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ABSTRACT 

The purpose of this study is to investigate students, teachers, and parents' attitudes towards 

Gamotslso as medium of instruction (Mal) in thefirst cycle of primary education. To carry out 

this research, 220 subjects were selected Fom three rural and two urban centers, of Arbaminch 

town, Arbaminch zuria woreda, and Chencha woreda. Besides language skill assessment, 

respondents were given with attitude questionnaire to measure their feelings towards Gamotstso 

instruction. Descriptive research method was employed to investigate the data. One way ANa VA 

and one sample t- test is used to analyzed the data obtained Fom the questionnaire using SPSS 

in addition to simple statistical operation such as mean, percentile etc. The result shows that 

students, teachers and parents in general hold positive attitudes towards Gall1otstso serving as 

the medium of instruction. The termination of the target language in the jirst cycle is a major 

cause for the Fustration of some respondents to feel that learning in the local language is 

useless. No statistically significant attitudinal variation is observed among student, teachers, and 

parents regarding the use of Gamotstso as Mal Urbani Rural settlement of the respondents 

does not result in a significant difference in their altitudes towards Gamotstso as medium of 

instruction. On the basis of these findings, it was suggested that curriculum designers or policy 

makers, and stake holders need to consider expanding the role of the local language beyond the 

first cycle. Allention should also be paid to re-examine the variation of Gamotstso as it poses 

some problems in the implementation of mother tongue education in Garno Goja zone. 
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CHAPTER ONE 

INTRODUCTION 

Education plays a significant role in the development of a country. This is done by enabl ing 

individual and the soc iety in general to be involved in deve lopmenta l activ ities through 

acqu iring knowledge, ability, sk ill s and attitudes (Education and training policy, 1994:1). "One 

of the aims of education is to strengthen the individua ls and society's prob lem-solv ing capacity, 

abili ty and cu lture start ing from basic education and at a ll leve ls" (Ibid, 1994: I ). Education can 

also bring about economic growth , modernization, redistribution of justice, and socio-econom ic 

transformati on (Mabogunje, 1989, Cited in Gould , 1993:3) . 

Gould (1993:3) states the fo llowing about education: 

It is seen by governments and individuals as a key vehicle to increase national 
and individual incomes and bring economic growlh. It is a major force for 
social change and modernization of attitudes, value ond economic and social 
behavior. Provision oj schools and better access 10 education at all levels is 
large and common Jeature of development strategies that seek to promote 
redistributive justice. 

Above all , education he lps man to protect hi s environment by expanding knowledge of sc ience 

and technology (Education and train ing policy, 1994: I ). These could be the major reasons why 

many developing countries give due attention to the educational sector. The educational policy 

may vary nation to nation or from time to time when the po li tical situation changes. Ethiop ia, 

li ke many countries has shown a lot of changes in the educational sector for long period of time 

as this sector could influence the development of the country. The ed ucational policy of the 

country changes when a new governmenet comes to power. (See section 2.2) 

Although modern education was introduced to Eth iopia several years ago, it did not result in the 

expected, meaningful impact on the lives of the people and the development of the country as 

whole. One of the cited reasons could be attributed to the educationa l, language po li cy that the 

country has been foll owing. Eth iopia is a multilingual country havi ng 1110re than 85 languages. 

Amharic however had been serving as "nationa l language of the country, mediul11 of instruction 



in primary school, and an offi cial workin g language thro ughout the entire nat ion" (Hirut, 

2007 :21 2) . Consecquentl y, all other languages did not get the chance to be exercised in fo rmal 

education. Gamotstso, as one of these languages and the foc us of thi s research, had been denied 

of its right to be used for educational and other purposes. 

1. 1 Background of the Study 

The role of language in education in general and in c lassroom in particul ar is undeniably 

significant. Teachers and students spend a lot of time dealing with language during the teaching 

learning process. Stubbs ( 1983 : 17) says that "schools and classrooms are pervasive language 

envi ronment". Classroom language attracts the attention of many researchers. Thi s is due to 

the fact that in teaching-learning process lingui sti c acti vities such as lecturing, explaining, 
..::.---

di scuss ing, telling, answering, listening, repeating, paraphrasing, and summari zing are common ,. 
practices. 

In educational process, it is expected that there should be communication, and understanding 

betwcen teachers and students, so that the purpose of learning can be accompli shed. Quality of 

education may depend on teachers training, educati onal facili t ies etc. However, when students 

learn in the language they know best, they can be success ful. Researchers also proved that 

mother-tongue educati on helps children, espec ially at primary leve l. They perfo rm better and 

will be able to express their own culture. In addition, it is the right of a chi ld to learn using 

his/her mother tongue, and gets a chance to exercise hi s/her own identity (UN ESCO, 1953 :47-8 

Bamgbose, 1984, Akinnaso, FN , 1993, Yates, 1995, as cited by Ogutu , 2006). Tak ing thi s fact 

as one of the main reasons, the federal government of Ethiopia has allowed the use of local 

languages in educationa l sector since 1994 (Education and training policy, 1994) .\Ga motstso 

was al so allowed to be the language of instructi on in primary education 15 years ago. 

As di scussed above, learning in ones own mother tongue has a lot of benefites. Despite this fact, 

attitude towards language can affect the whole educati onal process . The att itude and perception 

held by students, teachers and parents pos it ively or negati vely in fluence language learning. 

2 

, 



Positive or negative attitude IOwards home language of young bilingual child 

can determine the overall educational experience which the child will have. 

People from minority groups will sometimes have negative attitudes towards 

their own language because they may not see it as a means of getting 011 in the 

wider community. (Mukherji, P. and Teresa, 2000: 127-1 28) 

In addition to thi s, the att itude of peers, teachers, and parents towards a parti cular language can 

al so influence students' achievement concern ing language study (McGroarty, M. 1996). 

Adopting a multi lingua l language policy and being .commi tted for its implementation does not 

always bring about good result. People's perception and att itude towards a language should be 

given great attention (Mutas, 2006 and Cohen, 2000) . 

Since 1994 Gamotstso has been acting as a language of instructi on in pri ma ry education. 

Though there are a number of researches conducted on Gamotstso almost a ll of them focused 

on the description of the language. As the reasearcher thinks th at no study has been carried out 

in relation to the att itudes of the peop le towards Gamotstso as MOL Therefore, the researcher 

be lieves that the att itude of students, teachers and parents should be examined as its impact on 

the implementation of the pol icy is high.(See section 2.1.5) Thi s remains the ma in reason that 

the present study p lans to inc lude the att itudes of students, teachers and parents towards the use 

of Gamotstso as MOL 

Study conducted by Ejeh, M. (2004) on student-teacher attitude towards teaching in mother 

tongue in N igeria primary schoo l indicated that students had negati ve att itude to it. On the other 

hand, a study conducted by Fisseha (1 994) shows that student- teachers have a strong pos iti ve 

attitude towards using Oromo language as medium of instruction in general. Other loca l study 

by Mitiku (2005) shows students, teachers, and parents held negative attitude towa rds Dawro as 

medium of instruction. Similarly, Cohen (2000) investigated regarding the use or Gamotstso as 

language of instructi on. According to Cohen's observation Gamotstso is pos iti vely accepted by 

the loca l community around Arbaminch town (Zonal towns of Gamo Gofa) . On the contrary, 

Gamotstso is negative ly accepted in other part of Gamo area. 

These contradi cting in vesti gations primarily triggered the resea rcher to carry out the research 

on the attitudes toward us ing Gamo language or Gamotstso (hereafter) as medium of instruction 
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in primary level (Wondimu, 2006) . Besides thi s, the resea rcher famili arity to the area and his 

know ledge of the the language motivates him to conduct the study. 

1.2 Statement of the Problem 

Following the downfa ll of the military government in 1991 , there have been changes in the 

political , social, and economical situation in Ethiopia. One of these changes was promoting 

mother tongue educat ion in the country. Gamotstso has been used as medium of instruction in 

first cycle of primary education in Gamo Gofa zone. Since the implementation of the Eth iop ian 

language policy in 1994, mother tongue education in Eth iopia, particularly in th e fo rmer Semen 

Omo zone which used to include Wolaita, Dawro, Kania and Basketo spcc ial woredas in 

addition to Gamo and Gofa zo ne, has passed thrQugh severa l ups and downs. One of the 

challenges, according to Himt (2007) was "sceptical att itude of the society towards mother­

tongue education ... " (21 O).The researcher feel s that thi s scepcti sm needs to be we ll investigated - - -
so that its impact on the education of the area can be close ly understood. 

Based on the above potential problem, the following questions are forwarded. 

a) What attitudes do students, teachers, and parents have towards the use of Gamotstso as 

medium of instru ction in schools? 

b) Is there any attitudinal difference among students, teachers, and parents toward s the use of 

'Gamotstso' as medium of instruction? 

c) Is there any variation between att itudes of students, teachers and parents towards 

Gamotstso depending on their rural/urban background? 

d) What is the over all situation of mother tongue education in the Gamo area in relation to 

the attitude of the speakers? 

1.3. Objectives of the study 

a. To examine the attitudes of students, teachers, and parents towards 'Gamotstso' as medium 

of instruction. 

b. To assess attitud inal differences among students, teachers, and parents . 
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c. To assess attitudin al differences among students, teachers, and parents acco rding to their 

rural/urban background. 

d. To evaluate the over-all s ituat ion of mother tongue education especially in that particular 

area. 

1.4. Significance of the study 

Conducting thi s research may: 

a) Give reliable info rmat ion for policy makers, curriculum designers regarding the att itude 

of students, teachers, and parents towards 'Gamotstso' as medium of instru ction. 

b) Help the concerned bod ies to take steps to alleviate immediate problems if there wi ll be 

any. 

c) Give clue for those who wish to make fu rther in vesti gation on the situati on of mother 

tongue education in the area. 

d) Initiate other researchers to conduct a similar research on other languages. 

1.5. Delimitation of the study 

The researcher will include only five schoo ls, around Gamo area for the purpose of 

manageability. It will be more useful if the study covers the whole Gamo Gofa zone, but due 

to time and resource constraints the research will examine three rural , and two urban primary 

schoo ls. 
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CHAPTER TWO 

CONCEPTUAL FRAMEWORK AND REVIEW OF RELATED 

LITERATURE 

In this section, the researcher attempts to provide conceptual frame work and review some 

related literatures . The conceptual framework presents the ma in concepts of atti tude (both from 

social psychology the sociol ingu istics perspectives) main ly about language attitude. In 

reviewing related literature attempt wi ll be made to briefly discuss related researches in the 

past. These include language attitude and education in the Ethiop ia context, language policy and 

attitude towards language, and final ly arguments about mother tongue education. 

2.1 Conceptual F,·amework 

2.1.1. What is Attitude? 

The concept of attitude is very important and occupies a central position in the field of social 

psychology. "Attitude was soc ial psychology's most indispensable concept:" (Allport 1935 cited 

in Franzoi 2000:147). Similarly, Fox (1993) says attitudes have been the focus of Psychologists 

especially in the area of education. Accordingly, several scholars have defined the concept of 

att itude in various ways. 

Accord ing to William (1974:21) "Attitude is considered as an internal state aroused by 

stimulation of some type and may mediate the organi sm's subsequent responses" (quoted in 

Fasold 1984:147). Faso ld (1984) says that thi s definition is a typical example or the mentali st 

approach to the study of attitude in wh ich it poses a serious problem to employ experimental 

research. (The Mentalist approach to the study of attitude wi ll be discussed under the sub 

section of Theoretica l Framework, 2.l.3) . 

The majority of definitions about att itude have three sub components. For example, in Edwards 

(2006:329) words, "attitude is a dispos ition to react favorabl y or unfavorabl y, a d isposition with 

three components fee ling (the affective element), thoughts (the cogniti ve elemelll), and a result 
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of tendency to action (the behavioral e lement)" . Fox (1993:88) also assoc iates the meaning of 

attitude to three components. He says "A teacher's att itude to a s ituation or person has three 

components: knowledge, feelings and behaviour. Though a ll are interconnected, it is the 

feelings that distingui sh an attitude from knowledge or behavior." Fox explains that if a teacher 

has knowledge in certain area or about something, but does not eva luate and has no feelings 

about it: she does not also have attitude to it. Thi s proves that there is no cause and effect 

relationship between the components. 

"Prior to the 1990s, attitudes were often defined in tennes o f three destinict components: belief, 

feelings, and behavioural intentions" (Breckler, 1984 in Franzoi , 2000). The scholar says 

although thi s multi-dimensiona l or tr i-component view about att itudes shapes the meaning of 

attitude, all of the three categories cannot determine the ex istence of att itud e (Eagly and 

Chaiken, 1993: Priester and Fleming, 1997 c ited in Franzoi 2000). Since it is not necessary to 

have the three components to define attitudes, Franzo i makes clear that many social 

psychologists have been adopt ing a uni- dimensional , sing le component in which eva luation is 

central. Therefore, "attitude is s imply defined as positive or negatiye evaluation of an Qbje«t'.' , 

(Sch uman : 1995 quoted in Franzoi 2000:148) . The objects as exp la ined by I,' ranzoij'efe!:. to . 

peojJle, thing~.events and issues. 

2.1.2. What is Language Attitude? 

In the prev ious sect ion , the researcher has attempted to present the general concept of attitude. 

Language attitudes, however, are distinguished from other attitudes by the fa ct that they are 

precisely about language (Faso ld 1984). Some scholars I ike Eastman, (1983) associate the 

origin and development of language attitudes to the contact between one socia l group with 

another (cited in Ting, S.H. 2003). Accordingly, people usually adopt posi t ive or negative 

attitudes towards a different language or variety of the same language especiall y if they know 

their existence (Wolff, 2000 : 107). Wolff contends that people in genera l favorably or 

unfavorably judge a language or a variety of their own language . Such perce pt ion towards 

language may reflect linguistic difficulty or simp licity of learning, degree o f importance and 

social status (Mugaddam 2006) . Here as any one can understand students, teachers and parents 
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or the soc iety as whole may have favo urable or unfgavourab le attitudes towa rds the languge 

which serve as language of education. In re lation to this, the present study tried to address 

respondents' att itudes towards the vari eties of Gamotstso in teaching learn ing process . As it is 

known that, the d ialect situati on in Garno area is very complex. Therefore it may have impact 

on the teaching learn ing process and in the implementation of the program as whole. 

Fishman ( 1974) (c ited in Mekacha, R.D.K 1993) identifies fo ul' factors that make up language 

atti tudes . These include: atti tudes towards language, attitud es towards language as a group 

marker, attitudes towards a feature of language, and attitudes toward language use. I n the 

analysis part the reasercher measures the attitudes of hi s respondents by di vid in g into different 

sections. These include attitudes towards Gamotstso as MO l, attitudes towards la nguage use, 

attitudes towards language, att itudes towardes Gamotsts fo r its integrative or instrumenta l 

motivations. When people deve lop different att itudes towa rds various languages 0 1' varieti es of 

the sa(11e language they consider some languages 0 1' vari et ies superior to others. Such fee ling 

may lead to: 

i) Linguistically naive perceptions that languages have intrinsic values. 

ii) Speakers perceptions of their language as good language 10 pass il on 10 

the next generation and 
iii) Favourable or unfavorable reactions to socia linguistics changes in their 

society (Edward 1985:146 cited in Mekacha 1993:21 -23) 

However, researchers prove that no language is natura ll y supe ri or 0 1' inferi or to another one. 

"".there is no universa l consensus about which languages sound most beauti ful and which most 

ugly, desp ite people's be liefs that some languages are j ust inherently more beautiful than 

others" (Holmes (1 992 :346) . Researches conducted in the past; however, indicated that people 

deve lop some kind of att itudes toward language. In relation to thi s the study includes questions 

in the interview section to eva luate if the di fferent varieties of Gamotstso have influenced the 

educational process . The study shows the varity of the local language has been perceived by 

some respondents (teachers) as causing problem in the imp lementation or mother tongue 

education in the zo ne. 
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2.1.3 Theoretical Approaches to Language Attitudes 

The study of attitudes has been dominating social psychology since 1920s (Gardner, 2002 cited 

in Baker 2006:210). There are two well known theoretical approaches regarding language 

attitude. The first one is the mentali st view of language attitude. "Most language-attitude work 

is based on a mentali st view of attitude as a state of readiness; an intervening variab les between 

a stimulus affecting a person and that person's response" (Agheyisi and Fishman 1970: 138, 

Cooper and Fishman 1974, quoted in Fasold 1984: 147). 

The second approach to language attitude is the behaviorist view. According to the behaviorist 

approach, "attitudes are to be found simply in the responses people make to soc ial situations" 

(Faso ld 1984:147). 

These approaches to the study of language attitudes are not tota ll y free from problems when one 

needs to conduct a research . For example, regarding the mentali st approach the literature reveal 

that since attitude is abstract, it is d ifficu lt to e licit the rea l fee lings of the people . As a result, 

"we must depend on se lf reports or infer attitudes indirectly from behav ioral pattern" (Ibid). 

However, a finding of attitude which drives from 'self report' is not always dependable, and it 

poses the question of valid ity. 

Simil arly, the behav iori st approach to the study of language attitude faces some challenges 

though it is easy to conduct a research. This is due to the fact that the att itude obta ined does not 

help to know other behav ior. Aghey isi and Fishman (1970) (q uoted in Faso ld 1984: 148) says 

"attitude of this sort, however, wou ld not be quite as interesting as they would be if they were 

defined mentalistically because they cannot be used to predict other behavior." 

Adopting either of the two theor ies has impact on determining the subcomponents of attitudes . 

For example, if one follows the mentali st approach, att itude includes components like cognitive 

(knowledge), affective (feeling), and conative (action). However, the behaviori st consider 

attitude as a single unit, in which, many social psychologist adapt this approach (Agheyisi and 

Fishman 1970 Copper and Fishman 1974 cited in Fasold 1984). 
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Several scho lars are in favor of the mentalist approach despite the fact that their findings are not 

dependable since internal, mental states cannot be measured. (Ibid, 148, Appea l and Muysken 

1987) Some researchers follow the mental ist approach because of the fo llowing major reasons : 

i. It provides logical findings which enables us to predict other behaviors. 
ii. It poses significant research problems because as staled earlier, 

attitudes are internal mental states which cannot be directly observed, 
but have to be inferred ji-om behaviour or ji-OIl1 self reported data which 
are of questionable validity" (Ihemere 2006: 195 cited in Yohannes 
2007:21). 

The researcher adopted a mentalist approach to gather data and tr ies to min imize the bas ic 

problems of validity by using different in struments inc luding questionnaire, interv iew and 

observation. Employi ng these instruments w ill help to cross check the responses and to 

increase the validity of the investigation. 

2.1.4. A brief review to related works to language attitude and education in 

Ethiopia 

In Ethiopia, studies conducted on language attitude and education are very sma ll in number. 

One of cited examples is Tsehay's (1977) work entiteled "a sociolinguistic survey of language 

use and allitudes towards language in Ethiopia. Implications for language policy in 

Education. " Tsehaye made a socio linguist ic survey to rai se the awareness of educational and 

language policy makers and planners about the problems that ex ist in connection with 

multilingual nation. This work aims at investigating the att itudes of Ethiopians towards the use 

of Amharic in education and in other offic ia ls as we ll as non offic ia l fu nctions, and to re late 

these find ings to the then educational policies. The researcher used questionnaire as the main 

instrument to gather data for the study. The chie-sq uares (Ch2) were used to measu re the degree 

of correlation of the two variab les based on the d istributi on of frequency counts in the table. 

The researcher found that the majority of the respondents had positive att itudes towards mother 

tongue education at the elementary schoo ls. Howexer, most of them do not seem to agree with 

the idea that the use of mother tongue as medium of instruction at the secondary and university 

leve ls. Regarding att itudes towards government's language policy, most of the respondents 
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agree that the government should change its language policy. This is because; it influences the 

education and publication in the major languages. As one can see the findings by Tsehaye that 

mother tongue education is not favoured to be used beyond primary education. In the current 

research , however, respondents are positively accepting the proposal of expanding the role of 

Gamtstso above the first cycle of primary school. Though the study Tsehaye indicated there 

should be change in language policy several yea rs ago, it took a long time to become practica l. 

Besides this, the study was genera l assessmellt of the socio lingustic of Ethiopia, and the 

researcher fee ls that attitudes towards a language needs to be given due attention so that 

immed iate and deta il ed problems to be known. 

Fisseha (1994) examines attitude of student teachers towards teaching in Oromo language. The 

research questions were. 

I. What is the directian and magnitude oj the attitude of student teachers 

toward the use oJOramo language as medium oJinstruction? 

2. Is there a statistically significant different in aUitude between the student­

teachers oj the two consecutive batches considered in the study? 

3. Is there a statistically significant relationship between the attitude oj 

student teachers and urhan/rural origin, teaching interest, academic 

achievement and political behaviour.? 

4. Is there a statistically significant mean difference in the attitude scores oj 

student-teachers with respect to period oj unemployment and mass media 

preJerence? 

Fisseha used questionnaire to gather data, and he found that student-teachers had genera ll y 

positive attitude towards the use of Oromo language as medium of instruction. Regarding 

rural/urban factor, the study indicates that student-teachers who are from rural centers have a 

more positive attitude than student-teachers from urban centers. 

Simi larly to the study by Fisseha, the present researcher attempted to examine the att itudes of 

the respondents about the use of Gamotstso as MOL He has fOllnd out that there is no 

statistically a sigin ifi cant difference is observed among students, teachers and parents 

themselves and the ir rura l/urban settlement. 
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Mitiku (2005) conducted a research to find out ·the att itude of students, teachers, parents and 

educational bureau officials towards Dawurogna as medium of instruction in pri mary school s. 

The researcher employed attitude scale as the main data gathering instrument and one sample t­

test and two-way ANOYA to analyze the data. Finally the researcher di scovered that students, 

teachers and parents held negative attitude, whereas the educational bureau officia ls showed 

positive attitude towards Dawurogna. Attitudinal differences due to sex, res idence was 

insign ificant, except that urban dwellers held higher level of negativity. Mitiku carried out hi s 

research in Dawro Zone which was part of the former Semen omo zone. The present researcher 

however focuses on some woredas of Gamo area and it does not include the attitude of 

Educational bureau as their attitude is predictab le. As policy implementer the researcher 

believes that they may have favourable attitudes towards Gamotstso as MOl. 

Yohannes (2007) also carried out an interesting study entitled "A ttiludes of the Oromo 

Christians towards the use of Amharic the case of Ethiopian Orthodox Tewahido Church" 

The data was gathered through five Point Likert-Scale questionnaires to determine the degree of 

agreement and di sagreement. The researcher also employed semi-structured interview to have 

additional information. Quantitative analyses such 'as frequency, percentile, mean, correlation 

were used to ana lyze the data. Yohannes used T-test and ANOYA for the analysis, using 

SPSS ll. He found out that the Oromo Orthodox Chri stians had poor proficiency in and negative 

attitudes towards the use of Amharic at church in Oromia dioceses. The study also proved that 

age was the strongest predictor of attitude compared to educat iona l level and gender. Yohannes 

strongly recommend the church to make use of Afan-Oromo for religious activities in Oromiya 

dioceses. Yohannes work focuses on attitudes towards seconed language in different (cherch) 

domain. The current researcher as indicated somewhere give due attention to alti tudes towards 

Gamotstso for educat ional pOl·poses . Like Yohannes, the researcher investigated the language 

proficiency of the respondents. He al so employed ANOYA and independent T- test to 

determine the differences of attitudes among the respondents. 

Alemgena (2008) has also done a recent resea rch to examine the attitude and motivation of 

students learning Afan Oromo as second language in Adama Senior Secondary Schools. The 

researcher mainly focused on finding out the soc ial and psychological factors that affect the 
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learn ing/teaching of Afan Oromo as a second language. I-Ie adopted the questionnaire by 

Gardner ( 1985) as his main instrument to e licit hi s subjects' att itudes and motivations. In terview 

and classroom observation were made to strengthen the findings obtained through the 

questionnaire . Statisti ca l operations like mean, percentiles and frequencies we re computed 

using SPSS . The find ings revea led that the majority of the participants' degree of motivations to 

learn Afan Oromo as a second language was low. The same numbers of respondents were 

instrumentally motivated to learn Afan Oromo. Alemgena also found that th e maj ority of hi s 

subjects had unfavourable attitudes towards Afan Oromo, but favourab le attitudes to the 

speakers of the target language. The research finding by Alemgna seems aga inst what Faso ld 

says: "Attitudes toward language are often the reflection of Attitudes towards members of 

various ethnic groups" (1984: 148). As the researcher ind icated above if people have negati ve 

attitudes towards a certain language, it is not.expected that these people have pos itive att itude 

towards the speaker of that parti cular language. Th is shows the strongest link between society 

and language. 

The present researcher as that of Alemgena has included items which measure respondents ' 

attitudes if affected by the instrumental and/or integrative motivation. Students and parents 

expressed their optimi sm that learning in Gamotstso will help someone get job, teachers on the 

contrary remain pessimistic. Alemgena and Yohannes investigated the views of the respondents 

to second languages. They d iffer that while Yohannes attempted to study att itudes towards 

Amhari c Alemgena tri ed to to do same on attitudes towards Oromiffa. Both emp loyed SPSS for 

ana layzing the data obtained through questionnaire . 

The researcher has observed that studies on language attitude fo r educationa l purposes are not 

well investigated in Ethiopia. In addi tion to th is, most of the works have been concerned with 

the big languages mainly Am hari c, Afan Oromo and Eng li sh as a second language. Researches 

on local languages are very small. In addition .to thi s, the majority of the above mentioned 

research samples were heav ily dependant on limited and d irect method of data gathering . In 

order to minimize the limitations the present researcher deliberately foc used on the attitudes of 

mother instruction towa rds Gamotstso by employ ing questi onnaire, interview and observation. 
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2.1.5. Language Policy and attitude toward language 

Several authors write about the interdependence . of language policy and att itude toward 

language (Baker 2006 :2 1 0). Language att itudes could be one of the reasons for the ex istence of 

psycho-socio logica l research on language po li cy. Studies reveal that the influence of peoples' 

attitudes is very high in the implementation of language policy. McGroa lty says "the attitude 

toward language and .Ianguage instruction held by elite groups in a society are particularly 

influential in determining educational policies." (1996:29) McGroarty addes in American for 

example legi slators control the resources for education, activiti es in language learning, 

maintenance etc . 

Some scholars like (Lewis 1981 in Baker 2006) underline the importance of considering the 

attitudes of the people on whom the policy would be implemented . Regarding this, Baker 

(2006:211) quotes the observation made by Lewis. 

Any policy for language, especially in the system of education, has to lake account of 
the allitude of those to be affected. In the long run, no policy will succeed which does 
not do one of three things: conform to the expressed allitudes of those involved; 
persuade those who express negative allitudes about the rightness of the policy or seek 
to remove the causes of the disagreement. In any cose knowledge about alliludes is 
fundamental to the formational of policy as well as 10 success in ils impiemel1lalion. 

As discussed above examining the attitudes of the people on which the policy functions should 

be prioritizes before the implementation of the policy. When a new policy is formilated there 

are changes in the attitudes of the society. In Gamo Gofa zone, though the attitude of the people 

on which the policy is implemented is as crucial, the resea rcher feels that po li cy makers may 

not have given attention to it. Similarly, the use Gamotstso as language of instruction started 

some years ago, the attitude ofthe Gamo people has not been examined. 

However hard people invest all the necessary materials to achieve the objecti ves of language 

policy, the implementation to the large extent depends on the perception of the society (Mutasa 

2006 :74). Adgebija (2000:92) strongly argues about the importance of attitude in deciding the 

fate of language policy. "Whatever attitude is adapted to language-po licy formation or 

whatever option is adapted in a country, attitude toward particu lar languages will determ ine 

success or failure in the implementati on of language policies." Adegb ij a furthe r argue that the 
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view or perception held by people must be given due attention; otherwise , developing a 

language policy is very dangerous. This is because, according to Adegbija (2000) that the 

impact of language attitude is so series that it influence language policy, planning, policy 

implementation and pol icy consequences. 

It is clear that educat ion is one of the domains where language policy comes into practice. 

Therefore, the attitudes of student, teachers and parents need to be considered before 

formulating language po li cy. Governments should give due attention whenever designing 

language policy. This is because the language po licy adopted by government has impact on 

language use and attitudes. Cohen (2000:78) proves thi s considering the Ethiopian context. He 

says "Government language policies have influenced pattern s of language use, and att itudes 

towards language use, in Eth iopia. " Therefore, Cohen advises that "It wou ld be , however, be 

naive to suggest tha t simply by adopting a multilingual language policy the Eth iopian 

government can resolve a ll the language policy problems that is facing" (I 10). Taking these 

facts in to consideration that, the researcher tries to find out students' , treachers' and parents' 

attitudes towards Gamotstso which is functioning as MOl in primary education. 

2.1.6. Mother Tongue Education 

A pupil's mother tongue is the language already acquired by the chi ld before he/she starts 

formal education. As it is written in several literature mother-to ngue is the language in which a 

child is familiar with and can eas il y learns to express hi s/her fee lings about himse lf/herse lf and 

to the world around him/her (Ogutu 2006, Hirut 2007, Fisseha 1994). 

Hirut (2007:223) by c iting (Cf: Emenanjo 1990; Tollefson 1991 :46) underlines about the 

correct concept of mother tongue. She says "mother tongue should not be interpreted to mean 

the language of one's mother or one' parents." The correction is needed because in most part of 

Ethiopia specially in Garno, the meaning of mother-tongue has been wrongly understood. Hirut 

also reveals in her study that there is "misconception that child's mother tongue is the main 

language/d ialect used in the area" (Ibid 224). This fact has been reflected in Gamo area when 

when some teachers and students complain about the existence of the d ifferent varities of 
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Gamotstso. When unfamilia r words are used in their text book, they do not fee l confortab le as 

mentioned above 

There are arguments fo r or against mother-tongue educat ion. Those who are aga inst mother 

tongue education provide the following reasons. 

some languages, it may seem, have no grammar or alphabet; 
1} ... it is useless to leach a mother tongue, since a child already knows it; 
2} to teach in mother tongue will make it more difficult Jar a youngster to learn a 

second language later: and 
3} ... using vernacular language would impede national unity (Fasold 1984:293-

294). 

Regarding the last point above, Cohen (2007:82) writes hi s observations in Ethiopian . He says 

"the use of loca l languages in primary education has been seen by some as an aspect of an 

ethnically d ivisive policy that encourage the perception differe nces and the deve lopment of 

regional nationali sm." Cohen also says, the supporters of thi s view al so underlin e that the use 

of local languages puts the integrity of the country in danger. Besides these, mother tongue 

education will force the loca l community to work only in a particular area. Consequently, 

minority group will have limited participation and influence in multilingual stale like Ethiopia, 

where there are widely spoken languages such as: Amharic, Afan-Oromo and Tigrinya . Gamo 
; 

people are well known by their migration to urban centers like Addis Ababa. Several chi ldren 

are taken to towns' mainely for waving. Those parents and teachers who are against mother 

tongue education frequently mention that children do not continue their educa tion in urban 

centers if they learn in Gamotstso in their vi ll age . They feel that lerning in Amharic is 

advantages in thi s regard . Proponent of this view also claim about the cost of standardizi ng a 

language, problem of having trained man-power, teaching material s and time needed as their 

arguments against the use of loca l languages (Bamgbnose 1984 cited in Fisseha 1994, Cohen 

2006). 

Generally those who are against mother tongue education propose the use of foreign languages 

instead of the child' s mother tongue specially in Africa. Chumbow ( 1990) cited in Adamu 
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(2001: 15) li st down some of the arguments of the ind ividua ls who prefer foreign languages 

instead of the use of mother tongue (Afri can languages) as medi um of instruction. 

a) The need for an international language by Aji-ican nations so as /0 relale /0 the 
world community easily. Languages like English or French serve such a 
purpose readily. 

b) Given the multilingualism in Aji-ica nations; national unity would be best 
achieved by using a foreign language like English because if is neutral. 

c) Aji-ican languages are 110t adequately developed to express modern scientific 
and technical knowledge. 

d) It is better to go straight for English than starting off with an indigenous 
language only /0 return to English later. Such a switch, it is feared, may result 
in cognitive deficits and low productivity. 

e) It is expensive to provide educational materials and train teachers to undertake 
education in Aji·icanlanguage. 

In Ethiopia as discussed later, fo r diffe rent reasons the imperial and derg governments did not 

allow the use of loca l languges in ed ucation. Consequently, Amhari c and English were the only 

languages used for va ri ous reasons. Similarly in Gamo Gofa zo ne Gamotstso was not a languge 

of education before 1994. 

Desp ite the abovementioned arguments against mother tongue ed ucat ion, many profess ional s 

prove that there are many advantages of using loca l languages for ed ucational purposes. Since 

mother-tongue is the language that a chi ld knows best he/she can learn faster. Ogutu (2006:42-

43) says "Schoo l children lea rn better in their mother tongue the language they know best-and a 

start in the mother tongue actua lly enables them to perform better in other subjects we ll 

including a second language such as Eng li sh" (UNESCO, 1953 Bamgbose 1984, Akinnaso, F.N 

1993; Yates 1995 cited in Ogutu 2006) 

Ogutu (2006) states that first o f a ll the child uses hi s/her own language in th e classroom so that 

he/she can understand the concept of the subj ect being taught very qui ck ly without exerting 

extra-effo rt in language acquisition. In line with this, students approved that lea rn ing in thei r 

mother tongue (Gamotstso) facilitated their understand ing of concepts . Moreover, the child 

attends class in the environment where he/she is free from any psychologica l stress (43) 
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Similarly, Fisseha 1994: 168 qu otes Bower cited in TvIamo 1988 about the benefit the child gets 

behind using mother tongue education. 

