of education, in its general form, 

whose foundation is basic education, can be best summarized as follows. 

2.2.1 Education enhances economic development. 

Educat ion is viewed as an important precondition for economic development. It is 

believed to have a pervasive influence over values, attitudes and behavior and it is a key 

~gent in the deve lopment of all dimensions of modernity (Fagerlind and Saha, 1983:97). 
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The contri bution of ed ucation to growth is presumed to occur th rough its abi lity to raise 

the producti vity of an existi ng labor fo rce in vari ous ways including both technical 

training and general education (Psacharopo ulos. 1987: I 00). Accordi ng to Anderson 

(1992:6) a fa rmer with onl y fo ur years of education has as much as an 8.7 % higher 

producti vity rate than a farmer with no education. These findings made Bishop (1989:3) 

to conclude that education is a principal tool to achieve economic development and 

hence, more education results in rapid economic growth for a country. 

2.2.2 Education "educes fertility rate and promotes health. 

In many developing countries widening and improving access to education has been a 

crucial po licy issue for the cont ri bution of ed ucation to development is a broadly 

recognized reality (WCEFA, 1990 :34). 

For many decades women were solely engaged in home-oriented tasks which take up a 

substantial percentage of their ti me. Prcsently however, evidences clearly reveal that the 

education of women has a predominant role in inc reasing benefi ts. An educated woman 

raises a health ier family, becomes more producti ve bo th at home and in the work place 

(WCEFA, 1990:34). Carceles (1990:97) also cun fi rm that more education for women 

helps to limit the number of children, reduces in fant mortality and early marriage of girls 

and promotes better-reared, educated and healthier children. According to a recent study 

conducted in six African countries suffering from high rate of HIV/A IDS epidemic, the 

cognitive skills of reducing risky sexual behavior were observed among the educated 

yo ungsters than those with no education. Thus the role of education was referred as a 

'social vaccine' (UNESCO, 2005:9). 

2.2.3 Education for modernization 

Moderni zation, according to many historians and social scient ists, is a process of societal 

transfo rmati on under the impact of inani mate technologies as app lied to the solution of 

human problems. For economists, it is defi ned in terms of the app lication of technology 

to the contro l of resources so as to prod uce growth in per capita production. Political 

scientists also descri bed it in terms of the degree to which a society is able to adapt to 
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change. In short modernization includes components such as urbanism, mass-media 

parti ci pation, low coml11unity stmti ficat ion. and so on (Psnchropou los. I CJR7: I 07). 

2.2.4 Education for political participation 

Basic education is a prerequisite for participation in government system and in political 

and national development issues (Omari , 1983:9). Political authori ties view that 

expansion of education is an important way of producing higher levels of participation in 

the political system. For everyone to e l~i oy equa l polit ica l rights it is vital to have an 

adequate basic knowledge on primary education that enable him participate in the 

political systelll. 

2.2.5. Education reduces shor·tage of sldlled manpower 

Shortage of well-qualified technical and managerial personnel has resu lted in economi c 

stagnation in many deve loping countries. Scarcity or skilled and semi -ski lled manpower 

is a generic problem in these countries. Therefore, Bishop (1989:3) concluded that 

increasing school enrolments especially at the post-secondary level and attaining the 

required qualified manpower is of vital priority. 

2.2.6. Education gencr'ates better earnings. 

It is widely believed that people who possess special skill s through education are able to 

command large salaries (Psachrapoulos, 1987:83). A more educated person has better 

prospects of earning than one with less or no education at al l. The laconical statement 

(Bishop, 1989: 4), " the man holding a pcn can C;lrIl ll10rc than the ll1an wieldi ng ;1 hoc" 

best explains the va lue of education as a means for better earn ing. 

2.3. Global Efforts to Universalize Basic Ed ucation. 

In the future, a society that does not educate its children wi ll be di sabled in terms of the 

socio-economic status of its people (Anderson, 1992:8). 

Well aware of these socio-economic and political contributions of education, national and 

international government agencies and non-governmental organizations (NGOs) are 
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exert ing maxI mum effo rts to univcrsa li Lc bas ic educa ti on throughout the world 

(UN ESCO. 1986: I 3). 

Although attempts were made sporadica lly to attain universal primary education (UPE) 

on a local basis, the maj or leap towards the uni versa li zation of education was commenced 

at the United Nations General Assembl y held in 1948, where Art ic le 26 of the Uni versal 

Declaration of Human Rights had pub licized "Everyone has the right to education. 

Educati on shall be free, at leas t in the elementary and fundamental stages .. .. " (Jones and 

David, 2005 :25). 

After th is global declaration, many governments put the expansion of education at the 

apex of their development agendas. Accordingly, as to Husen and Postlethwaite 

(1994:465) many regional conferences were held by UNESCO in the 1960s in different 

countries. At all the conlCrences the delega ted country representati ves unanimously 

concluded to achieve UPE within a short time possible, but to no avai l (UNESCO, 

1984:3). One major reason fo r the fa ilure to materi ali ze the 1948 dec laration in the 

African continent was that, by the time of the declaration many of the signatori es were 

colonial powers in Africa who had no interest to the reali zation of this cause (Omari , 

1983: I 0). 

Subsequentl y, the idea of the provision UPE was refreshed and strongly heralded at the 

World Conference on Education for All held in Jomtien, Thailand, in March 1990. This 

conference had endorsed a plan of action to achieve basic educat ion fo r all , and to 

ascertain world-wide literacy by the year 2000. However, it was an ambitious target. 

Even after a decade, despite the increase in enrolment in primary schools, over 130 

million children of which 20-30 million of them were in Indi a (Bruns, 2003:83 ) were not 

lucky enough to see the gates of school, and those who start primary education dro pout 

before completi ng that level. Wi th regard to thi s unaccompl ished goal (Coombs, cited in 

Yates and Bradl ey, 2000:3) rCl11 arkcd" ... the old rhetori cal drullls continue to beat out the 

familiar call fo r the eraclication of illiteracy from the face of the earth with no reference to 

how it can be done." In short, the Jomtien goal was a fa il ure partly because of increase in 

popul at ion growth rate, lack of commi tment Dmong some national governments and 
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internationa l agcncics, dccrcase or total <lid to the ed uc<ltion sector and others (Yates and 

. Braelley, 2000:5). 

Fol lowing the 1990 conference in Jomticn, a meeting or the World Education Forum was 

held in Dakar, Senegal, in 2000 where the delegates declared the attainment of UPE to be 

materialized by 20 I 5 (UNESCO. 2002:29). This Dakar Framework for Action had six 

goals of Education for all. 

i) Early Childhood Care and Education- As learn ing starts at birth, this ca ll s for early 

childhood care and education that can be provided by invol ving fami lies, communities or 

institutions (WCEFA, 1990:36). 

Progress towards wider access remains slow spec iall y for children from disadvantaged 

backgrounds. Research findings have disclosed that the most critical determinants of 

chi ldren 's learning capacity are nutrition, hea lth and the early social environment 

(WCEFA, 1990:43). Early intervention programs among poor children have long-term 

advan tages to chi ldren and a society. 

ii) Universal Primary Education-Children who successfully complete pnmary 

education are required to possess essential li fe ski lls and the capac ity to benefit from 

education in the fu ture (WCEFA, 1990:36). There is a decline in the number of out-ot~ 

school ch ildren which fa ll from 106.9 million in 1998 to 103.5 million in 2001. However, 

the pace seems too slow to attain UPE by the year 20 15. If this trend continued, the 

enrolment rate for the year 20 IS wi ll be about 87% (UNESCO, 2005: IS). 

iii) Youth and adult learning-In a global context the num ber of adu lt illiterates is higher 

than the number of students in primary schools (Abadzi, 2003 :9). The efforts to raise 

sk ill s among youths and adults were of li mited effect in some developing countries where 

evaluations were made on ski ll s development programs (UN ESCO. 2005: 15). 

Emphasizing the great role played by primary education as a foundati on for ad ul t 

learning, the UN ICEF (1987: 17) remarked that concentra ting on adu lt literacy programs 

without mak ing headways on basic ed ucation is just as "pouring water in to a bucket wi th 

a hole in the bottom." 

iv) Litcracy- The fourth Education for All (EFA) goal was to halve the adu lt ill iteracy 

rate by 20 15 (UNESCO, 2002:29). In 2002, abo ut 800 million adu lts were illiterate, most 

of whom live in Sub-Saharan Afri ca, East and South Asia (UNESCO, 2005: I). UN 
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Secretary General Kofi Annan. gave a remarkab le note on the importance of literacy at 

the opening ceremony of the Lite racy Decade held in New York on 13 February, 2003 , 

by saying that "Literacy is the key to unlocking the cage of human misery. the key to 

deli vering the potential of every human being ... " (Rutsch, 2003 :30). 

v) Gcndc"-The fifth EFA goal was aimed at diminating gender disparities in schooling. 

The number of illiterate women is high in Sub-Saharan Alj·ica, India and china. In 1985, 

female illiteracy rate was 47% in Asia, and 65% in Africa (Caceles, 1990:95). The 

problem related to gender is not limited to educational opportunity but also to jobs. 

According to (Taylor, 1989 cited in Jacobs. 1995:60) employers routine ly placed men 

and women in sex-typed job classes and assigned lower pay rates to women than men 

regardless of the similarities of their work. 

vi) Quali ty- The two recent and most notable United Nations Declarations, the World 

Declaration on Education for All of 1990 and the Dakar Framework for Action of 2000 

recognize quality as a prime condition for achieving EFA (UNESCO, 2005:5). The 

quality of a particular educat ion system is judged when whether or not its stated 

objectives are met. The object ives of education incl ude two elements. These are the 

improvement of cognitive skills anc! the promotion of attitudes and values required for 

good citizenship (UNESCO, 2005:35). In low-income countries public expenditurc on 

education which plays a significant role in the quality of education constitutes a lower 

proportion of the gross domestic product (GDP), and teachers are less qualified, with no 

mastery of the curriculum etc., that resulted in less achievement of these countries on 

national and international test scores. These have enormous implications on the quality of 

education. 

From the 1948 's United Nations Declaration of Human Rights to the Dakar Framework 

for Action of 2000, the UNESCO has conducted a number of conferences. Later on, 

observing the presence of over 860 million illiterate adults and over 113 mi ll ion out-of­

school children, it launched the Literacy Decade (2003-2012) under the motto "Literacy 

as Freedom". According to UNESCO (Rutsch, 2003:29), the efforts to eradicate illiteracy 

were so far a failure and literacy could not reach the rural poor and disadvantaged groups. 
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During the openI ng ceremony o j' the Literacy Dccllde. in UN headqull rters. Deputy 

Secretary General, Lo uise Frenchette underlined that literacy was an unfin ished task of 

the 20'h century and the eradicatio/l of' illiteracy li'om the whole: worid shall be a major 

success story of the 21" century. In general the preceding statements witness to what 

ex tent national and in ternati onal agencies werc and still lI rc cons ideratc to the attai nment 

of the UPE in 20 15. However, despi te all these wo rl dwide efforts, the desi red goal could 

not be met as decided at the various confe rences (UN ICEF, 1987: 17). According to 

UNESCO estimates, in 1985 about 105 mil lion school-age ch ildren were out-of-school. 

Of these children, 70.2% were found in the least developed countries where 60% of them 

were girls. The basic learning needs of mi llions of chi ldren in the deve loping countries 

are not met sati sfactori ly and will not be ful fi lled if situations remai n as they were. 

Therefore des igning a means to get rid of the alarming state of education is the challenge 

fo r all countries (WCEFA, 1990:33). In these countries, achieving EFA goals seems a 

dream rather than a rea lity unless a concerted em) rt is made (UNESCO. 2002: 15). 

Discouragingly (Watkins, in Yatcs and Bradley. 2000 :6) expressed that there will be 

some 75 mill ion out-of-school chi ldren by 20 15. the year when illi teracy was supposed to 

be eradicated from the face of the planct. 

2.4 Factors Affectin g th e Universal ization of nasic Education. 

Since long ago, massive investments and efforts were deployed to the success of the UPE 

by many governments. By so doing, impressive achievements were registered . Some of 

these remarkable gains include the rise in primary school enro lment in Afri ca from 33% 

to 66% in the years fro m 1960 to 1985. In many countries of Latin America and the 

Caribbean, primary school enrolment raised from 58% to about 100% between 1960 and 

1985. Along these noticeable gains, there were also distress ing failures observed during 

the earl y 1990s. These include the presence of over 75% ill iterate women and over 130 

million children with no access to primary educa ti on in As ia and Africa. In short, for 

several reasons, it is a long way off for many countries to attain UPE. The common 

obstacles that have affected the expa nsion and prov ision oj' bas ic educa tion are 

(UNESCO, 1986:2 13), high rate of populat ion growth. scarce financia l resources, poor 

educational fac ilities, shortage of qua li fied teachers, cultural fac tors that prohi bit the 

educati on of gi rl s and the handicapped, and so on . 
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2.4.1 Dcmogr'aphic Factors 

Populat ion explosion is one major obstacle to achieve UPE in the developing world. As 

Seyoum (1996:25) put it , " ... in many least deve loped countries, as enrolment grows by 

geometric progression, resources grow only in arithmetic progression." As a result, 

although the number of children attending schools is increasing, the number of out-of­

school chi ldren is also increasing. Schoo l age population growth was hi gher than the 

estimated number. For example, the Addis Ababa plan o j' the OAU had forecasted an 

18% increase of school age children from 1960 to 1980 but actually it rose to five times 

higher than the forecast (Bishop. I 'Jil\): 17). According to Coombs (cited in UN ESCO, 

1986:207). by the year 2000, six out of every seven ch ildren whose ages range between 

six to eleven wi ll be child ren of the developing countries. Based on thi s projection he 

concluded that the population growth of these countries would result in a heavy 

educational burden. Due to a decline in infant mortality rates (Bishop, 1989: 18), the 

num ber of children coming to school is increasing when compared with previous 

decades. Thus absence of proportional growth between population and the means to 

support the process of UPE is a great hindrance faced by many of the developing 

countri es . 

2.4.2 Weak Economic Capacity 

The incompatibi lity of the poor economy with the growing demand for education had 

significantly affected the provision of ed ucat ion for the chi ldren of developing countries. 

For economic reasons, chi ldren oj' poor lamily background are denied to go to school 

because girls are engaged in household chores, boys look after cattle and youth search for 

early employment to sati sfy their needs and that of their fa mily. Due to the poor 

economic status, in vestment on education of the developing countries is low when 

compared with the developed world . According to (Watkins 1999, cited in Yates and 

Brad ley, 2000:4-5) for example, the annual expenditure per student in primary education 

in Zambia was $27, and $12 in India and Nepal. During this time expenditure per pupil of 

the same level in Britain were $3,553 and $5000 in the Un ited States. 

Meanwhile, although the education sector had a lion's share in these low- income 

countries it was insufficient to respond to the ever fast-changing world, for. as Ayalew 

(1989:44) put it, education is iln ~xren sivc ~ ndeavo r which can consume a large size of 
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the GNP if given a free hand. As manifestations of a poor economy, poor health and 

malnutrition have adverse effects on children's readiness to enter school. the duration of 

their stay in schooling, and the ir learn ing abi li ty. Cognizant of the role of nutrition to 

educational performance, Bishop ( I <)89:3 1) attested that lack of adequate nutrition brings 

about damage to the central nervous system that affects children 's abi lity to read, write, 

and do simple sum s and logical thinking, and deduced by quoting the African prove rb 

"when the stomach is full , the foot is fast" (B ishop, 1989:31) and the oppos ite wi ll be true 

for the poor countries. 

2.4,3 Higher Repetition and Dropout Rates 

Repetition of classes results in a wastage both in scarce resources and ti me. Higher 

dropout and repetiti on rate cannot be considered as a problem of an individual , but as a 

vital problem of the education system in its entirety. Prolonged schoo ling resulting from 

repetition in grades for several years over and above- the normal school time will 

consequentl y have many victims ranging from the individual himself, hi s famil y, the state 

and the society as a whole who is forced to carry the burden of all the expenses. Bishop 

(1989:31), underscored that the reasons for high dropout and repetiti on rates in the 

developing countries are due to poverty whose manifestations are inabi lity to pay school 

fees, engagement of older children on household duties, traveling long distances suffering 

from hunger, sickness resulting !i'om malnutrition and the likes. The percentage of 

dropout rate is high because the educat ion system in many primary schools is found 

irrelevant , with litt le contribution to agricultural ill1provement. 

2.4.4 Low Enrolment Rate 

Ignorant of the advantage of educat ion, many parents are reluctant in sending their 

children to school (Bishop, 1989:31). Different countries had different causes for the 

decline in enrolment. Angola refers to lack of schools and facilities. Scattered settlement 

pattern of the population in wider geographical areas is a major probl em in Algeria, 

Botswana, Cameroon, Ethiopia, and others. Long distances accompanied with 

problematic transportation systems are al so identified as problems in many developing 

countries. (UNESCO, 1986:2 14). 

For these and other reasons (Lockheed and Verspoor, 1990: 13), stated that primary 

school cnrolment of school age childrcn in thc develop ing cou ntri es is less than 75%, 
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although places are available fo r 96% of these children. According to Anderson 

(1992: 12-1 3), girls, rural children and children of the poor comprise the majority of the 

out-of-school children 
()..ri!... 

i) Girls-Over two-thirds of the o ut-o l~school or dropout children)ir'girl s. Yates and 

Bradley (2000:53) commented that, in many countries there are a number of push-out 

factors that affect the education of girl s. Among these are the fear of parents for the 

safety of their children during their long travel to school, backward cu ltural practices like 

early marriage of girls, absence of facilities like separate toilet, absence of female 

teachers in many of the schools, and so on. According to Carceles ( 1990:95). in 1985, 

women illitcrates in Afri ca accounted 65% of the total population. These figures clearly 

demonstrate the lack of access to the education of girls. 

ii) Rural Child/'cn-School age children of the rural settlemcnts usuall y lack access to 

educational opportunities. In such areas building and supplying of schools is costly. 

