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Abstract 

The main objective of this study was to assess the status of Parent- Teacher association 

participation in government primary school of Cit1) administration of Addis Ababa. To 

conduct the study, a descriptive survey method was employed to obtain pertinent 

information concerning the status of PTA participation in the management of school. 

The study had a total of 269 respondents (154 school leaders (i.e. vice principals and 

department heads) and 115 PTA members) were taken from randomly selected schools. In 

this study purposive sampling was used to PTA members, department heads, and vice 

principals as well as, availability sampling for woreda education officials and principals. 

Document analysis was also made to supplement the data gathered through 

questionnaire and interviews. The data obtained from respondents were tallied and 

arranged in tabular forms to analyze them using statistical measures of mean, grand 

mean, standard deviation, percentage and t-test. The finding of the study shows, that 

PTA's involvement in management of school activities was medium. The degree of 

involvement concerning monitoring and evaluation school activities, initiating parents 

and community to volunteer at school, empower capacity of PTA members through 

trainings, and awareness about the role and responsibilities of PTA members were not 

high. To reduce the challenges of PTA involvement in school activities recommendations 

such as preparing consistent monitoring and evaluation program, motivating PTA 

members to participate in management of school, providing appropriate and adequate 

training program, providing participaton) leadership stt)le in school, woreda and sub-city 

level should be given were made. 
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CHAPTER ONE 

1. Introduction 

1.1 Background of the Study 

Education has a great potential in playing important role for the development of 

social, political and economic conditions of a country. It helps to develop middle 

and higher level human resource for the economy. Moreover, it is an 

indispensable insh'ument through which human beings pass their discoveries, 

experiences, and inventions accumulated over a period of time from generation 

to g,eneration. By getting these experiences, citizens could participate actively in 

socio economic development activities by enhancing their knowledge, power of 

thinking, awareness, talent and skills (MoE, 2002: 1, Lockheed and Verspoor. 

1991:1). 

The philosophy of education varies from country to country depending on the 

objective reality and political system that countries follow. Even though, the 

philosophy of education depends on the objective reality and political system, its 

main function is to accelerate the growth and development of a nation and 

improving the living standard of citizens. Especially, primary education helps 

nation to improve productivity, reduce fertility, improve the health of family and 

improve life expectancy (Mulugeta and Amannuel, 2000, WB 1999, UNDP 1999, 

Lockheel and Verspoor, 1999 in Wakweya 2007). In other words, education helps 

to alleviate poverty and promote economic and social development. 

In order to realize these functions of education, society in general and parents in 

particular should participate to make the teaching learning process fruitful. In 
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other words, making the teaching learning process fruitful beyond the 

interaction between students and teachers depends on the support, follow up 

and relations among educational professionals, parents, the community and the 

government. Therefore, schools as social institutions, where the process of 

educating people is carried out need the participation of different agencies, 

individuals, groups, parents and community at large. The participation of these 

parties in general and that of parents and communities in particular in school 

management enhance activities of the school. As it is stated by Zaudneh, 

(1994:84) school has the responsibility of contributing to the development of a 

nation and the interpretation of the interest of the community and the school 

mission. Community must also assist the school in order to get benefit out of it. 

Since 1994, the government of Ethiopia has started implementing the system of 

decentralization in education. It is mainly based on the assumption that the 

quality of education would be improved by shifting decision making and 

accountability closer to the community. Hence, the Ethiopian education and 

Training policy (ETP) of the 1994 stressed the significance of community 

participation in education system. In the policy, it is stated that "the education 

management will be democratic leadership by boards or committee consisting 

members from the community"(MoE: 1994). The government of Ethiopia has also 

identified quality as the heart of education. To stress this case the government 

has put its firm belief in the 3rd education sector development program (ESDP 

111), so that the country's aspiration of long term development depends upon 

the expansion and provision of quality education (MoE, 2005). 

However, be it in Addis Ababa or in the nation as a whole, there are problems 

with regard to the provision of education. To address the problems, the 
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government's effort shall be supplemented by the participation of the 

community. For this purpose strategies have been set by the education sector. 

One of the strategies is stated as follows (MoE, ESDP, 2005/6:34) 

Empowerment of the community is not only a means for development, 
but it is also an end it self. Polices and programs that strengthen the role 
of the communihJ in the management and financing of school will be 
implemented. Communities shall be encouraged to mobilize their own 
resources to construct additional classrooms and schools. The government 
will allocate sufficient budget for school construction in areas where the 
local community can not afford to contribute cash or material. 

This strategy indicates that the achievement of educational goals is only possible 

with the active participation of the community in school management. A 

committed participation of the community helps to increase enrollment, reduce 

dropouts and improve quality of education. 

MoE (2002) states, that Parent-Teacher Association is to improve school based 

management and to involve the community in school management. Besides 

building the capacity of school principals and teachers in school management an 

attempt was made to involve community through PTA in school management so 

as to help schools to achieve the intended objectives of the country. Addis Ababa 

City Administration also attempted to contribute for the attainment of objectives 

of the education of the country in general and that of city administration in 

particular. 

The researcher has worked as primary school principal for the last twelve years 

in different schools of City Administration of Addis Ababa. Thus, the researcher 

has had the opportunity to witness that, Some teachers and parents complain 

that some PTA members have no necessary educational levels, skills and 
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adequate training and orientation to participate in school management. As a 

result of this, they are not performing their duties and responsibilities as per the 

guideline of the Ministry of Education. Hence, schools are not getting the 

necessary managerial support from the community they serve. Therefore, it is 

this that motivated the researcher to study the participation of PTA in school 

management in primary schools of Addis Ababa city Administration. 

1.2 Statement of the Problem 

The overall objective of education is to make students successful in their 

academic performance. However, some students do not successfully achieve due 

to achievement affecting factors. One of the factors which affect students' 

achievement is the absence of efficient and effective school management. Since 

schools are the places where education is provided to citizens, school activities 

have to be properly managed. In this respect the management of school should 

not be left to the individual principals and teachers. The community members 

are required to participate in the management of school and share the 

responsibility of caring out educational management. 

In Ethiopia decentralization of education system has been launched following 

Federal Political arrangement. In response to such problem, the system 

necessitates the participatory approach of management in schools (TGE, 1994). 

The management of the primary schools could be effective if the system involves 

key community members in the management of school. Every primary school 

should have a Parent- Teacher Association that works On relevant issues of the 

school. By doing so it is clear that the performance of students' reflects the 

quality of the school management. 
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In other words, efficient and effective school management cannot be operated by 

school principals alone. To this effect, the Ministry of Education has prepared 

guideline for Parent- Teacher Association together with other responsible bodies 

to ensure the participation of community in the management of schools. This 

shows that the Ministry is convinced that for the schools to realize their intended 

objectives the participation of the community in general and that of parents in 

particular is mandatory. 

In order to play their role effectively, PTA members should have the necessary 

skills, ability and interest to work with school in planning school yearly activities 

and budgeting, monitoring and evaluating the implementation of these plans by 

using different strategies and methods in order to attain the educational 

objectives. 

In general, the effort of PTA in the management of schools and coordinating 

other community members to coach schools was the main task. Therefore, it is of 

vital importance to examine the" extent of PTA participation in management of 

schools and identify factors that, affected their participation. 

Jenberu (2011) was conducted a study on the status and challenges of PTA 

participation in government secondary schools of Addis Ababa. The study 

revealed that PTA participation mainly confined to carry out routine 

administrative tasks and cannot serve as a liaison between school and 

community to strength their relation. 

In some regional states of Ethiopia also few researches were conducted on the 

PTA participation in the management of schools. For example, Eyasu (2011) on 

the status and challenges of PIA's role in leadership of secondary school of 
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Southern Zone of Tigray, Wakweya (2007) on the role of PTA in the management 

of primary schools of Western Shoa and Melesew (2005) on assessment of 

community participation in the management of primary school of Waghimra. 

The major finding shows that the PTA members awareness about their duties 

and responsibilities were low due to lack of training. The student researcher also 

observed the above problems when he worked at different positions of primary 

schools. It is with this premises that the student researcher initiates a study on 

the status of Parent-Teacher Association participation in the management of 

primary schools of Addis Ababa city Administration. 

The study which has been conducted presently has so many things in common 

with the previous studies except it tries to fill the gap concerning the relevance 

and frequency of the trainings that provided to PTA members of government 

primary schools of Addis-Ababa. Thus, this study attempted to seek answers to 

the following basic questions. 

1) To what extent do PTA members execute their duties and responsibilities 

by involving themselves in the management schools? 

2) What are the major challenges that affect the participation of PTA ill 

school management? 

3) What contribution have PTA made to serve as bridge between schools and 

the community? 

4) What are the mechanisms adopted to empower PTA members in the 

participation of school management 
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1.3 Objectives of the study 

1.3.1 General objective 

The main objective of the study was to determine degree of involvement of 

Parent- Teacher Associations in supporting primary education in Addis Ababa 

city Administration. 

1.3.2 Specific objectives- the specific objective of the study was to: 

~ Asses the function of Parent- Teacher Association in Addis Ababa city 

Administration. 

~ Identify and analyze the major factors that affect the partiCipation of PTA 

in the management of primary schools of Addis Ababa city 

Administra tion. 

1.4 Significance of the study 

The Community's participation in the management of school has received 

increased attention in international and national policy in recent years. It is 

considered important as an end itself (as a democratic right) as well as a means 

to the achievement of sustainable development and poverty alleviation (Rose, 

2003:2-3). 

The significance of this study is to be found in its contribution to the field of 

school- leadership. It may help parents, community, schools, the government 

and nongovernmental organizations who are interested to work in education 

sector and for professionals also who want to conduct further study on the same 

issue. 
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This study is expected to have the following significance. 

1. The study may suggest ways and means for the improvement of parent­

teacher associations' performance and its relation with the school on the 

management and development of the school program. 

2. It may also enable to create awareness for persons/organizations 

concerned in participation of PTA in school management. 

3. It may enable the parents to know what is going on in school and 

encourage them to participate in school affairs. 

4. The result of the study may open a way for further in depth research on 

issue related in the area. 

1.5 Delimitation of the study 

The study is focused on Parent Teacher Association participation in five sub­

cities of Addis Ababa City Administration. The study also limited to government 

primary schools for the reason that the degree of the problem that affect the 

status of school community relation are serious in government schools. 

1.6 Limitation of the study 

Insufficient reference books and shortage of locally written materials, related to 

the subject, were the major constraints encountered by the researcher while 

conducting the study. 
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1.7 Operational Definition of Term 

Addis Ababa City Administration:- the first tier of administration stratum of 

Addis Ababa and its environs.(Revised charter proclamation of Addis Ababa city 

Administration). 

Community: people who share common goals, values, identities and who are 

engaged in participatory decision making and connected with emotional moral 

investment (http://www.uecalgary.com). In this context, the term community 

denotes people who share common goals and values with regard to the 

furtherance of education of their children, and work towards the attainment of 

these shared goals and values. 

Parent- teacher Association: A school organization elected by parents and 

teachers with main responsibility of bringing together the school and community 

and responsible to the parent teacher conference (MoE: 1994). 

Participation: a process of equitable and active involvement of all stakeholders in 

the formulation of policies, strategies, planning, implementation, monitoring and 

evaluation of activities (Google, 2004:1). 

Primary schools: are institutions which provide education' for duration of eight 

years. They offer basic and general primary education and prepared students for 

further general education and training (ETP: 1994). 

Sub-city:- A second administrative stratum of the city of Addis Ababa. 

(Revised charter proclamation of Addis Ababa city Administration). 

Woreda: lower echelon of administrative division of the FDRE that has defined 

authorities and responsibility with estimated popUlation of about 100,000 

(Proclamation NO.7/1992). 
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1.8 Organization of the Study 

This study organized in to Five Chapters. The First Chapter provides the 

background of the study and its' approach. The second Chapter deals with the 

review of related literature. The third Chapter presents research design and 

methodology. The fourth chapter comes up with the presentation and analysis of 

the data. The fifth chapter presents the summary, conclusion and 

recommendation part of the study. 
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CHAPTER TWO 

2 Review of the Related Literature 

In order to form a broader picture of community participation in the 

management of primary schools, this chapter discusses about the concept of 

management in education, decentralization in education, community 

participation in education, parent involvement in school management, roles of 

principal in facilitating participation of PTA, duties and responsibility of PTA in 

school. Finally this chapter deals with factors affecting the involvement of PTA 

and participation of PTA in Ethiopian context. 

2.1 Concept of Management in Education 

Management is defined as a set of activity including planning, organizing, 

leading, and controlling the use of resources such as human, financial, material 

and information with aim of achieving organizational goals in an efficient and 

effective manner (Shermerhorn, 1996: 3). In other word management is the 

processes of working with people and resources to accomplish organizational 

goals. So management involves getting things done with and it necessary to 

cooperate with other to the goals of organization, School as an organization 

needs to be organized and managed to accomplish educational goals. 

