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ABSTRACT 

The main purpose of this study was to assess the practices and challenges of instructional leadership in 

secondary schools of Addis Ababa. In order to meet the objectives of the study descriptive survey method was 

employed .Simple random sampling techniques was used to select eleven secondary schools out of 27 schools. 

But iiprincipais and 33 vice principals were selected from these sample schools using availability sampling 

technique. In addition to principals and vice principals 300 teachers (240 male and 60 female) were taken as a 

sample for the study using stratified random sampling. Thus frol/1 the total of 344 questionnaires distributed for 

the respondents 313 (90.9%) of the questionnaires were completed and returned. Questionnaires, interview, 

focused group discussion and document analysis were used for collecting relevant data for the study. Then the 

data were analyzed using SPSS version 20. Statistical tools like frequency, percentage, mean, and t-test were 

used to analyze the collected data. According (0 the data, selling the school vision and mission, managing 

curriculum and instruction; monitoring instructional program, clarifYing core values and belifes were 

moderately practiced by secondmy school instructional leaders. They also practiced professional development, 

building relationship in the school and clinical supervision moderately. However, the instructional leaders 

showed lower pel/ormance in, managing change and conflict. Likewise, the study also revealed that principals 

showed moderate pel/ormance on both directive and supportive roles. Besides, teachers were not willing to 

work with them to improve instructional supervision; they engaged themselves in trivialmalters and dislike and 

criticize their principals by reflecting negative al/itude. Furthermore, inadequate training and skill of 

leadership; moderate cooperation from stakeholders: inadequate resources; unwillingness to devote more time 

for instruction and unable to build trust on each individual staff were the main problems for instructional 

leadership practices. From the finding of the study, it was concluded that the role and involvement of secondary 

schools instructional leadership was still in the state of transition from administrative emphasis to instructional 

leadership to create conducive school climate, instructional leaders were not engaged themselves in monitoring 

and providing feedback on the teaching learning process and the overall school activities. Based on the 

conclusions it was recommended that, concerning offiCials from the education bureau, and sub-city education 

office as well as the schools themselves should pel/orm their best to improve the practices of instructional 

leadership tasks by giving more focus for the school mission and vision and by working together to improve the 

quality of instructional leadership in secondmy schools. Finally the study recommends that there is need for 

adequate training for instructional leaders and teachers, provide adequate resources and devoting more time 

for instructional issues than routine activities and administrative tasks. 
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CHAPTER ONE 
Introduction 

This part of the research deals with background of the study, statement of the problem, objectives of 

the study, the significance of the study, delimitation of the study, limitation of the study, operational 

definition of key tenns and organization of the stl1dy. 

1.1. Background of the Study 

Education is widely recognized as the process through which society transmits knowledge, abilities, 

skills and values accumulated over the years resulting from interactions with the social and physical 

environment. It is an all rounded development and life long process where society secures its existence 

by handling on its cultural acquisition to each succeeding generation (MoE, 2005). To do this, the 

schools are primarily responsible for the production and provision of qualified human resources . They 

are in change of achieving educational objectives expected to shape pupils in accordance with the 

needs and interests of the beneficiaries. It is also believed that the society's future depends on the 

success of school in effectively implementing their objectives. 

In order to accomplish their objectives, they strongly put responsibility for proper and adequate 

provision of the school curriculum and instruction rests on the school instructional leaders. The global 

notion for improving instructional leadership has imposed a fonn of accountability on the school 

function. High economic, political , social and technological advancements are demanding schools to 

create a climate that shows continuous change and improvement in the educational system. Therefore, 

to achieve the standards set, effective school leadership demonstrates high energy, sets standards of 

excellence, establishes goals, exhibits positive exemplary role, boosts creativity, motivates working 

environment and shares common values and shapes organizational culture all in collaboration with 

school members(Sergoveanni ,200 1 :74). 

In Ethiopia context, education is highly expected to continue the overall national development. The 

education and training policy of 1994 states : education enables individuals and society to make all 

rounded participation in the development process by acquiring knowledge, ability, skill and attitudes. 

To achieve the goals and objectives of education effectively the importance of instructional leadership 



is a major concem for it is considered as vehicle for change and educational development (Mussazi, 

1998). 

Leaders are conunitted to instructional leadership excellence and educational quality: create learning 

centered organization where every members of school would be engaged in collaborative learning 

activity (Frasev, 2005). Schools whose instructional leadership practiced a shared vision and 

collaborative leamil1g, as Bush and Bell (2003) stated, the whole school collectively and continually 

leams how to become more effective as an organization, then the school can be deemed to be leaming 

center. Principals, vice principals , supervisors, department heads and senior teachers are responsible 

of leadership instruction that are expected to show their cOlmnitment in supporting collegiality, 

shared decision making and changing the norm of the school culture from traditional hierarchical 

authority to move collaborative leadership. 

Therefore, this implies that the role of the principals has become more complex, uncertain and 

overcrowded since the past decade than ever before (Fullan, 200 I) . Different authorities try to 

conceptualize instructional leadership in different frame works. Hollinger and Murphy (1985:56), for 

instance have developed three dimensions which cover the following functional categories: training 

goals, knowledge of curriculum development and instruction, coordinating curriculum, supervising 

and evaluation of instruction, monitoring progress, setting standards, setting expectations, protecting 

time and improvement. 

In Ethiopia most principals are appointed from any subject teacher without enough training, 

experience and development in leadership. secondary school principals had been political appointed by 

the woreda administrative (Fisseha,2005).He further added that among the major problems of 

secondary schools in instructional leadership are: lack of professional training for principalship, lack 

of required qualification and conunitment in making maximum use of environment resources and 

negative attitude toward leadership. This shows that instructional leadership as professions has been 

given little attention. 

Nowaday the govemment of Ethiopia recognizing the role of education in developing the country 

economy, has placed great emphasis on professional development for school principal, vice principal, 

department heads teachers as well as officers in charge of education at different levels. In its 

educational sector development program IV(20 I 0), Ministry of education stated that educational 
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leadership are professional and those who assume these role should equipped with the necessary 

knowledge and skill to exhibit proper professional ethics that are necessities at school levels. 

Accordingly the one who will become secondary school principal should be second degree holder in 

any subject and successfully completed professional course offered for principal ship. 

Other than knowledge, skill and ability, some school leaders may be challenged with rules and 

regulation that impose more accountability than responsibility focusing merely on procedural routines 

.Hence, as HatTis and Mujis (2005 :94) stated, this may trigger tension between the pressure of 

accountability and demands for development of schools which may affect instructional leaders from 

exercising their own roles. 

Although instructional leadership is said to be essential skills to educational administration, not all 

principals, supervisors and senior teachers that have in-depth training and skill to play the role. 

Consequently, as the current Addis Ababa Education Bureau structures reveals instructional leaders 

(principals, vice principals and supervisors) are assigned as educational administrators and not seen as 

instructional leaders, though the role was not seen well played in many of the secondary schools of 

Addis Ababa. 

Regardless of the theories discussed above, many parents, teachers, students and the personal 

experiences of the shldent researcher shows that such instructional leadership practices were not 

executed effectively in the secondary schools of Addis Ababa. 

Concerning school leadership, principals have been selected from subject teachers. Tllis indicates that 

principals were not recognized as professionals, unstable school leadership, workload on principals 

and interference of woreda and sub city education office on the function of principals were apparently 

prevailing in the education system in Addis Ababa. This study were focus on the secondary school and 

intended to contribute to that search the practice and challenges of instructional leadership of Addis 

Ababa in some selected secondary schools. 

1.2. Statement of the Problem 

The function of any instructional leadership program is to facilitate an effective teaching- leaning 

process by creating conducive learning environment. The attempts of many countries to reform the 

leadership roles are inspired by the need to improve educational quality and the current trend towards 
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more school autonomy. The ability of schools to use their greater freedom effectively was depending 

to a large extent on the leadership services on which they can rely (GraV\ve and Carron, 2007).A 

strong instructional leadership is a characteristic of effective school (Lahui-Ako, 200 I). Similarly the 

instructional leaders can and do make a difference both to teachers and students through their skill as 

instructional leaders (Helen and Dimmock, 1993). As a result , the principalship has been the focus of 

considerable discussion in the context of initiative designed to increase school effectiveness. 

Moreover, the successful instructional leaders promote culture of collegiality, collaboration, support 

and trust in their school .Effective instructional leader must be knowledgeable about leaming theories, 

effective instruction and cUITiculum; must be able to communicate students, teachers , parents what is 

important and valued in school. 

More specifically, the competence in classroom teaching is an essential attribute of principals along 

with other important skill , abilities and knowledge needed for effective educational leadership (Lahui­

Ako, 200 I). Effective educational leaders need to have vision and leadership skill including 

knowledge of change and innovation, the ability to initiate, invent and adopt a sense of directions as 

well as the skill to motivate and provide appropriate leadership style to meet the challenges of the 

changing school. 

In light of the above statement the success of any school is critically linked to the leadership 

effectiveness. Good school leaders actively support leaming and motivate their teachers for high 

academic performance and make sure the teachers have the necessary assistance and support they need 

to teach well (Araya, 2007). Many concemed individuals seem to be worried for the quality of 

education. Different complaints are also coming from parents and students . As MoE, (2006) annual 

report indicates most of the secondary schools are not providing quality education either due to 

leaders' limitation in educational leadership competencies or due to lack of commitment in making 

maximum use of stakeholders and environmental resources. 

Similarly Murphy, (1990) concludes that secondary school principal spent on average only 7% of their 

time in classroom. Other research works conducted on similar issues depicted that school 

administrators heavily devote their time to other matters than curriculum and instructional issues, most 

principals do not meaningfully supervise and evaluate teachers, planand coordinate curriculum and 
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also do not actively monitor the progress of student (Addisll, n,d ; 2014; Tadesse, 2014 and Abebe et 

al,. n.d). 

Again the student researcher's work experiences in the field also indicate that principals are most often 

preoccupied with daily managerial routines that do not add value to the achievement of their schools 

objectives. Moreover, there are a number of studies conducted on the practice and challenges of 

instmctional leadership particularly focusing on the problems that hindered its effectiveness of 

implementation (Alemayehu. 2011; Berhane, 2014; Dessalegn, 2014; Mulugeta, 2015; Tadesse, 2014; 

Tesfaye, 2010). These studies generally agree that teacher resistance to change, pressure from none 

instructional jobs, lack of instructional feedback , staff cohesiveness, training and inefficiency in 

administrations are major hindering factors reported in these studies. 

The studies conducted so far tend to focus on general problems in educational leadership. They didn't 

sufficiently address what sorts of roles are expected from instructional leader in secondary schools in 

Addis Ababa and how they practice their roles and responsibilities so as to enhance the students' 

academic achievement. The studies did not adequately assess what do instmctional leaders lack during 

leading and how should they do fill these gaps in order to maintain effectiveness in their own 

respective school setting. Thus this study was intended to fill this research gap. Furthermore, the 

present situation of instmctional leadership in Addis Ababa secondary schools seems confusing and 

distorted because of various problems such as, lack of commitment, motivation and absence of 

adequate training that improves classroom activities. In addition, from my experience and observation 

school leaders usually spend more time on political and administrative matters rather than curriculum 

and instructional development. 

Hence in light of the indicated gaps the researcher conducts this study to assess the instmctional 

leadership practices, its role on the teaching learning process, and teacher 's perceptions towards their 

leaders as well as to assess major challenges that hinder the practice of instructional leadership which 

in tum enable concerned bodies to work seriously to fill the existing gap. Therefore, this study was 

aimed at answering the following basic questions . 

I. How is instructional leadership being practiced in secondary schools of Addis Ababa? 

2. To what extent does the role of instructional leadership influence the teaching learning process? 
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3. What are the major challenges encountered in the instructional leadership? 

1.3. Objectives of the Study 
1.3.1. General Objectives 

As a general objective this study aims to investigate the practices and challenges of instructional 

Leadership in secondary schools of Addis Ababa. 

1.3.2. Specific Objectives 

Specifically the Shldy is targeted to: 

I . Assess the practice of instructional leadership in secondary schools of Addis Ababa. 

2. Examine the influence of instructional leadership on the teaching leaming process. 

3. Identify major challenges that hinder effective practice of instructional leadership. 

1.4. Significance of the Study 

The results of this study will be very important to create awareness among secondary school 

instructional leaders by revealing what sort of instructional leadership roles and practices they lack 

during leading and how they fill these gaps in order to maintain effectiveness in their own respective 

secondary schools .Therefore, the researcher has a strong believe that the finding of this study and 

recommendations would present the following contributions: 

I . It may minimize schools bureaucratic bottlenecks and bring about improvement in leadership 

perfonnance which in tum improves students' leal11ing and teachers ' job satisfaction. 

2. It may provide valuable infonnation to the schools themselves about how they are practicing 

leadership roles and enables them to take cOlTective actions. 

3. It may serve as a lesson for other educational leaders who are practicing or want to practice 

leading schools in the future. 

4. It could create awareness for the school leaders and teachers about the different techniques and 

strategies that can be used to enhance the instructional leadership practice. 

5. It may serve as spring board for those people who want to conduct further study in the area. 

1.5. Delimitations of the Study 

Though it is recommended to conduct a study in a wider scope, to make the research manageable the 

study is delimited to govemmental secondary schools of Addis Ababa. Besides, the problem of 
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instructional leadership seems more serious 111 governmental schools as the school leaders in 

governmental schools focus in some political and administration tasks. With regard to its content, the 

study is delimited to the practices and challenges of instructional leadership as instmctional leadership 

is the key aspect to improve quality of education in general and to enhance students' academic 

achievement in particular. 

1.6. Limitations of the Study 

This study was not totally free from limitation. The major problems that faced the researcher in 

conducting this study, was shortage of domestic reference books written on instructional leadership. 

The researcher feels that, had it been possible to access these literatures, it would have been possible 

to substantiate more and come up with better work. However, an attempt was made to overcome this 

limitation by contextualizing and then making use of some unpublished materials, joumals and 

literatures with world wide experience. Besides, as a result of lack of commitment and burden of 

work, respondents were reluctant to adequately answer, open ended items, but the researcher, tried to 

cover the problem with data collected through focused group discussion and interview. 

1.7. Definition of Key Terms 

I . Classroom supervision : refers to instructional support from woreda/sub city supervisors, 
principals and seniors teachers given to teachers to enhance the teaching-learning process. 

2. Instructional leadership : a leadership activity carried out by the school leaders with special 

emphasis to the teaching and leaming activities. 

3. Instructional leadership Dimension: refers to the main pillars or frameworks of responsibilities , 

competence, and the roles that an instructional leaders performs to achieve improved inputs. 

4. Leadership: the process of influencing the activities of an individual or group in efforts toward 

goal achievement in a given situation. 

5. Principal : person or manager who is in charge of school activities and occupy the school 
leadership position and perceived as the significant figure in initiating and realizing of the 

innovation that take place in the school. 

6. School leaders : refers to instructional leaders namely:-supervisors, principals, department 
heads, unit leaders and senior teachers that take part in the leadership of the teaching -learning 

and management. 

7. Secondary Schools: refers to schools which run the teaching learning process from grade 9-10. 
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8. Sub city: an intenllediate administration level between region and woreda. 

9. Woreda: the lower administrative level of Addis Ababa administration. 

1.8. Organization of the Study 

The study is organized into five chapters. The first Chapter is the introductory part which deals with 

background of the study, statement of the problems, objectives of the study, basic research questions, 

significance of the study, delimitation of the study, limitation of the study and definition of key term. 

Chapter two is committed to the review of the related literature to lay down the theoretical foundation 

of the study. The third chapter consists of the research design and methodology. This chapter 

describes , instrument of data collection, population, sampling techniques, pilot test, and methods of 

data analysis. Chapter four deal with the presentation, analysis and interpretation of data. Finally the 

last chapter presents summary of the major finding, conclusions and recommendations. The tools that 

were used for data gathering were annexed at the very end of the paper. 
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CHAPTER TWO 

Review of Related Literature 

The aim of this chapter is to provide both theoretical and empirical literatures. The theoretical review 

of literature includes concept of leadership, meaning of instructional leadership, role of instructional 

leadership, instructional leadership supervisory skills, practices of instructional leadership, 

instructional leadership and school effectiveness, approaches of instructional supervision, the major 

factors that hinder the practices of instructional leadership and the overview of principal leadership 

development in Ethiopia. The empirical review summarizes the different studies conducted on 

instructional leadership and related aspects both form world wide and the country's context. 

2.1. Concept of Leadership 

for the long time, the term leadership has been a topic of discussion especially in the field of 

management and organizational development. More often than not such discussion focuses on the 

issue of the quality, ability, effectiveness and styles of leadership (Adlam, 2003). According to him, 

leadership is a rather complex concept. This is especially true because several approaches have been 

used to define the tenn leadership. Benneh, Nigel, and Anderson Laseley (2003) have tried to define 

the term leadership differently, but none of them achieved in giving synonymous meaning and creating 

the leadership type they wanted to form . 

The authorities like Locke and Ass (1991) argue that much of the earlier definitions were more of the 

personal traits and characteristics rather than what the leader does. Therefore, leadership as to Locke 

and Ass (1991) is the power of influencing others towards some commonly perceived goals. His 

definition encompasses three basic elements: mainly influencing power, followers and functions. First, 

leadership is rational action that exhibits the presence of followers willing to act. Second as the 

process, there is something to be done. Finally as the power, the leaders have to possess either formal 

or informal power that influence and motivate followers to get things to be done. 

Hoy and Miskel (2000) defmition of leadership appears to be a more current perspective. They define 

leadership as the art of transforming people and organization with the aim of improving the 

organization. Leaders in this perspective define the task, develop and communicate mission and 

vision, empowering others, inspiring followers, challenging the statuesque and pro-acting with 
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changing situations, all with the support of motivated and committed members of the school. These 

kinds of leaders develop relationship between themselves and their followers to foster organizational 

productivity. Hoy and Miskel (2000), assert five basic categories of leadership. These specific 

categories are instructional leadership, transformational leadership, moral leadership, participative 

leadership, managerial leadership and contingent leadership. These categories of leadership should not 

be considered to be mutually exclusive, ill fact , the specific characteristics that may be dominant in 

one category can generally be found to be present at least in some foml in each of the other categories 

as well. 

2.2. Meaning of Instructional Leadership 

Basically instructional leadership has no unifonTI definition that satisfies everyone (Kruger, 2002). 

However, Conley (cited in Kruger, 2002) define instructional leadership as specific part of educational 

managers ' function that is carried out by the school leaders to help and provide service to teachers 

both as individual and group to improve instruction and there by improve student learning. All those 

involved in improving instructions for the purpose of promoting students achievement that can be 

assumed as the role of instructionalleaders:- the school principals, supervisors, department heads , unit 

leaders and senior teachers. 

In relation to this, McEwen (2003) argued that instructional leaders play role in giving directions, 

allocating resources, supporting teachers to improve school performances and the leaming outcome 

rather than focusing on administrative issues. Moreover, as Blase (\999) indicated effective 

instructional leaders who possess both managerial and instructional leadership qualities to create 

conducive learning environment; help teachers to improve classroom pelformance; maintain academic 

standards and stimulates students for higher academic achievements. 

Differently, ZaleZnik and Bennis (cited in Sergiovanni, 200 I) described instructional leadership as 

glue that binds school community around commonly shared vision that emphasizes: goal and high 

student achievement; organization and coordination for effective and efficient outcome; allocation of 

adequate resources for learning improvement; maintaining effective human relations to create 

collaboration and commitment among school members . 
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2.3. The Role ofInstructional Leadership 

In relation to this, Pawlos and Oliva (2008) state that, the instructional leaders have to play nine 

primary roles in the school. These are: 

Program Coordination: the instructional leaders coordinate programs, groups, materials and reports. 

Since it is assumed that the instructional leader is knowledgeable about the details of the teaching -

leaming process to guide and direct teachers (Glickman, 2004). In order to promote the professional 

growth of the staff, the instructional leader has to plan, organize, evaluate and conduct in service 

programs for teachers in consultation with the school management and teachers . 

Program Evaluation: In the role of evaluator the instructional leaders help teaching staff to address 

important issues of teaching- leaming in the classroom and ensure the conditions for effective leaming 

in the school. As evaluator, he/she helps teachers to identify, analyze and solve leaming problems, 

provides timely and constructive feedback, assisting teachers to identify strengths and weakness to 

guide them on the path for improvement (Hollinger and Murphy, 1985). 

Direct Assistance can be used to gather classroom data on the extent to which moral principles are 

present in the classroom. Leaders can work with teachers to develop observational tools to describe 

classroom culture reflect on current conditions and engage in the classroom based improvement 

(McEwen, 2003). The leader gradually can increase teachers ' decision-making responsibility, 

empowering teacher and thus enhancing the teacher's capacity to empower students. 

Action Research can gather data to assess the gap between the community vision of the school and 

Clment reality, plan for change aimed at bridging the gap, integrate the task of leadership to bring 

about change, evaluate results, and revIse action plan ll1 cycle of continuous 

improvements(Glicknlan,2004). 

CUlTiculum Development can involve teachers by infusing moral principles throughout the curriculum. 

Teachers can design a cun'iculum that educates the whole child, teacher's compassion and justices 

including, all children in significant learning. As to (Weber, 1996) teachers can develop curriculum 

that can integrate learning within the school and connects academic learning with community service. 

Finally teacher can develop the curriculum that promotes democratic community of learners in the 

present as well as in the future. Generally the maintained above instructional leadership roles are used 
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at the school level to improve students' learning, learning outcomes, teachers profession and produce a 

well-educated citizens at all levels . 

Professional Development is an ongoino planned and continuino and throuoh which qualified 
0 " :;::. b 

teachers and other education professionals improve skills, knowledge and attitudes related to assisting 

students to achieve the goals of the organization. Teachers are actively involved and empowered in the 

refonn of their own schools and class room; they are capable of changing their teaching behaviors, the 

classroom environment and improving the learning of their students. They need to work with other 

teachers and supervisors to help them to solve problems and find solutions. It is the task of 

instructional leaders in planning for professional developments to ensure open and collaborative 

communication with staff to understand and analyze the school situation and identify clear goals for 

students learning. 

Building Effective Relationship in Schools: in institutional setting like schools "everything starts with 

relationships, whether those relationship are among ideas" (Marx, 2006: 135). Teachers, 

administrators, supervisors , students and parents need to come together to define their aspiration, 

design procedures for decision making, the mobilization of resources and the evaluation of learning 

outcomes. The role of instructional leader in team building and developing team cohesion is aimed at 

defining common goals. In school setting everyone wants to be safe, to be appreciated, to be accepted 

as part of the school community and be recognized as contributing to the school effectiveness. 

Promoting a Conducive School Climate is the important factors that appear to affect students learning 

perhaps having the greatest influence is the set of belief, values and attitude of leaders, teachers and 

students (Weber, 1996). Leaders promote a positive learning climate by communicating instructional 

goals, establishing high expectations for perfonnance, establishing an orderly learning environment 

with clear disciplinary expectations and working to increase teacher's commitment to the school. 

Promoting a conducive learning school climate encompasses principal behaviors that protect 

instructional time, promote professional development and maintain high visibility, provision of 

incentives for teachers, enforce academic standards, create a safe and orderly learning environment, 

provides opportunity for meaningful students involvement, develop staff collaboration and cohesion, 

secures outside resources in support of school goals and links between the community and the school 

(Murphy, 1990). 
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Monitoring Instructional Program: the school's main product is a population of the graduates who 

have the technical and life skill needed to cope up within an increasing competitive world. Good 

instructional leaders to be aware of varies ways in which shldent's progress can and should be 

assessed. Even more impoltantly, school leaders need to use assessment results that help teachers, 

students and parents to understand where and why improvement is needed (Murphy, 1985).Therefore, 

the iustructional leaders initiate and contribute to the planning, administering and analyzing the 

effectiveness of the instructions. This continuous scrutiny of the instructional program enables teacher 

to effectively meet students need through constant revision and refinement. 

