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Abstract

The main goal of this research was to assess tlgigbnlanguage needs of Information
Technology students in Debre Markos UniversitytHis study, an attempt has been
made to identify the major language skills and\atés that are appropriate in academic
and occupational settings. For this study, dataeveollected through five point likert
scale gquestionnaire from students, subject aretruntrs and Information Technology
graduates and through interview from English instaus who gave courses for IT
students and coordinator of employees' in Ethied&n Debre Markos branch.
Additionally, data were gathered from evaluatiortteé existing English course materials

which English instructors use to offer common Esigtiourses.

Results of the study indicated that learners dohase the required competence in most
of the activities. However, almost all languagdislare needed with great emphasis on
receptive skills (listening and reading). Moreovearners preferred to have an English
course with the contents of major subject area.yTi@ve also positive outlook for the

existing English courses.

The study has also revealed that learners weremgbod performance in accomplishing
activities in the target language. Additionallyateers, subject area instructors, and
graduates preferred a specific course for inforroatitechnology field of study in

academic and occupational settings.

Based on the findings, it has been recommendedsitlabus designers should prepare
specific English course for Information Technolaydents considering their academic
and occupational needs. Additionally, English instors and syllabus designers should
assess the contents of the current English coumadsmake modifications considering

the specific field of study of learners

Xii



Chapter One: Introduction
1.1. Background of the Study

English has become a widely accepted internatitarauage in various professional
areas, such as business and technology, sincéotbed gconomy started to prosper (Kim,
2008). According to Kim ( 2008), the need of atigatar English for a specific group of
learners is potentially important for learners todifective in the global world. English
for Specific Purposes involves teaching and legrriime specific skills and language
needed by particular learners for a particular psep The Purpose in ESP is always a
professional purpose which considers a set olssttiat learners currently need in their

work or will need in their professioneareers (Robinson 1991).

Clark (1987), mentions that English language teagis required to serve the particular
values of the learners in which it is placed. Wimaty be found suitable in one context
may not necessarily be found appropriate in anothbat is found adequate for today
may be considered of little use tomorrow. Thisddrae of language education as it is of
any other area in the school curriculum. It is ¢herent social value placed upon foreign
language learning in general, and upon certainuagg in particular that will determine

which languages to include, to whom to teach thend &r how long, and what

objectives to seek to achieve

Following, Hyland (2007) states that needs ansligsa defining element of its practices
and a major source of its inter-disciplinarity whithe use of systematic means to
describe the specific sets of skills, texts, listjai forms, and communicative practices
that a particular group of learners must acquireeistral to ESP, informing its curricula
and materials and underlining its pragmatic engaggnwith occupational, academic,

and professional realities.

However, In Ethiopian higher institutions, Engliglourses such as Communicative
English Skills and Basic Writing Skills are given #ll first year students of the
university without considering the needs of leasnd@ihese courses have been taught with

the consent of equipping students to develop bemmemunication and writing skills.
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The notion of English for Specific purpose has be¢n widely practiced in the higher
institution of the country. Thus, Identifying theed of students in IT field of study may
help syllabus designers to prepare courses in daooe with the type of English that

learners need to a particular field of study.
1.2. Statement of the Problem

Littlewood (1981) states that communicative apphoapens up a wider perspective on
language learning. In particular, it makes us nstrengly aware that it is not enough to
teach learners how to manipulate the structurdbeoforeign language. They must also
develop strategies for relating these structurethéor communicative functions in real
life situations and real time (Littlewood, 1981 i3 view supports the idea that the wider
perspective of language teaching should takes ukeamotion of developing English
language courses in terms of learners' needs. rdicgpto Paltridge and Starfield (2013),
English for specific purposes (ESP) pass on taghehing and learning of English as a
second or foreign language where the goal of then&s is to use English in a particular
domain. The teaching of English for specific pugmsin its early days, was largely
motivated by the need to communicate across largguagareas such as commerce and

technology.

Hence the researcher was geared towards conduxtiegearch on needs analysis, in
view of the fact that English language courses ighér institution of Ethiopia are

prepared without considering the learners' neddsias also believed that conducting
research on English language needs of studentssentgal to pave the way for the
syllabus designers to prepare courses in accordaiticdearners' needs and to focus on

the specific language skills that could help stasi@amtheir professional environment.

The researcher also had a chance to give commoliskmrgurses for different fields of
study at university level. It was clearly showntteemilar courses were designed for all
fields of study at first year level and the conseoit the courses were not as such different
from lower level grade courses. Hence, English laigg has been taught from primarily
to preparatory level to all students of Ethiopia #ime focus is on developing the students'
general language skills. So, the courses whichgsen at university level should have

been different form lower level grades. The redsaralso taught English course for

2



Information Technology students and learners’ i@casing on scoring good grade than
paying attention to develop basic language skilsd also the focus on Information
Technology field of study carries the notion thastfield of study is the front field of
study on swiftly changing the move of the world the area of information
communication technology. Thus, conducting a resean the English language needs
of information technology students will have a pesi effect on designing the
appropriate English course that is helpful for baHucational and professional

environments.

Additionally, as far as the knowledge of the reskar is concerned, no research has been
conducted in Debre Markos university in the are&nglish language needs analysis.
Therefore, conducting a research on analysis atuifients’ English needs is compulsory
and still timely so that the English language ceamwill be designed in a way they meet

the learners’ specific needs.

As far as need assessment is the primarily leveleieelop ESP courses in Ethiopian
higher education, the tradition of identifying Iears' needs in each of the fields of study
was believed to be paramount important. With tagard, different researches have been
made locally. To begin with, Mekasha (1994), awmidd a research entitled A study of
the Syllabus of Unity Private Language School inaRen to the Need of the learners,
Additionally, An Analysis of the Needs of Evangalidheological Colleges in Teaching
English: With Reference to Meserete Kristos Collggéahun , 2003). An Assessment
of the English Language Needs of Computer Sciertadefts: Gondar University in
focus (Abebe, 2008), English Language Needs AralykiFine Art Students at Mekelle
College of Teacher Education (Habtamu, 2008), Ehglianguage Needs Analysis of
Construction Trainees in Entoto Technical Vocatidaducation and Training (TVET)
College (Belachew, 2008), English Language Needegsment of Shashamanne Health
Science College Students: 10+3 in focus (Tufar@920English Language Needs of
Accounting and Finance Students: The case of Ambovddsity (Getachew, 2010),
Assessing the Writing Needs of Business Studentlabpian Civil Service College
(Abebe, 2011), Investigating Writing Needs of Urgtaduate Economics Students:

Samara University in focus (Tarekegn, 2013).



Although the above researchers have made an attempéke needs analysis study in
different field of study under different social gps, the researcher believed that needs
analysis should be a routine assessment of diffeieatures of the language. And,
identifying the English language needs of InformatiTechnology students of Debre

Markos University was on the exact moment to bdistl
1.3. Objectives of the Study
1.3.1. General Objective of the Study

The main purpose of the study was to investigage HEmglish language needs of

Information Technology students of Debre Markosvérsity.
1.3.2. Specific Objectives of the Study
Particularly, the study was intended to:

» identify English language skills and areas of kremige which are relevant to
information technology department students

> identify the type of English activities that lears@eed and the competence of the
learners dealing with the activities.

» examine whether the existing English courses addteslearners’ academic and
future English needs.

> identify the attitudes of the learners towardsrigkihe current English courses.

> identify the specific English parts that learneegd in academic and occupational
settings.



1.4. Research Questions

To achieve the purpose of this research, the relseaihas attempted to answer the

following important research questions.

* For what purposes do the Information Technologyad®apent students need
English?

* What language skills and areas of knowledge, atiditges do the learners need
to their academic study?

* What language skills and areas of knowledge, atiditées do the students need
to their future career?

» Do the existing English courses meet the studezgdn

1.5. Significance of the Study

Primarily, since there is no specific syllabus daed particularly for information

technology students, the outcome of the study h&jfiabus designers and curriculum
developers to design appropriate specific Englisiwrge that help the learners in their
academic studies and future career. Secondlyllibelp researchers for further study on
the area in detail. Thirdly, it may give a hand festructors of both sides(English and
subject area instructors) to be aware of the cdnaegSP. More importantly the study
paves a way to make need analysis in the areagiisBrieaching as a tradition in higher

institution.
1.6. Scope of the Study

The main area of this research was to investigetd=nglish language needs of learners'
of Information Technology field of Debremarkos Uaiigity. The study was limited on a
single field of study since incorporating other dgments may require maximum energy
and resource. The study also uses three approathEsglish language needs analysis;
Present Situation Analysis (PSA), Learning Situatidnalysis (LSA) and Target
Situation Analysis (TSA). These approaches weréebedl to be much important to

conduct a research on identifying the English lagguneeds of information technology
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students. The study also remains under Englishukege needs in terms of activities and

the type of English learners' need in both acadeamicoccupational settings.

1.7. Limitations of the Study

For this study, it could have been much worth tachein conclusion in regard to the
English language needs of IT students if sampla® fanother universities were taken. It
would be also more fruitful if a study was includg@duates from different organization
in addition to Ethio-Telecom. Hence, the study f&®mi on Ethio-Telecom since
graduates of IT in degree level were rarely foumather organizations. Additionally, it
could have been more significant if SPSS were eygplaluring the data analysis part.

Nevertheless, study can be used as instance thefustudies for ELT course designers.



Chapter Two: Review of Related Literature
2.1. Definition of ESP

Many scholars have given different definitions f@6P. However, Hutchinson and
Waters (1987) states that before we give a dedimito ESP, we need first of all to
establish a context which will help us to see hdB®PEat the present time relates to the
rest of ELT. We shall better identify the statdsttee citizens of ESP and its satellite
settlements in relation to the general world of EMMhereas Bracaj, (2014), defines ESP
as a term that refers to teaching or studying Bhglor a particular career (like law,
medicine, technology or for business) in general.

In the view of Hutchinson and Waters (1987), ESFPstnhe seen as an approach than
simply as a product. They argue for the idea tI&® ES not a particular kind of language
or methodology, nor does it consist of a particuigre of teaching material. It is an
approach to language learning, which is based amée need. They also state the idea
that the foundation of all ESP is the simple questWhy does this learner need to learn
a foreign language? Following this question thdirrafthis question will flow a whole
host of further questions, some of which will relab the learners themselves, some to
the nature of the language the learners will needgderate, and some to the given
learning context. But, this whole analysis derif'esn an initial identified need on the
part of the learner to learn a language. ESP, tiseam) approach to language teaching in
which all decisions as to content and method aedan the learner's reason for

learning.

However, for Ken Hyland (2007) , ESP refers toglaage research and instruction that
focuses on the specific communicative needs anctipes of particular social groups .A
more specific  definition which can provide a coefgnsive framework for
understanding the different contexts of ESP is g@esl by Dudley-Evans & St. John
(1998) as cited in Macia, etal. (2006 ). ESP hdhk Bbsolute and variable characteristics.

Absolute characteristics:

» ESP is designed to meet specific needs of thedearn

7



» ESP makes use of the underlying methodology anditees of the disciplines it
serves;
» ESP is centered on the language (grammar, lexgsstee), skills, discourse and

genres appropriate to these activities.
Variable characteristics:

» ESP may be related to or designed for specifidulises;

» ESP may use, in specific teaching situations, ferdiht methodology from that of
general English;

> ESP is likely to be designed for adult learnertheziat a tertiary level or in a
professional work situation. It could, however, used for learners at secondary
school level;

» ESP is generally designed for intermediate or ack@nstudents. Most ESP
courses assume basic knowledge of the languagensybut it can be used with
beginners.

Strevens (1988) cited in Kim (2008) identified fdabsolute' characteristics of ESP: It
consists of English language teaching which is;

a) designed to meet specified needs of the learner,

b) related in content (in its themes and topics)ddipular disciplines, occupations
and activities

c) centered on language appropriate to those actvitiesyntax, lexis, discourse,
semantics and analysis of the discourse, and

d) in contrast with 'general English (as cited in KRO08).

2.2. The Development of ESP

According to Bracaj, (2014), English for Specifiarposes arose as a term in the 1960’s
as it became increasingly aware that general Englwirses frequently did not meet

learner or employers needs. As English continuedotminate as the lingua franca of

business, media, technology, medicine, educatiod,rasearch, the demand for ESP is
growing rapidly, particularly EFL countries wherendlish is mainly used for

instrumental purposes (Bracaj, 2014).

2.2.1. The Demands of a Brave New World
8



According to Hutchinson and Waters (1987), the ehthe Second World War in 1945
heralded an age of enormous and unprecedented ®apain science, technical and
economic activity on an international scale. Thipansion created a world unified and
relentless progress soon generated a demand foteanational language. Hutchinson
and Waters (1987) assert that for various reasoonst notably the economic power of
the United States in the post-war world, this feleto English. The effect was to create
a whole new mass of people wanting to learn Enghsh for the pleasure or prestige of
knowing the language, but because English waselddthe international currencies of
technology and commerce. Previously the reasondefoning English (or any other
language) had not been well defined (Hutchinson\aters, 1987).

2.2.2. A Revolution in Linguistics

At the same time as the demand was growing for iEmgiourse tailored to specific
needs, influential new ideas began to emerge irsthey of language (Hutchinson and
Waters, 1987). Traditionally the aim of linguistibed been to describe the rules of
English usage, that is, the grammar. However thestadies shifted attention away from
defining the formal features of language usagadoadering the ways in which language
is actually used in real communication (Widowso®/8) cited in (Hutchinson and
Waters, 1987).

......... In short, the view gained ground that tReglish needed by a
particular group of learners could be identified bBpalyzing the linguistic

characteristics of their specialist area of work study. 'Tell me what you
need English for and | will tell you the Englishathyou need' became the
guiding principle of ESP (Hutchinson and Waters372:38).

2.2.3.Focus on the Learner

New developments in educational psychology alsaritmried to the rise of ESP, by

emphasizing the central importance of the learrard their attitudes to learning.

(Rodgers, 1969) cited in (Hutchinson and Waterg7)9Learners were seen to have

different needs and interests, which would have imaportant influence on their

motivation to learn and therefore on the effectesmnof their learning. This lent support

to the development of courses in which 'relevatcctie learners' needs and interests was
9



paramount (Hutchinson and Waters, 1987). To suppost idea, English++ project

realized in the Jagiellonian Language Center by ikbbStawicka and computer science
students learning English with her found that tlmejert was interesting first of all,

because it showed how to integrate learning Engh#th professional development
(Stawicka 2008). Hutchinson and Waters, 1987 atsess that the standard way of
achieving this was to take texts from the learrsyecialist area - texts about information
technology for IT students etc. The assumption dyithg this approach was that the
clear relevance of the English course to their seeauld improve the learners’

motivation and thereby make learning better antefas
2.3. Types of ESP

Different scholars have tried to classify ESP inngnavays. To begin with, Dudley-
Evans& St John (1999), cited in Kim (2008), catezgs ESP in two major areas, English
for Academic Purposes (EAP) and English for Ocadopat Purposes (EOP).
Additionally these authors formulates the sub afeaEAP and EOP. EAP again divided
in to English for Science and Technology (EST), Ishgfor Medical Purposes (EMP),
and English for Legal Purposes (ELP). And EOP isegarized as English for
Professional Purposes (EPP), and English for Vowati Purposes (EVP). Dudley-
Evans& St John (1999), cited in Kim (2008), alsorfalated the sub areas of English for
Occupational Purposes (EOP) as English for Medirwaiposes, English for Business
Purposes, Prevocational Purposes, and VocatiorgisEn Additionally, Hutchison and
Waters (1987) and Robison (1991) divided ESP imto main categories: English for
Academic Purposes (EAP) that help learners to puitseir academic studies and English
for Occupational Purposes (EOP) that help them uectfon in their workplaces.
However, another three large categories are idettify Hutchinson and Waters (1987):
EST (English for Science and Technology), EBE (ihgfor Business and Economics)
and ESS (English for the Social Sciences). Thegeasigthat the last one is not common,
probably because it is not thought. Standing frbenabove points for ESP is not a matter
of teaching 'specialized varieties of English. Ahd fact is that language is used for a
specific purpose does not imply that it is a sgdoian of the language, different in kind

from other forms. Certainly, there are some featuvkich can be identified as 'typical’ of
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a particular context of use and which, therefdne, learner is more likely to meet in the
target situation. But these differences shouldb®oallowed to obscure the far larger area
of common ground that underlies all English used andeed, all language use
(Hutchinson and Waters, 1987).

2.4. The Difference between ESP and EGP

For Hutchinson and Waters (1987) what distinguidb8® from General English is not
the existence of a need as such but rather an agss®f the need. If learners, sponsors
and teachers know why the learners need English ativareness will have an influence
on what will be acceptable as reasonable conterthenlanguage course and, on the
positive side, what potential can be exploited. S haithough it might appear on the
surface that the ESP course is characterized bycotstent (Science, Medicine,
Commerce, tourism etc.), this is, in fact, onlyegandary consequence of the primary
matter of being able to readily specify why thetegis need English. Put briefly, it is not
so much the nature of the need which distinguishe£SP from the General course but
rather the awareness of a need. Basturkmen (20&A)ions that The main concerns of
ESP have always been, and remain, with needs a@atggt analysis, and preparing
learners to communicate effectively in the tasksspribed by their study or work
situation. On the contrary, In General English hearneeds can't be specified and as a
result no attempt is usually made to discover lea'rirue needs. Thus if we had to state
in practical terms the irreducible minimum of anFE&pproach to course design, it would
be needs analysis, since it is the awareness afgattsituation - a definable need to
communicate in English - that distinguishes the E2Pner from the learner of General
English. (Hutchinson and Waters, 1987). Basturki@2€10) strengths her idea by saying
The General English syllabus is based on a cormemf the kind of reality that the
student has to deal with in English. For exampl&eaeral English course for teenagers
will probably be written around the language-basetivities of a stereotypical teenager.
Finding out or even speculating on what these gietsvare is like taking the first step
towards a needs analysis. Consciously or unconslgiotherefore, all sensible course
designers must begin by trying to assess studepscific needs. ESP is simply a

narrowing of this needs spectrum.
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Additionally, Bustukmen (2010) argues that ESP sesrrare narrower in focus than
general ELT courses because they center on analyk@arners’ needs. This implies that
ESP views learners in terms of their work or stagynand for English and that ESP
courses focus on work or study related needs, &isiopal needs or interests. That means
every learner may have his/her own personal neethterest for learning English
language writing while educational or work relategleds require him or her to write
different writing other than their personal neednterest. ESP is therefore focus on kind
of language students are expected to use to catrgadivities in their studies or at their

workplaces, not individual
needs or interests.
2.5. Current Trends in ESP

Recent developments in ESP indicate that thereovg acceptance of many different
approaches and a willingness to mix different typésnaterials and methodologies,
unlike the early years when certain approaches wimenl the field (Dudley-Evans & St
John, 1999 as quoted in Kim, 2008). According tanK{2008), one of the biggest
changes is that EBP (English for Business Purpdsssgme the prevailing area of ESP,
whereas the early development of ESP primarily eomed with EST (English for
Science and Technology). This is mainly due toetkgansion of global economy and the
growth in international business. The advancemeénteohnology and information
science has also impacted today's ESP practice afected education and training in
general. Benefits of technology adoption in langulsgrning have been reported such as
increased linguistic diversity, extended listenjprgctice, global interaction with other
learners and native speakers through e-mail, n@upgand chat (Hanson-Smith, 1997 as
cited in Kim, 2008). The field of ESP has rapidigveloped recently to become a major
part in English language teaching and researchrefdre, the needs to understand the
requirements of other professions and willingnesadapt to these requirements make a
specific group of learners prepare differently frahose learning general English,
because they need English for specific purposéerraihan using it in daily life. Thus the

ESP approach provides opportunities to the leartmeescquire English naturally, which
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means that, by working with language in a contdsdt tthey comprehend and find

interesting (Bracaj, 2014).

