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Abstract 

The paper exa mined the practi ces and challenges of pre schooling in Dawuro zone. Quali tat ive 

case study ['01' spec ific contex tual survey was utili zed. Interview, observati on and FGD were 

employed to get intensive data from particular schools' teachers, parents and Woreda and Zonal 

L'duc,llion expert s in the zone. Document analys is was also employed from reg iona l educa tion 

Ilurcau. I.llnal educat ion department and the studied f ive schools. Thus, the wholc data wcrc 

ca tegori zed thcmatically and analyzed and the fin dings were drawn. According to the f indings 

show tha t pre schools were not led by proper pro fess ionals, budget, and timc and instructi on 

materi als. The phys ica l environments and con texts were not adequate to pre school ing. 

T herefore. the study recommended that the stake holders have to recognize the ex isting problems 

of the kindergartens and stretch their hands to the vari ous pri vate and governmental 

organi zati ons to tackle the problems. 
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Chapter -1 

I . Introduction 

This chapter deals with back ground of the study, the statement of problem, significance of the 

study. delim itation of the study, l imi tation of the study and operational defin itions of key terms. 

1.1 Background of the study 

Earl y childhood is crucial in the l ife span of human beings needing care and proper influence. It 

is a stage at which rap id physi cal and menta l development take place. Chi Idren are sa id to 

achieve hal f adult starure and greates t development duri ng this stage (M ialarete, 1976:33). There 

is al so much development in the intellectual growth in the first fou r or f ive years of life as in the 

nex t three years. One thi rd of chi ldren school atta inment potent ial has been determined by the 

time he/she enters preschool (B loom, 1964: 14).His studies also supports that f irst four or f ive 

years is the period of greatest sensitivity to en vironmental influences .Extreme environments ca n 

have far greater effects in either improv ing or retarding the chi ld's intellec tual capacity . When 

chi ldren arc moved from a deprived environment to richer one, it was poss ible fo r inany of thcm 

to increase their IQ as twenty points. " I bid P.l5" 

In relation to thi s, (Boren and pickett, 1954:12) cited that many of the fai lures in adult life, many 

of the poor adjustments made by ind ividuals to their environments are accepted as being 

ori gi nated pany I'rom " faulty train ing" or lack of opportunity for "sel f ex press ions" and se l f 

development" in the earl y years. 

Preschool program is th us, be lieved to be important to create an appropr iate environ ment and 

ex periences for des irable physica l, soc ial, emotional and intel lectual development of chi ldren 

(M ialara te:30-34 Decker and Decker , 1984:4-8). 

Moreover, accordi ng to Boren and Pickett ( 1954:8) preschool seeks to culti va te proper habir of 

li ving to develop soc ial cooperat ion and indi vidual responsibili ty to stimulate ini tiati ve and 

resourcefulness and to develop the abi l ity to solve the dail y problems of group life. 

Doc kencler and Close ( 1990:30) state students in kindergarten programs w ill develop pos it ive , 
attitudes towards learning and the abi l ity to functi on independent. Moreover. they wi l l de velop 
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abilities to listen and understand others, give meaning to what they observe, feel, th ink, hear, 

tas te. smell and participate in activities which encourage self expression. Chil dren' s interactions 

with other persons affect their cogni tive, soc ial and emotional competence (A insworth 1978). 

The theory also underscores the importance of adult 's sensiti vity to the developing preschools, 

increas ing coordination, affecti ng cognition and behavior i .e. structuring experience while 

allowing the chi ld autonomy, and leading him/her to social and cogniti ve success. 

According to Shewakena ( 1997) chi ldren are dependent on the . teacher in the class room 

situation: every th ing the teacher does influence the att itude of children. The teacher of young 

children serve as a model for children, their personality, the way they treat their speech, the way 

they ta lk, the way they react, gesture ,response, attitudes and feelings have a decis ive innuence 

in children's development. 

Weikart' s find ings in Eri ck ( 199 1) revealed that as young adults, chi ldren who attended 

kindergarten programmes competently made greater gain in education, employment and socia l 

responsibility than si mil ar young adults, who were not competent in the kindergarten 

attendancev. 

However, many early chi ldhood teachers enter the fi eld with li ttle education beyond high school 

and minima l specialized education in child development or earl y child education .In relati on to 

the quality of teachers to pre school ing (Phillips, land and Goldberg: 1990) wondered Whether 

the genera l levels of education specialized training in early childhood development and 

education , or both are related to the quality of teacher instruction with young chi ldren. 

According to M iller and M cDowell ( 1993:73) it is also suggested that from economic 

perspec ti ves preschool ed ucation can reduce overall costs to schools and soc iety .Tt ca n reduce 

retention in grades, dropping out of schools, placement in specia l education, delinquency rates. 

an expenditure on wel fare and social serv ice. 

Curren tly ,due to increasi ng public demands for preschools educati on and involvement of private 

sec tors. communi ties and NGOs, the number of kindergarten which was 1497 with 153 schools. 

7XO en rol led number of children in 2004/5 MOE(2005:5) rose to 34 18 kindergarten and 382,7-12 

children in 200617 (MOE 2006:20). 
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Similarl y, in SNNPR in Oawuro zone the numbers of kindergarten schools have been greatl y 

increas ing but, the situations, inputs, servi ces and facilities and stakeholders' part icipation are 

not adequate. These are the drawbacks that need to be indentifi ed in thi s research. 

According to Heron (197:82) in Africa usually most of the education budget is spent on the 

prov ision of secondary and higher education. As a result ,the m'ajorily of kindergarten age 

children do not get the privileges of the program .This made the provision of preschools 

educa tion to the pri vi leges of very few children of the influencing classes and the new "el ites" of 

the continents .In addition due to influence of inherited co lonial models in which the A fri cans 

attempt to adjust the few ex isting western type kindergarten programs to the local resources and 

needs made to the opportun ity so costl y that on ly few privi leged population are being benefi ted. 

1.2 Statement of the problem 

The quality of experiences in the earl y years will impact on the quality of later life. The ini ti al 

life experiences may enhance or retard future development (lORC, 1983:83). By providing a 

wider ran gc of ed ucational ex periences to young children, pre school educati on bu i Ids 

background cxperi ences that will promote the later attainment of academic, soc ial and life ski lls 

.It can enhance personality, development, and positi ve attitudes towards learning. I-lcnee, 

preschool education aims at all round development of children and intends at preparing for ahead 

(B utler, 200 11 553). 

To ensure these opportu nities kindergartens need to have a clean , pleasant and well designed 

buildi ng, properl y organ ized material s and faci li ties for indoor and outdoor ac ti vit ies and 

competent teacher who can create conducive environment curriculum (Chowdhury and 

Chowdhury, 2000: 139, TallackI997:1 3). Meanwhile the learning findin gs made by (B izunesh, 

Il)R3:50-54) indica ted that the learning environment (the phys ical set up of kindergartens in 

gcneral and the classroom in particul ar was not conducive for implementation curricul um basic 

facilities and eq uipments were considerably lacking and teachers no training to leach in 

kindergarten. 

Simi larly, in Oawuro zone the learners in kindergarten are not given equi va lent experience and 

skill s in the same grade levels and ages. Thus, in different schools different teach ing materials 

arc taught. Bes ides, those who haven' t even entered kindergartens are given the opport unity to 
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attend schoo l, thou gh th e ch ild ren donot have pre-school education. Based on the abo ve 

drawbac ks. th e study attempts to point out those fac tors that hinder. the enhancement of qua lity 

educati on and to examine the roles and reactions of admini strative bodi es and other stakeholders 

in promoting preschool edu cation in relation to their responsibiliti es . 

Based on the above drawbacks the stud y tri ed to answer the followin g basic questions : 

I. To what exte nt the stake holders were involved in the kindergarten school s? 

2. To what ex tent the kindergartens were provided with teaching learning material s? 

3. What contextual factor affec ted the kindergarten school s? 

4 . To what exte nt teachers were adequate and had the requi red professional competence in the 

ki n gderga rten? 

5. How I·a r c lass rooms and outdoors spaces , materi a ls and equipment as well its o rgani sation 

were aquate in the kindergarten ? 

1.3 Significance of the study 

Thi s paper tri es to identify the challenges and practi ces of preschool s in Dawuro zo ne and 

suggests so luti on to the concerning stake holders, the s takeholders are the s tudents, preschool 

teachers, the parents, the community, mini stry of education , NGOs, policy makers, the directors 

and so on. Above al l, it is hoped that the Dawuro zone education department apprec iates th e 

preva iling pro bl ems of the kindergartens arid use the find ings for facilitating quality of 

education . 

Mo re spec if ica ll y th e stud y tried to: 

I. improve the quality of services offered to children attending in the kindergarte n 

2. increase the awa reness of sponsoring agencies to equip kindergarte ns w ith essential huma n 

and materi a ls resources required to effec tively run kindergarten edu cati on 

3. streng then the collaborati ve and interactive efforts and responsibilities of teachers, parents 

and the community to ass ist childern 's learning 
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4. enhance th e awa reness of di ffere nt levels of Zonal edu cation depa rtmen t and wo reda 

education office to ensure the minimum levels the program quality maintenance 

5. show the status of the quality of the kindergarten educa tion in the zone 

6. Identify the prob lems that lowered the quali ty of preschool in the zo ne. 

1.4 Delimitation of the study 

The st udent resea rcher delimited the study a,rea in the Dawuro zo ne in 2 woreda andlc ity 

adm in is tration o r 5 schools. There in the five school s the study only incl uded the teachers. the 

IXlrc nts ,and the worcda experts. 

1.5 Limitation or the Study 

To get thi ck and desc ripti ve qualitative data the researcher has to employ much time in the fi e ld 

and subsid ize the whole process of the finance. Hence, the limited time o f th e un iversity 

sc hedul e and the ir spoted budget has caused some retranslation in the study. Funds for 

cond ucting resea rch in the uni versity are relatively sca rce. However the l'esearcher managed a ll 

drawbacks and acco mpli shed the study. 

] ,6 Operational Definitions of Impo\'tant Te~ms 

C hild ren - rerer to yo un g, boys or g irl s under the age of seven who are enroll ed in the 

kindergartc n progra m. 

Community - the peoples/society subsidi zed by the admini strative body in an area. 

Content - the lea rnin g ex periences and material s in the given grade. 

Context - the situation where the teaching lea rning process is held. 

Early Childhood - refers to the age between three to six years. 

Ea rl y Childhood Education - refers to educational program provided for children between 

three six yea rs prior to their entry to primary school (Hun t, 1985: 1477) 

Indoor space - the place in school reserved for dressi ng and showing different activit ies. 
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Kindergarten - a school or an institution for young children between the age of four and six 

before primary schoo l of first grade (Good, 1973:324) 

Lower Kindergarten- the kindergarten program between the age of four to five 

ch i Id ren/studen ts. 

Learning E nvironment - the mil ieu in which (he teaching lea rning transac tion takes place 

inc luding teachers, equipment, materials, supplies, etc, 

Mala - the honored 0 " indigenous ethnic groups in Dawuro community in SNNPR, 

Mana· the race/ethnic gro ups in Dawuro zone (SNNPR) who relies up on making pots and the 

like from soil. 

Manja - th e ethni c bro ups in Dawuro zone who depend up on gathering charcoa ls and woods 

and live near forest s. 

Missionary - Chri stian converters/transformers who build schools to their followers. 

Nursery school (Nursery) - the schools for th,lee to four years children . 

Outdoor - th e outside space where the children play and res t. 

Prepr imary school - the s tructure or the level of educational program including the 

students/chi ldren between age three to six, 

Preschool Education - th e educational experience of the child from birth to en trance in to the 

first grade. The te rm early ch ild ed ucation preschool educat ion and preprimary ed ucation are 

interchangeably in thi s work, 

Stakeholder's - the who le bodies that are responsible in edu cational programs. 

Up per Ki ndergarten- the preschool program De longs to the students/children of five to six 

ages . 

Zero grades - the ed ucational program wh ich is currently des igned to s ix years age studen ts 

undcr the primary/elementary schools, 
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Clwptc,'-2 

2, Theoretical Fl'ame work and Review of Related Litcratu,'e 

T his ch,lptel" deals about the theoreti cal framework and rev iew or related li tCl"Jtu l'C, 

2,1 Theoretical Frame work 

I\ ll r~d COlll lllllllilics face signifi ca nt in provid ing ,\CCCSS to the hig h Cju;!Ijty pre prilll;lry prl)~r;lrll" 

an,1 n~e<l 10 help mitigate these prl)hlems. In a<ld il ion to lim iled loca l la -, reve nucs Ill:nl' rur:1I 

:lr,'as ex pcr icnce high rat es of povcny 'Ind a sClrcily of qualified teachns. G i ve n thcse :lnd {1(lln 

cl1.l lknges. !Cderal in vcst ments may be neccssary in order for childrcn in rural arc:ls to hcndil 

I", \'nl rcsc:l rch provcn. lifel ong gains offered by high " uali lY prc- prim,,,"\" educa tion . 

Rural communiti es also face seri ous obstac lcs in providing adequate I·ac ilitics for publ iL· prc 

pri m,,,·), school students in generall y. More students from ru ral comilluni ties allc nd L·I:i"CS in 

a~ i ng buildin gs than in urban and suburban arcas. Many rural di str icts cannot afford cost l" 

improvemcn ts, and studi cs havc fou nd that state governmcn ts tend to gi,·c pri or ity 10 prim:uy 

schools and ch i ldren with Disabiliti es Education Ac t. (Www .preknolV. org). 

;\ ccording CDA of Namibia (2007). the development of pre, pl·imary education poscs numcrous 

problems which can be grounded in diverse fo rms. Some of these problems are prcscnted hcre 

under these head ings: I ) concept and ai ms 2) pol icy and planning 

J) Financial and Admi ni strati ve responsibil i ty 4) structure, organi za tion and operat ion 5) 

content. methodology and staffing 6) plant , material s and other phys ical facilitics 7) 

coordination. 

SllIed ley ( 1996;154) has identified several indicators For quality tha t impinge up on chi ld' s 

dc velopment, alllong which is a well organi zed and sti lllu lating phys ical environment .The 

potential ex ists, then, for the physical se tting to have a positi ve impact up on the children in it. 

By implication the con verse is also possible that phys ical fea tures of the places in which young 

chi ldren are ex pec ted to live and learn can lead to poorer quality for thelll. Both the phys ica l and 

cmotional elements of the environment influence learning. There a vast difference betwcen a 

child and living in a warm welcoming environment and simply "going to school". 
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By the same ve in different authors have tried to explain quality for example, Salis (1993; 11) 

,defined quality as "well all know quality when we experience it, but describing and explaining it 

is a more di fferently task" According to (MOE, 2005), quality it is a more difficult task" . 

According to MOE, 2005) , quality education is a complex matter and it has varies features. One 

of thcse is its relationship with the society' s cul tural economic and political realitie s and 

activities. These quality indicates that the student learns in mother tongue and enrie hcs his 

language equitable distribution of education is its close dependence on the resources the country 

and soc iety. This implies that quality education is a function of the country's leve l of economic 

deve lopment subject to improvement and change with time. 

Therefore , based on the above challenge which are proposed by different authors and proponents 

,I deduced the challenges of preschool in the context of the Dawuro zone ,as the spec ific 

challenges which are related to lack of stake holders participation, challenges which arc rclated 

to instruction points of view and the challenges that are rooted by physical environments. 

Because each challenges have distinctive characteristics and have to be seen li'om their 

interrelated divisions. Never the less, their theoretical divisions might not give too di stincti ve 

features. 

T'herefore, challenges which rooted from disregard of stakeholders are the most serious one. [f 

stakeholders neglect the issue of pre education, the result will be like a fi sh without water. "ver 

though the stake holders may vary in different countries, in our context the most ones in 

education issues are the parents, the teachers, and the students and the relation among them is 

focused. Therefore in , my study, I tried to discuss the relation and participation of the state 

holders as ex isting problem. Hence according to (Smedley, 1966, 64), parental involvement in 

school may enhance teachers' knowledge, skill and confidence, and parental in vo lvcmcnt in 

school can be an effective way of building support for teachers and the school. By the same vei n 

(Decker and Dicker, 1998; 133) strengthens parental relation provide parents with informat ion 

cognitive acti vi ties and materials to use with their children. In addition to thi s the parents' 

involvements help to keep parents informed about day -to - day practices and give informat ion 

about program procedures .It also develops mutual unde rstanding between the teacher the school 

,the children and the schools. 
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The second chall enge the ex periences or the instructional materials are the di scuss ing issues in 

the preschoolers. Because, according to John Dewey (1960) ex plained that child 's development 

is the sum total of hi s reaction to the environment in wh ich he/she li ves. To enable the child to 

make ful l adjustment in hi s life the kindergarten experiences should be based on the chi ld's 

environments to become members of the society, and the school for ch ildren becomes a 

community. Contents that are se lected directly from ch ildren' s environment most likely have 

more rel evance to the Ii fe of chi ldren , as they are concrete and real for them . Deighton ( 197 1) 

al so strengthens, teachers of young chi ldren must have education that influences early chi ld hood 

experi ences in all aspects of human development .The experience should include, underst and ing 

of phi losophical , and sociological foundation of early child hood education, human growth and 

dcvelopment with major emphasis on the early years of life, health and safety the nat ure of 

teaching and learning ,curriculum and methods, and heading of interpersonal and inter gro up 

rel ations with children ,parents, speciali st and colleagues. 

Regarding the language of teachers training, the education and training poli cy (TGE. 1994), 

states "The language of teachers training for kindergarten and primary education wi ll bc the 

nat ionality language used in the area . 

Smedley (1 996, 109), also strengthens teachers sense of identify and their understanding ol·their 

cultura l backgrounds (shaped by gender class and race are important if teachers are go ing to be 

able to work with chi ldren constructi vely and sympatheticall y. This needs working at cri tical 

appraisa l of one's own cultural positioning ,recognizing that beliefs ,ways of life ,priorit ies, 

perspectives are socially and culturall y constructed continuously through our li ves - it is pa rt of 

the lifelong - learning process about ourse lves .The reflection must include on gender, class race 

and special needs. 

The final chall enges, the physical env ironments, are integrated , hence according to Smcdlcy 

( 199 1) has ident ifi ed several indicators of quality that impinge up on children's developmcnt, 

among which is potential exists in the physical setting have a positive impact poss ible that 

phys ica l feat ures of the places in wh ich young children are expected to live and learn can lead to 

poorer quality for them. He also says, the space both indoor and outdoor should bc rcvie w as a 

whole providing sensory and phys ical experiences and opportunities for children to represent 

their experiences. 
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Bruce (1977; 57), also suggests equipment and material s make the boncs of prcschoo l 

educational program. It gives children first hand experiences. Hence to promote chi ldren' s 

social , emotional, intellectual and physical deve lopment .It ' s necessary to pro vi de appropriate 

equipment and materials for a variety of activities .It should be wide ranging with natural and 

manufactured objects. 

Therefore, in li ght of thi s view, the the researcher has sandwiched the physical environments and 

material s and equipments related to as third challenges in theoretical frame work. 

