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Abstract 
The study was mainly intended to assess to what extent the speaking activities in the 
spoken module of Desse College of Teacher Education (DCTE) are appropriately designed 
with respect to addressing the learners' interests and how far they meet the major speaking 
task designing criteria. 

Pertaining to the study itself, assessing the attitudes of teachers and students towards the 
activities, assessing the motivational values of the activities, assessing the techn iques, 
methods and presentation used in the speaking tasks and fina lly assessing the organization 
of the tasks were examined. Content analysis was used as a major instrument to obtain 
information regarding how appropriate and suitable the speaking tasks (activities) for the 
trainees to participate on and how they meet their interests being as prospective teachers. 
The questionnaire and interview developed and used to measure the attitudes of the 
students and teachers towards the speaking activities (tasks) which are portrayed in the 
trainees 'spoken module. 

The findings of the study indicated that the inappropriateness of the speaking activities in 
the trainees' module in eliciting students' oral participation was taken as a fa ctor that 
hamper pair/group work in the classroom. The findings also showed, the absence of varied, 
interesting, real world, relevant activities to the needs and interests of the trainees in their 
spoken module. Along with this, the findings indicated that the inability of the speaking 
activities in promoting genuine communicative interaction among students by using various 
forms of classroom organization. Besides, the findings disclosed that the activities in the 
trainees' module have low motivational values and are not able to be integrated with the 
other skills except writing. In addition, the absence of supplementary materials like 
language laboratory, audio visual teaching aids, etc hindered trainees spoken ability. Not 
giving considerable attention to the structural syllabus which focused on the English sound 
system like segmental and superasegmental features and merely focusing on the functional 
syllabus were also the other findings which were manifested in the research. 

Considered vis-a-vis these and other findings on the suitability of the speaking tasks 
(activities) in addressing students interests, the parallel effect of the approach ill the 
module in not incorporating many activities, and the absence of practice session of the 
activities, which do not allow learners' to communicate and cooperate in groups brought 
an ample problem in students spoken language proficiency. 

Therefore, the study recommended that when course materials are prepared, addressing 
the growing needs of students to become proficient in speaking English by giving due 
emphasis to what students require to participate orally in speaking activities often 
presented in group or pair modes of learning should be considered. It is also noted that 
the program (syllabus) to be prepared ought to take in hand the question of 
methodology, too. It should enable the learners and the teachers to use pair and group 
work, simulations, games and dramas. Besides, the study recommends that continuous 
course material adaptation based on the appropriateness of the activities for 
communicative goals should be practiced on the speaking tasks. 
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CHAPTER ONE 

INTRODUCTION 

1.1 Background of the Study 

Formerly, designing syllabuses was based on syntactic elements or structural or 

grammatical aspects (Wilkins, 1976:2). However, with the introduction of Communicative 

Language Teaching (CLT) the emphasis of unit of analysis shifted to tasks 

(Communicative Language Tasks)Crooks and Gass 1993, Nunan and Lamb (200 I), 

Brumfit and Johnson quoted in Skehan 2003. 

Attributable to this, the teaching of speaking skills seems to receive considerable attention 

after Communicative Language Teaching came in to being in the history of language 

teaching. In view of the over-increasingly accepted theories of communicative language 

teaching, the whole aspects oflanguage teaching experienced a shift of emphasis from mere 

focus on lingui stic aspects into more functional and communicative aspects of language 

(Richards and Rodgers, 2001, Brown, 1994, Hedge, 2000). At thi s juncture, this major 

paradigm shift noticeably indicates that language teaching has given considerable emphasis 

to speaking skills as part of the language skills together with non-verbal aspects of the 

language which make up effective and real-life communication rather than particular 

emphasis to certain aspects. 

Because of the above mentioned developments in language teaching, the importance of 

understanding why learners need the language for in general and speaking in particular has 

been recognized as valuable way of creating natural and effective teaching in a classroom. 

For instance, McDonough and Shaw mention some of the importance of language teaching 

as fallows: 

With the recent growth of English as an international language of 
communication, there is clearly a need for many learners 10 speak 
and interact in a multiplicity of situations, be it for foreign travel, 
business or other professional reasons. It is also noted that in many 

1 



contexts, speaking is often the skill upon which a person is judged 'at 
face value ' (1993:1 51). 

In order to develop one's speaking skill proficiency as Bailey cited in Richards and 

Rodgers (200 1:251), the instructional methodology and materials produced for the purpose 

of teaching speaking skills are primarily on engaging all learners in the lesson, in providing 

maximum opportunities for students' participation, in using a maximum amount of student­

to-student activities, and in promoting co-operation among learners play an important role 

in the teaching learning process of English language. 

1.2. Statement of the Problem 

As it has become evident in any methodological and material design discussions in the 

literature, activities or tasks to be included in language courses need to be prepared under 

rigorous planning and preliminary investigations. In other words, tasks need to address the 

learners' needs, interests, motivation etc. Thus, in order to make tasks more effective, 

Wills, D and J. Willis (1987) strongly assert that tasks, particularly speaking tasks, need to 

engage learners' interests, focu s on meaning, be goal-oriented, and relate to the real-world 

activities. 

Hedge (2000) and McDonough and Shaw (1993) also argue that to develop one's speaking 

skill proficiency in the classroom, speaking tasks (activities) play an important role and 

they are probably the most demanding for students and teachers in tenms of the affective 

factors involved. With respect to this, they propose their views about speaking tasks as 

fallows : 

In recent teaching materials, a lot of attention has been paid to 
designing activities, which focus on tasks that are mediated 
through language or involve the negotiation and sharing of 
information by the participants (1993: 162) 

The idea behind this thinking is that learners should be provided with the opportunity to 

actively use the language they know in meaningful activ ities and that this would be 

accomplished more effectively if learners feel motivated and interested with the activities 

they are doing. 
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In line with this, McDonough and Shaw (1993) further verify that some speaking materials 

have been designed in order for learners to become more closely involved with the 

materials and to relate them to reali stic classroom activities so that they can have more 

meaningful things to talk about and thereby learn more readily and efficiently. 

A logical extension of this would then be to actually get outside the material themselves to 

use the learners own backgrounds and personalities in speaking classes so as to give them 

more genume reasons for wanting to communicate with each other through those tasks 

(activities). 

In the teaching learning process of English language in general and speaking sk ill in 

particular, studies report a number of factors that cause problems with regard to English 

language teaching in Ethiopia. Of those, the most important ones are qualities of the 

teaching materials and methodology used in teaching the language. One observable fact is 

that in the previous curriculum, teachers talk all the time while students simply listen. This 

entails that such a problem is the result of the nullify English language curriculum in 

particular and the entire educational policy of the country in general. This is often endorsed 

by teachers' complaint that the learning process does not give the students the chance to use 

the language freely. Primarily, this may be partly due to the problem presented and 

approached in the design of tasks (activities). Speaking activities, which develop learners' 

ability to express themselves through speech would obviously seem an important 

component of a language course. Yet, it is difficult to design and administer such activities, 

more so, in many ways, than to do so for li stening, reading or wri ting (Ur, 1986). 

Although reports from the Ministry of Education(MOE) tell us that the new curriculum 

tries to take the problem in to consideration and propose the revision of the former 

curriculum and brings the Communicative Language Teaching (CLT) in the area, there are 

some practical indications that the communicative orientation is not totally being put in to 

practice in many communicative teaching materials or course books. For instance, many of 

the course materials being used in our language programs, particularly on higher-level 

programs seem to lack some qualities of the speaking tasks used in the teaching materials. 
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As an English language teacher, who had some opportunities to see the problems presented 

in the materials in a couple of occasions, the present researcher had a good deal of personal 

accounts, which show indications on the problems in the area. And, hence, this is the reason 

that the researcher paid a particular interest to the evaluation of speaking activiti es in the 

spoken English module. 

Straightforwardly, while teaching in his previous institution, to catch the learners ' attention 

and their participation towards the speaking activities (tasks) were some of the problems 

that faced the present writer and many colleague teachers endorse this as a major problem 

in their course. 

Despite the causes that make learners poor in speaking ski ll could admittedly be related to 

many other factors , many of them can arise from the nature and method of the speaking 

tasks used. For instance, as Nunan (1991: 47) confirms pedagogical tasks are some of the 

major challenges that confront teachers, curriculum developers to set them and to make 

them appropriate to the needs of the learner. 

This problem may be intense when the situation of material preparation in general and 

designing activities in particular is taken in to account in colleges of teacher education. As 

the researcher himself witnesses from his previous experience and as he got some 

information from his colleague teachers through informal discussion, like many other 

course materials prepared in colleges, many seem to be prepared in a rush, with more focus 

on the number of pages rather than considering the theoretical perspectives in material 

designing. This might be highly related to the income with number of pages or task loaded. 

By taking the theoretical and practical considerations in to account in any materi al 

preparation, and some of the experiences we have in the area, thi s project is designed to 

evaluate the appropri ateness of speaking activit ies in the trainees' spoken material with 

respect to addressing learners' interests, needs and desires towards meeting major speaking 

task designing criteri a. 

Some previous researches were made by certain MA TEFL students in Addis Ababa 

University concerning the skill of speaking, for example, by Meaza (1999), Mesert (2007), 

Melaku (2005). However, their research works did not focus on the appropriateness of 
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speaking activities in the students' course materials, and in evaluating those tasks with 

regard to the learners' interests rather their focus of attention was studying the actual 

classroom practices of speaking skill in light of the principles on task-based pedagogy and 

showing the importance of the activities to the students. Although they tried to touch the 

areas of speaking activities in their particular studies, they did not give a detail analysis 

about the appropriateness of the speaking activities in meeting major speaking task 

designing criteria by addressing exactly on course materials (modular material) . However, 

the present researcher was inspired to focus on evaluating the speaking activities in the 

spoken module of the Linear Trainees of Dessie College of Teacher Education based on the 

major task designing criteria. 

1.3 Objective of the Study 

The general objective of this study is to assess to what extent the speaking activities in the 

spoken module ofDessie College of Teacher Education (DCTE) are appropriately designed 

with respect to addressing the learners ' interests and how far they meet the major speaking 

task designing criteria. 

Pertaining to the general objective, this study has also the following spccific objectives: 

I. Assessing the attitudes of teachers and students towards the activities(tasks) in 

meeting students' interests, 

II. Assessing the motivational values (variety, interest, real-worldness)of the 

activities in the module 

III. Assessing the techniques, methods and presentation used in the speaking tasks 

IV. Assessing the organization of tasks in the module. 

1.4 Significance of the Study 

Indeed, at any sort of grade level, to make the teaching-learning program more effective, 

the preparation of appropriate materials (modules) should be considered under meticulous 

planning before they put in to practice since the materials are the major tools for the 

trainees to depend on the given settings. 
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Therefore, it is hoped that the findings of the study will have the fallowing significances: 

i. It may provide useful insights that need to be considered during speaking task 

designs, 

ii. It may contribute towards improving the speaking tasks being used in higher 

institutions, 

iii. It may initiate other researchers to carry out similar studies in the area on other 

colleges, 

iv. Lastly, the research findings will also provide an insight to curriculum designers 

as well as material developers in their course of designing syllabi and material 

productions. 

1.5. Scope of the Study 

The study is confined to the evaluation of speaking tasks (activities) which are found in 

the spoken English module of first cycle second round primary school teachers' trainees 

of Dessie College of Teacher Education (DCTE). Therefore, the scope of this study is 

limited to second year English major trainees of DCTE, their spoken English teachers, 

and their English Spoken module. 

1.6. Limitation of the Study 

For evaluating the speaking activities in the spoken module of the linear trainees of 

DCTE, the researcher was inaccessible to previously used standardized course materials 

analysis checklists, which obviously could have been more valid to be used for 

evaluating course materials in general and activities (tasks) in particular. Though some 

limitations were expected, the researcher decided to adapt and organize the checklists 

with considerable references to the literature. 
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1.7. Definition of Terms and Abbreviations 

In this section, those important dimensions that the paper is concerned are defined as they 

are used throughout the study. 

Evaluatioll-different researchers have defined evaluation in various forms . For Rea-

Dickins and Germaine (1992:28), "Evaluation is a means by which we can gain a better 

understanding of what is effective, what is less effective, and what appears to be of no use 

at all." 

In line with thi s, Grabe's defines evaluation as fallows: 

Evaluation is a process of analysis and control design to 
determine the relevance, effectiveness, significance, 
appropriateness, and impact of specific activities and the 
degree of efficiency with which they are carried out with 
reference to the immediate objectives, needs for which they 
were designed and planned( 1983: 19) 

Micro -evaluatioll: can be carried out for two main purposes. It can be used to 

investigate whether a task 'worked' for a particular group of learners. It can also be 

used to identify weakness in the design of a task and, thus, ways in which the task 

can be improved. Therefore, for the present research work, the second purpose of 

micro-evaluation is used (Ellis, 2003:324) 

Exterllal evaillatioll: in this central stage of the model, the researcher has included 

criteria, which will provide a comprehensive, external overview of how the material s have 

been organized-the aim is organized. 

-The 'blurb' or the claims made on the cover of the teachers/students book 

-The introduction and table of contents 

Illterllal evaluatioll: an in-depth investigation in to the material s-the essential issue at this stage 

for us is to analyze the extent to which the aforementioned factors in the external evaluation 

stage actually match up with the internal consistency and organization of the materials as 

stated by the author/publisher. 
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Through this, 

-The presentation of sk i li s in the material, 

-The grading and sequence of the activi ti es in the material 

-The relationships of tests and exercises to 

' i". --~ ;. ""~"" '.. ~"'ilJ.? .. " 
--4l <);" cl~ .<} f':~". ~N~., .""'?,~,;~ 

"~~i/'''l t-}J(~<il- I 
.(j ~ IJ iJ :~I:/~ ! 

a) Leamer needs and (b) what is taught by the course material(c) the motivational value of the 

activities had been seen (McDonough and Shaw, 1993) 

Accordingly, the above working definition of evaluation needs to be taken whil e we are 

evaluating speaking tasks in the trainees ' spoken module throughout the study. 

Task - as used by Task-Based Language Teaching Approach, a task is an act ivity or goal 

that is carried out using language, such as finding a so lution to a puzzle ,reading a map 

and giving directions, making a telephone call , etc. (Richards and Rodgers 2001 :224). 

Nunan (1989: I 0) offers this definition, "The commun icative task [i s] a piece of 

classroom work which involves learners in comprehending, man ipulating, producing or 

interacting in the target language while their attention is principally focused on meaning 

rather than forn1 (cited in ibid) . 

Attitude - According to Gall et al (1 996), attitude is defined as an individual's viewpoint 

or disposition towards a certain object (a person, a thing, an idea, etc). It is considered to 

have three components namely 1) an affective components (which refers to one's feelings 

about the attitude objective, 2) a cognitive component (which refers to the individual's 

belief or knowledge about the attitude object), and 3) a behavioral component (which is 

the individual's predisposition to act towards the attitude object in a particular way). 

