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Abstract

Background: Feedback is seen as essential component of thangaenvironment .It enables
students to be aware of their strength and weakaedsprovide them with the base line for
future improvements. It is considered central ®dlevelopment of student learning guides them
to remain on course by giving them clear picturetred goal to be reached. Despite this its
implementation has the least satisfactory aspestunfent experience in higher education.

Purpose: To identify the students’ perceptions of valuafdedback in the medical radiologic
technology department and their preferred proaaseseteiving feedback.

Method: This study has used semi-structured focus grogspudsionsResearch participants
were fourth year medical radiologic students at iddsbaba University. The sampling method

was purposeful sampling.

Result: Five major themes were apparent during the discnssgarding the perceptions and
preference of MRT students for feedback. Studentfeadback as suggestion for improvement.
Though they have little exposure to constructivéividual feedback, the student highly regard
continuous constructive feedback in higher eduoafihe students also stressed that culture and
societal challenges are the major barriers of faekilbeing followed by academic and pedagogic
background of instructors. Feedback which is dj@overbal, continuous, on the things which

can be improved and from role model instructorzréferred by the students.

Conclusion: This study has showed that medical radiologic tetdgy students are aware of the
meaning and value of feedback. But the students@reerned with the amount of feedback they
are getting from their instructors. The studemsdccontinuous and constructive feedback. They
preferred feedback to be given individually andlgra his study also showed that culture is the

biggest barrier of constructive feedback in thisteat.

Recommendation: to improve the feedback culture the society needsducateTraining for

both the students and faculty members is recomnaende

Keywords. Feedback; focus group; student’s perception; taiale study; Health-care students
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1. Introduction

1.1 Background

Feedback and its role in higher education has lbentopic of many publications in the
academic world. Different authors have concludeat thigh quality feedback is important in
higher education (e.g. Sadler 1989, Nicol and Mdae-Dick 2006, Black and William 2000,
Gibbs 1999, Hyland2000, Ramsden 2003, Shute 2088jback is seen as essential component
of the learning environment .It enables studentset@ware of their strength and weakness and
provide them with the base line for future improests. (MR Weaver, 2006) .1t is considered
central to the development of student learning tjela Timperley, 2007) and guides them to
remain on course by giving them clear picture &f goal to be reached( Chowdhury , R. R. , &
Kalu, G. 2004)

Though its long known importance and usage, feddbas no single consensual definition in
literatures so far(an De Ridder, J. M et.al 2008pr the purpose of this study, feedback is, to
provide students with information to reduce theidaiefoetween their current and desired
performance ( Alfehaid, L. S. et.al. 2018).Teacl{erstructors ) and supervisors will provide the
student or trainee on what is done correctly andtwieeds to be improved. They communicate

the expected standard with the student.

Feedback in medical education is of great impogarticplays major role in the acquisition of
clinical skills. It helps the students develop thesychomotor and affective behaviours. Its role
in creation of expertise in care of patients liegdnd pedagogy. It helps good performance get
noticed; bad performance corrected .Feedback allingsstudents know better the medical

environment by creating awareness of the expeaiats @f the program.Ende, J. 1983).

Despite this all the implementation of feedbackairteaching and learning is way below the
needed amount. As mentioned in Chris Beaumont,einahe UK national student surveys,
feedback has the least satisfactory aspect of stuegerience with low satisfaction scores over
three consecutive years - 2007, 2006 and 2005.@xuterffor such dissatisfaction according to
Hill et al (2010), as mentioned iulliner, E., & Tucker, M. 2017js the existing difference

between student’s perception of feedback and academderstanding of it.



Therefore being the center of all this, studentscpption and preference for feedback is
important area of study. That's why current pulilamas on feedback are giving emphasis for it.
But contrary to high level need of quality of teext) as a developing country, the researcher
was not able to find any published research onoptan student’s perception and preference for
feedback.

1.2 Statement of the problem

Ethiopia being one of the developing countriesadainly in need of competent and qualified
graduates to drive her forward. To achieve this;gétucation system needs to be more than just
competency based. It needs to motivate and engadends. Addis Ababa University, the oldest
and the highest ranking university in the counstyould play the leading role for this. It should

come up with new theories and modify the existingtoo; according to our context.