Educational management of the federal democratic republic of Ethiopia has been 

organized on the basis of the federal structure of the country in order to ensure a 

decentralized administration of education system (MoE, 2002:1). The appropriate 

organizational structure developed was aimed at involving the concerned bodies 

such as parents, community, students and teachers in different school leadership 

activities to enable them contribute their shares for the attainment of educational 
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goals (MoE, 2002: 2). As it is further elaborated to address local problems, schools 

were empowered and communities were invited to participate in management of 

schools through PTA. 

2.2 School based Management 

School based management is delegation of authority to individual schools to 

empower them to make decisions about the educational programs including 

staffing, budget and program through PTA. It is the adoption of the participatory 

decision making process at the school level by involving school principals, 

teachers, students and other community members through their representatives, 

PTA (Reynoids, 1997: 2). 

SBM is also the transfer of the decision making authority from educational offices 

of each authorities to individual school to improve the provision of education 

through the involvement of school principal, teachers, parents and other 

community through PTA in decision of key issues SBM create conducive 

learning and teaching environment for students and teachers to make learning­

teaching process effective. Generally SBM needs collective decision making by 

involving staff, parents and other stakeholders when the decision and policy 

containing schools are made (UNESCO, 1999: 29). 

2.2.1 Advantages of School Based Management 

School based management has been introduced as a promising component of 

efforts of school restructuring. According to the proponents, SBM has many 

advantages (Reynolds, 1997: 2). One of the advantages of SBM is increased 

quality of decision, because decision is made by individuals who have greatest 

knowledge about the school and its educational system. Flexibility and 
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responsiveness to the needs of local community is the other advantage of SBM. 

This is because the change that emanated from the top may not work in the 

individual school situation. Moreover, developing higher commitment in 

stakeholder is the other benefit of SBM. Because participation in decision making 

result in higher commitment and morale. It is increases the effort of 

implementation of the decision. 

2.2.2 Implementation Strategy for School Based Management 

SBM must be implemented effectively to achieve its intended objectives. To do 

so, there must be implementation strategies. One of the strategies according to 

Rynolds, (1997: 6-13) is stated as follows: preparing guidelines and providing 

necessary support for school is one of the strategies to implement SBM. This 

means that all concerned educational bodies above school such as WEO. WETB 

and KETB must support the school based management. Moreover, they must 

help the school principals to decide how to achieve the educational goals at the 

individual school. They must prepare the guidelines to implement SBM. The 

guideline must specify the role and responsibilities of PTA and school 

personnel.. 

Moreover the change that occurs in SBM will vary from district to district and 

from schqol to school. As a result, the change could also, occur from one decision 

making structure to another. In this case, it should be assessed carefully where 

we are now and what is going on the context of individual school. Therefore, it 

requires to develop leadership strategies to improve the quality of education 

programs to manage change and other services at school level. 
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Therefore, SBM members should have a clear understanding on the environment 

in which they work. Accordingly they should participated community and/or 

parents in school management and strengthen school and community relation. 

2.3 Decentralization of Education System 

Decentralization refers to a transfer of authority away from the central state to 

autonomous bodies having their own legal entity, for taking political and 

administrative decisions and assuming responsibility for the delivery of 

education (Malpica and Ayalew in Eyasu 2011:14). In education, this trend is 

expressed by moving decision-making power close to school. It has involved a 

major shift to self-governance and greater autonomy for schools. 

Decentralization is transfer of authority for planning, raising and allocation of 

resource from the central government organization to their respective lower 

branches. In school context it is the tendency to disperse the decision making 

authority from higher to lower levels of organizational structure of school (Fiske, 

1996: 9). It is a process by which the lower levels of administrative hierarchy are 

authorized by the higher ones to make decision about the use of organization 

resource. 

But the element to be decentralized and the level at which these elements 

decentralized should be decided by the planner. In other words, planners must 

decide what element of the system to be decentralized and determine which level 

9f the government structure in each of these elements are assigned (Fiske, 1996: 

8-9). 
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2.3.1 Rationale for Decentralization of Education 

The decentralized policies of education can have many more rationale. 

According to Fiske (1996: 26) sighted in Jenberu (2011), indicated that; one of the 

rationale of decentralization is educational improvement because educational 

decentralization allows to locate decision closer to the point at which the activity 

is carried out. Decentralization also enables school principals and teachers to do 

the . better job and enables parents and community to participate in the 

management of school through their representative to improve the quality of 

education. 

According Pagues and Lammert in ADEA (2003:8), there are numerous reasons 

for implementing educational decentralization system. Some of these reasons are 

discussed as follows: 

Educational Improvement: Quality of teaching and learning will be improved 

when decision making responsibility is given to school. This will motivate 

teachers, principals, parents, students and other to do better job. 

Educational Finance: Generating revenue for education system from local 

resource through active involvement of local stakeholders so as to reduce 

financial burden from the central government. 

Increased Efficiency: This deals with how educational resources are used. It 

focuses on the elimination of many and long bureaucratic procedures. Thus, 

resources' allocation is taken by local governors because they have better 

knowledge of the system. 
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Redistribution of Political Power: This deals with how decision making 

authority is distributed. It is seen as means to establish legitimacy of institutions 

by redistributing power and giving citizens a greater management role. 

2.4 Community Participation in Education 

2.4.1 Definition and Characteristics 

The concept' community' is an ambiguous and elusive concept. It has no single 

and fixed meanings. It is not a homogenous and harmonious entity (Moor, 1993 

in Lundy, 1999: 125). MoE, (1998:43) defines 'community' as a "group of people 

living together in a specific area and sharing similar economic, political, cultural 

and social experience". It is a group of people who share social, economic and 

cultural interests. Its members recognize social obligations to each other, hold at 

least some common values, and share an identity. They morally have some 

shared institutions also: 

The five commonly used types of communities: geographic community, ethnic, 

social and religions, sex and age group communities: communities categorized 

based on common occupations; and communities arising from shared family. For 

the purpose of this study the definition given to "community is a group of 

persons living in an area served by a particular school or by a network of schools 

(Bray, 1987: 11-13). 

The term associated with the definitions and essential characteristics of 

participation are often different form writer to writer. The World Bank states that 

participation is a rich concept that means different things to different people in 

different settings. Therefore participation is a process through which 
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stakeholders influence and share control over development initiatives and the 

decisions and resources which affect them (Imparato and Jeff, 2003: 19). 

Participation is the creation of opportunities to enable all members of a 

community and the large society to actively contribute and influence the 

development process and to share equitably in the fruits of development. In 

another source participation is defined as a process of equitable and active 

involvement of all stakeholders in the formulation of policies, strategies, 

planning, implementation, monitoring and evaluation of activities (Google, 2004: 

1). 

On the other hand, Shaeffer (1994: 16-17) states that the term participation is 

vague, confusing even contradictory which can be put in a 'ladder' to describe 

degrees of participation, 'From non-participatory to increasingly participatory'. 

Accordingly, the mere use of a service: to involvement through "attendance' and 

the receipt of information; to involvement through consultation (or feedback); to 

participate in the delivery of a service; to participate as implementer of delegated 

powers; to participation in real decision making at every stage, identification of 

problems, the study of feasibility, planning, implementation and evaluation 

(UNICEF, 1986: 1 in Shaeffer, 1994: 17). 

Thus it is the last definition which is generally considered as genuinely 

participatory (Shaeffer, 1994: 17) .. From the above discussion two things can be 

drawn: first participatory is meaningful when the stakeholders are empowered 

so as to manage the resources, make decisions, control the activities, and finally 

monitor and evaluate the activities (Diane, 1999: 1 and Ludy, 1999: 125). 

Secondly, participation is greatly influenced by political, social, cultural and 

economic context and it is along-term evolutionary process. 
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Like to that of 'community' and 'participation' 'community participation' means 

different things to different people. It is a process by which community groups 

assume control and authority over decisions and resources. Community 

participation is meaningful when the community are actively involved starting 

from planning, management, evaluation and implementation (Narayah and 

Ebbe, 1997: 7; Imparato and Jeft 2003: 84). 

Community participation is, therefore, one of the areas that can help to improve 

access to basic education. In addition to this, it serves immediate instrumental 

goals such as the identification of felt needs as well as the mobilization of local 

resources. In relation to this, community participation in education provides 

away of building up on greater equity and democracy, greater 'ownership' of 

and responsiveness toward the school and increasing recognition of the value of 

education. To facilitate this, community structures such as school management 

committee/school committee, PTA need to be in place. 

It is on these bases of this merit, that the education sector development program 

implementation manual (MoE, 1998: 43) and education and training policy of 

1994 of Ethiopia designed community participation to be one of its strategies. To 

this effect, community participation is being encouraged to take place in the 

management of schools through Kebele Education and Training Bureau and 

Parent-Teacher Association. 

2.5 Contribution of Community Participation in Education 

Community participation serves immediate instrumental goals such as 

identification of needs as well as the mobilization of local resources 

strengthening bonds between community and schools. 
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It strengthens interpersonal relationships, foster self confidence; improves 

material conditions and reduces feelings of powerlessness and alienation 

(Midgly and et a1.1986:26). 

In addition to this, participation lead to build on existing potentials and 

capacities; greater sense of ownership on the part of stakeholders; increase 

commitment to the objectives and outcomes; longer term social sustainability; 

increase self-help capacities; stronger and more democratic institutions and 

partnerships; essential in order to foster the development of accountable, 

comprehensive and flexible educational management framework (Faryal, 

2000: 5) . The change process is for more likely to be successful if there is 

grassroots community support for fundamental change. 

It provide equal say in the decision that is reached (Aspinwall and et. al., 1992: 

101); individuals within it get experience that assist to become a participative 

person; community will be far more apt to respect and support a school system; 

it can help improve the quality of and the demand for basic educ9-tion in schools 

(Shaeffer, 1994: 13, Townsend, 1994: 123). It create a more flexible and efficient 

response to the demands: better pubic relations which is not only effective but 

also lasts for long time; contributes to overarching goals such as good 

governance and democratization (Imparato and Jeff, 2003: 16). 

Representatives of the community who participate in school management will 

gain more knowledge, learn better practice; end with. greater awareness of the 

school problem that exist; feel greater self confidence and self reliance: less 

dependence on external inputs: greater sense of accountability and 

responsibility. To make these advantages practical, it calls for creative and 

participatory management run by school principal. 
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2.6 Risks of Participation 

The development of participatory approach is not a smooth way; there are 

various risks, difficulties that arise. The risks of participation are basically 

associated with poorly conceived or poorly managed participatory initiatives. 

For example, the conflict of interests that arise can paralyze it. Poor 

intermediation and poor management mean that communities' expectation are 

frustrated, compounded by lack information. This situation leads to a loss of 

credibility. Another risk is loss of focus, which happens when discussions about 

issues are outside of its scope. The activities may be hijacked by political parties 

or special interest groups (Imparato and Jeff, 2003: 16). 

Some of the risks of participation are that it may involve people who have less 

skills or knowledge that those responsible for making decisions: less accountable 

for whatever the outcome might be or have concern than the ultimate decision 

makers. In these situations and for these people, participation is burdensome, 

unwarranted costs, and does little to improve the quality of the eventual 

decision. 

Despite these risks, participatory approaches in particular contexts and under 

particular conditions have proven to be able to expand the supply and increase 

the relevance of basic social services to enhance people's capacities (Shaeffer, 

1994: 27-29). 

2.7 Community Participation in Management 

Traditionally, community participation in schooling had been individualistic, 

concerning the academic progress and general well being of their, own child. 

Opportunities for them to express a collective rather than individualistic view on 
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school matters have been rare (Munn, 1993a: 1) in Arnott and Raab, 2000: 94-95). 

In addition to this community efforts have rarely gone further than contributing 

funds, materials, manpower and know-how. Due to this community 

participation in school management has very often been confined to requests or 

even demands for contribution in kind, cash or labor (UNESCO, 1985: 26, 95; 

Shaeffer, 1994: 44). Even after the community is represented in the school 

through school committee, it was seen as a means of raising finances from the 

community rather than active participation in managing education activities. 

The representation of the community in school affair by school committee 

(school board) or PTA does not indicate participation of the community if it 

confined itself in the collection of fund. To make participation meaningful and 

active it has to go the extent to participate in planning, decision-making, 

budgeting, monitoring and evaluation, students and staff discipline management 

(Shaeffer, 1994: 168). 

It has to be kept in mind that the success of schooling depends, to a large extent, 

up on the value that communities attach to education. Therefore, schools should 

lay a fertile ground to take the lead to · participate the community in the 

management of schools (MoE, 2002: 46). 

2.7.1 Participation in Planning 

Planning is "a rational process of preparing a set of decisions for future actions 

directed at achieving goals and objectives by optimal means" planning is 

therefore, essential to see future, see possible problems a head and make 

provision on time (Forojalla, 1993: 39). Educational planning on the other hand is 

the process of educational development with the aim of making education more 

effective and efficient in terms of responding to the needs and goals of students. 
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At school level the principal is responsible to plan all activities to be 

implemented through out the year. However, the principal should involve 

management committees and PTA members by convene meetings and holding 

discussions and arriving at the decision for implementation (Mohanty, 1990: 301). 