Another significant dimension of ESP today is teeagnition of growing diversity and
cross-cultural communication in various organizagigKim, 2008). ESP instruction is
bound to involve an exchange of cultural understap@émong various stakeholders of
the program. As ESP is often associated with aulaic innovation in the target
environment, the cultural appropriatenessompatibilityof innovations with recipients'
current practices always assumes crucial import@deekee, 1997 cited in Kim, 2008).
Rubdy (2000) as mentioned in Kim (2008) illustrafa® case studies where socio-
cultural factors can potentially impact on the ssscor failure of the program. Dilemmas

in the five different contexts include

+ product versus process,

+ training as transmission versus training as jogtision making,
+ insider versus outsider evaluation,

+ authentic versus indigenous varieties of Englisid, a

+ monolingual versus multilingual models of languagstruction.

2.6. Needs and Needs Analysis
2.6.1. Language Needs

Different scholars give different concepts abowtdsebased on their own standpoints in
the area of ELT. For instance, Robinson (1991))amp that needs confide what the
user institution or society at large regards asessary or desirable to be learnt from a

program of language instruction.

The term needs is not as straightforward as it tnagpear, and hence the term is
sometimes used to refer to wants, desires, demangbgctation, motivations, lacks,
constraints, and requirements (Brindley, 1984) ismddn (Richards, 2001). Needs are
often described in terms of a linguistic deficientlyat is, as describing the difference
between what a learner can presently do in a layggaad what he or she should be able
to do. This suggests that needs have objectivéyreaid are simply there waiting to be

identified and analyzed.
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Additionally, Hutchinson and Waters (1987) defineeds by dividing them into two
basic parts. These are target needs and learngdgn&arget needs are knowledge and
abilities students need to perform the requiredregf competence in the target
situation (needs that target situation demandsgsé&lscholars have viewed target needs
in terms of necessities, lacks and wants. Necesgiéifer to what learner has to know in
order to function effectively in the target sitweti Lacks refer to the gabs between what
learner knows already and what the target situatemessitates. Wants concerns with the
learner’s views and attitude towards taking a ceufdie second basic division of needs
is learning needs that refer to what the learnexdago perform in order to learn. It
focuses on how the target needs can be achievad, According to Hutchison and
Waters (1987), both target needs and learning nasglsmportant grounds for course
design

On the other hand, perceptions of needs dependwvonidsues: perceptions of who
conducts the needs assessment and who gives infonm& need assessor can be
outsider or insider to the research setting." Havoutsider experts may have the
advantages to gaining access to sources of infaymabringing a fresh idea to a
situation and making impartial assessment (Robin$881). Hence needs rely on the
group which initiates to assess needs and the gobpgople who respond to the need

assessors.
2.6.2.Needs Analysis

An important principle of ESP approaches to langutsgching is that the purposes for
which a learner needs a language rather than absigireflecting the structure of general
English should be used in planning an English eauRather than developing a course
around an analysis of the language, an ESP appstacth instead with an analysis of the
learner's needs (Richards 2001). Needs analysisigcial link between perception and
practice, helping ESP to keep its feet on the gilobg tempering any excesses of
academic theory-building with practical applicasofHyland, 2007). Before we go
through teaching courses, the first thing to dtmisarry out a needs analyg¢smetimes
known as a skills audit). Needs analysis is nowynadbre comprehensive, and includes

many relevant details about the target learnersthant needs and wants. If a needs
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analysis for each and every learner is conductdd then the chances of delivering a
quality ESP course that will satisfy its participg@are very high (Day and Krzanowski,
2011).

Dorda (2007), mentions that needs analysis in EB®R ancompasses professional
information about the learners, personal informmafbout the learners, English language
information about the learners, the learners’ ladksguage learning information, and

professional communication information about leasne

Long (2005), suggests that there should be no kEgeteaching program designed
without a thorough needs analysis. Every languagese should consider a course for
specific purposes, varying only (and considerataype sure) in the precision with which
learner needs can be specified in minute detailthe case of occupationally,
academically, or vocationally-oriented programs fopst adults. This implies that

analyzing students’ specific needs is the founddiio ESP course design
2.6.3. Target Population in Needs Analysis

In the view of Richards (2001), target populatiora needs analysis refers to the people
about whom information will be collected. Typicalip language programs these will be
language learners or potential language learnars,others are also often involved
depending on whether they can provide informatisefui in meeting the purposes of the
needs analysis. For example, in conducting a naedlysis to determine the focus of an
English program in schools of an EFL context, thggét population might include:
policy makers, ministry of education, teachersgdstis, employers, vocational training
specialists, parents, influential individuals amdgsure groups, academic specialists, and
community agencies. Within each target group, sielgoaies of respondents might be

needed to provide different perspectives on nelRahéards, 2001).
2.6.4. The Purposes of Needs Analysis

Richards (2001) says that needs analysis in larggtesrhing may be used for a number

of different purposes, for example:

» to find out what language skills a learner needsroter to perform a particular

role, such as university student.
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» to help determine if an existing course adequatdtjresses the needs of potential
students.

* to determine which students from a group are mosheed of training in
particular language skills

» to identify a change of direction that people ireBerence group feel is important

* to identify a gap between what students are ablptand what they need to be
able to do

» to collect information about a particular problezarners are experiencing

This author also strengths the concept that nesalysaas may take place prior to, during,
or after a language program. Much of the literatomeneeds analysis is based on the
assumption that it is part of the planning thaetaklace as part of the development of a
course. It assumes that time and resources aréalaleato plan, collect, and analyze
relevant information for a planned program of instion. In some cases, however, long-
term planning is not an option. Needs analysis thabe carried out as part of the
delivery of the course. goals, content, and thechieg approach are shaped by
information collected during the teaching of theirses. At other times, the bulk of the
information that constitutes the needs analysis faycollected after the course is
finished. The information collected is then anatyzemn order to obtain a more
comprehensive view of the learners' needs as & liasievaluating and revising the
program. For Hutchinson & Waters (1987), Englisimgiaage needs analysis can
determine the language needs of students in afspkeld. And also needs analysis is
prerequisite for designing and developing a couasel the development of syllabuses

and materials.

Additionally, Long (2005) mentions that needs asmlys carried out for the following

reasons:

* to determine the relevance of a course materidemners' needs
* to justify the relevance of a course materialddferent stake-holders: teachers,
students, parents, and administrators
* to account for differences among learners reggrdieir learning preferences
and styles, and
16



* to design a syllabus that meets learners' nedtigwthe learning context.

2.6.5. Approaches to Needs Analysis

In this section, three approaches of needs andigsis been discussed. Present Situation
Analysis (PSA), Target Situation Analysis (TSA)ddrearning Situation Analysis (LSA)
are the major concerns for this section. Focus been given for these approaches

because the study was based on these three appsazaieeds analysis.
2.6.5.1. Present Situation Analysis

According to Robinson (1991), Present SituationIpsia (PSA) seeks to establish what
the students are like at the start of their languamurse, investigating their strengths and
weaknesses. Richterich and Chancerel (1980) aitedahman (2012) formulate the
most extensive range of devices for establishimgRBA. They suggest that there are
three basic sources of information: the studentm#elves, the language-teaching
establishment, and the ‘user-institution’, for exdenthe students’ place of work. For
each of these, an ESP practitioner seeks informaégarding students’ respective levels
of ability, resources and views on language teachimd learning. They also suggest that
ESP practitioners might also study the surroundiogjety and culture: the attitude held
towards English language and towards the learniguse of a foreign/second language
(Richterich and Chancerel, 1980 cited in Rahmat220
2.6.5.2. Target Situation Analysis (TSA)
Target Situation Analysis (TSA) is a form of neaaslysis, which focuses on identifying
the learners’ language requirements in the occoipaltior academic situation they are
being prepared for (Ewer and Hughes-Davies, 1@ited in Rahman, 2012). Robinson
(1991) argues a needs analysis, which focusesuderstis needs at the end of a language
course, can be called a TSA (Target Situation Agig)yDudley-Evans and St. John
(1998) cited in Rahman, (2012) refer to TSA akgamd activities where learners
are/will be using English for target situation. Acding to them, TSA generally uses
guestionnaire as the instrument. Dudley-Evans andb8n (1998) quoted in Rahman
(2012) also explain that TSA includes objectivergeived and product-oriented needs.
Thus, the most common form of needs analysis tstsagstablish the learners’ language
requirements in the occupational or academic sttadhey are being prepared for.
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2.6.5.3. Learning Situation Analysis (LSA)

Learning Situation Analysis (LSA) includes subjeetifelt and process-oriented needs
(Dudley-Evans & St. John 1998) cited in Rahman R0llearning Situation Analysis
also refers to what do learners want to learn. Rahf(B012) also states that Learning
Situation Analysis (LSA) refers to effective waydearning language skills. According
to him, LSA refers to why do learners want to le&@ubjective and felt needs are derived
from insiders and correspond to cognitive and éiffedactors.

2.7. Course Material Evaluation

In the view of Hutchinson and Waters (1987), Evatmis a matter of judging the
fitness of something for a particular purpose. Angs, then, concerned with relative
merit. There is not absolute good or bad - onlyreeg of fitness for the required
purposes that is in any kind of evaluation, theigieo finally made is likely to be the
better for being based on a systematic check ahallimportant variables (Hutchinson
and Waters 1987). Whereas, Cunningsworth, (199%kiores that all sides of education
is in a continuous change nowadays, and we needaluate our educational projects
regularly. Evaluation is part of the program lifgcke. This evaluation helps determine
which program aspects or activities are most neadédor which population. It helps to
determine who needs the program, how great the iseeshd what can be done to best
meet the needs and interests of students. It n&y lelp make improvements in the

general physical condition and design of the cobmsiks.

As materials can only be meaningfully evaluateddiation to their intended teaching
situation, the first part of the evaluation invadvassessing( or reassessing) the unique
situation in which the materials will be used. (fiods, 2001). To make this idea more
strong Hyland (2007), mentions that English fore@fic Purpose has consistently
provided grounded insights into the structures am@hnings of course materials, the
demands placed by academic or workplace context®@mmunicative behaviors, and the
pedagogic practices by which these behaviors catebeloped.

Additionally, the following guidelines for the ewation of course materials are
developed by Cunningworth, (1995: 15-17).
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» Course materials should correspond to learnergddsneehey should match the
aims and objectives of the language-learning pragra

» Course materials should reflect the uses (preseitore) which learners will
make of the language.

* Course materials should take account of studeetxisias learners and should
facilitate their learning processes, without dogoadlly imposing a rigid ‘'method'.
Course materials help the learner to learn in albvarrof ways.

» Course materials should have a clear role as aosufg learning. Like teachers,
they mediate between the target language and t#wmde Course materials
facilitate learning, they bring the learner and tdrget language together, but in a

controlled way.
2.8. Previous Studies on English Language Needs

The following part focuses on the previous studiesducted in relation with English
language needs analysis in MA level. The signiftearof mentioning the result of
previous studies would help to identify the gapwaein the present study with earlier
studies and also to assess the focus areas reg#ndimeed analysis of English language

areas.

Mekasha (1994), conducted a research with theo&imssessing the English syllabus of
Unity Privet Language School in relation to thedwef the learners. Data were gathered
using questionnaires, interviews and classroonerwhsion. The subjects included were
teachers and the students. The findings placedrpertance of the four macro-skills in
the order of priority: speaking, listening, writingnd reading. It was indicated that the
most emphasized item in the classroom lesson ergea. And the most frequently used
mode of classroom organization is the whole class.academic English syllabus,

integrating all skills with variable emphasis, wasommended.

Tilahun (2003), on his part conducted a research on investigatimy reeds of

Evangelical theological colleges learners in teaghEnglish considering the case of
Meserete Kristos College. The instruments usedi® dtudy were questionnaires (to
students and subject teachers), interview (to thgligh language teacher), and text

analysis. Findings from the data analyses indicttatithe students are expected to read
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the Bible and evaluate, prepare and deliver sermosglish in addition to some other
activities that appear more common to other acadeomtexts. They also seem to have
‘wants’ other than those demanded by the targetiestu All the four English language
skills seem to be necessary with greater emphasikereceptive ones. Besides, all the
four genre types are needed — exposition being &nsl following it argumentation,
description and narration. Finally it was recomnezhdhat syllabus designers and
material writers need to consider the English lagguneeds, ‘wants’ and lacks of their
students identified in the study in their attemptproduce appropriate syllabuses and

materials.

Habtamu (2008), tried to identify the Englishdaage needs of the fine art students at
Mekelle College of Teacher Education (MCTE). Thadsits, English teachers, subject-
area teachers and college deans were the researdin@se participants on the study. The
data were collected questionnaire, interview, focgsoup discussion, and text material
analysis. The study found that English for acadesticlies was the domain in which
students’ competence was on the lowest level. Thysshowed that students needed
English for Academic Purposes (EAP) more than Bhgfor Occupational Purposes
(EOP). Then the researcher recommended that sglldbsigners should consider the
sub-skills under the academic studies in desigthiedg=nglish course material for fine art
students.

Belachew (2008), conducted a research with thegaa&ro explore English language
needs of construction TVET trainees with particuksfierence to Entoto TVET College
Tools to achieve the study the researcher desiguestionnaires and distributed to
trainees, major course instructors, constructi@ugates and employers and also he used
interviews for trainees and English language irctms. Observations were also used in
classroom lectures and field practices. The it Wasd that all language skills are
needed with relatively more emphasis on listenind speaking. In addition, all genre
types were needed for the trainees academic stutly their respective order of
importance, i.e description first, exposition set,oargumentation third and narration
fourth. The study also identified that the traindéasl difficulties in giving oral reports,

writing term papers, answering questions, undedétgnlectures, writing field and lab
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reports. Later on the researcher recommendedstitiabus designers need to design
appropriate English syllabus and learning materfals construction TVET trainees

taking in to account the trainees’ needs of Endishstudy and occupational purposes,
their difficulties, their learning style preferesceand wants and their educational

background.

Getachew (2010), conducted a research with theohiassessing the English language
needs of the students of Accounting and Financartieent in their academic and future
profession. The researcher selected third yearestadof Accounting and Finance
department, employees and employers. Questiosnaieeni-structured interview for all
groups were employed in the study. The main finsliofj the research revealed that
business English is more important than generali®ingnd vocabularies specific to the
students’ field of study got the first attentionthee students’ academic study. Then the
researcher recommended that materials developelsding university teachers should
take into account the English language needs dfttieents while preparing materials for
different language courses, syllabus design ar@aigiculum development should go in

line with the learner’s preference of the Englishduage

Finally, Tarekegn (2013), attempted to investigateglish writing needs of economics
students of Samara University. In this study, #ienapt was made to evaluate whether
the writing course the students were taking mdweds aicademic and occupational needs.
Questionnaire from students, subject area instrsicemd economics graduates and
interview data from English instructors, businessufty dean, bank manager and bureau
of finance and economic development head were taResides, data were gathered
through evaluation of course materials Englishriretbrs were using in offering writing
course to the students. Findings revealed thatsthdents face almost high or some
difficulties in performing the writing activitie\dditionally a gap was appeared between
the students’ writing needs and their writing cotepee. Lastly it was recommended that
syllabus designers should prepare specific writcaurse for economics students

considering their academic and occupational needs.

Thus, the findings of the above researches shottlieee is a gap between the students

need and the English courses given for differemtadenents. Additionally, there are
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specific language skills to be emphasized in acadameas which are also helpful on
occupational settings. The above studies also lede¢hat the English courses have been
prepared without making needs assessment andabsgs for the mismatch between the
learners' needs and achieving the actual courgetnlg requirements. So, there is a clear
way to get in the notion of ESP (English for SpecPurposes) in both academic and
occupation areas regarding the type of the stualnwérs engaged with and also the kind
of English which is required in occupational sefinAnd, this research is different from
the above researches since no research has beductsxh on Information Technology

students and also specific areas in the learneld'df studies were not touched.
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Chapter Three: Research Methodology
3.1. Research Design

During the assessment of the English needs ofrirdton Technology students at Debre
Markos University, both quantitative and qualitatidata were gathered. Quantitative
data were collected using questionnaire as a siince of information. On the other
hand, qualitative data were collected using inesviand the analysis of the existing
course material. Quantitative data were used as dea for the study because sufficient
information was expected to be found through qoastire. Qualitative data were used
to strengthen data gained from the quantitativa.datcording to Flood, et al (2005)
Researchers use qualitative methods of data gathé¢d investigate how language
teaching and language learning take place in tmeptexity of their natural settings.
They may explore the process of language teachddamguage learning as these occur

in the classroom, the home, or the community.
3.2. Sampling

According to Abiy Zegeye, et al (2009), samplinghe process of selecting a number of
study units from a defined study population. Oftesearch focuses on a large population
that, for practical reasons, it is only possibleirtolude some of its members in the
investigation. In this study, sampling was usedsireaching all members of data source
needs plenty amount of time and resource. In Etajofhere are 31 government
universities. From these universities, the researdelected Debre Markos University
using purposive sampling technique for the studhe fiesearcher selected this University
because no research has been conducted on Enghighalge needs of students at the
institution before. This might help instructors be aware of ESP and the learners’
language needs so that they support the learneosdaicgly. Additionally, the researcher
expected better cooperation from all concerned dsoffor the required information. It
was also believed that the research could have demmplished with least cost both in
time and resource. Furthermore, Ethio-Telecom ®d&barkos branch was intentionally
chosen since many employees who are the graduatefafmation Technology field of

study were found.
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Thus, data were collected from different sourcdse $ources of information in needs
analysis are potential learners, specialist acadetapartment, the language-teaching
institution, individuals who are or will be concerthwith students’ specific job or study
situation and past students who graduated in cefiigid under investigation (Robison
1991). Though the major concern of the study wassssng the English language needs
of Information Technology field of study learnetsking information from different
groups was thought to be important to draw conchsi Because of this, data were
collected from Information Technology students,ohnfiation Technology instructors,
English language and literature instructors, gréeiaof IT, and Operator and
Maintenance Coordinator.

In case of students, there are four groups in mé&ion Technology field of study,
namely; first year, second year, third year andtfoyear students. The researcher left
out first year students believing that the mosuneqgl information would be gained from
senior students. Second, third and fourth yearestisdwho were selected for the study
were supposed to have better understanding abeuteted of English language skills for
their academic studies and their future occupdaton And, in order to identify English
language needs of Information Technology studesitsiple random sampling was
employed among learners. According to CresswellZ20simple random sampling the
most popular and rigorous form of probability sammglfrom a population which the
researcher selects participants for the samplehab any individual has an equal
probability of being selected from the populati¢fowever, Wilkinson & The Task
Force on Statistical Inference (1999) cited in Gwexdl (2012) believes equal distribution

in simple random sampling is not always possible.

