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Abstract 

In this study an attempt was made to study the opportunities and challenges of 

cluster school program in Addis Ababa City Administration. To this end, the 

research was conducted u sing both quantitative and qualitative data gathering 

techniques. The subjects of the s tudy were 138 teachers and 26 key teachers 

and directors identified from purposefully selected primary schools. Besides 

Education officials from different educational levels w ere involved in the study. 

The organized data form these sources were analyzed and interpreted using 

mean average mean and t-test to compare responses. 

Nevertheless, a s it is indicated in the data, the implementation of SCP in the 

study area was not as it was intended to be. However, the major factors that 

hinder the implementation were s hortage of budge, insufficiency of time, poor 

planning and management high work load, low initiation on the part of education 

officials, directors, collaborators and alleviation of teachers from the planning and 

management of school cluster programme. 

Establishing clear and work able guideline creating strong partnership between 

school cluster program and key stake holders, conducting discussion forums and 

monitoring and evaluation on continuous basis were recommended for possible 

intervention of the program. 
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CHAPTER ONE 

INTRODUCTION 

This chapter covers the back ground of the study, statement of the problem, 

significance, delimitation and limitation of the study. It also consists of 

de,;cription of the study area, definition of terms and organization of the study. 

1.1 Background of the Study 

F:duc8tion is 8 conscious and well pl anned process th8t creates a learning 

environment for acquiring skill knowledge and there by bring about the des ired 

attitudinal change. 

In ma ny of the underdeveloped countries, priority has been given to primary 

education by focusing on issues that could ensure equity and quality of 

education for the socio economic growth of a country. Primary education does 

not only provide the building blocks for sustained economic growth and social 

stability, but also an antidote to the illiteracy and ignorance that weakens 

individuals a nd nations. 

Currently the world is swiftly In a state of change. Changes in sCience and 

technology necessitate changes in the contents, materials and the teaching­

learning process. Thus, in a situation of such rapid social and global change, 

what worked in the past may no longer prepare students for their future. 

USAID (2004: 1) illustrated tha t several elements have created the environment 

for change to value and support teachers' ongoing professional development 

due to: 

A- widespread curriculum reforms that empha size on active learning and 

the accompanying of rapid and effective teacher change; 

8- Growing realization on the central role of teachers ' quality which helps 

improve the overall educational quality; 



C- Career- long profession al developmen t which is now viewed as a 

necessity to improve teachers quality and hence educa tional quality; 

D- Rapid expa nsion of s tudents' enrollment requiring much larger number 

of teach er s and the necessity of finding ways to support rela tively under 

qualified teach ers; 

E- Declining quality of education, as a consequen ce of rapidly expanding 

number of s tudents in the absence of sufficien t resources ; and 

F- Willin gness on the pa rt of governments and donors to invest in teach er s ' 

quality 

In jus tifying th e reason behind upholding school- based cluster education , 

(Leu, 2004: 1) noted that the argument of changing the structure a nd location of 

in- service programs is driven by the quality of teachers within the context of 

rapid expansion of enrollment which is accompanied by fund a menta l pa radigm 

shift in approaches to active learning and more decentra lized form of a uthority , 

ac tivity and agency. 

In this connection, School clustering recently regarded as one promlsmg 

a pproaches of teacher professional development. Mac-Neil (2004: 10) school a nd 

cluster based teacher professional development programs h ave proliferated in 

recent years in Asia, Africa and Latin America a nd featured prominently in the 

Nueva Unitaria in Guatemala. Similarly, Craft (2000: 10) signified school 

clustering as one of th e methods of teacher professional development by stating 

as follows : 

There is a wide range of professional leaming methods as action 
research, u s ing dis tance leaming materials, peer net works ... school 
cluster projects involving collaboration, development and sharing of 
experiences/ skills. 

Dca n and Martin in Asse fa (2003:3) recognized the ma in motives for school 

clustering rega rdless of the contextual differences across the world and their 

purposes a re lis led as follows: 
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1. To disseminate n ew curriculum and incite creativity at local or school 

level: 

2 . To utilize scarce resources efficiently by sharing the resources and 

experien ces among and in between school clusters : 

3. To im prove teaching and management skills the reby raise professional 

deve lopment a nd quality of teaching a nd learning process; and 

4. To compare performance of schools a nd achievem ents of s tudents within 

a nd outside the member of the cluster so as to develop creative and 

competitive culture. 

Realizing the above facts , the 1994 National Education a nd Training Policy has 

recognized the importance of continu ed professional development of teachers to 

h ave the necessary qualification a nd competence. Na rdos (1999: 21) mentioned 

th a t chan ge and organization of the curriculum which the New Education and 

Training Policy require n ecessitates new in-service training packages for 

teachers a t differen t levels particula rly geared to up grading the existing 

teachers with the necessary skills . 

There are a number of reforms implemented to improve educational quality as 

integrated curriculum in lower grades, self conta ined class rooms, teaching a nd 

learning based on active learning, and student centered approaches and 

modern approach to classroom management that would be successful if the 

role of teachers is taken in to consideration. (ibid) 

In Ethiopia the idea of school clustering has come in to focus in recent years 

with the assistance of the USAID / BESO project and UNICEF Ethiopia. (Asefa 

2 00:-1::;) stnter! thnt, UNICEF introduced the concept of cluster-based training 

progra m in primary schools into our country in 1993.0rga nizations like basic 

education system for overhaul (BESO) are also contributing their part in an 

effort of making th e education a l program a reality. At the beginning BESO 

uackcd Lllis cducaLiullal program in five regions namely in Southern Nation 
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Nationalities Peoples Region (SNNPR), Hara ri , Oromiya, Amhara, and Tigray 

regIOns. 

In line with this, the Education and Training Policy a nd its Implementa tion 

(2003:51) mentioned that regions like Tigrai, Southern region; Harare a nd 

Diredawa are on experimenta l levels of clustering schools . Encouraging results 

have a lready been obtained and the experience is now being duplicated in all 

the regions of the country and has been given a nation wide content. 

Previou s ly decentralized schools or cluster-based teacher professional 

development was not favoured by either the ministry or regional education 

bureaus because they had along tradition of centralized expert driven teacher 

development progra m s . As a result, they did not believe teachers themselves 

could, with supporting ma terials, upgrade their own professiona l development 

http: //www. 

Through a year of discussions about the possibilities related to localized teacher 

development, the two regions in which the project worked- Tigrai and SNNPR 

agreed to tryout clu ster-based programs through small- scale pilot progra ms 

(ibid) . 

Simila rly, Rumble (2003;15) mentioned that from September 2003 s ta ff of the 

teacher training ins titutions has been sta rted to deliver continuous profess iona l 

developmen t (CPO )to teachers in clus ter resource centers through an out reach 

program with an intention to develop key teachers to deliver trainings . 

As it was reported by the Vice head and experts of Addis Ababa City 

Government of Education Bureau (AACAEB), Cluster educa tional program has 

taken ground h ere in Addis Ababa since 2001 a nd has widely spread all across 

the city adminis tration . The program contributed a lot to the enha ncement of 

Lhe Leaching-learning process by a llevia ting many of the problems of schools 

SLich as proulcms associa Lcd wiLh logis Lics , finan cc , Lra ining e tc. 
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Despite the fact that school clustering has been a ttracting more participants, 

finance, administrative a nd academic constra ints have sti ll rema ined 

unresolved and cha llenging. A number of administrative problems have been 

reported both by participants and program organizers of SCPo Thus , the 

purpose of this study was to assess opportunities and challenges of SCP during 

the implementation of the program and the approaches that sh ould be pursued 

in overcoming the problems. 

1.2 Statements to the Problem 

It is believed that quality is at the heart of education and currently teachers' 

qual ity seen as one of the most important factors that creates good quality of 

education for s tudents. 

At present, ma ny countries are turning to sch ool based and cluster professional 

development programs as the primary means of professional support for up 

dating and up grading members of the existing teach ing force. (Hibert in Leu 

2004;6) stated that there is a growing consensus that professional development 

yie lds the best results when it is long term, school and cluster based actively 

involving a ll teachers focused on students learning and linked to the 

cu rriculum. 

At variou s edu cational level, th e new educational policy and the strategy gives 

due uLLen Lion to primary education not merely by expanding schools but a lso 

by providing quality education service during the implementation phase of the 

policy. 

Cognizanl of lhc above fac l MOE (2002.51) indicated tha t great effor t has been 

ulld ert.ake ll to esLablish clusLer cenLers wherc Leac her can rece ive short te rm 

trainings on modern, approaches su ch as student-centered approach that 

rrpbrrs "h r nlrl trnche r crn te red approach . 

The program is contributing a lot to the enh ance of the teaching learning 

proc('ss hy nllcvi8tion ma ny of the problems of schools such as problems 
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associated with logistics, fiance, train ing, etc. How ever, from the practical point 

of view, the researcher h as come across the foll owin g limitations, in that 

directors are heavily loaded with various tasks such as organizing tra inings and 

thus they could not effectively disch a rge their responsibilities in relation to the 

program, problems of coordination a re highly apparent, limitation in logistics 

and finance are steal apparent in many of the schools which have been involved 

in this program and frequent change of teachers and directors are also 

reta rding the progra m. 

There fore, the main reason s for assessing the opportunities and challenges of 

cluster sch ool program in Addis Ababa are: 

• Since the progra m is started recently and con s idered as an a lternative 

approach to deliver continuous professional development, it is important 

to evaluate for its effective implementation. 

• Though , it h as limitations, school clustering program plays immense role 

in promoting the teaching learning process. 

Thus , the m ain purpose of this study was to asses the disparity between what 

ought to be and what exists in reality. 

In order to address the problem, the study was guided by the following basic 

questions. 

1. I-low are cluster edu cation program planned, organized a nd managed? 

a. Are they planned in accorda n ce with systematically identified 

needs? 

b. How a re edu cationa l cluster programs organized? 

2. Is there cluster education program school climate? 

3 . What are the attitudes of educationa l managers , principa ls and 

teAchers toward cluster education program? 
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4. What results are achieved in schools since the introduction of cluster 

education program? 

5. What the cha llenges that influence cluster education programs? 

General Objectives 

The general objective of this s tudy is to: 

l. Assess the problems of implementing cluster program in pnmary 

schools of Addis Ababa in terms of logis tics and capacity of teachers; 

2 . Id entify strength s of cluster educational program in promoting the 

teaching Ieanling process. 

Therefore, the specific objectives of the study were 

• Look at the ways of planning, orgamzmg and managmg cluster 

program at cluster\schoollevel; 

• Assess the benefits of cluster program m promoting the teaching 

learning process in school; 

• Look at possible ways of making cluster educational program self 

driven and hence susta inable; 

• Assess the attitude of teachers and principals towards cluster 

program; and 

• Identify the problems for the effective implementation of cluster 

program 

1.3. Significance of the Study 

The rindings of this study will be used as feed back at c ity or national level, so 

Llwl Llwy Ilwy I'evi :; il lht; program in a way lhal help:; promote the educational 

program. It May also add current and fresh bits of information to the already 
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existing literature and h elps as a n add ition a l reference mFlteriA I for 1)f'ginnin ,g 

readers in the field . 

1.4. Delimitation of the Study 

The study was aimed at assessing the problems and pros pective In the 

implem entation of clus ter school program in d<.:tail. Thus, to m a k<.: th<.: s ludy 

manageable the study was delimited only to Addis Ke tema sub cily. 1\11 lhc 

schools of the sub city are implementing the program, of which ol1 ly two t' iustn 

resource centers were included in the study. 

1.5 Description of the Study Area 

Add s Aba ba is the ca pita l c ity of the Feclera l Government thn t lies in th" ('('l1 ln 

of the country, It is the commercia l, political center; home of aboul 3 million 

people; a seat of Africa n Union and different internationa l and regional 

organizations. Administratively it h as ten sub cities and 100 kebeles . According 

to Federa l Negarit Gazeta (2003:2341) mentioned that with out prejud ice to the 

existing one, the boundary of the city shall be delimited by an agreement to be 

m ade between the city Government and Oromia Regiona l Government or 

pursuant to the decision of the Federa l Government .. 

1.6 Limitation of the Study 

One constraint of the study was lack of the related literature due to the 

newness of the concept of sch ool clustering. It was also intended to collect 

information from UNICEF and BESO coordinators. Unfortunately it was a 

problem of getting them in their office, only BESO coorcl ina tors were willing to 

provide information. Moreover, the data were also collected last year, but was 

n ot completed as it was sch eduled due to person a l problem of th e researcher so 

there may be s ligh t ch anges of information on som e issu es of the study. 
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1.7 Definitions of Operational Terms 

Cluster resources center: is the focal point for contact and coordination 

between the schools in the cluster. 

Continuous professional development; the systematic maintenance 

improvement and broadening of knowledge and skills and the development of 

persona l qua lities necessary for the execution of professional and technical 

duties through out the practitioners working life ( Clyne, 1995: 15 ). 

Cluster based in-service teacher professional development; any training 

located at cluster center and indicated a ny kind of training, workshop, 

experience exchange by both external and internal experts and teachers (Sims, 

1993 :90). 

In-service teacher training: It is an effort to promote teachers while on the job 

by means of giving different opportunities (Good, 1973: 120) . 

Primary school: According to the Ethiopian education and training policy it is 

a school that enrolls students from grade 1 to grade 8 (MOE, 2003: 15) . 

Professional development: - once a person has fulfilled the entry requirements 

for a profession, in order to be an effective practitioner, the profession must 

keep a breast of new development in his field (Alex main, 1985: 120) 

Program: is a series of planned activities with broader scope than a project 

(Magnen, 1994: 15). 

Region, sub city, Keble: Are administrative levels of the present Ethiopian 

government. 

Resource: possession in th e form of wealth a nd goods that h elp on to do what 

one wants. 

Key teachers: experienced and creative teachers are recruited and trained to 

serve in cluster recourse center as facilitator (manage training) (CIES , 2005:25). 
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CHAPTER TWO 

2. REVIEW OF THE RELATED LITRATURE 

This chapter discusses a n over view of cluster schools pertaining to its 

definition, objectives, types, models, benefits, in -service profess ional 

development and countries' experiences are examined. Finally the prevailing 

situa tion of cluster schools in Ethiopia is highlighted. 

2.1 Definition of School Cluster 

Writers in the field of education defined school clustering in different ways. 

' Dyks tra and Kucita (1 997; 4) defined school cluster as a group of six to nine 

primary sch ools in the same vicinity for administrative and educational 

purposes to bring a bout educational quality with in the cluster. 

Researchers and scholars underlined cluster a pproach as teacher 'communities 

of learning' or' teacher ne t works' (Liberman and Grolinic, 1996 Fullan , 200 1, 

Adams, 2000). 

"'v 
Liberman and Gronlinck in Nd lalane (2006: 32) explained that though there is 

no s ingle definition of cluster or net works however the most common 

characteristics of clusters is sharing content knowledge, reflecting teaching 

experiences, giving feed back, collaboration and n egotiation among each others . 

Differen t countries a lso u se various terminologies to describe school clustering. 

USAID (2004: 1) stated tha t in Bolivia, Costa Rica, Nicaragua a nd Peru such 

groups h ave been called nucleolus wh ere as in India they h ave been called 

complexes a nd in Mozambique they a re known as zonal de influen ce pedagogic 

while Myanmar, Sirla\'lka and Thailand they have been called cluster. 

2.2 Over View of School Clustering 

Looking at the his torical back ground of school clustering one can trace back 

its emergen ce in the late sixteenth . Defeater (2002:2) states that cluster 
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approach has been started in the United Kingdom a nd United States of America 

since the seventies and h as recently become popula r in the other countries 

su ch as Swaziland, Botswana and Namibia. 

