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Abstract 

The principal purpose of the research entitled "Teaching learning difficulties in three selected 

government primary schools of Addis Ababa in case of destitute students" by Nefisa Mohammed 

o was to understand that the presence of destitute students in selected government primary schools 

created teaching learning difficulties. To reali ze the objectives of the study, data were collected 

from three selected government primary schools. Teachers, Parents Studentd Teachers Union 

(PSTU) leader and few parents were interviewed. Other teachers and purposively selected 

destitute students participated in the questionnaire. The researcher also made focus group 

discussion (FGD) with destitute students. Observations were made in two of the three selected 

schools because the researcher couldn' t do it in Weyra Primary School due to extraordinary 

meetings. The findings revealed that destitute students are the causes of teaching learning 

difficulties. The problems behind destitute students are source of teaching learning difficulty. 

School staffs and other stakeholders' intervention reduced students' problem but still there are 

destitute students who are not included with destitute students in case of shortage and three 

schools are doing their support with alarm of shortage of supply to destitute students feed ing 

program. On the other way, teachers' involvement in destitute students ' case reduced their 

teaching time and students learning time as per the schools schedule. This is sensitive case that 

needs solution since it affects teaching learning time. Students being indi fferent types of problem 

made them to be found in learning difficulty. The problem seems upgraded still it takes 

concerned teacher teaching time and it made other students who couldn 't be included under the 

supporting umbrella keep them still in learning difficulty in cause of shortage. Since the 

supporting activities are not in sustainable manner and the problems seem to rise up again, 

appropriate attention is needed from concerned bodies such as policy makers and other stake 

holders to control the problem. 

) 

r l 

Abstract 

The principal purpose of the research entitled "Teaching learning difficulties in three selected 

government primary schools of Addis Ababa in case of destitute students" by Nefisa Mohammed 

o was to understand that the presence of destitute students in selected government primary schools 

created teaching learning difficulties. To reali ze the objectives of the study, data were collected 

from three selected government primary schools. Teachers, Parents Studentd Teachers Union 

(PSTU) leader and few parents were interviewed. Other teachers and purposively selected 

destitute students participated in the questionnaire. The researcher also made focus group 

discussion (FGD) with destitute students. Observations were made in two of the three selected 

schools because the researcher couldn' t do it in Weyra Primary School due to extraordinary 

meetings. The findings revealed that destitute students are the causes of teaching learning 

difficulties. The problems behind destitute students are source of teaching learning difficulty. 

School staffs and other stakeholders' intervention reduced students' problem but still there are 

destitute students who are not included with destitute students in case of shortage and three 

schools are doing their support with alarm of shortage of supply to destitute students feed ing 

program. On the other way, teachers' involvement in destitute students ' case reduced their 

teaching time and students learning time as per the schools schedule. This is sensitive case that 

needs solution since it affects teaching learning time. Students being indi fferent types of problem 

made them to be found in learning difficulty. The problem seems upgraded still it takes 

concerned teacher teaching time and it made other students who couldn 't be included under the 

supporting umbrella keep them still in learning difficulty in cause of shortage. Since the 

supporting activities are not in sustainable manner and the problems seem to rise up again, 

appropriate attention is needed from concerned bodies such as policy makers and other stake 

holders to control the problem. 



-, 

n 

o 

Acknowledgement 

First and foremost, I would like to express my sincere and respected gratitude to Allah who keep 

me in this status, Alhamdulilah! Secondly I would like to express my compassion thanks to 

Profesor Deribsa Dufera, Director of IER, for his kind encouragement to submit my final work. I 

would like to express my deepest thanks to all research participants, teachers, PSTU chairman 

and school administrators for their welcoming approach in my research time. Parents and 

students' also provided me memorable supports and thus I thank them a lot. 

Next, my heartfelt thanks and gratitude goes to my whole fam il y. Especially my husband, I 

would like to thank him for his cncouragement and covering my sense of duty when I am 

engaged in learning and research time. And my deepest thanks to Direct Aid, Ethiopia for its 

financial support, I would like to thank you very much, without your support, none of this or any 

other accomplishment would have been possible. My children Abdallah, Abdurahman, 

Abdulmalik and Amatalah also you are so kind and thank full. 

II 

-, 

n 

o 

Acknowledgement 

First and foremost, I would like to express my sincere and respected gratitude to Allah who keep 

me in this status, Alhamdulilah! Secondly I would like to express my compassion thanks to 

Profesor Deribsa Dufera, Director of IER, for his kind encouragement to submit my final work. I 

would like to express my deepest thanks to all research participants, teachers, PSTU chairman 

and school administrators for their welcoming approach in my research time. Parents and 

students' also provided me memorable supports and thus I thank them a lot. 

Next, my heartfelt thanks and gratitude goes to my whole fam il y. Especially my husband, I 

would like to thank him for his cncouragement and covering my sense of duty when I am 

engaged in learning and research time. And my deepest thanks to Direct Aid, Ethiopia for its 

financial support, I would like to thank you very much, without your support, none of this or any 

other accomplishment would have been possible. My children Abdallah, Abdurahman, 

Abdulmalik and Amatalah also you are so kind and thank full. 

II 



Q 

j 

) 

DEDICATION 

This study is dedicated to my beloved and memorable Father Mohammed Amin Hussien (A.Y.) 

and to my dearest Mother Khayria Abdulhadi. Nasi, MTU, Meki and other brothers and sisters 

and also my dearest and sweet children 4As, you are within. 

I love You Always!!! 

III 

Q 

j 

) 

DEDICATION 

This study is dedicated to my beloved and memorable Father Mohammed Amin Hussien (A.Y.) 

and to my dearest Mother Khayria Abdulhadi. Nasi, MTU, Meki and other brothers and sisters 

and also my dearest and sweet children 4As, you are within. 

I love You Always!!! 

III 



ACRONYMS 

'0 
ALERT Africa Leprosy Rehabilitation and Training Center 

CRC Convention of the Rights of Child 

FDRE Federal Democratic Republic of Ethiopia 

KURET Kenya, Uganda, Rwanda, Ethiopia Together 

MoE Ministry of Education 

NGOs, Non-governmental Organizations 

PSTU Parents Students Teachers Union 

TGE Transitional Government of Ethiopia 

UN United Nation 

UNICEF United Nations Children ' s Fund 

o 

IV 

ACRONYMS 

'0 
ALERT Africa Leprosy Rehabilitation and Training Center 

CRC Convention of the Rights of Child 

FDRE Federal Democratic Republic of Ethiopia 

KURET Kenya, Uganda, Rwanda, Ethiopia Together 

MoE Ministry of Education 

NGOs, Non-governmental Organizations 

PSTU Parents Students Teachers Union 

TGE Transitional Government of Ethiopia 

UN United Nation 

UNICEF United Nations Children ' s Fund 

o 

IV 



o 

LIST OF TABLES 

Table 1 Research pm1icipants in the three selected Primary Schools ........... . ..... .31 

Table 2 Teaching learning difficulties in the selected three governments 

primary schools in the case of destitute students ..... . ...... . .............. . .38 

Table 3 The recent condition of destitute students in selected 

three governments primary schools as key informants ... .... .. ... . . ... . , ..... 58 

v 

o 

LIST OF TABLES 

Table 1 Research pm1icipants in the three selected Primary Schools ........... . ..... .31 

Table 2 Teaching learning difficulties in the selected three governments 

primary schools in the case of destitute students ..... . ...... . .............. . .38 

Table 3 The recent condition of destitute students in selected 

three governments primary schools as key informants ... .... .. ... . . ... . , ..... 58 

v 



TABLE OF CONTENTS 

Contents Page 

Abstract. ........ ... .. .. ......... ... ....... .. .... ... .. .. ... .... .............. ... ....... ... . .. .......... . ...... ... i 

Acknowledgment. ...... .. ...... . . ....... ........................... ..... ....................... . ........ .... ii 

Dedication .... ...... .. .. . . . ..... . . ... . . .. . . .. .. . . ... .. ... . . ... ........ .. . . .... .. . . .... . .. ..... iii. 

Table of Contents.... .... . . . .. .. ......... .. ... ...... .. ... ... .... ..... ... ... ... ....... .. ... ... .......... ..... iv 

List of Tables .. ....... .... . .. ..... ... .. ........... .... ............... ....... .............. .. ... . . .. . .. .. . . . . . .. v 

Acronyms .... ........ ... .... ...... .. .... ... ... ... ... .. ... ..... .... .. ..... . .... . . .... . . .. . . . . ... .. .. .. .. .... .. . ix 

CHAPTER ONE: Introduction . ..... ................ ........ .... ...... ...................... . . . ...... .. 1 
) 

1.1. Background of the study . ... . ..... .... ....... ... .. ... ... ... ..... .... ...... .............. .... ........ . ..... 1 

1.2. Statement of the problem . . . .. . .... .. ........ ... ....... .... .... ..... .. .... .. .... .... ..... .. ..... . . .. . . .... .3 

1.3. Basic research questions ...... ........... ... ............................. ...... .... .... ... . ... . . .. . . ....... 4 

1.4. Objective of the study ........ ... .. .. ...... .. ...... ... ... .. ...... .. .... ... .... ....... ................. ............. 5 

1.4.1. General Objective ...... . ............ . . .... . . .... . .. .. . .. . .... . .......... .. . . . ..... 5 
) . 

1.4.2. Specific Objectives .... .. .... .. ... .... ............... ... . ...... . .... ... ... .. .. ..... 5 

1.5 . Significance of the study .... ....... .... ... .... .. .. .... .... .... .. .... ... ... ........ ............. ..... .. ..... .. .5 

1.6. Limitation of the study ... . . . ...... .. . .... ... ............. ........ ..... ... .......... .... .................. 6 

1.7. Delimitation of the study . .. .. .... .. .. . .... .. .. ..... .. .. . . .......... ...... .. . ..... ......... 6 

1.8. Operational Definitions ....... .... ..... .. . . . .. .. .. ...... .. ....... .... .. ... .. . .. ....... .. .. .. 7 

1.9. Organization of the study ............. ....... ... ... . .. ...... ... .. .. ..... . ........ .. ... ..... 7 

) 

Chapter Two: Review of related literatu re .............. ....... ............ ..... ... .... .. ... .. ... .. . . ..... . 8 

2.1. The concept of destitute students .... .. ........ . . .. . ... . ... . .... . ... ....... .... .... . .. . . . .... 8 

2.2. The chi ldren ri ghts ... . . . .... .... .. ... .. .... ... ............................. ... .. ....... ....... ............. 9 

v 

TABLE OF CONTENTS 

Contents Page 

Abstract. ........ ... .. .. ......... ... ....... .. .... ... .. .. ... .... .............. ... ....... ... . .. .......... . ...... ... i 

Acknowledgment. ...... .. ...... . . ....... ........................... ..... ....................... . ........ .... ii 

Dedication .... ...... .. .. . . . ..... . . ... . . .. . . .. .. . . ... .. ... . . ... ........ .. . . .... .. . . .... . .. ..... iii. 

Table of Contents.... .... . . . .. .. ......... .. ... ...... .. ... ... .... ..... ... ... ... ....... .. ... ... .......... ..... iv 

List of Tables .. ....... .... . .. ..... ... .. ........... .... ............... ....... .............. .. ... . . .. . .. .. . . . . . .. v 

Acronyms .... ........ ... .... ...... .. .... ... ... ... ... .. ... ..... .... .. ..... . .... . . .... . . .. . . . . ... .. .. .. .. .... .. . ix 

CHAPTER ONE: Introduction . ..... ................ ........ .... ...... ...................... . . . ...... .. 1 
) 

1.1. Background of the study . ... . ..... .... ....... ... .. ... ... ... ..... .... ...... .............. .... ........ . ..... 1 

1.2. Statement of the problem . . . .. . .... .. ........ ... ....... .... .... ..... .. .... .. .... .... ..... .. ..... . . .. . . .... .3 

1.3. Basic research questions ...... ........... ... ............................. ...... .... .... ... . ... . . .. . . ....... 4 

1.4. Objective of the study ........ ... .. .. ...... .. ...... ... ... .. ...... .. .... ... .... ....... ................. ............. 5 

1.4.1. General Objective ...... . ............ . . .... . . .... . .. .. . .. . .... . .......... .. . . . ..... 5 
) . 

1.4.2. Specific Objectives .... .. .... .. ... .... ............... ... . ...... . .... ... ... .. .. ..... 5 

1.5 . Significance of the study .... ....... .... ... .... .. .. .... .... .... .. .... ... ... ........ ............. ..... .. ..... .. .5 

1.6. Limitation of the study ... . . . ...... .. . .... ... ............. ........ ..... ... .......... .... .................. 6 

1.7. Delimitation of the study . .. .. .... .. .. . .... .. .. ..... .. .. . . .......... ...... .. . ..... ......... 6 

1.8. Operational Definitions ....... .... ..... .. . . . .. .. .. ...... .. ....... .... .. ... .. . .. ....... .. .. .. 7 

1.9. Organization of the study ............. ....... ... ... . .. ...... ... .. .. ..... . ........ .. ... ..... 7 

) 

Chapter Two: Review of related literatu re .............. ....... ............ ..... ... .... .. ... .. ... .. . . ..... . 8 

2.1. The concept of destitute students .... .. ........ . . .. . ... . ... . .... . ... ....... .... .... . .. . . . .... 8 

2.2. The chi ldren ri ghts ... . . . .... .... .. ... .. .... ... ............................. ... .. ....... ....... ............. 9 

v 



C< 

G 

2.3. General conditions of Ethiopian Children ............ .. .... ...................... .... ................ . 10 

2.4. Teaching Learning Difficulties ................................................................. .. ........... I 1 

2.5. Teachers Teaching Interest and Students Learning Capacity ........................ 12 

2.6. Cases of School Dropouts .... ......... .. ....................... ...... ........... .. ........... ................. 13 

2.7. Effective Teaching Learning Environment ........ ..... ........................... .. .................. 15 

Chapter Three: Design and Methodology of the Study ........................................... 18 

3.1. Methodologica l approach ................. .... .... .. ....... .... .. ............ .. ...... .. .. ... .. .. ................ 1 8 

3.2. Research design and procedures .. .......... ...... .. ................... .. .... ... .. ..... .... .. .... .. .. ....... 1 8 

3.3 . Sources of Data and Selection of Research Participants ......... ......... ..... ... ... 18 

3.3.1. Sampling Procedures .. ........ .. ............ .. ............................ . ...... 18 

3.3.2. Site Selection and Its Foundation .... ......... ...... ..... ............. ...... .... 20 

3.3 .3. Selection of research participants . ...................................... . ....... 20 

3.4. Data collecting tools ......... .. ..... ..... ...... ...... ..... ........... .... .......... .. .. .......... .... ......... .... 21 

3.4. 1. Planning and conducting interview ...... .. ... .. .... ..... .. .. . ... .. ............. 21 

3.4.2 . Questionnaire ............ . .................................. . ..................... 22 

3.4.3. Focus Group Discussion IFGDI ................................................ 23 

3.4.4. Observation ................................................. ............... . ...... .. 24 

3.5 . Ethical consideration .. .... ... ... ... ...... ..... .. ... .. ...... ... .. ... .... .. .. ... .. ......... ...... ..... ...... ..... ... 25 

3.6. Data Collection Procedures ..... . ...................................... ............ .. ................... 25 

3.7. Method of Data Analysis and Interpretation . . .... . ........ ... .. ....................... 27 

VI 

C< 

G 

2.3. General conditions of Ethiopian Children ............ .. .... ...................... .... ................ . 10 

2.4. Teaching Learning Difficulties ................................................................. .. ........... I 1 

2.5. Teachers Teaching Interest and Students Learning Capacity ........................ 12 

2.6. Cases of School Dropouts .... ......... .. ....................... ...... ........... .. ........... ................. 13 

2.7. Effective Teaching Learning Environment ........ ..... ........................... .. .................. 15 

Chapter Three: Design and Methodology of the Study ........................................... 18 

3.1. Methodologica l approach ................. .... .... .. ....... .... .. ............ .. ...... .. .. ... .. .. ................ 1 8 

3.2. Research design and procedures .. .......... ...... .. ................... .. .... ... .. ..... .... .. .... .. .. ....... 1 8 

3.3 . Sources of Data and Selection of Research Participants ......... ......... ..... ... ... 18 

3.3.1. Sampling Procedures .. ........ .. ............ .. ............................ . ...... 18 

3.3.2. Site Selection and Its Foundation .... ......... ...... ..... ............. ...... .... 20 

3.3 .3. Selection of research participants . ...................................... . ....... 20 

3.4. Data collecting tools ......... .. ..... ..... ...... ...... ..... ........... .... .......... .. .. .......... .... ......... .... 21 

3.4. 1. Planning and conducting interview ...... .. ... .. .... ..... .. .. . ... .. ............. 21 

3.4.2 . Questionnaire ............ . .................................. . ..................... 22 

3.4.3. Focus Group Discussion IFGDI ................................................ 23 

3.4.4. Observation ................................................. ............... . ...... .. 24 

3.5 . Ethical consideration .. .... ... ... ... ...... ..... .. ... .. ...... ... .. ... .... .. .. ... .. ......... ...... ..... ...... ..... ... 25 

3.6. Data Collection Procedures ..... . ...................................... ............ .. ................... 25 

3.7. Method of Data Analysis and Interpretation . . .... . ........ ... .. ....................... 27 

VI 



Chapter Four: Data presentation analysis and Interpretation .................................. 29 

4.1. General Review of Biruh Tesfa, Weyra and Addis Tesfa Primary School.. ......... 29 

4.2. Research participants in the three selected Primary Schools ................................ 30 

4.3. Teaching- learning difficulties due to destitute students in the selected 

schools .......................................... .. .. .. . ................ .. ................. 32 

4.3.1. Biruh Tesfa Primary School .................. . ... .. ............ .. .............. 32 

4.3.2. Weyra Primary School ................ .. ..................... .. ..... .. .......... 34 

4.3.3. Addis Tesfa Primary School .................................................... 35 

4.4. The School community and other stake holders involvement to support destitute 
students .................................................................................... 40 