Through revising the current AAU senate legislatfaf@13), the researcher was not able to find
clear guidelines on what feedback is, how it isegivhow often it should be given and in what

manner it should be delivered.

Therefore by doing this study the researcher, @& rmember of the AAU, plans to open the

discussion on feedback. By knowing our studentstgggtion and preferences; complemented by
further studies on scientific principles and faguylerspectives, we will be able to gain valuable
inputs for shaping our academic system in the \wayfits our students.

1.3 Research question

The research questions that are going to be addt@sshis study are:

1, do MRT students get feedback from their instrs?

2, how do MRT students at AAU describe their untderding of feedback?

3, what are the MRT students’ perceptions of tHaevaf feedback to their learning?

4, what do students describe as their preferredegses for receiving feedback?



1.4 Conceptual model

The current education policy of AAU is student ezatl in which students are expected to play

active role in learning and teaching process. atge applies for feedback process. According to

saddler (1989) to benefit from feedback the studertds to have a clear idea of the goal to be
reached, compare the current level of performande thwe standard and engage in appropriate

action to close the gap. Students will monitor amdluate their own performance. Therefore any

model of feedback must take into account of the stagents make sense of, and use, feedback
information (Nicol, D., & Macfarlane-Dick, D. 2004)

Therefore the researcher has adopted the follosomgeptual model (Fig 1) from the work of
Nicol, D., & Macfarlane-Dick, D. (2004) which sefedback from constructive epistemological

perspective.
S Processes Iniernal to Student - - - - - oo oooo .
é Domain '
. | Knowledge E
Teacher| ! _| Student Tactics & _| Learning | |
settask | P Straegy goals . Strakegies Outcomes | !
(goals/ i | Knowledge V\ :
criteria) | » ! / i
| Mothational \ Paths of intemal feedback | Performance

[ ' Belich i
; Didlogue :

External Feedhack ~

(nachethoorvionglons) External Processes «

FIGURE 1: A Model of the Formative Assessment and Feedhack



2. Literaturereview

A qualitative study was done on the perception atitldes of undergraduate healthcare science
students in Riyadh, Saudi Arabialiehaid, L. S et al 2018 The findings showed that students
valued feedback from their faculty instructors tpetvide insight into their performance. They
had increased value for feedback which started wihitive comment. They believed that
constructive feedback would improve their practiaall academic performance significantly.
They also mentioned barriers of feedback includaxk of standardization, busy schedule of
faculty members and increasing number of studerte. research concluded that healthcare
students need continuous and constructive feedbdtkoutlined dialogic mutual and peer
feedback with balanced positive comment and pdartsnprovement should be provided during

the educational process. It also recommends tigiiminboth faculty members and students.

Another study which is done on student perceptiod preferences for feedback at Macquarie
University, Australia Rowe, A. D., & Wood, L. N. 2009has shown very few significant

differences between any of the demographics vasablear of enrolment had significant effect
on the students’ satisfaction with type of feedb#uky receive. Third and fourth year students
reported lower level of satisfaction than first asecond years. But the result of regression
analysis suggested that demographic variables apooa predicator of student feedback
preferences. In conclusion, the researchers edtlthe importance of much deeper dialogue

with the students to find out the individual meanaf receiving feedback.

An action research study on the use of a structfvechative feedback form for students’
assignments in African health sciences institufiosibowitz, B., & Gonzaga, M. A. 20}4vas
conducted at Makerere University College of Hedfitiences (MaKCHS).The aim was to
initiate sustainable formative feedback mechanismesource-limited setting. The participants
were all second year undergraduate medical radibgratudents and their teachers at MaKCHS.
Focus group discussions (FGD) followed by meetimgesheld with both teachers and students
to designed structured feedback form for writtesigraments. Then the form was used and the
students and teachers again sat for focus growqustion. The findings from the first FGD
showed all students lacked knowledge and misurmtstsit as simply quantitative marks, But

unlike the students, the teachers had some knowladgut feedback. The study explained this



gap as a lack of formal policy and systematic fee#tbformat leading the teachers to ignore
giving feedback. In FGD after the implementationthwthe same students, the result showed
increased motivation and enhanced learning. Theh&a were also influenced to modify their
teaching strategies to meet their students leargapg.