Further, it was seen and described as a n e nvironment created by peers 

colla borating with strong professiona l relations hips a mong teachers in sharing 

ideas, acknowledging difficulties and solving problems encountered in their 

class rooms. ibid 

On the other hand, Linda in Aseffa (2003: 20) mentioned that writers in the 

field of education h ave stressed the em ergence of school cluster activities in th e 

twenties century and was pioneered in England where small rural and urban 

schools have sought to enhance their educational provision and over come 

these challenges. 

Hence, one can realize that school clustering is not a new area of educa tion 

introduced recently, rath er adopted in the past in the western system of 

education given a ran ge of purposes which they a re established. 

2.3 Implementation of School Clustering 

As one would expect the implementation of cluster school system, vanous 

con s iderable forms from country to country. USAID (2004:2) emphasized that 

cluster models , contents as well as individuals operating system evolved over 

time. Hence, in some settings it had administrative purposes with in the 

government hierarchy a nd has little to do with community partnership while in 

others, it serves as vehicle for school community collaboration. 

Fore instance, countries such as Botswana, Belize, Ga mbia and Tanzania have 

not formalized the cluster structure as such, but have teacher resource centers 

which serve the schools in the neighborhood. Where as, in Mozambique 

clu sters have been used for in service teacher training, and as a m echanism for 

enhanced inspection and supervision of teachers. (ibid) 
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Cluster schools are viewed as a better way of implementing policies of the 

education system in a group of schools where teacher development may not be 

a priority rather to improve the quality of teaching in the classroom (Guskey 

1996; 20 Ndla lane, 2006:6 ). 

In the western countries where teachers a re well qualified to teach the subject 

better, but meet in teacher net works or clus ter for the sake of improving, 

expanding or polishing th eir knowledge and skills of teaching Ndalane, 

(2006:32). 

USAID (2004:7) mentioned th a t there are a lso cases In which the 

implementations of cluster sch emes h ave not been sustained . For instance, 

Peru and Costa Rica launched the program in the 1970s but did not survive the 

early 1980s. Simila rly, cluster models in Srila nka were not functioning in the 

la te 1980s. 

Hence, there a re cases In which school cluster approach may not be 

sustain able, rath er serves a particular purpose at particular period when 

conditions have brought n ew n eeds and emphases . 

2.4. Objectives of School Cluster 

According to Dykstra a nd pawn (2000: 4) cluster school has the following four 

main objectives: 

1. Economic objective; sharing facilities a nd staff a nd bulk ordering of 

materials su ch as stationary, ch a lk and oth er supplies for the cluster. 

2. Pedagogic objective; equ alizing student access to teacher specialists and 

resources, in-service training and mutual sharing of the experiences 

a m ong th e leac h e rs. 

3 . Administrative objectives; improving administration at a ll levels through 

s implifyin g paper work , authorization procedures and communication 
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process by working through the cluster heads for mIcro planning 

personnel management and resource mobilization. 

4. School community objec tives ; community participation In localizing 

curriculum, monitoring school services and mobilizing children to enroll 

at the correct age. 

2.5 Types of School Clustering 

There are different types of school clustering that have been developed and 

implemented In different countries to promote and support teachers' 

professional development. Guskey in Ndlalane (2006:33-34) identified six types 

of school clustering on the basis of their formation, mode of operation, their 

consequences on teachers' knowledge and class room practices. These include: 

1. Formal hierarchical top down cluster: led by a senior person with in 

the developmental structures and in most cases fails to engage teachers 

in addressing content knowledge and pedagogical con tent knowledge 

hence focuses on policy and administrative issues. 

2. Expert or doner driven cluster: often driven by an outsider expert , 

imposes its strategies and practices on the teachers and fails to consider 

the content knowledge, pedagogical knowledge that brings to the teacher 

development program. Moreover, it can be formal, informal and 

participation is voluntary. 

3. Informal community driven cluster: a bottom up structure initiated by 

teachers themselves to improve their content knowledge and pedagogical 

content knowledge in which the context of meeting is collaborative and 

reflecting on their classroom practices. 

4. Informal subject based cluster: a school based type that focuses on the 

s pecifi c subjec t with in the school linked to school improvement policies 

a nd subject policies. 
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5. Informal Radical issue driven cluster: u sually more con cerned with 

radical and open ended issues of education that affect teachers and on 

issues that are generic and not specifically focusing on the complexities 

of content knowledge and how it is taught in the class room. 

6. Informal collaborative subject based cluster: is very informal a nd the 

participation is voluntary tha t con cern inte rest group. 

2.6 Cluster Models 

There are different types of cluster models that h ave been developed and 

implemented In different countries to promote and support teacher's 

professional development. As ter and et a l (2001: 9-10) s tated the models of 

school cluster as follows: 

1. Vertical structure: represents a number of satellite schools that a re 

linked and supported to geographically centered, better facilitated and 

expe rienced personnel of resource school. The resource center staffs 

provide additional support to satellite schools teachers with out a ny 

reward; too bounded and conceived as the mini TTl to provide low cost 

training. 

2 . Horizontal structure: promotes equality among schools that encourages 

the sharing of ideas whether resources available or not with in th e 

clus ter. However, shortage of equipped facilities is its disadvantage. 

3. Hybrid structure: is the combination of the vertical and horizontal model 

structures that promote communication among cluster resource centers 

and satellite schools. 
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Horizontal structure 

CRC 

School School School 

Hybrid Structure 

Source: As ter and et a1 2 001 

Accordingly, MOE (2000) and AED (2005:5-6) also identified five models of 

school clustering; Cluster Schools with in 8 k.m, Teacher Education Institute, 

ouL Reach, High school and Self Study models. 
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2.7 Benefits of School Clustering 

Sch ool clusters serve as an approach for teaching a nd learning component and 

offer school principals, teachers and community members a valuable 

opportunity to fully engage in activities and strengthen their professional 

identity through active a nd participatory learning. Regarding the benefits of 

sch ool cluster for teaching learning (Ditimar and et a l 2000; 11) mentioned as 

follows: 

1. Teachers could discuss and interpret syllabuses together and draw up 

common schemes of work that raises s tanda rds by encouraging them 

to keep in s tep with other sch ools in th e group. 

2. Test papers are set, typed, duplicated, assessed and moderated as a 

group effort so as to set better papers with broader range of questions. 

3. All studen ts in the cluster could be exposed to s imilar levels of testing 

h en ce higher standards and greater equity achieved between schools. 

4. Principa ls and teachers meet with in committees and learn from each 

oth e r, sharing experien ces and ideas, assisting each other with 

problems consulting and co-operating at a ll levels . 

5. Teach er moral a n d confidence are boosted and their skills are 

developed as they work together to improve their teaching efforts with 

in a supportive context 

6 . School visits from teachers or principals from within the clus ter create 

a culture of sharing and mutual support. 

7. Good teaching practices and teaching resources at schools a re shared 

with other schools in the cluster. 

8. Advisory teachers can channel their inputs more effectively through 

cluster based subject groups to reach a ll teachers with in a given 

clu ster. 
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Moreover, School clusterin g can have a lso a variety of func tion s; for training, 

management application, empowerment, a llocation , community involvement 

planning and as a frame works for other program s (Ditimar and et a i, 2000; 12) 

2.8 School and Cluster based in-service Teacher Professional 

Development 

In-service teacher professional development (ITPD) program is one of the ways 

to improve teacher quality that follow a wide variety of pa tterns ra nging from 

programs based on s ingle schools to those that involve the clustering of schools 

for mutual ac tivitie s and support. Writers in the field of education provide a 

rationale for s itua ting teachers' profession al development program a t the school 

or cluster levels . (Mac-neil , 2004:2) criticized ITPD for not coping up with 

change situations as follows: 

Traditional pre-service teacher training Programs have been lacking 
in quality and Slow to change while large scale in-service Teacher 
Training schemes have proven to be Unsustainable and rarely 
translated into Instructional gains. Thus school and cluster-based 
In-service teacher Professiona l development program has been 
offered as promising alternatives. 

Further, Mac-neil mentioned that sch ool a nd cluster based in-service teacher 

professional development h ave the following forms: 

1. Provision of teacher professional development by edu cation authorities who 

wan t to realize a particula r policy and such practices are common in J apa n , 

Germa ny, Sweden and India. 

2 . Us ing third party external providers , or independent providers of teacher 

training services su ch as univers ities or teachers' unions . 

3. Self organized school development model in which the provider is the school 

itse lf s uch as teachers working together in groups. 
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4. Model of net working and inter school collaboration where teachers share 

experiences and resources with each other and amongst schools. Though 

school and cluster based in-service teacher professional development 

incorporate all but typically employ the latte r two models depending up on 

different configuration of school and cluster based in-service teacher 

professional development. 

Effective School and cluster based educational planning broadly based groups 

of schools to meet their needs . (Isobel, 1994: 101-129) planning organizin g 

conducting comprehensive need assessment of staff, Listing training topics in 

order of priorities, regular meetings every two weeks at cluster center and 

evaluating the out comes are the major issues in managing sch ool cluster plan 

of action. 

Regarding the approach used to school and cluster based teacher professional 

development (USAID, 2004: 1) stressed that its methodology is participatory, 

student - centered and active- learning patterns that teachers should learn and 

expected to implement in their own class rooms emph asizing responsibility a nd 

accountability at the school level in a n inclusive manner with the surrounding 

community. 

The cu rricula and content of the program vary from adhoc and loosely 

organized to partially or wholly organize around teachers' needs to highly 

structured and closely related to the curriculum of pre-service teacher 

education that is supported by printed materia ls, radio, or multi media kits. 

The frequency of meetings varies widely and teachers may meet only a few 

times during a school year or a program can involve meetings at the school level 

weekly. (ibid) 

Regarding th e goal of school based and cluster professional development (Leu, 

2004 :7) maintained that teachers expected to be reflective practitioners, with 

slIITi('i('llt sulJj cct -mnttcr knowledge and a range of practical approaches so as 
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to be well versed to their profession. Like Wise, students not only know facts 

and information, but also they a re expected to use higher order thinking skills, 

solve problems, communicate, mobilize information and develop knowledge 

through discovery and analysis. 

To conclude, teaching by its nature can n ever be completely conquered. It is 

a lways in a state of change. Likewise, ITPD is dynamic like many aspects of 

education. So, no empirically tested models that applied and effective across all 

setting. However, school and cluster based in-service program makes better use 

of loca l resources, responds to teachers' immediate needs and provides 

opportunities for on site practice and reflection. 

2.9 Countries' Experiences on School Cluster 

Various countries practiced school clustering in different modes which they 

think are relevant to their particular needs and conditions. This study reviewed 

experiences of countries that include Cambodia, Uganda and New York City 

district number two . These countries were selected for this purpose because; 

they implemented school clustering approach decades before it was introduced in 

Ethiopia and considered as the primary means of professional support for both 

updating a nd up grading of teachers . 

2.9.1 Cambodia 

Cambodia is among the countries which developed school cluster system that 

was established by the government in conjunction with a range of none 

government organizations (NGOs) during the 1990s. The common objective of 

all the models was to redress imbalances in education by grouping strong 

schools with disadvantaged in order to get benefit from the stronger one 

(Dykslra and Pawan, 1997:10). 

A cluster committee is formed at provincial and district levels. Their common 

functions are to set goals for access to education, reduction of wastage rates, 
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implementing edu cation a l reform, monitoring of the distribution of supplies, 

facilitating the con struction and repalr of school building, assunng 

communication vertically a nd horizonta lly to solve problems ibid. 

Taking the importance of the cluster proj ect in to account, the Ministry of 

Education of Cambodia implemented a new curriculum and pedagogy, the 

student field school (SFS) through a n intens ive school based ITPD progra m . 

This program is a serious project implemented to introduce experiential 

methods of teaching science, agricultural and other foundation skills to 

students and teachers in rural schools. The project has relied on the 

participation of multiple stakeholders, as farmers, agronomists' school teachers 

and NGOs fie ld workers (Mac-Neil, 2004:21). 

SFS is based on the Farmer Field School (FFS) that has been developed over the 

past fifteen years in collabora tion with several NGOs. The Teacher Field School 

(TFS) program is implemented from July during the summer recess coinciding 

with th e rainy season and end in December to teach the new content and 

facili tation skills for a half day every Thursday. Similarly student plant 

expe rim entEd plots a nd make observations of the crop a nd its ecosystem as the 

crop matures. They meet weekly fo r h alf a day to make routine observations as 

well as conduct experiments on discovery learning at all stages. From 1998 to 

2002 over 400 teachers had been trained a nd over 4000 students had 

completed SFS program. ibid 

In general, clu ster schools provide a structure , clear goals and a continuous 

basis for successful improvement of children's education in the country that 

contributed in rebuilding the nation's social contracts one with another 

(Dyks tra nne! Pawa n, 1997: 16). 
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2.9.2 UGANDA 

In Uganda in-service teacher professional development (ITPO) program with a 

cluster based component has gone to scale and become a national program. 

The teacher development and management system (TOMS) worked through 

primary teacher training colleges to provide in service training for untrained 

teachers and refresher training for all teachers (Mac-neil, 2004 :7). 

TOMS is a comprehensive program which includes teachers updating since 

1991e.c. Its activities are guided by National Primary Education Reform 

Management Committee chaired by permanent secretary working closely with 

donor support (MOE in Assefa, 2003: 48). 

The TOMS was designed to train and certify teachers to meet the soanng 

primary school enrolments which increased from 2.4 million in 1993 to 6.3 

million in 2000. It has instituted a cluster structure where by 23 core parent 

teacher councils (PTC) train teacher tutors who are then based at coordinating 

center schools' through out the country (Mac-neil, 2004:22). 

MOE in Asscfa (2003:48) indicated that TOMS competency tests were 

administered to identify the competent teachers in order to train the others. 

School mapping was done and clusters of about 18 schools each were 

established . The expansion under took in 45 districts, 18 core primary teachers 

college in 1997. Considering the case, the government has given more attention 

to the management to m ake the program effective and reliable. 

Tutors provide training and support for teachers in approximately twenty 

schools in the coordinating centers' catchments a rea. By 2001, the TOMS 

system WAS working through ten revitalized centers to cover the enti re country. 

In 1997, 50,000 teachers and 5,000 head masters were participating in various 

activities of TOMS, and by 1999, 3,500 teachers had completed a three year 

lcueher lraining prugram and bccumc ecrLificd (Mac-Neil, 2004: 13). 
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2.9.3 New work City District Number 2 

Mostly the New work city school system is differing m most ways from the 

developing countries. However district number two shares some simila rities 

with developing coun tries. The diversity and poverty of its student population, 

comprises a diverse ethnic mix of immigrants where 29% of the students a re 

white 14% black, 22% Latino and 34% Asian. More over 20% of them u sed 

English as a second langu age and about 50% lived below the official poverty 

line (Mac-Neil 2004: 12). 

To over come, ITPD that has five models is implem ented . This program 

combines sch ool-based activities, district wide sharing, and off site tra ining by 

employing external consultants and institutions as well as internal resource 

persons. It focuses on setting clear expectation, instructional ch ange, sharing 

expertise , decentralize responsibility, fostering a culture of collegiality, respect, 

and learning among staff to maintain a system wide improvem ent (ibid). 

Model one: The Professional Development Laboratory (PDL): upgrades 

teacher skill's through a system of mentoring and cross visits among existing 

teacher staff. The district staff selects experienced teachers as resident teachers 

who are particularly effective in their interest. The "Resident teachers" agree to 

accept certa in number of visiting teachers who spends three weeks in 

observation and instruction under the supervision of himself. 

While the visiting teachers away an experienced substitute or "Adjunct 

teacher" , covers their classrooms and before the visiting teacher leaves he /she 

spends a week with him/her to get acquainted with his/her classrooms. 

Adjunct teacher then joins th e visiting teach er and up on his/ h er return 

ill cu l'purutcs tilc ncw pructices. The Resident teacher a lso make follow up visits 

to their visitors to a dvice on issues of teaching practice . 

Model two: Instructional Consulting Service: two different types of 

consulta nts , external experts a nd resource persons from within the district a re 

employed . These con sulta nts are paired up with groups of 8-10 teachers and 
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work intensively for 3-4 months on particular instruction- related issues Create 

conditions for sustainable changes in practices. 

