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ABSTRACT 

The lIIuiIlIJlII'j}(J.H' (?If/U.! study was 10 make lIlI il1l1C.\'liKlIliol1 Oil ,\pccialneeds educatiol1 system in 

Keiter,,' lind hlelllj/i' (he /1/05{ pressing problems Ihut affect the implementat ion (~f policies Oil 

special l1eed,' edllcatiol1, us well us indicate direcliol1 ;11 Ihe area in which more effort ulld 

c011siderutions are required for improving the existing problems in provision (?f special need.'i 

education iJ1/he regio/1 

The ,\'llfl~V was designed 10 answer three basic questions. These are: }, What are the major . 

.fllt/ors Ihul l{lleCl 'he imp/em entation of ,\pedal l1eec!.\' educatiol1 policies af regional lel'e tJ 2, 

Who/ure the ex/ellIs o/coverage and access to .\pecia/ needs education ill this region? 3. What 

strategies shuuld he employed to offer basic education/or all disabled children' 

The deserl/Hive survey approach was employed and bOlh primary Gnd secondary sources q( 

data urc used 

The result of the study generally shows that access and coverage lor special needs education 

are negligible. Tho! is the averuge estimated participation rate for special needs educutiull is 

0.2% between 200010J and 2003104. The pallem in access to education has shown improVemei'1. 

ill 201J./IOj olld the estimated participation rute was 0.3%. . Over the past jive years the 

participatiun rate jill' special need,' education was 0.3%.. The regional participation rate lor 

special needs educution was obtained by lIsing WHO conservative crude estimation oI I U% 

prevalence rUleji'o/11 uny pOp!!/alioll because there is 110 estimated stalistical dala a/persolls wilh 

disabilities in the region. 

It is noted that in almost half of the zones (and special woredas) there is no .Ipecial need., 

educulhJ11 proy,rU!1/. Besides. the existing jpecia/ needs education access is dominated by hearing 

impairment education program; if comprises more than 77%from (he existing programs. /n the 

region most people have awareness problem about special needs education and aboUl persons 
• 

with disabilities. Also, decision makers, planners and educational experts have lock 0/ aware,!ess 

conceming policies of special needs education. As the result of this, there is no strategic plan to 

implemcnt .\peciulneeds education policies ill the region. 

Fi110lly, creating el1abling policy environment, inclusive education, using existing primar)' 

schools building, parfl1ership and mobilizing resources, communily sel1sitization, strengthening 

of. early childhuod education, and teacher educatiun are recommended as i11lerventiullS jor 

promoting equifllhle access 'and to offer basic education lor all children with special needs 

(disabilit iesj. 

Ylll 



CHAPTER ONE 

I. Introduction 

1.1. Background of the Study 

Educa ti on is a means of economic and social development and a principal way of improving 

welfare of indi viduals with disabi lities or without di sabilities. Children (students) with 

disabilities require a convenient school situation and special supports than children (students) 

without disabilities. 

Indeed . special education is essentiall y a subsystem of regular educat ion. It is responsible for the 

educat ion of learners with disab ilit ies. In othcr \I·ords. special educat ion is a pa rt of general 

educat ion that assumes responsibility for individuals who do not fit the system (S hea and Bauer. 

1994). Moreover. an appropriate education is determined on an individual basis to meet the 

unique needs of each student with special needs. Hence. we ll and purposefully programmed 

spec ial education provides equal opportuni ty for each individual wi th special needs to achieve her 

Ihis full potential. commensurate with the opportunity provided to other students. 

Further more, the progress towards accessibi lity of special needs education should be based on 

the opportunity of all disabled to avo id (minimize) disparity among the students with special 

. needs. Concerning this. the Uni versal Declaration of Human Rights adopted by the UN in 1948 . , 
referred that everyone has a ri ght to educat ion . Subsequent internationa l conferences and 

normati ve texts have reaffi rmed this goal. Some of the areas in which discrimination of persons 

with disabilities occur are public accommodat ion (buildings), transportation. inform'ltion and 

communication and rec reation and sports centers (Tirussew. 2005). 

In Ethiopia there are mill ions of people with various kinds of disability. However. very few are 

beneticiaries of governmental and non-governmental services. Only less than one percent of the 

school age children with disab ilities have access to education (Tirussew, 1993). As the UN' s 

standard rul es clearly explain authorities have responsibility for the education of persons with 

di sabi lities in the country. In Ethiopia access of educational opportunity. equity and qua lity 



ici'licicncy) issucs arc st ill scrious chal lenges in the pro vision of special education I(lr a ll di sahled 

child re n \\' ith specia l needs. 

As Mumo (2000) and Tirusscw (2005) suggested a shin to inc lusive educati on in Eth iop ia is 

IH1\\'c\'er. ne\\' trend. It is necessary and logical choice to address the educati on of children with 

disabi liti es in particular and with spec ial needs in general. Thus, the recent movement of special 

classes in regular schools in the country has brought some change in the education of children 

with special needs. Nevertheless, the participation rate of children with disabilit ies both in specia l 

schoo ls and special classes is very small when compared with existing number of children with 

disab ilities. 

To address the problem of education and the goa l of UPE by the year 20 15, the Education Sector 

deve lopment Programs (ESOP) was given emphasis for the long term development strategy to 

impro\'e education and the goal to be restructured and ex panded the education system to make 

more rel cl'ant to the present and future needs of the economy which enables citi zens to 

participate ful ly in deve lopment (MoE, 1989), However, thi s developmental strategy did not 

clearl y address and identi fy the special needs education as wel l as future strategic plan to improve 

the special needs education sector. 

In Ethiopia di fferent admin istrative regions are at different understanding levels regarding special 

needs education opportunities for persons with disabilities (special needs). As the result of thi s, 

even the naille specia l needs education (spec ial education) is not known in some of the regions o r 

ZO nes. ' This is because of lac k of practically app lied strategic plan in Ethiop ia which forces 

. rcgillJ1S to inlplement spec ial needs education po li cies. For example, in SNNPR there is no 

spec ial needs education strategic plan in the regional education structure , Besides, the pri.nciple of 

"Educat ion for All" is considered in the region as education for all children "with out 

disabilities", because average participation rate fo r primary school in 2004/05 was 85.1 %, 

\\ 'hereas, ~I\wage participation rate for children with special needs was 0 ,3%, It is, however, clear 

that "Education for all" includes children with spec ial needs. 

Furthermore, equitable access of education for a ll requires that all should be available in the 

process and have equal cons ideration for the opportuniti es; facilities and appropriate programs to 

2 



Illcct spcci lic nccd. and requircillents of education for all law should be <lVa ii ab le and used. The 

problem is most st.:\'t!r in remote zones and special woredas. 

There are many factors that contribute for this participation rate of students wi th special needs. 

SO lll e of these are: lack of resources (tra ined teachers. financial & materia l). lack of awareness 

ahout persons wi th di sabi li ties ami schoo l situations and bui lding :1S well as lack of strategic plan 

in the region . 

1.2. Statement of the Problem 

Today. Ethiopia 's population is est imated to be about 74 million. From the total population, 

about 4.9 million Ethiopians are with some impairment including children. The total number of 

children with di sabilities is also estimated to be about 2.5 mill ion. This doesn't include chi ldren 

of families wlW hide large number of children with disabilities in separate places. From these, 

on ly a few children have got opportunity to special needs education in Ethiopia 

2004 ). 

(M 0 L S A, 

To mi nimi ze thi s problem the Ethiopian Government committed itse lf to provide special 

education for all children with diverse needs. in accordance with adopted international 

Convent ion on the Rights of the Chi ld. Ho\\ever. still millions of children with disabilities are 

\\'aiting for educational opportuniti es. Of course. success or failure in accessing special ~ducation 

provision is determined by the action taken in implementing in the country. In the 

il11p lementation process. it is therefore. important to diagnosis existing system, assessing the 

nature of the problems by identifying the pressing problem, where need to be solved through 

change of strategy. planning and po li cy statement by making significant study to improve the 

system. 

Indeed, there is no comprehens ive diagnosti c study made so far on implementation problems of 

special needs education in Ethiopia. Planners need to have a support system on which decision 

can be made ror designing strategies. for improving accessibi lity of the special needs education to 

promote desirable progress toward full implementation. 

3 



The st ud y IlH: uses un st ud ying the pruhlem uf implementing special needs education policy in the 

ex isting system. The study attempts tu anslVer the fo llowing basic ques ti ons: 

I. What are the major factors that affect implementation of special needs education 

pulicy at regi onalleveP 

2. What are the ex tents of coverage and access to special need education in this region? 

3. What st rategies should be employed to offer basic educat ion for all disabled children? 

1.3. Pu rpose of the Study 

The major purpose of thi s study is to make an investigation on the special education sy.;tem with 

the help of current data and empirical ev idence and identity the shortcoming of thi s system. and 

the most pressing problem that affect the implementation of policies on special needs education 

as \wll as to ind icate the area in \\'hich more efforts are required to improve the problems at thc 

regional level. 

The specific objectives 

.:. To identify the current situation of the spec ial needs education provision in the region . 

• :. To identify different local communities (zones) who implement and who do not 

implement special educat ion provision 

, 
;:. To identify problems that hinder the implementation of special need educat ion in thi s 

particular region . 

• :. To suggest strategies that will help in improving the situation 

1.4. Significance of the Study 

This study provides a better understanding and awareness on proolems of implementing spec ial 

needs education policies and achieying ' Education for all " includi ng the disabled. Also, it would 

help to mobilize all concerned bodies of the region (zones) to bring significance progress in the 



h~lp to ll1obilil.~ all concerned bodi~s or th~ region (I.llnes) to bring signilicancc progress in th~ 

. expunsion (providing opportunity) or sp~c ialnL'~ds ~ducation. II ' awar~n~ss-raising prograll1s arc 

appropriately carried in the socicly (to literatc or illiterate people). it may bring about favorable 

chunge in th~ regional education system. 

Morcover. to meet "Education ror all" no beller way than a policy and planning strategy or 

Federal Ministry of Education or Regional Education Bureau. because policy is a key issue to 

bring a desirable change in an inequality of educational provision. However, with out strategic 

plan. policy cannot alone address the problems of the people with special needs (disabilities). In 

this study. the important issue. is the need for innovative and effective strategy t 0 improve 

special needs education in the region . 

. Generally. the study wou ld help in the foll owing ways: 

• Provide a better understanding and awareness on the problems of implementiT'!l special 

needs education for all disabled in the regional level. 

• Provide useful information for governmental and non-governmental organizations to be 

cngaged in the provision of special needs education for all disabled and indicate directions 

to solve special needs educati on policies implementation problems. 

• It may serve as a springboard for other researchers who might be interested to make 

in\'estigations in similar area. 

, 
• The. lindings mal h~lp the national and regi onal planners. policy makers und other 

educational experts to explore more possible strategies for improving special needs 

education. 

1.5. Delimitation (Scope) of the Study 

The study is focused on the "special needs education for all disabled children" in primary level 

(1-8). The fundamental dimension of the study is also delimited to accessibility, which means the 

provision and opportunity for special needs education, inequality in participation and quality 

(efficiency). In deed. equa li zing educational opportunit ies for all children with special needs 
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cnvironment with the help of necessary resourccs as well as public accommodations. Besides. 

clju,d cducational orrortunity l'or allmcans. fair access to educational provision for children with 

disabilitics like non-disab led childrcn. Thus. cqual opportunity refers to equal educational right 

for all childrcn including ch ildren with special necds . in thi s case the study is delimited to zonal 

ineljuality to educational opportunity bctwecn di sabled and non-di sablcd children as well as 

inequality within (intra-group of disabilities) children with different type of disabilities. Then. 

quality dimension refers to ho w well the schoo l or system promotes students' skills and 

kn oll' ledge to become responsible c iti ze n in the society. In this case. the study is delimited to holl' 

one can exist and get avai lable education in the system. Eventually. therefore. this determines the 

feasibility and sustainability of education l'or all. In term of time dimension. the study is 

delimited to cover the years between 2000101 and 2004/05. Therefore, the study is limited to 

SNNPR. 

1.6. Limitation of the study 

First of all the absence of the estimated number of people (children) with disabilities by age in the 

region or sample zones was w hat the author of thi s study encountered in the effort to find out the 

participation rale of the children (students: with disabilities in the primary schools of the region. 

Second lv. data pertaining to the prevalence and the situation of students (persons) with 

disab ilit ies in the region is fragmentary and incomplete. For these reasons, the gross enrollment 

ratio (participation rate) is a crude calculation which is done based on the WHO's conseryative 

estimation of 10% of any population of prevalence rate. Besides, data ,wa's not found in each 

grade level. As the result of this, the data for grade (1-8) were used. In spite of these limitations. 

the study is hoped to contribute to effective understanding of the spec ial needs education policies 

implementation problems and it opens the way for other researchers to make investigation in 

these areas. 

Finally. in the cou rse of the study the researcher encountered problems of financial constraints. 

time and relevant materials spec ially to carry out the study in the woreda and Kebele lev~1. 

6 

/ 



1.7 Definition of Turns 

Spccial nccds cducatio~ : I\ n inst ruction that is spec iall y designed to meet the unique needs o f 

chil dre n with disabilities /W inzer. 1990) 

Inclusivc education : refers to schools. centers of learni ng and educational systems that are open 

to all chi ldren (UNESCO. 2001) 

o nli lUll'} ' .'cgular chtssroom: is a classroom designed. for ' regu lar" or academic work as 

opposed to classroom for .'Special ' work (Good and Markel, 1973) 

Special teacher (Special need education teacher): is a teacher who works in special school or 

in ord inary schools with particular responsibilities for children with 

special needs (UNESCO. 200 I) 

Regular teacher: is a teac her devoting full time to instruction. not serving a probationary or 

practice teaching period. one officially recognized as a full- times staff 

' member (Good and Merkel . 1973) 

Primary schuol: Havi ng grade 1-8 leve l of school ing. Besides. the data compihid from 

documents for primary schools include all governmental and non­

governmental schools. 

Special needs: The term spec ial needs refers to ch ildren who need some form of extra help and 

assistance. (UNESCO,200 I) 

Disability: Any restriction or lack (resulting from impairment) of abi lity to perform an activity in 

a manner or with in the range considered normal for a human being. 

Impairment: Are concerned with abnormalities of body structure and system functi on. resulting 

from any cause (Winzer, 1990) 

Gross Enrollment Ratio: is the ratio of total enrollment, regardless of age in a given level of 

education to the population age group that corresponds to official age 

of this leve l of education (Worl d Bank. 1995). 

Pre- school special education: The de li very educational services, which are provided to 

chi ldren with disabilities before school age (6) (Lowson, 199 1) 

Accessibility: are those proportions of children who have got access to schooling 

Kebele: residential or \'i llage leve l administration. 

Woreda: sub-zona l leve l of admini stration in the educational structure. 

7 



CHAPTER TWO 

2. Li tent tll re Review 

2.1. The Concept and Prin"ciples of Special Needs Education 

Th~ concept of special needs education is defined on the basis of human rights and international 

exper ience. educational policy and the legal framework at national level (Mamo, 2000). 

Moreover. specia l education may be the most familiar as the expression of educational se rvices 

provided to chi ldren with special needs. Wh ich means that the educational provision specially 

planned for di sabled people with special needs. Nevertheless, the rationale behind oroviding 

special education are intluenced or determined by several assumptions about disabilities arid 

individual with di sabilities and consequently changing. For example, the detailed category of 

major ideological backgrounds charted in 1996 as religious charity, society's responsibility. 

general human rights, integration and educat ion for all shows the changing perspective of the 

field . (Tirussew. 2005; Mamo. 2000; Meijer, 1994). 

The Ministry of education (MoE) is legall y mandated to faci litate ways and means of providing 

special assistance to people with disabilities. In thi s regard. the Ethiopian Education and Training 

policy (1994) clearl y outlined the principles of spec ial needs education. by which all disabled and 

gifkd children "Iearn in 'accordance with thei r fu ll potenti als and needs." Howeve r. the existing 

capacity and resources do not permit an ideal learning situation for all, children in Ethiopia 

because of limited trained manpower. scarcity of tinancial and material resources. 

Thus. the term special needs education is a new emerging concept to address the ne~ds of all 

ch ildren with special needs. Therefore, it is changing from the wording "special education" one 

from the narrow scope of .. the education of disabled" into "the education of all children with 

di verse need". In this new concept, which includes all children, requires over all educational 

developmental objectives and policy implementation process to expand access of education to all 

and improvement in equality. In order to meet these educational objectives practically, the 

proyisiDn of special needs education should be included in ordinary regular school programs 

sta rling from the beginning to placement. Thai is. lhe current issue implies thai spec ial neeus 
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eduealion needs more segregaled instruction sys lem than the integrated (inclusive) and normal 

learning in Ihe ordinary regular schoo l system . 

In thc proccss o f Ihese changes, special needs education , which is moving towards seeing all 

needs to mCCI Ihroug h appropr iate resources and respo nses "hould provide an alterna li ve 

pe rspcc li, 'c 10 improve Ihe provision of special education on the basis of the needs and contextual ' 

possibililics (Lawson, 19,91 and UN. 1983). On the other hand , the dimension of changes in 

special education are great and diverse ranging from abandoning and segregating children to 

inclusion in-serv ice prov ision: the benefic iaries of the support services are extended from the few 

calegories - blind. deaf. mentally retarded and physically di sabled to all individual who may 

have specia l needs (S lee. 1997). Thus, it is welcoming all children without discrimination into 

regular or general school (Tirussew, 2005). 

2.2. The International Convention on the Rights of the Children 

and Ethiopian Constitution on Child Rights to Basic Education 

The Convention on the Rights of the Child is an international treaty that recognizes the human 

rights o f children. The member countries are required to ensure that children shou ld benefit from 

spec ial prolec ti on measures without discrimination and have access to services. such as 

ed ucali on. health etc. Besides, the Uni ted Nati ons have adopted convention and international 

agreemel1ls to provide education on the basis of equal opportunity, particularly primary education 

as compulsory and available, free to all (Article 23 .3 and article 28.a). 

The conve ntions are monitored by the experts committee that sit in Geneva and governments that 

ha, 'c rat ified the convention req uired to submit regular reports on the status of children:s right in 

thei r wuntri es. In o rder to reduce the implementation problems of the member countries thc 

ex perts' committee call s for internati onal assistance from the other government and technical 

assislance li'om organi zations like the UN ICEF. 

Ethiopia is one of the countries that have ratiti ed the international convention on the Rights of 

Children o n th e December 1991 . Accordingl y. the Constitution of the Federal Democratic 

Republic of Ethiopia (FORE) article 9(4) states. "all international agreements ratified by Ethiopia 

are an integral part of law of the land". Regarding thi s Tirussew (2005) refers that the Ethiopia 
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(;(\\erllmenl is mov ing fo ,ward 10 address Ihe issue of persons wilh disabilities. As a result, 

proclamat ions concerning citil.ens with disahilil ies largclcd to protcct person with disahilities. 

includi ng proc lamalion No I (J 1,1994. which IllC us on the elimi nat ion of discrimination and 

pnllccling the righ ts of persons wi th disab ilit ies as a targeted to secure the ri ghts of the people. 

In th is regard. Ihe Et hiopian Education and Training Poli cy (TGE, 1994) deliberately outlined the ' 

principles of special needs ed ucati on as the fundamental rights for all children incl udi ng 

disabled and gifted children, 10 learn in accordance wi th their full potentials and needs. However, 

praclica ll y there are various problems in implementing these policy issues in Ethiopia. 

