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ABSTRACT

The purpose of the study was to assess the needs of ESP to adult EFL learners; in focusing the
Sandford International School’s adult EFL evening program. Teaching EFL to adult learnersin
the evening class program has been started since three decades ago at Sandford School.
Headway English course has been taught from Elementary to Upper-Intermediate levels to adult
learners who joined the program to learn and use the language for different purposes. To achieve
the objective, questionnaires, interview and evaluating the Headway English course book and
dropout records were used as the main sources of the research. Adult learners’ questionnaire was
distributed to eighty-five students of which thirty-six returned the paper. All the sixteen EFL
teachers have also filled in and returned the questionnaire. Five adult |earners participated in the
interview. Among the many issues that were discussed in this research were the learners’ purpose
of learning the language, their perceived importance of skills, their wants and lacks, the
emphasized skills, etc,. In addition, the general course materials used and the skills focused were
assessed to determine their suitability to the English needs of the adult EFL learners. Descriptive
statistics (tables and bar charts) were employed in interpreting and analyzing the quantitative
data while content analysis was applied to narrate the qualitative data. The results indicated that
the perceived importance of English language skills by the learners is mismatched with what is
being taught at Sandford EFL classes. Secondly, the English language skills the adult learners
want to improve on and the skills that are given emphasis on actual teaching and learning
practice are completely different. Moreover, the study identified the adult EFL learners were not
satisfied enough in meeting their English language needs. As a result, the study reveals that there
is a need for English courses with an ESP orientation in order to be able to meet the specific
needs of the adult learners; (Intermediate and Upper- Intermediate levels) who believed their
expectations were not met at all at Sandford International School evening class program.
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CHAPTER ONE: INTRODUCTION

1.1 Background

1.1.1 Institutional Background
Sandford International School, otherwise known as SIS, is a non-profit making

international school which was founded in 1948 by General Sandford’s family, Mrs. Chris and
Mr. Dan Sandford, with a name as “English School” then. The school was opened initially as a
family school wherein the founders’ children were the only students to learn. Soon, in
September 1949, the English School officially opened as a school of everybody with over one
hundred children, about ten teaching staff and a Board of Governors was set to oversee and
help manage the finance. There was also a boarding section wherein the children of the
aristocracy and other high officials of the country could be served as their parents had to travel
to different provinces often for governmental duties, leaving their children behind. Gradually,
when many people, national and international, showed interest to have places for their
children, the school expanded its capacity and was able to give chances and accept students to
join the school. As a result, the number of students increased and the demand of seeking places
arose then the school which was opened for five children of the founders, Sandford’s family,
became a famous educational institution with a name ‘Sandford International School’, as it is
now. The school at the moment has more than 800 students, from different nationalities of all
over the world and over 100 national and international teaching staff.

For the last six decades, Sandford has been expanded and grown larger in its capacity

and it has become to be a well known institution for its good quality of education. As a result, a



formal education has continued to be given to students of all citizens from the age range of

3-17, nursery to grade 13 or International Baccalaureate (IB) level.

In addition to the regular education program, there has also been evening program for
adult students to learn English as a Foreign Language (EFL) at Sandford International School,

since 1985 (which is the concern to the study of this paper).

English as a Foreign Language (EFL) evening program was opened in 1985 at Sandford
International School to anyone who was interested to learn and improve the level of English
language usage. To be eligible for the attendance of the evening program, there are certain
criteria the adult learners are required to fulfill before registration. The first criterion is the
attendees must be adult within the age range of 18 and above. Secondly, a completion of 10"
grade is mandatory. The third criterion is the attendees had to take the entrance/ placement

test and must be able to obtain a pass mark.

The courses are administered on term basis. Thus, there are three terms in a year with,
more or less, three months long each term. Classes are conducted two days a week, Mon &
Wed or Tue & Thu alternatively, for two hours each day from 5:45pm to 7:45pm: this would
sum up to be 40 teaching days in a term.

1.1.2 Background of the Study

English language has become a global language these days. It has been in use for many
decades as a language of communication almost all over the world. According to Howatt (1984)
‘language teaching has a long history stretching back to ancient times’, as cited by Hutchinson

and Waters (1987). As we know from the history of linguistics, knowing the English language at



first (Grammar Translation Method time) was of vital importance and learners of the language
were regarded as scholarly or elite. So people became interested to know about the language
and as a result teaching the language became so important. Consequently, different teaching
methodology and approaches were designed and used in different times. However, the English
language teaching tradition has been subject to tremendous change, especially throughout the
twentieth century. Thus, methodologies and approaches kept on changing from one type to
another continually through time as a result of dissatisfaction of the approaches being used and
demanding a better way of using the language. Hence, the teaching of the English language
started from the classical or Grammar Translation Method and reached to where it is now to
Communicative Language Teaching (CLT) approach. This shows that the users of the language
and the linguists have never been satisfied with the way the English language was being taught
or learnt. Moreover, none of the methods and approaches that have been used so far are said
to be the best or the end product. So linguists have been working hard and trying their best to
design a practical teaching approach with which the language can be learnt straightforwardly
and purposefully. As a result, embedded on this notion, from the early 1960's, English for
Specific Purposes (ESP) has evolved and grown to become one of the most prominent areas of

EFL teaching today.

The researcher believed, however, ESP was not yet given much attention in our
country’s English language learning/teaching system. Hence, the approach that has been used
to teach the language for many years was and still is English for General Purpose (EGP). One of
the ingredients this approach (EGP) lacked to elicit in the teaching and learning process of the

language was, not be able to consider the needs of the learners and the purpose of learning the



language. In general, this situation was worse in particular to adult learners who wanted to
learn and improve their language ability in using English for their specific purposes they aimed
to achieve within a short period of time. This was, therefore, the concern of the study which
attempted to explore whether or not the shift of approach from EGP to ESP could play a big

role to enhance the Sandford International School adult EFL learners’ language usage.

1.2 Statement of the Problem

English as a Foreign Language (EFL) has been offered to adult learners at Sandford
International School for the last nearly three decades. These adult learners were from different

group of the society and they had different educational backgrounds and professions.

Though the primary purpose of learning the language for these heterogeneous groups
was to improve specific skills of the language, which could help them in their careers
eventually, the approach was static and seemed not to consider the purposes of the learning

that the learners aimed to achieve.

Headway English course is the teaching/learning material which is being used to teach the
adult learners with the EGP approach regardless of their needs and purposes of learning the
language. In this teaching material, grammar is over emphasized and given more attention than
the rest of the micro skills. Though, since the start of the Evening Class EFL teaching program
(1985), many adult students have been attending and benefited a lot in improving their General
English language skills, quite a number of adult EFL learners who aimed to learn and improve
more on either speaking or writing skills seem unsatisfied with the general English teaching

approach.



On the other hand, the rate of the dropout is very high and it keeps recurring every term.
Thus, most of the adult learners quit from their classes in different times before they
completed their target level. Some stay for a whole term but don’t register for the next term.
Others quit after sometime before the term ended. Few tell their reasons of dropping the

course while others disappear without reporting.

As a result, the researcher felt that there are some uncertainties in the learning process (in
the approach) that needs to be studied and investigated to discover the problems as well as the

possible solutions.

1.3 Objectives

1.3.1 General Objectives
The main objective of this study primarily was to assess the needs of ESP to adult EFL

learners. The investigation of the reasons that led the Sandford International School adult

learners to dropout from their EFL classes was also one of the targets of the study.

1.3.2 Specific Objectives

The specific objectives of the study were to:-

1. assess the needs of ESP of Sandford International School’s adult EFL Learners.
2. explore whether or not the learners were enjoying the way they were learning the
language.

3. investigate if the learners had preferences of the skills they needed to study and achieve

on.
4. find out the reasons why the adult learns quit from their classes.
5. examine whether or not the dropout situation had a relationship with the needs of ESP.



1.4 Research Questions

The breadth of the study that the researcher intended to deal with was formulated in
accordance with the objectives of the study that are shown above. Therefore, the main

research questions the researcher of this study would like to address were the followings:

Do the adult EFL learners of Sandford International School have a special purpose to learn
the English language?

Do they enjoy the way they are being taught the language?

Which of the skills do they need to improve on more?

Why do they quit from their language classes persistently?

Does the dropout situation have direct connection to the need or lack of ESP?

In over viewing the above questions, the researcher tried to investigate and find out
whether or not the teaching approach (EGP), which was being used to teach the Sandford
International School adult English language learners currently, did meet the interests of the

learners and was a reason to the recurrent high dropout rates.

1.5 Significance of the study

The researcher believed that this study could reveal the reasons for dropout and could give
a research based answers as to how the imposed problems could be solved. As a result, the
study could elicit useful information and contributions to the teachers, the school (evening class

program dept.), and to other researchers.



1. To teachers: the result of this study would hopefully provide information about students’
perception and interest towards the evening class program particularly to their concern
about the approach that was being practised in teaching the English language at Sandford.

2. To the school: the school particularly the evening class program department would benefit
from the result of this study as it could help to review the current teaching strategies.
Similarly, the study would also help in enhancing to formulate an appropriate syllabus that
could help to minimize the rate of the dropout.

3. Toresearchers: the result of this study could provide information and serve as a foundation

for conducting further research on the same area.

1.6 Scope of the study

The study was primarily aimed to assess the needs of ESP to EFL adult Learners. Sandford
International School’s EFL evening program was the main focus of the study. From twenty-five
classes of different levels, Intermediate and Upper-Intermediate classes were taken as the
subject of the study. One of the reasons of selecting these levels was in line with the
characteristics and features of ESP on which Dudlley-Evans & St. John state that ESP is generally
designed for intermediate or advanced adult learners who are assumed to have grasped the
basic knowledge of the language already, as mentioned in this study on chapter two, pages
11&12. As a result, this research has only focused on Sandford EFL intermediate and upper

Intermediate levels of adult evening classes.



1.7 Limitation of the study

In this study there are a few limitations observed. One of the main limitations is the focus
of the study was restricted only on the adult EFL learners of Sandford School. As a result, it was
not possible to include other classes in the city wherein adult and young learners are attending
their English language course. It is obvious that the study could have been more valuable if the

sample size expanded and included other adult EFL learners of other schools in Addis.

Secondly, as the average number of adult students attending at Sandford evening class
program was about five-hundred each term, in twenty two to twenty five classrooms, it was
difficult to include all the levels in the study as it requires a lot in terms of getting enough time
and having adequate budget for the research. Therefore, the research has only focused on the

adult learners of Intermediate and Upper-Intermediate levels.



CHAPTER TWO: LITERATURE REVIEW

2.1 Whatis ESP?

It has now been more than five decades since ESP has become to be an issue of discussion
which as a result attracted many scholars of linguistics for further studies. Since then there
have been many attempts that took place on implementing ESP in the teaching of foreign
languages. Consequently, ESP has shown a continuous development and become a prominent
approach all over the world. Thus, many countries have formulated ESP syllabus and started
using it for the teaching of foreign language. ESP was designed primarily for learners who need
to study the language purposefully in order to be able to use it in accomplishing certain specific
works that have to be done in the day to day activities of their career. Moreover, the definition
of ESP as stated by many scholars of the field is presented below in furthering the above
discussion.

2.1.1 Definition of ESP

ESP is an acronym of English for Specific Purposes, which is one of the wings of ELT and it
is always presented as contrasted with EGP, English for General Purposes. According to the

Wikipedia, the free encyclopedia, ESP is defined as follows;-

English for specific purposes (ESP), not to be confused with specialized
English, is a sphere of teaching English language including Business English,
Technical English, Scientific English, English for medical professionals,
English for waiters, English for tourism, English for Art Purposes, etc.[1]
Aviation English as ESP is taught to pilots, air traffic controllers and civil
aviation cadets who are going to use it in radio communications.[2] ESP can
be also considered as an avatar of language for specific purposes.
(http://en.wikipedia.org/wiki/English_for_specific_purposes)

Moreover, many scholars of the field define ESP in many different ways though they have,

more or less, the same conceptual view and communal understanding of what ESP is about.

9



These scholars, in general, agree that ESP is a “goal directed” language teaching “approach”
which can be designed to meet the specific purpose and needs of the learners based on needs
analysis and the use of appropriate language for the purpose it serves (Dudley-Evans, 1998;
Hutchinson and Waters, 1987; Munby, 1978; Robinson, 1991).

As Robinson’s view, ESP is “normally goal-directed” language teaching approach and the
courses are developed by conducting needs analysis based on the purposes of what the
learners actually need to do using the medium of English language. Secondly, Robinson has also
emphasized that ESP courses are designed for “limited time period” in which the learners could
achieve their objective. She added that ESP courses are given to adult learners in
“homogeneous classes” in terms of the learners’ work or field of studies (Robinson, 1991).

According to Munby (1978), ESP and EGP are two unlike approaches. As a result, he defines
ESP in contrasting with EGP and states that ESP is specified by the prior analysis of learners’
communicative needs while EGP is defined on the basis of predetermined goals set by the

concerned institutions and other experts. He continues his explanations and states that;

A language program which its syllabus and materials are predetermined by
the communicative needs of the learners rather than predetermined
preferences of teachers and institutions as a general English (EGP), which is
treating English as part of general English(Munby, 1978).

Hutchinson & Waters (1987) also state and many of the scholars have the same opinion that
ESP is an approach to language teaching which aims to consider the learners need and purposes
of learning the language primarily. To them, ESP is an approach not a product which doesn’t
involve a particular kind of language, teaching material or methodology. Moreover, ESP is
founded on the basis of possible answers to the question, “why does the learner need to learn

a foreign language?”

10



However, these scholars have emphasized that there have been clear differences in how
people interpret the meaning of ESP. Hence, some describe ESP as simply being the teaching of
English for any purpose that could be specified. Others, however, are more precise and
describe it as the teaching of English used in academic studies (EAP), or the teaching of English
for vocational or professional purposes (EOP). Consequently, this indistinct notion of ESP
attracts other researchers to study more about it.

2.1.2 Characteristics of ESP

Strevens (1988) defines English for Specific Purposes (ESP) by making a distinction between
its absolute and its variable characteristics. According to him, in the English language teaching

there are four absolute and two variable characteristics of ESP as listed out below:-

A. The Absolute characteristic of ESP is:

1. designed to meet specified needs of the learner;

2. related in content (i.e. themes and topics) to particular disciplines, occupations and
activities;

3. centered on the language appropriate for those activities in syntax, lexis, discourse and
semantics;

4, contrasted with General English.

