
ADDIS ABABA UNIVERSITY 

SCHOOL OF GRADUATE STUDIES 

A Linguistic Appraisal of an Attempt to Revive Ge'ez 

By: 

Leuel Tesfasilassie 

October 2010 

Addis Ababa 



A Linguistic Appraisal of an Attempt to Revive Ge'ez 

By 

Leuel Tesfasilassie 

A Thesis submitted to the School of Graduate Studies 

Addis Ababa University 

In Partial fulfillment of the requirements 

for the degree of Master of Arts in Linguistics 

59 

October 2010 

Addis Ababa 



Addis Ababa University 

School of Graduate Studies 

A Linguistic Appraisal of an Attempt to Revive Ge'ez 

By: 

Leuel Tesfasilassie 

Department of Linguistics and Philology 

Institute of Language Studies 

Approved by ____________ ~. __ _ 

Examiner :r :...-I _ ,,-,~L I\A..- ~t;1 ' Q ,0 ~C.> L, fo 

Advisor ----5 be"", L. l ; s rl ", .. . .,. \ '" ~ r 

fr- ( J '---.9 

60 

Q. 



Abstract 

Thi s th~si s is ,I d~sc ripti o n as well as an appraisal oi' an a1t cmpt to re vive (il"I'/ 1<1 11ll' sl"llIS U!' 

a spoken language, Gc'cz is one 0 1' Flhio-Semilic languages which is nol. IHlllcVI'L prescnlh' 

i'n lISC as a mother tongue, The re vival attempt is being made by a loose ly urganized grOlip 

dcsignated ),,,/ is.\'ol1" Ce 'ez W;)dlljrJ(' Mahb",. "The Society of Priends of Ge' a", Thc atlempl 

01' the Society is apprai sed against other language rev iva l' experiences both success l'ul ,Ind 

unsuccess l'ul. Po r Ihc purpose, documents were examined, a questionnaire II,IS 'ldminislLTell. 

inll' rvicws were conducted and data were co llected li'om utlei'anccs o r rl'spondents, 

Questi onnaire results indicale that the Society, which claims to have some JOOO members, is 

Imking progress in teaching (;c'Cz. Out 01' 120 respondents the m,'jorit)' hel iel 'l's IIlat thl' 

SocielY has ,,~hicved cncouraging r~s ul ts and therc are good prospect' lor thl' l'cl'il',lI "I' (il"I'/ , 

Yet. the majurity. once ag<lin. ! ~L'1s til.lt l!h': ;)UCiClY ;;(JS l0 0Vl'rCO IIlC ell,tl l, ngl: .... 

!\ cO llllxlmti\'l! exami nation or solll(, phl )l~()log i (:al ;!qc! sy'lltact ic ICaturcs 01 " til,: \ dril..'I> O!"Cj 'L' · ... ·/ 

that is bei ng rev ived agains t the written fo rm, which is considered cOl lse rvatiw and closer to 

thc or iginal lornl , suggest that thcre are some discrepancies, That is, Ihe ""ril, t)' 01' (;c'cz the 

society is "ttcmpling to revi ve seems to ma tch up with the type th"t is function"I, 

II survey 01' reviv,,1 cxpencnces shows tlmt the t"sk is complex "nd " rdliOllS, Thl' 1"lSic' 

r~qllir~mellt s for the success or a language revival attempt ranges frol11 HI) OhjLLtiv(' ultitLllk 

assessmenl of thc would-bc benclieiary community, ci r"lI'ing <l re"lislic p"lic\' and pian , 

secu ring thc nccessary SUppOI'l to constul1t organ ized el'i'o l'ls, Prom thi s vil'\I'I"1inl. Ihl'I\' ~II'I' "'I 

lllore ckdkngcs "he"d of Ihe atlempt tei re vive Gc'cz. 
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CHAPTER ONE 

1.0 INTRODUCTION 

1.1 Background 

Ethiopia is the cradle of the 4.4 million year old humanoid skeleton called Ardi ' the earth' (in 

Afar and that of the 3.2 million year old skeleton named Lucy, otherwise known as Dinqin(fsh 

'you are marvelous' , in Amharic. Ethiopia is also the home of one of the world's earliest 

civi li zations--the Axumite Civi li zation--whose language was Ge'ez, a member of the Semitic 

language family. 

Traditionally scholars divide the Ethiopian Semitic languages into two groups, North and South. 

The Northern group includes Ge'ez, Tigre, and Tigrinya while the Southern group consists of 

Amharic, Argobba, Harari , Gafat, and the Gurage languages. Leslau (1958: 3) notes that Ge'ez, 

which is no longer spoken, manifests the most archaic features of Proto-Ethiopic . Although 

Ge'ez ceased to be spoken sometime between the IOlh and the 121h centuries, it continued to be 

the literary language of Ethiopia (Leslau 1988: 116). Although Ge'ez ceased to be spoken before 

nearly one-thousand years, its numerous texts have been well documented and are still used 

especiall y in the Ethiopian Orthodox Church . According to Drewes (1988: 11 3) the earliest Ge'ez 

texts date From the 1st century of our era. 

Ge'ez is written in a quasi-syllabic script which is also used today for writing a number of 

Ethiopian languages. Each symbol represents either a combination of a consonant and a vowel or 

a simple consonant, for instance, the symbol (1, is a combination of the consonant Ibl and the 

vowel lei, together rendering the syllable Ibe/. But ,). in the word (1, .)-. Ibet! 'house' 

represents the simple consonant It! . This shows that the Ethiopic characters, which are essentially 

syllabic, may in sy llable-final position lose their vowels and become simple consonants. 

The Ge'ez writing system consists of 26 basic characters and four addi tional symbols 

representing labialized consonants. The vocalic system consists of seven vowels whose diacritics 

are attached to the basic consonantal symbols. The pharyngeal sounds Irh tv and 10 'i / have lost 

their original sounds and have merged with or they are read as the glottal sounds IV hi and 17 M 

respectively. The symbol for the voiceless velar fricative sound, h xl is also pronounced as IV hi 

(Weninger 2006 : 73 1). Moreover, the first order of the guttural characters IV hd , (11 hd , ~I 7d. 0 



1d/ and the velar fricative I -Ixdl are pronounced as the fo urth order counterparts 1'1 ha, and ), 7a 

I, respective ly_ The alteration of the consonants are presumed to have resulted from the influence 

of the modern Ethiopian languages, especiall y Amharic_ As for the vowels, as discussed in detail 

in section 4.2, the changes are assumed to have been caused by the neighboring consonants. 

Accord ing to Gragg (1997: 243), Ge'ez written materials may be classified into th ree periods_ 

Those of the first period are the Aksumite inscriptions of Ezana some of which are non-vocalized 

and others vocali zed. To thi s period also belong materials written in Greek and in the Old South 

Arabian alphabet. The texts of the second period, pre-1000 CE, are essentially religious. These 

inc lude trans lation of the Bible and apocrypha, liturgical and patri stical materials as we ll as those 

on the li ves of saints and monastic ru les . The corpus of the third period, post- 1000 CE, includes 

different genres most of which were translated from Arabic sources which in turn were 

translations from Greek, Coptic, Syriac and so fo rth . Other genres of the ti me were royal 

chronicles, legal texts, the epic type materials, as K+brd NdgdS/ 'Glory of Kings', and magical 

li terature. Bender et a l. (1976: 99) state that the Ge'ez manuscripts written after the Aksumite 

Empire constitute the bulk of the literature and the heyday was in the period between the 

fo urteenth and sixteenth centuries. 

The impact of Ge'ez on modern Ethiopian languages is very significant. Apart from adopting the 

wri ting system, especially the modern Ethio-Semitic languages have drawn a lot from Ge'ez 

especia lly in terms of lex ical borrowing (Bender et al. 1976: 100). 

With regard to the origin of Ge'ez and Ethio-Semi tic in general, there has been a li vely debate fo r 

long. Dillmann (1907 : 107), for instance, states, " in ori gin and essence Ethiopic is a pure Semitic 

speech, transplanted by people who migrated from Yemen to Abyssinia." Similarl y, Gragg (1997: 

242) points out that, "One may presume that Ethiopic Semitic evolved out of South Arabian­

based trade lingua franca". However, Hudson (1988: 2 10) counter argues against the preceding 

view as follows: 

2 
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"The Afro-asiatic language can be roughly estimated to have been spoken 
some ten thousand years ago, possibly in Ethiopia (though in the past, and 
may be still today, more scholars favor a Middle Eastern homeland). The best 
known branch of Afro-asiatic, Semitic, is represented in Ethiopia by some 
seven languages . Ethiopia is surely a key area for reconstructing knowledge 
of the structure and hi story of both the Afro-asiatic and Semitic ancestor 
languages .... Ethiopia, a language-area of unusual diversity and archaicness, 
can provide much evidence for general linguistic and pre-historic research." 

Although the majority of the Semitic scholars maintain the view that Semitic originated in the 

Middle East, there are scholars like Ayele (1997), Cooper (1989), and Hudson (1988), who 

attempt to prove that Ethiopia is the Semitic homeland. 

South of the Sahara, Ethiopia is the only country with its own script called "Ethopic" which 

dates back more than twenty centuries. Ayele (1997) cited in Zelalem (forthcoming) points out 

that " the Ethiopic writing system, which is syllabic, is one of the greatest cultural 

accomplishments of the Ethiopian people originated in Ethiopia and by the Ethiopian people" . 

Baye al so points out that Ge'ez is indigenous rather than imported (1997 :26). 

Cooper (1989:21) says that the Ge'ez syllabary is unique to Ethiopia. The heirs of the Aksumite 

Empire were the Ethiopians who created the modern empire and were the first people who 

recorded Ethiopian history. Ge'ez was the language of that empire, a Semitic language which 

is no longer spoken as vernacular today (Sergew, 1972: 1). 

The concern of the present study is to investigate an attempt currently underway to revive Ge'ez 

to the status of a spoken language. The attempt is being made by a group that has 

designated itself as Yalfssana Ge 'ez Wadajoc Mahbar "The Society of Friends of 

Ge'ez" , hereafter, "Society". In the rest of this preliminary chapter I will identity 

the core points the thesis focuses on, the range of problems it deals with and the methods it 

employs. 
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1.2 Objective 

The general aim of the study is describing appraising the attempts by the Society to revive 

Ge'ez as a spoken language. More specifically, the thesis aims at achieving the following 

objectives. 

I . To survey language revival experiences. 

2. To provide descriptions of the attempt by the Society to revive Ge'ez. 

3. To identify the nature of Ge' ez the Society is attempting to revive. 

4. To appraise the attempt to revive Ge'ez. 

5. To find out what has been achieved so far. 

6. To figure out the challenges encountered and the prospects ahead. 

1.3 Research Questions 

In order to find out about the efforts the Society is making to revive Ge'ez, the thesis will 

attempt to answer the following research questions: 

a) What does reviving a language mean? 

b) What are the lessons of the historical precedence in language revi val? 

c) What are the objectives and activities of the Society in its attempt to revive Ge 'ez? 

d) What are the outcomes and difficulties so far? 

1.4 Significance 

The study wi ll reveal what an attempt to revive a language involves in the Ethiopian context 

particularly in the attempt to revive Ge'ez. The findings of the research could possibly add a 

new dimension to the knowledge about language revival and Ge'ez itself. 

1.5 Scope 

The study is limited to examining the activities of the Society as well as finding out about the 

variety of Ge'ez that the Society is attempting to revive. The latter task involves figuring out 

the phonological , and syntactic aspects of the "spoken" form of the language as opposed to the 

written forl11. 
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1.6 Methodology 

As indicated above, the focus of the thesis is to describe and appraise the attempt by the Society 

to rev ive Ge 'ez to the status of a spoken language. To investigate the attempt by the Society and 

appraise its activities, the study is based on language revival experiences. For data collection, 

documents were examined, interviews conducted, data gathered from the utterances of 

respondents, and a questionnaire administered. This shows that the study employed both 

quantitat ive and qualitative research questions. 

Interviews targeted the leadership and some members of the Society. The purpose was to obtain 

relevant information about the organization and activities of the Society. Data were also obtained 

from the utterances of respondents to find out about the phonology and syntax of the Ge' ez 

version the Society is attempting to revive. 

Regarding the questiorll1aire, 120 copies were di stributed to randomly selected individuals 

affiliated to the Society in Addis Ababa and in Bahir Dar. The responses were then tabulated and 

analyzed. 
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CHAPTER TWO 

2.0 CONCEPTS AND EXPERIENCES IN LANGUAGE REVIVAL 

Everything in this universe is perpetually in a state of change, 
a fact commented on by philosophers and poets through the ages. 