Model Three: Inter-visitation and Peer Networks: teachers and principals 

visit exemplary practices of schools with in the 'district, as well as other 

districts. These visits are used as means to help generate impetus around a 

particular content area or to encourage change in particular group of teachers. 

The group might also visit an exemplary of a particular practice in conjunction 

with their consultant to attain instructional improvement. 

Model Four: Off- Site Training: teachers travel off-site to a university or an 

ins titute to receive training in a content-specific , time-bound course . The 

dis trict on ly supports off-site train ing In topic related instructional 

improvement and funds are reserved for particular on goin g initiatives that 

have specific instructiona l goals. 

Model Five: Oversight and principal site visit: superintendent a nd his 

deputy make routine vis its to principals and review their performance in light of 

each principal yearly action plan. Particular attention is given whether the 

principals' plans and action are advancing towards improved instructions in the 

cla ss rooms. ibid 

[<'rom the above in a ll cases we have seen a variety of SITPD programs that 

provide a structure, clear goals and a continuous professional development 

ba sis for successful improvement of access and quality of primary education to 

meet the demands of their local context. 

2 .10 An Over View of School Cluster in Ethiopia 

'I'll<' id e" of sc hool clLlsLer program in ELh iopi a was scaled LIp 111 1995 by the 

BESO project. It was started through a year of discussion about the 

possibilities related to localized teacher development in Tigrai and Southern 

Nation and Nationalities Peoples Region (SNNPR) agreed to try out cluster based 

programs through small scale pilot programs. http:j /www. Unicef.org) 
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Although patterns vary widely throughout the country, most of the regional 

states organize schools in to clusters of between four and ten schools for 

carrying out professional development and for facilitating a two way flow of 

information between regional state education bureaus and the schools (Amare 

and et a i, 2006:9) . 

In Tigrai the program became regional policy in the third year and extended to 

all schools by 2002 . Cluster schools met approximately every six weeks 

according to local conditions a nd initiative of cluster members, head teachers 

and school heads. In some cases, groups of s ix or eight schools met together 

while in others m ade up of only two or three schools. The cluster met for two 

day sessions on Saturday and Sunday at the center or rotated among the 

schools in a cluster (http:/ / WWW.UniceLorg). 

The program content is based on assessment of needs carried out among 

teachers, combined with the needs of the curriculum. It emphasizes active 

learning, student-centered teaching and problem- solving skills, local relevance 

and teaching and learning in local languages. The support materials were also 

written by project staff, education bureau staff, teacher educators and excellent 

primary teachers who were experienced in active learning materials.( Ibid) 

As a result, teachers developed better understanding of the learning process, 

communication, cooperation , collegiality, sensitivity to students and more 

thoughtful lessons and became faci litators of lea rning rather than transmitters 

of in formation (Am are and et a i, 2006:38). 

Likewi:;e , the l-Iarar Rcgional State Education Bureau implemented the school 

cluster approach to site based continu ous professional development starting 

1999/2000 in partnership with the UNICEF program. The Harar cluster school 

support program has worked on 15 cluster resource centers and 43 satellite 

srhoo1s, whrn., :111 sr:hoo1s in the rq~ion are clustered ( BESO, 2005: 15). 

The regional Education Bureau prepared the first organization and structure 

guide for school clustering. The guide was improved by the workshop organized 
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and conducted by the region to different regional bureau representatives. There 

is a lso a clustering coordinating section in the regional educational edu cation 

bureau structure. Coordinator has been assigned to organize the over a ll 

activities of school cluster program accountable to the region curriculum 

department. The cluster coordinator , TTl instructors, bureau experts a nd key 

teachers are participated in the cluster schools support activities (ibid). 

With the appreciations of the Hara r experien ce , the Amha ra Regional Education 

Bureau (AREB) prepa red a long term pla n to u se school cluster program as 

prime mode of tra ining of primary teachers to alleviate the existing teacher 

education problems in the region. School clustering support program in the 

Amhara Region Teach er Institute was started in 1992 E.C. It was the (AREB) 

that initiated the school clustering support program in to two of the Teacher 

Education Institutes BESO (2005:4). 

AREB adopted the Hara r guidance documen t and prepared its own guidance for 

school clu ster support program. The guide documents include the roles and 

responsibilities of Teach er education institutes in the program. The region has 

a lso prepa red supervision and training guide m a nuals for the use of school 

cluster supportin g activities which have been used by the teacher education 

institutes, Woreda Education Offices and school cluster. The clustering 

program has a stru cture in the Teach er Education Institutes Organization a l 

and Management which is accountable to the academic vice dean . (BESO, 

2005: 17).Currently regions like Oromia a nd Tigray had completed organizing 

their sch ools in to clusters (CBPE 2005:15). Hence, in Tigri , Harar and Amhara 

regions the program has deep rooted and strong bases , later is being 

implemented in all regions. In doing so, cluster approach is adopted in the 

ESOP (Education Sector Development Pla n) as a nationa l strategy for 

continuous professional development of teachers with a view to establish 

quality stnndnrd in thc system. 
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2.10.1 Aim and Objectives 

The Ministry of Education clearly stipulated the aim, general and specific 

objectives of cluster based in-service teacher professional development. (ANRS 

2002: 10) and (BESO 2005:4) the aim of cluster program is to improve the 

quality of education by enhancing the quality of teaching learning process . Its 

main Objectives includes Providing training, sharing professional experience; 

encouraging and assist teachers to produce local teaching material, motivate 

teachers to under take action research; localize the curriculum an d enable 

teachers and principals to under take school supervision. 

2.10.2 Principles of School Clustering in Ethiopia 

Principles are needed for a successful cluster schools . With respect to 

innovating school cluster, (ANRS 2002: II) suggested that participation of the 

concerned bodies should be taken into account for example, teachers a nd 

community members are a mong the participants. 

With regard to teachers, every teacher in the cluster should contribute to the 

development of school clustering without any reservation. For instance, 

teachers should be ready to give support for others and take ideas form others 

wherever and whenever necessary. Besides, teachers are expected to produce 

and use local educational materials which are assumed to be cost-effective. 

On top of this, in order to be successfully in their career, teachers should work 

in collaboration with the community members and give due a ttention to them. 

So that change will take place and they will make a difference in what they are 

doing. 

2.10.3 Strategies of School Clustering 

The strategy of school clustering mainly implemented at school and cluster 

1"v"l s In 11 1<' ,·,ltlC'nlion,d s lnrr ror prnvirling sllpplcmentClry CPO to compliment 

Jlre service training a nd to influence classroom practices . 
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The maID features of the strategy includes: establishment of cluster resource 

center (eRC) as a teacher's support system; identification and selection of core 

tra iners based on their motivation and th eir talent; inten sive training of the 

core tra iners and orientation of th e head teachers a nd educationa l 

administrators, providing tra ining fore cluster school teachers by the key 

teach ers, furnishing eRe with basic supplies and equipment; training sessions 

should be based on demand-driven; promotion of experience sharing between 

regions to develop a nd expa nd progra m ; preparation of child centered and 

integrated lesson plan , a nd effective monitoring and provision of supervision at 

a ll levels (http :64.233. 183 .104). 

2.10.4 Roles and Responsibilities in the Education System 

For the implementation of school cluster to be effective, there must be clear 

roles and responsibilities that are understood a nd a dhered to by a ll parties 

involved in th e program. (MOE 1996:21) listed the following responsibilities of 

different echelon s to empower school clusters to faci litate the implementa tion of 

the program. 

Ministry of Education: Il is mainly respon s ible for preparation of guide lines; 

identify sources of resource, coordinating local and extern a l partners interested 

in their initiative and developing project ideas. 

Regional Education Bureau and Zones: Establishing strong link between the 

clusters and TEl a nd TIes in the region, coordinating the establishment of 

school cluster, supervising and coordinating the program, assigning resource 

person s for each center a nd allocating budget for strengthening resource 

centers and provision of local available equipment and facilities. 

Woreda Education Office and TEl: Establishing the cluster centers, identify 

trainin g needs, prepare a nnua l plan a nd evaluate programs ; provide technical 

a s well as Ilwlcria l and fin ancial support to school clusters; Make a n 

;lSS('SSll1rnt on the training needs of teachers in th e partner eRe; Provide 

lr:,illin g, conti nu ou s professional suppor t a nd con sultation service; Prepare 
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annua l and quarterly plan; Establish and s trengthen close contact with partner 

schools, woreda education offices and other stake holders. 

2.11 The Status of School Clustering in Addis Ababa City 

Administration 

According to the a nnual statistical abstract (2005/06: 10) there were 12,101 

teachers, 382,309 students enrolled in 465 primary schools, that run either by 

the government or non government organizations. These schools are organized 

in to llcluster resource centers with 51 satellite schools of BESO and 35 

resource centers with 234 satellite schools of UNICEF. 

The MCGEB has been implemented school cluster approach professional since 

2001 in partnership with the UNICEF. From the document reviewed a team of 

5 members was organized and visited Ha ra r a nd Diredaw from June 4-11.2001 

to coordinate the implementation of the 35 school clusters in Addis Ababa. 

Consequently a total of 245 core teachers from each clustered school were 

taken 6 days training from July 16-28 , 2001. A number of activities have been 

under taken to strengthen and support the program. For instance, from the 

document reviewed BESO dispatched 6318 reference books, 1265 teaching 

manuals, 12 duplicating machines , and different stationary materials while 

UNICEF dispatched 10 photocopy machines to the resource centers in 2006 

/2007 academic year. 
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CHAPTER THREE 

Research Design and Methodology 

3.1 Method of the Study 

The study seeks to realize strengths of cluster educational program in 

promoting the teaching learning process and asses the problem that might 

hinder smooth application of the program. To achieve this purpose the 

approach used in this study were both quali tative and quantitative. 

The research methodology employed was descriptive survey method which is 

important to gather pertinent information about opinion, attitude and 

suggestion of the respondent. It could help to examine the prospects and 

constra ints in the implementation of the SCPo 

3.2 The Sources of Data 

The sources of data for the research include teachers, directors, and education 

officials a t city, sub city education department and kebele team leaders. Related 

documents were parts and parcels of source of data. Teacher respondents were 

selected based on random sampling technique while key teachers and directors 

were selected purposefully based on their position. One cluster resource center 

and ten satellite schools were purposefully selected from BESO and UNICEF 

projects. 
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Table 1: Sample Respondents of the study 

Total No Sample taken Sample Taken by 

Target from target percent (%) 
No 

Population population 

M F T M F T M F T 

1 Cluster school 24 7 31 13 3 16 41.9 9.7% 51.6 
principals 

2 Cluster school 12 13 25 4 6 10 16 24 40 
Key teachers 

3 Teachers from 325 186 511 112 88 200 21.9 17.2 39.1 
cluster schools 

36 1 206 567 129 197 236 
Total 

3.3 Sample, Sample Size and Sampling Technique 

The sample of the study included two resource centers representing 50% of the 

cluster resource centers of Addis ketema sub city. From the four cluster 

centers, three of them were under UNICEF a nd one cluster resource center was 

under BESO project. From each project, one cluster resource center and ten 

satellite sch ools were purposefully selected. The reason for the selection was 

that they were central to the study and possessed the information that is 

pertinent to the objective of the research. In this regard, the respondents of the 

study include two education officials , two education team leaders, 16 principals 

10 key teachers a nd 138 teachers . 

3.4 Data Gathering Instruments and Procedure 

3.4.1 Data Gathering Instruments 

Since the s tudy was conducted through both qualitative and quantitative 

methods, data collection instruments were observation , interviews focus group 

discussion document analysis and questionnaire. More over, available related 

literature were reviewed to find theories and experien ces on school cluster 

program. 
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Questionnaires were the mam instruments employed to gather information 

from directors, key teachers and teachers which couldn't be collected through 

observation and interview. The questionnaires were both close and open ended 

up on the nature of the data to be discovered. Based on the type of 

questionnaire items, choices and rating scales were used. Structured interview 

was conducted with city and sub city education heads, experts and kebele team 

leaders while focus group discussions were held to get reliable information from 

teachers. 

Four focus group discussions were held at two CRCs with ten members in each 

group. The groups were comprised of first cycle teachers facilitated by the help 

of key teachers. Observations on two resource centers have been carried out 

based on the check list to examine the physical settings of the centers (see 

appendix d) and statistical document analysis in CGAAEB, SCED and CRCs 

records have been organized. 

3.4.2. Data Gathering Procedures 

In view of the research design, review of related literature was made to get 

information from what has been done in relation to the implementation of SCPo 

Then basic questions were formulated and data gathering instruments were 

employed. The questionnaire was initially prepared in English and translated in 

to Amharic. Lastly data from interview, focus group discussion and observation 

lists and document analysis was organized while quantitative data analysis has 

been made using statistical tools. 

3.5 Pilot Testing 

Data collecting instruments such as questionnaires were piloted to check 

whether they can generate the expected information and to consider their 

internal consistency. In this respect, the instrument was given to the advisor 

and BESO professionals in the field to judge the content validity. Besides, the 

questionnaires were presented to teachers of Oumer Semeter primary school 
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and In the process when the respondents m anifested confusion some 

modifications were m ade on the questionnaire. After th e completion of the task 

of pilot s tudy, some modification on section three was made . 

3.6 Data Analysis 

In the study, both quantita tive a nd quali tative approaches were u sed to analyze 

the information collected u s ing different ins truments from different sources. 

Frequency, percentage was used to expla in both personal characteristics of 

responden ts and the m ain data in the questionnaire . The organized data were 

also analyzed and interpreted using mean, average mean and t- tests to 

compa re responses. 
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UNIT FOUR 

Data Presentation and Analysis 

This chapter deals with presentation and analysis of the data that were 

categorized into two parts. The first part includes the characteristics of the 

respondents and the second part treats the analysis and presentation of the 

opportunities and challenges of cluster program in Addis Ababa. 

Generally 166 copies of questionnaire were distributed of which 26 (15.7- %) 

were given for school principals and key teachers 140(84.34 %) for teachers in 

cluster schools . Among the distributed questionnaires a total of 164 (98.79%) 

questionnaires, 26(15.7%) by school principals and key teachers, and 138 

(83 .13%) by teachers teaching in clustered schools were filled and collected and 

analyzed . 

The other groups involved m the interview were Addis Ababa city 

Administration education bureau Head, sub city Education Department Heads 

(2) and Kebele Education Team Leaders (2).More over observation on statistical 

documents and the physical condition based on check list were carried out to 

substantiate qualitative information. 

4.1. Characteristics of the Respondents 

With regard to the main source of information, the respondents of this study 

were teachers, principals and key teachers who have direct responsibility in the 

implementation of the program. 