It was believed that simple random sampling methaduld give opportunity for each
year group member a chance to be included in timpleaso that each group has its own
representative. With this method, the required rmiation was gathered by giving
different levels of representativeness for eacletbaAccordingly, out of 36 students, 32
(89%) from fourth year, out of 92 students, 33 (33fbm third year students, and out of

101 students, 30 (30%) students were given a charfdequestionnaires.
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Regarding instructors, out of fifteen (15) subjecea instructors, Thirteen (87%)
instructors were selected to gather data througkstgqpnnaire. On the side of English
language and literature instructors, those of whb an opportunity to give common
English language courses were chosen. Accordinfghg instructors who have taught
Communicative English Skills and Basic Writing $kitourses within two years were

purposely selected.

Regarding to Information Technology field of studyaduates, the existing ten
employees from Ethio Telecom, Debre Markos Branehewaken to gather data through
guestionnaire. Additionally, Debre Markos Ethio d&m Operation and Maintenance
Coordinator was selected for interview since it wadieved the coordinator could
possibly assess the English language competenem@byees’ and the required English

skills competence in the occupational settings.
3.3. Data Collection Instruments
3.3.1. Questionnaire

According to Kothari (2004), collecting data usimgestionnaire is quite popular,

particularly in case of big enquiries when samplaa be made use of and thus the
results can be made more dependable and reliabtkeitAs also free from the bias of the
interviewer. The researcher employed questionnasethe major data collecting

instrument. Additionally, Richards (2001) suggettat questionnaires are one of the
most common instruments used with large numbersutifjects and used to illicit

information about many different kinds of issuekelilanguage use, communication
difficulties, preferred learning style, classrooatidties, attitudes and beliefs. Thus, it is
likely that questionnaires were used to seek in&tiom for present situation analysis,
target situation analysis, and learning situatioralgsis. The researcher employed
guestionnaire as main data tools since it waseddushat major and large data were

obtained through it.

The questionnaires include more of close-ended &awme open-ended questions.

Close- Ended questions that were constructed iertlikscales were used. The

guestionnaires were used to collect data from siisdelnformation Technology

instructors and Information Technology graduataesesfionnaires were prepared in a 5-
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point likert scale adapted from Abebe Asress (20@)leiman Salem (2004), and
Belachew (2008). The researcher believed that ¢inéeats of these questionnaires were
tested before and help in attaining the intendgdatibes since both of these researchers
were involved with English language needs analyssearch. And also some of the

contents of the questionnaires were adapted frencalirse materials of IT subject area.
3.3.1.1. Questionnaire for Learners

The designed questionnaires were given to thetseld®0 students and 95 of them were
filled properly and given back to the researchdre Tearners' questionnaire entails; their
background information, the purpose for which thegd English, about language skills
and areas of knowledge, the type of activity regaythasic skills based on the degree of

importance with their attained competence, andytpe of English courses they prefer.
3.3.1.2. Questionnaire for IT Instructors

Fifteen questionnaires were delivered for subjectaainstructors. Out of fifteen
guestionnaires, thirteen questionnaires were fitlatiproperly and returned back within
three days. Three days were given for instructordilk the questionnaires with the
consideration of their time for regular classese Tuestionnaires include the students’
general need of English, basic language skills aneds of knowledge, the significance
of activities performed under language skills, dhd type of themes and vocabulary

items that are relevant in the academic study andd career of the learners.
3.3.1.3. Questionnaire for IT Graduates

Questionnaires were designed and delivered for ri@ugites from IT field of study.
These questionnaires were administered for workeusd in Ethio-Telecom Debre
Markos branch. The Operation and Maintenance Cpatdi got questionnaires and
delivered for them after the researcher gave hiearcintroduction about the subject
matter since direct contact with workers in IT d#ypent of Ethio-Telecom prohibited
legally. All of the questionnaires were filled cand returned back after two days. The
guestionnaires included information about the Estglanguage need of their career, the

type of activities they perform regarding basidlskand their attained competence, and
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the type of English course appropriate for theirriea that should be considered in
Information Technology field of study.

3.3.2. Interview

Richards (2001) states that interview allows redess to make more in-depth
exploration of issues as compared to questionriaagh it is only feasible for small
groups Interview helps interviewer reflect to informatigiven and seek clarification
when required. It also partly allows the respondenttalk freely. The author also
mentions that semi-structure interview helps therinewer to guide the respondents in
the way focused data can be obtained by giving tpanial freedom to express their
opinion. And the interview questions were adaptednfBelachew Zerihun (2008) and

Tarekegn Tesema (2013).

Hence, semi-structured interview was used to gadhé from English instructors who
were offering English common courses such as Conoative English Skills and Basic
Writing Skills within two years. The interview wassed to identify the type of contents
in the current English courses which IT studenednevhether the contents of the course
satisfy their students need, the learners' perfooman applying the basic language
skills, the language problems and linguistic diffiees that students encounter while
learning the language, and the gap between thermicheed and the existing English
courses. Additionally, there was an interview wiMperation and Maintenance
Coordinator of Ethio- Telecom, Debre Markos Brarithis was also used to identify the
English competence of Employees, the importancebadic language skills, major
activities that employees use English in their egrand the required English language
proficiency of the employees' to carry out thegksin English.

3.3.3. Evaluation of the Existing English Course Marial

In addition to data obtained from questionnaires iaterviews, the researcher evaluated
the existing English course materials. The researgot materials of Communicative
English skills and Basic Writing Skills from Headepartment Office of English
Language and Literature. To make the evaluatioa,résearcher used course outlines,

handouts, and reference books. Course materialiaiah checklist were adapted from
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Cunningsworth, 1995. Here, the researcher attempgtedidentify whether the
Communicative English skills activities and Basicribhig Skills activities in the
materials help the students to develop their sjppeEifiglish Skills to be effective in their
academic studies and in their future career as. weltlitionally, an attempt has been

made whether the existing English courses safisitudents.
3.4. Data Collection Procedures

Before giving questionnaires for students, theasder gave basic description about the
objective and the reason of the research. Theay, filed the questionnaire under the
supervision of the researcher. Next, subject arstuctors and Information Technology
graduates were given the questionnaire sequent@liyl it out within reasonable days .
Days were given for them with the reason that dsearcher presupposed instructors and
graduates might be engaged to some other dutiefaded to do in short period of time.
Thus, providing days for them would help them getttime to fill questionnaires with
great attention. Then the researcher arrangedfisp@me and place for interview data
gathering with English instructors. After intewiewas conducted with English
instructors who gave Communicative English skilisl 8asic writing Skills Courses, the
researcher made an interview with the OperationMaithtenance Coordinator of Ethio-
Telecom, Debre Markos Branch. Finally, data abbet eéxisting course materials were

gathered using course material evaluation checklist
3.5. Methods of Data Analysis

The data taken from different sources (studentdjesti area instructors, English
instructors, graduates, coordinator, and courseeniait) were analyzed using
guantitative and qualitative methods of data ansly3uestionnaires were taken as major
data gathering tools. And other sources of datd @ interview and evaluating the
existing English course materials were used to eugphe outcome of the questionnaire

data.

All items in the questionnaire were prepared based five point Likert scale, from 5 to
1. (5) contained the highest value and (1) meastimedeast value. Following that, most

of the data were analyzed based on a descriptatestats, mean. It was believed that
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mean gives the average value of all responses diwean item of questionnaire.
Additionally, some of the quantitative data weralgmed using frequency, percentage
and rank value. Moreover, The qualitative data emdld through semi-structured
interview and the existing English courses matene¢re analyzed and presented in the

form of sections.
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Chapter Four: Data Analysis and Discussions

For analyzing the collected data, both quantitataved qualitative methods were
employed. Hence, data were collected thoroughly @malyzed in descriptive statistics
manner. According to Cresswell, (2012) descripstagistics would help the researcher
summarize the overall trends or tendencies in tbgearchers' data, provide an
understanding of how varied their scores mightde provide insight into where one

score stands in comparison with others.
4.1. Quantitative Data Analysis

In this part, data obtained from questionnairesewaralyzed quantitatively. The results
are presented based on the responses of Informa@ohnology learners, subject area
instructors and graduates who were on duty. Hemyrte analysis are grouped into
three ways. The primary section revolves aroundptesent situation analysis of the
result. Secondly, learning situation analysis wasisdered and thirdly, the target

situation part takes a deal in line with the resfgns’ response in each part of the item.
4.1.1. Present Situation Analysis
4.1.1.1. Background Information about Students

In this section students were asked to providerinédion about their education level, sex
and age. Asking information about their educatiewvel would help to identify whether
learners were second year, third year, or fourtlr.y8tudents' responses regarding their

background information are mentioned hereunder.
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Table 4.1 Background information of students

Age

vear | Sex [No. |17 49| 2022 | 2325 Aboveds  '°@
Second F 17 5 19 6 - 30

M 13 (31.5%)| 95
Third F 6 . 28 5 . 33 | (100%)

M 27 (34.7%)
Fourth F 13 1 22 9 - 32

M 19 (33.6%)
Key: F = Female M = Male

The above table assures that the study involveg satond, third and fourth year
students. As far as these group of students h&ea ommon English Language courses
such as; Communicative English Skills and Basictigi Skills, it was hoped that they
could identify the gaps of English given in thenfioof common course at freshman
level. According to the source of the data, secgeat students cover 31.5% of the total
respondents. On the other hand, third year studakés a portion of 34.7% while 33.6%
of the respondents were fourth year students. imgeof gender ratio, 37.89% of
respondents were female and the rest 62.1% ofttlieersts were male. Thus, this data
shows that males were more in number than femaléisei specified field of study. As
indicated in the above table, most of the studemt® found on the age between 20 - 22

years and it covers 72.63% of the total respondents

4.1.1.2. English Skills and Areas of Knowledge ondtication and

Occupational Settings

Respondents (students, subject area instructods geaduates) were asked to rank the
need of basic language skills and areas of knowledibey were required to give their
response with the value 5= Very Frequently Need&sd, Frequently Needed, 3=
Sometimes Needed, 2= Rarely Needed, and 1= Neadde

Table 4.2 Mean scores and ranks of language skills andareknowledge
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Language Skills and Areas of Mean Score Rank

Knowledge Stu_ | SAl Grad |Stu | SAl | Grad
Listening 444 | 4.38 4.5 1 2 3
Speaking 423 | 4.53 4.4 3 1 4
Reading 444 | 4.38 4.7 1 2 2
Writing 416 | 4.15 4.9 4 5 1
Grammar 3.75 | 4.00 3.4 6 6
Vocabulary 3.83 | 4.30 3.0 5

Pronunciation 3.68| 284 2.9 6

Key : Stu= Students SAl= Subject Area nstiors Grad= Graduates

As depicted in table 4.2, students, subject argtuators, and graduates gave 4.44, 4.38,
and 4.5. mean scores for listening skill respebtivEhis result assures that the specified

skill is frequently needed in academic study ardgceas.

The mean score of speaking skill counts 4.23 fodestts, 4.53 for subject area
instructors and 4.4 for graduates who are on dihgse mean score show that listening
skill is frequently needed for students and graelmiatAdditionally, Subject Area
Instructors' mean score claims that listening s&illery frequently needed.

On the part of reading skill, graduates providesl ighest mean value, 4.7, almost the
skill is very frequently needed in the day to dayiaty of their career. Following,

students were ranked in the second position negraduates which valued 4.44 mean
score. In comparison to other basic language slstisdents gave the first grade for

reading skill which shares similar mean score \W#tening, 4.44 mean score.

Additionally, writing skill counted as very frequign needed skill for graduates 4.9
followed by reading skill. But, on the side of stmts and subject area instructors, the
specified skill measured almost similar mean scofes6 and 4.15 respectively.
Knowledge of grammar was better valued by subjeet anstructors, followed by
learners and graduates 4.00, 3.75, and 3.4 regelyctiThe vocabulary aspect of the
language was better acknowledged by subject astauators but marked with least mean
value by graduates. The mean score of vocabulaeyg tike, 3.83 for students, 4. 30 for

subject area instructors, and 3.4 for graduates. |&&st skill required both in education
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and work areas is pronunciation. Students, insgtractand graduates gave a mean value

of 3.68, 2.84, and 2.9 respectively for the prewedeof pronunciation.

Thus, as discussed clearly in the above, studexvs griority for listening and reading
skills (receptive skills). And also speaking skitid writing skill (productive skills) were
ranked next to receptive skills. Subject area utstrs valued speaking skill as very
important than the other skills followed by listegi and reading (receptive) skills.
Similar with the students' result, graduates ranketing and reading higher than other
respective language skills. Grammar, vocabularyl pronunciation skills were given
minimum results.
4.1.1.3. Learners' Attained Competence/Ability of Minaging Activities/
Regarding Basic Language Skills

Parallel with letting students and instructors aterthe significance of activities under

basic language skills, there was a chance alsbdtir of them to rate students' attained
competence. In this part, there were two differpatspectives. The first perspective

offered students to measure their own competemuk tlee second perspective was for
instructors to label the competence of their sttelsmce it was believed that they knew
the level of competence of their students in tihdeiof basic language skills. In this part,

both students and subject area instructors used doales to rate learners' level of
competence i.e, 'Very Good', 'Good’, 'Averageqor', 'Very poor'. The mean score of
each of the activities under basic English langusgiés have been presented in the table
hereunder.

Table 4.3 Learners' attained competence of activities iggrbasic English language

skills as rated by students themesehnd their subject area instructors

Type of Activity regarding basic skills Mean Score Rank

Stu SAI Stu SAI
Listening Skill
a. listening to course lectures in the classroom 603. | 3.46 2 1
b. listening instructions from audio lessons 3.30[ .073 3 2
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c. listening to window media player instructions 63B. 2.92
Grand Mean 3.53 3.15
Speaking Skill
a. speaking to present individual and group works| .663 | 3.46
b. speaking in class discussion 3.56 2.92
c. speaking to report system proposal 3.63 3.1%
d. speaking to make communication outside 3.49 3.00
classroom
Grand Mean
Reading Skill
a. reading information technology course materials3.73 3.61
b. reading online websites about Information 3.54 3.30
Technology
c. reading program instructions 3.70 3.61
d. reading theory of computations 3.62 3.23
e. reading diagrams written by system designers 3 3.4/ 3.92
f. reading Information technology monographs 3.24| .763
g. reading manuals to install softwares 3.67 3.92
h. reading texts of social media (e.g. facebodk44 3.76
twitter, etc.)
I. reading to interpret texts written in Englishterm| 3.40 3.23
of specific register
Grand Mean 3.53 3.59

Writing Skill
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a. writing project at the end of each of the cosirse | 3.65 3.84

b. writing course assignment 3.44 3.38

c. writing seminar in Information Technology 3.47 | .48

d. writing program instructions 3.38 3.53

e. writing to develop webpage 3.46 3.30

f. writing codes, designs, etc. 3.31 3.53

g. writing email messages 3.37 3.46
Grand Mean 3.44 3.5

Vocabulary

a. to know new general vocabulary 3.37 3.46

b. learning 'specific technical vocabulary’ 3.17| 463.
Grand Mean 3.27 3.46

Learners and subject area instructors were givewitaes under listening skill to rate the
competence of students. As indicated in the tadidéening to course lectures in the
classroom measured a mean score of 3.60 and 3.46tugents and subject area
instructors respectively. This result shows thatrders' believed they are on good level
where as subject area instructors rated for theesactivity in average position. The
ability of students in listening instructions froaadio lessons is found to be in average
scale. The mean score of students and subject instactors are 3.30 and 3.07
successively. The mean score of listening to windogdia player instructions is 3.69.
This means students are good in the specifiediggtiwit on the side of instructors the
mean score is 2.92 which identifies learners asawerage scale. Since subject area
instructors were on better position to evaluatér tftedents' competence, any result from

them could be much considerable than students.

Under speaking skill section, four activities we@revided in order to measure learners'

competence. Among them, speaking to present ing@iend group works obtained the
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first grade on the side of students as well asestilgirea instructors with the mean score
3.66 and 3.46 respectively. When it is situatedenrtiegree of competence, students are
good in presentation of any form and subject ansgructors mentioned students are in
average level for the mentioned skill. For the cetapce speaking in class discussion,
the mean score of students is 3.56 and the meaa etsubject area instructors is 2.92.
It can be deduced that students believed as tleeg@rd but on the side of instructors’

response, learners' competence in class discugssoon average level.

Students and subject area instructors ranked theitac speaking to report system
proposal on the second position with 3.63 and 3riEan scores. As results show,
students are good in speaking when they are irs d&sussion as rated by themselves
and still the side of subject area instructors sletuwdents are average for the same
activity. The competence of students to make comcation outside classroom is
remaining average. Its mean score is 3.49 for stgdend 3.00 in the side of instructors.

Thus, the result shows some lack of competencaepeaking skill activities.

Among activities mentioned under reading skill,rieas gave high mean value for
reading information technology course materialsadireg program instructions, and
reading manuals to install softwares with meanes&v3, 3.70, and 3.67 respectively.
As can be inferred from this, students have goodpsgence in reading course materials,
program instruction, and manuals. Besides, subjea instructors rated the competences
of students in accordance with certain readingvdiets. Consequently, reading diagrams
written by system designers and reading manualastall softwares are the two high
rated activities in terms of learners' competength \8.92 mean score. This result
indicates students are good enough in reading nwand diagrams. Next, subject area
instructors gave 3.76 mean score for both readints tfrom social media and reading to
information technology monographs. Thus, learnees good in reading social media
texts and reading monographs. On the other handests ranked reading information
technology monographs on the last position with 3r1®2an score. Besides, subject area
instructors believe that students are average adirrg to interpret texts written in
English in term of specific register and readingdty of computations with 3.23 mean

Scores.
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Regarding writing skill activities, students andogat area instructors gave the same
rank on the competence of writing project at thd eheach of the courses. This implies
that students are good at writing to projects atehd of each of the courses with the
mean value of 3.65 for students and 3.84 for stildjexa instructors. For students, writing
to course assignment counts 3.44 mean value. €Bidtrshows students have average
competence when they write course assignmentsiyl.ikee mean score of subject area
instructors also assures students are averagetingwourse assignments. Additionally,
students are remaining average on the competenegitnig seminar in information
technology area. For this regard the mean scoes3&7 for students, and 3.46 for
subject area instructors. The ability of studentsasiting program instructions, writing
to develop webpage, and writing email messagealaceunder average level with mean
score of 3.38, 3.46, and 3.37 on the side of learmesponse. Additionally, student are

on average competence for writing codes and dgsign

Students and subject area instructors were alssngiv rate the vocabulary competence
of students. Learning to know new general vocalgutaunts 3.37 and 3.46 mean scores
for students and instructors respectively. Wheteasing 'specific technical vocabulary’

measured 3.17 for students and 3.46 for subjeet iastructors. Generally, students are

not in good level in every aspect of learning newwds.

