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Abstract 

Perception of high school female students to'vvards the current benefits, effectiveness and 

implementation of self-defense education 

Aklog Assefa Birru 

Collage of Education and Behavioral Studies, Addis Ababa University, February, 2019 

The purpose of this study was to assess the perception of secondmy school jemale students 

towards the current benejits, effectiveness and ilnplementation level of self-defense education. 
The researcher used descriptive S1!rvey research design with mixed research method to conduct 

the study. To collect the required data Fom 318 sample subjects in the j ive sarl'/ple secondmy 

'schools, a rating ·scale type of questionnaire and an interview schedule were lIsed as an 

instrument. In addition to results of descriptive statist ics, the researcher used SPSS (..')tatistical 

Package jar Social Sciences) to analyze the collected and organized data. Findings of the study 

showed thai, the female students are currenlly benefited/j'om the teaching-learning process of 

se(f-dejen.l'e in terms of good health bene/it, social life development benejit, impro ved academic 

achievement, psychological benejit and physical benefit. The teaching-learning process of self­

defense education was effective to some extent in terms of Iheoretical capabilily of physical 

education teachers, in terms of reducing male sludenlS ' act of sexual assaull again.YI jemale 

studenls, etc. The implemenlalion of self-defense educalion is good to some extent in terms of the 

ability of physical education teachers ' to enco1!rage participCllion offemale studenls and in 

terms of the contenls ofselj~dejense unil. On the olher hand; the current implementalion ofse(/~ 

dejense education is hindered by sorne factors such as: very poor provision level of required 
equipment and materials, ve,y poor support level of physical education teachers ' and the school 

administrations, one period per week allotment fo r physical education, unfavorable school 

environment. finanCial scarcity, etc. To improve the implementation of se(f-de/ense educa/ion 

and the perception of femule students, towards se(f-defense education, Ihe researcher proposed 

the following recommendations. The sample secondmy school administl'Cltions are expec/ed to 

avoid Ihe different factors which are hindering the initiation of physical education teachers, to 

provide ./Ctvorable teaching-learning environment, 10 provide the required level ofsupjJort and 

allot the required amount o/budget jar effective implementation of self-defense educOlion. 
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Chapter 1: Introduction 

.1.1. Background of th e Study 

Introducing a se lf - defense unit as part of a school phys ical education programme is a wonderful 

way to address a number of psychosocial issues that preva il among teenage rs today. Givler. 

(2005) reported that, prac tic ing the phys ical, menta l and emoti onal skill s in a non-competiti ve 

atmosphere, vvhere se lf-improvement and empowerment are inherentl y a part of the lea rning 

process, makes se lf-defense a wond erful option fo r helping stude nts mee t the de finiti on of a 

phys icall y educated person (Lapkova & Svavoda, 20 13). 

Under the guidance o f an experi enced instruc tor it is poss ible to prevent the emergence o f 

conflic t. The introduction of self-defense in the curriculum is one of the poss ible ways to so lve 

thi s problem. Children and ado lescents, who cannot defend themselves in the most cases, will 

not be longer vic tims. An important argument is that the young offenders w ill become more 

effi cient attackers. This a rti c le ai ms to provide arguments defend ing the introduction of se lf­

defe nse in the curri culum and to show that the advantages preva il (Lapkova & Svavoda, 201 3) . 

According to the report of Pureperfo nnance.com, (20 16), se lf -defense c lasses inc lude awareness 

and verbal se lf-defense s trategies as well as phys ical techn iques - these skill s empower women 

to stop assaults in their ea rl y stages, be lo re they esca late to phys ica l danger. 

The report of " Innova ti on in educat ion" men ti oned that, the conditio n of self-de fe nse in schoo ls 

is good quality of tra ined instructors who w ill not onl y have exce llent knowledge o f self-defense. 

but al so w ill be able to work with children. The bas is is the knowledge of psychology (Lapkova 

& Svavoda, 2013). 

Peace Over Vi o lence, ( 1986) reported that, women's self-defense is fe minist phys ica l education 

for everyday life . l! is based on changing women's relationships to their own bodies in order to 

make women's fears of vio lence more manageable. It gives women more control over their social 
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interaction by combining a concrete knowledge of fighting with an accurate knowledge of 

violence against women. 

Advocates of se lf:-detense I'or wo men believe that the development of particular physical and 

mental skill s with strengthen women' s physical capacity, support women 's independence, 

increase women 's mobility and ultimately, move women fro m a culturally condi tioned passivity 

to being non passive powerful indi viduals. Evidence shows that the teacher - student relati onship 

can have a positive impact on student motivation. A large sca le investigation fo und effects of 

perce ived teacher ca re on student moti va tion (Rustenmeyer & Fischer, 2007). 

Female students in P.E practical classes in the third world sufters fro m low parti cipation, lack of 

perceptions towards practical c lasses, poor performance & gender biases which are the outcomes 

of the society discriminatory practices on fema les (Getachew, Markos & Esayas, 20 18). 

Understanding the goal and the differen t benefits of se lf-defense education; most of the countri es 

in the wo rld are benefitedli'om the self - defense education implementing it in thcir educational 

curriculum (Cheg, 2007). Therefore; assessing perceptions of secondary school female students ' 

towards se lf-defense educa ti on and precautionary behaviors is important contribution to the field 

of physica l ed uca ti on program. 

1.2. Statement of the Problem 

There is a great deal of limitation in literature that explores students' perception towards thei r 

interest, beliet: motivation, e tc . about self - defense education and how their pcrception allects 

their academic achievement (New Zealand Ministry of Social Development, 20 16). 

According to the report of Save the Children, perceptions of the rate of incidence of violence on 

the way to and from school appeared to vary 6'om region to region. Comparing the ranking of the 

regions on violence in the school and on the way to and from school, 4 out of the 5 highest 

ranked regions were in both categories: Addi s Ababa, SNNPR, Benshangul-Gumuz and Amhara. 
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Sexual violence and abuse may take place in schools and on the way to and ti'om school (Save 

the Children: Denmark Ethiopia , 2008). 

The benefits of participation in physical activities are great, and the potential costs of inactivity 

can be severe. Many girl s aro und the world are not currently able to take advantage of regular 

sports and physical activities due to several reasons. Acco rding to 0 ' Brien (2007) , these incl ude: 

inequitable access, se lf-confidence; lack of moti vation; low perce ived va lue of physical acti vity; 

lack of opportunities fo r physical activity, marking scheme, competition, teaching approach and 

peers (Ge tachew, Markos & Esayas, 20 18). 

Hassall and I-lanna, (2007) point ou t that, the process of ga ining ev idence for the effect iveness of 

school-based prevent ion programs is in a state of development vvorldwide. What littl e scienti fic 

evidence available is a lmost a ll derived from North Ameri can resea rch (SUPERU, 20 13). Even 

though the topic has gained increased attention, research in thi s area is limi ted. More evidence is 

needed on the effect iveness of programs, linked to specific program content, and we ll-defined 

program logics, with clearly specified outcome measures. Evidence of program effectiveness 

with diverse participants is a lso needed (New Zealand Ministry of Social Development, 20 16). 

Implementation of physical ed uca tion could be affected by many factors. These factors hinder 

the proper utili zation of physical education in the school sett ing. The followings are among the 

many challenges for the normal funct ioning of curriculum in the schoo l (Tadesse, 20 12). Well 

trained subject teachers should be avai lab le: the role of the teacher is crucial in impl ementation 

process, he/s he must have the necessary knowledge, altitude and skill , Full an & Profrct ( 1977) 

noted for effective implementation process adequate training prior and essential. The teachers, 

students and the community have to deve lop positive attitudes: Temechegn (200 I) stress the fact 

that "a Quality curriculum will be meaning full if there are well qualified teac hers with favorable 

attitudes to implement it" (Tadesse, 2012). 
3 



This problem initiates the writer to study the perception o f secondary school female students 

towards self-defense unit in the teaching-learning process of physical education exploring how 

much female students are benefiting from their participation in the teaching and learning process 

of self-defense classes and understanding the current efi'ecti ves and implementati on level of self .. 

defense in the secondary schools of Adola Woyyu town administration in Guji Zone of Orornia 

Regional State. 

1.3. Objectives of the Research 

1.3.1. General Objective 

• To invest igate the perception of secondary schoo l fe male students towards the current teaching 

-learning process of schoo l se lf-defense ed ucation. 

1.3.2. Specific Objectives: 

• To examine the percept ion of secondary school female students towards their cUlTent benefit 

that they got from schoo l se lf-defense education . 

• To examine the perception of secondary school female students towards the efTecti veness leve l 

of schoo l self-defense ed ucation . 

• To examine the perception of secondary schoo l fe male students towards the implementa ti on 

level of school se lf-defense ed ucation. 

1.4. Research Questions 

The following main resea rch questions had been raised in this stud y. 

- How much is female students in the secondary schools currentl y benefiting from the schoo l se lf­

defense education? 

- How much effective is the school self - defense education for female students' currently in the 

sample secondary schools? 

- How much is the current implementation level of self-defense in the sample secondary schools? 
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1.5. Significance of the Study 

Assessing the relationship between the perception of female students and the current benefits, 

effectiveness and implementation of self - defense is vital since it is an important contribution to 

the development of self-defense at secondary school leve l. Sochting, Fairbrother & Koch. (2005) 

noted that, fema le students in the high schools are the main beneficiaries from learni ng the sel f -

defense ed ucation techniques. Self - defense teaches effective physical tactics that build on the 

strengths of women 's bodies and it require minutes or hours rather than years (Linda & Susan, 

2005). Therefore; the researcher believes that, fi ndings of the study will have the following 

signi ticances. 

• ft may contribute to improve the quality of the teaching learning process of self-defense unit. 

• It may contribute much to physical education teachers and concerned bodies to modify strategies 

to avo idlhe challenges in the teaching learning process of self-defense unit. 

• It may help policy and decision makers to design feasib le strategies which can promote quality in 

the teaching-learning process of sel f-defense. 

• It may serve as a supporting document and initial point for further study in the areas. 

• It may help policy makers and educational leaders to examine and evaluate the benefits, 

effectiveness and implementation level of self-defense. 

1.6. Delimitation of the study 

This study was delimited for conceptual delimitation and geographical delimitation. Concerning 

conceptual delimitation, the study was delimi ted to investigate the relationship between school 

self-defence education and the perception of secondary school female students about the learn ing 

outcome /"i·om the self-defence training programs. Also, the study was delimited for the survey 

type of research method and for the questionnaire & interview type of measuring instruments. 
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Concerning geographica l delimitation, the study was delimited to female students of 5 secondary 

schools in Guji-Zone o f Oromia Regional State. 

1.7. Limitations of th e s tudy 

In the process of conducting thi s stud y, the resea rcher had faced some di ffi culti es. Among these 

diffi culties, the shortage of time is one that had limited the study to be foc using onl y on five 

secondary schoo ls. 1n addi tion, the shortage of available mate ri a ls was other constraint that had 

limited the soundness of the study process. Also, during the process of data co ll ec tion, some 

respondents were responded two ti mes fo r a single item in the questionna ire which could affect 

reliabili ty of the resul ts. 

1.8. Definitions of tenus 

• Self defense - Self-defe nse is a set of awareness, assertiveness, verba l confrontation ski ll s, safety 

strategies, and phys ica l techniques that enab le someone to successfull y prevent, escape, res ist 

and survive violen t assa ult s. A good self - defense course provides psycho logica l awareness and 

verbal sk ill s, not just physica l tra in ing (LACAA W, n.d.) . 

• Women's se lf-defense - Women's se lf-defense is a combination of techni ques drawn from 

martia l arts and assertiveness ta ught wi thin differe nt pedagogies (Peace Over V iolence, 1986). 

• Perception - Perception is the orga ni zat ion, identi ficat ion & interpretation of sensory info rmation 

in order to represent and understand the environment (Ngogo , 20 14). 
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Chapter 2: literature Review 

This chapter reviews the relevant literature regardi ng the perception or s condary school tc.'male 

students towards the current benetits. effecti veness and implementation level of the self defense 

unit. Therefore; the study reviewed difrerent literatures about the origin, objectives and goals of 

self defense cl asses, the implementation of self-defense unit in the schoo l curriculum, theories of 

self-defense, etc . 

2.1. The Origin of Self-defense Education for Women and Girls 

The hi story of women's self - defense is rooted in the consciousness ri sing of the 1960s and the 

second wave of the women's movement. It was a time when women were beginning to establish 

and define personal autonomy and began to feel urgency to be in charge of thei r own safety. Self 

- de fense represented a strategy to empower women through knowledge & physical ski ll building 

(Peace Over Violence, 1986). 

In 1986, POV created Self-Defense: Women Teaching Women now known as Women 's Self­

Defense & Safety. In 1987, POV wrote and published Women' s Self- Defense: A Complete 

Guide to Assault Prevention, a comprehensive instructional manual on se lf - defense that remains 

key resource within the fi eld . Follovving the publication, the curricu lum was adapted to work lo r 

various audiences: children and girls, elderl y, as we ll as the deaf and disabled. 

POY began teaching the In Touch With Teens (lTWT) curriculum at SG HS in November 2009. 

By November 20 I 0, the complete ITWT curriculum had been taught to both male and female 

students in all Phys ical Education classrooms and the supporti ve school staff and students' 

initiative to organize and sustain additional violence prevention efforts on campus led to the 

formation of a Students Together Organizing Peace (STOP) Club on campus (Peace Over 

Violence, 1986). 