The participation of the community in school planning enable them to feel a 

sense of belonging and be honored that they are invited to help improved the 

school. Their interest in working for the school will increase once they have a 

chance to be heard. As a result, many new ideas generated ultimately help the 

instructional program (Bagin and Donald, 2001: 98) . Their acceptance at the stage 

of implementation will be very high; they will do their best to make the plan 

successful because they consider it as their own, exert much effort and fulfill the 

necessary requirements for the feasibility of the plan. Strengthening the above 

idea, Kaufman (1995: 23) states: 

... . when parents and community members do not fell they are part of 
planning, the results usually be ignored ... remain on shelves so parents, 
school board members have to be part of thinking and planning. This will 
help to be. responsible and to create a better future for tomorrow's 
children ... 

In order to do this, and to develop a successful plan which doesn't remain on 

paper bu~ to be carried out as circumstances permit, PTA and school board need 

to be consulted about their own needs (UNESCO, 1985: 22). To this end, parents 

and community, PTA members should know what the school is trying to 

achieve. Otherwise, there is a risk that they pull the plan in opposite directions 

(Fullan 1991: 241). 

School planning, therefore, needs to incorporate the community that will be 

affected by the plan. Their participation in the development of the plan from the 
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beginning will enable not only to get the necessary resources, rich ideas and 

experiences that develop the plan, but also increase the quality and relevance of 

decisions, increase chance of success, develop sense of ownership, create smooth 

way for implementation and reduce the risk of remaining in black and white. 

According to UNESCO (1985: 23), the participation of the community in 

preparing educational planning takes different forms. What ever form of 

participation, the main idea is the school has to participate the school board and 

PTA in the planning of school activity (MoE, 1994: 33). Lack of support on the 

part of the community to the implementation of plan is lack of understanding the 

mission of the school. This resulted from lack of participation on the part of the 

community from the starting. Therefore, effective support and success of school, 

the local community needs to participate in the planning of the school activities. 

7.2.2 Participation in Decision Making 

One of the areas the schools need to participate the community is decision 

making. It is a selection of a course of action among alternatives; which can be 

taken by individual principal or by participating other concerned (Wehrich and 

Knooth, 1993: 198; Mbamba, 1992: 132-136). Principals can no longer say "we 

know best and we will tell the community how schools should be run". The 

community wants to become involved and wants to know the rational before 

school decisions are made. Parents and community members become offended if 
,-

the school arbitrarily makes decision that directly affect them (Bagin and Donald, 

2001: 145). Therefore, the school principal has to participate the community in 

areas that concern them. 

It should not be assumed, however, school board and PTA members should be 

invited or be requested to participate in making all decisions. If the decisions, 
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found to be more routine and of academic or professional, they should not be 

requested. If done, they may consider it an imposition on them, a waste of time 

and "passing the buck. 

The areas that school board, PTA and the community need to participate in 

decision making includes decisions on the overall school policy, overall 

management of the school, financial management, hiring and firing of teachers, 

disciplinary hearings, school budget and administration, monitoring of teacher 

attendance and sanction of teachers leave (Susatha, 2000: 109, Colodarci, 1995: 17; 

Davidoff and Lazarus, 2002: 105). 

Although participatory decision-making is time taking than making it on 

individual bases by the principal, it is of less problematic and advantageous 

when it comes to implementation (Coladarici, 1996: 20). 

Community participation in decision making serves as a political model as well 

as a strategy for tapping additional local resources for education. Strengthening 

this idea Shaeffer (1994: 43) states: "When community involved in school 

decision, as a result of such participation, contributed more to the school, both 

financially and in kind services and parents feel comfortable visiting the school 

when ever they wished" . 

The more the community participate in decision making provide not only more 

financial and material resource but also likely to support those decisions than if 

those were simply imposed upon them. Successful implementation of any 

decision is largely dependent on the extent to which the community has some 

sense of ownership of control a..'1d responSibility. As a result of participation, 

decisions be better understood and facilitates smooth implementation (Mbamba, 

1992: 132-136, Davidoff and Lazarus, 2002: 105). 
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The major advantages of participating the community in decision making are: to 

increase richness and variety of the school learning environment because of wide 

range of skills; to increase the sense of identity for local school community; to 

enable parent and community to understand education processes more fully and 

support the goals of schooling; to enable the development of common purposes­

between teachers, parents and students; to lead to improved student learning 

intellectually, socially and emotionally; to reduce the number of legal actions 

taken out by parents or teachers against the school. 

It is clear that different kinds of problems may arise as a result of participation. 

Ho:wever, it must be kept in mind that it is possible to overcome such problems. 

Even if, it calls for long-term process, cost in time and extra personnel, through 

appropriate skills training. In line with this Imparato and Jeff (2003: 56) state: 

It is true that when local people have the opportunity to make decisions, 
they sometimes make mistakes. But if they the opportunity to decide and 
make mistakes, in time they learn and begin to fight for improvements in 
schools. The most important thing is that the community may decide what 
to do. It does not matter if they make mistakes. Even if they do, the will 
learn from their mistakes. 

Taking this reality in mind, school principals have to create a conductive 

environment for active participation of the school board and PTA in the decision­

making of the school affairs that concern them. 

2.7.3 Participation in Resource Management 

The school is a social institution created to serve the community. To run the 

school effectively, financial, material and human resources are very important. 

Education is an expensive endeavor that requires a largest share of countries 

resource. Resources are, however, always scarce. On the other hand, population 
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changes and the demand for education go up, and cost of education rises from 

time to time. Due to this, educational system in many countries is caught in a 

financial shortage; their further expansion was hampered by inadequate funding 

(Peano in UNESCO, 1988: 89-90)., this calls the participation of the community in 

financing the education system that is beyond the capacity of the government. 

According to UNESCO (1985: 24) the participation of the community in financing 

schools takes three forms: monetary contribution in the form of free labor. To run 

the school effectively, the use of these resources should be managed effectively, 

both by the school as well as the community. This is because; the availability of 

finance and resource by itself does not bring any attainment of quality of 

education without efficient use through appropriate financial management. 

Usually, parents and community at large limit themselves to be a source of 

finance, material support and physical labor, but parents and school committees 

have to go beyond this and assume a large role in examining and approving 

school budgets and in deciding how resources spent (Shaeffer, 1994: 70; 

UNESCO, 1985: 69). 

Responsibility for budget preparation, however, rests with the school principal, 

while the prepared budget document has to be submitted to the school board, 

which adapts, rejects or modify it. Appraisal how it spent must come at last, 

which is the responsibility of the school board. That is why MoE (1994: 51) 

empowers the community to participate in the financial management of schools 

through kebele education and training board and PTA. With responsibility to 

ensure, follow up and control whether schools are properly using the budget 

allocated to it or what ever source it gets. 
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Schools, therefore, has to make the community to have a clear information how 

the available resources utilized through direct say in the management of finance 

and resource. This will enable them to do their best to the school. 

2.7.4 Participation in Monitoring and Evaluation 

Successful school improvement is linked to systematically planned and executed 

monitoring and evaluation process and final outcomes (Stoll and Fink, 1996: 53). 

Monitoring in this case is the continuous or periodic process to review and 

gather information by management about an activity, or program on a 

continuing and systematic basis to ensure that actions are implemented 

according to plan (Aspinwall and et. aI., 1992: 48). 

The purpose of monitoring, therefore, is to achieve effective and efficient 

performance by providing feedback to management. This enables to improve 

operational plans and to take timely measures in case of fall and constraints. 

Therefore, it has to be conducted by responsible body (Stole and Fink, 1996: ?4). 

On the other hand, evaluation is a process for determining systematically and 

objectively the relevance, efficiency, effectiveness and impact of activities in the 

light of their objectives (Aspinwall and et. al., 1992: 50). The representatives of 

the community who are accountable to the people who elect them to participate 

in monitoring and evaluation are the school committee/board and PTA. 

One of the tasks (responsibility) of the school board or school committee and 

PTA is, therefore, to evaluate the performance of the school along with its plan. 

In the process of evaluation, the school board and PTA must examine the extent 

to which the plan is implemented, what remain and what problems face. It must 

be clear that more than inspectors who visit schools once or twice a year, parents 
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and local people are better informed about what is actually occurring in school 

(UNESCO, 1985: 32). 

However, since they are lay people, they may not fully understand how to judge 

the effectiveness of the programs they approved. Under such circumstances, the 

school principal must become not only the executive but also the teacher of the 

board of the school. In addition to this, school board and PTA members have to 

develop consid~rable knowledge about the school practices, problems and issues 

through planned visits to schools. Participating in regular meetings is the other 

means to gain considerable knowledge. Otherwise, members cannot exercise the 

judgment that monitoring and evaluation requires. 

It must ~e clear that, school board and PTA members have not only to limit 

themselves to monitor and evaluate the school performance, but they have to 

develop procedures and instruments to evaluate the performance of themselves. 

Such self-evaluation results KETB and PTA members to refresh understanding of 

their roles and responsibilities; identify important areas of operation that need 

attention or improvement; measure progress towards existing plans, goals and 

objectives; shape their future operation; build trust, respect and communication 

among board members and enables individual members to work more 

effectively. 

However, most school board and PTA members have not such self-evaluation 

tradition to ascertain their own performance (Robere, 1985:24). Monitoring and 

evaluation that is carried out in the school by the school board, PTA members 

together with principals, teachers and students is for correcting, not condemning. 

It is an opportunity to learn from experiences and accomplishment for 

continuous improvement (Koufman, 1995: 114). 
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Generally, conducting monitoring and evaluation at the school level is 

constructive for proper functioning of the school to identify its weakness and 

strengths so as to take corrective measures. This has to involve the community 

but not school principals and staff members only. 

2.7.5 Participation in Management of Discipline 

Discipline is essential for the smooth running of school activities and for the 

maintenance of school peace that is the very foundation of schools prosperity. 

Success in school is possible when there is discipline which leads to better 

learning than in discipline (Stoops, 1981:95). 

To maintain discipline in schools, therefore the cooperation of the school and the 

community is highly needed. It is not the duty of the school principal only. 

Parents, teachers, the school committees and community as a whole should be 

involved in the area of school work. Community involvement has many 

advantages that range from contributing the various talents to the school to 

reducing wrong or misbehavior of students, teachers or other staff members. 

2.8 Role of Principals to Facilitating PTA Participation in 

Management 

The principal has to recognize that the community that is located near a school is 

vital to the success of the school. In order to get their great contribution to the 

school, therefore, has to let them share in the planning, decision-making, 

development, implementation and evaluation: generally in the management of 

the school. The communities who involve in decision-making in the school are 

more likely to support than those decisions were simply imposed upon. 

Community f cares when they share. 
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School principal is responsible for encouraging participation of community 

representatives in school activities and decision-making. Hence the principal has 

to change their perception of parent and community participation which was 

shaped by "we are the experts; leave your children in our hands" to "join us in 

designing and deliver your children's education" (Coladarci, 1996: 18). 

Therefore, principals "not only welcome and encourage parents to participate in 

school management, they need to be responsible for making sure that parents are 

involved and can have an impact. 

2.9 The Purpose of PTA 

Parent teacher association is a voluntary organization which is organized at a 

school level by the election of the community in order to serve as a bridge 

between parents and other community members, teachers and students to enable 

them to understand each other to improve the overall system of education at the 

school level, it is a voluntary organization whose members consists of parents 

and ' teachers in an individual school (http://en:wikipedia.org/wiki/ parent 

teacher association) . 

.one of the fundamental purposes of PTA is promoting child and youth welfare 

in the horne, school and community. Apart from this, good community relation 

start when parents and teachers corne to know one another and discuss about 

school matters. Parents so will know the school, understand what teachers are 

trying to do for students and the problem they face. Teq.chers and administrators, 

in turn, are made aware of the needs, interests and attitudes of the community. It 

is back bone for sound school community relation (Bagin and Donald, 2001: 132-

133). 

30 



The participation of PTA is needed in the management of schools to add 

credibility to the process and to enable the school to get valuable input. This 

means parents and community members help the school in giving diversified 

ideas and options. As a result of these the school principals, teachers and other 

school personnel uses these diversified ideas and opinion to improve teaching 

learning process in schools. This means parents and community members who 

interact with students out of schools, know about behavior of students and many 

forward important ideas which help schools, to solve the problem of students. 

The school management should be run by principals, teachers, other school 

personnel and parents and community through their representatives, PTA in 

order to create shared vision about school improvement so as to implement the 

school plan effectively (Reynolds, 1997: 148). 

In general PTA creates closer relationship between home and school in order to 

cooperate parents and teachers in the education of children and youth. 

Moreover, it deyelops united efforts between school personnel and general 

public to secure for all children and youth the highest advantages in physical, 

mental, social and spiritual education. 

