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ABSTRACT

The purpose of this study is to find out whether or not teachers
in Addis Abab; Zone Four Junior Secondary Schools use vernacular while
teaching English, and if they do, to what extent they use it.

Of the junior secondary schools in the zone, six were chosen at
random and from each school, one grade seven English %eacher was chosen,
more or less, at random. Each teacher was recorded, Qhe recording time
depending on the length of oral communication within the 40-minute
period.

The steps followed in the analysis of the data, in general were
classyfing thewhole discourse into Amharic (vernacular) and English
(medium of instruction) and finding out what share of it is vernacular,
dividing the discourse of each side (teachers and pupils) into vernacular
and medium of instruction in the same way, and computing frequency
( the number of vernacular words used per minute) for each, and lastly,
classifying the vernacular used into Bellack's four pedagogical moves:
structuring, soliciting, reacting and responding. To facilitate the
understanding of this analysis, full text of the four moves is gilven,

The results show that, of the total classroom discourse of
teachers and pupils, 71% is English (medium of instruction) and 29%
Amharic (vernacular),

Of the total discourse of teachers, 69.4% is English and 30,6%
Amharic. Of the total words used by pupils and teachers, the teachers'
share is 81.9% and the pupils' share 18.1%. On the whole the pupils
do less than 20% of the talking, and the teachers more than 80% of it.
On the average, about 5 of the teachers' total classroom discourse

(30.6%) is vernacular, and the total average frequency of thir use of

vernacular is 17.5 words per minute.,



II.

The results, further, show that the type of English
lesson (passage, vocabulary or grammar), or the type of
excercise (objective or subjective) affect the extent of the
use of vernacular, which varied not only from teacher to

teacher but also from teachers to pupils,

The total average of the teachers! move, in order, is
structuring (59.8) soliciting (24.8), reacting (13.3%), and
responding (2.1%). Generally speaking, almost all the
responses were done by the pupils, and almost all the

solicitations by. teachers.,

It was thus ooncluded that only % of the time alloted
for.the feaching of English is really used. The pupils have
developed the habit of hearing in English and speaking in
Amharic, This habit is likely to increase in magnitude
because teachers tend to insist on making the pupils speak
in Amharic even when they are able to speak in Eﬁéiish.
Translation also seems to be inefficient because éhere are

instances of mistranslation and confusion of crncepts,



CHAPTER 1.,

Introduction

1.1, The Problem

1Tel.1 Statement of the Problem.

Though teachers are expected to use English as a medium of
instruction, it is alleged that most of them actually use

Amharic either wholly or partly.

The purpose of this study is to find out whether or not
teachers in Jjunior high schools of Addis Ababa Zone Four use
Amharic while teaching English, and if they do, to what extent

they use it.

1.1.2 Significance of the Study

The significance of the study lies in the fact that nothing
has been written on the topic so far. The writer thinks that
this kind of enquiry deserves some attention. It is hoped
that the findings would help all concerned to discuss the

question of the use of vernacular objectively,

Te1.3 Limitations of the Study

As this research is confined to only Addis Ababa Schools
the various schools in various parts of the ccuntry may not be

represented,

Another possible limitation is the attitude of the sub jects,
As teachers are usually conscious of errors and weaknesses in

the presence of observers, the subjects of this research might
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have been conscious of the use of vernacular and tried to avoid
it as much as possible. They might have made special preparation
before hand in such a way that they and their pupils can do
without vernacular, thereby making the classes seem ideal, As

a result, the data may not be typical,

1.1.4, The Scope of the Study

The research includes only 6 grade 7 English teachers from
6 Addis Ababa Zone Four Junior Secondary Schools, more or less,
chosen at random. Because of the limited data, therefore, the

study only reflects the practices of the teachers studied.

1«15 Method of the Study

Of the Jjunior high schools in the 2one, six were selected
at random. In each school, one grade 7 English teacher was
selected. Fach teacher was recorded, the length of the recording
time depending on the oral discourse of the class, The research-
er had previously proposed to record each teacher for 40 or 45
minutes, but this has proved to be impractical because the
classes are 40-minute pericdsmaximum,rand oral communication
never lasts that long, The recorded lessons (193 minutes)
were classified into Amharic and English. The Amharic part was
again classified on the basis of Arnold A, Bellack's pedagogical

movess Structuring, Soliciting, reacting and responding.



11,6 Procedures:

The researcher, first of all, had to go to the Zone School
Office and find out the names and locations of the schools.,
Having done this, he chose the schools to be studied at random,
and went to the respective schools to introduce himself to the
directors. Then, with the help of the directors, the teachers
to be studied were chosen at random. When there was only one

teacher, there was no alternativet that one teacher was picked,

Next, time table was arranged with the teawrhers, for
recording. But going to the classrocms with the tape-recorder
according to these arrangements proved to be a failure because
the teachers resisted it, though not directly:s scme of them
said they conduct tests on these days; others said they would
check excercise books, and still others said thet they would

make the pupils do written work, or correct assignments,

As a result, it was necessary to change the procedure.
Accordingly, some of the subjects were dropped and others
replaced. Recording was given up for the time-being, and
arrangements made cnly for class observation with the teachers.,

Observation went on for a number of d..-” -“-ch teacher's

classroom, during which time the r;ae
the teachers ahout the classes of
remarks and constructive crlticiE

ience and also got feed-back.

The researcher, in his sixteen yé;“
has, at one time or another, taught English in all grades from 3 to
12, This has played significamt :_.le in enabling him to get on

with his subjects by contributing caem=tructive suggestions to the



the teachers., Tt was at this Juncture that he asked them to
let him record the discourse of each class for a few minutes,

to which they responded positively., Once the recording started,
they didn'¢ worry about stopping it; it continued for asg long

as the oral communication continued,

1.2 Definitions:

'1.2.1 (a) A vernacular is the native Speech, language, or
dialect of g country.1
(b) & vernacular is an endigenous, native (language)

spoken by bPeople of g country or one's own country.2

T.2.2The word 'translation’ is used throughout the bPaper, 1In



S
CHAPTER 2,

REVIEW OF RELATED LITERATURE
A conclusion regarding the specific effect of the use of
vernacular on educational programme can only be reached through
research and experiment, and no research seems to have been done
so far in this respect in this country. However, it is worth-
while reviewing the experiences we have had and the views and
principles reflected in the works of writers on foreign language

teaching, regarding the use of vernacularp,

Though no research seems to have heen done ot .the topic
under study as well, the researcher, has, somchow been akle to
find one on a related topic. Fanaye Turner (1971) in her
"Study of the Standard of English of Ethiopian Students in
Grade 7" says that four out of the six grade 7 Ethiopian English
teachers she interviewed, vaed Amhario while
teaching English, not only because conditions forced them to do

80, but also they thought it to be vital.3

Our knowledge of the use of vernaculay in a foreign (second)
language teaching dates back to the Medieval Period, the time
when the so called 'indirect method! appeared.4 Other similar
methods are the grammar—translation (which is basically not
different from the indirect method), the 'bilingual' and the

'unit! methods.

The indirect method emerged from the study of logic

(Dodson: 1967).5 At the time, all sub jects were learnt on a

'stylistic! basis where reality was put in a 'scheme of Pregises



and conclusions!',

In its extreme form, it implies that the learner is
initially presented with grammar rules and a certain amount of
foreign language vocabularyy incorporated in a printed text, and
the 1¢arner uses this to deduce foreign language sentences "by
permutating the factors found in the rules and the vocabulary,"
The meaning of the foreign language sentences to be deduced is
usually given:by means of printed mother—-tongue sentences, or
phrases while the resultant mother—-tongue sentences are expressed

in a written form,

First of all the learner must acquire the skill of translating
in writing form his mother—-tongue into a foreign language, or
vice-~versa, and consequently the spoken form of the foreign
language plays little or no part in the learning process;
secondly, it is assumed thatg learning is merely a deductive
process, in so far as the data presented are utilized by the
learner to create new foreign language sentences by means of

a transfer technique.9

The grammar—translation method develops at the time when

modern languages were trying to establish themselves as

"a respectable study for intelligent students, as a study that
made 2 real contribution to mental training and intellectual
deve10pment10, and "dominated Europe" for a century, ie. 1840's

to 1940'5.11

The how of the method is the "deductive representation of
rules and explanations" of structure, followed by excercise

and translation of passages of prose, and sometimes of poetry,



T

to make students conscious of the contribution of each word cor

syntactic structure.Tz

The students, who were usually highly intellectual and
interested in abstract reasoning, tried to understand the logic

of the grammar as presented; learned rules and exceptions and

13

memorized the paradigms and vocabulary lists, In this way,

they became adept at B i taking dictation and translating
foreign language text into the native language text, and

vice Vea:'e.a..mL In an endeavour to practice application of rules
and uses of exceptiomal forms, the student was often trained in

an artificial forms of language, some of which are rare, some

old-fashioned, and many others of little practical use.16 The

language learnt is mostly of literary type and the vernacular

17

is detailed, and sometimes, 'esoteric' In River'!s words:

ss s for an average student, it is labourous and
monotonous: vocabulayy learning, translation,

and endless written excercises, without much feeling
of progress in the mastery of the language, for

the greater part of the time, is a passive one - he
absorbs and then reconstitutes what he has absorbed
to satisfy his teacher.

The method, however, is not demanding on the part of the

teacher ie, it is easy to set tests

work'! and assign grades; it does nof #e digqu i

gimgation
, B )

to plan, since the textbook can be §

In the unit methodzo, a unit of interést is chosen by a

class by vote, and a committee of learners prepares a dialogue
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in the mother-tongue. The teacher translates it, trying to
stress one grammatical point and the learner studies the
content vocabularpy of the situation. 4 list is made of
grammatical constructions and the vocabulary is learnt by

associations; phrases and sentences are memorized,

The bilingual method is the blend of the indirect and

direct methods, and other elements not found in both,.

Regarding this, C.J. Dodson writes:

Broadly speaking, the bilingual method includes
almost all the activities of the direct method,
and some activities of the indirect method though
drastically altered to satisfy different aims,
together with new activities not to he found in
any other method. All these activities are
systematized into a new synthesis, consisting
of various language learning excercises or
steps graded in terms of difficulty, to enable
the pupil to reach a level of proficiency which
will not only offer him an opportunity to pass
examinations but will also ensure that he can
make use of E%s new language in a foreign
environment.

The aimSof the bilingual method are as follows:22
a) To make the pupil fluent and accurate in the spoken
and written word,

b) To prepare the pupil for the achievement of ftrue!

bilingualism!?.

The use of the grammar — translation or indirect method,
as it is, is now out of fashion, and as a result, has been
strongly objected to by authorities on foreign language

teaching.,
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Jack C. Richards and Theodore S. Rogers are of the opinion
that the method teaches about language rather than language.
They write: "... grammar - translation was the offspring of

German Scholarship, the object of which ... was, to know

everything about something rather than the thing itself...23

C., J. Dodson considers this and other similar methods which
use translation as 'language teaching taboos! and 'superstitious?',

He writes:

« . slanguage teaching tahoos such as the mother—~tongue,
grammar, the printed and written word, which have
afflicted our teachers with over-sized guilty complexes
are nothing but superstitionguhanded down from one
innocent victim to the next.

Dodson, further criticizes attempts to put language in a
rigid framework of rules and the tendency to rely on rules

alone, to learn language. To put it in his gwn wordss

It is deplorable, however, that it is assumed that
the learner can only acquire translating skills at
the expense of oral skills., The reverse, in fact,
is the case. The majority of learners can trans-—
late efficiently only after they have received a
thorough grounding in the oral aspects of the,.
material to be translated in a written form.,

However, the grpmmar—translation method has still strong
support in its modified form, Richards and Rogers (who are its
opponents in its extreme form as seen above) say that it
continues to he used in a modified way in some parts of the

world.27 They refer to Howatt (1984) as saying that, "it was not

nedessarily.  the horror that its critics depicted it as"28
7



Howatt, further, says:

ses the adoption of a basically mono-lingual teaching

methodology through the use of the foreign language

as the normal means of communication in the language

classroom,... never meant 'banning! the use of the

mother—tongue,zgxcept in the extreme versions of the

Direct Method,

It can not be denied that we cannot completely rule out
the use of vermacular in foreign language teaching, and we are
also likely to use some elements of the zbove-mentioned

methods; yet none of these methods is helpful for foreign

language skill development, as it is,

The direct method (Berlitz's Method)30 totally rejects

the use of wvernacular, According to this method, no use of
native language and no grammar rules are allowed; the lexical
and grammatical items to be learnt are graded and ordered and
the student should learn to think in the foreign language

ie., there is direct association of the foreign speech with the
learner's thought. Reading and writing shculd come only after

the student has attained mastery of speech.

The direct method has not been acceptable in its extreme
form either, though it has had better days than the translation
methods discussed above, B.V, Belayayev says "These two extreme
points of view é:direct and indirect methqg7 must be considered
to be equally at fault."31 But its use with modification will

continue popularly.
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Rivers, in this connection, reports:e

The direct method continues to flourish in

its modified form in any areas. To counteract

inaccuracy some explanation of grammar of

functional type is given in the native language,

while retgéning the inductive approach wherever

possible,

We have seen above the various approaches which appeared
at different times. Each approach or method was the outcome
of prevailing conditions regarding foreign language teaching,
The adherents of each method tried to come up with better
views criticizing, totally rejecting the view(s) of their
predecessors.or amending them. Yet authorities on foreign

language teaching are still divided, and it seems that this

will continue.

The general tendency, however, is tha¢ translation into
the mother—-tongue, as a method of teaching, is disadvantageous,

particularly in the early school years.

According to I.S.P. Nation (1978), translation into the
mother—tongue is criticized on account of the following
reasons.33

1) There is not exact correspondence hetween one language
and another,

2) Translation into a mother—tongue is indirect,

3) The use of mother-tongue takes time which could

bPetter be spent in using the medium of instruction.
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P.B, King (1973) lists the following shortcomings of &r
translation as a method of teaching.jh
1) It makcs L, seem dependent on L, and prevents the
learner from understanding distinctions in L2.
2) It tends to encourage peculiar L1 sentences while

translating and fosters the impression that strange forms of

native language are permissible for translation purposes.