It is naturally quicker and easier (to use the mother longue) 10 relate written 
symbols 10 know sounds and concepts than 10 use those of an unknown or 
foreign language. Moreover a person who has to speak, read write, learn and 
think in a language he is nol familiar is at a disadvantage; his capacity to 
express himself handicapped; communication is slowed d01l'11 and 
misunderstandings cause ji'tlstralion and lension 

After Gamotstso be ing the language of education student parti c ipation during session 

is very hi gh. This was proved in the observation made by the researcher. In Amhari 

class communicati on between students and teachers is nothe same as that of Gamotstso 

class. Th is is rea lly a good ev idence for the benefite obtained mothertongue education. 

Himt (2007) c iting Fasold ( 1993) a lso mentions about the psychological , sociolog ical 

and educational advantages of employ ing the mother tongue as medium of instruction 

(UNESCO in Faso ld). 

Proponents of mother tongue education believe. that the use of local languages for different 

purpose can enhance the status of these languages. When local languages are used for example 

in education, they w ill have w ritten form which encourages the society's se lf expression. In 

add ition to this, the deve lopment of local languages is very helpfu l in increasing the 

participation of the people from all Ethnic groups to deve lop a nation (Bamgbose 199 1 in 

Cohen 2006 : 177). Attempt had been made to use Gamotstso fo r different purposes in addition 

to using for educational purpose but lasted fo r short time. In analysis part the researcher proved 

statements to in vesti gate spondents ' fee ling towards expanding the ro le of the local language in 

various domains. Some parents and and teachers fee l that it is impractica l unless the problem of 

havi ng different vari eties of Gamotstso is avoided . 

Ogutu writes about the advantages of using African languages in classrooms. He says the use of 

mother tongue is necessary to teach literature, music art and the culture of the community. The 

languages can be the main agent in "transferring hidden inte ll ectual, spiritual treasure of the 
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community to the next generation (Ogutu 2006:.44). Thi s in other words means a society can 

express its identity by use its own language. The study exm ined the responden ts views about 

Gamotstso as a identity marker fo r Gamo people. Majority of them beli eve that the use of 

Gamotstso in the classroom can help them maintain and apprec iate their cultu re and identity. 

Finally, Teshome (2007:69) reveals that employing moth er tongue education in different 

countries results in effect ive learning. He says that ... " lea rning with mother tongue is effective 

for guaranteeing optimal transmiss ion of social and cultural val ues, enhancing second language 

acquisition, and developing hi gher academic proficiency, higher decontextualised knowledge 

and higher prob lem so lving capac ity." Many teachers in the interview witnessed that Gamotstso 
,- ---

being the MOl helps their students to show a better ach ievement in Eng li sh language. 

The above section summarized the arguments for or aga inst mother tongue education 111 

general. Despite the fact that there are arguments aga inst the use chid 's mother tongue as 

language of instruction, the present government of Ethiopia has all owed the use of loca l 

languages for different purposes including to be the language of instruction. 

Inspite of the fact that mother tongue education has the aforementioned benefits, it is use less if 

the language po licy does not consider the interest and fee lings parents, teachers, students and 

the soc iety as a whole (Rubagumya 1990 cited in Hirut, 2007, Cohen 2006). Th is is one of the 

reasons why the present researcher attemted to assess the attitudes of peop le towards Gamotstso 

as MOL 

2.2 Brief History Language Policy in Ethiopia 

2.2.1 Language Policy of the Imperial Regime 

The researcher found it important to present the language po licy of Ethiopia staring from the 

imperial time.This is cl ue to the fact that the language po licy to ed ucation began with the 

emergence of modern education in Ethiopia (McNab, 1987). Modern educatio n in Eth iopia 

began in 1908 when the first state schoo l was fo unded. The main object ives we re promot in g 

European language with special attention to French, by making it the med ium of instruction 
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(McNab, 1987, Seyoum 1997) . As McNab ( 1989) says the use of European languages were 

mainly to acquire the knowledge of western civi lization. 

The language policy of Ethiopia had been influenced by the pol itical change of the country. For 

example, when Italy left Ethiopia in 194 1, Eth iopia started strong economic and poli tical 

relation with Briti sh government. At this time, Ethiopia had a c learl y defined and doc umented 

language policy. As a resu lt, English had been the medium of instruct ion un ti l 1958, where 

Amharic had been offered as a subject starting from grade two (McNab 1989 Seyoum 1997). 

Amharic became the medium of instruction starting from 1958, where Eng li sh retained its 

position in high school (Seyoum 1997) . McNab reveal s that the declaration of Am haric to 

become the officia l language of Ethiopia in the revi sed const itution (1955) was the major 

reason fo r the promotion of Amharic in primary education, which changed the existing 

language policy. 

Many scholars dec lare that the language poli cy during the imperi al period foc used on the 

promotion of Am haric . Consequently, the imperial regime did not a ll ow the use of vernacu lar 

languages for educationa l or admi nistrative pU'rpose even though there was a need by the 

society which was investigated by researchers such as Tesfaye Shewaye, 1971 and Tsehay 

Teferra 1977 cited in (McNab 1989). In Gamo Gofa zone like other reg ions Amha ric was the 

language of education, court, offices etc till 1994. Gamotstso the focuse of thi s study was one of 

these loca l languages which had beeen deni ed of its ri ght to be exercised for education and 

other porposes during the imperial period. 

2.2.2 Language Policy of the Derge Regime 

The language po licy during the socialist era brought about major changes of using local 

languages desp ite the fact that it was only for non-formal educati on. Accordingly, 15 languages 

were selected for mass literacy campaign. These include: "A mharic, Oroll1igna, Tigrigna, 

Woailigna, Soma/igna. Hadiygna, Kembatigna, Godigna, Kunnamigna, Tigre, Sidall1 igna, 

Siltigna, A/arigna, Ka[a-Mochigna and Sahoigna " (McNab, 1989:83) . The use of these 

languages for mass-l iteracy campaign had been associated with the po li tical change of Ethi opia 
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which fo llowed soc ia li sm which respects the rights of nationalities including linguistic right 

Cohen (2000) . McNab (1989) revea ls that th e selected languages were estimated to cover 90% 

the total popul ation of the country. Shimeli s (2006), however, reduces it to 60%. Shimeli s states 

that a lthough the campaign was known to include large number of people, it did not answer the 

question of using these languages for formal education. If one can see the above li sts of 

languages aga in Gamotstso was not included for the programe. Consequently, Amharic was 

used in Gamo Gofa zo ne in order to accompli sh the litracy program. During th e Derg era like 

that of the imperia l period Gamotstso was di sadvantageous. Bes ides thi s, the choice of Eth iop ic 

script for the se lected languages raised a number of questions. 

Despite the fact that the adoption of 15 languages for the campaign created suitab le 

environment, and there was al so proclaimed recognition of the right to self-determ ination of 

nationa lities, the soc ia list government did not take step to promote these and other local 

languages to making them the media of ed ucation for primary schoo l. As a result, Amharic was 

the only language that had been used in the fo rma) education of primary education (McNab, 

1989, Haile Michael Abera 1993, Cohen 2000) . Amharic cont inued to dom inate in Gamo Gofa 

Zone still today . In urban area, for example, in Arbam inch there are many Am hari c and Eng li sh 

medium schoo l than that of Gamotstso. There are only two government schoo ls whose medium 

of instruction is Gamotstso. The number of students in these schools is very few. Thi s is why 

the researcher fo und it difficult to balance the sample of hi s respondents for all schoo ls. 

2.2.3 The Language Policy of EPRDF 

After 1992, Ethiop ia has shown a radical change in all owing loca l languages to be used as 

media of education instead of Amharic. The country was di vided in different regions, and each 

reg ion has the right to exerci se its own languages for education and adm ini stration (Shimeli s 

2006, Fisseha 1994, Hirut 2007). Consequently, a ll languages in Ethiopia enj oy the protection 

of law. 

2 1 



Regarding languages and education, (Ed ucation and training po licy 1994 :23-24) states: 

• Cognizant of the pedagogical advantage of the child in learning in mother 

tongue and the right of nationalities to promote the use of their languages, 

primary education will be given in nationality languages. 

• Making the necessary preparation, nations and nationalities can either learn in 

their own language or can choose ji-om among those selected on the basis of 

national and country wide distribution. 

• The language of teacher training for kindergarten and primary education will 

be the nationality language used in the area. 

• Amharic shall be taught as a language of country wide communication. 

• English will bethe medium of instruction for secondary and higher educotion. 

• Students can choose and learn at least one nationality language and one(oreign 

language for culture and international relations. 

• English will be taught as a subject startingfrom grade one. 

• The necessary steps will be taken to strengthen language teaching at all levels. 

Following the new education and training pol icy, Gamotstso for the first time has been the 

medium of instruction in the primary leve l of education since 1994. The imp lementation of 

the po licy started 15 years ago and this study aims to in vestigate how the Gamo people 

perceive the use of Ga motstso in schoo l. 

2.2.4 The developm ent Gamotstso as medium of instruction 

Gamotstso, as many Ethiopian languages, was not a llowed to be used in educa tio n or for any 

official purpose befo re 1994. Consequently, Amharic had been serving as the medium of 

instruction in primary education. After 1994 fo ll owing the political change in Eth iopia, many 

local languages have been used for various purposes including languages of instructi on. In the 

fo rmer Seme Omo Zone, which included Wolayta and Dawro in addition to Ga mo and Gofa 

WOGAGODA, a blended language was used as MOl in primary education though it lasts for 

short t ime. WOGAGODA is a blended language, from Wolayta, Gamo, Gofa , and Dawro . The 

attempt to make WOGAGO DA as MOl was opposed by the people of the reg ion. 
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Consequently, Wolaytatstso (Wolayta language) has been separately exercised in schoo ls in 

Wolyta zone, where as Gamo, Gofa, and Dawro as one language continued to be used in the 

former Semen omo Zone (Getachew and Drib 2009). Currently, Gamotstso ill Garno Gofa zone 

has been used in primary school as language of education. Between 1994 and 2004 the local 

language was the MOl up to grade 6.There after Engli sh replaced Garnotstso as language of 

instruction while the indigenous tongue was offered as a subject. Since 2004, however 

Gamotstso has been restricted to be functioned in the first cycle of primary ed ucation (1-4) . 

Beyond grade 5 onwards aga in English takes lip the place of Gamotstso whil e Gamotstso is 

on ly being given as one subject until grade 8. In 'additi on to thi s Amharic is offered as subjects 

starting from grade 3 up to grade 12 while Engl ish as a subject stars from grade I. Garnotstso is 

also the language of teacher train ing in Garno Gofa zone. 
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CHAPTER THREE 

RESEARCH METHODOLOGY 

Descriptive survey research method is used to get rel evant information for the study. According 

to Best and Kahn (2005:114) "a descriptive study describes and interprets what is. It is 

concerned with conditions or relationships that exist, opinion that is held , processes that are 

going on, effect that are ev ident, or trends that are deve loping." Best and Kahn (2005: 11 5) also 

say "Descriptive resea rch method deals with the relationsh ip between variables, the testing of 

hypotheses, and the development of generalization, principles, or theories that have universal 

validity." As Weisberge Kronick and Brown, (1996: 13) cited in Mitiku (2005 :39) reveal that 

descriptive survey research method is the main tool to asses att itude in soc ial psychology. 

3.1. The Study Area 

The study area of this research is Gamo Gofa Zone in Southern Nation and Nationa lities Region 

(SNNPR). The study is mainly conducted in Gamo area of the zone. The researcher preferred to 

carry out his study in thi s particular place due to the following reasons. 

a) The researcher is we ll acquainted with the peop le, cu lture and the area, and consequently, 

he can conduct hi s work eas ily and safel y. 

b) The researcher al so speaks Gamotstso which greatly helped him III accompli shing the 

project. 

3.2. Selection of Schools 

In Gamo Gofa zone there are 50 I primary school s. Out of these, 410 are function ing at the first 

cyc le (Grade I up to Grade 4), and the rest are from grade I up to grade 8. As it is indicated 

above, the study foc used on the Gamo highland: particularly schools from Arbamil1ch town, 

Arbamil1ch zuria woreda, and Chel1cha woreda. 
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Using purposive sampling method five schoo ls were se lected from these areas. These are 

Chencha primary and junior, Zozo primary, Dorze HolDo primary, Yetnebersh primary and Kola 

Shara primary and junior schoo ls. Chencha primary and junior and Yelnebersh primary schools 

are representatives of the urban areas, whereas the rest are representatives of the ru ral. 

The researcher has found it relevant to make such d ivisions based on th e rurali urban 

background due to the previous find ing by Cohen (2000) in SNN PR. Cohen (2000) identified 

that att itude toward language use for education is highly influenced by ruraliurban settlement of 

the speakers. According to Cohen, urban people prefer to use Amharic to other loca l languages. 

This is because; these people are heterogeneous and educated. Besides thi s, urban peop le 's 

attitude towards language in ed ucation is determined by its instrumental purpose. 

In this study, the researcher re lates urban centers to the area that Amharic is se rving as language 

of wider communication. On the other hand , rural centers refer to areas where Gamotstso is 

widely used. 

3.3. Sampling 

The participants of the research were students, teachers and parents. Regarding students, in 

Gamo Gofa zone there are 218,920 students in the first cycle. Only 160 students participated in 

the study. In some schools, for example, C'hencha, Kola O'hara and Zozo 40 students from each 

were randomly selected. In the other two school s: Yelnebersh and HolDo s ince the number of 

students are less than the researcher intended sample size, all of the students look palt in the 

project. 

Concerning teachers, agai n the whole teachers except in Chencha primary and jun ior school 

were included in the study. The number of teachers is a lso less than the expected samp le size. 

This is because in primary first cycle schoo l a self-contained system is practice, where a single 

teacher teaches all the subject of a certain c lass: In schoo ls such as : Zozo, Yetnebersh, Dorze 

HolDo and KolaO'hara there are on ly four sections (1-4) in each schoo l whose medium of 

instruction is Gamotstso. There were only 16 teachers in the above fou r schools. The rest 8 
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teachers were randomly selected from Chencha primary schoo l. Totally 24 teachers participated 

in the study. 

Parents were a lso part of the project. Therefore, aga in 36 parents (house holds) that I ive in areas 

where the schools are located were drawn using the random sampling method. By the hel p of 

some students and gui de 24 parents who live around 3 schools were se lected and the rest 12 

parents who live around the rest two schoo ls were also involved in the study. 

Before di stributing the questionnaire effOlt was made by the teacher, unit leader of the schoo ls 

that the researcher is not government cadre so that respondents could exp ress their feelings 

free ly. The resea rcher fa mi liarity to the study area greatly helped him to gather reliable data in 

add ition the support he has got from different peop le. 

Table 3.1 Respondents' category 

Valid Cumu lative 
Number Percent Percent Percent 

Va lid Students 160 72.7 72.7 72.7 
Teacher 

24 10.9 10.9 83.6 
s 
Parents 36 16.4 16.4 100.0 
Tota l 220 100.0 100.0 

Table 3.2 Respondents' category * Sex of respondents Cross tabulation 

Sex of res ondents Tota l 
Female Male Female 

Respondents' Students Count 78 82 160 
category % withi n 

Respondents' 48.8% 51.3% 100.0% 
category 

Teacher Count 
6 18 24 

s 
Parents Count 17 19 36 

Tota l Count 101 11 9 220 
% within 
Respondents' 45.9% 54. 1% 100.0% 
category 
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Table 3.3 Average age of respondents 

Respondents' Std. 
category Mean N Deviation 
Students 11.26 158 2.042 
Teachers 41.75 24 7.94 1 
Parents 43 .94 36 12. 179 
Total 20.01 2 18 15.385 

- Two students did not fill out the ir ages. 

Table 3.4 Respondents' category * Residence Cross tabulation 

Res idence Total 
Rural Urban Ru ral 

Respondents' Students Count 92 68 160 
category % within 

Respondents' 57.5% 42.5% 100.0% 
category 

Teacher Count 
II 13 24 

s 
Parents Count 20 16 36 

Total Count 123 97 220 
% within 
Respondents' 55 .9% 44.1% 100.0% 
category 

3.4. Data Collection Instrument 

The researcher employed questionnaire, interview and observation to gather the data. 

"Questionnaire, interview, and observation are other di rect methods In language attitude 

research"(Agheyisi and Fishman, 1970 : 147-50, cited in Faso ld, 1984: 15 1). 

3.4.1. The Questionnaire 

The questionna ire has three sections. The first section includes the general demographic 

background information of the respondents. These conta in sex, age and res idence. Within thi s 

sect ion, the researcher needed to know abo ut the language and the ethnic background of the 

palticipants. Concerning the language, respondents were supposed to write the ir first, second 
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orland third languages, and the language they frequent ly use when they are at home. The 

researcher included these to compare and contrast the attitud inal response of the participants 

against the language and ethnic information. 

The second section of the questionnaire intends to measure the profic iency of the respondents in 

Gamotstso and Amharic. These two languages are se lected because Gamotstso is the language 

which the study focu ses on. Amhar ic, however, is a widely spoken language in the Ethiopian 

context, and the researcher fee ls that it can influence the attitude of the respondents towards the 

target language. To measure the proficiency level, respondents were asked to indicate their 

language profic iency in one of the given choices. These are 'very good', ' good' and ' not so 

good'. 

The third section of the questionnaire includes close ended statements which requi re five po ints 

scale of the Likert scale to measure the att itudes of the participants (students) towards 

Gamotstso as medium of instruction in the first cycJe of primary school. Respondents indicate 

their agreement or disagreement of their choice with each item on the intensity scale. Likert 

type scale is highly reliable to measure attitude survey (Mi ll er, D.C 1977). Fi ve point Likert 

type sca le includes specific categories to express opinion represented by number. Therefore , 5 

is given to Strongly Agree (SA), 4 to Agree (A), 3 to Undecided (U), 2 to Disag ree (D), and I 

to Strongly Disagree (SO), for pos itive statements. For the statisti cal ca lculation of negative 

statements, however, the results are conversely ,omputed. Consequently, for such statement, I 

is used for Strongly Agree (SA), 2 for Agree (A), 3 fo r Undecided, 4 to Disagree (D), and 5 to 

Strongly Disagree (SO). 

Thus, all of the respondents (students) have the score from minimum to max imum for each item 

and their total scores are considered to represent their overall attitudes towards Gamotstso as 

Medium of Instruction (MOl), in the first cycle of primary education. To calcu late the mean , 

the scores are summed and the total is di vided by a number of scores. Accordingly, if the score 

is less than 3(the cut point) , the respondents (students) held negative att itude, and if it is greater 

than 3, the respondents he ld pos itive attitude. If the score is equal to 3, it wou ld be interpreted 

as the respondents held neutral pos ition. The mean is, however, used to investigate if there are 
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differences among students, teachers and parents on th eir attitudes towards Gamotstso as MOl 

including their rurall urban background. 

Three different types of questionnaire having _ similar content were prepa red for students, 

teachers and parents. Teachers and students questionnaire include 15 items whereas parents 

included 14. A fter observ ing the language situation in some schools, the researcher translated 

the questionnaire to Gamotstso with the help of profess ionals who have got a lot of experiences 

so that respondents could easily understand and show their own feelings. (See Appendi x -H-) 

Students and teachers filled out the questionnaires during their free time. Concerning parents, 

the researcher used Amharic version of the questionnaire for those who do not read Gamotstso. 

Gamotstso questionnaire was used for those parents who could read it. In some cases, attempts 

have been made by the researcher to read the questionnaire to some parents who could not read 

at all. Analysis of teachers and parents responses will be done by employing discussion as the 

number of the respondents is so small. Mean is u~ed to on ly in vestigate the variation in attitudes 

among students' teachers and parents according to the ir urban and rural background. 

3.4.2. The Interview 

Interview is also employed for the study to strengthen the findings obtained through 

questionnaire. Semi-structured interview questions were designed for studen ts, teachers, and 

parents . (See Appendix _ D, E, F) 

The study included 30 students from all se lected schools taking 6 7011\ each using random 

sampling method. [n some cases the interview with students is carried out in groups . Th is is 

because, these students are not we ll matured and they do not have experience to can'yout the 

interview individually. The interview with 15 teachers, who teach in Gamotstso. is carried out 

in school compound during their free time taking 3 from each school. Regarding parents, the 

researcher personally visited 10 house holds and successfull y accompli shed interv iewing them 

though in some areas people were suspicious until the researcher explained the purpose of his 
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including their rural/ urban background. 
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The study included 30 students from all se lected schools taking 6 from each using random 

sampling method. In some cases the interview with students is carried out in groups. Th is is 

because, these students are not well matured and they do not have experience to carryout the 
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vi siting. The researcher took note in the middle of the interview. When some interviewees felt 

suspic ious, the researcher made his note taking during his breaks .. 

3.4.3. The Observation 

Observation is the final instrument used by the researcher to crosscheck the data obta ined 

through the questionnai re and the interview. Since the main target of the study was to determine 

the attitudes of students, teachers and parents toward Gamotstso as MOl , observation was made 

both in the classroom (during the teaching-learniilg process) , and outside, in schoo l compounds. 

The researcher observed three classrooms in three different schools, namely at Chencha, Zozo 

and Kalas hara. This gave him great opportun ity to examine the real classroom s ituation despite 

the fact that hi s presence might have influenced the perfect situation. Observation check- li st 

was prepared prior to the actual observation. (Appendix--G--) Observation was also employed 

outside the classroom when students and teachers \-vere unaware of the si tuation. The task was 

mainly focused on the language use of the participants, and this might have given clue to the 

researcher to compare and contrast the classroom and non-classroom environmenl. 

3.5 Method of data analysis 

The researcher employed both qualitative and quantitative methods for the analysis of the data. 

The data obtained through the questionnaire is analyzed quantitatively. Simple operations such 

as mean and percent il e were used for analyzing students ' questionnaire. Regarding the 

questionnai re of teachers and parents mean and percenti le are not used since the sample 

population is so small. In addition to this, one way ANOYA is computed in order to analyze 

attitudinal differences among students, teachers and parents. The researcher al so employed one 

independent sample- test so as to determine attitud inal vari ation due to rura ll urban settlement. 

Data obtained through interview and observation was analyzed using qualitative techn iques. 
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CHAPTER FOUR 

DATA PRESENTATION AND INTERPRETATION 

This section presents and interprets the data obta ined through questionnaire, interview, and 

observation . The study included 220 p31ticipants who filled out the questionn ai re. Out of these 

(participants) 160 were students, 36 were parents qf the stuci ents, and 24 were teachers. This 

chapter, therefo re, presents and interprets the data by' dividing it into three sub-sections. The 

first section analyzes students ' claimed language profic iency and their attitude towards 

Gamotstso as medium of instruction. The second one presents and analyzes teac hers' claimed 

languages proficiency and their att itude towards Gamotstso as medium of instruction. The third 

section similarly, analyzes parents' c laimed language proficiency and their attitudes towards 

Gamotstso as medium of instruction . 9ata obtained through interview and obse rvation will be 

presented following the analys is of the questionna ire. 

4.1. Questionnaire Result 

4.1.1. Language proficiency Results 

4.1.1.1 Students' Language Proficiency 

This palt of the quest ionnaire aims to investigate how respondents measu re their ability in 

Gamotstso and Amharic based on the four language skill s: speaking, readin g, listening and 

wr iting using three po int sca les. Although 160 students took part in filling out the questionnaire 

only 150 of them were successful in givi ng complete ilifonnation concern ing the languages 

skills part of the questionnaire. The analysis <if self-rated language ski ll s is based on th is 

number, (n=150) = (93.75%) 
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Table 4.1: Students Self-Rated Proficiency in Gamotstso 

Proficiency level 

Skills Very good Good Not so good Total 

No % No % No % 

Speaking 134 89.33 14 9.33 2 1.33 150 · 

Reading 117 78 22 14.67 II 7.33 150 

Writing 118 78.67 27 18 4 2.67 150 

Listening 134 89.33 14 9.33 2 1.33 150 

No= number of the respondents 

a. Respondents Speaking Proficiency 

The above tab le (4.1) revea ls that the majority of the respond ents (89.33%) claim that they are 

very good at speaking Gamotstso . Only (14%) of the responden ts, however, rated themse lves as 

good in speaking Gamotstso. Small size ( 1.33%) reported that their speak ing abi lity in 

Gamotstso is very poor. Gamotstso is the mother tongue fo r the majori ty of the respondents 

(88.78%). (See append ix-Pl . Therefore, it is expected that such large num ber of respondents 

have no difficulty in using it for various purposes. 

b. Respondents Reading Proficiency 

As can be observed from Table (4. 1), 11 7(78%) of the respondents rated themselves as they 

have very good ability in read ing Gamotstso texts, and 22( 14.67%) of them respondents claim 

that they are good at Gamotstso read ing skills. Again, a few of the respondents, i.e. (7.33%) 

rated themselves as not good at it. 

c. Respondents' Writing Proficiency 

Concerning writing skill s in Gamotstso as dep icted in the above table (4 .1), (78.67%) of the 

respondents repmted that they have very good abil ity wri ting in Gamotstso and (18%) of the 

students think that they are on ly good in the wri t ing skill s of the target language. On the other 
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hand, again small amount (2 .67%) of the respondents rated themselves as someone who is not 

good in writing in the target language. 

d. Respondents' Listening Proficiency 

As it is shown in table (4 .1), the same amount (89.33%) as that of speaking skill s, of the 

respondents reported that they have very good listen ing sk ills in Gamotslso. Surpri singly, 

respondents' se lf rated proficiency in listening skill s of Ga motstso is the same as that of their 

speaking skill s profici ency in the three point sca le. This is because speaking and listening skill s 

are naturally acquired . A child does not need to go to schoo l to speak and li sten to his/her own 

mother tongue language. 

Based on table, 4. 1, it is possible to conclude that respondents ' oral skill s are greater than their 

literacy skill s because they are the first skills in which they become proficient. Regarding 

li teracy skill s, a lmost 80% of the respondents claim that they are very good. The practice of 

mother tongue education in Ethiopia, and SNN PR in particul ar began 15 years ago. Because of 

thi s, as the researcher thinks that students' performance in reading and writing skill s in 

Gamotstso is gradua lly develop ing. Such deve lopment in the literacy skill s in the loca l language 

may indicate that mother tongue educationa l policy spec ia ll y in Gamo Gofa zone has shown 

considerable changes. Majority students ' se lf rated proficiency in the target languge is in a very 

good condition. This may create condusive environment for the implementation of mother 

tongue education in the area as they have very good language profic iency in the target 

language. This self claimed response later cross cheked in the class room observation and for 

some students their reading skill s in Gamotstso is not the same as they self assessed. Teachers 

were observed in interrupting some students from their read ing. In general students' language 

skill s in the study looks in very good condition. 
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Table 4.2: Students' Self-Rated Proficiency in Am haric 

Skills Profidency level 

Very good Good Not so good Tota l 

No % No % No % 

Speaking 88 58.67 28 18.67 34 22.67 ISO 

Reading 92 6 1.33 18 12 40 26.67 ISO 

Writing 90 60 32 21.33 28 18 .67 ISO 

Listening 97 64.67 23 15.33 30 20 ISO 

a. Respondents' Speaking Proficiency (Amharic) 

Tab le (4.2) shows that (58 .67%) of the participants claim that their speaking ab ili ty in Amharic 

is very good, and ( 18 .6%) of the respondents, on the other hand, ind icate that they were good at 

speaking Amharic. (22 .67%) of the respondents however, reveal that they are not good at it. 

b. Respondents' Reading Proficiency (Amharic) 

As can be seen from the above table; once aga in , (6 1.33%) of the respondents rated themse lves 

as very good in reading Amharic, and on ly ( 12%) of the respondents claim that the ir reading 

abi lity in Amharic is good. On the other hand , (26.67%) of the respondents reported that their 

read ing abi li ty in Amha ri c is bad. 

c. Respondents' Writing Proficiency (Amharic) 

Regarding their writing skills in Am haric, (60%) of the part icipants in the study cla ims that they 

had very good proficiency. Aro und (21.33%) however, thin k that their Am haric wri ti ng skill is 

only good. Not small amount, (18.67%) of the respondents rated themse lves as not so good at it. 
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d. Respondents' Listening Proficiency (Amharic) 

Table (4 .2) also prov ides us with information about respondents' listening abili ty. Accordingly, 

(64 .67%) of the respondents ' li stening skill in Am haric is ve ry good, whereas (15.33%) of the 

respondents ' li stening skill is onl y good. Some students, (20%) claim that they cannot li sten to 

Amhari c. 

From the above table one can infer that despite the fact that Am hari c is the second language for 

the majority of the respondents, they self assess that their speaking, reading, writing, and 

listening ski lls are very good. This is in fact associated with the spread of the Amharic language 

a ll over Ethiopia fo r a long period of time. Therefore, it is not strange to see that a large 

number of respondents fee l they have a very good command of Amha ric. In contrast to 

Gamotstso, a little hi gher number of respondents reported that they were not good in Amharic. 

Teachers in Chencha particularly, have been observed in switching from Gamotstso to Amharic 

during classroom sess ions. Aro und (20%) of the students do not understand any Amharic at al l. 

Therefore, the code switching is obv iously a disadvantage to some of the students. 

Desp ite the fact that most of the students claim their profic iency of Amharic is very good, the 

researcher' s observation revea l that communication with the majority of studen ts in Amharic 

poses difficul ty. This is one of the reasons why the researcher had to translate the 

questionnaires to Gamotstso. Generally, majori ty of students claim that their proficiency in the 

two languages is very good. However, the gap that shows what students feel they can and the 

reality observed regarding Amharic skills may suggest their attitudes towards Amharic is 

positi ve. Students in the study indicated that they have favourable attitudes towards Amharic to 

act as MOl. 

4.1.1.2. Teachers' Language Proficiency 

Teachers are al so asked to self rate their Gamotstso and Amharic profic iency in the four sk ill s 

using three point sca le. Unlike students, all the teachers, returned the questionnaire by 

prov iding the necessary information. The ana lysis of teachers' language profici ency includes a ll 

the participants in the study. (n=24) . 
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Table 4.3: Teachers Self-Rated Proficiency in Gamotstso 

Skills Proficiency Level Total 
Very Good Good Not so Good 
No No No 

Speaking 16 8 24 
Reading 14 10 24 
Writing 15 7 2 24 
Listening 20 4 24 

a. Respondents' Speaking P"oficiency (Gamotstso) 

As can be seen from table (4 .3), out of 24 respondents 16 reported that their Gamotstso 

speaking abil ity is very good. In add ition , the rest 8 teachers claim that they have good ability in 

speaking Gamotstso. Based on the information, all of the respondents can express themselves 

using Gamotstso. No teacher in the study claims that hi s/her speaking abilty in Gamotstso is 

bad. 

b. Respondents' Reading Proficiency (Gamotstso) 

Regarding the reading skill s of respondents in Gamotstso, 14 of them sa id they have very good 

competence whi le the other 10 of the subjects responded that their reading sk ill s is only good. 

We can infer from the above table that no respondents claim that their abili ty to read Gamotstso 

IS poor. 

c. Respondents' Writing Proficiency (Gamotstso) 

Table 4.3 prov ides information regarding respondents' writing profic iency. 15 out of 24 

teachers of claim that their writing ski ll is very good, and 9 of the respondents se lf rated 

themselves as they are good to write in Gamotstso. However, 2 of the tota l part icipants in the 

study confess that their ability to write is questionable . Though some teachers clai m that their 

writing skills is poor, the researcher did notice when they suffer from writi ng in the loca l 

language during the observation. 
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d. Respondents Listening Proficiency (Gamotstso) 

Table (4.3) exhi bits that the majority of the respondents (20 of them) think that they have very 

good listening skills in Gamotstso. The rema ining 4 teachers c la im that they are good at 

li stening to the local language. 

We can a lso understand from the above tab le (4.3), that the majority of Gamotstso teachers who 

took part in the study reported that they a re very good in the fou r language skill s. Almost one· 

third of the respondents sa id their abi lity in the fo ul' language ski ll s of Gamotstso is good. 

Speaking and listening sk ill s of the respondents are bette r than that of read ing and writing 

sk ills. As speaking and read ing are the first ski ll s in acquisition of language they are expected to 

be in better pos ition. Qua lity of education is also the result good teaching; th erfo re, teachers 

educational training and qualification should be g iven due attention. In compari son with 

students, teachers' se lf·rated proficiency in Gamotstso is less. This co uld be attributed to the ir 

inadequate training, and their percepti on towards the target lang uage. During the interv iew and 

observation undeliaking the researcher however consider that teachers abi lty in the loca l 

lang uage is very good. The researcher also feel s that teachers' language abil ity of Gamotstso 

might have impact on the teaching·learning process. 

Table 4.4: Teachers' Self-Rated Proficiency in Amharic 

Skills Proficiency Level Total 
Very Good Good Not so Good 
No No No 

Speaking 17 6 I 24 
Read ing 17 6 I 24 
Writing 18 5 I 24 
Listening 19 5 24 

a. Respondents ' Speaking Proficiency (A mharic) 

As can be seen from the above table, 17 of the 24 respondents se lf· rated the ir speak ing skill s in 

Amharic as very good, and 6 participants indicate that they have good speaking abil ity in 

Amharic. One of the respondents claims that his/her Amharic is not so good. 
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b. Respondents' Reading Proficiency (Amharic) 

Concerning the reading skills in Amharic, once again 17 respondents claim that they have 'very 

good' proficiency. Similar to the speaking ski ll 6 teachers think that they have 'good' reading 

ski lls. One of the respondents self rated themselves as ' not so good' in Amhar ic. 

c. Respondents' Writing Proficiency (Amharic) 

Like the above two language skills, (18) subjects reported that their writing ski ll in Amharic is 

very good, and 5 of the other respondents ' writing ski lls in Amharic is only good. Similar to the 

speaking and reading skills, only one teacher's Amharic writ ing skill is found to be not so good. 

d. Respondents Listening Proficiency (Amharic) 

As it can be observed from the above table (4.3), 19 of a ll the respondents reported that their 

listening skill in Amharic is very good and 5 of the respondents claim that they are good at 

listening to Amharic. None of the respondents say that their li stening skills in Amharic is not so 

good. 

