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Abstract

This research aimed to explore the status of children’s school readiness and its relationship to
structural and process qualities in private and government preschools of Kirkos sub-city, Addis
Ababa. A mixed research approach was employed to investigate the research questions. Out of
the selected four schools a total of 94 preschool children from KG 3 or preparatory class
participated in this research in the readiness measurement test. School readiness assessment
results and direct school observations were the main sources of the quantitative data. Qualitative
data was collected using Key Informant Interview (KII) was conducted with four school
principals taking one participant in each preschool. The study applied /DELA’s standardized
International Development of Early Learning Assessment analysis to investigate the level of the
children readiness for primary school in a holistic manner and direct observation tools were
used to measure the relationship of the children readiness level to the process and structural
qualities of both private and government preschools. The study's main finding was the readiness
level of the private preschools students is significantly different compared to their government
counterpart, however, there was no significant relationship between school readiness level and
process and structural qualities of the preschools. In the end, the study recommends that schools
and educational administration bodies make a proactive effort to increase the qualities of
preschools and make the school environment more conducive in order to achieve a better

readiness level of the students.

Key words: School readiness; Process quality; structural qualities; IDELA.



CHAPTER ONE

INTRODUCTION

1.1. Background

The future of the world's populations, which are becoming increasingly interconnected, will
depend on the development of children born today. Early childhood experiences are a crucial
component of the systems that ensure young children reach their full potential in all areas of life.
In terms of a child’s future, the importance of early childhood education can’t be overstated. A
child’s early years are the foundation for his or her future development, providing a strong base
for lifelong learning and learning abilities, including cognitive and social development. Well-
established research continues to emphasize the importance of early childhood education as an
essential building block of a child’s future success.

High-quality early childhood education and care give children the best start in life. It provides
important opportunities to learn and develop. Early childhood education and care can help
children develop their physical, social, emotional, moral, and intellectual capacities (MoE,
2010).

Children who do not have access to stimulating environments, early childhood programs, or
preschools encounter a lack of readiness for school and classroom activities upon entering
primary school. This insufficiency adversely affects their academic performance and frequently
persists, impeding their learning experiences in subsequent stages of education. As a
consequence of inadequate Early Childhood Education (ECE), children may delay school entry
or even discontinue their education, leading to detrimental effects on both cognitive and social

development (Nonoyama, Tarumi, & Ota, 2011).



Studies indicate that children engaging in high-quality early childhood education are more
inclined to enter primary school with the essential social, cognitive, and emotional skills,
providing a solid foundation for their ongoing academic pursuits (Davoudzadeh et al., 2015;
Duncan et al., 2007).

The advantages of quality early childhood education extend far beyond primary school,
correlating with increased levels of educational attainment, employment success, and enhanced
social skills, as outlined by UNICEF in 2001. The experiences and learning opportunities during
this crucial period play a pivotal role in shaping a child's readiness to actively participate, learn,
and flourish in more advanced educational settings.

The concept of school readiness is vast and lacks a comprehensively agreed-upon definition
among scholars. Meisels (1999) defines school readiness as a process that develops over the
preschool years and is influenced by the school context. He has also described school readiness
as a multifaceted, complex, and systemic combination of children’s experiences and resources at
home, and experiences and resources in childcare and preschool settings attended by the child.
School readiness, according to Kagan (1990), is viewed from two perspectives: readiness to learn
and readiness for school. Readiness to learn is conceptualized as a developmental progression
that reflects a child's ability to learn. This is influenced by motivation, physical development,
emotional maturity, and health. Meanwhile, readiness for school is considered as a set of
physical, intellectual, and social skills that are permanent or a prerequisite necessary for children
to meet the requirements of the school environment.

Another recent addition to the concept of school readiness is the view from the capacity and
services provided by schools also known as ready school. Although ready school is the most

recent concept, it is gaining rapid importance. It deals with the quality of services and is defined



by several characteristics linked with schools, including a sufficient supply of learning materials
such as books and teaching aids, adequate time devoted to learning in the classroom, and
effective teaching, pedagogic practices, and teachers’ competence of the school environment that
has been linked with higher rates of student retention and lower drop-out rates (Lloyd, Mensch,
& Clark, 2000).

Yet another definition of school readiness is viewed in terms of the aspects of the school
environment that support a smooth transition for children (and their families) into primary school
and advanced learning for all children (Pianta & Kraft-Sayre, 2003).

Decades of research on early child development have determined that when it comes to school
readiness of children quality of early childhood programs is critical (Wechsler et al., 2016). The
efforts to improve the quality of ECE services have evolved, which has led to following different
approaches to achieve them.

Historical models of early childhood education quality were rooted in socioecological,
attachment, and learning theories. These theories posit that reciprocal interactions between
children and their surroundings play a crucial role in shaping development across various
environmental systems, ranging from the immediate family context to broader community
systems (Burchinal, 2017). Attachment theory suggests that establishing a secure base through
consistent and sensitive interactions with caregivers supports social-emotional adjustment and
approaches to learning (Ainsworth, 1989). Piaget's constructivist learning theory underscores
that cognitive skills develop through active engagement in age-appropriate activities within the
environment (Gopnik et al., 1999), while Vygotsky's sociocultural learning theory argues that
optimal development occurs when a more skilled partner guides children in addressing slightly

challenging tasks, thereby enhancing their knowledge and competence (Bodrova et al., 2006).



These models emphasize the significance of the caregiver-child relationship, differing in their
emphasis on providing suitable activities and the role of adults in facilitating developmental
progress.

Similar to their predecessors, contemporary Early Childhood Education (ECE) quality models
draw on foundational developmental theories but are more comprehensive, incorporating
additional aspects of ECE service provision. At the heart of the present ECE quality model are
the interactions between caregivers and young children, termed process quality. The caregiver's
role in providing emotional support and intentional teaching is deemed pivotal in fostering early
social and cognitive development (Hamre, 2014). This model posits that early development is
directly impacted by process quality and indirectly influenced by structural quality,
encompassing characteristics of the ECE program and teachers (Burchinal et al., 2015). While
structural factors, including ECE providers' education, child-to-provider ratio, group sizes,
compensation, leadership, administration, parental involvement, inclusion of children with
special needs, and consideration of home language and culture, are regarded as essential, they are
considered insufficient on their own to achieve higher process quality (Burchinal et al., 2016).
Although process quality is thought to have a more direct impact on child outcomes as compared
to structural quality, researchers and leaders in the field of early care and education agree that
process and structural indicators are interrelated, and when combined together they promote the
highest quality experiences.

Globally there is increasing interest in measuring school readiness. There is tremendous effort in
developing the tools to measure early learning and development is needed especially one that
could be implemented in developing countries scenario (Barrett et al., 2015). There is also a

consensus among early childhood development experts that readiness for school should be



understood as a holistic concept involving several developmental areas, including motor,
language, early literacy, math, problem-solving, social-emotional development, and approaches
to learning (Lauren, 2015). Evidence highlights the importance of non-academic skills, like
social-emotional development, especially when children are exposed to adverse environments or
life events (Betancourt et al., 2014). Competence in all these areas will ensure that children are
ready to benefit from educational activities offered in a school environment.

When assessing school readiness, there is a scarcity of international tools capable of
comprehensively measuring children's development and emergent skills. In 2011, Save the
Children conducted an exhaustive review of existing child development assessments, revealing
significant limitations in many available tools, as documented by Lauren in 2015. Several
instruments were constrained in their approach, focusing on specific skill areas or age groups,
and often relying on parent or teacher reports instead of directly evaluating children's skills.
However, Early Childhood Care and Development (ECCD) experts widely agree that school
readiness extends beyond cognitive skills and is best conceptualized as a holistic concept
encompassing various developmental areas such as motor skills, language, early literacy, math,

problem-solving, socio-emotional development, and approaches to learning.

The Development and Early Learning Assessment (IDELA) stands out as a holistic, rigorous,
open-source instrument that is easily adaptable to different national and cultural contexts
(Lauren, 2015). IDELA was created with the goal of supporting continuous program
improvement across Save the Children's and its partners' diverse country sites, enhancing
accountability in Early Childhood Education (ECE) initiatives globally. Additionally, IDELA

provides cohesive and ongoing data and evidence regarding children's learning and development



across countries, offering valuable insights to governments and global actors in scaling
successful ECE programs.

In Ethiopia, as in other countries, attention has been directed toward Early Childhood Care and
Education (ECCE), although it is a relatively recent focus. The ECCE sector was primarily
managed by private and non-governmental organizations for many years, as noted by Education
International in 2010. Over time, the government became increasingly aware of the pivotal role
of early childhood care and education in children's development. Recognizing the associated
benefits, the Ethiopian government formulated a national ECCE policy, strategy, and guidelines,
effectively implementing the program (MoE, 2010). Aligning with this policy, the Ministry of
Education has prioritized pre-primary education in its Education Sector Development Program
[ESDP V] (MoE, 2016), outlining strategic targets and objectives for pre-primary education from
2016 to 2019/20.

Despite the Ministry of Education’s intentions, early childhood education coverage and access
remain underdeveloped, primarily concentrated in urban areas and scarcely present in rural
regions, as noted by UNESCO-IICBA in 2010. Belay (2018) highlighted the existence of several
non-governmental schools in urban areas, catering to more affluent parents, while economically
disadvantaged parents often rely on a limited number of faith-based preschools. To address these
limitations, the government, in collaboration with private entities, non-governmental
organizations, communities, and religious groups, has implemented various ECCE programs,
including O-class, child-to-child initiatives, and kindergartens (MoE, 2016). The introduction of
O-class and child-to-child programs aims to bridge access gaps, particularly in areas lacking

kindergartens, notably in rural settings (Fantahun, 2016; Mulugeta, 2015).



Substantial evidence highlights the formidable challenges related to the accessibility and quality
of preschool programs. On a global scale, slightly over 125 million children struggle to attain a
functional level of literacy or numeracy, regardless of their duration of schooling. It is estimated
that 60 percent of primary school children in developing nations fall short of meeting basic
competence benchmarks for learning. UNESCOQO's 2014 reports reveal that in developing
countries, 250 million primary school children encounter difficulties in reading simple words.
Additionally, approximately 220 million children under the age of five in developing nations fail
to reach their full developmental potential, with more than six out of ten of these children
residing in Sub-Saharan Africa, constituting nearly a third of the region's child population

(Grantham-McGregor et al., 2007).

In Sub-Saharan Africa, approximately 22% of children attend preschool, a stark contrast to the
79% enrollment rate observed in Europe, America, and the Pacific region (World Bank 2015).
Ethiopia, as one of the countries in Sub-Saharan Africa, faces similar challenges. According to
the 2021/22 Education Statistics Annual Abstract, only 44% of Ethiopian children aged 4-6
participate in early childhood education programs (ECCE), despite a 7.3% improvement from the
previous year. The Early Grade Reading Assessment (EGRA) report indicates that merely 6.2%
of Ethiopian students in grades 2 and 3, across all languages, meet the targeted reading
benchmark, reading fluently with full or nearly full comprehension (EGRA, 2018).

As stated above, despite all the efforts to improve the quality of ECE in developing countries, the
desired results have not been achieved. Quality in ECE is often evaluated through the dual lenses
of structural and process quality. Structural quality encompasses the foundational elements of the

ECE setting, including factors such as the educational background and training of providers, the



ratio of children to providers, group sizes, compensation for providers, leadership, and
administration of the program, parental involvement, inclusion of children with special needs,
and incorporation of home language and culture. While these structural factors are deemed
necessary, they are considered insufficient on their own. Process quality, on the other hand,
centers on the dynamic interactions between caregivers and young children. It emphasizes the
emotional support and intentional teaching provided by caregivers, influencing early social and
cognitive development. The interplay between structural and process quality is critical in shaping

the overall effectiveness of early childhood education programs.

1.2.Statement of the problem

School readiness is an important concept which needs particular attention for various reasons.
The major one is that the early years are a time of rapid growth and development. Because of
that, pre-primary school is a place where children are to build an essential foundation for their
successful lifelong learning (Ramey & Ramey, 2004). As mentioned in different studies by
Awopegba, (2010), Fantahun, (2016), Belay & Belay, (2016), School readiness has many
challenges but regardless of the challenges, the number of studies conducted in the area
especially on school readiness are limited comparing with the wideness and depth of the concept.
Of course, there are few researches on the subject though most of them mainly focus either on
children’s readiness for school or on the psychological aspects of school readiness.