3) Translation may encourage L1 reference ancd setting up
by the student of his own correspondence. This often results
in awkward expressions. For example, the English formal
greeting "How do you do?" directly translated by an Amharic
speaker into Amharpic may read, "indet tiseraleh" which when
translated back into English reads, "How do you work?" and

35

which is not greeting at all., Hailu Fullas, in this
connection, says that the difficulty and complexity

originates from many sources among which two are the context

in which a text or sense is uttered, and the cultural back-
ground in which the language is spoken.36 A word or expression
in one language corresponds with another word or expression in
another language only in one of its contexts. There is no
one—to—one correspondence. 1In this regard, D.A. Wilkins says;
"A learner, having learnt that "t e t e" (French) is head of
person, will assume that it can be used in all other cases

where "head" is used in English.37
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King seems to disapprove of translation, particularly in the
early school years, He writes:
... the overall impression of any translation attempt
at the early stage is that the teacher is concermned
with guiding the learner too narrowly, and that in
any case the learner is not in a position to evaluate
the choice open to him; the intention in practice,
seems to be that there shoulgshe no choices, which
satisfay the whole position,
He goes on to say that the learner is better off at a
more advgnced stage, "say at the University of Cambridge
proficiency level, "in that he has mastered basic structure,

39

and is faced with longer and more naturally expressed texts.
Yet he thinks that there are two faults.uo

1) The basic approach is unreliable, "sink and swim," The
student may or may not translate acceptably, and is then

tconfined! with an acceptable version at the end, but the

principles involved in the translation are not examined,

2) The texts chosen for translation are usually literary
and historical, This, apparently, limits the students'
experience of translastion unnecessarily limiting it to the

most difficult type to translate,.

Another problem facing the teacher, in connection with
translation, is that of examinations, "There is no way" says
King, "around the lexical difficulties that translation

ol
poses.

J.B, Hilton objects to translation into a mother-tongue

for two reasons,



He states:

The main objections to translation into the mother-tongue
are based on (a) the fact that it does nothing to advonce
the ssudy of the target language, especially at the stage
where its content necessarily be severely limited;

(b) the fact that in so far as it interfers with thjigking
in the target language, it is obstacle to progress.

Nelson Brook (1960), speaking about an English child learning
a foreign language objects to the use cof translatiocn compeletly.,

He writes:

What a language learner must not do can be summarized as
follows: (a) he must not speak English, (») he must not
learn lists of English~foreign langunge equivalents, and
he must not translnte from a foreign language inte
English, All these activities will nullify his efforts
to establish within himself a co—-ordinate system of two
languages, and will instead only collapse thehgtructure
into a compound system with\English dominant,

He stresses frequent practice, and puts the responsibili-
ties of a language tescher as follows:

He Zﬁthe language teachep_7 riust remember that students
learn to do what they do, and that they do not learn
what they do not do, He nmust adapt the naterials at
hand to needs and progress of his students, He must
have all availahle information about the learnings
his students have had in the past and are going to
have in the future, He nust espeeially be on his
guerd against the false objectives already enume-
rated; the pairings of single words into two
languages, translation, analysis of graummar for its
own srkej; finishiﬂﬁ the book and coaching for
extramural tests.

However, Brook reconmends translation at an advanced level

b5

as literary excercise.

David A%kinscn warns against the following "dangers"
resulting from the "overuse" of the nother-tongue in the

classroon, though he supports it in principle,
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1) Once the habit is developed, the tencher and/or the
students begin to feel that they have not 'really! understood
any item of language until it has been translated....

2) The teacher and/or the students fail to observe
distinctions between equivalence of fornm, semantic equivalence,
and pragnatic features, and thus oversimplify to the peint of
using crude and inaccurate translation.

3) Students speak to the teacher in the mcther-tongue as
2 matter of course, even when they are capable of expressing
what they mean (in the target language) .

L) Students fail to realize that during many activities

in the classroom it is crucial thag they use English.

The direct (Berlitz) method, as we have seen earlier,
forbids the use of translatinn.h7 Thirteen oral procedure
rules, directly addressing the teacher, have been listed,

of which the first one runs, "Never translate ~ demcnstrate."hB

Belayayev says that ",., it is not translation which must
precede comprehension, but comprehension which mnust precede
translation."u9

He goes ont

... translation made to achieve comprehension will

never be =dequate translation because in such a case

it will be determined, not by ideas, but by the

mechanical ngtnposition of le¢xical and grammatical

formations.

Thus Belayayev, directly or indirectly, discredits verna-
cular in foreign language teaching. Comprehension, the

reasesrcher thinks, is all that we need a vernacular for in

learning foreign language skills; if there is mno comprehension
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problem, it means we do not necd it, unless our objective is
something other than the acquisition of language skills.,

We may accept in principle that some translation is
tolerable in foreign languaze teaching. Even then
translation is not an easy job. In this connection, Robert
Lado says, "...g00d translation cannot be achiecved without
the mastery of the second 1anguage."51 But not all teachers
master both the mother—tongue and the second language
equally well. Information (knowledge), as a matter of
fact, is closely interlinked with the language in which
it has been acquired and can better be taught in that

language.52 It is not easy, for example, "to learn

arithmetic in French and teach in Douala.“53
In the foregoing pages, we have seen the shortcomings

of translation in foreign language teaching and the problems

we encounter in using it. Some views (such as the following)

neither strongly support nor oppose it. According to Henry

Sweet, translation naturally comes at the beginning of

learning a foreign language, whether we like it or not,

and tcross—association!' is not the c:a:115<'3.5Ll *Tn the time

of great excitement!, he says, ' we fall back on our own

native dialect', and even though we cannot deny that

translation strengthens such cross—associations, we cannot

55

admit that it is the cause of them. UCross—association®,
Sweet goes on,"cannot be got rid of by ignoring them," on
the contrary they have a bad habit of cropping up when
they are least expected.56 Sweet further argues that the
"remedy usually prescribeds that the pupil has to learn

to think in the foreign language", does not work for

one cannot think in a foreign language till one has a

'thorough and ready! knowledge of it.57
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Regarding the view mentioned above, Atkinson says that the

' truism that you can only learn English by speaking English' is

axiomatic, and it does not necessarily follow that English should

always be the only language used in a classroom.58 "My intention,*

"he goes on, "is to argue that at early levels at a ratio about

5 per cent native language to about 95 per cent target language

29

may be more profitable,"

Belayayev tells us that translation is not clearly defined,

and as a result, is not used appropriately.

He states:

Although people speak and write a fair amount about
translation, the general concept of translation,
nevertheless, remains not completely clarified and
defined a result of which is the incomplete use
made of it 88 the teaching of foreign languages

in schools,

Despite its tremendous drawbacks, translation into a

vernacular has some nerits as well., Sweet, in his reaction to

Franke's argument, says that translation is more efficient
than 'picture method!, Franke's argument is as follows:

ess by this method Zﬁthe picture method_7 a German
learns the meaning of the French word 'chapcau’
by first associating it with its German equivalent,
thut'! and then associating 'hut! with the idea
'hat! but show him the word 'chapeau' in connection
with a picture of a hat, and he will be able to
establish6q direct association between the word and

the idea,
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Regarding *chapeau, hut, and hat, see appendix A¥

Sweet comments:

The fact is that to a German the word 'hut! and the
idea 'hat! are so intimately connected that one
suggests the other instantaneously and without
effort. Again the picture gives only part of the
ideas associated with the word !chapeau's; the

shape and the size of hat varies, and 1is, besides, 2
secondary matter compared with the fact that a

hat is meant to protect the head from the weather,
Now the great advantage of the word as opposed to
the picture is that it is practically an epitome

of the:e whole group of ideas, and the equation
'chapeau! = 'hat', enables a German to transfer
bodily such a group of ideas from his own to theg,
foreign word. This, the picture cannot doj sosoe

Sweet further says that definitions are not as efficient
as translation, either, in transmitting a concept.
He argues:

Definitions, like pictures, may be ambiguous: if we

define a 'hat! a 'covering of a head!, the learner

may think we mean a tcap! or a !'bonnet' or thood!

or a 'helmet!. Or the definition, like the picture,

may be too precise. Thus if we define a 'hat' as

a 'cylinderical head covering with a brim', or

show the learner a picture of such a hat he may

think we mean to restrict tg§ meaning of the
foreirn word to 'tall hat'.

Translation may be helpful to check whether the learmners
have understood something presented in another wayj the teacher
can also pass over unimportant words in a reading context when

6L

there is the need to do so.

David Atkinson (1987) calls translation into the mother-—

tongue "a neglected resource" and regrets its total rejection
. 6

by Berlitz's method. 5 Though he is aware of the 'dangers' of

its 'overuse'!', of which the following are sifnificant,
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1) It enables students to say what they want to say,
whereby the teacher can establish what they want, and then

encourage them to find ways of expressing its meaning in

English.,

2) Use of the mother—tongue can he Very efficient in view
of the amount of time needed to achieve specific aim ie, it
lessens the time spent in preparation and presentation,

3) It helps to check comprehension behind a structure,

thereby enabling the learner to "distinguish between structural,

semantic and pragmatic equivalance."

h) Tt is used to give instruction at early stage of school

time,

5) It enhances cooperation among learners in pair or
group work in that it enables them to compare their answers to

gramma“ical excercises Or comprehension tasks.

6) Tt "maximizes the validity and reliability of tests...."

Different types of translation methods were used, each of
which came into being in reaction to previous conditions, to
find ways more suited tc fereign-language classroom teaching,
For example, Howatt, speaking about the establishment of the

grammar translation method, says:
The traditional scholastic approach among individual
learners in the eighteenth century had been to
goquire a readine krnowled.rs ~f f~reign languages by
studying grarmmar and applying this knlwledge to the
interpretation of texts with the use of a dictionary.
Most of them were highly educated men and women who were
trained in classical grammar and knew how to apply the
familiar categories to new languageS.... However,
scholastic methods of this kind were not well—-suited
to the capabilities of younger school pupils, and
moreover they were self-study methods which were in-—
appropriate for group—~teaching in classrooms, The
grammar translation method was an attempt to adapt
these traditions the circumstances and require-—
ments of schools,



Though the various translation methods were relatively
better and more suited to classroom situations, they gradually
attracted a lot of criticisms because they gave more emphasis
to cross structural and literary analysis of texts than skills
in the target language. The criticisms were so sharp that
they led to total rejection of the mother-tongue. Thus came
into being another extreme approach called the direct method,
The direct method also didn't have good days in its extreme
form because it was not practical to totally do away with

vernacular,

Despite the long-standing conflicting views, and arguments,
regarding foreign language teaching, there is no single me thod
prescribed as the best one yet, and seemingly the war will go

on for the years to come,

Despite the fact that much has been said regarding the
shortcomings of translation as a method, it still has strong
support in the person of authorities such as Henry Sweet.
Probably, with the exception of strong adherence—tg the
direct method (which are not likely to be influencial anymore) ,
there does not seem to be strong objection to the minimal use
of vernacular to do away with communication breakdown and
solve problems of transmitting concepts in the target language,
whenever there are any. However, the views given by authori-

ties regarding the impact of excessive use of vernacular, is

obvious and quite convincing,



CHAPTER 3.

METHODOLOGY
The classification of the discourse in the data into four
moves is based on Arnold A, Bellack'!s moves, namely, structuring,
soliciting, reacting and responding.

3,1 Structuring moves This is an initia%oty move; it sets the

context for classroom behaviour by launching or halt - excluding
interaction between teacher and pupils and by indicating the
nature of the interaction, It is not called out by anything

in the immediate classroom except the speaker'!s notion of what
should be said or taught, It also conveys directive meaning
like soliciting. Unlike solicitations, however, structuring
implicitly directs the classroom activities (instead of

individuals) by setting the context for the behavior of teachers

and pupils.

Two concepts are fruitful in suggesting categories of
analysis with which to describe functions of structuring move:
(a) the notion of the sub-game as a segment of the

teaching game, (b) the concept of directive meaning.

Just like football and baseball games, the classroom game
is made up of segments called sub-games. The subject (topic),
for example, "Man's First Tools" (one of the reading passages
of the classes under study) is viewed as a classroom game, In
the game, there are sub-units (subsegements) each of which is
identified by the type of activity that is the focus of atten-

tion during a given period of play. Comprehension, vocabulary
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and grammar eXxcercises are examples.

Speakers of structuring move may set the context for the
entire classroom game and/or one or more of the sub-games,
On the first day, for example, the teacher may structure the
whole game by announcing the topic and indicating the nature
of the topic (subject matter), or he may structure a sub-unit
(sub—game) by announcing a report regarding the pupils experie-
nce about the topic - he may instruct pupils to study tocls
used in their localities and report to class, or he may announce

vocabulary (dictionary work) excercise to be brought to class,.

Directive meaning provides the framework for studying the

directive functions of structuring moves. 'Any sentence which
directs actions or tells someone to do something may be said
to have directive meaning'. (Wellman). Directive meaning,
according to Wellman, has three basic features: indicative,

quasicomparison and prescription -~ prohibition,

Indication refers to an agent who is to perform the action,
the object involved, and the time reference., For example, in
the sentence, "John, please give me thai book now,"'John'!,

'that book! and 'now'! are the agent,

ject, and the time

respectively,

Quasicomparison refers to am

In the above example, 'bringing'f'_
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Prescription — prohibition is the performance of an action,

and parallels Wellman!s quasicomparison., A teacher who says,
"Our next topic is Man's First Tools" performs the functiom of
launcing discussion on the topic, Because it is difficult to
distinguish between these two.functions (prescription and
prohibition) we combine and label them halting-—-excluding. The
funetions launcing and halting-excluding are the central

features of structuring as directive discourse.

Speakers launch and halt-exclude such activities as debat-
ing, reporting, voting and collecting homework, Speakers also
indicate the agent who is to perform the activities., The
agent may be the teacher, a pupil, some combination of the two
sides, or some outside person, Besides, speakers frequently
make reference to a time factor in connection with the act—
ivities, either the beginning point, or the duration.

Speakers may also indicate the topic for discission, or for
study and the cognitive process for dealing with that topic,
For example, a teacher may say, "why ancient men ate the same
type of food all the time." In this case he announces the
topic and the logical processes of explaining,

Examinations of protocols* (by Wellman) revealed that there
are three methods by which speakers carry out the function of
launching and halting - excluding. The speaker may announce
the topic and then proce-d to entertain questions about it.

The following example taken from the recording, may make this

point clear, .GH» M hY11% T9-90 50 ] '@ COM
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(1et‘s go to the passage; the topic is Search For Food). This

is Unit Nine in the Pupil's text., Or he may begin a discussion
by tracing the historical development of the topic and analyz-
ing its purpose without announcing it, as follows. Without

announcing the topic Search For Food, he may go on to say:

"Man is always searching for food, Long ago men spent most

of their time searching for food because then they didn't

learn how to grow plants for food. They ate anything they
could find," This example was translated into Amharic as
Follows: NG 4% #90 h¥0aAT 10- §:0eT He A9F hHTEY TH
§F:Y NP §0Y $HadM T FR1gHE PHIY M apap HhETY w9
hetads IRC 3 917 @MY &1 V0 ende InCas

The speaker might launch the discussion by using both

methods ie. announce and state propositions.

The dimensions function, method, activity, topic, co.mit-
ive process, directive features of structuring moves, Reason-
giving, instructional aids and regulations are also dimensions,

though not included in Wellman'!s methods.

