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Abstract

The main purpose of this study was to assess Students assessment practice in Private TVET
colleges in Majang Zone, Gambella regional state, the extent to which the assessment practice
aligned with the requirement of competence-based assessment. Mixed approach was used to
conduct this study. The study employed descriptive research design. Data were collected from 31
teachers, (20) administrators, 74 students, two college deans and two Zone Education Experts.
The instruments for data collection were questionnaire, interview and observation checklist. The
data were analyzed using frequency, percentage, mean and weight mean. The findings of the
study showed that the implementation of student assessment practice in light of the requirements
of competence-based assessment was low. Among the major factors encountered during the
implementation of student assessment were: Lack of technical support from Zone education
officials in line with assessment requirements, Lack of experience and understanding about
competence-based Assessment practice, Lack of students’ awareness about competence-based
assessment and Lack of teachers’ motivation and commitment towards competence-based
assessment. Finally, the recommendations were forwarded, Technical supports from Zone
education officials in line with assessment requirements was one of the major factors which
hinder the student assessment practice. The way of the Technical support and the number of
frequency giving technical support for college teachers and administrators do not match in the
study area and this affects the implementation of students’ assessment practice. The
implementers of technical support should see alternative solutions such as, the colleges deans
have invite ZEOE to give their teachers, providing teachers’ short term training about
assessment practice and generating internal income to requite experienced teachers. In addition
to this, government bodies and stake holders have be contributed to solve the lack of Technical

support from Zone Educational Office in line with assessment requirements.



CHAPTER ONE

Introduction

This chapter deals with background of the study, statement of the problem, objectives of the
study, significance of the study, Delimitation of the Study, Limitation of the Study and

operational definition of key terms.

1.1Background of the Study

Technical and Vocational Education and Training (TVET) provides trainees with the
technical skills applicable for the particular profession. In practice, different types of programs
were included under the umbrella of TVET, Such as Pre-employment, Upgrade training, Re-
training and Remedial. Pre-employment training TVET program is chosen for this study because
Pre-employment VET — prepares individuals for the initial entry into the employment. The
regular track of the TVET in Ethiopia falls under this category. The TVET sector in Ethiopia is
one of the main routes for many professionals to the world of work.

According to Getachew( 2016), TVET in Ethiopia offers training at five levels. Level I and 11
trainings are basic skills trainings programs and Levels I1I, IV and V are middle-level training,
which were TVET qualifications below a bachelor’s degree in which students who have
completed general education enroll. The level-based training is structured so that one level is
terminal and at the same times a step to the next level. Level I and Il training programs are also
part of the middle-level training. Students in each of level of a program pass through different

assessment practice.

Assessment  enhances learning, provides feedback about student progress, builds Self-
confidence and self-esteem, and develops skills in evaluation In addition, the effective learning
occurs when correspondence exists between teaching, evaluation, and results. Therefore, due to

its close relation with instruction and learning outcomes, assessment has a key role in learning.



Assessment is aligned with the process of teaching and learning, it will have "a positive effect
on students’ learning and their motivation (Javid , 2009). Assessments are currently used for
many purposes in the educational system an assessment’s effectiveness in improving learning

depends on its relationships to curriculum and instruction.

Educational assessment occurs in two major contexts. The first is the classroom. Here
assessment is used by teachers and students mainly to assist learning, but also to gauge students’
summative achievement over the longer term. Second is large-scale assessment, used by policy
makers and educational leaders to evaluate programs and/or obtain information about whether
individual students have met learning goals. The sharp contrast that typically exists between
classroom and large scale assessment practices arises because assessment designers have not
been able to fulfill the purposes of different assessment users with the same data and analyses.
To guide instruction and monitor its effects, teachers need information that is intimately
connected with the work their students are doing, and they interpret this evidence in light of

everything else they know about their students and the conditions of instruction.

The purpose of an assessment determines priorities, and the context of use imposes
constraints on the design, thereby affecting the kinds of information a particular assessment can
provide about student achievement. The first thing that comes to mind for many people when
they think of “classroom assessment” is a midterm or end-of-course exam, used by the teacher

for summative grading purposes (Science and Design of Educational Assessment, 2001).

According to Ibrahim & Ahmad (2014), Assessment Practice in TVET usually

has more than one Purpose and many interested parties. Assessment provides information that
can help improve students’ learning and help teachers in teaching. The role of classroom
assessment is to improve students’ learning and teachers’ teaching in order to ensure that
students reach their individual potential.

The vocational education and training have experienced a change in the emphasis from
curriculum content to outcomes or competencies. Assessment for Learning (AFL) is important
in education and it is one aspect of the process in competency based assessment. The purpose of

competency assessment is use appropriate methods to gather evidence of competence; interpret



the evidence against the competency standards; make a judgment to conclude competence; and
record and report the outcomes of the assessment to key stakeholders. The implementation of
the Competency Based Assessment (CBA) in vocational schools requires teachers to practice
Assessment for Learning.

According to (Teshome, 2015), Assessment is one of the professional competences with
which teachers need to be acquainted and through which the problems of educational programs
and reliable data about the status of an educational system can be obtained. It was also defined as
the process of gathering information from a variety of sources, using a variety of methods that
best address the reason for evaluation, and is contrasted with testing, which is limited to

administration and scoring of tests,.

According to Aytaged (2010), Teaching and learning are highly interwoven processes in
which their effectiveness depends on one another assessment informs how well the students
learn and how well the instructor is teachings and some of the major purposes of assessment
include assessing students’ learning, identifying students’ strengths and weaknesses, assessing
the effectiveness of a particular strategy, assessing and improving the effectiveness of curriculum
programs, assessing and improving teaching effectiveness, providing data that assist decision

making and communicating with and involving stakeholders.

According to Alemayehu (2010), competency based learning, derived from behaviorist
principles, defines skill as the ability to perform prescribed tasks with predictable accuracy.
Graduates from TVET programs have already started to sit for national standard qualification
examinations for certification. This mode of evaluation will shift the system from norm-to
criteria-referenced (achievement-based) examination, which is the right instrument to measure
how much the skill acquired corresponds to the job performed in the workplace, criteria
associated with each competency have to reflect both the level of acceptable performance and the
conditions associated with the performance. Outcome based training is based on identified

competencies needed in the labor market and is the final benchmark of training and learning.

Assessment is a process of gathering evidence, making judgments and drawing inferences
about student achievement and performance. According to Airasian( 1994) and Pellegrino,

Chudowsky & Glaser (2001) summarized the purposes of assessment as: promoting learning;



measuring individual achievement; and evaluating programs. Therefore the main concern of this
study is to investigate the Students Assessment practice in private TVET colleges at Majang

Zone, Gambella Regional sate.

1.2 Statement of the Problem

The ultimate purpose of assessment is to validate learning outcomes - be it for diagnostic
formative or summative purposes. The role of assessment in outcome-based education is part and
parcel of the aims of assessment in all its root models. Outcome based education however
highlights continuous and criterion-referenced assessment (Mitchell , 2000).Due to this reason in
outcome-based training and especially with training packages, the focus on outcomes rather than
inputs has been reinforced and assessment has become a major issue for practitioner (Hellwig,
2006 ). According to MoE (2008) Output quality of TVET delivery will be measured through a
process of learners achieved competence. This is done through occupational assessment, which is
based on the occupational standards. The practical assessment practices were having a gap in

private TVET colleges.

Although that was the case, in Majang Zone private TVET colleges, there were students’ assessment
practice problems such as, the awareness of students how assessments will take place and when
feedback of his/her progress in outcomes-based learning, Teachers’ classroom assessment aligned with
the requirement of competence-based assessment, planning to support associated with teaching and
learning, the planning of learning assessment, Identification of the student’s strengths and weaknesses
to support were the main observed problems . because of this problems students in private TVET
colleges at Majang Zone becomes careless and they consider assessments were nothing for their
learning out come and also they were not worry about competence outcome. The researcher was
motivated by the statements that the quality of Competence was being affected by assessment
practices. Therefore there was a need to explore the factors that influencing the competence of private
TVET colleges in Majange Zone. However the study wants to identify the factors that influenced the
existing assessments practices in the TVET colleges, in particularly private TVET colleges at

Majang Zone, Gambella Regional sate.



Basic research questions
The study attempts to answer the following questions;

1. To what extent are trainers aware of the characteristics of competence-based assessment in
TVET?

2. How do TVET teachers perceive the envisaged competence-based assessment to be practiced
in TVET colleges?

3. To what extent are teachers’ classroom assessment aligned with the requirement of

competence-based assessment?

4. What are the challenges encountered in the effective use of classroom assessment methods?

1.3 Objective of the Study

The study was having the following general and specific objectives;

1.3.1. General objective
General objective of this study is:

*To investigate the students assessment practices in private TVET colleges at Majang Zone,
Gambella Regional sate

1.3.2. Specific objectives
The Specific objectives of this study are:

* to assess how students perceive the prevailing classroom assessment practices in the private
TVET colleges

* to identify the major challenges encountered in the effective use of classroom assessment
methods.

* to assess teachers’ classroom assessment aligned with the requirement of competence-based
assessment.

* To assess the challenges encountered in the effective use of classroom assessment methods in
TVET colleges.



1.4. Significance of the Study

Student assessment is one of the most important parts of the teaching and learning process
that includes measurement, feedback, reflection and change so that the present study is mainly
driven by the wish to contribute to the understanding of the students’ classroom assessment
practice and taking this study will benefit stakeholders including policy makers, teachers,
students, college administrators, officials working on assessment and others. Moreover, the study
is significant in the following respects. It is believed that this study will provide valuable insights
for understanding students’ assessment practices. It is hoping that this study will add inputs for
the existing body of knowledge with respect to the students’ assessment practices. It will help

other researchers to conduct a study on this area with a wider awareness and greater depth.

1.5 Delimitation of the Study

It was useful to investigate the student assessment practice in private TVET colleges, at
Gambella Regional state or in different parts of the region, because the most reliable and valid
information may be found, if the research study includes a Regional context rather than a specific
Zone. However, the boundary of this study was delimited both in scope and depth. The study
was restricted to treat the student assessment practice in private TVET colleges in Majang Zone.
Because of time and financial limitations this study does not include all private TVET colleges
which were found in the Gambella region. This study was delimited student assessment practice,

considering the two (Ethio-grand and Durman) private TVET colleges in Majange Zone.

1.6 Limitations of the study
« Even though this research was carefully designed and planned, there were certain

limitations that limit the researcher. Limitations were those conditions beyond the
control of the researcher that may place restrictions on the conclusions of the study

and their application to other situations.
The following are some of the major limitations of the study:
« Limitation of financial sources,

» lack of Some colleges’ stakeholders interest to give data,



« Time and other resource materials limit the study.

1.7 Definitions of Key Terms

Practices: performing students’ assessment (SA) activities.

Assessment: defined as “a systematic process for gathering data about student
Achievement,(Javid,2009)

Classroom assessment: - is a process of collecting information on the progress of students
learning using varieties of tools such as tests, exams, observations, projects, assignments,

portfolios and others.

Technical Vocational Education and Training (TVET): any educational training and leaning
activity leading to the acquisition of knowledge, understanding and skills which are relevant for
employment or self-employment.

Perception - a particular way of understanding or thinking that teachers about student assessment
practice

1.8 Organization of the study

The study has five chapters. Chapter one includes introduction, background of the study,
statement of the problem, objective of the study, significance of the study, delimitation of the
study, limitation of the study, definition of key terms and organization of the study. Chapter two
includes Literature Review: Conceptual framework, Classroom Assessment, Peer-Assessment,
Theoretical framework, Behaviorisms. Chapter three is about the research methodology which
reports the research design, source of data, sampling design, instrument for data collection,
procedures of data collection, method of data analysis and ethical consideration. Chapter four
presented presentation and analysis of data. Chapter five includes summary of the major

findings, conclusion and recommendations.



CHAPTER TWO

Review of related Literature

This part of the study focused on the different literatures regarding assessment and its practice. It
has two parts namely conceptual framework and theoretical reviews. The conceptual framework
reviews the concept of assessment and its dimensions. The theoretical part focused on literatures
that were concerned with the ideology of student assessment. In this portion of the literature
review, theories regarding assessment, purpose of student assessment and practice were

addressed.

2.1 Conceptual framework
According to Ibrahim & Ahmad (2014), Vocational education and training have experienced a

change in the emphasis from curriculum content to outcomes or competencies. There is a
general agreement that at a minimum, competency assessment should clearly define the
purpose of the assessment; use appropriate methods to gather evidence of competence;
interpret the evidence against the competency standards; make a judgment to infer

competence; and record and report the outcomes of the assessment to key stakeholders.

Technical and vocational education and training (TVET) professionals will need to develop,

adapt or redesign strategies to address the needs of workers and society.



Fig 1: The assessment and reporting process: The importance of evidence.

The flow chart illustrates the central position that evidence has within the assessment and
reporting process. The purpose of the assessment and the stakeholders’ identified in the
reporting requirements will define the type of evidence that needs to be collected, which, in

turn, influences how assessors use and interpret the information to make judgment.

2.1.1 Concept of Assessment

According to Javid, (2009), Assessment labeled as the outcome of the 20th century, has been
defined variously in the literature. Assessment defines as a student learning and a systematic
process of collecting information about student progress towards the learning goals. Assessment
is the process of collecting, synthesizing, interpreting, and using qualitative and/or quantitative
information for making educational decisions about students, curricular and educational policy.

According to Ibrahim & Ahmad (2014), Assessment Practice in TVET provides information
that can help improve students’ learning and help teachers in teaching. The vocational
education and training have experienced a change in the emphasis from curriculum content to
outcomes or competencies. Assessment for Learning (AFL) is important in education and it is
one aspect of the process in competency based assessment. The role of classroom assessment is
to improve students’ learning and teachers’ teaching in order to ensure that students reach their
individual potential.

The purpose of competency assessment is use appropriate methods to gather evidence of
competence; interpret the evidence against the competency standards; make a judgment to

conclude competence; and record and report the outcomes of the assessment to key



stakeholders. The implementation of the Competency Based Assessment (CBA) in vocational
schools requires teachers to practice Assessment for Learning.

According to Teshome\( 2015), Assessment is one of the professional competences with which
teachers need to be acquainted and through which the problems of educational programs and
reliable data about the status of an educational system can be obtained. It was also defined as the
process of gathering information from a variety of sources, using a variety of methods that best
address the reason for evaluation, and is contrasted with testing, which is limited to
administration and scoring of tests.

According to Askalemariam( 2015), Assessment is seen as a vital and essential ingredient for
effective teaching and learning since it gives students guidance on their performance and
contributes to improve the learning process. It also provides feedback on students’ progress over
a period of time so that any errors or learning difficulties can be identified and corrected. It is
shown that classroom assessment is a fundamental aspect of the teaching and learning process,
and that when it is integrated in to classroom practices substantial learning gains can be
achieved. Moreover, most research evidences the effectiveness of assessment for learning to
improve students’ learning, particularly in science education and the word of substantial learning
gains are possible when teachers introduce assessment for learning into their classroom practice.
Assessment is the process of gathering, interpreting, recording, and using information about the
pupils’ response to educational tasks (Lambert & Lines, 2000). It becomes a helpful and
constructive tool when the information derived from it is used to adapt and modify the applied
teaching and learning techniques.

