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ABSTRACT 

The main objective of this study was to in ves tigate the implclIlf'ntat ion and 
p ercep tion of active learning in EFL classes . Active Learning is a method oj 
ins truction that involves the active engagement oj s tudents in the learning process. 

The p articipants of the study were all BSS Englis h teachers, ]20 SlU e/e llI S {/l Id Ihe 

school p rincipal. This paper conducted to interrogate the school communities ' 
perceptions and practices of active learning in EFL classroo ms part icularly LO 

examine at secondary school level. 

To collect d ata for the study both close and op en- ended questionna ire. itHerview and 
observation deployed. In line with, for the objective questions Il/ eWI score WId 
percentage used whereas for the sake oj op en- ended quali tative trteUwci oj analys is 
emp loyed. 

On the other hand the survey showed that; English teachers are not in a position to 
use various active learning tools to assess their pupils ' p erformance in English, they 
have not in the right track in providing f eedback and correction. In addition, most of 
them d id not demand their students' reflection on the instruction as well as they have 
not a clear know-how in what way their s tu dents are bencfi'clilry from the 
deployment of active learning in EFL classes. Despite their awareness oj the central 
place assessment in the instruction process, do not implement as it should be. BSS 
teachers expressed 'that there are major cons traints that impecie the successJul 
imp lementation of active lean,ing: wrong p ercep tion of teachers lowarcis acti ve 
learning, taking ·n9 course in univers ity for-teachers about active learnll1g before 
engage to work, large class size, lacle of suJficient materials like ciupllculing lIlac/ II I/C, 

audio/ video recorders and reference' books. 

Hence, to bridge up the gap between what the li terature transpIres "nci what the 
survey has shown: The school management needs to create awareness on acti ve 
learning, teachers should broaden their horizon about p roviding dlJferent active 
learning de vices, Stakeholders should design and provide course about AL Jor 
teachers in campus, and teachers should be encouraged to bear respons ibilities, be 
professionally mastered and enhanced to have positive attitucie towards Active 
Learning. 

vi 



CHAPTER ONE 

Introduction 

1.1 Background of the Study 

Education is a broad single activity involving millions of stude n LS and Leach ers 

at all levels (Tibebu 2006). 

The main purpose of education is to enable s tudents develop knowledge , skill 

and attitude which is achieved through different methods. Methods a re means 

of conveying ideas and skills to impart and acquire knowled ge of differenL 

subject matters in a more concrete and comprehensive way. Methods are used 

to achieve the desired educational objectives . They a re tools for educating 

learners. At different times , different methods of learning have appeared and 

remained dominant for certain period of time. 

Accordingly, the teacher centred method which mainly puts th e teacher at the , 

centre of every activity in the instruction al process became do mina nt. Teacher­

centred approach is a kind of approach which revolves around the teacher as 

the centre of any activity in the teaching process with the nOLion that as 

Farrant (1980: 120) "the teacher knows best" . 

SImilarly, Borich (1988: 168) states that the teacher's role is lO pass facl s, 

rules., or action sequences on to the students in the most direc t way possible . 

The main focus of attention in this approach is what is taught ra ther than th e 

child who is taught. High emphasis is given to content coverage a nd educating 

a student is seen as more of working through the syllabus th a n as Farrant 

(1980: 123) trying each learner develops his potential. 

Generally speaking, it is a kind of approach which focuses on teaching Lh an 

learning. But a teacher, according to Rogers (1965) (in Temechegn 2002 ) 

cannot teach but instead provides environment in which a s tude nt can learn. 
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Teacher-centred approach reflects the following characteristics. Teacher acts as 

essential link between the learner and what he is learning. 

• Teacher selects what learners learn , the methods by whic h they Ic:a rn 

and the pace at which they learn. 

• Teachers see their role as communicating knowledge to their pupils as 

efficiently as possible. 

• Teachers spend most of their time actually teaching. 

• Pupils tend to be regarded as more or less uniform group or learners 

rather than as individuals with different gifts and needs. 

1980:129) 

Farrant, 

The shortcomings of teacher-centred method have led to bring about changes 

for the new learner-centred or active learning method. The new methods pave 

tbe way for the learner's active participation under the guida nce of the teacher 

or in a personal initiative forms. This approach adheres to the strong 

assumptions of the learner to be active rather than be passive. In ract, learni ng 
" 

in this approach is ,associated with doing'. The learner is ac ti ve ly involved so 

th at there can be more connections with the past learning and between new 

co ncepts ( Bennet et al 1995 in Yonas, 2006). 

Furthermore, a study by Brophy and Good (1 986 in Levi ne a nd HavighursL 

1992) indicates that students achieve more when there is active Ic:a rning 

through which the teacher presents information and develops concepts 

through lecture and demonstration, elaborates this information in the feedback 

given following responses, prepares the students for follow-up sea L work 

a ctivities by giving instructions and giving through practice examples , monitors 

progress an assignment after releasing the students to work independently and 

follows up with appropriate feedback and re teaching when necessa ry. 

Moreover, Becker (1997 in Salemi 2002) reports that students lea rn better and 

a r" more committed to learning when instructo rs use active icarnillg. Students 
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can think and ac t the way they should think and act if they learn th e conccpt 

well enough to use it in problem solving analysis. 

Therefore ac tive learning is a kind of teaching method (approach ) which we find 

at the other s ide of the teacher-centred approach. Active learning is a kind of 

learning strategy which provides students with opportunities to work with 

c()ncepts a t higher cognitive levels. 

Students master a t the application level when they can use a concept in a new 

concrete situation. (Sa lemi, 2002). This is becau se s tudents a re not vessels to 

be: filled, to listen or to take n otes and to give the r ight answers to questions 

teachers pose . Rather, they a re there to raise qu estions as well as to formulate 

answers to questions regarding the connection between what has been 

experienced a nd what can be learned from that experience and to usc their 

experience to replace old cognitive maps with new ones (Costigan, 1984 in 

Dorn 1989). 

Moreover, the teacher is a facilitator and has a person - to - person 
, .,. - I 

relationship with each student. Furthermore, instruction is tailored to the 

needs of the students (Reed a nd Bergeman, 1995:226). 

However, many teachers still prefer the traditional teacher-centred method or 

instruction and. would like to stick to it. To such insistent resis tance of 

teachers to change/ innovation Ornstein and Hunkins (1988:300-302 In 

Alemayehu 2005:9), mentioned five major reason s: 

>- Inertia: Many teachers think it is easier to keep things as they are, 

being happy with th e current school set up. They show unreasonable 

tendency to rema in unchanged. 

>- Conformism- Teachers who have succeeded in the school system 

tend to obey the established rules for uncertainty foste rs insecurity. 

>- Rapidity of change: resisting change anticipating another change 

like to occur. 
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~ Lack of knowledge: not knowing at a ll or having lit tle information 

. about it and 

~ Absence of financial and timely support. 

The greatest assignment now is to bring a change in the qu a lity of instruction a l 

methods. One of the means is to employ that is the implement active learning 

method and mobilizing teachers to play the central role to play in making it 

happen. 

Active learning should be considered in terms of students being inte llectually 

adive which means that teachers do not simply expect students to memorize 

a .ld repeat facts but use information critically a nd analytically. Sad ly, in many 

C;tses in the prevailing situation, most teachers tilt toward s the trGditional 

n ,e thod of teaching (teacher - centred). Lue (2006) shares the same idea 

cuncerning the prevalence of teacher-centred practices. She argues that the 

kind of simple memorization and recall of fac ts and informatio n (teacher­

centred) still forms the basis of much of our curriculum a nd instructional 

material for grade.1:8 which the researcher believes is very damaging 

intellectua lly to the young learner. . 

Active learning is being popular and widely u sed. Many countries advocate this 

approach. However in Ethiopia, few researchers are being done to assist the 

refinement of the policy of implementation of Education and Trainmg. 

1.2 Statement of the problem 

The present researcher strongly believes that the way teaching method is 

ha ndled can affect Students' performance. In fact , failure to choose 

participatory teaching approach will have a considerable impact on studen ts' 

motivation. In line with this MOE has in corporate active learn ing as the major 

teaching approach in secondary schools. 

Many research works have a lso been done in coun try level whether 

implementation of active learning has been in place .Por instance Si rak (2000), 
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Fisha (200 1), Solomon (2004), Amenu (200 5) and Tibebu(2006) . 'T'hcsc studies 

focused ' more on selected TTl, TTC and som e selected schools on the 

improvement of implementation of active learning in socia l studies and civic 

edu cations. The result of the study reveals a gap and recommended that all 

stakeholders should take part a nd contribute their sha re III Lhe 

implementation of Active Learning. 

What makes this research different from those made by the above menLioned 

researches is, since the researcher is a teacher in seconda ry school, she had a 

cha nce to observe the way teachers implementing active learning. 

Th eir implementation contradicts with what the policy and scholars state abou t 

AL. The policy and the scholars state AL as a m ajor tool to improve students 

result and for quality education. As a result , the researcher has a great 

curiosity to explore the implementa tion of AL in high school. In add ition, the 

researcher is interested to conduct in thi s area, to discover the barriers of 

s u ccessful implementation of j\.L. 

Moreover, the researcher believes that no smdy has been conducted so far to 

show the perception and implementation of AL in English subjec L at secondary 

school. Rather it is conducted on college a nd TTl level which have no 

s ignificance on secondary schools. The researcher believes, conducting the area 

helps to fill the gap at seconda ry level English lesson . 
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1.3 Objectives 

1.3.1 Major objectives 

The major objective of the study was: 

>- Explore into how Active Learning is im plemented and identi fy the gap. 

1.3.2 Specific objectives 

The specific objectives of the study were: 

> Assess the schools effort to implement active learning. 

> Identify the perception of English teachers and stuci en ts towards 

active learning. 

> To explore into the problems that affects the implementa tion of active 

learning in English classrooms. 

1.4 Research Questions 

1.4.1 Major research question 

>- What are the factors that affect the implementation of acti ve learning in 

English class rooms? 

1.4 .2. Specific Research Questions 

> . Does the school facilitate opportunities for implemcnting active 
learning? 

> What is the perception of teachers and students towards active learning? 

1.5. Scope of the study 

The dimension of this study will confine to grade 9 and 10 studems, and 

teachers of English department of Bulbula secondary Schoo l in Akaki I<ality 

sub city. The reason that the researcher selected this area is for th e fact that 

since she is currently the member of the staff it is easy to get re levant 

information. 
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1.6 Significance of the study. 

The findings of the study will be of some help to the foll owing bodi es. 

>- It may ra ise awaren ess on how to implement ac ti ve learn ing in Engli sh 

classes . 

>- Give them insight to look into their action, what role they have to play in 

order to facilitate active learning. 

>- It can also help them in ra ising awareness on how to implement active 

learning in English classes. 

>- Serve as a preliminary idea for any interested researcher in the area. 

1. 7 Limitation of the study 

This study has a limitation on the sample size. To come up with a generalize 

resu lt; it would h ave been n ecessary to conduct the research in several s imila r 

se ttings and with more number of subjects. However, th is paper has included 
, 

o nly one public secondary school. For this reason , it has limitation lO 

generalize. In addition there are factors tha t m ay a ffe ct active learning wh ich 

a re not cons idered. in this study cultunt politics, and self access materia ls 

such factors may influence the generalization of this study. 

1.8 Definition of Important Terms and Acronyms 

Implementation: the process of putting a method to practice in a classroom by 
the teacher. 

Attifude: the view of teachers a nd s tudents towards the implementation of 
ac tive learning. 

MOE: Ministry of Education 

EFL: English as a Foreign Langu age 

AL: Active Learning 

7 



CHAPTER TWO 

Review of Related Literature 

2 . 1 General overview of Methods of Teaching 

The m ain purpose of educa tion is enabling students to develop knowledge, skill 
and attitudes. These can be achieved throu gh different m ethods . 
Amenu (2005: 12) stated the following: 

Methods are used to achieve desired educational 
objectives . They are tools for educating learners . 
At different times different methods of learning has 
appeared and has been dominant at certain period of 
time 

From the above quota tion, one can understand tha t methods a re means of 
conveying ideas and skills to impart a nd acquire a certa in subject matter in 
more concentrated a nd compressive way. 
Aggrawal (1 996: 136) stated th at: 

The word Method is often used very loosely and teaching 
method has been supported to involve a body of fIxed and 
stereo- typed modes of procedures which is applicable to 
its appropriate subject l/.S a kind of ritual to be obse rved by 
all teachers all circumstances. This is to say that teachers -, 
use different methods of teaching according to the need. 

According to th e a bove quotation, good methods can result from the conSLan L 
ob servation of certain broad principles . These include orderly procedure in 
teaching arranged subject matter, which will avoid wastage of time and energy 
and redistribution of emphas is, which will secure the greatest cooperation from 
the s tuden t and m aintain active interest. 

Aggrawal (1996: 138) further emph asize that a method is not merely advice 
adapted for communicating certain items of information to sLudenLs a nd 
exclus ively the concern of the teacher who is supposed to be the "giving end". A 
m ethod must link up the teacher and his s tudents in to a n organic relationship 
with constan t mutu a l interaction. 

Tibebu (2006: 18) stated that: 

A major purpose of instruction is to lead the student nearer 
to independence and the ability to learn by himself. To this 
effect teachers use different methods to achieve the de sired 
goal. 
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Thus, from the quotation above, it can be understood that when a method is 
chosen for the wrong purpose, or started without adequate organization and 
preparation it may waste time, lead to the experience of defeat and failure. 

It is not easy to position ma ny of the methods because of several factors that 
may influence the way the method is used .For example, the natural teaching 
style of the teacher (authoritative or facilitator), the approach of learnlllg of 
students (deeper or shallow) and the influence of constraints (time, resource 
and size of the class) may well alter the position of a me thod on Lhe continuum. 

Tibebu (2006: 10) stated that: 

Effective teaching takes in to account when using a 
particular methods. for it is very much a case of getting 
the "right mix" in the situation applying that time. 

As a broad generalization, one can probably say that specific units of 
knowledge are taught by instruction where as their application an d use is 
learnt often by doing. 

2.1.1 Teacher- Centred Instructional Approach. 

In reality, no learning is entirely passive. 

Beswick (1987: 113)-statedtha t: 

Learning is after all, an individual matter in which 
essential idiosyncratic elements must be supplied by the 
learner himself. Nonetheless, we frequently arrange the 
student in to idiosyncratic group and require only minimal 
response such as listing and copying. 

Most teachers agree on the importance of motivation and ac tive involvement. 
Both . may exist even while the teacher is lecturing in the most didactic of 
modes and the student who is apparently very busy in active project may be 
totally uninterested and learning little. 

Nonetheless, as Beswick (1987: 117), one way of classifying teaching style and 
learning modes is to look at the relative activity of teacher and s tudents and 
particularly who makes choices . In line with this view, (MosLOn, 1972 in 
Beswick 1987) drew up a "continuum of decision in teaching methods from 
command to discovery." 

He further elaborates that specific instruction from the teachers, work sheet, 
programmed learning unit or text book calls for relatively low level of 
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discussion in teaching methods from command to discoven . He fUrl hrl· 
elaborates tha t specific instruction from the teacher, work sheet , programmed 
learning unit or text book calls for rela tively low level of discll ssio n making 
from the stu dent , little imitative creativity. 

According to th e ICDR (1 999 :68): 

In the teacher centred methodology the teacher ·uses 
"chalk and talk" or a method of teaching in which the 
teacher is active and the students are passive . She/he 
either writes notes on the board, which the students 
passively copy on their exercise books or students 
memorize the information from their text books. 

F'urthermore, teachers tell, describe, demonstrate and explain the desired 
techniques step by step in their a ttempt to master the techniques via drill s, 
practice and recitation. 

Darling (1994 : 2) added the following: 

Teacher centred teaching method interims of curriculum 
contents which are taken to involve first the systematic 
imparting of . basic skills in language and numerical 
calculation, followed by instruction ( usually broad at first 
and narrow latter I of established school subjects. 

Generally, from the above quotations, mastery of factual in formauon IS 

emphasized. In pedagogical terms, the traditional approach inv() lves tlw 
teacher clarifying the subject and in struction of the whole class at oncc. Pupi b ' 
motivation depended on compliance and competition. Gritty a pplica tion and 
memory works a re regarded as unavoidable and perhaps as constituting 
beneficial prepa ration for adult life . 

The .following are the m ain characteristics of teacher cen tred approach 
(Farrant, 1980: 129) 

>- Teacher acts as essential link between the child a nd wha t 
he is learning. 