7 



Self defense provides a safe and open environment, ideally, for ex periencing di rrerent ways ofim 

agining and feeling one's body and its movements. While learning phys ical techniques is central 

to self defense, fi ghting is only one part of self defense, a sort of "last ditch effort" when other 

things fail. Self-defense, however, is always phys ical. To respond to violence, women must 

regard their bodies as possi ble weapons (Rentschler, 20 I 0). 

The review found no specinc guidelines for good practi ce for developi ng and delivering self­

defense programs for school-aged girls. Information on delivering effective schoo l or 

communi ty-based violence prevention programs in general suggests that self-defense programs 

need to be tailored to participants ' age and stage of development, and be deli vered as part of a 

larger, coherent focus on respectful relationships. They also need to take parti ci pants' cultural 

background into account and be adapted when necessary for those with particular phys ical or 

learning impairments (New Zea land Ministry of Social Development, 2016) . 

In Ethiop ia, the redesigned phys ical ed ucation syll abus Cor grade 9 - 12 revised as the quality of 

education became a high priority included a new unit ca lled "Ethics and the Art of Self-defense" 

to improve the moral values and ethics of the youth giving emphasis for ethics and the art of self-

defense (MoE, 2006) . 

2.2. Objectives & Goals of the School Self-defense Programs 

The main goa l of women's self defense trai ning is to strengthen women's capacity to defend them 

selves against potential attacks. Yet, the effects of women's self defense training ex tend 

considerably beyond this obj ective, including phys ical , psychological, and behavioral impac ts 

(Kelly & Jeff, 2016). 

The main objective of a self-defense course is not to learn how to challenge an assault 

or defeat an attacker, but rather to learn how to avoid the assault. Knowing sel r -defensG 
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techniques does not mean that it is safe to walk alone through dangerous pl aces. A voiding a 

dangerous area altogether is the best form of self-defense (NCASA, n.d.). 

2.3. Self-defense Education in the School Curriculum 

Introducing a self - defense uni t as part of a school physica l education programme is a wonderful 

way to address a number of psychosocial issues that preva il among teenagers today. Practicing 

these physica l, mental and emotional sk ill s in a non-competiti ve at mosphere, where se lf­

improvement and empowerment a re inherently a part of the learning process, makes sel f-de fense 

a wonderful option for he lping students meet the definition of a physically educated person (New 

Zealand Ministry of Social Development, 20 16). 

QPE acts as the foundation for a li felong engagement in physical activi ty and sport. T he lea rning 

experience offered to children and yo ung people through phys ica l education lessons should be 

deve lopmentally appropria te to help them acquire psychomotor sk ill s, cogniti ve understanding, 

social and emotional ski ll s they need to lead a physica lly act ive life (UNESCO. 20 15). 

In Ethiop ia, "Ethics and the Art of Self-defense" is included in the redes igned physical education 

syllabus for grade 9 - 12 in 2008 as a new unit to improve the moral va lues & ethics of the yo uth . 

Contents of se lf - defense unit in the physical education syl labus for grade 9 and 10 requires the 

students to demonstrate awareness of the importance of se lf-defe nse in da il y lire , to deve lop sk ill 

performances of correct stance, stri kes, blocks & re lease form fro nt one hand grabs and to design 

personal training program to improve fundamental techniques of se lf - defense and to sho w an 

interest to be engaged in phys ica l activities. 

2.4. Time Allocation 

In the Canadian Provinces, allocated time doesn ' t necessarily represent actual phys ical education 

time provided in Manitoba, Ontario (actual instruction time varies fro m 40 to 200 minutcs/week) 

9 



,Quebec, New Brunswick, Nova Scotia (varies from 90 to 150 minutes/week). Prince Edward 

Island (vari es ti'om 90 to 180 minutes over a 6 - day cycle) and in Newfoundland and Labrador. 

the majority of schoo ls neither meet the national standard of 150 minutes per week nor the 

provincial Department of Education ex pectation (UNESCO, 2013). 

A notable feature identi ti ed in the E UPEA Survey is that genera lly w here curricula are subject to 

local implementation practices. At school level, physical education timetable a llocati ons are 

lower. Additionally, in many economica lly under-developed and developing countri es, a si milar 

scenario is a lso evident in rural as opposed to urban/semi-urban settings . However, thi s is not 

exclusive to low income countri es, as exempli fied in Canada, w here there are challenges 

encompass ing multi-age/grade classes, short fa ll s in human and mate ria l resources, student 

absence to provide fa mily economic support etc. (UNESCO, 20 13). 

2.5. Conceptual Framework 

The percepti ons o f secondary school female students towards current bene fits, effecti veness and 

implementa ti on o f se lf - defense educa tion are discussed based on level o f re lationship between 

the study va ri ables (inde pendent and dependent va ri ab les). It means, the level of implementati on 

of the independent vari ables de termine the resulting phenomena (dependent vari able) . 

This study is resting on Fishbe in 's attitude theo ri es which give a bas is to unders tand attitude and 

predict behavior of an individual. This theori es a lso help us to understand the deve lopment and 

formation of attitudes and belief, helping to fInd the most effective modes of persuas ion and 

motivation ; if understanding how att itudes are formed makes a person better equi pped to mould 

them (Joel, 2014). For the sake o f thi s study, Fishbein's theory of info rmation and integration 

which focuses on how one accumulates and organizes information is used. 
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Some recent incidents have further accentuated the need to ensure safety of girls. This is an issue 

which requires immediate attention. Teaching girls to defend themselves is a useful means to 

empower them. Learning self .. defense skills not on ly helps to protect oneself aga inst assault , but 

also are effective means to improve one ' s physical conditioning. Acquiring the skills require 

strenuous effort to practi ce regularl y. It is known that, practice makes one perfect (MoE. 2006). 

Cummings ( 1992) and Orchowski , Gidycz, and Raffle (2008) recogni zed that. it is di ffic ult to 

measure the effectiveness of sel f .. defense train ina for students I)art ly because of the cha llenoes b ' ~ 

associated with mainta ining response leve ls over a long period and partly because it is difficult to 

establish whether a student is able Lo prevent victimization so lely because of self-defense 

training (New Zealand Ministry of Social Development, 20 16) . 

The study used descriptive research des ign (survey type) with mixed research method to desc ribe 

the resul ts in terms of num bers and percentages . Different research methods had been used by 

different researchers for the sake of identifying the effect iveness, benefits, impacts, contents and 

the likes withi n the schoo l self-defense education throughout the world. Among those research 

methods, the survey method is the main method which is applied by many researchers 

(Sinclair et. a I. , 20 13). 

To get the reliable information from the study participants, the types of instruments to be used 

have paramount signi ficance. Therefore; a questionnaire and an interview schedu le are used as 

a data collecting tool. T he researcher needs to be confident that gene rated data are not s impl y 

artifacts of one specific method of col lecti on (Lin, 1976). Cam bel & Fiske, ( 1959) noted that, the 

methodological tri angulation technique is used to overcome the problem of method boundedness 

demonstrating the va lue of combin ing qualitative and quantitative methods (Weiner. 2007). 

Orodho, (2009) proposed that data analysis is the lifeline of a research and the method of 

analysis is tine baokbone and conduit wire. The data was analyzed using descriptive statistics 
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while the relationships be tween the variables were determined by Spearman correlation 

coefficients with the he lp of SPSS statisti cal package. Triangular techniques are suitable "vhen a 

more holi st ic view of educationa l outcomes is sought (Mort imer e t a I. , 1988) or where a compl ex 

phenomenon requires e lucidation (Edward, 20 IS) . 

2.6. Impacts of School Self-defense Proarams 
b 

Fear is restricting one who is fearful limits hi s/herse lf and tries to impose limitat ions upon the 

freedom of others. But when we are free of fear; we no longer seek to dominate others, fo r we 

are confident that they cannot dominate us, they have no means of intimidating us, and we know 

that we have a valid " place" in the world we have explored it, chosen it , taken roo t, and /"l owered 

in it. The study of se lf-defense by inspiring its practitioner wi th contidence; enables him/ her to 

enjoy the benefits of society without being absorbed or overwhelmed by it. He/she is fi'ee to 

develop and preserve his/her unique individuality and avoid the danger of being reduced to a 

faceless cipher a rbitrari ly coun ted and contro ll ed by impersonal forces (MoE, 2006). 

Self-defense instruction gave women and young gi rl s a va ri ety of benefits: assertiveness, how to 

manage power, finding a vo ice, reducing fear, knowing the truth about vio lence against women, 

and learning hoyv li sten to one's intuition (Peace Over Vio lence, 1986). 

Women and yo ung gi rl s can benetit from self-defense courses for a number of reasons. It 

improves confidence but it also helps them to level the playing field aga inst an attacker 

who may be much larger than they are. The courses are excellent preparation for girl s go ing off 

to college for the first time or women of any age (Pureperfo rmancemac.com, 20 16). 

2.7. Theories of Self-defense 

Research and theory have hi ghlighted the critical function of perceived competence on students' 

achievement - related behaviors, cognitions, and affective responses. Percei ved competence is 

defined as how an individual perceives her or his own ability to perform a specific task or a role-
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appropriate behavior. Given the importance of perceived competence. a key question involves 

asking about the sources of information individuals use to evaluate or determine their level of 

ability. One important hlctor is perfo rmance- related feedback Ii'o rn parents, teachers, & coaches. 

What adults say or do not say in response to a child or an adolescent's performance attempt can 

positively or negati ve ly inHuence their perceptions of competence (Virginie, Genevieve, Julien 

& Anthony, 2006). 

Bandura's self-effi cacy theory suggests an indi vidual' s se lf- effi cacy is a criti cal component 

fuelin g learning and success. It is particularl y significant in phys ical and movement competence. 

Children placed in the incorrect learning environment may not learn tobe successful , competent 

movers to the degree they could in developmentally appropriate envi ronment. In addition to th i , 

Expectancy-value theory is concerned with an individual' s motivation to perform a specific task 

based on hi s/her expectations of success and the va lue placed on a successful outcome (Miller, 

2011 ). 

The core of theory fo r soc ial psychology is the social nature of the individual person with a 

central interest in human nature as localized within the person as in general psychology. The 

discipline is an attempt to understand and explain how thought, fee ling and behaviors of 

individuals are influenced by ac tual imagined or implied presence of olhers. The most di stinct ive 

and indispensable concept in social psychology is attitude due to its frequent appearance in 

experimental and theoretical literature. 

Piaget's theories play an important part in understanding learning and development and were 

largely founded upon movement and actions. Piagetian theory consistentl y di scusses the brain -

body cOlUlection . Physical education and specifically developmentall y appropriate physical 

education focuses on developing and strengthening the critical nature of brain-body connections 

(Miller, 20 I 1). 
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Another theory used in assessing the impact of the program was measllring ho\-v well self defense 

instruction promoted positive behavior as described in the developmental assets for adolescents. 

The targets are assets of safety, integrity, responsibility, planning & decision making, res istance 

skills & peaceful contlic t reso lution (Peace Over Violence, 1986). 

In addition to this, the theory of practice insists, contrary to positive materialism. that the obj ec ts 

of knowledge are constructed, not passively recorded , and , contrary to inte llectualist idealism, 

that the principle of thi s construction is the system of structured. structuring di spos itions, the 

habi tus, which is constructed in practice and is always oriented toward practi ca l functions 

(Brown & Jones, 2000). 

2.8. The Effectiveness of Self-defense Education 

Learning selfdefense ski ll s not onl y helps to protect onese lfagai nst assa ult , but also are effective 

means to improve one 's physical conditioning. Acquiring the ski ll s require strenuous effort to 

practice regularly. As it is known, practice makes one perfect (MoE, 2006). 

Programs for younger students focus on general safety. while those for senior school and 

universit y s tudents foclls on preventing sexual vio lence. They are more likely to be based on a 

feminist or empowerment model, with self-defense ski ll s being taught as part of a broader 

program (New Zealand Ministry of Social Development, 20 16). Signifi cant new research shows 

how successful se lf-del'ense courses for girls and women can be when taught by specialist trained 

and accredited female se lf-defense teachers with a clear empowerment approach (Wahine Toa, 

2017). 

A study 111 Kenya demonstrates that the "No Means No Worldwide self-defense program" is 

effective in reducing the incidence of sex ual assault in a sample of high school girls li ving in an 

urban slum in Nairobi , Kenya. Gender-based violence is a serious problem transcending racial , 
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economic, soc ial , and regional lines threatenino the orowth deve loJ)ment and hea lth or ......, , 0 b' ~ 

adolescent girls worldwide. There is a growin o awareness of the mao nitude of gender-based 
'" '" ~ 

violence g lobally, the negative consequences associated with it, and need to develop effective 

interventions (Sinclair e t. al. , 20 13). 

Researchers agree that while it is easier to assess the effecti veness of training strategies and life-

skills development, such as confidence, assertiveness and empowerment, more could be done to 

assess avoidance behaviors, victimization experiences, and women (and girls') responses to 

actual assaults (New Zealand fVl inistry of Social Development, 20 16). 

Research and theo ry have highli ghted the critical function of perceived competence on students' 

achievement related behaviors, cognitions , and affective responses (I-Tarter, 1998). Given the 

importance (Advantage) of perceived competence, a key question involves aski ng about the 

sources of information indi viduals use to eva luate or dete rmine their leve l of ab ility (V irginie, 

Genevieve, Julien & Anthony, 2006). 

