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Abstract 

The main pUipose of this study was to assess the effectiveness of policy measures in promoting 
girls' education in Amhara region. It was delimited to 3 policy measures (gu idance and 
counseling, tutorial service and educational forum). To maintain the purpose of this study, 
descriptive survey method was employed. Various literatures were used as a source of data 
besides female students', their parents, teachers, and educational experts ' were taken as source 
of information through questionnaires, FGDs and interviews. Sample population was selected 
using stratified and simple random sampling and statistical tools like mean, median, mode, 
percentage, standard deviation, t-tests and chi-square were employed and interpretation was 
made accordingly. In addition, qualitative data were also analyzed manually. As a result, it was 
reported that awareness level especially on guidance and counseling as well as educational 
forums was low. Observed achievements with regard to the 3 policy measures, was found to be 
moderate. In relation to this, guidancf! and counseling service was said that it was not helping 
low achieving female students. Among the teaching modes, brain storming and reflective debates 
were reported as not commonly applied compared 10 the others. In addition, the study indicated 
that tutors give tutorial classes in mixed sense as significant number of teachers agree that 
giving tutorial classes is a must and 011 the other hand it is given based on teachers' interest. 
Guidance Counselors were weak in establishing rapport relationship with counselees. Moreover, 
it was discovered that female students had positive allitude towards the 3 policy measures. Work 
load on teachers and counselors, scarcity of skillful speakers, unavailability of comfortable and 
physical environment, and nol less prior in/ormation on forum topics were the main impediments 
0/ the implementation 0/ the 3 policy measures. Hence, among forwarded strategies some like; 
developing overall manual to carry 01lt tutorial classes, guideline /01' gllidance and coul7Seling 
session, making educational psychologists as guidance counselors and designing annual plan /01' 

the implemelltation of educational }orlll/1s were the major Olles hoping that schools and other 
concerned and responsible bodies should tllm it illto reality. 

VII. 
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Chapter One 

The Problem and Its Approach 

This chapter deals with the problem and its approach. It consists of the background of the study, 

statement of the problem, significance, objectives, delimitation , operational definitions of key 

terms, and organization of the study. 

1.1. Background of the study 

In every country, whether it is already developed or developing, the role of education in making 

the process of development sl1100th is taken as a major contribution. Providing education to all 

el igible boys and girls is also another main side of attaining development in each and every 

dimension. Educating both boys and girls also helps the current and needed urge of the world , 

which is Universali zating Primary Education (UPE). However, girls ' education is sti ll a critical 

issue in developing countries like Ethiopia. With regard to thi s, DFID (2005) points out that 

three quarters of the girls not attend ing school globally, live in Sub-Saharan Africa and South 

and West Asia. 

Educating girls has a lot to offer for development as they are half of the population. In Ethiopia, 

starting from church and mosque education, girls were not allowed to have education; in other 

words, education was given for boys especially boys from well to do families. On the other 

hand, education of that time was mainly about promoting religious doctrines. According to 

Solomon (in Seyoum Tefera 1986) both institutions favored boys over girls. 

Again, in modern education, the print of church and mosque education played a great role in the 

participation of gi rls. After this kind of traditional education in Ethiopia, modern education 

which was introduced around twentieth century did not bring a significant change in the 

participation of girls. Seyoum (1986) indicates that Menelik 's 1906 proclamation which stated 

that, all six year old boys and girl s should attend school did not seem to have made sign ificant 

break through in subsequent years. In re lation to this, Teshomc (1979) illustrates that in the year 

1905 there were 100 students of whom 12 were females. Seyoum continues saying that long 

after Menelik's proclamation regarding the education of women, the first government school for 
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girls was opened in 1931 by Empress Menen. Starting from thi s time, good efforts have been 

made; even if the limited number of girls in schools is still a problem in Ethiopia. 

As this is the fact, there are a number of reasons why we should do our best to promote girls 

education. UNICEF (2006) explains the very advantage as an essential part of winning the fight 

against global poverty. On average, an educated girl boosts the income of her famil y and her 

communi ty; has fewer and more healthy children; and is less likely to contract HIV/AIDS. The 

benefits of girls' education extend beyond the local community. Studies show that increasing the 

number of educated girls in a country fosters economic growth, promotes political stability and 

reduces health care costs. 

Educating girls and women results in healthier, bettcr educated children and grandchildren; 

fewer maternal deaths and reductions in the under fi ve mortality rate; delayed marriage and 

better parenting skills; improved literacy and numeric sk ill s lead ing to greater economic 

opportunities; as well as more ski ll s and knowledge enhancing women's self esteem and well 

being of families. 

Strengtheni ng this point , UN ICEF (2004) quotes the then Secretary-General of the United 

Nations Mr. Kofi A. Aqran. He sa id; 

Study after study has taught us that there is no tool 
for development more effective than the education 
of girls. No other policy is as likely to raise economic 
productivity, lower infant and maternal mortality, 
or improve nutrition and promote health- including 
the prevention of HI VIA IDS. 

It is thus imperative that in order to make sure the above advantages are gained, all possible 

interventions should be made and have to be examined with a view to what extent they are met. 
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1.2. Statement of the Problem 

A number of researchers have made gi rl s' education their topic and identified several related 

problems. Ethiopia is-forced to have many untapped resources as a result of few numbers of 

female students compared to that of males in schools. Because of this, MOE (2006) heralds that 

di fferent services and forums of support were provided to retain female students in schools and to 

improve their academic performances. These included scholarships to girls from poor families, 

tutorial gu idance and counse ling services. The scholarship support was provided to 1380 grade 9 

and 10 female students with high academic performance who came from very poor family 

background. Attention was also paid to rai sing the awareness of communities and teachers and 

improving the schools' envi ronment to make them friendlily to girls. As a resu lt, the OER for 

girls at secondary level (grades 9 - 10) increased fro m 11.25 in 1999/2000 to 19.8% in 2004. 

However, the gender gap rose from 2.2% in 2004 to 10.5% in 2007. This implies that this needs a 

serious attention. 

This implies that still there is much to do to tackle the problem. Various strategies have to be 

designed and implemented effectively. When doing this, we have to bear in mind that strategies 

have to have different 'colors and appearances in relation with locations , This is why; MOE 

(2006) says locally relevant measures wi ll be initiated to prevent social and cultural barriers to the 

education of girls. 

Following this, different strategies have been developed and are being implemented to minimize 

the aggravated problem observed in girls' education. Recognizing this, the Ethiopian Educat ion 

and Training Policy: TOE (1994), article 3.7.7 reads; 

Special attention will be given to women and to 
those students who did not get educational 
opportunities in the preparation, distribution and use 
of educational support input. 
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Based on this, the MOE (2006) introduced the following policy interventions to promote girls' 

education; 

1. Building more schools nearer to the community; 

2. Developing reference materials depicting women role models; 

3. Expanding adult literacy program for parents to enhance awareness on the benefit of education 

in general and girls' education in particular; 

4. Introducing systems making teachers and head teachers accountable for actions detrimental to 

the access and survival of girls; 

5. Celebrating girls' day in schools; 

6. All fe male students completed grade 10 entitled for at least one year TVET in government 

institutions. Priority given for 10+2 and 10+3 female trainees over their male counterparts 

fulfilling the basic criteria; 

7. Guidance and counseling services for female students in secondary schools; 

8. Tutorial services for female students; 

9. Strengthen special SUPPOl1S for female students in the HEIs; 

10. Involve gcnder training in pre-service and in-serv ice teacher training programs and provision 

of incentives to teacher education institutions that enroll and retain more female 

student·s/trai nees; 

II. Strengthen educational forums; 

12. Regional women's forums work closely with teacher education institutions (TEls) and; 

13. Organizing series of in-service capacity building programs for women leaders. 

Assessing all these policy interventions would have been very illuminative. However, the time, 

cost, and energy that such a task involves are so huge; this study focuses only on three selected 

policy interventions. 
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So, thi s stud y had in mind to answer the fo llowing basic questions with regard to the 

effecti veness of the selected policy measures. 

I . To what extent is the school community aware of the policy measures? 

2. How effectively are the policy measures being implemented into action? 

3. What observable achievements have been attained? 

4. What is the attitude of girls towards the policy measures? 

5. What are the major hindering factors of the implementation of the policy measures? 

1.3. Objectives of the Study 

The general objecti ve of thi s research was to assess the effectiveness of the policy measures in 

promoting girls' education. In add ition, the specific objectives were to know the awareness level 

of the school community about the policy measures, examine their implementation as well as 

assess the observable achievements resulted from them, know the attitude of the girls' towards 

the policy measures, and point out the difficulties encountered in the implementation. 

1.4. Significances of the Study 

The policy measures forwarded to promote girls' education can effectively function when the 

existing problems of implementation are identified by researches. Therefore, thi s research is 

signifi cant because it could create a possibility for schools to be aware of their position in 

implementation of the policy measures so that they would be able to find directions to implement 

the policy measures in a very successful way. On the other hand, there is another side that waits 

for a research's output to use it as an input. This is to mean that policy makers could find the 

results of this research very helpfu l in modifying the strategies. Finally, interested researchers 

would find this research as a base and helps them to build their knowledge in assessing other 

policy measures which are not included in this research . 
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1.5. Delimitation of the Study 

Researching each and .every dimension of a topic is not an easy task and has a lot to offer for the 

accuracy of the research. To make this research brief and focused, it was delimited to only 3 of 

the 13 policy measures in order to make it manageable and thereby investigate the problems 

thoroughly. These policy interventions were; guidance and counseling, tutorial services, and 

educational forums. 

These policy measures were researched in four zones of Amhara Region (Bahir Dar special zone, 

Misrak Gojam, Semen Shoa and Mirab Gojam zone). Again the focus was on grade 9 and 10 

female students (general secondary school level) because; it is the education level where more 

girls start to go behind boys. 

1.6. Limitations of the Study 

[n conducting a research, there are many things that have to be fulfilled in order to make it 

successful. However, ill this research three major problems have been faced. The first one is the 

shortage of recentl y written materi als especially on tutorial services and educational forums. 

Hence, most of the til11e, the researcher was forced to refer to long aged books. Secondly, 

financial constraints have a role in limiting the sample size used in the research. Lastl y, due to 

BPR (Business Process Re-engineering) meetings, finding zonal and regional education experts 

to conduct interviews had been a challenge. 

1. 7. Operational Definitions 

The following terms are defined as used in this stud y. 

Girls' Education a formal education in which girls attend. 

Gcncral SccondaI-Y Schools - schools of grade 9 and 10. 

Polic), measures interventions set by the Ethiopian government In order to promote 

girl s' education . 
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Tutorial Service - classroom lessons given by teachers besides the formal the formal one. 

Guidance and Counseling service - advisory service given to students in high schools. 

Educational Forum - Discussion on various issues of education. 

Tutors - teachers giving classroom lessons in addition to the formal classroom lessons. 

Tutees - those students attending lessons tutors give. 

Guidance Counselor - who gives advises on various school and educational issues to students. 

Counselees - students who get various school and educational advises from guidance counselor. 

1.8. Organization of the Study 

This study is organized under five chapters. The first chapter deals with the problem and its 

approach including background of the study, statement of the problem, significance, objectives, 

delimitation, limitations, as well as operational definitions used in the study. The second chapter 

is concerned about review of related literature with regard to the selected three policy measures; 

while the third one deals with the research design and methodology the study. Data presentation 

and analysis are presented in the fourth chapter. The last chapter which is chapter five presents 

the study's summary, conclusion, and recommendations. 
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Chapter Two 

Review of the Related Literature 

This chapter presents the review of the related literature in parti cular reference to top ics related 

with the three po licy measures namely; tutorial service, educational forum, and guidance and 

counse ling, It consists of definit ions, characteristics, as well as principles of the services , 

2.1. Guidance and Counseling Service 

In a school environment, as there are both inter and intra communications, guidance and 

counseling usually gives a hand in reso lving problems in many ways, Guidance assists students 

in deciding where to go, what to be and what to do, how to accompl ish best their purposes, and 

how to so lve problems, Through guidance and counse li ng, we can identi fy self informat ion like 

self interest, abilities, problems, and capacities with future asp irations, 

In relation to thi s, Flaum ( 1953) says in high schools where each member of the school is 

continually dependent, guidance becomes a func tion where directed educati ve experiences are 

constantl y tak ing place" either direct ly or indirectly, For most of the students guidance is most 

effective when it is viewed and understood as a means of transmi tting and integrating values fo r 

their needs or the development of constructi ve, creati ve interests and behav iors, In this sense, 

guidance is a process of problem adjustment under the direction of a trained teacher or special 

guidance person who can help the individual find his or her own so lutions to his or her problem, 

This adjustment is a process of personal growing and self-understanding through vitalized 

educational experiences which affect the student powerfull y so that personal behav ior change 

occurs, Guidance is essentia lly a process of helping the individual fi nd purposeful direction to 

hi s/her learning, 
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Skinner (\ 962) also defines guidance as the course of students' progress toward maturity; 

growing persons need help in learning to adjust to themselves, to other people, and to changing 

circumstances. Some need much help; others rel atively little. A few students need continuous 

ass istance; on the other hand others rel atively little; and a few need continuous assistance; other 

requires occasional help only. The kind as well as the amount of help needed varies with 

individual needs and the conditions under which they occur. Guidance may be regarded as the 

process of providing this help . 

Generally, with this fundamental benefit of guidance, high schools should make their students 

benefited from a standardized service of it. Again according to Mortensen (1962), through 

guidance the individual is helped to develop in ways that will enable him/her; to strengthen the 

use of hi s/her own abilities, to make wise choices, and to face problems he or she wi ll encounter 

in and out of school. This strengthening of the individual's determination and power to use hi s 

or her own abilities become, then, the central function of guidance. 

In the preceding pages, words like education and school were mentioned a number of times. 

This creates the question of what rel ation exists between gu idance and education. Mortensen 

(\ 962) says guidance is part of the larger and more inclusive social institution of education. 

Thus, the major objectives of guidance and the school are identical: the preparation of desirable 

citi zens who accept effective roles in society. Whereas the goals of guidance are the same as the 

goal s of education that emphasize individual development and competence, there are very 

important distinctions between the specialized personnel and serv ices of guidance and of other 

areas of education. Perhaps this difference can best be explained by first demarcating the areas 

of education and then setting forth the specialized area of pupil personnel and guidance. It is 

assumed, and most educators concur, that the educational process may be separated into three 

well-defined areas as Mortensen (1962). 
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I. Instructional- All phases of teaching which are involved in imparting knowledge, skills, 
\" and attitudes to pupils are included. / 

2. Administrative or leadersh ip - This is the area where responsibility and authority for 

the functioning of the educational process are placed. Many problems such as planning, 

budgeting, staffing, building, and supervising are involved. 

3. Pupil personnel (and guidance) - It is this new area of education that specialized 

personnel are required to perform the services and functions needed to make certain in a 

complex society. Every pupil personnel services as a separate and respected area of the 

educational process increases its effectiveness as part of the team of instructional, 

administrative, and pupil personnel services. 

The above points making guidance different from education and on the other side, making 

guidance similar with education brings the fact into mind that the two are very interrelated. 

However, guidance is not tcaching or giving trainings but teachers may give guidance and in 

relation to this teaching is not equiva lent with guidance. 

Most of the time, in s.chools, guidance and counseling is being done not only by guidance 

counselors. Breaking it down into many sentences, Flaum (1953) says in the guidance process, 

whether the individual is being assisted by a guidance counselor, teacher, or fe llow student, the 

indi vidual must learn to examine the advice given, the experiences of other, the information 

which he or she has relative to his or her problem and arrive at a conclusion by which he or she 

must abide until finds the conclusion to be wrong or further evidence is obtained which makes it 

necessary for him or her to modify the conclusion. This process of self understanding and self­

appraisal helps the student to learn, to think and act for him or her. Though, there is the 

discovery of own needs and the necessity for making intelligent choices and decisions , the 

student becomes aware of the effectiveness of the guidance function in hi s or her own life. 

However, Flaum (1953) and Warters (1964) seem to be concerned about the responsible body 

for giving guidance saying as much of the guidance work as possible should be done by class 
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teachers sa that guidance and instruction may be closely related. Guidance and instruction are 

not, however, the same; and while much guidance may be provided apart from teaching. To 

expect a teacher to provide all the guidance services needed by all his or her counselees, or to 

expect him or her to fulfill all the functions as a counselor; while fulfilling the functions as a 

teacher, is to expect too much - no less than a miracle. Likewise the teacher, does as much as he 

or she can at one time, but there are times when he or she must do one thing and let another go 

undone. It is usually the teaching that is done and the counseling that lets goes undone. 

This all means even if it is still fruitful giving guidance service by teachers, it would be much 

better, if it is giv0n by professionals. As \Varters (196'1) states there is evidence of improvement 

in the counseling situation at the secondary school level which is the trend toward decreased use 

of teacher - counselors and increased use of full-time counselors. The term teacher counselor is 

generall y used to describe the student personnel worker who is released from teaching on a part 

time bases for the purpose of counseling or who provides counseling as an adjunct to teaching 

without released time for thi s purpose. So, counseling cou ld be delivered according to one of the 

three patterns of organiza ti on ; Full-time counselors, Teachers with released time for counsel ing, 

and Teachers counseling without released time for this purpose. 

