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Abstract 

The lIIain objective of this study was aimed at investigating the opporl/lilities alld 
challenges of leaching and learning in Sidamigna as a mediulll of instruclioll ill Ihejirsl 
cycle prilllwJ! schools ofSid{/m{/ Zone and A\IIassa Kifle Ketema Admillistralil'!' TO\llIl . 

Although a lot of effort has been exerted in promoting Sidamiglla as a mediullI of 
illstruction ill tlt e ZOll e, IIIUCIt relllains to be done and other problems 10 be lackled. 
Hence, tit is paper is specifically aimed at identifYing those problems and suggesl possible 
solutions to the problems identified. To achieve this end, a descriptive survey method \\'as 
elllployed The source of the dala fo r the study were students. teachers. prillcipals. 
parents and education bureau officials. The sampling techniques applied ill Ihe slud), 
were simple randolll sampling. purposive and availability sampling (te;:hniques). 

Tlte inSlmlllents used to colleCl the data were questionnaires, interviews am/foclls group 
discussions. The data collected were analyzed both quantitalively and qualitalively. The 
data gathered though questionnaires were analyzed by using frequency coullls and Ih eir 
percenlages; where as tlt e data gathered through interviell' alld focus group discussialls 
were analyzed 1.lsing descnjJtive statements and/or explanatioll s. 

The fin dings of the study indicated that students. teachers principals. educalio ll bureau 
offiCials alld parellts were suppartive of using Sidamigna as a llI ediullI of inslructioll . III 
the stud)! it was also found out that textbooks are prepared for the students are in line 
with their age and ability. The students also confirmed that their learning in Iheir 1lI0lher 
longue has also helped them to follow their lessons witlt oul difficull)'. ro acliveil' 
parlicipale in Ihe classroolll and to feel proud and develop confidence in rheir own 
languagefor being used as a Illedium of instruction. However. the majoril)' of rhe sludenls 
and parenls preferred if Amharic and English were used as a llI edium of instmclion . the 
majorily of WltOIll chose English. 

The findings of tlte study also reveled that there is deficien cy of educational malerials. 
Textbooks are in short supply; supplementwJ! reading materials, references. teachers 
guides and libraI')' facililies are almost absent. Moreover. lack of COllllll illllellr alld 
illrerest by SOllie teachers to teach in the language, a misrll alch belweell Ihe rraillillg 
program and the knowledge gained when put in actual praclice. shortage of rhe dural ion 
of the training program for teachers, lack of involvement by parents in school aClivilies 
were the major problems identified during the study. 

Based 0/1 the findings, supply of the necessary curricula materials. upgrading IIl1quaitfied 
leachers. supervising and evaluating the training program at TTl, persuasion of sludents, 
parents and the cOl11l11ullity to ensure participation and suggested. Moreover. jilrther ill 
depth investigation of the problems at all levels in also recommended. 

VI 



CHAPTER ONE 

Background of the Study 

1.1 Introduction 

Peopl e use language to communi cate, explain and share their ideas, feelings and att itu des 

to one another in thei r day-to-day act ivities . Language is not used onl y fo r communi cative 

purposes, it is a lso used as a cul tural tool. That means, lang uage other than the purpose it 

se rves for tran smitting information, it also serves as a means of thinking collectively. That 

is why Fo ley J. and Thompson, L. (2003: 11 2) noted that " language is used for creat ing 

knowledge so that the language and knowledge we create w ith it are resources for thc 

deve lopment of the ind ividual w ith the community in the commun ity".-

Language plays an important role in the socia l and cultural life of any soc iety. It is 

through language that people plan the ir li ves and remember their pas t; they form their 

social and ind ividual identities. Through language, people engage themselves in some 

constructi ve, artist ic or problem solving activity through interpersonal exchange of ideas 

(Hazel, 1992:88). 

The ro le that language plays in any society IS far reachi ng. Over and above its 

instrumentality of serving a society for the purposes outlined above, the importance of 

language in an educational institute is even of par-amount importance. It plays a centra l 

role to the w hole process of education parti cul arly in the education of chil dren at an 

ea rli er leve l. To thi s end, whil e emphasizing the effect language has in edu cation and as 

part of a determining factor for effective teaching and learning process, Haze l (1992:63) 

states that "Language is useful not on ly for guiding learn ing but also a means for maki ng 

lea rning manageab le. That means language is used not onl y fo r commun ication purposes 

but is also used for organizing group thoughts for reasoning, p lanning and to review our 

actions. Hence, if teaching and learning is medicated primaril y by the use of language , 



then it goes without say ing that enabling the child to have access to ed ucat ion In th e 

language in which he/she fee ls most comfo rtable is unquestionable. 

Nevertheless, since most countries in the world are mu ltil ingual , the quest ion of which 

language is most appropriate and useful in educat ing the ch il d has ollen been fi ercely held 

and hotly debated agenda among different scholars' profess ionals, politicians and 

educational ists . 

Regarding the choice of the right language in educating the ch il d for reasons of its 

pedagogical benefits, the U.N Convention on the rights of the child states it as fo llows: 

All children have the right to education, (article 28), and the right to learn 
and use the language of their fami ly [mother tongue]. When a child begi ns 
learning in his/her first language, the child is more likely to succeed 
academica lly and is better able to learn additional language(s) (Coll ins, 
1996 :354). 

Moreover, Skutnab Kangas (2006:2) argues that "When education is in a language the 

child doesn't know, whether due to family choice or lack of an alternat ive, this is 

violating the child 's rights. " 

Although learni ng in the mother tongue is the "child 's honored right" it is also beli eved 

that educat ing the chi ld in the mother tongue is vital for the survival of the language 

among the language communities. "Unl ess the minority languages are protected through 

educating the child in the mother tongue, the chances of the long term survival in modern 

society may be severely dimin ished." Hence, for such languages to survive, in their 

respective communities, education must be given in the mother tongue (Co lli ns, 1996:54; 

Mall ea, 1997 :66). 

Moreover, the proponents of the mother tongue education further argue that depriv ing the 

child from learning in the mother tongue is to sq uander the lingu ist ic resources of the 

nat ion by discouraging the ch ild from learning in the mother tongue (Cummins, 2006:3). 

Simi larly, excluding, minimizing or rejecting the ch ild 's home language in school makes 
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the child "disabled" and it is much less likely that the child can participate actively alld 

confidently in classroom situation (Collins, 1996:241). 

In addition to th is , the opportunities which the mother tongue educati on offers to a child 

also includes opportunities such as easy access to education, a sense of ownershi p towards 

his/her own language and self confidence (Gfeller, 1999: 17- 19). 

On the other hand, in spite of all the poss ibl e opportunities the mother tongue education 

offers to the child (be it pedagogical or psychological), other groups of scholars also come 

up with arguments against the use of the mother tongue education. For instance, (Gagnon 

and Tully, 200 I :245) state that "The use of different languages for different language 

community could result in a regional or national di sunity as well as inter group conflict. " 

To the contrary, other scholars confi rm that diversity of language and nat ional unity can 

coexist. According to them, the co-existence of two or more languages is rarely a cause of 

tension, di sunity, conflict or strife (Collins, 1996:315). 

Contrary to the statements by Collins above, mother tongue educat ion is opposed tQI' 

reasons related to geographi cal, social and intellectual mobility. "Children who are 

educated only in the mother tongue will be iso lated or restri cted to their immediate 10ca.1 

communi ty; they cannot interact with the wider community; they will not have the right to 

expect what other communities offer such as job opportuniti es" (B rown, et ai, 1980:667; "" 

Duran, 1983 :667; Gfeller, 1999 :41). 

It is believed that the overall success or failure of children's learning is dependent fo r the 

most part on the attitudes societies hold towards the ex ist ing education system. The 

positive or negative attitude they develop towards using a particular language either 

promotes or retards the students' progress in their education system. The negative atti tude 

by parents or the community and its effect on children's learning has been sta ted by 

Gfe ll er (1999:7) as follows; 

not knowing that every individual in any language comm unity can learn, 
read and write hi s/her own language, develop a negati ve attitude towa rds 
their own language as not eq ually useful fo r educational purposes. As a 
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result, minority speakers often feel that they do not need to learn their 
languages in school. Since they know it already, they want their ch ildren to 
become proficient in the majority language. 

The quality of teaching and learning process depends, am ong other things, on the 

avai labi lity of support materials such as teaching aids and supplementary readers to re­

enforce the knowledge students have gained in the classroom. It is said that "Not all 

information comes fo rm the teacher. Being well organized means making sure that 

chi ldren have access to books and other forms of stored information and use them 

creatively (Vivan Cook, 200 I: 121). Moreover, the production of material s in many 

minority languages is difficult to achieve. Funding may be difficult to secure for such 

separate minority language materials" (Collins, 1996:241; Gudmund , 2003: 141 ). 

In spite of all the pros and cones on the use of the mother tongue as a medium of 

instruction, Ethiopia, as its education poli cy, "has consciously attempted to assess the 

linguistic needs, prob lems and priorities of the nationality languages and there by 

establish gu idelines in its constitutions where by these nationalities can fos ter the 

application of the ir own culture, the knowledge of their language and its mastery in 

spoken and written form. " Taking this opportunity, different nationalities of Ethiopi a are 

now using the ir nationality languages as a medium of instruction to educate their chi ldren 

in their mother tongue. Among these nationalities is the peop le of ' Sidama ' , in Sidama 

zone, the specific area of this study where the language ' Sidamigna ' is widely spoken and 

used as a medium of instruction for the first four years of primary schools. 

The main purpose of thi s study is therefore aimed at inves tigat ing critically the chal lenges 

and the opportunities in the teaching and learning in the mother tongue as a medium of 

instruct ion in Sidama Zone. 

1.2 Statement of the Problem 

Primary education in "S idamigna" has been under way sin ce 1993. 'fh e language now 

operates in 534 first cycle primary school s of 21 Weredas and one Kin e Ketema 
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ad mini strative town. The language is al so used specifically at the level of a language or 

teacher trai ning program to prepare teachel·s for mother tonguc educa tion. 

Although the teaching- lea rning process is still proceeding as per the state plan ned 

language policy, there are sti ll some problems which teachers and students compl ai n 

about ·as a potential hindran ce for effective utili zation of the language as a medium of 

instruction . 

Therefore, the purpose of thi s study is aimed at investigating the cha ll enges with rcgard to 

the teaching and learning of 'Sidamigna ' as a medium of instruction. On the basis of 

these, the researcher has come up with the follow ing research ques tions that need to be 

answered in order to achieve the purposes of the study. Hence, the study addresses the 

followin g bas ic questions . 

1.3 Objectives of the Study 

1.3.1 General Objectives 

Mother tongue based edu cation can successfu ll y be can·ied on if the poten tial cha llenges 

for its effec ti ve implementation are identified by research and there by suggest poss ible 

so lutions to the challenges identified. Hence, the general obj ective of the study is to 

in vestigate the real language picture in school s as the language of instruction in thc first 

cycle primary schools in S ida ma Zone and Awassa Kifle Ketema Administrati ve town. 

1.3.2 Specific Objectives 

• To find relevant information on some of the maj or cha llenges facing the 

effecti ve teaching and leaming in the mother tongue in the area un derstud y. 

• To find out w hat the attitude of students teachers, parents, prin cipals and 

ed ucation bureau officials are towards using Sidam ign3 as a medi um of 

instruction. 
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• To identify the strength and weakness of the present s ituation of teachin g and 

kam ing in S idalllignd lil ere by Suggesl <!redS oriniervcnllon in Ih e 1'L1IL1re, 

J.4 Reseat'ch Questions 

I, A re there adequate material resources such as textbooks, supple mentary readers 

and refe rence materials for effecti ve use of the mother tongue (Sidamigna) as a 

medium of instruction? 

2, Is these appropria tely and suffi ciently trained manpower to e ffecti ve ly carryout 

the teaching and learning in the language? 

3, What are the react ions of students, teachers, parents, pr inc ipals and education 

bureau officials towards the use of Sidamigna as a medium of instruction? 

4, What are the major difficulties encountered in the use of S idamigna as a 

medium of instruction, 

5, W hat efforts have been exelted to alleviate the prob le ms encou ntered fo r 

effec ti ve impl ementation of the mother tongue? 

1.5 Significance of the Study 

The study is beli eved to be sign ifi cant for the following reasons: 

• The study may provide a better understanding of the present situation of the use of 

"Sida migna" as a medium of instruction in the zone , 

• The in forma tion obtained in the study may provide relevant in formation (on some 

of th e prob lems) for the cons ideration by those responsibl~ for dec isions on 

language act ivities and po li cies 

• The study may provide the necessary recommendations for improving the mother 

tongue educa tion in elementary school s in the fu ture, 

• The knowledge acqu ired from the study may provide in fo rmation to researchers 

who have interest in m aking further studies on mother tongue educat ion, 

6 
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1.6 Delimitation of the Study 

Ethiopia being a multilingual country, a study that tri es to in vestigate the chall enges 

fac ing the e ffective implementation of mother tongue education should be conducted at 

country wide leve l. But due to factors of time and expense, it will be practica ll y diffi cu lt 

to obtain mea sures from all lingui sti c groups of first cyc le primary schoo ls that currentl y 

operate nationwide. Thi s study is therefore, limited to one specific area of the southern 

Nations Nationalities and Peoples Region (SNNPR), the "Sidami gna Zone" and the 

surrounding areas where the nationality language, "Sidamigna", is spoken and used as a 

med ium of instruct ion . 

So as to make the study more manageable, it was conducted on sampl e schools se lected 

from a populati on of2 1 Woredas and one Kifl e Ketema of 1st cycle primary schools . The 

study is al so delimited to first cycle primary schools of grade 4. 
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CHAPTER TWO 

Review of Related Literature 

2.1 The Concept of Mother Tongue 

Different schol ars understand the phrase mother tongue from different perspectives. Fol ey 

and Thompson (2003:98-99) describe mother tongue as the first language the child learns 

in a naturalist way and not through formal schooling. According to Fisseha ( 1997: 167) 

" mother tongue" is the language used by the commun ity to wh ich he/she belongs 

provided that he/she has already acquired the language. That means the language <In 

individual communicates with the members of the community he belongs havi ng the sa me 

specific culture is the mother tongue. On the other hand, Fisseha (1997: 168) also defines 

" mother tongue" as the language in which the pupil is most adept, in w hich he can 

express himself and the one he can best understand and through which learning can best 

take place. 

Neverth eless , T hompson and Foley (2003:99) assert that a speaker 's dominant language 

or the most frequently used in every day life cannot necessaril y be take n as mother 

tongue. For Foley and Thompson , it is the language on wh ich the speaker relies fo r 

intuitive knowledge of language, its from, structure and meaning. Moreover, mother 

tongue for bilinguals and multilinguals is also taken as the language chosen for complex, 

cognitive reasoning (Foley and Thompson, 2003:99) . 

In addition to thi s, first language, home language, fam il y lang uage, heritage language and 

community language can also be used as synonymous for mother tongue according to 

Foley and Thompson,( 2003:99). 

A more elaborated definition of mothe r tongue is given by (Mackey, 1979:47). Mackey 

sees mother tongue from three perspecti ves, i.e. the criteria of primacy, profi ciency and 

association. The criteri a of primacy class ify the notion 'mother tongue' as the first 

language. For some countries, according to Mackey, the firs t language is taken as the 
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language of one ' s mother, for others, it is the first language learned and sti ll understood. 

The criteri a of proficien cy re fers to the view that people understand mother tongue as the 

language bes t known or most often used. The final defin ition of Mackey attaches to 

mother tongue to association or belonging to a cultura l or ethni c group . 

2.2 Rationales for the Use of the Mother Tongue 

Several scholars have forwarded va rious reasons for using mother tGngue in educa tion. 

They view the use of mother tongue form pedagogical , sociological, psychological and 

polit ical point of view. Pedagogica lly, mother tongue education helps the learner achi eve 

better academica ll y because the medium of instruction is in the ir own mother tongue 

(Hoben, 1994: 168). Sociologica lly, it asserts the identity of the groups, Cohen, G 

(2000: 184) ; politi call y, it empowers lingui stic and cultural mino ri ty ethn ic groups In 

many parts of the world (Hoben, 1994: 182); and psycho logically mother tongue education 

he lp develop self esteem, con fidence and emoti onal well being. 

Bowers in Mamo (19 88 : 168) explains the reasons behind us ing mother tongue in 

education as fo llows: 

It is naturall y qui cker and easier to use the mother tongue to create written symbo ls, to 

know sounds and concepts than to use those of an unknown or fo reign language. A person 

who has to speak, read write, learn and think in a language with whi ch he is unfamiliar is 

at a di sadvantage . Hi s capac ity to express himself is handicapped, communi ca tion is 

showed down and mi sunderstandin g cause frustrat ion and tens ion. 

Moreover, the other reasons that necess itates the use of mother tongue for education is th e 

popul ation mobil ity with the des ire fo r better economi c conditi ons, the need for labour, 

constant fl ow of refu gee resu lting from conflicts between groups, oppression o f one group 

by another or ecolog ical di sasters (C ummins, J., 2006: I). Henc,e, because of the 

accelerated mobi li ty of labour force and the di splacement of peopl e and other facto rs, th e 

language once dominant in one state is destined to be a minority language in another state 

(Mackey, 1979 :43 ). More than that , the worry that ling uisti c, cultural, rac ial and re li gious 
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divers ity may threaten the identify of the host soc iety, some counti es promote edu cati ona l 

poli ces that will make the problem disappear. They purs ue a poli cy of ass imil ati on. Th is 

ass imilation poli cies in education di scourages students from mainta ining their moth er 

tongues (Cummi ns, 2006:2). The increased growth of communi cation net works and 

uniformization of mass media that threatens the very existence of diverse languages o f the 

world necessi tates the use of mother tong ue (Mackey, 1979:43) . In opposition to these, a 

movement arose in an effOIt to promote the survi va l of the languages of the immigrant 

popu lat ion, th eir ethni c tongue, the ancestral language so as to make it the home, the 

nati ve idiom of the next generation, the language of their communi cation and their 

schooling. This movement necess itates, among others, a policy of minoriti es in relation to 

language in education. Thi s ca lled for an assessment on the role language has to pl ay in 

the contex t of educa ti on whether the "mother tongue, " "nat ional language", "offi cia l 

language," or interna tiona l language is to be employed. 

2.3 Language Policy in Education and Consumer Opportunities 

Several countries design their language po licies on education depending on the objecti ves 

education is ai med to achieve. In countries with multi cultural and mul ti lingual soc ieti es, 

the language po li cy on education is des igned from the point of view of local , ethni c, 

cultu ral and nati o nal objectives . Mackey (1979:49) argues that in a" plura li stic soc iety, 

language poli cy on education is dependent on the prior or specifi c illlpOliance the 

language is made to serve in the education of the indiv idua l citizen through the 

empl oyment of either loca l or inteillational language. According to Mackey, if priority is 

to be given to sc ience and advanced technology with its needs for engineers and 

techn icians, the la nguage po li cy has to put the most weight on one or more of the few 

international language which gives access to such knowledge. O n the other hand, if the 

obj ec tive is on the maintenance of loca l, self sufficient, self reliant and self sustaining 

economy, pr ivil ege is to be given to loca l languages. 

Rega rd ing lang uage policy in relation to education, scholars (Ansre, 1972; Bagunywa, 

1970; Gachukia, 1970; Kunene 1978; in Wolfson and Manes, 1985:24"1 ) propose the wise 
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choice on the type of language to be bene fi c ial if viewed from pedagog ical, soc iolog ica l 

and psyc ho logica l point of view. 

It can the re fore be concluded that the provision of education whi ch empl oys the use of the 

mother tongue as a medium of instruction is believed to offer pedagogica l, socio logi ca l 

and psycho logica l opportunities to the learner. 

2.3.1 Pedagogical Opportunities 

Mother tongue education advocates argue that it is best to begin with a considerable use 

of the chi ld's native language [moth er tong ue) and engage in a careful trans ition to other 

language (Gory et ai, 1986:123). This means, if the Child's mother tongue is empl oyed as 

a med ium of instruction, there would be a continuous opportunities for him /her to 

progress e ffecti ve ly through hi s/her edu ca tion al system. On the other"hand, if the [chil d) 

who has to speak, read, write, lea rn and think in a language with which he is unfamili ar is 

at a di sadvantage. His/her capac ity to express himself/herself is handi capped 

communication is s lowed down and mi sunderstanding cause fru stration and tensio n 

(Bowers in Mamo, 1988: 168). 

Regarding the oppoI1LlIlities mother to ngue education provides the child , schol ars 

(Cummins, 1979; Modi ano, 1968 and Eng les, 1975) in Thoni s ( 198 1: 162) assert tha t 'The 

child's use of his hi s/her first language is essentia l not onl y to ach ieve the pro fi ciency 

necessary for academic success but also serves as a base for the acquisition of second 

language literacy skills there by enab ling him/her to have a balanced pi li ngual competent 

in both languages." That means students who are provided education in their olVn 

language not onl y succeed acade mical ly but their learning in their mother tongue a lso la ys 

the foundation (background knowledge) for the acquisition of second language. That is 

why Thoni s ( 198 1: 180) states that " First language stTength contributes to second language 

acqu isition "; and " if one can read in one language much of hi s abi li ty trans fers to second 

language (A ikins, 1992: 11 9}." Hence, if instructions using the first language is essential 

for the child to achieve the proficiency needed for academic work and second language 
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acqu isiti on , then it goes wi thout saying that the ac tual language the child is to rece ive 

c:d ucali oll ha s lO be III the Illolher lOllgue. 

Concerning language of instruction and its impOiiance to chil dren at leas t at ea rl y primary 

level, Zuengler ( 198 1) in Wolfson and Manes ( 1985: 249) indicate that the educational 
. 

system should make better use of the local language in early primary education, because 

most or the ru ra l child ren can on ly speak their vernacular language at the time of stal1ing 

primary education. 

The above idea has also been shared by other scholars li ke Eddy ( 1978); Troike (198 I); 

Hakuto ( 1986) and Ovando (1990) in Levine ( 1992:376) by bri efly stating as fo ll ows: 

Children do not learn well when thrust in to a totally new language selling 
... Children can even lean higher order skills in their native language rather 
than rudimentary and simple skills in a secolld lallguage. 

