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ABSTRACT 

The purpose of this study is to find out whether or not teachers 
\ 

in Addis Ababa Zone Four Junior Secondary Schools use vernacular while 

teaching English, and if they do, to what extent they use it. 

Of the junior secondary schools in the zone, six were chosen at 

random and from each school, one grade seven English teacher was chosen, 
! 

more or less, at random. Each t eacher was recorded, the recording time 

depending on the l ength of oral communication within the 40-minute 

period. 

The steps followed in the analysis of the data, in general were 

claBByfi~thewhole discours e into Amharic (vernacular) and English 

(medium of instruction) and finding out what share of it is vernacular, 

dividing the discourse of each side (teach ers and pupils) into vernacular 

and medium of instruction in the same way, and computing frequency 

( the number of vernacular words used per minute) for each, a nd lastly, 

classifying the vernacular used into Bellack's four pedagogical moves: 

structuring, soliciting, reacting and responding. To facilitate the 

understanding of this analysis, full t ext of th e four moves is given. 

The results show that, of the totil classroom discourse of 

teachers and pupils, 71% is English (medium of instruction) and 29% 

Amharic (vernacular). 

Of the total discourse of teachers, 69 .4% is English and 30.6% 

Amharic . Of the tot a l words used by pupils and t eachers, the teachers' 

share is 81.9% and the pupils ' share 18.1%. On the whole the pupils 

do less than 20% of the talking, and the teachers more than 80% of it. 

On the average, about ~ of the t eachers ' total classroom discourse 

(30 . 6%) is vernacular, and the tot a l average frequency of thir use of 

vernacular is 17.5 words per minute. 



II. 

The results, further, show that the type of English 

lesson (passage, vocabulary or grammar), or the type of 

excercise (objective or subjective) affect the extent of the 

use of vernacular, which varied not only from teacher to 

teacher but also from teachers to pupils. 

The total average of the teachers' move, in order, is 

structuring (59.8) soliciting (24.8), reacting (13.3%), and 

responding (2.1%). Generally speaking, almost all the 

responses were done by the pupils, and almost all the 

solicitations by teachers. 

It was thus ooncluded that only ~ of the time alloted 

for the teaching of English is really used. The pupils have 

developed the habit of hearing in English and speaking in 

Amharic. This habit is likely to increase in magnitude 

because teachers tend to insist on making the pupils speak 

in Amharic even when they are able to speak in E~ish. 

Translation also seems to be inefficient because there are 

instances of mistranslation and confusion of c r nc~pts. 



CHAPTER 1. 

Introduction 

1.1. The Problem 

1.1.1 Statement of the Problem. 

Though te a chers are expected to use English as a medium of 

instruction, it is alleged that most of them actually use 

Amharic either wholly or partly. 

The purpose of this study is to find out whether or not 

teachers in junior high schools of Addis Ababa Zone Four use 

Amharic while teaching English, and if they do, to what extent 

they use it, 

1.1.2 Significance of the Study 

The significance of the study lies in the fact that nothing 

has been written on the topic so far. The writer thinks that 

this kind of enquiry deserves some attention. It is hoped 

that the findings would help all concerned to discuss the 

question of the use of vernacular objectively, 

1.1.) Limitations of the Study 

As this research is confined t o only Addis Ababa Schools 

the various schools in various parts of the country may n o t be 

represented. 

Another possible limitation is the attitude of the subjects. 

As teachers are usually conscious of errors and weaknesses in 

the presence of observers, the subjects of this research might 



have been conscious of the use of vernacular and tried to avoid 

it as much as possible. They might have made special preparation 

before hand in such a way that they and their pupils can do 

without vernacular, thereby making the classes seeM ideal. As 

a result, the data may not be typical. 

1.1.4. The Scope of the Study 

The researcb includes only 6 grade 7 Englisb teacbers from 

6 Addis Ababa Zone Four Junior Secondary Schools, more or less, 

chosen at random. Because of the limited data, therefore, the 

study only reflects the practices of tbe teachers studied. 

1.1.5 Method of the Study 

Of tbe junior high schools in the Z.one, six were selected 

at random. In each school, one grade 7 Englisb teacher was 

selected. Each teacher was recorded, the length of the recording 

time depending on tbe oral discourse of the class. Tbe research­

er had previously proposed to record eacb teacher for 40 or 45 

minutes, but this has proved to be impractical because tbe 

classes are 40-minute peric,,~s··tilaxiMum,rl'\llr' oral communication 

never lasts that long. The recorded lessons (193 minutes) 

were classified into Amharic and Englisb. The Amharic part was 

again classified on the basis of Arnold A. Bellack's pedagogica~ 

moves. Structuring, Soliciting, reacting and responding. 
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1.1,6 Procedure I • 

The researcher, first of all, had to go to the Zone School 

Office and find out the names and locations of the schools. 

Having done this, he chose the schools to be studied at random, 

and went to the respective schools to introduce himself to the 

directors. Then, with the help of the directors, the teachers 

to be studied were chosen at r annom. When there was only one 

teacher, there was no alternative: that one teacher was picked. 

Next, time table was arranged with the tel',,··hers, for 

recording. But going to the classrooms with the tape-recorder 

according to these arrangements proved to be a failure because 

the teachers resisted it, thoug h not directly: some of them 

said they conduct tests on these days; others said they would 

check excercise books, and still o thers said that they wo uld 

make the pupils do written work, or correct assignments. 

As a result, it was necessary to change the procedure. 

Accordingly, some of the subjects were dropped and others 

replaced. Recording was g iven up for the time-being, and 

arrangements made only for class observation with the teaohers. 

Observation went on for a number teacher's 

classroom, during which time the 

the teachers about the classes 0 

remarks and constructive critici exper-

ience and also got f eed-back. 

The researcher"in his sixteen experience, 

has, at one time or another, taught English in all gra,d<)s f:rom J to 

12. This has played significant ,,~ le in enabling bim to get on 

with his subjects by contributing cnn-tructive sugGestions to the 
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c~as8as aUQ g$t'tiug usefu~ information from them as we~~. 

The researcher was now considered a participant in the 
c~assroom activities and this he~ped him win the confidence of 
the teachers. It was at this juncture that he asked them to 
~et him record the discourse of each c~as8 for a few minutes, 
to which they responded positive~y. Once the recording started, 
they didn't worry about stopping it; it continued for as ~ong 
as the ora~ communication continued. 

1.2 Definitionsl 

1.2.1 (a) A vernacu~ar is the native speech, ~anguage, or 
dia~ect of a country.1 

(h) A vernacu~ar is an endigenous, native (~angua~e) 
2 

spoken by peop~e of a country or one's own country. 

1.2.2The word 'trans~ation' is used throughout the paper. In 
a~~ its uses, it refers to only one aspect of tr~ns~ation, the 
rep~acement of a text in a foreign (second) language, by an 
equivalent text in a mother tongue. 
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CHAPTER 2. 

REVIEW OF RELATED LITERATURE 

A conclusion regarding the specific effect of the use of 

vernacular on educationa1 programme can on1y be reached through 

research and experiment, and no research seems to have been done 

so far in this respect in this country . However, it is worth-

whi1e reviewing the experiences we have had and the views and 

principles reflected in the works of writers on foreign 1anhuage 

teaching, regarding the use of vernacular. 

Though no research seems to have been dOlle o-r,,:, the topic 

under study as well, the researcher, has, somehow been ab1e to 

find one on a related topic. Fanaye Turner (1971) in her 

"Study of the Standard of English of Ethiopian Students in 

Grade 7" says that four out of the six grade 7 Ethiopian Eng1ish 

te achers she interviewed, '1,; sed 'Amhario whi1e ',", 

teaching English, llot on1y because conditions forced them to do 

so, b ut also they thought it to be vital.) 

Our knowledge of the use of vernacu1ar in a foreign (second) 

langua~e teaching dates back to the Medieva1 Period, the time 

4 when the so ca11ed 'indirect method' appeared. Other similar 

methods are the grammar-translation (which is basica11y not 

different from the indirect method), the 'bilingua1' and the 

'unit' methods. 

The indirect method emerged from the study of 10gic 

(Dodsonl 1967).5 At the time, a11 subjects were 1earnt on a 

'sty1istic' basis where rea1ity was put in a 'scheme of pr~ises 



- 6 -

and conclusions'. 6 

In its extreme form, it implies that the learner is 

initially presented with grammar rules and a certain amount of 

foreign language vocabulary incorporated in a printed text, and 

the learner uses this to deduce foreign language sentences "by 

permutating the factors found in the rules and the vocabulary." 

The meaning of the foreign language sentences to be deduced is 

usually given!1hy means of printed mother-tongue sentences, or 

phrases while the resultant mother-tongue sentences are expressed 

8 
in a written form. 

First of all the learner must acquire the skill of translating 

in writing form his mother-tongue into a foreign language, or 

vice-versa, and consequently the spoken form of the foreign 

language plays little or no part in the learning process; 

secondly, it is assumed that learning is merely a deductive 

process, in so far as the data presented are utilized by the 

learner to create new foreign langua~e sentences by means of 

a transfer techniqUe. 9 

The grammar-translation method develops at the time when 

modern languages were trying to establish themselves as 

"a respectable study for intelligent students, as a study that 

made B. real contribution to mental training and intellectual 

10 
development ,ann "dominated Europe" for a century, ie. 1840's 

to 1940' s. 11 

The how of the method is the "deductive representation of 

rules and explanations" of structure, followed by excercise 

and tr~nslation of passages of prose, and sometimes of poetry, 
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to make students conscious of the contribution of each word or 

12 
syntactic structure. 

The students, who were usually highly intellectual and 

intereRted in abstract reasoning, tried to understand the logic 

of the grammar as presented; learned rules and exceptions and 

memorized the paradigms and vocabulary lists. 13 In this way, 

they became adept at taking dictation and translating 
~ ". ; 

foreign language text into the native language text, IO'.nd 

14 vice versa. In an endeavour to practice application of rules 

and uses of exceptional forms, the student was often trained in 

an artificial forms of language, some of which are rare, some 

16 old-fashioned, and many others of little practical use. The 

language learnt is mostly of literary type and the vernacular 

is detailed, and sometimes, 'esoteric,1 7 In River's wordsl 

••• for an average student, it is labourous and 
monotonous I vocabularY learning, translation, 
and endless written excercises, without much feeling 
of progress in the mastery of the language, for 
the greater part of the time, is a passive one - he 
absorbs and then reconstitutes what he has absorbed 
to satisfy his teacher. 

The method, however, is not demanding on the part of the 

teacher ie. it is easy to set tests' o~· l ~#a -11,>i of the 
. • '\I ' 

- Q 
work' and assign gradesl it does no me d muah i ~Q; ation 

I< -;.- \ -r -:! ;.- c_ , '" 

to plan, since the textbook can be r~l o~.&~~~-8y~~ ge, and 
\ ,.: ~~ .. , ~ . "< 
\ . ~ I 

excercise-by-excercise; moreover, t I!" acl'l€ :Q;. caIl' aJ. ' ays eet 
' ~ ./' ' .", .J 

the class a written excercise if he 1 t~e. ~v 
:;- '( . 

20 
In the unit method , a unit of interest is chosen by a 

class by vote, and a committee of learners prepares a dialogue 
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in the mother-tongue. The teacher translates it, trying to 

stress one grammatical point and the learner studies the 

content vocabulary of the situation. A list is made o f 

grammatical constructions and the vocabulary is learnt by 

associations; phrases and sentences are memorized. 

The bilingual method is the blend of the indirect and 

direct methods, and other elements not f o und in both. 

Regarding this, G.J. Dodson writes: 

Broadly speaking, the bilingual method includes 
almost all the activities of the direct method, 
and some activities of the indirect method thou~h 

drastically altered to satisfy different aims, "; . 
together with new activities not to he found in 
any other method. All these activities are 
systematized into a new synthesis, consisting 
of various language learning excercises or 
steps graded in terms of difficulty, to enable 
the pupil to reach a level of proficiency which 
will not only offer him a n opportunity to pass 
examinations but will also ensure that he can 
make use of 2tS new languabe in a foreign 
environment. 

22 
The aimsof the bilingual method are as foll0wsl 

a) To make the pupil fluent and accurate in the spoken 

and written wor~. 

b) To prepare the pupil for the achievement of 'true' 

bilingualism' • 

The use of the grammar - translation or indirect method, 

as it is, is now out of fashi on, ana as a result, has been 

strong ly objected t o by authorities on foreign language 

teaching. 
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Jack C. Richards and Theodore S. Rogers are of the opinion 

that the method teaches about language rather than language. 

They writez " ••• grammar - translation was the offspring of 

German Scholarship, the object of which •• , was, to know 

23 everything about something rather than the thing itself ••• 

C. J. Dodson considers this and other similar methods which 

use translation as 'language teaching taboos' and 'superstitious'. 

He writesl 

••• language teaching tahoos such as th<' mother-tongue, 
grammar, the printed and written word, which have 
afflicted our teachers with over-sized guilty complexes 
are nothing hut superstition~4handed down from one 
innocent victim to the next. 

Dooson, further criticizes attempts to put language in a 

rigid framework of rules and the tendency to rely on rulee 

alone, to learn language, To put it in his ,'lo",n words I 

It is deplorable, however, that it is assumed that 
the laarner can only acquire translating skills at 
the expense of oral skills. The reverse, in fact, 
is the case. The majority of lear~ers can trans­
late efficiently only after they have received a 

tborough grounding in the oral aspects of the 26 
material to he translated in a written form. 

However, the grammar-translation method has still strong 

support in its modified form. Richards and Rogers (who are its 

opponents in its extreme form as seen above) say that it 

continues to he used in a modified way in some parts of the 

world. 27 They refer to Howatt (1984) as saying that, "it was not 

necessarily . " the horror thr>.t its critics depicted it 

( 
11 28 as 
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Howatt, further, saysl 

••• the adoption of a basically mono-lingual teaching 
methodology through the use of the foreign language 
as the normal means of communication in the language 
classroom ••• never meant • banning , the use of the 
mother-tongue'29xcept in the extreme versions of the 
Direct Method. 

It can not be denied that we cannot completely rule out 

.. 

the use of vernacular in foreign language teaching, and we are 

also likely to use some elements of the above-mentioned 

methods; yet none of these methods is helpful for foreign 

language skill development, as it is. 

The direct method (Berlitz's Method))O totally rejects 

the use of vernacular. According to this method, no use of 

native language and no grammar rules are allowes; the lexical 

and grammatical items to be learnt are graded and ordered and 

the student should learn to think in the foreign languave 

ie. there is direct association of the foreign speech with the 

learner's thought. Reading and writing should come only after 

the student has attained mastery of speech. 

The direct method has not been acceptable in its extreme 

form either, though it has had better days than the translation 

methods discussed above. B.V. Belayayev says "These two extreme 

points of view L=direct and indirect methoi7 must be considered 

to be equally at fault.,,)1 But its use with modification will 

continue popularly. 
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Rivers, in this connection, reports, 

The direct metho~ continues to flour±~h in 

its modified form in any areas. To counteract 

inaccuracy s ome explanation of g rammar of 

functional type is g iven in the native language, 

while retj~ning the inductive approach wherever 

possible. 

'fe have seen above the various approaches which appeared 

at different times. Each approach or method was the outcome 

of prevailing conditions regarding foreign language teaching. 

The adherents of each method tried to come up with hetter 

views criticizing, totally rejecting the view(s) of their 

predecessors.or amending them. Yet authorities on foreign 

language teaching are still divided, and it seems that this 

will continue. 

The general tendency, however, is that translation into 

the mother-tongue, as a method of teaching, is disadvantageous, 

particula rly in the early school years. 

According to I.S.P. Na tion (1978), translation into the 

mother-tongue is criticized on account of the following 

reasons. JJ 

1) There is not exact correspondence between one language 

and another. 

2) Translation into a mother-tongue is indirect. 

J) The use of mother-tongue takes time which could 

better be spent in using the medium of instruction. 
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P.B. King (1973) lists the foll owing shortcomings of ~1 ' 

translation as a method of teaching. 34 

1) It mak e s L2 seem de pendent on L1 and prevents the 

learner from unde rstanding distinctions in L2 • 

2) It tends to encourage peculiar L, sentences while 

translating and fosters the impression that strange forms of 

native language are permissible for translation purposes. 

3) Translation may encourage L1 reference an(~ setting up 

by the student of his own correspond e nce. This often results 

in awkward expressions. For example, the Eng lish formal 

greeting "How do you do?" directly transla t ed lay an Amharic 

speaker into Amharic may read, "indet tiseraleh" which when 

translated back into English reads , "How do you work?" a nd 

which is not gree ting a t a ll. 35 Ha ilu Fullas, in this 

connection, says that the difficulty a nd complexity 

originates from many sources a mon g which two are the context 

in which a text 

ground in which 

or sense is uttered, and the cultural back-

36 the language is spoken. A word or expression 

in one language corresponcJs with another word or expression in 

another language only in one of its contexts. There is no 

one-to-one correspondence . In this regard, D.A. Wilkins says, 

"A learne r, having l earn t that nt e t en (French) is he a d of 

person, will a ssume th a t it can be us e d in a ll other cases 

where "hea d" is us ed in English. 37 
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King seems to disapprove of translation, p a rticularly in the 

early school years • He writes: 

••• the overa ll impression of any tr anslation attempt 
at th e early stage is that the teacher is concerned 
with guiding th e learner too n a rrowly, a nd th a t in 
any c ase th e learner is not in a position to e v a luate 
the choice ope n to him; the int e ntion in pra ctice, 
seems to be th a t th e r e shoul38he no choices, which 
satisfa y the whole position. 

He goes on to say th a t th e l earner is b e tter off a t a 

more adv~nced stage, "say a t the Unive r s ity of CDmbridge 

proficiency l e v e l, "in th a t h e h Ds m~ stered b as ic structure, 

a nd is faced with longe r and more naturally e xpr e ss e d texts. 39 

40 
Ye t he thinks th a t th e re are two faults. 

1) The basic approach is unrelia hle, "sink a nd swim." Th e 

student mayor may not trnnsl a t e acceptably, a nd is th e n 

• c onfined' with an acceptab l e version a t th e e nd, but the 

principles involved in th e translation are not examined. 

2) Th e texts chosen for transla tion are usua lly litera ry 

and historical. This, apparently, limits th e students' 

experience of tra nsl a tion unnecess a rily limiting it to the 

mo st diffi cult typ e to tr nnslate. 

Anoth e r probl e m fDcing th e te . ." cher, in connection with 

tra nsl a ti on, is that of eX8minations. "Th ere is no wa y" says 

King, " a round th e l e xica l difficulti e s th n t tra nsl a tion 

41 pose s." 

J.B. Hilton ob j ec ts to translatJon into a mo ther-ton g u e 

for two reasons. 

,. 
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He stat0s: 

The main objections to tr ansl a tion into the mother-tongue 
a re bas ed on (a) th e f ac t that it does nothing t o advance 
the s.udy of the target l anguage , esp ec i a lly a t the stage 
where its content necess a rily b e s evere ly limited; 
(b) the fact th a t in so f~r a s it interfers with th&~king 
in the target l a nguage, it is obstacle to progress. 

Nelson Brook (1960), speaking about on English child lea rning 

a for e ign l a nguage objects to the use cf translation compeletly. 