Aitchison (1991: 160) 

Like everything else, language undergoes constant change. As Ferdinand de Saussure, the famous 

Swiss linguist, points out, "Time changes all things: there is no reason why language should 

escape this universal law" (1959: 77). The fact that language undergoes change may mean either 

getting enriched in its various aspects or relegated to disuse and finally die away. 

In thi s chapter, basic concepts related to language revival is presented and works treating 

language revival shall also be reviewed. 

2.1 Concepts Related to Language Revival 

Linguists use different terms to refer to language status. For instance, the attributes to non­

dominating languages are: minority language, less used language, endangered language, 

threatened language, "small" language, non-dominant language or "weak" language ("The Limits 

of Language Revival"). A language with no native speakers is called 'dead' or 'extinct ' whereas 

a language with no native speakers in the youngest generation is referred to as ' moribund ', that 

is , the language is nearing death. If a language remains with very few native speakers it is called 

'endangered' or ' imperiled '. The case where the speakers of a language move to the use of 

another one is known as language shift(ibid) . 

According to an article "Dead Language", language revival is the resurrection of a "dead" 

language that is, bringing back to use a language that has no existing native speakers. Language 

rev italization, on the other hand, is the rescue of a "dying" language. Language revitalization, 

language revival or reversing language shift, each of these terms refers to an attempt by 

concerned bodies, including individuals, to reverse the endangerment of a language ("Revival of 

the Hebrew Language"). From the viewpoint of level of use, languages of the world are believed 

to be in a continuum. That is, those actively in use at one end and the ones presumed to be dyi ng 
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on the other ("Language Endangerment"). In the preceding source, Schmidt (1990: 54), indicates 

that various levels have been proposed to characterize the continuum: 

a) Healthy languages: all generations use the languages for various purposes 

b) Weakening languages: mostl y spoken by older people 

c) Dying languages: of the speakers of the languages only few remain. 

d) Extinct languages : no speakers of the language are in existence. 

For a language to be pushed to extinction there should be a cause or causes that threaten or 

endanger its existence. In the following section we shall look at the causes of endangerment. 

2.1.1 Language Attitude 

Hofman and Fishman cited in Fishman (1972: 342-3) notes that " antecedents favorable to 

Hebrew use are contact prior to immigration and the context of settlement, mediated by 

cognitions, motives and exposure to Hebrew .... The role of motives is particularly impOltant in the 

case of Hebrew, because its revival seems to have shifted from one in which values (beliefs, 

ideology) dominated it at the beginning of the process to one in which function (instrumentality, 

private need) dominates it today". 

Kembo-Sure and Ogechi (2009 : 152) takes language attitude as an integral and critical aspect of 

the linguistic culture of any society and hence one of the determinants of language planning 

activities . The importance of language attitudes, especially in multilingual contexts such as West 

Africa, is underscored by Baker (1992) cited in Adegbija ( 2000 : 79) in this words: "Attempting 

language shift by language planning, language policy making and the provision of human and 

material resources can all come to nothing if attitudes are not favorable to change." 

Since the restoration of the Solomonic Dynasty around 1270 and the transfer of power to Shoa 

rulers, Amaharic continued to be the only language serving as lingua franca and for official 

purposes. During the time of the establishment of the Deprutment of Ethiopian Languages and 

Literature before some 60 years, Amharic and Ge'ez were taught in English through the 

explanatory way of language teaching. In International Organizations, Banks and NGOS , English 
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has been widely used. There has been English broadcast on the media. Gradually but surely 

English became the preferred language for education and international communication (Teshome, 

1997; Getachew, 2008 cited in Zelaelam, forthcoming) . To say Ge 'ez "survives" is somewhat 

misleading since; al though a few Orthodox Christians in Ethiopia use tex ts and songs, they are 

not able to communicate in thi s language. 

2.1.2 Language Endangerment 

A situation in which there are indications that a language might cease to be spoken is considered 

as ' language endangerment ' and the threatened language is referred to as 'endangered language'. 

Language endangerment might be caused as a result of, for instance, a speech community 

wanting to shift to a prestigious language. Endangerment could also be caused by either forcing 

or enticing a speech community to use another dominant language. 

A case where people are forced to use a dominant language is known as assimilation language 

policy. Thi s was most clearly seen, for instance, in Portuguese, Spanish, and French colonial 

policies. Nati ve Africans, for instance, were supposed to assimilate to the languages and cultures 

of the colonizers. On the other hand, in the United States, immigrants are encouraged by pub lic 

policy to become Americans, by making English their primary language ( Schmidt 2006: 100). 

Where a minority and a majority language co-exist in a community, they are mostly used in 

different domains. Such functional differentiation can be observed below ("Language 

Endangerment"). 
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Functional differentiation 

Minority language Dominant language 

Traditional life Modern life 

Within the community With the outside world 

Inside families Outside families (inside the community) 

Private, domestic Public 

Informal Formal 

Intimate Non intimate 

Solidarity Power 

Secrecy Non secrecy 

With a stable bilingualism, that is, with two languages showing functional differentiation, the 

minority language can have a chance of survival. But, in most cases the functional range of the 

minority language diminishes, while that of the dominant language increases, as the people may 

shift from the minority language to the dominant language. If the shift gets completed, the 

minority language would be extinct (ibid). For example, consider the following situation in 

Paraguay. Paraguay Guarani and Spanish show functional separation roughly as follows. Where 

the place is rural , Guarani shall be used. Where the place is urban, Spanish shall be used in a 

formal setting. As to the non-formal setting, Spanish shall be used when the speakers are non­

intimate. Between intimates, Guarani shall be used when the discourse is serious, the speaker 

may use, for example, ones first language or the language the hearer is about to be the more 

proficient in this stable bilingualism, and consequently it is not endangered. It is the only native 

language of South America that is not endangered ("Language Endangerment"). 

Another instance is where Nahuatal of Mexico was used as an ' inside' language, and Spanish as 

an 'outside ' language. This functional split has then developed into the 'solidarity-power ' split: 

Nahuatal functioning as a marker of ethnicity and as a language of solidarity, as against Spanish, 

which is now a language of power, used to express ambition and mobility. A minority language is 

often used as a secret language, for talking about something secret or private in the presence of 

outsiders (Hill 1983 in "Language Endangerment"). 

In a si tuation where a stable bilingualism exists, that is, two languages showing a fu nctional 
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differentiation, the minority language has a chance of survival, like in the case of Paraguayan 

Guaran i. But, in most cases, the functiona l range of the minority language dimi nishes while 

that o f the dominant language increases with the resu lt that the people shift from the minority 

language to the dominant language. This phenomenon is called language shift. When shift is 

completed , the minority language becomes extinct. 

2.1.3 Sociolinguistic aspects of language endangerment 

Accord ing to Zelealem (2003: 2) language death can be considered as a social phenomenon 

and a lingui stic process that leads to the disappearance of a language via either rad ical or 

gradual shift to another language. In relation to thi s, Campbell and Muntzel ( 1989) in Zelea lem 

(2003: 2) identifies four types of language death: Sudden death (all of its speakers die 

suddenly), radical death (due to power), gradual death (due to shi ft ing bilinguali sm), and 

bottom-to-top death (due to fu nctional shi ft of a replaced language). Zelealem (2003: 3; 2007: 

233) points out that Ge'ez and Kemantney fit bottom-to-top type of language death. 

The fo llowing are also causes of language endangerment which are hard to spl it one from 

another. These are: "Dispossess ion of the land by invaders for settlement, decline or loss of the 

population, violent acts (for example, Ethiopia was occasionall y plagued by civ il war. War 

always brings violent acts to any type of national heritage" ("Language Endangerment"; Sergew 

1972: I). Language obsolescence caused by the death of all speakers or ' language murder ' 

(Dressler and Wodak-Leodolter, 1977 cited in Zelealem 2003: 5) and language obsolescence 

resulting from language shift (Denison 1977; Dorian 198 1, 1989; Schmidt 1985 mentioned in 

Zelealem 2003: 5) are few cases of endangered languages. In the first case the death of speakers 

may be due to genocide and fatal epidemics or natural di saster such as heavy fl ood, earthquakes 

or famines. Obviously, such cases are comparatively not usual. The most known cases are the 

swapping result of languages spoken by populations that are numerically, soc iall y, and 

economically powerful (Ze lealem 2003: 5). Batibo (2005: 63) points out that "any process of 

language shift results from either weak res istance to the stronger language or the voluntary 

abandonment of a language by its speakers on account of specific socio-economic gains 

conferred by the majority language". Zelealem (PC) said that an assimilatory language policy is a 
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policy which forces people to use the dominant language. This has been most clearly seen in 

Portuguese, Spanish, and French colonial policies in Africa. Every person was supposed to 

assimilate to the monolingual and monocultural behavioral patterns considered to be the norm 

in the colonial motherland. This policy supports the notion of one language in one country 

Assimi lationists in the US context believe that rather than being encouraged by language 

policies to retain their non-English language, immigrants need to be encouraged by public 

policy to become lruly Americans, and that means making English their primary language 

(Schmidt 2006: 100). Since pluralists perceive the United States as having become multilingual 
. 1 u _ 

through conquest, purchase, and annexation, as well as through voluntary immigration, they 

believe that the understanding of equal opportunity to achieve social mobility should take the 

country's fundamental ethno-linguistic diversity into account (Ibid: 103-4). Hence, a pluralistic 

language policy should accept non-monoligualism in its multi fold manifestations. Where a 

minority and a majority languages exist together in a community, they are mostly used in 

different domains. 

2.1.4 Structural changes in Language Endangerment 

When a language is endangered, it undergoes structural changes, in phonology, morphology, 

synlax, and semantics. Many such changes appear to be in the nature of reduction. Myers­

Scotton and Okeju, 1973 (in "Language Endangerment") says that code-switching is involved in 

language obsolescence in the sense that the latter may involve the pervasive reduction of 

grammatical elements from the undergoing shift through code-switching. But opinions differ 

whether it is possible to conclude about structural changes for language endangerment (Ibid). To 

sum up, when there are cases which tell us that a certain language is dying out, there should be a 

need to make an effort with dedication and determination so as to revive the language in danger. 

2.1.5 Languagcs of the World 

There are 6000 languages spoken in the world. The dominant world languages. for example. 

English, Spanish, Portuguese, German, Russian, Arabic, Hindi, and Chinese have numerous 

speakers. Krauss (1992: 5, 7) estimates that "More than 95 percent of the world's languages are 

spoken by ' minority ' people and many of these 'minority' languages have just a few remaining 
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speakers." Those languages li sted above are replacing 'minority' languages rapidly. Due to this 

minority languages are endangered . The endangerment may clearly be seen from the following 

report of chosen areas ("Language Endangerment"). 

According to Dixon ("in Language Endangerment") in Australia from the 250 languages 

spoken during the time of British colonizers in 1788, about 100 are alive, mainly spoken by old 

people. Krauss (1992: 5) says that in the USA and Canada, there must have been many 

hundreds of languages at the beginning of the 16th century, but only 187 have survived, and 

among them 149 are moribund. In Russia, 45 among 65 indigenous languages are moribund. 

Sasse (1992: 7 "in Language Endangerment") indicate that in Africa nearly 200 languages are 

endangered. 

Krauss, 1988 : 103) generali zes that among 6000 world languages, only about 5 to 10 percent 

are 'safe,' and 40-75 percent are weakening, and at least 20 percent to about 50 percent are 

moribund. Krauss further assumes that if current trends are not reversed, during the coming 

150 years the number of languages would decrease to 300. Similarly, some scholars estimate 

that as mach as 60-90 percent of the world's 6800languages may be at the risk of extinction 

within the next 200 years (Romaine 2006: 567). 

To reverse the trend , some attempts have been underway in the world. A case in point is the 

Hebrew revival. It is far from unknown, in Israel , the notion of reviving the Hebrew language, 

which had not been used as a spoken tongue for nearly 2000 years before Hebrew was revi ved 

(Cooper 1989). 

The Hebrew reviva l, since it is a success story, could be taken as a model. Anyone who aims at 

reviving a language may share and adapt its experience. In this regard, Latin, old Church 

Slavonic, Coptic, Ge 'ez, and Sanskrit are topics of linguists ("Dead Language"). In the case of 

Ge' ez, a lthough it ceased to be spoken sometime between the 10'h and 12'h centuries and was 

replaced by Amharic, it has continued servi ng as the language of literature and of liturgy 

(Leslau 1988: 11 6; Brenzinger 1988: 98-99). Brel1Zinger also points out that since the 

language corpus seems not to be threatened by extinction, that is, the rev ival of the language is 

possible even without speakers. 
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2.1.6 International Year of Languages 
An online article entitled "2008 International Year of Languages" points out that Indigenous 
Language Institute (ILl), which operates under the banner of the United Nations proclamation 
of 2008 as the International Year of Languages, invites similar sister associations to join in a 
united effort so as to document humanity' s precious diversity--our languages. 