2.4. Inshuctional Leadership Supervisory Skills 

An intelligent leadership creates an environment and situations which can lead to the achievement of 

school goals . A proper understanding of the psychology of the group is very essential to play the 

leadership role in an effective maimer. Supervisors' management success and leadership effectiveness 

largely depend up on their supervisory skills. Katz (in Sergiovanni and Starratt) (1999) identified three 

basic skills up on which successful instructional supervision rest on: 

1. Technical Skills: Griffin (2000) viewed technical skill as specialized knowledge, analytical ability 

to use tool and techniques of particular tasks . Monolake (cited in Glickman, 2004) brought to the 

surface that supervisors spend a major portion of their time as advisors in the technical domain . He 

further foreword those instructional supervisors as technical advisor deals with their concerns in 

variety of ways . They can serve as sources of specific ideas and activities; plan with teachers' new 

activities or instructional unit; aChlally work with teachers in the classroom; demonstrate techniques of 

activities and allow the teachers to observe and critique the episodes; offer teachers feedback through 

visiting classroom followed by conferences. Technical skills are the characteristics of administrative 

supervisory behavior that are concerned with things in the school setting. 

2. Human Relation Skill: refers to supervisors' ability and judgment in working with and through 

people. These skills require self-understanding and acceptance as well as consideration for others. As 

remarked by Griffin (2000) human relation skill pertain to the executives ' ability to work effectively 

as group members and build cooperative effOlt within the teams of school staff. 

3. Conceptual Skill: is the part of professional skills that pertain to the supervisor's ability to view the 

school and its instructional program as whole including the effective mapping of the interdependence 
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between the components of the school as organizational system; educational program as instmctional 

system and the human organization as a functioning system. In short, the supervisor should be able to 

conceptualize the environment, the organization and his/her own job so that, the supervisors can set 

appropriate and relevant goals for the organizational achievements. Generally the above three 

instmctionalleadership supervisory skill are used to help school leaders to creates an environment and 

situation which can lead them to practices effective instmctional leadership role in their respective 

schools. 

2.5. Practices of Instructional Leadership 

Basically outstanding leadership has invariably emerged as a key characteristic of outstanding schools. 

There is no longer doubt that those seeking quality in education must ensure its presence and the 

development of potential leaders must be given high priority (Murphy, 1990). According to him 

effective instmctional leaders play their role in: 

Setting the Vision: a core function of school leadership is to create a common vision for improving 

students learning. Envisioning is a force that provides meaning and purpose for those who work in any 

organization. At school levels vision must be well articulated to all stakeholders-staff, students, 

parents and others. It provides purpose, meaning, significance to the work of school improvement and 

motivates, empowers and creates commitment of the staff to contribute to the realization of the goals. 

Leaders of educational change have a vision of how they would like to see their school developed. 

They give their schools a sense of direction and are capable of operationalizing their goals and value 

both tlu'ough the long tenn strategy at the level of their day to day action. The vision influences the 

school climate as weII as student outcomes. But it is important to note that while the administrator's 

vision tends to focus on school-wide concerns, teachers a vision tends to address teacher roles and 

students outcomes. Parents may also have a different vision (Murphy, 1990). For this reason, the 

instmctional leaders must work to develop a commonly shared vision for school improvement among 

all stakeholders. 

Defining the School Mission, Weber (1996) described the school mission as a dynamic process that 

teIIs the purpose or reason for the school's existence. The school mission serves as a basis for 

assessing the organizations perfonnance, setting the priorities, strategies, and plans of the organization 

with binding the staff, the students and parents to common vision. It is the task of the instmctional 
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leaders to develop the mission statement in partnership with the school community which describes 

who, what and where of the school (Murphy, 1990). 

Clarifying Core Values and Beliefs: the values and beliefs of individual affects their behavior and 

influences how decisions are made, the style of management and relations and behavior patterns' in 

the school (Hussey 1997). Every school is a culture in itself with beliefs, values and norms that affect 

collective behavior. The visionary instructional leader has a clear sense of personal and organizational 

values. He/she needs to understand what ought to be the ultimate purpose of education, the problems 

in addressing the ultimate purpose, what human qualities we need to develop and how we need to 

promote those human qualities to achieve the ultimate purpose of education. According to him, 

instructional leaders focuses ' on their values and beliefs in the instructional programs and students 

leaming as the highest priority; the purpose of the school is to meet the instructional needs of all 

students; equity in personal relationships and instructional decisions, delegation, teaming and 

flexibility in process and planning with extensive and transparent communication ; loyalty to the 

community served by the school and encouraging teachers to implement a broad curriculum. 

In contrast, teachers are more of shldent-focused in their value and beliefs. Owens (198 I) pointed out 

that teachers work was not motivated by bureaucratic mandate or directives from superiors, but by a 

moral commitment to children rooted in their awareness of the needs of these children and their belief 

about the significance of their roles as teachers. The ultimate purpose of education should be to 

produce an ethical person capable of fully functioning in social and economic life of his community. 

As such, instructional leaders should help members of the school community to understand and 

articulate foundational values promoted in students leaming. 

Managing Curriculum and Instruction: the instructional leaders ' repertoire of instructional practices 

and classroom supervision offers teachers the needed resources to provide students with opportunities 

to succeed. The leaders help teachers to use the best practices and instructional strategies to reach 

school goals for student's perfonnance. Managing the instructional program involves working directly 

with teachers in area related to curriculum and instruction (Hollinger and Murphy 1985).Therefore, 

instructional leaders promote quality instruction by conducting teaching conferences and evaluation, 

visiting classroom, providing specific suggestions and feedback on the teaching - learning process and 

determining teachers' assignments in the best interest of the student learning. 
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Managing Change: the world changes quickly. Changes in technology create the need for new skills in 

the work place that affect the way schools operate. Change is not to be sought for its O\VTI sake. The 

consequences of change may be very good, very bad or something in between. All renewal is a 

combination of continuity and change. Change cannot be avoided but how it is addressed in ways that 

preserve fundamental values and improves performance of the system is critical. Resistance to change 

is normal: ullcertainty about the future, lack of belief in the need for change, and comfort in doing 

things as usual. When new realities call for new methods the old ways of doing things have frozen in 

to inviolable routines . Innovations are obstructed by fixed attitude, interests, habits, perceptions, 

assumption and ullwritten rules (Hussey, 1997). As different studies has shown that making 

significant improvements in school required long period of time, making sure that the school staff 

maintains commitment and enthusiasm overtime is an impol1ant challenge to the school leaders. 

Therefore, leading the introduction of change within the school is an important function of the 

instructional leaders . 

Managing Conflict: Barge (1994) said that conflict is a social phenomenon that is heavily ingrained in 

human relations, expressed and sustained through communication and occurs when individuals or 

groups become dependent on one another to meet identified needs . The social context of the school is 

comprised of different groups, with different and sometimes opposing interests but interdependent on 

each other, the existence of conflict is inevitable. Effective managers and school principals need to 

understand the nature of conflict and develop practical skill to manage it. 

Leaders who are skilled in the arts of resolving conflict are prepared to deescalate the rhetoric and 

posturing on both sides of the dispute and substitute search for solutions that give each side of the 

opportunity to compromise without losing face. Such leaders go to the root of the communication 

breakdown, whether it is anger, fear, mistrust or differing assumption and definitions. They press each 

side to understand the way others perceive the problem, recognizing that how an adversary perceives 

the problem. Therefore instructional leader generate altel11ative solutions to solve the problem in the 

school setting. 

Supervising Instruction: various writer defined supervision in different ways . Haughty and McEwen 

(1992) defined supervision as general leadership function that coordinates and manages those school 

activities concel11ed with leal11ing. They emphasize instructional supervision as fundamental 

component of instructional leadership, viewing this role as imperative to improved instruction and 
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students achievement. They are also pointed out that there is general agreement among writers that, the 

focus of instructional supervision is the enhancement of students learning but it is in the practice that 

they differ. Observing and improving instruction starts with the principal establishing trusting and 

respectful relationship with the school staff. Weber (1996) proposed that observations are 

opportunities for professional interaction. These interactions provide professional development 

opportunity for both the observer and the one being observed. Generally, the task and functions of 

instructional leadership are used at the school level to improve the quality of education, teachers and 

instruction and create well educated citizens at all levels. 

2.6. Instructional Leadership and School Effectiveness 

Early study of Wallance (cited in Harris and Muijs, 2005) asse11ed that school leader's role has 

significant impact on the achievement of school students. His study demonstrates that, school success 

has direct relation with the function of strong instructional leadership. However, Deal and Lec (Cited 

in Heck, 2006) suspected the direct link between school success and effective instructional 

leaderships. Blase,H.J and Blase.J (1999) further forwarded their argument that early researchers could 

not give enough evidence to validate the direct link between strong instructional leadership and 

improving learning outcomes. 

Regardless of the discrepancies observed above on the point of view of the intellectuals now days , 

instructional leaders are being accountable and responsible for improved learning outcomes. Most of 

the responsibilities in improving instructions by developing the teacher leaders are left for instructional 

leader at whatever levels they are. 

Responsibility and accountability for effective instructional outcomes calls leaders to design better 

ways of those students learn and highest school outcome could be produced. The pressure of 

globalization and social expectation is influencing principals to take the lead in the instructional 

activities such as setting goals, leading academic programs, examining and evaluating teacher's 

perfOlmance. Generally, the contemporary thinking of facilitative instructional leadership requires 

school leaders to have vision , quality and value to transforming their school towards envisioned 

success. 
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2.6.1. Instructional Leadership and Teaching-Learning 

In depth studies of teacher's perceptions about characteristic of school principals conclude that, the 

behavior associated with instructional leadership positively influence classroom instructions 

(Sheppard, 1996). Especially, Blase,H.J and Blase.J(1999) findings indicate that when instTuctional 

leader monitor and provide feedback on the teaching learning process, there were increase in teacher 

reflection and reflectively infonned instructional behaviors in implementation of new ideas, greater 

variety in teaching strategies, more responses to students diversity, lesson were prepared and planned 

more carefully, teachers were more likely to take risks and more focus on the instnlctional process 

and teachers used professional discretion to make changes in classroom practice. 

Conversely, principals that did not engage in monitoring and providing feedback of the teacbing­

learning process had negative effect on teachers and classroom practices Blase,H.J and Blase.J 1999). 

In particular leaders that engage in behaviors that inform staff about CUlTent trends and issues, 

encourage attendance at workshop, seminar and conferences, build a culture of collaboration and 

learning, promote coaching, use inquire to drive staff development, set professional growth with 

teachers and provide resources to foster teacher innovation in using a variety of methods, materials, 

instructional strategies, reflective practice and technology in the classroom. This in turn, increases the 

likely hood of increased student's achievement. Locke and Ass (1991) asserted that goals setting is 

effective way to increase motivation and performance they postulate that goals increase attention to 

obtainment of the task, increase the effort expanded on goals relevant to activities, increase persistent 

to achieve, increase the development of strategies to obtain the goal. This is true even loosely 

coupled organization such as public schools. 

In relation to this, many writers explain that frequent communication of school goals by instructional 

leaders to promote accountability, a sense of personal ownership and instructional improvements. A 

principal that define and communicate shared goals with teachers provides organizational structures 

that guide the school toward a common focus. This common focus on academic press influence 

teacher's behavior within the classroom which leaders to more effective schools. 
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2.6.2. Instructional Leadership and School Climate 

Basically some scholars of educational management, for example Halpin and Craft (in Hoy, Tarter 

and Kottkamp, 1991) suggest two dimension of school climate. These are principal's behavior and 

teacher's perceptions. 

2.6.2.1. Principals Behavior 

This dimension deals with the manner of principals interacts with teacher, pupil and parents. This is to 

a large extent seems to be affect the way teachers interact with one another, with pupils and parents. 

This interaction has a considerable impact on the general atmosphere of the schoo!. Halpin (1966) 

identified two characteristics of principal's behavior. 

Production Emphasis: Halpin (1966) states that production emphasis is the authoritarian and 

controlling behavior of some principals which make them to be rigid . According to Silver (1983) 

production emphasis ranges from very strong to no emphasis. A principal who emphasizes production 

very strongly believes that, people work best under tension and pressure. He/she also believes that 

when all attention is directed to work, it minimizes personal clashes that sometimes occur among tbe 

staff. He/she believes that social and psychological needs of teachers are met when they are dedicated 

and committed to their work. This type of principals behavior influences how the staff will discharge 

their responsibilities and it will ultimately affect the school. However, Paisey(1992) argues that if 

there is 110 emphasis 011 production the staff may not be concemed about the accomplishment of the 

school goa!. 

Consideration: Halpin (1966) states that, consideration has to be done with how the principal relates 

and responds to staff and their needs; having personal interest in things that concem his staff, pupils 

and parents, even if it means of scarifying some time to do this he/she shows sympathy when the need 

arises and celebrates teachers, parents and pupils is the heart of the school leadership. Therefore, for 

the head teachers to be effective, he/she must relate to stakeholders in the way that demonstrates 

his/her concern for them. Rooey (2003) and Heller (2002) opine that, students and teachers function 

effectively when their basic needs are met and this contributes to a caring environment in which every 

body cares for one another and invariably foster excellent teaching-learning. Principal's differ in this 

aspect, they range from being highly considerate is the most effective because the development of 

positive personal relationship with the entire school is the core of school leadership. 
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2.6.2.2. Teacher Perceptions 

Teachers play a critical role in detelmining the school interaction. The school as system of social 

interaction allows interpersonal interaction among its stakeholders, teachers, principals, students and 

parents. The ways teachers interact among themselves and with others determine the school climate. 

Halpin (1966) identified two characteristics of teacher's behavior and how they influence the 

instructional activities . 

Disengagement: Halpin (1966: ISO) states that, disengagement is used to describe teacher lack of 

commitment to the school. According to Hoy, W.K. and Miskel , e.G. (2000) in a disengaged school 

some teachers complain a lot, they are unproductive and engage themselves interval matters. These 

teachers dislike and criticize the principal. Their negative attitude is reflected in the manner they relate 

to one another, they negatively criticize and disrespect each other. Hoy and Sabo (1998: 126) classify 

this set of teachers as individuals who are just putting in their time to sabotage the principal ' s 

leadership attempts . 

Hindrance: can be stated as a concept used to describe some teachers attitudes toward paper work and 

non-instructional school activities. Teachers see routine duties and committee requirement as 

hindrance to their teaching responsibilities. Owens (1981) asserts that these teachers are only 

concerned with teaching and consider rules, paper work and other administrative work quite 

unnecessary, such teachers do not enjoy writing daily preparation note, keeping class attendance 

records, recoding tests marks and communicating and corresponding with parents . According to Sliver 

(1983) other teachers consider administrative duties not only necessary but also useful in facilitating 

the achievement of the school goals. 

2.7. Approaches to Instructional Supervision 

According to Cogan (Cited in Glickman, 2004) there are variety of approaches in implementing 

instructional supervision. He provides options for instructional supervision to be used depending on 

the needs and circumstances of the teachers. These are: 

Clinical Supervision: According to Gold hammer (1996) clinical supervision is "an approach of 

instructional supervision which draws its data from first hand observation of actual teaching events 

and involves face to face interaction between the supervisor and the teachers in the analysis of 

teaching behaviors and activities for instructional improvement." It focuses on the improvement of 
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teacher perfonnance through direct interactions of supervisors and teachers in natural setting. Clinical 

supervision is can·ied out through the stages of five steps that are repeated to fonn an ongoing cycle. 

The five sages are: pre-observation conference, class observation, analysis of conference, post 

observation and post conference analysis. 

Pre-observation Conference: The pre-observation conference is a face-to-face talk between the 

teacher and the supervisor prior to the supervisor's visit to the teacher 's classroom. The purpose is to 

settle on necessary preliminaries. Thus, purposeful plmming for it is needed; and as outlined by 

George (1930: 142), the planning includes: the selection of sound objectives, the analysis of teacher 

person, the survey of leaming conditions, the diagnosis of teaching difficulties, the detennination of 

teacher needs, and the choice of supervisory aid. 

Generally, at the pre-observation conference the teacher and the supervisor together decide which 

class the supervisor will visit and when; the teacher will provide background to help the supervisor 

understand the background of the learners and discuss difficulties the teacher encountered with the 

learners . 

The teacher will identify special teaching problem encountered he/she would like some help and 

he/she will acquaint the supervisor with the unit and lesson plan that will be taught when the 

supervisor visits . The teacher will also explain the objectives of the lesson, the methods of 

presentation, and the techniques of evaluating student perfonnance. In addition to these, the teacher 

and the supervisor will also agree on the supervisor' s role during the visit. In short, as outlined by 

Glickman (2005) the supervisor and the teacher together detennine the reason and purpose of the 

observation; the focus of the observation; the method and fonn of observation to be used; the time of 

observation; and the time for post-observation - which envisions a through and through approach of 

the whole process at the very outset. 

Classroom Observation: - This is the central of the steps in clinical supervision. This takes place on 

the basis of the relationship created between the supervisor and the teacher and is a practical 

application of the understanding reached during the pre-observation conference. The classroom 

observation "demands a high level of technical and analytical skills. The supervisor must know what 
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to look for, how to look for it, and how to collect, analyze, and interpret the data" (Pawlas & Oliva, 

2008:376). 

Two basic approaches, depending on the purpose of the supervisor's visit, are possible. These are the 

global and specific approaches. The global approach is aimed at the generalized assessment of the 

teacher perfonnance on a wide variety of teaching skills . The global approach is a useful technique for 

the staff supervisor when the teacher and the supervisor wish to make a general appraisal of the 

teacher's perfonnance. The specific is used for evaluating specific behaviors; for instance evaluating 

classroom management and discipline. 

During observation, it should be noted that the supervisor only records exactly what goes on in the 

lesson and should refrain from making interpretations. Varied methods and instmments can be used to 

record observations. It could by electronic means, written means, or a combination of the two. 

Analysis of conference: Once observation has been collected; this is the time when the supervisor 

makes a careful analysis of the teaching-learning process. It is usually a solitary work by the 

supervisor to interpret what was observed. As the case may be, however, the events of the class may 

also be analyzed by the supervisor and the teacher, together based on the description of events during 

the observation. The outcomes of this analysis and interpretation are to identify patterns of teacher 

behavior that exist overtime and critical incidents that occurred that seemed to affect classroom 

activity. It is believed that teachers have established persistent patterns of teaching that are evidenced 

and can be evidenced and can be identified as a pattern after carefully documented observations and 

analysis. 

Post-Observation: After making the necessary preparations, the teacher and the supervisor meet once 

again. The post-observation conference is also known as a follow-up conference. The major purpose 

of this conference is to offer feedback to the teacher about the teacher ' s perfonnance. The discussion 

at this follow-up conference should focus on the data collected by the supervisor, not on the 

supervisor's experiences, biases, and feelings. The supervisor must take every precaution to keep the 

conference from being a threatening situation to the teacher. Therefore, the proper subject of the 

conference is the teaching observed by the supervisor, not the teacher. 
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Post conference analysis: The final stage the in clinical supervision is an evaluation of the process 

and the outcome. It is a means of self -improvement for the supervisor. It is the time when the 

supervisor assesses the nature of conununication during the conference, the effectiveness of the 

strategies used, the role of the teacher during the conference, and the extent to which progress was 

made on the issues that were discussed. Analysis presumes the answering of key questions held early 

to the start of the supervision. For this and related solution-seeking exercise, infornlation is solicited 

from the teacher. How could the process be improved? Are the growth objectives clear? What 

assistance is available to the teacher? 

The supervisor needs to reflect on the process and his or her own behavior and skills. He must ask to 

him/herself: Did the conference go well? Have I acted appropriately? Why or why not? Attempting to 

answer these and other questions in the process is intended to promote both for improved instmction 

and supportive relationships. 

Collegial Supervision : is defined as a moderately fornlalized process by which two or more teacher 

agree to work for their own professional growth, usually by observing each other's ' classroom, giving 

each other's feedback about the observation and discussion shared professional concerns. Generally, 

collegial supervision extends supervision well beyond classroom observation. It provides a setting in 

which teacher can informally discuss problems they faced, share ideas, help one another in preparing 

lessons, exchange the tips of the device and materials , and provide other support to one another 

(Glickman, 2004). 

Informal Supervision : the casual encounters that occur between supervisor and teachers . It is 

characterized by frequent informal visits to teacher ' s classroom to make conversation with teachers 

about their work and other infonnal activities. Typically no appointments are made and classroom 

visits are not announced because they are considered as the normal part of the work flow of the school. 

Self-direct Supervision: As Glickman (2004) suggested that in self-directed supervision, teacher 

work alone by assuming responsibility for their professional development. For example, they develop 

yearly plan that includes goal derived from an assessment of their own needs. 
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Inquiry based Supervision: According to Sergiovanni (1999) inquiry based supervision is the form 

of action research "options that can be represent an individual initiative or collaborative efforts as pairs 

(teachers working together to solve problems). Generally the above five approach of instruction 

supervision are Llsed at the school to improve the quality of teachers, instruction and to create a well­

educated citizens at all levels. 

2.8. Barriers to Instructional Leadership Effectiveness 

Many contextual factors negatively affect school perfom1ance. However, the type as well as the 

intensity of the problem is not the same in every school. As Bush and Bell (2003) assert that shortage 

of highly educated work force is found as critical problems of those economically advanced countries, 

while scarcity of resource for more investment in education has created a dividina line between those 
b 

developed and developing nations in the world (MoE, 200 I) . Many sihlational and environmental 

factors other than human, materials or financial assets, can affect the operation of instructional 

leadership practices of any school. For instance incompetence in educational leadership, lack of 

incentive for teachers, problems related with teachers promotions, lack of administrative skills and 

commitment of those assigned as school leaders, shortage of educational materials, or finance are 

among problems frequently cited as factors that hinder effective perfonnance of teachers (MoE, 2004). 

Despite the economic, social, political or technological variations, the following elements were cited 

as bmTiers to the effectiveness of instructional leadership practices. 

Lack of Skills and Training: As Sergiovanni (200 I) stated that, technical, human and educational 

skills are essential properties that instructional leaders have to possess. Leaders without adequate skills 

and training in educational leadership and professional development of teachers can do little or no, for 

the improvement of learning. 

Lack of Cooperation from Superiors and Community: teachers' cooperation IS essential for 

effective instructional leadership. The cooperation of teachers , students and parents could be available 

in school climate where the leaders exercise democratic leadership (MoE, 2002). Lack of Time: 

principals have mUltiple roles they have to play. Infonnation over load, paper work, too many reports, 

many non-academic demands and work over load consume much of the principals time. Hence only 
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principals committed to instructional improvement can choose and use their time for the enhancement 

of the classroom instruction and teacher development (Harris and Muijs, 2003). 

Lack of adequate Resources· lack f d 
. 0 a equate resources of all type and support from central offices 

discourages instructional leaders. Bureaucratic management that hampers timely assignment human, 

financial and material resources required can be restrict the success of the schools and limits 

development of the teachers (Dimmock, 2000). 

Lack of Vision, Will and Courage: nothing can affect instructional improvement more than lack of 

leaders will. Instructional leader have to spend more time on improving the teaching-learning, 

initiating changes and encouraging others to achieve educational goals. However lack of vision, will 

and courage could hinder the effectiveness of leadership performance (McEwen, 2003). Generally the 

Barriers of instructional leadership hinder the leader's performance, sabotage principal's leadership 

attempts and finally bring a serious problem on the quality of education. 

2.9. Overview of Principal Leadership Development in Ethiopia 

The history of Ethiopian education system traces back its origin to the introduction of Christianity 

about fourth century A.D . However, the western type of education system was fonnally introduced in 

to Ethiopia in 1908 with the opening of Menelik secondary school. 

In 1943 the first high school which was dominated by expatriates was opened. According to Ahmed 

(2006) at its early stage the history of principalship in Ethiopia was dominated by foreign principals. 

In all government owned schools that were opened before and few years after the Italian occupation 

expatriates from France and Britain were assigned as school principals. After the restoration of 

independence in 1941 , education was given high priority which resulted in opening of schools in 

deferent parts of the country. However there was not enough educated Ethiopians to teach and nm 

schools, most of the teachers and principals in school were from foreign countries such as USA, Egypt 

and India (ICDR, 1999). According to MoE (2002) prior to 1962 expatriate principals were assigned in 

the elementary and secondary schools of different provinces of Ethiopia. 