2.10 Barriers of PTA in Participation of the Management of Schools 

Encouraging community in general and parents in particular to participate in 

school management through PTA is not such an easy, smooth and simple 

attempt. It costs · great effort, commitment and resource which may cover the 

support for other educational activities. Because of this, the reason why the 

community participates in school management and the method how to achieve 

the expected objective must be clearly stated (Rugh and Bossert, 1998). 
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But some factors affect the school from involving the community and/or the 

parents in the management of schools through PTA and use community 

resources to utilize effectively and efficiently to achieve its intended objectives. 

2.10.1 Barriers Related to the School Principal 

Attitude of the principal is one of the factors which negatively affect the 

participation of PTA in the management of school. Because the school's internal 

management is sometimes taken care of by teams or councils with different 

members of the school principal, assistants, school council) board. This does not 

necessarily guarantee more participatory decision-making; this depends very 

much on the attitude of the individual principal of the school (Kandasumy and 

Lia, 2004: 51). 

The other factor which negatively affect the participation of PTA in the 

management of school is lack of principal commitment to adapting a 

participatory approach; unwillingness on the part of the principat lack of 

incentives, lack of skills due to poor or no training regarding participation; lack 

of provision of administrative support, apathy, difficulty of convincing people of 

the value of participation, reluctance are some of the factors related to the 

principal that hinder to participate the community in the management of the 

school (Rietbegen, 1996: 3). 

2.10.2 Barriers Related to the CommunitylParents 

According to Gaynor (1998: 47-48) some of the problems that hinder parents 

from active participation are: 

• Lack of Skill and Shortage of Time: the skill that parents have and the 

amounts of time that they can spare influence their participation. 
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Many of them believe that they lack the ability to participate or argue that 

they are too preoccupied with their daily struggles. 

• Lack of Training: parents are usually hindered due to being untrained 

adequately or given the necessary tools to build their capacity for 

meaningful participation. 

• Feeling of Dominated: parents often feel dominated by principals and 

teachers on the assumption that these educational practitioners are more 

knowledgeable and confident about schooling issues and better able to 

exert their influence (Scott, 2004: 3). 

2.11 Community Participation in the Context of Ethiopian 

Education 

2.11.1 Community Participation in Traditional Education 

Education in Ethiopia was dominated by religious groups "Orthodox Church in 

particular and the mosque to a certain degree, played significant role in the 

development of education in the country" (SeyoUffi, 1996: 27; MoE, 1996: 89 in 

Melesew, 2005). 

The purpose of church education was at preparing young men for the service of 

the church. During that time, the role of parents and local communities were 

confined to rewarding the priest with material gifts depending on their wealth. 
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2.11.2 Community Participation in Modem Education 

Emperor Menilk II opened the first modern education school in 1908 in Addis 

Ababa. Gradually the number of schools increased and the state took the 

responsibility of covering the funds and establishment of schools. 

During the early 1940's and 1950's even if the number of student increased 

gradually, schools were provided from MoE what ever they need to run 

educating children. Due to this, there were not needs for schools to create contact 

with the community (Seyum, 1996: 38). 

2.11.3 Community Participation during Derg Regime 

The aim of education in socialist Ethiopia was education for production, for 

political consciousness and for class struggles (Seyoum, 1996: 8). To implement 

this purpose effectively and to pave the way for efficient community 

participation in the management of schools, private schools were put under the 

public ownership by proclamation No. 54/1975. 

This proclamation was followed by proclamation No. 103/1976, a proclamation to 

provide for the administration and control of schools by people. The 

communities were responsible to supervise, run schools in accordance with the 

minster, supervise the government subsidy or budget allotted to school; and 

encourage schools to create their own incomes, administer the school property to 

remove any obstacles, and expand the school (PACS, 1976:68-71). 
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2.11.4 Community Participation Since 1991 

The Federal Democratic Republic of Ethiopia developed education training in 

1994, to make educational management decentralized, participatory and 

democratic. This is because; educational system could not succeed in attaining its 

objectives only for changes in the curriculum or method of teaching but it must 

also need change to be made on the organization and management (MoE, 2002: 

55). 

Generally, parent teacher association is composed of members that include 

teachers and parents that is accountable to the school principal. It is responsible 

to facilitate the teaching learning process by creating smooth relationship 

between school and the community (MoE, 1994: 27-29). 
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CHAPTER THREE 

3. Research Design and Methodology 

3.1 Method of Study 

The purpose of this study is to identify the status of PTA participation in the 

management of government primary school of Addis Ababa. The research 

method employed for this study was a descriptive survey. This research method 

was selected because the method enables the researcher to have accesses to 

multiple methods of gathering information and reveals the current state of 

problems related to the subject under study. 

3.2 Sources of Data 

Primary as well as secondary sources of data were used in the study. The 

primary sources of data were school principals, department heads, woreda 

education officials and PTA members of sample schools in Addis Ababa 

government primary schools. The selection of these bodies as source of data is 

purposeful to department heads, and PTA members and availability to 

principals, vice principals, and woreda officers. This is because that these 

respondents are assumed to have better information and experience regarding 

the magnitude and problems of parents' participation in management of primary 

school in Addis Ababa city administration. Secondary sources of data were also 

obtained from document of report, policies and guidelines. 
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3.3 Sample Size and Sampling Techniques 

There are ten sub-cities and 222 government primary schools in Addis Ababa 

city administration. Five sub-cities were selected using simple random sampling 

method. There are also 97 primary schools in the five sub-cities and 20(20. 6 %) 

of them were selected using simple random sampling method. Even if there is a 

variation in number of schools in each of the sub-city, simple random sampling 

technique was employed to select four sample schools from each sub-city, 

because the technique gives equal opportunity to each to be selected and there by 

minimize bias. Concerning respondents of the study PTA members, woreda 

educational officials, department heads, principals and vice principals were 

taken from the samples. 

From the total of 582 department heads, 679 PTA members, 194 vice principals, 

existed in Addis Ababa governm~nt primary school 140 (24%) department heads, 

140 (21%) PTA members 40 (21%) vice principals were respectively taken as a 

sample using non random sampling technique. 

In the case of interview, semi-structured type of interview was used for woreda 

education officers and principals of the schools to get further information. The 

main purpose of interview was to triangulate data gathered through the 

questionnaire and to acquire qualitative data about various issues related with 

the problem under study. 
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Table 1: Respondents by Sub-city and by sample taken 

No. Name of Sub-cities Vice Dep. PTA Woreda Principals 
principals Heads members education officer 

1 Akaki Kality sub-city 8 28 28 1 

2 Arada sub-city 8 28 28 1 

3 Bole sub-city 8 28 28 1 

4 Gulele sub-city 8 28 28 1 

5 Yeka sub-city 8 28 28 1 

Total 40 140 140 5 

3.4 Instrument of Data Gathering 

a) Questionnaire 

Questionnaire is selected as a means of data collection tool because of its ability 

for the researcher to get wider information from widely dispersed sample 

population within a short period of time and minimum resources. The 

questionnaire consisting of both closed ended and open ended items. The closed 

ended items contained multiple choices that were relevant to various issues that 

were addressed in the research questions. Accordingly the questionnaire were 

prepared in English and translated into Amharic to minimize misunderstanding 

of respondents. Those questionnaire prepared in English were distributed to vice 

principals and department heads and questionnaire translated into Amharic 

were distributed to PTA members. 
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b) Interview 

Structured interview questions were prepared and face- to- face interviews were 

conducted for 30 minutes with principals and woreda education officials in the 

sample schools. 

c) Document Analysis 

Documents are one of the data collection instruments for better understanding of 

what is real in the school. To collect information related to the roles of PTA in 

schools management, minutes and different documents of the school were 

assessed under the study. This could be a means to get information which cannot 

be obtained through other methods of data collection such as questionnaire and 

interviews. 

3.5 Procedures of Data collection 

The following procedures of data collection were used. First, questionnaire and 

semi structured interview were prepared. Then the questionnaire was submitted 

to the advisor for further examination. Before the main study, the questionnaire 

was pilot tested in Gelan number two primary school of Akaki Kality sub-city. It 

was checked by two vice principals, five department heads and five PTA 

members as to see the content appropriateness of the questionnaire and to make 

necessary corrections based on the feedback obtained from the pilot test. 

Accordingly, amendments were made for the relevance and quality of some of 

the items and soine ambiguous words were avoided from the items. After the 

necessary correction was made, the final draft the questionnaire was 

administrated to the sample respondents. 
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3.6 Methods of Data Analysis and Interpretation 

Having done the collection of the questionnaire the work of the tabulation was 

carried out .The item was classified in to different tables in line with the basic 

questions and each item was analyzed and interpreted. In analyzing the data 

both quantitative and qualitative methods were used. The quantitative data 

obtained through questionnaire were tabulated analyzed and interpreted by 

using the appropriate statistical tools such as mean, grand mean, percentage and 

t-test, where as the data collected through interview were presented and 

analyzed qualitatively. 
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CHAPTER FOUR 

Presentation, Analysis and Interpretation of Data 

This chapter deals with presentation of data gathered from sample population. 

Two categories of respondents participated in responding to the two sets of 

questionnaires, on the status of parent-teacher association participation in the 

management of government primary schools of Addis Ababa City 

Administration. 

This study was conducted in five sub-cities of Addis Ababa City Administration 

by taking four primary schools from each sub-city randomly. A set of 

questionnaire was used to collect data from PTA members, vice principals and 

department heads. A total of 320 copies of questionnaires were distributed to 180 

school leaders (vice principals and department heads) and 140 PTA members. 

Out of the total of 180 copies of questionnaires distributed to school leaders 154 

(85.5%) and out of 140 PTA members 115 (82%) were filled and returned. In 

general, 269 (84%) questionnaires were completed and returned. An interview 

was made with 15 school principals and 3 wereda education officials based on 

the interview guide prepared. 

The data collected from the selected primary schools vice principals, PTA 

members and department heads was organized in a tabular form and converted 

into percentage and mean based on the response obtained from the 

questionnaire. In almost all questionnaires the item were prepared on five scales, 

so based on these the mean obtained were analyzed and interpreted. After the 

proper arrangement on the collected questionnaires made data analysis, 
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presentation and interpretation of the data was done on the bases of response 

from the group of respondents. 

Table 2: Characteristics of Respondents by Sex, Age, Educational Level and 

Work Experience 

Variables Respondents 
School leaders PTA members 
N % N % 

Sex 
a. Male 89 57.79 65 56.52 
b. Female 65 42.21 50 43.48 

Total 154 100 115 100 
Age 
a.<20 - - 16 13.91 
b.20-25 33 21.42 21 18.26 
c.26-30 24 15.58 13 11.30 

d.31-35 21 13.64 12 10.43 
e.36-40 32 20.79 21 18.26 

f. >41 44 28.57 32 27.82 

Total 154 100 115 100 

Educational Level 
a.5-8 - - 16 13.91 

b.9-12 - - 13 11.30 

c. 12/10+ TIl 19 12.34 12 10.43 

d. D!Eloma 86 55.84 54 46.96 

e. Degree 49 31.82 20 17.39 

Total 154 100 115 100 

Work experience 
a.<5 33 21.42 - -

b.6-10 23 14.94 - -

c.11-15 19 12.34 - -

d.16-20 27 17.53 - -
e. above 21 52 33.77 - -

Total 154 100 - -
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As shown in table2, page N0.42 out of 154 school leaders 89(57.79%) were male 

and 65(42.21%) were female, and out of 115 PTA members 65 (56.52%) were male 

and 50 (43.48%) were female. This indicates that the position of females as a 

community representative in school management is in a better way. 

Regarding respondents' age school leaders 32 (20.79%) and 44 (28.57%) age were 

36-40 and above 41 respectively. Concerning the age of PTA members, 21 

(18.26%) and 32 (27.82%) age were also 36-40 and above 41 respectively. This 

indicates that most of the school management members were found in adult age 

groups so, that their response might be reasonable. 

With regard the educational level of respondents, the majority 86 (55.84%) and 49 

(31 .82%) of school leaders were d.iploma and degree respectively. Regarding PTA 

members 54 (46.96% and 20 (17.39%) were also diploma and first degree 

respectively. This suggests that, PTA members had good educational 

background to understand and respond to the items asked in the questionnaire. 

As far as respondents' service in years concerned highly experienced 

respondents account for 52 (33.77%) were above 21 years of experience. 

Therefore, it is possible to argue that, such, a relatively longer years of experience 

of school leaders enable them to have a better knowledge and understanding 

about the existing situation and respond the questionnaire in a better way and it 

helps to collect more relevant data from respondents that have different 

background. 
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4.1 Participation of PTA in School Management Activities 

The goal of schools cannot be achieved by the effort of the government alone. 

Schools require the support of the community in terms of construction of new 

buildings, labor and material contributions, construction of additional 

classrooms, maintenance of the existing ones, finance and the like. In order to 

carry such responsibilities, the community needs to have various organizational 

set ups with sufficient authority (MoE, 2002: 44-45). This calls for schools to have 

elected representatives of the community in an organized way, responsible for 

managing and governing the schools. 