Qualified teachers too dislike living and teaching in rural areas. 

iii) Children of thc Poor- In order to survive, every member of a poor fami ly is fo rced to 

work in the farm or other household activities rather than to go to schoo l. Although the 

problem is common in all the developing countri es, the pinch is more severe for poor 

families because these families have to pay for clothing. school supplies and other school 

obligations. 

iv) Other Disadvantaged Childrcn-These include large number of children who live on 

streets of urban slums, children in war zones, children of refugee groups or orphans who 

are denied the opportunity to lea rn . In low-income countries, children with physical or 

mental di sabilities are excluded from learning. 

2.4.5 Oispa/'itics Related to Ethnicity and Langnage. 

In many literatures, di sparities. in educational opportunities are judged as obstacles to 

attain UPE. Habtamu (2002:47) states that, although many governments of which 

Ethiopia is one, had dec lared to avo id dispariti es emanating (i'om ethnicity, regional, 

urban/rural areas, sexes, etc ., and ensure eq ual access to education, the trend is still 

continuing to exist in the country. Despite the improvement in the gross enrolment ratio 

(GER) in Ethiopia, he underlined that di sparities between the sexes, zones. weredas and 

urban/rural areas are still persisting without a marked change. 
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Discrimination among ethnic groups in a given society in terms of the prov ision of basic 

educat ion was a common practice in some countries. In the USA. for example, the 

econom ica ll y weak minoriti es such as Blac ks, Hispanics and American Indians are 

discouraged groups (UNESCO, 1986:22 1). 

Linguistic and cultural differences are also other factors that contribute to segregation in 

educational opportunities. It is wel l known (UNESCO, 2005:26) that starting education in 

the mother tongue improves learning outcomes cost-effectively, by reducing grade 

repetition and dropout rates. On this basis, persons who speak a language that is different 

from the recognized officia l language of a count ry are at a disadvantage in terms of 

gett ing access to basic educati on. In the Un ited States immigrants and refugees whose 

nati ve language is different ii'om English are disadvantaged. 

In concrete terms, the provision of education in the vernacular has remained to be a 

problem for many of the mul ti-l ingual deve loping countri es whose economy does not 

permit them to prepare a fertil e ground to its implemen tati on. As a result the di sparity in 

access to basic education has become a major challenge to these countries . 

2.4.6 Insufficient Resource Allocation 

Too little government spending on primary education when compared to resources 

allocated to the secondary and tertiary education is another reason that inhibited many 

low-income countries to achieve UPE. Although there was a mass ive increase in primary 

educa tion enro lments in the dcve lopi ng cou ntries. (Bishop, 1989:9- 1 I) the greatest 

proportionate increases in the years bctwce n 1960 and 1980 Iwd been wit nessed in the 

second and third levels of educati on. Inves tment on secondary and higher education takes 

much more cost than investing on primary ed ucati on. 

2.5 Approachcs to rcach and tcach child"cn who arc not served by education 

So far, though not al l, the major problems faced by many nations specially the low­

income countries in reaching and teaching children who are unable to benefit from 

education has been identi fied. And s ince the cruxes of the problem are pinpointed, 

23 



remedial approaches can be considered to mitigate Ii-om the global predicamenl. 

Therefore of all the approaches. the key and most important actions that need to be 

undertaken are summarized hereunder. 

2.5 .1 Enhancing th e Environment for Learning 

If given a chance, chil dren arc eagcr and ac ti ve to know and understand. Children can be 

passive and dulled due to sickness or hunger or bored by too much work. But if the 

learn ing envi ronment is attracti ve children will be moti vated to learn. According to 

WCEFA (1990:38), there are prerequisites for a child to learn. These preconditions to 

which the learner has been experi enced before he/she starts schooling include the health, 

nutrition, and phys ical and intellectual stimulations. With this regard, di sease and 

malnutrition can negatively affect the lea rni ng potential of the learner and on the other 

hand positive preconditions like the presence of supporti ve fa mily members and peer 

groups can enhance the learning need and eventually raise the educational performance of 

the child. Fo llowing are some cond itions that havc to bc full·i ll ed so as to make the schoo l 

a pulling fo rce. 

i) Locat ing schools in the neighborh ood of children - As experi ences show, the 

decision of parents to send the ir children to school or not were largely influenced by the 

di stance of schools from ch ildren' s homes. When school location is distant parents show 

unwillingness to educate their children. especially girls. This affects not only enrolment, 

but the tiresome regular travel discourages children to attend classes. As a resul t 

absenteeism rises that gradually leads to the increase in dropout rate (Anderson, 1992:20-

2 I). 

ii) Safe and healthy school environment - Basicall y, it is for sa fety reasons that parents 

need the presence of schools in their neighborhood. When parents believe that the schools 

are unsafe, they will be unwi ll ing to send thei r chi ld ren. In some countries like Pak istan, 

fo r example, parents wan t to send their girl children only to schools where the teachers 

are fema les. for them, safety for gi rl s is mcan t scnding thcm to girls- on ly sc hool 

iii) Schools must be affordable - The cost for schoo ling is also another factor that 

impedes children to go to school. When the cost fo r school fees , educational materials, 

transportation, etc is beyond the financial capacity that a fa mily can afford, children will 

not be sent to schoo l. Efforts were made by some governments to reduce these eosts fo r 
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rural families. These mcasures (I.ockheed and ve rspooL I <)<)0 :3 6) include elimina ti on or 

reduction of school fees, ti·ee provision of instruct ional materials, school uniforms, free 

or subsidized transportation costs, provision of schoo l-feeding programs and 

scholarships. 

In countries like Bangladesh and China cost incentives were provided to encourage girl s' 

education. In Bangladesh 50% of the scholarshi ps were given to girls at the end of grade 

fi ve, and in China, boardi ng schools, books. medical allowances and other benefits were 

given to girls to enhance their participation in schooling. Thus, the costs for schooling 

should take into account the local situation in which the children live. 

iv) Convenient class schedule - The timing of class schedule should not be in conflict 

with other outside school activities of children. This is because if the jobs that a child 

must do for his fam il y and the time the child is required to attend classes are scheduled at 

the same time, ch ildren will be compell ed to miss classes that gradually lead to dropping 

out. In such cases the invol vement of parents in setti ng the schedules is helpful for 

educational planners because parents know best the suitable ti me. 

2.5.2 Increasing the ,"clcvance of primary education 

Many research findings tell that primary educat ion can improve labor producti vity, helps 

to develop essential attitudes, behaviors, values, and ski ll s and have valuable effects on 

individuals and the society at large (WCEFA, 1990:46). A pri mary school that fai ls to 

acquire its graduates with the knowledge of basic literacy. numeracy and problem-solving 

sk ills regardless of its effecti veness in attaining other social, cultural. and political needs 

has failed as a school. Tekeste (1990:87) gives a brief and sensible account on this issue 

by describing that, the expansion of education without giving due regard to its quality, 

relevance, and the employment opportunity that it opens in a country for the educated 

citizens results in a disaster by creating educated unemployed . He also stated "Education 

can indeed be instrumental in increasing the tempo of deve lopment but onl y when it 

satisfies the needs and demands of people ... " (Tekcste. 1990:8 7). To increase the 

relevance of a given education the education system must be responsive to the basic 

needs of the communities where it is to be implemented. The educati on system of a 

country should aim at introducing the desirable change into a cu lture based 0 11 the local 
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contex t. for it is impossible to think of a relevant and useful curriculum that is based on 

alien cul tu re (Tekle Haimanot, 1999: I). 

2.5.3 Improving quality 

Since the proclamation or the Uni ve rsa l Declarat ion of I-Iuman Right s in 1948. the right 

to education has been pronounced by many countries but the qual itative dimension of 

education was given less considerati on. It was after the Jomtein and Dakar Conferences 

that the qual ity issue was taken as a major factor fo r achieving UPE (UNESCO, 2005:5). 

The qua li ty of education is defined in terms of se lected quality indicators such as student 

characteristics, educational inputs, educational processes and educational outputs and 

outcomes (WCEFA, 1990:49). Quality is often defined synonymously with effecti veness, 

as the degree to which objecti ves are met or desired leve ls of accomplishment are 

achieved. (Leu, 200 1:66) 

2.5.4 Promoting equity 

Equity in education is meant fairness between distinguishable groups reflected in terms of 

access to and participation and achievement in the educational system. Today, the issue 

of promoti ng equity is a m,\jor point of argument, for disparity related to poverty. gender, 

location, religious, lingui stic or ethnic idcntiiication and phys ical or mental di sabi lities is 

still prevalent in many developing countries (WCEFA, 1990:53). Poverty-stricken 

families are unable to support their ch ildren for education. In such condi tions. the society 

has the responsibility to enable them ge t and benefit from education. Programs that 

provide credits and generate employment for these children are recommendable. 

Inequal ity in the distribution of schools results in unequal access. Scarcity and low 

quality of schools, high opportunity cos ts fo r the rural children, long distances of schools 

are the common problems in rural settlements. These factors negatively affect the 

achievement of rural children when compared with urban students of the same level. 

For ch ildren who are disadvantaged due to physical or mental handicaps that inhibit their 

education, and those who do not make progress given the same inputs like their peers. the 

provision of special educational needs is vital (Po ll ard and Bou rne. 200 I :~ JR) . 
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Of all fo rms of inequality the issue of gender inequality in education has deserved an 

internati onal recognition due to the emphas is given to the pivotal role of educat ing 

women for its multidimensional benel it to a lamil y and to the wider socie ty. Among the 

measures req uired to red uce gender inequality in education arc reduci ng the household 

labor of girl s, provide day care center for younger siblings, provision of separate girls' 

schools, etc. In addition to thesc (UNESCO, 2002:2 1), provision of linancial support and 

effective incentive programs fo r girls are also suggested to promote the ed ucation of girl s. 

For poor family chi ldren the burden can be solved by helping the cos ts for school fees , 

school uniforms and other expenses. For the di sadvantaged rural children, introducing 

flexible schedule of the school year that does not affect the harvest time when the labor of 

children is demanded for family income is recommended. Similarly, the ethnic and 

religious inequalities can be resolved by sensitizing their va lues and allow them to 

preserve and develop their identit y. Absence of equitable access to education affects the 

socio-political integration and the overall socio-economic development of a country for 

the future (Habtamu, 1992: I 0- 11 ). Therefore the equitabl e dis tribution of educational 

opportunities stands as a major fut ure task fo r governments 

2.5.5 Greater community involvement 

Devolving power from the center to school level through decentral ization and 

empowering the school community to admin ister their own ed ucat ional afiilirs can help 

mobilize available resources for the betterment of schooling and increase eftic iency. 

Closer community participation in and support to the education system, and interaction 

wi th schools make education more eflective. The integration of the ed uca tion system 

with the local environment makes the school a motive force in the grass-roots community 

(Thompson, 1987:263). The school should be part of the community organizing itself for 

improvement and gradual development of the comll1unity. 

Alstair Macbeth (cited in Nelson, 1993:303), li sts some distinct reasons on the relevance 

of parental invo lvement in schooling. Thcse arc lirstl y, parents arc ICg;lll )' responsible for 

the education of their children. Thus they are regarded as legal clients of schools. 

Secondly, parents are co-educators of children in parallel with teachers. Thirdly, family­

based learning influences school cfl'ect iveness on a child and fi nally. in dell10crat ic 
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societ ies, parents as stakeholders in their ch ildren 's school should have the opportunity to 

influence decisions that alIec t them in accordance to thei r stake in it. The interaction 

between a school and a community enhances educati on in many ways. Parental 

partic ipati on on deciding the schedule for schooling or in preparing a shelter for the 

school guarantees the appropriateness of schooling time and the learning place. As a 

result they will be wi lling in send ing their children to school. Parents and communities 

can identify and select best teachers I'rom among their community members. They can 

also provide considerable support to schools in various form s. Reciprocally. teachers can 

be involved in solving community pro blems, organi zing community projects, etc 

(Anderson, 1992:28). Schools cannot ex ist as scparate en titi es Ii'om the soc iety. Thus 

(Nelson, 1993:281), relevant curriculum that takes the local context into considerat ion 

can be designed when communities arc invo lved in curriculum prod ucti on. When new 

innovations are introduced in to the education system, its implementat ion will not face 

resistance if the involvement of the community is achieved (Nelson, 1993: 29). 

Active participation and involvement of a community has a faci litating effect by 

developing a sense of ownership and partnership. Projects of basic education were 

successful in areas where such a sense was created (Yates and Bradley, 2000: 169). 

Furthermore, strong community parti cipation in all phases li'om planni ng to evaluation of 

a project ensures it s sustainabi lity. Cogni zant of the advantages of community 

parti cipation in education, the Mini stry 0 1' Education 0 1' Ethiopia had devolved its powers 

down to school level. Curren tl y, comm uniti es and Parent Teacher Association (PTA) 

members are playing a prom inent rol e in all aspects of the schoo l sys tem (MoE, 

2005: 17). 

2.6 Alternative Approaches to Expand Basic Education, 

In many co untries of the industri al west, UPE was reached by 1960 (Fagerlind and Saha, 

1983:236). But for many other countries it had remained to be a difficult task. Meanwhile 

the role of education as an indispensable key for soc ial development had received a wider 

recognition by governments of all these countri es. Emphasizing on the necessity of using 

an alternat ivc way for basic educa ti on prov ision (Hawes, 1983:23) cO ll1mented, 
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... if Ihe cenler 0/ Ihe process is Ihe individual and Ihe individual's 
relalionship to the learning sociely, there must, logically, be many palhs to 
learning which musl be recognized as suilahie and appropriate nol 
because Ihey have always heen used or because everyone uses Ihem, but 
ralher in respect o/how/c/r Ihey lead Ihe individual etfeclively 10 where he 
wanls 10 go. 

Therefore serious consideration for alternative means through non-formal system became 

the only option to achieve UPIC (J1ishop, 1989: Ill ). According to John Ililliard (Bishop, 

1989: 132), non-formal educat ion is described as a sys tcm of education designed to reach 

large audiences wherever they are, with the object ive of providing knowledge and ski ll s, 

emphasizing on local initiati ve, se lf-help and innovation. Since the formal education 

system could not accommodate the needs or growing populations or the rural areas in 

poor countries (Coombs and Ahmed 1974, in Yates and Bradley, 2000:65), the adoption 

of fresh approach-non-formal education is required. 

These days education is viewed as a life long process having a variety of forms and 

methods not as a place and time-bound li mited to schools and measured in terms of years 

of schooling (Bishop, 1989: 133). Education is according to Paisey (1992:3) a process by 

which human beings acquire knowledge, sk ill s, altitudes and so on, in various ways. 

Supporting the idea that schooling is not learning (UNESCO, 1993: I 0) stated that placing 

more children in schools ancl many adults in classes has no use unless they learn 

something valuable while they are at school. It is based on this underlying belief that the 

development of non-formal basic ed ucation achieved wider acceptancc principally 

because it applies to diversc fie/ds, many act ivitics, and is given by different agents 

(Hallak 1990 in Yates and Bradley, 2000:66). 

There are some characteristic features of non-formal education. One major characteristic 

of non-formal education is that it is task or ski ll centered and designed to produce quite 

specific changes in learning. Learning grows out of the felt-needs of the learners and 

what have been taught is put in to use. The curriculum is dictated by the particular uses to 

which the learning will be put and consequently is closely related to the environment of 

the learners. 
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Non-formal education economlzcs resources by utili zing community facilities and 

personnel. In government schools the largest percentage of the total cost was earmarked 

to teachers' and personnel sa laries. But in non-formal education systems the use of 

volunteers and part-time teachers reduces operating costs. Thus the use of this cheapest 

means and meet the desired goal of education is vital for the developing countries. 

In non-formal education entry requirements are determined by clientele. It is geared to 

the needs and interests of the potential clientele. Specific characteristics such as literacy 

or forma l educational qualifications arc not essenti al for admission. 

Flexibility is one major characteristic feature of" non-formal education. As long as 

individuals and communities have diverse interests and problems. the provision of 

educational programs is worked out in accordance wi th th"se dilTerenees. For better 

educational achievement, (.J.P.Naiki cited in Bishop, 1989: 138) argues the rigid formal 

education system has to be replaced by a flexible non-formal pattern. Non-formal 

education produces learning which is immediately valued in the context of the 

individual 's or community 'S life situation. For several western policy makers the 

response to the growing crises ari sing from educational expansion was to improve, 

coordinate and create linkages between formal and non-formal education and the 

economy (Zachariah, 1985: 10). Maximum flexibility should be ensured with special 

attention given to the needs of the deprived and handicapped groups, so that any 

individual can be able to continue or complete the cycle at any age (Hawes 1983:88). 

In general, the formal and non-formal education are not contradictory entities. but should 

be seen as mutually reinforcing partners. When the two are combined they can produce a 

wholesome personality and promote national deve lopment. 

2.7 Priority actions needed to the successful implcmentation of Alternative Basic 

Education 

The success or failure 111 achieving the basic learning needs of children depends 

ultimate ly on the measures taken by the countries in question. The largest responsibility 

is len upon national governments and local partners who are the key /(lI"CeS for change. 
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Other than taking counter measures for the factors that affect the expansion of basic 

education, following are suggested actions that need to be undertaken depending on the 

diversity of si tuations. capacities and social goals among countries. 

2.7.1 Designing policies to improve basic education - According to (WCEFA, 

1990;84), for better effecti veness, a strategy to improve the qual ity and re levance of basic 

education programs with a locus on educat ional personnel. learning materials and time 

should be designed. The provision of pre-service and in-service training programs, 

incentives and opportunities to upgrade educational personnd, the inclusion orthe supply 

of sufficient textbooks and other relevant materials and community participation to 

maintain existing educational facilit ies and equipments are equally important. The 

qualitative increase in access leads to improvement in equity through the participation of 

girls, women and other disadvantaged groups. 