2.9. Methodologies Us cd by Different Researchers 

Different resea rch methods had been used by di ffere nt researchers fo r the sake of identi fy ing the 

effectiveness, benefits, impacts, contents . . . and the likes within the school self-defense education 

throughout the world . Among those resea rch methods, the Survey method is the main method 

which is applied by many researchers. 

A population-based survey was made III Kenya by researchers to dete rmine the effect of a 

standardized 6-week self-defense program on the incidence of sexual assault in adolescent high 

school girls in an urban slum (Sinclair et. al., 2013). 

The major strength of another survey study in Zimbabwe is the large sample size in a region with 

a high prevalence of sexual assault; thus, the researchers could readily assess a reduction in 

15 



sexual assault at the 10-lI1onth fo llow-up. They were also able to observe all adolescent girls 

attending high school in these two Kasaroni district locations during the 20 11 acaclem il: year 

(Sinclair et. at. , 2013). 

2.10. Research Findings about Self-defense Education 

There are a limited number of eva luations measurino the effectiveness of interventions on e 

the prevention of V A WO. Pulerwitz, (20 I 0) eva luated the Ethiopia Male Norms Initiative (Us ing 

the Program H curricululll) shows a decreased IPV (Intimate Partner Violence). Survey findings 

of POV, ( 1986); found that: al though there are ex tensive lim itat ions due to the eva luation design 

and data comparisons, they have found indications that the se lf-defense workshops have been 

improving participants ' protective facto rs (Fullu , Wilson, & Lang, 2014). 

The report of United States Agency for International Development ' s review of schoo l- related 

gender-based vio lence in de veloping coun tries notes that litt le has been done (0 systematicall y 

rev ie\N and document gender-based violence and its consequences in schoolgirls, or to assess 

potential interven tions to reduce thi s violence. On the other hand, the study made by the 

European Parliament Po licy Department for Ci ti zens ' Rights and Constitutiona l Affai rs had 

brought the following seven key findings. 

• Self-defense could be an intervention [hat contributes to implementing article 12 of the Istanbul 

Convention to the extent that it challenges constructs of a timid fe mininity and enables women 

and girls to experience their bodies conf·idently. 

• Self-defense has a lso been adapted to groups considered ' vulnerable' specificall y girl s and 

women with disabiliti es, it is also prov ision that many survivors take up . 

• Self-defense tra ining takes embodied empowerment as its focus and purpose . 

. • Unlike much safety advice which may limi t women's fi'eedom, s-d seeks to expand it. 
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• Whilst references to self defense are present in EU and Council o f Europe policy documents, 

they are not substantia l and are yet to be developed into a coherent approach. 

• There are fewer re fe rences to se l f-derense in plans of action at ember state level than prev iously. 

• No funding streams were identified at EU or Member State leve ls (Kelly & Jeff, 201 6). 

Since 2008 , Stop Street Harassment (SSI-1) has collected thousands of street harassment stori es. 

Th.is ground- breaking stud y contirms what the stories suggest: Across a ll age, races. income 

levels, sexual orienta tions, and geographic locations, most women 11l the United States 

experience street harassment (Kearl , 2014). 

2.11. Rcscal"ch Gaps in thc Application of School Self-defcnse for Girls 

Self - defense programs fo r schoo l age girls can be delivered as part of a phys ica l hea lth or sports 

programe, the hea lth curriculum, through martia l arts courses, or within femini st or empowering 

model, o ften as part of a broader hea lthy relationships program (S incla ir et. a I. , 20 13) . 

Concerning the guidelines for the school self defense education, the review of Gray Maller fo und 

no specific guidelines fo r good practi ce for developing and delivering self - defense programs 

for school-aged girl s (New Zealand M ini stry of Social Development, 20 16). 

There is a great research gap in Ethiopian context for the fo rmulati on of the resea rch problem 

and conducting research about the self - defense education. T he gap is mainl y in terms of 

inaccessibility of literature reviews, previousl y conducted researches by di fferent researchers and 

the likes since the topic is included in our physical education curriculum recently. 

2.12. Pel"ccption of Female Students towards Self-defense Education 

It is known that some students perce ive PE as incriminatory and stressful (Hascher, 2004). PE is 

direc~ly linked with physical exertion , and some students are not willing to put in the required 

effort to improve their abili ties (Hascher, 2004; Krieger & Miethling, 2001 ). Thus, students are 
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conti'onted more intense ly with their own weakness in PE than in other subjects (Niederkloter. 

Herrmann, Seiler & Gerlat:h , 2015). 

A. PCI'ccption of Fcmalc S tudcnts Towards the Bcncfits of Self-dcfcnsc Education 

A study by National Association for Sport & Phys ical Education, (2003) round that women's 

perception and at1itude on phys ical activities helps them to reduce their stress levels and 

improved their work re lated time management (Fauzee, Jamalis, Yusof, & Zarina, 2009). 

Surveys of the parents 0 f over 270 children enrolled in karate classes in Toronto suggested that 

while boys received s ignifi cant beneIits from instruction, the positive eftects enjoyed by gi rl s 

exceeded their own and parenta l expec tations. There was a universa l improvement in self­

confidence and se lf-di scipline. Female students experienced phys ical and academic improvement 

at a rate of about doubles that of boys (New Zealand Ministry or Social Dcvelopment, 20 16). 

B. Pcrception of Fcmalc Studcnts T owards thc Effcctivcncss of Sclf-dcfcnse 8ducation 

Measuring the effectiveness of self defense training is difficult, partly because it is hard to 

maintain response levels over a long period and part ly because it is difficult to attribute change 

solely to the training. Researchers agree that more could be done to assess avoidance behaviors, 

victimization experiences, and women (and gi rl s ' ) responses to actual assaults eNe"v Zealand 

Ministry of Social Development, 20 16) . 

Very little research is ava il able on the effecti veness of self defense courses for schoo l-age girls 

as a strategy to reduce sexual or family violence. Outcomes are difficult to assess in any 

objective way, courses are often short , and many report on courses provided at uni vers ities in 

North America. The results may not apply in New Zealand. Programs for younge r students focus 

on general safety, while those for senior school and university students focll s on preventing 

sexual violence. They are more likely to be based on a feminist or empowerment model , with 
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self defense skills being taught as part of a broader program (Nevv Zealand Ministry or Social 

Development, 2016). 

C. Perception of Female S tudents Tow~II'ds the Implementation of Self-defense Education 

The research f'inding of Getachew, Markos, & Esayas, (20 18) noted that , the majo rity of fema le 

students in the secondary schoo ls have moderate perception to physical education practica l class 

and low practice level in PE practical class (Boga le, Yohannis & Hailu , 20 18). 

The school administrative bodies should give necessary support for teachers on their role of 

implementation. McLaughlin, ( \978) notes that " implementation is incredibly hard , and that 

successful implementation generally requires a combination of pressure and support by school 

administration" . Effecti ve c lassroom leaching needs adequate amount offacilities & equipment. 

With this regard , Vaspoor, ( 1993) mentioned that poor materi al and faci lities due to economic 

problem are the main bott leneck in the implementation of educational reform in developi ng 

countries (Tadesse, 2012) . 
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Chapter 3: Methodology of the Research 

This section will provide the type of research design and research method \-vhich are used by the 

researcher, the research cite and population, sample size and sampling techniques. data collection 

instrument and data co llection proced ures, validity and reliability of instruments, methods of 

data analys is and ethical issue which were used in the process ohhe study. 

3.1. Reseal'eh Design and Method 

The study used descriptive survey design since descriptive survey des ign is more concerned to 

describe the exact charac teri sti cs of a group of people. Furthermore; survey design is important 

to understand the leve l of relationship between perception of fe male students who are learning 

in the high schools and the school self-defense education. Since the study used the descriptive 

survey design, it was conducted by Llsing mixed research method to describe the results in terms 

of numbers and percentages. Also, thi s method helps to make detai led analysis on the existing 

phenomena with the inten t to employ data and justify the current condition. 

3.2. Research Cite and Population 

The study was conducted in Guji Zone of Oromia Regional State. Guj i Zone is one of the places 

where farmers & nomad ic society ex ist in Ethiopia and research on such society is mi ss ing. Guji 

Zone consists of a total of 15 Woredas and Town Administrati ons. Out of these, a sample of one 

third or 5 Woredas/Town Administrat ions are selected purposively due to their geographi cal 

approach to one another along with their long year experience. The five sample Woredas are 

named as: Adola Woyyu town administration, Adola Redde woreda admini stration, Bore town 

administration Shakkiso town administration and Wadera town administration. , 
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fn the Guji zone, there are 40 secondary schools. For the purpose of sampling. one secondary 

school is taken from eac h sample Woreda / Town Administration using purposive sampling 

technique. The sample secondary schoo ls are se lected in case they hav\:! long year experi ence 

with a large number of student populations while comparing ,vith those 35 secondary schools 

with less experience and smaller number of student populations. The sample secondary schools 

are Adola secondary schoo l, Shakk iso secondary school, Shakkiso- Boke secondary schoo l, Bore 

secondary school and Wadera secondary school. Female students, phys ical educati on teachers 

and school principals in the five sample secondary schoo ls were target population of the stud y. 

3.3. Sampling T echniques and Sa mp le Size 

The required amounts of samples for the stud y are se lected based on the informatio n or 

Cohen, Manion & Morison, (2007). For the purpose of determining the appropriate amount 

of sample size, the researcher used 297 sample female students which cou nt for a homogeneous 

population from the total population of 1291 female students in the five sample schools. On the 

other hand , the researcher used 12 physica l eciuca tion teachers and 9 school directors from all the 

sample secondary schools. The sample P.E teachers are taken purposively & schoo l directors are 

selected randomly from the Jive sample schools. 
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Table I: Sample Size for Female Students 

Sample Schoo ls Grade Total popul ation Proportion (%) Sample size 
9 275 2 1.2 63 

Adol a Secondary Schoo l 10 134 10.5 3 1 
Total 409 3 1.7 94 

Shakki so Secondary Schoo l 9 175 13.6 40 
10 6 1 4.7 14 

To tal 236 18.3 54 
Shakkiso-Boke Secondary 9 57 4.4 13 

School 10 27 2.1 6 
Total 84 6.5 19 

9 207 16.1 48 
Bore Secondary School 10 166 12.8 38 

Total 373 28.9 86 

9 103 8 24 
Wadera Secondary School 10 86 6.6 20 

To tal 189 14.6 44 

9 8 17 63.3 188 
GnllHI T ota l 10 474 36.7 109 

Total 129 1 100.0 297 
- -

As it is shown in the above table-I , among the total popu lation of 129 I female students in the 

fi ve sample secondary schools, 188 (63 .3%) sample fema le students are selected fro m grade ni ne 

and the remaining 109 (36 .7%) sample female students are selected fro m grade ten using s imple 

random sampling techn ique . 

Table 2: Total sample size of the study 

Samples Tota l Populati on Sample size Sampling technique 

Students 129 1 297 (23.3%) Simpl e random sampling 

P. E Teachers 12 12 (100%) Purpos ive sampling 

Directors 14 9 (64.3 %) Simple random sampling 

Total sample s ize 318 
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As it is shown in the above table-2, among the total 318 (100%) samples subjects in the five 

sample secondary schools, 297 (93.4%) samples are female students, 12 (3.8%) samples are 

physical education teachers and 9 (2.8%) samples are school principals. 

3.4. Data Collection PI'ocedurcs 

Before administration of the research instrument , the researcher obtained permits from the 

relevant authorities of woreda education bureau and school directors of the five sample schools. 

The researcher administered the questionnaires to the sample student respondents and the 

interview guide to the sample physical education teachers and school directors for the purpose of 

collecting data. 

After the respondents were provided with the purpose and objectives of the study at (irst, they 

had been guided to provide thei r genuine response for each question in the instrument and 

then the prepared instruments vvere provided for them to do what is required from them. Finally, 

after the sample respondents gave thei r responses, the inst ruments were collected back to the 

researcher. 

3.5. Data Collection Instruments 

To get the reliable information hom the stud y participants, the types of instruments to be used 

have paramount signiticance. Therefore; the researcher had developed and used a " rating scale" 

form of questionnaire for the student respondents to rate the level of their responses and an 

open ended interview for physical education teachers and school directors to gain detailed 

qualitative data. 

3.5.1. QuestionnaiJ'e 

According to Mugenda & Mugenda, (2004), the questionnaire was chosen since it is easy (0 

manaae and the researcher can concurrently collect information ii'om the respondents therefore 
"" 

saving time (Edward" 2015). The researcher was developed and used a questionnaire to collect 
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data from student respondents . The developed questionnaire contained a tota l of 20 questions 

which are mainly focused on the perception of secondary school fe male students towards the 

current benefits, leve l of efl:ec tiveness and implementation of school self-defense. 

3.5.2. Intcl'vicw Schedules 

Interview schedules were used smce they frequently give very high response rates. Thomas, 

(2009) pointed O Llt that, an enormous deal is provided by this personal contact since the 

interviewees take action to the interviewer in bodily presence, unlike how they would react to the 

questionnaire (Edward" 20 15) . The deve loped interview schedules contained 14 questions for th 

esample physical educati on teacher respondents and sample schoo l direc tors tovvards the current 

benefits, level of effectiveness and implementation of schoo l self-defense. 

3.6. Piloting of Research rnstrumcnts 

According to Wiersma ( 1985) , it is necessary that the research instrument be piloted as a way of 

finaliz ing them . T he purpose of piloting is to detect any problem fo r remedial before the actual 

study. The resea rch instruments were pi lo ted in the Woyyu secondary school of Adola Woyyu 

town administration in Guji Zone whi ch was not included in the actual study (Edward" 2015). 

