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Abstract

The main purpose of this study was to investigate the main factors that effect the low
achieving grade one pupils on the basis of their school academic achievement profiles, their
acquisition of basic learning skills, home conditions, school environment, parents and teachers

interactions and their views regarding this issue.

On the other hand, It was also intended to detect if there is any larning disability among these

grade one low achieving pupils.

In this study no significant difference was found between urban and rural locations in sttiscal

values computed from the responses obtained for data analyses.

However, the results obtained from the responses of the subjects indicated that the low
achieving grade one pupils were mostly affected by their cognitive and physical problems (eg.
MR and language disorder), Parents illiteracy and economically disadvatageousness,
inconducive school environment, age disparity, scarcity of learning materials, teachers low

attitudes towards their profession and less concern to help the low achieving grade one pupils.
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CHAPTER ONE

1.1 Introduction

The aim of primary education is to equip a population with literacy and numerical
skills in order to meet the challenges of life at home and at work; laying a foundation for

further educational advance (Mulugeta & Amanuel,2000).

Thus, to achieve this aim like many other activities in our life, an educational program is
organised around certain purpose or expectations, which could be enunciated at various
levels of specificity, like aims, goal objectives or specifications. Immediate education is
a process of bringing about desirable changes in the individuals by way of enabling
them to acquire knowledge develop certain understanding, interests and attitudes,
perform certain skills that ultimately lead them to happy productive and socially

acceptable life (Marew etal 1999)

For the great majority of young children in Ethiopia, the first grade involves a major
adjustment. Whereas their life before the first grade has involved out doors mixed
activities with carefree play, at school they are expected to sit for several hours with
other students paying rapt attention as the teacher introduces new and often strange
concepts and skills. For many of young people, this experience is discouraging and
stressful. They are unable to grasp all that is taught and they fall behind their peers. By
the end of the year, approximately one third of the new pupils decide that school is not
for them. (Yilfign et al, 1999). Yet the general objectives of Ethiopian education policy

of the transitional government of Ethiopia was to:



- bring up citizens who respect human rights and stand for the well-being of peoples,
as well as for equality, justice and place, endowed with democratic culture and

discipline.

- bring up citizens who differentiate harmful practices from useful one, who seek and

stand for truth, appreciate aesthetics.

- cultivate the cognitive, creative, productive and appreciative potentials of citizens (

M.O.E 1994 PP. 7-8).

On the basis of this policy guideline, the institute for curriculum development and

research has formulated goals of primary education (i.e.rade 1-4 first cycle) which state:

To provide basic education which is appropriate to the age - level, physical and mental
development of learners, acquaint the learners with production and service giving
activities with their environment and lay the foundation for further education and

training by equipping them with problem - solving skills and attitudes( ICDR, 1994.

pp.2-3).

In Ethiopia primary education is supposed to begin at the age of seven (i.e. 7-12 age, for

grade 1

However, one can note realistically that a country like Ethiopia will not have
homogenous age group in the classes. Age disparity is a phenomenon one can not
avoid at this stage of development in Ethiopia, a country with predominantly rural
population, low level of literacy, low participation rate and low level of socio-economic

development.
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It was argued that the main factor of age- grade disparity was not late entrance, but
rather repetition and that repetition caused age heterogeneity which in turn caused

repetition resulting in a vicious circle of cause and effect (Tekle Haimanot 1999).

Furthermore, Reighton (1971) noted that elementary school is a child's’ first encounter
with a social setting which operates on other than a primary group basis. In the family
and neighbour-hood play ground, the child is considered as a whole and he is perceived

as uniquely different from all other children.

In schools, however, all children are judged by the same objective criteria, the children
are rated primarily on their performance in specific activities, and little attention is paid

to their backgrounds.

It is in the elementary schools years, then, that the child learns to indicate and to
respond appropriately to behaviour suitable for -complex-social organisations. In this
study factors that affect the academic performances of low achieving grade one pupils

will be investigated.

Thus, the main purpose of this study will be to investigate issues pertaining to the
ecology of low achieving grade one students in selected primary schools in Addis

Ababa and adjacent woredas to Addis Ababa in Oromia region.

1.2 Background of the study

It is hardly possible to trace directly focused research on elementary schools children in

Ethiopia who achieve low grades in their academic performance in grade one.



However, some studies indicate that, there are a number of anomalies in grade 1|

retention rates of a developing country.

In this respect, throughout sub- Saharan Africa, the rates of grade 1 retention vary from

52% in Gabon to 0.2% in Zambia (UNESCO, 1984).

Variation in state policies regarding early school retention substantively affect
children’s likelihood of passing gradel, and these policies may have an enormous

impact on children's lives (Liddell Chiristine,1996 pp. 227-228).

Regarding Ethiopia, according to EMIS (1999) promotion, repetition and drop out rates
are the three paths of students' flow from grade to grade and characterise the efficiency
of education system in producing graduates. Students’ flow rates are the most important
elements in any school system. Over staying beyond the prescribed number of years or
leaving before the completion of an education cycle are both indicators of inefficiency

of the system.

As some indicators reveal, the reality of the above statement seems to be true in the case

of the Ethiopian education system at present

The indicators of the Ethiopian education system (1999) revealed that in 1997/98
academic year, in grade one the percentage of repeaters and drop out rates were 17.3 %

and 27% respectively.

On the other hand EMIS (1999 ) educational statistics and annual abstract shows that in
this academic year, the total number of children enrolled in grade one were 1,091, 065

males and 749,120 females this summed up to 1, 840, 185. Among this enrolled



population repeaters were 177,069 males and 126, 187 females and the Total

was303,256 or 16.5%.

On the basis of the above numerical indicators of 1997/98; one can conclude that out of
the first grade total entry 44.3% of the children have repeated or that there are a great

number of low achievers in grade one.

According to the education and training policy of Ethiopian education system,
promotion for grade 1-3 is based on summative evaluation, but since the policy is not

implemented fully, in this regard, there are repeaters in those grades. This shows that it

is not improving in-spite of the endeavour made to decrease it

Thus, an immediate and appropriate investigation is a necessity to curb the situation.

1.3 The statement of the problem

Regarding the issues of students ability in learning Mercer (1989) argues that all the
students are unique, different from one another intellectually, emotionally, socially and
physically. However, most students are taught in regular classes, without the need for
special services and the classroom teacher feels capable of meeting instructional needs.
Some students, however, deviate so greatly from “normal” limits that the regular
classroom teacher must look for special means in dealing with their learning and

behaviour problems.

In light of the above statement, a great number of first grade pupils are low achievers,
i.e. they are either failures, repeaters or school leavers before reaching grade 2. Thus,

this situation has made the issue very pressing and vital to be detected in this study.



Hence, the purpose of this study is to answer the following questions or issues

pertaining to grade one low achieving pupils.

1. What does the achievement profile of 1st graders look like in general and in which

‘areas’ do they achieve low?

3]

What are the major problems of Ist graders, who achieve “low” regarding:

2.1 Acquisition of basic learning skills i.e. listening, speaking, reading writing,

reasoning and computation

2.2 Home conditions

2.3 school conditions and associated policies

3.Are there differences between urban and rural teaching in:

3.1 Identifyinfg students who need special services ?

3.2 Evaluating academic performance of low achievers ?

3.3 Evaluating behaviors of low achievers ?

3.4. Opinions about the effectiveness of self- contained class practice ?

3.5 Consulting low achieving pupils’ parents ?

4. Are there differences between urban and rural pupils in :

4.1 Previous schooling ?

4.2 Learning in mother tongue ?



4.3 Engaging themselves in home activities

4.4 Motivation to learn ?

4.5 Learning skills that they don’t perform well ?

5.Are there differences between urban and rural parents in :

5.1 Education status ?

5.2 Economic status ?

I ehzn naa exmchd !
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5.4 Providing learning materials to their children ?
5.5 Rating their children’s motivation to learn ?

6. What options do exist to improve this situation?

1.4 Objectives of the study

As discussed earlier in the background of this study, there are a great
number of children who are low achieving and who as a result repeat.. Thus this
study will investigate the problems that have been encountered in teaching and

learning processes of grade one low achieving pupils
1. General objective
To examine why a great number of grade one students achieve low

1.4.1 Specific objectives




1. To investigate the factors that affect the academic achievement of grade one low

achieving pupils

8]

. To assess whether the organisation of the school environment is optimum enough for

teaching and learning process.

3. To assess whether teachers carryout consistent evaluations to give support for children, who

scored low grades.

4. To know whether the parents help their children at home and report to the school the

problems encountered by their children in learning and discuss the case with the teachers.

5. To assess the problems of grade one low achieving pupils regarding home conditions,

associated policies and the health status of the child.

6. To assess problems that are encountered by low achieving grade one students in acquisition
of basic skills (i.e.) listening, speaking, reading, writing, reasoning and arithmetic

computations.

1.5 Delimitation of the study

This study is limited to grade one low achieving pupils in Addis Ababa and the adjacent

woredas' elementary schools in Oromia region.

The main reasons why these schools are chosen is to make the study manageable
relatively to the time constraints. The schools randomly selected are from urban and

rural areas.



The limited resource for conducting the study and the distance of regions from the

capital city compared to the time allocated for carrying out the research dictated the

writer to focus on the schools mentioned above.

In addition, the study was limited to the initial stage of 1st cycle of elementary school
level. This was because of the fact that a great number of children achieve low grades

in grade one every year.

1.6 Implication of the study

The outcome of this study will be expected to have its own theoretical and practical
significance in answering the problems that are encountered by grade one low achieving

pupils in pursuing their lessons.

It can also serve as a source of information for individuals who need to investigate

further the issues related to grade one low achieving pupils.

This study is also expected to reveal students that may have learning disabilities or
difficulties.

1.7 Functional definitions or Contextual meaning of key terms

3

Situation:- refers to major problems/factors that affect grade one low achieving pupils

in terms of’-

Pupils’ personal attitude and health condition

Home conditions

School environment and associated policies

Teacher’s interactions and teaching practices



. Low achiever: - is a grade one pupil whose grade points are below 50% in all of

his/her subjects and the total average

Repeating: means the same place in a grade is used more than one year by a student in

order to master some educational task.

Academic achievement refers to actual classroom academic performance of the students which

is indicated by the over all average grades on their report cards (Hills P.J. 1982. p. 628).

Learning difficulty: the degree to which a given word is hard to learn or to spell determined
by the amount of time or effort required for learning the word or by percentage of pupils who

learn the word under normal condition (Ibid)

Learning disability: - is a disorder in one or more of processes required in using and
understanding written or spoken material . The disorder may be deviant in compromised
ability to speak, think, read, write, spell, listen or do mathematical operations. Such disorders
usually include conditions of brain injury, brain dysfunction; dyslexia, perceptual difficulties

and aphasia (Hawes. 1982p. 129)

Slow learners are children who are failing in their schoolwork. They have had difficulties in
class for sometimes and give their impression that they may need special help over lengthy

period.

The basic assumption is that most school repeaters are children who come to school without
cognitive and emotional maturity and who lack basic psychosocial and cognitive skills that
are essential for the acquisition of literacy and interpersonal skills. Furthermore, academically
low achievers who may have come from unfavourable school and home environment, might
have induced low self-esteem due to their academic performances in the respective subjects

(Tirussew 2000)
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2.1 Related literature Review

A number of studies have been undertaken in different countries as to why a number of
children repeat in grade one. For example the argument of Liddell Christine (1996) indicated
why should the first years of schooling be so fundamentally problematic for South Africa
children? Consensus opinion is rooted in the idea that children begin school without school
readiness skills. It is assumed that children are reared in homes with little preparation for
formal, western based systems of schooling, and consequently encounter difficulty in

mastering the requirements of classroom life and formal education.

Apart from the problems which arise from students ability to understand concepts, organise
and express ideas and comprehend what has been learned in the class, there exist some
problems which may emanate from students self-concepts, level of performance and
motivation that keep several students from improving over all efficiency and achieving

suitable level of quality.

From the fore going learning and teaching processes it is clear that learning and academic
achievement are brought about as a result of the students’ inner activity and intellectual
involvement and that such behaviours may not necessarily be displayed in terms of visible
activity. Presumably a student may be visibly active in class but that may not necessarily
make him/her an above achievgr just as a passive studgnt rﬁay not necessarily be an under

achiever. (Ademe and Gebremeskel1989).

Students with learning difficulties may have problems in one or several of the academic areas,

such as reading, arithmetic, language and spelling. The individuals may lack social



adjustment, motivation or self-management skills and are often described with such terms as

hyperactive, clumsy, poor attention span, under achiever and poor memory.

Students with learning problems are identified with variety of labels such as learning disabled,
mildly retarded, emotionally disturbed, economically disadvantaged and educationally

handicapped.

On the other hand, educational theories suggest that in order for instruction to be effective the
learner must first of all participate in the instructional situation. It is not sufficient for him
simply to be present as a body. He/she must be motivated to acquire the capability of
accomplishing something. Then, too, he/she must attend to the stimulation provided by
instruction if it is to have an .effect on his learning, because much of instruction to the human
learner takes the form of symbolic communication. He must be set to perceive and
comprehend such communications rather than simply hear them as patterns of sounds.
Instructors should make sure that their students acquire all of these characteristics if they want

to enhance learning and achievement.