PTA therefore, needs to establish in order to share the schools problems to serve 

as a bridge between the school and the community for effective teaching learning 

process. The establishment of PTA only does not contribute to the school. It is 

when it carries out the role given by law. To this effect, the school principals and 

teachers have to do their best to make their participation meaningful. Table three 

below contains the detail of PTA participation in school management and the 

responses of the two groups of respondents. 
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Table 3: Respondents' View on the Extent PTA Members' Participation of 

School Management Activities 

Item 

1 Participation of PTA in M 
planning school S 
activities 

2 Implementing and M 
monitoring plan S 

3 Timely follow-up and M 
maintaining school S 
discipline 

4 Monitoring teaching M 
learning process S 

5 Participation in decision M 
of school policy S 

6 Commitment of PTA in M 
mobilizing the S 
community 

7 Participation of PTA in M 
the process of approving S 
school budgets 

8 Communicating with M 
parents to solve dropout S 
of students 

9 Creating conducive M 
environment to provide S 
reward and incentives to 
exemplary teachers 

10 Initiating community to M 
participate in S 
construction of 
additional classrooms 

Key: S= standard deviatlOn 

Rating Value: 1.00 - 2.49 = Low 

Category Obtained Results 

School PTA Grand t-
Leaders Members Mean values 

3.00 2.79 2.89 1.706 
.984 1.004 

2.49 2.30 2.39 1.609 
.842 1.086 

3.06 2.67 2.86 3.085 
.995 1.098 

3.25 2.90 3.07 3.017 
.994 .858 

2.92 2.80 2.86 1.010 
.996 .829 

2.78 3.40 3.09 5.498 
.951 .867 

3.02 3.27 3.14 2.227 
.980 .809 

2.99 3.10 3.04 1.024 
.943 .912 

3.53 3.33 3.43 1.653 
.923 1.006 

3.42 3.42 3.42 -.016 
.975 .827 

M= mean N-269 dfbetween 2 and 267 

2.5 - 3.49 medium 3.5 - 5.0 High 
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As shown in table 3 on page No. 45 the grand mean of respondents for item No.1 

which refer to that the participation of PTA in planning school activities (2.89), 

implementation and monitoring plan (2.39), timely follow-up and maintaining 

school discipline (2.86), mOnitoring teaching learning process (3.07), participation 

in decision of school policy (2'.86), commitment of PTA in mobilizing the 

community (3.09), participation of PTA in the process of approving school 

budgets (3.14), communicating with parents to solve dropout of students (3.04), 

creating conducive environment to provide reward and incentives to exemplary 

teachers (3.43), initiating community to participate in construction of additional 

classrooms (3.42) all except item 2 were medium. The two categories of 

respondents also had similar layer on item two that (2.49 and 2.30) for school 

leaders and PTA members respectively which shown the participation of PTA in 

implementing and monitoring plan was low. 

To see whether there was statistical difference between the two categories of 

respondent t-test was computed. Thus, at 5% level of significance t-calculated 

values as shown in table 3 item 3, 4, 6 and 7 were greater than t-table (1.960). 

This means that there is significant difference between both groups. This 

statistical result may have emanated from differences in perception between 

school leaders and PTA members on the role of PTA regarding controlling and 

evaluation of school management activities. 

One of the responsibilities of PTA members is to evaluate the performance of the 

school along with the plan. Without evaluation, it lacks the basis for decision 

making regarding future planning and development. In the process of evaluation 

the PTA members must examine the extent to which the plan is implemented, 

what remained and what problem faced. It must be clear that more than 
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inspectors who visit school once or twice a year, parents and local people are 

better informed about what is actually occurring in school (UNESCO, 1985: 32). 

Besides to the responses of school leaders and PTA members, an interview 

conducted with principals and woreda education officially confirmed that even 

though there was involvement of PTA in each and every school, the PTA 

members were not carry out their duties and responsibilities as expected in the 

guideline. 

4.2 Contribution of PTA in Management of School 

The participation of PTA is needed in the management of schools to add 

credibility to the process and to enable the school to get valuable input. This 

means parents and community member help the school in giving diversified 

ideas and opinions. As a result of these the school principal, teachers and other 

school personnel uses these diversified ideas and opinion to improve teaching 

learning process in schools. This· means parents and community members who 

interact with students out of schools, know about behavior of students and may 

forward important ideas which help schools, to solve the problem of students. 

The school management should be run by principals, teachers, other school 

personnel and parents and community through their representatives, PTA in 

order to create shared vision about school improvement so as to implement the 

school plan effectively (Reynolds, 1997: 148). Items were also designed to gather 

data on contribution of PTA in ~anagement of schooL Table 4 below presents 

their response. 
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Table 4: Respondents' View on Results Obtained Because of PTA 

Participation in School Management 

Issues Category Obtained Results 

School PTA Grand t-

Leaders Members Mean values 

Improve in overall M 3.29 3.26 3.27 .269 

educational activities S .824 1.085 

Increase in enrollment M 3.63 3.62 3.625 .133 

S .832 .657 

Improve administrative M 3.48 3.40 3.44 .723 

efficiency S .802 1.024 

Improve financial M 3.69 3.73 3.71 -374 

mcome S .778 .765 

Reducing school M 3.29 3.37 3.33 -776 

problems S .824 .893 

Initiating parents M 3.47 2.28 2.87 10.24 

participation in their S .826 1.089 

children's education 

Improving school M 3.49 3.29 3.39 1.876 

discipline S .777 .971 

Promoting teachers' M 2.99 2.72 2.85 2.184 

efficiency S .987 1.039 

Key: S= standard deVIatIOn M- mean N 269 dfbetween 2 and 267 

Rating Value: 1.00 - 2.49 = Low 2.5 - 3.49 medium 3.5 - 5.0 High 
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As shown in table 4,page No.48 the grand mean of respondents for item that the 

involvement of PTA in improving overall educational activities (3.27), increase 

enrollment (3.62), improve administrative · efficiency (3.44), improve financial 

income (3.71), reducing school problems (3.33), initiating parents participation in 

their children's education (2.87), improving school discipline (3.39), promoting 

teachers efficiency (2.85) all were medium except item 2 and 4 which were 

increase in enrollment and improve financial income were high. 

T-test was computed to see whether there is statistical difference between the 

groups of respondents. Accordingly the t-calculated on table 4 item 6 and 8 were 

greater than t-tabulated. This shows that, there are statistical differences shown 

between the two groups of respondents. This difference may have emanated 

from low participation of PTA members on promoting teachers' efficiency and 

initiating parents on their children's education. 

The goals of community involvement in schools are important for the 

improvement of educational delivery and help more children to learn and to 

create an advanced citizen. The success of schooling depends, to a large extent, 

up on the value that communities attach to education. Therefore, schools should 

lay a fertile ground to take the lead to involving the community in the 

management of schools (MoE, 2002: 46). 

4.3 Relation of School and Community 

School and community relation is the interaction between the school and 

surrounding community which · helps the community to engage actively in 

management of schools and it strengthens partnership between the school and 

community. It also defined as a function of overall school system program 
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established to improve and/or to maintain students performance and to 

encourage the community to participate in education system of the school (Bagin 

2001:7). 

In general, the school and community relationship helps to increase students' 

achievement by establishing conducive school climate and encourage 

community and create awareness and understanding of community which lead 

them to actively participate in the school affairs. Items were designed to gather 

data on school and community relationship. Table 5 below presents the 

responses of the two categories of respondents. 
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Table 5: Respondents' View on the Reg I M h . u ar ec amsms used to Strength 
School Community Relationships 

Issues Category Obtained Results 

School PTA Grand t-values 
Leaders Members Mean 

1 Organize programs for M 2.45 2.31 2.38 1.280 

parents to visit classroom S .817 .994 

and school 

2 Collect feedback of parents, M 2.81 2.79 2.795 .157 

teachers and students S .677 .960 

3 Maintain regular M 2.85 2.75 2.8 1.036 

communication between S .665 .963 

school and community 

4 Call parents whose children M 3.79 3.63 3.70 .313 

have disciplinary problems S .741 .766 

5 Organize forums with M 2.86 2.77 2.81 1.004 

.teachers S .667 .940 

6 Organize forums with M 2.89 2.88 2.885 .120 

students S .652 .900 

7 Raise funds from various M 3.42 2.55 3.48 .591 

sources S .765 .704 

8 Support parents to help M 2.79 2.76 2.77 .294 

their children learning S .676 .951 

9 Give recognition for best M 3.76 3.63 3.69 1.328 

performance S .715 .776 

Key: S= standard deviation M- mean N 269 dfbetween 2 and 267 

Rating Value: 1.00 _ 2.49 = Low 2.5 - 3.49 medium 3.5 - 5.0 High 
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Table 5 on page 51 indicated, the grand mean of respondents for item that PTA 

participation in organizing program for parents to visit classroom and school 

(2.38), collecting feedback of parents, teachers and students (3.3), maintaining 

regular communication between school and community (2.8), calling parents 

whose children have disciplinary problems (2.71), organizing forums with 

teachers (2.81), organize forums with students (2.88), raising funds from various 

sources (2.95), supporting parents to help their children learning (2.77),and 

giving recognition for best performance (3.69) except item 1 are medium. 

Additional statistical analyses were conducted to test whether there was 

statistical significal1ce difference between the two groups of respondents on 

school community relation the computed t-value indicates that, t-calculated less 

than t-tabulated. It means that there was no significant difference between both 

respondents. This indicates, there may be similar perception between the two 

categories of respondents on the participation of PTA in strengthen school 

community relationship. According to (UNESCO 1994: 33), schools are part of 

the community in which they are located. Clearly, schools cannot exist in a 

vacuum; separate from the larger social context. They are linked and must 

become integral to the social community within which they are located. They 

serve the educational needs of the community and in turn draw support and 

strength from the community. 

The interview conducted with principals and woreda education officers 

indicated that, .the participation of PTA members in implementing and 

morutoring school plan, organizing programs for parents to visit classroom and 

sch I tin· ess on parent part regularly the importance of school 
00, crea g awaren . 

community relation were not well performed. 
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4.4 Effort of Principals to Involve PTA in School Management 

The level 0 f community participation greatly is influenced by the inherent 

interest, c·apability, and leadership style of the principal. Taking the contribution 

that the community will make as a result of participation in the management, the 

principal has to discharge his responsibility by creating participatory approach. 

He/she has to be aware that the community has not only the right to participate 

in .the management of their school, but also he/she him/ her self has the 

responsibility to do it. 

To carry out this role significantly, the principal needs to be prepared and posses 

appropriate skill through adequate training (Coladarel, 1996: 20). Table 6 on page 

54 indicates some efforts of principals made to involve PTA in tbe management 

of school. 
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Table 6: Respondents' View on the E t . x ent to whIch School Principals Make 

Effort to Support PTA 

Issues Category Obtained Results 

School PTA Grand t-

Leaders Members Mean values 

1 In the formulation of M 2.80 2.76 2.78 .437 

school plan S .651 .933 

2 In the implementation M 2.46 2.42 2.44 .388 

of school plan S .826 1.017 

3 In the managing of M 3.38 3.48 3.43 1.102 

discipline S .734 .654 

4 In the empowering of M 2.45 2.62 2.53 1.499 

PTA members S .841 .933 

5 In monitoring and M 2.83 3.78 3.30 9.586 

evaluation of school S .694 .935 

activities 

6 In the decision of school M 2.92 3.01 2.96 -856 

policy S .728 .932 

7 In the management of M 2.98 3.02 3 -352 

school finance 

Key: S= standard devIation M= mean N-269 dfbetween 2 and 267 

Rating Value: 1.00 - 2.49 = Low 2.5 - 3.49 medium 3.5 - 5.0 High 

As shown in table 6, the grand mean of respondents for item that the effort of 

principal to involve PTA members in planning (2.78), implementation of school 

plan (2.S9),in empower capacity of PTA members (2.53) in the managing of 
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discipline (3.43), in monitoring and evaluation of school activities (3.30), in 

decision of school policy (2.96), in management of school finance were medium. 

Thus the effort of school principal to involve PTA in school management 

activities was not satisfactory. 

Further statistical analysis was performed to test the statistical significance 

difference between the two groups of respondents on the items. Thus the t­

calculated value is less than the Hable except item 5. It means that there was no 

significant difference between the two groups of respondents. Principals need to 

understand that the schools are public institutions that belong to the people of 

the community, the state and the nation. Community needs to participate to 

learn about the education process, determine the purpose of the school, 

implement the school program and help appraise school program, so as to serve 

as important two way channels of communication between school and 

community; since education is not only school function but also of the 

community. 