3. Objectives

General objective

The main objective of this research is to evaluhte students’ perceptions about what they
consider as valuable/quality feedback in the mediadiologic department, as well as their
preferred process for receiving feedback.

Specific objective
This study will also;

1, identify whether MRT students perceive that feedk is given to them, or not.
2, examine how students describe what feedback is.

3, explore how students react to different proce$sereceiving feedback.

4, M ethodology

A qualitative approach using focus group discussias used in this study because it is aimed

to understand the students' perception and preferfen feedback

4.1 Study area

This study is conducted at Addis Ababa Universiofi€ye of health sciences, Ethiopia.
4.2 Study design

A qualitative approach using semi-structured FG3s waed to evaluate medical radiological
technology students’ perceptions and preferenaefeéalback. This method was chosen because
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it gives the students a social setting to exprees feeling and ideas freely. We proposed that

the group dynamics will help them come up with maireerse ideas.
4.3 Study population

The target populations for this study were all tbyrear MRT students. There are 25 fourth year
students currently. They were selected becaushedf longer stay at the department enabling

them to have more experience with the teachingeanthing environment.
4.4 sampling procedure

In this qualitative study where FGD was used puepdsampling was also used to facilitate and

promote the group dynamics.

4.5 data collection

Before the actual data collection the researchertteaned a colleague, someone who has no
power difference with the students, on how to cahdhe focus group discussions. Then the
trained person conducted an initial FGD with 4 ipgrénts and discussed with the principal

investigator on how well the discussion went. THenrest four FGD was conducted.

4.6 data Analysis

The focus group discussion was conducted in AmHariguage. The discussion was recorded
using sound recorder and the data was transcribedranslated into English by the principal
investigator. Great care has been taken to make that the English transcripts would be
comparable to the original Amharic data. Then taedcribed data was coded, categorized and

analyzed using thematic analysis.

4.7 Ethical consider ation

Each participant has signed consent before stathiegfocus group discussion. They were
assured that their names will not be mentionedha dtudy or be taken at the time of data
collection. They were also told that they have gveght to not participate in the study or leave

the discussion at any given time. They were alsarasl that the transcribed manuscript and the



recorded sound will not be placed together. Andrdmmrded voice will be destroyed once the

research completed.

Ethical approval was obtained from Research Etlioemittee of college of health sciences,
Addis Ababa Ethiopia.

4.8 knowledge translation
After completing the study, by providing copies tife research, the findings will be

communicated with department of medical radioldgchnology and CHS, AAU.

5. Results

Five of the six planned FGD were conducted, eakinga40-60 minutes. Many issues were
raised in these groups. | have reviewed and cdueddta to align with my research question(s)
and objectives. As a result, five major themes gedifrom the data. The first theme, which
emerged as most of the participants discussed &e&dlwas aboufeedback description.
Another idea that most of participants discussed vegarding their experiences of feedback;
previous exposure with feedback. The third theme that emerged pertained to vllele of
feedback; most participants raised and talked about thisateolly. Participants also discussed
in detail factors which hindered feedback procestesmtegorized this idea as fourth theme;
barriers of feedback. The last idea that the participants intensivaiged were their choices of
ways of getting feedbaclgreferences in getting feedback. | further, divided this theme into
two categoriespreferred approaches andteacher preferences. These themes and categories

are discussed in detail below.

Theme one: Description of feedback

Most of the participants describe feedback as anvemt to/from instructors. They see it as a
communication between instructors and them. They déscribed it as ‘reaction for input’ based

on once perspective.



“It's how you respond to the message you receivenWbu receive a message, you will

take it positively or negatively from your pointviéw...” F1P1
Many of them saw it as a recommendation for impnoset.