2.7.2 Creating a supportive policy environment - If the ABE program is to be a 

success, a Illu lti-sectoral plan of action must be supported by overall policy environment. 

This kind of adjustment helps to ensure that all sectors are lllutually supportive, effective 

and are in line with the overall de velopment goals of a country. Since basic learning 

needs are the concern of all sectors, different institut ions and agencies are required to 

interact in order to promote cooperation and work together to achieve the interrelated 

policy goals such as rural devclopmcnt. better health. hasic cduc:ltion. dc (WCEFA. 

1990; 83). 

2.7.3 Increasing partnerships and mobilizing resources - The educat ion sector 

is a country's most sizeable public activity that account for more than 25 % of the public 

employees, other than the material aspect that it demands. Ascertaining the achievement 

of educational needs require mobilizing actual and potential partners like community 

organizations, voluntary associations, religious institutions, and so on. To successfully 

meet the educational needs of children, partnerships have to be encouraged at all levels. 

For this reason, mobilization of huge resources both national and international is 

necessary (Baum and Tolbert, 1985; 123). Since the resources in deve loping countries are 
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insufficient to expand the educati onal needs of chi ldren , a concerted effo rt is needed to 

mobi li ze domestic and overseas resources. 

There are four possibi lities to obtain add itional support fo r basic education . 

a) Us ing existing resources efficiently - According to the World Bank strategy 

(Pascharapou los and Ma ureen 1985 :35), in order to increase and improve the quality of 

education. the system must achieve maximum internal efficiency in management and 

allocati on and use of avai lable resources. This can be achieved by intensive use of 

ex isti ng bu ildi ngs and equipments, improved use of learners' time and supplying of 

appropriate instructional materials. Efficient utili zati on of resources also encourages 

donor organi zations to sustai n their donati ons when the need arises. 

b) Prioritizing expenditures - As lo ng as basic education is a basie human ri ght and a 

core for development, publ ic expenditures should be geared towards its universalization 

by providing a high priority to that sub sector. 

c) Rea llocating r esources within government budgets - This refers to the shi ft of funds 

wi thin the education sector and fi'U111 bud gets all ocated to other sectors to sati sfy the basic 

educational needs of chi ldren. For effective implementation of non-formal education, an 

active participation of ministri es direct ly invo lved with the componen ts of the program 

such as health, agriculture, environment and education is highly demanded (Tekeste, 

1996:47). 

d) Findin g new sources of funding within and outside governlll ent budgets - This 

refers to new sources of re venue such as introducing educat ion taxes. and encouraging 

loca l communities and NGOs to organi7.c basic education activit ies thm lessen 

government burden on education . External financia l and technical assistance should be 

sustainable unti l the poor countries woul d be able to stand on theit"own feel. According 

to UNESCO (1993: 17), there were over 600 NGOs, foundations and institutions working 

with the UNESCO to the implementat ion of its programs and support its ac ti vities 

through their worldwide membersh ip and their local branches in several countri es . 
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2.7.4 Improving managC/"ial capacities - In nlllny (k:vdoping countries there is a 

serious problem with regard to information on basic learning needs and how to meet 

these needs. Thus, setting or rein forci ng, technical services and mechanisms to collect 

and analyze data on basic lea rning needs. and the soc io-cultural context are necessary. To 

monitor the progress and evaluate the effectiveness of a program, these countries need to 

deve lop statist ical se rvices and management information to provide information to 

concerned bodies at any level. Without proper and timely monitoring and evaluation, it is 

difficult to know what succeeded or why a project failed to ach ieve its goals. To this end, 

training should be given to management personnel. The management of basic education 

can also be improved by the use of' modcrn informat ion and com mun iciltion technology. 

2.7.5 Mobilizing information and communication systems - Technological 

innovations like rad io, televis ion, press and ot her popular acti vities suppl ement the 

provision of basic education to individuals and the publ ic in di stant areas. The use of this 

modality requires mutual cooperation between those who are responsible for these media 

and the educators. 

2.7.6 Assessing needs, planning action and defining targets - To meet the basic 

learning needs of children, a comprehensive multi sec toral plan of ac tion is necessary. 

The action plan should specify the basic learning needs, the means to promote basic 

education, the targets and specific objecti ves, indicators to be lIsed to measure progress, 

personnel required to plan implementati on, and so on. The plan of act ion should have 

clearly stated national object ives and measurable targe ts wi th dclinitc time I·i·:llllc . 

(WCEFA,1990:82). 

2.8 Expericnces of some Developing Countries on the Implementation of 

Altcrnative Basic Education 

As long as there are val'l ous differences among countries, there cannot be a single 

strategy that wo rks and benefits all count ri es. Thus all countries are required to find 

alternatives that suit to their needs and circumstances. Accordingly, in their efforts to 
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meet IJI'F by 20 15. var ious stra tegies were employed by many dcvcioping countries and 

notable ac hievements werc registered. 

Following are two cases aho ut clTcctive programs designed to provide educati onal 

opportunity to children who have not been reached by formal schooling. 

2.B.l Eseuela Nucva: the "New Schools" ill Colombia 

Colombia launched the Escuela Nueva, which means 'new school' program in 1975. This 

program has focused on teachers ' curriculum and pedagogy that need to be changed. 

Well aware of the complexity of improving the quality of education and the difficulty of 

changing the old habits and expectations, the planners of Escuela Nueva (EN) devised a 

strategy to change peoples understanding of schooling and motivated teachers and other 

personnel to stand on their side fo r the common goa l. To thi s end. fou r basic educat ion 

building blocks were idcntified. 

A) Children - Most chi ldren in Colombia entered the first grade of primary school but 

for several reasons poor rural children repeat or drop out. The foc us of EN was to enable 

these disadvantaged rural ch ildren lea rn effective ly. graduate and bcncfit from education. 

B) Tim e - The time conflict between school and wo rk was recognized by EN planners as 

a major problem that results in grade repetition or dropout of students. Accepting the 

schedule of the central educational system, they decided to design the curriculum and 

classroom acti vities so that time conflicts did not affect the educat ion of children. 

C) Plaee - Although their classrooms were overcrowded, almost all villages had schools 

and the location and quality of the buildings was sati sfactory for the parents. Thus, EN 

planners accepted these schools. 

D) Teachers - There was no need for recruitment of new teachers fo r there were enough 

teachers when the EN had began. However they were teaching chi ldren of all ages in 

overcrowded classrooms in a traditional approach. Recognizing teacher perloJ"lnGnce as 

influential fac tor in quality of schooling, EN planners needed 10 des ign G program to help 

teachers teach in multi -grade classrooms. The program fo r retraining of teachers was in 

line with the changes in the curriculum and pedagogy. 
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The EN planners had accepted the cu rriculum and text books for primary school that 

were produced centrally, but side by side they developed materials that suit to local 

circumstances focusing on active learning. Supplementary student textbooks were 

designed for all subjects that require minimal teacher support. The production of self­

instruction materials helped to the implementation of the multi-grade instruction and to 

the improvement of classroom discipline due to students' engagement in their lessons all 

the time (Anderson, 1992:7 I). Due to the production of self-instruction materials, 

students were able to progress at their own speed and when they miss school for fami ly 

works, they were able to continue their lessons. After completing certain grade level at 

their own pace, they were promoted to the next grade at any time. This has minimized 

dropout and repetition rates. 

With regard to teachers, model schools staffed by teachers trained in multi-grade and 

active learning techniques were establ ished . Trnditional teachers were in vi ted to visit the 

model schools to share the experiences of master teachers rollowed by three-one week 

training. After the end of the first training, they retu rn to their schools and practice the 

new approach. There were also monthly meetings of teachers to di scuss on their 

progresses and problems. Teaching materials in EN schools were provided free and each 

school had 100-book library. 

Results of the EN Experiment 

Evaluations show that EN schools had improved student achievement and completion 

rate, job satisfaction of teachers, and community support of schools. Achievement of 

children in EN schools was higher than pupil in traditional schools. Unlike the traditional 

trend, test scores of girls have equaled those of boys. When the evaluation results of 1977 

showed higher results of EN students on national tests, donors and the government 

supported EN's expansion (WCEFA, 1990:60). 

The EN innovation had demonstrated how the complex problem of educational quality 

can be improved and provided to the disadvantaged rural children. The integration of all 

aspects of the EN approach to make a quality education school was a sllccess. Teachers, 

children, the coml11unity and adJl1inistrators were changed frol11 the traditional way of 
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performance and were shaped by the EN program that led to the atta inment of quality 

education. 

2.8.2 The Radio-Ass isted Community Basic Education Project in the 

Dominican Republic 

A unique and successful experience to attain UPE was through the use of interactive 

rad io instruction (lR!) as implemented in rural Dominican Republic, by providing 

improved quality education to children in remote areas where schools and teachers were 

non-existent (WCEFA, 1990: 16). This program had a pedagogical approach that invite 

students invo lve in active learning. The program, although it does not seem a surrogate to 

a teacher it has been used to help children learn and to provide support for under trained 

teachers be bctter teachers through time (Anderson. 1992:79). 

The Radio-Assisted Community Basic Education project was started on January 24, 

1983, in Barahona province of the Dominican Republic by broadcasting a daily one-hour 

radio program to school-age ch ildren in the open air. The program was run in accordance 

with the time and places that suit to children with teachers supplemented by radio 

instruction. 

Before the beginning of the radio education project, children in Barahona province did 

not go to school for the community was widely scattered. These children were also 

engaged in long hours of work in the coffee and sugar cane plantations. So, illiteracy was 

very high. Meticulously working on the program, the radio education project identified 

the areas where children could be found and employed four outreach supervisors to visit 

the si tes and communicate with the local community. These supervisors had the 

responsibility to make a linkage between the field and the radio production centers and to 

supervise individuals se lected to be in charge of the radio classes. The radio auxiliaries 

were selected on the basis of their knowledge on radio education, experience with local 

communities and techniques of data co llection. To meet their purpose the supervi sors 

were able to identify 23 commu nities for phase I and another 25 for phase II of the 

experiment in 1983 and 1984 respectively. A major selection criterion for sc hools was 

community interest in the education of thcir ch il drcn. Thi s 1V1IS to he ensured when they 
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build a shelte r for the classes and nominate rad io aux iliari es li'om among themselves by 

forming assoc iati ons of parents and' fri ends' of the proj ect. 

With regard to teachers, persons who had basic lite racy skill s and interest in teaching 

children were employed by the community with minilll al pay. The task of the teachers 

was to ensure chi ldren's attendance in the program. funct ioning of the radios, and so on. 

Aux iliaries were givcn a two-and- hall' day brid'training bef'ore the beginning or classes 

focusing on radio operation, organ ization of classes, the use of daily teacher's notes, and 

helping children with special problems. 

Adm inistrative ly, the project was under an agency responsible for all educat ion programs 

of the Republic. There was no basic curriculum reform but was translated into interactive 

radio broadcast made suitable to Barahona children, with certain additions that address to 

the needs and problems of the target group. Keeping the subjects and their contents as 

they were, the radio lessons were covered in short time and were conducted in the late 

afternoon. At the commencement of the proj ect, there were no professiona ls for the radio 

program in Barahona. So, local residcnts interes ted in rad io cOlllm lll1 icat ion were chosen 

and were given two-day training. 13y visiting schools and ge tting feed baek about the 

radio broadcast, they were ab le to observe how effect ive the IRI was and to idcntify the 

means for better performance. 

Results of the Radio-Assisted Project 

The proj ect which began to experiment its plan in 20 schools had in 1989 expanded to 

over 60 schools with over 80 classrooms. With regard to student achievement, a 

comparative study made on the radio-ass isted project and traditional schools showed that 

children of the radio-assisted project learned more mathematics and learned as much 

language as children attending traditional schools (Dock and Helwig 1999 cited in Yates 

and Bradley, 2000:9). It was proved tha t these children were able to cover and master 

primary educat ion through onc-hour a day supportcd by tC:lchers with Illinilllal training. 

Through this innovation the un- reached children were able to benefit from basic 

education. Motivated by this ach ievement, the government hac! es tabli shed a Department 

of Radio Education in 1986 to furthe r expand the experience to out-of-school children in 

other areas of the Republ ic. 
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2 . ~ The sta te or Alternative Basic I~ dllcatioll Program in Ethiopia 

The beginning of modern education in Ethi op ia is attri buted to the time of iVIcne lik II 

who opened the first mode rn school in 1908 under hi s name (Ayalew, 2000:8). Despi te 

its destructi ve effects on the cou ntry and its people, the brief Italian occupat ion of 

Ethiopia had left an important lesson to emperor H/Selass ie I where he was imbued with 

the need to expand mode rn educat ion in hi s country. The Amharic song of an anonymous 

contemporary Ethiopian patriot 

o M'..,;J{] OU'7r.tl,(Il'{] o/J:I.: .e'/I] '/OC 

Ot'llT'I.e t'I.e 71] W"I C;. (lH'(IJ' ~.7C 

Whose Engli sh translat ion cou ld be "The Ita li ans eould never have invaded our country 

through Ogaden and Maichew. but they invaded us from the air. " (Ayalew. 2000:2 1) 

clea rl y describes that the acrial bombardment showered by the Italians over the Ethiopi an 

pa triots that finall y led to their deleat was a resul t of mode rn education. 

After the return of the emperor to hi s capita l following the victory of Ad wa. (Pankhurst. 

1962 . ci ted in Aya lew, 2000:21). reported that Menelik had developed keen interest to 

have educated people eapablc to cna ble Eth iopia stand as a great nation in the !i.ce of the 

European powers. However. although the beginning of modern education had a long 

hi story in the country, and effo rts we re made at different times to expand education. 

milc h more effort is left to achi eve un iversa l ed ucation. 

In Ethiopia the Basic Ed ucation Deve lopment Program was started in 1976 in the Ogaden 

region as an alternati ve means to provide access to educational opportunity with the 

financial . materi al and techn ica l ass istance of UNESCO, UNDP and UNICEF; but it had 

di scontinued due to the Ethio-Somalian border di spute (Wright and Govinda. 1994: 11 4). 

Later. long before .I omti en. F:thiopia had set a target of achieving uni versa l educati on 1:1\ 

1980. This plan had failed. The Socia li st Government of Ethiopia had al so planned the 

same targei to be attained in 1994. This too was a failure (Derebssa, 1999:96). 

The illi teracy rate had been reduceclthrough the Literacy Campaign of the Dague regime 

but the program had lasted up to 1990 anci aftcr then, it was not replaced by any other 

program. According to the report of the UN ICEF ( 1993 :2), the gross enrolme nt rate 

(GER) in 1991 was 3 1 % representing one of the lowest participation rates in the 
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continent. The study presents a discouraging report that there was even a decline in 

enrolment from 2,855,800 in 1988 to 2,478,500 in 1990 and further to 1,8 16,200 in 

199 1 (UN ICEF, 1993: 159). It further stated that the low enrolment rate was accompanied 

by high rate of dropouts and repeaters where only 37 pupi ls reach grade six out of 100 

pupils who start grade one. These failures are attributed to inadequate resource capacity 

of the sector related to the costs for schools and school J;lc ilities and teachers ' salaries. 

Derebssa's (1999 : 127) accoun t too, tell s that the problem is largely economic- a 

mismatch between the expansion of education and the alarmingly growing population. 

Thus. he deduced, reciucing fertili ty rate and strong commitment on the share of the GN P 

towards education as the best measures to be unciertaken to achieve UPE. Different ii'om 

the above report of UNICEF, the MOE, 2003(cited in O'Neil , 2005:3) report tell s that 

there was an increase in GER for primary schools from 45.8% in 1998/9 to 64.4% in 

2002/3, and the net enrolment rate (NER) from 39.6% to 54% for the same period. 

The present government of Ethiopia had also placed great emphasis on the provision of 

universal education through the alternati ve means, in addition to the formal system and 

achieve UPE by 20 15(MoE, 2005:29): Cognizan t of its meager resources to supply the 

program alone, the government had adopted a plan that in vites NGO's to stand on its 

side. Domesti ca lly , community participation in construct ing low-cost schools and 

rendering all other contributions is given a high priority to ensure universal ization of 

education. To realize its goals or l11eeting UPE, the government has set sewral strategies; 

and in line with it the following goals are set. These include the expansion of early 

childhood ed ucation, achievemcnt of basic educa tion by 50% of school agc children and 

95% of literacy rate by 2000, and provision of essential knowledge and sk ills that help fo r 

improved life of individuals and fami lies (UN ICEF, 1993: 156). 

2.10 The Provision of Alternative Basic Education by the Relief Society of Tigray 

(REST) 

Like all children in other regions, many children in Tigray specially children in the rural 

areas were denied access to basic education. To l11ake matters worse, leaving other 

factors aside. the fierce battles fought between the Derglle and the EPRDF forces had 

also negatively affected the opportunity of chil dren to educa ti on and hence widening the 
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regional disparity gap. According to (MoE, 1989 cited in Habtamu, 1992:7), in 1989/90, 

out orthe 2.757. 100 population of Tigray, the number of ch ildren in schoo ls was 88, 136; 

in the same year. Sidamo with a popul ati on of 2,74 1, 700 had 190.343 students in schoo l 

and Addis Ababa whose pop Ul ati on was about 2,379,500 had 479.1 18 students. These 

specific examples demonstrate to what ex tent children of Tigray were di sadvantaged by 

the war and its resu ltant effec ts. 

The UNICEF (1993: 160) report further strengthens the belief of the researcher. The 

statement tells that the number of schools was reduced from 8,488 in 1989 to 5,855 in 

1991 , and the student number too dropped from 2,793.615 in 1989 to 1,816,3 25 in 1991. 

This is parti cularl y true for Tigray because it was the nHlJo r battld ield for the 

combatants, even much earli er than the spec ili ed years. 