To gcl rc1cvant and dependable information, the selection of these sample 

represen laLives was dOlle uased on lheir posilion and their share of 

responsibility they h ave on the school cluster program. 
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Table 2: General Background Information of Respondents 

Teachers 
Principals and 
key teachers 

No % No % 

1 Sex 
M 78 56.5 17 65.4 
F 60 43.5 9 34.6 
Total 138 100 26 100 

2 Educational Background 
12 Complete - - - -
1O(12+Tti 67 48 .6 12 46.2 
12(1O+Diploma 67 48.6 12 46 .2 
12+B.A(Bsc 4 2.9 2 7.7 
Total 138 100% 26 lOa 

3 Age group 
Below 23 18 13 1 3.8 
24-28 42 30.4 1 3.8 
29-36 25 18.1 12 46.2 
37-45 43 3 1.2 12 46.2 
above 42 10 7.2 - -
Total 138 100 26 100 

4 Work Experience 
Below 5 37 26.8 4 15.4 
S- I (I 30 21.7 2 7.7 
I 1-15 12 8.7 7 26.9 
16-20 12 8.7 2 7.7 
Above 20 47 34.1 1 I 42 .3 
Total 138 100 26 100 

5 Period allotted per week 
15 periods a nd bellow 17 12.3 4 15.4 

16-20 period 43 31.2 3 11.8 
2 1-25 periods 27 19.6 8 30.8 
26 and periods 51 37 11 42.3 

6 Distance from cluster resource center to their school 
Less than 1 k. m 17 12.3 9 34.6 
From 1-2 k.m 82 59.4 8 30.8 

From 2-3 k.m 25 18.1 5 19.2 
More than 3 k. m 14 10.1 4 15.4 
Total 138 100 26 100 

7 Carrier structure 
Full-fledged 38 27.5 3 11.5 
Se nior 20 14.5 1 3.8 
Teacher 20 14.5 3 11.5 
Ili~llcl 25 18. 1 12 46.2 
A ~j'ji: II j 1111"(" 

:\!I '2 ~i. tl 7 26,() _ . 
Total 138 100 26 100 
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Regarding their sex, age, educational background a nd their period a llotment 

per week, table 1 shows that 78 (56. 5%) teachers a nd 17 (65 .4%), key teachers 

and principals were males respectively. The rema ining number of 60 (43.5%) 

teachers and 9 (34.6%) principals and key teachers were females . The 

participation of females in the management of education is promising that 

supports a rticle 3.8 Education and Training Policy of the country (1994: 30) 

recommended the need for the participation of females for efficient and effective 

management of education. 

In terms of qualification, of the total 67 (48.6%) of teachers and 12 (46 .2%) of 

key teach ers and directors were TTl graduates; 67 (48.6%) of teachers 12 

(46. 2%) principals a nd key teachers were diploma holders . While 4 (2. 9%) of 

teachers and 2 (7 .7%) of principals and key teach ers a re with a first degree. 

This reveals that according to MOE (1 999 :1 2-20) primary school teachers and" 

directors would be diploma a nd degree h olders respectively . Thus it seems tha t 

more efforts should be made on continuous profession a l development to 

empower the education staff. 

Concerning th e work experiences of teachers 37 (26.8%), 4 (15.4%) of principals 

and key teachers fall below 5 years wh ere as 30(21. 7%) teachers, 2 (7 .7%) of 

directors a nd key teachers in the service category of 5-10 years. The other 12 _ 
"-

(8.7%), 7 (26.9%) of teachers a nd key teachers respectively fa ll in the service 

category of 11-15 years . The remaining 12 (8 .7%) teachers and 2 (7 .7%) of 

directors and key teachers were in the service category of 16-20 . While 47 

(34.1 %) of teachers, 11(42.3%) of principals and key teachers were in the 

service category above 20 years. It can be easily drawn that the majority of 

respondents h ave served above 20 years. This shows that those respondents 

were we ll aware of the status of school clustering and can efficiently respond to 

Lil c qucsLio1l s which added to the realiza tion of this study. 

Regarding the ir teaching load , 51 (37%) of the teachers a nd 11 (42.3) of key 

teachers and principals have periods between 26 a nd a bove per week and 
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27 (1 9 .6%) teachers and 8 (30 .8%) of key teachers were 2 1- 25.The other 43 

(31.2%) of teachers and 3 (11. 5%) of key teachers and princ ipa ls have been 

found bearing a load of 16-20 periods. The remaining 17 (1 2.3%) and 4 (1 5.4%) 

of principals a nd key teachers were 15 periods a nd below per week. This shows 

that majority of respondents could not facilitate and pa rticipate in clus ter 

resource center activities . 

As fa r as teachers carrier structure IS concerned, 38 (27.5%). 3 (11. 5%) of 

teachers and principals were full fledged, 20 (14. 5%). 1 (3.8%) were senior 

teach er s, 20 (14 .5%). 3 (11.5%) were teachers, 25 (18.1%) , 12 (46.2%) were 

ranked higher wh ere as 35 (2 5.4%), 7 (26.9) respectively were assistan ce lead 

teachers with diffe rent levels of carrier structure. 

With respect to the distan ce between satellite sch ools and CRC 17 (1 2.3%) of 

Leachers and 9 (34.6'Yo) of key teach ers and principals expressed the distance 

between CRC schools and satellite school were less than 1 k.m, 82(59.4%) of 

teachers and 8 (30 .8%) of key teachers and principals between 1-2 k .m and 25 

(1 8 .1%) of teachers a nd 5 (1 9.2%) key teachers and principals between 2-3 

k.ms. On th e other hand, 14 (10.1 %) of teachers and 4 (15.4%) of directors a nd 

key teachers reported that the distance is more than 3 k.m. So this shows us 

that dista nce seems not difficult for majority of satellite schools to make 

frequent contact with CRC. 

4.2 Analysis of Data on the Main Issues of the Program 

4.2.1 Analysis of Data on the Objectives of School Cluster 

Program 

Like uLher educaLiona l progra ms, school cluster program will achieve its 

objectives efficiently if it IS in supportive condition for the implementation 

rrocess . Th e availabili ty of the required resources , effective administrative 

structure, clear procedures, a nd appropriately tra ined manpower in the (SCP) 

plays the major role to implement the program. 
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Accordingly the Ethiopian Education system promotes school cluster program 

(SCP) as a means of facilitating the teaching learning process. The program is 

cost effective which makes better use of local resources, responds to teachers 

immediate needs and provides opportunities for on site practice and reflection. 

As indicated in table 3, the objectives of school cluster program are meant to 

improve the quality of teaching learning process in schools through 

upgrading the teaching skills of teachers that helps them to develop self 

confidence, to help teachers in acquainting themselves with modern 

technological findings, to develop student centered approach of teaching, 

promotes change and innovation hence create efficient teaching learning 

environment and to initiate teachers to conduct action research on the 

problems in the teaching learning process, to mobilize the Community to be the 

sole planning and management body of primary education, to strengthen 

linkage among the various educational offices and to establish good 

rclationship. 

With regards to the above objectives of cluster program, the average means of 

thc two groups of respondents were found to be 4.46 for teacher and 4.17 for 

principals and key teachers respectively. When we compare the responses given 

teachers were rated initiating action research, upgrading teaching skills, 

acquainting teachers with modern technological findings and strengthening the 

linkage among educational offices were high with means 4.69, 4.62, 4.62, 4.42 

and 4.42 . Respectively where as key teachers and principals rated high on the 

above objectives of upgrading teaching skills of teachers' improving the quality 

of teaching learning process and acquaint teachers with modern technological 

findings with average means 4.45, 4.39 and 4.35. 

Moreover, every mean value of teachers except item 1 was greater than its 

corresponding mean value of key teachers and directors. When we analyze the 

average mean value of the groups, items on 2, 3, 7 and 4 have high average 

mcan value, 4.53, 4.49, 4.46 and 4.41 respectively on items 1,2,3,6,9 and 10 
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statis tically there is no significant difference between the two groups regarding 

the consideration on some objectives of school cluster program. 

As it was also mentioned in the review, the main objectives of school clustering 

are delivering teacher professional development, supervision, production a nd 

sharing of teaching materials and facilitating action research projects how ever 

the t-test value indicated that there is statistically s ignificant difference where 

T=1.994, 2.32 1, 10.818, 11.477 which is greater than 1.96. Thus, both group 

members were perceived differently a t this stage. 
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I 
No 

1 

2 

3 

4 

5 

6 

7 

8 

9 

10 

- - - - - -_. - - -reI --- - -- - ---
Teachers N=138 Kev teachers and Principals N=26 

Name 1 2 3 4 5 x 1 I 2 3 4 5 x Aver t-valu e 

N N N N N N N N N N mean 
, 

I Im proves the quality of teaching learning 2 4 12 40 80 4.38 - - 1 14 11 4.39 4.38 -0 .37 
I process in schools 

I Upgrade the teaching skills of teachers that 3 4 6 40 84 4.62 - - - 10 16. 4.45 4.53 .954 
he lps them to develop self confidence 

I Help teachers acquaint themselves with 3 6 15 30 84 4.62 - - 1 8 17 4.35 4.49 1.339 
modern technological findings 

Helps to develop self motivated and 4 7 2 7 47 52 4.42 - - 4 6 16 4.00 4.4 1 1.994 
student centered approach of teaching 

Teac hers can develop self confidence 3 8 26 56 40 4.38 - - 2 11 13 3.93 4.16 2 .321 
through supervision and upgrading 
Pedagogical skills and competence 

Promotes change and innovation hence 6 6 12 48 66 4.38 - - 1 12 13 4.17 4.26 1.353 
create efficien t teacher learning 
e nvironment 

Initiate teachers to conduct action research 7 4 17 33 77 4.69 - - 2 7 19 4.23 4 . .46 10.82 

Helps mobilize community to be the sole 5 5 22 55 49 4.32 - - 2 12 11 4.02 4.17 11.48 
planning and management body of primary 
edu cation 

Helps to strengthen linkage among the 7 9 15 53 53 4.42 - - 3 8 15 4 .00 4 .21 1.869 
various educational offices. 

Helps to establish good relationship among 7 1 15 31 72 4.38 - - 2 11 12 4 . 13 4.26 1.007 
teachers and a lso conducive teaching 0 
learning environment in school. 

Average mean 4.4 4.17 4 .33 
6 

Strongly disagree = I , disagree = 2, undecided = 3, agree = 4, strongly agree = 5, significant at t = ! 1.96, P ~ 0 .05 tow tailed. Where: N = Number of 

respondents, f = frequency, xave = average mean x = weighted mean, t - value = calculated v 

Mean values of responses using Likert scale were calculated a nd the average means wear interpreted as O.5-1.49~very low, 1.5-
2.49~low, 2.5-3.49~medium, 3.5-4.49~high and 4.5 and above very high. 
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4.2.2 The Planning Process of School Cluster Program in Cluster 

Centers 

Planning is an activity that requires the active participation of those who a re 

involved in the implementation of the program. Cluster based planning is the 

activity taking place at each cluster centers to use its own potential, talent and 

resources to achieve its objective. Without planning it is difficult to organize 

people and other resources effectively. 

School clustering currently provides a framework for better planning the 

provision of financial, material and human resources in a wider and more 

logical context to strive access, equity, quality, democracy and efficiency in the 

education system (Dittmar 2002: 17) . 

As indicated in table 4, respondents from sample cluster centers confirmed that 

in planning process, clearly identified objectives and strategies of the cluster 

program, involvement of satellite schools teachers in the planning process, the 

participation of educational managers at different levels, organizing of need 

assessed trainings accessibility and continuity of in servIce trainings and 

clearly identified methods of evaluation were activities carried out by cluster 

resource centers. 

The mean of each item of key teachers and direc tors was compared to the 

average and the involvement of stake holders, delivering trainings for clustered 

schools, aiming at quality of professional development, clearly stated objectives 

and strategies and methods of evaluation were rated high with the average 

mean; 3.83, 3 .72, 3.68, 3.67 and 3.61 respectively. Where as the involvement of 

satellile school teachers a nd key teachers; need assed trainings and clearly 

identified methods of evaluation were found medium with mean value 3.03, 

3.20, 3.20 and 3.49 . With respect to each group responses on planning of 

cluster program, teachers rated the involvement of stakeholders, accessibility of 

in service training and continuity of trainings high with the average mean 3.65, 

3 .~6 and 3.50 respectively. While clearly stated objectives and strategies; 
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a iming at quality professional development and developing need assessed 

tra inings rated medium . The involvement of satelli te schools, key teachers and 

identified methods of evaluation rated low with means 2.53, 2 .63 and 2.48 

respectively. In order to check the variation s in opinion s between the 

respondents T-test was carried out. Therefore, the results of th e T-test, 2.219, 

3 .326, 4.534, 5.620 showed that significant difference was observed on 

objectives and implementation strategies, involvement of satellite school, key 

teachers and evalua tion methods of cluster plan at P<0.05 significance level. 

Moreover, methods of cluster pla n evalu a tion , the involvement of key teachers 

and satellite schools are the main features of school clustering strategy that 

play significant role were rated low value by teachers . So it is possible conclude 

that school cluster practitioners have different understa nding a bout planning 

activities. 

The discussions made with focu s group depicted that the implementation of 

sch ool cluster planning was not supported by efficient cluster management 

committee or specific section at city, su b city or CRCs levels. There is no 

structure no chain of responsibility or stron g network regarding the progra m . 

There is not any expert assigned to the progra m. Instead the persons who are 

running this program are those who have got th ere own job. This implies that 

the absence of CRC structure at the bureau level among different educational 

levels. 

They mentioned that at the initial years there was strong support from BESO, 

UNICEF and authorities at a ll levels. Later, the program become in active and 

the preliminary enthusiasm has faded away . Hen ce, CRC made no plans, 

organization, coordination and efficient follow up strategies. They also 

mentioned that the city government of Addis Ababa adminis tra tion evolved in 

thr ronstruction of 5000 classrooms since 1997 E.C. Moreover, community a nd 

y <l\llil (·(·lIk!" d( ·v(· loJlIl\("lll p !"ogl"Hm wns nlso implemented in 1999 E.C. to 

l·ll ll s llucl ii ulur ics, gy mllasi ums and sport fi clds to assure access and quality 
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in every kebeles. Hence actors in the system from CGAEB staff down to schools 

were engaged in these tasks. Therefore, no one has given due attention to the 

program except focusing on the affairs that are mentioned in this paragraph. 

Other than this, the frequent transfer of principals and key teachers, who 

facilitate the program, has been fundamental problem that plagued it. Besides, 

the student researcher a lso mentioned that though school clustering recently 

introduced consequently the decentralization of the city on the bases of the 

revised Charter Proclamation NO.361/2003, the nationa l election of 1997 E:.C 

and had also their own influence on the program. This loss in continuity 

undermines the work that is being done; it means that we have to start a fresh 

in developing the program . 

According to the interview conducted with BESO project, the interviewee mentioned that 

the organization is actively working with Kotebe College of Teachers Education and 

CGAAB to promote AED/BESO II support program. They work collaboratively by 

providing technical , financial, and material support for the program. The program owing 

to lack of integration has not been performing as it was des igned. 
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No 

1 

2 

3 

4 

5 

6 

7 

8 

9 

Table 4 : Planning Process of Cluster Programs 

Teachers N - 138 Key teachers and principals N = 26 

Name 1 2 3 4 5 x 1 2 3 4 S x Aver t-value 

N N N N I N N N N N N mean 
I 

Clearly identified objectives and implementation strategies 7 7 63 42 19 3.43 - 1 10 6 9 3.88 3.67 2.219 
at school level 

The involvement of satellite schools teachers in planning 47 17 -19 4 21 2.53 2 3 8 4 8 3.52 3 .03 3.326 
of school cluster program 

The involvement of stakeholders in the planning process 4 13 57 31 28 3 .65 - 4 7 6 8 3 .83 1.667 
of school cluster program (city, sub city, Keble and school 4.00 
educational managers) 

The extent to which key teachers involve in cluster 30 29 50 16 II 2 .63 - 1 II 6 7 3.76 3 .2 4.534 
educational plans 

Training programs aimed at quality profeSSional 2 17. 54 41 22 3.47 - 2 7 8 8 3.88 3 .68 1. 960 
development and advancement of the staff 

Trainings are based on need assessment undertaken by 5 24 48 4 3 18 3.33 - 2 9 10 4 3.64 3.49 1.439 
participant 

Every staff member in cluster receive in-service training 9 II 46 38 34 3.56 - I 10 5 9 3 .88 3.72 1.327 

Trainings are continuous and include short visit, 4 II 4 1 SO 28 3 .50 - 7 II 7 8 372 3.61 .988 
demonstration and experience sharing. 