4.4.1. Biruh Tesfa Primary Schoo!. ................... .... ........................... .40 

4.4.2. Weyra Primary School. ......................................... .. ............... 47 

4.4.3. Addis Tesfa Primary School. ................................................... 50 

4.5. The recent conditions of destitute students' in selected three Primary schools ... 53 
c 

4.5.1. Biruh Tesfa Primary School ................... ...... . ... .................. ..... 53 

4.5.2. Weyra Primary School ........... ..... .. .... ..................... ............... 54 

4.5.3. Addis Tesfa Primary School .......................................... .. ........ 56 

Chapter Five: Summary Conclusion and Recommendation ......................................... 59 

5.1. Summary ................................................ .. ............ .. .............................................. 59 

5.2. Conclusion ................ ............ .... ......... .. .. .......... .. .......................... .. ............ .. ........ 60 

5.3. Recommendation ................................... .. .......... .. ............ .. .. ....... .............. .......... 63 

VII 

Chapter Four: Data presentation analysis and Interpretation .................................. 29 

4.1. General Review of Biruh Tesfa, Weyra and Addis Tesfa Primary School.. ......... 29 

4.2. Research participants in the three selected Primary Schools ................................ 30 

4.3. Teaching- learning difficulties due to destitute students in the selected 

schools .......................................... .. .. .. . ................ .. ................. 32 

4.3.1. Biruh Tesfa Primary School .................. . ... .. ............ .. .............. 32 

4.3.2. Weyra Primary School ................ .. ..................... .. ..... .. .......... 34 

4.3.3. Addis Tesfa Primary School .................................................... 35 

4.4. The School community and other stake holders involvement to support destitute 
students .................................................................................... 40 

4.4.1. Biruh Tesfa Primary Schoo!. ................... .... ........................... .40 

4.4.2. Weyra Primary School. ......................................... .. ............... 47 

4.4.3. Addis Tesfa Primary School. ................................................... 50 

4.5. The recent conditions of destitute students' in selected three Primary schools ... 53 
c 

4.5.1. Biruh Tesfa Primary School ................... ...... . ... .................. ..... 53 

4.5.2. Weyra Primary School ........... ..... .. .... ..................... ............... 54 

4.5.3. Addis Tesfa Primary School .......................................... .. ........ 56 

Chapter Five: Summary Conclusion and Recommendation ......................................... 59 

5.1. Summary ................................................ .. ............ .. .............................................. 59 

5.2. Conclusion ................ ............ .... ......... .. .. .......... .. .......................... .. ............ .. ........ 60 

5.3. Recommendation ................................... .. .......... .. ............ .. .. ....... .............. .......... 63 

VII 



( ) 

Reference ... ... ....... .. ..................................................................................... 67 

Annex I Questionnaire in Amharic for teachers ........... . ........ .... ................................ 70 

( )" Annex 2 Questionnaire in Amharic for students ........ . ..... .. .. .... . .. . ... . .............. .... ...... 75 

Annex 3 Check list in Amharic for FGD................................. ....... .. ..... .. ........... .78 

Annex 4 Observation in Biruh Tesfa Primary School ...... .. ..... .. ...... .. ........... .. .. .. ......... 79 

Annex 5 Observation in Addis Tesfa Primary School ................ . .................................... 81 

Annex 6 Biruh Tesfa School ' s Project Activity Photos .......... .. .... . .. .. .. ........................ 85 

Annex 7 Rose Magazine's Article . .............. .. ....... ............ . ................ . ..... ....... ..... 90 

':.' 

, 
Vlll 

( ) 

Reference ... ... ....... .. ..................................................................................... 67 

Annex I Questionnaire in Amharic for teachers ........... . ........ .... ................................ 70 

( )" Annex 2 Questionnaire in Amharic for students ........ . ..... .. .. .... . .. . ... . .............. .... ...... 75 

Annex 3 Check list in Amharic for FGD................................. ....... .. ..... .. ........... .78 

Annex 4 Observation in Biruh Tesfa Primary School ...... .. ..... .. ...... .. ........... .. .. .. ......... 79 

Annex 5 Observation in Addis Tesfa Primary School ................ . .................................... 81 

Annex 6 Biruh Tesfa School ' s Project Activity Photos .......... .. .... . .. .. .. ........................ 85 

Annex 7 Rose Magazine's Article . .............. .. ....... ............ . ................ . ..... ....... ..... 90 

':.' 

, 
Vlll 



, , 

( ' .' 

CHAPTER ONE 

Introduction 

This study was conducted in three government primary schools in Addis Ababa, Kolfe 

Keraneo Sub City. The main objective of the study was to assess teaching learning 

difficulties in case of destitute students in selected three government primary schools. This 

chapter deals with general background of education and primary schools in the country, 

statement of the problem, objectives, significance, delimitation and limitations of the study 

and organization of the study are presented. 

1.1. Background of the study 

Education is essential for the development and civilization of a country. It serves as a 

basement for economic growth and social development and is a principal means of 

improving the welfare of individuals. Scholars affirmed thi s idea by stating that education is 

Key to develop the economic, social , scientific and political institutions of nation states 

(Lockheed and Verspoor, 1991). In somewhat similar way the MoE in its Education and 

Training Policy stated that education is a process by which man transmits his experiences, 

new findings and values accumulated over the years, in his struggle for survival and 

development, through generation (1994: I) . 

The purpose of education is to impmt knowledge, help to develop skills and bring about 

attitudinal change to individuals as well as to the society. Thus, education could be defined 

as a conscious and deliberate process, well planned to modify the behavior of the educated in 

desirable and socially approve channels and to bring about in the educated specific 

knowledge and skills (Aggarwal, 1997: 12). 

The school system in Ethiopia today has been structured as grades I - 8 for primary schools 

and grades 9 - 12 for secondary school s. Both the primary and secondary schools have two 

cycles each. The New Education and Training Policy states that the primary school offers 

basic and general primary education to prepare students for further general education and 

training (TOE, 1994: 14). 

, , 

( ' .' 

CHAPTER ONE 

Introduction 

This study was conducted in three government primary schools in Addis Ababa, Kolfe 

Keraneo Sub City. The main objective of the study was to assess teaching learning 

difficulties in case of destitute students in selected three government primary schools. This 

chapter deals with general background of education and primary schools in the country, 

statement of the problem, objectives, significance, delimitation and limitations of the study 

and organization of the study are presented. 

1.1. Background of the study 

Education is essential for the development and civilization of a country. It serves as a 

basement for economic growth and social development and is a principal means of 

improving the welfare of individuals. Scholars affirmed thi s idea by stating that education is 

Key to develop the economic, social , scientific and political institutions of nation states 

(Lockheed and Verspoor, 1991). In somewhat similar way the MoE in its Education and 

Training Policy stated that education is a process by which man transmits his experiences, 

new findings and values accumulated over the years, in his struggle for survival and 

development, through generation (1994: I) . 

The purpose of education is to impmt knowledge, help to develop skills and bring about 

attitudinal change to individuals as well as to the society. Thus, education could be defined 

as a conscious and deliberate process, well planned to modify the behavior of the educated in 

desirable and socially approve channels and to bring about in the educated specific 

knowledge and skills (Aggarwal, 1997: 12). 

The school system in Ethiopia today has been structured as grades I - 8 for primary schools 

and grades 9 - 12 for secondary school s. Both the primary and secondary schools have two 

cycles each. The New Education and Training Policy states that the primary school offers 

basic and general primary education to prepare students for further general education and 

training (TOE, 1994: 14). 



0' 

~ 

',' 

G 

Primary schools are places where young generations are growing. Adjusting and creating 

cozy conditions to young students in primary schools is compulsory. Because thi s is time to 

put a good sustainable basement. Scholars argue thi s issue in different ways. "Primary 

education being the base of fo rmal education pyramid has often been viewed as the most 

crucial educational level in the formal system because any problem at thi s level would 

automaticall y reflect at the secondary and tertiary levels" (Yalokwu, 2002: I 09). 

As studies indicate, the goals of primary education in Ethiopia are documented by the 

Ministry of Education in its Education Sector Development Program (ESDP). ESDP' s center 

of attention was launched in 1997/98 is to make primary education universal by the year 

2015 (Yalokwu, 200 I : 11 0) . One of the goals is to enroll more children in primary school, it 

stated as: "More children will attend school with the enrolment expanding from 3. 1 million 

to 7 million in 2001 /02, which increases gross enrollment ration from 30 percent to 50 

percent .. .. "(Yalokwu, 2001: II 0). 

While coming to the real practice there are di fferent cases which can limit the progress of the 

working plan. Dropout from primary school is one of the cases to delay the plan. As Daniel 

pointed out some of cases of dropout from primary school are: economic problem, students 

food shortage, lack of wearing uniforms and learning materials since parents were severely 

poor and in case of parents' poor awareness on the purpose and use of educating children and 

... (Daniel 20 12:60). 

On the other hand, "Limited educational effectiveness in developing countries results from 
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To reduce hindrance and rich at the planned goal , primary schools have to make known their 

teaching and learning difficulties and try to be on effective teaching and learning process. 

The teaching and learning difficulties can be seen in teachers and students side and it will 

affect quality of education and primary educations universal plan. 

This paper has an intention to find out selected government primary school destitute 

students' that has economical problems and needs to assess as they are cause of teaching 

learning difficulties. 

Different studies have been conducted by different scholars about primary schools . But they 

are related to the curriculum, students' dropout, NGO's participation with primary schools, 

Educational challenges of AIDS orphaned children and others but there is no study strictly 

focused on destitute students' case and how it made them to lag from their study and what 

challenges follow on teachers and school community. So this study attempts to examine the 

case in the selected schools. 

1.2. Statement of the problem 

The case which encouraged the researcher to undertake the study in point was that her 

participating in one primary schools' community meeting in which the challenges faced by 

destitute children was rose. On that occasion the teachers were bringing into light the most 

terrifying truth as these destitute students are even driven to the point of drooping school and 

even look for another option to survive than to think about their education at an early age. 

As the researcher understands from her first information, she feels that teachers and school 

leaderships are suffering with destitute students; they start to carry other sense of duty in 

addition to teaching and administrating the process, and feels as this may create teaching and 

learning barrier in the school and would like to know the challenges students face and wants 

to examine teachers teaching difficulties and on the other way students' learning difficulties. 
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With this in mind, the researcher was inspired to undertake this research: Through some 

information and personal observation the researcher noticed that such problems are not 

uncommon in our primary schools. In some schools, both teachers and school management 

openly disclose that they are struggling to teach children who live under extreme poverty and 

o who cannot afford to be in the same classroom with children from the average family. This 

situation might have its own grave Iseriousl impact on students firstly , from attendance of 

classroom teaching-learning activities, absenteeism, repetition of grades and dropout 

consequently on such students' academic performance. In addition, the researcher read a 

magazine (C11 2003: 6 - 8) which has an article in titled ",eCO'i'A MOAT'} h'}"'C?" this 

article also catch the attention of the researcher to go on the research title and encourage her to 

o 
go the stated school in the magazine "Biruh Tesfa Primary School." Thirdly, how serious the 

problem in government primary schools and how this challenges the school community (teachers 

and school leadership) and finally the researcher's case is the Government of Ethiopia has 

adopted the EF A goals of ensuring universal access to and completion of basic education and 

reducing the adult illiteracy rate by half in 20 I 5. But the case of teaching and learning 

difficulties in goverrullent primary school may delay the planned action. Hence, thi s study was 

.:\ guided by the following research questions. 

1.3. Basic Research questions 

The following research question will be answered by the study. 

• Is the presence of destitute students is the cause of teaching and learning 

o difficulties? 

• Do the school community and other stakeholders involve in destitute students' 

case? 

• Can the teachers teach as per the schedule of the school? How about the 

students' ? 
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1.4. Objective of the study 

1.4.1. General Objective 

The general objective of the study is to examine the teaching learning difficulties of the 

selected government primary schools of Addis Ababa in case of destitute students. 

1.4.2. Specific Objectives 

The specific objectives of the study are: 

I. To express the kind of gaps created by destitute students while teaching and 

learning takes place 

2. To express how teachers are involved in destitute students case in their teaching 

time. 

3. To assess what schools by themselves and the local communities are doing in 

order to reduce the challenges encountered by destitute students 

4. To arrive at the recent condition of destitute students in the selected primary 

schools. 

1.5. Significance of the study 

This study is trying to open and disclose the hidden problem of destitute students in 

government primary schools, which is harming the teaching learning process. As stated by 

scholar, "Learners who are healthy, well-nourished and ready to participate and learn, and 

supported in learning by their famil ies and communities". (Deribsa, 2006: 124) With this it 

is clear as primary school students need support to be healthy, well-nourished and ready to 

learn. 

Hence, the study wi ll inspire schools to create a center of attention involving concerned body 

and community members which may lead to the reduction of some of the problems. The 

study may also help policy makers to focus on thi s destitute students' case to create a 

mechanism to support them in their primary school. The problem is declining the growing 

steps of primary school enrollment bit by bit. For thi s reason the study has significance in 
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Inspmng the community to participate In suppolt ing students, and schools will share 

experiences from each other. 

In contrast, the study has signi ficance to the community, government and non-government 

organizations which work in the area of education in general and the area of desti tute 

students in particular starting from primary schools to higher insti tutes students to thoroughly 

work on the destitute students' problem. The study may al so help as a departure for other 

researchers to do fu rther deep study. 

1.6. Limitation of the Study 

It is obvious that so many studies have been conducted in the field of education and still a 

number of investigators are being conducted their research in the area. Most of these 

researchers use the school societies as a source to collect data. Because of this, teaching 

staffs and administrative workers in schools are tired and bored in filling questionnaire and 

were not even willing to fill the questionnaires properly. This was especially true in Addis 

Tesfa, Biruh Tesfa and Weyra primary schools where the researcher faced real challenge. 

Neveltheless, the researcher made utmost effort to secure the necessary data by repeatedly 

visi ting and more time than it would have been. So the researcher obliged to use limited 

number of concerned teachers, administrators and destitute students . 

1.7. Delimitation of the Study 

Even though the issues of teaching learning difficulties in government pnmary school 

include many variables that may directly or indirectly contribute to it, the case of destitute 

students have been dealt with in this study. Due to time and other resource constraints, the 

study confines itself to this factor only although it is clear that other factors such as teachers' 

educational status, curriculum, students educational background and other cases may have 

some effect on the issue of teaching learn ing difficu lties. 

In add ition, the need fo r conducting research on government pnmary schools destitute 

students' case is so important and may require wide coverage at the various patt of Ethiopia. 
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However, the study was limited to the selected three government primary schools in Kolfe 

Keraneo sub-city, Addis Ababa. The time of the research is also limited to the academic year 

of2005 E.C. 

1.8. Operational Definitions 

Destitute students: Students lacking necessities oflife: lacking all money resources and 

possessions necessary for subsistence, some of them are orphans, 

living with relatives or one of their parents. 

Teaching learning difficulty: A kind of problems created while teaching and learning take 

place. These are causes not to teach in view ofthe schools schedule or 

not to learn also. It could happen in teachers and in students' side. 

1.9. Organization of the study 

The study is organized in five chapters. Chapter one focuses on the background, statement of 

the problem, inspiration of the study, basic research question, objective, significance, 

limitation and delimitation of the study. This is followed by the literature review that 

assesses related cases regarding to the research topic. Chapter three encompasses the 

methodology adopted while the description of the data is presented in chapter four. The 

findings of the study, some conclusion and recommendations will be followed by chapter 

five. 
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Chapter Two 

Review of related literature 

In this section the researcher has made an attempt to review the scholarly literature pertaining to 

0 ' her study. She has utilized the review of the scholarly literature as source of an additional 

knowledge about Ethiopian children, and their resent status through reports, other prior studies, 

or existing theories or assumptions about government primary schools and primary school 

students drop out cases, and in addition , she used it to relate her study to the large on-going 

discussions in the literatures about government primary school students problem. 

2.1. The concept of destitute students 

:;>1 Destitute students are student lacking necessities of life. Lacking all money resources and 

possessions necessary for survival, and they are living in poverty life. Some of them are 

orphans, living with relatives or one of their parents; they may be street children, child victims of 

labor exploitation, children with di sabilities, abused and neglected children. 

o 

Problems behind destitute students are different type and their being poor is common. Some of 

them are orphans in one side or both side in ease of HIV AIDS or some other case. If they lost 

their parents in cause of HIV AIDS the children also have a chance to be victim of the virus and 

they may have health problem in addition to economical problem. 

In Rose Smarts study the definition of orphan varies from country to county in related to age and 

parental loss. In Namibia a child under the age of 18 who has lost a mother, a father, or both or a 

primary caregiver due to death, or a child who is in need of care. In Ethiopia, a child could be 

orphan if he/she is less than 18 years of age who has lost both parents, regardless of how they 

died. In Uganda al so if a child below the age of 18 years who has lost one or both parents, and in 

Rwanda, if a child who has lost one or both parents they could be orphans (2003:3). With thi s it 

is clear as losing one or both parents or losing primary caregiver, make the children to be orphan 

and face different problem and found in destitute life. 

Other children have pati ent or disable parents and they need their children giving hand. On the 

other side destitute chi ldren may be living with migrant parents or guardian with different cases 

or children may be stolen from country side to use them as house made. All problems are 
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making these chi ldren to live in poor life. While conditions are worsen, if their parents or their 

first care givers can't manage to help the children, or if they remain alone in case of parents' 

death, or other things like being patient or being aged, the destitute chi ldren became vulnerable. 

They become lonely and exposed to out to street life, exposed to different types of abused life 

o and also exposed to school dropout and labor exploitation. 

p 

According to Rose Smart, chi ldren defined as vulnerable in different countries on their country 

policy definition as foll ows. Botswana's policy define vulnerable chi ldren while they are living 

in life of: street chi ldren, child laborers, children who are sexually exploited children who are 

neglected, chi ldren with handicaps, and children in remote areas from indigenous minorities. 

(Rose 2003 :6) 

On Rwanda 's Policy definition; children under 18 years exposed to conditions that do not permit 

fulfillment of fundamental rights for their harmonious development, including: children living in 

households headed by chi ldren, chi ldren in foster care, street children, children affected by 

armed conflict, infants with their mothers in prison ... are considered as destitute children (Rose 

2003:6) 

With all mentioned cases children may exposed to destitute and vulnerable life. These cases are 

making children to face different problems in their early age of primary school li fe. The case 

made them to be different than other normal students since they don' t have parents; they may be 

under the control of children, children in others care, street children, child laborers and other life. 