B. The variable characteristics of ESP may be:

1. restriction to the language skills to be learned (reading only);
2. Use of no teaching methodology.

According to Dudley-Evans and St. John (1998), each definition quoted about ESP by
Hutchinson and Waters (1987), Robinson (1991) and Strevens (1988) has validity and
weaknesses. From these three definitions, however, they found the Strevens’s view is the most

comprehensive though they believe his definition could lead to confusion whereby he said that
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content is one of the absolute characteristics. As a result, these scholars commented on this
notion and stated that referring content as absolute characteristic may mean confirming to the
false impression and belief that held by many teachers that ESP is always and necessarily
related directly to subject content.

Dudley-Evans & St. John, having noted Strevens’s notion, they modified and founded their
definition of ESP by eliminating some of the absolute characteristics which was presented by
Strevens and adding more variable characteristics. They asserted that ESP is not necessarily
related to a specific discipline. Furthermore, ESP is likely to be used with adult learners
although it could be used with young adults in a secondary school setting. These listed out
characteristics signify the definition of ESP more practically in emphasizing its objectives among
which are to meet specific needs of the learners, and it is likely to be designed for adult
learners. According to them the characteristics could be described as shown below.

Absolute Characteristics

1. ESPis defined to meet specific needs of the learners
2. ESP makes use of underlying methodology and activities of the discipline it serves
3. ESP is centered on the language appropriates to these activities in terms of grammar,

lexis, register, study skills, discourse and genre.

Variable Characteristics

=

ESP may be related to or designed for specific disciplines

2. ESP may use, in specific teaching situations, a different methodology from that of
General English

3. ESP is likely to be designed for adult learners, either at a tertiary level institution or in a
professional work situation. It could, however, be for learners at secondary school level

4. ESPis generally designed for intermediate or advanced students.

5. Most ESP courses assume some basic knowledge of the language systems
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2.1.3 Development of ESP

From the early 1960s, English for Specific Purposes (ESP) has grown to become one of the
most prominent areas of EFL teaching today. As studies show, there are convincible grounds for
ESP to emerge in the teaching and learning process of the foreign languages. According to
Hutchinson and Waters (1987), there were three main reasons to the emergence of ESP in the
world. In furthering this, these scholars state that the first motive was the rapid expansion of
science and technology that took place at the very end of the Second World War in 1945 when
expansion of science and economic activities unified the world. Thus, as science and technology
expanded more there followed economy advancements in many countries. This circumstance
led people all over the world to come together and needed more to communicate and interact
rigorously in order to be able to exchange their goods and services on a worldwide scale.
Consequently, this sense of globalization solicited one common language to communicate and
countries whose economy was boomed and became dominant such as USA, for instance, took
the upper hand to introduce their native language all over the world. Hence, English language,

for this reason, became to be the language of business and science and technology.

The second factor which contributed to the emergence of ESP was the shift of linguistics
from the analysis of grammatical form to the communication aspect of the language. Following
the advancement of science and technology, there was a great demand of knowing English
language which influenced linguists’ view of the language. According to Widdowson (1978),
shifting from describing the rule of English usage, the new study focused on the ways of using
the language in real communication. It is believed that the language we speak and write varies

in a number of different ways, from one context to another. Therefore, there are different ways
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of learning the English language for different field of studies such as English of commerce and
English of engineering. As a result, ESP considers the English need of a particular group of
learners in analyzing the linguistic characteristics of their specialist area of work or study. There
is a say, taken as the guiding principle of ESP, “Tell me what you need English for and | will tell

you the English that you need” (Hutchinson & Waters, 1987).

The new development in educational psychology, focus on the learner, is the third factor
that contributed to the emergence of ESP. According to Rogers (1969), the central importance
of the learners with their different interests and attitudes to learning need to be emphasized
and considered as a prime focus in the teaching learning process. Thus, emphasizing the
different needs and interests can play a big role in influencing on the learners motivation of
their learning. This, in turn, had considerable impact on making the teaching learning process

effective (Rogers, 1969, cited in Hutchinson and Waters, 1987:8).

The new development in educational psychology, focus on the learner, is the third factor
that contributed to the emergence of ESP. According to Rogers (1969), the central importance
of the learners with their different interests and attitudes to learning need to be emphasized
and considered as a prime focus in the teaching learning process. Thus, emphasizing the
different needs and interests can play a big role in influencing on the learners motivation of
their learning. This, in turn, had considerable impact on making the teaching learning process

effective (Rogers, 1969, cited in Hutchinson and Waters, 1987:8).

The assumption underlying this approach is that the clear relevance of the English course to

their needs can improve the learners’ motivation and thereby make learning better and faster.
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In general, the emergence of ESP and its growth was based on three important factors as

Hutchinson and Waters (1987) stated below.

The growth of ESP, then, was brought about by a combination of three
important factors: the expansion of demand for English to suit particular needs
and development in the fields of linguistics and educational psychology. All
three factors seemed to point towards the need for increased specialization in

language learning (Hutchinson and Waters, 1987:8).

2.1.4 Stages in ESP Development

Since its emergence, ESP has gone through different developmental phases. According to
Hutchinson and Waters (1987), the first phase is register analysis. This stage took place mainly
in the 19060’s and early 1970’s. The concept of register analysis is based on the belief that
English of one field of study constitutes a special register which is different from other fields of
study. Thus, the aim was to produce a syllabus which gave high priority to the language forms
students would meet in their field of studies and in return would give low priority to forms they
would not meet. Hence, syllabus is designed based on languages identified as special to certain
field of study. Teaching materials are also said to be designed in such a way they can take the
linguistics features as their syllabus. ‘A course in Basic Scientific English’ was taken as a good
example of such syllabus which was developed by Ewer and Latorre(1969) as cited in
Hutchinson and Waters (1987). In this syllabus, they found register analysis showed very little
distinction between the sentence grammars of scientific English against the grammar of general

English.

The second phase of ESP came into use based on the flaws observed from that of the first

phase, register analysis based syllabus. As a result discourse analysis came to the stage with a
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shift from word or sentence level to discourse level analysis. The basic assumption underlying in
this phase was that the students’ needs cannot be met by a course which simply provides
further practice in the composition of sentences but only by one which develops knowledge of
how sentences are used in the performance of different communicative acts (as Allen &

Widdowson, 1974 are cited in Hutchinson & waters, 1987:10-11).

Thus, the main points that were considered in this stage were the discourse patterns of
different subject areas and the development of teaching materials on the basis of these
patterns. Students, therefore, were expected to realize textual patterns and theoretical

markers in a text which is set with respect to their field of study.

The third phase of ESP is Target situation analysis. The whole point of TSA is to enable
learners to meet their reason of learning. Thus, the primary purpose of ESP course is to help the
learners to function effectively in a target situation. This stage aims to analyzing the linguistic
feature that the learners could use to communicate in various purposes and situations. This
phase is different from the earlier phases in that the analysis is closely related to learners’
reasons of learning. Thus, syllabus design was based on the prior identification of the target

situation followed by detailed analysis of the linguistic features of that situation.

Skills centered approach is the fourth phase of ESP. Unlike the earlier three phases this
approach focuses on the underlying interpretive stages which enable learners to cope with the
surface forms (Hutchinson & Waters, 1987:13). According to these scholars, this stage has been
an attempt to look below the surface and to consider not the language but the thinking process

that underline language use. In furthering this, Hutchinson and Waters (1987) state that, “The
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characteristic exercises get the learners to reflect on and analyse how meaning is produced in

and retrieved from written or spoken discourse.

The fifth phase of ESP, learner centered approach, focuses on learning unlike the other four
which focus and are based on descriptions of language use. Here the main concern in ESP is not
describing what the use of language is but how language can be learnt instead. The assumption
was that as ESP is concerned with language learning, a mere description of language use
doesn’t enable learners learn (Hutchinson and Waters, 1987). Thus, what makes ESP successful
is when it is based on understanding of how to teach the language already described.

2.1.5 Major ESP Categories

ESP is classified into two major categories: as English for Academic purposes, EAP and
English for Occupational Purposes, EOP. In general, EAP is concerned with academic study
needs while EOP deals with work and training needs (Robinson, 1999; Dudley Evans and St

John, 1998).

Robinson (1991) divided ESP into further sub categories. Her classification of ESP is based on
“experience” which shows how specific a course should be, how relevance the course could be
regarding time and degree of training and whether a course should be given integratively or

not. Moreover, Robinson’s classification of ESP is illustrated as follows.
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Pre- Experience
— EOP< Simultaneous / In-service
Post Experience

ESP

Pre-study
For study in a specific discipline< In-study
— EEP/EAP

Post-study

Independent
As a school subject

, Integrated
Fig 1: Classification of ESP based on Experience. g
Source: Robinson (1991:3-4)

From the above classification we can see that a major distinction is drawn between EOP
(English for Occupational Purposes), which deals with work related needs and training, and EAP
(English for Academic Purposes), which involves in academic study needs. According to
Robinson (1991), there is an important distinction between students who are newcomers to
their field of work or study and students who are already expert. This distinction ‘is between
English which is instructional and English which is operational’ (Strevens, 608, pp.139-4) as cited

by Robinson, (1991:2)

Dudley Evans & St John (1998) classify ESP based on professional areas. They categorize
ESP into two major areas as EAP and EOP and each of these categories are divided according to

discipline or professional area as shown below.
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English for specific purposes

English for Academic Purposes

English for
(Academic)
Science and

Technology
I—

English for
(Academic
Medical
Purposes

English for
(Academic)
Legal
Purposes

English for
Management
Finance and
Economics

Fig 2: Classification of ESP by professional area.
Source: Dudley and Evans (1998:6)

English for Occupational Purpose

English for English for
Professional Vocational
Purposes Purposes
English English for
for Business Pre-
Medical Purposes Vocational Vocational
Purposes English English

As we can view from the above diagram, ESP is divided into two broad categories, EAP and

EOP. Again these two categories subdivided into different professional branches as it is

illustrated above on fig 2. English for Science and Technology (EST) is taken as the main area in

EAP while the term EOP refers to English that is not for academic purposes in which learners

learn the English language in order to be able to use it to perform their further job.

According to Munby (1978) and Kennedy & Bolitho (1984), EAP is implemented in

educational situations where students need English to pursue part of all their studies while EOP

refers to English that is not for academic purposes but the learners learn the language they will

need to perform their further jobs.
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ESP is also said to be categorized into three groups. Thus, according to Hutchinson & Waters

(1987:16), ESP is further divided as EST, EBE and ESS

2.2 Distinction between ESP and EGP

Some writers have doubts as to believe there are significant differences between ESP and EGP
as obviously ESP is an integral part of English Language Teaching (ELT) and it is not a completely
different or special kind of English. According to Hutchinson & Waters (1987), it is not the
existence of need that distinguishes ESP from EGP but its awareness of the need.

According to Dudley Evans (1997), ESP material designers and practitioners argue that all
students are enrolled in EFL/ESL classes for particular reasons and that the students’ target
language situations have identifiable elements that could be discovered and used to deliver
courses that are suitable for students. Regarding EGP, Hutchinson & Waters (1987) and Strevens
(1988) argue that a general English course book cannot take the place of a syllabus which is
designed to meet the specific needs of specific learners in a specific situation.

Extending his argument Strevens(1988,1-2) assert that, ESP unlike general English is relevant
to the learner, it wastes no time, it is successful imparting learning and is more cost-effective
than general English.

In addition to these, Dudley-Evans & St John (1998) regarding learners of ESP state that in the
case of ESP, learners are usually adults who need to learn English in order to be able to
communicate variety of professional skills which help them to perform a particular job related
tasks. Whereas, in EGP learners are beginners who aspire to be certified for general competency
(Ibid).

2.3 Implementation of ESP in Ethiopia

20



Though, since its emergence, ESP has been taken as an option and a new opportunity to
meet most of the language learners’ need, there has been little said about the implementation
of ESP in our country, Ethiopia. One noticeable instance was the attempts that have been made
in producing ESP teaching materials in 1959 and in 1977. Hence, according to Haile

Mehari(1989), English teaching material was compiled with a title Technical English in 1959 by

R.Wilson, who was an English lecturer at the Building College of Addis Ababa. The objective of
compiling the text was to enable the students to have English language material which was
appropriate for their field of study. Thus, this material was used by the Ethio-Swedish Institute
of Building Technology of that time. Haile, however, didn’t say for how long this material has
been used and how effective it was. On the other hand, Haile mentioned another workbook
that was compiled by Mrs. Rachel M. Osbiston and C. Clearly and N. Mortimer, all were
members of the English department at AAU, in 1977 as a title FIRE (Freshman Intensive Remote
English). The objective of this workbook was to be introduced intensively to English first year
university students of science and Art sections. As Haile stated, this innovation has never

materialized outside of the experimental stage ( Haile Mehari,1989).

In addition to the above few attempts, there were a number of researches conducted about
ESP and related fields by a few graduate students and a PhD dissertation. Morries B. (1982),
“The English Language Communicative Needs of AAU Students”; Marew Zewde (1990),” The
Teaching of English at the Tertiary Level with Special Reference to ESP(dissertation)”; Mekasha
Kassaye (1994), “ A Study of Syllabus of Unity Private Language School in Relation to the Need
of the Learnersf; Abraham Mena ( 1993), ESP for Aircraft; Abiy Yigzaw (1990), “The

Communicative Needs of High Schools in Addis Ababa” Ephrem Tessema (2004), Governement
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Nursing Schools English Course Analysis”; Anteneh Getachew (2005), “Determining English
Language Needs of Trainees at Technical and Vocational College”; Tilahun Bekele (2003), “An
Analysis of the Needs of Evangelical Theological college in teaching English: Meserete Kirstos
college in focus”; Abebe Asres (2000), “ESP for Gondar Computer Science students” and Tesfaye
Solomon(2004), “English for Academic purpose: a case study of English for Law”(dissertation)

were among the briefly reviewed studies.