It is essential to give children high-quality early childhood education in order to ensure that they
reap the long-term benefits of early education. A child's development and preparedness for

school may be relatively unaffected by simply attending preschool. Since low-quality programs



are unlikely to give children the results they want, quality is essential. (Britto, Yoshikawa, &
Boller ,2011).

In recent years the Ministry of Education has implemented policy reforms targeting a substantial
expansion of pre-primary education, provisions have been put into effect (Kim et al., 2021). This
situation underscores the importance of comprehending the implications associated with the
process and structural quality of such a widespread reform. However, the quality of preschool

education in Ethiopia is still debatable.

Fantahun and Belay (2022) conducted a study in Addis Ababa to determine if children attending
government, private, and faith-based preschools were prepared for primary school. The results
showed that a considerable number of children needed to be adequately prepared for school
despite having undergone preschool education, which was supposed to help them develop
holistically and be ready for school. The study revealed that more than 23% of the participants
were vulnerable in at least one developmental domain, while over 12% were vulnerable in
multiple domains. This prevalence is alarming and necessitates some form of intervention.
According to the study, the need for more emphasis on holistic child development by preschools
is considered as one of the major causes of this problem. Most preschools tend to focus more on
academic activities at the expense of other areas of development. Furthermore, the quality of
preschool education in Addis Ababa is also debatable.

Mesayt (2021) * examined children’s readiness for school in private and government schools in
one sub-city, of Addis Ababa. The study limited itself to examining the school readiness of
children by obtaining answers only from children using a standardized assessment tool and

information from families. The result of the study has indicated different competence level
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across different domains of school readiness. However, the study only focused on one of the
school readiness components which is the children readiness. Gashaw (2014) also demonstrated
that early childhood education quality falls below standard levels in both process and structural
aspects in the Bole sub-city of Addis Ababa.
Presently, the evaluation of ECE quality involves a comprehensive examination of both process
and structural dimensions. Process quality, as defined by Hamre (2014), refers to the interactions
between caregivers and young children, signifying that the caregiver's provision of emotional
support and intentional teaching has a direct impact on early social and cognitive development.
On the other hand, structural quality, as explored by Burchinal et al. (2015), pertains to the
indirect influence of ECE program and teacher characteristics on early development. These
characteristics encompass factors such as child-to-provider ratios, group sizes, wages, leadership,
parental involvement, inclusion of special needs children, and the integration of home language
and culture. Both dimensions of quality are considered essential yet individually insufficient for
achieving elevated process quality (Burchinal et al., 2015). In a simplified cause-and-effect
sequence, the model posits a progression from structural quality to process quality, ultimately
shaping children's outcomes (Burchinal, 2017). Researchers extensively employ this model to
explore the relationship between ECE quality and children's outcomes, providing valuable
insights that contribute to the formulation of public ECE programs and policies (Hamre, 2014,
Burchinal, et al., 2015).
As can be observed from the above evidence, the area needs future studies and a deep
understanding that provides evidence for future interventions in ECE.

Therefore, the proposed thesis has sought to fill the gap in current studies which lacked to

see how the ECE qualities or the school readiness for children impacts the children's readiness
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using the current ECE quality assessment model. The study tried to find out how the components
of school readiness (the ready child and ready school) are interrelated. Furthermore, this
investigation will contribute to comprehending the disparities in the structural and process
qualities within preschools, potentially influencing children's readiness. Additionally, it aims to
determine the distinctions between government and private preschools specifically situated in

Kirkos Sub City in Addis Ababa.

1.3.Research questions

The main research question was: to explore the level of children school readiness and its
relationship to structural and process qualities of private and government preschools? To achieve
this main research question, the following basic research questions were formulated;

1. What is the status of children school readiness in private and government preschools?

2. Is there a relationship between school readiness, and structural and process qualities of

preschools?
3. Is there a significant difference in the status of children school readiness between private

and governmental preschool?
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1.4.0Objective of the study

The general objective of this study is to explore the level of children school readiness and

its relationship to structural and process qualities of private and government preschools. From

this general objective, the study has intended to address the following specific objectives;

1.

2.

To measure the status of children school readiness in private and government preschools.
To find out if there is a relationship between school readiness, and structural and process
qualities of preschools.

To find out if there is a significant difference in the status of children school readiness

among private and governmental preschool

1.5.Significance of the Study

The study has the following significance;

Since the first beneficiary of the research result are pre-school children, school
communities and families, the result of this study will create awareness about child-
friendly schools which have a stimulating environment. It is believed that the study will
create better understanding about the complexity and multidimensional nature of school
readiness.

It will encourage other researchers who want to peruse their study on this matter. As
hoped, the outcomes of the research will greatly contribute to the advancement of quality
ECCE programs and development stimulating practices. It will also bring un
understanding on how young children are best prepared to enter and succeed in primary
school has become a priority among parents, educators, legislators and researchers. To a
large extent, contemporary efforts to address this agenda could be guided by this concept

of school readiness.
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e This study will also encourage policy makers, curriculum designers, school
administrators, teachers, families and community members to consider all possibilities to
bring multidisciplinary discussions into the table to maximize the quality of school

readiness and the development of children.

1.6.Limitations and Delimitations of the study

The research paper only focused on few government and private pre-schools due to limited
time, budget and access as well as with specific research design. The general objective of this
study is to explore the level of children’s school readiness and its relationship to process and
structural qualities. And from this general objective, the study has intended to measure the status
of children school readiness in private and government preschools, to find out if there is a
relationship between school readiness, and structural and process qualities of preschools and to
find out if there is a difference in the status of children school readiness among private and
governmental preschool. Therefore, even though it is important to include the readiness of
parents and/or family members as well as the readiness of the surrounding environment and

communities, the study will only focus on the readiness of the children and readiness of schools.
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1.7.Definition of operational terms

e Preschool — Institutions for 4 -6-year-old children to develop and prepare for
primary school education.

e School readiness: A transition period from pre-school to primary school, it is a
process of increasing children’s accomplishment of a certain set of behavioral,
psychosocial, and cognitive skills needed to learn and function in primary school.

e Structural qualities: refers to a determination of the extent of appropriateness of
the physical and social aspects of the setting at preschool in meeting the needs of
the child, it is the structural features of the classroom such us group size, children-
to-teachers ratio and the like.

e Process qualities: this refers to the day-to-day experiences of children such as
child to teacher interactions, the teaching and learning methodology, peer to peer

interactions, the teaching and learning process and more.
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CHAPTER TWO

LITERATURE REVIEW

2.1. Introduction

This chapter presents a review of related literature on various parts of the research issue. The
review was conducted to contextualize the study and ascertain what findings have been reported
in similar studies. The studied literature includes government publications, books, journals,
research thesis and papers that had not been published, research articles, and other online-
accessible documents. It comprised investigations carried out locally in Ethiopia, other
underdeveloped countries, and Western countries. The review is divided up into several
subheadings. These are the basic concepts of school readiness, dimensions of school readiness,
domains of development, meanings of quality in early childhood education (process and
structural quality), the relationship between school readiness and quality, school readiness
programs and ECE qualities in Ethiopia, the factors which affect school readiness, theoretical

frameworks, and the conceptual framework are included.

2.2. Definition of School readiness

School readiness is a comprehensive notion with many diverse components that lacks a single,
accepted definition. In the past few decades, the concept of school readiness has undergone
significant transformation, moving from a maturational meaning and view to a more socially
created view and concept. In the past, school readiness was primarily determined by the child's
maturity level, which will allow for focused work (Gesell, Ilg, 1974; Pandis, 2001). The bi-

directionality between the child and their environment is emphasized in recent methods (Murphy
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& Burns, 2002). In other words, a child's readiness for school results from their contact with
various environmental and cultural events that foster their development.

Similar to this, there has been a change in educational approaches to determining school
readiness in recent years. Some institutions employ a constrained pre-primary teaching strategy
emphasizing literacy and numeracy abilities that would align with a primary school curriculum.
Other approaches emphasize a broader preparation for life outside of a school-based curriculum
using a social pedagogic approach (OECD, 2006).

A student's preparation for school may influence school performance (Abott-Shim et al., 2003).
If learners are prepared for school before they start first grade, their level of preparation may
have a beneficial impact on how well they perform in the classroom. However, learners'
development needs to be encouraged in order for them to reach the necessary level of school
preparation through enhancing development toward school readiness. The relationship between
school readiness and academic performance frequently comes up as a background for designing
appropriate early learning activities and stimulation at the preschool level (Hojnosky& Missall,
2006).

School readiness is composed of different dimensions, making the whole concept broad and

interdependent.

2.3. Dimensions of school readiness
The concept of school readiness comprises three related but different dimensions: children's
readiness for school, the school's readiness for children and parents, and the community's

readiness for school.
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2.3.1. Children’s readiness for school

One of the objectives of early learning centers is for Children to provide a stimulating
environment that facilitate the holistic development of the children through learning, interacting,
and developing, which will facilitate their readiness for primary school. Children who are well-
prepared for school are more likely to focus on learning and development. The importance of
comprehending not only the domains themselves but also how they interact is stressed by an
increasing number of researches on school readiness. Evidence points to the significance of
considering from a longer-term perspective because these skills have a temporal relationship to a
child's future academic success. According to UNICEF's (2012) school readiness framework, a
child should be minimally prepared for school by having various fundamental skills and
knowledge across various domains. Several historical shifts in early childhood education have
placed more emphasis on preparing young children for school; therefore, the context in which
school readiness is situated further supports adopting a complete child viewpoint. Including all
facets of early child development in school readiness is a recurring theme when looking at the

historical, theoretical, and political background.

2.3.2. School readiness for children

Ready School is about the readiness and capacity of schools to receive young children and to
provide the highest quality learning environment. Schools must commit to the success of the
children's learning by equipping every teacher and every adult who interacts with the children
during the school day.

Today's ECE practice places more of an emphasis on comprehensive, integrated, child-centered,
and kid-friendly programs both locally and globally. Nowadays, it is understood that children

learn in different ways than adults. Children learn via hands-on activities, play, and exploration.
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This calls for experimentation, exploration, inquiry, observation, and the manipulation of objects.
Because of this, these activities must be included in ECE programs. The inclusion of these
activities or their absence, therefore, has an impact on the program's quality. In fact, they are
constantly employed as indicators of the caliber of programs. As quality indicators in ECE, a
number of factors have been employed. They include the number of kids in a group, the teachers'
qualifications, including both their professional credentials and personal traits, the staff's
opportunities for professional growth, the physical environment of the center, which includes the
buildings, the amount of space, the activity areas, and outdoor activities, the equipment, which
includes age-appropriate toys like blocks and art supplies as well as materials for dramatic play
and art, and the use of special education (Gardner & Mahler, 1993).

According to Pianta and Kraft-Sayre (2003), schools are considered child-ready if they have
features that facilitate a child's transition into primary school and advance learning for all
students. Despite being the newest addition to the school readiness paradigm, this element is
quickly growing in significance.

Regardless of the students' cognitive abilities, the school's readiness indicates its capacity to meet
their demands. A school system's top focus should be educating all kids with various
developmental capacities and abilities. Children will learn and grow more effectively if schools
are adequately prepared for them to have a stimulating and motivating environment for learning

and acquiring new skills (UNICEF, 2012).
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2.3.3. Parents and community readiness for school

Families' level of readiness for school is the third component of the school readiness paradigm.
The family is the most crucial backdrop for growth before starting school. According to different
studies (Bradley and Corwyn (2005); Burchinal et al. (2002); Morrison and Cooney (2002),
supportive parenting and stimulating home environments are among the best predictors of
academic performance throughout primary school and beyond. Families prepare their children
for school.

A family is an institution. When referring to school readiness, family is defined as those
individuals who live with young children, including biological and non-biological caregivers,
siblings, and extended family members. Parenting behaviors, attitudes, and knowledge have
received the most attention in the study of factors affecting families' readiness for school.

Even though the majority of school readiness literature focuses on the years before entering
primary school, parents prepare their children for school from infancy (Brazelton & Greenspan,
2000).

Early indications of parental behaviors that support children's learning and development include
the care given for development through antenatal visits, breastfeeding, and early stimulation
behaviors for newborns and infants (WHO, 1999).

According to Alexander, Entwisle, and Bedinger (1994), parents' educational aspirations for their
kids, as well as their attitudes and dedication to education, are vital for academic achievement.
Higher-educated women have children who perform better academically. The relationship
between maternal educational attainment and child learning results is frequently attributed to

parental expectations and attitudes (Haveman & Wolfe, 1995). Academic skills like counting and
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letter recognition are commonly prioritized by parents when describing what their child should
be able to perform while entering school.