Assessment has a fundamental role in providing information to help students, teachers,
administrators, and policy makers arrive at decisions. Assessment is closely interrelated to
feedback and the effectiveness of each one relies on the other. Assessment is still the most
influential factor in formal education and, if not approached properly, may undermine the
positive aspects of both the teaching and learning process. Although tests and examinations are
considered as one way of assessing, assessment does not mean testing. There is an obvious
distinction between assessing and testing students’ performance. tests or examinations determine
clearly whether they are being used for assessment or testing. Assessments are designed to check
whether or not the stated objectives of the course have been reached and to measure the degree

of success of students’ achievements and abilities.

10



2.1.1.1 Classroom Assessment
Classroom Assessment is the observation of students in the process of learning, the collection of

frequent feedback on students’ learning, and the design of modest classroom experiments that
provide information on how students learn and how students respond to particular teaching
approaches and the classroom assessment helps individual college teachers obtain useful feedback
on what, how much, and how well their students are learning, (Robert, 2005). Classroom assessment
includes a variety of activities, tools and procedures for collecting and interpreting written, oral, and
other forms of evidence on student teaching (Khalouf, 2008). Assessment is defined as “a
systematic process for gathering data about student Achievement,” is an essential component of
teaching (Dhindsa, Omar, & Waldrip, 2007).
2.1.1.2 Peer-Assessment

Peer-Assessment was investigating students’ perceptions of peer evaluation and teachers’ role in
seminar discussion. The students viewed the experience of peer evaluation as enhancing their
confidence and providing them the opportunity to exercise power of making judgments about their
peers (Javid, 2009).

2.1.2.1 The concept of assessment to Ethiopian TVET

The Ethiopia TVET strategy (MOE, 2008) maintains that TVET quality and relevance should
be enhanced through making the system outcome based. By “outcome based” the strategy
implies that the training received in TVET should be measurable according to the skill
assessment based on the occupation standards. This “outcome-based” measure is not to be
confused with the measures of the final labor market outcomes of the graduates, such as wages
and employment.

Occupational standards are the competencies needed to be considered qualified for a certain
field. The government of Ethiopia plans to develop occupational standards for all occupational
fields. Occupational standards are developed at the national level.

The federal TVET agency is responsible for organizing, facilitating and endorsing the
occupational standards. In order to develop these standards, the Federal TVET agency is tasked
to form expert panels for standard setting and to consult the international occupational standards.
Identifying the clustering of occupations is conducted through cooperation with the Ministry of

Labor and Social Affairs and the Civil Service Agency. Occupational assessment takes place in

11



designating or accredited public or private centers (MOE, 2008). The TVET graduates have the
option to go through official assessment of their Skills. Currently the assessment is done for key
competencies only. It appears that most graduates currently do not get assessed. Assessment can
provide a framework for sharing educational objectives with students and for mapping their
progress. For these reasons there is strong support for assessment to be part of the learning
process.

According to OECD (2013), another important distinction has traditionally been made
between internal (school based) assessment and external (standardized) assessment. It is
important to note that both internal and external assessments may be used in a summative or
formative way.

* Internal assessment, or school-based assessment, is designed and marked by the students’ own
teachers, often in collaboration with the students themselves, and implemented as part of regular
classroom instruction, within lessons or at the end of a teaching unit, year level or educational cycle.

» External assessment, or standardized assessment, is designed and marked outside individual
schools so as to ensure that the questions, conditions for administering, scoring procedures, and
interpretations are consistent and comparable among students OECD (2013) cited, (Popham, 1991).
External assessments may be applied to a full student cohort or only in some schools and classrooms
(for example, on-demand assessments that schools can use to measure their own progress and
benchmark themselves against national averages). In practice, however, the distinctions between
internal and external assessments are not always so clear-cut. For example, there are also hybrid
forms of assessment that are developed externally but implemented and marked internally by the
students’ own teachers.

The nature of assessment influences what is learned and the degree of meaningful engagement
by students in the learning process. It has its Quality assessment: such as allow all students to
achieve. considered during the design of the teaching and learning task, integral to the teaching and
learning cycle, opportunities for students to show the extent of their learning, shows performance
and individual progress, allows measurement of learning gain, informs, monitors and progresses
learning, designed with the learners, the learning goals, curriculum outcomes and the teaching in
mind , strong validity and reliability, inter-rater reliability when evaluated and the benefits of the

program and the curriculum through student growth.
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2.1.3 Types of Assessment

There were two models of applying assessment in the education; summative and formative
assessment. They were functionally based on the course content. Assessments are designed to
check whether or not the stated objectives of the course have been reached and to measure the
degree of success of students’ achievements and abilities. Good assessments have positive

influences on the instructional process.

2.1.3.1 Summative Assessment

Summative assessment normally takes place at the end of courses summative assessment is
considered to be undertaken at the end of a course or program of study in order to measure
students’ performance (Torrance & Pryor, 2002). Summative assessment serves to inform an
overall judgment of achievement, which may be needed for reporting and review (lack, 1999).
Summative assessment is a tool designed to observe students behavior and produce data that can
be used to draw reasonable inference about what students know (Khaloufa , 2008).

2.1.3.2 Formative Assessment

Formative assessment is defined as any task that creates feedback for students about their
learning. It is an ongoing assessment based on how well students fulfill learning, and engages
students improving their learning. It differs from summative assessment in what it seeks to
achieve academic performance. Purposes of formative assessment are: Motivate students to be
more engaged in learning; Help students develop positive attitudes toward a subject; evaluate the
effectiveness of instructional strategies; give students feedback about what they know and can do
and identify if students have mastered a particular concepts or skill in the standard (Khaloufa,
2008).

2.1.4. TVET Teacher training in Ethiopia

Teachers training in Ethiopia emphasize the acquisition of subject knowledge with little
emphasize given to create an understanding and skill in the use of pedagogical approaches which
encourage students to venture in to areas of higher order thinking. In the Ethiopian education and
training policy it was mentioned that the primary reason for the poor quality of education in the

past was the training as well as the overall attitude towards teachers. In order to correct this

13



unacceptable situation profile that teachers at every level must fit has been determined; teacher
training institutions have been strengthened and enriched; and teacher promotion scale have been

set and are under implementation.

According to Gelbal & Kelecioglu(2007), Assessment of student achievement using
traditional assessment methods is usually more focus is placed on the product than on the
teaching process, for this purpose greater emphasis is placed on multiple choice and short-answer
tests and written and oral examinations. Alternative assessment methods, allow students to be
actively involved in the assessment process, analyze their own learning styles and thoughts, learn
to assess themselves and take responsibility. Classroom assessments made by teachers are
gaining importance. Classroom assessments are a powerful direct influence on learning and
motivation Classroom assessment a process that shows what is really learned, what the students
know, how effective the teacher is and helps the students to show the depths of students’
understanding and tendencies. Classroom assessments designed to support teachers' decision-
making processes in teaching and learning in many ways allow the accurate and appropriate

information to be gathered.

The literature on classroom assessments presents various classifications of assessments,
organized in terms of being carried out before teaching, during the course of teaching, and after
teaching. According to Michael.G(2017) competency based standards are the attitude, skills and
knowledge (ASK) competency model was applied, as one of the most common and accepted

frameworks.

According to Irina & Pramila (2012, P.19), “TVET strategy documents acknowledge that the
shortage of teachers/instructors is one of the obstacles in TVET expansion in Ethiopia. Because
of the low reputation of this profession, the quality of the TVET instructor pool suffers (MOE,
2008).

The constraint on the supply of TVET instructors is particularly severe at the higher levels
of TVET. The students that complete TVET Level 4 and have their assessed have an option of
receiving additional pedagogic training. After receiving this training, they are qualified to teach
TVET levels 1 and 2. Such instructors are called C level instructors. After having been qualified

as a level C instructor, an individual can go on to the special teacher training institutes for 3to
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4 years to become B level instructor. The highest Instructor level is A, and these instructors
are qualified to teach at any level. Clearly, examining the constraints here must be part of the

overall strategy in improving TVET education in Ethiopia.

2.2 Theoretical framework
2.2.1 Behaviorism

Behaviorism is a world view that assumes a learner was essentially passive, responding to
environmental stimuli. The learner starts off as a clean slate (i.e. tabula rasa) and behavior is
shaped through positive reinforcement or negative reinforcement. Both positive reinforcement
and negative reinforcement increase the probability that the antecedent behavior will happen
again. In contrast, punishment (both positive and negative) decreases the likelihood that the
antecedent behavior will happen again. Positive indicates the application of a stimulus; Negative
indicates the withholding of a stimulus. Learning is therefore defined as a change in behavior in
the learner.

According to Askalemariam,(2015),Behavioral theory emphasis on the observable behavior
and the power of external environment to determine what is learned rather than the individual.
For them, the learning environment is the determinant factor for learning, it view learning as
what is brought through stimulus and response association and the complex associations between
response and stimulus are built up through the teaching inputs. According to, Geberew, (2014)
expressed that the traditional concept of assessment is heavily influenced by conventional
theories such as the behaviorist learning theory, objective and standardized testing and testing
being separated from instruction.

2.2.2 Learning oriented theory

Acording to Moges,( 2015),learning-oriented assessment environment focused on classroom
assessment practices that enhance students learning and mastery of content materials such as
asking students moderately challenging assessment tasks, communicating with them clear
assessment standards and criteria, giving them opportunities to improve their performance, and
providing them informative assessment feedback. Learning Oriented Assessment (LOA) is a
systematic approach to uses formal and informal assessment to:

-help teachers and learners to plan learning more effectively measure progress
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-identify areas for improvement and deliver measurable improvements.

Learning Oriented Assessment provides a clear structure for integrating in-course tests, public
examinations and less qualitative observations of learners. It helps plan course objectives and to
ensure that lessons and study outside the classroom directly contribute to the achievement of
each learners’ personal objectives.

Learning Oriented Assessment is that it integrates these two forms of assessment often
referred to as formative and summative assessment and provides a structured approach to
collecting and using evidence from tests and from the classroom. Learning Oriented Assessment
aims to deliver measurably better results for learners, while reducing teachers’ workload and
their need to improvise methods for managing evidence of learners’ progress. Learning Oriented
Assessment also aims to give learners more independence to plan their own learning based on
reliable evidence, and to set and achieve their own goals. It helps them to achieve more effective
skills and to approach formal qualifications with greater confidence. In Learning Oriented
Assessment, learning is identified as a partnership between the teacher and the learner. The
learners are encouraged to take responsibility for their learning and progression. This means
learning objectives need to be clearly signposted so that learners can reflect and assess their own
performance, and assess their partners’ performance. LOA means that the class works
collaboratively with a clear sense of purpose and direction towards the achievement of learning
objectives. The goal in Learning Oriented Assessment is to encourage teachers to consider the
assessment potential of the tasks they include in their lessons. The LOA lesson plan takes the
teacher a step beyond selecting and sequencing tasks. From an LOA perspective, the teacher will
also be thinking about the pedagogical merit of every task, which will include how they might
assess and respond to the learners’ task performance in the training relative to identified learning
objectives Hellen Atim, (2012). One of the favorite checkmarks on college applications for
admissions directors to see is "first generation college student.” Much energy and money is spent
on outreach to this portion of the applicant pool as schools seek to diversify their student
population and give bright students from families with no history of college degrees the chance
to aspire to something bigger and better than their parents may have. Along with opportunity,

there are challenges for first-generation college students.
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2.3. Empirical Findings on student assessment

In practice, teachers' beliefs and understandings have potential to contribute to enhance learning.

Literature on indicates a strong link between teacher professional development and quality of
education which especially in the areas of teachers' beliefs and practices, students' learning and
on the implementation of educational reforms. One of the most important and significant
developments in TVET, was the development of Competence Based standards to support the
design of training programmers and curricula.

The National Vocational Qualifications is the qualifications which assess someone’s
competence in a work situation and they are based on national occupational standards (levels).
The NVQ is created mainly with the objective to promote and develop the proposals for
integration of vocational training with the assessment and certification of the corresponding
professional competencies. Competency-based assessment is not a set of examinations as the
traditional assessment; it is the basis for certification of competency and it is carried out as a
process in order to collect evidence about the performance and knowledge of a person with

respect to a labor competency standard.

2.3.1. Collaborative Assessment of Student Work

When teachers collaborate to plan, design and deliver assessment; and have opportunities to
compare and discuss students’ work, they improve their understanding of learning goals and
assessment criteria; and develop greater insight into where students are at in their learning. All
assessment information about students should form a continuous feedback loop to the teacher.
Student assessment information tells leaders what teachers in their college need to learn to make
a difference to student learning outcomes, provide opportunities for teachers to develop their
understandings of cross-curriculum priorities and general capabilities, and to work
collaboratively to include these in assessments that improve and expand their knowledge of the
capabilities and progress of each learner. Teacher understanding and use of formative

assessment practices to inform their own teaching practice.
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2.3.2. Perception and awareness about students’ assessment practice in TVET
colleges

Perception is the way of understanding based on previous experience and previous knowledge
and expectation. it is described as a clean of any input based on one's belief. The perceptions of
students and teachers regarding TVET have serious implications for the quality of the training
because perception influences the motivation and commitment to learn and teach (Getachew,
2016).

Perception is a process that filters stimulus based on perceptual factors such as previous
experience, knowledge, personal need and choice. The filtered stimulus will be interpreted with
relation to the previous experience and assimilated or accommodate to person's schema or
rejected. Function of the assessment is understood as a process that should be used before, during
and after teaching in order to identify the weak and strong points of students and to support the
learning process by making necessary adjustments in teaching (Abell & Siegel, 2011; Shepard,
2000).

According Acar-Erdol.T & Yildiz.H (2018) shows that the assessment methods used by
teachers in the classroom is significantly affect the academic achievement, motivational beliefs,
classroom teaching activities, and self-regulation skills of students. Therefore, the teacher factor
has an important place in the classroom assessment process; that is, teachers' attitudes,
tendencies, perspectives on teaching, beliefs about the teaching-learning process, and knowledge

and skills about assessment play an important role in classroom assessment practices.

According to Kumsa (2018), low awareness of instructors participating in Competency based
education curriculum development and challenges in curriculum design that is supposed to be
responsive to Competency based education. There is mismatch between what is intended, skills

required, and the person’s actual skills.

2.3.2. Factors Affecting the Student Assessment practice

According to Sharon (2019), there are five Big Challenges for First Generation College
Students One of the favorite checkmarks on college applications for admissions directors to see
is first generation college student. Much energy and money is spent on outreach to this portion of

the applicant pool as schools seek to diversify their student population and give bright students
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from families with no history of college degrees the chance to aspire to something bigger and
better than their parents may have. Along with opportunity, there are challenges for first
generation college students. Lack of Knowledge about the Parents and family who went to
college has sufficiently of information and lots of stories about their college experiences to share
with their children. Though many things may have changed since they were in School, the
essential process of leaving home, living in a dorm and being responsible for oneself is the same.
For first generation college students, that information is simply not available.