2.4 Language Needs

2.4.1 The concept of Language Needs

As many scholars agree the question that ‘why do the learners need to learn English?” must
be answered in order to be able to understand the concept of language needs. Though the
need is the basic instrument to ESP implementation, Hutchinson & waters believe that it is not
the existence of a need what distinguishes ESP from General English (GE) but it is rather an

awareness of the need. These scholars extend their view and say

If learners, sponsors and teachers know why the learners need English,
that awareness will have an influence on what will be acceptable as
reasonable content in the language course and, on the positive side, what
potential can be exploited. (Hutchinson & Waters, 1991)

Robinson(1991) also defines needs from three perspectives-what learners’ have to do to
acquire the language, what a certain institution considers essentials for students to learn and

what the learners need to perform with the language after learning it.

Brindley (1989) defines needs “the gap between what is and what should be.” Brindley
(1984) as cited in Richards (2001:54) also says that needs is “the term used to refer to wants,

desires, demands, expectations, activations, lacks, constrains and requirements.”
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From the above definitions, it would be possible to understand the language needs are the

rationale behind the desires of students to learn language.

2.4.2 Types of Language Needs

Robinson (1991:7) says that many scholars have discussed the different types of needs,
though the distinctions are not clear as to how one can put and justify what they are. However,
Hutchinson & Waters (1987) classified language needs as necessities, lacks and wants under
target needs.

Necessities according to these scholars are what the learners have to know to function
effectively in the target situation. By observing the target situation and analyzing the constituent
parts of them, one can gather information about necessities. The term lack, according to these
scholars refers to the gap between the knowledge that the learner will need and the knowledge
the learner presently has. Wants, on the other hand, refers to the learners’ desire to learn which
may or may not conflict with the way in which the course has been designed.

Similarly Richterich as cited in Brindley (1984:31) states objective needs are those which can
be diagnosed by teachers on the basis of analysis of personal data about learners. Regarding to
the subjective needs, Tudor (1996) states subjective needs are learners’ beliefs and expressions
of complex series of factors that affect the way in which learners perceive and approach their
language study.

Hutchinson & Waters (1987) and Berwick (1989) view perceived needs as those knowledge
and skills that institutes suppose their students need to acquire upon completion of a certain

course or training. On the other hand, felt needs are viewed as “wants, desires and wishes of the
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learner.” Perceived needs, on the other hand, are viewed as judgments of certified experts about
the educational gaps in other peoples’ experiences (lbid)

Goal oriented needs and process oriented needs are the other defined forms of needs.
Widdowson (1981) as cited in Tudor (1996:96) describes those needs and say that goal oriented
refers to “what the learner needs to do with the language once he/she has learned it.” Process
oriented need, on the other hand, refers to “what the learner needs to do to acquire the
language.”

From the scholars’ discussion above, subjective, necessities, perceived and product oriented
needs on one hand fall under the same category in that, all refer to what the learner needs to
know to be effective in a target situation. Here need is considered as the end of learning not the
means. Subjective, wants, felt and process oriented needs, on the other fall under the same
category for the reason that they refer to the learners’ wishes, attitudes, styles and strategies of
learning as perceived by the learners themselves. Unlike the above ones, here need is taken as
the means of learning not the end. Therefore, in order to conduct a comprehensive needs
analysis, analysts should make a thorough examination on the different types of needs
mentioned above (Robinson, 1991; Hutchinson & Waters, 1987).

2.4.3 Approaches to Needs Analysis

According to Dudley-Evans there are two types of approaches to language needs
analysis. These approaches are present situation analysis (PSA) and target situation analysis
(TSA). The present situation analysis (PSA) refers to what the learners already know and what

they lack, what strengths and weaknesses they have in language skills and experiences
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The target situation analysis (TSA), on the other hand, refers to what the learners need
to do well in a given situation. This, however, fails to tell how the learner could learn the
language items, skills and strategies he/she is exposed to use (Dudley-Evans, 2001; Hutchinson

and Waters, 1987).

According to Robinson and Tuder, conducting present situation analysis (PSA) helps to
gather data about the learners’ language learning background, their motivation, interest,
reasons for taking the course, learning styles, and the relation between the language course

and learners’ academic study and future occupation (Robinson, 1991; Tudor,1996).

Conducting target situation analysis (TSA), on the other hand, helps to identify the
target situation and then to carry out a detailed analysis of the target tasks, linguistic features
and knowledge requirement of the situation (Robinson, 1991:8). TSA according to Jordan
(1997:25-26) also helps to obtain information about the situation in which the language will be

used and discourse and linguistic features commonly used in this situations.

Therefore, the main concern of PSA is making the exhaustive needs analysis by providing
additional information which TSA fails to consider like: the learners’ current status,
expectations from the course, language background etc. (Robinson, 1991; Tudor, 1996). Since
PSA and TSA are complementary and make needs analysis comprehensive, need analysts are

advised to carefully examine any of the approach before hand to the analysis (Robinson, 1991).
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2.5 Whatis Dropout?

Dropout is operationally defined as students who give up or quit from their class for
different reasons. There is a large literature on classroom drop-out and absenteeism from
schools, somewhat less on college-level drop-out, and very little concerned with attrition [slow
destruction] from adult language classes. From school drop-out research such as Fensham
(1986) and Whelage & Rutter (1986) two factors stand out. One is students become alienated
or separated from school because of various types of boredom and the other one, probably
related, factor is that of perceived irrelevance (Lorna V., 1992:362-363).

Both Wenden (1986) and Knowles (1975) recognize that adults come into the classroom
conditioned by their pervious experiences and ‘frozen’ into certain expectations about how
language learning should take place. They suggest that an ‘unfreezing’ experience should be
built into the early stages of a course to free adult students from their preconceived ideas

(Lorna V., 1992).
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CHAPTER THREE: RESEARCH DESIGN AND METHODOLOGY

3.1 Sampling

This section deals with types of sampling that were used to collect the data for this
particular research. Direct and indirect targeted participants, institution and other relevant
resources were deployed as samples of this study as presented below.

3.1.1 Institutional sample

At present there are many language classes which are running in a day and evening
program in the city. Sandford International School was selected as a sample of this study for
three reasons. Firstly, the researcher had full access to the school as he has been working in the
school as a teacher and has a direct relation and responsibility to the evening language teaching
program. Secondly, English language is the official language of the school wherein authentic
resources and situations is reflected and naturalized widely. Thirdly, teaching English for adult
learners started thirty years ago in the School whereby this situation could make the Sandford
Language teaching program unique from the rest of other language classes that have been
opened in the city. Therefore, based on the above valuable and practical reasons, the
researcher selected Sandford International School Adult EFL learners Evening program as a
sample of the study.

3.1.2 Respondents

Two types of respondents were targeted for the study. Adult students who have been

attending their language class in Intermediate and Upper-Intermediate classes were taken to be

the main participants of the study. Secondly, the English language instructors who have been
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teaching adult EFL learners at Sandford International School Evening Class program were also

involved in this research.

There were two shifts wherein adult evening class learners were attending their English
class during the Second Term of the year. Monday and Wednesday was one of the schedules
and Tuesday and Thursday was the other alternative program. From both groups there were
160 students, of which 75 were from the Monday and Wednesday group and the rest 85 were
from the Tuesday and Thursday group who were attending their language classes from
Intermediate one to Upper-Intermediate Two levels. In order to be able to manage the
research effectively, one of the groups which had a bigger number of students was selected to
involve in the study. As a result, the Tuesday and Thursday group which consisted of 85
students was taken as the sample of the study, in line with the principle of the bigger sample

would have the better outcome of the study.

All sixteen Evening EFL Teachers who were teaching currently from Elementary to Upper-

intermediate classes were included in the sample.

3.2 Research Tools

3.2.1 Questionnaire
The two designed questionnaires were taken as the main tools in collecting the research

data. Beforehand, a preliminary study was conducted by distributing questionnaire to all
evening class students in order to be able to inspect and test the effectiveness of the questions

that were prepared to collect data for this study. As a result, based on the outcome of the
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piloting the researcher inspired to go ahead with the research and benefited a lot as he was
able to identify some of the questions that were needed to be amended and modified.
3.2.1.1 Questionnaire for Adult Evening EFL Learners

The questionnaire was prepared to the Adult EFL learners merely to find out what was their
basic interest and purpose of attending the language class. It has been emphasized in the
guestionnaire that if the learners had special purposes and reasons to learn the English
language. Moreover, the questionnaire attempted to find out whether or not the learners
required attending English classes because they wanted to learn specific English language skills
of their preferences that could help them for their daily activities or jobs.

3.2.1.2 Questionnaire for Evening EFL class Instructors

A separate questionnaire was designed for the Instructors who have been teaching EFL to
adult learners at Sandford International School currently. Most of the questions in this
guestionnaire were similar to that of the adult EFL learners. This was done to observe how
differently or similarly some of the similar questions were treated and responded by the
students and the instructors. Hence, it was believed that the outcome could be substantiated
effectively by triangulating the responses from both groups. Secondly, as some of the
respondents from the students’ side were assumed to be novice and inexperienced in
responding to research questions suitably, conducting this questionnaire for the instructors was
very vital in order to be able to avoid any possible ambiguity and error in the responses.
Moreover, the teachers were believed to be loyal to respond to the questionnaire effectively as

they were well experienced in teaching EFL and were more familiar with the term ESP than the
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students were. As a result, all the sixteen questionnaires that were distributed to the
instructors were filled in properly and returned in time.
3.2.2 Interview

Semi-structured interview was prepared for the adult EFL learners who have been attending
in Intermediate Two and above levels. The proficiency of communicating in English language
was considered and assumed that the students who were in these levels could do the interview
in English better than those in the lower classes. As a result ten adult learners, five from
Intermediate and five from Upper-Intermediate levels were randomly selected for the
interview. However, only five of them were able to be available for the interview while the rest

declined to take part with their own reasons.

The interview was also prepared to have almost the same view and area of concerns the
same as it was presented in the questionnaire. Secondly, to make life easier to the
interviewees, they were given options of choosing a language, either English or Amharic
language, to use for their interview. Almost all of them, as a result, were comfortable to use
Amharic language for the interview as they thought they could be able to explain their view
effectively.

3.2.3 Classroom observation

Classroom observation and analysis of the text book and other English teaching aids that
have been used to teach the adult EFL learners at Sandford International School was also part
of the study. By observing the classroom while the teaching and learning process was taking
place, the researcher aimed to evaluate how the learners were reacting in their lessons. This

wasn’t, however, as easy as it was when the plan was designed. On my first visit to one of
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intermediate classes, the learners were panicking and refrained from doing their activities so |
had to leave the classroom after ten minutes. | gave this chance for the second time in a
different classroom, upper intermediate class, but the situation was even worse than the
previous class. When some of them see my presence in their class, they turned up to be looking
very formal and took a big care not to try anything so they wouldn’t make mistakes while they
were being observed. As a result, | had to take the same action as | did previously so | left the
room. Two individuals, both from intermediate class, told me the next day that they felt being
observed by me (as a coordinator of the evening class) was embarrassing in case they made
mistakes. So | was not able to continue using the classroom observation, regrettably.
3.2.4 Documentation

In the meantime, the Headway textbook was also examined for its coverage of the skills
and the allotment of time set for each skill. The number of students enrolled in each term and
the number of students dropped out in the same term has also been investigated in order to be

able to have a clear view of the students’ learning situations.

3.3 Data Organisation and Analysis

The data for the study were collected using two types of questionnaires: students’ and
instructors’ questionnaire, interviewing, and documentations. Both questionnaires were
collected and the responses were carefully tallied and tabulated. The number of tally of each
guestion counted very carefully and entered into a prearranged excel table for further
calculation whereby the data were summed up and the outcome put in percentage. To depict
the required result of the data more readable, graph (bar chart) has also been used in addition

to the table.
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The interview that was conducted with the adult learners was recorded on a tape. Each
response that was recorded on the tape was coded and given a special name. The names of the
coded files were initialed with ‘Intr’, that was to say interviewee, and then followed by a
specially coded name of the person, the class level, and serial number which started from 001
for the first one and 005 for the last one. The recorded interviewees' responses were
transcribed from Amharic into English language. Finally seven of the responses that were
presented comprehensively were selected to be analyzed as it was believed that the main ideas

of the rest of the questions were reflected through these selected ones.

Documentations such as evaluating of the textbook and investigating of the records of the
dropout adult learners have also been used to collect data in triangulating the participants’
responses that have been obtained from the questionnaire and interview. Headway textbook
was examined for its coverage of the skills and evaluated the range of coverage that was given
to the skills in each unit. Similarly, the dropout records that were collected from the 2013-2014
to 2014-2015 academic years were tabulated and the dropout rate of each term was compared

and analyzed.

Finally each response that was gathered from the questionnaires, interview and

documentations has been rearranged and put in order to narrate and analyse accordingly.
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CHAPTER FOUR: DATA PRESENTATION AND ANALYSIS

This chapter deals with the presentation and interpretation of the data that were collected
from adult EFL learners and instructors using the appropriate research tools such as
guestionnaire, interview and analysis of documentation. Each response that was obtained from
the participant of this study is presented in tables and depicted with bar chart in such a way it

could be interpreted vividly.

4.1 Analysis of the Questionnaires
4.1.1 Participants’ Background Information
There were two types of participants (Adult EFL learners and Instructors) who have been
directly involved in the teaching and learning process of the Evening EFL program which has
been taking place at Sandford International School. Both participants have been provided with
guestions in separated questionnaires wherein they could fill in about their background

information.

This background information was purposefully designed in the questionnaire in order to be
able to make the study more reliable in figuring out how professional, experienced and familiar
with Sandford International School Evening EFL class program the Instructors were. Similarly, it
was also believed that the Adult EFL learners’ background information was vital to the study in
order to be able to know about their present situation such as their job, educational level, age

group and gender.
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4.1.1.1 Adult EFL Evening Class Learners’ Background

The adult EFL learners who had been attending their English course classes at Sandford
International School in the Evening class program were from both sex groups among which

Table 1. Adult EFL Evening Class Learners’ Background

Sex
M F
16 20 : 2
36 36
205 6% 6% 6% 11%] 4t 3%
100% ._ 100% |
16(44%) were male and 20(56%) were female adult students.