The result of the grand mean score reveals thalesta gave equal mean value for
listening and speaking skills (receptive skillsXtwB.53 mean score. This result shows
that learners' competence in receptive skills isnagrage level. Likewise, students are on
average scale for the remaining language skills Speaking 3.58. writing 3.44, and

vocabulary 3.27. On the side of subject areaunsirs, the grand mean result of rating
students’ competence regarding basic skills is irgngaunder average scale too. They
gave a grand mean score of 3.15 for listening ,sRill3for speaking skill, 3.59 for

reading skill, 3.5 for writing skill, and 3.46 fgpcabulary competences.
4.1.2. Learning Situation Analysis

4.1.2.1. Students Satisfaction Regarding Common Bhsh Language Courses
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In this section, only students were asked to mesathair level of satisfaction on common

English language courses which they have alredantat freshman level.

Table 4.4: Learners' satisfaction regarding common Englisiglage courses

Area VS S ubD usS VU

f f F f Mean
Level of the course 21 39 15 15 5 3.58
Course materials 8 27 27 26 7 3.03
The way teachers teach you 10 26 25 22 12 3.Q
Assessment system 13 35 21 16 10 3.2
Your achievement 16 33 20 19 7 3.33

Key: f = frequency VS= Very Satisfied S= SatisfiddD= Undecided US= Unsatisfied VU = Very
Unsatisfied

In this part, students were asked to rate the lef/#le courses of English. And the mean
score of the result is 3.58. The other part ofitken was dealing about the adequacy of
the course material. For this matter, learners ga®8 mean score. Another question
raised for them was based on the way teachers ttduggm. For this part, students' were
clearly undecided and they gave 3.00 mean scorgleBts also undecided on the
assessment system with 3.26 mean score. The fesulie achievement of students is
3.33. This can be still referred as students werdecided to mention about their
achievement. As reflected in this section, studamgated some gaps in the situation

instructors give English courses and the matetiedyg provide.

4.1.2.2. The Type of Themes and Vocabulary Items Mded in Academic and

Occupational Settings

Students, subject area instructors, and graduatye \asked to rate the degree of
importance of certain themes and vocabulary itdmas are believed to be important to
English courses. For this part, five alternativesrevgiven. i.e. 'Very Much Important’,

'Much Important’, ‘Important’, 'Less Importanthda'Not Important’. The number of

respondents from each group and the mean scoresvaie mentioned in the table below.
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Table 4.5 Types of themes/ topics and vocabulary items@pyate for English courses

ltem Respondent | Number Mean Score
Themes/topics related to major subject areas Stu 95 4.29
SAI 13 4.23
Grad 10 4.3
Themes/topics which contain both parts Stu 95 4.03
SAI 13 4.15
Grad 10 4.8
Vocabulary specific to learners' field of study u St 95 3.97
SAI 13 4.23
Grad 10 4
General vocabulary Stu 95 3.95
SAI 13 4.23
Grad 10 4

In case of themes/topics related to major subjezasa the three groups of respondents
(teachers, subject area instructors, and gradugta® different mean values, that are,
students 4.29, subject area instructors 4.23, aadugtes 4.3. Most respondents have
much positive replay regarding to English coursé whemes or topics related to the
major subject area. The second item is about faqéinglish course which has the idea of
containing general English and Specific languageeets that is essentially helpful
students to be effective in the area of study.his tegard students gave a mean value
4.03, subject area instructors, 4.15, and graduagsThus, graduates gave the highest
mean value for this regard. On the contrary stuiglané reaming under the level 'much
important’. Hence, all respondents (students, sulgeea instructors, and graduates
replied positively for the course containing therttes of major subject areas.

Regarding vocabulary items, students preferred lteths of vocabulary; vocabulary
specific to their field of study and general vodaloy with 3.97 and 3.93 mean scores
respectively. On the side of subject area instmgctthe same mean score is given for
both parts 4.23. Graduates measured the signigcafcincluding both specific and

general equally 4.00 mean score.. This shows thiati areas, both vocabulary items are
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equally important. The results show that both iterhgocabulary (general and specific)

are important in academic and professional settings
4.1.3. Target Situation Analysis
4.1.3.1. The Purpose for Which Students Need Endlid. anguage

Regarding the purpose for which students need &mdginguage, students and subject
area instructors were asked to rate their agreeoretisagreement with five scales 5 =
represents 'Strongly Agree', 4 = represents '‘Agi@e= represents '‘Not Sure', 2 =
represents 'Disagree’, and 1= represents 'Strddighgree’. The table below shows the

summary of the result.

Table 4.6 Mean scores and ranks of students' and subjeatiastructors' response on

the purpose they need Englishuage learning.

Mean Score Rank
Purposes Stu SAI Stu SAI
to be effective in other courses 4.25 4.23 4 2
for future academic purpose 4.43 4.46 3 1
to have better communication skills 4.44 4.23 2 2
for job opportunity 4.21 4.07 5 4
to understand new technologies 4.52 4.07 1 4
to have better performance in future job areas 4.31 | 3.61 4 7
to use English in everyday life 3.71 3.84 7 6

Key: Stu = Students

SAl= Subject Area Instructors

The above table shows the purpose for which stsdiesirn English language. In this
part, the highest mean result for students godhdostatement which entails students
learn English to understand new technology witt2 4riean result. This result shows that
students were strongly agreed for the statement ldeen to know new technologies.

Next to this, learners' gave more emphasis foistagement they learn English language

40



for the purpose of having better communicationlskahd for future academic purpose
with mean score 4.44 and 4.43 respectively. Besstaslents gave less mean result for
using English in everyday life with 3.71 mean réséind learning English for job
opportunity counts 4.21 mean score with slightad#hce with the conception of learning
English to be effective in other courses 4.23 meeore. As inferred from the result,
learners give much positive result regarding thgppse for which they learn English.

Based on students response, the mean result estdl@sresponse which stated as 'Agree’.

Furthermore, subject area instructors gave highnnssare for the statement that the
purpose for which students need learning EnglisHuture academic purpose with 4.46

mean score which it identifies they agree thatesttgl need English for future academic
purposes. Next to this, respondents mention thpgser for which students learn English
with giving equal mean score for the idea studérdsn English to be effective in other

courses and to have better communication skill® fiean score for these two ideas is
4.23. In the fourth place instructors mentionedistus learn English for job opportunity

and to understand new technology with 4.07 meares€@n the other hand, subject area
instructors gave relatively low mean score for #tatements students need English
language for better performance in the future j@as and to use English in everyday life
with 3.61 and 3.84 mean scores respectively. hebot) students and subject area

instructors agreed for the mentioned statementsitdéesome minor differences.

4.1.3.2. Students' and Subject Area Instructors’ Riéngs of Preferred Type of
English

In the mean while students, subject area instractord graduates were asked to rate the
type of English which they believe is approprifte information technology field of
study. For this part three alternatives were predidThe first alternative was about
general English. This type of English is much agged with the common courses which
are given at fresh man level. The other part ofliEhgvas mainly related with the notion
of ESP; English for Information Technology field study. The third choice was
concerned with a type of English which includes angubject area contents (topics of

IT) and general English parts. All parts of choicesre given different scales, 'Very
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High, 'High', 'Moderate', 'Low’, and 'Very Low'. @hmean score of the result is

mentioned in the table below.

Table 4.7:Preferred type of English Courses

Type of English Courses Mean Score Rank

Stu SAl Grad | Stu SAl | Grad
General English 4.09 4.00 4.2 2 2 2
English for IT 4.43 4.23 4.4 1 1 1
A balance between the two 3.84 3.6 3.8 3 3 3
Key: Grad = Graduates SAl: Subject Area Instarst Stu: Students

As indicated in the above table the assumptionraflih for IT got the first position.
When we look at the mean score of the specifiegh,itstudents’ mean score is 4.43,
subject area instructors gave a mean value of ritBthe mean score of graduates is 4.4.
Hence, the significance of designing the coursdaioed the idea English for IT is very

high. Next, the mean result of both groups showdeaeral English is more acceptable.

On the other hand, subject area instructors rat28 dhean score for the significance of
developing specific language skill. But they alated as having a knowledge of general
English is also acknowledged, with mean score Bh2. mean scores of students, subject
area instructors, and graduates lies above 'maldeael. As can be seen from table, 7,

the least mean score is achieved on a course tiyjpd wcludes both parts.

4.1.3.3. Evaluating the Importance and Attained Competence of Graduates
Regarding Activities in English (PSATSA)

Graduates were asked to rate the significance hanl tompetence with regard to
activities under the four basic language skillstelining, speaking, reading, and writing. In
this regard, activities under each of the basiguage skills were provided. Under degree
of importance and evaluating their attained compedive scales were given. In rating
the degree of importance, scales which are 'verghmmportance', 'much important’,
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important, Little important, and 'not important’ niegorovided. On the other side, scales
like 'very good', 'good’, 'average’, 'poor’, argtyvpoor' were given. The mean score of
the respondents and the ranks they gave underbeaahlanguage skills are summarized
in the following table.

Table 4.8: The degree of importance of activities and athic@mpetence of graduates

Type of Activity regarding basic skills Degree of Attained
Importance Competence
Listening Skill Mean Rank | Mean Score| Rank
Score

a. listening to meeting talks held in English 4.2 2141 2

b. listening to instructions from audio lessons 4.3 1 3.7 3

c. listening to window media player instructions 2 4. 2 4.6 1

Grand Mean 4.23 4.13

Speaking Skill

a. speaking through social media (e.g. skyp, | 4.1 3 3.8 2
viber)

b. speaking with coworkers 4.2 1 3.6 4

c. speaking to report system proposal 4.1 3 3.9 1

d. speaking to make communication with 4.2 1 3.7 3
costumers

Grand Mean 4.15 3.75

Reading Skill

a. reading Information technology course 4.4 1 4.2 1
materials

b. reading online websites about Informatjoh4 1 4.1 3

Technology

c. reading program instructions 4.4 1 4.2 1

d. reading diagrams written by system designers 4.4 1 3.9 5

e. reading Information technology monographs 4.3 5(3.9 5

f. reading manuals to install softwares 4.3 5 3.7 8

g. reading texts of social media (e.g. faceboak3 5 4.0 4

twitter, etc.
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h. reading to interpret texts written in English| ih.2 8 3.9 5
term of specific register
Grand Mean 4.33 3.98

Writing Skill
a. writing to notifications, or announcements 4.0 4 14.2 2
b. writing to projects, proposals 4.2 1 3.9 4
c. writing seminars in Information Technolog4.0 4 4.3 1
areas
d. writing program instructions 3.6 7 3.9 4
e. writing to develop webpage 4.2 1 3.9 4
f. writing codes, desings etc. 4.0 4 3.9 4
g. writing email messages (yahoo, gmail etc.) 4.2 114.1 3

Grand Mean 4.02 4.02

Graduates were asked whether listening to meehielgsin English is important. In this
part, they gave a mean score of 4.2. Graduatesviedlithat listening in meetings held in
work areas is much important. Additionally, thegalbput listening to instructions from
audio lessons and listening to window media playster much important level. They
also gave the first rank for listening to instroos from audio lessons with 4.3 mean
score. In terms of their competence, listening todaw media player got the highest
mean score 4.6. and they gave 4.1 mean valuestening to talks of meetings held in
English. And listening to instructions from audes$ons valued 3.7 mean score which is
the least competence from listening skill actigti®€hus, listening activities are needed in

job areas.

Graduates were also asked to rate the significafcactivities and measuring their

competences on speaking skill activities. As depicin the table, respondents gave
similar mean score for the activities speakinguigiosocial media and speaking to report
system proposal with 4.1 mean score. Whereas, spgeaih coworkers and speaking to

make communication with costumers, got a mean vafue2. These results show that
these activities are important in Ethio-Telecombi@eMarkos Branch. On the other side,
graduates were also required to evaluate theiahperformances on the listed activities.

The results reveal that graduates are good incéiNiges under speaking skill. These
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count, speaking through social media 3.8, spealitg coworkers 3.6, speaking to
report system proposal 3.9, and speaking to makenmzmication with costumers 3.7

mean Score.

Graduates believed that reading information teatgplcourse materials, reading online
websites about information technology, reading paog instructions, and reading
diagrams written by system designers are equalbprtant for their daily career with 4.4
mean value. Following that, they also rated readfgrmation technology monographs,
reading manuals to install softwares, and readaxgstof social media, with 4.3 mean
score. In last position, they put reading to intetrgexts written in English in terms of
specific register with 4.2 mean score. Hence, gau confirmed that activities in

relation to reading activities are much importantiteir profession.

On the side of rating graduates' attained competena reading activities, all the mean
score results show that they are in high performaimc performing certain reading
activities. However, there are minor differencesoam some of the activities.
Respondents gave 4.2 mean score which is the higbeslt in reading activities
regarding their competence for reading informatiechnology course materials, and
reading program instructions. Reading online welssabout information technology and
reading texts from social media follows one anothighn 4.1 and 4.0 mean scores. Lastly,
they gave equal mean score for three activitiessored 3.9 for activities like reading
diagrams by system designers, reading informagchriology monographs, and reading
to interpret texts written in English in terms @ksific register. Generally, graduates are

in a better position with the performance of acclshing activities under reading skill.

Finally, the grand mean scores show that readiilgaskivities are ranked first for their
significance in their career area with 4.33 meaorescNext, listening skill activities,
speaking skill activities and writing skill actiigs follow one another with 4.23, 4.15,
and 4.02 mean scores. Besides, graduates' granu soewe results reveal they are good
in performing activities under the four macro Esfglianguage skills. Additionally they
pointed out that they are more better in listermgcgvities than others with 4.13 grand

mean score followed by writing skill with 4.02 gchmean score.
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4.1.3.4. Significance of Activities Regarding BasiEnglish Skills in Academic
Setting

In this part, students and subject area instructemne asked to rate the importance of
activities regarding basic English language skdlsd sub skill (listening, speaking,
reading, writing, and vocabulary). The weight o&lsty described as; 5= Very Much
Important, 4= Much important, 3= Important, 2= Lésgportant, and 1= Not Important.
The mean score and the rank of activities unden eéasic skill are including the grand

mean result are mentioned in the following table

Table 4.9 Mean scores and ranks of activities regarding ghgmificance of basic

English Skills
Type of Activity regarding basic skills Mean Score Rank
Stu SAI Stu SAI
Listening Skill
a. listening to course lectures in the classroom 364. | 4.38 1 1
b. listening instructions from audio lessons 4.36| .234 1 2
c. listening to window media player instructions 021. 3.84 3 3
Grand Mean 4.24 4.16
Speaking Skill
a. speaking to present individual and group works| .364 | 4.53 1 1
b. speaking in class discussion 4.27 4.23 3
c. speaking to report system proposal 4.33 4.53 2
d. speaking to make communication outside00 3.53 4 4
classroom
Grand Mean 4.24 4.20
Reading Skill
a. reading information technology course materials4.36 4.61 3 1
b. reading online websites about 4.46 4.38 2 6
Information Technology
c. reading program instructions 4.48 4.61 1
d. reading theory of computations 4.35 4.38 4
e. reading diagrams written by system designers 1 4.2| 4.53 7 3
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f. reading Information technology monographs 4.06] .464
g. reading manuals to install softwares 4.27 4.44 5
h. reading texts of social media (e.g. facebook, 4.18 4.30
twitter, etc.)
I. reading to interpret texts written in Englishterm| 4.22 4.15
of specific register
&rd Mean 4.28 4.43
Writing Skill
a. writing project at the end of each of the cosirse | 4.56 4.23
b. writing course assignment 4.40 4.23 2 1
c. writing seminar in Information Technology 418 | .23
d. writing program instructions 4.27 4.15 4 5
e. writing to develop webpage 4.13 4.07 7 6
f. writing codes, designs, etc. 4.29 4.23 3 1
g. writing email messages 4.18 4.07 5 7
&rd Mean 4.28 4.17
Vocabulary
a. to know new general vocabulary 4.32 4.00 1 2
b. learning 'specific technical vocabulary' 4.23| 074.
&rd Mean 4.27 4.03

As it is observed from the table 4.9, students smbject area instructors gave mean
values 4.36 and 4.38 for listening to course lagun the classroom respectively. This
indicates that listening to course lectures in thess room is much important skill.

Concerning listening instructions from audio lessorstudents and subject area
instructors valued 4.23, 4.36 mean scores. Heno#) btudents and subject area
instructors believed listening instructions fromdeu lessons is much important.

Furthermore, students and subject area instructpresented mean values for listening
to window media player instructions as 4. 02 ai@8 3espectively.

As far as activities in speaking skill concernefive statements were provided for
students and subject area instructors to value teardingly. On the side of students,

speaking to present individual and group workshis most significant activity under
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speaking skill. Next to that, speaking to preseydtesn proposal, speaking to class
discussion, and speaking to make communicationdmitdassroom with the mean value
of 4.33, 4.27, and 4.00 respectively are the clsoatestudents under the specified skill. It
can be deduced that speaking to make communicatidside the classroom is not

equally important with the mentioned activities.

On the side of subject area instructors, activisiesh as presenting individual and group
works and speaking to system proposal got equahreeare, 4.53. Besides, speaking to
class discussion and speaking to make communicatitside classroom are the third and
fourth choice of subject area instructors. It saclthat subject area instructors are in the
better position to identify activities which arerye@mportant or less important for their

learners.

Students and subject area instructors gave 4.36 4a6fimean score for reading
information technology course materials. Besidesding program instructions have
been given the first rank by all respondents. leamvalue is 4.48 and 4.61 by students
and subject area instructors respectively. Nextding theory of computations got 4.35
and 4.38 mean scores for students and instruaspectively. Regarding other activities
such as reading information technology monograpgesding texts of social media, and
reading diagrams written by system designers arengieast consideration than other
reading activities by students with 4.06, 4.18, 4zl mean scores respectively. On the
contrary, subject area instructors ranked reatbnigterpret texts written in English in
term of specific register, reading texts from sbai@edia, and reading theory of

computation on the last three positions with 44180, and 4.38 mean scores.

Students and subject area instructors were alsedaskrate the significance of activities
under writing skill. In this part, writing projecit the end of each of the courses was
ranked first by students and subject area instractath 4.56 and 4.23 mean value
respectively. For students, writing course assigrinrh@ave been ranked second. But, on
the side of subject area instructors, both wripngject at the end of each of the courses,
writing course assignment, writing seminar in imf@ation technology, and writing codes,

designs, i.e. item a, b, c, and item f got thet fismk though only item 'f' has different
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mean score that is 4.23. Thus, all activities efwhiting skill are under much important

level in the side of both students and subject ergtauctors.