He writes: 

What a lan&,uage le nrner must not do C2n be 8urtl1TIn rized as 
foll ows: ( n ) he must not spea k English, (h) he must not 
learn lists of English-foreign l a ngua te equivalents, and 
he must not transl ~ te from a foreign l a nguage into 
English. All these ac tiviti e s will nullify his efforts 
to e sta blish within himself a c o-ordinate system of twa 
languages, and will instead only collapse th e4~tructure 

into a compound system with English dominant. 
" 

He stresses frequent practice, a nd puts the responsibili-

ti es of a language te pcher a s follows: 

as 

He [""the language teacher_7 must remenber th a t students 
le~rn to do what they do, a nd th a t they d o n o t l earn 
what they do n o t d o . He Dust adapt the materials at 
hand to needs a nd progress of his students. He must 
have all availa~le inform~tion a bout the le ~rning s 

his students have had in the past and a re W' ing to 
have in the future. He . ,USt e specia lly be on his 
guerd a~ainst the f al s e objectives a lready enume­
rated; the p a irings of single words into two 
languages, trnnslati on, nnalysis of c ra l3r;Jar for its 
own s~ke; finishi~~ the b o ok and coachinG for 
extramural tests. 

However, Brook rec ot:1r.Jends 

lite raryexcercis e . 45 

tra nslat ion a t an a dvanced level 

Dnvid Atkinsc n warns aGa inst the f ol l owing "dnn gers" 

resulting fr om the "overuse" of the no th er-tonGu e in the 

classrooD, though he supports it in principle. 46 
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1) Once the habit is devel oped, the te ~ cher and/or the 

students begin to feel that they h a ve n o t 'really' understood 

any item of language until it ha s been trans18ted •••• 

2) The te a cher and/or the students fail to observe 

distinctions between equivalence of f o rm, semantic equivalence, 

and pragmatic features, and thus 0versi,aplify t o the p o int of 

using crude a nd inaccurate translation. 

J) Students speak to the teacher in the mo ther-tongue as 

a Datter of course, even when they are capable of expressing 

what they mean (in the target langu~g e ). 

4) Students fail t o realize that during many activities 

in the classroom it is crucial th a t they us e English. 

The dir ec t (Berlitz) meth od, a s we ha ve s een earlier, 

forbids the use o f transl p ti ,' n. 47 Thirteen oral procedure 

rul e s, directly nddressing the te i'l cher, b"ve been listcd, 

of which the first on e runs, "Never trnnsl Rte - dem( nstrn te." 
48 

Belayayev says that " ••• it is n o t tra nsl a ti on which must 

prec e de c omprehensi on, but comprehensi on which must precede 

translation. ,,49 

He [;oe s o n: 

••• translati~n DRde to a chieve comprehension will 

never be a dequa te transla tion because in such a case 

it will be determined, not by ideas, but by the 

oechanicol ~13xt8position of l(,xical Clnd grammatical 

formations, 

Thus Belayaye v, directly or indirectly, discredits verna-

cular in foreign language te~ching. Comprehension, the 

reasearch e r thinks, is all thRt we ne e d a vernacular for in 

learning f ore ign lanGuage skills; if th e re is no c omprehension 
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problem, it means we do not need it, unl ess our ob j e ctive is 

something other tha n the acquisition of l a ng u age skills. 

We ma y a cc ept in principle tha t s ome trn nsl a tion is 

tolerab le in for e i g n lan gu Al e t ea ching . Even the n 

tr a nsl a tion is not a n ea sy job. In this connection, Rob ert 

Lo do s ays, 11 •• • goo d tra nsl a tion cnnnot be achieved without 

the mast e ry of the s e cond l a ngu age . - 51 Dut n o t a ll t ea chers 

ma st e r both the mother-t o ngue a nd the s e c o nd l a ng u age 

equally well. Informati o n (knowl edge ), as a matter of 

f a ct, is closely int e rlinked with the language in which 

it h a s b ee n a cquired a nd cnn b e tt e r be t a u ght in that 

l a nguage . 52 It is not easy, for e x a mpl e, -to l ea rn 

arithmetic in Fre nch and t each in Doua l a .- 53 

In the for egoing pages, we h a ve seen the shortcomings 

of tra nsl a tion in forei g n l a ngu age te a ching a nd the problems 

we encounter in using it. Some views (such as the following) 

n e ithe r strongly sup~ort n or o~pose it. Ac cording to He nry 

Sweet, tra nsl a tion natur a lly comes at the b eginning of 

l ea rning a foreign lang ua ge , whe the r we like it or not, 

and 'cross- a ssoci a tion' is not the caus a . 54 'In the time 

of great eXCitement ' , h e s a ys, we f a ll b a ck on our own 

native di a lect ' , and even though we cannot deny that 

transla tion strengthe ns such cross-associ a tions, we cannot 

admit tha t it is the c a use of them. 55 ·Cross-association 8 , 

Sweet goes on, "c a nnot be g ot rid of by i g noring them, " on 

the contra ry they h a ve a b ad h abit of crop~ing up when 

they a re least expec ted. 56 Sweet further a r g ues that the 

"remedt usu a lly prescribed I tha t the pupil has to le a rn 

to think in the for e ign languaae ", do es not work for 

one c a nnot think in a f or e ign l a ng u age till one h a s a 

'thorough a nd re a dy' kno'" l e dge of it. 57 
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Regarding the vi ew mentione d above , Atkinson says that the 

'truism that you c a n only learn English by speaking English' is 

axioma tic, and it do e s not n e cess a rily follow that English should 

a lways b e the only l a nguage us e d in a classroom. 58 "My intention,"" 

"he goes on , "is to a rgue that a t early l e v e ls a t a ratio about 

5 per cent native l a ngua g e to a bout 95 per cent t a r ge t l a n gu a g e 

may b e mor e profita ble .,,59 

Be laya y e v tells us tha t tra nsl a ti on is not clearly d e fined, 

and a s a r e sult, is not us e d a ppropria t e ly. 

He st a t e s: 

Although people spe ak a nd writ e a f a ir amount about 
tra nslation, the gen e r a l c oncept of tra nsl a ti on, 
n e v e rthe l e ss, r e ma ins not c ompl e t e ly c l a rifi ed a n d 
define d a r e sult of which is the incomple t e us e 
ma d e of it ~5 the t eaching of for e ign lang u a g e s 
in schools. 

De spite it s tr eme ndous dra wbacks, tra nsl a tion i nto a 

v e rna cula r ha s som e me rits a s we ll . Swee t, in his r eac tion to 

Fra ruce ' s a rgument, s a ys tha t transla tion is mor e e f f icie nt 

than ' pic tur e me thod '. Fra nke 's a rgum ent is a s follows: 

• •• by this me thod ~the picture me thod-1 a Ge rman 
l earns the me aning of the Fre nch word ' c h a p eau' 
by first a ssociating it with its Ge rma n equiva l ent, 
'hut ' and the n a ssocia ting 'hut ' with the idea 
'ha t ' but show him the word ' c h a p eau ' in conne ction 
with a picture of a h a t , a nd h e will b e able to 
e sta blish6t direc t ass o cia ti on b e tween the word and 
the idea. 
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Regarding *chapeau, hut, and hat, see appendix A* 

Sweet COMments: 

The fact is that to a Ger~an the word 'hut' and th e 

idea 'hat' are so intimately connected that one 

suggests the other insta ntaneously a nd without 

e ffort. Again the picture gives only. part of the 

ideas associated with the word 'cha peau'; the 

shape and the size of hat varies, a nd is, besides, a 

second a ry matter compared with the fact tha t a 

hat is meant to protect the he a d froM the weather. 

Now the great arlvantage of the word as opposed to 

the picture is that it is prac tic a lly an epitome 

of the, e ,,,hol e group of ide a s, and the equation 

'chapeau' = 'hat', enables a German to transfer 

bodily such a group of ideas from his own to the62 

foreign word. ThiS, the picture cannot do; •••• 

Sweet further says tha t definiti ons a re not a s efficient 

as tra nsl a tion, e ither, in transmitting a concept. 

He argues: 

Definitions, like pictures, ~ay be ambiguous: if we 

define a 'hat' a 'covering of a h ead ', the lea rner 

may think we mean a 'cap ' or a 'bonnet' or 'hood ' 

or a 'helmet'. Or the definition, like the picture, 

may be too precise. Thus if we define a 'hat ' as 

a 'cylinderical head covering with a brim', or 

show the learner a picture o f such a hat h e may 

think we mean to r es trict t~J me aning of the 

forej=n word to 'tall hat'. 

Tra nsl a tion ma y be help€ul to check whether the learners 

have und e rstood something pre s ented in another way; the teache r 

can also 

there is 

p as s over unimportant 

64 
the need t o do so. 

words in a reading context when 

David Atkinson (1987) calls translation into the mother-

tongue "a n eglected r e s ource" and regre ts its total rejection 

by Berlitz's method. 65 Though h e is aware of the 'dangers' of 

its ' ov eraae', of which the following a r e sienificant. 66 
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1) It ena bles sturlents to say wha t they want to say, 

whereby the tep.cher can establish wha t they want, a nd then 

encourage them to find wa ys of e xpressing its meaning in 

English. 

2) Us e of the mother-tongue c a n ~'o very efficient in view 

of the a mount of time needed to achieve specific aim ie. it 

lessens the time spent in preparation a nd present a tion. 

3) It h e lps to check comprehension b e hind a structure, 

thereby enabling the l earner to "disting uish between structural, 

semantic a nd pragma tic equivalance." 

4) It is used to give instruction at early stage of school 

time. 

5) It enhances c oopera tion among lea rners in pair or 

group ,,,ork in tha t it enables them to compare their a nswers to 

gramma~ical excercises or comprehension t a sks. 

6) It "maximizes the validity a n d r e lia bility of tests •••• " 

Different types of translation methods were us ed , each of 

which came into being in reac tion t o previous conditions, t o 

find wa ys more suite d t o f oreign-language classroom teaching . 

For example, Howatt, speaking about the e stablishment of the 

g rammar translation method, says: 
The traditional scholastic approach a mong individual 
learners in the eighteenth century had been t o 
aoquire a rea,.;!;. I1D" 1<'.,...."",..71 p~ } rr-:) '-'i' f "" reign languages by 
studying granmar and applying this knlwledge to the 
interpretation of texts with the use of a dictionary. 
Most of them were highly educated men a nd women who were 
tra ined in classical grammar and knew how to a pply the 
familiar categories to new laneuage s .• . . However , 
schola stic methods of this kind we re not we ll-suited 
to the capabilities of younger school pupils, a nd 
moreover they were self-study methods which were in­
appropriate for group-t eaching in classrooms. The 
grammar transl a tion method was an attempt to adapt 
these tra ditions 69 the circumstances a nd r equire-
ments of schools. 
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Though the various translation methods were relatively 

better and more suited to classroom situations, they gradually 

attracted a lot of criticisms b e cause they gave more emphasis 

to cross structural and literary a n a lysis of t e xts tha n skills 

in the target language. The criticisms were so sharp that 

they led to total rejection of the mother-t ongue. Thus came 

into being another extreme approach c a lled the direct method. 

The direct method a lso didn't have good days in its extreme 

form because it was not practical to totally do away with 

vernacular. 

Despite the l ong-standing conflicting views, and arguments, 

regarding foreign language teaching, there is n o single method 

prescribed as the best one yet, and seemingly the war will go 

on for the years to come. 

Despite the fact that much has b een said regarding the 

shortcomings of tra nslation as a method, it still has strong 

support in the person o f authorities such as Henry Swee t. 

Probably, with the exception of strong adherence tr the 

direct method (which are not likely to be influe ncial anymore), 

there does not s eem to be strong objection to the minimal use 

of vernacular to d o away with communication breakdown and 

solve problems of transmitting con~pts in the targe t language , 

whenever there a re a ny. Howe ver, the views given by a uthori­

ties regarding the impact of excessive us e of v e rnacular, is 

obvious and quite convincing. 
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CHAPTER 3. 

METHODOLOGY 

The classifica tion of the dis course in the d a ta into f our 

mo v e s is b a s e d on Arno ld A. Be llack' s mov e s, n a me ly, structuring , 

s ol iciting , r eacting a nd ~ . 68 
re s pon,,~ng . 

3.1 structuring mov e l This is an initia~ ~ ty mov e ; it s e ts the 

cont ext for cla ssroom b e ha vi our by l a unching o r halt - excluding 

inte r a cti on be twe en t eache r a nd pupils a nd by indic a ting the 

nature of the inter~ction. It is n o t calle d out by a nything 

in the immediate cla ssro om exc e pt the speak e r's notion o f wha t 

should b e s a id o r taught. It a lso c onve ys dire ctive meaning 

like soliciting . Unlike s o licitations, h owe v e r, structuring 

implicitly d ire cts the cla ssroom ac tiviti e s (inst ead o f 

individuals) by s e tting the c ontext f or the b e h a vi or o f t eachers 

and pupils. 

Two c on cepts a r e fruitful in suggesting ca t egori e s o f 

a n a lysis with whi c h t o d e s c ribe fun c tions of structuring mov e : 

(a) the notion o f the sub-game a s a s egme nt o f the 

t eaching game , (b) the c onc e pt o f d ire ctive meaning . 

Just like f oo tba ll a nd b a s e b a ll game s, the cla ssroom game 

is ma de up of s e gments c a ll e d sub-ga me s. The subj ec t (t opic), 

f or e x ampl e , "Man's First T oo ls" ( on e o f th e r eading p a ss age s 

of the cla ss e s und e r s tudy) is vi e we d a s a c l a ssroom game . In 

the game , the r e a r e suh-units (subs er.cements) each of which is 

identifi ed b y the type o f ac tivity tha t is the f ocu s o f a tt en-

ti on during a g ive n p e ri od of pla y. Compr e h ension, v o c a bula ry 
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and grammar e xcercises are examples. 

Speakers of structuring move may set the c ontext for the 

entire c l assroom game and/or one or more of the sub-games. 

On the first day, f or example, the t eacher may structure the 

whole game by announcing the t o pic a no indicating the nature 

o f the topic (subject ma tt er), or he may structure a sub-unit 

(sub-ga me) by announcing a report rec,arding the pupils experie­

nce about the t opic - he may instruct pupils t o study t oo ls 

used in their localities a no r e port t o cln ss, or he may announce 

vocabulary (dictionary wo rk) excercise t o be brought t o class. 

Directive meaning provides the framework f o r studying the 

directive functions of structuring mov e s. 'Any s entence which 

direc ts actions or tells s omeone t o do s omething ma y b e said 

to have directive meaning'. (Wellman). Direct ive meaning, 

a ccord ing t o Wellmnn, h AS three basic features: inoicat ive , 

quasic ompar is on a n d prescripti on - prohibition. 

Inoicati on r e fers t o a n agent who is t o perform the action, 

the object involved, and the time r e ference. For example, in 

the sentence , "John, please Give me that b ook now, '''John' , 

'that book I and 'now' are the "went , 

respectively . 

Qua sic omparis on refe rs t o a 

In the a bove example, 'bringing' 

a nd the time 

rme d. 

e p e rformed. 
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Pre scription - prohib iti on i s the p er f ormanc e of a n ac t ion, 

and para lle ls ',ellma n's qua sic ompa ris on. A t eache r who s nys, 

"Our n e xt t opic is Man's First Too ls" p erforms the functi on o f 

1 a uncing discussi on on the t opic. Beca us e it is difficult t o 

distinguish - be~een thes e two functi ons (pre scrip ti on and 

prohibition) we c ombine and l a b e l the m h a lting-e xclud ing. The 

~unetioRs 1 auncing and h a lting-exclud ing a r e the c entra l 

~eatures o f structuring as d irective d isc ours e . 

Speakers l a unch a nd h a lt-exclude such a ctiviti e s a s d e b a t-

ing , reporting, v o ting and c ollecting h omework. Spe akers a ls o 

indica t e the agent who is to p e rfo rm the a ctivitie s. The 

agent ma y b e the t eache r, a pupil, s ome c ombina tion o f the two 

side s, or s ome outside pers on. Be side s, spe a k e rs fr equ e ntly 

ma k e refe r enc e to a time f ac t or in c onne cti on with the. a ct­

i v i ti e s, ei the r the beginning po int , or the dur a ti on. 

S peakers ma y a ls o ind i c a t e the t opi c fo r d i scu s sion , o r fo r 

study a n d the c ognitive pro c e ss for dealing with tha t t opic. 

For .e xamp1 e , a t eache r may s ay, "why anci ent me n a t e the s a me 

type of f oo d all the time ." In this c a s e h e a nnounc e s the 

topic and the log ic a l pro c e ss e s of explaining . 

Examina tions o f p rotoco ls* ( b y ~ellman) r e v ea l ed tha t the r e 

a r e three me thods by which spe akers c a rry out the func tion of 

1 a uncming a n d h a lting - e xcluding. The spe ake r ma y a nnounc e 

the topic a n d the n pro cp : d t o ent e rta in ques tions about it. 

The foll owing exa mpl e t a k e n from the r e c or d ing , ma y ma k e this 

p o int clear • . G; II,~ 1rjr1- h' tQ. :- qv 1r 'j: (l J ~ U} C 61"1- :: 
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(le t's g o to the p a ssage ; the top ic is S earch F o r F ood ). This 

is Unit Nine in the Pupil's t ext. Or h e ma y b eg in a discussion 

by tra cing the hist ori cal de v e l o pment of the t opic a n d a n a lyz-

ing its purpo s e without a nnoun c ing it, as f o llows. Without 

announc ing the t opi c S earch F or F ood, h e ma y go on t o s a y: 

"Ma n is a lwa ys s earching f or f ood . Lon e ago me n spent mo st 

of the ir time s earching f or f ood b ecaus e the n the y d idn't 

lea rn h ow to ~r ow plants f or f ood. The y a t e a nything the y 

c ould find ." This e xamp l e wa s tra n s l a t ed into Amha ri c a s 

Foll ows: qf'lG)- 61 ~ f",r h 1a il. /ll ~(j). :: 01' '\ t H'" :liT l'. r l-j'S'GJ.'! 1~ 

j1'O-1 Ilp j f ~IIJ Sr) f; , ~ t'}-:- 'C i~ ") S'i'I'o fHi..n 1Ii Ii;J ,r t t; Irt'l ·; t)Q j 

h r, j """ f i) ~n[ : I ", l ' T qa ... 1t'}-t1 0 , " rw-~,J ~ lC ~fllt- ~(l[ I : 

The s peak e r mig ht l a unch the n iscuss i on b y using b o th 

method s i e . a nnounce a n d s t ate proposi tion s . 

The d imensions f unction, me thod, activity , top i c , co , n it-

ive pr ocess, d irec tive f ea tur e s o f s truc turing mov e s. Rea s on-

g iving , instructi on a l a ids a n d r egul a ti ons a r e a lso d imenSi ons, 

thou g h n o t inclurl e d in 1'e llma n ' s me thods. 

3.2 The s o liciting a nd Re sponding Mov e s 

In the cla ssroom, th e speaker o f the s o liciting mov e is 

e ithe r the t eache r, a pup il, or some o the r pers on who is n o t 

a memb e r o f the c l a ss. The 'wha t' o f the s o l i citing mov e is 

the s olic it or's e x pec t a tion, ,,,hi c h serve s t o restri c t the 

*Pro t o cols = S ee appen d ix A . 
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fi e l d of r e f e r e nc e . The s o l ic itor ind i ca t e s the p e rs on who is 

to · pe rform, rlimension o f the ac tivity, a n d the o c casi on of the 

pe rforma nce. The 'how' o f the s o liciting mov e is the stylistic 

meaning i e . the manne r o f pre s ent a ti on. 

