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A bstra l't 

I he main pu rpllse ui' this stud) lias to examine the challcnges to primary education (grades 1-8) 

that II auld constrilint the achicl'cment or Universa l Primary Education (U PEl by the year 20 15 by 

tkc reas ing cnrollment to schooL and increasi ng dropouts and repeti ti on of the students. The 

research des ign used was descripti ve survey method as th is would enable to assess the preva il ing 

challenges and developing trends. Percentages and means were used as the stati stical tools to 

analyze the quantitative da ta. Bes ides . qualitative analys is was used for da ta that lend themselves 

to bc analyzcd b) thi s method. For attaining the purpose the study. lo ur weredas and one tall n 

ad ministrat ion II ith the sample primary schoo ls were selec ted by loltery method. The subjects or 

the study: primary schoo l teachers. we reela and zonal education officers were se lec ted by 

judgmental sam pl ing technique. The schoo l pr incipals were selecteel by ava il ability sampling 

whereas the primary schoo l students and parents of children were se lected by quota and snowbal l 

sampling techniques respec tively. To achieve the objective of the study. questi onnai res were 

cldl11inis tered and intcn iell's IIWC conducted with the s<lmpled subjects that lIe re taught to hal e 

pl"ll.\il11itl· tll the' problem unde'r inl'est igat ion. Bes ides. releva nt doc uments were ex trac ted 101' 

inl'cstigatio n. r'h~ data collectedlVcre analyzed and the fi ndings indi cated that in school and out of 

school chal lenges to the pri mary schools and issues related with Special Needs Education were 

lo und to have efrect in increasing non-enrollment of children to schools, dropout and repetition of' 

students. These had direct influence in that the challenges would obstruct the uni versa lization of 

Primary Education in Western I-I ararge Zone. 

\ ' 111 



CHAPTER ONE 

INTRODU CTION 

I'h i, C h,lptl'l ,'Ill braL,'d h'lc k tlnlund to tk stuth . sta telllt'lli () I' t hL' pro b km. 0 bj ec t i I'C. si gni Ii canee. 

delilllitation. lilllit'ltion. opera tio nal de liniti on and orga ni zation or the stud y respecti vel y. 

1,1 Background of the Study 

It is hard to defin e the word educati on with a single and objecti ve meaning which can cove r the 

cntire human li fC with it s mul ti plc ma ni fcstations. The term education has a very wide connotati on 

hecause nr di l'I'erent reasons such as: 

'1 h,' cOlllpk" nature or hUlllan personali t) 

Di versi ty o f human environmen t 

Vari ous ph ilosophies of life and 

Di fferent theoretica l views on education (Aggrawea l, 2002) 

Accord ing 10 Kilpalrick ( 195 1). a illili: thought full ) li ved is educati on. II is whatever broadens our 

h •. li/lllb. ~h.:".:PI..·!h \l UI IlJ~jght. 1\:lilll'~ UtiI' rL'i.tl:tiv ll s lind stimuhltL'S thoughts and feelings. Th .... ' 

II.<lndolll Iiouse 1·: ncyclo ped i,1. ( 1 l)~3J says Ihat ed uca ti on is the ways a society informs and 

i nstruc lS its 0 rt s pri ng so as to make them li ve a better life. An intcrnet source. 

(h ll p://ww\V.eeaecon.org- De(erl11inants or Child Schooling Progress in Rural Ethi opia - Microsoft 

In 2/ 11 /07),al so di sclosed that education increases labor producti vity. technologica l innovation. 

and adaptati on. contributes to a beller health and renders greater abil ity to deal with shocks so it is 

hasic Illr ne'ltintl co m[l"titil 'c and knowledge based economy. 

As ou tlincd above. educa ti on is ve ry ccntralto human beings for the fonn er served the latter as the 

mea ns of trans mitting ideas to hi s offspring enabli ng them li ve better li ves by increasing 

produCli vity. and bei ng able to adapt to transfo rmation/change. 

Un lite I'ertl" 01 ' the ::> I" centlll'). the \lorld ["Iced major global chall cnges characte rized b) 

\..'l'Ul1umll "ldSIl~HJUl1 \llld tk'l·l iII L'. \\ itk'nin l!- l'cunolllic di!'lercl1cl's amo ng ~1nd with in nations. 

millions "I' peoples displ'lct'd and su l'i'e ring rrom lia r. eiv il stri fe and crime. wides pread 

environmental ci egradat ion and rnp icl popil imion growth. These cha ll enges at the global level 



poscd problems oi' dircct or ind ircct concern to all nations though the degree may vary bascd on 

cach nation 's and soc ietal cond itions, These have the potent ia l to th wa rt the development of 

indi\'id unls and soc icties at largc and hcnce arc retarding the ability and wi ll ingness of 

~ll \ I...TI111l1".' !l 1~. 11U ngll \ l' mil \1..: Jl 1;11 urg~\n I /. ~ll i UJ h. co !ll 111 L1ll i 1 ic ~. l~tll1 iii 1..:::; and i nd i \ -j d UCI Is to Sli pport 

nl'\\ ill\ l'st ml'n [S in basic education \\ hich is eonsi(kr~d as th~ lounda tion of human dc\ 'c lopment 

(WC[ FA, 1990), Newrthelcss , du ri ng the lou r decades since 1948, Uni versa l Declaration ai' 

I luman Rights, Articlc 26( I) arrirmed the ri ght of everyone to educat ion, substanti ate and si ncere 

clTorts have been made by countr ies of the world to real ize thi s right(EFA,2000) ,Concurrent with 

the International Literacy Yea r ( 1990) and in line with objectives of the World Decade fo r Cultural 

J)C\c111pmcnt (I9XS-97 ) and o J' the f' ourth United Nations Deve lopment Decade (199 1-2000), 

tlwrl' h'ls bl,cn u necd to rcinluree and e~t~nd basic education to bring into be ing lorms 01' 

sus tainable national de velopment that reconcile cultural and techno logical change within social 

and economi c development. The op ti mism about basic education is not found on the na'ive 

ass um ption that education is the only determinant of individ ual or societal change; ra ther, various 

prereq ui sites and concomitant changes are requ ired in genera l political, soc ial, and econom ic 

st ructures and processcs , The optimism doesn't ignore the cha ll enges that remain, However, the 

\ l'l'\' ch,lIkl1:,!l's tkll hindl'l' II~\\ basil' l'dUc'ltilln cl'IllrtS reinllll'Cl' the importance ol' these cnorts, 

\\'hill' nut sun il'icllt b\ its~lr to rl'soh e the largl'r suc ial and economic predicaments raced by the 

\\or ld's nations, more and beller basic education is a necessary part of any reso lution of these 

cha llenges (WCEFA, 1990), 

As indicated above, tho ugh educa ti on has multipl es of benefi ts, it faced predicaments that 

elis:lpplJ intccL the ,Ibilit\, and willingness of the stakeho lders at internationaL nationaL communit)' , 

llr[!'lI1 i,'ati lln,1I and imli\'idual lewis, to support nco\\ investmcnts in bas ic ed ucat ion upon which, 

among others, the optimism about individual or societal change was based though challenges 

rcmai n, To avert these challenges, the Universa l Declara tion of I-Iuman Rights (1948) was 

decla red, This advocated educa ti on as a basic hu man ri ght for which e ffo rts were made fo r its 

real ization, However. the obstructions to the attainment of the basic ed ucation continued, the 

rcason lor which ne\\ reinlorcements to its realizat ion were affirmed by the Wo rl d Conference 

Ilelel ,ll J"I111il'll ill I hail,lIld b\ Il)') () 
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According to the UND P document ava ilabl e on the internet , ""Education for All " (E FA) was the 

thcmc 01' the world conference held in Jomtien, Thai land in 1990, where the world community 

pronounced Arti cle 26( I) of the Universal Declaration of Human Rights ane! adoptee! the rights 

based pro\'ision or education in their countries. Thc ./ omt ien Conference resulted in a declarati on, 

\\hich is kllo\\n as lhe "World r,kclamti on on I·: duca tion lo r All: Meeting Basic Learning Needs", 

lhc dn:L.lr~ltloll hdS an o]JL' ratiullul !'r~l l11 ('\\u rk l hat sets OLlt SIX target dimensions against \,vhi ch 

prugress t()\I ards pro\ ision or education lor all can be appraised The Jomtien ti'amework 

envi saged the expanded vision of bas ic educat ion that covers education li'om early childhood 

development to schooling and finally to a range of non-formal education activities lor youth and 

adults who must be armed with sk ill s enabling them nav igate the world. 

:\s 1ll~1l1 i ol1t'd ('a rl ier. gO \ ' (.'rnmt~ nt s . nOll-governmental organ izations. societ ies. fam ili es and 

ind i"id uals ha \ c be,'ll suppOl'ling the achievcmenl 01' Uni ve rsal Primary Educati on ( UP E) by the 

year 2000 in accordance wi th EFA goals promi sed at ./omtien in I 990.However, by the year 2000, 

the .lomt ien goa l was not met so that one hundred eighty nine countries have committed 

themsel ves to eight Millennium Development Goal s aimed at eliminat ing extreme poverty and 

il1lprm'ing the wcl !r re of their people by 20 15 at the Dakar !'ramework in Senegal. "The Second of 

thc l!oais \\~1S to ',\c hiel'e Ull i\crsa ll'ritmtrl I-:ducation ' with the specilic ta rget of ensuring that 

[1\ 2() I' chil,l r"n ,'\ et') \I her,' , bu\, allli girls a li ke , " ill bc ab le to complete a full course 0[' 

pri mar) school ing' ." as mentioned in the UN DP website. 

The Dakar Framework' s subtitl e, "Education for All: Meeting Our Collective Commitments" laid 

out six speci I'; c goa ls as a plan of act ion lor meeting them, These are: 

I . Ex panding earl y childhood care and educat ion 

1 I:r,'e and cotllpu lsll r)' pri m"r) educatiotl I,)r all 

3. Protllo te the acq ui sitiotl oi'lik skill s [or young and adu lts by 2015 

.t. Expand adul t li te racy - improve it by 50% in 2015 

5. Eliminate gender dispa riti es, achiev ing parity by 2005 and equality by 20 15 

6. Enhance educational qua lity (UNESCO, 200 1; and Barbara, 2003) . 
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,. \ccurdi,lg tll l IN I':S('O 1:1'1\. (jlubal iVlonitOl'i ng Rcport. there is huge momentum towards 

ac hiel'ing the EI :I\. part icu larl y UPE goal. Howeve r. it couldn't be met by poor countries unless 

cnorts are further accele rated. for the increased enrollment occurs in countries thm have shallow 

educat ional background. The countries most in danger or mi ss ing the goa ls are found in the Sub­

Saharan Afri ca. South and West As ia. and the Arab states. Eth iopia. India. Nigeria and Pak istan 

accoun t tor a signilicant proportion of'the wor ld's out of school children. The educa ti onal plans of' 

lhl..'s,-' cOllntrH.'S largl..'l paniL:uLtr gn)ups ol'childn:n as tIll' most marginalized. In case or L:thiopia. 

(lI c' r-age schuol ehildrc'n. pastura li sl children. school dropouts. girls. working children. children in 

I'illages with no or di stant schoo ls and poor ch ild re n are taken as the most marginalized 

(UNESCO, 2007). 

According to the U.S. Library or Congress ob tained li'om internet, Universal Primary Education is 

not nell tllr 1·:t hi opiaTrom 196 1 to 1971 . the government or the cou ll try declared UPE as it s long 

rangc ubjcl'lilc uf' expanding cducat ion. The militar) regime. beginni ng from 1975. made reforms 

on educat ion that lac used on learning opportun iti es in the rural areas of Ethio pia as means of 

increas ing economic product ivity under socia li st ideology. 

Like many other develop ing countr ies. the existing Ethiopian government paid increased attention 

tu education. Ti lliS. the 1994. Nell' Education and Training Policy stressed on large coverage and 

c'lju,d ,1l'ceSS tu c'ducmi,1I1 1l1l' all to achicI'c UPi'. so that adop tcd a 1\lent)' -) cars Education Sector 

[)cle!opmcn tl' l'llgra l11 in 1997. segl11cnted into t'our - li ve yea rs and has investcdthe largest share 

of' pro-poor spending on education (18% of pro-poor spending [rom 200 1/02 to 2004/05). Thus. 

from 1998/99 to 2004/05 . pri mary school GER has raised 1'1'0111 56% and 35% to 88% and 72% for 

boys and girl s respec tively so that the gender ga p was narrowed down slowly but incrementally 

(i'vIOE , 2005). The commi tments the Ethiopian government has made in preparing the Education 

Sector [)l'\ 'elopmc'nt I)rograms (ESOP) and their ongo ing implementations to achieve UI'E by 

2015 lIithinthc prol11i :ic oi'the 17[-'}\ goals is lIort hy admirable but we don't deny the challenges 

that persist throughout the implementations. As it was clearl y put in (MOE, 1997; MOE. 200 I: 

and MOE. 2005), the implementations of the action pl ans have taken place via decentralization 

sys tem of educat ion by the. regions. which in turn shared power to zonal and we red a education 

o niccs. f \ S i mplcl1lcntcrs of the cducat ional act i vi ties. in the move to real ize EF A goals in Orom ia , 



70ncs and \\'credas also lilcedlhe chall enges that wo uld alTeet the achievement of UPE by the yea r 

20 15. 

1.2. S tatemcn t of the Pro blcm 

Though remarkab le achievements have taken place in an increase of GER in Et hiopia it is poin ted 

out lhat many countri es of the Sub-Saharan Africa are in danger of miss ing the Millenniu m 

Developmcnt Goals, including the achi evement of UPE by 20 15 unless they accelerated their pace 

or progress (UNESCO. 2007). As to the Determinants or children schooling programs in Rural 

1"thiopi,1 'II ailablc on internc!. lor man) cout1lrics or this region, the high gross enro llment in 

I: thiopia CUle'rs the lilct that nearll h,rit'orthc ch ildren didn' t compl ete full primary educati on. The 

increase in gross cn rolment could be due to the increase in the num ber of children repeat ing grades 

who re-enroll in thei r previous grades result ing in increasing the number of students in the primary 

schools. In many other countries. the chronic educational problems are children dropping out or 

not attending avai lab le schoo ls 

I ' ~ESCO (2UO(,) ,tiso sal's that nearly 59% or rthiop ia's adult popu lati on or 15 years and above is 

illite rate indicating insu ffi cient access to educati on in the past and currentl y many chi ldren do n't 

get the chance to be enrolled at appropriate age. For example, according to MOE (2005), in 

200.j/05 aC'lciclllic yea r. nemly onl y 60% of grade I students are seven years of age and th.: 

remaining are older lhan thi s age. 

It is also mentioned that prtmary schooling in ~_ thiupia l'IL'L's high rates ur dropout. For cxample, 

~O.I % or gr'ldc une children dropo ut and ,lbout 6.1 % of them repea t gradc-one, Around 43% and 

66% 01' chi ld ren leavc school berore completing rhe lower pr imary educat ion (grades 1-4) and 

upper prin18rv educat ion (grades 5-8) respec ti ve ly. The source also added that whereas dropout 

r~tes are higher fo r boys, girl s repea t grade more often than boys MOE (2005). 

The rducalion Statislics Annua l Abst racl 01' Oromi~ Eclucat ion and Ca pac ity Bu ilding Burcau 

I'lanning and RCSOll l'CL' Mobilil:at ion Dcpartment EMI S of (200 1/02,2002/032003/04,2004/05, 
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2005 /061 and 2006/07 ) mentioned that both GER' and NE R' decrease as grades of' the students 

Increase. 

1\ research made by Derebcssa (1999) gave emphasis on the demographic aspects as challenges to 

li ni\'nsal Primary Education in Ethiopia. Another source was the research of Andnet et al .. 

oblHined I'rom on line.Thi s conc luded that there are soc io-econom ic factors affecting child 

schooling. The research was conducted at the country level that makes it shallow in addressing 

contextual issues at the grass root level for more specific data were not included in the stud ),. 

Moreover, the data used for the ana lys is may not show current issues as the co llection of the data 

was made from 1994 to 2004 in rural Ethiopia. 

The vcr\' central idea here was that though GEl< of Ethiopi an primary school s was apparently 

hi gh, nlClll) students \\ere OI ·er-aged. drupout ol'schools, repeat grades, and even didn't en roll into 

schools and adult illiteracy was currentl y low due to the country's poor educat ional efficiency in 

the past. TheSe' lI'ere due to challenges that constrain the primary schooling of chi ldren and literacy 

or adults in the zones and weredas as these are the implementation centers at the grass root le ve l to 

achieve UPE by 20 I S. The resea rcher, as wereda educat ion head in one of the weredas in Western 

Hararge Zone, had the expe ri ences of lack of enrolment o r children and the ir dropout and 

repetitioll there. 

Thus. thi s study would explain the il11pact of challenges to pril11ary education like socio-econol11ic 

issues that impede the achievement o r UPE in Western I-I ararge Zonc. 

1.3, Obj ective of the Study 

As one component o j' the rVlillcnnium Development Goals. Un iversa l Primary Education In 

I·. thi opi " rC'cci\ cs inkrmilional. national. cOllll1lunity, I'am il )' , and indi vidual support lor its 

achieWlllent by' ] () 15 . Ilo\\cvcr. as pointcd ea rli er. the achievement of UPE is being affected by 

1l1;lny challenges such as demograph ic and soc io-economic l'ac tors. The purpose of th is paper was 

thus to explain the impact of some challenges to pril11ary ed ucation that obstruct the ach ievement 

or Universal Primary Education in Western Hararge Zone, in the Orol11ia Regional State 
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(iu\ CrIl Illen I. Tu rcspond 10 Ihe objecli vc 01' Ihe slud y, the following basic questions were rai sed . 

Thesc wcre: 

To what extcnt did some challenges withi n school s constrain the achievement of UPE'I 

To what extent did some chal lenges outside the schools hurdle the achievement of UPE? 

To what ex tent did some issues related to Special Needs Education distress the attainment 

or UI'I ," 

1.-1. Sign ificance of the Study 

It was believed that this study made on some of the challenges to the achievement of UPE in 

Western I-J ara rge Zone would help: 

Local officials to identify those factors affecting the achievement of UPE. 

The local educatilll1al responsible bodies. schoo l Icachers. directors. mcmbers of Parenl 

rcucher r\ ssociatiolls. non-governmental organizal ions and th e community at large to 

ladle thuse I'lctors that alTeet UPI": so thatthc goa l wo uld be ach ieved. 

The policy makers. ed ucational planners and experts at all levels for a releva nt pol icy 

making (fo rmul ation). 

Other interested resea rchers as a spring board to make further stud y in the area so that 

so lutions wo uld be forwarded for the universalization of primary educat ion by 2015. 

1. 5. Delimitation of the Study 

II \l as useful to explain all those factors that obs truct the achievement of UPE because the most 

reliable and valid information would be obtained if the study included many more variables than 

the ones the study would cover. However, because of time and financial shortages , the study was 

delimitcd to only some of those chall enges to primary education that hamper the realization of 

UPE. 

1.6. Limitation oUht Stud~' 

The study would have achieved more information than the present had it not been for the 

limitations enco untered during the study. The occurrences of frequent field works, meetings and 

semi nars in the weredas and the Zone were some of the cha ll enges encountered during the data 

galhering for the respondents failed to give enough time to respond to the questionnaires and 
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illle]"\ ie'\l s so Ihm so III l' or Ihc intended unes \lere changed l'or ulhers. Besides. the existing 

dUl'llllll.'llts It)]" i.1Ili.t1) 'i is \\ ('r(' !lut complete bccause or the absence or some required elata. 

1.7. Operational Defin itions 

Un iversal Pr imary Education: Education of all ch ildren that needs the beginning and completion 

ofprinwry education from grades 1-8 far atta ining UPE by the yea r 20 15 in the 

apprnpriate age or schooling (7-1-1 years),The primary education has tll'O cycles: 

grades 1--1 and 5-8 . 

Largc class size - relCrs to the large numbcr of students in a school classroom that exceeds the 

app ropriate number, 50 sludents per classroom, that the class room affords to 

accommodate. 

Teachcrs - refe r to those people who are trained and certi fi ed with TTl and/or Diploma 

cL'I'tilicates l'or teaching prinlar) sc hool students. li'om grades (1 -8). 

SdlO OI fadlitics: rc'li:r tu ch'lirs . classrnoms. blackboards. library. textbooks and so l'orth needed 

lor the provision in the primary schools. 

Early marriage: rclers 10 the girl s' having or husband in their ea rl y ages below their onicial year. 

18 yea rs of age. 

Traditiona l outlooks to girls' education: the attitudes of parents and the sociely that view girls as 

good mothers. and giving low val ue to their educat ion. 

Ch ild lahor: Ihe \I ork needed by parcnls l'roll1 school age children. or the work children per/arm 

either lor their livelihood or under l'orced conditions. 

School distance : relers to school to home distance which the primary school students arc to tra\'e l 

to lea l'll. 

Poverty: is the status of economic cond itions under which parents fail to support and send thcir 

ch ildrcn tll school or the inability or the students to leal'll due to financial 

')hun~q;l' s . 

La rge f:lll1ih si:re: rcl ,: rs III lire 1'1rgc number ol' members in a household than the household head 

aflo rds to send the school-aged members to school. 
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Specia l Needs Education (SNE): refers to the education of students in need of supportive 

faciliti es and educa ti onal des igns because of phys ica l or menta l impairment that 

makes the primary school students runctionally di sable. unlike other regular 

Sludl'lIts. 111 Ihl' Sl'nsL' ur incl usiun . that is. thL' ' ~lcilitie s and educational designs do 

no t nwkl' di sabled students to be separated ,'rom other normal regular students but 

onl y he lp them to learn with the other regu lar class room students. 

Assessments: refers to the collection of evidences about children with disabilities with the hope or 

he lping them in the ir education . 

Idcntification : re fers to the class ification of primary schools' students as those with specia l need s 

,ulli II ithout. 

Suppor t: relCrs to thL' sen ices re ndered to the primar) school students with special needs. 

I.S. Organizatio n of the Study 

The study is divided into five chapters. The first one formed a general framework for the research 

1V0rk. It mapped out the over all background , statement of the problem. bas ic research questions. 

ubiecliw or Ihe '>tud) . <; ignilicancc or the stud\' . limitation and delimitation of the stud y. The 

SL'Clll1d l'IHlptc r lias del "IL'd 10 the rl'l' iell ' ", ' related lite rHiure. The third chapter dealt with 

rL'sea rch ml'lhodolog) 'I nd procedures or the study whereas the forth one presented anal ys is and 

interpretation 01' the data. Finally. the tifth chapter, providcd summar),. conclusions and 

recommendations to the study. 
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CHAPTER TWO 

REVI EW OF RELATED LITERATURE 

This chapter dea lt wit h the international and nati onal trends of Uni versa l Primary Education and 

th~ ch,dknges to UP!::: classilicd as those within and outside the school s and issues relatcd to 

:..;pec ia! Ih .. 'l'ds ~dll(ali0n th~11 Ih\\~ln Ih\..' SlICl'(,SS ur it:-, attui nlllL'Ilt. 

2.1. Trrllth oJ' L PE at Illtcrnatiollaland National Levels 

As menti oned earlier. on December 10. 1948 . the General Assembl y of the Un itcd Nations 

adopted and proclaimcd the Universal Declarat ion of Human Ri ghts (U DI-IR) that has thirty 

articles . Article 26 of the Declaration , under number I, talk s about the ri ght of everyone to 

education and that elemcntary educa ti on shall bc compul sory. 

IlC1scd un 'll'I icic- ~ ()( I) or the IJni\ersal Declmutio n or Iluman Ri ghts (UD HR ). a World 

Coni'c rcnce lias held in .Iomtien. Thailand in 1990 under the theme "Education For All " and the 

conferencc ended up in a dcclaration known as the "World Declaration on Education for All: 

IVlceti ng Bas ic I~carning Needs" whi ch provided a ri ghts based approach to the provis ion or' 

education. Th is had outlined six ta rget dimensions aga inst which progress towards the provision 01' 

edue'l tion Illr all could be appraised. Of the six target dimcns ions li sted. number 2 was about 

··1 'ni\ crs,d dl'ce" tu. ami l"lmpkti,ln Il l' primar) educat illn ur IIhat~\'cr Iewl or education was 

considered bas ic b\ the ye'lr 2(JOO (Ich\ , 2000). 

Si nce then, GO\ ern mcn ts. non-governmental organ izations. societies. fa mil ies and indi vidua ls had 

bcen supporting fo r the achi evel1lent of uni ve rsal primary education by the year 2000 in 

accordance with the EFA goals promi sed at Jomtien in 1990. However, by the yea r 2000, the 

.I om ti en promise was not met so that one hundred ei ght y nine countries have committed 

tlll'llls1'I\ 'es to ~ight ~ Iillennium DCl'elopment Goals aimed at eliminating extreme poverty and 

il1lpr", ing thl' IIclrarc 01' thcir pcupk b) ~015 at the Dakar Framework in Senegal. The second or 

the ~ lilknnium DC\'elopment Goals was "Achicve Uni versal Primary Education" with the specific 

ta rget of ensuring that by 20 15, children everywhere, boys and girls alikc. wil l be able to complete 

a full course of primary schoo ling (http://www.undp.o rg/mdg/). The Dakar Framcwork 's sub­

heading. which is the rc-aflirmmion of the .I omtien' s dec larati on on Education for All (1990). ""IS 

"hlueation I',l r .-\1 1: ~kctin g Our Co llecti\'e Commitments" laid out six spec iric goals as a plan or 

,IL'lilll1 1"0 1 1lh.:l'llJ!!-! lhL'1ll tll\..' ~ !".'L'l.H1d ui" I hI..' :-;pl..'c ifil' gl)c.lI \\as "Fn:l' ,111<..1 co mplll sor~ primar: 
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hlucwion lor All"" (UN ESCO, 2001 and Barbara. 2003). According to Wo rl d Bank (2003) this is 

Goa ls 2 of the Millcnnium Development Goa ls which states that by 201 5, chil dren everywhere. 

boys and girl s ali kc, wi ll be able to complete a full course of primary schooling. Accordi ng to 

UNESCO (2005). many in ternationa l and national organizations. gove rn ment. non-governmental 

organi zat ions. soc icties. familics and individua ls arc striving for the realization of the 8 

\ Iilknnium DCIl'lopme nt (loals in gcneral anell nilcrsall'rimal'Y Educat ion in particular Cor it is 

belic'l cd tlult c'dueati on is thc' basis lor other remaining goa ls. 

As to World Bank (2003) the benefi ts of education. Universal Primary Education . were li sted as: 

One of the most powerCul instruments kno wn for reducing pove rty and inequal ities and 

laying thc bas is Cor sustained economi c growth. 

I:unelamcntal I,) r the construction of democratic societi es. and dynamic globally 

cumpcti ti\ L' economics 

The kcy to creating. apply ing. and spreadi ng knowledgc both fo r individuals and for 

nations. 

Developing the capacity to learn. to read and use mathematics, acquire information and 

think critically about it. 

SCII'ing as n get lVay to all higher levels of Icarning to acqui re highl y ski lled professional s 

that elen eountl') rc'quires i:Tl'spectile o l'ito lewl ol·dclclopillenl. 

Accorel ing to the Flagsh ip on Ed ucation far All and the Rights of Persons with Di sabi lities. 

Towards Inclusion, avai lable online. the right to education is universal and must be extended to nil 

children. youth and adu lts with di sabi lities. This was included in the Con vention on the Ri ghts of 

Child (1989) anel addresscd in several important. internationall y approved declarations, including 

thc \Vorld Dcclaration on Education for All (1990). thc Standard Rul es on the Equalization oC 

Upportunities un Persons \lith Disabilities (1993). the UNESCO Salamanca Statement and 

Framc\l ork for Ac tion ( 199-1) and the Dakar Framework for Action (2000). The goal of the Dakar 

IC' ramework fa r Action is to ac hi eve " Education For All" . The goal of Dakar would onl y bc 

achieved when a ll na ti ons recognized that the uni ve rsa l ri ght to education ex tends to indi viduals 

\I ith disabilities. and when all nations ac ted upon their obl igat ions to establ ish or reform public 
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eduGltiun systems that nrc accessible to. and meet the needs of individuals with disab il ities. That 

is. the eciUC<ltiun Il) r persons \\ ith disabilities shou ld be inclusive. 

In li ne with EFA. taking the reali zation of basic education as a necessary and fundamental human 

right. the Eth iop ian government , in it s strategy, outlined the special needs education to be 

mldressed as a croSS-CUlling issue (M OE, 2005) . 

.' \s l'l r 'IS I lnillTsal Prilnar) I: ciucatiun is concerned (UNESCO. 2004). the countries of sub­

Saharan {\I'ric:) rema ined furthest frDm achieving universa l primary education. Enrollment gai ns in 

South and West Asia and the Arab states have been sign i fi can!. but almost 20% of the school age 

groups in these regions remain out of schoo l. Latin Ameri ca and the Caribbean registered stri king 

CJL:R and NE R ga ins of 18 points and 10 points respect ive ly. Net enrolments of 97% by 2000 

indicated that the region as a whole was ve ry close to achieving Uni versa l Primary Educat ion. 

,\ccurding 10 (hllp :!!\\ \\ \\ .unesco.orgipdl) unil'Crsal access to basic educat ion remained unfulllll ed 

promise in Ethiopia. The hopes and asp irati on to achieve universal basic educat ion remained a 

mailer of great concern at thc down of the 21 SI century. Mill ions of children in Eth iopia st ill failed 

10 ga in access to schooli ng and even larger numbers among those who did enroll leave 

prematurel y. dropout bcfore the skills of literacy and numeracy have been properl y attained. A 

majority or Ihese children are girl s. As a resu l!. ill it eracy st ill affects 60% of adul ts the majority or 

\\ 11\)111 :Irc \\\)I11I'n. hcn though ej'J,lI'l has bcen mack to improl'c quality. eCJuit) and enicicncy or 

thc eciUCali,)n S) slel11 at all leI cis. Ihe ind icalions sholl'ed that they are further 1V0rsened. 

As to the yo ung Lives Policy br ief ob tained from online. Ethiopia has one or the lowest primary 

school enrolllllent rates in the wo rld. In 2002, Ethi opian adult literacy rate was 41. 5 percent and its 

gross enrolment lVas 66 percent signi fi can tl y 1V0rse than the average low income countries. The 

gOl'crl1mcnl has locused on expanding access and thi s has taken resources away from investmel1l 

in lJualit) cd uca ti on. as a result or 1\ hich Ihe net rate of prinwr\' sc hool enrolment increased from 

35 perccnt in 1997- 1998 to 57.4 percent in 2003 -2004. I lolVever. completion rates in primary 

school s remained llluch 10IVer than enrolment rates. Another key problem in Et hiopia is the 

prescnce 01' regional. urbanlrural "nd gender di spari ti es. There are conn icting options as to 
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whc ther Ethiopia will achieve universa l pri lllary Education by 20 I S. According to UNDP. 

ava ilablc on line. Ethi opi a has considerable potential to achieve the goal of UPE even bcfore 20 I 5 

based on the coun try's average enrollllent rate. However. due to urba nI rural di spariti es . which 

need rural enrol ll1ent ra te to grow at an illlprobably alarll1ing rare which seems imposs ibl e, and 

problc ll1 s within the ed ucation system and other exte rnal factors as wel l as the case of out of 

schoo l ch ildren. it see lll s thar UP E is unlikely to be Illet in the prolllised tilll e (20 I 5) . 

According to Education and Training in Ethiopia (Lasonnen et al. 2005) , although Ethiopia is 

indicating progress towards the education goals as detined by EFA and ESOP. it is at ri sk of not 

aehicving thc go,ils or prill1al'l access. gender equal it ) and educati onal quality within the proll1ised 

tilllc ta ble . 

As one or the poorest countri es in the world in need of continuous support in education l'o r 

sustainable deve loPlllent. the focus should ; therei'ore, be on the facto rs affecting the achievement 

or Un ive rsa l Primary Edllcation . 

2,2. C hallengcs to Univcrsa l Primary Edu cation 

According to Barbara et al. (2003) , education is one of the most pi votal elements known for 

reduc ing poverty and inequality. laying the basis for persisten t economic growth, the construction 

of dell10crat ic societ ies as well as dynamic competent economies. For individual s and nations, it is 

the kcy to crea ting. npp lying and spreading knowledge. 