Having the knowledge of vocabulary is vital to ieetive in the target language. So that
two activities were given to rate their significenm academic setting. To know new
general vocabulary measured 4.32 and 4.00 for ste@md subject area instructors. This
result shows it is much important a and there isasosuch big difference between
students’ and instructors' response on the impmetah learning English to know new
general vocabulary. Additionally, learning specifechnical vocabulary also measures
above average levels in both sides. Hence, inttlteats' response, the mean score of the
specified skill of vocabulary measures 4.23 whishai little lesser in comparison to
learning to know new general vocabulary. On theeotbide, subject area instructors
valued the importance of learning specific techmimecabulary more than the statement
which says 'learning to know new general vocabul&gnerally, learning both general
and specific technical vocabulary are much imparianthe area of learning English
language in information technology field of studjthough there are some differences
between the responses of instructors and stud&ats.attention has to be paid to

strengthen both conditions of learning vocabul&eyns.
4.2. Qualitative Data Analysis

Qualitative methods focus on small numbers of pigdnts and a thorough

understanding of small, complete units of soamraction (Flood, et al, 2005). With

this prior conception the result of interview datad course material evaluation results
are presented under this section. The intervieva dmtthering system was used to
investigate the overall conception of English laage behalf of instructors who were
giving common English courses for information tealogy students and the director of
Operation and Maintenance section of Debre markb®Helecom branch. In the case
of course material evaluation, common English ceunstlines and handouts were used

whether they meet the need of information technpkigdents.
4.2.1. Analysis of the Interview Data

In this part, data gathered from instructors of lishglanguage and literature field of
study who had clear attachment with IT students toed Director of Operation and
49



maintenance department who was believed to be tiee veho knows the English

competence of employees were analyzed sequentially.
4.2.1.1. The Interview Data Analysis of English Insuctors

Conducting interview on English instructors wasidedd to be more significant with the
assumption if the outcome would support questiaendata results. For this part, five
instructors who were involved with giving commondtish courses like Communicative
English Skills and Basic Writing Skills were sekstt The contents of the interview
guestion required the reaction of instructors anl#mguage competence of students, the
type of English that information technology field study requires, and the students
ability regarding to the existing English courséke responses of English instructors are

reviewed in the following part.

The primary question of the interview was about tyyge of contents in the current
English courses that information technology stuslemed. In this part, respondents
mentioned there are limited parts of the currengliEh courses that information
technology learners needed. From Communicativeig§ingburse, themes that foster the
communication skill of learners are needed. Adddity, some of the topics give
students to develop self confidence. But, mosthef dontents of the course do not go
with the learners need. The other part is foun8asic Writing Skills course. From the
contents of this course students were assumed itttdrested on the writing procedures
that focus on the notion of general English andwhiéing procedures form sentence to
essay writing level. Thus most respondents arguetife relevance of some of the

contents of the existing course.

The second interview question focused on the lesrreatisfaction on the existing
English courses. In this regard some of the respatsdnentioned that was not easy task
to identify whether learners' were satisfied whke existing English courses. Others also
believed that learners' did not satisfy with theurses. Respondents mentioned that
students were keeping silent and they were alsonmivated in English classes. They
believed that this situation could be the bestaidhat learners' were not satisfied with

the existing course. Additionally, respondents évadd that contents of the existing
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course material do not consider the backgrounduafesits and activities do not increase

learners' interest, and the contents of the coulse®t go with major courses.

Third, instructors were also required to answerthar question whether activities in the
courses are related to the learners' field of st&dy this part, all most all respondents
replied that none of the activities does go witle tontents of the major courses. They
believed that the activities of the courses aresurggneral English category. Most of the
activities are associated with health, culture,iremment, and living situation than

containing contents of information technology. Hentespondents suggest that if the
activities are designed with the consideration afjancourse contents, it would be much

interesting for learners of the target language.

The fourth question was about rating students'opernce in applying the basic
language skills. In this regard, it was believedt tinstructors who were giving common
English courses are in a better position to agbessstudents English competence in the
area of basic language skills. Respondents werdifi@el basic language skills such as
listening, speaking, reading, and writing. To bewiith, the speaking skill of students
was believed to be below standard. In this secétodents are not better in the area of
expressing ideas with appropriate speaking skithmetence. Students also preferred to
use local language (Amharic) instead to expressiuiy the target language. The
listening skill of students believed to be low. the interview data show, students do not
comprehend listening texts. They are also veryilownderstanding talks held in English
language in the classroom. Regarding to readirly sk$pondents believed that this skill
is the most challenging skill for students in terafsunderstanding the themes of the
written text. It was also indicated that students poor in managing reading skill
comprehension questions during exam time. Writikil s the other more challenging
skill for learners. Students are poor in both flieand accuracy during writing tasks.
They are also poor in using appropriate grammameSof the students are suggested as
poor as in writing the correct spelling of the werelen. Thus, students are poor in the
area of four basic English skills. Students arer podoth productive and receptive skills.
Focus should be taken to foster the competenceaohérs' in each of the basic English
skill.
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In the fifth part, instructors were asked if thaséing English courses help learners to
develop specific language ability to carry out thacademic work. For this query,

respondents argue for the idea that the existimgli€h course help learners to develop
general language skills. These courses also heigests to develop their general
academic performance. This could help learnersate etter skills in expressing views
and to develop general writing skills for occupatibsettings too. As the existing English
courses are given for all students of the univergsitany field of study, it would help

them to be effective in the required place sincglih language is the language of

Ethiopian higher institutions.

English instructors were also asked about the lagguproblems and linguistic
difficulties that students encounter while learnthg target language. The responses are
entirely revolves around the four basic languagkssitistening, speaking, reading, and
writing. The major difficulties learners' face dugilearning the target language includes,
difficulties in understanding of the text, lackwajcabularies (dictions), challenging them
on taking notes, lack of fluency/accuracy, andidifty in using appropriate grammar.
In this part instructors assured that learnersahmgost poor in using language skills
appropriately. Thus, in order to make learners wgllipped with basic language skills
the language teaching programs should work to mm@nmanguage problems and
linguistic difficulties. These could help learnéesbe effective in other disciplines since

English is the medium used in every course of mfairon technology field of study.

Instructors were asked to identify the most imparizarts of the existing English course
for IT field of study. In this section, respondéntesponses show that most of the
language skills are equally important for both &rait purposes and for learners future
career. But, some of the respondents agreed thdingand writing skills are much more

important for the specified field of study. Moreoyvimtegrative way of teaching language
skills was suggested to be much relevant for leart@ bring the required language
competences. Thus, focus should be given for magtdrasic language skills and

integrative way of language teaching is importantstudents competences.

The notion of ESP for information technology wasl@ned with the enquiry that the
kind of English course which can go with the spediffield of study. In this part
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respondents suggested that courses which contgor subject area contents are highly
important with the notion of English for Specifiafpose (ESP). But, some of the content
of the existing courses are also important and sieyld be kept as it is since they foster
the general language ability of learners. One @f tbspondents also suggested that
language of technology should be incorporated enpghirts of the courses. This can lead
us to the emergency of English for specific Academirposes (ESAP). Most of the
respondents also suggested that different courseriada should be designed basically
with the notion of including specific themes in deurses.

Respondents were also asked whether there is abgapeen the students English
language need and the existing English courseirftaesiew results suggested that there
are some gaps between the existing English courdettee learners' English language
needs. The gap between the existing English coarsgéghe students language needs is
manifested by the learners situation in the invmilgat of classroom activities. Learners
show low interest and also they lack motivatiorclassroom participations. So as most
of the replies for the mentioned question assueethere is a gap between the existing
English courses and the students English languagdsn instructors mentioned possible
solutions that will satisfy the learners' languageds. For instance, respondents reflected
that courses should be designed in relation ta thajor subject courses. This means that
the notion of ESP could be addressed if contenthefcourses contain themes related
information technology components. Additionally,skabased activities should be
encouraged to narrow the gap between the existingligh courses and the information
technology students language needs. Moreover, ginglourses are recommended to

consider background knowledge of students.

4.2.1.2. The Interview Data Analysis of Operation ad Maintenance

Coordinator of Debre Markos Ethio-Tedcom

In this section, the interview which was made wille Operation and Maintenance
Coordinator of Ethio-Telecom, Debre Markos bran@s Ibeen analyzed. The subject
matter of the interview was focusing on the competeof the information technology

graduates of IT department in their office, theetypf language skills mostly needed to
carry out duties effectively in the IT sector, thmjor activities that IT graduates use
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English on their position with rating their perfante, and comments on the required

English language proficiency of the employees isdTtor.

The first question was about rating the English petance of employees in the office. In
this regard, the interviewee asserted that emp®yaee found in good/average
competence regarding to the basic language skillssing English language, some of the
employees are better in the skills of the langumg® others are below the required level
in using the language. According to the data engdgyare good in receptive skills
(listening and reading) and average in productikiésqspeaking and writing). From this,

we can deduce that information technology graduadee to be equipped with the basic

language skills that are appropriate for the pmsiitn the office.

The second interview question was on identifying tiost important language skills for
the position that information technology graduatee required. For this part the
interviewee responded that writing and readinglsldte the most important skills than
others for the required position. Even though wgtand reading skills were believed to
be the most important skills for the position, otbkills (listening and speaking) are also
very important in different situations. The resofitthe interview shows that prospective
graduates should be focusing on the progress af Baglish skills with special focus to

reading and writing. These skills are thought tonbare significant since documents,
manuals and instructions are written in Englishdifidnally, the most frequent and less
frequent language skills were identified on theitpms IT graduates are required. In this
part, writing skills and reading skills are moreduently required skills followed by

listening and speaking skills.

The interviewee was also asked to mention majaviaies that information technology
graduates use English on their position. Listerangyvities held in work areas include;
listening to audio manuals, listening talks fromjoln training, listening to discussions on
laboratory, and listening to lectures on theoriéscomputation. Speaking activities
include; speaking to foreign customers, speakingraming centers, and speaking in
company related meetings. With regard to readinty agtivities, reading to manuals,
reading to mails, reading to reports, and readmgeferences are the major reading
activities commonly used in the office. Finally,itivrg skill activities entail; writing to
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reports, writing to personal applications, writity administration services, writing to

plans, and writing to weekly reports. Thus, diffgractivities are performed under the
basic English language skills in the office of Btfiielecom, Operation and Maintenance
stream. Next, the respondent was asked to assesff¢istiveness of employees on using
basic English language skills regarding to the meetd activities. The respondent
mentioned that the employees are better in sontieecdctivities and they are also below

the required performance in some of the activities.

Finally, the respondent was required to commentthen required English language
proficiency of employees to accomplish their jolffeively in their career. The result

show that workers should be well equipped with dbésnguage skills. It has been also
said that employees should have better communeatvmpetence. Generally, the
interview data show that better competence in Ehghnguage is essential in the field of

Operation and Maintenance section of Ethio-Teleddelre Markos branch.
4.2.2. Result of the Existing English Course Mateal Evaluation

The final qualitative data analysis went to thelgsia of course materials based on
different criteria. The course material analysisswaade in respect to the common
English course materials; Communicate English $kdind Basic Writing Skills.

Accordingly, course materials which are commonlyedisby instructors to give

Communicative English Skills and Basic Writing I8kcourses were analyzed using the
evaluation checklist adapted from Cunningworth @99 hese checklist were used to
evaluate whether or not the course materials gaéidequately the English language
needs of information technology students. Howewichards and Rodgers, (1987)
advise that English language teaching (ELT) mdtelezelopers and evaluators need to
take a wide range of factors into considerationoteefthey make decisions on the
materials they develop or select for particulartegts. Some of these factors include the
roles of the learner, teacher, and instructionakenels as well as the syllabus. The result

of the evaluation has been presented hereunder.

The first criterion was to identify whether theucse materials contain special language
related to the major subject area. In this regdmokough investigation has been made if

themes or topics related to information technolagy found in the contents of the course
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material under the basic skills. It was found thare was no any subject area component
in the contents of both Communicative English Skdhd Basic Writing Skills courses
that are special for the defined field of studyt,Bhere were possible situations in the
contents of the English course under basic sksligh as reading skill which possibly
include subject matter contents. Additionally, intimg skills there were possible places
which students could be required to include paftsntormation technology subject

matters.

The second question was evaluating whether thectlgs of the courses were specific
in terms of content and performance. In the cowstine of the common English
courses, there are objectives mentioned which foocuthe outcome of the courses after
completing the terms. These objectives stated l#zsahers would attain some level of
competence following the end of the courses. Algioobjectives are believed to be
essential, they are not adequately organized basede contents mentioned throughout
the course materials. On the side of Communicd&iwvglish Skills, nearly five objectives
are mentioned. All the objects are speaking abloeitanguage competence that can be
developed from the four basic language skills. 8esi Basic writing Skills course entails
four objectives which were entirely focusing on theting contexts that learners should
follow in the activities depicted in the entire cse. From the objectives listed under
Basic Writing Skills course, some of the objectiees less organized in the content areas

and also less relevant when compared to the stsidequired competences.

The other evaluative criterion was assessing windtie course materials sufficiently
flexible to meet the students’' need. The need gfiEnfor information technology field
of study can be also shaped by the adequacy amifisipe of course materials. In this
part, some of the contents of the course mateasessential to develop the general
English skills of learners but it doesn't mean thase materials are prepared in
accordance with the learners need since materiale wot designed based on the
learners’' need. The information taken from the depant of English Language and
Literature show that need assessment has not bken before they designed the course
materials. Thus, without conducting needs analydisre is little room to identify

whether the existing English language coursesgeffily flexible to meet learners' need.

56



Next, an attempt has been made whether the existingse materials activities reflect
learners' present and future situation. The as®in the course Communicative English
Skills focus on equipping learners' with listenisgeaking, reading, and writing skills.
The actual usage of the materials do not help &arto develop their specific language
abilities for information technology field of studyesides, the effectiveness of the
courses have not been measured by English langasigectors in the area of language
teaching. But, the learners' attained proficieneyel in the mentioned courses could

possibly measured the effectiveness of the couederials.

For the question that requires to measure the pppteness of the course materials to
the target situation, lies on the situation whigturse materials are believed to be
appropriate to the students who are eligible t@ tadtmmon English courses. In the area
of target situation, the levels of the courses db suit to learners at higher education
level since most part of the course material cdsteauld have been possibly covered in
lower grades however, course materials are beliévdae appropriate to the specified

field of study.

Finally, an assessment was made to identify whetieecontents of the course materials
go with the objectives stated. In this part, thgeolives mentioned under the course
outline of each of the courses were investigate@tihmdr they go with the activities
mentioned. The results show that the activities raoe entirely concurrent with the
objectives stated in the course outlines. Howeseme of the activities do have
connections with the objectives mentioned at thgirtseng part of the courses. Students
are required to attain the mentioned objectivesthidy accomplish the activities
successfully. Consequently, the tasks and actvitiehe materials do not equip learners
with specific English abilities that help learndées perform English activities in their

academic studies and future career.
4.2.3. Results from the Open-ended Items of the Qstgonnaire
4.2.3.1. Comments of Learners on the Existing Englh Language Learning

The students of Information Technology field of dstustudents were asked to write

comments with respect to the students’ presenulageg learning.
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Summary of the given comments are listed below:

Teachers do not use language teaching aids. Watsshee not adequately used
in classroom activities. Language classrooms shaadsider materials that
learners can practice easily.

Student centered approach is still not developethénELT classes. Teachers
control language classes instead of facilitatenkesa.

Contents of the course do not mach with the majbjest area courses. Themes
or topics related to information technology are mwtorporated in the actual
language classes.

Teachers do not focus on developing students layegsill developments.

4.2.3.2. Subject Area Instructors Comments on the ééd of English for IT Students

The instructors of Information Technology field sitfidy were also required to comment

on the English language needs of Information Teldgyo students. In this regard,

instructors gave different comments. The commergsammarized by compressing the

main points from the given responses.

The given English courses do not have relationshijln the major courses.
Contents were not organized considering themagiasaof the major courses
Students are poor in most of the language skibsiguage teaching practices are
focusing on the basic language skills development.

Students are careless on using the appropriatedaegorms.

Students are poor in speaking in front of the <lasich as presenting
assignments. So, teachers should provide studetttsh& opportunity to practice
speaking in front of the class.

Students prefer to use local languages (Amharit)erclasses.
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Chapter Five: Summary, Conclusions, and Recommendiains
5.1. Summary of the Findings

The purpose of this study was to assess the Enfisfjuage needs of Information
Technology students of Debre Markos Universityotder to achieve the goal, data were
collected from different sources with questionnaim@erview and course materials
evaluation. Then, the collected data were analyaed presented in percentage,

frequency, and mean forms with explanations.
5.1.1. English Skills in Educational and Occupatioal Settings

In the study, respondents (students, subject astauctors, and graduates) were asked to
rate the significance of each of English skillsgademic and work places. In this regard,
students gave the following mean scores: lister(thg4), speaking, (4.23), reading,
(4.44), writing, (4.16), grammar (3.75), vocabul#By83), and pronunciation (3.68). On
the other hand, subject area instructors were reduo rate the importance of English
skills and the mean score results are: listenin@8 speaking (4.53), reading (4.38),
writing (4.15), grammar (4.00), vocabulary (4.3&)d pronunciation (2.84). In addition,
the mean score of graduates measured listenifg, (dpeaking (4.4), reading (4.7)

writing (4.9), grammar (3.4), vocabulary (3.0) gmwdnunciation (2.9) mean scores.
5.1.2. Learners' Competence Regarding English Skl

Concerning learners' competence, students thenssedwel subject area instructors
identified the level of competence of learnerslime with activities mentioned under
English skills. The mean score of activities amading manuals to install softwares
(3.67), listening to window media player instrocs (3.69), speaking to present
individual and group works (3.66), speaking in sldsscussion (3.56), speaking to report
system proposal (3.63), reading information tecbgpl course materials (3.73),
reading online websites about Information Techngplog(3.54), reading program
instructions (3.70) reading theory of computati@®$2), and listening to course lectures
in the classroom (3.60). And also they are on a@eengerformance for activities like
listening instructions from audio lessons (3.308peaking to make communication

outside classroom (3.49), reading diagrams writtgrsystem designers (3.43) reading
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Information technology monographs (3.24) , readexgs of social media (3.44), reading
to interpret texts written in English in term ofesjfic register (3.40), writing project at
the end of each of the courses (3.65), writing se@ssignment (3.44) writing seminar in
Information Technology (3.47), writing program insttions (3.38), writing to develop
webpage (3.46), writing email messages, (3.37intow new general vocabulary, (3.37),
and learning 'specific technical vocabulary', (3.10n the contrary, the result of subject
area instructors revealed students were found erage level in performing most of the
activities in English (Table 4.3).