As these people are supposed to do guidance and counseling, what is supposed to be done by 

them is another key point to be discussed. With regard to this, Flaum (1953) argues that the 

function of the counselor wi ll vary with the size of the school aild its philosophy which is 

assisting the student in all the areas of his or her life. The Counselor 

I. Helps students direct and plan their orientation activities. 

2. Advises with teachers relative to the need for .remedial work for particular students. 

3. Advises students regarding their vocational and personal plans. 
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4. Advises students concerning their - school life and poss ible plans for further education 

and professional careers. 

5. Advises students about thei r long - term plans for their present school. 

6. Is in constant touch with teachers regarding students who consistently fail in class work 

and whose problems are deeper than academic failme alone. Discipline problems, 

emotional adjustment probl ems, social adjustment problems, soc ial relations problems 

are areas in which teachers make real use of the guidance counselor to assist them in their 

teaching problems. 

With these functions of guidance and counseling in secondary schools, the guidance counselor is 

expected to be socially intelligent, educator who has matmity of judgment and wide experience 

in vocations, extra class activit ies, and human relations. He or she shonld be an expert in 

conducting interviews and administei'ing and interpreting tests . He or she must have confidence 

and respect for student as personalities also must be sympathetic but not overly sentimental. A 

sincere, energetic sense of responsibility to students' needs is what is expected of a guidance 

counselor too. The gu idance counselor must be cultured, but not a snob and technically well 

trained but must be flexible and have initiati ve and origi.lllii ty. Above all, in work ing in high 

schools , must always remember that individual counseling is a unique, integrated function in the 

highs school program tis each student bas thc rigllt to expect his or her personal problems to be 

dealt with indivLiually. 

The fo llowing arc 9 basic principles of guidance and counseling that are mentioned several times 

according to Warters (1967); 

I. It is concerned with the inclividua l as a group member. 

2. It is concerned with the whole student. 

3. It is fo r all students. 

4. Individual differences should be determined and provided for as possible. 



5. It is directed toward he lpi ng the inrlividual to become progressive ly more se lf­

understanding and self directing. 

6. It does not deprive the individ ual of the right of choice. 

7. It is a continuous process. 

8. To function well, counselors need the knowledge, ski ll s, and understandings that are best 

attained through professional education. 

9. Organization is needed for the counse ling program to be effective. 

Techniques usually used by the guidance counselor in high schools 

Among various techniques that can be employed in counseling process, three techniques are the 

general counseling techniques that the guidance counse lor can apply. According to Flaum 

( 1953), Mortensen and Allen (1962), and Warters (1964), techniques used in guidance and 

counseling are; 

1. Diagnostic Tcchniques 

The individual interview is the most effectively used of the diagnostic techniques. In the 

individual interview the causative factors in the student's behavior adjustment problem are 

discovered. it is duri ng .thi s interview that the student expresses him or herselffreely in regard to 

hi s or her difficulty. Before meeting wi th the student the counselor should be prepared by 

studyi ng all the available data on the sl1ldent that his or her cumulative record provides. He or 

She should develop a flexible plan of app.-oash but lllust allow the student to take the initiative in 

beginning the interview. 

2. Counseling Techniques 

The most effective counseiing technique for individual student is an approach where the student 

is helped to develop hi s or her own objectives and make hi s or her own decisions in order to 

solve his or her problems rat her than have the counselor solve it. The counselor provides 

the student with the necessary information to help hi s or her so lve problems. The counselor 

helps the student to develop confidence in him or her. However, the counselor does not answer 
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the students' problems. The student must do that for him or herself in order to grow and become 

confident of counseling aid. 

The guidance counselor does not tell the student; rather suggests, questions, helps the student go 

through a period of self examination and understanding, but he or she does not assume a 

dictatorial, all lmowing attitude and proceed to solve the problem for the student. In brief, the 

counseling technique must be adjusted to the problem and personality of the student. In order to 

do this the counselor must be ingenious, realistically, experimental, mature, and understanding. 

The technique is never anything more than a means to attain a constructive end; it is not the end 

by itself. 

3. The Referral Techniqne 

The referral technique is a form of follow-up of the diagnosis and interview. Specialists within 

the school are used whenever possible as guidance aids. Students are referred to them for 

interviews or visits . James and Charles (1968), say that guidance should not be construed to 

indicate the dominance of one person by another. Good guidance practices are those that help 

the individual to learn to manage his or her own affairs and to live own life. The purpose is not 

to make the individual constantly dependent upon others for direction but rather to assist in 

becoming confidently self-directed. The integrity of the individual is a paramount consideration 

in guidance activities. 

2.2. Tutorial Service 

The second policy intervention to promote girls' education se lected for the purpose of this study 

is tutorial service. Elliot (2000) defines tutorial program as a special instruction designed to help 

students catch up a desired leve l of academic achievement. 
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3. Observe Performance; Checl, for Erro rs; Ensure all Errors arc Corrected. By closely 

observing tutees performance, check for errors; and correcting it accord ingly might be one 

of the major principle of tutoring. Errors could be he lpful for a positive lea rni ng opportunity 

if recognized as errors, but if not it compounds fa ulty learning. 

4. Discuss, Praise and summ arize/review. Discussion promotes learning and develops 

deeper understanding, and praise is a powerful energizer for success, if it is app lied 

correc tly. At the end of every tutoring session summarizing a discuss ion and reviewing the 

mos t importan t points is always helpfu l. 

The principles of organizing tutor ing include: 

1. Recruit and match learning partners with care - This process might be seen as a 

pillar of the tutorial practice. In thi s case, a vari ety of research findings present different 

!'esearch results. Some recommended using professional tutors (teachers); whi le others 

vol unteer tutors and etc. 

2. Somc research findings sugges t, based on profound evidence, that tutoring by those 

who arc very able in the subject is more beneficial to the tutee. Besides subject 

knowledge, the tutors' ll1ethod of tu toring believes to have its own contribution. 

Therefore, the organizers of the tutoring program should pay a very serious attention to 

the pl'ocess of recruiting and matching partners. 

3. Specify tutor"jng In cthod; prov ide tl"ailling and access to materials : Research 

findings on tut.oring consistent ly J'ind that more structured methods in whi ch tutors 

receive training lend to yield better ou tcomes. Therefore , to maximum eftect, specifying 

tutoring method and prov iding training and access to materia ls have its own positive 

contribution. The following practical applications are recommended: 
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3.1. SpecifY tutoring method. 

3.2. Training - train tutors and tutees together if poss ible. Tel l them what to do. 

Then del11 0nstrate what they have to do. Then give thcm a written and/or 

graph ic rcmi nder or what they have to do. 

3.3. Tra in in general tutoring skill s including how to establi sh a comfortable 

relationship , how to present tasks, how to give clear explanations, how to ask 

quest ions and etc. 

3.4. Train in specific tutori ng skills that are relevant to your tutoring method and/o r 

material s. 

3.5. Cun tract ing - you migh t wish to have tutors and tutces sign some form or 

contract. 

3.6. Access to materials - these are special materi al s that are speci fic to a tutoring 

program. Or they might be regu lar classroom or publicly ava ilable materials. 

Some times the material s are speciall y made that can be produced by the tutor. 

-1. Monitor, give feedback anu inten'cntioJl to maximize effectiveness. Tutoring is most 

fi'equentl y effective. However. a minority of the tutoring pract ice, some times do not 

show effecti veness. Being effect ive or not comes from a number of reasons. Be very 

careful throughout the planning of tutoring, training the tutors as well as tutees, and 

providing appropriate materials. Then monitor the implementation of the tutoring and 

give feed back and intervene when ended. 

2.3. Educational Fo.:um 

The third policy intervent ion selec ted lor this study is educational foru 11l. As io rulllS by their 

very nature have the power to transmit ideas, we ean say a lot on differen t educational issues 

using it so that awareness can be created. Educa ti onal forum s can be held in different levels for 

differellt level of audiences. Many find it a good opportunity to exchange ideas about burn ing 

issues and to add some kind of new knowledge into the existing cognitive structure. 
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As to Baird (195 0) definiti on, a forum is a di scussion implying a large popular gathering, under 

either public 0 1' pri vate auspices, in which the leaders expound 0 1' argue an important problem 

and the audience later takes a hand in question ing the speakers and in maki ng brief, omland 

speechcs. Usuall y in vo lves; a seri es of meeti ngs, a considerat ion of public problems, some 

appl ication of the discuss ion technique, and the exercise of competent leadershi p. 

Aga in as to Mary in (Auer 1946) forum s are meetings in churches; in school rooms, li braries, 

museums, and public auditoriums; in settlement houses, cl ub houses, and apartment houses; in 

the assembly rooms of labor unions and profess ional assoc iations; in shelters for transient 

dwelle rs and in parks for passers-by. They meet in the morning, the afternoon, the evening; at 

luncheon, at tea, and at dinner. 

Whenever one thinks about forums, us ually matches it with discussions, panels, symposiums and 

the like. It is percei ved that they are one and the same. But, the truth is they are class ified under 

forum. Accordingly, Ba ird (1943) ca tegori zes forum as: 

I. T he Lcc!'urc forum - is the most popular form of foru m wi th a question period 

i'ollowi ng. The mcthod, likc other commnnity forums, may be applied in school and col lege 

classrooms and elsewhere on campuses. One person presents a speech, usuall y thirty on forty 

minute in length, fo llowed by a question - and - answer period, somewhat shorter, by the 

aud ience. A variation of the method is to use the lecture - contribution plan, by which the 

aud ience not only quest ions, but offers shan speeches. The speaker, obv iously, should be an 

cxpen on the su bj ect. 

Lecture forum has advantage as well as di sadvantage. The advantage is that mostly co llege 

studen ts get a large amount of info rl1i ation in compact and cohcrcn t f'orm th rough the lect ure as 

contrasted with the more distincti ve classroom rec itation or di scussion. The disadvantage on the 
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othe r hand is the lec turer often refl ects bias and so destroys the atmosphere of open- mindedness. 

Cert ai nl y any lecture should be followed by small discussion group conferences. 

2. T he dialogue - this method differs from the lecture in that two speake rs rather than one 

attempt to bri ng out the pertinent facts and opinions. The proposed lines of a subject 

development sk eleton should be careful ly explained to the audience so that it helps the audience 

10 closely fol low the arguments. 

The two speakers are, by assumption, equall y well in formed on the subject, equa ll y at home 

before audience, equal ly ski lled in give and take discuss ion, equall y well estab li shed in public 

reputation. One is chairman and chief proponent. The other is the respondent. The chairman 

becomes a courdi nate agen t in the ex position of the problem. By question and answer the 

subject evolves. Each questions the other one; each shoul d usc the same amount of time; and, if 

the pe ri ud is a success, the two should fi nd them selves eventuall y in some agreement. Then the 

alldience is privi leged to contribute. The dialogue type lends itself to the school or college 

clas,room. Two students, equally effi cient as speakers and thinkers, may talk fo r twenty 

minlltes, after which other studen ts will have their vocal period . 

.J . The Pan el -- th is method is excellent, provided that the administrato rs can secure 

cc mpetelll Illembers. Ewbank and Auer (1946) and Baird (1 950) express panel forum as 

popu lar form of public di scuss ion and was developed by Harry A. Overstreet in 1932 

convention of the Ameri can Assoc iation for Adult Educat ion. The purpose may be to give 

the aud ience a bettcr unde rstandi ng of thc prob lem or, if the aud ience is already familiar with 

the question, to consider the advan tages and disadvantages of poss ible courses of action. Panel 

members shou ld be chosen after the purpose of the meeting has been determined. 
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The number depends on the natu re of the topic, the length of time avai lable for the meeting, and 

the number of speakers whose services can be secured . Panels have the advan tage of giving the 

audience the experience of witness ing good-tempered discuss ion among people with decided 

differences of opinion, in the tendency to minimize points of difference that usuall y resul ts, and 

in the in terest with which we listen to good conversation. The tendency to wonder from the 

outline , resulting in a seemingly aimless di scussion and the tendency for pane l members to make 

less careful preparation than they would for a speech, results in a superficia l consideration of the 

problem are considered as disadvantages of panels. But these di sadvantages can be large ly 

avoicied by a sk illed chairman; and by insistence on the same standards of thinking and speaking 

as wo uld be required for the lecture on the debate. However, the other disadvantage of panel is 

that it does not give any speaker the opportunity for a unified and thorough ex position or defense 

of his or her point of view. 

4. The sy mposium - in th is type of program three or more persons, we ll qua lified to treat a 

subject. nre schedu led to give rep resentat ive views on a topic. The addresses are set speeches. 

According to Baird (1950) and Ewabank and Auer (1946) symposium is marked by the set 

spc<.'c hes ass igned to each leader. Whereas the more informal types are made up of 

conversational exchange, the symposium consists of three or four prepared speeches related to a 

common problem. The ent ire symposium occasion wo uld include; prearranged talks wh ich 

together would re fl ect the representat ive approaches to the problem, panel of the same 

symposiu1l1 leaders, and finall y, audience partic ipation is there as in the pane l. In the symposium, 

as contrasted with the panel, the audience has a better opportunity to gai n a systematic and 

authoritative presentation of the enti re problem. 

On tile other hand, Ewbank and Auer (1946) say when the sympos ium is limi ted to two speakers 

with opposing points of view; the result is a debate fo rum. Th is type might be classified 

either as discussion or debate . It consists of speeches for and against a proposed solution to a 

problem. followed by a period for audience participa tion. 
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5. The Debate ForulII - is a typica l debate, with four speakers (or two), with or wi thout 

rebuttals, may be followed by the question - and - answer period. It is doubtful whether this 

speaking situation is properly des ignated as discussion. The audience, to be sure has 

opportunity, to refl ect freely and to speak his or her individual and col lect ive mind. But the 

intense spirit of advocacy set forth by the debates is calculated to stir up, rather than allay, 

emotional judgments and to block coalescence of the group mind. 

One advantage that can be raised here is the greater audience interest resulting from the direct 

clash between two speakers and in the more complete analysis which should result from limiting 

the scope of the discussion. The disadvantage is that it is used only when the audience is 1'(lmiliar 

with the problem and almost ready to dec ide what to do about it. 

6. The Lecture Panel - sometimes the lecture and the panel are combined. The speaker 

gives his or her thirty-minute address then succeeded by a panel of at least three, who with the 

leader ana lyzes and discusses the main ideas brought out in the lecture. The question period 

follows. 

So t;ll', the different types of forum were discussed and now crucial points in planning and 

organizing a fourm in order to meet the intended outcome are presented as to Baird (1950). 

These inc:lude; 

I. Determining the desi res and objectives of your sponsoring organization. 

2. Se lecting the subjects in consultat ion with representati ve opinion. 

3. Sdec ti ng the most feasib le di scuss ion type. 

4. Choosi ng each speaker carefu ll y. 

5. Select a suitable time and place for a forum or forums. 

6. Arrange suitable date and place. 
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7. Selecting a chairman or discuss ion leader or coord inator. 

8. Educating the audience before the meet ing. For this purpose, Suggested readi ngs wi ll be 

pos ted, pamphlets circulated and other devices to supply motivation fo r further study. 

Every event held in any sett ing has its own unique characteristics. In line with th is, Baird 

(1943) ill ustrate that a forum has the fo llowing characteristics: 

I. Unit Organization - the first point to consider is the un it or orga nization. Wil l it be for 

a class, a schoo l, or an entire uni versity? Wi ll it be a section, a school or church 

district , a country , or even a state (which might be served by a rad io program)? 

2. Lcadcrship - every successful fo rum program must depend on the ab ility of the 

leaders. A good leader must be skill ed both as di scuss ion leader and as chairman­

speaker. Before smaller audiences, a director of discussion is all important; before 

larger groups, perhaps more weight should be given to the leader' s qualifications as a 

public speaker. In any case, he or she should be well informed but not pedantic. He or 

she should know the facts, but should have no air of se lf sat islied erud ition. [I' you are a 

leader, you must res ist the lure of yo ur own voice. The essence of the forum is social 

exchange of ideas. The sharing of ideas is the goa l. Lectures are everywhere. Forum 

programs are less frequent and are distinctly different in the following aspects . 

Favorable Phys ical Setting - be sure that physical conditions are favorab le to good discussion. 

Seat the aud ience so that they are compact and so that no div isive groups bunch together. 

Regulate the lighting so that windows directly behind the speaker are shaded from the sun or so 

that electric lights do not glare in to the eyes of the audience and obstruc t the ir view or the 

speakers. 

Impartiality - one of your supreme virtues wi ll be your imparti ali ty. You need not be devoid of 

con victions on the subject. But you can at least avoid making the platform a sounding board fo r 

your pet ideas. Ou r chief job, as an imparti al guide, is to see that a ful l exam ination ora ll sides 
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of the controversy is made. If you are skilled in di scuss ion, you will give full opportunity for al l, 

espec ial ly those whose sentiments diffe r from yours. 

Avoidance if Sarcasm - distinguish between sarcasm and humor. Pleasantry must be an 

essent ial part of your equipment ; but satire and sarcasm, especially if it applied against some 

person present or some idea that the person supports, will react aga inst you. Nothing is so 

damagi ng to your leadership as the betrayal of irritation. 

Mutua l Respect and Courtesy - you should make each member of the audience fee l that you 

respect hi s or her opinion; you should estab li sh among the audience the principle that their duty 

is to li sten courteously to any speaker. You are to educate the group to be good li steners. 

Enco uragement of Personal Testing - yo u will we lcome testi mony based on personal 

expe ri ences, especiall y those that illustrate local applications of a general problem. You must, 

however, have sufficient tact to head off long, rambling reminiscences. 