It is possible to deduce from the above data that teachers' Amharic abi lity is mOre developed 

than that of their students. This cou ld be associated with their maturity together with their 

training which was pursued in the urban centers where Amharic is more frequentl y spoken than 

Gamotstso. In addition to this, the researcher relates their Amharic abi lity to the previous 

education policy of Ethiopia . The majority of the respondents had Amharic as a medium of 

instruction in both primary school and in teacher trai ning institute. If one observes the above 

table, almost all of the participants are bilingual in Gamotstso and Amharic. The bilingual 

nature of the respondents may influence their views towards Gamotstso as medium of 

instruction. The researcher believes that the switching from Gamotstso to Amharic during 

teaching cou ld be the result of bilingualism. In line with thi s, attempt has been made to measure 

the feelings of teachers regarding the use of other Amharic 01' English as language of education. 
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Many of the teachers unlike students and parents express that they do not like these languages 

replace Gamottstso to act as language of instruction " 

4.1.1.3. Parents' Languages Proficiency 

Attempts have been made to gather data regarding se lf-rated language proficiency of parents in 

Gamotstso and Amharic. Only 33 of the total 36 respondents gave complete responses about the 

language proficiency requests of the questionnaire. The researcher believes that thi s sample size 

can also help us to analyze se lf-rated language ski ll s of the respondents. 

Table 4.5: Parents' Self Rated Proficiency in Gamotstso 

Skills Proficiency Level Total 
Very Good Good Not so Good 
No No No 

Speaking 27 6 - 36 
Reading 19 5 9 36 
Writing 15 7 II 36 
Listening 25 7 I 36 

a. Respondents' Speaking Proficiency (Gamotstso) 

The above table presents parents' language profic iency in Gamotstso. Accordingly, 27 out of36 

respondents claim that they have very good proficiency in speaking Gamots tso . The rest 6 

parents; however, rated themselves as only good in speaking Gamotstso. No parent, measure 

one ' s speaking skill s in Gamotstso as not so good. 

b. Respondents' Reading Proficiency (Gamotstso) 

Based on above table (4.4.) we can see that 19 subjects reported that their Gamotstso read ing 

skill s is very good, whereas 7 of the respondents rated their reading skill s in Gamotstso as only 

good. Some of the respondents (9) say that their reading skil l in Gamotstso is poor. 
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c. Respondents' Writing Proficiency (Gamotstso) 

As can be seen from the above table (4.4), 15 of the respondents said that they have very good 

proficiency in writing Gamotstso, and 7 of the whole respondents rated their writing ski ll as 

good . Some parents (11), however, reported that their writing ski lls in Gamotstso is not so 

good. 

d. Respondents' Listening Proficiency (Gamotstso) 

Parents were also prov ided with questions if they can measure their li stening skill s in 

Gamotstso . Consequently, 25 of the respondents rated themselves as 'very good' in listening to 

Gamotstso. 7 subjects think that their listening ability in Gamotstso is only good. One third of 

the respondents, however; claim that their li sten ing abil ity to the target language is not good at 

all. 

We can infer from the above data that generally parents' Gamotstso proficiency is very good, 

with the exception a few of the respondents who claim that the ir language ability is not so good. 

Regarding the reading and writing ski ll s in comparison with their children (students), there is a 

considerab le difference that parents are not so good at reading and writing Gamotstso. The 

reason behind these findings could be attributed to the old educational policy in which the 

majority of the parents had been through. 

The language proficiency of parents may have impact on their attitudes toward s Gamotstso as 

medium of instruction, and their children education. The researcher observed th at some of the 

parents were teachers and government employees. Th is could be the reason that 17 parents 

claim that their literacy skills is very good. 

40 



Table 4.6: Parents' (Self-Rated) Proficiency in Amharic 

Skills P.-oficiency Level Total 
Ve,yGood Good Not so Good 
No No No 

Speaking 26 5 2 36 
Reading 2 1 7 5 36 
Writing 2 1 7 5 36 
Listening 26 5 2 36 

a. Respondents' Speaking Proficiency (Amharic) 

As it is described in table (4.6), out of the total 36 participant of the study, 26 of them said they 

are very good in speaking skill s of Amharic. We c.an also see that 5 of the respondents rated 

themselves as good in speaking Am haric. Only 2 Of the parents rated that their speaki ng abi li ty 

in Amharic is not so good. 

b . Respondents' Reading Skills (Amharic) 

As it is clearly shown in the table (4.6), 21 subjects consider their read ing ski li s as very good, 

and 7 of the respondents rated themselves as only good in reading Amharic texts. 5 parent; on 

the other hand, think that their reading skill s is poor. 

c. Respondents' Writing Skills (Amharic) 

Concerning the writi ng skill s, the above table (4 .6) reveal s that again 2 1 of the ent ire participant 

of the study rated themselves as very good in writing Amharic, whereas 7 of the participants 

evaluated themselves as good at writing in Amharic. The rest, 5 of them reported that their 

writing skill in Amha ri c is not so good. 

d . Respondents' L istening Skills (Amharic) 

The above table also includes information about parents ' se lf-rated proficiency in li stening 

Amharic. Accordingly, like that of speaking skill s, the majority of the respondents (26) 
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measured themselves as very good in listening skill s of Amharic. 7 subj ects however, claim that 

their li stening skill s is only good. Only 2 of the 36 respondents said that they face d iffi culty in 

li stening Amharic. 

If one observes the above data, he or she can understand that parents' Am haric and Gamotstso 

proficiencies are almost the same. Parents claim their language abilities in th e two languages 

are in better pos ition. This find ing shows that Amhari c could be used widely next to the loca l 

language. The researcher has observed that in urban towns like Arbaminch and Chencha the 

people frequentl y uses Amhari c more than Gamotstso. In add ition to thi s the continuous 

movement of the people (particularly for waving) to urban centers li ke Add is Aba ba is believed 

to im prove their Amharic skills. In rural areas like Zozo, kola shara and Dorze people make use 

of Gamotstso more than Amharic for different purposes. 

4.1.2. Respondents Attitude towards Gamotstso 

Since the main objective of the study is to investigate studen ts; teachers; and parents' att itudes 

towards Gamotstso, which is functioning as medium of instruction, d ifferent atti tude statements 

were forwarded to the respondents. The items were designed in such a way that respondents 

could show their agreement or di sagreement to each statement by selecting the numbers. The 

statements were designed on five point- Likert- Scale rangi ng from I (Strongly Disagree) to 5 

(Strongly Agree), the most popular method of attitude measurement (Baker 2006). 

4.1.2.1 Students' Attitudes towards Gamotstso 

For the sake of simplic ity and manageability of analys is, the items are grouped into six sections 

depending on their conceptual relationship. 
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a. Students' Attitudes towards Gamotstso as MOl 

This section investigates students' attitudes towards Gamotstso as MOl. There are four 

statements under this secti on three of wh ich are positively stated and one is negatively stated as 

described in the following tab le. 

Table 4.7 

Responses 

Strongly Disagree Undecided Agree Strongly Total 

Item Disagree Agree 
No % No % No % No % No % No % 

1 8 5 5 3. 13 3 1.87 29 18. 13 11 5 7 1.87 160 10 

7 30 18.75 25 15.63 20 12.5 32 20 53 33. 13 160 100 

9 33 20.63 29 18. 13 23 14.37 35 21.87 40 25 160 100 

11 23 14.37 J 8 11 .25 24 15 33 20.6 62 38.75 160 100 

As we can see from table (4.7) for the statement "I feel comfortable when a lesson is given in 

Gamotstso" item I, (7 1 .87%) of the respondents strongly agree, and ( I g.1 3%) al so agree. All in 

all, around (90%) of them are in agreement with the statement. Contrary to th is, onl y (5%) of 

the respondents strongly disagree, and (3.13%) disagree with the statement. The rest (1.87%) 

have no opinion about it. The vast majority of !lie students feel confident with Gamotstso 

instructi on. 

In item 7, students are asked if they are proud that Gamotstso is used as the medium of 

instruction. (18.75%) strongly disagree whereas around (15.63%) di sagree. (33. 13%) of the 

respondents however, strongly agree and (20%) agree with the statement. The rest ( 12.5%) of 

the respondents neither agree nor disagree it. Whi le responding to item 7, (53.33%) of the 

respondents feel proud that Gamotstso becomes the language of instruction. More than 33% of 

the respondents on the contrary expressed their dissatisfaction with mothertongue education. 
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In response to statement '9' "I feel that using Gamotstso as medium of instruction weakens 

students ' achievement," (20.63%) of the respondents strongly disagree, and ( 18.13%) also 

disagree to it. On the other hand, (25%) of the respondents strongly agree and (21 .87%) simply 

agree, but ( 14.37%) of the respondents are unable to indicate their agreement or disagreement 

to the idea .This statement is deliberately posed to the students to eva luate the ir response in 

regard to using the target language as language of education. According to the result above 

(46.87%) of the respondents believe that learning in Gamotstso will negatively affect their 

academic performance. Many researches however prove that a child becomes advantageous his 

or her mother tongue be used as medium of instruction. This is because; the child can 

understand concepts easily and learn intellectua l ski ll s with out any difficulty. There are of 

course more than (40%) who believe that learning in ones mother tongue does not weakens 

performance. 

In the above table (4.7), item II , depicts that (14.37%) of the respondents are strongly against 

the idea of supporting the continuation of the use of Gamotstso as a medium of instruction up to 

grade 12. (11.25%) also express their disagreement to the idea. On the contrary to this, 

(38.75%) are strongly behind the statement, and (20.6%) of them also in favour of it. Nearly 

(60%) of all the respondents are in support of Gamotstso being MOl until grade 12 . There were 

also some students, (15%) which indicate that they have no opinion towards it. This result looks 

exactly the opposite of Tsehaye ( 1977) finding in which respondents are against the idea of 

learning through mother tongue in higher level. 

The above table 4.7 also reveals that except item 9, the vast majority of the respondents are in 

favour of Gamotstso being used as medium of instruction. As some scholars like Mutasa,2006: 

Adgebija,2000, and Ndamba,2009 argue that attitudes of the soc iety on which mother tongue 

instruction policy is implemented can influence the success or fa ilure of the policy.The 

researcher had interviewed some students to find out their reasons for this fa vourable attitude. 

Majority of the interviewees underline that Gamotstso should continue to be the MOl because it 

helps them understand concepts very easily. They have al so sa id that they found it easy and 

comfortable to ask questions in Gamotstso. Besides these, they sa id that Gamotstso is their 

mother tongue. As it is indicated in chapter two a child learns fast if classroom language is 

44 



his/her own language. This is because the ch ild does not exert extra effort in language 

acquisition (Ogutu, 2006). It can be learned from the above data that mother lO ngue education 

in Gamo area benefited students a lot. Dut to thi s and other reasons MOl in the area is 

positively accepted. 

b. Students' Attitudes toward Gamotstso being offered as one Subject 

In Gamo Gofa zone after the first cycle (1-4), GanlO.tstso is offered as one subject until grade 8. 

In the questionnaire di stributed in undertaking thi s study, there is one positive statement aims at 

gathering data about students views concerning the continued offer of Gamotstso as a subject 

up to grade 12. Look at the following table 

Table 4.8 

Responses 

Strongly Disagree Undecided Agree Strongly Total 

Item 
Disagree Agree 
No % No 0/0 No % No % No % No % 

14 25 15.63 16 10 18 11.25 33 20.63 68 42.5 160 100 

As is indicated in the above table (4.8), item 14, (15.63%) of the respondents reported that they 

strongly disagree, and also (10%) of express their disagreement to the idea. Contrary to this, 

(42.5%), and (20.63%) of the respondents strongly agree, and agree re spectively to the 

suggestion of offering Gamotstso as a subject up to the completion of high school. There are 

also (11.25%) of the respondents who are indifferent. Here again more than (60%) of the 

respondents like to see Gamotstso to be offered as a subject above grade 8. Around (35.63%) of 

the respondents on the contrary are opposing the proposal. 

In the interview that the researcher had with some students shows that, many of the 

interviewees were bitterly complaining about the interruption of Gamotstso as medium of 

instruction at grade 4 and as one subject in grade 8. Item II and item 14 are intended to 

measure respondents' perception towards the continued use of Gamotstso as MO l above grade 
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4, and Gamotstso as a subject beyond grade 8. The resu lt describes that the subjects positively 

accept the planned ideas. The discontinuous situation of Gamotstso at grade 4 as MOl and as a 

school subject at grade 8 is; there fore, opposed by the respondents. Th is may also lead students 

to believe that learning in Gamotstso is worthless. The researcher also believes that, if the target 

language Gamotstso is being taught as a subject until grade 12, it will he lp large number of the 

student to appreciate thei r own cu lture, and identity. Besides, it may play great ro le in 

deve loping and enhanc ing the role of the language beyond the first cycle. 

c. Attitudes towards Mothe.· Tongue (Gamotstso) in Comparison with 

other Languages (Amharic and/or English) as MOl 

The above data reveals that the majority of the students have positive attitudes towards 

Gamotstso as MOl. In this section however attempt has been made to measure students' 

attitudinal difference with regard to the use of other medium, (in this context Amharic or 

English) as MOl replacing Gamotstso . To do thi s, three negat ive statements were forwarded to 

the respondents. The results are presented in the following table . 

Table 4.9 

Responses 

Strongly Disagree Undecided Agree Strongly Total 

Item Disagree Agree 

No % No % No % No % No 0/0 No % 

4 32 20 19 11.87 20 12.5 33 20.63 56 35 160 100 

6 28 17.5 30 18.75 24 15 35 2 1.87 43 26.87 160 100 

13 24 15 20 12.5 24 IS 30 18.75 62 38.75 160 100 

As indicated in the above table, item 4 in response to the statement " I choose if all subjects are 

offered in Engli sh", (20%) of the participants strongly disagreed, and (11.87%) show their 

disagreement to the wi shed-for idea. On the other hand , (35%) of the respondents are strongly 

in favor of it, followed by (20.63%) who also indicate the ir agreement. Around ( 12.5%) of the 

respondents have neutral feelings towards it. Despite the fact that many of the respondents 
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favoured Gamotstso instruction, here more than (60%) of the respondents al so indicate the ir 

favo urab le attitude to English medium. 

From the response given to item 6, (17.5%) of the respondents strongly oppose the statement " I 

don' t thin k it is a good idea to teach a ll subj ects using Gamotstso" . In response to this again 

(18.75%) disagree, whereas (15%) are unable to dec ide. (26.87%) of the respondents, however 

strongly support the idea, and (2 1. 87%) also ind icate their agreement. ( 15%) have no opi nion 

about it. 

Regarding item 13, in the above tab le, (38.75%) of the respondents strongly agree to use 

Amharic as medium of instruction. (18.75%) of the respondents also show their support to it. In 

contrary to this, ( 15%) and (1 2.5%) strongly disagree and disagree respecti vely to the idea. 

Finally there were ( 15%) of the respondents who found it difficult to show their agreement or 

disagreement to the situation. 

The results in the above table genera lly indicate that the majority of the respondents also accept 

the idea of us ing Amharic or Engli sh as the language of education like Gamotstso . In other 

words many of them do not have negative att itudes towards either Amharic or Engli sh. 

Researches carried out in some countries in Africa affi rm that the co lonia l language (Engli sh 

and French) had been serving as language of education, administration etc . The indigenous 

Africa languages were highly prejudiced and they were only exercised in the first cycle of 

primary education, and then they were replaced by Engli sh, for example (Wolff, 2002, 13 1-1 32 

cited in Ogutu, 2006) . Gamotstso as one of these languges had been exerc ised in the peimary 

educational leve l for long time. The researcher also understands that though mother-tongue 

education in Ethiopia has been implemented since 1994. The interrupt ion after the first cycle, 

especially in Gamo Gofa zone affected the feel ings of man y students and teachers towards the 

local languages. Ndam ba (2009) says the use of African language in th e lower leve l of 

education has impact on the peop le to think that learn ing in the loca l language is useless . 

Besides th is, Ndamba (2009:7) by citing Robinson (1996) and Adegbija (1994) states: 
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the local languages are characterized by oral usage, individuallcotIJl1lunity 
usage, emotional attachment, village solidarity and personal loyalties. The 
official language is characterized by institutional usage, written usage, 
functional use, economic advantage and national communication. English as an 
official language has therefore been associated with success, power, prestige, 
progress and achievement, and such associations have generally resulted in 
English getting a high positive evaluation. 

In our context, Amha ric and English have been also associated with power, success, prestige 

and achievement for long time. There fore it expected from the respondents to show favourab le 

attitudes towards these languages. Besides thi s, there was an attempt to usi ng Gamotstso in 

government offices or institutions but after two years ( 1995- 1997) Amharic restored its 

position. Then onwards Gamotstso has been practiced in primary schoo l. It has no economic or 

any other advantage in re lating to the loca l language. These could be some of the reasons why 

the majority of the respondents positively accept the use Amharic or English medium of 

education. 

d. Students' Attitudes towards Language Use 

Under this section , respondents were provided with items which ai med at determining their 

attitudes based on the functions of Gamotstso for different purposes. To accomplish this, three 

positive statements are used. 

Table 4.10 

Responses 

Strongly Disagree Undecided Agree Strongly Total 

Item Disagree Agree 

No % No % No % No % No % No % 

2 9 5.63 5 3. 13 4 2.5 37 23. 13 105 65.63 160 100 

3 15 9.37 12 7.5 15 9.37 32 20 86 53.75 160 100 

5 12 7.5 14 8.75 16 10 37 23 .13 8 1 50.63 160 100 
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Accord ing to the information given in response to item 2, " I feel that I understand very quickly 

when I learn in Gamotstso." (65.63%) of the respondents strongly agree, and (23 .1 3%) agree . 

More than (88%) of the respondents felt that they understand easily lessen in Gamotstso. It can 

be seen here that students are comfortable when lessons are given in Gamotstso. In response to 

item 2, however, (9.37%), and (3. 13%) strongly disagree and disagree respect ively. Only a 

small amount, (2.5%) of the respondents neither agrees nor di sagrees to the statement. 

Regarding item 3, on one hand, (53.75%) of the respondents strongly agrees and (20%) agree to 

the statement which says " it gives me pleasure when I use Ga motstso in school compound." On 

the other hand , (9.37%) strongly di sagree, and 7.5% of the respondents di sagree to the 

statement. The rest (9.37%) of the students have no opinion about their fee li ngs towards using 

Gamotstso in school compound. 

The above (4.10) table item 5 also reveals that almost half (50.63%) of the respondents fe lt 

relaxed when they use Gamotstso to ask question in the c lass room, whi le (23. 13%) also show 

their agreement to the same statement. About (7.5%) strong ly disagreed, and 8.75% disagree to 

it. There were also ( 10%) of all the respondents who remained ind ifferent to the idea. 

It possible to infer from the above table (4.10) items 2, 3, and 5 that majority of the student 

have favorable attitudes towards the use of Gamotstso in the classroom and in the school 

compound. This in other words, may suggest that students feel advantageous of Gamotstso 

being the language of education. As it is frequently dicussed in chapter two that students have 

educational, psychologica l, social , ecomomical etc advantages from mothertongue education. 

Students seem to have good awreness regarding mother tongue education. 

e) Students' Attitudes towal-ds Gamotstso (Instrumental Motivation) 

In order to measure students' att itude toward s Gamotstso due to the fac t that they were 

instrumentally motivated or not, one negative and two positive statements are forwarded to the 

respondents. The results are presented as fo ll ows. 
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Table 4.11 

Responses 

Strongly Disagree Undecided Agree Strongly Total 

Item Disagree Agree 

No % No % No % No % No % No % 

10 43 26.87 24 IS 24 IS 17 10.63 S2 32.S 160 100 

12 2 1 13.13 20 12.S 2S IS.63 27 16.87 67 41.87 160 100 

IS 33 20.63 17 10.63 II 6.87 22 13.7S 77 48.13 160 100 

As can observe from the above table (4.11), item 10, in reaction to the statement "I think that 

learning in Gamotstso is useless" (26.87%) and (IS%) of the respondents strongly disagree and 

disagree respectively . In the contrary, (32 .S%) strongly agree whereas ( 10.63%) agree to the 

statement. On response to thi s item ( IS%) of the respondents however, have neutra l feelings 

towards it. 

In the above table (4.11) item, 12, (13 .1 3%) and (12.S%) of the respondents strongly disagree 

and disagree respective ly to the statement about the advantage of learnin g in Gamotstso in 

helping to learn other languages . In reaction to this, (41.87%) of the respondents strongly agree 

and (16.87%) agree. The rest (IS.63%) the respondents show that they are ind ifferent. In 

relation to this Ndamba (2009) approve by mentioning many scholars such as ( Westley, 1992 

in Mwam wenda 1996; Hawes, 1979; Hakuta 1986, in Travers et al 1993) that mother tongue 

education is very important in the acqui sition other language, for example, like Engli sh as a 

second language. 

Concern ing item IS in the above table, (20.63%0 the respondents strongly disagree that 

Gamotstso wi ll help get job. Around (10.63%) express their disagreement to the same 

statement. Contrary to this, (48.13%) and (13.7S%) strongly agree and agree respectively to the 

idea of securing a job after learning in Gamotstso. Still (6.87%) of the responden ts are not sure 

about getting j ob as Gamotstso being the medium of instruct ion. Though the role of Gamotstso 

is decreasi ng it is surpri sing to find that more than 60% of the respondents feel that they wi ll get 
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job after studying in the local language. Thi s find ing may tell us that students have favo urable 

attitudes towards Gamotstso. 

Table (4. 11 ) makes clear that th e majority of the responde nt have positi ve attitude towards 

Gamotstso, as Mal , and think that it is useful in learning other languages and in securing job in 

their future career. In terview held with both the teachers and the students also su bstantiated th is 

by pointing out that the Engli sh performance of many students is improv ing 

f. Students' Attitude towards Gamotstso for its Integrative Motivation 

One positive ly stated item was used to investi gate students ' attitude towards Gamotstso if it is 

the appropri ate language to ma intain the cu lture of Gamo peop le. The result is ind icated in table 

(4. 12) below 

Table 4.12 

Responses 

Strongly Disagree Undecided Agree Strongly Total 

Item Disagree Agree 

No % No % No % No % No % No % 

8 2 1 13 .1 3 14 8.75 17 1.0.63 33 20.63 75 48.87 160 100 

Table (4.1 2) shows that in response to the statement, " I thin k Gamotstso is the most appropriate 

language to ma inta in the culture of Gamo people", (48.87%) of the respondents strongly 

agreed, and (20.63%) also agreed. Nearly (70%) of the respondents suppose that Gamotstso is 

the ri ght medium in mainta ining the Gamo culture. However, (13 .1 3%) strongly disagree, and 

(8.75%) di sagree to the above statement. Again there are 10.63% of the respondents who have 

no op inion about it. 

In relation to this, Ogutu (2006:43) says "As a means of ora l express ion moth er tongue is very 

suitable for artistic, hu manity subjects, such as: li terature, music, arts and cul ture" . He further 

says that the oral express ion is " .. . rich in li ngu istic and cultural heritage of Africa ... " 
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In general, as ind icated in various literary works that att itude to a language is hi ghly influenced 

by two human needs : instrumenta l motivation and integrative motivation. (Edwards 2006:324; 

Kembo Sure 2000; Baker 2006:215-2 16) . Baker (2006:215) explains the difference between the 

two. He says: 

Instrumental motivation reflects pragmatic utilitarian motives. An 
instrumental attitude ta a language is mostly selF oriented individualistic. 
Integrative attitude to a language, on the other hand, is mostly social and 
interpersonal in orientation and represent a desire to be like representative 
members of the other language community. ... it lIIay concern attachment to , 
or identification with, a language group arid its cultural activities. 

Many scholars associate the meaning of instrumental and integrative moti va tion to second 

language learning. The concept is a lso related to mother tongue learning. Hofman and Ca is, 

1984:151) cited in Adamu (2002:21), say: "". maintaining or shifting language to or from 

mother tongue is re lated with sentimental and instrumental orientations towards that language." 

Accord ing to these scholars sentimenta li sm is as'soc iated with maintaining ones mother tongue 

simply motivated by emotiona l fee lings lacking logica l reason. Instrumen ta li sm: however, 

re lated to language shift to other language due to econom ic advantage . Therefore according to 

the above data severa l students believe that Gamotstso unlike other languages plays a role in 

maintaining and Gamo culture. 

4.1.2.2. Teachers' Attitudes towards Gamotstso 

a) Teachers' Attitudes towards Gamotstso as MOl 

In this section attempts will be made to present teachers ' att itudes towards Garnotstso serving 

as language of ed ucat ion. To do this, respondents (Gamotstso teachers, who teach different 

subjects using Gamotstso as M IO) are provided with five statements in which two of the items 

are negative and the rest are positive. The results are presented in the next tab le. 
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Table 4.13 

Item Responses 
Strongly Disagree Undecided Agree Strongly Total 
Disagree Agree 
No No No No No No 

I 2 I 2 9 10 24 
4 10 5 3 3 3 24 
6 3 6 3 5 7 24 
10 8 5 7 4 24 
II I 2 7 5 9 24 

The above table (4. 13) item I declares that 10 of the 24 res pondents strongly be of the same 

mind to the statement which says " I feel that students learn best through the ir mother tongue." 9 

respondents also showed their agreement to the statement. Together 19, the great majority of 

the partic ipants think that Gamotstso is the best me9ium o f instruction. 2 respondents strongly 

disagree, and while I respondent di sagree to the statement. There are 2 teachers who remained 

undecided. 

Item 4 is stated " I think that Gamotstso is not the right med ium of instructi on fo r the first cycle 

of primary schoo l children." is exactly the oppos ite of item I above . 10 res pondents strongly 

di sagree, and 5 disagree to the statement. In items, 4, many teachers have favorable attitudes 

towards Gamotstso as Mal. There are 6 respondents who show their disagreement towards 

Gamotstso, as language of education. The rest 3 have no opinion about the issue. 

Regarding item 6, in the above table, 7 respondents strongly agree and 5 agree to the item 

which reads "1 am in fa vo ur of the idea that Gamotstso can continue to be the medium of 

instruction in higher leve l" Together half of the overa ll respondents express their support to the 

statement. On the contrary to thi s, while 3 teachers strong ly di sagree, 6 teachers di sagree to the 

statement. This covers more than one third of the tota l respondents who do not agree to the idea. 

Sti II, the same size of the respondents, as item 4, 3 respondents could not decide on th e idea . 

As is indicated in the above table, regarding item 10, 8 of the entire 24 respondents have 

strongly di sagreed to the statement, which says that as medium of instructi on Gamotstso 

negatively affect the quality of education. This covers one third of the total respondents who 
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strongly oppose the statement. However, 12 respondents agree to the statement. The rema ining 

5 teachers have no opi ni on about it. 

Lastly, regarding item II, in reaction to " I feel proud that Gamotstso becomes a medium of 

instruction", 9 out 24 of the respondents have strongly agreed wh il e 5 of them expressed their 

agreement to the item. Only a s ingle respondent strong ly d isagree and 2 di sagree to it. Again 

there are 7 partic ipa nts who neithe r agree nor di sagree w ith the statement. 

The result in the above table revea ls that the majority of the teachers ho ld positive att itude 

towards Gamotstso as medium of instruction. The researcher considers that teachers' attitudes 

towards a language may influence students' favorable or unfavorable views towards the 

classroom language. T herefore, it is poss ible to infer from the investigation that teachers' 

positive attitudes towards Gamotstso may have contributed a lot to for the majority of students 

to follow suit. Faso ld, ( 1984: 148) c iting Frender and Lambert (1973) ; Se ligma n, Tucker, and 

LambeI' (1972) says "There is some evidence that language attitudes may influence how 

teachers deal with pupils" . If the teacher holds favo urabl e alt itudes towards the ta rget language 

he or she is moti vated to do hi s or her work besides helping one's students to succeess . This in 

other words means the attitudes of the teachers directly or indirectly influence the attitude o f 

one 's students. Therefore, studyin g teachers' attitudes towards the language 01' students is very 

helpful in eva luating the teaching learning process. 

b) Teachers' Attitudes towards Gamotstso being given as one Subject 

In thi s section , the researcher attempts to determine teachers ' attitude towards Ga motstso being 

offered as one language up-to grade 12. To asses these, one positive statemen t is forwarded . 

The statement aims to find out respondents views about the idea o f continuing usage of 

Gamotstso as a subj ect beyond grade 8. The tab le 4.14 below describes the find ings. 

Table 4.14 

Item Responses 
Strongly Disagree Undecided Agree Strongly Total 
Disagree Agree 
No No No No No No 

9 2 2 7 13 24 
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The above table dec lares teachers' views about the continuing use of Gamotstso as one subject 

beyond grade 8. Regarding thi s, 13 of the whole respondents strongly agree to the idea, and 7 

agree to it. Contrary to thi s, 4 respondents oppose the idea. The result in tabl e (4.14) shows that 

the majority of the respondents have a positive attitude towards Gamotstso. I n Garno area as it 

has been indicated that Gamotstso is offered as a subject up to Grade 8. The above finding 

describes that the great number of the respondents supported the continue offering of the local 

language beyond grade 8. The researcher believes that the expanding Gamotstso in hi gher level 

may lay a fertile ground in deve loping the language to be the med ium of instructio n in seconed 

and th ird cycle. 

c) Teachers' Attitudes towards Mother Tongue (Gamotstso) in 

Comparison with othet· Language(s) (Amharic and/or English) as MOl 

In order to investigate respondents' attitude to the idea of using other language (Amharic or 

English) as medium of instruct ion in place of Gamotstso, three negative statements were used. 

The results are indicated in the tab le below. 

Table 4.15 

Item Responses 
Strongly Disagree Undecided Agree Strongly Tolal 
Disagree Agree 
No No No No No No 

12 7 7 2 3 5 24 
14 6 8 1 4 6 24 
15 9 3 I 8 5 24 

As can be seen from the above table (4. 15) in response to the statement 12 " I prefe r if Eng li sh 

becomes the language of ed ucation instead of Gamotstso" , 7 out of 24 respondents strong ly 

disagree, and the same sizes of the respondents just disagree. Together 14 teachers prefer 

Gamotstso to Engl ish as MOl. The same stateinent was strongly supported by 5 teachersJ 

teachers simply express their agreement. Two of the respondents have neutra l positions about it. 
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In item 14 there is a similar item, but the replaci ng language is Amharic instead of Engli sh. 

Accord ing to the above table, one fo urth (6) of the respondents are strongly opposing the 

statement, and one third (8) have d isapproved it. There are 6 respondents who, on the other 

hand, strongly accepted the proposed statement. Simi larly, 4 teachers accepted it. Only one of 

the respondents, have no view about the statement. . 

Finally, in response to item 15 " I think that some subjects are better be ing thought either in 

Eng li sh or Amharic di splac ing Gamotstso." 9 teachers stronglyt refused the idea, 3 teachers also 

di sagree to it. On the contrary 5 out of the 24 teachers strongly agree to the proposa l. 8 

respondents just agree to the statement. Only one respondent is undec ided to the question. 

Generally, the table presents the finding that a cons iderable size of the respondents does not 

want the use of either Amharic or Engli sh as MOl replacing Gamotstso . In response to simi lar 

statements many students showed their support either Amhari c or Eng lish to be the MOL 

Therefore teachers and students differ from one another on these po ints too. Teachers look more 

posit ive towards the ta rget language than that of the ir students. Teachers of course believe that 

some subj ects are better being taught in English or Amhari c than that of Ga11l0tstso . In the 

interview, it has been learnt that majority of the respondents are in favour of Ga motstso since 

main ly it facilitates the teaching learn ing process, by making communication eas ier besides 

other benefits. 

d) Teachers' Attitudes towards Limguage Use 

Under thi s group, teachers are also provided with items whose objectives are to find out the4· 

views towards the functioning of Gamotstso for various purposes. One posi tive and one 

negative statement are used, and the results are indicated in table (4.16) below. 
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Table 4.16 

Item Responses 
Strongly Disagree Undecided Agree Strongly Total 
Disagree Agree 
No No No No No No 

2 10 7 I 2 4 24 
3 4 4 I 7 8 24 
7 II 8 3 2 24 

According to item 2, in the above table, respondents we re g iven the statement " I don ' t fee l 

happy when I listen to students discuss ing topics in Gamotstso." In relation to thi s, I 0 of all 

respondents are strongly against it, whereas 7 oppose it. This covers 17 of the 24 respondents 

who li ke student di scuss topics in the local language. 6 teachers, however, repo rted that they 

fe lt unhappy when students make use of Gamotstso in the c lassroom. One of the respondents 

does not decide on this po int. 

In a similar way, teachers were g iven a statement which measures their feeling when they make 

use of Gamotstso during the teaching-learning process . The above table item 3 reveals that one 

third of the respondents (8) strongly agree and 7 agree to the point which says " 1 feel free when 

I use Gamotstso dur ing teaching." 8 out of 24 respondents express their dissatisfacti on of using 

the local language during the teaching-learning process. Again, the remaini ng 3 respondents 

found it di ffi cult to determine the ir feelings about the issue at hand . 

Item 7 reads" I hate wri ting comments on students' work using Gamotstso although they're 

found to be commented" In rep ly to th is, I I of all teachers strongly oppose the idea. 8 teachers 

a lso express their protest. 2 of the teachers on the contrary witnessed that they do not like to 

write comment in the ta rget language. The remaining 3 teachers could not dec ide on thi s po int. 

The findings in the above table indicate that teachers' have pos itive attitudes towards 

Gamotstso serving fo r various purposes like fo r classroom discussion , for teac hing purpose etc. 