4.5 Current Status of PTA in Participating in School Management 

In table 7 items were designed to gather data on current status of PTA related to 

participation in school management activities. 
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Table 7: Respondent's View on the Current Status of PTA Participation in the 

Following Activities 

Making parents aware of 
Category Obtained 

Results 
School PTA Grand t-
Leaders Members Mean values 

The importance of school M 2.47 2.44 2.45 .268 

community relationship S .842 1.028 

Involving parents in the M 2.52 2.57 2.54 -426 

instructional programs S 1.011 2.60 

Improving the quality of M 2.60 2.68 2.64 -594 

students' learning S 1.045 1.181 

Raising fund to support school M 3.71 3.67 3.69 .415 

program S .740 .758 

Initiating parents and community M 2.45 2.43 2.44 .180 

to volunteer at school S .825 .975 

Improving teachers and M 3.58 2.52 3.05 10.20 

students discipline S .807 .882 

Bringing closer relationship M 2.40 2.50 2.45 -694 

between parents and teachers to S 1.158 .986 

work cooperatively 

Leading and controlling the M 2.38 2.43 2.40 -384 

school activities S 1.144 1.019 

Key: S= standard devlatlOn M- mean N 269 dfbetween 2 and 267 

Rating Value: 1.00 - 2.49 = Low 2.5 - 3.49 medium 3.5 - 5.0 High 
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As shown in table 7, page 56 the current status of PTA participation in the 

management activities of creating awareness on parents on the importance of 

school community relation (grade man 2.45). Initiating parents and community 

to volunteer at school (grand mean 2.44), bring closer relationship between 

parents and teachers to work cooperatively (grand mean 2.45), lead and control 

the school activities (grade mean 2.40) were rated low. In addition on the same 

table respondents of opinion indicates for item related to improve parents in the 

instructional programs (grand mean 2.54), improve the quality of students' 

learning (grand mean 2.64), raise fund to support school program (grand mean 

3.69), improve teachers and students discipline (grand mean 3.05), except item 4 

which was high the rest were rated as medium. 

I-test was computed to see whether there was statistical difference between the 

two groups of respondents. The t-calculated shown in table 7 were less than the 

Hable except item 6. Ihis statistical result, suggests that, PTA members 

participation in issues like initiating parents and community to volunteer at 

school, bring closer relation between parents and teachers to work cooperatively 

and lead and control school activities were not effective. 

The interview from principals and woreda education officials suggested that 

certain improvement were observed in some issues such as raising fund to 

support school programs, and giving recognition for best performance but 

additional effort need in creating closer relationship between parents and school 

to improve teaching learning process. 
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4.6 Factors Affecting PTA Participation in School Management 

There are Some obstacles preventing participation including inadequate 

motivation, lack of commitment, low income on the part of the community, 

social issues such as approaches to gender equity, lack of infrastructure such as 

transportation and communication are also obstacles (Arnott and Raab, 2000: 42; 

UNESCO, 2002: 34). Table 8 on page 59 indicates some possible factors which 

affect participation of PTA in school management. 
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Table 8: Respondents' View on F t ff' ac ors a ectmg PTA Participation in School 

Management 

Issues Category Obtained Results 

School PTA Grand t-values 
Leaders Members Mean 

1 Members are occupied on M 3.32 3.25 3.28 .581 
their own work S .838 1.025 

2 Misunderstanding of PTA M 3.20 3.27 3.23 -600 
members to understand their S 1.031 .753 
roles and responsibilities 

3 Lack of sufficient training M 3.94 3.37 3.65 5.999 
S .743 .800 

4 Lack of incentives M 4.00 3.57 3.78 4.642 
S .732 .762 

5 Misunderstanding of the M 3.84 3.21 3.52 5.64 
school community about S .785 1.088 
PTA roles 

6 Lack of interest M 3.49 2.97 3.23 4.082 

S 1.092 .991 

7 Lack of confidence M 2.60 3.11 3.85 3.424 

S 1.321 1.074 

8 Low economic status of M 3.91 3.65 3.78 2.392 

PTA members S .753 1.009 

9 Lack of adequate educational M 3.88 3.75 3.81 1.289 

level S .758 .963 

10 Considering education as a M 3.94 3.65 3.72 2.751 

responsibility of the S .752 .974 

principal and strong trust of 
the principal 

11 Lack of skill and knowledge M 3.53 3.46 3.49 .575 

about the roles and S .991 1.037 

responsibility of PTA 
Key: S= standard deviation M- mean N 269 dfbetween 2 and 267 

Rating Value: 1.00 _ 2.49 = Low 2.5 - 3.49 medium 3.5 - 5.0 High 
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As it is depicted in table 8 on page 59 factors aff tin' PTA ... . ec g particIpation m 

school management such as members are occupied on their own work (grand 

mean 3.28), misunderstanding of PTA members to understand their roles and 

responsibilities (grand mean 3.23), lack of interest (grand mean 3.23) lack of skill 

and knowledge about the roles and responsibilities of PTA (grand mean 3.49) 

were medium. This statistical result indicates the aforementioned school 

management activities were serious factors to hindering PTA involvement in the 

school management activities. As it can also be seen in the table, the results 

obtained for factors related with lack of sufficient training (grand mean 3.65), 

lack of incentives (grand mean 3.78), misunderstanding of scho~l community 

about PTA roles (grand mean 3.52), lack of confidence (grand mean 3.85), low 

economic status of PTA members (grand mean 3.78), lack of adequate 

educational level (grand mean 3.81), considering education as a responsibility of 

the prmcipal and strong trust of the principal (grand mean 3.72) were rated high. 

From the statistical results, suggest that the above mentioned factors are the main 

reason that, affect the participation of PTA in school management unless 

corrective measures are taken. 

According to IFC, (2000: 44) one method of increasing participation of the 

community in school management is to involving them. It should not be 

forgotten that basically people learn to participate by participating. Expecting 

them to be ready before they start is tantamount to posing people's right to 

ti· . Th 'ty will be trained gradually by analyzing the problems par cipate. e commuru 

. ... t tl s they are encountered and experienced. T-test was m partiCIpation cons an y a 

d h th there is statistical difference between the two can ucted to see weer . 

t . f d t Accordingly in table 8, item 3, 4, 5, 6, 7, and 10 there 
ca egones a respon en s. ' 

..' Thi tati' stical result implies that, the school leaders 
were statistical difference. s s . 
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were more concerned than PTA m b h em ers on t e factors negatively affecting PTA 

to participate in school management. T-test was conducted to see whether there 

is statistical difference between the two categorl'es of d tAd' 1 respon en s. ccor mg y, 

in table 8, item 3, 4, 5, 6, 7, and 10 there was statistical difference. This statistical 

result may be implies, the school leaders were more concerned than PTA 

members on the factors negatively affecting PTA to participate in school 

management. 

4.7 Factors that Emanate from School Principals failure to Involve 

PTA in School Management 

One of the reasons often cited to the failure of participation of the community in 

the management is that the staff proved rigid and unwilling or fearful to share 

the powers in the management. Only when principals have themselves been 

trained in a participatory management approach in their own training they will 

be capable of applying the same pattern with the community. 

They also need support in developing skills to encourage shared, participatory 

decision making, define school policies, practices and expectations clearly to the 

community, conduct meetings in open, transparent and collegial ,environment, a 

sense of sharing power democratically (Maayke, 2004: 5). 
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Table 9: Respondents' View on School Principal Failure to Involve PTA in 

School Management 

Issues Category Obtained Results 

School PTA Grand t-values 
Leaders Members Mean 

1 Doe~ not encourage shared M 3.14 2.93 3.03 1.627 

participatory decisions S 1.079 .953 

2 Negative attitude of the M 3.18 2.86 3.02 2.595 

principal towards PTA S 1.017 .936 

members 

3 Lack of skill to organize M 2.65 2.81 2.73 1.284 

community in school S 1.117 .837 

management 

4 Failure to notify meeting M 3.08 3.20 3.14 -900 

program, its agenda and time S 1.112 1.086 

prior to meeting date 

5 Does not share plans, M 2.28 2.77 2.52 4.296 

procedures and information S .925 .946 

openly 

6 Lack of commitment on part of M 3.14 3.23 3.18 -779 

principal to support PTA S .991 1.071 

members 

Key: S= standard deviation M= mean N-269 dfbetween 2 and 267 

Rating Value: 1.00 - 2.49 = Low 2.5 - 3.49 medium 3.5 - 5.0 High 
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As presented in table 9, factors emanate from s hI' . I . I c 00 prmClpa s not to mvo ve 

PTA in school management such as not encourage sh d ti" t d" are par cIpa ory eClSlOns 

(grand mean 3.03), negative attitude of principal towards PTA members (grand 

mean 3.02), lack of skill to organize community in school management (grand 

mean 2.73), failure to notify meeting program, its agenda and time prior the 

meeting date (grand mean 3.14), not share plans, procedures and information 

openly (grand mean 2.52), lack of commitment on part of principal to support 

PTA members (grand mean 3.18) were rated medium. 

T-test was computed to see whether there was statistical difference between the 

two groups of respondents. Thus the t-calculated shown in table 9 were less than 

the t-table except item 2 and 5. From the above mean value it is possible to 

conclude that the two groups of respondents get difficulty to decide on the two 

extreme sides of the value and these issues were very critical problems that may 

be, emanated from school principal which hinder the participation of PTA in the 

management of school. According (UNESCO, 1985: 61) to do participative 

management, the principal has to be made to have a capacity for leadership 

passing information communicating. It is only when principals have themselves 

been trairled and made proficient participation they be able to be reproduce. So 

their training must be through. Because the attitudes and abilities required 

cannot be acquired in a short crash program or in information meeting. 
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Table 10: Respondents' View on I . mportance of Training for PTA members 

No. Respondents 

School leaders PTA members 

N % N % 

1 DO training and orientation provided to 

PTA members? 

a. Yes 94 61.03 78 67.83 

b.No 60 38.96 37 32.17 

Total 154 100 115 100 

2 Benefit obtained from the training and 

orientation 

a. Very high - - - -

b. High 5 3.25 9 7.83 

c. Medium 41 26.62 35 30.43 

d.Low 64 41.56 38 33.04 

e. Very low 44 28.57 33 28.70 

Total 154 100 115 100 

Item 1 and 2 of table 10 were concerned with provision of training for PTA 

members. Two major groups were observed to understand the extent training 

delivered allow PTA members to discharge their duties and responsibilities in 

table 10 item 1 concerning the extent training provided for PTA members, the 

majority of respondents 94 (61.03%) school leaders and 78 (67.83%) of PTA 

members agreed on the availability of training and orientation to PTA members 

in addition about 60 (38.96%) of school leaders and 37 (32.17%) PTA members 
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disagree on the availability of training and orientation to PTA members. From 

the statistical result obtained suggests that training was delivered for PTA 

members to involve them in the management of school. 

Table 10 also shows, majority of respondents 64 (41.56%) of school leaders and 38 

(33.04%) of PTA members responded that, the benefit of training delivered for 

PTA members were rated low about 44(28.571) and 33(28.701) of school leaders 

and PTA members respectively responded as very low and about 41(26.621) and 

35(30.43/) of school leaders and PTA members respectively responded that the 

benefit of training delivered for PTA members were medium. The statistics 

suggest that the trainings delivered for PTA members did not enable them to 

discharge their duties and responsibilities and involving in the management of 

school activities. 
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Table 11: Respondents' View on the Extent PTA M .. embers Know their Duties 

and Responsibilities 

No. Respondents 

School leaders PTA members 
Item 

N % N % 

1 The size of PTA members who know 

their duties and responsibilities 

a. All of them 28 18.18 14 12.17 

b. Most of them 37 24.02 27 23.48 

c. Some of them 60 38.96 55 47.83 

d. Few of them 29 18.83 19 16.52 

e. None of them - - - -

Total 154 100 115 100 

2 If your response is some of them few or 

none of them what are the possible 

reasons(you can choose more than one) 

a. They can't read and write - - - -

b. The guide line is not available 21 13.64 8 6.96 

c. School principals do not provide them 19 12.33 20 17.30 

the guideline 

d. Lack of commitment 78 50.65 64 55.65 

e. They have no time to read 36 23.38 23 20.0 

Total 154 100 115 100 
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Item 1 and 2 of table 11 concerned with the extent PTA members know their 

duties and responsibilities. Item 1 the size of PTA members who know their 

duties and responsibilities, the majority 60 (38.96%) and 55 (47.83%) of school 

leaders and PTA members responded some of them respectively, and about 37 

(24.02%) and 27 (23.48%) of school leaders and PTA members respectively 

responded most of them. The statistics suggest that, some of the PTA members 

know their duties and responsibilities. As it is also depicted in the same table 

item 2; large amount of respondents 78 (50.65%) and 64 (55.65%) of school 

leaders and PTA members respectively responded lack of commitment, and the 

other respondents 36 (23.38%) and 23 (20%) of school leaders and PTA members 

respectively responded lack of commitment and they have no time. 
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Table 12: Respond t V· en s lew on Focus Area of Training for PTA 

No. Respondents 

School leaders PTA members 

N % N % 

1 Focus area of training and orientation for 

PTA 

a. Expanding enrollment rate 22 14.28 19 16.52 

b. Teacher performance evaluation 54 35.06 43 37.39 

c. Reduce dropout rate of students 25 16.23 26 22.61 

d. Girls education 16 10.39 4 3.48 

e. Importance of community participation 37 24.02 23 20.00 

Total 154 100 115 100 

2 Providers of training and orientation 

a. School principals 16 10.39 21 18.26 

b. Woreda education officials 34 22.07 21 18.26 

c. Sub-city educational experts 75 48.70 54 46.96 

d. City educational experts 29 18.83 19 16.52 

Total 154 100 115 100 

Item 1 and 2 of table 12, were focused area of training for PTA in item 1 the 

majority respondents 54 (35.06%) and 43 (37.39%) of school leaders and PTA 

members respectively responded that the training delivered for PTA members 

Was focus on importance of community participation and about 25 (16.23%) and 
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26 (22.61%) of school leaders and PTA members respectively responded that on 

reduce dropout rate of students. As it is also depicted in the same table item 2; 

the large number of respondents 75 (48.70%) and 54 (46.96%) of school leaders 

and PTA members respectively responded that the trainings were delivered by 

sub-city educational experts. 