Sound measurement must meet the lests o[va lidity & reli ability. In facl. these are the two major 

considerations one should use in eva luating a measurement too l. The pilot-test was conducted 

using 40 grade 9 & grade 10femaie students, 3 physica l education teachers & 3 school directors 

to pre-test the data collection tools. 

3.6.1. Validity of Instruments 

Validity is the ex ten t to which di fferences fo und with a measuring instrument reflect true 

differences among those being tested (Weiner, 2007) . Thus, the face , construct and content 

validity of each item in the instruments were approved by my advisor and the high school 

physical eclucation teachers. The feeclback from physical education teachers ensured the 
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questions are invo lved the key contents about the perception of female students towards 

the beneJi ts, effectiveness and the current implementat ion of the schoo l se lf-defense educati on 

and the feedback from the adv isor essentiall y increased the relevancy and clarity of the 

questions. Campbe ll , (1960) noted that, the most common methods for demonstrat ing validity 

are referred to as content-related, criterion- related ane! construct-related va lidity. 

Content-related va lidity re fers to the relevance of the instrument or measurement strategy to the 

construct being measured. T he content validation was estab lished based on the content provision 

of the school self-defense education ane! the level of perception of female students tovvards 

self-defense educat ion wh ich are mentioned earli er within the basic research questions of thi s 

study. On the other hane! , the physical education teachers we re examined the questions and 

then ambiguous sta tements were rephrased and unnecessary ones deleted to enhance the validity 

of the too ls before the actua l study is carried out (Fitzpatrick, 1983). 

3.6.2. Reliability of Ins trum ents 

The degree to w hich a measurement technique can be depended upon to secure consistent results 

upon repeated application. T he test of reliability is another important test of sound measurement. 

A measuring instrument is re liable if it provides consistent results (Weiner, 2007). To 

test reliability of the instrument, the pilot test was conducted in a school which is out of the Ji ve 

sample schools. The developed instrument included a total or 20 questions w ith five rating 

options (strong ly agree to strongly disagree) fo r each question which are developed on the 

perception of female s tudents towards the different aspects of the schoo l se lf-defense education. 

During the pilot stud y, the ins trument was first tested in a class w hich had a total of 

40 grade 9 and 10 female students after they are informed well about the purpose & obj ective of 

~he study and the instructions that should be applied in giving their responses for each questions 
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are explained in enough al110l11t At', 'I''''' , c 1 . 1el a penoe ot -,0 l11111ute rest, the lllstruments were retested 

again with the same respondents in the same school. 

After the test Scores had beell coeleel , tlle)1 al'e elltel'ed 1'lltO SI)SS r . 20 0 b I so tware ve rsion . asec 

upon the 5-point responses with higher values indicating more positive (desirable 

outcome) and lower values indicating more negative (less des irable outcome) and then computed 

accordingly in order to evaluate the reliability of test items. All test items in the instrument are 

reliable since each resultis above 0.70 ranging between r = 0.713 (min) and r = 0.8 12 (max). 

3.7. Methods of Data Analys is 

Orodho, (2009) proposed that data ana lys is is the lifeline of a research and the method of 

analysis is the backbone ::mel conduit 'vvire. The data was analyzed using descriptive stati sti cs 

(mean, standard deviation, maxi mum and minimum values) while the relationships between the 

variables were determi ned by Pearson correlation with the help of SPSS (Stati stical Package 

for Social Sciences) software version 20. To determ ine the practical significance of corre lations, 

correlation coeHicients were used as effect sizes according to the guidelines of (Edward, 20 15). 

3.8. Ethical Issues 

Research ethics refers to the type of agreement that the researcher enters into 'vvith his/her 

research partici pants. Ethi ca l considerations play an important role in all research studies. For 

this matter researchers must be aware of and attend to the ethical considerations related to thei r , 

studies. For the purpose of effective communication between the researcher & the participants, 

the researcher respected some ethical considerations to keep respondents' identi ty to uphold the 

privacy and contidentiality of the data that they gave. To ensure this, the respondents are not 

asked to write their names& theiT school name on the instrument and they are not allowed to 

share their ideas on the questions. But, the respondents were allowed to respond freely without 

any enforcement for the purpose of keeping both personal and institutional secretes. 
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Chapter 4: Data Presentation, Analysis & Interpretation 

This chapter deals with the presentation , analysis and interpretation of data about the perception 

of high school female students towards the current benefits, effectiveness and implementation 

level of the teaching -learn ing process of self defense education. The collected data are presented 

in table 7,8 & 9 in terms of the response categories with corresponding frequencsy & percentage 

of respondents and in terms of results of descriptive statistics for each question. 

The main findings of the stud y are presented under each table with results of descriptive stati stics 

(mean & SD) & Pearson corre lation coefficient for the sake of identi fy ing a statistical signi fiCatH 

cOITelation between variables under the study. The results are analyzed in terms of the leve l and 

magnitude of the corre lation ,;vith their significance leve l & then interpreted based on (Cohen, 

Manion & iVlorison, 2007) . Interv iew data are organized based on similarities of the responses & 

then analyzed and interpreted acco rdingly to set out the findings. 

4.1. Dcmographic Characteristics of the Respondcnts 

Demographic characteristics of respondents are important to provide readers wi th information 

about the educational background, sex and age of the respondents. Furthermore; educational 

background of respondents has vital role in balancing the obtained data to be tangible since the 

experience of respondents vary ii'om one to another. Also, the sex and age of respondents have 

paramount importance due to the differences in the respondents' level of maturity. Therefore; 

demographic characteristics of respondents is used during the process of data gathering about the 

perception of secondary school female students towards the current bene fit s, e ffectiveness and 

implementation level of sohool self·defense education. 
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Table - 3: Educational Background & Age of the Respondents. 

Samples Grade 
Age category 

Schools Below 15 16 - 20 Above 20 TOTAL 

f % f 0/0 f 0/0 f 0/0 

5 sample 9 82 27.6% 74 24 .9% 32 10.8% 188 63.3% 

Schools 10 58 19.5% 34 11.4% 17 5.7% 109 36.7% 

Total 140 47 .1% 108 36.4% 49 16.5% 297 100% 

As it is shown in table- 3 abo ut ed ucational background or respondents, 188 (63.3%) respondents 

are grade - 9 fe mal e students and the remaining 109 (36.7%) respondents are grade - 10 students. 

Concerning age of the respondents, 140 (47. 1 %) respondents are under 15 , anot her 108 (36.4%) 

respondents are between age 16 & 20 and the rest 49 ( 16.5%) respondents are above age 20. 

Table 4: Sex of Physical Education Teachers & School Directors 

Category P.E Teachers School Directo rs 

M 10 8 

F 2 

Total 12 9 

As it is shown in table-4 , co ncerning the sex of physical education teachcrs, 10 respondents are 

male and 2 respondents are femal e. Concerning the sex of school directors 8 of them are male 

and the remaining 1 respondent is fe male. This shows that, among the total 21 respondents, 18 

respondents are male and 3 respondents are female. 
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Age of Physical Education Tcachers and School Directors 

Age plays an important role in the process of gat hering data !"i'om respondents si nce difference in 

age of respondents' causes difference in maturity and experience of respondents. The differences 

help to obtain information from di ffe rent perspectives of the respondents . Therefore; age of the 

respondents is used in this study to gather data about the perception of secondary school temale 

students towards the benefits, effectiveness and implementation level of self-defense education. 

Table 5: Age of Physical Education Teacher & School Directors 

Categol-y P.E Teachers School Directol's 

Below 20 0 0 

20 -25 5 2 

26 - 30 2 .., 
J 

Above 30 5 4 

Total 12 9 

As it is shown in table-5, the age of7 (33.3%) respondents is between age 20 & 25, the age of 5 

(23.8%) respondents is between age 26 & 30 and the age 01'9 (42.9 %) respondents is above 30. 

The di fference in the age groups constitutes its constructi ve part providing difterent experiences 

of the respondents vvh ich help the co llected data to be tangible. 

Table 6: Qualification of Physical Educat ion Teacher & School Directors 

Catcgol-Y P.E Teachers School Directors 

First degree 10 7 

Second degree 2 2 

Total 12 9 

29 



Concerning educational background of the respondents, 17 (81 %) respondents are first degree 

holders and the remaining 4 (19%) respondents are second degree holders (masters). Educational 

background orthe respondents was very important for the study providing tangible data. 

4.2. Descriptive statistics of the study variables 

Descriptive statistics was used to examine the general features of the study data, speci ficall y to 

analyze the percep ti on 01' female students' towards the current benelits effecti veness and , 

implementation in the teaching-learning process o f se lf - defense educat ion and to understand the 

intended behaviors/olltcomes. 

The collected data about the benefi ts of self - defense for female students in secondary schools is 

presented in table 7, data abo ut the effecti veness of schoo l self-defense is presentedin tab le 8 and 

data about the implementat ion of self - defense is presented in table 9. The data is presented in 

terms of mean perception scores, SO scores, freq uencies, and percentages. Furthermore; va lues 

of correlation and their level of s ignificance are computed using SPSS statis ti ca l package. 

4.3. Analysis and interpretation of data 

For the sake o f data ana lys is and data interpretation, the study employed correlational design to 

determine the re lationship between perception of female students and the benefits, effect iveness 

and implementation level of se l f-defense education. Correlational design helps to understand the 

existence, extent and direc tion of a relationship in non-experimental research . Also, triangu lat ion 

methodological approach was used in the process of data analysis since it helps to overcome the 

problem of ' method bounded ness' and it is suitable when a more ho li st ic view of ed uca ti onal 

outcome is sought (Cohen, et.al, 2007). 

The analysis anci interpretation process of data was conducted based on numbers (frequencies) & 

percentages of response categories from strongly agree to strongly disagree. Organized data are 
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analyzed in terms of descriptive t t' . & I) . . . s a IStlCS ' eat'son correlation and results are ll1terpreted based 

on Cohen, et.a l, (2007). 

Note: - Each response category is represented by the [a llowing abbreviations. 

SA = Strongly Agree A = Agree NANDA = Neither agree nor disagree. 

DA = Disagree S DA = Strongly Disagree 

4.4. Perceptions of female s tudents towards the benefits , effectiveness and implem entation 

level of the school self-defense education 

This secti on provides the percep tion of female students towards the different benefits that they 

got fro m their participation in the schoo l self-defense ed ucation and the current etIec ti veness and 

implementati on level of self - defense education. For thi s matter, the co llected data are organized 

and presented in three tab les . Table - 7 presents responses of fema le students towards the benefits 

of se lf-defense education ; table - 8 presents the response of fema le students towards effecti veness 

level of se l f-defense educat ion and table - 9 presents the response of female students towards the 

implementation level of se l {'-defense ed ucation. 

Investigati ng the perceptions of fema le students tovvards self - defense education is important to 

exam ine the benefits that fema le students got, the effectiveness and implementation level of the 

school se lf - defense education. In the 1999 world summ it on phys ica l education, international 

resea rchers hi ghl ighted case evidence concerning benefits of physical educationaround the world 

and its hea lth bendits to children. Some of these benefits are; improvi ng selfesteem and reducing 

risky habits; reduci ng the chances of early sexual activity amo ng girl s and teenage negati ve 

attitudes toward school and dropout rate; givi ng knowledge of abstract-critical thinking and 

preventing hea lth hazard injuries (Hardman, 1999). 

Also, New Zealand Ministry of Social Development noted that, measuring the effec ti veness of 

self-defense training is difficult , partly because it is hard to maintain response levels over a long 
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period and partly because it is dirIicult to attribute change so lely to the tra ining ( lew Zealand 

Ministry of Social Development, 2016). 

4.4.1. Perception of fema le students towards the extent to which they are benefited from the 

clllTent teaching-learning pl"ocess of school se lf-defense education 

The first objective sought to so licit information about the extent to which the teaching - lea rning 

process of self - defense education is benefiting fe male students in the sample secondary schools. 

Five questions were used to so li cit in formation towards psychological, physical, hea lth , soc ialli fe 

and academ ic achievement benefits of se lf-defense education. 

The school is one of the most important educational institutions that achieves integrated growth 

to the students from all physical , soc ia l, psychological , menta l and hea lth aspects ; because of the 

different and various cognitive and skillfu l programs provided by the schoo l the student will able 

to adopt to his/her surro unding environment to achieve the objectives of physical education 

(Xiang, Lowy, & Mc Bride, 2002) . 

Table 7: The response of fema lc stucients aboll t the di fferent benefits of the schoo l self - defense 

education 

Descriptive 
N Questions statistics 
Q 

SA A NAN OA SOA X SO 

How do you rate the 
1 f 71 83 39 54 50 

psychological benelits that 3.2 1.4 

you got from self- defence % 24 27.9 13.1 18.2 16.8 

education classes? 

How do you rate the phys ica l 

f 65 98 43 59 32 2 
bene"fi ts that you got from " .., 1.3 J.J 

the self - defe nce education ? % 21.9 "" 14.5 19.8 10.8 JJ 

__ kIo~ do jO~ rate the ---_.- healLh ------ -----
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3 benefi ts that you got from .r 69 82 37 58 51 3.2 1.4 
self - defence classes? 

% 23 .2 27.6 12.5 19.5 17.2 
I low do you rate the social 

life benefi ts that 
.r 75 84 22 67 49 3. 1 1.3 

4 yo u go t 

hom sel f - defence classes? % 25.2 28.3 7.4 22.6 16.5 
Ho\-v do yo u rate an improved 

5 
academic achievement that .r 62 70 46 67 52 

3.0 1.4 
you got atte r you have been 

given self - defence education % 20.9 23 .6 15.5 22.5 17.5 

in grade 9 & 10? 