Their age ranged from 18 years old to 48. As it could be referred from Table 1 above or as
depicted more visibly on the graph below, which was made in accordance with the responses
that were obtained from the Adult EFL learners’ questionnaire, half of the participants 18
(50%), were from 29 to 38 years old Age Group

whereas 39 to 48 weighed 10(28%)
and 18 to 28 was 8(21%). At the time
of this study, there were no students

who were aged 49 and above.

Their educational backgrounds | _ Yy A ;

were categorized from completion of 18-28 29-38 39-48 45+

10" grade to graduation of tertiary Years

M Fig 3. Age of Respondents
level. From the total participants of this study 2(6%) of them were 10™ grade completed, which

is the same as those of university students (6%). BA/BSC degrees graduated were 17(47%),

MA/MSC and diploma holders were 11(31%) and 4(11%) respectively. Most importantly,
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almost half of the participants (47%) of this study were attending EFL classes though they were
already BA/BSC degree holders in different fields of study. The MA/MSC holders were also the
second large hit (33%) amongst the adult EFL learners. Therefore, one may ask why it is not
enough to acquire and use the English language adequately for one who graduated in first and
second degree. Moreover, one can
imagine for how long these adults
have been through educations in their
life from elementary classes to

secondary, diploma, baccalaureate - - '

and master degree completion.

10th complete L niversity Diploma [&/D5¢ Degree MAMEC
o L . Stirdend Mg e
Through this journey, it is obvious that

Laye | ol Edwcslion
they had learnt the English language Fig4. Educational Background
in one way or another as a subject or as a medium of instruction to study other subjects rather
than English itself. So why these adult learners need to learn the English language again, is the

guestion that needs to be underlined and addressed very well as it is one of the focal point of

this study.

In addition, almost all of the respondents are engaged in different professional careers.
Thus, they could be characterized heterogeneously in their profession though they have
homogeneity nature as they are adult and all joined EFL evening class to learn or improve on
their English language usage. Therefore, according to the information gathered from the
guestionnaire, question item 2, the respondents described themselves professionally as

Lawyer, Marketing Research Analyst, Engineer, Secretary, Businessman/woman, Admin and
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Finance Officer, Health Officer, Operational Manager, General Manager, Sales & Supply Officer,

Banker and Accountant were among the occupations to mention a few.

4.1.1.2 EFL Evening Class Instructors’ Background
Almost all of the instructors who have been teaching at Sandford International School in the

Evening EFL class program were employees of Government University. Hence, 75% or 12 of

Tahle 2. Instructors' Background

Educationzl Where else do the | Years of teaching
Background Instructors teach? | at SIS EFL claszes
Gow.
PHD A [iiniuerites | othesl] =18
2] 1a 12 4 0 &
F T _ 4
16 1e 1€
38% | 63% 75% | 25% | e3% | 38%

them were from Addis Ababa

University, Foreign Language and

Literature Department.

remaining 25%

The

of the total

teachers came from other private

colleges who sometimes teach at AAU as part time teachers. These instructors have taught at

Sandford for many years. As it can be seen at the table and the bar chart, 63% of the teachers

10
ool
__;\:15!-' | ‘

have been teaching at Sandford from
1 to 5 years and 38% of them taught
for 6 to 10 years. Again when we see
their educational background, all of
them have the right level of
education which can make them well
fit and relevant to teach EFL to

adult learners at SIS evening class

5

FHD

1

Rl

Educations Bockgraund

12 1

Gow: U 1'ruE-'5ties! ofrars

Wherz clse dothainstructer:

Fig5. 515 EFL Instructors' Background

t2ach?

0

1-3

i

51e

voorsoftoaching SISEHL

dacza:

program. As the table shows above, among the total instructors who have been teaching EFL at

SIS, 6(38%) were PHD holders and the rest 10 (63%) were MA holders.
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In general, we can deduce from the above fact that all of the instructors are well
experienced, highly qualified and are very dedicated professionals who have had good

familiarization with Sandford EFL evening class program.

4.2 Teaching and Learning Situation Perceived
4.2.1 Preliminary study
A preliminary study was conducted earlier to assess and find out the needs of learning to
English language in which the adult EFL learners of SIS were motivated to learn. In addition to
the background information such as gender, educational level, age group etc., there were two
main questions included in the preliminary questionnaire aiming to obtain appropriate
responses so the upcoming study could be founded on the outcome. These targeted questions

were;-

1. What was the purpose of learning the English language?

2.  What were the preferences of learning skills?

For the above two questions the students, who have been targeted for the preliminary

study, have put their responses in statements which | summarized them as follow.
(Purposes of learning / References of learning)

| want to learn English language as it could help me for my teaching career. | prefer to

learn listening and speaking skills.

| am a designer and | want to learn English language as it could help me to improve on

my communication skills such as speaking, writing and grammar. | want to focus more

on speaking and American English
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| am a businesswoman and | want to learn English language so that | can communicate
with my foreigner costumers and with my children. | want to focus more on listening,

speaking and grammar.

| am an accountant in an NGO and | want to learn English language so that | can
communicate with my foreigner colleagues. | want to study all the skills.
| am an accountant and | want to learn English language because | want to be able to

communicate effectively. Learning speaking and writing skills is my primary aim.

| am a social worker | want to improve my speaking and writing skills.

lam __?  and ! wantto learn the language because | want to know English very well.

| work as a Travel Agent and | want to learn English so | could improve my speaking skills
because it is very important for my work.

| am a General Manager and | want to learn English because | want to improve on my

speaking and writing skills.

| am a secretary at AAU and | want to learn English to improve and be fluent on my

speaking, listening and writing skills.

The above statements are the most common type of responses that were gathered from

the preliminary questionnaire. As a result, from the above ten statements we can observe that

there are clear reasons for everyone to learn the language. When we see the language skills

that were mentioned as choices/interest of study, we find almost all of them were the

productive skills; from which speaking skills took the lead.

As a result, this research was inspired and built up based on the outcome of the preliminary

study that was conducted earlier to find out what were the purposes of learning the language

and the preferences of the skills to learn for adult EFL learners. Thus, at this stage, the idea of

conducting a study of needs assessment to SIS Adult EFL evening class learners was fully

granted and believed to be worthy.
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Correspondingly, as the above two questions were very fundamental points for the study;
they were designed and re-structured slightly different from the previous one and included in
the final research questionnaire of the adult learners (item 2.1 and 2.2). Hence, these questions
were taken as keynote items which were given prioritization to be discussed and analyzed in
the proceeding chapters as follow.

4.2.2 Perception of Adult Learners about their Learning

Adult EFL learners were asked in the questionnaire to tell about their perceptions in
their language learning situations. As expected they had differences in their interest, ability and
attitudes towards the course. They, however, had reflected in their response on item 2.1 that
they had special reasons (purposes) to study English language. Though they couldn’t tell exactly
what and how they wanted to learn, they showed some indications of interest of studying the
language hoping somehow they may possibly be able to get something out of it. Almost all of
the respondents stressed on their response that they believed learning the English language
could help them know and use it effectively as quickly as possible so they could be able to
perform their daily work better, as this was their ultimate goal of learning primarily.

As a result, adult students were provided with the following statements in the
guestionnaire for them to be able to reflect about the learning situations they perceived with

Tahle 3. Reason: for Learning which they could signify their

G 2. Do you have special reasons to learr|  Mooof .
Erglish Languszge at Sandiord Schoo? If yes, whick|Respondsnts | Fesponses interest and preferences of
OfiE i5 MOTE apProfriale to yous: in%e
, , studying the English language
a Tc be able to speak mn English fluently 16 44%
b. To be able o write in English perfactly 12 33% micro-skills. They were asked to
c. Tc be able to bistea i English etteativelv 6 17% _ . .
. . give their responses by selecting
d. To be able w0 read in English accurately 2 6%
30 100%:

39



(ticking) one of the four skills which they think was more appropriate reason for them to learn
the language. Consequently, they responded quite well and verified their interest as it is shown
from the above table clearly. Hence, one can see and deduce from the above table and the
chart below, that the learners have target needs and reasons to join the evening classes and
learn English language.

Moreover, the most favorable

Ouestlan [tam 2.2

skills in accordance with the response

given to this particular question was "o

found to be speaking with (44%),

while writing skills stood second with

Mo af Respondent s

(33%). Listening and Reading skills

are the third and fourth preferences 2" -

i i 0, 0, i Brheababe b ospesah Dot beeabde ewrite o Beeidlde i Bisten i besalde b read
Of Skllls Wlth 17/) and GA) inknglishflurrthy inkrglish prrfectly inknglish attertiocly inknglishaorrstely

Flg. &: Spedsl Reasons of Learning English Language
respectively. In general, we can draw

from this that the adult learners have a special reason to learn English language with targeted
preferences of micro-skills. According to the above displayed graph and data, it’s apparent that
the learners needed to learn more on productive skills (speaking and writing) than receptive
skills (listening and reading).

4.2.3 Language Importance vs. Learning Expectations

As it has been discussed above, students have reasons to learn the English language.
Their preferences of the type of skills they wanted to learn were also signified as to which

particular skills they were interested to study and why. In furthering this, the adult learners
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were asked two important questions with which they could show their belief on: whether or
not the way they were being taught the language at SIS could meet their expectations, and if
they considered English language important for them (for their job) to learn.

These two questions were designed deliberately; first to assess to what extent the
importance of the language was and second to figures out which skills were aimed to study
primarily. On the other hand, the second question was aimed to reinforce the first one in

Table 4. Auult English Lunguuoe Learners' percopbivns uf examining the learners’ perception
teaching and leamiag Stuaticnsltems 23 8 2.4

S e Vee Ne Tomal if they had specific skills they were

Jo you consider knglish
language is important Tor your | - -

ah?

interested in studying so they could

. (3 35
100% | 0% | 1009 | evaluate whether or not the

Tia you tnink the way you are
oging taught the English
language presently atSls
evening class can mast your 30 16 35
expactation fully? 56% | 44% | 100% | learn initially.

learning situation could fulfill their

expectations which they aimed to

Consequently, the outcomes that were deducted from the above two questions, as is
depicted in on Table 4 above and on the graph below, were therefore very promising to the
achievement of the findings of the ultimate course of this study. In furthering this, we see the
responses given for the questions discussed above. Accordingly, all the 36(100%) of the
participants of this study favored and answered ‘yes’ for the question they were asked if the
English language was considered important to their job. There can’t be any doubt that these
learners were certainly genuine in their answer as they made this clear on the above discussed

chapter (Table 2.) that they had reasons to join the evening class program to learn English. In
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other words, the learners had reasons or purposes of studying the language so the language is
obviously important to their job.

Secondly, the learners’ belief whether or not the way they were learning the language
was to their expectations, was entertained as 20(56%) with ‘Yes’ and 16(44%) with ‘No’ answers
respectively.

Looking the above fact one may think this is the end of the research and no need of
further investigation of needs assessment anymore as most of the learners (56%) answered
that they were satisfied and believed
their expectation in learning the 3 1
language  was fulfilled. This,
however, needs to be seen very

carefully as this idea could be

Mo of Repondants

interpreted inversely and could

mean that the rest (44%) of the e
Bealiaving Meeting Expectations Considering English | mpartant for
learners’ responses are worthless. the carear

Fig. 7. Perception of Teaching and Learning Situations
Yet, we can still deduce from this fact that the learning situation is positive as the majority of
the learners witnessed the courses that were being taught and the way the teachers have been
teaching was to their expectations.
On the other hand, looking at the second response in which 44% of the learners showed
their feelings that their expectations they aimed initially to learn the language never met in SIS

evening class program. This result, however, doesn’t mean it is the parametric finding and the

end of this research but it is rather a very good indication that shows there was a need that
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needs to be investigated further and move forward with the study in order to be able to know
what the learners’ language learning expectations could be.

4.2.4 Self Evaluation of Language usage

The learners were asked to evaluate how often they did use and apply the language
skills at work and out of work places. They used a Likert rating scales for their responses with
which they could circle from the given choices( Never use(NU), Rarely use(RU), Sometimes

Tahil= 5_ 1 rerpiae ey af R aaoe soeye

| lowe aften do yvou use the Cnglish lanpuage skills 2
[tems 2.5 8 2,0
AN o Dut
vour worhk place O ywour work places
| 1% R 6 B
kel = ML) [P L =% VELY | Taral M) |Pa |Sa Fia WELY | Teatral
. z 2 2 1z 14 (=] 36 = 2 2 g 1a 35
Listening -
B¢ B3| 33| 3= 178 LO0D%e| Z320q 6% | 6% | 22% “ 7t B 2 L=
3 i 14 L2 (i Al 12 L2 2 [ = A
Spocaklng =
53| 27| =o=s| 232 i7s | LOGSE| 33061 22% | 6%46| I7%6| 22%:| 10094
- £ b E £ A1 = iR i A0 e A T2 SE
Eoodinmg = : = = = = = = =
I32:| 28%8] E1%6| 2856| 22%4] 10058 2096|2856 G%E| 1156 335%: 1 o0es
th £ = £ 12 ] A5 111 17 £ & o A6
WWrilinnge
g LT S T N T T PRSI 8 I B T e R s s B e B B R e T 41
= B 1z 4 =] 3o 1< 5 2 a o 35
Voo albulamy -
173 Fran]| anen| vien|  rTes| roomn] S| 1Ees| 0| 2eedn 17| To00s
_ = =2 14 2 =1 36 1L = (=1 & & 35
I rSImm ST =
179 | 22%%| 398 53% 179e| 1009 23%:| 1798 | L7F9%| L7 ETF9s| W=

use(SU), Frequently use(FU) and Very frequently use(VFU)) for each micro-skills. Almost all of
the skills were chosen with different scales from ‘Never use’ through to ‘Very frequently use’ as

depicted in the table 3.

On the adult learners questionnaire the above items, 2.5 and 2.6, were aimed
purposefully to find out how the learners evaluated themselves in the use of the language skills
both at work and out of work places. From the given options of the choices, the responses of

the two extreme scales, Never use and Frequently use, were examined in order to be able to
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English Language Skills Uzeage at work and out of werk places
were never used and which other ] '
skills were very frequently used
and writing skills both with (22%)

o -

were found to be used very

frequently at  work place. “"

Fig. 8: Frecuency of English Lanpuare Skiils Usage
According to this result, listening, speaking, vocabulary and grammar skills were put equally at

second place each with 17% of very frequently used status.