2,3 Policy Issues Concerning Special Needs Education 

Today. in many countries the rights. of children with di sab iliti ,~ s have got acceptance in the 

human right code, which allows the right to education without discrimination. For example, in 

melsl developed coun t r ie~. a manual of special needs ed ucat ion regulation and po licies I'eq'uires 

thai eac h school board to provide appropri ate educational services in the least restri ctive 

environment (Day cited in Winzer. 1990). Moreover. Melcher (cited in Boone. 1983) explained 

thai legislation should provide by law for establi shment of district schools which shall be free to 

all children or young people . For instance, in the American public law 94-142, the education for 

all disab led children act is the most comprehensive educational legis lation, which guarantees free 

education for every ch ild with di sabilities. In the Eth iopian situation access of special needs 

education requires more efforl and commitment though, the new education and train ing po li cy 

(HiE. 1994) is committed to address Universal Basic education by the year 2015 (MOLSA, 

~OO.j: ;\1amo. ~OOO). 

All schools (centers) are, required to operate within the parameters of the national educational 

goa ls to overcome problems at implementation' stage. Government in a given country should play 

main role in Ihe fo rmulation and monitoring of the implementation of educational po licies. 

Partic ularl y, the ministry of educat ion is legally mandated to illuminate the existence of diverse 

educat ional need cooperating with non· government organizations. Concerning this, the Ethiopian 

education and training po li cy (TGE, 1994) clearly explained the need for the provision of 

education fo r all children with special needs. Moreover, this policy confi rms the imporlance of 

early ch ildhood (Pre-school) for al l- round development of children and in preparing for form al 
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sc hoo ling ("ducation structure .1. 2. I). Thus. the policy has conlirmed to address the needs or 

ch ildrcn with diS<lbi li ties to provide special ed ucation and tra ining in thi s leve l. 

As rai sed in many countr ies' po licy docume nts. every disabled child is initiated to a free and 

appropri ate public education in the least restrictive environment. For example. in California an 

appropri ate educat ion is determined by individual based and the unique needs of eaGh student 

(Boone. 1983). 

To fullill an individual with spec ial needs educati on, effect ive educational program arrangement 

according to local condit ions either by decentralizing planning or by delegating wide authority in 

implementation programs is indispensable to atta in intended goa\. For example, in United States 

or Amcrica legis lati\'e policies require that each state and local educational agency to insure an 

individual based program for each disabled child (Lawson, 199 1; Schmid and Nag&'.a. 1983). 

However. thi s situation is ve ry difficult in Ethiopian context because of scarce resources.' 

2.3.1 Access to Basic Education 

Providing. cxpanding and equali zing educational opportunities may not show only access to 

educationa l enrollment for children with disabilities. Children with special needs education also 

require other educational opportuni ties, which help them to lead their future life independent ly in 

the society. In order to do this. effort has to be made by individuals with disabilities to have 

access lin education in all levels. Of course. expanding and equalizing educational opportunities 

for all ch ildren with special needs require access to equal enrollment, access to trained (qualified) 

teachers and professionals, and an a\'ailable environment with the helptul aids, equip"'lents and 

necessary resources. Thus, participation in schooli ng determined not only by the educational 

opportunity that provided, but also by the avai lability of necessary condition and degree of their 

lise in practical (MoE. 2005; William, 199 1). Besides, Bauer and Shea (1994) explained that 

people with disabilities cannot be discriminated only for access of education but also for public 

accommodation such as services that are used in day to day life of all people. 

On the other hand, in Ethiopia ordinary schools tend not to allow the enrollment of children with 

llbscrnlbk disabilities. because the school principals and teachers are unaware of the uni \'ersal 

rights to primary education. A few of the existi ng special units and schools located in urban areas 
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ar~ . nol a~ccssihlc 10 all. Consequenlly. a great number of children with disabilities are still 

',·aiting Illr educational access. Hence. in Ethiopia it is estimated that less than 1% orthe children 

with special needs get access to primary education (Mamo, 2001; MoE. 2005). To promote 

access lor primary education, it needs district wide plan, which include, teachers, parents, and 

clllllnllillity by enhancing physical,' social and economical school condition. In addition to 

enrollment in regular schools. the accessihility of building and classroom physical faCilities are 

important to make teaching- learning process convenient for children with disabilities or other 

limitations. That is, a building or other site designed to accommodate ambulant (or densely 

disabled persons) should be convenient and accessible. 

Further morc, MOLSA (1996) explained that the Ethiopian constitution established the rights to 

equal access to public funded social services, health and education for all including people with 

disabilities. However, this report is not explaining about the practically accomplished 

performance according to intended goals in a given duration of time. 

2.3.2 Equity 

Children with di sabilities require education like their other peers without discrimination . Thus. 

children with disabilities need equal opportunity to education which help them to develop their 

maximum potential. Equal opportunity implies that equal educational right for all children. 

including children with specials needs (Winzer. 1990). 

According to bans (2000) equi ty based on the resources supply, social justice to achieve equity. 

educational institutions should be structured tree from bias towards disabled and disadvantaged 

students. Some authors also suggest that countries, which are providing equitable education for 

students with disabilities, formulate equity policies to promote educational opportunity that also 

helps in access to employment and involvement in life in general. 

For some researchers the issue of equality and equity to educational opportunity are to some 

extent different in their meanings (definition). Hence to some aut~ors equality is more objecti\',j 

th'lIl equilY. Accordingly. equity in education means fair access to educational pro\ision . 

l'oncern ing eq uity Savol\linen and Alsuutari (2000) explained that equity doesn't imply precisel, 

equal provision nor does it express a mathematical eq uality of outcomes. Because. people. their 

interests, needs and conditions differ so much that equitable education for all including people 

with disabilities requires: 
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• Thai all chi ldrcn (people) in vo lved in Ihe process arc given equal considerat ion: 

• Thai the opportunities, faci lities and programs appropriate to the:: specific needs and 

requiremenl or all people are available and uscd: 

• That Ihe learning programs undertaken and their outcomes are of an equivalent value and · 

use to all individuals with specia l needs. 

Therefore. people with disabilities need to receive fa ir and free education in order to achieve their 

educal ionalneeds. 

According to Mamo (2000). in Ethiopia, the goal of the special needs education has become 

important to reali ze with the objective of education and training policy of 1994, Besides, the 

issue of equilY is geared to narrowing the gaps between disabled and non-disabled groups 

Ihrough affirmative action. However. as MOE (2002) report explained the limited expansion of 

the school system and o,ther related problems of educational systems as well as its pattern in 

accessibility. in turn, created in equitable education provision between people with disabilities 

and \Vilhoul as well as there is also a huge gap between urban and rural areas to meet their need 

wilh in a short period of time. 

2.3.3 Quality (Efficiency) 

The intention of providing quality and relevant education is one of the policy issues, which 

ensure education for all children with special needs. When we think of, improving access to , 
spec ial needs education, quality issue needs more attention to make it successfu l. The quality of 

spec ial needs education may be affected by several variables such as, variables that are observed 

in Ihe school compound and out of the school compound. Some factors (variables) that are 

llbse lyed in Ihe school compound are: intlexible curriculum. teachers incompetence to adapt core 

curriculum and inconvenient classroom, physical faci li ties like, seating arrangement, furniture, 

and lack of teaching aids. These conditions can affect directly and indirectly the quality of 

education to children with special needs education (MOLSA, 2004; MoE, 2002) 

To minimize the qual ity problems of special needs education and work to be done in the required 

manner. well-qualified and experienced teachers, competent administrative staffs and a desirable 
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parent-school communication is vcry much essential. In addition, to provide quality education. 

lin>t!r'll11 "I' study should carei'ully be planned which enable to develop for skil ls and knowledge 

of the chi Idren with special necds. 

Furthermore. the quality of school oreducation system might be explained by the performance of 

its students or out put. Accordingly MoE(2002) stated that quality in education help~ to know 

how well the school or system promotes students skills and knowledge to become responsible 

citizen and to live independent life in the society. 

2.4 The Nature and Change in Special Needs Education 

In the decades. concerns have been debated about the situation in which how the children 

(students) within the school can be labeled and designed "Special" (Shea and Bauer, 1994). the 

va lues and assumptions which support current education practice, in particular exclusionary 

concepts ti'OIl1 pathology and medicine that accompany learning and other difticulties within the 

individual (Tirussew, 2005). According to some researchers' point of view, the reconstruction of 

the special needs task focus has to be on the development of educational system which can 

recognize and respond to diversity 111 the students population rather than merely focus on 

supporting individual learners. 

For these reasons, the social model of difficulties in learning underpins inclusive education, 

which is different from the medical model. views difficulties in learning as resulted from personal 

deliciencies. Thus. inclusion program replaces concern with the identification of ch ildren with 
, 

learning difficulties to learning for all children by mobilizing inclusionary resources (S lee, 1997: 

Schea and Bauer, 1994) Therefore, the nature of inclusive education is to create al' ordinary 

education system that is responsive to learner's divers ity and to ensure all learners have the best 

possible opportunity to learn, and to maximize participation for all learners in regular class. In 

order to increase access of special education opportunity to children with special education needs. 

the development of an inclusive curriculum and inclusive approach to schooling with a proper 

policy formulation and implementation is essential by considering the organizational objectives 

of special needs education. 
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2.4. [ C urrent Trends and Policy Issues on Special Needs Education 

From the end of thc 1940s the debate concerning special need education in the developed 

countrics. especially in the Western countries was about normali zati ons. Thus. a general objective 

o f debates was based on the aims to secure as normal conditions as possible for people with the 

functional impairment. Hence the normal pattern of life, which other people had, should also be 

able to be reali zed lor people with functional impairment. Similarly, children with functional 

impairment have to get quality and normal educati on at school in their local area as other children 

do. As Winzer ( 1990:82)explained : 

Normalizat ion is the philosophical belief Ihal all exceptional 

individuals, no mailer what their level and type of handicap (disability) 

should be provided wilh an education and living environmenl as close 

to normal as possible. 

Thus. the normali zation movement gave guideline for the treatment of people with disabilities, as 

well as concrete suggestion for action. 

Today. in many countries people have better understanding of and changing attitudes towards 

children "it h di sabil iti es. Thi s has lac ilitated necessary cooperation from different parts o f 

society to meet th e needs of di sabled persons. That is, the importance of interdisciplinary 

ac ti\ities call s for a new system and strategi~ s in guidance to educat ion and soc ial ~rn'iccs as 

hUlllan rights'" Moreover, international trends are now on the development of the potentials of the 

• children with spec ial needs education and other needs as prescribed by the international 

Convention on the Rights of the chi ld. (Eklindly. 2000) 

Accordingly. the main issue of inclusive education is the human right to education pronounced in 

the Universal Declaration of Human Rights in 1948. Besides, the basic ideas of inclusion can be 

equall y found in many international policy documents such as, the Convention on the Rights of 

the Ch ild (1989). the Jomtien world declaration on education for all (1990), the standard rules on 

the equa li zation of opportunity tor persoll with di sab ilities (1993). 

, From these ri ghts of the child. the most important ones are: the right not to be discriminated as 

stated (Article 2). the right of a di sabled chi ld to have special care (article 9), and the right to 
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cuucntion and training to help him/her achieve thc greatest degree of self-reliance and soc ial 

i·ntegration poss ible. Currently, throughollt the world there is a movement away from institution. 

In de veloped countri es the emphasis is in schooling and increasin:'.iy on inclusive education with 

a corrcsponuing dec rease In instituti ons and special schools (Magrab, 2000, Savo lainen & 

Aiasliutari . ~oo I ) ; 

Additiona ll y, in June 1994 q world conference in Spain adopted the Salamanca sta'~ment on 

principl es. policy and practice in special needs education and a framework for action. These 

documents are informed by the princ iple of inclusion by recognition of the need to work towarus 

schoo l "for all" insti tutions which include everybody, support learning and respond to indi vidual 

needs and for achieving "Education for All" as well as making schools ed\lcationally more 

effecti ve (UNESCO, 1994). 

Furthermore. to ac hieve pol icy goa ls of the global izati on objectives, increase pressure on 

education systems to be ever ma rc effec ti ve and more improving standard of competition for 

education. Thi s in turns develop access lo r both economic equity goals can be aligned and social 

cohesion rein forced. 

Currently, in Ethiopia. special needs education principles purposefu lly out li ned according to 

1994 educati on and training po li cy as prescri bed by the international convention on the ri ghts of 

the child , which Ethiopia already adapted to provide education for all chi ldren including those 

with special needs, education-learning in accordance with their full potential and needs . 

However, the development of special needs education provision is still very low (MOE, 200S), , 
espec ially in the rural areas it is nearly not implemented. 

2,4,2 The Principles of Education for Ail and Policy Issues on 

Special Needs Education 

The principl e o f edu cation for a ll depends on the extent to which the provision keeps step in the 

target population and is accompanied by a reasonable level of utili zati on on part of the target 

populatio n. Thus. an important measure of real progress towards "education fo r all " is found in 

mostl y the participation rates for the target population. It is demanding quantitative challenge, but 
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it is qllalil ~l l i\ ' L' cilallt. . .'llgc as well. since it implies the IH.:cd to proviJc relevant edueatinn con tents 

"I'U a CO Il\ 'L' llielll almospliere ill "II aspee ls (Kokkala and Savolainell, 2000), 

Accord illg 10 Ihe Jomlien wor ld declara lion Oil "Educal ioll lo r All" (EFA) and frame work for 

aClion 10 meel basic learn ing needs 1,990 emphas is is in inherenl righl of a chi ld 10 full cyclc of 

primary eduealion as wel l as leaeher educalion. Moreover, Ihe Salamanca slalemenl and 

rrame wo rk i()r aClion ca ll ed up on UNESCO 10: 

• Ensure Ihal special needs educal ion rorms part of every di scuss ion dealing with education for 

all 

• Mobili zation Ihe support of organizat ions of the leaching profession III matters related 10 

enhancing teachers education. 

• Stimulate Ihe academic communi ty to strengthen researches & networki ng. 

,\s il has bccn menlioned earlier. the Salam"nca framework action (1994) reinforces all Ihe 

princi ples espressed in the world dec larations on ed ucalion for al l and standard rule on Ihe 

equalization of educat ional opportunities for all persons with disabilities. Besides, the Salamanca 

SlaLement clear ly emphasized on the ri ght of all children including those with temporary and 

pcrmancl1l needs for support and educational adjustment to attend schools in their home in 

inc lusive class in the regu lar school (Ek li ndh. 2000). the world committee gathered in Dakar. 

Senegal. in April 2000 to evaluate the progress made in achieving "education for all" a major 

challenges lackled earlier in Jomtien and it reached a consensus to acl)i eve six comprehensive 

goals. Three of them are i'mportant to mention here : 

• 

" Impro\ 'i ng early childhood care and education 

Ensuring by 2015 that all children have access to and complete, free and compulsory 

primary educat ion of good quality . 

Ensuring equitable access to life skill s programs . 

AI the Genea summit in Jul y 200 I the committee alsu reaffirmed their commitment to help the 

countries to achieve the goa ls with special focus on uni versal primary education CUP E). To 
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deve lop an expanded program Ill!" inclusive school (Vayryncn. 2000) although. the Dakar 

Framewo rk didn 't provide a clear holistic and inclusive outline for future development. the notes 

on the Dakar framework for action described the broad vision of education for all which needs to 

he adapted in order to achieve the goals. speci ficall y on those learners who are most vulnerable to 

marginali zation and exclusion (Booth: 2000; Vayrynen. 2000). 

Above all, education for all emphasizes the rights of all chilclren participation 111 a quality 

education program that is meaningful to all at inclusive schools a pedagogically sound learner 

centered approach. Then,fore. the education for all is a movement that recognizes the exclusion 

from full participation in education. experienced by any individual , is a global responsibility 

(MoE. 2005; Booth. 2000,). 

2.4.3 The Shift to Inclusive Education 

As it has mentioned earlier, the basic idea of inclusion constituted in many international policy 

documents, such as convention on the rights of the child (1989) and standard rules on the 

equali zation of opportunities for persons with disabilities 1993 and other current international 

policy reformations as well as the human right movements paid attention toward inclusive 

education. 

Regard ing this idea Booth (2000) explained that inclusion in education is "un ending process". it 

invo lves increasing the participation of learners in and reducing their exclusion from the cultures. 

curriculum and community of local learning centers. 

Inclusive education is not concerned only with impairments, but also with overcoming barriers to 

the learning and participation experienced by all learners vulnerable from ed).lcational 

participation. Besides, inclusion education is commonly associated with the mainstream 

participation of learners with impairments and those categorized as having special educational 

needs. Inclusive educat ion is. howcyer. a broad concept which intended to make effec tive the 

right to education. to equal opportunity and participation, It is not just providing access for SO llle 

given groups of students traditionall y excluded but to transform the educational system as a 

\\'hole in order to attend the diversity or educat ional needs of all children, and ensuring equal 
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orrortunities of learning and full particiration and integration (Booth, 2000; Evans, 2000; Slcc, 

1997) 

Thc cducation requires a support of thc cultures. policies and pra~tices in schools to support the 

learning and participation of the di\crsity of learners in their community. Thus. it is concerned 

with fostering a mutually sustaining relationship between schools and communities. Moreover. 

policy ,kvelopment has to operate (implement) at all level and the development within 

communities have to be supported by local and national policies. Accordingly, national policies 

have to be inconsistence with the realities of life within local communities and ensure that 

strategies are in place to move local practice forward (UNESCO, 2003; Booth, 2000). 

Similarly, harmony is required between non-governmental organizations and national, local 

government administrations and religious organization to promote and implement special needs 

education in a desirable manner within the community. 

In order to maximize the participation rate of people with disabilities and enable to facilitate 

necessary conditions to inclusive education. the disabled people organizations and organization 

of parents of disabled children should play the important role in the national and local policy 

formula t ion . 

In most countries an inclusion policy otten seen as part of special needs education policy and this 

prevents an examination of the exclusionary pressures with in the educational system as a whole. 

I n general. the concept inclusion is related to the very nature of general epucation and the regular 

school. Hence, inclusive education can be viewed in the light of an effort to improve schooling 

for all children with special needs education. 

2.4.3.1 Barriers towards Inclusion Education 

It is obvious that the basic ideas "I' inclusiun can be found in many international polic) 

documents. However, up to date there are policies implementation problems in so many cases. As 

the result uf this, inclusive education or special needs education has not succeeded sufficiently in 

breaking the vicious circle of poverty. inequality and exclusion. Thus, it does not mean that over 

decade countries totally have not made efforts to improve the quality and equity of education and 
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hL' lp tn rL'ducL' the soc ial gap, Nevcrtheless. the educational reform processes underway in most 

<'n untries. especia lly the developed countri es have introduced important changes. which bring 

hopc to thc future of inc lllsi, 'L' cducation (l IN LSCO. 200]: Solvo lainen & Alasuutari . 2000), 

In most of the developing countries. children wi th special need education still experience barriers 

I()I' full learn ing and participation. For example. in the Latin America and Caribbean region 

children fllce problems (barriers) for learning and participation that are: 

• 

• 

• 
• 

• 

In poverty 

Children of nat ive groups 

Working and street children 

Nomadic fam ilies 

Children with di sabi liti es 

Besides. there is di sparity between Urban and Rural areas as we ll as the distri bution of qua lity 

educational provision (Gu ij arro. 2000), 

The same authors furthe r expressed the key barrier 111 many developing courtiers that hinder 

special education provision and sustained exclusion: 

• 

• 

• 

• 

• 

• 
• 

• 

Problell1s in the provision and organization of education. 