Accord ing to th ese scholars, the learning difficulties of children in the first years of 

primary educati on can be attributed to from not only leaming through the medium of their 

mother tongue but also resu lts in children to fa ll behind in their subj ect areas. That is why 

Hoben (1994: I 0) states that the language best known by the learners is the most effecti ve 

medium of in stru ction. 

Research evidence suggests that children learning in the ir mother tongue have advantage 

over those learning in a second language. The result of the study indi cates tl1at: 

Children leaming in a second language will need several years before their 
second !allguage is as good as that of children who have beell speaking it 
sillce birth . .. .It may take 5-7 years to master the decontextualized language 
skills necessa/)' tofunction. well in their language (Levine, 1992:337). 

This confirms that learni ng problems of children arise when they are being educated 

through the medium of second language. Lewis (1962:210) metaphorica ll y expressed th is 

same view sayin g: " if students learn the curriculum in a language not of their own, they 

fai l to stand up the running stream of the language". 
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Whi le emphasi7.in g on the importance of the ch ild 's mother ton gue for educational 

success, Spolsky ( 1972: 30) also states as follows: 

Most teaching tokes place through language and learning depends on the 
pupils ability to understand what his teacher says and whal is in his book. 
Without communication be/ween teachers and pupils, there is little chance 
of effective education. Language barrier blocks their learning, discourages 
their elforts and reduces their chances of success in their educational 
system. 

Th is implies that children's inability to understand the language of iilstruct ion is onc of 

the major factors that contribute to their learning difficu lties. The problem would be more 

serious ifboth the teacher and chil dren do not share the same language. 

As Spolsky puts it: 

"the use of a coml1lon language as a medium of instruction increases 
partiCljJation and removes the communication defiCiencies be!llleen the 
teacher and Ihe child. Since both the teacher and the child have Ih e sal1le 
language, they can bring in /h eir feelings and experiences in I/1l1tual 
col1lll1unicalive situation." (Spolsky, 1972:3) 

I n line with th is, Gfe ll er ( 1998: 193) also sta tes : 

"if the language of instmclion and the mother tongue are identical ... 
students' ability to identifjl, specifjl, lalk about new abstract concepts. 
detailed subjects is enhanced On the other hand, if the langllage of 
instruction is different from the mother tongue, the level of cognitive 
development and level of language proficiency do not much. " 

I f chi Idren at the early primary level are made to be educated in their mother tongue, they 

would be able to understand concepts much faster than through language they are not 

familiar with . Thi s offers the chil d the opportunity to interact freely with their teacher 

through question ing and answering in areas of diffi cu lt ies and misunderstandings. 

It is by considering the pedagogical oppotiunities mother tongue e,ducation offers the 

child that UNESCO (1953:1) and US commission for Civil Right ( 1975) recommended in 

their document on the child 's right in the choice of language for education by stating it 
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briefly. "It is axiomatic that the best medium for teaching a child IS his/her mother 

tongue" (UNESCO in Collins, 1996:227), Cummins (198 1 :40). 

It is also from this stand point that the objectives of education and training policy of 

Ethiopia (1994) was designed with regard to language in education as hi ghlighted in 

article 3.5 by stating it briefly as follows : 

" ... cognizant of the pedagogical advantages of the ch ild in learning in mother tongue and 

the rights of nationalities to promote the use of their languages, primary education wi ll be 

given in the nationality languages." (1994:23 -24). 

2.3.2 Sociological Opportunities 

Language is useful not only for communicative purposes but is also a means by which 

culture and history is expressed (Steiner, 1995, in Schultz, 200 I: 124). Thi s impli es that 

language other than for communicative purpose serves as a tool for sharing and jointly 

developing the knowledge which in turn ensures an organized social li fe to exist. 

Hence, since language and culture are inseparable, children who learn in their native 

language will often find the knowledge, culture and history refl ected in the curricu lar 

materials. This fosters in the minds of the child that hi s/her language is also the equal of 

others, even with the dominant language that is equally valued for education . This in turn 

not only increases the child 's motivation to learn but also helps him/her to actively 

participate in the social li fe of the society he/she belongs to. 

With regard to mother tongue in education and the sociologica l benefits it offers to the 

child, Gfe ller (1999: 17) states that "Children who learn in their mother tongue develop a 

sense of ownership, self confi dence and a secured identity. " This view indi cates that 

educating children in thei r own language (mother tongue) adds delight to the language 

community and cu lture that in turn offers the ch ild additional motivation to learn . On the 

contrary, if they are made to learn in a language alien to them, they also become al ienated 

from their homc cul ture, language and families 
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Sc hultz (200 1: 126) adds another soc iologica l bene fit a child could ga in as a result of 

Ieanllllg in his/hcr mother languagc. As to him, "Educa ting the chil d in a language of 

hi s/her own will help him/her to connect what he/she has learnt in tl:e classroom to thc 

homc cul ture to avo id alienation." This is to say that enabling the child to lea rn in hi s/her 

mot her tongue helps pro mote better understanding between the home and the school. In 

lin e with thi s, Kuper ( 1998) in Derej e ( 1988: 188) sta tes that in p rimary schools where the 

language of instruction is nether spoken by the children nor by thei r parents, both the type 

of knowledge and commo n interac tion appears so di stant from the one used at home. Thi s 

res ul ts in cogniti ve and pedagogica l di ffi culti es. Cummins (2006 :6) also states tl ~a t 

children who do not lea rn in their mother tongue when they grow up , there wil l be a 

lingui sti c gap between the parents and the children . They become ali enated from the 

culture of both the home and the school. 

2.3.3 Psychological Opportunities 

Students need clearl y defin ed identities to be psychologicall y healthy and successfu l 111 

school. For example, Banks (1 988 :43) says that "the indi v idual w ho has a con fused, non 

ren ect i\'e or negative ethni c identification lacks one of the essent ial ingred ients fo r a 

hea lth y and pos itive personal identity. T his a lso means that children who are let to lea rn 

in a language of the ir own develop an awareness of their own cul tura l va lue and a clea rer 

sense of worth of the role thei r language p lays in the educati onal system. 

In conn ection to thi s, Noddings ( 1995) in Shul tz (200 I; 126) pointed out that what 

chil dren bene fit from lea rning in their nati ve tongue is the comf0I1abie situ ation it crea tes 
. 

and a fee ling of lower stress so that they cou ld develop competence in their school 1V0rk 

confi dently. 

Fro m what has been ou tlined by Shultz above, it can be inferred that children who ac hieve 

fac il ity in lea rn ing in the ir own language, can develop a psychologica ll y positive se lf 

image. This in turn pu ts interest and enthusiasm in the lea rner to perform well in all the ir 
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cducational endeavors. Moreover, they w ill devc lop the confidence to interact free ly w ith 

thcir teacher and peer Ui·icnds) In the teaching lea rning proccss. 

Similarl y, scholars like Levine ( 1992:374); Baker (1990 :346) asselt that edu ca ting 

children in their mother tongue " help deve lop positive attitude towards lea rning, 

mai ntai ns indi vidual and group identity, self esteem, socia l and emotional we ll bei ng". 

This impli es that children w ho are not exposed to initial lea rning in their mother tong ue 

are "s low and even retarded because of their language handicap". That means, the use of 

language med ia other than the child 's mother tongue seriously affects the child in hi s/her 

academic progress and may even lead to deve lop negative attitude towa rds leani ng. 

Moreover, Commins (2006:6) also sta tes that children who do not lea rn in their mother 

tongue when they grow up , there wi ll be a lingu istic gap between the parents and the 

chil dren. They become a li enated from the cu ltu re of both the home and the school. 

Moreover, psychological problems such as confus ion in thin king, emotional insec uri ty 

and school failures may result from not leaning in the mothe r tongue (C ummi ns, 

198 1:132). 

Research evidence indi cates that "children who are deprived of lea rning in a language o f" 

the ir own are characteri zed by educa tional psycho logists as: " lowes t ranking in academ ic 

achi evement, (Casonova, 1992) lower academic tracks ; (Bennet, 199 1; Lindlolm , 19lJ2; 

Oviedo, 1995); v iewed as defi c ient , (Darder, 199 1); subjected to low teacher expectat ion, 

(Frenett, 1992); and criti cized more often than others, (Lindlolm, 1992) in Schultz 

(200 I: 129). This indi cates that children who are exposed to leaming in a language 

unfamiliar to them are like ly to face psychologi cal problems and are unlike ly to s ll ccecd 

in their educationa l sys tem . 

Similarl y, studies carried out by other scholars have also revealed thar" children who have 

been taught in a language a lien to them become discouraged, face hi gh risk of not 

completing school, repeat yea rs, experience high rate of educational re tardation, lower 

rate of promotion at schoo l and higher dropout rates (Cohen , 1970: 649) . The resu lt o f the 
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study clearl y indi ca tes that children deprived of Ica rning in the ir own mother tongue face 

probl ems or psycho log ica l and cultura l adj ustmcnt eventually Icadi ng to 10\\ ICI'C I 

cognitive and academic ach ievement. This necess itate that use of mother tongue as 

medium of in struction because if the medium o f instruction is that of their own mother 

tongue, their motivation to leam will be high, their self esteem and confidence wil l be 

increased a nd their cognitive development enhanced. 

2.4 Challenges in Teaching and Learning in Mother Tongue 

In countries with a high degree of lingu istic divers ity and underdeveloped loca l language 

resources, introduci ng those local languages into the system of edu cation poscs an 

enormous challenge to educators and education policy makers , especiall y with rega rds to 

human and mat cl·ial resources. According to language survey findin gs by Ohannessian, S 

and Ansre, G ( 1975:53 -55, 62-63) a prior assessment for each of the fo llowing major 

cha llenges are to be g iven due cons iderations for effective implementation of the 

language program. These inc lude: 

the se lec ti on of teachers, the tra ining process, their lang uage competence, the 

effectiveness of their work as we ll as the possib le avenue for thei r profess ional 

improvement; 

Know ledge and experi ence of those in cha rge of teachers' trainers in modern 

deve lopment of language teaching theory, practice and methods; 

Adequacy of text and other reading material s; 

Att itudes of administrators, teachers, parents, children a nd the language 

cOllllllunity towards the language (to be used as a medium of instruct ion); 

Questions regarding orthographies; and 

Administrative and profess ional problems 111 impl ementing the program are 

identified as some of the possible cha llenges that need prior assessment in carryin g 

out mother tongue education . 
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Moreovcr, problcms related to the implementati on of mother tongue as a mediulll o f 

instruc ti on, as identificd by G fellcr ( 1999:6) also includc the "adequacy of vocabula ry" 

and the "choi ce of an app ropriate sc ript" for the p3l1icul ar language are a few among 

others. 

2.4.1 Qualified Teachers and Trainers 

It is sa id that the qua li ty of teachers produced at any training institutes is affected by the 

quality of teachers recruited, the nature of the training c urriculum quali ty of teacher 

trainers and the duration of the training (Fransua, 1998:456). That means teachers who il re 

well trained, qual ified and equipped with the necessary skills and knowledge can 

effectively accompl ish their task of teaching both enthusiasti ca ll y 31~d with interes t. On 

the other hand, teachers who do not fulfill such pre-requisites- without adequate 

knowledge of the subject matter, not on ly contribute to the learning problems but are a lso 

liable to turn out "d isadvantaged children" . 

In the same token, in introducing nationality languages in to the education system, the 

greatest respons ibility li es on the shoulders of teachers that need to be "profic ient in the 

nationality language as we ll as to be ri ch in specific vocabulary and cu ltl lral knowl edge." 

This is to say that teachers who are ass igned to teach in the mother tongue need to have 

strong command of the nationality language including in its reading and writing sk ill s as 

well as rich in the cultura l background of the participating students. 

In cou ntri es where lingui sti c d ive rsity preva ils and who try to pursue a poli cy of mothu 

tongue education, the major chall enge faci ng its implementati on is a desperate shortage of 

qua lifi ed teachers and the preparation of the necessary curricul ar materia ls in the 

nationality languages. 

In order to allev iate such perceived problems, "teachers need to receIve special and 

ongoing train ing in order to be capable in writing and reading in the language specificall y 

for those teachers who are let to teach in a vemacuiar, with which they did not [learn] in 

their schooling (Konarek, 1996; Duetcher, 1995; cited in Altaye, 2001 :25). 

18 



2.4.2 Supplementary Resource Materials 

No matter how knowledgeable a teacher may be in the subject he is trained to teach, the 

text book is one that g uides the teaching learning process . This does not mean that tex t 

books should be the onl y source from which to impal1 know ledge to the students. Thi s is 

simpl y to say that textbooks are meant to serve as guides and starting poin ts for both the 

teacher and students. It tex tbooks se rve onl y as point of departure for both the teacher and 

students then it is imperati ve that in addi tion to the tex t books presc ri bed in the 

curri culum, students are expected to ga in knowledge and informati on from other ex tra 

resource materi als such as supplementary reading materi a ls to rei nfo rce the knowledge 

they have acq uired in the c lassroom, and as a supplement in areas of the ir inadequacy and 

deficiencies. 

That means, if the child 's language profic iency in his mother tongue is to be achieved, a 

variety of reading material s in the language suited to the reading needs, interests and 

ab il ities o f the child mu st be prepared; other wise, the child's comp lete dependency on 

prescribed curricular materials will deprive the child fro m using hi s/her full potenti al for 

crea tivi ty, se lf suffi ciency a nd se lf- reliance. The chil d may rather deve lop a feeli ng of 

dependency, become non-reflective with loss of con fidence in himself /herself. 

Although di fferent scholars stress on the im p0l1ance of extra curricula r materi als as a 

means of re in forc ing learning, however, in mul tilingual and multicul tura l society, due to 

economi c and ski ll ed man power, the provision o f such resource materi als by the number 

ofcl ive rs ifi ed languages for each ethnic min ori ties posses a maj or cha llenge . 

Rega rding the scarcity of supplementary readers and its impact on chil dren's lea rn ing in 

mother tongue, Gfe ll er ( 1999:7) emphas ized it in brief saying: 

... the scarcity of reading materials in any language especia ll y in rural areas 
infl uences reading acquisiti on; interacti ve, student centered methods usuall y 
assume p rin t ri ch environment. It tex t books are the main sou rce of 
in fo rmation, reading skills may deve lop slowly; fluent reading may not be 
achieved widely . 
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Putting thi s di ffe rent ly, Thoni s, ( 198 1: 176) adds other points of consideration regarding 

the need for supp lementary read ing materi als in children's mother tongue. 

Reading materials care{tilly chosen on Ihe bases of the language needs and 
development levels of childrell COil tributes greatly 10 leamillg 
success ... schools must consider seriously the additioll of native tOllgue 
books alld other materials to supplement classroom instruction and to 
extend opportunities fo r growth in reading and thinking skills. 

2.4.3 Attitudinal Problems 

The effect iveness of language po lic ies in educa tion in multilingua l and multi cultu ra l 

societies is determined for the most pa rt on the attitu des the language community, pare nts, 

teachers and children ho ld towards its use. The negative or positive va lues that these 

members of the society attach to the language can either retard or promote the 

development and use of the languages uti lizati on. 

In re la tion to att itude to language in education , Le page ( 1964:2 1) c ited in Mitiku (2005) 

sta tes: "The most important fac tor whi ch determines how qui ckly a child lea rns is no t the 

language he uses but the attitude of his parents, teachers and his peer groups towards the 

language used." 

Chil dren's enthusiasm and in terest to benefi t from learn ing in the ir mother tongue is 

se ri ous ly affected if the society-parents, teachers, stu dents, e tc hold nega ti ve attitude 

towards the language as useful or useless for educa tional purposes. The effec t attitudes 

have towards language parti cularly by parents has been ra ised by Well s, (19 79 :36) 

saying : " .. . parents who feel it strong sense of pride in their language and cultul 'a l 

background are eager to transmit thei r cultura l heritage to their children. This in turn he lp 

their children succeed academi ca ll y." 

On the other hand, if parents have nega tive attitudes about the value of their cul tural 

backgrou nds or feel that they speak an inferior [language) are also encou ragi ng the ir 

children to develop negative att itudes towards the ir first language (C ummins, 1981:36). 

Thi s implies that if children develop negati ve a ttitudes towards thei r languages, as the ir 
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parents do , then it goes without saying that their attitude towards learning in their mother 

longue will also be negati ve . As a res ult , they reso l1 to ieaming in another unf'amiliar 

language dominant in the area. Thi s in turn affects their progress in their educa ti ona l 

sys tem and the developme nt of the language. Sim il arl y, Susan (1996: 199) also states that 

"the goal of educating children will bear positive results if parents have 
positive attitude towards their children learning at school. If parents have 
Ilegative allitudes, they are imparting a clear message to their children that 
the school is not worthwhile and valuable to them (their children). 
Moreover, the parents [themselves] are likely to lose control o/their 
children's value and destilly. 

2.4.4 Orthographic Problems 

Most writing sys tems operate on alphabetica l principles. Both sendi ng and receiving 

messages thou gh writing require the acquisition of the alphabets along lV ith the names of 

the letters as well as the sounds they represent. Without adequate mastery of these and 

other grapholog ies, communications through reading and writing poses a grea t challenge 

particularly if the language has not developed into a system of writing. 

As Ohan nassia n a nd Ansre (1975 :59-63) suggests before a new language is to be 

introduced into the educational system, 

-
it is essentia! to know whether the language has been reduced to writillg 
whether the orthographies are adequate and whether there is any need/or 
reform or standardization. ...since consistency in spelling is generally 
regarded as desirable for education a! purposes, some consideration is to be 
given to the problem of orthography in most program concemed with 
teaching reading [writing] ill primmy schools. 

Moreover, as Fishman (1968), in Muluneh (2000) stated "where different languages are 

lI sed at different levels of education (primary and secondary), it is advantageolIs to 

students if both languages share the same script in order to save time that might be wasted 

in lea rning new script for the second language. 
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The problem of orthography, in languages which lack traditiona l writing system , becomes 

more se ri ous if loan words are needed in case the native la nguage /mOJher to ngue/ fail s to 

translate technica l terms and scientific term inologies. Such problems prevent from us ing 

the lang uage more extens ive ly and fl ex ibly in schoo ls . In s uch situat ions, the lang uage 

may reso l1 to loan words to incorporate in to the language to compensate it s defic iencies. 

A lthough it is poss ible to incorporate loan words to supplement the la nguage's defici ency, 

too much loan words in the language may put an impression in the learn ers that their 

language is not suitable for lea rning. 

2.5 Opposing Views on the Use of Mother Tongue as a Medium of 

Instruction 

Op inions on the p rovis ion of educa tion in re lation to the use of language as a medium o f 

instruction has been debated among different schol ars , educators, profess iona ls, 

inte ll ectuals and profess ionals. Some argue in fa vo r of the use of mother tonguc as 

medium of instruction because of its pedagogica l, sociological and psycho logi ca l 

opportun iti es (as discusseJ unJer 2.3 .1-2.3.3) it provides to the learners. Wh ile others 

argue aga inst its use on the ground that it may result in social, economic and politi ca l 

plight to the society at large. 

In the section that fo llows, some of these divergent views (for and aga inst) on the use of 

mother tongue in education will be di scussed in some detail. 

2.5.1 Views in Favor of the Use of Mother Tongue 

Schol ars w ho suppol1 the use of mother tongue in education base the ir argument fro m th e 

point of view of the ling ui sti c ri gh ts of the child' s lea rning in hi s/her mother tongu e as 

hi ghli ghted in UNESCO's recommendati on of (195 3: 11) . " It is axiomatic that the best 

medium fo r teaching a child is in hi s mother tongue in (Cumnins, 198 1 :40). " And thi s use 

of mother tongue be extended as late a s tage of educa tion as poss ib le (UNESCO, 1965, in 

McNab, 1989: I 5). Collin s being one of the supporters of mother to ngue education 
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promotes the same prin ciple saying: "La nguage is a bas ic human ri ght; just as there is an 

indiv idual right in thc choice of re li g ion, so is an indi vidua l right to th e choicc o f 

language" ( 1996: 3 54-3 55). 

That mea ns, chi Idren who are depri ved of their right to lea rn in the ir ?wn languages they 

not only fail to perform well in schoo l but also become alienated from the ir own language 

and culture. The negative consequence of violating the ch il d's honored right in learn ing in 

hi s mother tongue has a lso been strongly emphas ized. Cummin s (2006:7) for instan ce 

observes that: 

To reject a child's language in the school is to reject the child. ... when fh e 
message ... "leave your language and culture at the schoolhouse door." 
children also leave a central part of who they are their identities at fhe 
schoolhouse door. When the)1 feel this rejection. they are lI1uch less likely to 
participate actively alld confidently in classroom situation. 

This means that if the chil dren's mother tongue as a language of lea rn!ng is rej ected, they 

fail to perfollll we ll in school because their motivation and interest to learn w ill be 

reduced. This leads to resentment and fru stration on the part of the students and the 

people towards a radica l politica l doctrine (Franke, 1965) in Wolfson ( 1986:352). 

Other proponents of mother tongue education also strongly oppose the idea of rejecting 

the child 's mother tongue as language of lea rning by expressing it as a kind of "forced 

acculturation and a process of stripping identity" (Chin, et a i, 199 1 in Christen , 

1996: II 0) . Other scholars support mother tongue education on the ground that" 

children who are let to learn from materials drawn frOIll literalure of fhe 
language alien to them which may emphasize on the culture, histolY. and 
other contextualization irrelevant to their own ethnicity, this would be 
wasting children's valuable time, and learning would also be devoid of 
meaning to them (Bowen, /977; Tucker, j 977). 

Hence, accord ing to these scholars, chi ldren need to lea rn from histo ricall y and cultura ll y 

relevant content for activiti es in their curri cular materials if they are to progress 

effecti vely in their educational system. 
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Other scho lars promote mother tongue education fo r reasons such as students part ic ipate 

acti\·e ly in the c lass roo m without language hi ndrance G fe ll er, ( 1999: 19); their lea rning in 

their moth er tongue creates a com fortabl e situati on, lower level of stress and deve lop 

competence in the school work confidently, (Schultz, 200 1: 126); they fo rm concepts 

much faste r than when they use any kind of unfamiliar language Wolfson ( 1985:289); it 

ensures the survival of the language and devclopment in its literacy fOIll] as we ll as help 

create a harmoni ous society with equal oppOltuniti es such as jobs
J 

and geographi ca l 

mobil i ty are few among others. 