RCClIglliLing the,c bene/its. the coni'crenee o!' the world summits. held at Dakar. Senegal in 2000 

decla red "Colkctive commitmen t to the Millennium De velopmen t Goals". By Goal 2 of the Dakar 

framewor k. the confere nce declared that by 2015 . all children. particularl y, girl s. chi ldren in 

dil'li cu lt circumstances. and those belonging to ethnic minoriti es have access to and complete free 

and compul sory pr ill1ary education of' good quality (UN ESCO, 2004). 
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For its reali z.ll ion clTo rt s are being made and progresses are being achieved but not suffic ient 

enough to ach ieve UPE lVithin the prom ise of the EFA goals to be met by the year 20 15. This is 

due to the persis ten t constraints that work against the EFA goals. These factors hinder the forwa rd 

movement o f" universal primary education at global. nat ional and local leve ls. 

These lilctors include sc hool distance as in rural Ethiop ia and other parts of the world like Mali 

(!\nderson. 1992; Andenet. online: Mulugeta. ava il able onl ine; and. Poverty was also one of the 

challenges to the achievement of UrE in Ethiopia and the other Sub-Saharan Africa (UNESCO. 

2007; Anderson. 1992: Rose. 2003; and UPE. avai lab le onl ine. In Ethiopia . earl y marriage of gi rl s. 

mostl y be lolV 17 years of age was found to be prevalent and hence retard ing the ir educa ti on (Rose. 

2U( 3). Sil11i larl) . accordin!! to Andenet. ,"'ailable online. large family size was found to be 

baITiers to thc' prim'lI,) school ing. Gender bias l'a\lJr ing males and traditional outlooks at tached to 

religion and ciliture in Fthiopia and other del 'eloping co untries. had influence on schoo ling or 

stucleills (Rose. 2003 ; and UPE online. For the non-rea li zat ion UPE, lack of clea r cut policy with 

respect to the provis ion of Special Needs Ed ucat ion for persons with di sabilities by co untries like 

Britain and USA in the pas t (Sebba. et ai, 2000) and current ly in Ethiopia as mentioned in MOE 

(2005) had impediments. These chal lenges to UPE were treated as in school fac tors, out of school 

I'lclo rs and Lictors rdatc'd II ith Specia l Nceds leducation. 

2.3, In School Factors Affecting UPE 

Large class size lacks or teachers and school fac ilities were cons idered as in school challenges 

obstructing the attainment ofUPE. 

2.3, I. Largc Class Size 

,\ccordint! tll I.i silnu (200-1) class sife I"IS Illlind to be one of" the major reasons hindering or 

prol1101inl,! the PlTllJl'llH1 nCe or student>. Man), primary schools didn't havc' enough buildings to 

enhance the karning capacity of' students that makcs them sta), longer to complete their educat ion . 

/\ s the au thor fo rll·arded . information obtained from most respondents in the Region confirmed 

that primal')' schoo ls didn't have class rooms that were convenient fo r learning impl ying that bigger 

class size is a majo r problem. Adane ( 1993) also mentioned that class size had a signi li cant 

inlluenec on the performance of students. that is. large class size had a negat ive impact where as 

sma ll class Sill' had .1 posilil'l' il11pact on the pel'llll'llWnCe 01' students which by the sal11e token 
\ 
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Pl"llillOlc" thc' prlll1al") sc huol ~nrolmcnl and comp lelion or studcnt s. According to Kokeb (2007) 

also. Ihough il \\as planned to rcducc the number or students in a class in the first two succc;sive 

ES OP·s. the resull obta ined was the reverse 01' what had been intended. that is. the number of' 

students in a class was found constan tl y increasing. 

Logieall)' it can be sa id thai i [' there are no enough classroom. opportunities fo r Icarni ng can be 

limilcd \\hich means no place lor enrolling sludcnts. This would be one of' the challenges in 

unil 'crsalizing qualil) primary educat ion. 

2,3,2, Teachers and School Facilities 

I f students were to be enrolled in schools and complete their school ing, there should be enough 

lrained manpower to mobilizc the sludenls and run the teach ing learning process. Howeve r, the 

rc'scarch lindings indicated Ihal Ih~rc' is no enough trained personnel: mainl y. lor the upper 

11I'IIll''') SCIlUll l, (:i- g) grades. I'c'achcrs arc Ihe lorcrunners lor this. but they were round to be 

scmce in Ihe alorcmcnt ioncd level or schooling (Zerihun. 2007) . According to Education and 

Training in Et hiopia (Losonnen et al.. 2005). Ethiopia has teacher qualification only in the first 

cycle primary cducat ion ( 1-4). It was found that, the student teacher ratios are high and increas ing 

from timc to time. The shortage of teachers is likely to increase with HTV/AIDS taking it s toll 

among teac hers. There hGS been shortage or teachers in rural and remote areas and quality has 

\'ariL'd h",t\\I...''':11 ll1L' rc'glOns. 

II is vc ry logical to say that teachers are the necessary components of accomplishing educational 

objectives. However it was pointed out that one of the shortfall s of the Et hi opian education system 

was the lack of teachers in the absence of which it wou ld be difficult to succeed educationally. 

Therc lore sc hool age children eithe; would not be enro ll ed or complete their educat ion. 

I.'Nll lllc'll el al( 2(1U5) .ilsu nlClll ionc'd Ihal hhiopian schoo ls operme with vcry modest Iflcil ities so 

Ihal on l) aboul 60 percent or Ethiopia sludenls survive to grade 5 which make it impossible to 

achievc measurable outcome in literacy. numcracy and essential life skill s for al l children. The 

LCO's Ethiopia Progra mme. avai lable onl ine. al so mentioned that few of the many challenges 

liK ing the ed uca tion sys tem in Eth iopia include: 
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Ovcrcrowded classroom due to popu lat ion growth and the el imination of school fees. 

Illgh pupilt" teac he'!" rollill ill grades I-~ 

Puur C li.IS :"l ['Utllll Int"rasl ruclur;.: 

Lick of textbook andtcaching material s and so on. 

The phys ical en vironment in which the teaching learning went on ranges relati ve ly from we ll 

equipped to open air-gathering places. The school infrastructure includes the classrooms, li braries. 

admin istrati on ofii ces. toilet rooms separmcd lo r mal es and fe males: water sup pl y. electri c 

sen ICe·S. ilcolilil sen· icl's . sport liclds ami llthcrs are schoo l inputs maintaining the quality of' 

cducatinn (UN ESCO. 2005). As MOE (2003) stated. school faciliti es such as water suppl y. 

latrines. clin ic. library. pedagogica l centers, and laboratories were requ ired to be proportional to 

tile numbcr of teachers and students in the school lor the provision of quality education. 

From II hat is being outlined in thc literature. it would not be difficult to be aware of that though 

:-;l']lIJul l'lll'illtiL'S stic h a~ L:LlssrOlllll"i. ]1L'tlagugic<I1 cente rs. sl'a t/cha irs. librari es. laboratories anci so 

I<)nh arc 11l1!'e'ratill' Ill\' dkctilc tcaching-Icarn ing process to take place to atta in qualit y 

education. it lias di vulged that the Ethiopian educa ti on system l'acedthe shortage of such facil ities. 

This cou ld mcan the absence of quality education that would make students to dropout of primary 

schools which had di rcct impli cation of not accompl ishing UPE unless actions were taken. 

2 . ~, Out of School Fact ors Affecting UPI': 

SUCill -~Cllllulllle' <lnd ut hn issues such as deillograrhic lilc tllrs that hurdle the success/attainment or 

Ul'[ II ere treated as out or school chall enges. 

2.-1, I, Ea rly Marr iage and Pregnancy 

According to the Ethiopian Nati onal Action Plan. available on line, of the 27 million peo ple livi ng 

in abso lute poverty. women comprised the maj ority because of differen t reasons such as lack o f 

access :lnd con trol over resources. m<ll1)' discriminatory traditional customs and ea rl y marriage. 

Sl'\ \:lll~ -li\ \,: jll. ["\."1..'11101' \\Ullh:Jl :11\ • .' illi llTi.lh.: a~ ~l I'l'SUIt ur ~arl ) ma rriage. Social indi cators s ho\\ ~d 

tilat 75"" ,,1' let hioplan !,!irls 111011'1') be:I;)I'c' the age: ur 17 and 13% l11arry betwcen the ages of 17 and 

:2 1 as a re:sult ol'which girls drup out of schoo ls more than boys. The same was true according to a 

re search nwde on the Situation of Girls in Anglophone Ati·ican. obtained from internet. 
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Accordingly, in Botswana, Ethiopia , Ghana, Kenya , Malawi , Namibia , Nigeria and Uganda, girl s' 

lOll' en rollment in sc hoo ls, dropout and repctitions were found to be due to ea rl y marriage as we ll 

'IS ot her rl" lsons, ,\cemding III Rllse (1 00]), Ihe l'xisting soci al 8ltitudes did not support the 

L',..lllC<l l iu ll ,) 1' prq;.Il'-ll1t :-. tLl l kl1ts. Sucial attitudes lO\\~lrds pregnancy C1ncilllarriage continued means 

Ihat girls didn't com plete school. El en though a change in pol icy increased the orlicial age 01' 

marriage or girl s to 18 years , in some parts of Ethiopia girl s continued to get married when the) 

are be low 10 years of age, Thus, some girls were married before they have the chance 01' attending 

school at all. [n so me areas girls sometillles get abducted on the ir way to school or even from 

wilhin the schoo l compo und it sel f by the parent of boys for marriage to their sons as a result o r 

II hil'h Sllllle p'lrl' nls rl'I'used Iu SL'nd Ihl'ir daugh lers 10 schoo l. Likewise, I(okeb (2007) also had 

shown Ihal carl) malTiage or gir ls W'IS one or Ihe causes lor low enrolment or dropout or girls rrolll 

sc hooli ng, 

Another research conducted on the provision of primary education for Pastoral Afar Children 

showcd thai ea rl y cross cousin marriage was fo und to be a barrier to Uni versal Primary Education , 

,\ccmding III tlw earh nu" cousi n nl'1ITiage Ir<tdition known b) the name Absuma and Abi-beda'", 

lili, suri "I' In '1IT i,lge sh01lld he l"lJl1ciucled tu aloid mixi ng tlwir clan race I,vilh others 10 st rengthrn 

thl' relali onship or Ihe clan members, so Ihal parents preferred their children' s marriage to sending 

Ihem 10 school (Ziyn , 2004) 

As indicated in the lileratUl"e, the situation of girl s' education in Ali'ica in general ,and in Ethiopia 

in panicular W;l S dis ru pted by Ihe prevalence of ea rl y marriage, favoring their being mothers and 

disappoi nting thl'i r being sludcnts , Under such circumstances il would be 1110S1 unlikely that UPE 

lI ould be 'iltaincd, 

2.-1.2 . T raditional Outlooks to Girl's Education 

Researches have shown that there were trad itional constraints that hinder gi rl s from schooling such 

as girls' specia l needs I'o r physical protection and trad ition often demands ~I concern for their 

pril'll' \ ami sp""ial rl' pul' lt iu n, In th usc cultures IIhere li:male sec lusion had been practiced, the 

C·,'kl't ui" tilL treteiltiu ll un girl s' emolmcnt parli cularl ) ancr puben)" 1,las likely to be substantial. 

I'rad iti onal cunstraints such as school related problems wh ich lead to safety and cu lt1lral concerns 
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might force parents not send girl s to schools . This could be possible, even when the opportunity 

cost 01' girls , chore time is low (Miller. 2002). Gender bias at all levels of the society including the 

Lunily had effect on girls' participation in education. In line with thi s (Kane, 1986; and 

y cshimebct. 1998) said that education. in most countries. is crea ted l'or boys. not for girl s but 

uniutc·n liunalh. II1I s II '" bcTausc'. gi rl s IIcre essen tial to the household 1V0rks. and wcre 

"ph) sieall). cullurally or spiritually endangcred" . Al maz Eshete (1989) also mentioned that 

different soeio-economic conditions. demographic, institutional structures that neglect girl s, 

cu ltural factors and commun ity norms had their own part in hindering girl s from education. As to 

(Whyte, et aI. , 1985; Coats, 1994; and Rose, 2003), traditional ly, females we re viewed as mothers 

and homemakers so that no need or position for the education of females. 

I'he sourccs menlioned Ihal girls should be secluded and should not be educated with boys; rather. 

they shou ld be al home for their physical prolection perfo rming different activi ti es to inherit 

mot herl y charac ters . Knowingly or unknowingly. they were denied the chance to education which 

is a basic human right. This had clear implication that tradit ional outlooks towards their education 

Iwd impeci imen t on the achievement of universal primary eciucation unless measures were taken to 

alk l iare such problems. 

2.-1.3. Child Labo,. 

Rose ' s (2003) UNESCO Global Monitoring Report had revealed that children's labor was badly 

needed by poor households , for longer hours, and so had adverse effects on their school 

enrollment. Although both boys and girls were involved in activities outside of school time .. girls 

were found taking on more domestic responsibili ties in which they were invo lved for longer hours 

than bol's. [n add iti on in an area. in Ethiopi a. it was noticed that the work perfo rmed by boys was 

not neccssarill' incompatible lIith school work lor they could stud y whil st in the tlelds looking 

aller cattle whereas girl s we re unable to do so wh il e performing their househo ld chores . Mulugcta 

and Amanuei. available online. also found that dropout, and non-enrolment were serve in rural 

Ethiopia. particularly, dropout rai ses during the main agrl2t1tural seasons as a result of which 

parents demanci for child labor for there was no double shift system in Rural Primary Schools 

IIhich makc stUlknts ga in alte rnati ve time to \l a rk tor their parents. The young Lives Policy Briel' 

~ ahcl IllUlhllh:1I dli ld ren 01' Plllll ["HN'holds gcncl'Cllc \·\calth b\ in l'oil ing in \l orle Accordingl). 
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Ihese households involved Iheir child ren in lend ing liveslOck and/or culli \'ating land instead or 

sending them to school. Starting to wo rk I'rom the earl y years more than half 01' a ll children I'rom 

4-15 years of age iden tified wo rk as their mai n act ivity in it s many sorts (Habtamu, 2002; and 

Asse fa, 1991) . 

. \ s Ihe sl udies conducted in the dirli:rcl1l parts 01' Ethiopia indicated. one of the major reasons far 

non-eJlrO fmelli, dropout ,lIld rl'pclition 01' students in sc hools has been parents demand far child 

labor. The implication he re was th at chi ld work/ labor has been one or the dete rri ng factors of UPE 

ach ievement. 

2AA, School Distlln ce 

School di stance had a significant role in the schoo l parti cipation of students. It had sevcre 

disad\'anlagcs to siudents especial I)' at the primary le\'e l lVhere studen ts were l'ound young enough 

to be alTectcd by Ihc di stance Ihey wcre 10 tra vc l li'om schoo l to their res idences and back to 

sc hool every day. In rural areas where schools we re far 1'1'0 111 resident areas, there was a diffi cu lt 

siluation for girl s who were fou nd threatened by the dangers or rape and ear ly pregnancy. In most 

suc iclies, di slancc was found inverse ly related to the prospects o f girls go ing to schoo l, especiall y 

,Ille r puberty. Besicles,. increased di slance to school adds the time of trave l to and from school 

therd)\ adding Ih~ oppDrtunit) costs 1'0 1' \\OIling sluden ts far their 1 ~lmiI y \\hich might afrect them 

I \\alkins, 2UUO). Tcshomc (2UU3), rClcakd that along 1.lith other challenges contributing 1'01' 

children' s dro pout bef'ore com pleti ng the pri mary educat ion schoo ls bei ng 100 far rrom the 

res idences of the children was one of the major reasons. Kokeb (2007) also concluded that the 

achievemcnl of universal Primary Education in Eastern Shoa zone cou ld be at risk because of 

distance of school s from the vill ages/residences of children . Li sanu (2004), likewise came up with 

a conclusi on lhat distance between home and schoo l was a major cause for both repeating grades 

and dropping OUI of school in Tigrai Region. St udents tra ve ling long di stances to and from 

schual /home \\cre f'ound not to perf'orm acti vely on their educa tion whi ch led thcm to fa il I'rom 

schooli ng. Furthermore, it was f'ound that thc farthe r away the school is from home, the higher 

\\ou ld be the probability ror studenls to be re luctant to go to schoo l. 
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Besides the ones mentioned above. other sources of literature also confi rmed that distance to 

schoo l \\ as lound to be one 01" the most comlllon explanatory 111ctors lor not attcndi ng school. This 

"'as due to the higher opportunity (til11e) and dircct (transport ) costs. as well as the potcntial risks 

lor childrcn travcling long distance on their own. 

f\ study by MOE made assessl11e nt and fou nd that distance bctween schools and hOl11es restricts 

stulknts' perlorl11ance due to 1(ltigue. it takes l11uch 01" the timc needcd by rural childrcn and above 

all distance lor rural gi rl s l11eant pose of danger b) rapists (MOL. 2003). The distance 01' school. 

panicularl) Illr 10\\ incol11e lamilies. had great inlluencc on ed ucation. It hinders child enrollment. 

prol11otcs dropout and rcpetition as we ll as low performance of studen ts f"in al ly lead ing to the 

hindrance of" univcrsal primary education achi evement (UNESCO, 2002).f\ccord ing to Mulugeta 

and !\manuel.obtai ned fro m internet. an additional kilol11eter of di stance to pril11ary school was 

IGund to decrease schoo l enrol lment by 7% while distance to secondary schoo l decreased it by 4%. 

The effect mlS higher in rural areas than in urban areas. particularly for rural fel11 ales. This could 

be due to the reason tha t distance to sehoul is associated wit h high costs (d irect or indirect) and 

absence orsafet)' for girls . 

A study made on thc determinants of child schooling progress in Rura l Ethiop ian also found that 

the sign ificancc of"school availability in raising educational attainment of children implies that low 

primary enrollment was supply constrained in the past. Th us. the expansion of primary schools 

would enhance tire child schoul ing prugress in ["ural arCHs. More particularly. increasi ng thc suppl) 

of" primal") schouls in the \ illagcs. poliC) Imlker, could spur the educat ional progress of girl s in 

particular. Bringing schoo l into the vil lage meant bri nging the school closest/nearest to the 

st udents . 

The sources re vea led that home-school di stance for studen ts was mentioned as one thc 

impedimcnts to thc schooling 01' ch ildren tha t would barricade the ac hievement of UPE unl ess 

1111...·i.lsun:s \\ \..'1'1...' takell by the concerned buciit..:: s. 



2.-1.5. Poverty 

In the suml1lary or research on performance assessment or uni versal primary educa ti on Kokeb 

[)cmckc (2007) men ti oned tinancial constraints or pove rt y of parents as challenge to the educat ion 

or childrcn. 

According to UN I"SCO Global Monitoring Report(Rose. 2003), approximately 45% of people in 

Ethiopian were es timated to be li ving below the pove rty line. based on estimates of real adult 

consu mption pC I' day. the majority of whom li ve in rura l areas. This poverty at the household leve l 

became a cons traint to boys and girl s att ending and staying in school (Rose. 2003).A research 

tcam 011 i)elerl1linants or Child /Schooling Progress in Rural lethiopia concluded that child 

schooling progress tcnded to be hindered by household povert y which was particul arl y appa rent 

al1long bo)'s than girl s. might bc due to the more in vo lvement of boys in income generating 

activit ies than girl s 

Wi th rcspect povert ), as a detcrren t factor to primary school enro llment was concluded by Mulugct 

and I\manucl in the ir rcsca rch madc on Sal icnt Soc io Economic and Demographic Aspects 01' 

Schoo l Enrol mcnt in Pril1lary Schools in Ethiopia. ob tained from in ternet, forwarded that school 

cnrolment in rural Et hio pia was round to be lower wh ich had association with low socio-economic 

Sliltus and higher enrolment in urban areas that had relation with high socioeconomic status. 

The impli cation was that povert), at the household level had a nega tive relation with school 

enrolmcnt becausc poor liltllili es cou ldn 't afrO I'd to send thcir children supplying all the necessi ti es 

'15 clothing. I\)od. transportation. h()~lSe ren t and so on. 

According to World Confere nce on [FA (1990). economic di sparities among peo ples within a 

nation \las fo und to be a source for differences in the suppl y of education in that the wealthy 

become more educa ted whereas the poor grew poorer and uneducated. A related study in Afar 

Region on the Provision of Primary Educati on for Pastoral Afar Children, (Ziyn, 2004), came up 

\I ilh a conclusion that pO\'Crt)' main ly because 01' drought leads to dispersion of the peo ple. health 

problem and mobilil) 01' the soc iet ) II'ho leave rrom sc hool arcas so that stuclents did not enroll or 

dropout or schools thereby creat ing challengc to the unive rsalizion of primary education by 2015 
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(Liyn, 2004) .Accorci ing to internet source Young Livespolicybrief2 ,the decision to send a chi ld to 

schoo l depended to a large exten t on the direct and indirect costs to the household and their 

capaci ty to affo rd them. Direct costs inc lude clothing, books, and transport and schoo l fees . 

Indirect costs include loss ofchildrcn's wages il'schooling competes with paid work, or the loss of 

children's lillpaid labor on the lamily lilrm or doing household chores. Gi ven that rural households 

arc more sensit ive to schooling costs, even sma ll charges could have an impact on rural 

households and 1V0uid lead to higher drop-out rates than simil ar charges in urban areas. 

Accordingly, the research confirmed the Cormer findi ngs that children who combine school with 

wo rk are co nsiderably more likely not to enroll in school or to dropout before the end orthe school 

cycle. The type ,md amou nt of ch ild work depended on the relative wea lth of poor househo lds, 

O\\nership uf Llour intensi'e productive assets such as land and li vestock can have a positive 

c'ITect on schooli ng if they generated enough wealth for households to a fl ord the cost of hi ring 

outside labor and hence I'reed child ren li'om worki ng lor the lamily, It was al so found that asset 

ownershi p could have the opposite effect on schooling on condition that owners of land and 

livestock might engage their children in tending li vestock or culti vati ng land instead of sending 

them to school. 

Other sou rces also di splayed that many chi ldren didn't go to school or stay in school because 

school ICes, books, pencils and other supplies, uniforms or other required clothing, transportation 

to and from school cost them more than their family cou ld affo rd . 

Anderson (1992) and Lockheed ancl Verspoor (1991 ) uncovered that several countries have 

attempted to reduce direct costs of educat ion for rural ch ildren and girl s. Some of the measures 

taken include abolitiun 01' school le'e" covering the costs of instructional or education material s 

like exercisL' books and lltlwr facilities, oflCring free or subsidized transportation, providing school 

ICeding programs, boarding facil it ies so as to overcome or reduce the impact of household poverty 

on the eclucation of ch ildren, A reported in the words of YL parent from Bilbala, a YoungLives 

si te in Amhara Region, mcnt ioned that a mother had no money to pay for the expenses of her 

daughte rs' education . One of her daughters was attending school. Another one had al so been in 

school but quieted due to linaneial probl ems . The rest could not have gotten the opportunity 

because ul'l'lek l)I'l11one) in tilL' I'unil). 
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These all implied that povcrty, let alone at famil y level. would be a spring board for not being 

ed ucatcd at national and international leve ls leadi ng to further poverty. 

2.-1.6. Family Size 

Accord i n g tll M ulu gda and A manue I ( http ://w\VII. llssrea .nct/eass rri junoo/muluge t/muluge ta.htm ). 

l'llgc' I'amilics lIerc lound being assoc iated lIith Ill" cn]'(Jlment. The 1 ~lct the Ethiopian population 

is mostly dominated by the very young and also the considerable number of old aged who could 

not work to support themselves could contribute to this effect. The young Lives Policy brief in 

(http ://www.younglives.org.ukJpdf/policy brien.pdf) also confirmed that the size and composition 

of l'lmil y as factor that could affect children's schooling. However, the argument in the Ethiopian 

context was suc h that other I~letors remaining constant. the larger the number of children. the 

Iligh.:r I Ill' j1l'llb'liJilit\ ur their emolment relkc ting the greater availability 01' labor in the 

household le)r agricultural and domcst ie work. 

As mentioned in the literature, poverty might force parents to involve their children in different 

works abandoning sending them to schools to support themselves. 

2.5. Isslies Relatcd \I ith Special Needs Education Affecting UPE 

irc·"ted under this hedding included issues related [0 the access. optional availabilities orthe 

educational I'lcilities and engagement of special needs students on the education on offer in 

ciassroolll ss with other regular class room students. 

2.5.1. Special Needs Education 

The tL'rm Spc'ci,,1 Needs hlllcntion relCrs to the educat ion of studen ts that needs special designi ng 

"lid u[' Ic,cil ' lic', ulher th'1l1 thc' ['c'glliar class['olllll stullc-nts. It has tllO "spects: the case of 

disabilities and !clients (Ysseldyke':lI1d f\lgozzine. 2003) . 

According to Poner (2002) , it cluster of terms compri ses a triumvirate of impairment, disability 

and handicap. An impairment is a discreet loss of mental or physical functioning such as brain 

damage, a disabi lity refers to the effect of impairment on the indi vidual as the mo vemcnt 

' I 
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dini,'ul lies "S'()ci:l lc'd " ilh cenlr:ll pal,,: " hile':I handicap is Ihe social sligma and el1\'ironmenlal 

r,'sincl illib Ihal arc ol'len im posed on Ihose "ilh di sabi liti es bUI " 'hich are nOI usually an inevi tab le 

Il:alure of thi s condit ion, 

According to .Il eA (2002), the Ethiopian society in most cases, ass umes that persons with 

di sabi lities are incapabl e of doing anything whi ch has contributed to inc reas ing an interi ority 

complex in persons " 'ith disabi lities, As to Tirusew (2005) in soc ial situation, the state of persons 

"ilh di ':lllil iti es can bc explained 11) Ihe natu re or Ihe prevail ing understanding or di sability, in 

IcrlllS vI' the conceptual iza lion or its cause, natu re and consequences, As a matter of course, the 

birth or a child with a disability has been taken as a symbol of shame. leading to disagrccment as 

wc ll as di vorce among some couples , In Ethiopia persons with disab ilities are thought as wea le 

hopeless, dcpcndent. and unable to lea rn and the subject of charity, These have a limited 

interac tion or perso ns " 'it h di sabilities at the ['amily, nci ghborhood and community leve ls, It could 

,",,' lililit thL' Iml\ "iun orpublil' scrl iccs 'lild special progranb Illl' persons " ith di sabilities, 

Acco rding to Inclusion International , obtained I'rom internet , achiev ing EFA without di sabil ity is 

imposs ible because out of 11 5 mill ion children out of schools in the world , 40 million arc children 

who have di sability, thi s accounts one third of those who were deni ed access to educat ion so that 

achieving the Mi ll ennium Development Goal on educat ion would be imposs ible, Unlcss disab led 

people' arc brought in to schoo l. it wi ll be diflicu lt to give every girl and boy a chance to achieve a 

tnll,'r,," l'rim,"'1 Eduea ti un bl ~U15, Disabili tl "ith inclusive class room is a bClle r EFA lo r 

inclusion l11eans support ing teachers 10 respond to the indi vidual learning needs of all children, 

A full y inclusive program requires three components, These are: 

I. Access : children's ability phys ica ll y to enter a setting with safety (Porter, 2002), In the case or 

access ibi li ty, roads, buildings, transport racilities and other public rec reational areas have 

III1Iilc'd Ihl' Jldrlll'ip" tioll ,"ltl il1 iL'!!,.:ltiun (II' p",.,,)I1;' "ilh di sabilities into the soc ict) and thi s 

h,"e Ilinited thei r participation in eduealiull <1::, "e ll (.IICA. 2002), According to MOE (2006 ) 

the school nwnagcmcni and teache,.s tended to refuse to enroll children and students with 

special educational needs particular ly those with apparent disabilities, bei ng unaware of 

univcrsal righ t to primary education , and simply send them back to home, Besides, repetiti on is 



the highest in grade seven and dropout is most common in the first and seventh grades due to 

lack 01' identilication, assessmc nt and sup po rt so that chi ldren with lea rning difficulties or 

di"lbiliue, ,Irc' likc'l, to repc'Clt and dmpout. 

11. l'ngagc t11cll t: IS th l..' abilit~ ul ' chiJdn..:n \\'it h disab ilities to take an active pan in ac ti vities on 

olfer and to engage soc ia lly wi th surrounding children and adults, In terms of social effec ts, 

inclusion did signi licantly increase the rate of social interaction and level of constructive play 

of children with disabilities, although it didn ' t affect their soc ial probl em solving (Porter. 

2002), 

I he \\ ur ld C\l nkrc'nce on Special Nccds Education: Access and Quali ty (WCONEAQ, 1994) 

revealed \I'hat the expericnce in many countri es demonstrated in the integration of children and 

yo uth wi th spec ial ed ucation needs, was best achieved wi thin inclusive schools that served all 

children within a community, Th is provided a favo rable setting for achieving equal 

opportunity and full participati on of chi ldren with d i s~b i liti es, 

III Oplions: i, Ihc' prlll i, iull 01 ' dil'krcnl aeli, iii", from IIhich c'hildrcn can sekcl Ihose thai suil 

Ihem (I'orte r. 2 () ()~) 

According to JI CA (2002), nearly 10% of the world 's population has di sabilities, of which 

80% live in dcvelop ing countries , Most of these in developing countries do not have access to 

rehab ili lation services due 10 lack of resources which means that they lack opt ions in fulfilling 

difkrenl requiremenls Ihal marches 10 Ihe ir cases, In Et hi opia, in 1996, Ihere were only 2572 

sludc'n lS \I il h di"lbi lilies in regular schools due 10 Ihe lack of oplions suc h as specia l school s 

and teachers, IUlch ing malerial s, acccss ibility to special schoo ls, awarcness of the famil y 10 

send children wi lh di sab ilit ies to schools, As to WCOSNEAQ (1994) pedagogically, there is 

an under lined assumption that human differences are normal and that learni ng mUSI 

accord ingly bc adapted to Ihe intcnsity and needs or the child rather than the child fitt ed 10 

I'rc'ordainc'd <lss ul1lplions regardin g the pace and nalu re or the learning process, Furthermore, il 

\\~!S 1\:\ \.-"Ill-d. h~ l~ !"'d u n l '.\jlL'ri L' ll l'l' . th,ll child-CL't1kJ'l'd approach. that is renclering/gi\'ing 

"dUl' alill ll s \\ll h Ihc' ch ildl'c'n' s opliolls could reduce drop-oul and repelition Ihat are so much a 

pa rt of man)' educat ional systems II'hi Ie ensur ing hi gher average levels of ac hievement. 



Accordi ng to MOE (2005) there were an estimated number of 1.7 to 3.4 million schoo l-age 

children with special needs educati on wh ich was li'om 10 to 20% of the school-age children 

sim plY b\ ta king the intern ati onal situation into Ethiopia. The government of Finland. 

I \I!:SCO and !\ IOI ·. carried out a situat io n ana l)sis on SN I' sen 'ices in the country and the 

mai n lind in g~ indi cated that: 

• Though UPE involves ch ildren with spec ial needs there was no strong awa reness that so 

many young children with spec ial needs enroll ed often repeat and dropout if no suffi cient 

support was Illade. 

• The re ,,"ere onl) IS spec ial schools. mostl y run by NGO's and 285 special classes attached 

to regular gove rnment schllOls and the conditions of the latter varied li'om very poor to 

satisfactory. Both the spec ial schools and classes were ignored by supervi sion. 

• No special needs educat ion initiat ives were sys tematically integrated to the overall 

education system , Regional and wereda plans didn ' t include SNE services, budgets and 

reports and lack of iden tillcation of spec ial needs. itinerant resource teachers. etc affected 

both access and Llualit ) o f education. 

Ilo\\cvc r. MOL r:~006 ) outlined the approach to strateg) in that the Ministry provides guidelines 

and technical assistance to Regiona l education bureaus that in turn prepare regiona l plan to 

implement strategy. Based on this. the weredas/sub-cities and schools plan for action to provide 

quality education for all including children/students with spec ial needs. 
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CHAPTER THREE 

RESEARCH METHODOLOGY AND PROCEDURES OF THE STUDY 

This chapter consists of the research l11 ethod used. sources of data , populati on and sal11pl ing. tool s 

of data collection. and the data ana lys is used for thi s resea rch work . 

3.1. Research Method 

.\, indiL'i1led in Ihe ubjeClilc' pan. Ihe ,Iud) lias I11i1LIe on Slll11e Challenges to Ihe AchiL'l 'el11ent of 

Universa l Pril11ary Fducalion in Wes tern l-i ararge Lone in Orol11ia Regional State . These 

challenges 10 UPE need both quali tat ive and quantitati ve data . Thus desc ripti ve survey l11et hod 

lI 'i1S el11pl oyed f'or the stud y based on Ihe fo ll owing theor ies . 