Soc io-economic barriers 

Attitude 

An inflexible curriculum 

Problem with language & cOlllmunication 

Lack of enabling and protective legislation 

Inaccessible and unsafe labeling environments 

Lack of human resource deve lopment 

These barriers are. related to the economical situation of a country. lack of resources for 

education. cultural or environmental contex t and poor educational practice. 

Of course. inclusion is not an easy process, It needs a lot of struggle and commitment to 

overcome attitudinal and social barriers. To avoid attitudinal and social barrier, it requires 

sufficient tinanc ial . human and material resources as well as its equitable di stribution to address 
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diverse educational needs of all learners with special needs education. If distrust and uncertainty 

a·re · lilbrics of an institutional culture, inclusion becomes unattainable with a limited 

understanding and concept of disability. negative attitude towards persons with disabilities and 

resistance to change are also some of the barriers in implementing inclusive education (Tirussew. 

2005; Guijarro. 2000) 

2.4.3.2 Strategies to Offer Basic Education for Children with 

Special Needs 

Providing equitable access for special needs education and ensuring participation of the children 

with special needs is still a serious problem in developing countries. Because, special education 

needs are complex and diverse in nature so that to meet these needs it requires multi-pectoriil 

strategies and action , which are integrated to overall development efforts. Moreover, many 

children with special needs education are still excluded from education and also excluded within 

education. To overcome this problem, the special needs education straiegies should focus on 

education "for AII'" principles based on international declaration, convention and policies of the 

countries. 

Furthermore. the community involvement in spec ial needs education planning. developing and 

decision making is considered as effective way to achieve the intended educational 60als and 

helps for moni to ring the functional levels of the education. Hence, the effective relationship 

between schools and the community can bring a desirable change in the equcation system. With 

regard to this, UNESCO (1995) reports that it is very sustain increase in primary school 

enrollment. particularly children with special needs as well as to bring about changes In 

educational value and understanding. 

On the other hand ,the Ethiopian constitution established the right of all Ethiopians to have equal 

access to health and education. Accordingly, the government committed to provide universa l 

educat ion by 20 15 . This strategic plan gave authority to region and woreda for the actual 

implementation plan to be designed. However. the participation of government in special needs is 

still negligible . 
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According to MOLSA (2000) and MoE (2005). in Ethiopia chi ldren with various di sabilities have 

lint received education and tra ining which enable them to fulfill their needs because of its 

complc~ and diverse nature. a great support is needed from local government. NOOs and 

religiuus urganization to accommodate their needs in the plan of period . The following strategies 

des igned to provide incl usive and integrated education program. These are: 

• 

• 

Raisi ng the public awareness on the benefit s of pre-schoo l education 

Encouraging the private sec tor. NOOs and the community participation to increase 

enro llment 

• Ex isting special needs education-training programs wi ll be strengthened with human 

and materi al resources. 

The MoE (2005) recent spec ial needs education program strategy (draft) further states that 

"according to new education and training po li cy of 1994 the regions and Woredas are respons ible 

for pl anning and implement ing special needs educat ion". The strategy emphasizes on . provision 

of inclusive education, which provides education opportunities for all children with special needs 

and hopes as "widen" the gate to equ itable access in the regular school system. That is. the 

stra tegy has given priority for inclusive education in the regular school system and to support the 

system by providing ava il able materi als and equipments in the school as well as to train and 

develop necessary human power (teachers). 

2.5 Some Major Factors Affecting Provision of Special Needs 

Education 

There are so many factors that affect implementation of the special needs education in an 

educational system of a country such as, lack of access for early childhood education (Pre-school 

educat ion). lack of awareness abo ut disabi li ty. scarc ity of the resources, curriculum problem. and 

teachers ' competence for accessing educat iona l opportun ity. Therefore, the fo llowing are taken as 

the majo r factors affect ing the specia l needs education 

2.5.1 Inaccessibility of Pre-School Education 

Special needs pre-school program services for special population (children with disabilities) is 

provided starting from the age three in 'most developed countries. The provision of services also 
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varies according to the degree and disability conditions. Par exampk. services. which are given 

IlH chi ldn:n with visual impairment. are mubilit y and orientation train ings. It is ohv ious that lad 

ufthese accesses will affect the future life ufthe children with di sabilities . 

As Winzer ( 1990) . states that there is greater variability in pre-school program in as reflected by 

the curriculum in organizations. Thus. a si ngle early childhood curriculum doesn't ex ist. But 

different curriculum based teaching methods are developed and implemented according age and 

abilities of the children. 

For instance some pre-schools concentrated on play and on dev'elopment of social skills, also 

may focus on cognitive development, others may follow Montessori's method. Whatever the 

methods are implied in the pre-school education. it prepares chi loren for the primary education . 

Generally. pre-school programs focus on stimulating and sustaining growth in a certain areas of 

ihe development. Howev~r. absence of pre-school program may lead children to demonstrate less 

in their development. 

The Ethiopia Education and Training policy (1994) declaration ensures the importance of the 

early chi ldhood education estab li shments to promote their holistic development and as it prepare 

them for formal education (Tirussew, 2005). But not much effort made by thc government to 

strengthen and expand pre-school program in thi s country, because this sector is left for private 

and other non-government organizations. 

In add ition. the Ministry of Education needs to consider early childhood ed~cationa l program as a 

parl of its comprehensive education to faci litate as a pre-condition befdre joining in the regular 

education system. Hence , some education programs of children with special needs require 

preparatory programs before regular schools. but pre-schools (Kindergarten) education program 

do not admit children with disabilities. such as blind and deaf (Tirussew, 2005; MOL ",A, 2004: 

Mamo. 2000) In principle pre-school program is essential for all children, but it is difficult to 

prov ide it in all rural and urban areas in Ethiopian context. 

2.5.2 Lack of Awareness 

Special needs education programs to be effective, awareness rai sing program should be well done 

in the society. Furthermore. in most cases because of lack of understanding about disabilities 
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sr~~ia l ~d ll~ation mainly is prov ided ollly for ~h ildrc n with some disabilities. However, in some 

cas~s peo pl c ar~ not aware of th~ diverse n~eds of all children with or without obvious 

di sab iliti es: s ti ll o ther think that the provision o f education for children with disabilities is a 

hllma niwrian's a~ ti v it y. As a result of thi s. though it may affect special needs educati on in the 

implemcntation process, accord ing lY: the ex isting provisions in Ethiopia mainly are carried out 

by humanitarian's and non-government organizations (Tirussew, 2005; Mamo, 2000) 

Tirussew (2005) suggested that awareness ral sll1g program should invol ve parents, fami ly, 

community members who need to be enforced and convinced to develop their contribution in 

promoting specia l needs education. Besides, sufficient level of awareness is very important for 

offi cial and experts who are involved in budget allocation and decision-making regarding their 

duties concerni ng special needs education. 

2.5.3 Parent and Community 

As Carpenter and Morris (200 I) stated that the education of children with 'special needs cannot be 

achieved without acti ve participation of parents as a wide' range of community services. If the 

be li eves and attitudes of the comm unity about the disability and children with disab ilit ies is 

negati ve, it affects families li fe and it also make children life hopeless. A sample study which 

was conducted by Tirussew( 1995) on the attitude of the society towards persons with disabilities 

in Eth iopia revealed that most of the people have negative attitudes towards individuals with 
• 

disabilities. Thi s in turns, might affect in one way or another the implementation of special 

cducat ion or spec ial needs education. 

The preferable way to increase community understanding about the rights, needs and potential of 

persons with disabilities is by making co ll aborat ive efforts with disabled persons and the ir 

organi zati ons. to exchange ideas, views using mass media, which in turns promote the flow of 

information amu ng the people. The important in fo rmation for di sab led persons and their families, 

un all aspects o/" liv ing with disabilities should be clear and not be complicated. Therefore. the 

community awareness program should also include specific strategies for the prevention of 

disabil ities. then government efforts should fOCliS on early identification, intervention and 

pre"ent ion that should be developed and strengthened through community awareness (Tilstone, 

200 I and La\\son, 1991). 
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2.5.3.1. Lack ofParcnt Involvement 

One of the ways for schools deve lopment for special needs education is creating an essentia l 

relationship with parents or/and families (Carpenter. 200 I ). In order to do this, parents need to be 

encouraged and awarded to promote .participation in school activities concerning development of 

their chi ldren. Besides. a positive parent attitude to schooling may create better understanding for 

improving chi ldren leaning and development. On the contrary, the parents negative attitude and 

lack of participation in school activities (schooling) may create negative impact on the learning of 

iheir chi ldren with disabilities Thomas (cited in Tirussew, 2005). 

Moreon:r, parents and other fam il y members should get traini ng to use special str~tegies to 

facilitate and promote the overall deve lopment of children with disabilities at home. A desirable 

partnership to be strong between teacher, parents and guardians on a mutual sharing o f 

experience, knowledge and skills require as a bridge among them. However, undesirable' situation 

and insufficient relationships among parent, teachers (schools) as well as children with 

disabilities likely to affect development of the ch ildren with disabilities. (Tirussew, 2005; Meisels 

and Shankoff, 1993). 

Further more. there are man y practical ways for school/teachers tu develup relationshi.p with 

parents or families and give them support. The possible ways to work with parents (Beveriqge. 

200 I) suggested which schools may like to use for evaluating their current approaches for 

working with parents or fami lies . Some of these practical points are: 

• Home visit 

• Share planning and recording 

• Telephone contact 

• Chi ld 's profile 

• Shared training 

Furthermore, Nywe as mentioned (in Tirussew, 2005) the promotion of friendsh ip development 

for children with disabilities is being considered as a primary educational goal. Thus, parents' 

involvement in school activities may he lp to develop sufficient educational provision for their 
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disabled , hildrcn. Lac k of parent, schoo l/teacher relationships, therefore, considered to affect the 

iin piementat ion o f spec ial needs education. 

2.5.3 .2 Communi ty 

Schools ,an perfo rm thei r activi ties beller when they could be integral and pos itive part of the ' 

community. It is true that learning is ne ither limited to what is not formally taught, nor the time 

spend in class room or school but the learning is to in terac t with the surrounding envi ronment 

(M uthukri shna, 2000). The term community refers to fa mili es, government offices, and non­

gove rnmental organi zati ons (NGOs) . parents, disabled persons and non-disabled perso: ls. As the 

result. the success or failure of the spec ial needs education is directly or indirectly tied with these 

groups and organ ization, which is called communi ty. 

In add ition, in the development and implementation process of special needs education. sectors, 

like hea lth. legislati ve. soc ial and other organizations invo lvement is indispensable . . On the 

contrary. lack of invo lvement of these sectors li kely to affect implementation as well as 

improvement of the spec ial needs education. Moreover, an inclusive approach to education 

recognizes that the community and the careers have a rea l contribution to make. They can make a 

contri bution to children ' s learning and they have the right to be invo lved in the decision mak ing 

pro,css. HO\\'ever, researc h ev idences suggests that those parent who become invo lved in the 

education or their children with spec ial needs of len are people with more resources but, a great 

chall enge. therefore, is to get the fami lies of the most marginalized students invo lved. (UNESCO. 

200 I). At the end, it can be said that without invo lvement of the complU'nity, provision of the 

spec ial needs education may not be effective as expected. 

2.5.4. Teacher Competence 

The adequacy of the teachers' knowledge, skill s, a good perception and positive attitude towards 

children with special needs. as we ll as avai lability and utilization of important materials make a 

teac her competent in prov idi ng spec ial needs program . Actually, these conditions help a teacher 

to be engaged in the school cultures . po li cies and practi ces in order to increase learning abili ty 

and part ic ipati on rate of children with divert needs. On the contrary, negative at' :tude and 

misconceptions of the teachers as we ll as schoo l administrators towards children with disabilities 
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... 

have a great illlpact Oil the provision of requ ired spec ial needs education (Schmid and Naga ta. 

l(il)) ) 

Morel"'eL p""riy trailled and unqua lil; ed teachers. lack o f support ive structu ral leadership and 

capaeil )' of resources and lack of interest in education on the part of parents and students are also 

associated wi th low quality of education , On the contrary. a positive school climate and cultu re is 

an emergent quality th at promotes the ... ve ll being of sllldents. their families and staff (Larpenter. 

200 1 ), 

It is not doubtful that the successfu ll y teaching chi ldren with d isabi lities require tra ined teachers 

(professionals) who are equipped with ski ll s to deali ng with thei r unique characteristics and 

needs (W inzer, 1990). Thus, the capab le teachers are requ ired to adapt their own teaching 

methods and modify the core cu rriculum so that all children with special needs can have 

opportunity to learn. Moreover. teachers need appropriate and rel~vant education and training 10 

prolide appropriate support for ch ildren lI' ith specia l needs. Accordingly, they have to have some 

fundamental understandin g of the philoso phy and assumptions about the c'urrent policy issues of 

inc lusive education, Besides. teachers (professionals) have to have a good morale towards 

teaching by shaping feelings of satisfaction or well-being. (Muthykrishna, 2000; Bailey, 1997), It 

is obl'ious that unavai labi lity of these cond itions on teachers and adm inistrators likely to affect 

implementation of the special needs education, 

2.5.4.1 Challenge of Inclusive Education and Teachers Training 

Todal. inclusive ed ucation creates nell chall enge in the way which Iteacher development IS 

constructed and organ ized in a country through important traini ngs to fulti ll the special needs 

education, In order to achien the intended goa l of inclusive education. different ~ills and 

training strategies are essential fo r special teacher to overcome challenges in the system, 

The ,pecia l educator altitude. skills and competence can be deve loped in various training 

mechanism. In the line of change in special educalion into inclusive educalion leacher, training 

system ilself wou ld change because, of the context and focus of their work change. Many 

countries employ in-serv ice and pre-services programs to enhance teachers' competence 

(Muthukr ishna; Byers, 2000), For example. in Sweden and in Denmark all teachers are released 
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rcgltlarly t(l attend in-service training and it considered as ava il able for loca l education sectors. 

Similarly. LJnited States of America (USA) provides in-serv ice training program, which focuses 

on especial needs and make them able to overcome the chall enges on inclusive education. 

The development of an inclusive education and teacher training programs are the most 

challenging issue in the process of implementation of inclusive education (Tirussew, 2005). 

Besides. to avoid pedagogical challenges. of inclusive education ordinary class teacher who 

teaches students (chi ldren) with special needs should be capable of teaching skill s and 

knowledge. 

2.5.5 Curriculum 

The term curri cu lum is the most fluid concept for most parents, it means textbook; for teacher It 

includes the text guides and perhaps the sy llabi. for other it may mean the contents and structllres 

of the lessons. However. in the professional context, the curriculum includes the nation~1 goals of 

education, educational objectives and structure of the lesson. Whatever the 'meanings are given by 

different groups. meeting the needs of the people with disabilities is important. The curriculum 

should be balanced in terms of the competencies and context it includes incorporating learning 

related to the development of knowledge, skills and values; to be meaningful and functional for 

every chi ld (Gaijarro; Mamo, 2000). 

Now days. inclusion is mainly a curriculum Issue Slllce curriculum is concerned as the most 

significant problem to learning and exclus ion for many learners. for thQse in special school 

settings or in ordinary school settings. These problems of learning arise fr'om interlocking parts of 

the curricu lum, such as content of learning programs, the language, organization of the 

classroom. time frames for completion of curricula etc. Assessing the problems of th,;:' learners 

with learning difficulties, the important modification in a core curriculum may encourage schools 

to use the range of available flexibilities in order to respond to local and individual differences 

(Byers, 200 I and Winzer. 1990). In addition, Tirussew (2005) states that the current trend. 

inclusive approach curriculum needs a certain degree of flexibility in modification, substitutions, 

compensation that are needed to accommodate the educational needs of children. 
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i\[1parcntl y. the goal of specia l needs education is that the ch ildren should learn and develop their 

skil ls-well and thi s can onl y be achieved by a qual ity of curri culum. Hence, teaching students 

with di sab ilities without a well-d ifferentiated curri culum would alienate them from the learnin g 

activ ities whichever the classroom selling has. Ashdown and Carpenter (2000) stated that 

students wi th d isabi liti es need specific strategies so as to ensure their participation in the 

cu rr ic ululll and curriculum should comprise all learning and other experiences based on the 

Illodified curriculum in each school. On the other hand . as a part of the curriculum. the language 

of instructi on may create problems to all learners or some of them. In many countries the 

language of instruction is different than the language the students they talk at home and use in 

their community. Thus, language may create difficu lties in understanding the subject matter for 

many students. which can affect the education provision fo r children with special needs. 

When we see inclusive education, in any education system, curriculum is· one of the major 

problems to facilitate the ' development of more inclusive system (UNESCO, 2003) , In many 

situations the curriculum is centrall y designed and is ri gid not leaving flexibility for local 

adaptations for teachers to experiment and tryout new approaches . In some conditions the 

content may be distant to the reality in which the students li ve, and therefore inaccessible and 

unmot ivated to students. 

The research work whicjl carried out by UN ESCO (1 999) in a number of schools and other 

centers of learning around the world suggested some key elements of curriculum that guide in 

developing inclusive education. These are: 

, 
• Broad common goals defined for all including the knowledge, skills and values to be 

acquired. 

• A flexible structure to fac ilitate responding to the diversity and providing diverse 

opportunities fo r practice and performance in terms of content, methods and level of 

participation 

• Assessment based on individ ual progress 

• Cu ltura l, religious and lingu istic diversity of learners acknowledge and 

• Content, knowledge and sk ill s relevant to learners ' context. 
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Therellm:!. curriculum should cons ider the di versi ty of culture, language, skills and knowledge 

!Cvcls or the wmmunity and children with special needs educat ion. and it wou ld be flexible to 

overcome challenges in an inclus ive education. 

2.6. Lack of Assessment and Identification 

Assess men t in teaching learning process is very important to identity an individual child' s 

problems and to follows the progress and improvement in learning activities. It also examines not 

only the educational needs but also the envi ronmental status which has influence on the ch ild' s 

learning acti vi ties directly or indirectly. In line of this (Lewis, 2001) explained that assessment. 

reco rd keep ing and acknowledging progress and achievement should be an integral part of 

teaching and learning for all students. This implies that assessment is the continuous process to 

identi fy where the students stand in their learning. 

According to (MoE, 2005) assessing needs to assist the school management and environment, 

knowledge and skills of teachers, soc ial-cultural background and characteristics of learners as 

we ll as avai lability of adapted materials and equipments have to be taken into consideration, case 

by case. 

On the other hand, policy and programs for human, material and financial resources development 

concerning disabled persons should be based on the assessment of their needs and the potential of 

ex isting deve lopment programs services to achieve those needs (MoE, 2005 and Lawson, 1991). 

Thus, the assessment that is carried out by the personnel trained helps to identify the problems. , 
\Vhi ch can reduce students' participation in education. It also helps to identify the level of 

disabi li ties in practical terms. levels of disability with in each category as well as the needs and 

potentials of each individual are very different depending on their severity level. I'or these 

reasons. to identify the real needs of the people with disabilities, the appropriate assessment 

mechanisms might playa great role in the process of education provision. Besides, Mamo (2000) 

states that to meet the needs of children with special needs, assessment mechanism should be 

appropriate to the local context. However, assessment should be carried out starting form child 's 

natural envirorunent (home) coll aborating with parents to identity detai l problems. Thus, parents ' 

involvement in an assessment program, may help to get avail ab le information about the chi ldren 

with disabilities and information gathered during assessment may help in understanding the 
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nature of the developmental problems. Accord ingly. a wide variety of assessment devi~es should 

be avai lable. including both form al standardized measures and less formal check li sts and rating 

scales based on the observation of the child. (MoE, 2005; Mamo, 2000; Lawson, 1991). 