The motivation to attend college when neither parent has done so is far less as well. Leaving
family behind to attend college far from home isn't easy for any freshman student, but for first
generation students, homesickness and loneliness are often intermingled with guilt. Especially
for students from immigrant families who are sometimes the sole English speaker in their
household, there can be the unnerving and difficult feeling that they have abandoned their
family. As with all college students who leave home, finding new friendships and relationships
at college is an important part of integrating into campus life. First-generation college students
often need advice on how to handle this kind of pressure, and many times they have to decide
what and whom they must leave behind.

According to Sharon(2017) cited( The New York Times), there are many ways that first
generation, lower income students are left out of the college experience. Because performing and
social life can cost a lot of money, this can add to the feeling of being an outsider, especially at
smaller colleges in more distant locations where alternative activities are not available. Lack of
support from family and friends at home, as compared to other students around them, can make
First Generation College students feel abandoned and without the help they may need to stay the
course. To be fair, those who did not attend college may not understand the pressures and
concerns these students are facing and may not know the right words to say to keep them on
track and focused. One of the important aspects of any college campus is how it welcomes new
students and what opportunities there are for getting involved on campus.

This is particularly important for first generation students, who may be far from home for the
first time in their lives. Before deciding upon a school to attend, college applicants should make
a point of visiting the campus and getting a feel for the atmosphere, the demographics, and the

overall environment to see what a typical day on campus is like. The difficult task of achieving
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education and training quality in developing countries requires reforming the education and
training system. In such a reform, there is a need for designing and implementing concrete
interventions or system that take learning outcomes and competence as central elements of not

only curriculum design and delivery, but also assessment and certification of competence.

Assessment of learning outcomes is also promoted in other literature that views assessment
as a tool that influences instruction-learning and educational effectiveness. Before the
introduction of the 2008 TVET reform, Technical and Vocational Education and Training.
According to Atakilt, Worku and Melese (2016, as cited in MoE, 2008 ), TVET in Ethiopia
suffered from poor quality in most TVET programs and from absence of a system for a
Systematic and independent assessment and recognition of competence that is obtained through
formal, non-formal and informal learning and training). the national TVET strategy envisaged
the design and implementation of various interventions: a national qualifications framework for
TVET (ETQF); occupational standards (OS); accreditation system; rearrangements in TVET
management and financing; modularization of curriculum; reorganization of instruction-learning;
and, introduction of a competence-based system for the assessment and certification of
competences. With respect to assessment and certification, the national TVET strategy envisages
that occupational (competence or standards-based) assessment will be conducted internally by
TVET institutions and externally by accredited assessors in accredited assessment centers in all
occupational qualifications at all levels of the ETQF. External assessment will be followed by
certification upon passing the assessment. The strategy stipulates that TVET authorities at
Federal level are responsible for designing and regulating the system while TVET authorities at
regional state level are responsible for ensuring proper implementation of the system by state
TVET centers of competence (Atakilt, Worku & Melese, 2016).

The occupational assessment and certification instruction requires that the competence
requirements in the different qualification levels of the country’s vast occupational
classifications shall be the basis for the assessment and certification in all industry sectors. The
directive also requires that assessment should be more practical rather than being only theoretical
and should integrate knowledge, skills and attitudes. In the directive, certification is defined as a
formal process of recognizing that an individual is qualified in terms of the required knowledge,

skills and proper work attitudes based on the occupational standards. Competence is expected to
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be the main criteria against which assessment and certification will be effected. according to
Atakilt, Worku & Melese (2016), that practical assessment (as compared to classroom
examination) is not only time consuming and labor-intensive, but also requires standardization of
observation and development of reliable and valid assessment tools and the problem created in
keeping the balance between national standards for assessment and local need for flexibility. In a
study entitled ‘trends and issues concerning TVET, Increasing awareness on the importance and
the demand for assessment, accessibility of assessment service has emerged as key challenge.
Assessment or test centers tend to delay assessment in certain occupational fields when the

trainees/candidates who register to take the assessment are few in number.

Quality of the external assessment system is another key challenge due to inadequate technical
and Technological competence of assessors; gaps in quality of assessment instruments;
inadequate capacity of assessment/test centers; and, limited linkage and cooperation with
productive sectors. The key informants indicated that there have been some claims against

assessors and its root cause are attitudinal problem.

The challenge in implementing the dual system is that a company has to be convinced that
participating in the apprenticeship system is eventually to its own benefit. The firm may resist
the apprenticeship arrangement because training is expensive. Trainees need to be supervised
and have to operate expensive equipment. In addition, trainees may be thieved by other
employers after they graduate. This presents a classic coordination problem, where every firm
could possibly benefit if the entire labor force is more skilled as a result of the training. However
every firm prefers that the training is done by somebody else. Coordination problems of this type
are of course at least part of the justification why separate TVET institutions exist, as opposed to
the training being done by the employer. Institutional or public provision of TVET attempts to
tackle this coordination problem, but cannot entirely escape it if the firm based training is
desired-the coordination problem re-emerges in a different guise (Irina & Pramila , 2012).
According to Getachew (2016, p.38), “Teachers were teaching in the non-competence-based
curriculum considered as “input-based” with traditional delivery practices” it may one of a
challenges teachers to implement competency based student assessment practice. Many teachers
were trained to teach in “time-and-calendar-dominated programs, which are not in line with the

main principle of the competence-based approach.
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CHAPTER THREE

Research Methodology

In this chapter, the research approach and design, research methods that will be suitable for the
topic were presented. It also described the sources of data, Instruments and data collection

method, Sample and Sampling techniques, and Method of data analysis.
3.1. Research approach and Design

This study used a mixed design. This method intentionally combines; integrate quantitative and
qualitative approaches as components of the research (kumar, 2011). The use of these
approaches can occur at different points in the research process. The purpose of mixed methods
research is to build on the interaction and strength that exists between quantitative and qualitative
research methods to understand a phenomenon more fully than is possible using either
quantitative or qualitative methods alone (Creswell, 2009). To assess the current student
assessment practice, descriptive survey were used. It is appropriate to describe condition that
exist, opinions that are held, and processes that are going on and trends that are developing (Best
& Kahan,2005). The qualitative approach is incorporated in the study to validate and triangulate
the quantitative data, because it needs more time and experiences.

3.2. Sources of Data

Both primary and secondary data source were used in this study. The primary sources of data
were college deans and other college administrators, teachers, students and Zone education office

experts. The secondary data were obtained from the TVET college documents.
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3.3. Sampling Design

In Majange Zone, there were two private TVET colleges, Dorman TVET College and Ethio-

Grand TVET College. Two TVET colleges were involved in this study. In this study , Two(2)
college deans, twenty(20) college administrators, thirty one(31) college teachers, seventy four
(74) third year students, two(2) zone education quality experts, a total of one hundred twenty
nine(129) population were participate in this study.
From each private TVET colleges administrators, TVET teachers and students were selected in
random sampling technique to give equal chance of being included in the study for both colleges.
The two college deans and two ZEQE were selected for interview by purposive sampling
technique.

Moreover, from Dorman college; 10 administrators and 15 teachers were select in random
sampling technique and 30 third year students were select in quota sampling technique and also
from Ethio-Grand college; 10 administrators and 16 teachers were select in random sampling
technique and 34 third year students were select in quota sampling technique. From each private
TVET colleges the deans (two deans) and the 2(two) ZEQE were selected by purposive
sampling. Generally, the study considered a total of 129 participants. Out of these, 31( 70%)
were teachers, 20(70 %) were administrators and 74 (10%) of third year students were selected
for the questionnaires by simple random sampling technique and for students by using quota
sampling technique from each TVET college and two (100%) college deans, and two(50%)

Zone education quality experts were including in the study.
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3.4 Instruments of Data Collection

The tools of data collection to be used in this study were questionnaires, Interview, observation

check list, and document analysis.

3.4.1.1 Questionnaire

The same Questionnaire was prepared for college administrators, teachers and students
accordingly in Amharic and English languages based on the respondents’ skill. The
Questionnaire was close-ended and for each questions used a five-point Likert rating scale
categories, namely: Very High (5), High (4), medium (3), Low (2) and Very Low (1). The
questionnaire has two parts: the respondents’ personal characteristics and items relevant to the
student assessment practice. The questionnaires were prepared in English and Ambharic

Languages.

3.5.1.2. Interview

Interview is useful instrument to generate often important and crucial information. According to
Best, J.W., & Kahan, J.V. (2003) interview permits the exploration of issues, which might be too
complex to investigate through questionnaire and also justified as it allows better chance to
explain more explicitly what the respondent knows on the issue. Interview was conducted with
deans and Zone Education Office Experts to get reliable information about the Student
Assessment Practice. The interview questions were prepared in English and Amharic language.
The interviews were conducted in the colleges and ZEO with respective interviewees and took in
average about 40 minutes. Responses were captured through written notes.
3.5.1.3. Observation checklist

It was important to observe the classroom assessment and teaching learning process, the
assessment documents and to find out the problems that face for the student assessment practice.
The observation was conducted in two (2) TVET colleges’ facilities and 8(eight) teachers
document of the student assessment recorded were observed. The Based on the requirement of
the observation checklist the data were collected. The observation was conducted by the
Researcher and the observation was conducted in the colleges and took in average about 30

minutes for each observed teachers.
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3.5.2 Procedures of Data Collection

To ensure the quality of data, the questionnaire was revised based on the comment of the advisor
and got comments from colleagues with MA degree about the statements and grammatical errors.
Then, the colleges were approached with a supportive letter from the university written for the
cooperation of the relevant authorities in the area of the study. After getting permission,
explanation on the purpose of the questionnaire was given to the respondents. After getting their
willingness to participate, the questionnaire was distributed to the students and teachers available
in the colleges during the data collection period. The questionnaires were distributed by the
researcher in person with the support of teachers and students in the respective colleges.

3.6 Methods of Data Analysis

At the end of data collection, the response were analyze in both quantitative and qualitative data
were encoded and in a table. The quantitative data were entering in to SPSS version 20 software
data and the result of observation check list analysis in table form. The data from teachers,
college administrators’, students’ were analyzed in descriptive statistics, namely, percentage,
frequency, mean and Weight means to check the difference between response of the respondents
about the Student assessment practice and its problems. The response obtained through interview

was presented in a narration form.

3.7 Ethical Consideration

To conduct the study, a written supportive letter for the area of the study was obtained from
the department of Curriculum and Instruction. Then after, to move the Majang zone educational
office for purpose of the study and to get their willing, then the researcher went to the study area
and contact the colleges deans, Colleges administrators, teachers, students to get their willing and
interest and to give information about the purpose of the study then to arrange the convenient
time to the questioner and interviews. Finally, 1 were informed the information, all the data

obtain was use only in the research purpose.
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CHAPTER FOUR

PRESENTATION AND ANALYSIS OF DATA

The main objective of this study was to assess the students’ assessment practices in private
TVET colleges at Majang Zone, Gambella Regional sate. The main focuses were investigating
on the Colleges to implement class room assessment, to Assess the awareness of students,
teachers and their administrators’ on the implementation of the students assessment practices ,
and to identify the understand of the College deans and Zone education experts about the
implementation of class room assessment. To this end, the researcher used three main research
tools (questionnaire, observation check list and interviews). The use of different tools helped in

triangulating the findings obtained.

4.1 Characteristics of the respondents

Different groups of respondents were included in the study to diversify the sources of
information. The characteristics of the respondents were represented in the following tables.

Table 1:- The characteristics of the respondents (teachers, administrators and experts)

No. Item Category | Respondent Total
Teachers Administrator | ZEE College
deans
N | % N % N | % |[N |[% |N %
1 Sex M 24 | 77.4 11 55 100 | 2 100 | 39 70.91
F 7 226 9 45 - |- - - 16 29.09
2 Age 20-30 25 | 80.64 16 80 - - 2 |100 |43 78.18
31-40 5 16. 13 4 20 1 |50 |- - 10 18.18
51-60 1 1323 - - 1 |50 |- - 2 3.64
>61 - |- - - - |- - - - -
3 Education Dip 19 | 61.3 11 55 - - - - 30 54.54
back ground | BA 12 | 38.7 9 45 - 2 100 | 23 41.8
MA - - - - 2 | 100 | - - 2 3.64
4 Work <5 24 | 774 14 70 - |- - - 38 69.09
experience 6-10 5 |16.13 5 25 - 2 100 |12 21.82
11-15 - |- 1 5 - |- - - 1 1.82
16-20 2 |6.45 - - 1 |50 |- - 3 5.45
21-25 - - - - 1 |50 |- - 1 1.82
>26 - |- - - - - -- - -
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As we observed form Table 1 above, 70.91% of the majority respondents were male whereas
29.09% were female. Age wise, 78.18% of the respondents were in the age range of 20-30 ,
18.18% of them were in the age category of 31-40 and3.64% of them were in the age category of
51-60. Regarding educational level 54.54% of the respondent were in diploma level, 41.8% of
them were in degree (BA) level and 3.64 % of them were master degree (AM) level. The work
experience,69% of them were have less than five (<5)year work experience, 21.82% of them
were have work experience in the interval of 6-10, 5.45 % of them were have work experience in
the interval 0f16-20 and 1.82 % .f them were have work experience in the interval of 11-15 and
21-25.

Table 2:- The Characteristics of Students respondents

R |T. | Sex Age Duration of college

M F 17-19 | 20-22 23-25 | >26 L.1 L. | LHI L. lv

N{% |N[% | N[% |[N|% [N % |[N|% |N|% N{% N|% |N|%

S |7414|59. |3 |40. |2 |27. |5 |67. |3|4 |11 |-|-|-|-|71]10]|-]-
t 4 |46 |0 |5 |0|03 |0 |57 05 35 410

Key: Re= Respondent, St= Students, m=male, F=female, L.I=Level one, L.II= Level two,
L.111= Level three and T. No. = Total Number.

As we observed form Table 2 above, 59.46% of the respondents were male whereas 40.54% of
them were female. Age wise, 67.57% of the respondents were in the age range of 20-22, 27.03 %
of them were in the age category of 17-19, 4.05 % of them were in the age category of 23-25 and
1.35% of them were in the age category of greater than twenty six(>26). Regarding the

Respondent Duration of college 100% of the respondent was in level Liii.
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4.2.1. Perception of teachers, administrators’ and students on students’
assessment practices

The major sources of data for this study were teachers, administrators’ and students who actually

engaged in the student assessment process. Their responses are presented in the following tables.