Despi te the common national problems and the unique histori cal incide nts. the Regional 

Education Bureau (REB) had attempted to open educational opportunities to-out-of 

school ch ildren. As a resul t the number of primary schools has increased from 887 in 

1993 to 1232 in 1997E.C. Wi th increase in the num ber of schoo ls, the di stances trave led 

by students from home to school was minimized which in turn increased access to 

children. According to REB (TEMISS, 2004/2005: 12), the average distance of school s in 

1997 E.C. fo r grades 1-4 and 1-8 was 4.26 kilometers and 7.15 kilometers respectively, 

and in 1998 E.C. the distance was reduced to 4.05 kilometers and 6.19 kilometers 

respecti vely for each of the grade levels. By 1997 E.C.GER for primary schools was 

88.47% of whi ch 8R.2 1 % were male and 88.74% were females. The NER for the same 

year was 90.81 % lor boys and 95.48% lo r girl s. With rega rd to dropout and repet ition 

rates, in 1997 E.c., sign ificant changes were registered when compared to the preced ing 

years. Similarl y, the male- femaic ratio has declined from 1.62% in 1993 to 1.40% in 

1997 E.c. 

With all these effo rts and achievements of the REB howevcr. there are still many rural 

children depri ved of the right to education. According to the data collected by the Non­

fo rmal Education Department of the REB, currently, in 2000E.C, there are about 10,552 

pupils learning in non-fo rmal schools of 18 weredas in grades 1 to 3, of whom 5811 are 
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boys and 474 1 girls. The figure will undoubted ly be higher when the report of the 

remaining 29 weredas of the region is added. 

In its fi ve years strategic plan. the RE B (200617:52) has identitied some major 

bottlenecks encoun tered during the implementation of the ABE program that need 

remed ial acti ons in the years to come. These are: 

~ Lack of awareness on the feas ibility of achiev ing full primary school enrolment 

through the ABE; 

,. Inconsideration towards the program of some local management bodi es: 

,. Inadequate traini ng provided to fac ili tators; 

,. Low financial capac ity and weak monitoring and evaluation services to the ABE 

program. 

In addition to the alternati ve basic education (ABE) program run by government bodies 

at wereda level, there are also others like reli gious institutions and the local NGO. the 

REST who are engaged in the ABE program. 

Initiall y, REST had no planned intervention to run ABE in the weredas, but it was 

in troduced later when its offi cials sensiti zed the urgency of opening an alternati ve route 

to bas ic education by integrating it with the other development programs that had already 

been started in these weredas. Since its start, the REST works in co llaboration with the 

REB where the later provides technical assistance fo r the implementation of the program. 

Since meeting basic learning needs for children is a difficult task for poor 

countries,(WCEf A. 1990:3 1 )suggested. the necd for substantial and sustained extemal 

assistance to allow these coun tri es join those in the more advantaged categories is 

necessary. From the very outset the ABE program was funded by ex ternal donations. The 

pioneer of the program was Action Aid-Ethiopia to be followed by donors from di tferent 

countries of the world . 

The ABE program of the REST has the following components. 

A) Facilitators: -

Facilitators are teachers who work in the AB E centers selected from the local community 

members. The qualification requ ired fo r fac ilitators is fl ex ible. Blit mostl y. they are 
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graduates of grade ten. Once recrui ted. lilc il itators arc given a training program. 

Fac ili tators are paid minimal honorarium on monthly basis by the REST. This makes the 

ABE program cost effective. 

B) ABE Learne/'s: -

Unlike the lormal primary schoo ls where age seven is set as an entrance requirement, 

children who attend the ABE program of REST fa ll in the ages between 7-14 . The 

absence of age limit has contributed to the incrcase in enrolment for those who could not 

get access to forma l schools. According to thc report of REST. about 74,012 rural 

children were able to get access to basic education in the years from 199415 to 2006/7. In 

the current academic year, 2007/8, there are 10, I 62 chi ldren in grades I -3 in the REST 

ABE centers. 

C) Community Participation: -

To ensure the relevance of non-fo rmal basic education program, Ferdissa (2003: I 29) 

notes, the in vo lvement of parents and the community is of paramount importance. In so 

doing, they wi ll explain not onl y their problems but also part icipate in the solution. 

Active community participat ion is the hallmark of the REST-run basic education 

program. From the very beginning it emphasized on community participation in all stages 

of the program . 

0) ABE Ccntc/'s: -

One of the guiding principles of the ABE program is to bring learning centers to the 

center of the target population. Based on this principle these centers are located at a 

reasonably central place. Formerly, these centers were constructed with low-cost, by 

using local material s. But recentl y, with the future view of transforming them to formal 

schools by handing them over to wereda education offices, the newly built classrooms in 

schools are maintaining the standards se t by REB. Presently there are 68 ABE centers in 

the eight weredas. 

E) Managemcnt and monitoring and cva luation of ABE centc/'s: -

The management of' the ABE program at the highest level of the structure is the 

education department of REST. It wo rks in co llaboration with the REB specially on 

technical matters. In each of the weredas there is work relationship with respective 

education official s and REST through a supervisor ass igned in each of them. Like the 
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Paren t - Teacher Association (PTA) in tormal schools, there is a management body called 

Center Management Committee (CMC) in each center having seven members. 

Mo ni toring is a cont inuous process alld invo lves ga theri ng dnta and information on the 

program. The focus of this monitoring is on enro lment , attendance oj" studen ts, dropout s, 

transfer of ABE students to fo rmal schools and children's achi evement levels. 

Other than with wereda offi cial s. ABE centers have relations with di rec tors of the nearby 

formal schools where the later ass ist the fac ilitators th rough supervision and follow up of 

the teaching-learni ng process in the centers and by providing technical and materi al 

. ass istance when needed. These days there is an establi shed strong linkage between 

REST's ABE centers and the /onlla l schools. Eval uat ion oj" the program is highly 

emphas ized focusing on the children, fac ilitators and the program as a whole. 

F) Relatio nship between ABE centers and formal school: -

There is strong link between formal schoo ls and ABE centers. In principle. ABE learners 

are requ ired to join grade fi ve of the fo rmal schools after completi ng the tour years 

program within three years in the ABE centers. However in the program run by REST, 

this was not exercised yet because, thcre is no a separate curriculum suppkmented by 

separately tailored tex tbooks. For thi s reason, student textbooks in the ABE centers are 

those which the formal schools use. ABE students who complete their third grade study 

and are promoted to grade fou r are allowed to joi n to a neighboring school. 
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CHAPTER 1II 

PRESENTATrON AND ANALYSIS OF DATA 

The purpose of thi s chapter is to present and analyze the data ga thered through the lour 

major data collection instruments employed in the study-ques tionnaire, interview, 

document analysis and observation check li st. All the instruments comprise two parts; the 

first of which focuses on the personal inlormation of the respondents whi le the other part 

gives the personal account of respondents on issues related to the research. Based on the 

responses obtained through the use of questionnaires, interviews, document analys is and 

observation check li st, the data are presented and analyzed as described hereunder. 

3.1 CharacteJ"istics of respondents 

The research had included respondents with varying characteri sti cs such as sex, age, 

academ ic status, service years and the current position they hold in the area of education. 

For better clari ty the characte ri sti cs of respondents are tabulated below. 
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'Iii/Jle 2 Characterist ics of' respondents 

Characteristics of Rfi:fl and WEO REST Supcn' isors, education 

respondents officials coordinators and facilitators 

Sex F % f % 

Male 14 lOa II 78.6 
- -

21X Female 
, - - J 

-
Total 14 100 14 lOa 

Age 18-22 - - 7 50 

23-27 - - 3 21.4 

28-32 - - 2 14.3 

33-37 2 14 .3 I 7.1 

38-42 4 28.6 I 7.1 

>42 8 57. 1 - -
Total 14 100 14 100 

•. _---- -_. ----
Educational lO'I', complete - - l) 64.3 

I status TTl - - 2 14.3 

Diploma 4 28.6 I 7.1 
.. -.. - -_.- -

BA/Bsc 10 71.4 2 14.3 

MAiMsc - - - -
-

Total 14 100 14 100 

Number of 0-4 - - 8 57. 1 
.-

Service 5-9 - - 4 28.6 
- -----. 

Years 10-14 - - 1 7. 1 
-

15-19 5 35.7 - -

20-24 4 28.6 1 7. 1 

25-30 5 35.7 - -
-------

Total 14 100 14 100 
---- .. _------ - --_. 

Based on table two, 14 (100%) of the WEO and REB respondents were male. The 

majority of the experts and facilitators of REST II (78.6%) were male while three, 

(21.4%) were fcmale. Thi s indicates the prcscnce nf' a wide rang.: or gcndcr disparity in 

45 



education management. Si milarl y. out of the 48 parents and CMC members 33 (57. 1 %) 

were male and the remain ing 15 (31.3%) were female. 

Age wise, all respondents of WEO and REB officials were over 33 years old. where eight 

(57. 1 %) of them were over 43 years. On the other hand the age composi tion of the 

education experts and facil ita tors of REST was largely below 42 years where, seven 

(50%) of them were in the ages between 18-22. Likewise, the CMC and parent 

rc~ rondcnts' agc was largel y conccntratcd between ~ I-50 . 

As to the academi c background of the WEO and REB respondents was concerned, 10 

(7 1.4%) have a BAI B.Sc degree with varying posts at regional and wereda levels, and 

the four (28.6%) diploma holders work in the wereda.\· as supervisors. Since completion 

of grade 10 was one of the criterion required for the employment of facilitators, nine 

(64.3%) of the respondents of REST were grade 10 complete, the others being two 

diploma, one TTl and the other two BA holders. As far as the academic background of 

the CMC and parents is concerned, 20 (41.7%) of them cannot read and write and IS 

(31.3%) were dropouts of the tirst cycle primary level. The academic level for the 

remaining 13 (27 %) was in between grades 5-12. Occupationally, the maj ority of the 

CMC and parents 31 (64.8%) wcre fann ers, while nine (18.7%) und four (8.3%) were 

petty traders and civil servan ts respectively. 
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3.2 Data Analysis on major iss ucs of thc ABE program 

3.2.1 Issues related with ABE program implcmentation 

The assessment on the contribution of REST in fullilling the regional pledge for the 

universa li zation of' basic educa ti ()n is trcatcd in tcrill s of th~ Il) lI owing cLlnsidaatilllls. 

These are the select ion of ABE centers, their physical facilities and educational materi als, 

the teaching-learning process. the state of facilitators. relations between formal schools, 

and monitoring and evaluation in the ABE centers. 

3.2.1.1 The selection of A BE ccn tel's 

The ABE cente rs are established on the premise that all out-of-school ch ildren and ad ults 

whose ages range ti-om 7-14 could get basic education within short di stances from thcir 

home. 

As discussed 111 chapter two, one major obstacle to the attainment of universal basic 

educati on for all was, among all others. long school distance as a result of which many 

school agc children specially girls eithcr lail to enroll or dropout nner be ing registered in 

formal school s. 

To reduce dropout and raise enrolment therefore, ABE centers are requ ired to be located 

at reasonable distance from children 's residences. As evidences from I I (78.6%) of the 

respondents of REST facili tators, supervisors and education coord inators' reveal the 

location of ABE centers is within an average distance of 0.5-1.0 kilometer h om the 

res idence of the benefi ciers, while the remaining three (21.4%) responded that it is 1.5-

2.0 kilometers. This di stance. when seen li'om the regional average distance for grades 1-

4 that was 4.05 in 1998 E.C (REB-TEM ISS, 2004/2005: 12) and 3.8 in 1999 E.C. (REB­

TEMISS 2006/2007:3), was a short di stance that has reduced the regional average 

distance for fi rst cycle of primary schools by about half. 

Before the establishment of the ABE centers, the majority of the C'MC' and parent 

respondents stated, the fate of their chi ldren were to be engaged in agriculturnl activities 
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specially looking after catt le and remai n illi terate. During thnt ti me. many parents were 

un willing to send thei r children to fo rmal schools for various reasons. The major reasons 

forwarded by almost all the aforementioned respondents was basica ll y, due to the 

tiresome long dail y journey of children to schools and the need for the labour of children 

by their parents. And few of them responded lack of awareness of parents on the value of 

education to their children in the future. They also concluded. it was with the opening of 

the ABE centers in their neighborhood that all parents became wi lling to send their 

children to the ABE centers. 

Whi le responding to the interview," Do you appreciate the opening of ABE centers? and 

if you answer 'yes ' ,why?" all (100%) of the parents and CMC members sa id 'yes' and 

the common reason for saying so was because it has sulved the prub lL" lll of access to 

education of their ch ildren by opening the alternati ve route in a short di stance within their 

locality. The other reasons for appreciating the said program were because it had enabled 

parents to confidentially send Iheir ch il dren , speciall y girl s to these schoo ls; it had 

enabled chi ldren to be engaged in other household activities due to the absence of long 

trave l as hitherto was the case, and it had opened the opportunity to basic ed ucation not 

only for school age children but al so for adults beyond school age group. 

With regard to the selection of ABE centers, the stakeho lders involved in selecting the 

suitable site were, according to 36 (75%) of parent and CMC respondents, the WEO, 

REST, CMC and the local community members whik 12 (25%) of them said that it is the 

task of the CMC and REST alone. In both cases the labia ad ministration officers are also 

in vo lved because it is through their wi lli ngness that former owners of the se lected si te 

could get a substi tution for the land they lost. Responding to the same questi on, 

11 (78.6%) offic ials of WEO and REB have confirmed that they have a say in se lec ting 

sites for the centers while Ih ree (2 1.4%) s<lid Iha l Ihey ha ve no p'lrt in the selection or 
ABE centers. In the s<l me token, AI3E lilc iliwlors, edueation coord inators and superviso rs 

of REST unanimously remarked that se lection of ABE centers is a joint task of all the 

stakeholders mentioned above. 
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The common criteria set for select ing ABE centers as forwarded by al l parents and CMC 

members and 13 (92.9%) of REST's officials are deduced in to the following 

considerations. 

l> The presence of large number of out-of -school children whose ages range from 

7-14, within the proposed ABE center; 

:.- Confirming that the location of the proposed ABE center is at the center of the 

residences of all learners of the program; 

,. Absence of formal schools within a short di stance; 

:r Wil lingness and preparedness of' the local cOllllllunity to provide support and to 

actively participate in all activities that the ABE program demHnds; 

,. Presence, ifavailabl e, ofpotablc water within or in the vicinity of the center; and. 

l> Plain and wide area of lanel that can promote expansion of the center in the future. 

Although the presence of potable water is taken as a criterion Jor selecting ABE centers, 

it was observed during the Iield visit of the researcher that only one of the eight sample 

ABE centers benelit from potable water within an easy reach of the center. The absence 

of potable water was further ascertained, as can be seen in table 4 below, when 20 

(71.4%) of REST, WEO and REB officials noted that water is not totally available while 

seven (25%) answered that it is scarce and only one respondent (3.6 %) answered that it 

is adequate. 

Responding on where the ABE program is conducted. 10 (71.4%) of REST officials 

replied that classes of ABE centers arc held in schools built lor the Allie program. while 

four (28.6) of them responded that classes are conducted under tree shades and dils 

classes. These schools that were built for the ABE purpose were built, 14 (100%) of the 

respondents replied, both by tile local comlllunity and REST. 

3.2,1.2 The physical facilities and educational materials of thc ABE centers 

Undoubtedly, the success of an educational program requires the fulJi lll11ent of school 

physical facilities specially educational materials both qualitatively and quantitatively. 

The absence of faciliti es like classrooms. pedagogica l centers, toilets, tex t books, desks or 
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benches. etc negati ve ly ~frect the teaching-learning process, With th is belief in mind, the 

researcher has attempted to ~sscss the presence or absence a /" these basic I'ilcil ities in the 

centers. To this end, a tabulated format containing the li st of items and rating options to 

veri fy whe ther or not these itellls are adequate. scarce or nol availabk ' II ,I II "'<IS prepared 

as ind icated below. 

---
No List of items Rating 

Adequate Inadequate Not ava ilable 

f % f % f % 

I Text books 13 46.4 14 50 I 3.6 
.-- -~--

2 f aci litators' Office 12 42.9 9 32.1 7 25 
- . -

3 Library - - 4 14 .3 24 85.7 
-- . - .. --_ .. .-.. - .. _-- ..... _--------.-----

4 Pedagogical center - - II 39 . .1 17 60.7 

5 Toilet J 10.7 II 39.3 14 50 

-"13 ----
6 Play ground 9 32. I 46.4 6 21.4 

7 Potable water I 3.6 7 25 20 71.4 
.. 

8 Class rooms 19 67.8 8 28.6 I 3.6 

9 Teachers' guides 9 32.1 10 35 .7 9 32 .1 

10 Chairs/desks 6 2 1.4 8 28 .6 14 50 

II Radio 5 17.9 6 2 1.4 17 60.7 

As depicted in the table above, the joint responses of both REST and the REB and WEO 

offi cials reveal that libraries were almost non-existent in all the ABE centers. 

Pedagogical centers that have a prominent role in primary scitool educa tion were said to 

be inadequate or poorly furni shed by II (39.3%) while the majority of them 17(60.7) 

answered that these were not available at all. To ilets too were. except the three (10.3%) 

respondents who answered that they were adequate. I I (39.3) and 14 (50%) of the 

respondents replied that they were inadequate and non-ex istent respecti vely. With regard 
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to playgrouncls, classrooms and offices of facilitators , the shortage was not so acute. 

Studcnts' seats were saiel to be adequate by onl y six (2 1.4%) of the respondents, while 

eight (28.6%) and 14 (50%) of respondents answered that they were scarce and not 

available respectively. This was further observed by the researcher where many of the 

students in the ABE centers were seen attend ing their classes silting on stones and on the 

floor. 