“It's to encourage or discourage a given behaviottsat we keep doing it or don’t do it

any more”F2P1
“It's identifying the gap and provide solution fat F4P2
They also believed that feedback is given baseshce performance.
“It's the result of some work and its response bgnsone who observe the woA2P4

Theme two: Previous Exposure with feedback

Though a few of the participants mentioned thay tleeeived individual feedback at some point

in time, most participants expressed that theylitidel individual feedback from instructors.
“I don’t think they have given us well thought goidnned feedbacks so far” F3P2
“Individual feedback from our teachers is very rareF1P2

Some of the students expressed their exposure te gameralized feedback in which instructors
give feedback to the whole class. Others saw tgeseralized comments towards the class as a
mere act of experience sharing. But most of thelesits agreed that they received more

feedbacks in clinical attachment areas; compatimgth class room feedbacks from instructors.

When participants discussed feedback, from thenthér instructors, most of the students
expressed their concerns with the formal quest®pegpared by the department to comment on
instructors, which were mainly based on its congert timing. They criticized this approach as

a burden and untimely.

“...but the drawback is that it often given at the ehthe semester. The feedbacks we
give will be helpful for the next batch, but natdés...” F1P2



However, the participants appreciated the way wingi feedback on an anonymous piece of
paper as requested by instructors. They believaidthiis approach will give them more freedom

to write fair, relevant and appropriate commentsh#or instructors.

“... This is more effective than the previous one bexdugves us more freedom to write
what we feel."F1P3

The participants also described their previous exMpowith peer feedback. They mentioned that
it's somehow easy to give and receive feedback tiair friends.

“We have been together for long enough to know edhbkr. So the feedbacks we share

will be realistic and easy to accepE5P1

Themethree: value of feedback

The importance of feedback was thoroughly discussdte all focus groups. The participants
have mentioned various things regarding their geioe of feedback values in the learning and
teaching activities. These concepts are identiisdadvantageous when feedbacks are given

properly and as disadvantageous when not provided.
Category one: proper feedback and advantages

Proper feedback improves accountability as idexttifby most of the participants. They
discussed that feedbacks must be given to the whegat, instructors and students; this will

increase accountability and used to solve someegmah

“The feedbacks might be for the students, teachefsr @epartment so it will help us

know who is responsible for that specific probleRIP3.

The participants also identified that proper feattsais helpful in shaping the teaching styles.
They mentioned that feedbacks improve the waysaaftting and learning.

..... without feedbacks the teaching and learnimggess will be one way; may not be as
effective as needed...instructors do not get oppiyttm make amends to their teaching

styles when needed,”F1P2



Interestingly constructive feedback is very helpfulself-improvement.one of the participants

has forwarded that feedback helps in changing aneisperformance for better.

“l think the use of feedback is not only to know #inortcomings but also to point out all
the good things we did. Feedback helps us to keemdhe good things, repeatedly.”
F3P4

They also highlighted the use of feedback espgcialhealth sector. They stressed on the need
of continuous and regular feedbacks to them as d@heylealing with human life on daily basis.
They believed it will result in better diagnosidaneatment.

“It's very important to get feedbacks from our swsars at practice areas. It helps us to
develop our practical knowledge .With better follogr and feedback from them we will
be encouraged to be present in every session acuhtkent the things we did on our logs
book. They will see our log books and provide e# tieedback” F5P2

“I think it help us to remind ourselves that we aealing with human life. We need to be
told about that too. Our mistakes may cost us huhfi@enSo we need to work on that to
minimize our flaws. Supervisors’ feedback will be great importance in such

circumstancesF4P2
Category two: Disadvantage of lack of feedback

As identified by participants the problems whiclcarced in the daily teaching and learning
activities remained unsolved when feedbacks arepadtof the learning and teaching process.
They also mentioned that their opinions and ideasewnot being heard due to absence of
feedback culture. This leads to persistent problamd force the students to give up on the

system. One of the participants has explainedithaton as below.