3.2 The soliciting and Responding Moves

In the classroom, the speaker of the soliciting move is
either the teacher, a pupil, or some other person who is not
a member of the class. The 'what' of the soliciting move is

the solicitor's expectation, which serves to restrict the

*Protocols = See appendix A,
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field of reference., The solicitor indicates the person who is
to perform, dimension of the activity, and the occasion of the
performance. The thow! of the soliciting move is the stylistic

meaning ie. the manner of presentation,

Functional meaning is meaning indicated by the words and their

structure, The limits within which the activity is to fall is
indicated when someone is called on to do some activity. The

solicitor sets limits for acceptable behavior,

The indicative meaning of the soliciting move is analyzed in

terms of five limiting elements: (A) the nature of the task
and the type of behavior it requires, (B) the logical process
which indirectly indicates (provides) clues about the range
of the possible answers (C) the information process activity
(D) the occasion of the performance, (E) clues regarding
terms appropriate to the responding move, (A) In a classroom

a task is either substantive or instructional.

eg, He in Addis Ababa since last June (1ive),

(substantive)., We are going to do the structure exercise on

o

page 75. hikY h Y& aoh g #1447 w5y Y j'”}":ﬁl}‘ .

The Amharic sentence means, "You will get up and read the

answers to me, one at a time." (instructional).

Classrocom beha¥vior is linguistic or non-linguistic, The
type of behavior can be described in terms of the objects
needed to perform an activity. Hence the objects needed are

linguistic or non-linguistic. Words, as written marks and
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spoken sounds, are lingustic. The results of the intellectual
activity (eg. musical notes, colour and line movement and the

like...) are non-linguistic.

Substantive task requires languagej for example, the agent
may be asked to give definition (eg. what is meant by stone age?),
reason (why is it so called?), explanation (eg. explain physical
change), or provide data (eg. give an example of how physical.

change takes place).,

An instructional task requires either a iinguistic or
non-=linguistic act, eg. seeking information about an assign-
ment or a test (linguistic) and direction to someone to come,

beckoning. (non-linguistic).

Extra=logical process activity requires no speeific
imformation about instructional matters, and is characterized
by physiecal performance, repetition and freedom for the agent

to choose the information he will present.

3.3 The Reacting Move: Reacting is a reflexive move that is

occasioned, but not directly called out, by a preceding movej
the oeeasioning move may be soliciting, responding, structuring
move, or a preceding reacting move, eg. rating by a teacher of
a pupil's responding move -— ie., the pupilt!s responding move is

the occasion for the teacher's reaction but does not elicit it.

Though both reacting and responding are reflexive moves,

there are significant differences between them,
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Responding moves bear a reciprocal relationship to
solicitations and occur only in relation to themj their
pedagogical function is to fulfil the expectation of soliciting
moves, Reacting moves may be occasioned by any of the four
moves; their pedagogical function is to rate (positively or
negatively) and/or to modify (by clarifying, synthesizing,

or expanding) what was said in the moves thay occasioned them,

Example 1:

T/SOL. In Wondji they sugar—cane in the dry season.

What is the answer? P/RES. irrigate.
T/REA. Yes, irrigate; the correct answer is 'irrigate'. There

are ditches at definite distances throughout the plantation,

The teacher reacts positively rating the pupils response
and by adding relevant information and opinion.
Example 2
P/SOL. What does 'tall! mean?
T/RES. !'Tall! means <%  /regim/
P/REA, For example we cannot say "tall" stick, can we?
How is it?
T/RES. We say tall tree, building, person but long stick,
journey, way, rope, etc. The word is equivalent to

'long'! or 'tall! depending on what word comes to each of them,

The pupil here reacts by raising an objection to what
the teacher said, in response to his question, 1In turn, the
teacher reacts by expanding and clarifying the point raised

by the pupil. Reactions may be occasioned by a single
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move (as seen above), or by more than one move (as will be
seen below).

Example:

T/SOL. 'Soft! is delicate or something which cannot resist

danger, what is it in Amharic?

P1/RES. laslassa /(\hqﬂ /
P,/RES. Qg tL C
T/REA -~ N3) U 16 :: (Yes it is both).

(In addition it means not able to resist danger or trouble.

We saw it in one of the previous chapters).

The teacher reacts to the two pupils'! responses by reﬁeat~
ing their answers steating their responses positively; in
addition, he relates the responses to a previous class

discussion,

Another characteristic feature of reacting moves is that
they may be occasioned by the 'silent language! as well as by
the verbal language of the classroom. Pauées occuring in the
discourse and physical actions by participants may occasion
reactions.

Example 1%
T/SOL. Now you're looking at me but you don't seem to realize
that I only want you to answer a question whose answer

is in paragraph two of the reading passage.
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The teacher reacts to the failure of all, but few pupils
to volunteer to answer his question and by their facial
expression (P - The reaction was occasioned by a physical
action).

The above examples illustrate the flexibility and vers-

atility that characterize the role of reacting move,

Types: Reacting moves are categorized into three basic
categories: Substantive, instructional and substantive-

instructional, FEach of these serves a different function in

the discourse.
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CHAPTER 4

ANALYSTIS

4.1 Some Notes Regarding the Data

The unit of discourse is word and that of time minute.
The whole classroom discourse is classified into Amharic and
English (Table I) and then the teachers! discourse into the
two languages in the same way (Table II)., Table IIT shows
teachers! frequency of using Amharic, and in Table IV, the
Amharic used by the teachers is classified into the four
pedagogical moves. Tables V, VI and VII concern only the
pupils. In table V the vernacular used by the pupils is
classified into Amharic and Englishj; in Table VI their
frequency of using the vernacular is shown, and in Table VII,
the vernacular used is classified into the four pedagogical

moves.,

The number of utterance does not include non-linguistic
(nonmverbal) moves such as gesture, writing on the blackboard,

opening the books and finding answers to comprehension questions

in the textbooks. Time also elansed whe

In fact there was amn instance in which a teacher gave
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questions along with ready-made answers to the top few pupils
in the class to memorize and say when they would be called up
on, without necessarily understanding the questions and the
answers. Under normal conditions the teachers probably use

much more vernacular than indicated in the findings.
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FABLE I: Teachers' and Pupils' Classroom Discourse Classified into Medium of Instruction

(English) and Vernacular (Amharic)

§ Teacher Duration E Total No.
and of Words English Amharic Remark
Pupils of Recording Uttered
(minutes) Words Percent Words Percent
_Ei+pupi15 30 21E1 1231 H7 930 43
‘T, +pupils 27 1779 1082 60.8 597 39.2
P i
"T,*pupils 28 2397 1683 70.2 | 714 29.8
¥4+pupils 30 1949 1812 97.7 37 2.3
|
]
35 l 1923 1899 98,8 24 1,2
] L] ‘ — - !
F;I5+p“p115 11 996 516 51.8 480 48.2
4 i
46 2819 2415 7 5.3 504 24.7
FB*pupils 32 2108 1383 65.7 724 34.3
o 193 1331 0
 Average 3313 9707 72 3606 28

* Average concern percentage.

* Was recorded twice: While teaching passage (11 min.) and while doing vocabulary and grammer
exercises.
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TABLE II: Classification of Teachers' Utterances into English and Amharic
S Total No.
uration of Words . .
Teacher of Recording Uttered English Amharic
{(minutes) Words Percent Words Percent
LE 30 1671 743 44,4 928 55.4
T 27 1320 657 49.8 663 50,2
P T3 26 1678 1188 70.8 490 29.2
|
Ty 30 1576 1546 98.1 30 1.9
i 35 1511 1487 98,3 24 1.7
1o 11 940 5o~ 52.9 439 47.1
1 4B 2451 1988 81.2 463 18.8
| T
6 32 1917 1247 65.1 570 34,9
1Tcatal d
i an
_Average* 193 10613 7369 69.4 3244 30.6

®

Average concerns percentages.
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TABLE III: Teachers' frequency of the use of vernacular.

Duration of No of Verna= Words uttered
Teacher Recording (min) Cular utterances Per minute Order Remarks
Tl 39 928 30.9 i &
o ¢
T2 27 663 24 .6 2
T3 28 490 175 4
T4 32 30 1 6
a 11 439 39.9
T
5 35 24 0.7
46 463 - 19,3
T6 32 670 20.9
Total 193 3244 17.45
Average?*

Average concerns Percentages.

*
Frequency was computed by divinding the total vernacular used by the rec

ording time.

A
7%
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TABLE IV: Classification of the Teachers' Vernacular Utterances into the Moves.
| Vernacular
[ Teacher (in Words) MOVES ‘
|
k
| Structuring Soliciting Reacting Responding emaris
Words Percent Words Percent !WOPdS Percent | Words lPercent
Ty 928 800 | 86.2 22 2.4 1 38 4.1 68 7.3
T, 663 328 49.4 292 44 43 6.5 - -
| !
|
T3 430 |24 4.9 246 50.2 220 | 44.9 - - )
1 ; i
Ty 30 10 33.3 10 33,3 | 10 | 33.3 - =
. a 439 326 74.2 66 15 47 10.7 - - 1
5 ;
{ b 24 20 80 4 20 - - - -
| Total Av. 463 346 74.5 71 15.3 a7 | 10.1 - -
| ;
| Tg 670 433 64.6 164 24.5 73 | 10.9 - =
i Total and !
q 3244 1941 59.8 805 24.8 434 13.4 68 2.1 |
i Average* ;
]

*

Average concerns percentages.




TABLE V: Pupils’ Talks Classified into English and Amharic.
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Total English Amharic ‘
Pupils Duration No. of -
Talk . of Recording Words Words Percent | Words Percent Remark
T.-class i
1 30 486 484 99.5 2 0.5 t
pupils
Tz-class 1
. = 27 458 425 32.8 33 72
pupils !
T,-class 28 719 495 68.8 224 31.2 |
pupils ;
Ty-elase 30 373 366 98,1 7 1.9 i
pupils |
Tg-class 35 412 412 100 - -
] 11 56 « I8 26.8 41 73.2
pupils
46 468 427 91.2 41 8.8
Tg-class i
] 1 32 192 138 71.9 54 28,1 :
pupils i
i
Total and %
Average* 1 193 2696 2335 86.6 361 13.4

@

Average concerns percentages.



TABLE VI:

‘ *
The frequency of Pupils' use of vernacular,

. Verna-—

Empd L Durgtion of cular Words uttered
talks recording used per minute order Remark
Tl—class 390 Z 0.07 6
Pupils
Tz—class 27 33 1.2 3
Pupils
T3—class 28 224 8 1
Pupils
T4—class 30 7 23 5
Pupils
Ts-class 35 - wii
Pupils 11 41 3a7

46 41 &9
Tq—class 32 54 1.7
Pupils
Total & 193 361 1.9
Average®*

Average concerns Percentages.

L]
Frequency was computed by divinding the total vernacular used by the recording time,
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Pupils’' Vernacular Talks Classified into the Four Moves.

Duration i |
. Vernacular |
Pupils' of | 1 M 0 V E S
i Recording  Utrarances | _| Remark
Structuring | Soliciting ] Reacting Responding
Words % wordsi % WOPGSI % Words | %
Tl—class i 1 ‘
; 30 2 - = - | “ = a = 2 100
Pupils | : |
! ]
T, -class 27 33 i - - -1 - - - 33 100 |
Fupils | -
T -class i E i |
Pupils “b 224 Lo = s s | 4 | 215 96
T,-class ! i !
- 30 7 - - - - - - 7 100
upils 1 E | E
| | ! ! T
W5—c1ass 35 1 - i, B - - T - - - -
11 41 - % - - - 7 | - 34 -
Pupils : : ; !
46 41 b i = - 1 - 7 17« 34 82,8
Tg-class \ {
Pupils 32 54 E &= L~ = & 4 7.4 50 | 92.6
Total % L.
A . 193 361 i = £ - ~ 20 5.5 341 94.5
verage 1

L ]
Average concerns the percents.
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4,2 Findings
Of the total discourse of teachers and pupils (Table I), 72%
is English and 28% is Amharic, and of the total discourse of

teachers (Table II) 69.4% English and 30,.6% Amharic.

Of the total 13313 words use:: by the teachers and pupils,

the teachers'! share is 10613 (79.7%), and the pupils! share

is 2696 (20.2), and there are a total of 401 pupils involved.

Of the total 3606-word Amharic discourse of all the
teachers and pupils under study (Table I) 89.7% were used by
the teachers and 10.3% by the pupils. Only 10% of the vernacu-—
lar used is the pupils'! share. In both total discourse
(Amharic and English) and vernacular discourse (Amharic) the

pupils do less than 20% of the talking and the teachers do

more than 80% of it.

The duration of recording ranges from 46 minutes (T5) to
27 minutes (T2). As it is not the same for all the subjects
Tables I and II may not accurately show the frequency of the

use of vernacular, This can better be read from Table I1ITI,

The order of the teachers! frequency of the use of
vernacular is T, (31 words per minute), T, (24.6 words per
minute), T¢ (20.9 words per minute) ; Ty (17.5 words per
minute), Ty (10.1 words per minute) and T ( 1 word per
minute). On the average, about 1 of the teachers’ total
classroom discourse (3006 — Table II) is vernacular, and the

average frequency of their use of vernacular is 17.5 words
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per minute. This is much more tham what can be tolerated and
much more than what authorities on foreign language teaching
expect, For example, Atkinson says that he expects about 5%

vernacular, and 95% target language,

There does not seem to be direct relationship between the
duration of discourse and the frequency of the use of vernacular,
as is revealed in Table III. For examnle, T1 whose duration of
discourse is third in the order is first in the use of vernacular
(31 words per minute), and T2 whose duration of discourse is
least (27 minutes), is second (24,6 words per minute); T, who
was recorded for the longest duration (46 min.) is next to the
last in his frequency, and Th’ third in his duration of

discourse, used vernacular at the rate of one word per minute

(1east),

A, Factor which seemingly has &ffected the frequency of the
use of vernacular much is the type of English lesson to be
taught ie. whether it was passage, comprehension, vocabulary,
or grammar, or whether the excercises done were objective or
subjective. T5 for example, used 39.9 Amharic words pef minute
while teaching passage, and 0.7 words per minute while doing
objective grammar and comprehension excercise, Another good
example 1is T2 who begins with objective grammar excercise and
moves on to passage in the same session. During the 12—-minute
grammar lesson, he used 110 Amharic words (about 9 words per
minute), but during the remaining 15 minutes passage lesson,

he used 570 words (35.6 words per minute). T1 gave almost all

the vocabulary definitions in Amharic but T5 used only 11 words
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while doing objective vocabulary excercises.

While doing grammar, vocabulary and comprehension
excercises (umally objective),'the pupils could apparently
answer questions, or mechanically guéss answers following the

model(s) given, without necessarily understanding the meanings.

The extent of the use of vernacular and the target
language also varied from teacher to teacher. For example,
the proportion of Amharic words used by T3 and Th’ who taught

the same passage is about 17s1.

On the other hand, more use of English does not indicate
the proficiency of the teachers, and neither does it indicate
that of the pupils, For example T, who uses 98, 1% English
(the highest in the group) and 1.97. Amharic uses some express-
jons and sounds alien to English such as 'in generally! to

mean 'in general', 'by now' to mean 'now!,
/uziful/ to mean useful /uzful/, ﬂ;ﬁ{?%ﬁr /to mean fierce
/fias / and / pointis/ to mean points /points.