As can be seen from the tahle above on the dist ribution of instructional materia ls in the 

sample centers, 13 (46.4%) responcleclthat there are adequate text books, 14 (50%) sa id 

that the books avail ab le in thc /\J3r. ccnters arc in'lclcquatc and only one (J.6%) 

responcled that text books are totally non-existent. Thus, since the regional plan for 

student - text book ratio is I-I allli tlte /\131': centers did not rullill this standard, as 

responded by about 57.1 % of the concerned bodies, unquestionably there is the need to 

equip these centers with sufficient text books so as to make the teaching-learning process 

effective. 

Another issue that has to be noticed here is that in principle, the syllabus of the ABE 

program was required to be prepared out of the felt needs of the learners (Yates and 

Bradley. 2000:66). As experiences of other countries mentioned in chapter two above 

indicate, preparation of a separate syll abus that suits to learners needs was a necessity for 

the learners. i3ut in thc case ol' Ti gra y, there arc no sepa rate textbooks. 

In line with textbooks arc teacher' s guides tllr the su bjects givcn at these levels. With this 

regard nine (32. 1 %) of the respondents of the sample schools rep lied t1wt teacher's guides 

are not avai lab le, 10 (35.7%) remarked that teacher's guides are inadequate and the 

remaining nine (32.1 %) responded that the guides are adequate. As to the researcher 's 

observation, 70% of the visi ted AUI:: centers have no teacher' s guides and in the 

remaining 30% of these centers there were only few and these were borrowed from the 

neigh boring formal schools. 

Concerning the avai labi lity of rad io receivers in the ABE centers, fi ve ( 17.9%) of the 

respondents answered that they were adequate, six (21.4%) responded that they are 

inadequate while 17 (60.7%) of them answered that radio receivers are not available at 
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all. The usc of radio program lor educ<ltion is believed to ha ve an important contribu ti on 

to the provision of basic educat ion (Yates and Bradley, 2000: 12). The successful 

experience of the Dominican Republic, as di scussed in chapter two of this materia l, had 

proved thi s real ity. Tak ing thc val uc ol' the radio cd uc,ltion program in to <lccount , it was 

decades back that the program was implemented to support basic education and adu lt 

education programs in the country and in the region under discussion. However, by the 

time this research work was conducted, 2007/2008 academic year, the program has 

discontinued due to mechanical problems and no radio education program had been 

broaclcastecl in the region as a whole. But even if the program was functional, it was 

observed by the researcher that 60% of the ABE centers had no radio receivers. 

3.2.1.3 The tcaching- Iea rning process in the ABE centers 

As ex periences world wiele reveal. the objective for the establ ishment of ABE centers is, 

as its very name indicates, to provide altcrnative means of education for those ch ild ren 

and adults who could not ge t the chance through the formal means. However, when we 

look in to the state of basic eciucation in Tigray, there is no much difference when 

compared with the teaching- Icarning modality app li ed ill the 1()J'Jlla l schoo ls of the same 

level. To begin with , although the local comllluni ty and the CMC at large, had the 

mandate to determine the duration and the lea rning time of their children together with 

other partners. the annual academ ic calendar used in the ABE centers is a ciirect replica of 

the formal schools, with certain modifications that are to be considered during the high 

noon of the harvest time, when the need arises from the side of both the students and their 

parents. This was proved when 13 (92.8%) of the offic ials of REST responded that the 

length of the daily class program in these centers was four hours. Along with this, as 

observed by the researcher du ri ng the visit, the dou ble shift system was also appli ed in 

many orthe ABE centers where the number ofe lassroollls could \lot accollllllod;lte all the 

students at a time and where the number of facilitators was not sufficient enough to teach 

all the students in a single shilL 
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TaMe -./ Enrolment and dropout rate, and the numh",r offaci li!a!ors in grade one of the s,~mplc ABE ccnters in 1998 and 1999 E.C. 
academic year. (Source: docum<:nts from respective ABI ': centers) 

Year 
ABE 

Enrolment Dropout \ No of facilitators Center Facilitator-(E.C) 
Pupil ratio M I % 1 F % T M I % F I % T 1 M F T 1998 Tseragu 43 59 \ 30 41 73 0 0 2 2.7 

, 
\ 

- 0 I 1 :73 
1999 55 61 i 41 39 96 4 , 

7 1 1 2 1:48 4.2 .) 3.1 1998 Aba 36 63
1 21 37 )7 2 3.5 I 1.8 3 - 1 1 1:57 

1999 Hatseba 39 - - I 34 45 73 7 2 \ 2.7 9 
I 

I 1 2 1 :36 
)) I 

9.6 
1998 Ziquake I 35 I 56 I "27 44 1 62 I 3 I 4.8 ' I I 0.0 I -' i 2 - 2 1:31 
1999 

1 36 \ 57 i 30 43 66 \ 2\ 3.0 1 I 0.0 1 "2 ! 2 I 3 I 1:22 , 
I 1998 Qawi 72 -6 I 56 44 128 4 2 1.6 \ 6 i 2 - 2 \:64 ) ! 3.1 I , , 1999 62 60 i 44 40 106 2 1 0.0 1 

") i , 
- , 

1 :35 ! 1.9 - ! 
.) .) 

1998 Teamina 55 \ 52 i 50 48 105 5 1 4.8 \ 3 1 2.9 1 8 I I - 1 I: I 05 ! ! 1999 44 - , I 41 47 85 2\ 2.4 \ 3 \ 3.5 1 5 ! 2 -
1 

2 1 :42 
) .) , 

! 1998 1 Korir 1 93 42 : 130 58 271 6 1 2 0.9 1 8 I 2 I , 1:74 -.) 2.7 I .) 

1999 40 37 I 67 63 107 9 I 
0.0 I 9 I 2 - 2 \:54 , 8.4 1 I 1998 \ Tsebelen 60 37 \ 103 63 163 11 67 1 7 4.3 1 18 

, 
I 1 2 1:82 

1999 61 40 I 90 60 151 3 \ 0.0 \ 
, 

2 I , 
1 :50 I 2.0 .) .) 

1998 Kokai I 53 57 l 40 43 93 10 
10.8 \ 

, 
3.2 ! 13 I 2 - 2 I 1:47 .) 

I i 1999 63 
_, I 

56 47 \ 119 7 1 5.9 \ 2 1.7 \ 9 2 2 1:60 ).) i -
Total 847 I 860 1707 77 1 30 I 107 I 25 7 32 I I I Mean 1998 

, I 
5.4 2.4 7.63 I I 1 :66 ! I 

1999 
\ I 4.3 1.4 5.70 1:43 

I 
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As the data from the sample schoo ls listed abtWe indicate, in 1998 and 1999 E.C. there 

were 1707 students, S47 boys and SOO girls, allcnding grade one in the ABE cente rs. 

Since the ABE centers were es ta blished in remote areas where children had no access to 

formal schoo ls. had not these ccnters bcen opencd. thc l(lIC of man)' nf'these ch ildren was 

to remain illiterate. The prescncc of large number of' girls in thesc centers witness the 

contribution of the ABE program in opening the opportunity for girl s to learn. 

As lar as the dropout ratc in gradc one was conce rned, the sampl e AHE centers had many 

dropouts. According to the REB (TEMISS 2005/2006: 16) the dropout rate at regional 

level was 5.56% in 1997 E.C. and 6.9% in 1998 E.C. (TEM ISS 2006/2 007:31). The 

dropout rate in the sample schoo ls was 7.63 % in 1998 E.C and 5.7% in 1999 E.C. The 

drop out rate for boys and girls in 1998 E.C. was 5.4 % and 2.4 % respectively. The data 

also shows that the dropout rate in I 999E.C. in the ABE centers was 4.3% and 1.4% for 

bo)'s and girls respectivel y. According to the inf'ormal discussions conducted with the 

REST officials speciall y the fllcilitators, the reason for high drop out rate of boys was 

mainly duc to their absence fi 'olll the centers in tillle of harves t where their labor fo r 

agricultu ral activit ies was highly demandcd by their parents. 

With regard to the state of dropout rate in the werec/o.\' before the invo lvement of REST in 

to thc AI3E program, seven (50%,) WEO and REI1 responded th.lI it was hi gh. liw 

(35.7%) answered fo r modcrate and onl y two (14 .3%) of' these respondents gave no 

answer at all. These responses al so indicate that the dropout rate of students had decl ined 

after the ABE centers of REST were established in the region. 

The facilitator-pupil ratio is an important ind icator of the quality of education given in a 

certain program. With this rega rd , the average faci litator-pupil ratio for 1998 E.C. was 

I :66 and in 1999 E.C it was I :43 in the ABE centers, Thus the fac il itator-pupil rat io in 

these centers showed an improvement wi thin thc two consecuti ve academic years. 

With regard to enrolment of chil dren, unli ke formal schools where chi ldren or onl y seven 

years old are d igible to learn. the ABE centers open the ir doors for st udent s whose age 

ranges from 7- 14. When asked whe ther or not there are annual enrolment projec ti ons f'o r 

students of ABE centers, 12 (85.7%) of the WEO and REB offici als responded ' Yes' 
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while the other two (14.3%) answered ' No'. The researcher has also found annual student 

enrolment projections in 80% of the visi ted ABE centers. However the projection of these 

ABE centers does not have an y logical ground and there is a wide mismatc h between the 

planned and the actual enrolment rate. Furthermore, when parents and CMC members 

were asked on the mechanisms they employ to increase the enrolment of children in their 

locality togethe r wi th the question on whether they have annual student enrolment 

projections, 40 (83.3%) of theln rcspomkd thut they have no annual projections for 

student enrolment. Rather, since these centers were established on their request and 

willingness, they responded, they are highl y responsible for rai sing the enrolment rate by 

conducting home-to-home registration of children of the prescribed age group. Side by 

side, they also made agi tations to incite parents to send their children to school wherever 

the local communities are gathered for religious or social issues. After ensuring that all 

children have been enrol led, they made a fo llow up on absentees to reduce the dropout 

rate. 

When the WEO and REB official s were asked ' Do yo u believe that the opening of the 

ABE centers has increased the enrolment rate of children specially girls?' five (35 .7%) of 

them answered they strongly agree and nine (64.3%) of them answered that they agree. 

Hence, it can be deduced that the program had a signi fican t contri bution in increasing 

enrolment rate of children speci all y girl s. This was supported by (Abraha, 2007: 23) the 

statement that states the ABE program have contributed up to 7% of the GER by opening 

the chance to basic education of thousands of children. Si milarl y, when parents and CMC 

members respond the interv iew question 'how many school age children and adults do 

you have and how many of them are attend ing the ABE program? ' all of them answered 

that they send every school age children to these centers. 

Regarding the application of the selt~ contained classroom management system in the 

ABE centers, all (100%) of REST offic ials replied that they implement the self­

contained system. This was proved by the researcher while visiting the sample ABE 

centers where lesson plans for different subjects in a classroom were fo und prepared and 

by the same facilitator. Based on the informal de liberat ions made with fac ilitators of 
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these ARE centers. the resenrcher was in fo rmed that the student- centered approach was 

the wide ly used method of tcuching. 

According to the observatioll Illude by the researcher. abo llt RO', ;, or the ,'is itcd ;\ 111"-: 

centers have meager teaching aids on different subjects placed attached on the walls of 

classrooms, In the remaining 20% of the ABE centers teaching aids were almost non­

existent due to, the facilitato rs remarked, absence of materi als required to prepare 

teaching aids. 

As long as the CMC members have the highest authority in managing these centers and 

are accomplishing different tasks related to the program, the researcher have attempted to 

look on how the minutes where various issues di scussed, decisions passed, plans 

approved, etc. were handled. However, it was found out that 40% of them have no minute 

recording documents and in the rest 60% of these centers the existing documents contain 

very limited information when secn in terms of the tusk entrusted on them. 
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Table - 5 Ratings on children 's preference of ABE centers to formal school s. 

Rank 

neasons for preferring 5 4 3 2 I Weighted Mean 
rank 

ABE centers to fo rmal mean 
-- --~-.--------------

Schoo ls f % f % f' % f % f % 

I . fl exibi lity of the ABE 3 21.4 5 35 .7 6 42.8 - - - - 3.8 6 

program 

2. Due to the avoidance II 78.6 I 7. 1 - - 2 14.] I 7.1 4.5 2 

of ti resome schoo I 

distances 

3. Little or no school fees 5 35.7 5 35.7 2 14.3 I 7. 1 I 7. 1 3.9 5 

4. Preoence of locally 6 42.8 4 28.6 4 28 .6 - - - - 4. 1 4 

recrui ted faci I i tators 
_. 
5. Guarantees the safety 9 64.3 3 21.4 2 14.3 - - - - 4.5 2 

of gi rl s 

6. Enable children to 10 71.4 3 21.4 I 7. 1 - - - - 4.6 I 

a.3s ist their parents 

outside the school time 
--.- ------- ----- --_ . _.-

l otal 44 21 15 ] ') 

'-------

(5 = strongly agree, 4 = agree, 3 = partly agree, 2 = disagree and I = strongly di sagree. The 

mean rank was computed using the fo llowing formula: (frequency x rank) -i- total number of 

rL· spondents). 

As can be seen in the above table, the possible factors for students to prefer ABE centers to 

formal schools are listed from 1-6. The degree of the contribution of these factors were given 

by choices sta11ing from 'strongly agree ' represented by 5 to ' strongly disagree ' represented 

by number I . Hence, a computation was made by multiplying the frequency of responses 

\-\ ;th the representative ranks li sted horizontally on the top of the table. Then. the resu lts 

obtained under each of' the co lu mns were ;Idded and di vided by 14 to (kcidc IhL' we ighted 
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mean and the mean rank of the fac tors. Accordingly, the basic reason fo r children to prefer 

ABE centers to formal schools as responded by REST's officials was primaril y because the 

program had enabled children to assist their parents outs ide the school time. For thi s, 10 

(7 1.4%) answered 'strongly agree', three (2 1.4%) of them responded ' agree' and one 

answered ' partly agree'. The weighted mean for the above factor was 4.6 out of 5 and the 

mean rank was fi rsl. 

With regard to the reason for preferring ABE centers to fo rmal schools due to shorten ing 

school distances, II (n.6%) of the respondents answered that they strongly agree, one 

(7. J %) answered agree, and two (J 4.3%) responded that they disagree. The we ighted mean 

fo r thi s fac tor was 4.5 and its mean ran k stood second. Similarly the weighted mean for 

choosing the ABE centers fo r it guarantees the safety of gi rl s was 4.5 and its rank IVUS 

second, where nine (64. 3%), three (2 1.4%), and two (14.3%) of the respondents answered 

strongly agree, agree and partly agree , respecti vely. The other {[ICtor with a weighted mean 

and mean rank of 4.1 and 4 respectively was, the preference of ABE centers due to the 

presence of loca ll y recruited facilitators. Of the total respondents, six (42.8%) of them 

responded that they strongly agree, and fo ur (28.6%) each answered that they agree and 

partly agree respectively. The other two factors, flexibi lity of the ABE program to suit to 

children ' learning needs and the presence of little or no school fees had the least weighted 

mean of3.8 and 3.9 and a mean rank of six and fi ve respecti vely. 

From the above responses given by REST officials, it was fo und out that the major fac tors 

for children to choose ABE centers than formal schools were due to the opportunity the A BE 

program had opened to children to assist thei r parents duing their out of school time, for the 

jJl"'gram guaran tees the safety of girl student s, for shortening schoo l di stnnces, the presence 

of fac ilitators of their own locality, for hav ing little or no school tees and tinally for its 

flexible school program. 

3.2.1.4 Facilitato/"s of the ABE centers 

Facilitators, as teachers of the ABE program are called, have a prominent role to play in the 

teaching-learning process conducted in the ABE centers. The effectiveness of a certain 

education system depends among all others, on the quality of training of the teacher, the 
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motivation of teachers towards the profess ion, favorab le school envi ronment for teaching, 

and the likes. 

With regard to the academic qualification of the facilitators, 14 (100%) the REST offic ials 

that include the facilitators themselves responded that they were com pieters of grade ten. All 

of them also responded that they were trained to teach in primary schools. As far as the 

specific area of training and its duration was concerned, all of them unanimously answered 

that they were provided with an initial 15 days training on lesson plan preparation, the use of 

kaching aids, measurement and evaluation , methods of teaching at primary school leve l. 

community mobilizati on mechani sms. child psychology. and class room managcmcnt. Alier 

equipping the would-be fac ilitators with the basic skill s of teaching by profess ionals li·olll 

respective wereda officials, the facilitators were deployed to the ABE centers they were 

selected for. Followi ng the initi al traini ng, there was a bi -annual 4-5 days refresher training 

of all facilitators, supervisors and ed ucation program coordinators of REST at the head oftlce 

focusing on experience sharing. [n addition to the above forms of training, all facilitators 

except those who were employed in 2007-2008 academic year were attending the summer in­

service program at Adwa TTl in the region. 

Answering to the question "who is responsible to nominate and select faci litators to the ABE 

program", 14 (100%) of the respondents answered that the CMC. WEO Hnd REST offi cials 

were involved in the process. Regarding the requirements considered during the se lection of 

fac ilitators, all of them answered two of the given options- proxim ity of the res idences of 

facilitators to the proposed ABE centers and the perfo rmance of the wou ld-be facilitators in 

written and oral examinations. For better clarity on the issue, the researcher had 

communicated with REST offic ials at the head office. Completion of grade 10 being one 

criterion, CMC members were given the rcsponsibil ity to nominate candidates. Ensuring that 

the required number of candidates is obtained, the WEO prepares and administers a written 

examination to be fo llowed by interview both by WEO and CMC members. [n addition to 

these, participation in local community development programs and good code of conduct, as 

recommended by labia officials, was also valued. To ensure gender equity, priority was 

given to female applicants. With no diffe rences, all CMC respondents (100%) had also 

responded si milarly for the above question. 
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Concern ing the monthly salary or lilci litators, called remuneration by REST officials. 14 

( 100%) of the respondents said that it was bet ween 30 1-400 birr per mon th . Meanwhile, 13 

(92.7%) of these respondents remarked that they were minimally sati sfi ed with the salary 

they earn. Hav ing minimal sati stilction with their sa lary however, 12 (85 .7%) of the 

respondents replied that the rate of turnover of facilitators was low whil e the remaining two 

(14.3%) answered that the rate of turn over was medium. According to the informal 

deliberat ions the researcher had made with the facilitators, the reason for the low rate of 

turnover of the fac ilitato rs while having less satisfaction on their salary was mainl y because 

of the absence of other job opportuni ty. 