2.5.2 Views Against the Use of Mother Tongue 

Mother tong ue educa tion though has been supported by many scholars because o f the 

pedagogical , soc iological and psychol ogical oppOltuniti es it offers to children and to 

those of the language speaking nation a lities it a lso meets with strong res istance and 

cri ticism from other scho lars as a radical and misdirected way oflearning. 

Scho lars li ke Hary Broudy (1 975: 175); Hirsch ( 1988); Alt hur Sihles inger, ( 1992); Diane 

Ravich ( 1990b); Olnek (I 990) and Matta i ( 1992) in chri sten, ( 1990: 1-2) argue that 

"educat ing childre n in their mother tongue is di visive and will lock out minori ty groups 

from the system by failing to teach the m to parti cipate both the culture of ones coun try 

and the in te ll ectual and atti stic achi evements of the hum an race". T hat means chi ld ren 

who are let to lea lll in their mother tongue will make the m think onl y about their own 

culture and re fl ect their won local identi fy , as a resul t, they will not have access to muc h 

of the world's knowledge. 

Others oppose mother tongue education stating "Thoug h educating chil dren in the ir 

mother tongue increases parti cipation and combats educational di sadvantages, it 

stimulates ethni c separati st tendency. It is div isive in its principle a nd harmful to the 

deve lopment of a multi cultural and multilingual society (Epstein , 1997; POlter, 1990; 

Padill a, 199 1; in Levine, 1992 :380). 

Other oppo nents of mother tongue educati on also promote the same principl e saying: 
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Separating schools aiong national divisions (by nationality) in education 
within one country is unquestionably harmful and will (only) exacerbate 
latent community conj1icts . ... It affects relationships between different age 
groups and generations of the same family (Lewis, 1962'93) (Garunov, 
1972:7, 11). 

According to these Scholars, allowing diverse languages to fl ouri sh thorough the system 

of mother tongue education can cause division among the 'citizens and may potentiall y 

lead to antagonism among the diverse ethnic ities stemming from language di fferences. To 

avert this situati on, Lewis (1962); Garunov (1972) also recommend that education if 

given in the nation's majority language [offi cial/national) will help create a harmon ious 

society and contributes to nation cohesion and national integrati on. 

Contrary to this assumpti on, Co llins (1996:353) counter argue on the so call ed dom inant 

language use (nat ional or otherwise), as a med ium of instruction so as to mainta in nat ion 

cohesion and politi cal stab ili ty by briefly stating: 

... the use of one language, the dominant language does not determine a 
country's national unity. Diversity of language and national unity can co­
exist. The co existel'lce of two or more languages is rarely a cause of 
tension, disunity or strife. Rather, it is political, economic and religious 
differences as prominent cause for the perceived problems (Col/ins, 
1996.353). , 

That means, allowing diverse languages to thrive through mother tongue education, 

according to Co ll ins, does not perpetuate the language minorit ies for civil stri fe nor does 

it result in regional or nat ional disunity as well as inter group confl ict more than poli tical, 

economic or religious factors . That is why scholars like Monsoon ( 1989 :50) and Gfe ller 

(1999) on the roles di ffe rent languages play in different situat ions and for diffe rent 

purposes briefl y state as follows. 

Different languages have different roles 10 play. The mother tongue has a 
role. The nationality language has a role and the official language has a 
role of its own. They are complementmy and can coexist peacejitlly. 
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That mea ns language p lanning, in a multi lingual cou ntry must balance the use of mother 

tongue nat ional (oflicial) language even a language of wider commun ica tion choos ing 

which roles each language should play in the society. 

Other opponents of mother tongue education, as one of its draw backs, assert that 

"child ren lea rning in them mother tongue are not cogniti ve fl exible and are not abl e to 

analyze lingui stic meaning than are monoling ual ch ildren (Cummins, J 979 b); A lbert and 

(Obler, 1978) cited in Thoni s ( 1981: 162). 

This has been shared by Vigotskii ( 1962) and Tucker ( 1972) who critiqued mother tongue 

as a medi um of instru ction by argu ing that it could inhibit childre n not to express the 

same thought in different languages and not to see their language as one particul ar sys tem 

among many. 

In add iti on thi s, mother tongue education is opposed for reasons such as: 

• The lea rn er w ill be restri cted to his own immediate language communi ty . 

• Lack of adequately trained teachers and trainers 

• T he learner may not expect what other commu niti es offer such as job 

opportuniti es 

• The costs of deve loping every language in their respective nationalities is 

exorbitant 

• Contextuali z ing the curriculum to fit the different cultu res , hi story etc of the 

di verse language communities is time consuming. 

• Switching from mother tongue medium to another medium ·of instruction at a 

hi gher level may create prob lem to children. 

• Learning a language of w ider comm uni ca tion is impOliant for li fe in the 20,10 

century. 

• Newly developed languages are inadequate for science and technology of today's 

world 
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• The re is more than one right way to ta lk and that different languages forms are 

appropriate in diffe rent contexts 

• The learner wi ll not have too much of the worlds ' knowledge 

2.6 Mother Tongue Based Education in Africa 

All Africa n countries are of multilingual communities. In these diverse language 

communities in Africa , impl ementi ng the princ iple of mother tongue as a language of 

lea rning has long been a major cha ll enge to some, particularly due to the language of the 

colonize rs that dominates the system of education during the pre-colonia l period. 

After these countries have gained their independence, they preferred to retain the 

language they have inherited due to several reasons. For instance due to the fact that the 

recognit ion of one over the other of the languages may lead to a seri es of demands from 

advoca tes of other lang uages whi ch they can ill afford (Whitley, 1970; in Fishman, 

1974: 178). Others demand the retenti on of the colonial language in the be li ef that it 

would be imposs ible to rai se the local languages to being the sole vehicle of instruction 

after almost a complete neg lect of their languages fo r a numbe r of yea rs w hil e under the 

co loni al rul e (A ltoma, 1969; cited in Fis i1man, 1974:288) . 

Contrary to these assumptions, countri es like Tanzan ia who had languished under the 

colonial rul e and where the colonial language, Eng lish, was formerly used for al l purposes 

and at all stages, was perfectl y replaced by an Afri can language fo r the purposes English 

had previous ly se rved. 

In add ition to the effOli made by Tanzania to give new dignity to the indigenous language, 

Swahali , so as to serve for almost a ll purposes and at all stages, the fo ll owing Afri can 

countri es, the effoli they have exelied, their determina tion and the sacrifi ce they have 

paid in trying to implement their local language as a medi um of instruction is to be 

appreciated. The fo llowing few paragraphs are devoted to experi ences of the Africa n 

cou ntTies in uti li zing the indigenous language as a medi um of instruction. 
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2.6.1 A lgeria 

Of all the north Afri can Countries which had suffered most in its quest to make Arabic as 

a medium of instruction was Algeria, for it was under French rul e fo r no less than 132 

yea rs (1830- 1962) (Fishman, 1974:289). 

By the year 1962, after 132 yea rs under French rule, " it was almost impossib le even fo r 

most members of Algeri an constituents to express themselves in their own national 

language, Arabic." The most serious problems were the obstacle laid before the 

government in introducing Arabic in to the educational system so as to be used as a 

medium of instruction. 

Fishman (1974:289) described the language status of Arabic in Algeria (after in 

dependence) as follows: 

By /962 the year of independence, it was not swpnsll1g to see most 
members of the Algerian Constituent Assembly in capable of expressing 
themselves in their nalional language, Arabic, nor was il unexpected for 
Algeria to face unprecedenled obstacles in its drive for Arabizing in 
schools. 

During French Dominated Educational System, the time allotted for instruction in Arabic 

language in Alger ia was quite mi nimal, often two hours a week; and even the private 

trad itional Arabic institutions were not allowed to deve lop (Gordon 1964:39; in Fishman, 

1974:289). 

Regarding the seri ous language problems the country was facing after independence, the 

then pres ident of Algeri a, Ben Bella, stated it bitterly in the following terms: 

There has been a contradiction [in Algeria} and these will be one for a 10llg 
lime to come. one feels in Arabic, aile thinks in Arabic but often one 
expresses oneself and cultivates one self in French. The danger is Ihal the 
personalily suffers from disequilibrium which to one extent or another ... we 
[Algerians} need to enter into possession of our language)n order 10 
develop ourselves, to raise our selves" (Fishman, 1974:289). 
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In spite of the prob le ms fac ing Algeri a to raise Arab ic as a med ium of in stru ct ion, within 

one yea r (I <)62- I <)63) , the num ber of hours to tcaching Arabic received a consi de rable 

share of the time devoted to the general curri culum in both primary and secondary schoo ls 

wit h the gradua l increase in the su bsequent years (UNESCO, 1964:3, 1965:4; in Fishman, 

1974:289). 

However, the program towards using Arab ic as a medium o f instruction was hampered 

du e to shOliage of qual ified teachers who teach in the nationality language, w hi ch 

enforced the coun try to ca ll upon for help for material resources including teachers from 

other Arab coun tri es and to resort to mass ive recruitment of teachers some of whom had 

onl y primary school dipl omas. 

Moreover, in order to limit the lower ing of educational standards, the non qua lifi ed 

teachers were made to receive specia l training over a period of s ix yea rs. Training of ncw 

teachers and preparation of teaching and learn ing materials were among the other 

measures taken for effec tive use of Arabic as a medium of instruction . 

As a result of such effort, the prob lems assoc iated with teachers and preparing adeq uate 

material s in Arabic was resolved . In 1965, the use of Arabi c as the language of in structi on 

was app lied to pupils enrolled in grade one and continued a poli cy of rapid Arabaization 

in other grades as well (UNESCO, 1965: I I). 

2.6.2 Morocco 

Before Morocco gained its independence from France in 1956, it was French that 

dominated the educationa l system of tha t country; where as Arabic, the ind igenous 

language was accorded a low status , treated as a fore ign language in its own telTitory . 

However, after independence, it was a fe lt need by the peop le of Morocco to give new 

dignity to their own indigenous language, to serve as a language of leam ing by replacing 

the French oriented educational system (A lto ma, 1957) in (Fishman, 1974:286). The pl an, 

however, had not proceeded without facing two opposing trends. The oppos ition was 
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based on nati onali sm and reli gion on one side, and of pedagogica l conside rations on th e 

other. 

Those who were strongly associated with nationa lism and Islam favored an immedi ate 

and max imum Arabi zat ing; whereas others, though, accepting lhe importance of 

Arabiza tiong, prefelTed their pupils to be provided with basic education in French and to 

maintain an effective educational system than to proceed with Arabic language. 

An editoria l publi shed in "AI-Istig lal" in October 16, 1956 refl ected the dimension of thi s 

problem by saying: 

If we are happy /0 see our languages finally given the ill/pOrlallce il 

deserves, we are no less eager that our children go 10 school. If the nUll/ bel' 
of leachers capable of leaching in Arabic is sufficient, we would peer see 
0 /11' children leam French rather Ihan leavillg thell/ in Ihe slreels. Zarlil/ an 
(1964: 158-159) cited ill Fishman (J9 74:286). 

" 
Morocco 's people skeptiasm for transition fro m French to Arabic language stem from the 

beli ef that Arabic may not be uti lized as effi ciently as French language as a medium or 

in structi on for Arabic language by then might have lost sight of facts, 

Fi nally, a consensus was reached for Arabic to serve as an offi cial educational language. 

As per the Ministry of Nati onal Educational Plan of 1956- 1957 , Arabi c was used as a 

medium of instruction for the first time in grade I and instructi on in the remaining 4 

grades was made to be equa ll y divided between French and Arabic (A ltoma , 195 7) in 

(Fishman 1974 :287). Nevel1heless, by the end of 1958, due to sholiage of qualifi ed 

teachers and inadequate plann ing, the effoli to Arabize primary schools resulted In 

lowering in the qua li ty of education (A I- toma, 1956) writing for (tlNESCO, 1961 ; In 

Fishman, 1974 :287). 

In order to overcome the shortage of qualifi ed teachers and other pedagogical materi als, 

the country has to tum to other Arab countries for guidance and ass istance. Thi s gave ri se 

to the formation of Arab conference on Arabiza tion held in Rabat in 196 1. The 

conference studi ed all the problems that faced Morocco. It made all the necessary 
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preparat ions, trained teachers and prepared pedagogical material s in Ara bic in diffe rent 

subj ects. This laid thc foundation for continuous progress to bc made in Arabi Ling 

Morocco's edu cat iona l sys tem. 

UNESCO's yea r book for 1965 states that by October 1964, prImary education In 

Morocco was entirely Arabized as language of instruction (Fishman , 1974:287). 

2.6.3 Tunisia 

Among those few North Afri can coun tries that had exerted a tremendous effolt to make 

Arabic as a medium of instruction , at least at lower primary level was Tunisia. 

Despite such a strenuous effort made by the Tunisian government to use Arabic as a solc 

medium of instruction , the dri ve for immedia te Arabization was not destined to prevai l 

(Lelong, 1956:4 15-422; Gordon, 1964:74 cited in Fishman, 1974:288). A desperate 

shortage of qua lified teache rs and the absence of adequate instructional materia ls almost 

forbade Tuni sia for such action as much as it had been des ired . Arab Information Ccntcr 

( 1966; 247-248 in Fishman 1974:288). 

. 
However, because of Tun is ian government and other progress ive ed ucat ionalists firm 

determinati on and effort, the program was ab le to make well -timed progress. Hence, 

du ri ng the first two years of indepcndence ( 1956-1 958), educat ion in the first and second 

grade had been Arabi zed, but bil ingual instruction (in French and Arabic) was proposed 

in the remaining grades. Contras ti ng this view however, an officia l document maintain s 

that the majority of subjects were taught in Arabic during the last four years of primary 

school (Arab In format ion Center 1966:248; in Fi shman, 1974:288). 

As have been shown in the chapter that preceded, the experiences of those three north 

African countries, parti cula rl y Algeria with diverse language communities, might givc a 

lesson to other African countri es who even consider, the use of a singh~ language withi n a 

linguistica lly diverse com muniti es, is a cha llenge to utili zc for educa tiona l, ad min istra ti ve 

and other purpose which these countri es have otherwise proved poss ible. 
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CHAPTER THREE 

Research Design and Methodology 

3.1 Method of the Study 

The objecti ve of thi s study was to inves tigate into the opportuniti es and chall enges o f 

teaching and learning in Sidamigna as a medium of instructi on in the first cycle primary 

schools of some randoml y selected Weredas of Sidama zone and one purposely se lected 

Kifle Ketema Administrative town. The study was intended to forward poss ible solutions 

to the problems identified while implementing the mother tongue program into prac ti ce. 

To achi eve thi s end, a descriptive survey method was empl oyed. 

3.2 Sou rces of Data 

The data sources for the stud y were: 

I . Fil·s t cyc le primary school Sidama language subject teachers, students and 

principa ls 

2. First cyc le primary school students' parents 

3. Zonal, Wercda and Kifl e Ketema Educati on bureau o ffi c ials o f the sample schools. 

3.3 Population Samples and Sampling Techniques 

Sidama zone consists o f greater homogeneous social group. Being homogeneous in many 

respects and pa rti cularl y with regard to language in education at first cycle primary schoo l 

level, se lection o f a few representative samples is believed to throw light upon the whole 

population. Thi s was supported by Aggarwal (1991 :21 8). 

In the study, s imple random sampling, purposive and availability sampling techniques 

were employed. Hence, oul of a total of 2 1 Weredas in Sidama zone, two Weredas were 

se lec ted by appl ying s imple random selection technique. These Weredas were: Shebedin o 

Wereda and Wondogenet Wereda. From each Wereda, one school 'Was selec ted using 
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simple random sampling technique. These schools were: Leku Primary Sc hoo l from 

Shcbcdino Wercda and Baja Primary Schoo l from Wondogenet Wered.a. 

In addi tion to the randomly selec ted two Weredas in Sidama zone, Tu li a Kifl e Ketema, 

under Awassa Admini strative town comprisin g of 11 primary schoo ls which a lso employs 

Sidami gna as a medium of inst ructi o n, was se lected using purposive sampling techni que 

to understand the characteri sti cs of urban schools with regard to language in ed uca tion. 

Hence, out of total of 11 schools from Tulia Kifl e Ketema admini strati ve town , Bushull o 

Primary School was se lected by appl ying s imple random sampling technique. 

In case of the selection of student respondents, from the sample population, 40 students of 

grade 4 from each school i.e, a tota l of 120 students were selected using simpl e random 

sa mpling technique out of which 106 questionnaires were filled and re,!urned . As has been 

mentioned earli er, only grade 4 students from the sample schools were se lec ted in the 

study w ith the belief that they are matured enough to provide the informati on needed to 

the ques tionnaires and focu s group discuss ions and to have at least stayed in the schoo l 

(highest level) for more than three years learning through their mother ton gue 

(Sidamig na). 

To I'epresent samples for teachers, all those teachers who teach the subj ec ts that are given 

in Sidami g na were selected by app lyi ng avai lability sampling techniqu e. That mean s, a 

total of nine teachers, three from each school were subjects of the study. One teacher, the 

tenth one, didn ' t return the questi onnaire. 

S ince the study mainl y focu sed on the issue of mother tongue, those teachers who teac h in 

Amhari c and English wee excluded from the study, Moreover, to obta in data pena ining to 

conditions at a highe r level whose rol e type and responsibility is to see to it that mother 

tongue education is effectively implemented, three directors, one from eac h sample 

schools were se lected using ava ilability sampling technique. Moreover, four education 

bureau offic ia ls: two from Weredas one from Zonal and one from Kefle Ketema were 

se lected us ing purpos ive sampling technique. 
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CHA PTER FOUR 

Presentation, Analysis and Interpretation of the Data 

In the chapter that follows, the data that had been gathered though questionnaires 

inte rviews, focu s group discussions wi ll be presented, analyzed and interpreted both 

qualitative ly and quantitative ly. 

4.1 Background Information of the Respondents 

Items re lated to age, sex, qualification , service year and mother tongue of those teachel's, 

students, parents, principals and educa tiona l bureau offic ia ls who responded to the 

questionnaires and interviews is presented in table 4 .1 below. 

Tab le 4.1 Backgrollnd of the Respondents 

Res w lld cli ts 
No Itellls Teachers Slu(knts "rincipals EnOs' )'an' lIls 

No~9 'X. No 106 'X. i\' o 3 'X. 1\' 0- 4 'X. 1'\'021 'X. 
I Sc .~: A. Male 5 55.56 65 61 .31 ) 4 100 14 CJ6.67 

0. Female 4 44.44 41 38.68 7 JJ.J3 
T,lla] 100 106 100 ) 4 100 ~ I 100 

I~- Ag. ... : A.IO· 12 65 61.32 
13 .13·15 D J 1.1 3 
C. 10-19 8 7.55 
D. 20-24 9 22.22 -
E.25·29 2 1111 -
F.30-34 I I - - I 4.76 
G.35·)9 22.22 I I 25 ; 23 .81 
H. 40-4 1 2 II II I 4 1t) .OS 
L 45·4<) I 2222 3 75 4 19.05 

.I . >50 2 11.1 I 7 33.3J 
I (lt al 9 99.99 ) 4 100 2 1 100 

) Lducaliollallcvc l 
A. Certificate 9 100 -
13 . Diplol11:l 3 2 50 
C. First degree 2 50 

TOlal 9 100 4 100 

4 Service ill year 
A 1·5 3 33.J3 I 
3 . 6-1 1 
C. 12-15 3 33.33 I 
D. J (1-20 I 2 50 
E. 21 -25 2 22.22 2 50 
F. 2(1-30 I I 1. I I 
G >30 

TOlal 9 99.99 . ' • 100 

5 Language 
A Sidamign:t 7 7778 89 83.96 2 66 .67 4 100 15 7 1.43 
B. Non Sidam.1S 2 22.22 17 16.04 I D.33 6 28.57 

To\al 9 100 106 100 J 100 4 100 21 100 

N.B:- A - Sldal1l lgna = Native Speakers ofS ldal1l lgna B - Non Sldalllas - (Teachers, Students and Pnnclpals) 
Teachers and Princi pals - bilinguals who speak the student s· mother tongue 
Students· who C<ln speak Sida migna among themselves and to address the lerlc her ill the classroom.(ill the teachin g lea rn ing process) 
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As indica ted in table 4. 1 (5550%) and (44.44%) of the teachers \\'ho filled in Ihe 

quest ionnaires were males and females respective ly. What this result seems to suggest is 

that si nce there is almost a balance in gender between male and female teachers, feillaies 

are competing with their counterpart males in joining the teaching profess ion. Moreover, 

from among the respondents of 106 students, 65 (6 1.32%) are males and 41 (38.68%) arc 

female students whi ch shows that there is a ratio of imba lance between the two groups. In 

addition to thi s, regardi ng gender, all educa tion bureau offi cia ls, and school principals are 

males, 100% in each case. Wl1ereas, the percentage of male parents exceeds the femaic 

respondents by 50% i.e. 14 (66.67%) Illales and 7(33.33%) femal es res pect ively. T hi s 

shows that the partic ipation of females in the educationa l leadership in the zone is very 

low. The office work is mainly domi nated by males by v iliual of their tra ini ng and access 

to special areas of lU10wledge and skill . This in tum will have influence on feilla le 

education as lack of role model. Even male parents seem to have much grea ter role to 

play in making dec isions publicly concerning the school a ffairs of their childrcn 

With respect to age, more than 55% of the teachers. 66.67% of the principa ls, 25% of 

education bureau offic ials and 28.57% of the parents fall within the age range of 20-39 

years, where as the remai ning, 44.4% of the teachers, 75% of education burea u officials 

and 71.43% of the parents are with in the age range of 40-50 yea rs. This impli es that bo th 

the young and experi enced teachers are involved in teaching the young generation in the 

zone where there is a poss ibi lity of sharing experiences in areas of inadequacies and 

deficienc ies with respect to knowledge and skill . Moreover, as the data revea ls, 75% of 

educati on bureau offic ia ls are within the age range of 40-50 years . Hence, the presence of 

more matured ed ucation bureau offi cia ls makes the response (they g ive) to be more 

re liable. 