ILl supports or controls activities aimed at promoting the protection, perpetuation and 
preservation of the world's indigenous languages. In the above article, it is stated that ILl joins 
the global effort to promote the diversity of indigenous local languages that are important for 
humanity but are being challenged to survive under the shadow of the most widely used 
dominant languages such as English, Spanish, French, Chinese, and others. The article points 
out that the UNESCO Intangible Heritage Section document states the case well: the loss of any 
language leads to the irreplaceable loss of peculiar cultural , hi storical and ecological vitality. 
The document al so underlines, "Each and every language embodies the unique cultural wisdom 
0 [" a people". Each speaker may feel the loss of her or his language as a loss of their identity. 
Thus, maintaining language varieties of the world would promote "Unity in Diversity". The 
maxim underpins the UN proclamation of 2008 as the International Year of Languages--through 
use, education, and promotion. 

The following section presents how language endangerment is countered, that is, how 
endangered languages are saved from disappearing. Cases where attempts to maintain 
weakened languages and where efforts were met with success will be presented. 

2.1.7. Experience in Language Maintenance and Revival 
Language maintenance is the concern to ensure the continuity of the use of a language. It is al so 

.~ t' 

known as language loyalty. On the other hand, language revival, as briefly defined above, is 
resurrecting or bringing a dead language back to use. 

Factors necessary for a language maintenance project may be the following: (a) determination 
and even sacrifice on the part of the concerned community, (b) government support, e.g. , 
fund ing, (c) good documentation of the language, (d) avai lability of human resources, e.g., 
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teachers and advisory experts and the like ("Language Endangerment"). Concerning attempts 
made in view of the prece ,'ding necessary factors , Maguire (1991) in Tsunoda, (200 1 ) indicates 
the following: (a) Language classes. Ainu language classes for Ainu people are provided in 
Japan, (b) Bilingual education. Classes are given using a local aboriginal language and English 
in Australia, (c) Language immersion. Preschool programs are offered where children hear and 
speak only the target language. The most fruitful and the best-known case is ' the language nest' 
program for the New Zealand Maori language, (d) Neighborhood method. The most drastic 
example is a group of eleven fami lies in Belfast, who--in order to create a cohesive community­
-bought houses in the same neighborhood in the middle of an Engli sh-speaking community in 
Belfast, and raised their children as bilinguals (in Irish and English). 

Below are provided various language revival experiences from the different parts of the world. 
In this respect, the revival of Hebrew from the Middle East is a major success story. Irish and 
Catalan, from Europe, Berber from Africa, Maori from the Pacific, and Navajo from America 
are al so among the languages into which lots of efforts have been put in the attempt to revive 
them. 

2.1.7.1 Hebrew 

Coopcr (1989: 11-13), briefly accounting for the revival of the Hebrew language, states that 
Hebrew as an all purpose vernacular was welcomed by the young ideali sts coming to Palestine 
in the I880s. The idea was first promoted by Eliezer Ben Yehuda who was indefatigable 
promoter of the revival of Hebrew. He was, according to Cooper (1989) , the first person in 
modern times to speak only Hebrew at home and to bring up his children speaking Hebrew. 

Rabin (in Cooper 1989: 12), points out that the Hebrew revival movement was different from a 
number of similar movements related to European nationalism. While 'the European movements 
for language revival are to enable vernaculars to be used.for high literary culture, the attempt to 
revive Hebrew involved transforming a written language to include spoken function. Fashold 
(1984: 250) underscores that the' revival of Hebrew is one of the 'success stories in language 
planning. 
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According to an onl ine article entitled "Revival of the Hebrew Language", Hebrew is the onl y 

example of a language which has gone from being extinct to being a national language with 

many tirst language speakers. However, linguist Ghil'ad Zucker mann argues that Modern 

Hebrew, which he terms "Israeli", is a Semi to-European hybrid , based not only on Hebrew but 

also on Yiddish and other languages spoken by revivalists . Zuckerma.nn therefore endorses the 

translation of the Hebrew Bible into what he calls "Israeli" ("Revival of the Hebrew 

Language"). 

Crystal, in the "Revival of the Hebrew Language", postulates that an endangered language will 

progress if its speakers: increase their prestige within the dominant community, increase their 

wealth, increase their legitimate power in the eyes of the dominant community, have a strong 

presence in the education system, can write down the language, and can make use of the 

electronic technology 

The revival of Hebrew is associated with the individual called Ben-Yehuda who is believed to 

have made the foremost contribution. Eliezer Ben-Yehuda was born in the Lithuanian village of 

Luzhky on January 7, 1858. In his tirst work about language revival and language revivers 

printed in 1966, the American linguist Einar Haugen says that it seems to be nearly the norm 

that Hebrew revival can be traced back to a single determined individual, El iezer Ben-Yehuda. 

After he had emerged from the group whose tongue was ignored, such a reviver often has more 

than a scholarly motivation for considering his language as a symbol of unity. As part of a 

considerable religious upbringing, Ben-Yehuda had started learning Hebrew from a very tender 

age CEliezer 13en-Yehuda and the Revival of Hebrew"). 

As indicated above, Ben-Yehuda was motivated to revIve Hebrew by the example of the 
" , 

European nations' revival (ibid). With his revival plans for the Hebrew language, he arrived in 

Palestine in 1881 and settled in Jerusalem to spread his ideas. Before coming to Palestine, he 

had published several articles in various periodicals; a num~r of them on Zionism--an ideology 

concerned with the idea of setting up the Israeli state which was reali zed in 1948 ("Revival of 

the Hebrew Language"). Ben-Yehuda felt the Jewish must be returned to their land, Ere/s-Israel 

' Land ofIsrael' , and began to speak Hebrew "Eliezer Ben-Yehuda and the Revival of Hebrew". 
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Among the steps that were taken by him were: "Hebrew in the home," "Hebrew in the school," 
and "Word, Word, Word." He writes, "If a language which has stopped being spoken, with 
nothing remaining of it save what remains of our language--if there is such a language of an 
individual for all necessities of his life, there is no room for doubt that it can become the spoken 
language of a community." In other words, he seems to say that good documentation and other 
related resources for the language in question are needed for the success of the language revival 
efforts (ibid). 

As far as "Hebrew in the Home" is concerned, Ben-Yehuda decided to speak only Hebrew in 
the home because he wanted Hebrew to be his only language when he arrived in 
Israel/Palestine . For him, this was where the crux of the matter lay. Because the prospect of the 
revival of Hebrew depends on whether a child at home learns to speak it. Ben-Yehuda advised 
that parents and visitors should all speak in Hebrew to the child. When the child starts to speak 
on his/her own, Ben-Yehuda understands that a complete revival of Hebrew would be possible. 
Hence, the need to search suitable Hebrew words for mundane activities arose. Accordi ngly, 
new Hebrew words were coined by Ben-Yehuda for things like doll and the like (ibid). 

Among the steps Ben- Yehuda took to revive Hebrew, the use of the language in the school was 
also very important. While he was in Russia, he wrote his first article on how the Russian 
language had become rooted among the native and the non-native youth. He pointed out that the 
language used to be functioning as a medium of instruction. in schools. Accordingly, Ben­
Yehuda preached rabbis and teachers to use Hebrew as the language of instruction in Jewish 
schools in Palestine. He also made the younger generation start to speak Hebrew freel y. The 
mc;hud uf lcaching Hebrew was a direct sys tem, that is, Hebrew was taught in Hebrew. 
Children were thus encouraged to chat in Hebrew on topics related to daily activities inside and 
outside the home. Ben-Yehuda himself became an example-.and had created a great impression 
on other teachers. Nevertheless, teaching in Hebrew involved a number of problems like lack of 
trained teachers, textbooks and materials (ibid). 
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There were a number of problems at the early stage of Hebrew in the school. For instance, 
David Yudeleviz wrote in 1928 that teaching Hebrew had to be begun in a difficult atmosphere 
(Eliezer Ben-Yehuda and the Revival of Hebrew"). To add to that, many teachers of that period 
did not speak a fluent vernacular and many of them were quite deficient in their use of Hebrew 
in speech. Moreover, as there is always a gap between the written and spoken forms of a 
language, producing an identical speech form of the written language was not possible. Hence, 
t~ache rs could pro vide limited input. But as time went on linguistic problems were ultimately 
solved and the revival effort bear fruit ("The Emergence of Spoken Israeli Hebrew"). 

In addition to classroom teaching of the language, Ben-Yehuda had also taught Hebrew using 
the local paper, Hahavatzelet, and his own newspaper Halzvi to serve as instruments for 
teaching adults. He used the local paper as a means to convey national and local topics, weather 
bulletins, fashion, etc. Indeed, virtually every (male) Jew in Israel/Palestine in the late 

tli 
19 century could read and understand a Hebrew newspaper without much difficulty. He used 
his paper as a means to introduce new words which were missing. To assist the would-be 
speakers and readers of Hebrew Ben-Yehuda published "A Complete Dictionary of Ancient and 
Modern Hebrew" I-Ie founded the Hebrew Language Council to help him with the dictionary, 
and alle viate different problems associated with the form and type of Hebrew terminology, 
spelling and punctuation. These were the three fo ld steps- Hebrew in the Home, Hebrew in the 
School, and Word, Word, Word--Ben-Yehuda took to make Hebrew a reality. He was not alone; 
he rather gained support from the mass of the local people and from partners like the British 
authority (ibid). To sum up, if the success of the Hebrew language revival depended largely on 
economic factors, the limits of language revival are rooted in economic constraints. The next 
di scussion will focus on sample language revival efforts in Europe, Africa, Asia, and America. 

-

17 



2.1.7.2 European Languages 

a) Irish 

The presentation that follows is essentially based on an article entitled, "Modern Irish: A case 
Study in Language Revival Failme". 

Irish, which belongs to the Celtic language fanl ily of the Indo·European phylum, is spoken 
particularly in separated pockets of Ireland. It resembles Scots Gaelic and Manx Gaelic. It is -also distantly related to Welsh, Cornish, and Breton. The Irish speakers are believed to have 
come from northern Spain to Ireland in about 200 B.C. The heyday of Irish as a written 
language was in betw€en 400 and 600 AD, but this time was the Dark Age for the rest of 
Europe. During that time the Irish set up colonies in Scotland, whose people later became 
loday's Scots Gaelic speakers, and similar colony on the Island of Man. In the late Dark Ages, .. 
Ireland, as the rest of Europe, was the victim of invasions from the Vikings. The raids mark the 
appearance of towns, for example, Dublin, Galway, Cork, and Waterford, which were all made 
by the Norse. In the beginning, the Norse-speaking people did not assimilate with Irish. In 1170 
the Anglo-Normans invaded Ireland and quickly assimilated and learned Irish with the 
exception of those Anglo-Normans who lived in towns where English was spoken. 

In Ireland, around 1780 Irish , . . ·'.had nearly been spaced from each other which perhaps marks 
the start of the end for the primacy of the language. This was also the time that Engl ish speaking 
people emigrated to Ireland and as a result English had become not only the language of cities 
but also it primarily came to be spoken by peasants in the suburb. In the 19th century, the Irish 
language declined. The contributing factors were the following: 

The Industrial Revolution spread across the country. In the 1840s, the Irish 
potato famine took its toll on the rural popUlation of Ireland, who were the bulk 
of the Irish speakers. During this time there was widespread death and 
emigration, especially among Irish speakers. Emigration was primarily to 
English-speaking places I ike Canada, the United States, and Australia, so a whole 
generation of Irish speakers was lost. In the late 19th century, the republican 
home-rule movement was growing in strength. The English governmental 
reaction to this was to suppress Irish culture and language. 
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Nonetheless, it was also during that time (19th c.) that "resurgent" interest in Irish language and 

its revival grew and Irish became the symbol of the movement. An organization named Gaelic 

League, the main promoter of Irish movement, was set up in 1893. Early in 1922, Irish was 

given at primary schools. But later that year Ireland was divided into two: The Free Slate and 

the Northern part. In the South, immediately after the di vision the Irish civil war broken out. 

The war was a challenge for revivali sts who were on both sides, so little progress was seen at 

that time. 

Despite a general increment in population there is a thorough decline 1Il the use and in the 

number of Irish speak~fs. For instance, Hindley (1990) (in "Modern Irish: A case Study in 

Language Revival Failure"), is highly critical of the claims that Iri sh is in its way to revive. He 

has two specific claims, (I) the number of native speakers is low, (2) regions where Irish is 

spoken on everyday basis are much smaller than the official gae ltacht regions. 

Emigration of the Iri sh speaking people is considered to be the maj or problem for the revival of 

Iri sh. The emigration has been from rural areas of Ireland to cities and English has been seen as 

a kind of economic liberator. Another cause is intermarriage between Iri sh and English 

speakers, which led to making children speakers of English--the prestige language of Ireland. 

