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Abstract 

   The main purpose of this study was to find out the role of physical education and sport to 

reduce HIV/AIDS. Accordingly, attempts have been made to assess the role of physical 

education, factors contributing the  spread of HIV/AIDS, benefits of regular exercise and also 

the role of sport to reduce HIV/AIDS in Addis Ababa Nifas Silk Lafto Sub-City Administration in 

case of some selected high schools. 

     65 teachers 150 students and 3 principals, 3 sport club leaders, 3 HIV/AIDS club leaders 

were the respondents of the study. These samples were selected from Lafto secondary school, 

Ginbot 20 secondary school and Lake Hadge secondary school. Available purposeful and 

stratified random samplings were used in selecting the respondents. The instruments used for 

collecting the data were questionnaires, interviews and observation. 

Analysis of the data was made using quantitative or percentage method. Result of the study 

showed that physical education and sport plays great role in the schools to improve and 

develop health, To develop mental ability, To achieve academic performance, To develop social 

relationship, To develop emotional, feeling attitude and spiritual, To help appropriate using of 

leisure time, To help behavioral change, To save from bad habits( chewing khat, alcohol, 

smoking and unsafe sex that contribute the spread of HIV/AIDS, To live quality life style, Helps 

to  educate about transmission and prevention  of HIV/AIDS and develop economy. Finally, 

regular physical activity helps to ;- 

 

             Maintains or builds muscle mass and decreases fat, helping to maintain a healthy body 

weight, Reduces cholesterol and triglyceride levels (less risk of heart disease), Increases energy, 

Regulates bowel function, Strengthens bones (less risk of osteoporosis), Improves blood 

circulation, Increases lung capacity, Helps with sound, restful sleep, Lowers stress and can 

improve depression, Improves appetite, Reduces the risk of high blood pressure, diabetes, and 

some kinds of cancer 

        In accordance with the findings recommendations are forwarded. 
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APPENDEX-A 

 

Addis Ababa University 
College of education graduate studies program 

Department of sport science 
 

Questionnaires to be filled by school teachers and principals 
General Direction 
 
Dear; Teachers  
                    The purpose of this questionnaire is to collect data on the role of physical 
education and sport to reduce HIV/AIDS in nefas silk lafto subcity some selected schools. 
The information you provide in this questionnaire will be kept confidentially and will be 
utilized only to know and reduce Hiv/Aids through physical education and sport from 
school, school environment. Your genuine and frank response to the questionnaire is 
highly valuable for the achievement of the objectives of this research. Please provide 
your response by putting this mark(x) on the space provided. 
Note that;- there is no need of writing your name 
Section -1 personal information  

1. Name of the school------------------------ 
2. Sex-       male          female 
3. Age-  20-30 

- 31-40 
- 41 and above 

4. Educational qualification-      diploma(12+2/10+3) 
                                               -       Degree (BA/BED/BSC) 
                                               -      Second degree (MAS/MSC) 

5. Work experience  below 5 years 
                                 6 to 10 years 
                                 11 to 20 years 
                                  21 and above 



Section-2 on the right end of the table below, from strongly agrees to strongly disagrees is 
given. Please, rate your level of agreement or dis agreement on the role of physical education 
and sport to reduce HIV/AIDS in the schools by putting(x) that reflects your opinion. 

SA=strongly agree, A= agree, UD=undecided, DA= disagree, SDA=strongly 
disagree 

 

no The role of physical education and sport is/are SA A UD DA SDA 
1 To develop physical fitness      
2 To develop mental and intellectual ability      
3 To develop social relation ships      
4 To develop emotional, feeling, attitude  and spiritual      
5 To help appropriate using of leisure time      
6 To decrease chronic disease (heart disease, blood pressure, 

diabetes) 
     

7 To maintain healthy      
8 To achieve academic performance      

Give your responses for the following open-ended questions 

1. Please, if any other crucial roles of physical education and sport you think 
 
 

Section-3 on the right end of the table below, from strongly agrees to strongly disagrees is 
given. Please, rate your level of agreement or dis agreement on the factors contributing the 
spread of HIV/AIDS in the schools by putting(x) that reflects your opinion. 

SA=strongly agree, A= agree, UD=undecided, DA= disagree, SDA=strongly disagree 

no factors contributing the spread of HIV/AIDS SA A UD DA SDA 
1 Chewing khat      
2 Drinking alcohol      
3 Using drugs      
4 Life style      
5 Watching sexual film      
6 Socio-culture      
7 Socio economic      

8 Un safe-sex      

9 Blood contact      
10 During birth      



11 By Needle sharing     
 

 

 

 

Give your responses for the following open-ended questions 

1. Please, if any other factors contributing the spread of HIV/AIDS 
 
 

Section-4 on the right end of the table below, from strongly agrees to strongly disagrees is 
given. Please, rate your level of agreement or dis agreement on the benefits of regular physical 
activity to reduce HIV/AIDS in the schools by putting(x) that reflects your opinion. 

SA=strongly agree, A= agree, UD=undecided, DA= disagree, SDA=strongly disagree 

no the benefits of regular physical activity to reduce 
HIV/AIDS 

SA A UD DA SDA 

1 To reduce body fat/the amount of cholesterol and 
triglyceride 

     

2 To improve and develop immune system      
3 To improve eating needs/interest/      
4 To tackling communicable diseases/blood pressure, 

diabetes/ 
     

5 To save from different addictive substances      
6 To increase the lungs ability to absorb oxygen      
7 To decrease anxiety, tension and depression      
8 To improve confidence and physical ability      
Give your responses for the following open-ended questions 

1. Please, if any other benefits of regular physical activity to reduce HIV/AIDS 
 
 
 

 

 



 

Section-5 on the right end of the table below, from strongly agrees to strongly disagrees is 
given. Please, rate your level of agreement or dis agreement on the uses of sport to reduce 
HIV/AIDS in the schools by putting(x) that reflects your opinion. 

SA=strongly agree, A= agree, UD=undecided, DA= disagree, SDA=strongly disagree 

 

 

no The uses of sport to reduce HIV/AIDS; helps to SA A UD DA SDA 
1 Educate the students/society/about prevention and transmit 

ion on different competition program 
     

2 Exchange socio cultural      
3 Develop socio economic      
 

Give your responses for the following open-ended questions 

1. Please, if any other uses of sport to reduce HIV/AIDS 
 
 

 
 

 

 

 

 

 

 

 

 

 

 

 

 



 

 

 

 

 

 
Appendix-B 

 
 

Addis Ababa University 
College of education graduate studies program 

Department of sport science 
 

Questionnaires to be filled by students 
 

General Direction 
 
Dear; students 
                    The purpose of this questionnaire is to collect data on the role and function 
of physical education and sport to reduce HIV/AIDS in nefas silk lafto sub-city in case 
some selected schools. The information you provide in this questionnaire will be kept 
confidentially and will be utilized only to know and reduce Hiv/Aids through physical 
education and sport from school, school environment. Your genuine and frank response 
to the questionnaire is highly valuable for the achievement of the objectives of this 
research. Please provide your response by putting this mark(x) on the space provided. 
Note that; - there is no need of writing your name 
 

Section -1   personal information  
 

1. Name school------------------ 

2. Sex--------------- 

3. Age-------------- 

4. Grade----------- 

        Section -  2. Please provide your response by putting this mark(x) on the space provided 



1. Do you think that your school have HIV/AIDS club? 

        Yes                    no  

2. If your answer of the question number’’1’’ ‘’yes’’ what are the role of HIV/AIDS club in 

the school? 

No Items yes No  

a To make the students discuss on the HIV/AIDS clearly   

b To teach the students about transmission and 

prevention of the virus 

  

c To discourage the students who have the viruses    

d To help the students who have the virus   

 

3  .Do think that your schools have a sport club? 

                       Yes                  no  

 4 .If your answer of question number ‘’3’’ is ‘’yes’’ what are the role of sport club    

in the school? 

No Items yes no 

a To make the students participating in different sport activity   

b To make the students discuss on the benefits PE, sport and exercise   

c To teach the students about HIV/AIDS on sport competition program    

d To test students skill for competition   

5. Do you think that HIV/AIDS can be transmitted in the school to the students? 

                     Yes                        no 

             6. If your answer of the question number ’’6 ‘’ is ‘’yes’’ what are the factors that spread 

HIV/AIDS in the school? 

No Items yes no 



a Drinking heavy alcohol   

b Chewing khat   

c Using different drugs   

d Watching sexual film   

             

 7. Can HIV /AIDS transmit through blood contact, unsafe sex, during birth and    

                            Common use of sharp materials. 

                            Yes                  no   

8 Can HIV/AIDS prevented through abstinence, faithfully, using condoms, reducing         

the factors that spread HIV/AIDS? 

                       Yes                     no   

             9. What the role of physical education in the schools to reduce HIV/AIDS? 

No Items yes no 

a To teach students about physical activity   

b To teach the students how to manage and control their 

life style 

  

c To teach students how to reduce/minimize/ factors 

spread HIV/AIDS 

  

d To teach the students how to use their leisure time   

 

 

 

 

 



 

 

 

 

 

Appendix-C 
 

                               Interview questions for principals, HIV/AIDS clubs leader and 

sport club leader in the school. 

 

           1. In the school, how do you see the physical education and sport relating to  

            Other subject? 

           2. What are the subjective of the physical education and sports in the school? 

           3. What are the objective of HIV/AIDS and sport club in the school? 

           4. Do the school clubs (HIV/AIDS and sport) have relationship and work Together?        

           5. What are the contributions of sport club for HIV/AIDS club in the school? 

           6. Does it is possible to reduce HIV/AIDS through physical education and sport? 

 

 

 

 

 

 



 

 

 

 

 

Appendix-D  
Observation Checklist 
 
 

       The objectives of this checklist is to assess important issues concerning, general condition of 

the role of physical education and sport to reduce HIV/AIDS. On this factors contributing the 

spread of HIV/AIDS, benefits of regular physical activity  

• Observation date _______beginning and completion time of observation _____to_____ 

• Observer      _____________number of set of observation_________ 

• Place of observation________ title of a set__________ 

Observation lists 

no General condition of the schools yes no remark 

1 Is there comfortable field ,material and equipment    

2 Do students participate in PE and sport session    

3 Is there intramural activities    

4 Do sport competition held    

5 Do students interested in playing games    

6 Do the school has HIV/AIDS club    

7 Do the school has sport club    

8 Is there discussion on HIV/AIDS prevention and transmission    

9 What are the students want to practice    



10 Do students participate in bad habits    

11 Do students understand the role of PE    

12 Do the school use sport program to reduce HIV/AIDS    

13 Do students have health such as physical, mental, social and 

economy 
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ABSTRACT 

The main purpose of this study was to find out teachers’ and students’ attitude towards the 

inclusion of students with disabilities in the participation of physical education and sport. And 

also to assess the benefit of physical education for inclusive students in the schools during 

learning and teaching process of physical education in western Wollega Ghimbi town in case of 

some selected high schools. 

 

A total of 59 teachers and 74 students were selected from two secondary high schools as a sample 

was selected for the researcher. These samples were selected from Ghimbi secondary school and 

Biftu Ghimbi secondary school. The researcher instrument for collecting data questionnaire, 

interview and observation of teachers’ and students regarding their attitude towards students with 

disabilities and opinions on inclusive of physical education and sport in regular classes.  

 

Analysis of the data was made using quantitative (percentage) and qualitative method. Result of 

the study changing teachers’ and students’ negative attitude towards students with disabilities in 

the participation of physical education and sport in the schools. Improve and develop students 

with disabilities in self-confidence, mental ability, and social relationship, physical ability and 

feeling equality in all aspects of physical education and sport in their schools. Finally, teachers, 

students, principals, family, community should have positive attitude for disabled students as well 

as government must fulfill an adequate materials and facilities for disabled students in the 

schools. 

 

Key words: attitude, disability, health and physical education, inclusion, physical education, and      

                   sport. 

 

                                            

 



 

 

 

CHAPTER ONE 

INTRODUCTION 

1.1 Background of the Study  

During recent years in Greece, the inclusion of students with special educational needs (SEN) and 

disabilities in phys ical education ( PE) c lasses ha s be en s upported by  be ing m andated by ne w 

educational pol icies as well as by adapting the phys ical education curriculum. Today, inclusive 

education has become a reality in most school districts due to the passage of public law 2817/2000 

and a more recent one, the PL 3699/2008 (Greek Government Gazette, 2008). More specifically 

this last law mandates the inclusion of students with SEN in public schools and more specifically 

in general classes with or without support services from an adapted physical education teacher or 

a spe cial ed ucation t eacher. Only r ecently has the G reek Ministry of  E ducation i nitiated som e 

modifications of  t he phys ical e ducation c urriculum. I n or der t o be tter i nfuse t he i deas a nd t he 

values of sports and specifically the Paralympics Games into the curriculum, the Greek Ministry 

of Education added an extra hour of PE to school schedules and hired thousands of PE teachers to 

teach a ne w cour se enti tled Olympic &  P aralympics educ ation. This course i s an  educ ational 

procedure that aims at a configuration of students’ behavior according to the Olympic values and 

other e lements of  c urrent c ivilization. The int ention is to  ins pire students t o l earn a bout t he 

development of  c ooperation, unde rstanding and f riendship and t he reinforcement of  a utonomy, 

critical thought and responsibility. A part of the educational material that has been used to teach in 

this course was the educational kit entitled:“The Paralympics Games from 1960 t o 2004”, which 

may be  us ed by P E t eachers t o pl an t heir l esson t o i nclude s tudents w ith S EN a nd di sabilities 

(Evaggelinou,2002), w hich w as c reated by the O rganizing C ommittee of  t he “ Athens 2004”  

Paralympics Games (ATHOC). 

 



Inclusion is guided by the fundamental principle of valuing diversity. Belonging, acceptance, and 

a sense of being supported are essentials of an inclusive environment. The most prevalent barriers 

to including s tudents w ith disabilities a re related to teacher prepa ration and teacher at titudes 

(Sherrill, 2004). Attitude is the key to changing behaviors toward people who are diff erent and is 

characterized not  as a  behavior, but  a  s ituation which comes before i t. In the theory of  planned 

behavior (TPB) (Ajzen, 2005), a central factor is the intention to perform a behavior. Attitude, a 

subjective norm and the perception of behavioral control, in combination, lead to the formation of 

a behavioral intention. As a general rule, the more favorable the attitude and subjective norm, and 

the gr eater t he pe rceived c ontrol, t he s tronger should be  the pe rson’s i ntention to pe rform t he 

behavior (Ajzen, 2002). 

 

The most frequently studied component of planned behavior theory is behavioral beliefs, because 

this component is used to infer attitudes toward the intention to perform a specific behavior. One 

of t he most i mportant f actors c ontributing t o successful i nclusion is the a ttitude of  phys ical 

educators toward teaching students with disabilities, as it is believed to play a significant role in 

explaining physical educators’ actions toward teaching students with disabilities in general classes 

(Downs & Williams, 1994; Folsom-Meek & Rizzo, 2002; Hodge & Jansma, 1999; Hutzler, 2003; 

Kozub & Lienert, 2003; Rizzo, 1985; Rizzo & Kirkendall, 1995).  

 

Rizzo (1984) w as the  ini tiator of  the oretically based research on attitudes tow ard teaching 

individuals with di sabilities i n G PE. R izzo d eveloped an i nstrument, now  e ntitled “ physical 

educators’ a ttitudes toward teaching individuals with disabilities” (PEATID), which is based on 

the theory of reasoned action (Ajzen & Fishbein, 1980). PEATID uses a 5 point Likert-type scale 

to measure 12 behavioral beliefs about the outcomes of teaching children with disabilities in GPE. 

 

The i nstrument, “ Attitudes T oward t he I nclusion of  I ndividuals w ith Physical D isabilities i nto 

Physical Education” (ATIPDPE) was developed in the Czech Republic (Kudlaček, Valkova, 

Sherrill, Myers, & French, 2002) in order to assess intentions and belief systems and to use the 

results to personalize teacher preparation so that university students develop positive attitudes and 

strong intention of  w orking t oward i nclusion. The r esults s howed t hat 23%  of  variance i n 

intentions can be  e xplained by t hree be lief components based on the TPB. Kudlaček, Valkova, 



and Sherrill (2002) explored the structure of the ATIPDPE instrument and found that it measures 

three psychological properties (components). The three components were: (a) a positive outcome 

for s tudents; (b ) a ne gative ou tcome for t eachers; ( c) a negative out come f or s tudents. Each 

ATIPDPE item is accompanied by a 7 point scale, as recommended by Ajzen (2000). The scoring 

system required use of two 7 point scales: (a) 1 to 7 for the likelihood construct; (b) a –3 to +3 

scale for t he eva luation cons truct. Score for each statement were then multiplied to create i tem 

belief scores. This questionnaire was used and modified to measure the attitudes of Greek physical 

educators. A modified mean that only one of the two 7 point scales was used and that was the one 

for the likelihood construct. The scale about the evaluation construct was not used. 

 

The pur pose of  t his s tudy w as t o di scover the s tructure of  t he m odified a ttitudinal scale of 

ATIPDPE-GR by f inding c omponents of  t his s cale us ing pr incipal component a nalysis a nd 

compare these with components of the original ATIPDPE (Kudlaček, Valkova, & Sherrill, 2002). 

A second aim was the comparison of attitude between males and females and between PE teachers 

and O & PE teachers. 

 

Most of the time, students with disabilities are placed into physical education classes without the 

support of a special education teacher present in the class. These students with disabilities are on 

their own in physical education classes. Many school districts’ budgets are stretched or taking a 

hit. E ven t hough t here a re s tudents w ho may ne ed a dapted phys ical e ducation services t hat 

accommodation may not be available. 

 

“However, some a re on I ndividual E ducation P rograms ( IEPs) that r equire a  pull-out A PE 

(adapted physical e ducation) s ession t hat s upplements ( regular phys ical e ducation) R PE s o t hat 

the students can work on unique goals and objectives. Unfortunately, the school district does not 

have an APE specialist who can provide such services.” (Block & Conatser, 1999, p. 14). In many 

schools, ph ysical e ducation c lasses ha ve a  l arge num ber o f s tudents e nrolled, t hat c an m ake i t 

challenging for the physical education teacher as well as the student who is not familiar with the 

activities being played in c lass. Social interaction can a lso be a  challenge in physical education 

classes. Some students with exceptionalities do not spend any time with their typically developing 

peers.  



 

They are educated in a separate classroom with the same students every day. This separation can 

go on for years, or for as long as that student is identified as needing special education services or 

enrolls i n a nother s chool di strict. “Perhaps t he bi ggest disappointment in the literature o n 

inclusion in GPE is limited social interaction with peers without disabilities (e.g., Ellis, Wright, & 

Cronis, 199 6; L isboa, 1 997; P lace & H odge, 2001) , w hich c an l ead t o l imited s ocial learning 

opportunities for the students with disabilities (Odom, McConnell, & McEvoy, 1992). 

1.2 Statement of the Study 

The t eaching phys ical education a nd s port is carried out  in t heoretical a nd pr actical f orm, t o 

achieve and maintain its objectives. 

So, physical and sport make the inclusive students beneficial with different aspects of personality. 

But, teachers and students have less attitude towards the inclusion of disabled students when they 

participate in phys ical education a nd s port .T hese f acts i nvited the r esearcher t o c onduct t he 

research on the teachers and students at titude toward the inclusive disabled students in physical 

and sports i n Ghimbi and Biftu G himbi hig h schools the r esearcher would like to rise t he 

following suggestion to come upon the solution; 

 The attention would give for disabled students in the schools. 

 Teachers and students would change and have the attitude toward disabled students when 

they participate in physical education. 

 Disabled students s hould ha ve to e qually t reated a nd be nefited f rom p hysical e ducation 

and sport with non inclusive study 

1.3 Research questions 

 Do the teachers have positive attitude towards the students with disabilities? 

 Do the students have positive attitude towards the students with disabilities? 

 Does PE and sport has benefits for disabled students? 

 Do the inclusion disabled students with non-disabled has advantageous? 



 Is there an adequate and facility material for disabled students in the schools? 

 Do participation equal disabled with non-disabled students in PE and sport session? 

 

1.4 Objectives of the Study  

1.4.1 General Objectives 

As it is known that physical education and sport have general objective to maintain all aspect of 

personality such as mental, physical, social, emotional and spiritual dimensions so this study will 

generally f ocus on i ndentifying a nd a nalyzing t he a ttitudes of t eachers and s tudents t oward t he 

inclusion of  s tudents w ith di sabilities i n t he pa rticipation of phys ical e ducation and s port i n 

regular students. 

     1.4.2 Specific Objectives 

Depending up on the n ature of  the  pr oblem th is r esearch (study) p aper w ill try  to  find out the  

following specific objectives. 

• To find out the teachers attitude toward disability in physical education and sport. 

• To find out the students attitude toward disability in physical education and sport. 

• To assess the benefit of physical education for inclusive students in the school. 

• To suggest and solve the problem and recommend the attitude of teachers and students. 

1.5 Significance of the Study 

To fulfill e stablish this s tudy on t he at titudes of t eachers and students t oward t he i nclusion of 

students with disability to participate physical education and sport, it would necessary to put the 

significance as the following:- 

 Indentifying t he a ttitude of  t eachers a nd s tudents t oward t he inclusion s tudents w ith 

disability t o pa rticipate i n phys ical e ducation and s port that would help t o p lan a nd 



develop s trategies of  i mplementing inclusive ph ysical e ducation a nd s port f or s tudents 

with disability. 

  It would serve as a sou rce of  a r esearchers a nd a daptive e ducators to carry ou t f urther 

related study on a wider scale. 

     1.6 Delimitation of the Study 

This study would try to examine or delimits the scope of the study on the teachers and students 

attitude t oward t he i nclusion of  di sability in p hysical e ducation a nd s port i n w estern Wollega, 

Ghimbi a nd B iftu G himbi s econdary hi gh s chool t o m ake t he r esearch m ore manageable a nd 

successful.  

             1.7   Limitation of the Study 

Since the most of the data would gather from different kinds of books, literature, there is scarcity 

and lack of  information.  B ecause of  this the s tudy l imited on t he specific topic selected due to 

time constraint and financial. 

             1.8 Organization of the study 

This or ganization of  t he s tudy c onsists of  five c hapter; c hapter on e in troduction , chapter tw o 

review of  re lated literature, chapter t hree de sign a nd methodology, c hapter f our result a nd 

discussion, and chapter five summary, conclusion and recommendation. 

           1.9   Operational Definition of Basic Terms  

 Adapted PE-is physical education which has been adapted or modified, so that it is as   

                     Appropriate for the person with disability (www.apens.org/what is ape.html  

Attitude:- an opinion which represents a  person’s overall inclination towards an object, idea or  

institution (child, 1993). 

Disability:- any restriction or la ck (re sulting from a n impairment)  of a bility to perform an 

activity in  t he m anner or w ithin the ra nge c onsidered no rmal f or a  human being 

(miron, 1994). 

http://www.apens.org/what%20is%20ape.html�


Impairment-the state of being diminished, weakened or damaged, especially mentally or   

                      physically: cognitive impairment in order  adults (dictionary.reference.com) 

Inclusion:-involves a process of reform and restructuring of the school as a whole, with the aim 

of ensuring that a ll pupils can have access to whole range of  educational and social 

opportunities offered by the school (mittler, 2000). 

Inclusive education:- means the process of addressing all learners’ needs within the main stream 

school and utilization of all available resources to create opportunities for 

learning preparation for lif e( African journal of  special ne eds 

education,1999).  

Physical education - the e ducation m anly gi ven t hrough p hysical e xercises. i nstruction in the 
development and care of the body ranging  from simple calisthenics exercises to a course of study 
providing training in hygiene, gymnastics and others (www.merriam  webster.com) 

CHAPTER TWO 

REVIEW OF RELATED LITERATURE 

2.1 History of Adapted Physical Education 

In the m id-1960s t here w ere f ew qua lity programs o ffering de grees, c oncentrations, or 

specializations i n adapted phys ical e ducation, a nd of  c ourse none  w ere receiving f ederal 

assistance. Major texts published in the mid-1960s were authored by Clarke and Clarke (1963), 

Daniels a nd D avies ( 1965), F ait ( 1966), K eUy ( 1965), L ogan ( 1964), a nd R athbone a nd H unt 

(1965). Before 1960 much ofthe attention in adapted physical education was on programs for the 

physically handicapped. 

 

By the mid-1960s increasing attention was being given to the mentally retarded, the emotionally 

disturbed, a nd t he leaming di sabled. T he K ennedy F oundation d rew a ttention to t he m entally 

retarded by s ponsoring a s eries of  workshops t hroughout t he U nited S tates, by e stablishing t he 

Project on Recreation and Fitness for the Mentally Retarded within AAHPER, and other activities. 

Concern for the emotionally disturbed was stimulated by Temple University's Buttonwood Farms 

Project s ponsored by the N ational I nstitute of  M ental H ealth. T he w ritings of  B arsch (1965), 

Frostig a nd H ome ( 1964), K ephart ( 1960), andothers d rew a ttention t o pe rceptual m otor 

development and the learning disabled pupil. 



 

In 1967 t he f ederal g overnment pr ovided f unds f or pr ofessional p reparation, research, and 

demonstration projects in physical education and recreation for the handicapped. The first funded 

projects r eflected a p reference f or gradua te p rograms i n colleges a nd universities t hat ha d 

resources to com bine phys ical edu cation, r ecreation, a nd special education i n t heir preparation 

programs. In the 1981 e dition of  her text, Sherrill points out  that s ince legislation encompassed 

physical education for the handicapped in special education laws, this period can be generalized as 

the beginning of the merger of physical education and special education, and thus the beginning of 

multidisciplinary physical education.  R equest reprints from Dr. J .P. Winnick, Dept. of Physical 

Education and Sport, SUNY, CoUege at Brockport, Brockport, NY 14420. 

 

In 1969, 15 colleges and universities were awarded $20,000 each by the Bureau of Education for 

the Handicapped (BEH) to develop model professional preparation programs in adapted physical 

education and/or recreation. The following year the same schools were given continuation fluids. 

By 1971, a dditional c olleges a nd universities were a warded f unds, a nd by 1984 s ome 71 gr ant 

applications in adapted physical education and therapeutic recreation from 33 states were awarded 

over $3.4 m illion ( Bokee, 1984) . B y 1975, adapted phy sical e ducators i nvolved w ith f unded 

projects i ncluded D an A mheim, L arry R arick, J ack K eogh, H oUis F ait, L ou B owers, E rnie 

Bundschuh, Jim Little, Delores Geddes, Evelyn Davies, Jean Pyfer, Walt Cooper, Leon Johnson, 

Ray Weiss, Joe W innick, Leroy Walker, E rnie L ange, D ave A uxter, C ecil M organ, C laudine 

Sherrill, Bill Chasey, Joan Moran, Pat Bird, and Lane Goodwin.  

 

One of the concems in the late 1960s and early 1970s was the funding level for programs by BEH. 

Although physical education projects were increasing in number, the level of funding relative to 

other areas of special education was not  high. Another cancer was to ensure that review panels 

included ph ysical e ducators. I n t he f irst ye ars of  f unding, r eview p anels pr imarily i ncluded 

persons in special edu cation, phys ical educ ation, and recreation. PaneUsts i n t he ear ly years 

included Bob Holland, Lou Bowers, Joe Winnick, Larry Neal, John Nesbitt, 

Burton Blatt, and Robert Decker. Bobby Palk and Bill Hillman from BEH worked with the panels.  

 



Also in the late 1960s and early 1970s there was considerable debate about the appropriate level 

of pr eparation i n adapted phys ical e ducation, t hat i s, g raduate ve rsus unde rgraduate level. 

Individuals f avoring graduate le vel pr eparation f elt that te achers of  ha ndicapped p upils should 

have s uccessful e xperience w ith n o ha ndicapped c hildren be fore t hey e mbark on c areers in 

adapted phy sical e ducation. T hose advocating preparation at t he unde rgraduate l evel c riticized 

beginning p reparation a t t he gr aduate level be cause t hey f elt a n i mportant s ource of  pot ential 

teachers w ould be  l ost t o t he f ield. T hey a lso poi nted o ut t hat gr aduates of  un dergraduate 

programs w ere a ctually e mployed i n adapted phys ical e ducation. T hese p roponents o f 

undergraduate preparation argued that undergraduate programs would re stilt in better preparation 

because st udents coul d sel ect m ore r elevant c ourses i n a 120-semester hour  pr ogram t han i n a  

master's de gree pr ogram of  30 t o 60 hour s. I n t he f inal a nalysis, g raduate l evel pr eparation 

predominated because BEH decreed that it was limiting its program assistance money to graduate 

level p rograms. I nterestingly, there a ppears to be  s ome r enewed i nterest i n undergraduate 

preparation.  

 

During this time there was also an attempt to move away from developing programs based upon 

medical pa thological c ategories. More and  more progr ams w ere de veloped on the b asis of  

categories relevant t o physical education and/or upon ge neric functions or  competencies. F ield-

based competency programs ca me i nto vogue. R oles, c ompetencies, be havioral obj ectives, 

functions, and tasks became common terms in our vocabulary.  

 

In c ooperation w ith B EH, A AHPER i n 197 3 publ ished gui delines f or c ompetency-based 

professional preparation programs. For the role of specialist in adapted physical education, three 

functions were identified: assess and evaluate the physical and motor status of individuals with a 

variety of  h andicapping c onditions; de velop (design, pl an), i mplement ( conduct), and e valuate 

diversified programs of physical education for individuals and groups with any of a var114 iety of 

handicapping c onditions; a nd p articipate i n i nterprofessional s ituations p roviding s pecial 

programs or  s ervices f or i ndividuals or  gr oups, i ncluding coordination of  s uch s ervices f or a 

program. Those involved in these efforts included Dave Auxter, Bamey Anooshian, Dan Amheim, 

Charles Buell, Robert Carlson, William Chasey, Emest Davis, Walt Ersing, Hollis Fait, Delores 

Geddes, R obert H olland, H arold J ack, L eon J ohnson, E llen K elly, Jack K eogh, Steve K lesius, 



Cecil Morg an, Richard S child, Honey Nashman, C laudine S herrill, Mat  S ullivan, Margaret 

Thompson, Tom Vodola, Ray Weiss, Janet Wessell, Joe Winnick, Pete, and Edna Wooten. 

In 1981 a n A dapted P hysical Education Task F orce w ithin A AHPERD also de veloped 

competencies necessary for the adapted physical education specialist (Hurley, 1981). Under these 

guidelines, t he t ask f orce pr esented a nd gr ouped 57 c ompetencies w ithin s ix a reas: bi ological 

foundations, s ociological f oundations, ps ychological foundations, hi storical-philosophical 

foundations, a ssessment a nd e valuation, a nd c urriculum pl anning, or ganization, a nd 

implementation. Persons important to the 1981 effoits included Leon Johnson, Lane Goodwin, G. 

Robert Roice, Karen DePauw, Ernie Bundschuh, Diane Hurley, John Dunn, Ellen Lubin, Robert 

Holland, Sue Grosse, and Julian Stein.  

 

With t he a dvent of  P L 94-142, m ainstreaming a nd i n s ervice e ducation be came a n i mportant 

priority i n professional pr eparation. I t w as be lieved t hat r egular phy sical e ducators ha d t o be  

prepared for the integration of handicapped pupils, and it became a federal responsibility to do so. 

As many of us added components dealing with in service in grant programs, others initiated new 

projects de aling with in-service. Many i ndividuals t hroughout t he U nited S tates w ere a lso 

providing in service education without the benefit of federal finding. Eventually it would be the 

latter of these approaches that would survive since federal funding was soon phased out because it 

became obvi ous t hat f ederally s ponsored pr ograms c ould ne ver reach t he m asses of  r egular 

educators to a significant extent. 

 

In the 1980s funding is as much a concem as ever. With regard to special education programs, we 

have t o be  on t he vi gil f or di sproportionate f unding de creases. If t hey oc cur, w e need t o s tudy 

panel membership and other review procedures to ensure that cuts were not made inadvertently or 

deliberately because of  t hese f actors. This i s pa rticularly important be cause w e no longer ha ve 

specifically targeted money for physical education. Federal program assistance must be continued 

because phy sician education services ha ve not  been m et i n a ccord w ith P L 94 -142, a nd e qual 

opportunity goa ls relative t o i ntramural a nd athletic pr ograms ha ve onl y b egun to receive 

attention. 