A key component of a smooth transition to school is parental dedication to making sure that their
young children enroll on time (Perez &Gauvian, 2009). One of the characteristics of ready
families is the learning environment that is provided in the home, as demonstrated by parents'
participation with their kids in learning activities like singing, reading books, telling stories, and

playing games are some of the indicators that parents are also ready for their child school.

2.4. Components of school readiness

2.4.1. Physical health and motor development
A child's capacity to participate successfully in the classroom environment is significantly

influenced by their physical and motor skills. According to research, the physical and motor
domains are connected and have an influence on one another. Children with superior motor
skills, for instance, typically participate in more physical activities, which improves their
physical fitness (Robinson et al., 2015). Improved executive function, memory, and attention,
which are essential for academic achievement, have also been linked to physical activity. Along
with having higher handwriting and drawing skills, children with well-developed fine motor
skills perform better academically (Grissmer et al., 2010).

It is also important to have early stimulation targeting the physical and motor domains because it
might have a significant impact on school readiness. They engage children in structured physical
activities, such as outdoor play and sports, which can promote gross motor development and
overall physical health (Fakhouri et al., 2019). Many children at this age are physically fit and
full of energy, and they develop coordination and sophisticated motor skills. Handiness will
grow, and there will be an improvement in eye-hand coordination in terms of minor motor

development. Early childhood is also a time of significant improvement for small motor skills.
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Success in school is largely influenced by small motor abilities. Children's interest in activities
that develop small motor skills will rise if they have access to a choice of instruments for
drawing and writing. A healthy mix of supervised and unsupervised writing and sketching
activities is also necessary for kids. A group of identically aged youngsters shows a great deal of
variance in this area of development.

Perceptual-motor development is another aspect of physical and motor development. A child's
perceptual-motor movements are a combination of what they see or feel, the body's reactions to
the senses' experiences through its senses. At this age, children's perceptual-motor skills are
highly developed, and the degree of refinement depends on the experiential possibilities given to
the kids. As they engage in activities and sports, kids this age learn spatial and directional
awareness. Research by Black and Pucket (1996), quoted by Driscoll and Nagel (2002), suggests
that educators agree on the link between academic achievement, physical maturation, and motor

skills.

2.4.2. Social and Emotional Development

A number of studies conducted over the past 20 years have conclusively shown a connection
between young children's emotional and social development and their academic performance
(Wentzel & Asher, 1995). According to Arnold et al. (1999) and McLelland, Morrison, and
Holmes (2000), children who struggle with attention, following instructions, getting along with
others, and controlling negative emotions like anger and distress perform worse in school.
Recent evidence from long-term studies indicates that this connection may be causal. According
to numerous studies (Alexander et al., 1993; Ladd et al., 1997; O'Neil et al., 1997), for many
kids, academic success in the first few years of school appears to be supported by strong

emotional and social abilities.
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According to recent studies on early education, relationships that kids form with their peers and
teachers are based on how well they can control their emotions in prosocial versus antisocial
ways, and those relationships then act as a "source of provisions" that either increase or decrease
their chances of succeeding academically in school (Ladd et al., 1999, p.1375). In comparison to
their more emotionally positive, prosocial peers, children who show antisocial behaviors are will
not be accepted by classmates and teachers, participate less in classroom activities, and perform
worse academically (Kuperschmidt&Coie, 1990; Shores & Wehby, 1999), even after accounting
for the influence of the children's pre-existing cognitive skills and family backgrounds (Ladd et
al., 1999). One warning is that young children's academic ability and emotional maturity may be
inversely correlated; for example, young children with reading and learning disabilities may
become more and more irritable and disruptive (Arnold et al., 1999; Hinshaw, 1992). Therefore,
making sure emotional maturity goes hand in hand with academic skills. However, with the
proper experience, children will gain from all the learning opportunities presented by encounters
with other people if they can establish relationships with others. Additionally, they will have
more self-assurance and exhibit more stable ties to others, both of which help children learn

more effectively.

2.4.3. Cognition and general knowledge
Cognition and general knowledge are critical domains of school readiness that contribute to

children's overall intellectual development and academic success. Cognitive development is one
of the domains of school readiness. At the age of 5 to 8 years, children are beginning to make the
transition to what is called middle childhood. This phase of a child's life is characterized by
massive cognitive growth that gives the child the capacity for complex mental tasks (Santrock,
2011). Children grow in mind, that is, in what they know and how they think about what they

learned. This intellectual growth is generally called cognitive development. Children's thinking
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skills, numeracy skills, and spatial reasoning skills will develop in this stage as part of the school
readiness program.

Piaget's constructivist theory emphasizes the role of children's active engagement in constructing
knowledge through interactions with their environment, and Vygotsky's sociocultural theory
highlights the importance of social interactions and cultural contexts in shaping cognitive
development and knowledge acquisition (Piaget, 1970; Vygotsky, 1978). However, different
factors exert influence on the general cognition and knowledge development of young children.
For instance, Socioeconomic status has been consistently linked to variations in cognitive

abilities (Duncan & Magnuson, 2012).

2.4.3.1. Language and literacy development
In the context of being prepared for school, language development encompasses both classrooms

contact with teachers and peers as well as the capacity to speak in order to learn from instruction.
Expressive and receptive language tests that evaluate a student's mastery of school vocabulary
are frequently used to assess a student's ability to communicate in the classroom (School
Readiness Indicators Initiative, 2005).

Being able to communicate, understand, and succeed academically requires a strong command of
language, which is why language development is vital to being ready for school. The vocabulary,
phonological awareness, syntax, and narrative skills all fall under the language domains of
school readiness.

A crucial aspect of language development is vocabulary growth. Children with a wide
vocabulary demonstrate better reading comprehension, writing abilities, and overall academic
accomplishment (Biemiller, 2010). According to Dickinson et al. (2003), having a large
vocabulary is related to having greater communication abilities, conceptual understanding, and

effective thought and idea expression. The other important feature of language development is
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Phonological Awareness, which is the ability to distinguish between and manipulate syllables,
phonemes, and rhymes is referred to as phonological awareness. It is a crucial ability for getting
ready to read. According to research, young learners who have strong phonological awareness
skills have an advantage when learning to read early on (National et al., 2008). Training in
phonological awareness has been proven to promote the development of early literacy and
reading skills (Ehri et al., 2001).

At this time, thought and language are closely related and intertwined. Thought and language
first evolve separately but eventually converge. Two principles serve as the foundation for this
linguistic and conceptual fusion. The first tenet is that all mental processes have social or
external causes. Children must initially utilize language and interact with others before they may
turn inward to their own mental processes. The second tenet is that before switching from
external speaking to internal speech or self-talk, children must utilize language and communicate
externally for a period of time. Between the ages of 3 and 7 is when this transformation takes

place.

2.4.5. Approaches towards learning
Approaches to learning are a set of domain-general skills that encompass curiosity, persistence,
planning, and engagement in group learning. These skills play a key role in preschoolers’

learning.

According to Fantuzzo, Bulotsky-Shearer, Fusco, and McWayne (2005) and Ziv (2013), An
important domain related to children's positive early achievement outcomes in math, reading,
and socio-emotional development is the approaches to learning construct, which Kagan et al.
(1995) introduced as a component of school readiness. This construct, according to Kagan et al.

(1995), combines characteristics like gender and temperament, -culturally influenced
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predispositions and attitudes, and learning styles. Instead of predispositions, Kagan et al. (1995)
proposed that learning styles are malleable and comprise elements that influence how children
approach the learning process, including openness to and curiosity about new tasks and
challenges, initiative, task persistence, and attention, approach to reflection and interpretation,
and capacity for invention and imagination and their cognitive approach to different tasks are all

important in their learning process.

2.5. Theoretical framework
This study is mostly based on Bronfenbrenner's theory of human development, as well as Piaget's

and Vygotsky's theoretical viewpoints on early children's learning. According to the
classification of Bronfenbrenner's theory, which emphasizes the importance of social
surroundings in development, it is an ecological theory. According to Bronfenbrenner (1979), a
fresh theoretical perspective for studying human development is presented. This method presents
a fresh way of conceiving the person, the environment in which the person exists, and the
interactions that result from the interaction of the environment and the person. The majority of
studies on institutional development have concentrated on a person's cognitive and behavioral
results. The immediate physical and social setting in which the person lives and learns has not
received much attention. The intricate intricacy of the interactions, roles, and roles that make up
institutional contexts is little understood (Bronfenbrenner, 1979). In recent years, the role of
context has been getting due attention; Bronfenbrenner's theory also emphasizes children's
socioemotional development in relation to social context. His theory is a comprehensive theory
on social contexts in which children develop (Santrock, 2011). The Ecological theory primarily
addresses important individuals who have an impact on children's growth and the social

environments in which they live. The theory puts forth the concept of five environmental

26



systems, ranging from intimate interpersonal connections or the direct contact between a kid and
a social agent to the effect placed on child development by the larger societal traits like culture.
The theoretical viewpoint of Jean Piaget is also very important to this subject as well. The theory
outlines how development in the school preparation domain of cognition occurs. A youngster
must adjust to new information or experiences in order to fit them into their psychological
framework (Driscoll & Nagel, 2002). Since new information or experience does not fit into the
existing mental structure, it disturbs it, which forces the brain structure to adapt to achieving
equilibrium once more. The theoretical foundation of this study is also influenced by Vygotsky's
theories. The importance of social interactions, cultural contexts, and historical events in
children's learning and development is emphasized by Vygotsky's theories. According to
Vygotsky, young children develop complicated thinking using methods like those that
civilization uses to spread its culture. The social contract is the mechanism. These social contacts
between young children and adults or older peers allow for the sharing of experiences, which
helps the young ones develop their abilities and knowledge. Thus, social connections aid
children's cognitive growth. The zone of proximal development, as defined by Vygotsky, is
where new knowledge and abilities are learned. Vygotsky used the phrase “zone of proximal
development" to refer to that stage at which a young child can do with the assistance of an adult
or an older child, but is too tough for them to do on their own. Young children in the preschool
years can and can learn a variety of abilities with the help of adults. As the child's mastery of the
task increases, this help should be gradually reduced to meet their ability level. Therefore,
through developmentally appropriate interactions and materials, teachers are able to model
desired behaviors and assist children in acquiring the necessary skills and knowledge to bring

about school readiness.
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2.6. Basic definitions of Qualities in Early childhood education
Early childhood education (ECE) encompasses a crucial period in a child's life, laying the

foundation for their future success. High-quality early childhood education program are essential
for providing optimal learning experiences and promoting positive outcomes for young children.
In a study on how the learning environment affects children's cognitive development, Mwaura
(2009) examined quality from dimensions of process, structure, and contextual variables. This

study will also review quality from the structural and process dimensions.

2.6.1. Structural quality in Early childhood education
The structural quality of early childhood education (ECE) refers to the physical environment,

resources, and organizational elements that contribute to the overall quality of educational
settings. The physical environment of ECE settings plays a vital role in supporting children's
engagement, exploration, and learning experiences. Research by Sylva et al. (2016) suggests that
well-designed and age-appropriate classrooms with ample space, natural light, and engaging
materials positively influence children's cognitive and socio-emotional development.
Furthermore, environments that promote safety, cleanliness, and accessibility are essential for
creating an optimal learning environment.

The availability and accessibility of appropriate learning resources and materials are also critical
components of structural quality in ECE. Research by Burchinal et al. (2019) highlights that
access to diverse, developmentally appropriate materials and resources facilitates children's
cognitive development and language acquisition. ECE programs should provide a variety of age-
appropriate books, educational toys, art supplies, and manipulatives to support children's active

learning and exploration.
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Class size and teacher-child ratio are also the other significant structural factors that impact the
quality of ECE. Lower teacher-child ratios allow for more individualized attention and
meaningful interactions, fostering children's socio-emotional development and academic
progress. Smaller class sizes and lower ratios positively correlate with better child outcomes,
including enhanced language skills, social competence, and reduced behavioral problems (Early
et al., 2018). Since teachers play a very important role in maintaining the quality of ECE, the
qualifications and ongoing professional development of ECE staff also contribute to the
structural quality of educational settings. Well-trained and qualified teachers possess the
necessary knowledge and skills to create stimulating and supportive learning environments. A
study by Mashburn et al. (2019) emphasizes the importance of continuous professional
development for ECE teachers, which positively influences instructional practices, classroom
management, and children's learning outcomes. The other most important component of
structural quality is appropriate health and safety standards, school sanitation practices,
emergency preparedness, and appropriate supervision to create a healthy and safe environment
for children. Proper adherence to health and safety regulations contributes to the well-being of

children, reducing illness and enhancing their overall development (Gubbels et al., 2020).