>- Teachers select wh a t the child learn, the meth ods by which 
they learn a nd the pace at which they learn. 

» Teachers see their role as communicating knowledge to 
their pupils as efficiently as possible. 

» Teachers spend mos t of their time actually teaching. 
» Pupils get the impression and learn only when their 

teachers a re present and teaching. 
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~ Pupils tend to be regarded as more or less uniform group 
of learns ra ther than as individuals with different gifts and 
needs. 

2.1.2 Learner Centred Approach 

The earliest fully established educational theory was proposed by .Jean .J acque s 
Rousseau in his book Emile (1762) where children are seen as very different 
from adults in that they are innocent, vulnerable, and s low to mature and 
entitled to freedom and happiness. This approach to thinking abou t children 
and their education was built up on by writers such as John Heinrich 
pastoalozi (1746- 1827), Frederich Froebel 1782-1852) ,John Dewey, William 
Kilpatrick (1871-1965) and others. 

Rousseau can be seen as a founder of child centred educational thco lY The 
guiding principles throughout Rousseau's book Emile is that wha t is to be 
learnt should be determined by an understanding of the Child's na ture at each 
stage of his/her development. A further recurrent theme is that in div id ual 
children vary in their understanding. Therefore, education needs to ue 
individualized. Meier (1998) argues that Rousseau's view of the nature of the 
child is compatible with traditional education where the child is secn to have 
fundamental impulse to activjty. Therefore, children should be free to move 

a round to play aneL to explore and ins tead of being taught oth er peo ple id eas, 
they are to draw their own conclus ion from their own experience. The 
educational principle which arises from the above is called discovery learning 
or experimental learning. 

The twenty firs t century educator can treasure two of Rousseau's insight, 
namely ' in the first place that children are slow to mature in tellectually and 
those responsible for their edu cation should accept this. 

This s low way of learning is indeed advantageou s to d iscovery learning and 
Rousseau said that understanding can only take place if learners have to th ink 
out their own conclusions. 

Dewey (1 993:88) stated: 

Education has a social function either in helping society 
advance or helping it survive by passing down the tradition 
of the tribe or culture . There should be a constant interaction 
between school and society with respect for both parties . 

Activity and learning, according to Dewey, are related in three important ways. 
Involving in projects helps the child to see the usefulness of getting and 
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understanding information. In addition the traditional separation between 
school learning and experience learning is counter active and is see n as 
irrelevant. Furthermore good teaching links up with out of school ac tivi tics , 
interests and problems. 

Dewey further saw the child as essentially social. According to him , the child 
learns through interacting with the social environment. 

One of the distinctive contributions of Dewey was his emphasis on shared 
activity. Dewey propagated the importance of the human interaction so that 
cooperative and mutually helpful style of working in the classroom could 
continu e in to society as a whole. 

To sum up, in one way or an other these educators believe that young children 
learn best from concrete activity based experiences. Active learning has a 
profound importance in early childhood because children, by nature, a re 
restless, their attention span is short Lived and their ability to sit passively is 
very shorter and minimal. Thus, teachers should keep children fully engaged 
and active .These will naturally bring about the development of critical thinking 
and problem solvin g abilities . 

2.1.2.1 WhaUs Active L!'larning? 
. . , 

Active learning refers to techniques where students do more than simply lis ten 
to a lecture. Students are doing something including discovery, processing and 
applying information. 

Bonwell and Elison (1 99 1:1 45) defined active learning as: 

Any strategy that involves students in doing things and thinking 
about the things they are doing. In other words, active learning 
is shift from passive transfer of information to the active 
problem solving. 

From the above definition, one can understa nd what active learning gc nerClliy 
refers to; it is a method of instruction that involves the active engagement of 
s tudents in the learning process .This requires more than the traditiona l takin g 
of notes from a lecture session or the completion of essay as outside the form al 
time tabled sessions. The core elements of active learning are student's activity, 
student's engagement, student's reflection and the use of th e high er order 
academic skill such as analysis, synthesis and evaluation. 

It has been identified in the national framework for active learning for act ive 
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citizen s hip (CLG , 2006) a s all impOrLi.llll CiclllCll l II I II", d('\ ('I"IJlI"'"1 "I 
c itizen s hip among students, 

This is because it is viewed as a flexible approach thal Invol vcs I:X IXTll'llll;t! 

learning in gro up se ttings that a re ch a ractenzed l>.\ L1ll' \'dlue" ul l lt l 
pa rticipation, cooperation , social justice a nd equa lity with dlve rsll\' These 

values require the work to be community based, learn e r eC llll'l'd and dl'\ 'l'lupul 
th rough active and rel1ec tive learning (CLG ,2002), 

Paulson a nd Faust (1 998 :109) defined ac tl ve learn ing as 

Anything that students do in the classroom other t han merely 
passively listening to an instructor's lecture . This includes every 
thing from listening practices , which help students to absorb 
what they hear, to short writing exercise in which students apply 
course material to realHfe situation and/or to new problem. This 
is to say that when we involve students in activities that lead 
them to discuss questions, clarify, write about course content, we 
not only foster bette r retention but also expand students 
thinking capacities . 

According to the above quotation, active learning emphasize that the learners 
create th ei r own interpretation of the world of informatlon, Acuve learnln~ 

[constructivis t view) is a nti thesis of the behaviounsts , who belie ve that the 
min d can be mapped, Con structivis ts wi ll a rgue that the student situates Ill<' 
learning expe rie nce with his o r he r own expe ri cn cc Clnel I h;ll l ll(' go,, 1 lit 

instruction is not to teach in formation bu t to c reate s ituation Sll thal Sl ucic n ts 
could interpret in fo rmation for the ir own understa nding, Th e m le of 1I1S lrUl'liO n 
is not to cienounce fac ts but to provide ways to asse mble knllwJecige 

As Henic h el. a l (1996: 119) put: 

Learning occurs most effectively when students are engaged in 
authentic tasks that relate to meaning full context . The ultimate 
measure of learning is therefore based on the ability of students 
to use knowledge to facilitate thinking in real Hfe , 

These ed ucators believe that, practically in the teachin g learnlllg P",)('C'SS, " 

teacher who mes to teach concepts direct ly is fruitless, 

Sguazzin a nd Gran (1998:78) explained : 

Active learning is a social process that emphasizes on 
the process of collaborating and the exchange of ideas, 
knowledge, skills, values and attitudes. 
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According to the above quotation, the Emphasis on teach ing has shifted from 
transmission of facts or information to teaching learners how to learn , how to 
find · information for themselves, etc. To this effect , active learning clearly 
addresses the different learning s tyle. Thus , different active learn ing methods 
create the best m atch for s tudents to learn to h ow to learn. 

Unlike teacher centred meth od with in ac tive lea rning method, the teacher's 
role is that of a facilitator. She/he facilita tes the participa nt's learn in g and 
making meaning and creates an environment that a llows pa rticipation to link 
their background knowledge to the ma teria l that is being discussed. 

In conformity with these ideas, Oser (1 992 :26) stated that: 

The teacher's role shift from that of the delivery of 
information, the sole player of a flute in front of a less 
than appreciating audience to that of designer, tour guide 
and orchestra conductor. 

This implies those teachers' acts as coaches or mentor building bridges 
between their students ' individual interests and understanding instead of 
delivering the common skills and knowledge tha t society expects them to 

acqUIre. 
Virginia Richardson (1 997) stated that: 

One has to' shift the ' concept of teaching to requiring 
complex thought and decision-making within the situation 
of uncertainty and diverse context . 

Generally, according to the above expla nation s, active learning implies 
engagement in some kind of activity in order to solve problems . To be actively 
involved , most importa ntly students must engage in such higher order thinkin g 
task as analysis and evaluation . 

According to (CTGV 1993: 153), ac tive learning is comprehensive instructional 
sys tems that: 

~ Are evolving from constructivist Philosophy and theories. 

~ Promote study and investigation with an authentic. (i. e. reali stic, 
meaningful, releva nt, complex and information rich) context. 

~ Encourage the growth of student's responsibility, initiation, decision 
making and intentional learning. 

~ Cultivate atmosphere of cooperative learning that promotes high l evel 
th inking process . (i.e. an a lysis, syn thes is, evaluation problem solving, 
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experimentation ,creativity and examination of topics from multiple 
perspective) 

» Help students integrate new knowledge with their previous knowledge 
and there by create rich and complex learning stru ctures. 

}> Assess students' progress in content and learning to learn through 
realistic tasks and performance. 

Generally, active learning methodologies do not look like the traditional lecture 
method. Active learning methods emphasize learning by doing. Group o/" 
students may be found working together on project to develop or study 
something having discussion solving problems and practicing skills etc. 

Why active learning is needed or is considered important in the new era? 

Aggrawal (1996: 167) stated some of the basic changes of active learning as 
in the following. These are: 

}> The child is the agent of his own Learning. 

}> Knowledge or information is not the goal 

}> It gives freedom to the student under the creative and sympathetic 
direction of the teacher. " 

» Children learn best when they a re ~ctive. When we consider the children 
agent in his own learning, · we must provide for him to be active. The 
mediums of learning are the activities under taken by the child. 

}> A child is unique being and can function only by remaining in the world 
in which it has specific role play. 

}> It helps prepare students to solve problems and to use information from 
their environment &other sources to make a better life for themselves , 
their families &their community. 

}> It gives the learner owner ship of the process used to develop a situation 

}> It encourages testing ideas against a lternative views and a lternative 
content. 

In conclusion, one can say that active learning method or h ow students learn is 
as important as the content of what they learn . Even though active learning 
approaches a re many and diversified, the basic contribution is that if the 
students are ac tively involved in learning they will better understand new 
concept and wi ll learn more which is applicable. 
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Even though scholars in the field of pedagogy a nd andragogy magnified th e 
advan tage of active learning instructional methods, others criticized thi s 
approach becau se of its limitations. In this regard, Mutass and Wills (1 99442) 
have s ta ted the limitation of active learning s trategies as follow s. 

~ It requires a lot of time. Due to this, teachers find it difficult to 
cover the prescribed syllabu s. 

~ The implementa tion of ac tive learning instructional method requIres 
very capable a nd well tra ined teachers so as to provid e effective 
guidance to students. 

~ It is not economical in that it is necessary to u se any a pparatus or 
resource . . 

~ It may not be possible to use it in all s ituations. 
~ The method is not also economical in terms of space for instance 

role play group experimentation necessitates a large amount of 
space . 

2.1.2.2. Research Findings on Active Learning 

Over the last few years research in what is now called learning science has 
begun a significant progress in u nderstanding how learn ing takes place in 
secondary level. When .students themselves a re actively involved in the learning 
process, their learning improves . 

One of the most p~rsuasive s tudies comes 'from national institutions for sc ience 
Education (NISE). Based on the University of Wisconsion the resea rch was 
made on effect of small group learning on undergraduates on science, 
mathematics , engineering and technology. Thus, it was found that students 
who learned in small group demonstrated greater achievement and expressed 
more favourable a ttitude towa rds their course than students who did not work 
collaboratively or cooperatively. 

Two educators (Johnson &Johnson, 1989:63) did another important research. 
They h ave found student-centred (active lea rning) instruction which motivates 
students to form closer relationship with one another in working together. 
Each student in the group not only scores higher academically but a lso gains 
some social skills through cooperative work. On the other hand, the students 
in the teacher- centred classroom did not spend as much time work in g 
cooperatively and thus hood less of working relationship with one anoth er. 

Haryey etal, (1999:102) stated: 

Traditional education method would seem to bear smaller 
yields than personal experience. 
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Th e above quotation shows that the traditional lecture method does not 
encourage students to be active participa nt in teaching learning. 

Siler (1998:98) stated that: 

Teachers who captured the interest of their students by 
allowing them to be a vital part in the lesson and learning 
process were effective. 

According to Siler, the key to active learning is "spatia l dynamics". Spatial 
dynamics is a n instructional strategy that teachers u se to capture the students 
interest by a llowing them to pa rticipate in lea rning. 

Halperin (1994), in Amenu (2005), comments on the domination of old 
instructional a pproach in most higher education institution .He suggests that 
mos t activities, today in a majori ty of high er education continue to re flect an 
"old style of instruc tion where s tudent sit passively receivin g words of wisdom 
being professed by the lone instru ctor standing in front of the c lass." 

In contrary with th is finding, Amenu (2005 : 15) stated that hi s research revcals 
that in the different colleges found in Oromia regional state,. even though 
lecture method is practiced occasiona lly, much of the time is devoted to active 
learning instructional approacJ:. 

Finally, a lth ou gh · some h ave · criticized 'th e effect iveness of activc learning 
method (instructional approach) in an age of s tandardize tes t and minimal 
competencies, more studies show the true effectiveness of studen t centred 
instruction on academic achievement and classroom participation . 

2.1.2.3. The Role of Teachers in Implementing Active Learning 

Postman (1 969:133) stated that: 

Historically our: great teachers learned both how and what 
to teach from their own teachers. The critical content of 
any learning experience is the method or process through 
which learning occurs. 

From the above quotation, it is understood tha t teachers copy their teaching 
style from their former teachers which is mostly teacher centred. They sit and 
listen to their teachers. Mostly they are required to believe in au thorities. They 
are almost never required to make observation, formulate definition or perform 
any intellectual operation tha t go beyond repeating whether wha t someone else 
says is true . 
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In add ition, in teacher centred instruction, we get some lea rnin g, whi ch we will 
never find officially listed among the a ims of teachers . For immmce , pass ive 
acceptance is more desirable response to ideas than ac tive c riti cis m ; 
discovering knowledge is beyond the power of students and in a ny case is not 
their business. Thus, the time demands a paradigm s hift. 

Maclaughn (1996:69) said: 

In moving towards constructive approach (active learning) 
to teaching, teachers will need to all ends to their own 
conceptual change at least as much they attend to this 
process in their students. 

According to the above quota tion, if our schools a re to provide experi e nce for 
students that fire their spirits identify and nurture their capacities as learners 

and enable to be independent thinkers, then teachers must support student s 
to be powerful thinkers . Powerful thinkers m ake powerful d iscuss ion makers 
and problem solvers. Thus, su pporting students to be powerful in developing 
the skills and capacities they need to take change of their own thinking and 
their own lives is the most important role of teachers in active lcn rn ing. 
Checkering and Gamson (1 997: 156) s tated the follow in g: 

Many roads lead to learning. Students need opportunities 
to show their .talents and learn in ways that work for them 
then they can be pushed to learn in new ways that do not 
come so easily. . 

The above quotation leads u s to th e conclusion that the prima ry funct ion of a 
trainer / teacher is to becom e guide to the process of learning not a manager of 
content. 
Shavelson (1 996 :98) stated that: 

Learning is a constructive process that students must be 
mindfully engaged in; no longer are lectures to fill 
intellectual vessel adequate to the task. Rather 
incremental learning that develops in an activity context is 
needed to enable students individually and together to 
construct knowledge. . 

To sum up, the implementation of effective strategies is one of th e basic cri teria 
to be effective teacher. Respon s ible teaching then, is related to shiftin g 
responsibility, for learning over to students. Responsible teach ing means being 
fully committed to the role of effective activity orchestra tor , taking 
responsibility for the process and outcomes. 
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2.1.2.4. Major types of Learner- Centred Instructional 
Strategies 

A. The Problem Solving Method 

Problem solving is an instructional method or technique where by the teacher 
and students attempt in conscious, planned and purposeful effort to arrive at 
some explanation or solution. 

Aggrawal (1997 :25) expressed that: 

A problem occurs in a situation in which a felt difficulty to 
act is realized .It may be pure mental difficulty or it may 
be physical and involve the manipulation of data. The 
individual recognize it as a challenge . 

Through offering a number of problems each time, then allowing the class to 

discuss and add to them, he may arouse many class members to interest 
through one problem, or through several. Once the student is distu rbed and 
wants to discover answer. Thus, through different steps and process, the 
student can define the problem. 

Learning through problem solving approach focuses on activities that are 
relevant and u sef1.Jl ,to the life of the learner. 

Lue (2000 : 12) explained problem based learning that: 

The learner is an active reactive individual with the will 
and ability to seek knowledge and self development. 
Problem solving approach is not a single strategy rather it 
is a general strategy in which many different techniques 
are found. Problem solving is a process of producing or 
closing a perceived problem gap. 

To generalize, problem based teaching provides students with co ntent rela ted 
problem. Students receive (encounter) problem, gather data , o rgan ize the della, 
and attempt explanation to the problem, analyze the s tra tegy thcy used 10 solve 
the problem and fina lly arrive a t conclusion. 

B. The project Method 

A project is a n atura l life like learning activity involving the investigation and 
solving of problems by individuals or group of students . 