Regarding low achievement of pupils in primary schools, Sewnet (1995) in his study
disclosed that learners, because of various interlocking factors are expected to have
differencesv in academic performance. The major assumptions upon which these seem to be
wide spread agreement among social scientists on a typical favourable or unfavourable
experience of young people can be ascribed to home or schpol or community influences. It is
obvious that a problem originating in one of these areas may cause poor achievement. The
combined effect and interplay of these factors then, considered to have brought about

academic performance disparities between pupils of comparable ability



For example, many of the indigenous languages do not contain direct equivalents of words

such as square, circle, and triangle. These words are not in common usage at home and it is
hardly surprising that young children encounter difficulties in assigning these words correctly

in grade 1.

The academic competence of a young child is a process characterised by the reciprocal
interaction of multiple factors. A framework of these influences that is based on more
complex models follows a system theory approach. The framework identifies factors that
affect one another and describes how alternations in the system affect future performance of

children.(Bulter 1994).

To overcome this situation the teacher can do a great deal to sustain this concentration period
by keeping lessons interesting, by varying teaching methods, and by keeping blocks of time on

any one activity quite short (Bellpeter and Kerry Trevor 1982).

A student who is learning disabled is one who does not achieve on a level commensurate with
his /her age and ability levels. This designation is used when, after learning experiences
appropriate to the students’ age and ability level have been provided, a lack of achievement is
found in oral expression, listening comprehension, written comprehension, basic reading
skills, reading comprehension, mathematics calculation mathematics reasoning and/or spelling

(Borich Gary D. 1988).

Other studies outcomes showed that one of the root causes for low achievement in primary
education is repetition. Without denying the important influence of socio-economic status on
school achievement, policies affecting internal aspects of the education system can be

implemented that will sharply increase retention while maintaining the quality standards.



In sharp distinction too much research that concludes with recommendations to improve
retention by changes in teachers belief and their practices with respect to evaluation and
promotion would do more, immediately, to solve the retention problem (Schifelbein, Ernesto

1975).

Liddell Christine (1996) further argues that Grade 1 failure does not help South African
children succeed in subsequent years. It is not a quick and early corrective for children who
lack basic skills. Instead, it sets them on a trajectory of school failure and early dropout. This
holds true for the whole developing world. Forexample,the principle of retention in early
grades is a dubious practice for all children. But in the case of South African children it is
more so because the characteristics, abilities, and home circumstances of children who fail are

not satisfactorily distinguished from those children who succeed.

However, when achievement level is below the mean, but is consistent with the students’
intellectual functioning, he/she usually is not classified as learning disabled, many
measurement decisions are required in assigning such as designation for a particular learner.
Also this decision is made co-operatively by multidisciplinary team (consisting of regular
teacher, special educator, school administrators, parents and special service staff such as
counsellor psychologist and diagnosticians). The regular class room teacher is expected to be
sufficiently knowledgeable about the learner so that discrepancies between achievement and

academic aptitude can be carefully assessed (Borich Gary D, 1988).

Furthermore, Schiefelbein Ernesto (1975) in his study, repeating an over-looked problem of
Latin American education suggests implementing promotion policies that result in rapid

reduction of the repeater rate in the early primary grades is necessary.



Hence, improvement of internal operations like teacher training is necessary because present
teacher training programs fail to provide teachers in the classroom with the means to detect
when a student has failed to master a given lesson essential for going on to the next step.
Thus, planned training principles that help to organise remedial courses might also contribute

to the alleviation of the low achievers repeater problem.

One of the studies conducted on primary schools’ achievement in Ethiopia indicated that the
young pupils are reluctant to participate in front of their seniors, even when they have a better
grasp of the material. Distinct from age differences, some of the children already have a grasp
of basic learning skills such as how to count and add, how to read and write while others have
no exposure to these skills. Those with ahead start tend to dominate in classroom
participation, leading those with no prior preparation to feel inferior. With such large
numbers, it is difficult for the teacher to reach out to those who come to school with no
preparation. While the curriculum is designed for children with no preparation, actual

classroom conditions inevitably favour those with a head start (Yelfign and et al 1999).

For students who are currently enrolled in regular education, the class room teacher will be
the most likely individual to identify students with needs for special services. (BorichGray

1988).

Teachers’ interest in their profession, incentives given to them by the Ministry of Education
and the pupils number in a classroom are some of the constraints that read to the pupils low
achievement. In this regard, Sewnet (1995) suggested that crowded classroom condi_tion
reduce the teachers opinion of style of teaching and has its own contribution in minimising the
teaching interest of teachers. In other words, teachers could teach in a better way if they were

teaching in classes where there were small number of students. When the number of student



is more than the standard class size, ( i.e. 50 pupils in a class) it will be very difficult to

manage teaching effectively (Sewnet 1995).

Further ,in his findings,Tirussew (2000) indicated that the need for introducing early
detection, assessment and intervention for sensory, cognitive, behavioural and motor
impairments is of almost importance to curb ‘the escalation of the problems and their
subsequent adverse consequences on schol achievement as well as in other spheres of social

life.

However, teachers traditionally have not had a sufficiently rich knowledge base to plan for
instruction based on a careful assessment of the processes that students use to solve problems

(Carpenter Thomas. et al .1988)

The success of educational process depends to a great extent on the character and ability of the
teacher. For this premise, the teacher must posses a firm ground in, and a considerably deeper
knowledge of the subject he/she is going to teach than the level at which they are obliged to
teach these subjects. Further more, teachers should be trained in such a way that they would
be able to see, analyse, and integrate the needs, feelings and aspirations of children in their

environment with their communities and nations need (Ambaye, 1999).

The quality of the interaction of the child in the family constellation has many influences on
the child's school-related cognitive functioning. ( Goldberg ,1977. and Watson ,1972.
Tirussew ,2000.) posited that when infants start to discover, explore or manipulate their
environment, the parents ma;' provide them support and encouragement. Thus, this early

experience of the child would lead to dependency on the parents for social and intellectual

16



stimulation as well as for their physical needs. Generally, “ the nature and cosequences of

these initial transactions depend on the responsiveness of the mother/caregiver.”

Regarding parent and school relationship KAY (1999) indicated in her study that the
consensus amongst educationalists and education policy in the U.K is that there should be a
partnership between the home and the school in which parents should be available both at
home and in the school to work with their children in support of their education. She further
argued that parental involvement means helping with homework, helping in the classroom
assistants, reading with your child, taking part in the activities and outings, and doing extra-
curricular activities and it entails providing time, space and equipment (books, computers etc)
for children to work at home and supporting the school in various ways- attending meetings

and school events as well as supporting the philosophy of the school.

Further research indicated that children's earliest learping experience occur within the family.
There seems to be a general consensus among theorists in psychology and education that a
child’s academic achievement is not a simple function of her/his innate ability. In addition to
ability, environmental factors play important roles in the child’s scholastic performance. In
particular exposure to different types of stimuli out of the school may produce different levels
of academic achievement independent of ability. Among these out-of schools variables which
influence or which are at least related to academic achievement of children and adolescents,
much attention seems to be given to parenting styles (Baumrind Black, 1967. Dornbschetal,

1987. Labornetal, 1991. SentayehuTadesse , 1988.)

It is important for professionals to recognise that parents are the primary advocates for
members of a family who need to address problems resulting from the presence of a child

with sever learning difficulties. In addition, they are not only the “first educators™ of their



children, but they will also have acquired the expertise to make essential information about

their children availability to all members of the” professional education team” (Tilstone

Chirstine 1991).

Other studies also indicate that people working with children with learning disabilities are left
to “get on with it”. They are expected to provide the best possible service within the options
of their community, and to question the adequacy of those options in order to obtain additions

to them (Grant Margaret 1978).

In some studies the role of home areas experience was emphasised and it is noted that, many
children enter school from homes where educational knowledge has been successfully
transmitted in nurturing and well-scaffold context. However, they have difficulty in
transferring the skills they utilised in acquiring knowledge at home to this new learning
environment. In this way, school based knowledge acquired in the natal setting becomes

irrelevant once children enter the classroom (Liddell Christine,1996).

Although its importance is often overlooked, the organisation of the school environment plays
a central role in teaching and learning within schools for children with severe learning

difficulties.

Unless favourable conditions are prevailing within the school environment, it may be difficult

to anticipate bright future about the success of low achievers in any school setting.

One of the African countries studies regarding grade one failures indicated that to be able to
cope with early schooling in South African classroom requires an extra ordinary capacity to
deal with boredom, inertia and passivity. Children of the developing world comprise 95% of

the world’s new generation. Until issues of educational wastage are fully addressed by



educationalists the world over, and not merely by the handful with explicit interests in

children of developing regions, it is hard to envisage a means by which the divide between the

developed and developing nations can be breached (Leddell Christine 1998)

On the other hand, Cooper and Upton (1994) argued that the ecosystem approach offers
specific and practical measures which may lead to the enhancement of the overall
effectiveness of schools, stressing as they do the power that is derived from the appreciation
of differing, sometimes conflicting, personal perspectives on situations, and the importance of
giving consideration to human individuality. This approach not only offers assistance to
students and their teachers, but also has important implications for relationships among staff

and between staff and parents

Hence, to meet the educational needs of students with learning problems, teachers must
develop strategies and techniques that enable them to alter the type and amount of instruction.
To succeed in school, students with learning problems need a systematic instructional

program that is planned according to their individual needs ( Mercer Ann R 1989).

Thus to give optimum support for under achievers, records of achievement emphasise that one
of the major purpose is “to provide feed back in order to affect the curriculum, teaching and
organisation of the school.” Further, the rich data received from pupils and parents should be

taken into account in evaluating and developing curriculum (Tilstone Christine, 1991).

Moos Rudolf H (1980) suggests that relationship and innovation oriented classes can create
student satisfaction and interest in the subject matter. These classes enhance social growth
(friendliness and helpfulness) and personal growths (independence, self-esteem creativity) but

do less well in facilitating traditional achievement score.



High achievement gains can occur in classes that emphasise goal (task and completion) and

maintenance (organisational and clarity) areas and are lower in warmth, but these classes do
less well in facilitating student interest, moral or creativity. Control oriented classes lead to

dissatisfaction and alienation and do not facilitate personal, social or academic growth.

Gains on traditional achievement measures are most likely to occur when there is a
combination of warm and supportive relationships, an emphasis on specific academic task and
accomplishment, and reasonably clear, orderly and well - structured milieu. These types of
classroom setting, which have a high expectation and demand for performance, can also

enhance creativity and personal growth.

On the other hand, well defined measures that serve to reduce age differences in a given grade
might also help to reduce repeating and low achieving pupils in grade one because teachers

face problem with students of widely different ages in the same classroom.

But some studies indicated that primary grade students make the greatest gains in reading and
mathematics in classes which are warm, task oriented, systemic and orderly. Students in these
classes do well on such out come criteria as creativity and positive self-concept as to students
in classes which are warm and flexible, but less task oriented and structured. Children that
show higher scores on non-verbal reasoning, have lower absence rates, and display greater
willingness to work independently in flexible class room settings that provide more
exploratory materials and allow for more individual freedom of choice.Furthermore, students
in classes which emphasise task orientation and structure, but which are relatively &ow in
warmth ,do well on standard achievement test measures but less well on indices of creativity

and self-estee (Moos Rudolf H 1980).
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Furthermore, other potentially influential variables such as text books and supplementary

materials, organisation of the lesson and sequencing of materials, the cognitive learning styles
of individual pupil and the influence of entire school environment may have profound effects

up on academic achievement (Ademe and Gebremeskel ,1989).

Generally, the factors that affect lowacieving grade one pupils as discussed in the literature
review are interconnected and vary in the nature of the pupils’ characterstics and the

ecosystem in which the child exists.

Therefore, this study will try to find out these ecosystem problems that the low achieving

grade one pupils encounter and to recommend possible remedial procedures
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Chapter Three

Researc thod

3.1 The scope of the study

This study included all of grade one pupils who scored below 50% in almost all of their
subjects and total average in ten primary schools. The primary schools were selected from five

woredas in Addis Ababa and five woredas adjacent to Addis Ababa in Oromia region.

This survey study has used three types of data collection instruments for the investigation of

the situation of low achieving grade one pupils (See Table 2)

Table 1. Number of schools and pupils included in the study

No | Name of the school No. of | No of pupils in grade | No of pupils who got

grade one below 50% in grade one
one (1* semester 1993)
teachers

Male | Femal | Total | Male | Femal [ Total
e £
1 Wondrad 1 -8 8 1701395 565 144 | 50 194
2 | Entoto Amba 1-8 10 327 | 308 635 106 |85 191
3 Kolfe 1-8 13 377 | 488 865 49 71 120
4 | Gtesemani 1-8 8 126 | 107 233 13 15 28
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5 Selember 1 -8 10 358 | 369 727 69 68 137
6 Yekatit23 1-8 13 531 | 643 1174 | 162 | 161 323
% Burayu 1-8 4 142 | 123 265 7 8 15
8 Chancho 1-8 5 180 | 196 376 30 44 74
9 Jimasenbete 1-6 8 2331252 465 ¥/ 69 126
10 | OdaNabie 1-8 5 179 | 200 379 30 46 76
.2 Sampling

From a population of low achieving grade one children in ten primary schools of Addis Ababa
and adjacent Oromia region Woredas, a total of 284 subjects were selected using simple
random sampling method. (i.e. ten pupils from each school; 100 parents and 84 teachers were

also selected from the these schools)

The ten primary schools were also selected from the above ten woredas using simple random

sampling method i.e. one primary school from each woreda.