“There are no sessions for us to give our opiniddar voice has no place in the system.
We have no impact and don’t have the opportunightmge anything™ F1P4

10



Themefour: barriers of feedback

From the discussion the major possible barriersfigictive and constructive feedback, as raised
by the participants, were listed and categorizéd fwo; culture and instructors academic and

pedagogic background. They are discussed as fallows

Category 1: Culture
Sub-category 1: Preference for positive comment only

As most of the participants agreed the society llyspeefer to hear only the positive comments
and don't like people who dare to give comments@mething they need to improve. They feel

as if they are being targeted and get offendedyeasi

“....the society we grew at didn't teach us to acoeggative feedbacks. We feel
offendel..” F1p2

Sub-category 2: Failureto appreciate

Another thing they mentioned as a culture barrgerthie absence of acknowledgment and
appreciation in their society. The participants timared the challenges they faced growing up:
how they never get appreciated but punished ofad. that has left them with no exposure to
appreciation and acknowledgment; which is makingaitd for them (and their teachers too) to

give constructive feedback.

“We were not raised that way. When we did good shexgeryone will hash. But if we

made some mistakes they were quick to scota3ir

Sub-category 3: Failureto expressfeelings

The participants also stressed on their inabibtgxpress their feeling due to the way they were
raised. As child, because of the highly hierardhsoaiety they live in, they were not allowed to
give comment or suggestion to their elders. Theyewmt even allowed to ask questions. This
has left them with bad scar when it comes to exgumgstheir feelings. They mentioned that it

will be very hard for them to give feedbacks toitieéders, even now.

11



“...whenever we had something to say, as a childyere forced to shut up” F3P4

Sub-category 4. YLUNT A-bashfulness

YLUNTA (Amharic word) — bashfulness is the closésiglish word for it- is the unique thing
that usually comes together with the name Ethiagiais inability to come forward and express
shortcomings or wrong doings of a person for theesat not ‘humiliate’ him/her and end up
losing the already built relationship; No mattemhaecessary it is. Ethiopians will usually
pretend as if they didn’t notice the problem rattiemn telling you to avoid or solve it. As most

of the participants agreed it it's the most difftdoarrier to constructive feedback here.

“Because of YLUNTA (bashfulness) We don’t give tiegdeedbacks; even if it's very
much obvious for everyone to see...to keep the smeagttonment with our friends...”
F3P2

Category 2: Instructors Academic and pedagogic background

In order for the instructors to give constructiveedback they need to be very good with the

subject matter they teach. Otherwise they will dwoibre confrontation with the students.

“...to give a proper feedback on a given topic thegato know it very well...F1P1

They also need to know how to give proper feedhadke participants discussed that the
instructors need to know how to give feedback ffedént groups of students with different level

of learning ability.

“...if I use that same approach | used for someone edn understands easily and apply
it exactly on a person who takes time to graspghin its wrong... it won't be effective”
F3P1

The participants also outlined a teacher with ppedagogic background will straggle to
communicate with the students resulting in poochiea student relationship. This will in turn

be a barrier for effective feedback.

“There was this ...teacher who read all the slidebout looking us even for a second
...S0 how can we expect a teacher, who does not lavew his students, to give
feedback?” F3P1

12



Themefive: preferencein getting feedback

This is the last theme emerged from the data. dfaatits had strong views about choice of ways
of getting feedback. They mentioned their preferbs$t approaches of getting and giving
feedbacks. Based on the ideas raised and discligtigitied this theme into two categories:

preferred approach and teacher preference.

Category 1. preferred approach

The participants discussed their preference oftfaekl and identified a lot of ideas. They mainly

mentioned how, when and from whom they want tafgedbacks.

Participants preferred the dialogic way of feedbddikey believed it will allow them to ask for

further explanations.

“...it gives me a chance to ask why that feedback/engio meF4P4

In addition, according to the participants, thedfgsck must have a well-defined goals and
objectives. This may help them to identify whaeigpected from them. And this is explained by
one of the participant as follow.

“We also need to have common consensus on thetiokjéé1P1.

And the participants mentioned that the feedbacktrbe started from the things they did well

and proceed to the things they need to improveelfis to start on positive note.

“....start from positive; this helps us to get thattention....otherwise people get offended
if it started with negative,” F3P1.