Application of Discussion Principlcs - you will never lose sight of the true di scussion technique 

and of your aim to guide individual and social thinking. The group experience in di scussion is 

probably more important than mere li stening to a series of well-mustered fac ts and opinions 

expressed by some expert who is engrossed in his or her subject and who is obli vious to the 

work ings of hi s or her auditors' minds. 

As a discussion leader or chairman, you will know the problem from A to Z; will carry through 

the principle of fa ir mindedness; will be willing to allow digress ions, yet will cleverl y steer the 

di scuss ion back to its normal channel; will put lin ex peri enced spcakers at their ease; will 

exemplify tact; will reveal a knowledge of parli amentary law, but will use skill to avoid the 

necess ity fo r its exercise; will estimate such interest that several aud ito rs will simultaneously 

clamor for the floor; ancI will inspire the groups to go home eager for more good discuss ions. 

Delivery - you will culti va te a pleas ing platform personali ty; ability; ab ili ty to make yo urse lf 

heard: ab ility to make others talk audibly; freedom fro m platfo rm manneri sms, such as aimless 

gestu res; and ability to adjust yourself to the interests and moods of speci fic aud iences. 
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3. Conduct of the Audience-Participation Period - as a chairman, it is understood that 

the function of the question - answer period help in rea li zing the desi red object ives. At 

the end , th is enables to know whether the members of the aud ience; have gained 

supplementary in fo rmation, have reorganized thei r ideas on the problems that an 

orderly pattern ex ists in their minds rather than a jumble of detai Is, have been protected 

from biased and distorted presentation of the subject, whether by speakers from the 

platform or by ex tempore remarks from the floor, and have been given fu ll opportunity 

to air their views. 

So. far the researcher has seen major points such as how to give tutorial service, who provides it, 

and the princ iples. In add ition, different types of forums, how to organize, and characteristics of 

a forulll were also discussed. With regard to gu idance and counseling, the relationsh ip between 

guidance and education, who should do it with the functions, bas ic principles, and the techniques 

lIsed were treated. In the nex t chapter, the research des ign and methodology are presented. 
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Chapter Three 

Research Design and Methodology 

The foll owing methodology was used in ca rrying out thi s thesi s. 

3.1. Methodology 

This research had an aim of assessing the effect iveness of pol icy measures in promoting girls' 

education. For this purpose descr iptive survey method was employed. According to Gay and 

f\iras ian (2000), a descripti ve study determines and describes the way things are . It also helps to 

in ves tigate the current situation, points out the major problems and comes up with sol utions. In 

addit ion, it gives a chance to invo lve large number of respondents; thus, produces relatively 

highl y reli ab le result. 

3.2. Sources of Data 

Wit h thi s type of research, zoncs were selected from Amhara region uSlllg simple random 

sampling technique. The data was mainly collected from 250 female students of grade 9 and 10, 

150 teachers, 13 principal s, 2S fema le students' parents, 13 gu idance counselors, 4 zonal 

ed ucat ion experts from zones' education bureaus and one educat ionalist from Am hara region 

education bureau. Furthermore, literatures were used to have basic prior knowledge on the 

variables. 

3.3. Sample Design 

To se lect sample zones from I I zone of Amhara region and general high schools simple random 

sampling was used. Aga in , the researcher used strat ilicd sampling technique in order to get 

proporti unal grade 9 and 10 femal e students, as wel l as femal e and male teachers. Based on Gay 

and Airasian (2000), the foll owing steps were carefull y used in selecting the samples. 

• 

• 

• 

Ide llt i li cati on of thc population ; 

Determining desired sample size; 

Idcntili cation of subgroups (strat a) with their population number; 
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• Class ifi cation of a ll members of the population as members of one of the identified strata 

and dividing the sum of the population of the stratas by the total populati on size and 

multipl y it by desired sample size ; 

• Random select ion as m uch as the fi gure obtained through the above stage fro m each 

strata; 

3.4. Sa mple Population and Sample size 

Undergoing what has been stated a bove; the follo wing two tables summari ze the procedure as 

fo ll ows. 

Table' I Sample pop ul ation with Respect to Zones 
r-· , " 

i No. 1 Sample Zon e Fema le students Teachers 

I 
Population Sample Population Sample 

I 
I Misrak Gojam 17,089 68 843 42 

2 Mirab Gojam 20,121 78 781 39 
, 

13 Bahirdar special zone 3~349 21 256 13 
, 
I 

I ", 'n ' 0 1.,1'1" ~ 1 1~ C: 0' , ' '''' '"' " r 

, 
Total 63 ,694 250 3009 ISO 

I 5 School Counse lors 13 
I , Responde nts th rough Interview 

6 Schoo l Principa ls 13 

7 Zonal Educat ion Experts 4 

I 
8 Amhara, Region Education Bureau Public re lation I 
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T'\b lc' 2 S'lIl1 plc of Tc'\chcrs 'Illd Students with Respect to Schools , , , , 

No, Zones 1 School Name Students Tcachers 
~-

Grade 9 Grade 10 Fcma le Male 

I Emmanuel 9 7 
, 

7 -, 
Misrak -

1 2 Debre Markos 13 7 3 9 
i 

~-~ Menkorer 9 5 2 8 

, 4 Gozamen 10 8 3 7 

is -
Dcbre Berhan 13 II I 15 

1-6 - Semen Shoa 
Ankober 12 9 2 14 

~--- I-c---------
1 7 Shoa Robit 10 8 I 9 

[- g- Robel 10 10 2 12 
_I _ _ I- _ -
i 9 Meraw! 13 9 

, 
8 J 

I --1----- Mirab -----
Adet 10 9 

, 
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3.5, Instruments for Data Collection 

In order to get the appropriate information tl-O I11 respondents' three types of questi onnaires were 

adopted luI' female students or grade C) and 10, lo r l ca~hc rs , and gu idance counsclors. For in­

de pth investigation interviews were made with the sample school principals anc! lVith zonal anc! 

region' s education Female students' pa rents were also part icipated in FGDs. After having all the 

instruments for the needed data, pilot tesl was made in 4 general high schoo ls; 3 in Semen Shoa 

zone. and I in Bahir Dar spec ial wne. A number of questions thar created ambiguity were 

29 



corrected accordi ngly. These were, an item was presented as ' girls gelling guidance and 

counse ling service are those recommended by teachers' and the word recommended was changed 

into 'selected'; an item saying ·tutors are se lected due to being best teacher of the year' was 

eliminated because there was no such practice in the schools; in add ition during the pi lot test 

items in relation to tutorial service were modified knowing that it was not given to female 

students onl y. To check on the inte rnal consistency of the items, Cronbach alpha was calcul ated 

and r was found to be 0.80 wh ich tells high level of internal consistency. In addition, opinions 

fro l11 professionals and experienced ind ividuals were also counted in modifi cat ion of the items. 

3.6. Procedure of Data Collection 

In order to assess the effectiveness of the 3 policy measures in promoting gir ls' education, the 

following data co llection procedures were employed. First, various li teratu res pertaining the 

se lected policy measures were assessed to have basic idea. Following thi s, data gathering tools 

were formu lated and re-examined through pilot test and opinions of profess ionals and 

experienced individua ls were ga ined . In the actual fi eld. bes ides the researchers' close fo llow up , 

trainings were given Illl' se lected data co llectors so that immediate correct ion would be given 

when problems arose during the tilling of questionnaires. As much as poss ible, after arranging 

convenient time for sample respondents especiall y for female students, the filling of the 

questionnaires was made by gathering them altogether in a classroom. Th is mainly benefited the 

researcher to make a close follow up and to have maximum level of rate of return. On the other 

side, interviews were made with the principals, zonal and region's education experts in order to 

have detailed information. 

3.7. Methods of Data Analysis 

After the data was coll ec ted through questionnaires and interviews, it was coded and cleaned so 

that it could frame to su it analys is. Then, especially the quantitati ve data obtained from the 

questionnaires were analyzed using SPS S (Stati stica l Package for Soc ial Science) computer 
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program 11.5 version. The qua li tative information obtai ned from the interviews and ' if any other 

specify' opt ions were summar ized and analyzed manual ly. Percentages, ti'equency counts, 

Illean, median, mode, standard dev iation, chi -squa re, and both t-tests (1'<0.05) were the ditlc rent 

stat ist ica l tools that were used to explore and describe various characteristics of the samples as 

well as differences and similarities between groups of respondents. 
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Chapter Four 

Data Presentation, Analysis, and Interpretation 

This chapter deals with the presentation and analysis of the data which is categori zed into three 

Illain sections. The fi rst section presents the background in forillation of the saillple populations 

anci their characteri sti cs. The seconci sect ion deals wi th the analys is and interp retat ion of the data 

obtained from the respondents through questi onnaires. The third section presents interviews and 

FGDs' resu lt s on the asscssment of the three po li cy measures ill promoting girl s' educat ion. 

4.1. Characteristics and Background of respondents 

Among the total female students parti cipated in the study 55.6% of them were grade 9 students 

ancl44.4% were grade 10 studen ts. 27 .2% were from Misrak Gojam, 31.2% from Mira b Gojam, 

8.~ % li'om Bahir Dar special zone, and 33.2% were from Semen Shoa zone with the mean age of 

17. 

Figure 1. Female students by Figure 2. Female students by 

Schoot location 
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Among the tota l num ber of teachers, 80% were males and 20% were fema les wi th an average 

age of 38. Ninety two percent of them hold first degree where as 7.3% and .7% hold diploma 

and certiti cate respecti ve ly. Among these 46% were graduated from social sc ience and the rest 

54 graduated from natu ral science stream. When seeing their location, 28% were from Misrak 

Gojam, 26% were from Mi rab Gojam, 8.7% were from Bahi r Dar specia l zone, and 37.3% were 

from Semen Shoa zone. From the 13 gu idance counselors, onl y 3 were educational 

psychologists; others were teachers working by interest. 

Figure 3. Teacher respondents by Figure 4. Teacher respondents by 

Sex 

School location 
'OOr---------- --------------, 

Scnoollocalion 

Figure 5. Teacher respondents hy 

f' ie ld o f s pecia liza tion 
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4.2. Analysis of Data on Effectiveness of Policy MeasUl'es in Promoting Girls' 

Education in Amhara Region . 

This part deals with the analysis of the data obtained through questionnaires, interviews and 

FGDs. It focuses on level of awa reness, effecti ve implementat ion of the po li cy measures, 

observable ach ievements, attitude towards them, and hindering factors. 

Analysis on Guidance a nd Co unselin g Service 

4.2.1. Awareness Leve l of Teachers and Fcmalc Students on G uidance and Co unseling 

For the success implementation of any policy measure, the awareness level of implementers and 

beneficiari es is a key determinant. Hav ing this in mind , it was intended to investi gate 

whether or not teachers and students were aware about the guidance and counsel ing 

sen'ice given in the ir schools. To figure out this, items were presented for them using 5 scales: 

Strongly agree = 5, Agree = 4, Neutral = 3, Disagree ~ 2, and St rongly d isagree = I. The 

statistica l test that is one sample t·test was used to test whether there was stati st ically signifi cant 

difference wit h ' neutral' scale in their level of awa reness on guidance and counse ling service. 

For each statement the mean was compared to 3.00. A response mean below 2.50 was 

conside red as some so rt of disagreement wi th the statement. Those mean va lues from 2.50 to 

3.50 were taken as ave rage level of awareness and those above 3.50 were cons idered as high 

level of awareness. 
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Ta bl e: 3. Ratings on Awareness Level of Teachers on Guidance and Counseling Service 

Awareness on G uidance and Descriptive One sample t-test 
Counseling S ta tistics 

Tes t Va lue = 3.0 

Mean S.D. t d f Sig MD 

I. Brie f Explanation given on Guidance 2.70 .96 1 -3.825 149 .000 -.30 
and Counseli ng 

2. Discuss ion held between teachers & the 2.45 .848 -7.894 149 .000 -.55 
school on Guidance and counse ling 

, 
School communicate wi th teachers 2.47 .902 -7.238 149 .000 -.53 o . 

frequently on Guidance and Counse li ng 

Leyel of ag reement: «2.50- Disag reement ; 2-50 - 3.50 = ' Moderate; >3.50 = ' High agreement ') 

Items 2 and 3 were rated below the average mean as 2.45 and 2.47 . The fi rst item was marked as 

2.7 that is moderate based on the agreement level set. The t- test confirmed that al l the items 

we re not signifi cantly diffe rent with the test va lue (3). 

Ta bl e: 4. Ratin gs on Awareness Level or Students on Guidance and Counseling Service 

1-
Awa reness on Guidance and Descl'iptive One sample t-test 

I Counseling Statistic 
T es t Value = 3.0 

I _. 
I Mean S.D t df Sig.(2 M.D 
I 

tail ed 
-

I Brief ex planation given on Guidance 2.90 1.22 -1 352 249 .037 -10 
and Counse ling service 

IT Discuss ion held between students and 3.25 1.272 3. 13 1 249 .002 .25 

I 
I the school on Gu idance and Counseling 

service 

I Schoo l communicate with students on 
, 

3. 12 1.264 1.45 1 249 .028 .12 0 

Guidance and Counseling service 

-- - .- ----- ~.---- ---- ---- --.---- _. ---
4 Counselors comm un icate with parents 2.82 1.282 -2.269 249 .024 -. 18 

on Guidance and Counse l ing service 

- . . 
Level of agreement : « 2.50- ' Disagreement', 2.50 - 3.:>0- ' Moderate' , >3.50 = ' I-" gh ag reem ent') 
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As can be seen from Table 4, no item was rated as highl y di sagreed or hi ghl y agreed. According 

to the t- test that was em ployed to test whether the means stati sti call y differ from 3.00 at the 95% 

contidence level; all items revealed no signifi cant di fterence at p<0.05. 

Effective Implementation of Guidance and cOllnseling Service 

4.2.2. Girls Getting Guidance and Counseling Service 

Table' 5 Ratings on Girls Getting Guidance and Counseling Service 

r-I ~: G i,l, "h' go< 
Students N = 250 Teachers N - 150 

Guidance and 
counseling service Frequency Iyo Media Mode 

F"cqucllcy % Media 
are those y N n Y N II 

~+-W i t h low educat ional 
78 172 3 1.2 2.00 2 41 109 27.33 2.00 

perto rmance 

2 I With low parental 
42 208 16.8 2.00 2 34 116 22.6 2.00 

I , 
I income 

: .) I With personal 151 99 60.4 1.00 I 93 57 62 1.00 
I , problem 
I I 
~-. -:-:-:: I 4 With school related 167 83 66.8 1.00 I 90 60 60 1.00 

problem 

5 Havi ng interest on it 
15 1 99 60.4 1.00 I 87 63 58 1.00 

6 Who are selected by 
67 183 26. 8 2.00 2 37 11 3 24.6 2.00 

teachers 
i 

L Because o f being 
46 204 18.4 2.00 2 2 1 129 14 2.00 

fe male 

----
( I=Ycs a nd 2=No) 
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As shown on tab le 5, teachers and students had simi lar responses. Both gave emphasis on items 

3, 4, and 5. Most guidance counselors ( 10 out of 13) were also indicated that most female 

students that came to get the service were those having school related and personal problems. 

However, the first item scored below 50% by both female students and teachers; where as 

Dona ld ( 1962) says one benefit that can be attained as a resu lt of guidance and counseling is 

im provement of academ ic per formances that was not the case here. 

4.2.3. Effective Implcmcntation of Guidance and Counseling 

Effec ti ve implementati on of gu idance and counseling service stands for successful achievement 

for female students during their stay in schools. According to the literatures suggestion, here 

basic guidance counselor characteri sti cs were presented to female students and teachers to rate 

using likert sca le of measurement as: Strongly disagree ~ 5, Agree ~ 4, Ne utral ~ 3, Disagree ~ 

2, Strongly d i sagree~ I. For the ease o f analysis, obtained means were interpreted as <2.5 ~ 

'S tro ng di sagreement', 2.5 -3.50 ~ ' Moderate', and >3.5 ~ 'Strong agreement '. Furthermore, 

independent sample (-test was employed to test whether or not there was a statis ti ca ll y signifi cant 

difference between students and teachers in terms of their perceptions on the level of the 

gu idance counselors' professional characteristics. 
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Table' 6 Rati ngs on Effective ImplelilC ntation of Gu idance and Counseli ug Se rvice 

! 
Studen ts Teachers Co mpa rin g Means; I-lest 
(N=2S0) (N=ISO) for Equa lity of' Mea ns 

I No. Co unselor's Profess iona l 
Ski lls/ the guidance counselor Mean S.D Mean S.D t dI' Sig tcrit 

I . Has home, test, hea lth and 2.98 1.2 11 3. 19 .939 -1.85C 398 .065 

r _X 1JJIOyment reco rds of students LEas plans & hopes of students 3.72 1.163 3.23 .908 4.349 398 .000 
for the future 

f 3 ~",b wi'" "" p,I",lp" oed 2.96 1.284 3.54 1.1 15 -4. 558 398 .000 1.9 

teachers fo r orien ting new pupi l 6 

.-
4 Serves as general faci lita tor for 3.33 1.279 3.49 1.017 -5.337 398 .000 

! ~Cial program in schools 

1-5 . Works with girl s ' parents to 2 R2 1.25 1 337 1.000 -4,639 398 .000 
I s<l lve girl s' problems 

L __ +- _____ ~. 
i 6 I Estab li shes and mai ntain ing 2.37 1.137 2.38 .939 - 1.09 398 .913 
I I rappo rt with each gir l 

/TTAVOidS premature concillsion 13.6 1.237 3.52 .880 1.145 398 .253 1'<0 
__ L_ _ _ _ .05 
i 8 I Has up to date knowledge 3.22 1.1 39 3.28 .970 -.539 398 .591 

~ I Takes~Jt iaii ye to begin during 3. 10 I 11 5 3. 12 .8 10 -.153 398 .878 
I I sess ions 

3.3 5 .955 -.356 398 .722 

I II Is confidential 1.731 1.279 4.23 1.026 -3.902 398 .000 

_ .- --------------- -
Leve l 01 agn .'cmc II I : «2.50= ' Olsagl'cc lllcnl" 2.50 - 3.50-- ' !\1odcra(c" >3 .50 - ' 1I lgh agn .. ·c llu.' II I ') 
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As can be seen from table 6, no item was rated below 2.5 except that of item 6. On the contrary, 

items :2 and II were rated above 3.5 which indicated strong agreement. The rest were rated 

as moderate. In addit ion, the test result of t-test with 398 dr at 0.05 level of signi licance interval , 

for items I, 6, 7, 8, 9, and 10, were less than the tabu lated value (terit = 1. 96). Besides, the 

associated p - values fo r the same items at the same df were greater than the 0. 05 level of 

signifi cance. This would lead us to conclude that there is no stati sti ca ll y significance diffcrence 

between students and teachers on the perception of the six items on the guidance counselors' 

skills. On the other hand. the calculated t-tests of items 2, 3, 4, 5 and 6 were observed being 

greater than that of the t"il which is 1.96; which could lead to conclude that there was statisticall y 

significant difference between teachers and students in the way they consider the guidance 

counselors' professional skill s. When looking the responses given by the school counselors; 

Tab le: 7. Ratings on EITect ive Implementation of Gllidallce and C Ollnseling Service mad e by 
G uidance COllnselors 

t:~'~Oullselor' s Professional SkillslYou 

School Counselor N= 13 
f--

Mean S.D. 