The sampled pupils were all grade one children whose grade point was below 50% in almost

all of their subjects.

This study also included eighty-four, grade one teachers in the ten primary schools who were
required to fill out the questionnaire on the situation and performance of grade one low

achieving pupils.
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Furthermore the attitude, behaviour and opinion of 100 parents of the sampled pupils were

also collected in 23 itemised questionnaire.

3.3 Data sources
The first data source was the school record (i.e. Roster) of 1993 academic year, first
semester’s pupil achievement record to analyse the academic performance of the low

achieving pupils in the ten primary schools.

The second one was the questionnaire responses, collected from the teachers and the third was
responses on parental attitudes behaviours and opinions on grade one low achieving pupils in
the ten primary schools. The fourth one was a structured interview which was administered to

grade one low achieving pupils in the ten primary schools.
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Table 2 No of questions each instrument contained { nn s UNIVERSITY |
RS
No Instrument No of items
1 Structured pupils’ interview . 30
2 Teachers’ 32
Questionnaire
3 Parents’ 23
Questionnaire
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3.4 Preparation and development of data collecting instruments

Different sets of questionnaires were distributed to sample of teachers and parents of low
achieving grade one pupils in the selected primary schools. The questionnaires required their
attitudes and opinions towards the low achieving grade one pupils the practices exercised; and

helps rendered to them to alleviate their academic performance.

Structured interview was also administered to a sample of hundred grade one low achieving

pupils in the ten primary schools, to assess their learning problems.

The questionnaires and the structured interview were prepared in Amharic and Afaan Oromoo

to be used in Addis Ababa and Oromia region (See Appendix A)

The items included in the questionnaires and interview were 23 for parents, 32 for teachers

and 30 for grade one low achieving sample pupils respectively.

Records (Rosters) of the ten primary schools were also assessed and all the pupils who scored
below 50% in almost all of their subjects and total average were identified. Hence; ten such

pupils were selected from each school by simple random sampling method.

Furthermore, the questionnaires and structured interview were pilot tested for their clarity and
validity before they were carried out for the actual study. Five graduating students evaluated
the pilot test content validity. The reliability of the instrument (questionnare) was also
computed using split half items Spearman Brown prophacy-fomula and it was found to be

significant. (i.e. r;;=0.939).

& 5 1
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CHAPTER FOUR

4.1 Data Presentation and Analysis

In chapter one the statement of the problem has been presented and in chapter two the

literature review pertinent to this study has been discussed.

The characteristics of samples surveyed using Questionnaires and structured interview were
described in chapter three.The primary data was collected using school

records(rosters),Questionnaires and structured interview prepared for this purpose.

The Questionnaires were distributed to 100 parents and 84 teachers, while the structured
interview was administered by the writer to 100 grade one low achieving pupils in ten primary
schools.The raw data were Qrganised, tallied and tabulated to facilitate further
computations.The raw data were analysed and interpreted based on the questions posed in the

statement of the problem and in relation to the related review of literature that was secured.

4.2 Teachers’ responses analysis

Table 3. General (background) information on teachers’ responses.

Item No | %

1. Location
a) Rural 36 |43.4%
b) Urban 47 | 56.6%

2.58ex 23 271
a) Male 60 |71.29
b) Female
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3. Age

a) 21-30 24 | 28.5%
b) 31-40 28 [33.3%
c) 41-50 30 '].35.7%
d) 51-60 1 1.1%
4. Present academic qualification
a) 12 9 10.7%
b) 10+2 11 13%
e} 12+T.T1 58 |69%
d) 12+2 1 1.1%
5. Years of service
a) 5-10 21 | 25%
b) 11-20 25 1 29.1%
c) 21-30 32 | 38.0%
d) 31-40 3 3.5%
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The questionnaire was distributed to 84 teachers. However, 83 of them responded correctly.

The major characteristics of the teachers included in the sample is summarised in table 3.

As it is indicated in the table _56.6__% of the teachers are teaching in urban and _43.4 % of

them are teaching in rural schools. This implies that there is a scarcity of teachers to some

extent and shortage of classrooms in rural primary schools.

71.4% of the respondents were found to be female teachers while male teachers were counted

27.3%. As one can understand from the result the female teachers’ is more than the number
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of male teachers and it is believed by the writer that the assignment of female teachers to this

lower grade is appropriate, because female teachers have maternity characteristics to handle

these young children to alleviate their academic performances.

About 70% of the respondents are older than 30 years of age and 69% of them have T.T.I.
qualification while 92.7% of the respondents have a service of 5 to 30 years and beyond. The
result indicated that the majority of the respondents have long years of service and are well

experienced.

On the other hand the rest items (i.e. Item 6-32) were analysed using percentages frequencies
and x° statistical methods. In most computations percentage statistical analyses was
employed because the nature of the questions posed and the rating scale assigned to the

options or views urged the writer to use this statistical method (See appendix 8).

Except teachers at Getesemani school in Alemgena woreda in Oromia region, all the teachers
from the 9 primary schools are teaching all subjects in grade one being a self-contained
teacher and the average number of pupils in a classroom was found to be 70. This situation
indicated that self-contained classroom practice is implemented in almost all primary schools
and the class size is over loaded and it has made the teachers not to pay due attention to the

weak and low achieving pupils in their classes.

The teachers interest in their profession was found to be low and those who reacted to the
question posed on item 9 which inquires why they don’t like their profession have cited their

opinions as follows.
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I. I am not qualified in all subjects of grade one, hence it is difficult for me to teach

as desired and make the pupils benefited 94%.

2. The teachers salary is very low compared to the task carried out by them 72 %.

(V%)

The textbooks are not relevant to the grade level and pupils’ age and it is difficult

to manage 77%.

4. No incentive and up grading of education status is rendered by Ministry of

Education 55%.

5. The job itself is boring 66 %.

6. Salary is not paid on time 88%.

7. The profession is neglected by some community members and this situation affects

teachers' attitudes towards their profession 50%.

8. Teachers' problems are not considered by the government 61%.

Regarding their school environment conduciveness for teaching and learning processes 42%
of the teachers responded that it is less conducive. While 30% of them responded that their
school conduciveness is high. Thus, it seems that the conduciveness of school environment
for teaching and learning processes is less conducive in most schools. “Do you identify pupils
who need special services in academic performance ?” was another question posed and 95%
of the respondents confirmed that they identify pupils who need special services in their
academic performances. The statistical value calculated to compare the practice of identifying

pupils who need special services in their academic performances between urban and rural
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teachers was found similar xz(l,N=83) =0.407, P>0.05. However, it seems that the help and

services rendered to low achieving grade one pupils are minimal; specially in urban primary
schools, because the number of pupils in grade one who got below 50% in all subjects is very

high as it is indicated in table 1.

Other questions presented were do teachers encourage the low achieving pupils to solve
problems on their own initiatives and whether the home experience has importance in

promoting learning skills in schools.

The respondents reported that 59% of them encouraged their low achieving pupils always
while 21% of them reported that they encourage them less often. Also 42.8% of the
respondents said that home area experience has importance in promoting learning skills in
schools and 26% and 22.6% of them responded that it is important and it is not important
respectively. The statistical computation for this item revealed no significant difference
between urban and rural x2(3,N=83) =0.853, P>0.05. This situation revealed that most of the
teachers encourage their pupils to solve problems on their own initiative and the home area

experience is highly important in promoting learning skills in schools.

However, results of items 14 and 15 showed the low achieving grade one pupils performed
poorly in academic skills such as, computing (17.8%), reading (25%), listening (33%),
speaking (4.7%), and writing (15.4%) No difference was found between urban and rural low
achieving pupils, regarding academic skills that are poorly performed x’(4,N=83) =0.853,
P>0.05. They also performed low mostly in language area (i.e. 56%). 21% in Maths and 14%
in social science respectively. In the statistical computation made, no difference was found in
subjects area in which the low achievers perform low mostly between urban and rural pupils

x” (3,N=83) =0.052, P>0.05. This condition revealed that most of the low achieving grade
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one pupils are poor in learning skills and command of language to comprehend new concepts

in learning and teaching interactions.

These low achieving grade one pupils were also characterised by low motivation (17.8%),

problems to ask questions when things are not clear (3.5%), less initiative to solve academic

problems on their own and all of the above (60%) in academic performances. In the statistical

computation made, no difference was found between urban and rural low achieving pupils

with regard of the academic performances they are characterised by x2(3.N=83) =0.720,

P>0.05. This situation has portrayed that the above lacking academic performances have

contributed highly for low achievement of grade one low achieving pupils.

It is apparent that consistent evaluation techniques are needed to make the promotion of pupils

from grade to grade (i.e. grade 1-3). The evaluation methods used by grade one teachers

included in this study differed highly. However, the most common techniques responded by

most teachers were: -

9. Giving tests 10 times in a semester and checking their exercise books 73%.

10.
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. Class participation 41%.

Project work (i.e. individual work, such as writing composition in few sentences)36%.

Group work in solving problems 32%.
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15. Visit programs related to pupils’ subject area such as, natural science and social science

23%.
16. Oral tests given weekly 59%.
17. Final written exams were the prominent evaluation techniques mostly used 78%.

Though, these evaluation methods seemed highly important to evaluate grade one low
achieving pupils’ academic performance, yet most of the pupils achieved low (i.e. below
50%) which implies that some of these pupils might have learning disabilities. For instance,
during the administration of structured interview to the low achieving grade one pupils, in 4
primary schools (Oda nabie, Getesemani, Wondirad and Selamber) four pupils were found

mentally retarded and one pupil had language disorder (i.e. articulation problem)

Furthermore, the behaviors that low achievers mostly exhibited in the class were responded by
the teachers and it was found to be hyperactivity (26%), reluctance (10.7%), poor attention
span (26%) and poor memory (26%). The behaviours that the low achieving pupils mostly
exhibited in the class was statistically computed and no difference was found between rural
pupils x” (3,N=83) =0.005, P>0.05. This circumstance will confirm that these behaviours can

highly contribute to grade one pupils' low academic performances and low achievements.

Regarding the availability of teaching and learning materials, another question was raised and
according to the responses obtained from the teachers, the most scarce materials in their
schools were rated as books (47.6%), desks and chairs (15.4%) classrooms (15.4%) and
teaching aids 20.2% . The difference in the scarcity of teaching and learning materials
between urban and rural was statistically calculated and it was found similar. The result

clearly indicated that the most essential and basic learning materials that were lacked were
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found to be books and teaching aids. This condition disclosed that unless the pupils get

individual books to work on and the lesson presentation is accompanied by teaching aids, it is

obvious to expect pupils’ low academic performance and low achievement.

In the schools that were included in this study the responses obtained from the subjects
indicated that the self-contained class schedule was 69%, many teachers teaching different
subjects in grade one (23.8%), the school uses both of the above (5.9%) and I don’t know
(0%) respectively. The effectiveness of self-contained class practice was also asked and the
result showed that it is highly effective (3.5%), it is effective (5.9%), It is less effective
(15.4%) and it is not effective 73.8%. The statistical value calculated about the effectiveness
of self-contained class practice showed no difference between urban and rural locations

x’(3,N=83) =0.406, P>0.05.

As one can observe from the results it was found that almost all the schools used self-
contained schedule (69%) and the self-contained practice is not effective 73.8%. Hence,
based on the results revealed the writer believes that the teachers are not teaching efficiently

in this very grade level, because they opposed the self-contained class practice (73.8%).

Further more, the subjects were asked if their schools practice automatic promotion policy for
grade one pupils promotion and they responded yes, 52.3% and No, 46.4% respectively. As
the result indicated the promotion policy is not implemented accordingly in all the schools
and it is believed by the writer that this disparity in policy implementation can camouflage the

problems of low achieving grade one pupils.

The teachers in the schools that practice automatic promotion policy were also asked if they

have found this policy effective in terms of low achievers and they responded, it is highly
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effective (10.7%), it is effective 2.3%, it is less effective 2.3% and it is not effective 48.8%

respectively. As the result indicated it is clear enough to deduce that the automatic promotion

policy is not effective in terms or low achievers.

The subjects were also asked whether the age differences among grade one pupils can
attribute to low academic achievement and the responses obtained revealed that 28.5% it
attributes highly, it attributes 39.2%, it attributes less 15.4% and it doesn't attribute 13%. This
implies that the age disparity among grade one pupils has attributed (83.1%) to the low

academic achievement and repetition.

The teachers were also inquired if they do encourage their pupils to be co-operative in
working with their classmates to promote learning outcomes and the responses obtained were:
I always encourage 69%, I encourage them sometimes 27%, I encourage them less often
2.3% and I have never tried it no response. This result indicated that most of the teachers
encourage their pupils to work cooperatively so that their learning outcomes could be

promoted and fruitful.

The teachers were also asked to express their feelings about their class size and comfortability
for teaching and learning processes and the responses obtained from the given options
revealed that their class size is high 47% and they don't feel comfortable with their class size

80.9% respectively.

This situation indicated that the class size is over loaded than the normally required standard
and this condition might have made the teachers not to feel comfortable with their class size

and as a result it seemed that the teaching efficiency of the teachers is hampered at large.
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Another questions that were posed to probe the endeavours made by the teachers in

encouraging their pupils to ask questions and giving special attention in solving problems to
their low achieving pupils were presented. The responses obtained showed that 88% of them
encouraged their low achieving pupils to ask questions on their own and 70% of them have
given due attention to their low achieving pupils in solving academic problems. This implies
that the endeavours made by the teachers to alleviate their low achieving pupils academic

performance is encourageable.