In fact. identifying difficulties. assessing needs and providing supports as early are important in 

order t6 prevent repetition dropout and other related di sab ling conditions. Because, d.ue to the 

lack of assessme nt, identification and support. children with di sability are likely to repeat and 

dropout (MoE, 2005) 

2.6.1. Repetition and Drop-out 

Repetition means that the retention in same grade over one year where the normal expectation is 

either promotion or completion of schooling. It is expected that it also may result form academic 

failure. insuffi cient examination marks and poor attendance. Some authors also explain repetition 

as a yea r spend by studenis in the same grade and doing the same activiti es as usually due to 

hi s/her failure to satisfy grade requirements (UNESCO, 1995 & 1994). In most developing 

countries like Ethiopia the problems of repeaters are not clearly assessed for the identification of 

their problems in leaning process but it is seen as a remedy for slow learner to master the 

curriculum materia ls (activities). However, many students in a given classroom suffer with their 

di ve rt problems which hinder the learning activities. because of lack of assessment in order to ge t 

necessary assistance fro m their teachers or schoo ls for example , children with hard of hearing. 

Repetition doesn ' t improve the achievement of slow learners and it also affest se lf-esteem as we ll 

as their prospects for future success. Hence. such children (students) in 'normal classes suffered 

from undetected impairment or health problems. Lack of professional assessment and 

standardized tools to assess these individuals with learning difficul ties or health problems are 

also major problem in placement or setting process (UNESCO, 1994 and World Bank, 1988). 

On the other hand, drop-out can be explained in terms of the student who leaves school before 

completing a given grade in a given school year. In developing countries, dropping-out has been 

a major prob lem in primary education system. The droppi ng-out problem often assumed of soc io­

economic problem. However, children in primary schools mostly forced to leave school before 

the school veal' because of undetected problems. Regarding this Tirussew (2005: li S) explained 
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"pn:slImuhly. children with undetectcd mild problems may consti tute a good number of carly 

r'cpeatcrs and drop-out of the primary school in Ethiopia". This implies that students who are 

learning in primary regular school system suffer because of undetected problems like ch ildren 

wit h hard-ol~hearing, partial sight. mild mental retardation and learn ing disabilities. As a result. 

ch ildrel.l who are with these problems cannot learn without ,pecia l teacher assistance and 

necessary teaching aids so that they forced to dropping-alit. 

2,7. Lack of School Physical Facilities and Climate 

It is clear that lack of physical facilities and lack of a good climate in school have impacts on the 

learning and participation of students with disabilities. For example, in available teaching 

material s (aids), inconvenient class room arrangements, inconvenient design of building, in 

avai lability of water, toi let like basic faci lities can affect learning activities of children with visual 

impairment. Besides, a UNESCO (2003) survey states that lack of conducive physica l 

environment (activi ties) of the schools (centers) constrains both students with disabilities to 

participate and the range oflearning activ ities in and out of the c1a,sroom. 

In add ition. the absence of a good climate at school might influence development of the students 

with disabilities as well as the ir school. So it is important to create the conditions that enable both 

teachers and students learn and feel well. School must be sure that every child can learn and there 

should be a good climate to succeed. If all these aspects are available, the students will be 

reinforced to learn (UNESCO, 2003; Guijarro. 2000). Thus, the existence of a bad climate and 

physical facilities, in schools are most like ly to affect the students' self-esteem and in turns, it 

creates a negati ve condition in their leaning process. 
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CHAPTER THREE 

3. Research Methodology 

This study employed a descriptive survey approach to depict the existing of policies 

implementation problems in special needs education in the SNNPR. 

3.1 Sampling 

The study was conducted in SNNPR. The data of all zones and woredas, which are providing 

special needs education, was used for document analysis. That is, study was designed to be 

conducted in SNNPR of nine (9) zones and two special woredas was used for document analysis. 

Of these six (6) of them (zones) have been providing special needs education for a long time. For 

the purpose of administering questionnaire and interview, purposive and stratified sampling 

techniques were employed to select the four (4) sampling zones. Three of them were selected 

from the zones which have been providing for long times and one (I) of them was selet;ted from 

the zones which have begun providing special needs education in 2004/05 academic year. The 

sample size was according to gross enrollment ratio in 2004/05 for primary schools (1-8). The 

average estimated participation rate was 0.3%, which is less than the national average 

participation rate for children with special needs (i.e. 0.8%) as presented in (Table I) below. 

33 



Tahle I. Administrative Zones Providing Special Needs Education in SNNPR in 2004/05 

Ttlla l Schuur Age { ;rnss Estimated (jross PrupunitlOall (iross 

population population I:nnllllllcn \ pllpulation of the Enrolment of Iyof Enrolment 

No Znne Age (7- 14 ) rat in for non- people with students with enrollment ratio 

tlisnhlcd disabilities disabil itic:s students with (p:lr1icipat 

sluucnls Age (7· 14) S.NE ion Rate) 

I Hadiy,,* 1.465093 293392 81.0 29339.2 239 3 1.9 0.8 

2 Galllogofa 1.255.199 288290 74.5 28829 132 17.6 0.4 

.\ Wlll;lyta* 1628.789 3-144 499 n . l 34449.9 144 19.1 0.4 

•• Sid,lI11a* 2.856.942 :' 71.329 76.4 57 132 .9 128 19.0 0.1 

; Da\\"llhl 377.881 75.76 1 112.5 2576.1 II 1.5 0. 1 

h KClllhat:l T* 753587 159)68 86.0 15936.8 26 3.5 0.2 

7 Ocrshic 126.272 2.728 04.6 2472.8 17 2.5 0.7 

spccin l 

woredu 

Konso 

8 Special 218. 180 42922 55.5 4292.2 14 1.9 OJ 

woreda 

9 Dehuhol1lll 457.744 IW550 51.1,1 9055 13 1.7 0.1 

III "cfa 845.774 552052 87.5 15201.2 10 1.3 0.07 

I I Shd.;a 169.161 33.123 112.0 3312.3 18 , 2.4 0.5 

* Sample Zones 

Sources: Educat ional Statistics Annual Abstract SNNPREB, 2004/05 

• From other documents of the region 

• Calculated data by the author 

These se lected zones have also high participation rate for non-disabled students compared with 

other zones except Kefa which has 0.07% participation rate for students with disabilities. 
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Genera ll y, to select four zolles from the two stratified zones (i .e. zone which have been providing 

special needs education for a long time and zones which has begun at 2004/05 to provide special 

need education) purposive sampling was employed because the zones were considered to reflect 

the rest of zones in the region regarding the problems under the research questions. For these 

reasons, the questionnaire and interview were conducted in these four zones and in the regional 

education bureau as well. 

3.2. Data gathering tools and piloting 

3.2.1 Data gathering tools 

The main data gathering tools used were the format prepared for collecting data for document 

analysis, a questionnaire with open-ended and close-ended 33 questions, and structured interview 

with 8 questions. 

The study involved both primary and secondaJY sources. The major sources of data were the 

official statistic from the SNNPREB documents and educational statistics Annual Abstract 

questionnaire of SNNPREB 2000/01 to 2004/05. Besides, to obtain available data, 5 1 copies of 

the questionnaire were distributed purposefully to 21 experts in regional bureau and 30 experts in 

zonal education bureaus. 47(92.2%) of the questionnaire were filled and returned. Hence, 20 

(95 .2%) of the regional education experts and 27(90%) of the zonal education experts filled and 

returned the questionnaire. On the other hand, structured intelview was conducted on two 

regional education experts and four zonal experts and recorded in tape cassettes. 

Thus, the data from the interview was ana lyzed after transcribing it from the tape recorder using 

qualitative and descriptive statistical analysis. 

3.2.2 Pilot test 

It is clear that pilot test is one of the best ways of improving the data collecting tools and 

procedure. For this reason, the researcher piloted the questionnaire (tools) at Addis Ababa 

Education Bureau and Nifas-Si lk-Lafito Sub-city Education department in Addis Ababa. 
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A pilot test was conducted on 3 Addis Ababa education bureau experts and 3 Nifas-S ilk-Lafito 

sub-city educational experts, which helped to make some improvement on the statement of 

questions. After some improvements were made the questionnaire was then administered to 

experts working in regional bureaus and zonal education departme'lt. 

3.3 Data analysis 

This study was planned to use both quantitative and qualitative researches approach The data 

obtained from the questionnaire was analyzed quantitatively. The data, which was obtai ned 

through open-ended questionnaire, would be analyzed quantitatively to make the research 

manageable. The data obtained from the interview was analyzed qual itatively. 

From the quantitative statistic point of view the percentage was employed. The study has tried to 

present a few of data and findings by table wherever they are necessary to illustrate the findings. 

3.4. Background of the region (the study site) 

South Nations Nationalities and People Region (SNN PR) is located in southern part of Ethiopia. 

The name SNNPR is given after 1993. The region consists of about 45 ethnic groups and it is 

divided into 13 zones, 8 special woredas, 96 woredas and 19 city administrations. The regional 

administrative structure also divided accord ing to the ethnic groups. Mostly each zone, and 

special woredas have their own language culture etc. Although they have not common language , 

culture, va lue etc. they can live together with some contradiction among them. 

Accord ing to CSA (Central Statistics Authority) the total population of this region in 2004/05 

estimated to be 14,490,000 from which males and females are estimated to be 7,203000 and 

7,287000 respectively. The area of the region is about 11 8,000 sq. Kms. 

The total population (A~e 15-1 6), that is grade 9 and l O is about 755.426 of which 325.308 

(48 .2%) are females. The school age population (7-1 4) for regular school is about 2,9 11,000 of 

which 1,445,000 (49.6%) are females. The total population of ages 4-6 is about 126,08) of which 

626612 (49.7%) are females. 
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In the region. the gross enrollment ratios of primary school (1-8) in 2000101 to 2004/05 were 

63.6%. 67.2%. 7 I .5%, 74.1 % and 85.1 %. respectively . Although the total coverage of the 

education access reached 85.1 %. it doesn't consider children in remote zones and special woredas 

as well as pastoralists. Thus. access to education is the most challenging issue in the region . 

Moreover. besides the total repetition rate of primary school (1-8) in 2000101 to 2004/05 were 

13.7%. 13%, 9.1 % 5.6% and 2.8% respectively, and the dropout rate also within interval of these 

years for grade (1-8) 19.7% 18 .1 %, 24.1 %, 21 % and 11.5%, respectively. 

When we see the students- teacher ratio of first cycle primary (1-4) and second cycle primary (5-

8) they were I :74 and I :88 respectively in 2004/05 academic year. That is, a qualified teacher 

handles 74 students per class for first cycle primary and 88 students per class for second cycle 

primary. When we think of inclusive education in the ordinary school system it is seems to be 

difficult to provide special needs education in this kind of situation . Moreover, a large class size 

and crowded classroom also might affect special needs education provision. For example the 

students section ratio (SSR) in 2004/05 was I :74 for primary first cyc'le (1-4) and I :75 for 

primary second cycle (1-8). These figures show the need for more sections even for non-di sabled 

students according to the national standard, which is 1:50 for primary school (1-8). 

As mentioned earlier there are 13 zones, 8 special woredas, 96 woredas and 19 city 

administrations in the region (SNNPR) of which as data represenkd in Table 2, 9 zones and two 

special woredas are providing special needs education program. As can be seen from thi s table in 

3 zones and two special woredas, the special needs education prograrp. for children with 

disabil ities has been started in 2004/05. Thus. before 2004/05 this program was running in 6 

zones with the help of few NGOS and religious organizations. 

Although the number of students with disabilities increased from 2000101 to 2004/05 still access 

to education is negligible. Even if the education provision for students is very low (negligible), 

children with hearing impairment have got better opportunity compare with other type of 

disabilities. The table below (Table. 2) could show overall situation of special needs education in 

the region. 
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Table 2 Total Population of Students (Children) with Disabilities, Enrollment by Type of Program and Year 

by Type of Program and Year by Zone in the Region 2000/01-2004/05 

2000101 2001102 2002/03 2003/04 2004/05 
I 

Type of program for (200101 to 
Zone 2004/05 M F T M F T M F T M F T M F T 

, 

I 

Hadiya Hearing Impairmenl 91 69 160 91 77 168 102 81 183 108 76 184 151 88 239 
Hearinq Impairment 43 33 76 42 33 75 55 37 92 56 43 99 62 56 118 

Gamogofa Mental Retardation 4 3 7 5 3 8 4 3 7 4 4 8 9 . 5 14 
Wolayta Visual Impairment 57 35 92 59 35 94 57 30 87 68 35 103 76 48 144 
Sidama Hearing Impairment 72 71 143 73 70 143 75 67 142 61 59 120 64 64 128 
Dawuro Hearinq Impairment - - - - - - - - - - - - 8 3 11 
Kembata T Hearing Impainnent - - - - - - - - - - - - 17 9 26 
Derashie Hearinq Impairment - - - - - - - - - - - - 4 8 12 
special woreda Mental Retardation - - - - - - - - - - - - 5 - 5 

HearinQ Impairment - - - - - - - - - - - - 5 2 7 
Konso special Visual Impairment - - - - - - - - - - - - 1 1 2 
woreda Mental Retardation 2 3 5 

HearinQ Impairment - - - - - - - - - - - 3 5 2 
Debubomo Visual Impairment - - - - - - - - - - - - 2 - 2 

Mental Retardation - - - - - - - - - - - - - 3 3 
Hearing Impairment 5 2 7 3 4 7 5 2 7 3 5 8 2 6 8 
Visual Impairment 1 - 1 1 - 1 1 - 1 1 - 1 - - -

Kefa Mental Retardation 3 2 5 3 2 5 3 2 5 1 - 1 1 1 2 
Other Disabilities 5 4 9 5 5 10 5 4 9 4 6 10 1 1 2 
Hearing Impairment 3 3 6 3 3 6 3 3 6 11 5 16 10 8 18 

Sheka Visual Impairment 1 - 1 1 - 1 1 - - - - - - -
Mental Retardation - - - - - - - - - - - - - - -

Source: Education Statistics Annual Abstract, SNNPREB, 2004/05 
• From SNNPREB, OTHER DOCUMENTS 
• Calculated the data by the author. 
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CHAPTER FOUR 

4. Findings and Discussions 

This parts of the study deals with the analysis of data gathered from documents, questionnaire 

and interview. A questionnaire was administrated to regional education bureau and zonal 

education department experts. While interviews were conducted with educational bureau experts 

at zone and regional levels 

4.1. Document Analysis 

4.1.1. Accessibility 

The national education plan is expected to address issues of access for all children, including 

chi ldren with special needs. The Convention of the Rights of Child (1989) that already Fthi (1f1 i3 

ratified outlines the rights of all children and recognizing to get access for education. Thus, the 

Ethiopia consti tution recognized the right to equal access to education which emphasizes that the 

need to allocate available resources, and provide necessary assistance to persons with disabi lities 

and other vu lnerab le groups . 

As it has been mentioned at the earlier chapter, expanding and equalizing educatiunal 

opportun ities for all chi ldren with special needs , require access to equal enrollment. access to 

trained (q ualified teacht; rs) and professionals, and convenient schoel environment with the 

important aids, equipment and necessary resources (William, 1991). 

In Ethiopia ordinary schools are not willing to admit ch ildren with observable di sabilities because 

educational experts, school administrators and teachers do not have enough understanding abo ut 

the uni versal right to primary education (education as a fundamenta l right for all children with 

disabilities). Moreover, few number of existing special units and schools which are providing 

spec ial needs education by the help ofNGOs, religious organizations and government in a given 
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urban areas are not access ible to all children with specia l needs (disabi liti es). Consequently. a 

great number of children (students) wi th di sabi lities are st ill do not get opportunity to education. 

According to Baseline survey and ' disab il it ies in Ethiop ia (1 995) children (students) with 

di sab ilities who are got access to primary education est imated to be less than 0.8% (I %): 

In the case of SNNPR the average participation rate is even less than this estimation as the 

research finding reveals and as five years document analysis results shown in Table 3 below. 
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Table 3. Gross Enrollment of Students with Disabilities and Type of Impairment by Year 

2000/01 2001/02 2002103 2003/04 2004105 

Type of Disablites M % F % T % M % F % T % M % F % T % M % F % T % M ~. F % T % 

Student with hearing 
impairment 214 75.1 178 80.2 392 77.3 215 75.1 188 80.2 403 77 240 77.2 190 83 430 79.6 239 75.4 188 80.7 427 77.6 338 76.5 252 81.3 590 78.4 

Student with visual 
impairment 59 20.7 35 18.8 94 18.5 59 20.7 35 15.8 94 18.5 59 18.9 30 13.1 89 16.5 69 21 .7 35 15 104 18.9 71 16.1 32 10.3 103 13.7 

. 
Student with mental 
retardation 7 2.4 5 2.2 12 2.4 7 2.4 5 2.2 12 2.4 7 2.3 5 2.2 12 2.2 5 1.6 4 1.7 9 1.6 23 5.2 18 5.8 41 5.5 

Student with other 
disabilities 5 1.8 4 1.8 9 1.8 5 1.8 4 1.8 9 1.8 5 i.6 4 1.7 9 1.7 4 1.3 6 2.6 10 1.8 10 2.3 8 2.6 18 2.4 

Grant total 285 100 222 103 507 100 286 100 232 100 518 99.7 311 100 229 100 540 100 317 100 ' 233 100 550 99.9 442 100 310 100 752 100 

Source: Education Statistics Annual Abstract SNNPREB, 2004/05 

---. From SNNPREB, other documents 

• Calculated the data by the author 
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As can h~ seen from Tahle 3, Gross Enrollment of children with hearing impairment. visual 

impairment , mental retardation and with other disabilities were relatively increased in 2002/03 to 

2004/05 when we compare with 2000/0 1 and 200 1/02 (See Table 2.) . This shows that as there 

were some efforts made to provide education for children with these kinds of disabilities. When 

\\'e see' the total enrollment, however, it is negl igible. 

When we see students with hearing impairment from the Table 3, they have got better access to 

education since 2000/0 I to 2004/05. When we also compare this group student with visual 

impairment. mental retardation and other disabilities (i ntra-groups), they are seems to be mor~ 

beneficiary. Thus, 77.3% in 2000/0 1. 77.3% in 2001/02, 79.6% in 2002/03, 77.7% in 2003/04 

and 78.4% in 2004/05 which means students with hearing impairment consists more than 77% 

compared with students with other type of disabilities as shown in the Table above. From this one 

can easily realize that there is no equal access to education even among the students with 

different groups of di sabilities. This area also needs further investigation to find solution to have 

equal educational opportunity at least among these disabled groups. 

In addition, attaining equity in providing education for children with special needs is an integral 

part of UPE (Universal Primary Education) for all by 2015. To achieve this goal, educational 

institutions should be well organized and structured to provide opportunity to equitable education 

for students with disabilities. Equity is not onl y in resources supply, but equity policies are vital 

to promote educational opportunity for all people with special needs (Evans, 2000). However. 

interview result revealed that there is no due attention and strategic plan' to provide equitable , 
educational opportunity for people with spec ial needs in the region. 
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4: 1.1.1. Participation Rate of the Students with Disabilities 

Table 4. G ross Enrollment Ratio of Primary First Cycle and Primary Second Cycle in Year in SNNPR 

Year School Age Population Estimated school Gross Participation rate of students 

Age (7-14) age population En rollment with disabilities (GER) 

with disabilities of students 

Age (7-14) with 

disabilities 

M F T M F T M F T M F T 

2000/01 129000 1270000 2560000 129000 127000 256000 285 222 507 0.2 0.2 0.2 

2001/02 1327000 13080000 2635000 132700 130800 263500 286 232 518 0.2 0.2 0.2 

2002/03 1370000 1349000 2719000 137000 134900 27 1900 3 11 229 540 0.2 0.2 0.2 

2003/04 141 5000 1395000 28 10000 141500 139500 281000 317 233 550 0.2 0.2 0.2 

2004/05 1466000 1445000 2_911000 146600 144500 291100 442 310 752 OJ 0.2 0.3 
-- -

Source: Education Statistics Annual Abstract SNNPREB, 2000/0 1-2004/05 . 