With regard to students' age, the majority, 61.32% of the students, fall within the agc 

range of 10- 12 yea rs; where as 3 1.1 3 and 7.55% of thcm are w ithin the age range of 13-

15 and 16- 19 yea rs respective ly. Thi s impl ies that the introduction of mother tongue 

educati on system has provided opportun iti es not onl y for school age children, but a lso to 
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the qu es tionnai res and in terviews are speake rs of Sida migna whi ch is beli eved to ma ke 

the stud y more valid and re liab le . 

4.2 T he Reaction of Students, Teachers, paJ'ents and Principals 

T owal'ds the use of Sidamigna as a medium of Instruction 

The effec ti veness of language po li cy in education is dete rmined by the feelings teachers, 

students' parents, the community, etc have towards its use for instructional purposes and 

on the purposes and benefits it offers to the participating groups. 

Hence, a c lear understand ing on the benefi ts and purposes of using mother to ngue as a 

mediu m of instruction by those beneficiaries is something that has. to be under lined. 

Following are the responses of students , teachers, parents and principals on the use of 

Sidamigna as a medium of instruc ti on. 

4.2.1 Students' Response towal'ds Using Sidamigna as a Medium of 

Instruction 

In tables 4.2a-(page 4 1) the responses obtai ned from students regarding their reaction 

towa rds the ir own language (Sidami gna) as a medium of instruction is presented . 

Tab le 4,2a: Students' Opi ni on towards Lear ning in their own Mo th er Tongue 

(Sida migna) 

No Items 
SA A UD DA SD TOTAL 

No 'Yo No % No % No 'Yo No 0;;. i\o ·x. 
7 I am happy to learn In 67 63.2 t t 3 1226 8 7.55 8 7.55 10 9 .43 , 

S Ida l11a lanl.!uage 
10 My learni ng in Sidama 76 7 1.70 18 16.98 2 1.89 4 3.77 6 5.66 , , 

language has helped me to 
ac tively participate in the 

I class room through asking 
and answering Questions I 

15 Learning in my mother 44 4 1.50 25 23.6 13 12.3 17 16.0 7 6.6 , 

tongue has helped me to 
fee l proud and have 
confidence in my se lf 

2 1 t would be happy if I 34 32 .08 10 9.43 II 10.3 8 24 22.64 27 25 .4 7 , 

continue learning all 
subjec ts in Sidamigna 

. beyond .rade 4 
Keys SA ~ Strongly Agree A ~ Agree UD - Un Decided D - Disagree SD - Strongly D isagree 
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As the data in item 7 of (tabl e 4.2a) shows, out of the total of 106 students, 80 (75.47% ) 

of them had optimistic view towards learning in thei r own moth er tonguc . Out of th is , 

67(63.21%) of the m showed the ir strong agreement and 13( 12.26%) of them with 

agreement. To the contrary, a small number of respondents, 18 (16.98%) of werc 

pess imist ic towards leallling in their mother tongue showing by 10(9.43%) strong 

di sagreement and 8(7.55%) di sagreement. The remaining 8(7.55%) of them took neutra l 

positions. Over all, more than 75% of the students were evaluated significant ly in fa vour 

of learning in their mother tongue (Sidamigna), a fact that encourages the furth er 

implementation of mother tongue education at the level it is being given now. 

On the other hand, those students who had pessimistic view towards leallling in there 

mother tongue were given the opportunities to state their reasons through taped focus 

group discuss ions. They forwarded the following points as their major reaso ns: 

• Our lealll ing in Sidam igna does not have continuity in the subsequent grade levels. 

It terminates at grade 4 level. There after, the mediu m of instruction will be ill 

Engli sh . 

• Sidama lang uage is our own, we already know it, from the time we were born . We 

and our parents can speak and use it fluently. We want to learn in either Amhari c 

or Eng li sh which are languages of wider communication. 

• Our parents are not happy in our learning in our mother tongue. They wou ld rather 

pre fer our lea rning in Eng lish . 

• Job opportunities elsewhere are ava ilable for those who speak Amharic and 

Eng lish in our own country itself. 

• We don't get much knowledge through learning in our own language alone. 

One ve ry interesting poin t forwarded by the majority of the respondents duri ng the group 

interview was quite illuminating. In their statement they sa id "We are happy for our 

language is used as a language for education on equal footings with those of other 
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languages even eq ual to those ones dominant in the country. Us ing our own language, we 

are also able to fol low our lessons without difficulty. Thi s g ives us to have the 111 0 ral and 

confidence in our own language." This shows that the students appreciate and approve 

learning in their mother tongue but lack the commitment and interest to prac ti ca ll y use it 

for instructional purpose. They prefer to learn in either Amharic or English. In line w ith 

thi s, the students choice of Amharic and English seems to go in line with what Gfeller 

(1998: \93) has also stated , "Amharic and English are relevant language to enable 

geographi cal, social , and inte llectual mobility on national and international level " . 

Concern ing item 10, the vast majority of the students, 94(88.68%) of them agreed that 

their leallling in Sidamigna has helped them to actively paliicipate in the classroom 

through asking and answering questions. Thi s received support by 76(7 1.70%) strong 

agreement and 18( \6.98%) agreement. On the o ther hand, on ly 10(9.93%) of them 

showed their disagreement by 4(3.77%) disagreement and 6(5.66%) strong disagreement. 

The rest, only 2( 1.89%) of item gave neutral ratings. As th e data revea ls, the majority of 

the students asserted that their learning in their own language has helped them to act ive ly 

p3l1icipate in the classroom without being hindcrcd by lack of language. It has helped 

them express their ideas/thoughts without diffi culty. As Gefller also states "Learning in 

their mother tongue, enhances understanding and frees the thinking of the child . It he lps 

to express the ir ideas with case and confiden ce" ( 1999 :9, 19). 

In line with this, Hoben (1994: 167) also states that students achi eve better academicall y 

because the medium of instruction is in their mother tongue which can reduce difficulties 

lea rning through in a second or foreign language. 

In response to the question of whether their (the students') learn ing in their mother tongue 

has helped the m to fee l proud and have confidence in themselves, the great majority, . 
69(67.86%) of them showed their agreement that it had helped them to feel proud and 

develop confidence in themselves in which case, 44(41.50%) with strong agreement and 

25 (21.70%) with agreement. On the o ther hand, 24(22.6%) of them i.e. 17 (16%) and 7 

(6.6%) of them expressed their strong disagreement and di sagreement respectively that it 
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(their lea rning in mother tongue) didn ' t help them to fee l proud and have confid ence in 

themselves. The re maining i3 (J 2. J 3%) of them were indillcrenl. That mean s the 

students lea rning in the ir mother tongue was a great opportuni ty for them to fee l proud 

and deve lop confidenc e in themselves and in that of their own language as equall y use ful 

as language for learning and for developing into a writing system. However, those 24 

(22 .6%) of the students who were aga in st is so mething that should not be over looked . 

The taped foc us group discuss ion with parents in one of the sampl e schoo ls revea ls that 

Illost of the parents consider the ir children 's leaming in the mother tongue as an 

impos ition aga inst their will . 

The data whi ch received support by the maj ority 69(67.86%) of the respondents above is 

also in line with what scholars have stated in that "Children 's lea rning in their mother 

tongue gives them pride in their own language and culture" (Wolfson , 1985:392); and 

"Chil dren whose language has been in troduced into the school system develop a sense of 

ownership and se lf confidence in their own capac ity to leam" (Gfell er, 1999:8). 

As item 2 1 ind icates, students were asked if they favor the extension of usin g Sidamign<1 

as a med ium of instruction beyond grade 4. For thi s, the majority, 51 (48. 11%) of the 

students rej ec ted the ex tension , and 44(4 1. 51%) favo red the extens ion above grade 4, and 

II ( 10.38%) had reservations. Those students who rej ected tile ex tension were 

approached through focus group interview and open ended questi ons to brie fl y state their 

reasons. T he students who mi sclaimed the extensions gave the followin g as the maj or 

reasons. 

• We don ' t start our educatio n from kindergarten 

• Learn ing through Sidam igna will take us no where; 

• The desperate shortage of textbook that prevailed at present at grade 4 level wi II no 

doubt be more serious as we go fUliher in the subsequent grade levels. 

• More jobs are avai lab le through mastery of either A mharic or Ehglish; 
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• Advanced education in Ethiopi a is avai lab le in English not in S idami gna. 

T hi s shows tha t the exist ing desperate shortage of educa tional materi als in their own 

language and the role Eng li sh and Amhari c playas lang uages of w idel' communicat ion 

which fac ilita te geographical social and intellectual mobility seems to di scourage the m' 

form learning in their mother tongue. Moreover, the use of the mother tongue is restri c ted 

to on ly at grade 4 leve l; thi s put suspic ion on the students not to continu e lea rning in their 

mother tongue. 

Table 4.2b: T he Opi nion of Students towards Learni ng in Sidamigna vis-a-vis ill 

Amharic and E nglis h 

No It ems 
SA A UD DA SD TOTAL 

No v"...;! No % No 0;;) No 'X) No % No '% 
8 Learning 111 Sidam3 20 18.87 2 1 19.8 1 19 17.93 33 3 1.1 3 13 12 .26 - -

la nguage is wasting my 
lime Ihat I ca n use for 
learning III Amhar ic or 
El1glish 

11 Since J already know 5 1 48.11 3 1 29.25 9 8.49 5 4.72 10 9.43 - -
Sidam3 language, I 
prefe r to ieJrn in 
Amha ric or English 
whic h are the official or 
il11ernat iona llanguages 
respectively 

12 I can eas ily understand 46 43.40 29 27.36 17 16.04 8 7.54 6 5.66 - -
Ihe subjects tha t are 
taught 111 Amha ric or 
Eng! ish be tter Ihan 111 

Sida m3 language 

Keys SA = Strongly Agree A = Agree UD = Un Dec ided D = Disagree SD = Strongly Disagree 

Regardi ng item 8, students were asked to respond whether or not the time they spend 

lea rni ng throug h the med ium of their own language is a was te of time for learni ng in 

either Amharic or English. 46(43.39%) of the students expressed their di sagreement th at 

the time they spend leal11 ing in thi s own language is not time wasted for lea rning in e ither 

A mharic or Engl ish. Th is received favour by 13(12 .26%) strong agreement and 

33(3 1.13%) disagreement. To the contrary, 41(38.68%) of them showed the ir agreeme nt 

that the ir lea rning in S idamigna is wasting their time w hi ch they could have used for 
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lea rning in either Amharic or Engli sh. Out of thi s, 20( 18.87%) with strong agreemcnt and 

Relating thi s data (item 8 above) with that of the data in item 7 of tabl e 4 .2a, the studcnts 

favorable response wi th only 46% (fo r item 8) relat ive to 80% (fo r-item 7, tabl e 4.2a) 

indi cates that the students seem to show patriotic feeli ng or ethni c loyalty when 

cx press ing the ir happiness to learn in their mother tongue (as item 7 o f tab le 4.2u 

indicates). On the other hand, thei r preference to lea rn in Amharic or Engl ish (item 8 o f 

table 4.2b) shows that s ince the students learning in S idaminga terminates at grade 4 

level, they seem to consider that the ir leaming in thi s (present) situati on will have li rtle 

effec t on their li fe. 

The respondents agreement by 38.68% IS 111 line with what Spolsky (1972:3) has also 

stated" "The first few years spent in school acqu iring competence or knowledge in the 

home language is considered wasted. Such students consider the SC11001 language as a 

language b3ITie r w hi ch blocks their lea rning, di scourages their efforts and reducing the ir 

chances of success in the educationa l system." 

The data in item II reveals that the majority of the students, 82(77.36%) of thclll showed 

grea ter preference to English and Amharic rather than to Sidam igna. This was confirmcd 

by 5 1 (48 . 11 %) and 3 1 (29.25%) strong agreement and agreement respec ti ve ly. Thosc 

who preferred Sidamig na to Amharic and English (the offi c ial and internationa l 

languages) respecti vely accounted to on ly 15 (14.15%), out of which 5 (4.72%) and 10 

(9.43%) of them showed their di sagreement and strong di sagreement respect ive ly, where 

as, a sma ll percentage of the students 9(8.49%) of them expressed neither their agreeillent 

nor di sagreement to the same question. 

S illlilarl y, in item 12 , students were also asked whether or not the subj ects taught in 

Amharic and Eng li sh are better understood than those subj ects (taug ht) in Sidam igna. For 

thi s, 75% of them confirmed that they can easil y understand their lessons through the 

medium of Amharic or Engli sh . Only a small proportion , (13.20%) of them expressed 
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their v iew s that they have easy access to their lessons us ing S idamigna as a medium of 

Instructi on. i hc rClllClllllng, i i ( i 0.U-l%) ofth clll \I·cre In be t\\·ccn thc t\\·o cx tremes . 

Relating these findings, (items II and 12), to those in items 7, 10, and 15 in tab le 4 .2a, 

one poss ibl e interpretation of these findings is that there seems to be conflic ting emot ions 

among the students in the use of Sidamigna (as compared to Amharic and Engli sh) as a 

med ium of instruction. Their fee lings are complex. They seem to have taken ac ti ve 

interest and committed to leam in their own mother tongue, S idami gna. They beli eve that 

they are happy to lea rn in their mother tongue (item 7), they also confirmed that the ir 

lea rning in S idamigna has helped them to actively p3liicipate in the c lass room, to follow 

the ir lessons w ithout diffi culty (item 10) and even to feel proud and to have confidence in 

themselves ( item 15). But they took a finll stand towards using Amharic and Engli sh as a 

med ium of instruct ion at the expense of all the opportunities they con fi rmed thei r lea rn ing 

in their mother tongue has provided them. This is a clear indi cation of the fact that 

students di splay a sort of love-hate complex associated with the moti vati on to lea rn and 

dec ision to make rega rding their own language as useful for educa tional pUllJose. As the 

responses cons idered so fa r ind icate, it can be concluded that the majority of the students 

do not prefer to lea rn in the ir mother tongue. A lthough the students enj oy and approve 

instruction in the mother tongue, the fact that the offi cial language, Amharic and the 

in ternational language, Eng li s h as a language of wider communicat ion see ms to affec t the 

teaching and leaming in S idamigna in the zone to be acceptable. 

Th is analys is receives support fom1 Fishman (1974:53) w ho bri efl y stats that "Not a ll 

languages are equall y competent to fulfill a particular indi vid ual needs at any ti me when 

several languages are availab le". He fUliher s tates that a person may be wi lling to accept 

one language for some purpose, for some pUIlJoses, he may find it suitable; in other 

circumstances, he may have a firm negative attitude towards it. Conflict can occur in the 

sa me person between his indiv idual needs and capacities, and on the other, the demands 

of the group to w hich he is affiliated " (Fishman, 1974: 55). 
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Table 4.2c : Students' Response on the Opinion of Parents and the Community 
- -, -

No Items 
SA A LJIJ IJA SD TO!.II. 

No %. No % No % No ty., No %, No 'X. 
9 My parents do not support 39 36.8 21 19.81 13 12.26 12 11.32 21 19.81 

my learning "' Sidalll3 
language I 

16 The language community 39 36.79 23 21.70 8 7.55 15 14 .15 21 19.81 -
do nol support [he teachin g 
and learning in Sidama 
Ian "U;'I.!:!:C 

18 My parents have 55 51.89 18 16.98 I I 10.37 13 12.26 9 849 
understood the purposes 
and th e benefits of learning 
in SidanlO lan[fua.~e 

As the data in item 9 (table 4.2c) indicates, the vas t majority, 60(5 6.6J %) of the students 

reported that their parents do not suppOli their learning in Sidamigna out of which, 

39(36.8%) with strong agreement and 21(19 .81%) of them with agreement. For the same 

question, 33(31.13%) of the students responded favorab ly that their parents support their 

learning in their mother tongue out of which 12( 11.32%) and 21(19.81%) with 

disagreement and strong disagreement respecti ve ly, where as a small percentage of 

students, 13 (12 .26%) of them gave neutral ratings. 

Similarly, to the ques tion of whether or not the language community fa vor the teachin g 

and learning in Sidami gna, (see item 16, table 4.2c) the maj ority of the student s 

62(58.49%) also responded that the community do not favor of the teaching and learning 

in S idamigna. This was specificall y confirmed by 23(2 1.70%) agreement and 39(36.79%) 

strong agreement. Onl y a significant number of students 8 (7.55%) do not have a say in 

thi s. 

The results in the two data is a clear indicator of the fact that the purposes and benefits of 

teaching and learning in the mother tongue has not mu ch deepl y penetrated into the minds 

of both the parents and the community. This was further confirmed through focus group 

discuss ions with teachers and principals who also stated that "Some parents and the 

communi ty are not yet well aware of the purposes and benefit s it offers to their chil dl"en 

as well as to the parents and the community themselves" The teachers' response indica tes 

that there seems to be lack of face-to-face contact with both stakeholders prior to and post 
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impl ementation of the mother tongue program. Th is in term ca ll s for EBOs and othe r 

concern cd bodies to go up to the co mmunity with iniliati ves of the i~lVol vc lllcnt or bo th 

parents and the community. It rather seems that EBOs and concerned bodies neve r init iate 

the community's invol vement in the education of the ir chi ldren us in g thei r mothe r tong uc .. 

The respondents further confirmed that "Even those w ho initi ate parents and the 

community to send the ir children to learn in the ir mother tongue send the ir own ch ildren 

to schools which does not employ their mother tongue as a m edium of ins truction." The 

remark g iven by teachers respondents is a lso inline wi th w hat A lemu ( 1999: 12) has 

written saying: " fl1rnC9" tP'/ flIl'I' '''l .f'1'\ . I't'I.~0'l "'Ol"'<>:)~ I' (, . t'l'/'Ol·'} ~n~~ nan ,, ;,' 
r..t:;f'fm·'} M,"'lC~' (JJ.\?,u'l.J'{J"·9"<;, :"9"UC+ n.'lq'· (JJ{J,\?m· {JI'\O'U'{J "'9"<;J, nt'l.~9"~' 

=CJ1C I'fl;:J';)'-'/ :/' {J1'\"'l.=M;/'(JJ· t,"'lC;;',} .f'11(JJ')·('·1'\· C]l'\fl." : I'CJ-/' (JJ.'} (,'1"1'\. qt'\i,~(JJ . 

.f' -/'1'\ 'I'r.. " 

Students benefit w hen parents understand the advantages of the ir children' s lea rning in 

their mothe r tongue and when they are involved and suppOJi their schooling (G udmund , 

2003. 90). In line with thi s, students were asked the ir opinion w hether o r not their parents 

have understood the purposes and benefi ts of the ir leaming in their mother tongue. For 

thi s , (item 18), the majority 73(68 .87%) of them be li eve that the ir parents have 

understood the a ims and purposes of leaming in the ir (Students) mothe r tongue. This was 

specifi cally suppolied by 55 (5 1. 89%) strong agreement and 18 (16.98%) agreement as 

opposed to 22 (20.75%) disagreement out of which 13 (12.26%) and 9 (8.49%) by strong 

di sag reement and disagreement respectively. The other, 11(10.3 8%) of them didn't have a 

say in thi s. R e lati ng thi s data w ith the data in item 18, though the majority of the students , 

73 (6 8.87% of them COnfi 1l11ed that the ir parents have unde rstood the a im s and benefi ts o f 

learning in their mother tongue, the parents seem to have taken a firm s tand towards their 

children 's lea rning in thei r mother tongue. The focu s group di scuss ion w ith students 

brought the sam e results . They stated that their parents are not in support of their learni ng 

in their mothe r tongue. The focu s group interview with parents which reveals their 

preference to Amharic or English, the majority of w hom preferred Eng li sh rather than 
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Sidam igna as a medium of instruction, shows that the parents are not in support of their 

children 's learning in thei r mother tongue. 

Tab le 4.2d: Students ' Opinion on Tellchers ' C ompetency and Co nsistent Use of the 

Language in the Classroom 

No Items 
SA A UD DA SD TOTAL 

No %) No '!II) No %, No % No '!III No '!Ill 
17 I can eas ily 55 5 1.9 33 3 1.1 3 7 6.60 7 6.60 4 3.77 - -

understand when 
the teacher 
teaches Sidama 
language subj ects 
in S idami gna 

19 Our teachers 75 70.75 17 1604 11 10.3 8 - - 3 2.83 - -
have adeq uate 
knowledge in 
teaching in 
Sidam(l language 

20 Ollr teac hers 23 21.70 16 15.09 15 14.15 38 35.85 14 13.2 1 - -

teach LI S all 
Sidama language 
subjects only in . 
Sidamigna 

As the data in item 17 indicates, the vast majority, 88(83 .02%) of students have no 

d ifficulty understanding the ir teacher when he teaches Sidama language subjects in 

Sidamigna. Only 11(1 0.37%) of them face difficulty understating the ir teacher. 7 (6 .60%) 

of them did n ' t have a say in this. That means the majority of the students can effecti vely 

comilluni ca te with their teacher in the classroom in the teaching- learning process; and this 

in turn shows that the teacher has both the skill of teaching and knowledge of the subject 

matter. 

Regarding item 19, 92 (86.59%) of the students expressed the ir agreement that the ir 

teachers have adequate knowledge in teaching the subjects they leam in Sidamigna; 

where as, only 3 students (2.83%) of them expressed their disagreement; and the rest II 

( 10.38%) of them have reservations on the teachers effic iency in teachi ng in Sidamigna. 

As the data ind icates , mu ch greater percentage of the students i. e. 92 (86.76%) of them 

approved the teachers skill and kn owledge in Sidamigna. That means the ir teachers can 
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effectively impar1 their knowledge to their students using Sidam igna as a medium of 

ill s t 1' L1 C t ion. 

The data in item 20 also indicates that 52 (49.06%) of the studen ts showed their 

disagreement that their teachers use onl y Sidamigna while teaching Sidama language 

subj ects; and onl y 39 (36.79%) of them showed their agreement that their teachers are not 

consistent in using Sidamigna in the teaching lea rning process, and 15 (14.15 %) of them 

gave neutra l ratings. As the data shows, teachers are not cons istently ,l.lsing Sidamigna in 

the teaching learning process. T hat means, they sometimes code swi tch or trans late from 

Sidamigna to Eng lish or Amharic and the vice-versa . This aga in tes ts the teachers 

knowledge o f English/A mhari c who mi ght no t have adequate knowledge in e ither of the 

two languages. Though translation is possib le for words that do not ex ist in the target 

language, and to whi ch the language is short of new terminologies. Too muc h emphasis 

on translation may put the impression in the minds of the children that Sidamigna is not 

adequate enough for instructi onal purposes . 