2.2 Historical perspectives of pre school educlltion 

Plato (422-347 B.C) a Greek, argued that children under age 6 have to be taken from home and 

educati on in properl y organized environment under the guidance o f trained teacher in the care 

and educat ion on young children. 

John Amos Comenius (1592-1670) a Czech, also stressed the fact that systemati c educat ion of 

children should begin early, and school should be established for the first six years of lire .He 

was the first to emphasize the value of play and firsthand experience in educating children 

(Butter,200 I :555). Jean Jacques ( 1712-1778), French ,claimed that children should be educated 

at an early age for the lact that early experience serve as a basis of later education .lle ad vocated 

direct experience ,practical activity and learning by doing (Aikin , 1992-352, widmer, I 970-52) 

Then, kindergarten education has its root in the hi storical epoch of Froebe l (1982-1852) .The 

adding concept of kindergarten had been originated from the German word meaning ."the 

chi ldren 's garden ." That means a place where young human plants are culti vatcd by using the 

teachers, principles, methods and techniques as garden wh ile the child is considered as plall\ s. 

(Aggarwal 1996-209-220) The teachers are expected to systematicall y and skillfu ll y ha ndle 

children as the garden is expected to preserve and protect the sustainable growth of plant to bear 

sati sfactory fruit. In this the chi ldren can grow appropriately both mentall y and physically. In 

1816 a small kindergarten in Gresham for children whose age range from 3-7 years opened. The 

schoo l had got international acceptance for its novel approach targeted as preschool chi Id ren. 

Latcr on the school has transferred to Blankenberg where the school termed as " kindergarten "as 

the fo undation of present day school (Ornstein and Levene 198 1-1 41). 
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Concerning kindergarten education, Froebel had the motto of hi s famous saying "comc let us 

live for children" in which he propounded love and symphasy for children which should be 

gran ted by parents and teachers of children. He developed learning strategies for his kindergarten 

school children, under the leading spoken known as "learning by doing" which involved scnse 

training, of shapes ,forms colors, size and numbers (AggarwaI1 996,209-220).T·he other 

education, Montessori (18170-1952) took the initiative in the preschool education that strcssed 

on children age range from 3 to 7 years whose parents were unemployed. In 1907, Montessori 

opened a school called "children' s House" which adopted the methods employed by I:rocbel 

teacher of kindergarten school in the new method (Mitze, 1982-49 1). 

According to Heron (1979-82) in Africa usually most of the education budget is spent on the 

provision of secondary and higher education. As a result the majority of kindergarten age 

chi ldren do not benefit from the program .This made the provision of preschool education the 

pri vilcges of every few chi Idren of the influencing classes and the "new elites" of the conti nent. 

In addition due to adjust the few existing western type kindergarten programs to thc local 

resources and needs has made the opportunity so costly that only few privileged populat ion are 

being benefited .Since the African government couldn't satisfy the demands of their childrcn in 

thc provision of kindergarten education the responsibility of running the kindergarten school 

program have become more of the duties of vo luntary organizations such as the national counci l 

of women's societies in Nigeria ,the Zambian preschool Association and the community based 

center for stimulation children of Benin( UNESCO, 199 1 :46-47) . 

In Ethiopian, the first modern kindergarten was established in DireDawa in 1908 by the embassy 

of France and was addressed to the chi ldren French. 

The second kindergarten was built in 1923 in Asmara by catholic missionaries. Kindergarten 

establishment in Addis Ababa began around 1950 by a welfare organization and international 

community (Bizunesh, 1983:5). Since then a number of kindergarten school have establi shed and 

in 1995 the number increased to 70,255 and the average number of chi ldren had risen to 10362 

per kindergarten (MOE, 1994/95). 

Kindergarten teachers training began with the training of 20 yo ung ladies in 1971 at the Ras 

Desta community center in Addis Ababa for 6 month .This training center moved to DebrCl.cit in 
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August 1972 and began training teachers ex tending the course to onc year 

(Bizuncss, 1983 ;5). Besides in 1978 the ministry of education in collaboration with lJi'\ ICEF 

cstabli shcd kindergarten teachers training institute in Addis Ababa Yekatit 12 comprchcnsivc 

sccondary school (MOE, 1984;54) The courses organized in thi s institute last three mont hs. 

Similarity, kindcrgarten teachers training program has been introduced in Dess ie Teacher' s 

Training institution by May 1994 with the training duration of three months. 

2,3 kindergarten enrollment and ratio 

In 2001,:.C (Educational statisti cs Annual Abstract MOE 2007- 2008) states out of the estimated 

6.76 million children o f the appropriate age group (Age4-6) only about 263,464 ch ildren have 

been reported to have access to prepri mary education in 2,740 kindergartens a llover the country. 

According to SNN PR Education Bureau Data collection- Dissemi nati on support 

processes,(2009; 13) the number of kindergarten have been increasing every year in the lasl li ve 

years peri od except that in dropped in 2002E.C during when kindergarten institutions decreased 

by 38 compared to the previous year number. According to the last five years data co ll ected on 

the num ber of kindergartensll998-2002 E.CI, the centers showed an average growth 01' about 

II % ann ually .The prob lem ,however ,in that virt uall y all kindergarten centers are localcd at 

urban areas signaling that rural children have low access to pre-primary educat ion .Thc current 

ini tiati ve from the government side that children should get pre-primary schoo ling before com ing 

to formal program is an encouraging direction even through program is not undertaken at it s fu ll 

capacity and at all places. The number of kindergartens at the region 463 in 2002 E.C of studcnts 

is 56308; teachers 2734, pupil 's section ratio 37, and qualified teachers are 33 .9 percent. 

As the da ta indicates the number of total kindergarten students by the same year in the Dawuro 

zonc is 798.The stati stics al so shows that the number of nursery students arc 520. late 

kindergarten students 150 and upper kindergarten students are 128.The number of' school s II , 

pupils sect ion ratio 44 and pupils teachers 24 by the zone under study. 

2.4 The need of pre education 

Various research ev idences have shown that preschool educati on has a very posi tive impaci on 

the soc ial, physica l, emoti onal and intell ectual deve lopment of young children thai lasts II ell in 
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to adult hood, It gives emotional strength , provides health self concepts, increase intellcctual 

achievement and physical wellbeing of children (Andreski and Nichollas, 1997; 10) 

Our schoo l need to education yo ung people not only intellectually, but also in understanding the 

nature structure o f connict which resides in the process of thinking, We need to examine the 

limitation of knowledge , and the difference between technological (or sc ientific) thinking aimed 

at bringing about change in behavior, Education for the 21 st century has as its cha ll cnges the 

bringing about of enquiry in to the roots of our di sorder, understanding the place or the 

intellectual Kathy, eta I (1989), 

Thus, earl y childhood is a crucial stage in the life span of human beings needing care and proper 

innuence ,It is the stage at which rapid physical and mental deve lopment take placc, Childrcn arc 

said to achieve half ad ult stature and greatest deve lopment during thi s stage (Mialarate, 1976:33) 

,There is also much deve lopment in the intellectual growth in the first four or fi ve ycars 01' life as 

in the next three years, One third or children school attainment potential has been determi ned by 

the time he/she enters preschool (Bloom, 1994: 14) ,His studies also supports that first ICllIr or 

fi ve years is the period of greatest effects sensitivity to environmental influences, 

Extreme environments can have far greater effects in either improving or retarding the child's 

intc ll ectual capacity, " when children are moved from a deprived environment to a richer one it 

was possible for many of them to increase their IQ as twenty points , (Ibid IS), 

In the area intellectual development, the evidence showed the children who attcnded 

kindergarten benefited more thus, attendance advanced language development than thosc who 

didn ' t attend the kindergarten program, Moreover, it has al so been pointed out that child ren 

rangIng from five to seven years of age who had attended kindergarten were seen by the ir 

classmates as having more confident and more independent of adults (Allen & Masling 1957 

cited in Gore and Koury, 1964:3), 

In Brazil, an eva luati on of earl y chi ldhood education program show that 73,5 pcrcent or the 

program children passed first and second grade compared with 59,5 percent 01' the 

nonparti cipants (Halpern & Mayers, 1985 cited in omitted, 1989:30), In another evaluat ion 

repo rt it has also been indicated that the academic performances of children with two years 
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exposure to the program was consistently better than that of the nonparticipant groups Ibid , 

1989:30 . 

Widmer ( 1970:7 1) summari zes the value of preschool education for the child in terms or ruture 

success as fo llows; I )The team work between home and school encouraged to make the chi ld's 

beginning of school experi ence an either one.2)General adj ustment to school is facili tated by the 

gradual transiti ons betwecn home and schoo l stressed in the acti vities and foc us or the 

ki ndergarten.3)The fo rmation of favora ble atti tudes toward the education program &scholl l is 

encouraged.4) Personality development and social adj ustmcnt furt hered by cxperienccs and 

guidance in group li ving and learning and,5)The encouragement of the chi ld's tota l development 

physica l, inte ll ectual, social and emotiona l is an aid to hi s further growth & development. 

Sc ientific findings from a vari ety of fi eld have also demonstrated that support or early 

development yields rieh benefits not only in immediate ways for the child and its parents. but 

a lso over time in terms of the child ' s abi li ty to contribute to the community. 

Intervention in the ea rl y years of childhood o ffers an extraordinary opportunity to avoid or 

moderatc learning problems, and to bring lasting bene fi ts to indi viduals and society. As 

summarized, by Myers ( 1993) the benefit s o f early chi ld hood interventions includes increased 

economic producti vity, cost sav ing reduct ions in social and economic inequali ties reduct ion in 

gendcr inequaliti es ,strengthened values ,social mobilization, community and fami ly benefits. 

As cited in Brostennan ( 1957:32), Froebel compiled a short list of " natu ral needs or early 

childhood"' that wou ld be satisfied wi th the kindergarten method are, I )The need o f physica l 

movement, thro ugh gymnastic games that develop the li mbs 2)A child ' s need to occupy oncscl I' 

in a plast ic fashion, through exerci ses that produce manual dcx terity and deve lop thc senscs.3)A 

Child 's need to through small tasks that develop one ' s aI1i sti c fac ilities. " that wo ul d be satis fi ed 

the deve lop ,4)A Child's need to know or natural curios ity, engaging in observi ng, exami ne, 

comparing which is how intellectuall y development is brought about. 5)A Child ' s tendencics to 

cu ltivatc and care for, thro ugh gardening and carryi ng out small tasks, which resul t in the 

deve lopmcnt o f thc heart and conseience.6)The need to li ve society, through gamcs and sllngs 

which prod uce the deve lopment of fee li ng, thro ugh and aesthetic taste.7)The need to live society, 

14 

J 



through life in the kindergarten community thi s made of existence procedures and social vi rtues 

,and 8)The deepest need o f the soul , to find the reason behind things, to find God. 

Likewise the national chi Idhood policy framework Nambia (1 996:26) strives to;spcak directl y to 

thc issue of yo ung child development and to make the public more aware of the situation o f 

youn g children and the importance of earl y child hood provision (The assumption is made that 

children will benefit from general improvements in agriculture, health ,employment ,edu cation 

.ctc) ,ciassify thc rol e of government in the provision and support for early child hood I() r the 

maximum bene fit of a ll children, parti cularly those in rural area and those li ving in d ifficult 

circumstances ,classify the roles, responsibilities and relationship between governmcnt, NGOS , 

churches, the pri vate sectors, commu nalities and families fo r the betterment of ch ildren's 

li ves,mobilize and allocate resources fo r earl y child hood programs within thc govern mcnt & 

from others and provide guidelines and standards for those wishing to deve lopment quality earl y 

chi Id hood programs. 

Thc aim o f preschool education in Ethiopian is al so not an exception to the world .Hencc .the 

educati on and training po li cy (1994) sets forth the aim of preschoo l education in the country as 

a ll arou nd (soc ial, emoti onal, intellectual and physical ) deve lopment of the chi ld in preparation 

for form al schooling. Based on thi s aim the general objectives of preschoo l education SN\,J PRS 

(in MOE, 1987) frame states the following: to provide on information educat ion geared 

fo rwards, deve loping the child ' s mental capabiliti es and physica l gro wth, to make it poss ible fo r 

the ch ild to enj oy li ving and learning through play, to enable the child to build good hab its for 

e ffccti ve li ving as an individual and a member o f group, to enable the child to apprec iatc hi s 

cultu ral backgrounds and customs,to development the child 's imaginati on, se lf re li ancc and 

thinking skill s and to enrich the child 's experiencc so as to enable him/her to cope bcttcr with 

primary school life. 

In general, the aim of pre education is to foster social, emotional , inte ll ectual and phys ical 

development of preschool children. Above, all it lays a firm foundation for children who arc the 

future citi zen o f the country to benefit themselves, their parents, and the soc iety at large . 
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2.5 Planning 

What kinds of experiences , then is it appropriate to plan for young children? HMI (1989) cited in 

(Smedley 1996: 156), suggests the appropriateness of nine areas of learning and experi ence, 

linguist ic, aesthetic and creative, human and soc ial, mathematical , moral , physica l, scicnt ific, 

technological and spiritual. 

The New Zealand Draft Guidelines for deve lopmentally appropriate programmers In early 

childhood serves, that is from birth to school age .Ministry of education New Zealand, 1993 set 

out five aims, which are there to inform planning & activities.I)Well being health and well be ing 

of the chi ld is protected and nUrlured.2)Belonging ch ildren and their fami li es fee l and scnsc of 

belonging.3) Contribut ion - opportun ities for learning are equ itab le and each ch ild ' s contrihution 

is val ued.4)Communication- The languages and symbols of their own and other culture are 

promotcd and protected.5)Exploration - The child reasons through active exploration or the 

environmcnt. 

Early aim is elaborated through a series of goals all of which are prefaced by the need to ensure 

that chi ldren will experience an environment in which they can be met. The close relationship 

c learl y demonstratcs the way in which aims and provision must function toge ther ill earl y 

childhood services (Smedley 1996: 156) 

2.5.1 Why and how we plan'! 

Work is a social phenomenon and it call s for systematized and organized ways of doing it. I"hus 

we plan because; the future is unknown, first , we need to identify li st to activities to accomplish, 

thcn we need to put the activities in a sequential manual and decide on alternatives as to ho w to 

implcmcnt thcm in that order decide and resource at hand should wise ly allocate (man power. 

material , finance time) etc (USAID, 2008:6) 

For any class room teacher to attempt to teach a class without the assistance of' a daily lesson 

plan is analogous to an air plane pilots taking off to a new destination without a chart. To all 

intents and purposes the why of a lesson plan can be considered from three stand points from the 

administrat ion, teachers and students points of view? 
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2.5.2 The important of lesson planning 

I f learn ing is to occur, careful organi zati on of class activities based on clearly statcd objcctives, 

content, and conc lusion are essential. It is onl y through thought Ful planning that student and 

teachers can work together towards clearly understanding purposes .As one begi ns to teac h, it 

becomes obvious that we ll -p lanned lessons provide the teacher and the students wi th a sense of 

confidence and assurance. Teachers must plan the scope and sequence of courses ,the course 

content ,the schemes of work to be taught ,the activities to be used and the tests to be givcs .It is 

true that method specialists themselves differ quite markedl y when it feel that scheme - 01· wo rk 

planning senders lesson planning almost unnecessary other stress the important of work. While 

the planning needs of teachers wi ll vary considerably, there seems to be j ustificat ion fe)r both 

scheme and daily lesson planning,(SmedleyI996 ). 

2.6 Observation and Recording 

Once we have trained ourselves to become keen observes, we can turn our attention to becoming 

shrewd interpreters of what we observe, what we see, will naturall y rai se questi ons as to what 

acti ons we might take, identiFying ,recording, hypothesizing ,questioning ,theori zing ,changing 

these are all of the cycle of di scovery for every observer .. Irwin and Bushnell (1980) cited in 

Smed ley ( 1996:75). 

Observations can help teachers and other adults worki ng with children to develop the ir 

knowledge o f the child and o f their deve lop ing competences, schemas and pe rsonal 

interests.(smedley 1996:66) there are four key purposes for observations .These are. I )CJa in ing 

knowledge of children's strengths and areas for development ,2)Reviewing provision,3)Forward 

pl anning and ,4}f'or summati ve reporting. 

Keeping a record of the areas in which a child has been observed should rai se questions lor the 

pro fessio nals invo lved. 

A question such as why a child does not go to some areas is work asking .It will be usefult() look 

cl ose ly at that provision. 

Is it not in teresting to others as well? Is it that the child has not had access to that kind of 

experience and thus may need the support of an adu lt to initi ally explore its potenti al? What arc 
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the particular interests of that chi ld? Prom these records it wi ll be possible to see the balance of 

observat ions one has all of the chi ldren and build in to planning the less evidence (Smcdley, 

199684) 

Similar principles underpin observation records ,now used increasingly across all earl y years 

settings, as a mechanism for sharing insights and facilitating appropriate provision .Parcnt 

observation sheets and staff observations come together to hold assess ch ildren's current 

progress ,and to idcnti fy poss ible future needs (Bartholomew and Bruce(1993) cited in Smed ley 

( I 996:70).They added that school are obliged to provide an annual written report on a child to 

his or her observations made and insights gathered throughout the year, by both parents and 

profess ionals. The primary learn ing record, discussion and child coerces 

2.7 Assessment 

Assessment can be defined as the process of gathering information for the purposc of decis ion 

mak ing,(M iller, 1993). 

As mentioned in (Woodill 1996:355) no formal assessmcnt takes placc at this levd but 

kindergarten ass istants are asked to evaluate children's work using the fo llowing question: 

Can chi ldren express themselves creatively through language movement and music? 

Do chi ldren want to learn about the environment by exploring li stening discussing, touching 

tasti ng and smell ing? 

Do children like to think, try to make general izations and solve problem? 

Do children work happily with adu lts and other children? And, 

Do children try to extend or broader their knowledge about their word? 

In ligh t of thi s assessment in preschool education is a continuous process through which progress 

toward goal in whole some knowledge, attitudes, interests ,ways of behav ing ,habi ts of work and 

play are measured in terms of desired changes in the behavior of the children (M iller and Mc 

Dowclle, 1993: 122) 
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Hespe (2000) as cited in Temesgen Yadeta (2006: 17) al so cited that assessment of yo un g 

children should be an ongoing process which includes identi fy ing, co llecting, describing, 

interpreting and applying indoor and outdoor based ev idence of early learning in order to make 

informed worthwhile decisions .This ev idence may includes records of chi ldren 's conversations, 

drawings and constructions, peer relations participations and anecdotal notes desc ribi ng their 

behavior. Thus careful assessment can increase teacher 's understanding of chi ldren's progress, 

assist in identifyi ng the needs of the children and enhance teacher's abili ty to refl ect in education 

program. 

In general ,the purpose of preschool students assessment could be seen from following 

perspectives; monitoring progress guiding ,supporting learning ,help students to learn fro m their 

mi stakes, certi fication , promotion, placement deci sions etc . 

2.8 The Role of stakeholder's in pre schooling 

2.8.1 Parents Awareness 

The ch ild in school is in many ways a different person from the child at home, hi s attit ude and 

behavior towards hi s parents are markedl y difference from' those torwards hi s teaches .The two 

environments however interact and what happens in the one will influence behavior in the other. 