According to Best and Kahn ( I ~89), descriptive survey research invo lves a clearl y defined 

problc l11 and defi nitc objectives. II requires expert and il11ag inati ve planning. careful anal ys is. 

intcrp retillion 01' Ihe data co llecled. and logical and ski llfu l report ing of the research results. 

Sc'lOUIll and !\) a Ie II (1989 ) also l11entioned thai desc riptive survey l11 ethod is 1110re effective in 

assess ing pe rl'orma nces under thei r natural setting. Thi s l11ethod is appropriate to describe ongo ing 

process/es and trends that are developi ng. 

3.2. Sources or Data 

As sources of data. the resea rche r used bodies that have prox il11ity to the study area. These were: 

[lrimary SclHh) ] tC~H.:hcrs and directors 

I. I'arc'nb Ol"llln enrolled i1nd dmp oul slucienl s 

') Zonal l::llucil tion omce workers 

3. Woreda and town education office workers 

4. Ciro No .1 Pri l11a ry School documen t on students with specia l needs. Woreda. Zonal 

docul11cnts abo ut the ex isting schools. students' en rolment and the schoo l age populati on, 

and I(egional Education Bureau Ann ual Abstracts. 

). Students LlJ' Ihl' primary schools. 

3,3. Population and Samp ling 

In Western Harargc Zone there ~I'e re 13 wereda and two town adl11ini strati ons, by the time thi s 

duta was collected . Simp le randol11 sal11 pling was used to se lect fo ur woredas: Doba, Mi ' eso, Tulo 

and Cira and one lOl\'J1 administ ration: Ciro Town . These acco unted for 33.3% of the zo nal units 

Ill' administration. 
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Altogether. in the fou r wereda and the town adm ini stra ti on. the re were 162 primary schools out of 

\I 'hi ch 32 ( 19.8% ) were rancioml y se lec ted (see Ap pend ix- F-) 

The number of tcachers in the sampled school s was 564(270 males and 194 females ). There were 

also 32 sc hool principals (28 males and4 fema les) . Out ol' the ava il able teachers. 25 6 (45.4%) and 

principals 32 (100%) were se lcctcd by purposive and ava il ab ility sampling methods respecti ve ly. 

There were 9 1 wereda educat ion orfice workers and 7 zone educat ion office workers in the 

sampled wo redas. the town admini stration and the zone. Out or the 9 1 wereda and town 

adm ini strntion education oi'li ce workers. 50 (55 .5%) and out the 7 zonal education orficers 

5(7 1.-1%) Ilere sampled b) judgmental (pu rpll sil 'C) sampling mcthod. Studcnts 01' the primary 

schoo ls (320) were also selected by quota sampling method, 10 from each school and 14 pupil s' 

p8l'ents were se lec ted by snowbal l sampling. Wi th regard to snowball sampling, Kumar ( 1996) 

melllioned that thi s method of sampling used when the lirst informants were made use of as the 

ind icators of the next subj ects who then indicate others and so forth till a saturation point is 

reached. The author also mentioned that purposi ve sampling is based on the judgment of the 

researcher as II ho cOLil d provide the best information to ac hieve the obj ecti ve or the stud y; and 

'iuota salllpling is cOIll'enic:nt in assess ing thc salllpling popUlat ion and the researcherls needn't 

know about thc numbcr o rlhe study population . 

Tab le I: PopulatiDn andlor salllpies 

NO Woredas Respondents 

Educat ion Teachers Principal s Students Pupil s' 

o nieers parents 
-

I T '/0 '/0 '" '" if. 
'~ ~ " '" '" <1.) 

'J U '" - .D "'- .D Q. .D "'- Q. Q. 

'" ~ ~ OJ E r OJ r r r E '0 
~ r 

'0 c c c C 
::l '" ::J " 0 ::J OJ OJ '" f- c r/J f- c r/J f- c r/J r/J r/J 

I Ci ro 20 10 215 89 8 8 80 
, 
) 

7 Ciro II 10 70 30 2 2 20 2 

Towll 
, 

Tul o 20 10 109 45 6 6 60 
, 

) ) 

- '1 0 -~-, -1 I J)oba 10 92 -1-1 7 7 70 
, 
) 

) iVli'esll 20 10 7-1 47 9 9 90 
, 
) 

T ota I 91 5U 56-1 256 32 32 320 1-1 



3A. Data Gathering Tools 

As the relevant data ga thering tools. both close-ended and open-ended ques tionnaires were used. 

I.ikell ise lillstructured and structured intervicII lIere used to obtain data from pupils' parents and 

zonal Education o i"lice 1.lo rkers. Besides. documents about enrolment of SN E from a school. the 

sample lIoredas. tk Zone. and Ann ual Educational Abs tracts from the Regional Education Bureau 

of Oromia were al so used. 

3A. Procedures of Data Collection 

The data collection procedures lIere based on the cOlllments gil'en by the thes is advisor. As the 

rcspolllknts of this research qucs tions speak and/or IITite in Afan Oromo. the questionnaires and 

interl'iell's prepared in Lnglish were translated into the regional official language (A fan Oromo). 

These tools were admini strated to respondents in one of the non sampled schoo ls to make them 

valid and reliable. Corrections were made based on the pilot results and finall y the data gathering 

tool s were dispatched to the samp led respondents. 

,\ccording"·. out ur the 256 questiunnaire papers di stributed to the teachers. 238 were correctly 

Ililed and returned. Out of the questionnairc papers distributed to the 32 school principals. 50 

education oi'l icia ls and 320 st udents. 29(90.6%). 42(84%) and 267 (83 .4%) were correctl y fill ed 

and returned. respect ive ly. Interview questions were also made with the sampled respondents, that 

is. 14 students' parents and 5 zone education office workers. 

Documents from sehno l. lIereda. lunal nnices and Regional Ed uca ti on Bureau lI'ere also 

cl,llcctcd. AI"tc-r the requircd duta l\er,' collected. the quest ionnaires that were not properly 11 e ld 

lIerc rL·jected. ThL' remaining currectly res ponded and co llected ones were tallied. tabulated and 

presented to be anul)'zed. 

3.5. Data Ana lysis 

Di rferen t methods or data ana lyses that are relevant to the va riables or components were used to 

e\allline the quantita til 'e and qualitatile c1ata obtained through the data gathering too ls. The data 

gathered thruugh questionnai res. IIh ieh lend themsell'es to quan titatil 'e analys is were made using 
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percentages and means. The other da ta obtained from documents were analyzed quantitati ve ly and 

qua litat ively. The data ga thered from the interviewees was analyzed quali tati vely for the purpose 

or crosschecking or tri angulation. 

Accord ing to Kumar (1996) .. pe rcentages playa mo re important role when two or more samples 

or pupulations are being eumpareci. This is done by standard izing the vari ati on in the num ber of 

respondents in each sample or population group, which normall y va ri es, aga inst a fi xed num ber. 

that is. 100 afte r whi ch the standa rdi zed magnitude of the samples or populations within the 

dirrerent sub-ca tcgories are compared. 

With rega rd to mean. lV\a nga l (2002) mentioned that it is a sort of an ave rage or typical va lue of 

llh.' items or \ "a ria bks in a ser ies \\hich help to surnmoriz(' the series in te rms of this average va lue. 

It is the must u,eCul sldtistieal mdhud in educational research to desc ribe characte ri sti cs of groups 

in a general way. 

According to Best and Kahn ( 1989), data gathered by the use of tool s such as interviews, 

record ings and those ext racted from documents are liable to quali tati ve analyses. 

ILlsed un the,,~ theoretical li·amel\urks. the researcher used percentages and means as tools for 

q win! i tat ivcl y anal yzi ng the data. 13es idcs. data obtai ned from interviews. documents and 

questionnaires that lend themselves to qualitati ve anal ys is we re analyzed by thi s method and were 

used [0 crosscheck the quantitati ve results which were interpreted and described . Fina ll y. 

summary. conclusions and recommendations were made. 
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CHAPTER FOUR 

PRESENTATION AND ANALYSIS OF DATA 

Undcr thi s chaptcr, data col lected li'om respondents and extracted li'om documents were presented 

and analyzed. In the first part of thi s chapter, personal data of the respondents such as sex. 

CJualilication. profess ion and service wcre di sc ussed. In the second part of the chapter. the major 

'!lId dc'laiic'd issuc's "bOUI 111C1ors "ITeeling L1 ni"crsa l I)rimar) Ecl ucation in Wcstern Ilararge 7:onc 

IICI'c' rabulalcd. prcscnled ancl analyzed. 

-1,1, C haracteristics of Respondents 

Tab le 2: Personal characteri stics of school principal s. teachers and WEOs 

i ll cm No 

I 
Item Respondents 

Teachers school cducalion 
princi pa ls oniecrs 

No % No % No % --
I SEX: 

Male 177 74.4 26 89.7 40 87 .0 
Female 61 25.6 0 10.3 6 13.0 ) 

Total 238 100 29 100 46 100 
2 Qual i fication: 

First Degree 0 0 0 0 II 23.9 
Dip loma 57 23.9 8 27.6 ' , 71.7 ),) 

-
TTl 181 76.1 27 72.4 2 4.4 , -, 

100 I'olal 238 100 29 -16 100 
, 

Qualification: ) 

Teaching 238 100 27 93.1 36 783 
Educational Administration 0 0 2 6.9 4 8.7 
Others 0 0 0 0 6 13.0 
Total 238 100 29 100 46 100 

4 Service in yea rs: 
3 ; cars and beloll' 59 24.8 0 0 0 0 ----
-I tu :) : l'i.lr:-. 62 26 ') 6.9 ') 4.3 

- ~ -
() III I U ,e"rs I 74 3 1.1 ')' 

-) 79.3 8 17. -1 

abOl'''' I 0 years 43 18.1 4 13.8 36 78.6 
Total 238 100 29 100 46 100 

. . .. ' - ., 

As can be seen from tab le 2 abovc, males took the larger share by virtue of their avai lability in a ll 

thc positions of teaching, school principal and Education Offices. As can be ev idenced !i'om the 
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tabk. th~ pcrcentages of male teachers (7-+.4% ), princ ipals (89.7%), and educat ion oflice workers 

IX]",,) IIL'r~ b\ I;tr 1'lrgL'r th' ln th L' pc rccllIages of I\:mak teachers (2 5.6%), school principal s 

(I O. ~'!-o ) and t::cluC<ltion OJ"licc Worke rs (13%) respectively. Th is clearly im pli ed that Ic males were 

traditionally viewed as mothcrs and homemakers as mentioned by (Whyte et al.. 1985: Coats, 

1994; and Rose, 2003), might be due to the legacy of discriminative att itudes of the soc iety on the 

education of gi rl s in Western Hararge Zone. 

With re SpL'ct to educational qunlilication, lirst degree holde rs were nul l in the groups of teacher 

and school principal r~ s pondcnts but in the responden ts ol'ed uca tional oUice wo rkers, it acco unted 

lar 23.9%. The diploma holders were 23.9% ol' teachers, 27.6% of schoo l principals and 71.7% of 

education office workers. On the other hand 76. 1 % of the teachers, 72.4% of the school principals 

and 44% of the education office wo rkers were TTl holders and finally, no group was below the 

Teachers Traini ng Ins tit utes ('1''1'1) ce rtifica te holders in educational status. 

IhL'sc r'lt ius could shUll thut nil thL' teachcrs IIcr~ cerlilied but the majority of them were TTl 

ho lckrs sO thut no t in a position to teach the second cycle (5-8) pri mary school studen ts indicating 

the lack of teachers lar the uppe r primary schoo ls. The majority of the educat ion office workers 

were dipl oma holders (7 1,7) and -+,7% were certifi ed with TTL Onl y 23 .9% were first degree 

holders, This implied that qualified personnel that could make the UPE goal to be achieved were 

to be brought to the ortice. 

In terill s 01" quuli licati on, 99.2% of the teachers, 93.1 % of the school di rectors and 78.3% of the 

educational office worke rs were certified with teachi ng so that relevant information could be 

ob tained (i'om the subjects. 

With relerence to the respondents' ex perience, on ly 24 .8% or the teacher responden ts were below 

~ ) ,'ars 01' sL'nicL'. II hereas 3-5 years, ( ~6.0% ), 6- I 0 years (3 1.1 %) and above 10 years 01' 

c\pL'riL'neL' IIL're I g.1 () o. I'o r t h~ schoo l principa ls as lIe ll. onl) 6.9% served from 3-5 years whil st 

the rcmaining upper t\\O ranges: 6- IOyear5 (16.7%) and above 10 years (76.3%) showed hi ghe r 

services. The se rvice lar educat ion alTice workers 4.3%, 17.4% and 78.6% for 3-5years, 6-10 

years, and above 10 yea rs respecti ve ly. 



Table 3: ['ersona [ charac teri stic s ors tudcn ts 

~ 
~ - - - -- -

.'\u [ Il'll1~ Responden ts 

Student s 

No % 
I Sex: 

Ma le 155 58.1 
Female II? 41.9 

TOlal 267 100 
2 A"e inlervnl : 

10 years dlld below - -

II to 12 :,ears 72 26 .9 
I 15 43 .1 J J 10 1:\ :. i;.'ar~ r-- .. 

16 and <Ibm (' \ ears 80 30 
Total 267 100 

3 Marital status: 
Sin oic 252 94.4 
Marri ed 12 4.5 
Divorced 3 1.1 

Tota l 267 100 
~ Previous aC<ldC lllic experience: 

I-
Rcpe~tcrs 52 19" 
[)rol?lllll" 17 6.-1 

f - .- ~ - - -------
I 

~l'~lT l"lJ?~illLT~ !lO~ ~lrupullb 198 7 -1. 2 
I UL ~11 267 100 - -.1. - - -

As eou[d be scen fro m the tabl e 3 above, the majority of the respondents we re males (5 8. [%) and 

41.9% were females . This impl ied the existence of gender gap in the participation of primary 

schoo l students. 

With rcspcciiO 'Igc. rl'spolllknis be [oll [0 years o r age were nil. 10-[ 2 yea rs were 26 .9%. [3-[ 5 

years (43 .1%) and above [5 years of age were 30%. This fi gure showed that students came to the 

school beyo nd their schoo l age. Additiona[[ y it implied that the data obtained was pertinent for the 

studcnts were mature enough to reply to the quest ionna ire. As far as the marital status 01' the 

subjects lVas cons idered. 94.4% or' them were single. 4. 5% of them we re married and [ . [% of 

them wcrc di\·o rced. Thi s implied that studcnts were marri ed below the offlc ia[ age of marri age as 

indicaied hI (Rose. "OU3 and K,)kd,. "OOh Academica[ [y SL'en. [9,4% orthe respondent stLidents 

II ere rcpc"il'I'S. II hi [e 6. -1% and 74.2'Y" or them lIere dropouts and those who were neither repeated 
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no r dropped out o f sc hoo ls respec ti ve ly. Thi s implied that dropout and repetition we re common 

problems in the primary schools. 

i'abk -I : Perso nal charac teri stics or pupils' parents 
-~ --

:'10 Res pondents 

Item Pupils' parents 

No % 

I Sex: 
- Male 12 85.7 

- Female 2 14.3 

- Total 14 100 --- -
~ Soc i ~Ii I~ ()k -=--. 

- 1" 1 A members 6 -12.9 

- Community ciders 5 35.7 

- Rei i oious fathers 
, 

2 1.4 J 

- Tota l 14 100 

As cou ld be observed li'olll the ta ble above. 85 .75% orthe interviewees pupil s' parents were males 

IIhercas only 1-1.3% or them were l'cmaks. This ind icated that rema les were not acti ve participants 

in gil ing tile' inlu l'I l1<llion sought. I his implied the limi ted soc ial role or rema les that in turn had 

impact on girls' education. 

With regard to the soci al roles of the pupils' parents that responded to the in terview. 42.9% were 

Pare nt Teacher Associat ion (PTA) members that closely work with their local schools so that thcy 

could give relevant data to the research. The other 35 .7% and 2 1.4% were community elders and 

rdigio us lilthe rs. respec ti vely. who we ll know com munity issues; therefo re, the researcher 

bclicl'Cd that the inrul'11ll1tion given was pe rt inen t. 
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-t.2 . Analysis of Issucs that challenge the Achievement of UPE 

Under th is part of the chapter. data gathered from doc uments and respondents were presented. 

analyzcd and interpreted . 

-t .2 .1. Ch allenges to the Schoo l Enrolment and Completion of Primary School Students 

I.ogica ll y. it could be il11plicdtha t ir UPE was to be completed/achieved with in the promi sed time 

' pan. :2 01 :i . all the school age population lias 10 b,' broughl into school and com plete primal,) 

educati on. Il ollcl·c r. if inpul is tound to be lOll due to internal and eX lernal challenges to the 

sc hooling. it means that UPE wo uldn' t be achieved. 

-t .2.2. Net Enro llment Ra tio , Apparent Intake Rate and Ratios 

Table 5: NER. NIR and Rati os of Primary School Students (1-8) 

Y~ar NE R NIR 
iVI ' F r !VI F T 

:2 003/04 - - - - - -

:2004/05 - - - - - -

:2005/06 65.70 44 .97 55 .71 71.19 57 .13 64.4 1 
2006/07 76.74 60 .84 69.18 71.94 59.30 65 .85 
:2007/08 79.36 6 1.87 70.62 89. 32 69.57 79.45 
Sou rces: Coll~cl ed lrom West I-Iararge zonal ed ucat ion o rrice an e! OEBAA 

Rati os 
Pupi I/teacher Pupil/section 

97: I 100 : I 
95: I 95: I 
76 : I 93: I 
84 : I 96: I 
78 :1 94:1 

:\ s could bc seen from tht' tablc abOle. the Ne t Enrollment Ratio was increasedli'om 55.71% in 

~00:i 06 tLl 6<) . 18% in :200607. It lias also increascd rrom 69.18% in 2006/07 to 70.62% in 

2007/08. This rate of incrcase wou ld not guarantee the ac hi evement of Universa l Primary 

Educati on and it which should havc reached 100% by the yea r 2007/08 . 

With rcgard to thi s, (UN ESCO 2006; and UNESCO, 2007) underl ined that NER would measure 

the countr ies' per l'ormances lo r the ach ievement or UPE by 20 IS; speci fi call y, the UNESCO 

(200:n documcn t stated that achiel'cl11ent or UPE at that timc less than NE R or 80% was taken as 

the sign of be ing at ri sk o r not achiel'ing UPI:': by 20 15. 

Ii ollel·c,r. the NER 01' Western I-i ararge by the year 2007/08 was 70.62%. This directly implied 

that railure 0 1' achicv ing UPE in Western I-i ararge Zone was witnessed. 

Besides. as could be seen rrom the same tab le. Net Intake Ratio , the ratio or school enrollment or 

stuclCI1lS or 7 Ye,\rs or age. en rulled to grade une 10 the schuol age popula ti on of a ll the children 7 
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years of age. was 6-1.41 % in 2005/06 and increased to 65.85% by 2006/07 and became 70.45% in 

2007/08. Thi s implicdlhm sludenl, of grade I. who were 7 yea rs of age didn ' t constitute thc NIR 

that should be reached by the yea r 2007/08 was not achieved leading to witnessing the failure in 

universalization of UPI': in Western I-Iararge Zone. 

For the achievement of UPE, the N IR should ha ve been 100% by 2007/08 because these would 

complete the Ethiopian Primary Education that takes 8 yea rs (1-8) .ln line with this. MOE (2003) 

Illentioned that till' priman education lor 111'1', achie\ 'cment needs cOl11pletion of primarY 

schoo ling. The implication here was that in this state of N IR, it was observed that UPE wouldn 't 

be achieved in the area understudy. 

I3esides, both the pupil to teacher and pupil to section ratios didn ' t show improvement across the 

years from 2005/06 to 2007/08. With respect to thi s, MOE (2002) planned that both the student to 

tcacher and student to sect ion ratios should be 50: I for the provision of quality education which 

was one of the criteria of UPE ac hievement. Based on this pace of change as observed in the table, 

UPE wouldn't be achieved in Western Hararge Zone unl ess changes were made by some sort of 

measure. 

-1,2,3, In School Factors as Causes for thc Non-enrollmcnt of Students (See Appendix El) 

According to the elata obtained li'om calculating the grand mean va lues of the variabl es as 

I'c'spondcd by Ie'dcllers. school principals. \\ereda education of lice workers and primary school 

students, \I ith the exception of textbook 101' the lower primary schools and blackboards whose 

grand means were 2.2 and 2.4 respectively. all the items had grand mean va lues not less than 3.8. 

Thus, thcse faCial'S were taken as challenges to the accesses of uni ve rsal primary education in the 

sampled wereda. 

Table 6: Lack of teachers as cause fo r non enrolment of child ren to primary schools 

No I t{'lllS Respondents Grand 

Teachers' School princ ip fl ls' \\,EOs' mean s Students' mCi:lll S means 

mCillls(x),N=238 [JJcan s (x), N=2 9 (x) , N~~2 (x), N~267 

I For g.rad~·:,> -'19 ~ I ~ I 38 ] .9 

I·~ , !'oJr gr(ld<.:~ ·u -I.." 4.5 4.2 ~A 

S-X 



According to the grandmcan value (3 .9). lack of teachers for the lower primary schoo ls as a factor 

chall engin g the enro ll ment 01' students illio the primary school was categorized as that which had 

high impact. Thi s indi ca ted that lack of teachers lor grades 1-4 had a major cha ll enge on Uni ve rsal 

Primary Educati on for it s impact on access to primary schooling. In line with this finding. 

(Losonnen et al. (2005) mentioned that student to teacher ratios were high and increasing from time 

to time. The same idea was supported by Thc LC~ ' s Ethiopia Programme, available online, which 

mentioned that there was high pupil to teacher ratio in the lower primary schools of Ethiopia. This 

im pl ied that lac k of teac hers lo r the 100·, er primary school s had a challenge on access to achi ev ing 

L' I'I: ill thl' area uncicro tud) . 

The grand mean va lue 1-+.4 ) al so conlirmed that lack of teachers for the upper primary schools had 

high impac t on the enrollment of students of the level so that hindering access to primary 

educa ti on. In line with this idea. Zerihun (2007) concluded that there was no enough trained 

manpower lor teaching the upper primary schools in Ethiopia. 

As bot h the lind ing and the literature indi cated. lack of teachers for grades 5-8 was one of the 

major elwl k ngc's to the achievement of LJ PE in Western I-Iararge Zone. 

Tab le 7: Lack of school I.'acili ti es as obstruct ion to enrolment to primary schools 

No Items Respo ndents Grand 

Teache rs' School prillcipnls' WEOs' Students' means 

mca ll s(x) llIeans (x) mea ns (x) llIean s (x) 
---- --

1 l·I :I:-~I\ l\lllh < , H < 1 ·1 2 ·1 3 
--;- - r - '\~':Ih < ] n n 2.0 2 .. 2 

.; jnll)Ll(lh ~ I\l! 20 2 __ ) 21 3 .9 3.8 

grado.:s l ·..j 

< T..:xt[woks fo r 3.7 3 .. 5 3 __ 9 2: .. 5 2.-1 

gra d!.':; ) -8 

j Blackboards 2.5 2.6 2 .. 9 4 .. 2 -1. .5 

[, I _ihral) -1 . .3 4}: 4 __ 5 

Thl' grand l11ean "d ue (-+.3) showed that lack of class rooms was icIentitied as one of the maj or 

"ariabks allecting access to sc hoo l. This had negati ve consequence on achieving Uni versal 

Pril11ary Education . The finding of Lisanu (2004) indicated that the low enrolment of primary 
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school students in Ti grai Region was fo und to be due to the lack or classrool11s, Accordingly, 

l11an y buildings in the Region didn' t have enough class roo l11 s resulting in the no n-enroll11ent or 

students for uni ve rsa lizing pril11a ry education, This con llrl11ed the respondents' idea that shortage 

01' c1assrool11s had negative il11pact on access to pril11ary sc hooling, 

Its grand l11ean qil ue (-+ ,3) \I'itnessed that lack of sea ts was found to be one al110ng the l11ajor 

chal lenges to pril11ary school enrolll11ent. In suppo rt of the respondents' idea, The LCD'S Ethiopi a 

Progral11l11e. available online, l11ent ioned that one al11 0ng the l11any challenges fac ing the Eth iopian 

education systel11 was poor elassrool11 infrastructu re that includes seats for studen ts, Frol11 these 

data, it could be sa id that the lack 01' scats was one of the challenges to achieving UPE in Western 

IIi.tr;,trgl..' Lonl'. 

The re>ponlknts' grand l11ean \'alue (~,~), categor ized the lack textbooks for the lo wer prl l11 ary 

schools (g rades 1-4) as having low il11pact on the pril11ary school enrolll11ent of students, so 

couldn ' t be explained as a factor of l11ajor cha ll enge to the universali zation of pril11ary education, 

The LCD'S Ethiopia Progral11l11e, availabl e online identi fl ed lack of textbooks and teaching 

l11ate rial s as challenges facing the education systel11 in Ethiopia, Thi s idea was found to be in 

dirkrcnt \lith the grand l11ean va luc (2,2) oblHined frol11 [he respondents which witnesscd that lack 

ut'tc,\tL1lluks II CIS nll nlllrt' challenge to the 100\er pril11ary schools, 

Unlike tcxtbooks for the lower pril11ary schools, the grand l11ean va lue (3 ,8) showed that lack of 

textbooks for the upper pri l11ary schools was identified as a facto r having high challenge on the 

uni versalization 01' pril11ary education for its lil11iting effect on the school enrolll11ent as replied by 

the respondents This idea supported thc students to tex tbooks ratio report of MOE (2005) in 

rl'si'll1s 'IS 1'1\)111 ~ I Ill:i: I but '1,,'linsl I: I r'ltiu lor Ilarari unci Addis ,Ababa by 2003/04 ol' the sal11e 

S,lu rec, rhe LCD', 1', Ihiupia I'rogral11me,obtain~d rrol11 in ternet. also supportecl the lack or 

textbooks as cha ll enges to the Ethiopi an primary schoo ls, 

The grand mean va lue (2.4), identified lack of blackboarcl as havi ng low il11pact on the school 

emollment of pr imary schools, The LCOs Ethi opia Programme, avai lab le online. which mentioned 

that lack or teaching material s as one or the chall enges raced b) the Et hi opian primary ed ucation 
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"as tuuml to be opposite to \VhaL "'as re vealed by the data responded by the subj ects that lack or 

blackboard had low impact on the primary school enrol lmen t. 

The grand mean value (4.5) categorized the absence of library as a variable ha ving very hi gh 

impact on the access of primary schoo l students to schooling. In support of the respondents' idea. 

~I(ll: (~(JU3) st"tL'Li th,u SC hUll I IClc:lities like libraries. pedagogical centers. laboratories, etc. we re 

reLJuired to be proportional to the number or students and teachers in the schools for the provision 

01' quality education. The LCD 's Ethiopia Programme, available online,supporting the finding. 

mentioned that Eth iopian Educa ti on System faced the challenges of low school infrastructure . The 

respondents ' idea also supported that the absence of library had very high influence on access to 

primary schoo ling hindering the students fi'om education. Thi s implied that lack of library in the 

prim"r) sclwols "", one urthe lilcturs that pose ri sk to UPF in West I-I ararge. 

-l.2.-1 Out of School Factors as Causes for the Non-Enro ll ment of Students (See Appendix E2) 

Out 01' sc hool factors such as ea rl y marriage of girls, attitudes towards girl s' educat ion, child labor. 

school distance, abduction. poverty and family size were found to have varying degrees or 

influences in universalization of primary education in Western I-iara rge Zone. 

I cl hlc- K: Out ul ' schuol 1 ~lctors challenging UI'i= 
-

j';[) Item 
Teachers School WEOS 

Principals 
No (Yo No (Yo No % 

I Range of age In wh ich girls 
common ly marry: 

.1 2- 1-1 78 00 9 31 16 38 00 

.1 ) -16 89 37 II 38 14 '0 .)0 
~-- .~ 

-~-- ---- ---
.1 7 -18 37 16 6 2 1 8 19 
.19-'0 '3 10 0 10 0 7 0 0 

.other (specify) II 4 I 0 - - 0 

Total 238 100 29 100 42 100 

As can be seen from the tabulated data 33% of the teachers, 31 % of the pr incipals and 38% of the 

educat ion office \\'orkers responded that girls married in their early ages. 12-14 yea rs Drage. The 
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\lL hc'" " 7",, \lI'Lc'ache"s, 3Xo,0 sc hool p,.incipal s and 33% ol' Lhe educaLion ol'lice \,\o,.ke,.s not iced that 

~lrlS Illa,. ,.) \\ ILh III I :i- 16 ) c,,,,.s or a~e. Add itiullall), it \\as tabu latcd that 16% or the teachers, 

~ I 'Yo 01' school directors and 19% 01' the ol'lice wo rkers replied that marriage of girl s was 

condueted l'rom 17-18 years of age, 

This implied that marri age was one of the main challenges to UPE in Western i-I ararge Zone, 

What could reasonably be noticed from these ,.esponses was that ea rl y marriage was one of the 

ch,t1kngcs tLl the achie\'el1l cnt 01' UP!:: by making students dropo ut and repeat classes , With 

respect to this, the I~ thiopian National Action Plan (hll p:// llammc,o rg/documents.ethiopia,html) 

said that 75% ol'the ethiopia WOl1len were illi terate because they get marri ed early before the age 

of 17 which is below thc offic ial age ofl1larri age ( 18years), 

Table 9: Parents ' hopcs for thcir daughte rs to be 

Respondents 
-=-Teachers School WEOS 

I :'!u Item Principals 
No % No (X) No (Yt, 

I I lopes of parents' for the ir 
daughters: 

- mothc rs 11 8 50 15 52 2 1 50 

- stuclents 59 ?- 11 38 6 14 - ) 

~ - 1\ krchants -t9 ~ I 2 7 11 26 

- \lthers (spc'cilj) 12 -t I 0 4 10 ~ 

I rotal 238 100 29 100 42 100 

As to the parents' hope for their daughters to be in the future , those who supportecl them to be 

mothers were teaehcrs (50%), principals (52%) ancl education officials (50%), On the other hand, 

those \\ ho rep li ed l'or parents' hope ror their da ugh ters to be students were teachers (25%), 

dil'c'ctOls (~~o 0) " Illi educ"tiun ,, !'li ce \\"l'''l'rS ( 1-1%). Those that i'avored the idea that parents' hope 

Il'l' thc' ir daughtel's to be merchant> \\e l'e teachers (~I °0 ) , principals (7%) ancl education office 

\\orkers (26%) , Finally, those \\'ho I~t vo red the opti on "others (spec ify)" were 4% teachers, 3% 

principal s and 10% office wo rkers and they mentioned parents ' hope fo r their daughters was 

sending them abroad to bring them money, The above responses, besides impl ying parents' 
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demand Cor chi ld labo r. showed by the majority of the subj ects that, parents wanted their daughters 

to be l110thers thun students, This altitude about parent s on the ir daughters' future had it s own 

illlJl"c t ell1 hindLTing l ' I' I, I'rolll bC'ing "chicled, This lias suppurted by Almaz Eshete (1989) , whu 

menlioned 111<11 dinc rcnt socia-econom ic conditions, demog raphic and instituti onal structu res that 

neg lec t girls, cu ltural factors and community norms had their own part in hindering girls from 

education, 

Table 10: Issues related to act ivities children in vol ve in 

I No I ltcm Respondents 

T eachers School WEDS 
Principals 

I Do ch ildren wo rk? No % No % No (Yo 

- Yes 233 98 27 93 39 93 

- No 5 2 2 7 0 7 J 

Total 23 8 100 29 100 42 100 

2 Works the ch ildren in vo lve in: 
~I iv<lting~hal crop 106 45 13 45 22 52 

-- -- - I---- -
trHdiJl~ 98 41 10 31 10 24 
looking ~lnl..'r cattle 26 II 6 2 1 8 19 

others (spec ilY) 8 0 I 0 2 5 ) ) 

Total 238 100 29 100 42 100 

/\s to the children 's activities, teachers (98%). principals (93%) and offic ia ls (93%) responded that 

children lI 'ere invol ved in works other than educat ion, This impl ied that the maj ority of children 

IXlrticipcllc in dil'lCrcnl lIorks, They also replied that 45% 01' teachers, 45% of principal s and 52% 

oC the oJ'lice workers supported the idea that children were in volved in cultivating chat crop , while 

41 %, 31 % and 24% of the teachers, principal s and education official respecti vely, replied that 

chi ldren were invo lved in tradin g, The remaining II % of teachers, 2 1 % of directors and 19% of 

educntional offi cial replied supporting ch ildren 's invol vement in looking after cattl e, Only a sma ll 

portion 01' the teachers (3%), principals (3%) and ofllce wo rkers (5%) repli ed that children were 

illloll 'cd in dincrcnt ac til ilics 01' labor slIl'h as loading and unloading, shoc shining etc, This 

II ilnc'osed thai childrc'n IIcre round participating in differenl works thai had direct impact on their 

education , Rose (2003) mentioned that child labor was needed badly by parents, Thi s was also 

supported by (Habtamu, 2002: and Assei'a. 1991) who mentioned that more than 50% ol'children 
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involved in different works from the ages of 4-15 years. This unquestionably would affect the 

achievement of UPE in Western f-fararge Zone. 