2.6.2. Process quality of Early childhood education
Process quality in early childhood education (ECE) refers to the interactions, teaching practices,

and instructional strategies employed within educational settings. Teacher-child interactions are
fundamental to the process quality of ECE. Positive and responsive interactions promote
children's social-emotional development, language acquisition, and cognitive growth. Warm and
supportive relationships between teachers and children contribute to better academic and

behavioral outcomes (Hamre & Pianta, 2005). Effective teacher-child interaction involves active
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listening, engaging in meaningful conversations, and providing appropriate guidance and
support. Process qualities of ECE involve differentiated instructions, play-based learning,
classroom organization and management, and assessments and feedback.

. Differentiated Instruction: Differentiated instruction involves tailoring teaching methods
and approaches to meet the diverse needs and abilities of individual children. Research by
Tomlinson (2014) indicates that when teachers adapt their instruction based on children's
interests, learning styles, and developmental levels, it leads to increased engagement and
improved learning outcomes. ECE programs should employ strategies such as flexible grouping,
varied instructional materials, and individualized learning plans to support children's unique
learning needs.

. Play-based learning: This is a vital component of high-quality ECE, as it promotes
children's creativity, problem-solving skills, and socio-emotional development. Play-based
approaches foster cognitive growth, language development, and self-regulation skills (Hirsh-
Pasek et al., 2019). ECE programs are expected to provide ample opportunities for children to
engage in open-ended play, imaginative activities, and hands-on experiences to enhance the
process qualities of education.

. Classroom Organization and Management: Organized and well-managed classrooms
contribute to a positive learning environment and the process quality of ECE. Research by
Rimm-Kaufman et al. (2014) indicates that effective classroom organization, routines, and
behavior management strategies promote children's engagement, self-regulation, and academic
achievement. ECE programs should establish clear expectations, provide structure, and create
supportive learning environments that foster independence, cooperation, and positive peer

interactions. And finally
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. Assessment and Feedback: Effective assessment practices and constructive feedback
contribute to the process quality of ECE. Assessment should be ongoing, developmentally
appropriate, and integrated into everyday activities. Wiggins (2018) emphasizes the importance
of using formative assessment techniques, such as observations and documentation, to inform
instructional planning and provide targeted feedback to children. Regular communication
between teachers, children, and families regarding children's progress and growth supports

continuous improvement and individualized instruction.

2.7. School readiness and qualities of Early childhood Education
The main goal of Early childhood education (ECE) is to establish a strong foundation for future

learning and ensure the child's readiness. The ECE program qualities have a strong impact on
children's outcomes, especially in their readiness for school. School readiness is considered an
important measure of early learning achievements. When children enter school fully prepared,
their chances of academic success are greatly improved. Having school readiness skills upon

entering school provides definite advantages and increases the likelihood of success.

2.8. School readiness and ECE qualities in Ethiopia
A child's growth must include a crucial stage called "school readiness” since it lays the

groundwork for future academic performance. As Ethiopia works to strengthen the educational
system, the value of high-quality preschool education has attracted a lot of attention.

According to different studies, children must develop a variety of skills and abilities before
starting primary school in order to be considered school-ready. Teklu et al.'s (2018) study
discovered that physical, social-emotional, and cognitive development are important facets of
school readiness. However, there are few high-quality preschools available in Ethiopia,
especially in the countryside (Admassie, 2019). The inability to find high-quality preschools

might make it harder for kids to get ready for school and increase educational inequities.
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A high-quality preschool education is essential for preparing preschoolers for elementary school.
Assefa and Abebaw (2016) claim that high-quality preschools in Ethiopia offer a setting that
fosters kids' whole development, including their social, linguistic, and cognitive abilities. They
contend that elements like properly trained teachers, suitable curricula, and sufficient resources
have an impact on the caliber of preschools. Additionally, Alemu and Zewdie's research (2020)
shows that preschools that emphasize play-based learning and interactive teaching approaches
have a favorable impact on primary school readiness.

Preschool quality in Ethiopia is also greatly influenced by teacher training and professional
development. According to a study by Demissie et al. (2017), it is crucial that teachers are
properly qualified and have the essential pedagogical abilities and understanding of child
development. Additionally, ongoing professional development is essential for raising the
standard of education offered in preschools (Hailemariam, 2021). These programs can give
teachers modern teaching techniques, enhance their capacity to cater to the requirements of
particular children and promote a positive learning atmosphere.

A high-quality preschool education must include the availability and use of appropriate
educational resources and materials. Numerous preschools in Ethiopia lack adequate teaching
and learning resources, such as books, toys, and manipulatives, according to research by
Mulugeta et al. (2019). Children's engagement may be restricted, and their cognitive and creative
development may be hampered by the lack of such materials. According to Bogale (2017), a
good infrastructure and secure learning settings are also essential components of high-quality
preschools. Inadequate facilities can hinder children's development. Additionally, programs for
preschool teachers' ongoing professional development are essential for raising the standard of

education offered in preschools (Hailemariam, 2021). These programs can give teachers modern
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teaching techniques, enhance their capacity to cater to the requirements of particular children and

promote a positive learning atmosphere.

2.9. Current Policy and Practice of Early Childhood Curriculum in Ethiopia

This section explains the existing ground-level practices as of 1991, as well as the early
childhood care and education insurance policies and special related documents. To ensure the
total development of children, early care, education, and development depend on the availability
of excellent nutrition, stimulation, social safety, and education. The education and training
policy's (ETP, 1994) stated goals are to increase peoples' physical, intellectual, and problem-
solving abilities through the use of increasing training, particularly with the aim of providing
necessary training to everyone. It also emphasizes that kindergarten will focus on the child's
holistic development in preparation for formal schooling to ensure the children's healthy and
complete development. The insurance further states that, instructors from kindergarten to better
training will be required to have the essential teaching qualification (ETP, 1994). Moreover, it
underlines that the language of instructor education for kindergarten and main education will be
the nationality language used in the place (Tirussew, 2017).

According to Tirussew in order to facilitate the implementation of ECCE national policy
framework, the ministry of education should develop strategic and operational plan with the aim
of achieving the policy’s vision by increasing access and improving the quality of ECCE. The
ECCE Program is based on the 4 basic pillars, namely; (i) parental education, (ii) health and
early stimulation program, (iii) preschools (community-based kindergartens) and
(iv)Community-based Non-formal school readiness (MoE, 2010). The policy framework and
strategic operational plan that detail the health, nutrition, care, and educational activities to be

carried out from a child's conception until they begin formal education have a strong synergy. At
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the same time, ESDP IV (MoE, 2010) appeared with a comparatively thorough knowledge of the
significance of ECCE and made explicit and well-stated assertions about the role of the
government as well as the direction of ECCE growth in the nation. It revealed the significance of
ECCE for the overall improvement of quality and efficiency of education, increase for higher
enrollment in primary school, foundation of Education for All (EFA) goals, and the right of the
child by considering ECCE as one of the priority areas for the education sector. Additionally, it
demonstrated its dedication to taking the lead in forging a cohesive governance framework for

ECCE in cooperation with the ministries of health and women, children, and youth affairs.

2.10. Factors which affect qualities of ECE and school readiness
Numerous factors related to structure, process, or family and community may influence the

quality of ECE programs and their impact on children's school readiness.

1.Creating a positive learning atmosphere and enhancing students' readiness for school rely
significantly on the relationships between teachers and children. According to the study
conducted by Hamre and Pianta in 2005, the significance of nurturing, supportive, and
stimulating connections between educators and students is emphasized. Such interactions play a
crucial role in fostering the development of children's social-emotional skills, language
proficiency, and cognitive capabilities, ultimately leading to improved preparedness for formal
education.

2. Education and Curriculum: The creation and use of developmentally appropriate curricula and
teaching methods have a significant impact on the effectiveness of ECE programs and children's
preparation for school. A well-structured curriculum that fosters fundamental literacy and
numeracy abilities, critical thinking, problem-solving, and socio-emotional development is

crucial, according to research by Mashburn et al. (2008). Improved school readiness outcomes
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are also a result of good teaching strategies, including individual instruction and scaffolding
(Hamre et al., 2012).

3. Parental Involvement: An important element that influences both the standard of ECE and
students' preparation for school is the involvement of parents or other adult caregivers in their
children's early education. According to research by Fan and Chen (2001), parental participation
has a favorable impact on children's academic success as well as their cognitive, social, and
emotional development. Parental involvement can take many different forms, such as
maintaining open lines of communication with educators, taking part in extracurricular activities,
and supporting learning at home.

4. Socioeconomic Status: SES is a significant variable that can affect the characteristics of ECE
and children's readiness for school. The correlation between higher SES and better educational
results is highlighted in a research (Sirin, 2005). Children from low-income families frequently
encounter more difficulties, such as limited access to ECE programs of good quality.

And resources, which may have a negative impact on their school readiness. Promoting equitable
school readiness programs requires actions to overcome these inequities through targeted
interventions and encouraging policies.

5. Resources and the Learning Environment: Early education and school readiness in ECE
settings are greatly influenced by the physical environment and the resources that are available.
A study by LoCasale-Crouch et al. (2007) emphasized the value of well-stocked classrooms with
age-appropriate supplies, readings, and teaching tools that encourage inquiry, creativity, and
participation. Children develop their core abilities, their social relationships, and their curiosity

in a supportive and exciting setting.
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CHAPTER THREE

RESEARCH METHOD

This section deals with research design and methodology. This chapter consists of the research

design, the research site, participants, data gathering tools and the data analysis.

3.1. Research design
The general objective of this study was to explore the level of children's school readiness

and its relationship to structural and process qualities of private and government preschools in
Kirkos sub-city. Therefore, a mixed research design was used. A mixed research design,
specifically in concurrent triangulation design, was utilized for the assessment of this research,
which helped the researcher to cross-validate what was gathered in quantitative data with
qualitative data. According to Creswell (2012) the use of mixed methods involves the
combination of both forms of data that provides a better understanding of a research problem
than either quantitative or qualitative data alone. Hence, both quantitative and qualitative data
were collected and analyzed. The qualitative approach was used to capture data obtained from
interviews while the quantitative data used to obtain from observation checklists and

standardized readiness measurement tests.

3.2. Research site
The study was conducted in randomly selected government and private preschools of Addis

Ababa city administration, particularly in Kirkos sub-city, which is one of the 11 sub-cities in
Addis Ababa city administration structure. It is located in the central part of the town. Within it
there are 11 Woredas. The study was conducted in schools which were located in woreda 1, 2,
and 4 (33%) of the total schools covered. Two government and two private preschools were

selected and evaluated for this research.
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3.3.  Sources of Data
The study population was KG 3 students who are ready to join primary school for the next

academic year. Hundred Children were randomly selected and participated in the school

readiness measurement.

School administrators from each preschool were also interviewed to get deep insight about the
process qualities of the preschool. Observation checklists were also used to observe the teaching
and learning process and the overall environment of the preschools (the structural and process

qualities).