 



There is also reason to be consumed about hard money cotnmitment in adapted physical education 

in colleges and universities. For example, doctoral programs at the University of Connecticut and 

Berkeley were r ecently discontinued following s eparation by a dapted phys ical e ducation 

professionals. We need to be consumed about staffing new faculty lines with individuals who will 

assure the offering of quality programs in adapted physical education for many years. We should 

expect t hat the progr am at  T exas W oman's University will l ast a l ong time be cause C laudine 

Sherrill, Jean Pyfer, and Ron French are on "hard money" university lines. With Walt Ersing and 

Paul Jansma on hard money tenure positions at Ohio State, continued involvement and leadership 

in adapted physical education there i s anticipated and expected. In this r egard, we can enhance 

employment on ha rd m oney pos itions i f w e de velop i ndividuals f rom "protected" classes a nd 

prepare doc toral l evel g raduates w ho ha ve a hi gh l evel of expertise i n at  least two areas. For 

example, competency in adapted physical education may be combined with exercise physiology, 

motor leaning, biomechanics, and psychology of sport, special education, and so forth. Such an 

approach will not only enhance employability but may advance research efforts in the field. 

 

PL 94 -142 a nd S ection 504 c ontinue t o h ave gr eat i mpact upon pr ofessional pr eparation 

programs. B ecause of  t hese l aws m uch more a ttention i s b eing gi ven t o individualized 

programming, assessment a nd pl acement, pr escriptive t eaching, t he r oles of  phys ical e ducation 

and a dapted phys ical education, s pecial s port p rograms, t he r elationship of  s chool a nd out -of-

school pr ograms, t ask a nd be havioral a nalysis, a nd t he de velopment of  c urriculum materials. 

Because more severely and profotmdly affected persons are receiving services, more attention is 

being gi ven t o t he pr eparation of  t eachers to work w ith these popul ations. B ecause of  t he e ver 

increasing knowledge in adapted physical education and other forces, more and more states are 

requiring a credential, endorsement, or certification to teach adapted physical education. Schools 

preparing specialists h ave ha d t o ke ep abreast of  these r equirements as  t hey have pl anned 

programs. Today support appears to be increasing for a nationwide approach to certification and 

credentialing. 
 

The r elationship of  a dapted phys ical e ducation a nd t he medical p rofession i s still evolving a nd 

needs refinement. We may find it necessary and desirable to end our dependence on t he medical 

profession and assume the leadership in determining no t herapeutic student programs in adapted 

physical education. Special physical education and sport programs have matured to the extent that 



they c an no  l onger be  planned s imply by a sking phys icians t o check of f s port a nd m otorist 

activities in which a person can participate. 

 

In 1983 t he American Academy of Orthopedic Surgeons invited recreation leaders and physical 

educators t o Winter P ark, C olorado, t o s eek a dvice r egarding a ppropriate phys ical a ctivity f or 

handicapped pupi ls. By inviting recreation leaders and phys ical educators to he lp them become 

better i nformed, t he or thopedic s urgeons w ere i mplicitly r ecognizing t he ne eds f or 

multidisciplinary cooperation. One of the interesting outcomes of this meeting was the reality that 

long-term exemption from physical activity is seldom justified, and only rarely may a youngster 

not pa rticipate in a pa rticular s port or  a ctivity if it is  appropriately modified. Yet many "able-

bodied" youngsters are excused from physical education throughout the United States. 

The ability to participate in a physical activity depends on the parents, the youngster, a knowledge 

of the demands of an activity, and upon medical considerations.  T his is why the decision about 

participation should be made by a  committee involving the parent, physical educator, physician, 

and youngster (if appropriate). Our preparation programs must prepare graduates for their role in 

these efforts. 

 

Future l iterature m ust help us de sign curricular appr oaches t hat i ntegrate d evelopmental a nd 

community-based m odels w hich gi ve c are A il attention t o each m odel a t e very de velopmental 

level of  the pupil. We need to help public school teachers and administrators with management 

and or ganizational pr oblems t hey e ncounter in pr oviding a dapted phys ical e ducation pr ograms 

along the mainstreaming continuum. If physical educators fail to implement programs in adapted 

physical e ducation i n the l ocal school, t here w ill be  n o ne ed f or pr ofessional pr eparation 

programs. 

 

There is l ittle doubt that we can and should be proud of our progress. Professional development 

has advanced greatly in the past 20 years, and there are several excellent professional preparation 

programs t hroughout the U nited S tates. We ar e r eceiving som e f ederal assistance t o finance 

programs. We a re gr aduating t eachers w ho a re getting pos itions i n w hich t hey t each a dapted 

physical education and, because of their positive efforts, there is a demand for additional qualified 



persons like t hem. M ore a nd m ore ha ndicapped pupi ls a re r eceiving phys ical education i n 

mainstreamed settings, and there are more sport programs today than ever before. 

Through our  pr ograms a n i mpressive l ist of  gr aduates is pr epared f or t he ne xt de cades' 

development. S hort, T ymeson, K elly, D ePape, P orretta, C halmers, C urtis-Pierce, Knowles, 

McQuillan, R immer, Rich, L oovis, C raft, H orvat, C owden, R yan, B runt, D ePauw, K arper, 

McClenaghan, G avron, J ackson, W ebster, B euter, D ummer, A ufsesser, K aylor-Krebs, Rizzo, 

DiRocco, Hall, Davis, Ulrich, Huber, Lavay, and Surburg are some ofthe names associated with 

our doctoral programs and/or from whom we can expect leadership. These people are the keys to 

the f uture o f a dapted p hysical e ducation. W ith a  l ist l ike t his w e c an b e c onfident that w e di d 

many things right, and we can take pride in that. Our future is in good hands. 

 

            2.1.1 Adapted Physical Education in Ethiopia 

Persons with disabilities (PWD) in most developing countries have been deprived from education 

because of  r easons a nd f actors. T his s tudy gi ves a ttention t o Ethiopian h igher e ducation 

institutions in pa rticular of  l ess a ttention t o persons w ith di sabilities i n phys ical e ducation 

curriculum ( PEC). T hough, t he m ain intent o f t his study i s t o identify c hallenges a nd t he 

opportunities that hinder to facilitate the need of individuals with special need in PE program in 

comparison with other students. PE program becomes incomplete on its objectives and benefits to 

students with disabilities at higher institutions to be advantageous from the PEC. There are gaps 

between the need of students with disabilities and the curriculum designed for physical education. 

This r esearch c ome u p w ith f indings t o the c hallenges of  s tudents w ith di sabilities a re not 

participant i n PEC due  t o less at titudes, lack of prof essionals, facilities, and resources in the 

institutions. The i nvestigated d iscussions a re d esigning adapted phys ical e ducation c urriculum, 

drawing models and strategies based on the type and level of impairments. 

 

2.2 Theoretical Perspective of Attitudes 

Briefly defined attitudes are our affinities and aversions to specific people, groups, objects, ideas, 

or situations. They are our likes and dislikes, our feelings for and against. As noted by Wortman 

& Loffus (1985), the definition stresses the evaluative side of attitudes, which most psychologists 

would s ay, is of  centr al i mportance. Besides t he evaluative aspe ct of  at titudes, this de finition 



points t o three ot her a ttributes. First, an attitude is l earned, not i nnate. Second, it pe rsists for a  

relatively long time. And third, it motivates us to act, helping to shape and direct our behavior. 

 

An a ttitude is a n e nduring s et of  b eliefs charged w ith e motion that p redisposes a  pe rson t o a 

certain ki nds of  be haviors (S herrill, 1993). The most c ommon approach a mong s ocial 

psychologists to defining attitudes stresses their evaluative aspects. For example Feldman (1985), 

calls an attitude "A learned predisposition to respond in a consistently favorable or 

Unfavorable manner with respect to a given object" (p.121). 

 

In this view, attitudes are basically evaluations of a particular person, group, action or thing. He 

further elaborates that attitudes should be considered in terms of their component parts.  

 

2.2.1 Teachers Attitude toward Students with Disabilities in PE 

Teacher attitudes toward students with disabilities are shaped by a tendency to want to help this 

particular population. Hodge et al. (2009a), for example, when studying beliefs of general health 

and physical educ ation t eachers cr oss-culturally, f ound t hat “ most t eachers w ere i ntrinsically 

motivated t o teach s tudents w ith di sabilities” ( p. 410) . A  similar s tudy by H odge e t al. (2004) 

found “the attitudes of teachers in our study were mostly favorable toward inclusion and teaching 

students with disabilities in their GPE classes” (p. 411). However, despite these facts, questions of 

fairness remain. Butler (2005) found that "many teachers ultimately teach how they were taught, 

and r emain unaffected by t he f our y ears of  t eacher e ducation t hey r eceived" ( p. 226) . F urther, 

Smith and Green (2004), stated tha t teachers t end “ to f eel m ore c omfortable w ith and, 

consequently, to replicate the kinds of PE that they themselves had experienced” (p. 598). 

Unfortunately, the tendency among health and physical education teachers to replicate a  certain 

kind of  general health and phys ical education program that has i n t he past f ailed to provide an 

inclusive c lassroom, e nsure t hat s tudents w ith di sabilities c ontinue t o be  di sadvantaged. In 

addition, while teachers were motivated to teach students with disabilities in their classes, many 

felt limited by what they could do. 

 

Central to this limitation was the idea of control. Teachers felt restricted by how little control they 

had ove r t hings s uch as t heir ability t o individualize i nstruction ( Hodge, e t a l., 20 09a). T his i s 



unfortunate for students with disabilities, as “given adequate control over such teaching behaviors, 

teachers are likely to carry out their intentions to teach students with disabilities who are included 

in t heir c lasses” ( p. 41 3). A  l ack of  c ontrol c an l ead t o uncertainty and f rustration f or s ome 

teachers. According to Morley, Bailey, Tan & Cooke (2005), teacher perceptions of their control 

over how  t o i nstruct s tudents w ith di sabilities di rectly impacts upo n how  c hallenging they 

perceive inclusion to be. Further, the research shows that despite certain barriers, teachers viewed 

inclusion as a progressive process where using more planning time for example, could give them 

the increased sense of control they required for more positive attitudes toward inclusion. 

 

Unfortunately, t eacher a ttitudes toward i nclusion r emain i nconsistent a t be st and a t w orst, a re 

often ne gative ( Block & Obrusnikova, 2007) . Much of  t his i nconsistency a nd ne gativity c omes 

from a documented lack of preparation on the part of the physical educators‟ themselves (Ammah 

& Hodge, 2005; Block & Obrusnikova, 2007; Hodge, 1998; Hodge et al., 2009a; Folsom-Meek & 

Rizzo, 2002 ; Papadopoulou e t a l., 2004; R izzo & Kirkendall, 1995 ; Sato e t al., 2007; Smith &  

Green, 2004;  V ickerman &  Coates, 2009) . F urther, he alth a nd ph ysical e ducation t eachers, 

“regardless of how ef fective o r experienced they might be , were inadequately prepared to cope 

with the challenges of inclusion, and they understood and felt that lack of preparation” (LaMaster 

et a l., 1998,  p. 78) . U nfortunately, how  pr epared t eachers a re f or w orking w ith students with 

disabilities is one  of  the  va riables most s trongly related to the ir a ttitudes (R izzo & K irkendall, 

1995). 

 

The inadequacy of teacher education programs (Welch, 1996) then, may be what is driving these 

negative attitudes. Hardin (2005) discovered that health and physical education teachers "take few 

adapted c ourses a nd ha ve l ittle pr actical e xperience w orking w ith s tudents w ith di sabilities" 

(p.44). It appears that the lack of teacher preparation stemming from ineffective teacher education 

programs may play a significant role in these negative teacher attitudes. 

 

Teachers' pe rceived competence f or w orking with students w ith disabilities i s an other va riable 

strongly related to attitude ( Rizzo & K irkendall, 1995) as  w as age  and past expe riences of  t he 

teacher. These authors studied what affects the at titudes of  future health and physical education 

teachers toward s tudents w ith m ild di sabilities a nd f ound “ experience w ith individuals with 



disabilities had a significant and positive cor relation with perceived competence” (p. 213). Past 

experiences also led to more favourable attitudes toward inclusion (Hodge, 1998). Of significance, 

Rizzo a nd Vispoel (1991) f ound t hat yo unger t eachers t ypically ha d more f avorable a ttitudes 

toward individuals w ith di sabilities t han ol der teachers. T herefore, you nger teachers, f avorable 

past experiences as well as teachers that have more experience teaching students with disabilities 

can lead to overall positive attitudes for teachers. Yet, despite these facts, other factors can affect 

experienced teacher attitudes in a negative way. 

 

The teachers themselves feel that the lack of t ime, equipment and resources, daily demands and 

larger c lass sizes ta ke a way from the  indi vidualized instruction that a  s tudent w ith disabilities 

requires to be successful in a general health and physical education classroom (Ammah & Hodge, 

2005; Hodge et al., 2004; Hodge et al., 2009a; LaMaster et al., 1998; Leinert et al., 2001; Sato et 

al., 2007) . In Hodge e t a l. (2009a) teachers expressed specific concerns about l arge c lasses and 

small i nstructional spa ce t hat t hey perceived as af fecting their abil ity t o teach students w ith 

disabilities ef fectively. In a cross-cultural s tudy i nvolving teachers f rom bot h Germany a nd t he 

United States of America, Leinert et al., (2001) found that teachers from both countries worried 

about t he d aily d emands pl aced on  t hem r egarding i nclusion a nd w hether o r not  they ha d the 

abilities to meet those demands. American teachers in this study had “little support in meeting the 

challenges of integration” (p. 14). They also felt they had little opportunity to foster relationships 

with other teachers and often felt alone with a large class. Similarly, LaMaster et al., (1998) noted 

the difficulties related to resources for students who have been fully included. Unfortunately, most 

of the teachers identified a lack of these resources even being in good schools. 

 

Students w ith more se vere disab ilities al so have an effect on teacher at titudes ( Block & 

Obrusnikova, 2007;  Hodge e t a l., 2004; Sato e t a l., 2007;  LaMaster e t a l., 1998;  Lienert e t. a l., 

2001). B rown a nd E vans ( 2004) not ed t hat “ PE t eachers are i mplicitly r ecruiting pot ential P E 

teachers and a thletes “ in their own image” (p.64) and, according to LaMaster e t. a l. (1998), the 

success in general health and physical education for students with disabilities can vary according 

to the type of disability they have. More recently, Ammah & Hodge (2005) studied two health and 

physical education teachers who taught students with mild to severe disabilities in their classes. 

These teachers noticed that other students engaged in name cal ling toward students with severe 



disabilities and the s tudents w ith s evere di sabilities p laced a g reater de mand on teacher 

instruction. H odge e t a l. ( 2004) f ound s imilar r esults w hen i nterviewing he alth a nd phys ical 

education teachers. 

 

2.2.2 Students Attitude towards Disabled Students in PE 

However, they stated factors   such as shortage of sport facilities, shortage of financial resources, 

lack of time and interest are the most important barriers to participate in physical activities [37]. 

Aghamollaeei e t a l. ( 2008) i n a  r eview of  e fficacy, be nefits a nd pe rceived ba rriers to regular 

physical activity among students of Hormozgan university of Medical Sciences, found that from 

249 one just 66 ones or 5.26 percent had regular physical activity [2].  

 

Figley (1985) after two decades research, was interested in this aspect, especially which previous 

physical ed ucation exp eriences lead to positive or n egative at titudes toward physical e ducation 

courses. U sing of i mportant events, 100 students w ere ask ed to recall t he experiences of  t heir 

physical education courses, a nd pr ovide a  l ist of t he aspe cts t hat l ead to positive and negative 

attitudes towards some of these courses. Results showed that the behavior of teachers, curriculum 

content and classroom climate were the three major factors affect students in positive and trends 

[13]. According to many researchers, such as Chase (2000), Iverson et al. (1985), Sallis (1987), 

and Sallis and McKenzie (1990), due to the high percentage of  students enrolled in PE classes, 

this pr ogram ha s be en r ecognized a s t he i deal e nvironment t o pr omote physical health [21, 38,  

40]. H owever, a ccording t o U .S. DHHS,  da ily a ttendance of  s tudents i n phys ical e ducation 

classes has dropped from 42 to 25 percent from 1991 to 1995  ( 67). This question is raised again 

due to the reluctance of students enrolled in physical education classes.  

 

Perhaps one  of  t he caus es i s t he decline of  st udents' at titude t owards phys ical act ivity. Carlson 

(1994) reported that f actors  influencing the development of  s tudent a ttitudes h ave be en t he 

cultural ( gender, s exual a nd ps ychological  di fferentiation pa ttern of a thletes), social (f amily, 

media, s ports a nd phys ical e ducation bus iness, s kill l evel a nd  pe rception of  f itness l evel of  

himself and peers and school (Teachers) [23]. Other researchers, such as Luke and Sinclair (1991) 

understood that teachers have the greatest impact from the various factors influencing positive or 

negative a ttitude toward physical education lessons [38]. According to some s tudies of  Carlson, 



1994 a nd R ice, 1988, t hose s tudents ge nerally e njoy phys ical e ducation c lasses, they ha ve a 

positive a ttitude t oward phys ical e ducation a nd t hey s elect phys ical education t eachers as t he 

desired be havioral pa tterns [ 8, 35] . O r s cholars s uch a s Simon - Morton e t a l., (1987) and 

Tannehill e t a l. (1994), f ound t hat t he m ost positive e xperiences o f students w ith physical 

education classes, are l inked with a  va riety of  act ivities, winning, success, good performance, 

teamwork  and  activities involving joy and happiness [45, 2]. According to Rice (1988) the most 

interest in physical education programs has been playing group games and the lowest appeal one 

was the theory of classes [35]. Silverman and Subramaniam (1999) Found that most students tend 

to participate in activities that are of greatest pleasure [44]. 

 

Carlson ( 1994) a nd P ortman ( 1995) i n t heir studies concluded t hat s tudents h ated phys ical 

education courses have been resentment of participation in physical activity in their daily life [8]. 

According to Simon - Morton et al. (1987) people do not exercise or do not participate in physical 

activity, because t hey did not h ave any positive exp eriences f rom phys ical exe rcises in 

adolescence [45]. 

 

Gillam ( 1986) f ound m ore than 90  pe rcent of  s tudents b elieved t hat phys ical education w as 

associated with t heir  future l ife a nd f or s ubsequent pe riods of  useful l ife a nd the l essons of 

physical education in school curricula is mandatory [16]. The results of Reichler (1998) showed 

that phys ical a ctivity no t onl y i mprove phys ical f unction, but a lso i s e ffective f or pe ople w ith 

emotional health, she believes that the benefits of physical activity programs should be taught to 

the students in physical education curriculum [34]. Elsewhere Mowatt et al. (1988) reported that 

beliefs of students about the importance of physical activity in physical education courses will be 

stronger if its dimensions are described in a purely theoretical discussion by the teachers [29].  

 

2.3 Components of Attitude 

Specifically, attitudes a re assum ed to have t hree m ajor co mponents know n as a cogni tive 

(thought) component, an affective (feeling) component, and a behavioral (action) component.  

2.3.1 Affective component:-the af fective com ponent enc ompasses the d irection and 

intensity of an individual evaluation or the kind of emotion experienced toward the 

object of the attitude. 



2.3.2 Cognitive component:-the c ognitive c omponent r efers t o a  pe rson's s ystem o f 

beliefs about the attitude object. 

2.3.3 Behavioral component: - Finally, the behavioral component is a predisposition to 

act in a certain manner toward the attitude object (Feldman, 1985). 

 

In his f urther e laboration Feldman (l985 ), expresses t hat, one of  t he central no tions t hat ha s 

followed from t he com ponent view  of  at titudes i s t he idea t hat attitudes ar e or ganized, both 

internally (among the three components) and in relation to other attitudes. The three components 

of attitude (a ffective, cognitive, and behavioral) a re ge nerally assum ed to be i nterrelated and  

consistent with one another. 

 

Related to the concept that there is internal organization among the three parts of attitudes is the 

idea that attitudes form interconnections with other attitudes, to create organized patterns, rather 

than standing in isolation from one another (Feldman, 1985). 

 

Bandura (1977), cited in Feldman (1985), has the notion that people acquire attitudes vicariously, 

through observations of others, there is even physiological evidence that we can react effectively 

to t he e motional e xperiences of  ot hers. As not ed by E nglish a nd L anzetta ( 1984), in F eldman 

(1985), attitudes represent a verbal statement about how one feels toward a particular construct. 

 

An attitude e xpresses strength of interest in following out a  pa rticular c ourse o f a ction. For 

example, individuals d iffer in their s trength of  int erest in the a reas s uch as h ome, recreation, 

occupation, religion, politics, relationships to others and to one-self With regard to exercises, there 

are conceptual factors that are also highly debatable. Dunn and Fiats' study (1989), indicate that 

although attitudes can predict a person's initial involvement and the type of exercise selected, the 

fact that a person views exercise as a positive experience or is attracted to physical activities does 

not e nsure he or  s he w ill s tay w ith a n e xercise pr ogram. Secondly, beliefs t hat a  p erson hol ds 

about the health consequences of exercises varies from one person to another as a result of which 

attitudes a bout e xercise ha ve not  he lped pr edict long -term be nefit. Beyond t he pe rson's 

compatibility with the social aspe cts of  an exercise p rogram, it is  like ly that s ome pe ople a re 

better able to adapt t he exe rcise de mands be cause t hey are si mply more sel f- motivated t o 



exercise. They may be better able to reinforce themselves for their own behavior and are perhaps 

less sensitive to, or less dependent on situational influence. On the other hand, attitudes are treated 

by Sherrill ( 1993), as i nvolving f eelings a bout people, especially people who are d ifferent, and 

how they should be treated and / or educated. 

 

Blind pe rsons l ike most people t end to absorb the a ttitudes of  those about them regarding their 

value and self worth. They live up t o the expectation and behavior that significant others ascribe 

to t hem. Negative a ttitudes l ead to l ow e xpectations of  t he di sabled pe rson. When l ow 

expectations occur, reduced learning opportunities are provided, and performance of the disabled 

person is affected. This outcome confirms the low opinion of the person's potential, and thus the 

'deviancy cycle' is perpetuated (Beckwith, 1995). 

 

When negative a ttitudes and expectations p revail, the visually handicapped pe rson will become 

specified into a role that is consistent with those at titudes and expectations. Thus, while limited 

amounts of  f ailure m ay i nspire many c hildren t o ove rcome obs tacles, it i s di fficult f or 

handicapped s tudents' self-concepts t o be i mmune f rom r epeated failures (Reynolds &  M ann, 

1987). 

2.4 Challenges to Inclusion of Students with Disabilities in Academic Studies 

Despite c hanges i n m any W estern c ountries' l egislation a nd t he de velopment of  pr ograms f or 

students w ith di sabilities, in r ecognition of  t he i mportance of  hi gher e ducation f or i ndividuals, 

families, and society at large, low enrolment and high first-year dropout have been found (Dutta et 

al., 2009;  Mpofu &  Wilson, 200 4). L ow e nrolment a nd hi gh dr opout c an be  understood a s the 

result of inadequate accessibility of higher education institutions, lack of support, adverse social 

attitudes and social isolation, as well as low financial capacity (Foreman et al., 2001; Jung, 2003; 

Johnson, 2006; McKenzie & Schweitzer, 2001; Mpofu & Wilson, 2004).  

Among t he s upporting f actors, s tudies ha ve s hown t he i mportance of  f aculty's a ttitudes t oward 

students w ith di sabilities, t heir awareness of  t hese s tudents' ne eds, a nd t heir know ledge of  t he 

reasonable accommodations ava ilable. These at titudes i nfluence suc cess or f ailure of  st udents 

with di sabilities, a nd a ffect i nclusion i n hi gher e ducation ( Rao, 200 4). N egative a ttitudes of 

faculty and ad ministrative st aff may preve nt st udents, espe cially st udents with invisible 



disabilities, f rom discl osing t heir disabilities and f rom r equesting a ccommodations t hey a re 

entitled to(Jung, 2003;  Johnson, 2006). I n a  s urvey, 50%  of s tudents with di sabilities indicated 

that faculty members understood their needs, but only 25% of faculty members were willing to 

change the material covered in their courses to suit these students' learning needs. Most (82%) of 

the students indicated that faculty members needed to learn more about disabilities (Barazandeh, 

2005; Kraska, 2003). 

In regard to acade mic achievements, studies h ave s hown conflicting r esults. S ome f ound t he 

average gr ades am ong students w ith disabilities si gnificantly lower, the pe rcentage of  cour se 

drop-out and failures in courses higher, and the study period (number of semesters) longer, than 

those of s tudents without disability (Foreman, Dempsey, Robinson & Manning, 2001). Students 

with disabilities reported a subjective feeling that they were not succeeding like other students, as 

well as difficulty in coping with the required investment during the study period (Foreman et al., 

2001; M cKenzie &  S chweitzer, 2001) , a nd a  s ense of  s ocial i solation ( Shevlin, K enny &  

McNeela, 2004). Other studies, however, found no difference between students with and without 

disabilities in average grades (Horn & Berktold, 1999). Several studies found average grades of 

the former higher than those of the latter (Willett, 2002; Jorgensen et al., 2005). 

The i mportance of  hi gher e ducation i n p roviding s tudents with di sabilities de cent employment 

opportunities and social status is well documented. At a time of legislative endorsement of access 

to hi gher e ducation, a nd of  c hanges i n a ttitudes r esulting f rom t he s truggle f or e qual r ights f or 

people w ith di sabilities, i t is c rucial t o b roaden know ledge a nd und erstanding of t he br oad 

perspective of achievements and experiences of this group of students in higher education, and to 

compare them with those of students without disabilities. The aim of this study is precisely that, to 

examine t he br oad pe rspective of  a chievements a nd e xperiences of  st udents w ith disabilities i n 

higher education and to compare it to those of students without disabilities.  

The major outcome measures chosen for comparison were academic performance, participation in 

student exp eriences, and self-evaluation of  personal ga ins a nd a chievements, a nd s tudents' 

satisfaction with their experiences throughout their studies. Respondents' personal characteristics, 

as well as t heir disability characteristics, were examined to evaluate their effect on the outcome 

measures. The r esearch questions compared s tudents with and without di sabilities, and s tudents 



with various di sabilities (physical, sensory, and psychiatric) among themselves, on the outcome 

measures.  

2.4.1 Challenges in Implementing Physical Education  

Ironically, at a t ime w hen nations are be coming more and more aw are of  t he i mportance of 

healthy living and lifelong activity, Physical Education finds itself struggling to exist as a priority 

subject matter in the educational system of both the developing and developed countries.  

 

To add to its struggle, Physical Education needs to also cope with a number of other challenges, 

which include ge neral attitudes, discipline, class si zes and  r esources, as w ell as a r eduction in 

allocated times a nd l evel of  s upport. T o be  seen as a  f rill and not a  p riority, stigm a tises th e 

existence of  P hysical E ducation as r elevant a nd priority subject m atter. As a cons equence, 

disinterested learners treat Physical Education with scant respect. Possibly, they see it as a w ant  

and not  a  need, and therefore they attend  t heir Physical Education sessions in an inappropriate 

manner. This t ype of  at titude i mpacts ne gatively on the r est of  t he l earners i n the class, which 

ultimately results i n ev entual dis cipline p roblems, manifest i n i ssues like de viant behavior. F or 

example, certain learners de liberately come l ate f or t heir P hysical E ducation sess ions. Some 

learners even adopt a di sruptive at titude, while others s ee these sess ions as uni mportant. These 

offenders f eel t hat they can do what t hey pl ease a nd ignore t he pos ition a nd m andate of  t he 

Physical Educator. This i s further compounded by the lack of resources, c lass s izes and l imited 

time available for Physical Education sessions. It is important to note that the issues highlighted in 

this paragraph are international phenomena (International Council of Sport Science and Physical 

Education, 2001:32-33). 15 O ne of the biggest challenges in South Africa is the type of support 

and lack of vision shown by t he state. The Department of Education’s apparent lack of foresight 

with regard to the optimal utilization of Physical Education and the priority status that it deserves, 

is de motivating, especially to those that recognize the potential of Physical Education holding its 

own as a learning area. F inally, t he s ummary o f f indings o f t he s urvey t hat w as c ompleted by 

Hard man and Marshall states that there is wide spread skepticism and pessimism regarding the 

future of Physical Education. The situation seems bleak. Physical Education may cease to exist in 

schools in the ne ar f uture (International C ouncil of S port S cience and P hysical E ducation, 

2001:32). 



 

2.5 Inclusion 

The si gnificant shif t t o place al l st udents w ith disabil ities i n the r egular cl assroom, a pract ice 

known as inclusion, has become a key feature within education. The concept of inclusion has its 

roots in special education, where the separation of those with disabilities was debated as a failure 

to m eet ba sic hum an r ights ( United N ations E ducational, Scientific a nd C ultural Organization, 

2005). I t i s f rom t hese r oots t hat the c oncept of  mainstreaming f irst be gan, but  w hen i t w as 

discovered t hat i t f ailed t o c hange the or ganizational s tructure of  t he s chools, i nclusion w as 

created (United Nations Educational, Scientific and Cultural Organization, 2005). Papadopoulou, 

et al. (2004) noted that in recent years, “the idea of inclusion has become the most important topic 

in the field of special education” (p. 104). The growing enthusiasm among educators for inclusion 

has be en fuelled by t he be lief that “ a  s eparate e ducation i s not  a n e qual e ducation” ( Winnick, 

2005, p. 12). In defining inclusion, Rizzo, Davis and Toussaint (1994) highlighted how education 

by s eparation of  s tudents w ith di sabilities i s n ot a n e qual e ducation. Separating s tudents w ith 

disabilities i n ge neral h ealth and p hysical e ducation c lasses, w ill d eny t hem t he oppor tunity t o 

compete w ith their pe ers or  re cognize the ir a bility to contribute to a team (K ozub & P orretta, 

1996). I t i s for t hese r easons t hat R izzo, D avis a nd T oussaint (1994) a rgued that s tudents with 

disabilities should be educated with their nondisabled peers in regular classes. In addition, Kozub 

and Porretta (1996) argued that “opportunities to develop leadership capabilities, teamwork, and 

work ethics need to be given to persons with disabilities through interaction in athletic programs” 

(p. 20). These opportunities can aid in the overall well-being of students with disabilities as well 

as the success of inclusion within general health and physical education. 

 

 

 

Inclusion in general physical education is difficult to implement, in part, because many secondary 

school educators do not feel adequately prepared to teach students with disabilities (Block, 1999; 

Block & Obrusnikova, 2007). Lienert, Sherrill and Myers (2001) found that in general, "teachers 

reported much uncertainty about day-to-day demands and worry about their competence to meet 

these de mands" ( p. 13). Also, many health and physical education teachers f eel that t eaching 

students w ith disabilities is  not  their j ob (Block, 1999) . A lso, he alth and phys ical e ducation 



teachers of ten do not  a sk t he r ight que stions related t o t he t opic of  i nclusion (Rizzo &  L avay, 

2000). This lack of preparation could be attributed to the fact that many people saw inclusion as 

morally r ight, but  “ the p roblem was, no one  was s tudying specific t echniques, s taffing models, 

and t raining pr otocols n eeded t o m ake i nclusion w ork m ore e ffectively” ( Block, 1999, p. 32 ). 

Unfortunately, w hile t he ove rall c oncept of  i nclusion m ay be  m orally j ust, w ithout pr oper 

implementation it may be doing more harm than good for students with disabilities. 

2.5.1 Changing Students’ and Teachers’ Attitudes towards Disability and Inclusion 

The s tudy illustrated t he va lue of  c ombining i nformation-based ins truction w ith s tructured 

fieldwork experiences in changing attitudes towards disability and inclusion. It also demonstrated 

that raising awareness o f one  disabi lity m ay lead to changes i n attitudes t owards d isability in 

general. 

Influenced by Australian and international anti-discrimination legislation (e.g., Common wealth of 

Australia, 1 992; U S C ongress, 199 7), A ustralian na tional and s tate e ducational a uthorities no w 

advocate f or t he i nclusion of  s tudents w ith s pecial ne eds w ithin r egular c lassrooms. S uch 

advocacy a lone, how ever, c annot e nsure t hat t he pol icy is f avorably accepted by  t hose m ost 

responsible f or i ts ef fective i mplementation, namely, classroom t eachers. It ha s l ong been 

accepted that t eachers’ at titudes a nd expectations i mpact upon their st udents’ educational 

outcomes (Good & Brophy, 1997), and this is of particular concern where teachers hold less than 

positive attitudes towards individuals with a disability or the educational policy of inclusion (see, 

for example, Buell, Hallam, Gamel-McCormick & Scheer, 1999; Forlin, Douglas & Hattie, 1996; 

Murphy, 1996). 