Cluster plan has clearly identified methods of evaluation. 5 46 4 1 8 13 2.48 - 3 5 7 9 3.92 3.20 5.620 

Average mean 3.2 3 .83 3.49 

2 

Strongly disagree = I , disagree = 2, undecided = 3, agree = 4, strongly agree = 5 , significant at t = .!. 1.96, P ~ 0.05 tow tailed. Where: N = Number of 

respondents, f = frequency, xave = average mean x = weighted mean, t - value = calculated v 

Mean values of responses using Likert scale were calculated and the average means wear interpreted as O.5-1.49=very low, 1.5-
2.49=low, 2.5-3.49=medium, 3.5-4.49=high and 4.5 and above very high. 
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4.2.3 Training Areas and its Organization of School Cluster 

Program 

School cluster program provides a framework through which a more 

comprehensive and coordinated program of training can be delivered effe ctive ly 

at cluster centers. It is the means by which teachers update their knowledge, 

s kills, attitudes and abilities to demonstrate high level of student achievement. 

(Mac-Neil, 2004:2) School and cluster based in service teacher professional 

development programs call for community participation, ties teacher training 

curricula to loca l conditions, school level goals and purports to be cost effective. 

Training needs of the teaching staff is mainly assessed and aimed at the actual 

needs at cluster resource centers rather than having a uniform program for the 

whole region. 

Table 5: Training Access of Respondents 

l. Respondents 
Have you received any training organized 

by cluster educational program 
Teachers Key teachers and 

N=138 Directors N=26 

A. Yes 63 45.7% 10 38.5% 

b.No 75 54.3% 16 6l.5% 

Total 138 100% 26 100% 

2 If your answer for question no.1 is yes to 

what extent trainings were considered in 

the school cluster program 

a. Very high - - - -

b. High 26 18.84% 3 11.54 

c. Low 37 26.81% 7 26.9% 

Total 63 45.65 10 38.5% 
L--. 
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4 .2.3.1 Training Access of Respondents in Sample Cluster 

Centers 

Item 1 of ta ble 5 indicates wheth er respondents received a ny Lra ini ng org' "1i zt'd 

by cluster educationa l program . The corresponding ri gllre~ in lhc la bit' 

illustra tes th a t 63 (45 .7%) of teach ers, 1 0 (38.5%) of di rcc Lors "n el k ey 1(,' I1'I11'rs 

h ave taken tra ining where as the rema ining 7 ';', (';', 4 .:1'%) lC[1(' lwrs nnrl 1 fi (fi 1.:1 % 

)principa ls a nd key teach ers h ave not taken any kind of tra inin g. Other 

teachers, principals have taken tra ining. Those wh o have ta ken the tra ining 

were asked the extent in wh ich tra inings considered in sch ool clu s ter program. 

As it is indicated 26 (1 8.84%)of teachers , 3 (11 .54%) of key teach ers and 

directors give high , 37 (26.8 1%) teach ers, 7 (26 .92%) directors a nd key 

teach ers gave low response to the a lterna tives. Thus, responses indicated th a t 

training opportunities did not reach majority of respondents and were a lso very 

limited . The questionn a ires were a lso included open ended qu estion s. 

Respondents reques ted the reason for why they have said low. They men tioned 

some of the reason s such as Spon taneity a nd infrequen t of t ra in ings, Inck of 

pla nning, organizing at a ll levels, lack of budget , time con stra in ts of educational 

leaders at a ll levels and lack of efficient fo llow up s trategies by stake holders , 

inactive of th e resource cen ters were the major problems. 

The results of education officials a nd team leaders interview confirmed tha t 

the involvem ent of stake h olders in clus ter planning and evalua ting ac tivities to 

determine whether they brou ght intended results wa s not tha t much 

pa rticipa tory. There is neither implementing manual nor guideline ava ilable to 

h ave a clea r vis ion of pla n implementa tion. Besides, there is no establi shed 

network be tween education a l offices and Kotebe College of teachers' education 

on th e ma tter of school clustering. Accordingly clus te r sch ool in the su b city 

couldn 't get support form the college . 

With regard to th e BESO, the interviewees s ta ted that the BESO project has 

been frequently providing ma teria ls a n d fin an cia l support to equip resource 
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centers, whereas most of non-BESO support schools do not get any support. 

On top of this, they rendered training services for key teachers, directors and 

education officials; assigned focal person to closely follow up and visit CRCS. 

According to the reflection of the respondent most of the private schools which 

were part of the cluster group were reluctant to participate in the program. 

Since they thought that they had all the necessary teaching and learning 

materials. On the other hand, public schools didn't have extra teachers as that 

of Government schools. For this reason, the ma nagement of the school is not 

willing to work collaboratively with the resource centers . As a result schools 

from different school type didn't have the same concern on working 

collaboratively. 

On top of this, the program was not supported by adequate allocation and 

distribution of financial and material resources in order to achieve its intended 

goal. Even the budget allocated for school was not distributed on timely basis 

from the sub city finance a nd economic development office. They also 

mentioned that the pool system of structure of financial management 

aggravated the already existing problems in relation to budget a llocation and 

utilization . 

They stressed that the decentralization of educationa l management to kebele 

level enhances more participatory decision making and implementation. On the 

other hand there was no financial and materia l resources allocated for 

education purposes at kebele level. Besides, kebele team leaders are 

accountable to the sub city education department and kebele education and 

health head. In practice yet they assigned beyond their job description by the 

sub city and kebele demonstratives .For instance, the researcher was assigned 

in the sub city revenue department for three months working not related 

aClivities lo her profession. 

Nevertheless, CGAAEB and SCED has been tried to fill the gap by organizing 

the cen tcrs and delivcring short term trainings for educationa l leaders at all 
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levels to create common awareness. MOE in UNESCO (2005:6) emphasized that 

the consideration of the continuous professional development through cluster 

schools is one of the key challenges to teacher education. 

Hence, successful SCP requires strong future orientation and a willing ness to 

make long tern commitments through discussions with policy makers, key 

stake holders and collaborators. 

Table 6: Training Areas of Cluster Program 

RANK FREQUENCES 

No ITEMS Teachers N = 138 Directors & Key Teachers N = 
26 

1 

2 

3 
4 

5 

6 

7 

1 2 3 4 5 6 7 x I 2 3 4 5 6 7 x 
Learner centered 53 35 16 10 9 1 I 4 2.53 6 7 3 3 3 2 2 3.15 
approach of instruction 
Activity oriented 28 12 8 32 19 28 11 3 .94 6 4 4 3 4 4 1 3.42 
preparation of lesson 
Continuous assessment 22 35 19 3 1 16 9 6 3.2 4 3 6 6 4 I 2 3.53 
Self content class room 28 19 43 6 15 16 1 1 3.38 4 3 8 3 3 2 3 3 .62 
management 
Conducting action 10 14 13 9 12 9 71 5.24 4 4 4 5 1 - 8 4.03 
research 
Class room 21 14 26 23 20 30 4 3.81 6 3 7 3 2 4 1 3.30 
management 
Teaching aid 23 16 10 12 46 21 10 4.05 4 1 5 7 8 1 - 3.65 
preparation 

4.2.3.2 Training Areas of Cluster Program 

Like a ny educational program school clusterin g a ims at offering CPO of 

teachers and directors to develop the knowledge and skills required for effective 

implementation of child centered teaching approach, continuous assessment, 

self contained classroom and action research etc (MOE 2005:54) . 

As it is indicated in table 5, the training a rea of cluster centers was ranked by 

the respondent according to their degree of importance in promoting the 

Ic<lching Icn rnin g process. Accordingly, teachers' ranked learner centered 

approach of instruction, continuous assessment; self contend classroom 

managemcnt to be the most importan t training areas while directors and key 

Lcachcrs were ranked activity oriented lesson prepa ra tion, classroom 

managcmc nt a nd learner cenler a pproach of instruction a re most importa nt 
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training areas. At the same time, those trainings like conducting action 

research, teaching aid preparation and class room management which are the 

main emphasis of the program were considered less important both by 

teachers, directors and key teachers that need much consideration 

4.2.4 Training Organization of School Cluster Program 

Organizing is the key function in managing of school cluster program that 

needs the support and active involvement of all stakeholders, school leader ship 

as well as ownership by the teachers. SCP provides a frame work through 

which a comprehensive and coordinated program delivered efficiently at cluster 

resource center. (ANRS 2002: 17) mentioned that the main characteristics of 

good management of cluster program are leadership qualities, shared vision 

and goals, team work, emphasis and high expectation. 

As indicated in table 7, principals and key teachers were asked to respond on 

the organization of cluster training program. Hence, the extent to which 

educational professionals are involved in cluster training provision and 

evaluating the effectiveness of training program were rated high with average 

mean 4.00 and 3.88 respectively. The appropriateness of training schedule was 

rated with mean value 3.85 which shows trainings are arranged on convenient 

time for teachers. Respondents also rated the extent to which trainings are 

provided based on the needs of teachers and the availability of training 

materials for the provision of training in cluster centers 3.5 and 3. 12 

respectively .Where as the extent to which training programs are in line with 

schools an nu a l plan was rated 4.00.Hence all the average means showed that 

trainings in cluster program has given an attention as a means to increase the 

cnp8city of the teaching staff. 
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Table 7: Training organization of SCP 

No 

1 

2 

3 

4 

5 

6 

7 

8 

Key teachers and Principals N=26 Weighted 

Items 
N % N % N % N % N mean 

The extent to which educational 13 52 - - 7 28 6 24 - - 3 .73 
professionals from (city sub city and 
Keble) involved school cluster training 
provision 

The use of educational managers from - - 8 32 10 40 8 32 - - 3.00 
the sub city and kebele 

The extent to which trainings are - - 8 32 6 24 12 48 - - 3.50 
provided based on the needs of teachers. 

The extcn t to which training programs - - 4 16 3 12 8 32 II 44 4.0 
arc inline with schools annual plan 

The extent to which cluster educatio nal 13 52 5 20 1 4 6 24 I 4 43 . 12 
program organized by cluster resource 
centers. 

Ava ilability of training materials - - 8 32 8 32 9 36 1 4 34.12 

Selling an appropriate and condu cive - - 2 8 8 32 8 32 8 32 3.85 
time frame for the training program 

The extent to which educational - - 3 12 5 20 10 40 8 32 3.88 
professionals at different levels (from 
sub city to kebcle) in'valved in evaluating 
the effectiveness of cluster training. 

Average mean 3.53 

l=strongly disagree, Disagree=2, Not sure=3, Agree=4 and Strongly agree=5 

4.2.5 Monitoring and Evaluation System of School Cluster 

Programs 

Evaluation helps to know to what extent plans are implemented and objectives 

are obtained. It serves to decide what readjustment to make them in the course 

of implementing plans as to lea rn lessons for the improvement of future 

performance .(ANRS 2002: 17) The purpose of school cluster program evaluation 

is to recognize success but also to acknowledge weaknesses and use this 

knowledge to plan effectively to improve quality of education in the future. 

As depicted in table 8, statistical computation was made for the responses 

given by the groups of respondents using likert scale. Based on this scale the 

mean of each variable was compared with the average mean: active 

participation of teachers in evaluation focuses of cluster centers on the 
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promotion of knowledge and skills cluster educational programs were rated 

medium with average mean 3.64 and 3.47 respectively. 

As the table indicates every mean value under the key teachers and principals 

was grea ter than its corresponding mean value under the teachers for a ll items 

in the list. Again in all mean value under the key teachers and principals were 

above average while some of the mean values under the teachers were below 

average . 

While the activities, monthly evalua tion of school cluster, participation of 

BESO / UNICEF and the evaluation of cluster on the over a ll educational 

program were rated low with average mean , 2 .73 ,2.9 1 and 2.56 respectively. 

With respect to each group responses , eva luation on the promotion of skills 

and knowledge, active participation of rated high with mean 3.50, 3.88 and 

3 .81 by key teachers and principals. Where as teachers rated evaluation of 

cluster progra m, reporting of evaluation results and active participation of a ll 

teachers with mean 3.13, 3.07 and 3.40. 

The table also shows that statistically no significant differences between the two 

groups with regard to the participation of BESO /UN ICEF and reporting 

evaluation result to concerned bodies. When T-test was computed to see the 

significant differences in groups , it was observed that there were s ignificant 

differences on monthly evaluation, pa rticipa tion of teachers in evaluation on 

the over a ll cluster edu cational program. The calculated T value, 3.44, 2.175, 

2 .027 and 3.529 t>± 1.90. 

It was a lso found that the researcher observed the physical conditions of 

Yckalit 23 and Abyisinia CRCS. Regarding the availability and the functions of 

lite reslIu rce ce llle rs, Liley were Ilominal alld nol organized enough to provide 

appropriate service for satellite schools. In both eases the resource centers 

mainly served as pedagogical centers. The properties of CRCs provided by the 

BESO, UNICEF and the Bureau were not properly registered to be utilized by 

the resource center, rather kept under the responsibility of the store keepers of 
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the schools. In both cases the heads of the resource centers were not willing to 

borrow any instructional materials for satellite schools. Hence, the researcher 

has observed neither any document on cluster based trainings nor lists of 

satellite school teachers who have borrowed and returned the instructional 

materials. There was no eRe committee that organizes the program effectively. 

Hence, the satellite schools were not actively participating and utilizing eRe 
materials from the established resource centers . Therefore, eRe and satellite 

school lacked follow-up and monitoring form the concerned educational bodies. 

Even, the materials which were provided used only for the resource centers. 
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Table 8: Evaluation System of Cluster Program 

I Teachers N=138 Key teachers and I Aver T 

Principals N=26 mean value 
No Item 

1 2 3 4 5 1 12 3 4 5 I 
N N N N N x N N N N N x I 

1 School cluster program is evaluated on 32 38 27 17 24 2.73 4 7 7 8 3.73 3.23 3.444 
monthly basis 

2 Active participation of all teachers in 
evaluating within the cluster 33 11 33 26 35 3.13 - 6 3 7 10 3.81 3.47 2.175 

3 Participation of BESO / UNICEF in 
evaluating the overall cluster 29 19 
educational program 

51 14 25 2.91 1 4 11 6 4 3.31 3.11 1.442 

4 The extent to which the evaluation of 
cluster program focuses on the 
promotion of skills and knowledge of 

11 14 43 49 21 3.40 1 4 1 11 9 3.88 3.64 2.027 

teachers 

5 The extent to which evaluation of cluster 

3.
529

1 

centers focuses on assessing the over all 38 22 56 4 18 2.56 5 8 8 5 3.50 3.03 
cluster educational program. 

6 The extent to which evaluation results I are carefully reported to concerned 8 36 57 14 23 3.07 1 5 9 6 5 3.31 3.19 .998 
bodies. 

, 

A verage ~ean 2.97 3 .. 28 

Strongly disagree = 1, disagree = 2, undecided = 3, agree = 4, strongly agree = 5, significant at t = ~ 1.96, P ~ 0.05 tow tailed. Wr.:-re: ~ = I\umber o f 

respondents, f = frequency, xave = average mean x = weighted mean, t - value = calculated v 

Mean values of responses using Likert scale were calculated and the average means wear interpreted as O.5-1.~9=,·ery low, 1.;) -
2.49=low, 2.5-3.49=medium, 3.S-4.49=high and 4.5 and above very high. 
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4.2.6 The Contribution of School Clustering in Promoting 

Teaching Learning Process 

Teaching and learning is a dynamic process , affected by what both students 

and teachers bring with them to the learning environment and also by changing 

local and global content. 

In this respect, school clustering has paramount importance in promoting the 

teaching learning process as a center for teaching and learning component 

tasks offering school management, teachers and community members a 

valuable opportunity to fully engage in activities and strengthen their 

professional identity through active and participatory learning. (Stoll in ANRS 

2002; 7) school and cluster based program which is, collaborative; needs based 

and collegia l one creates sustained improvement and innovation in the teaching 

learning process. 

The following tables show the major importance of school clustering which were 

analyzed according to specific factors. As the table indicates under promoting 

teaching skills there were eight specific factors; four in promoting participation 

of beneficiary a nd a nother four in creating conducive environment. 