On the other hand, the frequency of the use of the skills out of work places was also
evaluated as shown on the same chart above. It is, therefore, noted that listening with 44% was
the skill that was used very frequently out of work places. Similarly, reading was also the
second skill that was used very frequently as responded by 33% of the respondents. Therefore,
while reading and writing skills were said to be used very frequently equally at work place,

listening and reading were recognized as the very frequently used skills out of work places.

As to compare the two extreme scales, the option ‘Never use’ the skills was also
evaluated in the same way as was ‘Very frequently use’, for both at work and out of work
places. As a result, from the total respondents points of view vocabulary and grammar were the
skills that were said ‘never use’ on both at work and out of work places. When we see the
detail, 17% of the respondents said vocabulary and grammar were not used at work place.
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In summarizing the above facts, it could be deduced from the two graphs above that
while reading and writing (both at first place) and speaking (at second place) were said to be
the very frequently used skills at work place, vocabulary and grammar were found to be never
used skills at work place. Here one can argue that it is apparent that these skills, vocabulary and

grammar, could also be, in one way or another, used whenever speaking and reading involve.

On the other hand, out of work places, listening skills (at first place) and reading (at
second place) were noted as the very frequently used skills while vocabulary (at first place) and
speaking and grammar (both at second place with equal points) were recognized as the never

used skills out of work places.
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4.2.5 Target needs evaluation

4.2.5.1 Confidence perceived vs. Wants
Adult learners were asked in the questionnaire (items 2.7 & 2.8) to share their view in

evaluating their confidence of using the English language micro-skills and their most wants of
the skills to improve on. They were provided with appropriate information on how they could

rank the options with the scales given from 1-6, where 1 was for the most important while 6

Table 6. Target Needs Evaluation, items 2.7 & 2.8

woluch of Lhie Felloawving skills do you Lhiinls you Winch skills do vou weanl Lo
Have confidoncc on to Lisc 7 M prowvie Gn mosts
frdaendlyien carcteor ol rogan D, Tell Toae Lhe cimena) &5 G0 Lo Lhee Tevasd )

MTiLr -

sl:llls 1=t 2nd 3rd 4th 510 Gth Total |1st |2ad |Zrd (4th [5th [GEa [ Total
Limle g 1 8] 4 & [ = 2L 2 L 2 1 1 b 1
spoaking 4 4 [=] 2 =] = =1] 11 1 1 2 1 2 1z
Roading 12 < 10 4 2 2 =4 4 1 3 2 2 Fi 15
WriTing ] 8 ] 5 O = 38 oy 3 [} A 1 e 17
Wocatyialary 2 A 14 e 2 ) AE A 1 A1 1 = 1 A
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was for the least important. As it could be viewed and referred from Table 6, all of the skills are
filled in with numbers of respondents’ references for the confidence and the wants options. All
these data, however, were not needed to be analyzed as the researcher believed the responses
given to some of the questions had less relevance to the study and were not capable enough to
deduce meaningful outcomes. It is rather found to be worthwhile if the responses given to the
‘least confidence’ which is option 6™ and the ‘most wants’ which is option 1° were taken to be
analyzed in comparing and contrasting manner. Hence, from this data it could be easy to
observe and understand simply which particular skills was noted as the respondents’ least
confidence and on which skills did they want to improve on most. According to this comparison
investigation, 30% of the students clearly signified that they perceived they had least

confidence in using the speaking language skills. At the same time writing 27% and grammar

46
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with 20% were also perceived as second and third least
confidence skills respectively. Similarly, the most wants
option was favored for speaking skills with 33% which is
almost the same result as that of the least confidence.
Writing with 21% and grammar with 15% were also
observed to be second and third most wants skills

respectively.

From the above facts, we understand that the skills which the respondents perceived

they have least confidence with was the same as the skills that was singled out to be the most

wanted of the area which the learners needed to improve on in their language study. Very

interestingly, the second and the third
results of both enquiries are the same
and identical.
grammar skills were found out to be
the second and the third skills that the

respondents believed they had the

Thus, writing and
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Fig. 10: Least Confidence Vs, Most Want
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4.2.5.2 Emphasis given vs. Importance

Adult learners were asked to share their views on the emphasis given to the skills in

their English (EFL) class and the importance of the skills for them to learn.
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questions

On the
guestionnaire, items 2.9 & 2.10, they
were provided with two questions to react
on and put their choices according to the
scales given that were ranked 1 to 5. The
were designed to view the

(]
7
;'_:, students’ perceptions on as to what degree
5

were the English language skills given

emphases in their English class; and how important were the English language skills for them to

learn.

According to the outcome of the questionnaire
(question items 2.9 and 2.10) that was conducted by the
adult learners, some skills have been observed to be over
emphasized while their importance was insignificant. On
the other hand, some other skills were least emphasized
when their importance to the learners were very worthy.
Furthermore, from the table 5 above are the responses
given by the participants to each skills by ranking 1 to 5,

where 1 was denoted as ‘Not Emphasized(NE)’ and ‘Not

Table 3. Emphasis Vs, Importance

cutremely  |Extremely

tmphasised|lmportant
3 2

Listening 11% 12%
1 1/

Speaking 1%4 16%
2 5

Reading 3% 7%
1 9

Writing 184 1294
1 7

Vocabulary 1% 9%
11 8

rammar 1555 11%

Important (NI)’ whereas 5 was to indicate ‘Extremely Emphasized(EXE)’ and ‘ Extremely

Important(Exl)’ for questions 2.9 and 2.10 respectively.
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According to the data that were gathered from the respondents of adult EFL learners,
from all skills, grammar was extremely emphasized at Sandford International school EFL
evening class program. Hence, 15% of the participants perceived that grammar was over

Emphasized while speaking was highly

P

demanded as witnessed by 16% of the m

o L |- P

T 11

T 9 9
adult learners. Similarly, while listening E "
was said to be the second extremely 2 | | 5
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Fig. 11: Emphasis Given Vs. Importance m Ditreruehy Dmiphasisas
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witnessed. What makes this particular
analysis very special and trustworthy is, there was no one who considered any of the skills as
‘Not Important (NI)’ to learn English language at Sandford International school EFL evening

program.

4.3 Adult EFL learners’ Dropout Rates

From the adult learners’ questionnaire responses that have been analysed above, we have
learnt that though students perceived some challenges on their learning situations all of the

participants totally admitted learning the English language is important unquestionably.
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Secondly, more than half of the participants believed their expectations in learning the
language were fulfilled. On the other hand, we observed also that quite a number of students

Table 10. Adu't Learners Dropout Botes mentioned their expectations in

Continuing  Naw learning the language were not
2 Total | Noof |Drepouts
Academic Years | Studente  Students i
Entollid  Ercolled Enralled|Dropouts| in% met fully at SIS evening class
20122013 3rc Term 250 285 S5 program. Having discussed these
“stTamy 287 il 503 148 4%
20132014 2ng Tarr] 280 26| 56| 23| % twofocal points as above, dropout
T g i ch 3 L
¢ Ten B e i b i situation is the most crucial point
LstTemr 456 &8l 537 310 5o
20142015 2nc Tarr 324 179 503 13 4% which had to be raised and viewed
3rc Term 285 148 423 118 4% )
here in order to be able to
Average 44°%

consolidate the two unlike perceptions of the learners regarding their learning expectations.
How did the unmet expectation which has been witnessed by significant number of the learners

affect the learning situation?

To answer this, adult EFL evening class learners’ dropout record was one of the sources of
this study that was aimed to be examined. As a result, the dropout rate records, starting from
2013-14 up to 2014-15 academic years, have been inspected and viewed as shown on Table 10

above and displayed in details on the chart below.

As shown above, the year 2012 -2013 was taken as an initial point. The total number of
evening students who enrolled in the third term of same year was the target number on which
the number of dropout students of 2013 -2014, the first term, was based on. Consequently, it
was only 287 students registered for the first term of 2013 -2014 from the total number of 535
students who have attended in the third term of the earlier year. Hence, in other words, 248

50



students which was 46% of
the total didn’t register for
the first term in 2013-2014.
This meant almost half of the
learners dropped out from
their English class during the
first term of 2013-2014.
Similarly, there were
significant number of
dropouts recorded in the
second and third terms of

the same year; 44% and 38%
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Fig.12: Dropout Rates From 2013-2015

respectively. In general the mean dropout rate that was recorded in all the three terms of the

year 2013- 2014 was 43%, which was very significant.

Year 2014- 2015 was also the other year that was viewed to investigate and evaluate

whether the number of dropout rates declined or not. However, as the above data shows,

there were very significant dropout rates recorded which could be said it was even worse than

the previous year. In 2014-2015, first, second and third terms, 55%, 40% and 38% dropout was

observed respectively with an average of 46% a term.

From the above fact we could imagine there might be problematic situations in the teaching

and learning process that could lead the dropout rate reoccurs every term significantly.
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4.4 Teachers’ Perceptions of Adults’ general learning situations

As it has been tried to discuss on the earlier chapters about adult learners’ perception of
their learning, here are also other important scenarios to be taken to evaluate teachers’
perceptions towards the general learning situations of adult learners. In the teachers’
guestionnaire there were very decisive questions that were designed to collect teachers’ belief
on how the English language course could be taught better to adult learners. Henceforth,
guestion items 2.1, 2.4 and 2.5 were viewed primarily and discussed as shown below based on
the feedbacks that were gathered from the teachers’ questionnaire.

4.4.1 Teachers’ beliefs responses analysis

The teachers were asked in the questionnaire, item 2.1, if they believed adults came to
EFL class to learn specific skills. According to the responses that were observed as shown on the

chart below, out of 16
Questions kem2.1,2.4and2.5

teachers 14 of them said

-
o
S
2
gow 3 ‘ves’ while only 2 of the
3
E 5 7
T respondents declined and
= ] !
N d ‘no’. In thi
Z | 945 P — answere no . n IS
e - ' regard, therefore, 88% of
Yes No yes HO Lgres Lisagres
Q21 celelfonadult come Q2.4 Celelfon adult CTL 0% DBellefonadubt must the respondents believed
T FRL s cirning lo leirn lisarnvns wesmel i Bnewi 1151 FSM lesarreaall Thoe skills
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Sanillund sthoul s lude nledu adult learners came to

Fig. 13: Teachers' Perceptions about the adultlearners

attend their English language class aiming to learn specific skills of the language while the rest
12% were reluctant and didn’t believe adult learners had preferences of skills to learn. Similarly,

the teachers have also responded for the question item 2.4, which inquired the teachers’
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beliefs on the implementation of ESP approach to Sandford International School adult EFL
learners. As a result 15 (94%) of them were certain that adult EFL learners would benefit more
if English for Specific Purposes (ESP) approach was implemented at Sandford evening class
program. On the other hand, one of the respondents didn’t accept the idea of implementing

ESP as he preferred the present approach (EGP) was to continue.

Question item 2.5 was also treated as shown on the bar chart above (Fig. 13). This
guestion was also taken as equally as important as the previous ones. Hence, the teachers were
asked to react on their beliefs whether or not the adult EFL learners had to learn all the English
language skills indiscriminately, the same as the high schools students used to do. There were 9
teachers who disagreed on the idea of teaching adult learners all the skills regardless the
desires of the learners indiscriminately. These 9 teachers, 56% of the participants, believed that
the adult learners would benefit more if they were given chances to choose the skills of their
interest to learn. To this contrary, 44% of the participants responded and said ‘agree’ as they
believed all the skills are integrated. They actually wondered how it was possible to think
learning writing skills without learning or using grammar skills, for instance. These participants,
however, responded ‘yes’ when they were asked if they believed adult learners came aiming to
learn specific skills( item 2.1). Once again, almost all except one also accepted positively and
replied ‘yes’ for the question that was raised to ask about their beliefs on the idea of
implementing ESP to Sandford adult EFL learners. Therefore, this particular response lacked
consistency and was illogical response as it was varied with responses of similar questions that
were presented differently as shown above on questions item numbers 2.1 and 2.4. In general,

though variation on responses was observed as stated above, the responses from the majority
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number of the participants (56%) still could show that the adult learners didn’t have to learn all
the skills indiscriminately.
4.4.2 Teachers’ evaluations on the skills given more emphasis
Teachers were asked in the questionnaire, question item 2.6, 2.7 and 2.8 to evaluate the
type of skills which they perceived was extremely emphasized and the skills students wanted to
learn most. For the first two questions, likert rating scales were used to tick 1-5 which was

Table 11. Skils given empliusis,- denoted as Not Emphasized, Least

Emphasized, Fairly Emphasized, Very

Emphasized and Extremely Emphasized

lis~ening 6l e 6l 200 1| s=.| respectively. According to the responses
Speaking o| 21y 12| a0% 12| 60 . . .
P ‘| viewed by the teachers for question item
Reading 1 3% 1] 3= 1| =%
\Writirig ol ne ol e al sp=:| 2.6, grammar was found to be the more
Vozabulary 2 i 1| 2w 0] . A

Y ” i emphasized skills in the Headway book and
Grammar 14| as%w| 10| 33% 2| 10%

ol 1ol sl 1ees|  solagee| 1N Other teaching materials that have been

used to teach the adult learners. Thus, as shown above on Table 11, 48% of the respondents
observed that grammar was more emphasized from all the skills. Similarly, when speaking and
listening skills were said to be the next emphasized skills in the Headway book with 21%,
writing skills was taken as none emphasized skills. Having observed this, question item 2.7 was
also followed to be investigated as to know which skills did the teachers emphasis while they
were teaching the adult learners in their class. The teachers, accordingly, responded and 40% of

them said they emphasized more on speaking. Grammar was also the second emphasized skills
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by the teachers with 33% while writing was not given any emphasis similarly as in the Headway

book.

Most importantly, question item 2.8, was designed to see the wants of the learners in
comparison to the emphasis given to the skills in the Headway book as well as by the teachers.
As a result, teachers believed that speaking (60%) was the skill the learners wanted more to be
emphasized.