Furthermore, the Industrial Revolution led to opening different businesses in Ireland, for 

example the tourist industry and selling of technical materials (e.g. computers) which are in 

English. Another reason for the decline of the Irish language is the discontinuity among the 

native, which led to the emergence of three distinct language verities. 

Speaking Iri sh was considered to being poor peasant and uneducated. This brought a negative 

connotation and stigma towards Irish. Until the 1970s, students were forced to take Iri sh as a 

compulsory subject in schools and pass the exam so as to get a higher learning certificate in 

Ireland. However, poor method of teaching and lack of materials caused widespread resentment 

among students. The local people supported the movement for political reasons and did nothing 

to promote the language. They were not interested in learning the language. To make things 

worse, Iri sh was viewed as a "difficult" language to learn. 
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In view of the article, emphasis should primarily be given to teaching the language in the home 

and in the community rather than leaving it alone in the educational ladder where it has shown 

much less progress. Because language is not a subject that can be taught purposefully in an hour 

a day, it rather demands fo llow up in children's day to day activities. On top of the preceding 

problems, teachers didn't have degree in Irish. Furthermore, students were not given the chance 

to practice speaking the language rather they were simply made to exercise reading and 

translation. Few papers were there to educate and entertain Irish through Irish, even these -happened to be " tabloid", rather than instances of genuine journalism. 

It is clear that Irish would not escape from the influence of English in a bilingual situation. So, . -
the article raises a question as to what would be the solution for endangered languages and 

answers that unless there is upheaval, which changes demographics, there is little hope in 

language revival. The article-also says that rather than ending on this somewhat negative note, it 

raises two additional themes. First, it raises if there is anything that has "come out" of the Irish 

revival that would be a lesson. Second, it asks if at all, there is any hope for Irish. 

Despite the problems indicated in the preceding paragraphs there are signs of some success in 

the rc vival attempt of Irish in Belfast. It is heard being spoken in public places ("Manx 

Language"). 

What one should learn from the Irish revival is that, first, one should aim at bringing positive 

attitudinal change towards a language one wants to revive. Second, to revive a language, it 

should be aimed at making children acquire it. Third, support from the goverrunent is of 

paramount importance. The last but not the least is that revival movements should address 

symbolic interaction if revival is to succeed. 

b) Catalan 

In Spain, during the time of the Franco dictatorship, around mid twenties century, Catalan was 

suppressed since the Catalan movement was considered a threat to the unity of the country. 

Hence, the funct ion of Catalan in schools and the printing of books and newspapers in the 

language was forbidden. The situation did not change for Catalan ti ll after Franco's death and 
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th~ res toration ora democratic system orgOWmn lC,h (Wardhaugh. t0 X,,: :; .i~,), il s th~ resul t or 
the decrees or King .luan Carl os , it has once morc become possi ble- to wo,-ship ami tll he 
educa ted in Catalan ; and to usc the la:1guag~ freely without be ing s u sp~eted 01' ,:; , \o, ',t1t). The' 
ri ght s given to Catalan have al so been made at the di sposal of Basque, language iso late , that is. 
a language not id~ntili cd with any language j(lmil y. Now, with the cxpansion of the I~ u,-opean 
Un ion. Ilasq ue is li ghting for recognition as an official language ("Spain Language Situation": 
"The Europeani zation of Basque Language Revival") . 

, 
2.1.7,3 Berber in Morocco and Algeria 
Ik,-b~,- is spok~n in Morocco and Alge ,- ia, a language family a rtili al~d to the 1\lio-/\siati e 
ph vh lll1. Ik rber diaiL'cts have low status, and me rest ri cted to bei ng used mainly in the stree t 
and in th~ 1'"lli\l. Th~ sp~ake,-s of I krb~,- ,-e!l:,- to it by the vm i ~ t ic , thc, usc: 'Takha vlit' 
(spoken in the north of Algeria), Tarifit (spoken in the north of Morocco I. Tamazight (spoken in 
the high Atlas, in the center of Morocco), Tashelhit (spoken in the Ani i-A tlas. ill the ~ (\ I)th 0

" Morocco), and Touareg (spoken in ' the Ahoggar, in the south of Algeria, and in the northe rn 
parts of Tchad, Ma li, and Niger) , The total number of Berbers range 1'1'0111 15. 000.000 \0 

20,000,000. Lad y in 1967 a renai ssance o t Iile /:Serber languages and culiu rc slaned ill Morocco, 
and then an association ca lled Association Marocaine pour fa recherche el f 'ec/wl1ge cllflllrefs 
was seJ. up ("Berber in Morocco and Algeria: Revival or Decay?"). 

a) Laflj.\uaj.\c status 

As illllicatcd aho, 'e, Ilcrhe'r ill Morocco and Alge ri a has a low staiUS. 'lild is "L's~ r ic t~d hci n ~ 
used lllai lli y ill Ihe' S l'-C~I alld ill the lill1l il y, It has no ortic i,1i status and is nol IIlelllillncd in th~ 
,ull stitutiu ns ul' /\I ge ria or Morocco. The const itution or Algeri a Sl<ll~S that I\r'lbie is Ih~ 
national and o nicial language of the state. The constitution of Morocco ,li Sll sta les that Ar,d,i c 
is the ofli ciall anguage of the kingdom, There are dail y radio broadcasts in Morocco diffused in 
the three main Ik rber var iet ies and there are also news bulletins (Youss i. 1·990). 13ut Ihe 
langtwge has 110 share i l~ TV broadcast. In Algeria, however, two :..b il ,v TV IV ~ '.VS bru(\(lCash (liC 

c.Iillu s~d in Il crbc r (i bid). 
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b} Sociohistorical status 

Hi sto ri cal inst'lIlccs could he uscd as a sYlllbol of 1110bi li za ti on to inspi re indi vidu,tis to bind 
togct hcr as group mCl11bcrs. [3oth· in Morocco and Algeria , the soc iohi storical lactor plays 
conll icting roks. On the one hand, it allows awareness of a 'glorious' past to [3erbers bel'ore the 
cOl11ing or Islam. On the other hand, it give;; awareness f a CO;1" '11['\ n fate of ;viO rOeL: l!l;; <1ll d 

Algcrial2s by referring to the war for independence against the Spanish and the Frcnch 
colori zations respectively (ibid). 

In Morocco, l3erber has no place at the pril11ary and secondary school le\'els. Neverthcless. at the 
university leve l one cnco unters studen ts choosing Berber languages as the subject of' their theses 
for postgraduak dipl omas. So far, a large nUl11ber of theses have been wri ll en on these languages. 
In view of' reli gion. Berber is 1110stly used at the end of prayers to express wishes, while QUr'anic 
verses arc recitcd in Arabic. Frol11 the bricf' account given abo ut [3e rber. one can sec that therc is 

) yet a long way to go in order to il11prove its sta tus (ibid). 

2.1.7.4 Maori 

In thi s section a shon slIlllmary about Maori language rev ivalmovel11cnt shall bc presented. The 
discuss ion will be based on online articles such as " I-li stc"y qft.he Maori I.anglw~t'-Tc Wih 0 To 
Reo M,lor i", "M'lor i Languagc Revival", "Current Issues in Language and Soc iety", and 
"Conditions ICl!' Language Revita lization: A Comparison of the Cases of' Hebrew and Maori". 

The Maori languagc is a mcmber o l' the Polynesian family of thc Austroncsia phylum. Therc is a 
movcmcnt ca lled thc Maori Languagc Reviva l which attcmpts to facilitatc speaking the lvlaori 
langll'lgc in NelV I .ealallli. and among the Ncw Zealand migrants, for instance. in MclbouJ'l1c and 
London. The movcmcnt aims at increasing usage of Maori in the famil y, school. govcJ'I1menl. and 
business ("M aori Language Re viva l"). 

Therc had been Maori primary schools since 1920s; however, many Maori parcnts encouraged 
their children to !caJ'l1 Engl ish paying less attention to the Maor i culture. As a result many Mao ri 
childrcn ic,IJ'I1 ed Fnglish . the bread-and-buller issuc for li ve lihood. Consequcn tl \'. the number or 
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Maori spcakcrs sta rtcd to dcc line. In thc 1980s less Ihan 20 perccnt or thc :I'lami pcopic knc\\ 
enough rVlaori It) be cOllsitkrcd as !latin:: speakers. Maori has ceased to hL' thL' 11l1lgll(l~L' 01' 
l'\cnd:1\ C()n llllllniC:ltillll especialll' in thc hOl1lc. I \ S a rc sult. m:111I .\ Ianri chi ldrL'1I raiicd tu 
ic:11'I1 th ci r allccstral lan gu:lgc (ibid ). 

An art icic cntitl ed "!-listo ry of the Maori Language--'le Wiki 0 Te Reo Maori" notes that 1vlaori 
bIders increasingly recogn izing the dangers of the loss or their language initiated Maori­
languagc recovery- programs; 1'0 1' example, the Kohanga Reo Movement. which sincc 19X2 
immersed inlilllts in Maori ti ll school age. This continued in the late 1980s anel Kura Kaupapa 
tvlaori. a primary-schoo l programme in Maori was fo unded. In so doing conditions ha l'e bccn 
IClcilit:ltl'd tll rCI'il'c thc Maori language. "The Departmcnt 0[ ' 1v[ilmi 1\[El irs pnJI'idcd 
encou ragement :lI1d [i n<lncia l su pport. bu t the wcight or organization and im picmcnl'll ion il'11 un 
til e Cll llllllLJ !lil~ 11I ;' 11 \\ tlllkd llIlC".('"C' U1Tl' ll llss tics in I .anguagc <lnd SOC iL'I:,··). 

I\ l!di ll , ill I ()X(), it was rcco ll1mcndcd that Mao ri bc made an ol'licial 1:IlI !o!U:lgc. dl 'dildhic as :1 

Ill l'dilllll uJ' illstructi on ill sc hoo ls, ~ 1Jl(.I w;: llchct! over by a Mauri L.1l1gU • .l gC CUllll ll issiull . 
Inlpiclllcnwtion bcgan immcdiatcly. Maori was dec lared an o!licial lan !o! uagc ill c> e\\ I.ed land 
and ;\ Maori Language Co mmiss ion was establi shed, In addi tion, Mao ri startcd to bc used as a 
1:lngu:\ge or inst ruction in some New Zealand schools, a mow supported by parenw[ prcssure 
and rccngni/.cd by thc Departmcnt of Educa tion. To sum up, a bri ef till1clinc It)r IVlaori languagc 
is prese nted bdow: 

YetiI' 

I X [·1 l:irS1 tllissiullari l's 
. . 

I X-III I rl'ill~ ' oj' \V aitangi 
---~ - ---~-I X·17 1\lIglic isati on ol 'sc hools start s 

1900 Lunguage loss 
- _. ----I ()20 J) i .all gllagc loss at 1 ~lst rate 

[ '!70 7'. I.all gllugc at low ebb, vita lity a lll10st nill 
I ()X I I\O/W}},1!,(I reo movemen t 

- -_._----------



) 

1986 Mao ri language offic ial: Mao ri Language Commission 
I<)S7 -18 kO/J(lngo reo; a dozcn bi lingua l schools, onc or two kuru kuu/Jupo Maori 
L290 Six kul'({ koupupu /v/oori 

1<)95 38 kuru, 335 other schoo ls using Maor i as a medium instruction. 819 
kohungo reo. 

--
Source: "Cond itions for Language Revita lization: A Compa ri son of the Cases of l lebrell' and 
Mao ri by Bernard Spolsky·'. 

Wit hin 20 years educati ona l estab li shments have been put in place that olTer a chance of 
stemming language loss. It is assumed that predicting whether they succeed is premature. but onc 
cou ld ask how the process matches the first stage of Ilebrew rev italiza ti on. /\ gra phic 
rep resentation summarizing thcse events l11 ight be hel pful. 

-
S taKe 

Hebrew 
}/ear Event 

Language I .oss 100 J3CE J3ilinguali sm 
200 CE Loss of vitality 

Revitali zat ion elTort s 1881 Eliezer ben Yehuda comes to IsraeL 
1888- 90 First Hebrew-med ium schools in the se ttlements 

Fluent usc 1906 Second Aliya, city school s. 
and vital ity 19 13 Ezra schoo ls slVitch 10 Hebrew. , . - ---_. __ . _ _ .. - -_ .. _- --- --.-- ._----
Source: "Conditions lor Language Revitalization: A Compari son of the Cases of Hebrew and 
Maori by l3ernard Spol sky". 