• SNNPREB other documents 

• Calculated the data by the author using WHO crude estimation of 10% prevalence rate of any population 
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Tahle 4 shows participation rate 01' chil dren with disabilities for the last fi ve years. The 

rarticiration rates 2000/0 I to 2003104 do not show difference for males and females. However. 

the pa rt icipation rate for males increased from 0.2% to 0.3% in 2004/05. ThL females 

participation rate do not show any ~hange (0 .2%) from this crude calculation of 2000/0 I to 

1004/05. Relatively this shows that there were more boys coming to school than girls. When this 

participation rate compared with non-di sabled students in the regular school system from 2000/0 I 

to 2004/05 it is negligible. Thus, the participation rate for non-disabled students in primary 

school (1-8) in 2000/0 I to 2004/05 was 63.6%, 67.2% 71.5%,74.1 % and 85.1 % respective ly 

(See Table 2.) 

From this one can easily realize that access to education for students with disabilities is 

ilegligible. It is also possible to suggest that there is policies implementation problem on special 

needs education in the region . From the above Table one can understand that the partic ipation 

rate of the students with disabilities from 2000/0 I to 2003/04 was 0.2%_ According tv WHO's 

conservati ve estimation of 10% prevalence rate from any population, the condition could be seen 

as the worst. 
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T able 5. Gross Enrollment and Participat ion Rate (GER) of 4 Sample Zones 2004/05 

Estimated total populat ion of 
Zone Total popul ation School age popu lation people wi th disabilit ies Cross Enrollment Participation rate 

Age(7-14 (GER) 
Age (7-1 4) 

M F T M F T M F T M F T M F T 

I. Had iya 727,353 737.740 1,465093 145655 147737 293392 14565.5 14773.7 29339.3 15 1 88 239 1.0 0.6 0.8 

2. Sidama 1.451 .168 1.405774 2856942 294759 276570 57,329 29475.9 27657 57132.9 64 64 128 0.2 0.2 0.2 

3. Wolayta 80595 1 822838 1,628789 171577 172922 344499 17157.7 17292 .2 34449.9 96 48 144 0.6 0.3 0.4 

4. Kembata 375,950 377.637 753,587 78353 8 1015 559368 7835.3 810 1.5 15936.8 17 9 26 0.2 0. 1 0.2 
- . 

Sources: Education Statistics Annual Abstract SNNPREB, 2004/05 

• From SNNPR other documents and. CSA, 2005 

• Calculated the data by the author 
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. As can be scen from Table 5, total school age population (7-14) is taken (used) to estimate the 

total number of chi ldren with di sab ilities in these 4 selected zones by using WHO conservative 

(crude) esti mation of 10% prevalence rate from any population. However, this table shows that 

the parti cipation rate of children with disabilities for educational opportunity seems to be below 

WHO conservative (crude) estimati on of I % and Baseline survey o f Ethiopia estimation (0.8% ). 

When we see Hadiya Zone the participati on rate seems to be better than other zones. Hence , 0.8% 

is IOtal participation rate for both males and females. and I % for males and 0.6% fc~ females. 

Actuall y. it is difficult to conclude that in Hadiya Zone as there is better opportunity to special 

needs education. 

On one hand , the calculation result is based on the crude estimation of WHO, because there is no 

real (estimated) known number of disabilities in the region. On the other hand, data fro m 

interview and questionnaire revealed. that students come from different regions and zones, and 

admitted. because the centers those fou nd in these zones are running by Mekane Yesus, a faith 

based organization. This organization provides educational opportunity for children who come 

fro m different regions or zones wh ich are ad mitted through criteria set by the organization. 

Generall y. the total parti cipation rate for Hadiya, Sidama, Wolayta and Kembata Tembaro IS 

0.8%, 0.2%. 0.4% and 0.2% respective ly. For fem ales. the participation rate is 0.6%, 0.2%. 0.3% 

and 0. 1 % respective ly in these zones. Thi s fi gure represents students with hearing impairment 

visual impairment, mental retardation and other disabilities. Such less (negligible) education 

opportunity shows that the region or zones have po li cies implementation problems on spec ial , 
needs education. 

4.1.2. Quality 

When one thinks of improving access to special needs education, quality needs equal attention to 

have appropriate education prov ision accord ing to children (students) disabilities and their 

educational needs . Indeed, quality education is a po licy issue which is already declared in 1994 

education and traini ng policy of Ethiopia. including people wi th special needs . However. quality 

of special needs education might be int1uenced by internal and external factors of schools. Some 

vari ab les that were observed in the schools are inconvenient classroom situation, seating 
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arrangements. furniture. incompetence of teachers. lack of teac: hing aids and other teaching 

rilaleri als etc. 

Furthermore. class size and number of qualified teachers in each sect ion might determine the 

quality of special needs education. I-Ience. teachers are expected to support individua: student 's 

needs rather than. the whole class (Shea and Bauer, 1994). 

Acco rdingly. MOLSA (2004) and MoE (2002) explained that the quality of school or educational 

system could be expressed by the performance of its students out put. This quality in education 

helps to know how well the school or education system promotes skills and knowledge of 

student s to be come responsible citizen in the soc iety. 

Therefore. the following Table (6) depict that student-teacher, ratio and student-secti on ratio 

affect educat ional quality of the students with disab ilities directly or indirec tly_ 

4.1.2.1. Quality of the Special Needs Education Provision 

Table 6. Student-Teacher Ratio and Student-Section Ratio in Year 

Year Sec tion Students Teachers Students StU(knfS 

leachtr section 

" % F % T % M % F % T % ratio nl.tio 

20()()/O I 20 2M:' 56.2 222 43 .8 507 IOU 48 80 12 20 60 100 9 18 

200 1/02 29 286 55.2 232 44.8 518 100 48 80 12 20 60 100 9 18 

2002103 29 J 11 57.6 229 42.4 540 100 47 78.J 13 21.7 60 100 9 19 

20U3/04 35 3 19 58 234 42.1 550 100 4< 77.6 1] 24.4 58 100 10. 16 

21UJ4/0:'i 39 -1-1 2 SM.S 31U 41.2 752 100 47 63 .5 2J 36.5 74 IUU 10.2 10.3 

• These sections include integrated (inclusive classes) and special classes. 

• Sources: Educations Stati stics Annual Abstract SNNPR, 2000101-2004/05 

• From SNNPREB other documents 

• Calcu lated data by the author. 

Table 6 shows that the student-teacher proportionality from 2000101 to 2004/05 are: 1 :9, 1 :9, 1 :9, 

1: 1 0 and 1: 10 respecti vely. Even if student-teacher proportionality seems to be available, it is 

diffi cult to estimate by using thi s kind of crude calcu lation , because it requires qualified teachers 
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in special needs ed ucati on. classes' empathy and commitment to assist them. In add ition. 

educa tion prov ision in a given classroom needs at least two teachers at a time to support them 

depending on the type of disab ility and an individual needs independently. For example , a spec ial 

tem:her handles nine (9) student per class in 200010 I and a special teacher handles ten (10) 

studen ts per class in 2004/05. The student-section ration (SSR) is the indicator to measure the 

e ffi ciency of the system. As indicated in tabl e (6) student-section ratios are: 1: 18, 1: 18, 1: 19, 

I : 16. and I : 19.3 prospectively. This shows that no need of more sections. However, thi s crude 

calc ul at ion. which is done. based on the total number of the students with special needs in 

di fre rent types of education provision and types of school system do not show accurate 

proportionality. As interview response show that there is no section problem in the zones, which 

are provid ing education for children wi th special needs within the ex isting programs. but the 

ma in problem is lack of trained teachers in special need education in the region. Besides, there is 

no sti ll structured and organized school system in the region except few special schools (centers) 

running by NGOs and rel igious organi zati ons. 
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Year 

2000101 

2001102 

2002103 

2003104 

2004105 

4.1.3 . Efficiency 

Table 7. Gross Repeaters and Drop outs by Type of Disabilites and in Year in SNNPR 

Repeaters and Students with hearing impairments Students with visual impairments Children with mental retardati on 

Drop outs M % F % T % M % F % T % M % 

Repeaters 43 48.3 46 51.7 89 100 9 45 11 55 20 100 1 100 

Drop outs 

Repeaters 42 51.9 39 48.1 81 100 9 47.4 10 52.6 19 100 1 50 

Drop outs 

Repeaters 41 50.6 10 49.4 81 100 9 45 11 55 20 100 1 100 

Drop outs 1 25 3 75 4 100 

Repeaters 41 60.3 27 39.1 68 100 5 50 5 50 10 100 

Drop outs 

Repeaters 13 65 7 35 20 -100 2 33.3 4 66.7 6 100 3 60 

Drop outs 2 28.6 5 71.4 7 100 

• Data for Drop o uts not available in the regional or zone documents 
Sources: Educational Statistics Annual Abstra cts, SNNPREB 2000101-2004/05 

• Cal culated f rom the data by the author 
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F % T % 

1 100 

1 50 2 100 

1 100 

2 40 5 100 

--

Child ren w ith other disabilities 

M % F % T % 

2 66.7 1 33.3 3 100 

I 

1 33.3 2 66.3 3 1001 

2 66.7 1 33.3 3 100 

2 40 3 60 5 100 

- - - - - -



As Tanle 7. reveals the format was prepared to collect data of both repeaters and dropouts' with 

in li ve years (sec Appendix one, form VIII). However, the number of repeaters within the five 

years document analysis was avai lab le. As can be seen in Table 7, students with hearing 

impairment reveals the highest repetition rate compare with other students with other type of 

disabilities. Thus, from the total number of repeaters with visual impairment, mental retardation 

and students with other disabi liti es. students with hearing impairment consists 78.8o/c· (11 3). in 

2000101. 77.1 % (105) in 2001/02, 77. 1 % (105) in 2002/05, 87.2% (78) in 2003/04 and 55.6% 

(36) in 2004/05. 

This shows that there are problems in sign language (communication problems), competence of 

teachers. aids and equipment avai lability of other necessary materials and classroom physical 

facilit ies, and the like. When one sees boys and girls repeaters from the above Table, there is no 

significant difference. From this one can easi ly deduce as that boys and girls are facing simi lar 

problems in their educational activities. Next to students with hearing impairment, students with 

visual impairment face difficulties by repetition. This also implies that there is inconvenient 

classroom situation, seating and visual aids. Besides, these situations might affect educational 

efficiency. This area also may require further investigation, in order to minimize tht: rt:pt:tition 

problems. 
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4.2. Analysis of Questionnaire and Interview Responses 

This part presents the analysis of data gathered from questionnaire and interview from regional 

and zonal education experts to find detailed information of special needs education provision and 

policies implementation problems. 

Table 8. Background of the Respondents 

Variable Respondent 

Regional education experts Zonal education experts 

No % No % 

1 Sex a. Male 19 95 26 96.3 

b. Female 1 5 1 3.7 

Total 20 100 27 100 

2 Age a. 20-30 years - - - -

b. 31-40 years 5 25 9 33.3 

c. 40 and above 15 75 18 66. 7 

Total 20 100 2"i 100 

3 Education 

a. 10+ 1 - - - -

b. 10+2 - - - -

c. 12 - - - -

d. Certificate - - - -

e. Diploma 2 10 7 25 .9 

f B.A 18 90 19 70.4 

g. M.A and above - - 1 3.7 

Total 20 100 27 100 

As shown in the Table 8, above 95% ( 19) of regional education bureau experts and 96.3% (26) of 

the zonal education department experts were male and 5% ( I) regional euucation expert and :; .7~ o 

( I) of the zonal education respondent were females . From thi s one can easily understand the 

fe males' contribution in the region (zones) is every low. 
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Concerning age or the respondents. 25% (5) or regional education experts and 33 .3% (9) of the 

zonal education experts were between the age range of 31 to 40 years and 75% (15) of the 

regiona l education experts and 66.7% (18) of the zonal education experts were 40 and above. 

This shows that the respondents are capable enough and experienced to reply to what they are 

asked for. 

With regard to the respondents education (qualification), 10% (2) of the regional education 

experts and 25.9% (7) of the zonal education experts were diploma holders. Besides, 90% (18) of 

ihe regional educational education experts and 70.4% (19) of zonal education experts had first 

degree. Moreover. 3.7% (I) of zonal education expert had Master's degree. 

This shows that majority of the respondents are first-degree holders. From this one can easily . 

conclude that most of them were competent and capable for the position they hold and it is 

possible to assume that they have suffic ient educational background to implement educational 

policies. However they are not qualified in special needs education, except one person with M.A 

in one of the zonal education bureaus. 
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No 

I 

2 

3 

4 

4.2.1. The Special Needs Education Provision and Awareness Problem of 

the People towards Special Needs Education 

The process of spec ial needs education provision requires increasing community and parent"s 

awareness to understand rights. needs and potential of disab led persons (Lawson. 1991). 

Table 9. Education Access for Students with Special Needs Education and Awareness 

Problem of the People. 

Item Responden ts 

Regional Educarion Zo na l Education 
E'xncrts Experts 

No % No % 

The extent to which the region or zone education bureau attempts 
to improve education access for chi ldren with special needs. 

a. very high 
b. high - - - -
c. medium 2 10 - -
d. low 7 35 3 I I. I 
e. very low 10 50 14 51.9 

I 5 10 37 
Total 20 tOO 27 tOO 
The extent to which special needs education teachers participate in 
collaborative planning and curticulum development in the region 
or zone. 

a. very high - - - -

b. high - - - -

c. medium - - - -
d. low 9 45 I I 40.7 
e. very low II 55 16 59 .3 

Total 20 tOO 27 100 
What are the awareness level of experts and decision makers 

concerning education of children with disabi lities (spec ial need)? 
a. very high 
h. high - - , I 3.7 
c. medium 2 10 5 18.5 
d. low 5 25 7 25.9 
e. very low 10 50 10 37 

3 15 4 14.8 
Tota l 20 100 27 100 
The extent {O which association of disabilities attempt to raise 
awareness of the parents and co.mmunity. 

a. verv hioh - - - -_ b 

h. high - - - -

c. med iUIl1 - - - -
d. low 7 35 II 40.7 
e. very low 13 65 16 59.3 

Total 20 tOO 27 100 
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;\s r~vealed in item I of Table 9. 50% and 5% of the regional education experts. and 51.9% and 

-37% of the zona l education experts responded low and very low respectively concerning the 

regional (LOna l) education bureau attempt to improve cducational access for childrcn with special 

needs. This shows that the regional and zona l education experts have lack of awareness, due 

attention and commitment to provide education in accordance with the international declarations 

and convention on the rights of the child that Ethiopia adopted. 

Regarding special needs education teachers (special teachers) participation In collaborative 

planning and curriculum development in the region or zones, as can be seen in item 2 of Table 9, 

55% of the regional education experts and 59.3% of the zonal education experts replied "very 

low". This reveals that the existing special needs education program in the region (zone) was not 

well organized and structured like that of non-disabled education in the system. (Carpenter, 200 I ; 

Shea and Bauer. 1994; Winzer. 1990) stated that teachers' participation in decision-making and 

curriculum development can promote (create convenient condition) in providing speCial needs 

education for children with special needs. Specifically, parents and speci\ll teacher' s participation 

in educational activities might create a good situation in the process of education provision for 

children (persons) with disabilities. On the contrary, isolating teachers from the technical and 

administrative activities of school might discourage teachers' interest and good feeling towards 

teaching spec ial needs education. 

Concerning item 3 of Table 9, majority of the respondents, 50% of the regional education experts 

and 37% of the zonal education experts replied that the awareness level of the experts and 

decision makers concerning education of children with disabilities is loy;. 'From this it is, evident 

to conclude that the experts and decision makers do not have understanding of the current 

situation on the rights of the children with disabilities to education. This is becal\se of less 

awareness about disabled people and disabiliti es, and being untrained experts in special needs 

education as well as absence of special needs education program in the regional or zonal 

educational structure in addition to absence of strategic plan. 

Moreover, the interview responses from regional and zonal experts also indicate these problems 

as major issues. Hence, all interviewees agreed that there is lack of awareness among experts to 

provide appropriate education for these groups. Some of the reasons for this could be lack of 
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awareness. negligence absence of assigned representative experts either regional or zonal levels. 

To this effect one expert from zone explained as follows: 

(?l C()/Ir.~·e. special need\' education is nol dearly known in this area ... among the other 

prohlem,\' the awareness prohlem is the most crucial i.'1.we in (he region or zone. Because of (his 

problem there is no appropriately collected dala ,:oncerning people with disabilities. Mostly 

rt!Rion or zones calfeel data when NGOs or assisfive organizations requested. Still there is no 

assigned experts (representatives) concerning children with disabilities who can follow their 

prohlem and try to solve their prohlem, in 'Illy option' the absence of concerned representative. 

more aggruvated (he problem. There/ore. lhi,\' area need'i 1111(ch eflort ( 0 lVork awareness raising 

progl'am. 

The forgoing discussion indicates that lack of awareness IS the major problem 111 tne regIOn 

(zones). 

As far as item 4, Table 9 is concerned, the majority of regional education experts (65%) and 

zonal education experts (59.3) replied that attempt made by associations of disabilities to raise 

awareness of the parents and community is very low. This shows that there is no well-structured 

and organized association (advocacy work) in the region. The causes might be lack of financial 

support. initiation on the part of parents and disabled people them'ielves. According to UNESCO 

(2003) estab li shing networks of associati ons (organizations) that are made by the disabled people 

and or parents of children with di sabilities can playa great role in the awareness-raising program. 

Thus, the associations play significant role help in information dissemination and provision of 

advices to their members through meetings and publications. 
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4.2.2. Parents and Community Awareness and Their Participation in Special 

Needs Education Activities 

Table 10. Parents and Community Participation in Special Needs Education provision 

Item Respondents 

Regional Zonal education 

education experts exprrts 

No % No % 

1 Does the regIon (zone) have action plan to 

increase parents and community participation 

in the planning development of SN .E? 

a. Yes - - 4 14.8 

b. No 15 75 13 48.1 

c. I do not know 5 '25 10 37 

Total 20 100 27 1000 , 

2 Are parents of students with di sabilities aware 

of the right of their children to learn in the 

regular school system 0 

a. Yes - - - -

b. No 14 70 16 59.3 

c. I do not know . 6 30 11 40.7 

Total 20 100 , 27 100 

3 Does the region or zone pay special attention 

in the budget allocation for regular schools 

which provide special needs education0 

a. Yes - - 3 11.1 
.. 

b. No 16 80 19 70.4 

c. I do not know 4 20 5 ! 8.5 

Total 20 100 27 100 

As indicated in item I of Table 10. 75% of the regional education experts and 48 .1 % of zonal 

education experts replied 'No' concerning the action plan to increase parents and community 
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participation In the planning deve lopment of special needs education. Besides. they explained 

ihat awa reness problem and arc some of the constra ints absence of the special needs education 

program in the rcgional educational structurc to make linkage among regional, zo nal and wo redas 

concerning spec ial needs educati on program. 