The extent to which vernacular was used also differs
from teacher to pupils. The teachers have 30.6% of their
classroom discourse as vernacular, and the pupils, 13.4% of
it,

The classification of the vernacular used by the teachers
into the four moves (Table IV) indicates that T1 used about
857 of his vernacular moves for structuring, and less than 7%
for soliciting and reacting moves. His soliciting move is

the least. He didn't encourage his pupils much to give
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responses, but he is the only one who let his pupils ask
questions and gave responses to the questions. However, the
pupils! questions were only one-word moves ie, the pupils
called out the difficult words and the teacher gave response
in Amharic. T, uses about ¥ of his moves for structuring,

and less than 7% for reacting; his soliciting move is quite

high (44%).

T3 looks odd in that his structuring move is the least
of all structuring moves in the groupj; they are the least of
his other moves, too. About half of his moves are devoted to
soliciting, and a bit less (L44%) to reacting. He did almost
all of his structuring moves in English, and presented the
Amaaric translation in a form of question or incomplete

sentence, and the pupils gave short answers and completed the

incomplete sentences.

Another striking pattern in the table is that of Th who
has his vernacular (the least in the group) equally divided
among the three moves: structuring, soliciting and reacting,

33.,3% each.

T, and T6 have their moves patterned in a descending

5
order ie. structuring, soliciting and reacting, T5 74.5%,
15.3% and 10.1% respectively; and Tg, 64,65, 24.5% and 10.9%

respectively.

For the teachers, the total average of the moves in
order is structuring (59.8%) soliciting (24.8%), reacting

(13.3%) and responding (2.1%). Tbis differs much from
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figures given by Bellack for his own study in which the order
was soliciting (46.6%), reacting (38.4%), structuring (7.7%)
and responding (7.3%). But Bellack's findings were based
on the study on a different subject, social studies, and the
medium of communication in the classroom was only one, the

medium of instruction.

None of the subjects, except T1 gave chance for the
pdpils to ask questions, or do any soliciting move at all.
Even in the case of ’I‘1 the pupils didn't say the guestions
in sentences; each pupil called out the word he couldn't
understand and the teacher gave the definition in Amharic.
On the whole, the responding moves are almost nill, and the

reacting move is a bit more than 1 of the total. There is
10

at least one instance in which these two moves were not used
during the whole discourse; T5, while teaching passage, used
only structuring and soliciting moves; he didn't react to
pupils! moves, and neither did he give any response to the

pupils' moves.

Generally speaking, almost all the responses were done
by the pupils, and almost all the soliciting moves by the

teacher because the pupils do not ask questions.
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CHAPTER 5

CONCLUSION AND RECOMMENDATIONS.

It has been found out that the teachers do about %
of their classroom discourse in the vernacular while
teaching English, which means only about 2 of the time
alloted for teaching English is really used. The pupils
have developed the habit of hearing in English and saying
things in Amharic. This bad habit is likely to incregse
in magnitude because some of the teachers insist on the
use of Amharic as a matter of course, even when there is
a possibility to try the move in English., Secondly, it
is difficult and time—consuming to break the habit even

if we were ready to take steps to stop it.

The pupils are very unlikely to learn English and
other subjects in English with this proficiency, and
neither can the teachers teach efficiently. Translation
does not work either, even if we were to accept it in
principle, for it has been found out that the teachers
often mistranslate and confuse concepts while translating,
For example, the following statement was made in Amharic

(T2) regarding physical change, in an attempt to translatet
n et T OSRC oo O A% EHR FABa h T G931k Do tAQuoT

e MG I4Y T AL ALCTRY T.0 «314Y hyn 9 33
This translated back into English reads, "Whether coffee

is pounded, or sugar or salt disolves in water, the type
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has not changed though the content has changed; the coffee
is still coffee, the sugar still sugar and the salt still
salt." But if they are still, coffee, sugar and salt the
éontent has not changed. Apparently there is confusion of

form (shape) with content, or essence.,

'Appetite! was translated as follows into Amharic.
Qe T Fird This, when translated back into English

reads, 'the capacity to eat.'.

From the conclusions given above, it is not difficult
to see the impact of the use of vernacular or trgnslation

on foreign language learning.

Though we cannot generalize from this limited data, such
weaknesses are very likely to be found in other similar
schools, and hence, it is worthwhile maki z some recommend-
ations which,.the researcher thinks, would help overcome

them,

Taking into account the way English teaching has
been handled in this country particularly during this
decade, one should not be surprised at the decline of

pupils! and teachers' proficiency. If English is to be

used as a subject and medium of ins it

writer thinks, is inevitable, som;fcoméitmeﬁp
o o ¥ :
&/ = R

made to restrengthen the positioniof tegdhiyg;an
."_‘ ) t‘._f "._;_ o #

ing the language. :
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First of all more attention should be given to the
recuruitment and training of English teachers right from
the beginning ie. from the elementary schools., Recruits
for English teaching should be among those who have some
aptitude and inclination to teach and learn the language,
as much as possible. In the training schools, particular
attention should be given to English, especially for
English teachers. There should be follow~up programmes
such as workshops and seminay; there should be regular
contact between the Curriculum Department and the schools,
Textbooks and other teaching materials must be evaluated,
and improved from time to time and evenly distributed.‘-
There are also other factors which might not be improved

immediately such as length of time alloted to English

teaching, and shortage of reading room(s).

We have seen from the Tables (I and II) that the

teachers do =, or more of the talking, and all the pupils

U=

put together or less. At the elementary and junior

€1 N

levels, particulayly where pupils’ proficiency is low,
pupils should do £ or more of the talking thus encouraging

communication,.

It has also been found out from the data that the
teachers use much more vernacular while teaching passage
than when they teach grammar apg do excercises. More

attention should be given to skills in the target language
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than to the content of the passage. It is no use
spending much time explaining the details of the
content in vernacular, It should be borne in mind that
we are doing it at the expense of practising the target
language., Our primary interest in teaching passéges, is
teaching words and expressions, and their usej the content
of the passage, is subsidary to this end. Teachers,
therefore, should enable their pupils to do as much practice
as possible in hearing, speaking, reading and writing,
using the passage. Translation should be used only when

all ways and means of transmitting concepts are exhausted,

It can clearly be seen from the data that the teachers
take too much time explajning structure (doing structural
analysis) to these pupils who know very limited number of
words, A part of this time ®..uld better be spent in

practising skills in English,
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Appendix A,
Some Notes Regarding the Background of the Study and Use

of Terms.

Coding: The Code 'T'!' represents 'teacher' and 'P' pupils.,

Population of the pupils

T1 -~ Class pupils
T, - Class pupils 62

w

’I‘3 -~ Class pupils 68
Th - Clags pupils 80
T5 - Class pupils 60

Q0

T6 -~ Class pupils 1

TOTAL swewssws

e
e
(1Y

Ll ;
Qualification of the Teachers.,

Qualification,. Number of Teachers.
12 1
1241 1
1242 3
12+3 1

Schools: There are thirteen junior secondary schools in the
Zone, eight government, and five public,*

Terms: 'Vernaculay,' has already been defined, In our case
the vernaculay is Amhaypic. In Addis Ababa it is the only
vernaculay at least in the classroom, Elsewhere in this
country, particularply in the non-Amha,ic speaking areas,
Amhayic is the second language. The foreign language,

in our case, is English,

*The figure showing the number of schools doesn't

include Church Community Schools,
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'‘Protocol!, as used by Bellack, is 'the original draft of

a document!¥

The words 'chapeau' (French), 'hut! (German) ,

copprespond to the English word that'.

Appendix B.

The Recordings.

The discourse transpired in the classrooms is given belows.

T Open your books on page 81, I will read; listen.

1.

The Search For Food: Man is always searching for mew

food and new ways of getting food. Long ago men spent most
of their time %ooking for food, They ate anything they
could find.

Some lived mostly on plants. They ate the fruit,
stems, and leaves of some plants and the roots of others.
When food was scarce, they ate the bark of trees. If
they were lucky, they would find a bird's nest with eggso
People who lived near the water ate fish or anything
that was carried up on to the shore., Some people also
ate insects and small animals like lizards that were easy
to kill., Later, men learned to make weapons such as,
spears apd swords. wWith weapons, they could kill lapger
animals for meat. These early people could eat muche.

If they killed an animal, they would drink the bXood,
eat the meat and chew the bones. When they finish the

meal, there was nothing left,

At first men went from place to place to find their
food. But when they began to grow plants, they stayed in
one place and ate what they could grow., They trained
animals to work, and killed them for meat. Life was a
1ittle better thenj but there wasn't much variety of
food., Day after day people ate the same foods.
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Appendix B continued (Ta)
T. »oBOGY AOWLADT 21 h@dNn nays 0L mahd hYEAATL S hyt
H® Nd/ (After finishing the excerciée we shall go to the book |
(passage). You keep quiet!)
WL all right AEF now let me tell you. VWhen I ask you a question

you have to speak louder. gPATH h& £NA he QAPT7 M Nt ¥ N

FU NA FTFU ARY AAHU H® Nk 2hP  §A mAA hAYP 184 Am{
$PT AAHU ¢%m 9 196 AU t+® &1 he has to speak with a_loud

voice (2); yes or no?

Take out your excercise that I gave you; 1 gave you a homework,
isn't it? Now read the question that I gave you; the first one? (pointing
to a pupil).

P. He (go) to school everyday.
T, No.
P. Choose the correct form from the verb given in bracket.

No.l. He goes to school everyday.

T, The subject is third person singular no. Therefore, "es'" is added.
He goes to school everyday (2); the second one?

P. He...he (go)--oil.l-..ln‘lll.....qi.l

T. Read the question first. He (gq) to school last week. The next boyl
P. He went to school last week.
T, SPRUT h& heLT::

P. He went to school last week.o

T, AUD® 16t AHU 7 APAA" He(go) to school everyday"

bracket GhT 9AC U4 FF# haal S0 11 eun U & *9F So O
AHU J: hESEA?fE everyday and last week. This is known as simple

past and the first one is simple present.
And then the third one, the third one? All right.

He is, within the bracket, open bracket. He is (go) to school

now.
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PS8, Teacher, teacher .suessess e

To KWEB-NF h@m: 1X0AP:

P, He is going to school now.

T. He is going to school now. QU7 QL4+ ATRCNANTFAT:: 0N 2Up #1

AYA PATT present continuous No.4?

P. He was (go) to school 8 eeesvesenes

T. Ald: T next boy, at the back.

P. He has (go) to school already (2).

ﬁf He has gone to school already.

T. He has gone to school already (2)

PS. He has gone to school already (in chorus)

2518/
T. AT then yo?ﬁto SaY ae... and now when there is verb to 'have' and

verb to be; FT9AT: NREAR?

PS. h §7

T. AP ¢ AYEHU hUY h174U hBIATE 2
P. He has gone to school already (2)

T. A 'hast gone' present perfect ATAPATIL QL4+ M NC nA
ense

® AN table of / NAGOMET MINC NA AN hG 9PAY:
active NG passive MU A FI13747 AG 9PAT: AL another one?

P, We (buy) books on Monday.

T, We (buy) books on Monday.

P. We bought books on Monday

T, We bought books on Monday. No.6, no.6.

P, They have,within the bracket ;'eat' good food.
T, #PAAY. he AL

P. They have eaten good food.

T, again

P. They have eaten good food.

T. They have eaten good food. Afl. and 7, next, acceceses
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T. nA'—L!J Seevecoasas
P, I am writing now.
T. N0y NO4y eecsecescsocssee

P. I am writing a letter now.

T, I am writing a letter now (2) Next, no. 82
P. I have (write) everyday.
T, No, noysee.that is not the question..
P. I have (write) a letter;already.
T, NMT  now, answer for éhis?
P. I have written a letter mlready
T, I have written a letter glready (2). And 9, 9? Bcsescecses
P. They are (go) home,
T, QP T¢ AAFTUN? Théy, in in the bracket, go .
home '@ AAFFUN  hA$? a cee.....next boy?

P. They have gone home (2)

T. Then? ficesaresspes

P. They (go) to school on Sudday.

T. +0~ ' +0 ¢

P. The man (go) to church on Sunday.

T, The man(go) to church on Sunday.

P, The man went to church on Sunday.

T. The man went to church on Sunday. REOAP® A4 NAHU who can
tell me.Hands up those of you who got all the questions correct,

one, two, three, four.....(he counts up to 20). UAIP 1T h2lAP; :
NML: correction NG RC1G DEAA M7 1P :

Afls 7 AL P RAA
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Changing Things (Topic of the passage)

change ® GA+ (- PADTT RITHIP 1IC APAA 2ADT
A4t WIERAADT MAle.ew...?38 P13 9ANA hA?2 physical change

"G chemical change.physical change 90 4™ 2H 3 2AQT BA+ 4O ::

chemical change 2@ 9iNd@ 11C 02 AR ANDT AAT 10:: A
AN OO U ONT 1699, 2V chemical 10~ 02N physical change?

P. Physical change

Ts APY WAL DD hERAP
p. 1@k

T. AUWIO DO hR AP

P. 10

T. h74U 924+ P13 ¢nNAA we can call it physical changé; nv
PIC 1Y ATATIML A@ T (DhQ-’&Ej’ AYE R T ’IQQE what can
you get? AmE: AR EAR 02 AA 11C ha TADMP 2

P, TAGDA 2 3

T. This change M1 e &MeA

P. Chemical change

T. When a new substance is formed it is called physical change. If
there is no change but the weight and size and everything when it
changes, it is called a physical change. A4 Mo you can
melt butter; $M: FPAMATU:: AU 27 2UGA?

P. physical change.

T. physical change AP(/A melting NAT evaporating;ty yphysical §0k:
chemical change?

P. Physical change

T. AU 14 A RINY AT hIE16 RIp N4t 0NEAT ACTN N
GUS A% NANT N AA®PIT 8 NANAS MLt 9N PAPT
NAHU AU #7324 '@ eR?

P. chemical change

T. 107 AU 2
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Pe A9Y
AAHU UM @lt NAGLT AYTAU PAA A SPMY AWEAT:

APAN P11 AN Changing Things (Tepic), then continues to read

the passage.

Chemical and physical change take place in all things. It is
important to know the difference between these two changes.
q{]jﬁ:jﬂ Physieal changes are very common. They are going on
around us all the time. Man produced new materials that help to
;mpkove the lives of millions of people. ATIT4U Oy W

AGTITA: hadh AODTF h 94T NAYR: AM4U 90 1+ P71 KA PAT 2

P. physical change

Te When chemical compounds join or break up new materials are formed.,
Rust and decay are the results of a chamical change. A chemical
changg goes on when hydrogen and oxygen join. UREGCTq¢ AhAEY
join (LREC T #1 R4dMmén? U Biméhz hg AR ?