Multimedia Project (2001:26) expla ined PBL as : 
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Project based learning PBL is a model for class room 
activity that shifts away from the classroom practice of 
short, isolated, teacher centred lesson and instead 
emphasis learning activities that are long term inter 
disciplinary, student centred and integrated with real 
world issues and practices. 

From the a bove quotation, one immed ia te benefit of praclicing 1"81" is it can 
motivate students by engaging them in their own learning. PBL provides 
opportunities for the students to peruse their own interesl and ques lions and 
make decision about how they will find answers and solve problems. 

In conformity with this idea kifle and Haile (2000: 17) said that: 

The project approach of instruction is the 'do it yourself 
learning lesson for the students. It encourages students to 
plan and carry out investigation of real life situation in the 
student's immediate environment. 

According to the above quotation, one can conclude that PBL makes lea rnin g 
relevant a nd useful to students by establishing connection to life ou t s ide th e 
class room, addressing real world concerns and developing real world skills. 
Many of the skills learned through PBL are those desired by today's employer, 
including the ability to work with others, make thoughtful decision, take 
initiative and solve .c9mplex problems. 

To sum up, project based learning accommodates and promotes collabo ration 
among students, between students and other community members as wel l. It 
a ddresses real world issues that are relevant to the students' lives or 
communities. The students' work which includes documentation of the learning 
process as well as the students' final project can be shared with other teachers 
and parents, mentors and bus iness community who all have al l stakes in the 
student's education. 

C. Inquiry Learning 

In Inquiry Learning, the l~rners are active participants in the lea rning 
process: investigating hypothesis gathering and interpreting and forming 
conclusion (Hinlo and Sampson, 1998: 18 in Fisha 2001) .lnquiry or re l1ective 
thinking takes place when a person is faced with a problem. 

The inquiry learning method places great emphasis on the process of learning; 
where students learn by conducting an investigation. The activity is student 
centred; the most common form s are oral and written student reform s and non 
mathematical problem solving activities. The transmission of accumulated 
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knowledge and wisdom of culture is not the primary role of inquiring 

instruction. 
Messials and Zevin (1983) in Webb, et al (1996) mentioned the five steps of 

inquiry as follows: 

A. Suggestion - selection of topics 
B. Intellectualization - Exploratory discussion 
C. Hypothesis- Educated or informed guess about the ou tcome 
D. Reasoning-Drawing influence or conclusion based on facts 
E. Testing of the hypothesis 

To sum up, inquiry method places a great emphasis on the process of learning. 
Students learn by conducting an investigation and the teacher provides 
structure question and problems to stimulate their interest. 

D. The Role -Playing Technique 

Role-play deals with solving problems through action. A problem is identified , 
acted and discussed. 

According to Frazz, et ai, (1 995), the role-play process provides students with 

opportunities to: 

:>- Explore their feeling 
.. Gain insight about their attitude and 
.. Increase problem -solving skills 

Role-playing is a deliberate acting of social role in a class room. Students have 
the opportunity to experience and a na lyze the specific situation being studied 
.Role play is an all observing activity in which initiative for though t can trol and 
skill can be exercised in full measure . 

Tibebu (2006: 18) explained role playing as: 

It is useful and enjoyable for learning about people, place, 
event and time .More over this method enables students 
see the reality in the eyes of others. 

Generally, it is based on the principle that learning should be a dapted to life 
situation and not to books .I t is joyful and creative activi ty in which students 

find their fullest expression. 

E. Discovery learning 

Discovery learning is an approach to instruction through which students 
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interact with their environment by exploring and manipulating objects , 
wrestling with questions and controversies or performing experiments IOrmrod , 
1995:442). 

The idea is that students are more likely to remember concepts they d iscover 
on their own. Teachers have found that discovery learning is most successful 
when students have pre- requisite knowledge and undergo some structured 
expenence. 

In support of this idea, Mutassa and wills [1994: 128) explained that: 

In discovery learning, the content to be learned is decided 
by the learner the method by which the content is learned 
as well as the time for learning provides learners with 
information they, use to construct. 

Frazze, et a i, [1995: 207), stated that there IS no one method that facilil 8tes 
. discovery. There a re many ways of guiding students to arrive at the information 

to be learned on their own case studies and small group di sc ussion. These 
ways are some of the examples of the discovery method . 

F. The Discussion Method 

Clark and Starr. (1991:237) defined discussion as follows: . 
Discussion is not just a bull session or a rap session. 
Rather, it is a purposeful conversation proceeding toward 
some goal with minimum rebilling and bickering 

For discussion to be successful, the participant needs sufficient 
background to know what hel she is talking about. 

In addition, ICDR (1999:92) added the following: 

Open communities and supportive atmosphere are 
essential for good discussion. Discussion in the class 
is an important kind of learner centred activity. 

Compared to lecture, for instance, discussion seems to impart to the 
students better skill in thinking and clearer understanding which is 
more likely to effect chan ge in attitude. 

The discussion process includes defining, applying, modifying, expla ining and 
reworking one's idea. This gives students the opportunity to deve lop concepts 
with deep personal meaning. Concepts developed in this way are more likely lO 

stick with the student than concepts developed by mere static s trategy. 
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Cla rk and Starr (1 99 1: 238) 

Discussion is more effective in shaping attitudes , ideas and 
apprecia tion. It is also use ful as a medium for training 
students in communication skills in social a ttitude and a 
sense of belongingness. 

In conformity with this idea, Tibebu (2006:37) defined discuss ion as: 

Discussion is the flow of words which takes place among 
the m e mber of the group and its leader as they attempt to 
define their problem or to discover answer to them. Thus, 
the purpose of discussion is to examine information in 
order to develop a deep and broader understanding of 
topic . 

According to th e a bove quotation , the m ajor con tr ibu t ion of d iscussion is lhat 
the opportunity th at gives students to p ractice, thin king to look a t lhe ir own 
ideas, to formula te ideas a n d principles a nd to face up to immediate feed back 
from their peers . The discussion is a n excellent tool by which to devel op 

thinking. 

2 .2 Factors Affecting the Implementation of active -Le arning 

2.2.1 HUMAN FACTORS · 

A. The Attitude of the Teache r towards Active Learning 

. Teach er 's attitude towards ac tive learning largely depend s on the ep islemology 

they adhere . This is to mean that the teachers who strongly support the 

positivis t epis tem ology assume that the teach er is the only source of knowled ge 

and knows best. To th em , teach ing ta kes p redominant ro le over learning. 

Indeed studen ts a re assumed to be empty vessels to be filled by the teachers 

(Plass, 1988). 

According to Plass, due to teachers' perception , m a ny teach ers tend to stick to 
teacher- cen t red meth od of teaching becau se they believe that these a re centred 
and comforta b le th an learn er centred me thod. 

Related to this , Branda a nd Ginnis (1 986:209) said : 

Many fear that teacher's power, reputation and position 
will collapse if teaching and learning functions which were 
possessed by a teache r are shifted to students and the 
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group. In the face of society, it is a knowledge giver 
t eacher who is more appreciated the valu ed than lea rner 
facilitator, resourceful t eacher. 

On the contrary, there are a lso teachers wh o view knowledge as produced 
through the interaction between the leaner a nd the world aro und him j her­
constructivis t epistemology. This in terac tion leads to interpretation and 
understanding not just memorization. Therefore, learners should be active 
participators and active learners. Hence, teachers who adhere to constructivist 
epistemology h ave positive attitude towards active learning and those who 
adhere to positivist epistemology have negative a ttitude. 

Adding to this idea, Cohen, et a l (1993:23 1) stated that: 

There is a strong tie between teachers' attitude towards 
active learning and their effort in implementing it . 
Therefore, teachers' attitude towards active learning can 
have a decisive impact on implementing it . 

B. Students' Attitude 

On the other, h a nd s tudents' knowledge of how active learning is implemented 

and what is expected of them highly influence the application of active 

lean1ing. 

Darry and terry (1993: 163) stated the following: 

The importance of student 's experience is a trans formative 
rather than passive accumulation of knowledge . They 
notice that unless learners considered the implication of 
the ideas in their own lives and decide to the act know and 
believe in new ways, they are likely to adapt a passive 
acquaintance to the teachers' knowledge structure . 

According to the above quotation , passive student learning has not made 
difference because it has n ot been transformative a nd best resulted in some 
assertion of knowledge. Thus, it is possible to suggest that active learning 
approach seeks the eman cipation of lea rners from the old belief that has 
dominated methods of teaching over the las t century. Another factor is the 
learner concept of student centred approach a nd prior knowledge. Some 
students want to learn by lecture method because the lecture method of 
teaching is more favourable to the current curriculum and students' back 
ground . 
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C. Principals' Attitudes 

Squeezing a nd Gra nn (1 998:206) stated the following: 

So as to implement active learning the management of the 
school, the principal, head department and others need to 
understand that, active learning is the building block of 
long life learning. The school as a whole should do every 
thing possible to facilitate active learning. This may 
involve allocating funds on traditional equipment, ordering 
books in sets to allow use by small group. 

From the a bove quota tion , one can s imply understand that school princ ipals 

can be cons idered a prominent figure in th e school as fa r as h e \ she is the one 

who is a ssign ed to lead a ll activities th a t go in the school en vironment .It IS a 

. common experience that the school principal is respon s ible for both the 

academic and a dministra tive a ffa irs in the school. 

Moreover , Mudumo (1 998) as cited in Squazzin and Gran (1998) concluded 

tha t for any reform to' su cceed u s need effective school managers .School 

man agers a re supposed to provide necessary indication and continuous . 
professiona l support to teachers .Teachers can only wh~le hearted ly support 

reforms if they understand the n eed for it a nd know that they will be 

su pported. 

D. THE PROFESSIONAL SKILLS OR QUALITY OF TEACHERS 

According to UNESCO (1990: 34): 

The teacher is increasingly becoming the focus interest 
because of the key role he/she plays in the ' delivery of 
quality education to the learner. All available evidence 
indicate that among many teachers in sub-Saharan Africa, 
the critical determination of effective teaching, namely, 
knowledge of the subject matter, pedagogical skill and 
motivation are acutely lacking, although teachers are in 
the front -line of educational re form programs 

From the above quotation, teachers are expected to face, econ omic, academic, 
pedagogical struc tu ra l, socia l an d political matters in spite of little guidance. 
Once teach er s are trained a nd a re put in a class, they work with little 
motivation or opportu n ity to change the teaching environment. 
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One of the reasons for their situation IS the ability of the teacher tra inin g 
system to respond to the difficul t task of training teac hers to handle a n 
increasingly complex process of education in the context of limi ted <.!rH,1 

competing resources. 

Implementation in new tea ching techniques must be deve loped a nd acqui red 
rapidly. Teacher educa tion and training; therefore, need s to be a contin uou s 
process in which teachers must refresh themselves continuous ly. 

Similarly Sgauzzing and Oraan (1 998:209) stressed tha t : 

Good and effective education in the class room depends on 
the well-prepared teacher, competent teacher (both 
academically and pedagogically) and selection of better 
teaching strategies, activities, and materials to achieve the 
objectives . 

. Therefore, the professional skills and quality of teachers is very important to 

conduct active learning. 

2.3.2. NON-HUMAN FACTORS ( 

A. Class Size 

It is not suitable · t;p provide different experiments and group works having 
many students in overcrowded classroom. 

Sguazzing and Oraam (1 998:213) in their survey study indicated tha t : 

Schools in many parts of Africa are composed of large 
number of students. Thus, giving enough attention and 
meeting the need of every different student, so as to 
engage actively in the learning process is difficult. For this 
reason, teachers attempt to, retain control and teach all 
the students all the same times by lecturing them. 

What can be said here is that, for proper implementa tion of a c tive learning, th e 
number of student in the class should be optimum. 

B. THE PHYSICAL ENVIRONMENT 

A number of sch ools confirmed that the physical environment (c lass roo m 
arrangement, furniture arrangements, classroom appeara nce and lay out etc .) 
contribute a lot to promote active learning. A clean and well kept room with 
appropriate resource in evidence, electric, water, and well aired rooms help to 
establish a positive expecta tion towards a lesson. 
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Adding to this, Gavten g Depar tment of Education (1998 :92) sta ted that: 

'Open class room' is characterized by more active learning 
m ethod including fre quent use of group work ,movement of 
learners between areas, the use of resource centres , 
indepe ndent work, etc .. . The sitting arrangements will also 
be movable on which chairs will not be f"1xe d with the 
ground. 

C. ORGANIZATION OF CURRICULUM MATERIALS 

The organization s of curriculum materia ls (syllabus, textbooks, teache rs guid e 
and oth er materia ls) h ave a lso great impact on th e impaning of ac tive 
learning. 

Mos t of the curriculu m materials prepared is overcrowded by information 
or conten ts with actua lly very few ac tivities and exercises. 

Perta in ing to the above idea, Lu e (2000: 19) explained : 

Teachers will often skip these activities and go on to the 
next unit because they are presse d to get through the book 
to cove r or pre s ent all the information contained in the 
book. 

From th e above quotation, one can u nderstand that this greatly reduces the 
creativity of learners by th eir own and in tu rn hinders the implementation of 
active learning. 

D. THE USE AND AVAILABILITY OF INSTRUCTIONAL MATERIALS 

Ins truction a l m ateria ls h ave great role in the teaching-learning process s uch 
a s: 

». Improving the ba la nce between concrete and abstract learning 
expen ence. 

» Helping stu den ts to in tegrate experience with the present vary ll1 g from 
a bstract to concrete 

» Ensuring longer retention of the in formation gained. 
» Motivating th e studen ts to pay attention to the lesson. 
» Giving oppor tu nity to learn throu gh engagement and immediate act ion 

use of the a ll sen se and m uscles. 

Despite the fac t tha t instruction a l materials have these advantages, their 
u sability by the teacher /instructor is qu ite meagre and their availability is also 
minor. In most sch ools, laboratory equipments, chemicals audio-Visual aids 
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models and different working tools are either in lack or n ot properly utilized. 
This in turn, has greater impact up on the practice of active learning. 

Supporting the above idea Aggrawal (200: 142) stated that: 

Effectiveness in learning lies not in reading and listening, 
but in action performance and experience using the 
different instructional materials. In addition, impression 
must be insured by expression and what has to be done 
must be learnt by doing. 

To sum up, introducing a new change and .implementing edu cational reform is 
difficult and time consuming. This calls for vagaries effort by the teacher a nd 
administrative personnel. 

2.3. CRITICISM AND RESPONSE ON ACTIVE LEARNING. 

Proponents of traditional behavioural approach to education assert in brief that 
constructivism (active learning) ignore the central role of curriculum in educa tion 
and that teaching in active learning (constructivist manner)i s very complex, difficult 

and time consuming. 

i. class room), anything goes .If the s tudents are not interested in the topic , it 

is not introduced or it is not cOinpleted. 

The key issues are not what is taught but rather how it is taught . Many 

. students do not find a good deal of school curriculum initially relevant. The 

teachers' challenge is not to help students find relevance in thcse topics and 

this ability is a function used in introducing curriculum; thcy help to make it 

meaningful for their students through the posing of importa nt questions. 

ii. Second critique of active learning (constructivist teaching) is that it is ve ry 
time consuming and interferes with coverage of the curriculum .If coverage of 
the curriculum implies that a text book must be read and endless list of 
discrete facts must be taught so that students can correctly answer multiple­
choice question on tests, then any in depth approach to topics and concepts 
interfere with coverage. If, however , coverage implies the identification of major 
concepts and topics, then coverage is not a concern in the constructivist 
paradigm. 

Time spent on the constriction of understanding is time well spen t for the 
students; and usually pique the student's interest in learning more abou t the 
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topic. Virtually the entire major reports on educa tional reform call for grcaLer 
conceptual understanding .How do we do this? By recognizin g tha t less is 
more, by encouraging students to construct meaning, by ac kn owledging the 
students present conceptual understanding and valuing wha t the student 
knows rather than bemoaning what the student doesn't know. 

iii. The third critique has to do with complexity. Active lea rning (con s tructi vis t 
teaching) is hard to do. But, then, any task for which individua l lacks the 
necessary skill and disposition is h a rd to do. Tasks for which a n ind ividua l has 
developed the necessarily skills or dispositions can be joyful , invigo ra tin g a nd 
productive. What does it take to be a constructivis t teach er? Ac tive lea rnin g 
requires negotia ting skill, insight in to human behaviour , se n si ti vi LY Lo hu ma n 
emotion, integrated subject knowledge, self-confidence ,the disposition (Q 

handle risk and the ability to say" I don't know" "Let's find out "and" what do 
you think ?" It requires inherent trust in student's abilities to pose meaningful 
questions and to answer them. It requires teachers to subordina te s lavis h 
adherence to sequential curricula to the abilities and interest of their students . 
It requires the willingness to withhold one's own answers so tha t s tudents may 
discover answer for themselves. And so that students will be a ble to fu lly 
explore important issue in their worlds that will want to engage in a n 
exploration. This list of skills .and disposition is not reason a ble, certain ly no 
less reasonable ' p~radigm or the hunter model or the effective school 
movement. 
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CHAPTER THREE 

METHODOLOGY OF THE STUDY 

This section describes the methodology employed. The study has adop ted a 

descriptive study method in which both qualitative a nd quantitative mcthods of 

studies are employed. I believe tha t these methods are a ppro priatc to a nswer 

my research questions . Moreover, simila r studies a lso adopted such a study 

design. 