 

Teachers’ a ttitudes a re a dditionally i nfluenced by t he l evel of  di sability t hey are a sked t o 

accommodate within their c lassroom. Center and Ward (1987) found that while the majority of  

teachers expressed a generalized agreement with the policy of inclusion, when asked specifically 

about their own willingness to include students with particular disabilities within their classrooms, 

they w ere only w illing to a ccept t he i nclusion of s tudents with mild physical di sabilities. T hey 

were r eluctant t o include st udents w ith more seve re p hysical disa bilities, or students w ith 

intellectual disabilities. Such results, indicating that teacher support for inclusion varied with the 

severity of the disability, have been consistently reported in research studies in the United States 



(Rainforth, 2000; Scruggs & Mastropieri, 1996), and have been replicated by Forlin et al. (1996) 

with educators in Western Australia. 

 

These at titudes t o inclusion appear to have i mportant corr elates w ith actual cl assroom pract ice, 

although the direction of causality is not clear. Buell et al. (1999) reported a positive relationship 

between teachers’ a ttitudes tow ards inc lusion and their b elief tha t th ey could influence the  

educational o utcomes o f students with special ne eds. Teachers w ith more pos itive view s of  

inclusion ha d m ore c onfidence i n t heir ability to s upport s tudents i n inclusive s ettings, and t o 

adapt cl assroom materials and procedures t o accommodate t heir ne eds. In all ar eas assessed, 

general cl assroom t eachers r ated t heir s elf ef ficacy, ability, and understanding, in r elation t o 

inclusive practice, to be lower than did special education teachers, and expressed a greater need 

for related in service training and increased support and resources. Similarly, Bender et al. (1995) 

found that t eachers w ith more ne gative at titudes t owards i nclusion r eported much less f requent 

use of instructional strategies known to facilitate the effective inclusion of children with learning 

disabilities. N o r elationship w as f ound be tween a ttitudes t owards inclusion a nd t eachers’ 

perceptions of t heir ow n efficacy in the ge neral cl assroom. There ar e t eachers w ith high self 

efficacy who are not  f avorably disposed to inclusive pr actice. This em phasizes t he need t o 

intervene t o cha nge t eachers’ at titudes t o inclusion and their w illingness t o use assoc iated 

effective instructional strategies. While teachers’ attitudes towards inclusion are clearly influential 

in the e ffective i mplementation of i nclusive policy w ithin t he c lassroom, a  r elated body of  

research has i nvestigated teachers’ at titudes t owards disab ility per se,  si nce these m ay affect 

teachers’ at titudes t owards i nclusion, and the ef fectiveness of t heir i nclusive p ractices. Several 

important re search studies i n Australia h ave us ed the I nteraction with Disabled Persons S cale 

(IDP) (Gething & Wheeler, 1992)  in order to  investigate a ttitudes towards d isability of va rious 

professionals i ncluding preser ves t eachers ( see, for exa mple, Forlin, Tait, Carroll & J obling, 

1999b; T ait & P urdie, 2000). The research literature on  te achers’ a ttitudes tow ards di sability 

suggests that negative attitudes ‘‘lead to low expectations of a person with a disability’’ (Forlin et 

al., 1999b, p. 209) which in turn could lead to reduced learning opportunities, beginning a cycle of 

impaired pe rformance a nd f urther l owered e xpectations, b oth by t he t eacher a nd t he c hild. 

Consequently, T rait and P urdue (2000)argued t he i mportance of  pr eserves t eachers de veloping 

positive attitudes towards disability early in their professional development. 



 

With this objective in mind, a number of studies have examined ways of promoting more positive 

attitudes in preserves teachers. There is general agreement that traditional university information-

based courses, designed t o prepare t eachers to w ork with chil dren with special needs, while 

increasing k nowledge, h ave l ittle i mpact on a ttitudes t owards di sability ( Forlin e t a l., 1999b ; 

Hastings, Hewes, Lock & Witting, 1996; Tait & Purdie, 2000).Nor does direct contact with people 

with disabilities ne cessarily lead to f avourable changes i n attitude ( Rees, Spreen & H arnadek, 

1991), a lthough i n ge neral, l evel of  c ontact ha s e merged a s a  s ignificant f actor i n determining 

positive attitudes towards disability (Forlin, Fogarty & Carroll, 1999a; Gregory, 1997; Hastings et 

al., 1996). Several s tudies ha ve i ndicated that the most ef fective w ay of al tering attitudes in a 

favorable direction is to combine formal instruction either with structured and direct contact with 

people with disabilities (Ford, Pugach & Otis-Wilborn, 2001;  Mayhew, 1994;  Rees et al., 1991; 

Westwood, 1984), or with some other simulation or role playing activities that provide for more 

experiential learning (Forlin et al., 1999b; Pernice & Lys, 1996). 

 

The present study was designed to explore additional methods by which student teachers’ attitudes 

towards di sability a nd i nclusive educational pr actice could be  f avorably m odified t hrough 

university programmed which combine formal instruction with experiential learning activities. In 

particular, i t i nvestigated w hether requiring s tudents t o e xplore one  a rea of  di sability i n some 

depth, t hrough s tudy a nd a ssociated f ieldwork activities, w ould l ead n ot onl y t o changes i n 

knowledge a bout t hat particular d isability, a nd m ore f avorable a ttitudes t owards i nclusive 

educational practice for such children, but  also to changes in s tudent teachers’ attitudes towards 

disability in general. To explore this question, Down syndrome was chosen as the disability for 

focus be cause pr evious r esearch ( Wishart &  M anning, 1996)  ha s de monstrated t hat s tudent 

teachers ho ld a  nu mber of  misconceptions a bout t his di sorder a nd i ts de velopmental 

consequences. 

2.6 Roles and Responsibilities of Adapted Physical Education Teachers 

     2.6.1 Achievement-Based Programs  

Write a nd/or ut ilize adapted phys ical e ducation i nformation t o de sign i ndividualized phys ical 

education p rograms, D evelop a ppropriate a dapted phys ical education I EP goa ls a nd obj ectives 



and m onitor pr ogress, Provide instruction t hat w ill a ssist s tudents in m aintaining a  he althy 

lifestyle in the community and as they transition from school to post secondary placements.  

  2.6.2 High Quality Instruction  

Implement effective cl assroom an d behavior management st rategies, P rovide age-appropriate 

meaningful physical activity, Be able to evaluate/assess performance and in physical education to 

determine strengths and needs of each student.  

 Certified Qualified PE/APE Teachers  

              –Individual State/local requirements for Adapted Physical Education teachers or    

               “qualified” teachers to teach Adapted Physical Education  

 Post B achelor’s w ork in A dapted Physical E ducation o r Certified A dapted P hysical 

Educator  

2.7 Leadership and Advocacy  

Promote a pos itive attitude regarding all students in the gymnasium Have an awareness of IDEA 

and ot her f ederal, s tate a nd l ocal laws a nd pol icies. ( in M aryland F itness a nd A thletics E quity 

Act), Collaborate w ith ot her pr ofessionals –related services ( PT, OT, S peech, V ision, S pecial 

Educators).  

 Be an active participant in the IEP team process.  

 Stay current –professional organizations state and nation wide and professional journals  

 

2.8 Beneftits of adapted physical education 

When Public Law 94-142 (The Education for All Handicapped Children Act) was passed in 1975, 

the s tate of  s pecial education w as va stly di fferent f rom what i t i s t oday… T he or iginal f our 

Purposes of P.L.-142 included 

 To assure that a ll s tudents w ith d isabilities h ave a vailable to  the m…a f ree a nd 

appropriate publ ic ed ucation which emphasizes spe cial educ ation r elated services 

designed to meet their unique needs 

 To assure that the rights of students with disabilities and their parents…are protected. 

 To assist S tates and localities t o prov ide f or t he e ducation of  a ll c hildren with 

disabilities 



 To assess and assure the effectiveness of efforts to educate all students with disabilities. 

(Smith, 2005, p. 314). 

To i mplement t hese ne w r equirements s chools be gan m ainstreaming students i nto t he regular 

classroom. The identified student was placed into the general education classroom without much 

support f rom t he s pecial e ducation t eacher, a nd us ually s eparated f rom t heir f riends, w ho t hey 

were used to spending the entire day with in a self contained class room. Mainstreaming students 

with s pecial ne eds into r egular e ducation c lassrooms i s not  e asy.With t he implementation of  

Public L aw 94 -142, Least R estrictive E nvironment (L RE) is  pr ovided to assure th at, to the 

maximum e xtent pos sible, ha ndicapped students in public or pr ivate i nstitutions or  ot her c are 

facilities are educated with students who are not handicapped , and that special classes, separate 

schooling, or other removal of  handicapped s tudents  f rom the regular educational environment 

occurs only when the nature of severity or the  handicap is such that the education in the regular 

classes with the use of supplementary aids and services cannot be achieved satisfactorily(Bloom, 

& Garfunkel, 1981, p. 383). 

 

Mainstreaming can be defined as “dumping vulnerable s tudents in a lready ove rcrowded c lasses 

without any of the support services necessary to make such a policy work” (Zigler & Muenchow, 

1979, p. 993) . I t w as f inally de cided t hat m ainstreamed s tudents could be  be tter served if a n 

intervention specialist was ava ilable t o he lp the s tudent w ith daily t asks. T his ke eps the 

mainstreamed student in the r egular educ ation classroom. Mainstreaming has evol ved into 

inclusion, the new trend in education. Students’ at all academic levels can benefit from the social 

interaction available i n a  publ ic s chool. I nterpretation of  i nclusion i s broad. T he entire s chool 

must be on board for inclusion of students with disabilities to work effectively. 

 

Inclusion m eans e veryone be longs in a  s chool t hat is a  “ community” of  l earners. A  pos itive 

learning environment invites all students to participate in meaningful learning that offers a variety 

of oppor tunities f or pe rsonal s uccesses. A ttention t o t he s ocial e nvironment i s i mportant t o t he 

success of inclusion. Teachers must closely monitor the social environment to protect all students 

from ridicule, exclusion or discrimination.(Tripp, Piletic, & Babcock, 2004, p. 7).When practicing 

inclusion, the most important thing a teacher can do is keep an eye on what is going on in his/her 

class. An effective teacher must be able t o manage student interactions and behaviors in his/her 



class room, especially in an environment such as a gymnasium. The teacher must make sure that 

no student is singled out for any form of abuse or maltreatment. Abuse can range from physical 

confrontations to verbal comments made directly or indirectly to the student. 

 

Inclusive education he lps us  w ork t oward creating a so ciety where all pe ople are v alued… 

Students w ith disabilities ar e af forded an appropriate e ducation in the le ast re strictive 

environment, the general education class. In the t rue sense of  inclusive education it needs to be 

clear that all students are welcomed, appreciated, and valued members of the classroom no matter 

what their differences may be . A sense of  community must become an integral component of  a  

classroom i f a ll s tudents a re to l earn t he va lue of  e ach i ndividual a nd a chieve their hi ghest 

potential (Bond & Castagnera, 2003, p. 228). 

Students must feel comfortable in their daily school setting. Sometimes the school environment is 

better than their home environment. Students may need help with several tasks throughout the day 

that m ost pe ople t ake f or gr anted. W hen s tudents gr aduate f rom hi gh school, a nd be come a n 

independent individual in today’s society, he/she may still need help. Many different programs are 

available for people who need he lp t o survive. These programs can involve l ocal communities, 

such a s c hurch o rganizations a nd f ood pa ntries or  state and f ederal f inancial a ssistance. Man y 

students with disabilities may need help and support throughout their entire lives, as is true of any 

individual. One of  t he w ays educ ators can create a coo perative en vironment i s t o establish 

classroom norms that are based on the assumption that all people need help, not just students with 

disabilities.”(Bond & Castagnera, 2003, p. 228). 

 

The a tmosphere in a  c lass implementing inclusion i s a n open e nvironment. M any t imes t he 

intervention s pecialist, (special e ducation teacher) w ill take the  identified s tudents out  of  t he 

classroom to take tests or com plete work. Intervention specialist i s the most recent t itle used to 

identify special education teacher’s roles and for state licensing titles. The rest of the students in 

the cl ass ha ve be come a ccustomed t o t he f act t hat some students ne ed he lp that c annot be  

provided in the classroom. In some situations the intervention specialist is in the classroom with 

the regular education teacher. For assignments that require the use of academic skills which may 

be identified on the student’s IEP, the intervention specialist may take the student or students out 

of the c lassroom to provide one-on-one instruction. “Young people consider i t r ight and natural 



for students with learning and behavioral difficulties, although they are sometimes curious about 

the c omings a nd goi ngs of  t hose s tudents w ho l eave t he classroom d uring t he d ay t o a ttend 

resource rooms.” (Miller, 2008, p. 3) 

 

Identified students are placed into ge neral education classes with an Individualized E ducation 

Program (IEP). “An IEP is defined in the legislation as a written statement for each students with 

a disability” (20 U.S.C. & 614(d) (1) (A) (i)). The IEP must be developed, reviewed, and revised 

according to Section 614 of  the legislation (Council of Parent Attorneys and Advocates, 2004)” 

(Gartin & Murdick, 2005, p., 327). 

 

The success of teaching students with disabilities has a lot to do with the personality of the general 

education t eacher in the c lassroom. I t he lps if t he t eacher i s a  pos itive, upbe at pe rson. F ejgin, 

Talmor, and Erlich (2005) report that successful inclusion depends on teachers’ positive attitudes 

(Guralnick, 1982; Hanline, 1985; Odom & McEvoy, 1990; Samuel et al., 1991), and professional 

support by  t he s chool pr incipal a nd special e ducation e xperts (Margalit, 2000; S nyder, 

1999).“Most P E t eachers a nd e xperts s upport i nclusion ( Block, 1994;  Block &  V ogler; 1994;  

Craft, 1994;  K ozub e t al., 1999)  a nd e xpress pos itive a ttitudes t oward i nclusion ( Heikinaro-

Johanson & Sherrill, 1994; Rizzo & Vispoel, 1991). 

 

 

PE teachers need to determine who the students that are identified for special education services. 

They need to locate each student’s IEP and take the time to read it that will provide the teachers 

with information they can use to help relate to the student, and become aware of any goals related 

to phys ical education. “ It is through t he I EP t hat a  s chool di strict e nsures that s tudents w ith 

disabilities are provided the free, appropriate public education in the least restrictive environment 

that federal law requires” (Armenta & Beckers, 2006, p. 22). 

Physical education teachers especially need to be aware of  the changes in the special education 

field. P hysical e ducation t eachers c an be nefit f rom a ttending w orkshops, a nd c onferences 

available to them. Workshops can provide the teacher with the most current i deas in their fi eld 

(Hodge & Akuffo, 2007). 

 



Many students receiving special education services are diagnosed with a specific type of learning 

disability (LD). Although the learning disability may only cover academic classes as written the 

IEP, students may also need extra attention in physical education class, because oftentimes, they 

do not want to participate. They associate themselves with their peers with disabilities and may 

still feel as t hough they must stay inside their buffer zone , separated from the rest of  the class. 

This la ck of s ocial in teraction at a  young age c an limit th eir re lationships w ith the re st of  th e 

student body. Wiener and colleagues (2002; 2005) found that children in their studies “had fewer 

corroborated/reciprocated friends. L ower qua lity of  f riendship, l ower s ocial a cceptance, l ower 

academic sel f-concept, poor er s ocial s kills, a nd hi gher levels of  l oneliness, de pression, a nd 

problem behaviors than children without LD” (p. 27). 

 

Since Public Law 108-446, Individuals with Disabilities Education Improvement Act of 2004 (the 

most recent reauthorization of Public Law 94-142: the Education for the Handicapped Children 

Act), continues to emphasize p lacing students w ith disabilities in to general e ducation settings 

(Block &  Obrusnikova, 2007, p. 103) . R ecently t he a rea of  L east R estrictive E nvironment w as 

addressed. Least Restrictive Environment means that the identified student is placed in as many 

classes as pos sible. This placem ent i s made w ith full suppor t f rom qu alified special e ducation 

faculty members “Qualified personnel’ means personnel who have means SEA-approved or SEA-

recognized certification, l icensing, or othe r co mparable r equirements t hat app ly to the ar ea i n 

which t he individuals a re pr oviding s pecial e ducation o r r elated s ervices” ( Ohio Department of  

Education, http://www.ode.state.oh.us). 

 

The student’s placement and needs are written into the student’s IEP. “With the implementation of 

the mainstreaming or LRE concept, the greatest percentage of students with disabilities first began 

this exodus into ancillary subjects such as physical education, music, and art. It is assumed that in 

a f ull i nclusion e nvironment a ll s tudents a re pr ovided phys ical education w ith t he a ppropriate 

support within a regular environment.”(Greenwood & French, 2000). 

 

According to G allahue and O zmun, a s reported i n E tzel-Wise a nd M ears (2004),“The goa l of  

physical education is to prepare individuals for a lifetime of physical activity. Achievement of this 

goal begins before birth with reflexive movements that both were survival purposes and prepare 

http://www.ode.state.oh.us/�


us for controlled movement” (p. 225). In an environment such as a PE class, where movement is a 

requirement, it can be very difficult for the regular physical education teacher to meet the needs of 

all of  t he s tudents. G oodwin, L aMaster, G all, Kinchen, a nd S iedentop s tate “ when i nclusion i s 

haphazardly run, students are “dumped into GPE without appropriate support services. And when 

GPE t eachers ar e no t adequately prepared, inclusion can be come a negative ex perience f or 

students with and without disabilities” (as cited in Obrusnikova, Valkova, & Block,2003, p. 231). 

 

Along with the placement of the students with disabilities in his/her class, the student may have an 

IEP w hich legally requires th e te acher to fulfill th e re quirements of  the  IE P. “Federal law 

stipulates that each student with a disability requiring adaptations in physical education must have 

an IEP w ith s pecific go als f or phys ical education (PEIEP).” ( Cantu & B uswell, 2 003, p. 60) . 

According to Etzel-Wise, and Mears, physical activity and working on gross and fine motor skills 

are both a major emphasis in physical education. An adapted physical education class can give the 

instructor th e time a nd opportunity to i mplement I EP goa ls w ritten f or i ndividual s tudents. A ll 

students need to be actively involved in what the class is doing. Just having a student enrolled in 

the class is not enough. Students know whether or not they are contributing to the class, and each 

student must feel a sense of accomplishment. When the needs of the students are not met, it can 

cause the student to have a bad day. “A bad day in physical education was characterized as one in 

which the pa rticipants w ere r ejected, neglected, or s een a s obj ects of  c uriosity by t heir 

classmates.” (Goodwin & Watkinson, 2000, p. 151). 

 

The accep tance of  st udents w ith sp ecial ne eds in the phy sical edu cation class i s o ften directly 

related to their a thletic ability or willingness to work hard to help the team win. S tudents w ith 

special needs have been placed in physical education classes for since the implementation of PL 

94-142, when the p ractice w as called mainstreaming. As mentioned earlier, in the prac tice o f 

mainstreaming, physical education class was the only time during the day, with the exception of 

lunch, t hat t he s tudent with s pecial ne eds s pent t ime out side t he s elf c ontained r oom. With t he 

implementation of  l east r estrictive environment, m any s chools a re r equired to a dapt t o f ull 

inclusion p olicies. “ Inclusion, i n p rinciple a t l east, ha s b een t he pr ocess i nvolved i n m aking 

mainstream schools a ccessible t o young di sabled pe ople i n t erms o f curriculum and t eaching, 



organization, management, the physical environment, ethos and culture” (Swain & Cook, 2001, p. 

186). 

 

The social pecking order that develops in the physical education c lass has usually a lready been 

established through prior interaction. By the time the student has entered the gymnasium awaiting 

the start of physical education class in his or her mind he/she has already started thinking about 

his/her place in the physical education class. If the child had grown up in the school system, and 

spent his/her entire l ife around the same group of  people, his/her spot in the social order of  the 

class has already been established. 

  

This s tudy w as c onducted t o s ee i f a  pul l out a dapted phys ical e ducation w as be neficial f or 

students w ith special ne eds. It w as designed to answer t he question will i ncreasing a st udents’ 

skill level encourage his/her to actively participate, and increase socialization in a regular physical 

education class.                  

 

 

 

 

CHAPTER- THREE 

RESEARCH DESIGN AND METHODOLOGY 

In this chapter, the research design and methods which help to s tudy presented in the following 

ways:- 

3.1 Research design 

3.2 The study of population 

3.3 Sample selection 

       3.4 Methodology (Instruments For data collection) 



               3.4.1 Questionnaire 

               3.4.2 Interview 

               3.4.3 Observation 

      3.5 Procedures  

3.1 Research Design 

The research descriptive methods should be exact to make an appropriate description and analysis 

of t eachers a nd s tudents a ttitude t owards t he i nclusion of  s tudents w ith di sabilities i n t he 

participation of physical education and sport in regular students. 

3.2   The Study of Population 

Generally, the s tudy of  population was focused in Oromias  Western Wollega ,Ghimbi zone on 

some s elected hi gh s chools. T hese s chools w ere G himbi s econdary school a nd Biftu G himbi 

secondary school. In Ghimbi secondary school there were 84  teachers(71 males and  13  females) 

, 3220 s tudents(1561 males and 1659females) and in  B iftu Ghimbi secondary school there were  

36 teachers(30  males and 6 females) , 1508 students(767  males and 731 females) . Totally in two 

high schools 120 t eachers (101 males and 19  f emales) and  4728 s tudents(2328 males and 2390 

females) were found. 

 

3.3 Sample Selection 

The research data obtained from two selected high schools in Ghimbi secondary and Biftu Ghimbi 

secondary as sample selected. The population for this study consists of two groups. This included 

regular school teachers and students from regular schools. From Ghimbi secondary school 30(20 

males and 10 females) teachers and Principal,35(20 males and 15 females) students were selected. 

And a lso f rom B iftu Ghimbi s econdary s chools 25( 15males a nd 10 f emales) t eachers and 

Principal, 35(20 males and 15 females) students were selected for sample of the study by stratified 

random s ampling m ethods. T otally 55 t eachers and 70 students w ere p articipated in the st udy 

from two secondary schools 



3.4 Methodology (Instruments For data collection) 

To obtain reliable data and information, data were selected in different methods. For this purpose 

Questionnaire, Observation and Interview were used.  

    3.4.1 Questionnaire 

This questionnaire contains closed-ended and open –ended items. It was used to collect data from 

teachers and students. 

   3.4.2 Interview 

Structured interview these were used to collect data from school administrative by the methods of 

structured interview  

   3.4.3    Observation 

This step contain observation, the teachers and students what they make negative attitude towards 

the i nclusion of s tudents w ith di sabilities i n r egular s chools. E specially t hese f ocus on t he 

participation of students with disabilities in physical education and sport during regular schools. 

So, t he s earcher w ill b e c onducted w ith t he p roblem w hich r ose to minimize t he a ttitude of  

teachers a nd s tudents t owards t he inclusion of  s tudents w ith di sabilities dur ing learning and 

teaching processes in the part of physical education and sport. 

 

3.5 Procedures  

Before developing the tools, related literature was thoroughly examined and items were prepared 

by E nglish. T hen i t w as di stributed f or t he s ample s elected popul ation. A fter t he i tems w ere 

collected from the population, administration of questionnaire and analysis may continue. 

3.6 Data Organization and Analysis  

The data collected were organized in the form of t abulate with the objectives of the research. In 

this pr ocess bot h quantitative, pr imary de scriptive a nalytic pr ocedures a re us ed.  



CHAPTER FOUR  

 RESULT AND DISCUSSION 

In this chapter, the researcher was tried to analyze and interpret the data collected from the teachers and 

students respondents used by both questionnaire and interview result found as the following  

4.1 RESULT  

   4.1.1 Sex and number of teachers 

Table 1:  Distribution by Sex and number of teachers’ participants in the main study. 

 

No 

 

Schools 

Teachers 

Male  Female  Total 

No % No % No % 

1 Ghimbi Secondary School 20 66.66 10 33.33 30 100 

2 Biftu G himbi S econdary 

School 

15 60 10 40 25 100 

 

Table 1 Indicates that the number of teachers selected for the main study  of the thesis questionnaire .The 

researcher w as s elected  S ample population f rom G himbi s econdary hi gh s chool 30( 30 male a nd 10 

female) a nd B iftu Ghimbi secondary hi gh s chool 25( 20male a nd 10 female) teachers w ere r andomly 

selected to identify the problem which found in the schools . 

 

 

 

 

   



 

 4.1.2 Sex and number students 

  Table 2: Distribution by Sex and number of Students participant in the main study. 

 

No 

 

Schools 

Students 

Male  Female  Total 

No % No % No % 

1 Ghimbi Secondary School 20 57.1 15 42.9 35 100 

2 Biftu G himbi S econdary 

School 

20 57.14 15 42.85 35 100 

 

Table 2 Shows that the number of students selected for the main survey of questionnaire. The researcher 

was selected sample Population from Ghimbi secondary high school 35(male20 and female 15) and Biftu 

Ghimbi s econdary hi gh s chool 35(20male a nd15 Female) were r andomly s elected for t he s tudy of  t he 

problem which related attitude towards the inclusion of Students with Disabilities in PE and sport. 

 

 

 

 

 

 

 

 



    4.1.3 Sex and age of teachers’ respondents  

    Table 3: Distribution by Sex and Age of Teachers Respondents 

                Demographic characteristics of teachers’ respondents 

 

Table-3 this table indicate that demographic characteristics of teachers’ respondents represent distribution by Sex 

and age of Teachers’. Based on that the researcher has been categorized teachers age and sex depend up on two 

selected schools as a Sample of the study from Ghimbi secondary high school most of them they were young due 

to that 63.33% male and 80%   F emale were age 20 to34Years old, 23.33% male and 20 % female were age from 

35to45years ol d, 13 .33%male were a ge 46 Y ears and a bove ol d but  i n G himbi secondary h igh s chool f emale 

teachers could not be presented in the category of 46 years  and above old. The second school analysis not different 

from Ghimbi secondary high school because the description was t he same. so teachers Respondents’ age and sex 

categories of 60%male and female were the same (age’’ between’’ 20 to 34) Years old, 26.66% male  a nd 30% 

female were included between 35to45 years old,13.33%male and female 10% were  46 years and above old. 

No Schools Sex Age No Percent (%) 
 
1 

 
Ghimbi Secondary School 

 
Male  

20-34 19 63.33 

35-45 7 23.33 

46 and above 4 13.33 

Total 30 100 
 
Female  

20-34 8 80 

35-46 2 20 

46 and above - - 
Total 10 100 

 
 
 
2 

 
 
Biftu Ghimbi Secondary  
School 
 
 
 
 
 

 
 Male  

20-34 9 60 

35-45 4 26.66 

46 and above 2 13.33 

Total 15 100 
 
Female  

20-34 6 60 

35-45 3 30 

46 and above 1 10 

Total 10 100 



 4.1.4 Sex and educational qualification of teachers 

Table 4: Distribution by Sex and Educational Qualification of Teachers 

 

NO 

 

Schools 

 

Educational qualification of teachers  

Male Female 

Dip 

 

% 

 

Deg 

 

% 

 

M.A 

/MSC 

% Total Dip % Deg. % M.A 

/MSC 

Total 

No % No % 

1 Ghimbi S econdary hi gh 

School 

- - 17 85 3 15 30 100 - - 10 100 - 10 100 

2 Biftu Ghimbi hi gh 

Secondary School 

- - 13 86.7 2 13.3h 20 100 - - 10 100 - 10 100 

 

The above table (4) shows that the educational qualification of teachers in Ghimbi secondary high school, the majority of teachers was 

undergraduates in different subject area. Based on that back ground of teachers educational qualification analysis degree of 85 %( 17) 

male and 100% (10), M.A/Msc 15 %( 3) male included for the researcher questionnaire and then there were no female teachers post 

graduate . 

And also in Biftu Ghimbi secondary high school the same is true, degree 86.66 %( 13) and female 100 %( 10),M.A/Msc 13%(2)male 

were selected as sample population for researcher to find out the problem related with attitude towards the inclusion of students with 

disabilities in regular schools  and no female teachers  post graduate in this specialization . 



4.1.5 Sex and working experience of teachers 

Table 5: Distribution by sex and working experience of teachers 

No Schools Sex Working experience No % 

1 Ghimbi Secondary high School M  < 5 years 3 10 

6-15 years 11 36.7 

 16-25 years  5 16.6 

26  years and above 1 3.3 

F  < 5 years 3 10 

6-15 years 5 16.7 

 16-25 years  2 6.7 

26  years and above - - 

Total - 30 100 

2 Biftu Ghimbi high Secondary School M  < 5 years 5 20 

6-15 years 8 32 

 16-25 years  2 8 

26  years and above - - 

F  < 5 years 2 8 

6-15 years 6 24 

 16-25 years  2 8 

26  years and above - - 

Total - 25 100 



The above table (5) of the distribution by sex and working experience those teachers taken randomly as 

sample pop ulation f or the r esearcher f rom t wo sel ected secondary schools. The m ajority of t eachers’ 

working experience (36.7 % male and 16.7 %  female) of them working experience range 6 t o 15 ye ars 

old, working experience (16.6% male and 6.7 female) of them ranged 16 to 25 years old and then under 

five ye ars o ld (10 %  m ale and non of  f emale present), however, the r est teachers w orking experience 

were distributed (3.3% male and none of female) were range 26 years and above old. 

The a bove t able ( 5) t he di stribution by s ex a nd w orking experience t he sam e i s t rue w ith G himbi 

secondary school. The majority teachers’ working experience were (32% male and 24% female) working 

experience range 6 to 15 years old, and then (8% male and 8% female) were working experience ranged 

16 t o 26 y ears o ld, but  s ome of  t eachers ( 20% m ale a nd 8%  f emale) w ere un der 5 ye ars w orking 

experience .Both male and female could not present in the range of 26 and above working experience in 

Biftu Ghimbi secondary school. 

Finally, the  majority of te achers range f rom 6 t o 15 ye ars old w orking e xperience i n bo th s econdary 

school.



4.1.6   Result of questionnaire from teachers respondents 

Table 6:  Result of Teachers Respondents 

No Items Choice 
Strongly 

agree 
Agree Undecided Disagree Strongly 

disagree 
 

Total 
No % No % No % No % No % No % 

1 My attitude tow ards s tudents w ith di sabilities w ith 
their nor mal pe ers w hen t hey p articipate i n P E a nd 
sport. 

5 9.1L
ow 
visio
n 

7 12.7 10 18.2 21 38.2 12 21.8 55 100 

2 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

The questions related to problem identification. 
What t ypes of  di sabled s tudents are there i n your  
school;  

            

   4.1.Mental retardation  
                4.1.1.Mild mental retardation 
                4.1.2. Moderate  retardation      
                4.1.3. Severe retardation  
                4.1.4.Profound retardation  

25 45.5 30 54.5 - - - - - - 55 100 

22 40 17 30.9 16 29.1 - - - - 55 100 

            

            

            
     4.2. Hearing impairment  
                4.2.1.Deaf 
                4.2.2. Partially deaf 

21 38.2 19 34.5 - - 8 14.5 7 12.7 55 100 
- - - - - - 18 32.7 37 67.3 55 100 

32 58.2 17 30.9 6 10.9 - - - - 55 100 
      4.3.Visual impairment 
               4.3.1.Blindness(Total) 
               4.3.2. partially sighted 

25 45.5 30 54.5 - - - - - - 55 100 

            



 
 
 
 
 

               4.3.3.  17 30.9 22 40 9 16.4 5 9.1 2 3.6 55 100 

24 43.6 19 34.5 7 12.7 5 9.1 - - 55 100 
      4.4.Locomotor disabilities  
               4.4.1.Upper limb disabilities 
               4.4.2.   Lower limb disabilities                

21 38.2 26 47.3 - - 6 10.9 2 3.6 55 100 

23 41.8 25 45.5 - - 4 7.3 3 5.5 55 100 

20 36.4 23 41.8 - - 8 14.5 4 7.3 55 100 

3 Disabled students are no t i nterested in t he session of  
physical education and sport 

5 9.1 11 20 - - 21 38.2 18 32.7 55 100 

4 I don’ t thi nk so all s tudents w ith disabilities equally 
participated w ith non-disabled s tudents i n regular 
schools in PE and sport. 

17 30.9 20 36.4 11 20 4 7.3 4 7.3 55 100 

5 Your s chool ha ve adequate a nd suitable  p hysical 
education and s port materials f or s tudents w ith 
disabilities 

6 10.9 5 9.1 3 5.5 19 34.5 22 40 55 100 

6 Should your  s chool ha ve a n a dapted physical 
educator? 

16 29.1 22 40 - - 13 23.6 4 7.3 55 100 

7 Inclusive e ducation s aves s tudents w ith disabilities 
from isolation 

3 7.3 6 10.9 10 18.2 17 30.9 19 34.5 55 100 

8 Serving students with disabilities  in PE and sport it is 
tedious 

20 36.4 21 38.2 9 16.4 4 7.3 1 1.8 55 100 

9  Do think that students with disabilities would benefit 
from physical education and sport session? 

4 7.3 9 16.4 - - 19 34.5 23 41.8 55 100 

10  Do the school  pri ncipals and teachers ha ve po sitive 
attitude t owards di sabled s tudents w hen t hey 
participate i n phys ical education a nd s port i n t he 
schools? 