T, NAHU 80 2450 USA BAT 10u: AAHU M3AAG 94Nl

PtAOMm AU P4 2NAN2 It is a chemiral change even though

the digestion of food in our body 91 hNAT NIA NOGY 377
T h1n NaA et i@ #1101 t4ALW 11C N2P AC né.nn

man P N0 h&L2AP:: A change is not a chemical change
unless a new substance is formed. AN A 4N LABT he EAPT hAan

PAGT €HT NAMN ?:: chemical change heEAP: h U
chemical change ANAT: Han AGT ngng 10:: NAHU
AUY R8N ADT NAN ?: chemical change NAYFA BAT 10 ¢

Burning weod into ashes is another example >f a chemical change.

Al PSi0: $8P ATRYICHTFL NG 120 P17 QUCH  NAHY
A0t AATTAPT P AT
Pe  hm G

T, NAHY B‘UJPhysical change (D& (1 chelical change?



P. chemical change ?

T. AhY12776 AMPMATI: can you name some materials that are the
results of a chemical change? AA #NAA APMT TTFAATU:

AHU 92 1+ @70 M9 mAT
P. APAA 0L ¢t NP

T. Physical change x¢ Chemical chénge, D ¢+ T2 AE GH*+Y ATTEHY
hAAP NAOY physicall O A7IA. chemical change N% thuz 1D

B. hR2CAP::
T. AAHU A1T4UT AZFTT  pore? a...
p.  AIGRT e ndN:
T aha...rha.,.-ha...ha (laughs), o
and them says ¢ TG A ARV AL TA U MATEN U477
Y ATTAU G0 4 @ FN M all righty T4 1 e eol NdA TN
ARAT: SUA 4D s '
AU 271 physical changes are very common; A1 4U ¢ +Ag 2
1B N6 APAA L PAAT 20 @P@AE hNeo o NEP 2MMAT HLAPT
H0 90T PARAT NG 1Y AGE
Po WOABPIPLS
T. § NG AT NP hhhet &40 0 n& T hA AAT 101 M Oovms
hA AAT DT 9D GHHY ANNA$? AA AAT 1D:: hE NAHU
NATTNAAT NE $2T P& 40 9% BHHY ANTH g ¢90aH AR
1t is the same substance NAHU A7T2HU 92 1+ P77 ATATPAT
P. Physical change
To We call it phyeical change; AP(A: h112 10 AT~ Grinding
coffee or salt is a physical clenge, but the coffee or salt remains
the same substance. When you dissolve sugar in water, dissolve

PAED  ARFET APAA AQRL 0P A BU DNT NG AY: P
nes¥y 9040 A0 072 ANRL eART P11 UY

r. 49
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T. 17 NRPADG PP CAN

p, NhL NnC 2AA
. AU Q414 0% MO NAANZ

p, Nnt
p, QOO ANTN
p, O

T. AAHU ®3® 8HFTRY need MOP 4T A% NeU AA DY
AYAIMA AG Y AAINGTUR 2T AnmnT KA STUPR Nt ¢P
1T P eU Yy 30 AT U

Pe MO U %7V

nnom @0 oU T Nmoe ARL pUPy 47C 172U eoNATDT
AT APAA OO Q-1 HY NLA®T NRL AL H Y AeA® em1TiHd Uit
OHHT AP® AR 98 147 NAAATS 27 gAPA 2

P. Physical change
r. *n NG AT APAA physical 40 0N chemical?

P. physicél

r. AM AUY A1T74U Aem Y0 Dissolving sugar in water the sugar
dissapears MfLd 2MéA: :You may keep that in a liquid form, In
fact there is no new substance. The sugar is still sugar. You
can still taste it, Dissolving is a physical change. AAHY
oAAy PIEY 40 ®AGF physical change hE QAP

p. MhT7

T, HUT .QD]QD h"iﬂﬂﬂ]f\"lz when water freezes ;U 28 P AADT

T 02 NLE
Do Nég AT AABAT $UAH 10 The change is a physical change;

the water changes into solid, but it is still the same substance,

AHU 3 tw AN # The freezing of any ligquld is a physical change;

AWEDP 40 41C Oe 2C %% h+AQM N¥H H AANR T Py AT
APAT ?

P. Physical change
T. We call it physical change. Melting( @%3+ @AY 4(/evaporating

(p+ 347 @AY 40 ), condensing ( nANtT h&M NiA NHY n an
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2@ ANL1T NTTC 4T eAn ehAFe QL2 4NN 1t eADMA/

are other phys?cal changes that take place in water. o:|
ﬁggnf\v condense th ']-:- évaporate hgd F’? + .l 'T? Q;U U‘/“

GYe 402
P. Physical change

T. AL water changes from one form into another but it is still
the same substance.
ANRBT 24N physical change AGQ chemical change i@ § 910
A18IM® U Ay NET T A0 £ANONRATUL ALY AL AT -
ANILANTJAT: s (T call on a volunteer to read the first paragraph-
This is words.)

While the pupil was reading the paragraph, the teacher uttered
thefollowing Amharic words and repeated the following English
words which the pupil couldn{t read correctly: SPARMN7Y N& heal 1y
RAHS AHS ADNSA 1D s B

AH.e A0NGN  1Dee e

disappears - egméh: AAT 1D s

fullstop - Pt PNt N YD KA PT RTANT he a2
SGPRUT h& hBLT:: ¢TOT

ALY ATTAU NHY 98 't physical change chemical change

Appendix continued (TE)
T. Read these words (He made the pupils take turn to read from the

blackboard - the words come from the passage — Man's First Tools)

P forelimbils to mean forelimbs, de...delict to mean delicate,
fa...fasten, scurb to mean scrub, hids to mean hides, fi:res to
mean fierce, stiching, re...re...resist, requir to mean require,

imitate.

FOr ... forelimb is, delict, fasten, scrub, hidis, fires, stiching,

resist to mean resist, requar to mean require, imitate,

T. Ok you all heard how your friends read. Now let us read 1t together.

T. forelimbs T. delicate , T. fasten
P. forelimbs P. delicate P, fasten
T. forelimbs T. delicate T. fasten
P. forelimbs P. delicate P. fasten

T. forelimbs T. delicate T, fasten’
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Po forelimbs P. delicate P, fasten

The words were read this way to the end (each of them three times by the
teacher and three times by the pupils). Words which had been mispronunced
by the pupils were correctly read. But the word 1fierce' was mispronounced

even by the teacher i.e. pronounced as /fires/.

T. who wants to read? Then a pupil read the words through once moree.
T. Ok now let's come to the meaning: Forelimbs means front leg or ®he

hands.>f an animal, for example, these are my forelimbs, and let's see these

of you.

P. Teacher, teacher, teacher, cceccccacccccoe
T, Keep gquite and raise your hamd; I will give you the chance to answers.

Yes, Natsanet?

ps 4T ATIER

T. or, in other words

pe 5 BF

T. Delicate means very soft, very softiif any material is said to be
delicate that means anything which cannot resist or bear danger. What is
ite

P. Teacher, teachery ccecccs

T. Yes, P. NN T.NN , Ofeca.
P. of @@ PREFAT FIC: 9AMRTFA: ANAN,
Te OFecsnaassyoOl ’
P. soft T~ or P. soft
T. Yes, you are right; it is soft in Engf

p. T1C eMeFA AAT D
.- NAHU SAFUT novd @AY 40 ¢

Now fasten means to put them together; fasten = 'fiook these are

two different things; I am going to fasten or put them together, or
P. ®QGHT Q+9gHT AWC:
T. 68c, scrub - this desk is rough; I want to use it.
Ps. teacher, teacher, teacher..c....s.-
T, Listen first; then I'll tell you.
Pe ®AAR%

T. No, noy, NO eecec



Pe &P

e ™4 & to make something smooth - that is what is meant by scrub.

Te Hide means the skin of an animalj; for example let us say this is an
animal

Ps. Teacher, teacher, teacherccecss.

T. Yes,

Pe

T, Fierce means very cruel or very savage animal for example, a tiger
is an animalecscccos

Ps. Teacher, teacher, teacher ccc.es

T, Yes,

p. hNdé NTNM

T. NMPAL P71 AAT (D
p. hNddé 11C AAT D

T. Ok, stiching means to repair with a needle.
q
P.

Tscmﬂ¢+? MHPHP : OF eee

P. B9 §H
7, B9§H or

P. @M1

T.»m71Y All right now to resist means to be unaffected, to protect
yourself from something @cceee

Ps. Teacher, teacher, teacherececec-.

T. Yes,

P. mhANA
T. @hAhA

P. o 24P
T. @ 2PPT very goode
required means needed, what is 1t?

Ps. Teacher, teachers, teacher.....

T. Yes,

P. NN4ATL

T. hALATL: NARRAPT 9ALAT 410 AAT 1D

Ok,i mitate means to copy something from someone, what is 1t?
Ps. Teacher, teacher, teacherscocse.
T. Yes, at the back
Pp. &CP AT
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T, §CP2 AT, or
P, AN®AL
. ANeNHT or
b, 9787 A ¥*CA FIAT

r. ok, N2
p. 787 A FCP AN

r. WL NHU AAN  ®% 4% - not water, mAN7Y ®% 4t 10 N $FIAL

Ok, do you have any problems from these words?

P. Yes (misunderstands the teacher).

T. Problem? What is your problem?

P. No.

T. Are they clear for you?

P. Yes, NO; oesces

T. Ok let's come to the reading; who wants to read?

Ps. Teacher,A § A %

T. Yes, Fitsum. Wait please wait; everybedy c¢pen your book on page 98.

P. Man's First Tools (Passage).

Early man had two great advantages over the beasts. These two
advantages were brains and hands. Man can discover and invent with
his delicate, but powerful hands; he can make any use of tools. No
aminal as small as man has such a large brain, and no other animal has
four limbs which are not used for walking. Man's first tool was stone, and
the first discovery was that some stones could be sharpened.

T. Stop. Anyone who wants to read? Ok. read.

P2 With these sharpened stones holding in his hands or fastened to a wooden
handle, early man could cut branches to build the shelter., He could
enlarge his cave; he could scrap and clean hides. He could defend
himself from his enemies. He could make spears to k1ll large and
fierce animals, and use stone knives to cut up themeat into pieces.,.
These earliest tools of stone= a round stone for a ha... hammer, a

sharp one for an axe, were the beginnings of all the wonderful tools

that carpenters, tailors, engineers, mechanics and @lectricians use

today.
T. stop. Anyone who wants to read?

P3 For many thousands of years man's progress was very slow, or else

he had only a very short list of stone tools. However, in the later
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years he added some bone tools for £ishing and bone needles for stiching
animal skinse*Stone was not the only material used in the stone age.
Always and every where from the earliest beginning until now wood has
been the commonst and useful material for making tings (to mean things).
But wood cannot resist air, the rain, and the sun for a long time as
stone can do.

Stopd Anyone who wants to read?

About 7000 years ago progress became faster; farming had begun, and
regiirednew tools. To begin with, the old stone tools were highly
polished because a polished stone could cut much better and faster than
one left unpolished. When copper and bronze were discovered, much better
tools were made from these metals. The old stone tocls were imitated

and improved, but the new materials made possible the invention of tools

not known before.

The pupils read one paragraph eacheW®hile they were reading, the
teacher made them repeat the following words becuase they mispronounced
them: about seventy, became, highly, polished, copper, bronze, influence,
possikle, invention, wooden, handle, branches, he could, enlarge (not
any large) hides, clothing, ememies, knives fierce, earliest, a sharp one,
an axe, carpenters, tailors, progress, electricians, today, progress,

slow, ages, however, until, commonst, things, air.

T, Ok, let me read it again. "Man's First Tools", what does it mean? tell

Po
To

me in Amharice.

D Bl § mY4 g
Yes 9N~ AT wTmd4 9 oYU 8T or 0D AT @1AP @Y4E 8 § Tl
he 2AP K714 2

hy
Early man had two great advantages over beasts; what does it mean?

Fitsum?

P14+ A% BAT FAAP TPeF ndte:

NAYT AL h e : " '
netr AL NNC+ ADEPF A2 ::

NM$AL N&BT AR NG T4 nd: AT TepT N¢trT N ARE
hAHUP
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(then continues to read; the reading was about the details of what

had been said in the preceding sentence in Amharic). These two great

advantages were brains and hands:; what does it mean Abeba?

p. h71¥G hRF
T. A GHY TepT: P17 1nd?

Pp, HAAPCE WEF
Te HAAPLCE KIF
Py NG

Te AT ABR hen continues to read.

No animal as small as man has such a large brain, no animal as small

as man has such a large brainj what does it mean. in Amahric? Yes?

Po AT2 ND hAPC *A% QUY ANA AP :
T. No, no; no amimal which has similar equality with animals means ,,.,

P, AN AT hAPC +4% QAR::

Te NI4T 402 AMgAL /0D AT NAPC/ +43% 4 BAT 102 ‘as small as'
BAT 727 AAT 1B 2 AT A AT @ FPT DELYP: PR 9A Tk
AR, AU Y A SUA TA® AAPC AT : ¢ TA%® ARPC AAT P AAYT
13+ AHU AL large brain A is it big brain?

Pe AT ANFAANT KWAPCAFY +AA% 0 A4 20AhP: /T9%A+F1/
AITAAT: hREAP very small ne om0 /hAdY+ 20/ NAHY
£ e U fANN FTAFD: AT2AT 9mthd . A BAP QAAT ANNAT AAT
1 )

" Ok ' another thing: and no other animal has four limbs which are
not as fit for walking, what does it mean? a....

P. NI2AAT ATNAT Néet AIC AL YS9 T

T. Ok, or

P. N&T AICTE AEM PP BAT 4D

T, AP ANAT U Net AICTFFR 2 Y8A:: hAAF hiNat nZF o éP
PRFA A% NF 0 BAT 4D:: AAT 17 Aét KL T o Y8 ATE 4%

Al TP U o ¥4 FO 10 ®A+ 3D 3 /2/ Then he continues to read.
With his wonderful brain, do you know what wonderful brain is? what

does it mean?



Pe
Te

T

Pe

Pe
T'a
Pa
Te

Pe
To
Po
Te

P.
T.
P.

s B &
hORE & hAhPC hAD::
AP nNeg ¢ AAPCOTI AL (then continues to rad). Man can

discover and inment - discover means to find out; invent mearrs
to create something new. What is it?
AANG v e.. BAANE KAAN YICFD BTTY

FANG A INLTT 4ICF o&nCs h2176 24 4NdtTT 8@ AT+
MAD %P :'Discover! ATYEH.9 40+ : with his delicate, but powerful

hands he can make and use tools. What does it mean? Yes?