Many parents for example are ignorant of the way in which fro m heavy a demand on the help of 

a gi rl or boy with family chores may prevent satisfactory program in schoo l. Many teachers are 

unaware that the tasks they set for home work may rouse antagonism in the parents or stud ics. 

Wall ( 1975: 118) supports sometimes given by teaching methods or educational aims arc not 

understood by parents, a subtle or overt opposition to the school begins at home and quickl y puts 

the pupil in a conflict of loyalties (ibid ). 

In Britai n parental educati on has mushroomed informal ly .Early groups aimed at helping parents 

suffered Ii'Dln a death of good resource materials, covering childhood ITom birth to adolcscence 

in courses. The courses aim to foster the "process approach" of helping people to revicII the ir 

own experiences, values and attitudes forward child reassign and to make and im plement 
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dec isions .The acco mpanying video programs have been instrumental in encouragi ng viewers to 

refl ect on their own experiences (Smedley 1996:244) 

Over the last three 15 years in Britain these has been a steady growth in the development or 

home based programs in which parents have parti cipated in multidi sciplinary teams to help in 

assessment and teaching or their children probably the most comprehensive earl y learni ng 

program is the portage scheme, i1rst introduced into great Britain in I 976.1t was original ly dev ice 

as a home visiting se rvice in which ,with week ly guidance from trained workers, parents hel ped 

their children to learn new and specii1e sk ill (Ibid). 

2.8.2 Parent Teacher Associations (PTA) 

In some countri es associat ions of parents or parent teacher societies are establi shed by law in 

others, Icgis lat ion or official policy encourages co-operati on and even goes so far as to suggest 

appropri ate forms for it , in yet others ,respons ibility for action is lest entirely to the init iat ive or 

teachers or parents themse lves wall (1975 : 120) . Hardly any where in Europe do the schoo l new 

function in complete isolation from the faci liti es o f their pupi ls, through contacts may range I'rom 

the most ri se and casual consultation to highly organi zed and effective collaborati on one 

increasing phenomena seems to be deplorable the hostil e development of parents associ atio ns 

which act almost as hosti le trades unions or as pressure groups against the particular SCh Oll I and 

it s staff or against the providing authority .Not surpri singly where these ex ist there is al so a 

correspond ing tendency for pupil s to band themselves together in a group hostil e to the starf of 

the ir school (Ibid) 

Thus, parents have" parental responsibility" forward their own children ,with regard to their care 

and upbringing ,and therefore should have some rights over how thi s is effected in school paren ts 

can ha ve also positi ve influence on their children ' s atta inment and progress in school .by the 

attitudes they themselves di splay ,and the support they give. And parental invo lvement in school 

may hel p to avoid confli cting behavior bin home and school, and minimize confusion Illr the 

ch ildren, the more each knows about the other, the less potential there may be for confusion and 

misunderstanding, on all sides .Moreover, parental involvement in school may enhance teacher ' s 

know ledge, skill and confidence and parental involvement in school can be an effecti ve way of 

bui lding support for teachers and the schoo l (Smedley, 1996; 64). 
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So, the parent teachers or the school relation is strengthened by designing strategies to aid 

inducti on and transition and initiatives and ideas for when the children are part of the 

kindergarten school, jointly owned by both professional s and parents ,and always oncn to 

scrutiny and reapprai sal( Ibid 66). 

School ,including nursery school (day care center), are important social resources for parental 

educati on .They provide parents with many opportuniti es to study about education thro ugh the 

dail y acti vities of the schools. Parents can attend teacher parent conferences, lecturcs on 

educat ion, and various programs also offer programming for parents. There are both informative 

individual question (Woodi ll , 1992 :324) Bes ides ,parental help in the class room man y cen ter 

around cooking or painting ,or ' hearing ' children read ,but it may also be about much more. and 

in ways which draw up on parents (and other fami ly members) own intcrests ,skills & 

knowledge The way in which pro fess ionals seek this help and the status they accord it , will some 

measure condition help they get (Ibid ,7 1) 

2.S.3 The teacher 

Wiley , et.al ( 1996: II ) states the new behavioral science concepts lead to new views of' the ch ild , 

and thcse create new assessments of the task of the teacher . In place of emphasis on the child to 

the exc lusion of the "subj ect matter" or emphasis on "disciplines" to be the exclusion 01' the 

chi ld ,thc teachers foc us must be on the point of intersection bin the learner and what the school 

expects him to learn .Onl y as a teacher comes to understand the transaction nature of learning, 

and learners to use practi cal tools in the class room fo r assessment of its multid imensiona l 

composition ,can come closer to dealing adequately with hi s class room. 

However, teachers who are not aware of the importance of learner' s understand ings and feel ings 

about the nature and significance of learning lack of agreement between thei r student's 

conceptions (Franc is 1993) cited in David (199 1: IS). 

Some be li eve that , the idea of' teacher as being in loco parents and the tremendo us rcsponsibi lity 

on teachers can be seen in thi s broader hi storical context of teacher as public servan t, marr ied to 

the job. On the one hand , this sense of responsibility is something to take pride in but eq ual ly it 
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can have fingers of being tied , as one there and ho wever yo u feel yo u can ' t go and have a co lTee, 

you ' ve got to be enthusiastic and ready for the ch ildren (Smedley, 1992). 

2.8.4 The children 

Children are di sposed to try to make sense out of their environments .A happy consequence of 

thi s tendency often have a genuine interest in achieving explanations of various phenomena. 

They arc motivated to deliver beneath the surface in order to learn about the causal 

underpinnings o f things we suggest that thi s natural tendency might be exp loited that instead of 

relying on ex ternal rewards to moti vate children, we might instead try to provide them with the 

sort of information that wou ld maximize their " intrinsic" interest in learning .In short, we suggest 

enfac ing children rather than forcing them to learn (Mary, 1984:254) 

Nelson ( 1986) cited in Smedley ( 1996:36) suggested, that children remember their experiences 

in terms of events they have been invo lved in particularly regular events li ke a birth day or 

wedd ing. Each events has set sail particular to it, including its own script. Who says what to 

whom. which order chi ldren use scripts from familiar events in trying to make sense of 

un fa mili ar ones, 

However ,according or Campbell (1992) as cited in Kathy ,et al (1989) over the past several years 

a num ber of studies have shown arise in behavior problems among preschoo lers . Investigators 

say that these problems include" prolonged tantrums phys ical and verba l aggression ,disrupt ive 

vocal and motor behavio r, properly destruction se lf in jury ,non compliance and with drawl. 

When there is a good relationship bIn parent and child , the child will really take it in if the knows 

you ' re upset by hi s behavior .He has a lot to lose by upsetting you. T he key issues in parenting a 

challenging child are to not lose confidence in yourself as a parent is persistent in creating 

structure and managing yo ur attention, and findi ng the positive aspects of your chi ld & foc using 

as much attention on that as possible (Ibid) 
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2.8.5 The Government 

As mentioned by kindergarten text SNNP (2003: I) kindergarten of education has bcen included 

as first level for educat ion sector as indicated by Federal minister of Education .In li ght of this as 

another Icvel of education the government has adopted proper curri culum which eonsidcrs the 

cxisting context of our norms and patterns and dispatched the, kindergarten text book to rural and 

urban chi ldren since September 2004 E.C. The text book has been produced recognizing the 

thrcc levcls of kindergarten education. These levels are nursery (3-4) year's age, lower KCJ (4-5) 

year' s age chi ldren, and upper kindergarten which considers (5-6) years age children 's . 

The text book has five themes which in turn comprises five chapters. The five themcs and 

chapters have identical schedules for each levels .The program are divided 30 weeks fo r a year's 

5 days for a week 25 periods for a week and 30 minute for a period (Ibid2) 

However according to (MOE 2009: VIII) the time allotted for each levels are different with 

respcct to their perspecti ve ages. Thus nursery (3-4) year's age should take 15-20 minute. the let 

kindergarten (4-5) years should take 20-25 minute, and upper ki ndergartens (5-6) year' s age 

should take 25 -30 minute. 

The appropriate pre primary education school age is 4-6 .In the regIOn nongovern mc ntal 

organization, community, private organization; religions institut ions, etc run kindergartens. The 

government is invo lvement in developing curricu lum, training teachers and provid ing 

supcrvisory support .The number of kindergarten is increasing every year, particularly in urban 

arcas .In 2000 E.C the number kindergartens increased by 79 from the previo us year and became 

420 ,the scction increased by 46 and became 1279 ,and tota l enrolment increased by 570H and 

becamc 44703,which small when compared to the appropriate age groups ( SNNP Education 

Burea2000E. C). 

Similarly accord ing to,( SNNPR Education Bureau Data collection support proccss 20021·:.C) , 

the government has to fu ll y fllnctionali ze the pre primary program under implementation while 

creating awareness to teachers, school leaders ,and parents of the samc time The 

nongovernmental organizations and the community should also invo lve themselvcs in prm'is ion 

of preprimary schooling center to ch ildren with special focus to rural areas 
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2.9 The Notion of Quality Pre education 

The most common way to address the issue of quali ty is to focus on the adeq uacy or the plws ieal 

env ironment (availability of water, toi lets, space, ventil ation, ete).These are the static dimens ion 

of quality . And while these are important dimensions o f an early child development 

programmed, the standard set are often unrealistic so people are development programmcrs do 

not have access to the training and support that will be provided through together rcsource 

centers and the work of community li aison officers .Thus as noted abo ve, standards hall be set 

that are reali stic within the preva iling context (Namibia NEeDP 1996:62). 

Similarly Adams 1998 cited in ehampand2002 :2 the precise meaning of education qua lity and 

the path to improvement of qua lity are often left unexplained and are controversial. Ilcwer 

,examined with context, education quality apparently may re fer to quality in put (num bers of 

quali fied teachers ,number of text books ,and its content relevance 's) ,quality process (amount of 

direct institutional time accompanied by acti ve learning, quality output (test scores, graduation 

rate) ,and quality out comes (employment, abili ty of creating new jobs and its overa ll 

performance in their subsequent act ivities ). Additiona l qua lity education may imply of spcci fied 

targets and objecti ves more compressive views are also found , and interpretati on of quality may 

be based on an institution 's or programs reputati on's ,the extent to which schooling has 

in fluenced changes in students knowledge ,attitude and behavior (Ibid,). 

According to MOE (2007:7) quality education is complex matter and it has varied featu res .one 

of these is it its re lationshi p wi th the society's cul tural, economic and political reali ti es and 

activ it ies. Thus, quality indicates that the student learns in hi s mother though and enriches his 

language ,equable di stribution of educational service .The other aspect of quality education of 

educat ion is its close dependence on the resources of the country and society .This imp lies 

quali ty of education is a function of the country's level of economic developmcnt subject to 

improvc ment and change with time .The ministry of education set the minimum cri te ria and a 

requirement of quality education as fo llows:The ex istence of professional competent and 

eth ica ll y - minded teachers in the system. The ex istence of an effici ent management of cducation 

.A student centered and equitable curri culum which has a high standard rel evant to the society 

and , the suppl y of necessary educational materials and equipment. 
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Thus the provision of acceptable quality dependence on two determining facto rs i.e. adequate 

system of school management and a reli ve information system enable the operation of the 

education system at the loca l level to be monitored (World Hank 1999 :9) 

2.9. 1 C urriculum 

All programs emphasized responsive, individual child care given relationship with In a 

developmentall y appropriate and stimulating environment. Programs usuall y had some 

articulated conceptual orientation and guidelines within which dai ly activities were planned and 

carried ou t "Acti vities" included both a high leve l of adult -child verbal interact ions and the 

avai lability o f a range of interesting developmenta ll y appropriate play matcria ls (marry 

1984:110) 

Therefore, the activities should be planned in a curriculum frame work .And the curriculum shall 

take in to consideration children's needs in health, nutrition , environment, education and psycho 

soc ial development and prepare chi ldren both for school and their fa mili es in the li)I']n of 

curriculum gu ideline, for earl y child worker 's while a more theoretical set or curriculum 

guidelines has been development for those providing training (UN ICEF, 1995). 

In relation to thi s, Smedly ( 1996: 143) state in the united kingdom early child hood cducation is a 

relati vely recent form of words used to refer collectively to three trad itiona ll y separate gro up ings 

concerned wi th organized education and care birth to three years, three to fi ve years and li vc to 

eight years .Like the children act of 1989, it recogni zes the inseparability of education and care 

for children from birth to eight years .Thi s is expressed in terms of concern for the ' whole child' 

Thercfore ,according to Miller and McDowell (1993 ,95) quality curriculum in prcschool 

education demonstrates the following .It is organized aro und control themes and integratcd areas 

of development ,designed to accommodate a broad range of abilities and personalities ,employs 

sound and consistent assessment and documentation producer ,integrates, objecti ves, mClhods , 

materials as well as implemented by teachers who have form al training experiences. 

In li ght of this, the preschool experiences hould be organized around certain areas of learn ing 

li ke acsthetic and creati ve, languages, mathematics, social and natural science, and phys ical 
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education. While ample opportuniti es are provided for the development of a diversity of minor 

areas of interest (Neaum and Tall ack, 1997:4) 

In gc nerall y, the content of preschool curriculum is expected to be relevant ,broad and balanced 

to prov idc opportunities that can address the soc ial, emotional ,physical ,intell ectual needs of 

preschool ch ildren so that they can better be prepared for the life and learn ing ahead 

Accord ing to Tina Bruce (1991) the three CS ofthc earl y childhood curri cu lums as follows 

Contcnt 

What the child already knows 

what the child needs to know 

Child 

What the child wants to know more abo ut 

context 

Peop le, culture, race gender specia l educati on 

needs, access, materials and phys ica l 

environment out doors, indoors, places 

The differe nt stands o f the earl y child hood curriculum - the chi ld, the context the contcnt are 

usefu l anal yti ca l too ls to he lp us achieve a holistic curriculum .Over concentration on anyone 

elcmcnt (normall y the content will lead to narrowness and lack of balance. Western Europe is not 

comfortable with holi sti c approaches ,which are common elsewhere (Ibid 89) 

2.9.2 Medium of instruction 

Bruc (J 997: 12) states school using different language other than home language effect the 

implcmentat ion of curri cul um, because presenting information in a new languagc is to impose a 

burdcn that results in slow cogniti ve deve lopment of the chi ld. Gutierrez /1993 / cited in Il ruce 

a lso supports education ch ildren in their second language other than mother to ngue restri cts 

students opportunities to develop emergent understanding of more comprehens ive view of 

literacy. 
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MOE (2002 :36) suggests learning in mother tongue enables the students to understand lesson 

easi ly and avoids problems associated with language bases reinforce, identity and enables it s user 

qual ity of education and increases student's classroom participations. 

However ,according to (Smedly 1996: 149) the power of children' s of often concealed by a 

restri cted adult view of language and literacy .The liberation of children ' s minds so that they can 

participate full y in the making personal and social meaning invol ves the right to be 

understanding what refers to as the hundred language of children .Thi s is a reference to the 

infinitely varied ways in which children search for ,secure and express mean ing in the early 

yea rs, exploration and invest igation of the word as it is and it might be through play; dreaming 

talking ,li stening ,drawing, writing ,painting three dimensional modeling ,co llecting ,patterning 

,music making moving dancing and singing creating ,inventing ,designing ,numbering and 

counting ;wondering and contemplating .Ianguage and crying loving and hating ,caring and --­

on hand .The languages of early child hood contain the seeds of the more culturally determi ned 

languages which wi ll in the years to follow structure their development in the areas of experience 

and learn ing such as linguistic, aesthetic and classier ;human and social ;mathemat ical .1110ra l, 

physical, scientific ,technological and spiritual( Ibid 1996). 

Similarly, Smedley (1996:22) language the word is a direct expression of the historical nature of 

human consciousness, He is drawing our attention to the historical and cultural back ground and 

context to language . Words are not Smedley words; they mean more than they say because of 

their historica l and the connotation they already carry These meaning thcmsel vcs will be 

diffcrcnt for different people and in deferent contexts. Language charges, and individuals and 

groups can shape the discourse and change the dominant metaphors. The profcssional vo ices is 

not static .But change requires earless to be away of their hi story as profess ional to be rc nective 

& to be bold. 

Therefore language is never neutral it shapes thinking and perceptions and is shaped by the 

language and inequality are closely connected although language is not responsible for use of 

linguisti cs resources to oppress others should not be ignored ;but must acknowledge the 

limitation of theories of oppression that do not go beyond the linguistic (S medley 1996:23 ) 
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2.9.3 Training of kindergarten Teachers 

When deciding the content of kindergarten teachers training experts consider two factors 

f'irst higher education qualifications must be guaranteed so. Those young kindergarten tcachers 

can acquire the educat ion necessary for an intellectual cause of life, general social and scicnce 

knowledge, the ability to communicate in the mother tongue and fore ign languages , and skills in 

physical education. 

Sccond, they must be given professional education in the development and education of young 

children (Smed ley, 1996:270). 

Thereforc ,the duration of tcacher training for the preschoo l and primary levels changcd li'OI11 

two to three years and the cause of study is being revised .The goals of this curriculum rc vision 

is to elevate the level of teacher training, to rein force the scientific bas is of pedagogy and to 

develop pro fessionali sm for teachers (Woodi ll 1992:109). Similarly, the training last I(JI' ten 

months in Ethiopia .at certificate level (MOE, 1998 .To this end, the success of any program 

depends on its training program. During training, the teachers the expectcd to modcl and 

demonstrate the methodologies the trances are expected to perform on complcting the training 

causes. If a participatory approach is to be used by the teachers the trains we expectcd to 

demonstrate to the trainees .Furthermore ,the trainees should be trained not only in teaching 

preschoolers must be qualified trainees of teachers (woodi ll 1992: 11 5) 

Similarly, Mi ll en and MCDowellell993: 12) further explained ,the need for basic knowledge in 

the area of health and nutrition, pcdagogy, curriculum development, handling of intcr personal 

and intergroup relations with children, parents, specialists co lleagues. On the same vein 

Woodill(2009:98), stressed the fact that preschoo l teachers need to have knowledge and 

understanding of:A Il aspects of child development including theories and approaches to Ica rni ng, 

How to combine and apply pedagogic knowledge and understanding, 

Multi scnsory learning and teaching approaches for young children & Safety issucs and 

application in pract ice. 
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Thus, training occurs at many leve ls .There is the training of the individua l who actually works 

with children and/o r parents. 

It 's also necessary to provide training to the parent committee that has respons ibil ity for 

oversee ing the operation of the earl y child development program. In relation to thi s ,there is a 

need to train the community activators and community liaison officers in have to provide support 

to early child development program in the communiti es .Those operating at the regional leve l, 

the chief' community liai son officer and the early child development officers, need training. and 

those with in the national structure who take on the role of early child development coordinator 

with in their respective organization need appropriate training (National chi ldhood develo pment 

policy of' Namibia 1996:59) 

The methods of preschool education, and teaching in particular disciplines ', such as, language, 

mathematics, nature study also receive teaching practices in kindergartens and primary schoo l 

.Teachers of kindergarten and primary school were trained in pedagogical secondary school . with 

courses of' four durat ion, following completion of the eight years of compulsory general 

education in A lbania (Woodill 1992:29). 