- - 5 9.1 6 10.9 24 43.6 20 36.4 55 100 



4.1.7 Sex and age of students’ 

        Background description of students’ respondent 

Table 7:  Description by sex and age of students’ 

No schools Sex age No Percent (%) 

1 Ghimbi Secondary school M 

 

14-16 13 37.1 

17-19 7 20 

F 14-16 9 25.7 

 17-19 6 17.1 

Total  35 100 

2 

 

 

Biftu G himbi S econdary 

school 

M 

 

14-16 11 31.4 

17-19 9 25.7 

F 14-16 8 22.9 

17-19 7 20 

Total  35 100 

 

The above table (7) shows the distribution of students by sex and age that were participated in data 

collection Ghimbi secondary school and Biftu Ghimbi secondary school. 

As i t c an be  s een f rom t he t able (9) 37.1 %  m ale s tudents r anged f rom 14 t o 1 6 a ges w ere 

participated in the data collection, and those ranged from17 to 19 age participated whereas 17.1 % 

female students also participated in the data from the same school. Those were ranged from 14-16 

and 17-19 age. 



In the second school (22.9) % of female students ranged from 14-16 years old were included in the 

data collection and also (20) % ranged from 17-19 years old were participated whereas the majority 

(37.1) % of the male and (20) % of the female who ranged from 14-16 and 17-19 respectively gave 

their opinion on the questionnaire provided for the respondents by the researcher 

4.1.8 Sex and grade of students 

Table 8: Distribution by sex and grade 

No Schools  Sex grade No Percent (%) 

1 Ghimbi Secondary school M 9 10 28.6 

10 10 28.6 

F 9 7 20 

10 8 22.8 

Total - 35 100 

2 

 

 

Biftu G himbi S econdary 

school 

M 9 10 28.6 

10 10 28.6 

F 9 7 22.8 

10 8 100 

Total - 35 100 

 

As i t can be seen from t he above  t able ( 8) t he r espondents w ere sel ected from dif ferent schoo ls 

participated in the instruments distributed by gr ade and sex  a s it can be possible to understand it, 

from Ghimbi  a nd Biftu Ghimbi secondary schools( 28.6 )  % of the male students those attended 

grade 9 a nd 10 w as i ncluded i n t he i nstruments. A lso (  28.6 )  of  t he m ale s tudents w ho w ere 

attended grade 9 and 10 also one part of the tools. 



From another school in the second part (20) % of data collection tools. And also (20) % the female 

students from grade 9 and 10 has been included in the instruments 

4.1.9 Result of Questionnaire from Students Respondents 

Table 9: Result of Questionnaire  

No Items Yes No Total 
No % No % No % 

1 Do you ha ve pos itive a ttitude towards disab led 
students in the PE and sport. 

29 41.4 41 58.6 70 100 

2 Do you think that disability is in ability? 47 67.1 23 32.9 70 100 

3 Are teachers could be discouraging the inclusion of 
disabled students in PE and sport? 

35 50 35 35 70 100 

4 Do you assist the students with disabilities in their 
problems when they participate in PE and sport? 

28 40 42 60 70 100 

5 Do you interested to learn with disabilities students 
in PE and sport? 

23 32.9 47 67.1 70 100 

6 Is tha t the  inclusive of  s tudents w ith disabilities 
could be advantageous in PE and sport? 

31 44.3 39 55.7 70 100 

7 Is there adequate facilities /equipment/ for students 
with disabilities in PE and sport? 

- - 70 100 70 100 

8  Is there factors that affect students with disabilities 
to include in PE and sport? 

70 100 - - 70 100 

9 If your response’’ yes ‘question number ‘’8’’ what 
are these factors? 

a. Because school attitudes has impact 
b. Because t he enc ouragement l ess and 

support 
c. Facility and equipment 

 
 
70 

 
 
100 

 
 
- 

 
 
- 

 
 
70 

 
 
 
100 

‘’ ‘’ ‘’ ‘’ ‘’ ‘’ 
‘’ ‘’ ‘’ ‘’ ‘’ ‘’ 

10 Can you s upport s tudents with di sabilities i n extra 
time? 

31 44.3 39 55.7 70 100 

11  If your  r esponse’’ N o ‘ question nu mber ‘ ’10’’ 
why?  

a. I don’t have time 

b. They are not voluntary 

c. It does not concern me 

      

  6 15.4 39 15.5 

  3 7.7 39 7.7 

  4 10.3 39 10.3 

 



4.2 DISCUSSION 

4.2.1 Discussion from Teachers Respondents 

The above table (6) generally describe about the result discussion obtained from questions that has 

been pr epared a nd di stributed f or t eachers r espondents. T hey w ere r espond t heir r eflection 

regarding o ptions (Strongly a gree, Agree, U ndecided, D isagree a nd strongly di sagree) g iven f or 

them. Depending up on  their reflection, the researcher has tried to discuss the questions putted in 

the above table (6) as the following; 

As it can be seen from the above table (6) of question number ‘’1’’the teacher respondents (21.8) % 

said that students with disabilities should not be equally participated in physical education and sport 

with their peers or normal students. And also (38.2) % of the respondents were support the above 

idea that d isabled should not   ha ve  t o pa rticipate equally with non-disabled s tudents in phys ical 

education and sport class. Whether i t is theoretical and practical session. However,(18.2)% of the 

respondents w ere f aced w ith t he pr oblem t o de cide w hether or  no t di sabled s tudents e qually 

participate w ith non-disabled s tudents s pecially i n phys ical e ducation a nd s port s ession. A lso 

(12.7)% and (9.1)% of  teachers replied that; they were agree and strongly agree respectively. This 

shows both disable and non-disabled students should be equally participated in physical education 

and sport class in the schools. 

The above table (6) on question number ‘ ’2’’it was asked the questions to identify what types of 

disabled s tudents f ound i n t he s chools. R egarding on t his que stion number ‘ ’2’’ on ‘ ’2.1’’the 

majority of the respondents (54.5) % agree; that in their schools some of mentally retarded students 

were found. And relatively(45.5) %of the teacher respondents respond as they were agree that also 

some of the students found in the schools were recognized as mentally retarded. 

Relating to mental retardation question, the researcher also wanted to know the level of retardation 

Depending on t his the larger majority (40) % 0f the respondents said that mild mental retardation 

students w ere f ound i n t he s chools. A nd r elatively ( 30.9) % of  t he t eachers a gree on t his i dea. 

But,(29.1) % of them did not decided on what mental retardation levels students were found in the 

schools. However, none of the respondents did not raised their reflection on di sagree and strongly 

disagree. 



All of the teacher respondents said that moderate, severe and profound mental retardation students 

were not found in the schools unless mild mental retardation. 

The second option that has been given for the teachers on i dentification of disability type, hearing 

impairment was putted in the table (6) on question number’’2’’.Relating on this question (38.2) % 

of the respondents strongly agree that hearing impairment students found in the schools. And (34.5) 

%of the teachers agree that students who have hearing impairment fond in the schools. No one did 

respond on t he opt ion o f unde cided. But,(14.5)% a nd (  12.7) %  of  t he t eacher r espondents were 

disagree and strongly disagree on the students with disability in their schools no one categorized as 

hearing impairment. 

All the teacher respondents replied that in their schools no one totally deaf student did not found. 

But ( 58.2) % and ( 30.9) %  of  t hem s trongly a gree a nd a gree r espectively, t hat s ome of  di sabled 

students were categorized as partially deaf. However, (10.9) % of the respondents were could not 

decided whether the disability students are partially deaf or not. At the last no one  of respondents 

were marked on the two options such as disagree and strongly disagree. 

The 3rd option that has been given for the respondents to identify the types of disability is visually 

impairment. For this question the majority (32.7) %of the teachers believed that there were visual 

impaired students in the schools. And also (30.9) % of the respondents agree that the students who 

have visual problem were found in the schools. However,(18.2) %of the respondents as; they were 

unable to decided whether the students with disability found in the schools were visually impaired 

or not. But, (12.7) % and (5.5) % of the teacher replied; disagree and strongly disagree respectively 

in the schools there is not visual impaired students at all. From the visual impairment types, no one 

of t he r espondents w as be lieved that t he s tudents w ith disability s pecially known a s vi sual 

impairment w ere not  t otally bl ind. (30.9) % of  t he teacher s trongly a gree on  di sabled s tudents 

known as visual impaired were partially sighted not totally blind. The other idea that supports the 

above i ssue w as ( 40) % of  t he t eacher respondent r esponds t hat p artially s ighted s tudents were 

found in the schools. And (16.4) %of them were have the difficult to decide the visual impairments 

students are partially sighted or  not . But (9.1) %and (3.6) %of the teachers disagree and strongly 

disagree or partially sighted students in the schools respectively (43.6) %of the teacher respondents 

said t hat; t he s tudents with di sability w ho ha ve l ow vi sion pr oblem a re f ound i n t he s chools. 

Relative t o this ideas also (34.5) % of  t he r espondent w ere agree that l ow vision s tudents were 



found in the schools. However,(12.7) %of the teacher replied that; they did not decided whether the 

disabled students found in the schools are low vision or not. But (9.1) %of the teachers respondents 

did not agree that low vision were not found in the schools. At the end no respondents marked in 

the option of strongly disagree. 

Generally t he a bove q uestion (4.3) r eflects; t he s tudents with di sability t hat w ere f ound i n the 

schools ha ve t he pr oblem o f pa rtially s ighted a nd l ow v ision di fficulty. B ut t hey are not  totally 

blind. 

The other option that has been given by the researcher for the teacher respondents to identify their 

disability was relating to locomotors disability. Regarding on this question on the above table (6) on 

question (5.4) t he m ajority (47.3) % of  t he r espondents replied that t he s tudents with di sability 

found i n t he s chools ha ve t he di fficulty of  m oving or  m oiling pr oblems w hether up per or  l ower 

problem. T he ot her i deas t hat s upport t he a bove s uggestions ( 38.2) %of t he t eacher r espondents 

said that locomotors disability students were found in the school and they were strongly agree on 

this que stion. B ut none  of  t hem di d r eply that on unde cided opt ion. ( 10.9) % of t he t eacher 

respondents were did not agree that locomotors disabled students did not found in the school. And 

also the few of (3.6) % of the respondents strongly disagree on the above issue raised for them. 

The majority of  (45.5) % the teacher respondents said that the s tudents who have the problem to 

move a nd us e t heir upp er pa rts of  t heir body w ere f ound i n t he s chools. A nd ( 41.8) %  of  t hem 

support and strongly agree that from students with disability some of them have the difficulty to use 

upper part of their body. However, none of the teacher respondents did not marked on the option of 

undecided. But t he f ewer ( 7.3) % and ( 5.5) % of t he t eacher r espondents r eplied that; t hey w ere 

disagree and strongly disagree respectively on the issues of the students who have the problem of 

upper limb disability. 

The other options to identify the type of loco motor disability are lower limb disability. Depending 

on this idea the majority (41.8) % of the teacher agree that from the students with disability; some 

of them are categorized in the lower limb disability and (36.4) % of  them a lso s trongly agree to 

confirm whether the students with lower limb disability are found or not in the schools. However, 

none of them did not decided whether or not lower limb disability students were found in the school 

(14.5)  %O f the teacher respondents replied that; they did not agree whether lower limb difficulty 



students were found in the schools or not. The few (7.3) % of the respondents also strongly disagree 

on the above issue that was raised on this paragraph. 

The a bove t able ( 6) o n the  que stion number’’3’’show tha t the  larger m ajority (38.2)%  of  t he 

teachers disagree that disabled students are not interested in the session of physical education and 

sport . A nd ( 32.7) % o f t he t eacher r espondents s trongly d isagree t hat di sabled s tudents are not  

interested in the session of physical education and sport. But no one  was replied on t he option of 

undecided. However, (20) % and (9.1) %of the teacher respondents agree and strongly agree; on the 

question that di sabled s tudents a re not i nterested i n t he session of  phys ical e ducation a nd s port 

respectively. 

Generally, as i t can be seen from t he above  i dea; i t is pos sible to understand, the teacher 

respondents r eplied t hat di sabled s tudents a re i nterested i n t he session of  phys ical e ducation and 

sport that were found in the schools. 

As it can be seen from the above table (6) on the question number ‘’4’’, the majority of (36.4) % of 

the teacher respondents said that they did not think all students with disability equally participated 

with non -disabled s tudents i n phys ical e ducation a nd s port. R espectively ( 30.9) % of t he t eacher 

replied t hat; t hey s trongly a gree on students w ith di sability did not  e qually pa rticipate w ith non-

disabled students in physical education and sport. However,(11)of the respondents did not whether 

disabled s tudents e qually pa rticipated  i n phys ical e ducation a nd s port with non -disabled or not . 

But, (7.3) %and (5.5) % of the teacher respondents disagree and strongly disagree respectively that 

disabled s tudents should be  equally participate in phys ical education and sport with non-disabled 

students. 

The above table (6) on question number’’5’’the majority of the teachers respondents strongly said 

that schools have no adequate and suitable physical education and sport materials for students with 

disability. And ( 34.5) % of t he respondents also d isagree t hat di fferent h igh s chools ha ve no  

adequate and suitable materials sp ecially for disabled students t hat h elps t hem t o participate i n 

physical e ducation a nd s port e qually w ith non -disabled s tudents, ( 5.5) %  of  t hem di dn’t know  

whether the schools have suitable materials or not for specially disabled students. However, (9.1) % 

and (10.9) % of the respondents agree and strongly agree respectively, that the schools have special 

suitable materials for disabled students. 



As i t can be s een f rom t he above table (6) on  the que stion number’’6’’ t he l arge number of  t he 

respondents (40) % said that the schools have an adapted physical educator. Relatively (29.1) % of 

the t eacher r espondents st rongly agrees that different hi gh s chools have a n a dapted phys ical 

educator. N one of  t hem forward t heir r eflection on the opt ion of  unde cided. Fewer of  t he 

respondents (23.6) % and (7.3) % disagree and strongly disagree on the issue of the schools have an 

adapted physical educator r espectively. Generally, f rom the question we understand that some of  

the high schools have an adapted physical educator. But consideration has not  been given for the 

disabled students those found in the schools. 

 The above table (6) on the question number (8) the majority of the teacher respondents respond as 

inclusive education did not save students with disabilities from isolation. And also (30.9) % of them 

disagree on the above inclusive education did not save disabled students from isolation. But (18.2) 

% of the teacher respondents replied that have the difficulty to decide whether inclusive education 

helps the students with disabilities from isolation or not. (10.9) %of the teacher said that inclusive 

education is important for the disabled students to helps them save from isolation. (5.5) % of the 

also strongly agree t hat i nclusive education plays a gre at r ole t o save disabl ed st udents f rom 

isolation. 

The above table (6) on the question number’’8’’indicate that larger number of (36.4)% and (38.2) 

% t he r espondents s trongly a gree a nd a gree respectively on t he i dea t hat s erving a nd he lping 

students with di sabilities i n phys ical education and sport t edious. This shows the majority of  t he 

teacher ha ve l ess at titude i n helping disabled students f ound a nd a ttended t heir e ducation w ith 

regular s tudents in the schools. Especially when they participate  i n physical education and sport 

session.(16.4) of  t he t eacher d id not  f orwarded t heir idea on unde cided opt ion, whether s erving 

disabled students is tedious or not in physical education and sport. The fewer (7.3) % and (1.8) % 

of the teacher respondents respectively replied that helping disabled students in the schools when 

they were participate in physical education and sport is not tedious. This shows from larger number 

of teachers, some of them were believe on he lping s tudents with disability is good idea. Because 

always they want helping and supporting from others to equally participate with others 

From the above table (6) on que stion number’’9’’ the larger number of teacher respondents (41.8) 

% said that physical education and sports did not helps the students with disabilities. Also (34.5) % 

of the disagree on di sabled s tudents did not  benefit f rom physical education and sport. However, 



No one  di d r eply on u ndecided. T his i ndicates t he r espondent di d n ot know  w hether d isabled 

students be nefited f rom phys ical e ducation a nd s port. A t t he last ( 16.4)%  a nd ( 7.3) % of  t he 

respondents s aid t hat; they w ere a gree a nd s trongly a gree r espectively, that di sabled s tudents 

benefited from physical education and sport. 

Generally, from this question the larger number respondents said that they did not believe physical 

education a nd s port ha ve be nefit f or di sabled students. T hey be lieved as w hen di sabled s tudents 

participate in phys ical education and s port, t hey would a ffect a nd d isabled more t han t hey have. 

And a fewer of them said that physical education and sport plays a great role in helping the students 

with disability by maintaining their health, academic and developing socially with others without 

stigma and discrimination. 

As i t c an s een f rom t he a bove t able ( 6) on qu estion num ber ‘ ’10’’the majority (43.6) %  of  t he 

teachers sa id that the schools pr incipals and teachers themselves d id not have appositive a ttitude 

towards disabled students when they were participate in physical education and sport. And (36.4) % 

of the teacher support the above idea. Because, the schools have no special treatments by preparing 

facilities an d needs f or t hese st udents. They be lieve pa rticipate i n phy sical e ducation a nd s port 

expand their problems. However, (10.9) % of the teacher respondents undecided that principals and 

teachers t hemselves ha ve pos itive a ttitude or  not  f or di sabled s tudents. A nd ( 9.1) %  of  t he 

respondents agree t he schools p rincipals and teachers have pos itive a ttitude for di sabled s tudents 

when t hey were pa rticipate i n phy sical education a nd s port. B ecause PE a nd s port he lp s tudents 

with disabilities in different multi direction on their life. 

4.2.2 Interview Discussion from Physical Education and Sport Teachers. 

These interview questions where organized and prepared for physical education and sports in two 

high schools from their results the discussion has been summarized as the following generally. 

1. Do all students with disabilities in your school participate equally in physical education and 

sport? 

As t he phy sical e ducation a nd s port t eachers said that i n t he s chools different di sabled students 

were found. But in physical education and sport session, a ll d isabled s tudents did not pa rticipate 

equally. Because of those disabled students would Varity according to their difficulty. Because of 



these p roblems, s ome o f t hem w ho c ould ha ve t he a bility and i nterest w ould onl y pa rticipate in 

physical education and sport. Those who have severe difficulty do don’ t participate in PE session, 

in case of time constraint, facility and it is difficult and tedious to participate all disabled students 

equally in physical education and sports. 

2. Do you f eel that s tudents with disabilities disrupt the harmony of  your  physical education 

classes? 

The respondents believed that students with disabilities disrupt the harmony of physical education 

classes. Because, the t ime give for one period is l imited, on t his period i t is too much difficult to 

help and participated these students with non di sabled students. In case of this more of times they 

prefer to engage only non-disabled students in physical education and sport classes. 

3. Do think that teaching student with disabilities increase work load? 

The physical education and sport teachers strongly believe that in the schools there were different 

types of disabled students found, with their difficulty, they have different behavior and problems. 

So, with in short period of time participating all students (disabled and non-disabled) at  the same 

time i ncreased w ork l oad. B ecause t he di sabled s tudents did not  ha ve e qual a bility, s kill a nd 

performance w ith non -disabled s tudents. O n t he ot her ha nd t he s chools ha ve no  a ppropriate, 

adequate materials and safe filed that make to participate the disabled students with non-disabled. 

So, it is difficult to do so and increase work load. 

4. Do you be lieve that physical education and sport have benefit for disabled students in the 

schools? 

The r espondents sa id t hat, phys ical e ducation have be nefit f or di sabled s tudents in t he s chools. 

Such as to maintain mental, physical emotional, social and spiritual. It develops social relation with 

others without any stigma and discrimination. However, to help the students with disability in the 

schools, different problems would restrict us to do so; the schools have no adequate and appropriate 

materials, conditions, f iled to encourage them in phys ical education and sport. Because of  this i f 

they w ere know t he b enefits of  p hysical e ducation a nd spot f or d isability, there a re di fferent 

problems that hinder them to support the students. 

4.2.3 Discussion of Questionnaire from Students Respondents 



Generally, questionnaire was also distributed for the students to identify whether the problem has 

been really present in the schools. The above table (9) totally included the questionnaire prepared 

for the students and their response from the two high schools. 

 

As the  a bove ta ble (9 ) on the que stion number’’1’’ ind icate tha t (58 .6 )% o f t he r espondents 

replied; more or less they did not have a positive attitude towards disabled students when they were 

participated i n phys ical e ducation and s port. The r eason w as i t i s di fficult t o s upport a nd he lp 

disabled students when they participated in activity. It takes too much time to assist them in one 

period of the session. But (41.4) % of the student respondents said that they have positive attitude 

towards disabled students. Because they have the interest to participate they have not the ability and 

to do so equally with non disabled students. 

 As it can be seen from the above table ( 9), on question number ‘’2’’the majority (67.1    )% of the 

students respondents said that they believe as disability is in ability. because, they had the difficulty 

and pr oblems t o do t he a ctivity e qually a nd t he s ame with non -disabled s tudents. M ore of  the 

physical education and sport session contained practical session, which requires the movement of 

total body p art. If t hey had no t his, t hey should ha ve no t the ability as the  m ajority of s tudents 

believed. 

The ot her s tudents ( 32.9) %  d id not  be lieve t hat di sability is not  in a bility. The reason i s a bility 

from the nature. So they did perform equally with others. But they require special treatments and 

support from others when they were engaged in the physical education and sport. 

The other idea as t he above table (9) reflects, the larger majority of the student respondents said 

that, not all students with disability are participated in physical education and sport. Because, they 

have different category of disability that make them heavy to participate in PE and sport. Because 

of the above idea different schools, teachers, did not gave chance and did not prepare the facility 

and safely things that help to engage disabled students. None of  the respondents said all s tudents 

with disabilities participated in physical education and sport. 

As i t c an be  s een f rom t he a bove t able ( 9) or  que stion nu mber’’3’’ ( 61.4) %  of  t he s tudents 

respondents r eplied t hat t eachers di scouraging the i nclusion of  di sabled s tudents when they were 

participate in physical education and sport. This idea indicates the majority of the teacher did not 



believe on di sabled s tudents when they were engage in phys ical education and sport. The reason 

disability e xpands a nd f acilitates other m ore di sability. S o, di sabled s tudents c ould no t be  

participating in any physical activity. However, (38.6) % of the respondents said that teachers did 

not di scouraging the inclusion of  di sabled s tudents in the participation of  physical education and 

sport. 

On question number ‘’4’’ (40) % of the students said that, they were; assist disabled students when 

they participate in physical education and sport. However, (60) % of them did not assist disabled 

students in physical education and sport. The above table (1) on question number ‘’5’’the majority 

of the students respondents (65) % were not interested to learn with disabled students in physical 

education and sport. Because, disabled students disrupt the classes’ means when both disabled and 

non-disabled students equally engage in physical education and sport, it is difficult to continue the 

activity hand in hand. Those disabled become left a t back and others go forward, because of  this 

inappropriate condition more of the students were not interested to do w ith disabled students. But 

(35) % of the students’ respondents were interested when they were engaged in physical education 

and sport. Because they believe as disabled students did not have other assistance at that time. 

  As i t can be seen from the above table (9) on question number ‘’6’’ (47.1   )  % of the students 

believed t hat phys ical e ducation a nd s port he lp t he s tudents w ith di sability by i mproving a nd 

developing their physical, mental. Emotional and also they become more sociable, no stigma and 

discrimination trouble them. And also they develop confidence as they have ability to do something 

equally with non-disabled students. However,(54.3) % of  the majority of the  s tudent respondents 

said that physical education and sport did not helps students with disability. 

On the question number’’7’’all of the students’ respondents said that there is no a dequate facility, 

equipment a nd f iled f or di sabled s tudents i n t he s chools w hen t hey pa rticipated i n phy sical 

education and sport. And no one  did say the schools have adequate materials, facility for disabled 

students in the schools. 

Generally, a s w e unde rstand f rom t his idea, the s chool pr incipals a nd t eachers ha ve no pos itive 

attitude for disabled students and they did not understand, know the benefits of physical education 

and sport for disabled students. 



 On the question number ‘’8’’ all of  the s tudent respondents said that there are factors that affect 

students with disability to include or participate in physical education and sport.  

The above table (9) related with question number ‘’8’’on question number ‘’9’’all of the students 

said t hat t he s chools a ttitude ( principals, t eacher a nd s tudents) c ould b e one  f actor f or di sabled 

students to participate in physical education and sport. 

And all of the respondents believed on lack of encouragement and support also could be factor and 

said that in adequate, materials, equipment a nd facility are f actors that hi nder s tudents with 

disability to participate and include in physical education and sport sessions in the schools. 

The a bove t able( 9 )  on  que stion n umber’’10’’ t he r esearcher ha s be en t ried t o a sk que stion to 

identify the students be lieve and response whether only they did not  support disabled s tudents in 

physical education and sport or not. Depending on this idea (55.7) % of the students said that they 

did not  s upport t he di sabled s tudents i n t heir e xtra t ime, not onl y phys ical e ducation a nd s port 

session. But (44.3 %) of them believed and support disabled students in their extra time. Based on 

question number ‘’10’’ the question number ‘15’’ students answered as the following.  

The above table (9) the s tudent respondents (15.4) % said that they did not  have t ime to support 

disabled s tudents, ( 7.7) % of  t hem t hey w ere n ot vo luntary t o s upport disabled s tudents i n their 

leisure time, (10.3) % giving assist and support for disability students is not their concern. 

4.2.4 Interview Discussion from Disabled Students      

In this interview questions only for disabled students from two high schools was participated in the 

questionnaire. Depending on this; the respondents described their disability as the following. 

1. Describe your disability? 

Some of  t he di sabled s tudents respondents s aid t hat, they ha ve phys ical di sability ( upper and 

lower di fficulty), mild mental re tardation, some of  the m are he aring di fficulty, loco motor 

disabilities and visual impairments (problems). 

2. Do participate in physical education and sport in your school? 



3. Some of  t hem s aid t hat; they w ere pa rticipating i n ph ysical education a nd s port s ession. 

Because th eir d ifficulty or  pr oblem di d not hi nders the m from pa rticipation. And others 

replied that they did not engage in physical education and sports classes. The reason is their 

difficulty was hinders them and also schools have special treatments for them. So, they were 

out of physical education and sport. 

4. How many classes you attend in physical education and sport per a week? 

The di sabled s tudents generally replied that t hey were a ttended in physical education and sport 

session one  da y pe r a  w eek. T his t ime a llocation f or p hysical e ducation d id not f ulfill a nd 

develops the students’ interest, what they want. 

5. Does your  s chool ha ve f acility, e specially w hen you a ttend phys ical e ducation and s port 

session? 

The majority of disabled students said that; the schools have no facility and adequate   Materials 

especially for disabled students when they were engaged in physical education and sport. And also 

disabled students did not ha ve spe cial treatment f rom t eachers, peers an d s chool a dministrative. 

These i ssues make di sabled s tudents UN beneficial f rom physical education and sport. And they 

loosed t he i nterest towards t his s ubject. H owever, s ome of  t hem di d not  c onsider w hether t he 

schools ha ve f acility or  not , be cause t hey d id not w ant t o pa rticipate in phys ical education a nd 

sport, in case of their difficulty. 

6. Do PE and sport teachers and your peers assist or support you in physical education and sport? 

They said that there were some of the physical education and sport teachers, that helps and assist 

them a nd ot hers di d not  ga ve c onsideration a nd f ocus for disabled s tudents. B ecause t eachers 

believe a s a ssisting di sabled s tudents w ould l ose t he time t hey ha ve t o t hink the n on-disabled 

students equally. 

And a lso the r espondents r eplied that they have som e pe ers t hose w ho support a nd assist the 

disabled s tudents. W hereas t he m ajority di d not c onceder t hem e specially w hen t hey w ere 

engaged in physical education and sport session. 



Generally disabled students s aid that t hey would got less assistance a nd s upporting f rom t he 

teachers ( amateur) a nd t heir p eers dur ing pa rticipation in phys ical education a nd s port i n the 

schools  

6. Do teachers and peers have a positive attitude for you when attend physical education and sport 

session? 

Regarding on t he a bove que stion, the di sabled s tudents’ r espondents replied t hat more or  l ess 

teachers would exhibit some feeling that help and encourage the s tudents with disability. But the 

majority of the teachers did not want should a positive attitude. Because they consider participating 

disabled s tudents in physical education and sport as work load. So, i t is very di fficult to say that 

teachers suc h as phys ical educ ation t eachers ha ve a pos itive at titude t owards disab led students 

specifically when they engage in physical education and sport classes. 

The sam e i s t rue a lso peer st udents or non -disabled s tudents di d not  shows a  pos itive a ttitude 

towards di sabled s tudents. T hey be lieved he lping t hose s tudents in t he s chools w hen t hey 

participated in physical education and sport has a trouble. 

Generally, t he r espondents s aid that i t i s t oo d ifficult to s ay t eachers a nd pe er s tudents ha d a  

positive attitude towards disabled students when they were participated in physical education and 

sport in the schools. 

7. Do you believe that participating in physical education and sports have benefit for you? 

Depending on the above question the majority of the disabled said that physical education and sport 

have a benefit for disabled students as the following; it helps to 

 Maintain health 

 Develop ability and skill 

 Developing mental activity 

 Develop their physical ability 

 Increase confidence and they become more sociable with others. 



 Totally t hey c oncluded; Physical education a nd s port had a be nefit, when t hey could pa rticipate 

without considering their difficulty or problems. 

                                      

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



CHAPTER FIVE 

SUMMARY, CONCLUSION AND RECOMMENDATION 

6.1 Summary 

This s tudy identified t he a ttitude of t eachers a nd s tudents t owards di sabled s tudents in t he 

participation of  phys ical e ducation and s port s ession. T he r espondents w ere 59 teachers a nd74 

students from Ghimbi and Biftu Ghimbi secondary schools.39of them are male teachers, 20 of them 

are female teachers and also 44 of them are male students and 32 of them are female students (63.3) 

% of the teachers respondents are in the age range from 20 to34years old. The majority (36.7) % of 

the respondents was included in the 6 to 15 years work experience. 

However, the fewer of them were in the 26 and above years experience .Also (86.7) % of teacher 

respondents were degree holders or qualified. But the others were diploma and MA/MSC qualified. 

The majority (37.1) % of the students’ respondents respondent are in the age range from 14 t o16 

years old. And they were all from grade 9th and 10th. 

Generally, from t he da ta r esult and  discus sion the m ajority of  t he teachers s aid that; n o equal 

treatments and respect ion of disabled students with regular classes specially in physical education 

and sport session, and also there is no support, encouragement, believe, that putted in the disabled 

students. 

The schools also have not facility, equipment and materials prepared for disabled students that help 

them to participate in physical education and sport class. 

The physical education and sport teachers also the majority have the same attitude towards disabled 

students i n the pa rticipation of  phys ical e ducation a nd s port like ot her sub ject teachers. They 

considered as engaging the disabled students in physical education and sport class, takes time and 

disrupt their work at generally. 

But, as different related literature supports physical education and sport have different benefits for 

disabled s tudents t o de velop m ental, s ocial, emotional, a nd phys ical a nd he alth a spects o f 

personality. 



At t he e nd based on t he a ttitude of  t eachers a nd s tudents, as much a s possible this s tudy s hould 

unexpected and unbe lievable ne gative a ttitude toward di sabled s tudents i n t he pa rticipation o f 

physical e ducation a nd s port s ession w ould b e c hanged a nd a ll s tudents w hether di sabled o r not  

equally gave the chance to participate in physical education and sport. Because they have the ability 

and skill like others to do the activity. 

 5.2 Conclusion 

This s tudy was t ried to e xplore t he a ttitude o f t eachers a nd s tudents t owards t he i nclusion of 

disabled s tudents in ph ysical e ducation a nd s port in di fferent w estern w ollega hi gh s chools t hat 

affect and hinder the disabled students from regular participation in physical activity in the schools. 

In the school age level, students would grasp all things that through whether it is good or bad. They 

grow and develop in such ways. So, when bad things or attitude would be forwarded to them, they 

may affected with this attitude and de velop the f eelings o f i solating from othe rs. Because t hey 

believe and accept themselves as other, did not have ability and develop the feeling of inferiority in 

their life. 