~ I Have home. test, health and employment 
.-

3.0 1 1.1 20 
I 
I records of students 
L_. __ _ _ 

~~lve plans & hopes of students fo r the future ' ') 3.73 .943 I -i--3--
- -
Work with the pri nc ipal and teachers fo r 3.8 .987 
orient ing new pupi l 

4 Serve as general fac ilitator for social program 3.5 .530 
in schools 

I 
5 Work with girls' parents to solve girls' 3.2 1. 103 

h 
problems 

Es tabli sh and maintaining rapport with each girl 3.33 1.193 
I 
(._-=---_. 

h- Avoid premature conclusion 4.11 1.1 44 
-:-;-

3.2 1 
-- r --

1235 I 8 I-lave up to dale knowledge 

9 Take .ini tiat ive to begin during sess ions 3.45 .647 

10 Help gi rls to be deci sion ] .42 (i(iO 

-I i--I'-I\r~ con fi dentia l _ .. -
.- r---

4.23 1.092 
-Level 01 agreemellt: «2.50= ' Dlsagreemellt', 2.:>0 - 3.50= ' Moderate', >3.50 = ' I-hgh agreemellt') 
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The invest igator came to know from thei r responses that the guidance counselors rated 

themselves as hi gh on items 2, 3, 7, and II . Among the 4 items, they were a lso rated high by 

reac hers and students and moderate on the others. In mentioning a guidance counselor's 

responsi bility, Mortensen ( 1960) gives emphasis on organizing social acti vi ties in schools as 

guidance is part of larger and more inclusive soc ial institution of educati on; thi s part was rated 

moderat ely by students and teachers as well as by school counselors too in table 7. 

In addition, the gu idance counselors were asked to respond on their qualification level; and they 

indicated that only 3 of them were educational psychologi sts. Five responded that they were 

teac hers wi th some counseling trainings the rest were just teachers with out any co unseling 

trai ning. 

4.2.4. Achievement Obtained as a Result of Guidance and Counseling Service 

From rhe literature pan in rhe earlier chapter of thi s thesis, it is rea li zed that effective 

implementation or guidallce and counseling service in schools has much to contribute for the 

enhancement of girl s ' educat ion. To investi gate this, students were made to rate on the benefi t 

rhe,' got from it using 5 points o f li kert sca le as Strongly agree = 5, Agree = 4, Neutral = 3, 

Dis"grce =. 2, and Strongly disagree = I. Similarly, teachers were also made to rate what they 

observed in female students on similar iteITIs using the same scale. 

TRUIe: 8. Ratings on Achievements Obtained as a Result of Guidall"e alld Counseling Service 
r--" '---r-'- -

I No i Guidance 
Students Teachers 

Comparing Means t-test 
and Counseling 

(N=2S0) (N=ISO) 
for equality of Means I ' helped fe 

1 -~-loO-b~';-I~_S-'~u~p_-
I 2 To i!nprove ac 
! 1 
i-~_e:~'formances 
I 3 I To reduce per 

~ •. 4J-TO identify fu 

~-=Vo wor~ ~ffec 
I 6 i 10 work elfee 
I.-~--- _ __ ._ 

male students 
Mean S.D Mean S.D t df Sig(2-

tailed 

with school related 3.58 1.994 3.77 .847 -1.678 398 .520 

... 

Gdemic 2.41 1303 2.45 .745 1.300 398 .40 I 

- ---_. _._-_.-
sonal prob lems 3 0 1 1.2 11 3.24 .84 1 2.031 398 .043 

ture careers 2.86 1.143 2.93 .766 -.659 398 .5 10 

ti vely in group 2.82 1.253 2.89 .738 -593 398 .554 
-

2 .87 .774 -296 398 .768 

Level or agreement: «2.~O= ; DlSagl'ecmen t', 2.:'0 - 3.50= . Moderate', >3.50 = ' HIgh agreement') 
40 

ti v~! ~ w~~.:ea~l;rs 1 2~~~_~.243 
~-:-:-. 

1.96 

P < 
0.05 

\ 
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Table 8, above sho ws that the first item among the 6, was rated above 3.5 which im plied that 

there was strong agreement on it. The rest except the 2nd item were rated ranging {-i'om 2.82 to 

3.4 1 which fel l under the moderate range 2.50 - 3.50. The independent t-test showed that on 

these items there was no stati sti ca lly difference between teachers and studen ts as the calculated t­

va lues for items 1, 4,5, and 6 were less than the ter;. and p val ues were greater than the 0.05 level 

of significance respectively. Thi s would be concluded that there was no stat isti ca ll y signifi cance 

difference between teachers and students on the perception of the benefits of guidance and 

counse li ng. However, in the 3,d item statistical diffe rence between the two groups of 

respondents was observed. The mean of students and teachers on item 2 was below 2. 5, and this 

indicated that low achieving female stude nts were not benefited from guidance and counseli ng 

service. Similarl y, in table 9 it can be seen that the guidance counselors agreed with these 

information. Generally, it can be said that guidance and counseling mainly helped female 

stucients especially in coping with school re lated problems. 

Tab le: 9, Rati ngs on Ach ievements Obtained made by Guidance Connselors 
r-·-

-;:- / G." ... " ... d C,"',,",' h'lpo' 
School Counselor 

fema le students Mean 

-
I To cope up wi th school related 3.56 

problems 
, 

2 _~ To im~rove a~ademic performances' 2.49 

3 To reduce personal problems 3.05 

4 To identify future careers 3.05 

5 To wo rk effecti vely in group 3.05 

6--1 To work e~fect i ve l Y with teachers 2.62 

-Level of ag reement: «2.~0- ' DIsagreement' , 2.50 - 3.50- 'Moderate', 

>3.50 = ' High agreement' ) 

41 

N=13 

S.D 

.560 

1.239 

.689 

.689 

.689 

1.106 



4.2.5. Attitude of Fema le Students' towards Guidance and Co unseling Serv ice 

So fa r, the awareness level, counselors' profess ional skill s and pos iti ve results were reported. 

Now, the researcher undergo with the attitude of female students' towards the service. As to the 

previous ones, the rating system and level of agreement were similar. 

Table: 10. Ratings on Female Students' Attitude towards Guidance and Counseling Service 
Descriptive One sample t-test 
Statistics 

No Attitude towards gu idance and Test va lue = 3.0 

I 
Counseling Melln S.D t Df Sig (2- M.D 

tailed) 

I Makes me to feel comfortable 4.04 1.025 16.043 249 .000 1.04 

2 I Enj oy dealing with the counselor 3.63 1.200 8.276 249 .000 .63 

, 
2.43 1.146 -7. 890 249 .000 -.57 -' , Makes me to fee l I am wi th problem 

-
4 The process is very stressful 2.26 1.308 -8.4944 249 .000 -.74 , 

I 
.---:-
! ) Always learn someth ing ncw 3.70 1.259 8.739 249 .000 .70 

r-6 Feel negati vely valued in the process 2.04 1.140 -13.3 15 249 .000 ~96-

L ::---Level 01 agreement: «2.50- ' Disagreement', 2.50 - 3.50= 'Moderate' , >3.:>0 = ' I'''gh agreement ') 

From tab le I 0, it can be eas il y seen that iterns 3, 4, and 6 were rated below <2.50 . In other words 

as the statements ho ld negati ve notions, the means changed it to positive by being negative. The 

other three items I, 2, and 5 were> 3.50 which confirmed high level of agreement. The t- test 

also revealed this fact. All the t-calculated were greater than the test value which was 3 and all 

the p values were less than 0.05 level of signiticance so it can be said that there was stati sti call y 

sign i ficance di fference between the ca lculated t- tests and the test va lue. On the other hanel , 

referr ing to the means, it can be said that female students had pos itive atii tude towards gu idance 

and cOllnsel ing service. 
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4.2.6. Hindering Factors in Implementing G uidance and Counselin g Service 

In thi s section, the challenges faced in the imp lementation of gui dance and counseling service 

are treated. For these items, female students, teachers, and school counselors were asked to rate 

based on their perception. The rating was made as Strongly agree = 5, Agree = 4, Neutral = 3, 

Di sagree = 2, and Strongly di sagree = I and the means that are <2.50 were considered as strong 

di sagreement, 2.50-3.50 as moderate, and >3.50 as strong agreement. 

Tau le' II Ratings on Hindering Factors in Implementation ofGnidance and connseling Service 

Students Teachers Comparing Means t-test for 

No. Hindering Factor s in N = 250 N = ISO 
Equali ty of Means 

G uidance 
counselor/There is Mean S.D Mean S.D t df 

Sig (2- tedl 

!- ljuncomfortable counseling 

ta iled) 

3.76 1.273 4.1 7 1.013 -4.667 398 .000 
env \ ronmcnt 

f-::--
1.96 , lncom petent cOllnselor 3.56 1.3 76 361 1.217 .529 398 .5 97 

--- .--+--.• ----_. ------:349--, 
Work load on counselor 3.57 1.3 80 3.60 1.21 5 .938 398 J 

l' Lack of communication 3.25 1. 399 3.50 1.206 -2.206 398 .020 
between the counselor and 
parents P<0.05 

Level of ag reement: «2.50= 'DIsagreement', 2.50 - 3.50= 'Moderate', >3.50 = ' HIgh agreement ') 

Item 4 was the only item that was found to be under moderate; 2.50-3.50. The rest scored >3.50. 

Looking the independent t-test, in items 1 and 4 statistica ll y significant difference between 

students and teachers was reflected. No statistically significant difference was observed between 

the two groups of respondents on items 2 and 3. 
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Table: 12 . Ratings on Hinderin g Factors in Implementation of Guidance and coullseling 

made by G uidance Counselors 

School C ounselor 

No. Hindering Situations in Guidance and N = 13 
counseling Service/ There is 

Mean S. D 

I Uncomfortable counse ling environment 3.86 1.073 

2 Incompetent counselor 346 1.276 

r--'o 
J Work load on counselor 3.77 1.280 

4 Lack of communication between the 3.55 1.299 

counselor and parents 

-Level 01 agreement : «2.50- ' Disagreement' , 2.50 - 3.50- 'Moderate', >3.;:,0 - ' High agreement ') 

The guidance counselors' responses a lso indicated that mostly items I, 3, and 4 were problems 

where as item 2 was a moderatel y rated obstacle. As has been di scussed earlier, it seems 

gu idance counselors themselves recognize the fact that majority of them not being educational 

pSl'cho log ists as one problem. In rel ation to this, Flaum (1953) and Warte rs ( 1964) illustrate that 

guidance and cOll nse ling should be g iven by professionals. 
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Analysis of Items on Tutorial Services 

In this part, all items related with tutorial services are analyzed. 

4.2.7. Awareness of Teachers and Female Students' on Tutorial Service . 

For successful implementation of a policy measure, as said in guidance and counseling service, 

awareness of the beneficiaries is taken as. a major facilitating condition. As done earlier, the 

awareness level of students and teachers on tutorial service was again investigated. 

Table: 13. Ratings on Awareness Level on Tutorial Service 
Students Teachers Comparing Means t-test for 
(N=2S0) Equality Means 

No Awareness on (N=lS0) 

Tutorial service Mean S.D Mean S.D T df Sig(2-
tcrit 

tailed) 

I Brief Explanation given 
3.21 1.282 3.56 .923 -2.936 398 .004 

on tutorial service 

1.96 
2 Discussion held on tutorial 

2.91 1.34 3.28 .913 -3.72 398 .001 
service frequently 

, School communicates on J 

ho\\, to carry out tutorial 2.85 1.119 3.26 .798 -3.909 398 .000 
service frequently P<0.05 

4 Tutors communicate with 
3.0 I 1.146 

tutees parents 
3.26 .815 -2.321 398 .021 

5 Beginning and ending 
2.63 1.226 2.43 .944 -6.818 398 .000 

time of tutorial class 
known 

Level of agreement: «2.50- 'Disagreement', 2.50 - 3.50- 'Moderate', >3.50 - 'High agreement') 

Those means <2.50 were considered as high level of disagreement with the specified statement, 

the means ranging from 2.50 - 3.50 were taken as moderate agreement and the rest >3.50 were 

analyzed as strong agreement. The ratings were made using 5 scale of measurement: 5 = 

'Strongly agree' , 4 = 'Agree', 3 = 'Neutral', 2= 'Disagree', and 1= 'Strongly di sagree '. Based 

on thi s, no mean was rated <2.50, however the teachers ' mean for the first item was >3.50. All 
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the t-tes t va lues were greater than the t-criti cal also all the p values were less than 0.05. This 

im plies that there was statisti ca ll y signi fi cant difference between the two groups of respondents. 

This might be the attri bution of as teachers were the service givers; they might have better 

opportunity to establish the connection with the school than the students. 

Effective Implementation of Tutorial Service 

4.2.8. Selection Criteria of Tutees 

It is ex pected that tutorial classes are for those students who are low achievers. Hav ing this 

mind, thi s thesis tri ed to check what kinds of students were getting the service from students as 

well as teachers perspecti ve. 

Table' 14 Ratings on Selection Criteria of Til tees , 

Girls getting Students N = 250 Teachers N = I SO 
Tutorial Service arc Frequency Frequency 

those % Media Mode % Media 
y N --

Y N 
--

'\vith low educational 1 208 42 83.2 1.00 1 123 26 82.0 1.00 
performance 

~ With low parental - 20 230 8.0 2.00 2 2 147 IJ 2.00 
Income 

re--
Bei ng just a fema le , 

J 43 207 17.2 2.00 2 93 57 62.0 1.00 
student 

<1 With interest towards 182 68 72.8 1.00 1 67 83 44.7 2.00 
tutorial service 

5 Recommended by 106 144 42.4 2.00 2 145 5 96.6 1.00 
teachers 

(I=Ycs and 2-No) 

Items I and 4 were indicated by both groups of respondents as major reasons for female students 

to be involved in tutorial classes. The frequencies, med ians, and modes also strengthen thi s. Lee 

( 1954) also says that more than for those with interest, tutorial classes are meant for low 

achievers. 
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4.2.9. Selection Critel'ia of Tutors 

Up to now, the researcher has reported what kind of crite ria was applied to se lec t tutecs. In table 

15, tutors selection criteria are presented. On these items, similarly both students and teachers 

were made to react on the items and their responses are summarized in the table. 

Table' 15 Ratings on Selection Criteria ofTutol's 

Tutors giving tutorial Students N = 250 Teachers N = 150 

No service due to Frequency Frequency 
% Media Mode % Medi 

y N n Y N an 

I Their interest 193 57 77.2 1.00 1 126 2 84.0 1.00 

2 Their experience 97 153 38.8 2.00 2 26 124 17.3 2.00 

, Students preference J 14 236 5.6 2.00 2 8 142 53 2.00 

4 It is a must to give 126 124 50.4 1.00 I 108 42 72 1.00 
tutorial service 

( 1= Yes and 2= No) 

Here agJin. there is simi lar ity observed in both groups responses in the four items. Both were 

favored items I and 4 and in contrary on items 2 and 3. Item I says tutors give tutorial serv ice 

because they have interest on the other hand item 4 says it is a must. From the interviews made 

with school principals, the researcher came to figure that there was no any written order that 

signifies giving tutorial class was a must. However, giving it wou ld be valued for the teacher in 

eva luation. With this fact, even if it was not a llluSt, most teachers had been carrying out as if it 

was a IllUSt. It seems the difference observed here might be the attribution of the above 

explanation. Even if~ such confusion was observed, Glenn (1956) argues that teachers should 

give tutorial classes with sympathetic attitude towards pupils. 
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4.2. I O. Responsib le Body for Tutees Selcction 

Taki ng major considerat ions, there should be a responsi ble organ to disti nguish those students 

needing tutorial classes from those who do not need. As it is shown in table 16, 74.8% of the 

sample population of students and 86.7% of the sample population of teachers po inted out that 

teachers were the responsi ble bodies in selecti ng tutors. The medians and the modes also 

confirmed this simultaneously. 