Most importantly, the feedback must be based on dih@ed responsibilities. That means

feedback giver should be part of the solution.
“...rather than just telling me to do this and thaprefer if he says let us do this.” F1P3

The other thing is they preferred feedback to beemiindividually and orally. Most of the

participants have mentioned that they preferredfaeks in this approach. It helps them to see

13



the care and desire of their instructors from tliatial expressions. And also they can easily
understand what the instructor meant, when theyecaanoss with some ambiguous feedback,

from their tones too.
“...due to the presence of facial expression andestone when given orally” F4P2
“...it's also difficult for the instructors to inclugall the things they want to say” F5P1

They also stressed on the need of having a frieapproach with their instructors for effective
feedback. As they discussed, it will help them now each other more which in turn helps the
feedback to be real and constructive.

“I think it's best if they are close to us...this whg knows me more...the feedback he

will give me will be real and solid and | can egsiiccept it.” F1P1

The participants also mentioned that feedback néedse continuous and regular, frequent,

based on performance and only on the things whachbe improved.

“...it should be realistic, specifically on things wh can be improved. Some give
feedbacks on things which the receiver cannot chatizat is not good and helpful.”
F3P4

Category 2: Teacher preference

All most all of the participants were in favor ahproved teacher student relationships. They
believed that having better communication with thestructors could easily help them grasp the

intended message which transferred through feegback

“...one, if they are close to us they will know uswagh to give us proper feedback. Two,
because of the already established relation, weezmsily contact with them and ask for
more details and explanations on the feedback glaeg us.” F1P3

On the contrary if the instructor does not trktmw them more or does not communicate with
them well, they think it will be hard for them t@aept the feedback. They mentioned that
instructors should know them well in order to gibem constructive feedback. Otherwise it's

going to be difficult for them to accept and impkamhit.
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“...if someone who does not communicate with us wetlor keeps his distant from us,
gives us feedback, ‘how did he know us?’ will beauestion. This makes it difficult to
accept it" F1P2

“It's hard to accept a feedback from a teacher vidawely knows us or who just give us a
lecture.” F1P4

One more thing raised in the discussions was thsttuctors should be role model to their
students. For them to give comment and advice whiithbe accepted, first they need to be

disciplined and show the students they are applyimgtheir life too.

“...if a teacher, who is punctual, advise me on thediits of proper time management it

will be very easy for me to accept than from abeaavho often comes very late.” F4P1

Another thing discussed in the group is the eftédieachers experience on the feedback. Most
of the participants agreed instructors with be&eperience will have better starting attention;
they are more inclined and ready to receive feddb&om them.

“...we believe the experienced ones know more andadhe direct us to better ways.”
FAP2

But they also stressed that the actual performamaiers too. Even if the seniors have better
starting attention they will lose it easily if thepn’t perform to the expected standards set by the

student

“We might prejudge based on the seniority or exgece but by the end of the day it all

comes down to their performance...” F3P3.

6. Discussion

The study was conducted to explore the medicablagiic students’ perceptions about what they
consider as valuable/quality feedback in the mediadiologic department, as well as their
preferred process for receiving feedback. And nobshe findings are aligned with the previous

studies.
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The patrticipants saw feedback as a comment onem gierformance, to/from instructors. They
saw it as ‘a reaction for input’ that bases onvidiial’s perspective. This goes with educationist
constructive perspective of feedback (Nicol, D.M&acfarlane-Dick, D. 2004) that | used as a
conceptual frame work in this study. The particisarnalso described feedback as
recommendation for future improvement in which tkey be told to ‘do it often’ or ‘don’t do it
anymore’. This will in turn provide them with reérce for future. And this is mentioned in MR
Weaver (2006) study too. Some participants sawilpessomments for instructors on how to
improve their teaching style as feedback too. Hoiss with the definition of feedback in Yang,
M., & Carless, D. (2013), adopted frokskew and Lodge (2000yvhich see it as “all dialogue to

support learning in both formal and informal sitaas”.