In light of this (I senbeig and Jaliongo 1993) cited in Temesgen (2006: 15) Teaching methods 

used in preschool education should enable children: how to learn, who to cope with change who 

to build and evaluate a body of knowledge that wi ll evo lve throughout their life and how to adapt 

to a changing work of environment. 

Since 1983, preschool teachers have received tlu'ee years of training at either a tcacher train ing 

college (uni vers ity or a preschool teacher institute (vocational school) Both options requi te a 

high school diploma for admission socia l pedagogue training consist of four years of 

professional training child nurse are trained at intermediate level confutation , which have one 

year's programs for its with a high school diploma and two to fi ve programs for those 

completing junior hi gh school in Finland, wood ill ( 1992: 196). 

The maj ority of preschool teachers take the examinations of the pres schooling and thc broad of 

examinati on leading to a diploma in kindergarten .This is a two years course open to its over 16. 

although most are 17 or 15 two years course open to its over age 16, a lthough most arc 17 or 

over and study in colleges or continuing education .The board does not prescri he entry 
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qualifications or conditions to start the course of study, although many co lleges have their own 

entrance requirements (smedly, 1996:242). 

2.9 .4 Specia l Needs Ed ucation 

Children Act 1989 cited in David (1996: 120( ,there is a line balance between giv ing the chi ld 

with a disability or educational needs) a vo ice and encouraging them to make informed dccisions 

- and ovcr - burdening them with decision making procedures where they havc insul'licient 

expericnce and knowledge to make well informed choice and to make same mistakes should be 

part of every chi ld ' s experience .Children and young people should be given the chance to 

exercise choice and their views should be taken seriously --- plans should be expla ined 

,discussed and it necessary reassessed in the light of the chi ldren views. 

Special educational provision will be most effective when those responsible take in to account 

the ascertainable wishes to the child concerned considered in the light of hi s or her age and 

understanding (Ibid) . 

As Woodill ( 1992) stated as of 1990, there are several projects under way relating to ch ild ren 

with special needs, curri cula are being prepaid for children who are mentally reta ined. have 

severe affective and psychological problems, and age deaf and blind .In addition, a hand book for 

teachers who work in special education is soon to be published research to establish the number 

of children with special needs nationwide is being conducted. The pedagogical academy of 

Cyprus offers classes in special education, as well as for teachers who work in ordinary primary 

school. 'fhere is also a biannual educational journal on special education. 

When we take about special needs education, we should not only consider the pupi l with 

impairments but also discuss about the gifted. Those chi ldren whom we call gifted not only have 

the advantage of exceptional heredity ,but al so are fortunate in their famil y relations and cultural 

opportunities, Thcre wou ld be more adults with high IQ if all have more fa vorable environmental 

conditions from birth .Those cultural factors begin to operate long before the lirst intell igence 

tests arc given. Earl y experiences may determine whether or not certain children de ve lop or the 

abili ties they need for superior performance in certain lines of socially usefu l endcavor. The lack 

of appropriate earl y experiences may cause a child to neglect opportunities for preparat ion that 
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arc offe red to him later .1'0 capacity must be added opportunity for both general and special ized 

development (Brow---et al 1958:337). 

2.9.5 School Finance in pre education 

Preschool have been sup ported by a combination of loca l levees governmental subsidies and fees 

changed to the parent s of children attending .Reeurrent expendi tures for kg education arc shaped 

bin the min ist ry o f education and the ministry of local government and lands .Responsibility for 

most capital expenses has remained with local authorities (council s) but governmental subs idies 

have increased over the past few years (Woodill 1992: 124). 

Thus, in Malaysia governmental fund ing for per school loan from $500 to $4,000 is provided 

either on yearly basis or as a start up grant. Onen Government school recei ves equipment, 

such as store, cassette, tape recorders and teachi ng materials, instead of all its preschool centers. 

The state Religious allocations to preschool donation do not constitute a major source of income 

for preschool (wood il I 992 :349) 

Similarly, the Hong Kong government provides a fee assistance scheme which partia ll y refunds 

preschool fees of low - income parents of preschool children. If preschool fees are greater than 

allowance, parents pay the difference .Thus if net house hold income (per month 4pcrson) 

HK$ I ,500= HK$-2,500.Afamil y of four with a monthly income of less than HK$2 , 500, Iwh ich 

is vcry low by present standards) would receive on ly HK$ in fees ass istance (woodiIl1992:25 7). 

2.9.6 Social Class 

One of the ways chi ldren can be discriminated against and prevented from reali zing their 

potential in school is through the assumptions that are made about them relation to thci r social 

class. Member ship of a social, class is usually defi ned for research purposes by the occupat ion 

of the parents. In the class room teacher may be defining children 's social class through 

observations of appearance of speech, and perhaps go ing on to make ass umptions about 

academ ic abi lity .The important of knowing children well is genera ll y accepted, but it is 

interesti ng to stop and what extent it is based on relevant evidence - is it j ust assumptions and 

crude catego ri zi ng. Social class, gender and race can all provide the basis for discrimination an 

inequali ty (Smed ll ey 1996, 109) 

31 



Teachers sense of identify and their understanding of their cultural back grounds (shaped by 

gender, class and race) are important if teachers are going to be able to work with child ren 

constructi ve ly and sympatheticall y .This is not idle refl ection or one's own cu lt ural posit ions 

,recognizing that beliefs ,ways of life .priorities, perspectives are soc ially and cultura lly 

constructed and constructed continually through our lives - it is part of the life-Iong-Icarn ing 

process about ourselves .That recognition must include reflection on gender class and race (Ibid 

120) 

2.10 Determinants in the pre schools setting 

2.10.1 The context 

According to Bruce (1991: 12) it is through the context of the education setting, and the peoples 

thc chi ld meets, that access to the curricu lum is gained .Thus, the context includes peoples, 

culture, race, gender, special education needs, material s and physical env ironment indoor and 

outdoor settings, places, and events. He adds all these are crucial in enabling or constrai ning 

access to both learn ing and development, and so to education. The child with a visual 

impairment , the child brought up in a sikh community, the child in a house with no books. the 

child who is regularl y taken to borrow library books, the chi ld who is ahused , the only child, the 

chi ld whose home has a swimming pool , the child who has no breakfast, the child who is 

bi lingual-all these factors, have an impact and an influence on the chi ld 's access to education , 

and to play in particular. 

2.10.2. Class room management 

Class room management re fuse to systematically orgamzmg every aspect of classroom for 

children' s learning The principles of class room management in preschool education is derived 

from evidence that classroom colony in affect a child behavior. A we ll arranged class ro0111 tends 

to increase the probability that appropriate behaviors will occur. Hence, effective class 1'00111 

arrangement strategies are those, which result in positive changes in behavioral, communicative, 

cogniti ve, soc ial and emotional aspects of preschool children (Zirpoli , 1995: I). 

It wo uld appear that promoting effective class room situations demands practice, thc will ingness 

to research and explore, and personal space and support. There are competences and prac tices 
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which a profess ional can employ to crate effective interaction In the class room (Smcdley, 

1996: 89). 

Therefore teachers are encouraged to deve lop an interacti ve, rather than a didactic teaching sty le. 

Naturall y children come together for class teaching at story time, and during music and 

mo vement lessons for school assembl y. When ch ildren work together, there are occasions when 

the teacher dec ides on the composition of the group (Smedley, 1996:239). 

Similarly, (Smedley 1996:98) states, teachers have been described as facilitators, chair persons, 

enablers and people who can give evidence, guidance and encouragement. What we, as teache r 

trainers. try to inculcate in students is the ability to adopt a teaching style whi ch cncourages the 

children to take proacti ve part in their learning ,for at heart of such practices, classroom 

interact ions, gives to children more autonomy for choos ing issues, exp loring problems and 

questions and offers responsibili ty for sharing and thinking on ideas. 

Thus, c lassroom time is often divided between two types of learning acti vities: I) Class lectures, 

and 2) Indi viduali zed tasks or acti vities for smaller group. The children over often asked to 

formu late their own indi vidual or group projects as a way of invo lving them directl y in the ir 

learning process. These group activities provide an opportun ity to learn both cooperation and 

socia l responsibility .In these types of activities, the teacher acts more as a resource consu ltan t 

than as the source of all knowledge and authority Woodill ( 1992: I 07). 

Whether chi ldren are vertically or chronologically grouped ,and typical school day in an earl y 

years class rooms find s chi ldren engaged in small - group activities ,painting .classing out 

assonants re related to the core curriculum, and playing in the home corner .For the youngest 

chi ldren in the groups ,most teaches behave eve that there should be opport unities f(Jr .play 

especiall y imagi native play with in the class room sett ing .Both boys and girl s used bu ild ing 

blocks and construction toys,(Woodil l 1992:239). 

In general class room management involves the management of contents , mothers. time, 

materia ls, and equipment, space, student' s behavior, and social relations in the actual teach ing 

learning process . It invo lves creating positive attitudes and motivation of students, prov iding 

them wi th purposeful tasks, keeping them at ease in the classroom and communicating the 

object ives of the session clearl y. 
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2.10.3. The Physical Environment 

I I' a schoo l environment of preschool is well organized and management a child can find what he 

needs to work with beau ty, a child can learn to ease fore and val ue beauti ful th ings. If supplies 

are learn ing available, the chi ld learns to choose and share, if a variety of materi als are availab le, 

the child learns someth ing about making intelligent choices. If adu lts show respect for and trust 

in the child , he will learn to experiment without fear of fai lure .Both the physical and emotional 

elements of the env ironment influence learning. There is a vast di ffe rence between a ch il d and 

li ving in a warm, welcoming environment and simply "go ing to school (Hertzberg and stone 

197 1 ). 

In relation to thi s Clarke Stewort (1991 ) cited in Smedly (1996: 154) has identified several 

indicators of quality that lmpll1gc up on chi ldren' s development, among whieh is a we ll 

organi zed and stimulating physica l environment. The potential ex ists, then, Illr the phys ica l 

sett ing to have a posit ive impact up on the chi ldren in it, by implication the converse is also 

poss ible: that physical features of can lead to poorer quality for them. 

2.10.4. Indoor and outdoor spaces 

Our arrangements of time and space send massages to children about the val ui ng of self and 

others. The inner & outer contexts of learning are not alternati ves. They interne of learn ing are 

not alter penetrate & together make up the human experi ence of learning, (smedley 1996: 149) 

Indoor and outdoor spaces are considered separatel y in recognition. Indeed , the space. both 

indoor and outdoor spaces can be viewed as a whole, and all as a learn ing envi ronmcnt. fl ceause 

they can be coupled with reminder about providing sensory and physical experiences and 

opportunit ies fo r children to represent their experiences. (smedley 1996: 165) 
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2.1 0.4.1. Indoor Space 

Furn iture and its placing is the chief means of creating defined areas indoors, but a lso. at the 

same time, acts to cond itions ch ildren's access to these areas. Chairs ,tables and storage 

fac iliti es a ll need to be at chi ld hei ght if chi ldren are to be able to operate independent ly .Just 

as importantl y ,the amount of furniture needs very carefu ll y consideration (S medley 

1996" 166) . 



Simil arly, indoor area needs to be resourced , organi zed, managed and aesthetically arranges . 

so that what it offers for free- fl ow play is developmentall y appropriate (Bruce, 1991 :22). 

To this end , it worth mentioning that pre-school classroom has adequate space .A lthough 

There is no ideal size agreement the room space to be used fo r indoor acti vi ti es, it must be 

sui tab le size and arranged so as to permit good program planning activities and supervision .The 

indoor playroom must have clean and sufficient floor area avail able fo r play oc cupicd only by 

chi Idren' s play materials and equipment(Todd and Hefferman , 1964; I 04). 

Ingenera ll y, indoor equipment and materi als make the bones of preschool education.As a resul t,it 

is cssenti al that these are readily avai lable for pre-school chi ldren in a great variety and qual ity in 

re lation to age the age and number of children to meet their diverse needs and support the ir 

overall deve lopment. 
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2, I 0,4,2; Outdoor Spac, 

ll y the time children are six or seven years old, outdoor play at school has vari ah ly become a 

way o f ' lett ing off steam' rather than an opportunity for learning and development. In the 

earl y years, at least, the indoor and outdoor environments can, and should , both be seen as 

centra l to children's use ,with no fi rm di stract ion between indoor and outdoor (M clean. 199 1) 

cited in Smedley (1996:168). Principles in organi zing outdoor space are similar to those 

guiding the provision made indoors. Children need opportunities to experience a wide range 

of acti vities, to play alone and with others, to be private, to be active, to make choices and 

decisions for themselves.(Ibid) . 

Bruce ( 199 1 :2 1) supported, if chi ldren are denied opportuni ties to move physical ly in thei r 

free-flow play their education is constrained .In man y inner-city avis, the commun ity is 

joining wit h school to create exc iting and enabling outdoor play areas .chi ldren need to 

climb. run , jump, and bash balls aga inst high wall s. They need trees, although climbing 

frames hclp .They need flowers , gardens, areas for bikes and trucks areas for dens , and hoses 

to spray. 



2. 1O.5.Equipmcnt lind matcrials 

Eq ui pment and materials make the bones of preschoo l educati onal program. It gives children 

fi rs thand experiences hence to promote children' s soc ial, emotiona l intell ectual and physica l 

deve lopme nt. 

It is necessa ry to provide appropriate equipment and materi als for vari ety of act ivities. It shou ld 

be widc ranging with natural and manufactured objectives (Bruce 1995:5 8). 

Among the major categories of materi al of create signi ficance for preschool children include 

skill and concept material ( simple and games, books of varies types and puzzles),gross. motor 

material (ba ll s, pulls toys ,ri ding toys ,etc);materials (building sets, arks pencils ,scissors. etc) 

cons tri ction materi als (blocks building sets ,and wood working materi als ); self expressive 

matcrials (doll s, dress -up clothes housekeeping toys ,musical instrument ,and puppets ) and 

natura l materia l (sticks, leaves, rocks, sand, mud , water, etc) (l senbeng and Jalong 1993: 127) . 

Thus. good quality ,we ll maintained ,appropriate equi pment a llows children to sat isJilctory 

undcrtake and complete task .there can be few things more prostrati ng then trai ning to Cllt with 

blunt scissors, part icul arly when you are a relati ve novice at cutting to begin with Isi milarl y it is 

disappoint ing for anyone to put the effort required in to completing a puzzle ,onl y to founds that 

the last piece is miss ing or fo r a group of children to have diffi cul ty enough to go found 

(Ibid 167) .Planning activ ities and provision with children gives them the opportu nity to 

contribute ideas and materia ls ,bringing in things from home and e lsewhere ,and in sharing that 

they see the acti vity as theirs Ii'om the very beg inning. The alternati ve that of presenting a 

fin ished package of an idea to the children effecti ve ly put them in the pos ition of straining an 

acti vi ty halfway through (Ibid 2 14). 

2.10.6. Play 

Barbara ( 1984 :1 9 1) state, arc can say play serves two diffe rent growth needs in the early ycars, 

live about the worl d by planning about it (reali zi ng reality),and finding an out let fo r complex 

and onen conflicting emoti ons (when in reality and logic are secondary ).we adul ts need to 

unde rstand thi s process mo re deeply than we do and to continue to improve our techn iqucs for 
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provi ding experiences through play by means of which the child can (i'eely express n ings and 

creati vely master rea lty. 

Me llor (1950 cited in Bruce, 199:37) summari zes the irresisti ble urge in yo ung childre n to be 

acti ve, investi gate and di scover to imitate and pretend to plan and construct founds its out let in 

what we ca ll play. Play means those acti vit ies which are not connected with our work. (I) and 

which should perhaps be termed rec reati on .Some of the children's acti ons are in this catego ry, 

for example, when he ' let's off steam '. (2) and abandons hi mself to the sheer ,delight of 

movement offer a period of concentration , (3) but if we watch children at play we shal l sec that 

much of their activ ity is of a very seri ous nature ,requiring their attent ion , through and 

expcriment ,and should more tru ly be termed work, even though it may have no economic va lue 

.It is during thi s so called play that children leas to work to concentrate and to persevere un ti l 

ach ievement is reached ,(4) to di scover the nature of the ir surroundi ngs and of the people in the ir 

communi ty, to acqu ire sk ill of body and mind ,and to express their thoughts and fee li ngs in a 

great vari ety of ways . 

Simi larl y play acti vities as indoors or outdoors chi ldren ' s games or activities gui dcd and 

supervised in a place or arca des igned for thi s purpose. It is the primary recommended activ ity 

for ch ildren in all fo rms of chi ld care .There are three types of play acti vity - play clubs ,play 

groups and toy li braries which can ex ist separately or in any combination ;play activity can be 

either public or private in Finl and,(Woodill , 1992: 197). 

Increasingly, our knowledge makes us more carefu l with our terminology. If we are serious 

abou t showing why we va lue free-now with parents, co ll eagues and the pub lic, we must be 

careful to signal what s and is not ' play, in the strictest sense. We sha ll need to ' do ' and ·take 

part ' in games rather than ' play 'them. Sometimes we shall play with clay; somctimes \NC shal l 

represent and keep hold of experiences by liking models. Margaret, Clark (1988) stresses those 

outside earl y years education o ften do not understand the importance of play. Terminology is 

therefore o f crucial importance in sharing what we know with co ll eagues ,parents and beyond 

.The word ' play' as Gardner ( 1982) in T ina (199 1:80) suggests ,is too broad and all pe rvasive 

. We need to narro w it down ,or it will not be used . 

The essence of these is formulated in the equation- free now =wa llow +competence. 
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Free flo w play = Wallowing in ideas, feelings and +Us ing the competence and techn ical 

Relationships prowess that has been develop (Ibid: 

82) 

We nced to give children throughout the world their ri ght to play. It is in the interest of adults, as 

well as of ch ildren to do so. The older we become, the more difficult is it learn how to free flow 

play, espec iall y if it is not part of our child hood memories (J.and D.singer, 1990) eited in ilruce 

(1996: 165). We can get the most out of child hood ,and take its benefits with us in to adult life 

,or we ean waste it, by filling it in appropriately, and dismissing free-flow play as somcthing 

' ch ildi sh ,to be left behind as quickly as possible. We need to remember we have on ly one ehild 

hood (Ibid 165). 

With regards to thi s (Temesgen 2006 : I 8) summarI zes play has many benefi ts for children's 

learning in addition to the exerci se it affords. It gives children a sense of se lf rca li zati on. selves 

as emotiona l release, fUl1her cogniti ve development and an important socializing fo rce. l lence, 

play promotes the physical , emotional, social and intellectual development of preschool children. 

Furthermore, studies by psychologists of many schools ha ve repeatedl y shown, what the rccords 

or wo rk with d irticuity or disturbed ch ildren confirm, that playas well as being an intellectua l 

exercise, is a language of the emoti onal life and one of the principal means by which ch ildren 

bring fantas ies into steadily closer relationsh ips wi th causal reality and the objective world (Wa ll 

1975: 149) . 
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Chapter-3 

3. The Research Methodology 

This section presents the methods used to generate data for the study. It descri bes the data 

sources. study sites, sampling techniques, instruments' of data gathering, procedures of data 

co ll ec tion. and the methods of data analysis and validty of data achievements. 