Table II: Home-school distance that students travel 

I No I Itelll Respondents 
I Teachers School WEOS 

Principals 

No (Yo No (Yo No (Yo 

I Ranges of distance students travel 

(in kilometers): 
1-3 kms 50 21 8 27 18 43 

4-6 kms 81 34 15 52 9 21 

7-9 kms 73 31 0 10 8 19 0 

10-11 killS 28 II 2 7 5 12 

others (specify) 6 0 I 0 2 5 0 0 

Total 268 100 29 100 42 100 

Regarding village-school distance. 21 % (teachers), 27% (principals) and 43% (officials) replied 

that students 1n.1\('1 from 1- 3 kilometers !i'otll their home to school. For distance of 4-6 kilometers 

tral'L'icd b\ studen ts. 3-1% (teachers). 52% (school directors) and2 1% (educational office workers) 

replied whereas lor di stance of 6-9 kilometers. teachers. principals and office workers responded 

as 31 %. 40% and 19% respectively. Similarly. fo r the distance of 10-11 kilometers traveled by 

students. teachers , school directors and education oflice workers res ponses were 11%, 7% and 

12% respectively. For distances greater than 11 kilometers, the same subjects, that is, 3% of 

teachers. 3% of principals and 5% of the office workers replied. 

Frolll the responses Illade to the above va riable. what could be finalized was that most students 

trave l long distance to attend schooling that exceeds 3 ki lometers. The consequence of the long 

distance on the stucients might make them either to dropout or repeat grades. Furthermore, stucients 

Illight not go to school as the result of distance and remain at home losing the chance to education. 

In linc with thi s (Watkins, 2000: UNESCO. 2002 :. MOE. 2003: Teshome. 2003: Lisanu. 2004; and 

kokeb. ~01J71 Il)und that distance from school \\ 'as one or the most challenging factors iO the 

primar) schuoling of studcl1ls. Particularl). l'or students or the lower primar) school s and girls for 
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Ihe lo undali on II<IS Ihal Ihe further away Ihe schoo l is from home. Ihe higher would be Ihe 

probability lor sludcnlS to be reluctanl to go to schoo l. Thus. the effect of lilr schoo l 10 home 

distance h.lClthe impaci of making studen ts 10 dropo ut of school, repeat grades and not be enrolled 

inlo school. 

,\s menli oned ea rlicr. Ihe educalion 01 ' girl s was lound being alreeled by Ihe followin g vHl"iables. 

I "hie I~: Issues re laled III girl s' educali on as causes 10 Iheir non-enrolmenllo school s. 

'No · 1t~IIIS Res pond ents Grand 

Teachers' Sc hool principals' WEDs' St Uti Clit s' mean s 

IIIC<lIl S(X) means (x) Ill ea ns (x) me"lJlS (x) 

[ I-a rl ~ marnagl: • . 0 •• 4.7 35 n 
2 Pn:g. llanc} 37 4 7 .t .5 3.8 -1.2 

.l COlJ\lllunj[~ 4 .• 49 4.8 45 H 

al [ ll\l(k~ 

-l \l1do.:11l1l1 2[ [ [ [9 , . - , [9 

As could be obse rved I'rom tab le 12 above, the grandillean value (4 .2) showed that ea rl y marriagc 

of girl s had hi gh impact on the enrollment of gir ls into primary schools. In confo rmity with thi s 

lind ing we re a study made by Kokeb (2007), a study made on the situat ion of girls' education in 

Anglo phone A I'r ica in Botswana. Eth iopia. Ghana. Ke nya. Malawi. Namibia. Nigeria and Ethiopia 

. alail:lblL' <lIllin,'. and Ihal u l' Rose (2U01) II hllse lindings sho lled that carl l' marriage 0 1' girls was 

onc ul'lhc majo r "lcWrs lOr Iheir lOll en rolment. From Ihe anal) sis. the variable under study I\'as 

It)l[ nd 10 have hi gh inllucnee on girl s' enrollment. This implied that early marriage of girl s had 

high inllucnce in hindering the achievement of UPE in Western J-1ararge zone. 

The grand mean value (4 .2) for pregnancy as OUI of school fac tor affecting gi rl s' schoo l enrollment 

was loune! bcing hi gh. Thi s linding seemed to have corre lation with the carly marri age or girl s. 

'1 hu,. Ihe li nd ing 0 1' Rose (2003) could pro vc the 1 ~lct that pregnancy had high impact on the 

schoo l enroll ment 0 1' girls. The implication was Ihal pregnancy was a challenge to UPE in West 

Ila rarge by hindering enrollment. 

The grand mea n valuc (4.6) showed that commun il Y attitudes towards gi rl s' educat ion had very 

high inllucnce on Ihe schoo l enrolment o f girl s. Thus. gir ls' pr imary schooli ng was negati vel y 

afkcted as Ihc rcsull orlhe community' s attiludes towards the formers' educat ion. 



Fmm the int~rI icllces in the area. conllicti ng ideas I\c re la und. The zonal educati on officers said 

that "parents arc sending their daughte rs in the ea rly ages to schools" ( 14/04/08). However the 

coml11un it)' elders sa id that "schoo ls are far way : we will send the girl s later aftcr they grow up; we 

lI'ant them at home: gi rl s will be bcst when they ge t married" ( 14/04/08). 

By crosschecking this idca. it was final ized that community attit udes towa rds girl s' education had a 

major impact on thei r sch ool enrollment leadi ng to the hindrance 01' UPE li'om be ing ach ieved. 

In line lIith thi s linding. (Kanc. 1986: Mil le r, 2002 and Yeshimcbet. 1998) revea led that 

tradit ional constra ints such as school related problems which lead to sa l.'e ty and cultural concerns 

might fo rce parents not send girls to schoo l. Bes ides, it was mentioned that educat ion in most 

countries was created far boys, not for girl s but unintenti onally. Thi s implied that the society 

preferred the girl s to be at homc to go ing to schools. 

Th~ gr'lIld mcan I'alue (1.9) sholl cd thai abduct ion had low intl uence on hi ndering girl s Ii-OJn 

enrollment in to the primary school. Unli ke what Rose (2003) repo rted at UNESCO Global 

Monitoring. on the case of Ethiop ia. that sometimes, in some areas, girls get abducted on their way 

to schoo l. whic h had the effect of hindering uni versa li zation of primary educati on. local 

intarmants. with regard to abduc ti on. mentioned that these days there were no true abduct ions. 

What people called abducti ons. according to the inla rman ts werc. II'hat girl s in thc age of puberty 

arranged li)r thcmseilL's l'or pretension. Othcrwise. abd uct ions these days were rare, due to thc 

inlluence oJ' lall and ease oJ' communicat ion between boys and girl s. ( 14/04/08). 

From the data obtained II'om respondents. it could be summarized that abduction had 101\' 

influence in hinde ri ng enrollment it had minimum impact in obstructing the triumph of UPE. 



'fable 13: School-home distance as cause for non-enroll11ent of children to primary schools 

No Itelll s Respo ndent s Grand 

Tl'lIclil'rs' S<:IlOol principals' \.y EOs' IlH~ tlJlS Students' means Ill~ans 

Illl'HI IS(X),N=2JS menlls (x) , N=29 (x), N~~2 (x) , N~267 

I hi!" I{)II 1:1' prlln;\r~ 
n H "U -1,6 .1.5 

schools 

2 ror uppa primary 
n 5.0 4.6 '-1 .·1 -I,g 

schools 

The grand l11ean value (4.5) showed thai village to lower pril11ary school di stance had a ve ry hi gh 

inllu~nc~ lln Ihe c'I1I'UIlIllCnl 01' schuul aged child ren. A sil11ilar stuel y madc by (Kokcb. 2007: 

Li sClnll. 200-+: Teshoillc. 2003:UNESCO. 2002:and Walkins 2000) had shown that besides other 

rcasons. school to home distance was found as a factor affecting school en rolll11ent. particularl y 

gir ls and young chil dren; leading to the hindrance of achieving Universal Pril11ary Education. With 

regard to this, a research made on the Salient Socio-Economic Aspects of School Enrollment, an 

internet source says that "an additional kilometer of distance was found to decrease pril11ary school 

cl1l'ollmenl bv 7%." This depicted that di stance of the lower primary schools had negati ve impact 

nil l lPF achie\'t'l11cnt in the area understudy. 

Similarly. the grand mean value (4.8) showed that village to upper pril11ary school distance had 

ve ry hi gh inlluence on the educational access of students. Thus , it was one of the major factors 

hindering the achievement of uni versa l primary educat ion. Local informants al so mentioned that 

I'or our chi lelren the 10\l'er primary schoo ls were located far away. even the upper primary school 

\lc·t\~ locatcd in Ihc' areas siudents could n't go 10 schools 10 rdurn back home on that day 

(3 / 11 /U7). f\ silllilar study made on child schooling Progress In Rural Ethiopia 

(htt p://ww\l .ecacon .org Determinadts of Child Schooling Progress in Rural Eth iopi a) found thar 

the significance of school availability. at reasonable di stance from home in raisi ng educational 

attainment of children implied that low primary school enrollment was suppl y constrained. 

As mentioned b\ Kokeb (~007 ). soc io-t'conol11ic factors \I'cre ca tegorized as variables with great 

il1lluc'l1cc's in llils lruCling l lPI , in Western Ilmal'ge Lonc'. 
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Table 14: Issues related to soc ia-economiC fi,ctors as causes fo r non-enrolment of students to 

schools 

No Itellls Res pondent s Grand 

Teac hers' Schoo l principals' WEOs' means Students' mean s mean s 

lIl l'alls(.x ),N =238 lIIetin s (~), N=29 (x) , N=~2 (x) , N=267 
- I" -- --- --

1 t Iliid 
1(, H n -16 <.7 

l>llll\J 

~ I'mnl~ n <.6 H -l S n 
J LMgo: 

n 4.6 4. 1 H n 
Ihlllil ) 

The rcspondents' grandmcan valuc (4.8) l'or child labor demanded by parcnts was found to have 

wr) high inlluenee on the sc hool enrol l m~nt of chi ld ren. Similarly" LI [SeO Global Monitoring 

Rcpl1n l1"d rl' \eakd tl1"t eh ildrl'n "s labor lias badl) needed by poor households. lor longer hours, 

and so h"d adwrse "fl'ccts on their school enrollmenL Particular ly. girl s' school enrollment was 

severall y aflec ted by parental demand for chi ld laboL According to Mulugeta and Amanucl " 

ava il ab le online. non-enrollment was particularly severe during agricultural seasons in Rural 

Ethiopia" Th is implied the very high influence of child labor demanded by parents in hindering 

UIJ E 

I"he c,ileulated grand mean \'alue (4.7) identified poverty le ve l as a factor with ve ry hi gh inllucnce 

on hindering children from enrol lment into school. In line with what the data depicted, the Young 

Lives IJolicy Bricf2, avai lab le onl ine, revealed that ch ildren of poor households generate wealth by 

involving in work. Accordingly. these househo lds invo lved their chi ldren in tending 

li ves tock/cultivating land instead or sending them to school. Add itionall y according to UN ESCO 

(illlbal ~ Ion itllring l<eporL 'lpproximHtcil -1:i°u of people in Ethiopia lIere estimated to be li ving 

bel,," the pllllTt) lilll' based on estimates of real adult consumptions per chi). the maj ority of 

II hom Ii"" in rural areas . Thi s powrt )' at thc household leve l became a constrain t to boys ancl girls 

attending and staying in school (Rose. 2003). 

Respondents or the local area, like what the literature revealed, said that people couldn't send their 

chilclren to schoo L because they were pOO L they didn't ha ve enough cultivablc land, no grazing 
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land. Ill) c"llk. Ih,'\ ",'1',' sl<l'" ,'d Ix'caus,' Ihc\ didn ' l ha\c "h<ll 10 ,'<11. I.i\·ing b) itselr became a 

diJ'licu lt task. ;'\10\\. \\L' \\ere \\a iting lor 11('\\ S or scltlel1lent in some other areas of Oromia. like 

Bale. For Ihcse reasons. thcir children would help them by worki ng some money gcnerating 

ac ti vities like trading and working 1'01' someone else for wage payment. That was why Ihey didn't 

send their ch ildren to schools. 

Thc grand mC<ln va luc (-1.3 ) eakgoriLcd large Iflmily size as a fac tor posing hi gh inlluenee in 

hindcri ng Ih,' sc huo l enrollmcnt or the students. Thi s was ev idenced by thc study madc by 

Mulugeta and Amanuel. an internet so urce. which concluded large families were found , associated 

with low enrollmenl. 

It would be finali zed that, based on the data obtained large family size had influence in hindering 

the school cnrollment of students leading to barricading UPE from being achieved 

-1.25. "SU l'.' Rl'Iatcd \\ ith SN E Afft>l'ting Students' Enro llmcnt (Sec Appendix E3) 

J\ccurding In MOL (2UU5). no SNE initiatives were sys tematically integrated to the ovcrall 

education system or the country. The analysis or Ci ro No.1 Primary School document of spec ial 

needs students and the responses obtained about them al so showed that such children were found 

to be highly marginali zed. 

Table 15 : Gross Enrollment of Specia l Needs Education 

Year I s l:h;;ol age population Sc hool age population of GER of children 

hildren with di sa bilities with disabilities 

10')'0 of the school age 

lUlation) 

M F T M F T M F T 

2003/4 204293 159096 363389 20429 15910 36339 10 2 12 

200-1 :i 210217 163710 373927 2 1012 1637 1 37393 II 4 15 
, I - - - - - -

~U()5 6 21b,IJ 16H·I:i7 J H-I770 I 216-11 168-16 38487 1-1 6 20 I 

- -
19728-1 T -11 9870 I 

"006/7 "225 X6 222 59 1972 8 41987 15 7 22 

2007/08 2290-10 203006 4320-16 22904 2030 1 43205 15 10 25 
. ... 

Accordlllg to tabl e I) above, school enrollment of children With di sabilities In Western I-i ara rgc 

Zone by the yea r 2003/04 estimated 1'1'0111 the school age populat ion of 36339 calculated based on 
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the minimum illl~rnalional rmill I 10U o). (111) I~ (10 males and 2 females) stuci cl1IS with hea ring 

dinicultics IIcre enrolled. Likell·ise. by 200-1/05. li'o lll the school age population of 39393 of 

children lI 'ith disabilities. only 15 ( I I mal es and 4 female) students with hearing dilTiculties were 

enrollcd. By the yea r 2005/06 I'rol11 a tOlal of estimated school age population of 38487 only 20 

children wit h di sabilities. (14 ma les ad 6 females) were enro lled. Additionally f'i'ol11 41987 

estimated children with disabilities in 2006/07 , only 22 (15 males and 7 females) were enrolled. 

Finally by 2007/08 from the estimated school age population of 43205. only 25 (15 males and 10 

Ii:males) students lI ith hearing diniculties we re enrolled. Based on the data ob taincd from the 

specia l unit/classes Of Cira No I. Primary school. the onl y school where few students wi th SNE 

wcre servcd in the Zone, it was concluded that spccial needs education in Western I-iararge Zone 

lI'as not addressed and would not lead to the uni versa li zation ofprilllary ed ucation. With respect to 

this . .IICA (2002) revealed that near ly 10% of the world' s populati on has di sabi lities out ofwhieh 

80% lil 'c in developing countries like ours. Most of these didn't have access to rehabilitation 

sen'iccs due tu lack lli' resources IIhich means that they lacked options in fullilling different 

req uirements that matchcs to their cases. Accord ing to MOE (2005), there was an esti ma ted 

numbe!' 01' 1.7 to 3.4 million schools - age children with SNE in Ethiopia which was from 10% to 

20% of the school-age children simply by taking the international situation. An assessment made 

with thc government or Finland on SPE in Ethiopia indicated that though UPE involves childrcn 

wi th disabi lities, there was no strong awareness that so many children with special needs enrolled 

alien repeat and dropout if no sufficient support was made. 

According to the interview made with the zonal education official s (14-04-08) . there were no data 

concerning chi ldren with special needs. even in their oflice. 

Thus. what cou ld be implied from what were being di scussed and backed with evidences was that 

UPE lVas in risk of not being ac hieved in Western Hararge Zone for the case of chi ldren with 

disab iliti c's lin, not addressed b) the education system. 

The analvsis 01' responses about the access ibility of special needs students to primary schools was 

mudc undthc results were discussed. 



Table 16 Availability of studen ts with SNC in the prilllary school s 

No Item Respondents 

Teachers School WEOs 

Principals 

No % No % No % 

~ Ava ilability of students with; 

I Visual di sabili ti es 

Yes - - - - -

No 23 8 100 29 100 42 100 

Tota l 23 8 100 29 100 42 100 
I 

I ~ rvllll ing dil'/icultic's : 
~ 

--~ 

Ycs 7 3,0 - - 0 7 J 

No 23 1 97 )0 _J 100 39 93 

Total 238 100 29 100 42 100 
0 I-Iear ing diffi culties: J 

Yes 2 0,8 I 0 4 10 ) 

No 23 6 99.2 28 97 38 90 

l_ I 'ell" I 238 100 29 100 42 100 

Regarding the availability of students with visual disabil iti es in schools, none of the respondents 

sa id "yes": all 01' the ill. tha t is, 100% of teachers, schoo l pri ncipal s and educational office wo rkers 

repl ied fo r thei r non ex istence. For the questi on asked to know for the ex istence of students wi th 

moving difficulties. only 3% teachers. and 7% educat ion office workers re pl ied "yes", Frolll the 

IOt,,1 respondents. ')7% teachc' rs. 100% schoo l principa ls and 93% educational office workel's 

rcplied that nll. students \I'ith Ill ll\' ing dil'liculties werc found in their schools. For the question 

asked to kno\\' IVhether deaf students were found in their schoo ls or not. 0.8% teachers. 3% 

pr incipa ls and 10% ed ucat ional offi ce workers l'eplied yes, there were students with hearing 

dil'lieu lties. The rest respondent s: 99,2% teachers, 97% directors and 90% education offi ce 

\\'orkers l'eplied tat there were not students with hearing di ffi cul ties in heir schoo ls, 

According to thi s data. there were no visua lly illlpai red students in the schools. With regard to 

studc' lli s \lith Ill()\ ing difliculties the table sho\\ed that onl y 3% and 7% education ollic ial rcplied 
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l'or the ir existence whil st the principal s said no suc h students aware their schools, Thi s showed th at 

there were ncgli gible students with moving difficu lt ies, Howeve r. according to inl'ormat ion 

obtai ned from zo nal education ol'licers no student with moving di ffic ulty did they know, Nor did 

data abo ut studen ts with special needs education ex ist in the zonal documents (16/04/08), 

Therel'ore, studL'nts lI 'ith moving dil'liculties lI'ere not considered in Western Hararge, Wi th regard 

tll tilL' e,\istcnec 01' dea l' students, the zonal documcnt was empty, no data about such studcnts 

cxis ted , Howcvcr, the data l'or such students though small in number, fo und in one of the primary 

schoo ls, was 17 males and 14 females, total ing 3 1 altogethe r from grades 1-8, The data ob tai ned 

from respondents also affi rmed their ex istence though small number of them replied for their 

attending schoo l. 

Illlllelcl', bL'C'ILI'C unilc rsali/ing prim,u') educati on must be bringing all the schoo l age children to 

thc school. thc L' X istence or this sma ll number 0 1' students wi th hea ring di ffi culti es did not lead to 

the position of saying that special needs educati on was I.'ul ly addressed in the area under study , 

Accord ing to Inclusion In ternational, avai lable online, unless all di sab led peo pl e were brough t into 

sc hool. it wou ld be difficult to ac hi ~ve UPE by 20 15, Th is supported the fact that UPE wo uld not 

be achieved in the area, 

I'he prOl'isilln ul eli l'il: rent educa tional acti vities in the prilllary schools I'or students with SNE in 

thc primary schoo ls for students with SNE li'om which students can select to fulfill their 

req uirements was assessed and the results were di scussed, 
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I'able 17: rhe ll\ 'ai labili ty ol' edueational options 

No Item Respondents 

Teachers School WEOS 
Principals 

No % No % No % 
I A vailabi lity of ed ucal ional opti ons like: 

I 13raillc Cor those with visual diffic ulti es. 

f-
)Ie'> - - - - -

--
No 238 100 29 100 42 100 
Total 238 100 29 100 42 100 

2 Phys ical exercise for those with mov ing diniculti es. 

Yes 8 3 9 31 5 12 

No 230 97 20 69 37 88 
Towl 238 lOa 29 lOa 42 lOa 

3 Sign language lor dc-" r ones 
-f---, -

\\: ... , _ 08 I 3 ~ I~ - ~ - - - -.-- -=-- -

I 
\w 236 99. 2 28 97 38 86 

I"otal 238 100 29 lOa 42 lOa 

Al l or the respondents repliecl that no Braille was found as an alternative eclucational activity for 

stude nts wilh visual di sabi lities, For students with moving difficulties, those that replied there was 

phys ica l educat ional acti vity were 3% or teachers, 3 1 % of principals and 12% or educational 

llnice \\o rkers, Ilo\\'eye r. the repl y or the 7,ona l experts was such that no separale curri cul um did 

the) lu(\ c luI' studen ts \\ 'ith ph) sical di sabili ti es (16/4/8) , 

For studcnts with hearing diffi culties, the respondents who replied that there we re alternative 

educational activ ities, sign languages, were 0,9% teachers, 3% principa ls and 14% educational 

office worke rs, The remaining 99,2% teachers, 97% principa ls repl ied that there was no sign 

l11l1g11ag~ in their schools. 

/\s could be crossc hecked t'rom inlen iews obtained from respondents and responses to the 

qucstionnaires, there was not alternali ve educati onal acti vities for the visually impaired and for 

those with moving difficulties , However. there was sign language only in a school as an option to 

lit to the needs of students with hearing di ffi culties, But thi s wou ld not make the optional 

availability 1'01' students with SNE complete enough, In line with thi s, .I leA (2002) mentioned that 

mos t ol'th" dc\ 'doping countr ies didn't ha\c access to rehabi litation se rvices for SNE stuclents clue 
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to lack " I' rCSLlu l'CC, II hich mcant that thc) lad ctiuca ti Ll nal opti ons to li t the cases of the students. 

In Ethi op ia. by I ')l)6 there we re onl y 2572 students with disabilities due to the lack of options such 

as special schools, teachers. teachi ng materials. awareness. etc . 

Lack of participation of studen ts with special needs on education on offer in the primary schools 

with non-disabled students was io undto be the imped iment to uni ve rsalizing primary education in 

thL' Zonc as the linding belllll sholl cd. 

Table 18: Thc part ic ipation of students with SNE 

No I tcm Respondents 

Teachers School WEOS 

Principals 

No % No % No % 

LI Panicip'ltillil flll" llwse SiLldCJlIS \\i lil: 

I I \ 'i~\lal diniCllltJ~,~. 

t-
YL'S 

, 

- - - - -

No 23 8 t OO 29 100 42 100 

Total 238 100 29 100 42 100 

2 Movi ng difficulti es, 

Yes 2 0.8 1 3 5 12 

No 236 99.2 28 97 37 88 

luwl 238 100 29 100 42 100 

3 I learillg dini('llll i e ~ . 

Yes - - - - - -

No 23 8 100 29 100 42 100 

Total 238 100 29 100 42 100 

For the qucstion nai rcs to be fi ll ed if students lI' ith visual difficulties did invol ve in cducational 

actil 'itics on lIfkr in sL·houls. lIi th othe r regu lar stuclent s. a ll the respondents repli ed that no such 

L'lidcnees line I\lltnd Ii)r thei r illloilement. For the ed ucational inl'ol\'ement of students with 

moving dirti culti es on education in offer in school s with other regular students. 0.8% of the 

teachers. 3% of the principa ls and 12% of the educationa l offi ce workers replied that these 

studcnt s had participation with other regular students in the school. The remaining 99.2% of the 

tcachers. 97% of the principals and 88% of the cducational offi ce workers replied that no 



parti cipati on or such studcnts lI'ith other regular students in the schools, The same question was 

askd rur checking the' educati onal participatiun ul ' studen ts with hcaring dil'llcultics with othcr 

rcgular students in the schools, All ol' the respondcnts replied that the education of students with 

hear ing dillicu lties we re separate in the norma l students in the school. 

The data ob tained for visua ll y di sabled and students with hearing dil'liculties showed that there 

lI'as no participation on education on of Tel' with the norma l students in the schools, For the 

students "ith mov ing dii'licuities, educational pa rti cipation with other rcgular studcnts 111 thc 

schools ,, 'as supported by 0,8% or the teachers, J % of the schoo l directors and 12% of the 

educational of'fice wo rkers, Th is figure indicated that one wouldn 't have enough ev idence to be in 

a position of saying that students with moving difficulti es were participating on education wi th 

other regular stude nts, WCONEAQ, (1994), revealed what the experience in many countri es 

cl emonstrated in the integration of children and yo uth with special needs ed uca tion in that it was 

best ac hic\ed " 'ithin inclusi\ 'c schoo ls that serled all children \\'ithin a community, Thi s providcd 

a 1 ~ lI'lml b il' selling Il)r achie\ ing equal opportunity and I'ull participation of children with 

di sabiliti es , 8utthe data obtained here didn't sholl' the equal parti cipati on of ch ildren in cducation 

on offer in the schoo ls, antagonizing the theory of inclusive education for specia l needs students, 

The implication of the linding was; therefore, lack of participation on education in offer with other 

students in the pr imary schools 1V0uid hurdle the success of UPE in the Zone, 

The comm unit y'S and parc: nt al attit udes to the children with special needs were found negativel y 

inllucncing the schoo l access o rthe disabled, 

Table 19: Attitucles towards ch ildren with spec ial needs as cause for theirs non-enro lment to 

schools, 

N o Itellls Respondents Grand 

TC<lchl'J"s' Schoo t printipa ls' \.yEOs' menus Stud ents' mea ns means 

III ca II S( x),N =238 /lH.'aIlS (x) , N=29 (x), N=~2 (x), N=267 
I- ~ -

I l .lIl1llHlI1l l \ 

,11111 w,k., ·17 , 'J n -t :i n 

~ l'ar~'IH S' 

a[(l lude!) 
n 50 n 4.4 H 
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According to the grand mean valuc (4.7). the attitudes of the society towards children with special 

nc'~d s education had ITry high inlluence on hindering the school cnro llment of the children Iyith 

su<.: h dirlicultic' s In line \\ith this. (MOl ': . 20()6: I'irusc\\. 2()05: and.l ICA . 2002) rev~a l edtha t t he 

ethiopian societ). in mos t cases. ass umes that persons with di sabilities were incapablc of doing 

wo rk whi ch contributed to an increasing inferi ority complex in latter. The birth of a child with 

disability was taken as a symbol of shame leading to di sagreement as well as di vorce between 

some co upl es. In Ethiopia, persons with di sabilities were taugh t as weak, hopeless, dependent and 

unab le to lea rn and the subj ect of c h~ri t y. Thi s limited the interaction of persons with disabiliti es at 

all social lel'els and li'om getting social sc rviecs including education . Thus it wo uld be impossible 

to unil'crsalizc primary education with the absence or p~ rson s with di sabi lities. 

According to local sources on the issue of persons with di sabilities, the ex isting conception was 

that those who happened to give bi rth to children with disab ilities were those whose forefathers 

did some wrong acts, taboos. as a result of which the wro ngly acted offspr ing was puni shed by the 

supper power. The children wi th disabilities we re taken to be the fruit s or'wrong ac ts, so that cou ld 

be Illade tll disappear senetl) or hidden at home lor the parents \\e re be ing ashamed 01' having 

them. The luc k) ones who were grown up wou ld be the subj ect of charity ( 14/04/08) . Thus, from 

the data co llected th rough ques tionnaire and in terview parents of children with di sabilities woul d 

hide them at home instead of sending them to schoo ls due to the attitudes of the society on such 

children. This had direc t impact on hindering UP E from being achieved. Similarl y, the grand mean 

value (4.8) for the altitudes of paren ts for their chi ldren with special needs was found to be in 

conlortnil), with the alt itudes or the society. 

Children with moving di fficult ies should have access to prilllary education to universa li ze 

educati on. 

Table 20: Conditi ons unsu itab le to chi ldren with lllov ing difficulti es as cause for their non­

enrolment to schoo ls. 

I No I I (('illS I ncs po ll dcnts 
Tca ch ers' I Sr hoo l prio r ip" ls' I W [ Os' mean s I Student s' lIleall S 

II -
lIIl' iI Il S(q 

I 
IIIca Jl~ (q (xJ tx) 

R,'ad~ 4 ; n n 44 
~ "i.:ilUIlJ 4 , ·1 S n 3 ') 

I,;OJl:.lrW.:tI DII 

) rran ~ lort S\ ~!CJll :. n ~ 9 46 4 " 
4 No \\hccldlilll I 8 4 9 U 4 ~ 
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Thc grand mea n va lues (4.7) for unsuitability of the school to/from home roads; (4.6) lo r the 

sc hool construction: (4.7) fo r thc absence oftransport3tion and (4.8) lo r the absence ofwheclchair 

uillor students lIith mov ing dirticultics lIere lound to barriers to their schoo l enro lment. 

With rega rd to these va riables (Porter, 2002) rcveal ed that children' s abi lity to cnter a selling had 

impact on the schoo l enrollment of the childrcn. Accordi ng to Jl CA (2002), roads, bui ldings, 

transport faciliti es and other public rcc reational areas limi ted the participation and integrat ion of 

persons with di sabilities into the soc iety and their participation in educati on. This had inlluence on 

the children to cnter a se lling sa te ly and hence werc being prohibited from enrolment into schoo l. 

Th is had direct implication that the nature of roads, school constructions, system of transportation. 

and absence of facil ities like wheelchai r for students with moving difficulties were found to deny 

access lor thc cd ucat ion of children with the disabilities. The implication of th is was that access to 

the primary school s would obstacl e UPE in the stud y area. 

I'he anal) ses or iss lies rcluted to luck or truined munpoller lor SNE was also indicated as barriers 

to UPE. 

Table 21: Issues related with lack of trained manpower for SNE 

No Iteill s Respo nd ents Grand 
Teachers' School principals' WEDs' lIl eans (x) St ud ents' means 

IIlcans(x) mean s (x) me:lI1S (x) 
I l-toad:.: n 4 .7 ... 1.2 4,4 4.7 
] School 

H 4 ! n 3_9 ·1.6 
CUll~lnll.; lll)ll 

.1 I nlllS)(I n ~\~I':lIh .]7 _Il) -1.6 4.4 ·1. 7 

The grand means (.).8), (4.7) and (4. 7) for the absence of assessment. identification and support 

respectively for childrcn with di sab ilities al l indicted that the variables had very high inlluences in 

hinde ring the ir school enrolment. Thi s showed that the mentioned va riables had impact on UPE, in 

thill they hindered it frolll being achieved. 

In suppurt oj' the' linding, \101: (~ () () 6) mentioned lhat kt alune Ill aking assessment. idenlilicmion 

and suppurt to the chi ldren lI 'ith di sabilities . the school management and teachers lended to refuse 
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to enro ll them; panicularly. those with ap parent disabilit ies bei ng unaware of the ir un ive rsa l ri ght 

to primary cduca ti on. 

-t.3. Challcnges to UPE Cau sin g the Dropout of Studcnts from Schools 

Cha llenges to UPE categori zed as in school. out of schoo l and those related to special needs 

ed uca tion wcrc l'oundto inll uence students' completion 01' pr imary schools by promoting dropouts 

as anal) I.cd bcloll . 