It is clear that language plays a significant role in c lassroom activ ities. Linguisti c activities like 

lecturing, d iscuss ing, te lling, explaining, answering, li stening are more common practices 

(Stubbs 1983). If teachers are in position to accept Gamotstso pos iti vely, and if they feel at 
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ease during teaching, then it is expected that this creates a good understand ing between student 

and teachers. This might also be mentioned as one of the benefits of mother-tongue education. 

e) Teachers' Attitudes towards Gamotstso (Instrumental Motivation) 

As already mentioned above, teachers were asked to reply to questions inquiring whether their 

preference for Gamotstso is motivated by material benefit. To get relevant data, one negative 

and one positive statement have been forwarded. The table below dep icts the result. 

Table 4.17 

Item Responses 
Strongly Disagree Undecided Agree Strongly Total 
Disagree Agree 
No No No No No No 

5 6 7 4 4 3 24 
13 10 6 2 4 2 24 

In the above table 4. 17 item 5, 24 teachers are asked if they be lieve that learn ing in Gamotstso 

will help a student to get a j ob. In the above table, when 6 teachers stro ngly disagree the other 7 

teachers disagree. Totally 13 out of24 teachers argue that students do not secure jobs learning 

in Gamotstso. There are of course, 3 teachers who strongly agree, and 4 teachers who just agree 

that Gamotstso as medium of instruction will ass ist student to get a job. Between the two 

extremes, 4 respondents remained impartial. As mentioned above students are also asked 

similar question and around 60% of them reported that Gamotstso medium of instruction can 

hel p them get j obs. On the opposite of thi s, more than half of the teachers expressed their 

di sagreement. Teachers' response co uld be assoc iated with the actua l ro le of Gamotstso in the 

area. Offices, courts, organi zations etc use Am haric in steady of the target language. Hence the 

ro le of the local language is highly limted in education only. Teachers' reaction to the 

statement look logical compared to that of students. 

Item nu mber 13 states that " I be lieve that teach ing in Gamotstso is a waste of t ime" . In reaction 

to this statement, I 0 respondents strongly disagree and 6 of them di sagree. On the other hand, 6 

of the 24 respondents assume that teaching in Gamotstso has no use . The rest 2 of the 

58 



respondents have no opinion about it. The find ing reveal s that many teachers have good 

awareness of the advantage of mother tongue education. Some teachers have unfavou rable 

views towards Gamotstso instruction. 

1) Teachers' Attitudes towards Gamotstso for its Integrative Motivation 

Attempts had been made to decide and identify teachers' attitudes towards the ro le of 

Gamotstso in helping to mainta in Gamo culture and identity. One positive ly stated item was 

used and the find ing is described in the fo ll owing table. 

Table 4.18 

Item Responses 
Strongly Disagree Undecided Agree Strongly Total 
Disagree Agree 
No No No No No No 

8 3 I 8 12 24 

Opponents agai nst mother tongue ed ucation frequently rai se that a country needs one language 

in order to strengthen national unity. On the contrary to th is, Ogutu (2006:45) c it ing Simala 

(2004:49) argue that " mother tongue serves the role fo r individua l identity" . Bes ides this, 

culture plays a very significant role in defining identity. 

Concerning this, teachers were asked to forward their fee lings whether the use o f Gamotstso in 

the c lassroom can help in mainta ining Gamo cu lture and ide ntity . In response to this, half ( 12) 

out the tota l respondents strong ly agree, and 8 respondents agreed w ith the statement. Thi s 

covers 20 respondents who approve the fact that the use of Gamotstso in educational sector 

plays a s ignificant ro le in maintain ing Gamo identi ty and retaining the cul ture. 3 respondents 

strong ly argue against the statement. One person was unabl e to decide. 

In observing the two tables (4.17 , and 4. 18) above it is possib le to determine that teachers were 

developing favorab le att itude towards Gamotstso. Some teachers did not believe that learning in 

Gamotstso will guarantee a job. The reason behind this could be attr ibuted to the s ituation in 
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that particular zone. In the zone, despite the fact that students and teachers have favorable 

attitudes towards Gamotstso as MOl , the role of Gamotstso has been reduced. Before 1998, 

Gamotstso was the language of administration, court, offi ce; however, since then Amharic has 

replaced it, except in primary schools. Since it is not part of the objective o f the study, the 

researcher did not investigate the reasons. The researcher however, feels that the replacement of 

Gamotstso by Amharic might have contributed to the teachers response in which lea rning in 

Gamotstso wi ll not help in getting job. Th is may affect their teach ing and their att itudes towards 

the language, which in turn influences students' attitudes of the target language. 

4.1.2.3. Parents' Attitudes towards Gamotstso 

a) Parents' Attitudes towards Gamotstso as MOl 

Three attitude statements, all pos iti vely stated, were used in order to get parents' view about 

Gamotstso as medium of instruction . See the following table 4. 19. 

Table 4.19 

Item Responses 
Strongly Disagree Undecided Agree Strongly Total 
Disagree Agree 
No No No No No No 

I 2 5 I 5 23 36 
7 9 5 6 3 13 36 
8 8 2 6 6 14 36 

The above table shows that out of the 36 only 2 respondents strongly disagree to the statement 

which runs " I feel that students learn best through their mother tongue" . 5 respondents also 

expressed their disagreement to it. 5 respondents on the other hand expressed their agreement 

23 out of 36 participants strongly agree with the statement. One of the respondents however 

was not able to specify the degree ofhis/her agreement. In general, 28 out of 36 parents believe 

that Gamotstso is the best medium. 

Item 7 in table 4.19 a lso presents the reactions to the statement which says " I feel proud that 

Gamotstso has been the medium of instruction" . In response to th is statement, 9 parents 

strong ly di sagree, and 5 disagree . On the oppos ite side, 13 parents strongly agree whereas 3 of 
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the other respondents just agree to the statement. 6 participants are indifferent. The above 

finding reveals that some 14 of the parents do not feel happy with Gamotstso being language of 

instruction. It is clear that parents' involvement to their children's education is very hi gh. There 

fore parents' view towards the language of instruction can favorably or unfavorably affect the 

effectiveness of the policy. 

Regarding item 8 in which parents were asked to show their views if receiv ing lesson in 

Gamotstso makes their children successful academicall y. Out of 36 palticipants 14 strong ly 

agree, and 6 other parents agree with it. On the contrary, 8 parents are strongly against the 

statement. 2 of the 36 parents di sagree with the statement. One six of the total samp le size are in 

a position not to spec ify their leve l of agreement or disagreement. 

The above table revea ls that parents' in general hold positive att itudes towards Gamotstso as 

Mal. Since students spend a lot of the ir time with their parents, they mainly lise the language 

that both know well and understand. As it is indicated in append ix- a around (88.78%) of the 

respondents' mother to ngue is Gamotstso, so one can guess that they make use of it for vari ous 

purposes. Therefore, parents ' attitudes towards the local language greatly affect the students' 

attitudes and their success in the classroom. 

b) Parents' Attitudes towards Gamotstso to be offered as a Subject 

Similar to the statement forwarded to students and teachers, parents were a lso asked to indicate 

their attitudes to the continued use of Gamotstso as a subject beyond grade 8. One positively 

stated statement was used to determine their views. The table below has got the findi ng. 

Table 4.20 

Item Responses 
Strongly Disagree Undecided Agree Strongly Total 
Disagree Agree 
No No No No No No 

12 7 5 7 9 12 36 
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According to table (4.20) regarding item 12 in response to the statement " I choose if Gamotstso 

is given as one subject up to grade 12", One third (12) of the total respondents strong ly support 

it, and one fourth (9) parents al so agreed with it. Together more than half 2 1 respondents want 

to see their language (Gamotstso) continue to be used at least as a subject unti I grade 12. There 

were 7 respondents who disagree to the statement. 5 parents also disagree to it. 7 out of the 36 

participants could not make their decision to the idea. As can be seen from the above finding 

that majority of the respondents are in support o(extending the role of Gamotstso beyond Grade 

8. Majority of students, teachers and parents are in favour of the continue offe ring of Gamotstso 

at least as a subject in the high school level. As di scussed somewhere above, if Gamotstso if 

given as a subject beyond grade 8, the researcher believe that it pave the way to develop the 

language to become the language of instruction in the second and third cycle . 

c) Parents' Attitudes towards Mother-Tongue (Gamotstso) in 

Comparison with Other Languages (Amharic or English) as MOl 

There are two positive statements whose purpose was to find out parents' attitudes if other 

languages like Amharic or English cou ld be introduced as the medium of instruction in the 

place of Gamotstso. Table 2.2 1 provides the result. 

Table 4.21 

Item Responses 
Strongly Disagree Undecided Agree Strongly Tota l 
Disagree Agree 
No No No No No No 

6 9 6 5 5 II 36 
10 8 4 6 3 15 36 

Item 6 " I li ke Engli sh to be the language of education rather than Gamotstso" III response to this 

statement, II out of the total participants reported th at they strongly agree, while 5 respondent 

just agree with it. However, 9 parents strongly disagree, and 6 other disagree with the statement. 

Altogether 15 of the 36 respondents are against the proposal. Thi s statement divides 

respondents almost equa lly. Between the two, the remain ing 6 of the part icipants did not agree 
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or disagree to the statement.. Th is findi ng almost divided the respondents in to two about the 

idea of mak ing Eng li sh as MIO instead of Gamotstso . 

Similarly in item lOin the above table, parents were also given a statement which aga in 

proposes Amharic to be used as medium of instruction instead of Gamotstso. With regard to 

this, 15 out of 36 of the respondents strongly agree and on ly 3 parents agree to it. On the other 

side, 8 respondents are strongly against the proposa l followed by 4 who also disagree . The rest 

6 of the participants have no op in ion about it. 

Item 6 and item 10 were deliberately designed to cross check parents' attitude by creat ing the 

idea l situation. The figures on the above tab le sh?w that parents share similar feelings with that 

of students concerning the idea of us ing Amharic or Engli sh as language of education. Pa rents 

do not oppose if Amharic or Engli sh to be MOl despite the fact that they have favorab le att itude 

towards Gamotstso as MOl in the previous statement. Thi s resu lt may suggest that hav ing 

positive fee lings toward s mother-tongue education does not necessarily imply negative views 

agains Amharic or Eng lish. The researcher thinks that both Amharic and English are wide ly 

used in Ethiopia and in the world respectively. These languages have hi gh prestige and are 

associated with a lot of advantages. These facts intluence the perception of parent compared to 

the local language. Besides th is, since many of the parents' education background were based 

on the previous language po li cy, it is expected that they feel nostalgic to the old policy. In 

add ition to th is, it known that many of the Gamo community migrate to urban centers like 

Addis Ababa. Many of them have been observe.d to make use of Amharic frequently even in 

Gamo area. This might intluence other people to think that learning in Amharic has a lot of 

benefits. The researcher thinks these cou ld contribute a lot to the above findings . 

d) Parents' Attitudes towards Language Use 

In order to investigate parents attitudes towards Gamotstso serving different fu nctions, three 

items all positively stated were used. The results are described below. 
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Table 4.22 

Item Responses 
Strongly Disagree Undecided Agree Strongly Total 
Disagree Agree 
No No No No No No 

2 I 3 I 5 26 36 
3 2 I 3 7 23 36 
14 5 4 4 8 15 36 

Item 2 in the above table shows that 26 of the total 36 respondents reported that they strong ly 

agree to the statement " I think using Gamotstso as med ium of instructi on he lps pup il s to 

express their thoughts and feelings easi ly." In addition to this, 5 parents a lso agree to the 

statement. Together 31 out of 36 participants be lieve that when Gamotstso is the language of 

education it helps students to communicate eas ily in th e c lass room. One of the respondents 

strongly di sagrees wh ile 3 of them d isagree w ith the statement. Only one person neither agrees 

nor disagrees to it. 

Item 3 " I feel very happy when 1 observe my ch ild d iscuss lesso n in Gamotstso." In response to 

this as indicated in the above tabl e again 23 respondents show their strong support to the item, 

whereas 7 parents agree to it. On the contrary, 2 parti cipants strong ly d isagree fo ll owed by I of 

the respondents who disagree to it. There are 3 parents who did not specify their position 

regarding the statement. This figure tell s us that parents ho ld favourab le attitudes towards 

Gamotstso. This response is very useful if parents encourage their ch ildren learning through 

the ir mother tongue. Th is is because "a strong support of th e mother tongue in the home and in 

the community typically benefits the child 's academic results" (Hamers and 'Blanc 2000: 86). 

Based on the above finding, parents ' positive att itude towards mother tongue education may 

help them do a ll things for their chi ldren to be successful. 

Item 14, in the above table, parents were asked to indicate their agreemen t to whether 

Gamotstso as a medium of instruction can contribute to the development of the society. Out of 

36 participants 15 strongly agree, and 8 a lso agree to it. 5 parents strong ly argue that Gamotstso 

being a lang uage of instruction does not help in the development of the soc iety. Still there are 4 

respondents and who d isagree to it. The rest 4 of the partic ipants did not decide o n it. 
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The above table generally describes that parents of the students had pos iti ve attitude towards 

Gamotstso. The grand mean 4.08 is taken as an ev idence for the claim. 

e) Parents' Attitudes towards Gamotstso for its Instrumental Motivation 

People develop favorable or unfavorab le attitude towards a language for their personal benefits. 

One positive and one negative statement were forwarded to parents. 

Table 4.23 

Item Responses 
Strongly Disagree Undecided Agree Strongly Total 
Disagree Agree 
No No No No No No 

5 8 8 5 10 5 36 
9 12 8 7 3 6 36 

According to item 5 (see table 4.23 above) parents were asked to express their fee lings to the 

following statement, " I am against the idea of using Gamotstso to be the medi um of instruction 

as it does not help my children get good job." In reaction to thi s, 8 subjects strongly opposed to 

it. The same number of the paliicipant (8) and also expressed their di sagreement with the 

statement. This covers 16 of the total paliicipants who are oppos ing the statement. However, 10 

of the respondents approved it, while 5 other parents greatly approved it. 5 out of the whole 

respondents of have neutral feelings about it. As di scussed above, the role of Gamotstso has 

been greatly reduced to function in on ly for education sector since 1997/ 1998. There is no any 

hope for the student to secure job learning in the target language. Despite thi s fact many of the 

respondents seemed in favour of Gamotstso to be the MOL Thi s may suggest that the soc iety 

have come to learn advantage of mother tongue education more than just for its instrumental 

purposes. Contrary to this, 15 of the parents' beleive that local language does not guarantee job 

after learning in it. 

Concern ing item 9, agam parents were provided with statement which says employ ing 

Gamotstso as a mediul11 of instruction has no use. In response to thi s one thi rd ( 12) of the 

respondents are strongly against it and 8 express their di sagreement. One six (6) of the parents 
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strongly believe that the use of Gamotstso in educational sector has no use. 3 parents agree to 

the statement. 7 respondents found it difficult to determine their own feelings abo ut it. Though, 

mother tongue educat ion benefits the ch ild a lot still some parents look do not aware of it at all. 

This may indicate that policy makers need to do a lot to create awareness regarding the benefits 

of mother tongue instruction. It is promising to have more than half of the respo ndents have got 

a good understanding regarding MOL 

Simi lar items were presented to students and teachers and parents. Many of the students and 

parents though aware of the fact that learning in tbe local language does not guarantee jobs, 

they hope that Gamotstso as the language of education helps student to be advantageous in their 

future career. Teachers; however, expressed their pessimism about securing job after learning 

through the local language. Teachers during the interv iew exp lain that the local language does 

not help get job since Gamotstso is limited to be used only in primary schoo l. In addition to 

this, they suggest that the different varieties of Gamotstso together with the term ination of MOl 

in primary level are the ir main argument towards .their pessim istic views. 

1) Parents' Attitudes towards Gamotstso its Integrative Motivation 

In order to investigate parents' views towards the use of Gamotstso in school , which in turn 

helps the society to maintain its own culture, hi story and identity, two pos itively stated 

statements have been emp loyed. There is one positive question aiming at gathering data if the 

practicing of mother-to ngue education is bringing unity among Gamo people. 

The following tab le presents the findings: 

Table 4.24 

Item Responses 
Strongly Disagree Undecided Agree Strongly Total 
Disagree A!!ree 
No No No No No No 

4 2 3 2 9 20 36 
1 1 7 4 2 9 14 36 
13 4 4 3 8 17 36 
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In item 4 above parents were asked to respond to the following question , " 1 support that 

Gamotstso as a medium of instruction helps the Gamo people to preserve its own culture and 

hi story." In response to thi s, 20 out of 36 respondents strongly agree, whil e 9 agree to it. 

Totally, 29 respondents have the concept of associating language with cu lture and hi story. Out 

of the total sample size only 2 respondents strongly disagree wh ile 3 d isagree to the statement. 2 

parents had no opinion about it. 

The above table also shows in reaction to item II , 14 pm1icipants strongly agreed followed by 9 

other respondents who just agreed to the new· policy of using mother-tongue education in 

maintaining ones identity. However, II parents do not accept the statement. Therefore they 

expressed their disagreement. 2 parents are in dilemma of making the ir decision towards it. 

Item 13 in the above table describes the result to the statement which says " usi ng Gamotstso as 

language of education harmonizes Gamo people socia lly and culturally." In reaction to this, out 

of 36 respondents 17 partic ipants greatly support it.8 respondents also agree to the statement. 

On the other hand , 4 respondents strong ly di sagree, while another 4 respondents just di sagree 

with it. Around 3 participants prefer not to agree or disagree with the statemen t. 

In general based on the above data, it is possible to infer that many parents had awa reness about 

the benefits of mother tongue education in helping their children to learn best. Besides this, 

majority of the respondents, have been developing favorable attitudes towards Gamotstso 

functioning in educational process. 

Generally the finding obtained from students teachers and parents ind icate that they seem to 

develop favourable attitudes towards Gamotstso functioning as medium of instruction in the 

area . The respondents also positively accepted of ihe idea of expanding the role of the local 

language beyond grade 8.The grand mean (in the case of students) which is above the average 

testifies this results . Regarding the use of English or Amharic as language of instruction instead 

of Gamotstso, students and parents have similar view whereas teachers react negatively to the 

idea. 
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4.1.3 Attitudinal differences among students, teachers and parents regarding 

Gamotstso as MOl 

In this study efforts have been exerted to investigate the differences in the attitudes of students' 

teachers and parents towards the target language. Using SPSS (stati stical package for soc ial 

science) one way ANOYA (ana lysis of variance) is computed. To do th is, 14 conceptually 

related items which are common to the three questionnaires are purposely selected. The resu lt 

shows that except for two items, no significant attitudinal difference is observed among the 

respondents. (See appendix _ N-.J 

In this section however, the two items which bring about significant differences are di scussed. 

Tab le (4.24), presents the first resu lt and then followed by discussion. 

a) Respondents are asked to determine their feelings about using Gamotstso in classroom 

or in school compound. T hey are also asked what they feel when others use it in class or 

in school compound or at home. 

Table 4.25 

Sum of squares df Mean square F Sig 
Between groups 76,002 2 38.001 2 1,758 .000 
Within groups 3,99478 217 1.747 
Total 454, 995 
df - degree of freedom F - F- rat io p <0.05 (s ignificance) 

In analysis of variance ratio is computed in F-ratio. For example based on the above table, F­

ratio of 21.758 wou ld mean that the variance between the groups in the experiment is 21.758 

times greater than the variance within the gro ups. Therefore, one can observe fro m the above 

table that there are significant differences among the respondents, as p<0.05 . 

In the previous section, item 3, table (4.10), Item 2, table (4. 16) and item 3, table (4.22) 

indicated that though students, teachers and parents have favourable attitude towards 

Gamotstso, there is differences in their responses. Students and parents are more pos itive to use 

and like to see their children use Gamotstso in school and home respectively. The difference in 
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the attitude of teachers compared to e ither students or parents is stati stica ll y significance. Se lf 

rated language proficiency by the students and parents approve th is result as both respondents 

have better proficiency in Gamotstso is in comparison with the teachers. 

The observation carried out in school compound can affirm the finding. Many teachers were 

more recurrently using Amharic than the local language. 

b) Respo ndents were as we ll provided with statement wh ich asks them to express the ir 

perception about the benefit obtained after learning through Gamotslso . Table (4.26) 

presents the finding . 

Table 4.26 

Sum of squares df Mean square F Sig 
Between groups 16,143 2 8.071 3. 136 .045 
Within groups 55 8,489 217 2.574. 
Total 574,632 2 19 

df - degree of freedom F - F- ratio p <0.05 (s lglllficance) 

Similarly here again in response to the item statistically significance differences is observed in 

the att itude of students, teachers and parents at p<0.05. The previous figure revea ls that students 

think that learning in Gamotstso has no use, but teachers and parents believe th at there is benefit 

after learning in the local language. The variation in their response is stati sticall y significance as 

p<0.05. 

The researcher understands in the interv iew that students' negative perception about benefits 

after learning in Gamotstso is due to the interruption of the target language as MIO in the first 

cycle. In add ition to this, the decreasing role of the target language which is confined to be used 

for informal purposes a lso may influence students' attitudes. 

4.1.4. Respondents Attitudinal differences due to their urbani rural settlement 

The current study attempted to exam ine attitudinal differences due to the res idence of the 

respondents either at urban or rura l sett ings. As it is indicated in chapter three, Cohen (2000) 

finds out that urban dwell ers in SNNPR would li ke to use Amharic more frequent ly than their 
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local languages. Taking th is into consideration, the researcher inc luded schools fro m both urban 

and rura l areas. Efforts have been made to anal yze the total attitudinal mean of urban 

corresponds to their rura l counterparts for students teachers and parents independentl y. The 

findings are presented in the following table (4.27) 

Table 4.27 Students' attitude differences due to their place of residence. 

Variab le Categories Number Percentage G rand mean 
Residence Rural 90 56.25 3.76 

Urban 70 43.75 3.43 
Total 160 100 

Looking at the figure one can te ll that rural students tend to have more fa vourable attitudes 

towards Gamotslso than that of the urban settlers since the average mean shows that it is 

beyond the cut point (3.00). 

T- Test is computed using SPSS about the variation in the attitudes of students, teachers, and 

parents based on the rural/urban background . In the similar way to ANOYA the same selected 

statements have been used. It has been found that there is no statisti ca lly sign il icant variation is 

obtained due to the place of the resident as p > 0.05. (See appendi x --0--) 

4.2. The Interview Results 

4.2.1. Interview with Students 

As it is indicated in chapter 3, 30 students were interviewed . In Kola-Shara, Dorze and Chencha 

the researcher tried to make the interview individually, but it was not sati sfacto ry. Th is is 

because some children afraid to speak in the absence of their friends, and it was d ifficult to get 

enough data . Accordingly, the interv iew was carried out in groups. Students were free to 

forward their views towards Gamotstso being functi oning as MO l. 
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1. What do you feel as a Student about the Use of Gamotstso MOl? 

In response to this almost all of the interviewees sa id that they felt very happy and proud of 

Gamotstso being servin g as language of education. The majority of them mention the following 

points. They reported that first of all Gamotstso is their own mother tongue. Consequently, they 

easily understand what the teachers and the textbooks say. In addition to this some of the 

students confirmed that Gamotstso instruction greatly helped them develop their Engl ish 

knowledge. The response has been strengthened by Engli sh teacher that students easily 

understand English language. Students interviewed at 20zo, C'hencha zuria warda explain that 

Gamotstso is part of their identity . They state that learning in target language increases their 

confidence of using for different purpose even if they go to towns. 

2. How do you evaluate the reaction of your teachers when you make use of 

Gamotstso in the classroom? 

The question was a imed at investigating teachers' att itudes towards students' language 

(Gamotstso) . In reaction to this, many of the interviewees witnessed that their teachers were 

usually encouraging them even if they make use of any va riety of Gamotstso in the classroom. 

It is known that students come to school with their home variety of the language . Teachers; 

there fore, are expected to tolerate different varieties when they teach in the target language. 

Some teachers ask thei r students if they don't know the child ' s language. They adv ised pup il s 

to ask question if what they are talking is not clea r. As some students explain that there were 

very good c lassroom situation due to mother tongue educa ti on. They understand their teacher 

with out any difficulty. 

3. What is the Advantage of using Gamotstso ill the Classroom? 

The underlying objecti ve of thi s question was · to determine the attitude of the respondents 

towards Gamotstso in response to their personal benefits. The researcher feels that students ' 

response to thi s questi on may have impact on their att itudes towards the target language. All of 

the students interviewed repOited that Gamotstso highly helped them understand lesson easily 
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by making the teaching-learning environment very communicative. The interviewees at 

Chencha explained that Gamotstso being MOl will help to maintain Gamo identity and culture, 

besides developing the language. 

4. Which Language do yo u usually make use of, for example, when you are at Home 

at School etc? 

In response to thi s question, the majority of the interviewees at the rural areas particularly 

reported that they were high ly dependent on using mainly Ga motstso when they are at home. 

Some students in urban areas; however, sa id that they are using both Gamotstso and Amharic . 

All of the interviewees use both languages when they come to school. The researcher also 

observed that the majority of the students were using Gamotstso more frequentl y both in the 

classroom and in schoo l compounds. 

5. What are your Views about Learning Gamotstso as one Subject up to Grade 12? 

The responses g iven to the questionnaire had been cross checked to thi s pa rticul ar question. 

When the researcher raised th is question , the intervi ewees at Chencha, Zozo and I{ola Shara 

were bitterly complaining abo ut the termination of mother-tongue education at grade 4 and 

Gamotstso as a subject at grade 8. One of the participan t sa id, " We know that education in 

Gamotstso discontinued some where at grade 8, and we fe lt that the language was useless". Th is 

kind of remark as any one understands suggests that it greatly affects respondents' attitude 

towards the target language. Student may think that Gamotstso is not strong enough to be used 

in higher grades. Besides thi s, it will not he lp them get jobs or any advantage learning with it. 

The majority of the interviewees; therefore, were accepting the proposed idea. They al so 

underlined that offering Gamotstso as a subject can deve lop the language . It can help 

maintaining, Garno identity and culture. 
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6. What do you think about using Amharic or Eng lish as Language of Education in 

Primary School? 

This question was de li berate ly targeted to draw students ' attention and measure their view to 

other media: such as Amharic or English if acting as language of education instead of 

Gamotstso. The researcher has found there are two groups. One gro up was supporting and the 

others were protesting the idea. 

Some of the intervi ewees who have favourable attitudes fo r Amharic medium frequent ly 

mentioned that Amharic is the national language, and helps them to continue their education 

when they move to Addis Ababa, for example. English medium was also preferred because it is 

the national language and the language of education beginning from grade 5. 

Those, who were aga inst the question, provided their own reasons. They argue that Gamotstso 

is their own language, and define their identity. They feel that rep lacing Gamotstso either with 

Amharic or Eng lish means losing ones identity. Besides thi s, Gamotstso makes learning easy. 

As the result, they do not want either Amharic or Engli sh replaces it in schools. 

4.2.2. Interview with Teachers 

The researcher also employed interview with teachers to strengthen and cross check the ir 

responses with that of the questionnaire. 

1. What do you feel as a teacher about the use of Gamotstso as MOl? 

The main goal of the question was to assess teachers' attitudes towards Gamotstso serving as 

language of education. This question div ided the interviewees in two with opposed responses. 

The teachers who were thinking Gamotstso was the right media li st down the advantages that 

the teacher and student gain as a result of mother tongue education. They argue that teaching in 

Gamotstso is good in creating communicative teaching learn ing env ironment, and teachers 
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don't exert a lot of efforts so that students understand them. Interviewees at Chencha and 

Arbaminch reported that their students were free to explain their thoughts. 

The researcher also interviewed those teachers who had the oppos ite idea. Majority of the 

teachers feel that it is sometimes difficult to teach in the target language in which the different 

varieties pose some prob lems like meaning and pronunciation differences with some word s. 

This problem is of course really available in Gamo Gofa zone. Regarding this, Wondimu 

(2006:2) by citing Flem ing (1976:299) and Hirut (2005:67) says the dialect si tuation in Gamo 

area is very complex and di verse . He also says " ... Iingui sti c variati on in Gamo area ex ist in a 

continuum" (Wondimu, 2006: 19) Therefore, the researcher be lieves that since it is a serious 

issue attention should be given to re-examine the texts in order to fac ilitate effecti ve teaching. 

The interv iewees also mention some problems in relation to Gamotstso whi ch se rves as MOl. 

These include the lack of Gamotstso-Engli sh diytionary, wh ich poses a chronic problem 

spec ially to students who transfer to the second cycle (5-8 grade) where the MOl shifted to 

English. In line with this, the researcher affirmed by interviewing two studen ts from grade 7. 

They said that they faced challenge at grade 5 and 6 due to the switch to Engli sh medium . 

Some teachers were against Gamotstso as language of education due to the fact that it prevents 

students from continuing his/her education in other parts of Ethiopia since the people of Gamo 

are mobile. As Gamo Gofa Zone Culture and Information Department, (2004) as cited in 

Wondimu (2006: 15-1 6) provides evidence about this issue. He says: 

Weaving is the major economic activity next to agriculture. Weaving mainly 
centers at Dorze and practiced in other surrounding Gamo sub-community. 
These days it has become a common ti-end for members of Gamo ethnic 
group to leave their home place to generate additional income lhrough 
weaving Many of them go to lawns in SNNPR, Oromiya and Addis Ababa. 

As a researcher and res ident of Chencha town, I have observed that many children have been 

transferred to town specially Addis Ababa for weav ing_ They work day and ni ght and 

consequently a lot of ch ildren are denied of the right to be ed ucated. As a researcher I fee l that 

one of the reason that the owner of the children do not send children school is due to the fact 
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that there are no Gamotstso medium schools in urban area. This problem may be one the 

reflection of the issue of mother-tongue education around Gamo area. 

2. What al'e your views about using or teaching Gamotstso as one subject up to grade 

12? 

Majority of the interviewees were supporting the idea. They forwarded their own reasons. They 

said teaching Gamotstso as one subject is advantageous for the society to maintain its own 

identity and culture. On the other hand, those who reject the idea still argue that the language is 

not matured enough to be used in the high schoo l. Moreover, they reported that lack of enough 

training, and teaching materials have been posing obstacles to the implementation of the 

proposal. 

They also suggest that attempt shou ld be made to. alleviate or reduce the problem of having a lot 

of dialects of the same language . Gamotstso as language of instruction shou ld be revised in 

order to guarantee uniformity and understanding among teachers, students, parents and also 

with government officials. This can be made forming committees who represent the various 

dialects. 

3. What is the advantage of using Gamotstso in classroom? 

Almost all of the interv iewees gave short and precise answer. They stressed that being MOl , 

Gamotstso played a crucial role in facilitating understandi ng and communication among 

students and teachers. Even those who were against mother tongue education could not deny the 

benefit students gain from Gamotstso being serving as language of education. 

4. What is your reaction about using Gamotstso for example, in education, at home, 

administration and for trade etc? 

The malll target of the question was to assess teachers' view about the use of the target 

language for different purposes. Teachers reported that Gamotstso was the language of 
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administration some years ago in the past and then shifted to Amharic . Many of the respondents 

believe that Gamotstso could not be used for the above mentioned activit ies. They illustrated 

their own point as follows: 

• Lack of uniformity of the language which creates meaning difference and affect 

effective communication 

• Even politicians and educated peop le do not use the target language themselves. 

During my stay around Chencha and as a resident of the town that many of the officia ls 

frequently use Amharic unless they come across people who do not understand Amharic at all. 

Such situation is common specially at Arbaminch town. 

5. How do you evaluate the reaction and motivation of your students when you make 

use of Gamotstso in the classroom? 

The main purpose IS to investigate students' attitude towards Gamotstso in the eyes of the 

teachers. All of the interviewees said that students were happy to hear the ir language is being 

spoken in class. In some rare cases, however, teachers reported that their students do not 

understand texts s ince they are beyond students' competency. English words are some times 

used for concepts, which are difficult to explain in Gamotstso. Generally, students feel very 

confident; and actively attend class because the instructional medium is Gamotstso. 

6. What do you feel if Amharic or English replaces Gamotstso as MOl? 

In response to thi s question , some teachers showed their suppoli for Engli sh or Am haric. A few 

teachers reported that since Gamotstso has got limited fun cti ons and terminates at the end the 

first cycle it shou ld not be used at all. Others, however, showed their support to Amharic or 

Engli sh because Amharic is the national language. In add ition to thi s students wou ld not be the 

losers if they are transferred to other areas. Besides this, regarding Engli sh, the teachers believe 

that some subjects like environmental science are better taught in Eng li sh than in Gamotstso . 

They explain that Gamotstso is not well developed, and th e curri culum did not consider the 

cu lture of the society. For instance, taboo words are used in the text. 
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The researcher also in terviewed some teachers who do not like to see if Amha ric or Engli sh 

replaces Gamotstso. They argued that Gamotstso instruction has brought big changes in the 

educational sector. Therefore, the loca l language should continue to be used as language of 

instruction even if there are some problems in implementing the policy. They further say that 

challenges are expected when exercising a new phenomenon. Adegbija (2000) discusses when a 

language is not used; for example, for educational purpose, it lacks growth, deve lopment and 

challenges. 

7. Do you think that the policy of using the mother tongue as MOl has brought about 

significant change in the educational process? 

All of the interviewees witnessed the changes since the implementation of the educational 

policy: These changes are: 

• The number of students has increased 

• Students learn without any influence, and as result their performance has increased 

• Students found it easy to learn Engli sh compared to students of who learn through 

other media other than their own mother tongue. 

4.2.3. Interview with Parents 

Similar interview questions were forwarded to some parents so as to gather data regarding 

Gamotstso as MOl. 

1. What do yo u feel as a parent about the use of Gamotstso as MOl? 

There were two groups as far as the response to th is questi on is concerned. The ones that feel 

proud of Gamotstso fo rm one group while the others who do not have pride in their language 

make the second. 