4.2.2 Teachers' Response towards the Use of Mother Tongue (Sidamigna) 

as a Medium of Instruction 

Regarding the opinions teachers have towards us ing S idamigna as a medium of 

instruction in the first cyc le primary schools , teachers respondents were asked to rate 

pertinent ite ms as: s trong ly agree, agree, undecided, di sagree and s trongl y di sagree. The 

results of the findings are summarized in table 4.3a next. 
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Table 4.3a: Teacher' Opinion towards Teaching in Mother Tongue (Sidam igna) 
~~- -

SA A UO 0 SO TOTAL 
No Item N N N No % No % (X, (X) (X) No (X, 

0 0 0 

I Sidama language IS - - 2 22.22 - - 5 55 .56 2 22.22 9 100 
difficult to teach " 

3 I pre fer to teach in 2 22 .22 2 22 .22 - - 3 33 .33 2 22.2 2 9 100 
Anlharic or English 

I ratter than in Sidami o-na 

6 The time spent for - - - - - - 8 88.89 I 1111 , 9 100 i 
teaching children in 
the ir mother tongue 
(Sidamina) is time 
wasted for teaching in 
Amharic or English 

14 I support teaching and 5 55.56 2 22.22 - - 2 22.2 - - 9 100 
learn ing in Sidamigll3 
if extended beyond 
grade 4 

As can be seen in item I of tab le 4.3a teachers were asked if Sidama ranguage is difficult 

to teach. According to the data gathered, the majority, 77.78% of the teachers didn ' t 

beli eve that the language is difficu lt to teach with 55.56% disagreement and 22.22% \lith 

a stron g disagreement. On ly (22.22%) of them agreed that the language is diffi cult to 

teach. One possible interpretation of this data is that a lthough the teachers who leach in 

the language for the subject they are trained to, belong to the language communi ty who 

share the same language and cu lture with the participating students, the inadequ acy of the 

duration of the tra ining program they have undergone through whi ch lasts for a maximulll 

of 10 months , a few weeks and in some cases a month old training duration is be li eved to 

be the cause. This has been confirmed through taped focus group interview held with the 

teachers themselves all of whom (100%) of them stated that the training program was 

insufficient demanding additional training offerings. 

As shown in item 3 of table 4.3a, more than 55% of the respondents don't prefer to teac h 

in either Amharic or English wi th 33 .33% of di sagreement and 22.22% wong 

disagreement. To the contrary, 44.44% of the respondents would prefer to teach in either 
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Amhari c or Engli sh rather than in Sidamign3 with 22 .22% ag ree ment and di sagrecment in 

cach case. This ques ti on was treated in focus group interv iew with teachers to give 

opportuni t ies to those who showed pre ference to Amharic or English rather tha n 

Sidamigna. They gave the fo llowing reasons for the ir preference. 

The students low motivati on and absence of interes t to lea rn in their own language 

has di scouraged us to teach in Sidamigna 

There is no opportun iti es as career incentives if we continued teaching in the 

children 's mother tongue. 

There are no opportuniti es prov ided for us fo r flllih er education In the fi eld o f 

teaching in Sidamigna. 

We don ' t get much knowledge through teaching onl y in S idamigna. 

The I·esult of the study pointed out that if teachers lack interest and motivati on to teach in 

the children 's mother tongue, the interes t and motivation of the students to lea rn in their 

own language will also be low. Thi s creates suspicious in the minds of the children that 

their lea rning in thei r own language w ill take them no where and a waste of time. Even 

then, as Gudmund (2003: 196) states, "Teachers o f mother tongue need to be tolerant of 

dive rsi ty and employ their programs expli ci tl y as des igned without any preJ udices." I-Ie 

further states that "Teachers are cons idered capable o f chang ing the social relations of the 

c lass room to better meet the goals of teaching the mother tongue and [even) change the 

at ti tudes of the ir students so as to learn in the ir mother tongue. They must act favo rab ly to 

the phil osophy behind what is developed ." Contrary to the fi rst response, however, 

students showed their motivation and in terest to lea rn in thei r mother tongue. 

For the statement "The time spent for teaching children in their mother tongue is time 

was ted for teaching them in Amharic/Engli sh" was unanimously rejected by all the 

respondents. More than 88% of them expressed their di sagreement and 11 . 11 % with a 

strong d isagreement. The analysis indicates that most o f the teachers know qu ite we ll that 

the use of the mother tongue is the most effecti ve linguisti c medium for children than the 
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use of another an unfamiliar language which goes to show that they have the interes t, 

COmlllilmCnl and enj oy teaching in the mother tongue . 

The last item, required the teachers ' response whether or not they favor the ex tension of 

teach ing in S idamig na as a medium of instruction beyond grade 4 . As the data reveals , the 

majority of the teachers confitmed their favorab le attitude by 55.56% strong agreement 

and 22.22% of agreement. Over all , 78% of the respondents gave the higher ratings . Onl y 

22 .2% of them fai l to agree on the same question. It is also impOtiant to observe that there 

is a remarkabl e dive rsity of opinion between the teachers and the students exposed to the 

same ques tion; which are in opposite direction i.e. 55.55% strong agreement and 22.22% 

disagreement (for teachers) and 48.11 % strong disagreement and 41.57% agreement (for 

students). 

In sp ite of the teachers' interest and preparedness to serve/help the children and the 

community through teaching in the mother tongue, the children seem to be uncel1ain 

about the long term effect that their learning in the ir own mother tongue would have in 

their future life . They seem to have taken firnl determination to learn in the official 

language, Amharic or the international language, English . 

Table 4.3b: Teachers' Opinion on the Moral Characters of their Students in 

Learning in their Mothet' Tongue and its Contribution to the Language 
" 

SA A UD 0 SO TOTAL 
No Item 

No 'Yo No '% No '!-'II No %. No '1., No 'y(, 

2 Us ing their Illother longue. chrld ren 4 44 .44 5 55.56 , , , 9 I(l!) 

participntc actively ~l!1d 
enthusiasticall y in the classroom 
through asking and answering 

I questions 

7 Children's learni ng in their mother 4 44.44 5 55.56 , 9 100 
longue has he lped them to follow 
theil- lessons withoul difficulty 

8 Children' $ learning in thei r mother 6 66.67 2 222 , , , 8 88.89 
tongue has helped them to feel proud 
in their own language and develop 
confidence in themselves 

10 Children's learning in thei r mother 6 66.67 3 33.33 , , , , 9 100 
longue helps the language 10 su rvive 
and develop 
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In item 2, for the statement "Children participate In the classroom active ly and 

enthusiastically using their mother tongue" has been supported by all the respondents. 

(100%) of them expressed their agreement and strong agreement by 55.56% and 44.44% 

respectively. The response obtained from teachers which received unanimous support is 

also in line with the response obtained from the students for the same question in item 4 

of table 4.2a in the students questionnaire. As Wolfson (1985:289) states, students who 

learn in their mother tongue are likely to form concepts much faster than when they use 

any kind of second language. 

In item 10 and 7 of table 4.3 b above, the statements "Ch ildren's learning in their mother 

tongue helps the language to survive" and "helps the children to follow their lessons in 

the classroom without difficulty" respectively had received unanimous support from all 

the respondents; I 00% in each case with strong agreement and an agreement of 66.6% 

and 33.3% respectively for (item I 0), and with 44.44% and 55.56% of strong agreement 

and agreement respective ly, for item 7. In support of this Colli ns (1996: 54) states that 

"Educating the child in his mother tongue is vital for the survival of the language among 

the language communities, unless the minority languages are protected through educating 

the child in the mother tongue, the chances of the long term survival of the language in 

modern society is severely diminished. Hence, for such languages to survive in their 

respective communities, education must be given in the mother tongue ." Collins further 

contends that "The child 's learning in hi s/her mother tongue [creates a comfortable 

situation] in wh ich he/she can participate actively and confidently in classroom situation 

(1996:24 I)." 

Concerning item 8, teachers were also enquired if children's learning in their mother 

tongue has helped them to fee l proud and have confidence in themselves. Almost all the 

respondents (88 .89%) asserted that it did help them feel proud and develop confi dence in 

themselves by 22.22% agreement and 66.66% strong agreement. Only (I J .1 1 %) didn ' t 

respond to this questionnaire. 
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Tabl e 4.3c: T eachers ' Response on the Views of Parents and the Community 
I -

SA A UD D SD TOTAL 
No It em 

No 'Yo No % No 'Yo No <y;) No (Yc, No cYu 

4 There is acti ve support 5 55.56 3 33.33 1 1 1. I - - - - 9 100 
and encouragement 
from the communi ty in 
the teach ing and 
le arning in the mo ther 
tongue (S idamigna) 

. 
9 Parents are happy in 3 33.3 2 22.2 1 11.1 1 2 ~2.22 8.89 

their children's learning 
in their mother tongue 

13 Parents and the 4 44.44 2 22.22 3 33.33 - - - 9 100 
language comJlluni ty 
know the aims and 
benefi ts of learn ing in 
Sidamigna 

As the data in item 4 indicates , the commun ity's SUppOit and encouragement to the 

phil osophy behind the teaching and learning in the mother tongue (Sidamigna) received 

support by the maj ori ty of the respondents out of which, 55.56% with strong agreemen t 

and 33.33% of agreement and with a neutral rating of(11.1 1%). The result obtained from 

the teachers is contrary to the response obtained from the students for the sa me quest ion 

which received the minority's SUppOit of 33 .96% unfavorable response. 

Similarl y, teac hers were a lso asked more or less a simil ar question what the reaction of 

the parents would be towards the ir children's learning in Sidamigna. For this, over 55% of 

the teachers replied that the parents are suppOitive of their children 's lealll ing In 

Sida migna with 22.22% agreement and 33.33% strong agreement and with a 

disagreement of only 22.2%. This ind icates that both the language communi ty and the 

parents of the parti cipating children are in SUppOit of the teaching and learning in 

Sidamigna (when assessed from the point of view of the teachers Y"ho are the active 

imp lementers of the mother tongue education). Relating this analys is with the analys is 

made on the data gathered from the students for the same questi onnaire (item 9), it is the 

direc t oppos ite which receives support by the minority of the student respondents by 

3 1.13% agreement and wi th 56.6 1 % disagreement. This shows that there is a 
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communi cation gap between parents and teachers in understanding the problems 

rcg~lrcl illg the teac hin g ,Jl ld lca rni llg in Sit.iclllli gll f.:1. TllLTC i~ 11 U c lo~L' UJ]]{(l L' l UI 1l1CL'1IIlg~ to 

di scuss problems re lated to mother education between parents and the schoo l communi ty. 

So mc teachers see m to bc fi ll ed with impress ions on ly that parents are supporti ve of the ir 

children 's learning in their mother tongue. 

As indicated in item 13, teachers were also asked to forward their opinions on whether or 

not parents and the community know the aims and bene fi ts of teaching and learning in 

Sidama language. For thi s, the majority, 66 .66% of them had the iQlpress ion that both 

parents and the communi ty have understood the benefi ts and aims of teaching and 

learn ing in Sidamigna with more than 22 % and 44% agreement and strong agreement 

respecti ve ly and with a 33.3% liberal attitude. This analys is receives SUppOl1 from 

sc holars like Gudm und (2003:90) who put it expli cit ly saying "A policy of mother tongue 

as a medium of instructi on [ca lls] for parents to understa nd the advantages of their 

children's learning in their mother tongue for students benefit when the parents are 

in vol ved and support their school ing." Thonis (198 1 : 164) al so asserts that "The interes ts. 

va lues and motives of stucients and the ir fam ili es depends on how we ll they are informed 

about the program of mother tongue education." 

Table 4.3d : Teachers' Opinion on the Interest of the Ch ildren Learning in 

Sidamigna vis-a-vis Other Languages (Amharic or English) 

SA A UD D SO TOTAL I 
No It em 

No 'Yo No 'Yo No % No °;;1 No (Yo No 'X, 

5 The children are not happy to . . . . t I I. I I 4 44.44 4 44.44 9 100 
le.am in their mother tongue 

I 
12 Chi ldren's learning in their 3 33.3 2 22.2 3 33.33 - - I 1111 9 100 

mother tongue doesn't offer them 
job opportunities in other 
language speaking communities 

I I Since children already know their I 1111 2 22.22 I 1111 4 ~4.44 I I I. t I 9 tOO 
own language, they prefer to 
learn in the la nguage of wider 
communication such as English 

" or Amharic 
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The teachers' opllll on towards their children 's lea rning in their own language was 

favo rable. Over 88% of the teachers gave the higher ratings with 44.44% agreement and 

strong agreement in each case. Only a signifi cant number of the teachers ( 1 1.11 %) gave 

neutra l rati ngs. That means teachers are of the opinion that their students are happy to 

learn in their own language. This was in harmony with the response obta ined from the 

students (for the same question) who showed favorab le attitude towards learning in their 

own language. 

Scholars have confirmed that children who are educated [only] in their mother tongue will 

be isolated or restricted to their immediate local community; they cannot interact with the 

wider communi ty; they wi ll not have the right to expect what other communiti es offer 

such as job opportunities (Gfeller, 1998:4 1). From this stand point: teachers were also 

asked if they a lso have the same opinion . According to the response obtained, 33.33% of 

them expressed the ir strong agreement and 22.22% with an agreement and with an 

11 .11 % of strong disagreement and onl y (33.33%) of them with a neutral rating. That 

mean s the maj ority of the teachers, more than 55% of them, believe that learning throug h 

one's own mother tongue will deprive the leam er of j ob opportuniti es in other language 

speaking communities. The results cou ld be probably due to the fact that si nce Ethiopia is 

a mi x of culture with a heterogeneous society, differences in attitu des between those who 

belong to the dominant language community and those subject groups (from different 

lingui stic background) is believed to have brought the result. 

The data in item 12 of table 4.3d reveal s that over 55% of the teachers disagreed that 

because children already know their own language, they would prefer to lea rn in Amharic 

or Eng li sh w hic h are the official and internati onal languages respecti vely. This was 

shown by 44.44% disagreement and 11 . 11 % strong disagreement). To the contrary, 

33.33% of them replied that they don't by 22.22% and 11.11 % agreement and strong 

agreement respective ly that becau se they (students) already know their own language, 

they prefer to learn in another language i.e . English or Amharic . 
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Relating thi s data with the data obta ined from the students response for the same questi on 

(tab le 4.2b itcm I I), the resu lt is a direc t opposi te whi ch received s upport by the majo rity 

of the students by more than 77% (with agreement and strong agreement) (see item II 

tab le 4.2 b of students' questionnaire) rela ti ve to more than 55% w hich received the 

majority's support from the teachers w ith di sagreement and strong disagreement in tota l. 

In orde r· to find out how such di sparity in attitude prevai led between the students on one 

side and that of the teachers themselves on the other, teachers were exposed to taped 

focus group interview. The view they put forward was almost s imilar to the respon se 

obtained from the students during the focus group interview. (See the analysis given fo r 

it em 7 of tabl e 4 .2a) . 

The reason they (teac hers) gave was: 

the negati ve attitude some parents have towards their childre n's lea rning in the ir 

own language has lead them to be eager to learn in either AmhaJ·ic or Engli sh. 

Since soon after g rade 4, the chi ldren have to transfer to English med ium , they 

pre fer them lea rn in e ither Amhari c or Eng lish. 

Inadequacy of tex tbook, comp lete absence of additi onal reading materi als and 

d ict ionari es wri tten in Sidami gna are what the teachers beli eve to be the ma jor 

fac tors that tempt the students to resol1 to learning in either A mhari c or English. 

On the other hand, becau se the students' pal1icipation in the class room th rough asking 

and answering ques tions as we ll as the ir performance in their c lass work and homework is 

so high, they were ab le to co nclude that their students wou ld prefer to lea rn in their ow n 

language ra ther than in A mhari c or Eng lish. 

4.2.3 The Reactions and/or Aspirations of Parents towards the Use of 

Sidamigna as a Medium of Instruction 

In order to find out the attitude and asp iration of parents towards the use of Sidama 

languages a medium of instruction, 2 1 parents from the sample schools each represented 
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by one student were invited for a focu s group interview and th is had been tape recorded 

and tra nscri bed. The q ues ti ons put forward to the parents during the interviclV were: 

whether or not they were aware of the purposes and benefi ts of teaching and lea rning in 

the mother tongue; if the parents themselves and the language commun ity suppon the 

teaching and learning in Sida l11 a language; what language(s) they would prefer fo r their 

children to lea rn in as a mediul11 of instruction; whether or not they had attended meetings 

with any concemed body to di scuss matters related to the teaching anal earning in Sidama 

language. Fina lly, the parents were also asked what improvements they woul d suggest if 

teachi ng and learning in Si dama language is to gai n ground. 

To the question of whether or not the parents have understood the aims and purposes of 

teaching and leam ing in the mother tongue, almost all parents invari abl y replied that they 

know the aims and plllvoses o f teaching and leaming in mother tongue. They stated that it 

would help the language to deve lop in its literary form and as a manifestation of the right 

g ivcn to them to use the ir own language for educational purposes. 

To the question of whether or not they themse lves, other parents and the cOllllll unity 

supp0l1 the teaching and learn ing in S idamigna as a medium of instJ'llction , a rema rkable 

di vers ity of views was put forward. Some parents said: "There are some parents and the 

cOlll lllun ity a li ke who are supportive of the teaching and learning in Sidal11 igna; on the 

o ther hand, there are still others who have not yet understood its benefits, and who as a 

resu lt send their childre n in schools which uses Engli sh as a mediulll of inst ruction." 

Others pin po inted out that "some parents are emotional , they send their children to learn 

in their mother tongue, Sidamigna, without understanding the benefits it offers to the 

chil dren." The response obtained during the focus group discuss ion held with teachers 

and pri ncipals on this same question of what the opinion of parents and the communi ty is 

towards the language used as a medi um of instruction was not di ffe!·ent. Most of the l11 

rep lied that they don ' t be lieve that most parents have thoroughly understood its purpose 

and benefi ts and recommended the need for the involvement of parents in the educa tion of 

their children. 
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Principa ls wi th no excepti on a lso stressed that some parents and the community send the ir 

children saying, ··S lnce it is the timc tha i brought in its wheel Ihc idca of mOlhcr tongue 

educati on, we w ill accept it w ith grace." 

Parents were a lso asked what language they would prefer for their ch ildren to learn in as a 

med ium of in struction. A mong the respondents, almost all the parents pre ferred either 

Amhari c or English to be the medium of instruction. Of these two languages, the majority 

of them would rather prefer English. The v iew one parent gave during the interview was 

quite fasc inating. What he sa id was : " I know that educating children in their mother 

tongue is bene fi cial to the learner and the community, bu t I myself have sent my chil dren 

in Eng li sh med ium school in the near by towns." The reason he gave was; " in whatever 

language one learns, be it in S idamig na or other wise, he would eventua ll y end up 

working using ei ther the officia l lang uage, Amharic, or the internationa l language, 

Engli sh, that is why I chose Eng li sh to be the language medium for my children." 

Other pa rents gave the following reasons for choosing Engli sh as a mediul11 of 

instruction: 

We would fee l happy to see our children speaking, read ing and wril ing in Amharic 

and Englis h flu entl y; 

Better jobs are secured through mastery of English language; 

Experienced teachers are concentrated in schools in urban areas and these schools 

use Eng li sh as a mediulll of instru ction ; 

Be ing literate in Amharic or Eng lish would enable our chil dren to acq uire new 

know ledge throug h reading books in these two languages; 

English is a compul sory language medium after grade 4, and S idami gna does not 

seem to show progress after grade 4 as a sale medium of instructi on . So learning in 

English is more economical of time and effOli in the ir future learning in the higher 

grades. 
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T hi s shows that parents seem to be more concerned to short te rm bene fits their chil dren 

could secure such as j ob opportuniti es rather than the pedagog ical benefits the ir chi ldren 's 

coul d gain through learning in their own language but then, without ignoring they other 

fac tors they had forwarded a lso. The parents att itude towards their children's leaming 

languages other than their own seems to be in harmony with what Gideon, C. (2000 : 183) 

has stated: " Both urban and rural population are not only concem ed with pedagog ical 

considerations that arise from the use of a parti cular language. Their attitude is also 

shaped in res ponse to the wider bene fits that they hope wi ll acc rue from the use of a 

particul ar language." 

To the question of whe ther or not they had attended meetings with any concerned body to 

di scuss matters related to the teaching and lea rning in Sidamigna, all but one of the 

parents replied that they had not been invited at a ll related to the use of the language as a 

med iulll of instruction. 

Regarding what improvements should be made to increase the va lue of teaching and 

lea rning in Sidamig na as a medium of instruction, the parents put fonvard the foll owing 

cons idera ti o ns. 

Facilities such as books, reading materia ls and lib ralies have to be fu lfill ed; 

Qual ified teachers have to be ass igned; 

Additiona l schoo ls have to be built; 

Electri c fac iliti es have to be fulfill ed. 

As the response ob tained from parents reveal, they (the parents) apprec iate the use of 

S idamigna as a medium of instruction. They are happy that their language is treated and 

represented in the curricu lum as a language med ium equal with all other languages , but 

not because of the language knowledge but from their own personal goals and that of thei r 

ch ildren. Thi s stems from lack of frequent face-to-face contact through meetings to make 

them aware on the benefits it offers to their chi ldren and the community at large. Parents 
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are not in vited to discll ss issues related to the use of the language as a medium of 

instruction (as the response from the inte rview revea ls). 

Thi s makes the program of mother tongue education as Thonis ( 198 I : I 65) states "Mother 

tongue progra m is cons idered [as if] it is tol erated at token level to meet min imllm 

requirement stated b y law." On the other hand, regarding what the attitude of paren ts 

ought to be in re lation to the educat ion of children, S usan (1996: I 96) states that "When 

parents are suppolii ve of the school goal and communicate thi s support to their ch ildren. 

the kids will ha ve a mu ch better chance of succeeding in school than kinds whose parents 

are unsupportive." 