They can't learn smoothly in their school , they reflect their problem in the school and this made 

them not to learn and make the teachers not to teach as the school plan because they have to 

o involve in destitute students problem solving. 

2.2. The children rights 

At national and international level , children are given different rights of which the right of 

learning is the one and concern of the educator. "Education, which is a fundamental human 

right, has been regarded as the driving force behind economic, social and cultural development. 

What occurs in the school is virtually a precise reflection of the developments in a society." 

(Firdissa 200 I :343). With this idea it is clear as economical, social and cultural development can 
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be achieved through education or by teaching the society. To approve education as one of 

fundamental human right especially in primary education, chi ldren ri ghts related to education 

have to be known. 

Teaching and learning must take into account the life conditions and 

prospects of the children. For this reason education authorities have to 

include children's and their parents ' views in the planning of curricula and 

school programmes. Education can shape the motivations and behaviors of 

children only when human rights are practiced in the institutions in which 

the child learns plays and lives together with other children and adu lts. 

Children pal1icipation is indispensable for the creation of a social climate in 

the classroom, which stimulates cooperation and mutual support needed fo r 

child-centered interactive learning ... [United Nations Convention on the 

rights of Child (CRC)] (24:2009) 

In general with this statement the researcher can understood that children have the right to be 

heard in educational activity and enhancing them to learn in conducive and encouraging manner. 

c Concerned hodies have to create conditions for children to express their needs, gaps, interests 

and for their requests as appropriate influence have to be given by practicing human rights in 

institutions, by giving suitable power in elimination of bias, avoidance of harassment and 

disciplinary measures. 

o 

2.3. General Condition of Ethiopian Children 

The researcher is focused on one of the repol1 by "Save the children", since it can give high light 

on the general condition of Ethiopian chi ldren. As noted on the report, " In Ethiopia nearly half 

of the populations (48.6%) are children under the age of 15 years, of which nearly 18% are under 

the age of 5 years. The country is characterized by a high fertility rate and a rapid population 

growth."(200 1: 89). 

With this it is clear as most of primary school students have to be included in less than 15 years 

of age and it is a big range and has to get treatment to make them educated and be fruit full 

citizen since as the number indicates as they are nearly half of the populations. 
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o 

2.3. General Condition of Ethiopian Children 

The researcher is focused on one of the repol1 by "Save the children", since it can give high light 

on the general condition of Ethiopian chi ldren. As noted on the report, " In Ethiopia nearly half 

of the populations (48.6%) are children under the age of 15 years, of which nearly 18% are under 

the age of 5 years. The country is characterized by a high fertility rate and a rapid population 
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In addition, the report pointed out the countries children at risk of needing care outside the 

family as: - street chi ldren, juvenile offenders, internally displaced children, Refugees, child 

victims of labor exploitation; children with disabilities, orphaned and abandoned chi ldren abused 

and neglected chi ldren. (200 I: 89-90) 

With this the researcher can have an image of such different conditions on Ethiopian children 

generally, with this circumstance some students will go to school to learn but they are creating 

many gaps in cause of their different problem. Others spend their learning and growing time out 

of school, they are struggling to survive. This research would like to see and investigate three 

se lected government primary school teaching learning difficulties in case of destitute children. 

2.4. Teaching Learning Difficulties 

Teaching learning difficulties are problems faced by the teachers and students while teachers are 

teaching and students are learning in the class. There are different reasons to create thi s 

difficulty. This may be on teachers ' side or on the learners' side. 

Learning difficulties are problems of students while teaching learning is taking place. With 

o different cases though students are coming to the class they can't learn as per the school schedule 

even they create problem on teachers and teachers also can't teach as they plan. 

As Daniel pointed out, lack of preschool education, low age of entry to school, lack of adequate 

learning materials, large class size and lack of adequate space and poor economic status of 

families are some of the reasons fo r learning difficulties (2002:246-247). Insufficient learning 

materials, lack of preschool education and poor economic status of families are the main reasons 

o for the accessibility of destitute students. Since destitute students have parents of poor economic 

status they can't fulfill the students need like sending them to preschool education, buying them 

sufficient learning materials, and sending their children to the school in which large class size 

and lack of adequate space problem is seen in case of using excess number of students in a class. 

The cases holdup teachers teaching activity in trying to solve on learning material problem, 

trying to upgrade students who didn't pass through preschool education, in treating low age entry 

students and starving students and also teachers cannot cOl11l11unicate and make fo llow up with 

all students in case of large class size and insufficient space in the class. 
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that could help in the development of ski ll s and academic 

achievement. Some examples would be the use of home computers; 

visits to zoos and museums; attendance at pre-school programs; 

availability of literature and educational reading materials; interaction 

with educated, literate and well-spoken adults; and being read to by a 

parent. (Slavin, 1998 :28-32) 

With those all different cases the students learning capacity will be bright depending on their 

growing conditions wi th fulfilling their basic needs to learn. Students coming primary school 

without passing in preschool, without fu lfi lling their basic need, they couldn ' t be fami liar to the 

school easi ly. Students have a feeling of frighten and unease in case of coming to new place in 

:' which they are looking new activity, teaching learning materials, the teacher their peers and other 

conditions. But if they were staying in preschool before, they can communicate easi ly to each 

other, they can learn and communicate with their teacher easily and they can participate in class 

acti vities. Instead of learning the setting they wi ll pass to gaining other knowledge in their new 

grade and will be effective. With such condition teachers can teach eas ily bright students who are 

fami liar to class activity who knows them role in class. 

r.! 

With all arguments, it is to be known that teachers teaching interest and the need of preschool 

fo rmally or informally and the good growing area for children are important for their primary 

school activity. It can made teachers to teach with full interest and made children to be familiar 

with primary school and can learn without difficulty. If children may not get the chance of 

attend ing preschool in cause of parents/guardian economic status this gap has to be fill and 

children's attending in preschool before primary school is mandatory. It enhances children's to 

develop their basic skills essential for learning at a primary level. And also the researcher can 

grasp an idea of lack of readiness to learn has relation to learning difficulties since students are 

not ready to learn they will face learning difficulty in school. They can also affect the smooth 

teaching process. 

2.6. Cases of School Dropouts 

Referring to UNESCO, Daniel Teshome (20 12: 13-14) mentions that the causes of school 

dropout are multiple, but fall into two general categories: those that are rooted in the overall 
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social and economic environment and those that stem from the way the school system itself is 

organized and operates. 

As Daniel Teshome's investigation, student dropout cases are categorized in to two categories: 

internal or school-related cases and external or out-of school related factors. 

School related cases for students drop out are: distance to school, the curriculum, text books and 

other learning materials, teaching methods, large class size, teachers attitudes towards students, 

absence of guidance and counseling service, teachers and school principals qualification and 

familiarity. 

In cases of out of school related factors, he argued on low level of parents' monthly income, low 

level of parental education, divorced parents/broken family, highly involved in domestic work, 

involvement in generating income for the family, unable to afford expenses of school supplies, 

deceased parents, parents low attitudes towards formal education, pupils health problem, early 

marriage, teenage pregnancy, the religion of children parents and highly involved in domestic 

work. 

As a result he fo und that, the eight major out-of schools related factors for students' dropout are 

major and serious one. These were: low level of parents' monthly income, low level of parental 

education, divorced parents, involvement in domestic work, unable to afford expenses to school 

supplies, involvement in generating income for the family, parents low attitudes in formal 

education, and deceased parents are the major factors that contribute to high rate of dropout in 

the study area in respective order. 

But Daniel didn't relate cases of dropouts are the major foundation of teaching learning 

di fficulties. On the researchers view, low level of parents' income affects students learning 

interest because they may not fulfill all students need related to their education. Parents low level 

of education also contribute to students' weakness in a school because parents can't encourage 

students and tell the importance of education but they simply send them to school since they saw 

while others are doing because they have low attitude in formal education. On the other way 

social problems like having divorced parents, deceased parents, students involvement in 

domestic work, students involvement in generating income for the family, parents unable to 
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afford expenses to school supplies are the mam causes for teaching learning difficulties in 

primary schools since problems made students unready to learn and it go ahead to teaching 

difficulty because teachers are involving in destitute students problem solving case. 

2.7. Effective Teaching Learning Environment 

Since the topic of thi s study is based on teaching and learning di fficul ties, it needs to assess what 

is effective teaching learning environment. Effective teaching and learning environment holds 

strong, potential and vision full teachers with students of having learning interest and willingness 

with bright vision. It has relation with teachers teaching interest and students learning capacity. 

As World Bank, three critical determinants of effective teaching are knowledge of the subj ect 

(J 

o 

matter, pedagogical skills and motivation to teach (World Bank 1990:23). 

While explaining each determinants of effective teaching, it is clear as teachers must have 

knowledge of the subject matter of the subject they are going to teach otherwise without having 

knowledge of the subject matter they can' t to teach what they don' t know, they can' t to teach the 

lesson, they can't answer students' questions, teachers' may lead the students to the wrong way 

even. 

Pedagogical skills also are important for teachers because they can teach their students by using 

different way by understanding their students learning potential. Teachers in primary school can 

hold their students in teaching the subjects with attractive ways by creating inspiring conditions 

to learn. To develop pedagogical skill the known pedagogical theories has to be practiced. 

"Practice teaching helps prospective teachers' master pedagogical skills and also prepares them 

to cope with unexpected events in the classroom" World Bank (1990: 24). With thi s it is clear 

that as qualified teachers in holding of pedagogical skill won't exposed to unexpected events in 

the classroom such as challenges coming from attentive students. 

And teachers also have to be motivated in different way to promote their teaching activity or else 

they will be board and unhappy. Motivating teachers is a way of holding teachers with constancy 

in a school and making them to play their teaching ro le successfull y. Teachers can be moti vated 

in di fferent ways like their salary, working area, having bright and attractive students and other 

cases. Conditions have to be clear from hindrances which can be discouraged teacher teaching 
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activity. If conditions are settled 111 a convenient manner for teachers, effective teaching 

atmosphere wi ll be created. 

According to World Bank; 

"Low teacher moral leads to high rates of teachers absenteeism and 

attrition. Teachers ' absenteeism reduces students learning time, while 

teacher attrition increases the costs of teacher training. Low moral 

undermines even the most conscientious and capable teachers ' 

enthusiasm for teaching. The causes are low salaries, poor working 

conditions, insufficient career advancement opportunities, and/or 

weak support services.(World Bank, 1990:24) 

Poor working conditions include students coming class without fulfilling learning materials and 

without bright face to learn. This means that students coming class with different gaps make the 

class to be poor working place and change the teachers teaching interest and they di scouraged 

with the condition. 

In addition other scholar pointed out five important concepts for effective teaching are lesson 

clarity, instructional variety, teacher task orientation, student engagement and success rate. With 

this he explained the points as: 

The fi ve concepts lesson clarity, instructional variety, teacher task 

orientation, student engagement and success rate represent some of 

the most important behaviors and skills that are central to modern 

defini tion of effective teaching. It would be safe to say that without 

the knowledge and skill to present lessons that are clear, that 

incorporate variety, that are task oriented and that actually engage 

students in the learning process at moderate-to-high rate of success, 

no teacher could be truly effective in producing desirable patterns of 

student achievement and attitude (Borich, 20 II : II) . 

In relation to thi s, it is clear and has to be understood that, to be effective, teachers have to make 

their lesson clear to their students; they have to use different ways of teaching, use all teaching 
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time properly, and try to make their students busy in learning. This study will focus and discuss 

on this main issue that is " in case of destitute students is it possible to use all teaching time 

properly and can teachers make their students busy in learning?" 

Here the researcher would like to focus on student engagement since students coming to school 

with different problem couldn ' t be engaged in learning activity. As Borich "Students 

engagement in the learning process or engaged learning time, is a key behavior that refers to the 

amount of time students devote to learning in your classroom." Borich(20 II : 12). For students' 

achievement their time devotion to learn by engaging themselves in learning is very essential. If 

they spent their learning time without li stening their teacher, without understanding the lesson, 

without doing class activities or participating in class discussion and as a result coming class 

o without doing home work will be created. With this it is possible to say that the students are not 

learning but coming class simply and can't engaged themselves with learning activity. Such 

conditions also may discourage teachers teaching interest. 

In all the above literatures mentioned from 2. 1 to 2.6 , the case of teaching learning difficulties 

due to the presence of destitute students is not studied specifically. Thus this researcher will fill 

.(. the gap. 

l' 
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CHAPTER THREE 

3. DESIGN AND METHODOLOGY OF THE STUDY 

3.1. Methodological approach 

The approach through which this study cond ucted is qual itative research method and it is 

al so a descri ptive research which attempts to describe systematically a situation, 

happening, and resent condition of destitute students in selected three primary 

government schools in Kolfe Keraneo Sub Ci ty. The research participants' feedback is 

considered in field work includes interviewing, observation, Focus Group Discussion and 

using questionnaire. Though the study is not based on historical knowledge, to know the 

case of students' being vulnerable, the researcher attempts to know what is behind the 

students. "A case study is an in-depth exploration of a bounded system (e.g., activity, 

event, process, or individuals) based on extensive data collection (Creswell , 2007). 

3.2. Research Design and Procedures 

This study has applied the exploratory case study approach to examine Teaching-learning 

Difficulties in three selected Governn1ent Primary Schools in case of destitute students. 

This paper was carri ed out in three phases . The first phase, which was the preparing 

phase, holds proposal development, assess ing and writing of review of related literatures, 

development of methods of data collection and strategies of data analysis. The second 

phase was beginning assessment (i.e. creating connection with three selected primary 

schools directors, teachers, charity club members and students), employmentUl;~IetI~~ 

3.3. 

- 0 
or systems of data collection, data transcription, data coding, data categ~&n~ana{l s~ ~ 
and interpretational. Thirdly, draft writing, and finali zing the work. f. ~ -'1' 

" P.])t ·,..., ...... .' o~ W 
;lo Rlli ..... · 

Sources of data and selection of research particip n:fs 0._ eli 
'd ...... a , . 
~ LllIllAay :: 

'7 "' .... 
<9 Cf ~~-

The main intention of th is study IS to investigate and describe the teac~rfli~ 

3.3.1. Sampling Procedures 

difficulti es in case of the presence of destitute primary school students in selected 

government schools which might be affect the teaching learning process . To achieve this 
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aim the researcher designed a study in selected schools. It was then planned and searched 

for better representative site and information-rich informants and used sampling. 

Sampling is the process by which a relatively small number of 

individuals or measures of individuals, objects, or events is selected 

and analyzed in order to find out something about the entire 

population from which it was selected. It helps to reduce expenditure, 

save time and energy, permit measurement of greater scope, or 

produce greater precision and accuracy. Sampling procedures provide 

generalizations on the basis of a rel atively small proportion of the 

population (Lokesh Koul , 1997: Ill). 

With this reason, the main data source for the study were teachers, three directors, 

destitute students, one active participant of PSTA chairman and three student parents 

(from one of the three schools, (in Biruh Tesfa» who could get fortunately in the school 

compound, they are working in the school farm place, are samples to represent the 

school. 

The researcher has used teacher as a key informant from each of the three schools. They 

participated in interview, questionnaire and in Focus Group Discussion (FGD) they assist 

the researcher as group leader. The researcher organized two groups in each school with 

the help of key informants. The key informants select the concerned destitute students. 

Seven students were participating in each group. In addition one active participant of 

PSTU (Parents Students and Teacher Union) chairman of Biruh Tesfa School is 

participating in this research as a key informant since he is so involved and concerned in 

destitute students ' case. 

On the other hand, from each school destitute students, teachers including who are 

not charity club members and school directors are participating as informants in 

questionnaire only. 

19 

c 

b 

.C: 

o 

aim the researcher designed a study in selected schools. It was then planned and searched 

for better representative site and information-rich informants and used sampling. 

Sampling is the process by which a relatively small number of 

individuals or measures of individuals, objects, or events is selected 

and analyzed in order to find out something about the entire 

population from which it was selected. It helps to reduce expenditure, 

save time and energy, permit measurement of greater scope, or 

produce greater precision and accuracy. Sampling procedures provide 

generalizations on the basis of a rel atively small proportion of the 

population (Lokesh Koul , 1997: Ill). 

With this reason, the main data source for the study were teachers, three directors, 

destitute students, one active participant of PSTA chairman and three student parents 

(from one of the three schools, (in Biruh Tesfa» who could get fortunately in the school 

compound, they are working in the school farm place, are samples to represent the 

school. 

The researcher has used teacher as a key informant from each of the three schools. They 

participated in interview, questionnaire and in Focus Group Discussion (FGD) they assist 

the researcher as group leader. The researcher organized two groups in each school with 

the help of key informants. The key informants select the concerned destitute students. 

Seven students were participating in each group. In addition one active participant of 

PSTU (Parents Students and Teacher Union) chairman of Biruh Tesfa School is 

participating in this research as a key informant since he is so involved and concerned in 

destitute students ' case. 

On the other hand, from each school destitute students, teachers including who are 

not charity club members and school directors are participating as informants in 

questionnaire only. 

19 



r 

f' 

3.3.2. Site Selection and its foundation 

As the researcher mentioned before, after judging as destitute students problem is there in 

all selected schools, she found that as all the three schools are important to represent 

other government primary schools since they have different level of students ' 

desti tuteness situation. On the other hand as learned from the informants one of the 

primary school "Biruh Tesfa" is the well known with desti tute students' case than others 

and the rest two are in a better condition than " Biruh Tesfa" but they have also destitute 

students. 

3.3.3. Selection of research participants 

The participants of the research were identified and approached through a combination of 

the snowball method and deliberate choices. In some cases, thus one informant directly 

or indirectly lead to another, but the researcher also intentionally hunted individual whom 

the writer fell they know something as their approach or assumed that they would provide 

particular information on a given topic. In the course of the study, certain key informants 

were identified, who were interviewed several times and who become important in cross­

check info rmation. 