5.1.3. Significance of Activities Regarding EnglishSkills in Academic and

Occupational Settings

Findings of the study show that all activities arach important in the area of learning
information technology courses which associated vidnhglish skills. These activities
included listening to course lectures in the classr (4.36), listening instructions from
audio lessons (4.36), listening to window mediaypl instructions (4.02), speaking to
present individual and group works (4.36), speakmglass discussion (4.27), speaking
to report system proposal (4.33), speaking to nakamunication outside classroom
(4.00), reading information technology course malti(4.36), reading online websites
about Information Technology, (4.46), reading pewgrinstructions (4.48) reading theory
of computations (4.35) reading diagrams written dygtem designers (4.21) reading
Information technology monographs (4.06) readinquads to install softwares (4.27),
reading texts of social media (3.44), reading terpret texts written in English in term
of specific register (4.22), writing project at teed of each of the courses (4.56), writing
course assignment (4.40) writing seminar in Infdroma Technology (4.18), writing
program instructions (4.27), writing to develop wafge (4.13), writing email messages,
(4.18), learning to know new general vocabulary32} learning 'specific technical
vocabulary', (4.23) Additionally, subject area rostors also assured that the above
activities are much important for information teology field of study learners (Table
4.9)

On the other hand, graduates' result shows thifitees in English are important on the

situation where English language is required. Magiivities such as listening to meeting
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talks held in English, listening to instructionsrir audio lessons, listening to window me
dia player instructions, speaking through sociatlimespeaking with coworkers,
speaking to report system proposal, speaking teernaknmunication with costumers, rea
ding Information technology course materials, raegddnline websites about Information
Technology, reading program instructions, readilagms written by system designers,
reading Information technology monographs, readngnuals to install softwares,
reading texts of social media, reading to intergeatts written in English in term of
specific register, writing to notifications, wrg to projects and proposals , writing
seminars in Information Technology areas, writinggoam instructions, writing to
develop webpage, writing codes and designs andhgrémail messages were identified
as important activities in Ethio-Telecom Debre nearbranch. Graduates identified they
have good performance on managing the above aesi\{ifable 4.8)

5.1.4. The Type of Themes and Vocabulary Items Regad in Education and Work
Areas

An attempt was also made to identify themes anabolary items that are required in
education and work areas. Respondents (studemfgctarea instructors, and graduates)
identified the importance of themes and vocabuléeyns. Mean scores of students
counted as: themes related to major subject a#e28)( themes which contain both parts
(4.03), vocabulary specific to learners' field afidy (3.97), and general vocabulary
(3.95). Whereas the mean score of subject areauatsts are: themes related to major
subject areas (4.23), themes which contain botls p@.15),vocabulary specific to
learners' field of study (4.23), general vocabulé4y23). Finally the mean results of
graduates identified as, themes related to majojestiareas (4.3), themes which contain
both parts (4.8), vocabulary specific to learndisld of study (4.0), and general
vocabulary (4.0)

5.1.5. Conceptions on the Type of English CoursesrflT field of Study

Respondents were required to value the type ofiginglourse which possibly can go
with IT field of study in education and professi@meas. Three alternatives were
provided. These include, general English coursegligimfor IT, and A balance between
the two. English for IT got 4.43, 4.23, and 4.4 mes&ore by students, subject area
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instructors, and graduates respectively. Followgeneral English got 4.09, 4.00, and
4.2. respectively. At the end, a balanced course naked with a mean value of 3.84,

3.61, and 3.8 respectively.

Additionally, the interview data analysis and theakiation of course materials show that
basic language skills are significant both in acsideand occupational settings though
students do not have the required competence regaadtivities in English. And also

the existing course materials do not help learteedevelop specific language ability that

would help learners for future career.
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5.2. Conclusions
The following conclusions were drawn based on thdirigs of the data analysis.

» English Language Needs for Academic and Occupatioh&ettings of IT Area

In information technology field of study, basic tarage skills and sub skills (listening,
speaking, reading, writing, vocabulary, pronunciatiare essential. But, receptive skills
(listening and reading) are the most importantlskithen compared to other skills.
Whereas, grammar, pronunciation, and vocabularytlaeeleast needed language sub
skills in the specfied field of study. On the otlmand, in occupational settings, writing
and reading skills are the most needed skills ¥eid by listening and speaking skills.
But, in the same manner with learners, languagesgils are rarely needed in career

area: Ethio-Telecom Debre Markos branch.

» Learners' Reaction towards Common English Languag€ourses

Common English Courses were believed to be sigmifidor information technology
students. However, the contents of the coursesaréully sufficient to satisfy students.
Contents of the existing course material do nosmter learners' academic background.
Additionally, activities do not increase learnergerest, and the contents of the courses
do not go with major subjects. Students indicateches gaps in the situation English
instructors give English courses and the matetiadyg provide. Additionally, the method
of teaching English courses and the assessmer@nsystachers use do not satisfy IT
learners. Hence, common English course do not denghe need of learners in the

specified field of study.

» Gaps Between the Importance of English Activities rad Learners' Attained

Competence Regarding Basic Skills

Most activities under basic English skills arengigant for Information Technology

learners for academic purposes. But, they are etitegquipped with the required skills
their academic level necessitated. Although, sttedbrlieved activities regarding basic
English skills are significant for their academiaceess and future career, their

competences are not yet developed. Additionallgrlers are not motivated in the
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classroom when English courses are provided. Whencempare the gaps between
competence and importance as rated by the stutleensselves, it was found out that
there were gaps. The gaps show that the learrergetences in basic English skills are

not valued as much as the significances of thecltasglish skills.
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5.3. Recommendations

Based on the findings of the study, the followiegommendations have been forwarded.

>

An appropriate English language syllabus shoulddésigned for Information
Technology learners by taking into account the Bhglanguage needs of the
students in both the academic and future profeabgettings.

The existing English courses should be revisedaweha tendency to increase
learners’ English language competence; the aedvith the course contents
should entail themes from the major subject ahefmrfnation Technology), eg.
reading texts should be prepared from IT contents.

English instructors should identify the need ofdstots before they prepare
material to deliver the courses.

English courses should be designed in the way ¢heitees of the courses build
learners' attained competences

Syllabus designers and English instructors shoelkklbp a habit of conducting
continuous needs assessment on the English langueggs of information

technology students. This would help to developetfieiency of English courses
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Appendices
Appendix - 1

Statistical Computations Used in the Study

In the appendix part, summaries of statistical Watoons and instruments which the

researcher employed to gather data are presentethglihe analysis and presentation of

data, some standard and non-standard symbols vgect deliberately. You are kindly

requested to check what symbols represent if caorfusappens.

f = frequency of response

X = numeric value which represent the rate of tikecale counted from left to right with

the value found between five and one (5 -1)

fx = frequency multiplied by a given value

>f = summation of frequency (f)
>fx = summation of (fx)
M = mean

Level of Agreement
SA = Strongly Agree

A = Agree
NS = Not Sure
D = Disagree

SD = Strongly Disagree
Degree of Preference

VH = Very High

H = High

M = Moderate

L = Low

VL= Very Low

Degree of Need

VFN = Very Frequently Needed
FN = Frequently Needed
SN = Sometimes Needed
RN = Rarely Needed

NN= Not Needed

Level of Satisfaction
VS = Very Satisfied
S = Satisfied
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Ud = Undecided

Us = Unsatisfied

VU = Very Unsatisfied
Degree of Importance
VMI = Very Much Important
MI = Much Important
| = Important

LI = Little Important
NI = Not Important
Level of Competence
VG = Very Good

G = Good
A = Average
P = Poor

VP = Very Poor



Appendix - 2

Statistical Analysis of Information Technology Stuents' Response
Table 1 The purpose for which students need English laggu

Purposes Level of Agreement or Disagreement yf x| Rank
SA A NS D SD
f fx f fx f fx f fx fx
to be effective in other courses 43 2139 156/ 8 24| 4 1 95| 404|425 |5
for future academic purpose 54 2[780 120( 9 27| 2 0 95| 421|4.43
to have better communicatior63 315| 17 68| 10 30| 4 1 444 | 2
skills 95| 422
for job opportunity 42 21038 152| 10 30|13 6|2 95| 400(4.21 | 6
to understand new technologies 59 298 1127 211 0 95| 430|4.52
to have better performance |43 215| 41 164| 9 27| 2 410 431 | 4
future job areas 95| 410
to use English in everyday life 29 1434 136| 15 45110 | 20|7 95| 353(3.71 | 7
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Table 2 Preferred type of English for students

Degree of Preference

VH H M L VL
Type of English Courses | f fx f fx |f fx |f fx F fx Yo XYfx | Rank
General English(like the
courses you have taken) 43 27 17 7 1 409 | 2

215 108 51 14 95 389
English for IT 59 299 23 92| 8 24| 5 10| 0 95 421|4.43
A balance between thetwp 26 1386 144| 26 78| 6 121 95 365|3.84 | 3
Table 3 Language skills and areas of knowledge on edumaltisetting
Degree of Need
Language Skills VEN EN SN RN NN
and Areas of
Knowledge F fx f fx f fx |f fx f fx
> f > fx M Rank

Listening 52 260 33 132/10 | 30|0 0 0 95 422 | 4.44 1
Speaking 50 25023 92|16 | 48|6 12|10 0 95 402 | 4.23 3
Reading 56 28029 116| 7 21| 2 1 1 95 422 4.44 1
Writing 46 230| 30 120/ 12 | 36| 3 4 4 95 396 | 4.16 4
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Grammar 30 150 28 112| 22 | 66|14 28| 1 95 357| 3.75
Vocabulary 32 160 30 120/ 21 | 63| 9 18| 3 95 364 | 3.83
Pronunciation 30 15024 96|26 | 78|11 22| 4 95 350 | 3.68
Table 4: The degree of significance of activities with resfpto basic language skills

Degree of Importance as rated by learners

VMI Ml | LI NI
Type of Activity regarding basic skills f fx |f fx f o|fx |f fx f fx P | Y x| Rank
4.1 Listening Skill
a. listening to course lectures in the
classroom

60 | 300]| 19 76| 9 27 10| 2 2| 95| 415|436 |1
b. listening instructions from audio lessons 338 35 140 23| 69| 3 6|1 1| 95| 415|436 | 1
. Iistgning to window media player
instructions

33 165| 42 168 13| 393 6|4 4 95 3821 4.02 |3
4.2. Speaking Skill
a. speaking to present individual and group
works

56 | 280| 22 88|13 | 394 0 0 95 415/ 4.36 |1
b. speaking in class discussion 46 23Fb 140/ 9 27| 4 95 406 4.27 | 3
c. speaking to report system proposal 49 23% 124 13| 39| 2 0 0 95 412 4.33
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d. speaking to make communication outside
classroom

37 185| 29 11622 | 666 12]1 1 95 380 4.00

4.3. Reading Skill

a. reading information technology course

materials 50| 295| 19| 76/11| 33| 5| 10| 1| 1| 95| 415/4.36

b.reading online websites about Information

Technology 53| 265| 34| 136| 7| 21| 1| 2| o| 0| 95| 424|4.46
c. reading program instructions 5270 33| 132| 8| 24 0 0 0 0 95| 426|4.48
d. reading theory of computations 1235| 36| 144| 11| 33 1 2 0 0 95| 414|4.35
e. reading diagrams written by system
designers

441220 30| 120| 18| 54 3 6 0 0 95| 400|4.21

f.reading Information technology

monographs 39| 195| 29| 116|21| 63| 6| 12| 0| O| 95| 386|4.06

g. reading manuals to install softwares 4310 30| 120| 12| 36 5 10 0 0 95| 406|4.27

h. reading social media (e.g. facebopk,

twitter, etc. 48|240| 27| 108/ 12| 36| 6| 12| 2| 2| 95| 398|4.18

i. reading to interpret texts written |n

English in term of - specific register 44| 220 35| 140|10| 30| 5| 10| 1| 1| 95| 401|4.22

4.4. Writing Skill

a. writing project at the end of each of the

courses 60| 300| 29| 116| 6| 18] O O] O] O 95| 434|456
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b. writing course assignment $260| 32| 128| 8| 24 3 6 0 O| 95| 418|440 | 2
c. writing seminar in Informatiol

Technology 42| 210 37| 148| 9| 27| 6| 12| 1| 1| 95| 398|418 |5
d. writing program instructions 48240 29| 116| 14| 42 4 8 0 0 95| 406|427 | 4
e. writing to develop webpage 4215 28| 112|19| 57 4 8 1 1 95| 393|4.13 | 7
f. writing codes, designs, etc. 51255 25 100| 15| 45 4 8 0 0 95 408 4.29 | 3
g. writing email messages 4225| 31| 124| 12| 36 6 12 1 1 95| 398(4.18 | 5
4.5. Vocabulary

a. to know new general vocabulary 5255| 30| 120| 9| 27 4 1 1 95| 4111432 |1
b. learning 'specific technical vocabulary' 4000 40| 160 12| 36 0 0 95| 402|4.23 | 2
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Table 5 Learners attained competence on activities vagipect to basic language skills

Learners' Attained Competence as Rated by Themselse
VG G A P VP
Type of Activity regarding basic skills f fx f fx f fx foo|fx f fx Y I Yfx | Rank

4.1 Listening Skill

a. listening to course lectures in the

classroom 20| 100| 36| 144| 25| 75|10| 20| 4 4| 95| 343/3.60 |2

b. listening instructions from audio lesson 1155| 30| 120| 34| 102| 17 34 3 3 95| 314|3.30| 3

()

c. listening to window media player

Instructions 18| 90| 34| 136| 28| 84| 13| 26 2 2| 95| 1338|3691

4.2. Speaking Skill

a. speaking to present individual and group21 | 105| 36| 144| 26 78| 9 18 3 3
works

95| 348|366 |1
b. speaking in class discussion 16 80| 38| 152| 25 75| 16 32 0 0 95| 339|356 | 3
c. speaking to report system proposal 1890 | 33| 132| 36| 108| 7 14 1 1 95| 345|363 | 2
d. speaking to make communication outside 349 | 4
classroom

21| 105] 24| 96 36| 108] 9 18 5 5 95| 332

4.3. Reading Skill

a. reading information technology course 95| 355
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material 23| 115| 31| 124| 34| 102| 7| 14 3.73
b. reading online websites abqut
Information Technology 20| 100| 28| 112| 34| 102| 10| 20 05| 334|3.54
c. reading program instructions 23115| 34| 136| 27| 81 18 95| 352|3.70
d. reading theory of computations 17 8| 35| 140| 34| 102 16 95| 344 3.62
e. reading diagrams written by systém
designers 17| 85| 28| 112| 32| 96| 15| 30 95| 326/ 3.43
f. reading Information technology
monographs 14| 70| 29| 116| 35| 105| 13| 26 95| 321)|3.24
g. reading manuals to install softwares 2210| 30| 120| 34| 102| 8 16 95| 349| 3.67
h. reading social media (e.g. facebopk,
twitter, etc. 20| 100| 26| 104| 31| 93| 12| 24 95| 327]3.44
i. reading to interpret texts written |n
English in term of  specific register 17 g5 25| 100! 36! 108] 13 26 95| 323! 3.40
4.4. Writing Skill
a. writing project at the end of each of the
courses

20 10032 | 12833 99| 10 20 95| 347|3.65
b. writing course assignment 12 5@5 | 140| 33 99| 13 26 95| 327|3.44
c. writing seminar in Information
Technology

12 60|33 | 132] 39 117 10 20 95| 330|3.47
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d. writing program instructions 16 g@3 92| 40 120| 14 28| 2 2| 95| 322(338| 5
e. writing to develop webpage 18 D@28 112| 33 99| 12 24| 4 4| 95| 329|3.46| 3
f. writing codes, designs, etc. 10 530 120| 37 111] 16 32| 2 2| 95| 315(331| 7
g. writing email messages 17 BR7 108| 30 90| 17 34| 4 4| 95| 321|337| 6
4.5. Vocabulary 100

a. to know new general vocabulary 945| 31| 124| 34| 102| 17 34 4 95| 309|337 1
b. learning 'specific technical vocabulary' 1575| 15| 60| 39| 117| 24| 48 95| 302|317 | 2
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Table 6: learners level of satisfaction on the existing l&hganguage courses

Level of Satisfaction
VS S Ud Us VU
Area foolfx |f |fx |f fx foofx | x| Xf > fx H
Level of the course 21 1039 | 156| 15 45|15 | 30| 5 5 5 3.58
5 341
Course materials 8 4027 | 108| 27 81|26 | 52|7 7 7 2881 3.03
The way teachers taught you 10 [5P6 | 104| 25 75|22 | 44|12 | 12 12 285 3.00
Assessment system 1 535 | 140 21 63|16 | 32|10 | 10 10 310| 3.26
Your achievement 16| 8P33 | 132| 20 60(19 | 38| 7 7 7 317 | 3.33
Table 7: The type of themes and vocabulary items needéteiacademic area
Degree of Importance
VMI Ml | LI NI
ltem f|fx foofx |f |fx |f |fx |[f |fx |[Xf |[Xfx |u
Themes/topics related to major subject areas
47| 235| 35| 140 8| 24| 4 8| 1 95 408 | 4.29
Themes/topics which contain both parts
33| 165| 37| 148| 20| 60| 5| 10| O 95 383 | 4.03
Vocabulary specific to your field of study
95 378
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35| 175| 32| 128| 20| 60 14 1 3.97
General vocabulary 36 180| 31| 124| 18| 54 16 2 95 376| 3.95
Appendix 3
Statistical Analysis of Subject Area (IT) Instructas’ Response
Table 1 The purpose for which students need English lagguas rated by Subject area instructors
Level of Agreement or Disagreement
SA A NS D SD > f
Purposes f fx [f |fx [f |[fx |f [fx fx )P GEET! Rank
to be effective in other courses 7 35 2 8 (4 12 |0 @ |0 13 551423 | 2
for future academic purpose 7 35 5 20 |1 3 0 O |0 3|158/446 |1
to have better communication skills 7 35 3 12 |2 6 2 |0 |0 13 551423 | 2
for job opportunity 4 200 7| 28 1 3 1 0 13 53/4.07 | 4
to understand new technologies 5 25 (4 16 |4 12 |0 |0 |O 13 5314.07 | 4
to have better performance in futyre
job areas 3 |15|4 |16 |4 |12 |2 |4 |0 |oO 13| 47|361 |7
to use English in everyday life 5 25 2 8 S 1p 1 00 13 50384 | 6
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Table 2 Basic English skills and areas of knowledge fradeemic area

Degree of Needs of basic skills
Language Skills
and Areas of
Knowledge VEN FN SN RN NN

F fx f fx f fx |f fx f fx i X || Rank
Listening 8 40 3 12 1] 3 1 2 0 0 13 5714.38 | 2
Speaking g 40 4 16| 1| 3 0 0 0 0 13 591453 | 1
Reading 5 25 8 32| 0] O 0 0 0 0 13 571438 | 2
Writing 5 25 5 20 3| 9 0 0 0 0 13 541415 | 5
Grammar 3 15 8 32| 1] 3 1 2 0 0 13 5214.00 | 6
Vocabulary 5 25 7 28| 1| 3 0 0 0 0 13 564.30 | 4
Pronunciation C 0 4 16| 4| 12 4 8 1 1 13 371284 | 7
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Table 3: the degree of importance of activities regardiagi®d English skills

Degree of Importance for Learners

VMI Ml I LI NI
Type of Activity regarding basic skills f|fx f fx |f fx |f |[fx |f oY fx | Rank
4.1 Listening Skill
a. listening to course lectures in the
classroom 8| 40| 2| 8| 3| 9| o0 0 13| 57/438 |1
b. listening instructions from audio lessons 420 8| 32 1 3/ 0 0 13 55[14.23 | 2
c. listening to window media player
instructions 5| 25| 3| 12| 4| 12| 0 1 13| 50|384 |3
4.2. Speaking Skill
a. speaking to present individual and group
works 7| 35| 6| 24| o] o] 0 0 13| 59|453 |1
b. speaking in class discussion 6 30 4| 16 3 9|1 0 0 13 55[4.23 | 3
c. speaking to report system proposal 735 6| 24 0 o O 0 13 591453 | 1
d. speaking to make communication outside
classroom 41 20| 4| 16| 5| 15| 0 0 13| 51(353 |4
4.3. Reading Skill
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a. reading information technology cour
materials