From the questionnaire, interview discussion, analysis, generally the schools, teachers and students 

have no po sitive a ttitude t owards disability s tudents in t he s chool e specially w hen t hey w ere 

participated i n phys ical e ducation and s port s ession. T hese a ttitudes w ould be  hinder di sabled 

students; 

 From equal participation with others in different activities 

 To develop the feeling of inferiority 

 Developing self-confidence, interest and motivation to do some thing  

 thing Social participation and so on 

However, w hen t hey would get a pos itive attitude f rom othe rs espe cially when they were 

participating in physical education and sport classes, it helps; 

 To develop self confidence 

 Equally participate with others 



 To develop mental, physical social and emotional 

 To maintain health 

 To be competent with others in all aspects. 

Generally, t eachers a nd s tudents s hould ha ve to a ssist, he lps, c ouncil encourage a nd s upport t he 

disabled s tudents in ph ysical e ducation a nd s port, a lso in others a nd should ha ve c hange their 

attitude towards disability at all. 

5.3 Recommendation 

Based on the findings and the conclusion draw, the following recommendations are made. 

 All di sabled s tudents should ha ve t o a ttend ph ysical e ducation a nd s port class, without 

considering their difficulty. 

 The s chools must h ave to fulfill a dequate m aterials a nd facility specially for di sabled 

students. 

 Physical ed ucation and spor t t eachers shoul d ha ve he lps, assist an d support disabled 

students in physical education class. 

 Non- disabled s tudents s hould ha ve t o s upport di sabled s tudents n ot onl y i n physical 

education and sport session, but also in every aspect of their life. 

 Special treatments and focus must have to give for disabled students in the schools. 

 Awaring the teachers, students and others disability is not inability. 

 Physical education and spor t teachers shoul d have equa lly participated disabled st udents 

with non-disabled students in physical education and sport session. 

 Effort should be made to change the cultural bias on disability. 

 The government should have give focus for disabled students in the schools 

 Expand awareness about the role of physical education and sports have for disabled students 

in the schools. 



 The s chools s hould h ave a  lot e nough t ime f or phys ical e ducation a nd s port t hat he lp 

disabled students. 

 The family should have to help the students with disability to motivate; they have ability to 

do things like others. 

 Stigma and discrimination must have ignored f rom the schools be tween di sabled s tudents 

and non-disabled students. 

 Involving d isabled s tudents in different activities in the schools to helps them to increase 

their confidence. 

 The s chools, t eachers a nd s tudents s hould ha ve pos itive a ttitude on d isabled s tudents i n 

every things, academically, physically, socially and emotionally they are equal with others. 
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Appendix-A 

Addis Ababa University 

College of Education graduates program 

The questionnaires to be filled out by teachers  

Dear-Teachers  

The pur pose of  t his qu estionnaire i s t o minimize(reduce) t he pr oblem of  s tudents a nd t eachers 
attitude towards the inclusion of students with disabilities in physical education and sport in regular 
schools a t Ghimbi and Biftu Ghimbi s econdary  hi gh schools. So, your  r esponse provide for t he 
survey t o h ave m ore i nformation a bout t eachers a nd s tudents a ttitude t oward s tudents w ith 
disabilities. And then your kindly requested response has great value for researcher to analyze and 
interpret data. Indicate your response by putting this mark ( X) on the space  provided . 

   N.B

I. Personal information  

-No need of writing your name 

1. Name of school______________________ 

2. Sex     M                F 

3. Age    A / 20-34                        

               B/35-45                            

               C/46 and above                         

4. Educational qualification _________________  

5. Teaching experience ____________________ 

  



   Part -one  

Table 1:  Closed- ended questionnaire (items) prepared for teachers to response on attitude towards students     

             With disabilities in the inclusion of physical education and sport. 

No Items Choice 

Strongly 
agree 

Agree Undeci
ded 

Disagree Strongly 

disagree 

1 My attitude towards students with disabilities with their 
normal peers when they participate in PE and sport. 

     

2 The questions related to problem identification. 

What types of disabled students are there in your school;  

   4.1.Mental retardation  

                4.1.1.Mild mental retardation 

                4.1.2. Moderate  retardation      

                4.1.3. Severe retardation  

                4.1.4.Profound retardation  

     4.2. Hearing impairment  

                4.2.1.Deaf 

                4.2.2. Partially deaf 

      4.3.Visual impairment 

               4.3.1.Blindness(Total) 

     



               4.3.2. partially sighted 

               4.3.3. Low vision 

      4.4.Locomotor disabilities  

               4.4.1.Upper limb disabilities 

               4.4.2.   Lower limb disabilities                       

3 Disabled s tudents a re not i nterested i n t he s ession of  
physical education and sport 

     

4 I don’ t thi nk so all s tudents w ith disabilities e qually 
participated with non-disabled students in regular schools 
in PE and sport. 

     

5 Your scho ol ha ve ad equate and suit able  phys ical 
education a nd s port materials f or s tudents w ith 
disabilities 

     

6 Should your school have an adapted physical educator?      

7 Inclusive education saves students with disabilities from 
isolation 

     

8 Serving students w ith disabilities  in PE a nd sport it i s 
tedious 

     

9  Do think that s tudents w ith disabilities w ould benefit 
from physical education and sport session? 

     

10  Do t he s chool pr incipals a nd t eachers ha ve pos itive 
attitude towards di sabled s tudents when t hey pa rticipate 
in physical education and sport in the schools? 

     

 

 



Appendix-B 

Addis Ababa University 

College of Education graduates program 

The questionnaire to be filled by students  

N.B 

Part- One 

 :- No need of writing your name 

1) Name of the school __________________ 

2) Age _______________________________ 

3) Sex________________________________ 

4) Grade_____________________________ 

Part-Two 

Table 1

No 

 :-The questionnaires prepared for the students which related to attitude they have for 
disability in physical education and sport .so, response in appropriate way for the researcher. 
It help to collect the crucial information based what the questionnaire distributed for you to 
reply the a ttitude tow ards s tudents with disabilities in  re gular s chool. If your  re sponse is  
correct write ‘’yes’’ if it is incorrect write ‘’No ‘on the following tables 

Items Yes No 

1 Do you have positive attitude towards disabled students in the PE and sport.   

2 Do you think that disability is in ability?    

3 Are t eachers c ould b e discouraging t he inclusion of di sabled s tudents i n P E 

and sport? 

   

4 Do you assist t he st udents w ith disabilities in their pro blems w hen t hey 

participate in PE and sport? 

   

5 Do you interested to learn with disabilities students in PE and sport?    

6 Is that the inclusive of students with disabilities could be advantageous in PE 

and sport? 

   

7 Is there adequate facilities /equipment/ for students with disabilities in PE and    



sport? 

8  Is there factors that affect students with disabilities to include in PE and sport?    

9 If your response’’ yes ‘question number ‘’8’’ what are these factors? 

          a)   Because school attitudes has impact 

b) Because the encouragement less and support 

c)  Facility and equipment 

  

10 Can you support students with disabilities in extra time?   

11  If your response’’ No ‘question number ‘’10’’ why?  

           a) I don’t have time 

d) They are not voluntary 

e) It does not concern me 

          d)  All of the above 

  

 

 

 

 

 

 

 

 

 

 

 

 

 



 

Appendix-C 

Interview 

These interview questionnaires prepared for sample population selected to conduct physical 
education and sports in two high schools  

1. Do all s tudents w ith disabilities in  your  s chool pa rticipate e qually in physical 
education and sport? 

2. Do you f eel t hat s tudents with di sabilities di srupt t he ha rmony of  your  phys ical 
education classes? 

3. Do think that teaching student with disabilities increase work load? 

4. Do you be lieve t hat p hysical e ducation a nd sport ha ve benefit f or di sabled 
students in the schools? 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



Appendix-D 

 

Interview Items for Disabled Students 

In this interview questions only for disabled students from two high schools is participate in 
the questionnaire. Depending on t his; the respondents will be describe their disability based 
on the following questions. 

1. Describe your disability?  

2. Do participate in physical education and sport in your school? 

3. How many classes you attend in physical education and sport per week 

4. Does your  s chool ha ve f acility, e specially w hen you a ttend phys ical e ducation and 
sport Session? 

5.  Do PE and sport t eacher and peers a ssist or  support you i n phys ical education and 
sport classes? 

6. Do teachers and peers have a positive attitude for you when attend physical education 
and sport session? Do you be lieve that participating in physical education and sport 
has benefit for you? 

 

 

 

 

 

 

 

 

 

 

 

 

 



 

 

Appendix-E 

Observation checklist 

The objectives of this checklist is to assess important issues concerning, general condition of 

the teachers’ and students’ attitude towards the inclusion of students with disabilities in the 

participation of physical education and sport. On this factors affect students with disabilities 

in the participation of PE and sport classes as well as the benefit of PE and sport for disabled 

students. 

Observation date_______beginning and completion time of observation______to______ 

Observer_____________number of set of observation_____________ 

Place of observation______________title of a set______________ 

 Table of observation lists 

No General condition of the schools Yes No Remark 

1 Do disabled with non-disabled students participate equally in PE 

and sport? 

   

2 Do teachers ha ve po sitive a ttitude t owards st udents with 

disability? 

   

3 Are there suitable materials, equipment and facility for di sabled 

students in the school? 

   

4 Do disabled students participate in different sport activities?    

5 Do students with disabled interested in PE and sport?    

6 Do students have positive attitude towards disabled students?    

7 Does PE and sport have benefit for disabled students?    

8 Is there encouragement disabled students?    

9 Is there inclusive PE and sport for disabled students    

10 Do disabled students participation less in PE and sport?    
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CHAPTER ONE 

INTRODUCTION 

1.1 Background of the Study  

Today, inclusive education has become a reality in most school districts due to the passage of 

public law 2817/2000 and a more recent one, the PL 3699/2008 (Greek Government Gazette, 

2008). More specifically, this last law mandates the inclusion of students with SEN in public 

schools and  more spe cifically in general cl asses w ith or without sup port se rvices f rom an 

adapted physical education teacher or a special education teacher. Only recently has the Greek 

Ministry of  Education initiated some m odifications of  t he physical e ducation c urriculum. I n 

order to better infuse the ideas and the values of sports and specifically the Paralympics Games 

into t he c urriculum, t he G reek M inistry of  E ducation a dded a n e xtra hour  of  P E to s chool 

schedules and hired thousands of  PE t eachers t o teach a ne w cour se enti tled Olympic &  

Paralympics education. This course is an educational procedure that aims at a configuration of 

students’ behavior according to the Olympic values and other elements of current civilization. 

The i ntention i s to inspire s tudents to l earn a bout t he de velopment of  c ooperation, 

understanding a nd f riendship a nd t he r einforcement of  a utonomy, c ritical t hought a nd 

responsibility. A part of the educational material that has been used to teach in this course was 

the educational kit entitled:“The Paralympics Games from 1960 to 2004”, which may be used 

by PE t eachers t o plan their l esson to include st udents w ith SEN and disabilities 

(Evaggelinou,2002), which w as c reated by t he Organizing Committee of  t he “ Athens 2004 ” 

Paralympics Games (ATHOC). 

 

Inclusion is guided by the fundamental principle of valuing diversity. Belonging, acceptance, 

and a sense of being supported are essentials of an inclusive environment. The most prevalent 

barriers t o including students w ith disabilities are r elated to teacher pr eparation and teacher 

attitudes (Sherrill, 2004). Attitude is the key to changing behaviors toward people who are diff 

erent and is characterized not as a behavior, but a situation which comes before it. In the theory 

of pl anned be havior ( TPB) ( Ajzen, 2005) , a  c entral f actor i s t he i ntention t o p erform a  

behavior. Attitude, a subjective norm and the perception of behavioral control, in combination, 

lead to t he formation o f a  be havioral intention. A s a  ge neral rule, the m ore f avorable t he 
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attitude and subjective norm, and the greater the perceived control, the stronger should be the 

person’s intention to perform the behavior (Ajzen, 2002). 

 

The most f requently studied c omponent of  pl anned be havior t heory i s be havioral be liefs, 

because this c omponent i s us ed t o infer a ttitudes t oward the i ntention t o pe rform a  s pecific 

behavior. One of the most important factors contributing to successful inclusion is the attitude 

of phys ical educ ators t oward teaching students w ith disabilities, as i t i s be lieved to play a 

significant role in explaining physical e ducators’ actions tow ard te aching students w ith 

disabilities in general classes (Downs & Williams, 1994; Folsom-Meek & Rizzo, 2002; Hodge 

& J ansma, 1999;  H utzler, 2003 ; K ozub &  L ienert, 2003;  Rizzo, 1985 ; R izzo &  Kirkendall, 

1995).  

 

Rizzo (1984) w as t he i nitiator of  t heoretically ba sed research on attitudes t oward teaching 

individuals with di sabilities i n G PE. R izzo de veloped a n instrument, now  e ntitled “ physical 

educators’ a ttitudes toward teaching individuals w ith disabilities” (PEATID), which is  ba sed 

on the theory of reasoned action (Ajzen & Fishbein, 1980). PEATID uses a 5 point Likert-type 

scale to measure 12 behavioral beliefs about the outcomes of teaching students with disabilities 

in GPE. 

 

The instrument, “Attitudes Toward the Inclusion of Individuals with Physical Disabilities into 

Physical Education” (ATIPDPE) was developed in the Czech Republic (Kudlaček, Valkova, 

Sherrill, Myers, & French, 2002) in order to assess intentions and belief systems and to use the 

results to personalize teacher preparation so that university students develop positive attitudes 

and strong intention of working toward inclusion. The results showed that 23% of variance in 

intentions can be explained by three belief components based on the TPB. Kudlaček, Valkova, 

and S herrill ( 2002) e xplored t he structure of  t he A TIPDPE i nstrument a nd f ound t hat it 

measures t hree ps ychological prop erties (components). T he t hree c omponents w ere: ( a) a  

positive outcome for students; (b) a negative outcome for teachers; (c) a negative outcome for 

students. Each ATIPDPE i tem is accompanied by a 7 point scale, as recommended by Ajzen 

(2000). T he s coring s ystem required us e of  t wo 7 poi nt s cales: ( a) 1 to 7 f or t he l ikelihood 

construct; (b) a –3 to +3 scale for the evaluation construct. Score for each statement were then 
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multiplied to create item belief scores. This questionnaire was used and modified to measure 

the a ttitudes of  Greek physical educators. A modified mean that only one of  the two 7 poi nt 

scales w as used and that w as the one  f or t he l ikelihood cons truct. The scal e a bout t he 

evaluation construct was not used. 

 

Most of the time, students with disabilities are placed into physical education classes without 

the support of a spe cial education teacher present in the class. These students with disabilities 

are on their own in physical education classes. Many school districts’ budgets are stretched or 

taking a hit. Even though there are students who may need adapted physical education services 

that accommodation may not be available. 

 

“However, some are on I ndividual Education Programs that require a  pull-out APE (adapted 

physical e ducation) s ession t hat s upplements ( regular phys ical e ducation) R PE s o t hat t he 

students can work on uni que goals and objectives. Unfortunately, the school district does not 

have an APE specialist who can provide such services.” (Block & Conatser, 1999, p. 14) . In 

many s chools, phys ical education classes ha ve a l arge number of  st udents en rolled, t hat can 

make it challenging for the physical education teacher as well as the student who is not familiar 

with the activities being played in class. Social interaction can also be a challenge in physical 

education classes. S ome st udents with exceptionalities d o not sp end any time w ith their 

typically developing peers.  

 

They are educated in a separate classroom with the same students every day. This separation 

can go on f or ye ars, or  for a s l ong as t hat st udent i s i dentified as needing special education 

services o r enrolls in  a nother school di strict. “Perhaps the bi ggest d isappointment in the 

literature on inclusion in GPE is limited social interaction with peers without disabilities (e.g., 

Ellis, Wright, & Cronis, 1996; Lisboa, 1997; Place & Hodge, 2001), which can lead to limited 

social learning opportunities for the students with disabilities (Odom, McConnell, & McEvoy, 

1992). 
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1.2 Statement of the Study 

The t eaching phys ical education and sport is  carried out in theoretical and practical form, to 

achieve and  m aintain its obj ectives.So, physical and  sp ort m ake t he i nclusive st udents 

beneficial w ith different aspe cts of  pe rsonality. But, teachers and students ha ve l ess at titude 

towards the inclusion of disabled students when they participate in physical education and sport 

.These facts invited the researcher to conduct the research on the teachers and students attitude 

toward the inclusive disabled students in physical and sports in Ghimbi and Biftu Ghimbi high 

schools the researcher would like to rise the following suggestion to come upon the solution; 

 The attention would give for disabled students in the schools. 

 Teachers an d students would change and have positive attitude t oward di sabled 

students when they participate in physical education. 

 Disabled students should have equally treated and benefited from physical education 

and sport with non inclusive study 

1.3 Research questions 

 Do the teachers have positive attitude towards the students with disabilities? 

 Do the students have positive attitude towards the students with disabilities? 

 Does PE and sport has benefits for disabled students? 

 Do the inclusion disabled students with non-disabled has advantageous? 

 Is there an adequate and facility material for disabled students in the schools? 

 Do participation equal disabled with non-disabled students in PE and sport session? 

 

1.4 Objectives of the Study  

General Objectives 

As it is known that physical education and sport have general objective to maintain all aspect 

of personality such as mental, physical, social, emotional and spiritual dimensions so this study 

would generally f ocus on i ndentifying a nd a nalyzing t he a ttitudes of  t eachers a nd s tudents 

toward the inclusion of students with disabilities in the participation of physical education and 

sport in regular students. 
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Specific Objectives 

The specific objective of this study is to:- 

• Find out the teachers attitude toward disability in physical education and sport. 

•  Find out the students attitude toward disability in physical education and sport. 

•  Assess the benefit of physical education for inclusive students in the school. 

•  Suggest and possible alternatives that alleviate the problem. 

1.5 Significance of the Study 

To fulfill establish this study on t he attitudes of teachers and students toward the inclusion of 

students w ith disability to participate in phy sical e ducation and s port pr ograms it w ould be 

necessary to put the significance as the following:- 

 Indentifying t he attitude of  t eachers a nd s tudents t oward t he i nclusion students w ith 

disability t o pa rticipate in phys ical education a nd s port that w ould he lp t o pl an and 

develop strategies of implementing inclusive physical education and sport for students 

with disability. 

  It would serve as a source of a r esearchers and adaptive educators to carry out further 

related study on a wider scale. 

     1.6 Delimitation of the Study 

This study would try to examine or delimits the scope of the study on the teachers and students 

attitude toward the inclusion of disability in physical education and sport in western Wollega, 

Ghimbi and Biftu Ghimbi secondary high school to make the research more manageable and 

successful.  

             1.7   Limitation of the Study 

Since most of the data gather from different kinds of books, literature, there was scarcity and 

lack of information. Because of this the study limited on the specific topic selected due to time 

constraint and financial. 
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        1.8 Organization of the study 

This organization of the study consists of five chapters; chapter one is introduction, chapter two 

is about review of related literature, chapter three designs and methodology, chapter four result 

and discussion, and chapter five summary, conclusion and recommendation. 

           1.9   Operational definition of basic terms  

 Adapted PE-is phys ical e ducation w hich ha s be en a dapted or  m odified, s o t hat i t is a s 

Appropriate for the person with disability (www.apens.org/what is ape.html  

Attitude:- an opinion which represents a person’s overall inclination towards an object, idea or 

institution (child, 1993). 

Disability:- any restriction or la ck (resulting from a n impairment)  of  a bility to perform a n 

activity in the manner or within the range considered normal for a human being 

(miron, 1994). 

Impairment-the s tate of be ing di minished, w eakened o r da maged, e specially mentally or  

physically: cognitive impairment in order  adults (dictionary.reference.com) 

Inclusion:-involves a  process of  r eform and restructuring of  the school a s a  whole, with the 

aim of ensuring that all pupils can have access to whole range of educational and 

social opportunities offered by the school (mittler, 2000). 

Inclusive education:- means t he process of  addr essing all learners’ ne eds w ithin the m ain 

stream sch ool and  ut ilization of  all ava ilable r esources t o create 

opportunities f or l earning pr eparation f or l ife( A frican journal o f 

special needs education,1999).  

Physical education - the education manly given through physical exercises. instruction in the 

development a nd c are of t he body  r anging  f rom s imple c alisthenics 

exercises to a course of study providing training in hygiene, gymnastics 

and others (www.merriam  webster.com) 

 

http://www.apens.org/what%20is%20ape.html�
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CHAPTER TWO 

REVIEW OF RELATED LITERATURE 

2.1 History of Adapted Physical Education 

In the m id-1960s t here w ere f ew qua lity pr ograms of fering d egrees, c oncentrations, o r 

specializations i n adapted physical educ ation, and of co urse none  were r eceiving federal 

assistance. Major texts published in the mid-1960s were authored by Clarke and Clarke (1963), 

Daniels and Davies (1965), Fait (1966), KeUy (1965), Logan (1964), and Rathbone and Hunt 

(1965). Before 1960 m uch ofthe attention in adapted physical education was on pr ograms for 

the physically handicapped. 

 

By t he m id-1960s i ncreasing a ttention w as being gi ven t o the m entally retarded, t he 

emotionally di sturbed, and the l eaming di sabled. The Kennedy Foundation drew a ttention to 

the m entally r etarded by  s ponsoring a  s eries of  workshops t hroughout the U nited S tates, by  

establishing the Project on Recreation and Fitness for the Mentally Retarded within AAHPER, 

and ot her activities. Concern f or t he e motionally di sturbed w as s timulated by T emple 

University's Buttonwood Farms Project sponsored by t he National Institute of Mental Health. 

The w ritings of B arsch ( 1965), F rostig a nd H ome ( 1964), K ephart ( 1960), a ndothers dr ew 

attention to perceptual motor development and the learning disabled pupil. 

 

In 1967 the f ederal go vernment pr ovided f unds f or pr ofessional pr eparation, r esearch, a nd 

demonstration p rojects in phys ical education a nd r ecreation f or t he ha ndicapped. T he f irst 

funded projects reflected a preference for graduate programs in colleges and universities that 

had r esources t o c ombine phys ical e ducation, r ecreation, a nd s pecial e ducation i n t heir 

preparation programs. In the 1981 edition of her text, Sherrill points out that since legislation 

encompassed physical education for the handicapped in special education laws, this period can 

be generalized as the beginning of the merger of physical education and special education, and 

thus t he be ginning of  multidisciplinary phys ical e ducation.  R equest reprints f rom D r. J .P. 

Winnick, Dept. of Physical Education and Sport, SUNY, CoUege at Brockport, Brockport, NY 

14420. 
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In 1969, 15 c olleges and universities were awarded $20,000 e ach by t he Bureau of Education 

for t he H andicapped ( BEH) t o de velop m odel professional pr eparation pr ograms i n a dapted 

physical e ducation a nd/or r ecreation. T he f ollowing ye ar t he s ame s chools w ere gi ven 

continuation fluids. By 1971, additional colleges and universities were awarded funds, and by  

1984 some 71 grant applications in adapted physical education and therapeutic recreation from 

33 states were awarded over $3.4 million (Bokee, 1984). By 1975, adapted physical educators 

involved with funded projects included Dan Amheim, Larry Rarick, Jack Keogh, HoUis Fait, 

Lou Bowers, Ernie Bundschuh, J im Little, Delores Geddes, Evelyn Davies, Jean Pyfer, Walt 

Cooper, L eon J ohnson, R ay Weiss, J oe Winnick, L eroy W alker, E rnie L ange, D ave Auxter, 

Cecil Morgan, Claudine Sherrill, Bill Chasey, Joan Moran, Pat Bird, and Lane Goodwin.  

 

One of the concems in the late 1960s and early 1970s was the funding level for programs by 

BEH. Although phys ical e ducation pr ojects w ere i ncreasing i n nu mber, the l evel o f funding 

relative t o other ar eas o f spe cial education was not  high. Another cancer w as t o ensure t hat 

review pa nels i ncluded phys ical educators. I n t he f irst ye ars of  f unding, r eview pa nels 

primarily included persons in special education, physical education, and recreation. PaneUsts 

in the early years included Bob Holland, Lou Bowers, Joe Winnick, Larry Neal, John Nesbitt, 

Burton B latt, a nd R obert D ecker. B obby P alk a nd B ill H illman f rom B EH w orked with t he 

panels.  

 

Also i n t he late 1960s  and e arly 19 70s t here w as c onsiderable de bate a bout t he a ppropriate 

level of preparation in adapted physical education, that is, graduate versus undergraduate level. 

Individuals favoring graduate level preparation felt that teachers of handicapped pupils should 

have s uccessful e xperience w ith no  ha ndicapped c hildren b efore t hey e mbark on c areers i n 

adapted physical education. Those advocating preparation at the undergraduate level criticized 

beginning preparation at the graduate level because they felt an important source of potential 

teachers w ould be  l ost to t he f ield. T hey a lso pointed ou t t hat g raduates of  unde rgraduate 

programs w ere a ctually e mployed i n a dapted phys ical e ducation. T hese pr oponents of  

undergraduate pr eparation a rgued that unde rgraduate pr ograms w ould re stilt in better 

preparation be cause st udents could select more relevant cour ses i n a 120-semester hour  

program than in a  master's degree program of 30 to 60 ho urs. In the f inal analysis, graduate 
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level p reparation predominated because B EH de creed that it w as lim iting its pr ogram 

assistance money to graduate level programs. Interestingly, there appears to be some renewed 

interest in undergraduate preparation.  

 

During t his time t here was a lso a n a ttempt t o m ove a way f rom de veloping pr ograms ba sed 

upon medical pathological categories. More and more programs were developed on the basis of 

categories relevant to physical education and/or upon generic functions or competencies. Field-

based competency programs ca me i nto vogue. R oles, competencies, be havioral obj ectives, 

functions, and tasks became common terms in our vocabulary.  

 

In c ooperation w ith B EH, A AHPER i n 197 3 publ ished gui delines f or c ompetency-based 

professional pr eparation pr ograms. For t he r ole of  s pecialist i n a dapted phys ical education, 

three functions were identified: assess and evaluate the physical and motor status of individuals 

with a  va riety of  ha ndicapping c onditions; de velop ( design, plan), implement ( conduct), a nd 

evaluate diversified programs of  physical education for individuals and groups with any of  a 

var114 i ety of  ha ndicapping c onditions; a nd pa rticipate i n i nter professional s ituations 

providing special pr ograms or  s ervices f or individuals or  groups, i ncluding c oordination of  

such s ervices f or a  pr ogram. T hose involved in these ef forts i ncluded Dave A uxter, B amey 

Anooshian, Dan Amheim, Charles Buell, Robert Carlson, William Chasey, Emest Davis, Walt 

Ersing, Hollis Fait, Delores Geddes, Robert Holland, Harold Jack, Leon Johnson, Ellen Kelly, 

Jack Keogh, Steve Klesius, Cecil Morgan, Richard Schild, Honey Nashman, Claudine Sherrill, 

Mat Sullivan, Margaret Thompson, Tom Vodola, Ray Weiss, Janet Wessell, Joe Winnick, Pete, 

and Edna Wooten. 

 

In 1981 a n A dapted Physical E ducation T ask F orce w ithin A AHPERD a lso de veloped 

competencies necessary for t he a dapted phys ical e ducation s pecialist ( Hurley, 1981 ). U nder 

these gui delines, the task force pr esented and groupe d 57 competencies w ithin six areas: 

biological foundations, s ociological f oundations, ps ychological f oundations, historical-

philosophical foundations, assessment and evaluation, and curriculum planning, organization, 

and implementation. Persons i mportant to t he 1981 efforts included Leon J ohnson, L ane 
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Goodwin, G. Robert Roice, Karen DePauw, Ernie Bundschuh, Diane Hurley, John Dunn, Ellen 

Lubin, Robert Holland, Sue Grosse, and Julian Stein.  

 

With the advent of  PL 94-142, mainstreaming and in service education became an important 

priority in professional preparation. I t was believed that regular physical educators had to be 

prepared for the integration of handicapped pupils, and it became a federal responsibility to do 

so. As many of us added components dealing with in service in grant programs, others initiated 

new projects dealing with in-service. Many individuals throughout the United States were also 

providing in service education without the benefit of federal finding. Eventually it would be the 

latter of  t hese a pproaches t hat w ould s urvive since f ederal f unding w as s oon ph ased out  

because it became obvious that federally sponsored programs could never reach the masses of 

regular educators to a significant extent. 

 

In the 1980s funding is as much a concem as ever. With regard to special education programs, 

we have to be  on t he vigil for di sproportionate funding decreases. If they occur, we need to 

study pa nel m embership a nd o ther r eview pr ocedures t o ensure t hat cuts w ere n ot m ade 

inadvertently or deliberately because of these factors. This is particularly important because we 

no longer have specifically targeted money for physical education. Federal program assistance 

must be continued because physician education services have not been met in accord with PL 

94-142, a nd e qual oppor tunity goa ls r elative t o i ntramural a nd a thletic pr ograms have onl y 

begun to receive attention. 

 

There i s a lso r eason t o be  c onsumed a bout ha rd m oney c otnmitment i n a dapted phys ical 

education i n c olleges a nd uni versities. F or e xample, doctoral p rograms a t th e U niversity of 

Connecticut and Berkeley were recently discontinued following separation by adapted physical 

education pr ofessionals. We ne ed to be  c onsumed a bout s taffing ne w faculty l ines w ith 

individuals who will assure the offering of quality programs in adapted physical education for 

many years. We should expect that the program at Texas Woman's University will last a long 

time be cause C laudine Sherrill, J ean Pyfer, a nd Ron F rench a re on " hard money" uni versity 

lines. With Walt E rsing a nd P aul J ansma on  ha rd m oney t enure po sitions a t O hio S tate, 

continued i nvolvement a nd l eadership i n a dapted phys ical e ducation t here i s a nticipated a nd 
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expected. In this regard, we can enhance employment on ha rd money positions if we develop 

individuals from "protected" classes and prepare doctoral level graduates who have a high level 

of expertise in at least two areas. For example, competency in adapted physical education may 

be combined with exercise physiology, motor leaning, biomechanics, and psychology of sport, 

special education, and so forth. Such an approach will not only enhance employability but may 

advance research efforts in the field. 

 

PL 94 -142 and S ection 504 c ontinue t o ha ve gr eat i mpact upon pr ofessional pr eparation 

programs. B ecause of  t hese laws much more a ttention is be ing g iven t o i ndividualized 

programming, assessment and placement, prescriptive teaching, the roles of physical education 

and adapted physical education, special sport programs, the relationship of school and out-of-

school programs, t ask and behavioral analysis, and the development of  curriculum materials. 

Because more severely and profotmdly affected persons are receiving services, more attention 

is be ing given to t he preparation of  t eachers t o work with t hese populations. Because of  t he 

ever i ncreasing know ledge i n a dapted phys ical e ducation and ot her f orces, m ore a nd more 

states a re r equiring a credential, endorsement, or  c ertification to t each a dapted phys ical 

education. Schools preparing specialists have had to keep abreast of these requirements as they 

have planned programs. Today support appears to be increasing for a nationwide approach to 

certification and credentialing. 

 

The relationship of adapted physical education and the medical profession is still evolving and 

needs r efinement. We may find i t ne cessary a nd de sirable t o e nd our  de pendence on t he 

medical profession and assume the leadership in determining no therapeutic student programs 

in adapted physical education. Special physical education and sport programs have matured to 

the extent that they can no l onger be planned simply by a sking physicians to check off sport 

and motorist activities in which a person can participate. 

 

In 1983 the American Academy of Orthopedic Surgeons invited recreation leaders and physical 

educators to Winter Park, Colorado, to seek advice regarding appropriate physical activity for 

handicapped pupils. By inviting recreation leaders and physical educators to help them become 

better i nformed, t he or thopedic surgeons w ere implicitly r ecognizing t he ne eds f or 
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multidisciplinary cooperation. One of the interesting outcomes of this meeting was the reality 

that l ong-term e xemption f rom ph ysical a ctivity is s eldom jus tified, a nd only rarely may a 

youngster n ot pa rticipate in a pa rticular s port or a ctivity if it i s a ppropriately m odified. Yet 

many " able-bodied" you ngsters a re e xcused f rom phys ical e ducation t hroughout t he U nited 

States. 

The ability t o pa rticipate in a  p hysical a ctivity de pends on t he p arents, t he youngster, 

knowledge of the demands of  an activity, and upon medical considerations.  T his is why the 

decision a bout pa rticipation s hould be  made b y a  c ommittee i nvolving t he pa rent, physical 

educator, ph ysician, a nd youngs ter (if a ppropriate). O ur p reparation p rograms must pr epare 

graduates for their role in these efforts. 