Regarding the relationships of the parents of low achieving pupils and their teachers in
consulting with each other about the academic problems encountered by these pupils and

discuss about the remedial procedures, questions were also raised.

The subjects responses showed that 54.7% of them consulted with the parents always and
38% of them consulted with the parents sometimes. The statistical value computed to know-
the difference between urban and rural about the consultation of teachers with parents of low
achieving children’s was similar x2(3,N=83) =0.0, P>0.05. This computation result became

zero because one option was not answered by one subject.

On the other hand the result also showed that 47% of the parents were less willing to consult
with the teachers while 25% were willing, 11% were highly willing and 13% of them were not

willing to consult with the teachers about their children's academic problems.

It can be understood from the above result that though, most of the teachers are attempting to
create good relationship perspectives to discuss with the parents of low achieving grade one
pupils their parents are less willing to consult with the teachers and discuss the academic

problems encountered by their low achieving children. This situation indicated that the school



and parent relationship is weak and this implies that the parents' back up for their low

achieving children is very less.

Hence the writer believes that this condition might have contributed highly for the low
academic achievement of their children. Lastly, the teachers were inquired to state some
possible measures to be undertaken to alleviate the academic performances of the low

achieving pupils.

Among the total respondents of 83 subjects, almost 72% of them reacted to this question and

some of the reasons they cited are summarised as follows.

1.Minimise pupils number to the class standard (i.e. 50 pupils in a class) 64%.

2.The pupils have to be introduced to kindergarten before enrolment to grade one 69%.

3.Consistent evaluation for promotion has to be voided. Instead as usual final

examination has to be conducted 55%.

4.0Organise study program for weak pupils after class 50%

5.Work co-operatively with parents so that they undertake daily follow up 69%.

6.Provide enough learning materials so that each pupil can own it 78%.

7.Not to enrol pupils to grade one before age of 7 years 59%.

8.Not to practice self-contained class, since teachers lack mastery of all subjects they teach

in grade one 73%.

9.Arrange programs for weak pupils to work with those who have high calibre 41%.
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10..Advise pupil to develop their own initiatives to learn 27%

11.Categorise pupils according to their age to render due help 50%.

12.Teachers' commitment to their profession is decisive 46%.

13 Encourage group work among pupils 36%.

14..Praise the pupils for their academic performances and what ever they attempt always

23%.

15..Make pupils read in class so that they can improve their reading and comprehension

skills32%.Upgrade teachers' teaching skills through in service programs 59%.

Pupils’ 4.3 responses analysis.

Table 4 Background information on pupils’ responses.

Items No of Respondents %
1) Location
1. Urban 50 50%
2. Rural 50 50%
2):Sex
3. Male 43 43%
4. Female 57 53%
3) Age:
5.--5 years 5 5%
6. 6 years 15 15%
7. 7 years 17 17%
8. 8 years 6 6%
9. Above 8 years 57 57%
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4) Are your parents alive?
10. Yes
11. No 92 92%
8 8%
5) With whom are you living
12. Parents (mother/father) 92 92%
13. Uncle/Aunt
14. Grand parents 5 5%
15. Guardian 3 3%
6) Previous schooling?
16. Yes 65 65%
17. No 35 35%
7) If yes what type?
18. Priest 52 52%
19. Koranic 0 -
20. Kindergarten 13 13%
21. Anyother :
8) Do you learn in your mother tongue?
22. Yes 92 92%
23. No 8 8%

The structured interview was administered to 100 grade one low achieving pupils in the ten

primary schools, by the writer using face to face interaction.
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The participation of subjects in rural and urban schools in this study is the same (equal).

Because equal number of participants was considered from both locations. As it is stated in
the sampling procedure the selection of the low achieving grade one pupils was using simple
réndom sampling method. From the responses of the pupils it was found that 43% of the
participants were Males and 53% of them were females. This indicates that the females
number exceeded the males number to some extent in achieving low grades in most of their
subjects. However, one can’t generalise this result as a true indicator because of the limitation

of this study.

The result also showed that only 17% of the pupils were enrolled to grade one on the age

supposed (7 years) to begin education and 57% of the pupils were above 8 years old.

This age disparity seemed to have caused difference in conceptualising and comprehension of
new concepts among pupils in the new school environment. Most of the pupils (92%) of them
live with their parents. This condition indicated that the immediate support of their parents is
there. However, one can deduce that parents’ support is minimal, because the pupils’
academic achievement is low. The statistical value calculated didn’t indicated any difference

between urban and rural xz(l,NIOO)0.000B, P>0.05

Regarding, their previous schooling 65% of them have attended some schools such as priest
52% and kindergarten 13% while 35% of them have not exposed to any schooling. The result
showed that there are no as such significant differences among the pupils who are exposed to

schooling and not exposed to schooling in terms of their academic achievement.

The medium of instruction in the ten primary schools was the pupils’ mother tongue 92%.

Since almost all of the subjects learn in their mother tongue urban and rural pupils were found
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similar This result indicated that learning in their mother tongue doesn’t make any difference

in coping up with academic performances for low achieving pupils.

The subjects were asked to cite the subjects they like most and why they like it?

The responses obtained were:

1. Afaan Oromoo 10%

2. Ambharic 32%

English 14%

o

4. Maths 24%

5.Science 20% and the major reasons cited were found to be their teachers explain to them the
lesson very well and the subjects were easy for them to understand. This result didn’t show
any significant appreciation of the lessons they persue, though they confirmed that their
teachers explain to them the lessons very well and they can easily understand the subjects they

preferred.

The results showed that their least preference of the subjects was Afaan Oromoo 9%, Ambharic
8%, English 33%, Maths 32%, Science 10% and Social Science 8% respectively. They also
cited some reasons why they like least those subjects and the reasons were summarized as

follows: -

5.2 I can’t understand the subject 40%.

5.3 I don’t study it 36%.
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5.4 My teacher doesn’t explain it to me very well 24%.

As the result indicated , more pupils preferred least English and Math their academic
achievement in the rest of the subjects was also found to be as low as in English and Math.
However, the reasons the pupils cited out have to be considered and tackled to curb the

situation.

Before attending the regular school, “Have you ever experienced reading, writing and
computations?”” was another question that was raised. The subjects responded 92% yes and
8% No. This implies that even though, almost all of the subjects responded that they had
exposure to reading, writing and computations before attending regular school their earlier
experience didn’t enable them to gain good grades in their subjects. The other questions

asked were about the back ups rendered to them by their parents at home areas.

How often do you parents help you at home in explaining to you difficult concepts in your
lesson? The subjects responded regularly 34%, sometimes 32% and never 34% . The result
indicated that most of their parents explain to them difficult concepts regularly and sometimes
while some of them never explain to them difficult concepts. This indicates that there is less

regularity in explaining to them difficult concepts.

In the case of providing educational materials the subjects responded 99% yes and 1% No.
This implies that the low achieving grade one pupils didn’t face shortage of educational
materials. On the other hand, according to the responses of the subjects 80% of their parents
have encouraged them to study their lessons at home, while 20% of the parents didn’t. This
indicates that their parents encourage them to study their lessons at home. The other question

was how often they were engaged in home activities to help their parents? The result showed
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that 39% always, 17% sometimes, 29% less often and not at all 15% . This implies that 85%

of the respondents were engaged in some home activities and this situation didn’t enable the
pupils to study their lessons and it attributed for their low academic achievement. The
subjects were also asked, how much they were motivated to learn? Their responses were rated
very much 75%, medium 9%, low 16% and no response. This implies that most of them are

motivated to learn.

According to the evidences obtained from their schools achievement records (Rosters),
another question was posed to know why these low achieving grade one pupils scored low

grades in all subjects? The major reasons they cited out are summarised as follows:-

5.5 I could not understand the subject 36%

5.6 1 didn’t study my subjects 56%

5.7 I was sick and didn’t follow up my lessons continuously 2%

5.8 I have no time to study, because I am loaded with heavy work at home 4%

5.9 My parents don’t help me at home 1%

5t QI am new for the school environment 1%

As the result revealed most of the pupils didn’t study their lessons and some of them didn’t
understand their lessons. Hence, to change this situation, study programs have to be
facilitated at school and home areas for them. Teachers also have to be committed to help and
give due attention to these low achieving pupils. Farther more, the subjects were asked if they

work their class works, home works, and other assignments co-operatively with their
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classmates. The result indicated that 54% of the respondents said yes while 46% of them said
No. Most of the respondents who said ‘No’ reasoned out that they have no friends to work
with. Thus, pupils have to be initiated to exercise cooperative work with their classmates in
school and home areas, so that they can help each other on the subject area, which is not clear
for them. Almost all of the respondents 99% confirmed that their school environment is

attractive for them to learn in.

Regarding teacher pupil interaction and relationships in teaching and learning processes some

questions were also asked.

According to the responses obtained from the respondents, “Is your teacher humorous? “ 88%
of them said ‘yes’ and 12% of them said ‘No’, this implies that there is a good relationship

between pupils and teachers.

It was also inquired that if their teachers help them when they have problems in learning
processes and they punish them. The respondents revealed that they do help them 79% and
they don’t 21% while 63% of them responded that their teachers punish them sometimes and
37% of them responded they don’t punish them respectively. This implies that most of the
teachers help their low achieving pupils when they have problems in learning processes.
Though some teachers punish their low achieving pupils, which have to be voided to raise the

pupils’ self-esteem.

As the result indicated most of the teachers 76% don’t scold their low achieving pupils and
24% of the teachers scold their low achieving pupils sometimes and less often. 79% of the
teachers explain to their low achieving pupils about the subject matter when a subject is not

clear to them and 74% of the teachers ask questions their low achieving pupils. On the other
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hand 81% of the teachers do encourage their low achieving pupils to ask question on their
own if things are not clean. These results indicate that these are good relationships and
interactions between teachers and their low achieving pupils I teaching and learning

processes.

Further more, the subjects were asked to indicate learning skills that they don’t perform well
from the given options. The result obtained from the respondents disclosed that computing
31%, reading 6%, writing 2%, speaking no response, listening no response and
comprehension (61%) are the major learning skills that they don’t perform well respectively.
As the result revealed it seems that these low achieving pupils might have learning
disabilities, which has to be investigated further. It is confirmed by the respondents(77%) that
their teachers advise them to study more when ever they get poor grades in their lessons,

which is appreciable.

Finally, the subjects were also asked to state their impressions how to up grade their academic
performance. All the respondents were committed in their responses to study very well to up

grade their academic performances

4.4 Parents’ responses analysis.

Table 5 General information on caretakers’ background

[tem Respondents %
1) Location

a) Urban 48 48%

b) Rural 36 36%
F) Sex

a) Male 42 42%
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¢) 3-4KM

b) Female 42 42%
1) Age:
a) 20-30 years 9 9%
b) 31-40* 46 46%
c) 41-50°* 21 21%
d) 51-60 * 6 6%
e) above 60 “ 2 2%
1) Relationship to the child
a) Father 38 38%
3
b) Mother 24 24%
c) Brother/Sister 11 11%
d) Aunt/Uncle N 3%
e) Grand parents 7 7%
f) Guardian 0 0
{
1) Education status
a) illiterate 50 50%
=
b) 4-8 17 17%
c) 9-11 6 6%
. d) 12th 5 5%
e) 12+2 4 4%
3 f) above 12 +2 2 2%
1) Distance from home to
school
28 28%
o a) less than K.M
40 40%
b) 1-2KM
4 4%




d) SKM 6 6%

e) above 5 K.M

1) Economic status

a) rich | 1%
b) average 46 46%
¢) poor 36 36%

The information-securing instrument (Questionnaire) was distributed to 100 parents of the
sampled low achieving grade one pupils. Among these participants 84% of them reacted to

the questions posed in the questionnaire while 26% of them didn't.

As it is indicated in table 5, 48% of them were from urban and 36% of them were from rural
and sex wise 42% were males and 42% were females respectively. Regarding the age 46% of
them were from 31-40 years and their relationship was found to be father/mother 62%. This
result reveals that most of the parents were adults and their relationship is parental, which is
very vital to the low achieving pupils backing up and caring. In items of education status of
the parents 50% of them were found to be illiterate and 17% of them had a primary school
level of education. The use of X’ statistics calculated value X* (5,N=84) 0.886, P>0.05 to
compare the difference between urban and rural location indicated no significant difference.
This result shows that, since most of the low achieving pupils' parents are illiterate, it is
difficult for the parents to help their children in explaining to their children new concepts and

problems they encountered in learning process.

On the other hand, as the responses obtained from the data revealed, the distance of the school

from home was found to be 40% 1-2 KM and 28% less than a kilometre. The difference
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between urban and rural was statistically not significant (X* =0.166, df=1, P>0.05). This

result shows that the home school distance has no significant effect in hampering low

achieving pupils' academic performance.

Furthermore, a question was presented about the economic profile of the parents. The result
indicated that 46% of them were average and 36% were poor. There was no significant
difference between the two location X* (2,N=84) =0.0179, P>0.05. It can be observed that the
parents’ education status and economic profile seem to be similar, which might have
contributed to negative effect in backing up and providing learning material for their low

achieving children.