Table: 16. Rat ings on Responsible Body for Tutors Selection 
---

No T utccs arc Studcnts N= 2.50 Tcachers N = 1.50 

selectcd by F"equcncy % Median 1.00 Frequency % Median 1.00 

I Teachers 187 74.8 130 86.7 

2 St udents' 23 92 Mode I , 2.0 Mode I J 

Representatives 

, Principals 36 14.4 16 10.7 J 

4 Others 4 1.6 I .7 
1. ____ 

(I=Ycs) 

4.2. 11. Intcraction bctween Tutces and Tutors 

ror the teach ing learning process to be effective enough, the relationship between teachers and 

stude nts demands a great deal of attention. The way both group interact determines the 

effectiveness level of their goa l. It could be taken as a determinant factor fo r hea lthy 

envi ronment of a school too. Based on thi s, teachers and students were made to respond on their 

interaction. To figure out whether there was or no sign ificant difference between them chi 

sq uare was used and the resu lt is summarized in table 17. 
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T bl 17 R . a e: atlllgs on ntc.-actlOn b etwccn T utors an dT lItecs 

Students N =250 Teachers N = 150 

Freque % Medi Mode X2 df Sig Freque °lc, Me M X' df 
ncy ney dia od an 

n e 
Y N Y N 

-
Interact ion 
between 
tutccs and 14 10 57. 1.00 I 5.776 I .0 16 76 74 50.7 1.00 I .027 I 

tu to rs 4 6 6 

I~' iendl y 

--
(I=Yes a lld 2=No) X-, With df= I at p<O.OS, 3.841 

In order to check the divergence between observed and expected va lues, chi-square (X2) was 

ca rried out. With the result , it was observed that the calculated chi-square for the students was 

greater than the tabulated (X2=3.84 I) with I df at 0.05 level of significance. So, the researcher 

could conclude tha t there was significant difference between the expected and observed 

frequenci es. The reverse was true when seeing the teachers result as the chi-square (X 2=0.027) 

wc!s less than the tabu lated one; with 1 drat 0.05 level of signilicance. St ill, thi s indicates another 

pan nl'd isagreement between students and teachers which needs further study for the source. 

4.2.12. Application Level of Modes of Teaching 

Among the considerations taken in the tutoring class, the one and the majo r is the mode of 

teaching deli very. To ,vhat extent do tuto rs use learner centered methods was assessed in thi s 

thesis. Students and teachers were responrled to the items using 5 scales. The level of agreement 

taken is <2 .50 ' In frequent ly used', 2.50 ·- 3.50. ' Moderately used' and >3.50 Frequently used. 
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T hi 18 R r a c: alllgs 011 T I' M d I'D r cae ling o co C Ivery ( tlnng T t . I CI II ·ona asses 
! Students Teachers Comparing Means t-test for 

No. Tutors usc Teaching mod N=250 N= 150 Equality Means 
of de livel'y 

MCaI S.D Meal S.D d f 
Sig (2 trfit t 
tailed 

I Individual Ass ignment 3.47 1.091 3.73 .7 13 -2.550 398 0.11 

2 Group Ass ignment 2.94 .841 3.02 .690 -983 398 .326 
-

3 Revision of prev ious class 2. 96 1.11 3 3.15 .995 -1.71 2 398 .088 1.96 
_ . 

4 Brain storming 2.02 1.066 2. 18 1.093 -1.4389 398 .15 1 

5 Teaching Aids 2.60 1.090 2.50 .71 2 3.01 5 398 .003 

6 Discussion 2.7 1 1.041 2.68 .754 -.287 398 .774 P<0.05 

r' 
7 Prob lel1l Solvi ng 2.87 1.11 9 2.90 .995 -.252 398 .80 1 

8 Refl ective Debate 2.30 .999 2.35 .695 -.504 398 .615 

Level of agrecment: «2.50= 'D,sag"ccmcnt', 2.50 - 3.50= 'Moderatc', >3.50 = ' 1-lIgh agreemcnt') 

T he means of item 1,2, 3, 5, 6, and 7 except the teachers on the first item (>3.5) were registered 

ml1 Licrate use of learner centered method in tutorial classes . Inl1'equent use was observed on 

itclm 4 and 8. The ca lculated t va lues for items 2, 3, 4, 6, 7, and 8 were less than 1.96 . In 

relation, the corresponding p va lues were greater that 0.05 signi fi cance leve l which both fi gures 

ind icated no statistically difference between the two groups. On the other side, items I and 5 t­

test va lues' were greater than 1. 96 and p values were less than 0.05 which signifi es stati stical 

difference in perception of the two items. 

4.2.13. Items on Tutors and Tutees attendance 

T hese items were made to be rated using 5 scale as 5= 'Always' , 4= 'Several ti mes ', 3 = 

' Sometimes,2 = ' Rarely ' , I = 'Not at all' wi th high attendance if the means scored >3.5 and if 

they sco red <2.5 it is perceived as low attendance. The means from 2 .50-3.50 were taken as 

ave rage attendance. 
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T bl 19 R . a c: atlngs on A tte ll( ance 0 fT utees an( IT utors 

Students Teachers Compa";ng Means t-test for 

No. Items on Attendance N =250 N = 150 Equality 

Mean S.D Mean S.D t df Sig (2 
tailed) 

i+ 
Tlltees attend tutorial classes 333 .939 3.18 .942 1.566 398 .111 1.96 

T lltors present in tutorial 3.68 .871 3.73 .902 -.629 398 .530 P<0.05 

i classes 

Level of agreement: «2.50= 'Rarely', 2.50 - 3.50= 'On avcrage' , >3.50 = 'Mostly') 

Means on attendance of tutees was rated average based on the level of ag reement set above. In 

relation to tutors attendance, the means of both groups measured >3.50. Tutees attendance 

scored by both groups as average. As the calculated t-values of the two items were less than the 

critical t-value (1.96) and the p values of both items were greater than 0.05 level of signifi cance, 

it could be concluded that there was no signi ficance di fference between the two groups in their 

perception of tuto rs and tlltees attendance. 

4.2.14'. Benefits 1'01' Tutors 

TlI t0 rial service is not one part of the formal schooli ng process. Teachers give it to their low 

achieving students wi th a number of intent ions mainly with a purpose of helping students to 

improve their academic performances. On the other hand, in this section what benefit/s tutors 

were getting as a result of giving tutorial service is investigated. 

Table: 20. Ra tings on Tutors Benefits ,----
No. 

I 
-

Frequency 

I 
- -

Benefits for tutors Y N % Median Mode 

Financial benefit I 149 .7 2.00 2 

2 Material benefi t I 149 .7 2.00 2 

Promotion opportunity 39 II I .26 2.00 2 

Recognition 
--c--

72 78 48 2.00 2 
-----

No benefit at all 73 77 48.7 2.00 2 

f __ 3 
--

. 4 

b:= 
( l=Yes a nd 2=No) 
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From tab le 20, it is easily observable that no such signi ficant va lue was obtained that could lead 

to say teachers did get thi s kind of benefit as a result of giving tutoria l classes. The explanati on 

Jor thi s di screpancy is s imila r with that of the explanation gi ven Jor tutors' selection criteria. 

From the interv iews made with the schools' principals even if giv ing tutorial classes was counted 

for the teachers ' evaluati on, most teachers inclined to perceive it as it had no benefit. 

4.2.15. Responsible Body to Organize and Monitor Tutorial Scrvicc 

Th is section is used to report the responsible body to organize and monitor tuto ria l services in the 

schools. Both female students and teache rs were made to mark the responsible body among fi ve 

alternatives: Teachers, Principa ls, Students and other. Referring table 2 1, the resea rcher cou ld 

say that principals were respons ible to the organization and monitoring of tutoria l services. 

Table' 21. Ratings on Responsible Body to Organize and Monitor Tutorial Classes 

I Responsible body to Student N=250 Teachers N=150 
monitor and organize , No. Frequency % Median F r equcncy % Median __ l __ ~torial se,~v~~ __ . 

I Teaclwrs 76 30.4 Median 9 6 Median 

2 Pri ncipals 167 66 .8 = 2 141 94 
= 2 

L 

, 
Students' Representatives 5 2.0 0 0 0 

4 Other 
-. 

2 .8 Mode=2 0 0 
Mode = 
2 

T o t a I 250 100 150 100 

(2=P rincipals) 

4.2.16. Achievemcnts Obtained as a Result of Tutorial Se,-vice 

In thi s secti on the benefits so far ach ieved due to tutorial services is treated. As do ne on many 

itelTls before, here also students and teachers were asked using 5 leve l scale of measurement: 5= 

Strongly agree, 4= Agree, 3= Neutral, 2= Disagree and I = Strongly disagree. 
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Taule: 22. Ratinf's on Achievements Outaincd as a Resnlt of TlItoria l Service 

No Tutorial Service helped Students Teachers Comparing Means t-test 

fema le students N=250 N= 150 
for Eq uality Means 

1----

I---J 
Mean S.O Mean S.D t df Sig(2- fCfit 

tailed 

1 I Academicall y improvement ].50 1.09] ].52 .828 -. 155 ]98 .877 

I 2 Interacti on with teachers ]JO 1.106 ]. 11 .796 1.870 398 .062 1.96 
I improved I 
1J"lp'aveci way to know teache rs ]. 101 1. 182 2. 89 .8]2 1.905 398 .058 

P<O. 
05 I ~erYWell 

,-4 T"a fig ure out new studying ].08 1.177 2.8 1 .8]] 2.529 398 .0 12 

LtCh nique .L 
Level of agreement: «2.50= ' Disagreement', 2.50 - 3.50= ' Moderate', >3.50 = 'High agreement') 

The leve l of agreement set was <2.50 as Strong di sagreement. 2.50 - 3.50 as moderate and> 

3.50 {IS Strung ngrecl1l (:,llt. A~ ShU \Vll 011 table 22, items I , 2, 3, and 4 we re rated as moderate. 

In addition . the results of the Hest wi th 398 df at 0.05 level of sign ifi cance, lor all items except 

ile in" revealed that the ob.taillcd t-va lues were less than the tabulated va lue (t".;,. = 1.96). Besides, 

the assoc ialed p val ues for the same items were greater than the 0.05 level of significance. So, it 

could be concl uded that there was no stati s ti cal ly significant d ifference between students and 

teachers on the items. On the 4'h item, as indicated from the val ues, s tati stica ll y significant 

ciillerell ce between the percepti ons of the two groups was obse rved. Genera ll y. academic 

illll, rove ment was the nwj or bene fi t obtained from the tutoria l classes . This means that the 

purpose or tutorial class has t'een achieved moderately. 

4.2.1 7. Attitude of Female Students' towards Tuto r ial Service 

Olle themc of th is thesis \Vas to in vesti gate fe male students' altitucie towarcis tutorial se rvice as 

altitude determines the way they look it. So, table 23, summarizes the va lues obtained with 

regard. 
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Table' 23 Ratings on Female Students' Attitude towards Tntoria l Service 
Fema le Students' Attitude on Descriptive Statistic One sample t-test 

No. Tutorial Service N = 250 Test va lue = 3.0 

Mea n S. D T d f Sig. MD 
1--

I Contributes much for 4.29 .95 1 2 1.4 11 249 .000 1.29 
enhancement of girl s' education 

2 Discriminates some girls from 2.34 1.169 -8.929 249 .000 -.66 
others 

~--

J Creates a fee ling of in ferior ity 2.34 1.169 -8.929 249 .000 -.66 

4 No need of it at all 1.82 1.171 -15.985 249 .000 -1.18 

-Level or agreement: «2.50= 'DIsagreement', 2.:>0 - 3.50- 'Moderate', >3.50 - 'I-IIgh agreement') 

The level of agreement is still the same as the previous ones. Means <2.50 were considered as 

strong disagreement , moderate means were those falling 2.50 - 3.50 and >3.50 were taken as 

st rong agreement with the respecti ve statement. The means of items 2, 3 and 4 were observed 

I'j'olll table 23. be ing <2.50 (strong disagreement). The mean which showed strong agreement 

by scoring >3.50 was item I. These all could be told that female students did not believe tutorial 

se rvice had nothing to offer and they agreed that it did not create a feel ing of inferiority and 

di scr imi nat ion. 

Moderate ly, they agreed that it di scriminates some girls from others. This might be attributed to 

the fact that it is mostly given for selected students who particularl y are low achievers. But still , 

strong agreement IVas there in the contribution of tutorial service to promote gi rls' educat ion. 

The independent t-test va lues were all greater than the test value and p values were less than 0.05 

level of signific8I1ce thaI show significant stati stical difference from that of the test value. 

54 



4.2.18. Hillderiilg Factors in Implementing Tutorial Service 

In doing everything, there are fa vorable conditions as well as limiting factors. Favorable 

cond itions could be taken as opportunit ies that can stimulate a process. On the oppos ite side, 

hindering factors are threats that limit the process. In thi s section hi nderi ng factors of tu to ri al 

service are reported. The level of agreement and interpretation of the means were similar with 

that of the earli er. 

Table: 24. Ratings on Hindering Factors in Tntorial Service 

II Students Teacher's 
I I 

No. Hin dering Facto r's in N = 250 N = 150 
T utorial Scr'vice 

ts refuse to let tutees r-ri Paren 
I . I attend tutori al classes 

~--I -- -­
I 2 I ~I ~:~l:e schedule of tutori al 

s is lIot comfortable 

h--t~o~;;;') rs 
1-- -- --- . 

IIsuall y absent 

s usuall y absent 
--

IS work load 

I 4 ! Tutee 

r-s1 Th';;:;;- on 

Mean 

3.14 

2.88 

2. 64 

3.1 0"-

-
3.58 

l--- I ~[Qrs 
i 61 Tutors 

-------
lack intelcst 3.3'1 
----.. ---__=_ --c-
. is low level of I 3.43 

' I SIO I1 L l
rT/Ti;ere 

I Sll pen 
___ 1 . 

! 
S.D Mea n S.D 

1.3 53 3.26 1.212 

" 

1.186 2.70 1. 022 

'T212 r-i.53 1.069 

1.226 3.25 1.088 

.683-
I A24~ 4.49 

- i-44 3 - 3.47 1.283 

i .3 31 3.40 1.010 

I 

Comparing Means t-test for 
Equality of Mcans 

Sig (2- t crit t df 
tailed) 

-. 892 398 .373 

, 

1.546 398 .1 23 

- 1.96 1.680 398 .094 

-1.262 398 .208 

~7 . 3 3-9 ~98 .000 

-.662 398 .509 1'<0.05 

.254 398 .800 

-Levci fo r agrN:men! : «2.50= 'Disagreement' , 2 .~0 - 3.50= 'Moderate' , >3.50 = 'High agreement') 

Based on our level of agreement the majori ty means, I, 2, 3, 4, 6, and 7 fe ll under 2.50 -- 3.50. 

These prevailed that above half of the major hindering fac tors li sted in the table; they were 

perceived as moderate problems. In relation to this, Mbihnyi indicates that parental awareness is 

a k'~)' dettTlTl inant to let lheir daughters to go to schoo l. Bes ides, work load on tu to rs was highly 
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recognized as a problem by both groups, With regard to the difference between the groups except 

on item 5. both t- and p val ues being t values < 1. 96 and p val ues >0,05 reflected that there was 

no significant percept ion difference in rating the items by both group of respondents. The 

reverse was true on item 5, From the result obtained, there was statistica lly difference between 

students and teachers in perceiving the ex tent in which work load on tutors was a limitation. In 

addition, most female students and teachers indicated in the ' if other specify' spaces that as all 

interested students attend tutor ial classes, the te ndency of turning the atmosphere according to 

their pace as very much high. 

Analysis of Items on Educational Forums 

Thi s part of the data analysIs and interpretation is all abou t on the items of the third policy 

measure which is educational forum, 

4.2.19. Awareness of Teachcr's and Female Students' on Educational Forums 

Earlier, it has been sa id that, to be henefited from a certain act ion, one has to be first aware about 

it. In investigati ng thi s, students find teachers were made to respond to specified items using 5 

scale as 5 Cc ' St rongly agree ', 4 = 'Agrce ', 3 = 'Neutral', 2 = ' Disagree ', and I = 'S trongl y 

disaglTc . The means below <2 .50 were considered as strong level of disagreement , 2.50 - 3.50 

as moderate level and above 3.50 as strong agreement. From table2 5, it can be casily seen that 

items I and 2 were rated 2,50 - 3.50 which implied moderate awareness. The third 3rd one was 

raled >2. 50 by both groups which indicated strong disagreement. 

Tab lr: 25, Ratings on Awa reness on Ed uca tional Forums 

[;-Aw~ren csS~~l-:du:a ti ona l S-

f I Forums Me: 

~rl Brief eXp lan~ti on given on '-;-; 
~ __ _ educ~tlonaL0':~lms .. __ _ 

1

2 School communicate 6 

I 
frequent ly on educational 2. 
forums 

L}J.!)isc u ss i o~:r..r::.~de ~~ .~;z,:- . 2.4 

tUd'~"t~-I~'eaChers -, Comparing Means t-tcst 
for Equality of Means 

N=2S0 j N=lSO 

lIl f S, D - Mean Sig (2 
---

SoD t df tedl 

----- tailec 

6 1.046 2.73 1.006 5.044 398 .000 1.96 
- - - -. 