The interviewees the researcher found at Arbaminch and J(ola Shara exp lained that at the 

beginning of implementing the policy the community held negati ve attitude towards it. Late r 
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when people started to see some changes like the deve lopment or li teracy sk ill s in Gamotstso 

and the acquis ition of English eas ily they grew in favo ur of Ga motstso medium . 

The researcher also examined the views of those parents who rejected mother tongue education. 

They associate their reason with their children's mobility to different pmls of the country. The 

interv iewee that the researcher met at Zozo rural area was not happy even though Gamotstso 

was her own language . The woman explained tnat in the past during the Derge and Im peria l 

regime people who could not speak Amharic were considered as illi terate and were given bad 

names. People were ashamed of speaking their own language particu larly when they went to 

town. The woman stressed say ing " I don ' t want my ch ildren to be treated li ke I was, and hence, 

I am against the policy." Concern ing thi s, McGroa rty (1996: 19) says: 

The attitude of parents reflect personal histories; including their 
response to the wider cultural themes ji-aming their own 
experiences. Thus parents who believe that they may have been 
stigmatized because of their own language are particularly eager to 
have their children acquire a standard language. 

The researcher believes that there was similar experience specifically in the past where people 

were not proud of their identities. Amharic ·was the language of every sector : school, 

administration etc. The influence of this language still persists. People had to use Amharic for 

various purposes. Therefore, it may not be surpri sing if such incident has had impact on the 

present att itudes towards the ir own language. 

2. What are yo ur views about teaching Gamotstso as one subject up to grade 12? 

Many parents reported that they support it, and it woul d create good environment to maintain 

Gamo identity and to develop the language. There were of course a few respondents who reject 

the idea as Gamotstso lacks uniform ity. They underline that attentio n should be given to 

minimize the existing problems, which pose some diffi culty in effecti ve teaching learning 

environment before th in king of implementing the idea. 

78 



3. What is your reaction about using Gamotstso in different domains? For 

example, for administration, court, publication of news paper etc'! 

One of the respondents at Chencha sa id the following in response to thi s question: 

"The society here is not psychologically ready to think about using 
Gamotstso up in different domains. The language needs to be 
homogeneous so that every society clearly understands each other. 
Even the politicians do not use the language except preaching for 
political purpose. Therefore, this idea needs time to be practical " 

As discussed earlier Gamotstso has been limited to funct ion in education sector only for a long 

time. One of the reason mentioned by the people in the area shows that there are a number of 

Varieties of Gamotstso. This shows that attention need to be paid to se lect alleviate the problem 

for exampling, through standardizing Gamotstso in order to be used for d ifferent purposes. 

5. Do you think that the policy of using mother-tongue llS MOl has brought 

significant change in the educational process? 

The people interviewed repOlted that the policy of mother tongue education . has resulted in a 

number of changes. They provide evidence that many people can read and wri te using 

Gamotstso. In addition to thi s, there have been rad ica l changes in awa kening the question of 

'who I am?' Many of the interv iewees were not pleased with the termination of mother tongue 

education at grade 4. Accordingly, as the researcher later understood that one of thei r reasons to 

see Gamotstso to be replaced by Engli sh or Amharic may be the discontinuation of mother 

tongue education at the first cyc le. There were of course some respondents who said that the 

new language policy does not help at al l. They mentioned that there is no job learning through 

the local language. Besides th is, Gamotstso becomes powe rl ess after it has been limited to 

function only at primary schoo l. 

According to the findings obtained through interviewing students, teachers and parents show 

that some changes of responses ha ve been found in the interview compare to the questionnaire. 

However, the majori ty of the respondents believe that there have been considerable change due 

to mother tongue education, the case of migration made by many children, the different variety 
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of Gamotstso and the termination of mother tongue remained the major challenges that have 

influenced their attitudes towards Gamotstso as MOL 

4.3. The Observation 

The third data co ll ect ion instrument employed by the researchers was observation. As it is 
~ 

indicated in the methodology the researcher visited three schools: name ly Chencha, Kola Shara 

and Zozo primary schools. He observed both classroom and school compound (out of 

classroom) activities. The classroom observation was made in the awareness of both the 

teachers and students, but the observation made in . the schools environment was with out the 

recognition of the subjects. Accordingly the observation employed to gather the attitude of the 

students and teachers towards Gamotstso as MOl had been dependent on the observable 

activ ities both in the classrooms and out of classrooms. 

The first class observed was when the teacher was teaching Gamotstso as one subject. The 

teacher had been seen organizing, instructing the overall activities using Gamotstso. In some 

rare cases, he was using Amhari c, even though he speaks it very we ll. Students were al so 

actively participating in read ing, asking and answering. Concerning their read ing ski ll in 
: 

Gamotstso\ however, the researcher noticed that their abi I ity in the reading ski II was not the 

same as they self- rated themse lves as the teacher was interrupt ing some students in the midd le 

of their readings. 

The other two observations were made when students were learning environmenta l sc ience and 

Amharic (for compari son) respectively. In the fi rst session of environmental sc ience class, 

students were actively taking pa rt in all activities. The commun ication between students and 

teacher were interest ing, and they understand each other without any problem even though the 

variety of Gamotstso they use was not the same. Although many parents and teachers were 

repeatedly raising the ex istence of different dialects, in affect ing the teaching learning process, 

as the researcher observed, the ir claim was over exaggerated. There was very good 

understanding between the teacher and the students as almost all students we re will ing to take 

part in answering and raising questions. 
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Regarding Amhari c class, the teacher was seen working very hard so that students understand 

him. Particu larly at J(.ola-shara, the researcher observed that Amharic class was 110t as active as 

the above two. The researcher understood that Amharic and Eng lish started from grade 3 to be 

offered as one subject independently. In addition to thi s, since Amhar ic is not their first 

language for almost a ll of the students, it was expected that the classroom situat ion wo uld not 

be as lively as other c lasses wh ich uses the child ' s mother tongue. Despite the fact that many 

students claim that thei r Amharic is very good, in the observation the researche r realize that it is 

not true . Such response may indicate their views towards Amharic. 

The observation made in the schoo l environment again based on the language(s) use of the 

teachers and studen ts. Students had been observed to use Gamotstso when playing and 

discussing. However, teachers were heavi ly dependent on using Amharic among themse lves 

and instructing their students. 

In spite of the fact th al, it is difficult to find the correct attitudes of the participants, it is possible 

to infer from the activities . Accord ingly, based on the researcher's observat ion students' have 

more positive attitudes towards Gall1otstso as MOl than that of teachers. 
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CHAPTER FIVE 

FINDINGS, CNCLUSIONS, AND RECOMMENDATIONS 

5.1 Summary of findings 

The major objectives of the research were to investigate students, teachers and parents' attitudes 

towards Gamotstso as medium of instruction. In order to answer the research questions, the 

researcher employed questionnaire, interv iew and observat ion as data co ll ecting instruments. 

The results obtained through the questionnaire were calcu lated quantitatively, so simple 

statistical operations such as frequency percenti les (for students) and mean we re used. Besides 

this, one way ANOYA and one sample t-test are used to in vestigate the differences in attitudes 

towards Gamotstso. Data gathered through interview and observation were analyzed 

qualitatively 

The followings are the main find ings of the study: 

• The researcher has found out that students, teachers and parents have very good profic iency 

in Gamotstso and Amharic. The majority of them were fo und to be bil ingual in Am haric 

and the loca l language. 

• The study noted that students, teachers and parents in general have favourable attitudes 

towards Gamotstso as med ium of instruction. For some items (4, 13,6, 10) many of the 

students and parents showed favo rable attitude to Amhari c and English. 

• The study has al so fo und out that the different dialects of Gamotstso have been posing some 

problems for the implementation of mother tongue education. Teachers and parents 

particularly underline that the variet ies of the local language have been obstac les for the use 

of Gamotstso in offices and for the deve lopment of the language in genera I. 
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• The research identified that the interruptions of Gamotstso as MOl in the fi rst cycle is 

opposed by the majority of the respondents. Besides thi s, the participants orthe study like to 

see Gamotstso to be offered as a subject until Grade 12. 

• Except for two items, (3 of the students! parents' and ite m 2 of the teachers') which are 

about the use of Gamotstso in school compound and securing job after learni ng in the loca l 

language no signi fica nce attitudinal difference was found among students , teachers and 

parents towards Gamotstso as MOL 

• Rural! urban background of the respondents does not bring about stati sticall y significant 

variation in the ir att itudes towards the local language. 

• Majority of the students and parents have also positi ve attitudes towards Amharic and 

English as media of instruction.This means they do not have negative fee lings towards 

Amharic and!or English to be language of instruction. Some teachers believe that Eng lish is 

the right language to teach some sUbj ects. 

5.2 Conclusions 

In thi s study attempt has been made to investigate attitudes of students', teachers' and parents ' 

towards Gamotstso as MOL Besides thi s, it has also assessed respondents ' proficiency in 

Gamotstso and Amharic . The main objectives of the study is therefore determ ining the views of 

these respondents to mother tongue education in Gamo area.The study also investigates if there 

is differences among students, teaches and parents based on their rural! urban background . In 

order to answer the objectives, 220 sample populations are randomely drawn from three rural 

and two urban centers from Arbaminch and Chencha werdas of Gamo Gofa zone. Out of these 

160 are students, 24 are teachers and 36 are parents of the students. Quest ionnaire, interview 

and observation are the main too l to gather the necessary data. Tota lly 55 respondets of the 

sample size are involved in the interview. Observations are made by the resea rcher in three 

schools both in the class room and out the class room. The questionnaire included 15 

conceptually related items for students and teacher whereas 14 items fo r paren ts.The statements 

are grouped into six secti ons. These include : att itudes towards Gamotstso as MOl, attitudes 
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towards Gamotstso as a subject beyoned grade 8, Att itudes towards Gamotstso in Comparison 

with Amharic and/or Engli sh as MOl , attitudes towards language use, attitudes towards 

Gamotstso for its instrumental pOl-pose and fina lly attitudes towards Gamotstso for its 

integrati ve motivation. The statements are both affirmative and negative. The calcul ation of the 

mean for students is based on the rul e the statistics. Generally it has been in vestigated that the 

respondents have favou rab le attitudes towards the use of Ga motstso as mediu m of instruction. 

There are no stati stica illy significant differences are observed among students, teachers and 

parents. The ir rurall urban background of the respondents does not resul t in statisticall y 

signifi cant d ifferences. It has been also found out that respondents claim that their language 

profici encies in Gamotstso and Amharic are very good. Parents and students seem to bel ieve 

that job will be secured after learning in Gamotstso. Teachers in the contrary, look pessimistic 

regarding securing job. Parents and students again have favourab le att itudes towards Amhari c 

and English in addition to Gamotstso. Teachers do not opted for the use of Amharic or English 

to be the MOl , but they think that some subj ects are better taught in Engli sh than Gamotstso. 

The different varieties of Gamotstso are perceived as causing some problems in practic ing 

mother tongue education in the area. In add ition to this, the discontinuation of mother tongue 

instruction in the first cycle and the absence of bilingual education in the target language in 

urban centers remained the major factor that affects the views of some respondents. Genera lly, 

the researcher investigated that the use of Gamotstso in the region is genera ll y positive ly 

perceived by the people. 

5.3 Recommendations 

Based on the findings of the study, the researcher wo uld like to suggest the fo ll owing points: 

• It would be advi sab le for po li cy makers, curricu lum designers, and government offic ials to 

give due attention to the attitude of the people towards a language before mak ing and 

implementing new educational poli cy. 

• Havi ng positive attitudes towards a language does not necessari ly guarantee success in 

education unless it is followed by effective . strategies that help students to become 

beneficiary of it. 
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• Experts in the field need to cons ider the different va rieties of Gamots\so in order to 

minimize the problem. The task of standardizing the Gamotstso varieties must be g iven due 

attention and priority . Attempts should be made' to acco mmodate the vari ous dia lects of the 

target language. 

• Mother tongue education shoul d not be term inated at the end of the first cycle and swithed 

immediately to other medium; for example, Engl ish in Gamo Gofa zone.Therefore, efforts 

should be made to continue use of Gamotstso to teach subjects li ke social sc ience and 

mathematics/ natural sc ience so that it minirnize the shock created by the im med iate switch 

to Engli sh. Such de lay in quick transfer to other medium is be lieved t6 minimize the 

prob lem. Similarl y attempt is needed to continue to offer Gamotstso as a subjectbeyoned 

grade 8. 

• Teachers of the target language shou ld receive tollow up train ing and workshop to improve 

thei r concept of mother tongue education and to improve their skill s in the loca l language. 

• Gamotstso in Gamo Gofa zone have to be promoted by expanding its ro le in different 

domai ns and create incentives for its learners, for instance by making one of the criteria to 

get a j ob. Schools in zone shoul d also play various ro les in promoting Gamotstso through 

using the language widely in writing. 

• Gamo ethnic group who live; fo r example, in Addis Ababa, ""suro meda" have large 

community and hence need to be allowed to have bil ingual education one of wh ich must 

compri se their mother tongue . 

• Further research is recom mended to address the current problems on implementing a mother 

tongue policy at schoo l leve l in the zone. 
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Appendix A 

Addis Ababa University 
Department of Linguistics 

Graduate Program 

The E nglish version of the questionnaire 

Title: - Attitudes towards Gamotstso as medium of instruction in the iirst cycle of primwy 

school in Gamo Gofa Zone 

This questionnai re aims at gathering in formation about students' attitudes towards Gamotstso as 

medium of instruction in first cycle of primary education. Th us the questionnaire is to be filled 

out by grade four students. Your responses wou ld be very important for the completion of this 

project. Therefore, read the following statements and respond by marking at a tick (v") of your 

cho ice and/or circling the number which indicate the level of your agreement o r disagreement 

with each statement. The answers will be kept confidentially to be used only for the research 

purpose. 

You don't need to write your name. 

Thank you in advance for your cooperation. 

I Background Information 

I. Sex Male -----
Female _ ___ _ 

2. Age 

3. Residence Urban ____ Rural ___ _ 

a) What language do you first speak? _______ _ 

b) What other language(s), ifany, do you speak? 

1. 11. _____ _ Ill. 

I. Which language do you mostly speak at home? _ ______ _ 

2. Which ethnic group/nationality do you belong to ______ _ 

II. Respondents' Gamotstso Proficiency 

I . How do yo u rate your proficiency in the following Gamotstso sk ill s? 

Skills Very good Good Not so good 
Speaking 
Writing 
Reading 
Listening 
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III. Respondents' Amharic Proficiency 

2. How do you rate your proficiency in the fo llowing Amharic skill s? 

Skills Very good Good Not so good 
Speaking 
Writing 
Reading 
Listening 
IV. Respondents' AttItudes towards Gamotstso as medIUm of instructIOn 

Read the statements below and circle the number that best describes your th inking and fee li ng 

of agreement of disagreement. 

Key: 1. Strongly Disagree 

2. Disagree 

3. Undecided 

4. Agree 

1 I fee l comfortab le when lesson is given in Gamotstso. 
2 I understand very quickly when I learn with Gamotstso . 
3 It gives me pleasure when I use Gamotstso 111 the 

classroom and al so in school compound. 
4 I choose if all subjects are offered in English 
5 I feel re laxed when 1 use Gamotstso to ask question In 

the class room. 
6 I don't think it is a good idea to teach all subjects using 

Gamotstso. 
7 1 feel proud or Gamuts tsu becumes the med ium uf 

instruction 
8 1 think Gamotstso is the most appropriate language to 

maintain the cu lture of Gamo people. 
9 I fee l that using Gamotstso as medium of instruction 

weakens students' achievement. 
10 1 th ink that learning in Gamotstso is useless . 
II I SUppOit the idea that Gamotstso continue to be the 

medium of instruction up to grade 12. 
12 1 fee l that learn ing 111 Gamotstso has increased my 

confidence and ab ility to learn other languages. 
13 I wo uld like e ither Amharic or English rep laces 

Gamotstso a~ medium of instruction . 
14 I support the idea of offering Gamotstso as one subject 

up to grade 12. 
15 I believe that learn ing in Gamotstso will help to get good 

job. 

91 

5. Strongly Agree 

I 2 3 4 5 
I 2 3 4 5 
1 2 3 4 5 

I 2 3 4 5 
I 2 3 4 5 

I 2 3 4 5 

I 2 3 4 5 

I 2 3 4 5 

1 2 3 4 5 

I 2 3 4 5 
I 2 3 4 5 

I 2 3 4 5 

I 2 3 4 5 

1 2 3 4 5 

I 2 3 4 5 



Appcndix-B 

- Questionnaire for teacher. 

Title: attitudes towards Gamotstso as medium of instruction in the first cycle primary school in 

Gamo Gofa Zone 

This questionnai re ai ms at gathering informatio n abo ut teachers' attitudes towards Gamotstso as 

medium of instruction in first cycle of primary education. Thus the questi onnaire is to be fi lled 

out by primary education teachers of the first cycle. Your responses wo uld be very important 

for the completion of this project. Therefore, read the fo ll owing questions and respond by 

mark ing a tick (v') of yo ur choice and/or circling the number which indicates the leve l of yo ur 

agreement or di sagreement with each statement. The answers will be kept confidentially to be 

used on ly for the research purpose. 

You don't need to write your name. 

Thank you in advance for your cooperation. 

I. Background Information 

I. Sex Male Female 

2. Age 

3. Residence Urban Rural 

4. a) What language do you first speak? 

b) What other language(s), ifany, do you speak? 

I. II. _______ "1. ______ _ 

c) Which language do you mostly speak at home? _______ _ 

5. Which ethnic group/nationality do you belong to _______ _ 

II. Respondents' Gamotstso Pmficiency 

I . How do you rate yo ur proficiency in the fo llowing Ga motstso skill s? 

Skills Very good Good Not so good 
Speaking 
Writing 
Reading 
Listen ing 

III. Respondents' Amharic Proficiency 

I. How do YOll rate your profi ciency in the following Amharic skill s? 
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Skills Very good Good Not so good 
Speaking 
Writing 
Reading 
Listening 

IV. Respondents' Attitudes towards Gamotstso as medium of instruction 
Read the statements below and circle the number that best describes yo ur thinking and fee ling 

of agreement or di sagreement. 

Key: I. Strongly Disagree 

2. Disagree 

3. Undecided 5. Strongly Agree 

4. Agree 

I I fee l that students learn best through thei r mother I 2 
tongue. 

2 I don't fee l happy when I li sten to students di scuss ing I 2 
topics in Gamotstso. 

3 I feel relaxed when I use Gamotstso during teach ing. I 2 
4 I think that Gamotstso is not the right med ium of I 2 

instruction for first cycle of primary education. 
5 I feel that learning in Gamotstso wi ll guarantee good job. I 2 
6 I am in favor of the idea that Gamotstso can continue to I 2 

be the medium of instruction in the higher level. 
7 I hate wri ting comments on students' work using I 2 

Gamotstso althou<>h they're found to be commented 
8 I am in favor of Gamotstso as medium of instruction I 2 

because the language helps in mai ntaining Gamo culture. 
9 I prefer if Gamotstso is offered as one subject until grade I 2 

12. 
10 I think that using Gamotstso as medium of instruction I 2 

de<>rades the quality of education 
II I feel proud that Gamotstso becomes the medium of I 2 

instruction. 
12 I prefer if Engli sh replaces Gamotstso as medium of I 2 

instruction 
13 I believe that teach ing in Gamotstso is a waste of time. I 2 
14 I like if Amharic replaces Gamotstso as medium of I 2 

instruction. 
15 I think that some subjects are better being thought either I 2 

in Engli sh or Amharic displacing Gamotstso. 
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3 4 5 

, 
4 5 J 

3 4 5 
3 4 5 

3 4 5 
3 4 5 

3 4 5 

3 4 5 

3 4 5 

3 4 5 

3 4 5 

3 4 5 

3 4 5 
3 4 5 

3 4 5 



Appendix C 

Questionnaire for parents: 

Title: altitudes towards Gamolstso as medium oj instruction in the first cycle primary school in 

Gamo Goja Zone 

This questionnaire aims at gathering information about parents' attitudes towards Gamotstso as 

medium of instruction in first cycle of primary education. Thus the questionnaire is to be filled 

out by the parents of the areas. Your responses would be very important for the successful 

completion of this project. Therefore, read the following statement and respond by marking a 

tick (,() of your choice and/or circling the number which indicates the level or yo ur agreement 

or disagreement with each statement. The infornlation wi ll be hand led confidentially to be used 

only for research purpose. 

You don't need to write your name. 

Thank you in advance for yo ur cooperation. 

I. Background Information 

I. Sex Male ____ _ Female ----

2. Age 

3. Residence Urban _ ___ Rural _ __ _ 

4. a) What language do you first speak? _ ______ __ _ 

b) What other language(s), if any, do you speak? 

I. ____ _ 11. ______ _ Ill. ______ _ 

c) Which language do you mostly speak at home? _ _ _ ___ _ _ 

5. Which ethnic group/nationality do you belong to _______ _ 

II. Respondents' Gamotstso Proficiency 

I. How do you rate your proficiency in the following Gamotstso skills? 

Skills Very good Good Not so good 
Speaking 
Writing 
Readin a 

Listening 

III. Respondents' Amharic Proficiency 

I. How do yo u rate yo ur proficiency in the following Amharic skill s? 
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Skills Very good Good Not so good 
Speak ing 
Writin a 

Reading 
Li stenina 

IV. Respondents ' Attitudes towards Gamotstso as medium of instruction. 

Read the statements be low and circle the number that best describes yo ur th inking and feeling 

of agreement or disagreement. 

Key: I. Strong ly Disagree 

2. Disagree 

3. Undecided 

4. Agree 

I I fee l that students learn best through their mother 

tongue. 

2 I think using Gaillotstso as medium of instruction helps 

pupils to ex press their thoughts and fee lings' easily. 

3 I am In favou r of Gamotstso being a medium of 

instruction because it helps me to invo lve III Illy 

ch ildren's education . 

4 I feel very happy when I observe my ch i Id discusses 

lesson in Gamotstso . 

5 I support that Ga illotstso is a medium of instruction 

because it he lps the Gamo people to preserve its own 

culture and history. 

6 I am against the idea of using Gamotstso to be the 

medium of instruction due to that fact that it does not 

help my children get good j ob. 

7 Using Gaillotstso as a medium of instruction makes 

student unsuccess fu l in the ir education. 

8 I fee l proud th at Gamotstso has been the medium of 

instruction. 
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5. Strongly Agree 

I 2 
, 

4 5 ) 

I 2 3 4 5 

I 2 3 4 5 

I 2 3 4 5 

I 2 3 4 5 

I 2 3 4 5 

I 2 3 4 5 

I 2 3 4 5 



3. What is the advantage of using Gamotstso in the c lassroom? 

5. What is yo ur reaction about usi ng Gamotstso for example, 111 ed ucation, at home, 

administration and for trade etc? 

4. How do you eva luate the reaction or motivation of yo ur students when you make use of 

Gamotstso in the classroom? 

6. What do you feel if Amharic or English replaces Gamotstso as MOl? 

7. Do you think that the policy of using the mother tongue as MOl has brought about 

sign ificant change in the educational process? 

Appendix - F 

INTERVIEW SCHEDULES FOR PARENTS 

I. What do you feel as a parent about the use of Gamotstso as medium of instruction? 

2. What are your views about teaching Gamotstso as one subject up to grade 12? 

3. What is your reaction about using Gamotstso in different domains? For example, for 

administration, court, publication of news paper etc? 

4. Do you think that the po licy of using the mother tongue as MOl has brought about significan t 

change in the educational process? 

Appendix-G 

Observation Check List 

I . Teachers' acti v ities in the class room. 

2. Students' activities in the class room 

3. Teachers' react ion when students make use of Gamotstso. 

4. Students ' reacti on when teachers make use of Gamotstso. 

5. The overall observati on when respondents make use of Gamotstso in schoo l compound. 
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Appendix - H 
The Gamotstso version of the questionnaires 
Taamaretas shiqqida Oychcho 
Xinate kaaray:- Attitudes towards Gamotstso as medium of instruction in the 
first cycle of primary education in Gamo Gofa Zone 
Ha oychos qofay tamaretas Gamoththo donay koyro deththa timirtte keththan tammari son 
donay giddooisas deza qofa bess idi maraja shi shanaskko. Hayse gidosas inteni emi za maraja ha 
xinates wursseththos darssi maddiza gishas intteni intte qofa fumafeththanine loyththi xeel idi 
kunththana mala bonchchora oychayse. 
Intte imida maraja assi erona mala koyko suntha xaafo woyko intteneteththa xaafoy koshena. 
Intte wozinape immida madoes sinththetada garsa ga latayse 

kifille 1:-
I.Mattuuma : - Adde ------------- Macca ------------------------
2. Layththa :- ----------------------
3. Dussasoho:- Kattall1a ------------------- Gaxxare ---------------------
4. 4.1. Koyro doonay anaysse? 

AI Gamoththo BI Amaaraththo CI Hara gidikko xaafa- ------------
4.2 . Hara doonay danda7ay? 

AI Gamoththo BI Amaaraththo CINam7ataka DI Hara gid ikko xaafa------------
4.3. Soo giddon daro wode anayssa doona hasayay? 

AI Gamoththo BI Amaaraththo CINam7ataka DI Hara gidikko xaafa----------
5. Anayssa zaare kochcha ( as a) 

AI Gamo BI All1aara CI Hara gidikko xaafa-------------

Kiffile 2:- Zaarida tamaretta doona erateththa isskele mixe(gcdaro) 
I. zaaridaytta Gamoththo doona erataththa bagga hayssaffe garssan de7 iya sohotan ll1alata 
woththa( 0) 
Erateththa Daaro Lo70 Lo7o Lo70 denna 
Hassa70 
Xaafo 
Nab babo 
Si70 

2. Zaariya tamaretta Amaaraththo doona erateththa bagga paacco 
2.1 . Amaaraththo woykko hara doona erateththa bagga haysaffe garssan de7 iya sohotan 

malata woththa( 0 ) 
E rateththa Daaro Lo70 Lo70 Lo70 denna 
Hassa70 
Xaafo 
Nabbabo 
Si70 

Kiffile 3 :- Zaarida famaretas Gamothfhoy tamarisso doolla gidoyssaas de7iza qoffa 
Hayssaffe garssan de7iza zaran immetida qoffa loyththa nababada isso issos giggo ne giggontta 
ago bessoos sinththen cle7 iza paccesson Ezzo (0) ll1aa lata wotha. 
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~ Daro g iggonta aggiko Ithon 

~ G iggonta aggiko 2tho
" 

~ Qoffay bandda aggiko 3 thon 

~ Giggadd is gikko 4 thon 

~ Darssa g iggadi se g ikko 5 tho garssan maa lata wotha. 
Haa gaasoon: ­

r .M 
I 

2 
3 
4 
5 

6 

7 
8 

9 

10 
II 

12 

13 

14 

15 

I thoy . Darssa g igikke 
2 thoy. G igikke 
3 thoy. Aykkokka qoffay baawa 
4 thoy. G iggana 
5 thoy. Darssa giggadi s _ _ _____ hanes gll ll ssa 

Qofata 
Ta amanoon timirttey gamoththo doonan gidoyssi taas 
1070kko(qonccees) 
Gamoththon tamarishen tas e lle qonccees (gell es) 
Tamaaresson gamoththo hasaay ishen tan a uffaysses 
Ubba timirttey Inggilizethon g idirrakko dooraysse 
kifile g iddone Ga moththo doonan oychcha oychchishen 
tana daro 107ess inne uffay isses 
Ta qofara ubaa timirtte Gamoththo doonan tamaroy 1070 
denna 
Gamoththoy. tamaaro doona gidoy_sas tan a ottorissees 
Ta qofan gid ikko Gamo dere assa woganne banatetha 
gam7isanaas Gamoththo doonay suure doona 
Ta qofan g idikko Gamoththo temari sso doona 
g07eteththay tema reta murrata ziiqises (guthes) 
Ta qofan g idikko Gamoththora tamaroos g07ay bawa 
Gamoththo doonan 12t

"0 kifille gaththo tamaroy daannas 
koshshes g iza qofa maaddaysse 
Ta qofan g idikko Gal1lothon tamaroy hara donatan 
(Al1laraththonne lnggili zeththo) tamaranass inne banan 
amanththo erratetha guj ees 
Amaratho woykko lnggilizeththo doonay Gamoththo 
doonasohon tal11arisso doona g ididdakko dossays 
Gal11oththoy iss i timirtte qommo ma la immettidakko 
dossays 
Ta qofan Ga l1loththora tal1laroy 1070 ooththo 
demmanaas maaddes . 
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Appendix - I 
Asttamaareta shiqqida Oychcho 
Xinate kaaray:- "Attitudes towards Gamotstso as medium of instruction in the 
first cycle of primwy education in Gamo Gofa Zone" 
Ha oychos qofay astemaaretas Gamoththo donay koyro deththa timil1te keththan tammari son 
donay giddooisas deza qofa bess idi maraja shi shanaskko. Hayse gidosas inteni emiza maraja ha 
xinates wursseththos darssi maddiza gishas intteni intte qofa fumafeththanine loyththi xeel idi 
kunththana mala bonchchora oychayse. 
Intte imida maraja ass i erona mala koyko suntha xaafo woyko intteneteththa xaa foy koshena. 
Intte wozinape immida madoes sinththetada garsa galatayse 

kifille 1:-
I. Mattuuma: - Adde ------------- Macca ------------------------
2. Layththa :- 18-25 ----------- 26-34 ------------ 35-44 ---------------

45-54 ---------------- 55ne boll an -------------------
3. Dussasoho:- Kattama ------------------- Gaxxare ---------------------
4. 4.1. Koyro doonay anaysse? 

AI Gamoththo BI Amaaraththo CI Hara gid ikko xaafa-------------
4.2 Hara doona danda7ay? 

AI Gamoththo BI Amaaraththo CINam7ataka DI Hara gidikko xaafa----------
4.3. Soo giddon daro wode anayssa doona hasayay? 

AI Gamoththo BI Amaaraththo CINam7ataka DI Hara gidikko xaafa----------
5 Anayssa zaare kochchca assa 

AI Gamo BI Amaara CI Hara gidikko xaafa-------------

Kifile 2:- Zaaridayta doona erattetha isskele mixe 
I . zaaridaytta Gamoththo doona erateththa bagga hayssafe ga rssan de7i za sohotan 

malata woththa( 0) 
Erateththa Daarro Lo70 Lo70 
Haassa70 

Xaafo 
Nabbabo 
Si70 

2. Zaarida assas Amaaratho doona erateththa bagga paacco 
2.1. Amaaraththo doona erateththa bagga hayssafe garssan de7iya 

sohotan malata wotha ( 0 ) 

Eratetha Daaro Lo70 Lo70 

Haassa70 

Xaafo 

Nabbabo 

Si70 

Lo70 clenna 

Lo70 cleolla 

Kifile 3 :- Zaarida assas Gamoththoy tamarisso doona gidoyssaas de7i za gofa 
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Hayssafe garssan de7iya zaran immetida qofa loyththa nabbabada ,sso ,ssos g 'ggone 
giggonta ago bessoos sinththen de7iya pacesson Ezzo (0) malata woththa. 

~ Daro giggonta aggiko I·hoo 

~ G iggonta aggi ko 2'hoo 

P.M 

I 
2 

3 
4 

5 

6 

7 

8 

9 

10 

II 

12 

13 

14 

15 

~ Qofay bandda aggiko 3·hoo 

~ Giggaddi s gikko 4 ·hon 

~ Darssa giggadise gikko 5·ho garssan maalata wotha. 
Haa gassoon:-
I .hoy . Darssa gigikke 
2 .hoy . Gigikke 
3 .hoy . Aykkoka qoffay baawa 
4 .hoy . Giggana 
5 .hoy . Darssa giggadis hanes guussa 

Qofata 
Ta qofan temareti duna birshida donan temaroy 1070ko. 
Ta qofan gidi kko temareti Gamoththon hasayshen 
(kifi lle giddon) si7eshen tana 107ena. 
Gamoththon dunnara asttemaishin taana uffaysses 
Ta qoffizaysa mala giddi ko Gamoththo I·no sy kki Ie 
taamarisso doona gidoyss i like denna. 
Ta amanoon Gamothoy dunay tamarri yo 1070 oththo 
demises. 
Ta qofan gidikko Gamoththoy xoqqa timirtte gath tho 
temarisso dona hananas danda7es giza qoffa madayesse. 
Tamareta xaffo (oththo) bo lan worddo demmiko 
Gamoththo doonay loy tho (ammo) doss ike. 
Ta amannon Gamoththo doonan kiffle giddon g07etoy 
Gamo derre baneteththa 

. . 
ass woganne en ssanas ill e 

gam7esanaas maddes. 
Gamoththoy ' SSI t imilite qommo mala 12'00 kiffele 
gaththo imettidako dorayse. 
Ta qoffan mala Gamoththo taamarisiza dona hi sttoy 
timirtte geshateththa guththes. 
Gamoththo doonay tamrriso doona gidoyss i tana 
ottorsses. 
Ta qoffan giddi ko Gamoththo duna gishsha Ingg ilizetho 
timirtte dunay giddirako doorayse. 
Ta qofan g idikko Gamoththo donan tama roy wode 
wlIrssoko. 
Amaarahtho donay Gamoththoy dllnason taama rri siso 
duna gididako dorrayse. 
Ta qoffan issi iss i timirtteta Gamoththofe Ingg ilizeththo 
G07etidako 1070 gides. 
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Appendix- J 
Tamaareta yeJlida keththa assas shiqqida Oychcho 
Xinate kaaray:- "Attitudes towards Gamotstso as medium of instruction in the 
first cycle of primary education in Gamo Gofa Zone" 
Ha oychos go fay tamaretas ye lida keththa asa Gamoththo donay koyro deththa tim irtte keththan 
tammarison donay giddooisas deza gofa bessidi maraja shi shanaskko . Hayse gidosas inteni 
emiza maraja ha xi nates wlIrsseththos darss i maddi za gishas intten i intte qofa fumafeththan ine 
loyththi xee lidi kunththana mala bonchchora oychayse. 
Intte imida maraj a ass i erona mala koyko suntha xaafo woyko intteneteththa xaa foy koshena. 
Intte wozinape immida madoes sinththetada garsa ga latayse 

kifille 1:-
I. Mattlillma: - Adde ------------- Macca ------------------------
2. Layththa: - 18-25 ----------- 26-34 ------------ 35-44 ------- --------

45-54 ---------------- 55ne bollan -------------------
3. Dlissasoho: - Kattama ------------------- Gaxxare -,--------- ----------
5. 4.1. Koyro doonay anaysse? 

