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ABSTRACT 
 

This thesis was based on the findings of the research study entitled “Survey Study o n Teacher-

Students Interaction in Physical Education Teaching-Learning Process in Some Selected General 

High Schools of Gambella Regional Administrative Region”. The main purpose of the study is to 

identify T eacher-Students’ i nteraction i n p hysical education a nd it’s e nhancement i n t he 

academic a chievements an d skills improvement o f s tudents in p hysical e ducation cl asses. 

Moreover, this r esearch st udy is also s ignificant t o cr eate a s uitable teaching- learning 

environment in physical education classes. The subjects of the study are 3 principals, 4 Physical 

Education teachers and 100 students. To this effect, respondent sampling is carried out by using 

Simple r andom sampling a nd pur posive s ampling techniques. T he required information is 

gathered through questionnaires, interviews and classroom observation. The percentage is u sed 

to make analysis of the data obtained from the respondents under the study.  An extended review 

of l iterature i s imp lemented to di scuss t he d ifferent pr inciples o f t heory o f T eacher- Student 

interaction pr actices available from di fferent s ources of  books, j ournals, a nd unpublished 

materials. To examine the basic question, primary and secondary data have been analyzed in line 

with basic theoretical and conceptual arguments of the subject. The result revealed that, most of 

the selected physical education teachers do not have the interest to impliment a student-centered 

method o f t eaching. T his is due  t o the pr esence large number o f students in c lassroom. 

Furthermore, the result also confirmed the lack of support towards the act ive learning approach 

by t he pr incipals o f a ll t he s elected General H igh S chools. I n a ddition t o pr oblems r elated to 

communication and classroom management, Failure a mong t he p hysical educ ation teachers in 

providing their s tudents w ith individual learning and t ask r elated feedback further w orsen t he 

academic ac hievement of t he s tudents. To make t hings w orse, in sufficiency o f instructional 

materials and absence of favorable physical activity courts, contribute its own share among other 

for the failure to impliment active learning approach in all the sample Schools.  
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 CHAPTER ONE 

INTRODUCTION 

1.1. Introduction 

The w ord education has a very w ide co nnotation. I t is d ifficult t o g ive a  c lear d efinition o f 

education w ith few w ords. There is no s ingle o bjective w hich ca n co ver its various 

manifestations. Therefore, it curbs the animal instincts in man and shows him the way to realize 

his hidden po wer. It thus makes t he pot ential a ctual, it makes in e xplicit in us . T herefore, 

development from w ithin is not un certain from without. I t modifies t he e ducated. R oss po int 

out, “education t hus co nsists in a modification o f n atural de velopment w hich as  a r esult o f 

education is other than i t would ha ve be en w ithout it”. B ased o n t his fact education m ay be  

visualized as a process of self-realization and emancipation. Now a da y as education, there are 

various d isciplines, w hich ar e conducted in kindergarten, e lementary s chools, c olleges, a nd 

universities. At all these levels physical education is very important part of educational process. 

According to Nixon and Jewell (1980), physical education is an integral part of education and 

has great importance in the social and economic development of any country. Efforts are being 

made worldwide t o i mprove t he qu ality o f educ ation a nd make it more e ffective. Anderson 

(1991) qu oting Fuller ( 1986), A valos and H addad ( 1981) a nd C hon a nd R oss miller ( 1986) 

contends t hat s everal factors c ould contribute t o raising educational standards. F or ex ample 

more money co uld be s pent o n educ ation, if s chool e xpenditure w as increased; be tter 

instrumental materials and facilities could be made available to students and teachers. Teacher 

training course co uld also b e improved with more f indings. T he t eacher-pupil r atio c ould be 

lowered. Nevertheless, Anderson (1991) as serts that s ince t he e arly E ighties t here has be en a  

rising awareness around educators that if t eaching was made more e ffective this could have a  

far-reaching effect on the quality of education that students experience. Gage (1978) asserts that 

the c lass r oom t eacher p lays a ce ntral r ole in ed ucation. H e al so claims t hat a  major aim o f 

education is t o i ncrease t eacher e ffectiveness for children to reach their full potential in our 

schools; it would seem to be essential that teachers engage in effective teaching practices (Hick 

son & Fishburne, 2001).  Classroom based i nvestigation has been able to determine effective 

research-based teaching practices that are related to positive learning outcomes (Borich, 1996). 
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This understanding has led to the use of the term effective teaching. E thiopian e ducation and 

Training Policy of 1994 promotes the need for active learning approach in the classroom so as 

to foster better Teacher-Students interaction in the Component of total education and it creates 

an environment that stimulates selected movement experiences resulting in desirable responses 

that contribute to the optimal development of the individual’s potentialities in life in general 

and in sport in particular through the medium of human movement. Bucher (1983) states that 

the b asic o bjectives o f physical education are t o develop p hysical skill, physical fitness, 

participate on, knowledge, at titudes, social value and e motional stability). Thus, many factors 

affect students' achievements in physical education this factor has been identified as academic 

learning t ime physical education (ALT- PE). Colvin and Johnson (1998) asserted that the need 

for active participation w here c lasses s hould be or ganized so t hat al l children ar e act ively 

involved in performing the skills that ar e being taught. Instructional opportunities are lost if 

children must wait in lines. Students’ learning time ultimately determined the performance of 

learning tasks and therefore is a cr itical factor that may influence learning ( Rink, 1998) . A 

second factor that can affect students’ engagement is the relationship between teacher behavior 

and AL T-PE. It  may be t heorized t hat the type and frequency of t eaching behaviors have a 

strong relationship with the amount of ALT-PE taking place within physical education sessions. 

Moss ton and Ashworth (2002) suggested that there are always two sets of objectives in any 

teacher-learner interaction, these are specific objectives that pertain to the particular content of 

the ep isode i.e. performing dribbling the basketball, a nd objectives of human behavior i .e. 

ability to work as a team. Good and Bryophyte (1997) observed "we have discussed behaviors 

that teachers engage in without full awareness and noted that even when teachers are aware of 

their behavior they may not realize its effects. We believe that teachers' lack of awareness about 

their behavior or its effects lessens their classroom effectiveness" (p.35). Siedentop (1991) has 

suggested that if t eaching is defined primarily in t erms of its impact on the students, then one 

should observe what is h appening i n the l earning environment a s an essential c omponent i n 

evaluating teaching effectiveness. Schools and teachers have an influence on the behavior of 

students (Jill & Joy, 2009) at school. Also the reasons for any behavior problems are caused 

by students, teachers and schools (Jill & Joy, 2009). This can be proved by a study that shows 

there is a positive relationship between support teachers by improving emotional and 

behavioral adjustment (Natvig et al., (1999). Therefore, good planning intervention in schools 
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can help students of social problems (Mortimer & Whitty, 1977 in Jill & Joy, 2009).  This is 

in line with the recommendation that students need to interact with each other in the 

learning process and foster mutual help and interact in carrying out various activities (Don 

John, 2007).  This does not directly affect the behavior and motivation o f students in the 

classroom teaching-learning process. 

The fact is that teachers and fellow st udents to play a role in influencing student 

motivation. The importance of building teacher-student r elationship is more interested 

students to learn, s tudent to teacher cooperation, enhance student achievement and more 

motivated students (Jill & Joy, 2009). In addition, Myint (2005) teachers need to reduce 

negative emotions among the students such as anger, as dissatisfaction, boredom, f ear, and 

always encouraging, positive e motions such as confidence, e njoyed, appr eciated a n d  s a f e . 

This approach leads to increased student motivation. Teachers also serve to address student 

behavioral problems through the diversification of teaching s trategies, planning and 

strengthening the delivery of variations.  

The a im o f t his study is t o inv estigate t he cur rent s tatus o f T eacher- Students i nteraction in 

physical education t eaching- learning process in some selected General Secondary Schools o f 

Gambella Administrative Region.    

1.2. Statement of the problem 

As t he instructions o f t eacher a nd student ar e o ne o f t he most important as pects of t he 

educational process, it de termines t he e ffectiveness o f t he learning situation, t he at titudes and 

interest o f pup ils. I n o rder t o a ddress t he main purpose o f t he s tudy t he following r esearch 

questions are forwarded: 

1.3 Research Questions 

1.  Does the methodology employed in physical education instruction direct or indirect? 

2. Are there enough instructional facilities that enhance students-teacher interaction? 

3. What are the current practices of Students-teacher interaction? 

4. How c onducive ar e t he t eaching-learning e nvironment, pr ovision o f feedback in t he 

school  and the classrooms for the effective Teachers-students interaction? 

5. Do school principals make the necessary support for implementation of active learning?   
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1.4 Objectives of the study 

1.4.1 General Objective of the Study 

This research is undertaken to study Students-Teacher Interaction in physical education classes 

to investigate the current classroom practices in selected General high school level. By doing so, 

the r esearch is e xpected to c ontribute i ts s hare t o an alyze pa tterns o f t eachers a nd pupils 

behavior and to assist the classroom teachers in improving their classroom teaching behavior.     

1.4.2. Specific Objective of this study are; 

1. To identify the effect of methodology employed in physical education teaching learning 

     Process on Students-teacher interaction. 

2. To check whether there are enough instructional facilities that encourages Teacher-students   

interaction. 

3. To investigate the current practice of Students-teachers interactions 

4. T o i nvestigate h ow much t eaching-learning envi ronments ar e co nducive for e ffective   

Students-teacher interaction 

5. T o recommend s ome po ssible s olution o n factors e ncouraging o r i n inhibiting S tudents-

teacher interaction. 

1.5 Delimitation of the Study 

The r esearcher s trongly agrees t hat the inclusion of a large part of General Secondary School 

(grade 9 a nd 10) and population s ize in the study could help to get more relevant and broader 

information. However, because of time, financial and other resources or materials constraint the 

study is limited to some selected General High Schools of Gambella Administrative Region.  

1.6 Limitation of the Study 

Due to lack of t ime, financial, r esource material co nstraints t he r esearcher co uld not able t o 

conduct the study in large area. 
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1.7. Significance of the study 

The pr ime interest o f t he r esearcher is t o i dentify Teacher-students’ i nteraction in physical 

education and does it enhance the academic achievements and skills improvement of students 

in physical e ducation cl asses. M oreover, t his re search s tudy is also s ignificant t o cr eate a  

conducive t eaching- learning environment in p hysical education c lasses o f s ome s elected 

General High schools o f G ambella Administrative Region. The following po ints are some o f 

the importance of the study:-      

1. It h elps for physical e ducation instructors/teachers to kn ow a bout the Teacher-Students’ 

interaction in physical education practical and theoretical class which enhance academic and 

skill improvement of students; 

2. It h elps physical edu cation instructors/teachers to kn ow a bout the Teacher- Students’ 

interaction t hat creates a co nducive t eaching-learning e nvironment in physical edu cation 

class.  

3. It he lps physical e ducation instructors to ge t f eedbacks about t he pr oper a ttainment o f t he 

desired behavior.  

4. It may help planners, educational officials and policy makers to be aware of the encouraging 

or inhibiting factors of Teacher- Students interaction.  

1.8 Operational Definition 

Factor - a cause of determiner that underlines and influences performance (Good, 1973:157). 

General Secondary- according to Ministry of Education refers to grade level 9-10 (MOE, 1995:17). 

ALT-PE- academic learning time of physical education. 

Quality- Is t he level e xcellence i n performance which can b e m easured by  establishing a n 

acceptable criteria and standards of good performance (Mosha, 1998). 

 Interaction- can be de scribed as human car ing characterized by mutuality, a co ncern for t he 

well-being of another and a desire to relate with another person in a po sitive way 

(Chaskin & Rauner, 1995, Noddings, 1993). 

Jigsaw- you can describe a complicated situation (peer-to-peer learning) (NTLF, 2001) 

Large Class Size- the number o f students en rolled in a class gr eater i n size t han t he us ual 

average (50-125) for large class size (UWO, 2002) 
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1.9 Organization of the Study 

This research is organized in to five chapters with preliminary sections and appendices. In the 

preliminary sections; acknowledgement, abstract, table of content, list of figures and acronyms 

are included. I n c hapter o ne Introduction, S tatement o f t he pr oblem, Research Q uestions, 

Objective o f t he study, D elimitation o f t he study, l imitation o f t he s tudy, Significance o f t he 

Study, Operational d efinitions and Organization of t he s tudy are incorporated. In chapter t wo 

relavant literatures r elated to the r eacerch topic ar e r eviewed. I n c hapter t hree r esearch 

methodologies and methods, instruments used and analysis employed were incorporated. Under 

chapter four t he co llected data w ere pr esented, analyzed a nd interpreted. U nder c hapter five, 

summary o f findings, c onclution a nd r ecommendation o f t he s tudy a re included.  F inally, 

bibliographies o f books reviewed for t he s tudy instruments t o collect da ta ar e at tached in the 

appendix section. 
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CHAPTER TWO 

 REVIEW OF RELATED LITERATURE 

2.1The Concept of Interaction 

Interaction is an essential attribute of most, if  not a ll, human relationships.  P eople desire t o 

enter into I nteract w ith others i n their lives. The concept of i nteraction h as b een discussed 

from many perspectives as it encompasses a w ide range of topics.  T he concept of interaction 

embodies a  w ide r ange o f de finitions that ha ve e merged from the t heoretical w ritings o f 

scholars in fields l ike education, nursing, and philosophy (Noddings 1986, 1992).  T hey have 

produced broad definitions o f interaction ut ilizing words suc h a s relationships, interpersonal 

caring, and concern for well-being.   T hus, a p lethora o f definitions for the concept of caring 

have been cited.  T he focus will remain on the concept of interaction as defined in the field of 

education. The co ncept of i nteraction ca n b e described as h uman car ing characterized by 

mutuality, a co ncern for the well-being of another and a desire to relate with another person in 

a po sitive way ( Chaskin & Rauner, 1995,  N oddings, 1993) . Chaskin and R auner ( 1995) 

continued to describe car ing as “a n umbrella c oncept t hat e ncompasses a nd connects a w ide 

range o f d iscrete s ubjects, s uch as  e mpathy, a ltruism, pr osocial behavior, a nd efficacy” ( p. 

670). Noddings (1992) suggested that as we show interaction we demonstrate receptivity to the 

needs of others.  Her description of Interaction constitutes a co nnection or encounter with two 

human beings that she describes as “a carer and a recipient of care, or cared-for” (p. 15). She 

contended that individuals do not follow a prescription, but “interaction is a way of being in a 

relation, not a specific set o f behaviors” (Noddings, 1992,  p. 17).  H ult (1979) stated that the 

most appropriate way for a t eacher to show interaction is through, pedagogical caring, or “the 

careful or care-filled manner or style by which a teacher operates” (p. 243). The definitions of 

interaction simply a relationship. With a relationship, the issue of reciprocity emerges.  That is, 

the relationship between the carer and the cared-for is reciprocal or mutual.  N oddings (1984) 

suggested t hat s tudents l earn how t o c are w hen t hey enter i nto a  c aring relation by 

reciprocating or r esponding to the t eacher w ithin the context o f t heir r elationship. T he 

completion of the interaction process involves contributions by both parties. 

Students’ perceptions of the concept of interaction in the context of the school allow teachers to 
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understand this concept from their perspective.  Bosworth and Ferreira (2001) examined middle 

school students’ d efinitions of interaction in two middle schools.  The results from interviews 

and field observations yielded t heir concept o f interaction in relation t o the t hemes t eacher 

behaviors related to content and pedagogy, such as helping with work and encouragement, and 

teacher b ehaviors t hat imp lied a r elationship between t he student an d teacher s uch a s 

individuality, r espect, a nd being a  go od l istener. The r esearcher noted through t heir 

observations that the perceived interaction behaviors of teachers were unidirectional from the 

teacher to the student, thus eliminating the idea o f a  reciprocal o r mutual caring relationship. 

The study by Bosworth and Ferreira (2001) represents the idea that the concept of interaction 

takes o n different dimensions acc ording to t he pe rceptions o f t he individuals d escribing it.  

Thus, perceptions of interaction from multiple perspectives will allow for mutual understanding 

of the co ncept w ith the u ltimate go al o f c larifying interactive t houghts a nd e nhancing t he 

relationship in the educational setting. Therefore, the nature of physical education is grounded 

in movement, games and sports which lends itself to a high rate of teacher-student interactions. 

The nature o f t hese interactions may be leading factors in a  student’s perception o f physical 

education. 
 

2.2 Interaction in Education 

A number of researchers emphasized the importance of interaction in education (Gilligan, 1988; 

Kohn, 1991;  N odding, 1984,  1992 ). T he gr owing body o f literature a llows individuals t o 

ascertain a gr eater understanding of the role the concept of interaction plays in the educational 

setting. 

Many teachers who enter the education field feel they followed a calling to teach.  T hey are 

viewed as c ommitted to caring for chi ldren.  T hese t eachers o ften s ee themselves a s 

individuals with a strong concern for the welfare of others.  One teacher interviewed by Nias 

(1989) i llustrated h is t houghts o n c aring for hi s s tudents w ith e motion and love f or the 

students w ith whom he interacts: Whi le N ias ( 1989) n oted that i nteraction was no rmally 

described as a “deep concern of for the interests and welfare of the children” (p. 33), she also 

found that teachers articulated their Concept of interaction in relation to what they felt other 

teachers lacked in their attitude towards teaching. Teachers also find their caring relationships 

with students as a significant source of job satisfaction (Nias, 1989). 

Interaction w as r ecommended as o ne o f t he es sential qu alities r equired for t eacher-student 
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relationships (Rogers & Webb, 1991; Nias, 1989).  Rogers and Webb (1991) concluded after 

multiple interviews w ith students a nd teachers t hat interaction is a n e ssential component t o 

effective t eaching.  N oddings ( 1992) co ntended that  teachers interaction 1)  model car ing 

behavior to their students, 2) engage students in dialogues that lead to mutual understanding 

and perspective taking, and 3) expect and encourage students to do their best they can in light 

of their abilities. 

Teacher ed ucation programs have been a sked to educate prospective t eachers a s interaction 
professionals (Goldstein & Lake, 2000; Noddings, 1984).  Goodlad, Soder, and Sirotnik (1990) 

argued that the development of caring ethics should be a major concern in teacher education. 

Novice teachers struggle with the balance between caring for students and control. Therefore, 

research on the concept of caring as it relates to pre service and novice teachers deals with the 

caring a nd c ontrol issues ( McLaughlin, 1991,  Weinstein, 1998) .  A s with experienced 

teachers, pre service teachers bring strong feelings about the concept of caring with them into 

teacher educ ation pr ograms.  P erry a nd R og ( 1992) a sked a  s ample o f pr e service a nd 

experienced teachers to describe what individuality imply teacher effectiveness.  The concept 

of car ing was mentioned more o ften t han a ny o ther va riables. Goldstein a nd Lake (2000) 

categorized the concept o f car ing as reported by their sample of pre service t eachers as over 

simplistic, essentialist, and idealistic.  Y et, these early perceptions remain an integral starting 

point for productive dialogue about caring and the teaching practice. Most appropriate way for 

a t eacher to s how i nteraction is t hrough, pedagogical car ing, or  “ the car eful o r car e-filled 

manner or style by which a teacher operates” (p. 243). 

The definitions of interaction imply a relationship. With a relationship, the issue of reciprocity 

emerges.  T hat i s, t he r elationship between t he t eacher an d the s tudent’s ar e reciprocal o r 

mutual.   

While N ias ( 1989) n oted t hat caring was normally d escribed as a “deep concern of for t he 

interests a nd welfare o f t he students” ( p. 33) , s he a lso found t hat teachers articulated their 

concept o f car ing in relation to what t hey felt o ther t eachers l acked in their attitude towards 

teaching.  T eachers also find their caring relationships with students as a significant source of 

job s atisfaction ( Nias, 1989) . I nteraction w as r ecommended as o ne o f t he es sential qua lities 

required for t eacher-student r elationships ( Rogers &  Webb, 1991; N ias, 1989) .  R ogers a nd 

Webb (1991) concluded after multiple interviews with students and teachers that caring are an 
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essential component to effective teaching.  N oddings (1992) contended that caring teachers 1) 

model car ing behavior t o their students, 2)  e ngage s tudents in dialogues t hat lead t o mutual 

understanding and perspective t aking, a nd 3) e xpect and encourage students t o do t heir best 

they c an in light o f t heir a bilities. T eacher ed ucation programs have been a sked to educ ate 

prospective t eachers as  interaction pr ofessionals ( Goldstein & Lake, 2000;  N oddings, 1984) .  

Goodlad, Soder, and Sirotnik (1990) argued that the development of car ing ethics should be a 

major concern in teacher education. Novice teachers struggle with the balance between caring 

for students and control. Therefore, research on the concept of caring as it relates to pre service 

and novice t eacher’s de als w ith t he caring a nd c ontrol issues (McLaughlin, 1991,  Weinstein, 

1998).  As with experienced teachers, pr e service t eachers b ring strong feelings a bout t he 

concept of caring with t hem into t eacher education programs.  P erry and Rog (1992) asked a 

sample o f pr e service and experienced teachers to describe what characteristics imply t eacher 

effectiveness.  T he co ncept of car ing was mentioned more o ften than a ny o ther va riables. 

Goldstein and Lake (2000) categorized the concept of caring as reported by their sample of pre 

service t eachers as  o ver simplistic, essentialist, a nd idealistic.  Y et, these ea rly p erceptions 

remain an integral starting point for productive dialogue about caring and the teaching practice. 
 

2.3 Teacher-Students Interaction in the Field of Physical Education 

According to Larson (204), physical education provides inherent opportunities for interactions 

behaviors. Physical e ducation teachers t ypically spend a very large p ortion o f cl ass t ime 

interacting with t heir students. The qualities o f these i nteractions ca n de termine t he 

perceptions students have of their teachers and participation in physical education.  Very little 

research exists on interaction in the physical education setting. 

Physical educators have been called upo n t o meet the d iverse needs o f t heir students with 

caring and compassion (Irw in, S ymons, &  Kerr, 2003).  G ubacs ( 1997) explored physical 

education t eachers’ a nd students’ concept of interaction in t he t eaching a nd learning process.  

Both t eachers and students defined interaction as loving, respecting, and being nice to others. 

While investigating the role caring played in the teaching of veteran physical educators, Larson 

(1999) found her subjects frequently exhibited interaction behaviors related to fostering student 

growth. Other commonalities included structuring, evaluating, or modifying students’ behavior, 

listening, e mpathizing/sympathizing, a nd helping.  I n addition, eac h teacher’s i nteractive 
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behaviors w ere influenced by t heir r elationships w ith t heir s tudents a nd their k nowledge o f 

their i ndividual i nteraction n eeds (Larson, 1999). With me dur ing c lass, and 11- Showed 

Larson ( 2004) a lso s tudied s tudents’ p erceptions o f interaction in p hysical educ ation. E leven 

clusters o f t hemes related to interactive behavior emerged from her survey o f 398 e lementary 

and secondary students including: 

     1-Showed me how to do a skill, 

     2-Honored my request to choose an activity, 

     3-Gave me a compliment, 

     4-Confronted my behavior, 

     5-Inquired about my health, 

     6-Attended to me when I was injured, 

     7-Persuaded me to engage in an activity, 

     8-Allowed me to re-do my test, 

     9-Motivated me, 

    10- Played/participated concern for my future health (A-70) 

Sub-categories for these eleven clusters were determined to be: 1) recognizes me, 

2) H elps me learn, an d 3) t rust/respect me.  F inally, Larson de termined that t he main 

descriptor of students’ perceptions o f car ing teaching in physical education was t he fact that 

the teacher paid attention to the student. These findings confirm that physical educators have 

numerous o pportunities t o c onvey interact in t heir phy sical e ducation t eaching and s tudents 

take n ote o f a nd perceive interaction behaviors t o b e a n integral p art o f t heir p hysical 

education experience.  Further i nvestigations t hat u tilize qua litative methodologies s uch as  

interviews a nd observations might pr ovide more s alient i nsights into t hese pe rceptions. 