Table 3: Teachers’, students’ and Administrators perception on students’ assessment

practice
Item Re | Scale
v. High High Medium Low v. low X W.X
F|% F % F | % F | % F %
Competence-based T 2165 |6 194 |7 226 |10 {323 |6 194 | 255
assessment is easy to
implement in the S 3141 12 |16.2 |24 (324 |24. |324 |11 |149 |262 | 2.82
classroom/lab/workshops; Ad 5 | 25 5 25 2 110 7 35 1 5 3.3
it is appropriate for TVET.
Competence-based T 010 3 9.7 11 | 355 |7 22.6 |10 32.3 | 2.23
assessments are time taking,
so not useful for TVET S 1|14 7 9.5 28378 |25 |338 |13 |17.6 |243 | 25
students’ assessment practice. Ad 115 6 30 7 35 3 15 3 15 585
Competence-based T 2|65 7 226 |6 |194 |7 226 |9 299 | 181
assessment requires much
resource, so it is costly for S 3141 12 |16.2 |24 (324 |24 |324 |11 |149 |223 | 219
TVET colleges and thus be =g ——7150 (7 [35 |3 |15 |5 |25 |255
avoided.
Don’t prefer competence- T 41129 | 2 6.5 11 1355 |4 129 |10 323 |265 | 2.83
based assessment as it creates
burden on the trainers. S 4 154 6 8.1 14 1189 |32 |433 |18 |243 |245
Ad |6 |30 2 10 7 |36 4 20 1 5 3.4
The current assessment T 61194 |6 194 |2 |65 8 258 |9 29.0 | 274
practice in my college is
. . S 7195 8 108 |13 176 |29 |39.2 |17 |230 |219 | 278
aligned with the
assessment approach Ad |6 |30 2 10 7 135 4 20 1 5 3.4
envisaged in TVET policy.
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Key: Re= Respondents, T=Teachers, S= students, Ad=administrators, x=means of the respondents and
WX=Weight mean
As item 1 in Table 3 indicated, the ratings of the majority of teachers’, students’ and

administrators (32.3%, 32.4% and 35%), respectively was “Low”, indicating that implementing
competence-based assessment in the classroom/lab/workshop was not easy. The mean of (2.55,
2.62 and 3.3) and weighted mean for the item was 2.8 which is less than the average (M=3)
corresponds to the view of the majority of the respondents.

As item 2 in Table3 indicated, the ratings of the majority of teachers’, students’ and
administrators (35.5%, 37.8% and 35%), respectively was “medium”, indicating that
implementing Competence-based assessments were time taking for TVET students’ assessment
practice was medium. The mean of (2.23, 2.43 and 2.85) and weighted mean for the item was 2.5
which is less than the average (M=3) corresponds to the view of the majority of the respondents.
Which means teachers’, students’ and administrators have good perception about competency
based assessment was not time taking and use full for TVET students’ assessment practice.

As item3 in Table3 indicated, the ratings of the majority of teachers’, students’ and
administrators (29.9%, 32.4% and 25%), respectively was “low” and “very low” indicating that
implementing Competence-based assessment was not requires much resource  for TVET
colleges and thus not be avoided. The mean of (2.23, 2.43 and 2.55) and weighted mean for the
item was 2.19 which is less than the average (M=3) corresponds to the view of the majority of
the respondents. Which means the perception of teachers, students and administrators about
Competence-based assessment requires much resource, so it is costly for TVET colleges and thus
be avoided was low.

As item4 in Table 3 indicated, the ratings of the majority of teachers’, students’ and
administrators (35.5%, 43.3% and 36%), respectively was “medium” and” low” that indicating
perception about the implementing in competence-based assessment didn’t prefer as it creates
burden on the trainers was low. The mean of (2.65, 2.45 and 3.4) and weighted mean for the
item was 2.83which is less than the average (M=3) corresponds to the view of the majority of the
respondents. Which means competence-based assessment did prefer and it was not creates
burden on the trainers.

As item 5 in Table 3 indicated, the ratings of the majority of teachers’, students’ and
administrators (29.0 %, 39.2% and 35%), respectively was “very low”, ” low” and medium

respectively that indicating implementing the current assessment practice in the college aligned
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with the assessment approach envisaged in TVET policy was low. The mean of (2.74, 2.19 and
3.4) and weighted mean for the item was 2.78which is less than the average (M=3) corresponds
to the view of the majority of the respondents. Which means the perception of teachers, students
and administrators about the current assessment practice in privet TVET College aligned with

the assessment approach envisaged in TVET policy was low.
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4.2.2. Teachers’, students and Administrators Awareness about students’

assessment practice in privet TVET
Table 4A: Teachers, students and administrators awareness about students’ assessment practice

in privet TVET

No. | Item Resp. Scale
v. High High Medium Low v. low X W.
X
F | % F | % F % F % F %

1 | Competence-based T 5 1161 |5 |16.1|6 194 |3 9.7 |12 |387 2.61
assessment is based on
achievement. Ad |5 |25 |1 |5 |6 |30 |4 |20 |4 |20 2.95

2 | Competence-based T 4 1129 |3 |97 |8 258 |9 29.0 [ 7 22.6 2.61
assessment is 2.75
individualized, S 2 |27 6 8.1 |20 27.0 | 29 39.2 | 17 23.0 2.26
avoiding group
comparison Ad 5 |25 4 |20 |6 30 |4 20 1 5 34
Competence-based T 4 1129 |2 (65 [13 |419 |4 129 |8 25.8 2.71
assessment involves 2.99
students’ have learned
in practice. Ad 6 |30 7 |35 |4 20 |3 15 |0 0 3.8

4 | Competence-based T 51161 |2 |65 |4 129110 (32310 |[323 2.23
assessment does not
period of time; it is a 248
orocess rather than a Ad 5 125 1 |5 9 45 |5 25 |0 0 2.9
particular moment.
Competence-based T 2 |65 |5 |166 |4 129 |8 25.8 |12 |38.7 2.39
assessment involves

S series of (different S 1|14 8 110821 |284]16 21628 |375 241

2.66

types) of assessments
instead of limited Ad 4 |20 5 |25 |3 15 |7 35 1 5 3.2
ones.

6 Competence-based T 4 1129 |2 |65 |13 (419 |4 129 |8 25.8 2.68
assessment involves
actual performance Of S 5 68 7 95 17 230 29 392 16 216 236 2.94
a competency by the
trainees. Ad 7 |35 7 |3 |2 10 |3 15 1 5 3.8

31




Key: Res= Respondents, T=Teachers, S= students, Ad=Administrators’, No. =role number,
x=means of the respondents and W.X=weight of mean.

As item 1 in Table 4A indicated, the ratings of the majority of teachers’, students’ and
administrators (38.7 %, 33.8 % and 30%), respectively was “very low” and medium respectively
that indicating implementing the Competence-based assessment is based on pre-set standards of
achievement was low. The mean of (2.61, 2.28 and 2.95) and weighted mean for the item was
2.61, which is less than the average (M=3) corresponds to the view of the majority of the
respondents. It means the perception of teachers, students and administrators about the
Competence-based assessment is based on pre-set standards of achievement was low.

As item 2 in Table 4A indicated, the ratings of the majority of teachers’, students’ and
administrators (29%, 39.2% and 30%), respectively was “low” and “medium” that indicating
implementing the Competence-based assessment is individualized, avoiding group comparison
was low. The mean of (2.71, 2.28 and 3.4) and weighted mean for the item was 2.75, which is
less than the average (M=3) corresponds to the view of the majority of the respondents. It means
the perception of teachers, students and administrators about the Competence-based assessment
is individualized, avoiding group comparison was low.

As item 3 in Table 4A indicated, the ratings of the majority of teachers’, students’ and
administrators (41.9%, 37.5 % and 35%), respectively was, “medium”, “low” and “high” that
indicating the awareness of teachers and students in the implementing of Competence-based
assessment in demonstration of what students’ have learned in practice was low. The mean of
(2.48, 2.47 and 3.8) and weighted mean for the item was 2.99, Which is less than the average
(M=3) corresponds to the view of the majority of the respondents, it means the awareness of
teachers, students and administrators about the Competence-based assessment involves
demonstration of what students’ have learned in practice was low.

As item 4 in Table 4A indicated, the ratings of the majority of teachers’, students’ and
administrators (32.3 %, 36.5 % and 45%), respectively “low” and “medium” that indicating the
awareness of teachers and students in the implementing of Competence-based assessment does
not take a predetermined period of time; it is a process rather than a particular moment was low.
The mean of (2.23, 2.32 and 2.9) and weighted mean for the item was 2.48, Which is less than
the average (M=3) corresponds to the view of the majority of the respondents, it means the

awareness of teachers, students and administrators about the Competence-based assessment does
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not take a predetermined period of time; it was a process rather than a particular moment was
low.

As item 5 in Table 4A indicated, the ratings of the majority of teachers’, students’ and
administrators (38.7 %, 37.8 and 35%), respectively was “ low” that indicating the awareness
of teachers and students in the implementing Competence-based assessment involves series of
(different types) of assessments instead of limited ones was low. The mean of (2.39, 2.41 and
3.2) and weighted mean for the item was 2.66, Which was less than the average (M=3)
corresponds to the view of the majority of the respondents, it means the awareness of teachers,
students and administrators about the Competence-based assessment involves series of (different
types) of assessments instead of limited ones was low.

As item 6 in Table 4A indicated, the ratings of the majority of teachers’, students’ and
administrators (41.9 %, 39.2 % and 35%), respectively was “medium”,* low” and “high” that
indicating the awareness of teachers and students in the implementing Competence-based
assessment involves actual performance of a competency by the trainees was low. The mean of
(2.68, 2.36 and 3.8) and weighted mean for the item was 2.94, Which was less than the average
(M=3) corresponds to the view of the majority of the respondents, it means the awareness of
teachers, students and administrators about the Competence-based assessment involves actual

performance of a competency by the trainees was low.
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Table 4B: Teachers’ and students Awareness about

students’ assessment practice in privet

TVET
Item Re Scale
S
v. High High Medium Low v. low X W.X
F |[% |F |% F | % F | % F %
Competence-based T |3 |97 |4 [129 |9 [290 |8 |258 |7 226 242 | 2.64
assessment assess
) _ S |4 |54 |8 108 |17 [23.0 |17 |23.0 |18 243 | 2.24
trainees continuously
(is a continuous Ad |6 [30 |4 |20 1 |5 7 135 2 10 3.25
assessment).
Competence-based T (1 |32 |6 |194 |6 |194 |10 [323 |8 25.8 (242 | 2.29
assessment is done
S |5 |68 |3 |41 |19 (338 |25 |338 |22 29.7 | 2.47
when students are
ready for the Ad |0 |0 4 120 5 |25 5 |25 9 45 2.00
assessment; it is not a
surprise.
Competence-base T |3 |97 |4 129 |9 |290 |8 |258 |7 226 | 261 | 2.26
assessment requires
) S |4 |54 |5 |68 |28 (378 |22 |29.7 |15 20.3 | 2.77
teachers to provide
immediate feedbackto |Ad |8 |40 |2 |10 2 |10 6 |30 2 10 34
the trainees.
Competence-based T (4 |12. |3 |97 |5 |161 |10 [323 |9 29.0 (245 | 291
assessment is 9
conducted based on the
S |5 |68 |7 |95 |16 (216 |31 |419 |15 20.3 | 2.49
contents of a module.
Ad |9 (45 |3 |15 4 |20 3 |15 1 5 3.8

Key: Res= Respondents, T=Teachers, S= students, Ad=Administrators’, No. =role number,

x=means of the respondents and W.X=weight of mean
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As item 1 in Table 4B indicated, the ratings of the majority of teachers’, students’ and
administrators (29 % , 24.3 % and 35%), respectively was “medium”, ”very low” and* low” that
indicating the awareness of teachers and students in the implementing Competence-based
assessment assess trainees continuously was low. The mean of (2.42, 2.24 and 3.25) and
weighted mean for the item was 2.64, which was less than the average (M=3) corresponds to the
view of the majority of the respondents, it means the awareness of teachers, students and
administrators about the Competence-based assessment assess trainees continuously was low.

As item 2 in Table 4B indicated, the ratings of the majority of teachers’, students’ and
administrators (32.3 % , 33.8 % and 45%), respectively was “low, and “very low”  that
indicating the awareness of teachers and students in the implementing Competence-based
assessment is done when students are ready for the assessment; it is not a surprise was low. The
mean of (2.24, 2.42 and 2.00) and weighted mean for the item was 2.29, which was less than the
average (M=3) corresponds to the view of the majority of the respondents, it means the
awareness of teachers, students and administrators about the Competence-based assessment is
done when students are ready for the assessment; it is not a surprise was low.

As item 3 in Table 4B indicated, the ratings of the majority of teachers’, students’ and

[3

administrators (29 % , 37.8 % and 40%), respectively was “ medium” , “very high”  that
indicating the awareness of teachers and students in the implementing Competence-base
assessment requires teachers to provide immediate feedback to the trainees was high. The mean
of (  2.61, 2.77 and 3.4) and weighted mean for the item was 2.26, which was less than the
average (M=3) corresponds to the view of the majority of the respondents, it means the
awareness of teachers, students and administrators about the Competence-base assessment
requires teachers to provide immediate feedback to the trainees was low.

As item 4 in Table 4B indicated, the ratings of the majority of teachers’, students’ and
administrators (32.3 %, 41.9 % and 45%), respectively was “ low” and “very high”  that
indicating the awareness of teachers and students in the implementing Competence-based
assessment is conducted based on the contents of a module was low but not administrators. The
mean of (2.45, 2.49 and 3.8,) and weighted mean for the item was 2.91, which was less than the
average (M=3) corresponds to the view of the majority of the respondents, it means the
awareness of teachers, students and administrators about Competence-based assessment is

conducted based on the contents of a module was low.
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4.2.3. Alignment of Classroom assessment with the requirement of competence-based

assessment

Interpretation and analyzing of the data obtained from each items is presented in detail in the

following pages.

Table 5A: Alignment of Classroom assessment with the requirement of competence-based

assessment

Item Re | Scale

sp.

v. High High Medium Low v. low X W.
X
F % |F | % F % F % F %

Provide class work and T 2 655 |16.1 |6 194 |9 29.0 9 29 2.42 2.64
home works regularly to
the trainees. S 5 6.8 | 10 | 13.5 | 16 216 |28 37.8 15 20 2.19

Ad | 8 40 |1 |5 1 5 9 45 1 5 3.3
The trainees were T 1 32 |4 129 |9 29.0 |10 32.3 7 226 | 2.42
measured against an 2.62
achievement standard S 2 27 |8 ]10.8 |16 216 |24 324 24 32 2.19
determined beforehand. Ad 7 3 11 15 5 5 1 20 3 15 395
Communicate the T 3 97 |5 |16.1 |6 194 |7 22.6 10 32 2.48
standards that shall be met 2.63
clearly to the trainees S 3 41 |10 | 135 | 12 16.2 | 34 459 15 20 2.35
beforehand. Ad |5 25 [1 |5 |6 |30 |6 |30 2 |10 |305
The use a combination of | T 3 97 |5 |16.1 |6 194 |6 19.4 11 35 2.45
assessments (tests, class
activities, exams, practical S 6 8.1 |10 | 135 | 14 189 |29 39.2 15 20 2.45

. 2.82

work, presentation, etc.).  |FAq 735 [4 |20 |3 |15 |5 |25 |1 |5 |35
Provide assessment that | T 2 655 |16.1 |7 226 |10 32.3 7 226 | 252
reflects  the  training 2.59
module content. S 5 5819 |12.2 |13 176 |34 459 13 17.6 | 2.69

Ad | 6 30 |2 |10 5 25 5 25 2 10 2.55
Tell the trainees what, T 1 327 |226 |5 16.1 |10 32.3 8 26 2.45
how and when they
were going to be S 6 8110|135 |21 28.4 | 23 31.1 14 19 2.61 280
assessed before the
actual assessment. Ad | 6 30 |2 |10 7 35 5 25 - - 3.35
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Key: Res= Respondents, T=Teachers, S= students, Ad=Administrators’, No. =role number,

x=means of the respondents and W.X=weight of mean.