4.3 Teachers' Quality of Training and the Adequacy of Trained 

Manpower 

Teachers ' competency in the subj ect they teach is a determining factor and has a strong 

effect on children's success in the ir educational system. To thi s end , .training of teachers 

and strengthening the ir capac ity as a pedagogical tool to creatively face problems 

pertinent to mother tongue educati on is of prime importance. In the fo llowing tabl es, Ihe 

responses obta ined from teach ers on the conditions of the training and the adequacy of the 

train ing program they had undergone through in the use of Sidami gna as a medium of 

instruction w ill be summarized. 

Table 4.4: Training of Teachers 

No Ite llls Res }onscs 

No 'v" 

I Have Yotlwken training on how to leach Sidamigna as a medium of in struct ion? 

A. Yes . 9 100 

8. No -
Tota l 9 100 

2 lf your answer to the above question is "yes" what was the duration of the training "program? 

A. One year 7 77.78 

B. One 1110luh I II II 

C One week I I 1.1 I 

Total 9 100 
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As item I of tab le 4.4 indicates, all the teachers, (100%) in the sa mpl e schools have 

received training on how to teach Sidam igna as a med ium of instruction. O ut o f the total 

number of 9 teachers, 77.78% of them have received one year training, the remaining 

22 .2 2% of them have recei ved on ly a short-term training of onl y one month and one-week 

by either of the two. 

Accord ing to the policy of mother tongue education in primary schools in the zone, 

teachers have to be trained for at leas t a year (10 months) at certifi oate level to qualify 

them to teach in the IS! cycle primary school. As the data indicates, there are some 

teachers who teach without receiving the req uired training duration . Those teachers who 

have received a short term training could be inferred as not equipped with the necessary 

skill s in the language. It is only those who have received a one year training (77 .78% ) o f 

them who can be said can accomplish their task of teaching effectively. 

Those teache rs with short term training duration were given the chance to state bri efl y 

through open-ended questions and taped focu s interview why they have not taken the fu ll 

train ing courses offered during the regular training program which lasts for a yea r. The 

reason they gave was that "Those of us who have been trained pri or t? the mother tongue 

education was lunched in 1994, we are offered only a Sh0l1 term traini ng of a few weeks 

and a month old training. It is on ly after 1994 (E.C) that a one yea r tra ining program was 

put into effec t." "Thi s short telll1 duration," they said, 

" ... has no/ much affected our teaching in Sidama language. The fact that 
we are native speakers, we can some how manage the task of teaching 
assisted by the training offered to us for few weeks and a month old training 
to practice rhe Latin script and the language in instruction. Even then, we 
still lack the skill and knowledge. More than that, we are 110t given the 
opportunities to participate in workshops and in service programs to up 
grade our skills. If we were given such opportunities, we would be more 
effective in teaching in Sidamigna. " 

Neverthe less , as Fishman states, "The beli ef that a nati ve spea ker of a language is 

automati cally qua lified to teach in the language including its grammar, pronunciation, 
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reading and w riting IS a [misconception] (1974: 196). Fishman furth er assert s that 

"Teac hers are effective if they ha ve been taught from th e beg innin g In their 0\\11 

gram matica l concepts of their mother tongue which may [otherwi se] complicate and 

obscure the structure of the ir own language w ith that of the language they themse lves 

have been edu cated. " Thi s indi cates that being a nati ve speaker of a language does not 

qualify a teacher to be effecti ve and effic ient in teaching in the language. 

In order to obtain more valid and reliable infonnation regarding the condition of training, 

the Zone and Wereda Education Bureau officia ls were consulted. The information 

obtained was s imilar to the information obtained from teachers. 

The education Bureau officials reported that those teachers who are trained before 1994, 

are g iven only shO\1 tellll training courses . "This ," they sa id , "is common to all schools in 

the zone. And we cannot dare say that thi s short them training offered to those teachers 

formerly trained in Amharic and Eng li sh medium is sufficient. But, s ince they are native 

speakers of the language, we believe that they can teach in the language with out much 

di fliculty." However, th is response is contrary to what Fishman (1974) advocates that 

being na tive speaker cannot guarantee to teach in the language including the grammar, the 

pronunciation, reading and writing in the language The education Bureau officials were 

also asked if such teachers are in the process of upgrad ing their skill s th rough workshops. 

in-se rvice programs, seminars and the like. The answer they gave 'Was that, teachers ' 

upgrade their skills by participating in training inst itutes through self-sponsorships to 

keep them fit. And in few cases, workshops are given to some teachers to upgrade their 

skill and know ledge. 

As the data indi ca tes, there are some teachers who have not received the appropriate 

training and lack the necessary qualifications . And even the tra ining program they have 

undergone through is shoJi and intensive. That means, the type of training offered to these 

groups of teachers is di fferent. Some have received long term training and others short 

term intensive courses. 
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In order to see whether these two different training conditions have eq ua ll y equ ipped 

them with th e needed skill and kn ow ledge to teac h in S idami gna , teachers lIe re 'I sked 

questi ons regarding: the duration of the training program, the main focus of the training 

program , the in structiona l medium empl oyed during th e training program and the 

effectiveness of the trai ners. In the tabl e that follows, the quality of the trai ning and its 

adeq uacy in the use of Sidamgna will be prese nted. 

Table 4.5: Quality of Training and Adequacy of Trained Manpower' 

SA A UD D SD Total 
Hem 

No No %, No '% No % No % No 'Yo No ' ~;J 

I The du rat ion of the training 4 44.4 2 22.22 · 2 22.22 I 11.1 1 ~ 99.1}1} 
Drm!l"Jm was sufficient 

2 The tra in ing program has 5 55.56 2 22.22 · · I 11.1 I I I I. I I 9 100 
equ ipped me with the 
l1 CCCSs~lry Sidama I<.lI1guagc . 
skill s and knowlede.c 

J The training was offered by 6 66.67 J 3333 · · . 'J Itlll 
trainers skilled in training 
lcachers in mother to!ll!ue 

4 The prac ti ce of reading and 5 55.56 2 22.2 2 I I 1.1 I I 11 . 11 . 9 100 
writing skills in Sidamigna was 
part orthe [rainin£! program 

5 The train ing program mainl y 4 44 .44 I 11.11 I 11.1 I 2 22.22 I 11.1 I ~ 99.99 
focuses on methods of 
[ cach i n ~ 

(, The sho rtage o rlhe I faml ng I I 1.1 I I 11 . 11 · - 6 66.67 I I 1. 1 I 9 I OU 
program has affected my 
Icaching the subject in the 
mother 100lQUe 

7 Becau se the duration orthe 3 33.33 I I 1.1 I I I 1. 1 I 4 44.44 . . 9 99.99 
training progrnm I partic ipaled 
was not enough, I need . 
,idditional training 

S The Ira ining program does not 2 22.22 7 77.78 · . - . 9 Ion 
go with Illy leaching in the 
mother [alleUe 

As ite l1l I of tab le 4 .5 indicates , (66.67%) of the teachers showed their agreement that the 

duration of the training program was adequate; where as, 33.33% of them showed their 

di sagreement that they were not appropriatel y trained. The data clearly reveals that the 

majority of the respondents (66 .67%) believe that the length of the raining program was 
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sufli c ient. That means, these groups of teachers (66.67%) who a r~ sati sfi ed with the 

train ing program are those who have acquired the necessary skill s and knowledgc during 

the training period who in tu rn are assumed to accompli sh the ir task of teaching in 

Sidami gna effectively and efficiently. The rest, 33.33% of the them who expressed the ir 

disagreement on the adequacy of the tra in ing program are those who lack the necessary 

skil ls and knowledge to quali fy them to teach in the target language who also need 

additional training to be effective and effi cient. 

Concerning item 2, a total of 77.78% of the teachers agreed that the train ing program has 

cquipped them with the necessary Sidama language sk ills and knowledgc. Out of these, 

55.56% of them with strong agreement and 22.22 % with an agreement. To the contrary, . 
11 .11 % of them expressed their strong disagreement that it didn' t equip them with the 

ski ll s needed to teach in the target language. That means the maj ority of the teachers have 

acqu ired the necessary sk il ls and knowledge, they are believed to accomplish their task of 

teaching in the language effic iently. 

The statement " the training was offered by trainers skilled in trainin g teachers in mother 

tongue" rece ived favorable response by all the respondents (100%), out of which 66.67% 

strong agreement and 33 .33% of agreement. This shows that the trai ners have prior 

experience in training teachers in nationality languages so that student teachers would be 

madc skill ful in the methods, technique of teaching children in the target language. 

As item 4 indicates, teachers were also asked if the practice of read ing and writing was 

also part of the tra ining program. T he majority of the respondents, 77 .78% of them, 

showed the ir agreement, out of which 55.56% by strong agreement and 22 .22% of them 

by an agreement. Onl y a small proportion of the teachers, ( 11.11 %) of them fa il to agree 

on this and the remaining, 11 .11 % of them gave neutral rating to the same question. As 

the data reveals emphasis was also given on the use of the language in its system of 

reading and writing the language (in its COlTect Latin script). This implies that the teachers 

could eas il y transfer the skill they have acquired to the students effectively and 

effi ciently. 

66 



Rega rding the focus of attention given during the training program , the majority, morc 

than 55% of the teachers I'esponded that the training program mainl y focuses on method s 

of teaching. The other 33.33% of them disagreed that the focus of the training program 

was on the method of teaching. The rest (11.1 I %) of them remained indi ffe rence. 

According to the responses obtained from the teachers, if the training program mainly 

focuses on the methodological component of the curri culum (skill of instruction) , it can 

safely be concluded that there was no oppOltunity for the teachers to practice on the 

reading and writing ski ll s in Sidamigna. This is because if the· teachers lack the 

proficiencies in these two skills, they may no do their level best in impal1ing their 

knowledge to their students in these two major ski ll s. In training teachers, attention must 

be paid more on the use of the language in its reading and writing skill s for it is in these 

two ski ll s that the teacher spends most of the t ime comm unicating with hi s students 

through the activities in th e tex tbook during the teaching learning process. 

Teachers were also asked if the shortage of the training program (for those with short 

term intensive program) has affected their teaching the subject In Sidamigna language . 

22.22% of them repli ed that it had affectcd the ir teaching in the moth er tongue and 

77 .78% of them confirmed that it didn 't. As the data reveals, it is not. diffi cult to ass ume 

that those 22.22% of the respondents are the ones with short term training duration (with 

only bas ic tra ining) that has affected the quality of their teaching in the mother tongue. 

Regarding th e need for additional training, 44.44% of the teachers agreed that they need 

fl11ih er training, out of whi ch 33.33 of them with strong agreement and 11.11 % of them 

with agreement. Simi larly, the other 44.44% of them expressed their disagreement that 

they need additional training. The remaining 11.11 % of them didn ' t rep I y to this question. 

What these results seem to suggest is that those who misclaim additional tra ining 

(44.44%) are the ones who have participated in a-one year training program and who felt 

that they are appropriately trained and equipped with the skills and knowledge needed to 

do their task of teaching effectively in the subj ect they are assigned to." 
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As the data in item 8 reveals, all the respondents, ( 100%) of them replied that training 

they have received does not go with their teaching in the mother tongue. The data c lea rl y 

indicates that there is a mismatch between the training program and the knowledge they 

have ga ined from the training as supported by 77.78 % agreement oQnd 22.22% strong 

agreement. Relating these findings with those in items I, 2, 4, 6 and 7, of the same tab le, 

there is inconsistency in the teachers' response. What is more surpri sing is that even those 

teachers who gave high ratings to these items above showed their disagreement fo r item 

8. The response obtai ned during the focus group interview w ith teachers, confirm ed that 

their inconsi stency in their responses stem not fro m their own weak ness but from that of 

the inefficiencies they observed in other teachers . Some teachers put forward the 

following views on the inefficiency in teachers . 

• Some of the teachers who graduate from private institute for mother tongue 

education show poor performance in teaching in mother tongue. 

• Some of the trainers themselves in private institutions need training on how to 

prepare teachers for mother tongue education . They lack the sk ill and knowl edge. 

• The view one teacher gave was quite illuminating. He said "It is a pity to see the 

program of mother tongue education to be sold to merchants who turn out teachers 

poorly equipped in teaching in areas of mother tongue education. 

One of the education bureau offic ials wi th no exception bitterly expressed hi s grace 

concern on the poor perfonnance of those teachers who graduate from different insti tutes. 

He added sayi ng "The problem we face at present is to see those teachers who apply for 

employments with only low skill level whom we often prove during in terv iews and other 

screen ing processes." 

The education bureau officials were further interviewed if there is a need for an 

evaluation in order to know the knowledge gained by trainees at train ing inst itutes and 

how appropriate the training had been. The response they gave was that, "since most of 

the responsibility of training teachers of mother tongue is shifted to private institutes, we 

only hire those who graduate from the institutes (that are avai lable in the market) tllrough 
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our own method o f screening process . The on e who passes the process will bc empl oyed; 

the bettcr does the work. " 

4.4 Teaches ' Students ' and Principals' Resp.onses on the 

Availability of Teaching-Learning Materials 

The provis ion of instructional material s, text books, extra readers and teachers' gui des are 

of prime importance for effecti ve teaching learning process. In view of thi s, teachers 

students and school principal s were asked to rate the adequacy of instructional and other 

support material resources . The results obtained are summarized as follows. 

4.4.1 Teachers' Response on the Availability of Learning Materials 

Concerning the adequacy of edu cation material s as an aid for the effecti ve 

implementation of Sidama language as a medium of instruction , the .responses obtai ned 

from teachers is presented in table 4 .6 below. 

Table 4.6: Teachers Response on Adequacy of Teaching and Lea rning Material s 

SA A UO 0 SO TOTAL l 
; 

No Item 
No <x, No % No Uj" No <X, No l!l( , No 'X, i 

I There are sufficiellt textbooks I I 1. 1 I I I 1.1 I 6 66.67 I II II 9 j(){) I - ! 
for students in Sidama i Ja nguanc subjec ts ------1 

2 There arc ;]dcqu31C/sufficicnl - I I 1.1 I S 5556 ) :n ._\ J 9 I 1(1) 
I 
! 

additiona l reading lllaIcria ls in 

I 
, , 

Sidama language fo r the 

I studen ts to practice/improve 
their language skills 

3 Students textbooks for Sidarna 3 3333 4 44.44 - 2 22.22 9 99 _8 

language subjects arc prepared 

! 
usi ng examples from local . 
resources aV<ll1able and by i conlcxtua liz ing the culture and 

i 
Jan gu<l~c of the cO lll llluni! v I 

4 There is lack of reference 6 66.66 - - I 11.1 I 2 22.22 - ~ JO() 

materials such as d ictionary in 
Sidama language fo r both the 
tcacher and students 

S There is no sufficien t teachers' S SS.56 I 11.1 I 2 22.22 I II II I -

gu ide for the teacher 

0 The meanings for words <lI ICIl S SS.56 3 33.33 I 11.11 - - - 9 100 

to Sidal11a language arc gi ven 
in st udents' textbooks 
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In item I, teachers were asked if there are sufficient textbooks for students in Sidalll3 

language subjec ts . Mos t of the respondents, 7(77.78%) of them disagreed tila t studeill s ' 

tex tbooks are available , out of which, 6 (66.67%) of them with di sagreement and 

I ( 11 .1 I %) with strong disagreement. On ly I ( 11.11 %) agreed that tex t books for students 

for Sidam3 language su bj ects are availab le. The other, 1 (I I .1 1%) remained neutral. 

Simil arl y, 8(88%) of the teachers responded that there are no adequate additional reading 

materi als in Sidama language subjects for the students to practi ce and improve their 

language skills . This was confi rmed by 5(55.56%) disagreement and 3(33.33 %) strong 

disagreement. On ly 1( 11 .1 1%) remained indifferent. 

Moreover, as the data in item 4 indi cates, absence of reference mate ri a ls such as 

di ctionaries in Sidama language subj ec ts received the maj ority's support, 66.67% of them 

strongly agreed that there is lack of reference materials such as di ctionaries in their 

sc hoo ls. Where as only (22.22%) of them asselied that reference material s are adequate. 

On ly one 1(11.11) remained neutral. In order to find out whether or not tex tbooks 

supplementary readers and reference materials are scarce, the Zonal and Wereda 

ed uca tional bureau ofticials were consulted to brief the situation. The Zona l Educati on 

Bureau officia l denied the asseliion. He on ly knows that books are distributed in each 

school equa ll y according to the number of students except in very remote areas such as 

Bensa Wereda. The zone education bureau offi cial fU liher confirmed that he himse lf has 

gone to different We red as and schools and has proved the fact that the suppl y text 

materi als were adequate enough which was quite contrary to the response obtained from 

teac hers and students. 

O n the other hand, 2 We red a education bureau o fficials didn ' t hide the truth . They sa id. 

" We don ' t dare say that text books are avai lable. They are in short suppl y but faced with 

shortage of textbooks in Sidama language subj ects , we reported the case to zonal 

authoriti es; but we have not received any reply so far. " 
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Rega rding the availability of reference material s, such as dictionaries written in 

S idam igna (ite m 4), all educa ti on bureau offic ia l used a common language saying, "There 

is no dictionary at al l written in Sidamigna which they be lieved is one of the seri ous 

problems in the zone. Regarding the adequacy of textbooks, supplementary reading 

materi a ls and reference books, the focu s group di scussion w ith teachers and students also 

confirmed that there is a shortage of textbooks for students. "Tex tbooks," they sa id, "are 

di stributed mostly in the ratio of I :3 , and sometimes in some subjects, books are 

distributed in the ratio of 1:4. In two of the sample schools, the idea of library is unknown 

let alone supplementary read ing material s in S idamigna." Princ ipals' with no exception 

also stressed the need for more textbooks and a good suppl y of read ing materi als w hi ch 

they are badl y in need of. From the data discussed so far, it can be concluded that 

educational materia ls in the sample schools are in short supply, and teachers work with 

inadequate pedagogica l suppOli. And thi s scarc ity of educationa l materi als contribute to 

loss of in terest for the teachers to teach and the students to lea rn . It is even a hindrance for 

the progress and effecti ve implementation of the mother tongue in the zone. As Tracy 

( 19111 :11 9) states " Tfthe quantity of reading materials is scarce, children resol1 to lealll in g 

the language with ri ch and adequate resource materials. The influence exerted by the 

predominance of other reading material s in other languages [in turn] lowers the 

accessibi lity of the learners' exposu re to hi s/her own language." Reference books such as 

dictionaries in the children first language are also important for the students to be 

consistent in writing in the correct spelling. 

It is sa id that the structure of a curriculum is community based. The environment in w hi c h 

the community lives, the h istory, the culture, the utili zation of skill ed persons in the 

community fo r the quali ty of education should be emphas ized, (UNESCO, 198 1 :80). In 

line with thi s, ( item 3), teachers were asked if "textbooks prepared in Sidama language 

subjects contextua lize the local resources availab le. This received favor by 77.78% of 

total agreement out of which, 44.44% of them with agreement and 33.33% of strong 

agreement. The rest, 22.22% of the respondents disagreed that they don't contex tuali ze. 
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As the data reveals, the contents of the textbooks and the examples emp loyed is by 
. 

cons idering the resources avail abl e in the immediate en vironmenl. If tex tbooks 

contex tuali ze the cu ltu re, life style, history and the language of the chi ld and hi s 

community, the child wi ll not find it diffi cult to understand ideas and concepts which in 

turn helps him to succeed in hi s educationa l system. It is sa id tha t chil dren who get 

ed ucation based on their own cultural va lues help them to be critica l thinkers and prob lem 

solving c itizens (Amare, 1989 in Solomon Belay, 2004). 

As item 5 revea ls, a great majority of the teachers, 66 .67% of them replied that there is a 

shortage of teachers' guide. On ly 11 . 11 % of them asserted that they are suffi cient and 

22.22 % of them didn ' t respond . However, during the focus group interview with teachers, 

there is a desperate shortage of teachers' guide. In two of the sampte school s, teachers 

confi nned that they don ' t have any teachers' guide at all. 

In item 6 of tabl e 4. 6, almost a ll the respondents, except ( 11 . 11 %) with neutral rating, 

showed the ir s trong ag reement and agreement by 55.56% and JJ.JJ% respecti ve ly that 

the textbook for students have meanin gs for difficu lt words that do not ex ist in 

Sidamigna. Overa ll , a total of 88 .88% of the respondents ag reed that words that do not 

ex ist in Sidami gna have their meanings explai ned in the textbooks. But the taped focus 

group interview with teachers and students in two sampl e schoo ls proved the contra ry. 

Some of these teachers during the interview confirmed tha t they cou ld onl y try to 

contextua li ze the mean ings of some alien words to the language by ~eing guided by the 

sense of the sentences in the textbooks, and at times what they th ink cou ld be the poss ible 

meaning equi va lent to the words in question . 

72 



Tabl e 4. 7: Teachers' Opinion on the Adequacy of the Language for Use as a M edium 

of In structioll 

No Item 

7 Problems encountered in 
recognizing single and 
double vowe ls and 
consona nts to represent 
leng th o f sound and to 
d iffe rent iate meanings 

8 inadequacy of the 
language fo r sc ientific 
and technologica l terms 
(eo . in sc ience subjec ts) 

9 The same letters in 
Sidamigna and Engl ish 
competing for differe nt 
sounds 

10 Translat ions out or 
Sidamigna and into 
AI11.haric or English 

Key: SA = Strongly Agree 

D = Disagree 

No 

2 

2 

4 

I 

SA A U 

~% No °A) No 0/t, No 

22.22 I 11.11 I 11.11 2 

22.22 - - 2 22.22 2 

44.44 3 33.33 I 11.11 -

11 . 11 3 33.33 2 22.22 I 

A= Agree U = Undecided 

SD = Strongly Disagree 

D SO TOTAL 

°It, No IX, No 'X, . 
22.22 3 33.33 9 100 

22.22 3 ... .., ....... 9 100 JJ . . '.) 

- I 11.1 1 9 100 

11.11 2 22.22 9 100 

As the data in item 7 indicates, more than 55% o f the teachers di sagreed that they have 

encou ntered problems in writing words wh ich require the use of single or doub le vowels 

and consonants which otherwise refl ects a difference in meaning and pronunciati on. To 

the contrary, no less than 33% of the teachers agreed that they face prob lems in writing 

words in their correct spelling in Sida migna us ing e ither sing le or double vowels or 

consonants. Such teache rs seem not to have clear ideas of when to use a single or do uble 

vowel or consonant during writing. Since teachers are models to their students, if 

teachers lack consiste ncy in writing words in thei r con ect spelli ng, stu.dents won' t also be 

consistent in reading and writing (in) the language. More serious is the probl em during 

independent readi ng a nd writing time. This in tum creates a problem in understand ing 

concepts of what they are reading. 