Gradually, the history had developed in to a new phase where Ethiopians began to replace expatriates 

which statted in 1964. According to Teshome (cited in Ahmed, 2006) this new phase of principal ship 

started with supervising principals such leaders were responsible for the school and the education 

system of the community where the schools located. 
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From 1960's the Ethiopian school .. I . 
s pnnclpa s were directly assigned in elementary school without 

competition among candidate Onl d . . . . 
. y e ucatlOnal level and teachmg experience were gwen highest 

Priority for principal ship Howeve d· h fi . . r, urmg t e Irst few years of 1960' s It was understood that those 
araduates of certificate in teaching d· I . . . 
o were Irect y aSSigned 111 pnmary schools. On the other hands, the 

promotion that were issued from 1973 1976 h h· . . - Sown t at pnmary school pnnclpals were those who had 

at least worked for a limited time as a unit leader, department heads or teacher. It is also stated in the 

job description of the MoE issued in 1989 that primary school principals should have certificate in 

school administration and supervision including sufficient work experiences. 

But in Ethiopia most principals are appointed by the government without enough training, experience 

and development in leadership. Secondary school principals had been political appointed by the 

woreda administrative (Fisseha, 2005).He further added that among the major problems of secondary 

schools in instructional leadership are: lack of professional training for principal ship, lack of required 

qualification and commitment in making maximum use of environment resources and negative 

attitude toward leadership. This shows that instructional leadership as professions has been given little 

attention. 

To sum up, considering education as key element for economic, social and technological development, 

many countries invest substantial amount of their national resources for the improvement of their 

education. Similarly the government of Ethiopia recognizing the role of education in developing the 

country economy, the ministry of education has placed great emphasis on professional development 

for school principals, vice school principals , department heads, teachers as well as officers in charge of 

education at different levels. In its education sector development program IV (ESDP IV, 2010 : 12) the 

ministry of education stated that although the decentralization reforms have been implemented some 

years ago and important responsibilities have been transferred to the Woreda offices and school 

functioning also needs further improvement in particular concerning school leadership. 

It was thus being fully aware of the importance of school in its Blue print (MoE, 2007) acknowledged 

that educational leadership are professional by their own with established theories and practices and 

indicated that those who assume these roles should be equipped with the necessary knowledge and 

skills to exhibit proper professional ethics that are necessitated at school levels. Instructional 

leadership play roles to improve students learning out comes, teachers' profession and produce well 

educated citizens at all levels. Finally the approaches of instructional supervision are used at the 
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school to improve the quality of teae! , . . 
lers Instructron and create an environment and situation which 

can lead them to practices effective in t . I . 
s ructIOn a leadership role in their respective schools. 

Empirical review on Instructional leadership 

A number of studies were conducted' I ' ' . .. 
111 re atlOn to 111structlOnai leadership both III the country and 

world wide. This section of the study is devoted to . th .. II ' h ., 'bl review e empmca Iteratures so t at It IS POSSI e 

to compare and contrast with the finding ofthis study at the end. 

The implementation of instructional leadership necessitates training for each member of the school 

community in instructional and ctmiculum leadership; training is required in all schools, but on an 

individual school basis. Swan (2012) identified three different cuit11res in schools namely schools in 

which principal and teachers are used to working together and principals feel comfortable about 

visiting classrooms; schools where principal and teachers have no traditions of classroom visits but do 

have a mutual respect and schools in which there appears to be a culture which inhibits any 

innovation. However, Swan concludes that instructional leadership was found to be crucial for 

optimum teaching and leaming in what ever the school culture is. According to Swan, the teacher is 

the instructional leader in the classroom with the full and knowledgeable support of the principal in a 

school which prioritizes teaching and learning for all members through mutual sharing and respect. 

Recently (in 2014) Tadesse conducted a study in Arada sub city and revealed insufficient supervisory 

involvement was practiced occasionally by the instructional leadership in primary schools. According 

to his finding, the supervision support provided for teachers at different experience level frank! were 

happened rarely and was seen the greatest challenge for all the schools. In addition, a similar study 

done in Hadiya zone by Addisu (n,d.) in preparatory schools revealed that almost all (89%) 

instructional leaders were subject specialists, lacks skill and training, and lacks commitment and moral 

to accomplish their tasks and severe shortage of finance. His finding concluded that schools were to 

some extent incapable of enhancing teachers' professional skill development and improving the 

quality of education. According to his study the stated vision and defined mission in the school did not 

command the ownership of its potential stakeholders since it was not supported by its potential 

stakeholders. Instructional leaders did not possess the required skill, knowledge and attitude through 
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training. From these two studies h· I fi .... 
, W IC 1 ocused on a similar tOPIC with this study, it seems that 

instructional leadership is not successfully 1·ln ltd ·f 
p emen e across dl ferent school levels. 

Another study done on practices and problems of s h I I d h· · d I I f Add· c 00 ea ers Ip III secon ary sc 100 SOlS 
Ababa by Dessalea (2014) found that tl . . . ... . 

b le pOSitIOn attalllment and quahficatlon of pnnclpals were not 

compatible in those secondary and preparatory schools. His finding revealed that most of the 

principals were getting their position by higher authorities and there was no involvement of parents, 

teachers and other stakeholders. His finding study proved principals gave some emphasis on 

supervision and evaluation of teachers; the other school functions were relatively ignored. Where as a 

similar study conducted in Assosa zone by Berhane (2014) revealed school leaders as instnlctional 

supervisors ' intervention to assist teachers improve their limitations was insufficient. According to his 

finding school leaders were overburdened with other tasks, they teach the same credit like other 

teachers and teachers are challenging them to accept recommendation from them. This again indicates 

that instructional leaders at the different pm1s of the country seem either reluctant or incompetent to 

effectively supervise teachers so as to improve the teaching leaming process in their schoo!. Simin et 

al ,.(n.d.) also identified domains that were used as factors affecting the instructional practices, which 

are professional leadership, shared mission and clear goals, continued monitor of teacher progress and 

professional growth of the teachers. 

Very recently a study conducted in Shambu by Mulugeta (2015) on the role principals as instmctional 

leaders revealed that the administrative tasks took much of principals ' time rather than instmctional 

activities. According to the study principals gave less emphasis for : instructional supervision, extra­

cUlTicular activities, teachers ' training and development, provision of instructional materials and 

protection of teaching time. Contrary to this finding, a study conducted in selected secondary schools 

of SNNPR by Bekuretsion (2014) revealed that there is strong evidence of effective instmctional 

leadership at schools. However, despite the existence of this instructional leadership, the schools, 

faced with challenges such as lack of discipline, inadequate support, poor time management, lack of 

teaching and leaming resources and poor training system which in tum limit the effectiveness of the 

teaching and leaming process. These two findings can indicate that there is a difference in school 

leaders' capability to function as an instructional leader between the two areas. However, in 

strengthening Mulugeta's finding a study conducted in Gambella, by Abebe and his colleagues, 
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(n d.)found that majority of school pri . lb.. . 
. nClpa s ecome school leaders without the necessary trammg 10 

school leadership. The majority of th .. I I . . . 
e pnnclpa sacked expenence both In teachmg and school 

leadership. However, they engaged both in leading schools and classroom teaching. They lacked 

confidence and consistency in decision-making pertaining to school issues. Another study done by 

Mason (2013) grouped challenges to instructional leadership into five themes: vision/mission; teaching 

and planning time; managing classroom instruction; student success/progress; and positive 

atmosphere. 

In relation to instructional leadership capabilities Robinson (20 I 0) suggested in his study that 

instructional leaders need to have three interrelated capabilities : (a) using deep leadership content 

knowledge to (b) solve complex school-based problems, while (c) building relational trust with staff, 

parents, and students . Similarly, Geoff (2010), instructional leadership is becoming more significant 

with the growing emphasis on organizational learning. In addition, Rogers (2009) rev.ealed that 

primary instructional leadership responsibilities should include developing a school climate that is 

conducive to learning: improving student discipline and communicating a concern for student 

achievement. 

In general, research findings conducted both in the different parts of the country and out of the country 

indicate that though school principals as instructional leaders are very crucial individuals to improve 

the quality of education and to enhance students academic achievement the lack the skills, abilities and 

commitments to do so. Besides, different factors , such as lack of time, lack of interest from the 

teachers' side to collaboratively work with them, lack of necessary resources and interference from 

higher authorities negatively affect their effectiveness. 
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CHAPTER THREE 

Research Design and Methodology 

The purpose of this part is to provide tl b . . 
Ie aSIC research desIgn and methodology that were used to 

can-y out the study .This includes the r . h d . . ' esearc eSlgn, sources of data, sample sIze and samplIng 

techniques, instmments and procedures of data collection and techniques of data analysis. 

3.1. Research Design 

Descriptive survey design was employed in this study as it best serves to obtain reliable and relevant 

infomlation for the problem under investigation (Cohen, et aI. , 2000) Furthennore, the method helps to 

have general understanding of the problem by shldying the current status, nature of prevailing 

conditions, practices and trends through relevant and precise information. Besides, Sharm (2000) 

states that descriptive research method makes objective description of status of phenomena at a 

particular time. 

3.2. Sources of Data 

Both primary and secondary sources of data were used in the study. As the Primary sources of the 

study teaching-learning core process heads of the sub-city, supervisors, secondary school principals, 

vice principals, teachers . They were taken as key infonnants because they are highly responsible 

stakeholders to implement instmction hence they are expected to have relevant infonnation much 

more than others . 

The Secondary data were collected from documents mainly school plans, minutes, school based 

supervision reports and school evaluation feedbacks. Moreover, other relevant documents such as, 

quarterly reports, and students' mark list, were reviewed to know whether or not there is effective 

practice of instmctional leadership. 
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3.3 Sample size and Sampling Techniques 

Totally there are 10 sub-cites in Addis Ababa city administration and 55 govemmental secondary 

schools are hosting grade 9 and lOin these sUb-cities (Addis Ababa Educational Bureau Annual 

Educational Statistics 2007 E.C). From the 10 sub-cities five of them (Addis ketema, Arada, Gulele, 

Kolfekeranyo and Lideta) were randomly selected in order to give equal opportunities for all due to 

their homogeneous nature with regard to the problem under investigation. Again 27 secondary schools 

were found in the sampled sub-cities and 11 of them were taken through stratified random sampling to 

take a proportional number of schools from each sampled sub-cities . There are a total of 11 main 

principals and 33 vice principals working in the sampled schools and the researcher took all of the 

principals and vice principals using availability sampling technique as their number is manageable. 

However, 300 (27.2% ) teachers (240 male and 60 female) were sampled for the study from the total of 

I \02 teachers (857 male and 245 female) working in the sampled secondary schools using stratified 

random sampling teclmique to take representative number of male and female teachers from each 

school. 

In addition, 5 sub city teaching-Ieaming core process heads were sampled through availability 

sampling technique and 5 supervisors were taken from the total of 13 supervisors using stratified 

random sampling to take representative numbers from each sub-city. The following tables clearly 

demonstrate the total population and the sample size of principals, vice principals and teachers who 

were taken for the study. 

T bliP I· a e. ~u atlOn size 
No Sub cities Total Total Number Total Number Total Number of Total Number of 

Number of principals & of supervisors core process owner teachers 
of Schools VIPrinc!£!lls 

Male Female Male Female Male Female Male Female 
I Addis 4 14 2 2 - I - 182 48 

Ketema 
2 Arada 9 26 4 3 - I - 161 41 

3 Gullelie 4 13 3 3 - 1 184 62 
4 Kolfe 8 19 J 3 - 1 - 241 6S 

Kera~o 
1 89 29 7 1 2 - -S Lideta 2 

Total 27 79 11 13 - 4 1 857 245 

Source: AddiS Ababa EducatIOnal Bureau Almual Ed ucational Statistics 2007E.C 
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Table 2.Sample size 

No Sub cities Schools Number of Principals Number of Number of Teachers 

V Iprincipals & Dpt. heads 
Male Female Male Female Male Female 

I Addis Yekatit 23 I - 2 I 42 10 
Ketema Abysinia I - 3 - 20 6 
Arada 2 Meskerem I - 2 1 15 4 

TikurAnbesa I - 2 1 32 6 

Beielihem I - 3 - 12 3 

3 Gullelie EntotoAmba I - 2 1 36 14 

DilBer I - 3 - 24 4 

4 KolfieKer Repi I - 2 1 27 7 

an yo YemaneBirhan I 3 II 2 - -
Asko I 2 1 5 I -

5 Lideta Africa Hibret - 1 3 - 16 3 

Total II 10 I 27 6 240 60 

3.4. Data Gathering Instmment and Procedures 

The necessary data for the study was gathered through questionnaire, semi-structured interview, 

document analysis and focused group discussion . Each of them was discussed here under. 

3.4.1 Questionnaire 

QuestiOlmaires are recognized as the main gathering instrument that enable the researcher to collect a 

large number of data at a time and help to explain the purpose of the study briefly. Tn relation to this, 

Best and Kahn (1993), note that the questiOlmaire is advantageous for collecting data from a large 

number of respondents in sh01t period of time. It is also less expensive, offer greatest anonymity of 

respondent and appropriate for collecting opinion and factual information (Kumar, 1999). 

The questimmaires were prepared in English and distributed without translation. The questionnaires 

were more of closed ended type. The closes-ended type items were chosen as they are easy for 

manageability in tabu lation, due to their objectivity and suitability to keep respondent on the subjects 

of discussion. Closed ended items properly provided uniform set of response easy for analysis and 

interpretation (Cohn and Manior, 1995:94). In addition, open-ended questions were provided for the 
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respondents to give them the freedom t D d ' . .. . . 
o orwar relevant mformatlOn related with theIr opmlOns and 

observations on the implementation of instl"ct' II d h' 
u lona ea ers Ip. 

Two sets of questionnaires were used to tl d (:: . . 
ga ler ata lor the study. One set of questiOlmalre was used to 

collect data from teachers and departl t h d I '1 . . . 
llen ea s w 11 e another modified set of questIOnnaire was 

employed to gather data from vice principals and principals due to the difference in responsibility in 

implementing instmctionalleadership. 

3.4.2 Interview 

Interview is one of the data collection tool that is used to obtain deeper infomlation which is focused 

on assessing the practices of instmctional leadership in telms of plmming leading oroanizino and 
) ' 0 0' 

coordinating the school activities and the challenges of instructional leadership. It is obvious that if 

interview is conducted well , it can produce an in-depth data or reliable infollnation, people's 

perceptions and construction of reality. The main advantage of semi- stmctured interview is that, it 

provides unifonn infollnation which assures the comparability of data (Kumar, 1999: 109). Thus the 

researcher used semi stmctured interview for sub-city teaching leaming core process heads to support 

and triangulate data gathered through questionnaires. The interview was conducted in Amharic 

language to make communication simple and it took from thirty to forty five minutes. 

3.4.3 Document analysis 

Document analysis was also one of the data collection tools that were used to validate or to identify 

the consistency of questionnaires responses with the actual instructional leadership practices given for 

the school subjects. It was focused on school plans, mark lists, supervision reports and minutes. 

3.4.4 Focused Group Discussion 

FGD guide is the data collection tool that is used for the production of opinions expressed and 

exchanged in everyday life and a tool for reconstructing individuals' opinions more appropriately. The 

student researcher prepared focused group discussion guiding questions that help to make an open 

discussion with 5 supervisors of the sub cities on the practices and challenges of instructional 

leadership. The discussion took an hour and half. 

33 



3.4.5 Data collection procedures 

The researcher employed the fOllowing t . 
. s eps m collecting the data for the shldy. First, relevant 

literatures were reviewed to get adequate · fi · . 
111 onnatlOn on the tOpiC. Then questionnaire was developed 

and then given for expertise and colleag .. 
ues lor comments. After that it was given for the advisor for 

further feedbacks and for approval. Next the approved questionnaire was coded and distributed for 

pilot study. On the basis of the pilot study some items were modified and discarded. Then after the 

modified and reliable questionnaire was d· t· ·b d t:: • . • IS n ute lor sample respondents after a bnef onentatlon 
was aiven on how to fill the questionna· F· II h . . '" , Ire. ma y, t e completed questIOnnaires were collected and 
then analyzed using SPSS version 20. 

Similarly, structured interview was held with selective subjects after appropriate time and place were 

set together with the interviewees. 

Validity and reliability 

The instnnnents of data collection were prepared and then given to professionals in the field for 

comments and then they were given to my advisor for further comments and suggestions before they 

were pilot-tested. After all these have been done a pilot test was conducted to further test the validity 

and reliability of instruments. Thus the draft questionnaires were distributed to 2 principals, 4 vice 

principals , 30 teachers including department heads working in Kechene Debre Selam & Efoyta 

secondary schools that were not included in the sample size. Based up on the results of the test, some 

of the items were amended and problems related to ambiguities and language and content are 

corrected. Moreover, reliability of the instmments was measured using Chronbach ' s alpha (Cohen, et 

aI. , 2000).Thus an alpha level 0[0.78 and 0.81 were found for teachers and principals ' questionnaires 

respectively. Finally, after all the necessary improvement was made the questionnaires were 

duplicated and distributed to be filled by respondents after a necessary orientation was given by the 

researcher. Then semi-structure interview, focused group discussion and document analysis were 

carried out. 

3.5. Data Analysis 

Both descriptive and inferential statistics were employed on the basis of basic questions and the nature 

of the data collected. Consequently, data collected from respondents were analyzed as follows: First, 

respondents were categorized under different groups in terms of the roles they have in leadership. 
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Different characteristics of respondents were analyzed by using frequency and percentage. Second, the 

quantitative data obtained through closed-ended questionnaires were organized and tabulated around 

the sub-topics related to the research questions and descriptive statistics like arithmetic mean, cross 

tabulation, frequency count, standard deviation and percentage were used to describe the results. These 

measures of central tendency were selected because it is generally considered as the best measure to 

prove a good description of how members of a sample scored on particular measure. In checking the 

statistical significant differences between the two group means (teachers and principals), an alpha 

level p~ 0.05 was utilized. Finally, the qualitative data that are collected through open ended items, 

interviews, focus group discussion and document analysis were used to analyze qualitatively and 

reported through narrative description to complement the quantitative data. 
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CHAPTER FOUR 

Presentation, Analysis and Interpretation of Data 

In this section of the study, the data collected from instructional leaders (principals and vice 

principals) and teachers using questionnaire were presellt d ' t bl did e II1 a es an ana yze . 

The study covered eleven secondary scl1 I th I '. . . 
00 s at were ocated II1 Addis Ababa city education bureau 

in five sub cities . A total of 344 questionnaires (300 for teachers and 44 for principals) were 

distributed to the respondents. Out of the questionnaires distributed to instructional leaders and 

teachers 86.36% and 91 .67% respectively were appropriately completed and retumed. Moreover, 

interviews were conducted within 5 sub cities teaching and leaming core process heads , focus group 

discussion was employed with 5 supervisors and analysis of documents also employed in order to 

substantiate the data obtained from teachers and principals . 

In analyzing the findings of the study statistical methods and procedures were used. The collected data 

were organized and the two group means were compared and interpretations were made for all five­

point scale measurement ranging from strongly agrees to strongly disagree. The mean score ranges for 

the practices of instructional leadership; the perception of teacher toward leaders; the role of 

instructional leadership and teaching leaming and barriers to instructional leadership items. 

Items involved in the questiOimaires were classified into two major categories. The first category deals 

with general background information gathered from respondents and the second part deals with 

specific items of the study. Hence, the approach used in treating the data gathered from the two 

categories would vary in analysis method. Therefore, frequency and percentage were used for the 

analysis of respondents characteristic and mean, average mean and t-test were used for the analysis of 

specific items. 

Interpretation for all the five point scales were made with such mean score ranges as average mean 

values. This is to mean that those mean scores less than 1.5 as very low, 1.51-2.90 as low, 2.91-3 .50 as 

moderate, 3.51-4.50 as high and more than 4.51 as very high in implementation of the items. 
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For the case of analysis very high and high indicate effective implementation of each items in the 

school and moderate presents neither positive nor negative agreement. Similarly very low and low 

indicate ineffective implementation of the items in the task. 

t -test was used to check whether there is a significant difference in the distribution of preferences 

between groups of respondents in terms ofa given items. In such a way that, t-critical (1.96), degree of 

freedom (311), alpha level of 0.05 were used for comparison of the two groups of respondents. 

4.1 Characteristics of the Respondents 

This part deals with the charactelistics of instmctional leaders (principals , vice principals, department 

heads, sub city teaching and leaming core process heads and secondary school supervisors) and 

teachers who participated in this study. The characteristics of the respondents were described in terms 

of sex, age, educational background (educational qualification and area of specialization), years of 

work experience (total work experience and experience in current leadership position). Based on the 

data collected, the general characteristics of the respondents of the study were analyzed. 
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Table 3. Respondents' profile 

subject 
Core Supervisors Principals 

process V /principals Teachers 

N % N % N 
Male % N % N % 

sex 4 80 5 100 10 100 23 82.1 222 80.7 
Female 1 20 -

Level of Diploma 
- - - 5 17.9 53 19.3 - - -

Education 
- - -

BA 
- - - -

2 40 
MA 

I 20 7 18.4 27 71.1 265 96.04 
3 60 4 80 3 7.9 1 2.6 10 3.6 

Experience < 3 years - - II 28 .9 29 10.6 
3-5 years 5 13 .2 9 23 .7 95 34.5 
6-10 years 4 10.5 6 15.8 89 32.4 
11-15 years - - 2 5.3 22 8.0 
) 6-20 years 1 2.6 - - 10 3.6 
above 20 vears - - - - 30 10.9 

Position of Department head - - - - - - - 67 24.4 -
teachers in Block coordinator - - - - - - - - 9 3.2 
the school Other - - - - - - - - 6 2.2 
Position Appointed direct ly - - - - 2 5.3 7 18.6 - -
Atta inment By competition - - - -

1
8 21.1 20 52.6 

condition 
- -

Elected bv staff - - - - - - 1 2.6 - -
Criteria Training in EdPM - - - - 2 5.3 I 2.6 - -
Used Prior experience as - - - - 3 7.9 5 13 .2 - -
For 
appointing Prior experience as - - - - 3 7.9 20 52.6 - -

Political affiliation - - - - 2 5.3 2 5.3 - -

As table 3 shows 80.7% of the teachers respondents were males and 19.3% of them were females . This 

might be due to the fact that the number of female teachers at secondary school level is generally low. 

When it comes to the instructional leaders' position, there were only 5 (13 .2%) female principals, 

16(5.8%) female department heads. Similarly, there was also 1 (0.36%) female teacher serving as 

block coordinator. All these show that involvement of females in different positions of secondary 

schools is generally low. This again may have a negative effect on the practice of instructional 

leadership as females have their own quality such has dominantly utilize participatory leadership. In 

relation to this, YukI, (2008) described that female leaders are more of people oriented and prefer 

participatory leadership than their male counter parts. Thus less number of females in school 

principalship position may negatively contribute for the failure of effective instructional leadership 

practice in schools as this position needs working in consultation with teachers than using task 

oriented behavior. 
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Regarding the educational level table 3 I 
, , S lOWS that 265(96.4%) of teachers had first degree, and the 

rest had master s degree where as 89 50/, d I o . . . 
• 0 an on y 4(10.5 Yo) of mstructlOnalleaders were first degree 

and second degree holders respectiv I H 
e y. owever, TDP blue print (MoE, 2007) and the Addis Ababa 

city administration education bureau sec d d . 
on aryan preparatory schools education standard Amhanc 

version (May, 2001E.C) stated that mast .' d' . . 
el s egree was reqUIred for secondary school pnnclpals and 

supervisors. This clearly shows that the' 'd . . 
re IS a WI e gap between what the polIcy stated and what It 

presented in the ground. This in tum may lead to less practice instructional leadership in the study 

area. 

Regarding area of specialization of the principals, only 3 (7.9%) were the graduate of educational 

leadership and management which was required qualification for the position of principalship 

according to TDP blue print (MoE, 1999E.C).The blue print clearly stated that school principals need 

to have the basic knowledge and skills in the area of educational planning and management. This 

implies that most of the instructional leaders in the study area do not fulfill the necessary qualification 

for the position which in tum affects the practice of instructional leadership in these schools. 

In relation to respondents work experience, the majority 95(34.5%) of the teachers and 14(36.9%) of 

the principals were served from 3-5 years. This implies that though both the teachers and the principals 

are not that much well experienced in their respective position, experience may not be a serious 

problem for the failure of instructional leadership practice as they had more or less understanding of 

how their school is working and about instructional leadership issues. 