As item 1 in Table5SA indicated, the ratings of the majority of teachers’, students’ and
administrators (29 %, 37.8 % and 45%), respectively was “low” that indicating the Alignment
of Classroom assessment with the requirement of competence-based assessment about the
Provide class work and home works regularly to the trainees was low. The mean of (2.42, 2.12
and 3.3) and weighted mean for the item was 2.64, which was less than the average (M=3)
corresponds to the view of the majority of the respondents, it means the Alignment of Classroom
assessment about the Provide class work and home works regularly to the trainees was low.

As item 2 in Table 5A indicated, the ratings of the majority of teachers’, students’ and
administrators (32.3 %, 32.4 % and 35%), respectively was “low” and “very high” that indicating
the Alignment of Classroom assessment with the requirement of competence-based assessment
about the trainees were measured against an achievement standard determined beforehand was
low but not administrators. The mean of (2.42, 2.19 and 3.25) and weighted mean for the item
was 2.62, which was less than the average (M=3) corresponds to the view of the majority of the
respondents, it means the  teachers, students and administrators about the trainees were

measured against an achievement standard determined beforehand were not good was low .

As item 3 in Table 5A indicated, the ratings of the majority of teachers’, students’ and
administrators (32.3 %, 45.9 % % and 30%), respectively was “very low” ,“low” that
indicating the Alignment of Classroom assessment with the requirement of competence-based
assessment about the Communicate the standards that shall be met clearly to the trainees
beforehand was low. The mean of (2.48, 2.35 and 3.05) and weighted mean for the item was
2.63, which was less than the average (M=3) corresponds to the view of the majority of the
respondents, it means the Alignment of Classroom assessment about the Communicate the

standards that shall be met clearly to the trainees beforehand was low.

As item 4 in Table 5A indicated, the ratings of the majority of teachers’, students’ and
administrators (35.5 %, 39.2 % % and 35%), respectively was “very low” ,“low” and “very
high” that indicating the Alignment of Classroom assessment with the requirement of

competence-based assessment about The use a combination of assessments (tests, class activities,
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exams, practical work, presentation, etc.) was low. The mean of (2.45, 2.45 and 3.55) and
weighted mean for the item was 2.82, which was less than the average (M=3) corresponds to the
view of the majority of the respondents, it means the use of combination of assessments (tests,

class activities, exams, practical work, presentation, etc.) was low.

As item 5 in Table 5A indicated, the ratings of the majority of teachers’, students’ and
administrators (32.3 %, 45.9 % % and 30%), respectively was “low” and “very high” that
indicating the Alignment of Classroom assessment with the requirement of competence-based
assessment Provide assessment that reflects the training module content was low but not
administrators. The mean of (2.52, 2.69 and 2.55) and weighted mean for the item was 2.59,
which was less than the average (M=3) corresponds to the view of the majority of the
respondents, it means the teachers, students and administrators about the College teachers
provide assessment that reflects the training module content was low.

As item 6 in Table 5A indicated, the ratings of the majority of teachers’, students’ and
administrators (32.3 %, 31.1 % % and 35%), respectively was “low” and “medium” that
indicating the Alignment of Classroom assessment with the requirement of competence-based
assessment Tell the trainees what, how and when they are going to be assessed before the actual
assessment was low but not administrators. The mean of (2.45, 2.61 and 3.35) and weighted
mean for the item was 2.8, which was less than the average (M=3) corresponds to the view of the
majority of the respondents it means the teachers, students and administrators about the College
teachers the trainees what, how and when they were going to be assessed before the actual

assessment was low.

38



Table 5B: Alignment of Classroom assessment with the requirement of competence-based

assessment

Item Res | Scale

P High High Medium | Low v. low X WX

F | % F | % F |% |F % |F %

In assessment T 4 129 |5 |161 |2 |65 |10 |323|10 323 |245 | 2.87
practice, gave
emphasis for practical S 5 /6.8 8 |108 |26 |351|21 |284 |14 18.9 | 2.58
demonstration of Ad |7 |35 |3 |15 |5 |25 |4 |20 |1 |5 |355
what the trainees
have learned.
After the assessment, | T 3 |97 6 194 |6 [194/10 |323|6 194 | 268 | 3.04
provide feedback for
each trainee on the | S 6 |81 6 |81 22 1 29.7 32 (4328 10.8 | 2.59
results Ad |10 |50 |3 |15 |1 |5 |6 |30 |0 |0 |38
Teachers prepare an | T 2 |65 7 226 |9 [29.0|10 |[323]3 9.7 284 |299
assessment portfolio
for each trainee as an | S 3 |41 11 [ 149 |20 |27.0|25 |44.8|15 20.3 | 249
evidence of hisher PAq™ 1735  [4 (20 |4 |20 |5 |25 |- |- |365
achievement.
Consider trainees’ | T 2 6.5 5 16.1 |9 [29.0|10 323 |5 16.1 |2.65 |3.02
self-assessment as a
basis for my S 0 |0 9 |122 |24 |324|27 |365|24 28.9 |2.38
assessment decision.  FAq g |45 1 |5 4 120 |5 |25 |1 5 3.6
The college provides | T 3 |97 5 161 |7 |226|9 29.0 |7 226 261 | 2.79
all the necessary
conditions for | S 2 |27 11 | 149 |18 |243|28 |[37.8|15 20.3 | 242
practicing
competence-based Ad |5 |25 5 |25 3 |15 |6 30 |1 5 3.35
assessment.

Key: Res= Respondents, T=Teachers, S= students, Ad=Administrators’, No. =role number,

x=means of the respondents and W.X=weight of mean
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As item 1 in Table 5B indicated, the ratings of the majority of teachers’, students’ and
administrators (32.3%, 35.1 % % and 35%), respectively was “low”, “medium” and “very high
that indicating the Alignment of Classroom assessment with the requirement of competence-
based assessment in assessment practice, gave emphasis for practical demonstration of what the
trainees have learned was low but not administrators. The mean of (2.45, 2.24 and 3.55) and
weighted mean for the item was 2.87, which was less than the average (M=3) corresponds to the
view of the majority of the respondents it means the perception of teachers, students and
administrators about In assessment practice, gave emphasis for practical demonstration of what
the trainees have learned was low.

As item 2 in Table 5B indicated, the ratings of the majority of teachers’, students’ and
administrators (32.3%, 43.2 % % and 50%), respectively was “low”, and “very high that
indicating the Alignment of Classroom assessment with the requirement of competence-based
assessment After the assessment, provide feedback for each trainee on the results was low but
not administrators. The mean of (2.68, 2.59 and 3.85) and weighted mean for the item was 3.04,
which was less than the average (M=3) corresponds to the view of the majority of the
respondents it means the teachers, students and administrators about after the assessment,
provide feedback for each trainee on the results was high.

As item 3 in Table 5B indicated, the ratings of the majority of teachers’, students’ and
administrators (32.3%, 33.8 % % and 35%), respectively was “low”, and “very high that
indicating the Alignment of Classroom assessment with the requirement of competence-based
assessment teachers prepare an assessment portfolio for each trainee as an evidence of his/her
achievement was low but not administrators. The mean of ( 2.84, 2.49 and 3.65) and weighted
mean for the item was 2.99, which was less than the average (M=3) corresponds to the view of
the majority of the respondents it means the College teachers prepare an assessment portfolio for
each trainee as an evidence of his/her achievement was low.

As item 4 in Table 5B indicated, the ratings of the majority of teachers’, students’ and
administrators (32.3%, 36.5 % % and 45%), respectively was “low”, and “very high that
indicating the Alignment of Classroom assessment with the requirement of competence-based
assessment Consider trainees’ self-assessment as a basis for my assessment decision was low but
not administrators. The mean of (2.65, 2.38 and 3.6) and weighted mean for the item was 3.02,

which was less than the average (M=3) corresponds to the view of the majority of the

40



respondents it means the College teachers consider trainees’ self-assessment as a basis for my
assessment decision was high.

As item 5 in Table 5B indicated, the ratings of the majority of teachers’, students’ and
administrators (29%, 37.8 % % and 30%), respectively was “low” that indicating the Alignment
of Classroom assessment with the requirement of competence-based assessment, The College
provides all the necessary conditions for practicing competence-based assessment was low. The
mean of (2.61, 2.42 and 3.35) and weighted mean for the item was 2.79, which was less than the
average (M=3) corresponds to the view of the majority of the respondents it means the college

provides all the necessary conditions for practicing competence-based assessment was low.
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Table 5C: Alignment of Classroom assessment with the requirement of competence-based

assessment
No | Item Res | Scale
v. High | High Medium Low v. low X W.X
FIl% |F |% F | % F % F | %

1 | The College T [4]129]|2 65 |9 290 |11 |355 |5 |16 2.65 | 2.73
administrators S |4|54 |8 |108 |12 | 162 |33 |446 |17 |230 |2.35
continuously monitor the

o Ad (4|20 |5 |25 3 |15 7 35 1 |5 3.2
assessment practice in
the college.

2 | The college T |4]129 4 129 |8 |258 |12 |38.7 |3 |97 |28l |281
administrators discuss
with teachers to improve S |4]54 |8 10.8 |12 |16.2 |33 |44.6 |17 [23.0 |231
the assessment practices. "A3 (525 |5 o5 5 110 7 35 1 15 33

3 | College administrators T 4129 4 129 |6 |19.0 |9 29.0 |8 |25.8 |2.58
- - 2.63
discuss with students =172 15 (6.8 |20 |27.0 |26 |351 |22 |29.7 |2.15
about their assessment

. Ad [4]20 |5 |25 3 |15 6 30 2 |10 3.15
results for improvement.

4 | College administrators T |4|129|6 194 |4 129 |11 |35 |6 194 |271 | 2.79
have the required
knowledge and skill in S [3|41 |8 10.8 |22 |29.7 |24 |324 |17 [23.0 |241
competence-based Ad [3]150]5 |25 |7 |35 |4 |20 |1 |5 |82
assessment practices.

5 | Assess skill and T |5[161|3 |97 |6 |194 |14 452 |3 |97 |277 | 292
knowledge
competencies in S [8/108|13 |17.6 |19 |257 (20 |270 |14 |18.9 |274
practice. Ad [5[250[4 [200 [2 [100 [9 [450 [0 |0 3.25

Key: Re= Respondents, T=Teachers, S= students, Ad=administrators, x=means of the

respondents and W.X= Weight of mean
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As item 1 in Table 5C indicated, the ratings of the majority of teachers’, students’ and administrators
(35.5%, 44.6 % % and 35%), respectively was “low” that indicating the Alignment of Classroom
assessment with the requirement of competence-based assessment, The College administrators
continuously monitor the assessment practice in the college was low. The mean of (2.65, 2.35 and 3.2)
and weighted mean for the item was 2.73, which was less than the average (M=3) corresponds to the view
of the majority of the respondents, it means the College administrators continuously monitor the

assessment practice in the college was low.

As item 2 in Table 5C indicated, the ratings of the majority of teachers’, students’ and
administrators (38.5%, 44.6 % % and 35%), respectively was “low” that indicating the
Alignment of Classroom assessment with the requirement of competence-based assessment, the
college administrators discuss with teachers to improve the assessment practices was low. The
mean of (2.81, 2.31 and 3.3) and weighted mean for the item was 2.81, which was less than the
average (M=3) corresponds to the view of the majority of the respondents, it means the college
administrators discuss with teachers to improve the assessment practices was low.

As item 3 in Table 5C indicated, the ratings of the majority of teachers’, students’ and
administrators (29%, 35.1 % % and 30%), respectively was “low” that indicating the Alignment
of Classroom assessment with the requirement of competence-based assessment, College
administrators discuss with students about their assessment results for improvement was low.
The mean of (2.58, 2.15 and 3.15) and weighted mean for the item was 2.63, which was less than
the average (M=3) corresponds to the view of the majority of the respondents, it means
College administrators discuss with students about their assessment results for improvement was
low.

As item 4 in Table 5C indicated, the ratings of the majority of teachers’, students’ and
administrators (35.5%, 32.4 % % and 35%), respectively was “low” and “medium” that
indicating the Alignment of Classroom assessment with the requirement of competence-based
assessment College administrators have the required knowledge and skill in competence-based
assessment practices was low but not administrators. The mean of (2.71, 2.41 and 3.25) and
weighted mean for the item was 2.79, which was less than the average (M=3) corresponds to the
view of the majority of the respondents, it means College administrators have the required

knowledge and skill in competence-based assessment practices was low.
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As item 5 in Table 5C indicated, the ratings of the majority of teachers’, students’ and
administrators (45.2%, 27 % % and 45%)), respectively was “low” that indicating the Alignment
of Classroom assessment with the requirement of competence-based assessment, college teachers
Assess their students skill and knowledge competencies in practice was low. The mean of (2.77,
2.74 and 3.25) and weighted mean for the item was 2.92, which was less than the average (M=3)
corresponds to the view of the majority of the respondents, it means college teachers assess their

students skill and knowledge competencies in practice was low.

4.2.4. Factor Affecting the Student Assessment practice
Interpretation and analyzing of the data obtained from each items is presented in detail in the

following pages

Table 6A: Factor Affecting the Student Assessment practice

No | Items Resp. | Scale
v. High | High Medium Low v. low X W.X
F | % F | % F % F 1% |F | %

1 Lack of technical T 7 226 |13 (419 |7 226 |2 |65 |2 |65 |3.68 3.88
support from Zone S 16 | 21.6 | 33 | 44.6 | 18 243 |2 |27 |5 |68 |3.72
education officials in Ad 6 |30 |9 |45 |4 20 1|5 - |- 4.25
line with assessment
requirements.

2 | Shortage of qualified T 8 |258|9 [29.0|9 290 |3 |97 |2 |65 |358 3.78
teachers in each S 14 1234 (30| 405 |15 203 |4 |54 |1 |14 |3.97
occupational area to Ad 5 (25 |7 |3 |7 35 115 - |- 3.8
conduct competence-
based assessment.