3.1 Methods of the study 

Accordi ng [0 creswell ( 1998) qualitative research is an inquiry process of understanding based 

on distinct methodological traditions of inquiry that explore a soc ial ; or human problem. The 

resea rcher builds compl ex holi stic picture, analyses words, reports detailed views of informants 

ancl conduc ts the study in a natural setting. Creswell ( 1998: 16) also argues that qualitati ve 

research shares good company with the most rigorous quantitative research, and that it should 

not be viewed as an easy substitute fo r a "statistical" or quantitati ve study. He suggested that 

qualitative researchers must do the foliowing;Commit to extensive time in the field.Engage in the 

complex, time consumi ng process of data analysis the ambitious task of so rting through large 

amounts of data and reducing them to a few themes of categories. Write long passages. because 

th e ev idence must substantiate claims; the writer needs to show mUltiple perspecti ves .Participate 

in a I'orm of social and human sc ience resea rches that does not have firm guidelines or spec il'ic 

procedures and is evolvi ng and changing constantly. Miles and Huberman ( 1994: I) sta ted; 

quali tati ve data are sexy and added that; 

They are a source of well grounded ri ch descriptions and explanati ons of 

processes in identifiable local contexts. With qualitati ve data one can 

preserve chronological flow, see precisely which events lead to which 

consequences and derive fruitful explanations. Then, too, good 

quantitati ve data are more likely to lead to serendipitous findi ngs and to 

new integrations. Fina ll y, the findings from qualitati ve studies have a 

quality of undeniably. Words, specially organized in to incidents or 

stories have a concrete, vivid , meaningful flavor that often prove far more 
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convey ing to a reader-another researcher, a policy maker, a prac titi oner 

than pages of summari zed numbers . 

Bongdan and Bik len ( 1992: 62) stated using the natural setting of human as the direct source of 

data, which is primari ly charac teristi cs of qual itat ive research, is recommended in educational 

research. Therefore, the student researcher employed qualitati ve method to explore the extensi ve 

data in the phys ica l setting of preschools in Dawuro zone. 

3.2 Design of the Study 

Us ing design trad iti ons, Creswel l ( 1998) has distinguished fi ve types of qualitati ve research . 

These are biography, phenomenology, grounded theory, ethnography and case study. A lthough 

not full y mutuall y exclusive, the five types of qualitati ve studies have differences in purpose and 

focus. The focus of biography is on the life on an individual, and the focus of a phenomenology 

IS on understand ing a concept of phenomenon. In grounded theory, one develops a theory 

grounded on data. The case study exam ines a speci fi c case. A culture group is portrayed in 

ethnography (Creswell , 1998:38). These al l are not mutually excl usive but each has its own 

concern and focus. 

Theldore. the study employed case study design to explore the specific cases of the challenges 

or kinciergartens in Dawuro zone. Thus, according to Merriam ( 1988) also stated that case study 

is employeclto get an intensive and holistic description of a single instance, phenomena or soc ial 

insti tutions. 

3.3. Tools and procedures of Data collection 

Educators have advocated the use of mUltiple methods of data collection. Because by se lec ting 

complementary methods, a researcher can improve the weakness of one method with the strength 

of ano ther. It is also recommended that good qualitati ve case study will often include mUltiple 

methods of data collection. As a result, documentation, in depth interview, observat ions, and 

FGD, has been sta ted as key ways of collecting quali tati ve case study data. In line with th is, 

Hunt ( 1989) and Patton ( 1987) cited in Teshome ( 1998 :46) stated that the use of single data 

col lec tion techniques has both strengths and weakness. The use of more than one data co llec ti on 

technique in a single study helps the researcher to substantiate the strengths and to correc t the 
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del'ects of anyone sou rce of data. Based on this idea the student researcher employed 

unstructured interview, observation, FGD and document rev iew as a data gathering tool s . The 

student researcher started analyzing documents from top SNNPREB to down stud ied school s. 

Then the interv iew,FGD and observation techniques held with participants from remotest to 

nearest. 

3.4. Data sources 

The study used primary and secondary data sources .The primary data were col lected throu gh 

I'i e ld survey and observat ion kinderga rten school s while the secondary data were obtained from 

rece nt annual education statistical repo rts published by the federal mini stry of education and the 

Southern Na ti onal Natio naliti es Peoples ' Reg ion State (SNN PRS) Education Bureau and the 

ci oc uments 01' Dawuro zone educa ti on departments and from the studied woredas concern ing the 

kindergartens. 

3.5. Study sites and sampling 

Pr imary data were ga thered in I'ive schools from ten teachers, five experts , & ten parents. The 

sc hools were kechi &Tocha (from Tocha woreda) Waka and Mari (from Mareka wo reda). and 

Tcrcha kindergarte n schoo l in Tercha town admini strat ion. The s ites were so se lec ted for their 

proxim ity and urban charac te ri stics for better in for mati on. 

~.' ~\. 
From the I'ive kindergarten schools the data were selected purposive In non randop41~lln¥ 

.' dlO' 
' . ~~ . / ..l."~ . 

. . : ' ~~' .\ .-;; .. # {tP 

cons iderin g the qualitative case study. 

3.6. Instrumentation . ~,IO~~~"~\' / 
An 8- page case study interview protoco l cons isti ng of c l osed~d open~e-~tems ;»!rle 

prepared as a part of a bigger study. A porri,on of the interview questi~?~~las .\J.;)~~r the 

purpose of intens ive present paper. '\ ., .. ' , ....... 
The questions inc lude the items designed to assess the bi o- data o~:'rgalten teachel s and 

stake holdel's in th e study, the slake holders' participation, the ex perience of the kindergarten 

content, and the physical setting of the study area . In addition, the case study observation 

protocol has al so included a check li st designed to assess the nature of physica l e nvironments of 
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outdoor and indoor spaces of the studied kinderga rtens. The interv iew protocol was finally 

trans lated in A mhari c and Dawurigna languages which are both the official and the speakin g 

language for the researcher and the interviewees . 

Document ana lys is and focused group discussion protocol intervi ew questions were al so 

prepared, Because documentation, in depth interview, observations and focused group 

di scussions ha ve been stated as key ways of collecting qualitative case study data (Merri am, 

1988; 86) .In add itio n the use of more than one data coll ection technique in a sing le s tud y helps 

the researcher to substantiate the strengths and to correct the defects of anyone of source of data 

(patton 1987). 

].7. Interview 

A se mi- structured interv iew sched ul e was developed for assessing the specific case of 

kinderga rt ens in five schools in stud ied woredas for te n teacher's six experts and thirty fOCllS 

group di scussca nts. The items sought qualitati ve ex planat ions of the reasons for challenges in 

kinderga rten schools. Because according to Robson (1993:228) the importance of using 

interviews appears to be a quite strai ght fo rward and non- problemati c way of finding the finding 

things out .The s ituation that provides to the interview the opportunity to describe hi s/her ideas 

and to g ive more emphasis on what he/she things important, Patton ( 1987: II) a lso states an 

illlerv iew guide is a li st of questions or issues that are to be used in the course of an interview, 

and it provides topic or subject areas about which the interviewer is free to exp lore, probe and 

ask ques tions that w ill el ucidate and re fl ect that parti cul ar subj ect. 

Thus the indepth interview was held with the zo ne and Woreda education expe rts, kindergarten 

teache rs. I·ocus group discuss ion to co ll ect suffi c ient information. This was done using gu ided 

inetv iew questions. The interview guides were prepared separately for each of the stud y 

partici pants. 

T he interview guides were supported by tape recorders and later the interview guides were 

transc ribed in si milar themes vertica ll y and horizontall y across the cases (issues) by th e stud en t 

researcher. Then th e data become saturated and the va lidity was captured and adminstrated. 
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3.8. Observation 

Observat ions were used to obtain supplementary data for the study. Direct observa tion was 

condu cted both in the class rooms and outdoors. The aim was to draw pertinent data from 

c lassrooms and outdoors play areas that supplement the interview and could ass ist with 

triangulation of the data. Accordingly in the classrooms the use of teaching methods, mate ri als, 

assessment procedures and interactions were observed. For thi s purpose, one class room was 

observed in each kindergarten randomly selected for One period. [n addition, o rgani zation o f 

c lass rooms and activity centers, supp ly of materials, and equ ipment, and th eir arrangements 

were the main focus of observation in a ll c lass'room of each ki ndergarten. In the out door, pl ay 

g round, suppley and arrange ments of play material s and equipment as well as safety aspec ts 

were observed in all sampled kindergarten. For the purposes of observations, check li sts we re 

prepared and employed. 

3.9. The focus group discussion 

Accordin g to Wamahu and karu gu (1995: 122) focu s group di scuss ion are best suited for 

ob taining data on group attitudes and perceptions by initiating members fo r active di sc uss ion. In 

li ght of thi s, the researcher applied FGD to obtain stronger we ll - di scussed and versatile 

information from more than a single individual. So the planned in parti c ipating six to eigh t 

children parents from each kindergarten school,with the total of 30 parents in fi ve g roups. Ten of 

the I'nc us g roup d iscussants were fema les in the hope that wo uld va lidate 33.3% of the gender 

part icipa ti on. 

3.10. Document Review 

It is be li eved that rev iew ing the document wi ll give relevant data about the case s tud y. Best and 

khan ( 1993: 191 ) s tated that document source could serve a useful purpose in y ie lding 

inl"onnation th at is im portant in ex plaining soc ial or education practices. As a result the Reg ional 

Ed ucationa l Abstrac ts, th e Dawuro zone Education Department kindergarten Reports, Tercha 

Town Administration Education Documents and the 'Tocha& Mareka wo reda kinderga rten 

Manua ls and Guidelines were reviewed .Besides, the fi ve school s attendances and records were 

re vie\ved. 
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3.11 Methods of Data Analysis 

As mentioned earlier, it empl oyed qual itative research approach. Merriam (1988) stated that 

qualitat ive data analys is is a complex process that involves back and forth between concrete bits 

of data and abstract concepts, and between description and interpretation. Borgdan and Bik len 

( 1992) have shown that data analysis in quali tative study bas ica ll y invol ves in word 

argumentation than numerical explanati on. To analyze the data J employed thematic data 

ana lys is technique. 

Therefore. the data drawn fro m interviews, observation, FGD and document sources were 

presented, di scussed and interpreted qualitati vely by categorizi ng in themes. 

3.12 Methods of achieving validity 

As stated earli er the researcher used tri angulat ion methods fo r comparing mul tip le data sources 

in search 01" common themes to support the va lidity of the findings. Therefore, the researcher 

Ll sed ex tensive time in the field to get thick descriptive data . 

44 



Chapter 4 

4. Presentation Analysis and Discussion of Data 

Th is chapter deals with the presentation and an'a lys is of data obtained by interview, observa ti on, 

fOClIS group di scuss ion and document review from woreda education experts, zonal educa tion 

cxpert s, Regional Education Bureau Abstracts, teachers, and parents. To analysis and presentlhe 

data the researcher employed triangulation of themes in identical cases. Then, the cases were 

coded and discussed in their coherent and logical senses in order to assure the vali di ty and 

accuracy of the data. 

4.1 . The contents and activities in the kindel'garten 

4,1.1. Issues Related to the tI'aining & recruitment of kindergarten 

Trained Teachers Un trained Teachers 

M F 'I' M F T 

I 5 6 3 I 4 

Table. 1 Data of teachers' profess IOnal trall1l11g 111 the stuciJ ed schools (2004 E.C). 

The above data shows that concerning the training of kindergarten teachers 60% of the teachers 

ha ve certificate in teaching kindergarten schools. Among the trained teachers the majority 60% 

arc fcmales .However the majority of males 75% are not tra ined .They have completed grade I () 

and 12.Thus 60% of the teachers are tra ined. 

Ex perience 1 2 5 8 9 

(2004 E.C) 

M I - - - 3 

F I 5 - - -

Table.2. Ex peri ences of the teachers 
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The data above shows that there are on ly 2 ma,les and females who have I year ex perience .The 

other fi ve fema les and th ree males have two and nine years experi ence respecti ve ly . This shows 

Ihal l11 ajorily of the teachers have sufficient experi ences . 

Nevertheless l11ajori ty of the teachers have got their training certifi cate, concerning their 

effective il11plementation, the woreda expert says; 

Some of the trainers were trained A mharic as med ia others were trained in wo laytigna 

some others trained in Afan 01'01110, therefore we don't guarantee concern ing their 

effect ive implementation (TE03 ) 

By the sallle vei n the data that have been obtained from FGD of 04 supports; 

Sending children in to the community kindergarten is not better than keeping at hOl11e as 

the result of their teachers creating problelll .They might be not we ll enough to teach 

thelll. They thel11 se lves do not write Dawu ro inscription so we better check on children 

progress in kindergarten school [FGD04] . 

In case of the training of teachers the intervi ewees and the focu s group discuss ion revealed that 

even though half of the teachers have got one year training course their efficiency is under 

question anc! hence the observati on data depi cts that the teachers do not all ow students in group 

works , pair works and do not provide opportuniti es for ch ildren to acquire initiative and 

independence. They also do not use a variety of teaching mechanism except using hard lectur ing 

l11ethod (wh ich doesn 't consider the heterogenei ty of the class as well as the level of the grade.) 

However, Smed ley ( 1996) supports, the duration of teacher training .for the preschool and 

primary levcls changed frol11 two to th ree years and the course of the study is being revised T he 

goa ls of curri culul11 to elevate the level of teacher training, to reinforce the sc ien tifi c basis 

pedagogy and to develop professionali sm for teachers. 

The teachers haven' t had any seminar, workshop and the like since they joined school. One of 

the teacher c lai I11S ; 

J have joined here for nine years but I haven't partic ipated in any workshop and training. 

I teach using simple lec turing and let playa lot even the woreda experts and supervision 
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have not supported me in teaching methods they usually complain to improve our 

teaching method "How can I get such skill? ---ye----"[TT02] 

Other teacher also compl ained that; 

We are from strange parts of the worl d nobody knows about our train ing 

and teaching we are almost forgotten T taught here fo r nine yea rs long I did 

not even participate in school workshop and training [MT02]. 

Concerning rec rui tmen t of teachers nobody has started recruiting teachers because we don't have 

government institution to train the ki nderga l~ten teachers we select teachers who have any 

kinde rgarten certificate or we assume those who ha ve completed gr.ade 10 however majority of 

our teachers are not trained (ME05). 

In gene ral , the data show that the training of the teachers is not adeq uate to teach the newly 

seedlings hence the teachers themselves had not acquired effective in service and preserves 

training .Regarding this Woodil l (2004:98) states that preschool teachers must have the 

knowledge and understanding of all aspects of child development includ ing theories and 

approaches to learni ng ,how to combine and apply pedagogical knowledge and understanding 

,mu ltisensory lea rni ng and teaching approaches for you ng children and safety issues and 

app li cation in practi ce, 

4.1 .2.The levels of kindergarten children and the time management 

As the SNN RP educa ti on Bureau da ta co ll ec ti on Di ssemination processes (2002: 13) sho ws 

tha t number of nursery students are 520, lower kindergarten 150 and the upper kindergartens 

are 128 in Dawu ro zone .However, the student records show that students have not been 

identified by levels and grades rather they are spontaneously divided to two section in al l 

schools and with the student teacher ratio 1 :76. Bes ides a teacher respondent sa id ; 

We backed home the four and three year's children; we have no awareness about the 

levels of the kindergartens. We could teach those students who are matured enough to 

join the primary school {TTOI ). 
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Moreover the woreda education experts do not clearly understand abo ut the leve ls or the 

kinde rgartens. As they responded 

I couldn ' t differentiate the kindergarten stru ctures and the current ly introduced . "zero 

Grade". 1 think both of them are preparing the students to grade one. They both might 

incl ude 6 years aged students (TE03) 

The FGD participants; 

DilTerent aged students are staffed in one section and when th ey will be reached to 

primary schools they w ill be se lec ted to joi n e lemen tary. Otherwise we don't worry about 

the grade levels and the ages (ME03). 

T he SNNRP data co ll ection and di ssemination processor report (2002: 1) s tresses the tex t books 

ror kindergarte ns have been produced recogni zing the three leve ls kindergarten grades. These are 

nursery (3-4) year's age, lower kindergarten (4-5) year's age, the upper kinderga rten (5-6) year 's 

age ch il dren. 

However, the expert from zonal education department responded that kindergart en 

students ha ve one book for a ll leve ls and that he added I don ' t ha ve an y information 

about the books and extra time that they could learn accord ing to the levels (ZE06). 

Ho wever. the (M OE2009: VllI) curri cu lum frame work states the ti me a ll otted for each levels 

are d iffere nt wi th respect to their perspective ages. These, nursery (3-4) years' agers should be 

learned for about 15-20 minutes, the lower kinderga rten (4-5) should learn for about 20-25 

minute and the upper kindergarten (5-6) have to learn for 25-30 minutes . But concernin g the time 

frame work as I observed the school sta rts at 8:30 AM and children go back home at 11 :30 PM 

in the morn ing and in the afternoon the whole school begins at 12:00 AM and back home at 3:00 

PM. In connection to this a teacher told ; 

We usually get to school at 8 :30 AM and come back at 11:30 Am in the morning and the 

arternoon we begin at 12:00 AM and end at 3:00 PM. We have told no informati on to 

teach students wit h d ifferen t time frame wo rks in their va ri ous levels reT02l 
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From the above excerpt one can understand that all levels of students are learn ed within the same 

time and the ti me allowed used in the kindergarten schools are alike as we ll . Thus I too observed 

tha t all teachers use 40/30 minutes for each subject and take fo'r res t 15 minutes. The students are 

learned four peri ods for 40 minutes in one school and 30 minutes for f ive peri od 's subjects In 

other schools. But the curriculum also states, 

The kindergalten programm es are di vided 30 weeks for a year, five clays for a week 

(2Speriods for a week) and 30 minutes for a period f or subject (MOE,2009:V IIl ) 

The zonal ed uca ti on expert claimed that: 

The kindergarten school s teach by their own time considering 3 hours w ith in a day 

because we don' t want to identify the times due to the different weather conditi ons within 

a zone and the levels of the grades should not be .considered here in remote zone [ZE06l 

4.1.3The curriculum & medium of instruction 

The interview data transcript ion of teachers, FGD and experts, and the observat ion check lists of 

the schools about the curriculum, guide lines and text books could be analyzed as fo l lows . 

The zonal education department expert noted that: 

The ki ndergarten schools have been taught by the different kinds of textbooks from 

grade one tex tbooks. Sti ll we haven' t gi ven due attention to the curri culums and 

learn ing materia ls of the kindergarten .It seems to be tha t the schools use Engli sh and 

Dawuro tongue as medium of instruction based on grade one tex t books. But now the 

Regional Education Bureau has adopted a curriculum for kindergarten for different 

levels considering the levels of the kindergarten grades. Though we took the 

curriculum at the beginning of thi s year, we were hi ghly engaged in di f ferent tasks 

ancl did not give ori entation to the experts and supervisors to translate it in to the loca l 

language and did not get any fund to run it. Therefore the woredas have to take 

responsibil ity in utili zing the curriculum material in accordance with our realit y 

(ZE06) . 
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Sim il arly, responded the expert from Tocha woredas educat ion offi ce: 

We have been very busy thi s year because the regional education Bureau has ex tended 

the "zero grade" for all schools and sent a curriculum for the grade. We are confused of 

the exact meaning of "zero grade" and kindergarten schools, are they al ike or di llerent? 