3.4.  Sample size and sampling technique
The study was conducted in Kirkos sub-city of Addis Ababa. This area was selected in
consultation with AAEB (Addis Ababa Education Bureau), which suggested some of the sub-
cities showing better performance in preschool programs. However, due to time and resource
limitations, the researcher was forced to pick one of the sub-cities mentioned using a lottery
method, and after choosing the sub-city, the researcher had a discussion with the school
improvement program supervisor from Kirkos sub-city and four schools, two private and two
government-owned preschools were selected. There are 24 private preschools and 18
government-owned in total, 42 preschools in this sub-city. Among these schools, two private and
two government-owned preschools were selected for the study. When selecting these preschools,
the researcher excluded the international schools (those schools that do not follow the Ethiopian
preschool curriculum) from the samples to avoid any biases in the study. A total of 100 students
from kindergarten (KG) 3 who are age 6, were selected to participate in the readiness

measurement tests and out of the 100 samples 94 were valid and used for the study.
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Table 1: Instrument return rate

Type of school Preschools Target Missing Valid
Government Preschool 01 25 0 25
Preschool 02 25 1 24
Private Preschool 03 25 3 22
Preschool 04 25 2 23
Total | 100 6 94

3.5.  Data gathering instruments and methods

The data sources for this study were primary sources. The primary sources of data were
collected through a standardized tool developed by Save the Children titled International
Development and Early Learning Assessment (IDELA), which measures the effectiveness of the
preschools program through measuring the children readiness for primary school, observation of
real-time in those selected preschools checking their structural and process quality was
conducted. An interview with administrators was used to obtain the primary data. Using random
sampling techniques, a total of 100 preschool students were selected to participate in the study.
For the qualitative data the school administrators from each preschool were interviewed. Semi-
structured interviews were conducted with school administrators. The interview was conducted
in Amharic language with the idea of making the conversation appropriate to the language

command of the interviewees. Observations were made in classrooms while teachers were

teaching and outside in the compound of the preschool.
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3.5.1. Process quality rating scale
This instrument was a rating scale that was used to measure the process qualities of the
preschools. Process qualities reflect a particular value on the interactions and experiences
children have within their Early childhood Education (ECE) settings. This includes the physical
and emotional care and support they receive, the instructional quality of their interactions with
teachers, and the organization of the children and corresponding provision of activities over the
course of the day (OECD, 2018). The rating scale consists of 25 items under five scales: one
qualification of teachers, the teaching and learning process, the interaction between teachers and
children, parental involvement, and curriculum. Each item was rated on a three-point scale,

which is (1=Never/no, 2=to some extent, and 3=very well/yes).

3.5.2. Structure quality rating scale
The Early Childhood Structural Quality Rating Scale is a rating scale that was used to collect

data on the physical and social environment of the ECE center. It consists of 20 items under three
scales that assess the preschool premises' physical structure, the classrooms' conduciveness,
including the teacher-to-child ratio, and the availability of learning materials. Each item was

rated on a three-point scale, which is (1=Never/no, 2=to some extent, and 3=very well/yes).

3.5.3. Interview questions
An interview guide was prepared and was used to guide the interview conducted with the

preschool's facilitators in each school. The interviews took around 45 and more minutes with
each respondent, and in order to get deeper insight in addition to the findings obtained from the
guantitative data the interview assessed the overall practices of the preschools and the teacher's
background and current status of their preschool in relation administrative issues, the teaching

and learning process.
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3.5.4. International development and early learning assessment (IDELA)
A standardized tool developed by Save the Children titled International Development and Early

Learning Assessment (IDELA) was used to conduct the current study. IDELA is a direct child
assessment tool to examine children's development and early learning for children aged 3 and a
half to 6 and a half. The tool consists of 4 major developmental categories (social and emotional
development, emergent numeracy, emergent literacy and language, and gross and fine motor
development).

A) Social and emotional development

This part has 17 questions, and it is out of 26. It covers questions about self-awareness,
emotional control, conflict resolution, empathy (understanding others feeling), and the concept of
friendship or companionship are covered in this part.

B) Emergent Numeracy

There are 34 questions in the second part, which asses the basic numeracy skills. The maximum
score in this part is 42. The domain includes simple addition and subtraction problems and
puzzle, sorting, number identification, and shape recognition questions.

C) Emergent literacy and language

This is the third part, with 34 questions, which will be scored out of 55. The questions include
letter identification, listening and writing skills, print awareness, and the first letter of word
initials.

D) Gross and fine motor development

This domain focuses on actions which asses the children's fine and gross motor skills. It has 12

questions that request to perform some kinds of acts, and it gets scored out of 22.
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E) Total School readiness

The four assessments will be added together to determine if a child is ready for primary school.
The domains of social and emotional development, emerging numeracy, emergent literacy, and
gross and fine motor development were added together to determine the children's overall
preparedness. The outcome was given a score out of 149. The researcher had to apply expert
subjective judgment because IDELA lacks a cut-off point for defining competence level. To do
this, the researcher referred to a previous study called Evaluation of Impacts of the
Implementation of Tsehai Classroom Library and Read-At-Home Programs (Belay & Belay,
2019), which was cited in Mesayt's paper from 2021. Three performance levels—proficient,
intermediate or basic, and below basic or poor levels of performances—were determined based

on the computed cut offs.

3.6. Reliability of the tool
A reliability test of internal consistency has been conducted. Based on the tool's overall test, the
outcome indicates good reliability (¢=.90). For the domains, a Cronbach's Alpha test has also
been performed. According to the test findings, the social and emotional development (a=.75),
emergent numeracy (0=.79), emergent literacy and language (a=.77), and gross and fine motor

development (0=.84) domains are all reliable.
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3.7. Data Analysis
For the process of analyzing the data collected through readiness assessment questionnaires

from children, both descriptive and inferential statistical methods were used. Descriptive
statistics were used to summarize the data, including percentage, frequency, mean, and standard
deviation. Additionally, t-tests and correlation were used to investigate the relationship between
primary school readiness and the quality indicator parameters, including physical and social
learning environment, teacher-pupil interaction, and parental involvement. The Statistical
Package for Social Sciences (SPSS) was used to facilitate the analysis process, and the data was
collected using a standardized readiness measurement tool. The data obtained from the
qualitative findings were also used to triangulate and support the findings obtained from the

quantitative findings.

3.8.  Ethical considerations
Ethical issues were considered in this study. The classroom and compound observations were

made after obtaining consent from the school facilitators, and the children were selected with
school consent and all the responses were kept confidential. The respondents had been informed
that they have a right to terminate the process anytime they want, even in the midst of the data

collection process.
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CHAPTER FOUR

RESULTS

This research paper utilized a combination of quantitative and qualitative research methods. The
quantitative approach involved measuring the school readiness, process quality, and structural
qualities of the selected preschools. Descriptive statistics were employed to summarize the
characteristics of the study population, while inferential statistics were used to assess the
magnitude of differences in the dependent variable between two independent sample groups.
Additionally, inferential statistics were also used to explore the relationships between the
dependent and independent variables. Specifically, a two-sample paired t-test and correlational
analysis were utilized to examine the disparities in school readiness levels between students
attending private and government preschools in the Kirkos sub-city.

To enhance the study's comprehensiveness and gain a deeper understanding of the factors
influencing school readiness, as well as to elucidate the intricacies of the process involved,
qualitative analysis was also conducted for triangulation purposes. This qualitative analysis
allowed the researchers to identify additional factors that influence school readiness and

provided valuable insights into the studied processes.

This chapter is composed of five sub sections which are the (1) characteristics of the schools, (2)
demographic characteristics of the participants, (3) the level of the children’s school readiness
among private and government preschools, (4) the relationship between process quality and

school readiness and (5) the relationship between structural quality and school readiness.
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4.1. School’s characteristics

The schools selected for this study are located in the Kirkos Sub-city. Kirkos sub-city has 11
Woreda’s and the study was conducted in pre-schools located in woreda 01,02 and 04. The sub-
city has a total of 42 preschools, out of which 18 (43%) are government-owned, and 24 (57%)
are non-government-owned.

In this study, a purposive sampling method was employed to select a total of four schools. The
selection was based on the School Improvement Plan (SIP) performance, as evaluated by the
Kirkos Sub-city education office. To ensure meaningful comparisons, two schools were chosen
from government-owned institutions, and two from non-governmental institutions.

The participants were then grouped according to the ownership type of their respective schools to

facilitate the analysis. The main characteristics of the schools is shown in Table 2.

Table 2 school characteristics based on ownership and enrollment in the selected schools

Total Enrollment KG 3
Schools Ownership N
Male | Female | Total | Male | Female | Total
Preschool 1 Government 94 96 190 28 24 52 25
Preschool 2 Government | 139 136 275 51 40 91 24
Preschool 3 Private 104 96 210 34 26 60 22
Preschool 4 Private 86 107 193 19 18 37 23

4.2. Participants demographic characteristics
The study's participants consist of students in the final grade of preschool (upper KG/KG3)

attending both private and government-owned preschools in Kirkos sub-city. The researcher
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purposively chose students who matched the appropriate age for their grade level, which is six
years old. Initially, 25 children were selected from each school, resulting in a total of 100
students for the study. However, due to various factors, the final analysis included responses
from 94 children, with 49 (53%) being male and 45 (47%) being female, as depicted in Table 3.

Table 3 Description of participants characteristics

Ownership Gender N Frequency
Male Female
Government 26 23 49 53%
Private 22 23 45 47%
Total 48 46 94 100%

4.3. Level of children’s school readiness among private and government preschools

The school readiness level of the children was evaluated both in the government and private
preschools. International Development and Early Learning Assessment (IDELA) tool developed
by save the children was used to measure the readiness of the children. The selected children
were assessed using IDELA in four school readiness measurement areas, which are the social
and emotional development, emergent numeracy, emergent literacy and fine and gross motor
development of the children. The tool has four domains of school readiness with a total of 86
questions scored out of 149. The school readiness level of the children disaggregated by school

ownership is shown in Table 4.

Motor Social Emergent | Emergent
Ownership | Skill | Emotional | Numeracy | Literacy | 10t
Government 83% 70% 85% 75% 78%
Private 87% 71% 89% 78% 81%
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An independent-samples t-test was conducted to compare the total school readiness of children
by ownership. There is a significant difference in the mean of total school readiness of
government (M=0.78, SD=.08) and non-governmental (M=0.81, SD=0.07); t(92)=-1.994, P
value < 0.05 = .049. These results suggest that children in private schools had better school
readiness. It's worth noting that the mean total school readiness of 0.81 and 0.78 percent were

both high for private and government pre-schools.

4.3.1. Qualitative findings on the level of children’s school readiness among private and
government preschools

The interviews with school principals revealed several key findings. Principals of government
preschools reported significant improvements in both the structural and process qualities of their
respective schools. They attributed these changes to various factors, such as increased attention
and support from the government, recruitment of new teachers, implementation of school feeding
programs, provision of free uniforms and school materials, and training opportunities through the
sub-city education offices. They emphasized that these improvements have positively impacted

the preschools. The school principal mentioned that

“we are very grateful to all the changes that is happening right
now. The government is paying attention to preschools and all
activities that is related to early childhood education, however since
these movements are recent a lot has to be done to get the desired

level of quality .
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One notable change mentioned by the principals was the introduction of play-based teaching
techniques by the newly recruited teachers. These newly recruited teachers are experiences
teachers who came from private preschools, this approach, including the use of songs, stories,
and plays, was not previously practiced even if some attempts were made to make the teaching
and learning process play based it was not well thoughted and planned but now it is being
employed to teach children about their environment, sanitation, and good manners in a well-
structured manner. The principals viewed this as a significant improvement in the teaching

methods and overall learning experience.

In contrast, private preschool principals highlighted challenges they currently face. They
expressed frustration with being required to strictly adhere to the government syllabus, limiting
their ability to follow alternative curricula or utilize additional teaching materials. This constraint
has led parents to question the quality of education provided by private preschools, as they desire

a more diverse and comprehensive educational experience that justifies the fees they pay.

Additionally, private preschool principals mentioned difficulties in retaining teachers, as many
are leaving to join government preschools due to better payment and benefits. These challenges

hinder the private preschools from delivering the high-quality services they aspire to provide.

Overall, the interviews revealed the positive changes occurring in government preschools and the
challenges faced by private preschools in meeting parental expectations and retaining qualified

teachers.

However, the findings from the quantitative findings show that despite the challenges mentioned

the children from the private school has a better readiness level Findings from interview
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conducted with private preschool principals pointed out that currently they are facing different
challenges from the government side, they are forced to teach accordingly with the syllabus, they
are not allowed to follow any other curriculum or any additional teaching materials, which is
causing parents to raise questions on the qualities, parents want to get a better or different
education that justifies the fee they pay. The principals are also facing challenges on keeping
teachers most of the teachers are leaving them and joining the government preschools as the
payment and other benefits are better in recent times, therefore, the mentioned challenges are

hindering them from providing the best quality services they aim to provide.

4.4. The relationship between process quality and school readiness

The quality of preschools was evaluated by using an observation checklist consisting 25 items,
which were divided into five subscale domains. These domains assessed the qualifications of
teachers, the teaching and learning process, interactions between teachers and students, parental
involvement, and the curriculum. Each subscale included specific items that were relevant to its
domain. An analysis was conducted to examine the relationship between process quality and
children's school readiness in two governmental and private a total of four pre-primary schools.