To obtain basic data on parents' martial status, they were asked to respond to the options given
in the item. The result showed that 41% of them were married and 14% of them found to be
widow/widower while 9% of them were separated. This implies that more of the parents are

either father or mother of the child.

Parents were asked to indicate how do they rate their workload at home. In this regard, the
subjects responses were found to be 49% average, 25% heavy and light and other 6%
respectively. This result implies that most of their children seem to be engaged in home area

activities in helping their parents and as a result their study time might have been minimised.

Parents were also asked about their present occupation. Their responses revealed that 30% of
them had no job, 16% farming, 16% other, 13% civil servant and 9% trading . The difference
between urban and rural was not significant the result showed that many of the parents (30%)

had no job. Hence the writer believes that this situation is one of the factors that has led their
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children to achieve low grades in their academic performance. Because children who come

from economically deprived family are at risk in learning situation.

Another question presented to the parents was, “How often does your daughter/son help you
by involving in home activities?” Their responses were found to be always 21%, sometime
18%, rarely 29%, and never 15% respectively. The difference between rural and urban was
not significant X? (3, N=84)=0.104, P>0.05. This result seems to confirm with the question

posed on item 9 and it implies that most of this children are burdened with work at home area.

Furthermore, parents were asked to indicate, “how often do they provide learning materials
for their children?” The responses secured were 36% always, 18% sometimes, 27% rarely
and 3% rarely. No difference was found between urban and rural respondents g (3,
N=84)=0.220, P>0.05. Though, 36% of the parents responded that they provide learning
materials always, this result shows that the provision of learning materials for their low

achieving children is inconsistent.

Further, parents were asked to give their options whether they encourage their child to raise
and discuss problems he/she encountered in learning situation. The result showed that 69% of
them said yes and 13% No. Even though,69% of them justified that they encourage their
children, the writer doesn’t approve this justification, because 50% of the parent were found

to be illiterate which inhabits discussion with their children as it is discussed earlier.

The parents who said yes were further inquired to provide the practices they used for
encouragement. Their responses were found to be 15% by providing gifts, 43% by praising,
12% by showing his/her result to others and any other means’s 13% respectively. Despite, the

disapproval of the writer about the encouragement given by the parents in discussing the
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subject mater with their children, the above encouraging practices are found to be usual and

encouraging.

Another question that was posed to parents was, “what do you do, when your child gets poor
grades in some of his/her subjects?” The subjects responses were, I encourage him/her to
study 61%, punish him 5%, I go to school and consult with his teachers 12% and I have never
thought about the care 6% respectively. With this regard of urban and rural locations No
statistical difference was found X* (3, N=84)=0.001, P>0.05. This implies that most of the
parents do insist their children to study more, whenever their children get poor grades in some

of their lessons.

Parents were also asked to indicate the mechanisms they use in following up whether their
children often go to school or not. In their responses the subjects have indicated the
mechanisms from the given options in the item and it was found to be, [ always check what
he/she did at school 33%, I ask his/her teacher 4%, I ask his/her friends 34% and I have never
tried for 13% respectively. The result showed that the main follow up mechanisms that the
parents used whether their children have gone to school or not were checking what they did at
school daily and asking their children’s friends while teacher contact was found to be the least

which was vital.

Parents were asked, whether they allocate time for their children for playing and studying and
52% of them said yes and 32% of them said No. As the result indicated the study and play
time allocation is encouraging, even though; home area activity engagement by the children is

high as discussed earlier.
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Another important information that was secured from the parents was the age of enrolment of

their children to grade one. The parents reacted to this question and the responses obtained
were found to be at 6 years 15%, at 7 years 32% at 8 years 12% and above 8 years 25%
respectively. Here, No significant difference was found between urban and rural location X*
(3, N=84)=161, P>0.05.The result indicated that even though there is age disparity among
children in enrolment to grade one, most of them (32%) were enrolled to grade one at the age

of 7 years.

Further, the parents were asked to provide their reasons why they have not enrolled their
children to grade one at the age of 7 years. The responses they cited out is summarised as

follows: -

1. I needed my child to experience very well about the school environment at

kindergarten 56%.

N

My child was not enough mature 52%.

3. My child was sick and I couldn’t enrol him 46%.

4. I made him/her to stay in priest school so that he/she gets mastery in reading 32%.

5. He/she couldn’t read at home with parents help 15%.

o

[ couldn’t provide his/her learning material 14%.

The subjects were also asked whether they encourage their children to study with their
neighbouring peers or not. They responded 62% yes and 22% No. This implies that the

parents encourage their children to study with their neighbouring peers. However, in the
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question posed for the pupils to know whether they work their home works, class work and

other assignments with their classmates most of them confirmed that they don’t.

Parents were also asked to rate how much their children were motivated to learn and the
responses obtained were, high 41%, average 29%, low 10% and I don’t know 4%
respectively. There was no significant difference between urban and rural X’
(3.N=84)=0.668, P>0.05. This result indicates that most of the children are motivated to

learn, despite that they got low grades in their lessons in terms of low achieves.

The subjects were inquired to cite out their opinions from the given options in the item about
the effectiveness of the promotion policy, which allows automatic promotion for grade one
pupils. In their responses the subject rated their opinions, it is highly effective 6%, it is
effective 9%, it is less effective 42% and I don’t know 27% respectively. There was no
statistical difference between urban and rural X* (3, N=84)=0.689, P>0.05. The result shows
that the automatic promotion policy for grade one is less effective and some of the parents

seem to lack this policy’s knowledge.

Finally, the parents were asked to provide any idea they would like to suggest in order to
alleviate the academic performance of the low achieving pupils in grade one. The major

opinions they cited out are summarised as follows: -

1. Free promotion and self-contained practice is not necessary 76%.

2. Enrolment to kindergarten before entering grade one is vital 67%.

3. Teachers and parents should work co-operatively 62%.
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4. Make the child in doing exercise at home and explain to him difficult

concepts in his lessons 60%.

5. Teachers’ commitment and help is crucial in the school environment 57%.

6. Reduce pupils’ number in the class to the standard required 55%.

7. Prepare relevant textbooks to the pupils’ age and potential 54%.

8. Make learning materials available 49%.

9. Don’t burden the child with home activities 42%

10. Encourage the child to be motivated to learn 41%.
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Chapter Five

5.1 Summary of the results

The objective of this study was to examine general achievement profile of grade one low
achieving pupils in the sample schools, major problems they encountered in teaching and
learning processes, school and home environment, if there exist learning disabilities, parents
and teachers opinions to improve the situation. The data were analysed and interpreted based
on the question posed above and in relation to the review of literature. Thus, based upon the

data analysis, the findings could be summarised as follow:

According to the statistical value calculated no significant difference was found between the

two locations (urban and rural) pertaining to pupils' academic performances, parents and

teachers attitudes and opinions about the practices they have under taken to change the

situation of low achieving grade one pupils.

Pupils

Most of the pupils (57%) were enrolled to grade one above 8 years age and this age disparity
seemed to have caused difference in conceptualising and comprehension of new concepts

among pupils in the new school environment.

Most of the pupils (92%) of them live with their parents and this situation will enable the
pupils to get immediate support. Even though most of these pupils have immediate support
from their family, do learn in mother tongue and have exposure to school prior entering grade
one, these experiences didn't make any difference in coping up with academic performances in

terms of low achieving grade one pupils. These low achieving grade one pupils discussed in
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some of the questions posed earlier, why they got low grades and why they hated some

subjects? The opinions cited out were:-

- I don't understand the subject itself

2- [ don't study it ‘in\:\‘
il
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3- My teacher doesn't explain to me very well -~

4- My parents don't help me at home

5- I have no time to study, because I am loaded with heavy work at home.

Hence, to change this situation, study programs have to be facilitated at school and home

areas, teachers have to be committed to help and give due attention to these low achieving

pupils.

Pupil teacher interaction was found to be good, However, these low achieving grade one
pupils were found to perform poorly in learning skills, especially in computing and
comprehension and it seems that some of these low achieving pupils might have learning
disabilities which has to be investigated further. For instance, 4 pupils were found with
disability during the administration of interview to grade one sample pupils (3 mentally

retarded and 1 with language disorder/articulation problem).

As the results of this study revealed females (53%) exceeded males 43% in achieving low
grades in grade one, However, one may not generalise this result as a true indicator because of

the limitation of the study. These people are also characterised by behaviours such as
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hyperactivity ,reluctance ,poor attention span ,and memory ,which will impede their academic

performance

Teachers

Regarding teachers most of them (71%) were females and 27% of them were males and their
year of services was from 5 to 30 years. The females teachers number dominated the male
teachers and this assignment of female teacher to this lower gradde level is appropriate
because female teachers have maternity characteristics to handle these young children to
alleviate their academic performances. As their years of services indicated the majority of the
teachers have long years of service and are well experienced, despite, that there are still some

low achieving pupils in their classrooms.

According to the responses obtained teachers attitude to wards their profession was found to

be low and main reasons they cited out were:-

1. Not qualified in all subjects to teach in a self- contained classes 94%.

2. Low salary 72%

3. Text books are irrelevant to grade one pupils age and potential 77%.

4. No incentive and up grading of teachers' education even if it there it is very minimal

55%.

5. Teachers problems are not considered 61%.

On the other hand, 95% of the teachers confirmed that they identify pupils who need special

services in their academic performances. However, it seems that the help and services
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schools. Because the number of pupils in grade one who got below 50% in all subjects was

very high (see Table 1-4 and 6).

The result of teachers' responses disclosed that the low achieving grade one pupils are poor in
learning skills and command of language to comprehend new concepts in learning and

teaching interactions.

As it is discussed earlier in data analyses most of the teachers didn't agree with self-contained
practice and the automatic promotion policy which allows grade one pupils to pass from class

to class on the base of consistent evaluation.

Therefore, the constraints that can be attributed to low achieving pupils regarding teachers
could be low attitudes of teachers towards their profession, over loaded, class size, scarcity of
teaching materials, lack of incentives and upgrading of teachers' education status, poor parent

and school relationships are the major ones.

Parents

Parents are indeed, the immediate responsible and caregiver to their children. Most of the
respondents (62%) were father and mother. Which was vital for backing up and care giving

for their low achieving grade one pupils.

However, since 50% of the parents were illiterate it is difficult for them to help their low
achieving children in explaining them new concepts and problems they encountered in

learning processes.
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Further more, the economic profile of the parents was rated poor 36% and average 46% which

might have contributed to negative effect on their low achieving children in backing up and

providing learning materials.

Most of the parents also burden their children with home activities, which consume their
study time and leads to low achievement. It is evident from the results that parents confirmed
that their children are motivated to learn, despite of that they got low grades in their lessons.

Regarding the promotions policy parents confirmed that it is not effective (41%).

Finally; parents opinions that are cited out to alleviate the academic performance of the low

achieving pupils of grade one are summarised as follow.

1. Free promotion and self-contained practice is not necessary 76%.

2. Teachers and parents should work co-operatively 62%.

3. Reduce the class size to the standard size (50 pupils in a class) 55%.

4. Make learning materials available49%.

5. Don't burden the child with home activities42%
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5.2 Conclusions

The findings showed that the factors that influence grade one low achieving pupils are

interconnected and most of the problems attribute to the ecosystem.

Hence, the results obtainded from the responses of the subjects indicated that the low
achieving grade one pupils were mostly affected by their cognitive and physical problems

.such as :mental retardation and language disorder.

The ecosystem are : parents illitracy and economically disadvantageousness,incoducive
school environment,age disparity,scarcity of learning materials, teachers’ low attitudes toward

their profession and less concern to help the low achieving grade one pupils.

5.3 Recommendations

1. Early assessment of cognitive and health status of a child is vital at the initial stage of

enrolment to cite out if there is learning disability and give necessary supports.

2. Teachers' have to identify their pupils in academic performance to give due support

3 Parent and school relation has to be strengthened at large

4. Consider the education policy regarding grade one based on further research outcomes.

5. Make the learning materials available as much as possible so that each child have it to

work on individually.

6. Teachers' commitment to their profession is vital to tackle these learning problems.
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Appendix A: Instruments used for data collecting

Addis Ababa University, School of Graduate Studies,

Department of Educational Psychology,

Special Needs Education

Instrument code T001

Teachers’ Questionnaire

The aim of this questionnaire is to assess factors that influence pupils’ scholastic achievement

and how they lead to low achievement in grade one

Your are requested to answer the questions by circling, the letter of the correct answer you

think from the given options.

The respondent’s name will not be written in any place in this questionnaire. Please! Answer

all the questions frankly and honestly.

Your sincere and frank response will be highly appreciated.

Thank You
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1. Name of the school

o

. Sex - Mark (x) in the box a) Male[d b)Female[

)

>
ug

o

4. your present academic qualification.

. Years of service

N

6. The Subject or subjects you are teaching now

7. Number of students in a class room you are teaching in

o0

. How is your interest in your profession?