4.4.3 Teaching Methods used and Dropout rates perceived

Teachers were asked about the teaching methods they used and their perceptions on
the dropout rates. The first question that was taken by the teachers was to find out what

Toble 12. Teachers' responses of quession items 3.1, 3.4 and 3.5 language teaching methods

Q3.1
Language Teaching Q3.4.2
Methods used | The rate of dropout

have been used to teach

the adult EFL learners of

SIS. As a result 14 of the

Mo
CLT |Eclectic| response |Siznifizant|Insignificans teachers mentioned the
9 35 Z 8 3
16 16 teaching methods they did
cosl a0 |t | oo | soo

use while 2 didn’t respond
to this particular question. Hence, as it could be viewed from Table 12 above, 9 teachers said
they used CLT and the rest 5 said they did use Eclectic, which is 56% and 31% respectively. The

remaining 13% was noted as no response.

The second question that was treated by the teachers was to evaluate the effect of
dropout rates (question item 3.4.2). The teachers viewed this particular question based on their
experiences of their class and the attendances they took for each contact time they had in each
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term. Consequently, as witnessed on Table 12 above, 50% of the respondents believed the
dropout rate was significant while the other 50% said the dropout rate was insignificant. This
result, however, might need to be viewed in considering the number of teachers involved in the
guestionnaire in each level. Thus, there were 10 teachers in Elementary and pre-intermediate
classes wherein dropout rate was assumed to be less compare to upper classes. In the upper
classes, intermediate and upper intermediate, most of the teachers responded there was a
significant number of dropout rate as witnessed by five teachers out of six teachers who took

part in the questionnaire.

Similarly, these teachers were also asked to tell what might be the reasons of the
dropout. From 16 teachers 8 (50%) believed the reasons might be personal that the adult
learners couldn’t continue learning their English courses. Other 6 (38%) of them suggested that
the learners quit because of the unmet expectations during the course. ‘Very unrealistic
expectations of learners....” and ‘the learners think they fit the level, actually they don’t’, were
also among the responses that were witnessed by 2 (13%) of the teachers as it could be seen

in Table 12, question item 3.5 under ‘other’ category.

4.5 Interview

4.5.1 Transcription of Adult learners’ interview

Form the ten targeted and scheduled interviewees only five of them were able to make
the interview. The rest five, three males and two female students, didn’t show up for the
interview. Two of them sent me emails to inform me they couldn’t come for the interview but

the rest three didn’t say a word why they couldn’t make it. Very disappointingly, these
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absentees were not willing even to take my calls when | repeatedly called them to know why
they were late and if that lateness meant they cancelled the appointment. | was so happy,
however, as the other five students were able to come and participate in the interview as they

promised.

Even though it was planned initially that these interviewees could make their interview
in English language with the assumption of their English class level they were attending in,
(Intermediate and Upper Intermediate), my advisor suggested that options of languages had to
be there for them to choose with which they were more comfortable with, to use for the
interview. As a result, the interviewees were told they could choose and use either English or
Ambharic language for their interview. All of them preferred to use Amharic language so they
could be able to express their beliefs and ideas with confidence and without restrictions. Here
are, therefore, the transcriptions of the interviews that were made with the five adult EFL

learners at SIS evening class program.

From the whole questions that have been handled by the interviewees, seven of them
were selected to be analyzed here as they were well presented comprehensively by the
interviewees and it was believed that the main ideas of the rest of the questions were reflected

through these selected ones.

Each of the interviewee’s response was recorded on a tape and was coded with
different names. The names of the coded files were initialed with ‘Intr’ that was to say

interviewee, and then followed by a specially coded name of the person, the class level and
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serial number which started from 001 for the first one and 005 for the last one, as they are

presented below.

Tape scripts

Intr Al Ul-2 001 Intr Ed UI-3 002 Intr Ey Ul-1 003
Intr Gb 1-4 004 Intr Ye Ul-1 005

When we see the general profiles of the interviewees, all of them were professionals
who have been working in different organizations such as security guard of Embassy, officers,
market researcher, banker and preacher job positions. Their educational backgrounds were
ranged from diploma to Masters Degrees. All of them took the entrance exam and they have
been attending their English course at SIS evening class in intermediate and upper intermediate

levels, from one term to two and half years.

4.5.2 Interviewees’ Reponses

Below are the responses of the interviewees that were recorded during the interview.
Each question’s response was transcribed from Ambharic language into English and put in the

table against the coded interviewees’ identifications as shown in the appendices.

The first question (interview question item 3) was asked to find out why the adult learners
wanted to learn English language. This question was raised to observe if there were reasons for
the adult learners to attend evening class program and learn English language. As a result,
almost all of them said they wanted to learn speaking skill as they believed it could help them
to communicate and perform their jobs better. For instance, one of the respondents, (Intr Ey
UI-1 003), said ‘l want to learn English in order to be able to develop more on writing and

speaking skills as they help me on my works as | have presentations almost every week.” We
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can infer from this response that there were reasons to learn particular skills that were highly
demanded for the job, speaking and writing in this case.

Similarly, in the case of interviewee Intr Ye Ul-1 005, learning the language,
particularly speaking skill, was very important for daily communications at work places.
Hence, this idea was elaborated by the interviewee as follow.-

I work as a loan officer so | meet many types of customers including foreigners who

speak English. So in order to be able to communicate with my customers, | wanted to

learn English language so I could be able to develop my Speaking skill more.

Secondly, these interviewees were also asked which skills were more important for their
work, as described on the interview question item 8. All of them mentioned what were their
preferences of the skills with the reasons why they wanted to learn. On this regard,
interviewee Intr Al UI-2 001 said that writing and listening skills were important for his work.
This interviewee went on telling the reasons why he chose these skills as follow.

As my job situation has direct relation to writing I prefer to learn and improve
more on writing skill. Secondly, we need to listen in the meeting regardless
speaking as this part is often taken by our bosses so listening is my second
choice to learn.

For this same question, item 8, another interviewee (Intr Gb 1-4 004) affirmed his
preferences of the skills he wanted more to study. Thus he said ‘As I am a preacher | want to
improve more on Speaking first so | could be able to serve my audiences in preaching. Writing
is my second choice as | want to use it for my letter writing and emailing purposes.’

Another question, interview question item 11, was asked to draw the interviewees’
opinion if they did think learning the language skills indiscriminately was useful. The question
was elaborated enough for them to understand what it meant by indiscriminately so they could

go ahead with their responses confidently. As a result, all of the interviewees answered ‘No’
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and they even went to the extent of saying learning the whole skills indiscriminately, as
similarly as they were used to do in high school classes, was a waste of time. Thus, interviewee
Intr Ey UI-1 003 stated this and said;-

No | wouldn’t think this is right. Adult learners including myself, have other
works [things] to do for our life. We have already learnt the basic knowledge
of English from our lower classes starting from elementary so now we need to
learn what we want in terms of our interest. We don’t have enough time as
most of us may have to go to other schools or university to study other things.

I would think learning all the skills together [indiscriminately] is waste of time.

The interviewees were also asked an extended question to tell what would be their first
choice of a skill if the four skills (listening, speaking, reading and writing) were given separately.
In answering this question, most of the interviewees said they would choose for speaking skill.
Interviewee Intr Ye Ul-1 005, however, wanted two skills for the following reasons as stated

below.

I would choose two in this particular question, speaking first and reading
second. Because we have learned writing and spellings since our childhood so
we don’t have problems on this regard. Secondly it is the same for listening as
we have had experiences from our elementary classes when our teachers
make speeches for us and we often hear news in radio and television so we
don’t have problems. However, reading as | observed from others, there are
problems in pronunciations as we don’t know how to read so | think it would

be worthy if reading is taken into considerations.

Here was again another question the interviewees were asked to find out what were

their expectations they came with initially to Sandford EFL evening class program. All of the
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interviewees replied short and precise that they expected to learn and improve on their
speaking skill. In this regard, interviewee Intr Ed Ul-3 002 said ‘My expectation was to be able
to be fluent in speaking within two years.’

In reinforcing the above responses, they were also asked to justify if their expectations
came true when they actually started learning the language at SIS. There were mixed feelings
that some of them believed they perceived some changes but others didn’t. As it was stated by
the interviewee Intr Ed UI-3 002, for instance, she declined and said;-

No, it’s only grammar | could say that | improved better but no on other skills
because the way these skills are taught here is inappropriate. You are only
asked to make a speech based on your previous knowledge in front of the class
and you do that but you are not even given any corrections for the mistakes

you made on your speech..that is it....

Finally, the interviewees were asked if they knew any adult learner who dropped out
from the English course at SIS and what could be the reasons. Some of the respondents said
they knew friends who dropped out because of personal reasons. Interviewee Intr Ye Ul-1 005,
however, presented this differently and said, ‘Yes I know a friend. She told me she has been
attending here starting from lower classes but had to stop because she was bored..she said
the learning was boring.” Similarly, interviewee Intr Ed UI-3 002 also confirmed ‘Yes’ and the
reason for this was the dissatisfaction of interest. Thus, she said, 1 know friends who dropped

out. They dropped out because their expectations were not met.’

In general, therefore, from the interview responses that were attempted to analyze
above, the adult learners had reasons to learn English language with their preferences of skills

they were interested to study. As it was discussed and analyzed from the above preceding
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chapters, the same result was also observed here that speaking and writing skills were reflected
mostly as important skills for which adults came to SIS evening class program, as witnessed by

the interviewees as transcribed and analyzed above.

4.6 Documentations

4.6.1 New Headway English Course Book

New Headway English course book, the third edition, was the main teaching resource
that has been used to teach EFL adult learners at SIS evening class program. There are two
types of books; student’s book and workbook. The student’s book is highly integrated with
tapescript (audio CD) which the students must listen to and do the activities. Similarly, the
activities in the workbook are also associated with a CD with which the students could listen
and fill in the answers of exercises in the book. The use of this CD, however, is not as essential
as the other one. Hence, the students could crosscheck their work with the answers provided at

the end of the book, alternatively.

The New Headway workbook and student’s book are divided into units. Each unit is also
classified into different skills of study. There are 12 units in each Intermediate and upper-
intermediate workbook and student’s book. Each unit consists of the micro-skills such as
grammar, vocabulary, reading, speaking, listening, writing and everyday English in addition. The
teacher’s book is also another excellent resource in which the necessary guide, on how to start
and teach each unit, is given. Moreover, this book makes the teacher’s life easier as all the
answers of the exercises and even the possible errors that learners could make are there to be

referred.
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When we see the intermediate student’s book, unit 1, as an example, starts with
grammar activities such as auxiliary verbs, naming the tenses, questions and negatives etc.
Moreover, from the whole focused themes in the workbook units, there are 8 subunits under
auxiliary verbs, 3 under vocabulary, 2 under pronunciations and 1 preposition. These activities
are also supported by a tapescript in which listening skill is involved simultaneously. Overall, the
grammar skill takes the biggest coverage in unit 1 while the rest of the skills are discussed in
this unit unevenly. This situation is also applied similarly in all the units (Unit 1-12) throughout

the intermediate workbook.

Upper-intermediate English course book has also more or less the same structure as the
intermediate. There are 12 units and in each unit lengthy explanations are given to grammar in
all skills’ activities. For instance, other skills are presented unified in different pages of the book
such as listening and speaking; Vocabulary and Speaking; reading and speaking; vocabulary and
pronunciation and everyday English use. In these unified skills the language focus in each
activity is always on the structure of the grammar. Writing skill is presented in the book into
different genre in which formal and informal letter writing, writing emails, narrative writing,
report writing and the likes are included. The objective of teaching the writing skill, however, is
highly bounded by the use of the correct grammar skill. Thus, on the mentioned genres, for
example, using adverbs in narrative writing and applying conjunctions on linking ideas are given

more emphasis than learning other techniques of writing.

In general, the Headway English course is highly supported by different extract
information and different reading passages, colourful photos and pictures, audio CDs and other
photocopiable materials. In having all these teaching aids, the Headway English course could be
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said it is a well contended language teaching resource. However, as it tries to teach all the skills
indiscriminately with more emphasis on grammar, the needs of learning any preferences of
skills within a short period of time as demanded by adult learners is not considered in it.
Moreover, the whole passages and teaching context is very authentic which as a result the non-

native adult learners get frustrated to understand the activities of each skill easily.
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CHAPTER FIVE: CONCLUSIONS AND RECOMMENDATIONS

This chapter deals with the major conclusions that were reached based on the findings of
the study that have been presented from the previous chapters. The recommendation is also

inevitable to be made on the foundation of the conclusions derived.

5.1 Conclusions

The research was aimed initially to study the needs assessment of the adult EFL learners of
Sandford International School evening class program. It was believed that in this study all the
research questions which were the basic objectives of the study could be answered
satisfactorily. Therefore, in order to be able to draw the conclusion, recalling the main
objectives of the study, as formulated as research questions as below, is essential at this very

last stage of the study.

Do the adult EFL learners of Sandford International School have a special purpose to
learn the English language?

Do they enjoy the way they are being taught the language?

Which of the skills do they need to improve on more?

Why do they quit from their language classes persistently?

Does the dropout situation have direct connection to the need or lack of ESP?

The researcher believed that this study could play a big role in answering the above
research questions explicitly. On the other hand, it was also believed that the study could
reveal the reasons for dropout and could give a research based answers as to how the imposed
problems could be identified and solved. Eventually, the study was aimed to be able to elicit
useful information and contributions to the teachers, the school (evening class program dept.),

and to other researchers.

As a result, in answering the research questions discussed above, the study has yielded

some interesting results as shown below.
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The study primarily revealed that the adult learners have special reasons to learn English
language at Sandford International School EFL evening class program.

However, even though the use of the general English role is said to be crucial and this
was seconded by 56% of the learners, quite significant number of students said they
were not satisfied with the learning situations as the way they were being taught was
not to their expectations.

The adult learners made themselves clear that they joined evening class program at
Sandford to learn specific skills for their specific purposes. Thus, 44% of the learners
asserted that they wanted to learn and improve on their speaking skill primarily which
was followed by 33% of the learners who demanded writing skill for their job related
uses.

Grammar skill was found to be overemphasised in the teaching while speaking and
writing skills were highly demanded.

The present practice of learning all the language skills indiscriminately was not found to
be the appropriate approach to adult learners whose needs were to learn a specific skill
for their specific purposes.