In non-probability sampling, the units are selected at the discretion of 

the researcher. Such samples use human judgment in selecting units 

and have not theoretical basis fo r estimating population 

characteristics. If the researcher is to select a sample of 200 school 

students, he may exercise hi s own judgment based on experience for 

including a given student in the sample. The sample so selected is 

called a judgment or purposive sample. Such a sample is arbitraril y 

selected because there is good evidence that it is a representative of 

the total population (Lokesh Koul, 1997 : 11 3). 

Therefore, using snowball strategy, it was discussed with different people in the school, and then 

se lected those who have a good knowledge about the issues under study as sources of data. In 

this regard, the participants of the study were teachers, which are participating in school charity 
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club members, destitute students as selected by their teachers, active participant of Parents' 

Students' Teachers' Union (PSTU) in Biruh Tesfa Primary School, and some parents of destitute 

students which are working in the school. An attempt to get parents in their house was not 

succeed since they are not available easily because they are far from their house most of the time 

in case of finding their basic needs. 

3.4. Data Collecting Tools 

The data inputs for the study were based on pnmary sources. Interviews, (structured and 

unstructured form) observation, focused group discussion and questionnaire were used as tools 

of primary data collection for the qualitative case study. For the sake of ethical consideration, 

the informants or participants who are involving in every tool the researcher used are informed 

that no harm will come to them or to the school system as a result of their participation in the 

study. 

3.4.1. Planning and conducting interview 

Interview is one of the means of collecting data in face to face matter. "For the purpose of 

research, interview may be used as a tool for gathering data required by the researcher to test 

hypothesis or solve his problem of historical, experimental, surveyor clinical type of research. 

This type of interview is called research interview." (Lokesh Koul, 1984: 176) 

At first hand, the researcher created a good relationship with interviewee, because as Koul 

pointed out, "in execution of an interview, a harmonious relationship between the interviewer 

and interviewee is most essential. A good rapport helps the interviewee to feel at ease and 

express himself willingly (Lokesh Koul, 1984: 177)." 

Unstructured interview was held before the structured interview take place. Because the 

researcher would like to know the attitude of interviewee, as they are willing to be recorded and 

how far they know the case what the researcher wants to grasp. Unstructured interview was done 

with PSTA chairman of Biruh Tesfa school, Tlu·ee representative and active participants of 

charity cl ub members in three schools, with this since the researcher creates good attachment 

with them, the researcher use unstructured interview as means of arranging the interview 

questions and asking the respondents to arrange other schedule to the structured interview with 
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this gap the researcher can understand that the respondents were not willing to be recorded. And 

it was good chance for the researcher to arrange interview research questions with check list in 

order to save time in writing what they replay. The unstructured interview also included students 

who can 't express themselves on questiOImaire and with the proposed students who are 

" supporting by the school for tri angulation case. 

Before starting the structured interview, schedule was arranged in advance and respondents were 

informed about the purpose of the study. An arrangement was made with the school 

administrators, PSTU's chairman, and charity club chairman. I used their convenient time. 

In addition with parents' who are working in the school compound also unstructured interview 

was held to have general idea. Since the researcher was informed as they can ' t read and write 

and can't give their feed back in writing. But while interviewing parents, the researcher could 

understand that one of them can read and write. 

More speci fi call y, the researcher conducted the open ended interviews with: 

I. PSTU Chairman of Biruh Tesfa Primary school 

2. Two Charity Club Committee members, from Biruh Tesfa primary school, Weyra 

Perimary School and Addis Tesfa Primary School.! They are teachers alsol 

3. Students, as selected by teachers from the schools. 

4. Parents of destitute students (from Biruhe Tesfa Primary School, whom are working 

in the school project) . 

The interview of the study was conducted with an informal conversation. The researcher was 

o listening the informants even though they out from the topic. But the researcher was obliged to 

remind them the objective of the study, and tell them to come to the point politely. 

, 

3.4.2. Questionnaire 

Questionnaire is one of qualitative data collecting tool. As scholars expressed it :"Questionnaire 

is a popular means of co llecting all kinds of data in research. It is widely used in educational 

research to obtain information about certain conditions and practices, and to inquire into opinions 

and atti tudes of an individual or a group." (Lokesh Koul, 1997: 146). 
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On the other hand, 

"The questionnaire is a form of interview by proxy, where there is no face-to-face contact 

between the interviewer and the interviewees. It is a form with pre-set list of questions requiring 

responses from the respondents." (Daniel & Firdissa, 2009:119) 

In addition the researcher can approve that questionnaire also used for respondents to use it on 

their convenient time and place without any interference. And it is also help full for shying 

respondents like most primary school students. But the problem is questionnaire can't be used 

for lower class students and for who can't read well and write properly. For this case the 

researcher required to read the questionnaire and write the answer for some students and also for 

three parents who are the only parents available in Biruh Tesfa School, by using a check list. 

The questionnaire used for this research is constructed in Amharic language since the researcher 

had agreed with informant teachers and the questionnaire is planned to dispatch to government 

primary school students. On the other hand the questionnaire is arranged in closed and open 

questions type. 

<:, Questionnaires that call for short or check responses are known as closed form or restricted type. 

o 

They include a set of questions to which respondents can reply in a limited number of ways. 

"The open-form or unrestricted type of questionnaire calls for a free response in the respondent's 

own words." (Lokesh Koul, 1997: 147) 

The researcher also forced to use questionnaire since some informants can't available easily 

specially teachers. On the other hand the researcher can 't collect destitute students from their 

class easily but after their lunch program their teachers selected better students, whom can 

express their idea in writing and understand the research question. So the snowball system helps 

the researcher to have better informants and hold these students for further study and the 

researcher used the same students to participate in FGD and used them to clarify their answers on 

the questionnaire and to triangulate their response to the questionnaire. 

3.4.3. Focus Group Discussion IFGDI 

Focus group discussion was treated as a part of the data collection instrument. The purpose of 

the FGD was to supplement and enrich the information that was collected through questionnaire. 

23 

On the other hand, 

"The questionnaire is a form of interview by proxy, where there is no face-to-face contact 

between the interviewer and the interviewees. It is a form with pre-set list of questions requiring 

responses from the respondents." (Daniel & Firdissa, 2009:119) 

In addition the researcher can approve that questionnaire also used for respondents to use it on 

their convenient time and place without any interference. And it is also help full for shying 

respondents like most primary school students. But the problem is questionnaire can't be used 

for lower class students and for who can't read well and write properly. For this case the 

researcher required to read the questionnaire and write the answer for some students and also for 

three parents who are the only parents available in Biruh Tesfa School, by using a check list. 

The questionnaire used for this research is constructed in Amharic language since the researcher 

had agreed with informant teachers and the questionnaire is planned to dispatch to government 

primary school students. On the other hand the questionnaire is arranged in closed and open 

questions type. 

<:, Questionnaires that call for short or check responses are known as closed form or restricted type. 

o 

They include a set of questions to which respondents can reply in a limited number of ways. 

"The open-form or unrestricted type of questionnaire calls for a free response in the respondent's 

own words." (Lokesh Koul, 1997: 147) 

The researcher also forced to use questionnaire since some informants can't available easily 

specially teachers. On the other hand the researcher can 't collect destitute students from their 

class easily but after their lunch program their teachers selected better students, whom can 

express their idea in writing and understand the research question. So the snowball system helps 

the researcher to have better informants and hold these students for further study and the 

researcher used the same students to participate in FGD and used them to clarify their answers on 

the questionnaire and to triangulate their response to the questionnaire. 

3.4.3. Focus Group Discussion IFGDI 

Focus group discussion was treated as a part of the data collection instrument. The purpose of 

the FGD was to supplement and enrich the information that was collected through questionnaire. 

23 



Some destitute students' responds on questionnaires were vague. The focus group di scussions 

were held in the three schools with a group of destitute students in case of their illegible hand 

writing and short answer on the questionnaire, and also to triangulate their idea and understand 

their feeling. The size of the focus groups was 8 informant students in each group in each of 

n three schools, in each group there are 4 females and 4 males. One of the groups was lead by key 

informant of the school and the other group was lead by the researcher and we were using check 

li st to collect the information. 

3.4.4. Observation 

[n this study the researcher plan and conducted observation to get tangible information of the 

school 's treatment for destitute students. To implement the plan the researcher arranged destitute 

students ' breakfast time, know their place and their presence with concerned teachers. The 

observation was made on non participant position, but the teachers who are treating the students 

know the researchers presence. 

G 

"Observation is the process in which one or more persons observe what is occurring in some 

real-life situation, and they classify and record pertinent happenings according to some planned 

scheme. It is used to evaluate the overt behavior of individuals in controlled and uncontrolled 

situations. Observational methods have occupied an important place in descriptive educational 

research ." (Lokesh Koul, 1997 : 176). 

a 

) 

Observational data especially non participant observation, permit the researcher to understand a 

routine practices during breakfast serving time for destitute students. As a technique for 

gathering information, the observational method relies on a researcher' s seeing and hearing 

things and taking a picture. Since the use of multiple research tools in qualitative research is one 

method to enhance validity. Observation was done in all three schools but they didn ' t allow the 

researcher to take picture of destitute students while serving their meal. 

On the other hand Biruh Tesfa School, made the researcher to understand as an additional project 

acti vity is doing in the school to support destitute students. The researcher can observe and take 

picture of hen culti vation, and cows fostering and planting vegetables for destitute students' 

consumption and for sale and to use the income for the school charity club. The researcher had 

taken pictures of fanning places of Biruh Tesfa primary school with workers on the project. 
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Since three primary schools are running treatment of students as much as they can, there is no 

student suffering with hunger as before. So, the researcher decides not to observe students in the 

class. But teachers who are concerned on destitute students' case are interrupting their teaching 

and communicate with donor in their teaching time, it is observed in Biruh Tesfa Primary School 

n once in the researcher's presence. 

3.5. Ethical consideration 

Denzin and Lincoln (1994), Merriam (1988) and Creswell (1994/2003) have remarked that in 

qualitati ve research full attention should be given for moral and ethical principles. Hence, the 

researcher has given a particular consideration to ethical principles developed by these scholars, 

particularly regarding ensuring informal consent and assent, developing confidentiality, 

maintaining anonymity and other related ethical issues. 

Accordingly, the researcher prepared and proposed a set of ethical principle or research protocol 

for her research and informed the participants throughout her study. Even though most research 

participants allow her to use their name and some are with hesitation, as it is for ethical case, the 

real names of the respondents were not used in the presentation of their responses. For ethical 

issue, the researcher would like to use their occupation in the school and their response only 

except the key informant from Biruh Tesfa Primary School Ato Mezgebu, since he is willing and 

positive and could be very clear while describing his activities in the schoo l. 

3.6. Data Collection Procedures 

Since the researcher approved the presence of destitute students in one of the three schools 

before, the first concern of the researchers duty before data collection procedure was to judge 

whether there are destitute students in other selected two government primary schools or not and 

are there participants who could provide the real information to realize the objective of the study. 

Then the researcher decided to communicate the school directors, she briefed them the aim of the 

study and they agreed and approved to the researcher as there is destitute students ' case and also 

there are activities to help the students. Fortunately the directors and their representatives in the 

three schools were wi lling fo r the researcher case and gu ide her to their "School Charity Club". 

Then general information has given by the researcher to them, all the concerned charity club 
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a 

o 

member teachers for destitute students' case are interested to the study and the researcher 

decided to go on the work. 

The first visit enables the researcher to understand as there is different level of students' 

destituteness in three schools. Which is related to number of destitute students, the students' 

complicated case and the schools activity for the case is so difference. In this regard, the 

researcher decided to work on three schools. 

In the second visit the researcher went to three primary schools with pilot study questionnaire 

which can help her to have a back ground of the schools, to know the attitude of respondents to 

answer her questionnaire and also to arrange a better questionnaire based on their response and 

to avo id unnecessary questions. 

The pilot study aware the researcher to communicate with concerned teachers and charity club 

members to destitute students '. 

The pilot study focused on the general information about the schools number of teachers, 

students, about clubs in the school , destitute students case in the school including their number, 

r.J presence of desti tute students related to teaching learning difficulties, about the concerned body 

for destitute students' case and majors taken to reduce destitute students' problem 

o 

o 

Based on the pilot study feedback, the researcher had decided to check also what is behind the 

destitute students? Because, most of the feed backs hold students' problem case is related to their 

parents/guardian problem and it is with different cases. Unfortunately, the researcher couldn ' t get 

the chance to collect information from destitute students' parents, because their 

parents/guardians couldn't available on their living area since they are going far to do their daily 

activity like dai ly labor, begging on the road, market places, and also in washing clothes for 

helping themselves and their children. As a good chance the researcher can get three destitute 

students parents in Biruh Tesfa Primary School tow of them are working in the school farming 

field , the one is working in the school compound, they are the only parents who participate in the 

research. But the researcher can get information through students and teachers about destitute 

students' parents/guardian. 
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On the other hand, the researcher adds other questions like: Since the respondents are telling the 

researcher as they break off their teaching in case of destitute students. The researcher wou ld 

like to explain more her question by asking how they can express their teaching difficulties in 

case of destitute students'. And what is going on in the schools to support destitute students, and 

o what are the achieved results after the intervention are added. 

3.7. Methods of Data Analysis and Interpretation 

The data collected from research participants were analyzed on ongoing basis using single-case 

analysis strategy where the researcher attempted to make a comprehensive analysis of the case. 

The use of a single-case analysis gave the researcher the chance for the in-depth understanding 

of the issues in the study. The researcher has also applied interpretational analysis, or 

categorizing analysis where, first, she coded and organized the data in to four major categories or 

themes in order to divide and group them and to look for connections or correspondence among 

categories or themes of the data. Moreover, she has utilized reflective analysis by using her own 

personal judgment or concepts and reflection to assess the case understudy, and to draw 

a conclusions. 

Cl 

Towards this line, the researcher has developed categories or themes based on the basic research 

questions. The category the researcher developed were: approving of the precence of destitute 

students is the case of teaching learning difficulty, the school the community and other 

stakeholders intervention in destitute students ' case, the recent condition of destitute students and 

the result of intervention, summary and recommendation in the final chapter. 

In this study qualitative methodical procedure is used. It wi ll focus on an in-depth qualitative 

analysis of the schools practices to support destitute students. In the field study, the researcher 

tried to grasp the answer of the aforementioned research questions, questionnaire focus group 

discussion, and observation were applied. Since the respondents were not willing to be recorded 

at the interview time, the researcher was using a check list and jot down important notes while 

doing interview and rewrite it agai n after the field work. 

The researcher administered a sequence of two to three interviews with the same respondents 

when ever things are not clear, while writing after field and the final writing of the analysis, with 
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a conclusions. 

Cl 

Towards this line, the researcher has developed categories or themes based on the basic research 

questions. The category the researcher developed were: approving of the precence of destitute 

students is the case of teaching learning difficulty, the school the community and other 

stakeholders intervention in destitute students ' case, the recent condition of destitute students and 

the result of intervention, summary and recommendation in the final chapter. 

In this study qualitative methodical procedure is used. It wi ll focus on an in-depth qualitative 

analysis of the schools practices to support destitute students. In the field study, the researcher 

tried to grasp the answer of the aforementioned research questions, questionnaire focus group 

discussion, and observation were applied. Since the respondents were not willing to be recorded 

at the interview time, the researcher was using a check list and jot down important notes while 

doing interview and rewrite it agai n after the field work. 

The researcher administered a sequence of two to three interviews with the same respondents 

when ever things are not clear, while writing after field and the final writing of the analysis, with 
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charity club members and concerned and volunteer teachers. The second or the third interview 

was happen after asking the respondents willingness and their convenience. 

The rewriting of interview was a little difficult due to different cases of destitute students. In 

addition the researcher used open ended questions to fill the questionnaires gap in most part, to 

get the respondents idea freely. But it was also a little difficult in taking time on reading their 

feedback. But most of their idea is the same and the researcher can understand in-depth the 

problem of destitute students from the FGD, it is harmonized with the teachers response. 

The first step in developing the observational study was to define in precise terms what would be 

observed. Beginning with the research problem the variables that needed to be observed were 

ascertain. Since it was impossible to observe everything that occur, the researcher decided on 

the units of the setting that were most important and then defined the behavior so that it could be 

recorded objectively. 

In the field visit, the researcher conducted observation for three days in each school. The focus 

was on observing and recording the meal time of the schools. The researcher was observing in 

non-participant observer manner; for destitute students but volunteer teachers who are serving 

and coordinating students feeding time were informed as the researcher was there. Detailed data 

were recorded as field notes what was going on while the researcher was in the fie ld. Field notes 

were dated and the context was identified. The field notes were written immediately after 

leaving the place. The field note is attached with this paper in the annex part. 
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Chapter Four 

Data Presentation, Analysis and Interpretation 

The general objective of this study is to examine the teaching learning difficulties of three 

selected government primary school of Addis Ababa due to destitute students. On the other hand, 

the researcher would like to investigate the schools and other stake holders' intervention to 

reduce the problem and to support the students and how the problem affects teaching learning 

schedule . 

In this part of the study the researcher tries to analyze and di scuss the data collected from 

respondent teachers, (including charity club leaders and members), PSTU Chairman and 

member, destitute students, and parents. The teaching learning difficulties in three schools in 

case of destitute students is discussed; this discussion gave chance to the researcher to know the 

problems behind destitute students. Intervention of the school and other stakeholders to 

supporting directl y destitute students and indirectly the teaching learning activities and the 

recent condition of destitute students' and the teachers ' engagement in this respect will be 

discussed. 

4.1. General Review ofBiruh Tesfa, Weyra and Addis Tesfa Primary 

Schools 

Biruh Tesfa, Weyra and Addis Tesfa Primary Schools are situated in Addis Ababa, Kolfe 

Keranio Sub City. Biruh Tesfa primary School is very close to ALERT Hospital. It is older than 

Weyra and Addis Tesfa primary schools. 