Because s tudents s eek positive r elationships w ith their t eachers and want t o know t hat 

teachers car e a bout them, R ink ( 2002) o ffered a number o f ideas t o ph ysical educ ation 

teachers t hat c ommunicates to t he s tudents t hat t hey car e for them.  These included:  1)  

Learning a nd us ing s tudents n ames, 2)  E nthusiasm and a  po sitive at titude, 3)  P rojecting a 

caring attitude t oward each s tudent, 4) R einforcing a nd modeling pr osocial behaviors, 5) 

Recognizing destructive b ehaviors, 6) A voiding b ecoming personally threatened by  s tudent 

misconduct, 7)Treating all students equitably, 8) Being a good listener and observer of student 

responses, a nd 9) C harting o ne’s life a nd s etting go als for p ersonal gr owth ( Rink, 2002).  
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These suggestions f urther i llustrate t he importance of i nteraction i n student-teacher 

relationship. 

 

 2.4 Factor That Affect Teacher-Students’ Interaction  

 Factors that affect teacher-students relationships are discussed below; 
2.4.1 Professionalization of teacher competencies 

The focus of educational research on teachers’ professional competencies is o riented toward 

action co mpetence w ithin the c lassroom and teachers’ pe dagogical, content and general 

knowledge (Bromme, 1997, four domains o f t eachers’ professional competencies are regarded 

as general factors of successful teaching. Subject matter competence or pedagogical co ntent 

knowledge shows a s ignificant impact o n s tudents’ ac ademic le arning and achievement. 

Brunner et al., 2006). The diagnostic co mpetence that becomes apparent in performance 

appraisal and grading of s tudents constitutes a relevant and important competence of a 

teacher because it is one of the main duties in teaching. Teachers’ instructional co mpetencies 

and general classroom management abilities offer students a suitable condition for their learning 

and development (Lankes, 2007). The quality of good instructional behavior is determined by 

the three dimensions of (1) structure, class management, (2) supportive classroom climate and 

teacher-pupil- relations, and (3) challenge by cognition-activating tasks and demanding subject 

matter content (Helmke, 2003). Furthermore, the level of experience plays an important role in 

teaching. Berliner (2001) shows that teaching experts can o rganize and apply t heir k nowledge 

better than their novice colleagues. 

2.4.2 Teacher behavior in physical education 

Teaching in P E is in some terms comparable to the conditions of classroom t eaching. T he 

requirements o f a  spo rts-related education, h owever, exhi bit pe culiarities a nd demands of 

their o wn. The a forementioned teachers’ pr ofessional co mpetencies ar e highly r elevant for 

PE a s w ell. Classroom management plays an o utstanding role in P E.  T eachers have to 

organize P E c lasses t o pr ovide sufficient physical a ctivity for a ll students a long w ith 

maximizing students’ opportunities for good pr actice such as appropriate learning go als, 

individualized feedback and the e xperience of success (Rink, 2003). As far as  adequate 

feedback is concerned, it is necessary to focus effort o n hard work and good s trategies 
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because this seems to lead students to an incremental, learning-induced conception of ability 

(Mueller and Dweck, 1998). Adequate f eedback can foster s tudents’ belief in their o wn 

competence by promoting a perception of ability including the understanding that they ha ve 

made pr ogress in skill acquisition and the comprehension of a sport (Schunk, 1995) . 

Moreover, informational feedback as a response to students’ performance errors can enhance 

the students’ perception of themselves. As a consequence, t hey can r ealize future 

performance o utcomes w hich in turn s hould then increase t he s tudents’ level o f intrinsic 

motivation (Horn, 1987; 1992). Thus teachers classroom management, provision of feedback, 

and handling of s tudent d iverse need are significant s o a s t o im pliment t he ex pected 

interaction/relation in teaching learning process. Therefore, teacher’s behaviours can have a 

direct impact on student learning. The factor hinder the students-teachre interaction in 

physical ed ucation can  be d ivided in t o the g eneric o ut c ome cat agories of (1)  

physical, (2) cognitive, (3) social, (4) affective, and (5) lifestyle effects. 

Physical benefits: Regular p hysical a ctivity comprises several beneficial outcomes (WHO, 

1995). Physical activity leads t o a longer and better quality of l ife, to a reduced risk of a 

variety o f d iseases, and to many psychological and emotional benefits (Sallis & Owen, 

1999). I n particular, preventive impacts of phy sical activity were identified for diabetes, 

blood pressure and obesity. The acquirements of basic movement skills that can be learned 

in PE constitute t he foundation o f p hysical act ivities a nd sports engagement. Based on t he 

above r eality, Persons with good movement skills are more likely to be act ive. I n 

contrast, a l ack of ba sic movement s kills  can  result  in  avoiding  situations  r elated  to  

physical  activity  such  as organized sport or playing   

Cognitive benefits: A popular proverb is that “a healthy body holds a healthy mind”. Studies 

that were concerned with this assumption indicate that an increased time for PE in school can 

enhance acade mic pe rformance by  increasing t he flow of blood to the brain, enhancing 

mood, increasing mental alertness, and improving s elf-esteem (Shephard, 1997) .  M ore 

generally, b eneficial relationships h ave b een observed between physical activity and 

academic grades in the classroom (Field, 2006).  In addition, Sallis et al. (1999) showed that 

results were generally improved when tests followed physical activity knowledge and skills 

(Schmidt & Lee, 1998) . I n c ontrast, tasks in PE that challenges students t o be c ognitively 

involved lead to a mind-body integrated Varity and efficient classroom  
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Social benefits: PE is considered to in fluence the social development of c hildren and 

adolescents in a positive way. The ad vantages of PE arise in the classroom c ontext, where 

naturally occurring and contrived social interactions frequently take place (Bailey, 2000), and 

because t he pu blic nature o f pa rticipation in P E pr ovides s ocially appropriate a nd 

inappropriate behaviors. 

Affective benefits: Regular physical activity can have a positive effect on t he 

psychological w ell-being o f s tudents found a particularly strong relationship between 

physical activity and children’s s elf-esteem and self. Mo reover, p ositive e ffects o f r egular 

physical act ivity have been reported concerning reduced stress, anxiety, and depression 

(Hassmen, Koivula, & Uutela, 2000).   

Lifestyle benefits: PE is r egarded as providing o pportunities to promote physical activities 

amongst all students and as a co nsequence, it is thought to influence the next generation o f 

adults and parents towards leading physically active lives. On the one hand, skills learned by 

students i n PE f acilitate health-related behavior w hich i s often maintained into adulthood 

(Kelder et al., 1994; Telama et al., 1997). On the other hand inactivity in youth can also last 

into adu lthood. I n ge neral, P E is co nsidered to cr eate important c ontext s ituations for 

promoting t he phy sical activity levels of s tudents. S pecific c haracteristics of PE can 

contribute to physical activity levels, both during youth and later in life. 

2.5 Teaching Method 

Desta ( 2oo1) explained that “methods ar e means o f co nveying ideas a nd skills t o impart and 

acquire a cer tain subject matter in a more concrete and comprehensive way. Method is used to 

achieve a de sired educational objective.” Desta also stated that, they are all tools for educating 

learners and require appropriate selection and application. There are a number o f methods but 

they ca n be  cat egorized in to two main areas. The t eacher centered and student centered. The 

lecture m ethod is r elated the t eacher cen tered approach an d the pr oblem solving approach is 

related to student centered methods. The student centered approach gives a due emphasis to the 

students to be an actor in learning and searching. 

Supporting t his ideas, R eece and S tephen Walker ( 1994:116-117), the l ecture m ethod i s 

accepted in u niversities and higher education as  ‘part’ of t he learning experience w here large 

groups a re c onveniently brought t ogether in initial s tages o f a s ubject t o m otivate t heir 
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subsequent l earning by  o ther m eans ( for e xample s eminar, t utorial a nd individual learning). 

Research in to the lecture method has shown that amount of information that is remembered is 

not nearly as much as might have been expected. In relation to this, Bligh (2000), based on his 

extensive review of the research literature: “The balance of evidence favors this conclusion: use 

lecture t o t each information. D o n ot r ely o n them t o pr omote thought, ch ange at titudes, o r 

behavioral skills if you can help it”(P.20). 

   Different educators, who are concerned with education, see the problem of large class size on 

method o f t eaching. E mil J  B erger ( 1973) a s c ited I n G etahun ( 1990:9) l arge c lass s ize 

instruction is teacher centered because the teacher in such classes usually uses lecture method of 

teaching. I n a ddition t o t his d iscussion, t utorial and r ole p laying methods o f t eaching which 

require involvement o n t he p art o f t he students ca nnot b e co nducted in large c lass s ize 

(Demissee, 32).  

2.5.1Teacher- centered Teaching method 

Desta (2001:9) explained that, the teacher-centered teaching method gives the pr iority role and 

responsibility to the teacher. The teacher is considered as the source and student as a recipient. 

This method includes method like recitation and classroom lectures. Some people agree that this 

method, if pr operly handled by experienced teachers, it ca n g ive s tudents t he necessary 

knowledge. H owever, many scholars in the field of pe dagogy e mphasize its d isadvantages 

rather than its a dvantages. S ome o f d isadvantages mentioned by scholars are s ince t raditional 

methods have no variety; they become monotonous and boring, the learning process depends on 

the t alking of t he t eacher w here t he learners become appo sitive listeners. Moreover, in habits 

active participation and research ability o f the student and encourage his/her to be submissive 

(Terefe, 2005: 18). T he teacher w ho de cides o n t he s yllabus, ch oose t he m ethods, s elects t he 

resources , creates exercise and tasks and decides when, where, how and even why things are to 

be done(Branders and Ginnis, 1986:27). 

The t eacher-centered method focuses o n co ntent, e mphasizes k nowing w hat s tudents work as 

individuals and often-in competition w ith e ach other. S tudents a re hi ghly de pendent o n t he 

teacher’s act ivities a nd learning objectives are imposed; lecture do minates as  t he mode o f 

curriculum delivery. The teacher’s role that of an expert (Ellis, 1995:219) 
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 2.5.2 Effective Teaching Methods for Student-teacher Interaction 

Fosnot ( 1984); c ited in J ason ( 2006:14) s tated that, t he traditional pa ssive w ays o f learning 

involves s ituation w here materials is de livered t o s tudents us ing a  lecture- based format. I n 

contrast a more modern view o f learning is constructivism, where students are expected to be 

active in the learning process by p articipating in d iscussion a nd/or co llaborative act ivities. 

Overall, t he r esult o f r ecent s tudies co ncerning the e ffectiveness o f t eaching methods. T he 

finding of a study by De Caprariis, Barman, and Magee (2001) suggests the lecture leads to the 

ability to recall facts, but discussion produces higher level of competencies. Further, research on 

group oriented discussion method has shown that team teaching and student-led discussion not 

only produce favorable students performance outcomes, but also foster greater participation, self 

confidence and leadership ability (Perkins and Saris,2001; Yoder and Hochevar,2005). 

2.5.3 What is Active Learning?  

As e xplained by  national T ritium Labeling F acility ( NTLF 2001: 2), a ctive learning is s imply 

that… having students engage in some activity that forces them to think about and comment on 

the information presented. Students won’t s imply be listening, but will be developing skills in 

handling concepts in our disciplines. They will analyze, synthesize and evaluate information in 

discussion with students, through asking questions, or through writing. In short, students will be 

engaged in act ivities that force them to reflect up on ideas and up on how they are using those 

ideas. I n add ition, t he cen ter f or teaching excellence ( CTE, 1989: 2) e xplained t hat, a ctive 

learning means that students are engaged in processing the information being presented, not just 

passively receiving it. Research shows techniques that promote active learning lead to better stu 

and w hat works for one t eacher in the c lassroom may no be as e ffective in another s ituation. 

The way of involving our students in learning activities are as varied as our disciplines. 

2.5.4 Promoting Active Learning Excellence 

According to Schreyer institute f or T eaching Excellence ( 1992), i n large c lass it is ea sy for 

students t o assume a pa ssive r ole, merely r ecording the fact that you convey in your lecture. 

They a re more likely t o un derstand and retain k nowledge, ho wever, w hen t hey have been a n 

active participant in the discovery process and can thus c laim owner ship of the material. The 

following methods will help students engaged in student-teacher interaction. 
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I) A change in Lecturing 

Lecturing, o f co urse, ca n be e ffective w ay o f co mmunicating… of de livering a gr eat de al o f 

information not easily available otherwise, or of demonstrating an analytic process. But we also 

know t he l ecturing doesn’t a lways encourage s tudents t o m ove beyond memorization o f t he 

information presented to analyzing and synthesizing ideas so that they can employ them in new 

ways. Though we may rely on conventional lectures to communicate information and concepts 

with our own prospective, it’s possible to help students more fully grasp and assimilate the ideas 

we ar e pr esenting. B reaking up t he co nventional f ifty-minute lecture w ith que stions a nd 

discussion is perhaps for the first action to consider. (NTLF, 2001:2) 

ii) Questioning and Discussion 

Discussion method involving problems t hat s tudents ha ve identified and c hosen. This k ind o f 

teaching i s tied with d iscovery method, w hich r equires s tudents t o f ind t heir o wn c oncepts, 

principle and solutions, not to adopt them from a teacher or text book (Terefe, 2005:24). 

According to NTLF (2001:2) carrying on d iscussion with our class seems entirely appropriate 

when we’re facing 20 or 30 students. But with a hundred or more, many instructors have found 

it not only possible, but available component of the course, since students are forced to be alert 

and feel a greater sense of commitment to the class. Several techniques are possible for student 

participation: lecture for t hirty minutes o r s o, a nd s pend t he final t ime a sking que stions t hat 

require s tudents t o appl y w hat t hey have heard, or  an alyze it, o r r elate t o their r eading 

assignments; pu nctuate l ectures with brief que stions th at r equire s tudents to  e xplain major 

concepts with examples o r analogies; use one c lass week solely dents’ performance. Teaching 

situations vary for discussion, so that students come prepared to participate. Simply put, most of 

the techniques w e us e in seminar d iscussions can  be ada pted for b etter s tudent-teacher 

interaction.  
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 iii) Cooperative /Collaborative Learning 

As explained by a center for Teaching, Learning and Technology (CTLT, 2007:2), these may be 

formal or in formal, graded or not, short-term or long term. Generally, you assign students to 

heterogeneous group of 3-6 students. They choose a leader and ascribe (note-taker). 

They have g iven t ask to w ork o n t ogether o ften, s tudents’ pr eparation for t he 

cooperative/collaborative.  L earning Group has be en r equired earlier ( reading or h omework). 

The group produces a group answer or paper or project. These work best in small to medium 

size c lasses. The CTE (1989) suggested that, in the “real” word, no matter what the intended 

profession, w orking w ith o thers is a n important skill. I ncreasing o pportunities for s tudents t o 

work together c an he lp t hem de velops t his s kill. I n a ddition s mall-group w ork e ncourages 

students who may be reluctant to participate in the large class setting to become active learners. 

Cooperative/Collaborative learning also helps ho ld students’ attention. Groups work best when 

they are given a short task that adds variety to lecture.  

 IV) The Jigsaw Method/Peer-to-Peer Learning/ 

According to Jason (2006:15), the jigsaw method involved the students in to teams of four, with 

member was being given responsibility for reading/learning a portion of the chapter outside of 

class. T eams w ere allowed to m eet dur ing t he next c lass a nd de liver t heir a ssigned c hapter 

portions to their team members. 

v) Role Plays 

Role plays and simulations require students to place themselves in particular situation or take a 

committed position on a key issue in the subject. In scientific fields, students can become actual 

representatives of physical process, acting it out to make it more concrete (NTLF, 2001:4). 

vi) The Case Study and Team project 

Jason (2006:4) stated that, under the case study method, students were assigned a case study to 

read prior to class t ime. They were a lso r equired individually t o prepare written responses t o 

several d iscussion qu estion r elated to the ca se s tudy. O nce in class, s tudents w ere t hen 

organized in to groups of four and instructed to share their individual responses to the questions 
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in o rder to de velop a set of “ team” r esponses t o show case t he be st o f a ll o f t heir individual 

responses. The team project assignment required teams of four students to develop a profile or 

retail firm, with entire project being completed outside of class. 

2.6 Factors that Affect Active Learning 

The c lassroom interaction r equires s elected materials a nd methods o f instruction. T he c hoice 

and implementation o f t his vital materials and methods a ffected by a  number o f d ifferent, but  

interrelated factors, t hat can have po sitive o r negative impacts o n t he w hole process t eaching 

and learning. T he skill a nd experience o f t eacher, t he nature o f learners, c lassroom size, a nd 

suitability o f p lace, t ime a nd condition c an be mentioned as e xamples o f t he factors ( Desta, 

2001:46). Similarly, Terefe (2005:41) explained that, social environment of a given educational 

institution, t he l ocation, s ize; s hape a nd construction o f t he c lassroom, t he pr esence a nd 

effective m anagement of different i nstructional f acilities l ike f urniture, resource centers, and 

laboratory, library service have direct bearing on the instructional method.  

2.6.1 Instructional Materials/Facilities 

Physical learning e nvironments o r the p laces, in w hich formal learning o ccurs, r ange from 

relatively modern a nd well-equipped building to open air-gathering p laces (UNICEF, 2005:5). 

Therefore infrastructures include classroom, s tudy r ooms, of fices, t oilet r ooms, pl aying 

grounds, water and electricity, etc. According to Ministry of Education (MOE, 2002:18), school 

facilities inc lude w ater, l atrines, c linic, library, pe dagogical ce nter an d laboratories. T hese 

materials are required to be proportional to the number of teachers and students in the school. 

It h as be en n oted that, s chool materials/facilities ar e cr itical for n oticeable achievement o f 

educational objectives at all level. However, in most developing countries including Ethiopia, it 

is hardly possible to have such materials/facilities adequately. In this case, secondary schools of 

Ethiopia are characterized by shortage of instructional materials and other teaching equipments 

(Yohannes, 2005:50). Regarding this Tekeste (1990:49) has stated that, textbooks are always in 

short supply and in most subjects; several students share the text books. This reveals that one of 

the pr ob secondary schools is shortage o f instructional materials ( MOE, 1994) , w hich w ould 

affect both the work of teachers and the students.  
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Instructional materials/facilities e nable to minimize t he t raditional t eacher-centered method of 

teaching, w hich is do minated by t he t alk a nd c halk. Availability o f instructional materials in 

school has t he co ntribution in facilitating learning. The instructional materials ar e very u seful 

to: 

• Facilitate active learning 

• Relate theory with practice 

• Encourage relative thinking 

• Effect students skill development 

• Concretize abstract experiences 

• Create the access to invisible realities 

Make learning more functional by increasing efficiency (Amare 2002 :). 

2.6.2 Classroom Management 

According to Johnson and Bany, (1972:24) classroom management can be defined as the 

“process of establishing and maintaining the internal environment of the group and the class 

condition for the attainment of educational goals” it consists of all “the provision and 

procedures necessary to maintain an environment in which an environment and learning can 

occur.” 

According to the above views of the concept of classroom management encompasses activities 
like planning, organizing, coordinating, directing, controlling, communicating and 
housekeeping. In addition to this Daniel (1979:12) suggested the following points: 

• Manipulating time, space, personnel, materials, authority and responsibility, reward and 

punishment.  

• Resolving conflicts between s chools a nd society, between r oles pe rsonalities, be tween 

group and individuals between immediate and long term goals, among personalities, and 

among roles. 

• Maximizing students on task. 
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Depending on the above definition Feten (1998:9) stated that, one can generalize that classroom 

management a s t eacher’s a ctivity involves o rganizing and conducting t he c lass so t hat i t r uns 

smoothly. When properly done it economizes t ime, help students to spend their school t ime on 

learning tasks; reduces problems o f d iscipline and order, ensures student engagement on t ask. 

Without i t, c lassroom act ivities ar e neither efficient nor ef fective. Arranging the p hysical 

environment of the classroom is o ne w ay t o improve the learning environment a nd to pr event 

problem behaviors before they occur.  R esearch on the classroom environment has shown that 

the phy sical a rrangement can a ffect the be havior o f bo th s tudents and teachers (Savage, 1999; 

Stewart & Evans, 1997; Weinstein, 1992), and that a well-structured classroom tends to improve 

student acade mic an d behavioral o utcomes ( MacAulay, 1990 ; Walker, C olvin, & R amsey, 

1995; Walker &  Walker, 1991) . In addition, t he c lassroom e nvironment act s as  a s ymbol t o 

students a nd others re garding what t eachers va lue in behavior a nd learning ( Savage, 1999;  

Weinstein, 1992).  I f a classroom is not properly organized to support the type of schedule and 

activities a t eacher has planned, it can impede the functioning of the day as well as l imit what 

and how students learn.  However, a well-arranged classroom environment is one way to more 

effectively manage i nstruction because i t triggers f ewer b ehavior problems a nd e stablishes a 

climate conducive to learning. The spatial structure of the classroom refers to how students are 

seated, where the students and teacher are in r elation to one another, how classroom members 

move ar ound the r oom, a nd t he o verall sense of a tmosphere a nd o rder. The r esearch o n 

classroom environments sugg ests t hat c lassrooms s hould be organized to accommodate a  

variety of activities t hroughout the da y a nd t o meet t he t eacher’s i nstructional g oals ( Savage, 

1999; Weinstein, 199 2). In a ddition, t he c lassroom should be s et up t o s et the stage for t he 

teacher t o address t he acade mic, s ocial, an d emotional needs o f s tudents ( MacAulay, 1990).  

The standards for determining what spatial lay-out is  most appropriate to fulfill these functions 

include:  ways to maximize the t eacher’s ability t o see and be  seen by  all his or her s tudents; 

facilitate ease of movement throughout the classroom; minimize distractions so that students are 

best able to actively engage in academics; provide each student and the teacher w ith his or her 

own personal space; and ensuring that each student can see presentations and materials posted 

in the classroom.   
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2.6.2.1 Factors Affecting Classroom Management Skills 

2.6.2.1.1 Teachers Related Factor 

Borg And Ascione (1992) as cited in Feten (1998:25), Found that teachers who were trained in 

the U tah s tate uni versity c lassroom management pr ogram learned to use t he s pecific skills 

emphasized in t he t raining pr ogram and t he s tudents’ c lassroom behavior w as favorably 

affected. H ence, t eacher t raining in c lassroom management’s s kill is o ne o f t he most cr ucial 

factor in influencing teachers performance and proficiency classroom management tasks. 