As it could be observed from table 9, comparing the responses, teachers were 

rated sharing professional expenences, promoting teachers professional 

development and promoting student center approach were high with means 

4.58, 4.40 and 4 .37 while key teachers and principals rated acquiring skills 

a nd knowledge, sharing professional experiences, promoting learner centered 

approach with mean 4.35, 4.25 and 4.26 respectively. When responses of each 

group compared with the average mean, both groups were found high with 

mean value 4 .28 and 4.38. The overall average mean was found high and 

calculaLed as 4.24. Significanl differences was observed on the opinion of the 

lwo groups in sharing of professiona l experiences among teachers at t<:t.1.96 

sil.~l1iri(,11111 lev('l. 
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Table 9: Contribution of cluster program in promoting teachers' profession 

Teachers N=138 Key teachers and Principals N=26 

Item 1 2 3 4 5 1 2 3 4 5 Mean Average T 
N N N N N x N N N N N mean value 

I Promotes teachers - 3 7 59 68 4.40 - 2 2 11 11 4.19 4.3 - .1 346 
professional development 

2 Provides as opportunity to - - 9 39 89 4.58 - 1 5 6 14 4.26 4.42 -.2 194 
s hare professional 
experiences among teach ers 

3 Moti,·ates teachers to - 7 16 49 65 4.25 - 3 4 6 13 4.11 4.18 -.7.32 
produce local teaching 
m aterials 

4 Given an opportunity of - 4 17 53 60 4 .26 - 1 4 11 10 4.15 4 .21 -.626 
mentoring the teachers 

5 Help teachers contextualize - 3 18 52 64 4.29 - - 9 4 13 4.15 4.22 -.805 
the curriculum so as to 
consider local environment 

6 Help teachers to engage in - 5 23 60 47 4 .10 - 2 7 13 4 3.73 3.92 2.139 
action research 

7 Enable teachers in gaining - 1 15 55 63 4.34 - - 4 9 13 4.35 4.34 .019 
variety of skills, new ideas 
and experien ces 

8 Promotes student center - 2 21 36 76 4.37 - - 7 5 14 4.26 4.32 -624 
a pproach 

4 .28 4.38 4.24 
Average mean 

Strongly disagree = 1, disagree = 2, undecided = 3, agree = 4, strongly agree = 5, significant at (=:!:. 1.96, P ~ 0.05 two tailed. Where: N = Number of 
respondents. f = frequency. xave = average mean x = weighted mean, t - value = calculated value 

Mean values of responses using Likert scale were calculated and the average means wear interpreted as 0.5- 1.49=very low, 1.5-
2.49=low, 2.5-3.49=medium, 3.5-4.49=high and 4 .5 and above very high. 
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4.2.7 The Contribution of Cluster Program in Promoting 

Students Learning 

School clustering enhances activities directed at improving the school 

environment in promoting owner ship of schools by students, parents a nd 

community members and education officials. These help teachers develop more 

positive attitudes, cooperative approaches and In strengthening their 

professional identity. As a result, teachers who know subject matter well and 

have a range of appropriate teaching approaches encourage better learning and 

class room management. The specific objectives of school clustering can also 

promote students' achievement, enrollment, in minimizing educational wastage 

and enable teachers to aware their social and psychological problems. 

Based on the calculated statistical results , of table 10 teachers rated promoting 

students ' reading skill, enrollment rate, handling psychological problems of 

students and minimizing drop out rates with means 4.32, 4. 13, 3.95 and 3.85. 

Where as key teachers rated with means 4.30 , 4 .22, 4.11 and 3 .99 respectively. 

When responses of each group of respondents compared with the average 

mean, responses by both groups were found high with mean value 4 .2 and 

4. 1. The overall average mean was calculated as 4. 16, which rated as high. The 

calcu lated t values at t:l:1.96 showed that there is no difference in opinion 

between the groups of respondents. 
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Table 10: Contribution of cluster program in promoting students learning 

; No 
Teachers N=138 Key teachers and Principals N=26 

Items 
1 2 3 4 5 x 1 2 3 4 5 

Mean 
Aver T 

N N N N N N N N N N N mean Value 
I Promote reading skills of - 2 37 39 58 4.13 - I 5 5 15 4.31 4.22 .976 

students through formal 
and informal techniques 

2 Promote enrollment - 2 )" 
-~ 40 71 4.32 - I 5 6 14 4.27 4.30 -3.08. 

attendance and student 
achievement and 
student achievement in 
the cluster 

3 Helps to aware feelings , I 19 13 56 47 3.95 - I 2 12 II 4.27 4.11 1.449 
need social and 
psychological problems 
of students 

4 Minimize dropout rates I 17 27 46 44 3.85 - - 5 12 8 4.12 3.99 1.233 
and repeaters 

4.1 4.2 4.16 
Average 

Strongly disagree = I , disagree = 2 , undecided = 3, agree = 4, strongly agree = 5, significant at t = :: 1.96 , P ~ 0.05 two tailed. Where: N = 

Number of respondents, f = frequency, xave = average mean x = weighted mean, t - value = calculated value 

Mean values of responses using Likert scale were calculated and the average means wear interpreted as O.5-1.49=very low, \.5 -
2.49=low, 2.5-3.49=medium, 3.5-4.49=high and 4.5 and above very high. 
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4.2.8 Contribution of School Cluster Program in 

Facilitating School Management 

School cluster progra m helps In improving the management of education In 

severa l ways. Well ma naged cluster centers encourage satellite schools to 

improve their management practices, to develop a constructive competitive sprit 

between schools, sh a ring good teaching practices and resources a nd a llowing 

pa rents and communiti es to be better informed about the activities of their 

children and sch ools, (Dykstra and kucita 1997: 15) a nd (Ditmar a nd et a i, 

:2002: 16) Parent a nd communi ty involvement in school cluster progra m builds 

lrus!. hen ce tra nsparency and accounta bility between fa milies, school staff a nd 

\",';iI ;\u ti1ll1'itil' s to im p rove sc hoo l ma nage men t. 

,(,,,IJic 1 I fJl'cscll lcLi the rulill~S uy reslJollLicl1lS on the con tri bution of C.E 

).Jrogram in fac iliLaLing schools management. The responses of respondents 

Llsing Likert scale, the contribution of cluster program in facilitating school 

management has been computed with an average mean 3.9 which shows high 

' ·(IIlII';t>lII;OIl . DlIsed nn the en1c ul a l.ed statist icall'csults, teach ers rated sha ring 

cX ).Jcricnces on educational issu es effective utilization of resources and 

promoting school management in sharing ideas with means 4.44, 4.0 1 and 

3 .39. Promoting th e involvemen t of pa rents was low with m ean 2 .33. Key 

teachers and principals rated sharing expen en ces, promoting school 

management, efficient utilization of resources and enhancing th e involvement of 

parcnLs with mean 4.26, 4.19, 4.03 and 3 .92 respectively. In order to check th e 

variations in opinions between groups of respondents T-test has been carried . 

Therefore, the results showed tha t significant difference was observed on the 

importa nce of parents involvement in school ma nagement at t:!:1.96 significan t 

level. 
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Table 11: Contribution of cluster program in facilitating schools management 

Teachers Principals and key teachers 

Items I 2 3 4 5 x I 2 3 4 5 x Aver m 

f f f f f f f f f f 

I Helps discuss and exchange - I II 50 74 4.44 - 1 5 6 14 4 .26 4. 35 
experiences on educational 
issues 

2 Enables school to efficiently - 2 36 56 42 4.0 1 - 1 7 8 10 4.03 4.0 2 

utilize resources 

3 parents will be part of the 31 52 37 14 4 2 .. 33 - 3 5 9 9 3.92 3. 13 
school administration and 
development 

4 Encourage the school - 5 40 46 41 3.93 - - 4 13 9 4 .19 4 .06 

management to share ideas in 
decision making 

A Average mean 3.7 4 .1 3.<;-

-

Strongly disagree ~ 1, disagree ~ 2, undecided ~ 3, agree ~ 4, s trongly agree ~ 5, significant at t ~!: 1.96, P:: 0.05 tow taLed Where : 

N ~ Number of respondents, f ~ frequency, xave ~ average mean x ~ weighted mean, t - value ~ calculated · .. a lue 

Mean values of responses using Likert scale were calculated and the average means wear interpreted as 0.5-1.49~ver:'· I:w, 1. 5-
2.49~low, 2.5-3.49~medium, 3.5-4.49~high and 4.5 a nd above very h igh. 
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Group discussions conducted with focus group requested to point out clus ter 

resource program supportive condition, if any; then they suggested that greater 

chances for school based trainings, favorable teachers' attitudes towa rd th e 

programs, availability of non governmental to support the program a utonomy of 

schools were considered as opporLuniLies. These respoll ses show Lhal lil e r e 

were favorable conditions of school, cluster program. Yet the educa ti onal 

leadership at all levels did not take advantage of the good opportunit ies . 

It was also included to know the opinions of the interviews a bout the continuity 

of the school cluster program. All interviewee mentioned tha t they support thi s 

program very much. If every thing goes as it was during the prelimina ry 

periods; perdium and transportation considered; a nd tra inings lead Lo a 

certificate of participation and a qualification. Moreover, they highly 

recommended that if sufficient financial and materia ls a re supplied to the 

resource centers and continuous supervision and follow up stra tegies is 

conducted. 
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CHAPTER FIVE 

SUMMARY, CONCLUSION AND RECOMMENDATION 

5.1. SUMMARY 

The purpose of this study was assessing opportunities and ch a llenges of school 

cluster progra m s in Addis Ababa, with the following m ain reason s: 

• As the progra m is recent and considered a s a n a lternative a pp roach 

to deliver continuous professional development, it is important to 

evaluate it frequ ently a nd solve problems in time . 

• To look a t the impact of cluster educational progra m 111 the 

teaching learning process . 

• To assess the problems of implem enting school cluster program 111 

terms of logistics and capacity of teachers and to identify strengths 

of cluster educa tion program in promoting the teaching learn in g 

process. 

The study is conducted on th e basis of clea rly s tated gen era l a nd spec ific 

objectives. To meet the a bove obj ectives, the study was guided by the following 

basic questions. 

1. How a re cluste r education program planned, organized and managed? 

a . Are they planned in accordan ce with systema tically ident ificd 

n eed s? 

b. How are educationa l cluster programs organized? 

2 . Is there cluster education progra m school clima te? 

3. What a re the a ttitudes of educational ma n agers, pri nc ipnls ancl 

teachers towa rd cluster education progra m? 
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4. What results a re achieved in schools since the introduction of cluster 

education program? 

5. What the ch a llenges that influence cluster education programs? 

In dealing with the research questions, literature was reviewed, questionna ires 

were distributed, and interview, focus group discussion, fie ld observation and 

document review were carried out. 166 copies of questionna ire were di s tributed 

to teachers, directors and key teachers, experts'. Educa tion team leade rs a nd 

experts at different educational administrative offices were involved in the 

interviews. 

The data obtained through questionnaires were analyzed a nd in terpreted 

mainly u s ing percentages, mea n a nd t- tes t and da ta from interview and 

observation were analyzed qualitatively. Based on the results of da La a nalys is 

and interpretation, the following major findings we re obtained . The major 

findings are summarized as follows . 

1. The proportion of female respondents were promising that cons is ts 60 

(43.5 %) of the teachers a nd 9(34.6%) principals appea red in Lhe 

study. 

2. With regard to the qualification, 67 (48.6%) of teachers and 12 (46.2%) 

of key teachers and directors were TTl graduates while 67 (48.6'%) of 

teach ers, not fit to the given educational level required by the 

Ethiopian Teach er Development progra m to run prima ry school 

education ac tivity. 

3 . The teaching load of teachers was found to be high whi ch is 26 a nd 

above periods weekly tha t hinder mos t teachers to make a meani ngful 

pa rticipation in Clus ter resource centers activities. 
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4. The distance between satellite schools and Clus ter resource ce nte rs 

was found to be 1-2 K.M which seems not difficult to make frequ ent 

contact in cluster resource centers. 

5. Further more 38 (27.5 %) of teachers, 3(11.5%) of key teachers and 

principa ls were full -fledged. 

6. Among the objectives of school clustering promoting to conduct act ion 

research, upgrading teaching skills, familiarizing with technologies, 

student center approach, linking schools with various educat iona l 

offices rated high with mean values 4.69, 4.62, 4 .62, 4.42 and 4.42 by 

teachers. Key teachers and principals rated high on upgrad ing the 

teaching skills of teachers with mean 4.45, improving the quality of 

teaching learning with mean 4.39 a nd acquainting with mod ern 

technologies with mean 4.35. 

7. The participation of satellite school teachers in planning, the role of 

key teachers in planning process and evaluation methods of cluster 

plan were rated low with s ignificant difference among respondents. 

8. The training program in cluster resource centers was aimed at quality 

of professional development of teachers with m ean 3.68 considered to 

be important. 

9. It was found that cluster based training accessible ma inly to li mited 

number of respondents. 75(54.3%) of teachers and 16(61.5°;(,) of 

principals and key teachers did not received any training organized by 

C.R.C. Majority of them did not get opportunities. The magnitude of 

practicing training program in cluster resource centers was a lso found 

to be low. Moreover 37 (26.8 1 %) of teachers a nd 7 (26.92%) princ ipals 

a nd key teachers rated consideration of training low. 
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10. Regarding the areas of training of school cluster program, learner 

centered approach of teaching, continuous assessment; self 

contained classroom management was to be the most important by 

the teacher respondents while directors and key teachers ranked 

activity oriented centered approach . Further more, conducting action 

research, teaching a id preparation and classroom management 

ranked less important by teachers while conducting action resea rch , 

teaching and prepara tion and self conta ined classroom management 

by principa ls and key teachers. 

11. In relation to training, 11(44%) of key teach ers a nd principa ls 

positively agreed that training programs was a ligned wilh school 

a nnual plan. 

12 . With regard to evalua tion process of the program, statistically more 

significant differences were observed on monthly evaluation of 

school clusters, participation of teachers I!1 evaluat ing the program, 

focu sing of evaluation on the promotion of skills and knowled ge of 

teachers and on th e over a ll program. 

13 . Statistically significant difference was observed between respondents 

on the specific objectives of school cluster program in promoting the 

involvement of parents in school a dministration and in sha ring 

professional experience among teachers. 

5.2 Conclusion 

School clustering is an a lternative approach to deliver continuous professional 

development for updating and upgrading the teaching staff through trainings 

and informal sharing of experiences. The approach ma inly works by developing 

capacity at cluster leve ls through empowenng, providing educationLlI 

equipments and reference books to enha nce teachers ' capaci ty. The under 

pinning principle behind school clustering is to create opportunities to provide 
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supplementary trainings to teachers to compliment pre service t ra inin g and to 

influence classroom practices. The program has been undertaken a wid e nation 

status and adopted in the ESOP as a national strategy with a view to eslabli sh 

qu a li ty standards in primary schools. From the literature and inferences made 

the implementation of school cluster program in Addis Ababa had problems. 

The physical conditions of the centers, including facilities , low attention to the 

program by a ll stake holders, low supervision and support to the program. 

However , many achievements have been registered including the objectives of 

the program h ave understood by stake holders, educational offi cia ls partic ipate 

in planning the program, initiate teachers to condu ct action research and to 

prepare teaching a ids u s ing local materia ls, increase teachers motivation 

towards th eir teaching and promote the community to participate in school 

management activities. Generally, the following lessons can be drawn from the 

ongoing program: 

Factors positively influen cing SCP were decentralization of school 

m an agem ent, positive attitudes of teachers toward SCP program 

there was a lso a strong belief in the professional development of 

teacher to develop their knowledge, skill, attitudes a nd abi li ties 111 

mitigating educational problem and an agent of change In 

curriculum, pedagogy to improve the teaching learning hen ce SCP 

are the means to achieve it. 