NANAN hEHR oY 9PFY oMt 8FAA:: NANAN NETF ANES ¢
YCF Y QWA e

ANAA KB ¢ FB: 94T 41CT 17 QAT BmiTh 2709 ANEE &F
UB AL 40 BAT i0:: AG NHP AT QHuZ ABmNAP BAT SUA 10::

Man's first tool was stones, and the first discovery was that
some stones could be sharpened; what does 1t mean?
Teacher, teach@rceceess

Yes,
NPT NeBmdé 9 NSI1I8 &meme tNC::

P ALY P AOWYE .eee. N T4ee.. W@B@LQ @™
il B
henle Qfe:

ha&y3e ¢t+weée U P71 98 it

A tnC: s

mA YnCT 9t¥LA 1A 4NC ®AT 40z AThen he continues to read) .
With these sharpened stones held in his hands or fastened to

a wooden handle; what does it mean? With these sharpened stones

held in his hands? hTL

81727 hepChH A gelt emdmnt NCE

hils

B 217%FY N1& AL AMLD 2memnt GNC e

APY I T RFYT AT AL ML W12 hBE h&C 10 wooden
handle means what? What is wooden handle for example, let's say
this is a hammer, lock, this is a wooden handle, but this may be

made of plastic, metal, what does it mean?

S 1%

WL 272700 RN AT
hE +

wooden handle means what?



This is wo

6%

od; desk is made of wood what does 1t mean wooden handle?

Pe onMT ABRF 410

Te

P.

eAIMY h-%j‘ AAt 1Dk s Nl wooden handle h U Mt hqj'
.?‘\U-FU‘ naHy 2 1A 'V\A fAT 4T+ ¢ Then he continues to read

as follows:

Early man could cut pranches to build a shelter; what does it
mean? This house is a shalter; you know what a shelter means?

a house to live in or a place to stay; what 1is 1it?

mmA §
®MmA 9 very good! Therefore what does the sentence mean? Early

man could cut branches to build a shelter; what does 1t mean?

hT et H NAA

T. No, no, early man, primitive man, the first man, what is 1t?

P.

e A8 8¢ inC

T. no, no, yes.

- P
T

P.
T-

P.

Te

ntr AoMér ¥COHRSE  ¢oCmd- emdnnt HNCe:
A y@ay ¢ Tl h1HY e, 92C ¥t

0Tt NPT
N9 T4 NPT OHE FCIME h oM P Rl

mMmA ST @MAS BUWarir: s
MA S SWeAT SO BY ®AT 40:: RHYY 1H! Then continues

to read+ Now, he could scrub and clean hides for his clothing; (2)

Scrub - You know it; hide you know; what is it? He could scrub and

c¢lean hides for clothing, what is it?

P. 012 A2 +tANNNT BG4 tAC (This does not have any connection -

T-

P2.

The pupil simply gueses).
No, what is it, yes?

$301 K94 ¢ ANN RUL MCys

T. That is it very goodd scrub

P.
T.

Pe

w4 ¥
md?T 129N 407 he could scrub and clean hides, hides;

PoP 1177466 hER2AP? NAHY #8307 NodP ARG P RBUEA
AAT

ANGFY NewoveeaNeeeenen
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T.
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He could defend himself from his enemies(Z) what dees it mean?(2)

When an enemy comes he could defend. Enemy is not frieddj @cs. @ecece. ‘

enAnAn

gm\nm\/g/ Then continues to read. He could make spears to kill
large and fierceanimals £2)3 Rl csommmeuns

nmc' AL S AINATTY 28RN

A9 nnc AALd AINATT RN :

He used stone knives to cut Meat into pieces (2).

nNe1Je AT sl g $&CMhs s

Very good! Yes that is ite. Then continues. These earliest tools

of stone (2) : a round stone for a hammer (3) - What does it mean?

a round stone, for example, this is a round stone (drawing on the

plackboard); what does it mean to kill something? What shape 1s 1t?

U CA htO-#tP PygyO ANAG PR MY AMPET WTL TN
@y ey il ANADH na&Cce
triangle
w7 triangle; what about this one?
me& mé
What about this one?
(square)
or square, what about this one?
circle
No, no, circle, oval shape. pUAY ApAA 116 P 10w QN AT
ﬂ@C??T?rmmd%@h*
HC 9 {

HE 9 0P Smma 17C MA+ §10:: NHU hNNAT hE Sy 10
AP ememnt 1NC2

» 7]

T. fMDQTiﬁ% then continues the interrupted sentence - if they were

sharp he used them for an anxej what does it mean? (2) you know what an
axe is? (drawing on the blackboard) what is this? Ok you don't know
what an axe is. This is one type of axe, a big one. Py N

p. ®TLAS/2/

T, This is a very biig one axe = what does it mean

P. axe

T. Therefore when stones were very sharp like this one, he used them

for an axe — what does it mean?



Py 92 1 FFY 4D AGHU PR Q2C M

P. &%7 &%

T, P73 92 4t 217 eF

P. M&EM4E 217 ¢F7

T, no, not M&EMé imMDesecss iMMasconss

P. n&mé 24U »0

T, Yes, OAA 2178FIT NMmPAL m&mé AU Ana AT AUT

ETHRAL
Ok now (then continues to read the intrupted sentence).......were the
beginning of wonderful tools which our engineers, mechanics, tallors,
painters and electricians use today, what is itz N iHU NT7% 18 AUD
900 T NoAe SMAMS 2772 N YT $1ATA NCT A4 210 F R
AP 9TATA NCT A 26 TR 27p AP 21ATA INCT AmTLng::
ADTLMLEE AMDYT: Am RGBT hHU WA AT AATINTS ARLNINY oATANT
ADM pNTT AANT ST AAMIPNTT AT A AAM PNt P iNd

p. ®Bmwdé §
AP mEmd 8 N¢:: /enen continues). Ok for thousands of years

man's progress was very slow. AH A 9o+t N0 OB XAQs 77 "nC?

P, g6 A nC
T. Slow means what?
P. 90 +ANA
Te NP H®H h.o...HTH NC AAT D2 : for ages he had only

a short list of stone tools =

P. SATARA /2/

Te No, ANH Go++ T30 NF NPT e+ oYé 29T Nd+?

P. Nh&M78

T. Yes, However, in later years, he had added some bone tools for
fishing and bone needles for stitching an animal skin; what does

it mean?

B AAFY AEIB BNA inC

Py QINATT P4 A 2178 howd RANA 4NC
No. QT7%% AD M dnd N2Y738 NF ANINIPT NaA PIE7Y D

M LTs 2
i
B, ATH
L
T« ATt :: Stone was not the only tool used in the stone age. Stone

age ?®NA Hm7 NCT NHEY 1H 9i1ndD Y49 I8 NF hAindf::
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Always and everywhere from the earliest beginning until now (2); ho 8w 9

gre ?‘hr1U1 er}wood has been man's commonst and most useful material
for making things ®4 @A+ 3¢ heolwé 980 BPC ANRUY <2240 /2/ AND
AT QAOTIATAD Al PIETY 1D

P' wood

Te AQ: NAP +A® LS NH H PIMPNYT Ak INC: AAT 4D

But wood cannot resist the air (2); you know what resist means?

What does'cannot resist the air!' mean?
P.  UBALF: ANATTY AmhAhS AA ...
T. Wood, wood... wood, what is it? yapt+ @ O o £8P AL FAD

P. HGNN
T. A QCAT the rain /HGNY/ T AA 2@ A 1D o 2 NE FTAD

and the sun for a long time

P. 6M&N
T. ®7% 2064 AAT O AODY
Pe 0 'meh:

T g%ﬁ m;ﬂ? Py BAAT P BAA::
hglt s all for today. AHé4 MhHU AR €N $94:: Ok homework -

I think it is given. NH.SO» A7 $TA  (Let's continue with the
homework) o

T4 " Starts here,



Appendix continued: (T4)
T. Unit Eleven, Man's First Tools: Man's First Tools. What does it

it mean by this title?
P. P4 Y pYs §
T. N0 DEPS Y YL S

Early man had two great advantages over the beasts. These two
advantages were brains and ahndis, which means bhere are two great
advantages - two great ddvantages of man over the beasts, what were theY?
P. brain and hands.

T. They were brain and the second one is hands. That means his brain
or man's brain and his hands were the two great advantages over the beasts
in the earliest times or in the earliest period. No animal as small as

man has such a large brain and no other an.mal has four limbs which are
not used fore... for walking - or that means for walking - which is
wonderful brain. Man can discover and invent with his delicate but powerful
hands; he can make any use of tools. What do we mean by limbs?

P. hEF AEF . T. Discover menas?

P AR

Te @G+ Invent means?
P. pemC
7. m&MC.. which means to create or to discover means just create something
new or finding something which is new so that there are a number of
of animals in this world. which means there are large animals and there
are also, very small animals. But there are no, or no animals as small
as man which has such a large brain; that means man's brain is as large
as anything that means it is larger than other animal. So he could discover
something which 1s used as an instrument with his delicate and powerful
hands. Man's first tool was a stone, and the first discovery was that some

stones could be sharpened. What was the first tool of man?



P. a stone

T. istone; istone was the first tool of man. When? in the ancent times and
the stone was sharpened. With these sharpened stones holding in his

hands or fastened to a wooden handle, early man could cut branches to

build the shelter. That means the sharpened stones were used for cutting
purpose, that means, it is used to cut the branches of the tree to make

his own shelter; you know what shelter means:

Pe mA

Te MA he could enlarge his cave; he could scrap and clean hides.
P

What does it mean by hides?

P. ¢4 means skin of animals. He could defend himself from his enemies.

He could make apears to kill large and fierce animals, and use stome
knives to cut up the meat into pieces. These earliest toolsof stone:

a round stone fr a hammer, a sharp one for an axe, were the beginnings of
all the wonderful tools that carpenters, tallors, engineers,mechanics

and electricians use today.

For many thousands of years man's progress was Vvery slow, was very slow,
a..e.slow, or else he had only a very short list of stone tools. However,
in later years he added some bone tools for fishing, and bone needles
for stitching animal skins. What is the meaning of stitch? ac..

P. o7 ¢P

TP ¢® or w44+ that means fastening, or repairing, or mending,
sewing - all these are the meaning of stitchi ~that means in ancient times
man used bonesf® needle that means for mending his clothes, ar his hides.
Stone was not the only material used in the stone age. Always and every-
where from the earliest beginning, until now wood has been the commonst
and usiful material for making things. But wood cannot resist the air.
That means wood is not as strong as stone. The strength of the wood

and wood.is not the same. But it is to mean lhke this and wood is not

* to mean stone
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the same. Woed cannot resist the rain, the alr and the sun for a long

time as stone can do. About 7000 years ago progress became faster;

farming had begun, and required new tools. Torbegin with, the old

stone tools were highly polished because a pnlished stone could cut much
better and faster than one left unpolished. When copper and bronze were
discovered, much better tools were made from these metals. The vld

stone tools were imitated and improved, but the new materials made possible
the invention of tools not known before.

Now in generally, this passage tells us about the instrumentis that
were used in the ancient times, and at the same time it expresses the
difference between the tools that were in the earliest period, and what
we are using by now. There is a big difference, you see, In the ancilent
times, people, or man used stones and some other instruments in order
to kill fierce animals which are large and small, but now he has disoovered
or invented so many instruments like spears, axes, which are made from
bronze and copper. At the same time there is =omething. In the third
paragraph, that is stone was not the only material that was used in the early
stone age - that means in the ancient time stone was used and still we use
it - that means always and every where, from the earliest beginning until
now wood has been mean's commonst and most usiful material for making
things, very important but wood cannot resist the air, the rain and the
sun, for a long time as stone can do. Now these have been the main points
ori ideas denoted in the passage.

Now who can read the first paragraph. Ok Mahilet. Then five pupils
take twn to read the passage (seen above), one paragraph each. While
they were reading, the teacher made them repeat the following words
because they couldn't pronounce them properly. At the end of each paragraph

he said stop and called on thc next pupilfparagraph 1 - delicate sharpened,
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wooden, to build a shelter, ne could enlarge, he could defend himself
from his enemies. Paragraph 2. a sharp one, ‘axe, paragraph 3. stitching,
animal skin, beasts,;cececccscecs
Paragraph 4: there, from the earliest beginning, until now, for making
things, to resist the air, as stone can do,... Paragraph 5: ago,
faster, farming began, and required new tools, were highly polished,
a polished stone, much better, axe, unpolished, made possible, invention,
not known before,.
At the end of the paragraphs, he uttered the following words to
make the pupils stop and begin the next paragraph.
Very good} Yes, Elizabeth, the next paragraph. full stop. Yes, next,
good Ok - yes, now you read paragraph 4 - Yes, Yared, you go on with
paragraph 5.
At the end of the reading, he says, 'OK, who can tell me something
about the passage; what does the passage indicate?
?Ewho can tell me in English or Amharic? First try to speak

in EnglishOK, yes, who can tell me? come here, very good. You can refer

your book to answers

P. The ancient man used stone as his first tool(2). For many thousands

of years, he had progress was slow. Progress became when farming began
and required new tools. The old stone tools were imitated and imporved,
but new materials made possible the invention of tools not known before(2)
T, OK, she has mentioned some importanf points to remember, from the
passage; thank you. Now, you see, you can single out the most important
points from each paragraphj then you can connect themj; that means when
you need to express them in short. OK, in the first paragraph there were

two great advantages; man had two great advantages over the beasts (2)

in the earliest period, this means these two great advantages were his

brain and his hands.,
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The only thing that has reformed man is his brain and his hands - they
are very important., This is one point. The next point is his hands
has a great contribution for the invention of new tools and instruments -
that means no animal as small as man has such a large brain and no other
animal has four limbs which are not used as fore feet -~ that means limbs
were not used for walking, but for doing something. This is one thing
that distinguishes human being from other animals. You aee there are
s0 many points in fact. One, man can speak; man can just invent or do
so many things, and man uses his handis not for walking purposes, but
for doing some other thing. This and other things make him different
from other animals. Now you can just find out the main pointsj; points
in the first paragraph reminds you this and other.

OK with his delicate hands man can discover and invent instruments or
tools like axe from stone and other things. What was the first tool of
man?

P, stone
T. stone, stone was the first tool of man. How did he use it? By sharpen-
ing it. Am i clear?
P, Yes.
T, OK at the same time, having killed some fieres animals he used
their skin as a cloth: This is also one of the important points in the

first paragraph. Now these earliest tools of stone:- a round stone for

a hammer(2) a sharp one for an axe were the beginning of all the wonderful
tools that carpenters, tailors, mechanics, and electricians use it today.
You see by now a carpenter uses his hammer and the hammer is used foom
copper or bronze or any other metal, metal,’but in the earliest period,

a rough stone was used as a hammer and a sharp one was used as an axe.

All these tools are an extension of the previous (2)




o

Now for many thousands of years man's progress was very slow -
there was no development or there was no change for many thousands of years.
progress
P,
Te . : oF g - improvement, or else he had only used short-lived stone tools.
However, in later years, he had added some bone tools, for fishing, and bone

needs for stitching animal skins - that means it has now begun to improve,

new instruments to replace the old one. OK this is all I have for you today

as far as the passage is converned 0K let me give you a homework, wait,
Now there are vacabularies are there?