Functi on a l me aning i s meaning ind ic a t ed b y the wo r d s a nd the ir 

structure . The limits within whi c h the a ctivity is t o fall is 

indicat e d whe n s omeone is call e d on t o d o some a ctivity. The 

s o licito r s e ts limits f o r a c ce pt ab l e b e h a vior. 

The indicative meaning of the s o liciting mov e is a n a lyze d in 

terms of five limiting e l e ment s : ( A) the n a tur e o f the t a sk 

a nd the type o f behavior it r e quire s, (B) the l ogica l pro c e ss 

whi c h ind irec tly i n d i cat e s (provirle s) clues a b out the r a n ge 

of the p o ssible a nswe rs (C) the informa tion pro c e ss ac tivity 

(D) the o cc a sion of the p e rfo rma nc e , (E) clues r egar d ing 

t e rms appropri a t e t o the r e s pon d ing mov e . ( A) I n a c l a ssroom 

a t a sk i s e ithe r substa ntive o r instructi on a l. 

eg o H e in /,dd is Ab a b a s inc e l a st June (live), 

(substa ntive )., 1ve a r e Ho in,; to d o the structure e xercis e on 

p a ge 75. hU-1 h "Q. n h,Q. t ~ ;! jrU- 0"1 (1-'1" :t ~f) iltU- -: 

The Amha ric s e nt e nce means, "Y ou will ge t up a n cl r ead the 

answe rs t o me , on e a t a time ." (instructional). 

Cla ssroom b eha~ior is lin~uistic or n on-linguisti c . The 

type o f behavior can b e de s c ribe d in t e rms o f the o bje cts 

n eeded t o perform a n ac tivity. He nc e the obj ec ts n eeNed a r e 

linguistic or non-lin~uistic. Wor d s , a s writt e n ma rks and 
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spoken sounos, are lingustic. The results of the intellectual 

activity (eg. musical notes, colour and line movement and the 

like ••• ) are non-linF,Uistic. 

Subs·t~t·ive task requires language , for example, the agent 

may be asked to give definition (eg. what is meant by stone age?), 

reason (why is it so called?), ·explanation (eg. explain physical 

change), or provi~g data (eg. give an example of how physical 

change takes place). 

A.l'\ instructional task requires either a linguis·tic or 

fton-linguisticact, ego seeking information about an assign­

ment or a test (linguistic) and direction to someone to come, 

beckoning. (non-linguistic). 

Extra-logical process activity requires no specific 

info~mation about instructional matters, and is characterized 

by physical performance, repetition and freedom for the agent 

to choose the information he will present. 

J.J Th e Reactin g Movel Reacting is a reflexive move that is 

occasioned, but not directly called out, by a preceding move, 

the opeasioning move may be soliciting, responding, structuring 

move ., or a preceding reacting move, eg o rating by a teacher of 

a pupil's responding move - ie, the pupil's responding move is 

the occasion for the ·teacher's reaction but does not elicit it. 

Though both re~eting and responding a re reflexive moves, 

there ar& sirrnificant differences between them. 
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Responning move s bea r a reciproc a l rel a tionship to 

solicitations a n d occur only in rel a tion to them; the ir 

p edagoF,ica l functi on is t o fulfil the e xpec tation of soliciting 

moves . Reacting move s may be occ·a si one d by a ny of the four 

moves; the ir pedaF,o~ical fun ct i on is to r n t e (positive ly or 

negatively) and/or t o modify ( by clarifyin g , synthesizing, 

or expa n d ing ) what wa s said in the Moves tha t occasioned them. 

Example 1. 

T/SOL. In 1,ondji t '1 e y su{:(ar-cane in the dry sea son. 

1,ha t is the answer? Pi RES. irriga t e. 

T/REA. Ye s, irriF,at e; the corr!,ct a nswer is 'irrigate '. The r e 

are ditches a t d e finite dist ances throughout the plantation. 

The t eacher reac ts pos itively r a ting the pupils r e spons e 

and by adding rel e v ant informa tion a nd opinion. 

Example 2. 

P/SOL. Wha t does 'ta ll' mean? 

T/ RES. 'Ta ll' means l'tHo / r eg im/ 

P/ REA. For e x a mple we c annot s a y "t a ll" stick, c a n we ? 

How is it? 

T/RES . We s a y tall troe , buildin t;, person but lont; stick, 

j ourney, wax, rope , e tc. The word is e quivalent to 

'long' or 'ta ll' depending on what word comes to each of them . 

The pupi l her e r eacts by raisinF, a n objection to wha t 

the teac her s a id, in respons e to his que stion. In turn, the 

teac her react s by exp~nrl inR a n ,t clarifyin g the point r~is ed 

by the pupil. Re actions may 1)e occasionerl b y a sinele 
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move (as seen above), or hy more than one move (as will be 

seen below). 

Example: 

T/SOL. 'Soft' is clelicRte or something which cannot resist 

danger, what is it in Amharic? 

P 1/RES. laslassa / tl MfJ / 

(Yes it is both). 

(In addition it ~eans not able to resist danger or trouhle. 

We saw it in one of the previous chapters). 

The teacher re ~c ts to the two pupils' responses by repeat­

ing their answers st r tinp, their responses positively; in 

addition, he relates the respons e s to a previous class 

discussion. 

Another cha racteristic feature of re a cting moves is that 

they may be occasionecl by the 'silent language ' as well as by 

the verbal language of the classroom. Pauses occuring in the 

cliscourse and physical actions by participants may occasion 

reactions. 

Example 1: 

T/SOL. Now you're looking at me but you don't seem to realize 

that I only want you to a nswer a question whose answer 

is in paragraph two of the reading passage. 
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The teacher r eact s to the failure of all, but few pupils 

to volunteer to answer his question a nd by their facial 

expression (p - The r eac tion was occasioned by a physical 

ac tion). 

The above e xampl e s illustra t e the flexibility and vers­

atility that characterize the r o l e of re ac ting move. 

Typesl Reacting moves a re categorized into three basic 

cat egories: Subst antive, instruc tiona l and substantive­

instructional. Each of the s e s e rve s a different function in 

the discourse. 
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CHAPTER 4 

ANALYSIS 

4.1 Some Notes Regarding the Da t a 

The unit of discourse is word and tha t of time minute. 

The whol e classroom discourse is classified into Amharic a nd 

English (Table I) and the n the teac h ers' d isc ours e into the 

two l a nguages in the s a me way (Tab l e II). Tab l e III shows 

t eachers' frequency of using Amharic, a nd in T ab l e IV, the 

Amharic us ed by the t eac he rs is classified into the four 

ped~gocic ai moves. Tables V, VI a n d VII con cern only the 

p u pils . In table V the vernacular used by the pu pils is 

c'lassifi ed into Amharic a nd Eng lish; in Table VI the ir 

frequency of using the vernacular is shown, a nd in Tab l e VII, 

the vernacular used is classified into the four pedagogical 

moves . 

The numbe r of utt e rance does n o t include non-linguistic 

(non-ve r bal) moves such as cestur e , writing on the blackboard , 

opening the books and finding a nswers t o comprehension questi ons 

in the t e xtbooks. Time a lso e l apsed whe,J.o~.u 

one unit to the n ext . As a r e sult, 

utt e ranc es mi ght h ave been affec t ed . 

The suhjects, cons cious 

In f ac t the r e was a n instance in which a 

from 
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questions alon" with ready-made answers to the top few pupils 

in the class to memorize and say when they would be called up 

on, without necessa rily underst a nding the questions and the 

answers. Under normal conditions the t eac hers probably use 

much more vernacular than indicated in the findings . 



! 

- 32 -

~LE I: Teachers' and Pupils' Classroom Discourse Classified into Medium of Instruction 

(English) and Vernacular (Amharic) 

i Teacher i Duration Total No. I 

I and of \'Jords English Amharic Remar k 

r 
Pupils of Recording Uttered 

I 
I 

I I (minutes) Words Percent Words Percent 

r VI +pupils 30 2161 1231 57 930 43 

I 

i li2 +pupils 27 1779 I 1082 60.8 I 697 39.2 

I' lf3 +pupils 28 2397 1683 70.2 
! 

714 29.8 I I 

i 
Y4 +Pupils 30 1912 ! 

1949 I 97.7 l 37 2.3 , 
, 

I I 35 I 19 23 1899 98 . 8 24 1.2 

. T
5
+pupils· 

11 996 516 51. 8 I 480 48.2 

I 46 2919 2415 75.3 504 I 24.7 

16+Pupils 32 2108 1383 65.7 724 34.3 

Total & 
Average· 

, 193 13313 9707 72 3606 28 , 
-- - - I 

• Average concern percentage. 

• Was recorded twi~e : While teaching passage (11 min.) and while doing vocabulary and grammar 
exercises. 

I 

, 
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TABLE II: ClassificatioR of Teachers ' Utterances into English and Amharic 

Total No 
Duration of Words English Amharic Teacher of Reco rdi ng Uttered 

(minutes) \.Jords Percent i Words Percent 

I Tl 30 167 1 743 44.4 928 55.4 I 
I , 

I T2 27 1320 657 49.8 663 50.2 , 
I i T3 28 1678 1188 70.8 490 29.2 
I 

I T4 30 1576 1546 98.1 i 30 1.9 
, 

I 
! 35 1511 1487 98.3 24 1.7 
I 
i T5 11 940 5~'" 52.9 ! 439 47.1 

i 

i 46 2451 1988 81.2 I 463 18.8 I , , 

! T6 32 1917 1247 65.1 670 34.9 
! , 

I ! 
ITotal and 

193 10613 I 7369 69.4 I 3244 30.6 I AVerage· , 

• 
Average concern s percentages . 



• 
TABLE III: Teachers' frequency of the use of vernacular. 

Duration of No of Verna- Words uttered 

Teacher Recording (min) Cular utteranc,"s Per minute Order Remarks 

Tl 20 928 30.9 1 

--- I 

T2 27 663 24.6 2 

--. 

T3 28 490 17.5 4 

, 

T4 30 30 1 6 

... - ~ . . 

a 11 439 39 . 9 

T5 b 35 24 0.7 
~ 

. 

46 463 10.1 5 -
T6 32 670 20 .9 3 

Total 193 3244 17 . 5 

Av"rage· 

• Average concerns Percentages • 

• 
Frequency was computed by divinding the total vernacular used by the recording time. 
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TABLE IV: Classification of the Teachers' Vernacular Utterance s into the Move s. 

I Tea cher Vernacular M 0 V E S I 
I (in Words) I 

I ~emarks 

I structuring Soli citin g Reacting Responding 
I 

Percent I Words I Percent !Percent I ~Iord s Percent ~lords Words , ! 
~ . ! , 

i , 
Tl 928 800 86.2 22 2.4 I 38 4. 1 68 7.3 

I I 
I I : 

T2 663 328 49.4 292 44 I 43 
! 

6.5 - - ! , 

I 
I I 

I I I I 
--

I T3 490 I 24 4 . 9 246 50.2 220 44.9 - , -
I i I I ~ I 

I 

! 
I 

I I 
I 

T4 30 10 33.3 10 33.3 10 33.3 - - I I 
I I i ! 

I 
I 

i 
j 

I 
, 

a 439 326 74.2 66 15 47 I 10.7 - -I 
T5 I 24 I ~ 

, 
I b 20 80 4 I 20 - - - - ! 

I I ! , 
i : Total Av . 463 346 74 . 5 71 15 . 3 47 I 10.1 - - , 

I i , , 

I ! i 
I 

, 
T6 670 433 64 .6 164 24.5 73 

, 
10. 9 I - -

I ! : , 
! To tal and I ! 

i ! 

I 
3244 1941 59.8 805 24.8 

I 
434 i 13.4 68 2.1 

I Average* 
i 

• Average concerns percentages. 
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TABLE V: Pupils' Talks Classified into English and Amharic. 

- --] I Total I English Amharic 
Pupils Duration No. of Remark 
Talk i of Recording Words I Words Percent Words Percent 

· ! Tl-class I I 
pupils 

, 3D 486 484 99.5 2 0.5 I 
i -I 

T2-class I 27 458 425 92.8 33 7.2 pupils i 
I 

~ 
, 

T3-class 28 719 495 68.8 224 31.2 I 
· ! , I 

pupils < , 
! i 
· 

, 
T4-class ! 

I 30 373 366 98.1 7 1.9 , 
pupils i 

T5-class ! I 

! 35 412 412 100 - -
l 11 56 15 26.8 41 73.2 I , 

pupils I 
1 

46 468 427 91.2 41 8.8 

T6-class j 
I 32 192 138 71.9 54 28.1 pupils j 

Total and ! I Average· I 193 2696 2335 86.6 361 13.4 

I i ---- ---

• Average concerns percentages. 



• TABLE VI: The frequency of Pupils' use of vernacular. 

Pupils' Duration of 
Verna-
cular Words uttered 

talks recordinq used per minute order Remark 

Tl-class 30 " 0.07 6 

Pupils 
- -P _. __ ~ 

T
2
-class 27 33 1.2 3 

Pupils 

T
3
-class 28 224 8 1 

Pupils 

T
4
-class 30 7 .23 5 

Pupils 

T5-class 35 - -
Pupils 11 41 3.7 

46 41 .9 4 - . 
Tr.-class 32 54 1.7 2 

, ) 

Pupils ,-
Total & 193 361 1.9 

Average- . 

• 
Average concerns Percentages • 

• 
Frequency was computed by divinding the total vernacular used by the recording time. 

I 

\J< 
-..J 
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TABLE VII: Pupils ' Vernacular Talks Classi~ied into the Four Moves. 

' ---1 
Duration i Vernacular i 

Pup ils ' of 1 Utterances I 
n ~ ___ --,.! __ 

"8c:oro~ng 

I 

T1- c1ass i 

I 30 2 
Pupil s 

~2 - c lass 27 33 ! 

I 
i 

Pup ils L 
~3-c lass I 28 224 

Pup ils I 

~4 - c lass 
I I 

I 30 7 
Pup ils 

, 
I 35 

I 

T - c lass I -
5 

11 
, 

41 
Pup ils 

I 

46 41 I 

T -c lass I 6 32 54 
Pup ils I 
To t al 

! , , 
193 361 

Average-
, 
I 

; 

structuring 

Words % 

- -
I 

- -

- -

, 
- I -

I 
- ! -

- -

- -

! 
I -
i 

-

I 
I 

- I -
i 

- Average concerns the percents . 

M 0 V E S 

Soliciting Reacting 

Words! % Words I % 

I 

I 
I 

- i - - -

i - I - - I -
! I 

i 
I , 
i 

I 
I 

I i - - 9 4 i I 

I I - i - - -; , I I I 

! 
, 

j 
; 

- , - - -
I i 

I - I - 7 I -
! , 

- , 
! - 7 i 17. 1 
, 

I , 
- i - 4 I 7.4 

I j 
, , i i 

I 
: I - , - 20 5.5 

I , 

-- --------l 
- . 

I C<ema r K 

Respondin g l 
Words t '.; 

! 2 100 
I 

33 I 100 
I 

i 

i 
215 I 96 I 

i 
I i 7 100 

i 

P - -

34 - I i 

34 I B2.9 I 
; 

50 I 92.6 
I I 

i 

341 94.5 

I I , 
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4.2 Findings 

Of the total discourse of tenchers and pupils (Table I), 72% 

is English ann 2~ is Amharic, and of the total discourse of 

teachers (Table II) 69.4% English and )0.6% Amharic. 

Of the total 1)) 1:3 wor,1s use ': by the teachers and pupils, 

the teachers' share is 1061) (79.7%), and the pupils' share 

is 2696 (20.2 ' ), and there are a tot~l of 401 pupils involved. 

Of the total )606-word Amharic discourse of all the 

teachers and pupils under study (Table I) 89.7% were used by 

the teachers and 10.)% by the pupils. Only 10% of the vernacu-

lar used is the pupils' share. In both total discourse 

(Amharic and English) and vernacular discourse (Amharic) the 

pupils do less than 20% of the talking and the teachers do 

more than 80% of it. 

The duration of recording ranges from 46 minutes (T5) to 

27 minutes (T2). As it is not the s~e for all the subjects 

Tables I and II may not accurately show the frequency of the 

use of vernacular. This can better be read from Table III. 

The order of the teachers' frequency of the use of 

vernacular is T1 () 1 words per minute), T2 (24.6 words per 

minute) , T6 (20.9 words per minute), ".. ( 17.5 words per .) 

minute), T5 ( 10. 1 words per minute) nnd T4 ( 1 word per 

minute). On the avera~e, about t of the teachers' total 

classroom discourse (JO.6 - Table II) is vernacular, and the 

average frequency of their use of vernacular is 17.5 words 
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per minute. This is much more thau what can be tolerated and 

much more than what authorities on foreign language teaching 

expect. For example, Atkinson says that he expects about 5~ 

vernacular, and 95~ target language. 

There does not seem to be direct relationship between the 

duration of discourse and the frequency of the use of vernacular, 

as is revealed in Table III. For exam;)le, T 1 whose rlura tion of 

discourse is third in the order is first in the use of vernacular 

(31 worrls per minute), and T2 whose duration of discourse is 

least (27 minutes), is second (24.6 words per minute); T5 who 

was recorded for the longest duration (46 min.) is next to the 

last in his frequency, and T 4 , third in his duration of 

discourse, used vernacular at the rate of one word p e r minute 

(least). 

A. Factor which seemingly has affecte d the fr e quency of the 

use of vernacular much is the type of English lesson to be 

taught ie. whether it was passage, comprehension, vocabulary, 

or grammar, or whether the excercises done were objective or 

subjective. T5 for example, usen 39.9 Amharic words per minute 

while teachinv passage, ann 0.7 worrls per minute while doing 

objective grammar and comprehension excercise. Another g o od 

example is T2 who begins with objective grammar excercise and 

moves on to passa~e in the same session. During the 12-minute 

grammar lesson, he used 110 Amharic words (about 9 worrls per 

minute), but during the remaining 15 minutes passage lesson, 

he used 570 words (35.6 worns p e r minute). T1 gave almost all 

the vocabularY definitions in Amharic but T5 used only 11 words 
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while doing objective vocabulary excercises. 

While doing grammar, vocabularY and comprehension 

excercises (u~ally objective), the pupils could apparently 

answer questions, or mechAnically gU&SS answers following the 

model(s) given, without necessarily understanding the meanings. 

The extent of the use of vernacular and the target 

language also varied from teacher to teacher. For example, 

the proportion of Amharic words used by T3 and T4 , who taught 

the same passage is about 17,1. 

On the other h8nd, more use of English does not indicate 

the proficiency of" the teachers, and neither does it indicate 

that of the pupils. For example T4 who us e s 98.1% English 

(the highest in the group) and 1.97', Amharic uses some express-
J 

ions and sounds a lie n to English such as 'in generally' to 

mean 'in genera l', 'by ,lOW' to mean t now' , 

luzifull to mean useful luzful/, I~~~~ I to mean fierce 

I and I pointisl to me a n points I points. 

The extent to which vernacular was used also differs 

from teacher to pupils. The teachers h a ve 30.6% of their 

classroom discourse as vernacula r, and the pupils, 13.4% of 

it. 