(a) high

(b) medium

c) low

d)I don’t like it

9. If your answer is ‘D’ for item 8 why?
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10.How is the conduciveness of your school environment for teaching and learning

processes?

a) very high

b) high

c) less

d) not conducive

11. Do you identify students who need special services in their academic performance?

a)yes, I do

b)No, I don’t

12. Do you encourage the low achieving students to solve problems on their own intiative?

e) I do it always

f) I do it sometimes fhLa ANG RRACHE f
ADDQ AI.M. UNIVERSITY ‘
g) I do it less often Los BRI

h) I have never done it
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13. Do you think that the home experience has importance in promoting learning skills in

schools?

a) It is highly important

b)It is important

¢)It is not important

~d)I don’t know

14.In which of the following academic skills do the low achievers perform poorely ?

a.computing

b.reading

c.listening

d.speaking

e.writing

15. In which subject area do low achievers perform low mostly?
1) language
j) social science

k) maths

non academics (i.e) sport, music, art, agriculture, home sceince etc)

66




16. Which one of the following best characterizes academic performances of the low

achieving grade one pupils?

a. low motivation

b. problem to ask questions when things are not clear

c. less initiative to solve academic problems on their own

d.all of the above

17.1t is apparent that consistent evaluation techniques are needed to make the promotion of
students from grade to grade (i.e. grade 1-3). Some of the evaluation methods you use

mostly in grade one.

d)

18. which one of the following behaviours do low achievers mostly exhibit in class?

a.hyperactivity

b.reluctance

c.poor attention span

d.poor memory
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19. Which one of the following teaching and learning materials is mostly scarce in your

school?

a) books

b) Desks and chairs

¢) Classrooms

d) Teaching aids

20.Which programme did your school schedule for first grade?

(1) self-contained

(m) many teachers teaching different subjects in grade one

(n) it uses both of the above

(0) I don’t know

21.What is your opinion about the effectiveness of self-contained class practice?

(p) It is highly effective

(q) It is effective

(1) It is less effective

(s) It is not effective
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22. Does your school practice automatic promotion policy for grade one?

a) yes

b)No

23 . If your answer Is ‘yes’ for question No 22, did you find it effective in terms of low

achievers?

a) It is highly effective

b) It is effective

c) It is less effective

d) It is not effective

24.Do you think that the age differences among grade one students can attribute to low

academic achievement?

a) It attributes highly

b) It attributes

c) It attributes less

d) It doesn’t attribute
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25. To promote learning outcomes, do you encourage your students to be co-operative in

working together?
a) | encourage them always
b) I encourage them sometimes
¢) I encourage them less often
d) I have never tried it
26. How do you feel about your class size?

a) very high el

R — 4 = )
L@ s ;
| i SNuL dd*s Lot

i ‘ 29 A Gl B r\
: | ADDIS ABABA UNIVERSLL & \
b) high LIBRRARIES

e ——_——

C) average

d) others
27.Do you feel comfortable with your class size you are teaching in?
a)yes

b)No
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28. Do you encourage your low achieving students to ask questions,

when ever the subject mater presentation is not clear?

a) | encourage them always

b) I encourage them sometimes

¢) I encourage them less often

d) [ didn’t attempt it

29. Do you give special attention to the low achieving students in solving

academic problems?

a)l do it always

b)I do it sometimes

¢)I do it less often

d) Not at all

30.Do you consult low achieving students’ parents about academic

problems they encounter in teaching and learning processes?

a)l consult them always

b)I consult them sometimes
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¢)I consult them less often

d) I have never done it

31.Are the parents of low achieving students willing to consult with you

About their children’s academic problems?

a) They are highly willing

b) They are willing

c¢) They are less willing

d) They don’t consult

32. Please! Would you like to state some possible measures you think to

be undertaken to alleviate the academic performance of low

Achieving students?
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AN Ve RS L L ST L T NEE NECHSIENCN I 15Tl
M/B digirii Lamaffaa X

dipaartimentii saaykoolojii

Lokkan gaafilee addaa-~ 001
Ganffii fi deebii B arsiisootaf dhiyaate
Kaayyoon gaaffii fi dcebii kanaa Baratootni kutaa 1ffaa baratan barnoota bare
atan hunda jiran keessaa tolko=tokko irra jireessaan qabxii gadi jechuniis
walakkeessan akottaria (50) gadi akka argatan rakkoleen dirqisisaan ka'umsa tafe
qorachuufi akkataa qorannootiin furmaata trakkooleef fatan “yaada jiran eeruu
dhaaf dha,

Gaaffilece isin guttan yaadolee filennoodhaan kecnnaman keessa sirrii dha
Jettanii kan ittiin amantan yemrmu tahu deebii qubee riaksuu dhaan talee gaaf-
filee kan biroo ilaalchisee yaada isinitti fakkatu barressudhaan decbisaa,

Deebii gaaffilec ifafi sirrii ta'e deecbistan qotannaa isa xumuraa (Golaaba)
Yaada jiru irra gahuuf rurteessaa waan tateef, deeggarsa haala gaarii ta'e
sin irraa eceganae X v

Duran dursee deeggarsa gotaniif isin r ]
galatonfadha,
1e A/ Magaa niana barunsaa hion B/ Akaskuu n/barumsicha
C/ B akka m/b itti argaru
2e Saala Dhiira Dhalan
3¢ Uurmrii keessan _

i . ., A .

b, Sadarkaa Barnootaa
5¢ Bara tajanjilaa __
6+ Akaakuu barnootaa yeroo armaa barsiistu

7+ Giddu-~galcessan baay'ina baratootaa kutaa keessatti barsiistu <
8+ Jalaala ogwmaa keetiif (barsiisudhanf) qabdu attamii ?

A/ Ol'aanaa B/ Gidduu galcessa

C/ Gadiaanan D/ ogumman isaa hin jaladhu

9s CGoaffii armaan olii lakkoofsa 8 ffaa tiif deebiin MC yoo tale, maaliif?

—— A . - . rn W— - —~— ——a

T e Pl el T il W M o S S S B 7B+ o Bl o8 T e —a—- -

T T 0 e G el oo W0 o W e Bkl BN GRS e o DA B W bt S 40 Bt - W 0 S A B Al o A s B B . ol

10« Mala baruu fi barsiisuu irr~tti manni barumsa keetii haagan mijaadhaa ?
A/ baay'lee ol-aanna
B/ ol=aanaa
C/ xigqqoo
D, mijaoniti
11+ Mala raawwannoo barnootatiif ilaalcha adda ta'e kan barbadaniif ykn
baratoota dadhabbii agarsiisanif addaon baagtanii gargartuu ?
iAe Eeyye
Be Miti
sos/l/
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13

14,

15,

16.

17.

Baratoota qabxii gadi aanaa fidan ka'umsa x mataa saaniin Gilgaaloota akka

hojjeetan jajjabesituu ?

A/ Yeroo hundaa B/ baay'ece xigqoo C/ taklia~takka

Muuxannoon naannoc bakka jireenyaa argamu dandeetti barachuu baratootaa
ni cimsa jettenii yaadduu ?

4/ baaylee barbachisaa B/ Faayidaa gaba

C/ Faayidaa hingabu D/ Hin becku

Dandeetti barachuu arman gadii keessaa baratootni gabxii gad-aanaa galmee
sissan dadhﬁbbii isan agarsiisan gosa barnoota isaan kamiin ?

A/ Herrega B/ dubbissuu

C/ dhaggeeffachuu D/ 0O Dubbachuu E/ Barreessuu

baratootni qabxiilee gadasnaa fidan irra jirreessan dgdhabaa kan ta'an
akaakuu barnootaa isaan kamiin ?

A/ Afaan (Luga) : B/ Saayinsii naannoo

C/ Herrega D/ barnoota garbiroo (Fku. GeJoQ, Muuziqaa,

fakkii, qoonaa, mala-Jireenyaa)
Filannoowaan arman gadi keessaa baratoota qabxii gadi~aanaa fiduf amala
barnoota fudhachuu sirritiin ibsu kan ?
A/ Fedhii barschuu dhabuu B/ barnootni ifa otoo hin tal!in rakkina
gaaffii gaafachuu C/ ka'umsa mataa ofiitiin fedhiin gilgaa-~ .
loota hojecchuu xiggachuu D/ Hundinuu amaloota jiran ibsu
Baratoota kutaa 1-3ffaa jiraniif jijjiraan kutaa dhaa gala kutaatti
raawwatarmu madaallii yero walgabatee deemun kan keennamu tatuun ifadha,
Baratoota kutaa 1ffia mala madaallii irra jireessan isin gargaram tau otoo
hin baa'isin ibsaa, :
N ‘
Be
C.
D

18Filannoowwaan arman gadi keessaa baratoota qabxii gadi-aanaa fid uiif amala

isaan calagisan irra~jireessan kam ?

n
iie

C
D.

Srha=alaa tahuu (informal) B, of-dagachuu/dhibasha/ cincicaa
dandeettiin hubannoo xiqqoo tahuu

dandeettiin yaadaa dadhabbii tahuu

19. Meeshaalee baruufi barsiisuu arman gadii mana barumsa keessatti baay'ee

20,

xigqoo tate kam ?

&/ kitaaba B/ Barcuma fi Minjala
/ kutaa barnootaa D/ Ragaalee barnootaa
Baratoota kutaa 1ffaaf manni barumsa keetti sagantaan qopheesse kam ?

A/ Akkaaluu barnoota hundan kutaa barsiisaan tokko barsiisu
B/ ’kaalkuu barnoots adda~adda barsiistoonni garaagar barsiisan
C/ Filennoo arman olii cagasaman lamanuu gargarana
D/ hin beeku
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23,

2k,

25,

274

28,

B arsiisaan tokko akaskuu barnoota hundaan kutaa tokko haabarsiisu
@jeelchi /adeensi/ jedhu mijaa tahuu isaa yaada gabdan
A/ baay'lee mijaa dha
B, Mijaa dha /bu'a gabeessa
C/ xiqqoo mijaadha D, Hijaa miti /bu'a qapbeessa miti
kutaatti imammata “Avutomaatikii piroomoshinii®® fayyadamaa ?
A/ Beyyee B/ Miti
Ganffii 22ffantii deeriin keessan eeyyee yoota'fe, baratoota gqabxii gad-aanaa
argataniif faayidaa gaba jettanii yaadduu ?
Ae baay'ee feayidaa qaba
Be Faayidaa dha
Ce. Faayidaa xigqqoo gaba
D, Miti-~faayidaa
Baratootni kutaa 1ffaa baratan garagarumaan uumurii gidduu isaanitti Mul'ata
garagarunan MMOHKIX uumurii kanaa tokko=tokkottif gabxii gadi=aznaatiif
sababa tafa jettanii tilmaamtuu ?
A/ Sababa sadarkaa ol=aanaa ni ta'a B/ Sababa ni ta'a
D/ Sababa ta'uu hin danda'u
Baratootni qabxileen barnoota isaanii akka cimu walgargarani wajiniin wa=

rlatanii akka hojjeetani jajjabesituu ?

A/ Yeroo hundaa nan jajjabessa B/ Takka takka nan jajjabessa
C/ xigqo nan jajjabessa X/ Yaalii godheen hirb beekus
el e B/ baay'eec

Kutaa barsiistu keessatti baratoota lakkoofsa baay'lee jiraniif ilaalchi
ati qabddu moaliin ?

A, baay'ece ol'aanaa B/ baay'ee

C, Giddu galeessa D. kan biroo

Kutaa barsiistu keessatti baayinni beratootaa barsiisuu dhaaf akkataan
isaa mijaa (tolaa) dhaa ?

1/ Eeyyce B/ Miti

Barattoota gabxii gad~aanaa argatan wala barsiisuu keessatti kan isaanii
hin galle akka gaafatari jajjabeessitaa ?

A/ yeroo hundaa nan jajjabeessikua B/ takka-talkka nan jajjabeessa

C/ xiqqoo nan jajjabeessa D/ yaalii godheen hin beeku

00.///
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37

324

B aratoota qabxii gadenanaa argatan gilgaala barnoota akka hojjce tan

hubannco keennitaaf ?

fs Yyeroo hundaa hubannoo nan keenna Be Takka~taklka hubannoo nan keenna
C. Xiggoo naa jajjabecssa D, yaalii godheen hib beeku

H ala barud barsiisu keessatti baratoota qabxii gad~aanaa argatan rakkoon
Yoo isaan quunnare, mantii isaanii wajjiin waa'ee dhimma isaanii mari'aataa?
fie Yeroo hundaa nan rnari 'adha

B, hubannoo takkawtaklkan keenna

Ce marii xiqqootiin nan jajjabessa
D, Yaalii godhaar hib beecku
Baratoota gabxii mad aanaa argatan ibbootiin ijoollee waa'fee rakkina bar-
achuu isaanii si wajjiin mari'achuudhqaf ni eeyyaruu ?

ds baaylee ecyyanoo dhaa ?

Be eeyyaroo dhn

s xigQo eceyyamoo dha

L Tokkoiyyuu hin maritatan
B aratoota barnoota isaanitti qabxii gadaanaa argatan gabxii fooyyaa tuuf

Yaada furmaataa fudhatamuu gaba jettu osoo tartiibdde,



Addis ababa University school of Graduate Studies,

Department of Educational Psychology

Special Needs Education

Instrument code P002

Interview Guide for pupils

Instructions

The aim of this interview is to asses factors that influence pupils’ scholastic achievement and

how they lead to low achievement in grade one.

The questions are intended as a guide for systematic collection of information about the views
of grade one low achieving pupils pertaining to the teaching and learning processes at this

grade level.

Please! Answer all the questions frankly and honestly.