In thi s paper, att itude may refer to either of the above components in the attempt to find 

out the viewpoints and feelings that students and teachers have towards the speaking 

activiti es in the trainees' spoken module. 

Lillear Program Traillee(s) : teacher trainees' in the college who are being trained to 

teach students from grade 5-8 at junior schools and those who take English as a major 

course and Amharic as a minor one. 
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Cluster Program traillee(s) teacher trainees in the college who take three subjects like 

Amharic English Civics as major courses in the college. 

DCTE: Dessie College of Teacher Education 

ELIC: English Language Improvement Center 
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CHAPTER TWO 

2. REVIEW OF RELATED LITERATURE 

2.0. Introduction 

This chapter deals with some underlying issues which are close ly related to the objective of 

the research work: the concept of speaking task (activity), the principles of communi cat ive 

language teaching, the view of task-based language teaching in an interactive classroom 

context, the nature of speaking activities, the types of speaking activities, and survey of an 

ELI materials 

2.1. Defining a 'Task' in a Context of EFL 

Richards, Plate, and Weber (1985), Prabhu (1987), Crooks (1986) Lee (2000), Bygate 

(1987) and Skehan (1996) in Elis (2003) define task as 'an activity that necessarily involves 

language'. However, Breen (1989) adopts a broader definition that incorporates any kinds 

of language activity, including a brief practice exercise. Given the importance that is 

currently attached to meaning-focused communication both in theories of L2 acquisition 

and of language pedagogy, there is a clear need for a term to label devices that elicit thi s 

type oflanguage use. 

A task refers to a piece of ESLIEFL instructional material or activity usually designed to 

teach language as it is used " in a real life situation, for a specific situation for a specific 

duration of time, for a specific group of learners, wi th specific input, procedures and 

rubrics"(Mekasha, 2005 :21). 

The following recent definition justifies the basic criterial features of an EFL task: 

A task is a work plan that requires learners to process language 
pragmatically to achieve an outcome that can be evaluated in terms 
of whether the correct or appropriate propositional content has been 
conveyed. To this end, it requires them to give primary attention to 
meaning and to make their own linguistic researches, although the 
design of task predisposes them to choose a particular form. A task is 
intended to result in language use that bears a resemblance, direct in 
the real world. Like the other language activities, a task can engage 
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productive or receptive, and oral or written skills alld various 
cognitive processes (Ellis, 2003: 16). 

From the above comprehensive definition, one may understand that tasks are different from 

traditional language exercises, which usually focus on helping learners to practice certain 

linguistic features usually in the form of "substitution tables and 'drills' (Mekasha, 2005). 

However, Ellis adopts the narrower definition of task that states: 

Tasks are activities that call for primarily meanillg-focused 
language use. In contrast, 'exercises' are activities thai call for 
primarily form-focused language use. However, in here, we need 
to recognize that the overall purpose of tasks is the same as 
exercises learning a language- the difference ly ing in the means by 
which this purpose is to be achieved. (Ellis 2003:3). 

It might be objected that this distinction is somewhat simplistic. As Widdowson (1998) 

cited in Ellis (2003) tries to contend that learners will need to pay attention to both meaning 

and form in both tasks and exercises. To illustrate this, learners involved in making an 

'airline reservation' will need to find the linguistic forms to explain where they want to fly 

to, what day and time they want to fly, what kind of ticket they want? etc. Likewise, 

learners completing a blank filling exercise designed to practice the use of the past simple 

and present perfect tenses in English will need to pay attention to the meanings of the 

sentences to determine which tense to use (Ibid). 

Because of this, Widdowson (1989) in Ellis (2003) argues that what distinguishes a task 

from an exercise is not 'form' as opposed to 'meaning ', but rather the kind of meaning 

involved. Whereas a task is concerned with a pragmatic meaning? i.e. the use of language 

in context, an exercise is concerned with semantic meaning, i.e., the systematic meanings 

that specific forms can convey irrespective of context. 

However, it is precisely thi s distinction that the terms 'form-focused' and 'meaning 

focused' are intended to capture, so Widdowson objection is more one of terminology than 

substance. 

In line with this, the distinction between ' meaning-focused' and 'form- focused' is also 

intended to capture another key difference between an exercise and a task relating to the 

role of the participants. Thus, a ' task' requires the participants to function primarily as 
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'language users' in the sense that they must employ the same kinds of communicative 

process as those involved in real-world activities. In contrast, an 'exerci se' requires the 

participants to function primarily as ' learners '. 

As far as language ski ll is concerned, especially in speaking tasks or activities, Ur (1981), 

(Klippel 1984; Day 1986; Crooks and Gass 1993a and 1993b; Bygate, Skehan, and Swain 

2001 cited in Ellis, 2003:7) believe that tasks are directed more at oral skills, particularly 

speaking. Of course, the materials for the task may also involve some reading and it a 

planning stage is involved learners may also be required to write, but the assumption is that 

the task itself is performed orally. Thus, in this research, the researcher is going to use the 

term task to refer to an activity which can only be carried out orally in involving speaking 

skill task (activity) as a center of discussion .. 

2.2. Tasks in Language Teaching 

As Ellis (2003) contends, like researchers, language teachers, material writers and course 

designers have not been slow to recognize the value of tasks. However, they have di ffered 

considerably in the use they have made of them. Some methodologists have simply 

incorporated tasks into traditional language-based approaches to teaching. Others more 

radically have treated tasks as units of teaching in their own right and have designed whole 

courses around them. 

For instance, one way of using tasks can be referred to as Task-based language teaching. 

Thus, in this case tasks have been employed to make language teaching more 

communicative and interactive (Ibid). This in tum tells us that tasks playa decisive role in 

Communicative Language Teaching (CLT). 

2.3 Communicative Language Teaching 

Communicative Language Teaching (CLT) aims to develop the ability of learners to use 

language in real communication. Brown and Yule (1983:33) characterize communication as 

involving two general purposes- the interactional function, where language is used to 

establish and maintain contact, and the transactional function , where language is used 

referentially to exchange information. Communicative Language Teaching (CLT), then, is 
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directed at enabling learners to function interactionally and transactionally in an L2. In thi s 

respect, however, the goal of eLT is not so differen t from that of earli er methods such as 

the audio-lingual or oral-situational method , wh ich also claimed to develop the ability to 

use language communicatively. 

In relation to thi s, Brown and Yule (1 983) also try to see the function of spoken language 

as being interactional and transactional (mainly wi th maintaining soc ial relationship and 

conveying information and ideas respectively) . This is further explained as follows: 

.. .primarily interactional language is primarily listener-oriented, 
whereas primarily transactional language is primarily message­
oriented. Primarily transactional spoken language is frequently 
concerned to get things done in the real-world- so a bass dictates a 
letter, a car-sales man explains how the electric window-winding 
device works, a customer complains to the garage, a patient 
discusses her symptoms with a doctor, a teacher explains an 
English construction to a class ... etc (Brown and Yule,1983:13). 

The above idea indicates that in each case of interactional and transactional communication 

the speaker is concerned to make his/her message c lear-it matters that the li stener gets it 

right and the speaker may well be angry, distressed, or disappointed if the listener has not 

understood conectly. 

Consequently, speakers typically go to considerable trouble to make what they are saying 

clear when a transaction is involved, and may contradict the li stener if he appears to have 

misunderstood. 

Brown and Yule (1983 :27) also signify the aims of the spoken course under communicative 

language pedagogy. As to them, spoken English course enables the student to 'express 

himselflherself in the target language, helps them to cope with basic interactive skills like 

exchanging greetings and thanks, and apologies, and to express their 'needs' - request 

information, services, etc. Accordingly, the syllabus which results from a ' needs' or 

'notions' approach will prepare a student to produce short turns of a transactional and/or 

interactional type. It will be largely unstructured, because there is no obvious way in which 

the ability to express an apology builds upon the ability to express thanks, or in which the 

ability to express a request builds upon the ability to express a warning. 
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Such a syllabus will consist, essentially, of a list of forms, which may be used to perfOim a 

range of sociallcognitive functions (Ibid). However, the syllabus which results from an 

expression like 'enabling the speaker to express himself must surely go beyond short turns 

i.e., a string of utterances may take place. Moreover, if there are 'eas ier' types of long turn, 

and of there are helpful strategies, then a teacher might be able to construct a structured 

course where a student could learn a simple skill before building on that to achieve a more 

complex skill. 

In such a course, as Brown and Yule (1983) suggest, "It would be clear that a student could 

'make progresses rather than simply ' learn another set of things to say". The teacher would 

be in the position of controlling a set of strategies, which would help the student 'improve' 

his performance. 

If a student had difficulty in 'expressing himself in conversation classes, the teacher might 

be able to diagnose his problem and give him practice in helpful strategies, rather than 

simply attributing the students problems to his inability to 'learn ' what his peers have learnt 

(Ibid). In a nutshell, this idea reveals that teachers are responsible for designing and 

selecting good, real world, participatory tasks (activities) to their students so as to improve 

their students' language skill in general and speaking skill proficiency in particular. 

2.4. Speaking Classroom Practices 

Stem argues that a single factor like the leamer, the method, the materials, a new concept 

etc cannot offer a general solution to most language learning problems in class (1983: 47). 

Of course, some factors that inhibit the quality and effectiveness of students' participation 

are assumed to occur in classroom. 

For example, Seime (1996) lists; students' proficiency in the language, preferred learning 

styles, personality traits, socio-cultural expectations, as well as, teachers' personality and 

rapport with class, teaching style, gender, teachers ' and students' perceptions in teaching 

and learning, and the kinds of learning tasks used , as factors that may account for students' 

participation behavior. 
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Here, students' proficiency in the language ' seems to refer to what communicative 

approach has set as a goal to meet through teaching speaking as a part of communicative 

skills. According to Richards and Rodgers (2001 : 159) communicative approach has set 

'developing what Hymes referred to as "Communicative competence" is the goal. Studies 

on Hymes' "Communicative competence" identify the basic components of it. (e.g., Brown 

1987,199-200 and Hedge 2000: 46 citing Canale and Swain, 1980; Canal , 1983; Savi ngo, 

1983; Bachman, 1987, Faerch, Haastrup and Phillipson, 1984). They suggest linguisti c 

competence, pragmatic competence, di scourse competence, strategic competence and 

fluency, as they are the basic components of communicative know ledge of the language. 

Thus, students' pro fi ciency in the language is also rely on the extent they acquire these 

competences. 

2.4.1 Nature of Speaking Activities 

As it is portrayed by Nunan (1989), 'activities ' specify what learners will actually do with 

the input which forms the point of departure for the learning task. Due to this, balanced 

communicative activities play an important role in language to improve communicative 

skills of the learners in the classroom. On the subject of this, Harmer reveals the subsequent 

idea: 

A balanced activity approach sees the job oJthe teacher as that oj 
ensuring that students get a variety oj activities which Jaster 
acquisition and which Jaster communication will tend to 
predominant over (but /lot by any means exclude) controlled 
language presentation and practice out put. It is on this basis that 
we will affect our balance. (1991:42) 

Richards and Rodgers (2001) further point out that learning activities are selected according 

to how well they engage the learner in meaningful and authentic language use rather than 

mechanical practice oflanguage patterns. On the side of Hyland (1993) as c ited in Richards 

and Rodgers (2001), this idea is strengthened, as "effective interactive activities should be 

manipulative, meaningful and communicative involving learners in using English for a 

variety of purposes. 

More to the point, to arrive at a degree of autonomy, the role of communicative activities 

play a decisive role since the students are able to take part in the language interactively. 
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Similarly, Harmer (1991:50-5 I) asserts, "Communicative activities are those exhibit the 

characteristics at the communicative end of our continuum'. Students are some how 

involved in activities that give them both the desire to communicate and a purpose, which 

involves them in a varied use of language. 

As far as the contribution of communicative tasks, are concerned, Stem (1992: 180) 

explains the following arguments: 

i) When the learner is on his own natural language environment, communicative 

activities offer opportunities to develop coping techniques. And these coping 

techniques require regular exposure to real life language situations, 

ii) In giving, the learners an opportunity to develop a personal relationship with the 

target community through direct contact with indi vidual speakers, 

communicative activities playa pivotal role. 

In relation to this, Littlewood (198\) tries to add the importance of communicative 

activities as follows : 

i) They provide a whole-task practice, enforcing language learning; our means of 

providing learners with whole task practice in the classroom is through various 

kinds of communicative activities, structured to suit learners' level of ability. 

ii) They improve motivation. The students' motivation to learn is more likely to be 

sustained if they can see how their classroom learning is related to their 

objective and helps them to achieve it with increasing success. 

iii) They allow natural learning-- language learning takes place inside the learner 

and as teachers know their frequent frustration, many aspect of it are beyond 

their pedagogical control. 

iv) They can create a context which supports learn ing-communicative activity 

provides opportunities for positive personal relationship to develop among 

learners and between learners and teachers. 
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In language classroom, particularl y in spoken classes there might be a great chance of 

having null participation by the CR participants. Then, silence will be dominant there. For 

instance, Lawtie (2006) displays the situation with regard to comm un icati ve acti vities here 

under: 

A completely different reason for student silence may simply be 
that activities are being or are pitched at the wrong level. Very 
often our in teresting communicative speaking activities are not 
quite as interesting or as communicative as we really required to 
do is answer 'yes' or 'no ', which they do quickly and then just sit 
in silence or worse talking noisily in their L2. (2006: 78)) 

Form this short excerpt; we can realize that a thoroughly selected speaking activity possibly 

provokes more talk, more interest, more participation, more motivation and excitement. 

Furthermore, in teaching speaking skill, if the acti vities are supported visually i. e. by 

diagrams, pictures and drawings, etc, there will probably be a good circumstance in which 

the learners use the target language effectively. Besides, presenting variety of activiti es to 

students will help students to have a good interest and moti vation in the language program 

involvement (Harmer 199 1 :42). 

It has also been shown that for speaking activities to be effecti ve, they need to be able to 

motivate the students' interests . Byrne (1986:99) indicates thi s who writes' .. . the extent of 

the leamer's involvement and enjoyment in activity is a good guide to its learning 

effectiveness' . 

Along with this, certain writers also believe that activities should be appropriate to the level 

of the students, i.e. they should not be too difficult or too easy. This is again shown by Vr 

(1996: 15) who sates that ' ... the task must be hard enough to demand on effort or the part of 

the group members, but easy enough for it to be clear that success is with the group". 

2.4.2 Features of Spoken Language 

Spoken language has certain characteri sti cs of its own. Brown (1994:256) notes that bear 

in mind those characteri stics of spoken language can make oral performance easy. Thus, it 

is useful for the teacher of speaking skills in the classroom to look at the characteristics of 
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the spoken language in order to ascertain what native speakers actually do when they 

participate in oral interactions (McDonough and Shaw 1993: 154). 