When discussing their exposure to feedback moshefparticipant agreed that they had little
exposure to constructive individual feedbacks frikgir instructors. But there were testimonies
of generalized feedbacks directed to the wholescld®ugh some of the students believed those
were just simple act ‘experiences sharing’. Thievetd their dissatisfaction with amount and
quality of feedback they are getting. Other studaéso showed that feedback has the least
satisfactory aspect of student experience in higdecation (Chris Beaumont et al ). But most of
the participants of this study agreed that thewikezl more feedbacks in clinical attachment

areas; comparing it with class room feedbacks firestructors.

The participants expressed that with feedback thi#lybe able to know where in the system a
given problem resides. Accountable body can beréid out and necessary measures be taken.
This will help the instructors to make amends teirtlteaching styles when needed. These
findings are evident in the literatures (Shute, V.(2008), Evans, C. (2013), Nicol, D., &
Macfarlane-Dick, D. (2004)). They do believe tha feedback they give to their instructors will
result in a better teaching style and classroomraation. This finding was also shown in the

previous study.

“Assessors learn about the extent to which studbatse developed expertise, and can

tailor their teaching accordingly.” Yorke, M. (20D3

The use of feedback in medical education goes likitsrpedagogic role. It aids the student in

acquisition of clinical skills. Make them awaretbé clinical environment. Help minimize errors
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leading to better patient care and treatme&nidg, J. 1983). These points were also raiseddy th
participants of this studyThey stressed on the need of continuous and nefpddbacks to them

as they are dealing with human life. They belieiedll help them to diagnose better.

According to one of the previous studies feedbaeksgythe students a clear picture of the goal to
be reached (Chowdhury , R. R. , & Kalu, G. 2004)e Pparticipant of this study also underlines

this point. They believed feedback will give theire tchance to have a consensus on the
objective with their instructors; making the goal lbe reached clearer. It also helps good
performance gets noticed and bring methods fordmielopment as mentioned in Sadler, D. R.
(2010) and Nicol, D., & Macfarlane-Dick, D. (2004

When discussing possible barriers of constructeezlback the participants mentioned teachers’
academic and pedagogic background to be one. Ttgssed limited know how of teachers on
the subject matter and on proper feedback techsigesults in poor application of feedback
culture in higher education. And according to BreikkrH. (1999), like any other teaching skills,
feedback is a skill that needs to be learned aadtiped; which outlines the need of training for
instructors to develop effective skills of givingrestructive feedback to studeritsipowitz, B.,

& Gonzaga, M. A. 2014)

The major barrier as mentioned by the participantulture; societal influences. The way they
were raised has left them with difficulties on eegsing their feelings; especially to elder ones.
This has made it impossible for them to engage@dlback and comment their teachers as they
would have liked. They also raised that absencachowledgment and appreciation in the
society is affecting the feedback culture. The otheng they mentioned was; how the
preference of the society for positive commenty;oaifecting the feedback culture. Most of the
participants expressed that people usually geihdéd with negative comments. Yang, M., &
Carless, D. (2013) have discussed this under ttialseffective dimension.

But one unique finding for this study is that YLUNTAmharic word) (the closet English word
is Bashfulness) is the biggest cultural barriecafstructive feedback. As participants expressed
its inability to come forward with corrective comnis for the sake of not ‘humiliating’ him/her

and end up losing the already built relationship.
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Feedback, as preferred by students, should begitalivequent, with clear objective, regular, on
the things which can be improved and towards a comgoal. These characteristics of feedback
are well discussed in the works of Nicol, D., & Netane-Dick, D. (2004) and Nicol, D.
(2010). The participants also stressed that feddslaculd start with positive comment and these
aliens with the Feedback ‘sandwich method’ (Dohremay A. (2002). More Evidence of this
requirement is available in literature. AccordirgWeaver, M. R. (2006), an important step
towards making feedback more effective is througiviging a better balance between positive
and critical feedback. Instructors not only markdgs but also need to motivate and guide their

students.