This indicates that there are no collaborati ve activities to develop spec ial needs education 

planning development. From this one can easily realizes that lack of awareness of parents and 

community inabi lity to participate in the planning and development of special needs education. 

might cause parents and community hide their children with disabilities from the sight of people. 

Hence. even if there is educational access. they do not let them go to school. Ysseldyke ( 1995) 

explained that the invo lvement of the parents and communi ty in the education-planning program 

of spec ial needs education helps students with spec ial needs to achieve required standard of the 

educati ona l provision. Moreove r. the specia l needs education goal ca lls for partnership. beti,veen 

parents and school personnel to enhance the soc ial, emotional and academic grov: th of the 

students with spec ial needs so that every school should acti ve ly engage parents, family and 

community members in a partnership that supports the academic work at home and share 

educational decision making at schoo l. 

Furthermore, parents and community members must strongly involve in planning development 

and decision-making, which in turn enables students with disabilities to be successful in their 

education and soc ialization process. This may also be dependent on the parents and community 

participation in school acti vities (Evans. 2000). 

In item 2 of Table 10, ' 70% of the regional education experts and 59.3% of zonal experts 

responded 'No' concerning awareness of the parents of students with di sabi lities about the ri ghts 

of thei r children to learn in the regu lar school. Thus. as replied by the majority of respondents, 

the awareness of the parents of students with disability concerning their children rights to learn in 

the regu lar school system reveals 'No'. This shows that parents of children with disabilities did 

not get opportunity to know about the rights of children with disability to learn and international 

declarations and convention on the ri ghts of the chi ld, which Ethiopia already adapted in 1994. 

To minimize this problem, in addition to regional and zonal education bureaus, other concerned 

offic ial, and advocacy groups should playa major role in awareness rai sing programs. Si milarly 
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UNESCO (2003 and 200 I) explaincd that init iatives. parents of chi ldren with disabilitics and 

associatinns of people with disabilities have to play important role in awareness raising activities 

to ensure equal rights to education and other opportunities. That is, education provision process 

should he focused on the current issues of special needs education, integrated (inclusive) 

education: program in a regu lar school system. 

Concern ing the special budget allocat ion for regular schools, to promotes special needs education 

program, the region or zones did not pay spec ial attention. As interview response revealed that 

there are few schools. which are proyiding educati on for children with disabilities in the inclusive 

(integrated) classes in the regu lar school system. However, there is no special budget allocation 

for these schools to facilitate learning situation. Accordingly, 80% of the regional ~ducatio n 

experts and 70.4% of the zona l education experts replied 'no' regard ing special budget allocation. 

Hence, as replied by the majority of the respondents, there is no special budget allocation for 

schools. which provide special education in the regular school system. This shows that the region 

or zones do not have awareness about the current issue of special education program (system). 

That is, inclusive education program enables students with disabilities to learn in ordinary regular 

school system. 

4.2.3. Pre-School Program 

Pre-school program is considered as a preparatory stage for primary school. Particularly. pre­

school program for people with disabilities is very important for the development 01 cogniti\'c 

and social ski ll s, which prepare them for the primary school (YsseldI(e, 1995). Although, the 

Ethiopian education and training policy of 1994 ensured the importance of the early childhood 

educati on program as a pre-condition for children with disabilities before going to the regular 

school system (primary school), it is not still implemented in SNNPR, compared to the chi ldren 

without disabilities which is a better status. 
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Tahle 11. Pre-School Situation in the Region (Zone) 

Item Respondents 

Regional Zonal 

education education 

experts experts 

No % No 0/. 

I Are pre-schoo I preparatory programs which 

assists children with di sabili ties in acquiring 

the basic daily living literary and social skills 

in the region (zone) 

a. Yes - - - -

b. No 16 80 20 74.1 

c. I do not know 4 20 7 25.9 

Tota l 20 100 27 100 

As can bee seen in item I of Table ( II) 80% of the regional education bureau experts and 74.1 % 

of the zonal education experts responded "no" concerning pre-school preparatory program in the 

region. Hence, majority of the respondents replied no . This shows that there is a policy 

implementation problem on special needs education in the region (zones) . 
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School racilities are unquestionable in providing appropriate special needs education for students 

with special needs. With out available school physical facilities, providing appropriate education 

is diflicult. As to the availability of the necessary facilities for di sabilities (item 2 of Table 12), 

85% or the regional education experts and 66.7% of the zonal education experts replied 'no'. 

Hence, the majority of the respondents replied that as there is a school physical facility problem, 

This inconvenient school physical facility may affect education of students with disabilities. This 

shows that students with di sabilities failed to acquire appropriate education because of 

inconvenient school physical facilities, which in turn may affect educational provision of students 

with special needs. 

4.2.5. Teachers Competence 

Table 13. The Situation of Special Teachers 

Item Respondents 
Regional education Zonal education 

experts experts 
No % No % 

I Does the quality of teacher training can assure 
quality of learning? 

a. Yes 15 75 17 63 
b. No 3 15 9 33.3 
c. I do not know 2 10 I 3.7 

Total 20 100 27 100 
2 Does the region (zone) have the trained teachers 

(professionals) In braille transcribing, In sign 
language interpreting and as equipment technician~ 

a. Yes 2 10' 8 29.6 
b. No 15 75 13 48.2 
c. I do not know 3 15 6 22.2 

Total 20 100 27 " 100 
3 Do the special education teachers get (earn) special 

salary compare with the other teachers with the 
same education level? 

a. Yes 3 15 3 I 1.1 
b. No 14 70 14 51.9 
c. I do not know 3 15 10 37 

Total 20 100 27 100 

As indicated in item I of Table 13 , 75% of the regional education experts and 63% of the zonal 

education experts answered 'yes' that the quality of teacher training can assure quality of learning. 
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This shows that the experts are aware of the importance of teachers training to be competent 

enough in teaching activities. However, they are not aware of the distinction with instruction for 

children with disabi lities and that of the non-disabled (item 3 of Table 13). lt is clear that teachers 

need appropriate (relevant) educat ion and training to provide projJer education for children with 

special needs (MOE. 2005). To achieve the intended goal of the special needs education, teachers 

should get access of training programs to improve their knowledge and skills. Thus, special 

teachers training help them 10 have important and relevant knowledge and skill s. which is 

necessary to handle challenging subject maller, to use emerging new methods, and technology 

(Makihonko and Chilufya, 2000 and Y ssinke, 1995). 

As revealed in item 2 of Table 13, 75% of the regional education experts and 48.2% of zonal 

education experts replied 'no'. Thus, as replied by the majority of the respondents. there are no 

trained teachers in Braille transcribi ng sign language interpreting and as equipment technician. 

This shows that there is problem in education provision for students with disabilities. From this 

one can easi ly suggest that lack of trained teachers and absence of teaching materials and aids 

were some of the causes of policies implementation problem in the region (zones). 

Besides. 10% of the regional education experts and 29.6% of the zonal education experts replied 

'yes'. This may indicate that there are few trained teachers in some zones. Concerning this 

interviewees repl ied that some teachers in some zones have got basic skill s through in-service 

training program and workshops. But the shortage of trained manpower is still unsolved problem 

in the region (zones). 

As can be seen in item 3 of Table 13 , 70% of the regional education experts and 51.9% of the 

zonal education experts replied 'no'. Hence, as replied by the majority of the respondents, the 

special education teachers do not get special salary benefit compared to other teachers . This 

shows that the region or zones do not pay special allention for special teachers. To fulfill special 

ileeds education, it is important to provide special opportunities for special needs education 

teachers. like spec ial salary, promotion, prize etc. This in turn will motivate special education 

teachers and reduce turnover of teachers. Concerning tum over of the special teachers, the writer 

of this paper provided a format and tried to find data of teacher turnover in year (2000/0 I to 

2004/05). However, the data was not available in region or zones (see Appendix one, fonn 8). 
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Concerning budget allocation, the interview resul t indicated that zones do not decide on budget 

allocation rrocess. The regional authorities at the reg ional leve l decide the educational budget 

allocation. However, the region do not allocate specia l budget for salary of special teachers. 

Regarding thi s, one of the respondents from a zone replied: 

... Zones do not pay special salary jill' special teachers, because budget 

allocation processes are carried out by region and it fix the amount oj 

salary according to the teachers' qualifications. However, the region 

allocate special budget Jar supervisors, if it include special teachers, it 

lVould be one of the solutions to motivate special teachers. Particularly, 

jilrther education opportunities should be provided Jar special teachers 

like other teacher. Usually 5pecialteacher raises this question. but still the 

region do not give solution. 

This is common problem in the region. In many ways special teachers are iso lated from the 

soc iety and neither admin istrati ve bodies nor teachers pay spec ial attention for them. Ano ther 

expert from another zone expressed as follows: 

... Special teachers assumed by other teachers and school administrators as 

joh Fee and as paid monthly. These teachers are also socially segregated 

and considered as lazy teachers as well as society in the school have stigma 

at students ' with disabilities and their teachers too. When any incentive 

come to school not include these teachers and priority give for other , 
teachers.. now we are committed and working to minimize this problem in 

neXl year. 

This forgoing interview was made with experts of curriculum development in one of the zones. 

He is graduate of special needs education from Addis Ababa University. However, he is not 

assigned as a specia l needs expert. In this author's point of view, he committed to contribute a lot 

in so lving special need education problem in the next coming years. 
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4.3. Factors that Influence Provision of the Special Needs Education in the 

Region (zones) 

Tablel4. The Major Influential Factors of Special Needs Education 

Respo ndents 

Influences in specia l need education provision Regiona l Zonal 

education experts education 

experts 

No % No ~YtJ 

a. Lack 0 f awareness .. 20 100 27 100 

b. Budget constraints 20 100 22 82 

c. Lack of special needs experts 19 70.4 21 78 

d. Lac k of appropriate data of people with special needs 13 
65 13 48.1 

the availabi lity of curriculum material s 8 
40 20 74 

e. 

f. un availability of preparatory class (pre-school) program 6 

8 
30 II 41 

g. No structured plan 
40 18 67 

h. No response -
- - -

As it can be seen from the Table 14. both regional and zona l education experts clearly mentioned 

some factors that influence provision of the spec ial needs education in the region (zones). 

Accordingly. 100% of both regional and zona l education experts mentioned that lack of 

awareness was a major problem in the provision of special needs education)t is clear t"at lack of 
• 

awareness of decision makers, parents and community might affect special needs education. This 

shows that there is no awareness-raising program in the region (zones) to address special needs 

education. Generally, majoriry of both regional and zonal educational experts listed doWn, budget 

constraints (economic problem), lack of current and appropriate data about the people with 

disabilities (special needs) as the main problems in the implementation of special needs 

education. As mentioned in UNESCO 1997, the manual of the revised version of the international 

standard classification of education gave emphasis for gathering st1ti stics in education and people 

with learning difficulties but who were not technically disabled. However, the regions do not plan 

io gather stati stical informat ion about people " 'ith special needs (or observable di sabilities) by 

organizing governmental and nongovernmenta l organizations. 
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i\s .Savo lainen and Alas uutari (2000) stated. today many initiatives from the countries themselves 

and from various multil ateral and bilatera l organi zations and NGOs pertain all children to get 

educational opportunity in their locality regardless of their background and di sability. 

Nevertheless. thi s was not practically applied in particular in SNNPR. and in Ethiopia in general. 

4.3.1. The Problems That the Region (Zones) Encountered In the 

Implementation of S.N.E Policies 

Table 15. Policies Implementation Problem in Special Needs Education 

Respondents 

S.N.E policies implementation problems Regional education Zonal education 
ex erts experts 

No % No % 

a. lack of clearly established strategies in the 
region concerning S.N.E 7 35 12 45 

b. budget (financial) prob lems 16 80 22 81 

c. lack of trained profess ionals in S.N .E 18 90 25 93 

d. law awareness 10 50 20 74 

e. no due attention 17 85 21 80 

f no response I 5 2 7.4 

As shown in Table 15, the problems that the region (zones) faced to implement special needs 

education polices as prescribed by the international declarations and convention on the rights of 

the child, which Ethiopia already adapted to provide special needs edueation (with other related 

rights) for all children with disabilities (special needs) . Accordingly, for 90% of the regional 

education and 93% of the zonal education experts, lack of trained manpower is a critical problem . 

On the other hand, 85% of regional and 80% of zonal education experts responded that special 

needs education program has not been given due attention in the region. Besides. Financial 

problems or budget constrai nt is serious problem for abo ut 80% of regional and 81 % of zonal 

educati on experts. Furthermore, 50% of regional and 74% zonal education experts identified lack 

of awareness as a major problem. Record with thi s, Booth (2000) explained that yet because of 

many reasons the implications of national policy for local practice are not applied and 

implementation remained at the theoretical phase. 
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It is increasingly recognized that policy development has to operate at all levels. Moreover. 

(\evelopment within communities has to be supported by local and national policies. Hence. 

nationa l policies must rdate with the realities of life within local community. The Federal 

Government and MoE should make a great effort to overcome challenges on policies 

implementation in special needs education and create harmony between NGOs and MoE. local 

government administrations as well as community and religious organizations. 

Moreover, some authors explained that education planners and policy makers have a great deal to 

learn practices on school sites to provide more effective leadership in po licy formulation and 

implementation (Slee, 1997). 

4.3.2 The Organization Which Assist Special Needs Education 

Provision in the Region (zones) 

Tab le 16. Assistance to Promote Special Needs Education 

Assistance Respondents 

Regional education Zonal education 

experts experts 

No 0/0 No % 

a. From few NGOs 20 100 23 85 

b. Government 7 35 10 37 

c. From religious organization 19 95 25 93 

d. No response - - 2 7 

As it can be observed from Table 16, organizations which assist the existing spec,ial needs 

education programs by providing technical, material and financial supports are listed down by the 

regional and zonal education experts. Accordingly, 100% of the regional educational experts and 

85% of the zonal education experts mentioned that few NGOs are assisting. On the other hand 

95% of the regional education experts and 93% of zonal education experts indicated that religious 

organizations assist special needs education. A few number of respondents mentioned that special 

needs education receives assistance from government. 
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This shows that the regional government contri bution to pro mote spec ial needs educatI on in the 

reg ion is negli gib le and thi s area was le ft fo r NGOs and reli gious organizations. Howeve r. in the 
• spec ial needs education policy implementatio n process. the government role (contribution) is 

expected to be high. especially in the awareness raising acti vities through different medias as we ll 

as by fac ilitati ng the important situations for reli gious organizations, International and local 

NGOs. to enab le them provide appropriate special needs education. 

Thus. to achieve the goal of Uni versal Primary Education (UPE) for all at 201 5. govemment and 

non-governl~l enta l organizat ions should pay specia l attention for spec ial needs education. With 

out participation of childr,en with d isabilities (special needs) the objecti ve cannot be a reality. 

4.3.3. The Education Experts Point of View to Improve S.N.E Pro. ision in 

the Region (Zones) 

Table 17. Some Important Means to Improve Special Needs Education Provision 

To improve the situation of S.N.E. provision Respondents 
Regiona l Zonal educa tion 
education experts 

experts 
No % No 0/ 0 

a. creati ng positive attitude in the soc iety 20 100 26 96 
b. allocating spec ial and suffic ient budget 18 90 25 93 
c. estab li shi ng (providing) tra ining programs to train 

spec ial teachers in the co lleges and universities 10 50 18 67 
d. co llecting relevant and current data concerning people 

with disabilities 19 95 . 21 78 
regional goverrunent should work collaboratively with 

, 
e. 

NGOs and religious organizations which assist S.N.E 18 90 21 78 
f. pay spec ial attention to participate teachers and 

parents in planning and curriculum development 7 35 22 78 
g. creating conducive situation to motivate teachers and 

parents 16 80 20 74 
h. prov id ing (expanding) incl usive educat ion program 

within the regulate school system 18 90 27 100 
I. No response - - - -

The regional and zonal education experts were requested to give their opinion about spec ial needs 

education provi sion and what is to be done to improve the existing situation of special needs 

education provision in the region (zones). Accordingly, 100% of the regional education experts 
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and 96% of zona l education experts li sted down allocating special and sufficient budget. 90% of 

the regional and 100% of the zonal education experts suggested providing (expanding) inclusive 

education program within the regular school system, 95% of the regional education experts and 

80% of the zonal education experts mentioned collecting relevant and current data of people with 

disabilities (special needs) to improve the situation. 90% and 93% of both regional and zonal 

education experts suggested establishing (providing) training programs to train special teachers in 

the colleges and universities respectively. Besides. 90% of the regional education and 78% of the 

zonal education experts suggested that the importance of government collaborative Vvorks with 

NGOs and religious organizations. Moreover, 80% and 93% of the both respondents mentioned 

creating conducive situation to motivate teachers, parents of children with disabilities and 

children with disabilities respectively . 

This shows that lack the above mentioned (suggested) situations as major problems in the region 

(zones). The area needs further research (investigation) because the issues raised are . the most 

decisive factors in the process of special need education provision and/or in the special needs 

education policies implementation process. 
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4.3.4.The Major Factors that Hinder the Implementation of Policies on S.N.E 

in the Region (zo nes). 

Table 18. Regiona l a nd Zonal Educa t ion Experts ' Opinions 

Opinion Respondents 

Regional education Zonal education 

experts experts 

No 010 No % 

a. fi nancial problems (budget constraints) 20 100 27 100 

b. lack of human resources (trained man 

power) 20 100 26 96 

c. lack of awareness of the community and 

parents 18 90 22 82 

d. attention problem 20 100 21 78 

e. poor access of S.N.E 13 65 17 63 

f lack of strategic plan for providing S.N.E 19 95 27 100 

g. no response - - - -

As Table 18 reveals, regional and zonal education experts were requested to explain their 

opinions concerning problems that hinder po licies implementation on special needs education in 

the region (zones). Accordingly, both regional and zonal education experts expressed their 

opinions respective ly as follows: 

• Financial problems (budget constraints). 

• Lack of human resource (trained man power). 

• Lack of awareness of the parents of children with disabilities and the community 

• Attent ion problem of the educational experts and officials. 

• Poor access of special needs education. 

• Lack of strategic plan for providing special needs education in the region. 

69 



Accordingly. financial problems (budget constraints), lack of human resource (tr&:ned man 

power), less attention, lack of strategic plan and lack of awareness are the most critical factors of 

the region/zones in the process of the implementation of policies on special needs education. 

According tO,MoE (2005) and Bo,?th (2000) the effective implementation of special needs 

education requires collaboration and cooperation between governmental and non-governmental, 

organizations and beneficiaries as well as societies based on the international and national 

policies which the country is committed to implement in the area of special needs education. As 

education is not only the responsibility of a few education experts (professionals), a strategic plan 

is essential to establish various committees and boards, which consists of parents, teachers, 

community and admin istrative representati ves to direct and participate in curriculum 

development, planning, budget allocation and implementation and teachers employmwt. These 

activities should be done (implemented) especially at Kebele and Woreda levels, which in tum 

promote the existing poor access of special needs education in the region. 
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CHAPTER FIVE 

5. Summary, Conclusion and Recommendations 

5.1. Summary of the Findings 

The major purpose of this study was to make diagnostic study of the specia l needs education 

system and identify the shortcomings of the system. It is also concerned with the most pressing 

problems that affect the implementation of policies on special needs education as well as to 

indicate direction in the area in which more efforts and considerations are required for the 

improvement and/or improving the existing problems in special needs education in the region or 

zones. Eventually, the findings of the study would help the regional (zonal) education planners, 

decision makers and other educational experts to explore and develop more effective strategies 

for improving special needs education "for all" persons with special needs. 