The Pearson correlation coefficient between the variables was r = 0.174. However, this
correlation was not statistically significant (p = 0.09, two-tailed) based on total sample size 94
schools. The correlation coefficients, when analyzed separately for private and government
ownership, the results were not statistically significant as well. Therefore, this indicates that there
is insufficient evidence to support a significant association between the variables in the studied

population.
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4.5. The relationship between structural quality and school readiness

The structural quality of the selected preschools was measured using an observation check list
which was organized under three scales and each scale measured different things consisting of a
total of 20 items. These sub scales encompass the overall physical structure of the premises, the
conduciveness of the classrooms (in terms of teacher-to-child ratio), and the availability of
learning materials.

The Pearson correlation coefficient revealed a statistically significant weak negative correlation
between the variables overall (r = -0.238, p = 0.02, two-tailed) in a sample of 94 students. This
unexpected finding suggests that as one variable increases, the other tends to decrease, indicating
an inverse relationship. When the data were further disaggregated by ownership, however, the
correlation was found to be statistically significant for both government and private ownership
groups. This indicates that the observed weak negative correlation may not hold consistently
across different ownership types. Possible factors contributing to these unexpected results could
include sampling variability. Further investigation and consideration of the specific
characteristics of each ownership type may be warranted to better understand the observed

correlations."
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CHAPTER FIVE

DISCUSSION
This study assessed the level of children school readiness and its relationship to structural and
process qualities of preschools. In this chapter, the main findings of the study are presented and
analyzed. The research findings indicated in the result sections will be discussed in relation to
previous studies and relevant theories that address similar research questions in the subsequent

sections.

5.1. Readiness level of children in private and government owned preschools

Prior studies on Evaluating the Impact of Preschool Quality on School Readiness (Brown et al.,
2022): show that despite minor variations, the analysis revealed that the type of preschool
attended had no significant impact on children's school readiness levels.

Another study by Smith et al (2018) on the levels of school readiness in Ethiopian preschools
reveled that there were no significant differences in school readiness levels between the two
types of institutions. Both private and government preschools provided similar opportunities for
children to develop the necessary skills for successful school transitions.

This study findings revealed variation in the level of competence across different domains of
school readiness, the result showed that there was a statistically significant difference among

private and government preschools.
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5.2. The relationship between process quality and school readiness

Process quality in school readiness refers to the overall effectiveness and quality of the
educational processes and practices within a preschool or early childhood setting (Hamre and
Pianta, 2005). It encompasses various elements such as the qualifications and training of
teachers, the instructional methods and approaches used, the interactions between teachers and
students, parental involvement, and the curriculum implemented.

Process quality is one of the determinants of ECE quality and different studies has shown that
process quality has an impact on the performance or readiness level of children, some studies
suggest warm and supportive relationships between teachers and children contribute to better
academic and behavioral outcomes (readiness) (Hamre & Pianta, 2005). Other research, findings
shows weak correlations between child care quality and results in cognition and academic
achievement (Camilli et al., 2010). It has been questioned why these correlations are so weak,
with some arguing that family demographics or the child's skill level at the time of entry into
preschool may be more affected by high quality care. When analyzed in individual research, the
data has been contradictory; however, the majority of these studies do not involve children from
varied origins or child care settings that cover the complete spectrum of quality (Vandell, 2004).
The results of the study indicated a weak or non-significant correlation between process quality
in early childhood education and children's school readiness. This could be an indication that
implies the impact of process quality on school readiness might not be as straightforward as

assumed or other additional factors are linked to it.
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5.3. The relationship between structural quality and school readiness

Structural quality plays a crucial role in creating an optimal learning environment for young
children. Adequate facilities, appropriate resources, and well-defined administrative practices
support children's engagement, exploration, and learning experiences. Children will learn and
grow more effectively if schools are adequately prepared for them to have a stimulating and
motivating environment for learning and acquiring new skills (UNICEF, 2012).

Different researches have come up with different findings with regard to the relationship
between school readiness and structural quality, some states a significant relationship between
the two and some tend to find out non-significant relationship. As indicated in the literature
review above structural qualities promote and contribute for school readiness in many ways
although it cannot be concluded that it is the main factor to bring a better school readiness.
According to Essa's (1999) review both pupil-teacher interactions and pupil behavior are
significantly affected by the teacher-pupil ratio. In instances where classrooms were
characterized by a high number of students per teacher, a decline in verbal interaction between
teachers and pupils was noticeable. Mwaura's research in 2009 discovered a noteworthy
predictive relationship between the quality of the preschool's pedagogical environment and the
cognitive development of preschool pupils.

Contrary to these other researches came up with a different finding, for instance, Mashburn et al.
(2008), in Landry & Cooper (2014), examined whether the presence of classrooms that met the
basic structural quality standards was associated with increases in children's development and the
findings demonstrated that none of the requirements affected a child's growth and readiness.
While many studies stress the value of structural quality in early childhood education and how it

may affect children's readiness for school, there are other instances where research suggests there
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is little correlation between these variables. The result of this study showed a weak correlation
between a structural qualities and school readiness. Therefore, with all the contradictory findings
it might be an indication to show the need for more research to fully understand the complexity
underlying this link and serve as a reminder of the complicated network of variables that affect

students' preparation for primary school.
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CHAPTER SIX
CONCLUSION, RECOMMENDATION AND SUMMARY

6.1. Conclusion

The study investigated the status of children school readiness in private and government
preschools, the relationship between school readiness, and structural and process qualities of
preschools and checked if there was a significant difference in the status of children school
readiness among private and governmental preschool. From this investigation the following
conclusions were drawn,

e The study found that the level of school readiness in all the domains to show significant
difference between private and government preschool children’s readiness level.

e Contrary to early predictions, the study found a negligible correlation between preschool
structural and procedural characteristics and students' readiness for school. The overall
pattern of results did not suggest a significant influence of these preschool traits on a
child's preparation for formal schooling.

e The results of the investigation on the status of preschool children’s readiness level
between private and government preschools based on the total school readiness score of
children in the social and emotional development, emergent literacy and language, and
gross and fine motor development the result shows statistically significant difference

showing the private schools to have a better readiness level.

6.2. Recommendation
To further enhance the level of children school readiness and qualities in both private and

government preschools in Kirkos sub-city, the following recommendations are forwarded:
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The government should have a monitoring and evaluation systems in place to control and
enhance the qualities of ECE programs.
In order to utilize all available resources properly and bring about the anticipated changes
in ECE quality it would be good if more trained professionals are available.

The capacities of the existing professionals should be developed through Continuous
professional development (CPD) trainings.
The government also have to support the private preschools since both are working to a
common goal of making the children ready for primary school and producing a future
productive citizen of the society.
It is important to conduct more research in to the area to which can be helpful in
formulating policies, designing curriculums and determine factors that might support the
school readiness level of children and enhancing the preschool readiness program

qualities.

The researcher also recommends and encourage policy makers, curriculum designers,
school administrators, teachers, families and community members to consider all
possibilities to bring multidisciplinary discussions into the table to maximize the quality

of school readiness and the development of children.
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6.3. Summary

The concept of school readiness is vast and lacks a comprehensively agreed-upon definition due
to its complexity. It is conceptualized differently according to stakeholders' understandings and
theories. Teachers define it from achievement and obedience angle whereas parents define it by
what their children learned or attained from going to school. Other scholars define it as a
transition period where children develop the skills in their cognitive, socio-emotional,
psychosocial and behavioral development that helps them to succeed in their future education
and life. Quality ECE services is believed to help and contribute in attaining the desired school
readiness level. Quality can be defined in terms of the teaching learning process and the

infrastructural quality. Since the concept ready child and ready school is related, ready schools

Should be able to receive young children and to provide the highest quality learning
environment. Schools must commit to the success of the children's learning by equipping every
teacher and every adult who interacts with the children during the school day. The objective of
this study was to explore the readiness level of preschool students and its relationship to
structural and process qualities in Government and private preschools of Kirkos sub city, Addis
Ababa. The study tried to asses the readiness level of the children in private and government
preschools, the readiness level difference among the two types of preschools and the relationship
between the school readiness and structural and process qualities of the selected preschools. A
total of 94 children from four schools who were purposefully selected from KG 3 (upper KG)

participated in the study.

The study applied IDELA's standardized school readiness measurement analysis to investigate

the level of the children's readiness for primary school. Key Informant Interviews (KII) were also
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used to gather qualitative information from four school administrators who selected one
participant from each preschool. Direct observation tools were used to measure the relationship
between this readiness level and the process and structural qualities of both private and public
preschools. The study's key finding was that students in private preschools were significantly
less prepared for school than those in government preschools, but there was no significant
correlation between students' preparedness for school and the procedural or structural

characteristics of the preschools.
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$PLV(0) APF®:: YIS/ 3 AG DL OFF OF QFhhéd horAd TEED<T AHY AL A®IPT OLTIPTAD- hGA TEE
TAIC(8):: UTr/S/ 4 AS DL 0AL PP RTCTT (FFhhA hAP(T) 0L 486 3 AT 4 NePAIC APV NA:

(MI® P4 aPAN PANYA/AN :: AUTI° MOeT OO RTETT RINSFO-:: 01T avAet T /e SUPT?

(LG 1 AT 2 AL VIS BPCET WTRAS/ATILTAS/ MBP/E/ :: Fhhd LAV T € X oAt 0199849

PTO/Q/::
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13 17 14 19 16

15 18 11 12 20

6. PEMCT ATHN - A1L AATE MHA L (w/ P PAATF ITHN)
PULLOLAT RAROT: 20 TGTT 0PPT (MNCE MAILTILE OHT..) 20 LU RARNTT NTIPAPA (W & Adt
AOPIOT /Y] ::

AUT OFFFOT (PPMEFD AROT AIOFOT (PRAROTT AP T2 AChF RAAT (ATFFOT Aemv) AHLY
L1750 NILY RARNT Adh. 3 (A7FF@<7 A8md-V) ™ /Qen. T/

UIH/S, 20 RAROTT A28 ALLEC/ATLLLC N 60T mNP::
AGPAISAU-:: AU-T 8T (WTIFFO<T Aemd-V) RAROT ALV ATAM T /6nTT FTAAY/PAT?:

U9'r ao0PT ALLMGPP 20 RARNTT A2215 PAPAY LCLC::
U9t 3 OR9° 8 RALNTT NAAP TPBUT ALY AL ARIPG OLTPPAD- hGA TPE +HAIC : 3 MLI° 8 ¢akFT ha?

20 RARNTT NT1PAPA LCLCT A9V NA(R) : “Pé avne 15 RAROTFT (A9° (9PTet) Atam™ HFAAY/T 27

PHLUT hed T (TPt LH VI 9°7 LUA TS AT Adeamt TLt hPLLT WiVt Favdvt::
PILAM@-TI° PPAT 1PN aP(1eBy (G ¢- AL 170 Nevamt FPATET Aovdhrt::

FaRUl
999 (AN
Vr/S/ 3 RAROTT LALA/TALAT 1 (‘thha) 0 (‘thhd heLAP) PAT)
999 (PN
V9GS 8 RARNTY LALA/TALANT 1 (thhd) 0 (thhéd ALLAJP) PATP)
999 (9PAN
VRS 15 RAROTT LALA/TALAT 1 (thhd) 0 (thhéd ALLAJP) PATP)
nmaeg AAhJ+4A
UIR/S/ a0 NAA TICT PI0LP 091104 AL Tl SAMA 999 (aPA\N
1(AP) 0 (heLA9P) PATP)
999 (9PA\N
VIS Ho08FT 80 APAD AS YIRANT N9 PhGaGA 1(AP) 0 (heLA9P) PATP)
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7. mmegmrg aeyh (AZFR AT 1THN)

PULONLAT RARNT ANFA APPOT PFMPIGFD: (MNC; bl 5 £70L; ACDT; ATGU9° POANART AT 05466
a6

AU-T AT (1 "PRARAT OF° NPT MA P ATBOFAT:: AHY 3 "PRARAT AP (0PPEA AT 12 3R
(RARNTT) AOPIPMU AASTFO:: Av-7 AR5 2 TenT14 "PRARNT AF° (0PPLt” ™Y ::

AILYY TICTF avBavs @ napar P Fo- MCTF 77 AAPIPVFO-:: (u-Ak ANACT evnhd e+o0T het 03 8'rC::

NAMPAL OFF "RARAT O9° NaPPL AN ? VT $PC AANSGIC MANPOG JOAGT aOHIA ::

NHE N4 PNOANAFTT A0A AAPDG AZLHY (A AMA A7IPhC:: AHLY 2 AdhAAT Akt 2 Fené NaDAAT QdoA
AR AVHeRI°C/6/ N7 UG H?