 

Future l iterature must h elp us de sign curricular appr oaches t hat i ntegrate de velopmental and  

community-based models which give care Ail attention to each model at every developmental 

level of the pupil. We need to help public school teachers and administrators with management 

and organizational problems they encounter in providing adapted physical education programs 

along t he mainstreaming c ontinuum. I f phys ical e ducators f ail t o implement p rograms i n 

adapted ph ysical e ducation in t he l ocal s chool, t here will be  no  ne ed f or professional 

preparation programs. 

 

There is little doubt that we can and should be proud of our progress. Professional development 

has adva nced greatly in the pa st 20 years, and there a re sev eral excellent pr ofessional 

preparation programs throughout the United States. We are receiving some federal assistance to 

finance programs. We are g raduating t eachers who a re ge tting pos itions i n which they teach 

adapted physical educ ation and, because of  t heir pos itive ef forts, there i s a d emand for 

additional q ualified pe rsons l ike them. M ore and m ore h andicapped pupils a re r eceiving 

physical e ducation i n mainstreamed s ettings, a nd t here a re more s port pr ograms t oday t han 

ever before. 

Through our  pr ograms a n i mpressive l ist of  gr aduates i s pr epared f or t he ne xt de cades' 

development. S hort, T ymeson, K elly, D ePape, P orretta, C halmers, C urtis-Pierce, Knowles, 

McQuillan, R immer, R ich, L oovis, C raft, H orvat, C owden, R yan, B runt, D ePauw, K arper, 

McClenaghan, Gavron, Jackson, Webster, Beuter, Dummer, Aufsesser, Kaylor-Krebs, R izzo, 
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DiRocco, H all, D avis, Ulrich, H uber, L avay, a nd S urburg are s ome of the na mes a ssociated 

with our doctoral programs and/or from whom we can expect leadership. These people are the 

keys to the future of adapted physical education. With a list like this we can be confident that 

we did many things right, and we can take pride in that. Our future is in good hands. 

 

 Adapted Physical Education in Ethiopia 

Persons w ith di sabilities ( PWD) i n m ost de veloping countries ha ve be en de prived f rom 

education because of  r easons and  f actors. This st udy g ives a ttention to Ethiopian higher 

education i nstitutions i n particular of  le ss a ttention to persons w ith di sabilities in physical 

education curriculum (PEC). Though, the main intent of this study is to identify challenges and 

the oppor tunities t hat hinder to f acilitate the need of  i ndividuals w ith s pecial n eed in P E 

program in comparison with other students. PE program becomes incomplete on i ts objectives 

and be nefits t o s tudents w ith di sabilities a t hi gher i nstitutions t o be  a dvantageous f rom t he 

PEC. There are gaps between the need of students with disabilities and the curriculum designed 

for physical education. This research come up with findings to the challenges of students with 

disabilities are not participant in PEC due to less attitudes, lack of professionals, facilities, and 

resources in  the ins titutions. T he investigated discussions are de signing a dapted phys ical 

education c urriculum, drawing m odels a nd s trategies ba sed on t he t ype a nd l evel of  

impairments. 

 

2.2 Theoretical Perspective of Attitudes 

Briefly defined a ttitudes are our  a ffinities a nd aversions to s pecific pe ople, groups, objects, 

ideas, or situations. They are our likes and dislikes, our feelings for and against. As noted by 

Wortman & Loffus (1985), the definition stresses the evaluative side of attitudes, which most 

psychologists would say, is of  central importance. Besides the evaluative aspect of  at titudes, 

this definition points to three other attributes. First, an attitude is learned, not innate. Second, it 

persists for a relatively long time. And third, it motivates us to act, helping to shape and direct 

our behavior. 

 

An attitude is an enduring set of  beliefs charged with emotion that predisposes a person to a  

certain k inds of  be haviors (S herrill, 1993). The m ost c ommon a pproach a mong s ocial 
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psychologists t o de fining a ttitudes stresses t heir evaluative aspe cts. For e xample F eldman 

(1985), calls an attitude "A learned predisposition to respond in a consistently favorable or 

Unfavorable manner with respect to a given object" (p.121). 

 

In this view, attitudes are basically evaluations of a particular person, group, action or thing. He 

further elaborates that attitudes should be considered in terms of their component parts.  

 

2.2.1 Teachers Attitude toward Students with Disabilities in PE 

Teacher attitudes toward students with disabilities are shaped by a tendency to want to help this 

particular popul ation. H odge e t a l. ( 2009a), f or e xample, w hen s tudying be liefs of  ge neral 

health and physical ed ucation teachers c ross-culturally, found that “most t eachers w ere 

intrinsically motivated to teach students with disabilities” (p. 410). A similar study by Hodge et 

al. (2004) found “the attitudes of teachers in our study were mostly favorable toward inclusion 

and teaching students with disabilities in their GPE classes” (p. 411). However, despite these 

facts, questions of  fairness remain. Butler (2005) found that "many teachers ul timately teach 

how t hey w ere t aught, a nd r emain una ffected by t he f our ye ars of  t eacher e ducation t hey 

received" ( p. 226) . F urther, S mith a nd G reen ( 2004), s tated that t eachers t end “to f eel more 

comfortable w ith and, consequently, t o replicate the ki nds of  P E t hat t hey themselves ha d 

experienced” (p. 598). 

Unfortunately, the tendency among health and physical education teachers to replicate a certain 

kind of general health and physical education program that has in the past failed to provide an 

inclusive c lassroom, e nsure t hat s tudents w ith di sabilities c ontinue t o be  di sadvantaged. I n 

addition, while te achers w ere motivated to teach students w ith disabilities in their cl asses, 

many felt limited by what they could do. 

 

Central to this limitation was the idea of control. Teachers felt restricted by how little control 

they ha d ov er t hings such a s their ability to individualize i nstruction ( Hodge, e t a l., 2009a ). 

This is unfortunate for students with disabilities, as “given adequate control over such teaching 

behaviors, teachers are likely to carry out their intentions to teach students with disabilities who 

are included in their classes” (p. 413). A lack of control can lead to uncertainty and frustration 

for some teachers. According to Morley, Bailey, Tan & Cooke (2005), teacher perceptions of 
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their c ontrol ove r how  t o i nstruct s tudents with di sabilities di rectly i mpacts upon how  

challenging t hey pe rceive i nclusion t o be. Further, the r esearch shows t hat de spite cer tain 

barriers, teachers viewed inclusion as a  progressive process where us ing more planning t ime 

for e xample, c ould gi ve t hem t he i ncreased s ense of  c ontrol t hey r equired for more pos itive 

attitudes toward inclusion. 

 

Unfortunately, teacher attitudes toward inclusion remain inconsistent at best and at worst, are 

often negative (Block & Obrusnikova, 2007). Much of this inconsistency and negativity comes 

from a  doc umented l ack of  pr eparation on  t he pa rt of  t he p hysical educ ators‟ themselves 

(Ammah &  H odge, 2005;  B lock & O brusnikova, 2007;  Hodge, 1998;  H odge e t a l., 2009a ; 

Folsom-Meek & Rizzo, 2002;  Papadopoulou e t al., 2004;  Rizzo & Kirkendall, 1995; Sato e t 

al., 2007;  S mith &  G reen, 2004;  V ickerman &  C oates, 200 9). F urther, he alth a nd phys ical 

education teachers, “regardless o f how  ef fective o r ex perienced they might be , were 

inadequately prepared to cope with the challenges of  inclusion, and they understood and felt 

that lack of preparation” (LaMaster et al., 1998, p. 78) . Unfortunately, how prepared teachers 

are for working with students with disabilities is one of the variables most strongly related to 

their attitudes (Rizzo & Kirkendall, 1995). 

 

The i nadequacy of  t eacher e ducation pr ograms (Welch, 199 6) t hen, may be  w hat i s dr iving 

these negative attitudes. Hardin (2005) discovered that health and physical education teachers 

"take f ew a dapted courses and have l ittle pra ctical expe rience w orking with students w ith 

disabilities" (p.44) . It appears tha t the lack of t eacher preparation stemming f rom ineffective 

teacher education programs may play a significant role in these negative teacher attitudes. 

 

Teachers' perceived competence for working with students with disabilities is another variable 

strongly related to attitude (Rizzo & Kirkendall, 1995) as was age and past experiences of the 

teacher. These authors studied what affects the attitudes of future health and physical education 

teachers t oward s tudents w ith m ild di sabilities a nd f ound “experience w ith i ndividuals w ith 

disabilities had a significant and positive correlation with perceived competence” (p. 213). Past 

experiences a lso led t o m ore f avourable attitudes t oward i nclusion ( Hodge, 1 998). O f 

significance, R izzo a nd V ispoel ( 1991) f ound t hat youn ger t eachers typically ha d more 
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favorable attitudes toward individuals with disabilities than older teachers. Therefore, younger 

teachers, favorable pa st expe riences as w ell as  t eachers that ha ve m ore expe rience t eaching 

students with disabilities can lead to overall positive attitudes for teachers. Yet, despite these 

facts, other factors can affect experienced teacher attitudes in a negative way. 

 

The teachers themselves feel that the lack of time, equipment and resources, daily demands and 

larger class sizes take away from the individualized instruction that a student with disabilities 

requires t o be suc cessful i n a ge neral h ealth and physical educ ation classroom ( Ammah & 

Hodge, 2005;  Hodge e t a l., 2004;  Hodge e t a l., 2009a ; LaMaster e t a l., 1998;  Leinert e t a l., 

2001; S ato et a l., 2007) . I n H odge et a l. ( 2009a) t eachers expressed s pecific c oncerns a bout 

large classes and small instructional space that they perceived as affecting their ability to teach 

students w ith disabilities e ffectively. In a c ross-cultural s tudy involving t eachers f rom bot h 

Germany and the United States of America, Leinert et al., (2001) found that teachers from both 

countries worried about the daily demands placed on them regarding inclusion and whether or 

not they had the abilities to meet t hose demands. American teachers in this study had “little 

support i n meeting t he c hallenges of  i ntegration” ( p. 14) . T hey a lso f elt t hey ha d l ittle 

opportunity to foster relationships with other teachers and of ten felt alone with a  large c lass. 

Similarly, LaMaster e t a l., (1998) noted the di fficulties related to resources for s tudents who 

have be en f ully i ncluded. U nfortunately, m ost of  t he t eachers i dentified a  l ack of  t hese 

resources even being in good schools. 

 

Students w ith more se vere disa bilities al so have an effect on teacher at titudes ( Block & 

Obrusnikova, 2007; Hodge et al., 2004; Sato et al., 2007; LaMaster et al., 1998; Lienert et. al., 

2001). Brown and Evans (2004) noted that “PE teachers are implicitly recruiting potential PE 

teachers and athletes “in their own image” (p.64) and, according to LaMaster et. al. (1998), the 

success i n general he alth and physical educ ation f or st udents w ith disab ilities can vary 

according to the type of disability they have. More recently, Ammah & Hodge (2005) studied 

two health and physical education teachers who taught students with mild to severe disabilities 

in their c lasses. These teachers not iced that oth er st udents engaged in name cal ling toward 

students w ith severe di sabilities and the s tudents w ith se vere d isabilities pl aced a gr eater 
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demand on  teacher i nstruction. H odge e t a l. ( 2004) f ound similar r esults w hen i nterviewing 

health and physical education teachers. 

 

2.2.2 Students Attitude towards Disabled Students in PE 

However, they stated factors   suc h as shor tage of  spor t f acilities, shor tage o f financial 

resources, lack of time and interest are the most important barriers to participate in phys ical 

activities [ 37]. Aghamollaeei e t a l. (2008)  in a re view of  e fficacy, benefits and pe rceived 

barriers t o regular phy sical a ctivity a mong s tudents of  Hormozgan uni versity of M edical 

Sciences, found that from 249 one just 66 ones or 5.26 percent had regular physical activity [2].  

 

Figley (1985) af ter t wo decades r esearch, was interested i n this asp ect, especially which 

previous physical education experiences lead to positive or negative attitudes toward physical 

education courses. Using of important events, 100 students were asked to recall the experiences 

of their physical education courses, and provide a l ist of  the aspects that lead to positive and 

negative attitudes towards some of these courses. Results showed that the behavior of teachers, 

curriculum cont ent and  cl assroom cl imate w ere t he t hree m ajor f actors af fect s tudents in  

positive and trends [13]. According to many researchers, such as Chase (2000), Iverson et al. 

(1985), Sallis (1987), and Sallis and McKenzie (1990), due to the high percentage of students 

enrolled in PE classes, this program has been recognized as the ideal environment to promote 

physical health [21, 38, 40] . However, according to U.S. DHHS,  da ily attendance of students 

in physical education classes has dropped from 42 to 25 percent from 1991 to 1995  (67). This 

question is raised again due to the reluctance of students enrolled in physical education classes.  

 

Perhaps one of the causes is the decline of students' attitude towards physical activity. Carlson 

(1994) r eported t hat f actors  i nfluencing t he de velopment o f s tudent a ttitudes ha ve been t he 

cultural (gender, sexual and psychological  d ifferentiation pattern of  a thletes), social ( family, 

media, s ports a nd phys ical education bus iness, skill l evel a nd  pe rception of  f itness l evel of  

himself and  pe ers and school ( Teachers) [ 23]. Other r esearchers, such a s L uke a nd S inclair 

(1991) understood that teachers have the greatest impact from the various factors influencing 

positive or negative attitude toward physical education lessons [38]. According to some studies 

of C arlson, 1994 a nd R ice, 1988, t hose s tudents ge nerally enjoy physical edu cation classes, 
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they ha ve a  pos itive a ttitude t oward phys ical education a nd t hey s elect phys ical e ducation 

teachers as t he desired behavioral patterns [8, 35]. Or scholars such as Simon - Morton et al., 

(1987) and Tannehill e t a l. (1994), found that the most pos itive experiences of  s tudents with 

physical ed ucation cl asses, are l inked with a va riety of activities, winning, success, good 

performance, teamwork  and  activities involving joy and happiness [45, 2]. According to Rice 

(1988) the most interest in physical education programs has been playing group games and the 

lowest appeal one was the theory of classes [35]. Silverman and Subramaniam (1999) Found 

that most students tend to participate in activities that are of greatest pleasure [44]. 

 

Carlson (1994) a nd P ortman ( 1995) i n their studies concluded t hat s tudents h ated phys ical 

education courses have been resentment of participation in physical activity in their daily life 

[8]. According to Simon - Morton et al. (1987) people do no t exercise or do not participate in 

physical activity, because they did not have any positive experiences from physical exercises in 

adolescence [45]. 

 

Gillam ( 1986) f ound more t han 90 pe rcent of  s tudents be lieved t hat phys ical e ducation w as 

associated with their  f uture l ife and for subsequent pe riods of  useful l ife and the l essons of  

physical e ducation i n school c urricula is m andatory [ 16]. T he r esults of  R eichler ( 1998) 

showed t hat phys ical a ctivity no t only i mprove phys ical f unction, b ut a lso is e ffective fo r 

people w ith e motional he alth, s he believes t hat t he be nefits of  phys ical a ctivity programs 

should be taught to the students in physical education curriculum [34]. Elsewhere Mowatt et al. 

(1988) r eported that be liefs of  s tudents about the importance of  phys ical activity in phys ical 

education courses w ill be st ronger i f i ts dim ensions a re described in a pur ely theoretical 

discussion by the teachers [29].  

 

2.3 Components of Attitude 

Specifically, attitudes are assum ed to have three m ajor c omponents k nown a s a  cognitive 

(thought) component, an affective (feeling) component, and a behavioral (action) component.  
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o Affective component 

The affective component encompasses the direction and intensity of an individual evaluation or 

the kind of emotion experienced toward the object of the attitude. 

 

o Cognitive component 

The cognitive component refers to a person's system of beliefs about the attitude object.     

 

o Behavioral component 

Finally, the behavioral c omponent i s a  pr edisposition to a ct in a c ertain manner to ward the 

attitude object (Feldman, 1985). 

 

In hi s f urther e laboration F eldman ( l985), expresses t hat, one of  t he c entral not ions t hat ha s 

followed f rom t he c omponent vi ew of  a ttitudes i s t he i dea t hat a ttitudes a re or ganized, both 

internally ( among t he t hree c omponents) and i n r elation t o ot her a ttitudes. The t hree 

components of  a ttitude ( affective, cognitive, and be havioral) are ge nerally a ssumed t o be  

interrelated and consistent with one another. 

 

Related to the concept that there is internal organization among the three parts of attitudes is  

the idea that attitudes form interconnections with other attitudes, to create organized patterns, 

rather than standing in isolation from one another (Feldman, 1985). 

 

Bandura ( 1977), cited i n F eldman ( 1985), has t he no tion t hat pe ople a cquire a ttitudes 

vicariously, through observations of  others, there i s even physiological evidence that we can 

react ef fectively to the emotional e xperiences of othe rs. As not ed by English and L anzetta 

(1984), in Feldman (1985), attitudes represent a verbal statement about how one feels toward a 

particular construct. 

 

An a ttitude expresses s trength of  interest in f ollowing out  a pa rticular course of  a ction. For 

example, individuals differ in their strength of interest in the areas such as hom e, recreation, 

occupation, religion, politics, relationships to others and to one-self With regard to exercises, 

there a re c onceptual f actors t hat a re a lso hi ghly de batable. D unn a nd Fiats' s tudy ( 1989), 
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indicate tha t although attitudes c an pr edict a pe rson's i nitial involvement a nd t he t ype of  

exercise selected, the fact that a person views exercise as a positive experience or is attracted to 

physical act ivities doe s not ens ure he or she  w ill s tay with an exercise pr ogram. Secondly, 

beliefs that a person holds about the health consequences of exercises varies from one person to 

another as a result of which attitudes about exercise have not helped predict long -term benefit. 

Beyond the person's compatibility with the social aspects of an exercise program, it is  likely 

that some people are better able t o adapt the exercise demands because they are simply more 

self- motivated to e xercise. They m ay be  be tter a ble to r einforce t hemselves f or their ow n 

behavior and are perhaps less sensitive to, or less dependent on s ituational influence. On the 

other ha nd, attitudes a re treated by S herrill ( 1993), as i nvolving feelings a bout pe ople, 

especially people who are different, and how they should be treated and / or educated. 

 

Blind persons like most people tend to absorb the attitudes of those about them regarding their 

value a nd s elf w orth. They l ive u p t o t he e xpectation a nd be havior that s ignificant ot hers 

ascribe to them. Negative attitudes lead to low expectations of the disabled person. When low 

expectations oc cur, reduced l earning oppor tunities a re p rovided, and pe rformance of  t he 

disabled person is affected. This outcome confirms the low opinion of  the person's potential, 

and thus the 'deviancy cycle' is perpetuated (Beckwith, 1995). 

 

When negative attitudes and expectations prevail, the visually handicapped person will become 

specified into a role that is consistent with those attitudes and expectations. Thus, while limited 

amounts of  f ailure m ay i nspire many c hildren t o ove rcome obs tacles, i t is di fficult f or 

handicapped students' self-concepts to be immune from repeated failures (Reynolds & Mann, 

1987). 

2.4 Challenges to Inclusion of Students with Disabilities in Academic Studies 

Despite changes in many Western countries' legislation and the development of programs for 

students with disabilities, in recognition of the importance of higher education for individuals, 

families, and society at l arge, low enrolm ent and hi gh f irst-year dr opout ha ve be en f ound 

(Dutta et al., 2009;  M pofu &  W ilson, 2004) . L ow e nrolment a nd hi gh dr opout c an be  

understood as t he r esult of  i nadequate a ccessibility of  hi gher e ducation i nstitutions, l ack o f 
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support, adverse soc ial at titudes and social isolation, as w ell as l ow f inancial capa city 

(Foreman et a l., 2001;  Jung, 2003;  Johnson, 2006;  McKenzie & Schweitzer, 2001;  Mpofu & 

Wilson, 2004).  

Among the supporting factors, studies have shown the importance of faculty's attitudes toward 

students with disabilities, their awareness of these students' needs, and their knowledge of the 

reasonable accommodations available. These attitudes influence success or failure of students 

with di sabilities, a nd a ffect inclusion i n hi gher education ( Rao, 20 04). N egative a ttitudes of  

faculty and a dministrative s taff may prevent students, e specially students w ith invisible 

disabilities, from discl osing their d isabilities a nd from r equesting acc ommodations t hey ar e 

entitled to(Jung, 2003; Johnson, 2006). In a survey, 50% of students with disabilities indicated 

that faculty members understood their needs, but only 25% of faculty members were willing to 

change the material covered in their courses to suit these students' learning needs. Most (82%) 

of t he s tudents indicated t hat f aculty m embers ne eded to l earn m ore a bout d isabilities 

(Barazandeh, 2005; Kraska, 2003). 

In r egard to academic achievements, s tudies have shown conflicting results. Some found the 

average grades among students with di sabilities s ignificantly lower, the percentage of  course 

drop-out and f ailures in c ourses h igher, a nd t he s tudy pe riod ( number of  s emesters) l onger, 

than t hose of s tudents w ithout di sability ( Foreman, D empsey, R obinson &  M anning, 2001) . 

Students with disabilities reported a subjective feeling that they were not succeeding like other 

students, as well as difficulty in coping with the required investment during the s tudy period 

(Foreman et al., 2001; McKenzie & Schweitzer, 2001), and a sense of social isolation (Shevlin, 

Kenny & McNeela, 2004). Other studies, however, found no difference between students with 

and w ithout di sabilities i n a verage gr ades ( Horn &  B erktold, 1999) . S everal s tudies f ound 

average gr ades of  t he f ormer hi gher t han t hose of  t he l atter ( Willett, 2002; J orgensen et al ., 

2005). 

The importance of higher education in providing students with disabilities decent employment 

opportunities a nd s ocial s tatus is w ell doc umented. A t a  t ime o f l egislative e ndorsement o f 

access to hi gher e ducation, a nd of  changes i n attitudes resulting f rom the s truggle f or e qual 

rights for people with disabilities, it is crucial to broaden knowledge and understanding of the 
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broad pe rspective of  a chievements a nd e xperiences of  t his gr oup of  s tudents i n hi gher 

education, a nd t o c ompare t hem w ith t hose of  students w ithout di sabilities. T he aim of  t his 

study is precisely that, to examine the broad perspective of  achievements and experiences of  

students w ith di sabilities i n hi gher education a nd t o c ompare i t t o t hose of  s tudents w ithout 

disabilities.  

The major outcome measures chosen for comparison were academic performance, participation 

in student experiences, and self-evaluation of  personal gains and achievements, and s tudents' 

satisfaction w ith t heir e xperiences t hroughout t heir s tudies. Respondents' pe rsonal 

characteristics, as well as their disability characteristics, were examined to evaluate their effect 

on t he out come measures. T he r esearch que stions c ompared s tudents w ith a nd w ithout 

disabilities, and students w ith various di sabilities (ph ysical, s ensory, a nd ps ychiatric) a mong 

themselves, on the outcome measures.  

 Challenges in Implementing Physical Education  

Ironically, a t a  time w hen na tions a re be coming more a nd m ore a ware of  t he importance of  

healthy living a nd l ifelong a ctivity, P hysical Education f inds i tself s truggling to exist as a  

priority subject m atter in t he e ducational s ystem o f bot h t he d eveloping and d eveloped 

countries.  

 

To a dd t o its s truggle, P hysical Education n eeds t o also c ope w ith a  num ber of  ot her 

challenges, which include general attitudes, discipline, class sizes and resources, as well as a 

reduction in allocated times and level of support. To be seen as a frill and not a priority, stigm 

atises t he e xistence of  P hysical E ducation as r elevant a nd priority subject m atter. As a  

consequence, disinterested learners treat Physical Education with scant respect. Possibly, they 

see it as a want  and not a need, and therefore they attend  their Physical Education sessions in 

an inappropriate manner. This type of attitude impacts negatively on the rest of the learners in 

the cl ass, which ultimately results i n eventual discipline p roblems, manifest i n issues like 

deviant be havior. F or example, c ertain l earners de liberately c ome l ate f or their P hysical 

Education sessions. Some l earners eve n adopt a disr uptive at titude, while othe rs see t hese 

sessions as unimportant. These offenders feel that they can do what they please and ignore the 

position and mandate of  t he P hysical E ducator. T his i s f urther c ompounded by t he l ack of  
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resources, class sizes and limited time available for Physical Education sessions. It is important 

to note that the issues highlighted in this paragraph are international phenomena (International 

Council of  S port S cience a nd P hysical E ducation, 2001 :32-33). 15 One of  t he bi ggest 

challenges in South Africa i s the type of  support and lack of vi sion shown by t he state. The 

Department of Education’s apparent lack of foresight with regard to the optimal utilization of 

Physical Education and the priority status that it deserves, is de motivating, especially to those 

that recognize the potential of Physical Education holding its own as a learning area. Finally, 

the summary of  f indings of  the survey that was completed by H ard man and Marshall s tates 

that there is wide spread skepticism and pessimism regarding the future of Physical Education. 

The situation seems bleak. Physical Education may cease to exist in schools in the near future 

(International Council of Sport Science and Physical Education, 2001:32). 

 

2.5 Inclusion 

The significant shift to place all students with disabilities in the regular classroom, a practice 

known as inclusion, has become a key feature within education. The concept of inclusion has 

its roots in special education, where the separation of those with disabilities was debated as a 

failure to meet ba sic hu man rights (U nited N ations E ducational, Scientific a nd Cultural 

Organization, 2005). I t is from these roots that the concept of mainstreaming first began, but  

when i t w as di scovered t hat i t f ailed t o change t he o rganizational s tructure of  t he s chools, 

inclusion w as c reated (United N ations E ducational, S cientific and C ultural O rganization, 

2005). Papadopoulou, et al. (2004) noted that in recent years, “the idea of inclusion has become 

the most important topic in the f ield of  special education” (p. 104) . The growing enthusiasm 

among educators for inclusion has been fuelled by the belief that “ a separate education is not 

an equal education” (Winnick, 2005, p. 12) . In defining inclusion, Rizzo, Davis and Toussaint 

(1994) hi ghlighted how  e ducation by s eparation of  s tudents w ith di sabilities i s not  an e qual 

education. S eparating s tudents w ith di sabilities i n ge neral he alth a nd phys ical e ducation 

classes, will deny them the opportunity to compete with their peers or recognize their ability to 

contribute to a  t eam ( Kozub & Porretta, 1996) . I t i s for t hese r easons that R izzo, Davis and 

Toussaint (1994) a rgued t hat s tudents w ith di sabilities s hould be  e ducated with t heir 

nondisabled pe ers i n regular c lasses. In addition, K ozub a nd P orretta ( 1996) a rgued t hat 

“opportunities to develop leadership capabilities, teamwork, and work ethics need to be given 
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to persons w ith disabilities thr ough interaction in athletic pr ograms” (p. 20). These 

opportunities c an a id i n t he o verall w ell-being of s tudents w ith disabilities a s w ell a s th e 

success of inclusion within general health and physical education. 

 

Inclusion i n ge neral ph ysical e ducation is di fficult t o i mplement, i n pa rt, be cause m any 

secondary school educators do not  feel adequately prepared to teach students with disabilities 

(Block, 1999; Block & Obrusnikova, 2007). Lienert, Sherrill and Myers (2001) found that in 

general, "teachers reported much uncertainty about day-to-day demands and worry about their 

competence to meet these demands" (p. 13). Also, many health and physical education teachers 

feel t hat teaching s tudents w ith di sabilities i s not t heir j ob ( Block, 1999) . A lso, he alth a nd 

physical education teachers often do not ask the right questions related to the topic of inclusion 

(Rizzo &  L avay, 2000) . T his l ack of  pr eparation c ould be  a ttributed t o t he f act t hat m any 

people s aw i nclusion a s morally r ight, but  “ the pr oblem was, no one  w as s tudying s pecific 

techniques, staffing m odels, a nd t raining pr otocols ne eded to m ake inclusion w ork m ore 

effectively” (Block, 1999, p. 32). Unfortunately, while the overall concept of inclusion may be 

morally just, without proper implementation it may be doing more harm than good for students 

with disabilities. 

 

 Changing Students’ and Teachers’ Attitudes towards Disability and Inclusion 

The s tudy i llustrated t he va lue of  combining i nformation-based instruction with structured 

fieldwork e xperiences in c hanging a ttitudes t owards disability a nd i nclusion. I t a lso 

demonstrated that raising awareness of one disability may lead to changes in attitudes towards 

disability in general. 

 

Influenced by A ustralian a nd i nternational anti-discrimination l egislation ( e.g., Common 

wealth of  A ustralia, 1 992; U S C ongress, 19 97), A ustralian na tional a nd state educ ational 

authorities now a dvocate f or t he inclusion of  s tudents w ith s pecial needs w ithin r egular 

classrooms. Such advocacy alone, however, cannot ensure that the policy is favorably accepted 

by those most responsible for its effective implementation, namely, classroom teachers. It has 

long be en accepted t hat t eachers’ a ttitudes a nd e xpectations i mpact upon t heir s tudents’ 

educational outcomes (Good & Brophy, 1997), and this is of particular concern where teachers 



25 
 

hold less than positive attitudes towards individuals with a disability or the educational policy 

of i nclusion ( see, for exa mple, Buell, Hallam, G amel-McCormick &  S cheer, 1999;  F orlin, 

Douglas & Hattie, 1996; Murphy, 1996). 

 

Teachers’ a ttitudes are additionally i nfluenced by the level of  disability they are asked to 

accommodate within their classroom. Center and Ward (1987) found that while the majority of 

teachers ex pressed a generalized agreem ent w ith the pol icy of i nclusion, when asked 

specifically about their own willingness to include students with particular disabilities within 

their classrooms, they were only willing to accept the inclusion of students with mild physical 

disabilities. They were reluctant to include students with more severe physical disabilities, or 

students with intellectual disabilities. Such results, indicating that teacher support for inclusion 

varied with the severity of the disability, have been consistently reported in research studies in 

the United States (Rainforth, 2000; Scruggs & Mastropieri, 1996), and have been replicated by 

Forlin et al. (1996) with educators in Western Australia. 

 

These attitudes to inclusion appear to have important correlates with actual classroom practice, 

although the di rection of  c ausality i s no t c lear. B uell et a l. ( 1999) r eported a pos itive 

relationship be tween te achers’ a ttitudes tow ards inc lusion and their b elief that th ey could 

influence the educational outcomes of students with special needs. Teachers with more positive 

views of inclusion had more confidence in their ability to support students in inclusive settings, 

and to adapt cl assroom materials a nd procedures t o accommodate t heir ne eds. In all a reas 

assessed, ge neral cl assroom t eachers r ated their sel f ef ficacy, ability, a nd understanding, in 

relation to inclusive practice, to be lower than did special education teachers, and expressed a 

greater ne ed f or r elated i n service training and i ncreased support and resources. Similarly, 

Bender e t a l. ( 1995) f ound t hat t eachers w ith more ne gative a ttitudes t owards i nclusion 

reported much less f requent us e of  i nstructional s trategies know n to facilitate t he ef fective 

inclusion of  c hildren w ith l earning disabilities. No r elationship w as f ound be tween a ttitudes 

towards inclusion and t eachers’ p erceptions of  their ow n efficacy in the ge neral cl assroom. 

There are teachers with high self efficacy who are not favorably disposed to inclusive practice. 

This em phasizes the ne ed to intervene t o change t eachers’ at titudes to i nclusion and their 

willingness t o use as sociated effective i nstructional strategies. While te achers’ a ttitudes 
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towards inc lusion are c learly influential in the e ffective im plementation of inc lusive pol icy 

within the c lassroom, a r elated body of  r esearch ha s i nvestigated teachers’ a ttitudes t owards 

disability per se, since t hese m ay affect t eachers’ a ttitudes t owards i nclusion, and the 

effectiveness of their inclusive practices. Several important research studies in Australia have 

used the Interaction with Disabled Persons Scale (IDP) (Gething & Wheeler, 1992) in order to 

investigate attitudes t owards di sability of  va rious pr ofessionals including pr eserves t eachers 

(see, for example, Forlin, Tait, Carroll & Jobling, 1999b; Tait & Purdie, 2000). The research 

literature on teachers’ attitudes towards disability suggests that negative attitudes ‘‘lead to low 

expectations of  a  person with a disability’’ (Forlin et a l., 1999b, p. 209)  which in turn could 

lead to reduced learning opportunities, beginning a cycle of impaired performance and further 

lowered expectations, both by the teacher and the child. Consequently, Trait and Purdue (2000) 

argued the i mportance of preser ves t eachers d eveloping positive a ttitudes t owards disab ility 

early in their professional development. 