The classification of the vernacular used by the tea chers 

into the four moves (Table IV) indicates that T1 used about 

85~ of his vernRcula r moves for structuring, and less than 7% 

for soliciting and reacting moves . His soliciting move is 

th e least. He didn't encourage his pupils much to give 



responses, but he is the only one who let his pupils ask 

questions and gave responses to the questions. However, the 

pupils' questions were only one-word moves ie. the pupils 

called out the difficult words and the teacher gave response 

in Amharic. T2 uses about t of his moves for structuring, 

and less than 7% for reacting; his soliciting move is quite 

high (44%). 

TJ lonks odd in that his structuring move is the least 

of all structuring moves in the group; they are the least of 

his other moves, to o . About half of his moves are devoted to 

soliciting, and a bit less (44%) to reacting. He did almost 

all of his structuring moves in English, and presented the 

A~~aric translation in a form of qUEstion or incomplete 

sentence, and the pupils gave short answers and completed the 

incomplete sentences. 

Another striking pattern in the table is that of T4 who 

has his vernacular (the least in the group) equally divided 

among the three moves: structuring, soliciting and reacting, 

33.3% each. 

T5 and T6 have their moves patterned in a descending 

order ie. structuring, soliciting and reacting, T5 74.5%, 

15.3% and 10.1% respectively; and T6 , 64.610, 24.5~ and 10.9% 

respectively. 

For the teachers, the total average of the moves in 

order is structuring (59.8%) soliciting (24.8%), reacting 

(13.3%) and responding (2.1 %). This differs much fr cm 



figures given by Bellack for his own study in which the order 

was soliciting (lI6.6~), reacting (38.4%), structuring (7.7%) 

and responding (7.3%). But Bellack's findings were based 

on the study on a different subject, sociel studies, and the 

medium of communication in the classroom was only one, the 

medium of instruction. 

None of the subjects, except T, gave chance for the 

pupils to ask questions, or do any soliciting move at all. 

Even in the case of T, the pupils didn't say the questions 

in sentences; each pupil called out the word he couldn't 

understand and the teacher gave the definition in Amharic. 

On the whole, the responding moves are almost nill, and the 

reacting move is a bit More than ~ of the total. There is 

'0 

at least one instance in which theae two moves were not used 

during the whole discourse; T5
, while teaching passage, used 

only structuring and soliciting moves; he didn't react to 

pupils' moves, and neither did he give any response to the 

pupils' moves. 

Generally speaking, almost all the responses were done 

by the pupils, and almost all the soliciting moves by the 

teacher because the pupils do not ask questions. 



_ 44 _ 

CHAPTER 5 

CONCLUSION AND RECOMMENDATIONS. 

It has been found out that the teachers do about t 
of their classroom discourse in the vernacular while 

teaching English, which means only about t of the time 

alloted for teaching English is really used. The pupils 

have developed the habit of hearing in English and saying 

things in Amharic. This bad habit is likely to increase 

in magnitude because some of the teachers insist on the 

use of Amharic as a matter of course, even when there is 

a possibility to try the move in English. Secondly, it 

is difficult ~nd time-consuming to break the habit even 

if we were ready to take steps to stop it. 

The pupils are very unlikely to learn English and 

other subjects in English with this proficiency, and 

neither can the teachers teach efficiently. Translation 

does not work either, even if we were to accept it in 

principle, for it has been found out that the teachers 

often mistranslate and confuse concepts while translating. 

For example, the following statement was made in Amharic 

(T 2 ) regarding physical change, in an attempt to translate I 

(H' fl.(j; 1'~' : J~ or G,; S' ... (lI. r..'),';l. {, 1-11< t()(~ ,,: h H 'I j, ~.,. h 61 1M", / ; 

j1Jj' fK' ~ 1<1 : "l tJ,C :: tJ,C ~ i" :- .. lD- ". 0- ~ 1" h i" (1 H,.J :: 
This translated back into English reads, "I>'bether coffee 

is pounded, or sugar or salt disolves in water, the type 
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has not changed though the content has changed; the coffee 

is still coffee, the sugar still sugar and the salt still 

salt." But if they are still coffee, sugar and salt the 

content has not changed. Apparently there is confusion of 

form (shape) with content, or essence. 

'Appetite' was translated as follows into Amharic. 

This, when translated back into English 

reads, 'the capacity to eat.'. 

From the conclusions given above, it is not difficult 

to see the impact of the use of verna cular or transla tion 

on foreign language learning. 

Though we cannot generalize from this limited data, such 

weaknesses are very likely to be found in other si~ilar 

schools, and hence, it is worthwhile mak"' ·::: some recommend­

ations which, the researcher thinks, would help overcome 

them. 

Taking into account the "ay English teaching has 

been handled in this country particularly during this 

decade, one should not be surprised at the decline of 

pupils' and teachers' proficiency. 

used as a subject and 

writer thinks, is 

made to 

ing the language. 

If English is to be 

e 

arn-
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First of all more attention should be given to the 

recuruitment and training of English teachers right from 

the beginning ie. from the elementary schools. Recruits 

for English teaching should be among those who have some 

aptitude and inclination to teach and learn the language, 

as much as possible. In the training schools, particular 

attention should be given to English, especially for 

English teachers, There should be follow-up programmes 

such as workshops and seminar; there should be regular 

contact between the Curriculum Department and the schools. 

Textbooks and other teaching materials must be evaluated, 

and improved from time to time and evenly distributed. 

There are also other factors which might not be improved 

immediately such as length of time alloted to English 

teaching, and shortage of reading room(s). 

l,e have seen from the Tables (I and II) that the 

4 
teachers do 5' or more of the talking, and all the pupils 

1 put together 5 or less, At the elementary and junior 

levels, particularlY where pupils' proficiency is low, 

pupils should do ~ or more of the talking thus encouraging 

communication. 

It has also been found out from the data that the 

teache~ use much more vernacular while teaching passage 

than when they teach grammar and dO excercises. More 

attention should be given to skills in the target language 
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than to the content of the passage. It is no use 

spending much time explaining the details of the 

content in vernacular. It should be borne in mind that 

we are doing it at the expense of practising the target 

language. Our priMary interest in teaching passages, is 

teaching words and expressions, and their use; the content 

of the passage, is eubsidnry to thin end, Teachers, 

therefore, should enable their pupils to do as much practice 

as possible in hearing, speaking, reading and writing, 

using the passage. Translation should be used only when 

all ways and means of transmitting concepts are exhausted. 

It can clearly be seen from the data that the teachers 

take too much time explaining structure (doing structural 

analysis) to these pupils who know very limited number of 

words. A part of this time . , uld better be spent in 

practising skills in English. 
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Appendix A. 

Some Notes Regarding the Background of the Study and Use 

of Terms. 

Codingl The Code 'T' represents 'teacher' and 'P' pupils. 

POEulation of the EUEils 

T1 Class pupils 2.l 
T2 - Class pupils 62 

T3 Class pupils 68 

T4 Class pupils 80 

TS Class pupils 60 

T6 Class pupils 100 

TOTAL ........ 401 ---

. V 

Qualification of the Teachers. 

Qualification. 

12 

12+1 

12+2 

12+3 

Number of Teachers. 

1 

1 

3 
1 

Schools I There are thirteen junior secondary schools in the 

Z.one, eight government, and five public.* 

I~I 'Vernacular' has already been defined, In our case 

the vernacular is Amharic. In Addis Ababa it is the only 

vernacular, at least in the classroom. Elsewhere in this 

country, particularly in the non-Amharic speaking areas, 

Amharic is the second language. The foreign langua~e, 

in our case, is English. 

*The figure showing the number of schools doesn't 

include Church Community Schools • 

• \ lJ 
I 
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'Protocol', as used by Bellack, is 'the original dr~ft of 

a document'* 

The words 'chapeau ' (French), 'hut' (German), 

copprespond to the English word 'hat', 

Appendix B. 

The Recordings. 

The discourse transpired in the classrooms is given below. 

T 1
, Open your books on page 81. I will read; listen, 

The Search For Food. Man is always searching for new 

food and new ways of getting food. Long ago men spent most 

of their time looking for food. They a~e anything they 

could find. 

Some lived mostly on plants. They ate the fruit, 

stems, and leaves of some plants and the roots of others. 

When food was sc a rce, they ate the bark of trees. If 

they were lucky, they would find a bird's nest "ith eggs. 

People who lived near the wa ter ate fish or anything 

th a t was carried up on to the shore. Some people also 

ate insects and small animals like lizards that were easy 

to kill. Later, men learned to make weapons such as, 

spears and swords. With we a pons, they could kill larger 

animals for meat. These early people could eat much. 

If they killed an animal, they would drink the b~ood, 

eat the meat and chew the bones. lfhen they finish the 

meal, there was nothing left. 

At first men went from place to place to find their 

food. But when they began to grow plants, they stayed in 

one place and ate what they could grow. They trained 

animals to work, and killed them for meat. Life was a 

little better then; but there wasn't much variety of 

food. Day after day people ate the s a me foods. 
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Appendix B continued (T
2

) 

T • 3D ():JD 1; (1).1 n 1 UJ G- 1'11:- J 1 h ffi L II 1 n) 1\ ill Q :JD 1\ rTI4- n 1 ~ 'I I'll;: hl t 

}j9" n()/ (After finishing th e e xc erc is e we shall go to th e book 

. 
(passage ). You k eep quiet~) 

n'i"L all right i\;QT now let me tell you. When I ask you a question 

you ha v e to speak louder • .lW'I\Tf-}. hE,: eni\ heQI'I9"? fjl.t IIt:JD(!)- 'l'C1j 

TLPl n () IT lJ. ~ 1'19"? M "W }j 9" {l (\, Q h 9" J 1'1 :JD M h 0Ij 1 9" tOIJ 6 hl m{l 

iJ> 9":- II M{V ~0If.m 1'<:> to'I6 II V tt9" e lJ.l he has to speak with a laud 

voice (2); yes or no? 

Ta k e out your excercise tha t I gave you; I gave you a homework, 

isn't it? Now read the question that I gave yo~; th e first one? (pointing 

to a pupil). 

P. He (go) to school eve ryday. 

T. No. 

P. Choose the correct form from the verb given in br&cket. 

No.1. He goes to school eve ryday . 

T. The subject is third p e r son singular no. Therefore, " es" is added. 

He goes to school everyday (2); the second one? 

P. He ••• he (go) •.•••.•.....•••••••..•••. 

T. Re a d the question first. He (go) to school last week. The next boy~ 

P. He went to school las t week. 

P. He went to school l as t week. 

- T. hlJ.l9" 

bracket 

l£;" \(1). : : MlU 

am l' J 1'1 (I). lJ \ 

J 1'19" Ij 1\" He( go) to school everyday" 

l"f 9" n l'LlJ. \ 1 C 11 e U 1 LM- i\ I'- \ t 

nl{V J: heQI'I9"I everyday and last week. This is known as simple 

past a nd the first one is simple present. 

And then the third one, the third one? All right. 

He is, within the bracket, open hrRcket. He is (go) to school 

now. 
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2 

PS. Teacher, teacher 

T • ~ 'Q. {l; Il (]J.{1)-: 1lHM1>:: 

p. He is going to school now. 

T. He is going to school now. 

~ 1 II 'l'1I j7 present cO!ltinuous No.4? . 
p. He was ( go) to schoo l a ••• ~ ••••••• 

T. ilL: t(])' next boy, a t th e back. 

P. lie has ( go) t o school a lready (2). 

~, , . He has gone to schoo l already. 

T. He has gone to school already (2) 

PS. He has gone to school already (in chorus) 

T. 
~I\'i'! EV "-

niL then you7io say a •••• and now when ther e is verb to 'have' and 
". 

verb to be; ;t(]).:J'1\ T lJ.: MH2M1>? 

PS. Il 5'1 

T. 

P. He has gone to s chool already (2) 

T. ~iL: 'has gone' present perfect n11l'l'1I1}; (!)l2&t m1llC nil 
tens e 

:Jll,\/ltable of / i'1£;"(!)iI]<;' m1llC nil :Jlli\/l n<;' ?'l'II":: 

acti ve n <;' passi ve r'l.lJ j n 5'1.., 1 +1 n <;' ? 'l'1I 1 :: n i'1. another one? 

p. We (buy) books on Monday. 

T. We (buy) books on Monday. 

P. We bought books on Monday 

T. We bought books on Mondayo No.6, no.6. 

P. They hav~/within the bracket ;' eat I good food. 

T. QtI" ~ i'i 1 h q: Il~C 1. 

P. They have eaten good food . 

T. again 

P. They have eaten good food. 

T. They have eat en good food. niL and 7, next, a •••••••• 
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T. (] t\ H.U a •••••••••• 

p. I am writing now. 

T. no, no, ••.•••••..•.•• 

P. n am writing a l etter now. 

T. I am writing a l e tt e r now (2) Next, no. 8? 

P. I have (write) everyday . 

T. No, no, .••• that is not the question.~ 

P. I h a ve 

P. I ha ve 

(write) a l ett e r a lready. 

now, answer for &is? 

1 
written a l ett e r lready 

T. I ha v e writt e n a l e tt erlraady ( 2). And 9 , 97 a •••••••••• 

P. 

T. 

p. 

T. 

P. 

T. 

p. 

T. 

P. 

T. 

The y are ( go ) home. 

nn)?' 'l'? 1\ (\. ff lHl ? Th y, in in the br~cket , go 

home \ (]).:- I\(\. .ff lHl 

They have gone home 

ht\ ? a •••••••. next boy? 

( 2 ) 

The n? n. ............ 

They (go) to school on S u day . 

t(]). , t(])' ! • 

The man ( go) to church on Sunday . 

The ma n(go) to church on S unda y. 

The man went to church on Sunday . 

The man went to church on Sunday. heQt\9" 711'" (] t\ H.U who can 

t ell me.Ha nds up thos e of you who got al l the questions corre ct. 

one, two, three, four ..... (he count s up to 20). LMl9" llJ heQt\9" : 

n.'n.: corr e ction n <;" QC 1 <;" (jJ f 1\1'\ n 1 ~Q.: : 

n'i'i.: 7 I\e 9'1 el\(\ 
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Changing Things (Topic of the passage) 

change 9'101Jt'lt \([). :1Dt'I([)'l': 091;;'"(]).19' \lC t'l9'(j/\ :1Dt'I([)'l' 

1'I1''J.t 1'I1QOV\([)'l' M!, ••••••• ~o 1'i' 9'11'(~lJl(\ I1t'1? physical change 

1'1 'i' chemical change. physical change 'I e \ 1'1 e H 1-1 

\ lC ([)Q /\1\ flf,([)'l' 

~t'l t 

\([).: : 

\(]). :: 

t'I chemical change Q'1jD I' \ n L ([). 

9'(j/\ m(]). (]).U ~'l' ~ 'i'~~ eu chemical ([)e t'l physical change? 

P. Physical change 

T. (\9'",\ 

P. \([). 

T. 11lJ.1l1 m(]). 11£2(\9') 

P. \([). 

T. 111'1..U 'Ie \ 1- 9'1 e(]t\(\ we can <;all, it physical change; l(]U 

\lC '11 1'I1'IJI1]0Il. 1'I1mt QJt'lQ.1:;::J 111m 1- ';' \QQ: what can 

yo u get? 11:1DQ.: l1eQM" ([)Q /\1\ \lC 111\ tt'l([)m 9' ? 

tt'l lT"'" A : : P. Wop.>' 

T. This change 9" 1 

P. Chemical change 

T. When a new substance is formed it is called physical change. If 

there is no change but the weight and size and everything when it 

changes, it is called a physical change. 11 1 '\ J 1Il<Jt. you can 

melt butter; ijo t1: ;t <M III f\ 'f lJ.:: 11lJ.1 9' 1 e tJ'i' (\ ? 

P. physical change. 

T. physical change t'l9'(j/\ melting I1I\I evaporating; t \ ~physical \(]).: 

chemical change? 

P. Physical change 

T. \ 1? 1'I1'1(]1 \([).I 11121'i' Q'1jD ~Lt QJt'lQ.1'i' 1'IC'l'~ (11 
I1I'C I]t'lnt (11 11(]~'l'1I J nnnr'l'i' ~Lt I'InL(])' I'M': 

P. chemical change 
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P. h 9', 

n t\ H.U fW ,:JD IY L t nOtj Q.C) 1\ ,1 P,.U 9' I'] t\ 1\ .I':JD {]j' 1\, UJ? i\ , : : 

t\9'I']t\ 9', el)tI Changing Things (Topic), then continues to read 

the passage. 

Chemical and physical change take place in all things. It is 

important to know the difference between these two changes. 

1~ ~T~ Physical changes are very common. They are going on 

around us all the time. Man produced new materials that help to 

improve the lives of millions of, people. 1\ ,1 P,.V ~(J(I)., 'tC' 

P. physical change 

T. When chemical compounds join or break up new materials are formed. 

Rust and decay are the results of a chemical change. A chemical 

change goes on when hydrogen and oxygen join. ue .QC'Q.,.:;- (1 hll.'Q., 

join 1l..I' Q C r 9', e &:. m ? tI ? (l).U e &:. m ? tI I he Q () 9' ? 

T. n i\ H:U ~ 81' .I'tI \ (I). lJc;J\ "l lit \ (1).:: tI() H,U m ~ I) I) (I). ?\ n L (I). 

~ tMD m Il.lJ, 9', e fll) tI? It is a c hemic:al change even though 

the digestion of food in our body 9' 1 ~ h n I), n, I) h (J (I). \ ;tT, 
(i}(l 'I' h 1 fl n)/\ ~ t:JD 1 ~ \ (I). 9' 1 ~ t &:. r') l.Cl'r \ 1 C n Q 9' '" C n 6'. r) i'i 

:JD tI h 'I' Q-9" ~ \ n L (I). he Q M" : : A change is not a chemic al change 

unless a new Substance is formed. i\(J).ffi. hp"(] , I\(])IJ' heQ(\9': hp"(] 
.,f _ 

chemical change 

chemical change ~"'l1l (\ (1).: h p,.(] () (J).'1' 1l..I' I'] e \ (1).:: n () H.U 
• 

h lJ., h'tll () (J)J1' n 1)1'] ~: chemical change '()i\ \ 'ftl Otji\t \(1).:: 

Burning w~od into ashes is another example ~f a chemical change. 

1\,ffit 9',Q.\(I).: ~Q.9" 1\,Q \lCI).TlJ. ~.:;- \Q (I). 9' , elJ.:;-t. 

1\,ffit h1)11,9'I 9', hl1, ; 

P' h:JD Q.: 

T. nM-ill e-UJPhysical change men chemical change? 

n t\H.U 
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P. chemical change? 

T. 7'1 ,Q le;- 7'1 ,3D 1T}i\,: can you name some materials that are the 

resul ts of a chemical change? 1\1\ 9' Ij 1\ 0lJ9" IT} t t T 1\1\ T lJ.: 

P. 