With regard to the question on the teach ing perfo rmance of the ABE facilitators, fi ve (35.7%) 

of WEO and REB respondents answcred that it was high whi le nine (64.3%) answered that it 

was sati sfactory. 

3.2.1.5 Relations between ABE centers and formal schools 

The purpose of opening the ABE ccnters was to providc thc opportunity for out-ol'~sc holll 

children in di stant rural areas who could not join the formal schools. Thus, for the common . 

goal of achieving UPE, a close and collaborative effort is needed between offic ials who run 

the ABE program and the formal school sys tem. To assess the degree of relationship between 

the two. some questions were fo rwarded to WEO and REB offic ials. 

Answering to the question on the contri bution of the ABE program of REST to support the 

intended regional plan of ach ieving UPE in 2015, 10 (7 1.4%) of the wereda and regional 

offic ials of education rep lied 'very hi ghl y' and four (28.6%) of them answered ' highly'. The 

absence of a marked difference among the res rondcnts refl ects that REST has a positi ve 

cuntribution to the achievement of UPE by the year uncleI' discuss ion. 

For the question 'do you treat ABE centers and tormal schools equa lly in terms of providing 

material and fin ancial support?' 10 (7 1.4%) responded 'yes', while the two (14.3%) of REB 

and two (14.3%) of WEO respondents answered 'no ' . The reason forwarded for not giving 

equal treatment fo r the two programs was, firstly, the region hacl the belief that it can rea li ze 

EFA only through the formal means without the use of the non-formal means and second ly, 

the wereda officials stated that it was due to budget constraints to support the ABE centers. 
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The same question was posed to REST officials on whether or not WEO anel REB officials 

treat ABE centers and formal schools equally in terms of providing ass istance. For this, II 

(78.6%) answered 'yes', and the remaining three (2 1.4%) responded 'no ' . The reason they 

gave for saying 'no' was basically due to budget constra in ts. They have also commented that 

despite the financial problem they themselves 1[lce, the wel'eda.l' are suppor'tive to the ABE 

program whi le the REB does not support or show its willingness to support the program. 

Regarding the degree of professional assistance provided to ABE centers from the 

neighboring formal schools, three (21.4%) of the wereda officials answered ' high' nine 

(64,3%) answered ' medium' and four (28.6%) of them said that it is ' low', These 

professional assistances given to ABE centers include supply of tex t books and teacher's 

gu ides, supervisory services fi'om head teachers of neighboring formal schools, approv ing 

dai ly lesson plans. invit ing ABE centers 10 particip,ltc in academ ic conlllL' lil illns of silIcknlS 

held at cluster level, etc. 

To improve the teaching- learning process in the forma l schools. all leachers are invited 10 

participate in meetings held at wereda level al the end of each semester. Participaling in such 

educational meetings where many experienced teachers take part is of utmost importance for 

less-trained faci litators. In relation to this officials of WEO were asked as to what extent they 

invite facilitators in the annual and bi-annual meetings. Accordingly, two (14.3%) responded 

that they invite faci litators regularly, nine (64.2%) answered 'somet imes' and three (21.4%) 

of them answered that facilitators were invited only in rare cases. Most of the responses show 

thai facilitators are invited only sometimes or rarely. The reason given for this was mainly 

related to financi al problem. 

3.2.1.6 Monitoring and Evaluation in the ABE centers . 

Monitoring and evaluation is an important component of the tcaching-Iearning program in 

the ABE centers. Proper and timely implementation of monitoring and eva luation helps to 

assess the success or failure of the educati onal acti vity and take remedial actions whcn 

necessary. In this respect. a question was posed to WEO and REB that states whose task was 

it to monitor and evaluate the ABE centers? Out of the 14 respondents 12 (85.7%) of them 
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ans\\ered tha t monitoring and eva luation was conducted in the ABE centers main ly by REST 

supervisors whilc superv isors of \,v I':O, head teachers 01' neighboring pr imary schools and 

CMC members also assist the A BE centers in va ri ous ways. As to the number of times the 

supen'iso rs of' REST visit each ABE cen ter in a semester, seven (50%) of the facil itators 

answered th at it was four times a semester, lour (28.6%) of them answered that it was three 

times a semester, and the remaining two ( 14 .3%) and one (7. 1 %) answered twice and once a 

semester respective ly. 

With regard to the degree of difliculty faced by ABE students when promoted to grade folll' 

of the forma l schoo ls, nine (64.3%) of the of'licials of WEO responded that there were no 

di ffi culties, th ree (2 1.4'Y,.) answered Ihal Ihe degree of' diJ'fieulty W'IS Inw and the remai ning 

IWO replied Ihat the degree of' diJ'lielrf ty was med ium. I;or the sallle question, II (n.6%) of 

REST's offic ials answered that there were no difliculties while three (2 1.4%) answercd that 

there were diflieu lties. Thosc who 'Inswcred that there werL' difficulties remarKed that these 

di fficulties emanate from the long distance of' the I(ll'l nal schools the students jo in. This 

question was posed by the resenrchcr with the belief thn! students of ABE background may 

face difficulties when integrated in to new school environment. But in many cases since most 

of the ABE centers were handed over to WEO and transformed in to formal schools, without 

being displaced to new environment, the difficulty was not vividly seen among ABE center 

students. 

Another question asked to WEO and RER officials was ahout the frequency of collecting 

statistical data from ABE centers as part and parcel or their task. For thi s. I I (78.5%) 

responded thatlhey collect data always, two ( 14.3%) ol' thcm answered 'sometillles ' and on ly 

one (7.1 %) of them answered ' rarel y'. Thus, it can be ded uced that the WEO and REB have 

According to the observation made by the resea rcher du ring the vis it to the ABE centers, 

students ' performance was evaluated through continuous assessment. In all the vis ited ABE 

centers (100%), student ' achievements were recorded in cont inuous assessment record books. 
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Formerl y It'ereda supervisors had their permanen t settl ements at wereda capitals and were 

conducting the supervisory services by rounding to the schools as per their schedule , This 

was found, the researcher was informed by wereda education heads. to be ineffec ti ve due to 

transportation problems to reach to some or the school s in the remote areas, I\ccordingly. 

supervisors were placed around cluster schools permanently as of 2007/2008 academic year, 

to enable them provide ass istance to the schools as li'eq uentl y as the need arises. So. the 

permanent residence of the wereda supervisors in the vicinity of the schools had concurrently 

enabled them to support not only the fo rmal schools but also the ABE centers more than ever 

before , 

3.3 Community Participation in the ABE program 

Other than the contribution of REST to strengthen the ABE program through the fund it 

obtains from donors, local community 's participation and contributions to further promote 

ti le ABE program is of high priority, Comm unity participation enhances the sense of 

ownership and ensures the sustainabi lity or the program, Community parti cipation in ABE 

centers was manifested through the CMCs who represent the local community of each of the 

centers, According to the data obtained from all (100%) of parents and CMC members 

through the interview, the local communities of respec ti ve ABE centers participate in many 

ways to strengthen the program, These include: -

» Inciting parents in the neighborhood of the ABE centers to send their school age 

children to school; 

Provide a matching fund in terms of local materials needed for the construction of 

classrooms (sand, stone, water, etc), industrial materials being provided by REST; 

Providing free , unpaid labor for manual act ivities like carrying industrial 

materials from wereda capitals to ABE centers, construction of class rooms, etc,; 

);. Parti cipate in the management of the ABE centers; 

» Contribute financial ass istance to be paid to guards of the ABE centers; 

» Selection of faci litators to the ABE program; 

);. Selection and provis ion of land to serve the ABE program, etc .. 
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3.4 The challenges faced and the p.-oposed solutions to the betterment of the ABE 

program run by REST 

Believing that the ABE program run by REST may have faced some challenges that 

negatively affected the proper implementation of the noble cause of providing basic 

education to under-served rural children, the researcher have prepared an open- ended 

question to all the respondents to list the challenges faced by the said program that hindered 

its effectiveness. 

In response to the above question. 15 (31.3%) of CMC and parents responded that there were 

no challenges that affected the implementation of the program rather they insisted the 

expansion of the program to the level of" grade eight. Conversely. the majority of" the parents 

and CMC members 33 (68.7%) and all other respondents have pinpointed the challenges as 

follows. 

» Shortage of instructional materials was put as the crux of the problems faced by 

the ABE program. Included with these are school facilities like inadequacy of 

classrooms, and seats (desks, benches or chairs); 

» Lack of sufficient training of ABE facilitators; 

» Insufficiency of facilitators ' remuneration in terms of the ever growing prices of 

goods and services; and , 

;. Lack of awareness of some community members on the value of education and 

hence reluctance to send all their children to schools. 

With the possible exception of the problem of lack of community awareness on the value of 

education that seem difficult to judge, all the other challenges forwarded by the respondents 

were, as observed by the researcher, major challenges commonly shared by the sample ABE 

centers. 

Not only were the respondents required to list the challenges, but were also asked to forward 

their opinions on how to surmount the stated challenges and suggest the means and ways to 

further enhance the ABE program. Accordingly, the following suggestions were forwarded 

by the respondents: 



Since rural chi ldren were benefiting Illo, t i'rulJ1 the ABE program. 100% of the 

parents and CMC members responded, it has to be Illushroomed in all remote 

villages; 

~ Provide sufficient textbooks, desks and other instructional materials that the ABE 

centers lack; 

., Further empowerment of the CMC members through training pertinent to their 

duties and responsibilities; 

~ Allocation of enough budgets by the NGOs fund ing the program; 

,. Creating closer work relationship among stakeho lders at al l levels: and. 

» Enhance the profess ional moti vation and career of fac ilitators by increas ing the 

remunerat ion payment. 
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CHAPTER IV 

SUMMARY, CONCLUSION AND RECOMMENDATIONS 

4.1 Summary 

Education is the key to all ki nds of deve lopment. Cognizant of education's pivotal role in 

economic. social and political development at indi vidual and national level, local and 

in ternational agencies had labored a lot to its expansion. Despite these efforts however, there 

are millions of children allover the world who lack access to formal schooli ng. The provision 

of basic education to children spec ially to chi ldren or relllote rural areas, through an 

alternative route was therefore essenti al to open the opportunity for these children to learn. 

Thus, it was from this firm belief that the ABE was given due emphasis as one means to 

achieve UPE in 20 15. 

The purpose of this research was to assess the implementation of the ABE program run by 

REST in some weredas of Tigray. To this end the research study was guided by the 

following basic questions. 

·1. How successfully was the ABE program implemented by REST increasing access 

in the se lected weredu,\' or the region? 

2. To what ex tent was the community mobilized to participate in the ABE program 

implementation? 

3. How was monitoring and eva luat ion implemented to ensure the effect iveness of 

the ABE program? 

4. What problems does the ABE program encounter that negati ve ly affect its proper 

implementation? 

1 he maj or focus of the research study was to assess the contributi ons and cha llenges faced by 

the ABE program run by REST to the ultimate goal of ach ieving UPE in Tigray. By so 

doing, it was a strong beliefofthc researcher that the research findings will provide feedback 

information to those who have a concern on the program at all levels. 
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To meet the stated objectives, differe nt Illaterials oj' related literat ure lV,",re reviewed and 

other resource persons li ke professionals of the educat ion sector who had a stake in the 

implementation of the ABE program at ABE centers and at wel'eda and regional levels were 

communicated. As a management body oj' the ABE program. the CIVI C were involved. 

Similarly parents of chi ldren who live around the ABE centers were also invited for 

interview. To this end some data collection tools - questionnaires, interview questions, 

document analysis and observation checklists were prepared. Two types of questionnaires 

were prepared for REST officials that include supervisors. education program coordinators 

and faci litators, and for government employees of REB and WEO officials, aiming at 

obtaining deta il information in specific areas of their concern. Accordingly. 14 (50%) 

questionnaires were di stributed among REST officials and another 14 (50%) to WEO and 

REB officials. All of these questionnaires were fill ed and returned to the researcher. In the 

same way, information from CIVIC and parent interviewees on the overal l si tuation of the 

ABE centers in their respcctive surroundings was also collected i"rom 2~ (50%) oi" CMC 

members and 24 (50%) of parents of the ABE centers. Along with these, observation 

checklists that help to verify the ex isting faci li ties in the ABE centers and document analysis 

were carri ed out in the eight sample ABE ccnters. 

Using the above tools, the researcher was able to collect, interpret and ana lyze the necessary 

information that helps to assess the program. The findings of the research obtained in the 

ways stated above are summarized as listed hereunder. 

1. Based on the data obtained from part I of the questionnaire and interview guide 

questions 

All respondents from WEO and REB were 14 ( J 00%) male. and out of the ) 4 (J 00%) 

REST' s educa tion coordinators. supcrvi sors ,Ind 1:lci litators. I I (7X.Cl'X, ) lVe re' 1lI:i1e II'lIilL' 

three (21.4%) of them were female. And out of the 48 CMC members and parents, 33 

(68. 7%) were male and 15 (31.3%) female. 

Age wise, all WEO and REB officials were over 33 , eight of whom (57.1 %) were over 43 

years old. Conversely. the age level of REST offici als was large ly below 32 where seven 
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(50%) of them were between 18-22 years old. The age of parents and CMC members was 

hi ghl y concentrateci within 2 1-50 yea rs. where there was no olle below 20. 

The academic background of WEO and REB offic ials show, four (28.6%) diploma and 

10 (71.4%) BA/B.Sc holders. Of the REST officials. the majority. nine (64.3%) were 

fac ilitators who compl eted grade 10, while the acaciem ic background of the other live 

ranges from TTl certificate to BA degree. The academ ic status of the CMC members and 

parents was mostly below grade four. 

2. The ABE centers are established on the premise that all out-of-school chi ldren could get 

basic education within short di stances from their home. This was because long school 

distance fi'o/l1 chi ldren' residential areas was found to be a major contributing factor for 

reducing enrolment rate of chi ldren. Thus, due to the establi shment of ABE centers 

nearer to children 's homes the research finciings indi ca te that. many children were able- to 

get access to basic education. 

3. Before the establishment of ABE centers in their local ities. many of the parents were not 

wi lli ng to send their chi ldren to di stnnt formal schoo ls. As a result the 1,1Ie of these 

children was to look after cattle and remain illiterate. But with the opening of the ABE 

centers they were and still are wil ling to send alf their children to school. 

4. All CMC members and parents appreciate the opening of the ABE program because the 

ABE program had enabled children to quench their thirst fo r educat ion. It also enabled 

parents to confidentiall y send thei r children specia ll y girls to the centers and had enahkd 

child ren to be engaged in household chores and support their parents during their spare 

time as a result of the absence of the long and tiresome dai ly journey to fo rmal schools. 

5. The ABE centers were jointly se lected by WEO. REST. CMe and local cO l1ll1lunity 

mel1lbers, and the labia adl1linistration bodies. The criteria set for the select ion of ABE 

centers include the presence of large nUl1lber of chi ldren aging 7-14 with no access to 

schooling in their neighborhood, ccntrality of the propost:ci ABE center to all school age 

ch ildren and adults, absence of forl1lal schools in short distances lor the ou t- of~ schoo l 
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children. willingness and preparedness of the local community to ass ist and acti vely 

parti cipate in the ABE program . the presence of plain and wide area of Innd in the 

selected site that can not hinder future expansion of the center and presence of potable 

water in the vicinity of the selected center. 

6. Most of the ABE class sess ions were held in schoo ls bu il t lor the purpose but in some of 

the ABE centers where classroom s were not yet built, classes were conducted under tree 

shades and dases. These schools were built both by local community and REST, where 

the fonner provides local materials and the later, industrial construction materials. 

7. In principle, ABE centers are req uired to have syllabus and textbooks differen t from that 

of the formal schools, designed to suit to the learners' environment. But there were no 

special textbooks prepared for the ABE program. Even the formal school textbooks and 

teachers' guides found in the ABE centers were very few and inadequate. Although the 

radio education program was not Illllctional throughout the 2007/200S academ ic year. 

many of the ABE centers had no radio reccivers. I'hysic,d "Icilities like desks. potabk 

water. school fence, toilets, and pedagogical centers were almost non-existent. 

8. Flexibility of the school ing time was the major characte ri sti c of the ABE program. This 

helps children and parents to choose the appropriatc time for schooling and hence 

increases enrolment. But the ABE program ru n by REST in Tigray have no fl ex ible 

school time. It had much simi lari ty with formal schools in terms of academic calendar, 

the duration of daily school program, the textbooks used and the use of double shift 

system . 

9. With regard to annual student' s enrolment projection, the majority of the ABE centers 

have the projections that have little significance in implementation. Enro lment of students 

was encouraging due to the act ive role played by CMe members. The findings also show 

that the opening of ABE centers has increased the enrolment rate of children. 

10. The study has also revealed that all facilitators were grade 10 complete and they were 

trained to teach in primary school s. The initial training takes 15 days to be followed by 
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four to live days rcli'csher tra ining gIven at thc cnd of cvcry semcster. The train ing 

encompasses methods of teaching. use of teaching aids. lesson plan preparation, etc. 