3.1 Subjects of the study 

The samples were selected from Bulbula Secondary School because of its 

immediacy and easy access to the needed information. The study focu sed on 

the students and teachers of English department. 

3.1.1 Teachers 

Teachers were considered to be rich sources of data. As a result , the research 

work involved grade nine and ten EFL teachers of Bulbula Secondary School. 

In this school there were 11 t.eachers (7 male a nd 4 female). Currcntly, five of 

them are teaching· in grade 10 and the res t s ix a re teachi ng in grade nin e. 

3.1.2 The Students 

Students were taken as another source of data to get important InfOrmalion 

pertaining to the implementation of active learning. As a result , 120 students 

where selected (60 from grade nine and 60 from grade ten). 

3.1.3 The Principal 

The overall activities of the school are the responsibility of the school principal. 

The school administrative is well aware of the things that ha ppen in the school. 

Therefore, he was considered as one important source of data. 
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3.2 Data Gathering Instruments 

3.2.1 Questionnaire 

The re search er used a questionna ire for the purpose of col lec ling da La 

regarding the implementation and perception s of the school community 

towards active learning approach. This tool was chosen because as Hague 

(1993:132) noted, it enables to gather data from a large number of people in a 

short time. The questionnaire consisted of open-ended and closed -ended items. 

It was also of two parts i.e . the samples view towards active learning and about 

the implementation. In addition, respondents were expected to reply the extenl 

of agreement a nd disagreement based on Likert Scale. Items were all adopled 

from the review literature. 

3.2.2. Interview 

Interview is a very useful instrument to understand reasons the why and how 
~ 

things happen (Douglas 1985:79). Semi-structured interview was designed in a 

way that enables th~ researcher to procure data on their belief or perceplion on 
" the Implementation of Active Learning. The researcher believes that knowing 

. their belief is one of the most important means to know the degree of 

implementation. If someone has a wrong perception on something, it will lead 

him/her to wrong practices. Therefore, items that help to know their bel ief on 

Active Learning were included. 

3.2.3 Classroom Observation 

For this study observation was u sed to collect the necessary dala in the class 

interaction. Observation helps to make open recording as factual as possible. 

Here the observer can note down key poin ts a bout the lesson. For observalion 

only 2 teachers were involved, one from grade ten and the other from grade 

nine. Furthermore, those teachers ' performances in their EFL classes were 

observed to get data on how much they can implement Active Learning 

elements . As a result, the researcher has made 6 observations usmg a 

checklist. 
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3.3 Method of data analysis 

To analyze the collected data, descriptive quantitative and qualitative method ­

such as percentage and mean scores were employed, so as LO obtain dala 

which were analyzed in detail and followed by the discussion of the resullS . 

Lastly, conclusions and recommendations are made based on the findings. 

3.4 procedures 

Before administering the questionnaire to students and teachers, a s hOrL 

explanation was given on the purpose of the questionnaire .The data from the 

,!uestionnaire were collected in one day after it was administered. Secondly, 2 

teachers were selected using random sampling technique. Then lWO or lhem 

were observed and three teachers and the principal were interviewed. The 

interview was recorded using a tape recorder. Thirdly, among those teachers 

who were selected randomly for interview, two were a lso included for 

observation. 
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CHAPTER FOUR 
Analysis and Interpretation of the Data 

The main objective of this study, as mentioned in chapter one , was LO 

investigate the implementation and perception of active learning in EFL class, 

To meet these ends, the data collection methods m entioned in ch apter three 

were employed and the result of the study is presented as in the following and 

analyzed via quantitative and qualitative -such as mean , percentage and 

frequency, 

4.1 Teachers Responses towards their personal Information 
Most of the teachers in the study are experienced in teaching, for in stancc, 

. seven out of eleven teachers (63 %) have thought English for six years, 

Concerning their educational qualification all teachers ha ve BED .In add ition, 

four of them are females and' most of them currently a re engaged in doing 

master's program on other fields of study, 

The majority of the teachers have low work load per week which means that 

they have ample opportunities for implementing active learning in their school. 

The average number of students in class is 40-42, Nevertheless, edu cators 

. believe that such a large number of students in one class hinder the practice of 

Active Learning .As a result, scholars advised to h ave a conducive environment 

for the implementation of Active Learning stressing tha t class size should nOI 

exceed 20. 

Table 4.1 Teachers' educational information 

sex teachers distribution by qualification, grade taught and sex 

Diploma 1" 2°U Total Grade 10 Grade 9 

Degree Degree 

Male - 3 4 7 4 3 

Female - 2 2 4 1 3 

Total - 5 6 11 5 6 

'attendlng for second degree on other fields of study 
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4.2 Teachers' responses to the close ended questions 

This sub- section is devoted to prese nting the statistica l find ings Ih,ll show th(' 

a ttitude of teachers towards the effectiveness of active learning in EPL classes . 

In this part, the responses of teachers towards eleven objective questions a re 

discussed. 

Table 4.2 Teachers' response for item number one 

Teaches response 

Items yes frequency tota l 

1 Do you use AL to 9 2 11 

asses your 

students learning 

performance? 

The first ques tion was asked to know if teachers use AL to assess their pupi ls' 

. learning performance in English class. Among 11 teachers 9 of them have" yes" 

and the remaining two h ave "NO" responses. Nevertheless, two teachers who 

teach English currently did not u se AL to examine their pupils' perform a nce in 

EFL class .However, these teachers have more than six years of experience I!1 

! . teaching as indicated in their personal data in pa rt one. 

Table 4.3 Teachers' respon ses by item number mean a nd rank value 

Teachers response 
No Items 

Mea n ra nk Rank value 
1 To make decis ion on students final grade 5.5 6 
2 To identify students strength & weakness 2 .6 2 
3 To check the effectiveness teaching methods a nd 4.3 4 

materials 
4 For the purpose of selecting & placing student in 5 .7 7 
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groups 
5 To guide teaching & to reinforce lea rning 6.6 8 
6 To base future instructional plan s unit 5. 2 5 
7 To provide feedback, incentives and to motivate 3. 7 3 

students 
8 To see students achievement of lesson objectives 2.3 I 

Table 4.3 depicts the purpose for which Bulbula Secondary School teachers 
use Active Learning as in the following: 

1 st to see students' achievement of lesson objectives. 

2nd to identify students' strength and weakness. 

3 rd to provide feedback and incentives and to motiva te students. 

4th to check the effectiveness of teaching methods and ma teria ls. 

5th to base future instructional plans on it. 

Moreover, BSS teachers employed AL [or the purpose of ma king dec iSion Oil 

student's final grade, for the purpose of placing students an d to guide teac hin g. 

Three items were a~ked to know whether .teach ers provide remedial assistance 

for students whose performance happens to be below expectation. 

Table 4.4 Teachers' response by item 

Item Teachers response 

---

number Items yes frequen Total 
cy 

4 Do you include AL in your course plan? 8 3 I I 

5 Do you provide remedial assistance to 8 3 I 1 
s tudents whose performance IS below 
average? 

6 Do you give feedback and correction? 11 - I I 

Table 4.4 indicates that, eight teachers included AL in their course pl a n, while 

three of them didn't include AL in their course plan. Sim ilar number of 

teachers provided remedia l assistance for students who had below expectation 

performance. In addition, the table reveals that the teachers' feedback a nd 
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correction. However, this data needed to be probed furth e r Llsin g oth er 

question . Ta ble 4.4 which clearly indicates to what extent teache rs a re 

committed to provide correction to their students is m eant to serve this. 

Table 4.5 Teachers ' response by number 

Teach er 's res ponse 

Items Num ber of teachers 

A Re-teaching 4 

B Giving extra work 3 

C Advising them to do 1 

be tter 

D Offering no 3 

remediation at a ll 

E others 0 

tota l 1 1 

Table 4.5 s hows ' that eight . teachers give remediation ac tivities to the ir 

students. However, the way they reacted towards learners' errors grea tly va ry 

. . For example , four of the teachers re- teach , three of th em give extra work, one 

of the teachers' advise their students to do better fo r the following t ime. In 

addition, three of the teachers offer no remediation at a ll for th eir students. 

As can be seen from Table 4.5 English teachers have va ried view of remedial 

activities in EFL classes . One can obse rve from the table that three of them 

have n o idea about remediation; the data gained from the interview, "our 

students a re poor in Englis h," as one of the teach ers rema rked imply that they 

need a tremendous help from their teachers. 

As the researcher ob served, there are a lot of ac tivities expected from different 

stakeholders to enhance th e implementation of Active Learning a t high schoo l 

level. 
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Table 4.6 Teachers' responses regarding the frequency of providing fe edback 

and correction by number and item. 

Frequency of usage 

Freque Neve r 

ntly sometim Total 

No Items es 

frequen frequen c frequ en freq uenc 

cy y cy Y 

1 Giving correction on oral 3 8 - I I 

activities -

2 Giving correction on 9 2 - 1 1 

accuracy work -

3 Pointing the error and 2 9 - I I 

asking the students to -. 
correct their own 

mistakes 

4 Commenting on an error 3 8 - I I 

and expla in why it -

occurred 

5 Writing the students 7 4 - I I 

mistakes on the boa rd -

and ask other students to 

correct 

6 Peer-correction 3 8 - 1 1 

-

7 Criticizing the students - - - -

for the wrong answer 
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As table 4.6 indicates, teachers provided feedback and correction on Ouency 

work, although it appeals to be of less degree. Majority of leache rs somelimes 

gave (eight) feedback on fluency work. On the other h and , nine teachers 

frequently gave feedback and correction on accuracy work while two teachers 

gave correction sometimes. Regarding to this Harmer (2001) points out that too 

much correction on accuracy and fluency is a devastating fac tor for the 

developmen t of second la n gu age . He further remarks that the way we shou ld 

give feedback or correction to student's performance on a Ilueney aClivity 

should be different from the way we give feedback on an accu racy ac tivity . 

In a fluency activity, Harmer says," we need to respond to the content not just 

the langu age form ... (a nd) after the event, not during it. As can be seen from 

Table 4. 6 majority of the teachers have not accustomed to employ se lf­

correction on errors. Nine of the respondents sometimes use thi s s tralegy; 

while, only two teachers frequently employed self-correction stralegy. 

In regard to item four (co_mmenting on an error and explaining why it 

occurred) , most of the teachers' (eight) s'om etimes employ it . While only three 

teachers use it frequently. In addi tion, writing tne students' a nswers on the 

board which gives a chance for others to correct, seven teachers use it 

frequently; while four of the teachers sometimes employed this strategy. 

Moreover, Bulbula Secondary School teachers som etimes used peer correction , 

(eight teachers). The rest i.e three teach ers frequently used this strategy . 

. Finally, none of them criticized the students for their wrong a nswers. 

From the above data, it IS clear that most of the respondents were giving 

correction and feedback on their accuracy work .Most of them leave the 

students to correct their errors / mistakes by themselves. In addilion, majorilY 

of them (eight) a re n ot interested on peer-correction strategy! However, many 

edu cators are not for that position. Their point was thal when peel-s gave 

correction and feedback to on e anoth er, they will not be a fra id. In addition , 

they exchange their point of view freely as well as with confidence . Thi s 
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resulted in the development of second language. However, Bulbula Secondary 

School teachers do not u se such a correction strategy. 

Table 4.7 Teachers' response towards the source of active learn in g tasks by 

item and degree of frequency and number. 

Frequency of usage 

Frequently Sometimes Never Total 

Item no Items 
frequency frequency freque freque 

ncy ncy 

1 Authentic texts (News 2 6 3 I 1 

paper) 

2 Real- life 5 5 1 1 1 

tasks(debates) , 
3 Tasks, & texts selected 9 . 2 - 1 1 

& adapted form 

academic texts 

4 Teacher made 5 4 2 I I 

pedagogical tasks 

As shown in table 4.7 six .teachers use authentic texts such as news papers , 

manuals , recipes, etc, as a source of active learning activities sometimes wh ile, 

three of the respondents n ever do so . Only two teachers use th is source of 

activities frequently. 

Different educators recommend usmg them sparingly. For instance, Harmer 

(2005) commented, if you make all the activities the cop of Guardian or times , 

it is difficult to compare students. Therefo re, there should be balance between 

the authentic in one h a nd and factiou s texts on th e other hand. 

39 



i 
I 
r 
;~ 

l 
! 

Secondly, there are so many kinds of rea l- life tasks in English, like problem 

solving, .discussion, debate etc. In this regard, Bulbula Secondary Schoo l 

respondents employ five real-life tasks frequently as source of activity. In line 

with this, five teachers sometimes employ real -life tasks, am ong them, one did 

not use real-life task. 

Finally, six teachers do not frequently use real -life tasks in English 

classrooms. This however, contradicts with what authorities recommend. 

The other source of Active Learning practice in English classrooms IS 

employing tasks selected and adapted from academic modules and texts. As T 

able 4.7 indica tes, majority of the respondents (nine teachers) use th is 

mechanism as a source of AL in English class .Th e res t of the teachers or three 

. of them have adopted these techniques sometimes as a source of AL in their 

class. 

Item 4 raises issues about teacher made pedagogical tasks and texts (activ ities 

designed for classroom languajSe teaching).Most of the time, teachers used this 

approach as a SOUlce of -active learning' activities. Because many books in 

second language a re published and des igned abroad, especially English texts . 

. The second justifica tion in which teachers a re obliged to produce their tasks is 

that different people have different life style, have different living standa rds and 

have various consciousnesses about the world. As a result, we teachers 

produce different tasks and activities on the bas is of our s tudents 

understanding and cultural circumstances.( Bangato et. al. 1997 ). 

Likewise, Bulbula Seconda ry School English teachers respond to the above 

question on the following way. As Table 4.7shows (five teachers) employ this 

method frequently, which falls below the average. Four teach ers produce task 

and ac tivi ties by themselves, two teachers never used this approach as 

indicated by Table 4.7 it is evident that there a re teachers who are always 

dependent on external body .Many of them (four)also used thi s mechanism 

sometimes. 
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From the preceding discussion, it is evident that these teach ers needed furth er 

strong training to build th eir confidence and to exploit th eir talent for thcir 

students. 

Table 4 .8 Summary of teachers' response s how the extent to which they use 

AL tools . 

This table is devoted presenting the s tatistical finding tha t shows the extent to 

which teachers"use of AL in EFL class IN secondary level. 

No Active Learning devices Frequency of u sage 

frequently sometimes Neve r 

frequency frequency frequ ency 

1 Individual class & home work 10 I -

2 Individual proj ects - 5 5 

3 Group projects 2 4 5 

4 Observation ( usmg checklist of 4 2 3 

students performance) 

5 Portfolio " 1 - 8 

6 Self assessments 2 6 3 

7 Peer-assessment 3 4 4 

8 Audio Jvideo recordings - - 1 1 

9 Reflective journal - - 1 1 

10 Interview and questionnaire - 1 10 

11 student teach er conference - 3 8 

12 Oral presentation 7 4 -

Table 4.8 shows variety of active learning devices. These tools help teachers to 

evalua te their student's English performances at some time. They also have 

significance contribution to the development of second language learning. 

Different scholars have suggested us to employ them in the class room context. 

Their main reason is that langu age develops when we provide varieties of 
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continuous tasks and activities. As a result, the researcher was interested to 

ask Bulbula Secondary School teachers about the way they employ them In 

English classroom . 

Their responses a re presented in the foll owing way: 

For item number 1, which concerns in individual class a nd homework, ten of 

the teachers claim to h ave employed it. While the rest on e teacher not used this 

sometimes .On the other hand, individual projects are u sed by half number of 

teachers where the other h a lves n ever u se it as an AL tool. In Addition, the 

frequency of usage of group project as an AL tool in Bulbula Secondary School 

is used by two teach ers frequently, four of them u sed sometimes and five of 

them n ever used as instrument. From this, the researcher understood th a t 

most of them are reluctant for group project as an active learning tool. 