The dropout rate of the adult learners was revealed it reoccurred every term with an
average rate of 44%. It was also noted that the reasons for some of the adult learners to
dropout from their Course were unmet expectations and boredom of the learning, as a
result.

The Headway English was found to be a highly integrated and a well organized teaching
resource which gives more emphasis to grammar than other micro-skills similarly as the
teachers do.

The emphasis of skills given by the teachers and by the Headway teaching materials,
however, was commented for its uncertainty in fulfilling the preferences of English

language skills that were demand by the adult learners.
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5.2 Recommendations
Based on the above findings and conclusions, the following major recommendations have

been made.

Sandford International School should consider the needs of the adult learners largely in
order to be able to meet their expectations fully. Facilitating to have ESP orientation
program, for instance, is the main one.

Special classes must be opened to teach integrated specific skills (speaking & listening,
and writing & grammar) to Intermediate and Upper-Intermediate classes, whereby the
adult learners could achieve in learning a specific skill for their specific purposes within a
limited span of time.

Hence, students who are assigned in these levels are believed to have grasped the basic
concept of the language so they could benefit more in this innovation. Classes could be
categorised as per the level such as Beginner, Intermediate and Advanced, to be
completed in a year (three terms).

The necessary teaching materials and syllabus that could support the special classes in
teaching specific skills to Intermediate and Upper-Intermediate levels must be prepared.
Headway general English courses can still continue to be used for Elementary and Pre-
Intermediate levels. The teachers, however, must be able to prepare lesson plans that
could consider their students’ mood of learning, and the learning must be more
interactive wherein the students’ role of learning and participations could be enhanced

at large.
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The entrance exam should be formulated in such a way it could address and measure all
the skills so the learners could be assigned into their appropriate level with their
preferences of the skills to learn.

The teachers must be able to find out the adult learners’ target needs so they could
tailor their lesson plans accordingly. A type of diagnosing test or Present Situation
Analysis (PSA) should be done in order to be able to know about the adult learners’
objectives of learning the language, like what do they want the English language for. In
doing so, the learners’ preferences of skills and level of expressing ability using the
language could be inspected so the teacher knows who, what and how to teach. This

could be done at the very first period the teacher meets the class.
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Appendix 1: Adult Students’ Questionnaire
ADDISABABA UNIVERSITY
SCHOOL OF GRADUATE STUDIES
College of Humanities, Language Studies, Journalism and Communication
DEPARTMENT OF FOREIGN LANGUAGE AND LITERATURE

Questionnaire for Adult EFL Learners

Dear student,

This questionnaire is part of my research project which is designed to gather data
regarding the teaching and learning practice of English as a Foreign Language (EFL) at Sandford
International School, in the Evening Class Program. This research project attempts to conduct A
Needs Assessment of ESP (English for Specific Purposes) to Sandford International School
Evening Class Program of Adult EFL Learners. Therefore, your genuine response to the
guestions will have significant contribution for the success of this research. Your responses will
be kept confidential and will only be used for this study.

Notice: You do not need to write your name on this questionnaire.

Thank you very much for your time and cooperation!

Part One: Background Information

1. What isyour job/profession?

2. What is your educational level?

[ ]10" complete [ | Diploma [ | BA/BScdegred | MA/M{ |  University
student

[ ] Other (Explain)

3. How old are you?

Between

18-28 29-38 39-48 Above 49

4. Gender: Mae Female
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Part Two: Teaching and L earning situation per ceived
21  Why do you need to learn English language?

2.2 Do you have special reason to learn English language at Sandford School? If yes, which
oneis more appropriate to you?
a.[_] Tobe ableto speak in English fluently
b.[ ] To beabletowritein English perfectly
c.[] Tobeabletolistenin English attentively
d.[_] Tobeableto read in English accurately

2.3 Do you think the way you are being taught the English language presently at Sandford
evening class can meet your expectation fully?

Yes No

24 Do you consider English important for your Job?

Yes No

25  How often do you use the following English language skills at work place?

1= Never use | 2=Rarely use | 3=Sometimes | 4= Frequently | 5=Very

use use frequently use
251 Listening 5 4 3 2 1
25.2 Speaking 5 4 3 2 1
25.3 Reading 5 4 3 2 1
254 Writing 5 4 3 2 1
25.5 Vocabulary 5 4 3 2 1
2.5.6 Grammar 5 4 3 2 1

2.6  How often do you apply the following English skills out of your work place?

1= Neveruse | 2=Rarelyuse | 3=Sometimes | 4= frequently | 5=very
use use frequently use

2.6.1 Listening
2.6.2 Speaking
2.6.3 Reading
2.6.4 Writing
2.6.5 Vocabulary
2.6.6 Grammar

o1 o1 o1 01 01 O1
o . O A
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2.7  How confident are you in using the following language skills, do you think?
(Please, classify in order of importance, 1 for the most important and 6 for the least important)

’ 1= First ’ 2= second ’ 3=third ’ 4= forth ’ 5=fifth ‘ 6=sixth
2.7.1 Listening 6 5 4 3 2 1
2.7.2 Spesking 6 5 4 3 2 1
2.7.3 Reading 6 5 4 3 2 1
2.7.4 Writing 6 5 4 3 2 1
2.75 Vocabulary 6 5 4 3 2 1
276 Grammar 6 5 4 3 2 1

2.8  Which one of the English language skills and areas of knowledge do you particularly
want to improve on most? Circle the ranks.

’ 1= First ’ 2= second ’ 3=third ’ 4= forth 5=fifth 6=sixth

2.8.1 Listening
2.8.2 Speaking
2.8.3 Reading
2.8.4 Writing
2.8.5 Vocabulary
2.8.6 Grammar 6

1
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2.9  Towhat degree are the English language skills given emphasisin your English class?

1= Not 2= Least 3= Fairly 4= \Very 5=Extremely
emphasized emphasized emphasized emphasized emphasized
29.1 Listening 5 4 3 2 1
2.9.2 Speaking 5 4 3 2 1
29.3 Reading 5 4 3 2 1
294 Writing 5 4 3 2 1
29.5 Vocabulary 5 4 3 2 1
29.6 Grammar 5 4 3 2 1
2.10 How important are the English language skills to you to learn?
1= Not 2= Least 3= Fairly 4= Very 5=Extremely
important important important important important
2.10.1 Listening 5 4 3 2 1
2.10.2 Speaking 5 4 3 2 1
2.10.3 Reading 5 4 3 2 1
2.10.4 Writing 5 4 3 2 1
2.10.5 Vocabulary 5 4 3 2 1
2.10.6 Grammar 5 4 3 2 1
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2.11 How does your teacher organize the classroom and what are the ways he/she usesin
teaching the English?

1= Never use | 2=rarelyuse | 3=Sometimes | 4=frequently | 5=very

use use frequently use
2.11.1 Individual work 5 4 3 2 1
2.11.2 Pair work 5 4 3 2 1
211.3 Small group work 5 4 3 2 1

2.11.4 Wholeclass,
(working with the teacher
in asking and answering questions
from the exercise books) 5 4 3 2 1

2.12 What teaching materials does the teacher use while teaching English in your class?

1= Never use | 2=rarelyuse | 3=Sometimes | 4= Regularly 5=very

use regularly
2.12.1 Teachers’ and students’ books 5 4 3 2 1
2.12.2 Taperecorders 5 4 3 2 1
2.12.3 Videos 5 4 3 2 1
2.12.4 Written extracts 5 4 3 2 1
2.12.5 Overhead projector 5 4 3 2 1
2.12.6 A language Laboratory 5 4 3 2 1
2.12.7 Materias suggested/brought by students 5 4 3 2 1
2.13 How would you like to evauate the learning environment?
1= Excellent 2=Very good | 3=Good 4= Not bad 5=un
acceptable
2.13.1 Number of studentsin aclass 5 4 3 2 1
2.13.2 The quietness of the classroom 5 4 3 2 1
2.13.3 The brightness of the room 5 4 3 2 1

2.14 Towhat extent are you satisfied with the following activities while learning your English

course at Sandford School?
1=very 2= dissatisfied | 3=Neutral 4= satisfied 5=very
dissatisfied satisfied
2.14.1 Teachers’ classroom management 5 4 3 2 1
2.14.2 Teachers’ encouragement to you 5 4 3 2 1
2.14.3 Teachersrelationship with class 5 4 3 2 1
2.14.4 Varity of learning activities 5 4 3 2 1
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2.14.5 Relation of topicsto your job 5 4 3 2 1
2.14.6 Relation of English language skillsto your job5 4 3
2.14.7 Relevance of passages and exercisesto your job5 4 3 2 1

N
=

2.15 Do you find the number of hours provided by Sandford School Evening class program for
English learning:

I:I Just reasonable?
|:| Not sufficient?

2.16 Do you fed like dropping out from your English course?

Yes No

If yes, why?
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Appendix 2: Instructors’ Questionnaire
ADDISABABA UNIVERSITY
SCHOOL OF GRADUATE STUDIES
College of Humanities, Language Studies, Journalism and Communication
DEPARTMENT OF FOREIGN LANGUAGE AND LITERATURE

Questionnaire for Evening Class Instructors

Dear Teachers,

This questionnaire is part of my research project which is designed to gather data
regarding the teaching and learning practice of English as a Foreign Language (EFL) at Sandford
International School, in the Evening Class Program. This research project attempts to conduct A
Needs Assessment of ESP (English for Specific Purposes) at Sandford International School EFL
for Adult Learners Evening Class Program. Therefore, your genuine response to the questions
will have significant contribution for the success of this research. Your responses will be kept
confidential and will only be used for this study.

Thank you very much for your time and cooperation!

Part One: Background Information

1.1  Whichlevel do you teach at the moment at Sandford evening EFL adult class?

[ ] Elementary Level [ ] PrelintermediateLevel [ | Intermediate Level
[ ] Upper-Intermediate Level

1.2  How long have you been teaching at Sandford evening EFL adult classes?

Below 1 Year 1 Year If more than a year please specify

1.3  Did/Do you teach EFL classes other than Sandford? If yes, where else?

High schoo||:| Private coIIegI:| Government univerD

Other, please specify
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Part Two: Teaching and L earning situation per ceived

2.1  Doyou believe adults come to EFL class aiming to learn specific skills?
Yes No Don’t know

2.2 Have you ever tried to diagnose your students’ needs in order to be able to find out
whether or not they aim to learn specific skills of English language?
Yes No

2.3 Doyou fed that your students have joined in the evening EFL class to learn specific
skills2

Yes No

2.4 Do you think the adult EFL learners would benefit more if English for Specific Purposes
(ESP) approach isimplemented at Sandford?

a Yes, because.......

b. No, because.....

25 Do you agree adult English language learners must learn all the English language skills
indiscriminately, the same as high school students do?

Scales Your reasons briefly

strongly
disagree

Disagree

Agree

Strongly
agree
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2.6 Which skills do you reckon are given more emphasis in the Headway English course
book?

1=not 2= least 3= Fairly 4= very 5=extremely
emphasized emphasized emphasized emphasized emphasized

2.6.1 Listening
2.6.2 Speaking
2.6.3 Reading
2.6.4 Writing
2.6.5 Vocabulary
2.6.6 Grammar

o1 o1 o1 01 01 O1
N S S S A
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NN NNNN
Nl

2.7 To what degree do you give emphasis to the following English language skillsin your
English teaching class at Sandford School ?

1= not 2= least 3= Fairly 4= very S5=extremely

emphasized emphasized emphasized emphasized emphasized
2.7.1 Listening 5 4 3 2 1
2.7.2 Speaking 5 4 3 2 1
2.7.3 Reading 5 4 3 2 1
274  Writing 5 4 3 2 1
2.75 Vocabulary 5 4 3 2 1
2.7.6  Grammar 5 4 3 2 1

2.8  Which one of the English language skills and areas of knowledge do you think your
students particularly want to learn most?

‘ 1= First ‘ 2= second ‘ 3=third ‘ 4= forth ‘ 5=fifth ‘ 6=sixth
2.8.1 Listening 6 5 4 3 2 1
2.8.2 Speaking 6 5 4 3 2 1
283 Reading 6 5 4 3 2 1
284 Writing 6 5 4 3 2 1
2.8.5 Vocabulary 6 5 4 3 2 1
2.8.6 Grammar 6 5 4 3 2 1

2.9  How important do you think are the English language skills to adult EFL learners?

1= not 2= least 3= Fairly 4= very 5=extremely

important important important important important
29.1 Listening 5 4 3 2 1
2.9.2 Speaking 5 4 3 2 1
29.3 Reading 5 4 3 2 1
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294 Writing 5 4 3 2 1
29.5 Vocabulary 5 4 3
29.6 Grammar 5 4 3 2 1

N
=

2.10 How often do you assess your students’ performance of the following English skills?

1= Never 2= Sometimes | 3= Once a 4=0Once a 5=At the end
assess month week of the term

2.10.1 Listening
2.10.2 Speaking
2.10.3 Reading
2.10.4 Writing
2.10.5 Vocabulary
2.10.6 Grammar

o1 o1 o1 01 01 O1
N S N A
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Part Three: General

3.1 What Language Teaching Method do you use to teach English to adult EFL learners at
Sandford?

3.1 How do you organize the classroom and what are the ways you use in teaching English at
Sandford?

1= Never use | 2=rarelyuse | 3=Sometimes | 4=frequently | 5=very

use use frequently use
3.1.1 Individua work 5 4 3 2 1
312 Pair work 5 4 3 2 1
3.1.3  Small group work 5 4 3 2 1

314 Whole class,

(working with the teacher

in asking and answering questions

from the exercise books) 5 4 3 2 1
3.1.5 Individua/group presentation 5 4 3 2 1

3.2 What teaching materials do you use while teaching English in your class?

1= Never use | 2=rarelyuse | 3=Sometimes | 4= Regularly 5=very

use regularly
321 Teachers” and students’ books 5 4 3 2 1
3.2.2 Tape recorders 5 4 3 2 1
323 Videos 5 4 3 2 1
3.24 Written extracts 5 4 3 2 1
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3.25 Overhead projector 5
3.2.6 A language Laboratory 5
3.2.7 Materiassuggested and/or brought by students 5 4 3 2 1

RN
w w
NN
e

3.3 How would you like to evaluate the learning environment?

1= Excellent 2=Very good | 3=Good 4= Not bad 5=un
acceptable
331 Number of studentsin aclass 5 4 3 2 1
332 The quietness of the classroom 5 4 3 2 1
3.33 The brightness of the room 5 4 3 2 1
3.34 Supply of teaching resources 5 4 3 2 1
3.35 Coordination and support of
the evening program office 5 4 3 2 1
3.4 How do you evauate the attendance and the dropout rates?
1= very 2=insignificant | 3=significant 4= very
insignificant significant
34.1 The frequency of absenteeism in class? 4 3 2 1
34.2 The rate of dropout from your class 4 3 2 1

3.5 What do you think the main reasons could be that a number of students drop out from their
English courses?

3.6 Isthereanything else you want to say about the need to introduce ESP at Sandford
International School EFL for Adult Learners Evening Class Program?
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Appendix 3: Interview of Adult Learners

I nterview to Sandford Adult EFL Learners

Dear student,

This interview is part of my research project which is designed to gather data regarding
the teaching and learning practice of English as a Foreign Language (EFL) at Sandford
International School, in the Evening Class Program. This research project attempts to conduct A
Needs Assessment of ESP (English for Specific Purposes) at Sandford International School
Evening Class Program. Therefore, your genuine response to the interview will have significant
contribution for the success of this research. Your responses will be recorded and kept
confidential and will only be used for this study.