-t.3 .1. [n Sd1001 Factors as Ca uscs for Studcnts' Dro pping O ut of Schools (See Appendix E4) 

Tablc 22 : Large class size as cause l'or dropou t of children from primary schoo ls 

Item SlI bjects Freq llency (I) fo r the sca les in the next row x Grand 

below mean 

VI-/(S) 1-1(4) M(3) L(2) VL( I) 

L<lrge TCClchcrs 93 99 30 II 5 4.1 

class School prltlcip,lIs 13 II 3 1 - 4.3 4.2 

size' IITOs 19 15 5 I 2 4.1 

S lud~rlt s 112 99 40 9 7 4.1 

As co uld bc observed li'om table 22 above, the grand l1l ean va lue (4 .2) far large class size showed 

that the va ri ab le had high impact in maki ng students to dropout of primary school ing. Accordi ng 

to (Kokcb. 2007: Lisanu. 2004: and Adane. 1993). large class size was fou nd to be one of the 

majnr causes Cu r making sluclL'n ls not complclc' thL'ir education. The sou rces revealed that man) 

sc hool buildings did not hal c cnuugh class rooms: th us large class size prevailed as a major 

challenge to the universal izat ion of primary education. Th is idea was I''ound to be supporti ve 01' the 

linding made accord ing to the data analyzed. 

The analysis about lack of teachers ind icated its high impact on dropout of ch ildren from the 

primary schools 

Table 23: Lack of teachers as cause for students' dropout 

No I ((elli s I ncs pondc nts Grand 

I Tcachers' Schoo l prin cipa ls' WEOs' mea ns Students' I1IC<lI1 S means 

llIt'alls(x) mea ns (x) (x) ( x) 

t For grades 
3 .6 4 .1 3.8 4.1 3.8 

I-~ 

1 For gr~des 
~O 4.1 ~.O 4.2 4.1 

5-8 
L-l. . - I 
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1'Ih: gr<lnd me'"n I~liuc (3.8) shollecl that lack o j' te<lchers for gracles 1-4 as cause lor mak ing 

students dropout oJ' primary sc hools was high. Sim i lar to what the data w itnessed. (Losonncn et 

al. : 2005) rcvca lcd that Lhough EL hiopia had teacher qualification fo r the lower primary schoo ls ( 1-

-I). iL was lound Lh at student to teacher ratios wcre high and increasing from time to time. 

'1 his II iLncsscd Ih~1l lack oj' LL'"ehL'l's luI' the 100In pril1lClJ'l sc hools (1-4). as indicaLed b) the dat<l 

"bL"lnL'd J'nrm n:spondenLs. 11<1' one oj' thL' causes lu I' sLudents LO c1ropout oj' schools Lh ercby 

posing risk 10 U PI-: achi~vcl11cn l in \Vest Hararge. 

As to the grand mean va lue (4.0), lack of teachers as causes for making students ciropout of the 

upper primary school s was high. In li ne with thi s finding. Zerihun (2007) mentioned that there 

lIere no trai ned personncl lo r Leachi ng the upper primary school s in Ethiopia. Losonnen ct al 

t2()05) "ISll added Lhat the shortage oj' Lcachcrs lias likdy LO increase wiLh IIIV /A IDS taking its 

Lllil anlllng LC<lchers. As the c1aLa ob taincd wi Ln essed and crosschecked againsL Lhc cx isling 

liLer<ltu re, the lack of teachers lor the upper primary schools was found to be a chall engc lor 

maki ng the st udcnts dropping out schoo l leading to failure in achiev ing U PE. 

The lack oj' school J'acilities such as c lassrooms. sca ts. textbooks. blackboard and library were 

L~1ken ;IS LIll'I ariahlc's hal ing J'rom high III IlllI inllucnL'cs in promoLing the dropouL or slUdcnts. 

Table 24 : Lack 01' school facilities as ca Lise for dropoliL o j' students f ro l11 primary schools 

,'\0 Ill'IlIS H l'SPOll lh' lIts Grand 

Sfh ool print-i pal s' WEOs' IIlt'all S SILHicuI S' lIl ea ns 1l1l.!<lIlS 

JI1 (':I Jl S(x) rueans (.\) (x) (X) 

Cla:"l:.ruOJlh ..J I n ~I ~I ~ 2 

\\.'; 11~ \ . ·1 I ~ 2 39 ~ 2 

t--~I-h'''l''~ [i,! ~1;id," -1.-1-\ ~ I 22 ' ' - ., 2 I ' ' -, 
36 3 :'i 3 ~ J) 

Blacl-hu(!nh 16 2.~ ~2 J8 2.9 

" Llhrar~ H 42 42 n 
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The grand mcan val ue (4.2). lo r lack or class rooms as a cause fo r students to dropout of primary 

sellOu ls "'15 I(\l lnd tll be hi gh. l. 'lc k or class rooms seemed tll correlate with large class size and thi s 

i,k-a lias SLippUrI"d bl th,' lillllin~!" or I. isanu (100-1 ) in I'igrai Region and Kokeb (2007) in Eas tern 

Shoa lone lo r the lack or classroom as challenge l'o r ma ki ng studel1l s dro pout or schools. 

Similarl y, the grand mean va lue (4 .2) indicated that lack of seats had impac t in mak ing students 

dl'Opout or schoo l. Support ing th is fi nding. The LC ~' s Ethiopia Program me. avail abl e online. 

mentio llL'd tha t one o f the manl chall enges racing the education sys tem in Ethiopia was poo r 

cLI"rllolll 11I1·r",tru,·tILl·,· that included chairs seah I()r ,tuden ts . . \ eeording to L'NCI: SCO (2005). 

the plllSi"rl"11I il'lln mel1l in IIhieh teaching-learning lIen t on ra nges relat ive ly from we ll equipped 

to open air-gathering places. Thc school in frastrLl cture such as chairs. classrooms. li braries etc. is 

school in put s 1'0 1' maintaini ng the quali ty of educati on. Lack of these leads to low qua li ty that 

includes drop ping out of schools due to lack of the facilities . MO E (2003) stated that school 

fac il ities were req uired to be proport ional to the num ber of students and teachers 1'0 1' the provision 

llr'lLia li tl edue'll ill n, IIh ich wo uld be impossibl e othelwi sc leading to the students' dropout. 

'I he relore as ob tained data sholl ed and supported by the body ofliterat urc lack of seats had impact 

in making students dropout of schools. 

As ind icated by the grand mean va lue (2.3) . lack or textbooks for the lower primary schools had 

1,1\\ impact in making st lldents dro pllu t or schoo l. Unlike what the linding sholl·ed. the LC O' s 

I thi"!,I" 1',.""r.ll1l111e. " bwinnl I"'"nl Inte rnet. also Ill entioned lack or textbooks as one or the 

cldkn"es I'lc ing the edllcation s) stelll in Ethiopia. Added to thi s. MO E C:~005) revealed tha t 

except Add is Ababa and I-Iarari where studen t to tex tbook ratio reached I: I thc regions studcnt to 

textbook rati os ranged from 2 : I to 5 : I. which showed the lack of tex tbooks in the pri mary school 

was leadi ng to students dro pping out of schools. 

11,,"ew!'. th,' li nding I11Hlk on th ,' lac k of tex tbooks shml ed the vari able as a facto r for causing 

stlllic-nts d""ppillg Uli t u l' schou ls. :\ ecording to the zonal educa ti on expe rt s. lack of tex tbooks li as 

one or the causes lo r Illaking students dropp ing out 01' schoo ls in the previous years. but this year 

(2007/08) . the problem of tcx tbooks was soh'ed ( 14/04/08). 
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The grand mean value (3,5) for lack of tex tbook s in the upper primary schools as cause for making 

stLldel1ls dropout "I' sc hool lias high, Thi s linding lI 'ns similar to wha t The LC~' s Ethiopia 

I'mgranlllll' "nd ,\101 , (~003) staled lur the exis tence ol' lack or textbooks, Howel'er, the Lo nal 

educational ofiiccrs replied tha t no lac k or tex tbooks in all levels of schooling in the zone 

( 14/04/08), i3ut as shown from the data obtai ned , lack of tex tbooks lo r the upper primary schools 

was one the chall enges for making students dropout of schools, 

The grand mean I'al ue (2,9), showed that lack of blackboards as cause l'o r making students drop 

I.Hll Sl'lll)ul \\<1..., !"llllnd III bL' ,\\('ragl'. ,J\.\.Tord ing to tl1(' !"l~ sl'archcr's ('xpc ri cncl', as Education O!"!i c(' 

I kad in one 01' Ihe l\'l)redas in ,, 'estCJ'n IlarargL' lone, lac k of blackboards was one of the man) 

challenges to the primary school s, The LC~ ' s Ethiopia Programme also menti oned that poor 

classroom ini'rastructure and lack of teachi ng ma teri als as cha llenges in Et hiopian Primary 

Schools, This implied that lack of blackboards as probl em for the leaching learning process in 

mak ing studen ts dropou t was lowered 10 the average , 

tht' grand meun \alllL' (-i.-tJ sht)\\('d that there ,,"as shorlage or libraries as caLi se lor making 

studenls dropout of the primary schools, As MOE (2003) Slated, school facilit ies like libra ry, 

pedagogical centers and laboratories were required to be proportional to the ex isting teachers and 

studcnts for renderi ng qual ity ed uca tion, As the data obtained showed lack of libraries, there was 

poor quality ed ucat ion leading to students' dropout. 

lilli" I 1'1' in 1\ ,'Slc"'n I IClI'argL' hlllc' IIClS <It ri sk 01 ' not being achicI'cd luI' there lI 'erc no lIell 

L'quipped librCl ries in Ihe Circa und,' rstucil , 

-1,3 , 2, Out of School Factors as Causes to Students' Dropout (Sec Ap pend ix E5) 

Issues relateel to girl s educat ion, school -home distance and economic and demographi c factors 

lI'Cre 18kcn as out o f schoo l barri ers to schooling, 
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Table 25: Issues relatcd to girl s' educa ti on as causes to their dropout from schools. 

No Itelll s Res po nde nts Grand 

Tenchcrs' Schoo l principn ls' mea ll s WEOs' Stud ents' means 

mca ns(x) ( x) mea ns (x) mea ll s (x) 
-~--

I J ;111 , Ill,l rn:I ~ \.· ·1 1 ·1 , -1 3 , 3 n 
" - - , -- - ---t ---

~ 1'l q!I ',lIh. \ 
, .' 1 .1 , 3 ·1 .1 -1 3 

i 
rc-------

l I Il1l11lllll l l .\ 
-I 2 , ·1 ·1 5 " ·1·1 

<llllllld~~ , A bdIH.: IIOIl 19 1 6 " 1 .:\ 16 

The grand mean va lue (4.3 ) l'o r the earl y marriagc or girls as cause l'o r the gi rl s ' dropping out 01' 

sc hllol " '1S ")und to be hi gh. In li n~ II ith thi s. the I-:thi opian Nati onal Action Plan. available 

online . 75% of lt hi opia n lIomen II ('rc' illiterate as a result of ear l) marriage. Accord ing to social 

indicators 75% of thcm marry between the age 01' 17 and 2 1 as a resul t of which girls ' ci ropout of 

schools. Thus. earl y marriage was identi ti ed as one of the major causes for gi rI students' dropp ing 

out of schoo l. Thc linding of Kokeb (2007) al so showed a simi lar finding that early marri age made 

girl students to dropout of pri mary schools. This implied that early marr iage was one or the 

ch'lllcngcs to LIPI-: in West Ilmarge. 

I'he gra nd mean va lue (4. 3) II itnessed that prcgnancy. as corollary or earl y marri age of girl s. had 

hi gh influence on the gi rl students' dropout or primary school. Study made by Rose (2003) 

sholVed that the atti tudes of the soc iety towards pregnancy and marriage made gi rl s not complete 

their school. leading to dro pout thus negatively affecti ng the achievement of UPE. 

Sim ila rly . the grand mean value (-+.4) showed that the I'alue the community had to girls' education 

\\lb IlHl lld 10 be hi gh <IS ~ I I ~lc tl ) r nri c-.:ling the druppillg out ul' girl s' li'om the primal") ::ichuoling . 

. \ccording to ~ Ii ll ~ r (2002). traditi onal constraints such as school related problems which lead to 

sniCt y and cultural concerns might f'orce parents not send girl s to school s or Illake thelll dropout. 

Similarly. according to the findings of (Rose. 2003; Coats, 1994: and Whyte et al.. 1985), 

trad itionally fcma les were viewed as mothe rs and homemakers so that no need or position t'or thcir 

ed ucation. This mi ght t'o rce thcm to dropout of school. 
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I"he grand mean I'a lue ( 1,6), categorized abduction as a factor with low impediment on the 

droppi ng out o r students from schoo ling, Reruting the above finding (Rose, 2003) mentioned that 

in some areas of Ethiopia, girls sometimes get abducted on the ir way to school or even from within 

the school compound itself by the pa rents of boys for marriage to their so ns, as a result or whi ch 

some pnrcnts rel'used to send their daughters to school. Thus, abduction was not a cause for the 

girl s' droppin g out 01' sc hool. hindering the achic"ement 01' UPE in the area understud y, 

As mentioned in the literature part , for home-school distance, the farther away the school is from 

home. the higher the chance of students to dropout or schools 

Table 26: School -home distance as causes for dropout of ch ildren from primary schools 

No 1I('[JJ~ I Responde nts Grand 
l-~ -~ ~ ~r, 

Tl"H'hcrs' St'llOu l prinl'ipals' \.yEOs· S IlHlclilS' mean s 

IlI cans(x) Ill eans (x) mea ns (x) mean s (x) 

I For IUII..:r prllllUr) 
4, 3 4,4 4.4 47 -t S 

~chools 

1 For lIppo.:r prill1:lr~ 
-1 . .3 .. L 3 4.4 -1 .5 4.4 

SCilOI,b 

I\ S thL' grand mean , 'alue (-1. 5) sho\\ed, school to home distance fo r the lower primary school 

studcnts lIas identilied as a lilctor hm ing "cry high impact on students of the primary schools to 

dropout. Supporting "hat thi s finding came across, studies made by (Kokeb. 2007; Lisanu , 2004: 

MOE. 2003; Teshome. 2003: UNESCO. 2002, and Watkins, 2000) witnessed that di stance from 

pri mary schoo l to home of students was lound to be one of the major factors for causing students 

dropping out of schools, So. the linding obtained from respondents' data showed that di stance 

I'roml'illage to sc hool of students as a chal lenge to the uni ve rsalization oCpril11ary education, 

I"he gntnd mean' alue (4,4) categorized the absence of upper primary schools at reasonable 

di stance fro m the villages of students as a cause la r dropout with hi gh impact in hindcring students 

from attending school s, Besides thi s linding, the researcher's experiences witnessed that upper 

prinwry schools were small in number in the zone and were found at farthest di stances from most 

students that co uldn't be trave led to and from everyda y, So, it had high impact on the dropout of 

students bclo re completing the primar)' schoo l education to attain basic sk ill s, With regard to thi s. 
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(kllkeb. 20u7: ;ll1ci l.i"lnu. 20U-1) ciisclOSe'ci th;1I stude'nt s tralding long distances did IlLlt pe'rlorm 

lIe ll in their ed ucat ion and linalll ended up in dropping out of sc hoolin ~. Thi s had a ncgatiyc 

inllucncc on the uni versa lizat ion or prima!") ed uca tion 

I':co nomi c and de mographi c issucs wcrc takcn as out school obstacles to primary schooling by 

promoting the dropout of students I'rom schools. 

Table 27: Issues related to economic and demograph ic ii1ctors as causes to the dropout of students 

l'rol11 schoo ls 

No J It' Ill S Responden ts Grand 

Teachers' Schoo l princ ipals' WEOs' mea ns (x) Student s' mea ns means 

/llCHn s(x) mean s (x) (x) 

I Child I<lbm -1..2 -I j .4 .A 4A 

2 1'\1\ crt) . , H H ·1. -I _5 

; I iUg..: tiu!1II.\ • ·1 -l :; H • ; n 

11K' grand me;lIl lalue (-1. -1) sil llll ed that ch ild labor needed by parents had high impact in making 

studcnts dl'llp out or sc hooling. According to Mul ugc ta and Amanuel available online, in line with 

thc linding or the stud y. dropout and non-enrol lment were serve in Rural Ethiop ia. parti cularl y. 

dropo ut rai ses during the main agricul tural seasons as a resu lt of parents demalill lor child labor as 

there was no double shift systems in the primary school s which make students ga in alternati ve 

ti mc to lIork l'or their parents. Similar to the literat ure. from the researcher's experience. there was 

no double shin Sls tem in the rural parts or the area understud y and students were i'ound showing 

high dropout particularly during ha rvesting seasons. 

The grand mcan va lue (4. 5) identilied poverty leve l of the households as one or the ractors tha t 

had ve ry hi gh impact on studen ts to dropout or schools. With regard to thi s finding the Young 

I_ivcs Po li cy I3 criel2. ava ilable online. sholl'cd that rura l households were more sensiti ve to 

schooling costs. ,'I en smal l charge'S could hal I' an impact on rural households and 1.lolrid lead to 

highe'r droP-lIIII ratcs than si mil ar cha rges in lII'ban areas. Rosc (2003). al so re vea led that poverty 

at the househo ld ICI'CI became a major constraint to boys and gi rl s attendi ng and staying in school. 

so that thel' dropout of thc schoo l. 
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The grand mcan value (4. 5). showed that large family size had vcry high impact on the students 

droppi ng ou t 0 1' schoo l. I hi s could be due to the nlC! th at it \\ould be difficult to support large 

nunil y size than small one. l3ut according to the Young Li ves Po li cy Briel' 2. ava il ab le online. it 

has been argued that in the Ethi opian context. other factors being constant. the larger the number 

of children the highe r the probability of their enro llment reflecting the greater availability of labor 

in the household for agricultural and domest ic work. 

The linding of the study was in dil l'erent to this argulll ent. Under norlllal cond itions. social. 

economic and cultural factors might not remain constant. and would lead to the enrolled students 

to dropout of schools. Thus. large 1 ~lm ily size had a negative influence on students dropping out 01' 

schoo ls . 

.t.3.3. Issues Related to Special Needs Education as Causes for Students' Dropout (See 

Appendix E6) 

I\tlituck s to\\ ards children \\ ith special needs. transportation system s and the lack of trained 

nwnpO \\'er Ill r SNI: \\ere taken as thl·lartcrs to the completion of primary education by promoting 

the dro pout 01' students. 

Table 28; Altitudes towards children with spec ial needs as cause for theirs dropout from schools 

I No I Itelll s nespondents Grand 

TC<ll' hcrs ' Schuu l prin cip:lls' mea ns WEOs' Students' Ill ean s 

Jllc<ln s(x) (xl meall s II1cnns (x) 

(x) 

I CllllHlllJllll ) 
n .1.3 -I .5 -1 .. 3 

" 5 ,lll lludcs 

1 Paro.' nlS· <Hl i\lIdes 4A 4.1 n 4.4 -1 .6 

The l!rand mean I'alue (4. 5) dep iu cd that the attitudes the societ y had towards children with 

spccial need" educa ti on \\as lound to hale vcry high impact on the primary school students ' 

dropping out 01' school. According to in terview results. pe rsons wi th di sabilities were taken as 

res ults of \\Tong ael/s done at sometime in the past by lore lathers. and so were considered as sub­

humans. Thi s might make them dropout 01' schoo ls ( 14-04-08 /. 
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Thc grand mean value (4 .6) for the attitude of pa rents to chi Idren II i th spec ial needs educat ion was 

categorized as a Jilctor ha\'ing veri hi gh impac t on the dropping ou t 01' stllClen ts from the primar) 

schouk ,\ecurciing to (.1 1('.\ ::>00 ::> . and I irusell. ::>0(5). the birth of a child with disab ility was 

wkcn as a s\ mbol of shamc leading to disagreement as we ll as divorce among some couplc. The 

ch ildren lI'elT thought as \Veak. hopeless. dcpendent. and unable to lea rn and the subject of charity. 

lI'hi ch contr ibu ted to increasing an interi ority complex in the persons \V ith di sabi lities. This might 

make them not to perform we ll on their education leading to di sruption of the primary schooling. 

From the researchcr's ex peri ence some parents of students wi th hearing diffi culties didn't \Vant 

their children to be isolated li'om them and returned them back to home ti'om thc special unit found 

in the Lone. This made the students to dro pout of schoo l 

Thc access ofstudcnts with moving di ffi cult ies to the primary schools was obstructed by the 

naturc of transport facilities leading to their dropping out oCthe schools. 

'Table 29: Conditions unsuitable to children with moving difficulti es as ca use lor the ir dropout 

from school s. 
- -- - --- .- ---

\"0 11l'1I! ~ Rt'spoli lit'lll s Grand 
-_. 

T t::Il'iIl: rs' -------Sr Ii 00 J prin~ip:lls' \\ EOs' means (\) Students ' Illt:ClIlS 

IlIl':l Il S(X) Jll(!ans (x) llI ea ns (x) 

I Road:- n H n -L5 < S 

1 School 
H ·16 4 .. 5 -1. 6 ·16 

cunstructlun 
J rr:lI1sllorl .'» sh:ms 

·16 H ·L5 <. 6 H 

I \\1 II hl'o..:kh 'lIf < 'i ·1 , < 'I < 7 n 
--- --- - _.- ----~ 

.-\lIthc grand mean \'alues lo r unsuitability of the school-home roads (4.8). the school construction 

(-1 .6). transponati on (4.6) and the abse nce of wheelchair (4 .8) showed that these variables were 

categor ized as factors wit h very high inn uence in maki ng students with moving diffi culti es 

dropout of schools. With regard to these (Porter, 2002 and MO E. 2006) mentioned that roads, 

buildings. transport lile ilitates and other publi c recreational areas limitcd the partic ipation ot' 

stud" llI' II ith di sabiliti,'s in "dulHti nn and mack them to dropout most cDmmonl \' in thc lirst and 

S(,\(,llih gradl...'s. 
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Sil11ilarly_ for the area under study it could be linalized that tho ugh data did not exist for students 

with l110ving dirliculties_ because of lack of identification_ asseSSl11ent and awareness_ the 

l11cntioned variables l11isJit ness l11ight l11ade the students to dropout or school. It cou ld be sUl11l11ed 

th"t Ilun-uptillll/c'ti ac,-cs> Ill alk Sllllki1ls II ith special necds to dropout 01- school and thus 

catcguri LL'd a~ Olle vl ' the chalk:ngcs to Llni\ crsaliza ti on or primary education. 

The abscnce or assessmcnt, idcnt ilication and support sys tel11 to children with special needs was 

due to lack of tra ined l11 anpower for SNE paving the way to the dropout of students frol11 thc 

pril11ary schoo ls_ 

I "ble JO : iss Lies related II ith lack of trained l11anpower lor SNJ:: as cause lor students' dropout 

Ii-olll schools 

No Ill'IlIS Respondents Grand 

Teac hers' Schoo l principals' WEOs' Stud ents' means 

IlI c:l ns(x) mea ns (x) means (x) mean s (x) 

I No asScssmeJ1l ~ _ 9 4 .5 4.7 4.6 4.7 
I I 

" \': 0 
).U I ~ . ~ .. Ul ~. 7 n 

l,klllllll' ,I II\l11 , - -~ - - -
3 \JIJ ,>uppurt ~--Y ~ .. 9 ~. 7 U H 
~·_L I 

Thc ca lculated va lucs lor the absence ofassessl11ent , idenlil-ication and support system to r siudents 

with special needs were 4.7, 4.8 and 4.8 respective ly_ Therefore, these va riables were categorized 

as chall enges having wi th vcry high intluences in prol11oting studenls dropout _Thi s il11plied thai 

Ihc absence ol-"ssc' , slllenL identil·icmion and suppo rt system tor students with special needs would 

ohslruc t the "1i"i llll1c nl or LJ I'I ·: in Western Ilararge Zone. 

Conlorm ing to the finding of the study_ MO l3 (2006) l11entioned that dropout was lound to bc the 

mOSI comillon in the first and seventh grades due to lack of asseSS l11 ent. ident ifi cation and support 

due to lack ol-lraincdmanpolI·er in special needs education_ 
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-tAo C hallenges to Repetit ion Rate 

The repe tition rates 01' the sampled woredas and to wn fo r fi ve consccut ive years we re taken and 

di scussed. 

Table 3 1: Rcpetiti on rate of students in the sam pled woredas and town 

~_car Sex eira Ciro TO\\11 Doba Mi'eso Tula 
2003 04 ~,t I 3.7 5,2 5. 1 5.1 

, 

. 
~- ~~ 

_. 
~~. 

t 4 I 4 0 4.~ 5.3 
- - ~ -- -+- - I 

13util ,\ l) ·1.6 50 5.2 
+ - ., -- -j--2UU4 U5 \ '1 I 4.' - 3.9 ... 1.3 4.7 

F 2.1 . 3.7 4.1 4.5 
1300h 3.2 4.3 3.8 4.4 H 

2005/06 M 2.6 2. 7 7.1 4.5 5.5 
F 3.4 7 ' , .J 5.5 3.9 5.1 

BOlh 10 75 (, 1 47 5' 
2006107 M 3.3 3.? 3. 8 5.6 4.5 

F 3.5 3.0 4 .0 4.6 4.9 

130lh 3.-1 3.1 3.9 5.1 4. 7 
~-

. \ s could bL' obsL'rved rrom the lable above. tho ugh the ratc or repc tition seemcd to shOll' a general 

(kc reasc. but vel')' slo\\'I)' . the change itsc lf was lo und to be irregu lar. For example if we looked at 

the change 01' repct ition rate 1'0 1' Ciro across the ),ears taking 2003/04 as base yea r, we cou ld 

observc that the repe tition rate declincd from 3.9% i to 3.2% in 2004/05, from it was changed to 

3.0% in 200S/OG. !-l Oll eve r. in 2006/07 it increased to 3.4%. What would follow cou ld be either 

il1l"t\.'nh.'Il ! \lr i..k'cn.'llH:1H 

O["el'lation lor the repetition rate or Cim TOII'I1 Ad mini stration showed that the repet ition rate 

\Vas decreased from 4.3% in 2004/05 to 2.5% in 2006/07 and again inc reased to 3.1 % which \'HIS 

less than 3.4% of the base year (2004/05). In case of Doba. repetition rate was decreased from 

-1.6% in 2003104 to 3.8% in 2004/05 but showed high increase to 6.3% in 2005/06 . Fi nally it was 

dropped to 3.9%. I n case o r 1\11 i' cso \Vercda. the repetit ion rate \Vas decreased li'om 5.0% in 

~()U3 U-! to -1.-1"0 In 100-1 05 and tll -1. 2% in 1005106 . Il owever. by 2006/07. the repetition 

increased :Iga in but grealer thant hc base year (2003 /04). 

"·inallv. the repetition rate of Tulo wereda was decreased from 5.2% in 2003/04 to 4.6% in 

100-1/05. By 2005/06 . it incrcasedto 5.3% but dec reased to 4.7% by the year 2006/07. Though the 

change observed as sho\Vn in the tabl e lollowcd ups and clowns 01' dec rease and increase of the 
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repetition rates in the sampled lI oreLias. it sholled a general decease with the except ion of Mi·eso. 

Whme\er the cases of repetition might be. itll ould continue as challenge to the primary education 

system of the Zone. 

According to diffe rent sources. students' repetition was due to di fferen t reasons. Zerihun (2007) 

ment ioned lack of teachers as cause for repetition. As to (Kokeb. 2007 ; UN ESCO, 2005 ; Li sanu. 

200.+: I' osl'. 2003 dnci !\dane. 19<)3) large class size . lack of classrooms. lack or teachers and 

ShOl"l<lgL' oj' sc huul l~lcilitic s \\l'l\.' the UlLISt?S 1'0 1' the 10\\ p~ rlormance of students leadi ng to 

repeti tions. 

Thi s implied that. because of different reasons, re petition continued as a challenge to the primary 

education system in West Hararge zone. thus. UPE was in ri sk of not being achieved. 

-lA, I , In School Facto rs as Ca ll scs for Repetition (Sec Appendix E7) 

I.drge class size. sho rt age of teachers and sc hool Iflcu lties we re con sidered as the var iables withi n 

schools as cause for repet ition of students. 

Table 32: Large class size as cause lor the repeti tion of students 

liem Subjects Frequency (I) !~)r the sca les ill the next row below x Grand 

VH (5) H(4) M(3) L(2) VL( I ) mean 

Large cl(lss SiLL' reacll\:r~ 98 10 I 7' --' 5 II 4.1 
----r--

')Cillh)1 
I -I II 2 I I -t.~ 

principal s 4.1 

WEO, 21 15 4 2 I 43 

Students 91 105 41 13 17 3.9 

The granci mean value (4.1) for large class size identified the variable as a high cause for 

repet ilion ofstucients. With respect to thi s, Lisanu (2004) fou nci that large class size was one of the 

majur problems in Ti grai Region as cause lor st uclents' low perto rmance leading to dropout ancl 

repetition of stucients. The implication was that large class size was one of the major challenges fo r 

uni ve rsalization of primary educati on . 
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Tablc 33 : I~ ack of teachers as cause for the student s' repet ition 

I No I I tl' llI ~ 

l- Toao hors' 

Respondents Grand 

'-

Sc hool prilH..' ipills' WEOs' St ud ents' Ill~an s 

IIIC<ln s(.\) JlIl'a Ii S ( .\ ) IIH'a ns (x) nH:<lII S (x) 

I For grCldc~ 1-
4.~ 4.1 4 .. 3 3 .. 9 4 2 

4 

2 For grades 5~ 4 J 4.5 3 .. 8 4 .1 4 2 

S -As obsl'rl'cd lrom the grand mean va lue (4.2) for the lack 01 teachers I·or grads 1-4 had high 

i nllu~nce l)n making studen ts repeat classes. Thi s lias supported by Loso nl1cn et al.. (2005). IIho 

Illl' llt i<l nl'd that though I·.thiupia had tcacher LJuali li ca ti on in the lirst cycle primary education ( 1-4 ). 

it was lound that the students to teacher rati os hal ·e been increasing from time ro time leading to 

thc students repet ition. Thi s implied that lack of teachers in the lower primary schools ( 1-4), was 

lound to be one oC the major challenges to universal primary education in the zone. 

Thc grandmcan va luc (-+ .2) categorized the lack ofteachcrs for the upper primary school s (5-8) as 

a I·ariablc II ith high inlluence on making studcnts repcat classes . As to / crihun (2007) in support 

01· what the data indicated . there was lack of teachcrs lo r thc upper primary schools (5 -8 ) in 

Oromia lead ing to the repeti ti on of' students due to poor quality of educat ion . Thi s indica ted that 

lack of teachers in the upper grades of' the primary schoo ls was one 0[-- the factors for hindering thc 

ulli\·ersalizat ion of primary cducat ion in western Hararge zone. 

Table 3-1: I.aek ol' school facilities as cause [o r repe tition of stucients in prilllary schools 

\'0 Ill'llls Respondent s I Grand 
-- --- -

Tl'<ll' hl'r '\" So hoo l prilH'ipals' WEOs ' Students ' IlH:Clns 

II1£'<lII S( .\) mean s (x) means (x) JIl eli ll S (x) 

I Classrooms 4 .2 4 .3 4 .. 2 3 .. 9 4 .. 2 

2 Seats 3 .9 3 .3 3.7 3.6 3.6 

3 Textbooks lor 1.8 2 .3 2.0 2.0 2.0 

" mri", I-~ 
~ Textbooks ror 

~.O 3 .3 3 .3 3 .3 3.5 

I 
grades )-1) I 

---i , 
Hlackboll rtl ~ , 1 ~.-I 2.8 1 5 2.7 .) .. -

10 t-- - I - I 
Libr"r~ ~ . ~ 

I 
~ .. 2 ~.I ~.I ~ .. 2 

I 
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The grand mean va lue (4,2) Cor lack of classrooms as cause of repetition was found to havc hi gh 

inllucnee. In support of thi s, (Li sanu. 2004) mentioncd that there was lack of class rooms in school 

bu il di ngs in Tigrai leading to students overcrowding that made them to repeal. Thi s implied that 

lack ol' cl assl'Ooms lias a chall cngc 10 un i\"c rsa l primary cd ucati on. 

2- I 
ICor item B the grand mean valuc (3,6) catego rized lack 01' seals/chai rs as the cause high studcnt 

re petit io n, In line with thi s, thc LC D' s Ethiopia Programme, available online, mentioned that poor 

classroom in rrastructure like lack of seats/chairs was one of the challcnges the Eth iopian educa ti on 

sys tcm raced, thus leading to students repetition and dropo ut lor their performance would be 

IOll"Cl'L'd , 

The implical ion 01' Ihi s '·" IS that la(k or scats/chairs was a chall cnge to UPE in western Hararge 

zonc , 

'f he grand mean va lue (2 .4) showed that lack of tex tbooks fo r thc lower primary schools was 

rou nd to be a va ri abl e with low influence on the repetiti on of students, Un li ke thi s I'inding, MO E, 

(2005) showed that there were lack of tex tbooks in all regions or Ethiopia with the excepti on or 

I larari and Addi s t\baba In 2003/0-1 .. 