Lack of enough training | T 1013237 (22619 290 |5 |16. (0 |O 3.71 3.84

3 | facilities  (equipment, 1
machines, tools, etc.) in | S 18 1243 |27 |36.5 |27 365 |1 |14 |1 |14 |381
the TVET college to | Ad 4 (20 |13|65 |2 10 1 1|5 010 4.00
conduct reliable
assessment.

4 Lack of understanding | T 6 |194 (14452 |5 16.1 |5 |[16. |1 [3.2 |3.68 3.75
about competence- 1
based Assessment S 141189 |38 |51.4 |19 257 |2 |27 |1 |14 |384
practice. Ad 3 |15 |10|50 |6 30 1|5 - - 3.75

Key: Re= Respondents, T=Teachers, S= students, Ad=administrators, x=means of the respondents and

W.X=weight of mean
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As item 1 in Table 6A indicated, the ratings of the majority of teachers’, students’ and administrators
(41.9%, 44.6 % % and 45%), respectively was “high” that indicating Lack of technical support from Zone
education officials in line with assessment requirements was high. The mean of (3.68, 3.72 and 4.25) and
weighted mean for the item was 3.88, which was greater than the average (M=3) corresponds to the view
of the majority of the respondents, it means Lack of technical support from Zone education officials in
line with assessment requirements was high.

As item 2 in Table 6A indicated, the ratings of the majority of teachers’, students’ and
administrators (29%, 40.5 % % and 35%), respectively was “high” and “medium” that indicating
Shortage of qualified teachers in each occupational area to conduct competence-based
assessment was high but not administrators. The mean of (3.58, 3.97 and 3.8) and weighted mean
for the item was 3.78, which was greater than the average (M=3) corresponds to the view of the
majority of the respondents, it means Shortage of qualified teachers in each occupational area to
conduct competence-based assessment was high.

As item 3 in Table 6A indicated, the ratings of the majority of teachers’, students’ and
administrators (32.3%, 36.5 % % and 65%), respectively was “very high” and “high™” that
indicating Lack of enough training facilities (equipment, machines, tools, etc.) in the TVET
college to conduct reliable assessment was high. The mean of (3.71, 3.81 and 4.0) and weighted
mean for the item was 3.84, which was greater than the average (M=3) corresponds to the view
of the majority of the respondents, it means Lack of enough training facilities (equipment,
machines, tools, etc.) in the TVET college to conduct reliable assessment was high.

As item 4 in Table 6A indicated, the ratings of the majority of teachers’, students’ and
administrators (45.2%, 51.4 % % and 50%), respectively was “high”” that indicating Lack of
understanding about competence-based Assessment practice was high. The mean of (3.68, 3.84
and 3.75) and weighted mean for the item was 3.75, which was greater than the average (M=3)
corresponds to the view of the majority of the respondents, it means Lack of understanding about

competence-based Assessment practice was high.
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Table 6B: Factor Affecting the Student Assessment practice

No. | Items Res. | Scale
v. High High Medium | Low v. low X W.X
F | % F % |F | % F % F %
1 Lack of adequate | T 5 |161 |10 |32 |9 [29.0|6 194 |1 32 |361
budget to student 3 3.86
assessment
) S 22 | 29.7 |36 |48 |13 |176 |3 41 |0 0 4.04
practice.
.6
Ad |5 |25 11 |55 |2 |10 |2 10 |0 0 3.95
2 Lack of students’ | T 4 1129 |8 2519 [29.0|6 194 | 4 129 |3.39
awareness  about 8 3.75
competence-based
S 20 | 27.0 |32 |43 |17]230(2 2.7 |3 41 |3.86
assessment.
2
Ad |4 |20 12 |60 |4 |20 |O 0 0 0 4.00
3 Lack of teachers’ T 4 1129 |8 2519 [29.0|6 194 | 4 12,9 | 3.06
motivation and 8 3.49
commitment
S 21 | 284 |30 |40 |18 2433 41 |2 2.7 |3.88
towards .
competence-based '
assessment. Ad 5 120 8 40 (6 |30 |0 0 1 5 3.55

Key:. Re= Respondents, T=Teachers, S= students, Ad=administrators, x=means of the
respondents and W.X=weight of mean.

As item 1 in Table 6B indicated, the ratings of the majority of teachers’, students’ and
administrators (32.3%, 48.6 % % and 55%), respectively was “high”” that indicating Lack of
adequate budget to student assessment practice was high. The mean of (3.61, 4.04 and 3.95) and
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weighted mean for the item was 3.86, which was greater than the average (M=3) corresponds to
the view of the majority of the respondents, it means there was Lack of adequate budget to
student assessment practice.

As item 2 in Table 6B indicated, the ratings of the majority of teachers’, students’ and
administrators (29%, 43.2 % % and 60%), respectively was “high™” that indicating Lack of
students’ awareness about competence-based assessment was high. The mean of (3.39, 3.86 and
4.00) and weighted mean for the item was 3.75, which was greater than the average (M=3)
corresponds to the view of the majority of the respondents, it means there was Lack of students’
awareness about competence-based assessment.

As item 3 in Table 6B indicated, the ratings of the majority of teachers’, students’ and
administrators (29%, 40.5 % % and 40%), respectively was “medium” and ‘“high™ that
indicating Lack of teachers’ motivation and commitment towards competence-based assessment
was high. The mean of (3.06, 3.88 and 3.55) and weighted mean for the item was 3.49, which
was greater than the average (M=3) corresponds to the view of the majority of the respondents, it
means there was Lack of teachers’ motivation and commitment towards competence-based

assessment.

4.3. Presentation and analysis of data obtained through observation

The analysis and presentation obtained through observation was presented below. To Fulfill the
observation, two (2) TVET colleges and 8(eight) teacher documents were observed. The data
Based on the requirement of the observation checklist were collected. The result of observed

cases were added up and presented in the following table.
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Table 7A: Observation checklist for student assessment practice

No. Items Level of rating Remark
V. good Good Poor V. Poor
N % [N |[% [N |% | N %
1 Way of student assessment method - - - - 2 | 100 TVET
2 Availability of field training facilities | - - 1 5 |1 |50 |- - “
to student assessment practice
3 Availability of Enough training rooms | - - 2 100 | - - - - “
to student assessment practice
4 Arrangement of Students seating | - - 2 100 | - - - - “
chair, desk to student assessment
practice
5 Access of equipment for student | - - 1 50 |1 |50 |- - “
assessment

As depicted in Table 7A the data obtained from privet TVET college observation proved
that the Way of student assessment method was not appropriated to implement competence
based assessment practice. In the above Table7A No.1 that the Majority, 100% of the
observation results indicates that the Way of student assessment method were not appropriated to
implement competence based assessment practice. They did not have will structured way of
student assessment practice and clear assessment policy of the colleges Availability of field
training facilities to student assessment practice and in Table7A No.2 indicates that 50% was
good and 50% was poor that mean in Ethio-gran College, Availability of field training facilities
to student assessment practice was good but in Durman College, Availability of field training
facilities to student assessment practice was poor.In Table7A No.3 that the majority, 100% of the
observation results indicates that the availability of enough training rooms to student assessment
practice was good and also in Table7A No.4 Arrangement of Students seating chair, desk to

student assessment practice were good and in Table7A No.5 indicates that 50% was good and
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50% was poor that mean in Ethio-gran college, Access of equipment for student assessment was
good and in durman college, Access of equipment for student assessment was poor.

Table 7B: Observation checklist for student assessment practice

Items Level of rating Remark
V. good Good | Poor V. Poor
N % N{% [N | % N |[%
Availability of reference materials in each | - - - |- 1 |50 1 50 “
area of training for competency-based
assessment
Adequacy of the Library for student | - - - |- 2 |100 - - “
assessment practice materials
Laboratory with enough equipment and - - - |- 2 |100 - - “
Chemicals for student assessment practice
Students assessment records 1 125 [4]50 |2 |25 1 12.5 Teacher
ICT room with functional computer for | - - - |- 1 |50 1 50 College

practical students’ assessment practice.

As depicted in Table 7B No. 1 that 50% was poor and 50% was very poor that mean in Ethio-
gran College, Availability of reference materials in each area of training for competency-based
assessment was poor where as in Durman College, Availability of reference materials in each
area of training for competency-based assessment was very poor. In Table 7B No.2 that ,100%
of the observation results indicates that Adequacy of the Library for student assessment practice
materials was poor and also in Table 7B No.3 that the Laboratory with enough equipment and
Chemicals for student assessment practice was poor which means the TVET colleges has lack of
adequacy of the library and enough equipment with chemicals. In the above Table7B No.4 the
majority, 50% of the observation results that college teachers, Students assessment records were
good and also 25% of them were poor in Students assessment records. But 12.5% of them were
very good in the Students assessment records and 12.5% of them were very poor in the Students
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assessment records, which means there is a problem in the Students assessment records In
table4.7B No.5 that 50% was poor and 50% was very poor that mean in Ethio-gran College, ICT
room with functional computer for practical students’ assessment practice was poor where as in
Durman College, ICT room with functional computer for practical students’ assessment practice

was very poor.

4.4. Presentation and analysis of data obtained through an interview Question

The analysis and presentation obtained through observation was presented below. To Fulfill the
interview Question for 2(two) Zone Educational Office experts And 2(two) TVET colleges
deans were interview Questions. The data Based on the requirement of their answers were
collected. The interview Questions was conducted by the Researcher and the result of observed
cases were added up and presented in the following.

4.4.1 Presentation and analysis of data obtained through an interview
Question Zone Educational Office experts

From the interview Question, the researcher gets the following response

In question.l, Zone Educational Office experts get short term training in TVET College
Management from regional education but they didn’t qualify in TVET College Management.
According to Zone education experts’ response in Q.2, the college deans have no enough to
manage student assessment, because they didn’t give short term training to them and they

haven’t professional skill in TVET Management.

In Q.3, Zone Educational Office experts did not provide training for college officers and
teachers on the student assessment practice, according to their response the privet TVET colleges
which found in the Zone were not willing to get training about student assessment practice from
Zone Experts. In Q.4, Mentoring and evaluation techniques to support the student assessment
practice, the Zone Educational Office experts said that they were evaluating the privet TVET
colleges once a year by using chick list and they didn’t monitoring them. Since they see once a
year, It were not enough to support the student assessment practice and also according to Zone
Educational Office experts’ response In Q.5, stakeholders have not adequate awareness on the
student assessment because there was no continuous /short term training concerning the student

assessment practice.
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In Q.6, According to the Zone Educational Office experts’ responds, they were not enough to
arrange any training in TVET students’ assessment practice for stakeholders. They said, because
most of the training was practical, need adequate time and resources. According to the Zone
Educational Office experts responds In Q.7, the factors affect student assessment practice
mention were: lack of skilled man power, Lack of Martials required for practical activities, lack

of manuals and college management members awareness about students assessment evaluation.

In Q.8, According to the Zone Educational Office experts respond that the solution was
suggested to solve such problem were enough skilled man power bases on practical activities,
providing enough materials based on revised curriculums and also In Q.9, they said that there
was problems such as lack of awareness about student assessment, lack of commitment and lack
of adequate materials and the solutions may be providing training, creating awareness and

creating commitment.

4.4.2 Presentation and analysis of data obtained through an interview

Question Privet TVET College deans
From the interview Question, the researcher gets the following response

In Question 1, the privet TVET College deans interviewed Question response that they were
provide some workshop or training for teacher on student assessment practice by inviting
experts. According to privet TVET College deans’ response In Q.2, there were monitoring and
evaluation activities of student assessment practice in the college by identifying the students who

was competent and who was not competent in number.

In Q.3, they said, they provide assessment materials to make the classroom was conducive
for student assessment practice , But Zone Educational Office experts did not agree they said

there was “ they haven’t professional skill In TVET Management”.

In Q.4,Privet TVET College deans said that, technical support was given the teachers to the
student assessment practice before teachers were assess their students and also In Q.5,they said
“we have the access of necessary materials” But majority of respondents in the study

questionnaires responds was the opposite of they said.
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According to the deans in Q 6, in the private TVET college there was an effort to make the
students and teachers awareness about the student assessment practice and they said because of
such supports, students’ academic achievement change was going on the good manner, But

majority of respondents in the study questionnaires responds was the opposite of it.

According to the private TVET College deans in Q.8, they were provide Zone education experts
to support and supervision the student assessment practice twice a year and also they said in
Q.9, “we provide necessary Student assessment practice materials “were properly given to
teachers in order to assess their students But there was no enough  support to the student
assessment practice, In mentoring and evaluation techniques , the Zone Educational Office
experts said that they were evaluating the privet TVET colleges once a year by using chick list.
According to the private TVET College deans responds in Q.10, that they were a timely
assessment practice and they were ware them to their students to take their competence based

assessment.

4.5. Discussion of Results
In this part of the paper an attempt was made to explain the results of the study with
Reference to the basic questions formulated under the statement of the problem. The Major ideas
of the discussion are:
* Teachers’, administrators and students perception and awareness related Items
2. Alignment of Classroom assessment with the requirement of competence-based assessment
3. Factor Affecting the Student Assessment practice

4.5.1 Teachers’, administrators and students perception and awareness related

According to Davao (2015), teachers training in Ethiopia emphasize the acquisition of subject
knowledge with little emphasize given to create an understanding and skill in the use of
pedagogical approaches which encourage students to venture in to areas of higher order thinking.
In the Ethiopian education and training policy it was mentioned that the primary reason for the
poor quality of education in the past was the training as well as the overall attitude towards
teachers (MOE, 2002). Privet TVET college which were found in Zajang zone have been
strengthened and improved; teachers and college administrators perception and awareness have
been set under implementation/under expectations.Therefore, as collected data from

guestionnaire, observation checklist and interview the study shows that the Privet TVET College
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Teachers’, administrators and students perception and awareness which found in Zajang Zone,
student assessment practice was unsatisfactory. It needs an effort to improve the student
assessment practices perceptions and awareness. Hence, the absence of perceptions and
awareness about student assessment practices negatively affected the implementation of Private
TVET colleges’ student assessment practices.

45.2. Alignment of Classroom assessment with the requirement of
competence-based assessment

According to Atakilt, Worku & Melese (2016), that practical assessment (as compared to
classroom examination) is not only time consuming and labor-intensive, but also requires
standardization of observation and development of reliable and valid assessment tools and the
problem created in keeping the balance between national standards for assessment and local need

for flexibility.

Assessment of student learning and achievement can be a powerful agent for change in
schools by informing policymakers about the learning outcomes of the nation’s students, helping
teachers understand how to improve classroom instruction, and influencing societies as they
think about education quality and learning goals. Effective classroom assessment practices by
teachers have been shown to yield gains of a half to a full standard deviation on external
standardized achievement tests, with the largest gains for low achievers. Assessment can
contribute to an effective education system by providing systemic information on levels of
student achievement and related factors; supporting educators and students with real-time
information to improve teaching and learning; and offering a means to hold stakeholders

accountable for results.