The researcher would like to clarify about Biruh Tesfa primary school, since the destitute 

students' problem has relation to the environment. The historical and important acti vities of the 

school information is obtained from the chairman of PSTU, he is a key informant person for this 

research in this school. The researcher interviewed the chairman after arranging hi s convenient 

time; the day was Saturday, March 30, 20 13. The interviewee agreed with the researcher to use 

his free time and the interview was conducted from 9:30am to 2:00pm. 
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As written on the signboard of the school at its main gate and the information from the key 

informant, Biruh Tesfa Primary School was establ ished in 1948 E.C. in the Emperor 

Haileselassie' s reign in the order of "Lei let Zenebework" after the establishment of ALERT 

Hospital, the fonner Zenebework Hospital. Since many people were coming from different parts 

V:. of the country and overseas to get the ALERT Hospital's treatment to leprosy illness, the school 

was needed to teach the children of these patients who were resided around the Hospital. 

o 

c 

Biruh Tesfa School has 71 teachers out of which 33 are males and 38 are females. In the 

academic year of 2005 E.C. the school enrolled 997 female and 782 male students and the total 

number of students is 1779. 

Weyra primary School is located at south east of Bethel Hospital in 06 Woreda of the Sub City. 

The school was inaugurated in 2000 E.C. This is a school where the researcher has got 

information for the first time about destitute students, while she was attending one of student 

parents ' meeting in the far back of thi s research. Weyra Primary School registered 2230 students 

in the academic year of 2005 E.C. Out of which 1266 are female students and 964 are male 

students. In th is school there are 77 teachers out of them females are 54 and 23 are males. 

Addis Tesfa Primary School is located north of Rethel Hospital and it is launched in l996 E.C. 

Number of teachers in the school is 45 out of these 22 are males and 23 are females. In the 

academic year of 2005 E.C. the school enrolled 1461 students, 636 of them are males and 825 

are female students. 

4.2. Research participants in the three selected primary schools 

The researcher planned to get feedback from respondents by using 10 teachers from each school 

and dispatched the questionnaire. Out of ten questionnaires, 8 questionnaires returned from 

Weyra School, 6 returned from Biruh Tesfa School, and 8 are returned from Addis Tesfa 

School. Since the majority of the questionnaire is returned back with feedback and almost the 

teachers respond is the same type the researcher decided to use as it is. 

60 questionnaires were di spatched to all the three schools' destitute students from these 45 

feedbacks were returned. Since the researcher is not satisfied on questionnaire response of 

students in case of illegible handwriting and short replays, she was forced to arrange focus group 
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di scussion with students in collaboration with each key informant teachers of the schools. Focus 

group discuss ion was held in two groups per school, the participants were selected by charity 

club leaders and the students are destitute students whom are using meal service of the school. 

The researcher gave check li st for charity club leaders and used for herse lf too in group 

':J di scussion. The FGD strength the response of destitute students since it is held in face to face 

manner and the researcher fi nds that the students' response was similar to their teachers. The 

following table, (table one) shows the number of respondents with their positions in their 

schools. 

c: 

Table 1 

Research participants in the three selected Primary Schools 

Biruh 

Respondents Tesfa Weyra Addis Tesfa 

type School School School Total 

F M F M F M F M Total 

Teachers 3 3 7 1 4 4 14 8 22 

PSTU leaders 

and member - 1 - - - - - 1 1 

Students 12 11 6 6 5 5 23 22 45 

Parents 3 - - - - - 3 - 3 

Key informants - 1 1 - 1 - 3 - 3 

Total 18 16 14 7 10 9 43 31 74 

In thi s study the researcher used key informants from each school depending on their very 

nearness to destitute students' case and they are highl y concerned for the case in each school. 
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4.3. Teaching learning difficulties due to destitute students in the 

three selected primary schools 

The researcher was made aware of the availability of destitute students in the three selected 

primary schools in different ways mainly from these schools' directors upon the beginning of the 

formal di scussion. Their presence makes the concerned teachers busy in humanitarian activity in 

coordinating destitute students feeding program including communicating with philanthropic 

groups and individuals. They also spent extra time to discuss the issue since they face financial 

problem. 

To come to the point of the destitute students' presence and their being the case of teaching 

learning difficulties, the informants would like to narrate the previous condition how they 

overcome the problem and rich at present which is discussed as follows. 

4.3.1. Biruh Tcsfa primary school 

As per the responses of informants, the destitute students do not come to school with 

psychological readiness, happiness, complete learning materials, clean clothes, lunch, by 

completing their home works, etc. due to their multi dimensional problems. Thus they do not 

properly follow their lesson and the teachers make themselves busy in supporting them instead of 

teaching according to the school schedule . Here the point has to be underlined is students 

coming school with diffe rent problem and without readiness to learn could make teachers not to 

teach in convenient way and in cause of their problem the students themselves also couldn 't 

learn as expected. 

As the informant expressed how the students condition persuade teachers as: 

There are compassionate feeling volunteer teachers in the school. 

They couldn ' t ignore students ' deep-rooted and routine problems. 

They are supporting them starting from buying bread and biscuits 

with tea individually up to establishing regular feeding center 

cooperatively by sacrificing their working and spare times. Most of 

active participants of these activities are members of the charity club 

teachers of which women are dominant. 
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This is also confirmed by the teachers themselves as "The situation of destitute students was 

something that cannot be ignored. Unless they are treated well, they can't follow what they are 

teaching. Since destitute students are suffering from hunger, sometimes they sleep or fall down 

in classes." This will change teachers teaching attention to other activity because most of the 

time teachers are very near to their students than other school community; they are sens itive and 

first care givers. The students' problems make the teachers not to teach in a healthy condition. 

They only talk but the students can't follow them attentively what is given in the class and thus 

teachers are forced to interrupt their teaching and involve in students problem solving. 

This shows that the teaching learning process is aborted due to treating and feeding destitute 

students. So the condition forces the teachers to know the students' problem by discussing with 

GI them about the root case. As a result teachers could investigate that the problems behind the 

students are harming students learning potential. As respondents say, some of the reasons which 

put students in problem are: parents being without a job in case of disability, most of them are 

living with begging, parents are not educated and do not give attention to education, economical 

problem, health problem, students being orphans Iboth parents or one of them, having 

intoxicating lalcoholicl fathers, students living with step father or mother, parents' separation, 

residential area's influence, etc. 

.0 

Teachers' activity to help destitute students is not limited in class only. They involve in fund 

rai sing from the school staff, from NGO's, in school charity club and food preparation activity 

by cooking and serving students before and now by coordinating and controlling the process. 

These all consume their teaching time as pointed out by respondent: 

... . On the other hand when donor organizations andlor individuals 

need to have information about the students, or when they need to 

extend their project, the school administration is usually obliged to 

call teachers to give feedback about their students even while teaching 

since we know every activity of destitute students' related cases than 

the school' s admini strator. 

It is additional case to reduce teachers teaching time and made them exhaustive whi le coming to 

class to teach. In concluding causes of destitute students' presence to teaching learning 
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difficulties in Biruh Tesfa school, it is clear that education needs complete physical and 

psychological readiness. But as mentioned above, multi dimensional problems make the 

students to fa ll down in the class, to be sleepy, scratching, and yawning, etc, and these situation 

interrupt teachers' routine classroom activities, As a result, students being in problem lead 

teachers to involve in so lving students problem both of which highly affect the teaching learning 

process by reducing teaching and learning time, 

4.3.2. Weyra Primary School 

Weyra School's key informant also approved that the destitute students' problem creates 

teaching learning difficulties as mentioned below: 

Destitute students come to class without complete learning materials 

which opens the gap for side talk and classroom disturbance, They 

also come without lunch, eating their breakfast & preceding dinner 

which make the students tired, bored, yawing, sleeping and even 

falling in the class due to hunger, These make the teachers busy to 

give humanitarian support to their students, They do not wash their 

body and school uniforms timely and thus scratching frequently in the 

class. They also come without doing their home work, 

One of the destitute students also expressed himself as: "While [ am coming to school, I am not 

thinking of what I am learning, but I am thinking of my hunger fee ling, and I am not interested to 

learn, I feel sleepy and exhausted." 

o The students coming school without completing learning materials made students not to learn 

instead they are chatting, On the other regard, parents/guardians are causes for students coming 

to class without text books, The informant says: "Some of them can' t come with their text books 

because they afraid of being stolen in the school and not to requested to pay at the end of the 

year". 

Other two students also expressed the case as: "We attend our classes without having breakfast; 

we couldn ' t fulfill every learning material so, how can we learn smoothly? We don ' t use school 
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uniform while coming to school because our parents can't afford to buy it", "We feel tired and 

sleepy because we cannot sleep on time and we can ' t follow what is going in the class." 

This information indicates the researcher that the destitute students are not physically and 

psychologically ready to learn in cause of their parents/guardians economic problem, their being 

uneducated and their health case. All these students' problems make the teachers to be the 

primary supporters of destitute students in providing possible learning materials if possible or to 

share textbooks with their friends; providing temporary feeding, treating them while falling 

down, etc. The teachers' humanitarian and professional activities during teaching time and the 

destitute students' suffering in the class room during learning time both are highly affect the 

teaching learning process. 

4.3.3. Addis Tesfa primary school 

The researcher also observes teaching learning difficulties due to destitute students in Addis Tsfa 

primary school. 

One of the informants expressed the teaching learning difficulty due to destitute students' as: 

"Starting irom school line up ceremony up to class we can observe different conditions on them 

like fa lling down, sleeping, scratching, lack of attention, unhappiness, not participating, 

incomplete learning materials, late coming, not using school uniform, not being clean, etc. As a 

result, teachers are treating students instead of teaching." 

According to the key respondent of Addis Tesfa School, (the schools' charity club leader and 

teacher) expression, her first feeling and the measure she took in this way: 

I am a founder of charity club in thi s school. The reason that 

persuaded me to involve myself in thi s activity was, whi le I am 

teaching in a class, one of my excellent students come to the class 

without doing her home work frequently. When I asked her the case, 

her response was only crying, I took her out of the class and tried to 

know her case. She to ld me that ' teacher! I can' t manage life I can ' t 

learn without having at least breakfast, I am hungry and exhausted.' 

What she was telling me was very touching, for the time being I 
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treated her with what I have. Then I discussed with my friends I 

mean, teachers in this school , about the condition. My colleagues 

also told me as they have such students, they understand me once 

since they have the problem and we plan to start support and form 

charity club. And we decide to call all destitute students and to know 

their number. 

From this the researcher understands that in Addis Tesfa School also destitute students are causes 

of teaching and learning difficulties. Starting from school compound to classes their problem is 

visible. They are late comers, they fall down in the school compound, they don't have attention 

to learn, and they are not participating in class activity because they are not alert in case of 

hunger, they feel sleepy, they leave the school in the afternoon in case of hunger, and they come 

to school without learning materials. All these affect the teachers' teaching schedule since they 

are highly concerned to support their students. Students are also affected not to achieve the 

required lesson due to their unmanageable problems. 

In all cases of the three schools, it is found that the presence of destitute students affects the 

(" teaching learning process in the following cases: 

• Destitute students come without eating their breakfast and even the preceding dinner and 

thus they feel hungry, sleepy, yawing, and even fall down in the class. It changes 

teachers ' attention to these students rather than teaching. 

• Destitute students do not come with clean clothes and body and thus they scratch & feel 

di scomfort in the class room and can't follow the class properly. This disturbs the class as 

a whole and teachers teaching interest will discouraged and obliged to discuss with the 

students. 

• Destitute students can ' t have completed learning materials and they can't follow and 

copy all the required notes of all subjects given by the teachers, and also they can' t do 

their homework. This is also forcing teachers to know their problem and it also share 

teachers teaching time in trying to solve their problem. 

• Destitute students come late to the class because some of their parents are beggars, and 

they have to provide them breakfast, so they are waiting for their parents until they return 

and late from the class. On the other regard the case for students late coming is their 
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residence condition. They can't sleep on time if they are li ving in a house of alcohol 

beverage sellers. And the students' engagement in house work and being late to sleep 

also contribute for the late coming case. Because they calmot sleep on normal time and 

couldn ' t wake up early in the morning. 

All pointed out destitute students' problems creates gap while teaching learning is taking 

place. These reduce students learning time and teachers teaching time too. The case 

made students not to be engaged in learning activity. But as pointed out by scholar, 

"Students engagement in the learn ing process or engaged learning time, is a key behavior 

that refers to the amount of time students devote to learning in your classroom" (Borich 

20 11 :12). With thi s it is clear as the main performance that refers to the amount of time 

students offer to learning is missing with different reasons. So, destitute students' 

problem and their coming school with different problem create teaching learning 

difficulty. The following table summarizes different type of problems created by destitute 

students and how it makes gap in teaching learning time. 
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TABLE 2. 

c Teaching learning difficulties in the selected three government primary schools in the case of destitute 
o Zl 
c..c students 
'" '" ~"O Biruh Tesfa School Weyra School Addis Tesfa School 

• Students personally interrupting teaching 
'" "- sessions as they got sick from hunger. <1/ 

.Q • Sleeping in the class 
5 
<1/ • Sometimes they are crying No PSTU No PSTU 
5 • They are sick frequently and absent from Activity for the case Activity for the case 
"- the class repetitively 0 

'" • They don't have learning assistance "-
<1/ materials (like pen, pencil, exercise books) "0 
<.s • They come to class without doing their 
~ 
~ 

home work and 

E-- • Failure to participate in class activity. 
r.rJ • They didn' t care about their hygiene. 
~ 

• We are not ready to learn in case of • I come to school without fulfilling • I come to school without 
hunger, tiredness, sickness learning supportive materials. my having breakfast so I 

• Can't do our homework since we are parents didn't allow me to take my can ' t learn, 
engaged by other work after class textbook to school because they think • I am late comer to school 

• Have to treat my patient mother/father that it will be stolen or taken by because I don' t feel good 
• Have to assist my parents work somebody then we can't afford to pay to out from the house 
• Have to work at home since I am living they said. without breakfast. 

with my relative • I am sleeping in the class in case of • I can' t participate in class 
• Have to sell "Kolo" on the road and in Tej starvation activities . Because I am 

'" Bet • I can't participating in class activities unhappy and tired .... 
" C • Living in Tej Bet, can't do home work since I am tired and hungry • I come school without -:: ~ and sleep on time • I am unhappy doing my homework :'.::"0 - ::I Need to run out from the class since we are '" • '" .... • I can' t keep my cleanliness. Because I • I am absent repeatedly 
QrJ) thinking of doing something out side to do don't have access. 

- --
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some work and can buy bread. 
Can't keep self cleanliness since we don' t 
have access to do so. 

They come late to the class 
They are unhappy, they are scratching their 
hair, they are yawning, they are sleeping 
while we are teaching 
They did not keep their cleanliness 
They come school without doing their 
homework 
Since we understand as students are not 
following us while we are teaching, we 
also interrupt our teaching and need to 
communicate with our students. 

o 

• 

• 

• 

• 

• 
• 
• 
• 
• 

o 

Teachers can' t teach by forgetting me 
and other students who are in problem, 
they wi II treat us and buy us bread and 
find other solution. They also crate 
communication with ou~arents. 
They come without learning 
supportive materials 
They are sleeping in the class in case 
of hunger 
They are not participating in class 
activities 
They are careless for their lesson 
They are unhappy 
They are naughty 
They did not keep their cleanliness 
Sometimes they are crying. As a result 
we can't teach as we planned, instead 
we wi II treat them and buy them bread 
and other solution related to their 
problem. 

• 

• 
• 

• 

• 

• 

• 

• 

o ') 

They come to school 
without having breakfast 
so they can' t learn, 
They are late comers 
They are not participating 
in class activities 
They come school without 
doing their homework 
They are absent 
repeatedly 
They are not playing with 
their friends, they fee l 
loneliness 
They did not keep their 
cleanliness 
Then we are obliged to 
involve in their cases. 
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4.4. The school community and other stake holders involvement to 

support destitute students 

4.4.1. Biruh Tesfa Primary School 

In this school , the main actors in supporting destitute students are members of charity 

clubs who are also teachers. As the researcher understands, in Biruh Tesfa School, all 

members of charity club and participating in destitute students' case are women teachers. 

They are always attending in students dining room at serving time, they make follow up 

on preparation of the destitute students meal. They are always planning and coordinating 

the cook in destitute students' meal preparation. 

Though all teachers are not participating in donating destitute students, limited volunteer 

teachers' participation has a good effect on it. They are feeding destitute students once in 

a day, giving learning materials and cloths by themselves or through donors. Doing 

follow up on students, by contacting them with non government organizations, (NGO's) 

and other donors, advising destitute students, they are also teachers who are contributing 

money from their salary every month, this activity includes administration staffs starting 

from gate keeper to the directors. 

According to informants of charity club members, about the school administrators: 

In addition to their contribution to destitute students, the school 

administrators are participating injinding donors and facilitating the 

donors' intervention. While visitors are coming to see students they 

are giving information without feeling tired and boring, make good 

communication with donors to gate their support as needed. 

With this all effort, by now every week day there is lunch for 400 

students. (Is held Ji'om IO:45am to 11:10am) to assist students in 

reJi'eshing between lunch and breakfast. It makes them bright and jilil 

energized. 

As respondents ' explanation about the feeding time, they prefer this time because they can't 

afford to provide breakfast and lunch for 400 students, they know as they are coming school 
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without having their breakfast, but if they feed them with this time it could be breakfast and 

lunch at least they can stay in the school without hunger. 

On students' side schools intervention is expressed with great thanks, they pointed out that: 

Unless the school intervention is there, we won't be at this juncture. 

Many of our friends were forced for dropout. We were forced to 

share our parents begging work. In addition, we wou ld be repetitively 

absented, late from school because our parents have to beg and feed 

us our breakfast. We couldn ' t learn properly, we couldn't do our 

home work and we couldn't be student at all. We need to rash out 

from the class in the especially in the afternoon because we can get 

other school students lunch remainder from their lunch box before 

they go to their home. To use this chance we would escape from our 

school before time. 

With all ideas mentioned above, school staffs intervention to share destitute students' problem 

was effective and it can reduce students suffering in learning time, students drop out, and also 

teaching learning difficulty. But the informants were telling the researcher as the problem is not 

avo id for good and the donors conditions are not in sustainable manner. And they are thinking of 

facing of shortage for destitute students supply. 