AI Gamoththo BI Amaaraththo CI Hara gid ikko xaafa-------------
5.2 Hara doona danda7ay? 

AI Gamoththo BI Amaaraththo CINam7ataka DI Hara gidikko xaaf'a----------
4.3. Soo giddon daro wode anayssa doona hasayay? 

AI Gamoththo BI Amaaraththo CINam7ataka DI Hara gidikko xaaFa----------
6 Anayssa zaare kochchca assa 

AI Gamo BI Amaara CI Hara gidikko xaafa-------------

Kifile 2:- Zaaridayta doona erattetha isskele mixe 
I. zaaridaytta Gamoththo doona erateththa bagga hays safe garssan de7 iza sohotan 

malata woththa( 0) 
Eraleththa Daarro L070 L070 L070 denna 
Haassa70 

Xaafo 
Nabbabo 
8i70 

2. Zaarida assas Amaaratho doona erateththa bagga paacco 
2. 1. Amaaraththo woykko hara doona erateththa bagga hayssafe garssan de7iya 

sohotan malata wotha( 0 ) 
Eralelha Daaro L070 L070 L070 denna 

Haassa70 

Xaafo 

Nabbabo 

8i70 

Kifile 3 :-Zaarida assas Gamoththoy tamarisso doona gidoyssaas de7iza qofa 

102 



Hayssafe gars san de7iya zaran immetida qofa loyththa nabbabada isso issos giggone giggonta 
ago bessoos sinththen de7iya paces son Ezzo (0) malata woththa, 

P,M 

1 
2 

3 

4 

5 

6 

7 

8 

9 

10 

11 

12 

13 

14 

~ Daro giggonta aggiko 1 than 

" G' 'k 2thon , Iggonta aggl 0 
~ Qofay bandda aggiko 3 tll0n 

~ Giggaddis gikko 4 than 

~ Darssa giggadise gikko 5 tho garssan maalata wotha, 

Baa gassoon:-
1 thoy, Darssa gigikke 
2 thoy , G igikke 
3 thoy , Aykkoka qoffay baawa 
4 thoy, Giggana 
5 thoy, Darssa giggad is __ _ 

Qofata 

hanes guussa 

Ta qofan ta na7ay Gamoththo doonan loythidi tamares 
Ta qofan gid ikko Gamoththoy taamarissiza doona 
gidoyssas, ta nayti ba qofa loythth idi yottiza 
Ta naytti Gamoththo doonan hasaayishen sii7ishen 
taana uffaysses 
Gamoththo doonay taamarisiza doona gidi rayss i Gamo 
dere assa woganne tarike gam7issanas maaddes 
Ta qoffan naytas 1070 oththo demmissona gishshas 
Gamothoy dunay tamarrisso duna giddoysa dorrike 
Ta qofan gid ikko Gamoththo doona sohon [nggilizetho 
timirtte doonay gidirakko doorays 
Gamoththo doonay tamrriso doona gidoyssi tan a 
ottorsses 
Ta naytti Gamoththo doonan taamarroyssas gooba 
hanniza gaara qofays 
Gamoththo doonay tamariss iza doona hanoyssi aykkoka 
g07ena 
Amaraththo woykko Inggilizetho doonay Gamoththo 
doonason taamarisso doona gididdakko dossays 
Gamoththo doonay nu banatetha eri ssizza giddoyssas 
timmirttey Izzara (duna birshshossan) tamarriss iza 
"polisse" darssa dorays 
Gamoththoy ISS I timirtte qommo mala imettidako 
dossays 
Gamoththo deere assa wogganne issipeteththa 
naagannas Gamoththo timirttey loyththiri maades 
Gamoththoy taamarrisiza doona gidoyssi nu heera 
dichchanas maades 

103 

1 2 3 4 5 



Appendix-K 
ou;JIl:" 2001 'un 
M.O bnl) nnCll.± 
I'~ul 'l"t.:!' +/n.+ 
I'p'~-M"} TrUC+ Il~A 

0.,."'1 t; P'1' 1''''1. '1"1\ OU m.e.p 

1"1''1-1: CoO : "Attitudes towards Gamotstso language as Medium of Instruction 

in the first cycle of Primary Education in Gamo Gofa Zone 

I'tLu oum.e;" 'll\"'l ' I''''1t.flJ:r· ;Jou·?f ',J:"}:': Ooo:~oot..r ... .eIlA l''''Ul'/''''1t..r :In:': 
Ooolf',· ,I'I\'I'OJ'"} ~,ootll1ll:" O" ·outlll.,. oolY. tlooo'oo'O ',OJ':: OrJ"If"'9n 7,CflflJ 

1''''1.t'lm·:'· oul:Ci tl1''1'" ou ... 11 ,). Il'i:" ' ?f hM''l'7,' ~, MtlOJ' 1'1AflJ"} M'/',I'I'+ O+hll£\'1 

01',}:1"/: 7,Vt'1°tl· O:,-U'}'1 ~,m.e:J'tlv ·~ :: 1'000Lom+'} 00t.P. "'1.fl1't', ,'P.'':'- tloomO~' 

hVtfA fl'l" ooq'i: OJ.e"}'I" "'11',:,- oo,,/tl7,' ~,.rflU\"/9°:: tI"'1..rY.C1+ "''I :,-,O'OC 

IlOJ.ll.V· 1\;,' .rtl 9ufl;J'I~"} M'CfJtlV·~:: 

ll'i:A h"} ~: hm:J>l\.e oul;q 

1. ?;h- an~' (d- - - -

2. o~·"'1.:- 18-25 26-34 _ _ 

5-44 ___ 45-54, _ _ 55 h'l Ol\.e __ 

3. 00C," t..r 11 ,/-"'1 1mC __ 

4. 4.1. I'oo:~:oot..r :J:");: 1"', ',OJ' ? 

vI ;J00,'1 tI/ h"'1C'1 rh lMI Illf', W?tl7,· _ _ _ _ _ 

4.2. tI,I\ :J:"}:I; (flJ'f) 'I",} .e'l1Irtl·? 

vI ;Joo.?f tI/ h"'1C'1 (hI V·tI·'}?" 001 tI,l\ 11t1 .e "/t'\O. ____ _ 

4.3. M .')·flJ t'l. If~· M,'O'1OJ' 1H, l''''1.m'''oo+ :n:1: 1"}'1OJ' ',OJ'? 

vI vI ;Joo·~' tI/ h"'1C'1 (hI V·tI·'HI" 001 tI/1 11t1 .e "/I'IU' _ _ _ 

5. 1l1")-'1OJ' 'O(h.C .e,oo~fJtI·? 

vI ;J'10 M ~,"'1c'1 rhl tl.1\ 11 If " .e"/t\'lr ____ _ 

ll'i:A 2: l'oul\1''-1= I'*,}* 'fIb:!' outlll . .!' 
1. 1'00111":)'- I' ;JUo.'1 ;:'}:': :)'-tl";1-

1.1. I' ;JOO'~' ;:"}:': '-)'-tl" ,/·:r·V·'} O.,·ootlll ,/· O"'1.Il.,-tl+ 11'i:-l- (1;1-flJ'''' II.e 

9°£\11+ H'C?' (0) 
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'1'fl°;t- Offl9" 'l'?- 'l'?- 'l'?- ~,f.y.f19" 

ODCJ1C 

OD~<i: 

0']'}01l 

ODll"'lr 

2. I'ODII~:r· 1'~,"'lC'i' m.e ,}9U tv'l '.J:'}~I: 1-1'1" ;1' 

2.1. I'n"'ll'i' mf. '}9u I'MI ~I;'};: :ffl";:I·:fu·'} IH·ODt'lh·,' 00'1.h·I't'I+1 h<i:"" 

n;:l' PJ:): ft.f. 9"Ah"" M : C1' (0) 

TI'I";t- Offl9" 'l'?- 'l'?- 'l'?- nf.y.f19" 

ODCJ1C 

OD~<i: 

"'l,}0'0 

OD{J"'l"" 

h<i:-r Y'll: ODlli"iT ;JOD-'i' <*1*.) l''''lt'lof''''lU :In:/: OODIf't- f/l ;/:CD' nODfll-Jh-r 

0"'l.h1' f1CD· t'I'}ml1f m'{J'l' 1'1' t'lm'-r '} £hl'ln:r' WrquCJ lj~OO' OJ,ft. m,y'}.<np~ 1·P'f. 

/If. OD{J"'l"'l-r MODtt"'l"'1-rPJ1 fI"'louAh-r 0I'h9°P'. t-{J'/, hT" 'ODm' :" h<i:'" n;t-PJ"'~ 

ft.f. I'h'O,} (0) 9"Ah"" O"'lY.'l'7 f.'7f1'1,.:: 

• Offl9" I''''l f.ll"'lOD' hlf'/ 0 «1» 

• I''''l I't'I "'lou· hlf"/ 0«2» 

• 9",}9" V,,·O I't'I'~9° CDf. ,}9u ~,Amt'l,}h'9" hlf'/ 0«3» 

• ~,t'I"'l"'l"V' hlf'/ 0«4» 

• Offl9u ~,{J"'l"'lt'lV ' hlf~ y. '7qn 0«5» /PC ' 9"Ah:" ,f'{\<I'9"m·:: 

Otto ODt'll-r:-

1. 0 ffl9u h M "'l"'l9" 

2. ~,A{J"'l"'l9u 

3. 9",}9" V"·O I't'I'~9u mf. ,}9u hAmt'l'}h'9u 
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4. MO'JO'Jl"lv· 

5. onwo M"'I°"'! 1"1 V· O'JI"I:/' ~1Y'1('\' 

"".<h Hlr-:r- (ITERMS) 1 2 3 4 5 

1 m,'t h9"'r7' 'r9°UC']' O;Jou,;;' OoulY',· 1'0;. ~OJ' 

~ou;.t'(,\. :: 
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3 01' 9°VC'/' 0,'/' "10. OJ· II l' O;Jou,lj' <"IOJ':' Y.II)· ~r'lmlj' 

(,\. .. .. 
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6 7,'}Y),'t V<"I'O hlY', V·I"I· ' }9" -}·9"UC'f. ·)· O;Jou,;;' 0'J0'J0;. 

1'~ ~,~Y.M":: 

7 ;Jou,lj' r1' 9"UC'r !I:'}!I: OoulY',· h·t·,,· ~r'l0'J;;' A :: 

8 7, ,}Y. h't h9"~"" hlY', I' ;J1",} ;"1111 flVA ,}'1 O'J,}'/,V} 

1"IO'J,y,r,/' ;Jou,;;' -rnnl"l;;' ;:'};: "OJ': : 

9 ~\ I/f .. I/:. II "'l.'/' hlY', ;Jou,lj''} 1"1 O"'J 111' O"'J 6 J"r7' ;:'};: 

oum" ' 9" r" ' O"'J6fJJ:r'} OJ'm:f'O"'J~-r ~"',}<"IA: : 

10 h'}.I'. 7,'t V<"I'O hlY', O;Jou,;;' ouO'JC 1"}9" 1'1"101'9":: 

11 ;Jou,1';' Mh 12 n'i:A .I'.·t.1I o O"'J 111' O"'J 6 r,.,· ~I(h~ 

~"'1'A rO"'JI"IOJ''} V<"Ill 7,.I'.'?4.I"IV·"i:: 

12 h'}Y. 7,'t V<"I 'O hlY', O;Jou,;;' O"'J O"'J to 1"1.1"1"':" !':1!~fJJ:r 
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1'O"'JII " ' '''I6,{' !':1;: illY,} 7,OJ.tll"lv,"i:: 

14 ;Jou,lj' 7, ' }Y. ~,'} .1': rH"uC'" q.e'/'r Mh 12 n'i:A 

~r'l1' 1''''l.1"I0I· V<"I'O 1'0;. "OJ':: 

15 m,'t h9"'''''' O;Jou,lj' ouO"'JC 1'0;. po,:. 1"1 O"'J "I l 'r 
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Appcndix- L 

Y'I' <; -" C{)f1 : "Attitudes towards Gamotstso language as Medium oj Instruction 

in the fi rst cycle of Primary Education in Gamo Gofa Zone" 

Yltu oum.e:" ""''''I OU?DUt.'} ;Jou,;;' ;:'};: nOU;~;U06.!' <'I.eIlA YOTJM·OTJt.!' ;:'};: 

nuolf'l' .!'"rw·'} ~,out'\l-Jh+ n,,·out'\h·,' oulP. t'\uoo-no-n 'IW':: nuolf 'r?" 7,Cfl91 

Y"'l.om..r oulP. t'\,\' '1' ." ou<'lI-J-)' hfi: -";;' M-"'P7'~' Mt'laJ' Y1A91,} M -I-S'Y -)' n:/,IlIlA<; 

n'l'-} :1" 1: 7, Vt'1Dt'\. n-ru-r<; 7,m.e:pt'\V- :~::Y"'l.Om· :" -} oulP. "'l.f1'1' I,. q:'d' t'\oumn:~ 

hV\. ;J'A MD ou'lfi: w.e ,}9" OTJ'}'/1' uo'1 t'\'I> ~,.!'fII,.A'19D :: t'\"'l..l'? O + ",<; +llllC 

hwP,.V· ,,~, .!'t'\ 9"f1 ;J<;~'} ~,"'Cflt'\V' :~ :: 

Ilfi:A h,}?: : l,m:l'''.e oulP. 

1. J';J':- W'}~· (b-r __ 
2. {)~."'l,:- 18-25 26-34 '- -

5-44 45-54 55 7,<; n",e __ 

3. ou,,"t.!' h-"OTJ 1mC __ 

4. 4.1. You'f. outS' ;:'}!': y", 'IW'? 

vi ;Jou,;;' t'I/ t,OTJ C;;' thll\,,, hlf'l ,e''lt'l'l •. ___ _ _ 

4.2. (b" ;:,}!l: (91'f) 9",} .e<;1t.t'I-? 

ul ;Jou,:;' t'I/ ~,OTJC:;' thl U't'\ ' -}?" oul t'\." I-Jt'\ .e'1I'\0. ____ _ 

4.3. M ,-)' 91 o. If~· nMl:;'w, 1.11. Y"'l.m'rou+ !1:1!': y·r<;,w· 'IW' ? 

ul ul ;Jou,:;' t'\1 ~,OTJC<;' (hI U't'\''}?" uol 1\,,, I-Jt'\ .e '1 1'\0' 

5. hY-)' :;'w, -n(h.C .eou~flt'\·? 

ul ;Jqo t'I/ ~,OTJC:;' (h /t'\,1'1 hlf'l ,e'1t'\'Ir ___ _ _ _ 

Ilfi:A 2: You"j'I''f i'!I:1i' 'ft'\-± out'\h.Y 

1. YOU"i"1' Y ;Jou,:;' ;:'}!I: :r·t'\-;r 

1.1. Y ;Jou,~: !I:1!l: :-':t'\-" '1'V''} n-,' out'\h-,' n"'l.h-/'t'\..r Ilfi:} (I;J ·91:1· ".e 
?"AIl-)- t'~'C1' (0) 
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2. root'\j'I''f rt,"'1CI;' OJf.',1S1" 1M *1* 'fflGT 

2.1. I't,"'lL;;' OJJ',19" I'fI.t\ 1:11: :r'fI";J'':,~(V} n-!-ooM1'I' W"l. h -l·fI ·-'" 11<j::-)' 
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W''l.h-I'fIOJ· (nmL~r OJ'fI'I' r-l'c'lm+1 rh"'(I'f n'I"I'''j' 1J',nn· n1.t'\ nh,!'V',').'}. 1·P,f.', 

t'\ f.', oofl"'1"'1-l' Mool'I"'1"'1~' P>-} fI"'1ooAh-l- nl'hSl".'}. Irfl'L h -I"I'oom':" 11 <j::-I' (I;)·p>:r· 

t'\f.', rh111 (0) SI" A 11~' n"'1 Y.' L "I f.', "lfl'k: : 

• W'l9" 1''''1 f.',fI "'1 00' hlf', n «1» 

• 1''''11'1'1'''100' hlf~ n«2» 

• SI",}9" V ... ·fl I'fI"i9" OJf.',19" hAOJI'I1h'9" hlf~ n«3» 

• hl'l"'1"'1f1V' hlf~ n«4» 

• W'l9" ~,fl"'1"'1tW· hlf', Y."l«o n«5» pC 9"AI1+ ,!'fl1'SI"m·:: 

mlu ooc'lLT:-

1. nt1JS'" hAfI"'1"'1S'" 

2. t,AfI"'1"'19u 

3. S""}?" v ... ·n rn'W" OJf.',19" hAOJI'I'}h'9" 

4. MO'l"'1f1V' 

5. n t1J 9" M "'1"'1tw' "'1 fIo}. .elfCj A 

T.<II 1'P,I"'f (ITERMS) 1 2 3 4 5 

1 nh't ~,S"'~-!- hlf', 'I' "'1 t P> -r· nt,<j:: oof.f 9~'}~~ n'I'O:-
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V·'t;r f!-"'Ilrtl·:: 

2 1-"'1 (.f»··f o ;J an·li' f'l.OJyr, (h~A OJ'I'I'P) M"'I y.1'I 

~,f!-NW":: 

3 O;Jan·li' u/l'I " -9"C '/q 1'I"'l,:'- f!-n"'lli'A:: 

4 h'b h1Y."'IMOJ· /llf'/ ;Joo,li' o an ~ an (. .I' UI f!-hA (first 

cycle) 1''''11'1-'-'''1(,.1' ~n1: oolf'/' -rhhA ~,.e.l'_M":: 

5 OM"'d- ;Jan.~' an"'lC 'I'';' I'IIr Yfl1li' A:: 

6 ;Jan·>;' O/l~-'-li' -r9"UC-)- Y.lP. ~9"C 1''''11'1-,-001('.1' 1:11: 

oolf1 f!- :f'lA r"'LtlOJ'1 vI'\'O 7,y' -76. 'I'(IV,:~: : 

7 01-"'I(.:f Pt· (fI'V'~) 'If!- l'Iu-"-r fJ1:~9" O;Jao ,<;' 1:1~t: 

"'Il9" ~,AOJ.I'.OJ · 9":: 

8 n7"b 7,9"'/:'- 0-)-9"UC-r /l~A OJ'I'I'P anm-"9U I' ;Jqo 1 

UlI'O QVA', "'nH- tlan'?tI'hCJ tI"'I'llr-)- f!-lP,A:: 

9 ;Joo,li' 7,1.1'. ~,1Y.- :'-9"UC-r M/l 12>;' h~A fln'P 

7,ooCfljtlV·:~: : 

10 7,'1, 7,1.1'."'IMOJ· ;Joo,>;' 1 1''''11'11-"'I (. .I' 1:11: oom4'9" 

r:'-9"UC 1>1 'P Ir .)- f!--,,-}UI A: : 

11 ;Joo,lj' 1''''1 {11- 0 '1 (..1' 1:11: Ooolf'/· /l'Ir-)- f!-n"'llj' A: : 

12 7,1Y.7,'/' /llf'/ 0;J00,lj' " -1;r h 1'?f'l.H>;' r'r9"Uc+ 1:11: 

fllf1 h 00 C (1M (). ~:: 

13 W,'I. 7,9u FF 0;Jt7D·lj' 1:1~t: "'I1'I1''''IC 1.tb "'I'P4--'- '/OJ·:: 

14 h1Y.h'b /llf'/ 0;J00,li' 4·1;r ~,"'IClj' N-9"UC"- 1:11: 

0.lf1 ht7DCfljtIV·:~ 

15 W,'I. vI'\,O ~,1P'1.1': -r9"UCf.:-':1 /l;Jan.<;' f!-A~' 7,1"1 f'l.Hli' 

OJf!-19" ~,"'1Clj' ~n1: W}m-"9" r1"i'itl .elfCJA:: 

Appendix- M 

r'PCJ1: C61'1 : "Attitudes towards Gamotstso language as Medium of Instruction 

in the first cycle of Primary Education in Gamo Gofa Zone" 
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)'I'\'I'm'1 ~,ool'\l-]l1r 01'001'\11'1' ool>: 1'\00n·I1IHl ',m' :: 0001f"'9u hCilJP f''''l.nm·:'· 

ool>: 1'\1''1-1: 00<)1-]:" 11<t:-t;;' MH·'I'r.~, Ml'\m· f'1t1f1J'} MH',rN, Orl1l1t1'1 0'1'1.4"1: 
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119" ooq<t: mJ;',19u IT'n~ 'r 00,?1'\'/\ ~..rI1;'.tI,?9u: : 1'\0T[.)'.~.C1-r "''1 r'O'OC I1m·'W· I'\~' 

)'1'\ 9"11;J'1~ 1 ~,"'CqI'\V·~ :: 

l1<t:tI ~,1!:: ~,m.4'l\J;', ool:tl 

1. ?;J.:- m1.1': (\,'r __ 

2. M.:"'l, :- 18-25 26-34 '--
5-44 ___ 45-54, __ 55 h'1 0l'\J;', __ 

3. oo'j't)' 11" , "'1 1mC __ 

4. 4.1. f'oo~oot)' ;:1;: f'-1: ~m'? 

V/ ;Joo,;;' t'\/ ~,"'1C;;' <h/(\'I'\ 111f', J;','?t'I'I,. ____ _ 

4.2. (\,1'\ !1:1;: (fIJ:r) 9"1 J;','11t-1'\'? 

u/ ;Joo,;;' t'\/ ~,"'1C;;' <hi V·I'\·1?U 00/ 1'\.1'\ 1-]1'\ J;','?t'lfJ-____ _ 

4.3. h(l,:"fIJ n.If',· Oko;;'m· 'l.It f''''l.rn,,'oo-r !n!~ f'r;;'(Jl · ',m'? 

u/ u/ ;Joo,;;' t'\/ h"'1C;;' <hi V'I'\'19U 00/ 1'\.1\ 1-]1'\ J;','?(\(J' _ _ _ 

5. l1f'r;;'m' ·O<h.C J;',oo.l'JIt'I·? 

U/ ;J'1" t'\/ ~, "'1 c;;' <hi (\'1\ 11 If~ J;', '? 1'\ "" ____ _ 

tI <t:tI 2 : f' uo 1\ j'i:r f' !1:1;: :r t'\'> ;J: uo MI..!' 
3. f'uol'\j'i:r f' ;JOo.;;' !n;: :r1'\~;F 

:rt'\'>;r 

00'11C 

ooq<t: 

"'110·0 

3.1. f' ;Joo,;;' ;:1;: 1'1'\°'/'1'V'1 0'/,001'\111' 0"'l.111·I'\·r 11<t:·i · (l;J:fIJ:f I'\J;', 

9utll1:" M.:C1· (0) 

OfTJ9" 'T'~ 'T'~ 'T'~ hJ;',Yotl9" 

ool1"'1r 

4. f'uol\j'i1' f'~,°'lC;;' mJ;',19" 1M ;:1;: :rtl-r 

4.1. f'~,"'1l~' mJ;',19° f'(\'1'\ !n!~ -:'~i'I";J'1'V'1 0'"ootl 11", O"'l.h·'·I'\")· l1<t:r 

(l;rfIJ:r I'\J;', 9utll1:" h!:C1' (0) 
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'fF(r>;J- OffJr 'J'~ 'J'~ 'J'~ of!..'l.l'Ir 

oo'l1C 

oo~1f: 

"'/'}O'O 

oo/)"'/-r 
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O"'l.h·"'l'Im· O'}mL1f m'rVI' I'1'Om+'} rh<'\/l:y. Wr'Fci 1-]',00, OJ.'', oM''}m.'',. 1·!-lf!. 

'If!. oofl"'1"'1-r MooO"'1"'1:"fD,} l'I",/ooAh'}" Or~\9u.",. &.fl1. h'''''''oom':'' hlf:'''' /l;J·fD:Y· 
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OH.IJ ouOl-r:-

6. OffJr ~\A/)"'/"'/r 

7. ~\A/)",/"'19u 

8. r,}9" V<'I11 rl'l~9" mf!. '}r ~\AmO,}/l'V" 

9. M "'/"'/1'1 V' 

10.0ffJ9" M",/",/I'IV' "'/1'1:" f!.1f'lA 

III 



T.</? '1'.<II'-:f (ITERMS) 1 2 3 4 5 

1 n7"L ~,9"'d' IlIf'I '/''''1 t9"j' nM:: 00<j::;J' ;n~': wr~ 

[}. 'b ;J. f!. "'1/r (\ . : : 
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Appendix - N 

One way - ANOV A 

Sum of Mean 
Squares df Square ' F Sig. 

I feel comfortable when lesson Between 
6.760 2 3.3 80 2.798 .063 

is g iven in Gamotstso . Groups 
Within Groups 262.149 217 1.208 
Total 268 .909 2 19 

It gives me pleasure when I use Between 
76.002 2 38.00 1 21.758 .000 

Sig 
Gamotstso in the classroom and Groups 
also in school compound. Within Groups 378.994 2 17 1.747 

Total 454.995 2 19 

Sometimes when I fi nd words Between 
6.768 2 3.3 84 1.356 .260 

or phrase that I don't understand Groups 
I ask my teacher. Within Groups 536.663 2 15 2.496 

Total 

543.43 1 2 17 

I feel relaxed when I use Between 
5.616 I 5.6 16 3.396 .067 

Gamotstso to ask question 111 Groups 
classroom. With in Groups 300.944 182 1.654 

Total 
306.560 183 

I don't think it is a god idea to Between 
.21 7 I .2 17 .100 .752 

teach a ll subjects using Groups 
Gamotstso . Within Groups 396.652 182 2 .1 79 

Total 396.870 183 
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I feel proud of Ga motstso Between 
7.763 2 3.882 1.654 .194 

becomes the medi um of Groups 
instruction Within Groups 509.4 14 2 17 2.348 

Total 
517.177 2 19 

I th ink Gamotstso is the most Between 
1.756 I 1.756 .788 .376 

appropriate language to Groups 
maintain the culture of Gamo Within Groups 432.489 194 2.229 
people. Tota l 

434.245 195 

I fee l that using Gamotstso as Between 
3.254 2 1.627 .705 .495 

medium of instruction weakens Groups 
students' achievement. Within Groups 500.833 2 17 2.308 

Total 
504.086 2 19 

I think that learning in Between 
16. 143 2 8.071 3. 136 .045 

Sig 
Gamotstso is useless . Groups 

Within Groups 558.489 2 17 2.574 
Total 574.632 2 19 

I support the idea that Between 
2.774 I 2.774 1.204 .274 

Gamotstso continue to be the Groups 
medium of instruction up to Within Groups 419.177 182 2.303 
grade 12. Total 

421.95 1 183 

I would like either Am haric or Between 
13.445 2 6.723 2.942 .055 

Engli sh replaces Gamotstso as GroLlPs 
medium of instructi on. Within Groups 495.9 14 217 2.285 

Tota l 
509.359 2 19 

Gamotstso be ing the medium of Between 
4.984 2 2.492 1.107 .332 

instruction helps us not to lose Groups 
our identity. Within Groups 488.452 2 17 2.251 

Total 
493.436 2 19 

Post Hoc Tests 

Multiple Comparisons 
Test: Tukev HSD 

(J) 
(I) Respondents' Respondents' 

Dependent Variable category category Statistics 
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It gives me pleasure when I use Students Teachers 

Gamotstso in the classroom and 

also in school compound. 
Parents 

Teachers Students 
Parents 

Parents Students 
Teachers 

I think that learn ing In Students Teachers 

Gamotstso is useless. 
Parents 

Teachers Students 
Parents 

Parents Students 
Teachers 

I wou ld like either Amharic or Students Teachers 

English rep laces Gamotstso as 

medium of instruction. 
Parents 

Teachers Students 
Parents 

Parents Students 

Teachers 

Parents 

Teachers Students 
Parents 

Parents Students 
Teachers 

* The mean difference IS slgmficant at the .05 level. 

Appendix- 0 
- T-Test 

Respondents' 
category 
Students I feel 

lesson 
comfortable 

IS given 

Gamotstso. 

Group Statistics 

Residence N 
when Rural 

In 92 

Urban 68 

115 . 

Mean 
Difference Std. 
(I-J) Error Sig. 

1.806(* ) .289 .000 

-.277 .244 .493 

- 1.806(*) .289 .000 

-2.083(*) .348 .000 

.277 .244 .493 

2.083(*) .348 .000 

.804 .35 1 .059 

.40 I .296 .366 

-.804 .351 .059 

-.403 .423 .608 

-.40 I .296 .366 

.403 .423 .608 

.788(*) .33 1 .048 

.232 .279 .684 

-.788(*) .33 1 .048 

-.556 .398 .346 

-.212 .279 .684 

.556 .398 .346 

.677(*) .285 .048 

-.927(*) .338 .0 18 

-.250 .407 .8 13 

-.677(*) .285 .048 

.250 .407 .813 

Std. 
Std. Error 

Mean Deviation Mean 

4.59 .974 .102 

4.3 1 1.083 .13 1 



I understand very quickly Rural 
when I learn with 92 4.34 1. 160 .1 21 
Gamotstso . 

Urban 
68 4.29 1.134 .1 37 

It gives me pleasure when I Rural 
use Gamotstso in the 

92 4.17 1.2 19 .127 
classroom and also 111 

schoo I com pound. 
Urban 68 3.90 1.457 . 177 

Sometimes when I find Rural 
words or phrase that J don't 92 3.2 1 1.537 .160 
understand I ask my teacher. 

Urban 68 3.49 1.569 .190 
I feel relaxed when I use Rural 
Gamotstso to ask question 92 4.04 1.275 .133 
in c lassroom . 

Urban 68 3.99 1.228 .149 
I don't think it is a god idea Rural 
to teach all subjects using 92 2.87 1.360 .142 
Gamotstso . 

Urban 68 3.5 1 1.51 1 .183 
I feel proud of Gamotstso Rural 
becomes the medium of 92 3. 14 1.635 .170 
instruction 

Urban 68 3.34 1.410 .1 71 
I think Gamotstso IS the Rural 
most appropriate language 

92 4.07 1.274 .1 33 
to maintain the culture of 
Gamo people. 

Urban 68 3.44 1.643 .199 
I feel that using Gamotstso Rural 
as medium of instruction 

92 3.32 1.467 .1 53 
weakens students' 
achievement. 

Urban 68 2.97 1.496 .181 
I think that learning 111 Rural 

92 3.03 1.725 .180 
Gamotstso is use less. 

Urban 68 2.99 1.550 .188 
I supp0l1 the idea that Rural 
Gamotstso continue to be 

92 3.5 1 1.530 .160 
the medium of instruction 
up to grade 12. 

Urban 68 3.56 1.5 10 .183 
I fee l that learnin g In Rural 92 3.54 1.529 .159 
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Gamotstso has increased my 
confide nce and abili ty to 
learn other languages. 

Urban 68 3.75 1.408 .17 1 
I wo uld like either Amharic Rural 
or Eng li sh replaces 

92 3.57 1.462 .152 
Gamotstso as mediu m of 
instructi on. 

Urban 68 3.50 1.491 .18 1 
Gamotstso being the Rural 
medium of instruction helps 92 3.64 1.614 .1 68 
us not to lose our identity . 

Urban 68 3.44 1.460 .177 
Urban 68 3.9 1 1.494 .18 1 

Teachers I fee l comfortable when Rura l 
lesson IS given 111 II 4.09 1.136 .343 
Gamotstso . 

Urban 13 3.92 1.320 .366 

I un derstand very quickly Rural 
when I learn with O(a) 
Gamotstso. 

Urban 
O(a) 

It gives me pleasure when I Rura l 
sue Gamotstso in the 

11 1.91 1.375 .415 
classroom and also In 

school compound. 
Urban 13 2.54 1.664 .462 

Sometimes when I find Rural 
words or phrase that I don't II 2.64 1.748 .527 
understand I ask my teacher. 

Urban II 3.09 1.578 .476 
I fee l re laxed when I use Ru ral 
Gamotstso to ask question II 3.45 1.508 .455 
in c lassroom. 

Urban 13 3.54 1.561 .433 
I don't think it is a god idea Rural 
to teach a ll subjects using II 2.73 1.555 .469 
Gamotstso. 

Urban 13 3.3 1 1.653 .458 
I fee l proud of Gamotstso Ru ral 
becomes the l11ed iUI11 of II 4.00 1.095 .33 0 
instruction 

Urban 13 3.62 1.26 1 .350 
I thin k Gal11otstso is the Rural O(a) 
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most appropri ate language 
to ma intain the cu lture of 
Gamo people. 

Urban Ora) 
I feel that using Gamotstso Rural 
as medium of instruction 

II 2.73 1.737 .524 
weakens students' 
achi evement. 

Urban 13 3.08 1.553 .431 
I th ink that learning 111 Rural 

1.91 1.375 .4 15 
Ga motstso is useless . 

I I 

Urban 13 2.46 1.450 .402 

I support the idea that Rura l 
Gamotstso continue to be 

I I 3.00 1.6 12 .486 
the medium of instruction 
up to grade 12. 

Urban 13 3.3 1 1.494 .414 

I feel that learn ing in Rural 
Gamotstso has increased my 

0(0) 
confidence and ability to 
learn other languages. 

Urban O(n) 

I would like either Am haric Rural 
or Engli sh replaces 

I I 2.55 1.508 .455 
Gamotstso as medium of 
instruction. 