I) Teacher Qualification 

Mutassa and Wills (1995) have e xplained t hat instructional methods by t hemselves cannot do 

much improve learning, a nd thus, their value lies o n the pr ofessional s kills o f t he t eacher i n 

using or handling them. Moreover, Mutassa and Wills extended their argument by saying, there 

nothing as dangerous as using a method one can’t use well. Indeed. It is better to use a ‘ poor’ 

method which can handle well rather than a ‘good’ method clumsily done. (P.62) Sguazzen and 

Graan ( 1998) a s c ited in Fisseha ( 2001:43) s tressed t hat, good a nd e ffective e ducation in t he 

class r oom de mands a w ell-prepared teacher, a  co mpetent t eacher ( both acade mically a nd 

pedagogically) a nd selection o f be st t eaching strategies, a ctivities and materials t o achi eve 

objectives. It is clear that the skills, knowledge and professional competence of the teachers are 

acquired through training. A good training helps the teacher to teach, to evaluate and follow up 

over all development of students effectively. Yohannes (2005:49) stated that in Ethiopia, as one 

of the developing countries, a s erious shortage of qua lified and experienced teachers is one o f 

the co mmon pr oblems in the secondary schools o f t he country t hat a ffects t he qua lity o f 

education. According to a study by Amare (1998:294) teacher qualification including the need 

for better qualified teachers was one o f the major problems in this country. In add ition, Mona 

and Tesfaye (2000:3) have noted that on one hand, the expansion of the education sector on the 

other, the continued shortage of qualified teachers is the main reason for the crisis of education 

in E thiopia. S imilarly, Ayalew ( 2002:72) s tated that, i t is impossible t o b e e xpecting qua lity 

secondary edu cation in t he a bsence of qua lified teachers, ade quate b ooks an d educational 

materials but in t he o pposite w ith ve ry large number o f s tudents in s econdary s chools.   I n 

addition, C ohn e t a l ( 1996:187) c ited in Kumara ( 2004) s tate t hat, s ubject t eachers r equires 
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subject knowledge and professional k nowledge. S he go es o n a rguing that i t is not e nough for 

the teacher simply possess  

academic knowledge; that has to be translated in to effective learning by the students. Morrison 

in Cohn et al (1996:187) writes that subject specialists should possess both subject knowledge 

and pedagogical knowledge. He further suggests that a subject specialist should possess several 

areas of expertise: 

• academic subject knowledge; 

• pedagogical knowledge; 

• effective interpersonal knowledge; 

• enthusiasm and motivating skills; 

• understanding of social relations in school and classrooms; 

• understanding of how students learn; 

• skills in assessment, evaluation and record-keeping. 

Richy (1979:58) recommends teacher for secondary schools need posses the following qualities 

and qualifications: 

• Teachers who have a method course perform better than those who have had none; 

• Bachelor’s de gree gr aduates f rom t eacher educ ation pr ograms pe rform s ignificantly 

better than graduates in other areas; and 

• Teacher w ho h ave had teaching experience pe rform s ignificantly better than t hose 

without such experience. 

As explained by kumara (2004:14), effective teaching is determined by the individual teachers 

knowledge o f t he subject matter an d mastery o f pe dagogical s kills w hich creates a s trongly 

positive effect on students’ achievement. 

It i s c lear t hat the skills, k nowledge a nd professional co mpetence o f t he t eacher ar e acqu ired 

through training. A good training helps the teacher to teach, to evaluate, and follow up o verall 

development of students effectively. 
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ii) Teachers Experience and Age 

Good classroom t eaching practice can gr eatly be influenced by t eacher’s accu mulated 

experience in t eaching for a  n umber o f years. B ooks, c ited i n D oyle ( 1986:441), f ound t hat 

more e xperienced and old junior high t eacher ha d better organization, s equence, s moothness 

and with-it-ness ( eye co ntact an d visual scanning) t han in experienced and young t eachers. 

Thus, t his s how more e xperienced t eachers solve a nd view c lassroom management pr oblems 

different f rom less e xperienced teachers. T hey are be tter i n interpreting the co mplexity o f 

environment in which work (Cole and Chan, 1994:15). 

iii) Teachers Attitude 

In addition to training, experience and age of teachers, some evidences showed that the “desired 

professional at titude” o f t eachers h ave po sitive r elationships w ith s uccessful t eaching in t he 

classroom including managing c hildren o ver a ll successful t eaching(Fontana, 1995: 38); C ole 

and Chan, 1994:318-319). 

In addition t o this Feten (1998:26) stated that, teacher who have u nfavorable at titude towards 

their pr ofession r eflect un  ne cessary behavior in t he c lassroom. T hese t eachers t hreaten t he 

students with terrible punishment; shout at them to establish control and being in consistent in 

the action taking place in the classroom. 

iv) Lack of Teacher Awareness 

  A s tudy conducted by go od and Brophy (1974) provided c lear evidence t hat teachers are u n 

aware of some of their behavour. We found that teachers differed widely in the extent to which 

they s tayed with students in failure s ituation ( repeated or rephrased a que stion, as ked a new 

question) or  give up on t hem (give t he a nswer or  called on someone e lse).  Even s eemingly 

simple as pects o f t eacher-students interaction ca n be co mplex perceptual pr oblems in a fast 

moving, complicated social setting such as a c lassroom. Many t eachers can not actually recall 

the extent to which they call on boys verses g irls, the frequency with which students approach 

them, the number of private contacts by initiate with students, or the amounts of class time they 

spend on procedural matters. This lack of awareness is one reason why, in too many classrooms, 
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student gender, race, ethinicity, o r culture predict the quality of students’ learning opportunity 

(Delpit, 1995; Sadker, 1994). 

2.6.2.1.2 Student Related Factor 

I) Age and Background of Students 

According to Feten (1988:27), the early period of adolescence is the period when teachers face 

more pr oblems o f managing individual s tudents both inside a nd o utside c lassroom t han a ny 

students’ developmental stage. In stressing this, Eccles and Midgley cited in Wenth(1991:1067) 

states that teacher o f ear ly ado lescents t end to spend more o f their t ime dealing with issues o f 

classroom management and student behavior than with direct instruction. 

Classroom management t asks a re a lso influenced by  s tudents’ background a nd t heir pa rents’ 

socio-economic status. The finding of classroom observation in junior and secondary high out 

by schools c arried E vertson, Emmer a nd C lements ( 1980) a nd E mmer a nd E vertson ( 1980) 

Cited in Sanford and Evertson (1981:34) showed teachers in low socio-economic status school 

more special problem in establishing productive learning climate with in their classroom. These 

students manifest more misbehavior in the classroom than students from high and middle socio-

economic status. 

ii) Disciplinary Problems of Students 

Misbehavior in the School context is a recurrent problem in which the teachers’ main task is to 

identify its cause and prevent it. When attributing causes for the s tudents’ m isbehaviors, 

teachers mainly refer to the external factors (the students’ poor education, students’ precarious 

personal and social education and lacking family support). Consequently, when declining 

responsibility for the students’ misbehavior, t hey do not look for solutions to solve the current 

problems. Considering that in t he p hysical education c lass t he s tudents a re mainly in activity, 

performing different movements in space and with material use, with the simultaneous 

involvement of m any s tudents, the occurrence o f m isbehavior i s propitious. M oreover, t he 

plurality o f teaching materials in the Physical Education subject makes the disciplinary control 

and regulation of the students more difficult. T his is due to the d iversity o f t he r elations 

established between s tudents, a ctivities and teacher. D ue to i ts n ature, the P hysical E d 
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fundamental an d final), an d the pr actice, instruction an d management periods. T hus, the 

prevention strategies for misbehavior should be established in r elation t o the c lass eco logy, 

which co ntemplates t he interaction o f s tudents’ instruction, management and socialization 

systems.  (ALESEP, 2005:315) 
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CHAPTER THREE 

RESEARCH DESIGN AND METHODOLOGY 

3.1 Research Methods 

The research methodology in this study is descriptive survey research.This is because the study 

attempts t o de scribe t he cur rent pr actice o f teacher-students i nteraction i n practical a nd 

theoretical classes of physical education with its effects on the academic and skill performance 

of students i n some selected General H igh s chools of G ambella Administrative R egion. The 

researcher clearly focused on physical education Teachers, Students and School principals. For 

the da ta ga thering t echniques, the r esearcher employed questionnaries, o bservation and 

interviews. These da ta ga thering tools is us ed to obtain r elevant information from phy sical 

education T eachers, S tudents an d School pr incipals. The reason t o us e que stionnaires is to 

gather r elevant i nformation from large n umber o f r espondents w ith s hort pe riod o f t ime. 

Interview is used to un derstand pr incipals’ k nowledge about Teacher-students i nteraction, 

availability of physical education teaching facilities and students d isciplinary problems and its 

impacts on p hysical edu cation t eaching-learning process w hile o bservation i s used t o ga ther 

more r eliable information in t he a ctual c lassroom t eaching-learning p rocess. The s ampling 

technique in t his study is simple r andom s ampling t echnique for selection of st udents and 

available s ampling t echniques to select teachers and principals. The r eason for the r esearcher 

use of this technique is that it gives a ll units for an equal chance to be selected as there are few 

number o f t eachers and principals in the selected General H igh S chools respectively. For this 

reason, the researcher has included all respondents under the study in the school.  

3.2 Population and Sampling 

3.2.1 Population 

The population of  t his s tudy is categorized into t hree. F irst, physical educ ation t eachers w ho 

teach in selected General H igh S chools. S econd, students who are learning in the s elected 

General High Schools. Third, principals t hose w ho lead the schools in selected General H igh 

Schools of Gambella Administrative Region.  Therefore, the target populations of this study are 

from A bol Wereda, B onga G eneral High School t eacher w ho t each p hysical educ ation 1, 
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students 81 a nd 1 pr incipal in G ambella Wereda G ambella H igh S chool p hysical e ducation 

teachers 2,  students 949 a nd 1  pr incipal, in E lay General H igh S chool p hysical e ducation 

teacher 1,  s tudents 586 a nd 1 pr incipal. In g eneral, l t he r esearch will include a t otal number 

1623 out of these, 1616 students, 4 teachers and 3 principals.  

3.2.2 Sampling and Sample Size of the Study 

The sampling method which is employed in t his study is s tratified random sampling on t hree 

schools in Gambella Administrative Region. Gambella General High School and Elay General 

High School are in Gambella .Administrative Town, and Bonga General High School located in 

Bonga Town which is a bit far from Gambella Administrative Town. 

Grade 9th and 10th 

The sample size of students is 100. In other words, the determine proportion n/N the sample size 

required is 100. Therefore, n= 100, is multiplied by the number of members in each stratum by 

the o btained pr oportion, t hat i s, 0. 06188119 in o rder to de termine t he sample s ize. B ased on 

this, the following sample size is made: 

students from the three General High School are the focus of the study. There 

are 949 grade 9 and 10 students in Gambella General High School. The number of grade 9 and 

10 s tudents in E lay General H igh S chool is 586 ; a nd 81 of t hem grade 9 a nd 10 students in 

Bonga General High School. The total number of grade 9 and 10students in three General High 

School is 1616. 

Table 1: Sample Size 

 
 

General High School Grade Se
x 

No. of students Sample Size 

Gambella Gambella General High 
School 

9 M th 266×0.06188119 16 
F 325×0.06188119 20 

10 M th 208×0.06188119 12 
F 150×0.06188119 9 

Elay General Secondary 
School 

9 M th 166×0.06188119 10 
F 153×0.06188119 9 

10 M th 142×0.06188119 9 
F 125×0.06188119 8 

Abol Bonga General High School 9 M th 35×0.06188119 3 
F 24×0.06188119 2 

10 M th 8×0.06188119 1 
F 14×0.06188119 1 

Total 100 
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The a bove t able s hows t hat 16 male a nd 20 female students a re r andomly selected from 591  

grade 9 students, and 12 male and 9 female students are selected from 368 grade 10 students in 

Gambella G eneral H igh S chools. I n a ddition t o this, 10 male a nd 9 female s tudents a re 

randomly selected from 319 grade 9 students, and 9 male and female students are also randomly 

selected out of 267 grade 10 students of Elay General High School.  

From Bonga General High School, out of 59 grade 9 students 3 male and 2 female Students are 

randomly selected, and out of 22 gr ade 10 s tudents, 1 male and 1 female student are randomly 

selected. For the purpose o f this study, the researcher will apply s imple random and stratified 

sampling method. T he r eason for t he r esearcher use o f s imple r andom sampling is because it 

gives all units an equal chance to be selected. The base for stratification will be based on sex. In 

addition, in the selected three schools, there are 1616 students in grades 9 to 10. Out of students’ 

population size, 5.83% of the students are selected. Therefore, using stratified random sampling 

technique, 100 students will be included in the study while 4 PE teachers and 3 principals are to 

be selected using available sampling techniques. Therefore, the total number of 107 respondents 

is included in the selected General High Schools. 

3.3 Methods of Data Collection 

3.3.1 Instruments 

To obtain adequate information for t he s tudy, t hree t ypes of da ta co llection t ools ar e used. 

These are; questionnaires, observation and interview. 

3.3.1.1 Questionnaires: - This consists of two t ypes of s tructured questionnaire prepared i n 

English from different sources based on the significance of the study. The first questionnaire is  

for teachers which request their background, qualification, the teaching method used for better 

teacher-students interaction, physical edu cation learning facilities, a nd classroom management 

to i mplement e ffective t eaching so as  t o enh ance t eacher-students interaction. T he s econd 

questionnaire is for students requesting response on their background, the teaching method that 

improve teacher-students interaction, the class room discipline and school facilities. 
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3.3.1.2 Observation: - To ga ther more r eliable information, act ual c lass r oom t eaching and            

learning process were used as data gathering instrument. Observation checklist is employed to 

collect t he da ta focusing mainly o n method of t eaching, c lassroom management, and s tudent 

misbehavior and classroom facilities. 

3.3.1.3 Interview: - Based on the problems in t eacher-students i nteraction, t he r esearcher 

conducted structured interview with school pr incipals. The main purpose of the interview is to 

understand their knowledge about T eacher-students i nteraction, classroom m anagement, 

availability o f instructional materials/facilities, and d isciplinary problems by initiating the 

interviewer a nd t o ge t a dditional information about the da ta w hich is impossible w ith 

questionnaires alone. 

3.4 Procedure of Data Collection 

The r esearcher translated the que stionnaires from English t o A mharic by the as sistance from 

professionals. The researcher also used other independent translator to check the consistency in 

the translation. The forward and backward translation is employed to insure the exactness of the 

translation. I n t his pr ocess, t he que stionnaires ar e refined a nd presented in s imple, c lear and 

commonly used Amharic language. 

After tools o f data co llection are made ready, the researcher has conducted the pilot-test study 

on 5 of the questionnaires. This is to check how the Amharic versions of the questionnaires are 

clear. After a ll things are made ready for the researcher to proceed, the researcher has briefed 

the purpose of the study to the Weredas’ educational bureau.  Following the consents of these 

bodies t he s chool pr incipals, p hysical e ducation teachers an d students ar e b riefly informed 

about the purpose of the study.  

3.5 Methods of Data Analysis 

Based on the nature o f t he da ta co llection, both qua ntitative and qua litative pr ocedures a re 

employed. Accordingly, percentage and frequency counts are used to analyze the items in the 

questionnaire. Information gathered from observation, interview and open-ended questions are 

presented and described qualitatively. 
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CHAPTER FOUR 

PRESENTATION AND ANALYSIS OF DATA 

4.1 Interpretation of Data 

In t his s tudy; t eachers, students, s chool pr incipals, s chool vice pr incipals, a nd c lassroom 

observation w ere us ed as source o f da ta. T here d ifferent t ools w ere us ed to ga ther t he da ta. T he 

questionnaire i ncluding b oth close and o pen-ended que stions; a n interview gu ides a nd c lassroom 

observation. From a  t otal o f 100 que stionnaires d istributed t o s tudents, 100( 100%) a nd o f 4  

distributed to teachers 4(100%) were properly filled and returned. Similarly, pre-prepared structured 

interview guide questions were presented for 3 principals, have correctly responded. The analysis of 

the data was based on the responses obtained from these groups of respondents and from classroom 

observation  

Table 2: Personal information of Students’ Respondent 

Sex Age Grade Family’s Occupation 

M
al

e 

Fe
m

al
e 

11
-1

5 

Y
ea

rs
 

16
-2

o 

Y
ea

rs
 

21
-2

5 

Y
ea

rs
 

26
-3

0 

Y
ea

rs
 

A
bo

ve
 3

0 

Y
ea

rs
 

 

 

 

9 th 

 

G
ov

er
nm

en
t 

10 th 

Em
pl

oy
ee

 

Fa
rm

er
 

M
er

ch
an

t 

O
th

er
(s

) 

N % N % N % N % N % N % N % N % N % N % N % N % N % 

59
 

59
 

41
 

41
 

- - 68
 

68
 

22
 

22
 

10
 

10
 

- - 60
 

60
 

40
 

40
 

33
 

33
 

47
 

47
 

12
 

12
 

8 8 
 

 As indicated in the first part of this chapter, a total of 100 students were involved in the study. 

As shown in table 1:59(59%) of the student respondents are male, while the remaining 41(41%) 

0f them are female. Concerning the age of students; 68(68%) of them are between 16-20 years 

of age, and 22(22%) of student respondents are between 21-25 years 0f age.  The rest 10(10) of 

the student respondents are between 26-30years. It can be easily concluded that the majority of 

the r espondents ar e b etween t he age  o f 16 -20 years. Wi th t he r egard to educ ational level o f 

student r espondents 70( 70%) a re gr ade nine and 40( 40%) o f t hem a re gr ade t en students. 

Pertaining t o family’s o ccupation o f student r espondents 33( 33%) a re go vernment e mployee; 

47(47%) are farmers; 12(12%) are merchant and 8(8%) of them are working in private sectors. 
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The majority o f t he students’ family’s o ccupations ar e farmers and government e mployee 

respectively. According to the above data one can conclude that, the majority o f the students’ 

came from lower socio-economic status. 

Table 3a: Personal information of Teachers’ and Principals 

am
pl

es
 

Sex Age Qualification Years of service 

M
al

e 

Fe
m

al
e 

18
-2

2 
ye

ar
s 

23
-2

7 
ye

ar
s 

28
-3

2 
Y

ea
rs

 

33
-3

7 
ye

ar
s 

A
bo

ve
37

 
ye
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s 

D
ip

lo
m

a 

D
eg

re
e 

M
SC

 

1-
5 

ye
ar

s 

6-
10

 Y
ea

r 

11
-1

5 
ye

ar
s 

16
-2

0 
ye

ar
s 

  

 N % N % N % N % N % N % N % N % N % N % N % N % N % N %  

Te
ac

he
r 3 75
 1 25
 - - - - 3 75
 1 25
 - - - - 4 

10
0 - - -  

 
 

- - - - - - 

Pr
in

ci
pa

ls
 

3 

10
0 - - - - - - - - 2 

66
.6

7 1 

33
.3

 - - 2 

66
.7

 1 

33
.3

 - - 
 
 
 

- - 2 

66
.7

 1 

33
.3

 

 

According to table 2a  3( 75%) o f t he t eacher r espondents,3(100%) of t he pr incipals ar e male. 

1(25%) of the respondent is female teacher. Regarding to teachers and principals age, 3(75%) of 

the teachers are between 28-32 years age; 1(25%) of the teachers are between 33-37 years age; 

2(66.7%) and 1(33.3%) of the principals are between 33-37 years age and above 37 years age  

respectively. With the r their qualification, 4(100%) of the teacher had first degree and 2(66.7%) 

0f the principals had first degree and 1(33.3%) of the principal had MSC degree.  

Table 3b Teachers work load information 

Grade currently teaching Work load per-week  
9 10th th Both 

grades 
6-10 
periods 

11-15 
periods 

16-20 
periods 

21-25 
periods 

Above 
25  

N % N % N % N % N % N % N % N % 

1 25 1 25 2 50 3 75 1 25 - - - - - - 

 

As it is po inted out in T able 3 b, 1(25%) o f t he t eacher r espondents’ are t eaching grade nine; 

1(25%) of t hem are t eaching grade t en a nd 3(50%) of t hem are t eaching in both gr ades (nine 

and ten). Concerning to their t eaching load, 3(75%) of the t eachers respondents have between   
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6-10 periods per-week;1(25%)of them have between 11-15 periods per-week which implies that 

they have  spare time to provide additional assistance to students that need tutoring. 

Table 4 Students Response Concerning Teaching Learning Process 

No Items N % 
1  Does your teacher employ participatory approach in teaching learning process?   

• Always 2 2 
• Some times 20 20 
• Rarely 70 70 
• Never 8 8 

                                                                                                               Total 100 100 
2  How do you rate your communication/interaction with your teacher?        

• Very good          4 4 
• Good                   62 62 
• Poor                    28 28 

• Bad                    6 6 
                                                                                                      Total 100 100 

3  How frequently does your teacher provide you class work and home work?   

• Always                 2 2 
• Most of the time    23 23 
• Some times           65 65 
• Not at all               10 10 

                                                                                                        Total 100 100 

4  Does your teacher provide you appropriate academic support?   
• Yes                     48 48 
• No             52 52 

                                                                                                       Total 100 100 

 

As it is po inted out on ta ble 3 , T he da te co llected from t he students f or t he item 1 of t he 

questioner which is aimed at to know whether their teachers employed participatory approach in 

teaching learning process, the majority of students/respondents 70(70%) said that their physical 

education teachers rarely employed a participatory approach or method during teaching-learning 

process. The data further reveals that, 20(20%) of the respondents underlined that their physical 

education t eacher s  e mployed sometimes participatory t eaching approach dur ing  t he t eaching 

learning process, the rest of students, 8(8%) said that never, and only 2(2%) students responded 

that their physical education teacher s  always uses participatory teaching approach in the course 

of teaching learning process. 
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Under the same table for item number 2 Student respondents were given alternatives ( i.e. very 

good, g ood, poo r, a nd b ad) in o rder to kn ow h ow s tudents r ate their c ommunication or  

interaction with their physical education teachers. Based on this, more than half 62(62%) of the 

student-respondents c onfirmed that t hey have go od communication or interaction w ith t heir 

physical education t eachers. The r est o f t he s tudent-respondents r ated their co mmunication o r 

interaction with their physical education teachers as ; 28(28%) poor; 6(6%) as bad, only 4(4%) 

student-respondents r ated t heir c ommunication o r i nteraction w ith t heir p hysical e ducation 

teachers as very good. 

On t he same t able, item number 3 indicated that the relation t o the frequency t hat phy sical 

education and sport, teachers providing students with homework and class work, a great number 

of s tudent r espondents (65%) s aid t hat t heir p hysical e ducation and s port teachers pr oviding 

them w ith homework and class work sometimes. Twenty-three student-respondents confirmed 

that their p hysical edu cation a nd sport teachers pr oviding students w ith c lass w ork and 

homework most of t he t ime, a nd two ( 2%) s tudents s aid always. H owever, 10%  s tudent-

respondents r esponded that their p hysical educ ation a nd sport teachers ne ver o r n ot a t al l 

provided them with class work and homework. 

Regarding the t eachers’ pr ovisions o f academic s upport to the s tudents, item 4 o f t able 3  

indicates a lmost equa l r esponses for t he items “yes” o r “n o”.  I n o ther w ords, 52%  of t he 

student-respondents indicated that their physical education and sport teachers are not providing 

them w ith appr opriate acade mic s upport f or their s tudents. I n c ontrast, 48%  of t he s tudent-

respondents s aid t hey have been r eceiving a ppropriate a cademic support f rom t heir phy sical 

education and sport teachers. 
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Classroom Observation 1: Observation Check List for Teaching Method 
No  

Items 
Yes No Total 

N % N % N % 
1 The teacher facilitates the instructional process 5 83.33 1 16.67 6 100 
2 The learners listen to teacher talk 4 66.67 2 33.33 6 100 
3 The teacher talk much, most learning process is led by a teacher 5 83.33 1 16.67 6 100 
4 Chairs and tables (desks) are fixed and seating arrangements is in row 4 66.67 2 33.33 6 100 
5 Teaching is directed to whole class - - 6 100 6 100 
6 Students are working individually, at their own pace; on work given by the teacher   4 66.67 2 33.33 6 100 
7 Students are working together cooperatively in groups, on work given by teacher 1 16.67 5 83.33 6 100 
8 Teachers helps students rounding the group 2 33.33 4 66.67 6 100 
9 S student involve in discussion method of learning 1 16.67 5 83.33 6 100 

10 S student involve in problem solving method of learning 2 33.33 4 66.67 6 100 
11 S student involve in role playing  method of learning 2 33.33 4 66.67 6 100 
12 S student involve peer to peer  method of learning - - 6 100 6 100 

13 Evaluating students’ learning is completely the authority of the teacher  5 83.33 1 16.67 6 100 
 

On O bservation c heck list 1,  s imilarly, t he t eacher’s c lassroom o bservation in sample ge neral 

high schools provide that 

• In 5(83.33%) of the classes the teacher facilitates the instructional process 

• In 4(66.67%) of the classes the learners listen to the teacher talk 

• In 4(66.67%) of the classes the teachers talk much, most learning and teaching process 

led by a teacher 

• In 6( 100%)  o f  t he c lasses t he c hairs and tables(desks) are f ixed and seating 

arrangement is in row 

• In 5(83.33%) of the classes teaching is directed to whole class 

• In 4(66.67%) of the class students are working individually, at their own pace: on work 

5 (83.33%) of t he students are not working t ogether cooperatively in groups, on work 

given by the teacher 

• In 4(66.67%) of the classes teachers do not help students rounding the group 

• In 5(83.33%) of the classes students do not involve in discussion method of learning 

• In 4(66.67%) 0f the classes students do not involve in problem solving learning 

• In 4(66.67%) of the class students do not involve in role playing method of learning 

• In 6(100%) of the class students  do not involve in peer to peer method of learning 
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• In 4(66.67%) of the classes evaluating students’ learning is completely the authority o f 

the teacher 

Table 5 Students Response Concerning Instructional Materials/Facilities 

No Items N % 
5 Do you have text book individually?     