Another tool the researcher included in th e questionnai re form is observation 

and portfolio. For th~ observation, four teachers used frequently, two of them 

u sed sometimes and ·three of t,hem n ever u sed .However, most teache rs (eight) 

never u sed portfbli~ as an active learnirtg tool in English classes, only one 

teacher used this instrument frequ ently. 

The other item th e researcher was provided to teachers to have their perception 

and practice on self /peer -assessment tools, two, six and three of them used 

self -assessment frequently, sometimes and never, respectively. On the other 

hand', three of them used peer -assessment frequently, same number adopted 

it sometimes and never. 

Concerning Audio / video recording and reflective journal, Bulbula Secondary 

School teachers have poor performan ces. Non e of th em used these instruments 

as active learning tools. However, we Ethiopians, especially in order to develop 

our second language, need to u se vernacular way of expression. The teachers' 

main reason not to employ this was "lack of ma terial s ".However, in the school, 

materia ls like Tape , Television, plasma & DVD player a re currenLly avai lable 

even if their number is very limited. In the researcher's opinion, this electronics 
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at least help to some extent. The researcher thought that the problem is ma inly 

lack of awareness and commitment. 

The other point the researcher would like to raise is about the instrument tools 

of student teacher conference and interview and questionnai re .This 

instrument helps students communicate second language with different people 

if we provide a conducive environment for them. In addition , it helps to identify 

their main problem in teaching learning process. 

Concerning the above instrument, ten of them never used interview and 

questionnaire whereas eight of them never employed stud en t teacher 

. conference. On the basis of the data, BSS teachers have no adequate 

perception about different active learning tools . Actually, the research er is not 

in a position to blame these teachers, any person, may not know ce rtai n issLle, 

he/ she has no idea about the practice . Therefore, it needs further strong effort 

from any stakeholder on this area in order to have qua li ty education. 

Finally, seven teachers used oral presentation frequently and four of them 

sometimes as an active learning tool in English classes . 

4.9 Teachers' response to the open-ended Questions 

In this section, teachers'response will be discussed and ana lyzed .one problem 

incurred by the researcher was the unwillingness on the part of some teachers 

to provide response to the open-ended questions. Consequently, th e research er 

discussed those questions which were answered appropriately by the 

respondents. 

The respondents responded to four open-ended question s and among those 

points, question number two h a s sub-questions. Those questions lried lO 

include some data a bout teachers' perception as well as their current praclice 

of AL in their classes. Those open-ended questions also attempted to provide 

responses to questions that I rose in chapter one. The first ques tion was asked 
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to provide responses openly about the major constraints that impede Lhe 

effective implementation of AL. Regarding these point two teachers were not 

willing to provide their experience. However, the rest nine teachers gave th eir 

responses which are presented in the following way: 

Four respondents claimed "lack of interest from both teachers and students" to 

be the major obstacle for effective implementation. Actually, if people have no 

interest or motivation on something, it is difficult to expect a fruitful result 

from their performance. The second major problem raised by teachers was 

large class size as a problem for its implementation .In line with th is; the 

researcher obtained data on these issue according to which average number 

of students in Bulbula Secondary School is found to be 42. This in fact can be 

factor for its poor implementation. The other constraints raised by the teachers 

to impede the successful implementation of AL are: 

~ lack of awareness on the part of school management abo ut the 

implementation of AL; 

~ Lack of -adequate per.ception of both teachers and students towards 

AL; 

~ Lack of materials ,i.e. audio/video recordings; 

~- Students poor performance in the medium of instruction ; 

~ Students poor background of education performance and fam ily living 

condition; 

~ Students' less participation; 

~ Shortage of time expressed as main problem; and 

~ Lack of commitment from teachers' to implement. 

Generally, the above major problems or constraints were raised by Bulbula 

Secondary School teachers' as obstacles for their low implementation of Active 

Learning in EFL classes. Teachers also strongly believe that their students 

poor education performance in lower grades a ttributes a lo t for their poor 

performance in implementation of AL .They explained that majority of their 

students are not given opportunities for oral presentation, peer assessment , 
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discuss in English and etc. "have less involvement. 

The second open-ended question was asked to know if they had participated in 

any training or workshop concerning AL. From the total number of eleven 

teachers, four of them did not take any training about AL. However , the [TSl of 

teachers (seven) have taken some workshop .In addition to this, I have raised 

another question to know if they had taken training, what th e content and its 

impact on teaching learning process was? Their responses were as foll ows; 

Three teachers responded that the content of the training is about active 

learning method of teaching. Similarly, an other three of them rcsponded that 

the training is about how we assess students' continuously .The resl of them 

claimed that they did not take any training about AL .However, some of the 

teachers responses and the responses in item one show a mismatch. 

Furthermore , the researcher has also risen if the training had some impact on 

the implementation of AL. The teachers responded that the a im of workshop; 

~ improve thejr knowledge and confidence in teaching learning process; 

:;. make them creative.; 

~ make the instructiona l endeavo'ur activity more attractive; and 

~ developed the basic skills, like vocabulary. 

Although two teachers denied this explaining that the workshop has no effecl 

for the implementation of AL. Their justification was, "no ro le model was 

displayed in using training". In addition to this, the training did not consider 

.the current performance of their pupils .They also added tha t the training was 

not on the right schedule, Moreover, the teachers believe that it was an 

imposition which is top down (the system imposed by MOE) and it doesn't 

show the needs of teachers. As a result, the impact of the train ing on the 

implementation of AL was minimal. 

To sum up ,from the above evidence one can understand that ; the training 

did not inculcate the whole teachers .Teachers who have taken tra ining on AL 

are six the training also did not focus particularly on AL .Even though some 
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teachers (three) have taken a training on AL, the impact of Lhc wo rkshop is 

minimaL Consequently, the researcher concludes that it n eed s furth e r stron g 

training for the teachers and the training must address the teac hers 

themselves . If it is made in such away, it helps to arouse th eir percep tio n ci S 

well as their practice on AL in EFL class. 

The researcher distributed open- ended questions m order to know how they 

perceive /think about the successful implementation of AL. All res ponded La 

the questions except one teacher who was not willing to respond. 

Their suggestion to what should be taken is presented as follows : 

~ Reducing class size_ they suggested that class size should not exceed 

20. 

~ Setting a language lab. 

> Create awareness about AL on the part of teachers and students; 

~ Provide a sufficient training for teachers making teaching mate rials 

available which include audio and video materials. , 
. 

>- Creating inct:ntives so as to make teachers committed to their work 

and exerted their potential properly; 

~ Enhance the interest of students and improve their achievement; 

~ Provide approp~iate ground for teachers'. 

Furthermore, it needs c01..lnselling to arouse student's motivation on Engli sh 

language because, it has paramount factor for their success in the ir cad mic 

endeavour. Moreover, the respondents sugges ted that they need to create a 

better ground on students towards AL together with teachers -and s hould have 

work on 

materials. 

. . 
Improvmg students' performa nce usmg a ppropria te Leach ing 

The researcher was able to know from their response th a t mos t BSS teachers 

didn't have adequate perception about ·AL and those tea chers who h ave a 
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positive a ttitude, but lack commitment to improve their performance. Schuu l 

has to be able to provide the facilities in order to reach the s tandard required. 

I . This according to the researcher observation is the best solution. 
11 

The data obtained from teachers regarding whether they make reflection on 

their learning a nd the response from eigh t teachers which shows its a bsence 

indicates that teachers didn't care about remediation or co rrection ac tivities for 

their students. 

This negligence on the part of most of the teachers is no t ma king students 

reflect on their learning. Most of the teachers a re neglecting the most integral 

part of the teaching profession. Only three of English teachers demand their 

. students' reflection. One of the teachers from this category said yes; I got my 

students' reflection on their learning and their performance a lways ; I got their 

demand a t the end of the week. I attempt to identify th eir s tre ngths a nd 

weaknesses, a nd then I take measure to improve performance on their English 

lea rning. 

If all the teachers had such kind of attitude a nd practice, it would help the 

learners to improve th eir language ability. However , eight teachers did not 

demand their stu dent's reflection n either on language performance nor in the 

teaching learning process. 

Table 4.9 Summary of teachers' response about their perception on AL 

Stron agree Neither Disagre Strongly Total 

gly Agree e Disagree 

Items agree Nor 
Disagree 

F F F F F 
-- -- -~- -- - -

l.Learner centred approach is 9 2 - - - 11 
useful not on ly for students but 

also for teachers 
--" .. -. 

2 .. Learner centred - approach 9 2 - - - 11 
increase students motivation 
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3. It is poss ible to apply active 1 1 - 4 5 TiT-I 
lea rning approach in the cl ass I 

, 
I 

room . 
~---l---1 4. Active learning approach 9 2 - -

helps learners to be responsible 
- I 

fo r their learnin g. 
, 

5.Active learning approach adds - 1 - 5 5 11 

more burden to teachers 

6. Active learning approach 9 2 - - -
helps the teacher to fo llow 
students' continuous language 
performance. 

." - "--
7. Act ive learning helps students 4 6 1 - - I II 

to be act ive citizen in th eir life 
, 

I 
I 

career. 
I -- - -- - -

8. If there is no lecture method - 1 - 5 5 11 I 
it is impossible to control the I students. 

9. Most students hate active 
, 

" - 1 - 5 5 11 

learning and refuse to 
cooperate w ith the ir fr iends. --- -!'io-----10. It is a tiresome activity for 1 1 1 4 3 

• t eachers to implell)ent actil(e , 
learning in language classroom. 
11. In Active learning approach 2 1 - 5 3 11 

some fast student may 
dominate slow learners. 

12.Some edu cators say that 9 2 - - - 11 
Active learning methods may 
not work in large class 

.---
13. The physica l environment of - - 1 5 5 11 
the school is favourable for the 
implem entation of active 
lea rning tu-l 14. Active learning approach 9 2 - - -

focuses on mastery not ! I 
coverage. I I 
15. I am su re stu dent centred 1 5 2 1 1 10 
approach has a great 

contribution to sca le up the 

quality of ed ucation. 
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16. The approach shou ld be 

adopted.to all leve l of students 

4 6 1 - - 111 I 

.-----
17. This approach needs much 2 3 3 2 1 11 I 
more time to cove r the syllabus. 

-
18. The approach needs large 9 2 - - - 11 

space for example ro le play. 

Table 4 .9 shows that almost a ll teachers believed thal sludcnL cenLred 

approach is useful both for students and teachers. For teachers, it helps to 

follow students' continuous language performance . For students , it increases 

their motivation and makes them responsible for their learning. However, on ly 

none of them reported that the school environment is conducive to apply ac tive 

learning. Ten of them were against this view. While ten of them disagree for 

item 5 that is about AL adds more burden to teachers. Simila rly, for item 8and 

9, ten of the respondents disagree and only one of the respondents agree. Por , 
item 10, two of th.e respondents agree that AL is a tiresome for teachers in 

language classroom. However, the rest were agains t this view. In item 11 , eight 

teachers disagree that in AL approach some fast students may dominaLe slow 

learners a nd the rest agree with this point. Almost a ll of the respondents agree 

on item 12 which is about AL may not work in large class size. 

In item 14, the approach focuses on mastery not coverage, a ll of them agree. 

For item 15, six of the respondents strongly agree on the issue of AL methods 

scale up quality of education, two of the teachers neither agree nor d isagree 

and two of them disagree on this point .In addition, item 16 explains about the 

approach should be adopted to all level of students . For this ilem, ten of the 

teachers agreed and one of them undecided. 

For ques tion number 17, teachers respon se shows_ two teachers have and 

strongly agree and three teachers agree in that AL need s much more time to 

cover the syllabus. However, three, two and one of the teachers remained 
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undecided , disagree and strongly disagree respectively. 

Generally, even if most of them are aware of the above point, there are also 

teachers that are not aware of the fact. Therefore, there are activities expected 

from different educational stakeholders as well as the teachers to upgrade their 

perception and practice on AL in EFL class. 

Table 4.10 Summary of students' re sponse about their perception on AL 

Strongly agree Neither Disagree ! Strongly 
I Disagree agree Agree 

Items Nor 
Disagree 

-_ .. __ .. --------
f % f % f % f % f % 

I .Learner centred approach is 35 29 38 31.7 14 11.7 18 15 14 11.7 
usefu l not only for .students but also 

__ _ I for teachers -
2 .. Learner centred ' - approach 37 30.8 62 51.7 7 5.8 14 11.7 - - I 
increase students motivation 

11 r 16-i'12 
1- - - I 

3. It is possib le to' apply active 35 29 "40 33.3 22 18.3 
1

10 , 
learning approach in your class I 

! 

room. i : 
4. Active learning approach helps 40 33.3 25 20.8 17 14.1 17 14.1 

~ I 
learners to be responsible for their 
learning. p 29-5. Your teacher always comes to - - 22 18.3 15 12.5 40 33 .3 
class with activities which 'invites 

I I 
You participate. 

-i-i d -
6. Active learning activities are 13 10.8 14 11.7 17 14.1 33 27.5 23 
t iresome activities for students. 

7. Active learning helps students to 49 40.8 ' 31 25.8 19 15.8 - - -
be act ive citizen in their li fe career. I 
8. If there is no lecture method it is 18 15 31 25.8 20 16.7 18 15 13 10.8 I 

impossible to control the class I 
discipline. 

I 

I 9. Most students hate active 17 14.1 28 23.3 20 16.7 20 16.7 13 10.8 
learning and refuse to cooperate 

j with their friends. 

50 



10. You r teacher participate 12 10 14 11.7 14 117 ""i i 'T 183 r 8 · 3 17 . 
stud ents in th e teaching learning 
process. 

.. 1 ""I " _. 

11. In Active learn ing approach 22 18.3 26 21.7 20 16.7 18 1 15 , 14 11 7 
some fa st student may dominate 

I 
I i I slow learners. I I 

12. The physica l environment of the 16 13.3 18 15 22 18.3 26 21.7 
1

18 15 
school is favourable for the 
implementation of active learning 

-~ 

13. I am sure student centred 37 30.8 31 

approach has a great contribution to 

25 .8 16 13.3 11 

I 

9.16 15 
~ 

I 1
12

.
5 

scale up the quality of education. I ---t 14. The approach needs large space 26 21.7 33 27.5 17 14.1 21 17.5 13 10.8 

e.g. role play. 
I I _ 

" -

As presented in Table 4.10, item 1 was designed to check student's a tti tude 

whether learner centred approach is useful for students a nd teache rs . As 

shown, 60.7% agreed , 26.7% no response and 11.7% rema ined uncerta in. 

Item 2 was designed to investigate if learner centred approach increa ses 

students' motivation.82% agreed, 11.7% disagreed and the rest, 5.8% remained 

undecided. 

Item 3 was designed to detect if their classroom is appropriate to apply AL. A 

large number of participants agreed tha t their classroom wa s favourable to 

implement active learning, while conversely, a total of 19.16% of the 

respondents disagreed a nd the remaining 18 .3%undecided. 

Item 4 was designed to detect the share that AL have in helping learne rs to be 

responsible for their learning. Sizable number of students agreed that AL 

a pproach h elps learners to be responsible for the ir learnin g. On the other 

hand, 14% disagreed and 14.1 % u ndecided. 

Item 5 was designed to check if the teacher a lways come to class with ac tivities 

which help students participate.62.3% of the respondents didn't agree, 18.3% 
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agreed and the rest 12.5%, remained undecided. 

Item 6 was inquired to investigate if AL a pproach IS identified as a tiresome 

activity for students. 22% of the respondents agreed , 46. 6% di sagreed and the 

rest 14.1% couldn't decide. 

Item 7 was designed to detect the students' confidence to handle ruturc ca reer . 

Most of the students were quite sure about their efficiency a nd none or the 

respondents disagreed a nd the rest 15.8% couldn't decide. 

Item 8 was designed to know students stand on lecture method a s a method 

which helps to control class discipline . Only 30.5% agreed , 25. 8% disagreed 

and 16.5% couldn't decide. 

Item 9 was designed to check if the students hate AL and refuse to coope ra te 

with their friends.37.4% agreed, 27.5% disagreed and 16.7% couldn 't decide. 

Item 10 was designed to investigate if their teach ers involvc thcm in the 

teaching learning . process.2 1. 7% agreed" 50% disagreed a nd 1 l. 7'Yu cou ldn't 

decide . 