Relating to position attainment only 28(73 .7%) of principals were attaining their position by 

competition while the rest 26.3% of them were assigned without competition. On the other hand, the 

majority 23(60.5%) of the principals got the position based on only their prior experience as a teacher 

(without getting training on instructional leadership). From this one can easily understand that, most of 

the secondary schools principals were not get training on instructional leadership. This may negatively 

influence the practice of effective instructional leadership. 

4.2. The Practices of Instmctional Leadership 

Th f · t' I leadership practices are mainly determined by the extent to which e success 0 any 1I1struc IOna 
'. , k . I ented within the secondary schools. These are the school vision, 1I1structIOnaileader s tas s are l1UP em 
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mission, core values and beliefs , managing curricul d . . . . . . um an I11struction, managing chanoe and 
manag1l1g conflict. Tn additIOn to these I I '. 0 , 

, SC 100 chI1lcal supervisory practices were also assessed . 

4.2.1. Setting the School Vision 

The raw data obtained through questiOlmaires w . . 
ere admlI1lstered, screened and oroanized by computer 

software called statistical packages for social . 0 
. . . SCiences (SPSS) for more advanced statistical operation 

and decISIOn makll1g. Conceming settino the I I " . 
o SC 100 VIsion , five Items that describe the functions were 

analyzed in table below. 

I 4 S h S Tab e ettmg t e chool Vision 
No Teachers Principals Comparing means by 

Items No =275 No=38 using I-values 

Mean SD Mean SD t-value Sig 
I Utilize data to create a common vision -0 .713 0.477 

for improving student learning 4.08 0.82 4.18 1.01 

2 Well-articulated to all stakeholder 
2.97 1.09 

2.86 1.09 0.54 0.59 

3 Allocate resources for school vision and 4.0 0.90 -0.559 0.577 
goals 3.91 0 .95 

4 Utilize theories of educational 3.10 1.00 0.44 0.65 
leadership 3.19 1.20 

5 Promote activities leading to swdent 4.23 0.58 -1. 738 0.083 

becoming successful 3.96 0.95 

Mean average 3.62 3.67 

. . 
Key: SD-standard deviatIOn , t-crztlcal=I .96, degree offreedom=311, sig=significance, p =0.05 

Data from table 4 shows that both teachers and principals rated high with a mean value of 4.08 and 

4.18 that principals utilize data to create a common vision for improving students leaming. This again 

contributes for better practice of instructional leadership in schools. Besides, the t- critical confirmed 

that there is no statistically significant difference between teachers and principals response. On the 

other hand, both teachers' and principals' response indicated that instructional leaders occasionally 

articulate the school vision to concemed stakeholders with a mean value 2.97 and 2.86 respectively 

without statistically significant difference. This implies that less articulation of schools' visions to 

stakeholders may be the cause for less practice of instructional leadership in the study area. 

Data from table 4 also indicate that instructional leaders allocate resources to achieve the school vision 

and goals with the mean value 3.91 from teachers' response and 4.00 from principals' response and 
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the t-vale also shows that there is no st f t' II 
. a IS Ica y significant difference between the two groups. This 

imphes that resource scarcity could not b 
. . e a good reason for the less practice of instnlctional 

leadership 111 secondary schools of Addis Ab b ' . . 
a a. Likewise, theones of educational leadership were 

commonly used to set school visions in Add' Ab b 
IS a a secondary schools as both teachers' and 

principals' response confinned Teachers' d . . 
. ( an pnnclpals ' response (3 .96 and 4.23 respectively) 

indicate instmctional leaders frequently . " 
promote activIties leading to student becoming successful. 

The t-critical (-l.74) also confinned that th . " " 
. ere IS statistically significant difference between teachers ' 

and principals' response. 

In general table 4 above shows settl'11g th hi " " , e sc 00 VIsIon was rated as high with the average mean 

values of (3.62 and 3.67) by teachers and principals respectively. Thus, there is an agreement between 

the responses of principals and teachers on the extent to which principals were high in setting their 

school vision. Both the teachers and principals respondents rated practice of school vision activities for 

all items were high except items 2. This implies that the schools were active utilizing data to create 

common vision, allocating resources for school vision and promote activities that lead students to 

become successful. 

The interview made with sub city teaching and learning core process heads and data from the group 

discussion with supervisors as well as the document analysis support majority of the response except 

utilizing theories of educational leadership to implement the school vision. For instance, one of the 

interviewee replied that "Most of the instructional leaders tried their best to set their school vision but 

the problem is often related to realize it" another interview strengthening this idea when saying " 

instructional leaders' severe problem is realizing the vision they set rather than setting school vision on 

the paper". In relation to this, Murphy (1990) stated that, envisioning is a force that provides purpose, 

meaning and significance to the school improvement and creates commitment for the staff that 

contributes to the realization of the goals . At the school levels vision must be well articulated to all 

stake holders' staff, students and parents. Therefore, it can be drown that the activity of defining vision 

and putting in to practice is showed high performance in Addis Ababa city administration education 

bureau. 
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4.2.2. Defining the School Mission 

This dimension is concemed with th 
e central role of the s h I b 

ission that directs tow d fii . . c 00 a out how the schools define their 
111 ar e ectlve ll1stmctional I d' . 

I
. te Accordl' ll

0 
t H II ' ' ea ershlp, and contnbutes to a positive school 

c lIna . boa I11ger (2003) th · d ' . . . 
. . I' I " e llnenSlOn of definmg the school mission focuses on 

pnnclpa s ro e 111 workl11g with staff to en h 
. Sure t at the school has clear, measurable, time-based goal 

focused on academic progress of student C . . 
s. oncemmg definmg the school mission six items that 

describe the practices were administered ad' 
. . . n orgamzed by (SPSS) for more advanced statistical 

operatIOn and deCISion making and their respons . es were analyzed 111 the table below. 

Table 5: Defining the School Mission 

No Teachers 
Items 

Principals Comparing means 
No =275 No=38 by using I-values 

Mean SO Mean SO I-value Sig 
I Develop mission that are eas ily understood 2.44 1.10 1.83 0.06 

and used by teachers in the school 2.82 1.20 

2 Frame the school mission in terms of staff 1.31 0. 18 
responsibilities for meetinu them 3.95 0.82 3.76 0.88 

3 Use the resources effec ti vely for Ihe -0.35 0.72 
implementation of the miss ion 3.78 0.99 3.84 0.88 

4 Identify the impediments to achieve mission -0.2 0.84 
of the school 3.76 0.86 3.78 0.74 

5 The School mission use as basis for assessing 2.42 \.1 3 2.03 0.04 
the school performance 2.85 1.25 

6 Reflect the values and core behaviors that are 1.94 1.03 4.72 0 

to be manifes ted throuuhout the school 2.94 1.23 

Mean average 3.35 3.03 

. . Key. SD-standard deVIatIOn, t-cntlcal=1 .96, degree offreedom=311, sig=significance, p = 0.05 

As can be seen in table 5 both teachers ' and principals ' (2 .82 and 2.44 respectively) instmctional 

leaders occasionally deve lop mission that are easily understood and used by teachers. The t- value 1.83 

also shows that there is statistically significant difference between the two groups. This implies 

teachers in secondary schools of Addis Ababa seldom have a clear understanding about their schools ' 

mission. This again affects their commitment and motivation to try hard to achieve the mission. To the 

contrary teachers ' and principals' response with a mean value of 3.95 and 3.76 respectively indicate 

instructional leaders usually frame the school mission in terms of staff responsibilities. In addition, 

their responses with a mean value 3.76 and 3.78 illustrate that instructional leaders in secondary 

schools frequently identify the impediments to achieve mission of the school. The t-value -0.2 also 

confirmed that there is no statistically significant difference between teachers' and principals' 
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response. However, teachers' response ' th 
. . . '. WI a mean value 2.85 and principals' response 2.42 

statistically differ 111 relatIOn to secondary I I . . 
SC 100 miSSions can be used as basis for assessing the 

school perfo011ance with a critical t-value 2 03 H' . 
. . . . ere, teachers responses show that tbey slightly agree 

that school missions can be used as basis Ii . 
.. or assesS1l1g the school performance while principals seem 

that they slIghtly disagree with the issue u d d ' . . 
n er ISCUSSlOn. ThiS may be either understanding difference 

or variation of point of view between teaci d" 
lers an pnnclpals. Even if there is a difference in degree of 

response it seems that missions were not c I . 
ommon y used as a basIS for assessing school performances 

in the study area. Similarly, teacher and principal respond t . 'fi tl d'f"" h I h I en s Slgl11 Ican y I ler w et ler sc 00 

mission reflects the values and core beha' tl b ' . VlOrs lat are to e mal11fested throughout the school with a 

mean value 2.94 and 1.94 respectively and with t-critical 4.72. This implies that principals slightly 

disagree that school mission reflects the values and core behaviors that are to be manifested 

throughout the school while teachers agree on it. 

To sum up, table 5 above indicates defining the school mission was rated as moderate with the average 

mean values of (3 . 35 and 3.03) by teachers and principals respectively. This shows the similarity 

between both group responses on the extent to whicb principals were moderate in defining their school 

mission. An independent sample t-test was conducted to compare defining the school mission scores 

for principals and teachers. As the result, they rated for items 1, 2, 3 & 4 as moderate with no statically 

significant difference in their responses . But (items 5&6) which are (2.03 &4.72) obtained t-values are 

greater than t-critical (1.96) when tested at DF (311) and alpha levels of 0.05 confirmed that there 

were significant differences in these two items between the two groups of respondents . 

The interview made with sub-city teaching and leaming core process heads and focus group discussion 

with supervisors shows that, there is a less participation of staff and community on the preparation of 

school plan. One core process head uttered that "As far as my observation is concerned most 

instructional leaders need to involve the community when they face problems not during planning and 

defining the mission". From this it is possible to see that the community in general and the school 

community in particular are not often participating in defining the school mission. Almost similar 

response was uttered by another interviewee; he said "Most of the time there is no experience in 

h I .. t II t k I olders during defining the school mission". Therefore, from the data in sc 00 s to partlclpa e a sa el 

t bl 5 d
· . d t d 't can be drown that the activity of defining mission and putting in to a e an mtervlew con uc e I 
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practice is showed moderate practiced in secondary schools of Addis Ababa city administration 

education bureau even though it was clearly stated in their school plan as data from document analysis 
showed. 

In relation to this, Weller and Hartley (1994) pointed out that, the schools those improving leaming 

achievements have mission statements that focus on cunicula and instructional goal. The visionary 

instructional leader provides teachers with an overall sense of purpose and what roles are expected of 

them. 

4.2.3 . Clarifying Core Values and Beliefs 

The visionary instructional leaders have a clear sense of personal and organization values to produce 

an ethical person capable of fully functioning in social and economic life of his/her community. With 

this regard five questions were administered, screened and organized by SPSS for more advanced 

statistical operation and decision making in the table below. 

Table 6: Clarifying Core Values and Beliefs 

No Teachers Principals Comparing 
Items No =275 No=3 8 means by using 

t-va lues 

Mean SO Mean SD I t-value Sig 
I Try to meet the instmctional 3 .89 0.79 0.43 

needs of all students 4.00 0.83 0.78 

2 Demonstrate loyalty to 2.18 1.33 3.29 0.00 1 
community service by the school 2.97 1.38 

3 Help staff to articulate 2.68 L29 -0.084 0.93 

foundational values promoted in 2.66 1.29 
student learning 

4 Demonstrate prevalence of 3.97 0.75 -0.57 0.56 

equality 3.88 0.96 

2.26 0.89 1.32 0.1 8 5 Encourage teachers to implement 
2.52 1. 18 a broad curriculum 

Mean average 3.20 2.99 

.. om=311, si =si Key: SD=standard devwtlon, t-entl.eal-I.96, degree offreed g g nifie anee, p = 0.05 

b h chers' and principals ' response confirmed that secondary As can be seen from table 6 above ot tea . 

II . J' with the instructional needs of students With a mean schools core values and beliefs usua y m me . . . 
. . . I 0 78 also indicate that there IS no statistically 

value 4.00 and 3.89 respeclively. The t-cnlica . . . hId b r f: 
of respondents. This ImplIes t e va ues an e Ie s significant difference between the two groups 
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written in secondary schools positively c · 'b ... . . 
ontn ute for effeclive praclice of instructIOnal leadership. 

However, as both teachers' and pI;nci I' 
pa s response show (2.97 and 2.18) the school values and 

beliefs occasionally demonstrate loyalty to community service by the school. The t-value 3.29 

indicates that there is significant differe b . . 
nce etween the two groups response. ThiS difference may be 

resulted fr0111 their position deference On th th h d . . . e 0 er an teachers' response and pnnclpals' response 

indicate that secondary school values and beliefs commonly demonstrate prevalence of equality with a 

mean value 3.88 and 3.97 without statistically significant difference. In contrast both group of 

respondents response show that secondary schools values and beliefs' not often encourage teachers to 

implement a broad CUiTiculum. 

Generally, from table 6 above both teachers and principals were asked on the extent to which the 

school leaders clarify the core values and belief of their respective schools. Both groups agreed on the 

issues with average mean scores of (3.20 and 2.99) respectively. The responses of both groups indicate 

that instnIctional leaders were moderate in clarifying the core values and beliefs of their respective 

schools. This again implies secondary schools' values and beliefs positively contribute for effective 

practice of instructional leadership. With regard to core values and beliefs of schools data from 

document analysis indicated that schools have a trend to clearly state core values and beliefs in their 

plan though these values and beliefs are seldom practiced. 

In relation to this, Manasse (\992) pointed out that, instnIctional leaders focused in their values and 

beliefs in the instnIctional programs and student leaming, loyalty to the community served by the 

schools. Generally as, it can be shown above, the activity of clarifying core values and belief the 

school was moderate perfonnance in secondary school of Addis Ababa city administration education 

bureau. 

4.2.4. Managing Curriculum and Instruction 

• i.' t the instructional leaders' activities to provide Managing Curriculum and InstructIOn relers 0 

i.' ff II b t' on the aliQ'\ullent of curriculum for standards and achievement. opportunity lor sta co a ora Ion b 

With this regard seven questions were administered, screened and organized by SPSS for more 

. . . d d . , naking in the table below. advanced statistical operatIOn an eClslon I 

45 



Table 7: Managing Curriculum and Illst . ructions 

No Teachers Principals Comparing 
Items 

No =275 No=38 means by using 

t-values 

Mean SO Mean SO t-value Sig 

I Coordinate the evaluation of departme t . I n curneu um to 3.92 0.67 -0.98 0.32 

tackle the identi lied problems of the curriculum 3.76 0.95 

2 Coordinate and integrate the process of curriculum 3.78 0.77 -1.03 0.3 

development 3.63 0.88 

3 Set High expectation for students and staff 3.68 0.94 3.78 0.62 -0.64 0.51 

4 Give the overall instructional leadership to staff 2.78 1.21 0.19 0.84 

members 
2.83 1.29 

5 Give more time for instructional issues than 2.92 1.19 -0.58 0.56 

administrative function 
2.79 1.24 

6 Encourage teachers to improve classroom instruction 3.76 1.01 4.07 0.81 -1.84 0.06 

7 Evaluate the effectiveness of instructional program in 3.72 0.97 3.89 0.89 -1.04 0.29 

achieving school goals 

Mean average 3.45 3.59 

, - .. 
Key. SD slal/dmd de v{{I/IOI/, I cnt/cal 1.96. degl ee of fi eedom - 311 , slg-slgl/ijicollce. p = 0.05 

As shown in table 7 above teachers' and principals' response show that instructional leaders m 

secondary schools of Addis Ababa usually coordinate the evaluation of department curriculum to 

tackle the identified problems of the curriculum with a mean value 3.76 and 3.92 respectively. The t­

critical -0.98 also COnfil111 that there is no statistically significant difference between the two groups . 

Likewise, responses from teachers and principal respondents indicate that secondary schools often 

coordinate and integrate the process of curriculum development, set high expectation for students and 

staff and encourage teachers to improve classroom instruction as well as the data from respondents 

show that schools usually evaluate the effectiveness of instructional program in achieving school goals 

as of the mean of teachers' response (3 .72) and principals' response (3 .89) confirmed. This implies 

that doing all these basic activities frequently positively influence effective practice of instruction 

leadership in the schools. But the responses from the same table show that instructional leaders 

occasionally give the overall instructional leadership to staff members with a mean value 2.83 from 

teachers' response and 2.78 from principals' response without statistically significant difference. 
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Similarly, school leaders seldom give . 
time for instructional issues with a mean value 2.79 from 

teachers ' and from 2 .92 principals' res Th" .... 
ponse. IS agam affects the effective practice mstmctlOnal 

leadership in the schools as leaders n ak tl I . 
1 e lemse ves busy 111 administrative and other aspect than 

instructional issues. 

From table 7 above generally indicate that managing curriculum and instmction was rated as moderate 

for teachers high for principals with the average mean values of (3.45 and 3.59) teachers and 

principals respectively. This shows that the practice of instmctional leaders on managing the school 

CUiTiculum and instmction as moderately preformed activity of the dimension. An independent sample 

t-test was conducted to compare managing the school curriculum and instruction scores for both 

groups. 

All obtained t-values are less than t-critical (\.96) when tested at DF (311) and Alpha level of 0.05 . 

This shows that there is no statistically significant different between the mean values of the two groups 

responses . In connection to this, Hollinger (1985) indicated that the instructional leaders ' provide 

opportunity for staff collaboration on the alignment of curriculum with standards and achievement 

.The school principal should works with teachers to coordinate curriculum and provide the necessary 

assistance for teachers on instructional issues. From this, it can be concluded that, the activity of 

managing the school cUlTiculum and instruction was moderate perfonnance in all secondary schools of 

the city. 

4.2.5. Managing Change 

The responsibility for managing the change is given for school leaders-they must manage the change 

in a way that teachers can cope with it. Therefore leading the introduction of change within the school 

is an important function of the instmctional leaders . Conceming change management five questions 

that describe the functions were administered and organized by SPSS for more advanced statistical 

operation and decision making in the table below. 
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Table 8: Managing Change 
r-

N Items Respondents (Principals; N=38) 

Q 

I 

2 

3 
4 

5 

Rating scales 

Initiate and monitor the progress of innovative ideas 
I 2 3 4 5 Mean 

Coordinate and facilitate change 
14 4 4 10 6 2.73 

Influence followers to accept and implement the change 
18 2 2 \3 3 2.50 
14 4 9 8 3 2.52 

Provide the necessary moral and practical support to people 
12 1 4 implementing the change 13 8 

Make Acti vities planned to change the school vision in to reality 
3.10 

13 3 7 12 3 2.71 
Mean average 

2.71 

Table 8 presents data only from principals I" , responses on t le extent instructIOnal leaders manage change 

in their duties leading the instruction. As can be clearly seen from the table the mean value 2.73 shows 

that school leaders moderately initiate and monitor the progress of innovative ideas. Similarly they 

moderately coordinate and facilitate change with the mean value of their response 2.50. This implies 

that instlUctional leaders were not enthusiastic in initiating and monitoring changes as well as 

coordinating all stakeholders to effectively manage changes in the instructional process. This in tUI11 

may limit their effective practice of instructional leadership. 

In the same token, secondary school leaders in the study area occasionally influence followers to 

accept and implement the change as Well as make activities planned to change the school vision in to 

reality with a mean value of principals ' response 2.51 and 2 .17 respectively. This implies that 

instlUctional leaders' role of managing changes in relation to instructional activities seems not 

adequate. In similarly fashion the above mean values 3.10 shows that, providing the necessary moral 

and practical support to people implementing the change was rated as the moderate . 

In short, from table 8 above, managing change was rated as moderate by principals with the average 

mean values of (2.71). The management of change entails thoughtful planning and sensitive 

implementation and above all consultation with and involvement of the people affected by the change. 

Leaders should check whether people affected by the change agree with or at least understand the need 

for change and get a chance to decide how the change will be managed and to be involved in the 

planning and implementation of the change (Hussye, 1997). 
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4.2.6. Managing Conflict 

Basically conflict management aimed t " . 

d f 
0 mllllmlze affective conflict at all levels attain and maintain a 

mo erate amount 0 substantive confl ' t d ' IC an use the ap . t fl ' . . d . . '. propna e con ICt management strategy for 
dIagnosIs an tntel ventlOn of the noht probl T 

b ems. 0 assess the practices of conflict management four 
items that express the functions were d . . a mll1lstered, screened and organized by SPSS for more 

advanced statistical operation and decision n1 k' . .h a II1g 111 t e table below. 

Table 9: Managing Conflict 

Respondents (Principals; N=3 8) 

Items Rating scales 

Nn I 2 3 4 5 Mean 

1 Use problem framin g and problem solving skill effectively 15 6 8 7 2 2.34 

2 Challenge and militate res istance I 12 5 8 8 5 2.71 

3 Confront and resolve problems in timely manner 13 8 5 7 5 2.55 

4 Provide a safe and supportive environment 7 7 8 11 5 3.0 

Mean average 2.65 

Data from principals ' response indicates that school leaders moderately use problem framing and 

problem solving skill effecti vely to manage conflicts in their respective schools. In the same way 

respondents moderately rated instructional leaders ' eff011 of confronting and resolving problems in 

timely manner with a mean of 2.55 . But they relatively exert more effort in providing a safe and 

supportive environment. 

In general , from table 9 above it seems that instructional leaders in secondary schools were not in such 

a way that they can sufficiently manage conflict in their respective schools. This on the other hand 

may negatively affect effective instructional leadership practice as safe and well managed academic 

environment is mandatory for smooth relationship among the school community and this again wiII 

lead effective instructional process. Principals used the school rule and regulation to mediate and 

resolve the conflict rose between individuals and groups. Here responses indicated they were not 

sufficiently following the scientific way of problem solving in their respective schools. To strengthen 

this data from interviews and focused group discussion indicates that conflicts between teachers and 

students, between teachers and principals are common in secondary schools. For example, one of the 
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interviewee stressed that "interpersonal co fl· . 
n ICt, particularly between teachers and students are major 

Problems in secondary schools". To su h·· 
pport t IS Idea another core process head stated that "due to a 

number of reasons conflict between indiv·d I . 
I ua s IS a common problem, and in most cases principals 

themselves are part of the problem" P rt· I I 
. a ICU ar y, data from supervisors focused group discussion 

informed that instructional leaders lack the technique Oil how to h dl d I fl · t an e an reso ve con IC s. 

In relation to this, Barge (1994) stated that, a wise leader must behave ethically and to do so the leader 

should be open to new infonnation and be willing to change his or her mind. Effective school 

instructional leaders need to understand the nature of conflict and develop practical skill to manage it. 

Fonn this it can be concluded that, the practice of managing conflict was not in a stage to be 

appreciated in secondary schools of Addis Ababa. 

4.2.7.The School Clinical Supervisory Practices 

Clinical supervision is the common task of instructional leaders to effectively ll.1n the teaching learning 

process and to achieve the instructional goals. These supervisory services provided for teachers aimed 

to develop their professional skills and finally to improve the teaching-learning process in the 

classroom. As various literatures stated clinical supervision follows five different stages. Thus to what 

extent these stages were undertaken in secondary schools of Addis Ababa presented and analyzed here 

under. 

A. Pre-Observation Conference 

In pre-observation conference stage both instructional leaders and teachers develop a feeling of rapport 

to agree on the class to be observed and make discussion on the preliminaries of upcoming class 

observation. With this regard four questions were administered and organized by SPSS for more 

advanced statistical operation and decision making the table below. 
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Table 10: Pre-Observation Conference 

No 
Teachers Items Principals Comparing 
No =275 No=38 means by using 

I-values 

Diagnose of teaching difficulties 
Mean SO Mean SO [-value Sig 

1 
2.86 2.89 1.50 -0.11 0.90 

Survey leaming conditions 1.21 
2 3.89 0.83 -2.12 0.03 3.56 0.90 
3 Delermine teacher needs 

2.80 1.1 9 3.07 1.23 -1.34 0.18 

4 Create rapport (hat facilitates communication and 
3.71 0.95 -0.20 0.83 understanding 3.67 0.95 

Mean average 3.22 3.39 

landaI'd d v' - -.. Key. SD s e latzon, t clltlcal 1.96, degree offreedom=311, sig=sigllijicQnce, p = 0.05 

Both teachers' and principals ' responses from table 10 indicates that instructional leaders not often 

diagnose teaching difficulties in pre-observation conference with a mean value 2.86 and 2.89 

respectively. Besides the t-critical -0.11 confimled that there is no statistically significant difference 

between the two groups. This implies they occasionally diagnoses difficulties in the teaching learning 

process which again affect effective teaching learning process as problems are seldom diagnosed. 