Facilitators were nominated and selec ted by CMC. REST and WEO jointly. The 

requirements considered during the se lection of laci litators were closeness of faci li tators' 

homes to the ABE center, perfo rmance in written and oral exam inat ions. and their 

participatio'n in local development programs. Past teaching experience and gender were 

also considered, where priority was given to femal e applicants. The monthl y sa lary of 

facilitators was between 301-400 birr and the findings indicate that filcilitators were less 

satisfi ed with their monthly income. Meanwhile, when asked about the rate of turnover of 

facilitators from the profess ion 12 (85.7%) of them responded that it was low, and two 

(14.3%) answered that it was medium. According to the informal discussions with the 

facilitators, the reason for the low rate of turnover was because of the absence of 

opportunities for other jobs. 

II. With regard to the question on the contribution of the AB E program of REST in 

achieving UPE, 10 (71.4%) of the WEO and REB respondents answered that it was 'very 

high ' and four (28 .6%) of them sa id that it was ' high' . Thus, REST has a positive 

contribution in achieving UPE in the region. 

12. The materi al and financial slipport provided to AilE centers Ii'olll W"O and REB was 

found to be meager due to financial constra ints. But in terms of profess ional assistance 

given by neighboring schools to ABE centers, three (2 I .4%) of the WEO and REB 

officials responded that it was high, while nine (64.3%) of them answered that it was 

medium. 

13. Monitoring and evaluat ion as an important component of the teaching- learning process of 

the ABE program was the responsibility of REST's supervisors and side by side, 

stakeholders also ass ist the ABE centers in many ways. [n so doing, as responded by 

most of REST officials, ABE supervisors conduct supervision fOllr tilll es a semester in 

each of the centers. Unlike the long standing trad ition of placing supervi sors at wereda 

capitals, recent arrangements had placed thelll at cluster levels. This had helped the 
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form al schools including the ABE centers to obtain profess ional ass istance li'O/n formal 

schoo l supervisors. 

14. Community participation was the co rnerstone of the ABE program. Due consideration 

was given by REST to the loca l comm uni ty for their part ic ipat ion enhances the sense 01' 

ownership and ensures the sustainability of the program. As per the data obta ined from 

CMC members and parents, community participation was manifested in many ways. 

Among the areas of community involvement, the following salient points were 

pinpointed by 100% of them. These were inciting parents to send their children to school; 

provide local materi als, free labor and financi al contribution when demanded by the 

centers; parti cipate in management of ABE centers; se lection of facilitators; and selecti on 

and provision ofland that serve the ABE program. 

15. With regard to the challenges faced by the ABE program that hinder its implementati on, 

the majority of the CMC and parent respondents 33 (68 .7%). have responded that there 

were chall enges that affected the program. These chall enges include shortage of school 

facilities and instructional materials, inadequatc traini ng and sa lary or 1 ~l c ilitators, etc. 

The observation of the researcher had also proved the ex istence of these problems 

through the informal di scuss ions conducted with Illeilitators. 

In addition to the identifica tion of the challenges, the respondents were also asked to 

fo rward their suggestions for the betterment of the AB E progr<1m in the future. 

Accordingly, all the respondents gave their suggestions that help promote the ABE 

program. These suggesti ons include the further expansion of the program to all remote 

areas, provision of sufficient text books and other relevant materials. arranging a training 

program to CMC members to enhance their managerial capac ity. alloca ti on of sufficient 

budget to these centers, establishing strong work relationship among stakeholders and 

motivate facilitators through salary increments. 

16. Most of the rural children prefer AI3 E centers to formal schools because as to the 

responses given by REST offi cials, it enables childrcn to ass ist their parcnts outsidc the 

school ti me, the avoidance of long distance travel of children nnd the guaran tec it secures 
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to the safety of girls. Flexibil ity of the ABE program was given the least rank. 3.8 of all 

the reasons for preferring ABE centers. 

4.2 Conclusion 

Provision of basic education fo r all children through the formal system had been a 

problemati c task for many governments of the least developed coun tri es. Therefore the 

introduction of an alternat ive means to reach the under-served rural chil dren became the onl y 

panacea for all concerned bodies in vo lved in the area under review. Bearing this bo ld cause 

in mind many government and non-government agencies had exerted their d'tlJ rts as a resu lt 

of which, large numbers of children were able to get the opportunity to basic education. 

REST, in line with its other de ve lopment programs had can'ied out a task for the 

universali zation of basic education. While undertaking the ABE program in the selected 

Il'eredas of the region, some remarkable achievements were registered. 

As the findings indicate the REST, as a result of its effo rts to serve the rura l poor through the 

provision of ABE program had reduced school distances and thereby increased enrollment of 

children, strengthened community involvement and awareness in the ABE program, reduced 

gender disparity by opening access to basic ed ucation of girls, enab led child re n of the rural 

pvor to assist their fami lies during the out of school time, opened employment opportunity 

for facilitators, and etc. 

Side by side with the observable achievements, there were some weaknesses that need 

remedial measures. These include absence or inadequacy of physical filcilities and 

instructional materials that are vital/o r the success of teaching-learning process in the !\BE 

program, inadequate training program provided to nlc ilitators and their insuf'ti cicnt monthly 

salary, failure to implement flexible approaches of the program that could have attracted 

many other children to the ABE program, failure to prepare a separate sy llabus and textbooks 

that suit to children's needs, high dropout rates specially of boys, etc. 

Despite the problems witnessed in the program the following lessons can be drawn. 
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.:. UPE can be ach ieved if more and more alternative routes to basic ed ucation were 

opened for it increases enrolments and reduces dropout rates . 

• :. Greater community involvement and empowerment in the ABE program is of 

paramount importance for strengthening and ensuring the sustainabi lity of the 

program . 

• :. Children are ready to lea rn and parents are willing to send their children to 

schools if schools are located in their vicinity. 

5.3 Recommendations 

Based on the findings of the research. the following recommendations are forwarded. 

I. To make the ABE program more meaningful and elTective. it is recommended 

that the facilitators sho uld be given enough training that enable thcm effectively 

teach at the level. 

2. The findings also re vea led that the remunerat ion of facilitators was below 400 

birr. These days, where the prices of goods and services are sky high, it is very 

diffi cult if not impossible, to minimally satisfy their needs. Therefore. if possible, 

it is recommended that there should be a pay raise fj'OIn the funding NGO that 

enable them to sustain, or the commun ity should compensate their expenses 

through financial contributions as a subsidy, provide residential qU~lrters for liw. 

grant fa rm land, or find some other income generating act ivities as th~ lucal 

environment permits. 

3. As the findings show, shortage of students' textbooks and teachers' guides is a 

major problem shared by many of the ABE centers. Similarly. chairs, desks. etc 

are also non-existent ancl I or scarce. Thus. together with the expansion of the 

ABE centers quantitatively it would be so important to consider the qualitative 

aspect of the program and plan for minimum fulfillment of these basic 

requirements without whi ch the teaching- learning program cou ld be of lillie 

value. 
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4. REST had contributed its share in lncreas lllg enrolment in rural areas of the 

region without introducing fl ex ible approach of the program. But the researcher 

recommends that morc school age children could ha ve been attracted and cou ld 

have joined the ABE program if the program was found to be flexible by 

scnsiti zing the needs of the commun iti es in their respective vi llages. These 

include approaches like the use of mobile schools where necessary, to address the 

problems of chi ldren who wonder from place to place looking for pasture and 

water to their cattle. Arranging extensive class programs for students when they 

have ample spare time is also recommenckd. 

5. To expand the ABE program and ensure the attainment of UPE, it IS 

recommended that more and more international agencies have to be invited to 

stand on the side of the government and the NGOs runn ing the program. 

6. For further improvement of the ABE program !'till by REST and lor the attainment 

of the UPE as intended, the work relationship that has already been established 

wi th the WEOs and the REB has to be strengthened more than ever before. 
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Instrument II 

ADDI S A llAl.~A UN IVI~ nS ITY 

School of Graduatc Studies 
Co ll ege of Education 

Department of Educational Planning ami Managcment 

Appendix A 

A questi onnait'e to be filled by wereela education oflic ials and non-formal education 
experts of the Regional Bureau of" Educa ti on 

Dear respondents! 

This questionnaire is prepared by a student researcher in the Department of Educational 
Planning and Management, A.A.U. f'or the study entitl ed An assessment on the 
implementati on of" the A BE Prog!1UJlD'l1J.'y thc Rei iefS\)Cl£JYJ.ll. Ti gU\y. (R EST) i n sonlc 
selected Weredas ofTigray. The purpose or the study is so lel y ")t. academic reasons-to 
assess the contribution of REST in meeti ng the global and national pledge for the 
uni versa li zation of basic ed uca ti on. Thus your fra nk and genu ine response is highly 
valued. You arc humbly requestcd to nil and retu rn the questionnai rc ti mely and 
diligently. In so do ing, you are not required to write yo ur name. For questions with 
d ternati ves, please put the mark ' /'and a short desc rip tion f'or open-ended questions. 

Part I: Personal profi le 
I. Sex a) Male r--' b) Femaler=l 
2. Age range 
a) 18-22['-'1 c) 28-32 [J c) 38-42 ['1 
b) 23-27 G d) 33-37 (-:1 f) 43 and abovel -l. please specify __ _ 
3. Num ber of" years of service as a teacher andlor ed ucational leader 
a) 0-4 I) c) 10-14 1.1 c) 20-241 ) 
b)S-9 '=-.J dJIS-19 1_ J)2S-30 1 1 

4. Academic status 
a) Tenth grade complete r-'J c) DiplOllta e) Mi\/Msc 
b) Certi licate ' __ . d) IJi\lI3se J 

5. The current pos ition you hold in the wereda .... __ . ____ ... ______ . ______ . 
6. Name of yo ur wereda_. __ ..... _ . _________ ._. ___ . ______ . ______ _ 



• Part II: Questions related to the ongoing ABE program by REST. 
I. To what extent does the Allr, program of REST support the intended regio nal 

plan for achieving UPE? 
a) Very high ly 0 c) Moderately ' J el Nol al alii" 1 

bl Highly C d) Minimally '~ 
2. If your answer for question number I is 'c'or'd'. please state the reason why? 

J. What was the state of drop out rate in your wereela before the invo lvement of 
REST in to the ABE program? 

a) Very high 0 el Moderate 
bl High -:.. dl L.ow' 1 elVery low l. 
4. To what extent do you bdievc is Ihe ABE program run by REST conlributing to 

the atta inment ofU PE in terms of fulfilling the ICl ll owing factors 0 Mark'/'where 
appropriate 

Factors Rating 
II igh Moderate Low Not at all 

-Shortening school distances [ J [ I [ , l ~ ~ 
[ , 

[ J I [ I J , -Ensuring community participation 
- I Ii !. J I L..' -Increasing access 

-Flex ible learning program [l [-') 0 0 
-Reducing gender di sparity U I] L; U 
-Local management of schoo ls CJ C-l C] ,~~\ 

-Reducing drop out and repetili(\11 rat cs (-:-1 I] [] 0 
-Promoting will ingness of paren[s to 
send their chi ldren to schoo l 0 0 0 0 

5. In your opinion, to whal level arc the ABE centers of REST furni shed with 
instructional materials? Please mark your rates in the given boxes. 

Items Rating 
6s.1."-'IU <1 le InadcC[Qale !'Jot <l~a ilable 

-Student text books I J 
-Office (ClI' f~,cilitators r ; I I [ I 

-Library ! I , , ! I 

-Pedagogical center , -I n [-'1 

- foi let , , 1 [ I 

-Play ground i I [ I ! - I 
-Potable water 

, . 
'. I 

(-l CI 
-Class rooms LJ L.::! 0 
-Teachers ' guides C'] C] Cl 
-Educational radio i-I r':-I r:l 
-Chairs and desks CJ CJ 0 
6. Do you have a part in the selection of ABE centers? 



a) Yes _ b) No~~ 

ParlllJ: Questions related to students am! racilitatol:s~he ABE J2[ogram or REST and 
tile educat ion offices. 
I. Do yo u treat ABE cen ters and forl11a l schools eq uall y in terms of ea rmarking f"inancial 
and/or mate rial supports~ 
a) Yes ":" b) No C 
2. If yo ur response is 'No', what is the reason? Please state _________ _ 

- ------- - - -._ .. _-- . __ ... - .. _-_._--_ .. - --- _ .-
3. How do you rate the degree ol"dinicu lty /(lced hy i\H le students when promoted to 
,: rade 4 of the formal schools? 
a) High --. c) Low r . 

b) Medium - , d) No dil"liculty' 
4. If your answer for question Illllllbcr 3 is 'high', plc:lSe pinpoillt th L' t1ii"lieli lti L's in 
accordance with thei r degree or difli culty ___ _ _ 

.. - - -----
5. How freq uent do you conduct evaluati on on the per/onnance 0 1" ABE students? 
a) Aiways l , c) Rarel y 
b) Sometimes ~_J d) No at all 
( ~ . If yo ur answer is 'a' or ' b' , how do you find their per/()I"lll anCe when compared with 
formal school students of the same level? 
a) High CJ c) low I .1 

b) almost the same 0 d) other, please specify __ _ 

7. How frequen t do you collect sta ti sti ca l data /i'om the AI:lE centers as part and parcel 0 1" 
your own program~ a) Always C::; b) someti mesCJ c) Rarely [-I d)No at all ~J 
8. How do you rate the degree 0 1" pmkssional ass istance provided to A 11 1" centers from 
neighboring formal schools and wcreda education ol"f"iccs? 
a) High :::" b) Med iul11Ci e) Low r ) e1) No at alII :J 

9. ffthere are profess ional assistances. pleasc li st the kinds ofass i st~ nce in order oft hci r 
li'equcncy ... __ _____ . ___ . __ _ . __ . __ ._.. .. _. ____ . __ 

- --- - .----.. - .. _.. ._-_ .. -.- - .. ._.- - _ .. . _-_. 
10. What is your opinion with rcgard tu the teaching per/,)nllanCe 01" /\ llF /; Icilil;iturs"? 
a)High 'i b)Satisfactory I J c) Low [ .I 
I I. If your answer fo r question num her 10 is ·Iow·. wha t do you think is the major 
reason? Please rank the followin g opt ions (1-5) in ordcr ,)['thei r nwgni tutic. 
a) Lack of sufficient tra ining U 
b) Low monthl y sa lary C-; 
c) Shortage of social services in rural are~s ( t 
d) Absence of opportuni ties for I 'u rth l~ r education L' 
e) Fear of termination of contracts I J 

f) Others, please specify and rank. . .. _ __ __ L.: 
12 . To what ex tent do you invite lilcilit:ltors in the bi-annual and/o r ann ual ed ucat ional 
evaluation of teachers in your wereda? 
a) RegularlyU c) Rarel y' ) 

I 
I 
I 

I 
I 
I 



b) SOl11e til11 cs ' __ , d)No at all 
13, If you r response to question nurnber 12 is 'rarel y' or ' No at all ', why~ Please state the 
reasons _________ _ 

14,Do ABE centers broadcast radio ecl ucation program'? 
a) Yes ,::J b) No -, 
IS, If yo ur answer to question nurn ber II is 'No' , what clo you think is the main reason? 
a) Shortage of radiosO 
b) Shortage of adequate learning hours I'~; 
c) Lack of technical capacity of faci lita tors (-=, 
d) Others= , please speci fy 

16, Do yo u belicve that the openillg ,,['t he ;\ 111 ' centers h'lS increased the elll'ollll cnt rate 
of ch il dren , speciall y girls? 
a) Strongly agree [] c) Partl y agree! i c) Strongly dis' lgrec I ; 

b) Agree I~j d) Disagree I .I 
I 7,Do yo u have annual enrolment projection for students 0(' the ABE centers') 
a)Yes : b)No l! 
18, If your answer to question number 17 is 'No ', please state how YOII prove whcthcr or 
not all el igible school age ch ild rcn arc enro ll ed to A 13[' ccnters'l ______ __ _ 

- ----------_. .. ---,------
19, Based on yo ur observation, please list the challenges liKeci by the ABE program 0 (' 

REST that hindered its effect iveness 

,------,-,,-----------,------

20, Finally, please put your suggestions, if any, that you think is helpful for future 
betterment of the program 



Instrument J 

ADD IS ABABA UN IVERSITY 
School of Gnlduate Studies 

Coll ege of I<:duca tion 
Department of Educational I'lanning and Ma nagl'ml'nl 

Appendix n 

A questionnaire to be fi ll ed by ABE tilcilitators, RESTs ABE supervi so rs and education 
coordinators. 

Dear respondents' 
This ques ti onnaire is prepared by a student rescarcher in the Department or Ed ucational 
Planning and Management, A.A.U. for the study enti tled An assessment on the 
implementation of the ABE program run by the Rei iet' society of Tigray (REST) in some 
selected Weredas of Tigray. The plil'pose of the study is so lely for academic reasons-to 
assess the contribution of REST in meet ing the global and nati onal pledge for the 
universa li za tion of basic education. Thus your frank ancl genuine response is highl y 
valued . You are humbly requested to fill and retul'll the questi on naire timely and 
diligentl y. In so doing, you are not required to write your name. For quest ions with 
alternatives, please put the mark ',I" and writc a short description for open-ended 
questions. 

Part J: Pcrsonal profile 
I. Sex a) Malc 0) Fema le· 
2. Age range 

a) 18-22': c) 28-32 . J e) lX-421 I 
b) 23-27 0 d) 33 -37 0 f) 43 ancl abo ve! 1, please spec ify ___ _ 

3. Number of years of service as it teacher and/or ed ucational leader 
a) 0-4 ~ c) 10-14 , c)20-24tl 

b) 5-9 == d) 15-19 t.' 1)25-30 1 I 
4 . Academ ic status 
a) Tenth grade completer::J c) Diploma r 1 c) MA/lV1sc 1--:1 
b) Certificate:-:::l d) BAlflsc Cl 
5. Your current pOSiliol1 _______________________ _ 
6. Name of your wereda ________ _ 



Part /I: The Lea l'l1ing Centers ol'the AilE Progralll 

I. What is the average singl e trip di stHllcC ol' the A ll !: cClltcrs to bCllcliciary childrL'Il'! 
a) Less than 0.5 kms :::.:. c) 1.0-1 .5 kms '-, e) More than ~. O kms '. " 
b) Between 0.5-1.0 kms 0 d) 1.5-2.0 kms 
2. Are there criteria to be considered during the se lection of ABE centers? 
a)Y~ :::':' b) NorJ 
3. If your answer for question number 2 is 'Yes', pleasc li st these critcria in their priority 
ll rcler -------------------

---------------------- _._-------_. 