. Item 11 was asked if in AL approach some fast students may domina te slow 

learners.40% of the respondents agreed, 26.7% disagreed and 16 .7% 

undecided. 

Item . 13 focuses on the share Active Learning contributes to qua li ty 

education.58.6% agreed, 21.6% disagreed and 13.3% of the respondents 

couldn 't decide about the share which the approach adds to quality of 

education . 

Item 14 was asked about the large space the approach needs.49 .2'Yt, agreed , 

28.3% disagreed and the rest 14 .1 % couldn 't decide. 

Generally, this questionnaire tried to ask, check and recheck the in tension or 

students towards Active Learning approach. As the result indicates, majori ty of 
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the respondents have mixed feeling for this approach . They seem to like Lhe 

approach for some of its property like; scaling up students' mOLi va Lion, 

collaborative learning and independent study, etc ... However, the major 

problems that impede the implementation of AL mentioned were lac k of 

materials, lack of teachers preparedness, and large class size. 

4.12 Analysis and interpretation of data collected from 

interview 

4.12.1 Interview with the teachers 

In this topic, I have attempted to gather data from teachers about their attitude 

. and practice on AL in EFL classes using interview. 

TRANSCRIPTION OF THE ENTIRE INTERVIEW 

L In what ways do you think your students are benefited from the 
deployment of ACtive Learning in EFL classroom? 

Teacher 1.:, "I believe that students will be more beneficia l 
when they take part in group work or pair works rather the 
former method of teaching." 

Teacher 2: "They will be benefited if they have a clea r 
. discussion without any fear about anything with fri ends, 
parents." 

Teacher 3: "In my opmlOn students will benefit if they are 
given the chance to practice and get feedback from their 
teacher." 

2. Do you find Active Learning helpful in identifying the level of student's 
language abilities? How? 

Teacher 1: "Definitely, the recent teaching methodology (i.e. 
active learning) reveals that the students' language ability is 
poor. Most of the students can't express their idea in English 
during group work or pair work only able students dominate 
them." 
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Teacher 2: "Yes, it helps to express their idea by presenting 
what they read so at this moment they suppose to develop 
their speaking and reading ability." 

Teacher 3: "For some weak s tudents group presentation ha s 
become fertile hunting ground to hit their target. In mos t 
cases only one hard working student will do the work while 
the other is having a hell of time. They a re careless because 
evaluation is group based. It is really unfa ir." 

. 3. What do you think should be done for the successful implementation of 
Active Learning in EFL classroom in Bulbula secondary school? 

Teacher 1: "Intensive training should be given for teachers so 
as to implement active learning _ effectively. Regarding 
students, they should be motivated to take part in the 
discussion, role playing and the like ." 

Teacher 2: "Some teachers may not have the skill which 
helps to perforin this type of learning. So in my opimion g iving 
course for them help much.'" / 

~ 
Teacher 3: "All stakes should work together to make the 
implementation successful. In addition, teachers should have 
a positive attitude towards AL." 

4. How important do you perceive Active Learning in promoting students' 
. communicative competence in English? 

Teacher 1: "Active learning plays a great role for s tuden ts ' 
communicative competence in English. As we know, skills 
develop only through practicing. So, in order to improve 
students' communicative skill, they should get more 
opportunity or chance to talk in class. To mean, the more 
they talk, the more they will be competent. In short, teachers 
u se different strategies to enhance s tudents' language 
proficiency by facilitating different activities such as, story 
telling, game, role plgy a nd the like during the instruction." 
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Teacher 2: "As I expressed in the above questions th is type of 
,learning helps them or force them to speak so they develop to 
communicate easily in English." 

Teacher 3: "If we properly use the approach I think it has a 
promising value on students' language competence." 

What do you think about the factors which negatively affect the 
. implementation process of Active Learning in your context? 

Teacher 1: "There are many factors that affect the 
implementation of active learning negatively. The underlined 
factors are lack of students' willingness to involve in the given 
task, (to mean most of them don't dare to use English in the 
class), the class size also one factor to implement this 
approach frequently." 

Teacher 2: "If the teacher does not control and give somc 
further explanation, it may lead the students in wrong way." 

Teacher 3: "well, the major factor that affects the 
implementation of AL is the differ~nt ability of the students. 
Among 53 students, some' of them will be very active who can 
dominate the rest of the class. In addition class s ize and lack 
of necessary materials are some of the factors." 

6. Have you ever had any on job training or work shop on Active Learning 
and alternative tea'ching methods? If yes how did you find it? 

Teacher 1: "Yes I had got a lot of sense from that training. So 
far I am attempting to use that in my class. Anyway, I feel 
that the respective body should provide that kinds of training 
in a large scale periodically." 

Teacher 2: "Yes, when I learned I've got it very good thaL 
mean this kind of learning method helps both teachers and 
students because it forced teachers to find out the students 
problems and giving them the actual le sson to a ll types or 
students easily." 
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Teacher 3: "No, until now I haven't got a ny trainin g on active 

learning." 
7. Is your school implementing Active Learning on the moment? If so, how 

do you evaluate your implementation of Active Learning in general') 

Teacher 1: "Yes, I attempted to do all my best so far. This in 
turn, helps some students able to improve their speakin g 
skill." 
Teacher 2: "In my opinion my school is not implemen ting this 
learning so far." 
Teacher 3: "No, the principals are striving to implement the 
government's policy. They believe and want to believe what 
the authorities said is true. However, I'm exerting my own 
effort. For example, weekly on Fridays I'm teaching them 
speech to develop their language. Even I brought them 
proverbs. I encourage students to practice con versalion ." 

8. Is there any point that you like to raise in relation to the implemenlalion 
of active learniI].g in Bulbula secondary school. 

Teacher . 1: "Intensive trainin& should be provided for 
teachers so as to make active learning more successful in the 
school." 

Teacher 2: "Lack of awareness made m any teachers care less 
to the implementation of active learning in this school. " 

Teacher 3: "rather than political activities the school 
administrative should focus on the different activities that 
help the implementation of active learning." 

The information tha t was found from interviews helped me further unders tand 

teachers' perception on AL in EFL classes. In addition, the information I 

observed directly in the classroom helped me to cross check the data I found 

from questionnaire and interview. For this reason, the data tha t were collected 

from two instruments will be discussed and analyzed . 
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The first question that I raised for the teachers was concern ing their belief 

about AL to which they responded in the following way: One of the teachers' 

said, "AL means the procedure of the learning process and it is student centred 

method". 

The other teacher also defines AL as "assessing the status of our students' 

performance". In addition, third teacher explained that AL is a way of following 

up our students' continuous performance. 

I also asked them if students benefited from the deployment of AL. However, 

.' they did not provide sufficient justification for the question. Their response was 

"it builds their confidence that helps to develop their skill". From this response, 

. it is possible to conclude that these teachers lacked a clear understanding on 

the way their students benefit from the deployment of AL. 

Thirdly, I asked the teachers to tell me about their experiences about the 

major constraints that impede the implementation of AL in their school. 

The first teache.rreSponded, "There is a {",rong assumption prevailing among 

teachers about AL." He added that teachers perceive AL a s providing activities 

. continuously, but this is not mean AL. The other obstacle mentioned by the 

teachers was; inappropriate way of teacher assessment. That means, 1I1 our 

school teachers .are accustomed to assess the high skills, but our students are 

lower in performance .As a result, students and teachers are not matched on 

students' competence in ' language and teachers attitude towards their 

students. 

In addition to this, the number of students in their sch ool also rose as factor. 

Moreover, teachers' carelessness, scarcity of materials, lack of students' 

interest and lack of conducive school environment. These points li s ted by lhe 

teachers negatively affect their implementation. 

In review of related literature, the researcher raised several scholars' point of 

view on different AL tools that are employed in EFL classes . In line with this, 
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assignment, exercise and peer discussion . These tools arc no t adequate 

enough to evaluate their students' performance on the basis of scholars view. 

The other question that the researcher raised was: about the successful 

implementation of AL; what should be done? BSS teachers ~uggest in the 

following: Teachers need to change their considera tion toward s AL. The school 

community must have a pos itive a t titude towards AL. 

They a lso a dded teachers need to identify their weakness and strengths, then 

give more emphasis for their weakness .They admitted that, in their school, AL 

is not implemented appropriately, because of wrong perception. In addition, 

. any concerned body should provide training on AL for teachers before engaging 

them to employ it. Moreover, BSS teachers added their point of views for 

successful implementation of AL which are: 

:.- Development of self learning style on the part of teachers; 

» Enthusiasm 'on the part of'teachers 

teach; 

about the subject they 

» Love of the profession, not for money. It needs a commitmcnt (they 

should be devoted for the profess ion). 

4.12.1 Interview with the principal 

The first question raised to ,the principal was if the sch ool administration 

enforces the u se of active learning method and how. The principal rep lied "yes, 

by giving special training for department heads a nd by discu ssion with subject 

teachers" . 

The second question raised was what mecha nisms are u sed to motivate 

teachers to u se active learning methods? He replied, "By creating awareness". 

The third question focused on if there was any support that the school extends 

to the teacher. He replied yes definitely and said "for example, by offering 
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s ta tionery materia ls, by arra nging s tudents sitting a r ra n gement , e tc. ,." 

The , next qu estion wa s if the sch ool organ ized a ny wo rks hop or sem inar O i l 

active learning for the teachers . His respon se was yes a nd said "bu t not for a ll 

teach ers only for depa rtment heads". 

The fifth question focu ses on if there was a ny resistance to AL from the 

teachers and students. If so, h ow a re they expressed? He a ns wered ye s and 

sa id "there is lack of interest of teachers to help studen ts and the students a re 

a lso uncomforta ble , for example they blame the s itting arrangement", 

The n ext question focu sed on the extent to which th e admin is t ra tive ra te the 

implementation of AL in the sch ool. He replied, "By clas s observa tion or 

supervision , by discu ssing with the teach er s and department heads". 

The last qu estion , I ra ised was what possible stra tegies the school 

administ rative , proposed to develop more positive a ttitude towards AL? He 

answered, "By g'iv'ing m ore training fo ~ teach ers tr ies to d evc lop positi ve 

a ttitude" . 

4.13 Analysis and inter pretation of data collecte d from 

classroom observation 

Checklist for Class observation 1 

Some selected checklist points for lesson observations. It helps to have some data 
concerning Bulbula secondary school teacher 's practice of Active Learning in EFL 
class. 

Teacher's name_ teacher 2 Date_ 12/ 09/03 Topic_ listening Section._ 10 t h L 
No of s tudent's_56 period_7 th 

._-_ .. -_. 

I Activities Availability on the lesson 
r:--

yes No 
------ -

Individual activity ./ 

Grou p or pair work activities ./ 

.. _" 
______ J 
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Observation of students performance ,( 
, 
i 

Oral presentation ,( I 

Student-teacher conference 
----- ·--i 

,( -- I 
Role play ,( I 
REMEDIATION ACTIVITY MADE BY THE ,( 

TEACHERS 

He carefully selected activities that support the ,( 

lesson objectives. 

.He structured the activities so as to initiate --/ -- -- ---- ----I 
students motivation 

Peer correction ,( 

Self-correction ,( 

- --
Showing error and explain why i.t occurred ,( 

Facilitates the activities to be performed by the ,( 

students. 

Criticizing the students for the wrong ,( 

performance . 
Major constramts that eXIst on the lesson those embed / obstacles for the su ccessful 
implementation of Active Learning in EFL class? 

~ The teacher was directly read the listening text without discu ssing the pre 
listening activities. 

Checklist for Class observation 2 

Some selected checklist points for lesson observations. It helps to h ave some da ta 
concerning Bulbula secondary school teacher's practice of Active Learning in EFL 
class. 
Teacher's name_ teacher 2 No of students_56 
Date_ 15/09/03 Topic- speaking Section 10th k 

Activities Availability on the lesson 
-. 

yes No 

---
Individual activity ,( 

60 

I 

I 

I 
! 

I 

I 
I 



" 

i 

r , 

----~ Group or pair work activities ./ 

--
Observation of students performance ./ 

Oral presentation ./ I 
Student-teacher conference ./ 

Role play ./ 

REMEDIATION ACTIVITY MADE BY THE 
TEACHERS I 

! 
He carefully selected activities that support the ./ -----1 
lesson objectives. 

He structured the activities so as to initiate ./ 

students motivation 

Peer correction ./ 
-

Self-correction ./ 

Showing error and explain why it occurred ./ 

Facilitates the activities 'to be performed by the ./ 

students. , 
. 

Criticizing the students for the Wrong ./ 

performance 
-~ --- .. - .... -

Major constramts that eXIst on the lesson those embed / obstacles for the successful 
implementation of Active Learning in EFL class? 

I 

I 

~ The teacher was acting as an authority and the students were not confident l O 

present. 

Checklist for Class observation 3 

Some selected checklist points for lesson observations. It helps to have some data 
concerning 13ulbula secondary school teacher's practice of Active Learning in EFL 
class. 

Teacher's name _teacher 1 No of students_54 

Date _ 20/09/03 Topic- writing Section_ 9 th Q 
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Activities Availability on the lesson 

yes No 

Individual activity ,/ 

Group or pair work activities v' 

Observation of s tudents performance v' 

Oral presentation v' 

Student-teacher conference v' 

Role play v' 

REMEDIATION ACTIVITY MADE BY THE 
TEACHERS 

He carefully selected activities that support the v' 

lesson object,ives. 

He structured the activities so as to initiate v' 

students motivation 
--

Peer correction , v' -, 
Self-correction v' 

- ----
Showing error and explain why it occurred v' 

Facilitates the activities to be performed by the v' 

students. ' 

Criticizing the students for the wrong v' 

performance 

Major constraints that exist on thelesson those embed / obstacles for the successfu l 
implementation of Active Learning in EFL class? 

~ The atmosphere of the classroom was so boring. 

Checklist for Class observation 4 

Some selected checklist points for lesson observations . It helps to h ave some data 
concerning Bulbula secondary school teacher 's practice of Active Learning in EFL 
class. 
Teacher's name _teacher 1 No of students_55 period-5 th Date _ 16/09/03 
Topic-speaking 
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Activities Avai lability on the Ie~son 

yes 
1---- - ----,------------+- - ----1------.--

Individual activity ./ 

Group or pair work activities ./ 

1-------------------- ---+-- --------1--.---------. 
Observation of s tudents performance ./ 

Oral pres en tation 

------~--=-I Student-teacher conference ./ I 
~~--------------------------------+-----------~----/~-----__1 
~k~~ • I 

1-- ---------------------+-- ------+--- _._-----, 
REMEDIATION ACTIVITY MADE BY THE 
TEACHERS 

./ 
1-,.,,------,-..,.,---,----,---,---:-:----:---- -,--+- -,----1-------- I 

He carefully selected activities that support the 
lesson obj ectives. 

He stru ctured the activities so as to initiate 
students motivation 

.; 

I 
i ._-

./ Peer correction 
- I 

Showing error and explain why it occurred 

Facilitates the activities to be performed by the 
students. 

Criticizing the students for the wrong 
_ performance 

./ 

./ 

./ 

! 

I 
./ 

L-___________ ___ ~ ____ _L _ _____ , 

Major constraInts that eXlst on the lesson those embed / obstacles for the successful 
implementation of Active Learning in EFL class? 

~ The teacher was interfering s tudents to give correction when they made 
mistakes. 

Checklist for Class observation 5 
Some selected checklist points for lesson observations. It helps to h ave some elata 
con cerning Bulbula secondary school teacher 's prac tice of Active LeaI-ning in EFL 
class. 
Teach er's name_ teacher 1 Da te-18/09/03 
Topic_ How deaf people communicate (reading) Section - 9 th 0 period_ 3rd 
No of s tudents_55 
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Activities Availability on the lesson 

I 

yes No i 
I _ .. --l Individual activity ./ 

Group or pair work activities ./ I , 
I 

------ -- - .. .. 
Observation of students performance ./ 

~ Oral presentation ,/ 
! 

._- - _. - ---
Student-teacher conference ./ 

Role play ./ 

REMEDIATION ACTIVITY MADE BY THE 
TEACHERS I 

J 
He carefully selected activities that support the ./ , 
lesson objectives. I 

--- - ----1 
He structured the activities so as to initiate ./ I 
students motivation I 

Peer correction . ./ 
I 

-
I Self-correction ,/ 

Showing error and explain why it occurred ,/ 

._- - --_.- ------- - -

Facilitates the activities to be performed by the ,/ 

students. 
I 

Criticizing the students for the wrong ./ 

I 
performance 

Major constraints that exist on the lesson those embed / obstacles for the successful 
implementation of Active Learning in EFL class? 