The data in table - 7 showed that, two categori es which accounted a total of 154 (5 1.9%) 

respondents agreed that they are psychologically benefited fro m the teaching learning process of 

self - defense with the mean perception score 5(=3 .2 and standard dev iation score Sd = 1.4. 

The result of examined correlation indicated a "strong" positive correlation ( I' = .767':":' ) at 

p =.000 between the psychological benefit of female students and their exposure to the teaching-

learning process of sel r - defense education. Furthermore; results of an interview approved the 

female students in the sample secondary schoo ls are beneli ted psychologicall y from the current 

teaching- learning process of' se l (:'defense education. 

The results of instTul11ents & correlat ion coefficient showed that, fe male students in the sample 

secondary schoo ls have go t good psychological benefit from the teaching and learning process of' 

self - defense education due to its current strong impact. This implies that, the teaching-learning 

process of self defense education is effective enough in terms of' achieved psychological benefit 

of female students in the sample secondary schools. 

In learning self-defense emphasis is given not only to the techniques of def'ending onese lf' from 

attack, but special emphas is is given to self-discipl ine, positi ve altitude and moral (MoE, 2006). 
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Concerning the perception of female students towards physical benefit , two categories which 

accounted a total of 163 (54 9o/t) . I . . . _. 
. 0 lespOIl( ents agreed that, they are physically benefIted trom the 

teaching learning process of sel I' I f d '. . ~ .-( e ense e ucatlOn with mean perception score x = 3.3 and the 

standard deviation SCore Sd = 1.3. 

The result of examined correlation indica ted a "modest" positive correlation (r = .017) at 

P = 764 between I . 1 b t·- . ' . . p 1YS Ica ene It ot secondary schoo l female students and their exposure 

to the teaching - learning process of self defense education. The results of an interview also 

showed the female students have got physical beneJit from the current teaching-learning process 

of self-defense education. 

The results of instruments & correlation shovved that, female students ' in the sample secondary 

schools are phys ical ly bene1i ted from the teaching - learning process of self - defense ed ucation. 

This implies that, the current physical benefit of fema le students is modest dueto the shortage of 

required eq uipment and materials in the sample secondary schools. 

Advocates of self defense fo r women believe that, the development of particular phys ical and 

mental ski lls will strengthen women 's physical capac ities, support women 's independence, and 

increase women's mobility and, ultimate ly, move women from a culturally conditioned passivity 

to being non passive, powerful indi viduals (Pureperformancemac.com, 20 16). 

Concerning the health benefit of fema le students, two categories which accounted a tota l of 151 

(50.8%) respondents agreed that , they have got health benetit f'rom the current teaching-learning 

process of sel (,-defense education with the mean perception score (X=3.2) and the Sd score (1.4). 

The result of examined correlation indicated a "weak" positi ve correlation (r = .0 I 0) at p =.869 

between the hea lth beneIi t of' female students and their exposure to the teaching-learning process 

of self defense education. On the other hand ; the results of an interview approved the female 
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students have got he'~1 th b f · ' 
, ene It t rom the current teaching- learning process of self-defense 

education. 

The results of instruments & cor' I f 'fi . , Ie a Ion coet IClent showed that, the female students ' have got 

health bene Jit from the ir particil)at' . (I I . . " . . Ion 111 1e teac 1ll1g -learnll1g process 01' se lf-defense educatIon. 

This implies that, the c urrent hea lth benetit of female students is weak in the sample secondary 

schools. 

Concernin a the socialliJe beI1e J·-t· [:"f' I . d " , 
to ' I SO ema e stu ents, two categones whIch acco unted a total ot I 

59 (53.5%) respondents agreed that, they have benefi ted socia ll y fro m their current interaction 

in the teaching-learning process of se lf-defense education with the mean perception score (X=3. 1) 

and the Sd score ( 1.4). 

The result of examined corre lation indicated a " modest" positive correlation (r = .267"'*) at 

p < 0.0 I between the social bene fit of secondary schoo l fema le students and their exposure 1.0 

the teaching-learning process 0 (' se lf defense education. Furthermore; the results of an interview 

approved the same result. 

The results of instruments & corre lation showed that, the female students' have gOI social benefit 

from their current partic i pa ti on in the teaching-learning process of self -defense education. But; the 

achieved social life benefit is modest. This implies that, the current teaching - learning process of 

self defense education is modestly benefi ting the female students in the sampl e secondary schools 

in terms of their socia l life inte ractions. 

Physical Education has undeniable effec t to strengthen the social interaction to peo ple in general 

and females in particular. It is underlines that, physical education can have strong positive impact 

on social characteristics of female students such as, traits of leadership and moral character 

(Bucher, 1972). 
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Concerning perception of fen I I 
1a e stU( ents towards their academic achievement. two categories 

which accounted a total of 1"'2 (44 50 
J . Yo) respondents approved that self·defense education has 

helped them to improve their acad . I . . . . - .., , emlc aC 11evement with the mean percepllon score (X=J.O) and 

the Sd score ( I A). 

The result of examined correlat ion indi ca ted a "strong" positive correlation (r = .915) at p = .000 

between the academic achievement of secondary school female students and their exposure to 

the teaching - learning process of self - defense education. Also' the results of an interview 

showed that, 66.6% of the teacher respondents & all the school directors approved that, there 

is an improving tendency of the female students' academic achievement currently after they have 

been provided with self-defense ed ucation. 

The results of instruments (quantitative & qualitative) & correlation showed that, there is an 

improved academic achievement of fema le students in the sample secondary schools 

due to a strong inilucnce of their psychologica l benefit fi·o m their exposure to the leaching 

- learning process of self - defense education. This implies that, the current teaching -learning 

process of self - defense is benefiting the female students in their academic achievement in the 

sample secondary schools. 

According to researchers, phys ical education and sport enhances academic achi evement by 

increasing the blood now to the brain, enhancing mood, increas ing mental alertness, and 

improving self-es teem. Curry (2012) emphasizes that physi cal education has the potential to 

improve learners' lives through sporting ex peri ences, deve loping thei r skills and identify ing 

students with possibly hidden talents or those in need offurther support (8ailey, 2006). 
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4.4.2 . The perception of femal e students towards the effectiveness level of the current 

teaching-l earn ing process of the school self-defense education. 

The second objective so ught to so li c it information liOln the respondents on the the current 

effectivness level ofself-derense education. 8 questions were used to so licit required information 

on the different aspects in the implementation of the teaching-learning process of the schoo l selr-

defense education in the study sample secondary schools. 

One essenti al e lement of the teacher-st udent rel ationship is students ' perception or the 

pedagogica l commitment of their teachers (Eder, 1996). Students can detect whether the 

teacher' s personality agrees with their ac hievement and learning objectives and whether the 

teacher takes responsi bil i ty fo r their success or fai lures (Benjamin , Chri st ian, Sara & Erin, 20 IS) 

Table 8: The response of female students about the current effecti veness level of the school se lf­
defense education 

Desc riptive 
N Questions Responses (n = 2972.. _______ statistics 
Q SA A NAND DA SO,\ X SD 

How do you rate the teacher' s f 65 8 1 24 65 62 
initiation to leach self-defence 3.0 1.4 
educat ion? % 21.9 27.2 8.1 2 1.9 20.9 

How do you rate the knowledge f 14 lOS 11 2 39 27 
3.1 1.0 2 of your teacher abo ut se l r defen 

% 4.7 35.3 37.7 13.1 9.1 
se training techniques? 

58 49 How do rate the effecti veness of f 65 78 47 
3.1 1.4 3 self-defense education in terms 

of male students' assault reducti 
% 21.9 26.3 15.8 19.5 16.5 

on aoainst female students? 
o . 

55 93 77 the schoo l f 27 45 How do yo u rate 
2.5 1.2 provision of the requ ired se l ~ -

15.2 18.5 31.3 25.9 4 defence equipments & materi al % 9.1 
for the practical sessions? 

48 61 76 62 
How do you rate the scho?l.bud f 50 

2.1 0.9 
get allocation for the prov ISion 

% 16.8 16.2 20.5 25.6 20.9 
5 of the required se lfdefens~ male 

rials for the practical sess ions? 
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6 
How do you. rate the school sup f 35 57 38 73 94 
port for the Implementation of s ') - 104 
elf-defence education? % 11.8 19.2 12.8 "74.6 31.6 

_ .) 

7 
How do y~lI rate the current impa f 61 84 38 69 45 
ct level 01" the schoo l sel f-defens 
e education? % 20.5 28.3 12.8 23.2 15. I 

3.0 104 

8 How do YOll rate the cUI"rent e l'fec f 79 102 24 31 
tiveness level of se l f defense ed 3.1 1.0 
ucation for you as required as p 
ossible? 

% 26.6 34.3 8.1 "70.5 lOA 

As shown in table 8, two categories which accounted a total of 146 (49. 1 %) respondents percept 

that their teachers' initiation to teach self defe nse education is good enough with the mean 

perception sco re (X=3.1) and the Sd score (104 ). 

The result of co rrelation indicated a ·'strong" positive correlation (r = .703 * *) at p < 0.0 I between 

the percepti on of secondary schoo l fema le students towards (he initiation of physical education 

teachers and the current teaching - learning process of self - defense ed ucation. Also, physical 

education teachers and school directors approved that, the current initi ation of physical education 

teachers' to teach self-defensc educa tion is very good. 

Results of instruments & correlation showed that, the initiation of physical education teachers' to 

teach self - defense is very good . But, due to the negative impacts of hindering facto rs in the 

sample secondary schoo ls, the in iti ation of physical education teachers to teach self-defense 

education is currently decreasing from time to time. 

This implies that, the current teaching - learning process of self - defense education is negatively 

impacted by di ffe rent factors "vhich are hindering the initiation of physical education teachers 

which in turn hindering the effecti veness of self-defense education. 

All the students need to be acti ve in the class, since it has a number of benefits both for students 

and teachers. The effort the teachers invest motivates students to engage with more interest in the 
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Process of exercising, V'11I'cll ' 11 b' b 
. v WI nno ettel' l'esLllt I k I I' I ' . '" - sane ma ' e stue ents rea Ize lOW Important It 

is to incorporate phys ica l exerci se into daily life (Zrnzev ic & Radomir,20 13) 

Concerning knowledoe of])hysical I . . I " '" , ee ucatIOn teac lers, two categones which acco unted together 

a total of 119 (40%) responders are agreed their physical education teachers have the required 

knowledge to teach the techniques of self defense education with the mean perception score 

0<=3.1) and Sd score ( 1.0). On the other hand, 112 (3 7.7%) respondents are neutral from giving 

their responses. 

The result of correlation indicated a "very weak" negati ve correlation (r = - 0.054) at p = 0.350 

between the the perception of high school female students and the general knowledge of physica l 

education teachers to teach se l f-defense effectively. Furthermore; results of an interview showed 

the same resul t. 

Results of instruments and corre lation showed that, the general knowledge of phys ical education 

teachers Lo teach self - defense ed ucation effecti ve ly is not satisfacto ry. This implies that, the 

effectivness of the teach ing - learning process of self - defense educat ion is very 'weak due to the 

poor general knowledge of physical education teachers in the sample secondary schoo ls. 

The condition of se lf-defe nse in schoo ls is good quality of trained instructors who wi ll not on ly 

have exce llent kno\,vled ge of self-defense, but also will be able to work with children. The basis 

is the knowle~tge of psycho logy (Lapkova & Svavoda, 2013). 

Concerning perception of female students towards the level of schoo l provision, two categories 

which accounted a total of 170 (5 7.2%) respondents approved Lhat the school provision level of 

the required equipments & materi a ls for the practical teaching - learning process of se lf - defense 

education is currently very poor with mean score (X=2.5) and Sd score ( 1.2) . 
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The result of correla!ion indicated a "weak" positive correlation (I' = 0.048) at p = 0041 between 

the school provis ion level of req uired e' , & . I . . . qUlpments ' matena s and the current ImplementatIon of 

the teaching - learninglJrOcess of se ll' d 'I' d " Fl ' . - eense e ucatlon. · urt lermore; the results of an Illtervlew 

showed the same result. 

The results of instruments and correlation coefficient showed that, the school administrati ons 

provision level of the required self-defe nse equipment & materials is very poor. This implies that 

the current implementation of self - defense is negatively affected by very poor provision level of 

the required equipment & materials by school administrations in the sample secondary schools. 

Students will certainly be more motivated if there is everything necessary in a school for 

conducting physical education classes. Therefore, equipment should be used as much as possible, 

and its use should become an everyday practice in working with children (Zrnzevic & Radomir, 

20 13 ). 

Concerning the perception of fema le students towards the level of school administrations budget 

allocation, two categorical which accounted a total of 138 (46.5%) respondents approved that 

budget allocation of school administrations for physical educat ion is very poor with the mean 

perception score (X=2. 1) and Sd score (0.9). On the other hand, 61 (20.5%) respondents are 

neutral from giving their responses towards the current budget allocation for physical education 

by school administrations of the sample secondary schools. 

The result of correl ation indicated a "very weak" negative correlati on (r = - 0.051) at p = 0.334 

between budaet allocation of school administrations for physical ed ucation and the current 
b 

implementation of self defense education. Furthermore; the results of an interview showed the 

same result. 