Thank you very much for your time and cooperation!

5. What isyour educational background? ¢49°vCH eL8v/t 9°73277 12

6. Which level are you attending in your English class at the moment? av-7 ¢45m-7
¢ TINHE AN LLE - PN @/ L@-?

7. Why do you want to learn English language? #2a.H% &% aooIC A7 L.00/AT?

8. Did you take an entrance test to join Sandford EFL evening class? If yes, do you believe

you are placed at the right level based on your result? 0a7£6:Ce ¢91 @ ¢ TINHE &%
TUCT NEA Aco VT Pao L 4GS ONLYAAN? hoOLhn/Ti Av-? ChaofNn0/T0T PheA
LLE FARATS 044SV/T @Ml oo0lt oo IPSAY) IPFAT?

9. How long have you been attending your English class at Sandford? na7e6:C2 A9°7 fui
W ¢ FINHE &% FIVCTVINT Ah Aan/Ah AT?
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10. Does the English language you learn here help you to do your job well? Hw
PIFINU@/ L © FINHT £T% 0CVTTT 0N FRT0EG/ L LLATN RLSAN?

a. if “Yes’, briefly explain how “a2” hwt a4 20K/ 20

b. If ‘No’, briefly state what and how you would liketo learn. “ag.449° h't 04 9°7%
G 1t ao®IC IRIPTEN ANl he- L

11. What do you propose the Evening English Language Program must do to help you learn
better? Pa7€6:CL ¢91 @ ¢ TINHT £7% FI°UCT AEA FVCET OGN Aoohm T 907
99847 AN NAV/T DAY/ ALAATI?

12. Which skills of the English Language are more important to you/your work and why?
h T hbevdndt € FINHE £k n0aeT ANGV/T NM9° AddAL PP CFSE ST@? A9°7?

a [ ] Listening: why?

b. |:| Speaking: why?

c.[ ] Reading: why?

d. |:| Writing: why?

e[ ] Vocabulary: why?

f. [ ] Grammar: why?
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13. Which one of the skills would you be interested more to learn if it is given separately?

Tick (O h T ntevantt ¢ FIMHE £7% AT oohhA 0HGMA LOM AcoIC AM9°
GATE CAVT (P AL -2

[ JListening [ ] Reading [ ] Writing [ ]  Speaking

14. Do you think the way you are learning the English language at Sandford currently can

help you improve your English ability? na7e6:ce ¢29 o ¢ 72015 ¢4 190G+
aoCY MC C7LAM@ CFIVCT hbé-dAN HE ¢ FINHT oo V7 CATAATA NAV/T
NAY/  QNLAT?

a Yes because a®: °nrek9°

b. No, because aan-nge: 9°n7e-E9

15. Do you think adult English language learners, like you, must learn all the English

language skillsindiscriminately, asin high school? 747 0a7&6CeE ¢771 @ ¢ FI0HE
PLIE TIPVCT PULANSG IATINT A UAEE LE HC1SPT 1ROLIGNT U AT
P FIVHE €78 AT ALITNMA- oo7IC ANF@- NAV/T DAY/ DNLAATI?

a Yes, because a2 : onr L9

b. No, because aan-ng®: 9°n7e-k9°

16. Do you see any change in your ability and usage of the language since you have started

attending your English class? 015 ¢7% av®1C hEooCh/Ti L1 EI°C P£T% hmP+9°
Toae VM AL AT 18ooMu/y L SYNAN?

a Yes because h®: °n7e-k9
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b. No, because hAavmp-9°: 9°n7 019

17. Do you know a student who dropped out from the English course at Sandford? If yes,

what do you think the reasons might be? ¢ #7015 %74 T9°0C+E7 NATL6CE avoh +d
heovl A ACM PO P9° @-+@-/t® 1914 hA? £9° @-F/¢ hP1 Lm0 9°02e1 9°7%
APF STFAN NAV/T DAY/ DNeATI?

18. Do you sometime feel like dropping out your English course? If yes, why? az0/Fn
AP CRTE TIPVCTVITT PILLT 09T ALCNV/T LO-PN? WP A2

19. Do you have any ideato suggest about; aA%Lh-+a-T 1A0F 9 FA@-/P9> L@ T1C hAv/11?

a. Thetypeof English you liketo learn? aooiCC ?9° N1+ ¢9° 14010 © FINHT ALY
®LI° nh-T?

b. Theway you liketo learn? oo ¢9° 14N 01 £9° 14010 € T9°VC+E hONT av7)8:?

c. Thenumber of hours you would like to learn in aweek? 01ag* ¥ @-0F £1¢®7 Aoo™IC
POLLNLAID: L O AAT  IGPT TLAIA/ T LN LANT?

20. What were you expecting to learn when you first started learning English in Sandford?
NAZLECE AavEanld @ LN, ¢ FINHE 7% aoIC 0 HEI°C/E PmNha-/Tim- 9°7F AavoIC INC?
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21. Did your expectations come true when you actually started learning? na7€6:C2 ao*1C
heooCh/h N77A0 PNh@-7/emNPT@-7 AT/ A1T0?
a. If “Yes’, explain how; “A2” hwrr: 18712

b. If ‘No’, explain why; “ 22m0h- AAPIATGI 1 A9°F?

22. Isthere anything else you would like to say regarding the teaching and learning of
English situations you have observed at Sandford evening class program? If yes

explain briefly. 0az&6ce ot 077 @ asa LH AIATIA A4C1LPTF NTLAM -
¢ TINHGE £7% FIUCT hmPAL U AL COTPANDS/AO ATAD/ATL-
I ANID/PI T ANLD- TIC WAV/T 0B84 DAR/B:
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Appendix 4: Interview Transcription 1 and 2

Table 13.

Q1. Why do you want to learn English language?
( 7I0HE &£ ao®IC A9°T LAN/NT?)

Interviewees’
identification Reponses as transcribed from Amharic to English

Intr AlUI-2 001 | As it is known English is the world’s communicative language. | wanted to
learn the language so | could communicate well and to be able to use it
more for my work. | like the language...

Intr Ed UI-3 002 | To be confidence and fluent speaker

Intr Ey UI-1 003 | To be able to develop more on writing /Reading/and speaking skills as they
help me on my works as | have presentations almost every week.

Intr Gb 1-4004 | To be able to speak well

Intr Ye UI-1 005 |/ work as a loan officer so | meet many types of customers including
foreigners who speak English. So in order to be able to communicate with
my customers, | wanted to learn English language so | could be able to
develop my Speaking skill more.

Table 14.

Q2. Which skills of the English Language are more important to you/your work and why?
(h 1 htoopivk Tl € TINHE &7 AvAT ANGV/T OM9° ANLAL PP O STa? A9°71?)

Interviewees’
identification Reponses as transcribed from Amharic to English

Intr Al UI-2 001 As my job situation has directly relation to writing | prefer to learn and
improve more on writing skill. Secondly, we need to listen in the meeting
regardless speaking as this part is often taken by our bosses so listening is
my second choice to learn.

Intr Ed UI-3 002 Listening first then speaking. | believe you must learn listening first so
you know the words then you can speak well.
Intr Ey Ul-1 003 Speaking first for my presentation purpose and writing second. | have

presentation almost every week._[The interviewee admitted there was a
mistake on the first question that reading was mentioned as a reason of

learning.]

Intr Gb 1-4 004 As | am a preacher | want to improve more on Speaking first so | could be
able to serve my audiences in preaching. Writing is my second choice as |
want to use it for my letter writing and emailing purposes.

Intr Ye Ul-1 005 Speaking is my preference as | want to be able to communicate with
people and | want to use it [most importantly] to communicate with my
customers.
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Appendix 5: Interview Transcription 3

Table 15.

Q3. Do you think adult English language learners, like you, must learn all the English language

skills indiscriminately, as in high school?
( 787 NAZLECE 091 @ ¢ TINNE P73 FIVCT 91774 IATIOT Ah U-ATE 248
+OLDF 1OLEVNT U U TINHE £ AT ALITNmA aoIC AAVT @ NAV/T

N0AY/  ONLAATI?)

Interviewees’
identification

Reponses as transcribed from Amharic to English

Intr Al UI-2 001

No | don’t support this idea. Adults have already completed at least high
school so they have the basic knowledge on the language. So everybody
needs to learn on their preferences in accordance with their gaps they
feel. There are students who have problems on listening, speaking and
others on writing. All have different problems and interests in the
language.

Intr Ed UI-3 002

Yes | would think learning all the skills is useful ....but adult learners come
to learn specific skills like listening and speaking so these must be
considered.

Intr Ey UI-1 003

No | wouldn’t think this is right. Adult learners including myself, we have
works to do and we have already learnt the basic knowledge of English
from our lower classes starting from elementary so now we need to learn
what we want in terms of our interest. We don’t have enough time as
most of us may have to go to other schools or university to study other
things. | would think learning all the skills together is waste of time.

Intr Gb 1-4 004

No | wouldn’t think this is right, | would rather think if the skills are given
separately as in my case | aimed to learn speaking and listening skills.

Intr Ye Ul-1 005

No as there is no doubt many people (adult learners) came to evening
class after learning writing and listening skills from lower class. But
reading and speaking skills are the problems many people want to
improve. So everybody must learn towards the gap observed.
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Appendix 6: Interview Transcription 4 and 5

Table 16.

Q4. Which one of the skills would you be interested more to learn if it is given separately? Tick
(O h T hbooankt ¢ FINHE 474 AT oohhd 0FSMA LOM: AGPTIC NM9° AT LAY/

Ne+HFE AL 10-?)

Interviewees’
identification

Reponses as transcribed from Amharic to English

Intr Al UI-2 001 Writing is my first choice
Intr Ed UI-3 002 Speaking
Intr Ey Ul-1 003 Speaking
Intr Gb 1-4 004 Speaking

Intr Ye Ul-1 005

I would choose two in this particular question, speaking first and reading
second. Because we have learned writing and spellings since our
childhood so we don’t have problems on this regard. Secondly it is the
same for listening as we have had experiences from our elementary
classes when our teachers made speeches for us and we often hear news
in radio and television so we don’t have problems. However, reading as |
observed from others, there are problems in pronunciations as we don’t
know how to read so | think it would be worthy if reading is taking into
consideration.

Table 17.

Q5. What were you expecting to learn when you first started learning English in Sandford?
(MA7L62CE AooEanl 1K, ¢ TINHE £7% oo®IC N TFEI°C/E ha@-/Ti@- 9°7 Aao®IC INC?)

Interviewees’
identification

Reponses as transcribed from Amharic to English

Intr Al UI-2 001

To improve on my general language usage.

Intr Ed UI-3 002

My expectation was to be able to be fluent in speaking within two years.

Intr Ey UI-1 003

| expected to be able to speak and write well.

Intr Gb 1-4 004

| expected to be able to handle my speaking skill.

Intr Ye Ul-1 005

Speaking of course!!
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Appendix 7: Interview Transcription 6 and 7

Table 18.

Q6. Did your expectations come true when you actually started learning?
NAZLECE aoIC hCaoCa/f N IAN PN®-Z/CMNPTN@7 ATV ATTN?)

Interviewees’

identification Reponses as transcribed from Amharic to English
Intr Al UI-2 001 Yes; | am using the language now.
Intr Ed UI-3 002 No, it’s only grammar | could say that | improved better but no on other skills

because the way these skills are taught is inappropriate. You are only asked to
make a speech based on your previous knowledge in front of the class and you
do that but you are not even given any correction for the mistakes you made on
your speech..that is it....

Intr Ey UIl-1 003 Yes, | noticed | improved on my writing skills as | was able to modify my CV. |
could also say no because it is only below 50% that | feel my expectations of
learning speaking and writing came true.

Intr Gb 1-4 004 Yes partially but not all in all

Intr Ye Ul-1 005 Yes: | felt my speaking ability was improved when | used it in the class practice. |
also use it for my work.

Table 19.

Q7. Do you know a student who dropped out from the English course at Sandford? If yes,

what do you think the reasons might be? ¢ 77415 £7% 19°VC+H7 NAILECE aoh A hfavl
NZA ALCM PM P9° @-P@/Em 1294 AN? £9° @-P/& aPy LRLmNF 9°TeF 97 AT
CSTAN NAV/T h0AY/  ONLAT?

Interviewees’

identification Reponses as transcribed from Amharic to English

Intr Al UI-2 001 Yes | know friends who dropped out from their course because their work
schedules didn’t fit to the class schedules.

Intr Ed UI-3 002 Yes | know friends who dropped out. They dropped out because their
expectations were not met.

Intr Ey UIl-1 003 Yes | know a friend who dropped out. She dropped out because of her personal
reasons.

Intr Gb 1-4 004 No, I don’t know

Intr Ye Ul-1 005 Yes | know a friend. She told me she has been attending here starting from
lower classes but had to stop because she was bored..she said the learning was
boring.
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