• Yes                     - - 
• No           100 100 

                                                                                                          Total 100 100 
6  Are there conducive Physical activity courts to implement active learning?   

• Yes                        15 15 
• No        85 85 

                                                                                                          Total 100 100 
7 How much are availability of the necessary instructional materials ( like balls, t ruck 

and field event and gymnastic apparatuses) in your school? 
  

• Very high          - - 
• high                      2 2 
• Average                        20 20 
• Low             78 78 

                                                                                                           Total 100 100 
 

The other section of table 4, item number 5 of the student-respondents’ questionnaire deals with 

instructional materials and facilities. In relation to this section of the questionnaire, all student-

respondents 100%  indicated that they do  n ot h ave p hysical e ducation a nd s port textbooks 

individually. I n addition to t his, item number 6 of t able 4 indicated that 15% of t he s tudent-

respondents said there are conducive physical activity courts which are conducive to implement 

active learning methods. Whi le majority o f s tudents’ r espondents s aid that t here ar e no  

conducive courts to implement active learning. 

On t he s ame t able o f item 7 reveals t hat t he s tudent-respondents r esponses t owards the 

availability t he necessary instructional materials s uch a s balls, t ruck and field events a nd 

gymnastic appa ratuses in their s chool, a v ery large n umber of s tudent-respondents 78%  

responded that t he a vailability o f t he necessary instructional materials in their s chool is low; 

20% o f t he student-respondents indicated that the a vailability o f t he necessary instructional 

materials in their school is average. Only two 2% student-respondents said that there is a high 

availability of the necessary instructional materials in their school. It is obvious that efforts are 

to be made t o improve t he qu ality o f educ ation and make it more e ffective. Andrson ( 1991) 

quoting F uller (1986), A valos a nd H addad ( 1981) a nd Chon a nd Rossmiller ( 1986) c ontends 
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that several factors could contribute to raising educational standards. For example more money 

could be spent on education, if school expenditure was increased; better instrumental materials 

and facilities could be made available to students and teachers. 

Classroom Observation 2: Observation Check List for Instructional Materials/Facilities 

No  

Items 

Yes No Total 

N % N % N % 

33 The classroom is conducive for Active teaching 5 83.33 1 16.67 6 100 

34 The classroom has enough movable seats 4 66.67 2 33.33 6 100 

35 Instructional resources (Teaching aids) are adequately available in theclassroom  2 33.33 4 66.67 6 100 
 

As o f t he above table of  c lass r oom obs ervation, the da ta r eveals t hat, 5(83.33%) w ere 

conducive for act ive t eaching. B ut, I n 4( 66.67%) of t he c lassroom s eats w as not m ovable. 

Besides, instruction resources (teaching a ids) are not adequately available in 4(66.67%) of the 

classroom. 

Table 6 Students Response Concerning Classroom interaction 
 

No Items N % 

8 .Interclass relationship exists between you and your teacher of Physical Education?         
• Very Good           3 3 
• Good                    21 21 
• Average               70 70 
• Low                     6 6 

                                                                                                                         Total 100 100 
9 Who does most of the talk in Physical Education class?   

• Teacher      87 87 
• Students      13 13 

                                                                                                                  Total 100 100 
10 How often the teacher gives you the opportunity to interact (give and take) with him?   

• Always           6 6 
• Sometimes     30 30 
• Rarely             59 59 
• N e v e r       5 5 

T o t a l                                                           
T o t a l                                                                    

100 100 

11 .  Does your teacher always provide comprehensible input that is suitable to your level? `  
• Yes      48 48 
• No   52 52 

                                                                                                                      Total 100 100 
12 . How often you interact meaningfully with your classmates in classroom discussion?   

• Always        11 11 
• Sometimes       55 55 
• Rarely              30 30 
• Never               4 4 

                                                                                                                     Total 100 100 
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13 How do you judge your engagement levels in physical education class interaction?   
• Very well        36 36 
• Well                53 53 
• Not so well     9 9 

• Bad               2 2 
                                                                                                                               Total 100 100 

14 How often does your teacher provide you constructive feedback whenever you made    mistakes?    
• Always      16 16 
• Sometimes      54 54 

• R a r e l y    22 22 

• N e v e r     8 8 

                                                                    T o t a l  100 100 
15 .  How do you react?   

• Positively         83 83 

• Negatively        17 17 
                                                                                                                              Total 100 100 

16 
 
 
 

. How often does your teacher give you negative feedback whenever you made mistake?   
• Always           4 4 
• Sometimes      61 61 
• Rarely             33 33 
• ever              2 2 

                                                                                                                         Total 100 100 
17 .  Does regular interaction in classroom help you to reduce your performing mistakes?   

• Yes        73 73 
• No      27 27 

Total 100 100 

18 If you do not interact, it is because:   

• You are not talkative              - - 
• T h e  topic is not interesting       6 6 
•  The teacher does not motivate    57 57 
• fear to make mistakes                14 14 
• The teacher do not give choice  23 23 

Total 100 100 

19 Are you provided individualized learning, and task related feedback that assists you?   

• Most of the time     5 5 
• Some times               23 23 
• Rarely                       57 57 
• Never                      15 15 

Total 100 100 

 
Classroom interaction is o ne o f t he s ections in t he que stionnaire t hat is filled by t he G eneral 

Secondary school physical education students. Accordingly, item number 8 of table 5 indicates 

the relation to the interclass relationship that exists between the students and their t eachers o f 

physical education and sport, the data reveals the following: 
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 Figure. 1 

 

The da ta from t he above chart reveals t hat, 21(21%) of t he s tudent-respondents indicated that 

there i s a goo d interclass r elationships t hat exi sts b etween t he s tudents an d their p hysical 

education teachers. The rest of the student-respondents said that 70(70%) average, 6(6%) low, 

and 3(3%) very go od, interclass relationship between the students and their physical education 

teachers. 

On t he s ame t able, item number 9  further indicated that, the gr eat m ajority o f s tudent-

respondents, 87(87%), emphasized that most of the t alk in physical education c lass dominated 

by the teachers. In contrast, 13(13%) of the students said that students dominated most of talks 

during the physical education class. 

Under item number 10 o f t able o f t able 5 shows t he r esponses o f t he student-respondents 

towards the frequency t hat phy sical educ ation t eachers providing students t he o pportunity t o 

interact (give and take) with them, the date indicated the following graph: 
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Figure: 2 

 

The a bove gr aph indicates t hat, the majority o f s tudent-respondents, 59( 59%), s aid that their 

physical education t eachers rarely g ives them the opportunity to  interact (give and take) with 

them, a nd the r est o f t he student-respondents respectively, that is 30(30%) some t imes, 6(6%) 

always, and 5(5%) never, said that their physical education teachers gives them the opportunity 

to interact (give and take) with them. 

Regarding with w hether o r not   the phy sical educ ation t eachers a lways pr oviding 

comprehensible input that is suitable to the level of students, Regarding item number 11 of table 

8, more than half o f the student-respondents, 52(52%), confirmed that their physical education 

teachers do  n ot pr oviding t hem a  c omprehensible input w hich is suitable t o their level. 

However, nearly half of the student- respondents, 48(48%), opposed the idea that their physical 

education teachers always providing them a comprehensible input that is suitable to their level. 

The da ta from t he student-respondents que stioner, item number 12  o f t able 5  deals w ith 

classroom i nteractions f urther i ndicated/reveals the f requency that students i nteract 

meaningfully with their classmates in classroom discussion. Accordingly, 55(55%), the majority 

of s tudent-respondents r eveals t hat they interact m eaningfully w ith t heir c lassmates dur ing 

physical e ducation c lassroom s ometimes, a nd 30(30%) of t he s tudent-respondents r arely 

interact, 11(11%) said that they a lways interact meaningfully with their c lassmates, but 4(4%) 
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of s tudent-respondents u ndecided that t hey never interact meaningfully w ith t heir c lassmates 

during the physical education classroom discussion.  

Item number 13 o f table 5 is very similar to this point or  issue; student-respondents judge their 

engagement levels in physical education c lassroom interaction. I n r elation t o t his, 53( 53%) o f 

the s tudent-respondents judge t heir e ngagement levels in physical edu cation c lassroom 

interaction as well, and the rest of the respondents judge the level of their engagement judge the 

level o f t heir e ngagement dur ing t he p hysical education c lassroom interactions a s 36(36%) as 

very well, 9(9%) as not so well, and 2(2%) as bad, respectively. 

Item number 14 o f t able 5 de als with t he t eachers’ pr ovisions o f constructive feedback 

whenever s tudents made mistakes de scribed differently by t he student-respondents. I n t his 

regard, most o f t he student-respondents, 54(%), said t hat some t imes t heir p hysical education 

teachers provided them with constructive feedback whenever they made mistakes. In relation to 

this point, 22(22%) said rarely, 16(16%) said always, and 8(8%) of the student respondents said 

never, t owards the t eachers’ pr ovision o f c onstructive feedback w henever s tudents made 

mistakes. 

With t he r egard to number 15 o f t able 5 reveals the same item, t hat is t eachers’ provision of 

constructive feedback whenever students made mistakes, the majority of students-respondents, 

83(83%), r eacted po sitively. H owever, 17( 17%) o f s tudent-respondents s howed a n egative 

reaction towards the item.  Contrary to this item, another item was given to student respondents 

in order to ex amine how o ften do es t he phy sical educ ation t eachers’ pr oviding a  ne gative 

feedback whenever s tudents made mistakes. In t his r egard, item number 16 of t he same t able 

shows t hat  most o f t he s tudent-respondents 61 (61%), s aid t hat s ome t imes t heir p hysical 

education teachers pr oviding t hem a negative feedback whenever t hey made mistakes; an d 

33(33%) of student-respondents confirmed that their teachers rarely providing them a negative 

feedback in times w hen t hey made mistakes. T he r est of t he s tudent-respondents, 4( 4%) s aid 

always, an d 2(2%) s aid never, in relation with t he t eachers’ pr ovision o f negative feedback 

whenever students made mistakes. Within the context of classroom regular interactions, another 

question was forwarded to the student-respondents in order to know whether or not the regular 

interactions in physical educations and sport classroom help students to reduce the mistake that 

they are performing accordingly, based on this, item number 17 of the same table indicated that 
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a great number of student-respondents 73(73%) affirmed that the regular interaction which take 

place in p hysical educ ation a nd sport-classroom h elps t hem t o reduce the mistake t hey ar e 

performing H owever, 27( 27%) of t he s tudent-respondents r esponded that the r egular 

interactions in classroom does not help them to reduce the mistakes that they are performing in 

physical education class.  

Item number 18 of table 5 raised to investigate the reasons of the causes that are resulted from if 

the students does not interact an item was also given to the student-respondents, 57(57%), said 

that the reason that if they do not interact it is because of their physical education teachers dose 

not motivate them to interact. In same taken  23 (23%) of the student-respondents indicated that, 

if t hey do  n ot i nteract i t i s because o f t heir p hysical edu cation t eachers do  not  gi ve t hem a  

choice t hat leads o r initiate t hem for c lassroom interactions. T he o ther s tudent-respondents 

14(14%), pu t the caus e if t hey do  n ot i nteract b ecause t hey fear o f making mistakes dur ing 

interactions, and 6(6%) of the student-respondents it is because of the topic is not interesting if 

they do not interacts 

In t he que stionnaire, a nother item is a lso pr ovided t o the s tudent-respondents i n o rder to 

examine the rate of the provision of individualized learning, and task related feedback that assist 

students in t heir p hysical education c lassroom interaction. R egarding with t his po int, item 

number 19 o f t able 5 r eveals that more than half 57(57%)of the student-respondents indicated 

that they are rarely provided with individualized learning, and task related feedback that assists 

them dur ing their p hysical educ ation c lassroom interaction. H owever, t he r est of t he s tudent-

respondents indicated the rate or frequency of the provision of individualized learning, and task 

related feedback t hat as sists t hem in their p hysical edu cation c lassroom interaction as t he 

following: 23( 23%) o f t he s tudents-respondents s aid s ometimes, 15( 15%) of t he s tudent 

respondents, said never, and the rest of the student-respondents, 5(5%) said most of the time. 
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Classroom Observation 3: Observation Check List for Teacher in Classroom 

 
No 

 
Items 
 

Yes No Total 

N % N % N % 

27 Blaming Students - - 6 100 6 100 

28 Over reacting in a classroom - - 6 100 6 100 

29 Repeating or reviewing already learned material 2 33.33 4 66.67 6 100 

30 Dealing with a single student at length 1 16.67 5 83.33 6 100 

31 Lack of recognition of ability levels 4 66.67 2 33.33 6 100 

32 Lack of instructional goal 3 50 3 50 6 100 

 

Similarly, as indicated in the above classroom observation checklist: 

• In 1(16.67%) of the classes were dealing with a single student at length. 

• In 4(66.67%) of the classes teachers lack of recognition of ability levels. 

• 3(50%) of the classes In teachers lack of clear instructional goal.  

• Only in 2(33.33%) of the classes were dealing or reviewing already learned materials 
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Table 7 Students Response Concerning Teaching-Learning Process (Item 2) 

Your level of agreement or disagreement 

• Never---------1 
• Rarely--------2 
• Sometimes-- 3 
• SAlways-------4 

 

Teachers’ instructional competencies and general classroom management abilities offer students 

a s uitable c ondition for t heir learning and development ( Lankes, 2007) . T he qua lity o f go od 

instructional behavior is determined  by  the  three  dimensions  of  (1)  structure,  clarity  and  

efficient classroom management, (2) supportive classroom climate and teacher-pupil- relations, 

and (3) challenge by cognition-activating tasks and demanding subject matter content (Helmke, 

2003). 

20 When learning, How often does the teacher… 1 2 3 4 Total 

N % N % N % N % N % 

20.1 Practice active supervision, that is  observing, listening to students, 
anticipating and effectively responding to unsafe situations 

3 3 7 7 52 52 38 38 100 100 

20.2 Select team captains? 46 46 31 31 20 20 3 3 100 100 
20.3 Have team captains choose team members? 43 43 34 34 20 20 3 3 100 100 
20.4 Encourage prosocial behaviors that are cooperation, conflict resolution, and 

helping others? 
- - 20 20 15 15 65 65 100 100 

20.5 Organize games that eliminated students? 10 10 52 52 30 30 8 8 100 100 

20.6 Have many students stand in line or on the sidelines  
watching others and Waiting for a turn? 

6 6 11 11 20 20 63 63 100 100 

20.7 Use safe, age appropriate equipment 8 8 3 3 67 67 20 20 100 100 

20.8 Organize activities in which fewer than half of the  
students were physically active? 

13 13 21 21 59 59 7 7 100 100 

20.9 Minimize exposure to sun, and extreme temperatures? 70 70 13 13 8 8 9 9 100 100 

20.10 Allow highly skilled students to dominate activities 
 and games? 

54 54 20 20 16 16 10 10 100 100 

20.11 Offer activities that take into account gender and  
cultural differences in Students’ interests? 

10 10 7 7 20 20 63 63 100 100 

20.12 Provide students with options for performing physical 
 activities at Varying skill levels? 

63 63 - - 31 31 6 6 100 100 

20.13 Cooperative group 20activities? 20 20 50 50 9 9 21 21 100 100 

20.14 Physical activity stations? 13 50 50 30 30 11 11 9 9 100 100 

20.15 Peer teaching? 68 68 7 7 14 14 11 11 100 100 

20.16 Schedule time  for the students  to practice session’s  element 
 

70 70 7 7 12 12 11 11 100 100 
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Under p art three, Item-2, o f t he questionnaire w hich is filled by t he ge neral secondary school 

physical education students deals with the teaching and learning process that takes place during 

physical e ducation c lass. F ifteen qu estions w ere provided, t o t he s tudent-respondents a nd for 

each que stions for o ptions o r c hoices, t hat i s (1)  N ever, (2)  R arely, (3)  S ometimes, a nd (4) 

Always where g iven in order to providing their response based on their levels of agreement or 

disagreement. The item que stions pa rticularly prepared and administered on t he s tudent-

respondents in order to investigate or examine them which says when learning and how often 

the physical education teachers  does or deals with the various issues or points raised during the 

teaching learning process. 

Based on the responses that were gained from the student respondents various interpretation are 

made. Accordingly, in item 20.1 of table 6.  more than half 52(52%) of the student-respondents 

sometimes that their physical education teachers practice active supervision, that is observing, 

listening to students, anticipating and responding to unsafe situations, and  most of the student-

respondents 38(38%) sometimes with this po int. However, 7(7%) of student-respondents were 

rarely a bout teachers pr actice o f a ctive s upervision w hich is a bout observing, listening t o 

students a nd a nticipating a nd r esponding t o un  s afe s ituations. O nly 3( 3%) o f t he s tudent-

respondents were never on this point.    

Regarding with the selection of team captains during the various classroom and field activities 

and tasks, item number 20. 2 o f t able 6 r eveals t hat most of t he s tudent- respondents, 46( %), 

were r esponded never: 31(31%) of t he s tudent respondents were r espond rarely a nd 20(20%), 

3(3%) were sometimes and always respectively that their physical education teachers are select 

team captain during the various classroom and classroom activities and tasks. 

In r elation t o ha ving the po int o f having t eam captains a nd choosing t eam members, item 

number 20. 3 of t he s ame t able r eveals t hat, 43( 43%) of t he s tudent r espondents w ere ne ver. 

However, 34( 34%), a nd 20( 20%) a nd 3( 3%) of  t he student-respondents w ere r espectively 

rarely, 

sometimes and always of physical educations having team captains and choosing team members 

during the teaching-learning process.  
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In a ddition t o these, item number 20. 4 o f t able 6 r eveals t hat the majority o f t he s tudent-

respondents 65( %) a lways t hat t heir p hysical educ ation teachers encouraging pr osocial 

behaviors t hat a re c ooperation, c onflict r esolutions, a nd helping o thers, 15( 15%) of t he 

respondents w ere s ometimes do n it, a nd 10( 10%) of t he s tudent-respondents w ere r espond 

rarely about it. The further indicates showed never towards this point. 

The da ta of i tem n umber 20.5 further indicated t hat, more than half 30( 30%) o f t he s tudent-

respondents sometimes o n t he po int t hat their physical edu cation t eacher o rganized game t hat 

eliminated students, 52(52%), 10(10%), and 8(8%) of the student-respondents were respectively 

rarely, never, and always that their physical education teachers organized games that eliminated 

students. 

Item number 20.6 o f t able 6 s hows t hat most o f the student-respondents 63(63%) a lways t hat 

their p hysical e ducation t eachers having many students s tand in line o r o n t he side lines 

watching o thers a nd w aiting for a  t urn. R egarding w ith t his po int, 20( 20%) of t he s tudent-

respondents sometimes, but the rest of the student-respondents 11(11%) rarely and 6(6%) never 

respectively. It is obvious, that there are many factors affect students' achievements in physical 

education this factor has been identified as  acade mic learning time p hysical edu cation ( ALT- 

PE). Colvin and Johnson (1998) asserted that the need for active participation where c lasses 

should be o rganized so that all children are act ively involved in performing the skills that are 

being t aught. I nstructional o pportunities are lost if children must wait in lines. Students’ 

learning time ultimately determined the performance of learning tasks and therefore is a critical 

factor t hat may influence learning ( Rink, 1998) . A s econd factor that can  a ffect s tudents’ 

engagement is the relationship between teacher behavior and ALT-PE. It may be theorized that 

the type and frequency of t eaching behaviors have a strong r elationship w ith t he a mount of  

ALT-PE taking place within physical education sessions. 

As po inted o ut on item 20. 7 o f t he s ame t able, towards the us e u nsafe a nd age -appropriate 

equipments’ but the physical education teachers, 67(67%), 20(20%), 8(8%) and 5(5%) 0f the 

student- respondents showed their levels o f agreement or disagreement as sometimes, always, 

never and rarely, respectively.  
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As it is depicted in item number 20.8 0f table 6 most 59(59%) of the student-respondents were 

sometimes that their physical education teachers organizing activities in which fewer than half 

of t he s tudents w ere phy sically a ctive. H owever, 21 (21%) of t he s tudent-respondents w ere 

rarely about it; and 13(13%) of the student-respondents were never on it and only 7(7%) of the 

student-respondents were always towards this point. 

 Furthermore, item number 20.9 of the same table shoes that, most of the student-respondents 

70(70%) w ere n ever a bout their p hysical e ducation t eachers minimize ex posure t o s un an d 

extreme t emperatures, a nd 13( 13%) of t he s tudent-respondents w ere ra rely, 8( 8%) 0 f t he 

student-respondents were sometimes. Only 9(9%) of the student-respondents were always about 

this. 

Moreover, item number 20. 10 of t he same t able indicated that most 54(54%) o f t he s tudent-

respondents indicated their d isagreement ab out teachers a llowing highly s killed students t o 

dominate activities and games; 20(20%) were rarely, and 16(16%) and 10(10%) of the students-

respondents were sometimes a nd always t hat t heir p hysical education t eachers ar e a llowing 

highly skilled students to dominate activities and games. 

Regarding with On t he same t able o f item number 20. 11 indicated t hat w hether o r not  the 

teachers o ffering activities t hat take i n t o acc ount ge nder an d cultural d ifferences, t he da ta 

reveals t hat, 63( 63%), 20( 20%), 7( 7%) a nd 10( 10%)of t he s tudent-respondents w ere a lways, 

sometimes, rarely, and never about it, respectively. 

As it is indicated o n item number 20. 12 o f t able 6  Most of t he st udent-respondents 63( 63%) 

never o n t he po int w hich is a bout teachers pr ovision o f s tudents w ith o ptions for pe rforming 

physical activities at varying skill levels. In connection to this, 31(31%) of student-respondents 

showed their a greement towards pr ovision o f o ptions for pe rforming p hysical activities a t 

varying skill levels by t heir p hysical educ ation teachers. O nly, a few s tudent-respondents, 

6(6%), were always on this point.  

The po int raised, in the context of teaching and learning process, was about cooperative group 

activities. Accordingly, item number 20. 13 of t able 6 s hows,88 9(9%) of t he s tudent-

respondents were indicated sometimes t hat t heir physical education t eachers us es co operative 
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group act ivities in t he co urse o f t eaching learning process. S imilarly, 21(21%) of t he s tudent-

respondents were a lways t owards the po int t hat physical education t eachers ar e implementing 

cooperative gr oup a ctivities. I n c ontrast, h owever, 20( 20%) a nd 50( 50%) of t he s tudent-

respondents, respectively were, never and rarely about the teachers’ implementation of using of 

cooperative group activities during the physical education teaching learning process. 