Participants also preferred individual verbal fesadb This way they can get the intention and
care of their instructors from their facial expiess Plus they have the chance to ask for more
clarification when giving individually and verballyrhey also mentioned that instructors will
find it easy to say everything they want to saylikenwritten feedback in which they will be
restricted. Most of the participants also pretsrdback to be given individually. Mulliner, E., &
Tucker, M. (2017) have showed that students preéebal individual feedback. Most of the
respondents of Hall, M., Hanna, L. A., & Quinn, (8012) agreed individual feedback was of
more benefit to learning than generic feedback

The other idea the participants emphasized washenimportance of friendly approach by
instructors. All most all students are in favoriofproved student-teacher relationships. They
believed it will aid them for improved learning abeétter feedback retention and acceptance.
These findings are also reported in previous studiandberg, C. A., & Schreiner, L. A. (2004)
have supported important contribution of frequert high quality faculty-student interaction.

Good student- supervisor relationship will let gtedent consider the supervisor as credible and
they will ask for feedback. If they believe thetmstor is putting effort into the relation they
will engage and react positively (Bowen, L., Mail§hd., & Murdoch-Eaton, D. (2017)).

Finally most of the students agreed that someortd experience will have higher initial
acceptance but underlined what really mattersasatttual performance. They also stressed that

instructors should be role model for the feedbadket accepted easily.
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7. Conclusion

This study has showed that medical radiologic tetdgy students are aware of the meaning and
value of feedback. But the students are concerntédtihe amount of feedback they are getting
from their instructors. Students need continuoud aonstructive feedback. They preferred
feedback to be given individually and orally. Tkisidy also showed that culture is the biggest
barrier of constructive feedback in this contexieeffect of being raised in hierarchical society
has left both the student and instructors with lutd pass on when it comes to expressing

feelings, appreciation and dealing with negativenceents.

The need of improved student-instructor relatioal$® emphasized in this study. Students find it
easy to communicate and accept feedbacks from swmeoth whom they have better

communication.

Processes Internal to students

Teacher settask Domain - -
(Goals/Criteria) Knowledge Student Tactics Learning
™| goals > and | outcomes
> Strategy strategies
Knowledge " Performance
Motivational Paths of internal feedback
7'y beliefs

Student

. Monitoring gaps
/Dla ogue (self-assessment)
L— /
\ External Feedback

(teacher /peers/employers [————External process 4

FIGURE 2: Modelfor effect of culture on formative assessment and Feedback
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8. Recommendation

Trainings for instructors on the need of improvesitiuctor-student relationship and on how to
give feedback should be given. The society alsal®ide be educated on the advantage of
children being able to express their feelings duchildhood. Awareness creation programs on
the effect of YLUNTA on learning, teaching and meral development should be designed and
implemented. The researcher also recommends counsnand constructive feedback to be part

of the curriculum.
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Appendix

FGD interview Guide

1. In your opinion what is feedback? (Will be askeekaborate if they give short answers.
a. Probe if confusedHave you ever been told by your teacher or insbrucbw you
can make changes to your learning? About how taorgif something is
wrong?
b. Probe Why don’t you tell me more about that experience?
Probe Does that help you have an opinion of what islfeek?
Probe Please tell me what you're thinking about feedtraaw.

e o

2. Based on your experiences, how do you think yostructors understand what is
feedback?

3. Based on your experiences, how do you think yaassthates understand what is
feedback?

4. Based on your experiences, what do you think asitapce of feedback?
a. Probe: how does it affect your educational andgekdevelopment?

5. From your experiences, tell me about a feedbackdyadnit like or had a negative impact
on you?
a. Probe: Give me more detail about what happened.
b. Probe: what do you suggest to avoid this kind tofagion?

6. What do you think as effect of Ethiopian culturefeadback?
a. Probe: do u think Ethiopian culture is open fordiegck?
b. Probe: does it have a positive or negative impEci®?
c. Probe: what are the challenges?
d. Probe: what needs to be done to tackle those clgaié®

7. How do you like to receive feedback?

8. What kind of instructor do you prefer to receivieadback from?
a. Probe: do u think instructors behavior, rank oelesf experience have effect on
your reaction to their feedback?
b. Probe: does the strength of your relationship wathr instructors affect your
reaction to their feedback?

9. What do you think is the role of a student in femdbprocess?
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