4. 155 r;;----
P<O. 

6 1.126 2.69 1.089 .000 05 

1.472 
.-:- ---

6 , 1. 127 2.49 ---LI.115 398 .142 
~- - ----L('\'('I of ngrecmcII t: «2.50= 'Disagreement', 2.50 - 3.::>0= 'Moderate' , >3.50 = 'High agreement') 
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The t test for items I and 2 were> 1.96 and p value <0.05 leve l of significance at 398 df. Thi s 

implied that there was stati sti ca lly significance ditkrence between the two groups perception; 

th is case was reversed on item 3 where the calculated t va lue was less than the t"il and p va lue 

>0.05 at 398 df. 

Effective Implementation of Educational Forums 

4.2.20. Selection Criteria of Female Students to Attend Educational Forums 

This section deals with what type of audience parti cipate in educational foruIlls. To find out 

among possible alternati ves students and teachers were made to indicate their responses. rr 26. Ratings on Selection C riteria of Students Attending Educational Forums 

[ No. Stt 

. 

Students N=250 Teachers N~150 

-- '-,--
(dents attending Frequency Frequency 
(cational forullls 

1 

edt 
are those I 

Medial Mode 

1 ! 

~--l-IWi 
I I pel 

- ---- ---
th low academic 
'fonnance 

i --~wi 
I l I inc 

Ih low parental 
ome 

h academic !T1 Hig 
I ' per MAIl 

fo rmance 

female students 
nd 

- -

~e __ 

:-ti: 
----,--

Lally boys attend 
--_. 

dents hav ing 
rest attend 

1 . . _ _ _ lI1te 
(I ~Yes and 2~No) 

y 

-' 85 

_. 28 

159 

26 

186 

206 

N % Median 

164 34.1 r-i .oo 

222 - 11 .2 2.00 

91 63.6 1.00 

224 10.4 2.00 

64 74.4 1.00 

1-- 44 82.4 1.00 

- -------
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N 
Mod~ Y (Yo 

. 

2 26 84 44 2.00 2 

2 5 145 3.3 2.00 2 

I 102 48 68 .C 1.00 I 

2 9 141 6.0 2.00 2 

I 124 26 82. 1.00 I 

I 129 21 86.( 1.00 I 

-



Ilems' 3, 5, and 6 frequencies, medians, and modes revealed Ihal students with high academic 

performance were the majori ty group among those attending educational fo rums. Boys also took 

the biggest portion of the audience attendance. In terested students also had high level of 

attendance. 

4.2.21. Characteristics of a Forum 

A forum 's characteristics can be taken as a base fo r atta ining what it intends. The way it is 

organized, de livered, and audience handling methods are among the key dete rminants fo r its 

fruitful ness. Based on this, students and teachers were made to respond on such items using 5 

scales as mentioned earlier wi th the same level of agreement on the means. 
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Tablc' 27 Ratings on Charactcristics of Educational Forums 
Students Teachers Comparing Means t-test for 

No. Characteristics of forums N=250 N=ISO Equality Means 

Mean S.D Mean S. D t df Sig(2- tert i 

tailed ) 

I Topic se lected with 3.04 1.069 2.88 .912 1.568 398 . 11 8 
consultation with 
representati ve opinion 

~--

2 Mostl y feasible di scuss ion 3.08 1.104 3.00 .733 .750 398 .454 
type se lected 

~- Speaker carefu ll y selected 3. 10 \:"j 15 2.93 .960 1.486 398 .138 
- ----- -

11 71 - -----
Suitab le time and place 3.27 3.38 1.066 -.923 398 .357 

~ selected 

_2 .s::a l ifie~ chairman selected 3.00 1.34 2.85 .880 1.919 398 .157 

6 Suggested readings I.M 1.029 1. 69 .876 -.503 398 .6 15 
I circulated before the actua l 
I fo rum held 

I. 96 I----r:--------··-·- -_.-
7 Audience size highl y 3. 18 1.067 2. 56 .855 6.084 398 .000 

i considered 
j - fu---·--- - 3.l f -8 I Full y opportunity given for 1.084 3.42 .762 -2.977 398 .003 
I all speciall y lor different 

views 

~-;I -- S3I casm and human 3.04 1.043 3.3 1 770 -2. 828 398 .005 1_ ciI stlnguished 
, 

3.24 --:817 - 398 .039 

Ii, " ,," " "''''"' 1 ' -1 2.072 

I "1'"'''''''''>'1"'"'' - 3.29 Tim 
ru5 .779 .403 398 .687 I encouraged 

- 1-5 I Plat form of deli vel:y---- - -f3.2T- -:998 
-

3.06 .668 1.656 398 .098 
I I interesting 
"--_ .. _L_ -I-e 
I 13 I Hinsed and di storted 3 07 1.056 3.18 .875 -1.093 398 275 

I presentation of subjects 
protected 

r----:--c.- ._-------_._. -_ .-
-1.235-

-- 1'<0.05 
14 Supplementary information 2.1 3 2. 13 1.070 .0 II 398 .99 1 

gained I lsj Reorgani zed ideas preselited 2. 92 1.11 5 2.78 .874 1.352 398 .177 
--:--- -----------~- . ~, --

Lcvcl of agreement: «2.50= " D,sagrecmcnt ', 2.50 - 3.50= 'Modcratc', >3.50 = ' I-hgh agrecment') 
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Means of items 6 and 14 were <2.50 and no mean rated >3.50. The rest items 1, 2,3, 4,5,6, 7, 

8,9, 10, II , 12 and 13 responded moderately ranging from 2.50 - 3.50 and the corresponding t 

values excluding items 7,8, 9, 10 were less than 1.96 and p values were greater than 0.05. This 

means that there was no statistical difference between the students and teachers in describing the 

characteristics of educational forums. On the opposite side, the t values obtained for items 7, 8, 

9 and 10 were greater than 1. 96 and the p values were less than 0.05 level of significance. These 

could lead to conclude that there was statistically significant difference on the items between the 

two groups. 

4.2.22. Responsible Body to Organize and Monitol' Educational Forums 

In this section, both groups of respondents were made to react on who is responsible to organize 

and monitor educational forums. As a result, from table 28, it is shown clearly that 76.8% of 

students and 93 .3% of teachers were indicated that principles were the one who organize and 

monitor educational fo rums. 

Table: 28. Ratings on Responsible Body to Organize and Monitor Educational Forums 
-

No. Responsible body to Students N=250 Teachers N = 150 

organize and monitor F requency % Media Frequency 01 0 Media 
Educational Forums 

I Teachers 53 21.2 2.00 9 6 2.00 

2 Principals 192 76.8 140 93.3 

3 Students' Representati ves 4 1.6 0 .0 Mode 

4 Other I .4 Mode 2 I .7 2 

T 0 t a I 25.0 100 

(1= Teachers and 2= Pnnclpals) 
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4.2.23. Achievement Obtained as a result of Educational Forums 

Previously, the awareness level, selection criteria and forums' characteristics has been reported. 

Now, the achievements are presented here under. Rating scales, level of agreements and 

respondents are the same as the above one. 

Table: 29. Ratings on Achievements Obtained as a Result of Educational Forums 

- Students Teachers Comparing Means t-test for 

No Achievements obtained as N=250 N=150 
Equality Means 

a result of education 

forums Sig (2- T 
Mean S.D Mean S.D t df tailed critical 

1 Hard better understanding 3.50 1.067 3.27 .919 2.775 398 .006 
of girls' education 

1.96 

2 Built my knowledge in 3.39 1.075 2.90 .809 4.843 398 .000 
various issues of education 

0 Built my communication 2.78 1.106 2.53 .895 2.415 398 .016 J 

4 Helped me to express 2.55 1.216 2.45 1.034 .796 398 .426 
P<0.05 

views in confidence 

Level of agreement: «2.50= 'Disagreement', 2.50 - 3.50= 'Moderate', >3.50 = 'High agreement') 

As can been seen from table 29, all means were found from 2.50 - 3.50 which implied moderate 

level of achievement. From the t and p values only item 4 showed no statistical significant 

differences when perceived by the two groups as t" I<1.96 and the p values >0.05 level of 

significance. In the rest items, statistically significant difference was observed from the 

implication of the t values being > 1.96 and p values being <0.05. 
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4.2.24. Attitude of Female Students towards Educational Forums 

As it is done with the other two policy measures, here also female students' attitude towards 

educational forum was assessed and reported. 

Table' 30 Ratings on Attitude towards Educational Forums 

No. Female students' Attitude Descriptive One sample t-test 

towards educational forum Statistic N=250 
Test value = 3.0 

--
Mean S.D t df Sig. M.D 

1 Useful to clarify educational 4.23 .911 21.388 249 .000 1.23 
concerns 

2 Adds knowledge 4.34 .798 26.642 249 .000 1.34 

3 Not different from class room 2.60 1.002 -6.373 249 .000 - .40 
discussion 

4 Destroys the atmosphere of open 2.03 1.110 -13.895 249 .000 - .97 
mindedness 

5 In all about bias 1.79 1.164 -16.41 249 .000 -1.21 

Level 01 agreement: «2.50= 'DIsagreement', 2.50 - 3.50= 'Moderate', >3.50 = 'HIgh agreement') 

The rating system used was 5 scales: 5 = ' Strongly Agree' 4 = 'Agree', 3 = 'Neutral', 2 = 

'Disagree, I = 'Strongly disagree'. Those means below 2.50 were considered as strong 

disagreem~nt, 2.50 -- 3.5.9 as moderate and above 3.50 as strong agreement. Having this in mind, 

items 4 and 5 scored, less than 2.5. Item 3 was rated as moderate and the means of the 2nd and 

3rd items were responded being> 3.50 as strong agreement. The one sample t-test value (3.0) with 

the corresponding p values «0.05) indicated high level of statistical difference from the test 

value 3. 
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4.2.25. Hindering Factors for Educational Forums 

This section of the thesis result is concerned with the limiting factors for effective 

implementation of educational forums. Students and teachers were made to respond on these 

items. Accordingly, item 1,2,4, and 5 registered >3.50 means and the rest item 3, 6, and 7 

means scored between 2.50 - 3.50 and no mean scored <2.50. 

Table: 31. Ratings on Hindering Factors in Implementation of Educational Forums 
No - Students Teachers Comparing Means' t-test for 

Hindel'ing factors in N =250 N = 150 Equality of Means 

implementation of Mean S.D Mean S.D t df Sig(2- tcril 

educational forums tailed) 

I Unavailability of 3.88 1.304 430 .961 -3.459 398 .001 
Comfortable 

2 Problem of skillful 3.84 1.94 4.29 .958 -3.857 398 .000 
speakers 1.96 

3 Problem of arranging 2.99 1.359 2.89 1.381 .699 398 .485 
suitable time 

f--;j- No/less prior 
--

4.17 1.217 4.44 .790 -2.445 398 .015 
information on the 
forum topic 

- --
5 Unfavorable physical 3.52 1.239 3.86 .990 -2.890 398 .004 

setting 

6 No/less unqualified 31 0 1.291 3.48 1.058 -4.61 2 398 .000 P<0.05 
deli very system 

7 Organizers are less - 3.20 1.377 3.24 1.23 5 -.292 398 .770 
prepared 

Level of agreement: «2.50= 'Disagreement', 2.50 - 3.50= 'Moderate', >3.50 = 'High agreement') 

The independent sample t-tests for the 3rd ancl the 7'h item were < 1.96 and their p values were 

>0.05 which indicated no statistical difference between the two groups. On the other hand, in the 

perception of the remaining items, statisticall y significance difference was observed between the 

tlVO groups. 
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.:. FGD with female students' Parents Results 

1. How much do you know about Tutorial, Guidance and Counseling services and 

Educational Forums? 

In the di scussion held most parents mentioned that they became to know about tutorial 

service and educational forums when their daughters asked them for permission to attend. 

Little number of parents said that they have meet with guidance counselors so that they came 

to know about it. 

2. What Positive Achievements has been achieved as a result of Tutorial, Guidance 

and Counseling and Educational Forums? 

Significant number of the FGD participants did not able to indicate benefits gained particularly 

from Guidance and Counseling service and Educational Forums. This showed low level of 

awareness of parents on those policy measures. Besides, not many parents indicated that their 

daughters became good achievers as a result of tutorial services. They had al so a belief that onl y 

tutori al service can help their daughters' education as it is directly related with the class room 

lessons. 

3. What negative implication has been cansed as result of Tutorial, Guidance and 

Counseling and Educational FOl'lllns? 

The main thing most of them mentioned was the extra time their daughters spend in schools 

because of-tutorial classes and educational forums. They stressed that they want them to help in 

the house; however, their being spending extra ti me in schools is becoming a problem for them 

and they are even planning to permant'ntly refuse to let them to attend tutorial and educational 

forums at all. 
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4. What do you suggest to improve the activity of Tutorial, Guidance and 

Counseling, and Educational Forums? 

They suggested for the schools to arrange tutorial classes within minimum time interval of 15 

days for 3-4 hours. About educational forums, they said that it would be better if it is organized 

ones or twice a year. As guidance and counseling does not affect time they did not give any 

suggestion on it. 

5. Do support measures especially for female students necessary? 

Average number of the participants"forwarded an idea that as parents, they want their children to 

get best things of life. These best things of life are mainly found in marriage and in forming a 

family. However, the majority agreed that their daughter should live better life than they are now 

living. For this to happen, they recognized the power of modern education and their daughters 

should be supported to be successful in their education. 

4.3. Findings from the Interviews 

The interviews' responses are classified into 2 parts; firstly, the information obtained from the 

schools' principals and secondly, the information obtained from zones' and region's education 

experts. 

4.3.1. Interview result from school principals 

l. What has been done in your school to create awareness on the three policy measures? 

They respo!1ded that es~cially guidance and counseling and tutorial service were recognized 

moderately by the teachers and students. Even if this is the reality and it is not as such necessary 

to make them aware of the services as they knew it already, they tried to organize a program 

particularly at the beginning of the year in order to explain the purpose. So far, their efforts in 

creating awareness highly depend on the program held at the beginning of the year. 
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2. Are the three policy measures helping female students to get the best out of their 

education? 

It can be said that almost all the 13 principals were agreed that not few number of female 

students had and having the benefit. They believe that the effective implementation of guidance 

and counseling, tutorial classes, and educational forums would contribute much for enhancement 

of female students. Also most female students became involved in co curricular clubs and 

became rank students as a result. 

3. What observable achievement/s has/have so far achieved as a result of the policy 
measures in promoting girls' education? 

As mentioned above, the policy measures were helping the female students. When it IS 

summarized the observed achievements indicated by the principals were: 

• Most female students improved their educational performances as a result of tutorial 

service. 

• Most female students were observed in discussing their problems, sharing ideas, coping 

with school and personal problems due to guidance and counseling service they got. 

• Guidance and counseling also helped them to select their field of study for the future. 

.. Even if it was not as such strong, they are showing a very high interest to be active 

participants in the organized educational discussions. 

4. What limitation so far faced in the implementation o'f the three policy measures? 

v" Limitation faced in tutorial service 

Not little number of teachers had very less interest in giving tutorial class. It has been seen that 

they consider it as if they were ordered to do it. But, the truth was not this. Of course, if they 

give, there is a credit and it is considered in their evaluation. So, this fact is making them to 

carry it with minimum preparation. Another problem with regard to tutorial service was that 

there is work load on teachers. Teachers have up to 25 classes per week which made them to be 

very tight and no or less sufficient time for tutorial classes. 
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In addition, as tutees tend to be absent in significant number of tutorial classes, not getting the 

target group is becoming a problem. Again in most cases those with high academic 

performances benefit from it as any interested student is welcome. 

,/ Limitation faced on Guidance and Counseling 

Almost majority of the guidance counselors are not professionally guidance counselors. 

They are teachers with experience other wise with very limited professional skills. This 

made the service not to be as it is supposed to be. 

There are no up to date trainings given for guidance counselors. 

The guidance counseling office environment is uncomfortable. It lack privacy as there 

are other duties of the teaching-learning handled together with the guidance and 

cou.?seling servi~e in the offices; this has been disturbing both the counselor's and the 

counselees' privacy. 

No standardized guidance counseling manual is used by the guidance counselors. 

Still, females especially, low achievers at large are not coming for the service. 

,/ Limitation faced in Educational forums 

The time schedule to organize educational forums is not fixed. It is organized where 

something is up and became hot discussion point. The infrequent preparation has made 

both students and teacher not to have a good knowledge on educational issues. 

Suitable physical settings like hall with equipped material and sound system is very much 

limited. 
Skill full speakers are also very few in number. 
Because of the work load, teachers at large are not showing interest to take part in it. 

There were no/very less suggested readings circulated within the students and teachers 

pertaining the forum topic .. 

5. How is supel'Vision of the implementation of the policy measures done at your level? 

The principals answered that as much as possible when meetings held such related issues came 

(0 a discussion and what has been done and what should be done are usually discussed with 
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teachers. But, it is tried mainly to link it with extra curricular clubs; as most teachers participate 

in those clubs and have a meeting once a week, then principals work with the clubs leaders. 