Regarding the physical activity stations that physical education teachers uses to run the teaching 

learning process, item number 20. 14 of  t able 6 r eveals t hat the s tudent- respondents, 

respectively indicated their level o f agreement and disagreement like t he following: 50( 50%) 

never, 30(30%) rarely, 11(11%) sometimes and 9(9%), always. 

In t able 6 of item number 20. 15  more r eveals t hat, the majority 68( 68%) o f t he s tudent-

respondents w ere ne ver ab out the us es o r i mplementation o f pe er-teaching by t heir p hysical 

education and sport teachers dur ing the t eaching and learning process. However, 14(14%) and 

11(11%) of t he s tudent-respondents were sometimes a nd always, r espectively. O nly 7(7%) o f 

the student-respondents were rarely. 

 As of item number 20.16 of the same table shows whether or not teachers’ scheduling time for 

the students to practice session’s element, great number o f student-respondents, 70(70%) were 

never, 7( 7%) o f t he student-respondents w ere rarely; 12( 12%) o f t he s tudent-respondents 

sometimes; a nd th e r est o f th e s tudent-respondents, 11( 11%) w ere a lways a bout teachers’ 

scheduling time for the students to practices session’s elements. 
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Table 8 Teachers Response Concerning Teaching Learning Process 

No Items N % 
1 Do you implement student-centered method of teaching?   

• Yes               1 25 
• No     3 75 

                                                                                                                            Total 4 100 
2 If your answer to question number 1 is ‘No’ what do you think is the reason?   

• Large number of students in the class                               1 25 
• It takes too much time                                                        1 25 
• Have no interest to implement student-centered method.   - - 
• Students do not like it                                                         1 25 

                                                                                                                           Total 3 75 
3 Which factor do you think; that affect Teacher-students interaction   

• Effective communication                                             2 50 
• Classroom management                                                2 50 
• Difficult to identify students with special problems      - - 
• All are true                                                                    - - 

                                                                                                                           Total 4 100 
4 How frequently do you provide class work and home work to students?   

• Always          1 25 
• Some times    3 75 
• Rarely             - - 
• Never            - - 
                                                                                                                            Total 4 100 

5 How do you establish positive relationships with your students? (It is possible to suggest  
more than one) 

  

• By showing enthusiasm and a positive attitude,               2 50 
• Projecting a caring attitude toward each student,               1 25 
• Reinforcing and modeling prosaically behaviors               - - 
• Treating all students equitably,                                          1 25 
• Being a good listener and observer of student responses,  - - 

                                                                                                                           Total 4 100 
6 . Do your classroom arrangement is conducive for student center learning?   

• Yes                   1 25 
 • No       3 75 

Total 4 100 
7 Do you provide appropriate academic support for your students?   

• Yes                         3 75 
• No      1 25 

Total 4 100 
 

8 If your answer to the above is No, what do you think is the reason?    
• Due to large number of students in a class        1 25 
• Students do not need support                           - - 
• Shortage of time                                              - - 

                                                                                                                                 Total                                        1 25 
9 How often do you provide individualized learning, and task related feedback t h a t  assists s     

• Most of the time    1 25 
•  Some times           3 75 
• Rarely                  - - 
• Never                   - - 

    
Total                                                                                                                              

4 100 
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10 If your students say anything wrong during interaction, do you:   
• Interrupt to correct them                   
• Correct them later                             2 50 
• Ask students t o correct 

each other     
2 50 

• D o  not correct at all                         - - 
                                                                         T o t a l  4 100 

11 When you give corrective feedback t o your s tudents, 
do you 

  

• Tell them about their mistakes (explicit feedback)                         3 75 
• Reformulate what they said correctly (implicit feedback)   1 25 

                                                                                                                                        Total 4 100 
12 How often do you give timely f eedback to your students for class  

work/homework? 
  

• Always 2 50 
• Some times 2 50 
• Rarely - - 
• Never - - 

                                                                                                                                     Total 4 100 
 

Like the students’ Questionnaire, the questionnaire which is administered on the teachers is also 

dealing with in the ar ea o f t eaching and learning process learning, c lassroom interactions, 

instructional materials o r facilities, and another t eaching and learning which is rated based on 

the teachers’ levels of agreement and disagreement.  

Accordingly, Item number 1 of table 7 teachers’ questionnaire reveals that most of the teacher 

respondents 3(75%), said that they do not implementing a student-centered method of teaching 

.the r est o f t eacher-respondents, 1( 25%) indicated that t hey implementing s tudent-centered 

teaching approach w hile t hey t each p hysical education subject.  In c onnection t o this, item 

number 2 of t able 7 shows t hat the teacher-respondents forwarded their r easons for w hy t hey 

implementing a s tudent-centered methods t eaching. O ut of t he t hree t eacher-respondents, 

3(75%), t hree o f t he t eacher- respondents ga ve d ifferent r easons. For instance, 1 teacher-

respondents considered large number of students in the class as a reason for not implementing a 

student-centered teaching methodology, t he o ther 2 teacher- respondents put  t heir r easons for 

not imp lementing a student-centered teaching method as, it takes too much t ime; and students 

do not like a student-centered teaching methods, respectively. 

For the factor that affect teacher-students interactions, item number 3 of table 7 reveals that half 

2(50%), of t he t eacher- respondents t hink that ef fective co mmunication is a factor that af fect 

teachers’ a nd students’ interaction. T he ha lf o f t eacher r espondents t hink  c lassroom 
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management as  a  major factor that af fect t he interaction t hat exi sts o r t akes p lace between 

teachers and students. 

In table 7, item number 4 of the data also indicated the frequency that teachers’ providing class 

work a nd h ome w ork to s tudents. O nly, 1( 25%) teacher-respondent s aid that he  a lways 

providing students w ith c lass w ork a nd home w ork. In o rder to know how t eachers establish 

positive relationships with students, teacher respondents were g iven some a lternatives with the 

possibility to suggest more than one alternative. Accordingly, item number 5 of the same table 

reveals t hat ha lf 2(50%) o f t he t eacher-respondents s uggested that s howing enthusiasm and 

positive attitude as a means of establishing positive relationships with their students. 1(25%) of 

the t eacher r espondents us ing projecting a care at titude toward each s tudent as  a w ay t o 

establishing positive relationships between himself and his students. 

Treating a ll students equ itably is a nother means, s uggested by  1(25%) o f t he t eacher-

respondents, to establish positive relationship between teachers and students. 

According to item number of table 7, the majority of teacher-respondents, 3(75%) said that the 

classroom m anagement i s not c onducive for s tudent-centered learning. O nly, 1( 25%) o f t he 

teacher r espondents b elieves t hat the c lassroom management is co nducive o r s uitable for 

student-centered learning. 

Regarding teachers’ provision of appropriate academic support for their students, item number 7 

indicated that most of t he t eacher-respondents, 3( 75%), be lieves t hat t hey do   pr ovide 

appropriate academic support for their students. In contrast, 1(25%) of the teacher-respondents 

said t hat h e d o n ot pr oviding s tudents w ith a ppropriate acade mic s upport. Item n umber 8  

indicates a bout the o pinion o f teacher-respondent that he t hink, large number of s tudents i s a 

reason for not to provide appropriate academic support his students. 

Item n umber 9 of t he s ame t able shows t he f requency ( how often) t o the pr ovisions o f 

individualized learning, and task related feedback that assists students is a lso an item g iven to 

the t eacher-respondents. T hus, most o f t he t eacher-respondents, 3( 75%), s aid t hat t hey 

sometimes providing ind ividualized learning, a nd t ask r elated feedback t hat a ssists s tudents. 

But, 1( 25%) of t he t eacher- respondents indicated t hat he do  provide individualized learning, 

and task related feedback that assists students most of the time. 
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In relation with what teachers do if their students say anything wrong during teaching-learning 

interactions, item number 10 of the same table shows that half 2(50%) of t eacher-respondents 

said that they correct students later the class if students say anything wrong during interaction, 

and the half, 2(50%) o f t he t eacher- respondents emphasized that t hey ask students to correct 

their mistakes each other, if they say anything wrong during the interaction. 

In t able 7,  item number 11,  t eacher- respondents w ere a lso as ked to pr ovide t heir r esponses 

about what they do when they are giving corrective feedback to the students. Here, most of the 

teacher-respondents, 3(75%), said that when they are giving corrective feedback to the students 

about their mistakes, which means explicit feedback. On the other hand, 1(25%) of the teacher 

respondents us ing implicit feedback which means r eformulating what t hey said correctly 

whenever he gives corrective feedback to the students. 

Item number 12 of the same table shows that the responses o f the teacher respondents towards 

the frequency or rate of teachers giving of timely feedback of the students for class work and/ or 

homework, ha lf 2( 50%) o f t he t eacher r espondents c onfirmed that t hey a lways g iving t imely 

feedback t o the s tudents for c lass work and homework. The o ther half 2(50%) o f t he t eacher 

respondents indicated that they sometimes g ive t imely feedback to the students for class work 

and homework. 
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Table 9 Teachers Response Concerning Classroom Interaction 

No Items No % 
1  Do you know about the value of classroom interaction?   

• Y e s     4 100 
•  N o     - - 

                                                                              T o t a l  4 100 
2 D o  you often implement effective classroom interaction when teaching the physical activity?   

•  Always                                     1 25 

• Some times     2 50 
• Rarely             1 25 
• Never              - - 

                                                                                                                                             Total 4 100 

3   H o w  often do you create opportunities for your students to interact with each other?   

• Always                   1 25 

• Some times             2 50 
• R a r e l y           1 25 

•  N e v e r          - - 
                                                                             
T o t a l  

4 100 

4 D o  students enjoy this type of interaction (Learner-Learner interaction)?   
•  Yes     4 100 
• No      - - 

                                                                                                                                            Total 4 100 
5 W h a t  do you do to make silent students interact in the classroom?   

•  Design groups and pairs                3 75 
• Choose interesting topics               1 25 
• Add additional marks                   - - 
• Motivate them when they 

do        
- - 

                                                                                                                                               Total 1 100 
6 What are the styles do you focus on most to create a successful interaction?   

• Lecture method           - - 
• Discussions method       2 50 
• Role-plays                  - - 
• Problem solving          2 50 

                                                                                                                                                   Total 4 100 
 
 

Is it possible to make all the students participate in the physical activities?   
• Yes     1 25 
• N o     3 75 

                                                                       T o t a l  4 100 
8  What are the interaction problems that students most face in physical education?   

•  Inhibition because of shyness, anxiety and stress    2 50 
• N o t h i n g  to say about the chosen topic                   
• Low participation                                                    2 50 

                                                                                                                                     Total 4 50 
 

On t he que stionnaire w hich w as filled by t he g eneral s econdary schools p hysical educ ation 

teachers, items w ere a lso provided t o study a bout classroom interactions. In t his r egard, Item 

number 1 of t able 8 indicates t hat all 100(100%) o f t he t eacher-respondents k nows a bout the 

values of classroom interactions.  



54 
 

In connection to classroom interaction, item number 2 of the same table shows that half 2(50%) 

of t he t eacher r espondents r esponded that t hey s ometimes implement e ffective c lassroom 

interaction when they are teaching physical education activities. Whereas, 1(25%) said always, 

and the o ther 1( 25%) of t he t eacher r espondents s aid that h e r arely implement e ffective 

classroom interaction during teaching-learning of physical activities. 

As shown a bove o n t able 8,  item number 3 reveals that the frequency ( how o ften) o f creating 

opportunities by p hysical education t eachers for t he s tudents t o interact w ith eac h o ther, half 

2(50%) of teacher-respondents do create opportunities for the students in order to interact with 

each other, sometimes. The rest of teacher-respondents, 1(25%) said always, and, 1(25%) said 

rarely, in relation to creating opportunities for the students to interact with each other. 

In connection to this po int, item number 4 of the same table indicates that, all 4(100%) of the 

teacher r espondents believes t hat t heir s tudents enjoy t his t ype o f interactions, which is a bout 

learner-learner interaction. 

As of item 5 o f table 8 t eacher-respondents were responded to the point which deals with what 

they do  to make students s ilent or to minimize the noise level dur ing students’ interactions in 

the classroom. Accordingly, the majority of the teacher-respondents, 3(75%) design groups and 

pairs to make students silent when  students classroom interaction takes place, and1(25%) of the 

teacher-respondents said that in order to make students silent when students interact interacts in 

the classroom, he choose interesting topics that attract the students’ interests and attention. 

Item number 6 of table 8 also reveals the type of styles do teachers’ focuses on most to create a 

successful interaction.  A mong the o ptions, t hat is lecture method, di scussion method, r ole 

playing methods and problem solving methods, half 2(50%) of the teacher-respondents do focus 

on d iscussions  method style o n most in o rder t o cr eate a s uccessful c lassroom interactions. 

Whereas, t he ot her h alf 2( 50%) o f t he t eacher-respondents do  f ocus o n t he pr oblem-solving 

style on most to create successful classroom interactions. 

Pertaining to item number 7 of table 8 shows that the majority o f teacher-respondents 3(75%), 

confirmed the difficulty or impossibility to make all students to participate in physical activities. 

Only, 1( 25%) of t he t eacher-respondents indicated t he po ssibility t o m ake a ll students 

participated in the physical activities. 
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As o f item number 8 of t he same t able, h alf 2 (50%) of t he t eacher-respondents u nderline 

inhibition because o f s hyness, a nxiety a nd stress as  a pr oblem t hat hindered interactions t hat 

students faces mostly in physical education teaching –learning process. Low participation is an 

interaction problem that students mostly face during the physical education classes or activities 

as it is confirmed by the other half 2(50%) of the teacher-respondents. 

Noddings ( 1992) s uggested t hat a s w e s how interaction w e d emonstrate r eceptivity t o the 

needs of others.  Her description of Interaction constitutes a connection or encounter with two 

human beings that she describes as “a one who provide care and a recipient of care, or cared-

for” (p. 15). She contended that individuals do not follow a prescription, but “interaction is a 

way o f being in a r elation, not a  s pecific set of behaviors” ( Noddings, 1992,  p.  17) .  H ult 

(1979) stated t hat t he most appropriate w ay for a t eacher to s how i nteraction is t hrough, 

pedagogical caring, or “the careful or care-filled manner or style by which a teacher operates” 

(p. 243). The definitions of interaction simply a relationship. With a relationship, the issue of 

reciprocity e merges.  T hat is, t he relationship between the one who t akes care o f the o thers 

and those w ho r eceive t he car e is reciprocal o r m utual.  N oddings ( 1984) s uggested t hat 

students learn how t o c are w hen they e nter into a  c aring relation by r eciprocating o r 

responding to the t eacher w ithin t he context o f t heir relationship. The co mpletion of  t he 

interaction process involves contributions by both parties. 

Table 10 Teachers Response Concerning Instructional Materials/Facilities 

 

No Items N % 
1   Are  thecurricular materials  (Syllabus,text booksand teacher guide) available tImplement Activlearning?                     

• Yes                          - - 
• No    4 100 

                                                                                                                                              Total                                                                                                                                                   4 100 
2 Are there conducive Physical activity courts to implement active learning?   

• Yes                               4 100 
• No    - - 

                                                                                                                                            Total                                                                                                                                                     4 100 
3 Availability of the necessary instructional materials (like balls, truck and field event and gymnastic   apparatuses) 

to implement active learning. 
  

• Very High                                - - 

• High                                       - - 
• Average           1 25 
• Low                 3 75 

                                                      Total                                                                                                                                                       4 100 
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The other part of the teachers’ questionnaire deals with instructional or facilities that are related 

with t he t eaching a nd learning o f p hysical education.  A ccordingly, item number 1 of t able 9  

reveals that,  most of the teacher-respondents, 4(100%), indicated the less or no  availability o f 

the curricular materials (text books, and teacher’s guide) to implement active learning.  

In a ddition, item number 2 of t he same t able a lso indicates t hat all 4( 100%) o f t he t eacher 

respondents co nfirmed that t he phy sical act ivity co urts that ar e us ed to i mplement active 

learning are not conducive.  

Furthermore, in relation to item number 3 of table 9 also indicates that the majority of teacher-

respondents, 3(75%) said that t he availability o f the necessary materials ( like balls, t ruck and 

field apparatuses, and gymnastic apparatuses) that are important to implement active learning is 

very low, and 1(25%) of the teacher-respondents considered this availability as average. 
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Table 11 Teachers Response Concerning Teaching-Learning Process (Item-2) 

 PART III TEACHING LEARNING (Item-2) 

   Level of agreement or disagreement: 

• Never- 1 
• Rarely- 2 
• Sometimes-3 
• Always - 4 

20 When Teaching, How often does you…     
   

1 2 3 4 Total 

N % N % N % N % N 100 
20.1 Practice active supervision, that is  observing, listening to 

students, anticipating and effectively responding to unsafe 
situations 

- - 1 25 3 75 - - 4 100 

20.2 Select team captains? - - 3 75 1 25 - - 4 100 
20.3 Have team captains choose team members? - - 3 75 1 25 - - 4 100 

20.4 Encourage prosocial behaviors that are cooperation, conflict 
resolution, and helping others? 

- - - - 2 50 2 50 4 100 

20.5 Organize games that eliminated students? - - 3 75 1 25 - - 4 100 

20.6 Have many students stand in line or on the sidelines 
 watching others and Waiting for a turn? 

- - - - 1 25 3 75 4 100 

20.7 Use safe, age appropriate equipment - - - - - - 4 100 4 100 

20.8 Organize activities in which fewer than half of the 
 students were physically active? 

- - 2 50 1 25 1 25 4 100 

20.9 Allow highly skilled students to dominate activities and 
 games? 

- - - - 3 75 1 25 4 100 

20.10 Offer activities that take into account gender and cultural 
 differences in Students’ interests? 

- - - - 3 75 1 25 4 100 

20.11 Provide students with options for performing physical  
activities at Varying skill levels? 

- - - - 3 25 1 25 4 100 

20.12 Cooperative group activities? - - 2 50 1 25 1 25 4 100 

20.13 Physical activity stations? - - 3 75 1 25 - - 4 100 

20.14 Peer teaching? - - 2 50 2 50 - - 4 100 

Part three, Item-2, of the questionnaire which is filled by the general secondary school physical 

education teachers deals with the teaching and learning process that takes place during physical 

education class.  Fourteen que stions w ere pr ovided, t o the t eacher-respondents an d for eac h 

questions for options or choices, that is (1) Never, (2) Rarely, (3) Sometimes, and (4) Always 

where g iven in o rder to p roviding t heir r esponse ba sed o n t heir levels o f a greement or  

disagreement. The item que stions pa rticularly prepared and administered on t he t eacher-

respondents in order to investigate or examine them which says when learning and how often 
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the physical education teachers  does or deals with the various issues or points raised during the 

teaching learning process. 

Based on the responses that were gained from the student respondents various interpretation are 

made. Accordingly, item number 20.1 of table 10 indicates that  more than half 3(75%) of the 

teacher-respondents s ometimes t hat their phy sical edu cation t eachers pr actice act ive 

supervision, t hat i s o bserving, listening t o s tudents, a nticipating a nd r esponding t o un safe 

situation.  O nly, 1 ( 25%) o f t eacher-respondents were r arely a bout teachers pr actice o f active 

supervision which is about observing, listening to students and anticipating and responding to 

un safe situations.  

Regarding with the selection of team captains during the various classroom and field activities 

and t asks, item number 20. 2 o f t he same t able r eveals t hat most o f t he t eacher- 

respondents,3(75%), w ere r esponded rarely: 1( 25%) o f t he t eacher r espondents w ere r espond 

sometimes t hat their phy sical edu cation t eachers ar e s elect team capt ain dur ing the v arious 

classroom and classroom activities and tasks. 

In relation to the point of having team captains and choosing team members, item number 20.3 

of t he s ame t able reveals t hat majority 3( 75%) o f t he t eacher r espondents w ere r arely a nd 

1(25%) of t he t eacher-respondents w ere  s ometimes o f p hysical e ducations having t eam 

captains and choosing team members during the teaching-learning process.  

In a ddition t o these, item number 20. 4 t able 10 shows t hat,  half o f t he t eacher-respondents 

2(50%) always that their physical education t eachers encouraging prosocial behaviors that are 

cooperation, co nflict r esolutions, an d helping others, w hile t he r est o f t eacher r espondents 

2(50%)  were sometimes on teachers encouragement of social behavior. 

As of item number 20.5 of table 10, the data further indicated that, more than half 3(75%) of the 

teacher-respondents rarely, and 1(25%) of the teacher-respondents were respectively sometimes, 

that their physical education teachers organized games that eliminated students. 

Table 10, item number 20.6 indicated that, most of the teacher-respondents 3(75%) always that 

the physical education teachers having many students stand in line or on the side lines watching 

others a nd w aiting for a  t urn. R egarding w ith t his po int, 1( 25%) of t he t eacher-respondents 
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sometimes that the physical education teachers having many students stand in line or on the side 

lines watching others and waiting for a turn. 

In item number 20.7 o f t able 10 t eachers’ a lso a sked a bout  the use safe a nd age-appropriate 

equipments’ majority the physical education teachers, 4(100%), responded always on the point. 

As of table 10, item number 20.8 reveals,  half 2(50%) of the teacher-respondents were rarely 

that their p hysical education t eachers o rganizing act ivities in which fewer t han half o f t he 

students were physically active. However, 1(25%) of the t eacher-respondents were sometimes 

about it; and 1(25%) of the student-respondents were always towards this point. 

Moreover, item number 20. 9 o f t able r eveals t hat, m ost 3(75%) of t he t eacher-respondents 

indicated sometimes t hat they ar e a llowing highly s killed students t o dominate act ivities a nd 

games; and 1(25%) of the teacher-respondents were always that the physical education teachers 

are allowing highly skilled students to dominate activities and games. 

Regarding w ith teachers o ffering activities t hat take in t o acco unt ge nder a nd cultural 

differences, item number 20. 10 o f t he s ame t able  reveals t hat, 3( 75%), a nd 1(25%), of t he 

teacher-respondents were sometimes, and always about it, respectively. 

Item number 20.11 of table 10 reveals that, most of the teacher-respondents 3(75%) sometimes 

on the point which is about teachers provision of students with options for performing physical 

activities a t varying skill levels. I n connection to t his, 1(25%) o f t eacher-respondents s howed 

their a greement a lways t owards pr ovision o f o ptions for pe rforming phy sical activities a t 

varying skill levels.  

The point raised, in the context of teaching and learning process, was about cooperative group 

activities. Accordingly, item number 20.12 of table 10 indicates that, half 2(50%) of the teacher-

respondents were indicated rarely t hat t he physical edu cation teachers u ses cooperative group 

activities in the course of teaching learning process. Similarly, 1(25%), 1(25%) of the teacher-

respondents were always and sometimes respectively towards the point that physical education 

teachers ar e implementing cooperative group act ivities dur ing the p hysical educ ation t eaching 

learning process. 
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Table 10,  item number 20.13 deals about the physical act ivity stations that physical education 

teachers us es t o run t he t eaching learning process, t he t eacher- respondents, r espectively 

indicated their level o f a greement a nd disagreement like t he following: 3( 75%) r arely, a nd  

1(25%)  on the point.. 

Item number 20.14 of the same table reveals that, half 2(50%) of the teacher-respondents were 

rarely about the uses or implementation of peer-teaching by their physical education and sport 

teachers dur ing the t eaching and learning process. H owever, t he r est 2(50%) o f t he t eacher-

respondents were sometimes towards the point. 