However, responses from both teachers (3.56) and principals (3.89) show that secondary school 

instructional leaders often survey learning conditions in the first stage of clinical supervision. The t­

value -2.12 indicate that there is a statistically significant difference between teachers ' and principals' 

responses. This again proves that principals strongly agreed than teachers that school leaders 

frequently survey learning conditions. 

Likewise, both groups of respondents seem that they agreed without statistically significant difference 

that instructional leaders in secondary schools create rapport that facilitates communication and 

understanding in pre-observation conference. This implies that instructional leaders more or less tried 

their effort to make their pre-observation conference effective. This will contribute for effective 

classroom observation which again results good instructional process. 

G II d 
. t d fi t ble 10 above the overall items in the dimension of pre-observation enera y, epic e rom a , 

fi d d te percormance with the average mean value of (3.22 and 3.39) by 
con erence was rate as 1110 era l' 

h 
., 1 t ' I Though there is little difference between the responses of both 

teac er and pnnclpa s respec lve y. 

groups of respondents . An independent sample t-test was conducted to compare pre-observation 
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conference scores for principals and teache . 
rs. As a result the Items in the dimension were rated as 

moderate by both group with no statisticall " fi . . . ., 
Y Slgnl Icant dIfferent In theIr responses except In relatIOn 

to survey of leaming conditions This is b II . 
. ecause a except Item 2 the obtained t-values are less than 

the t-critical (1.96) when tested at DF (311) and alpha level of 0.05. 

Moreover the interview made with sub-cit t h' d . . . 
, y eac ll1g an leamIng core process heads ll1dlcate that pre-

observation conference is moderately practiced in secondary schools. One of the interviewee answered 

that "Though it was totally ignored in previous times there is a progress these days that supervisors 

tried to consult teachers before they get in to class to supervise them". Likewise, data from FGD with 

supervisors and the analysis of the documents support the activity of pre-observation conference as 

moderate because of pressure from administrative and routine works. It is important to note that if 

clinical supervision is taking place in any school there must be pre-observation conference since it is 

the initial stage of supervision unless the purposes of supervision do not tell to them, there may be 

frightened of teaching students while supervisor is observing the teaching leall1ing process. 

In connection to this, Sergiovanni (200 I) indicated that at pre-observation conference stage both 

instmctional leaders and teachers develop a feeling of rapport to agree on the class to be observed and 

make discussion on the preliminaries of upcoming class observation. From this it can be concluded 

that, the task and functions of pre-observation conference in the secondary schools of Addis Ababa 

city education bureau need improvement since it was rated as moderate perfonnance. 

B. Classroom Observation 

The second step of clinical supervision is observation of classroom teaching-leall1ing process. During 

observation, the focus of teacher is in the lesson, while the supervisor is on recording items specified. 

To this effect the data obtained from principal and teacher respondents were organized by SPSS for 

more advanced statistical operation and decision making were presented in table below. 
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Table II: Observation 

No 
Teachers Principals Comparing 

Items 
N=275 N=38 means by llsing 

t-values 

Mean SO Mean SO t-value Sig 
I Obser:-e the class focusing on the teachers teachin 

b~a~or g 3.71 0.93 
3.94 0.83 -1.44 0.15 

2 Recor~ all classroom behavior, including students 
refleclIon 2.70 1.29 2.73 1.24 -1.57 0.87 

3 Focus on events that need either encouragement or 
4.02 0.78 1-2

.
04 0.04 improvement 3.68 0.98 

4 Take records descriptive rather than suggestive 
3.51 1.01 3.89 0.83 -2.19 0.02 

Mean average 
3.4 3.64 

-. . -Key. SD standard devzatzon, t CI Itlcal 1.96, degree offreedom=31 1, sig=signijicance, p = 0.05 

As can be depicted in table II both teacher and principal respond that secondary school instructional 

leaders commonly observe the class focusing on the teachers teachino behavior with a mean value 
I:> 

3.71 and 3.94 respectively. The t-critical -1.44 also indicated there is statistically significant difference 

between the two means. This implies that though not in the degree which could be appreciated during 

classroom observation period clinical supervisors regularly focus on the teachers teaching behavior for 

clearly diagnose his/her weakness and then to give appropriate Support. In the same way teachers' 

and principals' response also indicate that focusing on events that need either encouragement or 

improvement is moderately practiced during classroom observation with a mean value of 3.68 and 

4.02 and the t-critical -2.04 confirmed that there is statistically significant difference between the two 

means. The same is also true with regard to taking records in a descriptive way rather than in a 

suggestive manner during classroom observation with t-critical -2.19. The significant difference 

between the two groups of respondents seem to show principal respondents slightly better agree than 

teachers on the practice of the two activities and this variation may be resulted from their position or 

from the difference in point of view. 

On the other hand table 11 above indicated clinical supervisors seldom record all classroom behavior, 

including students' reflection with the mean of teachers' response 2.70 and principals' response 2.73. 

Th' . I . ffi t effiective practice of instmctionalleadership practice in the schools. 
IS agam las a negative e ec on 
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J short observed from table II above th II . . . 
n , , . e overa Items In the dimension of classroom observation 

s rated as moderate by teachers and high b .. . I . 
wa y pllnCtpa s wtth the average mean values of (3.40 and 
~ 64) by both principals and teachers res t· I A . 
J . pec tve y. n Independent sample t-test was conducted to 

compare classroom observation Scores for principals ' and teachers ' response. As a result, the items in 

the task and functions were rated as moderate by teachers and high by principals with no statistically 

significant different for items 1 and 2 in their responses but there was statistically significant different 

for items 3 and 4. The obtained t-values are less than t-critical (1.96) for items 1 and 2 and greater than 

for items 3 and 4 when tested DF (311) and alpha level 0.05.1n relation to this, Sergiovanni (2001) 

point out that class room observation should focuses on event surrounding the lesson, specific 

happening about the strategies, process and content of lesson. 

c. Analysis of Observation 

At this stage the supervisor' s analysis the strategies and peculiar events observed, evaluates whether 

better strategy could have been used, what comment can be made on the reflection of the observation. 

In order to assess the proper implementation of class room observation analysis four questions were 

administered, screened and organized by SPSS for more advanced statistical operation and decision 

making were presented in table below. 

Table 12: Analysis of Observation 

No Teachers Principals Comparing 

[terns No =275 No=38 means by using 

t-values 

Mean SD Mean SD t-value Sig 

I Analyze data to display critical incidents clearly 2.67 1.26 2.76 1.32 -0.41 0.68 

2 Prepare information to give constructive feedback that 
2.72 1.24 

builds on teachers capabilities and teaching behaviors 
3 Take in to account teachers experience, narure and 

content of the lesson and level of relationship before 3.69 1.01 

post observation conference 
3.97 0.85 -1.59 0.11 

4 Distinguish area that should be encouraged and those 3.71 1.00 
-2.60 0.01 4.1 0.82 

which need further imorovement 
3.19 3.41 Mean average 

. . .. - de ree of freedom=311, slg=slgmficance, p 0.05 Key: SD=standard deViatIOn, t-cntlcal-1.96, g 
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Table 12 above shows that analyze dat t d' . . 
a 0 Isplay cnhc I' 'd . '. a mCI ents seems less practice during the 

observation analysIs stage with a mean sc f 
. ore 0 2.67 & 2.76 from both teachers' and principals ' 

response respectively but without signifi t d ' 
. . . . . can Ifference. This implies that unable commonly 

displaymg crIhcal mCldents negatively affect" . 
, I11structlOnal leadership practice in schools. In the same 

way both teachers and principals ' respon . d' '. 
. se 111 Icate prepanng mformation to give constmctive 

feedback that builds on teachers capabilities ad ' ' . 
n teaclllng behavIOrs IS occasionally practiced with a 

mean score of 2.72 and 2.84 respectivel Th I 
y. e t-va ue also confiImed that there is no statistically 

significant difference between the two means. 

On the other hand both teachers' (3.69) and principals ' respons (397) I h ki . , e . SlOW t at ta ng m to account 

teachers experience, nature and content of the lesson and level f · I t' I' b C b ' o Ie a Ions lip elore post 0 servatlon 

conference were moderately practiced during observation analysis stage. Likewise, both groups of 

respondents agreed that distinguishing areas that should be encouraged and those which need further 

improvement is moderately undeI1aken. The t-critical -2.60 indicates that there is statistically 

significant difference between the two means. From these two activities it seems that analyzing 

observation stage is not adequately practiced in schools. 

To sum up table 12 above, the overall items in the practices of analyzing classroom observations were 

rated as moderate with the average mean values of (3.19 and 3.41) by both principals and teachers 

respectively. An independent sample t-test was conducted to compare the analysis of observation 

scores for instructional leaders and teachers. Hence, the items in the dimension were rated as moderate 

by both groups with no statistically significant different in their responses. All except item 4 obtained 

t-values are less than t-critical (1.96) when tested at DF (311) and alpha of 0.05 . 

In relation to this , Sergiovanni (200 I )stated that supervisors should check the strategies and peculiar 

events observed, evaluates whether better strategy could have been used, what comment can be made 

on the reflection of the observation. Therefore from the analysis one can easily understand that, the 

practices of analyzillg classroom observation require much effort to improve the level of items in the 

dimension. It is more important stage that the instructional leaders should prepare descriptive 

comments, suggestions and issues for discussion before presenting the issues to his clients. 
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D. post-Observation Conference 

At this phase, the recording of observatl'o . n systemattcally . d . . T tl ' fIi orgal11ze and then presented focusing on 
major Issues. 0 11S e ect five question . . 

. " . s were adl111111stered and organized by SPSS for more 
advanced statIstical operatIOn and decision m k' a tng were presented in table below. 

Table 13: post-observation Conferences 

'No Teachers Principals Comparing 

I 

2 

3 

4 

5 

Items No =275 No=38 means by 

using t-values 

Mean SD Mean SD I t-value Sig 

Present descriptive feedback based on actual teacher behavior 
2.90 1.23 3.0 1048 -0041 0.67 

Communicates feedback in a timely specific and reliable way 2.92 1.16 2.81 1.24 0.54 0.58 

Hold discussion and give chance for teachers to rehearse the 2.73 1.36 0.66 0.50 

plan and compare with the actual classroom behavior 
2.88 1.22 

Reveal those class events which should be encouraged and 4.10 0.95 -2 .73 0.007 
3.66 0.91 

improved 

Reach an agreement on what to be done for the next at both side 3.70 0.98 4.02 0.88 -1.92 0.05 

Mean average 3.21 3.33 
.. 

Key. SD-standard deVIatIOn , t-cn tlcal-l .96, degree affreedom=3ll , sig=signijicance, p =0.05 

As it can be seen fr0111 table 13 above, the mean values of items of (4 and 5) revealing classroom event 

to encourage and those should be improved and reach an agreement on what to be done for the next at 

both side were rated as high in the dimension with the mean values of (3.66 and 4.10 as well as 3.70 

and 4.02) by both of principals and teachers respectively, whereas presenting descriptive feedback 

based on actual teachers behavior was rated low by teachers and moderate by principals with the mean 

value (2.90 and 3.0) . Communicates feedback in a timely specific and reliable way and holding 

discussion and give chance for teacher to rehearse the plan and compare with actual classroom 

behavior were rated as low with the mean values of(2.92,2.81 as well as 2.88 and 2.73) by both group 

of respondents respectively. 

The overall items in the dimension of post-observation conference were rated as moderate 

. I f (3 ? 1 and 3 33) by both groups of respondents. The 
perfOlmance wIth the average mean va ues 0.- . 

principals scored slightly better mean value as compared to teachers. However, the principals' 
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1se did not show significance of difD . h " 
respOi erence In t elr perceptIOn about post observation conference. 

Thjs implies that post-observation conference was not frequently and strictly practiced in the study 

area. 

An independent sample t-test was conducted to compare post-observation conference scores for both 

principals and teachers. Consequently, the items in the task and functions were rated as moderate with 

no statistically significant different in the responses of both group respondents. All except item 4 the 

obtained t-values are less than the t-critical (1.96) when tested at OF (311) and Alpha level of 0.05. 

In connection to this, Sergiovalmi (200 I) stated that the supervisors should record the observation 

systematically organized is presented focusing on issues planned in agreement. Finally both of the 

supervisors and the client get in to agreement on what went and what are done for the coming session. 

E. Post-Conference Analysis 

The last stage of clinical supervision is post-conference Analysis in which the supervisor evaluates the 

outcome of the whole process. To assess this stage four inquiry questions were administered and 

organized for both leaders and teachers by SPSS for more advanced statistical operation and decision 

making were presented in table below. 

Table 14' Post-conferences Analysis , 

No Teachers Principals Comparing 

Items No =275 No=38 means by using 

t-values 

Mean SD Mean SD t-value Sig 

3.78 0.70 -0.68 0.49 I Analyze the interest areas, levels of participation of the 
3.68 0.94 

teacher and what feedback was given to teachers 

1.19 -1.03 0.30 3.02 2 Evaluate the whole supervisory process for future 
2.81 1.18 

improvement 
3.89 0.89 -1.58 0.11 

3 Identify what further strategy could be used to improve 
3.62 0.97 

once own self supervisory skills 
2.86 1.29 -0.81 0.41 

4 Select better strategy that is used for the next session of 2.70 1.15 

clinical supervision 
3.38 3.20 

Mean average 
significance, p = 0.05 . . ree 0 reedom 311, sig 

Key: SD=standard deviat1On, t-cntlcai 1.96, deg ifji 
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Table 14 contains items meant to measure th . 
e Views of teachers and principals relating to post­

observation conference held by the team f r . 
. 0 c mlcal supervision in the surveyed schools. As it is 

eVident from the table, both teachers and p' . I 
c nnclpa s agree that th I" I . . . . e c mica supervision team analyze the 

mterest areas and levels of teacher parttcipaf Th 
. Ion. e mean values of 3.68 for teachers and 3.78 for 

principals show that both groups a!!ree that th . . 
b e supervision team carry out their task of analyzing 

interest of teachers and levels of paliicipati f . 
. on a ter conductl11g classroom observation. Although 

principals got a mean difference of 0.1 as compared t t h h 
. . 0 eac ers, t e t-value of 0.68 and alpha level of 

0.49 faded to witness the presence of si!mificant diff, b . 
b erence etween the views of the two groups. Thus 

it would be safe to conclude that both teachers and prl'11c ' I I Id " 1 . Ipa s 10 Sllnt ar views about the role of 
clinical supervision team working on the s h I Th . c 00 s. e team also makes efforts to identify further 

strategies so as to improve supervisory skills this is marked by mean score of 3.62 and 3.89. Here 

again, the principals hold better views as compared to teachers, but they did not show statistically 

significant difference in terms of perceptions about identification of strategies for further improvement 

of skills . 

Teachers and principals seem to hold opposing views concerning the work of the team concerning 

evaluation of supervisory process aiming at further improvement, while teachers disagreed 

(mean=2.81) , principals showed slight agreement (mean=3.02) with the statements. Such a difference 

in perception might have been created between the two groups owing to the relation the principals 

have more than do teachers with the team of supervisors in the school. Teachers scored lesser than 

principals because of their lack of knowledge about the details of work done by the supervisory team. 

The supervisory team was perceived as failing to select better strategy for next sessions. Both teachers 

(meant=2.70) and principals (mean=2.86) showed disagreement with the statement. 

In general, the overall items in the dimension of post conference analysis was rated as moderate 

perfonnance by both groups with the average mean values of (3.20 and 3.38) respectively. These 

clearly show that, there is an agreement between the responses of principals and teachers on the extent 

to which post-conference analysis was practiced on the average in their respective secondary schools. 

Though there is no difference in the opinions of both groups. An independent sample t-test was 

d d t fi ce analysis scores for both group of principals and teachers. Thus, con ucte to compare pos - con eren 

h · . . ' t d as Inoderate practices by both groups with no statistically t e Items 111 the dimenSIOn were ra e 
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. 'ficant different in their responses All h b' 
slgOl I . teo tamed t-values are less than t-critical (1.96) when 
tested at DF (311) and alpha level of 0.05. 

In addition, the interview made with sub city teaching and learning core process heads, FGD with 

I'sors and the analysis of the documellt ( . . ' " 
superv superviSion report) show that sl1ght emphasIs was given 

to clinical supervision in general and post observation conference in particular. An interviewee, for 

instance uttered that, "despite its relevance secondary schools not often employ clinical supervision". 

With regard to this Sergiovanni, (200 I) stated that supervision is a complete activity by which the 

supervisor should give a comprehensive feedback at the end of each supervision for the teacher if there 

is a need to improve teachers potential. 

4.3. The Perceptions' of Teachers toward School Instructional Leaders 

4.3.1. Disengagement 

The school as system of social interaction allows interpersonal interaction among its stakeholders: 

teachers, students, pupils and parents. The ways teachers interact among themselves and with other 

detennine the school leadership. To assess the disengagement behavior of teachers five question were 

administered and organized for both leaders and teachers by SPSS for more advanced statistical 

operation and decision making were presented in table below. 

Table IS ' Disengagement 

N Teachers Principals Comparing 

0 Items No =275 No=38 means by using 

t-values 

Mean SD Mean SD t-value Sig 

I Teachers dislike and criticize the principals 3.09 1.32 2.89 1.22 0.86 0.38 

3.84 0.88 0.80 0.42 2 Teachers respect the personal competence of their 
3.97 0.92 

colleague 
2.63 1.125 0.60 0.54 

3 Teachers are trusted to work together without 
2.76 1.27 

supervision 

4 Teachers really enjoy working in the school 2.59 1.30 2.60 1.128 -0.05 0.95 

1.09 1.01 0.31 2.87 1.24 2.65 
5 Teachers engage themselves interval matters 

2.92 3.05 
Mean average 

311, sig significance, p= 0.05 .. ree 0 reedom Key: SD=standard deviation, t-crztlcal 1.96, deg ifi 
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Data from table IS above indicate that both t h 
.' '. eac ers and principals agreed that teachers dislike and 

criticize the pl1l1clpals occasIOnally with a mea . 
. . n Score of their response 3.09 and 2.89 respectively. 

The t-crltlcal 0.86 also confinned that there is no t " '. 
. . s atlstlcally slgl1lficant difference between the two 

means. LikeWise, both groups of respondents respond th t t h 
. a eac ers respect the personal competence of 

their colleague regularly without significant differenc b h h 
. e e ;veen t e two means. However, teachers' 

response with mean value 2 .76 as well as princI'pal ' 
,s response with mean value 2.63 show that 

teachers are not often trusted to work together without supervision. 

Similarly, both groups of respondents ' response indicate teachers rarely enjoy working in the school 

with mean scores 2.59 and 2.60 respectively. Data both from teachers' and principals' response (2.87 

and 2.65 respectively) show that teachers do not regularly engage themselves interval matters. 

Furthennore, the t-values indicated fewer than 3, 4 and 5 confilm that there is no statistically 

significant difference between the two means. All these imply that teachers have less motivation to 

work as a professional teacher and they are not interested to work in their respective school. This again 

negatively influences the practice of instructional leadership in secondary schools. 

111 general, from table IS above the overall items of disengagement behavior of teachers were rated as 

moderate with the average mean values of (3.05 and 2.92) by teachers and principals respectively. On 

independent sample t-test was conducted to compare the disengagement behavior of teacher's scores 

for both principals and teachers . All obtained t-values are less than t-critical (1.96) when tested at OF 

(311) and alpha level of 0.05. This clearly show that no statistically significant different between the 

mean values of both group responses . So, that the responses were reliable. In connection to this , 

Halpin (1966) point out that the ways teachers interact among themselves and with other determine the 

school leadership. In disengaged school, some teachers complain a lot, they are unproductive and 

engage themselves in trivial matters; and unlike and criticize their principal. This serious problem 

. f tl t 1 ' tt't"de toward paper work non-instructional activities such as routine duties anses rom le eac lers a 1.u , 

and committee requirement. This causes teachers to have negative attitudes toward their school 

principals in their respective secondary schools. 
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4.4. The Role of Instmctional Lead . h' 
. els Ip and Teaching-Leamin 

4.4.1. ProfessIOnal Development g 

Planning and then implementing profes ' I Slona development activities i h . . . 
that they perform to enhance teachers' . D . s t e task of ll1stmchonalleaders 

PIO esslOnal skills and kn I . 
goal of the teaching-learning process To' ow edge to effechvely achieve the 

. assess this practice a question w' . 
both leaders and teachers. The extent that' t . Ith five Items was asked for 

( 111S ructlOnal leaders co 'b " . 
table below. ntn ute 111 tillS aspect IS presented in 

Table 16: Professional Development 

No Teachers 
Items 

Principals Comparing means by 
No =275 No=38 using t-values 

Mean SO Mean SO t-value 
I Develop long-term plans for 

Sig 

professional development 2.99 
2.94 1.35 0.18 0.85 

1.41 

2 Organize renewal and professional 2.92 

development programs 
3.0 1.30 

1.36 0.38 0.70 

3 Demonstrate and co-teach to acquaint 2 .81 1.46 

teachers with new method 
2.91 1.29 

0.44 0.65 

4 Encourage teacher-planned in-service 2.86 1.35 
2.88 1.28 

0.052 0.95 

workshop 

5 Make follow-up assistance for teachers 3.94 0.80 ·1.90 
3.60 1.07 

0.05 

professional development 

Mean average 3.07 3.09 

Key: SD-standard devwtlon, t-critical=1 .96, degree offreedom=311, sig=signijicance, p = 0.05 

As indicated from table 16 above teachers' and principals' response (2.99 and 2.94 respectively) 

illustrate that developing long-tenn plans for professional development is moderately practiced in 

secondary schools of Addis Ababa. In the same way their responses indicate that secondary school 

instructional leaders moderately organize renewal and professional development programs as well as 

demonstrate and co-teach to acquaint teachers with new method. The t-critical 0.38 and 0.44 also 

confirmed that statistically significant difference was not observed between principals and teachers 

response. The same is also true with regard to encouraging teachers to participate in planned in-service 

workshop. All these imply that instructional leaders in secondary were not sufficiently perfonn the 

expected activities to enhance teachers' professional development in order to effectively achieve. 
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Conversely, teachers' and principals' response (3 .60 and 3 94) . d ' ' . 
. . 111 Icate that there IS a relatively better 

tice to make follow-up aSSistance for teach fl' 
pra

c 
, ers pro esslOnal development in secondary schools . In 

addition, the t-value -1.90 shows that there is no statistically SI'gnl'fi t d 'ft' b h 
Ican I .erence etween t e two 

scores. This in tum shows that thouah it . . d 
mean b IS not 111 a egree to be appreciated instructional leaders 

relatively better follow up to identify problems and solve them to effectively run teachers professional 

development. Effectively implementing professional development in schools will lead effective 

instllictional leadership. 

To sum up , as can be seen from table 16 above the overall items in the dimension of professional 

development was rated as moderate with average mean values of (3 .07 and 3.09) by both group of 

teachers and principals respectively. This shows the similarity between the responses of both groups 

on the extent to which the school instructional leaders practiced the development of teachers ' 

profession in their respective schools moderately. This again will have its own influence on the 

effective contribution of il1structionalleaders in achieving the intended teaching learning objectives . 

In connection to this, Murphy (1990) stated that, teachers need up-dating in knowledge, skill and 

attitudes to keep teachers to abreast of new approaches and innovations needed to be continuous 

responsibility of the school leaders . Therefore, it can be concluded that the instructional leaders ' 

contl'ibution for teachers' professional development was moderate in the secondary schools. 