T. 

n f-LV 'I £ \ t 01), \ (J). qO'l,.I'3D rIj (\ 1 

Physical change he;- Chemical change, (J) L 1> 1- t '1'Q Q 7'11 'Jj' 

ht\Mo 11(\, physical\(J). 7'I,'it chemical change ./')£ Qi\9": 

P. h£Qi\9":: 

T. t'li\H.U 7'1 " 'tV: (\;Q'f': mOL-';'? a ••• 

P. 7'I,illt \$2 f'UU,(]: 

T. aha ••• ha ••• ·ha ••• ha (laughs), 
'1') 1(1).: <»Q.9": h''l.U: o\nL:/'lL).J at(]:~(] lJ I:'I'? and the. says I-

1(1).: 7'I,'tU '1£ If ao f(] m,.n all right; 'I'? \(j).°;-D ITo>?aoC .I'(]L(\,)(\: 

AOI)At: .l'U(\ \(j).:: 

/'llJ.' Qlqo physical changes are very common; 7'1 " 'tV q tAu_ ~ 

I([)-:: 0(K r\9"ljl\ £ <f>1\(\I ern '1'~t\:f h ••• (K9" £mlT}(\ItLt\9": 
' I .... 

trD '1'm: 9", /'l A: (K I f' A '1' '1' 

p. /'It\A '1''l'9'': : 

T • .I' (K q OIJiI.t (] 9" 7'1 (] II qo t Q. L (] .I' (j). (K ([)- /'l 1'1 01) r\t \ ([)-I r1) 0 aD- : 

/'lr\ OI)At 1(1).: .1'(1). £t-I1-' "(]IIA '1'? hA o!)At \(1).:: 7'Ie;- (]MW 

(lL~I(l<f>I\: n,Q'1''I': 9"'Q.' I([)- Jl £H f, tI,t, £ '1'.I'£?t\ "''l". 
it is the same substance (]AH.V 7'I'QH.U 9£ \ 1-, 9", 7'1 ,A CPA, 

P. Physical change 

T. We call it pl:l~ical change; 1\9"(}I\: 11 ,Q(]- \(1).: .l'A(j).- Grinding 

coffee or salt is a physical dange, but the coffee or salt re~ains 

the same SUbstance. When you dissolve sugar in water, dissolve 

9" , Q. \ (J). IJj "" "" t:- A 9" Ij 1\ (] t)L (J) e 9" at ([)- ([)-U (j).(] 'I' n £;' "" ~ : <» Q.9" 

nee;- 'f, .I' n(j). ffi(j). [le9" (]t)L ~r\9": 9' , lJ \ 

P. ~"" 



\ 
) ... 

T. 

p. 

T. 

p. 

T. 

p. 

T. 

P. 

11 n 1 1'9" n ()). 9" 1 9" 1 e I\t\ 

nt;l..C nt;l..C e 1\ t\ 

11 lJ.l 111'\0 OJ 1Il())' n !\I)n ? 

nt;l..C 

(!l(j). ,l'Mtn 

ffi(j). 

n M{U 9" 19" e H ;t Ta).1 rL'1'e? fl) 0 9" l;t f()). m (j). n ao tJ \- 111}t,l'aw' : 

111'\ Jfl)"'l, 71 e;- 1 t 11t\ In?flJ.9" eT1 Mrnn'l' 11 I) .f 'f lJ.9" nt 1'9" M 

11 9" 1 ao tJ '1-1 ;t()). ;1'1\ 'f lJ. 

ffi(j). aotJ\ol:: 

nfl)Oao- m()). ao tJ \01; nfl)Oao- nt;l..C ao tJ \01 I1C 11 eUl qaor'jrit\(j).l 

t\(j).'l' t\9"r'j!\ m(j). m(j). I101 r'j eM : nt;l..C nt;l..CHl r'j eM qaol11o lJ.~;t 

eH 101 t\ H 71 1~ 'Ie 1101 1\1\t\t\ H 9" 1 et\ 'l't\? 

P. Physical change 

T. iJ>f1 ne;- M'l' M"r'j!\ physical I())' men c hemical? 

P. physical 

T. 71 1'i. 11 LJ.1 71 11 'l..U t'llao fl) \()). Dissolving sugar in wa ter the sugar 

dissapears nl;l.? ern4.t\:;YoU may keep that in a liquid form, In 

fact there is no new substance . The sugar is still sugar. You 

can still taste it, Dis so lving is a physical change. nt\H.U 

ao~~.,. 9"12-1 I()). ao~~t physical change 11eQt\9" 

P. 11;l'1 

T. 11lJ.l Qlqo 71laDfl)t\l£ when water freezes ())'U [1£ 9"1 ri.r\J)'l' 

T. [lQ nL~ 

(!)Q nL~ M m'l' r\OIJr\t ,l'Ut\ I())' The change is a physical change: 

the water changes into solid, but it is still the same substance. 

71 H.U J tao t'lh 10: The freezing of any liquid is a physical change; 

O!jl<';'"aJ.9D .d.r'jri I1C mQ 'l''l'C It h tMrn M'H;I'I{ 1101Jhe It 1' 1 711 

r\ 'l't\ 1 ? 

P. Physical change 

T. We ca 11 it physical change. Mel ting ( ao "-~ O!j r\ t I ())./evaporating 

(aot 11 OIJr\t IiI). ), condensing ( nl\(1t hlDfl) n)/) hH.,I' n).l\ 

, 
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QI~ nJQ1~ n1~C it ~~h £h~f~ ~Q ~~nit £nmm~/ 

are other physical changes that take place 

M"~t\ condens~ "QL 1: evaporate "!2L 1: 
-0' i Q.J i(J).? 

in water. (J).U 
+ ~ i': £ V lJ.n. 

P. Physical change 

T. "i"i. water changes frcm one form into another but it is still 

the same sUbstance. 

Ant) lJ.J Q.Ln physical change n~ chemical change i(j). J ~ i(J).I 

l1i~JmOl!. L1c;" A~ ni+1it i(J). JinflIP-lrflJ.I "lJ.1 ~OI!.JifI~:g. 

"1~t\Jn1: (I call on a volunteer to read the first paragraph-

This is words.) 

While the pupil was reading the paragraph, the teacher uttered 

thefollowing Amharic words and repeated the following English 

words which the pupil couldn~t read correctly: Q.9"Pii"i1 hi+ "OC 1.: 
t) M-l. J Ml. J M n Q.i"i i (J).: 

. A H. J MJ) n Q.i"i i (J). : 

disappears -
fullstop -
Q.9" Pi V 1 h i+ "OC 1 : 

£m4.i\: ~nt 
~9" t 4'9" n t (l;t 

'I'~t\ r 

i (J).: 
i (J). : 

"lJ.1 "11 'LV n H.V '1£ it physical change 

Appendix continued (T
3

) 

chemical change 

T. Read these words (He made the pupils take turn to read from the 

blackboard - the words come from the passage - Man's First Tools) 

Pi forelimbiis to mean forelimbs, de ••• delict to mean delicate, 

fa ••• fasten, scurb to mean scrub, hids to mean hides, fi:res to 

mean fierce, stiching, re ••• re •• • resist, requir to mean require, 

imitate. 

P
2 

For ••• forelimb is, delict, fasten, scrub, hidis, fires, stiching, 

resist to mean resist, requar to mean require, imitate, 

T. Ok you all heard how your friends read. Now let us read it together. 

T. forelimbs T. delicate T. fasten 

P. forelimbs P. delicate P. fasten 

T. forelimbs T. delicate T. fasten 

P. forelimbs P. delicate P. fasten 

T. forelimbs T. delicate T. fasten 
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P. forelimbs P. delicate P. fasten 

The words were read this way to the end (each of them three times by ~he 

teacher and three times by the pupils). Words which had been mispronunced 

by the pupils were correctly read. But the word -'fierce' was mispronounced 

even by the teacher i.e. pronounced as /fires/. 

T. who wants to read? Then a pupil read the words through once more. 

T. Ok now let's come to the meaning: Forelimbs means front leg or ~he 

hands _ ~f an animal, for example, these are my forelimbs, and let's see these 

of you. 

Po Teacher, teacher, teacher, ••• 00e •••• ooooo 

T. Keep quite and raise your hand; I will give you the chance to answer. 

Yes, Natsanet? 

T. or, in other words 

P. n m' 

T. Delicate means very soft, very softiif any material is said to be 

delicate that means anything which cannot resist or bear danger. What is 

it? 

P. Teacher, teacher, •••• 0.0 

T. Yes, P. il il T. il il , or •••• 

P. or f1C: 
T. or ••.• oo •• you 

~OlJeTt,: I\ilr)il ~ 
~/ 1. ,. TS lJg" . ;", 

/' Q 
P. soft T- or P. soft 7'~ L , 

( t .. t ,</o;~F-• .,p, .J' ~ • 
T. Yes, you are right; it is soft in Eng lish . '\. .. ~ a:l 

. " ~ ""; , ,,< 
\ • ~ J 

. "'<t.;;. ·'~v~ -
1-(1~y to 

P. flC 

\(j).: : T •. il 1\ H.V 

Now fasten means to put them together; these are 

two different things; I am going to fasten or put them together, or 

P. OlJSS'H: ~tSSH: OlJlJJC: 
T. 4~, scrub - this desk is rough; I want to use it. 

Ps. teacher, teacher, teacher ••• • ••• • • 

T. Listen first; then I'll tell you. 

P. OlJi'i'lt 
To No, no, no •••• "11 
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P. 

T. 

T. 

ao 4.11' to make something smooth - tha t is what is me ant by scrub. 

Hide means the skin of an animal; for example let us say this is an 

animal 

Ps. Teacher, teacher, teacher ••••••• 

T. Yes, 

P. 

T. Fierce means very cruel or very savage animal for example, a tiger 

is an animal ••••••• 

PSG Teacher, teacher, teacher • 0 •••• 

T. Yes, 

P. I'1fl'{6 1'11()(1 

T. 11 m :l'f1 e 9"1 0IJ1\t \([\. 

P. M'{6 \lC OIJAt \ (]J.: 

T. Ok, stiching means to repair with a needle. 
aofl4.t P. 

or. ao il 4. t:- ao H 9" H 9": or ••• 

P. 01J S JH 
T. OIJ S JH or 

P. aom11 
T. ao m 11 All right now to resist means to be unaffected, to protect 

yourself from something a ••••• 

PSG Teacher, teacher, teacher •••••• 

T. Yes, 

P. ao ~ f1ht\ 
T. aohflht\ 

P. ao:t;1?9" 
T. ao:t;1?9": very good. 

required me ans needed, I..h at is it? 

PSG Teacher, teachers, teacher •.... 

T. Yes, 

P. MLfl1. 

T. I'1flLfl1.: l'1eQi\9'): ~~A1 \lC GlJAt \(]J.: 

Ok,imltate means to copy something from someone, what is it? 

PSG Teacher, teacher, teacher ••••• 

T. Yes, at the back 

P. fi."C9" °'l1(jt 
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T. (j."[9" OIJ") r) t, or 

P. OIJtiao ni'\ 

T: O<jtiao n i'\ :- or 

P. )'lQ.") n(!). H 1\ OIJ")r)t 

T. Ok, i\l'jti? 

P. )'lQ.") n(!). (j."[9" OIJ")r)t 

T. nil. h f-LU (\I'jti ao ij> 'It - not water, aotlti") aoij>~t \ (j). () .f'F )1\ lJ. 

Ok, do you have any problems from these words? 

P. Yes (misunderstands the teacher). 

T. Problem? What is your problem? 

P. No. 

T. Are they clear for you? 

P. Yes, no, •••• 

T. Ok let's come to the reading; who wants to read? 

Ps. Teacher, n 'I n 'I 
T. Yes, Fitsum. Wait please wait; everybody open your book on page 98. 

P. Man's First Tools (Passage). 

Early man had two great advantages over the beasts. These two 

advantages were brains and hands. Man can discover and invent with 

his delicate, but powerful hands; he can make any use of tools. No 

aminal as small as man has such a large brain, and no other animal has 

i t d f walking. Man 's first tool was stone, and four limbs wh ch are no use or 

the first discovery wa s tha t some stones could be sharpened. 

T. Stop. Anyone who wants to read? Ok. read. 

P 2 With these sharpened stones holding in his hands or fastened to a wooden 

handle, early man could cut branches to build the shelter. He could 

enlarge his cave; he could scrap a~d clean hides. He could defend 

himself from his enemies. He could make spears to kill large and 

fierce animals, and use stone knives to cut up theme at into pieces. 

These earliest tools of stone= a round stone for a ha ••• hammer, a 

sharp one for an axe, were the beginnings of all the wonderful tools 

that carpenters, tailors, engineers, mechanics and electricians use 

today. 

T. stop. Anyone who wants to read? 

P
3 

For many thousands of ye a rs man ·1s progress was very slow, o r else 

he had only a very short list of stone tools. However, in the later 
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years he added some bone tools for fishing and bone needles for stiching 

animal skins'Stone was not the only material used in the stone age. 

Always and every where from the earliest beginning until now wood has 

been the commonst and useful material for making tings (to mean things). 

But wood cannot resist air, the rain, and the sun for a long time as 

stone can do. 

T. Stop~ Anyone who wants to read? 

P4 About 7000 years ago progress became faster; farming had begun, and 

reqiirednew tools. To begin with, the old stone tools were highly 

polished because a polished stone could cut much better and faster than 

one left unpolished. When copper and bronze were discovered, much better 

tools were made from these metals. The old stone tools were imitated 

and improved, but the new materials made possible the invention of tools 

not known before. 

The pupils read one paragraph each'W!1ile they were reading, the 

teacher made them repeat the following words becuase they mispronounced 

them: about seventy, became, highly, polished, copper, bronze, influence, 

possiFle, anvention, wooden, Randle, branches, he could, enlarge (not 

any large) hides, clothing, eRemies, knives fierce, earliest, a sharp one, 

an axe, carpenters, tailors, progress, electricwacs, today, progress, 

slow, ages, however, until, commonst, things, air. 

T. Ok, let me read it again. "Man's First Tools", what does it mean? tell 

me in Amharic. 

P. ~ r'l (J} (JD r!(JD c', J (JD "i c', J 
T. Yes ~r'l([\' t\:Q. ~(JDr!(JDc',.I' (JD"ic',S: or 

tle Qr\9" n '1 '" ? 

p s • tl n 
T. Early man had two great udv anta ges over beasts; what does it mean? 

Fitsum? 

P. 1'1 ;t 'I! r'l ([\. W'lt tt\j\ oj> 1'<l> qn 'f In? t : 

T. nl1J'1 Ill', 

P. ntr'r I\e nfl C i- tl (J}& ~'f r}e : : 

T. rl m 'r}e (j t 'l!t r}e 71c;- 1''1;t'l! r'l (J}: W'lt 'I' oj> QD 'f In?tI r] t 'I! I\e I 
n IH.V9" 

- .-
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(then continues to read; the reading was about the details of what 

had been said in the preceding sent ence in Amharic). These two great 

advantages were brains and hands; what does it mean Abeba? 

P. t'I 1 ')(\ t;' h;r;! 'f 

T. h IH.U 'l'<'1>qo'f: 9" 1 In?? 

P2. M9"Ct;' h;r;!'f 

T. M9"Ct;' h;r;!f 

T. t'l1 1otlt;' h:t:1o '"ten continues to read., 

No animal as small as man has such a large brain, no animal as small 

as man has such a large brain; what does it mean ', in Amahric? Yes? 

T. No, no; no amimal which has similar equality with animals me a ns •••• 

p. t'l112(](l)· tlj;!. hh9"C ttl'!> ~1\9~ :: 

T. t'I 1 H lap ntf11r')e / ~r'lLl). tlj;!. t'lh9"C/ tM I(])' OIJAt ILl).? 'as small as' 

GlJr\t 1" 1 GlJr\t I([J.? ~r'lLl).1 Shtl itJDnlrIJ'i '!>:rot9": Ll).(j:Lt9": 9"lI" Sr') 'I'll). 

nlt;J.. n..LJI. ?r'l(])'") 5'Utl ttl<\> nn9"C ?r') fLIJ.9":: ttl'!> nn9"C GlJAt 1" 1 OIJAt 

I(])' 1'1 H.U r')e large brain M is it big brain? 

P. t'le r M tr']r'ln-I M9"Ct'I'f") ttl/'\<» I([J."") ~ ? GOi"ih9": /'l"1<'1>r') ;1-1'11/ 

h1fr')A1: t'le12A9" very small ht;' itJDt1]t1]"i I(])': /hr'lLl).H ,)C/ flAH.U 

Sl r']elJ1 ?<Jj(]{J ft.;I-([J.: nl12r'lLl). ~m IhL: t'le12A9" Mt.1' n 1flr']t OIJAt 

ffi.: : 

Ok ,- another thing: and no other animal has four limbs which are 

not as fit for walking, what does it mean? a •••• 

P. nl12rot.'Ji n1flr']t n?t nlC ?'Ie ~QIJO: 

T. Ok, or 

P. n?t nlC,. t'lem'l'9"9" OIJAt I([J.:: 

T. t'I:P h 1 fl r'] t LJ.t. n? t t'I 1 C' j'f(j). e ~ 'i '": h rot. l' n") fl r'] t n;r;! 'Ii GO m 'P9" 

~(1Ij;~ tI r'l Ll). {) jIll). OIJ A tlLl).:: rot.f 1 1 n? t n 1 ? 'I'll). GO ~ Q. h 1 'l!. ~ 6. t 

nl?fLl).9" n..lJl GO ~'i 'I'll). I([J. OIJAt Ill).: :/2/Then he continues to read. 

With his wonderful brain, do yo u know what wonderful brain is? wha t 

does ,it mean? 
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r-,(lQe;- i ",,7'C "!'Im.:: 
,,~ nn Qe;- i ,,1'\ 9"CaJ.?1 I'\i"\. (then continues to read) . Man can 

discove r and inuent - discover means t o find out ; invent mea~ 

to create something new . What is it? 

P. OVnne;- lllJ nne;- "'I 'VI I lCTl Oljl ,t 

T. 0IJ (](le;- JfI In?t') I1CT oo£>mCe;- I'\lQle;- JfI In?tl 'l'Qqo "''1T 
OIJ r'j aJ'I' :'Discover ' I'\lQH.J Im.:: with his de lic a t e , but powerful 

hands he can make and use too ls. What does it mean? Yes? 

P. nMI\r'j 1'\ 'Jl'li ooUf <', :r;I'Tl oo,wt t e Tl\fI:: nMI\r'j 1'\'Jl'li MQe;- i 
I1CTl etJJtfl:: 

MI\r'j 1'\'Jl 'li e;- W: Slrt I1CT Il I'OWJ? t aJ.(1I ;I' faJ. Qlqn M Qe;- i: 
ue!'ll;" 1m. lllJM 1aJ.:: I'\e;- nH.)l' I'\I!- I'ttJJ? ,,1',001'11'107' Olj !'lt JUfI Im.:: 

Man's first t oo l was stones, and the first discovery was tha t 

some s t ones could be sharpene d; what does it mean? 

P. Teacher, teachero •••.• 

T. Ye s, 

p. 

T. 

P. 

I'n ~T noo!!oo <', J: 
9" ') n I'tJJ?: 9" 1 
9' 1 In C 
h.Q.') J e I' ttJJ t: 

T. h.Q.lJe I'ttJJt [)c;" 9"l '11', It 

P. l'i'i-tI InC: 

InC: : 

I'\n. 'l'?. 

T. i'i-tI InC: I't'i'LII I'/i!'l InC Olj!'lt 1m.: ~Thetl hfOl c ontinue s t o r ead). 

with these sharpened s t ones held in hi s hands or f as tened to 

a wooden handle ; what does it mean? With these sharpened stones 

he ld in his hands? 1'\ n. 