2.1.7.5 Navajo 

This 1;ll1 guage is altern;l1i wly known as avaho. It is one or the 800 or Illore Amerindian 
languages o r whi ch 500 are end;ulgered. The spread o r English is the cause fo r the decline or 
such an Amer indian language as Navajo. As the online arti clc --P rospects lor the Survival or 
Navajo l.anguage: /\ Reconsideration" puts it, "For some endangered languages l'or whi ch the 
educa ti onal sys tem was once the tool of language destruction, it has now become the too l lor 
language rev iva l. '· 

With respect to Maori and Navajo, it seems that children get themselves in a bilingual situation 
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where bot h !english and thcir respective languages are important. Current ly. the development 01' 

Navajo computer ronts has mude it poss ible to write and publi sh material s in Navajo (""Nal'ajo 

(Dinc 13i zaad),,). In vielV or the exper iences presented above, language revival is a complex task. 

It requires a wel l deli ned plan as well as policy and al so the ab ili ty to hand le problems or 

political. economic, soc ial und cultural natu re. Moreove r, it is a multilacetcd undcrtak ing that 

demands time, resource. eOl11l11itment and most of all broad participation o l' the concerned speec h 

coml11un i ty. 
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CHAPTER THREE 
3.0 LANGUAGE PLANNING, POLICY AND IMPLEMENTATION 

As indicated in the previous chapters, the goal of revitalizing or reviving a language is an attempt 
to bring back a language that is endangered or extinct. However, like any important undertaking. 
the task requires policy and planning. In the following section we shall look at thei r importance 
and im plementation. Thcn in the subsequent section thc act ivities of thc Soc iety arc cxamincd 
through responses gathered in a questionnaire. 

Language planning is a conscious attempt to promote a language. Haugen, ci ted in Fasold (1984: 
256) IJotes that the aim of planning has to be accepted by members of the soc iety in which the 
planning takes place. Haugen also indicates that the segment of a soc iety called the' blu' is 
crucial. A good planning that is expected to benefit a society should be matched against the costs 
(Fasold 1984:254). In thi s connection, Cooper (1989: 46) points out that planning ought to 
indi cate what bchaviors , of which people, for what ends, under what conditions, by what means. 
and for what ell'ects are targeted. 

According to Schmidt, (2006: 97) language policy involves the develo~mc nt of public policies 
that aim to usc the authority of the state to affect various aspects of the status and usc of 
languages by pcople under the st.ate's jurisdiction. Language policy ge ts access to political 
agenda when political actors be lieve that someth ing important is at stake regarding the status or 
use of languages in their society, and that these stakes call for intervention by the state. 

Language policy is the expression of ideological orientations while language planni ng is the 
actual proposa l that makes up their implementation (Reagan 2006: 339). These tcrms gcncrally 
refer to languages endangered or to "minority" languages which need inst ituti onal support so as 
to be used at government departments and also at community and family leve ls. Language 
planning is a part or ractual realization of language policy, that is, a government adopts a certain 
policy along with the necessary planning for the materialization of that po licy. 

Devi sing a policy and a plan 1'01' changing the status or a language is not always the initiative or 
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governments, As indicated in the preceding chapter, groups or indi viduals may al so assum~ the 

responsibility. Such is the case with respect to the attempt to rev ive Ge'ez where interested 

indi viduals took the initiati ve and later on a group organized as a "Society" pursued the 

objccti.y.c. 

3.1 The Society of Friends of Ge'ez 

In the di sc uss ion tl1<>.1 is to follow, T shai l try to descnbe how the Soc iety ilas Deen orguni zcci: Ih e 

means employed for achieving its objectives, the results achieved and so forth. Sources of the 

relevant information are essentially dcc.!ments related to the activities of the Soc iety, interviews 

and data collected through a questionnaire. 

By way of accounting for the background of the need to re viving Ge'ez, the information obta ined 

from Me/ekel magazine (number 8, 2001 E.C) mentions some hi stori cal lilc ts. It states that 

Ethiopia is a country with its own literature, history, culture, tradition and the li ke. This beritage 

has been prcserved anci transmitted to the present generation through different means. 

Inscriptions, archeological lindings, ora l tradition, and royal chron icles may bc ment ioned among 

others. In this respect, thc contribution of Ge'ez as the main custodian of the literary heritage of 

Ethiopia is immensely sign ilicant. Classical works of Ge'ez are reflections of Ethi opia's nati onal 

identity, Studyi ng them wou ld help understand ourselves better. The heritage is presumed to be a 

pride not on ly to Ethiopians but al so to the peoples of f.f:ica, Ge'ez CO'lSists of'wTillel~ cviJelke 

about the past of thi s country and its people (Addis Zemen, Sene 14, 1997 E.C) . 

The important role Ge'ez has played in the history of Ethiopia motivated some students of Add is 

Ababa Uni vcrsit y to organize theI11selves as a club in 1992 E,e and later on as )',1 1i>S(f11~ Ge 'e: 

WiJ dajoc Mahb;)r , "The Soc iety of Friends of Ge'ez ", The organization. when referred to as a 

club had somc 200 members whereas now as a Society it is claimed that it has more than 3000 

mcmbers (flallel/a Septcmber 29,2009), Dess ie Keleb, who was born and grcw up in Dcbretabor 

(South GondaI') and currently a lecturer at the Department of Linguistics and Philology. Addis 

Ababa Uni vers ity and who is the chairperson of the Society, said tha t the Society embraces those 

who wish to learn to speak Ge 'ez and make their dream real. He indi cated that the Society invites 
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all those who arc interested, who 'are at any age level and are of any re ligion to take part in the 
attempt to rev i ve Ge'ez as a spoken language, 

Hebrew, as discussed in the preceding chapter, is a case in point whose success ful rev ival had 
been initiated by an interested indi vidual who organized an effective group, Regarding the 
situation Daoust (1997: 447) summari zes as fo llows, 

Lingui st ic change is often brought about by indiv iduals and organiza ti ons who 
exert pressure on governments, embodying the aspirat ions of their speech 
community, Pressure groups sometimes gain offic ial recognit ion and become 
instrumental in language reform programs. In Israel , for, example. a language 
committee was set up in 1890 by Ben Yehuda to promote Hebrew as a 
vernacular language. In 1922 this committee achieved the recognit ion by the 
Palestine government of Hebrew as an official language, alongside Engli sh 
and Arabic. In 1953 this committee became the Hebrew Academy. 

As pointed out earlier, Appel and Muysken (1987:47) note that addressing the problem of 
language staws especia ll y language planning should not be left for government instiwtions. 
Conce1]]ed indi viduals, groups and those to be affected by the outcomes should also takc parL 
Fur instance. Elieze:' Ben Yehuda, who lived in Palestine with a handful of fo llowers and who 
was in the forefrunt to revive Hebrew as a spoken language, was 'an indi vidual language plan ner. 

In the case of Gc'cz, Dcss ie, has been in the forefront of the attempt to revive the languagc to a 
spoken status. He is the leader of the Society and has also been participating in teachi ng and 
promoting the language with the objective of making its revival a reality. For centuries Ge'ez has 
been limited to rendering religious services at the Ethiopian Orthodox Church, The Society pays 
attention to enabling youngstcrs and adults to speak, read. and writc Gc 'cz, Furthcrmurc, 
moti vating more sc holars to do research on the language and encouraging more indi viduals tu 
promote the language are among the aims of the Society (Personal Interview). Dessie and his 
associates startcd producing and distributing Ge 'ez teaching materials since 1993 C.L'. as 
undergraduate students of Add is Ababa Uni ve rsity (Personal interviews). Their efforts were later 
augmented by tile launching of a postgraduate philology program in the acade ll1ic year 200 .. /2005 
at the Departll1ent of Linguistics of Addis Ababa Unive rsi!y. The program incl.:dcs \\WJ 
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streams- Ge'ez 'I nd Ar'lb ie. The filet that Dess ie and hi s eo lle'lguesjo ined titl' Cie'cz st rl'OIl11 

MA prognlm helped titcm strengthen their etTorts with rega rd to the allempt or rev iving Ge' ez. 

One or thc results or the e tlo rts was thc es tab li shment or "The Socie ty or I:ricnds or C'C'e7." in 

1<)<)7 Ic.C. Apart I'rom teaching Ge'ez tite Soc iety al so gives ad visory se rviccs to titose duillg 

research on the Imlguage. Outside Add is Ababa the Society provides Gc'cz lessons at Ij'lhir J)ar 

I lnivLTsit y, !\~III 11 lJ ni vLTsity, J) 'lbre Markos Uni vc rs it y. allli (;oIllLl r I lni\crsi t\. (;l"O 

h'1I1douts arc di stri buted to members or tite Soc iety. The Socie ty also COITCSPlllllb in (;c·e/.. 

I c ~penscs o j' the ac ti vities or the Society are so far mostl y cO,vered by the leadership. 0 1' course. 

sO llle ass islHnce is al so ob tained from Mahibere Kiddusan. the assoc iati on 1'01' coorciinating 

Sllll, LI ~' sc hool s under the Et hiopian Ort hodo.x Church . I:!!laneia l c() [\ str"int " a Sl'!'lot:s 

problelll the Soeicty is 1 ~leed with. Thc fact that thc Socidy has no t yet aehie\'Cd ortic ial 

recogn ition is the nwin contributing rae tor for the inability to rai sc runds (i'ersonal Inter"ie\\). 

The Soc iety docs Ilot have a wcll - delined organizat ional struct ure. It Sl'ems th 'lI th,' Je-'Idersitip 

runs the aetiv ities o r thc Soc iety with the ass istance it gets I'rom ~ lahiber,' Kiddusan . Thc 

Society hd ic vcs that ( lchi ~' \'illg onicial recogniti on could CIl .. lblc till' SlH.:il..'l\' CJ1~~; I t:L' III <.! \\ itk 

r~lI1ge ol'acti vili cs aiming at 111 <.: re viva l orGc'cz. 

Concerning the type or Ge'cz the Soc iety is att empting to re vive, the Suc iety suggests that it i, 

tile 'IllC ielll IlJrll) although it is not I'ull y possible to bring back the ori gi n,Ii. !\ s I,ll" Ilcbre\\. Illl" 

e~a lllplc , what has becn rc vived is the modern ve rsion of' the ' Ianguagc. 

!\ eenrd in ~ to the Sue iety, apart I'rom sucll prob lems as lack or offi c ial recognitioll anti lin:tnci ,i1 

CllllstraillL the rac t [kit SUllll' people vit..:w Gl"CZ:.IS the 1,1I1guagL' or thL' Lthi upi .. tr1 ()rth l..ldCl\ 

Church anti a language 01' the past. inadequate metiia access and . in SO III " cases. I'lek 01 

incen ti vc arc 1;lcturs which contribute to the dirticultics 1~lccd by the Soci"t \· t,) aehi"\,,, II> 

goals. 
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3.2 Data Co ll ected through Questionnare 

In order to lind out how the parti cipants of the Society asscss thc attempt to rev ive Gcez. a 

questionnaire was admin istered. Among the ques ti ons the respondents were asked arc those 

related to: proliciency in the di fTercnt language skill s, methods empl oyed. achievements so Ii,,'. 

cha llenges lilced. and prospects cnvisaged. r or the survey 120 respondents we re selected rrom 

Add is Ababa and I3 ahi r Dar to fill in the questionnaire . All of them returned the copi es 

di stributed . The first qucstion was structured in such a way that it so li cit s personal in fo rma tion 

from the respondcnts while thc rest of the questions inquire abo ut the Society and the allempt to 

revive Gc·ez. Thus. the responses were tabulated, ana lyzed and generali zations were drawn. 

3.2.1 Questionnaire Results 

I. Respondents' Personal Information 

Thc lirst itcm or thc questionna ire aims at liguring out the profil e of the responden ts. lienee. the 

respondents werc asked to identify the languages they speak, their leve l or educa tion. protCss ion. 

sex and ethnic background. 
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Table 1. Perso nal Information 

Age 2 1-30 3 1-40 41-50 Above 50 j'Vlissillg 
Respondents Number 102 S 7 2 I 

% gS 6.67 5.83 1.67 0.S3 I 

, rVlothcr I\mharic Tigrinya A fall Olher 
tongue Oromo I 

I -Number 98 9 5 7 I 
-"-_ . % 81.67 7.5 -- 4.17 5.83 Ogo 

Olhe l' Gc'ez I\lllharic Tigrinya Afan English ! Other 
langllage 

0 1'01110 

! Number 30 24 13 10 71 17 35 
% 25 20 10.83 8.33 59.17 1~.1 7 29 .1 6 

Education Diploma Degree BA M.A. , Ph.D Olhel' 
Numb!.!!" 5 80 26 4 I 5 U I 'Yo 4.17 66.67 21.67 3.33 I .1. 17 IJ 

Siudeni Teacher Ge'ez Journalist l ,awycr I Olher 
Work! 

t l..:(lchl:l" I 

profession I ---.-- ---_. Number 58 21 5 :; 2 ~f) <) 

--- ----- -- - - - - -% 48. 33 . 17.5 4.17 4.1 7 1.67 i 16.67 7, 5 
I Male Female Missing :--=t=-._--.--- -. Sex Number 102 15 3 

- - - -- _. % 85 12.5 2.5 
I I -.. 