With regard to tutorial service, attendance of both tutees and tutors is taken and guidance 

counselors and principals meet informally and try to asses the performances and registration is 

made on how many students got the service so far. Concerning the educational forums that are 

infrequently organized, post discussions are usually made with both teachers and students to find 

out whether the forums had been thematic enough or not. In the actual discussion moments also, 

principals assure everything is taking place as planned and every valuable points are raised. 

4.3.2. Interview result from zonal and region's education experts 

1. What has been done in your zone/region to create awareness about the three policy 
measures in promoting girls' education? 

They indicated that affirmative action by itself is not a goal; so different discussion programs 

were orgarlized with principals, teachers, and ~tudents to exchange ideas in what way to 

continue. In addition, public gatherings were also used to create awareness. In every meetings 

and discussions held in the zones and in region level the importance of girls' education was 

di scussed. Possible strategies to promote it were also raised with further elaboration. There was 

a discussion forum which is now taken care by woredas' education bureaus in which such issues 

are main agendas. 

2. Are the three policy measures helping female students to get the best out of their 

education'? 

Changes were observed but, they believed that it was not as they hoped. However, there was a 

significant change in the female students' education. Girls, who got tutorial classes, improved 

their scores, because of guidance and counseling service, they realized that there is some body 

that is concerned about them and educational forums resulted better understanding of girls' 
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education and assertive members of school community, number of girls is increasing, drop out 

rate is reducing; generally achievement is promisingly improving quantitatively and 

qualitatively. The proportion of boys and girls who repeats grades is becoming proportional 

also. 

3. What limitation so far faced in the implementation ofthe three policy measures? 

Even if the above benefits were observed still female students lack motivation in their education. 

Besides problems like; 

limited number of educational psychologists; 

budget constraint in woreda level; 

time constraint faced by teachers resulted a question of commitment in delivering tutorial 

services; 

family challenging female students in attending tutorial classes; 

problem in translating the policy measures as per the guidelines; 

lack of personnel due to BPR. 

4. How is supervision of the implementation of the policy measures done at your office? 

The supervision is mainly made through reports and connter checks were made based on the 

reports by visiting selected schools. As much as possible efforts were being made to make field 

visits to representative number of schools. They indicated that most roads were not comfortable 

so that it is creating a big problem in visiting schools. 

69 



Chapter Five 

Summary, Conclusion and Recommendations 

This final -chapter of the thesis deals with the summary of the main findings; the conclusions 

drawn and suggested recommendations. 

5.1. Summary 

The major purpose of this study was to assess the effectiveness of policy measures in promoting 

girls' education in secondary schools of Amhara region. It had five specific objectives. These 

objectives were; 

I. To know the awareness level of the school community about the policy measures. 

2. To examine the policy measures' implementation. 

3. To assess the observable achievements resulted from the policy measures. 

4. To know the attitude of female students' towards the policy measures and 

5. To point out the difficulties encountered in the implementation of the policy measures. 

In order to meet these objectives the· following basic questions were designed. 

I. To what extent the school community aware of the policy measures? 

2. How effectively are the policy measures being impl~mented into action? 

3. What observable achievements have been attained? 

4. What is the attitude of female students' towards the policy measures? 

5. What are the major hindering factors of the implementation of the policy measures? 

From the 13 policy measures on girls' education, this thesis was delimited to the three policy 

measures which were; tutorial service, guidance and counseling, and educational forum. In 

carrying out this research, descriptive survey method was used and literatures were al so 

reviewed. 250 female students, 150 teachers, 13 principals, 13 school counselors, 4 zonal and I 

regional educational expe11s, and 25 female students' parents provided the necessary information 

through questionnaires, interviews and FGDs. The collected data was analyzed and interpreted 
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using appropriate stati stical tools namely mean, median, mode, percentage standard deviation, 

independent and one sample t-tests, and chi square. Besides, the findings from the interviews 

were analyzed qualitatively. The major findings are stated below. 

5.1.1_. Demograyhic cha~acteristics of Respondents 

• Among the 250 female students from 13 selected schools, 139 were grade 9 students the 

rest III were grade 10 students with the mean age of 17. 

• From the ISO teachers who participated in the study, 30 were females and 120 were 

males. 92% hold first degree, 7.3% diploma and 0.6% certificate. With regard to area of 

specialization, 54% were from natural sciences and 46% were from social sciences. 

• Among 13 principals, who were interviewed, II (84.6%) hold first degree and 2 (15.4%) 

have diploma. 10 (76.9%) of the school counselors have first degree in teaching, the rest 

3 (23.1) are educational psychologists. 

5.1.2. Major findings of the study 

• Awareness level of the school community on the 3 Jlolicy measures 

Teachers and students reported that their awareness level was average on the three policy 

measures. However, they indicated that discussion and communication with the school 

on guidance and counseling as well as on educational forums were less. 

• Students getting the services 

Tbe study has shown that usually Birls with personal problems, having interest, and with 

school related problem get guid311cC and counseling. On the other hand, most 

respondents did not indicate girls with low level of educational performance getting the 

service. Students usually benetited from tutorial services were those with low level 

educational performance and lh03e having interest in tutorial class. Educational forums 

were dominantly attended by high achievers, boys and by those students having interest 

in it. Tutors were giving the service by their interest and because it was some kind of a 

must. Tutees were selected by teachers. 
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• Services characteristics 

In the guidance and counseling service, most research participants indicated that there 

was weak rapport relationship with counselees. In keeping records on hopes and plans of 

counselees and being confidential, it was reported that school counselors were doing 
- ' 

gooo. On the other view, like the counselors ' involvement in social activities, up to date 

knowledge, initiation to begin the process, avoiding premature conclusions and helping 

girls to be decision makers' counselors were rated average. 

In tutorial services, it was reported that brain storming and reflective debates of teaching 

modes were not commonly applied where as individual and group assignment, revision of 

previous classes, teaching aids, discussions and problem solving were usually used. In 

almost all dimension, except individual assignment and teaching aids, both students and 

teachers had similar perception on the application level of teaching modes. 

In organizing educational forums, the data obtained indicated that there was low level of 

provision of supplementary information and suggested readings on forum topics, topic 

selection consulting teachers and students, feasible discussion type, qualification of 
- . 

chairman, consideration of audience size, giving opportunity for different views, 

distinguishing sarcasms, opinion respecting, encQuragement of personal testimony, 

arrangement of suitab le time and place, plat form of delivery , biased presentation of 

subjects and reorganizations of ideas, their perception was moderate. 

• Achievements obtained 

Most agreed that guidance ~nd counseling helped in coping with school related problems 

on the other hand, significant number of respondents of both groups agreed on average 

that it helped in improving academi c results, reducing personal problems, identifying 

future c.areers, working effectively in groups and with teachers. 
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Also, respondents highly agreed that tutorial services helped for improvement of 

aca UCllllC results. Moderately, they supported the idea that it helped for improvement of 

interaction with teachers, in paving way to know teachers well and in figuring out new 

studying technique. Due to educational forums, the study revealed that moderate level of 

achievements in better understanding of girls' education, building knowledge on various 

iss1,les of education, building communication ski lls and expressing views in confidence 

have been attained. 

• Attitude towards the policy measures 

Positive attitude was reported towards all the three policy measures. 

• Hindering Factors for the implementation of the policy measures 

It was indicated that there was severe problem in getting comfortable counseling 

environment and as moderate challenges like work load on guidance counselors, lack of 

communication between counselors and parents and incompetent guidance counselors 

were mentioned. 

Work load on teachers was raised as a major problem m tutorial services. Besides, 

parents ' refusal to let theii' children to attend tutorial classes, uncomfortable time 

schedule, and absence of both tutors and tutees, lack of interest in tutors and low level of 

supervision were mentioned as problems. 

Not getting skillful speakers, unavailability of comfortable environment, no/less prior 

information on the forum topic and unfavorab le physical settings were major problems 

indicated with regard to educational forums . Problems of arranging suitable time, no/less 

qualified delivery system and organizers being less prepared were also among the 

problems. 
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• Responsible body to organize and monitor 

Principals were indicated as responsible body to organize and monitor tutorial classes and 

educational forums. 

Attendance of tutors and tutees in tutorial classes was moderate. As to the benefit tutors 

get as a result of giving tutorial services, no higher value had been obtained. Significant 

number of teachers said, their benefit was recognition or no benefit at all. 
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5.2. Conclusions 

Based on the major findings presumed from the study the following major conclusions are 

drawn. 

• As the study was carried out in general secondary schools, the mean age was higher than 

it is expected. This lead the researcher to conclude that girls either join high schools 

exceeding the official entrance age which is 15 or repeat classes in high schoo l. 
-

• The very few numbers of female teachers led the essence of role model very challenging 

in schools. 

• Schools and responsible bodies were very weak in creating awareness particularly on 

guidance and counseling as well as tutorial services. 

• With regard achievements obtained from the policy measures so far, it was a very good 

effort; however was not as much as it is expected. 

• The good atti tude female students have towards the policy measures indicated the good 

environment for the implementation. 

Guidance and Counseling 

• Because guidance counselors do not have all rounded knowledge; guidance and 

counseling service did not help low achieving female students which results moderate 

effectiveness in its implementation. 

• The- fact that the absence of comfortable counseling environment, not being guidance 

counselors professionals, and the inadequate number of guidance counselors to the 

students' populntion, made the service not to contribute its best to enhance girls' 

education. 

Tutorial Service 

• Schools were not much concerned about the selection of tutees. 

• The big confusion on the purpose of tutorial service indicated the less emphasis given to 

it by the schools. 
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• The infrequent use of brain storming and reflective debate limited students' self 

exploration and expression of ideas . 

• Work load on tutors, inconvenient time schedules, and a problem of high achieving 

students changing the sprit of the tutorial classes were very challenging problems limiting 

the implementation of tutorial classes. 

Ed_ucational Forums 

• Concerned bodies including schools did not give appropriate emphasis for educational 

forums. 

• The absence of suggested readings and supplementary information made educational 

forums incomplete so that the audiences lack extra relevant knowledge on a topic. 

5.3. Recommendations 

Referring the findings and the drawn conclusions, the following possible recommendations are 

forwarded. 

1. For any policy to be success, awareness must be created at first. Guidelines and 

principles should be brought to discussion to the school community by zonal and regional 

education bureaus. Besides, it is recommended to the schools to use largely public 

gath.erings in order to address paren ts. In addition; it should be better if fixed programs 

set to exchange ideas on the services wi th students and teachers. 

2. Guidance and Counseling service 

• Educat ional psychologists should be assigned as guidance counselors by zonal 

education bureaus und experienced teachers can be assigned as assistants by the 

schools. 

• Regular meetings between teachers and guidance counselors should be set in 

collaboration so that low achieving female students can be benefited from 

guidance and counseling service. 
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° Basically, for a school with many students, one guidance counselor is not enough; 

so assigning more than two guidance counselors should be considered by the 

zonal education bureaus. 

° Comfortable and appropriate offices that can maintain privacy should be arranged 

for guidance and counseling services by the schools, zonal and regional education 

bureaus. 

° Regional and zonal education bureaus should organize refreshing guidance and 

counseling trainings for guidance counselors on frequent basis. 

_0 Guidance. counselors-should be highly involved in organizing social events in the 

schools. 

° General structured manual should be prepared to carry out guidance and 

counseling services in schools. 

3. Tutorial Service 

° As, tutorial service is mainly for those who are low achieving students, only those 

students have to attend tutorial classes and the school must make sure thi s is what 

happens. 

° Tutors should identify specific weakness areas of students' and structured manual 

should be designed for the smooth implementation of tutorial service. 

° As much as possible the schools should encourage every teacher to be invo lved in 

tutorial classes. On the other hand, organizing high achieving students to tutor their 

classmates is also another suggested recommendation according to McCallister 

(1956). 

° Appropriate time schedule that satisfy students' parents should be designed such as 

early in the morning and a little bit late after school time rather than call ing students 

on weekends. Simi larly, using free periods in the formal schooling time should be 

used by the schools. 

° Basically, tutorial classes should be given with an interest. Other intentions may 

bring a feeling of obligation which snatches the basic interest. So, schools should 

bring this issue into discussion with teachers and reach on consensus. 
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4. Educational Forums 

• Fixed time schedule should be set to organize educational forums by the schools. 

• Annual plan should be designed for the implementation of educational forums by 

the schools. 

• Schools should make discussions in frequent basis with teachers and students on 

'how to' to carry educational forums. 

• Enabling teachers as well as students through different trainings should be given 

significant emphasis in order to minimize the problem of scarcity of skillful 

speakers by zonal and regional education bureaus. 

• Regional and zonal education bureaus should give emphasis in arranging meeting 

halls with appropriate sound system. 

• Schools should make female teachers to highly participate and organize 

educational forums. 

• The region and the zonal education bureaus should orgamze forums inviting 

public fi gures. 

• Prior information and suggested readings should be circulated prior and when the 

actual forum held respectively by the schools, zonal and regional education 

bureaus. 

Last ly, for the achievements obtained from the implementation of the policy measures to be 

improved, schools should highly enhance femal e students particularly low achieving ones to 

participate in guidance and counseling, tutorial classes -and educational forums. In addition, 

schools sh9Uld make frequent communication with students to maintain their positive attitude 

towards the policy measures. 
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Addis Ababa University 

School of Graduate Studies 

College of Education 

Department of Educational Planning & Management 

Educational Policy and Planning Specialization Stream 

Questionnaire to be fill ed by Female Students 

Dear Students, 

The purpose of thi s questionnaire is to collect information on the effectiveness of policy 

measures in promoting girls' education in Amhara Region. The success of this study 

entirely depends on your honest and sincere response to every item. Having this in mind, 

you are kindly requested [0 fill this questionnaire honestly. In addition, thi s study would 

attain its objectives mainly if you would answer all the it ems. This study is purely 

academic and all the information wi ll be kept confidential and it is reported in a group 

level. 

General Directions 

-< No need to write yo ur name 

-< Ind icate your response by putting ' ,t' 

-< For 'other (if any)' options, write short and brief answers or additional opinions. 

Please follow these general direction and other instructions forwarded fo r each part. 

I thank yo u. 



Part I. Background of Respondents' 

Please, fill the required information in the space provided. 

1. Personal Information 

001. Age ___ _ 

002. Grade level ____ _ 

003 . Location of your school ___ ____ _ _ ____ _ 

Part II. Specific Information 

2.1. Items on Guidance and Counseling 

The fo llowing are items on different perspectives of guidance and counseling service in 

your school. Use the following scales to respond: Strongly agree (SA)=5, Agree (A)=4, 

Undecided (U)=3 , Disagree (0)=2, Strongly disagree (SD)= I . 

YOllr awareness about guidance and coullseling SA A U D SD 
service in your school 
[ was given brief explanation about guidance and 
counseling_ service 

Disc lission was held between students and the 
~ol about guidance and counseling service 

The school communicates with students about 
guidance and counseling service 

'Counselors communicate with parents about 
guidance and counseling service 

Other (if any) 

Girls who get guidance and counseling sel-vicc are those Y N 
With low ievel of educational attainment 

With low level of parental income 

With personal problem 

With school related problem 
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Who have interest towards guidance and counseling 
service 

Who are selected by teachers 

Being a female is the criteria to get guidance and 
counsel ing service 

Other (if any) 

Counselor's Professional skill - Does your school counselor 

Has home, test, health and employment records of 
students 
Has plans and hopes of students for the future 

Works wi th the principal and teachers to orient new 
pupil 

Serves as general facilitator for social program m 
school 

Works with girls' parents to so lve girls' problems 

Establi shes and maintains rapport with each girl 

Avoids premature conclusion 

Has up to date knowledge 

Takes the initiative to begin during the sessions 

Helps students to be decision makers 

Is confidential 

Helped you to cope up with school related problems 

Helped you to improve your academic performances 

Helped you to reduce your personal problems 

Helped you to identify your futu re careers 

Helped you to work effectively in group 

Helped you to work effectively with teachers 

Other (if any) 

Attitude towards guidance and counseling sel'vice 

It Makes me to feel good 

~~oy dealing with the counselor 

~1akes me to feel I am with a problem 

The process is very stressfu l 
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I Always learn something new 

I feel negatively valued in the process 

Hindering Situation/s 

Counseling environment is not comfortable 
1---

The counselor is incompetent 

There is work load on the counselor 

There is lack of communication between 
the counselor and parents 

-
Other (If any) 

2.2. Items on Tutorial services 

The following are items on di fferent perspectives of tutorial serv ice in your school. Use 

the following scales to respond: Strongly agree (SA)=5, Agree (A)=4, Undecided (u)=3, 

Disagree (D)=2, Strongly disagree (80)=1. 

ry- b . . our awareness a out tuto rial service SA A U D SD -
I was given brief explanation about 
Tutorial service 

Discussion was held between students and 
the school about tutorial service 

The school communicates with students 
about tutorial service 

Tutors communicat~ with parents 

Beginning and ending time is known 

Other (if any) 

Selection C r iteria - Girls who get tu to ria l serv ice arc those Y N 

With low leve l of educational performance 

With low level of parental income 

Being a female is the criteria to get tutorial 
services 

lEto have interest towards tutorial service 
Recommended by teachers 

-
LQther (if any) 
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Tutors are selected due to- React by giving remark on each item as 'Yes' or ' No' 

Yes No 

Their interest 

Their experience 

Recommendation of students 

It is a must to give tutori al service 

Other (if any) 

Tutees are selected by 

Teachers 

Students' representatives 

Principals 

PTAs --- -
Other (if any) 

J nteraction be tween tutees and tutors IS 

fi-iend ly 
-

Tutorial service SA A U D SD 

Helped you to improve academically 

Helped you to improve your interaction 
wi th teachers 

Paved the way to know your teachers very 
wel l 

Helped you to t-igure out new studying 
techlliquc/s 

Other (if any) 
-- Attitude towards Tutorial sel"vice 

Contributes much for enhancement of girls' 
education 

Discriminates some girl s from others 

Creates a feeling of inferiority 

I There is no need of it 
Other (if any) 

i Hindering Situations 

Parents refuse to let tutees attend tutorial 
classes 

Time schedule of tutori al classes is not 
comfortable 

Tutors are usually absent 
~-
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I Tute~~ are usually absent 
i There is work load on tutors 

! Tutors lack interest 

There is low level of supervision 

Other (if any) 

How often do tutors use the following modes of teach ing? 