I f so, the k indergarten should be supported by the kebeles, our matter is to full fi ll 

teachers and tex t books to the formal 0 grades. Otherwise it is the supervision and the 

kebeles duty to worry about the curriculum, tex t books and the li ke. Finally J th ink [hey 

learn three subjects i.e A mhari c, English and Dawurigna from grade one tex t books 

(TE04) 

Despite the fact that Mill er and Me Dowelle ( 1993:95) illustrates qua lity curriculum in 

preschool educat ion demonstrates the fo.ll ow ing. 

It is organ ized around control themes and integrated areas of development: 

des igned to accommodate a broad r-a nge of ab iliti es and personali ti es . 

employs sound and cons istent assessment and documentat ion procedure, 

integrates objecti ves , methods, materials as well as implemented by 

teachers who have formal training and experiences . 

In light of this, the preschool experiences have organi zed around certain areas 01· learning 

li ke aestheti c and creative, language, mathematics, soc ial and natural science. and 

physical education. 

While ample opportunit ies are provided.for the development of a di versify of minor areas 

of in teres ts (Neaum and Tallack ,1994:4). 

Likewi se, the curricu lum the medium of instructi on has been another concern ing issue in 

the kindergarten schools hence the teacher and the FGD replied; 

It has been long time that kindergarten students started learn ing by their mother 

tongue but in our contex t we used to teach in different languages. Because here no 

one is trained at Dawurthuwa as a med ium of language .Those who were trained 

in kindergarten certi fica tion they had trai ned in different med ia .Some were 

trained in A fan Oromo, others were trained in Am hari c. However.Gojeb teacher' s 
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training co llege trained in Dawurigna in 2003 E.C and they are not yet employed 

as teachers due to the scarcity of budget and absence of teaching license. The 

co llege itself has stopped training kindergarten teachers due to its own limitati on 

and so on. Therefore, as I tri ed to seek for medium of instruction in kindergarten 

education, in Dawuro zone all the teachers use Amharic, English and Dawurigna, 

(Dawurigna mathematics and aesthetics) . Our supervisors told as to conti nue 

these subjects in three media (Engl ish, Amharic and Dawuuragna) [KT03). 

As can be seen from the teacher data excerpt the medium or" instruction has been practi ced by 

different languages i.e. by Am hari c, English ahd Dawuragna. As the data excerpt indi cates the 

teac hers tcach aestheti c (sport, music and drawing mathematics in Dawuro language). But the 

other transcription shows. other teachers teach only A mhari c, Engli sh and Dawuragna. Thi s 

shows that the medium of instruction as we ll as the contents of teaching activities /subjects/ are 

different from school to school in kindergartens in the zone under the study. As a result , students 

who j oin grade one would have different ex perience and understandings in the zone and thi s 

intern might influence the quality o f education in general and the kindergarten schools in 

panicular. 

By the same ve in the teacher interviewee mentioned that 

I t has been our question since we emerged to the kindergarten school 8 years .1 thin ks the 

issues of the tex tbooks and guidelines must be beyond the government and the mini stry 

of educati on. We al ways compl ain the supervisors and they in turn condemn us. A 

number of supervisors have been shifted in thi s school and in th is site and we have been 

ask ing them the ri ght text books and direc tives of the kindergartens but they could not 

give cross-cut answer that prepares the text books and the like .They themselves blame 

the zonal educa tion department about the issues. For your surpri se I got thi s lonely book 

from neighboring kechi primary school. And the supervi sor usuall y ad vises us to use 

grade one old and new book in right way. 

He doesn' t worry about the medium of instruction and the teaching activities as we ll as 

the no of subj ects that we are teachill g about. He sometimes runs away when he gets 

acciden tall y for our usual complaints. In way I teach my students in three languagcs 
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namely A mharic, English and Dawurogna from different tex ts. Cun·entl y the woreda se llt 

us a book which is prepared in Amhari c for three levels of kindergarten grades. It seems 

to be di rective we don't have the knowledge and skil ls to translate it in to di fferent 

languages and subjects so we put it in the shelf as it is. Even though the kindergarten 

education has got forwarded a century nothing is transformed in thi s zone (kT02). 

4.1.4.Financing and Administration 

The interview made by teachers, woreda education experts, town admini stration and zonal 

ex perts shows that there have been no proper financing and admini strating bodies to kindergarten 

schools in Dawuro zone rather than the woreda educarion offi ce pays salari es to the teachers. 

Thus, the expert from (TCOS) repli ed that 

We told that the finance for kindergarten schools should be subsided by the kebeles and 

other administrative bodies, we don' t have any plan to support the kindergarten bes ides, 

and the block grant budget that has been subdued to each primary and secondary student 

doesn't include the kindergartens. So we don 't have enough budgets to support them evcn 

we are tired of sendi ng teachers to them. 

Bes ides thc data rhc teacher explained that: 

No body takes the responsibility of the kindergarten. Ever body refu sed ou r ques tions 

about the budget, administration and proper physica l existence. A ll the concerned bodies 

complain each other about the issue of kindergarten .We don ' t have manuals and 

directi ves th " t deal about kindergarten structure and finance .50 we wanted our silence 

unl ess they refuse our contractual salari es (TIO I ). 

The other teacher respondent assured 

The kindergarten schoo l is said to be led by kebeles but you know that our kebele 

administrati ve bodies do not dare to l;udget and ad ministrate the schools. They even 

hes itat e to send their students to school. But once the woreda wo men' s assoc iat ion ofl'ice 

gave our school one packet of papers, pens and 12 small ball s otherw ise no body 

supported us. With in thi s li tt le 500 contractual budget 1 and my colleagues budgetcd to 

buy teaching aids and chalks [MT02]. 
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The FG D excerpt shows that 

It is not our kebeles' responsibility to run a budget to our kindergarten, is not it the duty 

of the government or the education office? I f it is our business why the responsible 

bodies have to show us the mandate tl\at confirms us? We heard that the ki ndergarten 

educat ion structure since September 2003 E.C. Therefor~ it is the activity of the 

educa tion offi ce to identify the share of education starting from kindergarten [wPOS]. 

Fla sed on the woreda ex perts, teacher and FGD discussants responses I tr ied to substantiatc the 

issues of ki ndergarten finances and admi nistration system. However ,I could not find any clear 

cut directives that give due attention to the financi ng rather the curriculum frame work (MOE 

2009) which states the kindergarten structures must be embarced in the pnmary education 

system . I t doesn' t further i llustrate about budget and ri ght sponsoring personnel. 

However, the directi ve of education quality assurance shows that the ri gh t personnel and 

structure of the ki ndergarten school (MOE, 20,09) .And yet thi s business process reengineering 

manual doesn't clearl y specify who budgets for kindergarten education. But Wood ill ( 1992: 124) 

stresses preschool s have been supported by a combination of ' Iocal levees governmental 

subsid ies. and fees charged to the parents of chi ldren attending. Recurren t expend itures for 

education are shared between the mini stry of responsibili ty for most capi ta l expenses has 

rcmained wi th local authoriti es (council s), but governmental subsidies have increased ou t the 

past few years in Malaysia. 

Thcrefore. from the above documen tat ion reviews interviews and FGDs, one can in fer that there 

has not been responsible financing bodies to kindergarten education. Ever though the mini stry or 

education has indicated that the kindergarten education program should be included in the 

primary ed uca tion structure it sti l l doesn't l aun~h the right budget and the ri ght responsible body 

to thc program implementation. 

4. 1.5 Special education and socia l classes 

As the interview observation & FGD excerpt indicated that there are no integration of the 

different soc ial classes and speci al need education. Even though there are a lot of students that 

need special need education around the schools they never come to school. Bes ides. there are the 

53 



minority groups (th e manj a and the mana) near to th e school, I ha ven ' t seen the m in the incl usive 

kinderga rte n education concernin g thi s FGD participants mentioned: 

The spec ial education students and the minoriti es ' edu cation have been the 

problem that a lways complains our woreda and our school but it is not mandatory 

for them to learn in kindergarten school ra ther than in the formal government 

schools. Because, the mana clans are ev il eyed and they may a ttack our children 

therefore still our childern iden tify themse lves our students should learn alone. 

Bes ides , we suggest learnin g the spec ial education needs incl usively but there are 

no fac iliti es and trained teachers in spec ial education. Even the norma l students 

have been turning back due to the lack of classes and teachers [TP 15]. 

The abo ve focused gro up di scuss ion data shows that spec ial need education and minori ty groups 

are not accessed to lea rn in Tocha woreda .Likewise ,as I observed no spec ial need s tudents and 

minor iti es learn in public kindergarten education in Daw uro zo ne. 

However (Dav id 1996) states specia l educational provision will be mos t effecti ve when those 

res pons ibl e take in to account th e ascertainable wishes to the child concern ed, cons idered in th e 

li ght of hi s or her age and understanding. But, (S medley 1996: 106) suggests that socia l class , 

ge nder and race can al l provide the basis for di scrimination and inequality. 

Si mi la rl y, the MOE (2009) and the SNN PR (2010) education stati stics report shows th at to 

implement th e kindergarten education successfull y the spec ial education needs and the soc ial 

c lasses are not provided that people are still hes itating to include the minority due to ste reotypic 

nalure and under looking the spec ial educati on needs under the study area. 

4.1.6. The need for planning in Kindergartens 

Acco rdi ng to th e interview, foc used group di scuss ion and observation excerpt the whole s take 

ho lder do not plan for kindergarten programs. Thus, in all kindergarte n schools the programmes 

are accompli shed haphazardly. The following excerpt of one kindergarten teac her could be a 

good example : 
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Even though the supervisor complains at me to prepare a lesson plan, I never plan 

because there aren' t text books and annual pl ans. So I don' t know where to begin and 

how to begin planning [KT 02]. 

The Tocha woreda educa tion expert al so agrees on the issue of planning: 

We have been worry ing about the planning and preparing of activities on kindergarten 

schools but we could not find right text books and di rectives so we put as ide their issues 

ti ll the proper curriculum emerges. Now, the curriculum frame work has co rn e anci it 's 

time to think about it (TEOS). 

In light 01' these proress ionals warn that for any cl ass room teacher to attempt to teach a class wit 

out the ass istance of a da il y lesson plan is analogous to an air plane pilot 'S taking off to a new 

dest ination wi thout a chart. To al l intents and purposes the why of planning is I'rom 

acim ini st rati on, teachers and stucients points of view (US AID, 2008). 

However, simi larl y, the Mareka woreda education expert supports; 

In general we have pl ans to supervise and monitor kindergarten program bu t they don' t 

ha ve right tex t books that have adopted from the ex isting rea lities of the ?One. So we 

have been complaining in order to adopt the tex ts within our locali ties (ME 05 ). 

The zona l ed ucation ex pert also concludes, on the issue of planning & controlling the 

kindergartens 

Different sc hools have different tex t books and different know ledge, and skil ls on the 

issues of kindergarten so it has been our questi on to make the materi als the same now, thc 

min istry of education has sent the curriculum frame of the kindergarten's .So we had 

better modify it in our situation and have a pl an (ZEO?). 

As one can see from the interview excerpts of the di fferent stake holders, there has not been 

defi nite pla n in the kindergarten schools from top to bottom. As a result, the schools have been 

running with different media, text books and number of teaching act ivities, moreover; the 

kindergarten teachers are not forced to do plans and other related issues properl y. Above all, the 
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students are not able to get desi red out comes in the kindergarten school s and fai led assess the ir 

re lative unders tanding within the school s and along the schools . 

4.2. Issue Related to physical setting of preschool 

Thi s section presents the data that is obtained by observation. 

4.2.1. Issues Related to the context 

Accordi ng to Bruce ( 199 1: 14) it is throu gh th e context of the education settin g and the people the 

childl1leets. that access to the curri culum.Thus the context includes people, culture, race, ge nder, 

spec ial ed ucation needs, materi a ls and phys ical environment, indoor and outdoor settin gs, pl aces 

and events. However, the context as far as I ha ve observed and the FGD participan t responded is 

not actual ly favo rabl e for the yo ung siblings in the preschools under the study. Because it seems 

to be no posit ive re lation between the pupil s to implement the desired cu rri culum .By th e same 

toke n in the kechi ki ndergarten school s the manjas children themsel ves hesi tate to joi n th e 

nonl1la nj as or mala community because they had been li ving in the shores of forests. Even 

though the yo un g and old manjas tri ed to communicate with the ma las by the helps of Chri stian 

transformers yet they haven't full y forgotten the ir norms and refu sed not to interact all d 

intermarry with the mal as . Conversely the males perceive the manjas as cas tes who feed 0 11 dead 

bod ies and carcass so that they never wan t to be contaminated with them. Therefore those manjas 

who en tered forma l education dare not to sit bes ide the mal as. They either s it with the ir clans or 

shou ld be converted to Chri sti an ity . Ha ving thi s in mind the manja children do not dare to lea rn 

wi th the malas kindergarten school and they learn at the catholic mi ssion opened kin derga rten 

schoo l to them and th ey learn at their vicinity. In the school the malas at fi rst tri ed to lea rn bu t 

g radually they left the manjas mi ss ionary ' s school fearing the case of the manjas [minoriti es) . In 

connec tion to thi s the teacher informant strengthened: 

Thi s is the community school not the government's the manj as childre n have to go th ere 

and learn at th eir ri ght ages. Or e lse (he manjas have their own schoo ls made by the 

miss ionary .Bes ides; the manjas g radu all y even leave their schools for seeking o f fire 

woods, charcoa ls and pig [kT02] 
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Therefore the data excerpt and the observation result show tha t in kechi k indergarten the relation 

bctween di f ferent communi ties IS not promising to the proper implementati on of kindergarten 

cu rri cul u m. 

Similarly as TEOS informant: 

The Tercha kindergarten school the mana children are th rea tened by the ma las becau se 

they manas are bel ieved to be ev il eyed for fea r they attack the ma la chi ldren. So the 

manas children have to go to the formal education when they wi ll have ri ght ages. Here 

the younger siblings should not be threatened by the manas in the schools. In the forma l 

educa tion there are a lot of elderl y malas that frustrate the manas if they dare to attack or 

mi rac le the malas. By the same token , the manas are intimidated and treated illega l even 

by the teachers in the formal schools as we ll. Hence it needs fu rther research to remedy 

thi s psychological arena. 

In general in the con text of preschool setting ·w ith regard to the posit ive relation between the 

diiTercnt races and norms is not promising to proper curriculum impl ementat ion however the 

ot her interac ti on seems to be worthwhile. 

4.2.2. The class room management and obsel'Vation 

This part presents the teaching learning acti vities in the actual class room, the relation between 

the teacher and the students and to what exten t the des ired ai m is practi cal ly done. 

In relati on to this Smedley (1996:98) states teachers have been described as facil i tators, chair 

persons, enablers and peoples who can give evidence, guidance and encouragement. Wha t we .as 

teacher trainers. try to inculcate in students is the abi li ty to adopt a teaching sty le whi ch 

encourages the children to take a practices, c l a~s room interaction gives, to children heart 01' such 

practi ces ,c lass rOOI11 interact ion gives to children more autonomy for choosing issues, ex pl oring 

problems, and questions and offers responsibili ty for sharing and thinking on ideas. In view of 

thi s, teachers have partiall y managed in contro ll ing the class room. For instance. they ca ll 

children by names, visit every individual and teach groups posi tive ly and sympatheti call y, 

encourage chi ldren to take and encou rage ch ildren for their sole exercise books, apprec iate 

children to ask ques tion and answer it, use vari ety of teaching methods in story telling, read 

57 



books and assess th e ir prog ress ion in all the ~chool s under study. But the children do not ask 

questio ns. play and work with mate ri a ls and do not play with others. Thus, the observation data 

s hows th at these acti vi ti es need attenti on. Consecative ly, the ' teachers do not prov ide 

oppo rtuniti es for children to acq uire initi ative and independence. No books on shelves and no 

places for other indoor acti viti es are kept. There are no varatiety of teaching material s as a resu lt 

th e teacher do not a ll ow to play, te ll s tory, moti vate the curios ity of the child , help th e chi ld to 

learn , th rough ex periences, di scuss, rhythm mus ic and mo vement, dramati ze, a ll ow fi eld 

trips/excursion a ll ow to par ti c ipate in lessons activity. And the teachers coul d not manage the 

class properl y due to lac k of methodolog ica l training und th e ir unsupported in-service trai nin g 

and the large size 0[' the c lass. 

As he suppo rted by interview; 

I havejoined here for nine yea rs but [ haven't partic ipated in any training & works hops . 

tcach using simple lec turin g and allow playing students a lot. Even tho ugh I ha ven' t 

rece ived any teaching training, the woreda experts and supervisors ha ve not supported me 

in teach ing methods as well rather than complaining to impro ve my profess ion lTT02] . 

As revealed above due to the large size of the c lass the teachers do not give g roup works in all 

schools and do not a ll ow to use a variety of teaching methods (Thus, the teachers do not al low 

children to learn by dramati zation , di scuss ion , field trips and the like). Moreover, the teachers do 

not use act ive and learners centered approach rather than they use trad itiona l lec turing and 

teacher-cen ter- method, 

As a res ult thc stude nts are di sturb ing ,shouting ,s leeping and day dreami ng by their own world. 

Thcy never act ively pa rti cipate and inspired by the lessons in c lass acti vities or parti c ipatio ns. 

4.2.3.The assessment and recording 

As the observation data shows that the assessments and recording sys tem in the preschools are 

not formal. Because to assess first the re wo uld be a proper desired plan to record and contro l 

evcnts and ac tiviti es. There should also fulfi ll responsibl e personnels . Here th e teachers teach 
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wi thout predetermined obj ec ti ves and the two teachers in all the schools are everything else. 

They do as recorder, principal, teacher, guardian , babysitter, and official. In relation to this one 

of the teacher informally interviewed mentioned no one told us to document the evaluati on 

results of the children I teach. When thei r ages become seven year, the chi ldren enter grade one 

by their eval uati on result [Mareka teacher]. 

Therefore, observati on and informal teacher interviewee uniformly indi cate that the teachers 

entirely use question and answer as a methods of evaluation. M oreover the teachers also seem to 

have no knowledge of the importance of evaluating and assess ing preschool children. Regarding 

th is I-I espe (2000.9) sta tes that the assessment of young children should be an ongo ing process 

which includes indentii"y ing, co llecting descri bing, interpreting, and apply ing indoor and outdoor 

based evidence or ear ly learning in order to l11ake informed worth -while dec ision. Thi s ev idence 

may include records of children' s conversation, drawing and construction , peer relations, 

participations and anecdotal notes describing thei r behavior. Assessment must be done carefully 

so as to increase teachers understand ing of children' s progress ass ist in identify ing the needs of 

the children and enhance teacher' s understanding to reflect in education progress . Evidences also 

show that assessment of young children should be based on continuous observati on both in the 

class 1'00111 and outdoor environments. It should be an ongoing process rather than a single paper-

and-penciltesl. It shou ld look at children's ac ti v ities attitudes and efforts than mere presence in 

the class room (I sengberg and f alongo, I 9?3:3 (9). A l11ulti source and a mul ti - measure 

assess rncnt will prov ide a more va lid and comprehensive picture of the child. It also prov ides 

cont inuous reedback between teachers, children and parents.parti cu lary, observat ion with a clea r. 

focus and purpose is more rewarding to identify particu lar needs ,strengths and weak ness of 

children (Neaum and Tal lack, (1997:7 1) . 