P1 .Q.') Je 1 1'\ 1 Qqo C rH-1 1'\ J Q L 1- I', m ~n t In c:;: 
T. 1'\ n.: 

P2 (i.fI.Q.l J \l-'!i') n l.Q. Ije ",wtaJ. I', m 'l\1D{lt InC: 

,,~') (i.fI .Q.l J \l-'!il "').Q. 1\1', ",w LaJ. 1'\ 1 Q I'\"':f ".Q.C laJ. wooden 

handle means what? What i s woode n handle for example, l e t's say 

this is a hammer, look, this is a woode n handle, but this may be 

made of plastic, me t al, what doe s it mean? 

P. . fin.J 
T • 1'\ n. 9" 1 .Q. 1 I aJ. I' ~ n aJ. 

P. 1'\"' ;1' 
T. wooden h andle means what? 
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This i s wood; desk is made of wood what does it mean wooden hand le? 

P. 1'1'11(l1.t 1'1"':1" 1[\-:: 

T. 1'1'11ffit 1'11t:l" Ol!(\t I(]}':: 1'1i'i.: 

.I' tit). f lJ. n I I-L .I' e 1 (\ 11'\ i'I Ol! M 

wooden hand le 1'1lJ.1 

I(]}':: Then he continues to read 

as follows: 

Early man could cut branches t o build a shelter; what does it 

mean? This house is a shelter; you know what a shelter means? 

a house t o live in or a place t o stay; what is it? 

P. oom (\.I' 

T. oom(\ .I' very goodJ Therefore what do es the sentence mean? Early 

P. 

T. 

P. 

T. 

P. 

T. 

P. 

T. 

P. 

T. 

man could cut branches to build a shelter; what does it mean? 

h'1' it 1H n)./\ 
No, no, early man, primitive man, the first man, wha t is it? 

n 1 Q. I'\e er;"? In C 

no, no, yes. 

n.t (\oof'? t H 1m£> 

1'1 1"11 t;' f[\-: I'll QI-LU 

1>? C m(]). e m 'RJD-n t 

\'O!!.)' Q C rt 
In C : 

l'1'lt n 3'f 

1'13' '1' 1 :l"ffi. n ;!'f I'M !j: H1m!j: 1'1 I' 1>L m- '1' 1 eUJ?(\. 

oo m(\.I': oom(\.I' eUJ?(\. : : 

oom(\.I' e UJ ?(\.: .I'(]) ilt Ol!M I(]}': : r.1-L f? 1 l.K: Then continues 

to reac. Now, he could scrub and clean hides for his clothing; (2) 

Scrub - You know it; hide you know; what is it? He could scrub and 

clean hide s for clothing, what is it? 

P. n1Q. I'\e tnflr'lnffi. er;"? InC (This does not have any connection -

The pupil simply gueses). 

T. No, what is it, yes? 

P2. 1>1(]}1 n \'4. 'I' i'lflr'l eUJ? InC: 

T. That is it~ ve ry goodJ scrub 

P. 

T. 

00 4.<1> 

oo4-<l>: 

<1> Q.9" 

"1M 

:l"Q..I'r'l 1>-'I(]}l he could scrub and clean hides, hides; 

tlJILt;'i'I l'1eQ(\ 9"? r'l(\I-LU 1>-'lffi.1 n oo4.<1> i'l 1Q1t;' 1" 1 eUJ?i'I 

I(]} 

P. t\{l"'''''''1 "' ••••••• ." ••••••• 

/ 
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T. 
( 2) 

He could defend himself from his enemies what daes it mean?(2) 

When an enemy comes he could defend. Enemy is not friedd; a ••• a •••• 

T. enl\nl\t\/2/ Then continues to read. He could make spears to kill 

large and fierce animals ( 2); n 71.. • 

P. r:],mc : Ml,{6 nli'll'jtl e l2Y\t\:: 

fiJI n(flC M'{6 nli'll'jtl e1Q-1\t\: 

He used stone knives to cut ~at into pieces (2). 

p. nQ-1 Je IV\ 'I' ,wJ(]}1 e <t;:,C illt\: : 

T. Very good' Yes that is it. Then continues. These earliest tools 

of stone (2) : a round stone for a hammer (3) - '';hat does it mean? 

a round stone, for example, this is a round stone (drawing on the 

blackboard); what does it mean to kill something? What shape is it? 

e U I 4> C R fI;t(]} 'i't 9" 9" I Q- I (]} ~0l!J] () (]} 

9" I Q-l I (]} ~0l!J] () (]} 11 O!l C ~ 

p. triangle 

T. n 1'i. triangle; what about this one? 

P. m1i7 11]4-

T. What about this one? 

P. (square) 

T. or square, what about this one? 

P. circle 

T. No, no, circle, oVi'il shape. eUii ~<l'lJDi'lt\ 116 9"1Q-1 I(]}: ~GljJ]()(]} 

1l000C~Tl? round !OlJr\t 

P. ffCS I 
f-tC S ill e 9" f.ni\ n1\ I 1 C Olj r\ t I (]}:: n H.U flrlll t\ -: n c,- .Q-n1\ rh:'\ I 1 C 

()9"1 em~t InC? 

P. JD,Qi"j 
T. nJD p. i"j I t then continues the interrupted sentence - if they were 

sharp he used them for an anxe; what does it mean? (2) you know what an 

axe is7 (drawing on the blackboard) what is this? Ok you don't know 

what an axe is. This is one type of axe , a big one. 9" lQ- I (]}:? e Tl 

P. JD'U.J"l.J/2/ 

T. This is a very bmg one axe - what does it mean 

P. axe 

T. Therefore when stones were very sharp like this one, he used them 

for an axe - what does it mean? 
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9"1 qe 1t'Ji1 1(1).; n1QH.U ~OlJ..I'QCrt; 

p. Q.1;J n, 
T. 9"1 '1e It Q.1;J \loT 
p. m Ej: (I).j. Q.1;J Il'f 1 

T. no, not m~r1]4. imm •••••• imm •••••• 

p. mEj: (I).j. .I'tl tJ "'t 1 

T. Yes, m(). Q.1;J \loT1: nm;l'r'le mEj:rIJ.j. .I'tllH: Nltl 0lJ,t;'"(1).'9" t\.tJ, 

e'fr'ltl:: 

Ok now (then c o ntinues to read the intrupted sentence) ••••••• were the 

beginning of wonderful tools which o~r engineers, mechanics, tailors, 

painters and electricians use today, what is it? n IH.U n '1' 1t 1H n lJ.1 
.I' ~C; 'f(1). n (]!)O(). Q.n.t\r1-t\ Q.1;J e n 00 ,Q i'j I t .1'1 r'I 1 (). InC: ('i.t\ Q.1 ;J e T Q 1 QD 

M" 1 .I' 1 r'I 1 (). InC: ('i.tl Q.1 C; 1 \lolN Q 1 QD r'l9" 1 .1'1 r'I 1 (). \ n C: r'loo '1' i f1. 5': ; 

r'loo'1'if1.5'C; r'l1alt: r'loo <Jlim: n IH.U lJ.(). nlJ.1 t')r'l1ntc; r'lQUllnt ooI1iJil/I'f 

r'lOlJ.m'/lJDont: '\i\ht61"i..I'1 r'lOlJ.m'l'9"nt: 0lJ,i','"(JW' (j(1). r'lO!J..m'l'9"nt 9"1 In? 

P. 00 1200 6 5' 

n 1 oo!2ao 65' 'In?:: /then continues). Ok for thousands of years 

man's progress was very slow. MH+ 1"i. '1oo;tt ~(j(1). tl rr. ,wtl rIJ 'I ?" 1 InC? 

p. .I'tl ti'ji'jr'l InC 

T. Slow means what? 

T. n r1J9" "H 1> tt;'" n .... "H 1 tt;'" In C 0lJ r'I t I(])':: for age s he had only 

a short list of stone tools _ 

P. 5'tl ti'ji'jr'l /2/ 
T. No, M1f+ '1oo;tt t 1 i'i {l J h 9" 1 ?tUJ? 00 "16 5';rf In? t? 
P. hQ.1;Je 

T. Yes, However, in later years, he had added some bone tools for 

fishing and bone needles for stitching an animal skin; what does 

it mean? 

Pl h (1 'ii1 n Q. 1(1). en (). In C 

P2 nn Ij t 1 ~'1 n ('i.t\ Q.1;Je n ~UJ? e r'I{l (j. In C 

No. ~'1'1t (j(]). ~OlJ.m <f\1O(1). nQ.1;Je {l J ntl Ini9": n)r'l 9"'Q.' I(1).: 
~moo i (1). ? 

j 

P. n'1' 1t , 
T. n '1' 1t:; Stone was not the only tool used in the stone age. Stone 

age ~O!J..f1tl H001 InC: nH.5'1 1H ~lni(1). 00"165' Q.1;Je {lJ ntl Ini9":: 
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Always and everywhere from the e,!-.£liest beginning until now (2); hOlJ'l2'OlJ 6 S 

I:!9"C i'1r'lhLVl Q.Lr'l wood has been man's commonst and most useful material 

for making things 9"1 OIJtlt \ (1). hOlJI:!0lJ6S(I). I:!9"C nr'lhLJ.1 ·QLr'l /2/ tln(l). 

0~ ~~Sltlltl(l). ~~9"1Q.1 \(I).? 

P. wood 

But wood cannot resist the a:!"r.. (2); you know what resist means? 

What does 'cannot resist the air' mean? 

P. ueN,"''f: n1r'lr'jt1 tlOlJh~h0 M ... 

T. Wood, wood ••• wood, what is it? n1CUt 'OIJ11 \(1). 0lJ.t.11' ~OIJe'ftl(l). 

P. 'Ht;'fl, 

T. r.. ~C 1: the rain /'Ht;'fl1/ • ~~ Qlqo ~11 \(1). 0lJ.t;J\9" ~OIJe'ftl(l). 

and the sun for a long time 

P. etTie, 

T. 9" 1 e [Jt;' 0 OIJtlt \(1). n 1CUt 

P. en\m,M: 
T. e q. \ fNT1 £0:- 9" 1 e ~0:- 9" 1 e ~0 : : 

ha s all for today. M-ji. nH.U I)e enjt;'.0;: Ok homework-

I think it is given. nH.S(I). n1'1''l'0 

homework) • 

T 4 . Starts here. 

(Let's continue with the 
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Appendix continued: (T ) 
4 

T. Unit Eleven, Man's First Tools: Man's First Tools. What does it 

it mean by this title? 

P. ~ 'l2ao {, J ao Uj {, J 

T. ~(] ([). ~ao 'l2ao {, J ao Uj {, J 
Early man had two great advantages over the beasts. These two 

advantages were brains and ahndis, which means bhere are two greet 

advantages - two great advantages of man over the beasts, what were they? 

P. brain and hands. 

T. They were brain and the second one is hands. That me ans his brain 

or man's brain and his hands were the two great advantages over the beasts 

in the earliest times or in the earliest period. No animal as small as 

man has such a large brain and no other an . ~al has four limbs which are 

not used for ••• for walking - or that means for walking - which is 

wonderful brain. Man can discover and invent with his delicate but powerful 

hands; he can mak e any use of tools . What do we mean by limbs? 

P. I'l~'f I'l~'f: : T. Discove r menas? 

P. <JJ11t 

T·0I/11t Invent means? 

P. aoq;mC 

T. aofi; me . which means t o create or to discover means just create something 

new or finding something which is new so tha t there are a number of 

of animals in this world. which means there are large a nimals and there 

are also, very small animals. But there are no , or no animals as small 

as man which has such a l a rge brain; th a t means man's brain is as large 

as anything tha t means it is larger tha n other animal. So he could discover 

something which is used as an instrument with his delicate and powerful 

hands. Man's first tool was a stone, and the first discovery was that some 

stones could be sharpened. What was the first too l of man? 
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P. a stone 

T. istone; istone was the first tool of man. When? in the ancent times and 

the stone was sharpened. With these sharpened stones hold ing in his 

hands or f astened t o a wooden handle, ear ly man could cut branches to 

build th e shelter. That means the sharpened stones were used for cntting 

purpose, that means, it is used to cut th e branches of the tree to make 

his own s helter ; you know what shelter means: 

T. he could e nl arge his cave; h e could scrap and clean hides. 

What does it mean by hides? 

P. t~ means skin of animals. He could defend himself from his enemies. 

He could make spears to kill large and fierce animals, and use stoee 

knives to cut up the meat into pieces. These earli est toolsof stone: 

a round stone f~ a hammer, a sharp one for an axe, were the beginnings of 

all the wonderful tools that carpenters, tailors, engineers ,mechanics 

and electricians use today. 

For many thousands of years man's progress was very s~ow, was very slow, 

a ••• slow, or else he had only a very short list of stone tools. However, 

in l ater years h e added some bone tools for fishing, and bone needles 

for stitching animal skins. vlhat is the meaning of stitch? a ••• 

p • 31l l' <f9" 

T. 31l l' 1'9" or 31lIJ4.4.t that means fastening, or repairing , or mending, 

sewing - all these are the meaning of stitch';' .· - that means in ancient times 

man used bonesEe needle that means for mending his clothes , ~ his hides. 

Stone was not the only material used in the stone age. Always and every-

where from the earliest beginning, until now wood has been the commonst 

and usiful material for making things. But wood cannot resist the air. 

That means wood is not as strong as stone. The strength of the wood 

• 
and wood is not the same. But it is to mean l~ke this and wood is not 

• to mean stone 
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• .1. 

Wond cannot resist the rain, the air and the sun f or a long 

time as stone can do. About 7000 years ago progress became faster; 

farming had begun, and required new tools. To begin with, the old 

stone tools were highly polished because a polished stone could cut much 

better and faster than one left unpolished. When copper and bronze were 

discovered, much better tools were made from these metals. The uld 

stone tools were imitated and improved, but the new materials made possible 

the invention of tools not known before. 

Now in generally, this passage tells us about the instrumentis that 

were used in the ancient times, and at the same time it expresses the 

difference between the tools that were in the earliest period, and \4hat 

we are using by now. There is a big difference, you sea, In the ancient 

times, people, or man used stones and some other instruments in order 

to kill fierce animals which are large and small, but now he has disoovered 

or invented so many instruments like spears, · axes, which are made from 

bronze and copper. At the same time ther e is ~omething. In the third 

paragraph, that is stone was not the only material that was used in the early 

stone age - that means in the ancient time stone was used and still we use 

it - that means always and every where , from the earliest beginning until 

now wood has been mean's commonst and most usiful material for making 

things, very important but wood cannot resist the air, the rain and the 

sun, for a long time as stone can do. Now these have been the main points 

or:. ideas denoted in the pass age. 

Now who can read the first paragraph. Ok Mahilet. Then five pupils 

take ttrn to read the passage (seen above), one paragraph each. While 

they were reading, the teacher made them repeat the following words 

because they couldn't pronounce them properly. J.t the end of each paragraph, 

he said stop and called on the next ~upilcparagraph 1 - delicate sharpened, 
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wooden, to build a shelter, i,e could enlarge, he could defend himself 

from his enemies. Paragraph 2. a sharp one, ' axe, paragraph 3. stitching, 

animal skin, beasts, •••• ~ •••• 

Paragraph 4: there, from the earliest beginning, until now, for making 

things, to resist the air, as stone can do, ••• Paragraph 5: ago, 

faster, farming began, and required new tools, were highly polished, 

a pol ished stone , much better, axe, unpolished, made possible, invention, 

not known before,. 

At the end of the paragraphs, he uttered the following words to 

make the pupils stop and begin the next paragraph. 

Very good~ Yes, Elizabeth, the next paragraph. full stop. Yes, next , 

good Ok - yes, now you r ead pa r agraph 4 - Yes, Yared, you go on with 

paragraph 5. 

At the end of the r eading, he says, 'OK, who can t ell me something 

about the passage ; what does th e passage indicate? 

? who can t ell me in English or Amharic? First try to speak 
( 

in EnglishOK, yes, who can t ell me? come here, ve ry good . You can r e f er 

your book to answer. 

P. The ancient man us ed stone as his first tool(2). For many thousands 

of years, he had progress was slow. Progress became when f a rming began 

and required new tool s. The old stone tools were imitat ed and imporved , 

but new materials made possible the invention of tools not known befor e(2) 

T. OK , she has mentioned some important points to r emember, from the 

passage ; thank you. Now, you s ee , you can single out the most important 

points from each paragraph; then you can connect them; that means when 

you need to express them in short. OK, in th e first paragraph ther e we r e 

two great a dvant ages; man had two grea t advantages over the beasts (2) 

in the earliest pe riod, this means these two great a dvant ages were his 

bra in a nd his hands. 
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The only thing tha t has reforme d man is his brain a nd his hands - they 

are v e ry important. This is one point. The next point is his h a nds 

has a great contribution for the invention of new tools and instruments -

tha t means no animal as small as man haG such a large bra in and no other 

animal has four l imbs which are not used as fore feet - tha t means limbs 

were not use d for walking, but for doing something. This i s one thing 

that distinguishes huma n b e ing from other animals. You s ee the r e are 

so ma ny points in f a ct. One, man can speak; man can just invent or do 

so many things, and man us es his handis not for walking purposes, but 

for doing some other thing. This a nd other things ma k e him diffe r ent 

from other animals. Now you can just find out the main points; points 

in th e first paragraph reminds you this and othe r. 

OK with his delicat e h a nds man c a n discover and invent instruments or 

tools like a xe from stone a nd other things. What was th e first tool of 

man? 

P. stone 

T. s ton e , stone was the first t ool of man. How did he use it? By sharpen­

ing it. Am i clear? 

p. Yes. 

T. OK at the same time, having killed some fieres animals he used 

their skin as a cloth. This is also one of the import a nt points in the 

first pa ragraph . Now the s e earliest tools of stone:- a round stone for 

a hamme r(2) a sharp one for an axe were the beg inning of a ll the wonderful 

tools that carpenters, t a ilors, me cha nics, a nd electricians us e it today. 

You see by now a carpent e r uses his h amme r and the h ammer i s used fDom 

coppe r or bronze or a ny other me t a l, metal, but in th e e~rli est p e riod, 

a rough stone was us e d as a hammer and a sharp one was used as an axe . 

All these tools a r e an ext ens ion of the previous (2) 
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Now for ma ny t~ousands of yea rs man's progress was v e ry slow -

there w~s no deve lopment or th e r e was no change for ma ny thousa nds of years. 

progress 

P. 

T. " - improve~ent, or e l se he had only used short-lived stone tools. 

However, in lat e r years , h e ha d a dde d some bon e tools, for fishing, a nd bone 

n ee ds for stitching animal skins - th a t means it has now begun to improve, 

new instruments to r e place the old one. OK this i s ~ll I have for you today 

as far as the passage is converne d OK l e t me give you a home work, wait. 

P. t e n 

p. t e n 

How the r e a r e va c abularies are the r e ? 