 

With t his o bjective i n mind, a  nu mber of  s tudies ha ve e xamined ways of  pr omoting m ore 

positive a ttitudes in preserves teachers. There is  general agreement tha t t raditional university 

information-based courses, designed t o prepare teachers t o work with children with special 

needs, while increasing knowledge, have little impact on attitudes towards disability (Forlin et 

al., 1999b;  Hastings, H ewes, L ock &  Witting, 1996;  T ait &  P urdie, 2000).Nor doe s di rect 

contact with people with disabilities necessarily lead to favourable changes in attitude (Rees, 

Spreen & Harnadek, 1991), although in general, level of contact has emerged as a si gnificant 

factor i n de termining pos itive a ttitudes t owards disability ( Forlin, F ogarty &  C arroll, 1999a ; 

Gregory, 1997; H astings e t al., 1996). S everal studies ha ve i ndicated t hat t he most e ffective 

way of a ltering attitudes in a favorable direction is to combine formal instruction either with 

structured and direct contact with people with disabilities (Ford, Pugach & Otis-Wilborn, 2001; 

Mayhew, 1994;  R ees e t a l., 1991;  Westwood, 1984), or  w ith some ot her s imulation or  r ole 

playing activities that provide for more experiential learning (Forlin e t a l., 1999b;  Pernice & 

Lys, 1996). 

 

The pr esent s tudy w as de signed t o e xplore a dditional m ethods by w hich s tudent t eachers’ 

attitudes to wards di sability and inclusive edu cational p ractice coul d be f avorably modified 
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through uni versity pr ogrammed which c ombine f ormal i nstruction w ith e xperiential l earning 

activities. In particular, it inve stigated whether re quiring students to explore one  a rea of  

disability in some depth, through study and associated fieldwork activities, would lead not only 

to changes in knowledge about that particular disability, and more favorable attitudes towards 

inclusive e ducational p ractice f or s uch c hildren, but  a lso t o c hanges i n s tudent t eachers’ 

attitudes towards disability in general. To explore this question, Down syndrome was chosen as 

the d isability f or f ocus be cause pr evious research (Wishart &  M anning, 1996)  h as 

demonstrated that student teachers hold a number of misconceptions about this disorder and its 

developmental consequences. 

 

2.6 Roles and Responsibilities of Adapted Physical Education Teachers 

 Achievement-Based Programs  

Write and/or ut ilize adapted physical education information to design individualized physical 

education programs, Develop appropriate adapted physical education IEP goals and objectives 

and m onitor pr ogress, P rovide i nstruction that will a ssist students in maintaining a  he althy 

lifestyle in the community and as they transition from school to post secondary placements.  

 High Quality Instruction  

Implement ef fective classroom and behavior management st rategies, Provide age-appropriate 

meaningful physical activity, Be able to evaluate/assess performance and in physical education 

to determine strengths and needs of each student.  

• Certified Qualified PE/APE T eachers  –Individual S tate/local re quirements f or 

Adapted Physical E ducation teachers or “qua lified” t eachers t o t each A dapted 

Physical Education  

• Post Bachelor’s work in Adapted Physical Education or Certified Adapted Physical 

Educator  

 Leadership and Advocacy  

Promote a  positive a ttitude r egarding a ll s tudents i n t he gy mnasium Have a n a wareness of  

IDEA and other federal, state and local laws and policies. (in Maryland Fitness and Athletics 

Equity Act), Collaborate with other professionals –related services (PT, OT, Speech, Vision, 

Special Educators).  
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• Be an active participant in the IEP team process.  

• Stay current –professional or ganizations s tate a nd na tion w ide a nd pr ofessional 

journals  
 

2.7 Benefits of adapted physical education 
 

When Public Law 94-142 (The Education for All Handicapped Children Act) was passed in 

1975, the state of special education was vastly different from what it is  today… The original 

four Purposes of P.L.-142 included 

 To assure that al l s tudents w ith d isabilities h ave ava ilable t o them…a f ree a nd 

appropriate publ ic ed ucation w hich emphasizes spe cial educ ation related services 

designed to meet their unique needs 

 To assure that the rights of students with disabilities and their parents…are protected. 

 To assist S tates a nd localities to  pr ovide f or the  e ducation of a ll c hildren with 

disabilities 

 To assess and assure the effectiveness of efforts to educate all students with disabilities. 

(Smith, 2005, p. 314). 

To implement these new requirements schools began mainstreaming students into the regular 

classroom. The i dentified student was placed into the ge neral education classroom w ithout 

much support from the special education teacher, and usually separated from their friends, who 

they were used to spending the entire day with in a self contained class room. Mainstreaming 

students w ith special needs into r egular e ducation cl assrooms i s not e asy.With t he 

implementation of  P ublic L aw 94 -142, L east R estrictive E nvironment ( LRE) i s pr ovided t o 

assure t hat, t o t he maximum e xtent pos sible, ha ndicapped s tudents i n publ ic or  pr ivate 

institutions or other care facilities are educated with students who are not  handicapped , a nd 

that s pecial c lasses, s eparate s chooling, or  ot her r emoval of  ha ndicapped s tudents  f rom t he 

regular educational environment occurs only when the na ture of  s everity or  t he  ha ndicap i s 

such that the education in the regular classes with the use of supplementary aids and services 

cannot be achieved satisfactorily(Bloom, & Garfunkel, 1981, p. 383). 

 

Mainstreaming can be defined as “dumping vulnerable students in already overcrowded classes 

without a ny of  t he s upport s ervices n ecessary to make suc h a pol icy work” ( Zigler &  
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Muenchow, 1979, p. 993) . I t was f inally decided that mainstreamed s tudents could be  be tter 

served if an  i ntervention specialist was ava ilable t o he lp t he st udent with daily tasks. This 

keeps t he mainstreamed student i n t he r egular e ducation c lassroom. M ainstreaming ha s 

evolved into inclusion, the new trend in education. Students’ at all academic levels can benefit 

from the social interaction available in a public school. Interpretation of inclusion is broad. The 

entire school must be on board for inclusion of students with disabilities to work effectively. 

 

Inclusion means e veryone be longs i n a  s chool that i s a  “ community” of  l earners. A pos itive 

learning environment i nvites a ll s tudents to participate in m eaningful l earning that of fers a  

variety of opportunities for personal successes. Attention to the social environment is important 

to the success of inclusion. Teachers must closely monitor the social environment to protect all 

students f rom r idicule, e xclusion or di scrimination.(Tripp, P iletic, & B abcock, 2004, p. 

7).When practicing inclusion, the most important thing a teacher can do is keep an eye on what 

is going on i n his/her class. An effective teacher must be able to manage student interactions 

and behaviors in his/her class room, especially in an environment such as a gym nasium. The 

teacher must make sure that no s tudent is singled out for any form of abuse or maltreatment. 

Abuse can range from physical confrontations to verbal comments made directly or indirectly 

to the student. 

 

Inclusive e ducation he lps us  w ork t oward c reating a  s ociety w here a ll pe ople a re va lued… 

Students w ith disabilities ar e af forded an appropriate education in t he l east restrictive 

environment, the general education class. In the true sense of inclusive education it needs to be 

clear t hat a ll st udents a re w elcomed, appreciated, and valued members of  t he c lassroom no  

matter w hat t heir d ifferences m ay be. A sens e of  co mmunity must be come an integral 

component of a cl assroom if all students are to learn the value of each individual and achieve 

their highest potential (Bond & Castagnera, 2003, p. 228). 

 

Students must feel comfortable in their daily school setting. Sometimes the school environment 

is better than their home environment. Students may need help with several tasks throughout 

the da y t hat most pe ople t ake f or granted. W hen s tudents gr aduate f rom hi gh s chool, a nd 

become a n i ndependent i ndividual i n today’s s ociety, he /she m ay s till n eed he lp. M any 
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different pr ograms ar e available f or pe ople w ho need help t o survive. T hese p rograms can 

involve local communities, such as church organizations and food pantries or state and federal 

financial a ssistance. M any s tudents w ith di sabilities m ay ne ed he lp and s upport t hroughout 

their e ntire lives, as i s t rue of  any individual. One of  the w ays educ ators c an create a 

cooperative environment is to establish classroom norms that are based on the assumption that 

all people need help, not just students with disabilities.”(Bond & Castagnera, 2003, p. 228). 

 

The a tmosphere in a  c lass i mplementing i nclusion is a n o pen e nvironment. M any t imes t he 

intervention specialist, (special education teacher) will take the identified students out of  the  

classroom to take tests or complete work. Intervention specialist is the most recent title used to 

identify special education teacher’s roles and for state licensing titles. The rest of the students 

in the class have become accustomed to the fact that some students need help that cannot be 

provided i n t he c lassroom. In some situations t he i ntervention s pecialist i s i n t he c lassroom 

with the r egular educ ation teacher. F or as signments t hat require t he u se of  acad emic skil ls 

which may be identified on the student’s IEP, the intervention specialist may take the student 

or students out of the classroom to provide one-on-one instruction. “Young people consider it 

right a nd n atural f or s tudents w ith l earning a nd be havioral di fficulties, a lthough t hey a re 

sometimes curious about t he comings and goings of  t hose s tudents who leave the classroom 

during the day to attend resource rooms.” (Miller, 2008, p. 3) 

 

Identified students are placed into general education classes with an Individualized Education 

Program (IEP). “An IEP is  defined in the legislation as a  written statement for each students 

with a disability” (20 U.S.C. & 614(d) (1) (A) (i)). The IEP must be developed, reviewed, and 

revised a ccording t o Section 61 4 of  t he l egislation (Council of  P arent A ttorneys a nd 

Advocates, 2004)” (Gartin & Murdick, 2005, p., 327). 

 

The s uccess of  t eaching s tudents w ith di sabilities ha s a  l ot t o do w ith t he pe rsonality of  t he 

general education teacher in the classroom. It helps if the teacher is a positive, upbeat person. 

Fejgin, Talmor, and Erlich (2005) report that successful inclusion depends on teachers’ positive 

attitudes (Guralnick, 1982; Hanline, 1985; Odom & McEvoy, 1990; Samuel et al., 1991), and 

professional s upport by  t he s chool pr incipal and s pecial e ducation experts (Margalit, 2000;  
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Snyder, 1999).“Most PE teachers and experts support inclusion (Block, 1994; Block & Vogler; 

1994; C raft, 1994;  K ozub e t a l., 1999)  a nd e xpress p ositive a ttitudes t oward i nclusion 

(Heikinaro-Johanson & Sherrill, 1994; Rizzo & Vispoel, 1991). 

 

PE t eachers ne ed to determine w ho the st udents t hat ar e i dentified f or spe cial educ ation 

services. They need to locate each student’s IEP and take the time to read it that will provide 

the teachers with information they can use to help relate to the student, and become aware of 

any goals related to physical education. “It is through the IEP that a school district ensures that 

students w ith disabilities a re pr ovided the f ree, appropriate publ ic e ducation in  the  least 

restrictive environment that federal law requires” (Armenta & Beckers, 2006, p. 22). 

 

Physical education teachers especially need to be aware of the changes in the special education 

field. P hysical e ducation t eachers can be nefit f rom a ttending w orkshops, a nd c onferences 

available to them. Workshops can provide the teacher with the most current ideas in their field 

(Hodge & Akuffo, 2007). 

 

Many students r eceiving special education ser vices are di agnosed with a spe cific t ype of  

learning disability (LD). Although the learning disability may only cover academic classes as 

written the IEP, students may also need extra attention in physical ed ucation class, because 

oftentimes, they do not w ant to participate. They associate the mselves w ith their peers w ith 

disabilities and may still feel as though they must stay inside their buffer zone, separated from 

the rest of the class. This lack of social interaction at a young age can limit their relationships 

with the rest of  the student body. W iener and colleagues (2002; 2005) found that children in 

their studies “had fewer corroborated/reciprocated friends. Lower quality of friendship, lower 

social acce ptance, lower acade mic sel f-concept, poor er s ocial s kills, a nd hi gher l evels of  

loneliness, depression, and problem behaviors than children without LD” (p. 27). 

 

Since Public Law 108-446, Individuals with Disabilities Education Improvement Act of 2004 

(the m ost r ecent reauthorization of P ublic L aw 94 -142: t he E ducation f or t he H andicapped 

Children Act), continues to emphasize placing students with disabilities into general education 

settings (Block &  O brusnikova, 2 007, p. 10 3). Recently the ar ea of  L east Restrictive 
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Environment was addressed. Least Restrictive Environment means that the identified student is 

placed in as many classes as possible. This placement is made with full support from qualified 

special educ ation faculty members “Q ualified personnel’ means pe rsonnel w ho have m eans 

SEA-approved or  S EA-recognized c ertification, licensing, or  other c omparable requirements 

that apply to t he a rea i n w hich t he i ndividuals a re pr oviding s pecial e ducation or r elated 

services” (Ohio Department of Education, http://www.ode.state.oh.us). 

 

The s tudent’s pl acement a nd ne eds a re written i nto t he s tudent’s I EP. “ With t he 

implementation of the mainstreaming or LRE concept, the greatest percentage of students with 

disabilities f irst be gan t his e xodus i nto a ncillary s ubjects s uch a s phys ical e ducation, music, 

and a rt. I t i s a ssumed t hat i n a full i nclusion environment a ll s tudents are pr ovided phys ical 

education with the appropriate support within a regular environment.”(Greenwood & French, 

2000). 

 

According to Gallahue and Ozmun, as reported in Etzel-Wise and Mears (2004),“The goal of 

physical education is to prepare individuals for a lifetime of physical activity. Achievement of 

this goa l begins before bi rth with reflexive movements that both were survival purposes and 

prepare us  for c ontrolled movement” ( p. 225) . In a n e nvironment s uch as a  PE c lass, where 

movement is a requirement, it can be very difficult for the regular physical education teacher to 

meet the needs of all of the students. Goodwin, LaMaster, Gall, Kinchen, and Siedentop state 

“when i nclusion i s ha phazardly r un, s tudents a re “ dumped i nto G PE w ithout appropriate 

support services. And when GPE teachers are not adequately prepared, inclusion can become a 

negative ex perience f or st udents w ith and without disab ilities” ( as ci ted in Obrusnikova, 

Valkova, & Block,2003, p. 231). 

 

Along with the placement of the students with disabilities in his/her class, the student may have 

an IEP which legally requires the teacher to fulfill the requirements of the IEP. “Federal law 

stipulates that each student with a disability requiring adaptations in physical education must 

have an IEP with specific goals for physical education (PEIEP).” (Cantu & Buswell, 2003, p. 

60). A ccording t o E tzel-Wise, a nd Mears, phys ical a ctivity a nd w orking on gr oss a nd f ine 

motor skills are both a major emphasis in physical education. An adapted physical education 

http://www.ode.state.oh.us/�
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class c an g ive t he i nstructor the time a nd oppor tunity t o implement IE P goa ls w ritten for 

individual s tudents. All students need to be actively involved in what the c lass is doing. Just 

having a  s tudent enrolled i n t he c lass i s not  enough. S tudents know whether or  no t t hey a re 

contributing t o t he c lass, a nd e ach s tudent must f eel a se nse of  accom plishment. When the 

needs of  the s tudents are not  met, i t can cause the s tudent to have a  bad day. “A bad day in 

physical education was characterized as one in which the participants were rejected, neglected, 

or seen as objects of curiosity by their classmates.” (Goodwin & Watkinson, 2000, p. 151). 

 

The acceptance of students with special needs in the physical education class is often directly 

related to their athletic ability or willingness to work hard to help the team win. Students with 

special needs have been placed in physical education classes for since the implementation of 

PL 94-142, when the practice was called mainstreaming. As mentioned earlier, in the practice 

of mainstreaming, phys ical e ducation c lass w as t he onl y t ime during t he da y, with t he 

exception of l unch, that the st udent w ith special ne eds spe nt t ime out side t he sel f cont ained 

room. With the implementation of least restrictive environment, many schools are required to 

adapt to full inclusion policies. “Inclusion, in principle at least, has been the process involved 

in making mainstream schools accessible to young disabled people in terms of curriculum and 

teaching, or ganization, management, t he phys ical e nvironment, e thos a nd c ulture” (Swain &  

Cook, 2001, p. 186). 

 

The social pecking order that develops in the physical education class has usually already been 

established through pr ior i nteraction. B y t he t ime t he s tudent ha s e ntered t he gy mnasium 

awaiting the s tart of  phys ical e ducation c lass i n hi s or  he r mind he/she ha s al ready started 

thinking about his/her place in the physical education class. I f the child had grown up i n the 

school system, and spent his/her entire life around the same group of people, his/her spot in the 

social order of the class has already been established. 

  

This s tudy was c onducted t o s ee if a  pul l out  adapted phy sical e ducation w as be neficial f or 

students with special needs. It was designed to answer the question will increasing a students’ 

skill l evel encourage h is/her to a ctively pa rticipate, and i ncrease soc ialization in a r egular 

physical education class.                  
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CHAPTER- THREE 

RESEARCH DESIGN AND METHODOLOGY 

In this chapter, the research design and methods which help to study presented in the following 

ways:- 

3.1 Research Design 

The r esearch descriptive methods shoul d be e xact t o make an a ppropriate de scription a nd 

analysis of teachers and students attitude towards the inclusion of students with disabilities in 

the participation of physical education and sport in regular students. 

3.2   The Study of Population 

Generally, the study of population was focused in Oromias Western Wollega, Ghimbi zone on 

some selected high schools. These schools were Ghimbi secondary school and Biftu Ghimbi 

secondary school. In Ghimbi secondary school there were 84  teachers(males numbers 71 and    

females numbers 13 ) ,  3220 s tudents(male num bers 1561 and f emale nu mbers 1659) a nd i n  

Biftu Ghimbi secondary school there were  36 teachers(males numbers 30 and  female numbers 

6) , 1508 s tudents(  male numbers 767 and female numbers 731) . Totally in two high schools 

120 t eachers ( male num bers 101and female numbers 19) and 4728  students ( male num bers 

2328 and female numbers 2390) were found. 

3.3 Sample Selection 

The r esearch data obtained f rom t wo s elected hi gh s chools i n G himbi s econdary a nd B iftu 

Ghimbi s econdary a s s ample s elected. T he pop ulation f or this s tudy c onsists of  t wo gr oups. 

This i ncluded r egular school t eachers a nd s tudents f rom r egular schools. F rom G himbi 

secondary school 30(male numbers 20 and female numbers 10) teachers and 35(male numbers 

20 and  f emale nu mbers 15) students were s elected. And also f rom B iftu Ghimbi s econdary 

schools 25(male numbers 15 and female numbers 10) teachers and 35(male numbers 20 and 15 

female numbers) were selected for sample of the study by stratified random sampling methods.  

And also from both secondary schools 4 physical education teachers ( male numbers 2 and 2 

female numbers) as well as 4  disabled students (male numbers 2 and female numbers 2) were 
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selected for interview as sample of the study by s tratified random sampling methods. Totally 

59 teachers and 74 students were participated in the study from two secondary schools 

3.4 Methodology  

To obtain r eliable d ata a nd information, d ata were s elected i n d ifferent m ethods. F or t his 

purpose Questionnaire, Observation and Interview were used.  

 Questionnaire 

This questionnaire contains closed-ended items. It was used to collect data from teachers and 

students. From these distributed questions for the total numbers of teachers and students 125 all 

in all returned for the researcher.  

 Interview 

From bot h s econdary schools 4 ph ysical e ducation teachers (male numbers 2 and female 

numbers 2), 4 disabled students (male numbers 2 and female numbers 2) equally were selected 

for interview as sample of the study by stratified random sampling methods.  

 Observation 

This s tep c ontain obs ervation, t he t eachers a nd s tudents w hat t hey make ne gative a ttitude 

towards the inclusion of students with disabilities in regular schools. Especially these focus on 

the pa rticipation of s tudents w ith disabilities in physical e ducation and s port dur ing r egular 

schools. S o, t he s earcher would be conducted with t he pr oblem which r ose t o minimize t he 

attitude of  t eachers a nd s tudents towards t he i nclusion of  s tudents w ith di sabilities dur ing 

learning and teaching processes in the part of physical education and sport. 

3.5 Procedures  

Before de veloping t he t ools, r elated l iterature w as t horoughly e xamined a nd i tems were 

prepared by English. Then it was distributed for the sample selected population from Ghimbi 

secondary s chool 30 teachers ( male num bers 20 and female num bers 10),35 s tudents(male 

numbers 20 and f emale nu mbers 15) a s w ell a s f rom B iftu G himbi s econdary school 25 

teachers(male num bers 15  and female num bers 10) a nd f or i nterview 4 phys ical education 
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(male numbers 2 and  female numbers 2) and 4 disabled students(male numbers 2 and female 

numbers 2) e qually p articipated f rom bot h s chools by r andom s ampling m ethod. A fter th e 

items w ere c ollected f rom t he popul ation, a dministration of  que stionnaire and a nalysis m ay 

continue. 

(Literature, item preparation, distribution questionnaire, data collection and organization, result 

and discussion) 

3.6 Data Organization and Analysis  

The data collected were organized in the form of tabulate with the objectives of the research. In 

this process both quantitative and qualitative as well as primary descriptive analytic procedures 

were used.  
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CHAPTER FOUR  

 RESULT AND DISCUSSION 

In this chapter, the researcher was tried to analyze and interpret the data collected from the teachers and 

students respondents used by both questionnaire and interview result found as the following  

4.1 RESULT  

   4.1.1 Sex and number of teachers 

Table 1:  Distribution by Sex and number of teachers’ participants in the main study. 

 

No 

 

Schools 

Teachers 

Male  Female  Total 

No % No % No % 

1 Ghimbi Secondary School 20 66.66 10 33.33 30 100 

2 Biftu G himbi S econdary 

School 

15 60 10 40 25 100 

 

Table 1 Indicates that the number of teachers selected for the main study  of the thesis questionnaire .The 

researcher s elected  S ample popul ation f rom Ghimbi s econdary hi gh s chool 30( male nu mbers 30 a nd 

female numbers 10) and Biftu Ghimbi secondary high school 25(male numbers 20 and female numbers 

10) teachers were randomly selected to identify the problem which found in the schools . 
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 4.1.2 Sex and number students 

  Table 2: Distribution by Sex and number of Students participant in the main study. 

 

No 

 

Schools 

Students 

Male  Female  Total 

No % No % No % 

1 Ghimbi Secondary School 20 57.1 15 42.9 35 100 

2 Biftu G himbi S econdary 

School 

20 57.14 15 42.85 35 100 

 

Table 2 Shows that the number of students selected for the main survey of questionnaire. The researcher 

selected sample population from Ghimbi secondary high school 35(male numbers20 and female numbers 

15) a nd B iftu G himbi secondary h igh s chool 35(male numbers 20  and f emale numbers 15 ) w ere 

randomly selected for the study of the problem which related attitude towards the inclusion of Students 

with Disabilities in PE and sport. 
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    4.1.3 Sex and age of teachers’ respondents  

    Table 3: Distribution by Sex and Age of Teachers Respondents 

 

The above table indicates that teachers’ respondents represent distribution by S ex and age of teachers’. 

Based on that t he r esearcher ha s be en categorized teachers age  and sex depend up on two sel ected 

schools as a Sample of the study from Ghimbi secondary high school most of them they were young due 

to that 63.33% male and 80%   F emale were age 20 to34Years old, 23.33% male and 20 % female were 

age from 35to45years old, 13.33%male were age 46 Years and above old but in Ghimbi secondary high 

school female teachers could not be presented in the category of  46 y ears  a nd above old. The second 

school analysis not different from Ghimbi secondary high school because the description was the same. 

No Schools Sex Age No Percent (%) 

 

1 

 

Ghimbi Secondary School 

 

Male  

20-34 19 63.33 

35-45 7 23.33 

46 and above 4 13.33 

Total 30 100 

 

Female  

20-34 8 80 

35-46 2 20 

46 and above - - 

Total 10 100 

 

 

 

2 

 

 

Biftu Ghimbi Secondary  

School 

 

 

 

 

 

 

 Male  

20-34 9 60 

35-45 4 26.66 

46 and above 2 13.33 

Total 15 100 

 

Female  

20-34 6 60 

35-45 3 30 

46 and above 1 10 

Total 10 100 
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so teachers Respondents’ age and sex categories of 60%male and female were the same (age’’ between’’ 

20 to 34) Years old, 26.66% male  and 30% female were included between 35to45 years old,13.33%male 

and female 10% were  46 years and above old. 
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 4.1.4 Sex and educational qualification of teachers 

Table 4: Distribution by Sex and Educational Qualification of Teachers 

 

NO 

 

Schools 

 

Educational qualification of teachers  

Male Female 

Dip 

 

% 

 

Deg 

 

% 

 

M.A 

/MSC 

% Total Dip % Deg. % M.A 

/MSC 

Total 

No % No % 

1 Ghimbi S econdary hi gh 

School 

- - 17 85 3 15 30 100 - - 10 100 - 10 100 

2 Biftu Ghimbi hi gh 

Secondary School 

- - 13 86.7 2 13.3h 20 100 - - 10 100 - 10 100 

 

The above table shows that the educational qualification of teachers in Ghimbi secondary high school, the majority of teachers was 

undergraduates in different subject area. Based on that back ground of teachers educational qualification analysis degree of 85 %( 17) 

male and 100% (10), M.A/Msc 15 %( 3) male included for the researcher questionnaire and then there were no female teachers post 

graduate .And also in Biftu Ghimbi secondary high school the same is true, degree 86.66 % ( 13) and female 100 %( 10),M.A/Msc 

13%(2)male were selected as sample population for researcher to find out the problem related with attitude towards the inclusion of 

students with disabilities in regular schools  and no female teachers  post graduate in this specialization . 
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4.1.5 Sex and working experience of teachers 

Table 5: Distribution by sex and working experience of teachers 

No Schools Sex Working experience No % 

1 Ghimbi Secondary high School M  < 5 years 3 10 

6-15 years 11 36.7 

 16-25 years  5 16.6 

26  years and above 1 3.3 

F  < 5 years 3 10 

6-15 years 5 16.7 

 16-25 years  2 6.7 

26  years and above - - 

Total - 30 100 

2 Biftu Ghimbi high Secondary School M  < 5 years 5 20 

6-15 years 8 32 

 16-25 years  2 8 

26  years and above - - 

F  < 5 years 2 8 

6-15 years 6 24 

 16-25 years  2 8 

26  years and above - - 

Total - 25 100 

The above table indicates the distribution by sex and working experience those teachers taken randomly 

as sample population for the researcher from two selected secondary schools. The majority of teachers’ 

working experience (36.7 % male and 16.7 %  female) of them working experience range 6 t o 15 ye ars 

old, working experience (16.6% male and 6.7 female) of them ranged 16 to 25 years old and then under 
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five ye ars o ld (10 %  m ale and non of  f emale present), however, the r est teachers w orking experience 

were distributed (3.3% male and none of female) were range 26 years and above old. 

The a bove t able ( 5) t he di stribution by s ex a nd w orking e xperience t he s ame i s t rue w ith G himbi 

secondary school. The majority teachers’ working experience were (32% male and 24% female) working 

experience range 6 to 15 years old, and then (8% male and 8% female) were working experience ranged 

16 t o 26 y ears o ld, but  s ome of  t eachers ( 20% m ale a nd 8%  f emale) w ere un der 5 ye ars w orking 

experience .Both male and female could not present in the range of 26 and above working experience in 

Biftu Ghimbi secondary school. 

Finally, t he majority of  t eachers range f rom 6 t o 15 ye ars old w orking e xperience i n bo th s econdary 

school.
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4.1.6   Result of questionnaire from teachers respondents 

Table 6:  Result of Teachers Respondents 

No Items Choice 

Strongly 

agree 

Agree Undecided Disagree Strongly 

disagree 

 

Total 

No % No % No % No % No % No % 

1 My attitude towards s tudents with disabilities with their 

normal peers when they participate in PE and sport. 

5 9.1 7 12.7 10 18.2 21 38.2 12 21.8 55 100 

2 

 

 

 

 

 

 

 

 

 

 

 

The questions related to problem identification. 

What types of disabled students are there in your school;  

            

   4.1.Mental retardation  

                4.1.1.Mild mental retardation 

                4.1.2. Moderate  retardation      

                4.1.3. Severe retardation  

                4.1.4.Profound retardation  

15 27.3 20 36.4 8 14.5 7 12.7 5 9.1 55 100 

22 40 17 30.9 16 29.1 - - - - 55 100 

            

            

            

     4.2. Hearing impairment  

                4.2.1.Deaf 

                4.2.2. Partially deaf 

21 38.2 19 34.5 - - 8 14.5 7 12.7 55 100 

- - - - - - 18 32.7 37 67.3 55 100 

32 58.2 17 30.9 6 10.9 - - - - 55 100 
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      4.3.Visual impairment 

               4.3.1.Blindness(Total) 

               4.3.2. partially sighted 

             

25 45.5 30 54.5 - - - - - - 55 100 

17 30.9 22 40 9 16.4 5 9.1 2 3.6 55 100 

24 43.6 19 34.5 7 12.7 5 9.1 - - 55 100 

      4.4.Locomotor disabilities  

                4.4.1.Upper limb disabilities 

               4.4.2.   Lower limb disabilities                

21 38.2 26 47.3 - - 6 10.9 2 3.6 55 100 

23 41.8 25 45.5 - - 4 7.3 3 5.5 55 100 

20 36.4 23 41.8 - - 8 14.5 4 7.3 55 100 

3 
Disabled s tudents a re not i nterested i n t he session of  

physical education and sport 

5 9.1 11 20 - - 21 38.2 18 32.7 55 100 

4 I don’ t thi nk so all s tudents w ith di sabilities e qually 

participated with non-disabled students in regular schools 

in PE and sport. 

17 30.9 20 36.4 11 20 4 7.3 4 7.3 55 100 

5 Your s chool ha ve a dequate a nd suitable  p hysical 

education and s port materials f or s tudents w ith 

disabilities 

6 10.9 5 9.1 3 5.5 19 34.5 22 40 55 100 
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6 Should your school have an adapted physical educator? 16 29.1 22 40 - - 13 23.6 4 7.3 55 100 

7 Inclusive education saves students with disabilities from 

isolation 

3 7.3 6 10.9 10 18.2 17 30.9 19 34.5 55 100 

8 Serving students with disabilities  in PE and sport it is  

tedious 

20 36.4 21 38.2 9 16.4 4 7.3 1 1.8 55 100 

9  Do think that s tudents w ith disabilities w ould benefit 

from physical education and sport session? 

4 7.3 9 16.4 - - 19 34.5 23 41.8 55 100 

10  Do t he s chool pr incipals and t eachers ha ve pos itive 

attitude towards disabled students when they pa rticipate 

in physical education and sport in the schools? 

- - 5 9.1 6 10.9 24 43.6 20 36.4 55 100 
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4.1.7 Sex and age of students’ 

        Background description of students’ respondent 

Table 7:  Description by sex and age of students’ 

No schools Sex age No Percent (%) 

1 Ghimbi S econdary 

school 

M 

 

14-16 13 37.1 

17-19 7 20 

F 14-16 9 25.7 

 17-19 6 17.1 

Total  35 100 

2 

 

 

Biftu G himbi S econdary 

school 

M 

 

14-16 11 31.4 

17-19 9 25.7 

F 14-16 8 22.9 

17-19 7 20 

Total  35 100 

 

The above table shows the distribution of s tudents by s ex and age that were participated in 

data collection Ghimbi secondary school and Biftu Ghimbi secondary school. 

As it can be seen from the above table 37.1 % male students ranged from 14 to 16 ages were 

participated in the data collection, and those ranged f rom17 to 19 age participated whereas 

17.1 % female students also participated in the data from the same school. Those were ranged 

from 14-16 and 17-19 age. 

In the second school (22.9) % of female students ranged from 14-16 years old were included 

in the data collection and also (20) % ranged from 17-19 years old were participated whereas 

the majority (37.1) % of the male and (20) % of the female who ranged from 14-16 and 17-19 
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respectively ga ve t heir opinion on the que stionnaire p rovided f or t he respondents by t he 

researcher 

4.1.8 Sex and grade of students 

Table 8: Distribution by sex and grade 

No Schools  Sex grade No Percent (%) 

1 Ghimbi S econdary 

school 

M 9 10 28.6 

10 10 28.6 

F 9 7 20 

10 8 22.8 

Total - 35 100 

2 

 

 

Biftu G himbi S econdary 

school 

M 9 10 28.6 

10 10 28.6 

F 9 7 22.8 

10 8 100 

Total - 35 100 

 

As it can be seen from the above table the respondents were selected from different schools 

participated i n the instruments dist ributed by grade  and  sex  as i t can be po ssible to 

understand i t, f rom Ghimbi  a nd Biftu G himbi s econdary s chools( 28. 6 )  %  of  t he m ale 

students those a ttended grade 9 a nd 10 w as included in the instruments. Also (28.6) of the 

male students who were attended grade 9 and 10 also one part of the tools. 