On the school involvement case, the school Parents Students and Teachers Union (PSTU) is the 

one which is paying more attention for destitute students case as the school charity club in Biruh 

Tesfa Primary School. In this school PSTU is playing a role related to destitute students, with 

community in education, in development and in health case it is communicating with destitute 

students parents with al l cases. 

Since the key informant is the chairman of PSTU in the school, he explained deeply, the 

researcher about its activity integrated to destitute students' case, with community, in education, 

health and development. 

At first we have to know that, to be effective in PSTU roll all 

members have to be volunteer, without willingness and interest being 
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a member only won't make us effective. PSTU is a formal association 

which is formed in proclamation. The members are parents, students 

and teachers. In thi s environment case the parents can 't participate. 

Because they are busy with daily labor and going far to begging so 

they can ' t come. 

Related to destitute students, the informant said, "PSTU is a father and a mother of destitute 

students in this school. Solving destitute students' problem is one of PSTUs duty which is 

showed on education quality package it is one of the six main objectives. Since, school 

promotion is integrated with students and teachers life promotion. " 

The school PSTU is working with teachers; they can get information about destitute students 

through teachers ' . To include students in charity club, the PSTU members will study the status of 

the student by visiting their parents or guardians. After this process they permit the student to 

use the school feeding center. 

Biruh Tesfa's school PSTU has interaction with the community in addition to destitute students' 

case, in education, in development and in health activities . 

As respondent said, 

PSTU is not expecting support from this environment's community 

but their sending their children to the school is a great support 

because if they are not sending students to the school , they would be 

in more complicated problem, in addition to poorness they would be 

illiterate. The society is welling and is interested to support the 

school, but they have health problem some of them are disabled to 

work and have economical problem. 

Instead the school PSTU expecting from the society is to share ideas about their children with the 

school and sending them to school on time and helping them with good moral not to dropout 

their learning, sending them on time, keeping their cleanliness and doing their follow up for their 

children. Because based on communities ' information and need, they can do or plan things 

important for students. And the informant expressed one event about communities' participation 
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as: " It is unforgettable while the school fence is doing they were been with us. To do the 

basement of the fence there would be more expense unless they are been with us. They were 

straggling too much since their injured hand is bleeding." With this the researcher understands 

that if schools have good relation with the community, parents or guardian many school 

D problems could be solved. As respondent the school PSTU strengths its relation with parents to 

keep on sending their chi ldren to school, to take care of their children and to save chi ldren from 

drop out. "To have good relation with the community, before beginning the class PSTU wi ll 

introduce its yearly plan and what it is expecting from the parents and they wi ll approve the plan 

yearl y. PSTU involve in parents not in education case only to support educational activity, it 

also tries to intervene on development and health cases. 

J Other PSTU activity in this school is seen on its three projects. They are poultry, dairy and 

vegetable farming. They are using the products mostly to the destitute students whom are living 

with HIV/AIDS virus and to the school charity club and for sale too and the income is also to the 

charity club. 

For this project and other activity the school PSTU hired destitute students ' parents in the school 

c; they are working in farming field, in poultry and in cow milking and treatment. The researcher 

of this study had made interview with three parents in the school two of them are working in the 

vegetables farming field. And one of them is working in the school compound by controlling late 

students and informing their name to PSTU office, let the researcher give the name for this 

women PI (parent I). On the other hand, PI is also has a duty of controlling of the disabled 

students' lavatory, as she explained, 

~, I am a member of Parents Committee. I have two children learning in 

this school. Mine is 14 years old and she is learning in grade 7. My 

husband passed away in case of HIV AIDS, I am regular medicine 

user for HIV AIDS . By chance my daughter is free from the virus. 

The other child is my older daughter's son, his father was passed 

away in case of HI V AIDS and his mother is passed away in accident. 

In this school I am working in Birr285 salary. Since it is not 

sufficient to help myself and the children, I am obl iged to do dai ly 

work. 
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On the other way P I is telling to the researcher 

My son is using school charity club se rvice, with this 1 would like to 

thank the school. But the problem is some teachers are not giving 

attention for destitute students case and make them late in the class 

and my son is missing the lunch time. 

On the other hand 1 know this schools charity club activity well. 1 

have complai ned that the charity club is not serving the proper 

destitute students. There are some students whom have parents with 

good economic condition their parents are working, they are renting 

house and getting income but their children are serving here. So 1 

prefer to reject my sons name from the li st, they took our name and 

picture but we are not beneficiaries'. 

With this idea the researcher was surprised because she has information as they are taking many 

steps to select destitute students but how it comes? And asking the respondent as "what do you 

think in this regard? Can you comment what has to be done? PI responds; "I wonder if the new 

committee arranged and it is better to select the real destitute students." 

If this is really happened the school and PSTU has to study the case and come to its better 

working condition by correcting the problems. And all teachers has to understand their students 

problem most of them know their students case but as informant, may be the teacher who 

delayed her son from feeding time, may be new staff, Teachers have to share their students 

condition. 

Other respondent is P2 she is working in the school farming field for four years. She has got a 

chance to work here while the school's poultry beginning. When vegetable farming started, she 

came here. In previous time one organization was paying her 465Birr. The organization stop 

working here, but the project is there and the school PSTU is paying her the same amount of 

money as before. She has also complaints about destitute students support activity. 

I have two children whom are learning here. But they are not getting 

support from the school charity club; their father is passed away 
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before 9 years. I don't have other means of income except my salary 

to help myself and my children and I was ask ing the school charity 

club to support my children in school feeding service but they didn ' t 

allow me. I know as they are giving service for students who have 

families and living in a good condition. I wonder if they select 

destitute students again, by understanding students' problem and their 

background. 

Other parent respondent is P3 she is also working in the school farming field. She is working in 

the farming field and paying the same amount as P2. She has two children they are learning in 

thi s school. Their father was a so ldier and he is injured in the war time. As respondent said; 

"I have to help myself, my husband and our children. We don't have 

other means to get other income and always I face shortage, I wonder 

if the school gives me chance to support my children at least once in a 

day. I was asking the school charity club but they are not welling. I 

wish if the school arrange a committee again and check as who has to 

get support. Because we know there are some students who have 

good conditions to live in their parents' side, but they are sharing poor 

students' possessions. 

Here al so the researcher would like to say, school PSTU good activity has to be seen in a better 

way, its mistakes has to be corrected and problems has to be solved children who are in a better 

condition can learn easily but students who are in severe problem with hunger may expose to 

(, drop out so it is advisable to check their doing and save other students from school dropout. 

In concluding the PSTU role in Biruh Tesfa School, its activity is admirable because it involves 

in many cases. On teaching learning process, on destitute students' case, in teaching the society 

as working is better than begging and showing parents how to take care for their children 

education . This all activity is help filII to continue children education and to avoid drop out. As a 

result it wi ll lead to the well being of the society. 
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There is school clubs in this school with different objective, charity club is the one which is 

playing a role on destitute students' case. The researcher was asking the informant teachers of 

Biruh Tesfa School about the clubs. The response was; 

[n destitute students supporting case the charity club is the main one. 

Other clubs have their different duty and advantage. They made 

students to be creative to have self confidence and made them to 

know as they have different talents. For instance it makes the chi ldren 

to know their rights and obligations. On the other hand, school clubs 

contribute to students in social cases, in work creativity, health care, 

and made students to create change on their parents living also. 

As the researcher understands, there are different clubs in the school but they don ' t have 

coordination to do something together. All are trying to fulfill their duty. [f there is 

harmonization and unity especially with the school charity club they could do better thing to 

support destitute students' . 

As respondents information Woreda's activity related to destitute student case is low. 

They didn ' t play their role in giving clear and true information about 

the school problem for the concerned body; they simply report what is 

done here. At least it would be good chance if there is somebody 

from our school to represent our school who is working in Woreda 

label , because since he/she knows the school problem he/she could 

explain about the school problem always. And whenever, NGO's are 

coming to Woreda Offices to work something he/she would direct to 

this school, because we need to work strongly with NGO's since we 

have beginning projects still, we could strength it and make it 

sustainable. For instance in 2004 E.C. there was somebody in Woreda 

Office who knows about our school condition and we could gate a 

chance of sponsorship for 300 students from NGO's and from 

Workers Association Office, they servedup lunch service for one year. 
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We wish to work with Woreda Office but they are not concerned one 

in educational acti vity case. Every time they are suffering with resent 

conditions and fo rget their responsibility. 

Here also as the researcher understands that the Weredas intervention to reduce destitute 

students' problem seems in significant. But primary schools are accountable to Woredas and they 

have to work together to reduce destitute students problem and to decrease teachers additional 

working load it is reducing their teaching time and their other professional activity. On the other 

hand it has to be known unless and otherwise teachers involved in destitute students problem 

reduction activity, desti tute students couldn ' t learn with their all problem. 

4.4.2. Weyra Primary School 

Here also as teachers are very near to students than other staffs in the school, they are the first 

care giver and info rmer of students' problem to other stakeholders. Teachers very often help 

their students by themselves first but when the problem is serious they are forced to make it 

known, to so lve students' problem and make them to stay in the school. As informants ' response: 

I will discuss with the student, about himselflherse lf and his parents 

and I will create contact with hi s/her parents . I will plan to help him 

starting from myself to other ways. 

In my part, I will do my support as much as I can. I want to know 

his/her parents living condition and I will info rm to school charity 

club hi s problem. 

After I understand the students' problem I am trying to feel the gaps. 

If he/she doesn' t has pen or exercise book I will buy and give 

himlher. And if shelhe is hungry I will buy something for the time 

being and I will inform to the school charity club. 

I will advise him/her and make hi mlher to continue his/her school. 

In thi s school context, the main responsibility to support destitute students is burdened upon the 

schools chari ty club. At the beginning, volunteer teachers and staff of the school are helping 
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students in different ways by feeding them for the time being, by buying them pen, pencil , 

exercise books and giving cloths. The school's first intervention was made by serving them 

bread and water only. To strengthen the clubs activity, the school charity members creates 

contact with parents on parents ' day in the school, they start telling the fact and collecting 

money, finding donor organizations and asking financial support for the case . 

... by strengthening our request to different donors we can serve 76 

students Enjera with wat IS hero, vegitab lesl for lunch time only. With 

this stage also we are suffering from financial problem, because the 

organizations' that was donating us are terminated their aid. As a 

result we are suffering to match students' number with what is on our 

hand. With such a case the club faces financial constraint to serve 

destitute students regularly. the charity club obliged to focus on 

students of lower grades (1-5) only, including 2 students from grade 

six in case of their critical problem. 

In other regard, in Weyra primary school there are school clubs wi th different objectives but they 

::> are not very involved in destitute students' case. PSTU's activity related to destitute student is 

not strong as Biruh Tesfa. As respondent, "PSTU is not involved in charity clubs activity unless 

we ask them to do something; if we ask them to help us they wi ll be with us and assist us" 

Regarding to school clubs activity; 

I believe that charity clubs working with other clubs is important and 

effective. For the time being there are some activities in between 

clubs but we have to strengthen it, fo r instance charity club is working 

with the following clubs: 

• The school charity club and Civic and Moral club are searching donor 

organizations and through the charity club, they are supporting 40 

students in serving meal. In addition the Civic and Moral club 

assists 10 students in clothes and other materi als . 

• The Red Cross Club and Girls Club were participating by arranging 

thei r commencement programs and serving meal The school 
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recreation club "Agerehin Ewek" Club also giving the money what is 

remains from the trip to the Charity Club. 

On researcher opinion if school clubs are working together by understanding each other and 

sharing their ideas they could strength destitute students' support in different way. The 
(") 

o 

researcher also raised other stake holders' intervention on destitute students' case. As 

respondent, The school charity club in collaboration with school staffs and the community 

sharing destitute students' problem since 200 I E.C. In addition to school community intervention 

and support, there is the near communities' involvement and assistance. The participation is 

expressed by the informant as follow. 

In addition to our effort to support students, from Community Social 

Associations (Edir) by the name "Tekewa", from private schools, by 

the name "Kruze school", persons and our school administrator were 

standing with us and they were the main role player, they made the 

school charity club to be effective and made students to stay in the 

school, without dropout. And parents' assistance including Weyra 

extension students and teachers are also contributing to strength the 

support. At the beginning of our intervention we were serving 

students in a fi eld . By now we have a dining hall and we are using a 

clean chitchen, it is also happened in case of others intervention. But 

with no reasons some of them stop their donation. 

In this regard the informant pointed out that: 

With this condition, we became unstable, we afraid that we may stop 

supporting destitute students and they may face problem again and 

they may be out of school. 

As the researcher understands, the charity club has financial problem to feed destitute students 

regularly. Still the school charity club is asking donation on school meeting day and going to 

donor organizations. This activity reduces teachers teaching time since they are concerned and 

involve themselves once in the activity. 
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While comIng to government organizations intervention to support destitute students, the 

respondent pointed out the following ideas. "There is no any intervention of government 

organization, including Woreda. The Woreda Office knows the problem but no action is taken in 

case of budgets problem as they said". 

In concluding her idea the respondents said, "We have to know that helping destitute students 

means helping to continue education and reducing drooping of education." This is also the 

researchers idea unless destitute students are treated, they will exposed to school dropout. 

4.4.3. Addis Tesfa Primary School 

As aforementioned schools, in Addis Tesfa Primary School also teachers are near to their 

students than other staff of the school, it enables them to be the first solution finder for destitute 

students and whom that can express their problem for other community. Because they can read 

their students' face and follow their activity while they are teaching. 

The teachers' first respond while they are getting students in problem in teaching time is as 

follows: 

• When the student is sleeping in the class, I wi ll take him out from 

the class and I will talk with him and understand his problem. For 

the time being, I will give him money to buy something and to eat. 

If he/she is not using school charity club, I will write him a memo 

to take it to the club. 

• When [ get my student without pen or exercise book, I will give 

exercise books and pen. I will search and contact donors to 

support students. I facilitate social associations (Ed irs) to support 

students. 

• When [ get my student in dirty and ragged cloth and coming class 

without school uniform, with the help of vo lunteers' teachers' 

contribution we could provide school uniform to destitute 

students. 
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One of the teacher in Addis Tesfa School told the researcher her experience as: 

"I am a founder of charity club in this school. The reason insisted me 

to do this was, while I am teaching in a class, one of my excellent 

student was coming class without doing her home work, unusually. 

While I am about to ask her, instead of answering my question she 

starts crying, I left the class with her; what she was telling me was 

very worrying, I discussed with my colleagues about the case some of 

teachers were facing this problem as I did so we plan to start and form 

charity club. We decide to call known destitute student from the 

classes and we plan to serve them at lunch time. On Megabit 8, 200 I 

we start serving destitute students. 

With such different events teaching learning process interrupted and teachers ' duty is changing 

to treating students than teaching. With such case it has to be noted as teaching and learning 

time are rejected in case of the conditions. 

Teachers couldn ' t stop students' follow up after the first support because, their first aid is not 

solved the problem for good. For this maller the school and teachers are working strongly. 

Before the charity club starts its work as now, the school and the teachers are supporting students 

for a long time. At first the founders were limited teachers. By co llecting cents from teachers and 

students, they were making biscuit and sell it in the school, we form income generating system 

and we could serve lunch for more than 3 1 destitute students. 

On the other hand teachers and other staffs monthly contribution was 

also help full. They were paying starting from S Birr to as much as 

they can monthly. 

But as respondent, there was bad feeling in this activity, some staffs were saying "The teachers 

by themselves are needy, they won't give the collected money to destitute students .... ," Some of 

them were complaining as if others activity is for their benefit, but they tolerate all thing and 

continue their activity to reduce destitute students problem and made them to stay in learning 

activity. 
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At the beginning we were been 5 teachers and we are women. We 

bring flour, lentil and oil from our house and start making "sanbussa" 

here, and selling it to staffs and students. With the money we start 

buying bread and tea for destitute students. While other staffs know 

what is go ing on, teachers start contributing money from their salary 

regularly, the school wrote letter for nearest social groups (Eders). 

All responses were fine. Based on thi s donation we start serving 

students at lunch time on Megabit 8, 200 1. At that time we have been 

facing a problem, while responsibility is loading on limited teachers, 

and the parents' need of getting support from the school for their 

children was high, some parents are complaining .... "My son/daughter 

is needy why don ' t the school assist himlher?" But we are forced to 

limit the number of students to be supported since we don ' t have 

access to hold all destitute students. 

On previous time, the respondent and her friends /school teachers/ were cooking students' lunch 

by using fair wood. Collecting fair wood was also their duty. They were suffering a lot to teach 

and to cook students' lunch. With thi s condition they could help 46 students, from grade 1-8, 

excluding grade 6. Most of students are from grad 1-4. The school gave them tea room as 

means of income for destitute students ' case by providing tea and biscuits in cash, they could 

employ cook for students lunch preparation. 

In thi s school also teachers start the activity in a conditional manner and it become regular 

process they are feeding selected destitute students daily and made them to fee l stable and 

continue their learning. 

There are different clubs with different objectives in this school and as learned from the 

respondents ' "There is no strong clubs activity in destitute students' case as the charity club. But 

Charity club, civics and moral club were playing a big role in assessing donor organizations and 

they made to assist 40 students in charity club. In addition for 10 students the school civics and 

moral club is faci litating to provide learning support materials and school uniform." 
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On other hand, as respondents replay, government organization contribution or involvement for 

destitute students ' case is low. But the respondent pointed out the contribution of others. From 

Social Associations CEdi rs) the following are pointed out by respondents : "Addis Tesfa Social 

Association CEdir), Tekwa Social Association CEdir), Addis Tesfa Women Assoiciation CEdir). 

o And from NGO's they mention Mercy, from schools: Bikolos Nur Acadamy is the one." 

c 

(j 

47 students were supported by Tekwa social association CEdir), 

financially, in buying uniform, in providing learning support materials 

like exercise book, pen, and pencils for more than two years . 

But as respondent, with no reason the donation is aborted but the students are learning sti ll the 

Edir support them to get strength whi le they are very kids, by now since they are growing at least 

in two years change they can help themselves by doing daily labor after their class. The social 

association "Tekwa", also contact with school administrators and discuss about supporting 

students in creating a means of income to support desti tute students' in sustainable manner, the 

association designated using farming place in the school compound as one means and the school 

negotiate on the idea and gave places for destitute students '. Unfortunately, farming places 

which has to be cultivated was given to students. The work was started by students but they 

can' t manage it since it was difficult on their level, with this reason the case is aborted. 