69 



CHAPTER -FIVE 

5. Summary, Conclusion and Recommendation 

5.1 Summary 

This chapter summarizes the main finding of the study and forward research 

recommendations based on findings and conclusions. 

The main objective of this study was to assess the status of parent Teacher 

Association in the management of government primary schools of Addis Ababa. 

To attain these objectives, the study sought to answer the following basic 

questions 

1. To what extent do PTA member execute their duties and responsibilities 

by involving themselves in adequately managing schools 

2. What are the major challenges that affect the participation of PTA in 

school management? 

3. What contribution have PTA made to serve as bridge between schools and 

the community? 

4. What are the mechanisms adopted to empower PTA members in the participation 

of school management? 

The study was conducted in five sub-cities of Addis-Ababa city administration, 

taking four schools from each sub city randomly. 

The data were collected from sample department heads, vice principals and PTA 

. and interview with school principals and members through questionnaIre 

wereda education officers. 
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A total of 320 copies of questi . 
onnalres were prepared and distributed to the 

aforementioned categories of respondents and 269 (840/) . . 
/ 0 questionnaIres were 

completed and returned. The data collected th h . . roug questionnaIre were 

tabulated and analyzed using different statistical t I h 
00 s sue as percentage, mean, 

grand mean and t-test. 

The major findings of the study were as follows. 

1. Participation of PTA in planning school management activities, timely 

follow-up and maintaining school diScipline monitoring teaching learning 

process, par ticipation in decision of school policy, commitment of PTA in 

mobilizing the community, participation of PTA in the process of 

approving school budgets, communicating with parents to solve dropout 

of students, creating conducive environment to provide reward and 

incentives to exemplary teachers, initiating community to participate in 

construction of additional classrooms were medium but the monitoring 

and implementing plan was low. This indicates that the participation of 

PTA in management of schools was not satisfactory. 

2. The involvement of PTA in improving educational activities, increase 

enrollment, increase administrative efficiency, improve financial income, 

reducing school problems, initiating parents participation in their 

children's education, improving school discipline, promoting teachers 

efficiency were medium but increase enrollment and improve financial 

income were high. 

3. Mechanisms used to strength school community relationships through 

. f db ck f arents teachers and students, maintaining regular collecting ee a 0 p , 

. . b tw school and community, calling parents whose 
commurucation e een 
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children have disciplinary probl 
ems, organizing forums with teachers 

organizing forums with students " ' 
, ralsmg funds from various source, 

supporting parents to help their child 1 . ren earnmg were medium. But 

organizing programs for parents to visit classroom and school was low. 

4. The extent to which school principals k ff . rna e an e art to support PTA ill 

formulation of school plan managing school d' . lin . , ISClP e, empower capacIty 

of PTA members, monitoring and evaluation of school activities, decision 

of school policy and in the management of school finance were medium. 

Moreover, on regards the implementation of school plan it was low. This 

indicates that schools principals support were weak in the above 

mentioned activities. 

5. Current status of PTA in the participation of school management involve 

parents in the instructional programs, improve the quality of students' 

learning, raise fund to support school program, improve teachers and 

students discipline were satisfactory. But creating awareness on parents 

on the importance of school community relationship, initiating parents 

and community to volunteer at school, bring close relation between 

parents and teachers to work cooperatively, and lead and control the 

school activities were low. These indicate that the PTA member's 

participation in the above mentioned issues were not effective. 

6. Factors that affect PTA members participation in school management are 

. . d th 'r own work misunderstanding of PTA members to occuple on el , 

understand their roles and responsibilities were medium. But the result 

obtained for factors related with lack of sufficient training, lack of 

d · of PTA members, lack of adequate 
incentives, rnisunderstan mg 
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educational level, considering 
education as a responsibility of the 

principal and strong trust of the . . 
prmmpal were the main reason that affect 

the participation of PTA in school management. 

7. problems that emanate from school . . I prmclpa s not encouraging PTA in 

participating school management like not encouraging shared 

participatory decision, negative attitude of the principal towards PTA 

members, lack of skill to organize community . h I m sc 00 management, 

failure to notify meeting program, its agenda and time prior to meeting 

date, not share plans, procedures and information openly, lack of 

commitment on part of principal to support PTA members were rated 

medium. This suggests that, there are critical problems which hinder the 

participation of PTA in the management of school. 

8. The majority respondents of school leaders and of PTA members agreed 

on the availability of training and orientation to PTA members. In the 

same table item2, the majority of respondents school leaders and of PTA 

members were rated that the benefit of the training was low and the other 

and of school leaders and PTA members respectively responded the 

benefit of the training that delivered for PTA members was very low. 

From the above result the training that delivered for PTA members were 

not enable them to discharge their duties and responsibilities. 

9. Concerning the size of PTA members who know their duties and 

responsibilities the majority and of school leaders and PTA members 

ti
. I ded some of them As it is also seen in the same table 

respec ve y respon . 
. 2 1 t of respondents and of school leaders respectively 
Item ; arge amoun 

f th 
As it is also seen in the same table items 2; large 

responded some a em. 
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amount of respondents and of school leaders and PTA members 

respectively responded that the reason for PTA members know their 

duties and responsibilities to be some of them was lack of commitment of 

PTA members. 

10. Focus area of training and orientation for PTA, the majority and of school 

leaders and PTA members rated on teachers performance evaluation, 

what can understand from the finding was that, the training was 

conducted only by pedagogues that consequently might lack richness and 

variety. 

11. Regarding trainers, the majority and of school leaders and PTA members 

respectively reported that training were provided mainly by sub-city 

education experts and the trainings mostly conducted were consequently 

might lacked riclmess and variety. 

5.2 Conclusion 

On the basis of data analysis and summary, the following conclusions were 

made. 

ti·· ti of PTA members in monitoring and evaluation 1. The par Clpa on 

school plan has been found to be low, but this was one of the 

. k th t should be performed by parents-teacher Important tas s a 

.. (PTA) W·th out monitoring and evaluation, Hence, what aSSOCIation . 1 

can be concluded is that schools were not getting the necessary 

support they seek from PTA. 
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2. PTA members' aWareness ab t th . . 
au elr dUties and responsibilities and 

also their efforts and comm'tm 
1 ents to encourage parents and 

community to actively pa ti · t . r clpa e ill the schools management activities 

were found to be unsatisf t In th ac ory. e absence of understanding their 

roles and responsibilities, PTA members may not be able to carry out 

their tasks as expected. For this it is to conclude that school were not 

benefiting as desired. 

3. Lack of incentives, low economic status of PTA members, lack of 

interest, and PTA members being occupied in their own work, were 

the major factors that negatively affect participation of PTA in the 

management of primary schools. 

4. Wereda education offices and school principals designed mechanisms 

to train and empower PTA members to participate in the management 

of primary schools. From this it is possible to conclude that PTA 

members did not carry out their duties and responsibilities as 

expected. 

5.3 Recommendation 

Based on the findings of the study, the following recommendations are made. 

1 Prepare Monitoring and Evaluation Program 

The participation of PTA in school management should be effective at all level 

from planning to implementing, monitoring and evaluating the over all activities 

of the school. In the extent to which the plan is implemented, what remain and 

h They should also reflect the interests and expectation of 
w at problem face. 
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parents and community in 

following and evaluating 

program. 

the decision of h 1 sc 00 management by constantly 

teacher student interaction in the instructional 

2 Provide Appropriate and Adequate Trainings for PTA Members 

In every organization awareness about ones duties and responsibilities, is highly 

important to enable the individual and or group to achi .. 1 eve orgaruzattona 

objectives. As it was revealed in the finding of the study, the awareness of PTA 

members to their duties and responsibilities were low. Thus, school principals 

and wereda education offices are expected to create awareness to PTA members 

by ,conducting short term training, work shop and seminars in order to 

participate them in over all school activities. 

3 Initiate PTA Members to Participate In Management of School 

As the finding of the study indicated some of the factors negatively affect the 

participation of PTA in school management were lack of confidence, low 

economic status of PTA members and lack of incentives. Therefore, school 

principals in coordination with other concerned bodies need to motivate ' PTA 

members in order to activitly participate them by rewarding the exemplary PTA 

members who accomplished their tasks in better ways. In addition to this wereda 

education office and school principals should arrange educational seminars, 

workshops, and training at school and wereda level. 
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4 Provide Participatory Leadership Style 

The leadership style used by the principal of school enables parents to exercise 

their leadership role effectively and efficiently. The principal should exercise 

participatory leadership engaging all members of school community by 

integrated school community relation activities as part of instructional strategy. 

Principals should also design program and strategy to link school and 

community through various mechanisms such as, regular contact with parents, 

organizing forums with students and teachers. 
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Addis Ababa University 

College of Education and Behavioral Studies 

School of Graduate 

Department of Educational Planning and Management 

Questionnaire set to be filled by school vice principals 

Dear Respondents! 

The purpose of this questionnaire is to collect primary data for the work of 

master thesis on the title: The status of parent-teacher association participation 

in the management of government primary school of Addis Ababa city 

administration and to recommend how to strengthen the participation of PTA in 

primary school management. Please cooperate in filling this questionnaire 

because your cooperation and genuine response will contribute more for the 

completion of the study. 

General Directions 

• You are not required to write your name 

• Please follow instruction for each question 

• For question items that require your opinion or comments, please give 

short answer in the space provided. 



1. Personal Information 

1.1 Address 

a. Sub-city ___________ _ 

b. Woreda, ____________ _ 

c. Name of School. _________ _ 

1.2 Age 

a. 20-25 years 0 
b. 26-30 years 0 
c. 31-35 years 0 

1.3 Sex a. Male 0 

d. 36-40 years 0 
e. 41-45 years 0 
£. 46 years and above 0 

b. Female 0 
1.4 Current educationallevel, _________________ _ 

1.5 Occupation 

a. Worker 0 
b. Teacher 0 
c. Department head 0 

1.6 Years of service 

a. Below 5 years 0 
b. 6-10 years 0 
c. 11-15 years 0 
d. 16-20 years 0 
e. 21-25 years 0 
£. 26 years and above 0 

d. Principals 0 
e. Other (specify)_----



No. 

1.1 

1.2 

1.3 

1.4 

1.5 

1.6 

1.7 

1.8 

1.9 

1.10 

2. Rating Scale for Respondents 

The following are some of the major areas where parent-teacher association is 

expected to participate in the management of school. Please, provide appropriate 

answer on the bases of the instructions. 

1) To what extent do PTA members participate on the following activities of 

school management? Please rate them according to their degree of 

participation in your school by putting (.,I) mark in one of the boxes. 

Issues Very High Medium Low 
high 

Participation of PTA in planning school activities. 

Implementing and monitoring plan. 

Timely follow up and maintaining school discipline. 

Monitoring teaching learning process. 

Participation in decision of school policy. 

Commitment of PTA in mobilizing the community. 

Participation of PTA in the process of approving 

school budgets. 

Communicating with parents to solve dropout 

students. 

C~eating conducive environment to provide reward 

and incentives to exemplary teachers. 

" . 'ty to participate in construction Initiating commuru 

of additional classrooms. 

dd lease list them down _________ _ 
If you have other points to a , p 

Very 
low 



2) To what extent the following results are obtained because of participation 

of PTA in primary school management. 

No. Results Very High Medium Low 

high 

2.1 Improve in overall educational activities 

2.2 Increase in enrollment 

2.3 Improve administrative efficiency 

2.4 Improve financial income 

2.5 Reducing school problems 

2.6 Initiating parents participation in their 

children's education 

2.7 Improving school discipline 

2.8 Promoting teachers efficiency 

If any other please specify _________________ _ 

Very 

low 



3) List below are regular mechanisms used to link school and community by 

PTA. Please rate them according to their degree of application in your 

school by putting ('/') mark in one of the boxes against each statement. 