Table 11 Classroom Observation 4: Observation Check List for Classroom Management 

No Items Yes No Total 

N % N % N % 
16 Exclusive authoritarian class room climate  - - 6 100 6 100 

18 Teacher gives clear rules and direction 2 33.33 4 66.67 6 100 

19 More freedom of student expression 1 16.67 5 83.33 6 100 

20 Use of ability or activity groups 1 16.67 5 83.33 6 100 
 

The researchers’ classroom observation in sample general secondary high schools provided that, 

• In 6(100%) of the classes do not exclusive authoritarian climate 

• In 4(66.67%) of the classes teachers do not give clear rules and regulations 

• In 5(83.33%) of the classes there were no more freedom of students expression 

• In 5(83.33%) of the classes teacher did not use ability or activity groups 

Good classroom t eaching practice can gr eatly be influenced by t eachers’ accu mulated 

experience in t eaching for a n umber o  y ears. C ited in D oyle(1986:441), f ound that m ore 

experienced and old junior hi gh t eacher an d better organization, s equence, s moothness a nd 

with-it-ness(eye contact and visual scanning) than in experienced and young teachers. Thus, this 

shows more experienced teachers solve and view c lassroom management problems in teacher-

students’ interactions d ifferent from less e xperienced teachers. T hey are better in interpreting 

the complexity of environment in which they work (Cole and Chan1994:15). 
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Classroom Observation 5:  Check List for Students Misbehavior in Classroom  

No Items Yes No T0tal 

N % N % N % 

21 Talking back /Side talk 4 66.67 2 33.33 6 100 

22 Talking without raising hand 4 66.67 2 33.33 6 100 

23 Getting out of seat 1 16.67 5 83.33 6 100 

24 Disrupting others In a class 4 66..67 2 33.33 6 100 

25 Sleeping in a class 3 50 3 50 6 100 

26 Do work un related to classroom teaching learning tasks 3 50 3 50 6 100 

 

The teachers’ classroom observations in sample general secondary school also provide the 

following: 

• In 4(66.67%) of t he classes o f students were t alking back/side talking in the c lassroom 

during the instructional process. 

• In 4(66.67%) of the classes of students were talking with raising hands 

• Only In  1(16.67%) of the classes of students were getting out of seats 

• In 4(66.67%) of the classes of students were disrupting others in class 

• In  2(50%) of the classes of students were sleeping in the class 

• In 2( 50%) of t he c lasses o f s tudents w ere d oing w ork unrelated to classroom t eaching 

learning 

4.2. Analysis Data 

Based on t he interpretation o f da ta w hich collected from s tudent-respondents a nd teacher 

respondents the following analysis has been made. 

According to t he da ta, 70%  of t he s tudent-respondents a nd 75%  o f t eacher r espondents, 

respectively confirmed that teachers rarely employed a participatory approach or method during 

the t eaching learning pr ocesses; a nd teachers t hemselves co nfirmed that t hey do n’t 

implementing a student-centered method of t eaching. T his s hows t hat, t here is a s imilarity 

between t eacher-respondents a nd s tudent-respondents r esponses w hich a ffirmed that t eachers 

rarely a nd/or n ot a t al l us ed or i mplemented a s tudent a s tudent-centered or a pa rticipatory 

teaching approach. In connection to this t eacher-respondents provided different reason for not 
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implementing a student-centered approach. T hey r aised large n umber of s tudents in  class, 

implementing a student-centered teaching approach takes too much time, and a student-centered 

teaching method is not liked by a s tudents as reasons for not implementing a student-centered 

method in the physical education classes. 

The data reveals the rate student-respondents ’put students’ communication or interaction which 

their physical education teachers. According to most student-respondents (62%), there is a good 

communication o r interaction between students a nd teachers. However, more t han a  qua rter, 

(38%) o f student-respondents indicated that the co mmunication between s tudents a nd their 

teachers is poor. Similar with the communication or interaction between students and teachers, 

teacher-respondents thi nk that tw o m ajor factors ar e a ffecting the interaction be tween t he 

teacher an d their s tudents. H alf  ( 50%) of t eacher-respondents t hink that e ffective 

communication is a major factor that af fect t he interaction t hat exi sts between t eachers a nd 

students; and another half (50%) of teacher- respondents considered the classroom management 

as a major factor w hich a ffect t he i nteraction between phy sical edu cation t eachers a nd their 

students. 

There i s a similarity b etween s tudent-respondents a nd teachers-respondents t owards t he 

frequency that teacher providing class work and home work to students. Here, the majority o f 

student-respondents, 65% , a nd m ost ( 75%) of t he r espondents indicated t he f requency o f 

teachers’ provisions o f c lass work and home work as sometimes. In add ition to this, there are 

two contrary responses g iven by  s tudent-respondents regarding with the t eachers’ provision o f 

appropriate acade mic s upport to s tudents. T his is t o mean t hat, the r esponses o f s tudent-

respondents towards this point nearly equal/balanced, 52% of the student-respondents said that 

their p hysical edu cation t eachers do es not p roviding appropriate acade mic support; however, 

48% o f s tudent-respondents indicated that they have been r eceiving appr opriate acade mic 

support f rom t heir p hysical education t eachers. H owever, t he majority ( 75%) o f t he t eacher-

respondents believes that they provide appropriate academic support for their students.  

Regarding with how teachers establish positive relationships with students, teacher-respondents 

forwarded different w ays a nd, means t hey e mployed to establish po sitive r elationships w ith 

their students.  S howing enthusiasm and a po sitive attitude to students is a means or way used 
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by half (50%) of the teacher-respondents to establish positive relationship between students and 

their t eachers. In addition to this, projecting a care at titude towards each students and treating 

all s tudents equitably ar e t he ot her w ays t hat ar e e mployed by t eachers in o rder t o establish 

positive r elationships between s tudents a nd teachers. I n r elation to the instructional materials 

and facilities, t here is a gr eat s imilarity between t he r esponses o f s tudents-respondents a nd 

teacher-respondents. Accordingly, a ll (100%) o f the student-respondents s aid that t hey do  no t 

have p hysical education t ext books individually. Similarly, most(75%) of t eacher-respondents 

indicated the less o r no availability o f t he cur ricular materials such as  physical education t ext 

books and teacher’s guide which are useful to implement active learning. 

Very s imilar t o this, a  gr eat m ajority o f s tudent-respondents, 85% , a nd a ll ( 100%) o f t he 

teacher-respondents said that the physical activity courts are not conducive to implement active 

learning.  

Students an d teacher-respondents ar e a lso s howed very similar r esponses t owards the 

availability of the necessary instructional materials such as balls, truck and field event as well as 

gymnastic apparatuses in their schools. Regarding with this po int, the data indicated that, most 

(78%) of the student-respondents, and the majority (75%) of t eacher-respondents said that the 

availability o f t he de scribed instructional materials t hat ar e important to implement a ctive 

learning in the school is low. 

The majority of student-respondents, (70%), indicated that there is a good interclass relationship 

between t he s tudent an d their p hysical edu cation t eachers; and most ( 87%) of s tudent-

respondents emphasized that most of the talks in physical education c lasses are dominated b y 

teachers. A nd also, m ore than ha lf ( 59%) of t he s tudent-respondents s aid that their phy sical 

education teachers rarely gives them the opportunity to interact (give and take) with them. 

The da ta further r eveals t hat, more than half (52%) of t he s tudent-respondents co nfirmed that 

their physical education t eacher providing comprehensible input that is suitable to the level o f 

students. However, 48% of the student-respondents did not accept this point. 

Regarding with t he frequency t hat t eachers cr eated opportunities t hat s tudents interact 

meaningfully w ith eac h ot her dur ing physical ed ucation c lassrooms, more than half ( 52%) of 

the s tudent-respondents r eveals t hat t heir t eachers cr eating this of o pportunity sometimes. 
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Similarly, half (50%) of teacher-respondents said that they do sometimes creating opportunities 

for s tudents in order t o i nteract w ith each o ther; a nd a ll(100%)of t he t eacher-respondents 

believes that their students are enjoying such kind of interaction, which is about learner-learner 

interaction. 

In  r elation t o c lassroom interaction o n how s tudents judges t heir level o f e ngagement in 

physical education classroom as well as in the same taken 36% of student-respondents judges it 

as very well.   

Regarding w ith teachers’ pr ovision of co rrective o r cor rective feedback whenever s tudents 

made mistakes the data shows that more than half (54%) of student-respondents indicated that 

sometimes t heir p hysical edu cation s port teachers pr oviding them co rrective o r co nstructive 

feedback whenever t hey made mistakes; b ut ( 22%) of s tudent-respondents s aid rarely. In 

relation to this, teacher-respondents to rewarded their own methods for what they do when they 

are giving corrective feedback to the students. Here, the majority (75%) of teacher-respondents. 

said which explicit feedback. Whereas, one (25%) of the t eacher-respondents is  using implicit 

feedback by r eformulating what s tudents s aid correctly w henever he pr ovides corrective 

feedback to the s tudents. F or the teachers’ pr ovision o f co nstructive feedback whenever 

students made mistake, most (83%) of the student-respondents showing their po sitive r eaction 

towards their t eachers pr ovision o f co nstructive f eedback whenever t hey made mistake. 

Contrary to t his, the majority ( 61%) o f t he s tudent-respondents sa id that so metimes t heir 

physical education and sport teachers providing them a negative feedback whenever they made 

mistakes.    

The ot her i tem, s hows t hat most ( 73%) of t he s tudent-respondents co nfirmed that the r egular 

interaction which takes place in physical education classroom help them to reduce the mistake 

they made. Two major reasons or causes were also deduced from student-respondents about the 

results if t he s tudents’ do se not i nteracts. A ccordingly, t he majority ( 57%) o f s tudent- 

respondents indicated the reason that if they do not  interact it is because of their teachers dose 

not motivate them to interact; and (23%) of student-respondents it is because o f their t eachers 

does not give them a choice that leads or intra to them for classroom interaction. 
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Fear of making mistakes during interaction and uninteresting topics are the other reasons given 

by some student-respondents as causes if they do not interact. 

The a nalysis o f t he da ta further reveals t he d ifferences between t he s tudents-respondents a nd 

teacher-respondents concerning the of the issue frequency that teacher’ providing individualized 

learning and t ask related feedback t hat as sist s tudents in their p hysical edu cation c lassroom 

interaction. A ccordingly, most ( 75%) of student-respondents indicated that their p hysical 

education teachers are rarely providing them individualized learning, and task related feedback 

that assist students in their c lassroom interactions. In contrast, the majority (75%) o f t eacher-

respondents confirmed that they sometimes providing students with individualized learning, and 

task related feedback that assists their students in their physical education classroom interaction. 

An analysis is also made towards the frequency or rate of teachers’ giving of timely feedback to 

the student’s class work and homework. In connection to this, half(50%) of said ‘Always’, and 

the other half (50%) 0f teacher- respondents said ‘sometimes’, providing timely feedback to the 

students class work and homework tasks and/or activities. 

In order to made analysis about the general classroom interaction, some items were provided to 

teacher-reaponde3nts r egarding with c lassroom i nteractions,  al l(100%) o f t he t eacher-

respondents recognizes or knows about the value classroom interactions; half (50%) of teacher-

respondents some t ime implement e ffective c lassroom interaction while t hey t each p hysical 

activities. 

The a nalysis o f da ta a lso indicate t he various w ays a nd/or s trategies t hat p hysical education 

teachers us ed in order t o m ake s ilent o r to reduce t he n oise level w hich is cr eated during 

students’ interactions in physical classrooms. H ence, de signing pa irs a nd gr oups t o m ake 

students silent or to reduce the high noise level when students’ classroom interactions carried on 

is t he method or s trategy implementing by most ( 75%) t eacher-respondents. C hoosing 

interesting topics that attract students’ interests and attention is another way of making students 

to be silent while students’ classroom interaction takes place, as it is suggested by one (25%) of 

the teacher-respondents. In relation to types o f styles that physical education teachers do focus 

on in order to create a successful classroom interaction; two major types on styles that teacher-

respondents do  f ocus o n most w ere i ndicated. H ence, a mong the o ptions, h alf ( 50%) of t he 
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teacher-respondents do  f ocus o n t he d iscussion method style o n most; a nd the r est ( 50%) of 

teacher- respondents do  focus most o n t he pr oblem-solving style t o cr eate a successful 

classroom interaction. 

Further analysis of the data also shows that, most (75%) of the teacher-respondents emphasized 

that di fficulty o r t he impossibility o f making all s tudents t o b e pa rticipate in t he p hysical 

activities. I n add ition t o this, t he ana lysis o f t he da ta i ndicated the pr oblems t hat s tudents 

encountered mostly i n p hysical educ ation t eaching-learning e nvironment. H ere, i nhibition 

because o f shyness, anxi ety, a nd stress; and low pa rticipation ar e t he pr oblems t hat hindered 

interaction a nd students faces w hile t hey ar e engaging in the t eaching-learning o f p hysical 

education. 

Based on t he r esponses o f s tudent an d teacher r espondents pr oviding to the t eaching and 

learning process which takes place during physical education classes, the following analysis has 

been m ade bo th student-respondents an d teacher-respondents w ere r esponded to t he 

items/questions of the questionnaire based their levels of agreements and disagreements. 

Accordingly, the majority (52%) and (38%) of the student-respondents always, and sometimes, 

respectively, t heir p hysical edu cation t eachers practice active s upervision which i ncludes 

observing, listening to students, anticipating and responding to unsafe situations. Only,20% and 

4% of the teacher-respondents’ respectively sometimes and always regarding with the point that 

deals w ith t heir t eachers’ s election o f t eam c aptains dur ing t he v arious c lassroom a nd field 

activities.  The majority (46%) of student-respondents were never on this point. 

The ana lysis o f t he da ta al so indicates t hat, m ost ( 43%) of s tudent-respondents s hows t heir 

disagreement as never with the point that their teachers having team captains. And, the majority 

(65%) of t he s tudent-respondents a lways t hat their phy sical educ ation t eachers e ncouraging 

prosocial behaviors which includes c o o perations, c onflict r esolutions, and helping o thers. In 

addition t o these, s ometimes t hat t heir phy sical educ ation t eachers o rganized games t hat 

eliminated students. regarding with physical education teachers having many students stand in 

lines o r o n t he s ide lines w atching others a nd waiting for a  t urn, the majority(63%) o f t he 

student-respondents were respond always, and 67% of the student-respondents always towards 

the use of unsafe and age appropriate equipments by their physical education teachers; and 59% 
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of s tudent-respondents w ere s ometimes a bout the point de als w ith t heir phy sical e ducation 

teachers o rganize a ctivities in which fewer t han half o f t he students w ere phy sically act ive. 

However, most ( 70%) of s tudent-respondents w ere n ever a bout their p hysical education 

teachers minimizes t he ex posures t o sun l ight, s mog, an d extreme t emperatures; a nd 54%  o f 

student-respondents n ever o n t eachers a llowing highly s killed students t o d ominate act ivities 

and ga mes, H owever, most ( 63%) of t he s tudent-respondents a lways r egarding with t heir 

physical education teachers o ffering activities that considers o r take in to accounts the gender 

and cultural differences. 

The analysis of data also reveals that the majority (63%) of the student-respondents were 

never a bout teachers’ provisions o f s tudents w ith o ptions for performing physical activities a t 

varying skill levels. In addition to this, half (50%) of the student –respondents some t imes that 

their physical education t eachers use co operative group act ivities dur ing the t eaching-learning 

process. F urthermore, 50%  of t he s tudent-respondents w ere ne ver t hat the phy sical activity 

stations that their teachers use to do the teaching learning process. Moreover, most(65%) of the 

student-respondents ne ver a bout the use o r implementations o f pe er t eaching by t heir p hysical 

education teachers; and the majority (70%) of the student-respondents were also never with the 

teachers’ scheduling time for the students to practice session’s elements. 

 Only two times teachers more than half (52%) of student-respondents shows their agreements as  

sometimes t hat their p hysical educ ation t eachers o rganized games t hat e liminated students. 

regarding with physical education teachers having many students stand in lines or on the s ide 

lines watching others and waiting for a turn, the majority(63%) of the student-respondents were 

respond always, and 67% of the student-respondents always towards the use of unsafe and age 

appropriate e quipments by t heir p hysical e ducation t eachers; a nd 59%  o f s tudent-respondents 

were sometimes about the point deals with their physical education teachers organize activities 

in which fewer t han half o f t he s tudents w ere phy sically a ctive. H owever, m ost ( 70%) of 

student-respondents were never about their physical education teachers minimizes the exposures 

to s un light, s mog, an d extreme t emperatures; an d 54%  o f student-respondents ne ver o n 

teachers a llowing highly skilled students t o d ominate act ivities a nd ga mes, H owever, most 

(63%) of t he s tudent-respondents a lways r egarding with t heir p hysical e ducation t eachers 

offering activities that considers or take in to accounts the gender and cultural differences. 
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The analysis of data also reveals that the majority (63%) of the student-respondents were never 

about teachers’ provisions of students with options for performing physical activities at varying 

skill levels. I n a ddition t o this, ha lf ( 50%) of t he s tudent –respondents s ome t imes t hat their 

physical education t eachers us e co operative gr oup activities dur ing the t eaching-learning 

process. F urthermore, 50%  of t he s tudent-respondents w ere ne ver t hat the phy sical activity 

stations that their teachers use to do the teaching learning process. Moreover, most(65%) of the 

student-respondents ne ver a bout the use o r implementations o f pe er t eaching by t heir p hysical 

education teachers; and the majority (70%) of the student-respondents were also never with the 

teachers’ scheduling time for the students to practice session’s elements. 
 

4.3 Analysis of classroom observation 

The first classroom observation check list, which deals with teaching method indicate that, out 

of the six classroom observation, teachers were observed to facilitates the instructional process 

five t imes; four times students were observed listen to the teachers talk; five t imes the teachers 

were s een t alking much a nd t he  learning pr ocess w as led by t eachers; t he first c lassroom 

observation checklist also shows that, the researcher observed four t imes that chairs and tables 

(desks) ar e fixed and seating arrangement w ere i n row; I n t he w hole c lassroom o bservation 

teaching was not directed to whole class; students were seen working individually, at their own 

pace on work given by the teachers four times, but students were help students by  rounding the 

group, and only in one of the classroom observation students were involve in discussion method 

of learning, two times students were respectively observed when they were involve in problems 

solving method o f learning a nd in r ole p laying method o f learning. H owever, t he entire 

classroom observation students were not involved in peer to peer method of learning. In five of 

the c lassroom observation evaluating students’ learning were co mpletely the authorities o f the 

teachers.             

Classroom obs ervation c hecklist-2 i s a bout ins tructional materials o f facilities. Five o f t he 

classroom o bservations indicate t hat the c lassrooms are co nducive for act ive learning, four o f 

the o bservation shows t hat the c lassrooms have e nough movable seats. H owever, t he 

instructional r esource ( teaching aid) adequate availability in the c lassroom was observed o nly 

two times.  
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The third classroom observation checklist concerned on teachers in classroom. Accordingly, on 

teachers w as o bserved w hen blaming students a nd in all classroom o bservations all t eachers 

were n ot over r eacting i n c lassroom. I n a ddition t o these, onl y in t wo of t he ob servation 

repeating or r eviewing of t he a lready learned materials w ere o bserved. O nly in o ne o f t he 

observations, a t eachers w as s een w hen de aling w ith a s ingle student a t l ength, four times 

teachers w ere seen when t hey lack recognition of students’ a bility levels; a nd three t imes 

teachers lack of instructional goals were observed.         

Classroom ob servation checklist-4 revolves around the issue o f c lassroom management. I n 

connection t o this, t he information from t he ch ecklist indicated that i n a ll classroom 

observation. Teachers were seen only in two classroom observation when they gave clear rules 

and directions to their students. The data from the observation checklist-4 also indicate in five 

of c lassroom o bservation s tudents d id not ge t m ore f reedom o f e xpression; a nd o nly in o ne 

classroom observation  the teacher was seen when using ability or activity groups. 

Classroom observation c hecklist-5 de als w ith students’ m isbehavior i n c lassroom. In f our of 

classroom observation students were t alking back and side t alk; four t imes students were seen 

when t alking without r aising their hand; in o ne of t he c lassroom o bservation s tudents w ere 

getting o ut of from t heir seats; four t imes t hey were o bserved when t hey d isturbed other 

students in classroom. Furthermore, the information from the checklist indicates that during the 

three classroom observations students were sleeping in classroom; and three times students were 

also o bserved when t hey did works or  activities which w ere unrelated to classroom t eaching-

learning task. Furthermore, t he data from t he interview reveals that, all General High Schools 

principals’ support of active learning is low. 
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CHAPTER FIVE 

SUMMARY, CONCLUSIONS AND RECOMMENDATION 

5.1 Summary 

The major objective of this study is to survey the students’ and teachers’ interactions in physical 

education teaching-learning process in some selected General secondary schools o f Gambella 

Administrative R egion a nd to s uggest p ossible s olutions t o the pr oblems o r c hallenges r aised 

during the process of this research study. Accordingly, this study tries to answer the following 

basic questions: 

1. Does the methodology employed in physical education instruction direct or indirect? 

2. Are there enough instructional facilities that enhance student-teacher interaction? 

3. What are the current practices of student-teacher interaction? 

4. How c onducive ar e t he t eaching-learning e nvironment, pr ovision o f feedback in t he 

school and the classroom for effective teacher-student interaction? 

5. Do school principals make the necessary support for implementation effective learning? 

This study w as car ried out i n t hree G overnmental General S econdary S chools in Gambella 

Admistrative R egion. I n a ddition t o this, G rade 9 a nd G rade 10 s tudents, physical e ducation 

teachers w ho t each at  gr ade 9 and 10,  as  w ell a s t he t hree G eneral S econdary S chool’s 

principals were taken as the subject of this study. 

Furthermore, t he information was obtained from t he s ample r espondents t hrough a  s et of 

questionnaires a nd s tructured interviews. Also, c lassroom o bservations w ere co nducted in 

Grades Nine and Grades Ten at the three General Secondary High Schools. Moreover, different 

literatures an d internet lines w ere r eviewed and as sessed in order t o ge t c lear idea about 

teaching methodologies that are employed in teaching physical education, instructional facilities 

and/ o r m aterial t hat w ould enhance s tudent-teacher interactions o n phy sical educ ation 

classrooms, active learning that are suitable to teach physical education, the current practice of 

student-teacher interaction, as well as the conducive teaching-learning environment, provision 
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of feedback, c lassroom management for ef fective c lassroom interactions between s tudents and  

teachers in physical edu cation t eaching-learning process; a nd how school pr incipals makes t he 

necessary support for the implementation of effective learning. 

In o rder to analysis t he co llected data, pe rcentages were used. Based on t he r esult o f a nalyzed 

data, the following major findings were obtained: 

1. It i s w ell k nown t hat, i n o rder to f acilitate t he t eaching-learning process e ffectively 

involving S tudents w ithin it o r a llowing t hem t o have o pportunities in t he process are 

vital. Accordingly, in the sample schools t he implementation o f pa rticipatory t eaching 

approach is very rare. As a result of this, a t eacher does not implement student-centered 

method of teaching because of: 

 Large number of students in the class 

 Implementing student-centered teaching method takes too much time 

 Students do not like the student-centered method of teaching. 

 The classroom m anagement i s no t conducive f or student-centered methods o f 

teaching. 

2. Physical educ ators have been ca lled up on t o meet the diverse ne eds o f t heir s tudents 

with caring and  compassion(Irwin, Symons & Kerr, 2003) and Guacos (1997) explored 

physical educ ation t eachers’ a nd students’ co ncept  of  interaction in the t eaching-

learning pr ocess. B oth teachers a nd s tudents de fined interaction as  loving, r especting 

being nice to each others. Thus, in the sample General Secondary High Schools: 

 Effective co mmunication a nd classroom management a ffects t he i nteraction between 

teachers and students. 

 Physical education t eachers es tablish positive relationships w ith t heir students by 

showing e nthusiasm a nd po sitive a ttitude t o s tudents; by pr ojecting a  c ar a ttitude 

towards each student; and by treating all students equitably. 

 Physical education teachers dominated most of the talk in physical education classes. 

 Physical educ ation t eacher do es not always implement e ffective c lassroom interaction 

when they teach physical activities. 