McDonough and Shaw (1993) and Brown (1994) have stated that native speakers use 

incomplete sentences, replacing and refining expressions, repetition, pauses and 'fillers' etc 

in their speech and noted that those are the most frequ ently used characteristics of spoken 

language (1993: 155-156). Therefore, we may concl ude that spoken language follows 

certain distinct patterns and rules, which must be noticed and learnt by the learners if the 

outcomes for each participant are to be achieved or move on to the end. 

2.5 Components of Oral Communication 

According to Murphy, speaking and listening can be defined as major area of interpersonal 

communication: besides, pronunciation encompasses subsets of both speaking and listening 

skills development (1991:52). He further notes that if learners have to participate in oral 

communication, they should be trained to manipulate each skill separately and integrated 

together with speci fic strategies (Ibid). 

2.5.1 Speaking Skill 

In addition to what has been discussed above, recentl y produced materials for teaching 

speaking skills, have pointed out some very essential skills, knowledge, etc relevant for 

teaching. (Littlewood, 1981). 

Bygate underlines that because oral language (speaking) allows limited time for deciding 

what to say, how to say it, and checking that the speakers' main intentions are being 

realized, putting certain speaking strategies into operation, would be important (1987: 14). 

With regard to speaking strategies, Brown suggests that teachers should encourage the 

development of speaking strategies like asking someone to repeat something (Huh? Excuse 

me?); using fillers (Uh, I mean, well,) in order to gain time to process, getting someone's 

attention (Hey, say, so), using paraphrases, applying mime and non-verbal expressions to 

convey meaning (1994: 292). 
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2.5.2 Listening Skill 

In conversation, it is believed that 'li steners are good how to 

negotiate meaning, which is to give feedback, to ask for classification, to maintain a topic, 

so that the process of comprehending can be complete rather than being aborted by 

insufficient interaction (Brown, 1994: 238-241). Thus, to learn to li sten is also to learn to 

respond and to continue a chain of li stening and responding. 

Brown (1994: 246), Celce-Murcia and Olshtain (2000: 103) argue that teachers should 

encourage the development of listening strategies like; looking for key words, looking for 

non-verbal cues to meaning, predicting a speaker purpose by the context of the spoken 

discourse, associating infonmation with one's cognitive structure (activating schemata), 

guessing at meanings, seeking classification and li stening for the general gist and strategies, 

are useful techniques of developing learners' listening comprehension (Brown 1994: 246). 

2.5.3 Pronunciation 

Recent Literatures often reveal that the importance of teaching pronunciation has been 

ignored for a long-time. However, there has been resurgence of interest in the teaching of 

pronunciation with foreign and second language learners. (Richards and Renandya, 2002); 

Tench 1981; Brown, 1994; Ur (1996); Nunan (1991). 

The renewed interest largely focuses on the need to pay due attention to pronunciation and 

most importantly, students must be provided with opportunities for increasing lingu istic 

accuracy of their speech. Hanmer noted to this end that errors in pronunciation severely 

impair communication or even worse than the wrong use of other aspects can (1991). 

Although researchers often reveal that pronunciation activities provide students with 

opportunities for gaining accurate control over the sound system which is said to be an 

indispensable in oral communicative learning. 

Murphy's brief review of commercially available texts for teaching ESL oral 

communication (1991:64) show that teaching pronunciation has been given quite 

insignificant attention. 
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In sum, oral communication is a composite of interconnected language processes. Murph y 

suggests that each subsets of oral communication needs to be incorporated within any 

informed curriculum design and he notes that by interweav ing acti vi ties that practice 

speaking, listening and pronunciation, teachers can enrich classroom instruction (1991: 67-

68) 

2.6 Types of Speaking Activities 

Different writers like Harmer (1991), Littlewood (1981), Ur (1981) (Pattison, Rivers and 

Temprley, Clark, in Bygate 1987), Ellis (2003) and other scholars use different ways of 

classifying oral (speaking) activities. According to them, these acti viti es are grouped based 

on purpose, topic or in terms of behavioral criteria, and information routines, thus, they 

have proposed that their own ways of activity typology. 

Although all writers' mode of classification is more or less the same, for the sake of 

simplicity and abridgement, the researcher prefers to use Harmer's (1991) interaction 

activity classification. As to him, they are classified as an oral practice activities and 

communicative activities. 

Oral practice activities further divided in to the fallowing sub- activities: Oral drill s, 

information-gap activities, games (cross word puzzles, spelling games, nonsense rhymes, 

charades, etc), personalization and localization, and oral activities are of the basic ones 

(Harmer, 1991 :92-1 09). 

Accordingly, each sort of an oral practice activity has its own features and different task 

designers will likely to use and apply them in a proper context and circumstances. 

Like wise, Harmer's (1991) second division of interaction activity is communicative 

activities. In thi s regard, Cunningsworth puts the concept of communicative activiti es as 

follows: 

Communicative activities are designed to get learners to use the 
language for communication, rather than for language practice. 
The main aims of these activities are to help the learners to gain 
confidence to become more fluent and to acquire language 
through exposure and use. They are not designed to provide 
practice and correction of specific language items (1984:83). 
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In its part, communicative activities comprise some sub-activit ies that can be carried out 

both in the classroom and outside of it. Among these, reaching a consensus, relaying 

instructions( like asking and giving directions), communicative games, problem solvi ng( 

e.g.: guessing games, interrogation games, like Alibis, Guilty party, logical puzzle-solving, 

etc), story construction, simulation and ro le play, an impromptu speech and so on. It is , 

thus, worth noting that the large variety of oral activities can help students to achieve their 

speaking skill proficiency (Bygate, 1987: 84). 

When both the oral practice and communicative activities are being accomplished, some 

ways that are essential for organizing the classroom speaking activities should be taken in 

to consideration. Among these, pair work, lock step, group work, individual study, and 

whole class are the basic class organization. 

2.7 The English Syllabus of TTIs 

As it is indicated by Breen (1987:82), a syllabus is primari ly a plan of what is to be 

achieved through teaching and learning and it provides a frame work within which the 

actual process oflearning must take place. Hence, for any teaching program to be ach ieved, 

a syllabus is a fundamental resource for the fact that it shows the nature and direction of the 

course as process and product oriented as follows: 

How the trainees learn is as important as what they learn. The 
trainees will only fully understand and accept the 
methodological content of the course exemplified by the course 
activities and their instructors at all times. The syllabus, 
therefore, specifies both products-what the trainees should 
learn and process -how they should learn it. (English syllabus 
for TTls, 1995 in Mlaku 2001:31). 

Along with this, the syllabus has also mentioned eight objectives of the Engli sh teaching 

program, which affirm that, the desired development of the cognitive, affective and 

psychomotor domains of the trainees. Thus, the trainees should develop: 

I. complete knowledge orthe aims and objectives of the grade 5-8 syllab us and the 

content of the text books and teacher's guide 
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ll . A sufficient knowledge of ELT methodology so that they will know what 

methods are appropriate in a given situation and why they are appropriate, 

Ill. A sufficient master of English to enable them to teach in Engli sh and to provide 

a good model of English for the learners. 

IV. The ability to motivate their students to learn and use Engli sh. 

v. The ability to plan, implement and evaluate appropriate learning ex periences for 

their students. 

VI. The abi lity to provide for individual differences 

VII. The abi lity to use and where necessary adapt the grade 5-8 textual material. 

Similarly, McDonough and Shaw (1993 :85) also share the idea and bear out, 

"Adapting teaching material is important so as to increase motivation and to 

make the teaching-learning process more communicative and authentic". 

Vlli. The ab ility to evaluate their own teaching performance and where necessary, 

make appropriate improvements (Ibid, 1995: 1-2 in Melaku, 200 1). 

Accordingly, Practice- an important component of the training model plays an underlying 

role in the professional development of the trai nees in the microteaching. 
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CHAPTER THREE 

3. RESERCH DESIGN AND METHODOLOGY 

3.1. Research Design 

As the study mainly attempted to assess the appropriateness of the speaking acti vities in the 

spoken module of Dessie College of Teacher Education (DCTE) and thus, the design was 

descriptive in nature, which refers to an investigation that utilizes already existing data or 

non-experimental research with a predetermined hypo theses. Likewise, Seliger and 

Shohaamy ( \989) point out that in descri ptive research, the researcher begins with general 

questions in mind about the phenomenon he/she is studying or with more specific questions 

and with a specific focus. Because the questions are decided in advance, the research on ly 

focuses on certain aspects of the possible data available in the language- learning context 

being described and interpreted. 

3.2. Subjects of the Study 

The subjects of the study were second year English-Major students(trainees) of Dessi e 

College of Teacher Education(DCTE), their English language teachers(trainers), and the 

trainees ' spoken course module that served them for both first and second semester 

programs were taken as the data sources of a research. According to Dubin and Olshtain 

(\ 986), examining students and teachers ' components would contribute a lot for such study, 

which aims at exploring up on the existing conditions. 

The selection of the institute was purposive (i .e. convenien t sampling and hence, the 

subj ects were selected fo r the following practical reasons: 

\. The researcher noticed that there was a vital problem in the design of the activiti es in 

the particular spoken modu lar material at that teacher's institute 

2. The area is convenient for the researcher to conduct the research effectively. Since the 

researcher can use the advantage of proximity to get collaboration from some 

acquaintances. 
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3. Research works pertaining to thi s problem was not conducted by researchers in thi s 

area so far, so that the researcher believes that it is good to study unexplored areas and 

target groups 

As far as the selection of first cycle second round, (gradeS-8) teacher trainees were 

concerned; the researcher relied on the spoken English course, which was given only to 

these students. 

While the speaking material being used and all the instructors of that particular material 

involved, the subject students were selected by using comprehensive sampling since their 

numbers were restricted only to two classes having 37 and 33 students in each class. 

3.3. Data Gathering Instruments 

For the purpose of gathering satisfactory information, different instruments, such as content 

analysis, questionnaire and interview were used. Content analysis was the major tool while 

questionnaire and interview were used as supplementary ones. This is because the 

researcher believed much information could be sought through hi s primary tool concerning 

the research problem that he has chosen so far. 

3.3.1. Content Analysis 

In this study, content analysis was used as a major instrument to obtain information 

regarding how appropriate and suitable the speaking tasks (activities) for the students. 

Regarding the approach, the researcher adapted an evaluation checklist on the basis of 

Cunningsworth (1984, 1995, Nunan (1989), McDonough and Shaw (1993), and Sheldon 

(1987) discussions in the literature of evaluating tasks (activities) . Accordingly, an attempt 

was made to include all necessary variables, which are noted as helpful to explore the 

appropriateness of the speaking activities in the trainees ' module. 

According to the above scho lars, evaluating tasks (activities) shou ld be based on some 

principles. Among the principles, the followings were taken as major on~tl'f~resent 

researcher: , ' •.. '\'), ~~ 
I. Relating the teaching materials to the students aims and objectives, - v ' 
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2. Keeping students needs in mind(since course materials can help by lIsing subject 

matter that is intellectually stimulating and to which the students can relate 

personality) 

3. Considering the relationship between language, the leaming process and the 

learner 

4. Being aware of what language is for and selects teaching materials that will he lp 

equip the students to use language effectively for their own purposes are some of 

the standards. 

Besides, as stated by Best and Kahn (2003), content or document analysis is used in 

descriptive research to describe the prevailing practices or conditions, to discover the level 

of difficulty and suitability of textbooks or other publications. By considering these facts, 

the researcher preferred to take this as a primary instrument for his research work. In view 

of the fact that the rationale of the above idea is suitable for evaluating the speaking tasks 

included in the trainees' course material. 

3.3.2 The Questionnaire 

Since questionnaires are useful to get more data and are valuable for attitudinal issues, the 

researcher deigned questionnaires for the trainees. A Likert scale was used to measure the 

attitudes of the students towards the speaking activities (tasks) which are portrayed in their 

spoken module. The questionnaires consisted of 25 close-ended types of questions, which 

used to gather more information on the necessary issues. 

The students' questionnaire was prepared in English by using simple words in the way 

students could understand and explanations for better understanding. 

During the administration process, the researcher explained briefly some concepts of 

speaking activities (tasks) and what it requires the trainees and told them to ask for any 

clarification necessary for them when they respond. 
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3.3.3 The Interview 

As stated by Punch (2005,) since an interview is one of the main data co llection tools in 

qualitative research, it is a very good way of assessing people's perceptions, meanings, 

definitions of situations and construction of reality. 

Therefore, to assess the perceptions or attitudes of students with regard to the speaking 

tasks presented in their spoken course book and to substantiate the information gathered 

through the content analysis and questionnaire, the researcher employed an interview. The 

type of interview format used was a semi-structured open-ended approach having greater 

flexibility and freedom. 

Fourteen English teachers in the college were teaching English both to the Linear and 

Cluster program trainees. Among these, the interview was conducted only with three 

teachers, who were teaching those Linear (first cycle second round trainees) using 

purposive sampling. The first two teachers were working in the college regular program 

where the research centered on where as the third one was working in the extension (night) 

program. For all the three teachers, the researcher proposed and inquired ten questions in 

English and he used recorder throughout the sessions because it was found to be a more 

genuine and convenient way for most interviewees. 

Some samples of the interview transcript were used in the analysis part and attached in the 

Appendix (see Appendix (D). 

3.4 Methods of Data Analysis 

To organize and facilitate the analysis of the data collected by using the content analysis, 

the researcher used qualitative data analysis, which involved skilled perceptions on the part 

of the researcher based on the evaluation checklist (criteria.) 

Besides, to organize and facilitate the analysis of the data collected through the 

questionnaire, the researcher talli ed before tabulating the responses under each item using 

simple descriptive statistics such as frequency and percentage. 
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As supplementary to the above methods of analysis, the information and responses gathered 

through the interview were first transcribed before interpreted and discussed as a support 

for the discussion of the content analysis and the questionnaire and hence qualitative data 

analysis, which is inherently a language-based analysis, was used, 

Lastly, on the basis of the discussion held, conclusions and recommendations were drawn 

accordingly, 
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CHAPTER FOUR 

4. ANALIYSIS AND DISCUSSION OF DATA 

4.1 Analysis and Discussion of the Speaking Tasks in the Trainees' 

Module 

The entire purpose of evaluating speaking tasks (activities) used in the students ' spoken 

module is to obtain information regarding the appropriateness of the speaking activities that 

are depicted in the spoken module. 

To this end, the content analysis of the course begins from the general introduction of the 

course book and goes through the body parts of the various speaking activities. In other 

words, to do this, the researcher made an external and internal evaluation by taking and 

adapting different writers' evaluation checkli st model, for instance, McDonough and 

Shaw's(l993) Cunningsworth's (1 984,1995), Sheldon 's,( 1987), and Nunan's model (1989) 

(See Appendix A). 

In the analysis and discussions that follow, an attempt has been made to highlight some 

important issues that would help to achieve the objectives set and forward the conclusions 

accordingly. 