AL AU7 A Q0A ANT 12 ALY 3 GeF6PT MNCENTT/ At NILY OO A YF6G6) NCENT 1514 AP
GLGLPTNCENTT Bbitt ?

170

1. UTH/S/ 3 hG 2 7 aPRav(C RFAN 999 (aPAn PAYP)
1 (‘Fhhd) 0 (‘thhéd ~ALLAT")

2. YIr/S/ 2 AS 2 7 aPRavC AN 999 (aPAN PAIP)
1 (‘Fhhd) 0 (‘thhéd ~ALLAT")

3. UH/S/ h3 AL 1 ooin & TAN 999 (aPAN PAIP)
1 (‘Fhhd) 0 (‘thhéd ~ALLAT")

8. $CO7 PAPIMMI™ (THA)

P9 LOLAT aPVISPPT: 4 DRYP 5 (ALt 241 AS LLE®Y NP NA°I0(- tdlm) Uit Po1.0eFD- 9o 1M mav-
AoFT Pt

PPAT PCOY PAPINMI® PF W7D FA T (IHLY RCTEEEHTF PI°VINTIaPD PHYUT ABA 10+:: P91 1N Mav-+7
PAOA RCTLEPTF HNG-CPU AVISTFDG R0 (1A/L] LVT NOA AGPOC-T RIHVT FTY RCTER hbdeT
FINPIPEPAY:: AFenCO/A. 7147

AILVT TEEPT NPT LPOT L V9 9°7 hd NPMRrt NATh-CT AddeT? NaP1NM9® apmavs.y tavp\nt ::
N@mst av(sB, av(\ .Gt aP(\ St BmyE? ANGC::

7
1. (thhd eHmee oot hedet (0,,2,3,4,5) 999 (aPi\h PATP)
N9 hA™hd+4
999 (@Pi\( PATP)
2. Ut 071005 @04@- +0C AL (ATCT £8LA 1(AP) 0 (heLA7)
3. Ut 91.0NS@4@7 +0C ATIMSPP FAYE AAD-:: TIRLT 999 (7PN PAIP)
ARLMNII°[HeH19°
1(AP) 0 (heLA7)
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9. 3LFqOF

P 0NLANT avVSPPTF: AP
ANCYTFD AFROF NIPTHLAIFO 350 @O CHOARFT A9° AF1947/67 TTAAYFELAT ?

“AL” NTINE WPE.LIPC ASNLIFFD KPFANT:: PANT 225 FUT O9° AT19147 HTFAAY ?

1. O9FF@- e 38T T (0-10) \ | 999 (@an fage) |

10. Q9%+ @AM
PILLOLANT aOPISeP T PATP

AT 077 PTLaPANE TEEPTT A@PUAU/AAD-:: AFTA LH AONG/LS LULLAHTU/0 OLI° 009, 0AAPAY /O

ATt P92 74NV/A hvERTF AT14T 1671 FFAAU/A? AAL P 0T POR@- AN/ Aldd-i: PTAY
LN TADT TPE MeP::

- hYH? Q%Y Age@-MF 90 907 FLCIAV/LLAT? NavPmA PTLNTFAD T TP MmPeP
- A NYHT A9 AGP@-TF P9PFLCI@ 1.0 NA? FhhAT aPAG oamET ORI° AdaramET PPAhT AdPIPT
- PPAY AU-T 9P 907 907 ICT AILILLOLAEY AT FTAAY?

017873 ATPEANL 1UL5TFD- P74 TPALT: W35 @EIP hAPEPT I TP Y79 4qs (W) Y1 PR D} :
PAPEITF? ACHKTF T4 AT £.77 ALECT PLTN 1T ? 05 8L 9: 2013 (b, 729045 (I 8av- oo 740

DI,
170
999
(aPAd
L VIS PTLLAHFYSTT TICT ARA /AR FAF 1 (thhé) 0 (thhé ALLAIP) PAgP)
999
2. VIS hOLeat 1@/t Ot Aot (aPAQ
PrLOTFAD R LOTATT P71 103.0/ANT 1 (thhd) 0 (Tthha hLLAJ) PA9®)
3. UIHS/ LAt/ avt Aapo-Mt 0o PATAD-Y 999
PILLOTATY/ TenT14 P TIL 10PA/ININT 1 (thhd) 0 (thha hLLA%)
4. VIH/S/ TLLALNT DT TIC ATPART TANFANT 1 (Fhhé) 0 (thhéd ALLAIP) 999

11. aPF7 7% A PTIHAN

PILLALAT aPHSPPT: UTT AR AFAPO PILLAL NOA /EF010&] AU-T BUTT €096 1At &1 A% 225V 0
St WA OLP FI AT PO7 PTLATE LAPAAYA/AN? PTAV ATV N7V meP::

NS P APLANT 7 98T hCAF AFLCANTLAT FTANY/PAT? AU-T9° A7 AA AL NePamt A AFLCT10-
PP 11C AA ? ThRAT aeAd AP P71 F 0 YanT

- PRRFAPAD- ABE 1580TFE AHSAT ; &CIAT BEIP A4 V- P8 it PATFD- TANTF
- ABLT ATPB5GT - A2 T - TLFN MR AMBEIAU? F AddIAvE LTATA ACHT 19907 Al F Ao

aBEp 17 PIOTLAT Py AP FAVE AGAT ABDFAVE AFP? ALHAUE ATAAP (19T A8
APNPPE ArIiAv- BLIP AA 1-POL T PATD TANF Dfff:
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V9 /S ARG M /P] WILHI8T; WIBHTT; A18TG LT 999 (aPAN PAYP)
AGPTIHA TANFANT/

1 (thhd) | o (thha Ae.Lag)

2. UTF /G ARG D /P WrANT ACTTH “1eaTh aPih O 999 (aPA\( PATP)
AP /AT AT/
1 (‘thhd) | o (Thha hgLa9)
3. VIS ARG D WSOAT ATITH P70 FA A U-ATE aPAn 999 (aPAN PA)
AT /AT AT

1 (thhd) | o (Fhha AL.LA9)

12. FC A0 QA 90§
£99.002.0°1 1SN PAT°

AT W28 hott A28 00 AnPYAU- i A28 NMI° ePOFDLM- AXTHNT APTBROTN 10+ AINA A8 Aot A8
LY AATHOT ASBOTNFAU- (LAY AT A0 THVE A7 OF et 9°7 32Co007

ATV N9I0F AP9.S1C AN T2 AA 9949 PIOFTFAD-/FL@- 11C A ?

ThhAG AN APk P70+ YO0F: PFDis 18 A28mANP AL PAVE (IPFE A3BDFNE: A AT3rA4 AEA 700~
&1L? A2 BAFA? DEI° A4 N0V 1POe 3T PATD- VAT

FhHAT PAVP s dPANTF: VT5/53 214 PAV/ TN AT3PN2? L5 ACTN/ATTAD- P3 7P1P3 AT A2877A0M@D-
AY7CPAY-::

0 \
999 (aPAN
1. VIF (S BT 27407 a0 hPONTIAPCOA 1 (Fhhéd) | o (thhd AgLAT) PA9P)
999 (aPAN
2. U9 [S) 1Rt RTILI0TT UNTE avgtE APOATAPCOA 1 (‘thhd) | o (thha hAgLa9) PAP)
999 (9PAN
3. UTF [S/ Bt PTILI T OOHE avetd hPOATAPCOA 1 (‘thhd) | o (thha AgLa9) PAP)

13. U000 e

LILLALANT TIESLN PAT°
AE. LAGT aPAN PIOTINLD ANIPIOL: AtarL -t TERPT F -
HOFeIoL:

2V MA P 10 A 79T AT (A APLLANTT PFALR RPCTT AHLHEAU-:: A H/E £ *PCTT NPT
ngaoph/f/ NBA Ar (HLHCRFD- $LI° Hhtd L0vy/t] Tme-ATAV/T/:: U779 RPET HCHE AOhenCh 40
FONPTAU/G/ 2 ATG ALIPM™Y 1 PFOAT AIPIPETT AGLCINT::

OALTE 75 (HLLLS RPCT avnd A7 ANZE $9° (A:: APAN “ 5”7 $9° TIATF “ 27:: QUTT UTH/S/
LATTP /O tATIa0 e FhNAT D7 aPAQ AT/ =
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PoHG

AL ! A7 L99° Tt ANEAT: TS ALI°mU 9110 FavAPiAv:: NAHY hGA Y9 LAAT ThhAT o7 avAn
ATSC/6

17
1...6 1 (thhd) 0 (‘thh& ALLAT) 999 (A0 PAT°)
5..2..9 1 (thhd\) 0 (thha he.Lag) 999 (aAf PAT)
8..3...1..4 1 (Fhha) 0 (fhha heLa9) 999 (PAf A7)
1..2..4..7..3 1 (Fhhd) o (thhd ALLAID) 999 (7PAn0 PAT)

14. thAhAS FAHH €TTC
0910040 TPESPA PAIP

A0t W7 AU RS PF ATROFAT i PO U0t hGAeT Adt 0PPE ASPmu/i fANTT AT1LL
+PheAY:: V7 £H

MPPD/P &0/ 6-07 BHMH PALAN/FHIPNT/ i VIS U-ET hET hé-(r AL AONLLLCA &40 mANPD-/bPt::

20H Av<7 LA PhIICYT AQ-GNET PH:: mPLDP (WrH/APE]) 0h156T AD-¢-NAT (00Tt PALN/FPIPAT/ 12 AB.
PANGT AT RO 40 m1b//@<:: U9 APHRPE £LAN[A/OT T84 haNTFA/FTA L4 v-AET
TOHH £919°U ANTIICR M-/ 5F 2+

A7 L @V e P (HAL PO ATRDFNTG K APPAD- P10 TOCAV:: Al U7 PH AAY ¢-OUT NPt
413 PRIACYT hO-CMPT TEHAV:: PACYT AD-CMT PH OO L9° &0W7 HRHAV:: NAHY Az hyPAD- P+AL
(P10 FOCAV/GLAT TI0T 10-::

AT

o OU7 £H NARTE 907 FLCONV/LLAT 2 (MPE AU-T P79 &7 oot ALTCAV® & ORI° - oL
PA-NYI°)

e AJCUT £H NANTT °7 FLCIAVLLAT/? (F°79° &7 aPdt ALMNP-AVUIPE DRI° hICYT aPPH
PAVIP))::

VS FhhAT aeda AOT/ATAT/) ANLTFOALTFE INLaPAN An@/aNT//:: At aphn ham PTo-7
PPB/I°HG | havBaoCy (&t AOAT LH 090 AATIIPLD-:: AONT LH AATIPLTAD- AR. N Thhd arapph A FA
oL T PPAD TP AAG::

9oHg

AT PTLNFA@ T PP AP DT WrPTANT: 1TIPT ABTPT/B/ WG Al PI°GUD-T +PEaDT 276-]6]:
Mt (ArHAPE)) QHY LH Av-79° 9°79° 9Lt &7 ot ASMOPOTIC:: (LOV/0/7 OLTI° AICV/0/7
av @@t ZWrUI° ANLIPANT P tenT1é TIC6E hHOT/6R./)
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A8 HAM@7 FOHH TTPHAPA: : ( SATTIHN® NPt 0L b Pht TEEPT

AAF)
1 (h?) 0 (ANTTIHOIP)
2. (0U7 M 1 (DTAATF OAA Adv/0,
2 (Fhhd\ A99C57/&T @.LM- | ACTP/T W47/ &7 0 (thhé\ ALLAI® A9157/27 oo it
thikd/th 0T ik 0T AOFAIP)
3. PAICUY 1 (DTAATF OAA Adv/0,
AO-¢MF | 2 (ThRA A&07/07 OZLD- | ACT°/7T &-07/0.7
gl thikd/th 0T FENAVENIED)
0 (Fhhé\ ALLAI® hc-(7/07 oot
AOAFAIPIRAFATIP)
4. PAICUT 1 (DTAATF OAA Adv/0,
AO-¢MEF | 2 (ThRA Ae07/07 OZLD- | ACTP/7T &-07/0.7
£H thikd /i 0 T) FHENVENED!
0 (Fhhé\ ARLAI® A&7/ a0t
AOAFAPIRAFATIP)
5. ¢OU7 £ 1 (DTAAT/F QOAA Adv/0,
2 (thhd\ A9CE72ET DELD- | ACTP/TT W51 ET 0 (‘thhd ALLAT® A°147/&T av it
thikd /i 0T IHENVENED! AOFATP)
6. PA°ICYY 1 (DTAAT/F QOAA Adv/0,
AO-¢MEF | 2 (ThRA Ae07/07 OZLD- | ACT°/7T &-07/0.F
£H thikd /i 0T ek 0F)
0 (Fhhéd ARLAI® he-07/07 oot
AOAFAPPIRAFATI)
079G ddorhtd
V9 0179050490+ +0C AL MATHCT SBPA
1(h?) 0 (A@2A%°) | 999 (7PAn £ATP)
2. U{r PTLeNG@ID-7 H0C ATIMGPP FAPE AAD-:: TIRLT
hRELNTT° 999 (9200 £AT°)
1(h?) 0 (Ah&LA9)