 Physical edu cation t eachers do  focus o n most on d iscussion method and problem-

solving method to create a successful interaction. 
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 It is very difficult to make all students participate in physical activities. 

 Inhibition because of shyness, anxiety and stress; and students’ low participation are the 

interaction problems that students face in physical education classes.     

3. Instructional materials facilities e nable t o m inimize t he t raditional t eacher- centered 

method o f t eaching w hich is do minated by  t he t alk a nd c halk. Availability o f 

instructional materials in schools has contributions in facilitating learning. According to 

the federal ministry o f educ ation ( MOE, 2002: 18), s chool facilities include w ater, 

latrines, clinic, library, pedagogical-center and laboratories. These materials are required 

to be proportional to the numbers of teachers and students in the school. However, in all 

of the general secondary schools the instructional materials or facilities were very low.      

 The cur ricular materials, for e xample, s tudent t extbook and teacher’s gu ide ar e not 

available in the school to implement active learning. 

 The p hysical activity co urts i n t he s chools ar e n ot c onductive t o i mplement act ive 

learning.   

 Instructional materials; s uch as  b alls, t ruck & f ield event, an d gymnastic appa ratuses 

were not sufficiently available to implement active learning.  

 All General High Schools Principals support of active learning were low 

5.2. Conclusions 

Based on the major findings of the study, the following conclusions were made: 

(a) As it ha s been e xplained, t he s tudent-centered teaching method gives pr iority r ole a nd 

responsibility to the students. However, the finding of this study indicated that: 

      Physical educ ation t eachers do es n ot i mpliment a s tudent-centered method of t eaching or 

rarely employed a participatory teaching approach during the teaching learning process due to 

large n umber o f s tudents in t he c lassroom,  us ing s tudent-centered method takes too much 

time and students do not like this method of teaching. 

(b) Most phy sical educ ation t eachers t hink that e ffective co mmunication a nd classroom 

management affect the teacher-students interaction. 

(c) Physical education teachers do not always provide class work and home work to students. 
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(d)  Most phy sical e ducation t eachers e stablish positive r elationship o nly by s howing 

enthusiasm and positive attitude to students. 

(e) The classroom arrangement in all schools is not conducive for student-centered method and 

the majority o f students do  n ot r eceive appr opriate acade mic s upport f rom t heir p hysical 

education teachers which is due to large number of students in classrooms. 

(f)  Most physical education teachers does not provide Individualized learning, and task related 

feedback that assist students and do not impliment effective classroom interaction when they 

teach physical act ivities, as well as do not create opportunities for their students to interact 

with each others. 

(g) Teachers ar e r arely o n de sign gr oups an d pairs as w ell as  c hoosing interesting topics t o 

make students silent when students interact in the classroom. 

(h) Physical education t eachers do  focus o n most only o n d iscussion method a nd pr oblem 

solving s tyle o f t eaching t o cr eate a s uccessful interaction. And in the s ample G eneral 

secondary Schools there is no possibility to make all the students participate in the physical 

activities. Inhibitions because of shyness, anxiety and stress; as well as due to students’ law 

participation ar e t he interaction pr oblems t hat s tudents m ost f ace in p hysical educ ation 

activities. 

(i)  In the s ample G eneral S econdary H igh S chools, most o f t he t alks in physical education 

classes ar e do minated by t he t eachers; P hysical educ ation teachers r arely pr ovide t he 

opportunity to interact (give & take) with teachers; and most students do not always receive 

comprehensible impute from their physical education teachers that is suitable to their level; 

and the frequency that student interact meaningfully with their classmates during classroom 

discussion is not as it is supposed to be. 

(j)  Most phy sical educ ation t eachers s ometimes provide t heir students w ith co nstructive 

feedback whenever t hey made mistakes; a nd most students s ometimes r eceive n egative 

feedback, w henever t hey made mistakes, from t heir t eachers. And because t heir p hysical 

education teachers do es not motivate t hem most s tudents do  n ot w ant t o i nteract i n 

classrooms. 

(k) In all sample schools the availability of instructional materials or facilities are insufficiently 

there ar e no co nducive p hysical activity co urts t o implement act ive learning; a nd t he 
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availability of the necessary instructional materials, such as balls, truck and field events as 

well as Gymnastics apparatuses to implement active learning is low in all sample schools. 

(L) In all sample schools the principals’ support of active learning was low. 

    5.3 Recommendation 

For the pr oblems and/or c hallenges t hat have been r aised dur ing t he e ntire pr ocesses o f t he 

study, the researcher of this study forwarded the following recommendations; 

Physical edu cation t eachers s hould try t heir o wn best in o rder to i mpliment s tudent-centered 

method of teaching in the process o f teaching-learning of physical education. In connection to 

this, school principals must support the attempts of physical education teachers to impliment a 

student-centered teaching approach o r en courages t eachers t o i mpliment t he method in t heir 

physical education classrooms.  

Instead of co mplaining about the problems/ c hallenges t hat physical educ ation t eachers faced 

while t hey t ried t o impliment a s tudent-centered method of t eaching, p hysical education 

teachers s hould focus o n how t o m aximize t he pr oblems/challenges t hat hi nders t he 

implementation o f s tudent-centered teaching approach  in their physical education c lassrooms. 

For instance, for the problems t hey raised, by e mploying d ifferent teaching methods t hey can 

maximize t he t eaching of p hysical educ ation in large c lasses, t hey ca n manage t heir t ime and  

impliment a student-centered method of teaching through effective management of time; and by 

varying their methodologies and activities teachers can make students to like a student-centered 

teaching method. 

In order to have effective interactions between teachers and student, physical education teachers 

should be aw are o f t he factor that af fects t eacher-students interactions, es pecially t eachers 

should identify students with special problems which greatly affect t eacher-student interaction 

in physical education classrooms. 

Physical education teachers s hould provide c lass work and home work to students o n regular 

basis, and school principals should take the responsibilities to monitor and follow the provision 

of c lass w ork and home w orks to s tudents by  physical edu cation t eachers. In a ddition t he 

suggested w ays, phy sical e ducation teachers s hould also co nsider t he r einforcement an d 
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modeling pr osaically behavior a s w ell a s being a  g ood, l istener a nd o bserver o f s tudents’ 

responses; and try t o cr eate t heir o wn best an d s uitable w ays in order to es tablish po sitive 

relationship with their students. 

In co llaboration w ith t he schools t eachers, s tudents, w oreda educ ation o ffices, r egional 

education bureaus, local a nd international o rganization/institutions t hat ar e w orking on 

education in Gambella r egion a s w ell a s t ogether w ith t he students’ pa rents a nd other 

stakeholders/responsible bodies, the schools’ principal should make the classroom arrangement 

to be conducive for student-centered learning and teaching. 

Physical education t eachers should assess t heir p rovision o f appr opriate academic support for 

their students. In o ther words, together with their students, physical education t eachers should 

examine/crosscheck whether their provisions of academic support to students is appropriate or 

not; and investigates t he various r easons and/or pr oblems w hich a re behind t he pr ovisions o f 

academic support to students and should try to manage or solve them. 

Both t eachers a nd s chools’ pr incipals should w ork towards the pr ovision o f individualized 

learning, a nd task related feedback that e ffectively a ssists students. A nd, phy sical e ducation 

teachers should keep or sustain their ways/ methods they are using when students say anything 

wrong during classroom interaction. Howevr, phy sical educ ation t eachers s hould turn t heir 

faces f rom explicit f eedback to implicit feedback when t hey give co rrective feedback to their 

students. This is because implicit feedback is far better than explicit feedback to the psychology 

or m otivation o f s tudents. I n a ddition t o thus, phy sical e ducation t eachers must looking at 

towards their provision of t imely feedback to their students for class work and home work so 

they must n arrow t he f requency o f g iving t imely feedback in o rder to pr ovide s tudents w ith 

timely feedback on a regular basis for their class work and homework. 

Physical education teachers must sustain the value they know about classroom interaction. But, 

they s hould reconsider o r retaining about the frequency for t he implementation o f e ffective 

classroom interaction w hen t hey t each physical activities. T his is t o mean that, they s hould 

impliment e ffective c lassroom interaction w hile t hey t each p hysical act ivities o n co ntinuous 

basis. In addition to thus, because a student enjoys learner-learner type of interaction, physical 

education t eachers should always create opportunities for s tudents to interact with eac h o ther. 
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Furthermore, teachers should create their own best ways or options, which might be additional 

to the suggested ones, to make students s ilent during classroom interaction o r to minimize the 

noise level that would arise during students’ classroom interaction. 

In add ition t o the s uggested styles, phy sical edu cation t eachers a lso f ocus o n most on other 

available many different styles and must involve students in the process of creating a successful 

interaction; by  o vercoming t oo m any d ifferent pr oblems a nd c hallenges phy sical e ducation 

teachers should try to use their maximum efforts in order to make all students participate in the 

physical activities. 

To the interaction pr oblems t hat s tudents most face in physical education, physical e ducation 

teachers together with the schools’ pr incipals and the schools gu idance and counseling offices 

should identifies t hose s tudents who have shyness, anxiety and s tress problems a nd providing 

them w ith gu idance a nd c ounseling s ervices; a nd by varying t he a ctivities a nd e mploying 

different teaching methods physical education teachers can enhance the low participations of the 

students. 

Concerning o f with the pr oblems o f instructional materials a nd/ o r facilities, ge nerating 

solutions f or i t i s n ot only l eaves f or physical educ ation teachers. Because i nstructional 

materials a nd/or facilities problems ca nnot be handled by p hysical education t eachers and the 

solution f or i t i s the responsibilities of m any c oncerned bodies, the school pr incipals must 

forward the problems that are associated with instructional materials/facilities to the responsible 

or concerned bodies in the region and insisting them to provide the schools with instructional 

materials and to construct instructional facilities. 

By using different means physical education teachers should try to impliment active learning in 

the physical act ivity courts which are not conducive for the implementation o f act ive learning 

and the schools pr incipals should use d ifferent options and search many opportunities to fulfill 

the needs o f physical education teachers on the necessary instructional materials to impliment 

active learning. 
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During the t eaching and learning of p hysical educ ation t eachers should practice act ive 

supervision, select team capt ains, let team capt ains t o choose team members, encourages pro-

social behaviors, 

Not organize ga me t hat e liminated most s tudents, us es s afe a nd age-appropriate equ ipments, 

should organize act ivities were all students are physically active, create opportunities at  which 

all students participates in activities and games by controlling the dominance o f highly skilled 

students; o ffering activities t hat co nsiders t he gender a nd cultural d ifferences in students’ 

interests, pr oviding students w ith o ptions for pe rforming p hysical a ctivities a t v arying skill 

levels, implementing cooperative gr oup activities, c onsider t he phy sical a ctivity s tation; a nd 

encourages peer-teaching that creates an opportunity for students to learn from each other. 
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Appendix 

Sample Size  

A- Stratified Random Sampling of  3 Schools of Gambella Adminstrative Weredas: 

    1- Gambella General High Schools (9-19) ---949 

    2- Elay  General High School (9-10)----------556 

    3- Bonga General High School (9-10) ----------81 

      ______ 

       Total                                                     N=1616 

B- The determine proportion  n/N. The Sample size required is 100. So, n=100.  

     The proportion will be: 100/1616 

C- Multiply the number of members in each stratum by the obtained proportion that is, 
0.06188119 

Wereda General High School Grade Sex No. of students Sample Size 
Gambella Gambella General High School 9 M th 266×0.06188119 16 

F 325×0.06188119 20 
10 M th 208×0.06188119 12 

F 150×0.06188119 9 
Elay General Secondary 9 M th 166×0.06188119 10 

F 153×0.06188119 9 

10 M th 142×0.06188119 9 
F 125×0.06188119 8 

Abol Bonga General high School 9 M th 35×0.06188119 3 
F 24×0.06188119 2 

10 M th 8×0.06188119 1 
F 14×0.06188119 1 

                                                          Total 100 
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ADDIS ABABA UNIVERSITY 
FACULTY OF LIFE SCIENCE 

DEPARTEMENT OF SPORT SCIENCE 
 

RESEARCH QUESTIONNAIRE 
 

To be filled by General secondary school Physical educationTeachers 
 
The main objective of this questionnaire is to collect necessary information for the study 
on “Survey S tudy o n T eacher-Students I nteraction in Physical education T eaching-
Learning Process”. Besides it is to assist the class room teachers in improving their class 
room behavior, at  t his level. T herefore, you are k indly r equested to f ill in the 
questionnaire since t he s uccess o f t his s tudy d irectly depends up o n your ge nuine 
responses to the questions. 
                                                         
                                                            Thank you for your cooperation in advance! 
INSTRUCTION 
1. No need of writing name 
2. Put “    mark in the space provided four answer 
3. Give short answers In the space provided for question items that are open-ended. 
PART I PERSONAL INFORMATION 
Place of work 
Wereda_________________Town______________School______________________ 

 
1. Sex        A/ Male                        B/ Female                   
2. Age    
   A/ 18-22 years      B/ 23-27 years       C/ 28-32 years    
   D/ 33-37 years         E/ Above 37 years   

 
TEACHERS’ QUALIFICATION 
3.  Qualification 
     A/ TTI             B/ Diploma        C/ BA/ BED/BSC       D/ MA/MSC   
4. The grade (s) you currently teaching 
      A/ Grade 9        B/ Grade 10   C/ Both grades     
5. Work load per weak 
    A/ 6-10 periods       B/ 11-15 periods      C/ 16-20 periods   
    D/ 21-25 periods      E/ Above 25 periods   
6. Average number of students in your class 
            A/ 40-50      B/ 50-60       C/ 60-70      D/ Above 70 students    
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PART II TEACHING LEARNING 
 
7. Do you implement student-centered method of teaching? 
     A). Yes              B). No      
8. If your answer to question number 1 is ‘No’ what do you think is the reason? 
     A) Large number of students in the class    B) It takes too much time     
     C) Have no interest to implement student-centered method.   
     D) Students do not like it      
     E) Rank it ___________________________________________________ 
9. Which factor do you think; that affect Teacher-students interaction 
     A) Effective communication              B) Classroom management     
     C) Difficult to identify students with special problems        D) All are true   
     E) Rank it _________________________________________________________ 
10. How frequently do you provide class work and home work to students? 
     A) Always      B) Sometimes     C) Rarely       D) Never     
11. How do  you establish positive r elationships with your students? ( It i s po ssible t o suggest 

more than one) 
      A.  B y showing enthusiasm and a po sitive at titude, B. P rojecting a car ing attitude toward   

each student,     C.  Reinforcing and modeling prosaically behaviors    
    D. T reating all s tudents e quitably,   E. Being a  go od l istener a nd o bserver o f s tudent 

responses,  
12. Do your classroom arrangement is conducive for student center learning? 
        A) Yes                  B) No       
13. I f your a nswer t o the ab ove is N0, w hat e fforts h ave you made t o m ake it 
conducive?/________________________________________________________________ 
 
14. Do you provide appropriate academic support for your students? 
        A) Yes                         B) No      
15. If your answer to the above is No, what do you think is the reason?  
       A) Due to large number of students in a class   B) Students do not need support       
        C)  Shortage of time      
        D) Others_____________________________________________________________     
16. H ow often do  you provide i ndividualized l earning, an d task related feedback t ha t  assists 

students?  
    A. Most of the time     B. Some times      C. Rarely    D. Never    
17.  If your students say anything wrong during interaction, do you: 
     A. Interrupt to correct them        B. correct them later    
     C. Ask students to correct each other      D. D o  not correct at all     
18.  When you give corrective feedback to your students, do you 
         A. Tell them about their mistakes (explicit feedback)                          
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          B. Reformulate what they said correctly (implicit feedback)   
19. H ow often do  you gi ve t imely feedback t o your s tudents for c lass             

work/homework? 
         A. Always          B. Some times          C. Rarely          D. Never    
 
CLASSROOM INTERACTION 

 
20.  Do you know about the value of classroom interaction? 
      A. Y e s         B. N o      
    If yes, could you specify some of its characteristics? ________________________________ 
 
21.  D o  you often implement effective classroom interaction when teaching the physical activity? 
   A. Always       B. Some times         C. Rarely            D. Never     
Justify your answer ____________________________________________________________ 
_______________________________________________________________________ 
22.  H o w  often do you create opportunities for your students to interact with each other? 
     A. Always         B. Some times      C. R a r e l y     D. N e v e r    
23.  D o  students enjoy this type of interaction (Learner-Learner interaction)? 
   A. Yes         B. No      
Please, explain ________________________________________________________________ 
24.  W h a t  do you do to make silent students interact in the classroom? 
     A. Design groups and pairs          B. Choose interesting topics                
     C. Add additional marks              D. Motivate them when they do        
     E. Use other means (please justify) ___________________________________________ 
 
25.  What are the styles do you focus on most to create a successful interaction? 
       A. Lecture method         B. Discussions method        C. Role-plays       
       D. Problem solving      
       E. Specify if you do have any___________________________________________________ 
26. Is it possible to make all the students participate in the physical activities? 
       A. Yes            B. N o      
       Please, explain ________________________________________________________________ 
27. What are the interaction problems that students most face in physical education? 
      A. Inhibition because of shyness, anxiety and stress    
      B. N o t h in g  to say about the chosen topic           C. Low participation      
 Other problems (please justify) ___________________________________________________ 
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 INSTRICTIONAL MATERIALS/FACILITIES 
      28. Are the curricular materials (Syllabus, text books and teacher guide) available to Implement 

Activlearning? 
     A/ Yes              B/ No    
29. Are there conducive Physical activity courts to implement active learning? 
     A. Yes             B. No    
     C. If No, please specify how do you implement? ___________________________________ 
30. Availability of the necessary instructional materials ( like balls, t ruck and field event   

and gymnastic   apparatuses) to implement active learning. 
      A) Very High         B) High               C. Average        D. Low        

 
PART III TEACHING LEARNING 

 
Please put  a t hick (√) in only one space provided for each question from the given 
options below t able based on your level o f a greement or  di sagreement. T he option 
represents; Never=1, Rarely = 2, Sometimes = 3, Always 

 
No 
 

Items Level of 
Agreement/Disagreeme
nt/ 

31 When teaching the class, how often did you… 1 2 3 4 
31.1 Practice active supervision, that is  observing, listening to students, an1ticipating and effectively responding 

to    unsafe situations 
    

31.2 Select team captains?     
31.3 Have team captains choose team members?     
31.4 Encourage pro-social behaviors that are cooperation, conflict resolution, and helping others?     
31.5 Organize games that eliminated students?     

31.6 Have many students stand in line or on the sidelines watching others and Waiting for a turn?     

31.7 Use safe, age-appropriate equipment?  
 

 
 

 
 

 
 

331.8 Organize activities in which fewer than half of the students were physically active?  
 

 
 

 
 

 
 

31.9 Allow highly skilled students to dominate activities and games?  
 

 
 

 
 

 
 

31.10 
 

Offer activities that take into account gender and cultural differences in Students’ interests?  
 

 
 

 
 

 
 

31.11 Provide students with options for performing physical activities at varying skill levels?  
 

 
 

 
 

 
 

31.12 Cooperative group activities?  
 

 
 

 
 

 
 

31.13  Physical activity stations                                     
 

 
 

 
 

 
 

31.14 Peer teaching?     

 
Thank You! 
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ADDIS ABABA UNIVERSITY 

                            FACULTY OF LIFE SCIENCE 

                           DEPARTEMENT OF SPORT SCIENCE 

 

                           RESEARCH QUESTIONNAIRE 
 

To be filled by General secondary school Physical education Students 

 

The main objective of this questionnaire is to collect necessary information for the study 

on “Survey S tudy o n T eacher-Students I nteraction in Physical education T eaching-

Learning Process”. Besides it is to assist the class room teachers in improving their class 

room behavior, at  t his level. T herefore, you are k indly r equested to f ill in the 

questionnaire since t he s uccess o f t his s tudy d irectly d epends up o n your ge nuine 

responses to the questions. 

                                                            Thank you for your cooperation in advance! 

INSTRUCTION 

1. No need of writing name 

2. Put “√” mark in the space provided four answers 

3. Give short answers In the space provided for question items that are open-ended. 

PART- I PERSONAL INFORMATION 

Place of work 
Wereda_________________Town______________School_______________________ 

 
1. Sex                      A/ Male                        B/ Female                   
2. Age    
     A/ 11-15 years      B/ 16-20 years         C/ 21-25 years    D/ 26-30 years   

     E/ Above 30 years    

3.  Grade 

       A) 9th                                                                            B/ 10th

4.  Your family’s occupation 

     

       A) Government employee       B) Farmer    C) Merchant  
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         D) Other(s) __________________________________________ 

PART II TEACHING LEARNING (Item 1) 

1. Does your teacher employ participatory approach in teaching learning process? 

    A. Always    B. Some times    C. Rarely    D. Never   
2. How do you rate your communication/interaction with your teacher?      

     A. Very good    B. Good    C. Poor      D. Bad     
3. How frequently does your teacher provide you class work and home work? 

     A) Always     B) Most of the time    C) Some times     D) Not at all    

4. Does your teacher provide you appropriate academic support? 

     A) Yes                    B) No             
    C) If No why__________________________________________________________ 

INSTRICTIONAL MATERIALS/FACILITIES 

  5. Do you have text book individually?   

     A/ Yes                     B/ No           

6. Are there conducive Physical activity courts to implement active learning? 

     A/ Yes                      B/ No          

7. How much are availability of the necessary instructional materials ( like balls, truck and       

    field event and gymnastic apparatuses) in your school? 

   A. Very High         B. High             C.  Average                D) Low   

 

CLASSROOM INTERACTION 

  8.  Interclass relationship exists between you and your teacher of                   
 Physical Education?       

   A- Very Good      B- Good    C- Average   D- Low                     
9. Who does most of the talk in Physical Education class? 

       A- Teacher             B – Students      
10. How often the teacher gives you the opportunity to interact (give and take) with him? 

A- Always  B.Sometimes   C.Rarely    D.  N e v e r    
11.  Does your teacher always provide comprehensible input that is suitable to your level? 

A- Yes              B- No      
12. How often you interact meaningfully with your classmates in classroom discussion? 

A- Always     B- Sometimes      C- Rarely        D - Never    
      If you say Never, what do you think is the reason?_________________________ 
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___________________________________ _________________________________     
13.  How do you judge your engagement levels in physical education class interaction? 
      A. Very well     B. Well       C. Not so well     D. Bad                 
      If you say Bad, what do you think is the reason?___________________________ 
____________________________________________________________________ 
14.  How often does your teacher provide you constructive feedback whenever you made    
mistakes?  
     A. Always    B. Always     C. R a r e l y   D. N e v e r    
15.  How do you react? 
    A. Positively               B. Negatively        
16. How often does your teacher give you negative feedback whenever you made mistake? 
     A. Always      B. Sometimes     C. Rarely      D. Never     
17.  Does regular interaction in classroom help you to reduce your performing mistakes? 
     A. Yes        
     B. No       
Justify your answer _____________________________________________________________ 
____________________________________________________________________ 
 
18.  If you do not interact, it is because: 
      A. You are not talkative       B. T h e  topic is not interesting   
 
      C. The teacher does not motivate      D. fear to make mistakes   

      E. The teacher do not give choice  

19. Are you provided individualized learning, and task related feedback that assists you? 

    A. Most of the time     B. Some times   C. Rarely     D. Never   

 
PART III TEACHING LEARNING (Item-2) 
 
 Please put a thick (√) in only one space provided for each question from the given options below 
 table based on your level of agreement or disagreement. The option represents; Never= 1,  
 Rarely = 2, Sometimes= 3, and Always=4 
 

         
20.  