The results of instruments & correlation coenicient showed that, the budget allocation of school 

administrations for physical education is very poor. This implies that, the current implementation 
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of self - defense education is negatively impacted by financial scarcity in the sample secondary 

schools. 

Concerning the perception of fe male students towards the support or school administrations 

for effective implementation of self-defense education, two categories which accounted a total of 

167 (56.2%) respondents noted that, the school administrations are not supportive currently 

for the proper implementation of the teaching-learning process of self-defense ed ucat ion with the 

mean perception score (5<=2. 5) and Sd score (1.4). 

The result of examined correlation indicated a "weak" posi ti ve correlation (r = 0.022) at p = 0.70 

between the support level of school administrations & the current implementation of the teaching 

-learning process of self - defense ed ucation. Also, phys ical education teachers noted that, the 

school administrations support for the practical applications oftbe self - defense educa tion is to a 

little extent. On the other hand , the school directors approved that, the schoo l admini strat ions 

are not supporti ve enough for the effecti ve implementation of self-defense education . 

The results of instruments and correlation sho'vved that, the schoo l adm inistrations support for the 

practica l implementation of self - defense education is very weak due to financial constraints 

and poor emphasis of the school administrations for the situation . This fact clearly indicates that, 

the current implementation of self - defense education is negat ive ly impacted by the very poor 

support of the school administrations in the sample secondary schools. 

According to Ennis, (2003), teachers rely on the support of administrators to create strong 

programs & maintain class control. When administrators va lue physical education hi ghly physical 

education teachers are encouraged to set goals leading to student learning (Buns, 20 I 0). 

Concerning male students' act of sexual assault against female students, two categories which 

accounted a total of 143 (48.2%) respondents approved that the male students' ac t of sex ual 
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assault is currentl y decreasing \-vith the mean perception score (X =3 .2) and the Sd score ( 1.4) III 

the sample secondary schools. 

Result of examined correlation indicated a "moderate" positive correlat ion (r = .049) atp =403 

between the perception of female students towards the current male students ' act 47 of sex ual 

assau lt and the impact of the teaching-learning process of self - defe nse education.Also, physica l 

education teachers and school directors fee l that, there are some indicators that show the decline 

tendency of the male students ' ac t of sex ual assault against f"e male students in the sample 

secondary schools. 

Results of instruments and co rrelation showed that, male students' act of sexual assau lt against 

fema le studen ts is currentl y decreasing in the sample schools due to the class theoretical aspects 

of self-defense ed ucation especial the ethica l considerations part of the course. But, the amount 

of decrease is not sati sfactory si nce it is moderate. Thisimpl ies that, the current teaching-learning 

process of se lf defe nse education is effective to some extent in terms or it s positi ve impact 

in reducing the male studen ts' act of sexual assau lt against femal e students in the sample schools. 

Concerning the current impact leve l o r the teaching - learning process of self - defense education, 

two categories wh ich accounted a total of 145 (48.8%) respondents agree that they are impacted 

positive ly by sel r - defense ed uca tion with the mean perception score (X=3. 1) and Sd score ( 1.4). 

Result of examined corre lation indicated a "strong" pos itive correlation (r = .787) at p = .000 

between the teaching - lea rning process of self-defense education & its current impact level in the 

sample secondary schoo ls. On the other hand, phys ical education teachers and school directors 

noted that, the teaching-l ea rning process of self-defense education has some positive impacts on 

fema le students. 

The results of instruments (quantitative & qualitat.ive) & correlation showed that , the school self .. 

deJense education is positively impacting female students in the sample secondary schools due to 
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fhe clifterent benefits that the)1 got CLIITe tl t" I" I f' d' . f' n y 10m se 'r - ( e ense e ucatlon such as Improved sel -

confidence, improved academic achievement and improved fitness levels. This implies that , the 

teaching-learning process of self -de te nse education is eftec ti ve to some extent due to its positi ve 

impacts on fe ma le students. 

ft is know n that self-defense ed ucation is required to have some pos itive impac ts upon the 

students in the schoo l. A review report of Berkline, (2007) indicated that, most of the fi ndings 

showed pos itive impacts across a range of psychologicaJ measures including increased 

asserti veness and self-esteem ; decreased anxiety/fea r; increased perce ived cont ro l; increased 

self-effi cacy (Pureperfo rmancemac,com). 

Concern ing the effectiveness o f self defense ed ucation, two categories which accounted a total of 

) 8) (60.9%) respondents agreed the teaching lea rni ng process of se l f - defense education is 

effecti ve to some ex tent wi th the mean perception score (3<=3.4) and Sd score ( 1.3 ). 

The result of correlation indicated a " modest" pos itive correlation (r = ,267**) at p = .000 

between the teaching - lea rning process of se lf - defense and its current leve l of effectiveness. 

Most of physical educatio n teachers (75%) noted that, even if they do not think that se lf - defense 

education is effecti ve eno ugh as much as required, it is effective to some ex tent in the sample 

secondary schoo ls. 

Resul ts of instruments (quantitati ve & qualitati ve) and correlati on shovved that, the teaching and 

learning process of self - defense education is modestl y effective in pro viding some benefi ts for 

female students. 
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4.4.3. Perception of femal e students towards the current implementation level of the 

teaching and lea rning process of the school self-defense education 

The th ird o bjective sought to so li ci t information f-i'om the respondents on the implementati on level 

of school sel (,-de fe nse ed ucati on. Seven questions were used to so licit the required informat ion on 

the di fferenl aspects in the implementation of the teaching - learning process or se l [-defense in the 

study sample secondary schoo ls. 

Students should be given the opportunit ies fo r real challenges and encouraged, so as to give them 

the opportunity to discover connection between effort & success , between success and motivation 

and to deve lop se lf-confidence. 1 f the students do not see the need to put effo rt , they will not even 

try. Most students are excited by challenges if they are provided with a ll the condi tions they need 

to succeed (Zrnzevic & Rado mir, 20 13). 

Table 9: The response of fe male students about the current implementation level of the schoo l 
se lf-defense ed ucation 

Oeser. 
N Questions R es ponses (n = 297) statistics 
Q SA A NAN DA SDA X SD 

How do you ra te the current f 41 58 24 78 96 
1 conduciveness of the school 

32.3 
2.5 1.4 % 13.8 19.5 8. I 26.3 

envirorunent fo r implementation of 
se lf - defence education? 

How do yo u ra te the teachers ' f 72 89 21 57 58 
2 ability to encourage students to 3.2 1.4 

learn se lf - defence education? % ?4.2 30 7.1 19.2 19.5 
Ho,",,; do yo u rate the teacher'ssu f 59 53 34 102 49 

3 pport for you during practi ca l 
16.5 

2.9 1.4 
% 19.9 17.8 11.4 34.3 

sess ions of Self-defence? 
How do you ra te the teacher ' s ca f 64 73 5 1 61 48 

4 pability for the theore tical self defe 
nse application? 

% 2 1.5 24.6 17.2 20.5 16.2 
3. 1 1.3 

5 How do you ra te the teacher" sea f 59 66 76 60 36 
3. 1 1.2 pabili ty for the pract ica l % 19.9 22.2 25.6 20.2 12. I 

self defence application? 

6 How do you rate (he contents ofs f 48 91 ?5 89 44 
--- .. - - --- --- ---
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- -
elf - defence are interesting for % 16.1 30.6 

-

you? 
8.4 30 14.8 3.0 1.3 

How do you rate the current f 0 18 23 91 165 
7 period a~lotment ( I period/week) 1.6 0.8 

for phys ical education? % 
0 6.1 7.7 30.6 55.6 

As it is shown in the above table - 9 t . .' fl ' , , wo categolles o · tle respondents whIch accounted together 

a total of 174 (58.6%) respondents approved that the current school envi ronment in (he sample 

secondary schools is not conducive enough for the implementation of self-defense education with 

the mean perception score (5<=2.5) and Sd score (1.4). 

The result of correlat ion indicated a "weak" positive correlation (r = 0.034) at p = 0.56 1 bet'vveen 

the current schoo l environment and effective implementation of the teaching and learning process 

of self-defense education. On the other hand, physical educat ion teachers and the school directors 

believe that, the school environments are not conducive enough for practical implementation 

of self-defense ed ucation . 

Results of instruments and correlation showed that , the schoo l environments are not conducive 

enough for practical implementation of self-defense education due to the poor qual ity of available 

materials, equipment, facilities and sport fields in addition to their absence in terms of' the 

required amount and type due to financial constraints. This implies that, the unfavorab le school 

environment is negativelly affected the current practical implementation of self-defense education 

to be weak in the sample secondary schoo ls. 

Stott, (1974) noted that, the term envirolUllent 111 its usual sense encompasses all of influences 

upon development which come from outside the individual. Many researchers have proved that 

home environment and schoo l environment affect the scholastic achievement of the student. Sel f-

defense provides a safe & open environment ideally for experiencing different ways of imagining 

and feeling one's body and its movements (Rentschler, 2010). 
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Concerning the perception of 1'e 1-' · I ' . . . . 111a e stuc ents towards their teacher · s abIlity to encourage female 

students two categories whicl1 ' ICCOl t d ttl f 161 (5 )/ . , , 111 e a 0 a 0 4.2<),0) respondents are agreed that ,thelr 

physical ed ucation teachers are ab le enough to encourage female students to learn self-defense 

education with the mean perception score eX = 3.2) and Sd score (1 A). 

Result of correlation indicated "very strong" positive correlation (r =0.819**) at p < 0.01 between 

the ability of physical education teachers to encourage female students and the implementation of 

the teaching - learning process of self - defense. On the other hand ; results of an interview showed 

the same result. 

The results of instruments & correlation showed that, the ability of physical education teachers ' to 

encourage female students to be good participants in different roles of the teaching anel learning 

process of sc;: lf - defense education is very gooel. This implies that, the current ab ility of physical 

education teachers' to encourage participation of female students ' is contributing to some extent 

for eiTective implementation of self-defense education. 

Learners can be encouraged to undertake different roles & responsibilities. As a result, they learn 

to be effective in the different competitive, creative and challenging situations that participation in 

physical activity continually offers them (NCCA, n.d.). 

Concerning the physical ed ucation teacher ' s support for female students, two categories which 

accounted a total of 151 (50.8%) respondents noted that thei r physical education teachers are not 

supportive enough during the practical teaching - learning process of self- defense education with 

the mean perception score (X=2 .9) and Sd score (1 A). 

Result of correlation indicated "moderate" negative correlation (r = - 0.048) at p = OA05 between 

the support of physical education teachers for female students and the current implementation of 

the teaching-learning process of practical self-defense education classe s. FUIihermore; the results 

of an interview showed the same result. 
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The results o f instruments and co· ·e l t" ·1 I I f· . c II a Ion s lOwec t lat, ·emale students are not supported by their 

physica l education teachers in enough amounts cluring practica l trai ning sess ions. This implies the 

Poor SUj)l)o rt level 0 f phys ica l edllcat·l· oll te· I .). . I · . I · . f· , , dC le i s IS negative y Impactll1g t le Impl ementation 0 

the teaching-learning process of se lf-defense education. 

According to MoE, (2008) physica l education departments need to consider if there are 

appropriate leaming experi ences in place to support the needs of all pupils. 

Concerning theoreti cal capabi lity of physica l education teachers, two categories which acco unted 

a tota l of 159 (53.5%) responde nts approved physica l education teachers are capable to teach the 

theoreti ca l aspects of se l f defense educat ion with the mean perception score eX =3.2) and Sci score 

(1.4). A lso, the resul ts or in te rviews examined the same resul t. 

Resul t of corre lation ind icated " very stro ng" pos itive correlation (r = .833" *) at p < 0.01 between 

the perception of fema le students towards the theoretica l capabi li ty of physical education teachers 

and the teaching-learn ing process of self-defense education and the results of an interview showed 

the same resul t as it is ap proved by 83.3% ofrespondents. 

Resul ts of instruments & corre lation showed that, physical ed ucation teachers are capable enough 

to teach the theoretica l aspects of se lf - defense education. Thi s imp lies that, the current teaching-

learning process of se l f - defense ed ucation is e lTecti ve enough due to theoretical capabi I i ty of the 

physical education teachers in the sample secondary schools. 

Research in the Government of Ire land noted that, the qua li ty of teach ing is the si ngle 1110st 

critica l factor in susta ini ng and enhancing the quali ty of education outcomes in their system. 

It is the c rucia l fo undation ofa strong educat ion and tra ining system. lreland is fortunate (0 havc a 

highl y skill ed and dedica ted (eachi ng and training profession ( Ireland Ministry of Education and 

Skills) . 
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Concerning perception of female students towards the technical capability of physical education 

teachers. two categories \-vhich accounted a total ot" i?)- (42 10/ ) . d . 
- . / 0 Ie pon ems agree that.thelr 

physical education teachers are cal)able t t '1 tl· . . " 'c . 0 eac 1 le pract ical techl1lques 01 self defen e education 

with the mean perception Scorl: (X=3 1 ) & Sd Score (1.3). On the other hand, 76 (25.6%) 

respondents are neutral ti'om giving their responses. 

The correlation indicated a '·modest'· positive correlation (r = 0.192**) at p < 0.0 I between the 

practical technical capabi I ity of physical education teachers and the teaching - learning process of 

self defense education. Also, physical educatio n teachers and schoo l directors approved that the 

technical capability of the physical ed ucation teachers for the application of practical techniques 

of self - defense education is not good enough since most of them did not take any type of self -

defense courses & some had taken unsati sfactory training courses. Due to this; all P.E teachers are 

not happy & interested enough to teach technical aspects of self-defense education. 