~ The teacher was dominated the teaching learning process. 
~ The teacher was not well prepared to implement active learning in his class. 
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I' , 

Checklist for Class observation 6 

Some selected checklist points for lesson observations . It helps to have some data 
concerning Bulbula secondary school teacher's practice of Active Learning in EFL 
class. 

Teacher's name _teacher 2 period_1st 

Date_ 10/09/03 Topic_ writing Section_ 10'h m No of students_ 53 

Activities Availability on the lesson i 

--- --- I 
yes No , 

------.-- -
Individual activity ./ 

i 
Group or pair work activities ./ 

-----1 

------1 -----
Observation of students performance ./ I 
Oral presentation ./ I 
Student-teacher conference ./ 1 
Role play ./ 

! , 
I 
; 

REMEDIATION ACTIVITY MADE BY THE , , 
TEACHERS 

, 
--------, 

He carefully selected activities that support the ./ 
I 

lesson objectives. I 

-, 
He structured the activities so as to initiate ./ I 

I 

students motivation , , 
, 

Peer c:;orrection ./ I 
i 

Self-correction ./ ~ 
I 

Showing error and explain why it occurred ./ ! 
I , 
I 

Facilitates the activities to be performed by the ./ I 
students. I 

I 
Criticizing the students for the wrong ./ I 

performance I 

--- - -_._-----_! 

Major constramts that eXIst on the lesson those embed /obstacles for the successful 
implementation of Active Learning in EFL class? 

» The teacher was dependent on the textbook 
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As I· have mentioned earlier that each classrooms was observed lhree limes . 

During my observation all the things that happened in the class were found lO 

be the same. Thus to reduce redundancy and not to bore readers I have 

presented main points. 

I observed teachers performance in the practice of AL. From the clala , 

frequently teachers used oral questions and oral presentation tools as 

assessment employed. In addition, some teachers' frequently provide correctio n 

fluency, which is a big problem for the students. Because if sludel1ls are 

interrupted in each mistake, that will not help for the development of second 

language. Other AL tools were not observed during the lesson observation. 

As a major problem that I observed on the lesson is large class size and passive 

involvement of students. In addition, teachers are not a llowed lO use olher 

ways of AL instruments. 

During those observations, teachers simply focus on students' presentation 

and they attempted to interrupt the oral presentations. As a resull , studel1ls 

are terrified and lose their confidence at that moment. However , scholars 

recommend feedback on fluen cy is minimal and it is necessary to provide al 

the end, not during it (Harmer) in contrast to this, teachers are not seen III 

giving any correction on accuracy. In general, I have never seen the way they 

provide a feedback. But no teacher blame for student's wrong answer during 

the observations. 

During the interview time, I asked them directly if they used AL. They 

responded, "We tempted, but we are not effective". The other teacher also said 

that currently their school is not properly implementing AL. From the above 

discussion I can perceive that, BSS teachers have some understanding about 

AL. However, their practice is not adequate enough for the development of the 

target language. 

66 



CHAPTER FIVE 

CONCLUSIONS AND RECOMMENDATIONS 

5.1 CONCLUSIONS 

This study tried to explore the school communities' perception a nd pract ice 01 

Active Learning in EFL classes, particular ly at Bulbula seco nda ry school. In 

addition, it aimed to know teach ers' awareness to what extent th ey ma ke th eir 

students reflect on teaching lea rning process and the major co nstra ints th a t 

can impede the effective implementation of AL. Moreover, the study explored 

how varied Active Learning tools used, a nd to know to what exten t teachers 

given immediate feedback a nd remedy to help their pupils. 

In order to achieve the objectives of the study, three se ts of in s trume nt we re 

employed ; questionnaire, interview and observation. Several questions wcre 

launched to know their perception and practice of AL. Two teachers were 

directly observed in th eir classroom three times each to have data about how 

AL tools are employed in English classrooms, the way they prov id e feedback 

and if they demand their students reflect on learning. 

The majority of teachers (seven) have more than S IX years of experience in 

teaching Englis h in high school and have a low load per week. I believe thi s 

will help them practice AL effectively. Three of them did not offer any 

remedia tion at a ll. 

In addition, teachers responded in the questionnaire that th ree of th em 

provided correction on fluency frequently. However, during th e obse rva tion 

teachers gave correction on fluency tremendously. During one o bse rva tion the 

teacher in terrupts the two s tudents in their oral presentation 4 times , because 

of th at those studen ts were demoralized and terrified to speak . Nin e o f the m 

responded in the questionna ire tha t they gave correction on a cc Lil-acy; howeve r. 

the research er has not observed any correction on accuracy. Fo r in s ta nce , the 

research er checked som e students' exercise book. 
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On the other hand, self- correction (nine of them) provided somelimcs, pee r 

correction (eight of them) gave sometimes, and writing the s tud ents a nswe r on 

the board to give others (four of them) gave sometimes .This olher way of 

giving feedback and correction are not observed in the actual class. Therefore , 

teachers have not adequate know-how in regard to providing feedback. One of 

the most integral parts in AL is the way of providing feedback. 

Concerning the source of tools, five of them used real- life tasks (debates , 

problem solving) sometimes. In addition, teacher made pedagogical lask four of 

them sometimes and two of them never u sed this. That means most oj lhem 

simply copy different tasks from different books. In line with this , two of them 

used authentic texts frequently, s ix of them sometimes a nd three of them never 

used authentic texts. Therefore, BSS teachers are not in a good position about 

the source of AL tools. 

As we know there are so many kinds of active learni ng tools of which BSS 

teachers only u sed individual and homework , Oral-presentations and oral­

questions. Mostly they neglected the majority of them like portfolio, self and 

peer assessment, audio/video recordings, interview and questionnaire , 

student-teacher conference, journal, etc. This indicates that they have no 

sufficient practice or perc;eption about various AL tools. 

The summary of teachers response towards the constraints that impede the 

implementation of AL are lack of interest from both teachers a nd sludents, 

large class size (42 students in each class ), lack of adequate awareness on the 

part of school ma nagement for the impleme ntation of AL and lac k of mCllc rials . 

In addition, students have poor performance in the medium of instruction ; lack 

of commitment from teachers to implement the recommended activi ties. S ix oj 

the teachers reported that they didn't take any training about AL. The rest of 

the teachers had a workshop, but the training was not exactly ta lking about AL 

rather it deals with continuous assessment. In line with th is, they responded 
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its impact of training .They explained that the workshop has no effec t on Lhe 

implementation of Active Learning. Their justification is "no role mod el 

displayed in using training." 

The other evidence by the teachers was that the training d id not consider the 

current performance of their pupil, it is not on the right sc hedule, and iL 

instead imposed from top to down. It did not address the needs of teachers. As 

a result, the impact of training is minimal. Therefore, it needs other sLrong 

training including a ll teachers. Ten teachers a lso responded thaL th ey have no 

expenence abou t assessment practices as a document for future 

implementation. In addition to this, eight of the teachers did not demand their 

students' reflection; however, aware our students demand is one of the most 

integral parts of teaching profession . 

On the other hand, BSS teachers have good perception on AL. They reponed 

that it helps to identify student's strength ?-nd weakness (ten of them) they also 

believe that AL helps to motivate students to be engaged in their learning. 

However, BSS teachers did not have a clear know-how in what way their 

students benefited from the deployment of AL. 

Generally, this research work has provided sufficient und ersta nding abouL BSS 

English teachers' perception and their practice on AL .As a result , the 

researcher recommends the following for teachers or any other organ in tcrested 

to make a future study regarding the implementation of AL in EFL classes. 
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5.2 RECOMMENDATIONS 

>- Teachers need to broad their horizon about the Active Learning tools that 

they employ in their English classroom. From the data gathercd there 

were only a few AL tools which were used by BSS EfL Leache rs. For­

successful implementation of Active Learning approach , tcac hers necd to 

provide different activities and tasks using varieLY of AI, devices on a n 

ongoing and regula r basis. This might need a mOLi vaLion a nd 

commitment from teachers. As a result, teachers should be he lped 

through attractive salary and en couraged to be adequately a id bOLh 

attitudinally and professionally for implementing AL. 

>- In order to bring a better implementation of AL; I t needs La a lleviaLC Lhe 

problems such as problem of large class s ize, lack of studeJ1ls 

motivation, availability of sufficient materials (s u ch as diffe ren L 

references books, audio/video tapes, s tationary and etc). In addition , 

students should be active participants in the teaching learning process. I 

believe if these things are fulfilled, it is possible La contr ibutc someLhing 

in increasing s tudents' knowledge. 

>- Teachers a lso are expected to have adequate knowledge or expe rIence 

towards giving feedback and correction for their students. MosL teachers 

were observed providing correction on fluency work; however , this is nOL 

recommended by educators. Therefore, teachers s hou ld give a greaL 

consideration to feedback as an indispensable component of assessmenl. 

>- The other thing I would like to recommend is: BSS teachers currently 

have not positive attitude towards AL. For this reason , any stakeholder 

should strive to create a better awareness for teachers which need LO 

change their negative consideration to the better a bouL AL. A negaLive 

a ttitude leads to low performance as eviden t in the case under 

d iscussion. 
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~ The school management a lso needs to h ave a better know-how aboul 

Active Learning, as this helps to en force on tcacht.:rs II I rcgal 'Cl lu l ill' 

implementation. 

~ Ministry of education, univers ities or colleges should design a course for 

teachers before engaging to work concerning Active Learning as one part 

of teaching learning process on their curriculum. 

~ Teachers n eed to demand their pupils reflect in the in slruClion<.d 

endeavour. Their con s ideration should enhance a boul studenls 

participation in the a rea of Active Learning. 

» On the other h a nd , BSS teachers lack a good understand ing about the 

source of activities . Therefore, ways should be sought to broaden their 

knowledge on the source of ac tivities that deployed in EFL classes. 

~ The data from interview and questionna ire revealed BSS teachers lack 

adequate unders tanding the ways their students can benefil from the 

deployment of AL in EFL classes. Consequently, teache rs should have 

sufficient awareness in what ways their s tudents can gel be nefit from AL. 

~ Teachers also n eed to have a uniform view in regard to how bring best 

performances in AL. 

~ Finally, as the study shows teachers under study prefer olher 

profession_ evidentia lly most of them have al ready joined other fields for 

their MA studies which mea n that they do not like the profession. The 

profession dem a nd s commitment a nd dedication and lhl s lacking and 

the situation needs to be reversed. 
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Appendices 

Appendix 1 

Addis Ababa University 

College of Social Science and Humanities 

Faculty of Language studies 

Department of English 

Teacher's questionnaire 

Dear Teacher, 

This questionna ire is des ign ed to collect information on the implementation 
and perception of the sch ool communi ty towards ac tive learning. This 
ques tionna ire 

Is one of the ins truments which th e researcher uses to gath er the necessary 
da ta for her MA thesis in th e teaching English as a fore ign language (TEFL) 
.Thus, the researcher kindly requests you to give the required information 
provided. Your contribution is highly impor tant for th e s uccess o f this study. 
The resea rcher would like to assure you that a ll the response you give will be 
confidentia l a nd kep t safely according to the details on con sent from that is 
given to you on the separate sign ed s heet. Your n ame is not necessary in this 

informa tion. 

Thank you in advance for your co-operation 

Bethel Bekelc 

Part 1: Person a l Information 

Direction 1: Please give information about yourself for each of the categories 

below. Put a tick (--/) m ark in the a ppropria te box where necessary. 

1. Name of the sch ool you work __________ _ 

2. 2.Age a )20-29 0 b)30-390 c)40-49 0 d)50 and abovc D 
3. Sex a )M a le 0 b) Female c:=::J 
4. Field of study (Prefe rably recent) : Major Minor 
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5. Qualification: a )BA 0 b) MA 0 c) Other (specify) 
6. Tota l years of teaching experience a ) five and less than five years 0 

b) 6-10 years [=:J c) 11 -20 years 0 d) More than 20 years 0 

7 . You're teaching load in period per week a ) 10 and less than 10 0 

b) 11-20 0 c) 2 1-30 0 

8. Average number of students in one class 

b) 3 1-40 c)41-50 0 d) 51-60 0 

a )30 and less than30 0 

e) above 60 0 

Part 2 : Beliefs about Active Leering in Teaching English 

Please take a few minutes to reflect on your views about active learning approach. 
Think about the extent to which you agree or disagree with th e statements below and 
put a tick in relevant boxes 

Strongly agree Neither I Disagree r Stro;:;:giY l 
agree Agree Disagree ! 

Nor I 

Disagree I : i , 
: I 1. Learn er centred approach is u seful not I 

only for students but also for teachers 
centred - approach increase 

- -. I --
2 .. Learner , 
students motivation -+- ---I 
3. Iris possible to apply active learning , 
approach in your crass room-. i 

I 
-- - ! 4. Active learning approach h elps le~ners to 

I 
be responsible for their learning. i 
5.Active learning approach adds more --f-------burden to teachers 
6. Active learning approach helps the 
teacher to follow . students ' continuous . I 

I 

language performance. 
, 

J I ---I-- - .---- I -- .. --- -
7. Active learning helps students to be active I 
citizen in their life career. 

I 

I , 

8. If there is no lecture method it is I 
< 

impossible to control the studen ts. I 
9. Most students hate active learning and I 1 

i 
refuse to cooperate with their friends. I I 

I --- _0 __ • _ - , '. 

10. It is a tire some activity for teachers to , 
implement active learning in language : 

classroom. I -1 II . In Active learning approach some fas t 

i student may domina te slow learners. I 
I 
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I .. 

. _----- -·1 - ----- I- -- -_ . 
12.Some educators say that Active learning 

I methods may not work in large class 
(-

1 13. The physical environment of the school I I 

is favourable for the implementation of 
active learning ._. 

14. Active learning approach focuses on 

I mastery not coverage. 

15. I am sure student centred approach h as f-
a great contribution to scale up the quality 1 
of education. i 

I 
---

1.6. The approach should be adopted to all 
--- i 

level of students , 

J 
17. This approach needs much more time to 

I cover the syllabus. 
I I 

18. The approach needs large space for 
-- _._._-j 

l ___ L_ 
--I 

example role play. 

Part 3: open - ended Questionnaire 

Answer the following Questions briefly 

1. What major constraints that can impede the effective implementation of Active 
Learning? 

2. Have you ever participated in any training program or work shop related to 

different Active Learning techniques? 
A: Yes B. NO 

If your answer to questions 2 above is 'yes' 

2.1 What were the content of the training or work shop? 

2.2 What were the impacts of the contents of the training? 

3. What do you think should be done for the successful implementa tion of Ac tive 
Learning in EFL classroom in high school? 

4. Do you get your students reflect on their performers or learning? If so , stale 

Briefly how and when you demand their reflection. 
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Appendix 2 

Addis Ababa University 

Collage of Social Science and Humanities 

Faculty of Language studies 

Department of English 

Student's questionnaire 

Dear Student, 
This questionnaire is designed to collect information on the implementation 
and perception of the school community towards active lea rning. This 
questionnaire is one of the instruments which the researcher uses to gather 
the necessary data for her MA thesis in the Teaching English as a foreign 
language (TEFL) .Thus, the researcher kindly requests you to give the required 

, information provided. Your contribution is highly important for the success of 
this study. The, researcher would like to assure you that a ll the response you 
give will be confidential and kept safely according to the details on consent 
from that is given to you on the separate signed sheet. Your name is not 
necessary in this information. ·· 

Thank you in advance for you r co-operation 

Bethel Bekele 

Part 1: Personal Information 

Direction 1: Please give information about yourself for each of the categories 
below. Put a tick (..J) ma~k in the appropriate box where n ecessary. 

1. Name of your school _________________ _ 

2. Age a) 13-16 c:::::J b)17 -20 0 c)21 and above c:::::J 

3. Sex a)Male D b) Female 0 
4 . Grade ______ _ 

5. Average number of students in your class a)30 and less than 300 
b) 31-40 0 c)41-50 c:::::J d) 51-60 0 e) above 60 D 

Part 2: Beliefs about Active Learning in Teaching English 

Please take a few minutes to reflect on your views about ac tive learning approach . 
Think about the extent to which you agree or disagree with the statements below and 
put a tick in relevant boxes 
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---,------
Strong agre Neither I Disagr I Slr i 
ly e Agree I ee ong I 
agree Nor . ly 

Di sagr I I Dis I 
ee agr 

I Cl' 1 
I 

.J 
1.Learner centred approach is useful not only for 

I students but also for teachers 
2 .. Learner centred - approach increase students , I 
motivation ---1 3. It is possible to apply active learning approach in , 

your classroom. I 
4. Active learning approach helps learners to be ! 

responsible for their learning. I 
I 

----

5. Your teacher always comes to class with activities 
which invites you participate. 
6. Active learning activities are tiresome activities for 1 

! 
students. I " -- - ---- ----- -1---] 
7. Active learning helps students to be active citizen in , 
their life career. j . I ; • I 

-----~---I 8. If there is no lecture method it is impossible to 
control the class discipline. 