8 40 20 0 0 13 60| 4.61
b.reading online websites about Information
Technology 6| 30 24| 1| 3 13| 557|438
c. reading program instructions 9 45 12 1 3 13 60| 4.61
d. reading theory of computations 6 30 24 1 3 13 571 4.38
e.reading diagrams written by system
designers 9| 45 8| 2| 6 13| 59453
f. reading Information technology
monographs 7| 35 20| 1| 3 13| 58|4.46
g. reading manuals to install softwares 840 12 2 6 13 58| 4.46
h. reading social media (e.g. facebopk, 4.30
twitter, etc. 5| o5 o8 1 3 13 56
i. reading to interpret texts written |n
English in term of specific register 5| o5 20 3 9 13 54415
4.4. Writing Skill
a. writing project at the end of each of the
courses 6| 30 16| 3| 9 13| 55|4.23
b. writing course assignment 7 35 8 4| 12 13 55| 4.23
c. writihg seminar in Information 55
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Technolog, 30| 4 3] 9/ 0/ ol ol o 423 |1
d. writing program instructions 5 25 5 3 9|1 0 o O 0 13 541415 | 5
e. writing to develop webpage 5 25 4 4| 12| O o O 0 13 5314.07 | 6
f. writing codes, designs, etc. 5 25 6 2 6| O 0| O 0 13 551423 | 1
g. writing email messages 5 25 4 4| 12| O of O 0 13 5314.07 | 6
4.5. Vocabulary
a. to know new general vocabulary 6 30 4 3 9| O 0 13 55| 4.00
b. learning 'specific technical vocabulary' 525 12 13 53| 4.07
Table 4: Learners' attained competence on activities ubdsic English skills

Learners' Attained Competence as rated by SAl
Type of Activity regarding basic skills fx fx YEIYfx |
4.1 Listening Skill
a. listening to course lectures in t
classroom 15 13| 43[3.46
b. listening instructions from audio lessons 0 18 13 40| 3.07
c. listening to window media playe
instructions 21 13 38| 2.92
4.2. Speaking Skill




a. speaking to present individual and grq
works

up

5 5| 20 6| 18 1) 2 0| O 13 45| 3.46
b. speaking in class discussion 00 3| 12 6| 18 4| 8 0| O 13 381 2.92
c. speaking to report system proposal 00 5| 20 5| 15 3| 6 0| O 13 411 3.15
d. speaking to make communication outside 0 5 20| 4| 12 3| 6 1] 1
classroom 13 39| 3.00
4.3. Reading Skill
a. reading information technology course 10 5| 20 5| 15 1| 2 o O
materials 13 47| 3.61
b. reading online websites abqut 10 3| 12 5| 15 3| 6 o O 3.30
Information Technology 13 43
c. reading program instructions 4 20 8 5| 15 2 13 47| 3.61
d. reading theory of computations 0 0 5| 20 18 2 13 421 3.23
e. reading diagrams written by system
designers 25| 3| 12| 4] 12| 1| 2| o] o] 13| 51[3.92
f. reading Information  technology
monographs 10 28| 3 1 13| 49|3.76
g. reading manuals to install softwares 525 4] 16 2 13 511 3.92
h. reading social media (e.g. facebopk,
twitter, etc. 20| 4|16 3| 9| 2| 4| o| o] 13| 49|36
i. reading to interpret texts written |n
English in term of specific register 10 3| 12 a4l 12 4| 8 ol o 13 42323
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4.4. Writing Skill

a. writing project at the end of each of the

courses

20 12| 6| 18 0 13 501384 |1
b. writing course assignment 2 10 3| 12| 6| 18 4 13 44 13.38| 6
c. writing seminar in Informatiol
Technology 15| 3| 12| 5| 15| 1| 2| 1| 1| 13| 45|3.46|4
d. writing program instructions 1 5 6| 24 5| 15 1] 2 0| O 13 46| 3.53| 2
e. writing to develop webpage 3 15 1| 4 6| 18 3| 6 0 O 13 4313.30| 7
f. writing codes, designs, etc. 1 5 7| 28 3 9 2| 4 0| O 13 46| 353 | 2
g. writing email messages 2 10 4] 16 5| 15 2| 4 0| O 13 45| 3.46 | 4
4.5. Vocabulary
a. to know new general vocabulary 3 15 16 3 9 2| 4 1 13 45]13.46 | 1
b. learning 'specific technical vocabulary' 15 20 18 1 0| O 13 45]13.46| 1
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Table 5: Preferred type of English course for IT learners

Degree of Preference

VH H M VL

Type of English Courses |f |fx |f fx |f |fx fx |f fx P Xfx | Rank
General English(like the 4| 20 6| 24| 2 6 1 2 4.00 | 2
courses you have taken) 13 52
English for IT 7| 35 8 12 13 55| 4.23
A balance between the two 315 16| 4| 12 13 4713.61 | 3
Table 6: Type on themes and vocabulary items needed féeld of study
Iltem Degree of Importance

VMI MI I LI NI

f fx f fx f fx f fx f fx | > f YEX | M
Themes/topics related to major 7 35 3 12 6 1 7
subject areas 13 55| 4.23
Themes/topics which contain 5 25 5 20 9 0 5 4.15
both parts 13 54
Vocabulary specific to learners' 5 25 6 24 6 0 5 4.23
field of study 13 55
General vocabulary 5 25 6 24 6 0 5 13 55| 4.23




Statistical Analysis of Graduates' Response

Appendix 4

Table 1: Degree of basic English skills and arddsowledge needed in occupational setting

Language Skills

Degree of Need

and Areas of| VFN FN SN RN NN
Knowledge
F fx f |fx |f fx fx fx 5 f x| u Rank

Listening 5/ 25| 5] 20 0] O 0 0 0 0 10 45]4.5 3
Speaking 4 20| 6| 24 0| O 0 0 0 0 10 44| 4.4 4
Reading 7 35| 3] 12 0] O 0 0 0 0 10 471 4.7 2
Writing 9| 45| 1| 4 0| O 0 0 0 0 10 491 4.9 1
Grammar 10| 3| 12 3] 9 1 2 1 1 10 34| 3.4 5
Vocabulary 3| 12 5| 15 1 2 1 1 10 30(3.0 6
Pronunciation C 3| 12 5| 15 0 0 2 2 10 29| 2.9 7
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Table 2: Significance of activities regarding English skiih work place

Type of Activity regarding basic

Significance of Activities as rated by graduates

skills

VG G A P VP

f fx |f |fx |f fx F |fx |f fx IO Yfx | Rank
2.1 Listening Skill
a. listening to meeting held in English £20| 4| 16 0] O 10 421 4.2 1
b. listening to instructions from audjo
lessons 5| 25| 3] 12 ol o 10| 43]43 |3
c. listening to window media payer
instructions 4] 20| 4| 16 ol o 10| 42/42 |1
2.2. Speaking Skill
a. speaking through social media (e.g.
skyp, viber) 3/15| 5] 20 10| 41/41 |3
b. speaking with coworkers 420 16 10 421 4.2
C. speaking to report system proposal B8 20 10 41141 3
d. speaking to make communicatipn
with costumers 3/15| 6] 24 o] o 10| 42/42 |1
2.3. Reading SkKill
a. reading Information technology
course materials 5025 4| 16 ol o 10 aalaa |1
b. reading online websites abqut
Information Technology 5025 4| 16 ol o 10 aalaa |1
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c. reading program instructions 25| 4| 16| 1 3 0 0 0 0 10 441 4.4 1
d. reading diagrams written by system

designers 25 16| 1 10| 44|44 |1
e. reading Information technology 4| 20 20| 1 4.3 2
monographs 10 43

f. reading manuals to install softwares 80| 2 8 1 3 1 2 0 0 10 431 4.3 2
g. reading texts of social media (e.g.

facebook, twitter, etc. 20/ 5| 20| 1| 3| o] o o| o| 10| 4343 |2
h. reading to interpret texts written jin

English in term of specific register 20l a| 16| 2 6 0 0 0 0 10 2la2 |8
2.4. Writing Skill

a. writing to notifications, of

announcements 10 o 10 20l40 |a
b. writing to projects, proposals 525 8 10 421 4.2

c. writing seminars in Informatiopn

Technology areas 10/ 6| 24 2| 6| o] o| ol o] 10| 40|40 |4
d. writing program instructions 210 5| 20| 3 9] O 0] O 0 10 39]3.9 6
e. writing to develop webpage 20| 4| 16| 2 6 0 0 0 0 10 421 4.2 1
f. writing codes, desings etc. 315| 4] 16| 3 9] O 0| O 0 10 40| 4.0 4
g. writing email messages (yahoo,

gmail etc.) 20| 4| 16| 2| 6] o] o] o] o] 10| 42/42 |1
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Table 3: Graduates' attained competence on managing &givégarding English skills

Type of Activity regarding basic skills

Graduates'Attained Competence

VG G A P VP

f|fx |f |fx f fx |f |fx fx P | Yfx | Rank
2.1 Listening Skill
a. listening to meeting held in English 315 5 20 2 6| 0] O 0 10 411 4.1 2
b. listening to instructions from audjo
lessons 3| 15| 4| 16| 3| 9| 0| 0| O 10| 37(37 |3
c. listening to window media payer
instructions 5| 25| 3| 12| 2| 6| o] o] o 10| 46|46 |1
2.2. Speaking Skill
a. speaking through social media (e.g3| 15| 2 8 5| 15 0| 0| O 3.8 2
skyp, viber) 10 38
b. speaking with coworkers 00| 6 24 41 121 0| O 0 10 36| 3.6 4
c. speaking to report system proposal 25| 0 0 41 12| 1| 2 0 10 39|3.9 1
d. speaking to make communicatipnl 5/ 5 20 41 121 0| O 0 3.7 3
with costumers 10 37
2.3. Reading Skill
a. reading Information technology5| 25| 2 8 3 9, 0] O 0 4.2 2
course materials 10 42
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b. reading online websites abqut3| 15 20 2| 6 4.1
Information Technology 10 41

c. reading program instructions 630 8 2| 6 10 44| 4.4
d. reading diagrams written by system3 | 15 12 4| 12 3.9
designers 10 39

e. reading Information technology 2| 10 20 3 9 3.9
monographs 10 39

f. reading manuals to install softwares a5 12 2 6 10 37|3.7
g. reading texts of social media (e{g.3| 15 16 3 9

facebook, twitter, etc. 10 20140
h. reading to interpret texts written [in3 | 15 12 41 12

English in term of specific register 10 39| 3.9
2.4. Writing Skill

a. writing to notifications, or 4| 20 16 2 6 10 | 42 4.2
announcements

b. writing to projects, proposals 210 20 3 9 10 | 39 3.9
c. writing seminars in Information 4| 20 20 1 3 10 | 43 4.3
Technology areas

d. writing program instructions 2 10 20 3| 9 10 | 39 3.9
e. writing to develop webpage 315 20 2| 6 10 | 38 3.8
f. writing codes, desings etc. 210 20 3| 9 10 | 39 3.9
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g. writing email messages (yahoo, gmaid | 20| 3 12 3| 91 0| 0 O 0110 |41 4.1
etc.)

Table 4: Type of English courses needed for IT professenal

Degree of Preference
VH H M L VL
Type of English Courses | f |[fx |f |[fx |[f [fx |[f |fx |f fx | Xf [ Xfx|u Rank

General English(like the
courses you have taken)

1%}

200 4| 16| 2| 6| 0| O 0 0 10 42142 |2

English for IT 25| 4| 16| 1| 3| 0| O 0 0 10 44 1 4.4

N o1 | B

A balance between the twop 10 5| 20 2 6 1 2 0 0 10 381 3.8 3
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Table 5 The type of themes and vocabulary items requoedll graduates

Degree of Importance
VMI Ml I LI NI
Item f fx |f |[fx |f fx | f fx |f |[fx |[Xf|Xfx|H Rank

Themes/topics related to major
subject areas

Themes/topics which contain baoth

parts 6 30 12| 1 0 10| 48|48 |1
Vocabulary specific to your career as5| 5| 20| 1

10 40140 |3
General vocabulary 315| 5| 20| 1| 3 1] 2] 0] O] 10 40140 | 3
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Appendix - 5
Addis Ababa University
College of Humanities, Language Studies, Journalis@nd communication
Department of Foreign Languages and Literature
Graduate Program
Questionnaire for Information Technology students

The main aim of this questionnaire is to collediadhat is essentially helpful to analyze the
English language needs of Information Technologgeits of Debre Markos University. As
far as you are part of this department, the infeimnayou provide would help the research to
identify the need of English that information teology field of study requires. | would be
very grateful for your time and the honest respoyme provide. I'm also very thankful for
attempting all the questions provided. The infoioratyou give me in any form will be
treated as strictly confidential.

The researcher,
I. Background Information

Direction: Please put a tick mark/j in one of the given boxes with the item that lsests
you.

1. Age: 17 - 19|:| 20 - ZD 23-25 I:I Above 25 I:I
2. Year: First |:| Seconq:| Third |:| Fourth |:|
3. Sex: FemaID Mal1:|

II. Information about your English Language Needs

The following items are related to your English laguage needs. Please give your
responses by following the instructions given.

1. What is the purpose for which you need the Ehglenguage? please show your
agreement or disagreement by circling thelvamm the box of your choice.

5= Strongly Agree = SA 4= Agree = A 3= Natre = NS
2= Disagree =D 1= Strongly DisagresD-
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No. | Purposes SA|A|NS| D| SD

1.1 | to be effective in other courses A

AN
W
N
=Y

4]
D
L)
&
N
=

1.2 | for future academic purpose

[dul
N
W
N
|_\

1.3 | to have better communication skills

1.4 | for job opportunity 5 4 3 34 1
1.5 | to understand new technologies 5 4 33 2 1
1.6 | to have better performance in future job areas 5 413 2| 1

1.7 | to use English in everyday life 5 4 3 2 1

1.8 | others (please specify)

2. Which of the following language skills and aredsknowledge do you need more for
studying your major and supportive courses? plehs® the frequency of your need by
circling the number in the box of your choice.

5 = Very Frequently Needed (VFN) 4= Frequently Nek(FN) 3= Sometimes Needed

(SN) 2=Rarely Needed (RN) 1= Never ddmbE(NN)

No. | Language Skills and Areas of Knowledge VEN| FEN| SN RN | NN
2.1 | Listening 5 4 3 2 1
2.2 | Speaking 5 4 3 2 1
2.3 | Reading 5 4 3 2 1
2.4 | Writing 5 4 3 2 1
2.5 | Grammar 5 4 3 2 1
2.6 | Vocabulary 5 4 3 2 1
2.7 | Pronunciation 5 4 3 2 1
2.8 | Others (please specify)

3. How satisfied are you with the common Englishglzage courses which are given at fresh
man level? Please circle the number in thedio/our choice to show the extent of your
satisfaction  or dissatisfaction.

5= Very Satisfied = VS 4= Satisfied = S 3= Undedd- Ud
2= Unsatisfied = Us 1= Very Unsatisfied =VU
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No. | Area VS S Ud | Us | V

U
3.1 | Level of the course 5 4 3 2 1
3.2 | Course materials 5 4 3 2 1
3.3 | The way teachers taught you 5 4 3 2 1
3.4 | Assessment system 5 4 3 2 L
3.5 | Your achievement 5 4 3 2 1
3.6 | Others (please specify)

4. Please rate the significance of the followingvéttes and your attained competences in
your academic study regarding with basic Eshmglianguage skills. please circle the
number in the box  of your choice.

Importance Competence
5=Very Much Important = VMI =8/ery Good = VG
4=Much Important = Ml 4=Good =G
3=Important = | 3= Average = A
2= Less Important = LI 2=Poor=P
1= Not Important = NI 1= Very Poor = VP
Type of Activity regarding basic skills Degree of iInportance | Your attained
Competence
VM |MI |I |LI [N |V |G|A |P |VP
I Il |G
4.1 Listening Skill
a. listening to course lectures in the classroom b4 312 |1]5 4 3| 2| 1
b. listening instructions from audio lessons 5 al 2 |1 |5 41 3] 2| 1
c. listening to window media player instructions 5 4 312 |1]5 4 3| 2| 1
d. others (please specify)
4.2. Speaking Skill
a. speaking to present individual and group works 54 312 ]1]5 4 3| 2| 1
b. speaking in class discussion 5 4 3 |2 |1 P 2
c. speaking to report system proposal 5 il 3 |2 |1 |5]34]|2
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d. speaking to make communication outside 2 5 4 3| 2

classroom

e. others (please specify)

4.3. Reading Skill

a. reading information technology coursg 2 5 4 3| 2

materials

b. reading online websites about Informat|dh 2 5 4 3| 2
Technology

c. reading program instructions 4 4 1

d. reading theory of computations 3 |2 4

e. reading diagrams written by system designers 2 5 3| 2

f. reading Information technology monographs A 1|5 41 3| 2

g. reading manuals to install softwares il 3 |2 |1 3121

h. reading texts of social media (e.g. facebadk, 2 5 4 3| 2
twitter, etc.

I. reading to interpret texts written in English |iB 2 5 4 3| 2

term of specific register

j. others (please specify)

4.4. Writing Skill

a. writing project at the end of each of the cosirs® 2 5 4 3| 2

b. writing course assignment 5 4 3 R |1 % 4 |13 |2 1

c. writing seminar in Information Technology 5 4 32 |1 |5 41 3| 2

d. writing program instructions 5 4 3 2 1 5 4 3 2 1

e. writing to develop webpage 5 4 3 2 1 % 4 13 |12 1

f. writing codes, designs, etc. 5 4 3 2 1 5 4 13 (2 |1

g. writing email messages 5 4 3 P2 1 5 4 13 |2 1

h. others (please specify)

4.5. Vocabulary

a. to know new general vocabulary 4 2 |1 3 |2

b. learning 'specific technical vocabulary' 4 A |5 41 3| 2

c. others (please specify)

lll. The type of English course students need for@ademic study

3.1 Which type of English does your academic trainireed? please circle the number

which is  appropriate for you based on the gisegle.
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5= Very High = VH 4= High = H 3=Moderate = M 2= Low = L
1=Very Low = VL

Degree of Preference
NO Type of English Courses VH H M L VL
General English(like the courses 5 4 3 2 1
3.1.1 you have taken)
3.1.2 English for IT 5 4 3 2 1
3.1.3 A balance between the two 5 4 3 2

3.2 The type of themes or topics and vocabulary itémas are needed in your academic
study. Please rate the degree of importance ofgihen items by circling the identified
number.

5=Very Much Important = VMI 4= Mudmmportant = Ml 3= Important = |
2= Less Important = LI 1= Not Important = NI

Degree of Importance
NO Item VM | Ml | LI NI

I
3.2.1 Themes/topics related to major subject areas | 5 4 3 2 1
3.2.2 Themes/topics which contain both parts 5 4 B2 1
3.2.3 Vocabulary specific to your field of study 54 3 2 1
3.24 General vocabulary 5 4 3 2 1

Please add any comments on the importance of Engbsrses offered to Information
Technology department students.