Results of instruments & correlation showed that, the technical capability of phys ical education 

teachers' to teach the practical aspects of self-defense education is" modest due to their insui1icient 

trainin o while the)' were attendino se lf - defense course in their unive rsity duration. This implies 
~ 0 . 

that, the current practical aspect of the teaching - learning process of sel r -defense education is not 

effective enough. 

Buns, (20 I 0) noted that, those who have a high sense of efficacy about their teaching capabilities 

can motivate their students and enhance their cognitive development (Buns, 2010). Educational 

experts stress the importance of training teachers properl y to avoid program implementation 

failure (Ward et al. , 2006). 

C . . ept'lon of female students towards contents of sel f- defense, two categories which oncerl1l ng pel c 

I . t· I '1' 139 (46 7%) respondents noted that the contents of self defense education are accountec a to .a 0 . 

. . e extent for them with the mean perception score (X=3.0) and Scl score (1.3). 
ll1terestlng to som 
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Result of con"'laC . d' I" ,. . . 
\:: Ion III Icatee a modest · pOsiti ve correlation (I' = 0. 131 *) at p = 0.02-l between 

contents of sel f-defense edl ' t' I I I . ... 
Icn Ion ane tIe eve! of their belllg lilt resting in the im pl mentation (II' 

self-defense educati on ' tl I 
' In 1e samp e secondary sc hools. Furthermore as it is appro\'t:d hy al mos( 

all physical education teachers, contents of self - defense education are interesting. to somc extent 

for fem C1 Ie students. 

Results of instruments & co rrelat ion showed, contents of sel f-defense education are intcre ting lor 

female students in the sample secondary schools. This impl ies that , the contents of self - lef't:nse 

education is positively impacting. the cmrent implementation of the te·~c hi ng. - le'lrnind proct:!. so l' 

self-defense education in the sample secondary schools. 

PE is characterized by content that is closely rdated to the real world and to the leisure time of 

children and youth. Mo reoycr. PE classes are marked by the occurrence of intense motional 

moments (N iederkotler. Herrmann, Seiler & Gerlach. 20 15). 

Concerning perception of female students towards period allotment fo r physical educal ion. two 

categories whi ch accounted a total of 256 (86.2%) respondents approved that, a single period 

allotment per week isn' t enough for erfect ive implementalion of physical educati on (st:! lf-defense 

education) with the mean perceplion sco re (X= 1.6) and Sd score (0.8). 

Result of examined correlat ion indicaled a "weak" negati ve correlation (I' = - 0.106) at p = 0.068 

between the current si ngle period allolment/week and the implementation of the teaching-l e'm1ing 

process of physical education. Also, all physical education teachers alld sc hoo l direc tors bc lieve 

that, the period allotment is not enough for the effective implementa tion of phys ical educationand 

to achieve the required educational goals. 

The results of instruments & correlation showed that, the current one-period per \\eek allotmcnt is 

not enough to teach self - defensc education effectivelly. This tact clearly implies that. the Cllrrc:nt 
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implementation of self - defense education is hindered by insufti cient period allotment in the 

sample secondary schools . 

According to Northern Ireland Curriculum, it is recommended that. a double period/week is made 

available as minimum requirement fo r teaching senior cyc le physical educat ion. Where possible. 

time table arrangement shou ld facilitate learning opportuniti es associa ted with physical education 

in practical sett ings beyond the school (MoE, 2008). 

Results of an interview abo ut perception of female students towards benefits of self - defen se 

education 

Results of an interview approved that, female students had got psychological , physical, hea lth and 

social life benefits from their participation in the teaching and learning process of se lf - defense 

education. This shows that , results of an interv iew are the same with results of descriptive statistics 

and correlat ion coefficients. Regardi ng their academic achievement , interview results showed that, 

66.6% of teachers and a ll school directors approved that, there is an improving tendency of female 

students' academic ac hievement indicating the same resu lt with results of descript ive statistics and 

correlation coefficients. 

Results of lin interview about perception of female s tudents towards effecti veness level of 

the teaching and learning process of the school self-defense education 

Concerning the init iation and knowledge of physical education teachers, results showed that, the 

initiation & knowledge of physical ed ucation teachers to teach se lf-defense is very good which is 

the same with results of descript ive stati st ics and correlation coefficients. 

Concerning the school provision level of the required equipment and materials for se l f - defense 

education, interview results showed that, the dids of school administrations are ve ry poor which 

is the same with the results of descripti ve stati stics and correlation coefficient. 
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Regarding budget allocation for physical education by school administration, results of interview 

showed the respontents are neutral (i'om giving their responses about the school ad ministrations 

budget allocat ion (o r phys ical education indicati ng the same with results of descripti ve stati stics 

and correlation coefficient. 

Concerning the support of school administrations for the effecti veness of self-defense education. 

results of interview indicated that, the school administrations are not supporti ve enough lo r the 

effectiveness of self-defense education which is the same with results of descripti ve statistics and 

correlation coefficients. 

Concerning male students ' act of sexual assau lt aga inst female students, interview results showed 

phys ical education teachers and schoo l directors fee l a decline tendency of male students' act of 

sexual assault aga inst female students indicating similar resul t with that of descriptive statisti cs & 

correlation. 

Concern ing the impact and effecti veness level of self defense education, the results showed that, 

self - defense education has some positive impacts on female students and its teaching - learning 

process is effective to some extent indicating the same result with results of descriptive statistics 

and correlation coefficients. 

Results of lin interview about the perception of female students towards the implementation 

level of the teaching and lea rning process of self-defense education 

rnterview results showed that, the school environment is not conducive for the implementation of 

self-defense education showing the same result with results of descripti ve statisti cs & correlati on 

coefficients. 

Concerning the ability of phys ical education teacher' s to encourage and support female students, 

eventhough physical education teacher are able to encourage female students to participate in the 

teaching-learnjng process of practical self-defense education, they are not supportive enough for 
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female students. This shows that, the results are the same with that of the results of descriptive 

statistics and correlation coefficien~s. 

Concerning theoretical capability of physical ech.lcation teachers, results showed that, physical 

education teachers are capable to teach the theoretical aspects of self-defense education sho'vving 

the same result with the results of descriptive statistics & correlation coefficients. Regarding their 

technical capability, physical education teachers aren't capable enough to teach technical aspects 

of self - defense education. Due to this , interview result does not agree ""ith results of descriptive 

statistics and correlation which indicate the opposite. 

Results showed that, contents of self-defense are interesting to some extent for female students & 

the current one-period per week allotment is not enough for effective implementation of physical 

education (sel f - defense education) which indicate the same result with the results of descriptive 

statistics and correlation coefficients. 
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Chapter 5: Summary, Conclusion & Recommendations 

--.1. Summary 

The mai n purpose ot' this st udy was to ' lSS " ~S tr " , c.:;:; Ie p~.rceptlon of econdary school female students 

toward th' ditTerent b lldlts. efCect i\'enes - a.nd implell1l:'ntmion lew I of se lf-defense ducation in 

secondary school ofGuji ZOlll:' in O rolll' P ' 0 ' IS' - . ~ la \.t:"lona tate ha\,lllg a genenl objecli\'e to il1\'estigate 

the percepti n of t'emak students towards sel f-defenst' education, 

DescriptiYe' su\'ye\ ' research desi" n \\,'tl ' . I' "'1 . . " I 1 mlxec. applOdC 1 was usedll1 the study to assess whether a 

relationship is found or not between the study va riables. For the purpose of sampling, 5 secondary 

schools and ~ 1 S sample subjects (sntdents. physical education teachers and directors) are se lected 

using simple random and purposive sampling techniques respectively. 

For the purpose of data gathering. the researcher had developed &. used lWO types of instruments. 

To collect data from students. the researcher used a --rating scale" type of quest ionnaire which 

contained a tota l of 20 questions about the perception of female students towards the benefits, 

effectiveness and implementation level of self - de tense. To gather data fro m physical education 

teachers and school directors. the researcher used an open - ended type of intervie\\' schedule with 

14 questions. 

For the sake of data analysis and data interpretation, the study employed correlational design and 

triangulation methodological approach to determine the relationship bet\\'e n perception of female 

students and the benefits, effecti veness and implementation leve l of self - defense education. The 

analysis and interpretation process of data was conducted based on frequencies and percentage of 

response categories l'i'oIn strongly agree to strongly disagree . Finally, the process or data analy is 

was conducted with the help of results of desc.riptive statistics and results of Pearson corrdation 
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coefficients usinQ SPSS so fhv'II'e d II o· " d' " ~ c an 1I;;n III tel pi ete accordlllgly based on II1lerpretallon manual 

of Cohen, el.a l. (2007). 

Findings of Ihe study showed thai, the female students in the sample secondary schools had gol 

many benefits from the teaching-learning process of self - defense education. This means Ihal, the 

teaching and learning process of se lf - defense education is conlributing a lot for female students 

providing different benef·ils. 

Concerning the effectiveness level of the teaching-learning process of self- defense education for 

female students,' findings indicated that, the teaching - learning process of self- defense education 

is effective to some extent provid ing some benetits tor female students in the sample schoo ls. But. 

on the other hand ; some factors are hindering the effectiveness leve l of se lf - defense education. 

Due to this, Ihe contribulion of self - defense education for female students in terms orits leve l of 

effecliveness is this much . 

The current implementation leve l of se lf - defense educalion is good in terms of some aspects of 

the course in the teaching-learning process of self-defense education. But, in most of olher aspects 

of the course, the implementation leve l is very poor. Due 10 very poor implemenlation level of Ihe 

teaching-learning process of self-defense educali on, its contribution for female sludenls is low. 

5.2. Discussion 

A. Findings About the l3enefits of Self-defense Education for Female Students 

Findings of the study showed that, female studenls in the sample secondary schools are benefiled 

from the leaching - learning process of self - defense in terms of psychological, physical, health, 

social life and improved academic achievement benefits. This implies that the teaching - learning 

process of self - defense education is contTibuting a 101 for female s ludents providing di f'len:nl 

benefits. The results are supported by Xiang, Low)', & Mc Bride, (2002) nOling thai, the school is 
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one of the most important educational institutions that achieves integrated growth to the students 

from a ll phys ica l, socia l, psycho logil:a l. mental and hea lth aspec ts; because of the different and 

various cognitive and sk ill ful programs provided by the school the stude nt w ill able to adopt to 

his/her surrounding enviro nment to ac hieve the objecti ves of physica l education. Also, Bailey. 

(2006) repo rted that phys ical education & sport enhances academic achi evement by increasing the 

blood How to the brain , enhanc ing mood, increasi ng mental a lertness and improvi ng self esteem. 

B. Findings Abou t the E ffec tiveness Level of Self-defense Education for Female S tudents 

F indings indicated that, the teaching -learning process of self- defense education was effective to 

a li tt le extent in te rms of red ucing male students' act of sexual assaul t against fe male students and 

in terms of some positive impact on female students. 

A study in Kenya demonstrates that the "No Means No Worldwide se lf-defense program" is 

effecti ve in reducing the incidence of sexual assault in a sample of high school girl s liv ing in an 

urban s lum in Nai robi , Kenya. Gender-based violence is a serious probl em transcending rac ial, 

econom ic, soc ial and regional lines, threatening the growth, deve lopment, & hea lth of ado lescent 

girl s worldwide (Si nclair el. a I. , 20 13) . It is known that self-defense ed ucation is required to have 

some pos itive impac ts upon the students in the school (Pu reperfo rmancemal:. com). 

On the other hand ; the teaching-lea rn ing process of self-defense education is nega tively impacted 

by diffe rent fac tors such as the weak initiation of phys ical education teachers to teach se lf-defense 

, the very poor support leve l of school ad ministrations fo r practi ca l application of se lf-defense and 

OTeaterfinancial scarcity. This implies that, the teaching - lea rning process of se lf - defense is not 
'" 
contributing much to fe male students since it is not effective enough. The findings are supported 

by the fo llowing evidences. 

55 



The eft0 rt the teachers invest motivates d 
stu ents to engage with more interest in the process of 

exercising, which will brino better results I k 
b anc ma ' e students rea lize how important it is to 

incorporate physica l exercise into daily Ii fe (Z · - ., & R I . 
, I nzev lC ae onm, 2013). The condition of self-

defense in schools is good quality of tl·a· I· 
, Inee ll1structors who will not only have exce llent 

knowledge of self-defense but also v/ II b bl . .. 
, I e a e to work wIth chddren. The basis is the knowledge 

of psychology (Lapkova & Svavoda. 20 13). 

Effective classroom teaching needs adequate amount of fac ili ties & equipment. With this regard, 

Vaspoor, ( 1993) mentioned that poor material & fac ilities due to economic problem are the main 

bottleneck in the implementati on of educational reform in developing countries. The school 

administrative bodies should give necessary support for teachers on their role of implementation. 

Implementation is incredibly hard, and that successful implementation genera lly requIres a 

combinati on of pressure and support by school admini stration (Tadesse, 20 12) . 

C. Findings About the Implem enta tion Level of Self-defense Education 

Findings indicated that the curren implementation level of sel f-defense education is good in terms 

of capability of phys ical educati on teachers to encourage participation of female students, in terms 

of teaching theoretical aspects of self-defense education and contents of self-defense education. 