This showed Ihat lac k or tex tboo ks was lound to be no more challenge to thc uni versal primary 

educat ion ill west I-I ararge. 

The calcul ated va lue (3 .5) catego rized lacks or textbooks for thc upper primary schools as a 

variable with hi gh influence on making stuclents repea t classes, Supporting th is linding, Thc 

I.C I), s Ethiopia Progrnmmc. H\ 'a il abk onl inc, showcd that lack or tex tbooks ",ere found to be a 

challc' llgL' in 1'.lhiopian prima l') schoo ls. I'his lI()uld lead III sluLlcn b' repetili on ol' classes. 

As the calc ul ated va lue indica ted and the body of literaturc supported the indication that lack or 

tex tbooks was found to have hi gh influence on students' repe ti tion of classes, it could lead to the 

lina li zation that lack of textbooks for upper primary schools was one the cha ll enges to UPE in 

Western I-i ararge lone, 
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The grand mean va lue (2.7) depicted that lack of blackboards lor primary schoo ls had average 

inlluence on making studeill s repetition of classes. Unl ike what was implied in the LCO's Ethiopia 

['rgramme. m'ai lab le online. that the Ethiopi an primary school system faced the challenges of poor 

classroom inl'rast ructure that there was lack of blackboards, textbooks. seats etc, that would lead to 

students lo \\' pe rformance. that was most likel y to make students repeat classes, the linding 

indica led Iha! lack 01' bl,lekboard had ave ra ge impaci on making slUdenls repetiti on. 

The implicat ion was Ihat though lack of blackboard was taken to be of medium influence on 

students' repetition, it had its own impact in hi ndering uni versal pri mary education in the area 

understudy. 

rhe grandmcan lalue ( -1. 2) depicted that absence ofl ibrar) 1·1 as lound as a 1 ~l ctor \I'ith high impact 

on the repelilion or primar) school studenls. In line \li lh this, [VIOE (2003) rc vealedlhat schoo l 

1~lc il ilics such as library. pedagogical centers, and laboratori es were required to be proportional to 

the number of teachers and students in the school for the provision of qua lity education . However. 

it was indicated by the li nding that the re were no enough libraries so that no provision of quali ty 

education that implied repetit ion or students to take place.Again, by implication the absence of 

library was tound to have impac t on the universa li7.ati on of pri mary ed ucation in West Hararge 

lone. 

-1..1,2, Ou t of School Factors as Causes for the Repetition of the Students (Sec Appendix E8) 

Probl ems related to gil'i s' educa ti on, school-home di stance and economic and demographic faclOrs 

\I'ere considered as the variables escalating the repet ition of students in the pri mary schools. 

Table 35 : Issues related to gil'i s' education as causes for their repet ition 

1\0 I Ill' III S Rt.'spondcnts Grand 
~-

- St-hool TC<I('hcr~ ' prim"ipflls' WEDs' Students' ll1 ~all S 

IllC<IIl S(X) III C<I li S (x) mea ns (x) means (x) 

1 1 ' ;lrl ~ Illarnag-= 44 ·1 ; 42 ·Ll 4 ·1 

~ I)rl·g.n all l·~ 44 H n 4 ; -I 6 

] ( Olllllllll1lly 
~ . 5 44 -1..5 4 .2 44 

allilulks 
4 /\bdut:lKlll 16 1 1 Ij 1 S 15 
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.\s (uuld be obsl'ned from table- 35 "bull'. the f'r"nd mean laluc (4.4) disclosed that carl) 

1l1~!tTIHg(' or gi rl \\as round 10 be GIll' or the !~lCtors causing hi gh impact on repetition of girl s 

studcnts . In support 01' thi s idea a stud y macle on the Situation of Girl s in Anglophone Arri ca. 

obtained from internet. sholVed that ea rl y marriage along with other causes was found to have 

impact on the repe tition of gir ls in to school s. 

Th is implied th'll carl) mGlTiagc had impact in hindering uni versal primary educati on Ii'om being 

achieved . 

The grandll1can \'al ue (4 .6) displayed that pregnancy was lound to be a variable having very hi gh 

impac t in making students repeat classes. This idea was supported by Rose. (2003). who re vealed 

that the ex isting soc ial attitudes towards pregnancy would lead students not to completing their 

educati on wh ich meant that pregnant gir ls e ither repeat or dropout of school. 

I:rum this. it \\ ould Iceld us to the l:nal iLation that pregnanc), had inlluence on uni ve rsa l primary 

education. being a cause lor repetition or gir ls. The grand mean val ue (4.4). disc losed that the low 

I'alue given to girls' education had high intluence on their cl ass repe tition. In supporting this idea, 

Mi ll er (2002) displayed that there were traditional constraints that hinder girl s from sc hooling such 

as girl s' spec ial needs for phys ical protection. and tradit ion often demands special concern for 

their pri vacy and spec ial reputation, From thi s ev idence. it cou ld be implied that hinder ing girl s 

from education lIas made either by non-enrollment. dropout or repet ition. 

Therelore. it was lound thar trad iti onal attitudes of the soc iety to wa rds the education of girls had 

limitation/hindrance on the universal primary education in the zone. 

Dissimilar to ea rl y marriage, pregnancy and community attitudes, the grand mean va lue (1,5 ) 

ack nowledged abduction made on the school-home way as a variable with low in fl uence In 

making stucients repeat classes. 

This had 10\\' impact on the perrOl'mance 01' students and thus wo uld not further lead them to 

repetition or classes. and thus wou ld not be categorized as a predicament to the attainment of 

Un iversal Primary Educat ion. 
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!-IolI·ever. alienating the findin g. Rosc (2003) mentioned that in some parts of Ethiopia. girl s get 

alx luetcd on their lIa\ to school or e\'en /"rom \\ ithin the school compound. 

'1 ab k 1(, 'i l'llUlIl-hume distance CI S cause Illr repetition a/" primar) schoo l students 
~- - -

.\ 0 11l'1lI .... Respo nd ent s Grand 
Tcac:hcrs' Schoo l pri lll'ipais' WEOs' Stud ent s' means 

IIIcan s(x) lII e""s (x) mean s (x) meallS (x) 
I For lower primary 

4 .. 3 4.7 4.7 4.4 4 .. 5 schoo ls 
2 For upper primary 

schools 4.6 4. 8 4 .. 9 4.1 4.6 

The grClnd mean \alul' (-1.5) iden tilied school to students' home di stance as a va riable wi th vc ry 

hi gh inllucnce on the class repet ition o/" st udent s. i\ similar study made by (UN ESC. 2002; and 

Lisanu . 2004) showcd that di stance between home and school was a majo r cause for both 

repca ting grades and dropping out of schoo l. The di stance of schoo l, particularly for low incomc 

fami lies. had great influence on education. It hinders child enro llment. promotes dropout and 

repetition as we ll as low per/"o rmance 01' students fin ally leading to the hindrance of UPE from 

ac hi L' \ L' tl1 l' lll. 

From what \nlS lound large di stance 1"0111 school to home of students had the influence o/" 

increas ing repetition that wou ld lead to thc non-universali za tion of primary educa ti on in the area 

underst udy within the promised time by the ycar 2015. 

Similarl y. the grandll1ca n \ aluc (4.6) witnesseci the influence of absencc o/"uppcr primary school s 

(5-X) at reasonabk di stance li'om ho me o/" the students on repetiti on o f students to be ve ry high. 

\\ 'ith regard to this. UN ESCO (2002) mentioned large di stance on the school as the cause for the 

repe titi on o/" students. 

Thus. large school-home the di stance was founcilO be cause for students' repetition. by making the 

upper primarv schoo ls less efficient. it wo uld be a chal lenge in the achi evement of UP!:: . 
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Tablc 37: Econom ic and demographic fac tors as causes fo r students' repetition 

I No I 
It ellI s Respondents Grand 

I Teachers' I Schoo t prinl'ipals' mean s I \VEOs ' IlH' HIl S St udents' mean s 
I 

ml'iln~(\) I' ) (x) III l' a li S (x) 
- - - - -~ 

I (hilL! Idbu l -I. } -I. ~ -I . :i 4 .3 -1 .. 5 
f-=-- ---co--- --

J PU\\ . .'r1~ -I .2 -I . g 4 .5 4 .2 44 

3 Larg,c I:llllil) 
4 _3 -1.7 4.4 4. 1 44 

I 

As could be observed I-rom the tabulaled da ta_ the grand mean value (4 .5) ca tego ri zed parental 

de mand lo r child labor as a 1 ~lctor wit h very hi gh influcnce on the repe ti tion 01' students. 

'>upporllng this li nding, (il abtamu_ 2002 : and Assel'L 1991) mentioned that one of the major 

reasons lur non-enro llmcnt. dropou t and repetit ion of studcl1ls in schools had been parental 

demand l'or child labo r_ Starting to work from Ihe ir earl y years, more than half of all children from 

4-1 5 yea rs of age identi fi ed work as their main ac tivity in it s many forms_ 

The imjJ li en ti on II-as that demand for child labor made the studcnts to repeat classes leading to its 

The grand mean \'al ue (4. -1) ide ll ti fi ed pOlwt)' Icw l to be a variable with high impact on making 

students repea t classes. In support of thi s, The Young Li ves document. ava ilable online, and 

Kokeb (2007) menlioned that small chargcs could have an impact on rural households and wo uld 

lead 10 higher dro pout and repetition rates than simi lar charges in urban areas because rural 

households wcre poorer. 

I'herclore, it could be concluded that povc rt ), or thc households had hi gh impaci on making 

students repca t classes, thus lead ing to be an impediment on the attainment 01' UPE in Western 

I-i ararge Zone, 

The grand mean I'al ue (-1. -1) indicated large l'a mil v sizc lVas found 10 be a var iable that posed hi gh 

rl'jJ,'tIIHln "II ,Iulknh_ .\ecording lol(ukl'l1 (2U07)_ dl'lllographic I' letur lias Illlllllito be one urthe 

1Il,'.!ur l'iwllcng," III Ih~ llnilcr,ali"atiun of pri mm' educalion in Icast Shua Lone, According 10 
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illlen'ie\l made on 14·0-1 ·08, the responses made to such qucstionnaires al so mentioned that large 

family houscholds cou ldn' t support their children's schooling which cnded lip in their repctition, 

Therefo re frolll the data obtained and sup porting evidence found, it could safel y be summari zcd 

tha t largl' !Cuni" si/e had illl lxlct un hinderi ng the achiel emen t o j' l 'PE bl making stude nts repeat 

1.:1:IS~I..·S 1!1 \\ l..'~ t l'J"ll Ilararg\.· I Ull l..' . 

-I, -1,3 , Issues Related W ith S pecial Needs Education C ausing Repetition (Sec Appendix EI) 

Attitudes towards children wi th spec ial needs, transport conditions for students with moving 

di ffi cul ti es and the margi nali zation of children with disab ilities were taken as issues related to 

special needs educa tion causing repctition, 

'I able 3X: , \tti tudcs tU\I 'ards children 1,1 ith spec ial need s as causcs lor theirs repetition in the 

schoo ls 

No item s Respondents Grand 

Teac hers' Schoo t prin cipals' WEOs' Students' means 

IlH.'an s(x) mean s (x) menu s (x) mean s (x) 
I 

t CLllllll lll ll i t 
.1..9 ~ ,9 ~ , ,2 ~) ~ ,2 

~ dllllltt!t· .., 
-.- ,-- - -~ - . 

2 j~dl\:!lIS 
-1. .5 ~ .. 9 

I 
4 , I 4 .5 ~ ,5 

I I a llillH.lc ~ I I 

As the tabulated da ta showed the grand mean value (4.4) depicted that the attitudes of the society 

to ch ildren with special needs education was found to have hi gh innuence on stude nts with 

di sab ilities droppi ng out of school. With regard to thi s Ti rusew (2005) mentioned that in Eth iopia, 

pl' rsons lI'i th di sabil ities \I 'cre thought as \I'eak, hopeless, dependent and unable to lea rn and the 

SU bjl'ct ul' charit \ , rh i, limitl'd thc in terac ti on oj' persons with di sa bi lities at the family, 

nei ghborhood and community levels, It could al so limit the provision of public services like 

education and special programs for ;Je rsons wi th di sab ilities, Besides, MOE (2006) mentioned that 

clue to lack of support. assessment and identiti cati on dropo llt and repetiti on of students with 

di sabi lities I\'as common, 
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I' rolll the' linding indicatcd in table 3g. it could bc concluded thai studenl$ lIith special need s 

educa ti on dropout and repeat classes for lack of sUppOri and the atl itude of the soeiet), towards 

their education and personality . Th is had direct impact in hindering the achievement of UPE in 

Western I-Iararge Zone. 

I'he gmnd mean I'aluc (-l.5) showed that the attitudes of parents to children with spec ial needs 

i . .'LiUl';tliull \\;1:-, l'at..:gurilcd a:-. a \aridbk \\ilh \l'l": high il1l1X11'1 in making thL'111 repeat classes. \\ 'ith 

r,'gard to thi s. imcl'\ iellcrs said that parents lIouldli:ei shame 1'01' hav ing chi ldren with disabili ties 

and didn't SUppOri them in their education ( 14/04 /08). In support o r thi s. Tirusew (2005) 

mentioned that thc birth of a ch ild with disabil ities has been taken as symbol 01' shame. leading to 

disagreement as wel l as di vorce among couples. They didn ' t support them in their educalion. This 

lIould put sueh child in inferiority complex that wou ld make him/her weak in educat ion and 

linalll lI()uld repeat classes. Therel'or". rromthc obtained da ta. it was finalized that the att ilLldes or 

pare'l1\s lias I(lund to halt' high impaCi in obstruc ti ng universalization of primary education in the 

area understud y. 

Table 39: Cond itions unsuitable to children with moving diffic ul ties as cause far their repet ition. 

1 No 1 itt'IIl S Respo ndents Grand 

TCilchers' I Se hoo l pri ll cipa ls' I VVEOs' 1lH,.'i:ln s I Students' mea ns means 

IlIt il !l S( \) !ll(.'a[\~ (\) 

- - ~~- - - ~ ~'---~ - ~ 
I R\.Jdd~ ~ 7 ~ . 6 ~ 7 ~A .j6 

f--~r--c- ~ I 
. 2 School 

~.6 -I .9 ~.6 ~ .3 4.6 
construction 

3 Transport 4.7 4 .9 4.6 4 .3 4.6 

-I No wheelchai r 4.4 4 .9 3 .. 9 4 2 4.1 

l'he' grand Ille'an \'filues 1'01' unsu itability or school to/ from home roads (-l.6). school construction 

t-l.6 ). and absence or transportation (4.6) and IIhcelchair (4.1) all for students with moving 

dirliculties showed that the va riables had vcry high impact in making students repcat classcs. In 

supporting thi s . .I1CA (2002). mentioned that roads. bui ldings. transport fac ilit ies and other public 

recreational areas limited the partic ipat ion and integrat ion of persons with disabilities into the 

socic tl and this limited the ir participation in eclucat ion as lI·el!. The sallle source also mcntioned 
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From the linciing indicated in table ]g. it could be concluded that students with spec ial needs 

eciuc81ion dropout anci repeat classes lor lack of support and the altitude of the society towards 

their education and personality. This had direct impact in hindering the achievement of UPE in 

Western I-la rarge Zone. 

The grand mean value (4.5 ) showed that the attitudes of parents to children with special needs 

l'(h ll'dliUl1 \'~IS e<lll'goril.cd as ~l \ ariabk \\ 'ith , '('I') high im]l:1ct in making them repeat classes. \Vith 

regard to thts. inten ·iell'crs said that parents wo uld feel shame for having children with disabilities 

and didn ' t support them in thei r ed ucation ( 14/04/08). In support of th is, Tirusew (2005) 

mentioned that the birth of a child with disabi lities has been taken as symbol 01' shame, leading to 

disagreement as we ll as divorce among couples. They didn't support them in their education . This 

would put such chi ld in inferio rity complex that would make him/her weak in education and 

linallv lI ould repeat classes . Therelore. from the obtained da ta, it was finalized that the attitudes of 

parents lias lound to have high impact in obstructi ng universalization of primary education in the 

area understudy. 

Table 39 : Conditions unsuitable to children with moving difficulties as cause for their repeti tion . 

I~O J telll s Res pond e nts Grand 

Teachers' 1 School principa ls' "VEOs' Illea ns Students' mea ns Illeans 

llle<lns(.x) Illl'an ... (.\) ( 'l (x) 
-- t---I I{uad~ -17 ~.6 4. 7 4.~ 4.6 

2 
School 

4.6 4 .. 9 4.6 4 .3 4.6 
construction 

3 Transport 4.7 4 .. 9 4.6 4 .3 4.6 

4 No wheelcha ir 4.4 4 .. 9 3 .. 9 4 .. 2 4.1 

The gmnd mean val ues lor unsuitability of school to/from home roads (4.6) , school construction 

(.J.6). and absence 01· transportation (4 .6) anci whee lchair (4.1 ) a ll for students with moving 

difficulties showed that the variables had very high impact in making students repeat classes. [n 

supporting this, .l ICA (2002), ment ioned that roads, bui ldings , transport facilit ies and other public 

recreational areas li mited the parti cipation and integration of persons with disabilities into the 

soeielY and this lilllited their participation in education as we ll. The same source also mentioneci 
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thm one of the major curren t problems far the education of persons with disabili ties was lack of 

assistile dCl'iees like braille. wheelchair etc. Based on this data. lack of transport facilitates like 

wheelchair and others were f'ound to be the hindering factors 1'01' ach ieving the Millennium 

Development Goal of prilllary school ing. 

From these data . it lVas found that the unsuitability oC roads tolli'olll school buildings anci transport 

faculties were the Illajor factors tar hindering universal prilllary education in Western I-Iararge 

lone for the' I ariabks II ere l'lLlI1d prollloting repetit ion. 

I able -10: IssLies related with lack or trained Illanpower 1'01' SNl as cause 1'01' students' repeti tion 

No Item s Respondents Grand 

I 

2 

; 

Teachers' Schoo l princi pa ls' WCOs' mea ns (x) Stu dents' means 

Ill cn ns(x ) mean s (x) means (x) 

No 'lS~o..'SSIlWlll H 4_.9 4 .. 2 H 4.6 

N,lldo..' lllil'icalinll 4 , 4.9 -L6 4 .5 46 

'\,1 :-.uppurl 47 4 ~ 4 3 4 I 4 ; 

The grand Illean values (4.6). (4.6) and (4.5) for the absence assessment , identillcat ion and support 

systems respectivel y depic ted that the variables had very high influences in promoting repetition 

of the prilllary school students. FJvoring this idea. MOE (2006) revealed that repeti ti on for 

studcnts with special needs education was the highest due to lack of identification. assessmen t and 

suppon due shona!lc ol't rainL'd manpOI-Ier in SN E. 

With regard to this. inl''ormation obtained from zonal education offi cial s about the absence or 

manpower trained in specia l needs educat ion, al l the woredas in the zone aftlrmed that because or 

lack of trained manpower for special needs education , children with learning diftlculties or 

disabil ities were found to dropou t or repea t classes. 

Thcrciorc. based un the data obtained from the sampl ed woredas. the absence of trained manpower 

in spec ial needs educa tion in most of the woredas in the zone was f'o und to increase the repetition 

of students with ci isabilities implying that UPE was at risk of not be ing ach ieved by 2015 in 

Western I-I ararge Zone. 
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CHAPTER FrVE 

SUMMA RY, CONCLUSION AND RECOMMEN DATIONS 

Thi s chap tcr II as concerned lI' ith thc summary. conclusions and recommendations made to the 

stud ~' consccu ti l'el). 

5.1. Sum mary 

The main purpose of the paper was to access the ex tent to which some cha llenges to primary 

cd ucation innuence the achievement of Universa l Primary Education in Western I-I ararge Zone. To 

thi s cffecl. related documents we re investigated. to look for the ed ucational access, quality. 

el'licicncy and issues re lated to eq uit y. Furthermore. the innuences of some of the challenges to 

primarl education on thc ach iel'cmc l1l " I' thc un i I ersal izat ion 0 I' pri mary education II ere depicted 

so that the mos t se ri ous problems 1I'0u id be so lved. 

To achieve the objective of the study, the rollowing basic questions were rai sed. These were: 

To what ex tent did some challenges within school s constrain the achievement of UPE? 

To what extent did some cha ll enges outside the school s hu rdle the achievement of UPE? 

To lI'hat ex tent did so me issues related to Spcc ial Needs Education di stress the attainment 

or U PI~ ') 

The data analysis and interpretations led to the rollowing main findin gs: 

Challcngcs as non-enrolment to sehools: 

• The document analysis about Net Enrollment Ratio and Apparent Intake Rate made as 01' 

2005106 to 2007/08 showed that the school age chi ldren were not brought to the school and 

thus the prinJa r) school s lI'erL' charac teri zed by 10" Ne t-Enrollmcnts. Regarding pupil to 

teacher and pupil to sec ti on ratios as observed across years from 2003 /04 to 2007/08, there 

were no meaningl~d changes enabling effic iency of the primary schools to be improved as 

planned in Education Sector Development Programs (MOE. 2003) that bo th ratios were to 

be 50: I. 

• Data anal ys is I'rom school document about special needs education agai nst the school age 

popu lat ion 01' ch il dren lI'i th di sabilities showed that the Gross Enrollment of children was 

l'ound to be negligible so that lIolddn"t Icad to the level of saying special needs educat ion 

lI'as being add ressed. For exampl e, by the yea r 2003/04, out of 36339 estimated school age 
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population of children with di sabilities. onl y 12 children wi th hear ing dirriculties we re 

enroll ed and by the year 2007/08 out of 43205 ch il dren with di sabilities onl y 25 child ren 

with hearing difficulties were enro lled. 

• Challcnges to enrollment from the variables analyzed under in school factors as causes for 

lOll c:nrollment. shortage of class rooms. lack 01" seats for students, lack of tex tbooks for the 

uppcr primary schools. lack of teachcrs and absence of lib raries were lound to ha ve major 

challcngcs to students ' enrollmcnt. Lack of blackboards and tex tbooks for thc lower 

primary schools had low influence on enrollmen t. 

• Out of school factors such as ea rl y marriage of girl s, pregnancy, the value the society had 

to girl s ' education, chi ld labor demanded by parents. di stance from home to school: 

particularl). thc upper prima,y school s. household poverty and large fa mily sizc had maj or 

inilucncc on th," student s' enrollment. Abduction was found to ha ve low impact on the 

school enro llmcnt. 

• Issucs rclated wit h special needs education studied as va riab les such as the altitudes of thc 

soc icty anci parents of children with special needs, unsuitability of the school-home roads. 

transportation, school construction, and wheelchair, absence of symbo l language and 

absence of trained manpower for children with di sabilities were the major challenges to 

c:nro II men t. 

Chalkn gcs as dropout of schools: 

• With regard to in school factors as causes for dropout of students, large class size. lack of 

class rooms, lack of seats. lack of tcxtbooks for the upper primary schoo ls, lack of teachers 

and absence of library were fou nd to have major influences on the primary schools. 

• Out 01' schoo l ractors with maj or impact on the students dropping out 01' schools were early 

nwrringc 01' girl s. pregnanc y. 10\\ va luc given to gir ls ed ucation. child labor dcmanded by 

pnrcnts. lur the child were mainl y in vol ving in cultivating and trading chat crop throughout 

the yea r. school hOllle distance, household poverty and large faillil y size. 

• Issues, relatcd to special needs educa ti on such as the attitudes of the society and parcnts 

tOlVards children lV ith di sabi lities. unsuitabi lity of school - hOllle roads, school 

construction. transport facilities, and absence of wheelchair for students with moving 

dil"licultics "cre loundto bc the \'ariables \\hich means main inllucnces on paving the way 

, 
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Illi' students to be dropped out or the primary schoo ls resulting in the hindrance of uni ve rsal 

primmy ed ucation rrom being achieved in the area understudy. Likewise. thc absence 01' 

participation of children wi th visual di sabilities on education in offer in class with other 

students'. absence of symbol language for deaf students and lack of trained manpower were 

found to increase the dropout of students from the primary schoo ls. 

Factors as ,'a uses to repetition: 

• The document anal ys is about rate of rcpctition showed that though there was general 

decline in repet ition but very slowly. it was observed that the changes across yea rs from 

2003/04 to 2007/08 were irregu lar and thus wo uld not imply its total absence in the near 

future. 

• In school f'actors causing repetition of st udents to be a seri ous problem to the primary 

educ<ltion S) stem in v. 'cstern Ilararge Zone included large class size. and the shortages of 

classl'Oonb. sCais/chai rs. upper pri mary school textbooks. teachers and absence of libraries. 

• Out or sc hool factors causing students repetition were large class size, and lacks of 

classrooms. seats, textbooks for upper primary schools, teachers and absence of librari es in 

the pr imary schoo ls. 

• Issues related with special needs education that made students to repeat classes were the 

attitudes 01' the society and paren ts to children wi th disabil iti es. Besidcs, unsuitability of 

school-homc roads. sc hoo l const ruction and absence of transportation had major impacts 

011 caus ing repetiti on . Furthermore. the absence of participa ti on of students with visual 

di sab ilities on education on offer in classes wi th other regular students and the absence of 

trained manpower for studen ts with special needs education was found to affect repet ition 

by denying engagement and access which were mentioned by (Porter, 2002) as parts of 

inclusive ed ucation. 

S.2. Conclus ion 

The purpose of' thc study was to explain the impact of some challenges to primary education that 

impede the attainment of UPS in Western Hararge Zone. Based on the data analysis and 

interpretations that tagged along. conclusions were made fo r the stud y. Accordingly: 
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• It lias found that both the NER and NIR. as analyzed rrom documents 01' 2005/06 to 

c01l7 UX. shlJ\led th"t thL' school a~L' children appropriate to that primary level of learning 

didn't emoll so that UJ'E lI 'ouldn't be achieved . 

• The pupil to teacher and pupil to sec tion ratios seen rrom 2003/04 to 2007/08 didn't sholl 

promi sing improvements for achieving UPE. . 

• The Gross Enro llment of children with disabili ties as contrasted against the estimated 

schoo l aged population of children wi th d isabilities based on the 10% international 

standard 01' the ex isting population was found to be almost no over the years from 2003/04 

to 2007/08 thus leading to the non-inclusion 01' children with disabilities II'om universal 

primary education . 

• Although there was a general dec l ine in repetition rate, but very slowly, the change 

followed ups and downs, and didn ' t have some pattern that would enable the 

universalization of pri mary education in Western I-lararge Zone 

• It was also concluded that in school iilctors such as large class Size. deficiencies of 

cl""ruo ms. school [' Icilities like ch"idsems. textbooks for the upper primary schools, 

teachers and libraries were the major reasons for causing non-emollment, dropout and 

repetition of students. This implied that UPE achievement wou ld be endangered in the area 

understudy. 

• It was also deduced that out of school variables such as the early marriage of girls. 

pregnancy. low val ue the soc iety had to girls' education, child labor demanded by parents 

helmc-school distance for students. household poverty and large family size had major 

inllucnces on the increment of non-enrollment. dropout and repetition of' students. This had 

direct impact on the uni versalization of primary ed ucation fall at risk of not being 

ach ieved . 

• Finall y, items re lated to special needs education, sllch as the attitudes of the society and 

parents or children with special needs, unsuitability of the pupils' school-home roads, and 

school constructions. absence 01' transportatio n and wheelchair for stude nts with moving 

dinicultiL's 'IS IIcll as the ahsencc of participation of students with visual impairment on 

education on offer in the school with other regular studen ts. absence or sign language for 

students with hearing dirtlcult ies and the absence of trained manpower in special neeeb 

education had major impact on decreasing enrollment, and promoting dropouts and 
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repetition of the students in the primary schoo ls; consequent ly, the va riab les limited thc 

access, engagement and options to inclusive cducation lead ing to the obstructi on of the 

triumph "I'l lnil ersal I'rim:tr) hluca ti on in Wl'stern Il ararge lone b) the year 20 15, 

5,3, Recommend ations 

Bascd on the findin gs of the study and conclusions made, the following recommendations were 

forwa rded as strateg ies to promote the performances of primary educat ion in Western i-Iararge 

Zone in line with thc success of the Millennium Development Goal 2, that is. the provision of 

l 'nil ersal I'rimelr) Lducation, 

• According to the Universa l Declaration of I-Iuman Rights , (1948), basic education was a 

fundamental human ri gh t and th us, all the schoo l aged ch ild ren showed be brought to 

school in line with the Goal) of uni versa lizi ng primary education by creat ing awareness 

about the benefits of educat inn within the comm unity at large, 

• Low cost schools should be co nstructed near to the res idences o f the students by the use 01' 

locet! rl'sources so that all thl' sc hool age children \lott!d be able to attend the schooling, 

• Iliring tCHchers b) assigning suflicient budget through di scussion and negotia ti on 01' the 

lI'ereda cabi ncts and the wereda education heads so that the effi ciency of the prtmary 

schools wou ld be improved leading to the status of enabling the universa l prtmary 

education accompli shment as planned by the state, 

• Improving the provision of schoo l fac il ities like pedagogical centers, textbooks, and chairs 

and so on for the prOl'ision 01' quality education, 

• ~ l anpo\ler training lor Spec ial Needs Education should be an urgent measure to be taken 

so tha t those marginali zed children with special needs would be assessed; identified and 

supported enabl ing Uni versa l Pri t11 ary Education be attai ned by t11 ak ing education incl usive 

with regard to the children with disabilities, 

• Attracting stakeholders that IVould help in the attaint11en t of Un iversal Primary Education 

in different aspects so that LJ Pr: IVou ld be realized as promised, 
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Appendix Al 

Addis Ababa University 

School Of Graduate Studies 

College Of Education 

The Department Of Curriculum and Teacher Professional Development Studies 

Questionnaire for Teachers, School Principals and Education Office Workers 

Th e purpose of this qu estionnaire is to collect data on the challenges of Universal Primary 

Education in Western Hararge Zone. You are; therefore, kindly requested to fill the questionnaire 

in Dreier to know your opinion/ understanding about the issue under investigation. Your 

responses are highly valued. 

I \\"Qu ld like to assu re YO ll t haI t hi s stuely is purely academic and hence would not affect anyone 

III an,\' \\'<:1\ <1::; all the information would be kep t co nfid eclcntial. 

Tank you i 11 advance 

Directions: 1. put '/' mark in the space provided for your answer . 

2. Given short answer in the space provided 

3 . No need of \-vriting your name 

4_ Note: the term Special Needs Education refers to the education of students in need of 

8upportive facilities and education ciesigns. Because of physical or mental impairment that 

nwkes lilel ll disable functionall) un lik e other regu lar students . 

• Sex: 0 Male 0 Female 

• Educational status 

o 10 / 12 complete 

o TTl 

o 
o 

Diploma 

Degree 

o Masters 

3 Profession (area of study) 

o Teaching DEdllc8 tio nal Administration 

I' Ol l,,-rs (speci!.YJ ______ _ 

4 :::iervice 

o Below 3 years o 6 - 10 years 

o 3 -5 years o above 1 0 years 



Part II: Specific Information 

lAl whaL range of ages do you th in k gir ls i !l yo ur locality most commonly marry? 

o 12 -14 yea r s 0 17 - 18 years 0 other(specify) ____ _ 

o 15- 16 years o 18-20 years 

2What do you think parents in your locality would like their daughters be in the future? 

o good mothers o good merchants 

o Studellts o other (specify ) ____ _ 

3 00 child ren in yo ur area / school involve in labor (money generating) activities other than 

education? 0 Yes O No 

4 If you r response is yes to question number 8 above, what sort of labor activities do the ch ildren 

involve in? 

o cultivating chat crop o looking after cattle 

o trading o other (specify) ____ _ 

5. What IS the average distance (Ill Kilometers) that students travel from the ir home to school as 

far as YOLI kno\V? 

o 1-3kms 07-9kms o others (specify) ______ _ 

o 4-6kms 0 10-1 I kms 

6 Are t h e re : 

a) blind students in your school? 0 Yes ONo 

b) students w ith movin g difficulties in your school? 0 Yes 

l ' ) students \\'ith hearing difficulties in your school? 0 Yes 

7 Are you r school: 

a) Buildin gs suitable for students having moving difficulties? 

OYes 0 No 

O No 

b) to home roads suitable for students having moving difficulties? 

OYes 0 No 

O No 

8 Docs your school have alternative educational activit ies (options) arranged for: 

al blll1d sllI,knlS? 0 Yes UNo 

b) sludents \\'ith moving d ilTi cultJes? 0 Yes 0 No 

c) students with hea rin g difficulties (deaf stLldents)? 0 Yes 0 No 

9 Do: 

a/blind students involve in activities on offer in your school? 