In thi s regard, the researcher understands that the school charity club missed the good chance of 

donor' s assistance. Because since the Edir raise the idea of creating farming place for destitute 

students in aim of helping them in sustainable manner, the school has to faci litate better 

conditions to work on the field instead of using students. 

4.5. Recent Conditions of Destitute Students and teachers in Selected 

Three Primary Schools. 

4.5.1. Biruh Tesfa Primary School 

The school is known with its destitute students ' problem and thus donors are visiting it 

sometimes. The researcher also observed the fact that teachers are called from the class and 

communicate the donors. The recent condition of the school is expressed by the key informant as 

fo llows: 
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"There are many students who need support but 400 the poorest are selected and the school is 

trying to help them in every week days in feeding once a day, 37 destitute students li ving with 

HIV AIDS are getting meal service three times a day which is supported and implemented by 

NGOs." With this it is clear as in addition of the schools serving 400 students, destitute students 

o are supported by NGO's in other way 

(; 

To make the students' support sustainable, the school is usmg poultty, dairy farming and 

vegetab le farming in its compound. This activity also opens work opportunity for some of the 

destitute students' parents. The respondent pointed out the future plan of the project as: 

I f these projects are well developed and expanded, on extra un used free 

areas in the compound, we could take care of more destitute students, we 

can make the activity sustainable and we can give chance for the 

community to involve in working area by giving priority for parents who 

are teaching their children in the school. 

As informant ' s explanation, if the projects are well developed and expanded with, the available 

idle place, the school can treat other more destitute students who are in problem but can't get 

support in case uf shurtage. Parents may get job opportunity. Destitute students wi ll be 

protected from accidental drop out . With this students enrolment increase because parents will be 

attracted by the schools support for destitute students' and parents getting work chance also 

allow them to send their children to the school. 

4.5.2. Weyra Primary School 

As that of Biruh Tesfa Primary School, Weyra Primary School is also doing significant activities 

to reduce teaching learning difficulties by supporting destitute students. In relation to this, what 

is go ing on currentl y is mentioned by the informant as follows: 

"By now the school charity club is giving lunch service for 76 destitute students every week day. 

They are from grade \-4 only, and two grade 6 students with critical cases. Different donors 

provide supports like cloths including uniforms and learning materials to the selected destitute 

students. " 

54 

"There are many students who need support but 400 the poorest are selected and the school is 

trying to help them in every week days in feeding once a day, 37 destitute students li ving with 

HIV AIDS are getting meal service three times a day which is supported and implemented by 

NGOs." With this it is clear as in addition of the schools serving 400 students, destitute students 

o are supported by NGO's in other way 

(; 

To make the students' support sustainable, the school is usmg poultty, dairy farming and 

vegetab le farming in its compound. This activity also opens work opportunity for some of the 

destitute students' parents. The respondent pointed out the future plan of the project as: 

I f these projects are well developed and expanded, on extra un used free 

areas in the compound, we could take care of more destitute students, we 

can make the activity sustainable and we can give chance for the 

community to involve in working area by giving priority for parents who 

are teaching their children in the school. 

As informant ' s explanation, if the projects are well developed and expanded with, the available 

idle place, the school can treat other more destitute students who are in problem but can't get 

support in case uf shurtage. Parents may get job opportunity. Destitute students wi ll be 

protected from accidental drop out . With this students enrolment increase because parents will be 

attracted by the schools support for destitute students' and parents getting work chance also 

allow them to send their children to the school. 

4.5.2. Weyra Primary School 

As that of Biruh Tesfa Primary School, Weyra Primary School is also doing significant activities 

to reduce teaching learning difficulties by supporting destitute students. In relation to this, what 

is go ing on currentl y is mentioned by the informant as follows: 

"By now the school charity club is giving lunch service for 76 destitute students every week day. 

They are from grade \-4 only, and two grade 6 students with critical cases. Different donors 

provide supports like cloths including uniforms and learning materials to the selected destitute 

students. " 

54 



) 

Due to supply constraints, the school prefers to support grade 1- 4 students because upper grade 

students are better than the kids, the kids can't overcome hunger. This is expressed by the 

respondent as: 

The school can't manage to hold all destitute students in case of 

financial scarcity. [n this time our special attention is given to 

students of grade 1-4. Since the money in our hand and the number of 

students to be supported is not matched, we are forced to reduce 

students from grade 5-8 students. 

The teachers' intervention to support destitute students is expressed by the respondent as follows. 

[n preparation of students' meal teachers were participating and 

suffering a lot before, there was no convenient kitchen and stove. 

With the support of personal donors, and non government 

organizations by now we have a cockers and they are using a better 

kitchen than before. They start using electric to cook students' meal; 

it is based on the willingness of the school administration too. On 

previous time we were using fire wood to prcparc the students lunch. 

The school charity Club has an idea of helping destitute students in a 

sustainable manner. They wish the destitute students have to be 

supported and complete their primary school peacefully. If conditions 

are settled we wander to help other students whom we put down them 

even though we know their problem, because of financial and material 

shortage. 

With all activities after the school staffs and other stakeholders' intervention to support destitute 

students they got the following results, the respondent pointed out some of them as follows: 

We can keep the students on their regular classes and protect them 

from drop out, class interruption reduced, students start learning with 

happiness, even though it is not exclaimed that there is significant 

change, at least starvation in the school is reduced and physical 
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change in students. We were disturbed too much while we were 

looking little children weeping in case of hunger. Now this problem is 

a little reduced. 

4.5.3. Addis Tesfa Primary School 

In destitute students' problem reducing activity, Addis Tesfa Primary school has got visible 

results. Since the problem is abridged, students start learning happily, reduce absenteeism, start 

coming on time to school and also their academic result is improved. 

As respondent; 

"This result initiates every member of the school, it makes the staff to dream no more drop out, 

no more suffering from hunger, no more failure in academic education, etc. But we are not 

finishing our duty, by now some donors are stopped their support and we are trying our best to 

find alternatives to continue students feeding and making them to continue their learning." 

At the research time, the researcher observes that the school was trying to increase and develop 

income generating activities like opening tea room which is coordinated by the concerned 

teachers to use the income to students supporting purpose. 

On the other hand, on the research time the school has got donor organization which was planned 

to support destitute students for three months. This organization was providing some inputs for 

meal preparation. Other expenses including labor will be covered by the school charity club. 

The donor organization has its own monitor who always attend before and at students lunch time. 

Concerned teachers communicate with the cook only to check the activity and to know if there is 

problem. The organization reduces teachers' extra working load, in previous times teachers were 

so busy to prepare students' lunch turn by turn and attend on serving time and they were running 

to teach with exhaustion. 

In other regard the school is not treating destitute students alone it tries to teach them how to 

participate in work and trying to avoid dependent on their feeling. To do so the school charity 

club involved destitute students to work and to get income. Selling "kolo" is the one of the 
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activities in the school compound and other small acti vities which could be done on the break 

time. 

As learnt from respondents one of donor organization "Tekwa Edir" was discussing with the 

school management to use extra places in a school for cultivating vegetables and the school 

agreed and give the place to the charity club. But they didn ' t use the place yet because they were 

trying to arrange the place by destitute students themselves and it was out of students' capacity 

so it fa ils. By now the school charity club is planned to discuss with donors to revive this plan. 

In general the recent condition of destitute students is in a better condition except the teachers' 

fear of what should be given to the students tomorrow in case of financial constraint. This is 

very serious problem and may be aggravate again students' absenteeism in case of hunger and it 

may results school dropout. Here also the resent school conditions are stated by respondent and 

their overview is li sted on the nex t page to summarize the idea. 
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Table 3 

Respondents 

Key 
informants 
from the 
schools 

II 

The recent condition of destitute students in selected three government primary schools as key informants 

• 

• 

• 

• 

• 

Biruh Tesfa School 

At a standstill there are students 
who need support but the school 
can't help all 
400 students are getting meal 
service once a day, in every 
weekdays. 
The school also serves some 
special students three times a 
day since they are living with 
HIV AIDS. 
The school is supported by NGO 
in handling of 37 students three 
times a day, near to the school. 
They also support students in 
clothing and learning supporting 
materials. 
There are three projects in the 
school cow cultivating, 
vegetables cultivating and hen 
cultivating activity, with this 
project products the school uses 
for destitute students' 
consumption and for sale. 

• 

• 

• 

• 

Weyra School 

By now the school charity club is 
serving lunch for 76 destitute students 
every week day. 
They can't manage to hold all 
destitute students in case of financial 
scarcity. 
They start using electric oven to beak 
enjera, they bought refrigerator and 
they are using electric power to kook 
everything it is based on the 
willingness of the school 
administration. 
As a result, we can reserve students 
from drop out, students start learning 
properly, class interruption reduced, 
Patient students could get medical 
treatment, falling down in case of 
hunger stopped, no class interruption 
because of students coming without 
learning support materials, students 
start learning with happiness, there is 
physical change on students 

• 

• 

• 

• 

• 

• 

• 

• 

• 

Addis Tesfa School 

Students' absenteeism IS 

highly reduced. 
At least students hunger is 
reduced, students become 
happy to learn 
Destitute students become 
good achievers 
Students start treat assist 
destitute students 
Teachers' become more 
happy and satisfied in 
looking while students are 
eating. 
Students' personal 
appearance is changed. 
At least the destitute 
students could serve once a 
day. 
Learning 
materials are 
destitute students 

supporting 
near fo r 

No class interruption. 
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Chapter Five 

Summary Conclusion and Recommendation 

5.1. Summary 

The fundamental purpose of this study was to investigate whether the presence of destitute 

students creates teaching learning difficulties or not. To this effect, the study was made to focus 

on answering the following basic research questions:-

1. Can destitute students be a cause of teaching learning difficulty? 

2. Do the school community and other stakeholders intervene in destitute students' case? 

3. What is the present condition of destitute students supporting? 

As per the findings of the research, the presence of destitute students causes teaching learning 

difficulties due to different reasons which are related to parents ' or guard ians' economic, health 

problem, students rising area and other effects. Some of the students' problem and their effect in 

the school were as follows: 

• Destitute students come without eating their breakfast and even the preceding dilUler and 

thus they feel hungry, sleepy, yawing, and even fall down in the class. It changes 

teachers ' attention to these students rather than teaching. 

• Destitute students do not come with clean clothes and body and thus they scratch & feel 

• 

discomfort in the class room and can ' t follow the class properly. This disturbs the class as 

a whole and teachers teaching interest will discouraged and obliged to discuss with the 

students. 

Destitute students can't have completed learning materials and they can't follow and 

copy all the required notes of all subjects given by the teachers, and also they can't do 

their homework. This is also forcing teachers to know their problem and it also share 

teachers teaching time in trying to so lve their problem. 

• Destitute students come late to the class because some of their parents are beggars, and 

they have to provide them breakfast, so they are waiting for their parents until they return 

and late from the class. On the other regard the case for students late coming is their 

residence condition. They can't sleep on time if they are living in a house of alcohol 
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beverage sellers. And the students ' engagement in house work and being late to sleep 

also contribute for the late coming case. Because they cannot sleep on normal time and 

couldn 't wake up early in the morning. 

The schools' admi nistrations, students other than the vulnerable ones, teachers, PSTU, the 

surrounding Edirs, NGOs and other philanthropic groups and individuals intervene to so lve the 

teaching-learning difficulties by giving hands to the destitute students. 

Presently all the three schools are trying their bests to make the teaching-learning process smooth 

by giving support to the destitute students through diffe rent strategies like feed ing them lunch, 

searching donors to buy t heir school uniforms & stationary materials. The schools are al so trying 

to make the support sustainable by using their compounds as an income resource through 

vegetable gardening; poultry dairy farming and thus certain changes are observed in the destitute 

students ' learning and teachers' teaching trends in a positive manner. But still to fill the gaps 

teachers still leaving the class and communicate with donors, coordinate destitute students' lunch 

preparation activity, participate and coordinate on income generating activities in the school to 

help students ' meal preparation inputs. This case still reducing teachers normal teaching time 

with thi s learners also affected they can't get their lesson as the school plan. 

5.2. Conclusion 

As a result of the research, it is approved that destitute students' presence in the school is the 

case of teaching learning difficulties. All the three selected schools agree that students' coming 

to school with different problems could make them the cause of the difficulties. The difficulties 

affect both teachers and students. 

The case made teachers to be care giver; starting from the class they obliged to ask donation for 

students from the school compound to the outside, they had to communicate with parents, Social 

Assoc iations (Ed irs), NGO' s. When they got financial support they have to prepare the destitute 

students meal next they have to serve them and they have to think of their next lunch, sometimes 

they break off class and communicate with donors. These routine additional working loads make 

teachers busy and share their teaching time for destitute students supporting activity. On 
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remaining time it is obvious the teachers will feel ti red and can ' t teach students as before and as 

they plmmed. These all chained problems are creating teaching learning difficu lty. 

As the research findings, the problems behind the destitute students are different depending on 

their rising place. For instance the problem found behind the destitute students in Biruh Tesfa 

Primary school is different from other schools. Since most destitute students problem have 

relation with their family health, economy, being uneducated cases and settling around ALERT 

area. The family and the students are in problem because they are marginalized from the society 

and won't participate in work relation with the society. Destitute students in this school are 

familiar with begging life. On this case till students grown up they also want to beg as their 

parents, instead of working. On the other hand, for them using garbage container to eat is also 

common trend in the area. 

Weyra and Addis Tesfa Primary school destitute students also have problem related to their 

parents or guardian. But students are trying to work and to help themselves rather than begging 

and their parents too, except some parents with health problem and age cases some students' 

guardian are their grandmother or father, they can't afford to help the student in many ways as 

others do they better to beg and feed their child. With this the researcher can conclude that 

students living area and their parents ' life style are affecting the students. 

In general the researcher can say that the problem behind destitute students' has relation with 

their parents or guardian and their living environment in relation to economical, social, health 

their common trend and their parents or guardian education level. 

The school intervention to reduce the problem of destitute students is interesting in all schools. 

But Biruh Tesfa Primary school is the best of the three since it used its supporting system in 

many directions and it is trying to assist students on sustainable manner by creating projects to 

make the support in sustainable manner. The school's PSTU activities in education case also 

make the school special. But there is a gap in school clubs coordination and working together 

with school charity club. 

[n Weyra primary school, the school intervention to support students is done by school staffs and 

staffs contact with parents, Social Association (Edir) "Tekwa" and Private Schools, "Bikolos Nur 

and Kruze". The participation of parents, Social Association (Edir) and private schools is 
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admirable and thank full. They can be models, other Social Associations and schools can learn 

from them since school problem is a social problem others hav~ to participate in this social 

problem decreasing activity. The school's administration should be thank full for giving the 

charity club important inputs. 

The researcher couldn't find other activity in Weyra School, which can make the support in 

sustainable manner. In this school PSTU's activity found low, Clubs coordination and working 

with charity club and supporting destitute students is also low. And Woreda's and other 

government organization cooperation are also low in case of budget problem. 

In Addis Tesfa primary school, the schools intervention is correlated to its staffs and the schools 

good relation to parents, Social Associations (Ed irs) and Private schools. The support is by 

financially, in learning support materials and school uniforms. Parents, Edirs, "Tekwa","Addis 

Tesfa social association", "women social association", private school, "Bikolos Nur", NGO's 

intervention. and the school administration also should be thankful for giving the school Tea 

room for the School Charity Club. They could be models for other stakeholders. 

In Addis Tesfa Primary school the role of STPU is low and other clubs activity is not significant 

but attempts were done on Girls Club and Red Cross Association Club. The schools relation to 

Social Association's (Edir's) is stronger than Weyra School; Addis Tesfa School has more than 

one relation with Edirs'. But Weyra School has only one relation with Social Association. 

Recently in all three schools the destitute students' problem is well known and they are II1 

rehabilitation manner. As a result teachers are free from suffering with the hidden problem by 

now; supporting destitute students' is common activity, they are di scussing about scarcity of 

students supply. 

Relatively teaching learning interruption in case of hunger, in case of coming school without 

fulfilling learning support material and other social problem is reduced. Students know as they 

have to share their problem to their teacher. To some extent teaching learning difficulties in case 

of destitute students is reduced. The researcher can't dare to say teaching learning difficulties in 

case of destitute students' is completely pass up since there are destitute students that are not 

included in the supporting umbrella in case of sh0l1age of supply to the targeted groups. Still in 

all three schools students supporting activity is with fear of scarcity of supply. This is also create 
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other activity to concerned teachers to communicate with donors, to participate In Income 

generating activi ty to make follow up and coordinate daily students meal preparation in addition 

to their teaching role and other professional activity in the school. This is also a big challenge in 

reducing teachers teaching and students learning time. 

5.3. Recommendation 

In light of the major findings and conclusion of the study, it seems reasonable to suggest the 

recommendation to improve destitute students' support in selected primary schools in particular 

and any other primary school in general. The three schools are trying their best to reduce the 

problem. The problems of the destitute students are directly related to their parents or guardians 

socio-economic background. 

The schools and other stakeholders can preserve students from school dropout, but the parents ' 

problem is as it is . NGO's come to school to support destitute students with many and different 

supporting proposed projects but they didn't fulfill as they expected. It looks there is a lack of 

accountab ility. The three schools are terrified of losing donors. To overcome these and other 

problem, the following recommendations are suggested by the researcher. 

As the research findings destitute students' problem come from their parents or guard ians and 

their growing environment, appropriate attention have to be given to: 

• Parents or guardians in creating conditions to 

o Involve them in job 

o Teach them the need of education 

o Teach them how to handle students at home, to be effective students 

o Introduce them to the right of chi ldren 

• Education sector offices, Departments or bureaus to monitor and evaluate NGOs those 

intervene in the support of destitute students to meet their objectives. They have to fulfill 

what they promise to provide. This idea came to the researcher mind because in one of 

the studied primary school one donor organization put its banner in the destitute students' 

dining room, it has many missions and visions but it starts assisting students for three 

months contract, by providing oil and rice only, other promises are not implemented. Its 

banner is attached on the annex part of this study. 
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• Concerned government parties to search for supports from different governmental and 

nongovernmental parties and then create awareness to the community to provide social 

and psychological supports to these destitute students. 