Factors negatively influencing SCP were lack of incentives, shortage 

of budgets, insufficiency of time, poor planning and man ageme nt 

high work load , limited opportunities of CPO programs, low 

initiation on the pa rt of school principals and educational offi cia ls 

alienation of teachers from the planning and ma nagement of CPO 

program s . More over efforts of differen t stake h olders and 

collaborator s were not harmonized. 
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Appendix 
--- ~ - ------- --S Ie cl ---~ - - ---- --- -------d 11' hool 

Total number of 
Total Total no of 

Name of Cluster Total number. of student 
number of Directors 

Resource Satellite schools Teachers 

Center 
key teachers 

M F T M F T M F T M F T 

Yekatit 23 I Yekatit23 93 61 154 2 I 3 I - I 2388 3108 5496 

2 Sh awelDema 15 3 18 - - - - I I 208 205 413 

3 Tsehay Gebat 35 25 60 - - - I - I 663 967 1630 

4 Briha n en a Selam 8 4 12 - - - I - I 109 137 24 6 -

5 Radical Acadami 14 7 21 - - - I - I 353 377 730 

6 Felege Hiyewot 18 6 24 - - - - I I 371 544 915 

7 Dej. Hailu Tesfaye 21 5 26 · · · 1 · 1 772 920 1692 

8 AmanuelCathedra 31 8 39 · · · 1 · 1 218 215 433 

9 Dagmaw Brihan 14 7 21 · 1 1 1 · 1 353 377 730 

Abesinya 1 Abyisinia 29 31 60 · 1 1 1 - 1 847 1006 1853 

2 Edeget 15 8 23 · · · 1 · 1 254 331 585 

3 Hibret Beligenet 9 8 17 1 1 . 1 1 247 229 476 

4 Betel Mekanyesus 10 13 23 1 2 3 1 · 1 . 568 568 

5 Holy Savior 10 4 14 · · · 1 · 1 119 89 208 

6 Selam No.2 6 1 7 · · 1 · 1 59 20 79 

7 Sunshine 11 2 13 1 · 1 1 · 1 104 11 2 216 

Total 325 186 511 4 6 10 13 3 16 6712 8828 I 15540 
, -_ ... -

"Source; Addis J..:etema Sub City Educauon Deparunent Annual abstract (2006 \ 20) 
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Addis Ababa University 
School of Graduate studies 

Institute of Educational Research 

Questions are to be filled by teachers 

The main objective of this questionnaire is to collect necessary information for the 

study on problems and prospective in the implementation of cluster school 

program in Addis Ababa 

It also helps to identify major problems hindering the quality provision of 

education at this level and to come up with some solutions that need to be 

designed for better provision. You a re therefore, kindly requested to fill in the 

questionnaire because the success of this study directly depends up on your 

genuine responses to the questions. 

Thank you for your cooperation in advance 

Instruction 

1. No Need of writing your name 

2. Put an " '/" mark in the space provided for your answer 

3. give short answers in the space provided for question items that are open 

ended 

I 



Part one personal Data 

1. Name of your school-------------------

2. Sex a. male__ b. Female __ 

3. Age a. below 23 years__ d .37-45 year __ 

b. 24-28 years __ e. above 46 year __ 

C. 29-36 years __ 

4. Qualifications 

a. Grade 12 or 10 complete. __ d. diploma __ 

b. Graduated from 111 __ e. B.A __ 

c. 12+- lor 10+1 

5. According to new teacher career development structure your position is 

a . Fully fledged teacher__ d. assistance lead teacher_ 

b. Senior teacher e. leader teacher __ 

c. Teacher __ 

6 work experience in currently employed school 

a . below fire years__ d . 16-20 years __ 

b . 5-10 years__ e. 21 and above __ 

c. II-15years __ 

7. Teaching load per week 

a. Below 5 period a week __ e. 21-25 periods a week __ 

b. 5-10 periods a week __ f. 26-30 periods a week __ 

c. 11-15 periods a week __ 

d. 16-20 periods a week __ 

8. Distance from cluster resource center to your school 

a. less than 1 k.m__ c . from 2-3 k.m __ 

b. from 1 -2 k.m d. more than 3 .5 k.m __ 

2 



1. OBJECTIVES 

1. What do you think are the objectives for school cluster in-service program? 
Please put your response in terms of priority by rating them as CS=strongly 
agree, agree=4 undecided=3, disagree=2 and strongly disagree= l ) 

Rating scale 

1. 2 3 4 5 

I. Improves the quality of teaching learning 
process of the designated schools 

2. Upgrade the teaching skills of teachers 

3. Help teachers acquaint themselves with 
modem technological findings 

4. Helps develop self motivated and student 
centered approach 

5. Teachers can develop self confidence through 
upgrading pedagogical skills and competence. 

6. Helps mobilize community to be the sole 
planning and management body of primary · 
education. 

7. Initiate teachers to conduct acti on research 

8 Helps to strengthen linkage amo ng the various 
educational offices. 

9 Helps to establish good relationship among 
teachers and also conducive teaching learning 
environment in school 

10 Promotes change and innovation hence create 
efficient teacher learning environment. 

3 



2. Planning issues 
~ fo llowing issues are designed to assess the planriing actIvItIeS of school cluster program. 

'iease put your response in terms of priority by rating them as (strongly agree=5, agree=4, 
r-Iecided=3. disagree =2, strongly disagree=1 

Rating scale 

1 2 3 4 '5 
Clearly identified objectives and implementation strategies at 
school level 

The involvement of satellite schools teachers in planning of 
school cluster program 

Training programs aimed at quality professional development 
and advancement of the staff 

Trainings are based on need assessment undertaken by 
participant 

The involvement of all stakeholders in planning ( city, sub city, 
Keble and school educational managers) 

Every staff member in c lus.ter receive in-se rvice training 

Participation of educational professionals in cluster planning at 
different levels. 

Cluster plan has clearly identified methods of evaluation. 

T Il vnl Vl.! lll cn t of colbborntive (NGOs) in pbnn ing and training 
of cluster educational programs 

Trainings are continuous and include short visit, demonstration 
I and experi ence shari ng. 

4 



I 

I 

I 

I 

I 

I 

I 

I 

I 

3. Organizillg 

fhe following activities arc designed to judge organizing activities of school cluster program. Please put yuur res pUll 

by rating as 
Very good = 5, good = 4, Average = 3, Poor = 2 and very poor = I) 

Rating scale 

I 2 3 4 5 

I Delivery of trainings from city, sub city, Keb le and schc:JI educational 
managers and staff members) 

The use of educational managers from (city sub city and Keble) in 
2 planning, organizing, facilitating and evaluating of school cluster 

program 

3 Consideration of school needs and conditions in undertaking trainings 

Existence of clearly stratified hierarchy of responsibi lity and 
4 organizational structure from the ministry of education down to school 

Avai labi lity of conducive working environment ( classrooms and 
5 schools) 

6 Setting an appropriate and conducive time frame for the training program 

7. Delivery of trainings by external support providers(stakeholders) 

8. Training programs arc in line with school annual plan 



4. Evalu a tion 

The following statements may promote or hinder school cluster program. Please rate opinion as curren t: 
mplemented (strongly agree= 5 agree= 4,3= am not sure di sagree2, strongly disagree 

I 

, 

I 
J 

l 
; 

I . 

1
5 

1
6 

17 

Rating scale 

1 2 3 4 5 

School c luster program is evaluated on monthly basis 

Acti ve participation of all teachers in evaluati ng with in the 
cluster 

Stake holder evaluate the overall cluster educational 
program 

Eval uation process focuses on the promotion of skills on 
know how of participants 

Evaluations utilized to asses the over all cluster educational 
program. 

Evaluation results carefully reported to concerned 
authorities 

Teachers evaluate the out comes of training programs on 
them selves. 

S.Functions of clus ter educational program 

I . Have you rece ived any training organized by cluster educational program? 

A, Yes b, No 

2. If you answer for question number one is yes to what extent were trainings considered in the school cluSk ! 

program. 

a . Very high b. High c. Law 

3. If yo ur ;Jnsw<.:r for 4u<.:stio ll Num b<.: r two is very high und hi gh thun poss iblt: arcus of training arc listed in tlh 

fnll nwillB toble. If you recoived prioritize .them In the order of the ir importance for you 



---------------------------
. ~-. - - ----.--

I Learner cen tered approaches of instructi on 
._-,. -.. _--¥'-

2 Activity oriented lesson preparation 

3 Continuous assessment 

4 Self contained c lass room organizati on 

5 Conducting action research 

5 Class room management 

7 Production and utili zation of teaching learning materials 

4_ please write any problems on cluster educati onal training 
5. If your Answer for question numbcr two law please write you r reason 

The following items may relate to the impact of the school cluster program. Read each statement earefull 
a nd put your response by rating as Very high=5, high=4, average=3, low=2 very low=l 

5 4 3 2 I 
I I. Sustain ably promotes teachers professional ski ll 

2. Provides an opportunity to share professional expenences among 
teachers 

I 3. Motivates teachers to produce local teaching materials 
4. Helps contextualize the curriculum so as to consider local 

I environment 
, 5. Given an opportunity of mentor the teaching staff 

6 Helps under take to engage in action research 

[7 Enables teachers 111 gaining variety of skills , new ideas and 
experiences 

'8 Helps discuss and exchange experiences on educational issues 

[ 9 Enables school to efficiently utilize sources 
10 Parents will be part of the school administration and development 
II. Encourage the school management to share ideas in decision making 

I 12. Helps settle local problems that may be seen within the staff members 
13. Promotes student center teaching 
14. Encourages teachers to contextualize lessons 

I IS . Promotes read ing skills o f students through formal and iriformal 
techniques 

I 16 Promote enroll ment attendance and student achievement in the c luster 
17 Helps to aware feelings ,needs social and psychological problems of 

students . 
I 18 Minimizes dropout rates and repeaters 



Please givc short answcr-s for the following questions 

I . Please write your opinion towards school clustering 
2. please write further comments to strengthening school clustering 
3. Please write problems which hinder school clustering 



Addis Ababa University 
School of Graduate studies 

Institute of Educational Research 

Questions are to be filled by Key teachers and directors 

The main objective of this questionnaire is to collect necessary information for the 

study on problems and prospective in the implementation of cluster school 

program in Addis Ababa 

It also helps to identify major problems hindering the quality provision of 

education at this level and to come up with some solutions that need to be 

designed for better provision . You are therefore, kindly requested to fill in the 

questionnaire because the success of this study, directly depends up on your 

genuine responses to the questions. 

Thank you for your cooperation in advance 

Instruction 

1. No Need of writing your name 

2. Put an " ./" mark in the space provided for your answer 

3. give short answers in the space provided for question items that are open 

ended 



Part one personal Data 

1. Name of your school--------------- ----

2 . Sex a. male_ _ b. Fema le __ 

3. Age a. below 23 years__ d.37-45 year __ 

b. 24-28 years __ e. above .6 year _ _ 

C. 29-36 years __ 

4. Qualifica tions 

a. Grade 12 or 10 complete __ d. diploma __ 

b. Gradua ted from TTl e. B.A __ 

c. 12+- lor 10+1 

5. According to new teacher career development structure your position is 

a. Fully fled ged teacher_ _ d. assistance lead teacher_ 

b. Senior teacher e. leader teacher __ 

c . Tcach e r 

6 work experi ence in currently employed schoo l 

a. below fire yea rs_ _ d. 16-20 yca rs __ 

b. 5-10 ycars___ e. 21 and a bove ___ . 

c. 11 -15years __ 

7. Teaching load per wcck 

a. Below 5 period a week _ _ e. 21-25 periods a week __ 

b. 5-10 periods a week __ f. 26-30 periods a week __ 

c. 1 1- 15 periods a wcek _ _ 

d. 16-20 pe ri ods a week _ _ 

8. Distance from cluster resou rce center to yo ur school 

,1. less th an 1 k.1l1 c. from 2-3 k.m 

IJ. from I -2 1< . 111 d. m ore than 3. 5 k.ll1 



I. OBJECTIVES 

1. What do you think are the objectives for school cluster in-service program? 
Please put your response in terms of priori tv by rating them as (5=strongly 
agree, agree=4 undec ided=3, disagree=2 and strongly di sagree= 1 ) 

I. Improves the quality of teaching lea rning 
process of the des ignated schools 

2. Upgrade the teaching skill s of teachers 

3. Help teachers acquaint the mselws with 
modern technologica l findings 

4. Helps de,·e!op se lf motivated and student 
centered approach 

5. Tcachcrs can dc , ·clop sc lf confidence tllJough 
upgrad ing pedagogical skill s and competence. 

6. I·klps mobili ze communi ty to be the sole 
planning and manage ment body of prlmar, 

Rating scale 

I. 2 3 4 5 

educati on. ' 