4. Where is the ABE program conduckd? 
a) In schools bui lt for the purposel J c) UncleI' tree shadesl ) 
b) In fo rmal school class rooms r-, d) In rented buildings l --I c) Othcrs, please 
spec ify _____________ .... __ 

------------------------------------------------------------
5. [f your response to question num ber 4 is 'in school s built 101' the pu rpose- _ who built 
it? 
a) The local community [J c) [loth the 10cHI cOlllll1unity ilild REST' I 

b) REST -, d) if others please spec i IY. __ . ______ . ____________ _________ __ 

6. Who chooses the location or the ABE schoo ls? 
a)Parents and local cOlllmunity Illembers CJ c)Center Mnnagement Committee n 
b) The REST education offi cials C . dl others, please spcc ify _______ __ 

----------~---------------
7_ How many of the school age rural chi ldren prefer A [l E ccnters to form al schools? 
a)AII of them 0 c)Few of them r:J 
b) Most of them 0 d) None of them I) 
8. If your response to question number 6 is 'a' 01' 'b' , why? The poss ible reasons nre 
li sted hereunder. State your opinion 101' each in tc rms of pri ori ty by usi ng 

5= strongly agree, 4=agrec, 3=partlyagree, 2= Disagree 
1 = str'ollgly disagree 

----_._------ . -- --_ .. - - -------- .-
Ranking 
-~------- --;:;---- r ---
_' __ I 

I No 
Reasons for prcfclTing ABE ccntt,rs to forlllal 
schoolsS 

4 .-; 

8. 1 Flexibility of ABE programs that suit chi ldren 's 
--- ----1--1---1-------1 

learn in g needs 
---~ -,---------------_. 

8.2 Due to the avoidance of tireso lllc school distances --- - ----_.----- -- ----- ---- ---_._----
8.3 Littl e or no school fees .-----_. ---..• -------
8.4 Presence of locall:t recrui te_d_Q.l ~ i I i t a tOJ-~ _______ 
R.5 It guarantees the safety of uirls 

1-8.6 Enables children to assist their parents du ring the 
rest of the school da:t 

._--- ------

2 
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9. To what extent are the ABE cen ters furnished with inst ructional materials and other 
fac ilities" Mark ''/' where appropriate. 

rNo Scarce 
--, 

List of items Adequate Nut 
available --

9. 1 Class rooms -
9.2 Ol"l'i ce for facilitators -- --
0.3 Library 

J f(;dagogical ccntcr -_ ... -. -- -----_. __ .- -- ------------.----
9_5 To ilet --------
9.6 -'~~~ound - - -- - --. --- -- - .,._---r - - ---_ .. -
9.7 Potable wa ter - _. .. --- ---- -- ---_. - - -------
9.8 Tcxt books --- "' --." "---_._- .. _-- .- ----- -- ... __ ._-_.,-

9.9 Teacher's gu ides - .- --- -
9. 10 Desks, chai rs and tables 
Q . I I Educational radio 

transmi ssion progran: _ - .. - .. -_. -- .--- - -... .. _--

10 Do ABE centers broadcast radio ed ucation program? 
a) Yes . ' b) No L .. 
I 1. If your answer to question number I I is 'No', what do you think is the main reason? 
a) Lack of technical capacity of facilitato rsC c) Shortage ofadequntc learning hours CJ 
b) Shortage of rad ios 0 d) Othersr .1 , please specify ___ . 

; 2. Are there problems affecting the proper implcmenta ti on of the A BE program? 
a) Yes ~ b) No U 

13. If yo ur response for the above questi on is 'No', please state the 
reasons 

----:-:--------,--.,..,---_._._--------
14. Please put suggcstions, ifany. Ih"t you think is hel pfulll>r the fUlu re be tt erment uflhe 
ABE program, ______ . _____ .. _. ______ .. ______ _ 

Pa rt III: Issues related to faci li tators of the ABE program. 
1. What is the academic level or hleililalors? 
a) Drop out students and repeaters below grade 10 C) 
b) Studcnts who completed grade I () ; I 

different academic status, please speei ly _ _ ___ _ 

c) TTl grad uates 1--: 

d) lfthe re "rc lilci li lators with 

- - --.-----
2. Which of these bodies is responsible 10 select and nom inate fac ilitalors? (Possibly_ you 
C In choose more than one answer). 
a) The Center Management Com mittee oi"each ABE cenler [:1 
b)The Wercda Ed ucation Office i -J 
c)The REST LJ 

, 
_l 
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d) If there is another authority, please specify 

3. What req uirements are consitkrcd during sclec tion of lilci litators') (Possibly. you can 
choose more than one answer). 
a) Proximity to the ABE centers of 1[lc ilitators' res idences !-j 

b) Previous teaching expericncc r ) 

c) Performance of facilitators in writtcn and oral examination) ! 
d)Others, please speci fy ______ ________ . ____________ .. ___ . _____ . 
4. Are the facil itato rs trained to teach in primary schools'! a) Yes ! I b) No ,--] 
5. If your response to question llullIhc)" is ' Yes'. please state the arc;) ell' Iidd 01' study 
and duration of the training __ ._ 

6. How much is the monthly salary of laci li tators? 
a) 200-300 birrr'-! c) 401-500 birr' 
") 30 1-400biIT'-; d) ahovc 50 1 hi rr i I 

'f . To what cx tcnt arc 1~l ci litators s;) ti slied wi th the s:d,II'Y thcy earn') 
a)Very highl y satisfied CJ c) Moderately sa ti sli ed r J e) Di ssati stied l":'J 
b)Highly satisfied 0 d) Less sati slied r._~-, 
8. How is the state ofturrlover rate offacilitators? 
a) High [J b) Medium lJ c) Low [' I 

9. If your answer to question number 8 is ' high' , wha t do you think is the most signi fican t 
problem 0 Of the following poss ible reasons, please put your ran k in accordance wi th their 
degree of signi ticance. 
,, ) Absence of opport uni ti es for fu rther educa tion !) 
b) Lo\\' amou nt of monthly sa lary r. 
c) Absence of" transfer opportu nities to urban scllllo ls. ) 
d) Lack of social services in the rural areas. 1'1 

c)Ifthere are other reaso ns, plcase describe and ran" __ .. _ .. __ .. ____ ... 
Part IV: Monitoring and evaluation o(the teaching learning process 
1. Whose task is it to monitor and ev,duate thc te: rch ing .. Ic,r rrl ing process in the An i ·: 
centers? (Possibly, you can choose more than one answer). 
a) The REST education offic ials C.r 
,») Supervisors from respectivc wered:r education oJ'Jiccs I 

c) Head teachers ofncighboring prirnary schools ,- 1 

d) Center Management Committee l1Ielllbers ['.J 
e) If there are others, pleasc specify .. _ ... __ .. . __ _ 

2. How many times do REST supervisors visit ABE centers in a semester? 
a) Once '::J c) three times r' i 
b) twice .::-..:. d) fOllr times ,_~ e) Others, please specify _ _____ . ______ . __ 

.1. Do wereda and regional education oJ'Jie ials treat ABE centers with f"ormal schools 
equally in terms of providing materia l and financial sUPlx1rt? a) Yes I -j b) No 
'::-J 
4. [fyou r answer to question numher .' is 'No' please stale the reason 

4 



d) I I' there is another authority, please , peci fy 

3. What req uirements are considered during selection or Irlcilitators'l (Possib ly, yo u can 
choose more than one answer). 
a) Proximity to the ABE centers of I:lcilitators' residences !. J 

b) Previous teaching experience I I 

c) Performance of fac ilitators in writt en and ora l examination! J 
d)Others, please speeify _ ___ .. _ ._ .. __ . ______ ... ___ .. _ .. ___ ._. ____ . 
4. Are the facilitators trained to teach in primary school s? a) Yes I I b) No I-J 
5. If your response to questionnuIllher 4 is 'Yes', please state the nre:l or lidd "I'stud\' 
and duration or the training .. _ 

6. How much is the monthly salary or lilcilitators? 
a) 200-300 bi rrf'-) c) 40 1-500 birr' 
~)30 1 -400birr'''. d)ahovc501 hirr : I 

·f . To what extent arc lilci lita tors S:l ti slicd wi th the s: tl nry they cam'! 
a)Very highly sati sfi ed CJ c) Moderate ly sat isli ed 1 J e) Dissati,lled U 
b)Highly sat isfied 0 d) Less satisfied r~J 
8. How is the state of turnover rate of faci litators? 
a) High CJ b) Medium [...:' c) Low C I 

9. If your answer to question number 8 is ' high' , what do you think is the most sign ificant 
problem? Of the following poss ible reasons, please put your rank in accordance with their 
degree of signi ficance. 
,, ) Absence of opportun it ies fo r further education :' 
b) LolV amount of monthl y sa lary r 
c) Absence of transfer opportunities to urban scboo ls, I 

d) Lack of social services in the rural areas. I' , 

e)1f there are other reasons, please describe and rank_ ... _ _ ...... ___ . 
Part IV: Mon ito ring and evaluation of the teacbinL\ learning process 
I. Whose task is it to monitor and evalua tc tbc teaching · learning process in the /\1" ,: 
centers? (Possibly, you can choose more than one answer) . 
a) The REST education officials I: . .' 
I l ) Supervi sors from respecti ve we reda education offices I 

c) Head teachers of neighboring primary schoo ls (. 
d) Center Management Commillee members 
e) If there are others, pleasc spccilY ... 

2, How many times do REST supervisors visit ABE centers in a semester? 
a) Once '=J c) three times r i 
b) twice -= d) fOllr ti mes i.' e) Otbers, please specify _ _ __ . _ _______ ... 

3, Do wereda and regional education onicial s treat AI3E centers with formal schoo ls 
equa l1y in terms of providing material find financia l supP(lrt? a) Yes b) No 
=-J 
4. 1f your answer to Cfucstionnulllhcr.1 is 'No' please state tbe reason 

4 



' . Is the sel f-con tained class room managel11ent system il11plemented in the ABE centers0 

a) Yes b) No -
6. If your answer to question number 5 is ·N,,'. then pleasc state how ;\13[ "elltns arc 
organized ___ . ___ _ 

7. Do ABE students face difficulties by when proilloted to grade 4 of the forl11a l school 
system ? a) Yes CJ b)No (j 

8. If yo llr answer to question nllmber 7 is 'yes' please slale Ihe difficulties _ _ __ _ 

9. How long is the duration of Ihe daily class program in Ihe ABE cenlers? 
a) 2 hoursCi b) 3hours ' ; c) 4 hours r.l d) Other. please slale 

-_ .. -------.----- ------.--

5 



Instrument" I 

ADDIS ABABA UN IVERSITY 
School of Graduate St udies 

Co llege of Education 
Dcpartment of Educat'iollllll'lanning and Managcment 

Appcndix C 

An interview des igned for Center Management Committee members and parents residing 
in the vicinity of the ABC cen ters. 

Dear Respondents! 

Thi s ques ti onnaire is prepared by a st udent researcher in the Department of Educat iona l 
Plann ing and Management, A.A.lJ, and the purpose of the study is soldy for academic 
r~aso n s-to assess the contrihution or In :ST in meeting the global and national pledge IiJr 
the universa lizat ion or basic educat ion. Thus yo ur rra nk and genuine response is highl y 
valued. 

Part 1: Personal profi le 
I. Sex a) Male 0 b) Female.-] 
2. Age- range 
a) Below 20C' 
h)21-30 c::::J 
specify_. 
3. Occupat ion 

c) 31-40 (::'J 
d) 41-50 0 e) 5 I and above. C] , Please 

--------

a) Farmer - } c) Government employed -l 
b) Merchant '-. eI) other. please specil)' 

4. Educational background 
a) Illiterate .-, c) grade 5-8 . e) grade 12 and above 1-
b) Grade 1-4 r.J d) Grade 9- 12 
5. Wereda name _____ _ 
6 Name of the ABE center 

-:----:::-=-
7. What is yo ur posit ion in the AilE center? a)('entcr Management ('onlilli ltcc mClllbcr 
_ ! b)A parent I' 
Inten'iew guidc questions 
I. Do you appreciate the openi ng or AnI: centers" Why" 
2. What was the fa te of your chi ldren bclare the establishment of the ABE centers in your 
vil lage? 
3 Were you sending all your school age childrcn to formal schools be fa re the opening of 
ABE centers? If your answer is 'No', what were your problcms? 
.1. How many school age chilclren do you have? Ilow many of them are currently 
attending the ABE program including those who promoted to ta rmal schools through 
ABE centers? 
5. In what ways do you contribute to strengthen the A8F prngrnm? 
6. Who arc responsible Ja r the selection or AUE ecnters" What criteri;l arc set to thi s end" 



7. Who selec ts ABE lacilitators and what are the criteria lin their recruitment? (On ly fo r 
CMC mcmbers). 

8. Who determines the cluration ami the learning timc /(li' A 11 1-, st udcnts') 
9 . Whallllcchanisll1 s do you lise to illcn.:asc ellrollllent raIL' o!'childrl'll ill }'otl r Inc alil~ ' ? 

10, In what ways do you panie ipalc during the prcparati (lI l "r Alll' curriculum') 
II, Are there challenges encountering the proper implementation o l' the program ') If yes, 
what are these? 
12. What suggest ions do you lorward /('" the ruture bellermcnt of thc AllE program? 

2 



ADDIS ABABA UNIVERSITY 
School ofGradualc Studies 

Co llege of Education 

Appendix J) 

Department of educational Planning and Management 

i nstrument IV-Observat ion Checkli st 
Name of the Wereda ----------------------
Name oCthe ABE Center -----------------------

S.No Items to be observed Yes No .-
I ABE Center facilities - .. -- .. - --- ------- - - _ .. -

1.1 Of'fice for faci litators 

Situation Remark 

--_._. -'.= -----_. - . -- - ._-- ._----- - - ._-- -----
! .2 C I ass rooms 

'I .3 
._-- -.---------.. - ..... --~--

_ ... _ -------- - - ---.---
Reading room s -------_. - ---_. - - -- - . -----~---.. ---

1.4 Potable water -_. __ . -

1.5 To il ets(separate fo r boy.!'_ and g irl s) - --.- ----. ----------
1.6 ~grounds .---. -_._-----------_ ... -. ----- - - - - -
1.7 Chairs/benches -,- ---- ... - - --_ .. --- ... .- ---.----~-... - .---. _.<.- ._----

/ 1.8 Blackboards - ---- --_.--- ------- ------- -------_. 
1.9 School fence 

ti±= , 

I 

~ 
Pedagogical center 

Instructional materials 
2.1 Student text books .El l ~ I Lshed_ bx. Rr::!? _____ ---- ------r---------
2 .2 Student text bool~:"YJ!b!i~ l1...c:.cLQLR ~~:L __ ._ . -- ----------- . 

2.3 Ed ucational radio - --- ----1----- ---
2.4 Teachers ' g uides 
-.-- .'.. ------ ._-- . ------------ -_. --- -_. -----------_.- .. _--_ . . -." 
2.5 Teaching aids 

-- -_.- ---------- ----------
~ 

Teaching -Ieaming p~()ce~~_ u ______ . __ .) . __ .. _--- - --- - , ---- -------.. 
3.1 Adequacy of facLli ta~o rs -- -_ .. _------_. -- _._- - -----_._--_. -----_ ... --
3,2 Sc i f contained class rooll~mal~!ge l~le~. ___ . ._- .• _--- --------_ .. -_. --
3.3 Student -cen tercd aEJrr<?_Hc ll ()-'JGac l ~i.!1.!L_. - _. - .. _- --_._- . - ---,. 
3.4 Continuous assessment 

- .. --- . _ .. _------ ----f---------. 
4 Documents 

'--
4 .1 Dai Iy students ' attendance sheet 

-- .. ----- -- --_. - ----- . --- --- --_._---- -
0 CMC minutes --- ---_ .. - -- - ------.---
4.3 Roster 

-- ---- ---- - - _ .. 

4.4 Annual enrolment R!'oj_ect ion 
- - -

I 

-
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ADDIS ABA BA UNIVERSITY 
School of Graduate Studies 

College of Education 

Appendix E 

Department of Educational Planning and Management 

Instrument V-Document anal ys is 

Name of the Wereda -----------------------------
Name orthe ABE Cen ter 
I . Information on enrolmcnt and Limp out oj" A13 I·: children, and the number 

of facilitators in the sample AI3E centers at va rious acadcmic years in grade 

I. 

. -
Year Name Grade EnrolJ11e 

_.- ---r-::::--------- - - .------. 
nt Drop out Fac ilit8tors 

E.C of the level M F T M F T M F T 
ABE 
center 

1997 

-- _.- -

1998 
--- .-.-- .... ---c---- _ .. ---

L--_ 
----~ --- -

I 1999 , 

L .-



DECLA RA Tl ON 

I, the undersigned, dec lare that thi s thes is is my orig inal work, and all th e 
sources used cited in thi s thes is are dul y acknowledged, 

Name: 

Signature: 

Date or Subm iss ion Jun e 2008 

This thesis has bccn suhmitted li)1' eX<llllill<ltioll hy Ill y <lj1j1 I'()\ ':iI :IS lIlli l'cl'sily 
Advi ser 

Name: 

Signature: 

Date of Submiss ion June 2008 


	MX-M464N_20180731_184218
	MX-M464N_20180731_184341
	MX-M464N_20180731_184505
	MX-M464N_20180731_184605