Thank you for your cooperation
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Appendix - 6
Addis Ababa University
College of Humanities, Language Studies, Journalism@nd communication
Department of Foreign languages and Literature
Graduate Program
Questionnaire for Information Technology Instructors

The main aim of this questionnaire is to collediadhat is essentially helpful to analyze the
English language needs of Information Technologgeits of Debre Markos University. As
far as you are part of this department, the infeimnayou provide would help the research to
identify the need of English that information teotogy field of study requires. | would be
very grateful for your time and the honest respoyme provide. I'm also very thankful for
attempting all the questions provided. The infoioratyou give me in any form will be
treated as strictly confidential.

The researcher,
I. Background Information
Direction: Please put a tick mark’j in one of the given boxes with the item that Isests you.
1. Your level of Education : Degree |:| MSc. |:| PhD I:I
2. Work Experience: 1-3 yearsl:l 64ears I:I 7-10 yearD above 10 yel:l
II. Information about English Language Needs of Youstudent

The following items are related to English languageds of your student. Please give your
responses by following the instructions given.

1. What is the purpose for which your students rthecEnglish language? please show your
agreement or disagreement by circling thebmmm the box of your choice.

5= Strongly Agree = SA 4= Agree = A 3= Natre = NS
2= Disagree =D 1= Strongly Disagres*
No. | Purposes SA | A | NS D SD
1.1 | to be effective in other courses 5 4 |3 2 1
1.2 | for future academic purpose 5 4 |3 2 1
1.3 | to have better communication skills 5 4 |3 2 1
1.4 | for job opportunity 5 4 |3 2 1
1.5 | to understand new technologies 5 4 |3 2 1
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1.6 | to have better performance in future job areas 5 4 |3 2 1

1.7 | to use English in everyday life 5 4 |3 2 1

2. Which of the following language skills and aresisknowledge do your students need
more for studying their major and supportive cosPsplease show the frequency of their
need by circling the number in the box of your ckoi

5 = Very Frequently Needed (VFN) 4= Freqply Needed (FN) 3= Sometimes
Needed (SN) 2= Rarely Needed (RN) 1= Never Needed (NN)
No. | Language Skills and Areas of Knowledge VEN FN| SN| RN| NN
2.1 | Listening 5 4 3 2 1
2.2 | Speaking 5 4 3 2 1
2.3 | Reading 5 4 3 2 1
2.4 | Writing 5 4 3 2 1
2.5 | Grammar 5 4 3 2 1
2.6 | Vocabulary 5 4 3 2 1
2.7 | Pronunciation 5 4 3 2 1

3. Please rate the significance of the followingwtaes for your students and their attained
competences in their academic study reganditiyg basic English language skills. Please
circle the number in the box of your choice.

Importance Competence

5=Very Much Important = VMI =8/ery Good = VG

4=Much Important = Ml 4=Good =G

3=Important = | 3= Average = A

2= Less Important = LI 2=Poor=P

1= Not Important = NI 1= Very Poor = VP

Type of Activity regarding to basic skill Degree ofimportance | Learners' attained

Competence

VM [ MI |I |LI IN |V |[G|A|P]| VP
I I G

3.1 Listening Skill

a. listening to course lectures in the classroom b4 3121|565 41 3| 2| 1

b. listening to instructions from audio lessons 5 A312 |1 1

c. listening to window media player instructions 54 3121 1
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d. Others (please specify)

3.2. Speaking SkKill

a.speaking to present individual and group wor

b. speaking in class discussions

12

C. speaking to report system proposal

d. speaking to make communication outsi

classroom

N | | [N

w&ghw

e. Others (please specify)

3.3. Reading Skill

a. reading
materials

information technology cour

sg

b. reading online websites about IT

c. reading program instructions

d. reading theory of computation

e. reading diagrams written by system designe

f. reading information technology monographs

g. reading manuals to install softwares

h. reading texts of social media (e.g. facebg
twitter, etc.

N ojw (B[N [P Rw

i. reading to interpret texts written in English|i

terms of specific register

k. Others (please specify)

3.4. Writing Skill

a. writing project at the end of the course

b. writing course assignment

N

c. writing seminars in Information Technology

d. writing program instructions

O

e. writing to develop webpage

f. writing codes, designs, etc.

NN

g. writing email messages (yahoo, gmail, etc.)

N
NN P

h. others (please specify)

3.5. Vocabulary

a. to know new general vocabulary

12
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b. learning 'specific technical vocabulary' 5 4 |3 |2 |5 41 3] 2

c. Others (please specify)

[ll. The type of English course which your studentseed for their academic study

1. Rate the type of English which the field studyyotir students require both now and after
graduation. Please circle the number whiclpm@priate for you based on the given scale.

5=Very High=VH 4=High=H 3=Moderate =M 2=Low=L  1=Very Low =V

Degree of Preference

No. Type of English Courses | VH H M L VL

1.1 | General English(like the courses| 5 4 3 2 1
they have taken)

1.2 | English specific to Information 5 4 3 2 1
Technology

1.3 | A balance between the two 5 4 3 2 1

2. Rate the type of themes/ topics and vocabul@mg that are relevant in the academic
study and future career of your student. Pleasettee degree of importance of the given
items by circling the identified number.

5=Very Much Important = VMI 4= Muchportant = Mi 3= Important
=1 2= Less Important = LI 1= Not Important = NI

Degree of Importance
No. ltem VMI | MI I LI NI
2.1 Themesi/topics related to major subject areas

5 4 3 2 1
2.2 Themes/topics which contain both parts 5 4 3 2|1
2.3 Vocabulary specific to leaarners' field of stud| 5 4 3 2 1
2.4 General vocabulary 5 4 3 2 1

3. Please add any comments on the need of Englistnformation Technology department
students

Thank you for your cooperation
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Appendix - 7
Addis Ababa University
College of Humanities, Language Studies, Journalismnd communication
Department of Foreign languages and Literature
Graduate Program
Questionnaire for Information Technology Graduates

The main aim of this questionnaire is to collediadhat is essentially helpful to analyze the
English language needs of Information Technologygents of Debre Markos University.
Taking information about English from employees whre graduates of Information
technology is vital to have multi perspective iddéassthis research. The information you
provide would help the research to identify thecheEEnglish that Information Technology
field of study requires. | would be very gratefar fyour time and the honest response. I'm
also very thankful for attempting all the questigmevided. The information you give me in
any form will be treated as strictly confidential.

The researcher,

I. Background Information

Direction: Please put a tick mark/§ in one of the given boxes with the item that best
suits you.

1. Your level of Education : Degreei:| MSc. |:| PhD |:|
2. Work Experience: 1-3 yearsl:l 64rears |:| 7-10 yeal:l above 10 yeal:|
II. Information about the English Language Need ofyour career

1. Which of the following language skills and ared&nowledge do you need more in your
work place?

5 = Very Frequently Needed =VFN 4= Frequehigeded FN

3= Sometimes Needed=SN 2= Rarely Ne®&M 1= Never Needed=NN
No. | Language Skills and Areas of Knowledge VEN| FN| SN RN | NN
1.1 | Listening 5 4 3 2 1
1.2 | Speaking 5 4 3 2 1
1.3 | Reading 5 4 3 2 1
1.4 | Writing 5 4 3 2 1
1.5 | Grammar 5 4 3 2 1
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1.6 | Vocabulary 5 4 3 2 1

1.7 | Pronunciation 5 4 3 2 1

2. Please rate the significance of the followingwitoés and your attained competences in
your occupation regarding with basic English largguakills Please circle the number in the
box of your choice.

Importance Competence

5=Very Much Important = VMI =8/ery Good = VG

4=Much Important = Ml 4=Good =G

3=Important = | 3= Average = A

2= Less Important = LI 2=Poor=P

1= Not Important = NI 1=Very Poor = VP
Type of Activity regarding basic skills Degree of iInportance | Your attained

Competence

VMI |[MI | I |[LI [NI|[VG|G|A|P|VP

2.1 Listening Skill

a. listening to meeting held in English 5 4 |3 |1 |5 41 3| 2 1
b. listening to instructions from audio lessons 5 312 |1 1
c. listening to window media payer instructions 5 4312 |1 |5 41 3] 21 1

d. Others (please specify)

2.2. Speaking Skill

a. speaking through social media (e.g. skyp, viber)s 4 | 3/2 |1 |5 41 3| 2 1
b. speaking with coworkers 5 4 |12 |1 |5 41 3| 2 1
c. speaking to report system proposal 5 4 123|1 |5 41 3| 2 1
d. speaking to make communication with 4 | 3/2 |1 |5 41 31 20 1
costumers

e. Others (please specify)

2.3. Reading SKill

a. reading Information technology course material$ 4 |3|/2 |1 |5 41 3| 20 1

b. reading online websites about Informatidh 4 |3/2 |1 |5 4| 3| 20 1
Technology

c. reading program instructions 5 4 |3 |1 |5 41 3] 20 1

d. reading diagrams written by system designers 5 4|2 |1 |5 41 3| 2 1
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e. reading Information technology monographs 5 4 123|1

f. reading manuals to install softwares 5 4 |31

N
=
N

g. reading texts of social media (e.g. facebadk, 4 |3
twitter, etc.

h. reading to interpret texts written in English|if 4 |3/2 |1 |5 4| 3| 2

term of specific register

I. Others (please specify)

2.4. Writing Skill

a. writing to notifications, or announcements 5 4

b. writing to projects, proposals 5 4

. writing seminars in Information Technology areds 4 | 3

d. writing program instructions 5 4

e. writing to develop webpage

ﬁgwk‘}mﬁé&;

f. writing codes, desings etc. 5 4

e e e I = T T
o o o o (o o o
N N e e
W W W |w|ww |w
NN NN NN N

N

g. writing email messages (yahoo, gmail etc.) 5 4 |23

h. Others (please specify)

[ll. The type of English course you need for your werk

1. which type of English does your profession nepliase circle the number which is
appropriate for you based on the given scale.

5=Very High = VH 4=High = H 3= Mod&z = M
2=Low =L 1=Very Low = VL
Type of English Courses Degree of Preference
VH H M L VL
1.1. General English(like the5 4 3 2 1
courses you have taken)
1.2. English for IT 5 4 3 2 1
1.3. A balance between the two 5 4 3 2 1
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2. The type of themes or topics and vocabulary itémas your career need. Please rate the
degree of importance of the given items by circling identified number.

5=Very Much Important = VMI 4= Mudmportant = Ml 3= Important = |
2= Less Important = LI 1= Not Important = NI
Iltem Degree of Importance
VMI Ml I LI NI

2.1. Themes/topics related to major subj

areas 5 4 3 > 1
2.2. Themes/topics which contain both parts 5 4 3 2 |1
2.3. Vocabulary specific to your career 5 4 3 2 1
2.4. General vocabulary 5 4 3 2 1

Thank you for your cooperation
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Appendix - 8
Addis Ababa University

College of Humanities, Language Studies, Journalism@nd communication

Department of Foreign languages and Literature

Interview for English Instructors

The main aim of this interview is to collect datatt is essentially helpful to analyze the
English language needs of Information Technologgesits of Debre Markos University. As
far as you have experience on giving common cousekformation technology students,
the information you are going to provide would héhg research to identify the need of
English that information technology field of studgquires. | would be very grateful for your
time and the reliable information you provide. Bfso very thankful for your cooperation.

A

o

10.

What type of contents in the current English cesirdo Information Technology

students need?

Do the contents of the course satisfy your studee¢sl?

Are the activities in the course related to therlees' field of study

How do you rate the students performance in apglihe basic language skills?

Do you think English courses help learners to dgvedpecific language ability to

carry out their academic work?

What are the language problems and linguistic aiffies your students encounter
while learning the language.

. Which parts of the language skills are importantstodents of Information

technology?

What kind of English course is important for thecfied department?

Is there any gap between the students need amxkigteng English courses?

If your answer for number '9' is 'yes' what kindesfglish course should be designed
to narrow the gap between the students' needshairccturrent English courses?
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Appendix - 9
Addis Ababa University

College of Humanities, Language Studies, Journalismnd communication

Department of Foreign languages and Literature
Interview for Operation and Maintenance Coordinator

The main aim of this interview is to collect datat is essentially helpful to analyze the
English language needs of Information Technologgeits of Debre Markos University. As
far as you have experience on coordinating IT gateliin your office, the information you
are going to provide would help the research totiflethe need of English that information
technology graduates' positions requirecould like to express my deepest
appreciation to youfor your time and the reliable information you yide. I'm also very

thankful for your cooperation.

. How do you rate the English competence of your egg#s to carry out their work
effectively?

. Which of the Following language skills is (are) mamportant to Information
Technology graduates to carry out duties effegfiuglyour organization? (Listening,
Speaking, Reading, and Writing)

. Mention major activities that Information Technojograduates use English on their
position. (Listening activities, Speaking activitjd)Reading activities, and Writing
activities)

. Which skills are most frequent and which of them lass frequent in performing

activities in English?

5. How effective are they on using basic English |lagguskills?

6. What is your comment on the required English lagguaroficiency of your employees

to accomplish their jobs effectively in your orgaation?
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Appendix - 10
Transcription of the Interview Data
Transcription of the Interview Data Taken from English Instructors

Questions:

11. What type of contents in the current English cesrdo Information Technology
students need?

12. Do the contents of the course satisfy your studeeesl?

13. Are the activities in the course related to theress' field of study

14. How do you rate the students performance in apglihe basic language skills?

15. Do you think English courses help learners to dgvedpecific language ability to
carry out their academic work?

16. What are the language problems and linguistic aiffies your students encounter
while learning the language.

17. Which parts of the language skills are importantstodents of Information
technology?

18. What kind of English course is important for thesfied department?

19. Is there any gap between the students need amxigterg English courses?

20. If your answer for number '9' is 'yes' what kindesfglish course should be designed
to narrow the gap between the students' needshairccurrent English courses?

Answers:
Instructor - 1

1. Contents that help them to be effective in othmurses and topics which help them to

develop the ability of communication.

2. Itis not easy task to identify whether learremes satisfied with the contents of the courses.
But there is a signal that students look unsatisfieney keep silent in class activities and
they are not motivated in class participation ahdsé may the symptom that they are

unsatisfied.
3. They are not related with the learners' fieldtatly. They focus on social lives.

4. Students are not good in all basic languagdsskidnly few students are capable of

managing activities effectively.

5. "Certainly", the courses help students to dgvekeneral language skills.
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6. Students encounter problems on understandingpe@meaning of the text. Students get
problems in using most of the language skills. They poor in grammar and vocabulary as

well.

7. All language skills are important for students.

8. Courses related to Information Technology andiWg courses are more important.
9. Yes,

10. If courses are designed based on the intefréfst courses, they will be helpful.
Instructor - 2

1. It is difficult to identify to know the contentsat IT students need.

2. The respondent didn't believe that the conteatisfy students need.

3. "Definitely no."

4. They are not in good performance in the basitsskhere background and the way they

have been taught at lower grades may the cashifoissue.
5. Courses may help them to develop languageiabifibr academic purpose.

6. Lack of vocabulary, misunderstanding of the ,teay@ammar problems , and poor in

language markers.

7. All skills are important. But reading and wriiskills are more important for them.
8. Courses related to major courses. ESP coursémportant for them.

9."Yes there is a gap.”

10. ESP courses may narrow the gaps.

Instructor - 3

1. Students need some of the contents from bagitisBrskills. These are introducing each

other, writing letters, identifying sentence err@sd writing different types of genres.

2. They don't satisfy the need of students sineeetlare not standardized course modules.

The contents of the courses do not go with thenerarbackground.

3. It is challenged to say that because the camtehthe courses are common for every
department of first year students.
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4. They are better in speaking and reading but tietydifficulty on writing and listening
skills.

5. It may help them to develop general languagditybiStudents can develop their

communication and writing abilities.

6. They are very weak in grammar. And also theyparar in pronunciation and vocabulary

besides to other basic language skills.

7. All language skills are equally important fondents. There should be a way to learn basic

language skills integratively.

8. Some of the existing course content should reraaiit is and it could be much worth if

themes of the courses relate to their major courses
9. There are gaps between the existing Englishsesuaind the learners' needs.

10. English courses should go with their major a@arses. Some parts of IT subjects should

be incorporated there.
Instructor - 4

1. It is difficult to identify the contents of theourses that IT students need. But, they are

more interested on learning grammar parts tharr gigtions of the course.

2. They have never satisfied on the contents otthese. Activities and contents do not go

with the learners' interest.
3. No, they are not related with the learnerstfia study.

4. They are average in the competence of basiauyeyskills. But they are very poor in

listening.
5. It could help them to increase their performanddeir academic area.

6. Students are poor in English skills (listenisgeaking, reading, and writing). They are

also not good in grammar, punctuation, take natelspainctuation.

7. All language skills are significant for learnehstegrative way of teaching basic English

skills is very important but special emphasis adieg and writing skills.

8. A course related to their field of study is neg@dor learners. Specific terms and the

'language of technology' should exist in the cairse
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9. There might be some gaps.

10. Designing appropriate course for IT field afdst is worth to mention. Courses should be

task based, participant, and related to backgréuaod/ledge of the learners.

Instructor - 5

1. Students need contents which make them to betefé in everyday communication.
2. Students' interests are very difficult to idBnbiecause many of them are careless.

3. The activities of the courses do not match lighir major field of study. Activities are

related to general English items.

4. The performance of students was in medium ledwn compared with other department

students.
5. Knowing English would help students to be efferin other courses.

6. Their background knowledge was very difficultattend the courses. They do not have

well established vocabulary and grammar. They e @oor in language skills.
7. All language skills are equally important.
8. A course which have all important language itésmsecessary.

9. There is a gap may be sourced from the preparafi courses which doesn't consider the

previous knowledge of learners.
10. The courses should be designed adding impdelagtage contents for students.
Transcription of Interview Data Taken from Operation and Maintenance Coordinator

Questions:

. How do you rate the English competence of your egg®s to carry out their work
effectively?

. Which of the Following language skills is (are) mamportant to Information
Technology graduates to carry out duties effegfiuglyour organization? (Listening,

Speaking, Reading, and Writing)
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9. Mention major activities that Information Technojograduates use English on their
position. (Listening activities, Speaking activitjd)Reading activities, and Writing
activities)

10. Which skills are most frequent and which of them lass frequent in performing
activities in English?

11.How effective are they on using basic English laggiskills?

12.What is your comment on the required English lagguaroficiency of your employees

to accomplish their jobs effectively in your orgaation?

Answers:

1. Some of the employees are at good level in tEeglish competence and others are
labeled under average competence. They are gooceceptive skills and average in

productive skills.

2. Writing and reading skills are the most requigdlls in the position. Other skills

(listening and speaking) are also important in ofi@ations.

3. Writing [reports, plans, notices, maintenancports, admin. and services], Reading
[manuals, mails, official letters, references, megpoetc], Listening and speaking [audio

manuals, meetings, guests, laboratory and theasges]
4. Reading and writing skills are most frequenliofeked by listening and speaking skills.

5. Employees are better in some of the activities #iey are also below the required

performance in some of the other activities.

6. Workers should be well equipped with basic lagguskills. They should also have

better communicative competence in their job.
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