Therefore, as collected data from questionnaire, observation checklist and interview, the study
shows that the Privet TVET College Teachers’ did not Provide class work and home works
regularly to the trainees; The trainees were not measured against an achievement standard
determined beforehand; Provide assessment that reflects the training module content; they did
not Assess both skill and knowledge competencies in practice. That mean the privet TVET
College teachers were not properly Align Classroom assessment with the requirement of
competence-based, student assessment practice which were found in majang zone was

unsatisfactory. It needs an effort to improve the alignment of Classroom assessment with the
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requirement of competence-based assessment. Hence, the absence of alignment of Classroom
assessment with the requirement of competence-based assessment about student assessment
practices negatively affected the implementation of Private TVET colleges’ student assessment

practices.
4.5.3. Factor Affecting the Student Assessment practice

According to Sharon (2017) cited( The New York Times), there are many ways that affect
the student assessment practice such as lack of support from family and friends at home, The
difficult task of achieving education and training quality in developing countries requires
reforming the education and training system, a need for designing and implementing concrete
interventions or system that take learning outcomes and competence as central elements of not
only curriculum design and delivery, but also assessment and certification of competence.

Therefore, as collected data from questionnaire, observation checklist and interview, the
study shows that Among the factors affecting the implementation of student assessment practice
the Privet TVET Colleges in Majang Zone were, Lack of technical support from Zone education
officials in line with assessment requirements, Shortage of qualified teachers in each
occupational area to conduct competence-based assessment, lack of teachers experience and
understanding about competence-based Assessment practice, lack of students’ awareness about
competence-based assessment, lack of teachers’ motivation and commitment towards
competence-based assessment, lack of the adequate budget to students’ assessment practice and
Training facilities were the major ones. That means the Student Assessment practice which
were found in Majang Zone privet TVET Colleges were unsatisfactory. It needs an effort to
improve the competence-based assessment.

Hence, the absence of technical support from Zone education officials in line with
assessment requirements, shortage of qualified teachers in each occupational area , lack of
teachers experience and awareness about competence-based Assessment practice, lack of
students’ awareness about competence-based assessment, lack of teachers’ motivation and
commitment towards competence-based assessment, limitation of College teachers using a
combination of assessments, lack of the adequate budget to students’ assessment practice
activities about student assessment practices and Training facilities were negatively affected the

Private TVET colleges’ student assessment practices.
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CHAPTER FIVE

Summary, Conclusion and Recommendations
This chapter deals with summary, conclusion and recommendations. In this section first, a
summary of the study and major findings were made. Second, conclusions of the basic findings
were drawn. Lastly, some possible recommendations were forwarded on the basis of the findings
off the study.

5.1 Summary
The purpose of this study was to assess the implementation of student assessment practice in

private TVET colleges In Majang Zone Gambell Regional state. In order to achieve this purpose,

the following questions were raised in the study.

1. To what extent are trainers aware of the characteristics of competence-based assessment in
TVET?

21. To what extent are trainers aware of the characteristics of competence-based assessment in
TVET?

3. To what extent are teachers’ classroom assessment aligned with the requirement of
competence-based assessment?

4. What are the challenges encountered in the effective use of classroom assessment methods?

The data were gathered through questionnaires, observation check list and Interview from all
respondents. The research was analyzed by mean and weight mean. Results from this statistical
analysis have revealed the following main findings.

Concerning the characteristics of respondents, it was found the participants that

Showed the majority of teachers, college administrators and, college deans in privet TVET
college of the sample selected were in middle age and younger. Most of the respondents were
male. Their qualifications were taken into consideration; Most of the participants in the study
hold diploma and first degree. The majority of the respondents work experience range less than
five (< 5) year.
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» The view of respondents about Perception of teachers, administrators’ and

students on students’ assessment Practices; The Perception of teachers, administrators’ and
students were less to implement the students’ assessment practice in privet TVET Colleges in the
items like the Competence-based assessment was easy to implement in the
classroom/lab/workshops and the current assessment practice in the college was aligned with the
assessment approach envisaged in TVET policy. However, they were not have a good Perception
on students’ assessment like the current assessment practice in the college was aligned with the
assessment approach envisaged in TVET policy, the Competence-based assessment was easy to
implement in the classroom/lab/workshops. Therefore, based on the above mentioned ideas and
gathered data, the researcher recommended that most of the mechanisms /items were effectively
created for improving teachers, administrators’ and students Perception of on students

assessments practice in their Colleges.
* Regarding the awareness of Teachers’, Students and Administrators about

Students’ Assessment practice in privet TVET; The awareness of Teachers’, Students and
Administrators about students’ Assessment practice in privet TVET were indicating low in the
items like Competence-based assessment was based on pre-set standards achievement,
Competence-based assessment was individualized, Competence-based assessment involves
series of (different types) of assessments instead of limited ones, Competence-based assessment
involves actual performance of a competency by the trainees, Competence-based assessment was
done when students were ready for the assessment , Competence-based assessment assess
trainees continuously (was a continuous assessment), Competence-base assessment requires
teachers to provide immediate feedback to the trainees and Competence-based assessment was
conducted based on the contents of a module. And also the Zone Educational Office experts’
were not arrange enough training in TVET students’ assessment practice for stakeholders, they
did not provide training for college officers and teachers on the student assessment practice and
they were didn’t give enough to support the student assessment practice. However, they were

less effective in using students’ assessment Practice.
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The respondents views on concerning to Alignment of Classroom assessment with

the requirement of competence-based assessment were founding that: The trainees were not measured

against an achievement standard determined beforehand, class work and home works were not Provide

regularly to the trainees, the Provided assessment were not reflects the training module content, there
were less Communication the standards that shall be met clearly to the trainees beforehand, there were

used less combination of assessments (tests, class activities, exams, practical work, presentation, etc.),
gave less emphasis for practical demonstration of what the trainees have learned, the colleges did not
provide all the necessary conditions for practicing competence-based assessment, The College
administrators did not continuously monitor the assessment practice in the college, College
administrators did not discuss with students about their assessment results for improvement and they did
not have enough required knowledge and skill in competence-based assessment practices. The college
teachers were not sufficiently assesses their students’ skill and knowledge competencies in practice. And
also Way of student assessment method, ICT room with functional computer for practical students’

assessment practice in the studied privet TVET colleges was poor.

Respondent views on Factor Affecting the Student Assessment practice were

Found that used in their colleges to improve students’ assessment practice. Most respondents’
view of the Factor Affecting the Student Assessment practice were the lack of technical support
from Zone education officials in line with assessment requirements, shortage of qualified
teachers in each occupational area to conduct competence-based assessment, lack of enough
training facilities (equipment, machines, tools, etc.) in the TVET college to conduct reliable
assessment, lack of understanding about competence-based Assessment practice, lack of
awareness about students’ assessment practice, lack of adequate budget to student assessment

practice, lack of teachers’ motivation and commitment towards competence-based assessment.

The data shows in observation check list, adequacy of the library for student assessment practice
materials and laboratory with enough equipment and Chemicals for student assessment practice

were poor.
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5.2 Conclusions

Based on the results of the major findings of the study, the following conclusions were drawn.

In this study the majority of teachers, administrators’ and students were indicated that the
Perception and awareness about student assessment practice were poor in implementing
Competence based assessment in privet TVET Colleges. This lack of Perception and awareness
can block the way in improving the student assessment practice. Besides to this, researcher
observation check list and interview question result was also supported that the involvement of
stakeholders in the College was less. This leads to conclude that the Perception and awareness of

teachers, administrators’ and students about student assessment practice in was low.

According to the data on this study, The trainees were not measured against an achievement
standard determined beforehand, class work and home works were not Provide regularly to the
trainees, the Provided assessment were not reflects the training module content, the colleges did
not provide all the necessary conditions for practicing competence-based assessment, This poor
Alignment of Classroom assessment with the requirement of competence-based assessment can
block the way in implementing the student assessment practice. Besides to this, researcher
observation check list and interview question result shows that the College administrators did not
continuously monitor the student assessment practice in the college, the colleges did not provide
all the necessary conditions for practicing competence-based assessment, Way of student
assessment method was poor. This leads to conclude that the Alignment of Classroom
assessment with the requirement of competence-based assessment in the privet TVET colleges

was not good.

In this study, Most respondents’ view of the Factor Affecting the Student Assessment practice
were the lack of technical support from Zone education officials in line with assessment
requirements, shortage of qualified teachers in each occupational area to conduct competence-
based assessment, lack of enough training facilities (equipment, machines, tools, etc.), lack of
awareness about students’ assessment practice, lack of adequate budget to student assessment
practice, lack of teachers’ motivation and commitment towards competence-based assessment,.
Besides to this, researcher observation check list and interview question result shows that the

adequacy of the library for student assessment practice materials and laboratory with enough
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equipment and Chemicals for student assessment practice were poor. This can block

implementing the student assessment practice.

5.3 RECOMMENDATIONS
Based on the findings of the study, the researcher would like to forward the following

recommendations for the improvement of the student assessment practice.

5.3.1 Teachers’ awareness about competency based student assessment practice

From the study, the majority of teachers did not have awareness on the student assessment
practice. This blocks the implementation of students’ assessment practice. Therefore, it was
important to conduct in short term awareness creating training about competency based so that
the use of student assessment practice strategies will be improved. Providing teachers short term
training about assessment practice and generating internal income to requite experienced

teachers will be improved the assessment practice problems.

5.3.2. Technical support from Zone education officials in line with assessment requirements

Technical support from Zone education officials in line with assessment requirements was one
of the major factors which hinder the student assessment practice. The way of the Technical
support and the number of frequency giving technical support for college teachers and
administrators do not match in the study area and this affects the implementation of students’

assessment practice.

Even if appropriate technical support from Zone education officials in line with assessment
requirements may not always be possible, the implementers of technical support should see
alternative solutions such as, the colleges deans have invite ZEOE to give their teachers. In
addition to this, government bodies and stake holders have be contributed to solve the lack of

Technical support from Zone education officials in line with assessment requirements.

5.3.4. Training facilities in the TVET College to conduct reliable Student assessment
Practice

The result of this study shown that the Training facilities (equipment, machines, tools, etc.) In
the TVET College to conduct reliable assessment to student assessment practice tend to be low.
The major reasons appear to be, lack of equipment, lack of resources and other instructors and

students related factors. Hence, an overall assessment and discussion was needed between
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implementers of assessment practice (teacher and students) to enhance the implementation of
student assessment practice. In order to solve the problems of teachers’ commitment and lack of
interest in the student assessment practice, college deans, ZEOE and Zone education leader have

to do different awareness creation programs on teachers about competence base assessment.
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Appendix

Appendix A

Addis Ababa University
College of Education and Behavioral Studies
Department of curriculum and Instruction

Questionnaire to be filled by private TVET College’s Teachers

Dear Teachers: The purpose of this Questionnaire is to gather relevant data that help to assess the
current student assessment practice in private TVET Colleges at Majange Zone, Gambella region
as a partial fulfillment of the Master’s Degree in Management of VVocational Education and
Training.

The required data is important for the success of this study and also to improve the assessment
practices in private TVET colleges. You are, there for, kindly requested to fill the questionnaire
that provides necessary information on different issues related to the study. Hence, your genuine

and timely responses are important for the success of this research.

In this questionnaire, two types of items are included. For the items with alternatives and scale
values, please use “x” mark to show your level of agreement under one of the five scales of
measurements for each item. For items that require written answer, give your response in the

provided spaces corresponding to the questions.
Note that:

* No need to write your name on the questionnaire

* Please mark only one response to a question, with alternative choices put “x” in the
given box.

Part 1.
1. Background Information

1. Name of the Town
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2. Name of TVET College

3. Sex: a. Male b. Female

4. Age (in years):

a.20 - 30 c.41-50
b. 31- 40 d. 51- 60
e. above 60

5. Qualification of respondents

a. Diploma b. BA/BED/BSC
c. MA/MED/MSC ) d. Any other
6. Teaching experience in years
a. Below 5 years b. 6-10 years c. 11-15 years
d. 16-20 years e. 21-25 years f. 26 and above

PART I

Indicate your agreement in the given measurement

Very High =5, High =4, Medium=3, Low= 2, Very Low =1

NO. | I. Teachers’ perception related Items Scale
54

1 Competence-based assessment is easy to implement in the
classroom/lab/workshops; so it is appropriate for TVET.

2 Competence-based assessment is time taking, so not useful for TVET.

3 Competence-based assessment requires much resource, so it is costly
for TVET colleges and thus be avoided.

4 I don’t prefer competence-based assessment as it creates burden on the
trainers.

5 The current assessment practice in my college is aligned with the
assessment approach envisaged in TVET policy.
Il. Teachers awareness about the characteristics of competence-based
assessment in TVET

1 Competence-based assessment is based on pre-set standards of

achievement.
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2 Competence-based assessment is individualized, avoiding group
comparison

3 Competence-based assessment involves demonstration of what
students’ have learned in practice.

4 Competence-based assessment does not take a predetermined period of
time; it is a process rather than a particular moment.

5 Competence-based assessment involves series of (different types) of
assessments instead of limited ones.

6 Competence-based assessment involves actual performance of a
competency by the trainees.

7 Competence-based assessment assess trainees continuously (is a
continuous assessment).

8 Competence-based assessment is done when students are ready for the
assessment; it is not a surprise.

9 Competence-based assessment requires teachers to provide immediate
feedback to the trainees

10 | Competence-based assessment is conducted based on the contents of a
module.
[1l.  Alignment of Classroom assessment with the requirement of
competence-based assessment

1 | provide class work and home works regularly to the trainees.

2 The trainees are measured against an achievement standard determined
beforehand.

3 I communicate the standards that shall be met clearly to the trainees
beforehand.

4 The use a combination of assessments (tests, class activities, exams,
practical work, presentation, etc).

5 | provide assessment that reflects the training module content.

6 | tell the trainees what, how and when they are going to be assessed
before the actual assessment.

7 In my assessment practice, | gave emphasis for practical demonstration
of what the trainees have learned.

8 After the assessment, | provide feedback for each trainee on the results

9 | prepare an assessment portfolio for each trainee as an evidence of
his/her achievement.

10 | I consider trainees’ self-assessment as a basis for my assessment
decision.

11 | The college provides all the necessary conditions for practicing
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competence-based assessment.

12 | The College administrators continuously monitor the assessment
practice in the college

13 | The college administrators discuss with teachers to improve the
assessment practices

14 | College administrators discuss with students about their assessment
results for improvement

15 | College administrators have the required knowledge and skill in
competence-based assessment practices

16 | I assess both skill and knowledge competencies in practice.