Always Several Sometimes Rarely Not at all 
times 

Individual Assignment 

Group Assignment 

Revision of previous class 

Brain Storming 

Teaching Aids 

Discussion 

Problem Solving 

Reflective Debate 

Other (if any) 

Tutees attend tutorial classes 

Tutors are present 111 tutorial 
classes 

The responsible body to organize and monitor tutorial servi ce is 

I. Teachers 2. Princ i pals 3. Students 4. Other (If any) 

2.3. Items on Educational Forums 

The following are items on different perspectives of tutorial service in yo ur schoo l. Use 

the following scales to respond: Strongly agree (SA)=5 , Agree (A)=4, Undecided (u)=3, 

Disagree (0 )=2, Strongly disagree (80)= 1. 
-

Your aware ness about Educational Foruu:ls SA 

Iven brief explanation on 
forums 

c0111municates frequently with 
out educational fomms 

was made on 'how to' between J 
d the schoo l. ._---_._-

was g 
educational 

The school 
students ab 

Discussion 
students an 
Other (if an y) 

--
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-

Selection Criteria - Girls who attend educational forums arc those 

With low educational attaimnent 

With low level of parental income 

With school related problems 

With high academic results 

All female students attend 

Boys also attend 

Who have interest towards attending 
educational forums 

Other (if any) 

In preparing a forum 

Topic is selected with consultation with 
representati ve opinion in the school 

Mostly feasible discussion type is selected 

Speaker is carefully chosen 

Suitable time and place is selected 

Qualified chairman-is selected 

Suggested readings are circulated before 
the actual forum held 
Other (if any) 

Audience size is highly considered 

Fully opportunity is given for all speciall y 
for different views 

Sarcasm and humor is distinguished 

Each opinion IS respected and listened 
courteously 

Personal testimony is encouraged 

Plat form of de li very is interesting 

Biased and distorted presentation of 
subjects is protected 

Supplementary information is gained 

Reorganized ideas are presented 

Other (if any) 

Due to educationa l for ums 
I have better understanding of girls' 
education 

I build my knowledge in various issues of 
education 
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I build my communication skill 

It helped me to express my views 111 

confidence 

Other (if any) 

Attitude towards Educational Forum 

It is useful to clarify educational ideas 

It adds knowledge 

It is not different from class room 
di scussion 

It destroys the atmosphere of open 
minded ness 

It is all about bias 

Other (if any) 

Hindering Situations -=-- . 
There is unavailability of comfortable 
environment for educational fo rums 

-
There is problem of skill ful speakers 

Th~reis problem of arranging su itab le time -- -
There is no/Jess prior in1ormation on the 
fo rum topic 

There is unfavorable physi c_al setting 

There IS no/less unqualified delivery 
system 

~nizers arc less prepared 

Other (ifany) 

The responsible body to organize and monitor educational forums is 

1. Teachers 2. Principals 3. Students 4. Other (If any) 
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Addis Ababa University 

School of Graduate Studies 

College of Education 

Department of Educational Planning & Management 

Educational Policy and Planning Specialization Stream 

Questiollnait-e to be filled by Teachers 

Dear Teachers, 

The purpose of this questionnaire is to collect information 011 the effect iveness of policy 

measures in promoting girls' education in Amhara Region. The success of this study 

entirely depends on your honest and sincere response to every item. Having this in mind, 

you are kindly requested to fill thi s questionnaire honestl y. In addition, this study wou ld 

attain its object ives mainly if you would answer all the items. This study is purely 

academic and all the information will be kcpt confidential and it is reported in a group 

level. 

General Directions 

~ No need to write your name 

~ Indicate your responses by putting ,./ , 

~ For 'other (if any)' options, write short and brief answers or add itional opinions. 

Please follo w this general direction and other instructions forwarded for each part. 

I thank you, 



Part I. Background of Respondents' 

Please, fill the required information in the space provided. 

1. Personal Information 

001. Sex 002. Age___ 003. Your Education level __ _ 
004. Your field ofSpecialization ___ 005. Year of work experience __ 
006. Teaching load/week ______ _ 
007. School location you are teaching _______ _ 

Part II. Specific Information 

2.1. Items on guidance and counseling Service 

The following are items on different perspectives of guidance and counseling service in 

your school. Use the following scales to respond: Strongly agree (SA)=S, Agree (A)=4, 

Undecided (U)=3, Disagree (D)=2, Strongly disagree (SD)= I. 

Your awareness on Guidance and coullseling service SA A U D SD 

I was given brief explanation about guidance and 
counseli ng service 

Discussion was held between teachers and the 
school about guidance and counseling service 

The school communicates with teachers fi'equently 
about guidance and counseling service 

Other (if any) 

Girls who get guidance and counseling arc those Yes No 

With low level of educational performance 

With low level of parental income 

With personal problem 

With school related problem 

Whp have interest towards guidance and 
counseling service 

Who are selected by teachers 

Being a female is the criteria to get guidance and 
counseling service 

Other (if any) 
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Counselor's Professional skill- Does, our school counselor 

Has home, test, health and employment 
records o f students 

-
Has plans and hopes of students for the 
future 

Works with the principal and teachers to 
orient new pupil 

Serves as general facilitator for soc ial 
program in school -
Works with girls' parents to so lve girls' 
problems 

Establishes and maintains rapport with 
each girl 

Avo ids premature conclusion 

Has up to date knowledge 

Takes the initiative to begin during the 
sessions 

Helps girls to be decision makers 

Is confidential 

Guidance and Counseling service helped female students 

To cope up with school related problems 
- -

To improve their ac~demic performances 

To reduce their personal problems 

To identify their future ca reers 

To work effectively in group 

To work effectively with teachers 

Other (if any) 

Hindering Situations 

Counseling environment is not comfortab le 

The counse lor is incompetent 

There-is lack of communication between 
the counselor and teacher 

There is work load on the counselors 
Other (if any) 
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2.2. Items on Tl!torial services 

The fo llowing are items on di fferent perspectives of tutorial service in yo ur school. Use 

the fo llowing scales to respond: Strongly agree (SA)=5, Agree (A)=4, Undecided (U)=3, 

Disagree (0 )=2, Strongly disagree (SD)= 1. 

Your awareness about tuto.-ial service SA A U D SD 
I was given brief explanation about tutorial 
serVIce 

Discussion was held between students and 
the school abo ut tutorial service 

The school communicates with students 
about tutorial service 

Tutors communicate with parents 

Beginriing and endi ng time is known 
Other (if any) 
Selection Criteria - Girls who get tutorial service are those Y N 
With low level of educational performGnce 

With low level of p<lrental income 

Being a fe male is the criteria to get tutorial 
serVIce 

Who have interest towards tutori al service 

Recommended by teachers 
Other (if any) 
Tutors m'c selected (lue to- React by giving remark 011 each item as 'Yes' or 'No' 

Yes No -----_._-- -
Their interest ---
Their experience =± Recommendat ion of students -------
It is a must to give tutori al service 

Other (if an~ --
r-: T.,,," *"". b, Teachers 

Students' representatives 

Principals 
1---

PTAs 
-

Other (if any) _ . ----
Interaction between tutees ancl tu tors IS 
friendly 
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2.2. Items on T\!torial services 

The following are items on di fferent perspectives of tutorial service in your school. Use 

the following scales to respond: Strongly agree (SA)=5, Agree (A)=4, Undecided (U)=3, 

Disagree (0)=2, Strongly di sagree (SO)= I. 

Your awareness about tutorial service SA A U D SD 

I was given brief explanation about tutorial 
service 

Discussion was held between students and 
the school about tutorial service 

The school communicates with students 
about tutorial service 

Tutors communicate with parents 

Beginning and ending time is known 
Other (if any) 
Selection Criteria - Girls whogct tutoria l scrvice arc those Y N 
With low level of educational perform:mce 

With low level of p~rental income 

Being a female is the cri teria to get tutori al 
service 

Who have interes t towards tutorial service 

Recommended by teache rs 
Other (if any) 
Tutors arc selected clue to- React by giving remarl, 011 each item as 'Yes' or 'No' 

Yes No 
-:::::-:---_.- -
Their interest 

]----
Thcir experience 

~ Recommendation of students 
-----_. 

It is a must to give tutorial servic~ 

Other (if al~ --
f--- T",,, ~"'''''d by 

Teachers 

Students ' representatives 

Principals --
PTAs 

-
Other (if any) 

-~r--
_ . -
Interaction between tutees and tutors is 
frie ndl y 
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_._-----------_._-.,---------.. _--_._----------, 
Tutorial Sc!"vicc helped fem ale students 

To improve academically 
~-----.--.--+---+----+---+---.+----~ 

To improve their imeraction with 
teachers 
Paved the way to know their teachers 
very well 

To fig ure out new studying techn ique 
Other (if any) 

Hindering Sitnations 
Parents refuse to let tutees attend tutorial 
classes 

Time schedule of tutorial classes is not 
comfortable 

Tutors are usually absent 

Tutees are usually absent 

There is work load on tutors 
Tutors lack interest 

There is low level of supervision 
Other (if any) 
Benefits fOI· tutors - tutors get 
Financial benefit 
Material Benefit 

Yes No 

Promotion Opportunity 
Recognition 

~No~fum-;;u-·-- ~ ___________ -'---_______ __j 

Other (if any_) _ _ _ ._:-_________ :-__ . ___ --,-___ ,--____ --1 

f-________ -=l-.:cI,ow often do tutors lise the following methods of teaching? 
. I Always Several Sometimes Rarely No t at all --+- Times 

~~iv~lI[t 1 Assigl1l11l?nt -----.... --1---- ____ . _____ -11 ___ . __ +-___ --1 

Group Assignn~ent ---I-------+----_.-t _______ +_. _____ f _______ --j 

Revision of previolls c1~.~~_ 
----~·---,----f----_r---+_---~ 

Brain Storming 

Teaching Aids 

Discussion 

probl~m ·-S-OI-V-il1-g---_~~-_·~-_-l---··-----,------1---------+------1-.------1 
Reflective Debate =C f--:::-7- _ L ___ -'--_____ -'-___ -'--___ ~ 

Other (if any) 

---------------,-._-,----,------,-----,------, 
Tutees attend tutorial classes 
Tutors are present in tutorial classes 
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The responsible body to organize and monitor tutorial service is 

I , Teachers 2, Principals 3, Students 4, Other (if any) 

2.3. Items on Educational Forums 

The following are items on di fferent perspecti ves of tutorial service in your schoo l. Use 

the fo llowing scales to respond: Strongly agree (SA)=5, Agree (A)=4, Undecided (U)=3, 

Disagree (0 )=2, Strongly di sagree (SD)= I , 

Your awareness about Educational Forums SA A U D SD 
I was given brief explanation on 
educati onal fo rums 

The school communicates frequently with 
teachers about educational forums 

Discussion was made on ' how to' between 
teachers and the schoo l. 
Other (if any) 

Selection Criteria - Girls who attend educational forums are those 
With low level of educational attai nment 

With low level of parental income 

With school related p roblems 

With high academic resu lts 

All female students attend 

Usually boys attend , 

Who have interest towards attend ing 
educational fo rms 
Other (if any) 

In preparing a forum 

Topic is selected with consultation with 
representative opinion 

Mostly feasible discussion type is selected 

Speaker is carefull y chosen 

Suitable time and place is selected 

Qualified chairman is selec ted 
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Suggested readings are circulated befarc 
the actua l farum held 
Other (if anv) 
Audience size is highly cansidered 

Fully appartunity is given far all speciall y 
fa r different views 

Sarcasm and humar is di stinguished 

Each apIn lan IS respected and listened 
~ourteoll sly -

Personal testimony is encomaged 

Plat form .of delivery is interes ti ng 

Biased and distorted presentation of 
subjects is pratected 

Supplementary informutio!1 is ga ined 
,,--

Rearganized ideas are presented I 
Other (if an;) 

Due to educational forums - Female students 
Have better understanding .of girl s' 
education 

Build their knawledge in various issues .o f 
educatian 

Build their communicatian skill 

Helped them ta express their views In 
canfidence 

" 

Other (if anv) 

Hinderin~ Situations 
There is unavailability .of camfartable 
enviranment far educational fa rums 

There is problem .of skillfuI-speakers 

There is problem .of arranging suitable time 

There is no/ less priar in farmatian about the 
farum 'tapic -

There is unfavarable physical se tting 

There IS na/less unquaJifi'ed delivery 
system 

I Organizers are kss prepared 
Other (if any) 

-

The respans ible bady ta .organize and rn cni tar educa ti ana l fa rums is 

I. Teachers 2. Principals 3. Students 4. Other (if any) 
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Guideline for Focus Group Discussion for Female Students' Parents 

I . How much do you know about 

• Tutorial Service 

• Guidance and counseling service and 

• Educational forums 

- Provided in the school your child attends? 

2. What positive achievement has been achieved as a result of 

• Tutorial Service 

• Guidance and counseling service and 

• Educational forums 

In your child's education? 

Do you really believe these activities can support your child's education? 

3. What negative implication has been caused as a result of 

• Tutorial Service 

• Guidance and counseling service and 

• Educational forums 

4. What do you suggest to improve the activity of 

• Tutorial Service 

• Guidance and counseling service and 

• Educational Forums 

5. Do support measures especially for female students' necessary? 



Intel'view Questions for School Principals, Zone's and Region's 
Education Experts 

I . What has been done in your school, zoneiregion to create awareness 

about the three policy measures in promoting girls' education? 

2. Are the three policy measures helping female students to get the best 

out of their education? 

3. What observable achievement/s has/have so far achieved as a result of the three 

policy measures in promoting girls' education? 

4. What limitation so fa r faced in the implementation of the three policy 

measures? 

5. How is supervision of the implementation of the three policy measures done 

at your office? 



Addis Ababa University 

School of Graduate Studies 

College of Education 

Department of Educational Planning & Management 

Educational Policy and Planning Specialization Stream 

Questionnaire to be filled by School Counselors 

Dear Guidance Counselors, 

The purpose of this questionnaire is to collect information on the effectiveness of policy 

measures in promoting girls' education in Amhara Region. The success of this study 

entirely depends on your honest and sincere response to every item. Having this in mind, 

you are kind ly requested to fill this questionnaire honestly. In addition, this study would 

attain its objecti ves mainly if you would answer all the items. This study is purely 

academic and all the information will be kept confidential and it is reported in a group 

level. 

General Direct ions 

-+ No need to write your name 

-+ Ind icate your response by putting' v" 

-+ For 'other (if any)' options, write short and brief answers or additional opinions. 

Please follow this general direction and other instructions fo rwarded fo r each part. 

I thank you, 



Part I. Background of Respondents' 

Please, fill the required information in the space provided. 

1. Personal Information 

001. Sex ___ _ 

002 . Age ___ _ 

003 . Your Educatioh level ____________ _ 

004. Your Field ofSpecialization __________ _ 

005 . Working Experience ____________ _ 

006. Teaching Experience (If any) 

007. Location of the school you are working, ______ _ 

Part II. Specific Information 
Items on guidance and counseling Service 
The following are items on different perspectives of guidance and counseling service in 

your schoo l. Use the following scales to respond: Strongly agree (SA)=s, Agree (A)=4, 

Undec ided (U)=3, Disagree (0)=2, Strongly disagree (SO)=1. 

Gids who get guidance and coullseling service are those 

SA A U D SD 

With low level of educational attainment 

With low level ofp~rental income 

With personal problem 

With school related problem 

Who have interest towards guidance and 
counseling service 

Who are selected by teachers 

Being a female IS the criteria to get 
guidance and counseling service 

Other (if any) 

Your qualification as a counselor is 

A. Just teacher without professional training 
B. Educational Psychologist 
C. Counselor through experience 
D. Teacher with some counseling courses 
E. Other (if any) 
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Counselor's Professional skill- Do you Yes No 

Have home, test, health and employment 
records of students 

Have plans and hopes of students for the 
future 

Work wi th the principal and teachers to 
orient new pupil 

Serve as general facilitator for social 
program in school 

Work with girls' parents to so lve gi rls' 
problems 

Establish and maintains rapport with each 
girl 

A void premature conclusion 

Have up to date knowledge 

Take the initiative to begin during the 
sessions 

I-Ielp students to develop own objectives 
and make decisions 

Are confidential 

Guidance and counseling service helped female students Y N 

To cope up with school related problems 

To improve their academic performances 

To reduce their personal problems 

To identify their future careers 
f----

To work effectively in group 

To work effectively with teachers 

Other (if any) 

Hindering Situations 

SA A U 0 SO 

Counseling environment is not comfortable 

The counselor is incompetent 

There is work load on the counselor 

There is lack of communication between 
the counselor and teacher 

There is work load on the counselors 

Other (if any) 
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