Ifs also known that appropriate record keeping has an important part to play in l11aintaining the 

continuity of children 's educa tional experiences. It serves as reference to the pace of indi vidual 

progress. ev idence of the child 's strengths and weakness, and help teachers to assess teaching 

efrec ti veness. It al so prov ides parents wi th a basis for discussion with a teacher about their chi ld 

perrormance and progress in the kindergarten (Hespe, 200: I I ). Hence, the use of anecdotal 

records with brief descriptions of children' s performance both indoor and outdoor, cont inuollsly 

recorded. from year to year provide va lid in formation about the child . 
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On the contrary, the studied kindergarten were not accustomed to keep appropriate records of 

children' s progress in order to have information ready to transfer with child from year to year 

.An indi vidual profile, which includes pertinent in formation about the child 's performance in the 

curriculum areas, estimates of soc ial and emotional adjustments, family background and 

examples of hi s or her work were not available. 

The observation list shows only the daily attendance which shows a child 's demographi c 

character isti cs is available. I cou ldn't get any organized record keeping and portrolio in the 

stuciied schools. 

Therefore. based on the responses obtained by interviews and observation, it would be poss ible 

to infer that appropriate records contain ing reliable, accurate, and well organi zed in formation 

were not kept in the studied kindergarten .The lack of which might make difficult to provide 

academic guidance, to share concern wi th parents, and to achieve continuity in the children's 

educationa l progress, which are the vital concern of preschool curriculum implementation. 

4.2.4. Adequacy of indoor and outdoor spaces, materials and equipment as well as 

its organization 

I II order to inden tify the adequacy of class room and outdool' spaces, materi als and equipment, as 

\\'e ll as its organization in the kindergartens the observat ion li st rateclas "Cleary evident',' Needs 

attention' and' ot avai lable", 

The research findings show that cl ass room space, suggests that in crowded class room childrcn 

always feel discomfort and lack freedom of choice for every ac ti vi ty, It hinders free movement, 

effecti ve use for young children should provide access to , and direction for learning centers and 

materials that fos ter crea ting, and ex perimen ting and working with fri ends, A n adequate space, 

faci lities soc ial interaction among peers and the teacher, provides more learning opportuni ties; 

reduce tensions and soc ial aggl'ess ions (Garri ck, 2004:65), However, in the observation data 

show that the space fo r clothing, storing and personal possess ions and small group works is not 

available, The rooms are even not painted and students can see every thing than act in the outs ide 

ground. Even the class room is built for the purpose of kindergarten in all schools play grounds 

and wa ter is not available, In all the schools there are toilets which made from woods but, i t' s 

difficult to sit on the woods so that they have holes that can drop a ch ild in to it. The children go 
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away from it and urinate insicie the bushes and bamboo's trees. [n the kechi , they urinate bes ides 

the ri ver bank . 

In all the ki ndergartens, there is al so no equipment and teaching material, which cven is macie , 

from loca ll y avai lable material s. The play eq uipments, playrooms lavatories, washrooms, kitchen 

rooms, res trooms, dining-room, clear floors are unthinkable. The ' seats are also large stems 

(poles) whi ch are stretched to six or eight students, There are no tables and benches in all the 

kindergartens. [n a ll the kindergartens the class looks like local tent whi ch is stretched for the 

purpose of temporary weeping. 

Therefore , ill class size space required per a child is not adequate and not pleasant to process the 

teaching due to the large number of students and untidy rooms. 

But the annual ed ucation stati stics of the Regional shows that the class size and pupil s teachers 

ratio is 44 and 24 respec ti vely. However the observation dina that pupil s section and pupils 

teachers ratio is 76 and 71 respectively. As the real observation shows that pupils the regional 

and zonal reports are unreal and too exaggerated. Furthermore, the three years of annual abstracts 

show that students have been lea rn ing in their level of stages .But the teachers response and the 

act ual observation show that there have not been teaching the stages separate ly rather the whole 

ages of the students are staffed and lea rn together. 

What 's interes ting in outdoor class observation is that, in all the kindergartens the average play 

ground per child (2 .1 square meter per child ), readily access ible play groups, the locati on of the 

rooms al ways free fro m crowded areas and free from water leftwing for future ex pansion and 

I'ree from noisy anci air pollution. But the facilities that are needed out class-rooms do not match 

with the vas t surfaces. This means there are no wheel toys, brailching balls and fenceci rooms. 

From the above observa ti on excerpt, we can infer that the class room space, the outdoor grounds 

<tndthe pl ay grou nds needs spec ial attenti on in the studied kinderga rtens. 

4.3. Stal<eholder 's Invo[vement in pres schooling 

4.3.1 Involvement of pal'ents and teachers 
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In order to promote mutual in volvement accountability and mutual gains teachers and parents 

need to make s trong relationship with each other's trust and respect a re essenti a l to build 

co llaborati ve and interactive partnersh ip between teachers and the p ~u·ent. Th is parti c ipation and 

partnershi ps promote the sharing of ideas and learn ing fro m each other to benefit children both 

today and in the future (Beaty ,1988:23). 

Various research ev idences ha ve shown that parent school partnership in ea rl y years is immense 

important for ch ildren ' s overall development .The ki ndergarten work ing in iso lation from parent 

is impotent .Cooperation between both parties will benefit the kindergarten and fosters parent 

positi ve attitudes toward the school so that they can support the understanding of the purposes 

and methods of kindergarte n and wo rking constructive ly to the teachers .They can also have a 

chance to gain more rea li stic pictures of their .:hild' s strengths and weakness. Chil dren are also 

bcnefited from joint wo rk of institutio ns for their welfare .It can foster confidence independence 

and increase th e chance ror g reater ac hievement and st imulate w hole some a tti tudes toward the 

teachers and the program (Dicker and Dicker, 1988: 132; Heffernan , 1960; 357) . But as th e 

interview data excerpt of the teac her assu red; 

The parent in vo lvement with the school is unseen. Though we ha ve been comp laini ng 

them to involve with the kindergarten schoo l issues, they hesitate to come and participate 

as a result we prefer our s il ence [TTO I] . 

In re lation to thi s (TP 05) strengthened; 

It has been g reat difficult to have positi ve in volvement of parent w ith the matter of 

kindergarten. So if the issues belong to us, it is the time to di scuss about it .He added 

even we didn ' t talk with the programs of the kindergarten each other, we thou ght th at th e 

prog ram belonged to the government. 

As can be seen from the data presentation of the parents in volvement toward the kindergarten are 

cha ll enging in th e studied schools. It depicts that the parent 's involvement in the schoo ls as 

whole and re lati onship among them is negat ive. Mean whil e the re lationship between parent s and 

the teachers is very weak .The pare nts a lso don ' t have close re lation wi th the ir children other 

than buying a sing le sheet of paper .They be li eve thal a sing le 16 sheets of exerc ise book would 

be enough to proceed the whole course. As the researcher observed students themse lves are not 



well dressed and ready 1'01' learning in all aspects. They never wash their races, hairs, legs and 

skins properl y and don ' t wear shoes in all the schools except some Tercha tOWI; administration 

kindergarten students. This resulted from the poor relationship between the parent and the 

teachers and paren t wi th their children. 

4.3.2 The involvement of government and non government 

Regard ing this issue, the zone and woreda education office expert and kindergarten teachers as 

well as parents were interv iewed. 

As explained by Regional or zonal adopted stn\teg ies and manuals that speci fied the program to 

the govel'l1 ment. Therefore, the program has been supported by the community at whole and by 

the government partiall y . 

The Zonal education department ex pert told that: 

We had been worry ing and influencing the woreda and the community for not getting the 

proper direc tion of the kindergarten programs .As a result, we imposed the woreda and 

the kebeles for its ful les t responsibility but know we had got the curriculum frame work 

from the region to act accordingly [7.EOS] . 

Besides the zone educati on department expert the woreda educa tion offi ce ex pert has responded 

as I'ollows: 

Think ing aboul' the block grant- budget and the l ike is rather shame from the woreda to 

the issue of the kindergartens. We are onl y responsible for sending teachers otherwise 

kindergarten schools should be subsidized by the kebele and NGOs. Even we haven' t got 

enough certi fi ed teachers to send for them. Therefore it is better you to ask the 

responsible bod ies [TEOS]. 

Moreover, there wou ldn' t be any nongovernmental organi zation in the zone that has been 

concerned wi th the issues of kindergarten. Therefore, the zone has not got any support NGOS to 

ki ndergarten school i ng. 

Those few NGOs who support the kindergarten schools they have come with their objecti ves or 

ex panding chu rch and miss ionary doctorine. Example, the cathol ic mi ss ionary has onl y 
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supporting the studen ts and the l11inori ties wi th thei r pri ori ty des igned obj ecti ves. As the teacher 

inforl11ant responded, we have been asking the neighboring catholic l11 issionary delegates to 

support wi th kindergarten education, but they responded that we don't have any extra budget that 

we planned to help the kindergarten [MT05]. 

In addition I interviewed the USAID director and delegate who work in the area of pril11ary 

ed uca ti on in Dawuro zone he l11entioned as fo llows: 

Our ail11 is to work with quality of pril11ary education in the. reg ion. We don ' t ha vc any 

plan to support the kindergarten schools (Regional USAID Director). 

T hererore, the supports and provisions given b)i'governl11ent and non govern l11ent organization to 

prc schooling are not seen. A nd also the zone, the woreda and the cOl11l11uni ties are not aware of 

the budgets of the ki ndergartens. Yet, the curricu lul11 fral11e of the regional l11anual doesn' t 

identify thc exact budget to the kindergarten students as it indicates the pril11ary students grant 

Fees .This shows that still preschool education has not received due attention frol11 al l stake 

holders. 

4.4. DisclIssion 

The rindings show that the learing ex peri ences and ac ti vi ties invo lvements of stakeholders and 

thc phys ical cn vironl11ents of preschooli ng are the 1110st seri ous challenges that deterimc the 

prov ision o f kindergarten educati on in Dawuro Zone. As indicated by the interview excerpt or 

zonal and woreda education department experts, the kindergarten school s have been taught by 

dillerent:-teaching texts, experi ences, methods, objectives, profess ionals, levels, time schedu les 

and plans o f budgets.Concerning the profess ional or trained teachers the f inding shows that the 

teachers are not gi ven effecti ve preservice and inservice trai n i ngs so that they couldn' t i I11part 

des ired know ledge and experi ence to the students. Moreover, those part ia lly trained teachers 

don' t have cOl11 l11 on understandi ng about the teaching - learning process due to the absence or 

train ing institution in the zone. Hence forth , some were trained by Amhari c, others were trained 

by A l'an Oromo and sOl11e others were trained by Wolayit igna language.Furtherl11o re though 

,OI11C teac hcrs served I·or many years (averagely 5 years) , they were not given workshops. 

seminars and any kind o f trai nings. However, Woodfield (2004:98) states that preschool teachers 

l11u st have the know ledge and understanding of all aspec ts of child development incl uding 
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thcories and approaches to learning, how to combine and apply pedagogical knowledge and 

understanding,mu ltisensory learning and teaching approaches for young chi ldren and safety 

issues and appli cation in practi ce. 

The data reveals that different aged students are learned in the same ki ndergarten grade with 

idcntical time frame. But the curri culum frame work of (MOE, 2009: V TIT), the kindcrgarten 

program mes will be led by different levels and ages considering their respective ti me 

all oca ti on.This shows that there have been discrepancy between the curriculum frame, and the 

actual implementation of the kindergarten programme with regards to time, plan, level, age, and 

budget utili zation in the zone. 

The present study also reveals that the kindergartens are being taught by di fferent kind of tex t 

books as the schools get nearby. However, according to Miller and McDowelle ( 1993) the 

curriculum in Preschool education should demonstrate centeral themes,and in tegrated areas or 

deve lopmcn t;dcsigned to accommodate a b ro~d range of abilities and personalities; employs 

sound and consistent and documentation procedure; integrates objecti ves ,methods, materi als as 

we l l as implemented by teachel's who have forma l training and experiences. 

The da ta shows that the contexts of the phys ica l environments, where the teaching learni ng 

acti vities take place are not participatory and promising to the newly seedlings. Hence, as the 

data prcsentation resul t showed that the manja and mana ethinic groups are not includcd in the 

ki ndergarten schools in the sense that preschooling is not mandatory to them or the program me is 

not essential ly important to everyone else.The class room management and the assess ing 

techni ques are ineffecti ve and poor due to lack of knowledge and understandings of teachers to 

the methods, and strategies. But, Neaum and Tallack, ( 1997 :7 1) stresses a mu ltimeasure 

assess ment will prov ide a more va lid and comprehensive picture of the child. It also provides , 

continuous feedback between teachers, children and parents. Parti cularil y, observa ti on w ith a 

clcar I'ocus and purpose is more rewarding to identify particular needs; strengths and weakness of 

chi Idrcn.M il ler and McDowelle (1993: 85) also supports that effec ti ve management of class room 

and proper arrangement of materi als in it can provide organization structure which wil l 

maximize learning opportunities for chi ldren in the classroom . Well arranged c1assroolll 

encou rages children's independence and se lf help which is a fundamen tal goa l of preschool 

education. It prov ides easy choices and self serving. 
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The data al so depi cted that the indoor and outlloor space, the learning material s and equipment 

and the play ground in the preschools are inadequate and not availabl e.As the observation data 

revea ls that the space for clothing, storing and persona l possess ions and smal l group works are 

not available.The rooms are even not fenced by proper wa lls so that students can see everyth ing 

around the campus. The play equ ipments, play rooms,lavoratories, washrooms, kitchenrooms, 

res trooms, dinningrooms, and clearfloors are not avai lab le at all.H owever, (Chri stine and Jill 

1999) underlines that adequate and properl y selected material s and equipment provide more 

opportuni ties for children' s group and ind ividual play .Play is an important contributory to the all 

round development of chi ldren in the ki ndergarten.Hence, chi ldren should be prov ided with 

adequate and properly selected play materi als and equipments.Simi larly,the standard adopted in 

the region(MOE, 1987E.C),points out that play,work and other child directed methods as the 

main mediu m of educati on for all round development of chi ldren in the kindergartens. 

The interview data presents that the invo lvement of di frerent stakeholders in preschool education 

is not adequate.Thi s poor participation resul ted from the poor relat ionship among' the parents, the 

teachers and the students.The attitudes and awareness of stakeholders in parti cipating the 

kindergarten program have also influenced negatively.In relation to thi s Choudhury (2002) 

revea ls that the relation the teacher has w ith the parents, enable the teacher to crea te a 

hea lthy.secure and favourable en vironment for the child in the preschool. Homeschool re lations 

are promoted through di fferent ways such as home v isits,parent 's in terv iew or indi vidual 

meeti ngs,parents and teachers meeti ngs, parents'participation in school programmes, material for 

parents and parents counseling by preschool t,eachers,parents parti cipat ion in school programs 

wi th their children.Such parti cipation can be set by having the organi zation of chi ldren's fest iva ls 

on which samples o f children' s work can be exhibited in a short programme of half on hours 

duration by the child ren and games for parents which can entertain both the parents and children. 

In addition participation in school programmes can be done through the invitation or parents on 

picnics and ou tdoor tr ips prepared by the preschools.In these condi ti ons many interes ted paren ts 

may lend a helpi ng hand to staff in arrangi ng the transportat ion or ful fi II i ng any other 

req uirements (Ibid). 
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Simil arl y, Sadck ( 1996) stresses that parents should be recogni zed and respected as children ' s 

fi rs t and continuing educator and consulted as partner in any dec ision making process related to 

their children's education. 

As indica ted earl ier the extent of parent school relationships to ass ist children learn ing is low. In 

many of the kindergartens working with parents had never been prioriti zed. Most parents, lack 

clear awa reness about the obj ecti ves and activities of kindergarten education. Teachers also lack 

pl'Ofess ional initiati ves, commitments, and responsibi li ties to . form and strengthen partnershi ps 

overcoming mainl y knowledge barriers.Fu rther, the use of effective mechanisms to work w ith 

parents . were not a we ll establi shed features of most kindergartes .As a res ult, the kindergartens 

I'ai lto promote elTect ivc partnerships w ith parents as recommended iil the policy . 

Besides, government and NGOs focused support ive services and spec ial attentions gi ven as part 

of formal education were insufficient in relation to the policy demands. Beca use, the findings 

disc losed that the great majority of kindergartens lack essential support from the govern ment 

parti cularl y from zonal education department and woreda education office. Supporti ve services 

interms oJ' teachers' training (preservice and inservice), preschool monitoring, supervisions. 

controll ing standards, and provision relevant to text material s, policy and curri culum material s 

and budget were very minimal. T he NGOs also didn ' t give even a li ttle attention to kindergarten 

schooling eventhough they were striding, to bring qual i ty educati on In the zone. 

J-\ owever'(SeigeI.2004:4) suggests that one of the recent trends, in preschool educati on is tha t 

various agencies such as prov iding bodies, non govenmetal orga ni zati ons, and the com munity 

undertake kindergarten education. Where as, the role of government is visibl e in policy and 

curriculum development, ensuring standards and controll ing, tra ining of teachers, administrators 

and supervisions. 

Likewise, in Ethiopia, the program action plan of ESDPII (2002:9) outlines the pri vate sector 

non-governmental organi zations and the community as major supporters of educat ion.The 

government plays crucial role; in po licy and curri culum development, standard se tting, provision 

of supervision , traini ng of teachers and encouraging inves tment in preschool programs. These 

have been adopted and functional in SNNPR education bureau but the actual il11plel11entat ion in 

the kinderganen school is not practi ced. 
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CHAPTER -5 

5. SUMMARY, CONCLUSION AND RECOMMENDATION 

T his chapter discusses about the summary of findings , conclusion and recommendation of 

the study. 