Urban 13 2.92 1.754 .487 
Gamotstso being the Rural 
med ium of instruction helps II 3.55 1.695 .5 II 
us not to lose our identity. 

Urban 13 4.46 .877 .243 
Urban 13 2.54 1.198 .332 

Parents I feel comfortable when Rural 
lesson IS given 111 20 4.45 1.234 .276 
Gamotstso . 

Urban 16 3.75 1.342 .33 5 

I understand very quickly Ru ra l 
when I learn with Ora) 
Gamotstso . 

Urban 
Ora) 

It g ives me pleasure when I Rural 
sue Gamotstso 111 the 

20 4.35 1.309 .293 
classroom and also 111 

school compound. 
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Urb/In 16 4.3 1 .873 .218 
Sometimes when J find Rural 
words or ph rase that I don't 20 3.35 1.663 .372 
understand I ask my teacher. 

Urban 16 2.50 1.592 .398 
I fee l relaxed when J use Rural 
Gamotstso to ask question O(a) 
in classroom. 

Urban O(a) 
I don't think it is a god idea Rural 
to teach all subjects using O(a) 
Gamotstso. 

Urban O(a) 
I feel proud of Gamotstso Rura l 
becomes the medium of 20 3.15 1.755 .393 
instruction 

Urban 16 3.06 1.652 .4 13 
I think Gamotstso is the Rural 
most appropriate language 

20 3.40 1.635 .366 
to maintain the culture of 
Gamo people. 

Urban 16 3.75 1.57 1 .393 
I feel that using Gamotstso Rural 
as medium of instruction 

20 3.55 1.669 .373 
weakens students' 
achievement. 

Urban 16 3.1 9 1.559 .390 
I think that learning 111 Rural 

20 2.70 1.490 .333 
Gamotstso is useless. 

Urban 16 2.50 1.592 .398 
I support the idea that Rural 
Gamotstso continue to be 

O(a) 
the medium of instruction 
up to grade 12. 

Urban O(a) 
I feel that learning in Rural 
Gamotstso has increased my 

O(a) 
confidence and abili ty to 
learn other languages . 

Urban O(a) 
I would like either Amharic Rural 
or Engli sh replaces 

20 3.25 1.446 .323 
Gamotstso as medium of 
instruction. 

Urban 16 3.3 8 1.857 .464 
Gamotstso being the Rural 20 3.40 1.429 .320 
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medium of instruction helps 
us not to lose our identit . 

a cannot be computed because at least one of the groups is empty. 
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Independent Samples Test 

Levene's Test 
, 

Respondent for Equality of 
s' category Variances t-test for Equality of Means 

Mean Std. Error 
F Sig. t df Sin. (2-tailed) Difference Difference 

Students I feel comfortable Equal vanances 
when lesson IS assumed 1.912 .169 1.703 158 .091 .278 .163 
given in Gamotstso. 

Equal vanances 
1.676 135.447 .096 .278 .166 

not assumed 
I understand very Equal vanances 
qu ickly when I assumed 

.004 .952 .233 158 .8 16 .043 .184 
learn with 
Gamotstso. 

Equal vanances 
.234 146.339 .815 .043 .183 

not assumed 
It gives me pleasure Equal . variances 
when I use assumed 
Gamotstso 111 the 5.264 .023 1.306 158 .193 .277 .2 12 
classroom and also 
111 school 
compound. 

Equal vanances 
1.272 128.849 .206 .277 .2 18 

not assumed 
Sometimes when I Equal vanances 
tind words or assumed 
phrase that I don't .1 03 .749 -I. 124 158 .263 -.279 .248 
understand I ask my 
teacher. 

Equal vanances -1.120 142.849 .264 -.279 .249 
not assumed 
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I think that learning Equal variances 
In Gamotstso IS assumed 3.684 .057 .179 158 .858 .047 .264 
use less. 

Equal variances 
.182 152.030 .856 .047 .260 

not assumed 
I support the idea Equal varIances 
that Gamotstso assumed 
continue to be the 

.0 18 .893 -.197 158 .844 -.048 
medium of 

.243 

instruction up to 
I grade 12. 

Equal varIances 
-.197 145.549 .844 -.048 .243 

not assumed 
I feel that learning Equal varIances 
In Gamotstso has assumed 
increased my 

1.368 .244 -.873 158 .384 -.207 .237 
confidence and 
ability to learn other 
languages . 

Equal varIances 
-.884 150.54 1 .378 -.207 .234 

not assumed 
I would like either Equal variances 
Amharic or English assumed 
replaces Gamotstso .379 .539 .277 158 .782 .065 .236 
as medium of 
instruction. 

Equal variances .276 142.928 .783 .065 .237 
not assumed 

Gamotstso being the Equal varI ances 

medi um of assumed 
instruction helps us 2.011 .158 .807 158 .421 .200 .248 
not to lose our 
identity. 
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Equal variances 
.8 19 151.647 04 14 .200 .244 

not assumed 

-.553 .250 

Teachers I feel comfortable Equa l variances 
when lesson IS assumed 1. 167 .292 .330 22 .744 .168 .508 
given in Gamotstso. 

Equal variances 
.335 21.987 .74 1 .168 .501 

not assumed 
It gives me pleasure Equal vanances 
when I use assumed 
Gamotstso In the 

1.732 .202 -.998 22 .329 -.629 .631 
classroom and also 
In school 
compound. 

Equal vanances 
- \.O 14 21.994 .32 1 -.629 .620 

not assumed 
Sometimes when I Equal variances 
fi nd words . or assumed 
phrase that I don't .343 .565 -.640 20 .529 -0455 .7 10 
understand I ask my 
teacher. 

Equal variances -.640 19.796 .529 -.455 .710 
not assumed 

1 feel relaxed when Equal variances 
1 use Gamotstso to assumed .106 .748 -.133 22 .895 -.084 .630 
ask question In 

classroom. 
Equal variances 

-.134 
nOI assumed 

21 .575 .895 -.084 .628 

1 don't think it is a Equa l variances 
god idea to teach all assumed .079 .782 -.88 1 22 .388 -.580 .659 
subjects using 
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Gamotstso. 

Equal variances 
-.885 21.717 .386 -.580 .656 not assumed 

[ fee l proud of Equal variances 
Gamotstso becomes assumed 

.232 .635 .790 22 .438 .385 .487 the medium of 
instruction 

Equal variances 
.800 21.975 .433 .385 .481 not assumed 

I feel that using Equal variances 
Gamotstso as assumed 
medium of 

.949 .340 -.521 22 .608 -.350 .671 
instruction weakens 
students' 
achievement. 

Equal vanances 
-.516 20.34 [ .612 -.350 .678 

not assumed 
[ think that learn ing Equal vanances 
In Gamotstso IS assumed .792 .383 -.952 22 .351 -.552 .580 
useless. 

Equa l vanances 
-.956 21.678 .349 -.552 .578 

not assumed 
[ support the idea Equal varIances 
that Gamotstso assumed 
continue to be the .094 .762 -.485 22 .633 -.308 .634 
med ium of 
instruction up to 
orade 12. 

Equal vanances 
-.482 20.699 .635 -.308 .639 

not assumed 
I would like either Equal varIances 

1.976 .174 -.560 22 .581 -.378 .675 
Amharic or English assumed 
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replaces Gamotstso 
as medium of 
instruction. 

Equal variances 
-.567 21.988 .576 -.378 .666 not assumed 

Gamotstso be ing the Equal vanances 
medium of assumed 
instruction helps us 11.282 .003 - 1.702 22 .103 -.9 16 .538 
not to lose our 
identity. 

Equal variances 
-1.619 14.428 .127 -.9 16 .566 

not assumed 
Parents I feel comfortable Equal variances 

when lesson IS assumed .648 .427 1.627 34 .113 .700 .430 
given in Gamotstso . 

Equal variances 
1.611 30.979 .117 .700 .434 

not assumed 
It gives me pleasure Equal vanances 
when I sue ·assumed 
Gamotstso In the 

1.435 .239 .098 34 .922 .038 .382 
classroom and also 
111 school 
compound. 

Equal vanances 
.103 33.060 .919 .038 .365 

not assumed 
Sometimes when I Equal vanances 
find words or assumed 
phrase that I don't .093 .762 1.553 34 .130 .850 .547 
understand I ask my 
teacher. 

Equal vanances 
1.561 32.857 .128 .850 .545 

not assumed 
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I feel proud of Equal variances 
Gamotstso becomes assumed 

.253 .618 .153 34 .880 .088 .574 the medium of 
instruction 

Equal vanances 
.154 33.049 .879 .088 .570 not assumed 

I th ink Gamotstso is Equal variances 
the most appropriate assumed 
language to .661 .422 -.649 34 .520 -.350 .539 
maintain the culture 
of Gamo people. 

Equal vanances 
-.652 32.814 .519 -.350 .537 not assumed 

I feel that USIng Equal vanances 
Gamotstso as assumed 
medium of 

.241 .626 .667 34 .510 .363 .544 
instruction weakens 
students' 
ach ievement. 

Equal variances 
.672 33 .134 .506 .363 .540 

not assumed 
I think that learn ing Equal vanances 
In Gamotstso IS assumed .323 .574 .388 34 .700 .200 .515 
useless. 

Equal vanances 
.385 31.274 .703 .200 .5 19 

not assumed 
I would like either Equal vanances 
Amharic or Eng li sh assumed 
replaces Gal11otstso 4.696 .037 -.227 34 .822 -.125 .550 
as medium of 
instruction. 

Equal variances 
-.22 1 27.900 .827 -.125 .566 

not assumed 
--- ---
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Gamotstso being the Equal variances 
medium of assumed 
instruction helps us 2.262 .142 -1.338 34 .1 90 -.600 .449 
not to lose our 
identity. 

Equal variances 
- 1.363 33.860 .182 -.600 .440 

not assumed 

Appendix - P 

Respondents ' Language Background (n=205) 

Mother Tongue 

Language f 0;(, 

Gamotstso 182 88.78 

Amharic 23 11.22 

Total 205 100 . 
-- L-._ 

Students ' Language Background (n=1 51) 

Mother Tongue 

Language f % 

Gamotstso 13 1 86.75 

Amharic 20 13.24 

Total 151 100 
- -
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Teachers' Language Background (n=22) 

Mother Tongue 

Language f % 

Gamotstso 20 90.91 

Amharic 2 9.09 

Total 22 100 

Parents' Language Background (n=32) 

Mother Tongue 

Language f % 

Gamotstso 31 96.87 

Amharic 1 3.13 

Total 32 100 
- _. L-- _ 
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THE CASE OF BlSRATE GEBRlEL AND JEMO I 

3.4.1.3.2 Purpose of Local Development Plan 

LOP studies are supposed to perform two major purposes: 

First and foremost local development plans are supposed to present viable development 

directions to some areas under pressure, sites already identified as strategic investment areas in 

the city, or those that are prone to severe problems and in need of immediate actions. The local 

development plans will give plausible solutions to those problematic areas. The planning process 

that will follow will focus more on these kinds of LOP projects and will present the different 

issues in detail. 

Secondly, even in those areas that do not require immediate action or are not classified as 

major intervention sites or priority areas for development, requests for construction arise by 

private individuals or investors. In those cases, there is not enough ground to grant permit. The 

planning regulation prepared at the city level states that in similar situation where there is no 

prior LOP study, the plan proposals should abide to the regulations that are mentioned on the 

Structure Plan. The regulations at this level are however not enough in some instances. Since the 

city of Addis has evolved or grown in an unplanned manner, most of the circulation patterns and 

road width may not fulfill the minimum standards per se. In some cases, some nodal points in the 

city, even if they are not strategic points at this stage, certain urban design scheme may be 

required to avoid haphazard development, that does not give any consideration to the existing 

character in that area. The preparation of LOP for similar sites will hence facilitate and respond 

to the building permit request that would arise in the different part of the city. These LOP 

projects, unlike the first ones, will not be very detailed or need not concern much about 

implementation strategies or detail financial mechanisms. The main core of these LOP would be 

to present a visualization of the given site and existing spatial character, and set basic regulations 

that need to be fulfilled to ensure the basics and have a harmonized development in that area. 

LOP's should also incorporate 

• Zoning of use type, height & density 

• Organization of transport system 

• Local structures & layout of basic infrastructure 

• Housing typology & neighborhood organization 
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• Urban renewal, upgrading, relocation of intervention areas 

• Green areas, open spaces, water bodies, and places that might be utilized for common 

benefits. 

Therefore, LDP is one of the implementation tools for the structure plan. It provides all the 

necessary design rules, regulations and other design guiding criteria that benefit the general 

public. 

Officially Approved 
LDPs 

LDP in Expansion LDP in Inner City Areas 

Area & Small Towns 

... '" 
Urban Renewal Urban Upgrading 
Projects Projects 

+ + 
+ J. 

Public Investments Private Investments 
PPP 

i i 

Figure3.4 Strategies for implementation ofLDP'6 

3.4.1.3.3 Plan Preparation Process 

Although the planning process is not a simple linear trajectory but one that goes back and 

forth during the process, there is a certain underlying successive path that will be at the basis of 

any plan preparation process to ensure the grasp of main issues at the different stages of the 

process. It is however pertinent to note that findings at a later stage of the process could, should 

mould, shape, and/or redirect previous steps into a more refined and clarified direction. 

36 Source: LOP manual (Fi nal draft) 
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LOP initiation 

Selection, broad objective 

\ \ 
Understanding of existing context 

Survey and analysis 

(-: ~patial conditions/ ••. · •••... ~·.... SO~~~ld~~::~mic .. ......••••••••••••.••••••••••••••••••. ) 

, , 

, I 

SWOT analysis 

Critical issues identified 

\ \ 
'VIS I ON formation 

Emblem -,--

Alternatives, 
Concepts 

Fina l proposal 
Urban design, Rules and regulations, 

Implementation stmtegies 

I Approval I 
Implementation 

Monitoring and feedback 

I 

Figure 3.5 Components of the planning Process" 

37 Adapted from National Urban Planning manual 
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Til E CASE OF BISRATE GE8RIELAND JEMO I 

3.4.2 The Private Sector 

The approach to development lay the private sector has been to look for investment 

opportunities that have a high probability of financial success. Industrial developers vary 

considerably in personality & social concems. Same are risk takers others are financially very 

conservatives, preferring to avoid failure than to be innovative. Some developers are very 

responsive to local communities & others are not. Nevertheless the general approach to looking 

at the world is the same for all developers. A region of the world, a country, a city or a 

neighborhood is looked as a series of development opportunities, each of which is associated 

with opportunities & risks as long as land is seen as a commodity. 

The private sector development process is complex and involves series of steps. 

• Scouring the existing environment for opportunities of development 

• Predicting the market 

• Preparing feasibility study 

• Projecting development costs 

• Projecting the cash how in tenns of expenses & incomes will be overtime 

• Obtaining short & long term financing 

• Finalizing plan 

• Controlling and 

• Managing operation of the development. 

The private sector has an important role in speeding up the development & bringing about 

welfare improvement in different countries. This sector's involvement in Ethiopia had been 

restricted during the Dergue Regime. This was mainly due to socialist ideology of the 

government that was dictated by the 1974 proclamation. 

Ethiopia now under pinned the framework of the economic policy & the respective roles of 

the public & the private sector. Except for strategic areas as mining, energy, large scale 

engineering, metallurgical plant, other sectors have been opened to private sector participation. 

In these sectors the role of the state will be that of a facilitator for private activities. 
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Under this framework, an economic reform program has been launched by the government 

together with the World Bank & the international monitory fund to create favorable policy 

environment that would attract investment & bring about growth. The Economic Refonn 

Program is envisaged to be implemented in three overlapping phases which are; stabilization 

(such as tight monetary and fiscal policy); structural reforms and further structural measures to 

reorganize the financial sector, civil service and so on. Among the major policy measures 

relevant to the private sector development are:-

• Enactment of liberalized investment land and labor laws in a market economy 

framework 

• Establishment of investment office to facilitate & promote investment at ease 

• Privatization and public enterprise restructuring and 

• Tread liberalization measures 38 

Therefore, the above policy adjustments greatly enhanced the service provision & delivery 

on the role of the private sector in changing the urban built environment. 

3.5 Urban Design Implementation Objectives in Ethiopia 

The quality of the built environment depends, among other things, on proper planning, design 

& coordination of implementing activities. Urban planning, design and implementations are vital 

due to the long services span of structure and their effects on the built environment, a very high 

cast and complex process in creating despite the fact that these will be complicated to adjust and 

modify once generated. 

Implementation strategies, thus, are comprehensive tools for the built environment to be 

meaningful, expressive, identity generative to the entire sweep of forces involved in people' s 

relation to their surroundings. 

38 Source: Abdella Jemal; The role of the pri vate sector in urban development in Ethiopia 

Sl 



L 

PROBLEMS AND OPPO RTUNITIES OF UllllAN DESIGN STRATEGIES IN ADDIS ABABA 

TilE CASE OF BISRATE GEBRIEL AND JEMO I 

The Office of the Revision of Addis Ababa Master Plan (ORAAMP) laid out strategic 

development framework and management tools that provide a clear focus and direction for the 

effective realization of the structure plan. Structural plans are difficult to implement 

simultaneously due to financial, institutional regulations and technical constraints. Therefore, 

SDF provides policy directions in line with overall economic policy and development strategies 

of the country over difficult time horizons thereby considering cross-sectional issues and 

synergies among strategic elements. 

Despite these design implementation regulations, such as building height regulations, urban 

planning regulations, building pennit & construction regulations and other management 

regulations concerning urban development control, manages & direct the implementation 

strategies of urban design. 39 

According to urban planning & implementation manual 2004 regulations guidelines provides 

ways and means for plan implementation. These directives give general principles as well as step 

by step procedures for effective implementation of plans. 

Plan implementation should be undertaken in accordance with relevant regulations, binding 

laws & by laws. Plans should have legal baking for implementation. Since every urban plans & 

design must have implementations strategies as well as properly laid plans. The following sets of 

basic principles are stated:-

• Must state guidelines & clear means to achieve stated objectives 

• Should focus on specific issues 

• Should clearly state aims and objectives and their justifications to be achievable 

• Should be developed in multidisciplinary parcel 

• Should be flexible and adaptable to local condition 

39 Currently the sub cit ies land administration and building pennils & building pennit & controlling office gives a five page title deed 
infonnation serv ice fonnat that incorporates the legality of the deeds, lhe building height, the built up area rat io, the road net work and 
infrastructures around the vicinity that serves as a development guideline in the urban structure. This title deed infonnation service fonnal locally 
known as planning consent on its first page shows the legality of the title deed. The second page shows stlllctural components of the title deed. 
Pages three and four present the position of the ti tle deed in the master plan in 5000 & 1000 scale respectively for the purpose of reference. The 
final page shows the confonned title deed by the administrative office. 
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• Should have resource implementation 

• Should have specific strategies of implementation 

• Should provide for decision makers to have a mechanism to oversee plan 

implementation and ensure compliance with legislative requirements. 

3.6 Design Development Reviews & Control in Ethiopia 

Major design review m Ethiopia was made by the ORAAMP m 2002 due to failure m 

implementation in the master plan of 1994. 

The need for the review was 

• Disorderly land use, mushrooming infonnal developments 

• Increasing demand for housing visa as vise a low level income and rapid increase in 

homelessness 

• Intra-urban disparity m basic urban services and lack of hierarchically organized 

J service system 

• Lack of efficient documentation on urban land 

• Persistence of poor drainage and sanitation 

• High level of poverty and unemployment 

• Low institutions and human resource capacity, which resulted in poor urban 

management system and the violation of the master plan proposals affecting the 

overall structure of the ci ty 

According to the ORAAMP executive summary report 2002 in addition to the above 

mentioned problems, the shift in economic policy from centralized to decentralized economic 

strategy created major opportunities to the private sector investment and the introduction of 

market economy which needs the involvement of other sectors made the pervious master plan 

inefficient to cope up with the coming strategy. 

The current revised master plan also lived in practice smce 2002; therefore, it is in its 

completion period and needs to be revised since the Federal Negarit Gazeta Proclamation No. 

53 



( 

PR08LEMS AND OPPORTUNITIES OF URBAN DESIGN STRATEGIES IN ADDIS ABABA 

TilE CASE OF BISRATE GE8RIEL AND JEMO I 

57412002 states the validity of structure plan shall be valid for a period of 10 years from the date 

of approvals. 

3.7 Planning and Implementation Processes in Addis Ababa 

As mentioned in section 3.4.1 these planning and implementing processes are executed in 

Addis Ababa through different office structures and work processes that are arranged 

hierarchically from planning to implementation and inspection. 40 

3.7.1 Planning 

Currently urban plan preparation and inspection department is responsible for the core 

processes in LDP preparation and implementation strategies and its main tasks include 

preparation oflong term & urban development plans. 

Department of Urban Planning and Inspection was organized in 2003, under the then Policy 

Study and Plan Commission recognizing the importance of a ceaseless urban planning and 

evaluation and through the restructuring process. More specifically, DUPPI was organized to 

ensure the continuous urban planning process and effective execution of the revised master plan. 

When the Policy Study and Plan Commission were relinquished in 2005, DUPPI became a 

department under the City Manager Office of Addis Ababa. By then Land Development Agency 

was relinquished and Land Development and Administration Authority was formed. This will be 

discussed later. Since its establishment, DUPPI has been inspecting the revised master plan 's 

proposals, prepared a number of Local Development Plans and Upgrading studies and has been 

supervising and correcting their implementation. As the revised master plan has a focus on 

strategic and structural issues, it cannot detail urban design issues. To address this, Local 

Development Plans were used as special tools as they integrate urban designs with practical 

regulations. Particularly, as the LDPs are tools for implementing the structural plans long-term 

objectives of the city, DUPPI's role as an engineer for these endeavors has been quite significant. 

40 Planning and implementation offi ces are structured hierarchically from c ity administmtion level up 10 kebele level. 
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In addition, DUPPI has been involved in preparing and implementing different rules and 

regulations that are helpful to guide the city's planned development. 

Office for City 
Manager 

I 
I I 

Land Addis 
City Information Urban Plan Developme Ababa 

Dissemination and r- Preparation and r-- nt and - Infructractu r-- Others 
Documentation Inspection Administrat re and 

Department Department ion constructio 
Authority n Authority 

I 
Urban 

Urban Plan 

Development Study 
Implementation 
follow-up and 

Team inspection Team 

Figure 4.8 Organizational structure of Duppi41 

3.7.2 Implementation 

3.7.2.1 Transferring the land 

Federal Negarit Gazeta proclamation no 272/2002 states; land is the property of the people of 

Ethiopia and that its use is a subject of specific regulation by law and urban land shall be 

permitted to be held by lease. 

In conformity with plan guidelines where such plan exists, or, it does not exist, in conformity 

with the law which region or city government makes, as a case may be, and 

On auction or through negotiation; or 

According to the decision of region or city government 

41 Source: Addis Ababa city Govemment Organiz.at ional structure 
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In addition, Addis Ababa city govenunent guideline draft 2009 about its delivery strategies 

of urban through lease process states, under the framework oflease proclamation no 272/2002, 

Urban land is pennitted on lease by:-

• Auction 

• Negotiation 

• Lot 

• Allocation 

• Prize 

• Areas allocated for auction 

• The following areas are allocated by auction 

• areas where many competitors are expected 

• location which indicate market price 

• prepared areas are locations where detailed urban development plan is prepared 

• a base tor development, development rank highly believed to be prone to be selected 

fundamentally for basic development area 

• if believed that the auction price may enable to prepare much attractive area 

• areas whose development is coordinated and confinned to govenunent investment 

effectiveness 

• no dispute of possession, all free and allotted and must have prepared map for the 

land 

Any urban land (areas) for auction must satisfy basic fundamental development servIce 

(road, electricity and water) 

• Land for negotiation 

The fo llowing areas shall be available for negotiation:-
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• Believed to bring about better development and cannot be auctioned or prefened 

negotiation than auction 

• Location when by city development priority had been to be developed by the 

government , but due to financial limitation was not possible to develop for 

education, health and other social services, the it is prefened if negotiated 

• Land which have high positive developmental contribution for local development 

including land selected for basic development bui ldings, for city planning and 

development strategy development project proposals service city land for high 

economic and social benefit leading development project building 

• Land believed to enhance investment expansion 

• Land which has no possession dispute and is confinned that a map is prepared 

• Areas allocated for lot 

Those who fonn house cooperative associations to build dwelling houses shall be given land 

by lot. 

• Land for allocation 

• Non-profit social service organization, religious institution (church, mosque e. c.) 

• Building and budgeted government office building shall be allocated land according 

city plan by lot 

• Industrial project service which has government special favor to build industrial 

villages shall receive land by allocation 

• Land for prize 

• Citizens believed to contribute high service indifferent walks of life to the country 

and the public or who are role models may be prized up to 500 sq/m of land 

• According to city administration decision role model developer organizations may be 

prized land 
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• Expenses incurred to prepare the land shall be covered by the by prize awarding 

authority. In addition the land if by lease, auction or by negotiation the cost shall be 

calculated and indicated in the lease contract. 

3.7.2.2 Building Permit Processes 

According to Addis Negari Gazeta Regulation No. 17/2004, Addis Ababa is the capital city 

of the Federal Democratic Government of Ethiopia as well as the seat of African Union and 

international institutes; 

It is essential to have procedures for the execution of construction that may enable to make 

the City modem and standard as well as congenial for residence and work; 

It is also essential to give details that shall relatively fulfill contents of design and the 

appropriate implementation strategies for the size of the site on which the construction is erected 

safety measures that shall be maintained inside one's own possession in relation to neighbors. 

Thus, the land tenure administration and building permit authority plays the major role in the 

development process. Starting from land preparation, land granting through lease process, 

issuing planning consent and approving a building permit are the responsibility of the office. 

(Addis Ababa city structure is organized hierarchically in three manners. At city level, at sub 

city level& at kebele level.) After issuing a planning consent, design will be reviewed during the 

building permit process. During the permit process projects will be reviewed in three categories 

due to their heights and their roads, streets, physical costs & complexities and strategic 

advantages to the city and the number and ski ll of the professionals they incorporate. 

The currently working land & building permit guideline draft (2009) states hierarchically 

from bottom to top the responsibilities and authorities of each sector's a follows:-
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On Kebeles; 

• Single storey buildings and fences: 

• Renovation and Demolishing pennit 

• Pennits for temporary structures and temporary modifications 

• Any litigations resolving in relation to building structure 

In Sub Cities: 

• Up to 5 story structures 

• Educational facilities up to 2ndry schools 

• Up to 100 single residential units 

• Health facilities up to higher clinics, and 

• Other facilities (storages & factories) that cost up to 5 000000.00 Birr 

Building pennits at city level 

• six stories & above structures 

• above four structures to be built on RR & PAS roads 

• structure to be built by national and international institutions 

• diplomatic missions 

• structures that trespass more than one sub cities 

• national and international facilities, and 

• any structure that is not pennitted at kebe1e & sub city level 

The major difference from the building pennit directive 1197 in the pennit process is that the 

previous directive was also categorical according to area i.e. more than 5000m2 areas were 

pennitted at the city level and all structures that lie in R.R & PAS roads and does not incorporate 

kebeles for penn it process. 
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3.7.2.3 Building Regulatory and Capacity Development Process 

The urban Administration Building Regulatory and capacity development process Includes of 

construction Industries:-

• Building regulatory and capacity development process performs preparation 

of codes, standards, directives, regulation and laws 

• Perfonn capacity development based on the construction sectors capacity 

limitation 

• Search alternative technologies 

• Guide participants in construction 

• Record and give work permit 

• Collect, coordinates, follow, control and disseminate information of 

constructions development & generally development inputs in construction 

sector. 

3.7.2.3.1 Duty and Responsibility of Work Processes 

Building Regulator and capacity developer duty & responsibility work processes are:-

• Building regulator and capacity developer of work process is accountable 

directly to the head of the institutions and has such duties and responsibility as 

preparing, approving, or get approved the documents of building and 

developing basic systems for implementation, follow up their control and their 

implementation. 

• Check and confirm all constructions are built according to permits, 

construction codes & standards and give certificates for finished constructions 

in the city. 

• Check, with the help of laboratory tests the inputs & building standards, give 

certifications for those buildings which qualify the standard and take measures 

against those which have deficiencies. 
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• Identify construction industry limitations and present different solutions for 

the capacity limitation in the city administration. 

• Record, give and cancel permit, issue capacity and ethical standards and 

follow its confirmation, administer and develop their capacity for institutions, 

professionals, consultants, constructors, manufactures and whole sales, 

distributors of building materials in the construction sector in the city. 

• Prepare harmonized and standardized development plan, perform research to 

enhance coordinated constructors' coordination of their work, take measures 

on those who did not keep priorities and basic standard of development 

buildings. 

• Solve any disputes in the construction sector, see that any contractual dispute 

and all constructions are constructed according the laws, directives and 

standards. 

• Fix construction prices and disseminate to the administration and the sector's 

beneficiary institutions. 

• Have full information of houses and building development networks, record 

changes, update, analyze, interpret and indicate development and direct the 

city administration. 

• Search new technology and do researches to strengthen construction industry 

and development capacity. In addition, introduce new technologies, acquire 

experiences, enhance and disseminate their use in construction industry. 

• Establish standards follow and control all notice boards and notices put on the 

buildings in the city zone. 

• Confirms that clear, fast and effective performance is reached and the goals 

and successes are achieved. 

• Confinns that all construction codes and standards are followed in the city. 

• Give, with responsibility, technical decisions for all hierarchically laid out 

works and results . 

• maintain direct relation with concerned institutions, determine inputs of 

information for the work and give necessary information when desired, and 

• Perfonns other duties necessary for his objectives. 
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PART IV CASE STUDIES 

4. Burate GebrieJ, Case Study I 

Bisrate Gebrie\, is selected as a case study since it is one of the first 'LDP sites'42that bas 

gone through the development process. CurrentJy the case study area bas few plots to be 

developed. Therefore, the site could show the challenges & opportunities the wban design 

strategies starting from its vision up to its implementation & influences on the city at large. 

4.1 BlKkgrouDCIlJafonuatioD 

4.1.1 Establishment 

The name, Besrate Gebriel, is given to the vicinity due to the establishment of Debre BiSrai 

Kidus Gebriel Church. The church was established in 1973 and begun construction the same 

year, after the land was SCanted to the church by Princess Tenasnwork Haile Selassie,. previous 

owner of the neighborhood, and completed in 1974. The main church that is serving today was 

built 1981-1984. The next establishment in this area was the tennis club, now, it is known as 

International tennis club and S. O. S children's Village 1978 & 1988 respectively. According to 

the e\,der's in the neighborhood, there was also a circular concrete pole with an approximate 

height of I.5mts. & 30cms diameter erected in the middle of the field and was believed to be 

built by the Italians during the Italian invasion in 1935-1940 as part of the 'Gideo Washa'43. 

Except the above mentioned structures, the area was open space used practically for different 

sport activities such as horse racing, cycling, motorcycling, athletics, football, vehicles and 

others until 1997. 

42 The site js not mentioned as L.D.P. initially ~ it was develcped as detailed plan. But in the reviewed maMa' plan report with some 

strategies developed it bocamc L.D.P. by the city administration,& it is now mentioned as L.n.p. in the Tile deeds information service fOrmats 

that serves for the impJemmtatim purposes. 

43 Gidco Wasba is a historic site, even though it is not indicated in the master plan as a historic site. fQUOd in Ncfassilk Laft() Kebele 03JOS 

neighboring the tax. study site. It js bciieved to have a number of conaett haJJ, eome:c:ted by tunnels with an app-opriate diameter of J S-20 

meter'S and 60-70 meters depth stRtdltng up to the old air port site. Tbcse halls were oonstructcd by more than 5000 laborers SC'IVe the Italians ~ 

storage facjlity for their miJitary and otha- hardware during their ocmpation. 

ft2 
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In 1997 the case study area had started to be developed as 'LDP site' during the master plan 

revision and the plots begun to be transferred through the lease processes. Currently Bisrate 

Gebriel is one of the sites in Addis Ababa where active construction is largely visible. It is also 

vibrant in its activities as an administrative, residential, recreational & entertainment, business 

and other centers despite its religious services due to the fact that most of the plots are 

transferred to both the public and the private sectors. 

The specific area measures approximately 930 meters on its north-east axis and 320 meters 

on its south-east axis covering around 32 hectors of land including its roads and more than 70 

owners. It is completely isolated from the neighborhood by the major and collector roads 

surrounding it 

Figure 4.1 Location of Bisrate Gebriel" 

44 __ ""'<map of Addi. Ababa 
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4.1.2 Structul'e of the case study area 

4.1.2.1 Land Use 

The revised structure plan of Addis Ababa level St Gebriel as minor sub-centre and this sub­

centre allows any development except industries, manufacturing's & storages which require 

more than 500m2 areas, military establishment, prison, waste treatment plant, landfill sites, and 

mining& quarries. 

- - --
- --~ 

w.nin,.~_'" 
1tlnfu1lbidl~_ 
... 'ooml ...... 
~ ... ~ ... 
,me 
.... ~plamd --lotir*!c' - 'f*I7 

Figme. 4.X Land Use of Bisrnte Gebrief' 

4.1.2.2 Building Height 

BA 

The building height in the case study area is currently minimum three storey and maximum 

as per WP. Before 2008 the height in this area used to be four storey minimum even though the 

maximum was as per WP. 

45 SoUrce: Ibi~ 
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016 S"""'.: Ibid 

47 SOiirai: Ibid 
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4.1.2.3 Road Network 

The case study area is surrounded by PAS -4 and CS-2 streets and crossed by CS3 streets and 

their local roads.48 

The North-eastemP AS-4 streets connect the site to Lideta - Merkato on one end and on 

opposite side it takes to 5t. Michael's church ring road and further to AJemegna in Oromia 

region. The soutlt-east PAS-4 streets connect an end No.3 bus Mazoria ring road -Ayertena and 

on the opposite side it connects to Abo-mazoria road which takes either to Sarbet or Mekannissa. 