P, ten

T. ten}Copy bhem. Word practice on page 102: how wmany questions;3

P, ten

T. ten. Comprehension on page 103, how many?

P. ten. Do it for tomorrow, OK? OK?



Teacher 6 Appendix continues

- Al -~ =

T.y(to a Eupil).Read the passage, Passage: The pull down ward
While the pupils were reading Ehe followiﬁE‘W%?HE_WEFE‘Fgﬁsated:—
P, The earth is pullingescesosscsssos
T, No, first of all read the topic.
P, Unit Sixteen: The Pull downward, Count the words of the passage:
T. Stop, two read it loudly.

Pulls centre of the earth three, far, inside, shapped, stop, Girma,
stop, study, that, spherical, ignored, idea, no.4, read it ludly
six, they said, the earth, spherical, earth, their, seven, didn't, no word,
when the earth rotates, stop, spill out, air, fly, read it loudly(2) the
centre of which, what is your no.? ten, so who are you waiting for? flow,
flow, rivers flow down stream, what is your no? word (14) fifteen, seventeen,
sixteen, seventeen, (2) eighteen, please read it loudly, stop, Ok, that is
why (3) moving things (2) force(2) floet, stop, ok, it is my turn 125

T.
OK Unit Sixteen:

The pull downwards, what is the meaning of the pull down? What does
this phrase mean?
P, gravity. T. gravity The pull downwards means gravity, 0K The earth
is pulling everything towards it. Please listen and look at your book...
The name given to the pull of the earth on things is gravity. Gravity pulls
things down to the centre of the earth.

The centre of the earth is far inside the earth. The earth is

shapped almost like an orange - and as I told you that, you know that -

. Pa

Te 1O«
P. - The center of the earth is far inside the earth. The earth
is shapped almost like an orange ? The shape of the

earth is almost like what ?



P, an orange
T, If you cut an orange, you can find the centre of the orange;
The picture
of an orange; Ok now, you know, draw the picture of an orange.
This is an orange by the way, now if you open the orange, let us now
cut into - and where is the orange? Where is the centre of the orange?

we can find it somewhere here. which is the You can

see the center of the earth just you know, you can understand he centre

of the earth by leooking , orange.
nNe KB QNATUL CQTU AT N NLATE onhd A2 SATD PART

PAA $PNT ®IMAY hA ARRAP P,  hT1Ah PCARPNT @ JMAL hA
AR BAR P71 +ITAFUL ®AT 1D~ P. centre AP AYHLT BATP
PRNELANTT APAA A PT1871% 21 27 1D NC AT 10T ATCHUT hne
HUF 9AFT 419C AAT hQRAP h14 Ao

AG ATQHU 9AF 31C P1&7 4D ATARePAT hRRAP: A4 NPT
ANt TH A914741 AADMT hIFAATT he o@D AR 27p hHU
AHU hhnm 9 #1717 2127 %0 ®AT 40 centre AT+C 13 AAYT
v /2/ APAA KIEHU Ng LT any  ¢+P N} it is not a centre;
BA+ 4D widdle - middle JT ®AYT 1D NAHU center 2 1AD

AL circle ([ +7 or we can put a dot; when we put a dot, we can say a
centre - hHU hhnn '10:: Hhe hHUF AONHUF 9ATDT hHUT ANhHUT
SATD 2N £y PIGTTID AR D AAtT YT hRLAP: hNA
NAHU 2UF Ar+C A +C YT BAY S0 e
OK the centre of the earth is inside the earth just as the centre
of an oremge is inside the orange NUY A2 HTCHRFU 40:: pong agq

everyone believed that the earth was flat. RUT FD$ATU: AR RAP:

AVAAPF P27 5D A INdD AAT YD NA® &t m&mé/2/
communal societ
m&mé¢ AT 4T AAT 10-: : During the pramitive / nHS"

ARANT NP4 93C & ACa% AUNC: AD hAINAT NATRANT He "



Appedix Contnued Vga‘,.f*-
5
T. Ok let us keep sileat let us open our books on p-75, p.75;

to day we are going to answer questions on word practice; these
g & q

words are takenn from the passaze: Nature's Gift.

S0, now no.1; who can read no.l1 yes, read and £ill in the
blankspace with the correct answer come here Reed.
P. we are trying to help them al...... althogh (3) it is unlikely
(3) that we can fully(3) ---=——=- their needs.

T. Yes, what is the correct answer.
P. satisfy
T, }ﬂthough it is unlikely that we can satisfy (2) their needs.
Right, the correct work is'satisfy.'
No.2 Question 2; who can read ? come here.
Iry to remd .it correctly.
P. There is no peace. peace is in our world.
T. There is no peace peace is blank in our world what is the

correct word for t at blank ?

Yes, ==——m—ecee- the reght word?
P. peace is sc@res -—=—-—-—-———ecemea-
T. peace is —-=====-- -~ peace 1s scarce, not squares, in our world.
3. Now question 3; yes. Read londly. Blank water is drink =-=----
T. Loudly.
P. Loudly. (doesn't understand the teacher)

Blank water is dringer e
T, dengerous.
P. dengerous for health.
T. Blank water is daigerous for health what do you think the
answer 1is? what water is dengerous for health? come here.

P. lookted.



P.

5 P ._ h
-i?".'..’-:"'s— ek
ot = A e

lukted? we don't have such a word.

teacher

ihi.

poluted.

loudly,
« poluted.

_ Y9 =3 7" =\ "9 3

. all of you.
Pg,poluted ( in chorus)
T. he said poluted poluted water is dangerous for health,

Question 5; let me read; _question 4.

4, Our municipality is blank in the centre of the city (2)
yes, ok. our mucicipatity
is blank in thecentre of the city. What is the answer?

P. lokted

Y. loket? is it lokbted? is it?, ah.

P. loked

T, no. 5 yes.

P. located.

T, yes, loudly, loudly.

Located.

T. Yes, located., our municipality is located (2) in the centre
of the city. Question 5. who can read and answer. gquestion 5;
come here. read loudly.

P. In wonji (3) tuey (3) blank (2) the sugar (2) cane
plantation during the dry season.

T. Ok, the guestion is in wonji they blank sugar cane in the dry
season, what is the appropriate answer? yes,

P, irrigate, T. irrvigate,

They irrigate the sugar cane plantation.

T. Guestion .6. yes, come here; read loudly.

______ o emaes SIS £ =000 L o R = e L L=
i i
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T. Question 6. yes, come here; read loudly.

P. The =—====—---- plays an imprtaat part in the lives of the Epyp-
tans (2)

T. The blank plays an important part in the lives of the Egyp-
tans. yes,

P. Aswan Dam, T. The aswan Dem plays an important part in the

lives of Egyptians. 7. Question 7, who can read. yes, bring your

book.
P, ~=====- neve a deep knowled_e of physics and lMathematics.
P, engineers. L. engineers (2)

8. Question 8, who will be the reder ? who can read? Wuletaw,
would you like to come here?

P. There is a need to increase the =-—=—-—--===-- of medicine for
hospitals.

T. Read it again.

P. There is a need te incredse the -—===a=m-—— of medicine for
hospitals. |

T. what is your answer?

P, my answer is besides.

T, besides? no you are not correct.

P. suple? T. ah.. . P. suple.

T. yes, P. supply ', supply. the supply of medicine, supply.
the supply of medicine.

9. Question 9. let me read and you will zive the answer.

some peorle ;0 to Bodere for the weekend for blank (2) yes,

p. for recreation T. for recreation T. loudly P. for recreation.
Ten; read and answer question 10. why don't you participate?
this desk; this row? auestion 10;

yes, come here and read.
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P, This man is full of blank He always (2) Jjokes and makes every
boody either laugh or smile &
T, what is your answer 7.
P, fun.
T. yes, t.is man is fun. He is always fun
11. yes, 'question 11, come here bring your textbook; read loudly.
P. Do you have any blank for dancing with the, girl?
T, yes, read it again.
P. Do you have any blank for dancing with the zirl?
T. Do you have any blank for dancing with the girl? Do you have
any what? what is your answer. P. any-ghportunity
T. yes, question 12. come here.
p. Nature blank us with (2) the necessities of ldife.
T. Nature blank us with the necessities of 1life what is your answer?
come here.
answer?
P. provides. T, isn't it? provides ok. Question 13+ There
are five (2) volunteers blank Tamiru what is the answer of
question 13 yes, yes, no.13
P, besides Tamiru,
14. come here;,
p. Blank through (2) the belo Nile is

B11s a4« « SUAEN,

T. ok come here the guestion is blank through tre.

easy until you reach the - sudan.

P. navigation. T. navigation, correct. T. yes, question 15,
read .

P. Our blank of weter power are more than enough.

P. resources. L. our resources. L. The last guestion is question

16, read and answer,



P. Kny river flows from its blank to a lower area (2)

T. Any river flows from its blank to a lower area what is your
answer.,

P. sorise, surise

T. source, from its sources to a lower area.

7. The next is structure. we will see structure. structure part
present perfect tense. our ftopic will be present perfect tense.

The present perfect tense is formed from the verb to have (2) or
has plus (2) past participle. This is how the present perfect
tense is structured have or has + p.p. of the verb, we will have
the present perfect tense. Now let us take some examples. Examples
on p-77, says. "He has eaten his lunch this is our example. who can
reed this example?

P. He has eaten his lunch Yow, has eaten' is present perfect;"
"eaten" is past particple 8o, this sentence is present perfect
tense. (2)

The next example: "we have" (2) what you have to know is that
has is used for 3rd person sing ? he, she, and it, so has 1is used
Ter 3rd person sing Have is used for the rest of pronouns.
Therfore. we can say we have our sentence,"we have eaten our
breadfast (2)

Now let us compare these two sentencessentence'sand sent 2 who
canread sent. one again? Read, you read

P4 his breakfast.

Es we have eaten our breakfact.

T. right, have you understaod?

P Yes

5ﬂ
T. Now let us do more examples from our text.

'A' says study the following sentences carefuly Now.

1) aster has lived in Addis Ababa for two yrs. Now we are

going to compare these two sentences. let us



{ .> compare these two sentences, let us compare these two
sentences. Aster has lived in A.A. for two yrs, the second
sentence is Aster lived in A.A,., for two yrs, we have two sentences,
the first one wite present perfect and the second one with simpl-
e past. (2) because we have the V. to have and p.p. of the V.
has lived. (2) Now this sentence is present perfect; the inpli-
cationis that Aster is still living in A.A. she has lived for
four yrs. (2) in the past, still she is living in A.A.

(the whole sentence is repested ) action is going on (2) But

in the second sentence, look at the second sentence: Aster lived,
only lived, in Addis for how many yrs? ---- for two yrs. This
sentence shows that Aster once lived in A.A. for two yrs, and
now she is not in A.A. she is somewhere else in another town
have you understood? 1Now let us now take more examples. Ok
repeat the following you will repeat after me, ok,

she has studied english ior ten yers.
P, # & a ¥ " "
T. who can read.
P. She has studied english for ten yers,

T. she has studied English for ten yers. means, the learning

of this sentence is she is still studying English, yes, P. yes
T. she studied english for ten yers, and she 1s till studyin
Now. sent. 2. The woman has wept for two hrs. (2)
P. teacher, teacheryj-----—-==—---=-=

T. The woman has wept for two yrs. and she is till weepelig (2)

The third one "It has sarved for three hrs. (2) P. It has

rserved for threehrs.

T, read it correctly.

P. It has served for three hrs.

o 5 | " t i it i
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ek
ok the next sentence. All ti.ese are expar. ples of present
periect tensge.
4) you have played table tennis with me for five hrs,
me for five hrs.
e @ have sung songs for ten prmnutes
6. The boy has drunk since ‘his childhood(2)
7. The librarian has read books since dawn beginning from early
morning.
8. The pilot has flown since lunch time. All these statements
are in sentance prasent perfect tence. The next excercise. p8,1
T. 8-1 Do in the same way as in the example what is the examnle?
yes.
P. I lived in Narobi for two yers. (2) am living in Nairabinow).
T. let us take the first sentence. Now this is simple past, isn't
it? I lived in MNairobi for two years, means I am not Nairobi now
(2). If you are . ' not living in Nairobi now, how do you
change this statemeit? we are given the answer I . 1ived in
Nairobi for 2 yers, because we are given in the bracket I am
not living in Nairobi now. If you are living in Nairobi now.
your answer will be I have lived. in Nairobi for 2 years, so when
you are . given the sense of linving in Nairobi now, you have to
change ten simple past into present perfect,
no.l. yes,
P. she has cooked it for 3 hrs. (she is n't cooking it now.
T, she has cooked it for 3 hrs. (she isn't cocking it rnow) Now
you are wuletaw given in ten present perfect, so change it to
simple pas£ A ¢ Mmd ri present perfect 1@ helAge?
AAHYU 09 @7 eAOMA ? @08 simple past what will be your answer(2)

Nno« 1. yes.



P. she cooked it for 3 hrs.

L, yes, she cooked it for 3 hrs. that means she is not cooking
now, because already she has cooked.

Question two you read and you (will) give the answer you read
the questiomn.

P. He worked for ten years in ° i 5 in the garage (2) what
is given in the brecket? lle is working there now. so how do you
change it? silence silence. The question is "He worked for
ten years in the garagze "Now change into He is owking there now
He is working them now still he is working there you have to

change into what ? present perfect tense, isn't it? what is the

answer? he has worked in the garege for ten years (2)

T. ok let us start reading, the first passage The gearch for

5
food, our topic is The Search For Food. (2) what is the unit ?
unit nine (2) ok follow me.

man is always rearch for new food and new ways of setting food

long azo men spent most of their time looking for food. They ate

anything tiey could find. w174y @Ww 480G T&T148 MPAN N Se

B @127 10 NG AT h&C TeC @91 A124AT 1@ Ning 1T TeC

AQAN @INT QARTHNTY) ®77& 24T INC::

RAC NPT Nthg 8TFTT S@1M INC:: There was no choice they ate
anything t ey could find oy QAT @anT 10  The second para-
graph ~ome lived mostly only on plants They ate the truits, stems,
and eaves of some plants and the rcots of others h7147% H M

HEF 3O T3 NORPT A2 Stowdd eufa¥dT ht17 ¥ Thart 11897
PN POFY wepCFy ge 1t INCs F

The ancient people when food was scarce, they ate the bark of
trees. WM KPLT LMC. A4S TH NCHY INC 8% 1T NCH @7
&7 102 PL4T
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(3) If they were lucky tiiey would find a birds nest with ezggs.

people who lived near water ate fish or anything that was carried

up on to the shose h1ATe H 29 0 &0 rngfpdqﬁBa We haoe
W1BA 72/ emInte 87 OAT ATTAY AW NN 45 3%aM: yny 2
QAR @ /2 /19T h1ANe TH Qe OHTF AhNN SH N2F au gm
N scme people also ate insects and small animals like lizards
that were easy to kill, NT41& TH 18NTF ASH SATATY T30
NINNT 2@ TN A ospecially . h12 ? 1izard P&y 1032 AINAAT
NATTANT: 3
Lateer men learned to make weapons such as axes, spears

and sworks. gradually they began to make weapons.