I I I I 
9. Most students hate active learning and refuse to 

! I . cooperate with their friends. , 
I I 

-- 1--- - + -- .J 
10. Your teacher participate students in the teaching , I 

learning process. I 1 1 
1---'-- ! .. 

11. In Active learning approach some fast student may 1 

dominate slow learners. I 
I 

---.1 12. The physical environment of the school is I 

favourable for the implementation of active learning J 
13. I am sure student centred approach has a great 1 I 

contribution to scale up the quality of education. I I 
I I 

------ --_. - I I 
14. The approach needs large space e.g. role play. , , 

____ J ,,_ _--.l I __ I 
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Appendix 3 

Checklist for Class observation 1 

Some selected checklist points for lesson observations. It helps to h ave some data 
concerning Bulbula secondary school teacher's practice of Active Learning in EF'L 
class. 

Teach er 's name_ teacher 2 Date_ 12 / 09 / 03 Topic_ listening SeCllon_ 10th L 
No of student's_56 period_7th 

- + --¥ 

Activities Availability on the lesson 
, 

~- ~ 

yes No 

Individual activity ./ 

I 

Group or pair work activities ./ 
! 

-----------' 
Observation of students performance I ./ 

I 
---.~ -- - . - --- - . 

Oral presentation ./ 
I 

.---~-. - - I 
Student-teacher conference ./ I 

I 

Role play ./ i , 
~~-. -~--'-' -- -----------, 

REMEDIATION ACTIVITY MADE BY THE ./ 
I 

TEACHERS - I 
I 

He carefully selected activities that support the ./ 
-~--I 

lesson objectives . 
._-- I 

He structured the activities so as to initiate ./ 

I students motivation 

Peer correction ./ 

. ~ .~-- ---
. Self:correction ./ 

, 
.- - --- -- ._------. 

Showing error and explain why it occurred ./ 

------_. -_. , 
F'acilitates the activities to be performed by the ./ j 

students. 
I 

! 
Criticizing the students for the wrong ./ I 

performance , 

--..--I 
Major constralllts that eXlst on the lesson those embed / obsta c1es for th e s u ccessful 
implementation of Active Learning in EF'L class? 

> The teacher was directly read the listening text without discuss in g the pre 
listening activities. 
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Appendix 4 

Checklist for Class observa'tion 2 

Some selected checklist points for lesson observations. It h elps to h ave some da ta 
concerning Bulbula secondary school teach er 's prac tice of Active Learnill g in C: FL 
class. 
Teach er's name_ teacher 2 No of s tudents_56 
Date_ 15/09 / 03 Topic- speaking Section 10th k 

Activities Availability on the lesson --I 
- , 

yes ! No 
i ----

Individual ac tivity 
! 

./ 
- - -'- 1 

Group or pair work activities ./ 
-----j 

Observation of s tudents performance ./ 
--- -_._---, 

I 
I 

Oral pres en ta tion ./ 

i 
Student-teacher conference ./ 

! 
Role play ./ I 

i 
REMEDlATIONACTlVlTY MADE BY THE I , -TEACHERS i 

-- - ._- --I He carefully selected activities tha t support the ./ 

lesson obj ectives. I 
I 

He structured the activities so as to initia te ./ I s tudents m otivation , ,--;, - - _. , 
Peer correction , 

I 
--- - --_._-----j 

Self-correction ./ , , 

Showing error and explain why it occurred ./ 
I 

Facilitates the activities to be performed by the ./ 
1 

students. 
I 

Criticizing the students fo r the wron g ./ 

performance 
I 1 

- -- - -- -- .. 
. MaJor constramts tha t eXIs t on the lesson those embed /obs tacles for Lhe s ucccssiul 
implemen tation of Active Learning in EFL class? 

>- The teacher was acting as an authority and the stu dents were not con fident to 

present. 
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Appendix 5 

Checldist for Class observation 3 

Some selected checklist points for lesson observations . It helps to have some clata 
concerning Bulbula secondary school teacher's practice of Active Lcarnlllg In EFL 
class . 

Teach er's name _teacher 1 No of students_54 

Date _ 20 / 09 / 03 Topic- writing Section_ 9 th Q 

Activities Availability on the lesson 
, 
I 
I 

I No 
, 

yes 
, 

Individual activity .( 

! 
--j 

I 

_. -- .---------'1 
Group or pair work activities ./ 

Observation of students performance ./ i 

~ 

Oral presentation ./ 
I 

- - -- -- -- : 
Student-teach er conference 

I 
./ 

- -- --- --, 
Role play I 

, 
./ 

I 
- ! 

REMEDIATION ACTIVITY MADE BY THE 

I 
--, 

! 
TEACHERS I 

, 
He carefully selected activities that support the ./ ! 
lesson objectives. i 

._--_. -_. -l 
He s tructured the activities so as to initiate ./ 

students motivation 
, 

I 
Peer correction ./ 

----- - .. 
Self-correction ./ 

i 
- I 

Showin g error and explain why it occurred ./ I 
, 

Facilitates the activities to be performed by the ,/ I , 
s tudents . I 

I 
-- . --- -- . 

Criticizing th e students for the wrong ... 
perform ance 

I 

I 

Major constramts that eXlst on the lesson those embed / obstacles for the s uccessful 
implementation of Active Learning in EFL class? 

>- The atmosphere of the classroom was so boring. 
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Appendix 6 

Checklist for Class observation 4 

Some selected checklist points for lesson observations. It helps to have su me data 
concerning Bulbula secondary school teacher's practice of Active Learning in EFL 
class. 
Teacher's name _teacher 1 No of students_55 period-5 th Date _ 16/09/03 
Topic-speaking Section_9th P 

--.~--. -
Activities Availability on the lesson 

yes No 

I 
Individual activity ./ , 

i 
. . -~.- ---' 

Group or pair work activities ./ I 
I 

-Observation of students performance ./ , 
I 

i 
- ---------

Oral presentation ./ I 
I -

Student-teacher conference ! ./ 

---!- .. -
Role play , ./ 

I 1 ____ ... -- "-

REMEDIATION ACTIVITY MADE BY THE I 
TEACHERS , - I 

He carefully selected activities that support the ./ 

lesson objectives . 
. - -

He structured the activities so as to initiate ./ 

students motivation 
- ._-

Peer correction . ./ 

.~-.--- - .- - .. -
Self-correction ./ 

Showing error and explain why it occurred ./ 

-r--- - - ----
Facilitates the activities to be performed by the ./ 

students. 
. ~-------

Criticizing the students for the wrong ./ 

performance ! 
I 
I --- -- - ._-

Major con stralllts that eXIst on the lesson those embed /obstac1es for the successful 
implementation of Active Learning in EFL class? 

~ The teacher was interfering students to give correction when th ey made 
mistakes. 
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Appendix 7 

Che~klist for Class observation 5 
Some selected checklist points for lesson observations. It h elps to h ave some data 
concerning Bulbula secondary school teacher's practice of Active Learning in EF'L 
class. 
Teacher's name_ teacher 1 Date-18 / 09 / 03 
Topic_ How deaf people communicate (reading) Section .- 9 th 0 
No of students_55 

period_ 3rd 

. - -- .. 
Activities Availability on the lesson 

yes No 
- -

Individual activity ./ I 
- -- --- --I 

Group or pair work activities I 
v' I 

1--,/ -_ .. - - .. 
Observation of students performance 

1 

Oral presentation v' 
---I 

i 
; -- ~---. 

Student-teacher conference v' 
! 

Role play /------ ----I 
REMEDIATION ACTIVITY MADE BY THE 

---, 

TEACHERS - ---- - ., 

He carefully selected activities that s.upport the .; 

lesson objectives. 

--- --- ---I 

He structured the activities so as to initiate ./ , 
students motivation I 

i 
Peer correction ./ ! __________ I 

Self-correction ./ 

~- -----
Showing error and explain why it occurred ./ 

Facilitates the activities to be performed by the ./ 
1 

, 
students. 

Criticizin g the students for the wrong v' 
.--- ------1 , 

performance 
1 .-----

Major constramts that eXlst on the lesson those embed / obstacles for the successful 
implementation of Active Learning in EFL class? 

~ The teach er was dominated the teaching learning process. 
~ The teach er was not well prepared to implement active learning in hi s class . 
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Appendix 8 

Checklist for Class observation 6 

Some selected checklist points for lesson observations. It helps to have some data 
concerning Bulbula secondary school teacher's practice of Active Learning in EFL 
class. 

Teacher's name teacher 2 period_1st 

Date_ 10/09/03 Topic_ writing Section 10th m No of s tudents_ 53 

Activities Availability on the lesson i 
.-~ ._. 

~ 

yes No 
~------- . .-. -

Individual activity v' , 
i 

Grou p or pair work activities ./ i 

-.-.- - -
Observation of students performance ./ 

I , 
Oral presentation ./- -------1 

--- - ---~ 
Student-teacher conference ./ I 

. - .. -.~ 
Role play v' I 

I 
--------1 

REMEDIATION ACTIVITY MADE BY THE I 
TEACHERS I , 

I 

He carefully selected activities that support the v' 
, 
! 

lesson objectives . 

1-- --.- ~ _. -- , 
He structured the activities so as to initia te v' 

s tudents motivation 
I .. _- -

Peer correction v' 

.. -
Self-correction ./ 

-------: 
I - , 

Showing error and explain why it occurred v' I 
I 

_._---, .. -- ---I 
Facilitates the activities to be performed by the ./ 

s tudents. : 
.----

Criticizing the students for the wrong v' I 
performance 

, 
I 

Major constramts that eXlst on the lesson those embed / obstacles for the successful 
implementation of Active Learning in EFL class? 

>- The teacher was dependent on the textbook. 
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Appendix 9 

TRANSCRIPTION OF THE ENTIRE INTERVIEW 

9. In what ways do you think your students are benefited from the 
deployment of Active Learning in EFL classroom? 

Teacher 1: "I believe that students wi ll be morc be nefic ial 
when they take part in group work or pair works ra lh c r lhe 
former method of teaching." 

Teacher 2: "They will be benefited if they have a clear 
discussion without any fear about anything with fri ends, 
parents." 

Teacher 3: "In my opmlOn students will benefit if they a re 
given the chance to practice and get feedback from the ir 
teacher." 

10. Do you find Active Learning helpful in identifying the level of 
student's language abilities? How? 

Teacher ~: "Definitely, the receJlt teaching methodology (i .e. 
active learning) revea ls that the students' language a bililY is 
poor. Most of the students can't express their idea in English 
during group work or pair work only a ble students dominate 
them." 

Teacher 2: "Yes, it helps to express their idea by presen ting 
what they read so at this moment they suppose to deve lop 
their speaking and reading abili ty." 

Teacher 3 : "For some weak s tudents group presenta tion has 
become fertile hunting ground to hit their target. In mos t 
cases only one hard working student will do the work while 
the other is having a hell of time , They are careless because 
evaluation is group based. It is really unfair." 

11 . What do you think should be done for the successful 
implementation of Active Learning in EFL cla ss room in Bu lbu la 
seconda ry school? 
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Teacher 1: "Intensive training should be given for leachns so 
as to implement active learning effectively . Regarding 
students, they should be motivated to take part 111 lhe 
discussion, role playing and the like." 

Teacher 2: "Some teachers may not h ave the skill which 
helps to perform this type of learning. So in my opinion giving 
course for them help much." 

Teacher 3: "All stakes should work together to make the 
implementation successfuL In addition, teachers shou ld have 
a positive attitude towards AL." 

12. How important do you perceive Active Learning in promo tin g 
students' communicative competence in English? 

Teacher 1: "Active learning plays a great role for students ' 
communicative competence in English. As we know , skill s 
develop only through practicing. So, in order to improve 
s tudents' cpmmunicative skill, they should get more 
opportunity or chance to talk in class. To mean, the more 
they talk, the more they will be competent. In short , teachers 
use different strategies to enhance students' language 
proficiency by facilitating different activities such as , story 
telling, game, role play and the like during the instruction." 

Teacher 2: "As I expressed in the above questions this type of 

learning helps them or force them to speak so they develop to 
communicate easily in English." 

Teacher 3: "If we properly use the approach I think it has a 
promising value on students' language compe ten ce ." 

13. What do you think about the factors which nega tively allccl the 
implementation process of Active Learning in your context? 

Teacher 1: "There are many factors that affect the 
implementa tion of active learning n egatively. The underlin ed 
factors are lack of students' willingness to involve in the given 
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task, (to mean most of them don 't dare to u se Engli s h in thc 
class), the class size also one factor to implement this 
approach frequently." 

Teacher 2: "If the teacher does not control and give some 
further explanation, it may lead the students in wrong way ." 

Teacher 3: "well, the major factor that affects the 
implementation of AL is the different ability of the s tuden ts. 
Among 53 students, some of them will be very active who can 
dominate the rest of the class. In addition class size a nd lac k 
of necessary materials are some of the factors ." 

14. Have you ever had any on job training or work shop on Active 
Learning and a lternative teaching methods? If yes how did you find it? 

Teacher 1: "Yes I had got a lot of sense from that training. So 

far I am attempting to use that in my class. Anyway , I fee l 
that the respective body should provide that kinds of trainin g 
in a large scale periodically." 

Teacher 2: "Yes, when I learn;d I've got it very good tha l 
mean this kind of learning method helps both teachers a nd 
students because it forced teachers to find out the s tudents 
problems and giving them the actual lesson to a ll types of 
students easily." 

Teacher 3: "No, until now I haven't got any training on ac tive 
learning." 

15. Is your school implementing Active Learning on the moment? If so, 
how do you evaluate your implementation of Active Lea rning in gen era l? 

Teacher 1: "Yes, I attempted to do a ll my best so fa r. ThiS 111 

turn, helps some students able to improve their s pea king 
skill. " 
Teacher 2: "In my opinion my school is not implementing this 
learning so far." 
Teacher 3: "No, the principals are striving to implement the 
government's policy. They believe and want to believe wh a t 
the authorities said is true. However, I'm exerting my own 

87 



i. 
.1 

effort . For example, weekly on Fridays I'm teaching them 
speech to develop their la:nguage. Even I brought them 
proverbs . I encourage students to prac tice conversation." 

16. Is there any point tha t you like to raise in re lation to the 
implem enta tion of active learning in Bulbula secondary school. 

Teacher 1: "Inten sive tra ining should be provided for 
teachers so as to make active learning more successfu l in the 
school." 

Teacher 2: "Lack of awareness made many teachers careless 
to the implem enta tion of ac tive learning in th is school. " 

Teacher 3: "rather than political activities the sch ool 
administra tive should fo cu s on the different ac tivities that 
help the implementa tion of ac tive learning." 
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Appendix 10 

Interview with administrative 

i . Does the school administration e nforce the use of ac llv, · k'Hnlll .L! 111l·11",d·J 

Ho",' ) 

The dire ctor: "Yes , the school admin Istrative is helping LCclcher ::; lJ\· glv ln", 
training especiatly for department hea ds and by discu ssJIlg with ieacher::. .·· 

2. What mechanism s are used to motivate teachers to usc acllvc kar llllig 

methods? 

The director: "Actually, we h ave to do more on teacher::; · 
motivation , so far no s ignificant work is done." 

3. Is there any su pport that the sch ool ex ten ds to the teache r ::;·) 

The director: "Yes for exam ple by preparing stationery 
materials, by forming s tuden ts networking which make 

students help each other" 

4. Does the school organize workshop and seminars on ac llvc lea rning fur th,. 
teachers? 

The director: "Yes but not for all teachers on ly for 
depa rtment heads" 

5. Is there any res istance to active learning from the teachers and students·) If 

yes what? How a re they expressed? 

The director: "Yes lack of teachers' interest to support 
studen ts, lack of students' in terests ." 

6. How do you ra te th e extent of the im plementation of active leamJllg in ,·our 
school? 

The director: "By discussing with teache rs, by fulfillin g 

necessary materials, especia tly by discussing with the 
departmen t heads ." 

7 . What possIble strategies you propose to deve lop mOlT POSIII VI' illlilliCk 

towards active learning? 

The director: "By giv ing related traini ng try to create 
awareness among teachers and students." 
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