No. Mechanisms applied to link school and Regul Mostly Parti Sel 
community arly ally dam 

3.1 Organize programs for parents to visit 

classroom and school 

3.2 Collect feedback of parents, teachers 

and students 

3.3 Maintaining regular communication 

between school and community 

3.4 Call parents whose children have 

disciplinary problems 

3.5 Organize forums with teachers 

3.6 Organize forums with students 

3.7 Raise fund from various sources 

3.8 Supporting parents to help their 

children learning 

3.9 Giving recognition for best performance 

If ~y other specify ____________________ _ 

Never 



4) The extent to which school principal make an effort to support PTA. 

No. Effort to support Very High Medium Low Very 

high low 

4.1 In the formulation of school plan 

4.2 In the implementation of school plan 

4.3 In the managing of discipline 

4.4 In empower capacity of (PTA) members 

4.5 In monitoring and evaluation of school 

activities 

4.6 In the decision of school policy 

4.7 In the management of school finance 



5) The current status of PTA participation in the following activities, please 

rate your perception by putting (~) mark in one the boxes against each 

statement the number indicate. 

No. Perception concerning the role and Very High Medium Low 
participation of PTA high 

5.1 Aware parents on the importance of 

school community relation 

5.2 Involve parents ill the instructional 

program 

5.3 Improve the quality of students learning 

5.4 Raise fund to support school program 

5.5 Initiating parents and community to 

volunteer at school 

5.6 Improve teachers and students discipline 

5.7 Bring closer relationship between parents 

and teachers to work cooperatively 

5.8 Lead and control the school activities 

If any other please specify __________________ _ 

Very 

low 



6) The following factors affect negatively the participation of PTA in the 

management of school. To what extent these factors hinder the 

participation of PTA in your school? 

No. Factors Very High Medium Low 

high 

6.1 Members are occupied on their own work 

6.2 Misunderstanding of PTA members to 

understand their roles and responsibilities 

6.3 Lack of sufficient training 

6.4 Lack of incentives 

6.5 Misunderstanding of the school 

community about PTA roles 

6.6 Lack of interest 

6.7 Lack of confidence 

6.8 Low economic status of PTA members 

6.9 Lack of adequate educational level 

6.10 Considering education as a responsibility 

of the principal, and strong trust of the 

principal 

6.11 Lack of skill and knowledge about the 

roles and responsibility of PTA 

If any other factors please list them ----------------

Ven) 

low 



7) Some of the problems that emanate from the school principal, which are 

obstacles to the participation of PTA in the management of the school are 

as follows, please indicate your choice by putting (.t') mark. 

No. Obstacles Highly Agree Don't Dis 

agree decide agree 
7.1 Does not encourage shared 

participatory decisions 

7.2 Negative attitude of the principal 

toward PTA members 

7.3 Lack of skill to organizing 

community in school management 

7.4 Failure to notify 'meeting program, its 

agenda and time prior to meeting 

date 

7.5 Does not share plans, procedures and 

information openly 

7.6 Lack of commitment on part of 

principal to support PTA members 

Highly 

disagree 

If any other please specify' _________________ _ 

kn their duties and responsibilities? f the PTA members ow 
8) How many 0 d. few of them 0 

a. all of them 0 
b. most of them 0 e. none of them 0 

c. some of them 0 



9) If your answer to question No.8 is some, few or none what is the reason? 

a. they cannot read and write so they cannot understand the guideline D 
b. the guideline is not available at school D 
c. school principal does not provide them the guideline D 
d. they lack commitment to read D 
e. they have no time to read the guideline D 
If any other please specify ________________ _ 

10) Is there any orientation and training given to PTA before and after they 

start their function? a. yes D b. no D 
10.1 If the answer to question No. 10 is "yes" how much are PTA 

members knowledgeable about their duties and responsibilities? 

a. very high 0 c.mediumD 

b. high 0 d. lowD e. very low 0 
10.2 On what area do the orientation and training focus. 

a. expanding enrollment rate 0 
b. teacher performance evaluation 0 
c. reducing dropout rate of students 0 
d. girls education 0 
e. importance of community participation 0 
If any other please list them -------------

10.3 Who deliver the orientation and training? 
. . IDe sub city educational experts 0 

a. school prmclpa s . 

ff ' . I 0 d. city educational experts 0 
b. Woreda educational 0 ICla s 

If any other please list them -------------



Appendix B 

Addis Ababa University 

College of Education and Behavioral Studies 

School of Graduate 

Department of Educational Planning and Management 

Questionnaire set to be filled by school department heads 

Dear Respondents! 

The purpose of this questionnaire is to collect primary data for the work of 

master thesis on the title: The status of parent-teacher association participation 

in the management of government primary school of Addis Ababa city 

administration and to recommend how to strengthen the participation of PTA in 

primary school management. Please cooperate in filling this questionnaire 

bec<iluse your cooperation and genuine response will contribute more for the 

completion of the study. 

General Directions 

• You are not required to write your name 

• Please foilow instruction for each question 

• For question items that r~quire your opinion or comments, please give 

short answer" in the space provided. 



1. Personal Information 

1.1 Address 

a. Sub-city ____________ _ 

b. Woreda ----------------------
c. N arne of School ---------------

1.2 Age 

a. 20-25 years D 

b. 26-30 years D 

c. 31-35 years D 

1.3 Sex a. Male D 

d. 36-40 years 0 
e. 41-45 years 0 
f. 46 years and above 0 

b. Female 0 
1.4 Current educationallevel. __________________ _ 

1.5 Occupation 

a. WorkerD d. Principals 0 
b. Teacher D e. Other ( specify) ____ __ 

c. Department head D 

1.6 Years of service 

a. Below 5 years D 

b. 6-10 years 0 
c. 11-15 years 0 
d. 16-20 years 0 
e. 21-25 years 0 
f. 26 years and above 0 



2. Rating Scale for Respondents 

The following are some of the major areas where parent-teacher association is 

expected to participate in the management of school. Please, provide appropriate 

answer on the bases of the instructions. 

1) To what extent do PTA members participate on the following activities of 

school management? Please rate them according to their degree of 

participation in your school by putting (v'') mark in one of the boxes. 

No. Issues Yen) High Medium Low Yen) 
high low 

1.1 Participation of PTA in planning school activities. 

1.2 Implementing and monitoring plan. 

1.3 Timely follow up and maintaining school diScipline. 

1.4 Monitoring teaching learning process. 

1.5 Participation in decision of school policy. 

1.6 Commitment of PTA in mobilizing the community. I 
1.7 Participation of PTA in the process of approving 

school budgets. 

1.8 Communicating with parents to solve dropout 

students. 

1.9 Creating conducive environment to provide reward 

and incentives to exemplary teachers. 

1.10 Initiating community to participate in construction 

of additional classrooms. 

If you have other points to add, please list them down 

. 



2) To what extent the following results are obtained because of participation 

of PTA in primary school management. 

No. Results Very High Medium Low 

high 

2.1 Improve in overall educational activities 

2.2 Increase in enrollment 

2.3 Improve administrative efficiency 

2.4 Improve financial income 

2.5 Reducing school problems 

2.6 Initiating parents participation ill their 

children's education 

2.7 Improving school discipline 

2.8 Promoting teachers efficiency 

If any other please specify· __________________ _ 

Very 

low 



3) List below are regular mechanisms used to link school and community by 

PTA. Please rate them according to their degree of application in your 

school by putting (/) mark in one of the boxes against each statement. 

No. Mechanisms applied to link school and Regul Mostly Parti Sel 

community arly ally dam 
3.1 Organize programs for parents to visit 

classroom and school 

3.2 Collect feedback of parents, teachers 

and students 

3.3 Maintaining regular communication 

between school and community 

3.4 Call parents whose children have 

disciplinary problems 

3.5 Organize forums with teachers 

3.6 Organize forums with students 

3.7 Raise fund from various sources 

3.8 Supporting parents to help their 

children learning 

3.9 Giving recognition for best performance 

If any other speclly ____________________ _ 

Never 



4) The extent to which school principal make an effort to support PTA. 

No. Effort to support Very High Medium Low Very 

high low 
4.1 In the formulation of school plan 

4.2 In the implementation of school plan 

4.3 In the managing of discipline 

4.4 In empower capacity of (PTA) members 

4.5 In monitoring and evaluation of school 

activities 

4.6 In the decision of school policy 

4.7 In the management of school finance 



5) The current status of PTA participation in the following activities, please 

rate your perception by putting (v"') mark in one the boxes against each 

statement the number indicate. 

No. Perception concerning the role and Very High Medium Low 
participation of PTA high 

5.1 Aware parents on the importance of 

school community relation 

5.2 Involve parents in the instructional 

program 

5.3 Improve the quality of students learning 

5.4 Raise fund to support school program 

5.5 Initiating parents and community to 

volunteer at school 

5.6 Improve teachers and students discipline 

5.7 Bring closer relationship between parents 

and teachers to work cooperatively 

5.8 Lead and control the school activities 

If any other please specify _________________ _ 

Very 

low 



6) 

No. 

6.1 

6.2 

6.3 

6.4 

6.5 

6.6 

6.7 

6.8 

6.9 

6.1 0 

6.1 1 

The following factors affect negatively the participation of PTA in the 

management of school. To what extent these factors hinder the 

participation of PTA in your school? 

Factors Venj High Medium Low 

high 

Members are occupied on their own work 

Misunderstanding of PTA members to 

understand their roles and responsibilities 

Lack of sufficient training 

Lack of incentives 

Misunderstanding of the school 

community about PTA roles 

Lack of interest 

Lack of confidence 

Low economic status of PTA members 

Lack of adequate educational level 

Considering education as a responsibility 

. . 1 d trong trust of the of the prrnClpa I an s 

principal 

Lack of skill and knowledge about the 

roles and responsibility of PTA 

If . tthem any other factors please lIs 

Venj 

low 



7) Some of the problems that emanate from the school principal, which are 

obstacles to the participation of PTA in the management of the school are 

as follows, please indicate your choice by putting (v") mark. 

No. Obstacles Highly Agree Don't Dis 

agree decide agree 

7.1 Does not encourage shared 

participatory decisions 

7.2 Negative attitude of the principal 

toward PTA members 

7.3 Lack of skill to organizing 

community in school management 

7.4 Failure to notify meeting program, its 

agenda and time prior to meeting 

date 

7.5 Does not share plans, procedures and 

information openly 

7.6 Lack of commitment on part of 

principal to support PTA members 

Highly 

disagree 

, 

If any other please specify· _________________ _ 

b know their duties and responsibilities? 8) How many of the PTA mem ers 

O d. few of them 0 
a. all of them 0 

e. none of them 
b. most of them 0 
c. some of them 0 



9) If your answer to question No. 8 is some, few or none what is the reason? 

a. they cannot read and write so they cannot understand the guideline D 
b. the guideline is not available at school D 
c. school principal does not provide them the guideline D 
d. they lack commitment to read D 
e. they have no time to read the guideline D 
If any other please specify ________________ _ 

10) Is there any orientation and training given to PTA before and after they 

start their function? a. yes D b. no D 
10.1 If the answer to question No. 10 is "yes" how much are PTA 

members knowledgeable about their duties and responsibilities? 

a. very high D 
b.highD 

c. medium D 
d.lowD e. very low 0 

10.2 On what area do the orientation and training focus. 

a. expanding enrollment rate 0 
b. teacher performance evaluation 0 
c. reducing dropout rate of students 0 
d. girls education 0 
e. importance of community participation 0 
If any other please list them -------------

10.3 Who deliver the orientation and training? 

I 
. . Is 0 c. sub city educational experts 0 

a. schoo prmclpa 

b. Woreda educational officials 0 d. city educational experts 0 
If any other please list them ------------
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AppendixD 

Interview Questions for School Principals 

1) What strategies you use in order to participate PTA members in the 

management of the school? 

2) Does PTA committee have school level strategies and schedule to 

implement school community relation program? 

3) What are the areas that PTA members most participate in school 

management in your woreda? 

4) Do PTA members committed to discharge their duties and 

responsibilities? 

5) What achievements have been observed in the school community relation 

and student's achievements due to the involvement of PTA? 

6) Do your offices deliver training and orientation for PTA members? On 

what area you mostly focus? For how long? 

7) How often do you supervise and take timely measures on PTA 

participation in primary schools? 

8) What problems faced PTA due to the participation in school 

management? 

9) What solution do you suggest to solve the problem encounter PTA 

participation? 



Appendix E 

Interview Questions for Woreda Education Office Experts 

1) What strategies you use in order to participate PTA members in the 

management of school? 

2) Does PTA committee have school level strategies and schedule to 

implement school community relation program? 

3) What are the areas that PTA members most participate ill school 

management in your woreda? 

4) Do PTA members committed to discharge their duties and 

responsibilities? 

5) What achievements have been observed in the school community relation 

and student's achievements due to the involvement of PTA? 

6) Do your offices deliver training and orientation for PTA members? On 

what area you mostly focus? For how long? 

7) How often do you supervise and take timely measures on PTA 

participation in primary schools? 

8) What problems faced PTA due to the participation 

management? 

in school 

9) What solution do you suggest to solve the problem encounter PTA 

participation? 

d th et from education offices? (From kebele and sub-10) What support 0 ey g 

city education offices) 
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