4.1.1 Analysis of Background Information on the Module 

The name of the spoken course module is Spoken English (Enla 121 ).It was designed and 

written by the teachers who have been working at Dessie College of Teacher Education 

(DCTE).The writers were four, three of them have an MA degree in TEFL and one is a BA 

degree holder. Six teachers edited the module. They are from the college itself and from 

these, four of them are MA degree holders and the rest two are assistant BA degree teachers 

in the institute. According to the information given, the module was written in 2006 

(Ahmed,et al 2006) 

For starters, the module tried to discuss its general introduction in its first page. Besides, it 

deals with conversational language structures, sounds(syllables), aspects of pronunciation, 
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classroom language, conversational activities like greetings and partings, introducing 

people, telephoning, shopping, invitations, delivering a speech, debate, refusing and 

offering help, asking and giving directions, and express ing likes and dislikes in its course 

description which is attached in the Appendix.(see Appendix D). 

The introductory section of the course presents the general objectives of the course, which 

are thoroughly geared towards specific spoken functions, and aspects of pronunciation. 

The major objectives of the course in the course description are: 

1. Developing students' confidence in speaking English, 

2. Converse with English speaking people with reasonable degree of fluency and 

accuracy, 

3. Understand and react to others' speech delivered on various occasions, 

4. Pronounce comprehendible or intelligible pronunciation sounds, pronouncing words 

using appropriate word stress sentence and intonation. 

DCTE Course description 2006 

4.1.2 Analysis of Speaking Tasks in Trainees' Module 

To evaluate how pertinent and appropriate the speaking tasks in the students' spoken 

module are, evaluating the speaking activities in the students' module are crucial. 

To this end, the course book or module is evaluated based on an evaluation checklist that 

the present researcher adapted them based on their importance for his research work from 

different writers' works that are mentioned above. 

In the analysis process, since the module was designed for both first and second semester 

programs in the college, the researcher chose it as a vital material and analyzed. More to the 

point, to consolidate the findings, typical examples were also taken from the speaking tasks 

where citing seemed relevant through the micro-evaluation process. 

In general, the course book (module) consists of 11 speaking activities. According to the 

institute, regular schedule was set out and these activities are expected to be covered within 

one academic year. Hereafter, the results of the analysis are summari zed by condensing 
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those evaluation criteria, which are attached at Appendix A in to six big categories as 

fallows: 

4.1.2.1. Objectives 

The module attempted to speculate the specific objectives at the beginning of each sect ion 

so that the learner may be able to perceive what is expected from him/her after covering 

each lesson. However, in a general concept, the objectives of teaching speaking skill at the 

beginning of the module are not explicitly stated. In addition, from the II speaking 

activities in the module, the last four activities i.e. ( debate, p.155, delivering a speech, 

p.157, requesting and offering help, (p.175) do not have specific objectives This in turn 

does not enable students (trainees) to master the syllabus' objectives for oral English since 

this is the primary goal of teaching speaking skill. 

On the contrary, the general and some specific objectives in the module were written in 

learners' behavior. Although an attempt has been made to include all domains of learning 

for the presentation and practice of new language items, much attention was given to the 

cognitive domains of learning. 

4.1.2.2. Language Content 

Although the subject matter of the oral communicative activities were normally based on 

from the types of speaking activities and the aspects of the language system which are 

taught, it tried to relate the situations from students' day today activities. 

Further looking at the content, one can say that the module is designed to cover the 

functional aspect of spoken English language. (Ahmed, et al 2006: i) 

On top of that, while critically examining the spoken English course designed for second 

round second cycle Linear Trainees (5-8) grade teachers, and to see the selection and 

grading of language items that the material followed, it is essential to make a judgnlental 

analysis of the major syllabus type used. The major syllabus type entirely used in the 

course material is the functional notional syllabus. 
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As it is evidenced from scholarly thoughts like Willis (2005), when spoken course 

materials are designed, it is better to include both the structural and notional functional 

syllabuses; however, the spoken module (Enla 121) does not contain the structural syllabus, 

which focuses on the English sound systems like segmental and suprasegmental features of 

a language including syllables. 

As a matter of fact, in the course description that is attached at (Appendix D), there was an 

attempt to include the language pattern in the course under the structural syllabus, yet it did 

not totally appear in the Table of Contents in particular and in the entire course book 111 

general. 

As far as the functional notional syllabus is concerned, it dealt with introducing people, 

greetings and partings, opening and closing conversation, telephoning, asking and giving 

direction , invitations, debate, expressing likes and dislikes, requesting and offering help, 

etc. 

In here, the activities seemed to appear, as (Ur 1996) suggests more of in the interactional 

uses of language in which the primary purposes for communication are social. The 

emphasis of the activities in the module gives the impression of creating harmonious 

interactions between participants rather than on communicating information. The 

transactional uses of language, which is basically message oriented and important in giving 

accurate and coherent communication of the message, seemed neglected in the course 

material. 

Few dialogues, examples, styles, accompany the language functions in the module and 

activities. The language functions are not explicitly manifested in various situations. The 

exercises or classroom activities that are present in the module did not seem clear and 

interesting. 

The language aspect of the instruction in almost all ofthe activities is not intense rather it is 

cumbersome and repetitive. 

For instance, on page 14 of the module the instruction says, " Look at these dialogues and 

discuss the questions that fallow", construct short dialogues using the wh-question 
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beginners(p.35), complete the fallowing dialogue,(p.97), however, following the dialogues 

the questions are short answer questions that do not make students create or practice their 

own discourses. To elaborate this, the activity says, "which dialogues are formal, what 

country does the dialogue take place in?" etc. (p.19). For instance, on (p.67), there is an 

exercise, which says, "Change the fallowing informal dialogue in to formal one" 

A. Hi, Susan 

B. Hi,Gedion 

A. How are you feeling today? 

B. Not bad .. .l am sorry I have to be off 

For those trainees, such kind of activities may not attract them since the way they appeared 

do not invite them to take part with their colleagues and they also stated in their material for 

a number of times. 

4.1.2.3. Organization 

The organization. of the activities is partially a topic related and task based which required 

an individual mode of classroom organization. However, the result found from the 

assessment using a checklist revealed that the tasks are organized in such away, it starts 

with the task which seems familiar and goes in the middle with a complex subject (which 

needs more steps and procedures to perform it) and proceeds to the simple one (which the 

students are required to do and need a very few steps or procedures to perform). 

For example, the activity starts with Greetings-+ (P.I) -+ lntroducing people 

--+Telephoning (P.81) --+ Debate (ISS) -+Asking and giving direction -+Likes and dislikes 

(184) and goes like this. From this, as to the criteria of grading tasks in (Appendix A) 

clearly shows, it is likely to say that based on its complexity and leamability the activities 

'Likes and Dislikes ' and 'Asking and giving directions' should not come after 'debate' 

because they look like easy in the way that they organized. 

As it is seen in the module and in its specific units, objectives are listed and out of those 

objectives, contents are presented. For example, each language functions is not presented 

overtly next to the introduction to what to do in each unit. Besides, the greater sense of 
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integration between the linguistic aspects and the communicative aspects are not seen. This 

is to mean that there is no connection between the linguistic and the functional area in the 

course material. 

4.1.2.4. Integration with Language Skills 

In keeping with the general approach adopted by the course writers, a few of the exerc ises 

in their sections endeavored to include communicative activities though their numbers are 

too few and of pedestrian in directing them. It is known that the basic goal and rationale of 

the course is to make learners communicatively competent, thus to make it real, activities 

need to be integrated with other skills (Brown and Yule, 1983), however, in this spoken 

course module, little attempt was done to integrate the skill of speaking with the other ones. 

For instance, under formal and infornlal greeting activ ities a question says, "Explain the use 

of 'by the way and 'actually ' (/5) in this respect; the writers' made little effort to integrate 

the ski ll of vocabulary under oral practice activities. In addition, on (p.96) the instruction 

on exercise 2 asked the students, to phone the first brigade and report that the neighboring 

house is on fire and to write their dialogues. In here, an attempt was also made to integrate 

the skill of speaking and writing though such kinds of instructions are rare in the entire 

modular material. 

Generally, as a spoken language package and as some writers ' works show, for instance, as 

Brown and Yule (1983) state, the speaking skill should be integrated at least with the 

listening skill. However, in the course material no attempt was made to integrate the 

speaking ski ll not only with that of the listening ski ll but also with other major ski lls except 

writing. As far as writing skill is concerned, the module asks the trainees to study the given 

dialogues and write another dialogue based on the example in such a way that speaking and 

writing skills are integrated under Enla 121 spoken module. On the contrary, the course 

book hardly includes pictures for communicative purposes. 

The course book also seems to ignore the importance of pictures for communicative 

purposes, which is recommended to be included in the design of spoken course material by 

Bygate (1987). 
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As far as supporting materials for deve lop ing one' s speaking ability are concemed, 

although some activities require audio-visual and recorded materials it is likely to say that 

those are almost absent in the module. Along with thi s, although the pedagogic task in the 

modular material seemed situationall y authentic, there are no examples that are conveyed 

by authentic materials like pictures, recording of news, newspaper arti cles, brochures, etc, 

which are used in the c lassroom to expose the leamers to language in real use. 

The course in its general objective attempted to show up the sound system-i.e. segmental 

and superasegmenta l features of a language, but as the researcher critically observed the 

course book and gathered information from the questionnaire and interview, he affirmed 

that there are no audio visual or recorded materi als to teach those language items. 

To sum up, an effort was made to check to what extent the speaking tasks are integrated 

with the other language skills. The findings from the content analysis showed that the 

majority of the speaking activities did not integrate the other sk ills except writing. 

4.1.2.5 The Motivational Va lue of the Activ ities 

As is explicitly seen in the course book, since the course material does not provide a large 

number and variety of oral communicative activities to the students in comparing to what is 

listed in most literatures, like in Nunan's 1989 work, it is difficult to say, the course book 

by itself motivates or stimulates leamers with a very limited varieties of speaking activities. 

The activities did not seem to appear with the genuine interest of the leamers, since they 

did not take, account their educational level, their ages, their learning objectives and the 

composition of the class. For this and other circumstances (Harmer, 1991 :42), consolidate 

the analysis that by presenting students with a variety of activi ties, which fit with their ages 

and educational backgrounds, we can ensure their continuing interest and involvement in 

the language program. Materials, which continually have the same acti vities, are not likely 

to sustain interest, particularly where the students have no ex trinsic mot ivation and do not 

perceive any clear long-term goal. A program that presents variety of acti vities, pract ice­

oriented one, on the other hand, is far more likely to continually engage the students' 

interest (ibid) . 
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Moreover, the material does not have an attractive appearance (visuals, layout, typography, 

etc). Along with this, the activities in the material do not seem to appear to encourage the 

personal involvement of the learners ' in the learning process (e.g., by talking about 

themselves or finding out about each other). 

Although the activities require learners to work together at different settings, they are not 

designed in a way that allows them to communicate and cooperate in groups. Most of the 

activities in the module do not consider students to have a practice session in dialogues, in 

conversations, in role-plays, in solving problems, in spotting the differences, and the like. 

Rather the activities require the students only to write dialogues or to complete incomplete 

dialogues in their exercise books. Regarding this, oral practice activities seemed to be 

neglected and the activities do not appear to be relevant to the learners' interests. 

Surprisingly, almost more than 90% of the instruction in all eleven sorts of activities in the 

course book invited the trainees to complete the uncompleted dialogue and to change the 

formal conversation in to informal and vice versa. From the above evidences, there will be 

a possibility to encounter a repetitive and monotonous like approach of designing an 

activity in the trainees' module that will probably bring a negative attitude towards the 

speaking activities in the material. 

When the difficulty level of the tasks in the module is seen, they seemed to appear in an 

unchallenging and easy way for trainees' level. 

4.1.2.6. Methods 

The speaking activities in the module require pair and group work modes of classroom 

organization. This means, the majority of the speaking activities, which are portrayed in the 

spoken module demand situations where students carry out the task by participating orally 

with other(s). However, there is no activity that opens a way for them to co-operate with 

each other for practicing a language. Most of the direction (rubrics) demand the students to 

complete dialogues, to change the formal dialogues in to informal dialogues, etc (p.67, 69). 

Therefore, the discussion held above shows that the speaking tasks in the trainees' course 

book disclosed that some insufficiency in the instructions used in such away that they lack 
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to show what and why students need to learn and have poor motivational capacity in most 

cases. As well, the prevailing values in the 'teaching aim', 'the types of activities', ' interest 

to college students', ' improving motivation', absence of challenges in performing the tasks 

in the classroom indicate that the nature of the tasks do not allow to include the very 

important variables that invite students to engage in the activities orally. 

In a few words, the findings of the data on speaking activities through the content analysis 

displayed that they do not qualify most of the rel evant criteria stated in the checklist, which 

students require in order to take part orally. The findings also ascertain that opportunities 

have not been taken to involve the students in meaningful and reali stic communicati ve 

activities. Besides, many of the activities, therefore, have not been designed in such away 

that the trainees to work in pairs or in groups. 

4.2 Analysis and Discussion of Students' Responses to the Questionnaire 

4.2.1 Students' Attitude towards Practicing to Speak English 

In an attempt to obtain information about how students view practicing to speak English, 

two items (I and 2) were designed in the questionnaire. The responses were tabulated as 

follows: 

Table 1. Students' perceptiolls towards practicillg to speak Ellglish 

Responses 

NQ Item strongly Agree(4) Undecided Disagree(2) Strongly 
agree(S) 3) disa ree(l) 

F % F % F % F % F % 

1 [ think 
learning to 
speak is as 1 1.42 3 4.9 - - 28 40 38 54.3 
important as 
for example 
grammar 

2 I often enjoy 
[earning to 
speak 2 2.8 3 4.2 - - 36 51. 29 41.4 
English, it is 4 
easy and 
interesting 

*F=Frequency 
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In item 1 above, in which the respondents were asked if they think learning to speak is 

equally important as, for example, grammar, 66 (94%) of them expressed their 

disagreement. When we see item 2, which is concerned with students' learning experiences 

in speaking classes that they were asked if they enj oy learning to speak English, 65(92 .8%) 

of the respondents conveyed their disagreement. The result from the above di scuss ion 

shows that the respondents seem to lose their interest in learning to speak and shift their 

focus into other language skills. 

The respondents are also seemed to incline negatively to the item, which in turn shows that 

they had negative attitude towards learning to speak ing Engli sh language. 

4.2.2 Qualities ofthe Speaking Activities Vis-a-vis Learners' Interests 

In order to get information about the suitability of the acti vities for pair work, their qualiti es 

for grabbing learners' attention and their potential in conta ining a number of activities 

which go with the students needs and wants, three items(3,4,5) were designed and the 

responses were tabulated below. 