O Yes ONo 



b/stucients w i th moving ciifficu ltirs involve in activities on offer in your school? D Yes D No 

l' sludelllS \\ 1111 IlcHrlng t!JrllC'U]lil'8 P8rtlclpatL' In activit Ies on alTer in your school? o Yes 

o Nu 

10 Have you taken cou r ses on special needs education? 0 Yes ONo 

11 I f your response i s "Yes" to question n umber 1 above, how cia you help students with 

specia l needs education in your sch ool? 

The following are some o f t h e factors hindering the a chievement of unive rsal prima ry 

education by making stude nts drop out of schools, not to enroll into schools and repe a t 

gra des ye a r after year without promotion. Rate the extent to which each of these affects the 

d ropout, e nrolment and repetition of primary school 11 -8) grade, stude nts in your 

school/locality . 

Very h igh = 5 High = 4 Moderate = 3 Low = 2 

Vcr,\ low = 1 

1, In school factors that malte students not t o e nroll in to schoo ls 

No. Item Rating scales 

1 2 3 4 5 

1.J. Lack of classroom s . 

1. 2. Lack of seats for students 

1-;-;-
1.3. Lack of textbooks for grades 1-4 

- - -
I 4 Leick of lext books for grades 5-8 

I .5 Lack of blackboards . 

1.6 La c k of teach ers for grades 1-4 

1.7 Lack of teacher s fo r gra d es 5 -8 

1.8 Absence of library 
--'--- - _ .. _- -



2. Out of school factors that make students not to enroll in to schools 

I No. I Item Ra ting scales 

1 2 3 4 5 
~ I ~ - ~ -- ~ 

2.1. Earl] murr iage of gi rl s 

2.2 . Pregnanc)' 

2 .3. Low value given by parents to the education of gir ls 

2.4. Ch ild labor needed by parents 

2.5. Village to primary school distance 

2.6. Absence of upper primary schools (5-S) grades at 

reasonable ciistance from home. 
-

2.7. Unsa fe road from home LO schoo l ror girls due to abduction 

2.S. Poverty leve l 

2.9. Large fami ly s ize 

3 . Rate the extent to which the foll owing issues related with special needs education make 

students not to enroll in to schools 

I 
_._-

.~~ 

-~- ---- _.-
No . Item Rating scales 

1 2 3 4 5 

3. I. Negative attitude of the society to ch ildren with s pec ia l needs 

education 

3.2. Lack of pa renta l support for children with special 

needs ed ucation 
3 .3 . I naccessi bi lity of the schoo l due to unsuitable roads for 

visuall.\" inpaired students 

3.4 . Unsui tability of the sc hoo l buildings for students with moving 

difficulties 

3.5. Unsuitability of the t ransportation from home to school for 

students with movin g difficulties 

3 .6 . Lack of wheelchair for stuclents with moving diffic ulties 

3.7. No assessment for children with disabilities 

3.8. - 1'~c\L'J1tlrinu;un for chilcire Jl with dl saiJi iilie-s 

I 3.9. -1 No suppo;·t So stem for those c hild ;'e n with d isaiJilities 



4 . In scho o l facto rs tha t m a ke students dropout of schools 

I No . Ite m Rating scales 

1 2 3 4 5 
! - - - - - -

4 J. Large ctass size. 
-

4.2. Lack of classrooms. 

4.3. Lack of seats for students 

4.4 Lack of textbooks for grades 1-4 

4.5 Lack of textbooks for grades 5-8 

4.6 Lack of bl ac kboards 

4.7 Lack of teac hers for grades 1-4 

4.8 Lack of teachers for grades 5-8 

4_9 Absence of library 

5. Out o f school fac tors that make students dropout of schools 

No. Item Rating scales 

1 2 3 4 5 
--

5 L Earl.\ !lId! liage of girb 
- - --- --
5.2. Preanane\' b _ 

5.3. Low value given by parents to the education of girls 

5.4. Child labor needed by pa ren ts 

5.5_ Village to primary school distance 

5_6_ Absence of upper primary schools (5 -8) grades at 

reasonable distance from home. 

5.7. Unsafe road from home to school for girls due to abd uction 

5.8. Poverty leve l 

5.9_ Large family size 



6. Rate the extent to which the following issues related with special needs education make 

students dropout o f schools 

Rating scale 
No. tern 

1 2 3 4 5 

6 .1. Negative attitude of the society to child ren with special 

needs educa tion 

6 .2. Lack of pa rental SLl pport for c hildren with 

special needs education 

6 .3 . Inaccessibility of the school due to unsuitable roads fo r 

visually impaired students 

6.4. Unsuitabi li ty of the school buildings for students with 

moving difficulties 

6.5. Unsu itability of th e transportation from home to school 

fo r studen t s \vith moving difficulties 

6.6. Lack of wheelchair for students with moving difficultie s 

6 .7 No assessment for ch ildre n v\lith disabilitie s 

6 .8 No identification for child re n with disabilities 

6 .9 No support system for those wi th disabilities 

7. In school fac tors that make students to repeat in a grade in schools 

No. Item Rating scales 

1 2 3 4 5 

7 .1. La rge class size . 

7 .2 . Lack of classrooms. 

7 .3. Lack of seats for students 

7.4 Lack of textbooks for grades 1-4 

7.5 Lack of textbooks for grades 5 -8 

7 .6 Lack of blackboards 

7.7 Lack of teachers for grades 1-4 

7.8 Lack of teachers for grades 5-8 

7.9 Absence of library 



8. Out of school factors that make students to repeat in a grade in schools 

No. Item Rating scales 

1 2 3 4 5 

8 . 1 Early marriage of girls 

8.2 Pregnancy 

S.3 Low va lue g iven by parents to the education or gi rl s 

S4 Child labor needed by pa rents 

S.S Vi llage to primary school distance 

S.6 Absence of upper p rimary schoo ls (S -S) g rades at 

reasonabl e distance from home. 

S.7 Unsare road rrom home to school ror girl s du e to abd u ction 

8.S Pover ty leve l 

8.9 Large rami ly size 

9. Rate the extent to which the following issues related with special needs education make 

students to repeat in a grade in schools 

! 
Rating scale 

No. Item 
1 2 3 4 5 

9.1. Negative attitude or the society to children with special 

needs education 

9.2. Lac k or parental support ror children with 

special need s edu cation 
f-----
: 9 .3. Inaccessibility or th e schoo l due to unsuitable roads ror 

visually im paired students 

9.4. Unsuitability or the school buildi n gs ror students with 

movin g difric ulties 

9 .5. Unsuitability or the transportation from home to school 

ror students with movi ng dirficu lties 

9.6. Lack of wheelchai r for stu cients with movi ng difficul ties 

9. 7 No assessment for ch ildren with disabilities 

rg:-S No identi fica tion for children with disabilities 

9.9 No support system for the children with disabil ities 



Appendix A2 
Yu nivarsit ii finfinncc 

SHgantaa Barnoota Digrii Lallllllaffaa 
Mllll l11l11 ~C Si rna Flarnooaa Ii Gllddina Oglll11ll1aa Barsiisolaa 

Gaaffii Barsiisotaa , Duree lVIanncen Barnoota fi I-Iujjcttoota 
Waajj ira Barnootatiif tiif Qophaa'c 

Kaayyon gallii kanaa waa'ee gllflilee barnoota sadarkaa tokkoffaa (klltaa 1-8) Haragee Dhihaa 
kcessaa wa litti qabllll liKanaafllll, gaaftii gaafatal111111f deebin isin kenni tan bakka gllddaa akka 
qabll isinii ibsaa ga l 111 a -gahiinsa qorannoo kanaat if akka ragaa kennlllln glll11aachitan ya l11l111111n 
isin gaa lacl hll kabajaani. 

C)orallllOOll kUll is gUlItlllllaan gLl Lltlilti \\aa't:t' bamnootaa ta 'u u isaatiCkaraa kamiini yyull nama 
tok!;" irratti dhiibban inni qabll hinjirll. 

Galatoolllaa! 
Qaj eel fa 111 a : Waliigalaa 
I.Maliattoo:' + bakka clllwwaa kennal11e kaa'aa. 
2.Gaaffii gaafatal11eef bakka clllwwaa kennal11etti cleebii kennaa. 
3.Maqaa keessan ba rreeslln barbaachisaa l11iti . 
4. Hllbachii sa : Qoralliloo kanaar "barnoota adclaa" jechllllil barnoota barattoota rakkilla qaal11aa 
li /yook ill Sil l11l111111 qabaatani i Ii ga rgaarsa l11alaa Ii l11eeshaa lce barllootaa addaa isaall barbaachi su 
ta' a. 

I(uta:! I: Rag:!a Dhuunfaa: 
I . f\ a n a U -,-,_---:-___ -::-:-

J Maqaa rVlana barLllll Saa/\~/ aaj.iira _ _ _____ __ _ 
3. Smda: ' clhiira J clhalaa 
4. Sadarka ba rnootaa: 

10112 kan Xlll1111 re/te 
TTl 

S. Sm·noOla (Proolccshillii) bamlll': 

Diplool11aa 
Digirii 

l1arsi isul11l11uU Bul~hi insa barnootaa 
ka n biraa (ibi sa k~nm\a) 

U. T aj llaj illi k\"' ~ssan \\aggaa gllllll lllil hagami'! 
3 gacli 6 hanga I 0 
3 hanga 5 100li 

Klltaa II: Ragaa Xiyyec 

~ Maastireetii 

I. Shal11arran mana barul11saa keessanitti yook inl bakka isin j iraattanlilli baayyinaan waggaa 
hagal11itti heenllllll? 

--, 12 hanga 14 " 17 hanga 18 ,- kan biraa (ibisa kennaa) ___ ___ _ 
IS hanga 16 19 hanga 20 

~ . l-I aa \\\ \<l lliirabb1l0 tin bakka jircenya kecssaniilli shaillarranii isaan ii rlllll-dliratti l11aa l akka 
(a'an i i I· rL'dh ll ·) 

h~l ;'ldh'l mana .. \ ganrii bnraltOOla daldalitlOota 
kan bima (ibisa kcnnaa). 



3, Daa'il11l11an l11 ana barul11 saa Ibakka ji reenya keessanilli barnootan alatti hojii ael da adelaa irralli 
ni bobba'uu? eeyyee 1 miti 
4, Deebin keessan gaaffi i II fTaaf yoo eeyyee la'e hojiin daa' il1ll11an kun hojj elan maall11aa li? 

ooyruuj il11 aa kunuuns uu dalelala ~ tiksuu 
kil n biraa (ibisa kennaa,) 

'~----~--~~~--~~----~-----, 
5. Jiddu-gakcssu n rag~~n)'i baraltoolllli barnootarmana isaani li i hanga Illana barul11sa iui 
barataniilti e1ccman l1lana barumsa/bakkaj ireenya kecssanin i kilomeeliraan (kill ) hagal11 ta 'a? 

kill I hanga 3 kill 4 hanga 6 kill 7 hanga 9 kill 10 hanga I I 
kan biraa (ibi sa kcnnaa) , ______________________ _ 

6, Barattoonn i: 
al barattoonni qaro-dhabeeyy in l11 ana barumsaa keessanitti barachaajiran nij iruu? 

eeyyee l11i ti 
bl rakkina qaal11aa deel11l11i isaanii in'alti e1hiibbaa qabu qaban ta'anii mana barul1l saa kessanitti 
barachmlj iran nijiruu? 

L'l'\ \l~l' llliti 

c nlkkinu dhHgl't..'tlii qaban la'anii mana barutll sa kecssC1nilli barachaajiran nijiruu? 
.:eyycc l11ili 

7, Mann i barul11saa keessan fllann oo ba rnootaa barattoota: 
al qa ra-dhabeeyyi irta 'u bi reey il ar ii niqabaa? L eeyyee L l11i ti 
bl rakkina dee l11 saa qabanliliftajaaji lli ki raanchii/kireechi i niqabaa? 0 eeyyee 
cl rakkina dageettii qabanuuf l11ijaa'u l11ala ittiin l11allalloon barsii san niqabaa? 

[' eeyyee l1liti 
8 Mana b8l'ul11saa keessanitti ba ralloonni : 

'J l11iti 

a qaro-dhabeey),in barnoota kutaa isaaniilini kennamu irralli barattoota ku ti chaa waliin 
hirllli.l<.lIlJlaa nigodhuu'? ('c),)l!e m iti 

bl I"akkina clt:l...'tll~{\n qabanu barnoota kUlaa isaaniitini kenn C1 lllll irrau i baralloo ta kuti chaa wal iin 
hirmiIClI1naa nigodhuu'? eeyyec mili 
cl rakk ina dhageett ii qabanu barnoota kutaa isaaniititti kennal11 u irratt i ba rattoota kllti chaa waliin 
hirmaannaa ni goc\huu? C eeyyee u miti 
9 arnoota aelelaa in'ani leenjii Ibarnoola fudhattanii jirtllll? U eeyyee l1li ti 
10 affii 21 ffaaf arl11aan ,oliit if,e1 eebin keessan yoo eeyyee la'e barattoota ba rnoota aeldaa isaan 
barbaachisll akkal1lilli barnoota isaanii irratli gargaartll? 
W d/ __________________ __ 

h c 

" Kuta:! III : Ragaa Xiyycc ( Gulantccss llll) 
IJhilllll100nni arJ11aa n gaelitti lllqaJ11all kllni isaan baratloota irraall harica'iillsa irra-deebiif akka 

ba rnootal' hingaliJ1100rne gochuun barattoonni barnootasadarkaa tokkoffaa kutaa IOkkoo hallga 
ku taa saddeeti i (1-8 ffaa) hinxlI J11uregoelhanll,Ganelwi'VIana barlll11saa keessanitti dhil11ll1oonni 
lakkoofsa I hanga 9 jalattigabatee keessatt i barreefal11an e1hiibban isaan barnoota irra harica' iinsa 
darce irra-deebi fi /yook in barnootaf galill1aa'lIli dhii sllll ba rattoota in-aan gahan qabixxiin ibi slilln 
agarsl lsaH. 

I i: lbc hii sa ihisa lJ'lbixii' lJorannoo kna:!J"qabix,xii n ibisaafitli la)'yadal11a l11 e: 
Ihl~l\ \ -L'(' ol'aanaaf -= 5. (jmJi'aanaal' =~ 

01 'aanaa 1- =-1, Baayyee gadi 'aanaaf = I. ta'a . 
.Iiddu-galeessaf = 3, 



DhillllllOlltil Ill:lll<l harulll sa kt.:t.:ss:la LSllall akka barattOOIllLL bmllllola LITiLiL haru.:a'illl godhall L11<LlIattoo : • \J 'kaa'ull (labL\ \JLdhall Lb ~; 1ll 

" 

l 

I 

LaId.;, AI,aakuu 

I 

I I I. 0;llhlln<l d:lrL'~IL'~ hal~tllaa. 

I , I hlill 111.\ "lll'l~ll b,II,llll!III.I. 

I .. ' I hlllqin:l kl l (l 'lh ll b llr,I\\IHl\W\ kUlaa I l'lita lIangi] -1 ITml 

1.-1 llanqina k itaaba [)(ll"(lllootaa kutaa 5 nila Iwnga S Ifaa 

1. 5 l lanqina gabat~~ gurraachaa 

1.6 J lanqin barsiisolaa kutaa I lTaa hanga -I nan. 
1.7 I l:lllq in barsii solaa klililil 5 mw hanga S rtaa 

I x I )iLahalllii l;til\ il)III",II"1 1 
-

2 IJ!11111111ll\'la III.tll" h;II\111h;J;1Il ;LI,lill~aall ;1I'''a bmalluullllJ b<LrllUIlIi1 IlTa;J h; I1"1ra'an glldJWIl 

malbllllu: " \ -kaa 'ull ll ab J \\ Jl dhi1Jllb~lW 

Lakk. Akaal(uu 

2 .1 Oaa' imummaan heerllma shama rra nii. 

2.2 Ulifaa 'lIli. 

1 3 H3wam;111 barno0l3 sha ma r r,, !1 iiti f ilaalic h a gaaJ" ii dhabu u 
- --j -----

2.-1 iJoulll'c hOJ II! barJl:m aduu" 
-

) -_.;:) Fa geenya kCl raa isa man a barum saa ha nga man a ba ra uootatti jirllu. 

2.6 Manni ba rlilTISaa sadarkaa LOkko ffa a klltaa 5ffaa ~ 8ffaa dhiheenyatti 

a rigamull dhabull isaa" 

2 .7 Butiinsa ka raa mana barumsaa in-aui barattoota sh a m a rran ii irra 

gahu . 

2 H Hiyyummaa \\~In~a ba rat too taajijoollee barin oo n n i ba r ibbaachisull. 
- -

2.<) 
~ 

~ MUi.\LJi b~ld\}".tl"huu . ----r-- -- - -
, 

Ibs:l qabi xx ii 

2 3 -I 5 

Ibsa_Qahixxii 

I 2 3 4 5 

I 

l 

I 

I 
I 



' /'1 ' I)hillllll{Jola harilOuta ilddaalill \\al-qabatan ISacU1 akka barmtoonl1l barnoola llT8a harica'an godhan maJlattoo : "V <aa un 
q,lbl.\Xlldhall ihsaa 

Lakk. ;\ 1(;1 :. 1(1111 . Ibsa qab ixxii 

3.1 Ilaalicha haW3saa isa barattoota barl100ta adclaa hindeeggarre. j 2 3 4 5 

3.2 lIaalidHl hamill[) ri abbaa iJoollce barnoota addaa isaan barbaachisu 

hllld(-,t'fl"<1lT(, 

3.3 [(araan lllHn3 baratloora ijaan 111lHlgru-reeLi i gara m ana barul11sa ISafUllini 

!?CCSSU clccmsaaf miiaa'uurii c1habull. 

34 Haalli manni barumsaa itti iJaa rramc barattoota rakkina qarul1aa dee1l1sa 

isaanii irratti dhiibbaa oabuuf miiaa'uu dhabuu. 

3 .5 Haalli geejibaa manaa gara mana barul11sa barattoota ra k.kina qaamaa 

ciecl11sa isaanii irratti dhiibbaa nabuuf miiaa'ull dhabuu. 

3 .0 J38rRt1oaUl nllddna dcemsaa qabw1uul" tajaajill i wii1charii dhabamuu isaa 

1 7 !<ag,w \\'diU't ' lJuullct, !mlTlOota adddCl IUlld<UlllU dhdbllll . 

3." I~agaa Ijoolee barnoola addaa 8dda baasanil beckull dhabuu. 

39 JjooJlee barnoota a clclaa tiif gargaarsa gochuu clhabuLI. 

.( f' k ' -I DhilllmoolH mana barlllllsa keessaa Isaal1 alu{a ijoolleen lJarnoolal hingaillloofne gocJban m a llatLoo."\ aa un 
(Ja )IXXl\( II b 1Ull 1 saa 

I 
Llkk. \kaa 1\11 II Ibsa qabixxii 

4. j Barattoonni claree keessatti hcddummaachuu. 1 2 3 4 5 

4.2 I-Ianqina clareelee barnootaa. 

4 .3 Hanqina kurisii barattoota. kutaa 

-14 Hanqina kllaaba barattootaa 1 ITaa hanga 4 ffaa . 

-15 Hal1tpnH kl[i--HtO,1 bamlloolaa. 5 lTaa lumga 8 ffaa 

I -I () II i-lllqlna gH!J~Ut·l· gllITcl<lchi-l<-1 

-1.7 llanqlll lJanmso[;-w k Ulaa 1 ITaa hanga -I ffaa . 

48 HanC]in barsiisolaa kULaa 5 ffaa hanga 8 ffaa 

4.9 Dhabama laayibararii 



IlJsa qabi .o :ii 

1 .• 11..1.. 2 ) 

5 I D,w' illl\lllllll,1;1I1 ilccru nil shalllarrallii . 

5_2 ll llraa'lIl1 

5.3 Ila\\ <I<l:.lli barnlll)la sil;uwlInmi ilif ilaali cha gaan I dllllilull 

---- .,-------------------------------------------+----~--~--~----_r--~ 
5 -I l!u\)lk~' hl).!111 b'll"ll);1adlHI 

5.6 1'\'11111111 harul1lsaa smlm].,a;llokko ll'aa klilaa Sffl1:HHl'aa dlllhccn)alU angmlluu \Ihabuu 

Isaa. 

5,7 13l1liil1slI karaa 1111111<1 banll1lsaa irralti barat!OOlil sllal1larranii irra gahll 

5,X J 1i\'VlIllll11aa \\arr:1 bata!!OOlila/ j'oollcc harinoonni baribbaachisull. 

b ! )h IIl1l11l ... 11<1 hat Ih ll ll;1 ,ldda,Hln \1 al-q:lbawn b;l:ln akk:! 1I\)lIlk~'11 bart1Ih,IWf hlllgal1l1ooli lc gu(lhan lllal[alllJ": ' " . kaa'ull llabl'\ \lidhal1 Ibsaa 

Laid .. , \!\alll, lIli 

6.1 lIaalicha h:l\\i\s:I<IISa b;lr<Uloota barnoola addaa hllldccggarrc 

6.2 Ila:llicha haadha Ji ,lbbml ijoollce barnoola mldaa ISaan barbaachisli hindccggmrc 

6,3 "araan 11I.um baralloula ijaan hilwgarrl'ctii g;mllll;ma banullsa isaaniilti gc~ssll dCClIIsaaf 

mi-aa'lIulil dhabull. 

61 11aalli illanni 1l<lI"l1Il1~a;lllll ii:lmralllt: banlllOo\<l rukkll1a qnamilil d':ClllS<1 Is,mnll Irratti 

___ ._. _d llllbb:l;l t ;lbuuf Illi ,I:l'1I0 dhabuu 

malll dllllbha;1I llhuu J 1111 aa'ull dhalHul 

6.6 Barattoota rakkina deemsaa qabanuuf u\jaaJilli wii1chani clhabamull 

isaa 

6.7 Ragaa \I'<lil .l'l' I,ioolkl' ll<lrnoola <ldd<l,1 flll1<1<1llll11 dhablili . 

l{;1g;\a !Jullk.: barnol.l\a add:m adda baa:.anii b':l'kull (Ihabuu 

1111\,lk~' h;IIII1I1I\;1.I1.1,[a'lllll '!, l rga:lI~a gll~'hltll dJwhuII 

Illsa (plhi :.;:.; ii 

2 J 

I 



1- ~I 

l.:d,J" I \ "aa I,tlil I 

1 I 1 3 

7.2 11;1I1(jll1<1 d;m:l'iee bamOOlmr 

1.3 llanq in<l !-;\lri ~ jl haralt oula. 

1·1 Ilanqirw kilanil,l banlllOOlaa. kUlaa I JTaa hanga 4 frail 

7 ,) J lanqin<l Kltaaba h;JraUUOl a;l kUl<la :i Ifaa hal1 !.!a i:! l1'a<l 

7h I lanqll lit gallah:..: gurra<lcilaa 

11 11<lIUJin har~Jh\l l aa kula:! I Ib:1 hanga ·1 Iba 

H 11<111'1111 b;lr S ll ~\l I;w l..:ul :l<I 5 I"r"tw hanga i:! l'fila 

7 .. 9 Dhabama Jaa} iharar'i i 

8. J)illm mool a UlaTla IHII'UlIl !HlIlIl [li aa isaan akka bn ra tloonni barnoota irrwdcc bi'fln god ha n mallattoo :'."J· kaa 'un qabixxiin lbsaa . 

I ,I~" I 
~---+-----------------------------------------------4~-4---1----~--~-4 

Ii 1 lJl i lilii 'Ull 

l( ~ l.l~n·Il\.1 ",11;1.1 1'.1 111,1I!.1 h,nUlI1~<I.1 h.LI1~.ll11aJl,1 b;lIdIIIlOI;IIIIJIlUlI 

X 7 Hutllll$;1 karaa m a ll a halllIlI S;] ;! IITalll bara1l00[,1 s halilHlT,lIl11 liT;"! galill 

x X 1 11\ \ ' Wlllililil II illT; 1 h,jr;.tluolil;l t nolle..: baonoull lI l h;lnbb;l:\chlsuu. 

S ') t-..1.1.lli i ba\ \adlll\l 



9. Dhimmoota barnooln addaatin wal-qabatcU1 isaan akka barattoonni barnoota irr a-deebi 'an godhan 

lllal1auoo : \ /'kaa 'U n qabixxiidhan ibsaa 

I Lakk. I . \ ]'ll a]W U. Ibsa q ab ixxii 

I 
y I llaallCha hawasa<l l ~a haranoo\cl bdlllOOli"\ HdclHa hmliccggarre I 2 3 

9.2 llaalicha haadh ~l f1 abbaa ijoollee barnoota aciclaa isaan barbaachlsll 

hindccggarrc. 

9.3 Kaman mana barattoota ijaan hinagarrcctil gam mana barllmsa 

isaaniitti gecssu dcemsaaf mijaa'uufii c1habuu. 

9.4 Ilaalli manni banllnsaa ittj ijaarrrunc bru'aLloota rakkina qarunaa 

deemsa isarulii ilTatLi dhiibbaa qablluf mijaa'uu dhabuu . 

9.5 Haalli geejibaa J11Hllaa gara mana barumsa baratl.oota r akkma qmunaa 

(ivemsa ISHHllll lIT<ltll clh llbbaa qclbuuf illlJ aa'uu dhabuu. 

I)b Barattoota rakklna dccmsaa qabrull1uf taJC'laJtill \Viilellaril dhabamUlI 

Isa<'l. 

97 l{agaa 11,1:1.1':" ijonlkc bamOOia addaa fllllaallllll dhabuu . 

9.X Rag.aa ijoole .... barnoota addaa adda b;msanij b .... "kllll dhabl111. 

(1) l.Ioll1k" bal"l1ol)ia mldaa IiiI' garglmrsa gochllll dhabllll 

--~ -

I 
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Appendix Bl 

Addis Ababa University 

School Of Graduate Studies 

College Of Education 

The Department Of Curriculum and Teacher Professional Development Studies 

Questionnaires for Pupils 

The purpose of this questionnaire is to co llect da ta on th e ch a ll e nge s of Uni ve rsa l Prima ry 

Education in Western I-iara rge Zon e. Yo u a re; t here fore , kindly requ ested to fill the questionn a ire 

in Dreie r to k now yo ur opinion about the is sue under in ves t igation. Your respo nses a re highly 

va lu ed . 

I would like to assure you th at th is study is purely a cadem ic and h ence would not a ffec t any one 

in any way as all th e information would be ke pt confidential. 

Tank you in advance 

Direc tio n s: I. put '.I" mark in th e space prov ided for your an sw er. 

2 . Given s hort a n s \:ve r in the s pace provided 

3 . No need of "vriting your na me 

4. Note: th e term Spec ial Needs Education re fers to the education of students in n eed of 

su ppo r tive facilitie s and educa tion design s . Beca use of physical or mental impairment that 

makes them disabl e fun c tionally unlike other reg u lar students. 

Pa rt I: Personal Information 

• Sex: 0 Male o F'emale 

2 . What IS the mngt' of your- age? 0 below 10 years 011 to 12 yea rs 

013 to 15 years 0 16 a n d above 

3 . What is your m a rita l status? 

4. What is your educa tiona l background? 0 Repeater 0 dropoLlt 

o Neither re peater nor dropout 

P a rt II: Specific Information 

Thl· follQ\\ing are some or lhe factors hinde r ing th e ac hieve men t o f llniversa l prima ry edu ca tion by 

mak ing students dro p out o f schoo ls , not to e nroll into sc hool s a nd re peat grades year after year 

without p ro mo tion. Ra te th e exte nt to which each of the se affec ts the dropout, not to enroll a nd 

repeat primary schools, (1-8) grade, students in your school / locality . 

Very h igh = 5 Hig h = 4 Moderate = 3 Low = 2 

Very low = 1 



1. In school factors that make stude nts not to enroll in to schools 
~ --

No. Item Rating scales 

I 2 3 4 5 

1.1. Lack of classroom s. 

1.2 . Lack of seats for students 

1.3. Lac k of textbooks for grades 1-4 

1.4 Lack of textbooks for grades 5 -8 

1.5 Lac k of blackboa rds 

1.0 Lack of teacher~ ror grades 1-4 
~ T - _ - ----- ---

1.7 Leick of teachers for grades 5- 8 

1. 8 Absence of library 

2. Out of school factors that make students not to enroll In to schools 

No . Item Ratin scales 
I 2 3 4 5 

2. 1. Ea rly marriage of girls 
2 .2. Pregnancy 
2.3 . Lo\\' value aive n by parents to th e ed uca tion of girls 
2. -I. Chilc1labor need ed b \ pa rent s , 
2 .5. Village LO primary school distance 
2.6. Absence o f upper p rimary schools (5 -8) grades at 

reasona ble distance from home . 
2 .7 . Unsafe road fro m home to school for girls due to abduction 
2 .8. Poverty level 
2.9. Large ram ill' size 



3. Rat e the extent t o whic h the following is sues related with special needs education make 

students not to enroll in t o sc h o ols 

No . Item 
Rating scale 

1 2 3 4 5 
3.l. Negat ive a tti tude of the socie ty to children wit h s pecia l 

need s ed uca tion 
3 .2 . Lack of pa rental support for children with 

s pec ia l needs ed u ca t ion 

3.3. Ina ccessibi li ty of the schoo l d ue to u nsu itab le roads fo r 

c- - visuall ..... impairt:cI stuclents ___ 
1 -I. Un S l! i 1 (\ lJi I It.\ of lh e sc huol butlcllllgS for s ludents wi t h 

' 3-;:- -
1ll0\'il l b dilTiculties 

.;) . Uns uilability of lhe transportation from ho me to sch ool 
for studen ts wi t h moving di f ficult ies 

3 .6. Lac k of w heelc h a ir for studen ts wit h m ovin g d ifficulties 

3.7 No assessm ent for child ren with d isabilities 

3. 8 No id entification for children with disabilities 

3.9 No support system for the c hild ren with d isabilities 

4. In s c hool facto rs tha t m a ke s tudents dropout of schools 

No. Item Rating s cales 

1 2 3 4 5 

4 . 1. Large class size. 

4. 2. Lack of cl a ssrooms. 

13 I - . 
L~ck 01 scars fu r s tudents 

--
4.1 

, 
Lack or I(,Xl l>ool" fo r grades ] -4 

4.5 Lack of textbooks for grades 5 8 

4.6 Lack of b lackboa rds 

4 .7 Lack o f teach ers for gra cl es 1-4 

4 .8 La ck o f teachers for grades 5-8 

4 .9 Absence of library 
~ - - ---



5. Out of school factors that make students dropout of schools 

No. Item Ratin scales 
1 2 3 4 5 

5.1. Earl\' marriage of girls 
'52 Pregnancy 

5.3. LOll" va lue oivcn by pa,-enlS to the education of girls 
5.-1. Ch ild labor needed by parents 
5.5. Vi ll age to primary school distance 
5.6 Absence of upper primary schools (5-S) grades at 

reasonable distance from home. 
5.7. Unsafe road from home to school for girls due to abduction 
5.S. Poverty level 
5 .9. Large famil y size 

6 . Rate the extent to which the following issues related with special needs education make 

students dropout of schools 

No. Item 
Rating scale 

1 2 3 4 5 
6.1. Negative attitude of the society to children \,vith special 

needs education 
6 .2. Lack of parental support for children with 

special needs education 

I 
- -til T 6.3 I1HCCCSS! )1 li~ of the schoo l due to unsu itable road s for 

vl~ua!ly Impaired students 
6.4 . Unsui tability of the school buildings for students with 

moving difficulties 
6.5 . Unsuitability of the transportation from home to school 

for students with moving difficulties 
6.6. Lack of wheelchair for students with moving difficulties 

6 .7 No asse ssment for children with disabilities 

6.S No identification for children with disabilities 
--- ---

69 
- --, 

No su pport s., stem for the children with disabilities 

L I 



7. In school factors that make students to repeat in a grade in schools 

No. Item Rating scales 

1 2 3 4 5 

7.1. Large class size. 

7.2. Lack of c lassrooms. 

7 .3. Lack of ~eats for students 

7.4 Lack of textbooks for grades 1-4 

7 .5 Lack of textbooks for grades 5 -8 

7.6 Lack of blac kboards 

7.7 Lack of teacher s for grades 1-4 

7 .8 Lack of teachers for gra des 5-8 

7.9 Absence of l ibrar.\" 

- -

8. Out of school factors that make students to repeat in a grade in schools 

No. Item Rating scales 

1 2 3 4 5 

8.1. I~ar!y marriage of girls 

8.2. Pregnancy 

8.3. Lo\\' va lu e g iven by parenls to the education o f girls 
-- I Ch ild la bor needed by parents-8 -I . 

8.5. Village to primary school distance 

8.6. Absence of upper primary schools (5-8) grades at 

,-easonable d istance from home. 