 When learning, How often does the teacher… 1 2 3 4 

20.1  Practice active supervision, that is  observing, listening to students, anticipating 
 and effectively responding to unsafe situations 

        
 

    20.2 Select team captains?     
20.3 Have team captains choose team members?     
20.4 Encourage prosocial behaviors that are cooperation, conflict resolution, and  

helping others? 
 
 

 
 

 
 

 
 

20.5 Organize games that eliminated students?     
20.6  Have many students stand in line or on the sidelines watching others and 

Waiting for a turn? 
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 Use safe, age appropriate equipment     
20.8 Organize activities in which fewer than half of the students were physically  

active? 
 
 

 
 

 
 

 
 

20.9 Minimize exposure to sun, smog, and extreme temperatures?     

20.10 Allow highly skilled students to dominate activities and games?     
20.11 Offer activities that take into account gender and cultural differences in Students’  

interests? 
 
 

 
 

 
 

 
 

20.12 Provide students with options for performing physical activities at Varying skill  
levels? 

 
 

 
 

 
 

 
 

20.13   Cooperative group activities?     

20.14 Physical activity stations?     

20.15 Peer teaching?     

20.16  Schedule time  for the students  to practice session’s element     

 
 
 

Thank You! 
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አዲስ አበባ ዩኒቨርሲቴ 

የሥነ-ሕይወት ፋካሊቲ 

የስፖርት ሳይንስ ትምህርት ከፍል 

የጥናትና ምርምር መጠይቅ 

በአጠቃላይ 2ኛ ደረጃ ት/ቤቶች ውስጥ የሰውነት ማጎልመሻ ትምህርት በሚማሩ ተማሪዎች የሚሞላ  

የዚህ የጥናት ምርምር ዋነኛ አላማ ጥናትና ምርምር አድራጊው “Survey Study On Teacher-
Students Interaction In Physical Education Teaching Learning 
Process In Same Selected General High  School Of Gambella 
Administrative Region” በሚል ርዕስ ለ2ኛ ዲግሪ ፅሑፍ ማሟያ የሚሆነውን መረጃ ከተማሪዎች 
መሰብሰብ ወይም ማኘት ነው፡፡ ከዚህም በተጨማሪ ከተማሪዎች በተገኙት አስፈላጊ መረጃዎች ላይ በመመርኮዝ 
የሰውነት ማጎልመሻ መምህራንን በከፍል ውስጥ የሚያጋጠጥማቸውን የተለያዩ የክፍል ውስጥ ሁኔታዎችና 
ባሪያትን እንዲያሻሽሉ ማገዝ ወዌም መርዳት ሌላው የዚህ ጥናትና መርምር መጠይቅ ዓለማ ነው፡፡  

ስለሆነም የዚህ ጥናት ምርምር ስኬት ተማሪዎች ከሚሰጧቸው ትክክለኛ መረጃዎች ጋር በቀጥታ የተያያዘና 
የተመረኮዘ በመሆኑ የጥትና መርምር መጠይቅ ትክክለኛ የሆነ መልሶችን በመስጠት እድትተባበሩ 
ትጠየቃላችሁ፡፡  

ስለትብብራችሁ በቅድሚያ አመሰግናለሁ 

አጠቃላይመረጃዎች  

1. ስማችሁን  መፃፍ አያስፈልገም    
2. ምርጫ ለሆኑት የመጠይቁ ጥያቄዎችና መልስ ስትሰጡ የ‹‹√›› ምልክት በመልሶቻሁ ትይዩ ማስቀመጥ 

በቂ ነው፡፡  
3. ማብራሪያ ለሚፈልጉት ጥያቄዎች ከጥያቄዎቹ ቀጥሎ በተቀመጡት ቦታዎች ላይ አጨር ማብራሪያ ስጡ፡፡  

ከፍል አንድ የተማሪ የግል መረጃ  

ወረዳ --------------------------------- ከተማ ----------------------
-------- ት/ቤት -------------------- 

1ኛ ፆታ -,ወንድ    ሴት  

2ኛ  ዕድሜ፡-  

   ሀ. 11-15  ለ.16-20    ሐ. 21-25  መ. 26-30   ሠ. 
ከ30 በላይ 

 3ኛ የክፍል ደረጃ  

  ሀ. 9ኛ  ለ. 10ኛ  
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4ኛ የቤተሰብህ/ሽ ስራ  

  ሀ. የመንግስ ተቀጣሪ ሰራተኛ   ለ. በግብርና የሚተዳር   ሐ. ነጋዴ   

  መ. ሌላ ከሆነ ዘርዝር/ሪ  

ክፈል ሁለት የመማር ማስተማር ሂደት (ንዑስ ክፍል አንድ)  

5ኛ በመማር ማስተማሩ ሂደት ውስጥ የሰውነት ማጎልመሻ መምህርህ/ሽ ተማሪዎችን አሳታፊ የሆነ   መንገድ 

ይጠቀማሉ?  

  ሀ. ሁልጊዜ  ለ አንዳንድ ጊዜ   ሐ. አልፎ አልፎ   መ. በፍፁም አይጠቀምም/ትም  

6ኛ. ከሰውነት ማጎልመሻ መምህርህ/ሽ ጋር ያለውን በክፈል ውስጥ መማር ማስተማር ግንኙነት እንዴት 
ትግልፀዋለህ/ጭዋለሽ  

  ሀ. በጣም ጥሩ     ለ. ጥሩ     ሐ. ደካማ     መ. መጥፎ  

7ኛ. የሰውነት ማጎልመሻ መምህራችሁ የክፍልና የቤት ስራ የሚሰጣችሁ/ትሰጣችሁ እንደት ነው? 

  ሀ. ሁልጊዜ   ለ. ብዙ ጊዜ   ሐ. አልፎ አልፎ   መ. በፍፁም አይሰጠንም/ትሰጠንም  

8ኛ የሰውነት ማጎልመሻ መምህራችሁ አስፈላጊ የሆነ የትምህርት ድጋፍ ይሰጣችኋል/ትሰጣችኋለች? 

  ሀ. ይሰጠናል/ትሰጠናለች       ለ. አይሰጠንም/ትሰጠንም  

  ሐ. ካልሰጣችሁ ምክንያቱ ምን ይመስልሃል/ሻል ---------------------------------------
----------------------------------------------------------------------
----------------------------------------------------------------------
--- 

9ኛ/ የሰውነት ማጎልመሻ ትምህርት መማሪያ መጽሀፍ ለእያንዳንዳቸው አላችሁ; 

   ሀ/ አለን    ለ/ የለንም  

19ኛ/ ተማሪዎችን አሳታፊ የሆነ ትምህርትን ለማስተማር የሚያገለግሉ ምቹ የሆኑ የሰውነት  ማጎልመሻ እንቅስቃሴ 
ማድረጊያ ሜዳዎች / ቦታዎች በትምህርት ቤታችሁ አሉ; 

  ሀ/ አለን   ለ/ የለንም  

11ኛ/  ለመማር ማስተማሩ ሂደት አስፈላጊ የሆኑ ቁሳቁሶች እና ግብዐቶች (ለምሳሌ ፡- ኳሶች ፡ የመሮጫ መም ፡ 
እንቅስቃሴ ማድረጊያ ና የሰውነት እንቅስቃሴ ማድረጊያ ወይም ጅምናሲቲክ መስሪያ ቁሳቁሶች ) በትምህርት 
ቤታችሁ ውሰጥ እቅርቦታችው ምን ያህል ነወ; 

ሀ/ በጣም ከፍተኛ     ለ/ ከፍኛ        ሐ/ መካከለኛ      መ/ ዝቅተኛ   

የክፍል ውስጥ የመማር ማስተማር ሂደት ግንኙነት 

12ኛ/ በክፍል ውሰጥ በማማር ማስተማር ሂደት ወቅት በአንተና/ቺ እና በሰውነት ማጎልመሻ መምህራቸው  መካከል 
ያለው ግንኙነት እንዴት ነወ; 
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  ሀ/ በጣም ጥሩ    ለ/ ጥሩ      ሐ/ መካከለኛ     መ/ ዝቅተኛ  

13ኛ. በክፍል ውስጥ በመማር ማስተማር ሂደት ወቀት አብዛኛውን ጊዜ በንግግርየሚወስደው ማን ነወ; 

ሀ/ መምህሩ    ለ/ ተማሪዎች   

14ኛ.  የሰውንት ማጎልመሻ መምህራቸው ብክፍል ውሰጥ እርስ በተማሪ ከመምህር ጋር እርስ (ተማሪ ከተማሪ ) 
እንድትገናኝ እንድትወያዩ (ሰጥቶ መቀበል) ምን ይህል እድል ይሰጣችዋል/ትሰጣላችሁ ወይም ሁኔታዎችን 
ያመቻቻል/ታመቻቻለች 

   ሀ/ ሁል ጊዜ      ለ/ አንዳንድ ጊዜ    አልፎ አልፎ      መ በፍጹም   

15ኛ. የሰውንት ማጎልመሻ ምመህርቹ ሰፋ ያለ /ጠለቅ ያለና ከእናንተ ደረጃ ጋር የሚመጣጠን የትምህርት ግብኣት 
ይሰጣችኋል;/ትሰጣችኋልች 

  ሀ/ ይሰጠናል/ትሰጠናልች       ለ አይሰጠንም /አትሰጠንም  

16ኛ. በክፍል ውይይት ወቅት ከክፍል ጉዋደኛህ/ሽ ጋር ምን ያህል ትርጉም ያለው የክፍል ውስጥ ግንኙንት 
ታደርጋለህ/ ያለሽ 

  ሀ/ ሁል ጊዜ    ለ/  አንዳንድ ጊዜ   ሐ/ አልፎ አልፎ   መ/ በፍጹም 

 ለዚህ ጥያቄ ምልስህ/ሽ በፍጹም ከሆነ ምክንያቱ ምን ይሆናል ብለሽ/ህ ታስቢያለሽ/ህ---------------
----------------------------------------------------------------------
--------------------------------------------------- 

17ኛ. የራስሽን/ህን ክፍል ውስጥ የተሳትፎ ደረጃ በሰውነት ማጎልመሻ ክፈለ ጊዜ ወቅት ባለህ/ሽ ግንኙነት 
አንጻር እንዴት ታየዋለህ/ሽ 

   ሀ/በጣም ደህና    ለ/ ደህና   ሐ/ ይህን ያህል ደህና አይደልም   መ/ መጥፎ  

ለዚህ ጥያቄ መልስህ/ሽ መጥፎ ከሆነ ምክንያቱ ምን ይሆናል; 

 

______________________________________________________________________
___ 

18ኛ. በመማር ማስተማር ወቅት ስህተት ስትሰራ/ሪ የሰውነት ማጎልመሻ መምህርሽ/ህ ገንቢ የሆነ አስተያየት ኣና 
ማስተካከያ ምን ያህል ትሰጣልች/ይሰጣል 

    ሀ/ ሁል ጊዜ    ለ/ አልፎ አልፎ    ሐ/ አንዳነድ ጊዜ    መ/ በፍጹም  

19ኛ/ ለመምህሪቷ/ሩ ገንቢ የሆነ አስተያየት ምላሽህ/ሽ እነድት ነው; 

    ሀ/በጥሩ ጎኑ     ለ/ በመጥፎ ጎኑ  

20ኛ. በመማር ማስተማር ሂደት ወቅት ውስጥ ስህተት በምትሰሪ/ራ ወቅት የሰውነት ማጎልመሻ መምህርሽ/ህ ገንቢ 
ያልሆነ አስተያየት እና ማስተካከያ ምን ያህል ይሰጣል/ትሰጣለች; 

   ሀ/ ሁል ጊዜ    ለ/ አልፎ አልፎ   ሐ/ አንዳነድ ጊዜ   መ/ በፍጹም  
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21ኛ.  በክፍል ውስጥ ያለህ/ሽ  የዘወትር የክፍል ውስጥ የመማር ማስተማር ግንኙነት በመማር ማስተማር ሂደት 
ወቀት የምትሰራቸውን የምትሰሪያቸውን ስህተቶች መቀነስ እነድንችል/ /እንድትችይ ረድተውሀል/ረድተውሻል 

  ሀ/ ረድተውኛል    ለ አልርዱኝም  

እባክህን/ሽን ለዚህ ጥያቄ ማብራሪያ ስጪ/ስጥ 
______________________________________________________________________
______________________________________________________________________
______ 

22ኛ. በሰውንት ማጎልመሻ ትምህርት የመማር ማስተማር ሂደት ወቅት የክፍል ውስጥ የትምሀርት ግንኙነት የማታደርግ 
/የማታደርጊ ከሆነ ምክንያትሽ/ህ 

  ሀ/ ጭምት ስለሆንክ/ሽ    ለ/ የትምህርቱ ርዕስ የማይስብ በመሆኑ 

  ሐ/ መምህሩ/ርቷ ስለማታበረታታኝ     መ/ ስህትት መስራት ስለምፈራ 

  ሠ/ መምህሩ/ርቷ  ዕድል ስለማትሰጠኝ/ስለማይሰጠኝ   

23ኛ. አንተ/ቺ የሚረዱና የሚያግዙ የተናጠል ወይም የግል የትምህርት አና እገዛና ከትምህርትሽ/ህ ጋር የሚገናኙ 
ገንቢ አስተያየቶች ምን ያህል ከመምህርሽ/ርህ ታገኛለህ/ሽ 

   ሀ/ አብዛኛውን ጊዜ     ለ/ አንዳንድ ጊዜ      ሐ/ አልፎ አልፎ      መ/ በፍጹም  

ክፍል ሶስት፡ የመማር ማስተማር ሂደት ( ንዑስ ክፍል ሁለት)  

ቀጥሎ ለቀረቡት/ ለተዘረዘሩት ጥያቄዎች አራት የተለያዩ አማራጮች ቀርበዋል፡፡ 

አማራጮቹም በቁጥሮች ተወክለዋል፡፡ እነዚህም  

 1/ በፍፁም አልስማማም   2 በጥቂቱ   3/ አንዳንድ ጊዜ   4/ ሁልጊዜ   
 
ስለሆነም ፡ ከላይ በቀረቡት የመስማማት እና አለመስማማት ማዕቀፎች ላይ በመመርኮዝ ለአንድ ጥያቄ አንድ 
መልስ ብቻ በመስጥት ከመልሶቻችሁ ትይዩ /ቀጥሎ በቀረቡት ባዶ ቦታዎች ላይ የ    ምልክት አድርግ/ጊ  

24ኛ   ትምህርት እንዴት /መምህሩ/ርቷ ምን  ያህል …. 1 2 3 4 
24 - 1  የዘወትር ምልከታ - ምልከታ ተመናሪዎችን ማዳመጥ፡ ለአደጋ አጋላጭ የሆኑ ሁኔታዎችን 

መገምትና ቀድሞ እርምጃ መውሰድ 
 

    

24 -2  የቡድን መሪዎችን መምረጥ      
24 -3  የበድን መሪዎችን የቡድኑ አባላትን እነዲመረጡ ማደርግ   

 
    

24-4 ተማሪዎችን ጥሩ የሆነ ማህበራዊ ባህሪ እነዲኖራቸው ፡ እርስ በእርስ አነዲረዳዱ ፡ 
ግንኙነቶችን ችነዲያስወግዱ እና ሉሎችን እነዲረዱ ማበረታታት  
 

    

24-5 
 

አብዛኛዎቹ ተማሪዎች የሚያስወግድ/የማያሳትፍ ጨዋታዎችን ማዘጋጀት      

24-6 ተማሪዎች በሰልፍ እነዲቆሙና  ሎሎች ተማሪዎችን እየተመለከቱ ተራቸውን እነዲጠብቁ 
ማድረግ  
 

    

24-7 ከተማሪዎች እድሜ ጋር የሚመጣጠን አና ደህንነታቸው የተጠበቁ የመማሪያ ቁሳቁሶች መጠቀም      



97 
 

 
24-8 ከግማሽ በታች የሆኑ ጥቂት አና የሰውንት አቅማቸው ጥሩ የሆኑ ተማሪዎችን የሚያሳትፍ 

ስፖርታዊ እንቅስቃሴቆችን ማዘጋጀት  
    

24-9 ተማሪዎች ለፀሀይ ብርሀን ለቅዝቀዘዜ አና ከፍተኛ ለሆነ ሙቀት ና የአየር ሁኔታ 
እንዳይጋለጡ ሁኔታዎችን ማመቻቸት የሚጋለጡበትን ሁኔታ መቀነስ  
 

    

24-10 ከፍተኛ የሆነ ክህሎት ያላቸው ተማሪዎች እስፖርታው እንቅስቃሴዎች አና ጫዋታዎች ላይ 
ተጽዕኖ እነዲፈጥሩ ማደርግ  

    

24-11 የተማሪዎችን የጾታና የባህል ልዩነቶችን ያገናዘቡና የተማሪዎች ፍላጎት የጠበቁ 
እስፖርታዊ እንቅስቃሴዎችን ማቅረቡ  
 

    

24-12 የተማሪዎችን የተላያዩ ስፖርታዊ ክህሎቶችን በሚያገናዝቡ ሁኔታ ለተማሪዎች ስፖረታዊ 
እንቅስቃሴዎች ምርጫዎች መስጠት 
 

    

24-13 የተቀናጁ የቡድን ስራዎች እነዲኖሩ ማድረግ  
 

    

24-14 ተማሪዎች የሰውንት እንቅስቃሴ የሚያደርጉባቸው ስፍራዎች እነዲኖሩ ማመቻቸት  
 

    

24-15 ተማሪዎች እርስ በእርሳቸው እነዲማማሩ ማድረግ  
 

    

24-16 ተማሪዎች በክፍል ውሰጥ በንድፈ ሀሳብ የተማሯ ቸውን ነገሮች በተግባር እንዲፈጽሟቸው 
የተግባር ሠዓት ፐሮግራሞች ማዘጋጀት 

    

 

 

 

 

 

 

 

 

 

 

 

ADDIS ABABA UNIVERSITY 

FACULTY OF LIFE SCIENCE 

DEPARTEMENT OF SPORT SCIENCE 

INTERVIEW QUESTIONS TO BE ANSWERED BY SCHOOL PRINCIPALS PERSONAL 
INFORMATION  

PLACE OF WORK 
 

1. Wereda _____________ Town_______________ School________________ 

2. Age ________________Sex __________  

3. Qualification__________ 
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4. Years of experience___________ 

5. Responsibility____________________________ Years 

GUIDING QUESTIONS 

1. What is the maximum and minimum number of students in arbitrary section in your 
General secondary school?  

      Maximum_____________         Minimum________________ 

2. Do you believe that the presence of large number of students in class room is a problem 

in teaching learning 

process?________________________________________________________ 

3. Would you briefly explain the current status of student teacher  

interaction?_____________________________________________________________

_______________________________________________________________________

_______________________________________________________________________ 

4. Do you give appropriate support for the teachers and students to implement student 
centered of learning in your general secondary school? _________________________ 

_______________________________________________________________________
_______________________________________________________________________ 

5. How do you evaluate the contribution of your support in implementing student centered 

method of learning so as to facilitate teacher students’ interaction? _________________ 

   ______________________________________________________________________ 

6. Are there enough instructional materials/facilities in your school that enhance student 

teacher interaction? 

__________________________________________________________________ 

7. Would you please brief, if you have additional comments which you think that helps to 

improve the current teacher students Interaction? 

_______________________________________________________________________

_______________________________________________________________________ 

ADDIS ABABA UNIVERSITY 
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FACULTY OF LIFE SCIENCE 

DEPARTEMENT OF SPORT SCIENCE 

CLASSROOM OBSERVATION CHECKLIST 

General Information 

1. Observers Name ________________________________ 

2. Wereda_______________________________________ 

3. Name of school _____________________Grade __________ Section_________ 

4. Subject observed _____________________ 

5. Date __________ Time start ________ Time ended________ 

This observation check list is to collect data from physical education class focusing mainly on 
Teacher’s-Students’ Interaction, classroom Management and availability of Instructional 
materials/facilities. 

Check if applicable by using “√” mark in “Yes” or “No” column.  

No ITEMS Yes No 

1 Teaching Methods  
The teacher facilitates the instructional process 

  

2 The learners listen to teacher talk   
3 The teacher talk much, most learning process is led by a teacher   
4 Chairs and tables (desks) are fixed and seating arrangements is in row   
5 
 

Teaching is directed to whole class   

6 Students are working individually, at their own pace; on work given by the teacher     
7 Students are working together cooperatively in groups, on work given by teacher   

8 Teachers helps students rounding the group   
9 S student involve in discussion method of learning   

10 S student involve in problem solving method of learning   
11 S student involve in role playing  method of learning   
12 S student involve peer to peer  method of learning   

13 Evaluating students’ learning is completely the authority of the teacher   

 
16 

Classroom Management 
Exclusive authoritarian class room climate  

  

17 Less of an autocratic and authoritarian class room climate   

18 Teacher gives clear rules and direction   

19 More freedom of student expression   

20 
 

Use of ability or activity groups                



100 
 

Table 1: Personal information of Students’ Respondent 

Sex Age Grade Family’s Occupation 

M
al

e 
 Fe

m
al

e 

11
-1

5 
Y

ea
rs

 

16
-2

o 
Y

ea
rs

 

21
-2

5 
Y

ea
rs

 

26
-3

0 
Y

ea
rs

 

A
bo

ve
 3

0 
Y

ea
rs

 

9 th 

G
ov

er
nm

en
t 10 th 

Em
pl

oy
ee

 

Fa
rm

er
 

M
er

ch
an

t 

O
th

er
(s

) 
N % N % N % N % N % N % N % N % N % N % N % N % N % 

59
 

59
 

49
 

49
 

- - 68
 

68
 

22
 

22
 

10
 

10
 

- - 70
 

70
 

40
 

40
 

33
 

33
 

47
 

47
 

12
 

12
 

8 8 
Table  2a: Personal information of Teachers’ and Principals 

Sa
m

pl
es

 

Sex Age Qualification Years of service 

M
al

e 

Fe
m

al
e 

18
-2

2 
ye

ar
s 

23
-2

7 
ye

ar
s 

28
-3

2 
ye

ar
s 

33
-3

7 
ye

ar
s 

A
bo

ve
37

 
ye

ar
s 

D
ip

lo
m

a 

D
eg

re
e 

M
SC

 

1-
5 

ye
ar

s 
6-

10
 Y

ea
r 

11
-1

5 
ye

ar
s 

16
-2

0 
ye

ar
s 

A
bo

ve
 2

0 
ye

ar
s 

 N % N % N % N % N % N % N % N % N % N % N % N % N % N % N % 

Te
ac

he
r 

3 75
 

1 25
 

    

3 75
 

1 25
 

    

4 10
0 

            

Pr
in

ci
pa

ls
 

3 10
0 

        

2 66
.6

7 

1 33
.3

 

  

2 66
.7

 

1 33
.3

 

    

2 66
.7

 

1 33
.3

 

  

 

 
21 

Students Misbehavior in Class room 
Talking back /Side talk 

  

22 Talking without raising hand   

23 Getting out of seat   

24 Disrupting others In a class   

25 Sleeping in a class                                               

26 Do work un related to classroom teaching learning tasks   

 
27 

Teacher In a Classroom 
Blaming Students 

  

28 Over reacting in a classroom   

29 Repeating or reviewing already learned material   

30 Dealing with a single student at length   

31 Lack of recognition of ability levels   

32 Lack of instructional goal   

 
33 

Instructional Materials/facilities 
The classroom is conducive for Active teaching 

  

34 The classroom has enough movable seats   

35 Instructional resources (Teaching aids) are adequately available in the classroom   
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    Table 2b; Teachers Work Load 
Grade currently teaching Work load per-week  
 
9

 
th 10th 

 
Both grades 

 
6-10 
periods 

11-15 
periods 

16-20 
periods 

21-25 
periods 

Above 25  

N % N % N % N % N %       

1 25 1 25 2 50 3 75 1 25       
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