Table 2: All assessmellt o/tlte speakillg activities suitability with regard to the studellts' 

illterests 

Responses 

Item Strongly(5) Agree(4) Undecided Disagree(2) Strongly 
agree (3 ) disagree( Il 

F % F % F % F % F % 
Most of the speaking 
activities in my spoken 
module are suitable for 7 10 12 17. 14 I 1.42 3 1 44 .3 19 27. 1 
grou p work 
The speaking skill 
activities in my modu le 
are not interesting 15 21.4 35 50 - - 12 17.1 8 11 .4 
Lack of various 
activities in the spoken 
materia l inhibits me to 
progress in speaking 
skill proficiency 27 38.5 30 42.8 I 1.42 10 14.3 2 2.8 

In item 3, the respondents were asked how far the speaking activities in their spoken 

module are suitab le for group work mode of organization. As can be seen from the Tab le, 

50 (71.42%) of the respondents expressed their di sagreement about the idea. Therefore, the 
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Table 3: All Assessmellt 011 the Motivatiollal vallie of the speakillg activities 

Responses 

NQ Item Strongly(S) Agree(4) Undecided(3) Disagree(2) Strongly 
a ree disaeree(l) 

F % F % F % F % F % 

6 The spea king 
activities in the 
module do not 20 28. 8 28 40 3 4.3 12 17. 1 7 14. 1 
motivate me to 
speak 

7 My spoken 
module 
contributes a lot 
to me in 
increasing my 13 18 .6 12 17.1 1 l.4- 36 5 1.4 8 11.4 
feeling of 
confidence to talk 
to strangers 

In order to see the motivational value of the speaking activities that the trainees encounter 

in their spoken module, they were asked to show their intention towards the speaking 

activities. According to the respondents in item 6, 48(68.6%) of the respondents did say 

that the speaking activities that are depicted in their spoken module lack motivational 

values. Similarly, item 7 was posed to the respondents to get information about the 

activities in enabling the students to have self-reliance to talk to strangers . Regarding this, 

44(62.8%) of the respondents admitted that the contribution of the module in making them 

to have a good confidence in interacting with foreigners is poor. However, 25(35.7%) of 

the respondents agreed that the contribution of the course book in increasing learners' 

feeling of confidence to talk to strangers is not as such too low. Although the contribution 

of the course book is not totally denied, the findings from the course book itself by 

analyzing its content together with this show that it does not look like an interesting and a 

remarkable one that enables learners communicatively competent in a language. 

4.2.4 Students Perception towards the Importance of Speaking Activities 

Under this section, two items (item 8 and 9) were designed to obtain information regarding 

the significance of speaking tasks for trainees' future professional career. 
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Table 4: Importance of the speaking activities ill the module 

Responses 

NQ Items Strongly(S) Agree(4) Undecided(3 Disagree(2) Strongly(l ) 
aeree ) disaeree 

F % F % F % F % F % 

8 The speaking 
activities in my 
module are 18 25 .7 24 34 .3 - - 18 25.7 10 14.3 
essential 

9 I need to take 
the speaking 
activities as a 
model for m y 
future teaching 17 24.3 18 25.7 2 2.8 19 27.1 14 20 
profession 

As shown in the above Table, for item 8, 42(60%) of the respondents disclosed that their 

spoken module is essential for them. Where as 28(48%) of the respondents revealed that the 

significance of the activities in the module are limited. Thus, from this, one can easily infer 

that most of the trainees believe the speaking activities in their spoken module are essential. 

As to the importance of the speaking activities and in taking them as a model to their 

professional career is concerned, 35 (50%) of the respondents said, the speaking activities 

need to be taken as a model for the teaching- learning practice. 

In line with this, 2.8% of the respondents are of neutral about the idea. Lastly, 33(47.1 %) of 

them revealed that, taking the speaking activities from the spoken module and using them 

as a model when trainees are going to take part in the teach ing profession may not be as 

such practicable and have of a lesser importance as far as the qualities and importance of 

the speaking activities are concerned. 

4.2.5 Students' Perceptions towards the Speaking Activities 

This section was made to focus on mainly on students' attitudes to wards the role of the 

speaking activities in matching with students' real-life and their preference on the approach 

of the activities on their module. 
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Table 5: Assessment of tile speaking activities towards students' attitude 

Responses 

No Item Strongly(5) Agree(4) Undecided Disagree(2) Strongly 
- agree 3) disagree( I) 

F % F % F % F % F % 

10 The speaking 
activities do not 
match with my 20 38.6 34 48.6 - - 16 22.8 - -

every day 
activities 

11 I don't like the 
speaking 15 2l.4 33 47.1 I l.43 18 25 .7 3 4 .3 
activities in my 
module 

In order to see the trainees' attitude towards the speaking activities that are depicted in their 

spoken module, in item 10, they were asked if the speaking activities do not much with 

their every day activities, 54(77. 1%) of them agreed with it. While, 16(22.8%) of the 

respondents disagreed with the idea since the speaking activities do not much with their 

every day activities. 

As well, in item 11, 48 respondents out of 70 responded that they do not like the speaking 

activities in their module. This reveals that the respondents negatively inclined to the item. 

This in tum confirmed that the respondents had negative attitude regarding the speaking 

activities, which are rendered in their course book. Henceforth, the finding of the content 

analysis also seems to be in agreement with this where the speaking activities in their 

course material are not inspiring. However, as Brown( 1987) states, attitudes with regard to 

language learning and participation in classes, learners possibly develop either positive or 

negative perceptions of the target language or on specific language skills like speaking, on 

learning process, etc due to their contact with other people in and outside classroom. 

Language learners obviously can benefit from positive attitude and that negative may lead 

to decreased motivation. Brown (1987) also notes that, 'teachers need to be aware that 

everyone has both positive and negative attitudes. The negative attitudes can be changed, 

often by exposure to reality (1987: 127). Thus, as to the data and Brown's concept, 

students' lack of exposure to the real world through the various sorts of activities brings 

negative attitude and this in turn decreases students' motivation towards the tasks there. 
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4.2.6. The Contribution of the Spoken Course book 

In a bid to obtain information regarding how the spoken module is pertinent in helping 

trainees' to practice the language inside and outside the classroom, three items( item 

12,13,and 14) were designed in the questionnaire and analyzed as fallows: 

Table 6: The degree of COJltributioJl of the module 

No Items Hi h(4) Medium(3) Hardly(2) Never(l) Sum 
F % F % F % F 0/0 

12 Feeling of confidence 12 17.1 50 71.4 6 8.6 2 2.8 70 
in talking to 
strangers-

13 Expressing Op1l110nS 10 14.3 42 60 10 14.3 8 11.4 70 
or ideas 

14 Teaching profession 7 10 35 50 24 34.2 4 5.8 70 

Trainees indicated that the degree of the contribution of the module towards the 

performance of students in some activities. Accordingly, 17.1%, 14.3%, 10% of the 

respondents disclosed that the spoken module has high potential of giving a feeling of 

confidence in talking to strangers, expressing opinions, contributing to teaching profession 

respectively. Others 71.4%, 60%, 50% of the respondents indicated that the module has 

medium contribution in activities like feeling of confidence in talking to strangers, in 

expressing opinions, assisting in teaching the language respectively. 

From the above statistics as well as the statistics from the content analysis that the 

researcher had so far, it is possib le to pin point that language is not an end in itself, but a 

means of conveying information and feeling about something. Non-linguistic content are 

few in the material , even they did not have interesting manner in bringing leal11ers' actual 

involvement. Accordingly, they should be exploited to generate meaningful communication 

in the classroom. Materials having high quality should also provide leal11ers the opportunity 

to take the language to pieces, study how it works and practice putting back together again . 

Materials should lead towards communicative tasks in which leal11ers use the content and 

language knowledge they have acq uired. 
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4.2.7 Possible Circumstances for Improving Speaking Ability 

To obtain information with regard to students speaking skill development, two items (i tem, 

15 and 16) were raised and analyzed as fallows: 

Table 7: SOllie ways for developillg olle's speakillg ability 

Responses 

N!! Items strongly Agree(4) Undecided(3 Disagree(2) Strongly Sum 
(S agree disa re~(1) 

F % F % F % F % F % 
15 I can develop my 

speaking skill if 
the teaching 41 58.6 23 32.8 1 1.43 3 4 .3 2 2 .85 70 
materials are 
designed 
communicatively 

16 Practicing the 
language at a ny 
social setting 
gives the best 
benefit to 40 57. 1 25 35.7 - - 5 7.1 - - 70 
enhance my 
speaking talent 

F=Frequency 

In item 15 the respondents were asked if the teaching materi als are developed 

communicatively and are they able to develop their speaking proficiency? From the data, 

64 (91.4%) of the respondents agreed that they can possibly improve (develop) their 

speaking skill proficiency if the spoken material is designed communicatively, however, 

the rest 1(1.43%) and 5(7.14%) of the respondents said that they have a neutral idea and do 

not totally agree with the idea of improving the spoken language proficiency with the 

greater role of des igning the materi al communicatively respectively. 

From this, it is likely to say that preparing the spoken material s in view of the 

communicative language teaching method plays an important ro le in helping students to 

develop their speaking language profici ency and the materi al by itself has of signifi cant 

role for the students communicat ive language achievement. 

Similarly, item 16 ta lks about ways for students progress in speaking the language, almost 

65(92.8%) of the respondents agreed that on the benefits of practicing the language at any 
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social settings for improving their speaking ability, however, few students i.e. 5(7%) of the 

total respondents did not consent on the impression. 

4.2.8 The Degree of Clarity and Real-world ness of the Activities 

Two items (item, 17 and IS) were asked to get an information regarding the intelligibility 

of the exercises, activities and their practices in real-life situation. 

Table 8: Activities clarity alld use ill real situatioll 

Item Responses 
No High Medium Least Not at Sum 

all 
F 0/0 F 0/0 F 0/0 F % 

17 The degree of clarity of 
the activities, and 
exercise found In the 14 20 30 42.S 19 27.1 7 10 70 
spoken English module 

18 The degree of use of the 
activities In real-life 2 2.S 31 44.3 29 41.4 S 11.4 70 
situations I 

Regarding the extent to which the activities and exercises are clear and easy to use, 20% of 

the respondents said that there is a high degree of clarity whereas 42.S% said medium, 

27.1 % said least and finally, (10%) from the over all respondents responded that the 

speaking activities are not clear at all. From the responses obtained, it is clear that the 

simplicity and intelligibility of the speaking activities and exercises are not as such too easy 

to understand and clear to use for the trainees rather they have intermediate clarity. 

As to the use of the activities found in the module in real-life situation, 2.S% of the 

respondents responded that there is a high relation, where as 44.3% responded medium 

association. In addition, 41.4% and 11.4% of the respondents responded that the 

significance of the speaking activities in real-life situation is least and not at all 

respectively. From this, one can easily reckon that most of the trainees are not able to use 

the speaking activities that are found on their spoken module in real life situations. 

Along with this, the findings with regard to the circumstances that the researcher had got 

so far seems to show that there is poor appearance of the speaking tasks in reflecting real 

world situations on the trainees' modular material. 
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so far seems to show that there is poor appearance of the speaking tasks in refl ecting rea l 
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4.2.9 Learners' Involvement and Occurrence of Interaction in Activities 

This section was concerned with trainees' involvement in spoken English activities and the 

rate of occurrences using English with their partners. In order to obtain this information, 

two items (19 and 20) were designed. 

Table 9: Participatioll of traillees' ami frequellcy of usillg English 

Responses 
No Items Alwa s Sometimes Rarely never Sum 

F % F % F % F % 
19 Participation of 

trainees ' In 

spoken English 7 10 48 68.5 12 17. 1 3 4.3 70 

activities 
20 Frequency of 

using English - - 53 75.7 17 24 .3 - - -
with colleagues 

Trainees were asked to show their participation and use of English with their colleagues. 

Accordingly, the majority of the trainees (68%) responded that they sometimes participate 

in speaking skill activities. In order to cheek the occurrence of using English with their 

partners, thcy were asked how frequently they use English among themselves. 

Consequently, 75 .7% of the respondents said that they sometimes work together with their 

colleagues in using spoken English. 

From the findings of both the content analysis and the questionnaire statistics, it is likely to 

say that students' participation in the tasks (activities) of their module and interacting with 

their classmates seemed very limited. 

4.2.10 .Availability of Varied Activities in the Spoken Module 

Under this part, one item (21) was designed to obtain some information about the presence 

of varied activities in the module, which enable learners to endorse oral practice in peers. 
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Table 10: Availability of Activities 

Responses 
No Item Yes No Sum 

F 0/0 F % 
2 1 Accessibility of activities to 

promote practice with classmates 32 45.7 38 54.3 70 

As shown in the above Table, significant number of respondents (54.3%) indicated that the 

spoken module does not contain a number of activities to promote practice with collogues 

and 45.7% of the respondents responded that there is an availability of the speaking tasks 

(activities) in their spoken module. 

In this respect, as the present researcher also noticed the trainees' module, he has got 

almost 11 activities for the first and second semester schedule in it, however, the way they 

structured and schemed too do not seem to foster learners to practice them wi th their 

colleagues 

4.2.11. Communicative Activities 

Under this section, one item was designed to obtain information about activiti es, which are 

designed to provoke spoken conununication between students and/or between the teacher 

and the students (Harmer, 1991 : 122). 

Table 11: Classroom teaching and learl/illg techniques 

Role play Simulation Dialogue Games Drama 

NQ Items F % F % F % F % F 

22 classroom teaching and 
learning teclUliques are 

13 18.6 9 12.85 30 40.85 10 14.3 8 appropriate and helpful 
to develop speaking 
skill 

Out of the di verse speaking acti vities which are endorsed by a number of classroom 

leadership and learning techniques that trainees are expected to engage in, 30(42.85%) of 

the respondents disclosed that dialogue was found to be the suitable and valuable classroom 

teaching and learning technique. Some others (1 8.6%) of the respondents all eged that role­

play is the most appropriate and helpful technique. However, the rest respondents 
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responded that simulation; games and drama have their own contribut ions for one's 

improvement on speaking sk ill with a percentage of 12.85%, 14.3%, and 14.3% 

respectively. From this, as Harmer (1991) also states, one can eas il y presume that dialogue; 

role-play, games, simulation and drama, etc are some of the basic classroom teaching and 

learning teclmiques that are helpful and appropriate for the progress of oral speaking 

proficiency. 