~--t-:-;-:-----;------;------;--.--"",,- .. --+--+---+--1f-+--j 
7. Initi ate teachers to conduct ac ti on resea rch 

~~~------~~~-------~---~--I ----~~-4-+-~ 
8 Helps to stre ngthen li nkage Hmong the ,-arious 

ed ucationa l offices. 

---- - -- - --------·--- -I- --j- +-+--j---j 

9 Helps to establi sh good relationship among 
teachers and al so conduci ve teaching learning 
environment in school 

10 Pro motes c hange ilnd illll(l\ "alion h l' Il ('L' creak 
efficient teacher learnin g environment. 
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2. Planning issues 
- ~ following issues are designed to assess the planning activities of school cluster program. 
'\ease put your response in terms of priority by rating them as (strongly agree=5, agree=4, 
riecided=3 . disagree =2, strongly disagree= l 

Rating scale 

I 2 3 4 5 
Clearl y identified objectives and implementation strategies at 
school level 

The involvement of satellite schools teachers In planning of 
school cluster program 

Training programs aimed at quality professional development 
and adva ncement of the staff 

Trainings are based on need assessment undertaken by 
parti cipant 

The invo lvement of all stakeholders in planning ( city, sub city, 
Keble and school educational managers) 

Every staff member in elus.ter receive in-service training 

Parti cipation of educational professionals in cluster planning at 
different levels. 

Cluster plan has clearly identified methods of evaluation. 

In vo lvcmcnt o f co ll aborative (NOOs) in planning and training 
of cluster educational programs 

Trainings are continuous and include short visit, demonstration 
i and experience sharing. 

4 
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I 

I 

I 

I 

I 

I 

I 

I 

3. Organizillg 

rh e following acth-itics arc desi gned to jU(l~c or"ganizing activities of schoo l cluster program. Pll'asc pili YOIl I" rl'spOI! 

by rating as 
Very good = 5, good = 4, Average = 3, Poor = 2 and very poor = 1) 

Rating scale 

I 2 3 4 5 

1 Delivery of trainings from city, sub ci ty, Kcble and sche::>1 educational 
managers and staff members) 

The use of educational managers from (city sub city and Keble) in 
2 planning, orgamzll1g, facilitat ing and evaluating of school cluster 

program 

3 Consideration of school needs and conditions in undertaking trainings 

Ex istence of clearly stratifi ed hierarchy of responsib ility and 
4 organizational structure from the ministry of education down to school 

Availability of conducive work ing environment ( classrooms and 
5 schools) 

6 Setting an appropriate and conducive time frame for the training program 

7. Delivery of trainings by external support providers(stakeholders) 

8. Training programs are in line with school annual plan 



4. Evaluation 

The following statements may promote or hinder school cluster program. Please ratc opinion as currenI' 
mplemented (strongly agrcc= 5 agrec= 4,3= am not sure disagree2, strongly disagree 

, 

1 

J 

1 
i 

I 

15 
-

1
6 

I' 

Rating scale 

I 2 3 4 5 
School cluster program is evaluated on monthly basis 

Active participation of all teachers in evaluating with in the 
cluster 

Stake holder evaluate the overall cluster educational 
program 

Evaluation process focuses on the promotion of skill s on 
know how of participants 

Evaluations uti lized to asses the over all cluster educational 
program. 

Evaluation results carefully reported to concerned 
authorities 

Teachers evaluate the out comes of training programs on 
them selves. 

S.Functions of cluster educational program 

I . Have you received any training organized by cluster educational program? 

A, Yes b, No 

2. If you answer for question number one is yes to what extent were trainings considered in the school clusk! 

program. 

a. Very high b. High c. Law 

3. If your answer for question Nu mber two is very high and hi gh than possible areas of training are listed in thl 

followinB tobl .. , If YOli received prioritize ,them in the order of their importance for you 

f 



-----.- 1 
I l'\ l·1 , - _. .- - ----

r I Learner centered app roaches of instruct ion 
.-- . --------

2 Activity oriented lesson preparation 
--------

3 Continuous assessment 

4 Self contained class room organization 

5 Conduct ing action research 

5 Class room management 

7 Production and utilization of teaching learning materials 

4. please write any problems on cluster educational training 
5. If your Answer for question number two law please write your reason 

The following items may relate to the impact of the school cluster program. Read each statement carefull 
and put your response by rating as Very high=5, high=4, average=3, low=2 very 10w=1 

5 4 " 2 I -, 
II. Sustain ably promotes teachers professional ski ll 

2. Provides an opportunity to share professional experiences among 
teachers 

13. Motivates teachers to produce local teaching materials 
4. Ilelps contextualize the curriculum so as to consider local 

I environment 
5. Given an opportunity of mentor the teaching staff 
6 Helps under take to engage in action research 

17 Enables teachers in gammg variety of ski lls , new ideas and 
experiences 

-8 Helps discuss and exchange experiences on educational issues 

19 Enables school to efficiently utilize sources 
, 

10 Parents wi ll be part of the school administration and development 
I I. Encourage the school management to share ideas in decision making 

1 12. Hel ps settle local problems that may be seen within the staff members 
13. Promotes student center teaching 
14. Encourages teachers to contextualize lessons 

I IS. Promotes reading sk ill s of students through formal and iriformal 
l echni~ 

I 16 Promote enrollment attendance and student achievement in the cluster 

17 I kips to :\w:\n: feelings ,needs social and psychological problems of 
s tlldent s - - -- ----- ---

I I~ Minimizes dropout rates and repeaters 



Please give short answers for the following questions 

1. Please write your opinion towards school clustering 
2. please write further comments to strengthening school clustering 
3. Please write problems which hinder school clustering 
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Inte rview Quest io ns 

1. What is your opinion concerning school cluster program? 

2. Please cxpla in any comment you ha ve n :ganlillg 1.11,: 
impleme ntati on or sc hool cluster program? 

:l.To what extcnt do yo u think the objectives or the program were 
n:ali;:cd? 



Focus grour discussion 

I , \\'hat \\ae the major conlributions orthe school cluster \\ith regard 10 Ihe 

impro"cmenl of qualilY of primarv educa ti on" 

2 Wh'lI major problems \\'ere encountered during Ihe des ign and implemenlation of Ihe 

project activities" Whal effons \\ere made to "llc"iate the problems'" 

\l'h"t Jo you Ihink \\'ere the lllajor sIrcngths ilnJ \\ea"neSS o rlhc school clusler 
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Date ()r oiJ:,crV;1l ion 
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I,';wil il i('s 

Corn plll~r _ 

COP.' machine 

Duplicati ng machine 

Tape reco rder 

While board 

Tc1cdsion 

Over head projector 

2 Tea ch ing learning 111atcriaI 

Science kits -----_._--------- .. _- ._--

Resea rch articles 

I 
Poli cy , guide lines, manuals 

I 
I :l 1)0('1 J II \{' J I t 

I 
I 

ITII llu le 

Supe rvis ion 

. .. po r riJ~)l i~ ____ . 



Appendix 
S a mple clu s ter centers and satellite s chools 

Name of Clus ter 

Resource 

Center 

Yekatit 23 

"b("~:ny:t 

2 

3 

4 

Satellite schools 

Yekatit 23 

ShawelDema 

Tsehay Gebat 

Brihanena Selam 

:1 1~;Hlic;.~ll\c'ld(1ll1i 

{) Felcgc H i.\'t'\\·ut 

'j I )q . J !:IJ!11 TC"s:;~vl' 

M !\m::t!ludCmht'(:ra 

9 Dagmaw Briha:1 

Abyisilli;! 

2 I::dcgel 

3 ! iih rrt. rkl~g('n(' ( 

4 Be te l \!ckall),cslIs 

5 lI oly Sador 

(, Sc-la lll :\u. :2 

7 Sunshine 

Tut :.! 

--------- ------=:---:- ------------
T ota l numbe r o f 

To tal Total no of 
Total number_ o f student 

numbe r o f Directors 
Teachers 

k e y teachers 

------- -----
M F T M F T M F T M F T 

93 61 1,,4 2 3 2388 3108 ;," 96 

1" 3 18 
.-~.-----

3" 25 60 
- -----
8 4 12 

14 7 2 J 

1:-; (, 1-1 

.~ ; .! II 

31 H 39 

14 21 
-~ ... ----

1:J 

15 

9 

10 

10 

(, 

11 

31.'1 

31 

H 

R 

13 

-I 

2 

lSI) 

( I() 

.. U 

17 

13 

14 , 
11 

511 4 

2 

(, 

-----------
208 205 ~: 3 

------
663 <)67 ! 630 

----- ------------
109 i 37 2":u 

l'i:l , --
."1 1 I -;- . ~:1 

17~ ::i -I ·1 <)!;"'I 

'I.' () it ·· 

21R 215 ..; 3J 

353 377 d J 

s· !', lOlli) : . ...; .i .; 

2.)·1 .:Jl .':-- .; 
----,.---------:----,-----c2c·,",o-----2-2-'J---- ---.. , ' 

.I 

119 

:)1) 

I 0'1 

10 11 :l 11, ()7Il 

:l ()li 

S'J 

.. W 

112 

~X2K 

.:) 1;-'; 

)" ... - "" 
;q 

2 1t) 

I ~.~40 
------ --------_._------ - --.. ---.---- -

::CSourc(' ; Addis l\:(' t (" l11 1\ Sub City Ed uC<lt ion l1t'ra r ull(,ll t Anmlfl\ allstr'H'\ (200(J \ :20 



MUI hOC] hrOtJ M r.'H'.C :rIfle: 

n~ 'l.n.1J: ~;JiJ: rr~&-Ji: MlIrC t.(iClI 0tJ6M:r lIClIC 

-' -6· rh"{]+C t f'lC{]- "'16hA M" r'I'9~1n" I: Y t'I fl'I' h <j:: A r"-"",er I 4'. "" fZ,'r/' h -' -"'7 'N O. -l~ :y. 
-(111+ 

1 ~"] "'7 0/. 9'''/.A h I' no!?: no t Y .~l.li f' no '}"] (]-7' "t· ~ 7 
1'/0.+ 

2 'I' () c.- .. .. 7 
J -/'1'1 uo (J) C 'I' .. .. 7 
4 uo{]hl.9" 2 .. .. 8 
5 M:: t I] I, '} .~. ~ '/. -,1.1 rU1Hl .. 8 
6 n, l' A rh.9" .. .. 8 
7 1'1]'1;+ 23 f'an'}"]{] + I' -'t{] h1''''7 9 
8 .O llo·uoC UJuo-/-C .. .. 6 
9 (ttl l. 0119" r Uli'O .. f? 
10 6 .~-lr OPt· .. t\5!.;r 6 
11 ,~lili"'7"" I]M' f'no'}"]{]j' .. 6 
12 <j:: G.;'" fZ, (J) l ' 'il 'l' C 1 f'Uli'O .. 6 
13 9"{]t-'1' l'U f' no'},,]{]·J- <l!C.f.{] 7 
14 (J)e'l rl-Jt ·J- .. .. 7 
15 6 .~· 11' Ou-Ol.1' .. .. 7 
16 ·0 (Il.t· 0/. f'Uli'O .. 7 
17 I,'t tfD .~-c·{] .. . . 7 
18 . e.lilan ~ t · J': f'ao'}"]{]·1- f't. 6 
19 11hO ~'I]u .. .. 6 
20 "'7.YliY 23 .. .. 6 
21 9"{] t- 'I' OC ,'! .2 .. (l0. 5 
22 (lt'\, U·O L-/· (t·O 1';"'1111 .. 6 
23 I,rc ,,9"1] .. .. 6 
24 1, :J><l; f' uo'},,]M' I' no'}"]{] '" ,, :1><1: :P t\. t 7 
25 1"'} 4!'l'C I, .. .. 7 
26 {]11{]t ~ .? t\. ., '} 4-{] {] A h " <j:: T 7 
27 no.?Q -/. 28 .. .. 7 
28 no I] 'z. " I, I] I] Q .. .. 7 
29 6(J).'/>+_ OU·Ol.']· I' ;"'li11 ~ ~, M A h " <j:: -y. 8 
30 11A60 I' no'}"]{]-" I't\ta </,6· 'z.f'- 5 
31 r m 1'1 'OCU'} r;h1i'0 .. 6 
32 no UJ l. .,. h.'I: 1 ." .. .. 6 
33 'I'm'), ,~11LM9" I' uo '} "] {] -,. l 'Ot'\, 6 
34 no .'1:;:' '/. "" 09" .. .. 6 
35 h '}(Tl(Tl ,,9"1] .. .. 6 I 

"\ , ..... ""' .. " .... 



,- , _-----I 38_' - IBoie Mesere! Kirstos ( 1-4 ) 4 4 8 
Sub-Total 16 16 32 

39 Yr kll Ahiyot Prim. Sch . 1-8 - Center Abiyot Prim. Sc h. ( 1-8) - Center 4 4 8 

40 Yewetatoch Genet ( 1-8) 4 4 8 

41 Hi lside (I-8) 4 4 8 
42 Yekn K1Mihret ( 1-4) 4 4 8 
43 School ofTomrrow (I-S) 4 4 8 

Sub-" rota l 2" 2D 40 
44 Ad di , Kctema Abi~ini. 1-8 -Center Abyisin ia (1-8) -Center 4 4 8 
45 Edget(I -8) 4 4 8 
46 Hibret Beliginet (1-8) 4 4 8 

, 47 Sclam ( 1-8) 4 4 8 
48 Sunshine (1-6) 4 4 8 
49 En" (1-6) 4 4 8 

, S ub-TOla l 24 24 48 
~() Ud(ta Trsr. Kokfb (1-8) -Center rr-es fa Kokeb 1-8) -Center 4 4 8 
51 Bekele Weya 1-6 4 4 8 
,2 , St. Giwork is 1-8 4 4 8 
,3 Kenedi (I-8) 4 4 8 
54 BirhftnH iwot (1·6) 4 4 8 
55 Tinbi lc Ermi ftS 4 4 8 

Sub-Total 24 24 48 

56 Kolfe Ke rtnlo Abunt Builiyos ( 1-8) - Center Abune Builiyos (1-8) - Center 4 4 8 
57 / Blluh Tesfa (1 -8) 4 4 8 
58 Addis Hiwor ( I-8} 4 4 8 
59 lemo l -lS) 4 4 8 
60 Success ( 1-8) 4 4 8 
61 S un Flower (1-8) 4 4 8 
b' !" epl \I -'} 4 4 8 - .- ..., 

Suh-Total , ~ -
28 28 S6 -~: -

Addis AbRb. Grand-Tot,,1 248 248 496 
N OTE: No C(j !'1' sc hools in Addis Abnba. 

Sub-City 10 

Center Schoob Only 11 

Satell ite. only 51 
All Schools 62 



•. ,. t.. "~': :--:~'I:l'~1 \L'l~, f~' il~,!: lL: .... dh: .... i ... 1~ 1:1\ I 'i~ ;: .. :' \',Il·"I. . ll.!; 11 \1\ I"'l ' ~ ' l\ Pl~ · ' l'l l \o..:d rnr a dl..':.~rl·\,· 
III ;111\ l llh(l' 1 \ll\\.: r:--it~ ~ lll\.l l h~l t al! :'-IH1:1..·I..' Ilt"II1;:II'I;.:i ... I~.I"'L'd (II ]' 1I 1L' Ih\.· ... i ... 1 .. 1\ \.: \ 1\.'(11 duh 

: ll.' kI Hl\\ kd:!\.' 



--

.-
Addis Ababa Region ~. ;.611_# ~~ 

i -
C;.k .nd £'h:1: ~ J Civic lind Ethicil 

l li V/ALDS 5 to 8 
No. S ub-C ity Name o r Ce nter School Na me o r C lustu Schools [due_tion Gndc S Edu cal ion Gn e 1 \ Rt ...... 

lo"Amhuic } 
Amhark 

106 Amharic 

I Gulrlll: T.sch:.l\· Chon. (1·8) - Center Tsr h a ~' C hora (1-8 - Center • • " ,J 8 t 
2 , '- ." ~ytrusaJem 1-8) , 4 t .. ~ .... 
3 I\ tsc: Lakut i Leab 1·8) 4 4 ,. z: UJ !Ir UJ 
4 Alst: Tckle Gcorr.?is ( I -R • , ~ J '" S; « 
5 Miskaye He:wnan (1 -8) 4 4 ; ~ 80 '::i 

Sub-To tal 2. 2. ;J <n'0 - ~ 
6 Kirko, Tcmrnja yazi (1-8 )- Center Temcnj a yaz i ( 1-8)- Ccntt' r 4 4 ' r -'8.,,-
7 ~S3y Public School (1-8) 4 4 " -

8 ., 
8 i - , ," l-t3mle I Public School ( 1·6 4 4 tJ) 8 C 
9 Ncsanct Birhan ( 1-8) 4 4 ;:; 8 -
I. 

, Ze Diventari Priv. 5ch. 1-8 4 4 Q 8 

" 
, 

Adcy Ababa Private Seh. ( I -S) 4 4 <t 8 
12 ctebabcrut Memnlran YUOIIC :locn. ~ I -ts) 4 4 8 

Su b-Toul 28 18 ~-~ .. ~6 
IJ Arid. Arbe~noc h [ lem.Se h. ( 1-8) - Center Arb(e noch [ I( m.$ch. (I·8) · C(llter 4 4 8 
14 f.,<frica An di net NO. 2 ( 1· 8) 4 , 8 
15 / Abcbcch Goben. ( 1-8) 4 4 8 
16 :"- , Ern;op;. Id;." (1-8) 4 4 8 
17 AB,,;an No. 3 (I -!l 4 4 8 
18 Sclam ( 1-4) 4 4 8 
19 AII-m; . h", Holl y-S.v;our(I -!) 4 • 8 

Lutheran 4 4 8 
Sub·T otal J2 32 64 

Fit..wnri IlabtGiwo rgis 
4 4 8 

2. Kolfc Kcranio I - 8) • Center Fi t :aw nri lI ab l .G iwoq~i' (I · 8)· Center 
21 Adis Fana{I .. 8) 4 4 8 
22 G ulel1e Fana 1·8 ) , 4 8 I 

23 Mos hiwam 1-4) 4 4 8 , 

24 Aserc hawariat ( 1·8) 4 4 8 
S ub-Tolal 2. 20 4. 

25 Nifu 5i1lUl....11fto Fita. lake Adech (l .. 8) .. Cen ter Fi ta. Like Ado( h (l .. 8) · Cent(r 4 4 8 
26 Nes:met Chora ( 1·8) • 4 8 
28 Hawariaw Petros 1-8 • 4 8 
29 Atse Zer iakob ( 1·8) 4 4 8 

Sub-Tota l 16 16 32 
30 Au," K.liti Prim. 5th. (1·8)· C(nler Ka li ti Prim. 5t h. (1·8)· Cen ler 4 4 8 I 
31 H;b;rCl Ch;bo (1-8) 4 4 8 
32 Fur i Ber (1 · 8) 4 4 8 
33 K.I;,; Bulbul. ( 1-6) 4 4 8 '. Eth iop ia National (1·6) 4 4 8 - -, 

Sub-Total 20 20 4. 
. ~ 

IBirhln lire (1·8) .. Center Birhanh llr( 1·8)· Center 4 4 8 I 
.". .. - ~ 

~l ;srak D;I (1-8) 4 4 
Maria Rubato (1·6)_ , 

-' 
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