In order to achieve the objective the following research questions were raised. 

I. What are the major factors that affect the implementation of spec ial needs education 

poli cies at regional level? 

2. What are the extent of coverage and access to special needs education in this reg:on? 

3. What strategies should be employed to offer basic education for all disabled children? 

The specific objectives are: 

• To identify the current situation of special needs education provision in the region 

• To identify different zones or local communities who implement and who do not 

implement special needs education? 

• To identify problems that hinder the implementation of special needs education in thi s 

particular region 

• To suggest strategies that will help in improving the situation. 
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5.1.1. Access and Coverage 

Access to education for children (students) with special needs (disabilities) between 2000 /01 and 

2003 /04 has not shown considerable progress und the average participation rate was 0.2%. 

However. in 2004/05 academic year in (more) three Zones and two special Wor~ds some 

progress was made in special needs education and few number of children with disabilities have 

got access to learn in ordinary regular school system with particular disabilities. Such programs 

include children with hearing impairment, visual impairment and mentally retarded. As the result , 

the average participation rate was raised to 0.3% in 2004/05 academic year. 

When five years document analysis result is considered, students with hearing impairment 

relatively have got better access compared to children (students) with other types of disabilities in 

the region . This category of disability covers more than 77% of the special needs education 

provision from the total coverage. 

Children with special needs have right to education as prescribed by the international declarations 

and convention on the rights of the children that already Ethiopia ratified in 1991, however, 

suffic ient efforts were not made in the region to provide equitable educational access for children 

with special needs compared to those without disabilities. 

The existing special needs education is not well organized and structured to provide equal access 

to education for children with disabilities. As mentioned earlier the participation rate to special 

needs education in the region was 0.3%. This shows that whatever the cause may be, the 
, 

education for children with disabilities in SNNPR has failed to r~ach over 99.7% of the school 

age children in the region. 

Although special needs education program, was designed in 2004/05 to be provided' in three 

zones and two special woredas, equal access to education is limited and access is stillivw. Of the 

twenty-one (21) zones and special woredas, ten (10) of them still did not provide education for 

children with special needs. These are: Gurage zone, Yem special woreda, Burji special woreda. 

Gediyo zone, Amaro special woreda, Bench Maji zone, Basketo special woreda, Konta special 

woreda. Silte zone and Alaba special woreda. As the result, almost half of the zones or special 

woredas did not provide special needs education program. 
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When sample zones (Table,5) are considered the average participation rates for special needs 

education was 0.4%, which is better compared with the average estimated participation rate (0. 

3%) of the region in 2004/05 . When sample zones are compared, to each other, Hadiya zone 

consists of the highest participation rate (0.8%). However, it comprises only students with 

hearing impairment, which is runned by Mekane Yesus religious organization. As interview and 

quest ionnaire results show, Hadiya zone did not have further plan to provide education for 

children with other types of disabilities. 

Moreover. in sp ite of the limited educational opportunity and ine'luitable access in the region, a 

great number of children with di sabilities are suffering from getting opportunity to education. 

Besides, concerning special needs education provision, collaborative activities (partnership) 

between governmental and non-governmental organizations, business communities, reli gioils 

organizations seems to be low. 

On the other hand , the investigation, which was made through questionnaire and interv iew 

revealed some major factors that hinder the implementation of policies on special needs 

education. These are: lack of awareness about the special needs education policies in the region, 

lack of due attention on the side of the regional education planners, experts and decision makers, 

budget constraints, absence of special needs education in the regional (zonal) educational 

structure as well as absence of strategic plan to provide education for children with special needs 

(disabil i ti es). 

Moreover. lack of collaborative and cooperative work between regional education bureau and , 
zones (woredas) concerning special needs education, in addition to lack of trained man power in 

special needs education were found out as the major factors of policies implementation problems 

in special needs education. 

Furthermore, special needs education programs that have been started in 2004/05 (see Table 2) in 

some zones in the ordinary school system of government schools is not providing sufficient 

education because of lack of schools for children with special needs and classroom physical 

facilities, in availability of materials and untrained teachers. Thus, without convenient school and 

classroom facilities providing special needs education is difficult and despite lack of awareness of 

the school administrators and teachers, it is difficult to provide desirable and sustainable 

73 



education for a ll children wi th disabilities. Therefore. from the above realit ies it can be argued 

that. in the past fi ve years. theoretical aspects dominate access for education with negligible 

practical act ivities in the region. Hence, sufficient effo rts were not made to provide accessible 

special needs education for children with special needs (d isabi lities) in the region. 

5.1.2 Policy Awareness 

Awareness raising program is very important issue to bring about positive change on people 's 

attitude towards the di sabi lities and di sabled persons. As the findings show, awareness rai sing 

program was not carried out in the region, because there was no special budget all oca~;on in the 

region. Besides, educational experts and decision makers have not paid special attention for 

awareness creati ng program on the society and provide special needs education as prescribed by 

the country policies and international declarations and convention on the rights of the children. 

Besides, they themselves do not have awareness on the policies. 

Generally, the Ethiopian education and training policy of 1994 and the Convention on the Rights 

of the Children (CRC) that Ethiopia ratified on December 9, 199·1 ensured educational 

opportunity for all children with disabilities: However, it was not effectively implemented in the 

region. From thi s it is possible to argue that educational planners, experts and decision makers 

have lack of po li cies awareness. 

Moreover, there are no well-organized and structured associations of disabilities and :,arents of 

children with disabilities to carry out policy advocacy program, to struggle fo r the rights of the 

disabled people and to provide informat ion and advice for such groups through meetings and 

publications in the region . Apparently, parents of children with disabilities and community 

participation in the educational planning, development and awareness · raising activities were not 

initiated in the region. Thus, the regional government contribution to implement special needs 

educat ion policies and participation in the awareness-raising program seems to be negligible. 

Consequently, the area was just left to religious organizations and NGOs, and education of 

children with disabilities seen as a charity, but not as a human right. 

Indeed, in the process of policies implementation in special needs education, fede ral and regional 

governments contribution is essential to attain the goal of universal primary education (UPE) at 

2015 or the princ iple of basic education "for all" . For this reason, government contribution to 
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provide education should be very high because without government participation assistance from 

other organizations cannot fulfill educational needs of persons with disabilities. The non-disabled 

students gross enrollment ratio (see table, I) shows that the region has made a great effort to 

achieve Universal Primary Education (UPE) at 2015. However, this is impossible without 

participation of children with disabililies (special needs) . 

Although the Ethiopian education and training policy of 1994 ensured the opportunity of early 

child-hood (pre-school) education as a pre-condition for children with disabilities to promote 

their educational opportunity for success in later schooling (primary school), children with 

disabilities do not have access to pre-school education. As a result, they are forced to join 

primary education without pre-school preparatory program. This is most frequent in government 

primary schools. 

Generally. as findings of the study show, there was no available data (information) <if people with 

disabilities. Besides, there was no sufficient data of students even who are learning special needs 

education. Hence. the system is very weak. 

5.1.3. Educational Inequality 

Eventhough participation of children with special needs (disabilities) in education has increased 

steadily bit over the past fi ve years as research findings show there was no equal access to 

education even among children (students) with type of disabilities themselves. For example, from 

the total number of students who have got educational opportunity, students with hearing 
, 

impairment consists more than 77% over the past fi ve years (st'e table, 3). Thus, the existing 

special needs education provision is dominated by education of children with hearing 

impairment. 

Besides, there is no equitable access for education for children with and without disabilities . Of 

course, special needs education provision is complex and expensive when compared with non­

disabled education provision. However, there is a far gap between participation rate of children 

with disabilities and without for primary education. For example, for non-disabled children 

participation rate for primary education in 2004/05 academic year was 85.1 % whereas for 

children (students) with disabilities was 0.3%. As a result, there would be inequality to education 
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in the region. Besides. the tinding realizes that inequitable and segregated provision wou ld be 

cons idered to be difficu lt on spec ial needs education policies implementation process in the 

region. 

Moreover. in the region, there was no special budget allocation system for those schools which 

are providing special needs education in the ordinary regular school setting. 

5.1.4. Zonal Inequality in participation rate 

In the year 2004/05 the average participation rate for students wIth disability in the region was 

0.3% and for four (4) sample zones it was 0.4% as calculated using WHO conservative 

estimation of prevalence rate of 10% from any population. Accordingly, of the nine zones and 

two special woredas, which are providing special needs education in the region, six zones 

Sidama. Daworo, Kembata Tembaro, Konso special woreda Debub Omo and Kefa (Jarticipation 

rate was below the regional estimated average (0 .3%). The situation is worst in Kefa (0.07%). 

In addition. of the four sample zones, Hadiya zone has participation rate of 0.8%. It is nearly 

similar to baseline survey on disability in Ethiopia in 1995. However, this figure denotes only 

ch ildren with hearing impairment in two centers (schools) as mentioned earlier. And the average 

estimated participation rate for these four sample zones was 0.4%. Accordingly, the participation 

rate for Sidama and Kembata Tembaro was below the average (i.e. 0.2% for both) and Hadiay 

and Walayta zones were above the average (i.e. 0.8% and 0.4% respectively). Therefore, from 

this it is possible to conclude that there is zonal inequality in the provision of special needs 

education. 

5.1.5. Quality (Efficiency) 

Students who are learning in ordinary regular schools are facing lack of necessary materials such 

as Braille and hearing aids. As findings of the study reveal, inconvenient school situations and in 

availability of trained manpower are also the major serious problems in the quality of special 

needs education provision. 

Besides, Ljuality education provision In special needs education would be affected by poorly 

trained and unqualified teachers' lack of supporti ve structural leadership, lack of material and 
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financ ial resources in the region. However. as stated in 1994 Eth iopian education and training 

policy. expansion of quality primary education for all citizens is not only a right but al so a 

guarantee for deve lopment. Actually, this right was not appropriately implemented in special 

needs education program in the region. 

Between the year 2000/0 1 and 2004/05, the repetition rate was decreasing, particularly for 

students with heari ng impairment and visual impairment. However, the number of repeaters is 

very high according to their enrollment to special needs education, because of in avail able 

material s and lack of trained teachers in sign language and B,aille transcribing. He"1ce, such 

conditions can be seen as a cause of high repetition and internal effi ciency problems. 

5.1.6. Teachers competence 

As research findings show, there is no insti tution to provide training for teachers in spe.cial ·needs 

education sufficiently. Bes ides, in the existi ng schools, there were no enough trained teachers. 

Moreover special teachers who are teaching in the ordinary school and students with special 

needs are suffering because of social sti gma and socially iso lated irom the other personnel in the 

schools. Thus. special education teachers and students with disabilities are isolated by the school 

society as we ll as regular school teachers and admi nistrators did not pay special attention. 

Because of social sti gma, and are being untrained educators in special needs education. 

5.2. Conclusion 

, 
5.2.1. Access: There are few schools (centers) which are providing special needs education in 

certain zones of the region. However, a great number of children with special needs (disabilities) 

are still waiting for access to education. It is found that the participation rate of children with 

special needs education was very low during the five academic years. That is, the average gross 

enro llment rat io fo r all students with disabilities was 0.3% fro m 2000/0 I to 2004/05. From the 

study it is also found that the existing special needs education provision was negligible. On the 

other hand. the ex isting ' special needs education program was dominated by the education of 

children wi th hearing impairment. It consists of more than 77% from the total type flf special 

needs education programs in the region. 
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Providing equal access to education ror all children with special needs is integral part of the UPE 

i1t 20 J 5. However, children with specia l needs did not get sufficient access to primary education 

to achieve thi s goal at 20 J 5 in the region . There is still a big gap between children with 

disabilities and without t6 education. 

5.2.2. Equity: It is not only in resources supply but equity is policy issue to provide equal 

education opportunity for all children with special needs. However, the findings indicated that the 

existing education access for thi s group is insignificant. 

Thus, participation rate for students with disabilities in 2004/05 was 0.3%. On the other hand 

participation rate for non-disabled children was 85.1 %. In line with this it is possible to conclude 

that there is disparity on the education policies implementation process even if provision of 

special need education is complex and expensive when compared ,0 ordinary education provision 

the gap is very big. 

Moreover. the participation rate for students with di sabilities from 2000101 to 2003/04 was 0.2% 

without any progress. When this coincides with the WHO conservative estimatiOl. of 10% 

prevalence rate from any population, the situation could be seen as worst. However, in 2004/05 

the gross enrollment and participation rate was increased, it did not bring that much change in the 

sector. Therefore, it can be said that equitable access to education is negligible. 

In the four (4) sample zones, the participation rate was 0.8% for Hadiya, 0.2% for Sidama, 0.4% 

for Wolayta and 0.2% for Kembata Tembaro. In this case it is possible to conclude that there is 
, 

inequitable access to education among the zones of the region. From this one can easily deduce 

that there is policies implementation problem in special needs education in the region. 

5.2.3. Policy awareness: Providing equitable access to education persons with special needs . 

is a major challenge in implementing special needs education in ordinary regular sche JI system 

since there are no special budget allocation , trained man power, available materials and a good 

understanding in the area. Accordingly, the implantation of special needs policies, which are 

prescribed by the international declarations and convention on the Rights of the children failed in 

the region. Some major problems for the failure are: 

.:. Lack of policy awareness of planners, decision maker, experts etc. 
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.:. Untrained personnel in the spec ial needs ed ucat ion, 

.:. Lack of financial problems (spec ial budget allocation), 

.:. Lack of commitment and due attention to provide special needs education for children 

with special needs, 

.:. Lack of clearly established strategic plan to implement special needs education, and 

.:. Low level of awareness of people towards special needs education and persons with 

special needs. 

These situations also influenced the implementation of national policies of special needs 

education that ensures equal access to education for children with disabilities (special needs) 

according to their needs potential and reality of life within local community as well. Besides, 

there was no harmony between regional education bureaus and Federal Ministry of Education to 

promote effective and efficient special needs education. However, the region tried to promote 

inclusive education in 2004/05 with the help of few NGOs and religious organizations in the 

ord inary regular school setting, but practically it was not applied in the inclusion program. The 

aim of inclusive education is to produce a coherent and conceptual policy framework in order to 

provide access and quality in basic education for all students (children) with disabilities in a 

ordinary regular school system. Nevertheless, this was not done (implemented) in the existing 

special needs education program. 

Moreover. the implementation of policies on special needs education requ\res collaboration and 

cooperation between governmental and non-governmental organi zation's, beneficiaries, because 

of its complex nature. According to the finding, cooperation and collaboration among 

stakeholders to implement special needs education policies in the region was weak. Furthermore, 

the regional education bureau do not have action plan to increase parents and community 

participation III the planning and development of special needs education to promote their 

participation 111 the existing special needs education program, particularly, in government 

schools. 
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Accordingly. one of the region 's challenges is the promotion of basic education policy. The 

question here is that how can the region achieve UPE at 20 15? It is obvious that, with out 

participation of children with special needs education, achieving UPE is unthinkable by 2015. 

Pre-school program for children with spec ial needs (disabilities) is essential to prepare children to 

primary education. which is clearly stipulated in Ethiopian Education and Training .policy of" 

1994. Thi s is helpful for cognitive development and soc ial sk ill s. For example, mobility and 

orientation for children with visual impairment sign language (communication ski ll s symbolic or 

oral), and children with hearing impairment are very fundamental and essential issues. However, 

the region did not make any effort to establish pre-school preparatory program for such 

vulnerable groups. Thus, the region failed to implement special needs education properly. 

5.2.4. Quality: Quality issue is one of the challenges in the existing special needs education 

provision in the region. Like access, quality requires pertinent attention in the process of special 

needs education implementation. The ex isting special needs education program in the region is 

influenced by the internal and external variables such as in convent school and t lassroom 

physical situations, lack of trained teachers, lack of material etc. In this respect, it is possible to 

conclude that the region faces such problems as lack of awareness, lack of attention, lack of 

trained manpower and l a~k of budget allocation to implement special needs education effectively. 

On the other hand, school facilities are unquestionable in providing quality spec ial needs 

education. Hence, with out appropriate school facilities , providing quality education is diffi cu lt. 

On thi s basis it is found out that the existing special needs education program was not fully 

providing appropriate education for children with special needs, especially in the ordinary regular 

school system. Besides, lack of appropriate school fac ilities could be one of the factors t.hat affect 

spec ial needs education provision. 

Moreover. in the region the following problems prevail concerning teachers. These are lack of 

trained teachers to provide appropriate education for children with disabilities and to promote 

individual curriculum, and handle challenging subj ect matter. Absence of trained teachers 

(persons) in sign language interpreting and Braille transcri bing in the region are some of the 

critical problems in the ar~a. As a result. students with special need fail to get quality education. 
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5.2.5 Awareness Problem: It is found out that those teachers who are teaching students with 

disabi li ties (special need) in ordinary regular schools arc suffering from social stigma. For thi s 

reason they are iso lated from teachers. administrators and other students. For example, teachers 

who teach chi ldren with mental retardation are called "Mr. M.R" or "H. I" for who are teaching 

children with visual impairment and 'other teachers consider them as the lazy teachers because of 

lack of awareness in this area. Besides, there is no incentive scheme to motivate teachers assigned 

to teach disabled children. Generally, teachers who teach chi ldren with disabilities assigned to 

work in the special needs education were accorded low status compared to others. It is clear that 

these and other related factors had affected the existing special needs education provision. 

In order for special needs education provision to be successful , it requires the involvement of 

parents, community, and other educational experts (professional(s) . However, there is no 

effective awareness-raising program in the region. Thus, there are no well-organized and 

~tructured association of people with disabilities and/or association of parents' of children with 

disabilities. which are wo'rking on the awareness-raising program and help to provide information 

and advice for such vulnerable group and their parents, so that they struggle for the rir-hts of the 

children with disabilities . For these reasons and other similar factors, the regional education ' 

bureau attempt to offer special needs education is found to be very low. Besides, there was no 

current and appropriate data of the people with disabilities or special needs. 

5.2.6.Efficiency: It is one of the problems of the region in the process of special needs 

education program. Participation of students until the end of the first cycle of primary schooling , 
is important condition to obtain basic skills. However, the internal efficiency of the existing 

special needs education system was found to be low due to high repetition rate, even if the 

information for dropouts is unavailable. 

The repetition number was high for children with hearing and visual impairments. From the total 

children with other type of disabilities in the region (that is, visual, mental and other disabilities) 

children with hearing impairment could be more than 70%. High repetition rate also hinder 

schools or centers to accommodate new comers and its effectiveness. So that to be improved the 

efficiency of existing special needs education, using available resources effectively must be a 

priority. From thi s it can be argued that there were problems in sign language interpretation, lack 
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oj" aids and equipment, classroom and school physica l facilities. Therefore, to have equitable 

educational provision for child ren with specia l needs improving the above problem" becomes 

vital. 

5.3. Recommendations 

In light of the findings of the study and conclusions made, the following recommendations are 

forwarded as strategies for offering equitable basic education for all children with di sabi lities 

(special needs). 

5.3.1. Creating Enabling Policy Environment 

To be effective, the over all pol icy environments have to create equal access to education for 

children with special needs (disabilities). Therefore, the international declarations and convention 

on the rights of the child that was adapted by Ethiopia and the Ethiopian education arid training 

policy should be implemented in the region, properly and actions to attairi basic education for all 

also should be seen as the whole educational deve!opmentgoal of the region. 