Learners can be enco uraged to undertake di fferent roles & responsibiliti es. As a result, they learn 

to be effective in the different competitive, creat ive and challenging situations that participation in 

physical activity continually offers them (NCCA, n.d.). Buns, (20 I 0) noted that, those \.vho have 

a high sense of efficacy about their teaching capabilities can moti vate their students and enhance 

their cognitive development. Educational experts stress the importance of training teachers 

properly to avoid program implementation fa ilure (Ward et aI. , 2006). PE is characteri zed by 

content ~hat is closely related to the real world and to the leisure time of children and YO llth. 
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Moreover, PC classes are marked b I tl _ ".. , . . 
) 1e OCCUll ence 0 I' lI1tense emotional moments ( ieclerko Iler. 

Herrmann, Seiler & Gerlach, 2015). 

On the other hand ; the implementat' r If" ' . 
, Ion 0 se - defense education IS very poor due to the negative 

impacs of unfavorable school enviro ' t. ". 
nll1cn , pOOl Support level ot phYSical education teachers f'or 

female students durin o practical in I t· " f' ' . . -. . 
'" ' 1P emen atlOn 0 sell-defense andll1sufhclent penod allotment. 

This impl ies that, the very poor implementation level of self-defense education is not contributino 
'" 

much for female students in the teaching-learning process of self-defense educati on. The I-indinos 
'" 

are supported by the follo'wing evidences. 

Children placed in the incorrect learning environment may not learn to be successful, competent 

movers to the degree they cou ld in a developmentally appropriate environment (Ivliller. 20 II). 

According to MoE, (2008) physical education departments need to consider if' there are 

appropriate leaming experiences in place to support the needs of all pupils. 

Buns, (20 I 0) noted thaI. those \vho have a high sense of efficacy about their teaching capabilities 

can motivate their students and cnhance their cognitive development (Buns, 20 10). Ed ucational 

experts stress the importance of training teachers properly to avoid program implementation 

failure (Ward et aI., 2006). A notable featu re identified in the EUPEA Survey is that, at school 

level, physical education timetable allocations are lower (U ESCO, 2013) . According to j 'orthern 

Ireland Curriculum, it is recommended that, a double period / week is made available as minimum 

requirement for teaching senior cycle physical education. Where possible. time table arrangement 

should facilitate learning opportunities associated with physical educat ion in practica l setting ' 

beyond the school (MoE, 2008). 
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5.3. Conclusions 

- The remal~ -lUdell! . hay ' q )t psvchol)' I I . 
'" . l glca . p lyslcaL h nlIh. social lire. and improved UI.:adcmic 

achie\"emel1l b netits li'om 
'unel\{ leaching and learning process of self -d fense educalion in the 

sample sec nary 'eho I'. 

- The te '~chins-learnin<:" pr ces - 01' -dt' - I r . 
e ense IS neg'H ively impacted by some factor \\"hich are 

hinelerinQ inilimi n ofph\"siC'll " Iu ,,· t· I " 
- - • t: Cd Ian teac k'rs which 111 turn hin lering elTecriveness of elr -

defense eelu 'Hion in the sample se 'onelnry schools . 

.- The curren! tea hing an I learning process orself - defense education is not effective in terms of 

general Kno\\"ledg of physical e lucat ion te '~chers in the sample secondary schools. 

- The curren! teaching and l earnin~ process of se lf - defense education is not effecrive in terms of 

practical aspec t in the sample secondary schools. 

- Teaching-learning process ofself-delense is etlective enough in terms of theoretical capability of 

physical education teachers in the sam ple secondary school. 

- The teaching-learning process or self - defense is effective to some extent in terms of reducing the 

male students' act of sexual assa ult against female students and in terms of its positive impacts on 

female students in the sample secondary schools. 

- The practical implementation of self - defense is weak due to unfavo rable school environment in 

the sample secondary schoo ls. 

_ The implementation of self - defense is effective to some extent in terms of the ability of physical 

education teachers to encourage participation of female students current ly in the sample schools. 

_ The implementation of self-defense is nega tively impacted by very poor support level of physical 

education teachers ' & school administrations, very poor provision level of required equipment & 

materials, financial scarc ity and insufficient period allotment. 
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- The teaching - learnjng process of 11'-I~" '. 
se c e ense education IS contnbutlllg a lot for female students 

providing di fferent benefits. 

- The very poor implementation level of . If I I: " 
se -c e ense education IS not contributing mllch for female 

students in the teaching-l earnino process 01: If'd /. I . 
o se - e ense ec ucatlon. 

5.4, Recommendations 

For the purpose of improving the be fi t ·f·f' . . . 
~ ne I s, e . :ectlveness and Implementation level of sel f-defense 

education for female students in the secondary schools, the researcher suooested the followin n 
00 0 

recommendations. 

- School administrations in the sample schoo ls are expected to avo id the di fJ'erent factors which are 

hindering the initiation of physical education teachers to teach self-defense . 

- The school administra tions of the sample schools are ex pected to provide favorable teaching and 

leaning environment for the effective practical implementation of the teaching - learning process 

of self defense education. 

- The school administrations are expected to prov ide the required level of support and provision 

for effective implementation of self-defense education. 

- Physical education teachers of sample schoo ls are ex pected to improve thei r technical capability 

for the sake of providing female students with effective self-defense techniques. 

- School administrations of sample secondary schools are expected to allot the required amount of 

budget for the effective implementation of self-defense education. 

_ Concerned curriculum designers are ex pected to improve the current I-period/week allotment for 

. physical education for the sake of its effective implementation. 

_ The school administrations and physical education teachers are expected to work hard to deve lop 

I . f: ·r: lale stLlclents towards the benefits, effectiveness and implementation of se lf-tle perception 0 len , 

defense education. 
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Appendices: 

Appendix-I: Questionnail·e for student respondents 

ADDIS A BABA UNI\ ERSITY SCIIOOL OF GRADUATE STUDIES FACU LITY OF ED CATION 

DEPAI~TE I\l EN OF SC IENCE '" iVIATllIMATICS 

Dear students! The purpose or thi s CJues tionnaire is to co ll ect in fo rmation [or the sake o[ 

assessing how much the schoo l se lf·de fense education is effective fo r female students in the hi gh 

schools. Therefore; yo u are kindly reCJ uested to give yo ur genuine answers. And be sure that. 

your in fo rmati on will be used on ly fo r academic purpose. 

Thank yo u! 

Note: You are not obligated to write your name. 

Please put a ·X' mark fo r the following items [0 indicate your answer. 

Part one: Background In format ion of the Students 

1. Name of the school ___________________ _ 

2. Your name ________________________ _ 

3. Age: Below 15 D 16 -20 years D Above 20 yea rs D 
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NO Questions 
Raling Scale 

HO\,~' do yo u ra t~ the psychological benefits that you got from the sel f 
5 4 3 2 I I 

-de tense educatIon classes? 
2 Ilow do yo u rate the physical benetits that you got from the self defe 

nse education classes? . 
" How do you rate the health benefits that you oot from the self-defens j 

e education classes? '" 
4 How clo you rate the soc ial li fe benetits that you got from the se lf-del' 

ense education classes? 
5 J low do yo u rate yo ur improved academic achievement that you got a 

fter yo u have been given se lf defense education in grade 9 & 10? 
6 How do yo u rate the teacher's initiation to teach se lf-defense? 
7 llow do you rate the knowledge of your teacher to teach se l f defense 

training techniques? 
8 How do yo u rate the teacher's capability for the pract ica l se lf defense 

application? 
9 How do you rate the teacher's capability for the theoretical self defen 

se application? 
10 How do yo u rate the effectiven~ss of self-defe nse educati on in terms 

of male students' assault reduction against female students currently? 
I I How clo you rate the current impact leve l of the school se lf-clefense e 

ducation? 
12 How do yo u rate the effectiveness level of se lf defense education? 
13 How do you rate the presence of conducive enough schoo l environme 

nt for the implementation of self defense education? 
14 How do yo u rate the teachers' ab ility to encourage students to learn s 

elf defense? 
15 How do you rate the teacher's support for you during the practical ses 

sions of Self-defense Eclucation? 
16 How do yo u rate the school administration support for the implement 

at ion of se lf-defence ed ucation? 
17 I-low do you rate the school provis ion level of the required selfdefenc 

e equipment& materials for the practical sessions? 

18 How do you rate the school budget allocation for the provision of the 

19 

requirecl selfdefense materials for the practical sessions? 
I-low do you rate the being interesting of the contents of self-defense 

20 

education for you? 
T low do you rate the I period/week al lotment for physical education? 
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Appendix-2: Interview questions for the physical education teachers 

I. How clo yo u ex press the psychologica l, phys ical , health ancl soc ia l Ii fe benefi ts that fe male 

students go t li·om the se lf-defense education classes? 

2. Do female students ever have an improved academic achievement after they have been given 

self-defe nse education in 9
th 

& loth grade? If you answered yes, how do you rate their academic 

achievement? 

3. How do yo u express yo ur initia tion to teach se lf·defense education? 

4. I-low much enough is your knowledge about se lf-defense training techniques? 

5. I-low do yo u express yo ur capability fo r the theoretical se lf-defense application? 

6. How cia yo u express the e ffec ti veness of se l f - de fense educa tion in terms of male students' 

assault reduct ion against female students currentl y? 

7. How much is sel f-defense educat ion effec ti ve fo r fe male students? 

8. How much is the presence of conducive school environment fo r the implementation of self­

defense education? 

9. Do yo u encourage the s tudents much to learn self- defense ed ucation? 

10. [-low cia you express yo ur support fo r fe male students during the practical sess ions of Self­

defense Ed ucation? 

II. How do yo u express the school admi ni stration' s support fo r the implementation ofself-defense 

education? 

12 . How do yo u express the schoo l budget a llocation fo r the provision of the requi red self-

defense materi als fo r the practi ca l sessions? 

13 . I-low much interesting are the contents of the se lf-defense education? 

14. How cia you express the current I-period/week allotment for phys ica l education? 
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Appendix-3: Interview questions for the school directors 

I. Do female students ever have an improved academic achievement after they have been given 

self-defense educatio n in 9
1h

& IOlh grade? If yo u answered yes, how do you rate their academic 

achievement? 

2. How much is the presence of conducive school envirolUl1ent for the implementation of sel C­

defense education? 

3. How do yo u express the school adm in is tration support for the implementation of se lf-defense 

education? 

4. How do yo u express the school budget a llocat ion for the provIsIon of the required se lf'­

defense materi als fo r the practical sess ions? 

5. How do yo u express the current I-period/week allotment fo r physical education? 
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Appendix-4: Scoloes and dcsuil)tive st'ltl'st' . I'tl 
' ICS 0 Ie responses 

1"11 Questions Responses (N - 297) Descripti vt! statistic 

I How do you rate the psychological benefits that you 
5 4 3 2 I X SD 

got from the self-defense educat ion classes? 75 84 22 67 49 3.23 1.46 
2 How do you rate tlte pltys ical benetits tltat you oot 

from the se lf defense education classes? " 62 76 48 61 50 3.13 1.39 
3 How do you rate the health benetits thar you got 

from the se lf-defense education classes? 69 8? 37 58 51 3.20 1.43 
4 HolY do you rate the social life beneti ts that YOll got 

fi'om the se lf-defense education classes? 64 73 51 61 48 3.14 1.39 
How do YO LI rate YOUI' improved academic 

5 achievement that you got a fter you have been given 
self defense educarion in g-rade 9 & 10? 71 83 39 54 50 3.23 1.42 

6 1I0w do you rate the teacher' s initiation to teach self 
-defense? 65 98 43 59 32 3.35 130 

7 HolY do you rate the knowledge of yo ur teaclter to 
teaclt se lf defense train in!! techni ques? 65 78 47 58 49 3. 17 1.40 

8 How do you rate the teacher'S capability fo r the 
practica l self defe nse applica ti on? 62 70 -16 67 52 3.07 1.-11 

9 I-low do you rate the teacher' s capab il ity fo r tlte 
theoretica l self defense applica ti on? 65 81 24 65 62 3.07 1.·18 

10 
How do you rate the effectiveness of se lf-defense 
education in terms of male students' assau lt 1.01 
reduction against female students currentl y? 14 105 I J2 39 27 3.13 

II 
How do you rate the current impact level orthe 

1.29 schoo l se lf-defense educat ion? 59 66 76 60 36 3.17 

12 
How do you rate the current effectiveness level of 

1.48 
sc i I' defense education? 72 89 21 57 58 3.20 

13 
How do you rate the presence of conducive enough 

102 
schoo l environment for the implelllelllation of se lf 59 53 34 49 2.90 1.40 
defense education? 

14 
How do you rate the teachers' ability to encourage 

104 5 
students to learn se lf defense? 4 1 58 24 78 96 2.56 

15 
How do you rate the teacher's support during the 1.27 
practica l sess ions of se lf-de fense education? 27 45 55 93 77 2.50 

16 
How do you rate thc schoo l support for the lAO 
implementati on of self-de le nce educHt ion? 35 57 38 73 94 2.54 

17 
How do yo u rate schoo l prov ision of se lf~de fe nce .866 
equipment & materials for practical sessions? 0 18 ?" 91 165 1.64 _J 

How do you rate the school budget allocation for 
IS the provision of the required s e li~d e fe nse materi als 48 91 25 89 44 3.03 1.]6 

for the practical sessions? 
19 How do YOLi rate the being interesting of the 

contents of se lt~d e fense eclucat ion for you? 61 84 38 69 45 3. 15 1.3 8 
20 How clo you rate the I period/week all otment for 1.35 

phys ical education? 79 lU2 24 61 31 3047 
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