These two P AS-4 streets are also connected by a roundabout; the CS streets are major feeders to 

PAS streets. 

Figure 4.5 Road Network ofBisrale Gebriel 4
• 

4& PAS4 i5 If primary arterial street that has- a width of3Oml$~ 

CS-2 is '3. coUectorlltreetthat has '8. width uf'lCn1ts 

cs· is also a coUector.ftr"«t butit:bas a width of30mts 

49 Source: Ibid 
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4.1.2.4 Centrality 

Addis Ababa's structure plan an its centrality strategy states the characteristics of centers in 

three parts i.e. main centre, well positioned to accommodate major commercial and business 

giving institutions, governmental and nongovernmental organizations, transport centers, high rise 

building developments, public spaces & nodal points. Major (complementary) sub centers; are 

planned at optimum distance from each other and at an average distance of Skm radius from 

main centre in favorable location to main transport. Minor (tertiary) sub·centers are planned for 

people living within the catchments of 3·Skm radius. Land use in these centers includes 

administrative, cultural & recreational and other socioeconomic functions (ORAAMP). Bisrate 

Gebrie~ selected as a minor sub·center, is fulfilling the above criteria and it will be mentioned as 

center in all structure plans. 

""'" 
• ''''.SSAIEAS 

. TU.~ct.\ms 

SO Sourt.: \bid 
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4.1.2.5 Other Infranructurn 

BiSTate Gebriel one of the LDP sites due to its existing neighborhood that have the prestige of 

having almost complete infrastructure. h accommodates electric lines, Telecommunication lines, 

main water lines and the newly constructed an underground sewer system partially. 

Figure 4.7 Sewer Lines around Bisrate Gebriel51 

4.2 Urban design strategies in Bisrate Gebriel 

AMERICAN 
SCHOOL 

LlDETA 
SCHOOL 

St. GABREL 
CHURCH 

--
EMBA 

ZIRJ 

Addis Ababa had started its revised development strategies since the beginning of its master 

plan revision. The revision implements its studies basically through the structure plan & local 

development plan in specifically selected sites. 

According to my interview with Wlro Tsion Lemma, architect planner, at the time of the 

design,. the site was designed following all the necessary procedures and professional man power 

including: -

• Socioeconomic study 

51 Souri:e: AA WSA 
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• PhysicaIJ special & environmental data 

• Legal formation 

• Financial information 

The site was intended to be 'Ketena center,52 , now called minor sub-center, therefore, it was 

designed as a complete business center that incorporates all the facilities that was required such 

as wholesale, shops, stores, supermarkets, hotels, cultural centers sports, utilities (fire brigades., 

water and sewer authorities, electric and power authorities and other infrastructure services) 

residences etc. with a height of minimum five storey and & maximum ten storey ranging 

hierarchically and presented with detailed documents that include land use plans, two 

dimensional & three dimensional, road networks & other infrastructure works and 

implementation strategies in addition to socioeconomic measures. 53 

By the time of the design, before the master plan revision started implementation, it was 

prepared as a detail plan even though it fulfills all the requirements of a local development plan 

and considered as one. 

Nevertheless, the design was prepared under a different political, economic & social policy 

framework and development strategies that could not serve as an appropriate instrument for the 

current situation. 

In addition, architectural and other design reviews in the permit process are made mostly on 

single project basis. Design reviews at city and district level are provided only on few parts of 

the city with LDP provisions. The case study area, Bisrate Gebriel, is also one of the sites in 

Addis Ababa that is going through the development process on project - by - project basis even 

though it is "LDP site". The building permits that are issued to the developers at city level & at 

sub city level considers only the architectural qualities of each structure without any 

considerations for the urban image that is to come in the near future. The planning consent that is 

given by the authority shows the spatial arrangement of the surrounding from the structure plan 

S2 Kama center ;s an admini!llnd.ive region (unit) that incorporates an the imtitutionaJ f.cilities of. cmtr"oIJ govemmmt but in small .scale. 

S3 Even though the designer states the site bad gone through all the planning and. implementation strategies no document was found to 

prove that _ding tho WP ruelfthat sball be uRd as.". impI<nxmiDg1ool. 
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&. gives all the necessary information for the specific plot, it does not tell relationship of 

individual structures and permit directives only states relationship of neighboring structures for 

safety reasons &. purposes. Consideration of design principles such as order, unity, proportion, 

scale, harmony, balance symmetry, control, rhythms and etc. that erects from solid concepts are 

neglected for the architectural as well as urban images. 

4.2.1 Ownership & Service 

The case study area inhabits around 7S owners including the previously existing sites. 

4.2.1.1 Public & Private 

The site incorporate four (4) public owned sites that serves as kebele, Youth center, Defense 

residential apartments & Water Authority, One (1) Religious structure, One (1) 

Nongovernmental organization known as S,O-S which gives shelter for the orphans, twelve (12) 

diplomatic compounds, forty-one (41) privately owned service giving structures, ten (J 0) 

residential structures and six (6) open lands . 

• 

Governmental NGO 

S4 Sooroe: CompiIod by _ 

.. 

Diplomatic Privltlyowned Residential Open Lands ReliClous -.-



Figure (.10 Oimer.Ihip status pie dian. 55 

4.2.1.2 Titte Deed Status 

Out of the 75 owners & three previously owned non-lease title deeds three are lease through 

allocation transferred sites, six sites are transferred through auction recently & six not yet 

transfenedo The- £est of the title deeds are leased by negotiation through different prices 

according to their size and time of transfer-

6 
3 3 

Auction Negotation Dip.Negotation Allocation Non lease Open lands 

l'~ 4.11 Title. Deed status bar'" 

55 Source: Ibi~ 

'6 S""""", Ibid 
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4.2.1;3 Services vs. Mil 

On the site there are different types of services delivered to the public such. as religioUSy 

residential, commercial, diplomatic, and governmental :and others. 

Figure 4: 13" An:a of services in beclares. sa 

57 Source: Ibi~ 

SB Soor= Ibid 



Figure 4.14-SeMcespropomon.in.pc:roen:Illge. 59 

4.3 Development Trends and Roles of Bisrate Gebrlelln Addis Ababa 

As mentioned section 4.1 BiSTate Gebriel "LOP site" started to develop since 1997 through 

the lease land holding strategy_ According to the owner's and officials 1 interviewed in the 

beginning of the development the lease price was 125 birr/ sq. meters by negotiation and there 

were establ.isbed beight limits with a maximum beight of ten stories and minimum. beight of five 

stories but there were no restrictions or guidance on built up ratio & other requirements for the 

implementation. After the master plan revision completion in 2002. the site becomes a tertiary 

center with the minimum height of four storey structure despite the consideration of local roads 

and other factors in the site. 

It is also a 32 hectare development proposed to be minor sub center at one of the sub centers 

of Addis Ababa It is also one of the strategic investment areas that are planned as a business 

district. Tbe case study area is found adjacent to a proposed housing area for diplomats and it's 

surrounded by existing mixed functions mostly serving as residential area 
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Figure 4. IS Slrntegic inveslment aIIooItions in B. G .. 

In 2002, the evolution of African Union in Addis Ababa lTom its }lTevious status of 

OrganiVltiol1 of African Union influenced the development patterns of the site in certain ways. 61 

The government of Ethiopia, at that time promised for the African nations to grant a land 

with a minimum area of 2000 square meters of land and to name part of the streets of Addis 

Ababa on behalf of the nations. During this time, the site was partially vacant and ready for 

development" because of this more than eleven nations were allocated. During the process the 

government also adjusted and compromised some of the requirements of the site, such as 

minimum height, through the procedural and normative decision making processes discussed in 

section 2.9. 

ro s.un-.: SIm ....... rmrp of Addio Abaho-

., The Afiioan Uni ... is <II intergov<:l11m<fttA organi_ <:<msisting 'Of S3 African _es. E ... blished "" 9 July i!002, the AU was forml:d 
... ·........,"'.beOrganizatiOO'of Alii"""Unity (OAll). nw..- imponaDI deci';..,. oflbe- AU __ by Ibe-AsHmblyof Afri"""Un1oo, 
a 'semi- annual mocting of the Weads of-state and g<M:'l1llDent ofitsll'fC'mbcr"State. The AU"s"SOClfdariat, the Afiioan Union Commission, ·is based 
BrAddi._,E~ 



Figure 4.16 Algeria Embassy Residence. Figure 4.17 Algeria Embassy Chancery. 

Figure 4.18 Chinese Economic Commission. Figure 4.19 Saharawi Arnb Republic Embassy 

Figure 4. 20 South Africa Embassy. Figure 4.21 Libya Embassy. 

62 Soun:e: Pigm<U; .. 23 Field SUr.'t)'S 



In 2008 local development plan commission again revised the minimum beight.requireme~ 

from fuur storeys to three storeys to integrate the structure plan to the existing situations and to 

l1armonize the city with consi~ height along. the existing. aml proposed rood side 

developments as shown in figure 4.2. 

The unlimited option for the maximum height also influences the development trends in 

certain ways. According the data's from the lease department in Nefils Silk Lafto subcity, the 4th 

auction held in December 2009, the average. price througbJease reached more than SQOQ birr per 

square meters and expected to rise fur the coming few plots. 

Figure 4.24 Fourth round lease auction ." 



It is also assumed by the professionals, commission workers, owners and the city 

administration officials that the lease price will rise due to some of the prominent structures 

erected in the site. 

The grant of sheet metal shops through short term lease64 small scale industry services.by the 

city administration was at first intended to give services for the daily laborers on the construction 

sites now developed into micro cafes & restaurants for the employees of inbibited.structw:e after 

completions. The increasing number of completed structure in the site also encourages the 

surrounding. area. in giving. services fur the users of the. new structures_ 

FiguR\ 4.25 B.G dIiudl SIIIall sIaops. 

Figure 4.27 B.G dIiudl SIIIall sIaops. Figure 4.2& NeiglWoriag s1qr665 

64 Short tttm I..,.". giV<tl to _l-i_ !lJ'OOps«ll,..; •• ,Nn<:oopt:nti .......... " ·a _1timum<>f 5 y, .. ,l{ou .... nlly_ 1o-4}'OUO) 

if tbe-Ianol is · .... in tIJe fJIOtIOt1f 01 _.".,-. by tIJe _ devclopmmt _ widriu·tIJe IlHDiooed peri"'" Tho- _m will b< 

_ncodusingcasily_obIe...-ia!s sudt .. sheet __ 

I>S -'1'i_25-21t YRld Surv.,.. 
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The ~mbment or the diplomllik insti1utions in thew·is another economic factorfm-the 

site lind its neighboring residents to construct luxurious -residential houses to be rented for the 

diplol1UltS geRei'lIIing foreign currency and building- economic capacities of individuals and in 

other words implementing the pToposais of the revised master plan to {/evelop the surrounding as 

housing_area for the diplomats. 

Figure 4.29 Neighboring Rented Residence Figure 4.30 Neighboring Rented Residence 

Figure 4.31 Rented Residence Figure 4.32 Rented Residence for Embassy 

Fi!\IIre -u.l JI ph de. tiIIw . . 'Wi ai Au'"' 

~ Sour<e: Figun: 29-33 Fitld S1irvey! 
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The iconie67 
structures· built Oil the ease study area atttlI£tS the interests of various groups ill 

the society, particularly those with profits seeking motivations, increasing the price of land at 

finlt and the image of the klcation as a successful business area. 

Figure4.37S -SpIne-:. FipjIR 4.311 S . • SpId Cc:IIecr. 

{'7 I<:ooic _ ....... _ .... to their h.tl#, "llDSSi......., economic inIIucnce, "OUIStIndlng design ·mI_ mgnificmce ill1ht · 

_""ills: 
68 fIgure ~.37 & ~.3h", the ·int.nCC1llal~of·ZeIek< Bdayml Mes!in<>ODSUhillg_ md<:nglnoen. 

6!!NoI •• 1oo1lle1nllof'_oI'tb ... m:ted_' ...... Ie .. 8Jll~imrJftfll<l1lllllOltpbaot: 
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The transfonnation· of the function from offices to hotelS; . luxurioUs residential units and 

related services also indicates the influence of diplomatic missions established in the area. The 

inrernational institUtions &.NOO's rented the oompletedstructures.are paItof-the influence in-the 

transformation of the structures from their intended services. 

Figure 4.41 Oftke coavert.ecl 1& I »""'iAus Resi,."ooe 

Figwe 4.43 ApaItmeIIt 1& Oftke. 

As mtmtioned in section 3.4. l-. l- the revised master plan- of Addis Ababa executive summary 

report states as part of the reasons and the goals of Addis Ababa is to be irrefutable center for 

Africaj.e. to function as.the. major gateway to Africa, as a representation of African cities and to 

be Africa's diplomatic capital. Bisrate Gebriel is one of the sites that .accepted these goals and 

visions in the implementation process and imprints its effect in the diplomatic activities of Addis 

Ababa, Ethiopia in. general, was bestowed deservedly by its historic role, even though it was not 

intended to be one. 

70 Source: Figw< ~ l,",~Field SurYe)'> 
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4.4-Analysis of the urban stnKture & Its spatial quality in Bisrate Gebriel 

Bisrate Gebriel' s urban design was planned using the structures that surround the blocks. The 

building heights were limited to a height of 10storeys and with setbacks from each other & the 

structures. Each building are free standing and provided with their facilities such as parking, 

green areas, septic tank; and other requirements the building code suggests for a single building 

to fulfill. 

Figure 4.45 Bisrate Gebriel's proposed parceiation plan." 

The composition of funcr'lOns sucl1 as diplomatic missions, residences, offices, apartments, 

hotels, real estates, government organizations, warehouses, spon centers, hospitals and religious 

structures gives the site significance in terms of irs urban design role in Addis Ababa. 

Due to some of the notable structures on the site for their height, economic influence due to 

their-massiveness orootstanding design, the area can be perceived. as landmark_(See section 4.3) 

This site accommodates high rise, middle rise and other .structures with built up areas greater 

71 _ Nef. ... ilk Laft. SuI> riIy Ad",in""ati .... 
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than 60%72
. Thus, increasing me inhabirants of me area noI'ably and aea," congestion.73The 

open field in Bisrate Gebriel church that is getting reduced there to small services is the only 

visible. open space to serve for the neighOOrIIood and. the city at large serves as breathing: point by 

its large open space serving as a green area for the whole site . 

LEGEND 

- Major Road PAS 4 

Minor Road CS 2 

- Iconic Structure 

- Roundabout 

- Church/Green 

Diplomatic St 

- Residential Area 

Health Facilities 

- Other Services 

Figure 4.46 Goggle Map showing some prominent structures, green and existing surrounding" 

The. size of the. 75 plots 00 me site ~aries from 500m2 up to lOOOOm2 excluruog. the existing 

structures of Bisrate Gebriel Church and S.O .S. Children's Village which constitutes 12.5% {}f 

the project site. The roads that surround &. cross the site cover 26.25 %. The rest i.e. 61.25% of 

the site is the developed Ito be developed part. The height of the structures on the site varies from 

7 meters to 42 meters,. which is the highest currently, is the highest and. with. the road width that 

varies from 30 meters primary streets to 4 meters of pedestrians access. All the plots have at least 

IOmts main roads. 

12 The buiIt.;IfU r:ttio ~ not dated Oft"the LDP, therdM", it it :mumed10 be a3 prr1be code satH witlut Je:33t 60% fiJfrprivate Nn'icn 

and 75% for -public services. Suih lip area. -ratio for a "building stru¢tUJt: bad officially begun imph:mentation after 17/97 building peYn\it 

'"8"'...",.irr200S'w=·"" HIIo .... but it .... p ... Iit •• hno,dy olIff1her"';""·""", plat! in 2002. 

73 Even though the master-plan states tbenunimum hei~t ~i:rements and built up at'Ca Tallo, it does not state in its dttail -plans the 

nmMng of1.bt bJo.eb t1rnfatioft10 the- plot size ~1he-"ln3ximum·beightto·c:cntrof the- *>'liM. 
74 Sour«, Goggle _ map edited'by Anther 



Figure 4.47 Bisrafe GeOOel'!texisling RoadJlelwork. 75 

Figure 4.48 Bisrnte Gebriel's existing and proposed blocks. 7. 

7~ ~ Nefam&'W .. Subeity Admi_ ... and edit"" by _ 
')6 ·$0\11<:0' Ibid 
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=ry- rn}~s1\ ' C' 

Figure 4.49 Sky IiDes of existing aad ~ bIod<s. n 

Figure 4.50 3Dipw "4*13' ~ of eliding aad,w',-ed bkJcks. 78 

T1 s.uroe, Proj«t<:d By Author 
1B Source: lbi<I 

A._ 
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Jemo 1 is- tocafed.at thesoutb-west of Addis Ababa. covMng around 92. bedarfS of land on. 

the expansion area 1.6km and 2.Skm from the ring road on the Mekanissa Michael Roundabout 

and Lebu Roundabout respectively, next to the existing China Glass Factory in Nefassilk Lafto 

sub city at the boundaries of Kebele 0 I and 02. The site is mostly surrounded by private 

residential developments and crossed by PAS 4-30 and PAS 3-40 roads- The name is given to the 

site since it is known as lemo customarily by the previous settlers and farmers of the surrounding 

IIrea, 

Figure 4.51 Locationof Jemo 179 

4.6 Structure of Jemo l 

Aa:ording to the map of the structure plan of-the revised. master. plan the site was originally 

reserved for a green area as wood land. But due to the alarming growth rate of the area as a 

residential area and the need for the provision of the public houses. the city government of Addis 

79 S<lU!<t: Structure mAp of Addis Ababo 

B!i 
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Ababa revised the location as a mixed. use area The building height of the site varies from one 

storey to five storeys. 

~ ..• '", ~.c, 1 

AU ""'-"P' 'h<>,,~ 
",,""" "" ~d 
n~ 1""'-' ,,_ p"~r~l 
",r <> G .... ... 
< ... ~ .. l ......... "t p.-ojo.-t 

Figure 4.S2 Land use of Jemo J"" 

-
Figure 4.53 Environmental Map Of Jefn(y I'" 

8U·S""""" Ibid 
'81 ~OUJ"Ce: ]bid 
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4.7 Development Strategiaand Trends· of Jemo I 

lemo I LDP was studied by Addis Ababa Housing Development Project Office On behalf of 

urban plan preparation & Inspection Department of Addis Ababa in 2007 by fulfilling the 

strategies mentioned in section 4.2 for Bisrate Gebriel but according to the manual the study 

focuses only on spatial/physical aspect (Absence of socio-economic study). This means the exact 

target groups who are assumed to live in the social housing are not clearly known, however 

assumptions are taken based on earlier practices especially in determining the mix of housing 

typologies in number of bed rooms; The study was framed by predefined condominium building 

blocks and this may create monotony of silhouettes line; Some constructions ( e.g .. Roads) are 

undertaken parallel with this study so that sometimes it has make data hard to find; Messy 

placement of important data in the Land development & administration and finally; Time (the 

LDP & residential neighborhood study was expected to be completed within three months of 

time). 

It was also designed in detail and built as a neighborhood from an off centered roundabout 

on the site by composing three block types to accommodate 337 condominium blocks that 

inhabits 9090 residential flats and 710 shops within the five storey strucrures, 24 two storey and 

55 single storey structures that serves as communal and service functions for the blocks. 

figure 4.54 Typologies ofblocks" 

82 Sour<:<:: NefUsHk Lafto Sub city housing developmont bron<;h office 
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On these 337 condominium blocks 2085 studio types, 373& one bed rooms,2028 two bed 

rooms, 1239 three bed rooms and 710 shops on ground floors of the blocks are incorporated. 

3738 

Studio One Sed Two Sed 

~ 45S Number of House types ... 

Figure 4.56 Percentage of House types ... 

83 Souroe: Compiled by author from AAIIDPO 
g4 Soun;e: Ibid' 

Three Bed Shops 
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The neighborhood design also accommodates 72 open spaces to be developed by private 

investors and government as health centers, schools, open markets, commercial centers, 

administrative centers, fire brigades, police station, sport fields, water well areas and other open 

spaces to be used according to the future needs in addition to the green areas. 85 

Figure 4.57 Delail arrnngemenl of the sile. 86 

Figure 4.58 GoogIe map of the site. 87 

--
Major Road PAS 4 

RoundabOln 

_ Condominiums 

_ Glass f actory 

Sites to be Developed 

85 The layoot of the LOP show offstrcet pariting 00 major l>1reets dC'l'ite the restrictioos of the Building Permit Code 17m. 

86 __ Nef .... 1k Loft" Sub riIy ItdmimImion 
87 sour<:<:: Google Earth modified by Autho< 
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Even though the site was originally reserved as green area as mentioned in section 4.6 it 

started to develop mainly as a neighborhood condominium residence to satisty the housing needs 

the city requires. But, due to the main roads crossing the site, it is also influenced as a 

commercial area. 88 

Figure 4.59 Partial view of the site Figure 4.60 Open spaces for private commercial services 

Figure 4.61 Main Street crossing the site Figure 4.62 Vacant spaces on street sides 

Figure 4.63 Main Street crossing the sil.e Figure 4.64 R=ved Gn:en for corulominiums89 

88,It is the ~ at tht researeber that mMI of the eOSJimo rial ar~ tid :tie atH1ioft.ed t6' J.tax itt Mmd II atttam the ",.natt 

developers to be used as warehouses due to their proximity to neighboring industrial areas, the ring road and their own relatively widt areas. 
~ __ Pi&!,,< 59-64 AltlfDI'(} 
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4.8 T .. ansr~ring, TecllniquesofJemo I 

Condominium structures are transferred to the current owners by 10tte1Y, allocation90
, and 

auction system~ 

6040 

455 239 

lottery Allocation Bid NotTranfered 

Figure 4.65 Number ofhouses.tIansfured. 91 

Figure 4.66 Proportion Qftransferred HouSes . ..., 

TIte open lands are also prepared and partially transferred through lea~auction on the 11 th 

rOimd IUId the Government facilities 'will 'be e'Xpectea to be transferred t/frough allocation by the 

Nefassilk. Lafto sub city Land Administration lease sub. process office. 

9Ol..ease allocations are mostly given to kebele house owners of Addis Ababa ten:ewal sites such as Lideta. • Bash&. Wolde and newly 

COtlSbUcttd main rtIOd dcn;~Npmcmtl. 

91 Source: Compiled by author from AAHDPO 
92 Source: Ibid 
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PART V FINDINGS, CONCLUSION, RECOMMENDATIONS 

5.1 Findings 

As mentioned in the background study the aim of this thesis is to asses and understand using 

international and local experiences what the basic design frameworks, planning approaches 

methods of design and implementation strategies are, and to what extent they are used in the 

development process of the selected sites. 

Therefore, this section of the thesis discusses the major findings of the research expressed as 

follows 

• Weak Collaboration among Stakeholders and Professionals 

• Incomplete Codes and Regulations 

• Weak Public Participation 

• Weak Implementation Capacity 

• Weak Motivation to Implement Plans 

• Weak Integration of Review and Control of Plans 

5.1.1 Weak Collaboration among Stakeholders and Professionals 

Designing and implementing urban design usmg its implementing strategies IS a 

collaborative process for it to function successfully. It must evolve collaboration between and 

among; 

• Public and private sectors 

• Design professionals 

• Professionals and clients 

• Different researchers 

• Sponsors and users 

• Researchers and designers 
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A successful collaboration is inevitable if there is a common understanding on the nature of 

design and development strategies and processes. A collaborative action includes not just 

architects, planners, engineers and surveyors, but also developers, investors, occupiers, civil 

servants, politicians, event organizers, crime and fire prevention officers, environmental health 

officials, and many others. Individuals and groups engage in the development processes and 

strategies in different capacities and with different objectives. 

Many different stakeholders also involve in designing changes in the physical fabric of cities. 

Each profession has a specific area of competence and tends to see the environment in terms of 

its expertise. It is clear that a wide variety of expertise is necessary to deal with design problems 

an anything that approximates a holistic way. 

In addition, in section 3.3 of the contextual review, Federal Democratic Republic of Ethiopia 

Urban Planning Proclamation N0574/2007 page 4067,states that all stakeholders should fully 

participate strategically for the general well being of the society and the environment. 

Nevertheless, due to the lack of the above mentioned collaborations, Bisrate Gebriel, minor 

center, which was designed at first as 'ketena' center by few professionals, in master plan shifts 

without a design review to match the changed political, economic, social policy frameworks and 

development strategies as mentioned in section 3.4.1 especially urban planning paradigms that 

are developed to serve the master plan generating haphazard developments that lead to shifts in 

the intended outcomes. 

This phenomenon is also true for Jemo I site which was planned without the necessary 

collaborations to be developed by public sector as condominium housing and by private 

investors as commercial and other supporting services. The area is now challenged to be 

developing into industrial and storage services area contrary to the original plan and without 

formal review of the plan. 
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5.1.2 Incomplete Codes and Regulations 

One of the ways to ensure the consistency and predictability of cities is through codes and 

regulations. These codes and regulations should be designed at an urban level focusing on 

physical structures describing the building volumes, articulations (building materials, colors and 

other surface design issues) and relationship to the streets- either to protect and enhance their 

historic character or to develop a character of their own-so that the city can benefit from its 

outcomes. It should also make also make relationship with the architectural codes.(Carmona et.al 

2007). 

As it is mentioned in section 2.1 1.2 of literature review codes and regulations provide and 

enhance the quality oflife by creating and maintaining a comfortable and safe environment. 

In addition, in section 3.4.1.3.1 of the contextual reVIew, legal components of the local 

development plans ensures harmony and spatial integrities of cities. 

Despite these legal frameworks codes and regulations to control the LDP' s at an urban level 

is nonexistent. Projects are reviewed by authorities for approval and construction on a single 

project basis. Urban contexts can only be understood in building permit regulations through 

setbacks between blocks and at street level. But these setbacks only focus on single structures 

rather than overall image of the urban effects. 

In implementing the development strategies, the legally binding codes and regulations, such 

as lease agreements focuses basically on payment schedules, development years and building 

heights. To act as a legally binding document it should also show in detail guiding frameworks 

that are coordinated with other implementing strategies. 

5.1.3 Weak Public Participation 

Public participation is central to the development of a nation; particularly where the degree of 

power has been delegated to the public implies decentralized administration. 
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Public participation In the process of design and implementation is a key factor in the 

definition of sustainable development. Urban development is the result of a participatory process. 

An important aspect of a designer's skill is therefore, the development and use of a menu of 

techniques of public participation for incorporation into the design process. These techniques 

range from anthropological studies establishing essential cultural data, user studies and planning 

surveys, through informative teclmiques such as the exhibition, press notice and other media 

means of communication, to administrative procedures such as planning appeals and public 

inquiries. People 's views can also be elicited at public meetings or sought through the electoral 

process by the inclusion of planning matters in political manifestos. Finally, there is a group of 

more active forms of participation, such as community design exercises, self-build operations 

and procedures for community administration and control. 

Ethiopia' s Federal Negarit Gazeta Proclamation number 17/2004, states the levels of public 

participation while local development plan is being prepared as follows; 

• An opportunity shall be given to the residents of the city residing in the area covered 

by the plan and affected to have clear knowledge and discuss it; 

• Shall present the exhibits for those residents of the city who are interested to see. 

• One day meeting shall be arranged for the residents of the city during which opinion 

about the general idea and strategy are gathered; 

• Where an objection is raised by any person the manager shall give within ten days in 

a written form an explanation of as to what extent the objection is considered. 

Public participation is one of the major components of the design and planning process in 

LDP preparation in addition to other factors as shown in figure 3.5. However public participation 

has been insignificant on both sites in the preparation and implementation processes, rather it is 

initiated and completed with orders and involvement of few decision makers and professionals 

especially architects and planners. 
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5.1.4 Weak Implementation Capacity 

Understanding the processes of urban design and development is fundamental to structuring 

and carrying out the overall design-implementation processes. Design and implementation 

strategies are designed by considering the contexts of the existing situations, but during the 

processes; 

• Lack of understanding the capacities of different public sectors in terms of budget, 

finance and other strategic constraints despite the strategies stated in section 3.4.1.3 . 

• Lack of understanding the responsibilities and co-ordinations of the public sector and 

its relationships with private sector. 

• In implementing the regulations, codes and standards; shortage of human resources, 

financial constraints and ineffectiveness of implementing offices are the major 

hindrances. 

5.1.5 Weak Motivation to Implement Plans 

Urban design strategies consists of development agendas, defined goals and objectives 

embodied in the description of a desired system and assertion about what the built environment 

should afford in order to fulfill the function required of it. it also involves a series of decisions 

starting from a general statement to specific activities that are involved up to implementation. 

As mentioned in section 2.10 of literature review, to meet the goals of development strategy 

' in our case decentralization' strategies are developed by incorporating key components of 

design policy and frameworks. 

The master plan is, therefore, structured following the basic principles of urban design and 

development strategies using structure plan to implement development policies that also 

incorporate global issues in addition to the other issues mentioned in section 3.4.1.2. 

96 



PROBLEMS AND OPPORTUN ITIES OF URBAN DESIGN STRATEGIES IN ADDIS ABABA 

TilE CASE Of' BISRATE GEBRIEL AND JEMO I 

The local development plans, which are the minor reflections of the structure plan which are 

intended to serve as an implementing tool for the master plan through the structure plan are also 

designed to meet the development objectives, implementation techniques, roles of implementing 

bodies, required institutions, local economic dynamisms, concrete standards, spatial frameworks, 

budget and time of implementations using standardized mechanisms as mentioned in section 

3.4.1.3 of the contextual review. 

To realize the above mentioned strategies, offices are organized hierarchically from planning 

to implementation and controlling through different sectors from top-bottom to horizontal links 

in order to bring about sound development. 

However, during these processes of urban development, plans (structure and local 

development plans) are deviated by the decision makers and professionals to accommodate the 

unpredicted phenomenon the city faces. 

In case of Bisrate Gebriel, due to the need to firmly establish African Union head quarters in 

Addis Ababa for the best interest of the nation, 12% of the plots were allocated through lease and 

other means as mentioned in section 4.2, without revising the development intentions of the site. 

This allocation of the site for the diplomatic institutions using the legal implementation strategies 

of lease, building permit and regulatory procedures, has changed the plan to develop the site as a 

minor sub center as proposed by the revised master plan even though it serves Addis Ababa's 

vision to develop as Africa's diplomatic center. 

In case of Jemo I, due to the need to implement the housing supply strategy, the site was 

changed from green area that serves as wood land to a mixed use area. 
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5.1.6 Weak Integration of Review and Control of Plans 

Control and reVlew of plans were not basically attempted on both sites in an integrated 

manner in design and implementation processes mainly due to the following reasons. 

• Time constraints 

• Professional constraints 

• Financial constraints and 

• Lack of awareness of the public as well as the project initiators 

5.2 Conclusion 

The process of urban design and its implementation strategies are complex and 

argumentative ones. In addition urban designers and public sectors face conflicts in 

understanding the consequences of their strategies since they are dealing with the future and plan 

under uncertainty about the best courses of actions to take. 

Urban designers, therefore, need to be aware of the political, social and economic forces 

impacting on the situation, and be able to engage in the debate whilst having sufficient 

knowledge of the form implications of those forces such that the designers can lead the design 

team to produce as many outcomes as necessary to achieve consensus. 

Thus, urban design strategies should be envisaged not only to satisfy the present needs but 

also not to preclude future possibilities by trying to attain open ended structures that could match 

the current as well as the future situations. 

The purpose of this thesis is to asses and investigates the problems and opportunities of urban 

design strategies. As mentioned in section 5.1 of the findings the major problems were identified 

and the opportunities are understood in the literature and contextual reviews as theoretical and 

conceptual frameworks that are stated as design and implementation techniques to be used in the 

development process. 
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Within the above mentioned purpose, Bisrate Gebriel and lemo I sites in Addis Ababa are 

used to understand the city wide approach by means of the case studies. Accordingly, the case 

studies indicate the following city wide trends; 

• In Addis Ababa urban design strategies are not limited to the instruments of city plans 

detail plans, design reviews, design controls, design guides and the like only. They 

also include administrative decisions. 

• Plans are not viewed by city authorities and government officials as objectives to be 

strictly implemented. They are viewed largely as documents to inspire 

implementation. 

• Urban design and development is dominated by piecemeal (project by project or site 

by site) development approach. 

• There is no systematic feedback mechanism by which urban designers and planners 

can learn from past mistakes. 

• Public and stakeholder participation is underdeveloped component of planning in 

Addis Ababa. 

5.3 Recommendations 

Another objective of the research is to focus on problems identified by the research and 

recommend actions that can help to solve them. Accordingly the following five actions are 

recommended based on the findings and conclusion of the research; 

• The city must strive to develop by applying internationally accepted urban design 

strategies while modifying the strategies to fit its local context. 

• Government must strive to create conditions for the city to develop by using 

"standard" urban design strategies by fulfilling its manpower, finance and other 

logistic requirements. 

• Professionals must strive to be advising to city authorities and government officials 

rather than acting merely as detail designers and implementers of administrative 

decisions. 
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• Plans must include statutory conditions under which other mechanisms such as 

administrative can be used to alter them. 

• Professional associations and other pressure groups must strive to take clear position 

with regard to the goals and means of development of the city, increase awareness 

and consensus of the public and press for achievement of the goals by the agreed 

upon means. 

Generally, the design strategies, frameworks and implementation mechanisms shall be laid 

out to create a better quality of life for everyone, conserving resources, protecting environmental 

assets and meeting the needs of the public at large in terms of the basic social, cultural, and 

physiological needs. 

Finally, this thesis research has tried to see the problems and opportunities of urban design 

strategies focusing on the public sector strategies and objectives. However, the study doesn't 

cover other sectors objectives and involvements. Therefore researchers are recommended to 

study on these and other areas. 
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