Amiwra Tigray Oromo Gurage I Olhel' 
r:lhnil: group Number 77 I I 8 :; 1.1 (, 

._ . % 64. 17 9.17 6.67 4.11 I 10.8 3 5 , 

The tab le above sholl'S tha i Ihe majority or Ihe n;spondents are in Ihe age' group or 2 1-.,11 
(85%). In ract, thc age group is potentia l ror the Society'S l11i ss ion. Because it is Ihe 1110S1 aCli ve 
of the age brackcls presented here. The pcrcentage of teachers and joul'lwli sis logelher (25 .xult.) . 

though eompanllil'cly lower. is also significant. Oventll , Ihe rae I Ihal siudellb. leaehers allLl 
journalists arc engaged in Ihe exercise or the attempt to re vive Gc'cz is \Vo1'lhil·hile. Because 
these arc social groups Ihal could .easi ly share their knowledge lV ilh 0Ih,'\'5. 
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R~gmding the participants cthni c groups, 111 0re di ve rsification see l11 s to bc required. The range of 
ICl11ak parti cipants also nceds to be increased in vicw of their rolc in society especially in 
cu lti va ting the new gcnerati on. 

In the category o f the languagcs the participants handle other than their res pecti\ '~ 1l10th~r 
tongues, the share of, Ge'ez (25%), seel11 s qu ite encouraging. 

2. Proficiency in Ge'cz 

Although the l11ain objective or the attcl11pt to rev ive Ge'ez is to enabl c participants to speak the 
language, illl pa rting reading and writi ng skill s is al so the concern o r the Society. Respondents arc 
thus asked to indicate the levels of their profic iency in reading, writ ing and speak ing the 
language. 

Tahle 2. Responses regarding proficiency in Ge'ez 

Proliciency in Ge ' ez 

Very good Good Fair None - Miss ing Total 
NU l1l b~ r % Number % Number % Number % Num ber % Number 

Reading 39 32.5 17 14.67 44 36.67 16 , 
13.33 .) 3.33 

I 
lea 

Writi ng 3 1 25.83 16 13.33 36 30 31 25.83 6 5 120 
Speak ing 19 15.83 IS 12.5 36 30 50 41.6 7 0 a 120 

The data in Table 2 above illustrales that proficiency in Ge'ez declines whcn one 111 0ves frol11 
reading to speaking. For instance, 32.5% of the respondents clail11 that they are ' ve ry good' at 
reading whil e 25 .8% and 15.8% rated thel11se lves as 'very good ' in wr iting and speaking 
respectively. That llleans respondents show better prolicicncy in reaihng than in writing and 
speaking. 01' the three sk ill s, speaking is manifested as the most dil'fi cLl It. Nevert helcss. it is thc 
latter sk ill the Society is set to promote in its attempt to revive Ge'cz 

3. Channel 

The society uses various channcl s to teach Ge 'ez and ach ieve its objec tivc. Table 3 bel 011' 
illustrates that members initiati ve to conduct classes in ad hoc, sess ions is the main channel I'm 
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teachingand learning Ge ' ez. That is, meetings an'anged by teachers and stud cntsare current ly the 
most utili zed forums , The mass media, Schools and Uni versiti es al so play a signilicant ro le 
serving as venues far conduct ing Ge'ez classes . 

Table 3, Responses regarding channels used to revive Ge'ez 
-- , 'Ycl .~ C hannels Numbcr 

Ad hoc Sess ions 25 20.83 
Mass mcdia )' --' 1l) .1 7 
Schoo ls and Uni ve rs iti es 16 13.33 
Miss ing 56 46.67 
Total 120 100 

4 . Ach ievcment 

The respondents were asked how they general ly assess the activiti es o f the Soci e ty. Thi s is to lind 
out how thc progress is rated in the eyes of the participants themselves. 

Tablc 4. Responses regarding achievements of the Society 

Achicvcment Numbcr I (Xl : 
Yes, there is ach icvcmcnt 74 62 
No, therc is no achie vement 10 8 

- --Miss ing 36 30 
Total 120 100 

Accord ing to the 'fab lc ahove a significant majority of the respondent s (62%) pos iti ve ly rate the 
ach ievements o f the Society. 

5. Participants' activities 

To become spcakers 01' Gc'cz the part icipants e ngage themse lves in d ifJ'e rcnt activ ities s llch as 
teaching and learning as well as rcad ing and li stening to Ge ' \:!Z lessons on the mass mcd ia. 
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Table 5, Responscs regardin g Participa nts ' acti vities 

Rcspondents activities Numhcr tYt, 

I teach and lea rn GC'ez in a classroom or in sess ions 65 54,17 
I take lessons prov ided on mass media ' , 2.5 J 

I am not consistcnt 22 18 .33 , 
Miss ing 29 24. 17 
Total 120 IO() 

As reilectcd in Table 5 above, teaching and learning in a class room or in sess ions seem to be the 
participants main acti vities 1'01' developing the skill to speak Ge 'ez. In othcr wo rds, classroom 
teaching and learn ing as we ll as sess ions organized by teachers and students are the main 
acti vitics the Soc icty counts on f'o r the participants to acquire the sk ill oJ' speaking GC'CL Thc 
mass media docs no t seem to be employed signilicantl y. 

6, Children s tudying Ge'ez 

For a language to continue in ex istence or fo r a dead language to be' rev ived and slay ali vc the 
guarantee is to be spoken by the younger generation. Hence, a ,language laught to the younger 
generat ion has a bC ller chance of be ing passed on to the comi ng generation. From this vic\\']Joi nL 
the respondcnts were asked iJ' thcy have children and if those children are gi ven Ge'ez lessons. 

Table 6, Responses regarding children studying Ge'cz 

Chi ldrcn studying Gc'cz Number 0/c, 

I have a child/ children studying Gc' ez 15 12.5 
I don' t have a child/children studying Ge'ez 85 70.83 
Mi ss ing 20 16.67 
Total 120 100 

The daw in Table 6 above indi ca tes that 12.5 % of those who fi ll ed in the questionna ire 
responcl ed that thei r ch il dren are taught Ge 'ez. Although the proport ion is sl11all. it is qrmegically 
signili canL ;\s repea tedl y unclerlined earlier the assurance for the' continuous usc or a language is 
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teaching the language to children. If children are kept ignorant of the language they would have 
nothing to pass on to the next generation. That would inevitably result in thc di scont inuity ol' thc 
use of thc language. 

7. The imporlance of rev ivin g Ge'ez 

Ethiopia, as underscored in the introduction of this thesis, is a countryboasti ng onc ofthc ancicnt 
civ ili zations of the world , long history and literary tradition. The · respondents drew thc 
importance of Gc'CZ from the fact. that Ge'ez inscriptions and I1.1 anuscripts are guarciians or our 
heritage. The following Table shows why revivi ng Ge 'ez is important according to the 
responde nts. 

Table 7. Res ponses regarding the importance of reviving 'Ge'cz 

Impor'lanee of reviving Gc'ez , N umber' u;., ! 
.~ It is the best source of information about our history and culture 84 70 

I It has contributcd a lot to the other Et hiop ian languages 12 10 
It is the language of k 'ine ( a kind of pun) I 0.83 
Heritage in Ge'cz can be translated into other languages 2 1.67 

--Ancient inscriptions/manuscripts could be understood better , J • ) _.) 

Missing 18 15 
Total 120 100 

The majority or the respondents (70%), in Table 7 above, be lievc that rcv lvlng GC'ez is 
important si nce it is the best source of information with respect to our history and culture. The 
preceding rcsponse is based on the assumpt ion that learning Ge'ez would make poss ible the 
access to the knowledge about ou r past. 

8. Challenges 

l~lbk 6 below shows that the attempt to revive Ge'ez is faced with challenges. Thc great Ill ajo ri tl 
01' the respondents (83.3%) are of the opinion that the task of re viving Gc'cz denwnds 
overcoilling dilli culties. Thi s implies that the Society needs to overcome serious obstacles lor it s 
objec ti ves to be reali zcd. 
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Ta ble 8, Res ponses rega rdin g ch a ll enges 

C ha llengcs Num ber ( ~ I 

Yes 100 83. 33 
No 2 1.67 

I I . -Miss ing 18 15 
Total 120 100 

According to those who respondcd ' yes ' , the assumption that Ge'cz is the language 01" the 
Eth iopian Ort hodox Church is one of the main obstacles vis-a-vis the unde rtak ings 01' the 
Society.-Lack of incentive is among the factors mentioned as hampering the teachi ng-learni ng 
ac tiv ities. Yct another serious problem, according to the respondents comments, is thc fact the 
activities 01" thc Soc iety are mainly limited to Addis Ababa essentiall y due to lack or funds. i\ 
very smal l mi no rity or the respondcnts ( 1.67%) assumes that there are no serious challenges since 
languages are assured equal ri ghts in Ethiopia. 

9. P ros pec t 

The Society eOlll lll itied itse lr to thc idea of reviv ing Ge' ez with the hope that its undertaking 
wou ld Ill ateria li/.e. l lence. Illost Ill embers or the Society (73. 3), as rellee ted ill T" bk l) beluw. 
believe that the atle illpt to revive Ge' ez has good prospect. 

Table 9. Res ponses regardin g th e pros pect of reviving Ge'ez 

-. Prospect Number (Yo 
-

Good 88 73.33 
Poor 13 ' 10.83 

Miss ing 19 15. 83 
To tal 120 100 

Out of the preced ing nine questions of the questionnaire eight are directly related to the Soc ietv's 
Ill iss ion of att eill pti ng to revive Ge ' ez. Accord ing to the preceding data analyses. Illost o f the 
responden ts ( 6 ~%) reel tha t the Soc iety has achieved tangible resul ts. Simila rl y. 70% beli eve tha t 
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st udying (' ~·c/. is important since it is the main source of knowledge of our past. Thus. n.}" ,o "I' 
the resp.0ndents pos iti vely rate the att empts 10 revive Ge'ez. 

In view of the I~sso n s dra wn from experiences in language reviva l, cng:lging chi ldren in learning 
the language to be rev itali zed or revived is of paramount importance. In this regard . the Socie ty 
seems to show some concern . At least 12.5% of the respondents indicated that they teach Ge'ez 
to thei r children. 

Fro m what has been gat hered, the Soc iety is genera lly enthusiast ic about it s miss ion. i3ut the 
challenges that it is faced with arc not to be underes timated. In fact , .8 3.3% of the respondents 
manifested that they are aware of the problems they need to overcome. ivlost or all. basing the 
miss ion on a prac ti cal plan is fundamental. Omcial recognition and rel iable resource are also 
highl y essenti al. 
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CHAPTER FOUR 

4.0 PI-IONOLOGICALAND SYNTACTIC FEATURES 

OFTHE "SPOKEN" GE'EZ 

In the absence o f mother tongue speakers of a language it is difTicult to identify precisel v the 
or iginal form. Nonethcless in this chapter some phonological and syntactic ICatures of the types 
of Ge'cz the Society is attempting to revive wi ll be appraised against the written form of the 
languagc .. 

4.1 Phonologica I Basics 

As mcntioned earlicr the Gc'CZ writing system consists of 26 basic consonant ktters. Lach of 
Ihese consonant letters is represented with a character embodying the consonant with a vowe\. 
Accord ingly each type of character has seven graphic as wel l as phonetic forms usually refe rred 
to as seven orders. The alterations are in fact caused by the changing of the vowcl of each 
charac ter as in the lo llowing example. 

I) flb~ 2) fl· bu 3) n. bi 4) q ba 5) fl. be 6) on b+ 7) (I bo 
The table below provides the consonantal system of Ge'ez which consists the basic 26 
consonants of simple articulat ion and lour consonants of complex arti culations. The latter arc the 
ones known as labialized consonants. Each has only live orders aga in depending on vowels. For 
example: 

I ) '" 'I" g 0 ~) ',. ". .!. • g I 3) ;\ g"'a 4);L g"'e 5) ""g'''t. Table I 0 presen ts the phonemic 
rcpresentation o f the consonanta l system of the language. 

Ge ' ez consonant and vowel phonemes are below along with where ancl how these sounds arc 
arti cu lated in the voca l tract. 