4.4.2. Building Effective Relationship in School 

Basically, in schools effective relationship among and between teachers, administrators, supervisors , 

Inandatol'y fior decision making, allocation of resources and evaluation of students and parents is 

I . T tl' f't' ct a question with five items were administered and organized for earnmg outcomes. 0 l1S e le 

. " . t d alyzed and presented below. pnnclpals. Their responses were plesen e ,an 
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Table 17: Building Effective Relationship in School 

Principals Response (N=38) 

NQ Items 
Rating scales 

I 2 3 4 5 Mean I Build relations among different stakeholders 
I I 3 7 11 6 2.94 

2 Ensure open and collaborative Comm . t" 
7 . Ulllca Ion 1 6 12 12 3.55 within staff 

3 Lead and help others to lead themselves 
5 2 11 8 12 3.52 

4 Treat school community equitab ly and fairly 
11 4 4 11 8 3.02 

5 Evaluate the school community relations 
1 - 9 14 14 4.07 

Mean average 
3.42 

As can be seen from table 17 above the instructional leaders in secondary schools moderately build 

relations among different stakeholders and treat school conm1Unity equitably and fairly with the mean 

values of (2 .94 and 3.02). On the other ·hand, instructional leaders ' roles in ensuring an open and 

collaborative communication within the staff and leading and helping others to lead themselves were 

rated as high with the mean values of (3 .55, 3.52). Similarly, instmctional leaders often evaluate the 

school community relations with the mean (4.07). The overall items in building effective relationship 

in the school was rated as moderate with the average mean values of (3.42). From this, it is possible to 

conclude that instructional leaders' role in building good relationship among different stakeholders is 

moderate. Thus their contribution to effectively nm the teaching-learning process by building 

relationship among different stakeholders is rel atively good, though it is not sufficient. 

In connection to this, Marx (2006) stated that school leaders establish and maintain open and 

productive relations among the school community by working with teacher, students', parents and the 

community at large and needs to be able to develop and maintain positive relationship with all. 

Th +: . bid d th t the J·nstmctional leaders ' role in building effective relationship in erelore, It can e cone u e a 
the schools was moderate which play limited role for the effective teaching-learning process in the 

secondary schools of the city. 
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44.3. Promoting a conducive School CI' . lmate 

A constructive school climate is one wh . . " 
ele IndIVIduals are valued d C 

atmosphere contributed to effective teachin _I . , care lor and respected. Such 
. . . . g eaml11g. To assess the scI I . . 

seven Items were gIven for pnnclpals and th '. .. 100 chmate a questIOn with 
ell 1 esponse IS prese t d n e , analyzed and interpreted below. 

Table 18: Promoting Conducive School Climate 

Principals Response (N=38) 

Rating scales 
NQ Items I 2 3 4 5 Mean 
I Create a conducive environment to facilitate 12 6 6 11 3 2.65 

teaching learning process 

2 Select and organize teaching materials and - 1 11 18 8 3.86 
making them available for teachers 

3 Make teachers to use instll.lctionaltime for - - 5 23 10 4.13 
teaching 

4 Take time to talk informally with students and I I 5 9 12 I 2.65 
teachers 

5 Get the participation of the whole sta ffin 14 6 7 10 I 2.42 
important in service activities 

6 Reward special efforts by teachers with special - 2 5 16 15 4.15 

opporn1l1ities for professional recognition 

7 Recognize and rewarding st udents who show - 2 3 23 10 4.07 

good performance in instructional activities 

Mean average 3.41 

As can be seen from table 18 above, the role instructional leaders' play in creating conducive 

environment to facilitate teaching learning process was rated as low with the average mean values of 

(2.65). Similarly, from the mean values of principals one can deduce that, instructional leaders 

occasionally take time to talk infonnaIIy with students and teachers and get the participation of the 

whole staff in important in service activities with the mean values of (2.65 and 2.42) respectively. 

However, their role in selecting and organizing teaching materials and making them available for 

teachers as well as making teachers to use instructional time for teaching were rated as high by 

principals (3.86, 4.13. Likewise, their role in rewarding special efforts by teachers with special 
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rtunities for professional recognition and recognizing . 
oppo and rewardIng students who show good 

~ rmance in instructional activities were also rated as h' h 'tl h 
pen

o 
Ig Wilt e mean values of (4.15 and 4.07) respectively. 

Generally, instructional leaders' overall perfonnance in promoting conducive school climate was rated 

high with the average mean value 3.41. This implies that secondary school instructional leaders are on 

the right truck to facilitate the teaching-learning process by making the school climate suitable for 
teachers and students to work. 

111 relation to this, Blase (1999) indicated that effective instructional leaders who possess both 

managerial and instructional leadership qualities to create conducive leaming environment; help 

teachers to improve classroom perfonnance and stimulates students for higher academic achievement. 

Therefore, it can be concluded that instlUctional leaders are promoting conducive school climate well 

which again facilitate the teaching learning process in the secondary schools of the city. 

4.4.4. Monitoring InstlUctional Programs 

Monitoring the instructional activities includes the principal's role of using of test result for setting 

goals, evaluating instructional activities and measuring progress toward school goals. 

In order to assess the practices a question with five items was forwarded for principals and the 

responses were presented and interpreted below. 

Table 19' Monitoring Instructional Programs 

Principals Response (N 38) 

Rating scales 
N Items I 2 3 4 5 Mean 

I Identify and address barriers to teaching-learning 12 6 7 II 2 2.60 

2 Identify effective principles of instruction II 6 9 10 2 2.63 

3 Value Knowledge and skills of teacher and instructional delivers - I 3 24 10 4.13 

4 d formance of teachers Use data to evaluate school programs an per II 9 3 14 I 2.60 

5 fi results in written form Inform teachers 0 f the schoo I per onnance - 2 5 17 14 4.13 

Mean average 3.21 
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As can be seen from table 19 above, the role of instructional leaders in I'd t'fyi . 
. . en I ng and addressmg 

'ers of the teachmg-leamll1g process and in ide ffy ' f . '. 
barn n I mg e fectlve pnnclples of instruction as weB as 
. sing data to evaluate school perfomlance of teach . 
ill U ers were rated relahvely lower than the rest items 
with the mean values of (2.60,2.63 and 2.60) respectively 0 th h h . . . 

. . ' n e ot er and their role m valumg 

k owl edge and skills of teacher and mstructional delivers d ' ' .. . 
n an m illlonmng teachers of the school 
erformance results in written fonn were perfonned higher tha th ' . 

p n 0 er Items With the mean values of 

(413 and 4.13) respectively. However, the overall average mean vallie (3 21) sh th ' . I . ' . ows at mstructlOna 

leaders moderately monitor instructional programs. This in tum shows th' I' h" h ' elr ro e ill ac levillg t e goal 

of the teaching-Ieaming process through effective monitoring and evaluation of instructional activities 

is not in a stage to be appreciated. They are expected to work more in this aspect, particularly in 

identifying and addressing baITiers of the teaching-Ieaming process and in utilizing data to evaluate 

school programs and performance 0 f teachers 

With regard to this, Murphy (1985) point out that, good instructional leader need to use assessment 

results that help teachers , student and parents to understand where and why improvement is needed. 

This continuous scrutiny of the instructional program enables teachers to effectively meet students 

need through constant revision . Therefore, it can be concluded that the task of monitoring the 

secondary schools programs were rated as moderate. However, the item identifying and addressing 

barriers to teaching-learning need much effort to improve the perfonnance level of their respective 

schools . 

4.4.5. Supportive Role 

SuppOitive role of principal has to be done with how the principals relates and respond to staff needs 

and this contributes to a caring environment in which every body cares for one another and invariably 

. . I " estion with five items were distributed 
foster excellent teaching-Ieammg. In assessmg t liS Issue a qu 

. esented and interpreted below. 
for both principals and teachers . Their responses were pr 
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Table 20: Supportive Role 

No 
Items Teachers Principals 

No =0275 Comparing 
No=o38 means by using 

Mean SD 
I-values 

1 Set an exemplary role by working hard Mean SD t-value Sig 
with staff 

2.57 
1.42 0.081 0.93 1.28 2.55 

"2 Look things out of his/her way to help 
2.73 1.5 teachers. 2.60 1.25 -0.59 0.55 

"3 Explain reasons to criticism of teachers . 
3.05 1.33 2.93 1.24 -0.52 0.60 

'4 Use constructi ve feedback 
2.81 

2.60 1.26 
1.52 -0.95 0.33 

5 Look out for the personal welfare of 
4.05 0.86 staff. 3.69 1.00 

-2 .08 0.03 

Mean average 2.87 3.03 

.. 
-Key. SD standard devIatIOn, t cntlcal 1.96, degree of freedom=3!!, sig=significance, p= 0.05 

As it can be seen from table 20 above, instmctional leaders occasionally set I I b ' an exemp ary ro e y 

working hard with staff with the mean values of (2 57and 2 55) as teacllers ad' . I . '. n pnnclpa s response IS 

concemed respectively. The responses also show that there is agreement between the two groups. 

Besides, the t-critical 0.081 also con finned that statistically significant difference was not observed 

between these two groups of mean values. Similarly, instmctionalleaders role in lookino thinos out of 
'" '" 

his/her way to help teachers and in using constmctive feedback were rated as low (2.60 for both 

issues) if teachers response is concerned and according to principals' response with the mean value 

(2.73, 2.81 respectively). But, their role is rated as moderate in giving justification for teachers' 

feedbacks with the mean values of (2.93 and 3.05) by both groups of respondents. Conversely, the 

principals look out for the personal welfare of staff was rated as high with the mean values of(3.69 

and 4.03) by the groups. But the t-critical indicated that there is a statistically significant difference 

between these two means. This implies that secondary school principals have stronger belief that 

instructional leaders often look out for personal welfare of staff than what secondary school teachers 

have. 

In general, the role instructional leaders play to supportive teachers were rated as low when teachers' 

. I (2 87) but their role in this aspect can be overall response is concerned With the average means va ues . 
. . I es (3 03) as principals response is 

conSidered rated as moderate With the average means va u . 
. I b firm that there was no statistically 

concemed. However all of the t-values 111 the tab e a ove con I 

, . 11 ects except the instructional leaders ' 
significant difference between the two groups of means 111 a asp 
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Ie in looking out for the personal welfare f 
ro 0 staff. Therefiore th . . I ' e ave rag 
teachers and pnnclpa s response may be resulted from t . e mean difference between 

. I I d ' hIs. However it ca b . 
hat the instructJOna ea ers role in support· ' n e possIble to conc1ud 

t . I1lg teachers and students t . e 
the teaching lear11lng process is limited. 0 effectIvely and smoothly run 

In related to this , Halpin (1966) indicated that su . 
pportJve role of princi al h 

P
rincipal relates and respond to staff needs a d th. . . p as to be done with how the 

n IS contnbutes to a carin env· . . 
body cares for one another and invariably fi t g Ironment III Wll1Ch every 

os er excellent teaching-Ieamino .. 

concluded that instmctional leaders supportiv I " . From thIS, It can be 
e ro e was not as effective as ex 

the teaching-Ieaming process. pected to smoothly nm 

4.4.6. Directive Role 

A principal who emphasizes on directive very stro I . f1 
. . . . . . ng y 111 uences how the staff will discharge their 

responslbJ!llJes and It wIiI ultimately affect the school T . . 
. . 0 assess the dIrective role of principal two 

questIOns were forwarded and then the responses were 0 . d rgal1lze , presented below. 

Table 21: Directive Role 

No Teachers Principals 
items No =275 

Comparing means 
No=38 by using t-values 

Mean SO Mean SO t-value Sig 
I Dominate teacher-principals 2.78 1.39 0.17 0.86 

conferences. 2.82 1.28 

2 Closely check teachers ' activities. 2.92 1.30 
3.13 1.43 -0.90 0.36 

Mean average 2.87 2.95 

Key. SD-standard devzatlOn, t-critical=J.66, degree offreedom=311, sig=signijicallce, p =0.05 

As it can be seen from the table 21 above, with regarding to each item analysis, dominate teacher­

principals conferences the mean value of teachers 2.82 and 2.78 of principal's shows that there is 

disagreement between both groups in directive role. The role of instructional leaders in closely 

checking teacher's activities was rated high with the mean values of (2.92 and 3.13) by both groups of 

respondents respectively. But if the average means values of teachers response is taking in to account, 

the instructional leaders' directive role was rated as low with a mean value (2.87), and it is rated as 

moderate (2.95) when principals' response is considered. The independent sample t-test conducted to 

compare the directive role of instructional leaders' from the two groups of respondents however 
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fifills that no statistically significant difference b t 
can I . e ween the two groups of means . . 

'ble to conclude that the ll1strl.lctional leade 'd· . .. . Therefore, It IS 
pOSSI rs l1ecttve role IS moderate who h . 
affect the effective teaching-Ieaming process. IC may not negattvely 

olmection to this , Halpin (1966) stated that the p' . I 
In c . nnclpa who emphasizes directive very stron I 
believes that, people work best under tenSion and pressure This ty f" g y 

. , '. . pe 0 pnnclpal behavior influences 
I w the staff Will discharge theIr responsibilities and it '11 I ' 
10 . . WI U tlmately affect the school. Therefore it 

1 be concluded that the directive behavior of principal d ' 
cal s was rate as moderate in the secondary 
schools . 

4.5. Baniers to Instructional Leadership Effectiveness 

The range of instructional leadership barriers can be listed depending on the context to which 

secondary schools are exposed. However, with the exception of Some particularities, most of the 

factors that hinder the effective performance instructional leadership practices in the city are common 

to every school. Hence, the study had dealt with some of the major factors that seriously affect the 

effective perfonnance of instructional leadership. 

4.5 .1. Skill and Training 

The conceptual, technical and human skills are among the most important Components of skill that 

instructional leadership could possess. To assess the skill and training of instructional leadership four 

questions were administered and organized for principals by SPSS for more advanced statistical 

operation and decision making were presented in table below. 

Table 22: Skills and Training 

Respondents 
Principals(N-38) 

N [terns Rating scales 
Q 1 2 3 4 5 Mean 
I Am Qualified instructional leader in the I I 9 8 5 5 2.57 

areas of education 
2 Received Training on instructional 7 9 13 9 - 2.63 

leadership 
3 Attended In-service training and teachers 2 3 6 17 10 3.78 

4 
development programs 
Tried to make teachers qualified in their - 5 11 13 9 3.68 

subject areas 
3.16 Mean average 
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. can be seen from the table 22 above C . 
AS It ' oncemmg to each item anal sis ' . 

. . g and teachers development was rated as h' h Y , attending In- service 
traulln Ig er than other items with th 

'ncipals, this shows there high practice it '. . . e mean values of (3.78) 
by pn . . 1 glV1l1g tralllll1g and teachers develo 

W
I ereas training on mstructlOnal leadership was rat d pment programs. 
1 e as low when compare with th . · . 

. nsion with the mean values of (2 .63) by the d' 0 er Items In the 
dune respon ents. This indicates there I . 

cen
l in instructional leadership. 10 given much 

con 

C nversely, qualified instructional leader in the areas of d ' . o ' . e ucatlOn and quahfied teachers in all subject 
area were rated as the least prefonned Items 111 the dimension w't\ th . . I I e mean values of (2.57) by the 

respondents. Agam this also shows that there are principals in t\ hi ' . . . ." Ie sc 00 s Without trallllllg III 

education espeCially 111 the field of 111structional leadership The 11 . ' .. . overa Items of the skIll and trammg 

of school leaders were rated as moderate with the average mean values of (3 16) b " . y pnnclpals. 

The interview made with sub city teaching leaming core process heads; support the views of 

principals. According to the educational heads' view the secondary schools provide in- service trainina 
'" 

for school leaders like continuous professional development program (CPD), induction program, and 

some other h'aining to both teacher and leaders at the school and sub city level. But the training given 

was not enough to build commitment on school instructional leaders to accomplish their task 

effectively. One of the interviewee clearly put that "Different types of training has been given by the 

govemment and other stakeholders for teachers and principals too; however, less improvement was 

observed in the teaching leaming process as a result of it; may be due to the trainees' less motivation 

and the content of the training". 

Related to this, Sergiovanni (2000) stated that the conceptual, technical and human skills are among 

the most important components of skill that instructional leadership has possessed. The extent to 

which the school leaders are equipped with these components determines the level of effectiveness in 

to think while selecting individuals to be the 
their goal achievement. Therefore, it is imp0l1ant 

candidate of the school principals . Moreover, the instructional leaders should provide 

training opportunity and some kind of motivation that encouraged them to do more. 

in-service 
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4 5 2 Cooperation and Commitment of St k H . . . a e olders 

h
i effectiveness is contingent to many fa t . Sc 00 C OIS .Howeve th . . r, e cooperatIOn of ' . 

ly' parent, commumty, none-govemmel t '. Its mam stakeholders 
naOle , 1 orgal1\Zat\ol1 and gOY 

sure exerted from other sources. To this efD t fi . emment may ease the degree of 
pres ec Ive questIOns were admi . 

. cipals by SPSS for more advanced statistic I' I11stered and organized for 
pon a operatIOn and deci . . 
table below. Slon makmg were presented in 

Ta
ble 23 : Cooperation and Commitment for Il1Structl' I r. ona .llTIprovement 

.- Respondents 

N 
Items Principals(N-38) 

Q Rating scales 
I 2 3 4 5 Mean 

I 
Teachers cooperate with school 7 6 16 9 2.71 -
leaders 

2 students cooperate with school 7 7 12 12 - 2.76 
leaders 

3 School board cooperate with school - I 5 16 16 4.23 
leaders 

4 Community cooperate with school 4 9 19 6 - 2.71 
leaders 

5 Sub city educational managers - - 7 18 13 4.15 
cooperate with school leaders 

Mean average 3.31 

As it can be seen from table 23 above, from the means values of principals one can easily understand 

that, the mean value of the item teachers cooperate with school leaders (2.71) shows that there little 

cooperation of teachers in the schools. Similarly, the School board cooperates with school leaders 

were rated higher than other items in the dimension with the mean values of (4.23) by the respondents 

this shows that leaders work more with school board. 

In the same way, Sub city educational managers cooperate with school leaders rated as high with the 

mean value of (4.15), whereas students cooperate with school leaders and Community cooperate with 

school leaders was rated as the least prefonned items in the dimension with the mean values of (2.76 

and 2.71) respectively. Over all items in the cooperation and commitment of stakeholders was rated as 

moderate with the average mean value of (3.3 I) by principals. 
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1'he interview made with sub city teaching I . ) earnl11g 
d 

'11 core process h 
ders show a goo WI to cooperate with th . eads revealed th . lea elr stakeholders H at Instmctional 

P
erate with stakeholders as Harris and M .. . owever, despite of the' '1 . 

COO UIJS (2005) assert IT WI hngness to 

ay the attention of the leader from practic ' h ' many routine and seas I a
W 

mg t elr task and fi ' . ona tasks take 
unctIons In their . respective schools. 

4.5.3. Availability of Resources 

T
he adequacy of human and material resource influences tl . f h 1e extent to h' h 

achieved. Scarcity 0 t e resources has a great' W IC school goals are 
. ., Impact on the quality and uant" 

assesS the avaIlability of resources seven que f . . q Ity of school output. To 
. . s Lon were admLllIstered and o' . 

SPSS for more advanced statistical operation and d " rgamzed for pnncipals by eClslon making were presented in table below 

Table 24: Resource Availability and Allocation . 

Respondents 

Principals(N=38) 

NQ Items Rating scales 

1 2 3 4 5 Mean 

1 Instntctional time - - 12 8 18 4.15 

2 Stationary materials for - 1 6 14 17 4.23 

teaching 

3 Student texts I - 5 8 24 4.42 

4 Furniture 6 11 10 9 2 2.73 

5 Library space and time 8 12 6 10 2 2.63 

6 Classroom - - 2 16 20 4.47 

7 Recurrent budget support - 3 6 20 9 3.92 

Mean average 3.79 

As it can be seen from the table 24 above, the adequacy of instructional time the mean value (4.15), 

stationary materials for teaching the mean value (4.23) and availability of student texts the mean value 

(4.42) were rated as high in the dimension this shows that there are enough instructional time, 

stationary materials and student texts in the schools. Recurrent budget support with the mean values of 

(3.92) also slightly high compared to the above three items this shoWS there is allocation of budget in 

the schools. Whereas the availability of library space and time and furniture were rated as low 
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with the mean values of (2.63 and 2.73) this means th . 
erforrnance . . . . ere IS a shortage of furniture and 

P in the schools. The examlUatlOn of Overall Items 'n th d' . 
library space . . I e nnenslOn of availability and 

. fresources was rated as high with the average mean values f(3 79) b '. 
allocat1on 0 0 . y pnnclpals. 

ection to this , Dimmock (2000) point out that, lack of adequate resources to all typ d In conn ' . e an 
art fr0111 central offices discourages IUstructional leaders. Therefore, it needs much effort to 

supP the availability of the resources to bring high educational output in their respective secondary improve 

schools. 

4.5.4. Knowledge, will and Courage 

h i vision and mission reflects the hopes, dreams, needs and interests valued by the school The sc 00 

Id To assess the knowledge, will and courage of secondary school instructional leaders five takeho ers. 

s. re administered and organized for principals by SPSS for more advanced statistical questIOnS we . 

. d decision making were presented 111 table below. operatIOn an 

Table 25: Knowledge, will and Courage 

,.---
Respondents 

Principals(N=38) 

NQ Items Rating scales 

1 2 3 4 5 Mean 

I Have the Courage to take risks, at time - - 9 18 11 4.05 
for the improvement of instruction 

2 Am Willing to devote more time for 6 6 13 10 3 2.94 

instructional issues 

3 Have Adequate knowledge base of - - 7 16 15 4.21 

instructional leadership 

4 Organize the school community for 4 8 I I 10 5 3.10 

leadership work 
5 Assess staff and school capacity for - - 9 16 13 4.10 

leadership 

Mean average 3.68 

re time for instmctional issues and 
b Willing to devote mo values of As it can be seen from table 25 a ove d as moderate with the mean 

h' work were rate organizing the school community for leaders lp 

73 



2 94 and 3.10) by the principals this means the scho I . . I 
( . 0 pnnclpa s do not waste more time for 
. tional time and leadership work. Whereas · H h 
InstnlC , ave t e Courage to take risks Ha Ad 

f · t t· I I d ' ve equate ledge base 0 ll1S ruc IOna ea ership and asses . ff . 
know . Sll1g sta capacity for leadership were rated as 
. h performed task WIth the mean values of (4.05 421 a d 4 10) b 

hlg . . ,. n . y the respondents again this shows 
I t some of the pnnclpals have knowledge on instructional Ie d I· b . 
t la . . a ers 11p ut there IS some problems in 
I Practice. The overall the Items III the dimension were rated I ·oh . h h 
t Ie as lib WIt t e average mean values 
0[(3.68) by principals. 

As the result of interview made with sub city teaching leaming core process heads, the foHowing 

J·or factors that hinder the practices of instructional leader were II·sted Th . d 
ma . ese were Ina equate 
finance for instruction, implementation of rule and regulation difficulties to be practiced, unable to 

empower others, pressure of non-instructional jobs, lack of commitment, and trust in others, lack of 

constructive feedback, lack of vision, lack of staff cohesiveness, lack of training and knowledge base 

for instnlctionalleadership of the secondary schools. 

In relation to this, McEen (2000) stated that realization of school vision and mission is possible when 

the leaders of each school possess adequate knowledge bases, willingness and courage to lead the 

school towards the perceived targets . However lack of vision, will and courage could hinder the 

effectiveness of leadership perfonnance. Therefore, it can easily conclude that, an instructional leader 

who lacks adequate knowledge of leadership may not courage to take risks, improve instruction and 

unwillingness to devote their time for the achievement of the school vision and mission. 
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CHAPTER FIVE 

I
· chapter deals with the summary of major fi d' 

T liS 111 lngs, conclusions drawn 
nunendations that the researcher offers on tl . . from the [mdings and 

reeO le practices and challen es ' . 
. leeted secondary schools of Addis Ababa g of ll1stnlchonal leadership 
w~ . 

5.1 Summary 

The main purpose of this study was to identify the practices and '. 
. challenges of ll1structlOnalleadershi 

. selected secondary schools of Addis Ababa and then t cr' p 
m . . 0 suogest possible strategies to enhance its 
ffeetive practIce. In order to altam the fundamental ob' t' f e ~ec Ives 0 the study the following basic 

questions were forwarded 

I. How is instructional leadership being practiced in seco d I I . n ary sc 100 s of Addis Ababa? 

2. To what extent does the role of instructional leadership influence the teaching leaming 

process? 

3. What are the major challenges encountered in the instructional leadership? 

To adequately address these basic questions data were gathered from a randomly selected 275 teachers 

and 38 principals working in the eleven secondary schools of Addis Ababa. Besides, data from 5 sub 

city teaching learning core process heads interview and 5 sub city supelvisors focused group 

discussion were also used in the study. Document analysis was employed to substantiate the data 

obtained through questionnaire, interview and focused group discussion. 