¢ NeA NPT AT @7 @pet Tod 2 @ug8 /3/ @®Pdng T MC & PalS

I %wNANTY) with weapons they could kill large animals for

meat. These early people couldeet much.

ARy @07 Tod Th@ANT 21 @&kl Twd 2 @27 Twg THOP HINATT
w728 Tmd %

AT 1Nd:: VAT 1Nd 120 A ANt 18 He onie INC. 119 W

hoQh s s f1H Qe T Fred Ny The s

If they killed an ammel, they would drink the blood, eat the

Reat AP CRPH o ERRBCS11C cap @nt 1B:: 2y eamn /2/ AT
o #ran /2 / pIG enan /2 / 1 TC AIC famAh 170 Ne sz U 11C
eMMANs ¢ Allright when they fnished the meal there was no-

thing left.
@Ik AAE AAT AU @I 110 %A@ @AT 1G: UOCH @i 9NN 170 A
AP 7 QA®P @7 QA@ @PNIS Hp S FCMe U TO he 44 1Bz :hy Q4A %

N 57 T e

The fourth paregraph At first men went from place to place
to find their food. But when tiey began to grow plants they stayed
i DAg 1 hey 1d  gErow.
%gﬁqgﬁi &?ﬁ?’%%%hﬁ?? Hfﬁ} ﬁJF Q?H%‘%jﬁ°' in search of food
P10 §AJ N4 N4 eiheatda/2 /7 11C 17 n141& 0F2T asnT Nlpg

NN ﬁ acnt NZpd NI Nd S@NNNN kLd 24M&Ad: ¢ They tranred ansp-
rals to work and killed them for%%?ﬁT%ﬁ Aws SWATT A AwI T8LNM

¥
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life was a litter better then, but there wasint much varietry of
food. ' 4N TNC YIC 17 @I ABD Snpe /2 /

variety of food Dey after day people ate the same food N%¢ %
wANe @1 13 %w 1T

The next pere.reph sradually men began to travel greater
distances. Ex. plorers found new foods and took them back home.
nET He NS A& N4 easem 17CTF n2lhw:: ANATALCA hiv: hpdt
0R NA 294N A0 RAZAMK hiv Phey so from one place to another

N0 RASNN NG He Ne 4 N A0 heeMARe hglA® AT .2
1% Ng 0471% Nt @d0 AANT NIH NHU AJA9A A347& hAAH 10T

NHS wdC gH® 02 NIT» eoANN:: HAAA @INF 17T o@BRA @A T

132 Ang is different foods spreed from one part of theworld

to another
A® A® »CNTF H1% NEA 9ne 08 A~ owd T

Iogzzp poy people in hhe woeld still eat the same food their

ancestors ate hundreds of yeers ago,

H&p MST NAATY Ae 1T P1T A AFTB AT
PO AR FFFB e 1M QINLTT PN A2 1% QAR I+ HLP Afv: 1 254N

NBT She ANT 1Bz : w They continue to eat what they grow, and

what they find near their living place.

NNNNS TN F  +717737 20 1 ¢

But to day were are carparly today witt the past, with onproved
transportation, many people eat foods that come from places

they have rever seen., NAZYGdT NIC LB hA3GwT hIC
NPT HLNITD #p NAG SANBT KIC @91 92 1% oo I 2T M: 1 hoR
AP 2 NARN T NFeS NAN R@AenG1 21N o) A1Tae 2 ATTANT
TeIN7C AT 1P ane NTAINAC AT AN IS TTF Nae #HNTF ohha Se
M eNPOT AU 10
The last peregraph As population in creases men are looking for

ways to make the land produce more. NRT QAR NHT #7
n3<T 10 2 NeMwd /2 / 2432 A2l 2 NP SAHM $PC ANl
16 3LRB NPT WI119U hAAN PIN APLF @dd @771 AN T ¢
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1ife was a litter better then, but there wasint much varietry of
food. 't S17A 'NC 1IC 171 SN NG %N /2 /
variety of food Dey after day people ate the same food NY¢F
wAne @0 10 %@ THhT:

The next peresreph sradually men began to travel greater
distances. Ex. plorers found new foods and took them back home.
ART HP NAD A1& N4 Qadom 1ICT helhw:: ARATARLCA Ay hOd
02 NF 244N AIC AZAMF N fhey go from one place to another

AIC /MSAA NG He N ¥ N K10 heefA T nelhe hT .2
1% N4 0A7% N4 ®IH AANT A NHY AR 71478 hAAN #1007
NHS wiC gH® 02 NATB ewANN:: MWAAN @INT 17T @R AAT
10z : pnd is different foods spreed from one part of theworld

to another
A® A® eCNTF 1% NEA 9ne 02 N euwdll T

Iwg:sp poy people in hhe woeld still eat the same food their

ancestors ate hundreds of yeers ago.

Hép AT NAXFY Ag 21T 3P1T ARAFTB ne
P00 A PFFD oo I RYNLTT PN G217 QA Uk HAp hiv: : 290N
NBT %A@ ANT 1B:: » They continue to eat what they grow, and
what they find near their living plsace.
nhnng fon F ¢ +17G7 2@ 10 &
But to day were are carparly today witu the past, with onproved
transportation, many people eat foods that come from places
they have rever seen. NMgG+4 A1C L2B NASGRT hIC
NPT HLNITB # NAG SANGT ATC P90 9217 @@ T 2Tk 1 h2Q
Ap 2 hhagh T NFeT hAN SAeAGT P10 @@ ATTe 2 ATTANT
T6IA7C R 1P ane NTLIAAC AT ANEITTT N aHNT @Rna 9
Ml @APDT HeFhLQ 10::
The last peregraph As population in creases men are looking for
ways to make the land produce more. hT HN NHT #7
N34T 2%4h ? NNl /2 / ot4AH heln® 2 K2 Al $7PC h el
10 9B NPT K174 h9AA WP aPdF @dt @1 han Td:
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They are always gseerching for sources of new foods both on the

NNUCe U1 N3N0 A2 nAAN @1 NBpd T &

land and no the set¢ -
AT 2nN't9A:: What different foods are eaten in your village 7
Ncq 4 wdCn @1 91T ®IN 16 YN M @ 1NG 2 114.9F =h 1V hl
e 907 907 helAap K1 2 N® hu: @71 92177 niRsT e N
o AR PRANT ONT What else 2 MPNMAT Mt AT ... h1& 9
- TS 2147 10 nNATR? SACH Word  Ok. A TS8R NN

Have you ever eaten foods that are not grown 1in Ethiopia ?
AATeAS S@ens @1 SNk AT TAR? /2 h...cl..

What do you call ruz iIn English ? -nice we call it roce.
Rer 10 Q@@l®? NFRT eeeeoo. 421781 AIRWIS UL el

gouth East Asia Q01 »rsd KNS ANN 2 What else? besides rice,

Whit Have youw edatent 2 ANCYT APCT AeAn tpC hA helhe

Now I want one student to read the first paregraph, who

can read. teacher, teacher, teacher. count the words of the

passege.
spent (2) ate (2) anything (3)
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MUY ANYR Y ICRF 'M:: Long ago every one believed thgt
the earth was flat, 217 TREATFUT N OA® ke’ ”z.? NeF P73 an L m,

Oh: 2iNdMm AA por 7P. MEM4 2 mEM4 T I BRAY 4. .
The primitive communal society nHg AR N% f ¢ e9C @
MC3+ munc hnn am ARG Na+HANT Ho P& PIRY ymoo
MENET PRV 4™ hAg a4y 4qn e G DAY 4 /2 / ok

beople began to studying and prove that it is_spherical; you know that _
ACRA™ kg ? hH,¢ nNiy 2yaenq ‘rﬂl? f 3T develop
nvec + progress M 9A % na, £5NtT H they could, just you
know they could prove that the earth is spherical; ik
83 4m  spherical? PURY M T mgar @g e MO eUs mAZF PFn
TPITY UL FPF mgac LA Al ol . NIF MNP scientific MG
FA MAx 1R Ko prove hoRl b : AL But other people ignored this

idea; you know that; ideg TAT Pyraq m ‘7 VST yuin

TAT AR RO MY GUn pun maan i® 7 ART APF 0% p g UiAm
UAME ME® UA® 00 aen ann mas AIFAPT KERAR K14 7 aany
MF 270 ™29 im0 ne amy gm AT AE4NA® 40CT heoam nag o

Ll

A NAM ™% vnC . . FENFY hysy s TATY b er: L Have you followed?

Ps. Yes, Yes, we are, Ty they said, "If the earth is spherical, the people

on the other side of the earth are standing on their heads."

*8Nn eaT °
you know ®™n L1 P4 mA S Y7/ T, h'r;T.'he force of gravity pulls it
AY &7 | ’

down hQOA® /' gravity ETTo 220 At neec gus = H® N4 0o ap
TMOINC: mA wms s oyx wp NEH hEt oCh 4man yac PAATFT

ANGEAD K4 " When the eartp rotates what does it mean?

DANCHC = PINCAC Py @At 4m o
TTUMANCHC mAY g, ‘ "
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T, If it were not for gravity everyone and everything would be throun off
the earth. The water would spill out of the oceans you know he 2AP h"f&?
Even theair around the earth would fly into spacee Did you understand

P. Yes.TOk. It is gravity that draws things to the centre of the earth and

gives them weight QM7 M £F 24 AAT 4BT QU FO R AT U

Rivers flow down stream. Rocks roll down from mountain sides N tee

gr9e Nt1¢ T N1 P RUGAY 2InNnAAL AR AR NTH 7 nZ

because of why? gravity, because 8f gravity - force of gravit? the rocks
roll down e QAP7 Fruits drop down from tree tops. Ok mnow let us draw

a tree. Let us assume this is tree. Here is a fruit, NG RLAPTY nhe

AU QUT 64 4F A2 QAP h1A7 QUF 64 4F hBeAP h1AY RUFT &&

drop $0C IAT ot AR FCEATT @oF A 9913';::0c:n+/n ALL these

things fall down because of gravitye. That is why moving things up ward

is difficult and bringing them downwards is easy. N f?u- vecause of

gravity h&y 110 2@ AP nNd 9N FILE AT hRRAP hTAY 0L Ff
NA s 02 4F NPeo AT P71 QUTA AAT T P. $AN DT FAL D

AAF 4D PRISHR APTIED ‘lﬂ}-? AnNT PRIRT APAHN NAR Qe +F
Q»(DC."W\? he AP ? NAHU nAapCcent 71H it can drown he2AP hT 4
I mean it can easily go down PR QHP it is because of

gravity NHU @& it ANt hAg 02FF 2AHA RO OAPT7 PLAY B2 AR

19 KeFAPT heAP A4 '7 #%hen the force of gravity.is not strong

enough things float in the air or water he QAP n a7 @ Ly NNt
naUt ®ATER 410 AUY neet AR 08P NOU AR 21LE  inC

RE AP . APAN Jet us take a piece of paper 0e ¢t APNAA
pUTF 021 AtONT AH neHU NART A4DA YT W TINLES
immediately olt A% FC4AT he2AP KA 7 pLtT AR P JCENT
ppa 9 Pagn il 7 because of gra{rity 10 hE |
2APY A4 7 hg &Y 14Rt strong N&UN cCc pUT P YN
e 9AtT 10 ?’r":f‘]@d. ¥ o€ tnCze:
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ot NTLE NAA N N OHU @ ¢ ATFAAUY Qmw? 'hqw+@ AYeHY
o epT ATTAP: . Because of gravity we can sit properly and we can

stand properly... hQQh?“ hnl'pl, This the last and the best..
Ok. I will now try to ask you the meaning of the words. So the words

written on this Dbook shape (3)!‘ »CAR @A+ 4t0:: T. shape means giving

form or shape pCAR AOMT :!:

T. Ok prove showed to be true T. Ok WA  all right shown to be true
ok ﬂach ey §AT 7 who c'?nht‘iell ne the meaning of prove in
Amharic. Prove means(P.Ta) &L )T Satiwhﬂ" vare / FANAGT AN

@y QAT Gl sometimes AHU Ag ed A@geC Nt #0 guUghH

A+ 10 71?. G‘idj't"? ne DT nGRAP ATH ’7 AanG H 2AROP AU
eTANT M AU RFAAT N8 by 3@ 10 que AUTY AFTANT »y e
hAi: hR2AP h7A Awnmymltﬂﬂqmﬁ*' QAT APAA 'Break

what is the past tense P. broke T. What is the pe.P of break?

p. broken. What is the present participle of preak? P. breking,
breakinge

T. Those of you who say broking raise your handsj breaking. So breaking
AC $4 T N0 At 0% AAT 10

WAL U AFTY hemt AAT 1 7 APAA SUA ASA T 10

MAT 4@:: nG AU hHU ] t?ﬁiegnﬁgthe verb to broke g
mA+ 40 P. past participle T/ @y ®AT 4@ 7 which stands between
far and near .

heRAP hTA 7 NRCAS ne¢d ahha A AAT YT 99CNG 9% AT
mAr 40z AU BT AHU AR U M K12 NP KNl pant UG

ASTATA eFAN APAA this is a bwoken pot @y YO 7
P.®AC:: Dbroken is used as an sadjective n0 psh UG 91ATAA
RO RA® A& 7 broken means Py AAFT WO 7 »ANC T, sometimes

naQ AIEIP 9TIATANG:
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spherical (4) I want you to tell me in Apharic the meaning nf] QAT 4§

P. NN Aat 1@ T. Ok hfl 9AQr #CA AAT 10 i Hy PP

+C W/ ?Awanything that is shaped like & ball, or round shape,

P. pn #CAR A0 AAT T. 'ball' $O-$ATU neOA® hs7 lenore (2)
P.FA BAT " {2) T. ¢ FA AAT y(rhat is the past tense of ignore P. A

P, ignored (2) T. "ignored" A+Nir /igno=d/ Nfv "pt i silent

araw (3) P. n 4 teacher T. Yonas @ bt Teo bt 10 AERAP ATA 7

APAA AR AC Tt APAA LR A o
drawing the horse draw  ®agoHU N PrTT ) Tﬁﬁ NG QAP "147/ draw
qAr @6 10 hRRAP h4 7 draw

WL mov (2) let us Qg %§% h1 i

Fi11l in the blank spaces in the following sentences with the correct words
from the list.
float float HA+ &N QA+ 1O .-

P. teacher oL &
T, afford? nNNCE 1147 P INLE no 100, HMG HM™ full sentence

P. The study of the earth dash that the earth is not flat (2)

7. The study of the earth proved that the earth is not flat (2)

No. 2 mname of pupe.

P. Put arubber ball into an empty bucket .. AADLNP

Put a rubber ball in an eumpty backet fill the bucket with water. The

ball will not sink but will in t}’le.‘bucket on the water @7 0 NENT 0, 9 4101
Put a rubber ball in an eupty bucket fill the bucket with water. The ball
will not sink but dash on the water. |

Tt was then read correctly.
P, No. 3 Ok. P.

h % Teacher
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