From another school in the second part (20) % of data collection tools. And also (20) % the 

female students from grade 9 and 10 has been included in the instruments 
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4.1.9 Result of Questionnaire from Students Respondents 

Table 9: Result of Questionnaire  

No Items Yes No Total 
No % No % No % 

1 Do you ha ve pos itive attitude t owards disab led 
students in the PE and sport. 

29 41.4 41 58.6 70 100 

2 Do you think that disability is in ability? 47 67.1 23 32.9 70 100 

3 Are teachers could be discouraging the inclusion of 
disabled students in PE and sport? 

27 538.6 43 61.4 70 100 

4 Do you assist the students with disabilities in their 
problems when they participate in PE and sport? 

28 40 42 60 70 100 

5 Do you interested to learn with disabilities students 
in PE and sport? 

23 32.9 47 67.1 70 100 

6 Is tha t th e inclusive of  students w ith disabilities 
could be advantageous in PE and sport? 

31 44.3 39 55.7 70 100 

7 Is there adequate facilities /equipment/ for students 
with disabilities in PE and sport? 

- - 70 100 70 100 

8  Is there factors that affect students with disabilities 
to include in PE and sport? 

70 100 - - 70 100 

9 If your response’’ yes ‘question number ‘’8’’ what 
are these factors? 

 Because school attitudes has impact 
 Because the encouragement less and support 
 Facility and equipment 

 
 
70 

 
 
100 

 
 
- 

 
 
- 

 
 
70 

 
 
 
100 

‘’ ‘’ ‘’ ‘’ ‘’ ‘’ 
‘’ ‘’ ‘’ ‘’ ‘’ ‘’ 

10 Can you s upport s tudents with disabilities in extra 
time? 

31 44.3 39 55.7 70 100 

11  If your  r esponse’’ N o ‘ question number ‘ ’10’’ 
why?  

 I don’t have time 
 They are not voluntary 
 It does not concern me 

      

  6 15.4 39 15.5 

  3 7.7 39 7.7 

  4 10.3 39 10.3 
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4.2 DISCUSSION 

4.2.1 Discussion from Teachers Respondents 

As i ndicated on t able (6) g enerally de scribe about the result di scussion ob tained f rom 

questions t hat ha s be en pr epared a nd di stributed f or teachers’ respondents. T hey w ere 

respond their reflection regarding options (Strongly agree, Agree, Undecided, Disagree and 

strongly disagree) given for them. Depending up on t heir reflection, the researcher has tried 

to discuss the questions as indicated table (6) as the following; 

As indicated table ( 6) of  question nu mber ‘’1’’the t eacher respondents (21.8) % s aid t hat 

students with disabilities should not  be equally participated in physical education and sport 

with their peers or normal students. And also (38.2) % of the respondents were support the 

table indicated idea that disabled should not  ha ve  t o participate equally with non-disabled 

students in physical education and sport class. Whether it is theoretical and practical session. 

However,(18.2)% of the respondents were faced with the problem to decide whether or not  

disabled s tudents e qually pa rticipate w ith non-disabled students specially in phys ical 

education and sport session. Also (12.7) % and (9.1) % of t eachers replied that; they were 

agree a nd s trongly a gree r espectively. T his s hows bot h di sable a nd non -disabled s tudents 

should be equally participated in physical education and sport class in the schools. 

As indicated table (6) on que stion number ‘ ’2’’it was asked t he que stions t o i dentify what 

types of disabled students found in the schools. Regarding on this question number ‘’2’’ on 

‘’4.1’’the majority of the respondents (54.5) % agree; that in their schools some of mentally 

retarded s tudents were found. And relatively(45.5) %of t he teacher r espondents respond a s 

they were strongly agree that also some of the students found in the schools were recognized 

as mentally retarded. 

Relating to mental r etardation que stion, t he r esearcher a lso w anted t o know  t he l evel of  

retardation Depending on t his t he l arger majority (40) % 0f the  re spondents said that mild 

mental retardation students were found in the schools. And relatively (30.9) % of the teachers 

agree on t his idea. But, (29.1) % of them did not decided on what mental retardation levels 

students w ere f ound i n t he s chools. H owever, none of  t he r espondents di d not  r aised t heir 

reflection on disagree and strongly disagree. 

All of  t he t eacher r espondents sai d that m oderate, severe and profound mental r etardation 

students were not found in the schools unless mild mental retardation. 
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The s econd option t hat has be en given for t he t eachers on identification of  di sability t ype, 

hearing impairment was indicated in the table (6) on question number’’4.2’’.Relating on this 

question (38.2) % of the respondents strongly agree that hearing impairment students found 

in the schools. And (34.5) %of the teachers agree that students who have hearing impairment 

fond in the schools. No one did respond on the option of undecided. But,(14.5)% and ( 12.7) 

% of  t he t eacher r espondents w ere di sagree a nd s trongly di sagree o n t he s tudents w ith 

disability in their schools no one categorized as hearing impairment. 

All the teacher respondents replied that in their schools no one totally deaf s tudent did not  

found. B ut as i ndicated t able ( 6) on que stion number 4.2.2  (58.2) %and ( 30.9) % of  t hem 

strongly agree and agree r espectively, that som e of  disable d students were cat egorized as 

partially de af. H owever, ( 10.9) % of t he r espondents w ere c ould no t decided w hether t he 

disability students are partially deaf or not. At the last no one of respondents were marked on 

the two options such as disagree and strongly disagree. 

The 3 rd option that has been given for t he respondents to identify t he types of  di sability is 

visually impairment. As indicated table (6) on q uestion number 4.3 the majority (27.3) %of 

the teachers believed that there were visual impaired students in the schools. And also (36.4) 

% of  t he r espondents strongly a gree a nd agree t hat t he s tudents w ho have vi sual problem 

were f ound i n t he s chools. However, ( 14.5) % of t he r espondents as ; t hey were u nable to 

decided whether the students with disability found in the schools were visually impaired or 

not. B ut, ( 12.7) %  a nd ( 9.1) % of the  te acher re plied; di sagree a nd strongly di sagree 

respectively in the s chools the re i s not  vi sual im paired students a t a ll. From the  vi sual 

impairment t ypes, no o ne of  t he respondents was be lieved that the students w ith disability 

specially known as visual impairment were not totally blind.  As indicated table 6 on question 

number4.3.1 (30.9) %  o f t he t eacher s trongly a gree on  di sabled students know n as vi sual 

impaired were partially sighted not totally blind. The other idea that supports the above issue 

was (40) % of the teacher respondent responds that partially sighted students were found in 

the schools. And (16.4) %of them were have the di fficult to decide the vi sual impairments 

students a re pa rtially s ighted or  no t. B ut ( 9.1) % and ( 3.6) % of t he t eachers di sagree a nd 

strongly disagree or  pa rtially sighted students i n the sch ools r espectively and q uestion 

numbers 4.3.2  (43.6) %of the teacher respondents said that; the students with disability who 

have low vision problem are found in the schools. Relative to this ideas also (34.5) % of the 

respondent were agree that low vision s tudents were found in the schools. However, (12.7) 

%of the teacher replied that; they did not decided whether the disabled students found in the 
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schools are low vision or not. But (9.1) %of the teachers respondents did not agree that low 

vision w ere not  f ound i n t he schools. A t the end no r espondents m arked i n the o ption of  

strongly disagree. 

Generally the above question (4.3) reflects; the students with disability that were found in the 

schools ha ve t he pr oblem of  pa rtially s ighted a nd l ow vi sion di fficulty. B ut t hey a re not  

totally blind. 

The other option that has been given by the researcher for the teacher respondents to identify 

their disability was relating to locomotors disability. As indicated the table (6) regarding on 

question number (4.4) the majority (47.3) % of the respondents replied that the students with 

disability f ound i n t he s chools ha ve t he di fficulty of  moving or  moiling pr oblems whether 

upper or  lower problem. The other ideas that support the above suggestions (38.2) %of the 

teacher respondents said that locomotors disability students were found in the school and they 

were strongly agree on this question. But none of them did reply that on undecided option. 

(10.9) % of the teacher respondents were did not agree that locomotors disabled students did 

not found in the school. And also the few of (3.6) % of the respondents strongly disagree on 

the above issue raised for them. 

On que stion nu mber ( 4.4.1) t he m ajority of  45.5 %  t he t eacher r espondents s aid that t he 

students who have the problem to move and use their upper parts of their body were found in 

the schools. On question number the respondents 41.8 % of them support and strongly agree 

that from students with disability some of them have the difficulty to use upper part of their 

body. However, none of the teacher respondents did not marked on the option of undecided. 

But the fewer (7.3) % and question number (5.5) % of the teacher respondents replied that; 

they were disagree and strongly disagree respectively on the issues of the students who have 

the problem of upper limb disability. 

The ot her opt ions t o i dentify t he t ype of  l oco motor di sability a re l ower l imb di sability. 

Depending on question number 4.4.1 the majority (41.8) % of the teacher agree that from the 

students w ith disability; som e of  t hem ar e cat egorized i n the l ower l imb di sability a nd on 

question number 4.4.2 (36.4) % of them also strongly agree to confirm whether the students 

with lower limb di sability a re found or  not  in the schools. However, none  of  them did not  

decided whether or not lower limb disability students were found in the school (14.5)  % Of 

the teacher respondents replied that; they did not agree whether lower limb difficulty students 



53 
 

were found in the schools or not. The few (7.3) % of the respondents also strongly disagree 

on the above issue that was raised on this paragraph. 

As indicated table (6) on the question number’’3’’show that the larger majority (38.2) % of  

the t eachers disagr ee t hat dis abled students ar e not  i nterested in the s ession of p hysical 

education and sport. And (32.7) % of the teacher respondents strongly disagree that disabled 

students a re not  i nterested i n t he s ession of  phys ical e ducation a nd s port. B ut no one  w as 

replied on the option of undecided. However, (20) % and (9.1) %of the teacher respondents 

agree a nd s trongly a gree; on t he q uestion that di sabled s tudents a re not  i nterested i n t he 

session of physical education and sport respectively. 

Generally, as i t c an be seen from t he above  i dea; i t i s po ssible to understand, t he t eacher 

respondents replied that disabled students are interested in the session of physical education 

and sport that were found in the schools. 

As indicated table (6) on the question number ‘’4’’, the majority of (36.4) % of the teacher 

respondents said that they did not think all students with disability equally participated with 

non-disabled s tudents i n phys ical education and s port. Respectively (30.9) % of t he t eacher 

replied that; they s trongly agree on students with disability did not  equally participate with 

non-disabled students in physical education and sport. However, question number 4 indicated 

that (20) %of t he r espondents d id not  w hether di sabled s tudents e qually pa rticipated  in 

physical education and sport with non-disabled or not. But, (7.3) %and (5.5) % of the teacher 

respondents di sagree a nd s trongly di sagree r espectively that di sabled s tudents s hould be  

equally participate in physical education and sport with non-disabled students. 

As indicated table (6 ) on question nu mber’’5’’the m ajority of the  teachers’ respondents 

strongly s aid t hat s chools ha ve no a dequate a nd s uitable phys ical e ducation and s port 

materials f or s tudents with disability. And (34.5) %of  th e re spondents a lso disagree that 

different high schools have no adequate and suitable materials specially for disabled students 

that he lps t hem t o pa rticipate in p hysical e ducation a nd sport equally w ith non -disabled 

students, (5.5) % of them didn’t know whether the schools have suitable materials or not for 

specially d isabled s tudents. H owever, ( 9.1) % and ( 10.9) % of  t he r espondents a gree a nd 

strongly agr ee r espectively, that the school s h ave spe cial suit able m aterials f or disabled 

students. 
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As indicated table (6) on the question number’’6’’ the large number of the respondents (40) 

% said that the schools have an adapted physical educator. Relatively (29.1) % of the teacher 

respondents s trongly a grees t hat di fferent hi gh s chools ha ve a n a dapted phys ical e ducator. 

None of them forward their reflection on t he option of undecided. Fewer of the respondents 

(23.6) %  a nd ( 7.3) %  di sagree a nd s trongly di sagree on t he i ssue of  t he s chools ha ve a n 

adapted phy sical e ducator r espectively. G enerally, f rom t he que stion we unde rstand t hat 

some of the high schools have an adapted physical educator. But consideration has not been 

given for the disabled students those found in the schools.  

As i ndicated table ( 6) on t he que stion num ber ( 7) t he majority of  t he t eacher r espondents 

respond as inclusive education did not save students with disabilities from isolation. And also 

(30.9) % of  t hem di sagree on  the above inclusive education did no t save di sabled students 

from i solation. B ut ( 18.2) %  of  t he t eacher r espondents r eplied t hat h ave t he di fficulty t o 

decide whether inclusive education helps the students with disabilities from isolation or not. 

(10.9) %of the teacher said that inclusive education is important for the disabled students to 

helps them s ave f rom i solation. ( 5.4) % of  the a lso strongly agree that inc lusive education 

plays a great role to save disabled students from isolation. 

As indicated table (6) on the question number’’8’’indicate that larger number of (36.4) % and 

(38.2) % the respondents strongly agree and agree respectively on t he idea that serving and 

helping students w ith di sabilities in phys ical e ducation a nd s port t edious. T his s hows t he 

majority of the teacher have less attitude in helping disabled students found and attended their 

education with regular students in the schools. Especially when they participate  in physical 

education and sport session.(16.4) of the teacher did not  forwarded their idea on unde cided 

option, whether serving disabled s tudents is t edious or  not  in phys ical education and sport. 

The fewer (7.3) % and (1.8) % of  the teacher respondents respectively replied that he lping 

disabled students in the schools when they were participate in physical education and sport is 

not t edious. T his shows f rom l arger num ber of t eachers, so me of  t hem were be lieve on  

helping s tudents w ith disability i s good i dea. B ecause a lways t hey w ant he lping a nd 

supporting from others to equally participate with others 

From the above table (6) on que stion number’’9’’ the larger number of teacher respondents 

(41.8) % said that physical education and sports did not helps the students with disabilities. 

Also (34.5) % of  the disagree on d isabled s tudents did not  benefit f rom physical education 

and sport. However, No one  did r eply on unde cided. This indicates the r espondent did not  
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know w hether di sabled s tudents be nefited f rom phys ical e ducation a nd s port. A t t he l ast 

(16.4)%  a nd ( 7.3) %  of  t he r espondents s aid t hat; t hey w ere strongly agree and agree 

respectively, that disabled students benefited from physical education and sport. 

Generally, f rom t his qu estion t he l arger num ber r espondents s aid t hat they di d n ot be lieve 

physical e ducation and s port ha ve be nefit f or di sabled s tudents. T hey be lieved as w hen 

disabled students participate in physical education and sport, they would affect and disabled 

more than they have. And a fewer of them said that physical education and sport plays a great 

role in helping the s tudents w ith di sability by maintaining their h ealth, a cademic an d 

developing socially with others without stigma and discrimination. 

As indicated table (6) on question number ‘ ’10’’the majority (43.6) % of  t he teachers said 

that t he sc hools t eachers t hemselves did not ha ve appos itive at titude t owards disabled 

students w hen t hey w ere pa rticipate i n phys ical e ducation and s port. A nd ( 36.4) % of  t he 

teacher support the above idea. Because, the schools have no special treatments by preparing 

facilities an d needs f or t hese s tudents. They believe pa rticipate in physical e ducation a nd 

sport expand their problems. However, ( 10.9) % of  t he teacher respondents undecided that 

principals a nd t eachers themselves ha ve pos itive a ttitude or  not  f or di sabled s tudents. A nd 

(9.1) % of the respondents agree the schools principals and teachers have positive attitude for 

disabled students when they were participate in physical education and sport. Because PE and 

sport help students with disabilities in different multi direction on their life. 

4.2.2 Interview Discussion from Physical Education and Sport Teachers. 

These interview questions where organized and prepared for physical education and sports in 

two hi gh s chools f rom t heir r esults t he d iscussion ha s be en s ummarized a s the f ollowing 

generally. 

1. Do all students with disabilities in your school participate equally in physical education 

and sport? 

As t he phys ical educ ation and sport t eachers sai d that i n t he school s dif ferent disabl ed 

students were found. But in physical education and sport session, all disabled students did not 

participate equally. B ecause of  t hose di sabled s tudents would V arity a ccording t o their 

difficulty. Because of these problems, some of them who could have the ability and interest 

would only participate in physical education and sport. Those who have severe difficulty do 
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don’t pa rticipate in PE session, in case of  t ime c onstraint, f acility and it is d ifficult and 

tedious to participate all disabled students equally in physical education and sports. 

2. Do you feel that students with disabilities disrupt the harmony of your physical education 

classes? 

The r espondents be lieved t hat s tudents w ith d isabilities d isrupt t he h armony o f physical 

education c lasses. Because, t he t ime gi ve for one pe riod i s l imited, on  t his pe riod i t is too 

much di fficult to help and participate these s tudents with non di sabled s tudents. In case of  

this more of times they prefer to engage only non-disabled students in physical education and 

sport classes. 

3. Do think that teaching student with disabilities increase work load? 

The phys ical e ducation and sport t eachers st rongly believe that in the schools there w ere 

different types of disabled students found, with their difficulty, they have different behavior 

and problems. So, with in short period of  t ime participating all students (disabled and non-

disabled) at the same time increased work load. Because the disabled students did not have 

equal ability, skill and performance with non-disabled students. On the other hand the schools 

have no appropriate, adequate materials and safe f iled that make to participate the disabled 

students with non-disabled. So, it is difficult to do so and increase work load. 

4. Do you believe that physical education and sport have benefit for disabled students in the 

schools? 

The r espondents s aid that, phys ical e ducation ha ve be nefit f or di sabled s tudents i n t he 

schools. S uch a s t o m aintain m ental, phys ical e motional, s ocial and s piritual. I t develops 

social r elation w ith ot hers w ithout a ny s tigma a nd di scrimination. H owever, t o he lp t he 

students w ith di sability in t he s chools, d ifferent pr oblems would restrict us  to  do  s o; the  

schools have no a dequate and appropriate materials, conditions, f iled to encourage them in 

physical e ducation a nd s port. B ecause of  t his i f t hey w ere know  t he be nefits of  phys ical 

education and spot for disability, there are different problems that hinder them to support the 

students. 
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4.2.3 Discussion of Questionnaire from Students Respondents 

Generally, questionnaire was also distributed for the students to identify whether the problem 

has be en really present i n t he s chools. As i ndicated table (9 ) t otally included the 

questionnaire prepared for the students and their response from the two high schools. 

 

As indicated table (9) on the question number’’1’’ indicate that (58.6) % of the respondents 

replied; m ore or  l ess they di d not  have a  pos itive a ttitude towards di sabled s tudents w hen 

they w ere p articipated i n phys ical education a nd s port. T he r eason was i t i s di fficult t o 

support and help disabled students when they participated in activity. It takes too much time 

to assist them in one period of the session. But (41.4) % of the student respondents said that 

they ha ve p ositive a ttitude t owards di sabled s tudents. B ecause t hey h ave t he i nterest t o 

participate they have not the ability and to do so equally with non disabled students. 

 As indicated table ( 9 ), on que stion n umber ‘’2’’the majority (67.1)% of  t he s tudents 

respondents said that they believe as disability is in ability. Because, they had the difficulty 

and problems to do the activity equally and the same with non-disabled students. More of the 

physical e ducation and s port s ession c ontained pr actical s ession, which r equires the 

movement of  t otal bod y pa rt. I f t hey ha d no t his, t hey s hould ha ve n ot t he a bility a s t he 

majority of students believed. 

The ot her s tudents (32.9) %  di d no t be lieve that di sability i s not  in a bility. T he reason i s 

ability f rom t he na ture. S o t hey di d pe rform e qually w ith ot hers. B ut they r equire s pecial 

treatments and support f rom others when they were engaged in the physical education and 

sport. 

The other idea as indicated table (9) reflects, the larger majority of the student respondents 

said that, n ot a ll students w ith di sability are participated i n phy sical e ducation and s port. 

Because, they have different category of disability that make them heavy to participate in PE 

and sport. Because of the above idea different schools, teachers, did not gave chance and did 

not prepare the facility and safely things that help to engage disabled students. None of the 

respondents said all students with disabilities participated in physical education and sport. 

As indicated table (9) or question number’’3’’ (61.4) % of the students respondents replied 

that t eachers di scouraging t he i nclusion of  di sabled s tudents when they were pa rticipate in 

physical education and sport. This idea indicates the majority of the teacher did not believe 
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on di sabled s tudents w hen t hey w ere e ngage in phys ical e ducation a nd s port. T he r eason 

disability e xpands a nd f acilitates ot her m ore disability. S o, di sabled s tudents c ould not  be  

participating in any physical activity. However, (38.6) % of the respondents said that teachers 

did not  di scouraging t he i nclusion of  di sabled s tudents i n the p articipation o f phys ical 

education and sport. 

On question number ‘’4’’ (40) % of the students said that, they were; assist disabled students 

when they participate in physical education and sport. However, (60) % of them did not assist 

disabled s tudents i n physical education and sport. The above t able (1) on question number 

‘’5’’the m ajority of the students r espondents ( 67.1) %  w ere no t in terested to learn with 

disabled s tudents i n ph ysical e ducation a nd sport. B ecause, di sabled s tudents d isrupt t he 

classes’ m eans w hen both disabled and non-disabled s tudents e qually engage i n p hysical 

education a nd s port, i t i s di fficult t o c ontinue t he a ctivity ha nd i n ha nd. T hose di sabled 

become left at back and others go f orward, because of this inappropriate condition more of  

the students were not interested to do with disabled students. But (32.9) % of the students’ 

respondents w ere i nterested w hen t hey w ere e ngaged in phys ical education a nd s port. 

Because they believe as disabled students did not have other assistance at that time. 

As indicated table ( 9) on que stion number ‘’6’’ ( 44.3) % of  t he students be lieved t hat 

physical education and sport help the students with disability by i mproving and developing 

their phys ical, m ental. E motional and a lso they be come more s ociable, no s tigma a nd 

discrimination trouble t hem. And a lso t hey de velop c onfidence a s t hey ha ve a bility t o do  

something e qually w ith non -disabled students. H owever, ( 55.7) % of t he majority of  t he  

student r espondents s aid t hat phys ical e ducation a nd s port di d not  he lps s tudents w ith 

disability. 

On t he qu estion num ber’’7’’all of  t he s tudents’ r espondents s aid t hat t here is no adequate 

facility, e quipment a nd f iled for di sabled s tudents i n the s chools when t hey pa rticipated i n 

physical education and sport. And no one did say the schools have adequate materials, facility 

for disabled students in the schools. 

Generally, as w e unde rstand f rom t his i dea, the s chool p rincipals a nd t eachers have no 

positive a ttitude f or di sabled s tudents a nd t hey di d not  unde rstand, k now t he be nefits of  

physical education and sport for disabled students. 
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On t he que stion number ‘ ’8’’ a ll of  t he s tudent r espondents s aid that there a re f actors that 

affect students with disability to include or participate in physical education and sport.  

As indicated table (9) related with question number ‘’8’’on question number ‘’9’’all of  the  

students said that the schools a ttitude (principals, teacher and s tudents) could be one factor 

for disabled students to participate in physical education and sport. 

And a ll of  t he r espondents be lieved on l ack o f e ncouragement a nd s upport a lso could be  

factor and  said that i nadequate, m aterials, equipment and facility are f actors t hat hind er 

students with disability to participate and include in physical education and sport sessions in 

the schools. 

As indicated table (11) the student respondents (15.4) % said that they did not have time to 

support d isabled s tudents, ( 7.7) %  of t hem t hey w ere no t vol untary to s upport d isabled 

students in their leisure time, (10.3) % giving assist and support for disability students is not 

their concern. 

4.2.4 Interview Discussion from Disabled Students      

In this interview questions only for disabled students from two high schools was participated 

in t he que stionnaire. D epending on  t his; t he r espondents d escribed t heir di sability as t he 

following. 

1. Describe your disability? 

Some of the disabled students respondents said that, they have physical disability (upper and 

lower di fficulty), mild mental re tardation, some of  the m a re he aring difficulty, loco motor 

disabilities and visual impairments (problems). 

2. Do participate in physical education and sport in your school? 

3. Some of them said that; they were participating in physical education and sport session. 

Because their difficulty or problem did not hinders them from participation. And others 

replied that they did not engage in physical education and sports classes. The reason is 

their difficulty was hinders them and also schools have special treatments for them. So, 

they were out of physical education and sport. 

4. How many classes you attend in physical education and sport per a week? 
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The di sabled s tudents g enerally replied t hat they w ere attended i n phy sical e ducation a nd 

sport session one day per a week. This t ime allocation for physical education did not fulfill 

and develops the students’ interest, what they want. 

5. Does your school have facility, especially when you attend physical education and sport 

session? 

The majority of  di sabled s tudents s aid t hat; the s chools ha ve no f acility a nd adequate   

Materials especially for disabled students when they were engaged in physical education and 

sport. A nd also di sabled s tudents d id not  ha ve s pecial t reatment f rom teachers, pe ers a nd 

school adm inistrative. These i ssues make disabled students U N be neficial f rom physical 

education a nd s port. And t hey l oosed t he interest towards t his subject. H owever, s ome o f 

them did not consider whether the schools have facility or not, because they did not want to 

participate in physical education and sport, in case of their difficulty. 

6. Do PE and sport teachers and your peers assist or support you in physical education and 

sport? 

They said that there were some of the physical education and sport teachers, that helps and 

assist them and others did not  gave consideration and focus for di sabled s tudents. Because 

teachers believe as assisting disabled students would lose the time they have to think the non-

disabled students equally. 

And also the respondents replied that they have some peers those who support and assist the 

disabled students. Whereas t he m ajority did not conc eder t hem espe cially when they were 

engaged in physical education and sport session. 

Generally disabled students said that they would got less assistance and supporting from the 

teachers (amateur) and their peers during participation in physical education and sport in the 

schools  

7. Do teachers and peers have a positive attitude for you w hen attend physical education 

and sport session? 

Regarding on the above question, the disabled students’ respondents replied that more or less 

teachers would exhibit some feeling that help and encourage the students with disability. But 

the majority of  t he t eachers did not  want should a  pos itive a ttitude. Because t hey consider 

participating di sabled s tudents i n physical e ducation a nd s port a s w ork l oad. S o, i t i s ve ry 
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difficult t o say that t eachers su ch as phys ical education teachers h ave a pos itive attitude 

towards di sabled s tudents s pecifically w hen t hey e ngage i n phys ical e ducation and s port 

classes. 

The same is true also peer students or non-disabled students did not shows a positive attitude 

towards di sabled s tudents. T hey b elieved he lping t hose s tudents i n the s chools w hen t hey 

participated in physical education and sport has a trouble. 

Generally, the respondents said that it is too difficult to say teachers and peer students had a 

positive attitude towards disabled students when they were participated in physical education 

and sport in the schools. 

8. Do you believe that participating in physical education and sports have benefit for you? 

Depending on t he a bove que stion the majority of t he disabled said that phys ical education 

and sport have a benefit for disabled students as the following; it helps to 

 Maintain health 

 Develop ability and skill 

 Developing mental activity 

 Develop their physical ability 

 Increase confidence and they become more sociable with others. 

 Totally they c oncluded; P hysical e ducation and s port h ad a  be nefit, w hen t hey c ould 

participate without considering their difficulty or problems. 
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CHAPTER FIVE 

SUMMARY, CONCLUSION AND RECOMMENDATION 

5.1 Summary 

This s tudy identified the a ttitude of  t eachers a nd s tudents towards di sabled s tudents i n t he 

participation of  phys ical e ducation a nd s port session. T he r espondents w ere 59 teachers 

and74 s tudents f rom G himbi a nd Biftu G himbi s econdary s chools.39of t hem a re m ale 

teachers, 20 of  t hem ar e f emale t eachers and also 44 of t hem ar e male st udents and  32 of 

them are female students (63.3) % of the teachers respondents are in the age range from 20 

to34years o ld. The majority (36.7) % of  the respondents was included in the 6 t o 15 ye ars 

work experience. 

However, t he f ewer of  t hem were i n t he 26 a nd above years experience .Also (86.7) % of  

teacher r espondents w ere de gree ho lders or qu alified. But t he o thers w ere dip loma an d 

MA/MSC qualified. 

The majority (37.1) % of the students’ respondents respondent are in the age range from 14 

to16 years old. And they were all from grade 9th and 10th. 

Generally, from the data result and discussion the majority of the teachers said that; no equal 

treatments and respect i on of disabled students w ith regular cl asses specially in physical 

education and sport session, and also there is no support, encouragement, believe, that putted 

in the disabled students. 

The s chools a lso ha ve not f acility, e quipment and materials prep ared f or di sabled students 

that help them to participate in physical education and sport class. 

The physical education and sport teachers also the majority have the same at titude towards 

disabled s tudents i n the pa rticipation of  p hysical e ducation a nd s port l ike o ther subject 

teachers. They considered as engaging the disabled students in physical education and sport 

class, takes time and disrupt their work at generally. 

But, as di fferent re lated literature s upports p hysical e ducation and s port have di fferent 

benefits for disabled s tudents to develop mental, social, emotional, and physical and health 

aspects of personality. 
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At t he end based on the at titude of  t eachers and students, as much as pos sible t his st udy 

should une xpected a nd unbelievable ne gative a ttitude t oward di sabled s tudents i n t he 

participation of  phys ical e ducation and s port s ession w ould be  c hanged a nd all students 

whether di sabled or  no t e qually ga ve t he c hance t o pa rticipate i n phy sical e ducation a nd 

sport. Because they have the ability and skill like others to do the activity. 

 5.2 Conclusion 

This study was tried to explore the attitude of teachers and students towards the inclusion of 

disabled s tudents in physical education and sport in di fferent western wollega high schools 

that affect and hinder the disabled students from regular participation in physical activity in 

the schools. In the school age level, students would grasp all things that through whether it is 

good or bad. They grow and develop in such ways. So, when bad things or attitude would be 

forwarded to them, they may affected with this attitude and develop the feelings of isolating 

from others. Because they believe and accept themselves as  other, did not have abi lity and 

develop the feeling of inferiority in their life. 

From t he que stionnaire, i nterview discussion, analysis, ge nerally t he schools, t eachers a nd 

students have no positive at titude towards disability students in the school especially when 

they w ere pa rticipated i n phys ical education a nd s port session. T hese a ttitudes would be  

hinder disabled students; 

 From equal participation with others in different activities 

 To develop the feeling of inferiority 

 Developing self-confidence, interest and motivation to do some thing  

 thing Social participation and so on 

However, w hen t hey w ould ge t a positive a ttitude f rom o thers especially w hen they w ere 

participating in physical education and sport classes, it helps; 

 To develop self confidence 

 Equally participate with others 

 To develop mental, physical social and emotional 

 To maintain health 
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 To be competent with others in all aspects. 

Generally, teachers and students should have to assist, helps, council encourage and support 

the disabled students in physical education and sport, also in others and should have change 

their attitude towards disability at all. 

5.3 Recommendation 

Based on the findings and the conclusion draw, the following recommendations are made. 

 All disabled students should have to attend physical education and sport class, without 

considering their difficulty. 

 The schools must have to fulfill adequate materials and facility specially for disabled 

students. 

 Physical education and s port teachers s hould have he lps, assist a nd s upport di sabled 

students in physical education class. 

 Non- disabled students should ha ve t o support disabled s tudents no t only i n phys ical 

education and sport session, but also in every aspect of their life. 

 Special treatments and focus must have to give for disabled students in the schools. 

 A waring the teachers, students and others disability is not inability. 

 Physical ed ucation and  spor t t eachers shou ld ha ve equ ally participated disabled 

students with non-disabled students in physical education and sport session. 

 Effort should be made to change the cultural bias on disability. 

 The government should have give focus for disabled students in the schools 

 Expand a wareness a bout t he r ole of  phys ical e ducation a nd s ports ha ve f or di sabled 

students in the schools. 

 The schools should have a lot enough t ime for physical education and sport that help 

disabled students. 

 The f amily s hould ha ve t o he lp t he s tudents w ith di sability t o motivate; t hey ha ve 

ability to do things like others. 
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 Stigma a nd di scrimination must ha ve i gnored f rom t he schools be tween di sabled 

students and non-disabled students. 

 Involving d isabled s tudents i n di fferent a ctivities i n t he s chools t o h elps t hem t o 

increase their confidence. 

 The schools, teachers and students should have positive attitude on disabled students in 

every things, a cademically, phys ically, s ocially and e motionally t hey a re e qual w ith 

others. 
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