Descriptive survey method was employed with the assumption that it helps to show the status quo 

about the practice and problems of instructional leadership and to together a large variety of data 

related to the problem under study with a relatively short period of time. 

T 
. . . . fi s group discussion and document 

o analyze data gathered through queshonnalres, mtervlews, ocu 
. d d d . ation and independent sample t-test 

analYSIS frequency, percentage, mean, average mean, stan ar eVI 
. . f d t th following major findings were 

were used. On the basis of the analysis and 1l1terpretatIOn 0 a a e 

obtained. 
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5.1.1 Characteristic of Respondents 

· Ii und that the majority of respondents (80 70/. f 
It IS 0 . 0 0 the teachers and 86 80/. . 

I This generally showed that secondary sci I . 0 of the pnncipals) were 
ma es· . ' , 100 S are dominantly occu i 

b rs' and pr1l1clpals cases. In tenns of level f d . p ed by males in both 
teaC e 0 e UcatlOn, 96% of teach 

· 'pal respondents are first degree holders whicl h ers aud 89.5% of the 
pnnci . . 1 S ow that teachers in seconda . 

b 
ba sub-city fulfill the m1111mum required educ f I ry schools 111 Addis 

A a a lona status for the level' h . 
· ipals only 10.5% of them fblfilled the minimum d ' . , owever, 111 the case of 

pnnc e ucatlOnal reqUirement Dor th . . e POSition. 

The majority of respondents, 57.8% of the school leaders and 42 2 
. . ' . . . . of the teachers were serving 6 to 10 

ears in the teach111g plOfesslOn. TIllS 111dlcated that instructi I I 
y.. ona eaders have more or less similar 
xperience With teachers which may have a negative effect t\ I ' . 

e . on le eaders effectiveness to lead the 
school with a better expenence. However, 73.7% of principal tt ' d h . . . 

. . s a al11e t elr pOsition by competition 
while the rest got the positIOn based on prior experience as a teach . h . " . . er wit out tJ al11tng on mstructlOnal 
leadership. 

5.1.2 The practices of Instructional Leadership 

Setting the School Vision 

The results of this study revealed that, the current practices of setting the school vision was rated as 

high with the average mean values of (3 .62 and 3.67) by teachers and principals respectively. Thus, 

there is an agreement between the responses of principals and teachers on the extent to which 

principals were high in setting their school vision. However, Well-articulated to all stakeholder and 

utilize theories of educational leadership were implemented as high. 

Defining the School Mission 

Data from questiOimaires and interview show that instructional leaders ' performance was above the 

average in framing the school mission, in utilizing the resources and identifying the impediments. 
H . . '1 d tandable In addition, statistically owever, they occasionally develop misSion that are easl y un ers . 
si 'fi betweell teacller and principal respondents with regard to gIl1lcant difference was observed 
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, values and core behaviors to be man' ~ d 
reoec!lng , I este throughout th 

, s a base for assesslI1g the school perfonnan e school and utilizing the s h I 
vision a ce, c 00 

Clarifying Core Values and Beliefs 

minO' the overall assessment of c1arifyin cr co I 
Conce " 0 re va ues and beliefs th 
, ' te that instructional leaders show moderate pe f, " e responses of both groups 
Indica r Omlance with the avera 

d 
2 99) respectively, Similarly, they often meet the ' , (ge mean values of (3,20 

an ' II1stmctlonal needs of stude t 
lence of equality with the mean values of (400 3 89 n s and demonstrate 

preva , ' , , ), But they occasionally hel staff 
, ulate foundatIOnal values and encourage teachers to ' I P to 

artJc Imp ement a broad curriculum Th ' 
, I It I h ' e same IS trUe in demonstratlI1g oya y to t le sc 001 community, 

Managing Curriculum and Instruction 

Relating to managing cun-icullim and instruction, it is revealed that secondary schools evaluate 

instnIctional programs ' effectiveness and coordinate departments' cu 'I I' mcu um eva uatlOn, However, 
limitations were observed in giving the overall instructional leadership and I'n all t' ' fi oca Illg more tlme or 
instnIctional issues as compared to administrative functions, 

Managing Change 

With regard to managing change, instructional leaders frequently provide the necessary moral and 

practical support to the school community, However, they seldom initiate and monitor the progress of 

innovative ideas, coordinate and facilitate change as well as influence followers to accept and 

implement change, 

Managing Conflict 

With regard to conflict management secondary school instructional leaders only provide safe and 

" , ' d I th ge I'n all other aspects such as in supportIve environment. Their perfomlance IS rate as ess an avera " 

applying problem solving skills, in resolving problems in timely manner. 
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--------~--~--~----~--------~-

5.1.3 The School Clinical Supervisory Practices 

Pre-Observation Conference 

The findings of this study indicate that, pre-observation fi . 
. con erence IS moderate practicing in 

secondary schools with the average mean values of (3 22 a . . 
. . nd 3.39) teacher and pnnclpal respondents 

respectively. The schools are well practicing pre b . 
-0 servatlOn conference by surveying learning 

conditions, detennining teachers' needs and creating h ' . 
rapport t at facilitate communication and 

understanding. But limitations were observed in diagnosl'110 t I ' d'ffi . 
'" eac Img I Icultles. 

Classroom Observation 

The study revealed that instructional leaders frequently focus on teaclle t 1 . b h' d ' rs eac 1l11g e aVlOr an on 

events that need improvement and take descriptive records . However, they occasionally record all 

classroom behaviors. 

Analysis of Observation 

The overall items related with analyzing classroom observations were rated as moderately practiced in 

secondary schools of Addis Ababa with the average mean values of 3.19 and 3.41 by teacher and 

principal respondents respectively. Better practices were observed in relation to considering teachers ' 

experience and the nature of the content during this stage. But limitations were clearly seen in 

displaying critical incidents and in providing constructive feedback to teachers. 

Post-Observation Conference 

Secondary schools were rated as moderate in their practice of post observation conference with the 

average mean values of (3.21 and 3.33) by teacher and principal respondents respectively. It is found 

tha; they show better practice in relation to reaching in agreement on what to be done for the next time 

a d . I' . I s 'oom events Nevertheless instructional leaders occasionally n m revea mg major c as I . , 
. · · · ·fi d I' bl y Similarly they seldom hold discussions commUl11cate feedback 111 a timely, speci IC, an re la e wa . , 

I h thel·!· plan and comparing it with the actual classroom 
to offer chances for teac lers to re earse 

behavior. 
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Post-Conference Analysis 

The overall items of analyzing post-conferen I. 
ce ana YSIS were rated as mod 

average mean values of (3 .20 and 3.38) by both r . erate performance with the 
g oups. From each Item anal . ·d . 

trateay could be used to improve once ow If . ySIS, I entIfy what furlher 
s " n se supervisory skills and an I . 

levels of paJ1icipation of the teacher and what &" db a yze the mterest areas, 
C lee ack was . 

• . c glVen to teachers were rated h· h b 
both respondents, Whel eas select better strateoy tI . . Ig er y 

o lat IS used for the next session of clinical su ervision 
was rated as low by both groups In relation to I p 

. . eva uate the whole supervisory process for future 
improvement was differently response which was I b 

., ow y teachers and moderate by principals with the 
mean value (2.81 and .,.02). 

5.1.4· The Perceptions' of Teachers toward Schools Inst t' I L rue IOnaeader 

Disengagement 

It is found in the study that teachers in secondary schools of Addis Ababa often respect their 

colleagues ' personal competence. But they occasionally dislike and criticize principals, enjoy working 

in the school and need to work w ithout supervision. 

5.1.5. The Role of Instructional Leadership and Teaching Learning 

Professional Development 

Data from the study show that instructional leaders often follow up teachers ' professional development 

organize professional development programs as well as develop long term plan for to enhance 

teachers ' professional skill and knowledge. However, a slight limitation is observed in their role in 

demonstrating new methods of teaching to acquaint teachers with them. Thus it is possible to say 

instructional leaders were moderately contributing to achieve the teaching learning process by 

perfOiming different professional development activities as both the teachers and principals average 

mean ofrespol1ses (3.07 & 3.09) were considered. 
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Building Effective Relationship in School 

Conceming the overall assessment of building effl · .. . 
ectlve relatIOnship 111 school , the study revealed that 

instructional leaders moderately contribute to the effectiv . . ' 
eness of the teachll1g-learnmg process with 

the overall average mean values of (3 .42) principals . . . 
.. response IS concerned. But, their role is limited in 

treating school community eqUitably and fairly and in building 

stakeholders. 
good relationship among various 

Promoting Conducive School Climate 

With regard to instlUctional leaders ' role in promoting suitable school climate, the study shows that 

they moderate contribute for the smooth running of the teaching lea . . I I rnll1g process Wit 1 t le average 

mean values of (3.41) . Though their overall role this aspect is moderate, instructional leaders have 

limitations in getting the participation of the whole staff in important in service activities and in taking 

time to talk informally with students. 

Monitoring Instructional Program 

Secondary school instructional leaders moderately monitor instructional programs with the average 

mean values of (3.21). Despite their effort in monitoring the instructional programs, they occasionally 

use data to evaluate school programs and performance of teachers and identify as well as address 

ban-iers of the teaching-learning process. This again influences achievement instructional goals at 

school level. 

Supportive Role 

Concerning to the supportive role of instlUctionalleaders, it seems that teachers were not satisfied with 

the support they get from principals. As a result they rate instructional leaders ' supportive role as low 

. 87) H . tructl·Ollalleaders' supportive role is rated as With the average mean values of (2. . owever, ll1S 

. . I (3 03) · onsidered But it is possible to say, from the moderate when pnnclpa\s ' average mean va ue . IS C . 

. d' I · orting teachers and students to effectively 
data under the table, that instlUctlOnal lea ers ro e 111 supp 

. . I· ·t d egardless of the difference in satisfaction 
and smoothly lUn the teaching learnmg process IS Iml e r 

between teachers and principals. 
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Directive Role 

The data gathered on the directive role showed th ' . 
. . at, the pnnclpal directive role wa 

achers and moderate by pnnclpals with the s rated as low by 
te average mean values of 2.87 and 295 H h 

. d' t that t t ' t' II . . . . owever t e t-critical 111 Ica es no s a IS Ica y slgll1ficant difference ' 
. . between the two groups of means Thus it is 

possible to say that instructional leaders' directiv I' . 
. .' " e ro e IS low and their influence on teachers' 

parllClpatlon dunng meetmg, workshops and confe . 
rences as well as dunng decision making is limited. 

5.1.6. The Major Problems Encountered Instructional Leadership 

Skin and Training 

The overall assessment of skill and trainina of school leaders we'e t d d . 
b I ra e as mo erate with the averaae 

b 

mean values of (3 .16) by the group of principals . From each items analysis, tried to make teachers 

qualified in their subject areas and attended in-service tral'nl'na and teacl d I 
b lers eve opment programs 

were performed higher than other items in the dimension with the mean values of (3.68 and 3.78), 

whereas qualified instructional leaders in the area of education and received training on instructional 

leadership were rated as lowest performed items with the mean values of (2 .57 and 2.63) respectively. 

Cooperation and Commitment of Stakeholders 

In the same way, the dimension of cooperation and commitment of stakeholders was rated as moderate 

perfonnance with the average mean value of (3.31) by groups of principals. With regard to each item 

analysis, leaders cooperation with the sub city educational managers and school board cooperate with 

school leaders were rated higher than other items with the mean values of (4.15 and 4.23), whereas 

leader cooperation with community, teachers cooperate with school leaders and students cooperate 

with school leaders were rated as the least performed item in the dimension with the mean values of 

(2.71,2.71 and 2.76) respectively. 

Availability of Resources 

Th '1 b'I ' d 11 t ' n were rated as high with the mean value of (3.79) resources e aval a I Ity an resources a oca \0 

. .' l ' h d nt text stationary material for teaching and recurrent 
such as classroom, InstructlOna time, s Ie, 
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b dget support found to be adequate enough h 
u , w ereas the availability of fu ' , 
d time were not adequate enough in the s _ d rlllture and lIbrary space 

an econ ary schools AACAEB, 

Knowledge, will and Courage 

The instructional leader' s knowledge, will and 
courage were rated as high with the 

f (3 68) b '- I F average mean 
values 0 ' y pnnclpa s , rom the mean valu f" 

, , , es 0 pnnclpals, organizing the school communit 
for leaderslllp work and wlllmg to devote more ti D ' , _ y 

me or mstructlOnal ISsues were rated as moderate 
with the mean values of (3,1 0 and 2,94) , whereas assess staff d hi' 

" an sc 00 capacity for leadership, have 
adequate knowledge base of mstructlOnalleadership and h th . 

, , ave e courage to take risks, at time for the 
improvement of l\1structJon were rated as the highest in the dimension, 

5.2. Conclusions 

Based on the above findings of the study, the following conclusions were drown in the order that the 

basic questions were presented, 

How is instructionaL Leadership being practiced ill secondmy schools of Addis Ababa? 

~ In sum, the practices of instructional leadership found that, the involvement of secondary 

schools instructional leaders in setting the school vision and mission, clarifying the core values 

and belief, monitoring instructional programs, managing curriculum and instruction and 

professional development programs were not well practiced rather it is moderately practiced; 

whereas, the practice of managing conflict and managing change were low, The practices of 

clinical supervisions were not well practiced it is moderate. Although effective and committed 

instructional leadership is the first and by far the most critical factor for effective 

implementation of teaching-Ieaming process, the visibility and personal involvement of the 

school leaders were not as required in the secondary schools , 

~ School leaders were also assigned as educational administrators and not seen as inst11lctional 

, b' l' th onsl'bility' the norm of the school cultures leaders that Impose more accounta 1 Ity an resp , 

~ t d 't ' al l11'el'arcllical authority to collaborative leadership that were not move lrom ra 1 Ion 
, " fi llowers challenging the statuesque and pro-acting with 

empowering others, mspmng 0 , 

changing situations, 
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,. Changes are impossible under ordinary situations unless both school leaders and teachers build 

the right conditions to enhance the quality of learning, however, principals were directive than 

supportive in leading their schools; they didn't use constructive criticism and looks out for the 

personal welfare of staff; most teachers engage themselves in trivial matters; they were not 

trusted to work together without supervision and criticize their principals by reflecting their 

negative attitude in the manner they related to one another; the role of school leaders were still 

in the state of transition from administrative emphasis to more instructional leadership; they 

were not engaged themselves in monitoring and providing feedback on the teaching-learning 

process. This in tum negatively affects teachers effectiveness and classroom practices; in view 

of the fact that instructional were not equipped with the basic knowledge and skill of clinical 

supervision; they were not well practiced building effective relationship in school; promote 

conducive school climate and managing change to improve their school instructional quality. 

Since 

To wlrat e.'l:tent does the role of instructional leadership influence the teaching ieaming process? 

~ The instructional leaders moderately influence the teaching-learning process in secondary 

schools of Addis Ababa city administration. Even though their role in promoting professional 

development, building effective relationship in schools and promoting conducive school 

. . . d d' t ' . les were not appreciated. These climate is good, their m0111tonng, supportive an Irec Ive 10 . 

aspects limit the instructional leaders' pivotal role to produce positive effects on the teach1l1g 

learning process. 

What are the major challenges encountered ill the illstructionalleadership? 

. h' moderate cooperation and commitment from ~ Lack of adequate training and skills ofleaders IP, . . bTt to 
h as sufficient library space and time, 1I1a I I Y 

stakeholder, unavailability of resources suc . I ' and lack of trust 
. tl' me for instructlona Issues '11' less to devote mOle empower others, unWI mgt . 11 d 

. d h ffectiveness of instructlOna ea ers. and feedback were barriers that h111 er tee 

. d'n the secondary schools of the city. . t effectively practice I 
~ Instructional leadership was no 't uccessful implementation. The 

. . their own influence on ISS . 
Various problems were Imposmg . ' I leadership roles and practices 

. hat sort of 111structlOna '1 . ddressm 0' w fi 
problems include; fat ure III a to d . devotinO' their time to matters apart rom 

. d how should they 0, to do they lack during leadmg an 
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CUITiculum and instructional issue . I k 
. s, ac of regular supervision and . 

progress, theIr lesson plan and mon·t . evaluatmg of teacher 
. . I onng the progress of student a h· . . 

with daily managenal routines tasks. c levement, preoccupied 

~ In general the result of this study is to . . 
some extent similar with Mulu ata' , 

Addisu's finding. However it differs fro B ku . g s, Dessalegn sand 
mere tSlOn's fi d· . . . m mg m that his finding states that 

school pnnclpals have the potential to effectiv I . . 
e y Implement 1\1structionalleadership 

5.3 . Recommendations 

Based on the above findings and conclusio th C II ns, e 10 owing recommendations are forwarded to 

various stakeholders found in the different hierarchical lev I t II . , , e 0 a eVlate the problems. 

~ For the successful practices of instructional leadership the sci I I d I . . , 100 ea ers lave to do their best 1\1 

setting well communicated school vision and mission to I·mprove th· I I elr sc 100 outcomes. 

} To reduce routines tasks that do not add value to the schools objectives, the instructional leaders 

need to show concern, for effective monitoring of instructional programs, managing curriculum 

and instruction, managing conflict and building effective relation in the school by working with 

different levels of educational managers nearby to improve the quality of classroom instructions. 

} As secondary schools leaders often make themselves busy in different meetings, and routine 

administrative tasks as well as accomplishing various orders from high level political officials, 

they are usually confused in performing their instructional activities. They fail in addressing what 

sort of instmctional leadership roles and practices they lack during leading. Therefore, the school 

leaders should equipped with adequate training and skill of leadership, identify major tasks of 

instructional leadership, supportive in leading their schools, empowering others, willingness to 

devote more time for instructional issues , equipped with educational leadership competence and 

commitment in makina maximum use of human and envirollllental resources to the achievement 
b 

of students learning. 

> CI.. I . . dd . t the high performance expectation and it contributed toward 
mica superVISIOn a s meamng 0 

changes in knowledge, skill, attitude and behavior of teachers. The researcher recOl~~end~ that, 
. . . f th five stage of clinical superviSIOn 1\1 the 

there is a need for effective ImplementatIOn 0 e 
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econdary schools. To this effect the su . · .. 
s ' pervlsors, pnnclpals department h . 
hould take the initiative for the practical ' I . ' eads and seDior teachers 

s Imp ementatlOn of clinical supervision in the s d 
schools. econ ary 

}' In order to avoid teachers' negative attitude tow d h' 
.' . ar s t elr school principals, leaders should utilize 

different theOiles of leadership and make st I . . 
. ". rong re alton and discussion in every aspect of 

instructIOnal leadership practtces 111 their schools. 

? Principals should strengthen their relationship with teach b . '. 
ers y spending more time In classroom 

instructional observation. In these ways instructional Ie d 
. , " a ers support them as much as possible by 

enhancmg teacher s skills to Improve their instructional c t d ' . 
ompe ency an exert direct I11fluence 

over the quality of teaching-learning in the school Therefiore th If ' . . ,e ro e 0 instructIOnal leaders 

should not be limited to directing which is unlikely to brl'llg bettel' pe fi h' I ' b r Olmance w IC 1 IS at est 

met to develop the teacher's compliance. But also promote the personal welfare of staff and 

develop trust on teachers to work together without supervision in their respective secondary 

schools. 

? The instructional leaders did not engage themselves in monitorino- and providino- feedback on the <> ::> 

teaching-learning process negatively affects the teachers and classroom instruction. Therefore, the 

instructional leader should give due attention for the practical implementation of instructional 

leadership role to influence the teaching-learning process in their respective secondary schools. 

? In this shldy a number of problems that impede the practices of instructional leaders were 

identified. Therefore, the education bureau and other education offices and stakeholders need to 

provide adequate training and skills on instructional leadership; for principals and teachers. They 

also need to provide instructional resources ; develop motivation by using promotion, devote more 

time for instruction issues than administrative ones. To this effect the principals, city and sub city 

educational heads should take the initiative and responsibility to solve the major hindering 

problems of instructional leadership practices in their secondary schools. 
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section one 

Appendix-A 

Addis Ababa University 

College of Education and Behavioral Studies 

QfNo. ------

Department of Educational Planning and Management 

Questionnaires to be filled by Teachers and department heads 

Dear TeacherslDepartment heads 

The purpose of this questiOlmaire is to collect firsthand information for the study about the practices of 

instructional leadership and its challenges on the teaching-learning process in the secondary schools of 

Addis Ababa. Its main objective is to assess the degree to which your principals/vice principals are 

playing appropriate instructional leadership roles and some of the factors that hinder the effective 

performance of instructionalleaderships. It is purely academic that will have no any negative effect on 

you as an individual or on you organization. The success of this study depends on your genuine 

views/frank opinion and timely responses which will be kept confidential. Failure to complete the 

items highly affects the study. Thus, you are kindly requested to express your opinion by filling the 

questiolmaire as honestly as possible. 

General Directions: 

• You are not required to write your name in any part of this questionnaire. 

• Follow instructions provided for each section of the questionnaire 

. .. , 
Thank you in advance for your time and willingness to fill m the questIonnaIre. 



pnrt I. personal and Professional Characteristics 

Instruction: Please give YOUl' response by putting an "X" k" 
mar Inside the box which corresponds to your response. 

I. Sex 

2. Age: 

a. 

b. 

Male 0 

Below 25 

25-29 
o 
o 

3. Current level of education 

c. 30-34 

d.35-39 

r-emale o 
o e. 40-44 

o f. 45 and above 
o 
o 

a. Diploma 0 c. Master's Degree 0 
b. Bachelor Degree d. Other (Specify).--_________________________________ _ 

4. For how many years have you served in your current position? 
a. 2& below 0 C.6-8 0 e.12-15 

b. 3-5 0 d. 9-1 I 0 f.16 & above 
5. Your position in the school other than teaching 

a. Depaltment Head------------------

b. Block coordinator-----------------

c. Specify any other------------------

Part II: The practices of Instructional Leadership 

o 
o 

Direction : the following statements show the practices of in structional leadership in your school. Please indicate the extent 

to which each statement characterizes your school by putting circle in one of the boxes against each number. The numbers 

indicate: 

5= Strongly agree 4= Agree 3 = Neutral 2 = Disagree I = Strongly disagree 

No Hem Extent ot:J'.our agreement 
SA A N D SD 

Setting the School Vision Instructional leaders in my school, 

I Utilize data to create a common vision for improving student learning- S 4 3 2 I 
2 Well- articulated with all stakeholder S 4 3 2 I 
3 Allocate resources for school vision and goals S 4 3 2 I 
4 Utilize theories of educational leadership S 4 3 2 I 

5 Promote activities leading to student becoming successful S 4 3 2 I 

I 
Definil!K the School Mission Instructional leaders in my scho~l, 
Develop mission that are easily understood and used by teachers In the S 4 3 2 I 

school 
2 Frame the school mission in terms of staff responsibilities for meeting S 4 3 2 I 

them 
3 Use the resources effectively for the implementation of the mission 5 4 3 2 I 

4 Identify the impediments to achieve mission of the school S 4 3 2 I 

S 4 3 2 I 5 Use as basis for assessin& the school performance . 
5 4 3 2 I h . th t are to be malll fested 6 Reflect the values and core be aVlOrs a 

throughout the school r f I tructionalleaders in my school, 
Clarifying core values and Be Ie s ns 



r! Understand the purpose of the schools· t . I IS 0 meet the 5 instructlOna needs of all students 4 3 2 I 

~ Demonstrate loyalty to the community s d by 
~ 

. erve the scho I 5 4 Help staff to art iculate foundational val . 0 3 2 I I 3 I . 0 ues promoted 111 student 5 eanllllg 4 3 2 I 

~ Promote equity in personal relationship ad · . 
d .. n II1structional 5 

I 
eClslOns 4 3 

I 
2 I 

1-, Encourage teachers to implement a broad c .. I 
2- unlcu urn 5 4 3 2 I 

)
'=' Strongly agree 4= Agree 3 = NeutTal 2 - o· 

~ - Isagree I = Strongly disagree 

No Item 
Extent of your agreement 

Managing Curriculum and Instruction Instruct" II d . 
SA A N 0 SO 

IOna ea ers m 
my school, 

I Coor?inate the evaluation of department curriculum to tackle the 5 4 identified problems of the curriculum 3 2 1 

2 Coor?inate and i~tegratim' the process of curriculum development 5 4 3 2 I 
3 Set high expectatIOn for students and staff 5 4 3 2 

Give the overall instructional leadersh ip to staff members 
I 

4 5 4 3 2 
5 Give more time for instructional issues than administrative 

1 

function 
5 4 3 2 1 

6 Encoura.2"e teachers to improve classroom instruction 5 4 3 2 I 
7 Evaluate the effect iveness of instructional program in achieving 5 4 3 2 I 

school goals 
Supportive Role in my opinion 

I The principals set an exemplary role by workino hard with staff 5 4 3 2 I 
2 The principal eO out of his/her way to help teachers. 5 4 3 2 1 
3 The principals exp lain reasons to criticism of teachers. 5 4 3 2 1 
4 The principals use constructive criticism? 5 4 3 2 I 
5 The principal looks out for the personal welfare of staff. 5 4 3 2 1 

Directive Role in my opinion , 
I Teacher-principals conferences are dominated by principals. 5 4 3 2 I 
2 The principals closely check teachers' activities. 5 4 3 2 I 

Part III: School Clinical Supervisory Practices 

Direction: Clinical supervision is one among many supervisory practices provided in the school to improve classroom 

instruction. It involves certain steps and activities that both the supervisor and teacher have to follow. The five point scales 

below reflect the degree to which clinical supervision practiced in the secondary schools. Please circle each item using the 

scale that best describes the degree to which the item is practiced in your school. Note the scale 



5 ~ strongly agree 4= Agree 3 = Neutral 2 = DI'sag I 
- ~ ree = strongly disagree 

'No Item 
Extent of you r agreement 

Pre-Observation Conference on Clinical s ' , SA A N D I- SD upervlslon team in 
, " my sChool,. 