• School Clubs coordination and cooperation with Charity Club is so essential. Because 

Q' one club can assist other club depending on its objective and with their common vision. 

) 

• Teachers have to playa role in clubs coordination work and in implementing each clubs 

activity since they are a member of clubs. Better activity has to be seen from teachers' 

side than students. Because students have to be guided and they can learn from teachers. 

• Destitute students ' supporting activity in primary schools has to grow since learning 

primary school for everybody is mandatory. To do so many alternatives have to be used 

as: 

a Adjusting budget for the destitute students ' case 111 all government pnmary 

schools as teachers ' and other school staffs ' salary. 

a Using cost sharing method. 

a Inviting NGO's to involve 111 Primary Schools destitute students supporting 

activities with follow up. 

a Education Offices creating good relation with NGO's and Social Associations in 

using them to contribute in primary schools supporting activity. 

• Some destitute students are treated in the school not to feel hungry and not to lose 

learning support material for the time being. But will they eat at home? With whom they 

are li ving? What are they doing after class? These things have to be known because the 

while the school is trying to build a citizen in one side; knocking down the treated 

students' should be controlled. 

• If the schools had guidance and counseling office, it would reduce teachers' treatment 

and follow up time on studying the students' case. So students' guidance and counseling 

office is important in the schools. The following benefits can achieved through the 

counseling office: 

a Teachers can send the student with his/her problem to the office. 

a Students also could use the office rather than their teachers. 

a Parents' or guardian can communicate with the office and could know their 

children right and their obligation. 
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o Unnecessary trends like begging and using garbage container as a source of meal 

and feeling of inferiority complex in case of the students coming from leprosy 

patients' family would be polished out step by step from the students mind. 

• Destitute students' support has to be in sustainable manner. To do so 

6 0 Government has to involve in the case and find solution in supporting destitute 

) 

o 

students. 

o The concerned body has to show the schools to create Income generating 

activities. 

o Creating conditions to destitute students to participation in school activity not to 

develop service receiver attitude on them. 

As mentioned before, one of the cases which contribute to problems behind destitute students is 

their living area . To decrease and keep away from these problems from the new generation, 

Wereda Education Office has to collaborate with Health Office and the community to: 

• 

• 

• 

• 

Create awareness on the community's living style 

o Not to beg and start working 

o Not to use garbage containers as a means of meal. 

o Not to feel inferior due to their health condition or health records and their parents 

being leprosy patient. Because they are persuaded by their elders and 

environment they live in. 

Control primary school students no to use alcoholic beverages. 

Prohibit the surrounding community not to sell alcoholic drinks for children or students 

The society by itself has to be aware that alcohol consumers are a treat to the well being 

of the society as they not only harm themselves by drinking, with it is all health risks like 

being exposed to HIV AIDS and the like but also financially. They became unfit to take 

of their family they live in-and end up as burdens to the community. The first victims by 

such society are their children which extends the problem to the school. 

• Schools PSTU has to be strong as that of Biruh Tesfa School. 

• It is better to make the leader or chairman of PSTU free from any other engagement. Like 

teaching or administrative activity because, he/she could use his/her full time in solving 

teaching learning problems. 
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As we learned from the discussion, schools ' good relation with the community is very essential. 

Some schools can keep on destitute students supporting in the school in case of good relation 

with community. To strength this relation: 

• 

• 

• 

Schools have to be accountable and responsible to address the donation to the 

concerned issue. 

Schools should make follow up and show their interest to get the support 

Schools have to make follow up and implement the proposed support to destitute 

students for instance in Addis Tesfa Primary School, one of Social Associations 

"Teqwa" proposed to cultivate farming place in the school compound, the school 

permit the place, while they are coming to implementation the school start 

cultivating the place with students and students can ' t manage to do. With this the 

school aborted the work. This is the weakness of the school administration 

because the work couldn't be done by students. 
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1''''1c,9''f (l"1h6-.l\or I'7'}Hl1 1'1't\(lrCj 1'7JI, (lDnCPtJ~'~r (l(lD"'IC "'IM"'I"r ·U.r I\J?, 'f"lC 
MhH,t\ 1'111\" M"1;h'll1 J?,U'} 'f"lC tI"'I'PCjr ~or:: M{}'~VO "cn9' ",}y,oovoucH9' mJ?,VO 
'f"lC .1'1\ ClTm-1 1''''1 c,9''f (l(lDC.I\~' 1'I'J;hL ",}Y,(lD{},,}9' (lDm'} 1'O'f.l'lnr '} 17"1\ 7i tI 'PCj.p ""f:"1 

(11T)17" m<l'''1 ~m-:: (lDt\(I'f9' Ire'\- (l;J'I\q, "1nm.c J?,.I'I1e'\-:: hcn9' I'I7"W'iorvo oot."P; tI'P'l.p 
'71\ "'I 11;r .1'71\ "11\ t\ : : 'P N 9' 'f '} (1" C.:J ;7- M ~ (1 cr J?, (lD t\ (r t\ '}: : n 17" 9',} "'I n6-. C 
"J?,m (1q,l19'rl7": : 

HI7"UCr (1,.p nvo 

hfj:t\ 1 

1.1. 1'(101\01'· 1'''It\ (lDt."P;cpf 

1.1.1. )/.;7-______ _ 
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1.1 .3. HI7"UC~' Y,t."P; ___________________ _ 
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I.I. 7. (1rl7"VCr (H orn'P 1'1'1\.I'~ h(1Clr "e'\-:: hcn9' 1'O'f.I'J1''f.ClTor'} h(1Cl~' fl. 7t\)l..t\ '} 

I. 

2. 

3. 
4. __________________ ____ _ 
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Annex 3 

Check list used to FGD 
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J';JllmU/7i 9'l11.!'~· hH.U n;J-:r- nrmeip u / 7i '1'.1'11 o""t..)· o'l:ln nm1 / nr.r.i5:: 

h n.'/'I'I-O OJI?-'!" hh~.I\'l. "'} ·'tu-9n h -'U fl..). I. ~~ n. 01')' )' II II .,.U'lt l":F f"lc 
l ' . </l • ~ I?- ",,/'f-)- 'l"h ')J' 1· ~ If~ ) ? ef 

1 OJ~pn Oq·} o '"I"H; 

2 ~ OJ~ l'li ~ 11 11 '0 h;P'!" u'h 11 
3 OJ~l'J,: ;J"Wf o U<IJ''' 'I'm' 
4 ~ Fo't. OJ· h OJ~ l'li ~ .e1f1 h" o~' "c o U<IJ'). 

5 ~ Fo't.m· ha)~l'fi ~ .e1f1 hH o~' "c o U<IJ'~ hr, },) II·'!" ot ~?n. 'f"}"!" ~MTar 

U<IJ'~ 

6 ~ Fo't.m· hOJ~l'fi ~ .e1f1 hll~' "C o u'lf). (\ ), • }'l"U C 1· -Nl't. .) . ~~lIm· 

n uqy<; ',:OJ' 

7 ~ OJ~ l 'li OJ1?-1,!" ~ h~.P,'l.l"'1i ~11H{l h;P'!" 'I1 ;p.,.>;, n U<IJ' ). ,r, (\ -} 'l"U C·)· )' ~ 'far 
I. u'l\ ~ h ·)''!'' .,, ;p.,.>;, o U<IJ'~ O~ 1,1.1¢~· nC?·>;'t.I 

8 ~ , U .).r, }, ~ .). '/'(1)' ,e.y. -.C /o",.;r+ / 

9 h~ '/; IlII 'I"f. 

10 },<;./; 11 (\ qU":F 

11 ~ rrIi :r·"IC Il~(\{l:'; 

12 r -.c)' O.·/; h '}Y'\JC t 0.1· Il(\ tr'l' 

13 ~ 1·'l"U C .)- o'C~ """iC)' OD'/ 'r IlII /VI :.; 
14 ~ II OJ· :f"lc 9'111.1' -} 'r'l"U C·)· V /'N ~.e h/VI~f .,.u'/t l":F m;: ;;, ~ '1 .g·Hc / t 

'l"h 1.H If$: t.\ .).~(\ V /H(\'N ? 

1 5 nh 1"' / Oh1:(; },<; o uv>t.I 'l.g 9'FN 'l"h 1)' -} I. IH· D'1t l"f "'l'l1· "'Itr" 'm~ ,r!llCm' 
H C? 

16 ~ I. 1l "' '''1t l"f n }'<;1'" ?.p,.e OD'/ H },<; f"l~1 (\ "'1'1 m;P" (\ "'LP(\ t.I uortlc mi''''I;/' 

) 0 t. OJ,? 

1 7 "'V'\J 601 n}'<; /1' 'l"h 1.1' 'r ~ a'/J' II .,. 9"C -} 1 )' !lIcm; m.g ,<;IT ?-.P, .e .e?~'" 
n /,r, 1·" nh·1.\ u"l'\) 601 I. .e '" OJ· 'I19D n.!l.fu·" a'l'l· ,·"'Itr'fm~ (\ "'.\1 ;J-"(\' ',''''It l"f 
n. '1''1'(\. )\ Cj' '} + -}'l"U C ;J-'fu'1 o<tl ;J-"I.\ H(\· )OC ? 

18 ~ .,.!lIt. mll~ .). 'l"U C -} (\ "",.~ 1· o~"V 601 "11 ~~. ~ .).'l"U C·} 'l. /i .ell '!lfl.\ ? 

1 9 1·'l"U C·} n..,: ;:." .... "'I.1:'t. "1 h ~'~ n ;;,~ l'l"U C ;J~fu'l 0 .0,0 u<tl ;!-/' I.\ :f~ :I:;;'I.\ ? 

20 t'l"U C·)· n,·/: .1:'" .... ~ .e"C o .).'l"U c;J-1' OD'/4"r ·H·", )OC? 

Annex 4 

Observation in Biruh Tesfa Primary School 

Date: Megabit 2S, 200SE-C. 

Place: students' dining hall, in Bimh Tesfa Primary School, 

Time IO:30am to ll:ISam 
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After getting permISSIOn from the charity club of the school the researcher did an 

observation. On Megabit 25,2005 E.C. From 10:30pm to II: 15pm. The researcher was 

visiting destitute students while being served. The researcher and teachers whom are serving 

students were been there before numbers of students are coming. 

One of the teacher come with one student and told him to arrange the desks properly, later on 

four boys (students) are coming with rice which was kept in a very big and bowl type plastic 

material. They carry it for two, other such plastic material is coming with full of rice again. 

Then two ladies come with plates and big spoon. The desk is kept in proper way of 4 roles . 

In each row there are 12 desks, on one desk 4 students will be sit. The women start putting 

rice in the plates and others are receiving and putting it on the desk. They put two plates in 

each desk and four students will sit in one desk and share one dish for two. Three volunteer 

teachers and 7 volunteer and destitute students with two waiters are serving the students. 

The students have to come to their breakfast place by being pairs because they have to share 

one di sh. If one student comes alone to eat, the teacher will call one of his friends to join 

him . The students are sitting to eat without washing their hands, the researcher told to one of 

the teacher as they didn ' t wash their hands, her reply was don't worry they adopt it you don't 

know from where they are feeding. Most students are using torn uniform sweater with dirty 

shilt, their trouser and skirt is dirty and ragged. They didn't comb their hair. 

The servers try to control students not to use others right again. To do so they allow students 

to enter in one door and to use other door to out. As soon as the desk is free, other students 

will come and sit to eat in turn; within three rounds serving is completed. The researcher 

admired the coordinators by herself because they are doing with speed to treat the students, 

since they have to run to class. 

After serving many students, other students are com1l1g to get their breakfast but the 

breakfast was over. The teacher was asking the students why they are late. Some of them 

responding we were been in the class, they look 13 and 14 years old. Others said we were 

been playing, they are little children may be 6 or 7 years old. The teacher told the students 

who are eating, "I am sorry students your friends are coming lately and the lunch is over, so 

please feed them from yours, let you share she said." The researcher observed unforgettable 
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event while very little kids are feeding a big ones and the big ones are welling to eat without 

any compliant. 

One of the teachers came to the researcher and told her "sometimes such conditions are 

happening we face shortage to feed them. I am afraid not to lose things to serve them." 

After a week the researcher made observation in the same place at the same time. All 

activities were the same to the previous observation. Fortunately in this observation time the 

researcher could see a better thing the rice was excess there was no shortage at this moment, 

and could see while they are repeating for some students while they are about to finish. 

As the researcher observed the school meal serving time, she appreciates the teachers' way of 

treating students. Teachers are very kind I went twice to the school dining room and visit 

them on students serving time I saw their participation as part of their work i.e. teaching. 

They checked things in the kitchen as how it is going and discuss with cook, then they come 

to their class to teach, while it is a break time one of them are running to the kitchen to 

arrange students' meal and others are running to the dining room to arrange the place for 

students. After completing serving of students, they will return to their class. By chance if 

they don't have class they may take rest otherwise they are so sensitive in destitute students' 

case. 

On the other hand the researcher could understand their shortage feeling while serving 

students . They are feeding students on fixed time but sometimes they face shortage. It shows 

that the service is not standing in sustainable manner. In addition since students are assisting 

in school center, they have to develop good manner also, they have to give concentration for 

their cleanliness but it was not there. At least they have to wash their hand before meal, they 

have to develop and adopt with manner in their school and they can teach others also. 
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The researcher arrived to the place and the school charity club leader took the researcher to 

students ' dining room and introduces the researcher to the donor organization controller who 

attends in students' dining room before and on lunch time. 

The researcher purposely arrives to the place before lunch time to observe conditions before 

lunch and on lunch time. 

The room is arranged well and it was clean they put dining tables and desks to use as dining 

table. The tables, chairs and desks took place in three sides of the room, they are so old. 

Some of them are cracked, not attractive. The room is free at the middle which is 

convenient to the servers and the students too; they can take their lunch and return the plate 

easily. 

At one side ofthe wall the donor organizations banner is posted it reads as follows: 

Mercy Feeding Center 

Our mission 

To respond to the urgent needs of disadvantaged orphans and 

impoverished children so that they can continue their education 

without constraints. 

Our Vision 

We envision of children being able to continue their education, 

without the limitation of the lack offood and educational materials. 

Our Goals 

• To help children pursue their education with excellence 

• To assist children in their effort of becoming productive citizens in the 

profession of their dream. 

• To create a peaceful and loving family environment that fosters safely 

and sense of belongingness 
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• To help the children understand the importance of service 

volunteerism, and the significance of hard work. 

Ollr services 

:P Prepare and serve lunch 5 days a week 

:P Provide education materials like uniform as necessary 

:P Arrange after school tutoring and study programs 

:P Make medical treatment available to those who need it 

:P Provide them with ethical counseling services. 

Ollr uniqueness 

:P Our focuses is supporting children from needy families and aiding 

disadvantaged orphans. 

:P Our aim is helping children continue their education and eventually 

become independent and productive member of the society. 

The researcher was attracted with the written services and asked school charity club 

leader to approve whether they are providing after school tutorial and study programs, 

medical treatment, vocational training, ethical counseling and feed ing services which are 

written on the signboard. 

The respondent replied: 

Even though the project aimed to provide all the above services, due 

to the shortest project life time, three months, the donors are 

supplying only oil and rise to feed our destitute students. If they 

extend the project, we hope that they would provide all the proposed 

services. 

The controller goes to the kitchen window and asks the cook as everything is ready and 

tell her as it is time to serve. The cook told her that as everything is ready. One little girl 

came to the room and she salutes all of them they kissed her and ask her ' have you 

finished your class?' she told them today we don't have class we had exam, now we are 
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playing. One of the little girls' friends came and calls her they went together. This little 

girl returns to the room on lunch time she took her seat and has her lunch. The researcher 

understands that the little girl is one of the destitute students'. 

The cook put water and glasses on the table and desks . Children start coming to the 

room. They washed their hands before getting to dining room; the water is near to the 

dining room. Turn by turn they start going to the kitchen window. They pick plates from 

the table and the cook gave them bread and rice; they took their set and start having their 

lunch. 

It start raining the cooker and the controller are checking students while they are eating, 

and ask them to repeat, and treat them to eat in a family or parents manner they told them 

" it is raining please don't be in hurry try to eat firs!...". The controller ask one of the 

students where is your friend Aynalem? The student replayed, "she went to country side 

with her father, he is very ill and wants to go there." The controller replayed " .... final 

exam time is near wi ll they send her back?" I don't know the student replayed. She is 

grade 3 student. 

Some students arc having the rice only and take away their bread. Other students 

especially girls and elder boys are start leaving the room by returning their dishes. After 

having her lunch, one of the student's starts cleaning the tables, as the controller informs 

the researcher, it is her turn today. Three girl students also get into the kitchen; it is their 

turn to wash plates. The controller and the cook start treating some students who can ' t 

eat and finish yet. They said "let you eat you don't feel could you can play and run well, 

you can learn .... and also asked them shall we arrange your meal and you can take it 

away? Most of them agree but one student refused them. They allow him to stay there, 

the cook and the controller start cleaning the house and the researcher thanks the cook 

and the controller and leaves the place at 1 :OOpm. 

In Addis Tesfa School as informants told the researcher, teachers reduce their working 

load by employing cook and for the time being there is donor organization that is sending 

a controller on students serving time, this is for the organization's benefit on the other 

hand teachers can make themselves free from controlling the cook as before, their duty is 
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reserved on providing inputs for cook and asking other needs. By now teachers are free 

for their daily activity they are not engaged in destitute students' case as before. This is 

big change but as informant said, destitute students case needs sustainable solution for the 

time being i.e. for three months they got donor organization which assist them in 

providing oi l and rice only, additional expenses including cook salary is on charity club. 

Note: Unfortunately the researcher couldn't get chance to make observation in Weyra 

primary School. Though the researcher has arranged the program with the leader of the 

school charity club to make observation, it fai led due to urgent school meetings twice. 

When there is staff meeting in the school, it is usually held in the afternoon and the 

students are sent to their home. Thus the students' lunch time is canceled at this event. 

The same is true when there is an examination". 
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