, 

38 



Table I U The Conso nan t Phonemes of Ge'ez 

IrHer- l. ab iu-
Bilahial Alveo lar Palatal Vdar \,ahio-,'cJar Ph;'r~ ng~;11 (;lollal d..:nla l d..:nlai 

PI(ls i v~ (p) h I d k g k- g " 7 
(T) II ./. r. 11 ./ II" '/ " I. ---

Nasal III II 

au 
" 

Trill r , 

l 
Fricati ve ,. SIs z , x" " ) " t, 1)1/0 II 'j ' j " , j, II II 

Approximant \I' 
)' 

I' 
(II 

Lalani I 
Approximant 

~ 
' ·:j \.'ctivc IP') ~' /d . I k ' k'" .. ' 

(R) ;/,/U III ,', '/:. 

Source: Dess ie 2002 E.C. 

In each cc lllhc symbols on the right are vo iced whi le those on the len arc voicelcss. The ones in 
parenthcsis are not typical. They are used fo r words borrowed othe r languages. 

Conccrning vowe ls the language has seven. Table I I below diagrammat ica ll y presents them 
depending on their art iculation. 

Table II The Vuwel phonemes of G e'ez 

rront Centra l Back H igh ~------=+....::.ccr"--------:-:u--' 

:.J /a 0 
e~----~~-------I 

Middle 

Low 
a 

Source: Iklay (2002 : 60) 
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4.2 Some Phonologica l Features of the "Spoken" Ge'ez 
As indicated earlier, Gc'CZ is an ancient language with no one using it as a lirst language. 
Thererore. the phonology of the language is essential ly dependent on the \\'ay it is used in the 
Ethiopian Orthodox Church. There is, or course, the graphic representation or the language in 
man uscri pts. Nevertheless. the pronunciation of the graphic form again depends on the \\ay the 
church people read the literature. From what is observed, there are discrepancies be twcen thc 
representati on of some of the characters and the way they are pronounced, This concerns 
espec ial ly the guttura l sounds. 

Considering the graphi c representation as more conservati ve and close to the original spoken 
10rl11 ( Shimcli s 2005; 19rt) , I asked some members of the Society to pronou nce words \\ ith 
guttural sounds so as to compare their pronunciation with the graphic I<JrI11. The so unds appear 
word-initially, word-medially and word-finally so as to ensure the \\ 'ay the respondents 
pronounce them. For the purpose, eight respondents were randomly selected and were asked to 
pronounce thc wo rds. The pronunciation of each word by eaeh respondent was recorded. 
transcribed and anal yzed focusing especially on the guttural sounds. The resul ts arc wbuia tcd in 
the following man ncr. 

Tab le 12. Pronouncing In 71 

Initial Medial Final ... 

~,iltl.(.\ M,h rIo;!,), 
Responcielli s [7JklilJ [1;)7Jb] [m;)5'7J] , 

'crown' ' he sent ' ' he came 
_._. I 7aklil 1;)7akd m;)5 '7a . 

2 7aklil 1;)7akd m;)s' 7a 
, 

7akl il 1;)7akd l11 ;)s ' 7a ~ 

4 7akl il 1;)7akd Il1 Js'7a 

5 7akli l lo7ab I11JS' 7a 

6 7akli l I;, 7ak;, l11 ;,s ' 7a 

7 7aklil 1;)7akd l11 ;)s' 7a 

8 7akli l 1;,7ab 111 ;)5' 7a 
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Whal is obse rved in Tabl e 14 be lolV is Ihe case or al lering Ihe voiced phar' ngeal consonanl I ) 01 

10 the voieekss glolial SlOp 17 {, I as we ll as (;ha nging Ihe ccnira l illid vOlVel I-~I 10 Ihc low ,'o\\'cl 

I -a!, Thc respondenls pronounccd OLII !'\ drJz;)1 as >,LII 17a rdzdl , ' /'Om,,/' /I" ) ~IVk '~1 as 'P,oH' 

Itd7awk'JI and n~"O ISJ m);:)1 as n~">, ISdm7a!, Again, the reasons are Ihe ones already pro vided, 

That is, the change rrom I ')1 to I 71 is Ihe influence of Amharic; and Ihe alleralion rrolll I-dl 10 I-a! 

is Ihe cuse or Ihe inllllence or Ihe low consona nl. 

Table 14, Prunouncing [0 ')[ 

In il ial Med ial Final 

OLII ' /'Om,·/' M"O 

Respondenls [');lr~ZJ ] [1d1;lwk ' ;:,] [S:lJ11');)] 

, he c 10lhed' ' he bccaille know' 
' he heard' 

I 7arJzJ tJ7a wK' d s;) rn7a I 

2 7ar~z~ 1~7awk 'J S;>1ll ?a 

3 7nr;)z~ I i;\7a",,,'k' :?, ;Cc III 7a 

4 7ar;v,J IJ7awk';:) s;) 1117a 

5 7arJzJ IJ7aw),; ' ;) s;:J1ll7a 

-, 6 7arJZd 1;)7awk';J sdm7a 

7 7ardz;:, Id7awk' ;:, S;) III 7a 

8 7ardZJ 1;)7awk'd sdm7a 

The case or Ihe da la in Table 15 be low is more cOlllpl ex, Firsll y, Ihe change or vo iceless vclar 

rrical ive Ix')1 10 Ihe vo iceless glolia l fr icat ive /U hi , Then Ihe cenlralmi d ,owel I -JI Ihal l'o llo\\ 's 

il has been allercu 10 Ihe low vowel I -a!, Hence, the words in Ihe table arc pronounced by Ihe 

respo ndenls as: 'I .!','} IhacbgJ/, (11'1 m Iw;:, hat';:,1 and 11(.\'1 Ib:>l ha/ respec ti vely (I'or detai ls 

regardi ng the processes or the preceding sound : hanges, see Shimelis 201'5 : b7l) , i'he Cil<lnt;cS 

regarding the pharyngeal consonants, that is, I ') 0 I to /) 't,1 and Iii ,hi I" Ih ii i as \\'ell as Ihe 

alterat ion 01' 1:<:)1 10 111 01 are al so dealt with i. Lambd in i978: 3-4; Dill l11 :lI1n 1907: -13: Les l:1l1 

1989: ix; Gragg 1997 : 2-15: and Weni nger 2006: 731, 
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Table IS, Pronouncin g I') xl 
Ini tial Medial Final 

')'\','J (/J') III Ot.\ ' ) Respondcnts 
I X:lliJg:l J [W:lx;>t' :l] [b:l lx;)J 

' he len (somcthing), ' he ' swallowed' ' it bccame sharp 

I hacb g:l w;,hat ' ;, b;:, lha 

2 had;:,gJ w;:,hat' ;, b:l lha 

--3 hadJgd w:lhat' ;:, bdlha 

4 hadJg;, w;:,hat';) b;:, lha 

5 hadJg::l w:lhat':l bd lha 

6 hacb gJ w:lhat ':l b;, lha 

7 halbg:l w:lhat';:, bd lha 

g hacbgJ wdhat';:, b:l lha 

4.3 Some Sy ntactic Features of the " Spoken" Ge'ez 

It is assumcd tha t the word orde r in GC'ez, wilen it was' in use as a spokcn i<l nguagc lI'as typically 
Semitic, In the ancient Semi ti c languages, fo r instance, in Biblical HebrcII, attributive 11l0dilicrs 
with the excepti on of some quanti liers follow the noun wh ile verbal sentenc.:s are l'3sicall y Vcrb" 
Subject-Qbject (VSO) (Steincr 1997: 165 1), The same orders are observed in Classical Arabic too 
(Fi scher 1997: 211,2 13), Therefore, in spoken GC'ez too, in the typ ical case, attributes must have 
probably fo llo\\'cd the noun and ve rbal sentences al so mi ght have been in VSO pattern, Aga inst 
thi s assumption some members o f the Soc iety were asked to utt er noun ph rase and a ve rbal 
sentcncc, 

4.3.1 Word Order ill NOlin Phrase 

To find out thc lI'ord order the mcmbers of the Society use, for instance, Illr a mod ifier-modified 
type 01' noun ph rase cons truct ion . thrce noun phrases lVerc gi vcn to Ii , e randoml y seketed 
members of the society, The individuals were asked to give the Ge' C/ equi val ents lo r the 
Amharic phrases, The phrases which the respondents were asked to translate are the followi ng: 
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mJlkam zena 'good news' 

t wndt;)li l'ia set 'a truthful woman' 

'a long string' 

In all thrce cases, thc modi!icr precedes the ':'~di fied. Switching the order \\ould no t be 
acceptable. 

All the respondents translated the phrases into Ge'ez in the fol lowi ng man nc r. 

a. O",'!!. liS s;)nnay zena 'good news' 

s'adt k' t bt ' t sit 'a truthful woman ' 

' n~\Vwih habl 'a long string' 

The above ue'cz ph rase orders are acceptable. However, none of them is structured on the 
typical pattern of the ancient Semitic languages which Ge'ez is presumed to have shared. 
That is, in thc typ ical Scm itic pattern the modifier fo llows it s noun head and agrees with it in 
numbcr, gcndcr and casc. ro r example, ·n>,O:)' 7,J';';H' ; bt't si t s'adj ~ 't : lit. 'woman 
truthful'. This is thc rc ve rse ordcr of (b) above. In this case, the modilier )/,.\'..;/,:: . ' truthful' 
follows its noun ·m,O:) ' 'women' 'and agrees with it in number (sin ~ ular) and gender 
(femin ine) . 

The fac t that all the respondents chose the modifier-modified pattern Ill r all three Ge 'ez 
phrases is mos t probably duc to the inlluence of Amharic. 

4,3,2 Word Order in Verba l Se ntences 

To check further about the va ri ety of Ge'ez the Society is attempting tn revive , the wo rd 
order eiliployed fo r verbal sentences has been examined. According". once again. the 
respondents were givcn an Amharic verbal sentence and were asked til trans late it into 

, Ge'cz. The fo llowi ng is the Amharic sentence given to the respondent s. 

\"71')"/ / ~ I," } !~' 

thite )'Jgt 'jz k '''ank ''' a ttmmaralldcc 
sister-m ), 01"- Gc'cz language she- (is) learning 
. My sistcr is learning thc Ge 'ez language (Ge'ez ).' 
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Three of the respondents (60%) structured the Ge'ez translation o f the above Amhari c 
sentence in the following manner. 

'?tnl ·H·O'wc:: 
thhi Yd Itssand g+'+z t+tmehar 
s ister-my language Ge'ez she- (is) learning 
'My s ister is learning the Ge'ez language (Ge'ez).' 

The word order of the above Ge ' ez sentence, which is Subject-Object- Verb (SOV) like the 
above Amharic counterpart, is permissible in Ge'ez too. 

On the other hand, the remaining two of the respondents (40%) used thc Subject - Verb­
Object (SVO) order fo r the Ge'ez translation of the above Amharic sentenccs as follows. 

·H·°'l.uc AfI'l '? en I:: 
thttiy;:, tttmehar 1tssan;:, gt'tz 
sister-my she-(i s) learn ing language Ge'ez 
' My s ister is learning the Ge'ez language (Ge'ez)'. 

This word order of the sentence is also permissible in the language. That is, Ge' ez permits 
both the foregoing word Orders--SOV and SVO. Nevertheless, as' pointed out at the 
beginning of thi s section, the typical Semitic word order for a verba l sentence, which is , 
presumed to have app lied to the original Ge ' ez too, is Verb-- Subject--Object (VSO). The 
assumption is that Ge' ez, when it was serving as a spoken language, most ly employed the 
VSO word order like the other anc ient Semitic Languages. Therefore, the typ ical word order 
of the above sentence in Ge 'ez wou ld have been as given below. 

AfI'l 
tttmehar thtti y;:, 1tssan;:, g+'+z 
she- (is) learning sister-my language Ge'ez 
'My sister is learning the Ge'ez' language. 

Although VSO is the typical word order for a verbal sentence in Ge·cz. none of the 
respondents utili zed it. Therefore, this also exemplifies that the va ri ety of (jc 'ez the Society 
is attempting to revive does not seem to be the original one. Our di scussion of the 
phonological features in section 4.2. also testifies to the same conclusion. 
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CHAPTER FIVE 

CONCLUSIONS AND RECOMMENDATIO NS 

Language revival is a conscious act to bring back an extinct language to life. that is, to make 
it functional once again. Normally, a language may be spoken, read or written. Of the three 
skills speaking is the lll OSt difficult but the most essential for cOlllmunicati on among both the 
literate a§. well as the illiterate. According to the questionnaire adm inistered fo r Ge'ez, only 
15.8% rat cd themse lves as 'very good' at speaking while 32.5% and 25 .85'Yo at reading and 
writing respec ti ve ly. I-Ience, bringing back an ex tinct language to the Slntus whcre it can 
serve for speech comlll unication is not only a consc ious task but also a difficu lt one. 
Nonetheless, where there are a positive attitude of the community that wou ld benefi t from 
the revival , an acceptable policy, a practical plan that takes the real situation into account. 
the necessaIY su pport and constant effort reviving a language is possible. That is what is 
witnessed with respect to the successful revival of Hebrew. 