Furthermore, legislative and administrative measures might be required to create conducive 

situation to provide special needs education in the region so that officials, decision makers, 

planners and educational experts should pay special attentior to implement special needs 

education policies. And, they have to be aware of special needs education and ri ghts of persons 

with disabilities to education. In order to make them aware, the region ,in collaboration with 

NGOs and religious organizations which are supporting and running t~e existing special needs 

education programs in the region should provide short and long term training on special needs 

education and related issues. Besides, the region should work hard to ensure equal educational 

access for children with special needs and to expand access for all, whieh enables the region to 

achieve UPE goal at 2015. 

Accordingly, regional education policies should consider social, cultural, political and economic 

development of the society (community) to achieve special needs education for all or UPE goal at 

20 15.ln order to realize this goal, therefore; 

82 



• Spec ial needs education provision program should be geared towards the goal of UPE and 

the equitable education access for children should be provided in the primary schools of 

the region . 

• The regional education plan shou ld address issues of access, equity and quality in relation 

to chi ldren's with specia l needs education to learn in accordance with their fuB potential 

and needs. 

5.3.2. Inclusive Education 

Today, developing inclusive education is a world wide issue and an effective way to provide 

equitable education opportunity for all persons with di sabilities in the regular school setting with 

their non-disabled peers. It is also a preferable way to overcome economic and social challenges 

of the persons with special needs. 

Accordingly, in the region, inclusive education program in the regular school setting has been 

started since 2004/05 academic years in few primary regular schools. However, the program is 

not running effectively in accordance with the principles and practices of inclusion, because of 

lack of a,,·a reness and trained manpower and other related problems in the existing schools and in 

the region in general. 

To make the special needs education provision efficient and effective therefore, 

• The regional education bureau experts should be aware of inclusive education program 

• Create conducive situation to provide education for all children with special needs in 

the regular school system. 

• The regional education bureau should hire trained experts in special needs education 

who are able to plan, coordinate, and evaluate the activities. 

• The regional education plan should include special needs education In the who le 

educational planning 

• Assign trained educational experts at all level of education structure. For examole, zonal 

education departments and woreda offices level. 
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• Find funds and shou ld allocate specia l budget for schools which are running special 

need education in their regular school system. 

• Organizcd and work co ll aborati ve ly with international and local non-governmental 

organizations, reli gious organ izations and business community etc. to strengthen special 

needs education sector. 

• Create strong linkage with colleges and uni versities in the region to train special needs 

experts and to make pertinent action research which enables to promote special needs 

education in the region. 

• In the region still almost in half of the zones/special woredas the name, "special needs 

education" was not known because special needs education programs were not started 

by any means. Therefore, the region should develop plan and provide spec ial needs 

educat ion program in these areas col laborat ing with NGOs, religious organizations and 

local communities etc. 

• Provide its strategic plan to implement special needs education in the regular school 

system by participating medical profess ionals, educational experts, community 

members, parents, psychologists, soc iologists, NGOs and religious organizations. 

• The regional curriculum should consider the diversity of culture, language, severity 

level of the di sabilities like. mild, moderate and severe . Hence, the core curriculum for 

inclusive approach should be modified to substituted and compensate the diverse 

educational needs of the children with disab ilities as well as to ensure the students , 
progress and full participation in school activities. 

5.3.2.1. Using the Existing Primary Schools 

In the region , almost existing special needs education programs are runnIng by the religious 

organizations and NGOs. Thus, the regional government has left special needs programs and 

provision fo r these organizations. However, without the involvement of the regional or local 

government, implementing inclusive education in the regular school setting is questionable. In 

order to make inclusive education effective and fac ilitate situations in the existing prima 

schools system, regional (local) government participation and collaborative work with othe 
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assi sting organizations IS essential. Besides. school administrators and teachers effort s are 

required to play important role to create suitable situations and use available materials. Therefore. 

using existing primary schools in the immediate environment of the children with di sabilities will 

open opportunities to educational access for such vulnerable group. To make the existing primary 

school s fully inclusive, therefore, 

• The regional government should provide a short and long-term training program In 

special needs education for school personnel to provide inclusive education in the existing 

local schools, which enables to solve the problem of traveling long distance for schooling. 

• To make inclusive education successful in the existing schools, students and other staffs 

should be aware of children with special needs (disabilities) their rights, abilities, needs 

and contribution in the development endeavor of the country through seminars . and 

workshops. 

• School administrators and other personnel should make important effort to provide 

available and necessary instructional material s, and to modifying classroom situation like 

seating arrangements and facilitate other equipments and aids. 

• To minimize necessary material shortage, schools should establish cluster centers to 

produce important local materials as well as to modify ane! adapt curriculum material s by 

trained teachers. 

5.3.2.2. Teachers Education 

Teachers require appropriate and relevant education and training to provide desirable ~ducation 

and other supports for children with special needs. Besides, special needs education teachers have 

to have fundamental understanding of theories, philosophies and principles about current 

situation, movement and policy issue of special needs education. For these reasons, therefore, 

• Special needs education teachers should obtain important training through short and long 

term programs which include in-service and pre-service trainings 

• They have to be competent enough in basic assessment, identification and instruction 

ski li s and knowledge 
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• Basic skills and knowledge of spec ial needs education training should be provided for all 

teachers who are teaching in ordinary regular schools within which children with special 

needs are included, so that they get basic understanding about the disability and disabled 

children, and to have positive attitudes towards children (students) with disabilities 

5.3.3. Building Partnership and Mobilizing R(sources 

The effective implementation of special needs education requires cooperative and collaborative 

activities of the partners because of its complex and diverse nature . Therefore, partners must join 

with the educational administrators. teachers and other school personnel to meet tht intended 

goals of spec ial need education. In building partnership, potential partners such as local soc ial 

organizations, vo luntary associations, medical professionals, community members, NGOs and 

religious organi zations should be involved. Besides, the media and political parties should play 

important role in this activity. Apparently, such partnership will relieve government budget 

allocation problem and be able to mobilize sufficient financial and material resources and also 

help to promote equitable educational access to children with special needs. 

Moreover. in kebele level, cost-sharing system should be planned in addition to governmental 

budget allocation. Invo lving kebeles (local community) in the spec ial needs education cost 

sharing system has many advantages. Firstly, it helps to mobilize and build financial capacity. 

Secondly. it helps as alternative way to create awareness and positive attitude on the local people 

(community) as well as parents about the importance of the special needs education by 

organizing kebele administrators , parents and community leaders working jointly with schools 

and woreda educational offices and officials. 

5.3.3.1. Community Sensitization 

Community sensi tization is a better means and way of awareness raising for the special needs 

education and changing attitudes toward disabled persons. Awareness raising activities for 

officials, and experts who are involved in planning, development, budget allocation and decision 

making should be provided through workshops, seminars, publications etc. Therefore, 

community sensitization (awareness raising) programs should be carried out: 
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Through social organizations. like 'ldir', "Maheber". Social and religious holidays particularly in 

local community level and gene rally in the region. 

In addit ion. particu larly in SNNPR. community, tribes (clans) leaders have seen as kings and 

respected more than religious leaders. so that participating these groups of leaders in the process 

of awareness raising program will make it fruitful. 

5.3.3.2. Strengthening Early Childhood Education 

Providing early childhood education opportunities for disadvantaged group is the only way to see 

overall progress and success in their later schooling. In thi s regard , special arrangement should be 

prepared in the existing schools or kindergarten for the children with special needs by the trained 

teacher that helps for stimulating and sustaining growth in a certain areas of development, such as 

sensory motor development. 

To strengthen and expanding pre-school program therefore, 

• . Regional education bureau should include pre-school (early childhood education) in 

already ex isting pre-school planning and programs 

• The authority, which give license to private sector to open pre-schools should put 

pre-condition to involve children with special needs, and woreda educational office 

also should encourage them and assign itinerant teachers. This is of a paramount 

importance since private school sectors are not usually willing to admit children 

with special needs (observable disabilities) 

• Government pre-school program should be expanded and provided free pre-school 

program for all chi ldren with disabilities (special needs) in their neighborhood and 

facilitate pre-conditions. 

• The existing pre-school teachers training program should include and provide 

training for special pre-school teachers and the curriculum of training center should 

be modified accordingly. 
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APPENDIX ONE 

Form I The Total Number of the Special needs 

Education Teachers in the Region 

Number of Teachers 
No. Qualification(Education) M F T 

Trained in special 
Needs education 

a. M.A 
b. B.A 
c. Diploma 

1 d. Certificate 
Trained in both 
special & general education 

a. M.A 
b. B.A 
c. Diploma 

2 d. Certificate 
Untrained but working for 
special needs education 

a. M.A , 
b. B.A 
c. Diploma 

3 d. Certificate 



Form" 
Formal population of Special needs Teachers' Turnover in the Region 

Year Male Female Total 
2000101 
2001/02 
2002/03 
2003/04 
2004/05 

Form III 
Total Population of SNNPR, School Age Population 

(7-14) and People with Disabilities (2000/01 - 2004105) 

Year Sex 2000101 2001/02 2002/03 2003/04 
Male 

Total Female 
Popn. Total , 

Male 

school age 
Female 

popn. Total 

Male 

People Female 
with 

Disa bi lities Total 

ii 

2004/05 



Form IV. Primary School Children with Disabilities Enrollment by Zone 

2000101 2001/02 2002/03 2003/04 2004/05 
No. Zone M F T M F T M F T M F T M F T 

1 
2 
3 
4 
5 
6 
7 
8 
9 

10 
11 
12 
13 

-

iii 



~ 
-l.'<J 

2000101 

2001/02 

2002/03 

2003/04 

2004/05 

Total 

v. Children with Disablities Gross Enrollment by 
Grade{1-8) 2000/01 ~2004/05 

1 2 3 4 5 6 7 8 

M F T M F T M F T M F T M F T M F T M F T M F T 

iv 

Total 
M F T 



Form VI. Dropouts and Repeaters by Type of Disability and Year 

Children with Visual Children with Hearing .Children with Mental Children with Motor 
Impairment Impairment Retardation Disorder Other 

~ Dropouts and Primar Primar Primar Primar 
.J...'" Repeaters . M F T M F T M F T M F T 

Dropouts and 
Repeaters 

2000101 Repeaters 

Droups 
2001/02 Repeaters 

Dropouts and 
Repeaters 

2002/03 Repeaters 
Dropouts and 
Repeaters 

2003/04 Repeaters 
Dropouts and 
Repeaters 

2004/05 Repeaters 

Form VII. Enrollment of Children(Students) with Disabilites by G rade And Types of Disabilites 

Level of Education 

Grade 1 - 8 
Type of Disability Male Female Total 

Children With Mental Retardation 
Children With Hearing Impairment 
Children with Visual Impairment 
Children with Motor Disorder 
,Other 

--

" 



~ 1 
.J...'<J 

M F 

2000101 

2001/02 

2002/03 

2003/04 

2004/05 

Total 

VIII. Total Number of Dropouts .and Repeaters in 
Grade(1-8) and Year (2000101-2004/05) 

2 3 4 5 6 7 

T M F T M F T M F T M F T M F T M F T M 

.. 

vi 

8 Total 
F T M F T 



Form Two Appendix-II 

ADDIS ABABA UNIVERISTY SCHOOL OF GRADUATE 

STUDIES DEPARTMENT OF PSYCHOLOGY 

A Questionnaire Concerning Special Needs Education 

To be filled by educational experts and other personnel working in the 

Regional Bureau a nd Zonal Bureaus. 

Dear sir/ Madam; 

This questionnaire is designed by a graduate student of the Department 

of Psychology (specia l needs unit) who is studying "the prospects and 

problems of implementation of policies on special needs education 

in Ethiopia: The case of SNNPR" 

Your completion of this questionnaire IS important for the result to be 

dependable, complete and represen tative, it is important that each item 

on question is completed . The response to most questions a re made by 

writing your answer and in some cases you a re requested to. u se mark ( 

./ ) to indicate the appropriate a n swer. 

You may not n eed to write your n a m es 

Thank you in adva nce for your cooperation. 

I Identification 

1. Name of the region _______ Zone ______ _ 

2 . Position ___________ _ 

3 . Date Data provided _________ _ 

4. Sex .Male Female ___ _ 

5. Age a . 20-30years _ b. 3 1-40years __ c . 40 a nd above, __ _ 

6. Education a. 10+ I b .1 0+2 c . 12 __ d . Certifica te 

e. Diploma ___ f. B.A _____ g. M.A and above __ _ 

I 



II 

1. The extent to which the region or zone education burea u attempts 

to improve education access for children with s pecia l needs 

a. Very highD b. highC] c. mediumD d. 10wD e. very low 0 

2. If your response to question 1 is "low" or "very low", what are the 

reasons? Plea se lis t them 
a. __________________________________________________ __ 

b. ____________________ _ 

c. _________________________________________________ _ 

3. What are the factors that influence provision of the special needs 

education in the region/Zone? 
a. ___________________________________________________ _ 

b. _____________________ __ 

c. __________________________________________________ ~-

d . ____________________ _ 

e. ________________________________________________ __ 

4. Are pa rents of s tudents with disabilities aware of the right of their 

children to learn in th e regular school system? 

a . Yes D b. NO.D C .00 not knowD 

5. If your response to the a bove question is 'No' or 'Do not know' what 

measures should be taken to raise the awareness of the parents of 

children with disa bili ty? 
a. ______________________________________________ _ 

b. __________________________________________ _ 

c. _______________________________________________ __ 

d . __________________________________________ __ 

6 . Wha t problems did the region encounter in implementing special 

needs education policies as prescribed by the international 

decla rations and Convention on the Rights of the child? 
a . ________________________________________________ _ 

b . ___________________ ___ 

c. __________________________________________________ __ 

d . __________________________________________ ___ 

2 



7 . From where do the regIOns (zone) get technical, material a nd 

financial assistance to promote special needs education? 

a. 

b. 

c. 

8. Does the regIOn (Zone) have action plan to increase parents and 

community participation in the planning development of special 

needs education? 

a. YesDb. NoD c I do not know I=:::::J 

9. If your answer to question 8 is 'Yes' or 'No' or T do not know' what 

did you think the reason? 

a. 

b. 

c. 

10. What are the awareness level of experts and decision makers 

concerning education of children with disabilities? 

a . Very highD b high Dc Medium D d. LowD e. Very low D 

11. If your response for question '10' is 'low' or 'very low', what do you 

think are the reasons? 
a. ________________________________________________ _ 

b. ____________________________________________ ___ 

c . ________________________________________________ __ 

d . __________________________________________ ___ 

12. Does the region or zone pay special attention in the budget a llocation 

for regular schools which provide special education? 

a. yes D b. No D c.Do not know D 

13. If your answer to question '12' is 'no' please explain the problems 

that are related to the budget a llocation for this purpose? 
a. ________________________________________________ ___ 

b. ________________________________________ _ 

c. ______________________________________________ __ 

14. Does the quality of teacher training can assure quality of lea rning in 

general? 

3 



a .Yes 0 b.No 0 c.Do not know 0 

15. If your response is 'Yes' or 'No', please explain your opinion briefly. 
a. ____________________________________________ __ 

b. ___ _ _ _____________ __ _ 

16. Do the special education teachers get special salary compared to the 

other teachers with the same education level? 

a. Yes D. No 0.00 not know D 
17 If your response to question 16 is 'No', what measures should be 

taken to motivate them? 
a. ______________________________________________ __ 

b. ___________________________________ _ 

c. ____________________________________________ __ 

18.What measures are taken by the regional and zonal education 

bureaus to minimize ( reduce ) the repetition and dropout rates of 

children disabilities? 
a. ______________________________________________________ _ 

b. _____ _______ ____________ __ 

c. ______________________________________________________ _ 

19. Does the regIOn (zone) have the trained teachers (professionals) in 

Braille transcribing, in sign language interpreting and as equipments 

technician . 

a. YesOb. NoO c.Do not know 0 

20. Are there pre- school preparatory programs, which assist children 

with disabilities in acquiring the basic daily living literary and social 

skills in the region or zone? 

a. yesD b.No 0 c. Do not know 0 
21. If your response to question '21' is' No', what should be the future 

plan to develop (provide) per- school preparatory program in the 
region or zone? 
a. ______________________________________________________ _ 

b . ____________ _____________ _ 

c. ______________________________________________________ _ 

4 



22. The extent to which the special education teachers participate in 

collaborative p lanning and curriculum development in the region (Zone) 

IS . 

a. Very highOb. highO c. mediumOd. Low De. Very low 0 

23 . What do you s uggest be done to improve the situation of special 

needs education provision in the region (zone)? Please list them. 
a. ____________________________________________________ __ 

b. ______________________ _ 

c. __________________________________________________ ~-

24. Does the con struction of school buildings consider children with 

disabilities? 

a. Yes 0 b.NoO c.Do not know 0 

25. If your response to question 24 is 'No', wha t efforts the region made 

to facilitate school buildings? 
a. ____________________________________________________ ___ 

b. ________________________________________________ __ 

26 . What are the major contribut ion of NGOs and association of 

disabilities in the promotion of special needs education in the region 

(zone)? 
a. ______________________________________________________ __ 

b. ____________________ _ _ __ 

c. ________________________________________________ ~---------

27. The extent to which association of disabilities attempt to raIse 

awareness of the parents a nd community is 

a . very high b.highO c. Medium 0 d. low 0 e . very low 0 

28 . If your answer is 'low' or "very 'low', what is your su ggestion? 

a. ________________________________________________________ _ 

b. __________________________________________________ _ 

29 At what levels of educational system structure do special needs 

education experts exist? (Example. region, zone ------) 
a . ________________________________________________________ __ 

b. ________________________________________________ __ 

5 



30. Do most schools h ave school physical facilities (available) to students 

with s pecia l n eed s in the region (zon e)? 

c .Do not know D 

3 1. If the a n swer for the a bove question is 'No' or 'Do not know', what 

are th e reasons? 

a. ________________________________________________________ __ 

b . ________________________________________________ __ 

c. ________________________________________________________ _ 

32. In your opinIOn wha t a re the m ajor problem s that hinder policies' 

implem en tation on s pecia l need s education in th e region (Zone)? 
a. ______________________________________________________ ___ 

b . ________________________________________________ __ 

c. ______________________________________________________ __ 

d. _______________________________________________________________ ___ 

33. What strategies s h ould be employed in the regIOn (zone) to m ake 

specia l n eeds educa tion ava ila ble "for all" the disabled? 

a . ________________________________________________________ __ 

b. __________________________________________________________________ __ 

c. ________________________________________________________ __ 

Thank you. 

6 



Appendix III 

Interview 
The interview questions which were conducted with the regional and zonal educational experts. 

I. What efforts are made to provide equal access to education fo r persons with specia l needs in the 
region? 

2. What problem did the region (zone) encounter in implementing special needs education policies 
as prescribed by the internationa l declarations and convention on the Rights of the child? 

3. What are the awareness level of experts and decision makers concerning education cf child ren 
wi th special need? 

4. What efforts. are made to achieve universal primary education at 20 15 and the goal of 
"Education for All"? Do this goals attain without effective participation of children with special 
needs? 

5. Do the special needs education teachers get spec ial sa lary comoare ot the other teachers with 
the same education level? 

6. Do the special needs education teachers get appropriate tra1l1111g in special needs educati on 
which help them to provide successfu l education for children with special needs? 

7. In your op1l1IOn what are the some major problems that hinder policies' implementation on 
special needs education in the region (zone)? 

8. What strategies should be employed 111 the region (zone, to make special needs education 
available" for all " the di sabled? 
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