4.2.12 . Key Areas of Difficulties that Challenge Students speaking Ability 

This section was concerned with certain areas of activities difficulty that are presumab ly 

expected to bring trouble in learners speaking proficiency. For this, six sub-items (22. 1, 

22.2,22.3, 22.4, 22.5 , and 22.6) were des igned and analyzed as fallows : 

Table 12: Traillees' difficulty ill sOllie activities 

Responses 
NQ Item Always Sometimes Seldom Never 

F % F % F % F % 
22.1 Explaining opinions 22 3 1.4 38 54.3 8 11.4 2 2.8 
22.2 Introducing people 17 24 .3 39 55.7 9 12.8 5 7.1 
22.3 In deli vering a speech 46 65.7 18 25.7 5 7 .1 1 1.43 
22.4 In expressing likes and 7 10 13 18 .6 18 2 5 .7 22 31.4 

dislikes 
22.5 Imparting the subject 37 52 .8 23 32.8 6 8.6 4 5.7 

matter to students 
22.6 In performing a debate 42 60 21 30 7 10 - -

With the intention of identifying the problems that the trainees encounter in their spoken 

ability, they were inquired to show the degree to which they face difficu lty in some key 

areas of speaking activities. Hence, respondents did say that they sometimes encounter 

difficulties in explaining opinions(54.3%), introducing people (55.7%), in deli vering 

speech(25.7%), in express ing li kes and dislikes(18 .6%), in imparting the subj ect matter to 

students and in performi ng debate(32.8%) and (30%) respectively. 

On top of this, more than half of the respondents responded that they always have serious 

difficulties in delivering a speech (65.7), in imparting the subj ect matter to students 

(52.8%) and in performing a debate 60%. No student is free from the diffi culti es of 

performing a debate in the classroom. 
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For the three points above, i.e. in deli vering a speech, imparting the subject matter to 

friends, and in perfonning a debate learners' prob lems; Brown and Yule(1 983:b) in Nunan 

(1991) implied that the activities ineffecti veness in moti vating students, their poor 

organization(grad ing) in the course materi al, and lack of practi c ing them in an un famili ar 

settings could be considered as one of the oral interactive prob lem . For thi s, they proposed 

a solution and which is using a series of short tasks conducted under what they described as 

ideal conditions and with di fferent content and different demands to sustain the interest of 

the people. Like wise, the researcher also encountered the difficulty level of deli vering a 

speech, debate acti vities, and came across that in criticizing the learners ' materi al 

organization thro ugh his content analysis. Like the findings that he got from the content 

analysis, students believed that these sorts of activities are difficult for them. Accordingly, 

this signifies that the correct sequence of activities ought to be carried out in their correct 

grading form either from (simple to complex), ( from most to least difficult), (most 

interesting to least interesting) , (most useful to less useful), etc Byrne (1 986:87). 

4.2.13 Comparison between Course material problem and other factors 

In order to get infotmation regarding the common effect o f both the course 

material(module) problem and students' being shy and worried about making mistakes and 

ideas in expressing opinions(under psychological factor), fi ve items (23. 1, 23.2 , 23 .3., 

23.4. and 23 . 5) were designed. The responses were tabulated as foll ows: 

Table 13: Possible difficulties o/traillees' ill practicillg spokell Ellglish 

Responses 
NQ Item Usua ll 1(4) Sometimes(3) Rarely(2) Never(1 ) 

F % F % F % F % 
23. 1 Lack of various activities 

in the spoken module 
42 60 25 35.7 2 2.8 1 1.4 

23.2 Not knowing how to say 
or express opinion 2 2.8 3 1 44.3 27 38.6 10 14.3 

23.3 Worrying about making 
mistakes in speaking the 
language 43 61.4 16 22.8 7 10 4 5.7 

23 .4 Lack of interesting 
activities in the module 38 54.3 22 31.4 8 11 .4 2 2.8 

23.5 Lack of enough exercises 
and activit ies in the 
module for pract icing 40 57.1 23 32.8 4 5.7 3 4. 3 
them in the CR. 
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In the above Table, trainees were asked to show the degree of difficulty of spoken language 

in certain set of factors. From these, item no. 25.1, 25.4, 25.5 were posed to get information 

from the students concerning the materials that are essential for students' success in 

speaking the language, whereas the rest questions were posed to them in order to get 

information about set of behaviors. 

Accordingly, the trainees indicated their problems in not hav ing various speak ing activities 

affect usually them in their spoken module (60%), not knowing how to say or express 

opinions (2. 8%), worrying about making mistakes in speaking the language (61.4%), lack 

of interesting speaking activities in their module (54.3%), lack of enough exerci ses and 

activities in the module for practicing them in the classroom (57.1). 

From this, it is possible to infer that the effect of both problems in bringing difficulty for 

students and in not enabling students to progress their speaking proficiency seem have 

almost an equal impact on their performances. 

Although the problem of lack of ideas and opinions is not directly related to language 

problem, it may hinder trainees' participation. Accordingly, (44.3%) of the trainees said 

that they sometimes have lack of ideas and opinions. 

Therefore, to encourage participation, activities should arise from the scope of knowledge 

of the trainees. In line with thi s, (Ur 1996:20) di sp lays that speaking acti vi ti es should be 

successful when their motivational values in making students interested in the topics, 

exercises, activities, varieties, level of difficulties in making learners eager to speak 

because they have interested in them and have something new to say about or because they 

want to contribute for achieving a task objective. 

4.2.14 Supplementary Materials for Integrated Language Skills 

Under this part, four items (24.1 , 24.2, 24.3 and 24.4) were des igned to obtain some 

information about additional teaching aids that are essential for one 's integrated skill s 

development, especially speaking and li stening skills improvement. 

49 



In the above Table, trainees were asked to show the degree of difficulty of spoken language 
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Table 14: Degree of Usillg Additiollal Materials 

Responses 
NQ Item Usually(4) Sometimes(3 Rarely(2) Never(l) 

) 

F % F % F % F % 
24.1 Radio - - 20 28.6 16 22.8 34 48.6 

24.2 TV - - 4 5.7 10 14.3 56 SO 

24.3 Tape recorder 1 1.43 2 2.S 7 10 60 85.7 

24.4 Language laboratory - - - - - - - -

To assist students to develop their speaking profic iency, additional materials beyond the 

module have of paramount importance and trainees are expected to use reso urces like radio, 

TV, tape recorder and language laboratory. As it is indicated in the above Table, some 

students said they sometimes use radio, and no respondents replied usuall y. 

Others reported they rarely and never use them. Nevertheless, all respondents (100%) of 

them revealed that they never use a language laboratory. 

Although the many good intentions of both learners and teachers, the transition from the 

classroom to the realities of the workplace is often times a difficult one. In authentic 

conversations, people listen first for the intent of what others are saying, and then only 

incidentally for how they are saying it. However, in classroom situation this is dominated 

by the view in which the important thing is the forms, patterns, grammar and phonology. 

Learners who have the chance of only being exposed to the classroom language may find it 

difficult to communicate with people who speak the language for real purpose outside the 

classroom. Thus, it appears that knowledge gained from language as structure does not 

automatically become knowledge of how the language become a tool for its users. 

Concerning thi s, students should develop the habit of li stening to the rad io , TV and tape 

recorder, which have the potential and reflecting the real world language. However, 

trainees' exposure in this case seems unsatisfactory. Besides, a language laboratory, which 

is used for the purpose of developing students' language ability (listening and speaking), 

has an at most importance in practicing the language (Wilga and Temprley, 1978). 

However, all trainees disclosed that they never use a language laboratory. This seems to 
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recorder, which have the potential and reflecting the real world language. However, 
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is used for the purpose of developing students' language ability (listening and speaking), 

has an at most importance in practicing the language (Wilga and Temprley, 1978). 

However, all trainees disclosed that they never use a language laboratory. This seems to 
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denote that the degree of using addi ti onal materials to improve speaking sk ill not at the 

level expected. Besides, as the present researcher also noticed from the trainees' course 

module through the content analysis, the modular material does not seem to contain an 

integrated li stening and speaking activities that require a language laboratory, which makes 

students effective in both the receptive and producti ve skill s. 

4.2.15 Types of Classroom Teaching- Learning organization 

In order to get information regarding the types of classroom learning and teaching 

organization that the trainees prefer, I item was designed and the responses of the students 

were tabulated as fallows: 

Table 15: Modes of classroom Orgallizatioll 

NQ Items Whole class Group Pair work Individu 
discussion work al work 
F % F % F % F 

Mode of classroom learning 
25 organization fits the learners' 13 18. 6 40 57 .1 12 17. 1 5 

interests 

With the intention of labeling learners' classroom mode of learning organization, students 

were inquired to state the types of strategy they preferred most. 

The majority 40(57.1 %) of respondents put forward ed that group work is the most 

common classroom organization they prefer most. Like all learning activities, group work 

can help learning by providing an opportunity for learners to get exposure to the language 

that they can understand and, gives learners exposure to a range of language items and 

language functions. On top of thi s, it allows learners to develop fluency in the use of 

language features that they have learned. 

In proportion to this, as it is indicated in the above Table, few tra inees, i.e. 18.6%, 17.1 %, 

7. 1 % of the respondents chose for whole-class discussion, pair and indi vidual wo rk 

respectively. Modes of learning organizations are chosen on the basis of their appropriacy 

and convenience to the practice of communicating activ ities (Harmer, 1991). The above 

Table disclosed that most trainees do not seem to favor who le class discussion, pair and 

individual work. 
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However, since these learning organizations are also imp0I1ant in the development of 

communicative ski lls, teachers (instructors) shou ld guide the trainees on how they can use 

them 

4.3. Analysis and Discussion of Teachers' Interviews 

In order to obtain information regarding the appropriateness of the speaking activities that 

are depicted in the students' spoken module in addressing learners' interests and to check 

the attitudes of the teachers' towards those activities, some interview items were designed. 

Besides, in the interview items, teachers' views in teaching speaking skills, the teaching 

learning methods (mode of classroom organization) and the like were raised and asked. In 

line with this, the interview was also intended to check either the spoken module is efficient 

in terms of aims, content organization, sequence and the like. 

Hence, with these purposes in mind, three college teachers (trainers) were interviewed and 

the results are summarized as fallows: 

4.3.1 Interviewees' Responses towards the Motivational values of 

Speaking Activities 

In replying to item 1, which asked how the speaking activities are motivating and 

interesting, all the three interviewed teachers indicated that the speaking activities that are 

portrayed in Enla 121 spoken module are not interesting and motivating. 

As an evidence, one of the interviewed teachers said: 

As we know, the majority of this college students have passed ten or twelve 
years in learning English in their elementary and high school grade levels in 
learning the larger aspect of grammar, but designing and giving spoken 
course for those students who were not experienced a lot in taking part in 
speaking activities there is appreciable, yet designing an activity which do 
not evoke learners interest, which do not motivate students, which do not take 
learners' educational level in to consideration brings a serious impact for 
students language pelformance. Truly speaking, as to me the speaking 
activities in the trainees' modular material are not interesting and 
motivating. 
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The findings of the content analysis and students' questionnaires also seem to in harmony 

with those the above interviewees thought. 

The interviewees replying to item 2, all of them explained that they have tried to motivate 

and support their students so that the students can participate in pai r or group in 

those speaking activities, nevertheless, those teachers also admitted that they did 

not have an inspi ring out come. For th is, one interv iewed teacher fo r warded his 

idea in the fallowing fashion : 

In fact, the presence 0/ a number 0/ problems to organize the students in 
pairs or groups should not be denied. For instance, little time given lor 
students in taking part in the speaking activities, the absence 0/ practice 
session.(almost giving little time to practice session), having a number 0/ 
students in a class inhibits me not to give feed back lor all learners. As 
well their numbers, lack 0/ supplementary materials, absence o/ Ianguage 
laboratory, and so on impede me not to motivate and encourage my 
students a lot. Despite these difficulties, I tried different methods to 
motivate them like by exposing them in an impromptu speech in the 
classroom, by creating an interesting real-life situation and ask them to 
practice the activity in/ront 0/ the classroom, by preparing my own work 
sheets and giving it to them and so on. Yet, no promising change I have 
obtained out 0/ these. 

In here, the present researcher also assured that from his content analysis and students' 

questionnaires the problem that the above teacher ment ioned, like the absence of language 

laboratory, the absence of real-life activities, and unsuited time given for the spoken course 

seem apt to the findings to the problem mentioned above . 

As to item 3, interviewees were asked to evaluate the contents of speaking activities fo und 

in the spoken module in terms of variety, real world ness, clarity, suitability and their 

potential in reflecting learners' needs and interests, all of them rep lied that the contents of 

the activities are not manifested in different types of language use at di fferent types of 

situation. 

Concisely, they said, "the activities are not varied and suitable". Besides, two of the 

interviewees said that despite the activities reflect real world ness to the mind of the 

students, they did not appear in an exciting appropriate, and interesting manner in the 

course book. However, one interviewee stated that although the acti vities lack veri ty in 
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their approach for fulfilling learners' needs, their suitability and real world ness In 

reflecting learners' needs should not be denied. 

The findings of the content analysis and students' questionnaire also seem to be in 

accordance with the above two interviewees' views with respect to the contents lack verity 

in casting speaking activities, in leaving the paucity of unclear and un suitable appearances 

of the speaking activities too. 

4.3.2 Interview Responses to the Mode of Classroom Learning and 

Teaching organization 

Regarding item 4, the interviewees were asked if they think the speaking activities are 

suitable for pair or group work discussion, in this respect, all of the interviewed teachers' 

agreed that all the activities require pair or group work, however, the way they were 

designed or prepared is not in a proper way. For instance, some activities in their 

instruction part stated that please complete the incomplete dialogues, write down a 

dialogue, etc. Nevertheless, if the instructions (directions) asked the students to write down 

a dialogue (conversation) and practice them with their friends, they would be interesting 

and enable the students to have a critical thinking and deep understanding about the 

activities . To this end, almost all of the interviewees indicated that the design of activities 

and the way the instructions posed in the course material are not more or less in a right 

manner for pair or group work practices. 

4.3.3 Interview Responses towards the Design of Spoken English Module 

Asked to state how the content of spoken module is organized in interview item 5, all the 

three interviewees said that the content seemed to organize on bases of structures and 

functions. As to them, in the course description of Enla l2.I spoken module(see Appendix 

E) there is a point that talks about the structural aspects of a language, i.e., pronunciations, 

stress, English sounds and the like, but these parts are not included in the module's body 

part. 

Unlike the structural content of the language, the module contains areas, which concern 

about functions. Topics like greetings, introduction with people, telephoning, shopping, etc 
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can be taken for function. As far as the organization of the ski ll s is concerned, all 

interviewees stated that speaking skill is integrated only with the writing one. They further 

said that integrating the skill of speaking with that of listening is almost totally excluded in 

the spoken module. 

The findings that the researcher dug up from the content analysis and students' 

questionnaires also confirmed that the module comprises only the functional aspect of the 

language and ignores to talk about pronunciation, superasegmental and segmental features 

of a language. 

Replying to item 6, I interviewee agreed that the content in the spoken module is 

sequenced on the basis of complexity(simple to complex). While the rest 2 interviewees 

replied that the content is not organized in its normal pattern, i.e., from simple to complex 

rather it is organized in a disorganized or random way. In short, its sequence is 

incomprehensible. Besides, they reported that the progress ion and grading of the content 

are not apt for the learners because they do not dea l with the language function and 

structures each at a time. In line with this, except the first interviewee, the rest ones (66.7%) 

of them described that the module does not comprise a lot of miscellaneous and wide­

ranging activities in respect to the right level of the trainees. Hence, this thought seemed to 

reveal that the spoken module (Enla 121) does not contribute a lot to the over all personal 

and professional growth of the trainees. 