Yalkmn;) Ge 'ez W"dajoc Mahbul" "The Society of Friends of Ge'ez" has made some 
progress in it s ertorts to revive Ge'ez. Comparing the spoken form of Gc' cz the Society is 
promoting with the written form, which is assumed to be closer to the ori ginal , the vari ety 
that has gained currency in the Society is that of the Ethiopian Orthodox Church. It is 
assumed-·that the va ri ety of Ge'ez functional in the Ethiopian Orthodox Church mani fests 
some phonological discrepancies compared to the written form. For instance. the case of 
thefirst order gutturals pronounced in the same way as their fourth 'o rder counterparts-- U hd: 
h "a ) " ha; ~,7;) ), 7a ) ), 7a etc. In addition, from the viewpoint of syntax. the study 
reflects that the influcnce of the modern languages especially that of Amharic is ev ident. 
Although Ge'ez is fl ex ible in its syntax, in a modifier-mod ified relationsh ip of a no un 
phrase, the mod ilier typ ica ll y follows the modified. However, a sample inquiry shows that 
the respondents fro m the Society seem to prefer the modifier preceding the modified; for 
example, sanna), 111".1' '110/ 'a good book'. This is probably the influence of. for instance. 
Amhari c. The same holds true for the word order of ve rbal sentences. Th~ typ ical Semitic 
order is Verb-Subjcct-Object (VSO). But the respondents favoured the SOV order; again, 
like in, perhaps, Am haric. 
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It is claimed that what was initiated by individuals and later on assumed by a club is now 
functioning as a Soc iety with so me 3000 members. A sample survey shows that most of the 
members are pos iti ve about their achievements and also envisage good prospect. They also 
seem to be aware of the challenges ahead. 

Taking the factors which contributed to the success of the Hebrew revi val as parameters, The 
Society of Friends of Ge 'ez needs to do more in terms of planning its miss ion in a more 
defined manner and translat ing it into action. First and for most; the exi stence of a posit ive 
attitude towards the revival endeavor by the would-be speech community needs to be 
assured. Secondly, making an objective assessment of the situat ion ancl drawing a viable 
policy and plan seems essential. Thirdly, securing reliable support espec iall y financial 
assistance is necessary. Finally, trying to assure a broad and determined participation to 
achieve the revival objective is important. 

It is evident that the dissemination of the knowledge of Ge 'ez could make immense 
contribution especially in encouraging to inquire more profound ly ilito OUl' pust and know 
better ubout ourse lves. However, the Society perhaps needs to contemplate how to make 
Ge'ez relevant l'or handling the current realit ies ancl future asp irations. 
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/J,t'\ " '~'(Il' 7,:"9": ~,)Ul ~lnfJ : ~\,(tll hnq '}"/.r: "'J" " "!J' ,\':C:~:':I':: 

'''/ ''1111, ;" ,IVI') : : 

\"'/tn, :,,'}t']II,:: ~,,(;,ll lI a»') "'It I (]'?"" (j'" 4 ,"') 1997 '7,9":: 
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Online Rcfl'I'cnce Matcrials 

Jl ~rh,']" in ,Vlorllcell <l1ll1 /\ 1~~r i <l: Re vival or DeeayJ1UI~UW,.vw,'ldr<lrlll 

lhill gillg a l.;l!l g ll;lgC I\ack C't'lllllJIlL' 1~ ~1 0J!HP1L~~Y~\.'.!.111~l.g(~i! 

COlillilillllS r,)]' 1.'lllgu <l ge I{c vil.rii/.ation: 1\ Comparison or the Cases or Ilcbrell' and 1\ laori 
. . h Il p:/ I \\,II II . i nl'o r111 a worl d .eo m 

Cu ltural Ri gh ts. Languag~ Rev ival, and Indi vidual Healing 

h II P ://WIVW,j an.uce .nall. ed/lI- j m/L Le II I llira I. h tml 
ClIl'renl Issues in i.anguage and Soc iety hllp ://www. in fo rl11 aworld.col11 
\) c;ld I.anguage hlliJ: llwww.cl1. lV ikiped ia.o rg 

Eli cl..er Ben· Yehuda and the Reviva l of Hebrew htt p://www.jcwishvirlllallibrar l'.o rl! 
Ili story or the Mao ri Language··Te Wiki 0 Te Reo Maori http://www.nzhistorv. ncl.n/. 
Manx I ,a nguage hllp: /lww\V.en.lVi kipeciia.org 

iV1 ;!O ri .1 <lngu;tge I, L~ I' Ly;illt UJ11 LII:IYW. lV i k i ped ia.o rg 

iVlodnll Iri ., I,; .'\ Case Study-in I.<l ngualle I{c v i v<l l l ~aiwre llli l2J~II .'.I . ~ iIJgo . ~Qs .a.ti!J2!l<Led-" 
N ,II <l.i () ( I ) i Ill' II i l;t<ld) h II P :/111 II 11.0 Inl1 i gl ol.Col11/ lV ri t i ng/na vajo. h 1111 

j)nlS J1c<': I~J'-'Llh~ S u vi val or the Navajo Languag,es: A RecQns i d e rat i o.I}JD1!~/',,' ,,\ ', ·.i.oii5'.1:"" '·s, 
'Reviva l' or Hebrew hll p: /lwww,ts·cyberi a,nct 

Revi vtil or the llebrelV Language hltp ://en. wikipedia. Org. 

'I'he I,mergence 0 r Spoken I sracl i Hebrew http ://www.jewishvirtuallibrarl'.orC! , 
The FlIl'Ol2e;llli/.at ion o r Basquc Language Reviva l http://www,soe , kulcuvcn.b~ 

JJK..U !1!.iJ..S. ()jJ.,i1.!!.l\lli!C!e I{e v ivai h lt p: //www.cil11e ra.eh 
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Appendix I 

r P' 'i tVl 1'1 ~ t\ot\o;lt T9"U C T tJ tj:t!\ 

r*1*P'T'I 'f''IT ""*9" 
n-'trt MC) ~ 'iJiCM: 

rnl'l?1 1'1100'):1' r?·,Ir'i: :"CI'l:T.'} "'1'H'.C rlf~OJ' 1''')01' <J:'}<); ~'}()t·C·.~ ~,'}!l.1<; f"}"),,)C ',n<J: 

~,'}.<I.lf·} 1'I"'1.~:t.,,) «rAI'l~ ")011 OJ.<l~:r- "'1"rnc» '1'd' n"'1J.':t.") "I.e .e1'1A:: .eUT/· "'l"ln.;· 

r·/'.!'.I' I IOJ' '} '1'd' 1'1"'1'1'<;:,.<; OJ·m·j, '}?" np~ AI'l,} rho?" ho ,<:,'71, roooot.'I:.r " All "jj'?;i!:./. 

1'I"'1'PA h,};'·lI:J'(). ~,r·I·.\'.t.1 'IOJ':: 'I'<;",'} r"'II-j'U'.OJ· r.\'.·'~t. 9"t.:J> '1''''11, AD·A ·,·{)1·M()' M .e 

11 M'm·/>r'IOJ· "'1'~nc 'I'd, rhCllfIJ ·/ .. n·nc m,~1' M&.A-)'i'A:: MII.U r·'·.I'J'lIh·:'· 'I"j'/' 

~,VI.I'll-jA'~ ntLU ODm,e,/' .I"/>t.,nl;J.'fOJ·'} 'I'J"l:fIJ:j: nooooM .e ,,· qn.;·:~ In.\'.' n:,'u+<; hm,e:J'l'ItJ·:: 

I\unm,e<h f''''l.(ltlJ.'fOJ· 9"I'li'i1~ 1\1''1-1, 'l""'1 M' f''''LOJ·I\· au If<J 'f OJ·'} O~.l'.·°'l.r 

~,fl..?71'h· M'Hl'OCfIJ h<i:"'<;' 9"{}.?'1 ~I"'CI]I\U' :: 

1. f''?A una 

U. ~,.l'.''''1. -----------------

1\. f'~l<i: un<J;;J: '.n'k (f'un'f!.aut,r 'k'h/,') -------------------------

,1,. ()." 'k'}'k / fD:}" --------------------------------------------------------------­

tID , N'9"UC-)' .l'.l.:lj ----------------

().J. P' 1,./ au· r --------------------------------
l.. J';t- ----------------------------------­

n. -0 rh.C --------------------------------

2. M "1611 'k'}'k ~,OJ'''':rfD O().J'}ml.lf OJ·{}1' ,eu'} 9"AI1+ (v"') 0"'1.l'.·1.'? rl1<'\'OfD,} 

,e "I N/r:: 

l1urr+ 
l·rr;t-

Off] 9" 1'<;' 1'<;' unm~lj' 9"'}9" 

1. "'1,}O'{] 

2. un~<i: 

3, au'l7C 



4. '1011 f'uo'/;J?l.f -.It};: .elf'} H,}.~· f"/' fH(!l' 'rd, (!l·mt ~,f"'f' ~(!l.? uoAtlf»'} 

f111. ·.;..t:: 

6. '701n f'U<J.U<JC/f'9°:'·U<JC A"f: (,(\(!It fluoAtlf» :"'}Ij: (!l·tI'r .eU'} 9°AI1')' (v") 

ftl"'9"m llH'/o'}9" .e '?tI'I ... :: 

U. n f» ( ) ------------ fl. n.e ( ) -----------

8. '?01l,} f'uo'/;J?l.f ~'}~ flU<J.~·l.'? f'r fH(!l''} 'rl.:/, f''''l.f.'lt/9'' (!l.e9" f''''l.f.~<;:''1j: 

IJ-'/,;r M (!l.etl f'fl9"? uoAtlf»,} f·nl.·';"')·:: 



Appendix II 

Linguistics and Philology department 

Institute of Language Studies 

Addis Ababa University 

Questionnaire 

To revive Ge'ez, the custodian of our ancient literary heritage, and to promote it 

from a written to a spoken langu age. An association called "Society of Friends 

of Ge'ez " is striving. I, Leuel Tesfasilassie, a graduate student, is engaged in 

studying the attempts of the Society with the objective to produce a thesis for 

partial fulfi llment of the requirements for an MA degree in Linguistics. Your 

support in providing me with information on the efforts of the Society is very 

essential for my research endeavor . Hence, I appreciate greatly your 

cooperation in responding to this questionnaire. 

I would like to, assure you that your responses to this questionnaire will be 

utilized only for the purpose of the above-mentioned study. 

Personal Information 

a. Age 

b. Mother tongue (first language) 

c . Other language/ s 

d. Level of Education 

e. Occupation / Profession 

f. Sex 

g. Nationality 



2. Put this mark (,/) in one of the boxes in front of a, b, and c in view of the 

level of your knowledge about Ge'ez. 

Skill 
Proficiency 

V.good Good Fair None 

a. Reading 

b. Writing 

c. Speaking 

3. What are the m ethods that have been put into practice transform Ge'ez into 

a spoken language? 

4. What results h ave been achieved so far? 

5. What are you actually doing to become a speaker of Ge'ez? 

6. Do you have a child / children who learns Ge'ez? Put this mark (,/) inside the 

brackets. If your answer is yes, please tell me how many you have in the 

blank space provided . 

7 . What is the importance of reviving Ge'ez as a spoken language? 



8. Are there or are there not obstacles that may hinder the efforts to revive 

Ge'ez? 

9. How do you assess the efforts and the future of the attempts to revive Ge'ez 

as a spoken language? 

a. Yes ( 

b. No ( 

Thank you. 



• 

) 

I 

Appendix III 

Interview Questions Related to The Society of Friends of Ge'ez 

(Addressed to Dessie Keleb-the Society's chairperson) 

1. What is your role in the Society? 

2. What is the main objective of the Society? 

3. When was the Society established? 

4. How does the Society rai se funds? 

5. What support does the Society get from the goverment? 

6. To make Ge'ez a spoken language, what does the Society do "at home"? 

7. Could you tcllme how the Society is sturctured? 

8. What is the relationsh ip between the Society and Mahibere Kiddusan? 

9. Where does the Society offer Ge'ez lessons? 

10. Many people say that Ge'ez is dead. How do you react to that? 

11 . Does the Society target a specific sector of the society or region for the realization of its 

objective? 

12. What challenges has the Society faced? 

13. Concerning the Society's objedivies and their implementation, what has it achieved so 

far? 

14. The Society is in some ways related to Mahibere Kiddusan and Sunday schools. 

Wouldn't thi s imply that you are part of the Ethiopian Orthodox Church? 

15. What is your vision with respect to the future of the Society? 
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