In item 8, the inadeq uacy of the lang uage for scient ifi c and technological tell11S was 

agreed upon by onl y 22% of the respondents. On the other hand, the maj ority, more than 
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T a ble 4.8: Stude nts Response on Adequa cy o f Le arning Materials 

No SA A UD D SD T otal 
It em 

No 'Ytl No %, No oil, No 'X) No 'XI No % 

I Text books for Siclama language subjects are 44 41.51 22 20 .76 IG 1509 8 7.55 IG 15.09 106 100 

inadequate 

2 There is shortage of additional reading materials in 36 33 .96 28 26,42 13 12.26 12 11.32 17 16.04 106 100 

Sidamigna to practice and improve our reading skills 

3 The textbooks prepared for Sidama language subjects 58 54.72 21 19.81 17 16.04 3 2.83 7 6.60 106 100 

are in line with our age and ability 

4 There are suffic ient reference materials such as 18 16.98 10 9,43 19 17.92 34 32.08 25 23.59 106 100 

dictionaries in Sidama language 

5 Textbooks prepared for Sidama language subjects has 65 61.33 20 18.82 13 12.26 4 3.77 4 3.77 106 100 

used examples and contexlualizes the local resources, 

the culture, literature and language of the community. 
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· As the data in item I reveals, the inadequacy of textbooks (for students) in Sida ma 

language subjects has received the students maj ority support by an overall percentage of 

66 (62. 27%), out of which 22 (20.76%) of them approved the inadequacy by agrecmcnt 

and the remaining 44(4 1.5 1 %) of them by strong agree ment. To the contrary, 16( 15.00% ) 

and 8(7 .55%) expressed their di sagreement and strong d isagreement respecti ve ly that 

textbooks are not in short supply. The rest, 16( 15. 09%) of them stated that (students') 

textbooks are neither adequate nor inadequate. The data clea rl y indicates that there is 

scarc ity of textbooks. If tex t books are scarce, it is unlike ly that students wo ul d make 

progress using thei r own language th rough reading and writing. More than that, stu de nt ­

centered method of teaching wou ld suffer, and the ir comm itment to. lea rn in thei r own 

language would also be low. 

Students were a lso asked if there is sholiage of addi tiona l readi ng materi als in Sidam ign<l 

( itclll 2, table 4. 8) to he lp them practice and illlprove their reading skill s. The ma jorit y of 

the respondents, 64(60.38%) of the lll agreed that there is shortage of suppl ementa ry 

read ing materia ls out of which, 36(33.96%) and 28(26.42%) of them showed strong 

agreement and agreement respective ly. To the contrary, 12( 11 .32%) di sagreement and 

17( 16.04%) strong disagreement i.e. a total of29(27.36%) of the students stated that extra 

rcad ing materi a ls are not scarce. The rest , 13( 12.26%) of them ne ither ag reed nor 

disagreed . It is obvious that students need to be provided with ex tra reading materi als not 

onl y to help them practi ce and improve their language skill s, but also to he lp the m 

deve lop the habit of being responsibl e and independent learners by li nking the ideas in the 

presc ri bed tex tbooks w ith an appropriate extra reading materi als outside the classroom. In 

li nc with thi s, Thonis ( 198 1: 176) states that 'The school must seri ous ly consider the 

add ition of nati ve language books and other material s to suppl ement the classroom 

instruction and to extend opportunities for growth in reading and thinking skill s." The 

fi nd ing, however, is against the literatu re in that there is lack of additional readi ng and 

re ference materi als in the language. This takes away the faith stl1dents have towards 

lea rning in their own mother tongue. 

77 



In prepal'ing tex tbooks, due considerati on is to be g iven so that thcy are in line with the 

age and ability of the students. As item 3 indicates, a grea t majority of the students; i.c., 

79(74.52%) of them responded that the ir textbooks are prepared in line with their age and 

ability. Out of thi s, 54.72% of them eva luated the ir tex tbooks as re levant to their age and 

ab ility with strong agreement, and 19.8 1 % of the m wi th an agreement. On the other hand, 

a small percentage of the respondents, 3(2.83%) and 7(6 .60%) of them showed their 

disagreement and strong disagreement respecti ve ly that the textbooks- are not relevant to 

thei r age and ability. The remaining, 17( 16.04%) of them ne ither expressed their 

agreement nor disagreement. From the results of this findin gs, it is not difficu lt to assume 

that students won't face diffi culty understanding concepts from their tex tbooks and put 

those concepts into practi cal activities as they are relevant to their ages and ability. More 

over, the participati on o f the students in th e c lass room through asking and answerin g 

questions can be achieved at maxi mum level. 

Regarding the adequacy of reference materi als such as dictionaries in Sidama language, 

the majority of the respondents, 59 (57.47%) of them repl ied that refe rencc material s arc 

not availabl e. More spec ifica lly 25 (23.59%) and 34 (32.08%) of the. students expressed 

their di sagreement and strong di sagreement respective ly that reference materi a ls suc h as 

di ctionaries are ava ilab le. On the contrary, 28 (26.4%) of them agreed that rcfCl'cllcc 

material s incl uding di ctionaries are ava ilab le. T he rest, 19 (17 .92%) of them ncither 

ag reed no r disagreed. As confirmed from all the 4 education bureau offic ial s, the 

principa ls of the sample schools and teachers throug h interview and focus group 

discuss ions, not even a single di ctionary written in Sidam igll a can be found in any of the 

schools. 

As the data in the last item indicates, the great majority of the students, 85 (80. 2%) 01' 

them agreed that the textbooks for the most part, contextualize the loca l resources . 
ava ilab le in the area. Out of these, 65 (6 1.33%) of them with strong agreement; and 

20(18.87%) with agreement where as, 4 (3.77%) and the other 4 (3.77%) di sagreed that 

they don ' t. The remaining 13 ( 12.26%) of the students did not have a say in thi s. 
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4.4.2 Principals Response on the Availability of Learning Materials 

Principals were asked if textbooks, supplementary reading material s, refe renccs and 

teachers' gu ides were adequate enough to smoothly run the mother tongue educa tion III 

their respect ive school s. 

Regarding the adequacy students' textbooks, two of the prin cipal s rep lied that textbooks 

for students are in short supply. Only one of the principals stated that tex tbooks for 

studcnts Me adequa te. 

Concerning the adequacy of additional reading materi als, all the three principa ls stated 

that there is shortage of add itional reading materials written in Sidamlgna. Regarding thc 

adequacy of additiona l reading materials written in Sidamigna, the response obtained not 

only frolll pri nc ipals but al so from students and teacher respon dcn ts through focus group 

discuss ion confirms that there is no additiona l reading materi als written in S idamigna for 

the students to help them improve their reading and writing skill s. As the teachers in one 

sa mple schoo l have remarked, "Let alone additional reading material s in Sidamigna, we 

don't even have a library. The on ly source of knowledge for the students is the textbook 

itself" However, tex tbooks alone do not provide the students all the kn owledge and 

in follllation needed. Moreover, complete dependency on textbooks alone will not he lp 

them improve the students' language skill and knowledge. 

The principals were also asked if there were sufficient teachers' guides for teachers. For 

this , a ll the three principals responded that teachers' guides are insufficient. In the 

absence of teacher's guides, it is unlikely that teachers can ha vc a clca t' dircC1.ion to 

effecti vely carryon the mother tongue instructional process . The focus group discllss ion 

with teachers in two of the sample schools also proved complete absence of teachers' 

guides. 

Regard ing the adequacy of reference material s such as dictionaries in Sida mi gn3, 2 of the 

principal s replied that there are no reference materia ls such as dictionaries in the 

language. Only one stated that these material s are not inadequate. In most cases, the 
• 
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complete absence of dictionary in Sidama language has been repeatedly confi rmed by 

respondents from teachers and zonal and woreda education bureau official s during taped 

foc us group discussion. Dictionaries in the children's mother tongue help the III to be 

consistent in writing the words in the ir correct spelling. Absence of consistencies ill 

spelling affects the seriously reading and writing in the language. Thonis (198 \:1 03) 

states that "a good supply of attractive reference books and dictionaries In prllllary 

language appropriate to the classroom level of students is essential" whi ch in fac t is 

tota ll y absent in the cases under consideration. 

4.5 Distribution of Sidama Language Textbooks among Students 

In order to smoothly run any educational progralll , facilities such as textbooks, 

supplementary readers, teachers' guides etc have to be fulfilled. These instructi onal 

Illaterials integratedly help both the teacher and students to carryon the instructional 

process effectively and efficientl y. Out of these, textbooks are of prillle importance for it 

is through the use of textbooks that both the teacher and students spend most of their tillle, 

for most of the activi ties, in the teaching learning process. 

In order to find out if a balance is struck in the distributi on of textbooks, data on student­

tex tbook ratio was gathered from the sample schools. The data obtained is presented in 

tab le 4.9 below. 

Table 4.9: The Ratio of Students-to-Textbooks for the Three Subjects Considered in 

the Sample Schools 

Subjects 

School Mother Tougue Environmental Sc. Maths 

Ratio Ratio Ratio 

Baja Primary School I : 1 1:1 1:2 

Lei", Primary School 1 :3 1 : 1 1 1: 11 

Bushullo Primary School 1:3 1:3 1:3 

Source: Pnnclpals' Office of the Sample Schools and Teachers 
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As can be seen in table 4.9 above, there is uneven distributi on of textbooks in al l the 

sample schools. I f we take Baja Primary Schools, the textbooks for mother tongu e 

education and environmental science is evenly distributed in the rati o of I: I. On the other 

hand, when we compare the distribution of mother tongue and envi ron mental science 

textbooks with textbooks distributed fo r mathematics, the ratio for maths subj ect is I :2: as 

co mpared to I: I fo r mother tongue and envi ronmental science . 

I r we compare th is ratio of di stributi on to the distribution in Leku pr imary sc hool, books 

distributed for the same subj ects is quite different. The distribution of textbooks for 

mother tongue subject is in the rat io of I :3. Worse st ill is the distributi on of 

environmental science and mathemat ics textbooks whi ch is in the ratio of I: I I for both 

the subj ects. This clearly shows that the books distri buted in these two schools for 

envi ronmental science and mathematics shows great discrepancy .• Students in Baja 

primary school have better access to these two textbooks which could help them learn in a 

co mfortable situation. On the other hand, students in Leku Primary School are at a 

di sadvantage who are subj ected to learn under difficult circumstances due to a desperate 

shortage of textbooks. The in terview held with Shebedino Wereda Education Bureau 

Official statements confirms that they have informed the situation time and aga in for 

whi ch they have not received any reply from the authorities concerned. As has been 

mentioned earlier, the Zone education bureau official denied the assertion ; and he only 

knows that books are dispatched to all schools except in some remote areas like Bensa 

Woreda according to the number of students in their respective subjects so th at students 

could have access to all books in the ratio of I:!. Moreover, if we tak;; Bushull o Primary 

School , we see the distribution of textbooks much better than Leku Primary School fo r 

the two subj ects of env ironmental science and mathematics which is in the rati o of 1:3 

both for environmental science and mathematics as compared to I: II fo r both these two 

subjects in Leku Primary School. 

I f he compare the distribution of textbooks for the three subj ects in Baja Primary School 

and Bushull0 Primary School, we can still see some discrepancy in the distribution. The 
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It is only when the students li sten to the med ium of instruc ti on, that both the teacher and 

the students ca n communi cate using the language common to both for activiti es in the 

teachi ng lea rning process. As item 1 indicates , 44.44% of the teachers confirmed that 

their studcnts have a ve ry high level of competency in thei r skill of li stening, and the 

other 44.44% of the respondents rated the ir students as having high li stening ski ll . On ly 

(I I. I I %) teacher rated the students with m ed ium skill in their skill of li stening. Over all , 

the majority of the teachers, (88.89%) of them evaluated their students as hav ing no 

problems in their li stening skills. As to the 11 .11 % of the students ra ted as med ium 

li sten ing ab ility it is obvious that such students can exist in the c lass room with a di fferellt 

linguistic background w ho lack the competency as to the required leve l. 

Concerning the students' skill of speaking in Sidamigna, 22.22% of the teachers 

responded that their students are very highly flu ent in thei r spea king skill , and 33.33°1., of 

them rated their students as only highly flu ent and 33.33% of them as having mediu m 

language co mpetency in their speaking sk ill . 1( 11.11 %) of the teachers repli ed that the 

students have low level language fluency. 

Regarding the students read ing skill in Sidam igna, 33 .33% and 44.44% of thcm rated 

their students as ve ry hi ghl y and highly ski ll ed readers in Sidamigna respecti ve ly. On the 

other hund, 11 . 1 I % of the teachers gave medium ratings and the other (1 1. 11 'Yo ) the least 

ratings. In total , more than 77 .78% of the teachers regarded their students as having no 

difficulty read ing what is written in Sidamigna . The data indica tes that since most of the 

school work is acquired from books, using thi s impol1ant skill , students can read and 

understand concepts eas il y frOil1 the acti vities in the textbook. The maj ority of the 

students rated by their teachers as high readers in the language is a lso in harmon y wi th the 

result obtained through the classroom assessment as confirmed by 65% as high readers. 

The students writing ski ll (in item 4) is the m ore criti ca l of the other three skills di sc ussed 

in the same table ea rlier. As the data reveals, onl y 11.1 I % of the teachers evaluated the 

students sign ifi cantly as very hi ghly competent in the written skill , and 22.22% of them as 

highl y competent. The rest, (66 .67%) of them i.e. 33.33%, 22 .22% and 11 . 11 % of the 
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teachers gave medium , low and very low ratings respecti ve ly. The fac t that the majority 

of the teachers, more than 66% of them rating their students skill o f writing with in thc 

range of medium to very low indicates that many of the students badl y lack the skill o f 

writing in Sidamigna. From this data , it is not diffi cult to ass ume that many students al so 

fail to communicate with their teachers through writing. This eventuall y results in 

mi sunderstanding in written communi cation between the teacher and students. Since 

many aspects of the language is practi ced in writing and for the most part expl·essed in 

written code. The speaking and li stening skill are the ones rated the hi ghes t and whi ch the 

students are "born with" as the students themsel ves expressed it tltrough focus group 

di scuss ion. 

The last item, "understanding concepts and ideas from tex t materi als writt en In 

Sidamigna" got support from 22. 22% of the teachers with very hi gh ra tings and another 

22 .22% with hig h ratings. For the same question, 33.33% of the teac hers gave medium 

ratings and 11.11 % of the teachers gave low and very low ratings in each case . Here 

again , the percentage of teachers who rated their students with the ability to understand 

concepts and ideas from written materials in Sidamigna is less, (44 .44'Y.,) as co mpared to 

the percentage of students who rated their students within the range o f medi um to vc ry 

low level language skill which is more than 55% in total. Those teacl2ers who rated the ir 

students within 55% skill in the language are those students who ca nn ot eas ily read and 

understand the content of the textbook. T hey face difficulty understanding concepts from 

the ir tex t material s, as a result they cannot make inferences. 

4.7 Teachers' Knowledge and Ability in the Four Skills in Sidama 

Language 

Much of the success of an educational program depends upon the teachers' competence . 

The following table shows how teachers in Sidamigna perceive their competence (level of 

pro fi ciency) in the language used as a medium of instruction . The teachers were asked to 
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rate themselves regarding their ability in the four language skill s, and thi s is presented in 
table 4.11 as follows: 

Table 4.11: Teachers ' Language Competency 

Very high High 
Mcdiu 

Low 
Vcry 

Total No Teachers' Language 111 . Low 
Skill 

No % No o/i) No (Yo No °;;1 No (Ycl No (XI 
I Listening to Sidamigna 7 77.78 2 22.22 - - - - - - 9 100 Correct ly 

2 Speaking in Sidallligna 6 66.67 3 33.33 - - - - - - 9 100 correctly 

3 Reading Sidamigna 7 77.78 2 22.22 - - - - - - 9 100 correctly 
-

4 Writing in Sidamigna 7 77.78 2 22.22 - - - - - - 9 100 correctly 

5 Understanding concepts 7 77.78 2 22.22 - - - - - - 9 100 and ideas from text 
material s written in 
Sidallla language L __ 

As shown in tabl e 4.11 almost all the teachers in the sampl e schools rated themsel ves 
competent in the listening skill ; 7(77 .78%) of them very highl y competent and 2(22.22 %) 
hi ghl y competent. As the data reveals, there are two teachers with only hi gh listening 
skill. 

As item 2 indicates, 6(66 .67%) and 3(33 .33%) of the respondents rated themselves as 
very highly competent and highly competent respectively in speaking in Sidamigina. This 
shows that teachers in both the listening and speaking skills are competent enough to 
communicate with their students effectively and efficiently through asking and answering 
questi ons. 

In items 3 and 4, teachers' rated themselves as having competency in both the reading and 
writing skill s with 77.78% and 22 .22% very high and high competency in each casco The 
data reveals that most of the teachers have a good command of the language in its readi ng 
and writing skill the most important aspect of the language skil l. Since it is thorough these 
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two skill s that both the teacher and the students spend most o f the thlle communi ca ting 
with one another in the teaching learning process, errors or mi stakes students commit 
while reading and writing could be easily detected and corrected. 

As the last item indicates, the majority, almost all the teachers 7(77.78%) and 2(22.22'Xl) 
of them rated themselves as very highl y and highly effic ien t in understanding concepts 
and ideas from text materials written in Sidamigna. 

4.8 Students' Language Choice Proficiency Level and Subject 
Preference 

Students were asked pertinent items regarding their choice of language (as a mediulll of 
instructi on) , the level of their language profic iency and subj ect preference. The responses 
obtai ned are presented in table 4.12 next page. 
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Tn ble 4,12: Stud ents language choice, p,'ofi ciency level and subj ec t preference 
, 

No Item 
Res lO Il SCS 

No 'Yo 
I Whi ch skill do you find d ifficu lt in Sidamia lan guage 

A . Speaking in S idama language 27 25.4 7 

B. Reading in Sidama language 17 IG04 

C. Writing in Sidamigna 14 13.24 

D. Understanding ideas and concepts 5 4 .72 

E. Writing in correct spelling 43 40 5(, 

Tota l lOG . 100 

2 In w hich language do you read we ll? 

A. Amharic 34 32.08 

B. Sidamigna 47 44 .34 
-j C. English 18 16.9 8 

I 

D. No Ans\ver 7 6. GO 

Tota l lOG 100 

3 111 which language do you write well? 

A. Encrli sh IG 15.09 , 

B. S idamigna 58 54.72 

C. Amharic 32 30.19 ! 
Total 106 100 

I 

4 Which language do you pre fer to learn in? % .i . 
! A. In Engli sh 37 34.91 
I 

B. In Sidamigna 36 33.96 : 
, 

C. In Amharic 2G 24.53 

D. No An swer 7 6.60 
; 
I 

-j 

Total 106 100 

5 In wh ich one of the subj ects do you often score high marks (Yo 

A . Subjects offered in Engli sh language 23 21 .69 I 
B Subj ects offered in Sidamigna subject 49 4G .23 

, 

C. S ubjects offered in Amhari c language 34 32.0 8 

Total lOG 100 

6 Which books (reading materials) can you read without difficulty 'Yo 

A. Books written in Amharic 29 27.3G 

B . Books written in English 24 . 22 .G4 

C. Books written in Sidamigna 53 50.00 

Total 106 100 
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CHAPTER FIVE 

Summary Conclusion and Recommendations 

This chapter of the study presents the summary of the major findin gs, the conclusions and 

the recommendations forwarded. 

5.1 Summary 

As it has been mentioned 111 the introductory section, the objective of this study is to 

identify the challenges and oPPOIiunities of teaching and learn ing in mother tongue as a 

medium of instruction in the first cyc le primary schools of S idama Zone and Awasa Kine 

Ketema Administrative Town. To thi s effect, basic research questions were rai sed. In 

order to find answers to those basic questions, a descriptive survey method was 

eI11p loyed. As for the saI11pling procedures, s ince the population for the study was 

hOI11ogenous in many respects and with regard to language in education, a sa mple of three 

schools from two Weredas and I Kin e Ketema i. e . I school from each Wereda and I from 

Kill e Ketema were randomly selected. The technique employed" for the sa mpling 

procedures was si mple random and purposive sampling techn ique for selection of 

Weredas and Kifle Ketema respectively. 

The subj ec ts of the study were 120 students of grade 4 ; 9 primary school teachers of grade 

4 who teach in Sidamigna using available sampling techniques, 21 parents each 

represented by one student of the same grade level, 3 principals (one from each school 

using ava ilable sampling technique) and 4 education bureau official s, 2 from Wereda , one 

from zonal and one from Kifle Ketema. 

The instruments used for col lecting the data were questionnaires and focus group 

di scuss ion for students , teachers and principals; interview guides ",'ere a lso used as a 

major tool for parents and educat ional bureau officials. 
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Finally, the data collected through questionnaires , focus-group discuss ions and interviews 

IITrc ca re rul ly tabulated, analyzed and ime rpreted uSing rrequcncy counts and the ir 

percentages on a five-poi nt liker type scale. 

Findings 

With rcgard to the opinion of the respondents towards us ing S idam igna as a med ium of 

instruction, the findings of the study reveals that students, teachers , edu cation bureau 

offic ials princ ipa ls and parents are in favor of the use of Sidaigna as a mediu m of 

instruction . 75.5% of the students responded favorab ly to the quest i.onnai re . Moreover, 

the focu s group interview with teachers, education bureau offic ials, pr inc ipals and pare nts 

rece ived ( 100%) unanimous suppOli for the use of S idami gna as a mediu m of instruct ion 

in the zone. 