8.7. Unsafe road from home to school for girls du e to abduction 

8.8. Poverty level 

I 8.9. Large fam ily size -



9. Rate the ext ent to which the fo llowing issues related with special needs education make 

students to repeat in a grade in schools 

Rating scale 
No. Item 

1 2 3 4 5 

9 .1. Negative attitude of the society to ch ildren with special 

needs eel ucation 

9.2. Lack or parental su pport for children with 

special needs education 

9.3. Inaccessibil ity of the school due to un su itable roads for 

visual ly impaired studen ts 

9.4. Unsuitabi lity of the school bui ld ings for studen ts with 

moving difficulties 

9.5. Unsuitability of th e transportation from hom e to school 

for students \yjth moving difficulties 

r::-::-' 9.6. Lack or whee lchair for students with moving di fficulties 

9.7 No assessment for chi ldren with disabilitie s 

9.8 No iden tificati on for ch ildren with disabilities 

9.9 No su pport system for the ch ild ren with disabilities 



Appendix B 2 
lininlrsitii Fifinncc 

Sagamaa Burnoota Digrii LammalhlH 
MlilI rnrnee Sirna Barnooaa Ii Gllclclina Ogll rnrnaa Barsii sotaa 

Gaaffi i Barattootaf Qop haa'c 

Kaayyon ga ffii kanaa waa'ee gllfllice barnoota saclarkaa tokkofTaa (klltaa 1-8) I-Im'agee Dhihaa 
keessaa lValilli qabllllli.Kanaai'llll. gaa ffii gaafatam llllfcleebin isin ke nnitan bakka gllcldaa akka 
qabu isinii ibsaa ga lma -gahiinsa qorannoo kanaat if akka ragaa kennUlIll gumaachi lan yal1llllllull 
isin gaa laclhu kabajaani. 

Qoranlloon kunis gu utulllaan gUllttltti \,,'aa'ee barnnootaa ta'ull isaatifkaraa kamiiniyyull nama 
tokko in'alli dhiibban inni qabll hinjirll. 

Galaloomaa l 

Qajecll'ama: 
I.Mallattoo:· ~' bakka du\·vwaa kenname kaa'aa. 
2.Gaaffii gaafatarneer bakka clllwwaa kennametti cleebii ken naa. 
3. rvlaqan ke~ssa n barrc~slln barbaachisaa mi ti . 
-I.llllbachlisa: Qorannoo kannat' "barnllola acldaa" jechlllln barnoola baralloota rakkina qaamaa 
fi /yookin SC1 IllI11LlLl qabaalanii Ii gargaarsa malaa tlmeeshaaice barnootaa addaa isaan barbaachisLI 
ta'a. 

Kutna J : Ragan Ohuunfaa : 

I. Saala: clhiira L.J dhalaa 
2:U mrnlliin keessan meeqa ta ' a? 

lVaggaa 10 gad i. r waggaa 11 hanga 12 , ~ waggaa 13 hanga 15 , '] waggaa 16 fi 01 i 
3. Haalli ILILldhaa IhccrLll11aa keetii akkal11 i ? 

t'L1 LId hc/hcerulllC: hi n I'll LIne Ih i n heerLllllnc a bbaa Ihaaclha l11anaan aclcla baheen j ira. 
4. Haalli ba rnoota kec lii akkal11i ') 

irra-cleebiaa cleebilllllclha. - irraa hafeen ture. ~ irraa hafeeti s l irra deebi 'ceti s hibeekll 

Kutaa II: Ragaa Xiyyec 
Dh illlllloonni Clrlllaan gad itti tuqaman kuni isaan barattoota irraan hClrica'iinsa 
irra-dccbiif akka barnoota f hinga limoo fne goch uull barattoonni ba rnoota saclarkaa tokkoffaa kutaa 

tokkoo hanga kuraa sadcleetii (1-8 ffaa) hin""nure 
godhallLl .CJa lH.in/ iVlana barlllll saa kcessH lli ll i dhil11llloollni lakkoo fsa I hanga 9 
.lalalli gabatl'L' kees:-.att i ba rrcefaman dhlibban isaan barnoota irra harica' iin sa 
darce i rra-clcebi lil y 00"- i n ba rn o OlCI r ga I i IllCla 'Uli dh i iSlili ba ranoota i rraan gahan 
qabi\.'\iin ib isllllll agarsii saa. 
Habch iisa ibisa (jabi.':ii: qorann oo kllnafqab ixxiin ibi saaf itli fayyaclamame: 

BCl ay)ee ol 'n<lllaaf= 5. Ol'aa naaf =4, Jiclclu-galeessaC = J, Gadi'aanaaf =2, 
!3aay)cC' gacl i'aanaaf=l. la'a 
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l. Ililimmoo[a 1I1:1l1a lJanllll ~ : ' l' l'l'l>~ : I :1 isaan a id,;! ijuulin'u harlllJutaf hill~;llmuo flil' gu(lhall m:illalloO" " , aa 1111 tl'lhiuiill ihs:!;] , 
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I " 11;1\\,l;bl1l h<lrlUhl[;I \1I:1111.1I1.111111If Ikl.llll:hd ga:ml dh;lbllu 
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2.5 

2.6 
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J. I )lIi 1I111IUUla ha I"lIuula :Hlilaa lill \I al -I la hal a 11 i~ : I :l1I :I k I,a ijuolln·n Ila rnmHaf lIi nl!.:lhuoofl1l' 1,:11 (111 :111 1II :llI lIIl IJlJ:' v ' l, a:I ' 1111 \Ill hiu ii , lha II illsa,l 

l. :iI,l (. 

, I 1I,I,I I I~h.1 11iI \\. I "loIl~.1 h,II. IIIUlll,\ !J;umlilia ,lddJa hllldw!!!!.IIW 

-~ 

; , 11.1.1110.11" hol.I,lh.1 1"1.11,1,.1., 11"ul!.:,· b,UII,,,)!.1 ad,I.", 1',loIlllJ,IIII.\.I~hl~1I hlm!.:,,·!!!!.III,· 
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Ap pendix C 
Interview Gu ides for Zonal Education Oftice Worl{ers 

.What chal lengcs do you think constrain the ac hi evement of Uni ve rsa l Primary Education 

in yo ur Zone? 

7 What are the constrai nts that are related to withi n the school compound which hinder the 

['erformances or primary education? 

3. Whm are the obs tacles to primary educations outside the schoo l compound? 

4 Ho\\ do you add ress the pri mary schooling of students with spec ial needs ed ucation? 

5. How does the community in your Zone treat ch ild ren with di sabil ities? 

6. How do yo u achieve Universal primary education as planned by government? 



Appendi x D 
In terv iew G uid es for Pupil s' Pnrents and Communi ty Representatives of PTA Members 
I Wh» our chi Idlren doles not go to sc hool') 

:2 Why the other children do not go to schoo l') 

3 What are the works that children perform? 

4 How do people in the local area treat children with di sabilit ies? 

5 How do you treat girl s with respect to educa tion? 



No Items 

I For gndcs 1· 

4 

2 For grndcs 5-

8 

3 Cbssmorns 

4 Scats I 
5 Textbooks 

for grades 1-
4 

6 Tcxllmuks 
for grades 5-
8 

7 Bladhomds 

8 Library 

Appendix El 

In School Factors as Causes for the Non-cn rollmcnt of studcnts 

Itcms 1-2 -+ Lack of tcachcrs as causc l()r non enrolment of chi ldren to primary schools 

items 3-8 -+ Lack of school [ac ili ties as obstruction to enrolment to primary schools 

Teachers Principals WEOs 

r-rcqucncies (f) for the scales X frequ encies (f) for the scales X Frequencies (f) for the 

scales 

~ ~ ~ ~ ~ ~ "., ~ "., ~ on ~ 
~ ~ ,~ ~ ~ ~ ~ 

,~ ~ ~ 

it 
~ 

M ~ ~ :r: 
~ 

N -' :r: v 
~ N ;; v ~ N -' ~ ~ it ~ ~ ~ > :r: -' > > ~ -' > :r: ~ -' > 

('9 99 56 8 6 3 .. 9 9 15 3 2 - 4.1 13 19 6 I 3 

95 108 22 5 8 4 .. 2 21 5 2 I - 4 .. 5 19 10 8 2 3 

97 105 28 5 3 4 .. 2 20 7 2 - - 4.6 17 12 13 - -
107 99 26 5 I 4 . .3 19 10 - - - 4.7 18 18 4 2 -

I 
9 95 48 90 82 2.0 3 2 2 I I II 2 . .5 I 2 9 t3 

7 

47 9.5 81 10 5 3.7 ~ 9 5 3 4 3 .. 5 18 12 6 4 2 

7 65 51 40 75 2.5 2 7 2 12 6 2.6 I 8 10 9 14 

I 1.1 9& 19 4 4 4 - 24 4 I - - 4.8 27 II 3 I -
I .. > 

I - --

Students 

X frequencies (f) fo r Ihe sca les 

~ ~ on ~ 
~ ~ 

,~ ~ ~ :r: :!:- ~ N -' ~ 

> :r: ~ -' > 

4.1 92 65 91 20 9 

4.5 117 95 48 I 6 

4.1 115 85 52 9 5 

4 .. 2 131 81 36 12 7 

2.1 6 16 65 75 105 

3 .. 9 82 95 76 6 8 

2 .. 9 12 71 78 II 95 

4 .. 5 117 95 48 I 6 

• VI I-Vcry h i gh~5 H - l-ligh~4 M - Medium ~3 L-Low~I VL- Vcry low ~ I and X -Group 
mcan, was the scale used throughout all thc lablcs (in Appendix E). 

X 

" '" " E 
." 
c 

'" ~ 0 

3.8 3.9 

I 

4 .. 2 4.4 

4.1 4 . .3 

4 .. 2 4 .. 3 

2.0 2 .. 2 

3 .. 9 3.8 

2 .. 5 2.4 

4 .. 2 4 . .5 



Appendix E2 

2 Out of school factors as causes for the non- enrollment of student 
Items 1-4 ~ Issues related to girls' education as causes to their non-enrolment to schools. 

Items 5-6 ~ School-home distance as cause for non-enrolment of children to primary schools 

Items 7-9 ~ Issues related to socio-economic facto rs as causes for non-enrolment of students to schools 

No Items Teachers' Schools principals' WEOs' Students' 

Frequencies (I) for the scales X Frequencies (I) for the scales X Frequencies (I) for the X Frequencies (I) for the scales X 
scales c: 

'" " E 
~ 

~ 
~ ~ ~ ~ ~ ~ 

~ "0 :c .". 
~ N ~ :c ::c. ~ N ....l :c .". ::;; c:> ....l :c .". ::;; N ~ c: 

~ ~ ~ ~ > ~ ~ ....l '" > :c ....l ....l > :c ....l > > :c ....l > :c ....l > 
~ 

> " 1 Early 

marriage 100 89 21 9 17 4.0 15 12 2 - - 4.4 32 9 1 - - 4.7 105 42 31 57 32 3.5 4.2 

2 Pregnancy 102 60 15 31 32 3.7 22 6 1 - - 4.7 27 10 1 2 7 4.5 103 74 52 17 21 3.8 4.2 

3 Community 
57 1 3 attitudes 145 2 4.4 27 2 - - - 4.9 36 4 - 2 - 4.8 141 120 4 1 1 4.5 4.6 

4 Abduction 60 7 1 - 170 2.1 - - - 2 27 1.1 2 6 2 6 8 1.9 47 1.6 8 93 103 2.3 1.9 

5 For lower 

primary 162 73 1 2 - 4.7 24 5 - - - 4.8 20 9 \0 1 2 4.0 163 97 4 3 - 4.6 4.5 

schools 

6 For upper 

primary 158 80 - - - 4.7 29 - - - 5.0 27 13 2 - 4.6 133 114 10 4 6 4.4 4.8 

schools 

7 Child labor 153 81 4 - - 4.6 28 I - - - 4.9 32 9 1 - - 4.7 155 11 2 - - - 4.6 4.7 

8 Poverty 172 58 2 1 5 4.7 20 6 2 1 - 4.6 38 2 1 1 - 4.8 156 101 7 1 2 4.5 4.7 

9 Large family 176 49 8 - - 4.7 19 9 1 - _~ 4.6 22 9 8 1 2 4.1 90 81 61 17 18 3.8 4.3 
- -~ 



Appendix E3 

3 Issues related with SNE Affecting Students' Enrollment 

ltems l-2 --t Attitudes towards children with special needs as cause for theirs non-enrolment to schools. 
ltems3-6 --t Conditions unsuitable to children with moving difficulties as cause for their non-enrolment to schools. 

ltems3-6 --t Issues related with lack of trained manpower for SNE 

No Items Teachers' Schools principals' WEOs' Students' 
Frequencies (I) for the scales X Frequencies (I) for the scales X Frequencies (I) for the X Frequencies (I) for the scales X 

scales t: 

'" " E ~ 
~ 

~ 
~ ~ ~ 

~ ~ 
~ ~ 

~ ~ 

" 
on ~ ~ on ~ ~ on ~ ~ on ~ :;: ~ M 

'" ~ ~ ~ M 

'" ~ :;: " M U, ~ ~ ~ M U, ~ t: 
~ ~ ..J :r: ~ ~ ..J ~ 

~ ..J :r: ~ 
~ 

..J " 
:r: :;; ..J :r: :;; ..J :r: ..J :;; ..J ~ 

> > > > > > > :r: > 0 I Community 

attitudes 188 35 I I I 3 4.7 25 4 - . . 4 .. 9 31 10 I - - 4.7 148 105 13 . I 4.5 4.7 2 Parents' 

attitudes 
178 55 2 2 I 4.7 29 - - - - 5.0 37 3 - 2 - 4 .. 2 144 109 9 2 I 4.4 4.8 3 Roads 186 42 4 - - 4.7 21 7 I - - 4.7 40 I I - - 4 .. 2 144 109 9 2 I 4.4 4.7 4 School 

construction 
200 27 7 3 I 4.8 26 2 I - - 4 .. 8 27 4 I - - 4.7 III 100 15 22 19 3 .. 9 4.6 

5 Transport 172 61 5 - - 4.7 27 2 - - - 4 .. 9 29 10 2 I - 4.6 138 107 14 4 4 4.4 4.7 
systems 

6 No 191 47 - -wheelchair - 1.8 27 2 - - - 4 .. 9 35 6 I - - 4.8 142 11 5 4 5 I 4 .. 5 4.8 7 No 
206 30 I I - 4.8 28 I - - - 4 .. 9 38 2 - - 2 4.8 159 97 8 I 2 4 .. 5 4.8 

assessment 

8 No 

identification 2 11 26 I - - 4 .. 9 29 - - - 5.0 34 6 I I - 4.7 154 52 21 2 32 4.1 4.7 

9 No support 232 5 I - - 4 .. 9 27 2 - - 4.9 34 5 - - 2 4.6 166 72 15 7 7 4.4 4.7 -



No 

I 

2 

3 

4 

5 

6 

7 

8 

Appendix E4 

4. In school Challenges to UPE promoting Dropout of students from schools 
Items 1-2 ~ Lack of teachers as cause fo r students' dropout 

Items 3-8 ~ Lack of school fac ilities as cause for dropout of students from primary schools 

Items Teachers Principals WEDs 
Frequencies (I) fo r the scales X Frequencies (I) for the scales Frequencies (I) for the 

scales 

~ 
~ 

~ 
~ ~ 

~ '" ~ ~ '" ~ ~ 
~ '" ~ ~ 

~ 

~ 
,~ ~ ~ :;: M N' ~ M ~ :r: ..,. 
~ 

N ..J ..,. 
~ ..J :r: ~ ~ !::!- ..J 

~ 
~ ~ 

~ > :r: ..J > > :r: ..J > > :r: ::;; ..J > For grades \-

4 35 97 92 12 2 3.6 7 15 6 2 2 3.8 13 15 10 2 2 

For grades 5-

8 88 97 32 15 6 4.0 16 4 5 2 2 4.0 20 2 .5 I 3 

Classrooms 85 107 35 8 3 4.1 15 9 2 - I 4 .. 3 19 15 5 I 2 Scats 112 91 25 3 7 4 . .3 17 8 4 - - 4.1 23 9 6 3 I Textbooks 
for grades 1- 38 18 23 82 77 2.4 3 2 3 I I 10 2 .. 2 I 3 12 16 10 4 

i 
Textbooks 
for grades 5- 42 56 78 45 17 3 . .3 9 8 7 I 4 3.6 12 8 14 3 5 8 
Blackboards 20 64 2 1 66 67 2.6 8 3 4 2 12 2.8 7 15 3 10 7 Libiary 120 88 9 I I 8 4 .. 2 25 3 I - - 4.8 22 15 I - 3 

Students 

X Frequencies (I) for the scales X 

" '" " E ~ 
~ "0 '" ~ ~ 

" 
~ 

M ~ ~ :r: ~ 
~ 

N ..J ~ ~ > :r: ..J > 0 

3.8 98 129 22 15 3 4.0 3.8 

4.0 5 4 3 2 I 4.0 

4.1 103 105 47 8 4 4.1 4 .. 2 

4 .. 2 99 87 38 3 1 12 3 .. 9 4 .. 2 

2 . .3 12 31 38 87 99 2.1 2 . .3 

3 .. 5 88 93 10 42 34 3.4 3 .. 5 

3. 1 97 5 127 27 10 3.8 3.1 

4 .. 2 99 135 25 5 3 4 . .2 4.4 



Appendix E5 

5. Out of School Factors as Causes to Students' Dropout 

Items 1-4 ~ Issues related to girls' education as causes to their dropout from schools. 

Items 5-6 ~ School-home distance as causes for dropout of children from primary schools 

Items 7 -9 ~ Issues related to economic and demographic factors as causes to the dropout of students from schools 

No Items Teachers' Schools principals' WEOs' Students' 

Frequencies (I) for the scales X Frequencies (I) for the scales X Frequencies (I) for the X Frequencies (I) for the scales X 

scales " '" " ~ 
~ ~ 

~ ~ ~ ~ ~ ~ E 
V) ~ ~ ~ V) ~ M' ~ V) ~ M' ~ V) ~ ~ ~ '0 :;: ..,. M 

'" ~ ..,. 
~ ~ :;: ::!" '" ~ ~ ..,. M 

~ ~ 
~ 

~ ~ ::r :J: ~ ~ 

..J ~ 
~ ..J :J: ~ ~ ..J " > :J: :;; ..J > :J: :;; ..J > > :J: ..J > > :J: :;; ..J > ~ 

> 0 

I Early 
115 88 23 6 6 4 .. 3 19 5 3 2 - 4.4 23 10 6 2 I 4.3 127 110 26 I 3 4.3 4.3 

marriage 

2 Pregnancy 121 82 20 8 7 4 . .3 17 8 2 I I 4 .. 3 22 12 5 3 - 4 . .3 132 109 12 9 5 4.3 4.3 

3 Community 
101 95 25 16 13 attitudes I 4 .. 2 15 I - - 4.4 25 12 5 - - 4 .. 5 12 1 141 3 I I 4.4 4.4 

4 Abduction 9 2 20 140 67 1..9 - - - 17 12 1.6 - - - 18 24 1.4 I I 5 107 153 1.5 1.6 

5 For lower 4 

primary 110 90 29 5 4 4 . .3 16 10 2 I - 4.4 20 19 3 - - 4.4 143 102 15 3 4 4.7 4 .. 5 

schools 

6 For upper 

primary 11 2 91 23 8 4 4 .. 3 12 15 2 - - 4 .. 3 18 23 I - - 4.4 139 11 5 8 4 2 4.5 4.4 

schools 

7 Child labor 99 97 27 8 9 4 .. 2 14 15 - - - 4 .. 5 19 22 I - - 4.4 139 III 12 3 I 4.4 4.4 

8 Poverty 155 62 15 4 2 4 .. 5 19 9 I - - 4.6 30 9 3 - - 4.6 140 110 9 3 5 4.4 4.5 

9 Large fam il y 132 81 21 2 2 4.4 21 5 3 - - 4.6 27 14 I - - 4.6 133 127 6 - I 4.5 4.4 
_ .- - _ L ___ L . __ - ---



Appendix E6 

6. Issues Related to Special Needs Education as Causes for Students' Dropout 

ltems l-2 ~ Attitudes towards children with special needs as cause for theirs dropout from schools. 

ltems3-6 ~ Conditions unsuitable to children with moving difficulties as cause for their dropout from schools. 

ltems3-6 ~ Issues related with lack of trained manpower for SNE as cause for students' dropout from schools 

No Items Teachers' Schools principals' WEOs' Students' 

Frequencies (I) for the X Frequencies (I) for the scales X Frequencies (I) for the X Frequencies (I) for the scales X 

scales scales " '" " E 
~ 

~ 
~ ~ ~ ~ ~ ~ 

~ "0 :r: ..,. 
~ N ~ :r: ..,. 

~ N ...l :r: :!- ~ N ...l :r: ..,. 
~ ~ ~ " > ~ ~ ...l > :c :::r > > ~ > > ~ ...l e :r: ...l > :r: ...l :r: ...l > 0 

I Community 
134 104 . . - 4.7 17 8 2 I I 4.3 28 9 3 I I 4.5 150 69 40 5 - 4.3 4.5 

attitudes 
2 Parents' 

114 103 17 2 2 4.4 18 9 3 . 4.7 33 7 2 . . 4.7 157 73 32 5 . 4.4 4.6 
attitudes 

3 Roads 125 100 6 4 3 4.4 19 7 3 - 4.6 31 10 - I - 4.7 165 82 18 2 - 4.5 4.8 

4 School 
252 85 I - - 4.6 16 13 - - - 4.6 24 16 2 - - 4.5 170 79 17 I - 4.6 4.6 

construction 

5 Transport 152 85 I 4.6 16 13 - - - 4.6 24 16 2 - - 4.5 170 79 17 I - 4.6 4.6 systems - -

6 No wheelchair 230 2 6 - - 4.9 21 4 2 I I 4.5 37 5 - - - 4.9 206 50 10 - - 4.7 4.8 

7 No assessment 92 93 42 20 I 4.9 16 12 I - - 4.5 31 9 I I - 4.7 188 62 17 - - 4.6 4.7 

8 No 
238 - - - - 5.0 23 5 I - - 48 3 56 I - - 4.8 199 68 - - - 4.7 4.8 

identification 

9 No support 205 33 - - - 4.9 25 4 - - 4.9 32 7 3 - - 4.7 275 49 3 - - 4.8 4.8 



Appendix E7 

7. In school factors as causes for repetition 
Items 1-2 ---7 Lack of teachers as cause for the students' repetition 

Items 3-8 ---7 Lack of school facilities as cause for repetition of students in primary schools 

No Items Teachers Principals WEOs Students 

Frequencies (I) for the scales X Frequencies (I) for the scales Frequencies (I) for the X Frequencies (I) for the scales X 
c 

scales '" Q) 

E 
~ 

~ ~ 
~ 

-0 
~ ~ ~ 

~ 

N 
~ ~ 

N 
~ 

~ ~ ~ § 
:I: "'" N ...J :I: "'" ...J :I: "'" ...J :I: N ...J ~ ~ ~ ~ ~. ~ ~ ~ > :I: ::E ...J > > :I: ::E :r > > :I: ::E ...J > > :r: ::E ...J > 0 

I For grades ]. 

4 131 93 4 3 7 4.4 14 8 5 I I 4. 1 24 10 4 4 - 4 . .3 107 87 44 18 II 3 .. 9 4 .. 2 

2 For grades 5-

8 125 88 8 7 10 4 . .3 17 9 3 - - 4 .. 5 25 2 2 0 4 3.8 120 87 35 14 I I 4.1 4 .. 2 

3 Classrooms 87 124 17 9 II 4 .. 2 12 14 3 - - 4 . .3 23 12 2 2 3 4 . .2 89 107 35 16 20 3 .. 9 4 . .2 

4 Seats 73 117 17 21 20 3 .. 9 II 9 I I I 3 . .3 15 12 6 5 3 3.7 75 92 52 21 27 3.6 3 .. 6 

5 Textbooks 
fo r grades 1- 15 4 24 77 11 8 1.8 5 2 - 13 9 2 .. 3 3 3 3 15 18 2.0 II 21 36 91 107 2.0 2.0 
4 

6 Textbooks 
for grades 5- 90 96 30 8 14 4.0 10 3 9 - 7 3 .. 3 15 2 II 10 4 3 . .3 96 19 83 13 56 3 . .3 3 . .5 
8 

7 Blackboards 26 54 108 27 33 3 .. 2 8 I 2 2 16 2.4 7 7 8 12 8 2.8 28 72 19 30 11 8 2 .. 5 2.7 

8 Li brary 96 137 1 _ _ 2 12 _44\ 15 6 7 I - 4 .. 2 22 II 3 5 I 4.1 119 91 31 17 9 4.1 4 .. 2 
- -



No 

I 

2 

3 

4 

5 

6 

7 

8 

9 

Items 

Appendix E8 

8. Out of school factors as Causes for the Repetition of the Students 

Items \-4 ~ Issues related to girls' education as causes for their repetition 

Items 5-6 ~ School-home distance as cause for repetition of primary school students 

Items 7-9 ~ Economic and demographic factors as causes for students' repetition 
Teachers' Schools principals' WEOs' 

Frequencies (I) for the scales X Frequencies (I) for the scales X Frequencies (I) for the 

scales 
~ 

~ G;' ~ ~ ~ 
V"> ~ ~ ~ ~ ~ 

~ V"> ;:- ~ ~ 
~ '" C N ~ J: ::!, CO"> 

'" ~ ~ CO"> 

'" ~ :r: ~ ~ ...J ~ ~ :r: ~ ~ ~ :r: ;;: ...J :r: ::< ...J ...J :r: ::< ...J ...J > > > > > > 
Early 

173 32 26 5 2 4 .4 17 10 2 · 4 .. 5 13 25 2 2 · marriage 
Pregnancy 

39 29 10 3 19 157 4.4 9 I · 4.6 27 13 4 - · 

Community 
149 59 24 II 5 4 . .5 24 2 1 20 atti tudes 5 · · · 4.4 I . · 

Abduction 6 2 57 2 172 1.6 . . · 4 25 1.1 2 . 2 7 3 I 
For lower 

primary 11 5 100 13 5 5 4 . .3 21 8 · · · 4.7 33 6 2 I · 
schools 

For upper 

primary 162 72 I I 2 4.6 25 2 2 · · 4.8 35 6 . I · 
schools 

Child labor 126 82 15 9 6 4 . .3 28 I · · · 4 .. 9 28 8 4 I I 
Poverty 60 173 . I 4 4 .. 2 27 I · · I 4.8 29 9 2 2 · 
Large fami ly 97 132 2 3 4 4 . .3 19 10 · · · 4.7 27 10 2 I 2 

Students' 

X Frequencies (I) for the scales X 

c: 

'" " ~ 
~ 

E 
V"> ~ ~ N "0 ~ ::!, :::r c: :r: ~ :::r :r: ::< '" > > ~ 

0 

4 . .2 139 94 23 6 5 4 . .3 4.4 

4.7 186 51 II 4 15 4 . .5 4.6 

4 . .5 153 54 36 12 12 4 . .2 4.4 

J..5 2 3 45 71 146 1.8 1..5 

4.7 181 36 41 4 5 4.4 4 .. 5 

4 .. 9 125 86 36 8 12 4.1 4.6 

4 . .5 167 49 31 II 9 4 . .3 4 .. 5 

4 . .5 109 11 5 29 7 7 4 .. 2 4.4 

4.4 142 58 38 I I 15 4 .1 4.4 



No 

I 

2 

3 

4 

5 

6 

7 

8 

9 

Appendix E9 

9. Issues related with special needs education causing repetition 

Itemsl-2 ~Attitudes towards children with special needs as causes for theirs repetition in the schools. 
Items3-6 ~ Conditions unsuitable to children with moving difficulties as cause for their repetition. 

Items3-6 ~ Issues related with lack oftrained manpower for SNE as cause for students' repetition 

Items Teachers' Schools principals' WEOs' 
Frequencies (I) for the scales X Frequencies (I) for the X Frequencies (I) for the X 

scales scales 

~ 
~ ~ 

~ ~ 
.,., 

~ ;;:; ~ ;;:;- ~ ~ ~ on ~ ~ :E' N ~ ~ " '" CO ~ ~ " :;;: CO ~ 
~ ~ 

~ ..J :r: ~ ~ 

..J :r: ~ 

..J 
:r: :;;: ..J :r: :;;: ..J :r: ..J > > > > > > 

Commun ity 

attitudes 
106 58 54 I 9 3 .. 9 22 5 2 . . 4 .. 9 26 6 7 . 3 4 .. 2 

Parents' 

attitudes 
188 19 II 8 12 4 .. 5 2 1 4 4 . . 4 .. 9 22 10 6 2 2 4.1 

Roads 165 70 3 . . 4.7 22 3 3 I - 4.6 33 5 4 - - 4.7 School 

construction 159 63 12 2 2 4.6 27 - 2 - - 4 .. 9 33 2 5 2 - 4.6 

Transport 
173 52 9 4 4.7 26 3 systems - - - - 4 .. 9 30 7 4 I - 4.6 

No wheelchair 137 79 13 4 3 4.4 28 I - - - 4 .. 9 25 4 5 2 6 3 .. 9 No assessment 13 1 95 7 5 - 4.6 2 1 2 - - - 4 .. 9 14 24 2 2 - 4 .. 2 No 

idenlification 
140 77 17 I 3 4 . .5 27 I I - - 4 .. 9 29 10 I 2 - 4.6 

No support 161 73 4 - - 4.7 28 I - - - 4 .. 9 3 1 4 I I 5 4 . .3 
- - --- L-_ '-- . 

Students' 

Frequencies (I) for the scales X 

= '" ~ " .,., ~ ~ ~ E ~ " '" N :r: ~ ~ :s :s "0 :r: :;;: = > > e 
0 

185 42 25 10 5 4 .. 5 4 . .2 

173 76 7 5 6 4 .. 5 4 . .5 

158 63 35 4 7 4.4 4.6 

146 64 38 II 8 4 . .3 4.6 

141 78 3 1 10 7 4 . .3 4.6 

133 77 37 8 12 4 . .2 4.1 

162 8 1 12 6 6 4.8 4.6 

159 92 9 5 2 4 . .5 4.6 

99 123 3 1 5 9 4.1 4 .. 5 



No 

I 

2 

3 

4 

5 

Total 

Appendix F 

Sample weredas and schools 

Weredas Number of Number of Sa mple schools 

ffown primary sample 

schools in the primary 

sa mple schools 

weredas 

Ciro 42 8 Sircc Giddoo 

Yaabdoo Shambaqoo 

Homachoo Sogiddoo 

Ija Fanraa 

Waaccliu Gillec 

Kaasseejaa 

Laga Laaftoo 

Luugoo Baccccssaa 
Ciro 7 2 Ciroo Lakk. I 

Town CiroQ Lakk. 2 

Tulo 3 1 6 Hima Lakk. I 

Cafree Gurrattti 
Midhagduu 
Odaa Ball inaa 

Burqaa Dobbassoo 

Najaataa 

Doba 39 8 Biyyoo Karabba 

Doobbaa 

Walqixummaa Wajjiin 

Jiruu Nagayaa 

Biyyoo Jannataa 

Bil islimmaa 

Soddomaa 

Mieso 43 9 Dirree Qaalluu 

Mieso 

Kaora 

Bilii loo 

Odaa Asaboot 

Burqaa Beekuumsaa 

Harqoncaa 

Aannannoo 

Biikkee 

5 162 32 -

Gntde Ic\'cls Number of Number 

of sample teachers in of 

schools the sample sampled 

schools teachers 

1-8 28 10 

1-6 35 15 

1-6 41 15 

1-8 36 15 

1-6 26 10 

1-8 27 10 

1-6 21 10 

1-4 4 4 
1-8 36 15 

1-4 34 15 

1-8 36 15 

1-8 28 10 
1-4 10 5 
1-4 18 5 

1-4 12 5 

1-4 10 5 

1-8 28 10 

1-8 17 \0 

1-6 14 5 

1-4 6 5 

1-4 4 4 

1-4 9 5 

1-8 19 5 

1-3 3 3 

1-8 21 10 

1-3 4 3 

1-3 3 3 

1-8 18 10 

1-5 8 5 

1-4 8 5 

1-3 4 4 

1-4 10 5 
564 256 
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