Regarding item 7, the interviewed teachers were asked about the spoken course book in 

helping trainees to communicate effectively in spoken English, all of the interviewees like 

the majority of the respondents in the questionnaires part replied that the importance of the 

module is not as such noteworthy in making students effective in spoken language 

proficiency. To be precise, the students were asked so far about the concept of the 

importance of their spoken module in expressing their views and feelings, to triangulate 

both findings , the respondents in the questionnaire reported about the ineffectiveness of the 

spoken module in expressing their views and to make a conversation about their feelings. 

Teachers in their part also have a common understanding like their students in the 

argument that is raised above. 
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In item 8, they were asked if they have observed any mismatch between the needs of their 

students and the activities. For this, two interviewed teachers forwarded their interpolation 

as fallows: 

The first teacher said: 

Sure, certain activities do not take in to consideration the learners' actual 
needs and wants as well as the organization of the course do not look like 
to have a clear and interesting appearance (pattern).. . ..... When I give 
exercises that I adapted from different reference books, the majority of 
the students eager to take part, while when I give home take assignments 
from the module some of them seemed reluctant in doing those 
activities .......... .. ... .. .. may be repetitiveness of activities with the same 
approach ... ....... , ... .. 

He also added: 

In my opinion almost all of the course materials in our institute were 
written without considering the learners' needs and interests so that 
preparing materials without considering the needs of the learners brings 
a serious problem in the teaching learning interaction. Henceforth, 
immediate action should be taken for the preparation and design of 
material. 

Along with this, the second interviewee forwarded his view as fallows: 

At times students prefer a comprehensive teaching learning interaction of 
grammatical language items since they had had a good experience in 
their high school academic pastimes. Therefore, in my opinion students 
prefer to spend much time in grammar rather than in spoken language. 

According to him, students have a negative attitude towards the speaking activities that are 

in their spoken course module. 

The last one interviewee had a contradictory concept with that of the above two 

interviewees. As to him, for the question above, he said, 

In my course of action, since the majority of students show greater 
participation on some of the activities, I feel that the activities are 
interesting. where as, when I see some students lack an enthusiasm on 
some of the other activities, I think that the activities are not good so that 
I can say that almost the greater part of the activities go with the need and 
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interest of the trainees despite several and thought-provoking speaking 
activities that the students need are absent in the modular material. 

For these reasons, as the present researcher also critically observed the students' course 

material in his content analysis part, like the first two above interviewees, he witnessed 

that the activities, examples and approaches that are portrayed in Enla 121 spoken course 

module are some what in an anonymous way, as well they did not seem to appear in 

stimulating manner and cannot reflect different pedagogical rationale. To this end, the 

activities in the module do not seem to go with the needs and interests of the learners. 

Regarding item 9, teachers were also asked to propose what would be included in the 

course and what improvements should be made on the speaking activities, all of the 

interviewees proposed that the use of language for presenting a speech in conferences and 

other seminars and in expressing ideas at different social settings should be supplemented 

in the material. Along with this, they put forwarded that when course materials are 

designed in general and activities in particular, designers should consider the theoretical 

perspectives censoriously. Likewise, those activities should not be prepared in a rush rather 

they ought to consider painstaking plan. Further to thi s, one interviewee said, "Additional 

practice of both speaking and listening activities should be present in the students' module 

and they should be given to them". 

He further reported that language laboratory needs to be present. "In our institute, I can say 

that there is no language laboratory, no audio-visual teaching aids which are essential for 

one's speaking and listening skills improvements. Accordingly, they need to be present, If 
this is so, improvements in oral skills come soon," said the second interviewee. 

As the researcher also glimpsed on the trainees ' course book so far, what the above 

interviewees mentioned the key aspects in improving one's speaking proficiency, he 

assured that they were almost nil in helping them to improve their spoken language talent. 

At last, all interviewed teachers seemed to agree on the inspiration that in increasing 

students' participation either in the classroom or outside of it, activities should make 

learners to take part a pair or group work mode of classroom learning and teaching. 
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In item 10, they were asked what solution(s) they would suggest to enhance the quality and 

effectiveness of the students' parti cipation in speaking activities, nearl y everyone of the 

interviewed teachers suggested that creating various speaking opportun ities where students 

have adequately practice to speaking in Engli sh in school compound and outside. In 

addition, making the course in general and the speaking activities in particular authentic 

and localized are essential. Besides, all of them agreed that Engli sh Language Clubs like 

the Engli sh Language Improvement Center (ELIC) should be systematized in the trainees' 

institute. Eventuall y, they suggested that continuous materi al adaptation by considering the 

needs of the learners with regard to the activities or tasks is eminent. To thi s end, IIIola et al 

(1989) stated that by carefull y structuring the acti vities teachers could reduce the possible 

effect of the students' spoken language inadequacy. 
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CHAPTER FIVE 

5. SUMMARY, CONCLUSIONS AND RECOMMENDATIONS 

5.1. Summary 

As stated in the introductory part of this paper, the main objective of the study was to 

assess the appropriateness of the speaking activities which are included in the trainees' 

spoken module of Dessie College of Teacher Education (DCTE) and to see whether the 

tasks(activities) are appropriately designed with respect to the basic task designing criteria 

or not. For this purpose, unified areas of teaching speaking English were examined. For 

instance, teachers' and students' attitudes towards the speaking tasks in the spoken module 

and the micro-evaluation of the speaking tasks (activities) in the trainees' module in 

examining the appropriateness of the speaking tasks for their oral participation was carried 

out. As a whole, three research instruments were used. These were content analysis, 

students' questionnaires, and teachers' interview. Analyzing and interpreting the content of 

the trainees' English spoken module (EnlaI21) by using an evaluation checklist was used to 

decide whether the speaking tasks were appropriate for the methods, procedures, and the 

overall teaching/learning process of spoken English language. Likewise, the data gathered 

through the above instruments were also analyzed qualitatively and quantitatively. 

Basically, the findings from the content analysis of students' spoken module illustrated, the 

inappropriateness of the speaking activities (tasks) used in their module, in addition, the 

analysis of students' and teachers' attitudes towards the activities statistics showed that 

students' negative attitudes towards learning to speak English in general and the speaking 

activities in particular. Moreover, the method (pair/group modes of learning), the 

teaching/learning process were also contributed for restraining learners ' participation in the 

speaking activities. 

Pertaining to the trainees' course book, the speaking activities there were evaluated by 

various sorts of major task evaluation criteria. To make matters clear, the objectives of 

teaching speaking skill, the language content of the speaking activities, the organization of 

the tasks, the integration of language skill s, the moti vational values of the speaking 

activities, and lastly the method were analyzed critically. 
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Moreover, the findings indicated that the pertinence of the speaking acti vities which are 

present in trainees' spoken module did not seem to add ress the learners' needs and 

interests; likewise, the approach (pattern) that the speaking activities depicted in the module 

did not pave the way for the implementation of the learning method (pair/group modes of 

learning). Teachers' views in teaching speaking skills by implementing pair/group modes 

of learning were also restrained by the above problems that are apparent on the speaking 

tasks. 

5.2. Conclusions 

Based on the investigations of the study, the fo llowing conclusions were forwarded: 

As is stated a number of times in the entire research work, this stud y was accomplished to 

assess the appropriateness of the speaking activities in the trainees' spoken module of 

Oessie College of Teacher Education (OCTE) with respect to addressing the learners ' 

interests and to see whether the tasks (activities) are appropriately designed or not. 

In this fashion, students' atti tude towards spoken language in general and the speaking 

activities in particular, the appropriateness of the speaking activ ities in the trainees ' 

module, the extent of contribution of the trainees ' spoken modulc, the accessibility and 

occurrence of the activities in making students effective in speaking the language, the 

clarity and design of the activiti es in using them in real-world situation were the spotlights 

that the investigation was adapted. To this end, the followings are pinpointed as the results 

of the research. 

1. Regarding Teacher-learner Attitudes 

The statistics regarding the perceptions of students to learn speaking English as a whole 

and the speaking activities in the module in particular disclosed that it is very poor. 

Students revealed that learning to speak is not as relevant for example, grammar. They also 

indicated that they prefer to learn other English language ski ll s than speaking ski ll s. 

Consequently, it is li kely to reckon that students have negative attitude towards learning to 

speak in general and the speaking tasks (activities) in the course material in particular. 

2. Regarding the Motivational Values of the Tasks 
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As the researcher also perceived from the course material itself and as the majority of the 

trainees responded in the questionnaire and the interview too, the speaking activities were 

not interesting and did not go with their needs to participate either in the classroom or 

outside of it. This may be due to the rush design and ineffectiveness of the tasks in the 

modular material , and in not inviting trainees to work together with their colleagues in real­

world and interesting situation. No matter how, students' negati ve attitude towards the 

speaking activities was taken as a constraint for students inability in thi s productive ski ll. 

The activities and exercises found in the spoken course module did not seem enough, clear 

and do not require trainees' deep understanding in practicing them . Although the topics of 

the activities looked to reflect real-world situations, the way that they appeared in the 

module did not actually make them real and hide their quality. In addition, the module in 

general and the activities in particular have almost little contribution for the teaching 

profession and medium in giving trainees a feeling of confidence to talk to strangers, 

express opinions or ideas. 

It is clear that speaking activities, which are slotted in the spoken module, assist trainees to 

practice the language. However, in the context of this spoken module (EnlaI21), it is found 

out that it did not comprise plenty of activities to foster practiccs. Though there are few 

activities, trainees are not using them regularly. This entails that the parallel effect of the 

approach in the module in not incorporating many and interesting activities and the absence 

of practice session of the activities in the module bring an ample problem in students 

spoken language proficiency. 

3. Regarding Techniques, Methods and Presentation 

Trainers (college teachers) displayed that the speaking activities are not appropriate owing 

to the reasons of preparing or designing materials in inconsiderable manner, in not writing 

materials based on the theoretical perspectives and eventually, the activities did not seem 

interesting, rel evant, motivating, good for pair\group work etc. Besides, they thought the 

degree to which the speaking activities' capacity to shift students' attention from accuracy 

into fluency is unsatisfactory. 

The findings of the content analysis about the speaking activities too confirmed that the 

teaching/learning practices failed to provide purposes, and clear instruction. Moreover, the 
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procedure of the tasks in giving plenty of chances for trainees to take part in the classroom 

is inadequate and weak. Along with thi s, the approach of the topics in their instruction 

failed in creating positive classroom learning atmosphere. In due course, the situation 

brought insufficient practice of the activities in a classroom by using either pair/group wo rk 

mode of classroom organization. 

Concerning the use of supplementary materials, as the findings from the content anal ys is 

showed and as most of the respondents in the questionnaires and interview revealed that 

there is no language laboratory and consequently, using rad io, TV, tape recorder were 

almost restrained in the institute. Accordingl y, in authentic s ituation, learners cope with real 

communication which is unstructured and, hence, can find chal lenging, i r not, they practice 

their English by supplementing the above material on the occasion that is needed 

It is realized that the trainees sometimes take part in speaking skill activiti es and 

communicate with their colleagues in English. Likewise, as the findings from the students' 

questionnaires revealed that dialogue, role-play, simulation, games and drama are of some 

of the techniques that speaking activities could be conveyed through them. Thus, a number 

of students believed that dialogue is more preferable for them to engage in various speaking 

activities than the rest ones though the researcher did not found a few activities that enable 

trainees in using these speaking activities channels. 

4. Regarding the Organization of Activities 

As the findings drawn from both the present researcher' s content analys is work and trainees 

questionnaires showed, the clarity and layout of the module is not interesting. Although the 

learning obj ectives in some parts of the topic were overt ly stated, in some parts, they were 

totally absent, the organization of the content did not look li ke in a su itable and proper 

mode. 

Pertaining to the learning organization, as the findings from teachers' interview showed, 

though pair/ group work have their own advantages and disadvantages, due to the 

prevailing conditions (students' number, time, etc), which occur in the classroom, they did 

not usuall y use them, yet it should not be denied that there is a possibility to learners to use 

whatever the opportunity is to work together with their peers. In proportion to this, trainees 

believed that the importance of group work for developing one's speaking skill is crucial. 
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All in all, from the above basic premises, it is possible to deduce an inspiration that the 

spoken module has little contributions and several drawbacks as far as the objecti ves of the 

research work is concerned. 

5.3. Recommendations 

From the research findings, the present researcher has made the fallowing 

recommendations: 

1. It is essential to address the growing needs of students to become proficient in speaking 

Engli sh by givi ng due emphasis to what students require to participate orally in 

speaking activities often presented in group or pair modes of learning. 

2. By considering the teachers' workload and their experiences in preparing or des igning 

course materials, the regional educational bureau or the Ministry of Education should 

prepare and send consistent course modules (teaching materials) for Teachers' Training 

Instit~tes. 

3. Continuous course material adaptation based on the appropriateness of the activities for 

communicative goals should be practiced on the speaking tasks and acti vities so that 

they become suitable for individual, pair/group work whenever needed and to provide 

interesting, real world, practice oriented, vari ed supplementary tasks. 

4. The program (syllabus) to be prepared ought to take in hand the question of 

methodology, too . It should enable the learners and the teachers to use pair and group 

work, simulations, games and dramas. 

5. While estab li shing language laboratories are fund amental for the development of 

integrated ski ll s like speaking and li stening, it is advisable to incorporate recorded 

materials with the course book to fac ilitate li sten ing skill as well as sharpen the 

pronunciation ab ility of the students. 
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APPENDIX-A 

CHECKLIST FOR EV ALVA TING SPEAKING TASKS 

Goals alld Ratiollale 

-To what extent the objective and the goal or goals of the task obvious to the students and 
teachers? 

-Is the task appropriate to the learners' proficiency level? 

-To what extent does the task reflect a real-world or pedagogic rationale? Is this 
appropriate? 

-Does the activity (task) encourage learners to app ly classroom learning to the real-world? 

-Is the task likely to be interesting and motivating to the students? 

Motivatioll alld the Leamer 

-Does the material have variety? 

-Are the subject matter and the activities likely to be of genuine interest to the learners, 
taking in to account their age, social background and cultural background, their learning 
objectives and the composition of the class? 

-Does the materials have an attractive appearance (visual, layout, typography, etc) 

- Do the activities in the material encourage the personal involvement of the learners in the 
learning process (e.g. by talking about themselves or finding out about each other? 

-How much responsibility for the learning process is to be assumed by the learners 
themselves, individually or collectively 

-Is there a competitive or problem solving element in the learning activities? 

Activities 

-Are the activities appropriate to the communicative goals of the task? 