Concerning the adequ acy of teaching and lea rning material s, the data obtained th rough 

quest ionnaires, interviews and focus group discussions with students' teachers, principals 

and education bureau official indicate that there is shortage of textbooks and other 

resource materia ls. A lmost a ll teacher respondents , 77.78% of them, 66.67% the 

principals, the majority of the students, (62.27% them) , al most all in terviewed education 

bureau officia ls) repOlied that textbooks are scarce. The ratio of the distribution o f 

tex tbooks ranges between 1: I to I : 11 for those considered subjects. Simi larl y, 88.89 % of 

the teachers, the majority of the students, (60.38% of them) 100% of the principals and 

those interviewed educational bureau offic ials responded that there are no additional 

reading materi als fo r both the teachers and students. Moreover, 66.67% of the teachers , 

100 % of the principals and the majority of the interviewed educa tion bureau officia ls 

sta ted that there are no teachers' guides and reference materi als such as dictionari es 

written in Sidamigna. 

The response obta ined from teachers towards teaching in the mother tongue was 

favorab le. The majority, 55 .5% of them, are interested to teach in S idam igna . Where as 

44.4% them would prefer to teach in English rather than in Sidam igtla in the be lief that 
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they don't get much knowledge through teaching in Sidamigna. They also assel1ed that 

[here are no opportllllJti es for them to leam in colleges or univers iti<;.s if th ey cont inu ed 

teaching only in Sidamigna. More than that, lack of interest, motivation and commitment 

by the students to leam in their own language has also discouraged them to teach in the 

language. During the focus group interview, the teachers stated that most of the students 

would rathe r pl·efer to learn in either Amharic or English to Sidamigna. 

As the data reveals the views forwarded by most of the parents who were involved in the 

interview related to the choice of language (for their children) as a medium of instruction 

was negative. 85.3% of them chose Amharic and English the majority of whom chose 

English to be the medium of instruction for their children rather than Sidamigna. 

Conceming the students' language choice as a medium of instruction t!le maj ority of them 

chose Amharic and English. This ranged between 59% - 77% of the total respondents 

(Tab le 4.13 item 4 and table 4.2b item II). Out of these, 34 .9% of them chose English 

and 24.53% of them chose Amharic. Only 33.96% of them chose Si damigna (see table 

4.6). For more or less a similar question, 77.36% of them also showed preference to both 

Amharic and English as compared to 14.15% to Sidamigna (see table 4.2b). Moreover, 

70% of the students replied that they can understand those subj ects that are taught III 

English or Amharic better than the subjects taught in Sidamigna (see table 4.13). 

The opinion of the students related to the attitude of parents and the community towards 

teaching and leaming in Sidamigha, was not favorabl e. The majo rity, 56.6% of the 

students , replied that their parents do not suppOli their learning in tl;eir mother tongue. 

where as 31.13% of them responded that their parents suppOli there learning in their 

mother tongue. Similarly, the majority, 58.49% the students, asselied tha t the commun ity 

are no! in favor of the use of Sidamingna as a medium of instruction and 33.56% of them 

confill11ed that they are supportive of the mother tongue education. To the contrary, 100% 

of the teachers be lieve that parents suppOli their children 's learning in their mother tongue 

and 88.89% of them gave their opinion that the language community suppOlis and 

encourages the teaching and leaming in the mother tongue. 
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Regarding the appropriacy and relevance of the textbooks, 80 .1 5% of the students (Tabl e 

4. 8 item 5) and 77. 78% of the teaches (Tab le 4.6 item 3) responded thal th e textboo ks 

prepared for Sidamigna language subject contextualize the available loca l resources such 

as the cultural, soc ia l and ethnic backgrounds of the students. MoreO\ cr, 74. 52 % of the . 

students and the majority of the interviewed teachers confirmed that t!le preparation f the 

tex t books is in line with the age and ability of the students. 

As the findings of the study reveals, 66.67 % the teachers claimed that the duration of the 

training program is adequate 33 .33% of them stated that the length of training program 

Ivas in adequate. As th e data analysis indicates, there are teachers, (22.2% ) of them , who 

lack the necessary qualification but who still teach with only an initial training of one 

month and a week training duration. There is no fUliher supplementary training program 

provided fo r them to upgrade their ski ll , and knowledge to be effective and e fficient. They 

reported that they teach in the language not because they are adequately trained but 

because they speak the language. 

The data analysis on the students' skill of reading and writing indicated that 54 .72 %01' 

them could write we ll in Sidamigna; nevertheless the majority, 40.56% them, confirmcd 

that they badly lack cons istency in writing words in their con-ect spelling where asin g it' 

or double vowel and consonants is to be used. On the other hand, qu ite a significant 

number of students, 48.58% of them, asselied that they could only write well in Amhari c 

and English rather than in Sidamigna. Similarl y 44. 34% of the students responded th at 

they coul d read we ll in Sidami gna as compared to 16.98% in English and 32.08% ill 

Amharic. But students' assessment in the class room in the ir read ing ski ll exceeded 60%. 

5.2 Conclusion 

The majority of the students 111 the sample schools support and approve the use of 

Sidami gna as a medium of instruction. They also confirmed that their learning in their 

mother tongue has helped them to fo llow their lessons without diffi cul ty and to actively 

participate in the classroom through asking and answering questions. In spite of all these 
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and other opportuniti es their learning in thei r mother tongue offers them, they arc 

cOlllm itted to learn in either Amhari c or Eng lish . The students ' choice of Am haric or 

English, the majority of whom chose English, was influenced by the considerat ion that 

Engl ish wo ul d be the medium of instruction beyond grade 4. Moreover, the scarcity of 

textbooks, absence of library facilities, reference books and other reading material s, the 

wish of their parents to lea rn in either Engli sh or A mhari c, the belief that learning in 

Engli sh prepares them to continue their education in co ll eges or uni versi ties which in turn 

provides them with job opportunities in other lang uage speaking com~ml1l ities, as well as 

for the purpose of wide communication and the acquisition of much knowledge wh ich 

they beli eve could be acquired through these languages were some of the major reasons. 

There is unceliainty on the part of the parents and the comlllunity as to the benefit of 

us ing Sidamig na as a medium of instructi on. Most of the parents wish their chi ldren to be 

educated in thei r mother tongue but not as a means to an end. A lmost all the parents in the 

sample schools want their children to be educated in either Am hari c or Engli sh rather than 

in Sidam igna. Parents of the children seelll to va lue the educa tion of their ch ildren by its 

possibi liti es to secure Sh Oli term benefits such as social and economic mobiliti es (job 

opportunities, etc). This s tem from lack of effecti ve motiva tion and in vo lvement of the 

parents in the educa tion of their chi ldren, and the community to lent its acti ve support and 

encouragement for the language to be used as medium of instruction. Moreover, teaching 

in Sidamigan whi ch does not show progress beyond grade 4 and scarcity of learning 

matCl"ials is thought to have lead both the students and parents to develop lack of in terest 

moti vat ion and commitme nt towards learning in Sidamigna. 

As the data obta ined from students, teachers principals and Wereda ed ucation bureau 

officia ls show, textbooks are scarce. There are no supplementary reading materi als for the 

students to practice and improve their reading skill s. In the sampl e schools, teachers 

guides , and dictionaries (written in Sidamigna) and library facilities are absent. 

. 
As the data reveals and as confirmed through focus group discussion with the teachers 

themselves, there are a signifi cant number of teachers who are not interested to teach in 
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the mother tongue. They po in ted out that the students lack of inter~s t , mo ti vation and 

comm itment to learn in their own language has di scouraged them to teac h in the 111 0ther 

tongue. They conformed that the students prefer to earn in either Amh ari c or Engli sh 

They a lso be lieve that they don' t ge t much knowledge thro ugh teac hi ng only in the 

mother tongue and they also believe that there would not be fUl1her educationa l 

opportuniti es in the field of teaching in Sidami gna. 

According to the policy of mother tongue educa tion in the fi rst cycle primary schools in 

Ethi opia, the l11 aj ority of the teachers in the sampl e schools are TTl grad uates who ha ve 

participa ted in a-one-year trai ning program. Exception to th is are those who wc rc 

fo rmerl y tra ined for A mharic and Eng lish medium schools (be fore 111 0ther tongue 

education stat1ed in 1993) but whose mother tongue is either S idamigna or can speak the 

langue of the chil dren which as a result were let to teach in the language. As the data 

indicates, those teachers who were trai ned pri or to 1994 to teach in Amharic or English 

have rece ived onl y short and intensive course of fo r I week and a maximum of I mO l1 th. 

Th is a lone does not qua li fy them to teach in the langue . T hey didn ' t even participate in 

an y supplementary trai ni ng programs through in serv ice (tra ining), workshops or 

semi nars. They lack the skil l and know ledge to be effecti ve and effi cient though th ey 

c laimed that this has not affected the subjects they teach due to the mere fact that they ca n 

speak the language. M ore than that, during the foc us group in te rview with the teachers. le t 

alone those teachers who have taken onl y ShOl1 term tra ining cours~s , even those who 

have pal1icipated in the fu ll training program of one yea r disc losed that thi s (one yea r) 

period of tra ining was insuffi cient demanding additional training to be effective and 

effic ient. 

5.3 Recommendations 

Teachers work and students leam with li ttle or no pedagogical support suc h as additiona l 

readi ng materi als and reference books (such as di ctionari es) in S idami gna. Tex tbook s are 

even in shol1 suppl y. The ra ti o of the di str ibution of tex t books ranges between I: I to I : I I 

fo r those cons idered subjec ts. The on ly source of knowledge fo r both the students and the 
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teachers themselves is found to be the tex tbook. Worse still is the absence of li brary 

fa ciliti es and teachers' g uides . This is be lieved to have resulted in the st uden ts to reso rt to 

languages sueh as Engli sh and Amhari c as a medium of instruc ti on w here they could ha ve 

access to tex tbooks, references and other reading materi als. Students develop enthusiasm 

and get sati sfaction from learning in their mother tongue if conditions such as the 

provision of learning materials and library facilities are fulfi ll ed. Hence, it is sugges tcd 

that the existing desperate need for supplementary educationa l materi a ls shoul d go hand 

in hand w ith the suppl y of books. To thi s end , the Zonal and Regiona l Bu reau Officia ls 

should a lso work hand in hand to publish books, reading and other reference mater ials 

which these schools are badly in need of. 

It seems that there are students, parents and the language community who have not yet 

understood the aims and benefits of teaching and learning in mother tongue. Because 

some parents and the community are not clear as to the aims and benefit s of teaching and 

learning in the mother tongue, parents in patti cular wish their c hildren to be educa ted in 

either Amhari c or English. [t also seems that absence of moti vat ion a nd interes t by the 

student themselves to learn in thei r own mother tongue. In spite of the opportunities thcy 

(student) con fi rmcd that the ir lea rning in their own mother tongue provides them, they are 

committed to lea rn in either English or Amharic. If teaching and lea rning in the language 

is to ga in ground, students, pa rents and the community should be informed on its pUI"jJose 

and bene fit s. They must be initi ated to involve in the education of their chil dren. Parents 

and the com munity are not invited to meetings to discu ss on matters related to the 

teaching and learning in S idamigna. Hence, schools, zonal and Wereda educati on bureau 

offic ials shou ld engage in broad range of acti vities to encourage stu dcnts, pare nts and the 

community to apprec iate (SUppOlt) the teaching and leaming in the language. If there is to 

be a so lu tion to common probl ems, there mu st be frequency of contact unless there is a 

common la nguage there can not be united action. 

All the teachers in the sample school asse rted that there is a mi smatch between the 

training prog ram and the knowledge they have ga ined when app lied in a practi cal 
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situati on in the teaching learning process . " For a quality teacher edu cati on, a clear 

guideline of partnershi p between tra ining institutes and school s (is) imperati ve (DaIVit a nd 

Adane, 200 I :330). Hence, monitoring of the tra ining, evaluating and supervi s ing o f the 

acti viti es during the tra ining program fo r its re levance, appropriacy and effec ti \·eness is 

needed . 

There are teachers who lack the necessary quali fi cations but who teach in the mother 

tongue. The one-year training program was also found to be inadequate. Hence, it is 

recommended that those teachers who are let to teach w ith only basic training o f one 

week to one month duration need to participate in some stimulating workshops , sc min31·s 

or in service programs to be effective and effi cient. Moreove r, if quality educati on and 

effecti ve implementation quality of the mother tongue program in the first cyc le primary 

schools in the zone is to achi eve its goa l, recruiting o f tra inees for teaching in the 

language must be raised from 10+ [ completion to 12+ 1 completion . 

Students lack the competency in the reading and wri ting skill s parti cula rl y in wri tin g 

words in the ir correct spelling which requires the use of s ingle o r double vowels and 

consonants . S ince it is through these three skill s that most of the activiti es of the schoo l 

work is carri ed on, more time has to be a llotted to the teaching of the students in these 

three skills statiing from grade I . Moreover, the firs t cycle primary sc hool curri cul um 

mu st gi ve more emphasis on the use of the language in its reading and writing skill s . 
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Appendix A 

Addis Ababa University 

College of Education 

Department of Curriculum and 

Teachers Professional Development Studies 

A questiol1l1aire to bejilled in by students 

The objective of this questionnaire is to get adequate first hand information regarding the 

opportunities and challenges in teaching and learning in mother tongue as a medium of 

instruction in the first cycle primary school of Sidama zone. The information you g ive 

lV ill enabl e th e researcher to identify the depth of the probl e ms and prov ide 

recommendations that may help solve the problems. The information you give wi ll be 

kept stricti y con fidential. Therefore, be fran k and obj ecti ve when you fi II in the 

quest ionnai reo 

Thank you in Advance 

Direction: 

I . You don ' t need to write your name in any of the pages. 

2. Put a ti ck mark "/" in the boxes for the correc t answers. 

3. In the space provided, g ive short answers. 

Part I: Background of the stud ents 

I. Age: a. 10- 12 0 b. 13-150 c. 16- 190 

2. Sex: 3. Male 0 b. Female 0 
3. Grade _______ _ 

4. Wereda ______ _ 

5. School ______ _ 

108 



6. Language: 3. Mother Tongue ______________ _ 

b. Second language ____________ _ 

c. If other(s), speci fy ____________ _ 

Part II: Attitude towa.-ds Teaching and Leaming in Motlle.- Tongue (Sidamigna) 

Direction: In the tabl e below, you are provided with statements that describe yo ur 

opinion towards teaching and learning in mother tongue (S idmigna). Please indica te your 

agree ment or d isagreement by putting thi s " /" mark in the boxes und; r the scales: SA, A. 

U, D and SO 

Note: SA = Strongly Agree A = Agree U = Di sagree SO = Strong ly Disagree 

S.No Statements of Opinion SA A U I) S I) 

7 I a111 happy to lealll in Sidal11 igna 

8 Lea ning in S idama language is wasting my ti me that I can use for leaming 
in Amharic or English 

9 My parents do not support my leaming in Sidamigna 

10 My learning ill my mothe r Sidamign3 has hel ped me to acti ve ly parlicipal~ I 
in the classroom th rough asking and answeri ng quest io ns 

II Since I a lready know Sidailla language, I prefer to learn ill Amharic or I English which are the official or inlemalionallangu3.ges respecti ve ly 

1 12 I can eas ily understand the subj ects that are taught in Amharic or Eng lish . 
better than in Sidamigna 

13 Learning in my mother tongue has helped me to fee l proud and have 
I I I , I 

confidence in my sel f I 

14 The lang uage commun ity clo nol support the teach ing and learning in ~ 

Sida ma language I 

15 I can eas il y understand \V hen the teacher teaches S idama language subjects 
in Sidamiona 

16 My parents have understood the pllll'oses and bene fits of lea ming III 

Sidama languaoe 

17 Ou r teachers have adeq uate knowledge in teaching in S idma lang uage 

18 Our teachers teach us a ll S idama language sub jects on ly in Sidamigna 

19 would be happy if I contin ue learning a ll su bjects in S idamigna beyond 
grade 4 
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Part III: Students' Langnage Choice and Proficiency Level 

Direction: For quest ions 1-6 Please show your agreement/disagreement by putting thi s 

"/" mark in the box corresponding to the suggested answers given to each ques tion. 

I . Which skill do you find difficult while learning in Sidamigna 

a. Speaking in Sidamigna 0 
b. Reading what is written in Sidamigna 0 
c. Writing in Sidamigna 0 
d. Understanding concepts 0 
e . Writing in the correct spel ling 0 
f. Other(s) , pl ease specify _________ _ _________ _ 

2. In which lan guage do you read well? 

a . in Amharic 0 b. In Sidamigan 0 c . In Eng li s h 0 

d. I f others , please specify ____________________ _ 

3. In which language do you write well? 

a. English 0 b. Sidamigna 0 c. Amhari c 0 
d. Other(s) , pl ease write them down below _______________ _ 

4. If you were given choice of language to learn in as a med ium of instruction , whi c h 

lan guage do you prefer? 

a . Amharic 0 b. English 0 c. Sidamigna 0 
d . If other(s), pl ease specify _______________ _ _ _ 

5. In w hich one of th e subj ec ts do you often score high marks. 

a. In subj ects offered in English language 
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b. In subjects offered in Sidam ic language 

c. In subj ects offered in Am har·ic 

d. I f there are others, please specify ____________ ,--_ _____ _ 

6. Which textbooks (reading materi als) can you read without diffi culty? 

a. Textbooks written in Amharic 

b. Textbooks written in Engl ish 

c. Textbooks written in Sidamigna 

d. If there are others, pl ease specify _____________ _ ___ _ 

Part IV: Availability of learning materials 

Direction: Please put a ti ck mark "/,, in the boxes given under the rat ing sca les (SA , A, 

U, 0 or S O) to show your agreement or disagreement regarding the adequacy of 

tex tbooks and other educational material s. 

Note: SA = Strong ly Agree A = Agree U = Disagree 0 = Disagree 

SO = Strongly Di sagree 

S. Nu Statements of opinion SA 

I Textbooks fo r Sidamigna language subjects are in adequate 

2 There IS shol1age of addit ional readi ng materi als 111 

Sidam igan to practice and improve our reading skill , etc . 
, 

Tex tbooks prepared fo r Sidama language subjects are in line 0 

wi th o ur age and abi lity 

4 There are suffi cient reference materials such as dic tionaries in 
S idama language 

5 Tex tbooks prepared for Sidama language subjects ha ve used 
examples and contextua lizes the local resources, the culture, 
literature and the language of the community 

I I I 

A U 0 sol 

I 

. 



6. If you have any more points to add in connection to lea rning and other educa tional 

mate ri a ls, please w rite them down below ________________ _ 

7. What are the problems you encountered III lea rning in Sidall1igan as a mediu m of 

instruction? ------------------------ --

8. What do you expect/want from parents, the community, directors, teachers as we ll as 

zonal or Wereda Education Bureau Officials to do for you so that yo u can lea rn in 

Sidall1igna with interest or without any problem? 
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Appendix B 

Addis Ababa University 

College of Education 

Department of Curriculum and 

Teachers Professional Development Studies 

Questionnaire for Teachers 

The purpose of this questionnaire IS to co llect da ta for the study that attempts to 

in ves tigate the cha llenges and 0ppoliunities in teaching and learning in mother tongue as 

a medium of instruction there by recommend poss ibl e solutions to the cha llenges 

iden tifi ed. The effectiveness of the study depends on your genuine response to each 

question . Moreover, your responses to the question inc luding your identity wo ul d be kept 

stri c tl y confidential. Therefore, be frank and obj ective when you respond to each item in 

the questionnaire . 

General Directions 

I . You don't need to write your name in any page. 

2. Put a tick Mark "/,, in the boxes given for the correct answers. 

3. Give ShOl1 answers in the space provided . 

Part I Background of the Teachers 

I. Age: a . 20-240 

b. 25-290 

c. 30-34 0 
2. Sex: Male 0 

Female 0 

d. 35-39 0 

e. 40-45 0 

f. 45-49 0 
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Than You r 



3. Qualification: a. Cert ificate 0 c. First deg ree 0 

b. Diploma 0 d. No train ing 0 

4. Service yea r: a. 1-5 0 b.6-IOO c. II - IS 0 

d. 16-200 e.2 1-250 f. 26-60 0 

g. 30 and above 0 h. Other(s) if any ________ _ 

5. Language: a. M other tongue 0 b. Second language 0 

c. Other(s) ifany _ ____ _________ _ 

6. Wereda _____________________ ____ _ 

7. School _______________________ _ _ 

8. Grade level you teach ___________________ _ 

9. Subj ect you teach ___ __________________ _ 

10. Number of Sections _ ___________________ _ 

II . Average number of students in section 

Part rr: Teachers ' opinion towards mother tongue as a medium of instruction 

Direction: In the table that follows you are provided with statements that describe your 

own opi ni on and the opinion you have of your students the parents and the language 

community towards the teaching and leam ing in the mother tongue (Sidam igna) as a 

med ium of instruction . Please indicate your agreement or disagreement based on you 

experience by putting " ,r" mark in the box under the scales: SA, A, UD, D or SO 

Note: SA = Strongly Agree 

SD = Strong Disagree 

D = Disagree 

UD = Undec ided 
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Teachers' Opinion towards Teaching and Learning in Mother Ton g ue Sidamiglla 

r , 
S. No Stat ements of Opinion SA A U j) 51) 

I Sidamia language is difficult to teach 

2 Using their mother tongue, children participate act ively and 

enthusiastica lly in the classroom through asking and answeri ng . 
questions 

3 I prefer to teach in Amharic or English rather than in Sidamigna 

4 There is active support and encouragement form the cOlllmunity 
, 

in the teaching and learning in the mother tongue (S id amigna) 

5 The children are not happy to learn in their mother tongue 

6 The time pent for teaching children in their mother tongue 

(Sidam iga n) is time wasted for teaching in Amhari c or English 

7 Children's learning in their mother tongue has hel ped them to 

follo w their lessons without difficulty 
-

8 Children 's lea1l1ing in their mother tongue has helped them to I 

fee l proud in their own language and develop confidence 
. I 111 

themselves I 
9 Parents are happy in their chi ldren' s learning in their mother 

! I longue 
I I , 
I III Ch il dren's learning in their mother tongue helps the language to 

survive and develop 

II Since children already know their own language, they prefer to 

learn in the language of \Vider communi cation s lich as Engl ish 

or Amharic 

12 Children's learning in the ir mother tongue doesn' t offer them 

job opportunities in other language speaking communities . 
13 Parents and the (language) community know the alms and 

benefit s of learning in Sidamigna 

14 I Support teaching and learning In Sidamigna if extended 

beyond grade 4 
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