Thank You.

|1 . Name of the school

2. Sex Male d Female [

i,



4. Are your parents alive? 1) Mother a) yes b) No 2) Father a) yes b)No

5. With whom are you living now

6. Previous schooling?

a)yes

b)No

7. If yes, what type?

a)priest

b)koranic

c)any other

8. Do you learn in your mother tongue?

a)yes,

b)No,

9. Which subject/subjects do you like most?----=-====zz--- Why?

74



10. Which subject do you least 7----===-= =cmcacmcme comeeeeee Why?

11. Before attending this school, have you ever experienced reading, writing and computing?
a) yes,
b) No,

12. How often do your parents help you at home in explaining you

difficult concepts in your lessons?

a) regularly

e e

| eA%a anq ezacat |
T myne

ADDIS ABABA UNIVERSITY

LIRRARIES ;

b) sometimes

¢) never

13. Do your parents buy you all educational materials ,such as, exercise

books, pens, pencils, books, when ever you need?

a) yes

b) no

75



14.Do your parents encourage you to study your lessons at home?

a) yes

b)no

15.How often do you engage yourself in some home activities to help

your parents

a)always

b)sometimes

c)less often

d)not at all

16. How much are you motivated to learn?

a) very much

b) medium

c) low

d)none

76



17. As it is observed from the achievement record, your score in very

low in all subjects. Why has this a happened ?

18 . Do you work your class work, home works and other assignments

cooperatively with your classmates?

a) yes

b) no

19 . Is your school environment attractive for you to learn in?

a) yes

b) no

Yoy

20. Is your teacher humorous? e amg e {
ADDIS ABARA Jhl'\ l_kwv“r ‘

LIRg

a) yes

b) no

77



21. Does your teacher help you when you have problems in learning

processes?

a) yes

b) no

22. Does your teacher punish you ?

a) yes

b) no

23, If yes, how often?

a) always

b) sometimes

c) less often

24. Does your teacher scold or insult you?

a) yes

b) no

78



25. If yes, how often

a) always

b) sometimes

c) less often

26. .Does your teacher explain to you when a subject is not clear?

a)yes

b)no

27. .Does your teacher ask you questions?

a) yes

b) no

28. If yes, how often?

a) always

b)some times

c)less often

29. Does your teacher encourage you to ask questions?

a) yes

b) no

79
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30. .Do you ask questions on your own when things are not clear?

a) yes

b)no

31. Indicate by circling the letter /letters of learning skills that you don’t perform well from the

given options.

a) computing

b) reading

c) writing

d) speaking

e) listening

f) comprehension

32. Does your teacher advise you to study more, when ever you get poor scores in

your lessons?

a) yes

b) no

80



33. Any other impression you would like to

state

81
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Y U=N- TV A RS'T'I 2P INFINNEETT
Mana Barumsaa Digrii Lamaffa,
Dipaartimetimetii Saaykoolojii

Lakka gaafilee adda =002
Gaaffii i deebii baratoots kutas 1ffaaf dhiyeate

. ——

Kaayyoon gaaffiin inni guddaa kanaa, baratoota kutaa 1ffaa baratan irra .= . -. °.
Jireessan tokko ~tokko barnocota barataniin walakkeessan shantema gadi (50)
akka argatan rakkoo isaan dirqisise ka'umsa ispa qorachuuf akkatas gorannco
argamun rakkoolee yaada furmaataaf ta'an eeruudhaaf dhae

Akkataa xurreen gaaffii kanaa tarsimoo waan ta'eef, baratoota kutaa 1ffaa
baratan gidduu baratootni qabxii gadi aanaa argatan adeemsa banuu~barsiisuu
keessatti rakkoo isan quunname ragaaleedhasn tartibanii akka ibsan yaadamee
kan qopha'e dha,

Gaaffiif deebii a%l keanyitn} qo'annaa isa xururaa yanda jirw dirra gahuuf
murteessaa waan ta'eef, deeggarssi haala gaarii tale Sikrraa eegama,

duran dursee deeggarsa Ati gooteef
nan galatomfaadha,

1¢ A/ Magaa mana barumsaa
B/ Akaakuun Manni Barumsichaa
C/ Bakki manni barumsas itti argamu
2. S azla A/ Dhiira B/ Dhalaa
3¢ Tumrii
Le Maatiin kee lubbuudhaan jiruu ? A/ Eeyyee B/ Hinjiran
5¢ Yeroo ammaa eenyyu wajjin jirattaa ?
e Kutaa 1ffaa otoo hin galin dura barattee beektaa ?
A/ Eeyyee B/ Hin beeku
7+ Deebiin kee ‘eeyyee® yoo ta'e maal dha ?

A/ kan Qeesii
B/ % Quraana
c/ . n gar-biroo
8e Yeroo ammaa afaan ittiin hikkateen barachaa jirtaa?
A/ Eeyyee B/ Miti

9« Barnoota baayee Ati jaalattu gosa barnoota kame ?

Maaliif jaalatta ?

oses/l/




10, B arnoota baay'ee ati jibbitu gosa barnoota kam ?

- T R

Maaliif jibbita ? __
11 Mana barumsa asitti otoo hin galiin dura, dubbisuu, barreessuufi lakkoofsa
heereguu shaakcltee becktaa ? :
A/ Eeyyee B/ Hin beeku
12. Barnoota keessatti kan siif hin galleefi yaadolee haaraa ta'an, maatiin

-kee hammam yeroo hundaa sigayyabachisuun sigargaru ?
A/ Yeroo hundaa na gargaru
B/ Takka=taklka na gargaru
C/ Tokkoiyyuu (homaaiyyuu) na hin gergaren
13¢ Meeshalee Barnootaa jechuniiéxéabatara, kobbee, Qubeessaafi kitaaba K,K.F
Yeroo si barbachisan hunda maatiin kee siif bituu ?
A/ Eeyyee
B/ naaf hin bitan
1%, Maatiin kee barnoota mana keessatti akka go'attu sijajjabeessuu ?
A/ Eeyyee
B/ naa hin jajjeebessan
15. Maatii kee gargaruuf hojiif nannoo manaati yeroo hagam dabarsita?
A/ yeroo hundaa dabarsa
B/ Takka~takkan dabarsa

C/ xigqoon dabarsa

9/ homayyuu hin hojedhu o RIACOT |
& “CEYh & '
16, barachuudhaaf hammam gammadaa dhaa ? AI“”S‘ﬂﬂu»aLNT:nquw
3 SIT
A. baay'ee ol=aanaa ~-___113l£ff3155

B/ Gidduu-~Geleessa
C/ gad-aanaa
D/ gammadaa miti
17+ galmee kuusan qabxii (Reostera) irraa gayyabachuu bakka dan de'ametti,
akaakuu barnoota hundaan gabxiin kee gad asnaa dhae kun maaliif akkas ta'e?

Al Ml B S - - . e —

Ll el . . B, el BadlBea T SBs  0W 1l " B D 1l < e . D k. I8 e e avaa .

UG08 B Mool B At Al T Mt OND el © e ol Vil el Sl o . Tl iU+ D e 0 B 0 2 St OBt

18+ H iriyoota kutaa kee wajjiin walegalteen hojiiwwaan kan kutaafi manaa
akkasu ras hojiiwaan barnoota gara biiroo hojjeetaa ?
A/ Eeyyee
B/ Hin hojeedhu
C/ deebii hin hojjeennee yoo ta'e magliif ?

- . 8 i

- - ——

ves//l/




19.

21.

224

23

2k,

25

264

Gammaddaa taatee akka barattuuf, naannoon manni barumsa kee keessa fi alli

isaa ofitti nama harkisa moo 7%

A/ Eeyyee

B/ Miti deebii kee ‘imiti‘'! yoo ta'e maaliif ?
Barsiisaa kee Gammaddaa fi taphataa dha yii ?

A/ Eeyyee

B/ miti

haala (adeemsa) baruu fi barsiisuu keessatti rakkoon yoo siquu nnami, kx
Barsiisaan si gargaraa ?

A/ Eeyyee

B/ na gargaaru

Barsiisan kee si adabaa ?

A/ Eeyyee

B/ na hin adaban

Deebii kee '"Eeyyee'! yoo ta'e, hammam raawwata ?

A/ yeroo hundaa

B/ takka~takka
¢/ xiqgoo

B arsiisaan kee si dheekanm ykn si arabsuu ?

A/ Eeyyee
B/ Miti

deebiin kee ‘Eeyyee® yoo tale, hammam raawwata ?

A/ yeroo hundaa
B/ takka~takka
C/ xiqqoo

Barnootni kee ifa ta'uu yoo baate (dide) barsiisaan kee sirritti si
gayyabachisuu ?

A/ Eeyyee

B/ hin gayyabachisu

Barsiisaan kee gaaffilec si gaafatuu ?

A/ Eeyyce

B/ hin gnoafatu

Deebiin kece ‘eeyyec” yoo ta'e

A/ yeroo hﬁndaa B/ takka~takka C/ xiqqoo

yaadg siif hin galle irratti barsiisaan kee gaaffil aklka gaa-~fattu si ja-
jjabeessaa ?

A/ Eeyyece

B/ hin jajjabeessuu

kakka 'umsa mataa keetiin kan siif hin galle ykm waantootniifa hin taance
akka ifaa siif tatani ni gaafattaa ?

A/ EBeyye

Be hin gaafadhu



28, dandeettiwaan barnoota arman gadi irra jireessan siin kan rakkisuufi dhibu

filuudhaan Qubee isaa ykn ganlee isaanii iitin marsi,
A/ Herrega B/ dubbissuu C/ barreessuu
D/ dubbaghuu E/ dhaggeeffachuu F/ dubbisanii qayyabachuu
29e barncota keetti qabxii gad aanaa yemmuu fiddu jabaattee akka gotattu
barsiisaan kee si gorsaa ?
1/ Eeyye
B/ Hin gorsu
204 Baratoota qabxii gad- aanaa warra fidaniif fooyya'ina qabxii akka godhan
kan gargaru yaada gara biroo yoo qabattes

s va. - o ——— 8 - a8




Addis Ababa University; School of Graduate Studies

Department of Educational Psychology

Special Needs Education

Instrument Code PQ 003

Parents’ Questionnaire

Instructions

The aim of this questionnaire is to assess factors that influence pupils’ scholastic achievement

and how they lead to low achievement in grade one.

You are requested to answer the questions given below by circling the letter of the appropriate

answer you think from the options given and by writing your own views for open ended ones.

The respondents’ name will not be written in any place in this questionnaire. Please! Answer
all the questions frankly and honestly. Your sincere and frank responses will be highly

appreciated.

Thank You.

Parents’ Questionnaire

1. Name of the school

2 Sex mark ‘x’ in the box a)Male[d b) Female[d

82



3.A

(S

J
&

4. What is your relationship to the child

5. What is your present education status__

6. How many kilo meters or meters is your home far away from the school ?

a) less than a kilo meter b)1-2 kilo meters ¢)3-4 kilo meters d)5 kilo meters e)obve 5 kilo

meters

7. Circle the letter that indicates your economic status from the given options

a) rich

b) average

¢)poor

8. How is your martial status?

a) single

b) separated

¢) widow/widower

d) divorced

e) any others

83



9. How do you rate your work load at home?

a) heavy

b) average

¢) light

d) others

10. what is your present occupation?

a) No job

b) farming

c) trading

d) civil servant

e) others

11.How often does your doughter/son help you by involving in home activities?

a)always

b)sometimes

c)rarely

d)never

84



12.How often do you provide learning materials for your child?

a) always

b) sometimes

c) rarely

d) never

13. Do you encourage your child to raise and discuss problems she/he encountered in learning

situation?

a) yes, I do

b)No, I don’t

14.1f yes, how? by:-

a) providing gifts

b) praise

) showing his results to others

d) any other

15. What do you do when your child gets poor grade in some of his subjects?

a)l encourage him to stuy

b)I punish him

85



¢)I go to school and consult awith his teachers

d)I have never thought about the case

16.How do you follow up whether your child often goes to school or not?

a) [ always check what she/he did at school

b) I ask his/her teacher

c) I ask his/her friends

d) I have never tried for

17.Do you allocate time for your child for playing and studying?

a) yes I do

b) No, I don’t

18.At what age did you en rool /your child in grade one? ?

a) at 6 years

b) at 7 years

C) at 8 years

d) any other

86



19.1f you didn’t enroll your child in grade one at age of seven years, state

your opinion, why is was so?

20. Do you encourage your child to study with his neighbouring peers?

a) yes, I do

b)No, [ don’t

21.How do you rate your child’s motivation to learn?

a) high

b)average

c)low

d)I don’t know

22.What is your opinion about the effectiveness of the promotion policy;

Which allows automatic promotion for grade one students?

a) It is highly effective
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YIUENG RIS A RO T iy R ) T o i [ e
M/B digirii lamaffaa,
Dipaartimentii saaykoolojii

Lalkkaa gaafilee addaa ~ 003

Saaffilee Maatdif (warraaf) dhiyaate

Kaayyoou gaaffilee kanaa, baratoota kutaa 1ffaa barata Jiran keessaa tokko-
tokko irra jireessan barnoota baayi'een qabxii gadi jechuu nis walakeessaan
(50%) gadi aklca argatan rakkoleen isaan dirgisiise ka'unsa isaa qorachuufi
akkataa qoranncofiin furmaata rakkolecf ta'an yaada jiran eeruuf dha,
Gaaffilee isin guttan yaandolee filannoo dhaan keennaman keessaa sirrii
dha jettanii deebii iti amantan Qubee jiru itti marsuudhaan yemmuu ta'u gaaf-
filee gar biroo ilaalchisce yaada isinitti dhagame (fakkaate) barreessuudhaan
deebisaa,
Fuula kamiyyuuratti magaan abbaa deebii keenne barreessuun hin barbachisu,
Deebii gaaffilce ifa fi sirrii ta'e isin deebistan qo'annan isa xumuraa
(golaaba) Yaada jiru irratti gahuuf murteessaa waan ta'eef, deeggersa haala
gaarii ta'eksin eeganas,
Duran dursee deeggarsa isin gotaniif nan
galatomfadha,

1/ A/ Magaa mana barunsaa

B/ Akkaakkuun rnana Barumsiichaa

C/ Bakld Mani barumsaa itti argamu_
2« Uwnrii keessan
3¢ Saala A/ Dhiira B/ dhalaa
4. Daa'ima kanaf firwmaan keessan maalin ?