~ DiagnosIs teachll1K dIfficulties 
5 

~ Survey learning conditions 4 3 2 I 
f-;;" Determine teacher needs 15 4 3 2 I 

) 

Create rapport, that facili,ta~es communication and understandino 
5 4 3 2 I 4 5 4 3 2 I ObservatIOn on Chl1lcal sllJl.ervision team in Il!Y I I 

I I D ' SC 100 , 
I Observe tIe c ass ocusll1g on the teachers teachino behavior 

5 4 3 2 1 ~ Record all classroom behavior, including students reflection 
5 4 3 2 I 3 Focus on events th~t ~eed either encouraoement or ill1provement 5 4 3 2 1 4 Take records deSCriptIve rather than suggestive 
5 4 3 2 1 Analysis of Observation on Clinical supervision tcam in my 

school, 

I Analyze data to display critical incidents clearly 
5 4 3 2 I 

2 Prepare information to give constructive feedback that builds on 5 4 3 2 1 teachers capabilities and teaching behaviors 

3 Take in to account teachers experience, nature and content of the 
lesson and level of relationship beforeJl.ost observation conference 

5 4 3 2 I 

4 Distinguish area that should be encouraged and those which need 5 
further improvement 

4 3 2 I 

Post-Observation Conferences on Clinical supervision team in 
my school, 

I Present descriptive feedback based on actual teacher behavior 5 4 3 2 I 
2 Communicates feedback in a timelY. specific and reliable way 5 4 3 2 1 
3 Hold discussion and give chance for teachers to rehearse the plan 5 4 3 2 1 

and compare with the actual classroom behavior 
4 Reveal class events to encounlged and those should be improved 5 4 3 2 1 
5 Reach an agreement on what to be done for the next at both side 5 4 3 2 I 

Post-Conferences Ana lysis on Clinical supervision team in my 
school, 

I Analyze the interest areas, levels of participation of the teacher and 5 4 3 2 1 
what feedback was given to him 

2 Evaluate the whole supervisory process for future improvement 5 4 3 2 I 

3 Identify what further strategy could be lIsed to improve once own 5 4 3 2 I 

self supervisory skills 
4 Select better strategy that is used for the next session of clinical 5 4 3 2 1 

supervision 

Part Ill: Teacher Perception towards Instructional Leaders 

D' t' T I b h " ' t rpersonal I'nteraction provided in the school to improve classroom instruction, The Irec IOn: eac ler e aVlOr IS an 111 e 
, " I b h 'r practiced in the secondary schools, Please circle five point scales below reflect the degree to whIch a pnnclpa e aVlo 

, I ' h th 'tem is practiced in your school. Note the scale each item usino the scale that best descnbes the degree to w llC e I 
b 



5'" Strongly agree 4= Agree 3 = Neutral 2 = Disagree I = Strongly disagree 

SD 

5 4 3 2 1 
5 4 3 2 
5 4 3 2 
5 4 3 2 
5 4 3 2 

Part IV: The Role of Instructional Leadership and Teaching Learning 

" t"on" the following statements show the role of instructional leadership on teachino leamino in your school. Please Dlrec I " '" '" 

" d" te the extent to which each statement characterizes your school by putting circle in one of the boxes against each In lea 

number" The numbers indicate: 

5= Strongly agree 4= Agree 3 = Neutral 2 = Disagree I = Strongly disagree 

No Hem Extent of your 

SA SD 

5 4 3 2 

2 5 4 3 2 

3 5 4 3 2 

4 5 4 3 2 

5 5 4 3 2 



Section two 
Appendix-B 

Q/N o. -------

Addis Ababa University 

College of Education and Behavioral Studies 

Department of Educational Planning and Management 

Questionnaires to be filled by school leaders 

Dear Principalslvice principals 

The purpose of this questionnaire is to collect firsthand information for the study about the practices of 

instructional leadership and its challenges on the teaching-learning process in the secondary schools of 

Addis Ababa. Its main objective is to assess the degree to which you as principals/vice principals are 

playing appropriate instructional leadership roles and some of the factors that hinder the effective 

performance of instructionalleaderships. It is purely academic that will have no any negative effect on 

you as an individual or on your organization. The success of this study depends on your genuine 

views/ frank opinion and timely responses which will be kept confidential. Failure to complete the 

items highly affects the study. Thus, you are kindly requested to express your opinion by filling the 

questiOlmaire as honestly as possible. 

General Directions: 

• You are not required to write your name in any part of this questionnaire. 

• Follow instructions provided for each section of the questionnaire. 

. ., 
. '11' ess to fill in the questIOnnaIre. 

Thank you in advance for your time and WI JOgn 



Part I. personal and Professional Characteristics 
clion: Please give your response by puttino an "X" ma k ' 'd 

Ins
tru 

" r illS I e the box which corresponds to your choice. 

5. School name--------------------------Your position in the School--_____________________ _ 

a. Principal 0 b. Vice Principal 0 
6. Sex 

Male o Female o 
7. Age: 0 

a. Below 25 
b. 25-29 0 

8. Current level of education 

c. 30-34 
d. 35-39 

D e.40-44 0 o f. 45 and above 0 
a. Diploma 
b. Bachelor Degree 

9. Field of study 

o 
o 

c. Master's Degree 0 
d. Other (please specify)------______________ _ 

a. Social Science qNatural Science 0 
10. Have you ever taught before you aSSigned toovour current position? 

a. Yes 0 b. No 
II. If"yes" for question no 6, for how many years have you worked as a teacher? 

3 . 1-5 years 0 c. 11-15years D 
b. 6-10 years 0 d. 16 & more years D 

12. For how many years have you served in your current position? 
a. 2& below 0 C. 6-14 D e. 20 and more D 
b. 3-5 II d.15-19 D 

13. Have you been trainedlnthe field of Educational Leadership and Management? 
a. Yes 0 b.No D 

14. If "yes" for question no. 9, what was the mode of training? 
a. Pre-service (prior to the Job) training D 
b. In -service (on the job) training D 
c. Ot her (s pec i fy) ------------------------------------------------------------------------------------------------------------

II. Position attainment condition 

a. Appointed directly by woredal Sub city education office D 
b. By competition based on criteria 0 
c. Elected by staff 0 
d. Other sp ec i fy -----------------------------------------------------------------------------------

12. What were the criteria used electing/appointing you to the principal/vice principal? 

a. Training in Educational Leadership and Management 0 
b. Prior Experience as School Leader at Lower level 0 
c. Prior Experience as Teacher 0 
d. Political affiliation 0 ________________________ _ 
e. Any other (please Specify) ---------------------------------------------------~~~~~~~~~~~~~~~~~~~~~~~~~ _____________________ _ 

-----------------­._----------------------------------------------------------------------



Pal't II: The practices of Instructional Leadersh' 
Direction: the following statements show tl IP, , , 
, d'cate the extent to whicll ea Itt le practl~es of lllstructlonal leadership in your school. Please 
In I' C 1 S a ement charactel'lze I I b ' . . . I b' TI b " ' s your sc 100 y puttlll o CIrcle 111 one of the boxes aga111st eac 1 num el. le num ers llldlcate: 0 

~ S I ;,= tronglyagree 4= Agree 3 Neutral 2 Disaj!reel Strongly disagree 
No Item Extent of your agreement 

SA A N D SD 
Setting the School Vision As a principal, I 

I Utilize data to create a common vision for improving student learning 5 4 3 2 1 
2 Well- al1iculate with all stakeholder 

5 4 3 2 I 1 

3 Allocate resources for school vision and goals 5 4 3 2 1 

4 Utilize theories of educational leadership 5 4 3 2 1 

5 Promote activities leading to student becoming successful 5 4 3 2 1 

Defining the School Mission As a principal, I 

I Develop mission that are easily understood and used by teachers in the 5 4 3 2 1 

school 

2 Frame the school mission in terms of staff responsibilities for meeting them 5 4 3 2 1 

3 Use the resources effectively for the implementation of the mission 5 4 3 2 1 

4 Identify the impediments to achieve miss ion of the school 5 4 3 2 1 

5 The School miss ion use as basis for assessing the school performance 5 4 3 2 1 

6 Reflect the values and core behaviors that are to be manifested throughout 5 4 3 2 1 

the school 

Clarifying core values and beliefs As a principal, I 

I Try to meet the instructional needs of all students 5 4 3 2 1 

2 Demonstrate loyalty to community service by the school 5 4 3 2 1 

3 Help staff to articulate foundational values promoted in student learning 5 4 3 2 1 

4 Demonstrate prevalence of equality in personal 5 4 3 2 1 

5 Encourage teachers to implement a broad curriculum 5 4 3 2 1 

Managing Curriculum and Instruction As a principal, I 

I Coordinate the evaluation of depal1ment curriculum to tackle the identified 5 4 3 2 1 

problems of the curriculum 

2 Coordinate and integrate the process of curriculum development 
5 4 3 2 1 



'3 Set High expectation for students and staff 

f-4 Give the overall instructional leader I . 
S 4 3 2 1 

~ 

S IIp to staff members 
S 

) 
Give more time for instructional issu tl . . 

4 3 2 1 

~ 

es lan adminIstrative function 5 4 3 
6 Encourage teachers to improve class . . 2 1 

room II1structlOn 

~ Evaluate the effectiveness of instruct" I 
5 4 3 2 1 

lona progra ' I" m 111 ac lIevll1g school goals 5 4 3 2 1 

Manaaina Cha A . 
to to nge s a prmcipal, I 

f-- Initiate and monitor I the progress of innovative ideas 

"2 Coordinate and facilitate change 
S 4 3 2 1 

S 4 3 2 1 
I--;; Influence followers to accept and implem t tl I ) en le c lange 5 4 3 2 1 
4 Provide the necessary moral and practical . support to people Implementino 5 4 3 2 1 

the change b 

5 Make Activities planned to change the school ' " . VIsIon III to realtty 5 4 3 2 1 
Managing Conflict As a principal, I 

I Use problem framing and problem solvino sk ' ll ffi . I b I e ectlve y 5 4 3 2 1 

2 Challenge and mil itate resistance 5 4 3 2 1 

3 Confront and resolve problems in timely manner S 4 3 2 1 

4 Provide a safe and suppoltive environment 5 4 3 2 1 

Supportive Role As a principal, I 

I Set an exemplary role by working hard with staff 5 4 3 2 1 

2 Go out of his/her way to help teachers. 5 4 3 2 1 

3 Explain reasons to criticism of teachers. 5 4 3 2 1 

4 Use constructive criticism? 5 4 3 2 1 

5 Look out for the personal welfare of staff. S 4 3 2 1 

Directive Role As a principal, I 

I Dominate teacher-principals conferences. S 4 3 2 1 

2 Closely check teachers' activities. 5 4 3 2 1 

Part m School Clinical Supervisory Practices 

Direction: Clinical supervision is one among many supervisory practices provided in the school to improve 

classroom instruction. It involves certain steps and activities that both the supervisor and teacher have to follow. 

The five point scales below reflect the degree to which clinical supervision is practiced in the secondary 



schools . Please circle each number using the scale tl t b d . 
in your school. Note the scale 1a est escnbes the degree to which the item is practiced 

5 == Strongly agree 4= Agree 3 = Neutral 
2 = Disagree I = Strongly disagree 

'N Item 
Extent oryour agreement 

0 SA A N D SD 
f.- Pre-Observation Conference As a principal, I 

~ Diagnose of teaching difficulties 
5 4 3 2 1 

'2 Survey learning conditions 
5 4 3 2 1 

r--3 Determ ine teacher needs 
5 4 3 2 1 

4 Create rapport that facilitates communication and understanding 5 4 3 2 1 

Obsel"Vation As a principal, I 

1 Observe the class focusing on the teachers teaching behavior 5 4 3 2 I 

2 Record all classroom behavior, including students reflection 5 4 3 2 1 

3 Focus on events that need either encouragement or improvement 5 4 3 2 1 

4 Take records descriptive rather than suggestive 5 4 3 2 1 

Analysis of Observation As a principal, I 

I Analyze data to display critical incidents clearly 5 4 3 2 1 

2 Prepare information to give constructive feedback that builds on teachers 5 4 3 2 1 

capabilities and teaching behaviors 

3 Take in to account teachers experience, nature and content of the lesson 5 4 3 2 1 

and level of relationship before post observation conference 

4 Distinguish area that should be encouraged and those which need fllIther 5 4 3 2 1 

improvement 

Post-Observation Conferences 

1 Present descriptive feedback based on actual teacher behavior 5 4 3 2 1 

2 Communicates feedback in a timely specific and reliable way 5 4 3 2 1 

3 Hold discussion and [Jive chance for teachers to rehearse the plan and 5 4 3 2 1 

'" 
compare with the actual classroom behavior 

4 Reveal class events to encouraged and those should be improved 5 4 3 2 1 

5 Reach an agreement on what to be done for the next at both side 5 4 3 2 1 



- Post-Conferences Analysis 

1 Analyze the interest areas, levels of p3lticipaf f I Ion 0 t le teacher and what 5 4 3 2 1 
feedback was given to him 

2 Evaluate the whole supervisory process for fut . ure Improvement 5 4 3 2 1 

'3 Identify what further strategy could be used to i . mplOve once own self 5 4 3 2 1 
supervisory ski lis 

4" Select better strategy that is used for the next session of clinical 
5 4 3 2 1 

-
supervision 

Part IV: Teacher Perception toward Instructional Leaders 
Direction: Teacher behavior is an interpersonal interactl· ·d d· I . . on proVI e In t le school to i I · 
instructIOn. The five POll1t scales below reflect the degree to \ I . I .. I . mprove c assloom 

d I I PI 
. I v llC 1 a pnnclpa behaVIor practiced in the 

secon ary sc 100 s. ease clrc e each number usin a the scale that b t d ·b I d . .. 
practiced in your school. Note the scale b es escn es t le egree to whIch the Item IS 

5=Strongly agree 4 = Agree 3 = Neutral 2= Disagree I = Strongly disagree 

No Item Extent of your 
agreement 
SA A N D SD 

p Disengagement in my opinion, 

I Teachers dislike and criticize the principals 5 4 3 2 1 
2 Teachers respect the personal competence of their colleague 5 4 3 2 1 
, Teachers are trusted to work together without supervision 5 4 3 2 1 J 

4 Teachers really enjoy working in the school 5 4 3 2 1 

5 Teachers enj!aj!e themselves interval matters 5 4 3 2 1 

Part V: The Role ofInstructional Leadership and Teaching Learning 
Direction: the following statements show the role of instructional leadership on teaching learning in your 
school. Please indicate the extent to which each statement characterizes your school by putting circle in one of 
the boxes against each number the numbers indicate: 

5 = Strongly agree 4= Agree 3 = Neutral 2 = Disagree I = Strongly disagree 

No Item Extent of your 
3!!:reement 

SA I Al N D SD 

Professional Development As a principal, I 

I Develop long-term plans for professional development 5 4 3 2 1 

2 Organize renewal and professional development programs 5 4 3 2 1 

3 Demonstrate and co-teach to acquaint teachers with new 5 4 3 2 1 

method 
4 Encourage teacher-planned in-service workshop 

5 4 3 2 1 



-5 Make follow-up assistance for teachers rofes' I 
development P slona 5 4 3 2 1 

r-- Buildin~ Effective Relationship in Sci I A " 

'I 
. 100 S a prmcipal I 

Feel community leader and relation builder ' , 
5 4 rz Ensure open and collaborative communic f . I . 3 2 1 

a IOn WIt 11Jl staff 5 4 3 r-;; Lead and help others to lead themselves 2 1 
) 

5 4 3 ~ Treat school coml~unity equitably and fairly 2 1 

5 Cause the ~valuatlOn of school community relations 
5 4 3 2 1 

Promotmg a Conducive School Climate As a PI' ip: I I 
5 4 3 2 1 

Cd' . rmel a, 
I reate a con uClve envIronment to facilitate te I' I . 

5 ac ling earn1Jlg 4 3 2 1 process 

2 Sel~ct and organize teaching materials and making them 5 4 3 2 1 avaJlable for use by teachers 

3 Make ~eachers to ~Ise instructional time for teaching 5 4 3 2 1 
4 Take tune to talk IIlformally with students and teachers 5 4 3 2 1 
5 Ge~ t~l~ pal1icipation of the whole staff in important in service 5 4 3 2 1 actIvItIes 

6 Reward special eff011s by teachers with special opp011unities for 5 4 3 2 1 
professional recognition 

7 Recognize students who do superior or work with formal 5 4 3 2 1 
Monitoring Instructional Pro~rams As a principal, I 

I Identify and address barriers to teaching-learning 5 4 3 2 1 
2 Identify effective principles of instruction 5 4 3 2 I 
~ Value Knowledge of teacher quality and instructional delivers 5 ) 4 3 2 1 
4 Use data to evaluate school programs and performance of 5 4 3 2 1 

teachers 

5 Inform teachers of the school performance results in written 5 4 3 2 1 
form 

Part V: Barriers to Instructional Leadership Effectiveness 
Direction: The following issues are assumed to be the common factors for many schools in 
hindering the practice of instructional leadership. The five point scales reflect the degree of 
availability each item. Please circle each number, using the (1-5) scales that best describes the 
degree to which the item is availability or deficient in your school. 
5 == Strongly agree 4= Agree 3 == Neutral 2 == Disagree I == Strongly disagree 

N Item Extent of your agreement 

0 SA A N D SD 

Skills and Training As a principal, I 

I Am Qualified instructional leader in the areas of education 5 4 3 2 1 

2 Received Training on instructional leadership 5 4 3 2 1 

3 Attended In-service training and teachers development 5 4 3 2 1 

jlrograms 
2 1 

4 Tried to make teachers qualified in their subject areas 5 4 3 



.--- Cooperation and commitment for Inst f I . ruc IOna 
Extent of your agreement Improvement In my opinion, 

SA A N D SD 
I Teachers cOq£erate with school leaders 

5 4 3 1"'""2 students cOC>Qerate with school leaders 2 1 
I"'""~ School board cooperate with school leaders 5 4 3 2 1 ) 5 4 3 2 ~ Communi!y cooperate with school leaders 1 

~ Sub city educational managers cooperate with school leaders 
5 4 3 2 1 

I- Resource Ava~lability and Allocation in my school the 
5 4 3 2 1 

followmg reserves have been allocated 

~ Instructional time 
5 4 3 2 1 2 Stationaty materials for teaching 
5 4 3 2 1 3 Student texts 
5 4 3 2 1 4 Furniture 
5 4 3 2 1 5 Library space and time 
5 4 3 2 1 

6 Classroom 5 4 3 2 1 
7 Recurrent budget support 

5 4 3 2 1 

Knowledge , will and Courage As a principal, I 

I Have the Courage to take risks, at time for the improvement of 
instruction 

5 4 3 2 1 

2 Am Willing to devote more time for instructional issues 5 4 3 2 1 
3 Have Adequate knowledge base of instructional leadership 5 4 3 2 1 
4 Organize the school community for leadership work 5 4 3 2 1 
5 Assess staff and school capacity for leadership 5 4 3 2 1 

1. How do you confront and resolve problem in your school? 

2. What are the major factors that hinder the effectiveness of instructional leadership and what mechanisms do 
you use to solve the problem? 



Appendix-C 

Addis Ababa University 
College of Education and Behavioral Studies 

Department of Educational Planning and Management 

Interview Guide for Sub city Education Office Teaching and learning core process 
owners 

The purpose of this interview is to collect data on the practices and challenges of instructional 

leadership in the secondary schools of Addis Ababa. I confirm that the information you provide will be 

used only for academic purpose. Thus, you are kindly requested to contribute in giving your own 

Ses honestly and responsibly. respon 

Section 1: Background information 

1.1. Age ______ _ 

1.2. Sex ______ _ 

1.3 . Educational1evel __ _ 

1.4. Years of experience as 

A. Teacher _____ _ C. Department head ___ _ 

B. Unit leader _____ D. Principal ______ _ 

E. Supervisor _____ Experts ________ _ 

Section 2: Interview Guide Questions . 

I. Do you think that instructional leadership is effectively practiced in your Sub city? 

If No why? 

If yes what are the indicators? 

2. Do you think that principals 

leadership? 

If No why? 

fii t· Iy practice instructional are given adequate training to e ec Ive 

If yes how? . 
. .. I? By what critena? 

3. How do you assign pnnclpa s. . th secondary schools? How? 
4 Do you think clinical supervision take places 111 e h I? 
. .. se secondary sc 00 . .. ? 

5. How often do Sub city supervisors SUp~rvl. pals face during their instructional leadership practice. 
6. What are the major challenges that pr1l1CI h 11 ges? 

t Ive the c a en . And what mechanisms do you use 0 so 



Appendix-D 
Addis Ababa University 

D 
College of Education and Behavioral Studies 

epartment of Educational Pia . 
Check Jist for Document Analysis ' nnmg and Management 

I. Does the schools have strategic plan? 

2. Do they have written predetermined job description and job 'fi' fI . 
and other post? spec! !CatlOn or each managenal 

3. Does the school conduct Ipractices clinical supervision in their own school? 

4. Does the school have regular check list for supervision? 

5. Is there any professional development plan for teachers? 

6. Is there any available document that shows relationship of the school with internal & extemal 
communities? 

7. Is there any document in relation to resource allocation? 

8. Is there any document on training offered to leaders and lor teachers? 



Appendix-E 

Addis Ababa University 
College of Education and Behavioral Studies 

" ~epart~ent of Educational Planning and Mana e 
Focus Group DIscussIon GUIde Lines for Sub CI"ty S" g ment 

upervlsors 

The purpose of this discussion is to collect data 0 tl . 
n le practIce and challenges of instructional 

leadership in the secondary schools of Addis Ababa. I confiml th t th '_~. '. 
a e huomlatlOn you proVIde wIll be 

used only for academic purpose. Thus, you are kindly requested to contrl'but' " 
e In gIVIng your own 

responses honestly and responsibly. 

Section 1: Background information 

1.1. Age 

1.2. Sex 

1.3. Educational level 

1.4. Years of experience as 

A. Teacher C. Department head ----
B. Unit leader D. Principal _______ _ 

E. Supervisor Other ---------
Section 2: Focus group discussion Guide Questions 

I. In what kinds of activities do principals engaged more of their time? 

2. To what extent does the diversity of roles in your school constrain principal instructional 

leadership? 

3. What are the problems related to sub city education office? 

4. What are the problems principals face exercising instructional leadership activities? 

5. What strategies do you suggest to alleviate the problems? 
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