15. a®ALFE A TH(L

PILLNENT TIESLA PATP

AU 0PN P WTPNE-AT:: ATE OL 0P APLLH 1@ AT0A:: ATPINTE 0T P FFOT TICT 10e THAY

PIOtavAPF®<y av it [aPHCHC/ A TFAAY ? OLIP ASHV/AUTY 0P THF 0P tapMFm- 11T 9°7 I°7 SFO- Alvt:
ATHPE PFANDYRFATDT PUA HCHCS Az ASTLAU~:

V9'/S AOC ALTTY AAILHZHC 40 RMC:: YIS/ 2 @RI° 3 F MGt ndav/F/ A28V NAY ANLFF@-/33T/

“hirt: A A FeRIPC HTAAY/PATI?
VIS AT TICFT aPHCHC NOFATF 0L TP PAD- TP NTIAG A8V NA ::

AU-T 29° 9P @-FFD7 RINAT HCHC A7 19147 héAIAU-: NLHUIC 1P NANO(LY PO F@- 7 P9° 30+ P Fm-
A0 A° HCHC AT HTFAAY? Aot PI° @ P F@7 PUN HCHCATIS ABI° A 7LPLav hSPL-AU-
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AU W8V 1AV ANLFF@-:: AACT P90 @ PF@ELTFD- N AAONU/A/ NTI14/67 FTAAY ? VIS AteT?

aOHCHC NAFA/NTF OLTLPPAD- hed hAG::

1. SHECHEF @ 010 HTHAD 999,00 090 4R 4T/ RARAT/ HT (0 — 10)

999 (aPA\n PATP)

2. PHCHSGF@- PR70AT 48T NHT (0 —10)

999 (aPA\n PATP)

16. fvtat TH(,

PILLALAT aPHSPPTF ALaMm- 1 3 — 5 AT ch97 PTLAPTY 9VVGD-° aPhhG:: aOZhéy DL T HPHPY Pav&ché?

Pt A&t 16 DL VIS ALCT APNAD[APNAH::

1. oo héT A1ANTFD- QAT ACBTIACET i aP%chd<T TN NFLA L W18 &y F10AY/G/ ? OF,

00 (tet/Feh) havBavse 1% BI°LU[M] AT/

2. et BI° 70N AT8ANT FACTAV/A ? PILPTADT 1% (9Pt DL avBavs P PN havhht/E ::
3. hi hev8avg e+ A 97300 hEarChr AT OL O+ avpmd AANF? NNFY AeT::

0L PPAD- TP NTINGV &1 M P& ché<T Aavavp it hé.nt OTH@AT LH (md-::

7

VRS PO U-bF %747 hehd Mt (Pt AagHPHE
347 NGEA/NETAT)

1 (‘thhd)

999
(@A

0 (Fhha heLagr) | A%

2. VAH/S/ N2 AL PAD-T ZU-& METLA/METINTF

1 (‘thhd)

999
(A0
0 (thha hefas®) |  eage)

3. VARG KU-$ OL OF hPMom, Z1291.%8 meILA/TINT

1 (‘+thhd)

999
(@Ad
0 (thha A4 | eag)

17. &.LA17T avART

P9 LOLAT aPPSPPT GG L919Ph hG aPhnAG £1919°0 PAF@- Ptavlmy 420 T

AU-T 04.2AT T P WTR@FAT:: Al 4247 ANEI® A TH/E LA 4807 TMEAV/SLAT:: U-T9° av it

hAFah/a/ o719 hRLATP:: IF Aaori-t PhC/é::

AhTH/S) 0L 10T APIL :chT'H/S) A8 elNT NATLG @« aohaoC @-spr Pi Ty 1WA 78U DLPT
& 10-::(1908av Pm- av(\ao( &40 1N F AL NAD- PapBavsP LA Naom&I° avmPP BIv(::

2V &LA PILID? NIV MmeP::

A4S 420 ML AAD- &L NNVTY NT7HET PaPEavL M-S 02507 L&G/aPNaPC/ hANT>FCA [AL/PTH/S::
h /S 15 D72 NAR 9°79° avpn nAGm/ Fhhd ALLAT® NI4T 17N (9P HIE PTLPTAD- L&A AL 9PMBYI°

VIr/S) WTAPTANIL TP TA AL P

&Y T (rtde NNTY APaPANTY(T) L6 1 AT 2 AQNFeR.CO(TL) PTA(R) 2 UTH/S/ &L aPAT WILE 0L /T
gPATI (FFhRA PAAMOTD- &LAT AL ¢ X’ PPANT ALCA(L)VF@-:: U9H/S/ (FFhhA PaPATFDT &N 7

&G 1 AG 2 7LY(N) APTD-::
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VIT/S/ 3 AG DL 03T 48ATT NF O Thhd havAn TEED<7 hHY AL AkI®/TL/ hG

0L PPAD hEA TEE FAIC(S):: VIT/S/ 4 AT HLE NAL PUPF &2AT7 OFhhA hAP(F) DL 286 3 AT 4 197d7C
AT (A::

(MI° P4 aPAQ FPANYA/AN 2 AUTI° AT OHOAT LLATT AINSTF D2 QHPET ao\F TN/ LUPT?

02LF 1 AT 2 W18 FRL1D VIS &2ATT WT9.AL/R IR TAL) MEP/E/ 2 Thhd PAVHFT ¢ X’ PPANT (197247
PTO/R/::

E T A N I
O S H R D
L C U M F
G w B Y P

18. PavPavi @ LA S9o2 Ty avpet

AUT 29700 P WO FN T LU 1 PAT OO AATLLME LIPPT T (HFavAlrt SIPGA 1@+ “ gov) ” 9o A+
PO 0] 0TLA L900 LEIGA (&9°6-7 N7I0 P ATE, (&84 AL ATAAUT 161C):: hHY $Poe it AT @0t N
/9°] 98 T EIOLM PG D 1D+ 2 (TN ALIPMTI/6RT hG T1LT1/ET: (98T 1107 ATE, (&L 19T%
WIRAUT HGIC):: PPeb | Peet T RI° Gt ?

V9’4 ThhAT PAPT AT ham/Ti 6P PTLAD- PO Ah ATL o9 (I /9°) &9°0 LBIPCA::
IOHG

AU (9PPméy LYY AR TT P W7 ROFNT:: G /T ? (ALTE5 PO POT7 AT HCUC ADLAL UF
7TV AL L £A9PY/0) (@ TLAHNTINT U/ 7 FPAT 1T U,

1. “0ah” 9100 PO (/0 £9°0 LEIOCA:: Y PThe PIPATFDT PAT ALIOT/6h, AS

taove, i g (/0 £9°6 LTLEIOLD<7 PO T1P1IZG AU/ AC T AN F hC

2. e AUTILAPTNPTLAD PN (/2P0 LEI°CA::hILY Phe PIPATFD-T At

ALIPP/eh, hG O Hao e, v (1/F) &9P8 LTLEI°LD7 PO T1PILG AU/ G0 7 FaC 7 77

3. AT “Lavt” PTAD- PA (/&) £I°6 LEICCA:: DILY PP PIATFOY PAT

AT/, AG (Havv vy v (/) £:9°8 PTLEIPLDT PN T1UEAV/0:: (19 © QaPN: 798
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1.

VIS 0 /) £9°8 DC P91.Mavl 7 PN ASTA/NT

999 (AN 2A9°)

1 (thhé) 0 (thhd he.LA97)

2. UIHS D /T 9% IC PoLMavldt PO AN /AT 999 (7PA\( PAI°)
1 (thhd) 0 (‘thhd heLA9P)

3. UTH/S D /&) 9% IC eTLMavldT PO AN /AT 999 (aPAN PAYP)
1 (thhé) 0 (thhd he.LA97)

19. PZU-& PHY

PILLNLAT aOPIGLPT i W18 08 DL KT ACAN ORI Aahs-F

AUT 6RPHG Kchdod ATEIOC 1@-:: ATPU/O/T NI HTFAD- 0078 ATRENT/LATY FTAAY/G] ? 019110 0K FRIP/8.9°)
Atenib/e) NF CFAN@T RFAA.O7 LUA PhC/4)::

AU OLTLPTPAD P ATAF:: PHY DEA H0C VRS 29 (rFEIC/ALIPC 0AD- N2 Lt LI CTOAT 10-::
ATLAF/RIETRG MHHNO/E L A0 QAT 1 LdP MOT e NABARl T ANRaP@TANRTIF A A8V (A /L::
AU-7 L919° LT PPAD- (P AGAGNT::

PHLUT hFA AT100C AFhITA (TINTI° VRS W4T (LnPP/RILTRE A hmeP/) VTr/S) PUTHS T SRCAN AP

(VHedt gt /S /) ACART OFRRAST APNS AL £100:: PAT9G LLE @7 (LY @Ot 170 AT/eh,

190

0 UR'R/S I°19° AAILI°/FI°

1 PL9° A PALAD: TIC IR0 -0 T

2 P90 +tA PAFED PAPTT AdPIG PhZd /AT
3 LLAPFY DA 04:0 /40 F

4 (eo<7/997% A 04:0/4-AF:

PA995 2% (N 0 AQD 4)

| 999 (wan fag) |

20. A/9°m Pavl5T U3

P99 LALAT aPPiSeP T - Y OFT 0997 4 ANdAL DY NANANLD- P99,3-OP +aoviie, it

AU-T 0M9° AOLAT PP 4t ATICY 1@:: L (AA AATICHHU & TPRPTT Al PAv-:: +4+Y/360T 070

+aJtrA AL::

At PO QAY NAZKS TCT A U= Ar0::

heTG Lavt

NOAFT A28 7 A& OGLI° Lavt INC:: U-ALE P& OCEN LANAN/PLCIA:: NOAFT A2e 7 +of AfA 170
AT b0 NA MF ACENPY ACP BLTF: hATPAS ALY ACEMO<T nNF@- NNt LGLLES ALmT 1AL
BavZ:: 70 L (PR ALme NALEHD 2C TIPAT (I FANT 0F 2mavSA:: (HY LH ASm- Lok “ AQhv7
AF0AT Whe@F A2LTC NFLCTT ACEMUT APAANYAU e AGPID- :: Lavfg° OCEM@-F hOAL (BA A0hv?

UAFE ACEMST ARSI AT 1803 OL FPAG- +avAq ::
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AU-T O FoE[ N TRT PERPTFT AL PYAU-: AP1PE AS (HOF 7RO MEP:: AAL UT 0T TPRD-7

ATC LH L1900t AT
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Annex 2
Process and structural quality observation checklist
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Annex 3

Interview question guideline for school administrators

Addis Ababa University
College of Education and Behavioral Studies
School of Graduate Studies
Department of center for Early childhood care and Education

Interview guide for school administrators

The main purpose of this interview is to explore the implementation of school readiness
programs in your preschool setting. The information that will be obtained from this interview is
very vital for the success of the study. In addition, your cooperation will help improve the school
readiness programs in the process of helping schools to investigate their implementation and
become ready school. Therefore, your genuine responses are essential for the general
improvement of ECCE. With this purpose in mind, you are kindly requested to respond honestly
and responsibly. Your responses will be kept confidential and used only for this research. You

are not required to mention your name.

Background questions

1. Sex ?

2. What is your responsibility in this school?
3. How long have you worked in this school?

4. What is your qualification or background?
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Main interview questions

5. Do you have age- appropriate curriculum or set of guidelines developed outlining
competencies and lesson plans? If not why?

6. Does the school have continuous professional development trainings for teachers?

7. Do you have regular meetings with parents to discuss on the children learning and
development?

8. Does the school provide freedom to teachers to try and introduce different methods in the
teaching and learning process?

9. What are the school’s expectation or goals at the end of the transition year to the primary
school?

10. What does the word ready school bring to your mind and how do you relate it with school

readiness?
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