. Factor Affecting the Student Assessment practice

1 Lack of technical support from Zone education officials in line with
assessment requirements

2 Shortage of qualified teachers in each occupational area to conduct
competence-based assessment

3 Lack of enough training facilities (equipment, machines, tools, etc.) in
the TVET college to conduct reliable assessment

4 Lack of understanding about competence-based Assessment practice

5 Lack of adequate budget to student assessment practice

6 Lack of students awareness about competence-based assessment

7 Lack of teachers motivation and commitment towards competence-

based assessment
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Appendix — B
Addis Ababa University

College of Education and Behavioral Studies

Department of curriculum and Instruction

Questionnaire to be filled by private TVET College’s Administrators

Dear respondents: The purpose of this Questionnaire is to gather relevant data that help to
assess the current student assessment practice in private TVET Colleges at Majange Zone,
Gambella region as a partial fulfillment of the Master’s Degree in Management of Vocational
Education and Training.

The required data is important for the success of this study and also to improve the assessment
practices in private TVET colleges for the realization of the goals of TVET. You are, there for,
kindly requested to fill the questionnaire that provides necessary information on different issues
related to the study. Hence, your genuine and timely responses are important for the success of
this research.

In this questionnaire, two types of items are included. For the items with alternatives and scale
values, please use “x” mark to show your level of agreement under one of the five scales of
measurements for each item. For items that require written answer, give your response in the
provided spaces corresponding to the questions.

Note that:
» No need to write your name on the questionnaire

* Please mark only one response to a question, with alternative choices put “x” in the

given box.

Part I11.

1. Background Information
1.1. Name of the Town
1.2. Name of TVET College
1.3. Sex: a. Male b. Female
1.4. Age (in years):
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a.20-30 c.41-50
b. 31- 40 d. 51- 60
e. above 60

1.5. Qualification of respondents

a. Diploma b. BA/BED/BSC
c. MA/MED/MSC ) d. Any other
1.6. work experience in years
a. Below 5 years b. 6-10 years c. 11-15 years
d. 16-20 years e. 21-25 years f. 26 and above
1.7. Area of specialization

PART I

Indicate your agreement in the given measurement

Very High =5, High =4, Medium=3, Low= 2, Very Low =1

NO. | I. Administrators’ perception related Items Scale
5 4

1 Competence-based assessment is easy to implement in the
classroom/lab/workshops; so it is appropriate for TVET.

2 Competence-based assessment is time taking, so not useful for TVET.

3 Competence-based assessment requires much resource, so it is costly for
TVET colleges and thus be avoided.

4 I don’t prefer competence-based assessment as it creates burden on the
trainers.

5 The current assessment practice in my college is aligned with the assessment
approach envisaged in TVET policy.

Il. Administrators awareness about the characteristics of competence-

based assessment in TVET

1 Competence-based assessment is based on pre-set standards of achievement.

2 Competence-based assessment is individualized, avoiding group comparison

3 Competence-based assessment involves demonstration of what students’ have
learned in practice.

4 Competence-based assessment does not take a predetermined period of time; it
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is a process rather than a particular moment.

5 Competence-based assessment involves series of (different types) of
assessments instead of limited ones.

6 Competence-based assessment involves actual performance of a competency
by the trainees.

7 Competence-based assessment assess trainees continuously (is a continuous
assessment).

8 Competence-based assessment is done when students are ready for the
assessment; it is not a surprise.

9 Competence-based assessment requires teachers to provide immediate
feedback to the trainees

10 Competence-based assessment is conducted based on the contents of a module.

I11. Alignment of Classroom assessment with the requirement of
competence-based assessment

1 College teachers provide class work and home works regularly to the trainees.

2 The trainees are measured against an achievement standard determined
beforehand.

3 College teachers communicate the standards that shall be met clearly to the
trainees beforehand.

4 College teachers use a combination of assessments (tests, class activities,
exams, practical work, presentation, etc).

5 College teachers provide assessment that reflects the training module content.

6 | tell the trainees what, how and when they are going to be assessed before the
actual assessment.

7 In College teachers’ assessment practice, they gave emphasis for practical
demonstration of what the trainees have learned.

8 After the assessment, College teachers provide feedback for each trainee on
the results

9 College teachers prepare an assessment portfolio for each trainee as an
evidence of his/her achievement.

10 College teachers consider trainees’ self-assessment as a basis for their
assessment decision.

11 The college provides all the necessary conditions for practicing competence-
based assessment.

12 The College administrators continuously monitor the assessment practice in
the college

13 The college administrators discuss with teachers to improve the assessment
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practices

14 College administrators discuss with students about their assessment results for
improvement

15 College administrators have the required knowledge and skill in competence-
based assessment practices

16 College teachers assess both skill and knowledge competencies in practice.
IV. Factor Affecting the Student Assessment practice

1 Lack of technical support from Zone education officials in line with
assessment requirements

2 Shortage of qualified teachers in each occupational area to conduct
competence-based assessment

3 Lack of enough training facilities (equipment, machines, tools, etc.) in the
TVET college to conduct reliable assessment

4 Lack of understanding about competence-based Assessment practice

5 Lack of adequate budget to student assessment practice

6 Lack of students awareness about competence-based assessment

7 Lack of teachers motivation and commitment towards competence-based

assessment

71




Appendix - C
A%0 AN RzACHT:
PLUL PPl TPUCT LT

021 TPUCT bAS: 21 QUCL 79T h&A

2994 hAE: 4P TF7 P9PUS +10C 29000 avZF T INAGNLE aP PSP

OhAE Ho3PTF erlavh aon@P

@ +ISPTF 1 PHY adm@P PG AAT? 0 av<@ +aPEhzh AOHSLC PUATIT 016 TI9LE BrU-e
ATIHOEF P9I TA  Av-T PAALY PN DAST P94 PIPHS ATI00C 907 A7LTLAPAN ATITST P44
av /8 AaoANA 1dL::

PILANANA. 0228 AHY TST avdvk O47 AG AOFAL AAPT  avl8at (Prde A18.9°A  (VFUTS
AMEPAV-:: aPlBAT APav Nt PAGTE P AS LHTUT APt 99849 LmePAS ATNNeTv
NPL9Y, oA,0G TP ADSAU-::

MNP hPI81% APPNT  ATICETS PPD AT Attt ARLTETS. PILATI(FT  ATICeRr © “X”
PANTT? NomPI° A 7800 01229 HUTHS AmS PAv-::

TSP
s (oMmek AL AF° 9§ ALNLATI®
o AONP ARLTELG aPMEP AL LH F PPN P&CH X7 7 Napmby®
avavg @ 1,
1. +HOTE avlE
1.1. entaga. age

1.2. ¢tkav- qgo

13. 22 vorg [\ % |:|
1.4. &% (NGaot):-
0.17 - 19 a.20-22 . 123 0ae
1 5. ¢F9PUCT TCGIP

U. 281 A R2F2 h. 8% 3 w, RL%4

72



1.6. ?hAS 823

v. 19avt A. 2 Gavit h. 3 Gavit w. h4 gavt (1AL

L]

1.7 eaetarOR/ePaA (T Pav- HCe( Area of specialization)

hsa ll

At APPOE AT1G6F PULNTTav( Y Pavp ik

NM9° neot+q =5, n&+q =4, aonnAT=3, HP+5= 2, 0M9° HP+G =1

+/& PI°HG PO

|,e+aePTF A IC HHIT8 aon BT 5(4 |32

1 NPT AT o0t 0241 PPHTT Nh&h @O AgParly [0 H-avngi0-He10C AL
APICL: [ ATILL PAN AT IVF 0. ::

2 NPT AT aoAlt P24 IPHS T AGPALOL LH NATLE.E AOEALALAI::

3 NP AT avalt £L41  9PHS OraoHT (O 0Ot
1A9.4.0° av+@+[av(\@12 AAOT::

4 PNPT ANFT POt 241 PPHT (FTISPT AR PANGAL TehT16 G 4. TL0 NP
ANTOPP <

5 OB TU- aP9°ULT RT.AMTU- © 9PHS +90C Pov-0G Ehih +299FT P9°HS A0
£15HN 1@~ ::

1. PAOANET HO, AAENZNG a0<@ +aPF NP7 av(lt £L.41 IPHS QUCET

1 NhAETFU- P90.0MaA 0Pt ANTT 9P0lT P41 IPHS PPLav PHGT v (199£:4°
Ae0L 1@

2 PP - AT aPOLt £RL1 TPHS PN NP TT LALAE &7 DTy PADNA::

3 NhAE T P9L.0Mm@. S0P - AT aoalt 9241 9PHS avdPuey AF 6P T (Lam-
TGP TF OT5T 1 HI0C W 79.0AL 10+

4 PP t- AN POl T £2.41 IPHS PL° O+DAY LH PAD-9P: LR IFP W¥B.::

5 PP - AT ao(lt £241 PHS (F@AT LH @-AT FRFF8 PTLAT 10-::

6 NP t- AT aOlt PRLT IPHS  aP9PVLT P9lAMet DTGP TT AOHE S0Pt
+m8847F AL P40l @i

7 NP - ALFT oo0lt £241 IPHS +H916PFT EnF 3-8 SANA::

8 NhAE T P99.0ma. S0P H- AT aoalt 20471 9°HS N7 AP +ISPT
+HB @ 1@ 99 avH 1tz

9 PP - AT aPOLT £241 PPHG  NaPgPLy AFTICPT @8, L0-F L avhh LOATMA::

10 Naog°Ys7 LTLAMD- NP T- AT aPAlt £8.41 FPHS  HHIL <7 IO\ aPOlt £241
q@<::

. thaed @01 °HT PO - A7 apadt h&4T PHT  DC PAD- 17 FrE

ATTEPT U LH PNEAS S0 T 224 (19°9°Y ey HHOB-FLAMA ::

NFTIGPT PTLavH ' LI /N4t Nt bar M@ aP(4.CF ATYIC 1@

AJPHG P Lav- etpad M@~ dPAGCT aPIPYLT TP NIPHS N4 NFIASE POPP:

AWIN|F

avgPy sy OHALR PIPHG aPAN PP TT LmbTIn(A2L BOFE PheA ATPOP0E &G HHI0C
0c PhEA @A A109 AG PIPAONTT) ==

73




5 avavy gy PULEH DG F @+ avavHTPT NTINAMT TPEN SHT 1@+

6 aogPY LTy NIPaHTTFD & IOT N8RS aF WILIPTavl RIo1Z T :

7 aogysy 19PHS 19106 AL Fhedt ePAm-t  +T16PF QNG PoL.eA%t 9°7 Phiv?
TILPAN NTLA 1D-::

8 agyY sy NIPHG (1A AFT8PT L0, FO<7 L aPAh LANAUD-::

9 av[ 77 AW TG 15 1914 PIPHS I\ TIVELC AHIE@- Rav-(| -k @92, 0168, AP fv::

10 a0/ L7y R9PHG @A OFIISPTT PN JPHG a(\lrt £R.47 1D+

11 NPT AT o0l £241 IPHS AgPamHDAE. ATPHT AQEAL T1CTT Ut PLCIA::

12 | P0AE. ADHSSSPT PTUISP T PIPHS ATIONG (NI TR 1T L8MMi::

13 | PhAE ADH884PT NavgPULT OC PIPHS AH10-0CT ATTA0N LOLP::

14 | P0AS AAFSSSPT N TISPTF OC QA DM I-F@- aPAAN LDPPMN::

15 | ¢0PT ALF? o0l t 0841 PPHS 1<INe-  PhAE. ANTS84PT  A@-dTS TFhedo-
ANTFD-::

16 | a0/¢7 vVETIR TG A@P 1T ao(\ ot ALCI0- (H0C LAPHG s
IVi-  (te2PF UG AH100C AL T&T 27108471 P e+

1 hH? +9o/avgese (14 0P ©1914 9PHG eEhih £.06 AAarq(C::

2 NP7 a0t £241 £241 P°HG AevtHaNC  (1PaP® HCE PAAMT 0L L1 aP9PYL-
ANTPG(::

3 TR0 21 PHG Aevhmt (1 PP LAAMS APCOT ANTPSC
(Lack equipment, machines, tools, etc.) ::

4 aA NPT AT OE 0P 17HNOL ANaPTC::

5 PSP 1T I°HG AavINCOE PP N8BT AAGPTC::

6 aA NPT AT PHG OT9I6PT IO, NG avPy::

7 A NPT At PHS fav9Py e HI1ATTES RC YT 9710

74




Appendix — D

An interview Question for Zone Educational Office experts

Dear interviewee! The purpose of this interview is to gather data about the Student assessment
practice in your zone private TVET Colleges. The type information you will provide determines
the quality of the study. Therefore, you are kindly requested to give factual information for the
interview.

1. Background In formation

1.1. Name of the zone
1.2. Name of the TVET College
13.Age
14.Sex
1.5. Work experience; --------- years
1.6. Qualification: a. Diploma () b degree ( ) c. MA/ MED /MSC () d, more than MA/ MED /MSC ()

1.7. Area of specialization

2. Do you bring training in TVET College Management?
3. Is the college deans has enough to manage student assessment?
4. Did you provide training for college officers and teachers on the student assessment practice?

5. How do you give mentoring and evaluation techniques to support the student assessment
practice?

6. Do you stakeholders have adequate awareness on the student assessment?
7. Did you arrange any training for TVET students’ assessment stakeholders?
8. Could you mention factors that affect student assessment practice?

9. What kind of solution is suggested to solve such problem?

10. Do you say any more about student assessment practices problem? What solution is given to solve in
such problems?
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Appendix — E

Interview guide for TVET College deans

First, 1 would like to thank you for consulting to spend your time to discuss with me. The
purpose of the interview is to gather data about the student assessment practice in private TVET
Colleges. It is also assured that the information that you would provide can be kept confidentially
as the data to be used only for academic purpose. You are kindly requested to provide genuine
information.

1. Background In formation
1.1. Name of the Zone
1.2. Name of the TVET College ----------------
12.Age
13.Sex_
1.4. Work experience ____ years
1.5. Qualification a. BA/BED/BSC ( ) b.MA/MED/MSC( )

1.6. Area of specialization

2. Do you provide any workshop or training for teacher on student assessment practice?

3. How do you explain the method of monitoring and the activities of student assessment
practice?

4. Explain your effort to make the classroom is conducive for student assessment practice?
5. Explain the extent to which technical support is given the teachers to student assessment?
6. Have you the access of necessary material?

7. Explain any effort to make the awareness on the students about the student assessment
practice?

8. What type of change is going?
10. To what extent do you provide for Zone education experts to support and supervision?
11. Student assessment practice materials are properly given to teachers?

12. Can you add any more about SAP?
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Appendix — F

Observation Checklist for Majange Zone Private TVET College
Name of Zone ---------------=---mmmmmmmmmemm o -

Name of the college------------=-=-=-m-m-mmmm oo

No. Measurement
Items V. Good | Poor |v.
good Poor
1 Way of student assessment method
2 Availability of field training facilities to student
assessment practice
3 Availability of Enough training rooms to
student assessment practice
4 Arrangement of Students seating chair, desk to
student assessment practice
5 Access of equipment for student assessment
6 Availability of reference materials in each area of
training for competency-based assessment
7 Adequacy of the Library for student assessment
practice materials
8 Laboratory with enough equipment and
Chemicals for student assessment practice
9 Students assessment records
10 ICT room with functional computer for practical

students’ assessment practice.
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