Wo rd prac tic e on page 102: how many questions ;" , 

T. t en. Compreh ension on page 103, how many? 

p. t en . Do it for tomo rrow, OK? OK? 
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Teacher 6 Appendix continues 

T. (to a pupil) .Rea d the pas~age l Passage :T -~h;e~p~u~lr.l~d~o~w~n~w~a~r~d 
While the pup~ls were read~ng .he following words were repeated:-

p. The earth is pulling ••••..•.•.•.• 

T. No, first of all r ead the topic. 

p. Unit S ixteen: The Pull downwa rd. Count th e words of the passage : 

T. Stop, two r ead it loudly. 

Pulls c entre of the earth three , f ar, inside , shapped, stop, Girma, 

stop, s tudy, that, spherica l, ignored, idea , no.4, read it ludly 

six, they said, the earth, spherical, earth, their, seven, didn't, no word, 

when the earth rotates, stop, spill out, air, fly, rea d it loudly(2) the 

centre of which, what is your no.? t en , so who a re you waiting for? flow, 

flow, rivers flow down stream, wha t i s your no? word (14) fift een , seventeen, 

sixteen, seventeen, ( 2 ) eighteen, please r ead it loudly, stop, Ok, that is 

why (3) moving things (2) forc e ( 2 ) floE-t, stop, ok, it is my turn 125 

T. 
OK Unit Sixt een: 

The pull downwards, what is the meaning of the pull down? Wha t does 

this phrase mean? 

p. gravity. T. gravity The pull downwards means gravity, OK The earth 

is pulling everything towards it. Please list en and look at your book ••• 

The name given to the pull of the earth on things is gravity. Gravity pulls 

things down to the centre of the earth. 

The centre of the earth i s f a r inside the earth. The earth is 

shapped a lmost like an ora nge - and as I told you that, you know that -

p. 

T. no. 

P. Th( center of the earth is f a r inside the earth. The eaeth 

is s happed a l most like an orange ? Th e shape of the 

earth i s a l mos t like what ? 
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p. a n orang e 

T. If you cut an ora nge , you can find the c entre of the orange; 

The picture 

of an orange; ~k now, you know, draw the picture of an orange . 

This is an orange by the way, now if you open the orange, l et us now 

cut into - and where is the orange? Whe r e is th e centre of the orang e? 

we ca n find it somewhere here. which is the __ _ _ __ You can 

see the cent er of the earth just you know, you can underst ~nd he centre 

of the earth by looking , ora nge . 

~ c;- ,,<'. I :Q.I Q) n 'I 1" I). <f>C r1j 1" I). I).M (l;l" 1'1 do M c;- an 11 h tI r) e .I' () 1" [/). 9" t\h t 

~O!J.r) '1'lJ>nt an )mO!J.S' '()() '()eQ() 9" p. '() ~~t\h ~9" C;-r)Hnt an )mO!J.S' M 

'()e QM" 'l' 1 ;l"ll;"r)fl). "'I()t \[/). P. centre '() jill t? I OIJ() t 9" 

~O!J.h4.dotlnt: ()9"r)r\ I'lS'I'II'I- 9" 1 Q.I \[/). (]C+/ll \[/).: h lQH.Uf I'lIQ 

H.U 1" .I' () 1" I 1 C '() () 1" M Q M" I'll ~ '() ~ 

I'lc;- I'lIQH.U S'()f I1C l" 1Q.I I[/). 'rl1()"~CP()1 '()eQ()9": h I"> nl"1 

()S'ent 1H 'rlS'I'Il'l-l ()"'I[/).r1jt 'rllfr)()l: 1'lC;- anffiLi'j[/).9" r)e Qlqo 'rlH.U 

'rlH.U '()Ilnn. ~'!' ;t1"'i-t 9" lQ.l I[/). "'I ()t I[/). centre III tC I([)' "'I() t 

1[/)./2/ M' r) r\ 'rl 1 Q H.U (] c;- Q C 1 a ny 

"'I()t I[/). middle - middle I[/). "'I ()t 

~t9" (l;l" it i s not a centre; 

I([)' n()H.U cent er ~9" I() [/). ----_.-"" 
r)e circle IJJ C tl or we ca n put a dot; when we put a dot, we can say a 

c entre - 'rlH.U '()Ilnn. 1aJ.:: 'rlc;- hH.Uf I'lnhH.lJf S'()f[/).: hH.Vf I'lnhH.Uf 

.I' () 1" [/). Q.(l;tl". 9" I Q.l \ [J). Ml-tl I ([). "'I M I [J).: '() ~ Q () 9": I'll .. 

n () H.V e U 1" n 1 tC n 1 tC If 0Ij () t I aJ.: : 

OK the centre of the earth is inside the earth just as the centre 

of an OrE'Ilge is inside the ora nge '() 1).1 'rl 1 Q I 1C 1).1' I). 1aJ.:: Long ago 

everyone bel.ieved tha t the e'l rth was fla t. e V 1 t[/).'r) 1" 1).: ~e Q()9": 

'rll">lljf 9" lQ.l I[J). e(). ~lnL[/)' "'1M I[/). n()an<'.t mq: (I]4./2/ 
communal socie~y 

mfi: (1]4. q: r)t If "'I()t I[J).:: DuriIlg the prmmitive / nH.S'l 

'() 11 11 n.: n'1' 1 tl1 ~)C 'ili'i f' C qt I'lVn C: !'taJ. MIn r)t ntl tilM t HOD 1 



Appedix Contnued 

T. Ok let us keep sileat let us open our books on p-75, p.75; 

to day we are going to answer questions on word practice; these 
, 

wo~<u> are takenn from the passade: Nature s Qill. 

So, now no.1; who can read no.1 yes, read and fill in the 

blankspace with the correct answer come here Reed. 

P. we are trying to help them al •••••• althoeh (3) it is unlikely 

(3) that we can fully(3) -------- their needs. 

T. Yes, what is the correct answer. 

P. satisfy 

T. Although it is unlikely that we can satisfy (2) their needs. ,. 
Right, the correct work is ' satisfy. ' 

No.2 Question 2; who can read? come here. 

Try to read it correctly. 

P. There is no peace. peace is in our world. 

T. There is no peace peace is blank in our world what is the 

correct word for t at blank ? 

Yes , ---------- the reght word? 

P. peace is scares -------------

T. peace is ---------- peace is scarce, not squares, in our world. 

3. Now question 3; yes. Read londly. Blank water is drink ------

T. Loudly. 

P. Loudly. (doesn't understand the teacher) 

Blank water is dringe r --------------

T. dengerous. 

P. dengerous for health. 

T. Blank wat E: r is dall",erous fo r health what do you think the 

answer is? wha t water is denger ous for health? come here. 

P. lookted. 



T. lukted? we don't have such a word. 

P. teacher 

T. ihi. 

P. poluted. 

T. lOUii1y, 

P. poluted. 

T. all of you. 

Ps.poluted ( in chorus) 

T. he said poluted poluted water is dangerous for health, 

Question 5; let me read; ,question 4. 

4. Our municipality is blank in the centre of the city (2) 

yes, ok. our mucicipatity 

is blank in thecentre of the city. What is the answer? 

P. lokted 

T. loket? is it lokted? i s it?, ah. 

P. loked 

T. no. , yes. 

P. located. 

'1'. yes, loudly, loudly. 

P. Located. 

T. Yes, located. our municipality is located (2) in the centre 

of the city. Question 5. who can read and answer. question 5; 

come here. r ead loudly. 

P. In wonji (3) Ley (3) blank (2) the sugar (2) cane 

plantation during the dry season. 

T. Ok, the question is in wonji they blank sugar cane in the dry 

season. Ivhat is the appropriate answer? yes, 

P. irrigate. T. irrigate. 

They irri~ate the sugar cane plantation. 

T. Question ,6 . yes, come here; read lou.dly. 

~l. J t'- :. -: . ..: ,"'" .- t -
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T. Question 6. yes, come here; read loudly. 

P. The --------- plays an imprta~t part in the live s of the E~yp-

tans (2) 

T. The blank Illays an important part in the lives of the Egyp-

tans. yes, 

P. Aswan ,[lam. T. The aswan D elll ~' lays an important part in the 

lives of Egyptians. 7. Question 7 , who can read. yes, bring your 

book. 

P . ------ h€ye a deep knowled ~e of physics and Mathematics. 

P . engineers. 1 en~ineers (2) 

8 . Question 8 , who wil l be the reder ? who can read? \~uletaw, 

would you like to come here? 

P. There is a need to increase the ------------ of medicine for 

hospitals . 

T. Read it a~ain. 

P. There is a need to increase the ---------- of n.edicine for 

hospitals . 

T. what is your answer? 

P. my answer is besides. 

T. besides? no you are not correct. 

P. suple. P. suple? T. ah •• 

T. yes , P. supply '1' supply. the supply of medicine , supply . 

the s upply of medicine. 

9. Question 9 . l et me read and you will ~ive the answer . 

some peo~' le .:,0 to 80dere for the weekend for blank (2) yes, 

P. for recrea tion T. for recreat ion T. loudly P. for r ecreation . 

Ten; read and answer question 10. why don't you participate? 

this desk; this r ow? question 10; 

yes, come here and read. 
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P. This man is full of blank He always (2) jokes and makes every 

boody e i ther l augh or smile (3) 

T. wh;:.t is your answ:er ? 

P. fun. 

T. yes, t .is man is fun. He is always fun 

11 . yes, -question 11, come here bring your textbook; read loudly. 

P. Do you have any blank for dancing wi th the, girl? 

T. yes , read i1; a~ain. 

P. Do you have any blank for cancing with the .;irl? 

T. Do you have any blank for dancing with the girl? Do you have 

any what? what is your an0wer . P. any-~,portunity 

~. yes, question 12. come here . 

P. Nature blank us with (2) the necessities of life. 

T. Hature bl ank us with the necessities of life what is your answer? 

come here . 

answer? 

P. provides. T. isn't it? provides ok. Guestion 13 . There 

are five ( 2 ) volunteers blank Tamiru what of 

question 13 yes , yes , no.13 

P . besides Tamiru, 

T.14. come here, 

P . Blank through (2) the belo Nile is each the 

su ..... sudan . 

T. ok come IJere the question is bl&nk is not 

easy unti l you reach the-sudan . 

P . navigation. T. navigation, correct . T. yes, question 15, 

read • 

P . Our blank of weter power are more than enough . 

P . resources. T. our resources. T. The last question is question 

16. read and answer, 
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P. " Any river flows from its blonk t o a lower area (2) 

T. Any river flows from its blank to a lower area what is your 

answer. 

P. sorise, surise 

T. source, from its sources to a lower area. 

T. The next is structure. we will see s tructure. structure part 

present perfect tense. our $opic will be present perfect tense. 

The present perfect tense is formed from the verb to have t2) or 

has plus (2) past participle. This is how the present perfect 

tense is structured have or has + p.p. of the v erb, we will have 

the present perfect tense. Now let us take some example s. Examples 

on p-77, says. "He has eaten his lunch this is our example. who can 

reed this example? 

P. He has eaten his lunch i~ow, has eaten' is present perfect;" 

"eaten" is past particple So, this sentence is present perfect 

tense. (2) 

The next example : "we have" (2) what you have to know is that 

has is used for 3rd person sing? he, she, ar.d it, so has is used 

for 3rd p erson sing Have is used for the rest of pronouns. 

'l'herfore. we can say we have our sentence,"we have eaten our 

breadfast (2) 

Now let us compare these two s entencES; sentence'sand sent 2 who 

canread s ent. one again? Read, you read 

P1 Ilis breakfast. 

P2 we have eaten our brea kf&ct. 

T. right, have you understood 0 

P5' Yes 

T. Now let us do more examples from our text. 

'A' says study the followinL s entences carefuly Now. 

1) aster has lived in Addis Ababa for two yrs. Now we are 

goi ng to compar e thes e two sentenc es. let us 



£ ., _) compare these two sentences, let us compare these two 

sentences. Aster has lived in A. A. for two yrs, the second 

sentence is Aster lived in A. A. for two yrs, we have two sentences, 

the first one wi te present perfect and the second one with simpl­

e past. ( 2) because we have the V. to have and p.p. of the V. 

has lived. (2) Now this sentence is present perfect; the inpli-

cationis that Aster is still living in A.A . she has lived for 

four yrs. (2) in the past , still she is living in A.A. 

(the wholp sentence is r epested ) action is ioing on (2) But 

in the second sentence, look at the second sentence: Aster lived, 

only lived, in Addis for how many yrs? for two yrs. This 

sentence shows that Aster once lived in A. A. for two yrs, and 

now she is not in A.A. she is somewher e else in another town 

have you understood? INow let us now take more examples. ok 

repeat the following you will repeat aft.er nte, ok. 

she has studied english l or ten yers. 

P. " " " " " 11 

T. who can read. 

P . She has studied english for ten yers, 

T. she has studied English for ten yers. means, the ~earning 

of this sentence is she is still studying En~lish, yes, P. yes 

T . she studied english for ten yers, and she is till studyin 

Now. sent. 2. The woman has wept for two hrs. (2) 

P. teacher, teacher,--------------

T. The woman has wept for two yrs. and she i s till weepeing (2) 

The third one "It has sarved for tllree hrs . ( 2) P. It has 

rserved for thr'eehrs. 

T. read it correctly. 

P . It has served for three hrs. 

T. II " " " " Ii 
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ok the next sentence. All t"ese are expar. pIes of present 

perfect tense. 

4) you have played table tennis with me for five hrs. 

me for five hrs. 

" -. 'e have sunG songs for ten plThinute.s 

6. The boy has drunk since his childhood(2) 

7. The librarian has read books since dawn beginning from early 

morning. 

8. The pilot has flown since lunch time. All these statements 

are in sentance prasent perfect tence. The next excercise. p8,1 

T. 8-1 Do in the same way as in the example what is the example? 

yes. 

P. I lived in Narobi for two yers. (2) am living in Nairabinow). 

T. let us take the fj.rst sentence. N ow this is simple past, isn 't 

it? I lived in Nairobi for two years,means I am not Nai robi now 

(2). If you are not livin~ in Nairobi now, how do you 

change this statemeit? we are given the answer I lived in 

Nairobi for 2 yers, because we are given in the bracket I am 

not living in Nairobi now. If you are living in Nairobi now. 

your answer wi ll be I have lived . in Nairobi for 2 yea:cs, so when 

you are given the sense of linving i n Nairobi now, you have to 

change t en s inipl e past into present perfect. 

no.1. yes, 

P. she has cooked it for 3 hrs. (she is n't cooking it now. 

T. she has cooked it for 3 hrs . (she isn't cooking it now) Now 

you are wuletaw given in ten present perfect , so change it to 

simple past nLF, q fl'1maJ. n present perfect 

I'1nH.V (]).Q 9", e,n(])lJjb) ? QJ.Q simple past what will be your answer( 2) 

no. 1. yes. 



P. she cooked it for 3 hrs. 

yes, she cooked it for 3 hrs. that means she i s not cooking 

now, because alread y she ha s cooked. 

Question two you r ead and you (will) give the answer you read 

the question. 

P. He worked for t en years in ~ 3 in the garage ( 2 ) wha t 

is given in the brecket? He is workinG there now. so how do you 

change it? silence si l ence . The que stion is "He worked for 

t en years in the garB ze "Now change into He is owking there now 

He is working them now still h e is working there you have to 

change into what? present perfect tense, isn't it? what is the 

answer? he has wor~ed in the eare~e for ten years (2) 

T5 ok l e t us start r ead i ng, the first passage The s earch for 

f ood , our topic is The S:earch For f ood . (2) what is the unit? 

unit nine (2) ok follow me . 

man is a l ways r earch for new food and new ways of setting food 

I ons a,;;o men spent most of thei r time l ooking for food. They ate 

anything t .,ey could find. h ,i'lV 'iao71ao6J(]J. J?i?r;: mipl)h) flb'l 'igo'j' 

'i(]J. go ,.Q., ~ (]J. 'i (](]J. b'l]:. h.Q.r 71go r go i{l h , Q 6. A 1 ~(]J. n fM h 1',1' 71go r 

hQ,'l(]goi{lr 'i0lj,11.n 1', ao ' .l.Q. e,6.&)') ~nc : : 

'i.Q.r rI.Pr n fA e, Bll-T, 'iQOlfl. ~nc :: There was no choice they ate 

anything t ey could find fe,/I 'il) 1ID9" OIJA l' ~(]J. The second para-

graph ~ome lived mostly only on pl ant s They ate the t ruits, stems, 

and eaves Q6 some plants and the r 00ts of others h ,I1,.Q. l)-l. h{l 

f1~1' 'jrh TtlJ. nLJR,'l'T I)e, '1'fuouJ{', f e, lf!j'b'l<j( 6', T h fli t,'Thb'll!~ i/.Q.,: 

'I'm I) ip,m I'r 1', i"?p'r 1', (>,go 1 fl. 1 n c : ~, 
The ancient people when food was' scarce. t hey ate the bark of 

trees . 'i9"i{l 1'11'<'.1' rumc . h,I1 " .Q. l)-l. ncfr., ~nc '101Jf/D'lfl.T nCh go, 

.Q., ~(]J.? t~~J 
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(3) If they were lucky tlley would find a bi rd's nest with e:;gs. 

people who lived near water ate f ish or anything that was carried 

t th h 
h ,II ,.\). lJ-j. Q, qo ll.\).6) (13 J1' OIl 1tJJ. q CD 1j: h... 

up on 0 e s ose 
h,'I'I)6) /2/ eoo1f]f'I. S, lll'tt h,'''tU NllOffifl rlQli1~3.\).?'t'r~ \'Ihy? 

'?tl't q 9"lfl /'2. /' H'-: h,1I ,.\). lJ-j. Q,qo CDI/-(r hhlln. 3f'1. Ii'p]. "IUj e oo 1 

Il f'I. s(~me people also ate insects and small animals like lizards 

that were easy to kill. hili,.\). lJ-j. 1 ttl) 11 !\3i+ qOlJ.rf'l. 1', Til ii 

h,(](IT e,00 1llf'l. Qspecially .. h,Q ? liza rd 9"'.\).' 1(]).? 7'1,iil)!\r 

h,iit)!\T: : 

Lateer men learned to make weapons such a s axes, spears 

and sworks. gradually they beGan to ma ke weapons . 

'/'n n'/'n Ii.pr hLr' 9", OO)Ji?T 1[oo~ ? (]1J!Jj63 /3/ oo'1'G. n.3 -: (1l[ -: r?M 

JTi q(]1Jl)lif'l.T/ with vleapons they could kill large animals fo r 

meat. These early people couldeet much. 

hLr' aqQ, 1[(]1J~ -:h'l.aqM' 9", aq.\).G., 1[(]1J~ ? aqQ, 1[(]1J~ TI)M iI,liI)T, 

(]1J , Q G\ 1[00 ~ -: 

lfllqor ln~:: lfllqor ln~ 1Qfl q()9" aql't T 1(]).:: tii+ ent'r Inc. tl,Q hl1 

he Q two :: fl i+ q(]1J(]1J 1fl rrr j hI) 1tJJ.: : 

If they killed an ammel, they would drink the blood, e~t the 

ff1':Q.t rffFll)c~rrQ1heqa1[~~esr1[ ql't9" aql't T 1(]).:: QIJ()" emlllf'l. /2/ h'1', 1, 

e 'I' G. '1' OIl f'I. /2 / )Ji J (]). en I) 6) /2 / JD, 1[ (" h iC q 0IJJ1l6) 11 [ q 1't9" :: LrtWo 11 [ 

ellllll"'l.;'\:: Allright when they fnished the mea l there was no­

thing left. 