. m——

6. balka jireenya keessan irraa manni barumsaa hangam gx fagaata ?
A/ neetira
B/ kiloomeetira

7+ Fil~rroowaan arman gadi jiran keessaa akkataa Jireenya keessanii ibsu

5e Sadarkaan barnootaa Yeroo ammaa isin gabden ibsaa __

filuudhaan Qubeec isaa itti narsa,
A/ Soorcessa
B/ Jircenya giddu~galeessa tale
C/ Hiyeessa (deegan)
8s Haalli Fuudhaafi heerumnni keessanii aldkamii ?
A/ kan hin fuune
B/ kan wal hiike
C/ kan dhiirsi /niitiin irraa duutel/8e
D, kan gargar bahe
E/ kan biroo

9« Soss'ina jireenyanf gootan, baay'ina hojii qabddan irratti attamitti madaaltu?

A/ Giddu~galeessa B/ cirmaan Ce salphaadhaan D. kan:biroo
oes/l//



1Me

12,

13,

1k,

15

16,

17.

— o oo
(=8

Yeroo arma gaheen hojii keessanii rmaalidha 7

A/ Hojii hin gabu

B/ Qonnaa

C/ Daldala

D/ Hojjeetaa mooturmaa
B/ kon bidrco

Naannoo manaatti mucaan kee /dhiira/ dubara/ hojiidhann hangam isin faana

talanii gargaru ?
A, yeroo hundaa na gargara

B. talka~takka na gargara

C. xiqqoo na gargara

D, homayyuu hin gargaru

Meeshaalee barnootaa hangam mucaa keetii keennitag ?

Ae Yeroo hundana keenna

B. takka-takka keenna

C. darbee=darbece yerrmuu natti tolu keenng

D, honaayyuu hin keennu

Rakkolee baruufi barsiisuu keessatti mucaan kee mudate kaasee akka itti
nari'atan jajjabeessituu?

A/ Eeyyec

B/ hin jajjabeessine

Doobiin kecssan "Toyyee™ yoo ta'e, maaliin ?

A/ Badhaasa keennuudhaan

B/ Eebbisuudhaan

C/ qabxii argate kan birooitti agarsisuudhaan

D/ kan biroo

Barnoota tokko-~tokkotti rucann kee qabxii dadhabaa yemrmu argatu naal goota?
A/ jabaatec akka qo'atu jajjabeessa

B/ nan ada¥a

C/ mana barunsaa decrice barsiisoota isaa wajjinin mari'adha
D/ dhirma kanaf yaade iyyuu hin beekuu

Yeroo hundaa mana barwisaa rucaan kee decermuufi hin deerme isaa maaliin (
(altamitti) hordoofta?

A/ Yeroo hundaa hojii mana barunmsa keessatti hojjeete to'adha,

B/ Barsiisaa is-a gaafadha

C/ Hiriyoota isaa gaafadha

D. Hordoofeiyyuu hin beeku,

Mucaa keetiif yeroo taphaa fi qo'annaa addaan baastee beeksiftcettaa 2
A/ Ecyyce
B/ Hin becksifina

ves///



18 kutaa 1ffan Mucaa kee kan galchiite waggaa isaatti ?

A/ waggaa ja'a
B/ waggaa torba
C/ waggaa saddeot

D/ gara biroo

-

19. Waggaa torbatti mucaa kce kut aa 1ffaa hin galchine yoo ta'e manliif akka

hin galchine xigqeessuudhaan ibsi

PR A DS S aBin A A By S . (At A8 A dni e A W Bl Wl B i - . 2 . —

204 Mucaan kcessan hiriyoota ollaa wajjiin akka qo'atu jajjabeessitu ?
A/ Eeyyce :
B/ Hin jajjabeessu
21s Barachuudhaaf fedhii rmcaan kecssanii hangami 2
A/ baay'ee ol='aanaa
B/ Gidduu galeessa
C/ gad-ananaa
D/ Hin beeku
224 Hinmarmata isa haaraatti baratootni kutaa 1ffaa Qormanta malee kutaa irraa
gara kulaatti akka darban ni eeyyama himarmatni kun, bu'a gabeessa jettanii
ni tilmaant#?
4/ baay'ee gahaa dha
B/ gahaa dha
C/ xiggoo gahaa dha
D/ Hin beeku
23« Baratoota qabxii gad aanaa fidan dandecttii barnoota isanii akka fooyyeessan
tarkanfii fudhataruu qaba Jeettan alkatan ilaalcha keesaniin ibsaa ?



b) It is effective

c) It is less effective

d) I don’t know

23. Any idea you would like to suggest inorder to alleviate the academic performance of the

low achieving students

Appendix B: Statistical Computations used for data analysis

Chi Square test for Teachers

chi square test

Teachers

observed

yes [ do 46 34 80

No ,I don't 1 2153
47 36| 83

expected

yes I do 45.30120482(34.69879518

No ,I don't 1.698795181(1.301204819

88




item 13

observed
highly 10 26 36
important
important 16 6 22
no important 17 2 19
I don't know 3 2 6
47 36 83
expected
highly 20.385542 15.61445783
important i
important 12.457831 9.542168675
33
no important {10.759036 8.240963855
14
[ don't know [3.3975903 2.602409639
61
item 14
observed
computing 10 5 15
reading 13 9 22
listening 16 13 29
speaking 2 2 4
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writing 6 7 13
47 36 83
expected
computing 8.4939759 6.506024096
04
reading 12.457831 9.542168675
33
listening 16.421686 12.57831325
75
speaking 2.2650602 1.734939759
41
writing 7.3614457 5.638554217
83

item 15
observed
language 28 19 47
social science 4 8 12
maths 2, 9 18
no acadamic 6 0 6
47 36 83
expected
language 26.614457 20.38554217
83
social science |6.7951807 5.204819277
23
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maths

10.192771
08

7.807228916

no acadamic

3.3975903
61

2.602409639

item 16

observed

Low
motivation

10

15

problems to
ask when
things are not
clear

less initiative
to solve
acadamic
problems on
their own

all of the
above

52

47

36

expected

Low
motivation

8.4939759
04

6.506024096

problems to
ask when
things are not
clear

1.6987951
81

1.301204819

less initiative
to solve

7.3614457
83

5.638554217
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4 8

acadamic
problems on
their own
all of the 29.445783 22.55421687
above 13
item 18
observed
hyperactivity 18 - 22
reluctance 5 - 9
poor attention 9 19 28
poor memory 15 9 24
47 36 83
expected
hyperactivity |[12.457831 9.542168675
33
reluctance 5.0963855 3.903614458
42
poor attention |15.855421 12.14457831
69
poor memory |13.590361 10.40963855
45
i ?—“ o
item 19
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observed

books 16 24 40

desks and 12 1 13

chairs

class rooms 6 7 13

Teaching aids 13 4 17
47 36 83

expected

books 22.65 E1.35

desks and 7.36 5.64

chairs

class rooms 7.36 5.64

Teaching aids 9.63 7.37

item 21 observed

highly 1 2 3

effective

effective 4 1 5

less effective 9 e 13

no effective 33 29 62
47 36 83

expected

highly 1.6987951 1.301204819

effective 81
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effective 2.831325301 2.168674699
less effective 7.361445783 5.638554217
no effective 35.10843373 26.89156627

item 30

observed

sometimes

I consult them 27 19 46

always

I consult them 17 15 32

sometimes

I consult them less 3 2 5

I have never done it 0 0 0
47 36 83

expected

[ consult them 26.04819277 19.95180723

always

I consult them 18.12048193 13.87951807

I consult them less

2.831325301

2.168674699

I have never done it
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Chi Square test for Pupils

pupils chi square
urban rural
Item 6
observed
yes 41 24 |
no 9 26 ‘
50 50
2
expected
yes 32,5 325
L no 175 17.5
item 8
observed
o 46 46
no - E
50 50
expected
yes 46 46
no 4 4
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item 12
observed
regularly 18 16
sometimes 15 17
never 17 17
50 50
expected
regularly 17 17
sometimes 16 16
never 17 17
item 13 |observed
yes 49 50
no 1 0
50 50
expected
yes 49.5 49.5
no 0.5 0.5
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item 15

observed

always 28 11

sometimes 5 12

less often 12 17

not at all 5 10
50 50

expected

always 195 19.5

sometimes 8.5 8.5

less often 14.5 14.5

not at all 73 7.5

item 16

observed

very much 34 41

medium 7 2

low 9 7

none 0 0
50 50

Expected

very much 37.5 375

medium 4.5 4.5
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low 8 8
none 0 0
item 21
observed
yes 42 37
no 8 13
50 50
expected
yes 39.5 39.5
no 10.5 10.5
item 28
observed
computing 10 21
reading 0 6
writing 1 1
speaking 0 0
listening 0 0
Comprehension 39 2
50 50
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expected

computing 15.5 15.5
reading 3 3
writing 1 1
speaking 0 0
listening 0 0
Comprehension 30.5 30.5

Chi Squre test for parents

observed
illitrate 27 23 50
4-8 12 5 17
9-11 3 3 6
12th 3 2 5
1242 2 2 4
above 12+2 1 1 2

48 36 84
expected
illitrate 28.5714285 | 21.42857143

7
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4-8 9.71428571 | 7.285714286

4
9-11 3.42857142 | 2.571428571

9
12th 2.85714285 | 2.142857143

7
12+2 2.28571428 | 1.714285714

6
above 12+2 1.14285714 | 0.857142857

3

item 6
observed
less than a kilo meter 14 14 28
1-2 kilometers 28 12 40
3-4 kilometers 1 3 -+
5 kilometers 2 4 6
above 5 kilometers 3 3 6
48 36 84

expected
less than a kilo meter 16 12
1-2 kilometers 22.8571428 | 17.14285714

6
3-4 kilometers 228571428 | 1.714285714

6
5 kilometers 3.42857142 | 2.571428571

9
above 5 kilometers 3.42857142 | 2.571428571
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item 7

observed
rich 1 0 1
average 20 26 46
poor 27 10 57
48 36 84

expected
rich 0.57142857 | 0.428571429

1
average 26.2857142 | 19.71428571

9
poor 21.1428571 | 15.85714286

4

item 10
observed
no job 20 10 30
farming 4 12 16
trading 4 5 9
civil servant 8 5 13
other 12 4 16
48 36 84
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expected

no job 17.1428571 | 12.85714286
4
farming 9.14285714 | 6.857142857
3
trading 5.14285714 | 3.857142857
3
civil servant 7.42857142 | 5.571428571
9
other 9.14285714 | 6.857142857
3
item 11
observed
always 13 8 21
sometimes 9 9 18
rarely 13 16 29
never 13 3 16
48 36 84
expected
always 12 9
sometimes 10.2857142 | 7.714285714
9
rarely 16.5714285 | 12.42857143
7
never 0.14285714 | 6.857142857
3
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observed

always 17 19 36

sometimes 12 6 18

rarely 16 11 27

never 3 0 3
48 36 84

expected

always 20.57 15.43

sometimes 10.29 7.71

rarely 15.43 11.57

never 171 129

item 15 |observed

I encourage him to study 42 19 61

I punish him 3 2 5

I go to school and consult with his 2 10 12

teacher

I have never thought about the case 1 5 6
48 36 84

expected

I encourage him to study 34.8571428 | 26.14285714
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6

[ punish him 2.85714285
7

2.142857143

[ go to school and consult with his ~ [6.85714285
teacher 7

5.142857143

[ have never thought about the case  |3.42857142

2.571428571

chi square

item 18
observed
at 6 years 5 10 15
at 7 years 21 11 32
at 8 years 6 6 12
any other 16 9 23
48 36 84
expected
at 6 years 8.57142857 | 6.428571429
1
at 7 years 18.2857142 | 13.71428571
9
at 8 years 6.85714285 | 5.142857143
7
any other 14.2857142 | 10.71428571
9

1 o 853

10.16166706 |
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observed
high 23 18 4]
average 13 14 29
low % 3 10
I don't know 3 1 4
48 36 84

expected
high 23.4285714 | 17.57142857

3
average 16.5714285 | 12.42857143

7
low 5.71428571 | 4.285714286

4
I don't know 2.28571428 | 1.714285714

6

item 22
observed
highly effective 4 2 6
effective 6 3 9
less effective 24 17 41
I don't know 13 14 27
47 36 83

expected
highly effective 3.39759036 | 2.602409639

1
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effective

5.09638554
2

3.903614458

less effective 23.2168674 | 17.78313253
7

I don't know 15.2891566 | 11.71084337
3
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