5. 1. SUMMARY 

DiiTerent researchers have seen the issue, of kindergarten /prepl'imary/ pre schooling from 

clilTcren t pcrspectives, ror example, Yemane Gailla (2006) has seen the problems of ki ndergarten 

school i ng from the perspecti ves of quality, Teillesgen Yadeta (2007) has seen the issues I'rom 

poli cy perspec ti ves, Buzunesh W ( 1983 ) summari zed it from evaluati on of curriculum 

implementation and Tirussew Tefera ( 1979) sees education of preschool children. A ll the above 

researchers have seen from di vergent perspecti ves and tried to put their findin gs as accordingly, 

However, in thi s study I have tried to see the cha llenges of pre school ing I'rom stakeholders' 

po ints 01' view potential challenges in the physical contex ts, teaching learnig materials, 

ava i lablity of pro res~ i ona l s and the outdoor and, indoor spaces, 

Accordi ng to the study structure, the stake holder's participation has been seen as the most 

contending issues in the pre schooling, Hence impmper parti cipation of stakeholders, woul d lead 

to loss in the kindergarten schools. As a result, education could not be processed without the 

proper guidance and directions of its stake holders, Second ly, as indica ted by the study, i f thc 

phys ica l contex ts and the teaching activi ti es are inadequate and disorgani zed, the whole outcome 

or the kindergarten program woul d be lame and bent that need great ef fo rt to be rehabilitated 

.Thercl'o re, here, the study has revea led the process of teaching and the phys ical environment as 

the bi ggest issues, 

Based on the above specific challenges that seem to be rea l ized in the Dawuro context, the 

researc her used qualitati ve study to explore the case in the ex isting selected schools. Since the 

study employed multiple instrumentati ons methods in order to explore the case or preschool case 

study in the broades t sense, The instrumentations are interviewing, focused group di scuss ion 

observa tion and document analys is, The interview, focus group discuss ion and observation were 

prac ti ced in the Dawuro zone in two woreda schools, They were Kechi , Waka, M ari , Tocha and 
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Tarcha. Whereas the document analys is technique was employed In Southern National 

Nationaliti es Regions Education Bureau and Dawuro Zone Education Department and in the 

studied f ive schools in checking and recording (he essential documents and educationa l abstrac ts. 

The schools are kechi and Tocha (Tocha woreda) and Waka and Mari (from the Mareka) and 

Tercha kindergarten (from Tercha City Admini stration). Thus the schools are so selected for 

their prox imi ty and betterment of others. 

In light of these appropriate instruments were prepared for ten kindergarten teachers, six ex perts 

and thirty I'ocus group discussants in the studied woreda school s and records and direc ti ves were 

al so observed .The data then were presented and analyzed. Therefore, in l ight of the presen tation 

and discuss ion the foll owing findings have obtained: 

S.1.1.Thc content and activities in the kindergarten. schools 

These issues are the biggest concerns in ' the educational system to util ize the proper 

communi ca tion be tween the learner and the learning and the teacher. As indica ted by the study, 

these acti vit ies are trai ning and recru iting of teachers, the grades and ti me all ocation , the 

curriculum and medium, the adm ini strati on & budget ing ,the inclusive education ,and 

programmed instruction .As the discussion shows that these activ ities which are the system of 

ed uca tion is insufficien t. 

For instance 60% of the kindergarten teachers in the stud ied woredas are untrained though taught 

averagely fo r about 5 years. Moreover, the teachers have not taken any training and workshops 

& seminars. They government also does not recruit the kindergarten for trai ning but hi res 

untrained ones or gets the trained from the market without considering the medium of instructi on 

they already trained. The zone also doesn' t have any teachers train ing institution . 

The da ta presentation also show all stuclents are learned in identka l classes; classes arc not 

di vided by thei r kindergarten levels considering the ages of the students .Consequent ly, the 

whol c students i.e. nursery ,late kinderganen and upper kindergarten are being learned thrce 

hours a clay but the curriculum frame work differs thei r all ocated time in their stages. The 

subjects ancl the length of periods used also differ from school to school. 
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The contents of teaching ac ti viti es and the medium of instruction in the studi ed schools are also 

di fferent. T hus, some schools use the old ki ndergarten books and grade one text books others use 

their own teaching material s other schools use commercial teaching material s and tex ts .The 

schools also use di fferent teachi ng med ia with different time frame work for different subj ec t, 

exc luding aes thet ics- This subject is not learned as subject but taken as res t time to play ou tside 

without teacher. M other tongue (Dawurogna language) is not considered due important in the 

schools as well. 

The kindergartens are also not led by proper administrati ve bodies and budgets. Thus no proper 

budget and admin istrati ve personals are ass igned to run the kindergarten sys tem .Even the 

schools are led by teachers as di rectors and no directo rs and adm inistrat ive personals are seen in 

the compou nds . Yet, the newly des igned curri culul11 manual shows no block grant budgets in its 

lines. 

To achi eve mi l lennium goal no inclusive and special needs education are seen in any studied 

kindergartens .Marginali zed minorities are also not seen in the stud ied schools .There is no 

spec ial needs educat ion teachers as well. 

The discuss ion shows that there would not be any plan in the schools hence the whole systems 

arc led un intenti onall y and haphazardl y. As a result no ann ual plan , weekly plan , daily plan and 

adm inistrati ve plan are activated in the stud ied ki ndergartens. 

5,1 .2. The physical environment of pre schooling 

As indicated by the presentat ion section , the speci fic issues ca tegorized under thi s sub topic are 

contextual or situational analys is, the class rool11 management, assessment andl'ecord ing and the 

ou tdoor and indoor ac ti vities. The presentation of data shows tha t these schools factors are 

inappropriate, insuffi cient and not conducive .As a result; the context does not include di fferent 

peoples and races. The manj as and manas minorities are not inclusively taugh t in the public or 

cOl11munity schools rather they are learned in their segregated boundari es with few neighboring 

malas. 

The class room instruct ion seems to be disorganized and unskill ed .Thus; the teachers do not use 

thc vari ous teaching methods and strategies. There would not be acti ve and slUdent- centered 
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teaching methods because the teachers prel iminary do not know the versatil e teaching 

approaches. Moreover, the teacher is the only important person in the cl ass room he no worries 

about students partici pation. 

The teachers also use question and answer, and paper and penci l test to assess and evaluate 

students progress ion .They do not see the cons and rods of the students activ ities from divergent 

views. Al l the students are judged by stereo type teacher 's experiences. No assess ing techniques 

were used in the school. Besides, except the ~in g l e student 's dai ly attendance, no records are 

seen in the schools. 

The outdoor and indoor act ivities are insufficient and inappropriate. All the outdoor acti vities, do 

not full f il l the standards that are indicated by quality assurances .To mention some the toilets, 

the play equipl11ents, the locall y avai lab le teaching materi als, fosters, kitchen rooms, res t rooms 

are not ava ilable. Nevertheless, the who le outdoor play grounds in all school s are adequate to the 

proporti on of the students. The indoor spaces of the schools by far are unreachable. Thus, the 

regional abstracts report reveals the teacher-pupil and the teacher section rat io of 2000 - 2002 

E.C is 44 and 24 respectively in the zone. However, the observation list shows it 76 and 7 1 

respecti vely. Thus, the cla ss and the students are staffed and crowded in the stud ied schools. 

5,1,3, T he involvement of stake holdel's in the preschools 

According to the di scuss ion results, the students' parents, the teacher, the government 

panicipation and involvemen t is not promis ing in the ki ndergarten schools. This shows that there 

wouldn't be any organized parents teacher association (PTA) and kebele education tra ining 

board (KETB) in the schools. As a resu lt, the relationsh ip between the teacher and the student, 

and the students and the ir parents is poor. By implication the students are also not equipped and 

dressed. The government ( the Dawuro zone & woreda education experts) also bl ames th ar the 

kindergarten programs seem to be laid on vacant. They bombard on the kebe les to take the full 

responsibi l ities wi thout creating awareness to the kebeles. The kebeles also hes itate to take its 

responsibility without proper guidelines and directi ves. The non-governmental organizati on 

(NGOs) l ike USA JD/CS PP are also unaware of' the program despite they are striding to bring the 

quality of primary educa tion in the zone. Moreover, the govern ment, the NGOs and educat ional 

cx pens are unaware of the currently launched "zero grade' in primary schools and thei r 
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relationships and functions with kindergartens. However, the due attention is given by the 

government fo r "zero graded" six ages and the corresponding six aged public ki ndergartens are 

neglected. 

s.2.Conclusion 

Based on the findings that were resulted in the cha ll enges and practices of pre schoo ling in 

Dawuro zone. the following conclusions were drawn in relat ion to the bas ic issues. The basic 

issues (questions are the contents and curri culum activities which are interl ocked to didact ic 

princip les, the physica l environments and the stakeholders' involvements in the pre schooling). 

As indicated by the findings the points which were ri sen in relation to the contents and curricul ar 

activities seem to be di sorgani zed, mi smanaged and unplanned. Thus, the curriculum (Conten ts. 

the medium, the trained man power, the program , the management and financing, and inclusi ve 

ed uca ti on were not seen as significant factors in preprimary education in the bel ieves or alt itudes 

that the preschools are unimportant and under seen by the government and the community. As a 

result, the whole activ ities mentioned above 'Ire accompli shed in the schools haphazard ly and 

unsys tematicall y . No these systems are understood and planned ahead of the time, the process 

and the persona ls. No directi ves and manuals are flown since the beginning of the programs in 

the zone. The phys ica l environments where the actual teaching learn ing activiti es are going to be 

taken place are vacan t. Hence, the settings, the outdoor and indoor acti v ities are not conduci ve 

and attracti ve for the young siblings. The whole schools phys ical atmosphere is threatening and 

j eopardi zing in thi s 21 " C. Furthermore, the relati onship between different stakeholders is null. 

No right personnel' s and stakeholders appeared in the studied schools except the teachers and the 

studen ts. The preschools are marginali zed from the society and responsible bodies but the 

corresponding aged primary schools are given due attention in all aspects of their needs. 

5.3. Recommendations 

The I'indings show that the chal lenges and practi ces of pre schooling in Dawuro zone are 

multifacetcd and interl ocked from different perspectives. However, the researcher tried to 

explore it from three mutually interrelated and exclusive situational factors and managed to 

ca tegori ze under the contents (curri culum process, physica l settings and stakeholders' po ints or 

view). Therefore in li ght of the conclusion the following recommendations are posed. 
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I . Teaching- learning is held between two or more than two channels of communi ca tion. In 
, 

oreler to make the communi cation effective and prudent the teaching and learning 

experiences and materi als should be des igned wi th appropriate di recti ves and medium of 

education . T hese ac ti vities and ex periences are sprayed to their pupils by the trai ned 

teachers in scheduled time frame work. Still to run the programmed activi ti es the essence 

of admini strative bodies or experts are mandatory. The administrati ve bod ies have to 

identify the needs of the learners and the learners themselves ahead of time. Theses the 

whole teaching learning act ivi ti es and systematic processes need one core goal- the budget 

in every education institution. Therefore, kindergarten schools shou ld be granted by the 

budget, taught by trained teachers, led by skill ed personnel 's, learned with uniform 

expenences, instructed by standard medium, led by planned time, included the whole 

learners and considered the levels of the program in Dawuro zone. To run the above 

drawbacks the government, the NGOs, the policy makers, the regional education Bureau 

(SNN PR ) the Dawuro com munity should recheck these ex isting problems in the zone and 

call For the so luti on. Because the drawbacks have been the major prob lems for the quali ty 

of education in the zone. 

2. The phys ical environ ment of the preschools must be conducive and attracti ve for newly 

siblings to play and appreciate, and to visualize the future tendenc ies of learn ing. Hence 

the sc hools have to avail all the standards that are mentioned by the standards of quali ty 

education in kindergarten. If not the children/kindergartens continue to being jeopardi zed 

and stagnant. Al l the indoor and outdoor spaces and the local ly and nationall y designed 

materi als are not availab le and unseen. As the findin gs show the studen t's exercise books , 

are tattered and torn out. There fore, the national the regional and international education 

aids should sU'ide to rehabilitate the kindergarten schooliJ1g in the zone. UNESCO, 

UNCEF and USAID other internationa l organizations should collaborate to remedy the 

students from j eopordise which might be caused by deprived and vacuum phys ica l 

env ironment in the zone. This is because of the saying "The tree which is bent at very 

growth, must not be labeled in its Final edge." Otherwise the zonal the woreda and 

regional bureau should call for help to deal the problems at their very hatch. Moreover, 

they should report the ex isting rea li ties of the kindergartens includ ing the rati os and the 

standards accordingly 
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l. The zonal ed uca l ion department and the woreda education offices should creale awareness 

in launching workshops, seminars and sy mposiu ms wh ich capacitate the duties and 

responsibilili es regarding the relationship between di fferenl stakeho lders. The 

government, the NGOs and the profess ionals have to work with the experts, supervisor, 

teachers and communities to identity the improper relationship wi th the stake holders. 

Proper manuals and directives, and slrategies and policies should be des igned reviewing 

lhe ex isting programs of the kindergartens. To respect the righl of education and to 

achieve millen ni um deve lopment goal, the internat ional human ri ghl delegates should 

recogni ze the problems in the zone. This,to happen, the Dawuro society and the zone ha ve 

lo apprec iate the seriousn ess of the problems mentioned in general. 
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APPENDIX -A 

ADDIS ABABA UNVERSITY 

Institute of Educational Research 

Department Educational Rese31'ch and Evaluation 

Interview guideli nes presented for cO llllllunity kindergarten Teachers /p rincipals 

I . Do you think one- year kindergarten teacher training is adequate to effectively illlplellleill 

the kindergarten education? 

2. What Illethods are Illostl y used by the trainers dui'ing the tra ining of kindergarten 

teachers? 

3. Wha t leve ls of kindergarten prograills are be ing taught here? Can you Illention thelll? 

4. Do the levels ages/levels have different books? 

5. Do you have curriculullls, guideli nes and tex t books for kindergartens? 

6. How long do they stay daily in school? 

7. Do the parents' teachers have fixed plan and activities? 

R. Do parents. governm ent, religiolls organi zation, NGOS and pri vate organizat ion give 

much attent ion to the developillen t of your kindergarten? 

9. What are the contributions of woreda education office to your kindergarten? 

10. Who finance and admini ster your kindergarten? 

II . What are problems that hindered the q u ~ lity of your kindergarten education ? 
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A PPENDIX - B 

ADDIS ABABA UNVERSITY 

Institute of Educational Research 

Department Educa tional Research and Evaluation 

I nterview guide presented for the zone education. department /woreda ed ucation/town 

admi ni stration offi ce experts 

I. Do your think the one year kindergarten teacher traini ng IS adequate to effectively 

implement the kindergarten educa tion? 

? What are the allempts made to improve the profess ion of commun ity kindergarten teachers 

through on job trai ning, workshop, seminars and the like? 

3. Do you kindergarten schools have teaching materials and books? 

4. Who prepares ki ndergarten curriculum and books? 

S. What arc the levels of kindergarten school s? Which level is mostly practi ced here? 

6. What are the contributions of zone/woreda / town education experts to the development or 

commun i ty kindergarten? 

7. How do kindergartens teachers selected for training? What are the se lection ~ri teria of these 

teachers 'l 

x. Do parents. government religious organization, NGOS and private organi za ti ons give much 

attention to the development of community kindergarten education in your zone/woreda? 

<J. How long do they stay dai ly in the kindergarten schools? 

10. Do you have fi xed plan in visi ti ng the kindergarten? 

I I. A re there the pract ices of assess ing the performance of community ki ndergarten in each 

level and grade? 

12. What are the problems that hi ndered the qualities of com munity kindergarten educa tion In 

zone /woreda? 
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APPENDIX -C 

ADDIS ABABA UNVERSITY 

Institute of Educational Research 

Department Educational Research and Evaluation 

Guiding quest ions prepared for focu s group di scussions held with community ki ndergartens' 

parcnts. 

I. Are there relationships between parents and the kindergarten teachers? 

2. I f yo ur answer for questi on number I is "yes" in what aspects of ki ndergarten activiti es 

the relation is go ing on? 

1 Do parents support their children's learn ing kindergarten? 

4. How do parents perceive their children's play both at home and kindergarten? 

S. What stages/levels, of kindergarten schools being taught in yo ur area? 

6. Do parents, government; religious organization; NGQs and pri vate organizations gi ve 

much attention to the development of ki,ndergarten education in your woreda? 

7. Do you have fi xed scherlules in visiting kinrlergartens? 

X. What arc the problems that hindered the deve lopmen t 6f community kindergarten 

edu cal' ion 'I 
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APPENDIX-D 

ADDIS ABABA UNVERSITY 

Institute of Educational Research 

Department Educational Research and Evaluation 

Observation Checklist 

I. General Information: 

I. Name of the kinderga rten _______ 2. Woreda _ __ _ 

2. 

n. The Teacher: 

I. Sex ____ _ 2. Qualification _________ _ 

3. Expe ri ence as a kinderga rten __ ~ _________ _ 

4. Experi ence as an elementary teacher _______ ~-_ 

III. Lesson plan 

I. [s it timely _________ _ 

2. Is it checked by principal ? ______ _ 

3. Is it in active learning form? _____ _ 

84 



IV. C lassroom Obsenation 

I. Deta ils of instruction in a class room 

No Observation items C learl y Needs Not 

evident attention avai [abl e 

1.I Teachel' 

I . I. I . Calls children by name 

1.1.2. V isi ts/contacts/ every indi vidual and each group in a class 

to support their learning. 

I.IJ. Encourages children to talk 

I.IA. Provide opportunities for children to acqu ire in itiative and 

i ndcpendence 

1.1 .s. Encoura ges children to take care of books on shelves, use 

them appropriately and plan them carefull y on shelves after 

use 

I. 1.6. Forl11s groups and encourages children to discuss 

I . 1.7. Apprec iates chi ldren when they ask questions and 

parti c ipate in group discuss ion. 

I.I.S. Use a variety of teaching 

O. Play 

I. Story telling , 

~ M oti va ting the curi osity of the child 

] Helping the child to learn through experi ences 

4. D iscuss ion 

5. Rhyth m, l11usic and movement 

6. Dramatization 

7. Field trips/Excursion 

I. 1.9. A sking questions and assessing children' s progress 

1.1.10. Rcading books to children 

I . I. I I . Lec turing /te lli ng! children throughout peri od. 
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1.2. 

1.2. 1. 

1.2.2. 

1.2.3. 

1.2.4. 

The children 

Ask ques tions 

Play and work with materials 

Pl ay with other children 

Learn numbers and alphabets In the context of their ever 

day ex periences. 

, 

2. Appropriateness of the class room 

No Observation items 

i .l . Nea t and decorated with different colors 

1 1 Decorated with different posters and children's original _._. 
! 

I work and writing . 
.. 

23 . Well lit and ventilated enough 

2.4. Has access to play ground, wate r and toilet. 

2<1 Has adequate space for storing ,clothing .personal 

Possess ions and small group works. ( 1.5sq meter per child ). 

l .n. Has attracti ve books suitable for kindergarten children like 

poelry, fiction , non fiction 

i .7. Si ze and flammabil ity nature of the equipments 

( 2.X. Presence a i' indi genous and low cost materials 

2.9. Presence of toys that is easy to understand and manipu late. 

2. 10. Proporti onality of play equipment and number of chi l clr~n 

2.11. Suitability of play equipment to the child,ren. 

' 7 1 i _. I ., Cemented. dry and clean floors 
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ev ident attention 



2. 14 Non shiny wa ll s 

2 15 Low enough w indows to the size of the children 

~. I 6. Windows fac ilit ies for easy operation by the children such 

as low level hinges, that enable to use whenever requ ired. 

2. 17. All the doors are w i thin the easy reach of the children. 

2. 18. Has enough water faciliti es 

2. 19 Has to ilet fi t to the size of the children , 

2]0 Open and closed shelves and cupboards 

2] I The rooms are constructed for the purpose of kindergarten 

2 .;2 The roO IllS are constructed fo r the purpose housing or other 

purpose. 
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