-If not, can they be modified to make them more appropriate? 

-Is the task designed to stimulate students to use bottom- up or top-down processing skills? 

-Is there an information gap or problem, which might prompt a negotiation of meaning? 

-Are the activities appropriate to the in put data? 

-Are the activities designed in a way, which wi ll allow learners to communicate and 
cooperate in groups? 
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-Are the activities adequate in number? 

-Are the activities varied? 

Are the activities appropriate to the given context? 

-Are the activities relevant to the learners ' needs and interests? 

Are the activities meaningful? 

Gradillg alld Illtegratioll 

-Is the task at the appropriate level of difficulty for the students? 

-If not, is there any way in which the task might be modified in order to make it either 
easier or more challenging? 

-Is the task so structured that it can be undertaken at different levels of difficulty? 

-What are the principles up on which the tasks are sequenced? 

-Are a range of macro skills integrated in to the sequence of tasks? 

-If not, can you think of ways in which they might be integrated? 

-At the level of the unit or lesson, are communicative tasks integrated with other activities 
and exercises designed to provide learners' with mastery of the linguistic system? 

-If not, are there ways in which such activities might be introduced? 

-Do the tasks incorporate exercises in learning - how-to-learn? 

-If not, are there ways in which such exercises might be introduced? 

Language COli tent 

What aspects of the language system are taught? To what extent is, the material based up 
on or organized around the teaching of 

-language form? 

-language function? 

-patterns of communicative interaction? 

Selectioll alld Gradillg of Lallguage Itellls 

-Does the material fallow 

a) A structural syllabus 

B) A functional syllabus 

-Is the selection and sequence oflanguage to be taught based on? 
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a) An attempt to identify probable student need (student- centered approach) 

b) The internal structure of the language (subject-centered approach) 

Preselltatioll alld Practice of New Lallguage Items 

-What are the underlying characteristics of the approach to language teaching? 

a) Influence of the behaviorists learning theory 

b) Influence of the cognitive view 

c) A combination of both 

d) Other influences (e.g. Group dynamics, humanistic education 

-Is there any systematic attempt to teach the phonological (sound) system? If so, comment 
on content and method of teaching under the fallowing headings: 

a) Recognition of individual sounds (phonemes) 

b) Production of individual sounds (phonemes) 

c) Recognition and understanding of stress patterns and intonation contours 

d) Production (in appropriate contexts) of stress patterns and intonation contours 

Developing Language Skills alld COllllllullicative Abilities 

-Free production of speech 

-What activities are there for free productions of spoken English? 

-What is the relative proportion of time devoted to presentation of new language items, to 
practice of these items, and to free production of activities? 

Supporting Materials 

-Does the course material include the fallowing? If so, evaluate usefulness in each case 

a) Visual material 

b) Recorded material 

c) Examples of authentic language 

d) A teacher's book 

Slightly adapted from Cunningsworth, A(l984,1995 ), Nunan, D (1989), Sheldon ,E (1987), and 
McDonough and Shaw(1993) 
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APPENDIX-B 

ADDIS ABABA UNIVERSITY 

INSTITUTE OF LANG UAGE STU DIES 

DEPARTMENT OF FOREIGN LANG UAGES AND LITERATURE 

STUDENTS' QUESTIONNAIRE 

Questionnaire prepared for the Trainees of Dessie College of Teacher' s Education 
(DCTE) 

Dear Trainees, 

This questionnaire is designed to assess to what extent the speaking activities in the spoken 

module of Dessie College of Teacher Education (DCTE) are appropriately designed with 

respect to addressing the learners' interests and how far they meet the major speaking task 

designing criteria. To thi s end, this questionnaire is one of the instruments, which the 

researcher uses to gather data for thi s MA thesis in the teaching of Engli sh as a foreign 

language (TEFL). 

Since your genuine opinion in responding the questions is extremely va luab le to can'yout 

the research work, please give your authentic responses to al l the items in the questionnaire. 

With respect to the information, the present researcher would like to give guarantee you 

that all the responses you give will be kept confidential and used on ly for the research 

purpose. 

Please note that there is no need to write your name. 

Thank you very much in advance fo r your kind cooperation. 

Yours sincerely, 

Tesfaye Bezabih 

Department of Foreign Languages and Literature 

Institutes of Language Studies 

Addis Ababa University 
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General Instruction 

I. Please read out each item and put a tick (>J) mark on the alternati ve, which IS 

appropriate to your opinion from the given alternatives. 

II. Where extended response is demanded, please write it upon the space provided . 

I General Information 

Please complete the following information by putting a tick [>J] 

Sex 

Male 0 
Femaleo 

Instruction I: Please read out each item and put a tick (>J) mark on the option appropriate 

fo r you. Each choice has a specific value as fa llows: 

Keys: 5=strongly agree 2=Disagree 

4=Agree 

3=Undecided l=strongly disagree 
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3) 2) (1) 
17 How often is your participation 

in the speaking ski ll activit ies 
18 How often do you work 

together with your co ll eagues 
using spoken Engli sh 

19. Does your spoken mod ule contain a number of act ivit ies to promote prac tice wi th your 

classmates? 

A. Yes B.No 

Questioll Oil teachillg alld teamillg techllique to develop lpeakillg skill 

20. Which classroom teaching and learning technique that is more appropriate and helpfu l 

for you to develop your speaking ski ll 

A. Role-play D. Games 

B. Simulation E. Drama 

C. Dialogue 

Questiolls 011 Studellts' problem in different activities 

Keys: 4=Always 2=Seldolll 

3=sollletillles 

l=Never 

NO How often do you have Always(4) Sometimes(3) Seldom Never(J) 
difficulties or problems in the (2) 

2 1 fallowing activities in the target 
language 

21.1 Explaining op inions 
21.2 introducing w ith people 
21.3 in del ivering speech 
21.4 111 express1l1g likes and 
dislikes 
21.5 Imparting the subject matter 
to your friends 
2 1.6 Perfoml ing a debate 

Questiolls Oil possible difficulties of studew s ill practicillg spokell lallguage 

Keys: 4=Usually 2=Rarely 

3=sollletillles l=Never 
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NO How often do the fallowing Usually(4) Sometimes(3) Rarely(2) Never(l) 
problem affect you not to 

22 develop your spoken 
language proficiency 

22.1 Lack of vanous 
activities In the spoken 
module 
22.2 Not knowing how to 
say or express opinion 
22.3 Worrying about making 
mistakes In speaking the 
language 
22.4 Lack of interesting 
activities in the module 
22.5 Lack of enough 
exercises and activities In 

the module for practicing in 
the classroom 

Questiolls Oil supplemelltary material for spokell lallguage 

Keys: 4=Usually 2=Rarely 

3=sometil11eS l =Never 

23 How often do you use the Usually(4) Sometimes(3) Rarely(2) Never(l) 
fallowing teaching aids 
other than your spoken 
module 
23.1 Radio 
23.2 TV 
23.3 Tape recorder 

23.4 Language Laboratory 

- - --- - _ . 

Questioll 011 leamillg orgallization 
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APPENDIX-C 

ADDIS ABABA UNIVERSITY 

INSTITUTE OF LANGUAGE STUDIES 

DEPARTMENT OF FOREIGN LANGUAGES AND LITERATURE 

TEACHERS' Interview checklist 

The purpose of this interview checklist is to assess to what extent the speaking tasks that 

are present in the trainees' spoken module are appropriately designed towards meeting 

major speaking task designing criteria. In addition, it is intended to assess whether the 

activities in the spoken course book address the students interests and to weigh yours and 

your students' attitudes to wards the speaking activities in the spoken modular material. 

.1. How motivating and interesting are the speaking activities that are portrayed 111 

Enla(121) Spoken Engish module? (Please specify) 

2. Have you ever tried to know what motivate students and support them to enhance the 

degree of their pa11icipation in speaking activities? (Please specify) 

3. How do you evaluate the contents of speaking activities (tasks) found in the spoken 

module in terms of their variety, real-world ness, clarity, suitability, and their 

potential in reflecting leamers ' needs and interests? 

4. Do you think the speaking activities are suitable for pair or group discussion? (P lease 

specify) 

5. In what manner does the content in the spoken module is organized (for instance, 

according to structure, functions, topics, skills, etc)? Is the pattem clear and 

appropriate for leamers and teachers? 
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6. How is the content in the module sequenced (e.g. on the basis o f complexi ty, learn 

ability, usefulness, etc 

7. Do you think that the course book required for the spoken course help trainees to 

communicate effectively in spoken English? 

8. Have you observed any mismatch bin the needs of the students and the activities? If yes 

what? 

9. As a classroom teacher in you r institute, what do you suggest to be included in the course 

material and what improvements do you think should be made on the speak ing 

activities? 

10. What so lution(s) do yo u suggest to enhance the qual ity and effectiveness of students' 

participation in speaking activities as far as the speaking act ivi ty in their course 

material is concerned? (Please comment) 
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APPENDIX-D 

Interview Transcripts with the Spoken English Instructors 

Keys 

Q: Question 

Tl: First interviewed Teacher 

T2: Second interviewed Teacher 

T3: Third interviewed Teacher 

Qlo How motivating and interesting are the speaking activities that are portrayed III 

Enla(l21) Spoken English module? (Please specify) 

Tl: As we know, the majority of this college students have passed len or twelve years in 

learning English in their elementary and high school grade levels in learn ing the larger 

aspect of grammar, but designing and giving spoken course for those students who were 

not experienced a lot in taking part in speaking activities there is appreciable, yet 

designing an activity which do not evoke learners interest, which do not motivate 

students, which do not take learners' educational level in to consideration brings a 

serious impact for students language performance. Truly speaking, the speaking 

activities there are not interesting and motivating ... .......... . 

T2: Well! They are not motivating because they lack variety in approach ...... .... since they 

designed within a short period of time it was difficult to write them based on the 

theoretical frame work in material design ...... .. . so J can say they are 1I0t interesting. 
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QS. In what manner does, the content in the spoken module is organized (for instance, 

according to structure, functions, topics, skills, etc)? Is the pattern clear and 

appropriate for learners and teachers? 

Tl: The content is organized in the functional aspect of language, which focuses on 

greeting, telephoning, shopping, debate, etc. As far the integration of skills, the skill is 

not integrated in all the skill. 

T2: The functional aspect of language is dominant there though the structural part is 

significant ... ...... .... this skill is integrated only with the skill of writing. 

T3 : As a language package, if the functional and structural aspect of a language is 

integrated and if all skills are integrated together, language learning may be a litlle 

bit developed, however, in our context both of these are almost neglected in theory 

and in practical aspects. 

Q6. How is the content in the module sequenced (e.g. on the basis of complexity, learn 

ability, usefulness, etc) 

Tl : It is sequenced on the basis of complexity (simple to complex) and usefulness (from 

the more useful to the less ones) 

T2: The content is not organized in its normal pattern means from simple to complex rather 

it organized in a 'haphazard' way .. ..... the sequence is incomprehensible. 

T3: I think ..... the progression and grading of the content are not suitable for the learners 

because they do nol deal with the language function and struclures al a time. 

Q7. Do you think that the course book required for the spoken course help trainees to 

communicate effecti vely in spoken English? 

Tl : I do not think so; the imparlance of the module is not as such noteworthy in making 

students effective in spoken language proficiency by the previolls causes that I 

mentioned so far. 
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T2: I doubt, its importance cannot be denied, yet in making students, effective in their 

speaking talent may not be as such easy alone. If a number of teaching aids like 

authentic materials accompanies it, it might be effective. 

T3: Partially I agree on it, but partially I have a doubt in the modular material for making 

trainees effective in spoken language. By its own, enabling learners projicient enough 

to the language might be too difficult not only for the material which is prepared by 

one institute but also for a material, which is designed and written by a ministry of 

education. 

Q8. Have you observed any mismatch bin the needs of the students and the activities? If yes 

what? 

Tl: Sure, certain activities do not take in to consideration the learners' actual needs and 

wants as well as the organization of the course do not look like to have a clear and 

interesting appearance (pattern). When / give exercises that / adapted from different 

reference books the majority of the students eager to take part while when / give 

home take assignments from the module some of them seemed reluctant in doing those 

activities ................... may be repetitiveness of activities with the same approach. 

T2: At times students prefer a comprehensive teaching learning interaction of grammatical 

language items since they had had a good experience in their high school academic 

pastimes. Therefore, in my opinion students prefer to spend much time in grammar 

rather than in spoken language. 

T3: In my course of action, since the majority of students show grater participation on some 

of the activities, I feel that the activities are interesting. where as when / see some 

students being reluctant at some of the other activities / think that the activities are 

not good so that / can say that almost the greater part of the activities go with the 

need and interest of the trainees despite several and thought-provoking speaking 

activities that the students need are absent in the modular material. 
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Q9. As a classroom teacher in your institute, what do you suggest to be included in the 

course material and what improvements do you think should be made on the speaking 

activities? 

Tl: The use of language for presenting speech in conferences and other seminars and in 

expressing ideas at different social setting should be supplemented. 

n: When course materials are designed in general and activities in particular, designers 

should consider the theoretical perspectives ................ . 

T3: Additional practice of both speaking and listening activities should be present in the 

trainees' module and they should be given to them .............. . language laboratory 

should be available ...... ... .. . .In our institute no language laboratory, no audio-visual 

teaching aids ....... accordingly they need to be present. 

QIO .What solution(s) do you suggest to enhance the quality and effectiveness of students' 

participation in speaking activities as far as the speaking activity in their course 

material is concerned? (Please comment) 

Tl: Creating various speaking opportunities where students have adequately practice to 

speaking in English in school compound and outside ..... .. . making the course in 

general and the speaking activities in particular authentic and localized are essential. 

n : English club like the English Language Improvement Center (ELIC) should be 

systematized in the trainees' institute. 

T3: Continuous material adaptation by considering the necessary things that the students 

require and based on the learners' educational level, and their appropriacy to the 

given context and so on should be practiced. 
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Syllabification 

Intonation and stress 

Unit 2-Greetings and partings 

Formal and informal greetings 

Formal and informal partings 

Unit 3-Introductions 

Formal and infotmal introductions 

Introducing oneself to others 

Unit 4-Telephonening 

Unit 5-Shoppping 

Unit 6-Invitations 

Kinds of invitations 

Formal and informal invitations 

Offering invitations 

Accepting and refusing invitations 

Unit 7-Debate 

Unit 8-Presentationldelivering a speech 

Unit 9 Requesting and offering help 

UnitlO-Asking and giving directions 

Unitll-Expressing likes and dislikes 

Asking about preference 

Saying what you prefer 

Methods of presentation 

Mini-lecture to review some basic concepts 

Individual work 

Pair/Group discussion work 

Whole class discussion 
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Role play 

Play video or DVD,CD for drill 

Mode of assessment 

Presentation 

Classroom participation 

Quizzes 

Tests 

Group/individual/pair work 

Final Exam 
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