9"1ft. M'/' aql'tT hV 9",9" i1[ ql't9" aql'tT 1(]). : : (][n[ft. 9",9" qG!J.llG\ 11[ q()9" 'I' 

q 1't9" 'I',.\). q 1't9" 9", q 1't9" JD h ,.'I Wn q(]1J '1'[ m9" U e I) 1tJJ. h tt ~ i(]).:: hlJ '?tl't't 

n (]1J If<j' 1tJJ.: :. 
The fourth pare~raph At first men went from place to place 

to find their food. But when t t,ey beGa n to c:,row plants they stayed 
:WI ~~ pN}E':f ffJ}'lMt:J /"Il""ioPJ N..1Ye, 1A'tl.jlj~r:qw . . . /', .. In search of food 

JD 1 fl tt I't J h {l j (l j e, h ? tj!\ /2 / i1 [ n h ,II ,.Q. II fi 'l'T aq?f] T rL1!JD ~ 

hfl ri aq[f] T rL1!9"~ Il'.\). (lj qoolif]lifl Lr'l.j e 6'.m?;;):: They tranred ansp­

,als to work and killed them for~~y,t(jT' 1't)Ji?' 3lJ!M'l f'I. I't)JiJ -:3G.f]t'r 
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life was , litter better then! but the~e wasint much vartetry of 
food. 'K" q t7'j() ~nc ,1C 1 i Q9"ifl ()Q)Jj' q()9" /2 / 

variety of food Dey after day people ate the same food n '? 'f' "I­

'fvD nne, 9" 1 1l ~ Q). '? 01J!r0 1 ft. T: : 

The next pere~reph sr.adually men be5an to travel greater 

distances . Ex. plorers found new foods and tool< them back home. 

l'1U-i 11'7" 1lnJJ. l'1i.Q. (lj ,?aq,<fc!>()\. ~ln M,Qtwo:: Nlnlr'rt!.( n 1'1~-: h{lj' 

CD Q {l j e, 'til I'r I'll ( '101J.B n(j. 1'1 I'r rhey go from one place to another 

, I'll C '?aq,3 nn f'lQ). 11 9" 1l!'r 'M' 1l t'r I'l l C 1'1 e,oo I1J () Wo 1'1 e,Q ()'7" h'.? 

11,4 {lj CDII,.Q. {lj (]l)J11 Mnr I1JJ+ nH.l} I'1JI1Jaq, 1'1,lIi.Q. M~rl 1"1{lT, 

~Q).:: And is different foods spreed from one part of theworld 

to another 
61 q. ~ q. 9" C (IT l1i4 h fj: 1'1 '1 1'19" CD Q r\I) (]l) lJ! an r 

J1(]l) ~ : : A few people in It!he woeld still eat the same food their 

ancestors ate hundreds of yeers ago. 
fi <'.Qv (un n naqTi !) (', 1'1 r '?'1' iT 1'18 1'] f@. h, 

if> .Qco M 1'1 f@. e,oo 1 ft. q i n ~ r, '11" i 1l '1 e, ~ r '101J!r0 1 ft. fi <'.Qv 1'1 I'r: : 2." ? I'r 

nQ)Jj' '?n9" aqn r ~Q).:: " They continue to eat what they grow, and 

what they find near their living place. 

nhnru fcD;l j 'lt11Q).i 2J1D 1nl'r: : 

But to day were are carparly today wi ti l the past, with onproved 

transportation, many people eat foods that come from places 

they have rever seen. 

f'lJT fic.hfLjf@. 'M' 1lnQ). q(\!)Q).i 1'11C 9"i1l "Ie. i r (]l)(]l)11l e,T!)I'r: :MQ 

1'19" ? hh"'l.6h -: hje., hM· qOlJ?DI1JQ).' 9"11l (]l)(]l) 11l I'1n;wo ? hiT!)(), 

r?,rlTC tn, ~'I' '11'19" nr?irl'1C tni nn f1,lT nn9" t'h11{lr (]l)hh61 '19" 

11l (]l) () 'l'CD'1' h 'lth 'i.Q i Q).: : 

The last peregraph As population in creases men a r e lool<ing for 

ways to make the land produce more. 

h3t!.1 e,'i.II61 ? h'?ill(]l)c. /2/ (','i.II;,1 I'1(',QM" ? 1'1,1 '1t'h11ft. 'M'Ch'lill(]l)c. 

iQ). 'Iaq,'i.QQ). f'lJT h,l il.v M'trl '11"I1l aq9"c.! (]l)c"r aq11 r Mn f@.: : 
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life was? litter better then, but the~e wasint much varietrr of 
food. lC' 'l t'l'jr, Inc: ,1C i "i ~goifl r,{DJ]' <lr,go /2/ 

variety of food Dey after da y people ate the same food n <I of l 

1m>nne goifl )(l). <I"'l0'lfl.T: : 

The next pereoreph sr.adua lly men be5an to t ravel great er 

distances. Ex. plorers found new f oods and took them back home. 

hU-) l1go flM· h).Q. [lj 'l"'l.<j'oDfII. )lLt MQrwo:: Mtj"'it'rLCn hr-;: hflj 

CD Q fl j e '1..11 f'l. h 1 C <I"'l.E tift. h f'l. 'rhey go from one place to another 

, h1C 'l"'l.3M (](1). l1go flt'r 'M' flt'r h1C he,ovlljr, T9" heQr,go h).? 

fl,4 flj CDI1).Q. flj OOJJ1 MnT rLJJ+ nH,V hJIIj"'l. h,)I1).Q. MI1.i/ ?Di[lr) 

)(1).:: And is different foods spreed from one part of theworld 

to another 
b) '?' ~ '?' go C fl r fl, 4 h fj: r, a, r,go CD Q tit') 00 tJl an T 

1!oo ~: : A few peopl e in Ihhe woeld still eat the same food their 

ancestors ate hundreds of yeers ago. 
Ii ~7" rLlf, r] Mr, r) e '1', T '1'1', T h fl 1'] f@, h'1 

~.Q.ro h:31'Jf@, eao1fl. 'l)n~T1 q9"ifl '1 e )T q"'l,ao1fl. f-je,qv hf'l.::e'i'"&.f'l. 

r,aJ.'1' <lr,9" 0IJr, T )(1).:: II They continue to ea t what they grow, and 

what they find ne~r their living pl ace. 
r] fl r] ns 'feD(] I 'it n (1). , e,ov 1 r] f'l.: : 

But to day were are carparly toda y wi tt l the past, with onproved 

transportation, many people eat foods that come from places 

they have rever seen. hOlJS(1).~T h1C 'LQ(1). h"'l.3 (1).~T h1C 

(].Pr f-j~n.j'ft!l. 'M' flr,(1). qt\t')(1).) h1C 9"ifl "Ie) T 0000 1fl err) f'l. :: MQ 

r,9" ? h h0IJ.6 fl -: h Ie'1 h t\t'i 'I "'l0' 1Ij(1).' 9" ifl 0000 1fl h) rtwo ? h) rl){') , 

T&.) tiTC in) ) 'I' '1r,go n T&., n"lc in) M t1'11r r]r'\go ihl1 flr OOflhb) '19" 

1 fl 00 r'\ 'I'CD'1' h 'itfl 'LQ ) (1).: : 

The last pere3raph As population in creases men a r e looking for 

ways to make the land produce more. hU-, qihl1fl flf-j T go) 

h3i.1 e 'Ll1b) ? hqCUooi. /2/ e'Ll1b) heQf'\II" ? hi! qihl1fl. ~C "j')qCUoo(, 

)(1). q"'l. 'LQ(1). (].Pr h, IIl.u M I1.ti qyo lfl OIJgo (,J 00 c. T OIJ 11 T Mr] 'ft!l.: : 
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They are always seerching for sOU':" >''!S of new foods both on the 

l and and no the se, 

()] zh 'iQb'l:: What different foods are eaten in your village ? 

n 11 t UJ,{. C fI qo, 0, z iT qo 1 fl i aJ. Ufl c: tfl Il- q aqpv 1 n aJ. ? fO!l? j1 -h ~: h ~ 

ITcr 'WJ'l' C\Z, i l' hZQ ()qo h ,.9. ? 71'1' hU: qo, 0, ZiT? h,]"?: fG'" -Ill­

?1. n.tflfl hhnn.: Q{l:lI'hat else? hiDnl/: til): tfc ••••• h,.Q. 'i' 

ftJ- TinT qo,.Q., iaJ. qnr)rlf? q.QCH. Word Ok. r\r)qo 'I' 3'1'. M 

Have you ever eaten foods that are not grown in Ethiopia ? 

nil.T4A3 qoqzn'1'b'l qolfl q1tJo,n1lf fliT 'i'rlf? /2/ h ••• ~1i •• 

What do you call ruz Jon EnGlish? - nice we call it roce. 

South East Asia Qnn 
iWh~'t l1ave yowea:ten1 

• • . • • •. jz '1',:1;]'1 h'.Q 'I,IT 3 U ,.Q. ••••• 

JDI-"?,ij> "IT3 ' r\r)fI ? lI'hat filse? besides rice, 

? OlJhCi.: floC: ()qor)r\ ivoC M hZQ()qo ? 
-" '. .. . . . 

Now I want one student to read the first pare6raph , who 

can read. t eacher, teacher , teach~r. count the words of the 

passege. 

spent (2) ate (2) anything (3) 



~l~' ~,el1C':'.'FlJ. Im.:: Long ago everyone believed th4~ the earth was flat. ell, f'Tlo.fr)'flJ.: ~eQI'!9" ~, '\,7 ri;J''I' 9"1 Q.l 1{11. 

1'1' OIJI'! t 1(11.:: 
The primitive communal soc i e ty , 

1m. 7 . 
1{11. /2/ Ok, 

people began to stydying and prove that it is .spherical; you know that 

11." QC r progress ~ Sr'] II n 0lJ. "~n t 1.H. they could, just you 
know they could prove that the earth is spherical; 9" 1 ~, 1m. spherical? 9" 1Q., 1{11.? 'JIlG'IT GOjG J1'1'C;- ffilf'J'I' W \- 'l!jI'lG "l\J'fl O'l1Jl1t lJ. 1. ;t. '1'1' ""i lfiC Q G 'l! r) P. QG(/.: : ri ;J''f -t11l. f'J 'I' scientific OIl Q.G 1 'F1'i-

~ 
"'ll'l t 1m.· . ~c;- prove ~SS2Gr: : ~i"i. But other people ignored this 

idea ; you know that; idea "ll'! t 1)1> , Q.1 1m. 7 UlJI{l: UlJI{l . 
"'lll tIm.: : T. ~ Hi\! P,V, UlJI{l !JIllQ., 1f14 7 1\,1\'1' ri J'f Ql'jD 10 'fl" lJ.1'io9" • 

1f14 {lAm. hBtnl'i-!JIl InC: heQA!JIl h1'l. 7 
• 

Have you followed? Ps. Yes, Yes, we are. T. they said , "If the earth is spherical, the people 
on the other side of the earth a r e standing on their heads." 

I fA. ? ri;'f "" G. t nn {l t U1 c;"C QD 1 B U \- InC "l ('IT I fA. ? n '1'1 ~ r) 
t'Flll. e ~ \ nc /7, / These people didn't unde rstand that gravity pulls down 
everything towards the centre of the earth you know. Nothing could stay 
on earth without gravity; you know that nothing could stay on earth without ~''l.7 gravity (2) h B Q 1\!J'l I . For example , if I throw this chalk up it f a lls dOVln 

because of gravity (2)~eP'l\?'l 
P. Bl'ln 'PtI: 

~ 1 'I '\, 7 The force of gravity you know !JIl , .\'G1<jlt\ "Il'!t 
~''l.7 

I grllvity 

InC: "'lA t 

I f147 IT. h J l'he forc e of gravity pulls it 
f')Bc;"C OQ ', ;.~ I'lnt f'JBc;"C 

'Fh hli:-K'" h£>;t QCr'] 

BV'f Th ~9" {lr) ~Q r)B . 
he Q A rn h 1 'l. r When the earth rotates what do es i <; mean? 

'1!> i"ihC hC .. - . "Di"ihChC "lAt 1f14 :: 
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T. If it were not for gravity everyone and everything would be thrown off 

the earth. The water would spill out of the oceans you know l'le 121\9" 71 1 '\7 

Even the air around the earth woul d fly into space. Did you understand 

T 
P. Yes. Ok. It is gravity that draws things to the centre of the earth and 

gives them weight eT19" l{l;l:f '" 6'/l\t \(1).: e U ;t(!).'l';t-t\flJ.:: 

• 

Rivers flow down stream. Rocks roll down from mountain sides h t~~ 

Q.1Je {lt1<j'. : 11.14. 9"1 elJc;-tl~ e 1hrl!\t\ t'I l'leQI\9" 711'\ 7 l'l3' 

because of why? gravity, because Of gravity - force of gravity the rocks 

roll down l'le 121\9"7 Fruits drop down from tree tops. Ok now let us draw 

• 

a tree. Let us assume this is tree. Her e is a fruit, l'l e 12 i\9" 7 l'l 3' 

l'llJ.1 eUf rUe \f 

9"1 t(JC;-i\f7 

drop ;t- .QC Jl\f' 0:> L.t 

• 

things fall down because of gravity. That is why moving things up ward 

is difficult and bringing them downwards is easy .l'l Jf lJ. because of 

gravity l'l1Q.1 \lC [112 ./:I,e lill4. JIi f1c:c;-tl: l'leQI\9" 711'\7 aJQ ;t-f 

{l1i\ '1'(1). rIlQ;t-f n9"c;-ao ,ntU)o, eLJc;-tl 6'/i\t \[\.:P. 'l't\tl \[\.:' 'l't\i~ \[\. 

6'/i\t \(1).:: 9"h1J+9" M"1Q.1\[\.7 nnnt )l"h1St i\ 9" I)t.ht\e (])Q ;t-f 

e ill [ 'I tl: l'l e 12 i\ 9" ? Ii i\ H.U nOW] C 2.n t lH it can dro wn l'l e 12 1\ 9" 71 1 '\ 

I mean it can easily go down 9' h .,. O.Ll1l) • t . b 
'.>"' J. J.S ecause of 

gravity nH.U 'le \t lint htie illQ;t-f eMjtl MQi\9"7 P .l'l3' mS2 tie 

11 l'leftl9": l'leQi\9" 71,,,, ? When the force of graVity'is not strong 

enough things float in the air or water l'leQ(l9" 711'1.7 q:mL,t lint . 
n (\ 11 \ 6'/ 11;'" ([19" \ 1 C n.111 n:m <'. t t\ e ill e 9" n aru t\ e e 11).( q: \ n C 

l'l e 12 i\ 9"; (19" rj i\ let us take a piece of paper ill c: 'l't 1 i\ 9" rj i\ 

eUT1 illliQl (I tQ)(] \ l.K 71 1l2H.U {ll (I :J't i\ tQ)(] \:- 1J-!. t11).(q:c;-

immediately :m L, t tie ;tC 4. i\ T M 12 1\9" n VI, 7 :m (. t tie q9" fC 9-" n t 
• 

9" h 1 Jt 9" 1 0, \(]) 7 because of gravity 
\(1). l'le 

• 

121'19"7 n v. 7 l'l~ q:m 4t l??i..t strong (jIWl c;"C eUT 9"1 t tl' l 

• . 
Inc C1ji\t \ (j}o 7 tll) q: <i. t</>[ \ nc : : 

• 
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10 '/'10'1' ht"TM: : Because of gravity we can sit properly and we can 

stand properly ••• he 12(\9' 1'\1 'l. This the last and the best • . 

Ok. I will now try to ask you the meaning of the words. So the words 

" 
j' 

written on this book shape (3) . 'l'CI'; "l(\t \ar:: T. shape means giving 

. '. 
form or shape 

; 
T. Ok prove showed to be true T. Ok 1'\ n. all right shown to be true 

. ,,~ 

ok nOlJC <;' 9' 1 0Ij (\ t jar 7 who can tell me the meaning of prove in 

" sh wll 

Amharic. Prove means (P.T .) (), L ) 1 l' "l (\ t \ ar: / 

"l11t "l(\t \ar:: sometimes 

"l(\t jar 7 p • OIfL )l;r hLJ1ffi. . , 

h(\:: he 121'19' h 1 'l. (\9"111\ you take'break' q"VI ar M" II 1\ 'Break' 

what is the past tens e P. broke T. What is the p.p of break? 

P. broken. What is the present participle of break? P. brokinq, 

breaking. 

T. Those of you who say broking raise your hands; breaking. So breaking 

q"'UIar ,,, ell jar 0lJ(\ t jar: "l(\t \ar:: 

1'\11. £, U 11 1'19" 1 h10 rT) 1 0Ij(\ t jar 7 

this is th e 
meaning 

v e rb to broke 

\ ar P. past participle T./ 9'1 OIj(\t jar 7 which stands 

far and near 

between 

he!2(\9' 1'\1'l. ? MCflC;- n?'l' aollh" J(\ "lM \ar: qHflC;- q?'l' 'ilt 

OIf(\t \(1\0:: h!J.1 ell I'\f{U ile eU11 1i" 1'\112 n9" 1'\112 'l'1';"T lJ<;" 

. . . . 1'19" II 1\ this is a b"oken pot 

P."l()C:: broken is used as an cadjective 

he 12 (\ 9" 1'\ 1 'l. 7 broken means 

• 
9"1 "l(\t \(1\0 7 aonnc T. sometimes 

. 
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spherical (4) I want you to tell me in Amharic the meaning n{l CllJ A t 1(1). 

p. h{l OIJ/'It 1(1). T. Ok n{l JA(1). iJ>C?; CllJAt 1(1). •• 1\1\ 9"19" 

tC -w" 1 q/'llD9'anything that is shaped like e. ball, or round shape, 

P. h{l iJ>C?; JA(1). OIJAt T. 'ball' ;t(1)..1'I\'fl). 1'1 qQM' 1'11'\7 ignore (2) 

P.tl\ OIJAt ~ .(2) T. 1'1" 'fl) OIJAt j(1).llhat is the past tense of ignore p. 1'1 ~ 

P 2 ignored (2) T." ignored" 1'1 t n fr. ligno=dl nfr. urn is silent 

draw(3)P'n~ teacher T.Yonasat>lott T·at>l·tt 1(1).l'IeQM' 1'1,,\ 7 

M'r)t\ A lat> Q. I'IC J'fl).:: M'r)t\ U.f't 
. , I am 

drawing the horse draw I'll Q H.U !llot t t e JI\ () 
t\t) 11 

M!.QM' 1'1 )p.71 draw 

OIJ A t at> r) () j (1). I'Ie Q 1'19" 1'1 ,.... 7 draw • 

• 

1'1 i'i.: now (2) let us m l2 '1' J 't' 1'1 1 't..Q. 

Fill in the blank spaces in the following s ent ences with the corre ct words 

from the list. 

float float OIJA t 9"1 CllJ/'It 1m· 

P. teacher at> 1r)6'.(j: 

T. afford? (jOlJCC;" 11L"l :J1)1r)6'.(j: no 100, Hmt;' Hm"'i 

p. The study of the earth dash that the earth is not flat (2) 

T. The study of the earth proved that the earth is not flat (2) 

No.2 name of pup. . . . 

full sentence 

P. Put arubber ball into an empty bucket 

Put a rubber ball in an empty backet fill 

ball will not sink but will in the.j ·bucket 

the bucket with water. The 

on the wat e r CllJ 1 j (1). n Q 1{l 

Put a rubber ball in an empty bucke t fill the bucket with water. The ball 

will not sink but dash on the water. 

It was then read correctly. 

p. No.3 Ok. p. 

1'1 'i, Teacher 
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